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program continuity); (3) the development of the educational system
(preschool education, primary schools, secondary general schools,
vocational education, special schools, adult and permanent education,
social and educational assistance); (#) teacher education; (5)
educational planning; (6) =ducational firance; (7) the modernization
of educatiopal nanagenment; (8) educational research; (9) important
educational acts introduced between 1973 and 1975, (JC)
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I. The Bducational Development during the Thirty
Yoars of the Polish People s Republic

The developmsnt of education duarinz the thirty postwar
wears makes ocue of the grestest achicvements of People s Po=
land. Bducatien ceassd to bm only a domain of cultural consum-
ptien (in the midwar period divided among macbers of the so0=
ciety ia a very unjust way), hoviog become one of the most
assential elements of socio—tcomomic, political and cultural
prosress,

The daota referrimg to the funatiening of the educalijional
system ip the last provwar year and the first years after the
war demonstrate a great dynamic of educational expansion, Only
for sone parts of liberated Poland was the scheool year 19il/45
the first year of realizing the Manifesto of the Felish Conw=
mittce of National Liberation (of 22nd July, 1544). It declar-
ad that the state governnent would restore the whole system
of education, ensure fveg education at all levels of the
school system, maintaln ccapulsory schooling and take scienm-~
tists and rescarch werkers under its protection.

Those were extremely difficult tasks then - the losses
in state schools amounted to 7621 comp ately or partially
demolished schools (6842 primary, 263 secondary tecbnical
schools), School equipment and educational -aids pere almost
totally destroyed, 954 of school lbraries included. The loss
of teaching staff was estinated as 30% of the prewar nusmber.
Considering these immense danmages it is difficult to estab—
Lish Poland’s educational achievements in comparison to its
initial stage, i.e. the school year 194#4/45. To obtain a nmore
meneral characteristics it'is useful to compare the data of
the last prewar year or the school year 1946/47, whon certain
nornalization of the new aducstional system was already at-
tained,

Ul



Tho Polish school systen in 1930/39, 1946/47, 2973/7%

~ Schools

1938/39 1973/7% 1973/
Kursery schools 1506 2236 30195
Primary schools 25881 20119 20156
Secondary meneral ) . o
schools 789 785 1237
Secondary techrical b
schoo ls 1635 2550 5430
Institutions of 7
higher aducaticn 28 L) 89

Students C in thausanﬂg)

1930/39 __ 146/47____ 1073/7%
Rursery scheols 74,8 13?,6 1026,3
Primary schocls %953,0 236,4 4778,6
Secondary genoral o
schools 234,28 271,8 639,1
Secondary technical
schools 224,0 3ad,1 1921,7
Inatitutions of 7 7
higher educatica 50,0 85,4 357,2

a) data of Decamber, 1945
b) data of the school year 1937/38.

The table shows that, in cemparison with the last prewar
school year, the number of nursery schools increased 20 times,
of Becomdmry technical schools = 6 times, of institutions of
highsr educmtiion = 3 times, One can notice a slight increass
in tho mambar of segomdary general schools for ncnworking stu-
dots (353 out of 1237 secondary schools in 1973/74% were
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schools for working studemts, amknown before 1939); at the mo-
mont only the number of primary schools is much lower than
that of the prewar persiod.

The decrease did not cause the deterioration of learn~-
inz conditions. On the eontrary, they improvad = together with
the diminishing number of schools with few students and few
teachors thevs 1s a considerable rise in the number of higher
organized schools providing canplete § year primary education,

These changes took place mosily im rural areas. At pres-
ent, in the country there function twice as many schools with
at least 7 teachers than the prewar schools with over 4 teach-
ars.

The high increase of pursery schoels, vocatiopal and
hiriner schools as well as of schools for working students
providing educaticn ot all 13?315 = from primary to higher =
- cces great credit to Poland s achievements in the dJdevelop-
ment of the school system.

Obyiocusly, the expansion of the educational system was
attained not only in the quantitative sense, There have been-
accomplishod fundamental changes in the structure and fun-
ctioning of the school system following the basic principles
of : universality, gratuitousness, uniformity, permanent edu-
cation, close relation with the national reality.

The most iuportant structural change was the introduc-
tion of universsl § year primary school in place of the pre-
war slementary school which did §at provide all children with
equal educational cpportunitiesl’. Basic imnovations also
covered postprimary education, which ensuras the youth cen-
eral education and = in case of vocational schools - profes-
sional qualifiecations. At the same tiue 1t opens various
perspectives of further learning in higher schools.

The importance of changes in the functioning of the Po-
1ish school system lies in tho fact that they correspond sub-
stantially with the aspirations of the community at large as
well as with the demands of the developinpg country.

T'.. school system contributinz to the development of
the cot -try and to the sociamlist changes also became one of
the ma.». factors influencinz social advancement of not only
individ.als coming form all social classes but also of whole

1) por more than 40% of students (more than a half of rural
children) the only available school was such that provided
the 4th form lowel of education after 7 years of learning
and gave no access to secondary school, which was of the
academic type (gimnazjum).

3
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communities, particularly those of workers’ and farmers”, The
extont of socisl promotion may bs illustrated by improssive
numbers of the intalligentsia coming from worker’s or farmer's
familiesa, as well as by %he deta concerning the general level
of education.

In 19461975 thoe number of those who finished primary,
sscondary general, secondary technical and vocational schools
and of the graduates of higher ecducational institutions equal-
led 20 126 000, This includes :

-~ thosa who finished primary schools 11 883 thousand
= those whe finished vocational schools 3 623 thousand

= those who finished secondary general schools 1 595 thousand
- those whe finished secoudary technical

schools 2 339 thousand
= graduates of highar achools 686 thousand

The data cover neither a bread current of ertramural
education nor those completing their qualifications,
The most important effects of the educational develop~
ment in People‘s Poland, which influence socio-economic and
cultural progross of the country, are;
= supplying national economy with many millions of qualified
personnal,

= making possible social and culturasl promotion for millioms.
of people through schools for children, youth and adults,

= 1intensifying general ana professional education,

= giving education civic, patriotic and internatiopal charac-
ter and thus promoting knowledge and political culture of
the soclety,

~ eaxpanding tutelary and educational functions of school and
creating the system of patronage over childrem and youth,

=~ reducing differences between social c¢lasses and communi-
ties, towm and village, headwork and manual work,

=~ promoting close cooperation in science and educational
practice with other countries, particularly socialist coun-
tries,

The impressive achievements of the Polish People”s Ro~
public in the educstional domain are the result of creating,
from very fundamentals, a well developed infrastructure,

There were built and equipped 15 thousand buildings for schools
and other educational institutions with state money and

2,5 thousand schools with social funds. The whole system of
education employs 600 thousand teachers, mostly educatad al-
ready in People s Poland, Students are provided with different
fozus of help, like maintenance grants, board and lodging for
the necessitous children, meals at school, busing, otc. All
these measures make accessible secondary and higher education

it
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to all those uho possess the required level of knowledge and
intentions for further lsarning, It refers particularly to
children of workers and farmers, vhw are allowed priority in
admission to most popular schools and in aguisition of social
fie lp which guarantees democraey in the educational system,

All those attainnents will ba cromed by the new aducationsl
roform which is to introduce compulsory 10 year gemeral achool,
the foundation of the wholo amysien of education,.




II. {'he Organization and Functioninz of the Educational
System. o

1. Main changes in school organization.

The main tendsncies in the development of the Polish
educational system during the periocd of 1973=1975 express the
resolutions of the G6th Congreas of the Polish YWorkers” Party
and the theges of the Plenary Session of the Party Central
Committee, which define tasks and duties of the atate in edu-
cating children and youth, They give beginuning to innovations
conpacted with the preparations for the school reform annonnc-
ad by the Act of Parliament (Sojm) of the 13th Detober, 1973.

Tha most important postulates sssumed by ths achoel re~
form axe the followlng:

1) Gradual popularization of preschool education in town and
in tha couvatry.

2) Universal secondary education in 10 year se!mnlﬁ vizh tha
waiform curriculm,.

Within the universal sscondary schoel there will bs
distinguished two cycles of education: initial education in
forms 1 = 3 and systematic education in forms 4 - 10, divided
in turn into two parts: mniform, with th: doninant limear
courss, and differontial, making allowaace fur various facule-
tative subjects.

3) 1In accordasce with national needs the organization of:

= vyocational schools admitting the gradnates of the 10 year
school, principally preparing qualified workers, farmers,
oraftemen and sarvice staff during 0.5:= 2 ysars,

~ centers of permanent sducation and of vocational advance-
went, among others copducting 1 year coursss aupplying
with definite vocational qualifications for gradvates of
the 10 year schools and making possible the improvement or
changs of specialisation for profeszionally active wurkers

_ snd members of middle personnsl,

4) ?The prepsration of 10 year gradustes (candidates for hip-
her education) in 2 year schools with warious specialized

~_ sactions, ,

5) At higher schools the admission after i3

= 2 year spicialized school

= vwocational school based on 10 year general school

= 10 year school for those who proved their ouistanding ca-
pabilities and skills im school olympica 'and national com-
patitions

= 10 year schiool aad 2 years of exemplory work or military

10



6) Pull continnity in the programme and organization which
gusrantees the possibility of learning in successivu types
of schools, institutions of higher edncation and postgra-
duate courses.

The Parliament of tke Polish Paople’s Republic (Sejm)
put the Councll of Ministers under the obligation to presont,
in 1975, the project of the Act defining the system of natlio~
nal education, to ensure invesiment and finacial means naces-
sary for the renovation of the educational system, to prepare
a modern system of sducational management and to organize re=-
search inevitable for predicting social and economic effects
of universal secondary educatien,

The period of 1973=75 makes a paricularly lmportant sta-
ge# in the modarpization of the educatiomal system. The moderni-
zation 1= a complex process, covering all schoel levels and
institutions of parsllel gud permanent sducation.

The immovations to be introduced into the Polish school
system aim st further i>cremsse of social accessibility te
particular educational institotions and levels and at the mo=-
dernization of their furctiomning. The school system will
involve more closely the institutions of preschool sducation
which, besides their tutelery function, ought to prepare child-
ren for school education, In some cases, Justified Ly socie-
-accnomle remsons, nursery classes are organized i primary
schools and the professional status of nursery school teachers
more and nore approaches that of primary school teachers,

On account of the proclaimed universality of secondary
education all -igid borders between § year primary school and
secondary school lose semse, In 1973 more pupils of primary
schools with good marks wsre admitted to secondary schools
vithout an entrance examipation and in 1974 entrance examina=
tions to the lst form of secondary gemeral and technical
scliools were abolished, These measures contribute to level-
ling the chances of access to secondary education, The admis=
gion to secondary general and technicsl sehools is now detar-
mined by school pesulis of a candidate and not by a competi-
tive examination affected not only by individual atitainments
of a student but also by general fugctiuning of primary school
and various influsnces of a student s social backzround,

Orzanizational changes in general and vocational schools
consist in tho introduction of more fiexible forms of educa~
tion which lsad to reduacing structural and curricular differen-
gas betwesn specific types of scheol, It is particularly evi-
dant in the process of renovating the school systen in the
country and in structural changes in postprimary education.

Pressntly a very dynamic preceas of school intsgration

7
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takss plaee in rural administrative distriets (communes). In
the system of so=called ¢ollective communal schools hosdmaster
coordinates the work of all schools in the ares, thus permit—
ting the realization of a uniform educational policy and of
cooporation In the rational utilization of the teachimg staff
and material resources. In all 2365 coamunes school headnasters
were nominuted coordinators and in 1226 of them (5184 of the
total number) there function collective communal Echnnlﬂ.

A nevw phenomenon in the system of collective coemnunal
schools is the introduction of forms 9 and 10 which previously
operated only in secondary general schools aud which, after
the reform, will constitute an integral component of 10 year
secondary schoel, In the country there were formed 150 classes
of the 9th form 1n 1973/74, follewed by 70 in 1974/75, taught
according to the secondary school curriculum.

In collective comiunal schools there are also organized
classes of voecational training and spoeial classes For those
students who have a smnll g¢hance of finishing the repular
course, due to their previous failures,

As far as postprimary education 1s conceined, thore is
a noticeable increase in the wumber of secondary technical
schools leading to the baccnlaureat and giving professional
education of a qualified worker. The schools form an inter=
mediate stage between secondary general schools and voecstionzl
sehools, In 19?3/?4 there were 536 technical sacondary schools
with 57 052 students,

Besides various structural changes consisting in the
deévelopmant of nevw types of school, there are introduced diver—~
se innovations aimed at better adapt;tiun of school work to
current tasks of education.

Followving the decision of the Minister of EBdueation of
the 19th March, 1974, essential changes in the structure of
a school year took place in 1974/75, They are to rationalize
the organization of the didactic ,process and students” vaca=-
tions and to facilitate teachers” preparations for examina-
tions in extramural deparitments, their participation in sepi-
nars organized by higher educational establishments and in
professional training courses.

The school year 1974/75 began on the 2nd of September

* and continued in the following order :

= autumn break for socilally useful work im time determined
by the Inspecfor-general

= winter vacation <f£rom 21st January till 3rd February for
primary and from 5th to 18th February for postprimary schools

- gEriggrbggaF from 27th March till lst April

8
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— +the end of school year ~ 5th Junme for prdnary sud 20th
* postyrimary schools,

The mext school year will start on the 15th of Avgust
4in primary schools and on the lst of Septenber in postyrimary
sthools.

The organiZzatdonsal chapnges in prinary and secondary edu-
cation in 19731975 ire sccompamied by qualitative tramsfor—
mations . Here nost essential asre tendemcles of tightendng the
Linlkes between school grd Fant ly. Nev rezulations X pavents ™
couc:ittces creste a tomvermlemxt basis £or the cogpexsstion,
They offer parents pissibilitles of collaboration with teu=
chors t o the purpose of umifom infliemse op chilgren and
youth L2 the educstiinal process, There is also wdertaken
work aimed at the new definition of & studept’s roll¢ im school
=35 a pariner and participast in the process of oducati on, The
Ministry of Education prepared a project of "Stulsmt’s code™,
which 15 non being discussed by students of vardus types of
sthools ; their parents and te dcheors. Activatdng stadents in
the progess of education permits the reduction of pegative
stimuli such as "unsitEsfactory”™ narks and repasiition,. 0On
principle, in the first tour Jears of school learpoz all pu-—
plls pass from one Form to the next one, irrespectBve of their
résults. Later on pupiXs with umsatlsfactory maxks tam be pro-
mote 1 onl the condition that they maks mp Loy the deficdenciesn
41 kknowledge,

The aforementionerd process of aciivating students by
warlous forms of schooE oc<upations nade mecessary fur-ther
differemtiation In the ¢va luation of students’ depeertment,

The following criteria we taken Into considerailomt

lg s student “s attEtyde £ o scho ol obildzations

2) his soclal activity

3) his personal cultur-e.

The nmarks are 2 perfect, exenplary, remarkable, good, pxoper,
impropex, These marks Lifluence the cexiificate of s sfudent ‘s
ctop ortoent only but ne ither the evaluation of hig sttsloment
in particular subjects lor his promotion,

General chsnges 41 the stpucture and funetiomming of
schools create foundati ins for further Innoyations in speci—-
f£dc¢ school typoes, netessary £or the infroduction of the
school refome

2a The dewelopment of the educatiomal system,
Daring 19?3;1975, a pe;-;lm preparstory to thp reform,

the alm of our educatiplal sysStem 18 fusther dewelopnemt of
schools, what vill make possible full mccouplishoent of di-

9
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dact {0, «dmestions] and tutelary tasks, 0f utmost importance
is thy miformity of school standards and complets reduetion
of dispdvamitageous influence of social backzround on educas
tiens The programme of educational propotion involves all le=
vels of the school system and = rgalized by all preschool in-
stitutieng, schools and all establishmentis of parallel and per-
nanemt ddueation,

s) Eresmthool education.

Inm orir gouniry preschool education covers children bet-
wewr 3 mnd 6 years of age, The basic form is a nurgery school,
operating £rom 10 to 12 months a year, fyom 5 t0 9 hours a
dmy, In plestes with no nursery schools thare functiong
= purgery clmfses in primary schools for childrén 5 and
o ¥ &, opex 5 hours a day,
= nBUrses “gtria of The Soc{nty of ¢hildren’s Priends for
2 % and 6 years of age, open 2-3 times & weok

fﬁl‘ 243 hng:n.

pEApmING ory Rursery centres for 6 year olds, n;-gnnisad to
nﬁh iqﬂn, <hZxldr ] 3l of school readiness,

open during periods of intensme

4 “and more hours a day,

- ,,gi.:l.:tni.j Bhnﬂlﬂ in sanatorimms, hospitals and
Ielnexnts ior handicapped children,

In 1973 the tetsl number of 3ll institauations of preschool
education wms J0195, of which 6932 were In town mnd 23 263 in
raxsl df stpdots. They were attended by 1026 344 children what
nukes 47 6% of the total number of childrem of preschool age
(51.4% £2 tewm and 44,1% in the country). In comparison with
tha previues years the number of pupils increased by
125.5 thougmnd; L.0e by 13,9%. Nursery sgchools of all types
v xt sttended by 53,1 thousand (10,6X) more children then in
the saigol year 1972/73.

In the pest years the prineipal Tunction of nursery
soliol war social protection over children, while at present
it fexux the first level of the school system, Itz educatio-
1al and AngEructional tasks were defined in the now progran=
»e of preschool education, introduced 4n September 1972, The
curriculs fs wiiform for the whole comntry, but diﬁerentig—
ted ascoxdizmg 40 & age groups, It covers the following sec=-
tions2 smEiary education; social and poral education, in-
tellsctuml sduestion and aesthetfc educstion. The nowelty of
the pxogwrmpms 18 Lts formulation in the categories of a
chf1d“s @perations and performance. The Lintellectual educa-
tie AxcAudes, mmong others, nev propaedeutics of mathematics
bustfed m the set thnry, olemoents of techuica]l imstruction

10
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and, strmgl; siressed, knowladge ;f ne;;l um matural envi-
romment, The principal method used in a nursery school is a
game , in which s child lsarma and edusstes hinnlf in a situs~
tional context created by a teacher,

The demand of closer and more multilateral links batnim
preschool edwation and educational and didactic sotivitles
¢f primary school leads to'the imtroductiom of certain parts
of school curriculuem into nursery school, for example iaitial
stages of reading and writing, learning inst:uﬁmﬁal. opera=-
tions in pursury school facilitates children”s first steps in
sckhool education.

In oexder 1o secure all childrem agual ippmuiitin of
undertaking school duties, it is postulsted that preschool
educational institutions be accessible to all alx year olds,
In the school year 1973/74, 78.8% of the tuital aumber of six

ear old children attendad nursery schools er nursery centres

80,7% in town and 77.1¥ imn the country). It ias planred that
the percentaze will rise to 95,0 im 1975/76. Compulsory murse-~
ry school for all six year old childrsm will bs inireduced inm
1977/78. 7 . ]

There is a stromg temdency for preschool cducational
establisbhments to cover ovemly towm and the country, At the
moment the number of children attending mursery achoels and
centres im the coumiry is grovwing at a double rate compared
with town,

The incressing tasks of preschool edwsation require
adagngta gualificatiomns of teachers, Im September 1373 thore

was introduced s nev programme of eucating mursexy scheol
teachersg The decision of the Minister of Rducation ef the
30th March, 1973 transformed secondary pedagegical schools im
- eollegas of preschool education. The colleges hawe 3 sactiens,
accessible for those who :ﬂ;i:hid either
« primary school (12 terms),
= secondary general school {l} t-m) or
= secondary general and art schools CB tornm) .
There 15 alse & poszibility of nonwresidest studies for tea-
chers completing thelr education.

It is planned to creats departments of pﬁieﬁmi edu-
cation in universities,

b) Primary scheols,

In the school year 39?3/?4 primary schools were attem-
dad by 4 634 thousand studemts = 2 306 thousaad fn towm and
2 328 thousand in the country. Becauss of the dimimishiag
ammbar of children at school aze, the tetsl of primary school

11
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students decreased by 207 thousands. The diminution wis grea—
ter in rural districts (169 thousands) than in town (38 thou-
sands), This accelerated the process of integrating spall
schools, as the school netvork in the country was mo far exces-
sive ly dispersed.

The decision the Minister of Education of 17th llarch,
1973 brought to life collective cpommunal schools. A collecti-
ve camunal school is an erganizational form of the educatio=
nal system operating in the country, covering nursery school,
prinary school, vocational school, courses of agriculturxl
tralning, agricultural vecational scliool, secondary general
and technieal school,

The guidelines for this type of school set foerth by the
Ministry of Bducation are as follous:
= ensuring the sudents the possibility to gain thorough
knowledge and goed education according to the 8§ year school
prozramme,
= developing educational assistance to children of preschool
age, particularly in the year preceding school entrance, to
give them equal educational opportunities,
- generalizing preschool education throuzh nursexry schools
and other preschool establishments for children over 3 years
old In order to guarantee them educational assistance during
periods of intense work in the fields,
= organizing educatlon for children with slight deficicneies
and deviations from normal development and assuring backward
students the possibility to finlsh primary school and aquire
vocational traimning,
= according to needs and possibilities providing education
for mentally retarded children in special classes,
= organizing leisure time of students and popularizing phy=
sical culture, sports, and cultursl and artistic occupations,
with active cooperation of parents, .
= sccording to needs and possibilities organizing profossio=
nal training and educatiom of the secondary school level,
~ developing permanent education, elevating the level of gen=—
0Xa3, "pedagozical and professional culture of adults,
’ The principal task of collective communal schools is
the organization of didactic and educational precess in such
a vay that 1t gucrantees full realization of the complete pro—

. gracme of § year primary school with the participation of

teachers —~ specialists in particular subjects,

Collective communal schools are independent admimistr a-
tive and fipancial units, deciding about budget and material
natters of all schools and otheyr educational establishments
located within the commune,

12
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Orgmaising collective cmml Ehbﬂll em a broad scale
' was preceded by creating 12 experinental ssheols in 1972/73,
what allowed, on the basis of the galned experlsmce, to fonad
723 mchools (1.3. in 30X of gommunes) = year later,
The organizatioral structure of those schools is presem-
ted 4n the tsble balow g

The number of 7 6 lawds 1,20

schools with teachers  teachers teachers  teachers

T TR W
n 723 comuuies 204k 61,5 771 23,1 3719113 W2 4,2

Tntallg in i i
rural education 5955 36,5 3679 Eihﬁ 3322 22,0 2481 16,6

The above table demonstrates that the organizational
structure of collective ¢commnal schools iz much more advanta-
geous than that of rursl primary schools om the whole,

The sane roefers to students attanding psrticulsr types
of schools, a= shown balow :

Number of 2 6 b and5  1,2,3

,Btudents in teachsrs teachers teachars teachars
Bohools With —————e e e e '

LE S 7 N $ X % 7!( %
In 723 o o ' ]
communes 716773 82,7 111048 12,9 3338 3,5 4636 0,6
Totally in

rural schools - 1445564 €2,1 525897 22,6 289012 12,5 67216 2,3

There existed considearable differentistion in the ‘wamber
-of studemts 1n schools with 7 and more teacMers; so thst 11
schools had wp to 400 students, 102 schools - ‘frem 401 to 700
students, 191 schools « from ‘701 to 1000 stndeits, 271 nhogl;
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= from 1001 to 1600 students, -148 schools had over 1601 stu=
denats, of whick 111 had 88 many as 1750, Om the rule they
wera biz establishments with numerous teaching staff aad pro~
per conditions for the rational exploitation of speciilists
as well as for didactic and educational activities conformed
to the progranmstic principles of the communasl school,

Out of 723 collective communal schools, 72 were located
fn town, 142 in urbam-rural aress, 464 in copmumal administra-
tive cenires and 40 elsewhere in the country.

Within the framework of collective comsunal school sy-
Stem, there were organized 238 mursery schools and 496 nursery
classes, attended by 18 712 children. 24 133 ecbildren were
takien care of in nursery cemires. An important achievemeat ef
collective community schools was providing preschool assi-
stap.e to J0%=100% of 6 year olds,

In communal schools there were formed 390 classes for
7 300 backward children, accomodating them with simultsmeous
training for work im agriculture, buildimg trade, emgineering,
timber industry, gardening, cattle raising and household,

There were created classes for 3 330 menzally retardsd
childrec and sscursd learning opportunities for 2 500 child-
ren with minor psychic deficiencies in 232 compensatory sec=
tions,

One ought to stress the attention given by schools to
gifted children and expressed in orgsnizing 6 000 interest
circles in which 142 871 students, i.e. over 15% of the total,
developed their talents and interests,

In the school year 1974/75 there functiem 1 226 collace-
tive communal schools.

Duringz the last years primary schools hoth im urban and
rural areas conducted experiments which resulied in the model
of a community school, The term denotes an educatienal estab-
l2shment which organizes education and instructien for its
lecal community, by:
~ activating families, youth, out-of-school sducstional in-
stitutions and social associations in the educational Process,
understood in its broadest meaning, ’
= collaborating with families, youth, outside~of-mchool edu-
cational institutions and social organizations,
= reducing and elimimasting factors and activitias nezative
from the educational pofnt of viaw, :
= coordinating didactic and educationsl sctivities of the
community.

A commnity school organizes didactic and admomtfonal
process also in children's leisure tiwe. The school is con-
nected with its nsighbsurheed by many links, as it {8 epen

4

13



in the sitermecn slse Lor children and yeuth living in the
area but not necessarily its stadents. It alse velcomes adulia
= paraents and people vho want to devote their free tims to
children, youth and the whole pspulatien of the district,
Sscondary general schoels,

. The last few years show the growing proportion of the
youth admitted to secondary gemeral schools while there i=s a
noticoable decrease ip the number of children whe finish pri-
mary schools, In the school year 1971/72, 123 660 studsnis ‘
entersd the first forms of secondary gensral schoolz (eut of
652 953 primary school leavers), in 1972/73 there ware admit-
ted 124 812 students (out of 650 959 primary schoel laavers),
and in 1973/74 = 131 325 students (the total of primary school
leavers was 638 300). Amonz the students of secondary gepneral

schools there is a considerable quantitstive dominsnce ef
urban ever country youth, though both groups inmcreased in num-
ber during that period, This phenomenon is sccompanied by the
continually growing proportion of students with worker ‘s or
farmer s background, The trend osught to continue during the
next years owing to the new principles of sescondary school
sdmission, preferable to the vorking class sr country youth.
(The_decision of the Minister of Education of 18th January,
1974), Steady sxpansion of educational and tutelary functions
of achool support this tendemcy,

Great importance is attached to the ramulta of school
educational activities, particularly theas of forming ideolo-
gical, moral and civic attitudes of the youth, Here s signi-
ficant contribution is made by the Intriduction of & new sub=
Ject = fpreparation for life in a family®” = met with the
aroused Interest, The programme includes the problems of ado-
lescence, marriage and famlly lifa in pedagogical, psychslo=
gical, social and legal aspects, The elaberation of sslected
issues will be dincluded Iin the manual for teschers, to be
published,

¥ith the purpose of preparing the youth for active par-
ticipation in socioreconomie and cultural davelopment ef the
country, in 1973/74 all types of schools introduced the obli=
gation of socially useful work (for the hensfit of school, fa-
mily or community),

There iz = continuous progress in didactic and educa=
tional work expressed, on omo side, by the activities almed
at the advancement and modernization of didactie Inf{ramtruc-
ture allowing the tronsition teo the laboratory system of
.dpstruction and, on the other side, by measures taken to adopt
programmes and curricula to students’ abilities and interests.
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The latter is reflecied im the quick growbth of specialized
¢classes, The diversified curriculum, introduced into secondary
genaral schools 4n 1973/7% in four sections: 1) general, -

2) mathematical-physical, 3) philological, 4) biological-chem-
ical, togzether with the postulates of schools and classas with
the senlarged programme of physica’ education, resulted in for-
mation of £ 9199 classes of gener:l section, 2 794 classes of
mathematical-physical saction, 80+ classes of philological
section and 464 classes of biological—chemical section (all of
the lst foru), of the total mmber of 13 342 classes, At the
same time thers exiated 32 schools with 394 classes taught in
& foreign lanzuage, In all types of specialized schools there
is a cop~‘'unt expansion of clases of the lst form, with the
highest /tuqth rate in philological (62,5%) and mathematical=-
~physics! (22.6%) sectioms (the 1972/73 data as compared with
thege L1 1571/72). At present mathematical-physiecal classes
make 25% of the total number in secondary generrl schools.

An important measuys which takes into consideration dif-
ferent capabilities and interestz of student= are the new regu-
lations of the final éxamimation {baccalaureat), established
in 1974 (the Decision of the Minister of EBducation of 9th No=-
vember, 1974), They enlarge the number of optional subjects
and basically modify the examination form, Thus, besides the
ebligatery written examination in mathematics and Polish,

& student has the right to choose for the second part of the
sxam smong the following subjects: Folish, foreign language
(Bussian, Englieh, French, German, Latin), history, propasdeu-
tics of social sciences, biology, geography, mathematics, phy-
sics, chemistry, astronomy, technical education, music, mili-
tary training., Ot of these a student chooses the subject
included 1n the sntrance sxamination at higher school and can
take an sdditional one, £f it is the main subject of the
ontrance exanination.

4 student can chosss sither of the two foras of examiua-
tion in thome subjects : 1) preparation of a dissertation dur-
ing the scheool year and presanting its theses in front of the
. eXaminatien board, 2) oral examination.

These innovations make allowance for problem teaching,
requiring greater independence of students in the didactic
process, Morsover, they considerably strengthen the links
batwesn secondary general school and institutions of higher
sducation, The candidates are better prepared to entrance
sxaminations through participation in subject sections,orient-
sd by prespactive mtudlies and through learning in the ways typ-
ical of higher studies.
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d) Vocational educstion.

, Like in previous years, in the school year 1974/75

there existed the folloving types of wecatienal ocheols ¢

= vocatlonal schools of 2=3 years, aducating quaslified

WOrkKers,

= secondary vocational schools of 4 years, based en the pri-
mary school programme, whers students obtain broad professie~

nal qualifications of a worker and secondary genmeral educa-

tion which allows them to enter higher sducatienal institu-

- =zacondary technical schools  of li=5 years, based on the
pridary schevl programme, whers students achisve professisnsl
qualifications of higher degree and the title of a technioian,
- tachnical schools of 2=3 years, based on the progrumme eof
vocational schools, where students aquire a higher degres eof
professional education and the title of a fechnician,

~ postsecondary vocational colleges of l=2 years, for thess
who finished sccondary general school. The graduates of 1 year
studies become qualified workers, those of the 2 year cycle
obtain professional qualifications ef higher degree and the
title of a tochniciam, N .

The realization ef the programme of secial and ecenmmic
development of the couniry, structural changes in the natiew
nal economy and the meed to modernize ihe werkirg precass,
which results from sclentific and technical progress, assign
new tasks for vocational sducation.

The main problez is modernizatien, advancement and
adaptation of the present organizatienal and programmstic
structure to the increasing demands of wvarious demains ef the
national economy and preparation of conditiens fer educsting
qualified staff in the new school system, -

To achieve these aims there vas also modified the nemen~
clature of wvocationms and specialities which had been too
complicated and had not taken into comsideratiien the develep-
ment of technique, technology and production erganizatien.

The main principle of the projected nimenclature ia vec-
ational education is integration of narrew range vecatiens and
specialties into vocations of a mors camprehensive charscier,
where specialization will bs aquired in the final stages of
schooling and during professional work,

The current nomenclature of vecational educatien cone
tains 601 vocations mnd specialties, while the project includ-
os only 200, of which 78 vocations will be taught in wocatio-
nal schools and 122 specialiies in secendary wecatienal
schools,
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The piamned modifications made necessary changes in
teaching programmes and curricula, therefore there was under-
taken thorough analysis of contents of particular subjects
with the purpose of merging them inte complexas,

Experimental application covering 14 vocations and spe-
clalities of the new numenclature will bs introdunced on the
15t of September, 1975 into 50 selected vocational schools,
what will allow to work out a proper model of the teaching
programme.

Moreover, there sre attempts to create six month voca-
tional courses in postsecondary vocational colleges, The
galned experience will permit to shape the concept of voca=
tional training based on the 10 year school,

The system of final examinations was also modified. The
most essential element is now a thesis, which initiates stu-
dsnts 1n the independent solving of technical, organizatio-
nal, economic and other problems, characteristic of the learn-
ad specialty. Nurthermore, it is a test of a student’s profes-
sional competence in a job for which he is qualified by edn=-
cation.

The admimsion requirements in all types of vocational
Bchools take inie mccount the results achieved by a candidate
in primary school, on which the learning programme is based.

In the educstienal process particular sttention 18 at-
tached te classes in school workshops and laboratories, In
consequence, since 1974 schools possessing well organized and
equipped laboratories empley laboratory assistants as teachers
aldes, This will secure proper preparation of teaching materi-
als and equipment, better care of students during classes
and better didactic and educational effects,

The arrangement between the concerned minigtries 7 »r
directers of central imstitutions) running vocational schools
permits to Join various schools located in one building into
8 cellective establishment, even in case when the schools are
governad .by differemt authoritles. It will allow to ratlona=
lize the utilization of school premises, technlecal equipment
and to employ full time, highly qualified teching staff.

The requirements of school administration comstantly
imrease to create proper teaching conditions and staff Stlp=

plya

In view of the diminishing number of youth at the
secondary scheol age, the collaboration between wvocational
schools and ministries and ether establishments intensified
particularly in the matter eof éstablishing the limits of
sduission te specific school types and spaciaslities, Deci-
sions are made after consulting ministries and thelr local
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ergans and are based en objective gronnds, while priority is
given te the domains with the empliyment deficit.

There were also taken steps to modernize practiesl
training. They aim at the execution of the prstulate of "edu-
ecation through work® (one of the fundamentals of the sduca-
tional system) and at the development of the coilaboration
batween vocational schoels and working establishments, which
vould improve social and professional adaptation of students.
) Thesa principles take 3 forms:

1; learning basic vocational skills in scheel worksheps,

2) introdocticn into the process of productien and ints se~
cial community through working practice,

3) specializatien of the highest femm students fer definite
Jobs.

e) Special scheols,

The system of special educatisn founded in the past
yoars covers a wide range of aduocational establishments: nur-
gary and primary schosls, special sacgtions in primary and
vocational schools as Iall as secondary general and technical
schools for some categoriss of deficlencias, There is davelop~
ed course instructien and individual teaching and learning
in certain cases, Successful work is done in educational
establishments and centres fer partially and cempletely blind,
dasf and partially hearing, physically and mentally handjcap-
ped children, One of the most effective ferms 1s the initia-
tive of the Society of Children’s Frisnds, the se=called
"life schools® providing instructien for students with such
types of deficiencies which, before the war, cendemned them
to ipstitutions eof social walfare for 1ife.

Social zasistance 18 evident in such forms as schoel
dayroons, lodging and board for necessitous children, schosl
meals, etc. The state grants for these purpeses centinually
rlse,

There was also begun intensiwe werk directed at satis—
fying the needs of children retarded {m development. It iz
manifested in the programme of the Ministry of Edueatisn for
the years 1972=1975, Some of the selutions are: earlier
acheol registration, cresation of repedial nursery centres,
the mtrudnetiun gf thg pasitinng of 8 mhlil pdn;ngn- nmi

s:hml year 1973/7% thgrc wera 625 spn;i:l pﬂiﬂﬂ schesls
attanded by 89.6 thonsand children snd 140 postprimary
schools with 15.1 thousand studemis, Approximately 21 thec-
sand of mentally handicapped children 1living tos far frm
special schools stayed in 230 specisl institutions, In this
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way special educatien coevered abeut 40X of mentally handicap-
prl children whe could not attend spucigl schools in their
districts,

The rest of the children go to primary scheols where
nearly 800 classes special were creatad,

The mumber of schoels and establishments for blind and
deaf ch?’ldren 15 adequats to the needs and the access to
scheols for children hard of hearimg and partially blind 1is
gradiually made easier,

Hespitals, sanatoriums and preventoriums organize spe=
clsl instructien for disabled and chromically ill chidren
when orgsnizatienal and therapeutic conditions permit.

Special educaiion for maladjusted children is provided
in edusational inmtitutions of the Ministry of EBducation and
in pemitentiaries and children’s homes of the Ministry of
Justice,

The conditions of special aducation for children with
sinor deficiencies improved greatly in the last few years,

It refers particularly to rural districts where collective
communal schools introduce various forms of assistance to
mentally retardsd children,

£) Adult and permanent education,

The social and economic development of our country con=
tinnally raises the requirements of general knowledge and
professional qualifications of persomnel.

Social demands of adult education at primary and secon-
dary scaoel levels are still eonsiderable and each year the
attendancs increases, General tendencies of giving priority
te knswledge and high qualificationa favour the intensive de=
velopment of educatiomal institutions for working adults,

Thw intensification of primary and secondary education
in the latest period was conduced by central recomsendations
cencerning the advancement of employees’ qualifications,

The Disposition Nr 35 of the Council of Ministers of
1st February, 1974, on the subject of the improvement of pro-
feasiemal qualifications of workers’ employed by the national
;e:nﬁ. draws asttention to the importance of the improvement

[} 34
1) creating conditions adequate for charging workers with
tasks more cmaplicated and of greater responsibility,
25 peraitting the change of workers” qualifications,

3) ralising the qualitative standard of production,
&) preparing conditions appropriate for the application of
technical progress,
5) ecompleteing and extending the knewledge of the rules of
20
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safety and hyglene of work,
The advancement of professional qualifications of work-
ers outslde Bchool takes the following forms:
13 instruction organized by a firm or a factory,
2) vocational courses outside the place of work,
3) vocational training,

" The Deciziop of the Ministry of Education of 23rd July,
1974 makes uniform the organization of secondary general and
technical school for asdults and the primciples of admission,
The new statutes of general and technical education for work=~
ing people define the orgonization of educational and didac-
tic work of secondary gemeral schools, secondary technical and
vocational schools, secondary technical school for excelling
workers, secondary and posisecondary vocational collages (in
all types nmonresident education included).

respondenca schools and of evening courses for working people
satisfies the demands in this domain. In the past years there
" was achieved a considerable increase in the nmmber of schools
and of their filial centres, consultatien centras and sec=
tions of self-aducatiom,

In the school year 1973/7% there functioned 642 primary -
schools for working peopls ESQg? thousand students), 3024 gen-
eral courses of primary level (58,9 thousand attenders) and
1001 primary” vocational courses (17,8 thousand attenders), At
the same time there were 302 secondary general school3 (122,7
thousand students) and 51 correspondence secondary genoral
schools (45.7 thousand students) for working people, Tetally,
all orgonlizational forms covered the numbar of 131.4 thousand
students at the primary lowel (15 thousands more than in
1971, 72) and 168.4 thousands at the secondary lewel (about
30 thousands more than 2 years ago). The dynamic development
of adult education corresponds with the present needs and will
be maintained in the futurse, '
gz) Social and educational assistance to children and yeuth. ~

The aims of social and educational assistance to child=
ren and youth area :
~ the stinulation of children’s development, .
- the development of children’s interests and creative atti-

tudes,
= the cultivation and guidance of spontsneous higher neods
of children, .

There exist saveral instltutions of the tutelary and
sducational type :
1) creches,
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2) marsery schools sad nursery ceatres,.ceuntry child care
. centres,
3) scheel organised aussistance -~ dayroums, semibearding beus-
o8, outside~sf-school activities, medical and dental
_ tresiment,
4) assistance ocutside scheol = youth clubs, kindergariens,
playgroups, various f>rms of ;dncaﬁinnal work in place
of residence, . .
5) tutelary snd educational establishments = children’s homes
" (including foster familles), child care centras, energency
child care cenires, pepitentiaries,
6) diverss ferms of social and financial aid,

As far as the ﬂﬁﬁliﬂi—ﬂf—ﬁchﬂﬁl educational institutions
sre cemncerned, all types of children’s and youth clubs widen—
ed the range of their activities. In the school year 1973/7%
there were 160 clubs with 7 61% groups of interest, frequented
by 218 thousand regular members and 2 940 thousand persons
engaged in mass meetings,

29.5 theusand children and youth tock pact in the acti-—
vities of 116 sutside-of-school centres, while mass nmestings
attracted 298,5 theusand participants,

104 playgroups conducted regular work for 44,7 thousand
children and organized mass meetings for 130 thousand child=
ren and youth,

In 1973/7%, 682 children’s homes and penitentiaries
tosk care of 61,3 thousand pupils, financial and family help
was granted to 19,8 thousand children and emergency child care
centres gawe ald to 4.9 thousand children and youth.

The Interest ef the socieity in the future of orpbans
incraased and was expressed by firms and institutions grant-
Ang high sums for belp (e,z. founding saving accounts intend-
od te hu; flats for erphans),

A particularly valuable form of child care was the or-—
gasnizsatien of schoel wacations. A whole system of wuriowms
forms of recreational activities was introduced: summer camps,
vacatien centres in schools, bivoaucs, itinerent cmmps and
wvacatiens in town for the country childrea. All mrbam child=
ren al primary schoel age were included in the project, At-.
tempts are being made to generalize it on such s scels that
each child have ene month of erganized recrestien during th:
sS\nEe T vecatien,

This dynamic expansion of holiday centres for =hild=eg »
and yeuth was made possible due to great belp of trade unions
and empleyees’ councils, which devoted high funds for the

purpess,
2
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There glss rose the number of msintenance grants,
scholarships and places in school bearding houses, espscial=-
1y for students of secondary general and vocational scheols.
In the school year 1973/74 there functionad 1887 bearding
houses for 287.4 thousand studentsz and 323.3 thousand students
weres accomodated with meals in their cantsoma, Theres was be-
gun building of the first boarding houses in collective com=
munal schools,

Maintenance grants were effered to #03.3 theusand
students, of which 42,3%¥ lived im boarding howvsos or reanted
lodgings,

Very active in aducational and tutelary field is The
Society of Children“s Priends whiech in 1973 numbered 700
- thousand adults participating in ths work of 20 thousand
circles, The Soclety alds the attempte of the state laading
to the enlargement of educational and financial assisiance
to children and their families,

3. Tuachar educatin;.

In the school year 1973/74 schools and édngatinnnl in-
stitutions of the Ministry of Education employed 336 220 full
time teachers, of which 17,3% possessed higher education,
55,8% ware graduates of colleges of education, 25,6X had se-~
condary pedagogieal training and 1.4% no padagogical secenda-
ry education, The data show that to grest sxtent didssctile
and educational objectives are executed by teachers with
taacher college education or secondary teacher training.Thera
exist great differences in the level of teacher education
between particular types of schools, various profeszional
speclalizations and different administrative districis,

As the antidotum thers was introduced the obligatien
of higher education for teachars. In 1973 it was decided that
teacher training colleges (or i colleges of education) of
3 year studies would be transformed progreasivaly inte higher
pedazogical schoels er filial branchas ai univeralties, of=-
fering 4 year studies leading to master s degree,

According to the estimstes of the Ministry of Bduca-
tion, 160 thousand teoachers ought to complete their educa=-
tion, i.e. during the next 10 years should ebtain the M,A,
degrea, In 1973/74, 40 thousand teachers were admitted te
extramural departments of higher educational establishments,

Taeacheras and educators of all school levels are edu-
catad in the ugifﬂrm gystem of 4 year stationary studies
which give master’s degree in a selected field, Teachers of
professions in vocational scheols are graduatea ef higher
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technological, econaalcal, agricultural or mediecal schools of
the university level. In this way there are reduced dispari-
tles ia the trainipng of teachers between primary and gacondary
schools, ‘

To incresse the flow of gifted students inte the teach-
ipg profession, pedagogical councils of secondary schools are
granted the right to selset twe students who will be accepted
into institutions of highor education without the entrance
examination, on the condition that ome of them chooses a peda-
gogical specialization,

In order to raise’the level and teaching effects of
schools and other educational institutions, there were created
favourable conditions for working teachars who complete their
education, Nonresident studies are organized by the same hisgher
schools that educate teschers of respective specializations in
the regular way. Usually nenresident studies last 4 years and
end with master’s degree,

In the past two years extramvral departmenmts admitted
students without the entrance examination, on the basis of
racomnandation of the local inspector general, The criteria
takten into consideration were the neoeds of schools and inter-
ests and capabilities c¢f teachers. '

The completion of higher education is obligatory for
msle teachers under 40 and female teachers under 35, and
optional for the rest, :

Teachers qualified for nonrssident studies can start
with the first or the second year or can pass to completing
the course for M.A. degree (the last two years), according to
their previous education.

For teachers with higher education there are orzanized
postgraduate and specialized courses, Their purpose is to
advance teacher’s knowladge in his specialization and his so-=
cial, political and pedagogical education. Teachers are obli-
ged to attend such course every 10 years, There is a project
te introduce specialization titles for those who attended
postgraduate studies.

Teachers have the possibility of proper preparation to
further education, Local sections of the Institute for Teacher
Bducation organize various forms of educational help,l0 260
teachers attended the courses in 1973/7%.

A considerable help for studying teachers is the radie
and television course on pedagozics, philesopby and social
science in the programme called NUBT (Nauczycielski Uniwersy-
tet Radiowo-Telowizyjoy - Badio and Television Univergity for
Taachers), sponssred by The Institute for Teachers Education.
Ths recipients of the programme are mainly: teachers - non-
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resident students and those who arvc ast involved im studying,
Ssenior administrative personnel of schools and other educa-
tional institutions and school supervisors of all levels,
Teachers coxzpletinz and advaneinz their knowledge im this way
are provided with the materials concerning the methods and
prozrarmas of NURT, All the lectures broadcast on the radlo or
telsvisicn are puklished in the monthly "0Oéwiata 1 Wychowania®
(Instruction and Education). In 1973/74 in the HUKD prescramuse
there is a course for teachers of mathematics in primary
schools,

. Bducational planning.

The principal tasks of esducational activities and mea-
sures ensuring their execution are dofined in the plans for
social and economic development of the country.

According to specific character of various domains of
educational and tutelary work, the planning system contains
either the directives obligatory of the established tasks or
instructions defining the gnidalines and economic measures to
be taken, All these slements complement e¢ach other and deter-
mine activities consistent with the plan,

A plan i3 the principal instrument of educational. prog-
ress. There are elaborated perspective plans (mow till 199@%;
lone term i.e. 5 year plans (at present for 1976=1980) and an-
nual plans, Ths main eriteria taken inte consideraztion are edu-
cational progznoses which, on scientific basis, forccast future
demographic processes and directions of sSocig-sconomic develep-
ment of the country and let draw conclusions with regard %o
the future development »f educatien,

The foundation of parspective and 5 year plans is the

of the Ministry of Education defined the basis for establish-
inz lonz range tendencies and forms of the educatlional davelop-
mant and the priaciples of the perspective plan for the pariod
up till 1990, The results of the Comnlitee work was a study
entiltled "The Prognosis of the Development of Bducation®
(Prognoza rozwoja ofwiaty i wychowania), which contaims an
analysis of demographiec, socio—economic and cultural condi-
tions, educationmal tasks and functions and the prognostic mo=
del of the educational system., Besldes, it determines condi-
tions of the realization of the new system in terms of the
perspective plan up till 1990,

In the course of executing the planned tasks, national
and economic authorities can introduce modifications, while
rhytmical realization of the plan, observation of obligatory
norms and constant comtrol must be mailntained.
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Yhe centrel snd nosessment of the accamplishments are
dome mainly em the hasis of statistical and financial roports.

Tho educstiemal plm for the years 1973-1975 is as

follows i
B 7 Sehanl year = -
LE?E/ ’?L* 197"%/' ?5 2’3?5! 76
i, Presehool éducati en T
a) € B -
pﬂiehaa; institu- .
tions 1 026,34 1 1:8.270 1 230,220
b) children eged 3~6
govered by pres-
7 r.hml edncatiol 50,3 55.2 5844
4 822,892 4 700,710 4 595,000
7 4 722,587 4 572.390 4 458,400
b) parcentage of child-
rep not complying
with caspulaory : ) )
mhnl attendance 0,47 0,45 0.41
3. Secondary mralsehnnls .
' gtgiugg o 639,052 663,935 681,220
students in regular )
b) the mmmber of stu- .
dents im 1000 of
. population 19 20 20
&, l‘ﬂltngl cdueatian
? students xy 1922330 2 039,055 2 140,465
monwerking students 1 573.768 1 632,035 1 675,755
b) studemts in secondary
technical schools 934.839 1 027,140 1 113,985
sonverking studests 602,170 €43.230 677.920
¢) the pumber of students
_ im 1000 of ppnlgtin 57 60 ‘63
272,380 289,275 296,590
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6 300,000 6 500,000 6 500,000

pant
b) tie porcentage of
pgﬁlcim in '
tio toial ef sl )
donts agad F=18 88.8 Y3 28.8

=/ = hecguse of The praﬁa-m dannmphia depresaion the
mmber of primary sghool studonts consterbly dscreases,
xx/ special schools ipcluded.
The plams for the duvelepment of edmastion im the period
é3?3—19?5 ﬁﬂict tha mmﬂﬂd anmimgl tandsncios amcng
L H
« levelling the standard of sochools and other educational ia-
ﬁituﬂm and improving tbl effoctivensns of the didastic snd
educational process,
-~ pgradual gemaraliszing n! preschoesl education vith the sssump-
. tiom that it will embrace all children a yezr bafors eater~
ing school 1.0. st the age of 6,
= ensurisg all chiildren the pmﬂ:ﬂﬂj of chasurving seapul-
sory scimel sttendemoe,
genaralizing peatprimary sdncatien,
= coresting conditioms for orgamized roscrosticaal sctivities
during coheol wvacatioens,
= developing miﬂtpi in the demain of adnlﬁ sad psrasnest

education.
5. The financirg of edusationm,

According te the walid bndggt:r; law, ezch your the Par-
1iamont (Sejm) of the Polish Peopls’s Republic vetes mm act
establishing the state budget and coenty and commmmel cemncils
definas annual local budgeis,

The total expenditure ea education, 1,8, on gendral smd
vocational echools and educationnl assisisncs te children and
youth (major vorks excluded) in the peried ef 19731975 was
as follomsg
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Yonr ’ 1973 1974
a) expenditure irn milions " : ;o ’
" alotys 32,893 33.039 ¥ 36.850 ¥
b) the percomisge of the total 7
siate sxpenditare 8.6 7.0 6.6

©) the parcemtage of the gross
astiennl produet 2,9 2a7 2.7

1975

=/ 83 planmed
xx/ asecorling to the budgot project.

6o 2o medernization of the educational mamagement,

The Polish school systom -laye great stress on the perfec-
tizn of the educnticnal madagefiopt, The Mialstry of Bducation
aims st the uniform edncational policy in the vhole country.It
is of grast importance for the schook sygten of which 1 part
is sduinistred by other than edueational guthorities, as well
a8 for outside-of-school institutions, , ~ .-

The Ministry of Education executes its tasks thréuch the
local ergans of school administration = school superintendent ‘s
office end the departments of education and culture of country
(voivodship) end district (poviat). governments. -

At the country level the head of school administration
is school superintendent and in the district the school in ,

Bchoel sepsrintendantes, depotly superintendents and
inspecters are mominated by the Minister of Education (and -
propesed by the respective country or district authorities),

' At the lowest administrative lewel = commune - schools
are controlled by the communsl school headmastsr, Ths posi-
tion wvas established on 1st January, 1973, following the naw
aduministrative division of the country, State govermrent tends
te bresden the competence of country and distriot aathorities,
shich are its lecal organs as well as forms of social self=
goverament. This trend was expressed in the lav of 22nd Noven-
bar, 1973 en the modification of Poland’s Constitution and
smondnents to tha iaw of People’s Councils,

N Communal zchesl beaduasters are bsad manazers of educa=
tion in & comsune independently of departmental subordination
ef scheols, '

+ The iatreductien of the position of a communal school
headaasior teo a high degres contributes to the improvement in
werk of rural scheols, Ii also helps to work out affective
structural aad pregrasmatic weasures appropriate for dafinite
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local conditions, As organizers of educational sctivities,oom-
munal school headmasters increase the intecrest im the sghool
problems amcnz adult population and dewe lop their colleboras-
tion in the realization of various sducatfomsl shbjectives,
Hoadmasters devote much of their ti~e *rn orgunizastional and
administretive functions and endeavours divectad at Baﬁﬂring
proper infrastruciure,

The hitherto gained experioence of ihe schonl monsmemant
let formulate certain primciples of izpcoving the mawagerial
aystem, It 15 considerad nscessary to oliminste middle lavels
of adminigtration to the very mininum and {o simultansously
reduce the distance bstween contral administration and basic
units of the educationsl structure, Direot informstiom, in-
structions, counsellinz end control of sttalnwent ought to
take place of written circulars, The quality of administra-
tional structure depends mainly on the level of qualificatioms
of the managerial staff, The porsopnel of administrative CTw
zans should pessess real competence and deep specialization
in the whole range of schoo. activities, Therms requirements
will constantly rise, and of particular sppreciation will be
qualifications permitting to solve complex problems indepen=-
dently,

7. Educational research

In 1973 = The Year of Polish f:ience = thers took plaze
aveats Importani for sll research workers. The confavence of
the represantatives of the humanities annd social science at
the Central Committee of the ralish United Workesrs® Party de-~
fined the long tarm prozramme for tho development of social
sclences, The programme, approsvad and expanded by the second
Congress of Polish Sclence, establishes guidelinss for all
institutions engaged In research on social development, The
investigation concerning transfermations of our society and
the development of personality of the socieiy members are the
essence of the programme.

The uniform educational system and 1ts busils = tha
school system = constitute a separate problem in the pregram-
me of the development of social sciences and humanitles and
require the expansion of research work,

The 2nd Congress of Polish Sclience accantuasted the high
ranl: of pedagogical research, approving the proposal of the
Minicter of Education of including the investigation on the
subject "The modernization of educational system in a deve=
loped socialist society" in the central research project.

The realization of the programme a3sumes slaboraiion of
the scientific basis for the introduction of succesaiwe atag-
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o8 of the sdecatiocnal refors: and ths mothode of analysis of
the schoel mystem. It iz of particular need to establish g
scientific feundstioms and principles of the didactic and
aducational system, general organizational and programstic
outlines ef diffarent types of schools and othar educational
institations, effective didactic methods and techniques, qui-
dalinocs for permanent education and educational management
snd prgunliatien, and economic hasis of national education.

Begides pedagogics and psychology, the research work
will ipvelve mamy fields of science, particularly social
sciences, mathematics, physics, techuology and medicine, There
sppears a nscessity to coordinate investigations conducted in
various disciplines and scleatific institutions, The work
connected with the discussed key problem has already begun.
Apart from research ipstitutes of the Ministry of Education,
institutes of other Hinistrias, unlversities and the Polish
Acsderry of Sciences wiil pariicipate in the work.

Tha principal aim of the planned investigations, surveys
and wnalypes is creating the scientific basis for the prepaia-
tion and realization of the reform of the natiomal educatio~
nal system and the verification of its functionirz, There=
fore the postunlaies concerning the terms of the expected ro-
search results are closely related to the programme of prepa-
ration and application of the reform,

The attaimment of the principal objectives is planned
in the following stages :

1st iff?é = %i1l 1975

- 1p connectlon with preparations of the new project of
the educational law there will be defined the principles of
the socialist system of education realized in schools and
othear educational ipstitutions, the fundamentals of permanent
education, programmatic snd organizational concept of differ-
ent types of schools and school levels, the principles of or-
ganization and functioning of tue educational system, the
propesitions concerning the collaboration with particular
esducational associations and thelr tasks within the uniform
system of socialist education, the prircipals of educational
management, Ths psrind ought to result in several studies,
snslyses and expert s reports which, applying scintific achie-
vepents of our country and intepnational comparisons, will
produca mest rational solutions defining the shape of the na-
tional system and will predict secial and economic affects

of the raforn,

2nd stage = t111 _1978.
B propoEitions for the period assume intensive re=-
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ssarch work ajmed at the determipation of the educational
contents in the reformed schoele, the elaborati-n of the car-
ricula, the modernization of teaching metheds and tachniquen,
the preparation of teacher s and studont’s manuals, Experi-
mantal application will verify the results in view of the
principal objectives of education, The research work in that
period also ought to establish the programmas of taamcher
tralning in the reformed system and define ocomomic and orga-
nizational functisning of schools o: the basis =1 modern in-
frastructure and efficient methods of manazoment.

3rd stage = till 1985

It 15 assmped that ths investigation should result in
the evalunation of programmatic,structural and methedical mo-
difications from the peint of view of metting th: demands of
social, economic and cnliursl development of the country. It
should slse varify the prodicted comsecuences of the reform
and formulate conclusicns concerning the continuous advance-=
ment of the educational system and the prognosis for iis fur-
ther development in the peried after 2000,
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The ligyiofrigpnrt;nt,eduggt;gnal acts introduced in the
period of 1973-1974.

1973

1/ Decision of the Minister of Education of 17th March,
1973 re the organization of collective communal schools
(pz. Urz, 5, poz.23).

2/ Decizion of the Minister of Gducation of 3rd March,1973
re regulatiens of the Interdepartamental Comuittee for
Vocational Cducation (Dz,Urz.5, poz.29).

3/ Besolution No 64 of the Council of Linisters of 23rd
March, 1973, re the adumission rules for the erployars
of state establishmeats into schools and hisher studies
for the empleyed and reductions and bepefits to wchich
they are entitled (M.P.18, poz,III), )

4/ Resolution No 85 of the Council of Ministers of Gih
April, 1973 re further development of physical culture
(M,P, 21, poz,123). '

5/ Decision of the Minister of Bducationm of l4th April, 1973
re organization of praschool educational institutions
(DSQUESi 10, pozZ. ?1)-

6/ Decision of the Minister of Bducation of 14th June , 1973
re organization and functioning of centres of professio-

~ nal orientation (Dz.Urz.ll, poz. 89).

7/ Decision of the Minister of Education of 2nd July, 1973
re implementing rules concerninz duties and rights of
a teacher (Dz,Urz,12, poz. 100), ‘

8/ Decision of the Minister of Education of 21st Avgust,
1573 re transferring students to higher forms, in ad~
dition to the procedure defined in the regulations of
grading and promoting students (Dz.Urz.13, poz. 105).

9/ Parlianentary Act of 13th October. 1973 re the national

3 system of education (M.P.44, poz, 260),

10/ Decision of the Minister of Education of 9th November,

1973 re principles and procedures of final examinations.

11/ Decision of the Minister of Education of 29th Hovember,
1973 re development of special education and assistance
to educationally subnormal and kandicapped children

. (bz.Urz, 16, poz, 142), '

12) Azreement between the Minister of Bducation and the
Polish Tenchers” Union of 19th December, 1973 re prin-
ciples of cooperation between school administration
argans)agd Teachers” Union divisions (0z.Urz.1/1974,
Pﬂ:i 3 &

3z
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1974
Decision of the Minister of Aducation of 15th January,
1974 re admitiing studenis in tbe lst form of secondary
general and vocational schools (Dz.Urs.l, poz.5).
Bosolution No 35 of the Council of Ministers of lst Fob=.
rur .y, 1974 re outside=of=school advancemont of profeg=
sional qualifications of workers employed in the nationmal
economy (MePo7, po%.50).
Disposition of the Council of Ministers of lsi Fabruary,
197% re principles of opganizing practical vocstionsl
trainiz),lg for students of vocational schools (Bz.Urz. 9,
poZe53).
Resclution 110 of the Council of Ministers of 3rd May,i974
ro advancement and development of the sysiem of prores-
sional orientstion aud comnsolling (M.P.19, pos. 112).
Circular of tha Minister of Bducation of 4th May, 1974 re
participation of schocls and other educstional institu-
tions in the organization of outside~of=scheol physical
activities. sporting svents and recreation for childron
and youth (Dz.Urz.5, pos. 30). . o
Resolution Neo 119 of the Coumcil of Ministers of 10th May,
1974 re material assistance $o children and youth in
foster families (M,P,22, poz, 127). ,
Decisisn of the lMinister of Bducation of 23rd July, 1974
re ochools for the employed and rules of admissien
(Dﬁ;ﬁﬁ-&. poZ, 63)-
Decision of the Minister of Education of 10i2 October,197%
re organization of sections of vocatienal tralning in pri-
mary schools (Pz.,Urz.10, pes, 8).

Abbreviations s

M,P, = Monitor Polski
Dz,0r%. - Dajepnik Urzgdowy Ministerstwa Odwialy i Wychovania

PEBLIO ¥-wa,ul.Mokotownkal5/20
S pakiad 500

Zam. 1B/ 75
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