:;iﬁﬂﬂé?'~§0€'t

_ | ~HE 008 159
fliﬁiﬁbﬁ‘* ' Jones,fﬁétry G. . v ‘
CTITLE A New Caveat: Let ‘the :Buyer Be Aware. -
.PUB.-DATE ~ Bay 76 R U ) ‘
. NOTE 18p.; Paper presented at ‘the :Annual Forum of the-
S Association for Institutional Research .(May 1976)
EDRS PRICE MP-$G.83 HC-$1.67 Plus Postage.,
DESCRIPTORS Admission Criteria; *Consumer Protection; Costs;
*Educational Opportunities; *Equal Education;
*Evaluation Methods; Guidelines; *Higher Education;
*Program Evaluation; School Helding Power; Student
Placement
ABSTRACT

This paper identifies information to assist the
Prospective student in evaluating programs and instituticns of b%igher
education through the development of a reporting format, a
"consumer's guide," that lends itself to easy analysis and
interpretation. . In addition to cost, retention, and placement success
information usually suggested by consumer protection groups, the
-consumer's guide includes data for institutioral and program
evaluation, and focuses attention on the data necessary for student
consumer admissions decisions. (Author) -

***********************************************************************_

* Documents acquired by ERIC include many informal unpublished

* materials not available :from other sources. ERIC makes every effort
* to obtain the best copy available. KNevertheless, items of marginal

* reproducibility are often encountered and this affects the quality

* of the 'microfiche ‘and hardcopy reproductions ERIC makes available .

* via the ERIC Document Reproduction Service (EDRS). EDRS is not:
%*
%*
%*

responsible for the quality of the original document. Reproductions

supplied by EDRS are the best that can be made from the original.

Aok e e e e ot e ok e e koo e o Sk e o ke e o e el o e o s s e o Sk ofe ko e o o o ek e s ol oo o sk ok ok o e e e ok ok

*
*
*
*
*
E 3
%k
%x
%k



A NEW CAVEAT: LET THE BUYER BE AWARE.

Larry G. Jones
Associate Director
Institutional Research and Planning
310 New- College :
Athens, Georgia 30602
(404) 542-8832

U.S. OEPARTMENT of g
HEA
EOUCATION & wELFARE ™
HATIONAL INSTITUTE oF
EDUCATION

" Paper Presented at the Annual Forum of the
-Association for Institutional Research, May 1976

ERIC

Aruitoxt provided by Eic:



;_='.:_','-ATNE|V.4H(;_:A\/:EAT.:' LET THE BUYER BE AWARE

- . o Larny G Jones The Un1vers1ty of Georg1a
In sp1te of the general re]uctance on the‘part of educators to
.‘.recogn1ze or accept the academ1c and marketp]ace para]]e]s, economic

:.theor1es and concepts are finding their way into education with in-

"éreasing regufehify and intensity. Conshmerism; the latest of the
cehcepts from the marketp]aqe'to be applied to educatioh,-gives the
bromiSe of a.hew reckonihg for educators with the theoretical and
practical ‘ntrusions from the world of commerce.

Consumerism and Edcuation

. - There are-several reasons to believe that the age of the consumer
has come to education whether or not educators are'ready‘ahd willing to
accept Consumerism as an operating principle. First, Consumerism, the
protection of the .consumer from ineqUitab]e treatment by the venddh, is
a cause or right many will champion and few will aryue'against “

“(Arnstein, 1974). Second, the student, because of his t1me energy and
financial investment, has won the uncontested ro]e of postsecondany
‘educator’s primary cossumer (Shulman, 1976; W11]ett,v1975;'E1-Khawas,
1975). Perhaps the most obvious reason that conSumerism'wi11 become an
educational as well as an economic concept, however, is the factlfh;t
consumer advocate groups and state and federal governmental agencfes ‘
have already developed rules, regulations, and 1egis]ation‘to protect

" the student as a consumer (Depértment_of Health, Education, and Welfare,

~ 1975;.Education Commission of the States, 1973; Shulman, 1976; Willett,

-1975; Peteréon, 1970).
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- ; wh1le some academ1c1ans ‘true to the1r cal]1ng, w111 debate the

fffdef1n1t1ons and others w111 fret over the appropr1ateness of a 12 month;;a,

”’drlf,or 12, 000 mtle guarantee on co]]ege degrees, or reca111ng graduates

'”53jw1th "defect1ve parts" or other cynical ana]og1es to "consumer1sm," the

“"T;real concern of educators shou]d be in correcting. the abuses wh1ch make -

‘:fhthe student a consumer in need of protest1on (Dykstra 1966) Theufact} .
‘s that nowhere has the o]d caveat, "Let the Buyer Beware," been'more‘3
| assumed than in educat1on - At least in business there was the
‘count°r1ng, if not often preva111ng, att1tude of "The Customer is
Always R]Oht " Unfortunately, there are now generations of educational
consumers who have come to believe, if not know, that the "student is
never right." The questicn is no longer whether the concepts of con-
sumerism wi]i apply to the relationship between the student and the
postsecondary institutions: but_rather how the student will be assured‘
of his consumer rights.

The Basics of Consumerism

Consumerism is based on the philosophical conviction that the
consumer and the vendor meet in the marketplace as equals (Willett,
1975).

Equitable treatment for the consumer is embodied in four basic
areas of consumer rights, and it is the protection «f these consumer
rights that the consumer movement is all about (Education Commission
of the States, 1974).

1. The right to safety or protection in the purchase of a good

or service; including the right to hold accountable the
person or organization to whom the consumer pays his money.
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pélt;*?:’ The right to choose, 1nc1ud1ng the right to participate in the
: ideciSion making process which establishes the re]ationship
.w1th the Vendor ‘
'1p§,,;The~right to be heard-‘which implies a system for negotation
and arbitration of disputes over the consumer vendor relation-
- ship. | ' '
4. The right to be informed; to have access to all pertinent
information which might affect the consumer's decision to buy.
Whiie each of these rights is important and has significance in
‘the consumer movement it is the right to be. informed - fu]] disclosure
| as it is a]so known - that has come to be regarded as: the foca] point
of consumer protection more Tikely than not because it has been Tack
of information which has caused problems in consumer safetv, decision
making and protection (Department of Hea]th;:Education, and Welfare,
- 1975). 'It is on the premise generally regarded as'true;'that con-:,
sumers are best protected when they have fu]] know]edge of their
"consumer rights".and responsibiiities, that the new caveat "Let the

Buyer Be Aware" is propOsed for. the p0stsecondaty education market-

place.

Full-Disclosure and Postsecondary Education o ‘}' S ll,Q

Without apparent exception, a]ifof the reports;kconferences, and '
regulations to imp]ement consumérprotection.for}students inc]ude.
recommendations for the‘release of complete and accurate information
~about the institution to the student or prospeﬂt‘ve student whichv
might influence the student's decision to attend or accept offers from
a co]]ege The 1mp11cation of the various recommendations, and the

5




‘ijgeneral conc]usion of severaiinvestigations has been that too 1itt1e

fattention has been gnven to the information needs of the studenk

i:(Education Commission of the States, ‘975 Fund for the Improvement of

ri”f:if.Postsecondary Education 1974 Jung, 1975 Department of Hea]th Edu-lthfiFf

"»Tcation and Welfare 1975 Wi11ett, 1975; Education Commission of the gy

Aal'States, 1974)

Unfortunate1y, must of the information now ava11ab1e to students
'1S Tost in fhe pub11c re1ations rhetoric of cataiogs and recruiting
brochures Other pertinent information never finds the printed. page
and is're1eased re1uctant1y, if at a11, only upon insistent direct
questioning.b In faCt,'one'gets the impression from‘reading most :
college publications that "hard data" is systematicaiiy avoided
(Dykstra, 1966). o | B

Everyone knows, of course, that decisions about where to go to
college and what to study are probab1y more emotiona] than rationai;
But then, given more objective information on whiéh‘to"base‘the
decision the student may be less prone to're1y on subjective factors
(Dykstra, 1966). In any event, the student's decision mustvnot be

based on insufficient institutional data.

.

Consumer and Information
The reverse side of the assumption that consumers are wise enough

to make good decisions if they are provided with accurate information

is the awareness that the complexities of today's products - and

; fproduct decisions - make it virtually impossibie}for the-average con-

~ sumer to‘become expert enough tobfuflyﬁutiiize the information,

‘accurate though it may be, to protect himself in the marketplace
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ff:(Educat1on Comm1ss1on of the States, 1974) The 1nab111ty of the, mjifj]f;

'fffifconsumer to 1nterpret comp]ex product 1nformat1on or to make mean1ngfu1'”wl

*”'thompar1sons or dec1s1ons on the bas1s of the: 1nformat1on has prompted x""”

""ﬂ.some t° 5“9995t that the government Will have to assume the funct1on ofa-

4 1nterpretor" for the consumer (Educatwon Comm1ss1on of the States,
- 1974), ' |
4. The fr1ghten1ng prospect of further government 1nvo1vement in the
rep0rt1ng ‘and 1nterpret1ng of educat1ona1 data coupled w1th the
obv1ous need for more mean1ngfu1 educat1ona1 information. for the

student consumer, prompts this pr0posa1 for A Consumer S Gu1de to

| Education.

A Consumer's Gu1de to Educat1on

The proposed Consumer's Gu1de to Educat1on dea]s on|' w1th the

1dent1f1cat1on of 1nformat1on for the prospect1ve student tc use in
eva]uat1ng programs and 1nst1tut1ons and the deve]opment of a report1ng"v
format thnt lends 1tse1f to easy ana]ys1s and 1nterpret1on hy th |
student. The purpose ot the Guide is not to rate 1nst1tut1ons, but
it shou]d fac111tate 1nst1tutlona1 and program compar1sons Much of
the 1nformat1on the Gu1de w111 present is probab]y a]ready co]]ected
and reported in one form or another - a]though probab]y not in one~ “
place - while other 1nformat1on may present some co]]ect1on prob]ems
for many institutions. The illustrative mater1a1 wh1ch fo]]ows wh11e
not. exhaust1ve, is intended to be an example of the data that cou]d

o and should be reported by the 1nst1tut1on in a stra1"htforward manner

..1n-A Consumer's Guide to Education. Part1cu1ar interest in paid here

to:the‘data-relating,to full disclosure of academic programs and to
| 7



“'*f current officiai corporate name of the . 1nst1tution, and the 1ocation

Ins 1tutiona1 Identification and Directory Data In addition YOLthe

;"ﬂt_of the main campus and the name of tne partent 1nst1tution 1f branchv, o

"campus ‘a compiete chronoiogy of criticai 1nst1tutiona1 dates '
'fl(founding date, first coursework first degrees, name changes, etc )

Vsrouid be prov1ded to the student consumer

‘Institutionai Controi Affiiiation and Corporate Status Aithough the'

Jeight ba51c types of 1nst1tutiona1 controi used by the U -S.. Office of -
Education are genera]iy recognized as being descriptive for reporting
1nst1tutiona1 controi an expianation of what "controi" means 1s needed‘
as not all states municipalities, reiigious groupz or “corporate en-

' tities Mcontrol" in the same fashion This is particu]ariy true for
private institutions where terms such as "affiiiated" or_"associated
with" or "sponsored by" which have no clear or commoniy understood
meaning, are used'to describe a coiiege-church relationship. Pro-
prietary schools should state all corporate relationships, parent
corporations, holding companies, etc. |

Composition of Governing Boards While it may be informative to have

_an actual listing of names of peop]e on the Governing Board of the
institution, it would be more helpful to have a- statement of the
special qualifications required for board membership, how the members
of the board are seiected and what constituencies they represent ﬁIt
~is often possibie to get a better reading on the "control" of an

| Jnstitution by hnow1ng how its Governing‘Board is se]ected,rthan by

3.




[N

know1ng ,ts pub11c, pr1vate, or corporate status Propr1etary schoo]s

.hould 1sst the owners and/or pr1nc1pa1 stockho]ders.

'-g{;Inst1tut1ona1 Accred1tat1on, L1censes on Approva] -The statement of

) 1nst1tut1ona1 accred1tat1on must 1nc1ude which of the six reg1ona1

‘~'f of accred1t1ng (fu]],'cand1date

"t:accred1t1ng assoc1at1ons ha ve c-g 1zed the 1nst1tut1on, and the type
4 year college accred1ted as Jun1or
f_co]]ege, prov1s1ona1, covered under the regional accreuatat1on of
dparent 1nst1tuton) awarded ‘to the institution by the assoc1at1on
Note should also be made of the h1ghest program levels offered, and
spec1f1ca11y those which have and have not been accred1ted or approved.
Schoo]s not covered by the accred1t1ng associations must state the
,author1ty, |1censure or approva] under wh1ch they offer educat1ona1
programs.

'Inst1tut1ona1 Purpose, ObJect1ves, Goa]s The statement of

: 1nst1tut1ona1 purpose, obJect1ves or goa]s shou]d be c]ear]y stated

‘ and eas11y understood. It is recommended that the purpose obJect1ves‘
. or goa]s be stated in a sty]e wh1ch is eas11y 1nterpreted 1nto ‘
specific outcomes The student shou]d be fa1r1y certa1n after read1ng

' the statement of goals what he can be expected to do as a resu]t of the
| educat1ona1 exper1ence SR - a E

Institutional Eva]uat1on Inst1tut1ons shou]d state the methods and

procedures it will use to determ1ne whether or not the stated
1nst1tut1ona1 purpose objectives or goals are being met. Obviously
~! the methods and procedures of eva]uat1on w111 have to be tied to the

. stated purpose obJect1ves and goa]s, hence the prev1ous suggest1on of

"behav1ora11y stated outcomes




In one form or\another, the 1nst1tut1on shou]d state how we]] 1t

'i}~1s perform1ng 1ts m1ss1on, and how that performance has been deter-u,u

jjgm1ned f";ﬂ_»,

“1-Requ1rements/Qua11f1cat1ons of Facu]ty and Adm1n1strat1on An in-"

‘ d1cat1on of the ab111ty of the facu]ty and adm1n1strat1on to accomp]fsh“o”
_the obJect1ves of the 1nst1tutlon is an lmportant aspect of

1nst1tut1ona1 eva]uat1on - If spec1f1c requ1rements and qua11f1cat1ons

" Other than those usua]]y expected for an academ1c appo1ntement (such as
'church aff111at1on) are required of facu]ty or adm1n1strators, they

shou]d be stated. Stat1st1ca1‘data summar121ng the qualifications

needed tor faculty anc adm1n1strators to accomp11sh the stated
1nst1tut1ona1 goa]s should be reportea In most cases the summary

should -irclude the h1ghest earned degrees of the facu]ty

Other Facu]ty Data Statistical tabu]at1ons of faculty and.‘

adm1n1strat1on data should include the number of faculty by rank and
function, length of service at the institution, age_distributions,
tenured faculty, and tabu]ations‘by sex and’race. It is assumed.that
a complete~1isting of faculty, inc1uding their qua1iffcations and
.the1r respons1b|11t1es w111 be available te the student a]though
probab]y in another document

: Curr1cu1um and Program Data The Consumer s. Gu1de to Education is not

’>

- 1ntended to rep]ace the co]]ege cata]oq as a source 11st1ng of

o Ecourses and course descr1pt1ors or thn deta11 of maJor and




o 1nst1tut1ona1 requ1rem@nts for degrees There 1s an obv1ous need how- s

ff'ever, to make the 1nformat1on 1n the cata]og closer to rea11ty ‘The‘

*;:resemb1ance between course descr1pt1on and course content is too

"'ff“often on]y co1nc1denta1, and the courses listed in the cata]og shou]d

) pon1y 1nc1ude those that have been taught in the last severa] years, or o
have an horest chance of be1ng taught in the near future - |
The Gu1de wou]d include a statement of the ca]endar type (quarter)
'semester, 4 1-4, tr1mester etc.) and the approx1mate dates of the
beg1nn1ng and end of each term Semesters, for instance, can be qu1te N
d1fferent 1n concept depending upon when they start and end Infor-
mation on maJors and academ1c programs should 1nc1ude .the type of
profesS1ona1 accreds.at1on he]d, if any (1n add1t1on to reg1ona1
accreditation); the number of courses offered 1n.the major area and
- the number of those courses taught‘during ‘the 1ast*year;'the‘tota1
number of faculty qua11f1ed in the area and the fu]] t1me equ1va1ent
facu]ty teach1ng in the maJor dur1ng the past year, the degrees
awarded or certification offered for comp]et1on of'the maJor or .
program, the number of hours or courses requ1red in the maJor for
comp]et1on, and, the average number of years (or terms) needed to
complete the. program or a degree in the maJor | -
Informat1on on majors ‘and academ1c programs should a]so 1nc1ude
the number of declared maJors, the number of recent graduates or
program comp]eters, the basic ab111ty levels; and the grade po1nt -

' . averages of students in each major or program; and averages on "exit"

L

- tests.
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'fﬂ&}Student Data Some 1mportant student data has alre ady been descr1bed‘

if,w1th the curr1cu1um and major. program data but c]early more

71‘}i1nformat1on on student character1st1cs needs to be prov1ded Strange':'¢¢,f

U as 1t may seem, 1nformat1on other than raw- tota]s or averages on

A 1i:nstudents is genera]]y not ava11ab1e The fo110w1ng data shou]d-be.‘»-ff'7:f

‘“’; prOV1ded ‘ 5fx_'

Enro]lment Enro]]ment by sex, race,,age, fu]]-t1me, part-t1me,j rﬁﬁh

matr1cu1at1on status, res1dence, and class should be provided for theff;;"
_most recent fall enrollment period. .

Socio-Economic Characteristics. Descriptive data in the socio- -

“economic background of the student body, genera11y.avai1ab1e*from_ACE, .
ACT or SAT summaties on entering students, should be reported for |

prospective students. .

Admissions Requirements. Al1 of the requirements and consider-

ations for admission shouid be clearly stated, incTuding the dates and |
deadlines for application and acceptance. The amount of any fees,
nature of any fees or deposits and fee refund or waiver po]1c1es should

be clearly stated.

.Ability Levels of Entering Freshmen. Frequency distributions of
the admission test scores, high school grade point averages, or other
ability measures or indices, should be presentedtalong with the mean
and median scores for entering freshmen. If regional, national, or

similar insitution averages are available they should be reported as

- well.

12 °
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Pred1cted Student Success.v F1rst quarter pred1cted grade po1nt

f:naverages are frequent]y used 1n the adm1ss1ons process and when they

’“E?jare the pred1ct1on equat1on shou]d ‘be made ava11ab1e to the student

'"'ﬁi‘In add1t1on, 1t wou]d be poss1b1e to prepare a chart which would a]]ow

"“-an easy approx1mat1on of the pred1cted grade po1nt average for the

f, prospective student

Student Achievement. Grade distributions by class, major, or

department and student‘class rank by grade point average is information
that could give the prospectie student a notion of student attainment
and institutional expectation.  Simple distributions of the data should
be provided. :

Student Retention/Persistence. Data on the‘numberkof students who

start and comp]ete programs at the 1nst1tut1on, a]ong with f1gures on
the number of students who enroll. from prev1ous quarters shou]d be
ava11ab1e in the Guide. In add1t1on reported student reasons for
leaving the college should be provided. |

Abi]ity Leve1s of Program Comp1etors Frequency distributfons of

the same ab111ty criteria used in adm1ss1ons and reported for enter1ng

freshmen shou1d be made for the students ‘who have successfu]]y comp]eted
the1rproo rams or degrees. ObV1ously the student s scores won t change,i;.
. but the difference in the d1str1but1on scores for enter1ng and exiting.

students can.be.revea11ng

Measures of Program Comp]etor S Ach1evement Sen1or comprehens1ves

and "exit" . exams of var1ous types are coming back into vogue as the
"

N 1ssues of program and 1nst1tut1ona1 eva]uat1on and accountability

~become nore 1mportant. _The 1nst1tut1on_needs to state the methods and

13
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procedures 1t uses 1n eva]uat1ng thelprograms'1t offers, and report the

ﬁresults of th;wmeasures 1t uses to determ1ne the success o >the pro

| nc]ud1ng the scores of 1ts graduates on var1ous nat1ona11y

: _;Tnormed tests by program, ma,or, or degree
o where appropr1ate, success rates on bar exarms, medical boards,_fe;‘;T?
| licensure tests, adm1ss-ﬂns to graduate and profess1ona1schoo]s.

. etc., should be reported. | ' |

Placement and Alumni Data.. Closely related to the data on the

_ach1evement of program comp]etors is the information about what
graduates do after co]]ege Propr1etary schools face more demands
.for such information than do co]Teges and universities, but the de-
mand for more job related information for graduatesvis increasing for
all. postsecondary institutions. The information on placement of.
graduates should reflect those who have positions,.those who have
positions in their field of study, those who don't have positions,
those who don't have positions but are looking for positions, those
who aren't looking for positions, and those who intend to make a
career of their present work, as well as information on how'theirv
college work relates to their employment.

- Tuition, Fees and Costs. In view of the fact that most institutions

~are seeking more than a one-year commitment from the student, it would
seem only reasonable for the institution to project the anticipated
cost tc‘tne student over the entire length of the program. Obviously
‘tuition‘and‘fees will be subject to change, butithe changes in fees and
3 tuition:aren‘t_as unexpected or unp]anned as most institutions wSuEd
.havedstudents believe. ‘(If increases are unplanned or,uneXpected that

14




"1”says someth1ng about the qua11ty of f1nanc1a1 p]ann1ng at the . L

”75{1nst1tut1on) Guaranteed +u1t1on p]ans are all but gone now, but a'-

' ‘f“gproJect1on of ant1c1pated costs over a two or four year oer1od needi

) 7r not be a cost guarantee, nor a comm1tment to single 1eve1s of cost

',4over_the per1od proJected.' What is needed is an indication of what
4:“ the cost increases are'likeTy to be, and those cost projections are
*.or should be a part of the planning of all institutions.

In add1t1on to the tuition, activity fees, depos1ts etc , that
are requ1red of all students, any spec1a1 fees associated w1th a given
program, e.g. music fees, un1forms, laboratory fees must all be
iisted As the special fees are often buried in the cata]og, a]] cost
data in the guldg_wou1d be reported together. |

In those cases where»the student is requ1red to room and/or‘board
in 1nst1tut1ona1 hous1ng, spec1a1 note shou]d be made so the student
will 1nc1ude that cost in h1s p]ann1ng ”

Est1mates of costs of books and supplies and any persona] 11v1ng
expenses shou]d be provided based on the averages for current]y en-r
rolled students Such data is used in determ1n1ng f1nanc1a1 a1d at
_most 1nst1tut1ons and should be reported |

Inst1tutona1 F1nance - For the cur1ous or caut1ous student a comp]ete

ljcurrent audit’ report of - the 1nst1tut1on shou]d be ava1|ab1e for -

:._exam1nat1on most students don' t need- that much 1nforma11on to get a

feel for the so]vency~of the 1nst1tut1on However, basic f1nanc1a1
1nformat1on reported to all students should 1nc1ude a statement of
. \

revenue.and expenses showing dollar amounts and percentages for each .

--0f the typica] revenue and'expense c1assifications and a balance sheet.




;fPart1cu1ar emphas1s needs to be p]aced on the percentage of revenue o

i{generated by tu1t1on and the percentages of expenses go1ng toward

”ﬂﬂlnstruct1on._ Someday, perhaps aud1tor 'S statements (and accred1tat1on>,
'reports) w111 tel] the pub11c more than that the books and records are. 5if

'f:kept accoru1ng to accepted standards, and “eporf spec1f1ca11y on the f': =

'f' f1nanc1a1 pos151on of the 1nst1tut1on

'-'jStudent Ru]es and Regu]at1ons. A]though it may not be necessary to

give deta1ls of dorm house rules, etc., spec1f1c ru]es and regu]at1ons
affnct1ng ‘the student (3 r1ghts to cont1nue his enro]]ment shou]d be
c]ear]y stated It is also 1mportant that the methods and procedures
of setting student rules and regu]at1ons be Spe11ed out in deta11 and
that the student know the procedures of being found gu11ty of break1ng
the rules, the consequences, and the appeal procedures

Conclusien

More Tikely than not, this first attempt at A Consumer's Guide to
Education is a bit 1ike a twelve year old's firs: reading of Everything
You Wanted to Know About Sex but Were Afraid to Ask: It's more than he

wanted to know even if he known what to ask in the f1rst p]ace The
point is, that as educators and researchers, we have known more about
education, institutions, and how students mix with both than we have
~told or than has been asked. We need to find a way to get that

knowledge to the student without turning them to total abstinence or

complete promiscuity.

16
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t‘fﬁt;‘ ’i:i,} ff-'." y 'f Footnote

1A notab]e exeept1on is. the work be1ng done by the Fund for the
Improvement of Postsecondary Educat1on through the1r proaect on better

1nformat1on for student choice of college.
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