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- IntroducTion:

here would you go for information if you were aboutto- .~ ‘dents and recent graduates, and not a comprehensive -
uate from high school and had to-decide whether to go . discussion of counseling. )
llege or to get a job? What does it mean that the job - ‘ * " Chapter 1 provides an overview of the counseling pro- -
cet is poor; that even college graduates can’t get jobs?. __ . fession. It discusses.the controversy.-between.educational.--
ads on television and radio, in the newspapers, buses . - and therapeutic.counseling, the predominance of high .
even matchbooks tell you about numerous schools that - school counselors, and the relative ineffectiveness of coun-
ikills in truckdriving, computer progfaming, and hotel - . selors. It concludes that from a consumer perspective it
1gement are needed, and that those schools can'pro- is important to develop advocacy counseling, computer
you jobs and loans. If you do want to go to a college, technology to store and sort information, and’‘community-
do you decide which one and what program suits you? - based counseling centers. - . : : “
do you get in? Do they award scholarships basedon . . “Chapter 2looks at the counseling process. It finds that
grades or on neecd? How:many forms do you fill out the amount of information and assistance that a student
vhere dp you send them? S - ‘.. receives is dependent upon the degree of co-membership
here would you go for information if after 15 years of " (shared characteristics) bétween the student arid coun- - *
ing you felt that you needed further schooling to geta .selor. It also finds that counselors in the schools pri-
rjob? Are there programs that will take'you? Are . marily serve the interests of the school and not those of
es.scheduled in the evenings? Are thiere child care the students. e A
ties?  Are there findncial aid opportunities? Can Lo .Chapter 3 discusses regional and community-based
schooling really help you get a better job? - . - counseling centers as an alternative to the traditional
iere do you go for information? The chancesareyou - high school counseling system. The chapter calls for 4
have much of anywhere to'go. In the firstexample - system of outside-the-school centers which could fully
'ould probably ask your parents or your friends. Stu- . utilize existing educational resources by drawing on an in-
how that at best oniy about 1 in 5 students feel that formation base which covers alf available educational, '
ielors are an important source of information. If you: vocational, and career options thus linking each individual
battle through the 621 to 1 student-counselor ratio _ with the most appropriate institution, job or training pro-
average high school, you would find that the infor- . gram. AT S L
n the counselor had was mostly about colleges—not .- Chapter 4 exarnines minority counseling programs and "

_ minority student information needs. It discusses howthe .

technical or vocational schools, jobs, or financial » . _
" community-based counseling concept has worked for the

n the second example you might to go an employ- ~

counselor or a communrity-agency counselor—if you . . minority-focused Educational Opportunity Centers. It g
1d one. Butagain, the information they have is. * also looks at the older recruitment and support service- - _
d. oL “oriented TRIO programs.’ Finally it discusses the need of
rchapters in this book look at specific issues in coun- minority students for camplete information about college-
from the user’s perspective. The book is a collec- going and how computer-based information services help
"issue papers on this narrow topic, written by stu- ° meetthose needs. . ) :

o, .




" ChapterS dcscrlbcs the information‘and counsehng
nceds of women. It examines the mﬂuence of "significant
others” in shapinga girl's opportunity structure. If re-

- 'commcnds the greater use of popular media to overcomé
the pervasive sex-$tereotyping of vocational testing mstru-

R W“":;_j
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studcnts is to locate good mformatlon inan mtelhglble -
- form. The biggest failure of counselors has been their in: -

* ability to keep well-organized, updated, information on

subjccts of student concern. Students find it difficult to .
" et good information on many areas, aré subject to infor- .

—mems—te\:tboelxs—-andﬂthereducatmna!—més—nrthe————mat:orroverloads-mothers—andare—the—potenﬂal—vtcﬁms——

..schools.

* We have found the counseling system sorely lacklng it

: . isincffective. it is oriented more towards serving the
.schools than the students, it often doesn’t have the infor-

mation that users need, it isn"t accessible to older stu-

dents, and it is moving in the direction of personal psycho- -
\loglcal counsehng rathér than serving basic mformatlonal :

needs. From our perspective, three primary changes are
nccdcd in the counsehng system to enhance its effectlv.e-

ncss b
,

i. The focus of counseling should be client-centered,

- 2. Counselors need to be able to collect and manage
© the lnformatlon that prospectwe students rieed,

. Counsellng should be moved out of the schools and
~.into the community.

Clicur-centered Counseling—chapters One, Two, and
Three discuss the need for advocacy counseling. Current
‘counscling systems’in the schools tend to promote institu-
- tional objectives rather than to satisfy student informa-.
tion nccds by cmphastzlng the counseling roles of gate-
keeper, disciplinarian; and administrator. Thé respon-

~—sibility of counselors should clearly be the educational and

carcer development of the student. Counselors should be
advocates in that they should help students surmount bur-
caucratic barriers of forms. deadlines, and administra-
tive jargon. They should help the student achieve his or
~her goals rather than ratlonah;'c the restraints of the sys-,
“tem.

The Counselor as Information Manager A Travel Agent
Role-—All authors have found that the grca_tcst need of

Aruitoxt provided by Eic:

* tination of travelers. ‘ )

- of misleading information in still other areas. Counselors

should become specialists in matchlng information to stu-
dent needs much as travel agents must match available
tours'with the fi inances, preferences. and m;ended des-

One important means of organmng vast quanntles of .
data is by use of con.puters. Computers allow large quan- : :
tities of information.to be Sorted and storec: and can be -
used by students mdependently of counselors. The mast.
important roles of the counselor are that of advocate and
information manager. Counselors should therefore
separate these roles from personal therapeutlc coun-
seling.

Commumty-Ba.sed Counselmg Centers—All chapters
make reference to the need to establlshcommunlty -based
counsellng programs These centers would be particularly
effective in serving minority and older students, but are
uscful for "traditional” high school students as well.

Such centers could combine information on education,
careers, and financial aid. In being based in the communi-
ty. rather than the schools, they would be more accessible
and able to operate at times-convenient to working per- -
sons. They could also employ outreach programs through
the use of para- professlonal counselors at locatlons
throughout the community.

These centers should be independent of colleges and

-universities as well as of high schools. ‘Independence *

would allow users to be free of competitive recruitment
practices. Counselors weuld be free to engage in advocacy '
counseling and would not have to perform |nst1tutlonally-
oricnted roles.

Flnally. such centers, could secve as centralized 1nforma- .
tion centers. They cculd’éngage i the collection of- "
carcer, educatjonal, and financial information ona local :

" and state-wide basls




“Counseling as

_ AN Information Service ¢

Counseling on educational and career opportunities is in-
tegral to any information system for prospective students.
The counseling profession, however, has been largely oblivious

to the changing circumstances of postsecondary education. The

.- central question is how ‘to shape counseling services to meet.
. the needs of a.changing market of postsecondary institutions

:"and educational consumers.

.. 'This paper will provide an over-view of the counseling .prO-

 fession and is divided into five sections: (1) who is a coun-

; 'selo'r,_ (2) the major issues of the counseling profession includ- -
ing the controversy between educational and therapeutic coun-

. seling, the criteria of counselor certification and training, and
- 'the role of the counselor in the schools, (3) the effectiveness
.- of counseling, (4) the new Tealities of increased competition
- ‘among colleges requiring consumer protection, and the estab- -
- lishment of “non-traditional” educational clientele, and.(5)
'the major innovations in technology, the use of paraprofes-
’sionals, and community based counseling centers. The paper
-concludes that counsefors should be advocates for students,
. and that computer information systems, the use of nara-pro-
fessionals and community based counseling ceniers shoul 1
be supported. _ S

‘@  WHO IS A COUNSELOR?

.- The counseling profession has grown tremendously since
its.inception by Frank Parsons in 1908. Secondary school
- counselors, by far the.largest single grouping in the profession,

have increased 400% between.1958‘and 1970, from-7,000 to -

35,000. The rapid developmient of the counseling profession
and a struggle between guidance and psychological counseling
has raised the question of who really is a counsélor. Ginzberg
(1971, p. 106) notes that there is difficulty in measuring the
‘total number of professional counselors because of differences
in'the reporting mechanisms. He estimates that in 1966, the

-number of guidance personnel in major federal-stat¢ programs,

Lo~ s . . \
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education, vocational rehabilitation, and employment services
totaled 45,000 full-time persons. His figures indicate that up
to another 10,000 personnel were émployed in colleges and
universities, private and parochial secondzry-schools, volun- .

. tary agencies, commercial enterprises, and spécial governmen- *

tal programs such as prisons, training centers and so on. of
this total, in 1966, 35,000 were school counselors, of which
32,300 were employed in secondary schools. Wrenn (1973
P- 250) generally endorses.the Ginzberg figures in a separate '
survey_ . o K . v o . . . .
The wide variety of guidance services vary greztly in their .

- scope; quality, and purpose. By far the largest number of

counselors are school counselors. ' Others include employment -
counselors, personal and: professional counselors within large
corporations, health and family planning counselors, religious
counselors, youth organization counselors, psychological .
clinic counselors, and' counselors in “‘special interest groups”
such as women’s organizations or gay groups. The federally-

. UCLA-based Educational Opportunity Center'compiled a list

of both professional and non-professional services that it *

. planned to work with. A partial listing of these groups in the

“Directory of Educational and Vocational Guidance Services” e

~ (Educational Qpportunity Center, no date) provides an ind;-

cation of the range of services available.

dccupaiic‘mal Center

Barrio Industries '

Tri Community Adult School

Bienvenidos C_ommuhity Center _
John Rossi Foundation (Yojxth Center)
United Community Effort o
Job Corps Training for Women

Assistance League Family Servicé

[




USC Community Counseling Center. .
Santa Monica Clare Foundation Alcoholism Center
Westlzaad Health Services (Family Plan"ung) '

" concern with. good self-concept lcads to more willing *
involvement with the client’s personal problems, even -
relatively serious ones . . . the therapeutic counselor
hds more ambivalence about mere advice-giving, not-to
speak of actual direct sanction. mampulatxon._Smce__m_

Antioch (‘ol]ege—West

John Knox Bible Presbyterian College and Semmary ’
- UCLA ROTC ' ‘
: Gay Community Center . -
Censhaw Dorsey Community Adult School
Central City 0cc1rpational éenter o
State of California Emp]oyment Department
Boys Club

this activity is newer, we expect it to be more predom- .
inant among those counselors who have spent less time

in teaching. " Also, we expect that the therapeutlc coun- .
selor could be shown to have prior iriterest in counsel-
mgar a career, mther than Raving changed loter.

The therapeutic approach is newer, riore prestigious, and

views counseling as psychological rather than educational. Its

advocates believe that educational and career decisions are not
simply a match. between student traits and factors of the choice.
Therapeutic counseling attempts to help students to more fully
understand their decisonmnldngprneessesPAdvocatesofedu—

Yot Free Clinic
Catholic Youth Orgamzatlon
Union Local No. 37 .

o

® MAJOR ISSUES IN COUNSELING

The development of the counseh'rlg profession has been
“characterized by a struggle for professional status and con-
tinuing debate over:the role and status of the counselor. The
major 1ssues»clude (1) the conflicting ideologies of thera-
peutic and éducational counseling, (2) counselor training
requirements, and (3) the role of counsehng within the

schools. .

- The major critiques of counsehng within m}mols have’
neen summarized by the Carnegie Commission on Higher Edu-
-.mon in their pubhcatlon Contmuzty and D1scontmuity \1973
p. 46) ,

At the school level, guidquce services have been notor-
. iously weak. There have been three areas of weakness:
insufficient numbers of high school counselors, insuf-
. ficient training for counselors, and a lack ofaccesrible
and useful materials for the students.
Because training programs usually focus upon the
personal problems of growing adolescents, counselors

tend to know very little about college. guxdance and even K

less about career gmdance
- '@ Conflicting ldeologues

Armor (1969, pp. 100-101), in his study of counsehng asa
developing profession, defines educational and therapeutic
counselors this way:

[ The educational counselor] sees the tnain goal of
* counseling as helping students make ‘realistic’ educa-
tional and vocational decisions. Realistic decisions are
‘those consonant with the student’s academic perform-
. unce and ability as shown by standardized testing, We
would expect the educational counselor, therefore, to
use and rely on such objective indicators to a greater
- extent than other.counselors. -Since educational coun-
seling is a more traditional role, and since many coun-
selors are drawn from the teaching ranks, we would
. expect. those counselors who have'spent more time
- in teaching to be more inclined:to practice educational
counseling arid to oppose therapeutic counselmg
S [ The therapeutic counselor] sees his main goal in .
" . - the total integration of the client’s personality.” The

cational counseling argue that the counselor is primarily an

‘educator and that the counselors’ closest professronal relatrve
. Is the teacher, not the psychologist. '

This debate is particularly important because it has far-
reaching implications. Therapeutic counselors require greater
training, cost more to train and to employ, and have more

testricted functions. The movemerit in this direction is in part

motivated by the desire to increase the professronal status of

- the counselor and seems to be gaining momentum within the

profession. Ralph F, Berdie {1972), former president of the’
American Personnel and Guidance Association, has called for

counselors in 2980 to become “‘applied behavioral scientists.”

e Counselor Training - . - - —

Closely related to this issue is the question of how coun-
selors should be recruited and tfained. In the past the most -
common form of recruitment has been principals selecting
individuals from the teacher ranks and propelling them irnto’
the counseling profession. This has been viewed as acceptable

_because of the phxlosophy that counseling is closely related

to teaching. Indeed, in most states some teaching expenence
is required for school counselor certification.

This form of recruitment has led to questionable results
Principals may select teachers who “get along with the kids” -
or they may select teachers who do poorly in the classroom.
in order to create a teaching vacancy. The practice also fos-

. ters'a sense of responsibility to the principal, and by exten- .
sion, to the school, rather than to the student.. [For a full ~-.__

discussion of counselor education requirements, see Pietro-

", fesa and Vriend (1971).] There are no urdversal requirements

for counselors.in the myriad of services mentioned above,
from employment to health counseling. This is because of -
the variety of auspices that these services operate under. It -
should be emphasized, however, that there is no evidence that
these services would benefit from certification requirements.

- Rather, as discussed later, there is substantial indication that’
peer and paraprofessronal counselmg is a very effective model.

'o The RoleofCounselmg ' L

Counselmg within the schools has had a series of problems
stemming from its ambiguous role in the school structure.

* These problems arise.frotnthe performance of multiple roles
'mcludmg that of drscxphnarian gatekeeper, and school func- -

tlonary As disciplinarian the counselor is often responsible
for assigning punishment for misbehavior or unexcused ab- .
sences. As gatekeeper the counselor is responsible for evalu- -



- . S .
ating the student for colleges and employers who may depend
‘upon counselor recommendations. “The counselor thereby con-
trols access to college and jobs. ‘ ;

As a school functionary, the counselor must adapt to the
=—priorities the principal may set. These priorities, such as en- .
».,couraging tfoublemzXers to drop out, or encouraging reluctant
. students to attend colicge so that the school has a good place-
-~ mient record, are institutionally-oriented. All of these roles
" shed doubt upon the ability of counselors to function in a
© *"“neutral” fashion dedicated primarily to the educational and
"¢ occupational advancement of the student. This makes it dif-
~+ - ficult for students to rely on counselors to provide even a
-~ basic informational function much less to enlist their a:d in
. interpreting admissions or job requirements that they may
" not fully understand (Ginzberg, p. 126).
———Normally-counselors-are-a-functiomof anegalitarian sctiool
system that is premised on treating all students similarly. Be-
cause of this, Patterson (1971, p. 78) notes *hat: '

. The emphasis that the counselor serve all students

is carried to an absurd extreme [in] that the counselor -
must see each student, usually for ten to fifteen minutes,
each semester. Some administrators appear to feel that

. unless the cotunselor does this they cannot Justify the
employment of a counselor. This practice leads to the
counselor using -and wasting—much of his time with _
students who do riot want and do not need his help, so
that he doesn’t have time to work with those who do
need and want his help. :

The combination of the growing emphasis on thérapeutic

counseling'and the counselor’s position in the school combine . -

to shed doubt on the counselor’s ability to act as an advocate
for the student. The counselor tends to view the student’s
* problem in terms of personal deficiencies or maladaptive so-
-.cial behavior rather than perceiving-possiple bureaucratic ob-
stacles-to the student (Stubbins, 1970, p. 614). :
In conclusion, several issues of major importance face coun-.
“seling. The profession seems headed, in its training'and piac-
tice, in the direction of therapeutic counseling. From a student
perspective this increased specialization may not be rieeded.

It makes basic information and personal support which is neces-

sary to gain access to higher education and to vocations increas-
ingly difficult for the student tc obtain. For policy-makers it
riises the probability of increased cost both to train and to
staff the schools. Finally, there is little evidence of need for
increased therapeutic counseling. o :
Counseling within the schools is in. many ways more ori-
- ented towards serving institutional needs than serving student
(needs.. The multiplicity of counselor roles: disciplinarian,
gatekeeper, and schooi functionary are primarily institution-
ally-oriented. The.counselor must serve the needs of the -
school and therefore tends to conceptualize the difficulties
" students may be having as “interpersonal” rather than sery-
ing as an a'll)(' against causes.external to the student.

@® COUNSELOR EFFECTIVENESS

. The available reseaich on the effectiveness of counseling
indicates that it ! 1 been a major informational resource
forstudents. Ar..: . (1969, p..124),in a 1967 study of Bos-
ton high schools, found that students see their counselor on
an average of less than twice annually—a finding confirmed by
a national Office of Education study. He also found that over

Q
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two-thirds of hissamble found théir family to be ti'lé.”fribst 3

- important source of information with less than 10% finding

their counselor to be the rost important source. - He concludes,

. Our general conclusion mest be that, while some stu-
dents do see their counselors for from one to three, ses-
sions, but some for many sessions, their attitudes may
not reflect a great need for the advice of counselors, at
least when compared to that of their parents, friends,
snd other roles in the school. ;

Astin (1975) had similar findings in this annual survey of

- freshmen. He found that only 9% of students surveyed found

their counselor to be lhe‘~most important source of informa- .

tion. -

—————Fillery-and-Colling (unpumlsﬁed paper; 1'572) found large

_portions of students in their SCOPE survey had received no'
counseling assistance. Neadly a thicd of their students in a
four state survey had no assisiance in applying for jobs. The
students found surprisingly little assistance from counselors

- ever about college choice. Tillery found that 43% of the stu-
dents did not consult with their counselors about their choice
of a college. Only 22% found their counselor to be the most

- important source of information on their choice. Their most

important sources of information were as follows: ,

Parents | L 43
Counéeldrs ' : 22%
- Other Students - . - 16%
‘Teachers o 10%
College Admissions Officers _ -§%

3

Counseling has not been a particularly effective source of
information for students.” Two reasons are counselors’ multi- .
plicity of roles and the emphasis on therapéutic counseling. *
It should also be noted that the national ratio of high school
students to counselors is 621 to 1. The dominant. philpsophy
of responeibility for counseling dictates that counselors see
every student assigned to them, even if carried to the absurd - .

* extreme of seeing students for only 15 miautes-once iach_

semester. This obviously inefficient system suggests he need
“for new mechanisms both to provide students with informa-
tion, and supportive interaction. .

'®  NEWREALITIES FOR COUNSELING'

_ The t'raditional. market of students is shrinking. Enroll-

- ments are exgitited te peak by 1980 and to'fall by s much

as one-third, Glenny.1972) points to aspects of this trend:
: §

1. The vistion’s birthrate is at its lowest point in his-
tory. Theactual number of five-year-olds dropped
'15% beiween 1960 and 1970. o

.2. The proportion of all males 18 to 19 years of age
who are in college has droppel back to the 1962
mark of 37.6% from a high ot 44%in 1969. The

", proportion of males 20 to 21 years of age dropped
- from a high of 44.7% in 1969 to 36% in 1972.
~ This dropcan bé attributed only partly tothe -
ending of the draft, since the trend downward -
started at least two years before resolution of the
draft issue. : "




3. Won:en in the 18 to 19 year old group leveled off
L at about 34% in 1969 and those in the 20%0 21
vt year old age group seemed to have leveled off at
_———‘ZS?‘T his despite the o ostensible e efforts” of?:ollege.»
" 4t affirmative action. :

Thus, enrollments are leveling off for both elementary and
~ secondary schools, ar.d colleges and universities after the rapid
growth of the decade of the-1960’s. Every current indication
is that enrollments will drop dramatically through the 1980
. befote leveling off. The Carnegie Commission (1973, p. 36),
-among others, has noted that as a result compeiition between

colleges for the traditional pool of students is.increasing:

S Many—mstx tutions are . .-
stituengies—in. particular, the large adult population, in- -
cluding veterars, as well as transfers from two-year col-
leges, Other institutions are admlttmg larger numbers
of students after thelr]umor year | in high school. This
search for new constituencies'is likely, in the long run,

- to be more useful to the college and to society than an
increased competition: through recruitment from a :
smaller pool of senior high school students. =

" The competition among institutions should present a new
context in which counselors must function. They will no long-
“er be faced with tempering student aspirations to meet restric-
tive admissions policies: Rather, the contrary will become
tzue. Counselors should become the “front.line” of consumer
protection aiding students in discenting misleading institution-
“al practices. In particular they will be faced with mlsleadmg
advertising, recruitment of students in their junior year in
", high school, and the selling by high schools of lists of juniors
and seniors to both commercial and non-profit student search
services without student permission. This new role will be in
: contrast to the more traditional role of a high school trying
0 “place” as many of its students as possible in the most
presnglous colleges possnble ’

The movement towards extending university services to
: adults has been gaining ground. Many large universities
_ have established such a program. The California Legisla- -
ture has commissioned a feasibility study on establishing an
entire segment of public postsecondary education devoted to
“non-traditional” students. Models exist for both off-campus -
programs (University of California, Vermont Commumty Col-
lege, aneapohs Metropolitan College) as well as more media-
oriented “external” credit-granting mstltuncns mcludmg the
Umversxty of Mid-America. :
"» Expansicn into non- -traditional sectors has formed a new
constituency for higher education. . Adult students are often
disenfranchised from the traditional counseling system of the
" high school by virtue of their distance from the high school
experience, and frequently have different counseling needs.
Rather than beginning a career at 18 and requiring informa- .
tion on overall career patterns and educational programs,
adult students require. more-job-specific information. They
. frequently enter the educational system with more specific
needs and goals. Time and money constraints prevent the
kind of career exploration sometimes available to younger
‘students. Adults often need information about geographically
convenier t programs, and courses that fit.into occasionally
_ nigid schedules. The “personal problems™ associated with these
“students also differ from those of the traditional clientele.
Older students cften need help in adjusting to mid-career L

looking-toward new-con-—- -~ - -

* o Computer Information Systems

]

changes in coping thh famﬂy, Jjob, and school work simul-
taneously, and so on. L .

e PROMlS!NG'DEVEL’OPMENTS""'“"'"' I

There are three promising new-evelopments which could
help provide an accessible, interactive, information system for
students: computer information systems, peer counseling, and.
community-based counseling systems. Computer technology -
can prov:de an information retrieval system that frees coun-
seling time while storing and organizing information'more ef-
fectively than the counselor. Peer counselirsg provides for in-

" creased nuribers of advisors at low cost. ‘Peers have been

shown to be a significant source ofinformation for prospecnve

~~students; and also have the highest-degree of “co-miémberstip,”

suggesting thzt they may be the most effective counselors.
Finally, community-based counseling can incorporate both of
these ideas as well as extend information and counseling ser-
vices to a wider audience. This audience should include the

-non-traditional student, counselmg agencies, parents, and.

others.

Recent efforts to use computers as career guidance aids
have met with some success. Computer guidarice efforts have
the advantages of the ability to: (1) store, retrieve, sorz, and .
relate vast quantities of data, (2) simulate a conversation and
respond to the immediate demands of the user, (3) repeat the
same process with unfailing accuracy innumerable times, (4)
easily revise and update information, (5) be operated economic-
ally in comparison to other information systems, (6) operate
independently of counselors enabling it to respond to a larger .
number of students, (7) screen and sort appropriate options
on the basis of specifications provided by individual users.

A report by the California Postsecondary Education Com-
mission (1974) has identified three major types of computer
guidance programming.

Indirect Inquiry System—This system requires that stu-
dents complete a questionnaire in which they indicate prefer-
ences for certain characteristics of a college or job. This form .
may also ask for personal information about the student. The
form is sent off to a central processing unit for batch proces-
sing and is returned with a print-out-of schools, jobs, and other
Kinds of information that relate to the information provxded
by the student. Both the Educational Testing Service and the
American College Testing Program have such programs.

Direct Inquiry System Without Monitoring—This sys-
tem allows for interaction between the user and the computer.
Usually through a typewriter- terminal connected to a central
computer.- The user completes a questionnaire and can explore

different options by altering specifications. The computer’s *

responses are recorded on a print-out which can be taken by -
the user. Oregon’s Career Information Service is the primary
model for this system and is the basis for a series of ten con--
tracts let by the Department of Labor to state admmlstratlve
consortia to develop similar systems. '
. Direct Inquxry System WIth Momtonng—’l‘}us sys-

tem contains most of the attributes of the other direct inquiry
system. However, this type stores information about each
user—grades, interests, and responses from earlier sessions—



~.and then draws on these items for subsequent sessions. The

“ primary example of this model is probably the Educational

- Testing Service’s SIGI (System for Interactive Guidance and o
* Information) which also introduces the variable of choices of
values relating to career and-education.

These computerized systems are portable and serve a variety

- of audiences. Oregon’s Career Information System (1973, p.

- 1) experimented with terminals and counseling assistance in a

shopping center for seven days. They report:

e two of th ose-who-later returned-to-use thesystem weére

HApproximately four hundred people, primarily adults,
used the service during the seven days. Because of heavy
demand, many had to sign up on waiting lists. Thirty-

e '
pensive to train arid wse than are professional counselors, The.

" research on the effectiveness of counselors also indicates that " -
.- peers prove to be the most important source of information

for about 25% of: prospective students, suggesting that it would
be useful to institutionialize this source of information. Erick-'
son, et al (1974) found that the best counselors tend to-be -
those with the highest degree of co-membership with the coun-
selee.. That is, counselors who are the most similar to the coun-
selee in terms of sex, race, and background, tend to relate most
effectively and are most accepted by the couriselee. L
Paraprofessionals have been used in a variety of settings and
reports on' their effectiveness have been generally positive.

*Zunker and Brown (1966) found that they can be effectively

used to handle academic advising, scheduling, and study skills * -

surveyed by telephone a month after the demonstration
to assess the impact of their experience. The results of
the survey show that nearly one-half of the people inter
viewed were very satisfied or satisfied with the System,
one-third felt ambivalent or neutral, and one-fifth felt
dissatisfied. Comments made by people: feeling neutral
indicated that they did not have enough time with the

- System, that they used the System just for fun or curi-
osity, or that they thought it would be better for youth
than adults. The dissatisfied people generally desired
more specific information, especially job openings.

i The reaction within thé' counseling profession to the in-
c&‘eased use of technology has been mixed. Many counselors
feel the use of computer systems will further erode the one-

- to-one counseling relationship. Loughary (1970, p- 188) sug-

E

gests that such criticism lacks an appreciation of counseling
objectives'as well as counseling processes.

o Perhaps the most critical counselo¥ contingency re-
" garding the use of computers is the extent to which they
t are able to operationalize their objectives and outcomes.
Counseling as a profession has been something less than
specific in describing or identifying the particular ser-
vices it can provide to its users. It has talked historically
about process and very little about the outcomes of the
process. While computer systems'can be employed to
facilitate processes, they must always, in the final ana- .~
lysiz, deal with output.. Process without specificity
output becomes purposeless, To the extent that coun-
selors are willing to specify the outcomes of their efforts,
they will be in’a position to evaluate the assistance which
computer systems can provide. .

-

Computer systems are also useful administratively in in-
suring that information reaches a wide audience of prospective
students. The City University of New York sends a personal-

. ized CUNY application form to every senior in the puplic high .
schools of New York City. This application has the student’s

- fiame and a copy of their transcript imprinted on-the applica-
tion. A student can indicate. their need for financial aid infor-

mation by checking off the appropriate box and will then be
. mailed a financial aid application. This process of direct mail-
ings to every prospective student within a service area can be
_accomplished—in large service areas—only with such technolo-

. gical aids.

—e__Use of Paraprofessionals - -

_counseling has been the use of peer paraprofessionals. The
. use of peers is particularly significant because they are. less ex-

Q
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" An important means of delivering educational and career .

" . paraprofessional “learning consultants,”

development. Martinson and Zerface ( 1970) and Truax and
Carkhuff (1967) found students to be effective in working with”
interpersonal problems and i “herapeutic counseling. Upcraft

-(1971) found them to be ef ">.cive as academic advisors. Kadota

and Menacker {1970) endorsed the use of “community people””
in working with community based guidance for the disadvan..
taged. A limited survey by the Task Force on Paraprofessionals

‘in the College Counseling Cénter (1971) reports that,in des-

cending order, paraprofessionals have been used in Crises Cen- -
ters and hotline situations, study skills counseling, drop-in coun- -
‘seling centers, and general advising and information.

e Community-Based Counsel ing Centers .

There has been a growing interest by federal, state, and pri- -
vate agencies in establishing community or regional advisement
centers independent of existing educational institutions. These
efforts Have all been targeted towards special groups of pros- . .
pective students. The federal government has established a
series of Educational Opportunity Centers directed towards
counseling low-income and minority students who are less

likely to use traditional counseling méchanisms. The Fund *

for the improvement of Postsecondary Education, in the De- 4
partment of Health, Education and Welfare, has helped finance
two private advisement services targeted towards non-tradi- ‘
tional, older students: the R=zional Learning Service in Syra- .
cuse, New York and.the Capitol Higher Education Service in
Hartford, Connecticut. The paﬁfonﬁa Postsecondary Educa-
tion Commission is déveloping a plan, at the request of the
Califomnia Legislature, for a pilot series of regional counseling
services directed primarily at adults and others wlic do aot
have access to'educational and career advisement. Commu.. .
nity advisement-centers have'the advantage of being inde-
pendent in a time of institutional competition. I

- The recent emphasis on rion-traditional students requires.
advisement services readily accessible to adults. Such centers,
however, also hold promise for traditional students. Advise-
‘ment centers inde pendent of schools avoid many of the ser-
ious problems of role confusion and lack of information that
is found in school counseling. They can provide student!;
with more than the normal 15 minutes alloted to the coun-
seling interview, and-all are characterized by ‘combining vo-.
cational and educational information rather than emphasizing
educational information. Finally, they are also accessible to

- others in the student’s decision friakiig patteri; such as par- L

ents, and other adults. : )
. The Syracuse Corporation’s Regional Learning Service
(Bailey and Macy, 1974, p. 91) describes the £u‘nction___qf its

\
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Rather than create a dependent relationship, the con- A

suliant will act in ways to.ensure that the learner takes -
increasing responsibilicy, for his own educational venture.
Students will be encouraged to explore and actualize
their innate potentials within the content of a relation-
ship that allows forhonest expression of selfidoubt, and
confusion over life goals. This is particularly passib{e as -
learning consultants do not have administrativeor aysess-
ment functions that interfere with free self-disclasuve

on the part of the. cl:llen‘t. The emphasis throughout the
process is on the learner’s need to _dt:cover who he is,
where he wants to go, and kow-he is going to get there,

. [Clieats ] want someone on their side who knows
how to work with institutional regulations to obtain the’
maximum results for the individual learner. As advocates,
learing consultants will also help clients to cope with

" forms, deadlines, and examinations. Central to the ex-
ternal degree concept is the notion that learners should
recetve full credit for what they know rather than sim-
ply for the hours spent in academic classrooms. The
learning consultant is not an academic validator but a
Jacilitator intcr mmg to help existing validations sys-
tems work for t.c external degree candidate.

Conclusions

Some conclusions and recommendations for a more effec- _

' t'iverinteractive information system.

* her career and educational options. S ich an atmosphere is

1.(a) The role of the counselor has been the source of much
confusion both to counselors and students. The counselor

should be am ally of and advocate for the student. As an ad-

vocate, the counselor has three primary functions: to be per-
sonnlly supportive, to be able to locate information needed _
by the students, and to help cut red tape and help students

" to understand the maze of recruitment, admissions, and finan-

cial aid information which confronts them.

1. (b} There is clearly a need for counselors to- prowdc a-
supportive atmospheére in which a student 'may explore his or
-necessary to free choice. Only through such a relationship

are students free to ask for whatcver information they re-
quire. .
1. (c) Thc vast amount of mformauon confronting sm- -,

" dents needs to be organized. Originally, counselors needed ti'«,m,

- "only-to.know what limited vocational choices were available

to students in"an immediate geographical area. The situation
has changed dramatically to where students are able to attend .
a large number of institutions: and where careers are both
more numerous and more complex. Financial aid has in-
creased 66 times in 19 years. Counselors need to continuously

_update available information as one of their central functions.

1. (d) Students are confronted with an intimidating array
of forms, deadlines, misinformation, and regulations. Coun:
selors must act as red-tape cutters to help students overcome

v

-~

these problems. The College Scholarship Service Studeni Ad-
visory Committee has identified numerous cases of otherwise
qualified students losing out.on financial aid monies through -
such confusion or administrative bungling. Studen*s are being
duped by shoddy recruiiment practices, particularly at pro-
prietary schools.

2. Counseling has been characterized by a conflict be-
tween educational counseling and therapeutic counseling.
This is not the place to evaluate the need for therapeutic.
counseling; but it seems that the basic informational needs of .
students concerning access to postsecondary education and
careers do not require tiierapeutic counseling. Rather, **ac-
_cess” counseling should( be characterized by a supportive and
"open relationship with a counselor with a high degree of
similar ethnic, sexual and experiential attributes of the coun-
selec; adequate and accurate mformauon accessibility to
counseling and inforznation semces Therapeutic counseling
-_should be available, but should not constitute the "front-
line” of informa‘ion’ semces

. New counseling mechanismsthat are mdependent of
the exxstmg educational structures should be developed. Such
" new mechanisms are required in order to meet the needs of -
the emerging *“non-traditional” student who does not have
access to high school or other educational and career counsel-
ing. These new structures should be independent of colleges,
univcrsities, and high schools in order to: avoid problems
arising from institutional competition; make the services as
accessible as possible; and avoid problems associated with the
status of these different types of institutions. )

The problems caused by the mump'ncuy and confusion of
competing counseling roles in the schools suggest that “ac-
cess” counseling miight best be adopted by community-based
centers. These centers should at least be open to "tradmonal”
students, Studies on students’ reliance on information from
parents and others suggests that they should also have access
to community-baséd centers. The perceptual assdciation of
counseling with disciplinary arfd adjustment problems in the
schools suggests that the informational functions of counscl-
ing might best be performed in a more *neutral” setting.

4. Peer counseling and computer information services
should be supported. Both of these mechanisms have been
shown to be effective. Some authors have suggested that in
the long run they will be less costly (Willingham and others,
1972) and. they appear to be the only way to make high
school counselmg semces more available than the current
621-1 r:mo allows. \

S. New g,ovemmental initiatives in educational and
carecr information should emphasize (a) the deveiopment of
new, more accessible counseling structures whiclh emphasize
advocacy counseling. (b) development of peer counseling
programs, (c) development of new computrrized information
systems and implementation of those systems which have been
shown to work. - : N

[ X N J .
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TIIE COUNSE“NQPROCESS:
and Ourcomes

INTERACTIONS

Better information and improved information dissemina- -
tion systems are two thirds of the equation that equals im-
- proved advisement on postsecondary options. More equitable
" and supportive counseling is the other third. How counselors
- interpret students® needs, and how they utilize information
" - and communicate it to students are critical factors in the de-
.« termination of the educational and occupational paths stu-

. dents follow. Policy to upgrade the quality of educational- -. -

* - vocational advisement will be incomplete, thie success of that

« effort will be problematic, if the counseling process itself is
:, . overlooked. - ) :

... Counseling is'a situation of face-to-face interaction. Human
;. communication face to-face is susceptible to analysis; general- °
. . izations about interacfional processes and outcomes in parti-
< cular situatjons can be drawn. Recently, research into this
- aspect of educational guidance has begun to appear. (e.g.,

. Erickson et al., 1973; Erickson, 1975) : R

The results of such studies indicate that counseling inter-

-~ action is far more than a simple, instrumental, relatively objec-

tive process of information exchange. The direction in which
.~ students are guided depends upon much more than their apti- -
. tudes, scholastic records, and career interests, How much help
reaching their objectives students receive from counselors de-
. -pends on ‘nore than the needs and merits manifest in their in-

(Author’s Note:) ' ' .

- "1 wish to acknowledge the help and support of two colleagues
- and teachers at the Harvard Graduate School of Education,
Frederick Erickson and Jeffrey Schultz. They have introducec.
"me to thic concepts and literature upon which this analysis is'
' based. Pty have ailso shared their own work with me in an
. unselfigh way. Further information on their work, cited here-
- i, as well a3 Baekground theory and additional supporting re-
~ .search, may be obtained by writing them or me at the Har- _
.. vard Graduate School of Education, Longfellow Hall, Cam.
" bridge, Massachusetts, 02138. ' ' .

dividual cases. Specifically, research on the interactional pro- "
cesses of guidance suggests that: . o

1. Counselors often function as gatekeepers, making edu-
cational and vocational decisions for students that may -
- reverse choices made‘by the students and their families; ]

2. Counselors sometimes act as advocates for students, but _
- individual counselors offer different amounts of special
help to different kinds of students; SR :

3. The decisions counselors make about what gates to open,
about how much help to give often appear tc be based -
upon the *socki type™ the counsélor judges, consciously
or unconsciously, the student to be; .

. 4. Anumber of factors seem to influence guidance decision-
- making when they should not. Thess factors'inciude the
student’s race or ethnicity, socio-econamic. status, style
of speaking and listening to the counselor, and sharing -

of specific past experiences with the counselor.

o

H

This paper will attempt to identify the sources underlying -
the interactional outcomes of counseling summarized above.
The studies that have generated these results and some corro-
borating work on face-to-facé interaction in other settings will -
be used as a basis for guidelines to policymakers who would
strengthen educational-vocational advisement.

@ COUNSELORS AS
GATEKEEPERS AND ADVOCATES - -
Counselors are decision makers. Their gatekeeping decisions
open routes of educational and socioeconomic mobility to
some and close them to others. Their decision tofunction as
an advocate for a particular student may be ¢éritical to his or
her realizatiort of personal goals. These role options—gate-
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. ' CICOUREL AND KITSUSE, (1973)

-

Assigninent of Colfege-c_!iclo}ed Students 1o Types of Progroms

Y COURSE. TYPE
SOCIAL
gﬁg'—e A cLass A .8 < N
: . Upper-three 48 16 6 70
Lower two 2 .3 -3 8 ,
N 50 19 -9 78
Typzs of Pragrams*® Asugned to College-declored Students: by
SCAT Scores .
] SCAT UPYEL THREE CLASSES LOWER TWO CLAS3ES
: : TABLE ' " SCORE TYPE A TYPE B TYPE C. TYPE A fYPE B TYPE C N
W TWO 76-100 25 .1 0 0 0 0 26
A : 51-75 14 7 0 1 A 0 23
26.50 8 2 2. 1 R 0] 14
0-25 - 3 - A ¢ 1 2 11
N 48 13 é 2 3 2 74t
Fowme . -
'_ . : - Types of Progroms® Assigned 1o College declared Sludenh by
Eighth-grode Point Averoge
. < . C
GRADE-POINT UPF iR THREE CI.ASSES lpWEﬂ TWO.CLASSES )
AVERAGE . -TYPE A - TYPE B TYPE C TYPE A TYPE B TYPEC N
TABLE 1.00-1.50 7 1 0 0 0 0 8
THREE 1.75-2.00 N 2 0 0 0 0 13
*2,25-3.00 17 5 0 2 1 1- 26
3.25-4.00 1 6 2 0] 2 1. 22
4,25-5.00 - 1 - 0. 4 0 "0 0 5
N 47 14 é 2 3 2 74t -

~

$No information on 4 students.

-

Program type A Is college prep; Type B includes some college prep courses. but an insufficient N
‘number for students to meet most college admissions requirements; Type C.is non-college prep.

SCAT = Scholastic and College Aptitude Tests. ! .

~

\', keeper or advocate—are built into the definition o{ the posi-
tion School Counselor. The differential treatment of students
results as individual counselors work out this role dilemma,
: That counselors do play both roles is documented by two
. research efforts that have probed how the work of guidance
. is doneat secondary and postsecondary levels. (Cicourel and
Kitsuse, 1963; Erickson et al., 1973.) These studies also illus-
" trate two modes of accomplishing gatekeeping and advocacy:

‘L i |
-L. Directly, thro';i'gh placement decisions;

mmtmg mformation in counselmg mterviews. .

. Clcourel and thsuse ( 1963) spent several months i ifi a sub:

b

.
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2. Indirectly, through the selection and manner of commu-

urban high school examining the guidance decisions affecting
a sample of incoming freshmen. Of 78 who declared their post-
secondary goal as college and specified a college preparatory
program, only 50 (64 percent) were placed by their counselor
in such a program of cousses. In the case of the other 23 (36 -
percent), the decisions of students were not honored.” ' -,
It might be supposed that the counselor was attending to *
parental wishes, but this was not the case. The parents of all

.78 students intvnded their children to go to college. (4445.)’

Nor was the counselor simply implementing formal organiza- &
tional rules for course assignment. As Tables 2 and 3 show,
there was no systematic relationship between program assign- -
ment and students’ standardized test scores or prior grades.

“Ten students with SCAT scores below SO were -assigned to -

the co!lcge preparatory program, but 9 wiih scores above 50




were not.’ Similarly, 12 students with previous grades averag-
ing 2.35 (C-) or below were placed in the college prep curri-
culum, although 9 with grade averages of 3.00 {C) or higher
were denied such placement. ’ e

‘Her determinations—not the educational objectives of students

gram assignment. (136.)- The gates to the college-bound road
. were closed for some apparently-qualified students and opened
: for others with weaker records. For the latter group, the coun.
- selor served as an zdvocate; she approved and supported their
. educational decisions despite their weak academic performance
* and measured aptitude. Cicourel and Kitsuse’s work with 40
..+ counselors suggests this case is not atypical. (85-131.) Place-
" ment beconzss gatekeeping as counselors’ personal judgments
are used as placemut criteria., - :
‘ The study by Erickson and his colleagues (1973) of 39
- junior college counseling sessions demonstrates that counselors
= . Batekeep in other ways. Using 16 mm. sound film and video-
- "tape, Erickson recorded and analyzed the face-to-face commu-
* ; nication of counselors and students. He found that nori-verbal
¢ signals, “paralinguistic” signals such as voice, pitch, thythm of
- speech, and the structure and organization of verbal messages
;.- all may function to produce implicit meanings. As these appear
- in counselors’ speech and behavior with students, gatekecping
;- may result. This is well-illustrated in the following Sequence. -
(The dialogue réproduced here oécirred between a white
male counselor in his early thirties and a black male col-
lege-age student. The counselor is seated behind his
. desk; the student, next to him across the comner of the -
"~ desk. The counselor has commented that the student’s
" record in high school was*not the best in the world”
and-asked whether it is “indicative.” The student has
replied by explaining his busy schedule while in high

A

-school.) v

"Counselor: ...as far as next semester. . . why don’
we give some thought to what you'd like to take '
there. .. (Leans forward) Do you'pian on continu-

. ing along this P.E. major? : .

" Student: Yeah, I guess so. I might as well keep it up -
-« my P.E, and (shifts in chair) I wanna'go into
. counseling too see . . . you know, to have two way

IS

(gestures) .. . like equal balance.
Counselor: [Isee,uh.. .'"'What do you know about
counseling? R
Student: Nothing. (Smiles and averts eyes,
) - e
. Counselor: Okay. ..

Student: (.élu'ft: in chair, smiles and averts eyes, then
looks up) I know you have to take psychology
- courses of somesort ... and counseling.

. Counselor: (Legns back in chair) Well. ... (Student
: stops smiling, looks directly at counselor and sits
almost immobile while counselor talks and shifts
in.chair repeatedly ) it'’s thisisa... It1l vary from
. - different places to different places . <+ But essen-
K tially what you need ... First of all'you're gonna
- need state certification . . . state teacher certifica-
" tian...in other words you're gonna have to be
certified to teach in some area ... English or his-
- _tory, or whatever happens to be your bag ... P.E.

A

the;n looks

The counselor in question, then, functioned-as a gatekeeper. .

and parents, ot grades and test scores—were the basis of pro- _

Secondly, you're gonna have to have a Master’s
- degree ... in counseling . . . which as you know is-
 an advanced degree. (Short laugh.j That’s what you.
have to do to get a counseling.. . . to be a counselor.

: ' (Erickson et al., 1973;258) .

This exchange may appear straightforward, simply informa-
tional. So it seemed to-the counselor. When Erickson later
showed him a videotape of the interview and asked for his
reactions, the counselor remarked: : ‘

Right now we both seem to be concentrating on
- giving information ... He on the other hand is con-

. cenirating . .. on accepting the information and put-
ting it togethet . .. he'’s got aspirations for the Jfuture,
P.E.and uk ... uh counseling . .. he’s g little bit ahead
of himself as far as the counseling . . . as the year pro- -
gressed, I guess I got the question so often that it be-
came one of my favonite topics an.’ I was ready to uh
.numerate . . . essentially what he did was he started me
off on my information. )

o (Erickson, 1975;54)

The counselor biieved he had responded to the student’s
concemns, giving him useful information and helpful advice.

‘Later in the same session with'the researcher, he said, “I
" thought that I had gotten through to him . . . and that he per- .

haps felt that he had somebody there who'd care a little bit

-about him.” (Erickson et al., 1973, 261.)

ENERN

The student, however, perceived the samé episode quite-dif-

ferently.: As he watched a replay of the videotape, he com- .
mented: C ' L

N

Well.. .. well feally couldn’t say but I wasn't satisfied

with what he wanted to push. .. I guess he didn 't think
"I'was quali/Fzd. you know. That’s the way it sounded to
. dixp =00 here seems like he's trying to knock me
down, in-u ..~ - you know.. Trying to say no ... Idon't
think you c¢ri Aandle anything besides P.E. You know
he just said it in genieral terms, he just didn't go up and
POW like they would in the old days you know. This
-way they just try to use alittle more psychology . ..
they sugar coat it this way. . ' _

. _(Eri;kson, 1975, 55)

. The student adds that he'll g0 to his basketball coach or'toa

black dean at the school for help next time.

B -

While the student couldn’t explain exactly what gave lum '

" his impressions, we know that they were to some extent ac-.

‘curate: “he’s a little bit ahead of himself as far as the counsel-

 ing,” the counselor stated. How'does the student.pick upithis

- 1 6 the two most remote requirements one must meet—state

'

change, we can note that: -

1. The counselor never (here or elsewhere in the interview)
~ gives the student his forthright evaldation of how well:
qualified the young man is to become a counselor; he -
never explores the bases of the young man’s interest in
"~ that field; elsewhere in the conversation, the counselor
. talks at length with him about P.E., but he does not
+ engage in a serious and direct discussion of the counsel-
.ing objective; . : o o
- 2.-When the student says he doesn’t know what you have. -
to do to be a counselor, the counselor replies by stating

’

-y

"unstated message? How is he gatekept?” Reviewing the inter-




certification and a Master’s Degree; he never explains the
preparatory. steps a junior college P.E. major should take
toward meeting those; he does not help the student plan
concretely to realize his objective;

3. When the issue of courses for next semester arises again
later on, the counselor will not permit the student to
take a psychology course (which he thinks is necessary
for counselors to have); the counselor strictly follows in-

~ stitutional rules, telling the student that to take psycho-

) logy “they like you to have. completed your English”;

4. The counseler repeatedly “talks down” to the student,

- rephrasing information at successively more concrete
levels; (Note this in the phrases: “state certification . :
state teachér certification .-. . gonna have to be ceruf ed '
to teach in some area . Engllsh or history ...” and so
on). In this way, the counselor communicates that the
student is someone who must have things put to }um
slmply and speclﬁcally

The student then, is effectlvely gatekept He is drscouraged

" from pursuing his goal of counseling and urged to continue in -
" P.E.; he does not.receive the information. he needs to plan a pro- .

gram leading to counseling or gain a perspective on how suitable-
that vocational objective is; he is prevented from taking a

" course he thinks will-help him on his way.* This happens .. .

through what the counselor does’ ot say and through how:and ,
‘when he says what he does, as well as through his unwrlhng- :
ness to bend school rules

The counselor in tlus example does not always perform his

" task in these ways. In another instance +again with a-black male

student, he does advocacy work-and gives specific advice. ‘He
permits the student to repeat courses in order to have a chance
at higher grades for-transfer purposes and he. tells this student
just what he shquld do “now’’ to prepare for this-transfer. -

(Erickson et al, 1973,429.) The latter student, like. the fi rst

has poor grades. The subjective evaluation of the counselor

differentiates them - for one, doors are closed for the other,

the counselor opens them.

-Evidence of this interactional gatekeepmg appears again and

" again in the guidance sessions recorded and analyzed by Erick-

son. Most often this gatekeeping is accomplished through the

verbal and non-verba! features of communication.

[}

"

.

:-o A Dual Role -

. Both the studies cited here demonstrate convincingly that
counselors play the dual role of gatekeepers and advocates. They

+ may do so directly, by assigning students on the busis of their
. personal judgments to particular courses and programs. And,

they may do so indirectly—encouraging or discouraging, facilita.
ting or inhibiting- as they spontaneously evaluate students and
adjust their face-to-face interaction to convey different informa-
tion. .-

That counselors do gatekeep and advocate drfferentlally is

;.one importani point to be made about the counsehng process.’

tance. . K 5

But if whether doors are opened or closed for students often

turns upon counselors’ personal cvaluations of them, then how
counselors make these Judgments is also of consrderable impor-
5‘:;.———-—:,

D S e P

@ STUDENTS' “SOCIAL TYPE” -
AS.A CRITERION IN GUIDANCE

A person has tany personal attributes that consutute his

or her social identity. In a particular setting only some of these -

are socially-defined as relevant for consideration. The educa-
tional-career advisement session is one such'setting. Withiait,
the attributes of students that counselors should take into
account in evaluating them should be relevant to school per-’
formance and future job success. These would include such
features as academic achievement, aptrtude training, experi-
ence, and student interests. (e.g., American School Counselors

Association, 1964; Glanz, 1974, 61; Hill, 1974, 7) Other per- -

sonal attributes of students—race, ethnicity, socioeconomic sta-
tus, phyaical appearance, style of speaking and listening—ought
not to be the criteria upon which educational-vocational coun.
seling and guidance are based. Such aitributes do come into
play, however in counselots’ gatekeeping of students. As they’
do, studentg of certain *“social types”—i.e., with similar clusters

- of these.supposedly irrelevant identity features—are frequently
~ placed or counseled into lower ranking courses, tracks, pro- .
_grams and vocations.and given less support and advocacy help.

For other.social types, thegates to higher ranked educational -

- experiences such as.college firep programs, more “intellectual”,
-technical, and professlonal thajors, and vocations are more

typically opened. There is a body of research supporting

these generalizations. The research of Cicourel and Kitsuse
(1963) hias been mtroduced above. It was nofed that the couns
selor’s personal Judgement of students was the. principal basis
for their assignment to programs How 'such judgments were
made, upon what criteria tliey were founded, was the subject
of extensive interviews wrth counselors conducted by the' re-

_ searchers. _ J

They found that:

-

I Counselors were specrfically encouraged by school ad-
ministrators to consider as criteria for placement
such attributes of students as their ‘“intellectual curi
osity,” “matunty, "etc., Thus, subjective asscssment

&y counselors was condoned (Ibrd 61.)

2. The counselor who’ ‘placed the freshmen sample in
college prep and non-college prep programs was in-
fluenced by students’ “social types” (e.g., whether
they were ‘in-group’’ leaders, troublemakers, *“Y"’
members, individualists, or wearers of black leotards
or skirts “too short"’) and social class in making de-
cisions about students scholastic abrhtres axd per-

- formance;

3.. The bases of the coumclors]udgmcnts of students
was “‘a product of the subtle fusion of ‘rational’and

common-sense judgments. Belonging to the ‘in-group’ "

- may be given greater weight than grade-point average
in classifying a student as an ‘excellent student,’ or
‘getting into a lot of trouble’ may be more important
than performmg up 2o ability level’in deciding that
a student is an ‘underachiever.’ (Ibid., 71; for these
conclusions as a whole, 1bid., 61-75.) .

Analysis of the interviews with other counselors confirmed

- that they operated similarly in making evaluations of students

—evaluations that were instrumental in their gatekeeping acti-
v:tles In summary, Cicourel and Kitsuse concludéd:

There i (in the schools of the US) an emphasis upon
periodic examinations; formalized criteria govern the
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Mean Special Help, OBSC and Emotional Tone by Different Sooiél-ldon'.tityltc_:!'i_ass'if.ications

HIE
i

[ - T T e — '\ ‘ .(.-.__. S R U
' of Special R Emotional
Socia! Hdentity Encountars Help 08sC . Tone
Intra-ethnic v |27 144 79y
' ’ {5.0) - (3.7} .
tater-ethnic 6. | 80 136 6.2
{4.2) (3.51 {2.72)-
Intra pan-ethnic 15 10.4 144 7.5
' (5.0) (3.5) we -
Inter pz‘o&. hinic " 10 86 132 - 5.8
(5.0) -(3.5) (3.2)
High Co-membership 7 126 " 169 9 0 :
.o ‘ (4.2) (1.8) 0.2y | .
Med Co-membership .9 105 )°** 139 7.0 g
. : - v (5.0) (3.4) u3y -
Low Co-membership 9 _ "6.6 11.7. 48 )
) (4.2) (2.9) (2.7
P< 05 . P25 **p<.005

Standard deviations are, shown'in pare‘ritheses !

* QOverall Behavior Symmetry Coefflcient A primary measure of interactional character
used to rate uncomforiable moments, interruptions, and symmctnc overlapping in con-
versations. (Erickson. 1975, p. 63) i :

-
" . . . -

progress of students in the hrerarchy of grade levels; -

. college entrance.requirements are not automatically

- achieved by virtue of enroHment in high school; and

college admission'is an outcome ofa 5ompemwe pro- B

cess. Our research, however, supports the view that
v the student’s progress in this sequence of transitions- ~

. is.contingent upor: interpretations, judgments, and ac-
==—=—-tion of school'persoénnel vis-a-vis the :tudent s biogra~ "
v phy, social and personal * ad]ustment appearance

and demeanor, social class, “social type,” as well as his.
demonstrated ability and performance. : The findings that resulted from these analys»s are sum-
T T = marized here.

.  (bid, 136) . ~ ; s )
) ’ 1. Ethnicity l’md nn'impact upon the amount of special
; fmfl:;fsoofncsl:;iz:c;glazug72:;25223‘;: : g:;_n gg the - help the counselor gave the student: students of the
- his 39 videotaped and filmed counseling sessions in terms of same ethnicity and p an-ethmcxty as their counselor
were more likely to receive more advocacy than were

: three socxal 1dent1ty vanables o _ v students of dxfferent ethnic and pan-ethnic groups. |

..2 2. Ethnicity also inflienced the interactional chamcter of L
" . student-counselor communication: intra-ethnic and :
intra-pan-ethnic encounters proceeded more smoothly _
and participants felt more positively about them than
Pan-Ethmcmr. e coumelmg sessions were al.ro classi- ' was the case when student and counselor were of dif-

fied ay. wwisu-pranethnic or in ter-panethnic; pan-ethnic =~ - ferent ethnic and pa:i-ethnic groups.

L groups &reve two: White Ethnic or Third World; . Lo L . L
. 3. The influence of ethnicity on amount of advocacy,

O eons e e s bigh, > wiile ladly appaent, s elatively sigh s com
’ 55 = -
bership, according to' Erickson, “can be based ona’ pared to the strong and-consistent impact of ethnicity
wide variety of similarities, including comprehen- . on the interactional character and emotional tone of
sive ‘categories such as Catholic or male, or riore nar- - . the counseling sessions. That i is, even,when students of
row categories that come up during the conversation, ‘the same and different ethnic graups as the counselor
receive similar amounts of special help from him, the

" suchas ‘people whose shirts wrinkled in the wash’ . . 1 8
.or people who took the driver’s test yesterdqy ) T student ofa dlfferent ethmc group than the counselor s
. \.\\f . - " :

(Erickson, 1975, 511 ethnicity and pan-ethmcrty
are subsumed in this feature. )

The outcomes of each kmd of interview were measured in
terms of the special (advocacy) help given the student by the '
counselor. Interactional character of each encounter and of”

.ypcsohncounters(mter—ormtrnﬁun S
high, medium, or low co-membership) was rated Fmally, the
emotional tone of every encounter was scored.

T
i Y

Ethnicity: Italian-American, Polish-fo~erican, Trish- »
' American, Chicano, Puerto Riccs and Black per- - o
. sons were included in his sample; S

\)‘ L i ) " .« - ..‘ .

ERIC . = . ta im0 e e

r g
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his emotional support is imoic quahﬁed

is presented with a nuxedrnessage of approval and dis- -
. approval-=his meamngs an less clear to the studeént and ‘

" come a basis of gatekeeping, as we have already seen. So,in
the dialogue quoted above, the black student’s listening: style

' (sits immobile, absence of nodding or murmuring “umhum”.

coun-

_—"‘—4 Co—mcm?rs]iip?fpﬁms &ven more of the variancein -

; process and advocacy outcomes in wunseling sessions
. than pan-ethnicity,, which.in tum explams more than
~simple ethnicity. (This is reasonable, given that co-.

- membership incorporates ethnicity and pan-cthnicrty)

* Indeed, co-membership may override ethnic differences;
where counselor and student ‘have many specific back-
ground experiences in common, their ethnic differences
may mﬂuence process and outcozies less. |

5 All other tlungs being equal, however, a student ofan-
ethnic group different from the counselor’s must per-

form considerably ‘more deferential behavior to receive
-the same amount of advocacy help from the counselor -

as is given same-ethnic students. This relatronshrp holds
_even more strongly across pan-ethnic i unes (i.e., between
'White and Third World ethnics.) o ‘

6. Black counselors in the sample seemed relatwely less-
_influenced by the ethnic differences of their counselees

than did the white counselors studied. That is, differen-

ces between ‘their sessions with White Ethnic and Third
" World students in interactional character, emotional
tone, and amount of advocacy help were less than the
_ differences in sessions with these two groups conducted
by white counselors. -

-

‘ .Erickson argues that the differential treatment of students -
- by social type (as defined in terms of ethnicity and co-member-

ship) is rooted in the communicational style differencésof -
. students and counselors. Persons of different cultural back-
. ground learn (albeit unconsciously) different “rules” for gaze

directin:i, body movement, syntax, etc. in particular situations. . =~ -

‘There *; also evidence (e.g., Byers, 1972) that persons in dif-
.ferent cultures move and speak in different rhythms These
"thythms’of speech and movement and “rules” for talkmg and

- listening (both’ conscious and unconscious) make up a com- .

. munication style. When the communicational styles of inter-
- acting parties are dissimilar, the parties feel less at ease, more
.. interruptions'and awkward moments occur, and their sbility

selor (whose style expected nodding and murmuring while
watching a speaker’s face) to assume the student is not follow-
ing or understanding his points; the ‘talking down” results.
(Incidentally, the black student who zeceives advocacy help -
‘—permission to repeat oourses—does much noddlng and reply- :
ing “yes.”)

Research by Encksdn Crcourel and Kitsuse grows from
theoriec and methodologies which only recently have gained’
recognition and elaboration in sociological ang anthropolo-*

. gical work. It is'not surprising, then, that these have been ap- :

plied to the specific area of school counseling by only a few. . -
Nevertheless, there is a body of research literature which cor-
roborates the findings of the investigations reported here.

A number of ciervational studies of gatekeeping in the -
elementary grades, for example, have been conducted. (See, .
for example, Leiter, 1974; Mehan and Shumsky, 1973 [re- .
ported in Mehan, 1974] ; Rist, 1970). These indicate that
teachers’ personal assessments of students strongly influence .
their placement decisions. Social type again appears to serve - -

+ as a criteria as pupils are held back or promuied, assigned to
. remedial classes, placed in “ability” groups, and put with

particular teachers Rist specifically points to cultural and
social class factors as bases for placement. His three-year
study of children in an‘inner crty school found the pupils
placed i in ability groups on the'eighth.cay of kindergarten.

In second grade, the membership of these groups was vir- ..
tually unchanged. Rist’s analysis of the criteria used in fonn-

. ingand mamtarmng these-groups was as follows:

Those attnbutes most dcszred by educated members
of the miduie class became the basis for her. (the tea- - .’
" cher’s) evaluation »f.the children. Those who! possessed
_ these particular characteristics were expected to succeed |
while those who did not could not be expected to suc-
ceed. Hzghly-pnzcd ‘middlé-closs status for the crild-in——
the classroom was aitained by demonstrating ease of
interaction among adults; high degree of verbalization
- in Standard American English; the abiljty to become |
" aleadér; a neat and clean appearance; coming from a
“family that is educated, employed, living together, and

+ to read each others’ meanings is affected. If the participants
in communication feel alike in other ways—ﬂnd they -are “co-

" .members) in some partrcular group or groups—ethnic differ-
ences, manifest through communication styles, seem to have

-~ less impact on their interaction and its outcomes. (Asymmetric -

- interruptions, for example, are often replaced by smooth over-
.. lapsin talk.) On the other hand, if they judge each otheras -
- different on specific other dimensions, the rougher flow of .

" interaction and more negative affect genetated by commumca- 3

: - tional style differences may be exacerbated.
.. These are the factors which, according to Enckson, lxe at’
. the source of differential gatekeepmg on the basts of social

- and the situation;or, as sociologist Aaron Cicourel puts it,

_ they “negotiate” status and rolés. (Cicourel, 1974) Thus.

- a counselor talks witha. student the student’s apparent “in-
. ability” to communicate simoothly and clearly, his or her “in-
.- accuracy”” in reading the counselor” s.messages, may lead the
. counselor to evaluate the student negatively—as incompetent, -

type. In interaction, persons engage in “‘sizing up” one another °

; “slow™, or hostile, foz example, Such an evaluation, n, although

-v based on results of communication style drfferences, can be-

R
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Spindler reported a simil
- 1963. My own recent wo

interested in the'ckild; and the ability to parttcrpate well
as a member of a group. .

(Rlst 1976, 422)

process of teacher ]udgment in
in a suburban junjor high school
(Bremme, Facchina, Kronish, and Wenger, 1974) and in a kin-
dergarten-first grade classroom (Bremme, in preparat:on) also
confirms that ethnicity and social class are significant in the -
evaluations by counselors and teachers that lead to plaoement
" of students.. .. - .

e Commumcatuon Styles

Another body of research shows that students are often
evaluated on the basis of their communication styles. Children
who speak Black English, it has been argued, cannot manage, -..
‘complex thinking. (Bereiter and Engelmann, 1966). In schools,
these children are frequently placed in remedial programs of -

- “special” classes.. Labov (1969) however,has presented con-




) : . -
vincing evidence and analysis to show that speakers of Black
English are thoroughly able to articulate formal logical and ab-
~stract thoughts in that form of English. Judgmerits that they
-_cannot are simply based upon ignorance or misunderstanding ...
of the grammatical rules of that verbal system. Similarly,
- whites’ misinterpretation of various verbal routines (“speech
_ events”) that-are a part of some Biack communication styles -
- hascaused trouble in schools (Lein, 1974) although these may
- - bear important social messagés and reflect valued verbal adept- .
" ness to “insiders”. (Mitchell-Kernan, 1972; Kochman; 1972.) -
- American Isidian children have been considered unteach:
... able—fearful, unmotivated, withdrawn—because of their silence
~ in.classrooms, (Wax, Wax & Dumont, 1964). Field work in
Indian communities has shown that this silence, is, in fact, in-
duced by classroom conditions. The *usual” rules for speak-
ing up, competing, displaying knowledge, asking questions are
antithetical to the norm's of many Indian peoples. Students
.. resist these demands for (from their peint of view) improper
display by remaining quiet. (Dumont, 1972; Philips, 1972.)
‘ ‘Spanish-speaking pupils’ shifting back and forth between
- Enpglish and their native language as they talk, has been taken
~-as indication that they are not sufficiently proficient in either.
But, as Gumperz and Hernandez-Chavez (1 972) have pointéd
out, this““code-switching”. is.done intentionally to convey
specific, “metacommunicational” meanings: to emphasize the
*, ethnic identity of a quoted speaker, to add information about
-+ the speaker’s attitude's toward 4 topic,.to dramiatize affinity
- with the Spanish-speaking commuaity, etc. '
" The verbal behaviors mentioned here have been seen by -
- --many educational authorities as indicative of ““cultural-depri-
- vation.” Well-meaning school gatekeepers have assigned stu- ,
, dents displaying these characteristics to lower tracks, compen-
...satory programs, and vocational courses. Socio-linguistic re-
search, however, demonstrates that these decisions are-ill-
founded; they are~like these of Erickson’s counselors—based
_upon inter<ultural misunderstandings of communication
styles. . ' I

'''''

communication styles of Black and White persons. Not only .
was the element of intéractional timing found to be different
for the two groups, but the use of gaze direction and signals for
~--passing. the speaker’s-role-varied- as-well.~The -authors identi——
fied significant *“‘miscueing and lack of fit” in interracial con-
 versational encounters. (Ibid., 10) The impact of such inter-
actional asymmetry is explained by La France and-Mayo in the
. following manner: : '

~

This may be experienced as a vague sense of tension

“and awkwardness , . . With regard. to interracial speaker-

listener exchange, when we start having trouble in con-

versation we do not perceive the difficulty as the product.
- of cultural difference. We are more likely to make nega- -
- tve evaluations of the other. . . Such ' misreading of sub-~

cultural communicational differences helps sustain stereo-

typic interpersonal judgments and contributes to con-

flict in interracial situations.

: o (Ibid.,)

. . This brief review provides context and support for the find-- N
ings of Erickson and of Cicourel and Kifsuse. Taken together,
this body of research suggests that gate-keeping by social type
is not uncommon. As counselors and others “size up” students
in interaction with them, deciding ‘»hat gates to open and how

. much advocacy help to provide, their judgments of students
are influenced in significant ways by the students’ ethnicity,
social class, ‘co-meraberships with them. These features of the
students’ social identities are manifest in' how the students be-

~ have, the verbal and non-verbal components of their communi-
catjon styles, and how they look and .dress. The impact of so-
cial type on the character, emotional tone, and outcomes of
the counseling session is usually out-of-awareness. Whether it
is.carried out directly through placement or indirectly through
implicit messages in studeni-counselor communication, the- -
gatekéeping decision typically is justified o other grounds:

ivati forth. The-influence-of-gate-—

tural commuiticational styles can serve-as a basis for gatekeep-
... ing. That the non-verbal features of communication may, as
- Erickson suggests, also cause interactional problems also has
_support in other work. Byers and Byers (1972) filmed and
T“microanalyzed” a multisubcultural nursery school class con-
ducted by a white teacher. Tney noted that white children
..were much more successful in “‘citching the eye” of the tea-
-.cher and, thus, receiving attention and help, than other child-
ren were. Frame-by-frame study.of the film revealed that the ‘
rhythmic timing of the white teacher and white students as
they looked up from what they were doing to s¢an the room
-was synchronous; the black children’s searching gazes.occurred
according to a different rhythmic pattern: they looked up too
- early and too late ‘to mieet the teacher’s eyes. The authors
state their belief that: - '

Fart of the problem ofn’zcism or prejudice in Ameri-
ca and elsewhere is traceable to systematic communica- -
tion differences in cultural communication systems at
this out-of-awareness level. . _
(Byers & Byers, 1972, 25) _

- Work by La,France and Mayo (1975) on iater- and intra-ra-
-cial conversations revealed further distinctions between thé

-~ t
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" These studies con \firm that the vetbal component,of.cul-"—___ability,

keeping dqcigioﬁ_s‘ﬁﬁaﬁ?ﬂe"éauat‘iopal and vocational paths

- students will be able to tollow s significaiit. e

. The movement of students through the educa tional system
into socioeconomic roles has been described in a recent text

for counselors in this way: ~ -

The multiple chance system of educational opportu-

nities at all levels af ability permits the individual to '
rise as high as he is able to within a free society. The- .

" sorting out takes place s the individual finds that he
must select an occupation and societal status consistent
with his abilities, aptitudes, intelligence, interest, and am-
bitions. ‘The results of educational experiments show )
that the gifted perscn can come from the hills of arural

" section or frcm the asphalt jungles of any city as well as .
from the drawing rooms of the Four Hundred. . . - . -

L (Clanz, 1974, 61)

-

- This research presented in the foregoing pages suggests that
while this may be the meritocratic ideal it is not a description.
of reality. The policy guidelines that I outline below are not .
intended to realize this or any other ideal. They might, how-

- ever, strengthen the counseling-help and support students often
need to achieve-their own educational and career objectives. -

20 s



-...».ConélusiOns

. Beforel begm drawing policy ramifications ‘from the research
v cited above, let me emphasize what those studies do not imply.

" In no sense does the research I have discussed suggest that
counselors always afford students different than themselves less

i help or always assign them to educational programs of low

"rank. Nor does that research say that counselors always or

only give preferential treatment to students they Judge as simi-

"lar to themselves on social type dimensions. The research

**_speaks to probabilities and degrees of difference in counseling

- processes and outcomes. Simply lining students up with coun-

selors like themselves, therefore, will not-guarantee students’

" an advocate who will inevitably understand and support them.

I any case, such student-counselor “matching” would be ex-

- tremely dlfﬁcult ~There is a range of dimensions upon which.

persons may be similar and dissimilar, And it is impossible to “"

. predict whie! of these will emerge as salient for specific parti-

cipants in given interactions. (Co-membership, for example,

" may over-ride ethnic differences; but it also may not. See .
Schultz, 1975) Thus, promoting a one-to-one. pairing of “‘like” -

. students and counselors would n0¢ be a practical or useful direc: -
tion for advisement policy to follow. Racially and ethnically

-. segregated counseling should certainly not be a.policy goal.

.~ It should be reiterated, too, that utilization of social type
criteria in guidance decision making generally occurs out-of-
awareness. The bases of these cri’eria are usually deep-seated

. sociocultural preferences, ideas of appropriateness, and com- °

munication styles These are learned “informally” and be-
come part of one’s world-view at an early age. (Hall 1969.)
Thereafter, they are employed without reflection to make . ;.

- sense of everyday life. (See Spradly, 1972; McDermott, 1974,

93-98 for descriptions and analyses of these prewesses.) Con-

" sequently, efforts to train counselors to ignore social type fea-
- . tures in-decision making or to adopt the communication styles-

of students would be tantamount to re-enculturation. If at-

=fempted-at all; such-traiming would fieed to-be-intensiveand==""="

ongoing, probably akin to psychotherapy. Costs would t=-
high;vesults, uncertain. Less encompassing training prograr‘ns

" would do little but légitimize the status quo: promising change

@ ALTERNATIVES TO sc_noou. COUNSELING

but affecting little. Pre- and in-service training programs aimed
at changing counselors’ behavicr, therefore, should not be man-
dated or supported in guidance policy. -

What, then, can and should be done?

The body of research discussed here yields a number of -
guidelines for educatronal vocational guldance policy.

"w Tl

.

Differential treatmcnt of students by school counselors re-
sults, in part, from the fact that counselors in schools can choose

" to be gatekeepers or advocates. Both roles are formally approved;
- it is up to the couriselor to interpret his or her role vis-a-vis an

individual student. Whilé there is much in the counsehng htera- '

 tureto urge counselors to advocate the interests of students,
“there is also a'strong mandate for them to serve the interests -

of the school and other social institutions (cf., Amencan -

. School Counselors Association, 1964; Hill, 1974; Glanz,

\‘l

placement g\\delmes and therefore are alsp responsible for

1974). School counselors are responsible for implementing

-~
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upholdrng an institutions acadermc standardsaswellas =~ -
maintaining institutional reputability. They are also ngen the’
task of seeing to the rational allocaticn of the nation’s man-

—-power resources- (Moore-and Gairer;-1963; Berdie,-1960; Hill,—

1974, 25-26). Counselors too, are encouraged “to probe . .
what are believed to be ‘deeper underlying problems of psycho-

" dynamic origin” (Cicourel and Kitsuse, 1963, 100) in an effort

to help the student “adjust” to existing school norms and so-
cial conditions (Glanz, 1974, 58 ff.; Hill, 1974, 48). These
responsibilities—together with the aforementroned approval

of considering-*“motivation,” “‘curiosity,” etc., in assessing
students for placement purposes—serve to encourage and con-
done counselors’ gatekeeping accordmg to subjective social '

type Judgments i
The marriage of educatronal-vocatronal guxdance and gate-

- keeping is sanctified by long historical tradition in America.™
(See Spririg, 1970 for an excellent historical perspective.) It

seems unlikely that they will soon be separated in the school
counselor’s role. Altematrves to m-school guidance, therefore,
must bé pursued. F i

Outside the school counsalors need not face the gatekeep-
er-advocate role dilemma. Freed from the responsibilities of

" placement and other allied functions, the counselor, would

have neither the formal encouragement nior the means to direct-

" ly gatekeep students. In such a situation, the counselor’s role ™.

could be defined exclusively as that of student advocate. Ori-.
ented to serving students’ interests from the outset, counselors
would be more inclined-to gtve students’ decision and objectives’
primary consideration ir the counseling process. Standing :
apart from the obligations and affiliations of school personnel,
they would be better able to offer students perspective on insti-
tutional processes such as gatekeeping and io “co:'xch"'- themon ..
ways to navigate bureaucratic-channels. -

-.Policy, then, should be designed to facilitate the creation

, . of counseling centers outsrde sghools. ‘Theese should be loci of

advocacy counseling—alternative sources of information and ]
.advice. Students might;rely on them in lieu of school coun-: -

..Sehng.jhey_nught use them to-supplement or r “check out’ <_the

information they recelve and the placements they get, in

‘schools.

Evidence mdrcates that gatekeepmg begins when cluldren
enter sctool. it is rmportant therefore, that alternative sites

* of guidance provrde services to parents of young children, as

vell as to students in high school and beyond. If they do not,
many-educational and vocational options may be foreclosed
before alternative sources of mformatron and advrce become ‘
amlable o ettt S0 e L

_. @ STUDENT/COUNSELOR

CO MEMBERSHIP AND CO- ETHNICITY

Student-counselor co-membershrp and co-ethmcrty increase
the likelihood that' the character and outcomes of counseling

interaction will be posrtxve for the student. A goal of advise-

ment policy, therefore, should be to promote the opportunity .
for-all students to have access to counselors with whom they
share features of social identity and communication style:

- Thus, a “pool” of counselors should be available to a parti-

- cular population of advisement clients, It should' include—
- but need not be restricted fo—counselors sharing with groups

within that population a range of life experiences and cultural- -
ly-based identity attributes. A student should be able to

"choose from among this pool a counselor with which he

S,

~
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--or she feels comfortable interacting, so the student would

feel his or her best interests are being served. Individual dif-
ferences within cultural and “membership” groups mean that .

..some students will select counselors with whom they have
. co-membership and share ethnicity, while others will not.

" Whichever the-casé, choice should remain with the student.

‘The number of counselors avaiiable to students and diver-

- sity in the staffing of guidance positions, then, are areas on

“which counseling policy should focus Schools, for budgetary

reasons, cannot always maintain zounseling staffs of a size’

_sufficient to encompass wide diversity. Furthermore, their .
- hiring policies are not always informed by the need for cour: -

selors of varying social identity. Guidance policy which sup-

"ports advisement services outside schools and stimulates.in-

formation. dissemination therefore, would indirectly but cer-

-tainly facilitate students’ access to a range of counselors with

locally-relevant diversity. That diversity should be specifical-

- ly encouraged in staffing new and existing positions, as well.

. selor include the use of peers (older students, recent graduates, _

Options for doing so that maximize the chance of high co-
membership and co-ethnicity between counsslee and coun-

persons recently returned to school after time in the labor
force~whatever statuses are situationally applicable) as coun- .

*selors, as well as programs that recruit and train coupselors

- . locally for jobs available in the community. - :

Finally, two caveats about siaffing are in order. First
while Erickson’s research suggests that pan-ethnic (i.e., Third
World-White Ethnic) differénces have greater impact on coun-
seling interaction, ethnicity is a factor which influences com- -

B munication and understanding in white-white encounters, to6.

This point should not be over-looked in seeking locatly-rele- -

~ vant diversity in 2 counseling staff.

.“comes.’ (Ethnicity may,be a'basis for co-membership, of.course,

Second, it should be recalled that .co-membér_sh'ip is at least
as important as ethnicity as an influence on interactional out-

" ".but to'assume that all members of a given ethnic group share

+ life experiences and identical group affiliations is stereotyping.).
- Staffing policies should reflect this, emphasizing thengedfor .. -~ Tk

.

counselors whose backgrounds and current experience bear
similarity to those of the students with whom they will wor}c.

‘@ INITIATE AND ENCOURAGE |

~ INFORMATION DISSEMINATION -

w...The ixiﬂuence_ of social type in educational-vocational deci-

pryre

- sion making by counselors and teachers océurs, for the most
* part, out-of-awareness.’ The research which has revealed the

interactional and evaluation processes underlying gatekeeping;

“furthermore, is not readily available to ediicational practition- -

. ers. Generally, studies of ih~ type reported here have appeared

in books and journals of a 1ipe receiving more attention from

- sociologists and anthropologists than.from educators. Students,

of coutse, have even less access to this kind of information.
Advisement policy,consequently, should undertake to see

-.

that research on gatekeeping and interactional processes is dis-

seminateZ in the educaticnal community. - .

" Symposia and workshops-that bring researchers together -

with counselors, trainers of counselors, and school administra- o

tors shouid be supported. “Grass roots” dissemination—ef--
fortsin which researchers conduct “mini-studies” with a small
group of counselors (or'teachers in the carly grades)~should

. be encouraged.. The latter have the advantage of making the

data used to support general principles relevant to the particu- .
lar setting; and, in the process, they help expand the bank of
information on interaction and communication styles.

. Efforts of these kinds would serve several ends. The first -

is general consciousness raising: they would stimulate con-

“"cern about gatekeeping in the schools. Counselors’ (and tea.

chers’) awareness of the bases of their evaluations of students’ .
would be incresed. Significant dialogue among educators,
and betwéen practitioners and resecrchers, could begin, .

- Second, staffing policies might well be influenced. Increased

awareness of the importance of social type in educational de-

cision making should give impetus to maximizing co-member- B

ship of counselors (and teachers) with students. Third, new
information would provide counselors and others with alter-
native interpretations of that student behavior that is evalua.
ted more consciously. Finally, it is possible that programs of
information dissemination to educators will éncourage at-
least some to experiment with organizational procedures to
mitigate the effects of gatekeeping. =~ = . .
Students should also be afforded appropriate information

. on counseling processes. Developers of “career awareness”

and vocational decision making curricula should include re- -
search-based. materials on such topics as selecting and chang-
ing counselors, where and when to look for alternative coun- -
seling, as well as-general information on communication styles.
Care should be taken in this effort, as in others, not to portray .

counselors as “bad guys.” "As Erickson points out in one re-

port of his work:

ethnically different counselors and students experienced

did not result from any special malevolence on the part
- of the counselors . .. The counselors we studied were

not trying to cheat their students or their school; nor

c.ﬁxfﬁcult’ies.tha:-ethnicall—y—arid~espécially pan--—

were they incompetent. They were doing their job pro- - ‘

fessionally despite a heavy work load.

N "+ (Brickson, 1975,68)

'Gatekeeping on the basis of social type will not be ended by
-mandate.’ Practically, comembership and co-cthnicity of stu-

dents and counselors—which will reduce its occurrence—can-~ - .
not be assured by the creationof one program. No single poli-

cy stroke will guarantee equitable and supportive educational- "~
- vocational counseling. Such counseling will become more .

available only as the makers of policy recall and apply at *

.every relevant point in their decision making an understanding

of-counseling evaluation and communication processes. .

L3
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.biy Scott Wren

S - RequAl Couwselmq

As the counselmg function for students has developed over

- the past few decades, services have come to be pnmanly con-
" centrated in the high schools and oriented towards tradrtronal

- higher education institutions, In the last several years, how-

 ever, this system has come under increasing scrutiny. by many

* observers. Criticisms that high school counselors are over-
-worked and inder-trained have become commonplace, but re-
.cently more fundamental concerns have surfaced which relate
to the entire structure of. counsehng services, in its ability to.

—meéet-differing student or *“‘client” needs, its perpetuation of
the educational lockstep, and its tacit tracking system which
caters primarily to middle and upper income-families.

The first use of the term “lockstep” was probably made
.'by President Frank Aydelotte of Swarthmore College in the
**1930’s, but the term has been more recently popularized by
the Newman Task Force on Higher Educatlon (1971 pp. 4-
6). The Task Force noted that:

1", Students seem now more than ever to be making
" major decisions about their lives without knowing
that they are making them. This glxdmg past the
critical point of career choices has in the past charac-
- terized the deprived rather ‘than the privileged in
our society. ‘This was the way- people decided to
become short order cooks, but it was not the wiy
those with the best of available educational oppor- .
tunities chose their life work ... . strong pressures in
our society, some old, others recent, keep students :

- in an academic lockstep ofsleadxly longer duration
-+ v @s @ consequence, going to college does not’
necessarily reflect a conscious decision ta pursue a
course of study or prepare for a career; it is a so-

~ cially conditx'oned reflex. (p'p,‘5, 4).

lndeed a chief defect of the present high school counselmg

system is that it tends to opt in"favor.of college and unlver-

PO

all colleges and umversrtres. Thus, the range of options is be-

&
.

A Commumry- BASE(I Appnmclr

sity programs, as more or less the only possible alternative
for students, short of immediate entry into the labor market. -

. -But for many graduating high school students college may not
* * be the best option for them. Yet, mformatron as to other

wable altematrves is frequently deﬁclent

'. "THE NEED FOR NEW

COUNSELING PROGRAMS |

\\ . 4

The problems of tradrtronal high school students in decldmg

 whether to pufsue a subsequent educational experience are ©
,-only one part of the larger counseling.problem. ‘As the Car-

negie Commission on Higher Education has noted (4 Chance
to Learn, March 1970), information barriers are  particularly

_serious for disadvantaged students, for without specral efforts .

to encourage their attendance in collége, they are less likely
to take advantage of available opportunities. The Carnegie- o
Commission' went on to recommend the establishment of S

.Educational Opportunity Centers, which woul serve areas N
- with major concentrations of low income f: '

ies. Such cen- -
ters would provide information and advice on career options
and on higher educational opportunities (pp. 78). .
But the demand for new approaches to counseling has also
resulted due to some quite different developments. First, is-

the rapid expansion in the range and variety of “‘postsecond-

ary” educational programs from which students can choose, . -
These include profit making occupational schools (ptoprietary
institutions), public vocational-technical schools, business _, . ,
training programs, the military, and a host of other non-aca-* ..

- demic educational programs after high school, as well as the

more well known world of higher education which includes ' " 2

coming mcreasmgly complex and better information of a com-

paratrve nature is needed about them But not only is better '




information required, but a more effective delivery system

 for this information is needed. . —

There are some especially serious shortcomings in available

" information conceming postsecondary education for the so-

called “non-traditional” students, not:served by high school
counseling programs and who are not reached by many other
existing information sources. These people include high
school dropouts, older individuals who after a period of work
or childrearing desire to enter or to retum to college, people
contemplating a career change or in need-of retraining, prison-
ers, housewives, ar.* senior citizens. Many other groups could
undoubtedly be identified, but the basic point that these po-
tential students have no central access to information on edu-
cational opportunities remains equaliy valid for each group.

@ COMMUNITY-BASED REGIONAL

. COUNSELING AS AN ALTERNATIVE

- What is urgently needed if all these groups—regular high
school ‘students, low-income and minority students, and the
nontraditional students—are to fully utilize existing educa.
tional resouices, is a counseling delivery system that can draw
onan information bank covering all available educational pro- -

grams, and attempt to link each individual with the most appro-
- priate kinds of institutions, —_

. Without an information system that'is easily accessible,
many of the newest innovations will go unnoticed by those
who might Benefit the most from them, or they will become
overwhelmed by the complexity of deciding among the avail-
able options. Certainly access to education is not merely a

‘matter of availability, but.access without adequate informa-

tion dissemination concerning the available educational pro- |
grams is a very crass form of. deception. With the great diver-
sity of potential students, and the increasing range and variety :
of postsecondaryeducational options to choose from,: .ly a *

... counseling system with an extremely comprehensive informa- R
tion base can hope to have the capabilities to assist studénts in
_'making educational decisions. )

Such an information system can hardly be expected to be

- developed and updated by the high schools, nor would any

 single postsecondary educational institution have the resources

for, or the interest in, such a system. Counselors in the high .

~* schools remain overburdened with existing responsibilities. At

E
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the college and university level, the focus of counseling respon-
sibilities is appropriately on the campus: Thus, only an inde-
pendent agency, not directly connected to an educational in-
stitution, could effectively develop a “community-based”
‘counseling information system. Such a program would be

* community-based in.the sense that its ‘clientele would be drawn
" not just from the high school and college student population,

but from a much broader segment of the population in a given
area, taking into_account both out-of-school youth and the
non-traditional adult students. : -

The most logical agency ‘to administer commuinity-based
‘counseling and educational information programs would be
individual state coordinating boards, designated in the 1972
Higher Education Amendments as *“1202 Commissions.” The
funding for such centers could best be .achieyed through some
combination of Federal and state effort, possibly with the
widely utilized 75% Federal and 25% state matching funds for-
mula. Access to postsecondary education, which such pro-
grams would directly serve, has long been acknowledged as a

.

. and the occupatienal structure should be

PAruntext provided oy eric R

1

.Federal responsibility, and cleérly such initiative must come )

from the Federal government. The state 1202 boards would

te responsible for insuring compliance with Federal legisla-
tion and guidelines, the designation of appropriate geographi-
cal regions within each state to be served by individual centers, .

- and additionally, with the evaluation of their performance. -

The specification of appropriate regional areas for the -
establishment of counseling centers is a job best left to the °
state 1202 agencies that are familiar with local situations, the
proximity of educational resources, an _\who can integrate
such efforts into the overall state planning process. In some
cases, a single metropolitan area may be designated as a region,

- whereas in other large urban areas it may be necessary to desig-

nate several regions to be served by individual centers. In rural -
areas, however, a region might well incorporate several coun-’
ties under its purview. - o '

Each center should be assisted in its operation by a local
advisory board, broadly representative of the community it ~ . -
is serving. The specific composition of any advisory board .
will to some extent be conditioned by the regional organization
of educational, governmental and industriai agencies, but Fed-
eral legislation should mandate that representatives from all .
educational sectors, civic groups, specific governmental agen-

cies, industry, the media, and general community and student

members be included oa the board. Strong local initiative
should be given to each center, within certain broad mandates
and guidelines, as it is only at this level that policy can be de-
veloped which is responsive to “community”’ needs and re-
sources, The 1202 commissions should be responsible for the

- actual selection of advisory board members, based on an open

nomination process. Of chief concem is that the board be
dominated by no single institutional interest, and that it be
strongly client oriented. : :

@ CLIENT-RELATED
FUNCTIONS OF A CENTER

. . N,
The most important’ obj=ctive of such regior\rgl_ cénters -
would be to éstablish themselves as an accepted and. well-known
source of information on postsecondary educational opportu-
nities. The primary responsibilities of its staff would be'to ga-
thér and provide this information to"“clients.” Central to tlis.

_mission is the development and maintenance of a client per-

Spective, rather than the typical institutional crientation.
Such centers would ideally serve the important but often neg-.
lected function of being *“‘advocates for access” to postsecond-
ary education, and would assist a wide range of individuals
seeking many. different kinds of programs, -

~ Three directly client-related functions can be identified
which.all counseling centers would eventually perform. The

“first and most basic function is that of information dissemina-

tion. This involves.compiling detailed descriptions of post- * -
secondary educational programs, information on educational _
programs, information on educational costs and financing al-
ternatives as well as specifying the possible occupational out-
comes of different fields of study. Descriptions of possible
career alternatives form an integral part of an educational in-
formation and counseling system. While it is true that the re-

. cent “careerism” emphasis being given some guidance pro-

grams may have swung too far away from an educational ori-
entation, the relationship between educational certification
made clearer, so that’




- prospective students can better understand what kinds of .
careers a given program might lead to.
Ideally, an educational information system, with supplemen--
: tary data on possible career paths, could be utilized from ei-
- ther direction. A prospectwe student could then specify pos-
- sible career choices and receive information on appropriate
. educational programs, or could express certain interests in a
-.field'6f study and receive information on possxble career paths.
. But it is of the utmost importanice to maintain the primacy of
. the educational emphasis in regional counseling centers rather
-~ than to establish them with too much emphasis on either man-
- power or employment functions, which are presently the re-
. sponsibility of other governmental agencies. Each center
would have some subsidiary functions of referral to appropriate
~ local, state or-Féderal agencies in the case of manpower ‘train-
.. ing.programs and employment placement, but should not be-
.. come directly involved with counseling in these areas.

@ .. ACOMPUTERIZED INFORMATION SYSTEM .

[y

" The development of such an mformatnon system will un-
doubtedly have to utilize computcr technology if it is to be ef-
“fective. Asnoted in a report of “he California Postsecondary
. Education Commxssxon, any s,aidance program designed for -
large-scale public use will eventually have to employ the com-

- puter” (State of California, California Postsecondary Educa-
tion Commission, 1974, p. 5) This report notes that the com-

puter possesses several indisputable advantages over other tech- '

-nologies:

S lt can store, retneve and relate vast quantmes
of data.

2. It can simulate a conversation _and respond to
the deiiands of indiviJual users.

3. It can repeat the same process with unfailing.ac-
" curacy mnumernble times.

4. Its information can be easily revised and updated.

3. Itcan be operated economically in comparison
" to any other means of accomphshmg the same
functions. :

.| Several computerized systems of tlus type are already in

] e)hstence most notably the state of Oregon’s Career Informa-
tion System, and the  Computerized Vocational Information
System (CVIS) developed in Illinois. Such a system could be
operated on a state-wide basis by the 1202 Commission and
utilized by high schools and colleges, as weil as by regional
counseling centers. Information for input into the system
would be gnthered and contmually updated by each regional
center for its area, but each center would also have access to

- information developed by all other regional centers.. Undoubt-
'~edly, the. majority of inquiries would be conzﬁed with re- -

. glonal' resources, but access to state- -wide infoWhation would
"-be vital for many potential students, who might either be

: changmg their residence.or seeking a program not available
"in 1 their locale. The prekusly cited California report goes
on to make the important’ pomt that: - , 25

Most authontses concede the pre.sent teclmology is
well ahead of the imagination necessary to use com-
puters effectively as a guidance tool. The computer is -
not likely to replacc the human encounter as the es-
sential occurrence in the guidance function, but it is .
already capable of greatly facilitating the counselors .
effectiveness by providing the kind of informational .-
_base necessary for good decisions (p. 7). :

‘ OUTREACH AND jNDlVlDUAL
' COUNSELING THE TARGET POPULATION

The development of such an mformation system will form
the core of regional counseling center programs, but without
incorporating two other client functions, it would likely not -
be worth the investment. These functions are outreach'ser-
vices and mdlvxdual :counseling services. But the utilization -

- of these two services, and the objectives they achieve, will to

a great extent be dependent upon what clientele the centers
identify as their target group. This choice will be unavoidably
conditioned by the social and economic. chiracteristics of the
region served by a particular center. ‘Very broadly, however,
(and with obvious gverlap) thiree different clientele groups can
be distinguished. These are.the regular. high school students, -
low-income and minority groups, and the new “non-tradmon— _

‘ al” students,

- While regional centers should be open to the general pub-
lic, their outreach and individual counseling services should -

- be targeted to those groups traditionally without such ser-
- vices, namely the low-income/minority groups.and the non-
- traditional students. Outreach services shotild be oriented to

making the target poplilatnon aware of the centers’ services and
of possible opportunities in postsecondary education. This
would include extensive usé of the media, including newspa-
pers, televmon and radio, as well as pubhc programs, displays .
and exhibits at such places as shopping ¢ centers, hospitals, pri-
sons, senior citizens organizations, and so on. Such outreach
services should be aggressive in nature, as it is inadequate for
regional centers to merely possess good information; they must
make their target groups aware that it is readily avaxlable to -
them.

Individual counselmg at reglonal centers will be an impor-
tant but not a dominant function. Many requests for informa-.
tion will probably be'able to be satisfied by mail or by phone

~ through the-use of a simple fact shéet. Extensive one-to-one
_ counselmg is probibly also an untealistic goal given the large

size of the clienteles to be served. As the Carnegie Commis-
sion on Higher Education has pointed out (Continuity and

Discontinuity, 1973, p. 48), information systems should not . -

be solely dependent on a one-to-one student counselor rela-
tionship. The Commxssxon concluded that: ' :

~ Too much information has been focused in the pa:t
upon the counselor himself as a source of guidance. The
future calls fora counseling system in which the student
makes his own decisions based upon information from
many sources.

.

Regional centers, while not targeting their outreach and

_counseling services to regular high school students who are

curfently best served by existing guidance programs, will pro- - "




vide significant sefvices indirectly to this clientele, They will

" benefit from the development of a computerized educational
- information system, which should be made available as'part _

. of every high school’s counseling and career guidance program.

" Secondly, regional centers can'serve as an in-service training

*. " mechanism for high school counselors as well as for other lo-
- cal agencies, providing periodic-workshops, written materials,
and other assistance as needed. Indeed, the postsecondary
.. educational information system should be as-widely utilized
- as possible, for once initial costs have been met, the unit costs |

- for operation of such a system are quite small.
i While regional centers would undoubtedly start their opera- -
.~ tions with a cuntral, easily accessible office that will house bath
: . administrative-and computer operations, it can be expected.

that mahy-centers.wpuld'need to expand their operations,
and set up several small “neighborhood” or store-front cen-
ters for easy drop-in information and community visibility.

= Several permanent branch locations might be established, Pori-- -

able displays could be moyed around the region to differen:
* shopping centers, libraries, fairs, and so on. . The kings of
possibilities are very great, and each regional center saould
have the incentives and the flexibility to experiment with
. such practices. ST .
.. Regional centers need not, and probably should not, be
 staffed solely by “professionals:”” Such an operation would
undoubtedly be expensive, but more importantly the environ:
- ment might well scare off some people. Much of the staff -
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work could be undertaken by. para-professionals, with a small

core staff of specially trained professional counselors and in- =~

formation specialists. The tse of community volunteers, local ;-

students, and members of the target clientele who have ex- . -

* perienced similar situations and with a personal understand- ‘
- ing of the problems, could all be of great value to regional cen- -

ters. Their participation should be encouraged.

~ . The development of community-based regional éouﬂseling,

centers will go a long way towards eliminating the informa. ,
tion gaps which make postsecondary education an “inaccessi- .
ble opportunity” for so many. people. The Federal govern-
ment, through one ora combination of agencies, should be
encouraged.to provide funding for the development of a num-
ber of pilot centers, and as their experiences are evaluated,

such programs should be initiated in every state through 1202
agencies. Regional counseling centers will be able to extend

. critical guidance and-advising services to those groups not K
served by present systems, and will also-he able to greatly sup- - -

- plement and coordinate the efforts of existing counseling pro-
- grams. With the number of postsecondary: educatirnal options - .
becoming increasingly complex, and the students to be served- . -
" more divefse, some coordinated form of information dissefriina-*" B
tion‘and €ounseling services are essential. A client-oriented - "~
delivery‘system can bridge this gap, and no longer leave to

“¢hance the important linkage between individual educational
and career interests.and appropriate postsecondary institu-
tions and-programs. ' :

i
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" * The information needs of minority students about post-

" secondary education are simple: they need to know every-

“.thing. They need to know at-a fundamental level what post-

secondary education will do for them. They need to know

. what psyc}uc,;:ultmai and educational benefits they will re-

" ceive. Precisely because minority youth and adults have, in -

' most cases; béen systematically excluded from most post-

-secondary léarning situations, the need for information is

- basic and fundamentally inclusive. In a technological society,

- the way out of poverty is to-master the skills which are needed

’ _to sipport that technocracy. This is'the basic knowledge
“which has been kept from the poor and minority peoples. The

- way out of low income minority status is through high.and -

-middle income jobs heretofore held by the white majority.

-+ Non-minority students often discover the path, and direc-

tions for the path to ‘postsecondary educational opportunities

“atan ¢arly age. Through their parents, who in many cases are
‘trained past the high school level, they are socialized into

- middle class job asplranons. .

In many ways, it is a testimonial to their reszhence asa peo- -

g ple that minority students—after decades of poor teaching,

_ segregated schooling and educational stigmatization—seek to -

- obtain post high school ediication or training, The minority

- student often feelg and is made to feel (a) racially and ethnical- -

“ly inferior, (b) socially inferior, and (c) educationally inferior.

The mincrity student is frequently made keenly aware that he

rsheisa “minomty” and that his or her interests are some-

ow slowing up the progress of the majority. -

_can be viewed in the fmﬂowmg,.way-
L Minonty studem&s, asa whole are aware of the “real”

" Less abstractly, the information needs of mmorlty student,

27

world relaﬁonship between getting a job and,

a. dlscrimmatxon based upon race and cultura] or - ‘
- ethnic heritage; :

b discrimination based upon superﬁcial edumuonal .
requlrements'

2

¢.- discrimination based upon hfe-style and person-
ality. -

- 2. Minoﬁty students lave little experience wnh professxona.l
jobs. Lessons in punctuality, how to answer the phone, modi-
fication of behavior in ordep to serve the public, business re-
cord-keeping.procedures, arid so on, are isually leamed
abruptly,

3. Minority students frequently enter into the job market,
and into specific industries, when it is too late, after the L

* . marketability of the skills of that industry have peaked and

about to decline.- Minority students need to be channeled
into “future oriented” industries where the skills they | leam
will be valuable in later years.

. 4, Minonty students must be given information as'to the-

. lmk between

a. jobs and education; )
b. jobs and ethnic dxscrlnnnation, .
e jobs and: present mdustty predv'txons,
d. jobs and social status, o
e. jobsand income,”
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The above stress on “jobs” reflects the orientation of mot
minority people. They often exist at a subsistence level. A
_/job is the steady, reliable, necessary, and allimportant means
“'by which they survive. The.system—the employer, the govem- -~
~ ment, the schools—reinforce this notion; it serves to keep a
- stable labor force. o - ‘

_, This-implicit indoctrination has succeeded to a level where
postsecondary education is vicwed solely as a means of *get-
ting a job.” Rather than frontally and directly attacking this
. position, the better tactic is to show the necessity of postsecon-
.- dary education as a'means of increasing the client’s “job ori-

ented” ambition. ’ e o
= Various federal programs have been designed to attack the

. problems of inadequate educational opportunities for minori-

* .ty youth. The mass of information needed by prospective stu-
-+ ‘dents, and the variety of services required to meet those
_-_needs have dictated a largely community-based approach.

- @ TALENT SEARCH

. The Talent Search programs focus'on young people from
low-income families who have been discouraged by their high . |
school experience but who have exceptional potential for - ..~
postsecondary education. It encourages them to complete
high school and to continwe their leamning. Students are pro-. v
vided with specific information about educational programs . -
and opportunities in colleges and universities, vocatianal and X
technical schools, and on-thejob training. They also receive
pl:cement assistance and are directed to sources of financial
aid. - . : . : C

The sérvices of Talent Search are available to students from
. seventh grade through high school and college. .Talent Search
. staff members work with these potential students in groups |

or-throu

Following sections will examine federal programs current-

" ly in operation, focusing on the TRIO programs—Talent _
-, Search, Upward Bound, and Special Services for Disadvantaged
- Students—as well as the newer Educational Opportunity Cen-

ters. An attempt will be madeto evaluate the success of these

. programs in serving as an‘effective liaison between minonty

..-youth and postsecondary educational institutions.

. Trio Programs -

o »"Three mam programs are designed to bring educational op-
- . portunities to thousands of young people who would otherwise

.~ be cut off from higher educational goals and aspirations. These

" three programs—Talent Search, Upward Bound, and Special
- Services for Disadvantaged Students—are separate and distinct
* " programs with one common goal: to increase the nimber of so-
' 'cially handicapped and low-income students who are involved
.-in postsecondary education. . ' -
' - TRIO programs operate in all 50 states, the District of
*Columbia, Guam, Puerto Rico,and the Virgin Islands. The .
programs are administered by the ten departments of HEW
- Regional Offices of Education under the aegis of the Bureau
" of Higher Education’s Division of Student Assistance. The
. program’s funding authorization is under Title III of the Amen-
ded Higher Education Act of 1965. TRIO programs are “for-
ward funded” programs—that s, funds allocated in a given fis-
cal yez: are used to operate the program in following years.
“The primary criterion for eligibility in the TRIO programs
."is low income. Because the majority of low'income families
- In many pirts of the country belong to etlinic minorities,
largé. numbers of the ‘clientple are ethnic minorities. For ex-
- ample, it is estimated that each year over 45,000 Spanish-sur-
named, 25,000 American Indian, and 90,000 black youngsters’
are participating in one .or.more TRIO programs. ‘

Additionally, the project administrators arc encouraged to
select staff personnel who reflect the general character of their
 target populations, on the theory that staff members and stu-
“dents will communicate more effectively if they share similar
‘background and environments. . o ' Co

-

2 8 : 'and financial. oo M

125,000 individuals.received assxstance through 104 piojec;ts
that were supported by an average five million dollar federal
allocation per fiscal year. RS " .

@ UPWARD BOUND

-
” .

~The Upward Bound program selects studerits on the basis, Y
of financial need-and high risk-for académic success incollege. " v
This is the student who shows promise of ability but has been
turned off by the traditional valuesof the school system. -If -
left to his or her own devices, this student would lack the -
educational preparation to even consider postsecondary edu- - .
cation..' . . o »'. . “A. .

Students are recruited to participate in the program at the
end of their 10th or I1th grade, and are given intensive pre-

. paration’for entry into postsecondary educatior. ‘The usual
preparation includes a residential summer on a campus where'
students enroll in special classes and take part in a varigty of
cultufal and social activities. During the school year, tutoring -
and counseling services are available to help the students.gain -
and strengthen academic skills. T :

The track record of thé Upward Bound program is good—
over 68% of the Upward Bound graduates enroll in college
with an additional 6%.planni1}g to enter other postsecondary
educational programs. e '

B .
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* @ SPECIAL SERVICES L
.-FOR DISADVANTAGED STUDENTS

Special Services for Disadvantaged Students programs are
designed to increase the number of low income and physically
handicapped students in institutions of higher education who
may suffer from academic deficiencies, physical impairment,.
or lack of financial resou:.es. Its objective is to hielp more of

- these students to remain in school, and to complete programs
of postsecondary education once they age admitted. To meet
this goal, Special Services funds comprehensive programs that. .
consider a student’s total needs and situation—academic, social -

-




Conclusions I

. 'l. TRIO programs are workmg. They have a good tracl.
record with the mst:tutrons with which® they are associated.

- 2. These “conneétions”” with institutions are important
both to -encourage the rmnonty student that there is access.to
p'ostsccondary education and to the institution, by showing it
how to service minority students wrthm its own edueatronal

~~context,

-3 “TRIO programs need the computer-based mformatxon

Lo avarlable through Edumtronal Opportunity Centers.

4. TRIO programs need an intermediary but friendly com-

. ponent which is not institutionally related but is-located in,

the institutionally-based TRIO programs. ' '
: Owoéamrob%gwdm—rﬁ-rﬁe d+0wrcommg-the-above-hurdles seemobo-the-key—to-ﬁre—_—

,and responsive to, and representative of, the community. -

-Such a unit would be the ideal organ to channel students to'

o and funded This need not be through Educational Opportu-
<. .nity Centers but perhaps through a more practical centrahza

. on or reorganization- of e TRIO program itself. . .

v—
-
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Educational o
Opportunity Centers

: ‘In the Spring of 1972, Congress'amended'the -Higher Educa-

. tion Act of 1965 to include the establishment of a new con-
-cept in educational delivery systems—Edumtronal Opportu-
“nity Centers (ECC).

The purpose of these centers was to provide, in coopera-

_ tion and coordination with other governmental and pnvate

. programs and semces

1. Information about ﬁnancral axd and acadermc
assistance:

2. ‘Advice and assistance in preparing for and ap- ,
. plying to postsecondary educational institutions.

3. Counseling, tutonal and other assistance while
the student is in these postsecondary mstrtutlons

* The centers are located in areas with ma]or concentratrons
- of low income populations, and the latter is to be their target
.- population. The EOCs were conceptually designed to serve-
. as recruiting and counseling pools for various postsecondary
.- educational institutions in their.efforts to-admit educationally
. ‘disadvantaged and low income students.

Whether or not the Educational Opportunity Center is

“ able to achieve the multipurpose goals for which it was de-

; signed is contingent upon many factors. Primary among these -

: are:

Cd. The pohtlcal and admxmstratxve ‘ability of the EOC -

a. ZI'he funding and personnel levels of the various
-* EOCs; .

b. The ability of the EOC to gain attentron and con-
fidence of the general target populatron, o

c. The ability ‘of the EOC to disserninate the available
. information to the potenitil studeént in a compre-
' -hensive and vxable format;

r.

— .4'..

to assist thh the ‘potential student’s ancillary prob-
lems, such as  obtaining welfare or food stamps, : .
~ gettinga job, gettingan apartment andso on; .. .,

) _-e. The EOC’s abi.lity to establish an effectrve workmg

relatronslup with other and similar programs, such
_as TRIO, and with the local postseoondary eduea
“tional mstrtutronS' s ;

" f. The EOC’s ability to upgrade “he potentlal student’s’
skills sufficiently 50 that he or she can enter the
; postsecondary educational instit ‘mon, ‘

g- The EOC’s ability to offer specialized tutonal assis- .
" tance to students who are enrolled in postsecondary
° institutions.

<

success of the EOC concept. Research and interviews with
EOC personnel seemed to highlight several recurrent themes.
" They will be discussed below with reference to the various
*EOCs exarmned .

e Funding and Personnel Levels

’

When compared to other human services programs funded . -
dunng the Nixon years, Educational Opportunity Center fund- -
“ing has been generous. When related, however, to the.numer-
ous tasks it is intended to perform, the funding level is modest

if not totally inadequate. . . .

Funding is of primary unportance because it affects the _
quality and quantity of good counselors, street workers, cleri- -
cal assistants,'and specialists which an effectrve EQC requires. -
“Moreover, proper funding increases the quality and quantity
of information, such as books, brochures mtaloguek and so on

_in the EOC lrbrarres ’

. During the course of my research perhaps the most drs-
couraging discovery. about the EOCs was that few of the cen- -
, ters had any significant amount of: literature on postsecondary -
edumtlonal institutions.and opportunities. The attitude - .
seemed to be that the st'udent cauld write and get a catalogue

- or brochure, or pick it up at.the college, or that giving them
. out would be too expensive and unproductive. The books

which were available, in mafty instances, seemed to be for the
benefit of the staff, not for the potennal student St

Special attention needs to ‘be focused on way's of mform-
ing the client population abqut the existence and purpose of
_ Educational Opportunity Centers. This is a particularly diffi-

. cult problem for an’EOC for twa reasons: first, there isnot a

substantial budgetary allotment for publicity and advertise-
- ments, and secondly, the usual periodicals and programs which -
might carry these advertisements are not’ hkely to-be geared’
toward. the client population. -

" For depressed communities, the best advertisement is of-
fice and worker visibility.. The mostSuccessful EOC op_eratrons
were located in the heart of the target areas, or were strategi-
cally located near welfare and social services offices. Equally -
‘effective were those EOCs WIuch had an expenenced groug of
street workers. -

’
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o' Ability to Gain Attention and Confidence

. Special types of appeals and presentations have to be made
.. to attract the targét population of low income and education-
-, ally disadvantaged students. Additionally, the message which
:'. 'goes out must appeal to tlie poor—not juskblacks, whites,

young or old. Thus there may be a need for many kinds of - .

. appeals to cover the various groups of the poor.

e Ability'tO'Dis'stinate .

[ Assuming that an Educational Opportunity Center itself
.has the information (and from the previous discussion about

~ the library facilities, this assumption is questionable), the prob-

Thus,-the target population soraetimes does not beneiit from =

. this relation.:” . Lo ;
‘Additionally, a program which is. “community-based” re- -
ceives as-much respect, sympathy and power as does the
_community from which it springs. It is well known that poor
. communities are usually politically impotent and socially os- .
tracized. Thus, little political or social influerice is available -
. for the EOC to exercise upon local postsecondary educational
institutions. - - . - . o .
Nonetheless, the success of any Educational Opportunity
- Center is contingent upon its ability to “deliver” to the com-

munity. Necessarily, the EOCs have had to court independent-

_ ly and cajole many local institutions into cooperation, pri-
marily playing upon the institution’s social responsibility. ~ -
Needless to say, as budget crunches increase, social responsi-

bility and institutional cooperation will decrease.

An additional problem is that'the federal lé@clzntimﬁ-———'

~—lem for the EOC is-to-present-information-to-the-client-in

- such a manner that it does not scare him or her away by the

- .compleéxity of the requirements and the level of the prose.”

-~ The client must be made aware of the “bottom-line”, or the B

- absolute minimum requirements, for admissions and financial

: aid. Without the guidance, and in some cases, the translating,

. which the EOC staff must be able to do, the client will be -

_ tumed off by the brochures of many. postsecondary educa-

" tional institutions. Competent staff must have patience and

-the ability to navigate thé potential student ::=ugh the con- -

~fused waters of colRge entrance. . _ ' .

* Regrettably, many of the Educational Opportunity Cen-

- ters I.saw.did not have the ability to deliver much other than

- the basic information about local colleges and teclinical

. schodls. When asked about this problem, the response was’

- honest, *“‘our students are usually not intesested in out of
state schools. There are almost too many programs in just

" this region of the state for our counselors to keep up on; it
would be impossible to ask them to know all fifty states.” .

.

e Solving Ancillary Problems of Clients

* It is essential that the client receive assistance in solving
tangential problems in order to relieve him or her of the ex-
-temnal impediments to embarking upon postsecondary studies.
.For example, the welfare mother who is worried about getting
food stamps for. herself or housing for her family cannot de- -
'vote time or attention to ypplications, or, if in school, to her
school work. Only if the EOC can effectively deliver on'some
‘of these *‘bread ’n butter” day-to-day issues will the target
population respond positively to the EOC as a positive force
in their lives. T » L .

e Working Relationship with Other -
" Programs and Postsecondary Institutions

\

The strength of the EOC concept is that it is not instituion- ‘

ally-based, but community-based. This is also its greatest
weakness. - L . .

* ‘Programs which are institution-based tend to be able to *
sncourage those institutions to accept substantial members

of their target populations. Programs whicl are not institution. -

illy-based tend not to'be able to exercise that same leverage.

Y A

ERIC

Aruitoxt provided by Eic:

\

-

powers the Educational Opportunity Center to act as a clear-

inghouse of data, and as a coordination center for student ser- -

vices-oriented programs, but it gives the EOC no power to’en-
force this function among other govemmental related pro-
grams, such as TRIO, and does not direct them to cooperate
or coordinate their activities with the various EQCs. This is

not to say that there has not been contact, support or cooper- -

ation—there has beén. But it is not the rule and it is not the.
current flow-of thinking in either camp.: . - T

1

‘@ Upgrading Skills .

There are some basic skills which the postsecondary educa- *

tional institution will expect the client to possess upon enter--
ing. Itis the job of the Educational Opportunity Center to
work with that student to develop these skills. Usually the
- GED, a high school equivalency certificate, is sufficient for
» entrance, but there are numerous study:skills which must be
" mastered before one can'truly expect the client fromalow .
income and educationally deprived background to compete .
with better prepared students. The EOC must work continu-
. ously to help the client before admission, once admitted and,
throughout attendance at the institution. - - %
- The Educational Opportunity Center.is best envisioned
as a hdlf-way house for the educationally disadvantaged. It -
would be a place where one.could go and obtain a great deal -

more besides food and shelter. The potential student needs - . -

for a while. . .

Potential students must have leamned in'the EOC those -
skills which will keep them in school. These skills are not
simply what will earn them the necessary GED, but also the
skills of self-confidence, the skill of asking a question in a way’

--which will produce information and not rhetoric, and the .-
skill of effective interpersonal communication. . .

. - - - . . . . s
a sense of direction, an orientation, and a sense of belonging .

e Specialized Tutorial Assistance

The Educational Opportunity Center's job continues even
--after-the-student is admitted. This job is complicated, how-
. ever, by the fact that if the EOC is doing a good job, the clients

“ will be attending many varied and specialized postsecondary
educational institutions—4 year colleges, 2 year colleges, nurs- -

30
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o, Each type-of school, each-program, each specialty, each
wocation will havé a different curriculum and a dtfferent dis-
pline. 7

The EOCi is ‘charged with helpmg t6 tutor students regard-
less of the nimber and vanety of disciplines. Maintaining a
‘sufficient number of tutos is clearly a problem. The staff "
‘cannot be expected to have that wide a range of specialists - -
. > nor.does there seem to be a sufficient budget to employ out-
*." side **tutors.” The problem was not frontally dealt with in *

<. the legrslatron

- Conclusuons

Any attempt to evaluate the usefulness of the Edumtronal

R

tng schools, agncultr.(re programs mechamm.l schools, andso-

‘the TRlO pmgrams Thus mtraagency t‘euding, an rmplrcxt :
impediment, to the proper provision of services to the minori- -
ties, is eliminated. It should be noted that the TRIO programs“'-?:
are needed by the EOC because they have institutional sup-~
port, tontacts, and financial clout which the EOC does not

have. The eliminationof- either of these programs would :

weaken the effectrveness of service to the mtended popula-

tions. - K
- The computer-based EOC can also 8d_]l.l$t and respond more-
rapidly to substantive changesin the characteritics of its tar- .~ -

_get population and the target post-seconda.ry mst‘itutrons it 0

serves than is poss;ble by the non-computer-based EOCs. For.-
example, changes in curriculum ot‘fenngs, financial aid, or  * - %.'
pre-entrance requirements:can be easily put into the’ computer -~
and continually-updated; such information tends to sxmply o
.pile up on the desks of the EQC staff. It is humanly i impossi- -~

» om e

speclf c'types of centers mcorporated into the program. While-

‘ _some EOCs are simple, regional or community-based centers,

.- others, like the New York City model, arg non-regionzl and .
..computer-based. It is this latter type wluch represents the
most significant departure from previous models and thus, "
~should be most fully examined.

“The computer-based Edumtronal Opportumty Center has

~a clear, nonthreatening, service function. It supplies needed .
information to all groups, associations, or individuals in the
target area. By having a clear function, purpose, and activity,
. it iseasier. to monitor and to gauge effectiveness, sucli' as how
. many people were actually serviced, placed, completed the
program, and so on. By being primaiily an information stor-
age bank, the computer-based EOC does not threaten, other
than by the legistagive pronouncements in the original act,

-

P

"ble fo be able to absorb “Tetain, and disseminate all the infor- -
mation which becomes avarlable and changes.on a daily basis.

The portableness of the computer-based‘tenninals and the
potentral for.cross-referencing of various data maintained by -
the various Educational Opportunity Centers across’the coun- - .
try, makes the eomputer—based EOC stnlungly more attrac-
tive to support.

Of course, the bad aspect of the computer-based progiam .

: is that it lacks the visible warmth of personal contact and in- -

dividualized concern which the other EOCs possessed. Be-"
cause the computer-based EOC can accommodate and ser-  * .
vice so many students,.the tendency toward *“assembly line
service” is hard'to overcome. The computer-based facilities—

* at least the central offices—tend to lack  the welcoming warmth -

and community image wluch would relax the ma]onty of its .
clients. |

Frank Mot . age 28 is currently Assistnnt Dean of Students, e .

ollege Ambherst; Massachusetts, He is a graduate . L
_ L - of Colu College and Columbia Law School, where he : - , . -

o [ was involved in the Afro-American Student Association and : .

e PEU . ~ in student admlstions uctrvities S g

L}
4 ‘_.




)
¢

3

© Factoss Affectig
- Postsecondary Educarional

1

. Decision -Making by Women

~ -

Nperteaniot?

. o L, S . Lt ‘ . . ’ -
- The messages which operate in defining a female’s role begin .

“long before she enters the educational system. They,are de-"

-~ + veloped and reinforced by her environment throughout child-.
- hood and as she moves through elementary and secondary

school.’ By the time she begins to make career and postsecond- , -

.. ary education decisions, an elaborate maze of structires de-
 fine the options from which she will choose. The entire edu-

.~ cation system supports and encourages these limitations on "

" .female aspiration by explicit interdiction and cayert obstruc-

. tion operating at every level. “Unequal treatment of the sexes,”

+ an HEW Offict of Education study pointed out, *is the rule’in -

education, not the exception.” (Knox and Others, 1972, p. R

4

.
. @ PATTERNSOF
'~ POSTSECONDARY ATTENDANCE

As they move into jobs and into postsecondary educational - _

© programs, women do not follbw the same courses as men. In
the United States, 10 million students are enrolled in institu- -

i tions of higher education. While women represent only slight- -
ly less than half of all postsecondary students (45 percent),

they choose fields in which women are either grossly over-or= * .

. under-represented (National Center for Education Statistics,

. 1974).“For example, programs which educate elementary -

- school teachers and nurses are filled almost exclusively with * -

.females. By contrast, the number of females earning doctorates

_ in many fields including agriculture, architecture, business,
_engineering, forestry, geography, health professions, law,

* mathematics, physical sciences, and economics, composes un-
der 10 percent of the total (Women’s Equity Action League,

.197])_ o : i - o

—- Women,both as undergraduate and. graduate students, are

® Career Patterns -

" Likewise, in work and in vocational training, a.woman
.y for employment. In.fact, women often train in programs

:veloped. Women’s educational and career decisions are not a.

* agaiinst womeri remains a fact-in.education‘and in the national
work force. : . Co T

i

more inclined thaii men to attes:d collége part-time. In pub- -

_  lic institutions, which account for abcut 80 percent of stu- = =
"+ . dents enrolled in higher education, 45 percent of all women .
- students attend part-time. By comparison, 37. percent of all -

men students enrolled in postsecondary educational programs :

.. attend part-time. (National Center for Education Statistics, .-
- . December, 1974). - - Co T

..-Older women are going back to school in substantial num- -

. bers. In 1972, 14 percent of all women attending college were -

over 35, and that number is presuined-to have grown (Wat- - .-
kins, 1974, p.-6-7). These women are described by Watkinsin -

- The Chronicle of Higher Education. (p. 6-7) as “more often a

degree or credit student with career orientations.”

# - . -
- .

RN

follows a different path than a man. Women comprise ap- . -
proximately 40 percent of the work force. Almost all women
will work sometime during their lives. Yet women, in the ma-.
jority of cases, unlike men, do not train seriously or effective-

which neither lead to careers nor énhance, their employability. .-
Half of all women enrolled in vocationil training programs
are taking homemaking courses which do not prepare them ;
for any employment (Steiger, 1974,p.16). -~ ..
Somewhere along the line “information gaps’ haye de-

function of their future needs.-In addition, stereotypes of ap- e
propriate behavior block the pursuits of women outright, re- .
gargless of their own decisions'and action. Discrimination
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° Admissiori and Student Financial A"ssista:nce '

For women, the financial ard prcture is bleak. Wlule many
5. students, male and female, receive financial assistance meeting
<. only-a'fraction-of-their-costs; a-female’s- phght -is- worse—than
* that of her male counterpart. : E

Overall, the average grants to women are substanttally less

.. than awards to men.- ‘According to.an Educational Testing Ser-
" vice study conducted in 1972, female students, despite their
 greater need, average $215 less fitancial ard than men (Haven
" and Horch, 1972)

.. Further, women are more likely than men to receive ﬁnan- ‘

| cial aid in the form of repayable loans or conditional grants

... rathér than unrestricted scholarships. The ETS study further - '

concluded than women have greater financial need. Yet des- :

plte this fact, they receive less aid than men in proportion to -
their numbers in the: student population in every category:
institutional awards, Educational Opportunity Grants, college
scholarships and granits, state scholarships and grants, and pri- -
vate awards (Women's Stake in Low Tuition, 1974, p- 2-6).
‘The most blatant inequity in student financial aid is in the
awarding of hundreds of thousands of dollars for athletic .
*-scholarships. Women receive less than 0.1 percent of the
50,000 awards made annually (Doyle, 1974, p. 22). o
Women'are still refused admission or discriminated against
‘in selection to some undergraduate programs, arid despite the -

Title IX violation, suffer bias in admission to graduate, profes-

.. sional and vocational education programs. (U.S. Commission

on Civil Rights, 1975, p. 220-225).. Women also continue to

be hired in lower paying and lower status jobs, receive fewer
. ‘and smaller wages and increases, and work i in positions which
. underutilize their skills (Doyle, p. 8-13). ,

. 4Sex'RroI'e Stereotyping in the Schools

The educatlonal system plays a srgmf cant part in thrs
- massive bias against women.. While other societal factions cer-

" tainly contribute to establishing sex-role stereotypes, schools ... |

reiterate, and presumably create many sex-biased images in-
stilled in children. From pre-school through’ postsecondary
. education, schools utilize textbooks and other curricular ma-
' terials (ﬁlms tapes, pictures, and so.on), which portray people
. -only in traditional sex roles. Teaching practices further sup-
* ‘port standard patterns of séx differentiation. - -
In the schools, ability grouping, which begins as early as
" first or second grade affects the sex roles students assume,
- and, by extension, influences their career and postsecondary
educational decisions. While ability grouping, known as
-+ “tracking,” has certain advantages, such as providing somie -
. students with'enriched programs, the side effects of the sys-
- tem may override its positive aspects.
“Tracking sysiems have consistently placed female students
- in certain groupings and male students in other. Young girls
“iretracked into .igh levél reading programs, and boys into
" high level mathematics progtams.- *By-junior. luglr school, ..
. girls show a substantial drop in mathematical ability as. com-
pared to boys of the same age group, who maintain the same
- level of ability. Whether such ability differentiation stems
“froma biological distinction between the sexes remain- to be
" seen. Nonetheless, early tracking undoubtedly affectsthe de-
velopment of a chrld’s self-image, and discourages her or
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image. Asa gul reaches her middle teens, her prospects for -
breakmg out of the traditional mold are slim, Althcugh long-

standlng Ppattéms are beginning to changs, one recent study
showed that only 8 percent of the woraen in vocational edu-
—cation-programs-are-training-in-traditionally-male-fields-(Stei-

© ger, 1974, p. 19).  Among college women, only 6.5 percent -
have planned cireers-outside of the traditional female occu-

©_ pations of teacher, counselor or social worker, nurse, librarian,

and houséwife (Karman, 1973, p.4). Women apparéntly do

not perceive the variety of options possible in careers and edu-
cation. " Information from many sources contributes to a wo- ..
- man’s concept of her options, mcludmg family and friends,
educational mstrtutrons the medla, and non-school formal
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. SlGNlFlCANTlNFLUENCES
ON SEX ROLE FORMATION -
AND(EDUCATI’ONAL GHOICES

v

The earliest mfluence ona person ’s role comes from the
homie. From birth, parents convey specific role éxpectations”
- to their children. ‘These messages include presumptions re-
garding their children’s educational and occupational direc-
tions. Further; from the early years, expectations of siblings
.and friends influence a child. Sex role definitions accepted
by peers sway girls’, definitions of their own identity. Parti-
“cularly important individuals, such as boyfriends, seem to be
important factors ina young woman’s declsxons about her
future. _ ’ » B

e Teachers and Counselors 2

r

* Teachers, especially-those who have close relatronshrps wrth
--their students, also seem to affect female studerits’ career de-
-cisions, because of their direct control over a substantial
amount of a student’s time. Counselors and the counseling P
system, too, have substantial influence over girls’ plans. Since, -

. they ‘provide the formal mechanism for conveying college and .

occupational information;; they have the méans to be'highly
influential. Oftqn biases inthe counseling systém result in

- students recervmg maccurate and 1nappropnate mformatron

. Media-lnfluences- o

In addition to information provided by people with whom
a student comes into contact, messages also come from other ~
elements in the student’s environment. The mass media which - -
impinges on all Americans obviously hasits mfluence on teen- .
agers. By the age of 18 the average person has spent as much
time in front of a television set as in school. Technical and =
vocatlonal schools, and more recently, colleges and universi-
“ties; advertise on ‘telévision. ‘Many,postsecondary educational
institutions as well as potential employers place ‘ads in maga-
zines and papers. Radio, television and penodrcals directed
at young adults are made up primarily of prograniming from.
. the popular rock and. film star culture. Teenagers form a
sizeable medla market. The mdustry has produced penodr-

.




" cals, radio programs and television shows directed exclusively

[ at the teenage aidience, and in some cases at the female teen-

~

"~ age audience.

_Q_Sd:_"i‘éilaﬁd:(:ommunity‘-.0r§anizatidns—-

~.

Naturally tuch indicators of the decisiori-making process,

leave out the influence of the larger social environment and ~ _

. the role expectations generated by that environment. That

virtually aki students (93 percent) surveyed by Schadt identi-
fied: themselves as having a “great deal” of influence in their -

- -

LA ™.

Social and community-baséd-organizations for teenagers,

\through their sctivities and overall philosophy, are the source

of many young people’s formative planning~Girl Scouts,
Camp Fire Girls, school service clubs, and even high school

- - femninist groups all have the power to reinforce established~. -

-+ elements, or to evoke development of a new element in a T~

- young woman’s identity. The degree to which such organi-
" zations provide opportunities for new experiences-and en-

- courage girls to examine a broad spectrum of options,-affects
. agirl’s planning and decision-making processes when she

T~

evaluates career and-training possibilities.

*

e Family and-Erieﬁds 4

Parenits, siblings and friends are perhaps the greatest influ-
ence on a young woman’s post high school plans. Not only do
. these individuals comprise the. most important elementsina
-girl’s environment but they-are recognized by young women
examining their postsecondary educational plans as highly .- )
influential: - o : o

- . +

.® A Hierarchy of Influences™ -

Inastudy conducted by David B. Schadt of the University -
of Nebraska (1974, p. 10) recent high school graduates and
.their parents were asked to define the major influences in the -
graduates’ post high school'plans. Both parents and students -
viewed the graduate hiri-or herself to have been the most im- -
‘portant factor in” career and education decisions. Students
viewed their parents as beirig the second most influential. Some -
43 percent of female graduates chose their mother as being the
most influential more often than they chose their father (35
percent). Male graduates, on the other hand, looked to their
fathers (41 percent) to. direct them in their occupations and . ..
educational choices after high'school rather than their mo- -
thers (29 percent).” .- . R
In the Schadt study, peer influence on post high school _

plans has been ranked by both recent high school graduates and
their parents as nominally influential in their decision-making.
Parents felt that brathers and sisters were the fourth most in-
fluential force in the student’s decision. Friends” influence, in-
cluding boyfriends, girlfriends, and spouses, ranked, according
to the parents, as about as significant as siblings. The high
school’students also ranked friends and siblings as the fourth
most influential elerént in their decisions,” Approximately -
1if-of the students viewed siblings and friends as being “‘some-
what influential” in their decisions. Of those who had elder
yrothers and sisters, three-fourths rated theif siblings as having -
r“great deal of influence”. or as being “somewhat influential,”
ind a-third of the students saw elder.siblings as being the most

-

nfluential on their decisions (pp. 14-15). .. ‘.
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\")‘ . L.

- that takes'place prior t

~ cited Schadt study showed that over a third of the fémales - -
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postsecondary-decisions-indicates-that-the role-development ————
0 making career _and educational de-

cisions is overwhelmingly important.

® Traditional Expectaticns of Peers

)
A

© Recent studies demonstrate that high school boys and girls

">~ hold fairly consistent and traditional expectations for the edu-
 cational'and occupational roles of females is magnified. One .

survey ,conduc,tgi by the Arkansas Governors Commission on .
the Status of Women showed that 23 percent of the girls and
39 percent of the boys belieyed that “most girls will become -
housewives and never Work otitside the home.” Further,30
percent of the girls and almost half of the boys believed that_ -
*“women should stick to women’s jobs and fiot-compete with
‘men.” (Patrick, 1972, cited in Steiger, p. 23): o .
No studies I encountéred have examined the:influenceof- .
boyfriends on the postsecondary educational plans of high
school girls. While it can be presumed from the evidence of

*spouses influence on married women that they do play an

important role in affecting these decisions, documentation .
needs to be developed. If their influence appears to be sig-

" nificant, and if most high school girls maintain that boyfriends.

hold such influence over them, perhaps greater concern should
be directed at the male perceptior: of female career and educa-.

“tional roles. ! » RS

® INFLUENCEOF =
- EDUCATIONAL INSTITUTIONS =
 ON SCHOOL AND CAREER CHOICES

Edurational institutions thernselves are another major in-
fluence in educational decision-making. In the course of coun-
seling and guiding students, they continually provide “mes-
sages.” Teachers, who are in constant contact. with students,
play an influential role in shaping their students’ ideas. Tea-
chers’ attitudes about sex roles are usually reflected in their. , . -
curriculur, and therefore are likely.to be transferred to their p
students. They also serve as role models. Almost half of the .~ *
women in college interid to pursue a teaching career. Teaching,
a profession where salary and. professional status improve with - _ -
the-increase in the age of the group'taught, hdsa high concen- . - -
tration of women teaching at the'primary levels-and only'a
few women instructing college students. Within.the schools,
the supervisory positions are held primarily by men, with .
only 15 percent of the high school- principalships and fewer R
than one percent of the superintendancies held by women. ¥
(Knox, p. 15). R o L

Counseling is the second largest career choice of college
women. Girls tend to utilize the guidance resources of their -

" teachersand counselors more than boys. Further, high school ‘
~ . “teachers tend to initiate discussions of future plans with fe- . -

male students more than with male students. The previously

’ .

. 3




drscussed their futufe plans “often with therr teachers. Only

—'”ofthe*male high-school studerts-discussed postsecondary edu- -

18 percent of the grrls comparcd with 27 percent of the boys

reported they “never” discussed their plans with their teachers.
Of the females, 35 percerit discussed postsecondary education-
~ al options “often™ with-a guidance counselor, and 32 percent °

catronal options *“often” with a high,school guidance counsélor.
Females, however, perceived their teachers as affecting -

" . their decisions about post high school choices more than males
- did with 57.percent of the females and 44 percent of the

.- males calling their teachers “influsntial” in théir postsecond- °
.." . ary educational plans. Teachers, in some two-thirds of the

cases, reportedly initiated discussion of future plans with fe-

. male students. These findings would séem to indicate that the

“high school teacher is at least as xmportant a source of educa-

tional and occupational guidance as a school counselor.

.- @ Curricular Choice as it Affects - .-

" Postsecondary Edu‘cational Optionis

Y

: The educational system in addition to shapmg a young wo-
man’s identity with regard to her role, also serves to provide

. “direction and guidance i in career and educational decisions.
--Not only do the system’s agents, teachers and counselors, ad-

. vise on post high sthool options, but they also direct secondary

level decisions which serve to expa.nd or narrow the student’s

later alternatives.
A study which illuminates the influence of secondary educa-

t}n*g cisions as limiting postsecondary educational options,
was conducted by Lucy W. Sells at the University of Califor-

" nia. Berkeley. Her-study illustrates the impact of biased coun- -

seling. Sells (1973) poEts ut that females lack a strong ma-

. thematical background as they'enter postsecondary education

due to the fact that they are unlikely to-study math beyond
the minimum required for graduation. Sells"stud)l only ex-

: “amined students at the University of California, but it-can be "
- infurred that other institutions would produce similar results .

" in vheir'students. From.a random samiple of applicants for

freshman admissions, Sells compared the high school tran:.

- scripts in mathematics courses. As revealed in the table below,

Sells found that while most Berkeley freshmen women, 64
percent, had taken at least three years of math, only 8 per-
cent had taken four years of high school math. A majarity of
men, 57 percent, on the other hand, had taken a fourth year

“of math Very few men, only 7 percent, had taken less than -

Athree years of math (p. l)

N -

EXACT YEARS OF HIGH SCHOOL MATH BY SEX,

1972—BERKELEY APPLICANTS FOR ADMISSIONS

. "AS FRESHMEN (in percents)

Girls

.Ma_thcmatics . Boys’ “Total
. 2years. 7. 36 Co21

3 years ‘36 " 56 46

4 years . 57 " 8 .33,
. TOTAL +.100 " 100 - 100
- ; ‘ :(s'cns. p.1)
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At many mstltutrons and certamly at Berkeley, a student N )

without the fourth year of high school mathematics suffers de
facto exclusion from most science majors, business adminis-
tration, and several majors in the social sciences., Even when

a student can mz".¢ up the deficiency, other obstacles often-

~discourage her-or himfrom’electing that-alternativeForex=——

-ample, students often find-that remedial courses-do not carry -
regular credit, despite the fact that they often consume as

* much or more time than for-credit courses.” Course sequences

in a students major program often impose an unrealistic bur-
den on anyene who is unable to follow the usual pattern. Ano-
ther major deterrent is the' comparative ‘difficulty of mtr_odue-

. tory college math courses for students with time lapses since

I

L

their last exposure to mathematics. A student who hasnot .
taken a mathematics course since junior year of high school.’

usually has more difficulty with simple concepts than the stu-

dents who has been recently or continually exposed to math.
College mathematics courses tend to cover more difficult ma-
terial in a shorter-period of time than high school courses.

- Helen Astin, in “Young Women and; Their Roles,” (1972)
discusses the implications of poor math‘ematrcs training for .

" young women. In her review of several studies, Astin explams

that the effects of mathematics ability on career aspiration is -
much greater on girls than on boys. In one study, Astin at-
tempted to isolate the significant variables in career decisions
for young women between the 12th grade and five years after
high-school. For both studies, using female samples, high -
mathematical aptitude as measured by standardized tests was
the best predictor of career plans in the sciences, professions
and teaching as opposed to plans to be a homemaker.or to do ’

~

office work. Astin proposes that\ the best way to give young -
women a fair chance to-choose options may be to returf{toa -

more rigid structure in the secondary s:hools and require all
studerits to take more mathematics., .

‘e Counseling About Postsecondary -
. Educational and Career Choices -

am

e postsecondary guldance system career counselmg and

" postsecondary educational counseling, have some major flaws.

Perhaps one of the most blatant cases of failure can be seen by -
. examining the. ﬁgures o

ostsecondary vocational education

V programs pursued by wome Aane:ct;oned earlier, nation-
-wide, half of all women enrolled in"vecational training pro-

--them for-any employment. Another 30 percenta aining
for clerical jobs, one of the lowest paid categories. Only .

grams are taking homemaking courses which-do not prepare. -

percent of the women, as compared with 47 percent of the

* . men, train in fradés and industries where the best money is to

be made. Vocational education courses rarely improve a wo-
man’s chances for findmg a ]Ob or rece1v1ng a hrgher salary. -~
.(Stelger, p. 16-20)..

k Siniilarly, women entenng hrgher educatlon often pursue
studies which lead to-the lowest paying jobs, or in many cases,
to no job.at all. Because of‘sex biased counseling, this respon-
slblhty for choice can, in part, be placed with the higher edu- -
cation‘institution, but at least part of the choice of college -
‘major is related to the preparatory.course work taken in high
‘school. Unfortunately, many programs in hrgher education
institutions fulfill neither a woman’s potential nor her tram-

ing expectations. While both men arid women suffer the -

- problem of engagmg,m tramrng programs which do not im-.

RN
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_prové. their marketability or their market value, far more wo-
:-men emerge from higher education unable to find jobs for "
~which théy:were trained at salaries in line with their educa-

“tion (Doyle,p. 11-13). "~~~ .. . - -+ -
".Once’a woman is on campus, she is most likely to pursue. .
liberal arts program, while her male counterpirt is more

., likely to pursue a scientific-or professional program. Careers - :

*.: open 'to individuals with a liberal arts bachelors degree are .
.- generally limited. The second largest aréa of postsecondary
. study for females is teaching. Karman’s study found that

- 'among college women, almost half intended to go into teach- .~

- ing, a career which is niot only traditionally-female, but also . -
~ low paying and low status. This study further showed that
-, thiee-foiirths of tliose women surveyed intendéd to pursue
. one of five traditionally female careers: teacher, counselor,

r

‘tensive mathematics Background, an importanf fac'torlcon-.
sidered by admissions officers, and, secondly, because they

‘have lower math scores on their SAT.
e ‘Literature

The literature available to assist women in making educa- -
tional and career plans is very limited. Few career guidance . -
books are directed at the student or the parents and those |,
that are tend.to perpetuate sex role stereotypes by their- dis- )
tinctly male orientation. For example, some of the common- .
ly used bop’ks differentiate career possibilities by sex, allude

ife Ao to-the-roele-of the-professional’s-(mate presumably) ~wite™-

., health worker (including nurse); librarian, or housewife. "Anc-
. ther 19 percent did not know what career they intended to

.. pursue. - Thus, colleges'and universities are only preparing

.~ about 6.5 percent of their women studerits to enter. profes-

. sional ot non-t\ljaditional female careers, (p. 5-7). -

@ ' COUNSELING MATERIALS

The materials used by counselors to dircct students serve
* to-limit women’s options. Testing mechanisms used in career
guidance have discouraged many young women from aspiring
* to non-traditional postsecondary educational options and
) careers.‘ . . N B . . g ) . .

'@ Tests

., Use of the Strong Vocational Interest Blank (U.S. Congress,
-House, 1972, p. 286) which has recently been revised to.be

- “'ngn-sexist” (Strorg and Campbell, rev, ed. 1974), offered

. men thirty-three occupations which;were not offered to wo-

' men, including psychiatrist, author, journalist, and physicist.

- A young man and a young womien each taking the test and
filling in the same answers would have received different re- - -
. sults.’ Where a man would get “dentistry” on his profile, a
“woman would have *‘dental hygierie” on hers. Other tests -
“have similar biases. .Even'interest examinations which-were

scored consistently for malesand females sfill have another in- -

_erent bias. Most girls, by the time they. reach high school,
“haveJearned to operate under traditional values, which affect
.their thinking on most issues, including interest examinations.
For example, while most girls and boys interid to'raise fami- _ .
lies, few high school boys would say that they loved children;
:most girls, including those with high.career aspirations, would.

‘Theé.effect of such an answer on an interest examination would.

‘be that df-directing female students to careers deating with
children and m dents away from such careers. Thus,
‘the entire validity of intétest.testing as a mechanism for gui-
dance should be setiously questioried.: : L
" Aptitude testing is similarly sex-biased. fact that-high ™
school girls do more poorly than boys on the mathematics

section of the Scholastic Aptitude Test certainly reflects \\\
reflects discrimination which actually exists on campus, it

their lack of high school math trairiing (College Entrance
Examination Board, 1975). ‘Girls suffer double biases in the
ic_:ouegg.-admi‘ssion_sl_ process because, first; they have a less ex-

\

. .\)

and-assume that each sex has’inherent attsibutes and failings.
In such books, the recommendations made to girls are totally

* different than those made to bays. . '

* .. While most books for younger children still maintain dis-
tinctive roles for each sex, a number of books haye been pub-
lished which present males and females in non-traditional oc-
cupations. These books, however, tend to be directed at the
child who is'several years from making concrete career and

. education decisions. ‘While these books are important in .
- . shaping the overall identification of an individual they offer -

little to the student immediately confronting planning prob-
lems. Only-a few career planning works have been puiblished
for young women in their late teens. Most notable ambng
these is a recent College Board publication, 7 Can Be Anything,
by Joyce Slayton Mitchell (1975). The book is directed pr- -

. marily at high school and college-age women, and describes, _ -:

in detail, over ninety careers. Another recent book for wo-
men making postsecondary educational plans examines only
professional careers for women. Career Guidance for Young

- Women: Considerations in Planning Professional Careers, edi-

© ted by John G. Cull and Richard E. Hardy, (1974). It ex-.

" physical sciences. The book is a well edited anthology writ-

amines only a small number of professions, but confronts the
problems of and gives intelligent explanations on each of -
them. The careers examined are in the following fields:

. ‘medicine; dietetics, economics, the ministry, banking, speech

therapy, psychology, teaching, guidance counseling,and = - -

‘ten by individual women in the various professions. The Wo- ‘
men’s Bureau at the Department of Labor has also published' 5
a num6erpf booklets and leaflets to help young woinen with -

their career choices.

- @ Catalogues and Guides -

~ Catalogues, college guides and other publications designed
to provide prospective students with an overview or a compre-
hensive explanation of the characteristics of institutions often
,assume that students will follow traditional sex role patterns.
\Barron's Guide to Colleges (Barron’s Editorial Staff, 1974, pp: -
40-44), for .example, implies that certain programis suchas -

- pursing are composed of female students, and others of male

students. College.catalogues, too, sometimes provide sex- - R
biased information on their programs. While this bias usually -

also discoirigesfemal_{s\fiom even reaching the first step of ’ o
entering higher education, ™ --.. 7 . : R

35




i

° ;soclA_L INFLUENCES ON sex-no;.e

.The’ mﬂuence of socral orgamzatrons accordmg to the
Schadt study, is inconsequential in student’s postsecondary
educational planning except that a few felt that church organi-

" zations had slight influence. Only 6 percent of the parents,

. and almost none of the studenis felt the church had.had any

' mﬂuence on postsecondary chou.es (pp 18-20)

s Organizations” -

* secondary education and career optrons is now au'ed on radxo )

or television, thus far such programming has been unusual. Sur-.
prisingly, few of these programs are heard on radio stations .

_ directed at the teenage audience. More frequently these pro-

grams will appear on statiops operated by colleges and uni-
versities, or public radio,

Newspapers—Other mass medxa tncludmg newspapers and
wide circulation magazines, have been slow to expand their co-
verage directed at,young people. While 2 number of papers add-
ed a “youth” section during the sixties, such sections have most-
ly gone the way of the ‘wwomen’s” scction, and include coverage
of carwashes, hrgh school ‘vasketball teams, and an occasional

“teen problems columii currying letters from love-struck

]Umls

~

Organizations-suchas-Girt-Scouts; Camp Fire Girls, 4H,.
‘and social organizations’ influence need be-considered primari-
. ly in its effect on young women’s role-identification. In the
. Schadt study, participation in orgamzatrons was not broken
" down by sex, but 97 percent of all graduates reported that
they belonged to at least one volunteer organization, and 76
percent said they belonged to more than two organizations.
(pp. 20-21).

The potential influence of organizations, together with
‘theit apparent lack of direct career and educational guidance

~ should be examined primarily for their effect on young wo-

- men’s role identification: The largest national girls’ organiza- -
tion in the United States, with.3.3 million members, is the
Girl Scouts. 400,000 of those members are between the ages -

- of 13 and’17. Girl Scouts have traditionally encouraged young

women to examine as many options as possible, and to step -

“outside the bounds to which girls are socially confined. They -

. "have recently expanded that orientation, however, at least at
" the natjonal level, and adopted a femrmst philosophy. New
merit badges have been added to award girls for aglievement
in non-traditional areas such as journalism and business. Na-
tional and regional seminars are conducted to inform Girl
Scouts of career options, and to give them an accurate under-
standing of partlcular careers, many of which are non-tradi-

" tional,

‘.

Y

o Media .

Medla directed at teenagers reaches a substantlal part of -’
the youth population. Radio stations with programming

_geared towards. the young adult practlcally blanket the nation.

\‘l

It is a rare student who never listens to such statlons Teen-
"age stations- occasmnally advertise for vocational education

. zines climbs into the millions. These magazines completely
neglect any career or educational information. The major

' women-and Teplies v ¢ answers. In examining
a dozen major U.S. newspapers, I have seen fio regular columns
- which deal with career or rducation. Nor have I seen any regu- -

lar columns on problems particular to women in a sexist soci- *-
ety. Mass circulation mugazines are, for the most part, read by -
people older than high school age, and have strict copy limita- .
tions. Therefore, it is not surprising that they do not focus on
any one particular interest group, women and youth mcluded. -

Magazines—The teenage magazine market is made up of
three basic segments: the movie/rock star publrcanons the ..
love, fashion and beauty magazines; and the features, fashion
and beauty magazines. While no one star magazine has a cir-
culation as high as a half-million, the combined sales of the
large quantities of almost identical movie and rock star maga-

i
|

- . fashion magazines read by teenagers are Vogue and Glamour.

and technical- training schools. For the most part, such schools

practice sex-bias both in their public relations and in their
course programming. Television advertising has traditionally
been restricted to products other than education, with the
exception of ads for a few for-profit schools such as'secre-

. tarial'schools (women) and computer programming courses.
“* (men). Now, however, advertising for colleges has come to
_television and radio. This advertising varies in'its efforts to
“recruit women as well as men in much the same way that
-some advertlsmg reflects sex-bias and other advertlstng does
‘not.

Glamour, for. example, directs itself to.the 17 to 35 year old
age group and circulates about 1.5 million copies monthly..
An examination of one year of Glainour issues shows that

‘while they usually published one feature article a month
"which does not relate to fashion or beauty, the articles tend

to concentrate on love, marriage and personality i 1mprovement
No articles discussed even tangentially. postsecondary educa-- .
tional options. Vogue, with its smaller circulation and sorne-

. what older audience, similarly avoids toplcs whrch mvolve edu- -
"cation or employment

The feature and fashiori magazines directed at teenage wo-
men with circulations over thrée quarfers of a million, include
the following: Seventeen, Teen, American Girl, and New In- -
genue before its recent demise. By far, the one with the most
non-traditional messages for young women was Americait Girl.

- This mggazine, which’is published by the Girl Scouts and
-aimed at girls aged 11 to 17 with the emphasis on younger o
. girls, circulates a million copies monthly.. Almost half o the

readers are Girl Scouts. ‘American Girl publishes only a few
articles on fashion and beauty, instead focusing on career ex- . -
ploration, “how to” articles, and sports articles. Takinga

. “feminist” perspective, the p_ublication encourages girls to con-

sider non-traditional activities in every field. The magazine is,
however, aimed at girls who are not quite ready to consider.
postsecondary educational options.

Therefore, rather than concentrating on articles which ex-
plain' the details of postsecondary educational options, Ameri-

“can Girl includes articles which encourage girls to become in-

The electronic ‘media could become an effectlve ind exten-

“ sively used tool in attemptmg to encourage young women to
~"choose nontraditional postsecondary education goals in its -
~regular programming. While an occas10nal program on. post-
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~ volved in activities which eventually will enhance their chances

of having a wide variety of options. For example, American
Girl often runs hints on “unusual” summer jobs, which en-
-courage "girls to pursue jobs ustially filled by boys (e.g., “box
glrl ina grocery store) as well as to take initiative and be-




 come “self-employed™ (¢.g., make something to sell), or to
" create a new job (offer to perform some task which is needed
# but not being performed). Further, in its articles and stories,
--a realistic picture.is painted of the role of women. The maga-
: zine also includes articles which profile older women in high

status, high paying positions. Unlike some of the other teen
. magazines, Aerican Girl uses pictures of minority youth as
- well as of white youth in both advertising and editorial sec-
"‘tions, s Tt ’

. The remainder of the magazine is devoted to fashion, beauty,
and movie rock stars. Teen is directed to 13-18 year old girls,

t
-

'giires'extenkivé.éoverage to the high paying blue collar jobs :

which have traditionally been non-female.

Seventeen varies the topics in itsarficles more than anyof -,

the other magazines; making it a publication with a “some-

thing-for-everyone™ philosophy. Its circulation is 1.5 million.,

‘Unlike Teen, it maintains no. commitment to encourage wo- . .
men to move into nontraditional roles. While including numer-

. ous articles on jobs and educational options, the sex-stereo-

Teen Magazine, which circulates 860,000 copies monthly, *
“publishes one and occasionally twe feature articles sach month.

types still come through. -For example, one article entitled
“All-Women’s Colleges Are Beétter” cited as evidence of the K
superiority of the women’s colleges that women could feel

at ease walking around the dormitory with their hair in curlers
knowing that no marn would come walking out of the next -

o

and also apparently assumes its feéds_rﬂ[e_almnsunﬁxely—'roomf—Anothcremgpi;pfSev?mé—gn sTailure fo present non-

. white. Ituses pictures of blacks, Chicanos, Asians, and other
minorities as infrequently as:once per issue. Despite the fact
that Teen is published in California, and appears, from the

ly there, where the population of the state is 17 percent Chi-
-cano, and 10 percent black. '

Teen's feature editor, Kathy McCoy, who authors most the *

‘features, is sensitive to the need for. young women to consider
_options outside of the traditional realm. Well over half of her

articles relate to exploring postsecondary educational options. -

letters and from tlie focus of the articles, to be read most wide-

For example, in January 1974, she ran an article called “Blue =

Color/White Collar: Extraordinary Jobs, Extraordinary Wo-
.men,” (January 1974, pp. 23-25). This article featured wo-

meri in the following occupations: truck driver, TWA Super- =
visor of Customer Relations (the “calm and cool one in the = .

‘middle of a ctisis”), police sheriff, airline pilot, blacksmith, -

and gas station attendant. McCoy noted, “Although in most * -
cases women are infiltrating rather than invading male domina-

ted fields, their victories are notable.” _ ,
Another article by McCoy, called “After High School—

What?" (April 1974, pp. 18-19) cited numerous career infor- .

mation services along with their addresses. Further, each ar-
ticle she writes includes women who are successful profession-

als. For éxample, in one issue, when relating an anecdote, she

used a female attorney who was flying on business. She also

¥
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traditional options-appears in an article entitled “Five Jobs

Without College For You.” While some of the jobs listed were - .-
fairly high-paying, the very high-paying positions which'do not .

require higher education, such as construction work, were not
included. ' ' '

Fl

Ih:'summaxy, most messages received by youhg women en- - -

courage them to follow traditional educational and career pat-
terns. Only when unusual circumstances combine to influence
a girl’s plans is she likely to pursue non-traditional goals, .

- Most of these méssages come directly from people, and-

" therefore are not likely to be effectively controlled by legal

or administrative sanctions. Rather, théy ai: subject to the

status of social patterns. Only by reweaving the entire social * - -

fabric can effective individual changes be made. Extensive re:
vision of the counseling system can help overcome biases
against women following certain paths. Similarly, training

‘and sensitizing courses for teachers would also counter sex

bias. The mass media, a largely untapped resource as yet,

- could be'utilized to overcome these problems. |

.- Jennifer Ryan, age 23, is currently a reporter for Cipitol Pub-
lications in Washington, D.C., covering health workforce,
- economic opportunity and higher education issues; and a
. law student at Catholic University. She is treasurer of the
" National Student Educational Fund, and formerly worked |
on sex discrimination issues at the Women’s Action Pro-

gram in HEW; as a student at the University of California

-at Berkeley; and as a staff member of the National Student
Lobby. She is author of “How to Make Trouble: Combat-

ting Sex Discrimination on Cam
_ing” published by the National

;u&" and “Student Lobb; (.
tudent Association.
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