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ABSTRACT

language students at the intermediate level can often.

read and write but canrnot speak the target language.. This hinders the:
student from developing what is usually the most sought-after skill:
the ability to speak a foreign language. Students. in the third and
fourth years of language study are capable of speaking as. well as
they read and write. However, because articulation involves almost
simultaneous retrieval of various linguistic. elements, students often
feel frustrated as they attempt to speak. By analyzing the causes of
the frustration, a teacher can enable his or her students to master
an exciting new skill. Among the ways in which teachers can induce a
Class to speak are :by: (1) using the foreign language mcre themselves
in order to familiarize a class with the sounds of the spoken
language; (2) emphasizing aspects of pronunciation which are:
problematic; (3) encouraging the formation of individually -
constructed sentences through imaginative oral drill sessi-ns which
also serve to alleviate fear of grammatical errors; and (4) offering
students a variety of programaed exercises according to their
abilities so that no student feels that he or she has nothing to say.
Examples of several such exercises are included in the text.
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Verbalization Motivation with Intermediate ‘Students . .

One of the most frustrating experiences 1maginable for a"

foreign language teacher is to be faced Wlth a class of third or |
fourth year stvdents who have an adequate grasp of thelgrammar ‘
and vocabuiary of the target language yet ﬂlll not speak.A They
can speak in the sense that they have, during their two or three
years of language study, acquired the raw materials for articula-ﬂl":

tion; still there is a breakdown of seemingly monumental propor-‘h

-e

tions between the cognitive center in the hrain and the organs

of articulation. The teacher vents hlS frustration by asking,‘_

”Why won't they speak?“ but the student also experiences ahdegree

of frustration that cannot be dismissed llghtly aSehe querlesv,i”

‘"Why can't I speak?", The anx1et1es on the part of hotn'teacher

-and student can be alleViated throuqh syz ematic,work toward

achieving a level of articulation consonant with‘the student s‘.:ﬁ

over-all linguistic abilities.

Let us begin by answering both the teacher s and the student'

questions.; Certainly the problem lS not one of 1gnorance since

'any student capable of third or fourth year work in a foreign
language has progressed beyond the elementary level of udy.

Neither can the absence of a speaking component among the student'

foreign language skills be attributed to a lack of motivation since1ff

he or she is cognizant of the deficit and appears frustrated/byiit;f
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fThe problem, then, 1s somewhat more complex than' one nvolving

‘”7jlgnorance or a lawk of motlvatlonﬂand can be divided: into:four

”f{parts. First, most students lack famlllarity with learing. the

fore1gn language spoken. Even the best—lntentlonedtteacher ‘finds

himself sllppi"~ nto u51ng too much.Engllsh 1n the classroomm

s1mply because axplunatlons van be expedlted w1th 1ts use UfWhenJ
called upoan so speak, students f1nd that they are uncomfortable
with the sounds of a fore1gn language.jw‘ | |

Second, most students experiencevan'overwhelming fear of

committing grammatical errors while speaking;‘.Foreign‘languages‘
are learned at the high school or college level through systematich
study of written"grammar. All errors on homeworkpassignments'and
written examinations are corrected, and‘the student:understands
from such a pattern of corrections that mistakes are always:to

be avoided. However, while the student may have several minutes
to contemplate a verb form, adjective ending, or d1rect versus
indirect object while: wr1t1ng an answer, such judgments must be
made within seconds when the answer is to be g1ven‘orally.v hus
the comforting component of "time to think" is absent when a
student is asked to speak. He or she must almost s1multaneouslyi
recall the correct vocabulary, establlsh the proper endlngs for -
verbs, adjectives, etc., and arrange all of the components into
an approprlate word order in order to form a correct sentence in

the target language. Although the spllt-second nature of the

task is awesome, the third problem is more d1ff1cult.

Even students who can manage to articulate a sentence in the i
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°7Uforeign"language'findﬁthat' ney qulte llterally have nothlng to

“ir=say.k Indeed many people who arekbl-llngual flnd themselve,

unable to utter a phrase when asked to'"say somethlng,aanythlng

1n ‘the forelgn language. And flnally, many‘students feel they

are incapable of art1cu1at1ng their thoughts.g Somehow, a gap;.fh:f
emerges between the cognitive process of formulatlng a forelgn:
language utterance and the actual mechanlcal process of produclné
it to be heard. A

None of the four problems 1nd1cated above is 1nsurmountable.ﬁi“’;
Each must be faced as-an 1nd1v1dual d1ff1culty w1th1n a larger
context, and when each is confronted as a. separate and d1st1nct
:learnlng problem, the student will be able to master each and
achieve the goal to wh1ch botn he and h1s teacher asp1re-‘ the

ablllty to speak a forelgn language. Of course, thls ;s not to Ef

suggest that a language class's regular work w1th grammar or
reading e abandoned in favor of oral work. Rather, empha51s upon

speaking the language can be 1ncorporated 1nto the class s regular

course of etudy. Such 1ntegrat10n presents artlculatlon of the g

“target language as a normal part of language learnlng rather thanip}bf

as an awesome new skill to be feared. No spec1al emphas1s‘need

be placed upon this aspect of the- language.‘ Students at the
‘1ntermed1ate level want to speak and are capable of speaklng‘ but
they must be ‘enticed.

The teacher can induce his or her students to speak by
eliminating each of the four problems prev1ously d1scussed. As

always in any classroom situation, the teacher_sets the stagelforh»
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lffwhatever actlon w1ll ensue.i By speaklng,;f"

.lfmore 1n the target language the teacherfcan gradually famlllarlze

‘afher students Wlth the sounds of the new language 1nzadvery natural

way.» He or she may bulld upon vocabulary or cultural 1tems_cur-

rently belng studled or may choose to exploro other subjects w1th

new vocabulary by employlng plctures, slldes or even pantomlme

for clarification. The topic of discussion matters 11tt1c. What

?fe. is important is that the students be exposed to the teascher'e
familiar voice speaking over a sustalned period of t1me 1n the
foreign language. Gradually, taped or recorded voices: speaklng
about a variety of subjects may be 1ntroduced The teacher should
always follow-up the use of such recorded materlals with questlons
and answers in order to verify the students' comprehens1on. Then
the same recording may be re-played so that the student experlencesV
a measure of control over the materlal .

At the same time that the student is hearing the foreign,.
language spoken more, he or she will become more aware'of proQF'
nunciation. It is ironic but easily observable that:alstudent's’
pronunciation is qulte good during the first few days of . language‘,hl
1earn1ng. During that initial phase, he or she is concerned only
with mimicking the sounds uttered by the teacher and consequently,ﬁj“
the mimicry produces an excel lent facs1mlle of the spoken forelgn
language. However, emphasis upon'correct,grammarrsoon overshadows”_ﬂ
the exact repetition of sounds; and the_studentdhecomes more

@f concerned with the placement of pronouns than with the'productionf’

of a trilled "r" or a nasal. Not until the intermediatefstage"
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of language, learning when the student has a'working’khowiedge Qf

grammatical structures can he or she re-focusVon'prOnunciatiOn;

-Mbst students would bevOVer?’elmed and quite p0531b1y dls-

couraged if the 1nstructor were to point out a11 of their pro-

nunciation problems. A more sound instructional approach would'
seem to .incorporate isolating the most serlous errors commltted
by the class as a whole and dedicating one week at a time to dis-
cussion and practice of individual vowels and consonants that have
preved troublesome.

In addition to choral drills emphasizing the week's problem,
a technlcal dlscu551on of the artlculators employed in the pro-
duction of a partlcular scund prove 1mmense1y helpful espec1a11y
for those students who experlence dlfflculty in mlmlcklng sounds.
Simple dlagrams such as the one below indicate all of the organs

of speech with the mouth as rest.

i

; Nasal caviries S

Alveolar ridge.

Hard palne
-y

it Velum ( soft palate)
o

Upper teeth
Upper lip




month intervals have the student re-record the same selectlon:ff

and play back the earllest and the 1atest record1ngs~for what

usually proves to be an a.toundlng contrast.a Intermedlate
recordings may also be played back 1n order to evaluate work
doneion specific pronunc1at10n problems. |

Pronunciation need not be worked on in a vacuum,fof course.k'z
The suggestions made above will help a student to galn famlllarlty
and a sense of control over a spoken forelgn 1anguage. However,
such mastery is not helpful in and of 1tse1f'51nce'the student
must come to formulate hlS own sentences ‘in the new 1anguage as
well as to pronounce them correctly. Work with the productlon.'yi
of correct sounds can and should be 1ncorporated 1nto ora1 grnm;}'”‘
-mar rev1ew drills so that the student beglns to attack the second
problem which 1nh1b1ts speaklng: fear of grammatlcal er:ors.

For the benefit of both students and teachers of forelgn 1anguages

1et it be known that oral substltutlon drllls ought to be and can

be fun.
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order to ellmlnate the elenent of "mlndlessness“ whlch too oftenj

-can put together grammatlcally correct sentences--they approachf

are the1rs, but they have nothlng to communlcate.m They have

noth1ng,to say. It is at thls p01nt that the teacher can offer

creeps into nattern drllls,’add as many var1ables as poss1ble
and go through the exerc1ses qulckly so that a student has a

sense of accompllshment when he or she formulates and dellvers
an 1nd1v1dual ‘sentence. Not. only does th1s sort of work serve

as an excellent rev1ew1ng dev1ce both for grammar and vocabulary”*ﬁr

‘but it also affords the student anvopportunlty to speak 1n com-fhkh
plete sentences whlch he or she has constructed.. Thus the student
is able to develop a sense of confldence 1n h1s pronunc1atlon andf
knowledge of grammar." | | o

When students have arrlved.at thls p01nt ln thelr languagey

learning careers--they are capable of produc1ng the sounds of

the fore1gn language with a reasonable degree of accuracy and

the most ulfflcult barrler of all The tools of communlcatlon"

helpful Suggestions. Some of my own are llsted below, but the

pOSSlbllltleS are endless. Inducements used in. my classes haveff
come to be called "verballzatlon motlvators" -and they serve a g

dual purpose. Flrst of all, they offer s*udents somethlng to say;g

The llst below ranges from the very simplest of response-type



;beglns w1th a 1eve1 o‘ ora1 act1v1ty w1th Whl;h:lt can dea

there is no need for any student to feeluthat he"cannot art1cu-:

1ate what he or she w1shes to say. Students should be encouraged

to add as many varlables as posslble to a response, and many of*

‘the ideas whxch follow can be used slmultaneously.
Verbalization Motiuators

1. Yes/No questlons plus a statement.
The standard "Do you have a book?" '"?es; I have_anhookg"
can be modified to 1nc1ude changes‘ln verb’conjugations,t
prepositions, etc. A good way to 1nduce a more or1g1na1
student response is to allow only negatlve responses and -
suggest that as many elements as p0851ble in thelquestlon,>
be altered in the response. “Do you . study 1n the llbrary".
after ciass?" "No, I play in the park before dlnner.

2. Either/Or'questlons.
Add as many variable elements as poss1b1e.

3. Why/Because questlons.

Once agaln, varlety ellminates any sense of repetltlveness,

and even a student at the elementary 1eve1 knows enough

:1}91;
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vocabulary =T} that there should bevno shortage offmodel

,sentences.

4. Flannel Board | ‘
, Cut-outs provide the student w1th an opportunlty to artlcu-;?

late several short, s1mple sentences about a famlllar object.--

5. Cue cards with simple stick flgures deplctlng act1v1t1es.b"

As w1th the flannel board a student has the opportunlty to
speak several slmple sentences at a tlme lnstead of merely
respondlng to a questlon.- The st1ck flgures prove partlcu-:d*f
Alarly valuable when worklng w1th tenses., Student A may be
asked to descrlbe the act1v1ty on a cue card us1ng the presentv By
and future tenses while student B is asz ked to descrlbe the'"lb‘
- Same card us1ng the past: and condltlonal tenses..

6. Use of props for quest10n1ng.__~ ’ . o
’Any 1tem, familiar or totally strange w1ll doo‘ Indeed even .
the most ret1cent of students enjoy speculatlng about an |
‘extraordlnary looklng object. The teacher should be only an
observer so as to allow max1mum speaklng tlme for the students;

7. Changing dlrect to 1nd1rect dlalogue.

This exerclse affords the student an excellent opportunltyv
to bulld more complex sentences from 51mp1er ones and to ;ﬂ:*
vary" tenses. ' | ”

8. Varylng dlrect and 1nd1rect object
Both thlS “!9101se and the one whlch follows can have thSl-

cal manlfestatlons as students pass small objects to each

other and descrlbe their actlons or as they give commands

which other students obey.
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12.

correct angyer to any glven problem.

Then she studled.;' Two posslble comblnatlons are.y”#

he 1eft She studled or "She studled after he 1eft. : It 1si"

]

vthrough an exer01se such as thls one that the student beglnst

to appreclate that there can be more than One gxammatlcally

Personal questlons.

Questlons apout appearance, fam11y, study hablts, 1nterests,;n
etc. allow the student to focus the dlscuss1on ‘on Lhe toplc

he knows best. ‘ -

Directedvdialogues (mini—conversations).

Two students are asked to-carry onla'short'conVersation”of

at 1east four responses by each in whlch they cover a glven
toplc-. For example, the startlng polnt for the dlalogue may.;-
be a comment by Student A that she must study for an examl-
nation. The CIOS1ng comment by Student B mlght be that she_

is going tgo a movie. The d1alogue 1n-between is up to the

students. ‘More or 1ess structure may be glven.;

11



lfRole-PlaYing'. .'“

Hhthhe teacher or students create a s1tuation whic

'more students act out.

14.

known products.
15, Descrlptlons.

‘A student descrlbes an object in slx sentences and thetrest

of the class must guess what 1t 1s..* | . ‘

16. Who am I?

Each student in turn pretends that he or she is’ a well-known.

vperson; 11v1ng or dnad. The class asks questlonsaln

to ascertaln who the student g ,ﬁfﬁ

with “yes"‘or "no C
17;;'Twenty questions.

The famlrlar party game is qulte adaptable to the 1anguage

Aclassroom.'

18, What' s my 11ne? o
iEach student 1n turn poaes as a workerrpf azdlfferent sort.‘
He or she may answer the c1ass s questlons w1th "yes"\Or "no
responses. o . R |

_19. .Storybtelling.

The teacher begins to create a tale arid each studentfadde;cf
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It is helpful to tape these impromptu literary creations

"'both For the fun of re~hearing them and to listen for errors.ﬁ

“20,' Directed topics.

The teacher places several slips of paper w1th open-ended
sentences on them in a bowl and allows students to choose.';b
The student must complete the sentence he has picked and
expand on it. Topics which foster enthusiasm 1nclude 1ncom-iu
plete sentences such as "If I were rich, ;‘; (which also_
offers an excellent lesson in subjunctive usage);'“The worstk
thing about my school is . . ;" and "If 1 had to live alone
on a deserted Planet for the rest of my life, the five |

inanimate objects I would take along are . . . "

The twenty suggestions given above offer the student something =
to say and a context in which to speak;, Once students haue -
mastered speaking in the framework offered above, the teacher may o
suggest moving to free conversations involving discussion groups,
debates and panel discussions. Many of the verbalization moti- |
vators have an almost game-like quality inherent in them, and
perhaps that is why they are successful in‘inducing.verbaliZation,
. A pressure-filled atmosphere can only inhibit invthe classroom.

The ahsence of immediate correction-and the presencetof easy

laughter can help to allay the students fears ‘and enable them

to feel that they are 1ndeed on. the threshold of mastering an
~exciting newvskill. Often it is difficult for the teacher to

refrain from interjecting a. correction, but such behavxor must
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be restrained or the students will speak slowly,.hesltantly and

with an eye on the 1nstructor at a11 times. Oral work can occupy

P

only a fractlon of a 1anguage class s t1me, and a review of errors e

afterwards can ease a class back 1nto its work w1th readlng,_
wr1t1ng, or grammar. | ’ |

The ability to speak a foreign language is easily ﬁithinftnef"‘
grasp of intermediate students. By evaluating'thereticence'toﬁ“
speak and eliminating each of the four basic problems%inhibiting;‘
oral development, the teacher can enable his or her stndents to'v
develop speaking skills at the same pace as other linéuistic

skills.
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