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Helmstrands f. An intreduction to the EPAL project. Background, problems
and design. Pedagegiek Forsknim Uppealas No. 2, 1975,
6% p. .

The report describes the backgrownd, aim and design of the EPAL project
(English in the elementary school), a project financed by the National

Board of Education.

As a background to the project, a survey of how teaching of English

from the 1940s through the great school reforms has assumed an increasing-
ly important position within the comprehensive school is inclided. English
is now compulsory for all pupils and star.s in grade 3.

Developments in foreign language teaching in the elementary schools of
other camtries is then reviewed as well as psycholinguistic and other
research which has investigated different aspects of foreign language
learning in the clementary grades.

The aim of the EPAL project is to make a detailed investigation of the
effects of beginming the study of English in the second term of the first
grade. The total amount of time for instruction during the first six
grades is the same in the experiment as in the regular curriculum for

grades 3-6.

The experiment is being copducted in the school district of Visterds,
where an experimental group and a control group (which began English ine
striction in grade 3), each consisting of 24 classes are being compared
in various areas from grade 1 through grade &, Another group of pupils,
which started English instruction in grade 4 and will have had fewer total
hours of instruction, has also been investigated in less detail.

C . b .
The report concludes with a sumary of four special mvestigatl&s which
are being conducted within the general framework of the project.

-“. 7




INTRODUCTION
ORIGINS OF THE PROJECT AKD WORK DURING THE INTRODUCTORY STAGCS

The initiative behind the EPAL project cane fram modern langiages methods
lecturers at the Uppsala School of Education. During the autumm of 1968
they contacted the then Assistant Professor at the Department of Educa-~
tional Research of Uppsala University, Karl-Georg Ahlstrim, who was in
charge of 8 special research department for language learning. An initial
p.anning meeting was held in December 1968 by the lecturers, Ass. Prof.
Ahlstrdem and the writer. Apart from reasons for Bnglish studies in com-
prehensive school beginning at an earlier juncture, discussions at this
meeting also centred round the status of second and third foreign lan-
guages or, as they arc termed in Swedish, B and C languages. Rough guide-
lines were drawm Up for studies of various starting peints and time al-
locations for the teaching of modern languages, and Ass. Prof. Ahlstrim '
was asked to submit a project description to the National Board of Educa-
tion, together with an application for a grant towards studies primarily
concerning an earlier comencement of English teaching. The plan subse-
quently drawn up for a project concerning the teaching of English at the
Junjor level of camprehensive school (EPAL) was presented in the School =
Research News letter 1969:5, published by the National Board of Education.

The application for a grant was synpathetically received by the National
Board of Education, which placed an initisl grant at the disposal of the
EPAL project with affect from the fiscal year 1969/70. At the same time
the Department of Educational Research at the Uppsala School of Bducation
came into being with the appointment of Karl-Georg Ahistrim to a profes-
sorship. During this introductory stage, the work of the project followed
the guidelines mentioned above. A reference group ¢mmprising Professor
Ahlstrtim (tutor) and the three subject exprrts and lecturers Sten G. Hell-
strim, Sven G. Johansson and Per Malmberg it regularly to plan and direct
the work to be comducted by a working group. To begin with, the working
group comprised two teachers, namely Kerstin Sundin aml Bo Janson (who
were mainly responsible for the design of teaching materials}, lemnart
Linell, B.A., who served as project leader starting in 1970/71, and Lars
Holmstrand, M.A., who was primarily responsible for planning and for mea-
surements of various kinds-

Comprehensive planning work has conducted during the introductory phase
of the project both by the working group amd by the reference group. A

9
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6.

ramber of points, ranging from predominantly practical problems to more
camplex theoretical issues, wepe discussed in detzil at the frequently
held project meetings before decisions were taken. The most important
problems discussed at these meetings concerned the allocation of the
total rember of English periods between grades which was both interest-
ing and mmenzble to investigation, the choice of experimental arsa and
experimental groups, and the plan of cawparison or the "design of the
investigation. During this introductory phase of the project, a very
great deal of work also centred round the planning of the English teach-
ing materials which it was decided would have to be constructed in order
for the project plans to be realized.

As the project advanced, jt was fownd that there were various subsid-
iary problems which were closely bound up with the main topic of con~
sideration and which wuld be worth going into. Thus Lillemor Lewrérn,
B.A., embarked on a study of the development of English promumciation
skills among children, and Lena Rehnstrtm, B.A., conducted classromm
observations of the teaching process in various experimental groups.

The reaching materfal designers, Kerstin Sundin and Bo Janson, also

found interesting problems to lnvestigate. One of the most interesting
problems of method which they had to solve while working on the teach-
ing material concerned the best introduction to the reading of English.
They developed a model of reading introduction which was later tried
out in various ways in the experimental groups. Lennart Linell eyen-
tually came to concentrate above all on the situation of immigrant
children, a topic for which the large nroportion of immigrant children
living in Vdsterds (where the EPAL projsct is being conducted) provides
ample rescarch material.

PURPOSE AND ARRANGEMENT OF THIS REPORT

The purpose of this report is to provide a general description of the
background to EPAL project and an account of its development during the
introductory planning stage.

By way of a background, the report begins with a short history of the
teaching of modern languages in compulsory school in Sweden from the
19405 ommards. Consideration is then given to the early commencement
of foreign languages in other countries, including the FLES (Foreign
Langsages in the Elementary School) mgvement ih the U.5.A. and the

French Project in England. This is followed by a presentation of the

10
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argueents put forward in favour of the introduction of foreign language
studies at elementary school levels. The background description then con=
cludes with & survey of research in this fieid.

It should be borne in mind that the chapter concerning the background to
the EPAL project refers to conditions up to and including the end of the
1960s (when the project began).

Subsequent developments will be dealt with in future reports.

The next chapter is concerned with the research problems which had to be
tackled in the course of the project. These concerned the effects to the
early comencement of English studies in the Swedish school system.

This chapter starts with a description of the cholce of a sujtable Teal-
location of the teaching time available for English prior to a definition
of the aims of the project.

The chapter concerning the design of the project describes the choice of
experimental area, experimental groups, plan of copparison and control
varisbles. The construction of teaching materials undertaken as part of
the Project is also touched on.

The report ends with a brief description of the various subsidi. - in-
vestigations coming within the framework of the EPAL project or related
to it.




'.
BACKGROIDD

THE TEACHING OF FLOLITN ZAVEVAGES 1 COMPULSORY LCHOUL IN SWEDEN
FROM THE 15tin WNFLS

The advent of the EPAL project may be regarded as a natural contijpua-
tion of the development of modern languages teaching in the Swedish
caepulsory school during the past decades. With the establishment

of the present comprehensive school, a growing proportion of teach-
ing activities came to centre Tound foreigh languages. Between the
1940s, which were dominated by the activities ot two major commissions
on future education policy, the 1940 and 1046 School Comissions,and
the present day, the role of forcign languages - particularly English
- in schools has been radically transformed. Whereas previously it
was preserved for a limited mmber of students (who cither went on to
higher schooling after clementary school or clse came fron school
districts which applied for and obtain special permission from the
Naticnal Board of Sducation for the arrangement of foreign languape
studies), the study of English is now campulsory for all pupils in
grades 3.9, making English one of the most important proficlency sub-
jects on the timetable of comprehensive school today.

A member of important siages in this development process are worth
studying more cioscly in order to fill in the background to the EPAL
project. A retrospect will aherefore be given here of the stacus of
forcgn longuages in Swedish compulsory schools from the 19405 on-
wards .

A. The 1940 and 1946 School Copmissions
Conditions in the sarly 1940s

The clementary school Syllabus at the beginning of the 1940s did not
enjoin the study of any foreign language, though foreign language
studies were conducted in a mmber of school districes which had ap-
plied for and obtained specizl permission from the National Board of
Education for the arrangement of English or German lessons. Usually
these lessons took place in grade 7 or grade 8 and totalled four or
five periods per week.

& This accomt will be purely descriptive, and accordingiy will not
inslids any detailed analysis or interpretation of the course of

events., 12 Vo
i
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It shotuld be emphasized that these amenities were cndy provided in a frace
tion of the total mmber of school districts in Sweden, although a dis-
tinct increase could be observed between 1933 (27 districts) and the
school year 1942/43 (61 districts). (SOU 1944:21, pp. 68-71).

Reasons_for the intreduction_of foreign languages

Both the 1940 and the 1946 Schecl Commissions were dissatisfied with the
state ‘of affairs described above. Thus the 1946 Camission observed in

its report, presented in 1948, that "the absence uf foreign language is,

for the citizen, a very serious deficiency in the subject vepertoire of
compulsory schools" (SO0 1948:27, p. 7), while the 1940 Commission remarked ..
as follows: ‘

"In our opinion, with the passrge of time, increasingly

rful arguments have been put furiard in favour of
the inclusion of foreign languages in the elementary
school syllabus." (SOU 1946:11, p. 232).

The report of the 1940 Commission contimes:

"In general, knowledge of foreign lan-

guages is of great value to the individual, irrvespec-
tive of his ar her position in society, as witness not
only the language teaching hitherto established in ele-
mentary schools but also the large audiences attracted
by broadcast language teaching and the large numbers of
people attending languages courses tun by various educa-
tional associatiens and study circles, Moreover, both
the cultural and material development of cur socisty
and the various lively connections between Sweden and
other coamtries under normal conditions have generated
a need for the kmowledge of foreign languages even among
secticns of the population which are urable or urwilling
to let their children contime their education beyord
the period of compulsery schooling.' (Ibid).

Reference was also made to the need for a knowledge of forcign languages
in various branches of working life, in the sports movement, scouting,
trade unjon activities of various kinds and political associations.

The 1946 School Camission put forward similar arguments:

gglg lln;odcrg laiggbu:ggaa tl;glrinst obv}ws choicc heing
ish = shou e gatory in compulsory
school, this would do a great deal to bridge a tradi-
tional educational gap. A window onto the world would
be opened for the great majority of the population. The
need for knowledge of at least one forcign language is
becoming more more proraunced in working life and
in the activities of voluntary organizations." (S0
1948:27, p. 7).

13




210,

Ressons_for choosing English

As has airead; been intimated, English was the language that people
had in mind when they spoke of obligatery language studies. There
were probahly many reasons for the self-evident pre-eminepce of
English during the 1940s, but the current state of language teach-
ing in elementary schools‘ mest have been a very weighty considera-
tion.

»So far English had been taught in about 90 per cent

of the language-studying classes and German in no
more than about 10 per cent.'* (SOU 1945:11, p. 284).

The reasons advanced by the 1940 Comission for this heavy prepond-
erance of English studies included the following.

“Edpcationally speaking, English with its simpler
gramatical structure, has been considered a more
suitable beginners® ge than German. The need
for a knowledge of English has Fien found to be on
the increase in this country, a.d English is more
widely spoken internationally than any other lan-
guage. English bulks far larger than any other lan-
guage in voluntary educational activities in this
country. All of these considerations point in faveur
of Eng};glidt;emg made the first language to be studi-
ed.” ( .

The Camission also noted that proposals were afoot for the replace-
ment of German by English as the beginners' language for junior sec-
ondary school, inferring that English should be the first lanpuage
to be introduced in elementary school as well.

The_proposals_made by_the_School: Comnissions

There were a number of fundmmental issues on which the members of
the 1940 Schoo: Comission were unable to agree. This was above all
the case on the subject of differentiation, i.e. the question as to
whether pupils shwuld be divided into differeat lings, Opinions were
also divided concerning the comencement of English. The majority
favoured English in grades § and 6 for pupils intending t: go on to
junior secondary school and English as from grades 7 and 8 for other
pupils. (In other words, an early differentiation was advocated). The
minority, on the other hand, wanted 2ll pupils to study English from
grade 6. (SQU 1946:11).

X As wentioned eariier, certain school districts had obtained per-
mission from the National Board of Education to organize the
teaching of foreign languages. .

T 14




However, the proposals made by the 1940 School Comission were more of
less averruled by the 1946 School Coemission, which in 1948 submitted &
main report catlining a nine-year system of comprehensive schooling. In
the chapter of this report dealing with the goals of the school system,
the 1946 Commission presented its proposals concerning English teaching
in the folluwing terms:

"Wocational training and working life, the activities

of voluntary organizations, travel and cultural require-
ments today would all seem to indicate that every Swedish
man or woman needs at least an elementary knowledge of

the major international langgges. The Teasonable course,
therefore, is for pupils attending compulsory school to be
taught English.

The Comnission proposes that English be introduced as a
r:_gglléi- sghgeol subject a.;. from g'radeagdaxﬂ that ﬂngr:d

o is made compulsery up to including e 7."
(50U 1048:27, p. 29).

The report of the 1946 Camission led to a resolution of principle by the
Riksdag in 1950 for the im.xuction of the nine-year coamprehensive school®™
First, however, this resolution provided for a period of experimmtation“.

At the request of the 1946 Commission, fourteen local authorities (mmic-
ipalities} had already cbtained Goverrment permission for the comence-
meny of experimental activities in the school year 1949/50, and following
the 1950 resolution of principle, the scale of such activities rapidly in-
creased, so that by the school year 1961/62, which was the terminal year
of the experimental period, practically half the children of school age
in Sweden were attending experimental schools. (Isling 1974, p. 101).

£ The various reports of both Comissions had previously been circulated
for coment and extensively debated. Cf SOU 1949:35 and 1sling (1974).

b Owing te a conflict of opinions within the special Riksdag committee
set Up to study the matter, 2 compromise statement was drawn up which,
however, was variously interpretcd, since the comnittee reconmended
the introduction of a nine-year comprehensive school “insofar as the
intended experimental activities point to the suitability thereof.”
(52U 1950:1,&0179). The opponents of the comprehensive school felt
that a new school system should be introduced only if the experimental
activities proved the comprebensive school to superior to the old
systom, while the advecates of the comprehensive school merely regarded
the experimental schoeme as a means of Settling points of detail. The
resolutions passed by the Riksdag in 1956 and 1957 were a victory for
the pro-camprehensives.
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Under the cxperimental scheme, English was campulsory for grades
5-7‘, in keeping with the proposals made by the Commission. Accord-
ing to "Time schodules and main itens of instruction for the experi-
mental nine-ycar comprehensive school, issued by the Nationa? Board
of Bducation for the school years 1955/58" (commonly abbreviated Toh),
English was ailotted four periods per week in grade §, six in grade
6 and 3.5 in grade 7; see Table 1. I grade 8, English was an aption
for which four weekly periods were allocated, while in certain cases
in grade 9 it was allotted three periods per week. In class 9g, how-
ever, which was the preparatory class for upper secondsry school,
English was compulsory and carried three perieds per week (1bid.,
pp. 24-25).

Elementary schools were alsc given the opportunity of providing
English lessons in grades 5-7.

The temporary time schedules for English issued in 1951 allotted
five periods per week for the teaching of the subject in grades 5-7.
(Current News from the National Board of Educationm 1951:13-14, p.
151). The 1955 Elementary School Curriculum (U 55} fixed the total

mmbers of English periods at four periods per week in grade §,

six perieds per week in grade 6 and four periods per week in grade
7 (pp. 45-36)"*, The cight-year and nine-year elementary schools
were also allowed to provide English lessons in grade 8 and grades
8-9 respectively, in which case three periods per week were allocat-
ed.

% With the cxception of certain pupils who were uncble vo assimi-
late the instruction. The tEmposals made by the special eom~
mittee were regarded: *Although as a rule all pupils should be
given the opportunity of studying English, if it tramspires that
continued participation is not producing the intended progress,
the pupils should, following a test period which may vary in
dyration as between different groups of pupils, be ccaupied
with other subjects in which they con derive greater benefit
frem the instruction receivod." (54U 1950:1, p. 176).

Mk A time schedule vas also provided for classes in which, follow-
ing a resolution by the local educatiom authority, ne English
lessons wers to be provided.
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The following table is a summary of the above mentioned English time sched- -
tiles for grades -7, :

Table 1. English time schedules for grades 5-7 of wwe school

as per Tch and for elementary school as per t News fram
Board of Education 1951 and U §5.
Period per wk
Grade
5 6 7
Comprehensive school (Tch) 4 & 3.5
Elementary school (Current News) 5 5§ S
Elementary school (U 55) 4 6 4

Questions_of timing

'The question of the most suitable juncture at which to begin the teaching
of modermn langitages has been a constantly recurring problem in cornection
with reforms of the Swedish school system. There has been no shortage of
viewpoints from different quarters, and often there has been quite a cun-
siderable conflict of opinjons. Thus in one of its reports the 1940 School
Comission had the following observation to make:

"In many places, not least among language teacher theme

selves, it has iong been contended that the teaching

of foreign languages should begin at the earliest possi-

ble stage $0 a5 to achieve good results, and that to this

end languages should be allotted a fairly large mumber

of periods per week in relation to other subjects. Others

again have contended that, if the pupils were to begin

with a reasonably comprehensive fundamental course in

their native language and their studies of foreign lan-

guages deferred until a more mature age, the same results

d be expected from language instruction with a some-

m;fg;nner allocation of weekly periods.” (S0U 1944:21,
P0 »

The 1946 Commission observed that "the pest juncture for the camencement
of the various languages is a much debated question of pedagogics." (SOU
1948:27, p. 157). The Commissicn felt that due heed should be given to
the fnown facts of linguistic maturity, and it maintained that, according
to the language psychologists, children could assimilate foreign lan-
guages at far earlier ages than had ever been attemptad in Swedish school -
The Comission also made the important observation that the timing of lan
guage studies depended on "the goal defined amd the metheds wsed”, and
continved:

"If the aim is complete bilingualism and if direct methods

arc adopted, instruction can already be started at the age
of three years. If the aim is to fariliarize the pupils with

17




the foreign language but with a clear preponderance i
in favour their own language, the study of the foreign

language can start when the children's Imowledge of

their own lunguage is firmly established (at the age

of six). If on the other hand the aim is merely to

equip the children with an auxiliary language, and

if to this end methcds are employed which incorporate ]
the study of grammar, stidies must be postponed until -
the children are ready to cope with more abstract
combinations (between the ages of eloven and thir-
tecl'l) R (Ibido) .

In the 1950 Bill concerning the introduction of the nine-year compre-
hensive school on an experimental basis, the Minister responsible
(Josef Weijne) alsu had sanething to say concerning the timing of
language studies. Recailing the importance of "'the method of lan-
guage teaching" he presumed that 'a preeminently grammatical method"
at beginners' level (in grade 5) would demand too much of the pupils'
capacity for abstract th~ght. But he went on to say the following:

"However, the shift of emphasis in language teaching

proposed by the Scheol Commission puts the matter

in a different 1i§ht. The arguments in favour of ear-

ly language teaching which utilizes the imitative

stage of childhood are growing in stremgth. If English

is made the first language of study, I do not see

why there should be any psychological misgivings 4

about instruction being started in grade 5 of cumpre-
hensive school.” (Prop. 1950370, pn, 219-220).

Goals_ard_methods

e

As the 1946 School Comiszsion observed, the most suitable juncture at
which to comence the teaching of foreign languages depends on the
goals and methods adopted. The School Commission thought that a change
of amphasis was required where the goals of language teaching were con-
cerned. "The main emphasis at all school levels should be on reading
ability."®. The "ability to understand foreigners and onoself partic-
ipate in conversations with them' is accorded second place (SQU
1948:27, p. 29). On the other hand little importance was attached to
the ability to write the foreign language:

& Among other things, this is justified in the following terms:
"The ability to read fiction and non-fiction without difficuity
is essential to university and other post-secondary studies,
and the same applies in the context of general education. The
ability to read the foreign language is most important in work-
ing life and for the purposes of voluntary organizations.”

(S0U 1948:27, p. 29). 1 8
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+eee+ one hardly ever has any use of the ability to
trmsl::e am word for word from kﬂ:e Mtiveicll?-
guage to oreigh language, a s 11 to wh
tremendous anount of effort i§ devoted in our present
schem of language teaching." (1bid.).

The 1940 School Camission had also advocated goals and methods of lan-
guage teaching in keeping with the above, thereby rejecting a more "tra~
ditional” approach that strongly emphasized grammar and translation prac-
tice. The School Comnission stressed that priority should be given to
practical langusge skills, on which account traditional language teaching
was given the following reprimand: "Grammar should only be a means to the
understanding and use of the language, and not the goal of teaching."
{50U 1946:15, p. 152}, Instead the principal aim should be "for the pupils
to acquire a certain proficiency in reading the foreign language and for
this proficiency to be developed through their independent efforts.”

{op. cit., p. 149),

B. The 1957 School Commission and Lgr 62%

The 1957 School Commission was set up to make a final study of questions
of school policy and to put forward proposals based partly on the experi-
ence derived from the cxperimental nine-year Comprehensive school. The
main report of this Comission, on the subject of conprehensive sthooling,
was presented in 1961.

The_teaching of English as part_of_the experimental activities

In its survey of the experimental ninc-year comprehensive school, the Com-
mision observed that

+ver Compulsory English has within a very short time
been accepted by pupils, parents amd teachers alike. In
the experimental camprehensive school, English is com-
pulsory from grades § to 7 inclusive, "and it has been
found that in subsequent grades more than - four-fifths
of the pupils choose English as an optional subject.
There c:ilm have been Ee;: caseg of a new sug;nt on the
curriculum gaining such rapid acceptance all con-
cerned.” (50U 1961:30, pp. %6-89).

% Lgr 62 = the 1962 rehensive School Curriculum. The title of the
1969 Compretiensive School Curriculum is similarly abbreviated as

Lgr 69,
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In the section of its report dealing with foreign lunguages in compre-~
hensive school, the 1957 Comission referred to the encouraging results
of English as a compulsory subjezt: "this instruction has undoubtedly
been successful,” Observing that the new subject had come to stay, the
Commission turned to consider the question as to whether comprehensive
school English should start in grade § or earlier. (SQU 1969:30, p. 297).

English for earlier grades

The 1957 Cormission began by examining the reasons which had led the
1946 Comission to propose the cammencement of English studies in grade
S. Among other things it was observed that the current method of lan-
guage teaching 'with a fairly large proportion of grammar and all the
demarnds on the pupils’ capacity for sbstraction which this implies"

was thaight to be one reason for not proposing an earlier start. "The
shortage of teachers qualified to teach English in compulsory school
was also taken as a reason for not starting English before grade 5.
{op. cit., p. 298).

The 1957 Comission felt that conditions had now changed.

*The current goal of language teaching in compulsory
school and the method which has now been generall
adq;ted for this teaching both tﬁive priority to the
pupils® ability to understand spoken and written
language, In addition, certain pupils are to learn
to make themselves understood in speech and writing,
This shift of sis has brought about 2 radical
transformation of teaching methods in recent ye~ts.
The most important characteristic of this transforma-
tion can be seen in a transition at lower levels

to teaching methods which make better use of the
pupils® jmitative capacity. This in turn speaks in
favour of the commencement of teaching before the
stage where the desire and ability to imitative
begin to decline." (Ibid.).

The_proposals_made by the 1957 Schog® Comnission

On the strength of the above arguments, the 1957 School Comissien pro-
posed that English studies should start in grade 4 with two periods per
week (which should be divided up wherever possible into not less than
four lessons pes week). The ramber of periods in grade 6, where both
elementary school and the experimental camprehensive school had had six
periods per week, could then be reduced, it was thought, in favour of
other subjects, The following remarks were also made with reference to
the proposal;




"An even earlier start to the first foreign language,
which the Comnission believes to be both desirable and
sxble se, is probably impractiable for the time
s due to shortage of ;Imuor level teachers
qualeied to each F.nglish." (S 1561:30, p. 298).

The_Compulsory Education Bill

The Compulsory Education Bill (Prop. 1962:54) inciuded a sumnary of the
comments received on the report of the 1957 Commission. It was observed
that the proposal concerning the teaching of Englizh in grade 4 had arous-
ed considerable interest. "Reactions on this point have beem strikingly
positive, and the overwhelming mayjority of authorities and organizations
consulted have secomded the proposal.” (p. 159). It was also poted that
some of those consulted had actually recomended the commencement of
English studies in grade 3, Thus LO (the Confederation of Swedish Trade
Unions) advocated compulsory Enzlish from grade 3 to grade 9 inclusive,

on the grounds that “psychologically and educationally, this would have
the advantage of giving an easy approach to the foreign language by means
of the earliest possible intreduction.”

The Minister responsible advocated compulsory English for grades 4-7, but
he added: "1 assume it will soon be thought opportune to experiment with
the teachil'lg Of English ill earlier gl'aﬁes." [Op. Cit., po 271)0

Lgr_62,_goals and methods

In 1962 the Riksdag resolved in favour of the gemeral introduction of the
comprehensive school system in accordance with the guidelines 1aid down
by the 1957 School Camission™. The 1962 Comprehensive School O . riculum
(Lgr 62) adopted in this comnection includes various turns of pl{rase on
the subject of goals and instruction for the teaching of foreign languages

vhich reflect the change referred to by the 1957 School Commission (cf. p.
7, M}o

"la:tﬂa e teaching in comprehensive schools mist be based
on %act that language is first anu foremost a means

g’fﬁpoken communication between individuals." (Lgr 62, p.

& The allocation of penods for 1ish was as follows: 2 periods per
wwek in grade 4, 5 in grade 5 4 in grades 6 and 7 respectively.
(Lgr 62, p. 1),
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It was also pointed out that instruction should be conducted in the
foreign language. The goals of the teaching of foreign languages were
defined as follows:

"The purpose of instruction in English, German and
French is to familiarize the pupiis with a limited,
central repertoire of words, idioms and grammatical
pgttcmg ;nm;hose ¢ es and ttgaw{lw fcistin;da-
tions o promnciation, so that pupils can
aj end and understand clear speech, read and
erstand simple texts, express themselves in
simple, everyday situations and to some extent ex-
press themselves in writing. The pupils are also
to be acquainted with the culture and living con-
ditions of the peoples concerned." (p. 190).

" C. The 1967 curricular review, the 1968 Bill and Lge 69

Plans for a continuous process of curricular review already existed

uhen the resolution for the imtroduction of the comprehensive school

system was passed in 1962. Notice of the impending review was given

by the then Deputy Director General of the National Board of Education,

Jonas Orring, addressing delegates at the TCO "Education Days” on

November 6-7, 1965 (TCO:; the Swedish Centyal Organization of Salaried

Employees). Shortly afterwards a working group was set up within the

National Board of Education. In November 1967 this group, known as

the LI Group, prescnted a draft revision of the Comprehensive School
Curriculum.

Orring's address in 1965 included the following statement concerning
the first foreign language.

"Moreover, experience has shown that general 1lin-
istic education should now be increased and
ened. Now that 93 per cent of pupils in grades
8 and 9 of comprehensive school are vohmtarily
taking English, there is po lenger any call for
the retention of this lapguage as an option. The
question also arises -~ though in this case the
answer is less clear - whether the time will
not soon came for the camencement of the first
language earlier than in grade 4, subject to an
aporopriate adjustment of teaching methods. The
experiments involving the teaching of English
in 1-3 have been highly instructive in a
positive sense. If ihe receptivity of pupils in
the earliest grades is utilized for ths teaching
of the first foresign 1 e, time and scope will
thereby be gained for other urgent priorities in
subsequent grades, without any detrimental effects
on achievements and standards.”.(Orring 1965, p.
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A memoranhie campiled at the Nationa) Board of Education adopted "an ear-
lier camencement of English studies than at present, preferably in
grade 3 or even in grade 2" as z working thesis for curricular yeform with
respect to foreign 1anguages‘. {Cutlert 1966, p. 14).

The proposals put forward by the LU Group contained the following pro-
nouncement concerning the teaching of English:

"The need for greater proficiency within a broad

practical sphere has gr ¥ became more and

more pressing. More particularly, the ability to

communicate with others both in Swedish and in one

or more foreign languages has acquired added im-

portance.**
Moreover:

"None would deny the fundamental importance of basic
language skills to the personal development of the
indiviaual. Given the overriding goals of compre-
hensive school, therefore, it is only natural for
this curricalar teview to result in a reinforcement

of proficiency generating instruction for all pils
attending ehensive school.” (Skoldverstyrelsen
= the National Board of Education - 1967, pp. 24-25).

The LU Group advocated the comencement of English studies in grade 3
and proposed that English should remain a ‘campulsory subject up to and in-
cluding grade 9, '

In the subsequent Bill to the Riksdag (Prop. 1968:129), which was largely
based on the proposals by the LU Group, it was cbserved that practically
all the authorlties ond organizations consulted, including L0, TCO and SACO
(SACO; the Swedish Confederation of Professional Associations), had second-
ed the proposal for compulsory Emgl.sh from grade 3.

“Several of those consulted ..., have questioned whether English could pot
be started before grade 3. This question was raised, [or instance, by LO
and SACO.. (Prop. 1968:129, p. 40).

The earlier comencement of English in comprehensive school was presented
in the following terms:

K A great deal of this work was done by SPA 3 {Ialwitional I‘c‘orkiﬂ% Group
No. 3 at the National Board of Education), which provided the LI Group
with working material,
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"The 1962 camprehensive school refom made English
a copulscry subject as from grade 4. On that occa~-
sion the Minister responsible referred to the possi-
hility of English being introduced in earlier es
on an txperimental basis. (Prop. 1962:54, p. 2713,
Experimental activities of this kind have con~
ducted and the results have been encouraging.
I agree with the authorities and organizations con-
"‘“{‘i’,e that:xl thc:f‘cfls z;glglr:at deal to g?milzd b)lr st:rt-
study of tore anguages at or leve
:.rlﬁ that this, compled with the establishment of
Engiish as a compulsory subject at senior level, will
give all comprehensive school children an opportu-
?ityﬁgf learning the langusge thoroughly."
p. L]

The Minister aiso referred to the possibility of English studies com-
mencing prior to grade 3 in certain cases:
“Local cducation guthorities should be given the
opportunity of effecting minor time schedule adjust-
ments berween grades, primariz within the various
school leveis, For instance, they should be free
to resolve in favour of English studies comenc-
ing before grade 3, However, amy such alterations
must be accomodated within the framework of the
total number of periods allotted for the sub-
jectc" (p' 70)0

THE EARLY TEACHING OF FOREIGN LANGUAGES IX CTHER COUNTRIZS

As has been shown in this brief historical survey of the teaching of
foreign languages in the Swedish compulsory camprehensive school from
the 1940s omwards, the commencement of English studies has gradvally
been shifted to earlier grades. Various arguments put forward in sup-
port of the thesis that language studies should start at an early
age have becn referred to here, but artitudes in Sweden wuld also
appear to have been influenced by the fact that languages were being
tanght at early stages of schooling in many other countries. Parti-
cular influence was probably exerted by developments in the USA and
Westewn Burope, where the question of early language studies was
closely debated, The teaching of foreign languages in elementary
school has become very Common practice in the USA since the mid-1950s
and in England since 1964,

-t

More recently, early language teaching has become quite common prace
tice in other countries as well. Thus Stern (1967) presents available
particulars for 1962 from 45 caumtries or regions. In 32 of these,
foreign languages were taught at “primary level', i.e. below the age
of ten, although the actual extent of this instruction varied a great
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deal, ranging from limited experiments or individusi private schools to
regular instruction for the entire cauntry. (p. 28 ff),

In the section which now follows, a short account will be given of the
FLES movement in the United States and the French Project in England,

A. "Foreign languages in the Elementary School' (FLES) in the W.S.A.
Before the 1950s there were only a few places in the USA where foreign
languages were taught in elementary sc.hool‘. Nommally language studies
would begin at secona. v level in class 9 (age 14 years), continuing for
no pore than two years as far as the majority of students were concerned,

In a much publicized address to teachers of modern languages in 1952, the
then 4.S. Commissioner of Education referred to the necd for the study
of one foreign language in clementzry school, and a national conference
on the role of modern languages in American schools was held in 19555,
At the conferences subsequently held by the Modern Language Association
(M.1.A.), various groups of experts closely discussed the question of an
carlier commencement of modern langauge studies, and in 1956 M.L.A. gave
the FLES movement its official support.

The passing of the National Defense Education Act in 1558 provided addi-
tional support for the tcaching of foreign languages, among other things
because large financial resources were made available for the training of
language teachers, the purchase of language laboratories etc. In 1962 the
proportion of students at clementary level being vaught foreign languages
was still small - "not more than 5 per cent” according to Stermn (1967, p.
49) ., However, mmbers tose steadily, and Levenson & Xendrick (1967) esti-
mited the total mumber of elcmentary school children studying a foreign

A E.g. in Cleveland since 1922, in San Antonio since 1949, in Los Angeles
since 1942.

2k The speech by the then U.S. Comissiuner of Fducation, Dr. Earl J.
McGrath, on May 3, 1952 has been consistently rated in the literature
on FLES as a highly irportant cvent. Thus Th. Andersson: "The effect
of this proncouncement by an educator who was not a teacher of languages
was clectrifying, and the fact that the menber of programmes begun in
1963 almost oqualled the muber of durable programmes begun since 1921
is, I think, to be attributed to the action taken hy the Comissioner.”
{Andersson 1955, p. 183},
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language at over G millionk, Donoghue (1969) quoted the following
figures, based on statistics for December 1967 : FLES had by chen
been estoblished in about 95 jer cent of the shjor public school
systams (those having more than 100.000 pupils), in the majority
of the medium sized onces and in SO per cent of the small ones
(those having 12.000 = 25.000 pupils each).

B. "French in the Primary School” in England™

"French in the Primary School”, "the Primary French Pilot Scheme",
"the Pilot Scheme", *the French Project” and semetimes even “'the
Nifficld Project” are all different designations for a large seale
experfment conducted in Emgland and imvolving the camencement of

a foreign language (French) by pupils age 0. The project, which
began in 1963, was based on the mutual collaberation of the Nufficld
Foundation, which attended to the preparation of suitable teaching
materials, and the Ministry of Education, which was responsible

for the introduction ¢f the new subject in schools, the direction
of the cxperiment and the training of the teachors invelved.

The evaluation of the cxperiment was entrusted to NFER (the Na-
tional Foundation of Educational Rescarch in England and tales).

The principal aim of the experiment was to £ind out in what cir-
amstances it would be possible to consider the umiversal intro-
duction of 2 modern leanguage in English primary schools and also

to ascortain the implicatlons of such a measurc for pupils, schools
and teachers. Among other things the plan was to investigate whether
the intreduction of French in primary school wauld benefit or in-
hibit other tcaching and the intellectual development of the pupils,
whether there were levels of abiiity at which the teaching of a
foreign language was of doubeful value and whether greater comand
of a forcign language could be achieved by starting jt when the
pupils were only cight instead of waiting until they were eleven.

& Levenson & Kendrick open their preface to Readings in Forelgn
Languages for the Elementary 1 as follows: "Foreign lan~
guage teaching in the elementary schools can row be seen as
a genuine revolution in American educarion. This development,
camonly referred to as “FLES", has made dramatic advances in
recent years. As of now, it is estimated that there are more
than six million Agerican clementary school children studying
a forelgn language.”

&k The following doscription is partly based on Burstall {1967,

1969).
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Altogether under this project, three “cohorts” totalling some 18.000
¢hildren have now been followed up for a mmber of years, from 1964 on-
wards, Tt is worth emphasizing that the French Project was a very large
scale venture, since before it started there was very little French teach-
ing going on in primary schools.

PSYCHOLINGUISTIC AND OTHER ARGUMENTS IN FAVOUR OP THE EARLY TZACHING OF
POREICN LANGUACES

Of course, the schemes described shove weTe pot the result of casual im-
pulses. The early study of foreign langtiages in schools was a topic of
close debate, especially in the U.S.A. and Western Europe. From many
quarters, 8 number of different arguments were propounded in favour of
moze widespread and earlier language teaching. The psycholinguistic argu-
ments concerning the advantages of starting foreign languages as early as
possible in school have probably been particularly important, not least
in Sweden, where they would appear to have secired widespread approval of
the idea Of language studies being made to begin at progressively earlier
junctures, A summary will therefore be given in the followirg pages of
some of the argusents and viewpoints propounded concerning the early com-
mencement of language studies in the Y.8.A. and Western Purope.

A. Psycholinguistic reasons

Onc of the principal foundations of the FLES movement in the U.S.A. was
the arguments and recammendations concerning the earlier teaching of modem
languages put forward at a conference held by M.L.A. in 1956. This con-
ference issued the following statement concerning the optimum age for be-
ginning the study of a second language:

"The optimm age for beginning the continuous leam-
ing of a secong language seems to fall within the
span of ages 4 through 8, with superior performance
to be anticipated at ages 8, 9 and 10. In this carly
period the brain seems to have the greatest plastic~
ity and ;R:cialized capacity needed for acquiring
speech. specialized capacity includes the ability
to mimic accurately the strear of speech {sounds,
rhygglﬁ intclmtion, stress etc.) _?nd‘u; L:m ang
mamipulate langeage pattemns easily.” VETLSon
Kendrick 1967, p. 581;? Y

One reason for the argument concerning the superior plasticity of the brain
being put forward on this occasion was that the conference was attended by
the neurophysiologist wilder Penfield, who has expressed similar viewpoints
in other comnections on the streng:h of his findings concerning the phys-
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" jology of the brsint.

Penfield nlso cwployed another type of argument in favour of the
early commencement of the teaching of foreign languages, referring
to the ease with which children i certain conditions had assimilat-
ed one or more foreign languages in a natural and velatively un-
conscious manner. Thus the quoted the following instance:

“A child who is exposed to two or three lan-
guages during the idea period for langua
beginning, pronounces each with the accent of
his teacher. If he hears one language at home,
another at school, and a third, perhaps, with
a governess in the nursery, he is not aware
that he is learning three languages at all.”
(Penfield 1959, p. 253).

Similar arguments were put forward by Stern (1964), who was convinced

of the progress to be made by attempting to integrate the learning of

a second language with "the timetsble of development". He also pointed

out that an astonishing linguistic growth takes place for a period of

sbout two years during the first five years of live, and that this is

a highly efficient process of Tanguage learning in several respects.

He continued:
*If the child happens to find himself in a bi- ”
lingual or multilingual mjliew more than one lan- '
guases seem to be acquired with no more difficulty
than cne." (op. cit., p. 96).

He added:

"The recent measures to introduce a second lan~
guage into childhood education are to a large ex-
tent based on the conviction that within the first
decade it is still possible to capture the language
learning gbilities of the early years which graducl-
1y decline.* {Ibid.).

———

% In S;iaeech and Brain-Mechanism (1959) by W. Penfield and L. Roberts,
Penfield refers among other things to the remarkable re-learning
in a child following the destmiction of the speech areas in the

, dominant left half of the brain as a result of injury or illness.
"Child and adult, alike, may become speechless after such an injury,
but the child will speak again, and does so, nommally, after a
period of months, The adult may or may not do so, depending on the
severity of the injury." {p. 241}.
Undaubtedly Penfield's opinions have exerted great influence, par-
mn on the FLES ll:genent. but it hz:saebeen Obsmodum from

quarters that arguments provide no more indirect
substantiation of the advantages of early language teaching.
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Th. Andersson (1960) alse found a great deal in fayeur of a very early
start to language studles in schools, but he also cbservad that “Ideally
the best language leaming takes place out of school" (p. 306) among chii-
dren who from birth vre exposed to several languages.

Concerning “school learning” Andersson believed that, theoretically, the
best arrangement would be a nursery school for children of three or four,
with several forein teachers each conversing with the children exclusive-
1y in his or her native language. However, there were various methods worth
considering whereby this type of approach could be adapted to classes of
older pupils.

In her "Rationale for FLES', Donoghue (1967) gave four groups of reasons
for the teachire ~{ foreign languages in elementary schools, These includ-
ed what she termed ™psychological reasons". Among other things shecbserv=
ed the following:

*Children are intrigued by words. They are naturally

curious about language, and make up new words and use

old cnes in new carbinations., They are interested in

the flow of language and like to expeériment with new

and different s . 1113 are eager to learn hew words

and use them regardiess of the language in which the

words are found. In fact, they may not even know that
the words mean and still enjoy saying them.” (p, 164).

Donoghue also believed that children, particularly under the age of ten,
Yare zble to retain what they have heard and Tepeat it without ever Seeing
it written or writing it down themselves” (p. 65) and that children are
spontaneous and not particularly worried about making mistakes. "They have
none of the selfconscicusness that is such a handicap at a later age."
Learning a second language is not so much "2 subject of study' to children
as “a way of doing things that are particularly interesting to children."
(1bid.).

The chservation that younger children are relatively spontancous and that,
later, between the ages of 10 and 12, they become more self-critical and

self-conscious is also referred to by Gorosch et, al. (1967, p. 26) as an
argument for the parlier comencement of language studies.

B. Social apd cultural reasons

A cospletely different type of argument was put forward by Stern (1966,
1969), who maintains that the acquisition of a forcign language must be-
come part of "'the bagic literacy of the child”, on a leve} with reading
and writing. We all live in a world where many different Jangauges are
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spoken, and it is therefore indefensible for education to freate “a
rigidly monolinguistic setting”. Stem went on: "If education is to
veflect the realities with which we have to live, other languages
and other cultures should impinge on children from the earliest
stage of forma? education.' (Stern 1969, p. 26).

Donoghue (1967) pointed cut that in 1960 the U.S.A. had more than
34 nillion inhabitants whose first language was not English. She
also observed:

*Today in bilingual communities we can pramote and

maintain desirable cmpathy for ethnic groups through

FLES, for it has been well noted that in those areas

where the second language of the commmity has been

introduced into the elementary schools, fear

and shame which young native speakers of that lan-

¢ formerly felt has often yielded to pride in

guagr cultural hentage. Similtaneously, the chil-

dren of English s;iae aking background have developed

both a strong motivation to learn a second language

and a new kind of tolerant understanding about its

native speakers.” (op. cit., pp. 61-62).

Donoghue added that the teaching of foreign languages in the ele-
mentary stage could also help children in monolingual areas to
develop a sympathetic attitude towards speakers of other languages.

€. Reasons of curricular theory

Another group of reagons for the earlier coamsencement of language
studies in schools is founded on varicus "curricular* arguments
concerning the scope which should be given to a subject at Jifferent
school levels. Van Willigen (1961} maintained that V'if the-study of
modern language is to meet present—day necds, more time must be al-
lotted to it in school curricula, which, unfortunately, are already
overloaded.” If scope for the teaching of a language capmot be pro-
vided at seconlisy level, the answer may be to start at an earlier
level. Van Willigen referred to this 25 a solution which was being
adopted by an increasing munber of countries. He also made the
interesting obscrvation that "it is always diffioult to sce whether
a particular argument supplies the yeason for a decision or provides
justification after the decision has been made.” (p- 7).

Grosch et.al. (1967) thought that the principle of “life-long inte-
grated education™, which had been accepted by WRESCO aong others,
should hold certain implications for the teaching of modern lan-
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guages. They pointed out that language teaching methods mst be adapted
to the maturity of the students and to their mastery of other subjects,
and they proposed three levels having different goals with regard to the
teaching of foreign languages:

"Hasic 1. Lv skills in the school stage and

primary school, general Jaxw and skills in the

secondary school (lower and upper), and the language

of reascning and of the "speciality’ (the so-called

"language of science and technology”) at the univer-
sity and in adult training." (op. cit., p. 28).

Carroil (1969) found certain prac’ical considerations in favour of the
early comencement of language studies.

YIf learning of foreign language takes time, the ear-

lier it is started the better. Children can be given

more time to practise¢ the use of a 1 e, they
can do it over longer periods.” (p. 62).

Carroll also believed that “the amound of competence one achieves is lavge~
ly a matter of the amount of time spent in learning, rather than the ac-
tual age of starting."

He added:

“Thus the argument for early la.ngua%e learning d
mostly on the fact that such an early start is likely
to allow more time to be spent.” (op. cit., p. 63).

b, Concluding remarks

The arguments in favour of early language teaching which have been qouted
here dominated the language teaching debate at the time when the EPAL pro-
Jject started. This is not to say that tney were unopposed even then, but
the objections raised to the teaching of foreign languages at elementary
level did not carry much weight. Instead the main source of inspiration
for the EPAL project was the widespread enthusiasm for carly language
teaching. As the project has continued, there has been a certain shift of
opinion on this point (which will be dealt with in a future report). How-
ever, this does not detract from the arguments in favour of a closer study
of the question of early language teaching. On the contrary, in view of
the divided opinions existing with regard to the »ffccts of early language
learning in schools, there is all the more need for a practical study
like EPAL to Investigate those effects within the Swedish school system.




RESEARCH INTV; THE TEACHING GF POREIGN LANG/AGES AT THE ELEMENTARY LEVEL

The arguments in favour of early lanfuasge teaching quoted above are over-
whelmingly based on general observations concerning children's assimila-

tion of longuage. There are only very limited findings available from
systematic rescarch in this field. Insofar as any pronounced tendency
can be discerned in this research, it certainly does not provide any
fimm justification for the hopes of great educational gains accruing
from the early study of a foreign language.

The studies conducted by Kirch (1560) and Ginsberg (1960) are two of
the earlier experiments in the teaching of foreign langusges which
despite their limited scope have attracted a certain amount of atten-
tion. Kirch reported, on the strength of his own experience of teach-
ing German in grades 1, 3 and 6, that the children's pronunciation
ability seemed to vary inversely with their ages. Accordingly he re-
comended the teaching of a foraign language from the very first
grade.

Ginsberg described experiments in which pre-schoel children in
Leningrad were taught a foreign language. Above all these experi-
ments involved the testing of different methods in the instruction
of two age groups (five and six-year-olds) at three kindergartens.
Each group was taught for half an hour per day three times a weck.
Among other things, the experiments led Ginsberg to the conclusion
that "..... children of five and six can learn a foreign language,
its phonetics and syntax, with remarkable ease." (op. cit., p. 20).

In order to obtain a basis of comparison, the teachers in the pre-
school experiment also taught pupils in the second and fourth grades
of Tegular school using similar methods™. Ginsberg observed: "Sounds
ara mastered more easily in th. 2nd grade than in the 4th, hut less
easiiy than in kindergartes.”" He also noted that "after the sumter
vacation bre-school children recalled what they had been taught much
more vapidly and fully than scheolchildren.” (ibid., p. 24}. Thus
Ginsberg arrived at the preliminary conclusion that pre-school chil-
dren learn a foreign language much faster, better and more permanent-
1y than children of school age-

X Adiovisual methods were used, the aim being to develop the pupils’
:g:a.lﬂ of the spoken language, not to teach them to read or write
language. :
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In a Swedish experimental scheme of preparatory English teaching, pupils
spent three fifteen-minute lessons each week listening to the language
and imitating it with the aid of a tape vecorde: and a filmstrip (Gorosch
& Axelsson, 1964). In this way the teachers ruming the experiment &id
not have to intervene in the teaching process, nor were any special lan-
guage qualifications required of them. Since teaching in accordance with
this model (entitled "English without a book™) was conducted in various
grades (1-4), the results among children of different ages could be com=
parcd. Ekstrand {1964) found that the clder pupils did consistently better
than the younger ones in tests of pronunciation apd listening comprehen-
sion.

In a relatively comprehensive investigation by Dunkel and Pillet (1562),
a study was made of the teaching of French starting in grades 3 and 4 at
the University of Chicagos Elementary School. Concerning the age for be-
ginning the leaming of a second language, it was found that “when the
adio-lingual skills are a major objective, students in the third and
fourth grades do better than those beginning later." (op. cit., p. 141).
At the same time, however, it was evident that those in the fourth grade
did as well as grade three, if not better, where oral skills were con-
cerned®,

Brega and Newell {1967) investigated the long-term off . on high school
achievement of foreign language teaching at elementa.; ovel. In a sim-

ilar study by Justman and Nass (1956), where high school merits were used
as a criterion of comparison between matched pupils with and without pre-
vious irstruction in Fremch or Spanish, the differences in favour of the
FLES students were either non-existeni or negliglible. Brega and Newell

conpared students at the end of the eleventh grade (high school) who had
either studied French since the thind grade (the FIES group) or since the

A Dunkel and Pillet had the follodng remarks to make on this point.
“*Since we are not slﬁaking here of the child who acquires the foreign
language by living in the milie1where it is spoken, we suspect that
the better progress of the fourth grader is due to greater maturity,
better adjustment to school routines, or similar characteristics
vhich make the fourth graders strewhat better able to profit from
formal classroom work.' (Ibid.).
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" seventh yrale. The criterion used here was the results of M.L.A. tests

in the four skills of listening, speaking, reading and writing. The
FLES students did significantly beter in all of these tests.

In an experiment by Asher and Price (1967), a study was made of the learn-
ing by children and adults of Russian comsnds of varying length. In the
retention tests, which required adequate behavioural responses to the
Russian sentences, c.g. standing up, going to the door or picking up

a pencil, the adult group was far more successful. The older groups

among the children (ten and fourteen-~year-olds) displayed significant-

1y better retention than the youngest (eight-year-olds). Asher and

Price inferred that, where children and adults are set to learn a

foreign language on the same temms, the adults are more successful.

in a study of hte prommciation of English sentences by Cuban immigrant
children of various ages living in the 1.5.A., Asher and Garcia (1969)
found that the best promnciation - "a near-native prommciation” -
was comonest among children who had come to America before the age of
six, "There seemed to be an inversc rélationship between age vhen the
child entered the United States and the acquisition of a near-native
prommciation.” (op. cit., p. 340).

In his surveys of research, Carroll (1960, 1963) fourd good reasons to
believe that the carlier children were exposed to a foreign language
the better their prommeiation would be, On the other hand he was un-
able to find evidence to show that children learned other language
skills more rapidly, if allowance was made for the time needed for
learning,

In & later account (1969), Carroll discussed the reason for the popu-
larity of the supposition that small childrepn learn foreign language
faster then older children or adults. He believed this supposition to
be principally derived from the cbservation that children acquire a
better propunciation. “After all a good actent is the most easily cb-
servable aspect of language competence.* (ibid., p. 62). Carroll also
pointed out that small children only became *very fluent in a second
langusge* under certain conditions. He added, 'What is often ignored

X Sub-tests in the Modern Langusge Association Cooperative Foreign
Language Test.
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1s that the conditions are rather speclalized and not always easily arrang-~
ed or duplicated in schools, and that even under these specialized condi-
tions not every child learns the second language as well as his mot.her
tongue,” (ibid., pp. 57-38).

In an exposé of the successes and problems of the FLES movement, Stern
(1966) remarked as follows: "'FLES-experience has foumd children particular-
1y amenzble to meaningful sound discrimination, role playing, and simple
linguistic behavior in social situations. On the other hand, grasmatical
abstractions are of little value." (ibid., p. 266). Stern also maintained
that arguments concerning an gptimum age for the learning of a second lan-
guage had not been an unqualified advantage to the FLES movememt, bLecause
among other things they had led to exaggerated hopes and a naive faith in
the linguistic ability of younger children of school age. For many reasons,
the efforts made to show that small children learned foreign languages
better than young persons and adults were misguided. In an article written
some years later, Stern referved to the difficulty of producing amy such
evidence®. Be also found thar people had tended to overlook the fact that
"..s.. effective teaching of languages to young children is a feasible
achievement.” (Stern, 1969, pp. 27-28).

Stern sumarized his conclusions regarding the early teaching of foredgn
languages in the following words: "..... children have been proved to
make an effective start in language learning imder schonl conditions and
this early start appears to lay a good foundation for contimued language
study throughout the period of full-time schooling." (ibid.)

& Carroll {1969) chserved the following, amng other things: "There
are quilitative differences in the kind ¢ mastery attained
by children and adults.” As he saw it, the d;f ring interests of
children and adults precluded a common syllabus. (p. 61).
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As was shown in the previous chapter, there were good reasons for an-
ticipating certain benefits from the early teaching of English, and
desires to this end had been expressed in several quarters. These de-
sires are fully in linc with the development of the role and importance
of foreign Ianguages in the Swedish compulsory school during the past
few decados. English. has become progressively more important as the
first foreign language to be spudied by all pupils, and the commence-
ment of English studies has gradually been moved dowmwards through the
grades.

Thus the advent of the EPAL project can be seen as a nntural stage in
the devclopment described above. The main topic of investigation con-
cermned the advantages and disadvantages of English from grade 1 as
against the commencement of Englirh in grade 3 1aid dmn by the Lgr

69 time schedules. There were above all psycholinguistic reasons for
enticipating benefits in temns of the pupils' assimilation of a foreign
languaga, at least in certain sectors, if teaching were to begin at an
earlier age. But the theoretical foundations of the arguments put for-
ward were uncertain and would therefore have to be put to a comprehen-
sive practical tast in order for reliable conclusions to be possible.
As should be clear from the preceding section (pp. 28-31), the avail-
able empirical material was gemerally inadequate. Moreover the refer-
ence group thought that experimentation was needed in Swedish condj-
tions, even if there were examples of successful experimentation with
early language teaching to be referred to in other coumtries. Only after
this experimentation had been conducted would it be possible to make
any reliable pronouncements concerning the effects of eurly English
teaching in Swedish camprehensive schools.

The main topic of investigation for the project is the effects of early
English teaching on the pupils' knowledge and skilis in Bnglish. Both
immediate and more long-term effects have to be taken into accoumt.

Another prime issues concerns the potentizl effects of English teaching
from grade 1 upon other aspects of school work. The occinrence of an
additional subject in grade 1 could have a disruptive effect on other
teaching, for instance if it were to occupy the attention, energy,
interest etc. of both teacher and pupils to such an extent as to take



some of the zest out of other activities. On the gther hand English les+
sons conld have & stimulating effect, for instence by adding to the varie
ety of school work.

The question of the effect of the early introduction of a foreign lunguage
on the practice of the pupils' language skills in Swedish is of course a
very important problem which uygently Tequires investigation. Apprehen-
sions have been expressed of the practice of basic skills in the native
language being disrupted by the early study of a foreign language, but
several American studies heve failed to establish any such negative con-
sequences (Geigle, 1957, Johnson et. al., 1961, Lopato 1963, potts 196NK.

To provide scope for the teaching of English in grades 1 and 2, sowe changes
will have 20 made to the time schedule allocations of one or more other
subjects, unless the children's school hours are to be increased, The ques-
tion therefore arises of the eifects of such a reallocation.

Before venturing onto a mote exact definition of the aims of the EPAL pro-
ject, an account will be given of the teaching time allocation for English
which came to be applied to the various grades and classes taking part in

the experiment.

TIME APPORTYONMENT

The problem of time apportionment is best divided into two subsidiary prob~
lems, namely the age at which English studies are to begin and the appor-
tioyment between the grades of the time ayvailable for English lessons.

A. Timing of the first instruction in English

The main topic of investipation for the EPAL project concerned the effects
of ealry English teaching. The temm "early”,of course, demotes a commence-
ment prior to the aurumn tem of grade 3 (according to the Lgr 69 vime sched
ules) comprehensive school framework. Thus various junctures for the com—
mencement of English studies in grades 1 and 2 could come into question.

& In an article written in 196n, Carroll made the following pronouncement:
"The concerns of those who fear that FL study will cause gsythological
interference with study of the pative language are probably completely
unfounded. Even in gsydmological research on Iearning it is hard to pro-
duce interference effects except under special experimental conditions
unlikely to occur in actual I situations.” (Carroll, 1950, p. 14).
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However, the arguments in favour of early foreign language study quot-
ed apove appeared to speak in favour of as early an introduction as
possible. Moreover it seemed justifisble to investigate a starting
point as far removed as possible from the usual one (grad 3), so as

to make any differences all the more apparent. Consequently discussions
within the refcrence group for the project centred mainly round the
grade 1 altemative, even though the commencement of English studies

in grade 2 wag still considered an interesting possibility.

The reference group decided in favour of an investigation of the ef-
fects of English teaching commencing in the spring term of grade 1.
The autum term of grade 1 was judged less appropriate, on the grounds
that the children needed the initial period of schooling to grow ac-
custemed to their new surroundings and acquire certain basic schopl
habits, apart from which it was arguable that the practice of basic
language skills in Swedish should be given a head seart on the second
language.

B. The allocation of English study time between grades

Theoretical viewpoints concerning differept allocations of time

If we disregard various practical restrictions and imagine that the

total mmber of teaching periods allotted for a subject can be freely
divided between the grades of comprehensive school, the question erises

as to the optimu apportionment of those periods. In other words, what ,
allocation of teaching time between grades will have the best teaching -
results? There are of course a variety of principles which can be applied

to the apportionment of 2 fixed mmber of teathing periods. For instance,

the periods can be equally divided between the grades, or else resources

can, be concentrated on an mmber of grades, other grades being given no
instrection at all.

A nunber of different time allocations from those currently in force
could be considered worth trying, for instance, in the light of theories
of development psychology, the order in which the varicus sub-goals ocaur
in the subject in question, the motivation and interests of the pupils
ard 0 on.

However, our ability to campare the effects of suth altemative time al-
locations is among other things conditional on the existence of certain
teathing goats for the subject in question, which are to be achieved

during the camprehensive school peried, and on the possibility of defin-
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ing those goals sufficiently to be ghle to establish the extent te which
the yupils achieve thes.

The above argument concerns the use of a pre-determined resource - the total
number of comprehenisive school periods for a subject. Of course, one can
also inquire after the optimm apportiorment of the total mmber of compre~
hensive school periods for all subjects between the various subjects on
the timetable.

1f the effects on one subject of a slight alteration of the total mmber
of periods were to prove relatively limited, while another subject was
wore profoundly affected, this could possibly requity action to be taken.
Assuming among other things tha: equal importance is attached to both sub-
jects and thar the inclucation of certain basic knowledge and skills is
not prejudiced, teaching perlods can we2l be taken from the first subject
and transferced to the second.

The adoption of time schedules is in the ultimate anslysis a matter for the
Riksdag, while the allocation of periods for the various subject is a mat-
ter of goals and respurces involving many different interests, not least
the organized interests of teachers themselves. Moreover the opportunities
of, say, carrying out controlled comparisons of different time asllocation
varlants, espacially variants involving several subjects simultanecusly,
arc extremely limited, for practical or econotic reasons. Nonetheless,
there is probably a2 great need for curriculum research of this kind, in
variqus forms, as a means of providing policy makers with more abundant

and more balanced working material.

Theoretically Interesting time allocations for the.teaching of Eoglish

To begin with, the question of the time zllocation for English iessons to Y
be used in the experiment was discussed purely theoretically, without Te~ i)
gard to practical and economic problems were disregarded for the moment. i
Gradually, however, increasing attention came to focus on the importance
of varicus 1imieing facto—s, and 2 search began for practicable solutions
to the problem of a reapportlomment of the perlods available for English
studies.

Three of the theoretically most interesting time allosatisn varlants will
be considered bere.




Therec are many examples showing that periods of intensive learning
can be highly cffective where the assimilation of a foreign lan-
guage is cawemed‘.

I. Allocatigng with_an increased mumber_of periods

The frequently made observation that smill children scmetimes,

for instance during a prolonged stay abroad, pick up a foreign lan-
guage with the greatest of ease also corroborates the assumption
that a concentrated perled of learning can be an advantage.

A heavy teaching perlod increment was considered necessary in
order to achieve more intensive periods of English instruction.
This additiopal rescurce was primarily to be utilized in the first
grades. Thus the reference group discussed time allocations of up
to 30 perisds per week for the whole of camprehensive schoo’ . Con-
sideration was also given to smaller increments divided between the
introductory grades™,

II. Atlocations with a_more concentrated introductory phase

R R EtE A am wm am m o mm m R e

ne important jssuc of principle considered by the reference group
concerned the mwoune of teaching time to be allocated during the
intyoductory phase. Fears were expressed that an unduly small

namber of periods during the first grades could have certain dis-
advantages. Only when the pupils get enough practice in the langusge
to be able to start using it feirly rapidly can they be presumed to
be potivated for continued language learming. A sufficient measure
of teaching support must therefore be provided during the introduc-
tory phase.

The leaders of the project also judged it advisable in terms of
the psychologY of learning for lessons to be given at relatively

% Cf Carroll {1962), The Prediction of Success in Intensive Foreign
L?nmguagc Training, in Glascr (ed.}, Training Rescarch and Educa-
t L]

&k At an early stage in the work of the project, the aim was said
2 bereapportto swd{ roent of the total of 21 English peviods k
a) a onment o total o glish peviods per weel
tﬁmughwt the whole of comprehensive school in accordance with
the variant {subrequently investigated) involving the commence-
went of English studles in grade 1,

b} a total sllocarion of up to 30 periods, with a heavy incre-
ment during the first grades. (SkolBverstyrelsen: School Rese-
arch Newsletter 1970:11}.
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fraquent intervals®, This is probably a particularly isportant conziders-
vial during the indeial stages of learning a foreign language.

A time allocation between the grades providing a relatively intensive
phase of English teaching does not necessarily demand a large mmber of
teaching periods, because a single periad {40 minures) can perfectly well
be divided into two 20-mimmte lessons. However, if the rotal mmber of
English periods is not increased, a fairly drastic reapportionment of the
mmber of periods available (as per lgr 69) will have to be effected.

£ e -~ = P P =L s g PR

tge 69 divides a total of 21 English periods per week between the grades
as follows: grades 3 ard 4, two periods per week, grades 5 and 6, four
periods per week and grades 7-9, three periods per week; se Figure 1.

No. pericds

[l B

¥ Grade

Figure 1. Allocation of English periods between grades of comprchensive
school as per Lgr 68,

at coutld be of interest to make camparisons with a corresponding time al-
lecation, but starting from the spring temm of grade 1 instead of the autwmn
term of grade 3, However, a time allocation wholly congruent with that of
the 1gr 69 time schedule wenld imply the conclusion of English instruction
at the end of the autum term of grade 8, which perhaps would he an un-
desirable arrangexnt from many points of view. Another possibility would
be to make the allocations only partially congruent, for instamce with four
20-minute lessons {= 2 periods per week) being allotted for English teach-
ing during the first four terms of both alternatives. An asrangoment of

& For instance, four lessons per week (on different days) throughout a
school year are probably more effective than two lessons per week for
two school years.

41
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t]ﬁs kind would make it possible to investigate the specific importance
* of the juncture at which English studies ave begun.

Limjting factors

A poaber of general viewpoints have now been presented conceming dif-
ferent time sllocations, and mention has beent made of scme theoretically
interesting time allocations for the teaching of English. However, when
the EPAL reference group came to choase the time allocation varient to
be investigated, 2 mwber of 1imiting factors had to be taken into con-
sideration which greatly _sstricted the choictes open to them.

Firstly the total mmber of pericds for comprehensive schopl English
according to Lgr 69 (21 periods per week) represents a fraow which
cannot be exceeded without great difficulty. An increase in this number
of periods either demands new resources (including more teacher periods})
or else a reapportiomrent of the resources alrezdy available, i.e. the
subtraction of perinds fram some other subject. Neither of these alter-
natives is very appealing. An experimental scheme based on the first
menitioned altermative would be relatively costly, and even very good

- results would be unlikely to make up for the financial drawbacks in-
volved. Nor can the transfer of periods to English fram apother subject
be arranged without any complications. 1t would probably be hard to ob-
tain permisaion fram local education authorities and teachers' associa-
tions, even in the context of on experimental scheme, for an alteration
of this kind, which in the vltimate analysis ropresents a revision of

_ priorities relative to the geals of the school SYystem.

Secondly, the allocation of teaching time between the grades cammot
be excessively tampered with. For instance, efforts to redeploy the
available of periods from the senior level of camprehensive school

to earlier grades run into very great difficulties due to differences
in the structures of teaching appointments (with subject teachers at
senior level and class teachers at middle and jumior levels). Then
again, one has to bear in mind that experimental activities invoiving
a revised allocation of teaching time cannot be organized in a vacmm,

Since the experiment is expected to contimie for several years, cone-
sideration also has to be given to pupils moving into or away from
the experimental clesses. It is very important to ensure that the
transition from cne type of English teaching to another is not made
wmecessarily troublesome for these pupiis by the experimental ac- .
tivities being conducted under radical}y different conditions.

42
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Tiwe allocation in EPAL

Bearitg in mind the juncture chosen for the camencesent of English studies
and the shove mentioned restrictions applying to the gisposition of the
available teaching periods, the reference group decided that a time alloca-
tion involving a minimm of departure from the Lgr 69 time schedules was
to be used in the experiment.

As mentioned above, Lgr 69 divides a total of 21 "periods per week per
grade” benween grades 3-9 as follows: grades 3 and 4, two periods per week,
grades § and 6, four periods per week, grades 7-0 three periods per week;
see Figure 1, p. 37).

By reducing the mmber of periods where it is greatest, i.e. in grades §
and &, and using the surplus periods in grades 1 and 2 instead, we obtain
a fairly even allccation of teaching time; see Figure 2.

No. periods

- U A
L

_)Grade

Figure 2. Allocation of English teaching time between comprehensive school
grades as per EPAL.

To avoid altering the total mumber of periods per week in the grades affect
od by this reapportiomnent, it was decided to take the English periods for -
grades 1 and 2 from the periods allotted for Swedish. Swedish weuld then
recover these “borrowed” periods in grades § and 6. The exchange with Swed-
ish was judged desirable because Swedith has a fairly large mumber of pe-
riods per week in grades 1 and 2 (9 and 11 respectively).

This exchange ought to imply a less drastic alteration than an exchange
with sane other subject with fewer periods per week.
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PURPOSE *

In accordance with the sbove arrangements, the mahi purpose of the
EPAL project can be defined as follows. The purpose of the EPAL pro-
ject is to cafry out a canprehensive examination of the effects of
time schedules for English whereby instruction begins during the
spring temm of prade 1. Total teaching time for English during jumior
and middle levels will be the same as the Lgr 69 time schedules al-
locate for grades 3-6.

The main purpose will be achieved by means of comparisons with, in
the first instance, the Lgr 69 time schedules and, to same extent,
with soacwhat modified time schedules from Lgr 62%; see Table 2.

Table 2. English time schedules compared in the EPAL project

Junlor and middle levels Senior level Grand
grade grade grade grade grade grade § Total | grade grade grade
12 3 4 "5 "¢ 7 8 9 jtotal
Mgrerf « - - 3 & #Alnun{sz 3 3!
Lgr6d | - - 2z &4 £l nis 3 3 |a
EPAL 0.5 1.5 2 2 ® 2|l 1|3 3 3 {a

8 period per week is devoted to divided class teaching, giving
teacher period requirements of 5 and 4 periods per week respectively.

Primarily the comprehensive examination will entall the evaluatior
of long-term and shovt~term effects on the pupils® knowledge and
skills in English and of their attitudes to the teaching of English.
A study will alse be made of any effects on the pupils' inowledge
ard skills in a) Swedish and b) mathematics, and ¢) on thelir atti-
tudes to the various subjects and to school in general. Some ob-
servation will also be maintained of the character of the English
teariang process in the various time schedule cunditions.

The project will also invelve an analysis of the effects of the var-~
lous English time schedules on different pupil groupings. In this
comnection it will be possible for special attention to be given to
the conditions of low performers and immigyant children.

X According to Lgr 62, English starts in g.ade 4 with 2 pericds
mk,follaedwsﬁodsperweekinsgrﬁesm4§ pe6r
28 4 periods per week ingtest of oin proge 2 (foT week in grade

pet t 5 accordance
with the Lgr 69 time schecules). : ( .




i ; DESIGN <

CHOICE OF EXPERINENTAL AREL

Thus the first issue which had to be decided in the EPAL project concerned -
the relative aivantages and disadvantages of a certain time schedule for o‘
English in the jumior ond middle level grades of the Swedish camprehensive
school (vid. supra). For purposes of generalization, thevefore, it would

have been ideal if same form of pational Sample of pupils or classes had .
been feasible. For practical amd financial Teasons, however, a procedure
of this kind is rarely possible and could not be considered on the pre~
sent occasion. The only realistic alternative in view of the rvesqurces
availsble for the project was to find a suitable school district and se-
lect a rumber of classes within the district to form an experimental group, '
taking others as a control group. .

-

A. Requirements ”.
There were certain basic requirements which had to be satisfied in order '
for a school district or suchlike to be eligible as an experimental area. -
Firstly, the district had to be close to Uppsala, otherwise fares and

other expenses would become prohibitive. Secondly, allowance had to be

made for the fact that the pupils involved by this study would be followed
for several years, at least up to the end of middle level. Bearing in mind
the appreciable changes that were bound to be undergone by the pupil popu-
lation during such a protracted period, the groups must fram the very out-’
set be dimensioned in such a way that they would still include a sufficient
number of pupils after grade 6 (an important vantage point for evaluation
purposes). Thus the school district would have to comprise a relatively
large mmber of classes. Needless to say, the experimental area would also
require junior level teachers qualified t0 teach English. It was aiso
extremely desirable for the school district to use the acclimatization pro-
cedure incorporating Ljungblad’s autuen test during the initial stages of
grade 1, the reason being that this test is an ability test comprising sev=
eral sub-tests measuring different aspects of ability or school readiness.
The svailavility of this type of determination of the pupils® initial
status was regavded as an essential means of enhancing the accuracy of
subsequent comparisons between proups of pupils.

Finally, the experimental area had to be well equipped with such teaching
aids a5 tape recorders, flanellographs, overhead projectors etc., since a
junior level English textbock (at least, with the methods currently prac-
tised) requires an abundance of recorded and pictorial material of various
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B. The Visteris School District

An inventory of conditions in a mumber of eligible school districts
revealed that the Visterds S5choel District was best suited to the
requirements and desiderata emmerated above, Since the Visterds

education authorities were also very favoursbly disposed towards
participating in an experimental scheme of English teaching starting

in grade 1, it was decided to conduct the EPAL experiment in Visterds, '

The Visterds School District was well suited in the respects pre-
viously yeferred to to serve as an experimental area, It was close

to Uppsala and had a relatively large number of classes in each
grade, The district also had junior level teachers gualified to teach
English, the schools were well equipped with AV aids, and the begin-
ning of the gutuem term in prade 1 was an acclimatization period ine
cluding the above mentioned school readiness tests.

Another factor meriting attention was the fairly large proportion

‘of immigrant children in Visterds. This was an advantage in same ways.
Anong other things it would facilitate an inmediate study of the im-
plications for immigrant children of the early cammencement of foreigh
languape studies.

EXPERIMENTAL GROUPS

Altogether four different groups of pupils in Visteris are taking
part in surveys under the EPAL project. This groups have been dubbed
El, K1, K2 and KZ. El, the experimental group, comprises a mmber of
classes taking Pnglish in accordance with the EPAL time schedules,
while the other groups are "control groups" of different kinds,

A. Experimental groups El and K3

The two most important experimental groups for the purposes of the
project are E1 and K3, which are studying English according to the
EPAL and 1gr 69 time schedules respectively., Apart from the difference
in tine schedules, these two groups are being treated identically,
Thus great efforts have been devoted to making the conditions of El
and K3 as equivalent as possible. For instance, during the intro-
ductory temms of English, both groups used veaching materials cam-
piled as part of the project and accompanied by an exhaustive teach-
er's guide which stesrs the irstruction very closely, thereby assur-~
ing uniformity of instruction. As will be appreciated, this is one
of the preconditions of comparisons between the various classes.
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After using FPAL's teaching materials for a total of 3 of the 12 grade-
week periods (at junior and middle levels), the El and X3 classes changed
to & comsercially available teaching pateri.alt which was also accompanied
by an exhaustive teacher's guide; see the figure below.

Grade1 Grade 2 Grade3 Craded Grade § Grade 6
0.5 ppu 1.5 ppw 2 pom 2 pv 31!1' 31?'
AN XN AA /7{’/7!

1 l T — L

2 2 pow 4 ppw 4 pow
A 4// VAL

r

e

m = FPAL's teaching materials
= Commercially available teaching materials

Figure 3. English teadling in groups El and K3: periods per week (ppw)
Bng for each grade and teaching materials used. per

The reason for the change to another teaching material was that, as time
went om, it was found that the production of a special teaching material
as part of the project would be too costly. There were certain plans for
the construction of a series of teaching materials to be used from grade

1 up to and including grade 6, but a transition at soe suitsble Jjuncture
to existing teaching materials had also been discussed; see also page
infra, concerning the change to commercially available teaching materials.

The teachers taking groups El and X3 have frequently been called to mect-
ings at which they have been given general information on the EPAL experi-
ment, an introduction to the EPAL material, demonstration lessons ete.

The classes forming the E1 and K3 groups have also been visited by the pro-
ject members for purposes of classroom cbservation. Groups E1 and K3 have
also been treated onm equal terms as regards measurements in English. The
tests of various kinds taken by the El1 group have also been administered,
after a corresponding amount of instructiom, to the X3 group.

& New Hallo Everybody, by Axelssom-Knight-Sundin.
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: “Group E1

Group Ei comprised 24 classes when its mewbers first enteved grade 1.
s mentioned carlier, this group started English in the spring teym
of grade 1. T6 begin with the instruction took the form of short les-
sons lasting 20 minutes, with two such lessons per week during the
spring term of grade 1, three per week in grade 2 and so forth; see
Table 3. The teaching material compiled as part of the EPAL project
was used from grade 1 to the autism term of grade 3 inclusive, A
shart description of this teaching material will be found on page

‘Table 3. Fnglish lessons per week in groups E1 and K3, grades 1-5

grade l,spr. grade 2 grade3 graded grade S5  grade 6
term

El | 2x20 min Ix20 min  4x20 min  4x20 min 340 min  3x40 min
K]~ - 4x20 min 4x20 min  4x40 min  4x40 min

Classes for group £1 were avtamatically selected following an agreement
as to which teachers were to take English from grade 1. A1l of these
teachers were qualified by the beginning of the autum temm 1970 to
teach Fnglish.

Group K3

Group X3 started English in the normal manner, i.e, in the autum tem
of grade 3, as per Lgr 69, and here to the EPAL textbook was used

to begin with, As with group El, instruction for the first temms took
the form of 20-minute lessons; see Table 3. The classes in K3 have
been selected to give a pupil composition bearing the clasest possible
Tesemblance to that of group El. This has been arranged by selecting
parallel clagses fran the same schools or school management aress as
the El1 classes, wherever possible. Failing parallel classes, classes
have been selected from other schools with simllar recruitment con-
ditions. Group K3, like group El, initlally comprised 24 classes.

B. Group K2

Group K2 comprises the remaining Visterds classes of pupils who start~
ed school in the gutumn term of 1970, i.e. the thirty-seven grade 1
classes remaining after the deduction of the E1 and K3 classes,

. Like group X3, group K2 started English in grade 3, following the
EKC 4 lgrﬁstmwmdules,butmlikegrwpsﬁlmﬂlﬁtl&smrpis
using a comercially availgble teaching materials New Hallo Everv-
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body%, for the whole Of the experinental period. Measurements in English
are being kept to a minimm in group K2. Thus no English tests are includ- .
ed in grades 3 and 4. The first tests to be administered are 2 mwber of
group tests i~ grade S.

Group X2 plays an important part as 2 control group for El and K3. These
two groups can be regarded as experimental groups in the sense that English
is taught there in special conditions and the groups are subjected to close
attention from the project in the fom of frequent measurements in English,
observations and visits, information meetings and so on. In other words,

E) and K3 are not being taught English in perfectly normal circumstances.
On the other hand the English teaching cenducted in group K2 should quali-
fy as fairly representative of ""the teaching of English under nomal con-
ditlons",

The K2 classes also serve the very important purpose of acting as recep-
tion classes for pupils moving into Visterds. One very difficult problem
in a protracted study of this kind is that of keeping the experimental
classes intact. The admission of new pupils into these classes naturally
tends to distupt the design of the experiment, especially if the propor-
tion of new pupils in the classes grows large, Under an agreement with the
Visterds education authorities, however, new arrivals have to the greatest
possible extent been placed in K2 classes and it has been possible to limit
the numbers of new pupils in groups E1 and X3,

C. Group K1

Group Ki's English studies are based on a combination of the lgr 62 and
Lgr 69 time schedules sanctioned by special interim regulations issued by
the National Board of Education 2%; cf, Table 2. Thus English studies be-
gin in grade 4 with 2+1 periods per week, continuing in grades 5 and 6
with 4 periods per week. Thus group K1 studies English for a total of 11
periods per week in prades 4-6, which is one period per week less than the
other groups in the Epfi investigationh. For this reason, and alsoc because

& Cf. page 43, This is the same teaching materisl to which groups E1 and
53 c"?"fo after their introductory period using the EPAL teaching
material.

#x Qurrent News from the National Board of Education, 1969/70:7, p. 7.

49



y “.

it starts English later than the other groups, group X1 is parti-
cularly interesting with reference to EPAL's main topic of inquiry
concerning the effects of different time schedules for the teaching
of English.

Group K1 camprises pupils from the generation which started in grade
1 in the sutem of 1969. To aveid the collection of unnecessarily
large quantities of data, a selection was made of about half the
total mwber of classes in the urban area of Viisterds School District.
This selection was made on 2 random basis in each school management
area and the resultant sample comprised 29 classes.

Table 4, Experimental groups for the EPAL project in Visteris

Pl el Eve i kA =
aut. "69 K1 28 gr 4-6:11 ppw no
aut.'70 X2 37 g 3-6:12 ppw no
aut.'70 Qg 24 gr 3-6:12 ppw yes
aue,'70 El 24 gr 1-6:12 vpw yes

The above table provides 2 survey of the experimental groups taking
part in the project in Visterds. Four different groups of pupils are
being studied. Together groups K2, K3 and £1 comprise all the pupils
who started school in the autum term of 1970, except for special
classes. The total muber of prils in these groumps in the school
year 1970/71 was roughly 1.800. The mumber of pupils in K1 in 19569/7¢
was upwards of 500,

PLAN OF COMPARISON
A. English
fl & K3

=11 it

The ctfects of the English time schedules tsed in the EPAL experiment
on the pupils® kuowledge and skills in the subjuct will be studied
primarily by cemparing groups El and K5. Relatively comprehensive
Beasurements are being undertaken on & nimbter of oceasions or points
of comparison {Sw. abbreviation, P}, and o mmber of less compre~
hensive tests have been given to the experimental classes in group El
and K3 on several occasions during the introductory temms of English.
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I. Points_of coamarison o
The first point of comparison - JP1 - cames at the trapsition from the EPAL
teaching material to a cammercial one, which in both groups occurs after

3 of the total av 12 Englisk periads per week at junior and middle levels; -
see Figure 4. In group El, JPA comes at the end of the aytusn temm in ‘
grade 3 after for terms of English.

Halfway through the English instyuction for the junior and middle levels
of comprehensive school (i.e. after 6 grade-week periods}, JP2 comes st the
end of the sutum tern of grade S in group X3.

Gradel CGrade 2 Grade 3 Grade 4 Grade 5 Grade 6 +ssOrade 9
B | ! A7V 77 A7 A7 A
5 | l &g@ﬁszxz:- g,

JP = point of comparison

Figur 4, Points of comparison for English in experimental groups El and
K3

JP3 at the end of grade 6 is a very important suming up point for evalua~
tion purposes, because by this time the pupils in the two groups have had
the same number of English periods, added to which they are the same age.
At the previous points of conparison, the group K3 pupils are always some~
what older when tested than the group £1 pupils, which complicates and de-
tracts fram the interpretation of the resules.

A further point of comparison §s planned for the end of grade 9. If the
results of the measurements in junior and middle levels indicate that a
comparison in grade 9 would be useful, and if the project has the resources
for this purpose, a further measurament of this kind may also be under-
taken.
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During the first terms of English, while the EPAL teaching material
was being used in groups E1 and K3, teacher-directed listening compre-
hension tests were conducted in the various classes of each group

on four pccasions. Two individual tests were also carried out, in-
volving a randam sample of about 40 per cent of the pupils in each
group. These tests, conducted by special examiners, were principally
aimed 8t charting the pupils’ speech production and general pro-
nounciation skill. All tests have as far as possible been given to
the various experimental groups after the same smoumt of English
instruction; see Figure 5, infra,

Grade 1 Grade 2 Grade 3 Grade 4
B ] ; 7S 77V 777077
k3 of
4 £ N 3 *
[ —
K3 1 1

1 TL 5 1Y
% = listening camprehension tests, mmbered 14
3 = individual tests, I-II
= the EPAL teaching materiai

= a camercially available teaching material

Figure 5. Measuraments during the introductory phase of English
in groups E1 and i3,

111+ Clasgroom gbservations

Classroom observations of Enplish lessons in groups E1 and K3 were
& very important means of studying the various effects of different
time schedules. Since the El pupils started English three temms ear-
lier than the K3 pupils and were thus about 1.5 years younger on
average, there is reason to anticipate samewhat different teaching
processes. The purpose of the classroom observations is to chart
any differences occurring in the teaching process between groups El
and K3 when they are studying the same part of the course and using
exactly the same materials, but when the K3 pupils are about a year
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older than the E) purils; see Figure 6.

Grade 1 Grade 2 Grade 3

T 3
! | ¢

=
weeks 16-22(9.4-27.5)

(1
T

T
'—TL

-
= =—i
woeks 15-21(18.4-25.5)

o t T

Figure 6, Systematic classroom observations of the English teaching
pmcessi:e:q:erimenulm'wv;ﬂudn.m

The observatinn period for a1l classes in the two groups Camprises seven
20-mirute lesuons starting with lesson iii in the EPAL teaching material,
In group E) this peried came during the spring tem of grade 2, while in
group K3 it cime during the spring term of grade 3. The gbservations were
made by traired observers using an observation schedule dran tp in ac-
cordance with 2 previously tested procednre‘. -

As previwisly intimated, K1 and K2 are also included to some extent in the
evaluation of the English teaching results. The results of all groups (E1,
K1, X2 and X3) in the grade 6 standardized achievement tests in English
will be utilized. It shosld also be possible for K1 an2 X2 to given those
parts of the test battery for K3 and E1 at JP3 which are sufficiently gen-
eral to the language content of the teaching materials used in these two
groups. A mmber of tests directly designed for the measurement of the
pupils’ coomand of the langusge material occcurring in the K2 and KI cinsces
may also be considered; see Figure 7.

% Lena Rehnstrm, B.A., will be in charge of that pert of the EPAL project
mem%swdies o English teaching processes in different conditions
through the medium of classroom observations, Cf. page 61.
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Grade 4 Crade 5 Grade 6

i [ ] J:_ T —1 ]
L ey EE
s  —— i
. 9 . &,
K2 I | | :
xl-z : .
. - o N v,

a [ 1 T ]

= test batteries at JP2 and JP3
= parts of test batteries at JP2 and JP3
K12 4 test battery for comparison of K1 and X2

Figure 7, ﬁmtiw measurements in English invelving groups
H:

Apart from these measurements, measurepents have also been conduct-
ed in group K2 at JPZ, where certain parts of the test battery for
El and X3 have been used. The purpose of this measurement has been
to arvive at & coeparison - admittedly a rough one - of X3 apnd K2

in order to capture any effects due to group X3 having been subjected
to relatively close attention and to certain experimental arrange-
ments {such as that of a special teaching maverial followed by the
adoption of another teaching msterial).

B. Swedish, mathematics and attitudes

Measurements of Jmowledge and skill in Swedish and mathematics and
of attitndes to these subjects and schooling generally are being
carried out on the whole of the generation pf Visterds pupils that
started school in the autum of 1970 (i.e. experimental groups El,
2 and K5), as per the following timetable.
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Grade 1  Grade 2 Grade 3 Craded  Crade § Grude 6

El
A 4 ) A A N
K2
[ A A A A !
K3
il A AI
Bw.Ma.Ate. J Sw.Ma.Att. ) SwMaJAtt.) Sw,  AcebSw.  Att. Sy MalAre.

S, ® Swedish test
Ma. = Mathematics test
Att .= Attitude test

Figure 8. Measurements concerning Swedish, mathematics and attitudes
in experimental groups El, K2 and K3.

All of these various tests are taken at the end of the spring teym of each
grade and are administered by the teachers taking the various classesX,

On most of these occasions it has been possible to use existing tests. For
instance, all that is done in grades 3 and 6 is t¢ collect the results of

standardized achievement tests in Swedish and mathematicz. Any effects de-
riving from different English time schedules should of course be manifest-
ed above all by results in Swedish tests.

To same extent, group K1 has also be subjected to measurements resembling
those undertaken in groups El, K2 and K3, The Swedish tests and attitude
tests were administered at junior level. Swedish standavdized achievement
test results and pupil attitudes are die to be collected in grade 6.

CONTROL VARIABLES

A, Type of desipn

The type of design employed for the EPAL survey can be described as a quasi-
experimental design, using the teminology of Campbell and Stanley (Camp-
bell & Stanley in Gage,1962), 1t differs from a purcly cxperimental design

& The sole exception is provided by the indfvidual reading tests in DLS
(diagnostic resing and writing tests in Swedish) in grade 1, which have
heen attended by <linic teachers.
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in that the individuals in the expérimentzl groups have not been
divided between the various experimental conditions through randam-
ization. Thus the comparability of the experimental groups is a
major problem of quasi-experimental studies, In the present case,
for instance, it is questiciable whethetr the pupils have been
evenly distributed between the various experimental groups in
tems of ability and gocial background., One of the drawbacks to
a quasi-cxperimental design is that one has to take inte account
the possibility of differences in the above respects and others
besides, This means that the equivalence of the groups has to be
checked on points which may conceivably be of critical importance
in the contect. The amount of data to be collected increases ac-
cordingly, and statistical procassing too becames more extensive
and complex. However, there are statistical methods which can be
resorted to in ovder to cope with the problems of lack of com-
parability between $Xperimental groups.

Quasi-experimental designs do not exclusively entail disadvantages
compared with true experimental designs., One advantage is that tie
situation investigated is often far more realistic than in the
case of more artificial experiments in a laboratory situation.
'This makes it easier to gemeralize one's findings with reference
to the reality one is ultimately concerned with. Moreover it is
often necessary- in educational research - more particularly in
school research - to let experiments take places in nawral
surroundings, which in the present case means in school; and j¢
is hardly: feagible then to go to such lengths as o distribute
pupils at random between different experimental groups.

B. Choice of control \lrarial:'les_‘l

The need for an assurance of the camparability of the EPAL experi-
mental groups is not confined £5 the inicisl phase, Since the

EPAL study will take at least six school years, the groups will
have to be contintiously ponitored for changes in a ntwmber of
respects, because as time goes on their composition is bhound to

% Only a general and somewhat preliminasy description will be
atteapted here, A more detailed account will be glven in sub-
sequem: TEports,
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change. Due a*ing other things to the mobility of the pupil cadre and to

class regroupings between junior and middle level and, to some extent,

between grades, the experimental groups will comprise a variable muber

of classes of varigble size and composition from one year to another.

Considerable changes are also to be expected with regard to the teachers®

service, due among other things to sickness, sabbatical leave, transfers,
~ “immigration and emigravion and so on.

The above considerations refer to variable external conditions affecting
the experimentsl groups. Another possible difference here of fundsmental
importance naturally concemns the teaching ability of teachers and the
learning ability of their pupils where foreign languages are concerned.
Thus it is a very important point of principle for the English eaching
proficiency of the teachers to be chartod in sone way’. Where the pupils
are concerned, an investigation will have to be made of any differences
between groups with regard to generai ability and linguistic ability and
also, to some extent, with regard to varisus factors in the home enviren-
ment which can influence the disposition of the individual to leamn a
foreign language, though home factors are probably a great deal less im-
portant here than in cases where homework is inwolved.

¥ith @ view to exploring the pupils® linguistic ability, consideration
was given within the project to the possibility of using a special lin-
guistic ability vest. For varioils reasons, however - above all for lack
of suitable testsn ~ these plans were abandoned. Instead the results of
school readiness tests from the first period of schooling were taken as a
general measure of ability. A new ghility measurement was undertaken in
the sprifg term of grade 4 ro obtailt a more up to date measurement of
pupil ability at middle lovel. The teachers in the varicus classes com-
prising groups E1, K2 and K3 administered six sub-tests fran DdA (a dif-
ferential ability tpst) to oll the pupils in their classes; see Table 5,

® Unfortunately, no direct measurement of English teaching pmficicngz is
possible in the present case, An assessmont of teachers in the teaching
situation by several indeperdent and qualified ohservers had been
planned as part of the project but had to be shelved, mainly for finan-
cial reasons, The close steering effected by the toxtbooks will probably
reduce the significance of the teacher factor here, while on the other
hand certain data, such as teaching proficiency ratings ycars of ser-
vice, type of English qualifications prc. can be utilized to form an
indirect assessment of English teaching proficiency.

i POAT (Elementary Form of Modern Language Aptitwde Test) by Carroil ad

Sapon might have been suitable, but it would have had to be tramslated
and adapted to Swedish conditions first.
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S. Abili
Toble® Gisterss

tests taken by \he EPAL experimental groups in

grade 1, beginning of aut.term

grale 4, pid-autum

El School readiness test DEA
K3 School readiness test DBA
X2 School readiness test pBA

Kl School readiness test -

A questionnaire was constructed and distributed to parents in order
to chart factors in the pupils' home enviromments having a bearing
or: their acquisition of skill in a foreign lanpuage. However, adverse
circumstances led to a very high drop-out rate, and it is extremely
doubtful whether the results from the remaining questionnaires can
be used?, Social class identity does at least provide a very rough
sumarization of factors in the home enviromment which may be of
relevance here, and same form of social class determination may
therefore be used within the project for lack of a better and more
refired measuring instrument.

The following table summarizes the fields in which one or more
control variables sre being used or may he used under the EPAL

project.

le 6. Sumnary of fields in which control varigbles are being
Table & used or may came to be used under the EPAL project.

Teachers Pupils

"External conditions” | Teacher sbsenteeism, ! Class composition
staff chages and transfers within
the pupil cadre

Linguistic ability,
factors in the home
conducive to the
acquisition of a
second language

"Internal conditions” | English teaching
proficiency

& Only about 40 per cent replied to the questionnaire. A negative
reaction to certain questions, which were perhaps considered
intrusive, led a mmber of parents to protest to the Visterds
headmasters and education authorities against the timnaire.
The negative attitude towards the questiopnaire flzegained
wider currency as a result of a mumber of articles on subject

in the press.
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TEACBING NADERIAL DESIGN

A. Teacniig matevial requivesents

In planning the EPAL project, it was sssumed that z cerzain ssount of
English teaching materisl would have to be comstructed. There are many
reasons for special teaching material being requived with the design adope~-
&l for the project. Firstly, if teaching sturtg in grade 1 it is bound to
be very different fram the Englich t+aching which starts in grade 4 or
grade 3. (l:le\rerygreat difference is that in the latter cage thl‘.ptpiis’
reading and writing abilities in their owi languags heve already reached

a level making it possible for reading ard writing to be introduced fairly
soon in the second language as well. This is not so with the grade 1 pupils,
who are in the process of acquiring their basic Terding and writing skills.
The general maturity and interests of the yourps: pupils are & fugther ’
reason why beginners® material in English should be designed somesdiat dif-- .
ferently from the corresponding material for pupils who are two or three
years older*‘

Secandly, it was thought that the teaching material produced as part of the
project could help to reinforce control of the teaching process. A detail~
ed and quite closely steered teather’s guide should help tc 1limic varia-
tions in the influence exerted on the instruction by individual teachers.
In other words, English teaching would presumably be made relatively wni-
form as between the different classes and groups.,

Another Teason for designing special teaching material under the project
concerned the group of teachers who were to teach English from grade 1.
Since for cbvious reasons (English had not previously been taught at junior
level) this group of junior level teachers couid anly have had very limit-
ed experience of teaching English, beginners' matertal v 2eded which ]
woutld give these teachers a maximm of support. This support could be given
via the exhaustive teacher's guide, an abundance of tape recordings of
authentic English voices and so on,

B. Premises of teaching material design

Lgr 69 was one of the pbyious starting points for planning purposes, in-
corporating as it did the generzl goals of the teaching of English and the

& When the teaching materials for the project were being plamned, the only
comercially available beginners' material was for grade 4, but some of
this material was in the proc .3s of being adapted for use in grade 3.
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main jrems of English studies at junior level {for grade 3). Lgr 69
also contains methodological instructions and comments, amd it jig
accompanied by 2 suPPlement containing further instructions regarding
teaching methods for English. In designing teaching material for the
project, consideration also had to be given to what are termed the
overriding goals. .

The observations zlready made concerning the characteristics of pu-
pils and teachers were another of the premises applying to work on
English teaching material for the project. Thus for the sake of the
pupils it was judged appropriate to include a great deal of illustrat-
ed material as well as songs, games and other activating exercises.
The pupils*® pronunciation had to be modelled primarily on tape yecord-
ings of English voices.

The planning of the teaching material was also based on 3 detailed
review of existing English teaching materials for beginners, with
particular reference to disposition and principles of design. The
advantages and disadvantages of the various teaching materials were
then discussed at length by the reference group.

Ancther very important foundation of the continuing work on the
construction of teaching materials was provided by the surveys of
literature on the teaching of foreign languages compiled as part
of the project®.

C. Material components and the main Princitles of the teaching

macerigl i
A very brief description will here be given of the teaching macerial.
A more exhaustive presentation is to be found in Janson & Sundin (1973),
“The introduction of reading in English at the junior level. A study within
the EPAL project” and in Janson {1975), “Leaming to Tead English" {pre-
liminary title - report in preparation).

The EPAL material js divided into four parts - one for each of the first
four terms of English in group El. The first threec parts include the
following componenets: a) an exhaustive teacher’s guide, b) overhead
transparencies, ¢) tapes, d) A4 format flanellograph pictures,

e) flash cards, f) work book. Part 4, which entails the introduction of

tPI:rHalnbergi:gi theai-lthorof sm1%m§dogfmiws of
terature uding “Memorandum concern ce of language
situatims"' and "Memorandum for the construction of teaching mate%ials."

I.
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reading, also includes text overlays for the overhead transparencie..

One of the main principles of the teaching material is the functionality
of the language material, which smong other things implies that teaching
is based on the language used in natural everyday sitwations. One im-
portant consequence of this prirciple is that activities ave easily crest-
ed; quiz games, songs and siuple draratizations are frequent elements in
the highly systematic and exhaustive method instructions accompanying the
material. Because the langusge material is functional and conducive to
activity, and because it has also been chosen with an eye to the pupils’
interests, it should have a highly positive effect on their motiyation.

It is also worth menticning that the teaching material is characterized
by a careful phonetic introduction and a relatively moderate vocabulary
during the introductory stage.

D. Transition to commercially available teaching matevrigls

It has already been explained why the production of teaching materials un-
der the project did not continue beyond the fourth term material for group
El. When the EPAL project started, the intention was for teaching material
production to continue at least some little way further, but the cost of
this aspect of project activities had been underestimated. Although the
EPAL teaching materials were produced by relatively simple, "pre-industrial*
methods, the various comonents were relatively expensive owing to the
limited edition,

Thus the economic frames of the project made it necessary for another, pre-
existing body of material to be adopted after the EPAL material had been
used for the first three grade-week periods of English. A veview was there-
fore made of camercially available materials for grades 3-6. Great im-
portance was attached to the choice of materizl whose methods and main
principles of design resembled those of the EPAL material as closely as
possible. It was particularly important to make syre that structures and
vocabulary in the material to be adopted were more or less in harmony with
the content of the EPAL material. Otherwise there was a danger of much of
the basic progress accruing fram the introductory teaching being lost.

New Hallo Everybedy was found to be the only materiat adequately meeting
these requirements. By agreement with the Visterds coducation authorities,
the cxperimental classes in groups El and K3 were cnahbled to use this ma-
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terial following their introductory studies using the EPAL paterial®.
Various steps were taken to ease the process of transition between the
two sets of material. Thus the final part of the EPAL material taken
the form of trunsitional matsrial featuring among other things an
introductzon of the perseas portayed in Hallo Everybody. Supplementary

material was also compiled for the revision of certain portions of
the content of the EPAL material.

SUBSIDIARY STUDIES UNDER EPAL

As was mentioned in the introduction (page ), a mmber of subsidiary
problems with varying degrees of proximity to the general problems of
the project could gradually be discerned, Since the EPAL project is
concerned with 2 fairly manifold research task, division into sub-
sidiary studies was a maturzl recourse.

All of the subsidiary studies are related to the main purpose of the
EPAL project, although censideration is also given to separate prob-
lems.

The study entitled "Promumciacion measurements under the EPAL pro-
Ject" which is Ied by Lillemor Lewrén B.A, has an important function
to perform in the comprehensive study of the effects of the various
English time schedules, because research and debate concerning the
early comencement of foreign language study have indicated that it
is above all pronunciation that benefits from the early start; cf,
Carroll, 1963.

The classroom cbservations of English teaching conducted under the
lesdership of Lena Rehnstrtm B.A. are highly important because they
have made it possible to chart the actual progress of teaching. The
point is that, without a controi of what has actually happened during
the teaching process, the effects of teaching are difficulc to inter-
pret, since the cause of a particular result cannot then be Jnown
vith any certainty.

Imnigrant children are & group which was thought from the very cutset
to merit special attention, 1n view of the relatively complex linguis~

& As mentioned previously, the K2 started using New Hallo Everybody
in grade 3,




tic situation of immigrant children, consideration has to be given to the
problems which may arise due to the early introduction of English teaching.

-

The study of the introduction of English reading does not have the smne
direct link with the general purpose of the EPAL project as the other sub-
sidfary studies but was occasioned more by the problems of method which
had to be solved during the constiuction of the EPAL teaching material.
Thus 2 theoretical and highly systematic mode. far the introduction of
reading was developed by the authors of the teaching material. The model
was tried out in group El and was found to function well (vid. Janscn,

B. and Sundin, K. The introduction of English reading at junior level, a
sub=study under the EPAL project. Department of Educational Research. Upp~ |
sala School of Education. Report No. 38, 1973). This investigation was con-
tinued with the creation of the LINE project for a closer review of var-
icus problems connected with the introduction of reading.

The following brief descriptions of the above mentioned subsidiary studies
have been contributed by the various researchers.

PRONUNCTATION MEASUREMENTS UNDER THE EPAL PROJECT
by Lillemor Lewrén

One reason for the early commencement of foreign language studies is that
ability to acquire a more native premmciation is supposed to vary inver-
sely with the age at which the child begins to study the second language.
This suppesition is partly based upon the mamercus observations of immi-
grant children acquiring a native promunciation more rapidly than their
parents. Hepnce the interest devoted to measurements of pronunciation for
the purposes of the EPAL project. Accordingly one of the anticipated bepe-~
fits of early English studies concerns the pupils' prominciation.

The purpose of the prommciation measurements is to study the promuncia-
tion ability of children taking part in the EPAL project. This is being
done

a) through comparative studies of the experimental and control groups,
which started English in different grades

b) through longitudinal studies of the pupils' pronunciation development.
Problems

1. Are there any qualitativé differences between the pronunciation of
children starting English in grade ! and those starting in grade 37 2

2. What exactly §g seant by good or bed Englis prommeiation? Can any dif-
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ferences be established between the groups in this respect?
3. How does prommciation develop in the different ;jroups?

Problem 1 will be investigated by means of a global analysis in
which the ability of the pupil to pronounce English words and
phrases will be assessed by Englishmen in temms of how 'English'
the pupils' pronunciation saunds to them.

Problem 2 will be studied by means of a segmental analysis where-
by pupils whose prommciation is rated good or bad in the global
analysis will be further analysed with respect to phoneme pro-
nnciation and intonation. The findings thus gbtained are expect-
ed to show why a particular prommnciation is experienced as good
or bad by Englishmen, and can thus be regarded 23 a criterion
analysis.

It may also be possible to relate these findings to the Fnglish
time allocations for group E and group K respectively.

Problem 3 will be investigated on a longitudinal basis, Nhen
all the prommciation tests have been administered to the experi-
mental and control groups - after grade 6 at the earliest = cer-
tain groups from the experimental and control groups respectively
will be amalysed more closely with reference to different aspects
of prommciation skill. The £indings are expected to show how

. Prommciation develeps in different extreme groups and how dif-
" ferences arise between groups as a result of their different ages
when introduced, for instance, to new sounds in the foreign lan-

guage.

The prominciation measurements from this subsidiary p‘rojevc't should
lead to the development of educational aids for the teaching of
prommciztion.

64

Fromplah




SYSTEMATIC CLASSROOM OBSERVATIONS UNDER THE EPAL, PROJECT
by Lena Rehnstrim,

Background

In many surveys cooparing, for instance, different teaching methods, the .
findings have not been sufficieptly relatsble to a close knowledge of the
actual teaching process. .

One of the important concerns of the EPAL project has been to investigate
how teaching has actually been arranged in the classroom, i.e, how teach-
er, pupils and tesching material have interacted. The design of the EPAL
project, with its closely steered teaching materials, has provided unique
opportinities of carrying cut systematic observations. Thus a study has
beet made of teaching with the same subject marrer in El and K3, where the
pupils are of different ages.

e of_the cbservation studies

- s k. e g .

1, A comparison of the intensions of the teaching as stated in the teach-
er's gaide for the EPAL material and the actunl teathing situation.

In theso cbservation studies, the plan is to compare teaching in Ei
and K3 during a series of seven lessons.

2. Does the teaching sityation in which the EPAL material is used differ
from a teaching situztion involving the use of conventional teaching
material?

3. How do various frame factors influence the way in which teachers design
their instruction? There may conceivably be variations of teaching
style despite the use of closely steered teaching material, Variations
of this kind may be causcd by the interaction of factors on the part
of teachers, pupils and thé external emiromment.

4, The development of a methodology for cbservation studies. As mentioned
earlier, the survey situation is well demarcated i terms of subject
matter, survey groups and mode of instruction, and this has led to the
development of 2 methodology for observation studies of closely steered
teaching materials.
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JTMNIGFANT CHILDRER AND THE TEACHING OF POREIGN LANGUAGES UNLEIR
YHE EFAL FROJECT
by Lennart Linell

Immigrant children were a group which it was initially expected
could present problems in the EPAL project. There was the possi-
bility of these children encountering linguistic problems as a
result of being introduced to another language besides Swedish
vhile they were only in grade 1. For same pupils the resultant
situation would be so complicated that they would have to nego-
tiate four different languages. On the other hand it could be
said that the new foreign language was a field of knowledge in
which immigrant children and Swedish children were equally plac-
ed and vhere immigrant children would also be able to hold their
owm, instruction being provided exclusively in the new language.

The porpose of this subsidiary study under the EPAL project can
therefure Ye said to be the same as that of the project as a
whole,, namely a camprehensive investigation of the effects of
arrengements invoiving different time allocations, though in

this case attention is confined to immigrant children, a longi-
tudinal study being made of their school achievements in Swedish
and mathematics and of any changes in their attitudes vo different
subjects and to school generally.

The survey group can be defined in various ways, depending on the
purpose involved. For the purpose of this study, the following
definition has been adonted: “Imigrants are persons living in,
Sweden who were born nbread, or persons living here, born here
Lut having one or two parents bom in another coumtry.*

With this definition, all pupils who can be expected in any way
to be linguistically affected by encountering several languages
diring their childhood and adolescence have been included in
the survey group. For purposes of further analysis it will then
be possible, using other criteria, to select smaller groups with
special living conditions.
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LEARIING 70 READ ENGLISE (LINE, SUs Prodect No. 249)
by Bo Janson

When reading was introducted in the EPAL project experimental group in
the autwn term of 1972, an evaluation was undertaken of the model which
had been constructed for this pu-poset.

As work on the interpretation of the findings proceeded, several jgmes
arose which in tumn led Bo Janson to embark on a closer study of the process
of learning to read, with particular emphasis on what could be relevant

to the process of learning to read a Second language at elementary school
level.

The main puopose of the study carried out in VEsterds during the sutuwn of
1973 was to investigate the importance of the pupils being epabled in
speech practice to make active use of the words and phrases which they sub-
sequently encounter in writing. A presumed effect of this kind may be ge-
neral or ¢lse specific to certain groups of pupils. It is possible, for in-
stance, that speech practice is only important to pupils with a poor andio-
lingual command of the language or to pupils who have had diffianty in
learning to read their native language. The effects may conceivably be
manifested in perfermance regarding reading Comprehension or reading aloud,
and also in attitudes to reading instruction.

One practical aim of this study is o arpive at conclusions concerning the
design of teacher education and the construction of materials for the teach
ing of foreign languages as elementary level, with particular regard to

the encamter of linguistic Jow perfomers with the printed word.

The analysis 50 far made of the measurements carried cut in Visterds during
the avtum of 1973 have not yielded any uneqivocal results. Purther pro-
cessing and analysis are in progress, and the findings obtaine” will be
presented in the final report which is now in preparation.

k The results of this evaluation have been presented in Janson-Sundin, 1973
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