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IﬂtrOdthion

03
One of thg priﬂzry B2 of ghe Natjonal Institute of Education and the Educa-

. rmatio
tional Resoufcﬁg nf9 R Cente’ (ERIC) is to transform the informatrion found in
a fOrmat

the ERIC syst®n ;pto0 that will bo yseful to the classroom teacher, the

currj
administratof» ,d £he 1Qu1um developer, Such is the goal of this bibliography,

7 titles

which brings Eogerhe ang 9¢5°Tiptions (abstracts) of useful and informative

pat were .
t

reading documeny o lndexed into the ERIC system during the years from 1966

to 1974,

, HLOTS
Using th® gescri? RQading’ Readyng Research, and Reading Instruction, a

rnade of

computer searCh ;s the grRIC daty pase. Of the 5000 documents that were

search

obtained throU8h ¢(he } 3000 entrieg were in the system at Level I or Level

II, that is, ¥Ry, available On microfiche or in hard copy, a photographically
reproduced, p?Pq. baoklet. Each of these 3000 entries w-: considered for inclusion
in the bibliogbqphy.
To aid 1M tye 5eleCtion of ;¢&MS for the bibliography, nine criteria were
developed:
1. The St“dy coﬂtributﬁs 0 the Profeggion through the use of constructive
resedtyy procedures.‘
adqs

. on .
2. The in at*° to cYTTeMt ynderstanding of the reading process.
Eofm 0 p

helps

3. The d°Qumeﬂt Yhe (e2CheT with realistic suggestions for classroom

PractlQe5~

atesg

ic
4. The Styyy jnd? trend? £OT the teaching of reading; organizational

thodology;

patteélyg, mé and/cr Materials.

1ps
help te

5. The d°Qumeﬂt ache?® 'O apply theories of learning to the teaching

of rédgypg.

ifies i .
o the gelationghip of reading tc other disciplines, such

6. The 5thdy cl
, , and
as l}nguist}cs D%ychology'

to ’
7. The styyy Con U epst@Mding gspecial problem areas in teaching reading.

4




8. The docuxzent helps teachers to pyjld curriculum or gives guidance j,
planning lesgons.
9. The document yill help redders ¢o understand the state of the profegsion

or the professionalism in the teaching of reading.

The criteria were revieyed and refined py gpobert Emans, University of Marylapd;
Robert Bennett, San Diego (California) scpool District; Richard Hodges, Uniyersity
of Chicago; William Poyell, University of plorida at Gainesville; Charles Neff,
Xavier University; and Toanne Olsen, University of Houswon,

In order to be ipcjuced in the bibliography, a document had to meet at jaast
four of the nine criteria., of the 3000 gocuments evalyated, 1596 were able .,
satisfy the requirements and were included, This section of the bibliogTaphy,
Reading Difficulties, phag 115 entries. (iper categories are:

1. Reading Procagg (280 entries)

2. Methods in Teaching Reading (190 entries)

3. Reading Readipegs (131 entries)

4. Reading Materjals (245 entries)

5. Adult Educatiop (201 entries)

6. Tests and Evalyation (231 €ntrieg)

7. Reading 1n the Content Ared (95 oprries)

8. Teacher Educatjon (109 entries)

Subcategories were Organized withinl €ach pajor category, and items were put jnro
alphabetical order by guthor. Entries were then given numbers consecutive through-
out the nine separate gections, and an aythor index and a subject index were prepared
for each section. The gubject 1ndeXes were prepared using the five major descriptors
which were assigned to each document Whep i+ was indexed into the ERIC systep, In
both the author and the subject indexes, oach item is identified by its ED (ERIC
Document) number and by the consecUtive pypper assigned to it in the bibliography.

o~
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READING DIFFICULTIES

I. UDisadvantaged Youth
II. Dialect
ITI. Bilingualism
IV. Learning Disabilities
V. Mentally Handicapped

VI. Retarded Readers/Slow Learners




Disadvantaged Youth

602,

603.

"Amble, Bruce R.; and others. Phrase Reading Training with Dis-

advantaged Students: Four Exploratory Studies, 1967-68. St. Ann,

Mo.: Central Midwestern Regional Education Laboratory, 1968, 19p.
[ED 085 686]

The purpose of these four studies conducted during the 1967-68
academic year was to use the phrase reading programs in an explor-
atory manner with disadvantaged youth. Study 1 was an investigation
of phrase reading development training with incarcerated male
delinquents. There were 15 control subjects and 17 experimental
subjects. The subjects in the reading program had about 5000 prac-
tice phrases from the primary and intermediate phrase reading devel-
opment film series. The results indicated that the phrase reading
group made about two years average gain in reading, and the control
group failed to make any substantial progress. Study 2 was an
investigation of phrase reading training with fourth grade children
from a socially and culturally restrictive background. The phrase
reading was incorporated as part of the regular language aris
curriculum. The subjects had about 5000 practice phrases and

gained about one year in reading from pretest to posttest. Study

3 investigated phrase reading training with ninth grade students
designated as slow learners. The results indicated negligible
results for the group's reading skills. Study 4 investigated phrase
reading training with educably handicapped junior high school
students. As a group, they made no significant improvement in
reading levels.

Anderson, Robert M., ed.; and others. Instructional Resources for
Teachers of the Culturally Disadvantaged and Exceptional, Spring-

field, I11.: Charles C. Thomas, Publisher, 1969, 304p. [ED 032
672. Document not available from EDRS. Available from Charles C.
Thomas, Publisher, 301-327 East Lawrence Avenue, Springfield, I11.
62703]

Designed as a reference for general educators, a resource book for
teachers of the disadvantaged and exceptional, a textbook, a tool
for administrators, and a resource for librarians, the book contains
a list of instructional rescurces which the authors or experienced
others had used with positive impression, plus recent materials.
An introduction precedes th¢ entries which are arranged by the
following subjects: math; reading and English; listening and
speaking; writing and typing; spelling; social studies; science;
health, safety, and sex education; occupational education and work
study; driver education, physical education and motor learning;
art; music; crafts; home arts; industrial arts; and curriculum.
For each entry, the title, author, type of material, interest
level, source, difficulty, and a description are given. Lists of
references and of publishers are included.



604.

605.

606.

Berg, Paul C.; George, John E. Bold Action Programs for the Dis-

advantaged: Elementary Reading. Highlights of the 1967 Pre-Con-

vention Institutes. Newark, Del.: International Reading Associa-
tion, 1968, 62p. [ED 073 450. Also available from International

Reading Association ($1.75 nonmember, $1.50 member)]

The following five characteristics of successful reading projects
for the disadvantaged are discussed as a basis for aprraising
ESEA/Title I programs: (1) a child need-centered emphasis, (2)
provision for teacher education, (3) use of multidisciplinary and
paraprofessicnal personnel, (4) parent involvement, and (5) evalua-
tion procedures. Current reading programs at the preschool,
primary, and intermediate levels, operating primarily in Detroit

and Los Angeles, are described. They involve comparisons of
methods, the use of lay aides and reading consultents, communication
skills and summer study centers, teacher training, language exper-
ience enrichment, and use of phonetic materials. The personal
social, and learning characteristics of the disadvantaged child

are described; some current materials are evaluated; and recommenda-
tions for developing superior instructional materials for the '
disadvantaged are made. Finally, children's books dealing with
nonwhite minorities are analyzed under the categories of folktales,
biographies, and books about minority problems and character depic-
tion. References and a bibliography of children's books are
included. (This document previously announced as ED 028 032.)

Bernstein, Melvin A. Modification of the Reading Process by
Behavioral Techniques. Final Report. Washington, D.C.: National
Center for Educational Research and Development (DHEW/GE), 1971,
50p. [ED 053 905]

Behavior modification techniques werez used in teaching reading to
181 disadvantaged black third graders. Students were divided into
four groaps--traditional reading with and without intermediate
awards (chips with which they could purchase personal awards) and
programed reading with and without intermediate awards. The
Sullivan Remedial Reading Program was used for the programed reading
groups. Students were pretested and posttested on the Metropolitan
Achievement Tests to compare reading achievement. Data indicated
(1) that the traditional reading group with rewards did significantly
better than the programed reading group with rewards, and (2) that
groups with rewards did significantly better than groups without
rewards. An interaction effect was found which suggested some
reward intrinsic to programed reading. Posttest deterioration of
traditional reading students not receiving intermediate rewards

was observed. The implications of the study for instructional
approaches are discussed at length. Tables, an extensive bibliog-
raphy, and a list of activities students chose to exchange for

chips are included.

Bruininks, Robert H.; and others. Psycholinguistic Abilities of
Good and Poor Reading First Grade Disadvantaged Pupils. IMRID
Papers and Reports. Nashville: George Peabody College for Teachers,




607.

608.

Institute on Mental Retardation and Intellectual Development; 1969,
1lp. [ED 043 720]

This study, sponsored by the National Institute of Child Health and
Human Development (NIH), contrasted the psycholinguistic sbilities
cf good and poor readers from disadvantaged backgrounds after
completion of the first grade, using the Illinois Test of Psycho-
linguistic Abilities. It was predicted that disadvantaged children
classified as poor readers would be significantly inferior to those
identified as good readers on measures of psycholinguistic ability.
The subjects were selected from a population of disadvantaged
first-graders in Nashville, Tennessee. One group of subjects was
taught to read using the initial teaching alphabet, the other,
using traditional crthography. The subjects were divided into poor
readers or good readers, depending upon their scores at the end of
first grade on the Metropolitan Achievement Tests. It was found
that the prediction that poor readers would be significantly
inferior to good readers on psycholinguistic abilities was partially
supported; however, some findings were not consistent. These might
be attributed to salient differences between the two reading
methods. The results suggest the presence of general deficits in
the auditory receptive and vocal expressive abilities of poor read-
ing children. It appears that remediation exercises for such
children should focus principally upon improving these abilities in
both the syntactical and automatic aspects of language.

Carter, John L. Follow-up Study of the Effects of a Language
Stimulation Program upon Negro Educationally Disadvantaged First-
Grade Children. Final Report. Houston: Houston University, 1969,

25p. [ED 035 714]

In this study sponsored by the USOE Bureau of Research, thirty-two
pairs of disadvantaged black first-grade children were matched on
mental age (MA), chronological age (CA), intelligence quotient aQ,
and language age (LA). One of each pair was randomly assigned to

be the experimental group, while the other formed the matched pair
of the control group. A language stimulation program consisting of
one hour per day for a twelve-week period was administered to the
experimental group. A posttest was administered immediately
following termination of treatment, eighty weeks after, and 124
weeks after. The immediate gains ia IQ, MA, and LA were maintained.
Although there were no differeaces in reading immediately following
treatment, differences were pr2sent =z both 80 and 124 weeks later.
It appears that, due to languag> treatment, the experimental group
made significant gains and maintained them, developing parallel to
the control group and always ahead.

Carter, Joha L. The Long Range Effects of a Lauguage Stimulation
Program Upon Negro Educationally Disadvantaged First-Grade Children.

Final Report. Houston: Houston University, 1967, 35p. [LED 013
2761]

190



609.

610.

The short- and long-range effects of a language stimulation program
on the linguistic ability and intelligence of educationally dis-
advantaged first-grade black children were studied. Subjects were
randomly placed in experiments (E) and control (C) groups of
thirty-two pupils matched on standardized pretest batteries which
determined their language and mental ages. They also were matched
by sex and social class. The E-group veceived the first forty
lessons in the experimental edition of the Peabody Language
Development Kit, whereas the C-group had no special treatment, but
only participated in the testing program. Immediate posttesting
with the pretest evaluation battery showed "very" significant

gains by the E-group in IQ, mental age, and language age, but no
difference in reading ability, except that girls consistently
scored higher than boys. When the subjects were re-evaluated twenty
months after the end of treatment, the E-group had maintained its
gains in language, mental age, and IQ, although the absolute differ-
ence between groups diminished somewhat on language age scores. On
this later evaluation the E-group also scored significantly high on
two standard reading tests. The findings imply that the cumulative
defect found among deprived children is not immutable, and that
early stimulation programs can reverse the downward trends in their
language and mental abilities. Studies of the most potentially’
successful practices for such a program and of its applicability

to other groups are needed.

Cohen, S. Alan. Some Conclusions about Teaching Reading to Socially
Disadvantaged Children and Youth. Paper presented at the New York
State English Teachers Council Kiamesha Lake, New York, April 22,
1966, 8p. [ED 012 720] :

Based on "cold data,' some conclusions about the problems of
teaching reading to socially disadvantaged children are listed and
briefly discussed. Among them cre the following: (1) most of
these children are retarded readers, but they learn to read in
spite of, and prior to the solution of, their psychosocial problems;
(2) word attack skills including phonics should be part of the
instruction in remedial reading programs for these children; (3)
because they tend to be visual rather than auditory readers, they
should be given linguistic-phonic instruction as early as beginning
reading programs; (4) because these children have different learn-
ing styles, the content, level, and rate of their learning should
be adjusted to meet their individual needs; and (5) teachers do

not know about new and appropriate materials and methods for
teaching these children.

Corrective Reading Programs, Wichita, Kansas: Model Programs.

Childhood Education. Palo Alto, Calif.: American Institutes for

Research in the Behavioral Sciences, 1970, 20p. Sponsoring Agency
Name: National Center for Educational Communication (DHEW/OE),
Washington, D.C.; Office of Economic Opportunity, Washington, D.C.
[ED 045 785. HC not available from EDRS. Available from Super-
intendent of Documents, Government Printing Office (Catalog No.
HE-5.220:20158, $0.20)]

11



611.

612.

Prepared for a White House conference on children, this report
describes the corrective reading program of Wichita, supported in
target areas by funds from ESEA Title I and considered an effective
large-scale remedial program which operates in the public schools.
Special classes are held in each school building in which the
Program cperates, and a standardized system of referral has been
set up. A number of schools not in the target area have adopted a
similar approach, but are funded by the school district. Thus the
concept of governmentzl grants as "seed money" has been realized.
The program is noteworthy in the light of the students' reception
of it--they regard participation in it as a privilege--and algo in
the light of its low cost--only $200 per pupil above Wichita'sg
normal expenditure of $603 per pupil. The program focuses ©On
Corrective reading in the elementary and junior high grades rather
than in the high schools, though the board of education has
Successfully experimented with multimedia learning laboratoTrieg

at the high school level. Attention has also shifted to the 1lower
graders, so that the second grade is now a major source of Correc-
tive pupils. A summer school is in operation. (For other booklets
in the series, see ED 045 780-ED -45 784.)

Educating the Disadvantaged Child: Where We Stand. The 1972
Annuazl Report to the President and the Congress. Washington, D.C.:
National Advisory Council on the Education of Disadvantaged Children
(NACEDC), 1972, 49p. [ED 065 649. Also available from Superinten-
dent of Documents, U.S. Government Printing Office ($0.50)]

This report is presented as a commentary on the previous year'g
administration of the programs for disadvantaged children, With
recommendations for the future. NACEDC notes that 1.5 million
fewer disadvantaged children are now being served due to theé concen~
tration guideline directing spending on fewer for maximum impact.

At the same time it is known that the number of children living in
School attendance areas with high concentrations of children from
low income families is about twenty million--suggesting that about
two-thirds needing Title I services are not receiving them. Recom-
mendations in the report relate to state funds for compensatory
education, Title I audits and enforcement, delivery of serviceg,
legislative proposals for State Advisory Council for Title I,

Parent Involvement, desegregation, nonpublic school children,
followthrough programs proposed by the Division of Compensatory
Education, migrant programs, neglected and delinquent children in
State institutions, the Right to Read program, and teacher training.
In light of appeals by private school administrators and practi-
tioners, a special section of the report is devoted to the SPecial
needs of private schools serving disadvantaged children.

Figurel, J. Allen, ed. Better Reading in Urban Schools. Newark,
Del.: International Reading Association, 1972, 85p. [ED 066 720.
Also available from International REading Association ($3.00 non-
member, $2.00 member) ]




Y
The papers included in this voliume focug {)V ’I‘IN\ &"' illg /é lems

faced by the child living in urban Ameri /Dcﬂl \C(;P Qf gl”/
papers encompasses such basic issues as, 5 Va {L iQn }\il‘~
Language: Implications for Teaching Rea /,ﬂg fQ\ hattd/nhaged "

dren," and, "The Training of Reading Tea 5Q tﬂ °1 1 8ad/ / \he
Other articles in this volume are, "The Qi uaf’t “in L/t§
Cognitive Uses of Language Deficit of Dig ¢p \d Qar g/
Children," "Expanding Language Power of ¥ w8 \ ldre eg: an

Literature Approach,"”" "Reading Skills of Jﬁ:ovm \ rAeﬂiQan /8
Students,” "i.t.a. as a Tool for Prevent lf@cé %M:V Lan ‘;
Deficit in Disadvantaged Children," "In fll/@ 4
Dialect on Oral Reading Behavior of Fourg Y £ 1g! 18 Q]j thld/e‘\t
under Two Stimuli Conditions,™ and "Imp 13\(/ o Ohg

Issues and Practices for the Reading TeaQ}?‘tj

Q
613. Fortenberry, Warren D. An Investigation Vfd-a; Ps\\ﬂ 1"ene5/ §r3
Special Program upon the Development QWW
Recognition of Culturally Disadvantaged R {f o Q\Q 5 Udents/ﬁa
Paper presented at the National Reading C 0371 \ el Yta, E on
December 4-6, 1969, 10p. [ED 036 411. DB /he \\\'bﬂ ailaby v
EDRS. Available in Nineteenth Yearbook OF ;e \ ead%
Conference, Appalation State University, v c‘ 2 607]
S Ay
This study aimed at determining the effec\ ﬂlbﬂ vf "18\;31/ h
ceptual training upon word recognition ang ffi 9\“&11‘ Egdiﬂ/;t\
achievement of the culturally disadvantag /adf’ Q §t .
eight pupils in two sections of the firSt / §
school in Louisiana tested the hypotheses r%nce
be revealed in the level of word recogniti/ rel’d:( \e 10 \’Ql oél’t
reading achievement, and in the pTOgress g \ 1@\,&5/?&
between two groups. The experimental 8TOy, ﬂiil’n \\w Q Ft/il\
program for the development of visual per /Brﬂm‘ \n Yhe oo
groups received the regular basal reader N ults 0{ t
tests generally supported the three hypoq\fp gr(\\ a !xg yf Nt d
the introduction of this particular type g \,\ 6 ‘\ t Of/d so g
value. Conjecture was that the control ng d?§ \ ‘,a /l\na
only mzintain the pace of the experimenta) f;m{DQ b"t "Qllld / Qp Ss
them. Indication was that habits could bQ ga\ed Qt wd%lﬁ
cause a continual setback for the cultura) 1/ Q ¢
References are included.

A\ ﬂ
614, Goodman, Yetta M. Longitudinal Study of Q vﬂi X {,r l Read
Bebavior. Final Report. Dearborn: Mich \ 191

104p. [ED 058 008]

A
Four black children's (two average and tyq ”111@4‘\\4/ £) oral/‘{:ging
was taped at eight regular intervals durin ¢ NG q and d{h
year of reading instruction in order to anﬁ) g& \ *al ,_.g/DS g

stories read was also taped to measure co oy
were analyzed u~ing the Goodman Taxonomy oy ,Qlop\ iﬁ%es_ Y
tion was paid to phenomena of dialect and Vyise? \\ﬂ gva’-'i/ngQ
levels of language. All subjects produced / 16 )

miscues and to discover any developmenta] N ehe”si ;15 Ql nZ/ £9
A i A
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615.

616.

617.

reéagers produce fewer miscues than slow readers. The substitution
miscyes had a Strong tendency toward some graphic and phonemic
Simjjarity and were often the same part of speech as the text word
Teplaced. The miscues were also mostly semantically and, even more
SO, gyntactically acceptahle. The subjects tended to correct
miscyes which resulted in unacceptable structures, using selective
Strategies. Average readers used these strategies to a greater
eXtent than slow readers and were more able to emphasize one
Strategy over the others while using all the langudge cue systems
at the same time. There were developmental trends for many of the
Strategies, especially for the slow readers. Appendices, including
the Goodman Taxonomy of Reading Miscues, and a bibliography, are
incluyded. The study was sponsored by the USOE Bureau of Research.

Gray Gordon W.; Galloway, Elizabeth B. Teaching Language Arts
Skills to Disadvantaged Children. 1972, 36p. [ED 072 454]

After a prief review of some of the literature in the teaching of
langyage arts skills to disadvantaged children, suggestions for
clasgroom activities are offered that lead to the following objec-
tivag: (1) listening skills--to develop the ability to perceive
Wordg, comprehend oral language, and evaluate information presented;
(2) oral skills--to develop fluency in oral expression, provide
OPProtunities for oral expression, and develop skills needed in
SPeaking; (3) composition skills—-to develop the ability to express

€as, provide opportunities for written expression, and to develop
the gxills in written expression; and (4) reading skills--to develop
basic word recognition skills and skills in reading comprehension,
and o develop a love for reading.

G“1net, Lynne. Evaluation of DISTAR Materials in Three Junior
Learning Assistance Classes. Vancouver, British Columbia: Van-
Couver Board of School Trustees, 1971, 22p. [ED 057 105]

The DISTAR program, evaluated mainly in terms of pupil achievement
and teacher opinion, yas generally considered to be successful.
Teachers indicated through attitude questionnaires that the lessons
Were enjoyable, that the students had made reasonable progress and
had )earned useful skills, and that the material was good and easy
$0 use., The scope of the evaluation was limited by the small size
of the groups, differences between classes, and inadequate
Pretesting.

Hawkridge, David G.; and others- A Study of Further Exemplary
25235395 for i Education of Disadvantaged Children. Final Report.
Palo Aito, Calii.: American Institute for Research im Behavioral
Sciences, 1969, 18lp. [ED 036 668]

The principal aims of this study, which was sponsored by the USOE
Burey, of Research and Office of Program Planning and Evaluation,
were to identify, select, analyze, and describe educational programs
for cylturaily disadvantaged children from preschool through grade
12, which had ylelded measured benefits of cognitive achievement.



618.

619.

A literature search (mainly through ERIC), and mail inquiries
followed by telephone consultations, constituted the identificatic.p
and selection process for the prograns. Sixteen programs finally
selected (situated in twelve yrban areas in eight states) were
visited on site, and as a result, five programs were eliminated.
This report thus contains the descriptions of the remaining eleven
programs, all meeting the criteria that no program was included
unless data available indicated that pupils in the program ho
achieved statistically significantly greater gains on stande .dized
tests than had controls, Or had improved at a rate better than
national norms. Programs described were mostly inner-city projectg
for black children, but two served mainly Mexican-Americans.
Descriptivns relate to the patuyre, operation, and results of each
program. The report also includes detailed descriptions of the
methods and procedures employed in the study, (For earlier studieg
of twenty-one similar programs in two sections, parts I and II,

see ED 023 776 and ED 023 777, respectively,)

Labov, William; and others. A Study of the Non-Standard English
of Negro and Puerto Rican Speakers in New York City. Volume I:

Phonological and Grammatical Analysis. New York: Columbia
University, 1968, 397p. [ED 028 423]

This study. sponsored by the ysSOE Bureau of Research, investigates
the structural and functiona] differences between the non-standard
black English of Northern ghetto areas (NNE) and standard English
‘SE). The major field work yas done in central Harlem with (1)

a geographically random sample of fifty pre-adolescent speakers

in vacation day camps, (2) six pre-adolescent and adolescent peer
groups in Harlem, studied in individual interviews and group
sessions, and (3) a random sample of one hundred adults, in a
middle-class area and two Working-class areas. The linguistic
analysis in this volume showg NNE related to SE by differences in
low-level rules which have marked effects on surface structure. The
-ed suffix, for example, is sffected by rules of consgonant cluster
simplification; systematic variation of such clusters regularly
differentiates past tense clysters from stem clusters, and also
registers the strong effect of a following vowel in preserving the
cluster. NNE is found to have no third singular -s or possSesgsive
suffix, but to have an intact plural -s. The absence of the copula
is considered the result of regular phonological rules which remove
single consonants remaining sfter contraction. A NNE negative
concord rule distributes the underlying negative particle more
consistently and to a wider rgnge of environments tham in white
non-standard English. Repetition tests showed that many NNE
speakers understand both NNE and SE forms, but produce NNE forms.
(See ED 028 424 for Volume IT,)

Labov, William; Robins, Clarence. A Note on the Relation of
Reading Failure to Peer—-Group Status in Urban Ghettos., New York:

Columbia University, July 27,1967, 18p. [ED 018 343]
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A progress report of the cooperative research project concerning

the effects of value systems upon schuenl learning among ghetto

club members is presented. Street group members considered school
learning irrelevant to prestige within the group. They were con-
cerned with toughness, smartness, trouble, excitement, autonomy,

and fate. Full participation meant complete involvement with the
values and activities of the group. The academic records orf
seventy-five preadolescent and adolescent boys who were nonmembers
of street groups indicated that some were below, some were within,
and others were beyond grade level in accomplishment. Learning was
taking place. Reading among forty-three street group members

showed a regular distribution around a single mcde, three years
behind grade. There were manv dropouts. Overall findings indicated
that cultural conflict was responsible for reading failure. Sug-
gestions for continuing study include the introduction of a cultural
intermediary classroom to develop techniques for cross-cultural
cooperation.

Language Programs for the Disadvantaged. The Report of the NCTF
Task Force on Teaching English to the Disadvantaged. Champaign,

I11.: National Council of Teachers of English, 1965, 320p. [ED
036 506. HC not available from EDRS. Available from National
Council of Teachers of English (Stock No. 03604, $3.25 nonmember,

$2.95 memrer)]

This report of a survey, underta':. hy a task force of the National
Council of Teachers of English, .. ..des information on 190
independent and uncoordinated prog..ms in language and reading for
the disadvantaged (both rural and urban) throughout the United
States., Part 1 describes the scope of the survey and the organiza-
tion, operation, and major findings of the task force. Part 2
reviews the programs for teaching English to the disadvantaged

from preschool through adult basic education, and discusses the
teacher education for, and administration of, such programs., Part
3 includes comments on some of the findings by four consultants-—-
Carl E. Bereiter (preschool instruction), Sol Tax (group identity),
Janet Sawyer (dialects and linguistics), and Walter Loban (language
learning programs). Part 4 consists of two background papers--
"Social Dialects and the Disadvantaged,” by Lee A. Pederson, and
"Language, Intelligence, and the Educability of the Disadvantaged,"
by Samuel A. Kirk. Part 5 gives the general recommendations of

the task force, and part 6 includes a selection of references on
educating the disadvantaged, an annotated list of bulletins and
materials, and an index to programs, projects, and participating
schools,

Logan, Juanita; Fleming, Margaret. Reading Improvement Project,
Title I Evaluation, 1971-72. C(Cleveland: Cleveland Public Schools,

Ohio Division of Research and Development, 1972, 68p. [ED 079 698]
The Cleveland Reading Improvement Project attempts to provide

specialized reading instruction for disadvantaged pupils in the
primary grades. The project utilizes the services of a reading
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consultang in each target school and serves children who hase been
identified by their classroom teachers and school principals as
experiencing difficulty in mastering reading. Master teachers and
educational aides furnish individual and small group instruction
on a daily basis. Other key components of the program include:
the diagnosis of pupil reading needs, a wide range of alternative
instructional techniques, a variety of reading materials, parental
involvement, and feedback to the classroom teacher. Findings in
the fourth year of the project indicate a significant improvement
in the reading performance of children who participated in the
program during the 1971-72 school year. A full description of the
project, evaluation of the results, and conclusion and recommenda-
tions are given. The appendixes include statistical information
and sample forms used in the project. Some data from the project's
inception in 1969 through 1972 are also provided.

Maine Township Diagnostic Center, End of Project Report. Volume I.
Park Ridge, Ill.: Maine Township Diagnostic and Remedial Learning
Center, 1970, 269p. [ED 082 134]

The Maine Township Diagnostic and Remedial Learning Centers were
established to provide educational, diagnostic, and remedial
services to selected students who were so handicapped by their
inability to make use of the communications skills, particularly
reading and writing skills, that their school experience became
one of frustration and failure. Based on these needs the centers
proposed: (1) to identify the student working below capacity,
diagnose his problem, and prescribe remedial work to enable him to
reach his potential; (2) to provide inservice training to better
enable teachers to recognize such students; (3) to provide an
information and advisory service for parents; and (4) to identify
and provide remedial work to help reclaim potential dropouts.
Expanded objectives, detailed analysis of staffing and costs, and
a narrative evaluation are included in the report.

Malpass, Leslie F.; and others. Programed Reading Instruction for
Culturally Deprived Slow Learmers. Tampa, Fla.: Macdonald Training

Center Foundation, 1966, 45p. [ED 011 065]

The effectiveness of programed instructional materials for teaching
basic reading skills to slow-learning, culturally deprived, six- to
nine-year-old children was evaluated. The materials studied had
been evaluated previously with educable mentally retarded subjects,
ten to sixteen years of age. The study was made to determine what
modifications of these materials would be needed for use with the
younger students. The forty-five children were divided into one
control group taught by traditional classroom techniques, and two
experimental groups, one taught by machine and one taught using
programed workbooks. Each group received the same list of words
selected by the authors. At the end of the experimenc, the children
were tested for vocabulary improvement. The scores of each group
were statistically compared with every other group. The results
showed a statistically significant improvement in vocabulary gain
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ne—-tany .
for the machice wasSlt gr0UYP OVer the control group, but no signifi-

cant Ngrere® o5, Soynd PeE¥Sen the machine-taugh. and the work-

bOOK’EQUght Zals tey The ﬂ“tgzrs concluded that programed instruc-
tlond” wate?” 1o ponl to F1CF®3Se reading skills and are feasible
for uSq _yeh Py qpi0n $3Mp]eq,

Wayne
Moelleny ,rg, . ZiVat‘ 10veStifation of Methods to Assess the Effects

of culty a1 2 10rﬂ’/?inal Report. Albuquerque: New Mexico
\ard-7ollege Ton—2or= 4
£ Fgrcation 1967, 94p. [ED 032 121]

‘Univer%lty’ o

vestig
This Stygy iﬂn rela:ted methods of assessing the effects of cultural

depriVay son metho lon 0 schogy adjustment. The investigators
develOby 4 ne? childy. of 25°%SMent in areas of self-concept (sample
of forty_niﬂeforty-fen), cONCEPL formation (314 children), and value
orientay jon (of sixtive cpildreny - the peabody Picture Vocabulary
Test (Qimple ead Sty ontt9re™), and the Lee-Clark Reading Readiness
Test Ly zey clusionbt Children) were also administered. The
followiug cof S ere F€3Ched: (1) differences in self-concept
were dﬁtectedns of ViQtorial T€Presentations were used; (2) pictorial
repreSy 1ati% hceppotbal €27¢EPtg provided meaningful assessments
of esS8¥y4al "¢ Valug'WichQUt Telying on reading ability; (3) the
presenty jon oattern disﬁlnCtions by overhead projector resulted
in diff_one jcture Y of r#5PONSe by contrasted groups of children;
(4) Pexy 4y ¥ middlevocabulary Test scores were significantly
diffeln, fo¥ oo on\Qlasg children than for lower-class children;
and (5) _oep ? undey. the 1€8~Clark Reading Readiness Test indicated
° 1s. Tbbivilegeq Children in recognizing and cate-
bo hQSe sP1litiag yere improved through Head start
experiy g, ¢rument Scon??™9®d that additional trial forms of the
pictorflyy iﬂgfferentg be d€V1S€d, 4n4 that all of the instruments
be used _, df Rroup? ©f Children. lLongitudinal studies
spould §_1109°

id
Pope, Lillie' E%;SS%QQEE/EQ—ZEQShing Remedial Reading to the
2i§§gxnggﬂgéiment n ]Yn. N.Y.: Faculty Press, 1967, 125p. [ED
023 553, 0050449 330t quatlaPle f£ron EDRS.  Available from Faculty
Presss lgc., * *h oge.s BroOokiyn N.y. 11218]

n .
This M4y, ,1 forezga§b°fesgi°nal tutors in remedial reading programs
outside _¢ theded forlshed ®dYCational structure deals with specific
techniQyg ﬂeeribes N teachi"® Children. adolescents, and adults to
read, . def d disc he problems of the student who comes for
instruCy on 27 simplusses ghe T®lationship between him and the cutrr.
It ouﬂlihes ir‘be metQ ternd CN€ Skills that are involved in the
reading ¢, cﬁnd dex s P2t €0 pe ysed to evaluate a studerr's
rzading y ,yel ;struetﬁhmiﬂe NiS special needs, the organization of
a Progfy, of i materii°n, and Fhe application of specific teaching
technidyg o an a plan. s, An ifvenrory of elementary reading skills,
a sample 1e559 readiy dnd 2 liSting of the normal sequence for
acquisityn of and o k1115 3Te jncluded. "Sound-out lists" ywith
loeyre® 3F@ categorized for teaching various
PhonetiQ elen® lossaruggescions for teacher-made games and devices
are giVQQ. A g v a direCtory of publishers, a 1ist of
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commercial games, and a list of publications are included.

Potts, Alfred M,; and otheTS. Proyjding Opportunities for Dis-
advantaged Children. Denver, Colorado: State Department of
Education, 1964, 85p. [ED 001 077]

The term "diSadvantaged" 1s useq to represent environments that are
inadequate for 5 full 1ife. Incjyded would be groups identified as
migrants, lingyally disadvantageq cylturally deprived, and educa-
tionally disadvantaged. A Cultura1ly disadvantaged child is unable
to conform to present groUP €Xpectancies. This yorkshop report is
the result of one group's effortg ¢ consider the problem of how
the school may help the child ach-eve greater levals cf competence,
and some of the views abOUt how the responsibility wight be met.

A curriculum ig gought to help tpe young determine which cultural
aspects might pest perpetUdte our democratic order and society.
Society has a definite role to pj,y in bringing about these compe-
tencies by making it possible for jnpdividuals to attain them. The
disadvantaged child needS 'O Understand the Pressures to conform,
coming from the conflict betWeen gchool, Peers, and the community.
The disadvantageq child mUSt have the oppOrtunities to learn to
enjoy life, to go the best for Society. Through curriculum
adaptations, cyltural comPeteénce .azn be achieved for the disadvan-
taged child. 1, order to 2dapt 5 cyrriculum, we need to understand
the child more fylly and be aWare of the areas ip our culture which
call for competence, such 35 Claggroom climate in early education
and language teaching. Methods ap4q exercises for these areas are
suggested for yge in the SChool ap4 classroom. Programs that should
be included in elementary @nd Secondary school are listed. 1In
conjunction with the disadvantageq ohild, cultural variations in the
cultures of the Southwest 3T€ discysged and the yse of a checklist
of reading skijjls with mi8ratory chjidren is given.

Putnam, Lillian g, A CompaIison of pnalytic and Synthetic Method-
ology in Beginning Reading fOr Digadvantaged Children. Speech
given at the Anpyal Convention of Tprernational Reading Association,

Detroit, May 10-13, 1972, 10p. [gp 064 675]

Teachers shoulq pe concerned with the prevention of reading dis-
abilities rather than emphdiZing repediation. Many deprived chil-
dren in our inner cities aTe deficjent in areas necessary for
successful learpjng, Characterigtjcg of deprived, inner-city chil-
dren which cauge learning PrOblems are listening, speaking, expar-
iences, mobility, K immediat® Physica] needs, abstractions, best
learning, and mjgmatched SYStems, pagal readers exhibit chara. -
teristics which cause probleéms for jnpner-city children: (1) over
reliance on confjguration Of contexr clues, (2) disparity between
child's spoken janguage and book language, (3) lack of sufficient
practice and exercise in Skills 1e;rned in different settings, (4)
gaps in instruction and the thinkjng process, (5) attempting too
much, and (6) stressing an aMalyrj. pethod. A study comparing an
analytic and synthetic method of to,ching reading was conducted on
420 inner-city kindergarten Children, Eighty-one matched pairs
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were assigﬂtg N three control ay hree experilhental classes. By
the end of VQQ © cof‘d grade the & rimental Stryctured reading

rogram pfpal o pe more effecti\,g foT the total group in spellin
of phonetidobl& pgilar words, fry sop from SPeyy; s reversals, ang
number of Q§ :ﬂd Sentences Writteﬂ'

62 e
" paveh, 510500 gen Guidelines ¢ 7eachiE thg psagvencaged.
;Tg???io;fﬂ”“&?inz 10 (May 1967) gy 013 78%+ Tpocument not avayy
18N

Ten guidelig N teachers of dy antaged Stugents with readi

problems a{ca‘“‘\lzoesced: (1) proczzdvon the aSSugle,:ion that the 8

student is dini % of reading impbovement and Crestrive thinking;

(2) use re”cth 3cerials at or 8, hcl}’ below his i{nstructional

1evel; (3) ‘i$Q " elections that oal vith Peopy  .nd gituationg

he can 1def, v P p, and give bry f'pnd wellnoyy sreq assignment

which assu{ﬂ%QYesgz (4) be alery . sensitilyg to his needs; (S)S

avoid stand ewli 4 tests, for they " 41y SBOW rqy ,redly that he j

beloV gradjw Qetgcions; (6) clay, ., word meani;,g's and concePts

pefore rez e§ b:c g€ content arey " (7) invelv, wore than word

recognitiof’ﬁnﬁﬁbziges in your reaq_;{‘;(, pFOBTAMS (g4 yse a variety ¢
approaches ge™ \ ¢ your daily Prq ;Zm; (9) emph,lise reading-Stug
skills in 6ﬁa§bace“t areas; and (10) fexfxember thar the learning Y
process is AN inl a motivationy afiflcation‘appliCation"satiS\
faction prfp X " pterials are rog gended for o ti o oenition
skills, cofy 3“@ gior skills, and 5din8=study g i11s, and Profeg.
sional boo¥ antegChers. Referqnfes are included. ’

629 L ’

| Rosel, Carly § Wd the I)1sad"aflt:a ed: Some PsycholiNguig, ;.

\ 48, R
application\\—e Classroom TeqSir7 PaPer procorreq ar the
ﬁnual Con‘/19>i§nt0f Internationa] ;eading AsSoQiaiion, petroit,
May 10-13, 7 TR y4p+  [ED 063 604

Rather that "QIK g the poor or 3 reader as "geficient, differg ¢
or deprived’h e‘k\]"mof"- recently, " Z cePtually op" o iro10gically e
impaired," Jig \_ gi78 teacher shoy,; educate hing ¢ ¢y recognizq
accePt, nov e }\ ead channel the a 1ities and Needs of his St“de!xés
Suggested 2 tug\\/e'fgl learning acty jyies that Cap aid the teachep .
and be used jo. gce the studenty, yeading 3biy, ;ec._gome of

which inCl"&c t(’l) active manipuly, son of pring, (2) use of PTinggeq
messages wbﬂ “t\licic active, jmme iate responsa, (3) rapid visuay
bresentatioﬁ; 1af er gyntactic \y its rather than letters Or

single word”, k) qtting out comvg _,pions; (s) cloze procedure

for improvi’ g N of context clues: ) grammati. ; gubstitutions,

7) prolong{ i§§§teﬂce games intexy ., ¢ing mUltiPle visuzl conCepgg
into @ majo? g D%(8) vocabulary dractices Yeconstruction of
scrambled Wﬂﬂt& 2’ 5}fntax; (10) SQ“ eﬂce interrelationships', and

(11) unit-ciu\Q; pfojects to proy, <., V'reading to jearu expefieIlQeS v
These activ VQ\ o intended to Sypplement existing developmentay
and correcto X 408 Programs, ayg a0 provide o “dents with the
kinds of pf”f,thQ ﬂeceSsary to dev%lop more fl“ent reading skills,
(4 bibliogr? N spcluded.)
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Scheier, Elaine; and others. A Summary of the Evaluation of the
Educational Developmental Laboratories/American Institute of Banking

High School Equivalency Program for Bank Trainees. New York: Edu-

cational Developmental Laboratories, Inc., 1972, 29p. [ED 082 132]

The New York Chapter of the American Institute of Banking (AIB) is

a sponsor of the Joint Bank Hiring and Education Program for the
Disadvantaged (HEP), the purpose of which is to hire and train
undereducated adults and provide education that will enable the
trainees to compete successfully in the banking industry. Educa-
tional Development Laboratories (EDL)/McGraw-Hill and AIB, New York
Chapter, entered into an agreement in which EDL/McGraw-Hill agreed

to provide the teaching staff, curriculum, instructional materials,
and specialized equipment needed for trainees to develop skills in
reading, communication, mathematics, social studies, and science.

The educational objective of this total program was the successful
completion by the students of the General Educational Development
Tests (GED). Teachers went through a four-week training program to
develop: (1) an understanding of a comprehensive laboratory approach
to GED instruction, (2) expertise with media, (3) an understanding
of the value of a multimedia approach to educating the disadvantaged,
(4) expertise in individualizing instruction, and (5) techniques in
critical reading instruction. A total of 485 students were accepted
for the program, and 372 completed it. The students in responding
to a questionnaire, in general agreed that the program helped them.

Spache, George D. Good Reading For the Disadvantaged Reader:
Multi-Ethnic Resources. Champaign, Il1l.: Garrard Publishing Co.,
1970, 220p. [ED 046 637. Document not available from EDRS.
Available from Garrard Publishing Company]

Ways of improving reading instruction among the disadvantaged
minority groups in our population is the concern of this book. It
is the stated hope of the author that this book will alert teachers
to the need for helping pupils find books with which they can
identify--ones in which they can find positive images of their race
cr ethnic type. To promote a better understanding of the disadvan-
taged person, chapters are presented concerning the self-concept,
building the self-concept, and reading instruction with the dis-
advantaged. Following this, books and other teaching materials

are listed to help teachers promote a positive self-concept for
minority students. A brief annotation is provided for each :title.
The lists are extensive and include materials for the Black American,
the American Indian, Eskimos, inner-city life, the Mexican-American
and migrant workers, Orientals, and Puerto Ricans. Additional
booklists are concerned with reading improvement, social science
and science, materials for instructional units, audio-visual
resources, and professional resources. Finally, adult literacy is
discussed and materials are presented for helping to educate adult
illiterates and school dropouts. Title and author indexes, and the
names and addresses of publishers are included.



632. Stern, Carolyn; Keislar, Evan R. A Cognitive Curriculum for Young
Children. Volume I: Final Report. Los Angeles: University of
California, Early Childhood Research Center, 1971, 139p. [ED 063
0481

The two basic objectives of this five-year study were to investigate
a number of variables related to the preparation of effective
instructional materials for disadvantaged preschool children, and

to determine whether special language instruction would produce
improvement in language abilities, and thus promote academic progress
in the beginning grades. An important by-product would be a
programed curriculum for the prekindergarten and kindergarten years.
The two sections of this report are (1) Report of the Five-Year
Study, and (2) Comprehensive Evaluation Battery. For volumes 2 and
3, the total programmed curriculum and the prekindergarten and
kindergarten years, see, respectively, ED 063 049 and 050.

633. Strang, Ruth. Teaching Peading to the Culturally Disadvantaged in
Secondary Schools. Journal of Reading, 10 (May 1967) [ED 013 729.
Document not available from EDRS]

This study discusses the reading problems of adolescents who have
been deprived of prereading experienceé, and other advantages that
children from more privileged homes enjoy, and suggests techniques
to combat apathy and to use with informal reading material for
diagnostic purposes. Ten procedures follow which could be adapted
to various situations: (1) instruction growing out of an informal
test; (2) instruction and practice in word recognition; (3) fixing
words in mind; (4) progress in word knowledge through the Fernald
finger-tracing method; (5) how to read a sentence; (6) instruction
in paragraph comprehension; (7) accent on speech; (8) operant con-
ditioning, or the immediate rewarding of specific desired behavior;
(9) other methods, such as reading in a library, auto-instructional
and programed materials; and (10) personalized instruction through
the selection of suitable and attractive reading materials, often of
the student's own choosing. References are included.

634. Warner, Don. Reading Games and Activities for Disadvantaged Youth.
Omaha, Neb.: Omaha Public Schools, November 1967, 27p. [ED 016
752]

This manual for teachers of young educationally disadvantaged chil-
dren contains specific directions for conducting numerous reading
games and activities. It outlines activities for improving the
child's vocabulary, listening power, pronunciation, spelling, and
other reading readiness skills.

635. Webster, Staten W. The Disadvantaged Learner——-Knowing, Understanding,
Educating. A Collection of Original and Published Articles. San
Francisco: Chandler Publishing Co., 1966, 656p. [ED G13 266.
Document not available from EDRS. Available from Chandler Publishing
Co., 124 Spear St., San Francisco, Calif. 94105]

o
o




636.

637.

The seventy-three articles ia this three-part collection provide

a background for understanding the educational problems of the
disadvantaged child, and discuss ways of dealing with them. Part
One presents a frame of reference for understanding the social
heritage and present adjustment problems of the disadvantaged.

This section contains articles which describe the characteristics
of the disadvantaged American Indian, Puerto Rican, Mexican-American,
Appalachian White, and migrant. Although there is further discus-
tion of the characteristics of the disadvantaged in Part Two, it
contains articles primarily on the biological, social-psychological,
and intellectual factors which create the disadvantaged child's
learning problems. Part Three, which deals with specific ways to
educate the child, contains, among other, articles on the relation-
ship of parents and the community to the disadvantaged school, on
the nature and the problems of the teacher of the disadvantaged,

and on techniques for teaching readiig and language arts, social
studies, mathematics, and science.

Whipple, Gertrude, Bold Action Programs for the Disadvantaged:
Elementary Reading. Newark, Del.: International Reading Assoc-—

iation, 1968, 57p. [ED 028 032. Document not available from EDRS.
Available from International Reading Association ($1.75 nonmember,
$1.50 member) ]

The following five characteristics of successful reading projects
for the disadvantaged are discussed as a basis for appraising ESEA/
Title I programs: (1) a child need-centered emphasis, (2) provision
for teacher education, (3) use of multidisciplinary and paraprofes-
sional personnel, (4) parent involvement, and (5) evaluation
procedures. Current reading programs at the preschool, primary,

and intermediate levels, operating primarilv in Detroit and Los
Angeles, are described. They involve compzrisons of methods, the
use of lay aides and reading consultants, communication skills and
summer study centers, teacher training, language experience enrich-
ment, and use of phonetic materials. The personal, social, and
learning characteristics of the disadvantaged child are described;
some current materials are evaluated; and recommendations for
developing superior instructional materials for the disadvantaged
are made. Finally, children's books dealing with nonwhite minorities
are analyzed under the categories of folktales, biographies, and
books about minority problems and character depiction. References
and a bibliography of children's books are included.

Whipple, Gertrude; Black, Millard H., comps. Reading for Children

Without-—Qur Disadvantaged Youth. Reading Aids Series, No. 3.

Newark, Del.: 1International Reading Association, 1966, 59p.
[ED 072 436. Also available from the International Reading Assoc-
iation ($2.00 nonmember, $1.75 member)]

Successful reading practices and programs for culturally disadvan-
taged children are discussed by five authorities in the field. The
first section, written by Gertrude Whipple, defines the kinds of
pupils considered to be culturally disadvantaged, tells why they
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need a special program, and outlines the type of program needed.
Three sections deal with suitable classroom activities and mate-
rials for these children, The primary section is written by
Patricia Eastland, Detroit Public Schools; the middle grades
section by Leonore Wirthlin, Cincinnati Public Schools; and the
secondary schools section by Gertrude L. Downing, Queens College.
The last section, by Millard Black and Gertrude Whipple, describes

.10 reading programs, some that are schoolwide and others that are

638.

school-system-wide. Some of the programs are operated by the
public schools and others by private groups such as churches.
References are included. (This document previously announced as
ED 024 532.)

Wolf, Montrose M.; and others. Experiments with Token Reinforce-
ment in a Remedial Classroom. 1966, 26p. [ED 012 284]

In an after-school remedial education program, sixteen fifth-

and sixth-grade urban disadvantaged students were taught to master
standard instructional materials with the support of token rein-
forcements. The students had scored two vears below the reading
norm on the Stanford Achievement Test, and their median IQ was 88.
Token points were manipulated relative to the amount and/or
difficulty of success with the assigned problems. Points earned
were rewarded by a variety of goods and special events (treats)
which were hierarchically ranked, that is, long range goals with
more valuable rewards required more token points. The relationship
between the rate of certain academic behavior and the token system
and its contingency with achievement was analyzed. Other contin-
gencies built into the project, not experimentally analyzed,
included a - sney bonus for the teachers which was linked to their
students' productivity, and permission to students to pursue
favorite subjects or more advanced work, only if the less popular
task was completed. Other token earning contingencies were
attendance, good behavior, and improvement in grade average. Com-
pared with a control group having no remediation, the reinforcement
group gained an average of one year in achievement level and six
months in their previously accumulated deficit. Attendance aver-
aged 85 percent and median report card gain was 1.1 grade points
(C average).

Dialect

639.

Baratz, Joan C.; Shuy, Roger W., eds. Teaching Black Children to
Read. Urban Language Series, Number 4. Washington, D.C.: Center
for Applied Linguistics, 1969, 220p. [ED 025 761. HC not avail-
able from EDRS. Available from Publications Section, Center for
Applied Linguistics ($5.00)]

This fourth book in the Urban Language Series is concerned with the
relationship of language to reading. Literacy must be based on the
language the child actually uses. In the case of ghetto children,
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materials in their dialect must be prepared so that their task of
associating sounds and words with written symbols is not complicated
by lack of correspondence between these sounds and words, and the
students' normal speech. These materials must include forms the
child uses and hears, and exclude forms he does not hear and use.
They must avoid complex constructions and ambiguity, and make use
of natural redundancy. Further, they must use language appropriate
to the context in the experience of the child. Examples of the
kinds of materials that can be developed are included in two of

the articles. Authors of the various papers (written between 1964
and 1968) are Joan Baratz, Ralph Fasold, Kenneth Goodman, William
Labov, Raven McDavid, Roger Shuy, William Stewart, and Walter
Wolfram,

Cox, Adrienne F. Reading is Whose Speech Written Down? Paper
presented at the Sixth Annual TESOL Convention, Washington, D.C.,
February 28, 1972, 6p. [ED 062 877]

Schools cannot change the language of children; the entire social
structure is involved, particularly our patterns of social mobility
and the values of lower class culture. At the early elementary
level, children should be encouraged to use their own language to
the fullest extent. Reading instruction for these youngsters should
concern characters and experiences they can identify with. Having
readers in the dialect may only further confuse the reading process.
Standard English-as-a-second-dialect is a definite asset in our
society. but kindergarten or even earlier is not the place for

drill to start. There has to be desire and inward motivation on

the part of the individual to switch his/her dialect. Until a
youngster is old enough to reason, and conceptualize the consequences
involved in either acquiring or not acquiring the standard dialect,
drill per se is a worthless endeavor on the part of the elementary
school teacher.

Cullinan, Bernice E., ed. Black Dialects and Reading. Urbana,

I11.: National Council of Teachers of English, 1974, 205p. [ED
086 949. Also available from NCTE (Stock No. 00572, $3.95 non-

member, $3.75 member)]

This book offers direction for the teacher who wants to know what
can be done to improve the effectiveness of language and reading
instruction. Part 1 focuses on the issues in teaching black chil-
dren to read and provides the teacher with an orientation to some
of the specific problems in the field such as the question of the
existence and nature of black dialects, whether black English
speakers should be taught standard English, and what teachers need
to know to be effective in the classroom which includes dialect
speakers. Diagnostic tools are described in part 2 so that the
teacher can identify the language base on which to build individual
programs. Articles in part 3 suggest classroom strategies for
teaching oral standard English to nonstandard speakers. Part 4
provides materials which guide teachers in assisting dialect
speakers in their special problems with correspondence between
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Spoken forms and written symbols in beginning reading. Part 5
contains the edited transcripts of the proceadings fro: a cOnference
which provide a framework for understanding the questions that black
English raises in the teaching of reading. Two special resOurces
for teachers, including an annotated bibliography of materials on
language, dialects, and reading, comprise part 6.

Deffenbaugh, Sue A. Study of Language Competency of Black, Inper~
City High, Average, and Low Readers. Paper presented at the Annual
Meeting of the American Educational Research Association, New
Orleans, Feb. 26-March 1, 1973, llp. [ED 079 695]

This study explored whether statistically significant differences
exist between the (1) grammatical structures produced by high,
average, and low black, inner-city elementary readers as meadSured
by a language competency task; and (2) whether statistically sig-
nificant interactions occur between reading achievement levels and
the age of the child, the sex of the child, and measures of 8ram-
matical structures in a language competency task. Interviews yere
conducted with 87 black, inner-city children, ages nine through
thirteen, in nongraded classrooms. Some of the findings were that
(1) the great majority of the subjects' errors corresponded to
black dialect grammatical features; (2) the high readers conSis-
tently made fewer errors than the average or poor readers; (3) in
all groups there were some subjects who did poorly; (4) all
measures of the ability to formulate standard Englisn morphological
Structures showed significant differences among the three levelg of
reading achievement; and (5) the ability to produce standard English
grammatical constructions on demand is highly related to reading
achievement level and may predict reading achievement.

Entwisle, Doris R.; Greenberger, Ellen. Differences in the Lan-
guage of Negro and White Grade-School Children 1, 2. Baltimore,
Md.: Johns Hopkins University, Center for the Study of Social
Organization of Schools; 1968, 59p. [ED 019 676]

As reported in "Developmental Sociolinguistics--Ipner-City Chil-
dren," (Entwisle, 1968; ED 011611), individual interviews were
conducted in the slums of Baltimore City with white and black
elementary school children, and in suburban Baltimore with middle-
class and blue-collar children. This survey of word associations
revealed, contrary to expectation, that slum children are apparently
more advanced linguistically than suburban children at first grade
in terms of paradigmatic responses. By third grade, however; the
favorable position of the slum child has altered, and suburban
children lead on all paradigmatic measures. The first-to-third
grade decline in the relative position of disadvantaged childrep
obviously parallels the failure of these children to become literate
early in their school career. Differences in word associations
Presumably reflect differences in semantic structure between White
and black children and could develop apart from, or in addition to,
dialect differences, especially in segregated environments. To
profit from instruction, the learner must bring many skills tO the
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classroom, one of which may be a semantic system congruent with
that of the teacher or texttook authors. In kindergarten and
first grade it appears that word meanings, and therefore the €8~
nitive role of words, is vastly different for the black and white
child. It also appears that, whereas suburban children are making
orderly progress toward expanding their semantic systems to embed
less frequent words over the elementary school years, slum children
are making little or no progress toward use of language that 13
conceptualily more elaborate than what they started school with-
Possible remedies include some adjunct use of television in the
early grades and specific training on word associates in the for®
of oral group games like those featured in Bereiter's preschool
curriculum. With more data on the actual vocabularies of dis-
advantaged children, revised primers based on their response
strengths and semantic structures could also be prepared.

Handbook for First Year Experimental Language Development ProgfdMi
Book One. Brisbane, Australia: Queensland Department of Education,
1971, 255p. [ED 056 595]

This handbook, prepared under the sponsorship of the Berpard Van
Leer Foundation of The Hague, Netherlands, is a guide to a compen~
satory language program desigred for young, Australian, aboriginal
children during their first year at school. It is the result Of |
recent research which shows that reading retardation characteristi®
of aboriginal children may well be associated with the fact that
their linguistic system differs from that in the reading texts-

The major aim of the program is to help children develop facility
in the use of the language structures of standard English. The
handbook discusses the role of language in development, aims of the
program, guidelines, and main aspects. The program is designed t°
occupy the entire school day for the whole school year. It is
concerned with four basic problems: oral language patterns of
standard English; reading and writing skills; perceptual skills
(1istening, looking, touching); and problem solving and critical
thinking. These considerations are jnterwoven through geven 1€3F0~
ing units or blocks of activities and suggested plans. Details ©0
the first three units are provided in the handbook, along with
sUggested daily programs, materials, and methods.

lrwin, Joan M.  An Analysis of Miscues in the Oral Reading of
Canadian Indian Children. Paper presented at the International
Reading Association Conference, Kansas City, Mo., April 30-May 3»
1969, 10p. [ED 033 828]

The frequency of miscues, repetitions of miscues, and the correCtion
of miscues at the phoneme-grapheme, phoneme-morpheme, and the
grammatical levels of linguistic structure were considered in a
study conducted in southern Alberta. A comparison of the miscu€S

of seventy-five Indian students at three different grade levels—

2, 4, and 6--was made. Oral readings of science materials were
taped and analyzed. The types and frequencies of errors peculiar

to the different grade levels are discussed in this paper, and the
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value of auditory discrimination traiuing, the use of context
clues, and the necessity of understanding the grammatical components
of English are emphasized. References are included.

Johnson, Kenneth R.; Simons, Herbert D. Black Children's Reading
gﬁ,QiE;eCt and Standard Texts., Final Report. Berkeley: University
of California, 1973, 53p. [ED 076 978]

In an attempt to demonstrate that the mismatch between the gram-
matical features of Black dialect and standard English grammar used
in children'g reading material is a source of reading interference,
67 second- and third-grade, Black-dialect-speal.ing children each
read orally a text written in black dialect and a parallel text
written in standard English. Subjects also reto..! the contents of
the teXts and answered multiple-choice comprehension questions,

The analysis of oral reading miscues and the measures of comprehen-
sion formed the dependent variables for the study. It was hypoth-
esized that the dialect text, because it reduced the mismatch
between the children's language and the printed language, would
produceé greater comprehension, more effective use of contextual and
graphophonic information and fewer dialect-related miscues than the
standard English text. The results of the analysis. however,
failed to support the prediction of the reading interference hypoth-
esis, a5 no differences were found between the dialect and standard
texts of comprehension, use of contextual information., and use of
graphophonic information. On dialect related miscues, the results
were in the opposite direction of that predicted by the hypothesis.

Kleederman, Frances F. Black English and Reading Problems: Socio-

llgggi§£i£_§ggsiderations. Paper presented at the Annual Meeting

of the College Reading Association, Silver Springs, Md., Nov. 1-3,
1973, 19p. [ED 084 513]

Sociolinguists have proposed various beginning reading approaches
to remedy the reading problems of disadvantaged black children.
Thelr Programs reflect their theoretical biases concerning the
nature Oof black English and the type and degree of interference
that may exist between the language of the standard English (SE)
text and the child's dialect. The "majority" approach to dialect-
caused reading problems is bidialectal, which suggests that SE
should be taught as a supplementary or alternative dialect without
stigmatizing the child's indigenous speech. Linguists vary in
their oPtions to this approach. Some suggest methods which focus
on teaching SE prior to reading or in the lower grades; others opt
for methods which permit the child to read the traditional material
in his own dialect. Still others recommend that reading materials
be altered to match the child's dialect. A more recent suggestion
calls for a modification of dialect readers which avoid grammatical
features not found in the child's dialect. Whatever the pedagogical
justification, educators and linguists must be able to recognize
how the community norms of interpretation are embodied in speech

to avold negative feedback from the community.
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Knapp, Margaret O. Awareness of Black Dialects bv FirsSt— ang
Fifth-Graders as Related to Race, Socioeconomic Status, and Sex.

Ed.D. Dissertation, Rutgers University, 1974, 187p. [ED46§3\§33]

The purpose of this study was to examine the relationshiP betygon
age, ethnic group, socioeconomic status, and sex, and the develop—
ment of an awareness of the social and racial significance of
language dialects. Eighty children from first and fifth gradeg
served as subjects. The subjects were presented with four taskg:
(1) a discrimination task of their ability to hear minimal differ-
ences in paired sentences, one having standard English features’
the other Black English features; (2) an identification task ag

to whether a sentence in Black English or standard English hag
been stated properly or improperly from a teacher's polnt of views
(3) an identification task indicating the race of the Speaker of
standard English or Black English; and (4) an identification task
that required the subjects to identify a speaker according to
social class. An analysis of variance was performed for each
task. The results indicated that awareness of the social and racial
significance of dialect does increase from first to fifth 8rade,
the differences between black students and white students in gy
identification of standard English forms was not significant, _ 4
no social or sex differences were found for any of the four tagks.

Labov, William; and others. A Study of the Non-standard En lish
of Negro and Puerto Rican Speakers in New York Ccity. Volume IT:

The Use of Language in the Speech Community. New York: COlumbia

University, 1968, 366p. [ED 028 424]

Volume I of this report (ED 028 423) is a general descriPtion of
the project, background and related research, the methods €mMployed,
and a linguistic analysis of the structural differences in 8raymar
and phonology between non-standard black English (NNE) and Stap-
dard English (SE). Volume 2 is directed to a wider range of
readers, and deals with the differences in the uses of INE ang SE.
Included here are a description of the peer groups and Vernacuj 5,
culture studied in volume 1, a description of NNE speech evencg

and group standards of excellence, culture, the subjective evalya-
tion of language differences by adults, and overt attitudes towards
language. It is concluded that NNE is a dialect of English With
certain extensions and modifications of rules found in other dig-
lects. The verbal capacities of ghetto children are much 8reatea,
than those found by other investigators. While structural Confyict
between NNE and SE is one factor in reading failure, functionmaj
conflict (cultural conflict between NNE and SE value sysStems
expressed as different language norms) is the chief problem. .

is recommended that children learn to read by reading back thej,
own words, that young, male "auxiliary teachers" be used to
mediate between teachers and students, and that the teaching of

SE in the early grades be linked to the value system the NNE
student brings to school.
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Lucas, Marilyn s.; singer, Harry. Dialect in Relation to Reading
AchievVelent: Recoding, Encoding, or Merely a Code? Paper presented
at the Annual Meeting of the American Educational Research Associa-
tion, New Orleans, February 26-March 1, 1973, 32p. [ED 078 374]

pialect has been 5 prominent suspect in recent years as a causal
factor 1in the disparity between achievement of the majority group
and of certaip minority groups, including Mexican-Americans. The
purpose of thig study was to discover whether there is a signifi-
cant relatiJnship between dialect and oral reading achievement in
rades 1-3 for Mexican-American children and, if so, to specify the
nature of the relationship. Sixty children from grades 1-3 with
spaniSh Surnames were given the Gates-McKillop Reading Diagnostic
Test to ?etErmine their oral reading performance. A bilingual
speakel lnteryjewed parents and scored a Language Background Scale.
Spontan€ous lapouage responses were assessed by using the Children's
AppercePtion Test., Seven selected subtests from the I1linois Test
of PSY°h°1inguistic Abilities (ITPA), Revised Edition, were used to
pessure the subjects' language processing abilities in English.
sume Oof the regylts indicated: (1) the sample was approximately at
the n0TMAtive mean in grade one and half a year below the mean in
rade tWO in ope school and in grade three in both schools; (2)
different abiljties become significant at different stages of the
child's Feading progress; and (3) children who experience more
Spanish 1n the home tend to be lower in syntactic ability.

Marting Ruby y, Teaching Reading to Black High School Students:
Realitl®S and Fallacies. Paper presented at the Annual Meeting of
the Intérnational Reading Association, May, 1974, 15p. [ED 091

665]

Realistic goals for high school reading curricula for black students
are discussed ip this paper. A rationale and instructional design
for high school reading programs with challenging intellectual
content £or black students is presented. Suggested principles for
organization of high school reading programs for blacks to help
them achieve jij reading include the following: teachers should

not relYy upon outmoded programs to which new programs are tacked
on; emphasis ghould be placed upon meeting the needs of the student
in ter®S of helping him accomplish objectives with less emphasis

on remediation or correction; programs should be designed with
challenging intellectual content; and proper attention should be
given tO Sequencing of materials, teaching style, and content of
materials.

MathewSON, Grover C. Children's Responses to Reading and Hearing
standard English and Nonstandard Dialect Stories: A Study of
Evaluation and GComprehension. Paper presented at the Annual Meeting
of the American Educational Research Association, New Orleans,
February 26-March 1, 1973, 11p. [ED 078 383]

Two studies are discussed in this research report, which was pre-
sented @t the 1973 American Educational Research Association meeting.
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The first study investigated whether black children would evaluate
Black English selections pore favorabiy than standard English
selections and whether faygrable evaluation would lead to greater
comprehension of the Black gnglish selectionS. The subjects,
twenty-four black and tWepty-four white third grade students, used
a seven-point semantic differential type scale to rate the stories.
The results of the eXPerimept showed that the black children rated
the black English materiajg 5 worse, less correct, and harder to
read than the standard Engjjgh materials. The second study was
conducted in the sameé Manper as the first, but an auditory dimen-
sion was added by playing the stories on a taPe recorder. The
stories were folk taleS, apq two more dialects were added, pidgin
from Hawaii and Cajun from jouisiana. The findings indicated:

(1) black children think tpa¢ listening to the black English story
versions is better and More heautiful than white children do; (2)
black children's comprehengjon of the black English versions is
better than their comprehepgion of stories im the other dialects;
and (3) there was no differepnce between black and white children
in their comprehension of spoken standard English stories.

Peskin, Marietta EspoSito, 7Tpteraction of Dialect, SES, and
Ethnicity upon Listening apq Reading Comprehension of Fifth Graders.

Ed.D. Dissertation, Graduate School of Education, Rutgers University,
1973, 137p. [ED 085 691]

Conformity to standard Eng]jigh, ethnic background, socioeconomic
status (SES), and modes of presentation were investigated to
determine the influenc® Of these four factorS on reading compre-
hension among fifth graderg, Homogeneous grouPs within four
experimental categories Were formulated: middle SES white students,
low SES white studentS, midqle SES black students, snd low SES
black students. Two €XPeripental treatments, aural-oral (A-0)

and visual-reading (V-R), were involved. Findings indicated that
(1) the comprehension ©f children whose speaking patterns conform
to standard English was Sigpjficantly greater than that of children
speaking a dialect, re8ardlegs of treatment; (2) the comprehension
of middle SES children was significantly greater than that of low
SES children when taskS Were expressed in standard English; (3) the
comprehension of whiteé Chilgren was not significantly greater than
that of black children When tasks were presented in either the A-0
mode or combined A-0 and V.R modes; (4) comprehension cf white
children was greater When the directed tasks ©Xpressed in standard
English were presented in the V-R mode; and (5) the subjects more
readily understood materialg presented in the A-O mode than mate-
rials presented in the V-R pode.

Williams, Frederick, ed. Language and PovertY: Perspectives on a
Theme. Institute for Research on Poverty Monograph Series.
Madison: Wisconsin University, 1970, 459p. [ED 042 830. Document
not available from EDRS. Ayailable from Markham Publishing Co.

($8.95)1
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The collection of papers bearing on 1an8"@8€ apg ,oyerty comprising
this book includes: '"Some Preliminarief 2nd Progpects” (F.
Williams); "Teaching Reading in an Urba® “©8Yo g.hool System" (J.
Baratz); "A Sociolinguistic Approach to °°Clalj,.rion” (B. Bernsteinp);
""Some Philosophical Influences Underlyiﬂ§ Preschool Intervention

for Disadvantaged Children" (M. Blank); The Neglected Situation ip
Child Language Research and Education" '“* CaZden); "How to Constryct
Effective Language Programs for the poverty Chijg" (S. Engelmann);
"Bilingualism and the Spanish-Speaking ?hiﬁd" (v. John and V.
Horner); "The Logic of Nonstandard Engllsh (w, Labov):; "'Language
Theories and Educational Practices” (P- ' o"Yuk). wpaternal Language
Styles and Cognitive Development of children” (E. o1im); "Language,
Poverty and the North American Indian" (L. Osborn); "Biological and
Social Factors in Language Development" (. OSser); "Towards the
Standardized Assessment of the Languageé Of.the Disadvantaged Chil-
dren” (R. Severson and K. Guest); "The so?lolinguist and Urban
Language Problems" (R. Shuy); "Toward a His OTy of American Negro
Dialect” (W, Steward); "Language, Attitvd® ang Social Change"

(F. Williams); and, "Some Viewpoints of t"® Speecp, Hearing, and
Language Clinician' (D. Yoder).

655. Zuck, Louis V.; Goodman, Yetta M. Socis:tClass ..4 Regional
Dialects: Their Relationship to Reading: An Anpotated Bibliography,
Newark, Del,: International Reading AsS9C ation, 1971, 16p. [ED
-055 755. Document not available from EPH°* AVailable from
International Reading Association ($0.77 nonmember, $0.50 member) ]

Designed for teachers, curriculum planne®®> and ggycational research-
ers, this annotated bibliography include® SiXty_ ,.ce entries which
deal with issues surrounding social and ¥®81omaj dialects and read-
ing. The titles include journal article® 30d bog 1o which have beeq
published from 1963 to 1971, It is divid®? ingg four Sections:

(1) "Linguistic Concepts Related to Oral Laﬂguage’" (2) "Linguistic
Concepts Related to Written Language," (3 Implications for the
Classroom," and (4) "Social Ciass DialectS 3nd g, .4 Language
Learning: Are They Related?" The includ® articles were selected

on the basis that they all accept implic}™'Y or gyp1icitly that

(1) all American children and teachers whose first language is
English speak a dialect of American EngliSh’ (2) all dialects of
American English have Structure and rule$  they are all legitimate
forms of American English, (3) all child?®" have , yariety of
experiences and belong to social groupS: and (4) all social groups
have a culture.

Bilingualism

656. '"Caring Makes A Difference.' Report of the Fiscal 1969 Program for
the Education of Migratory Children. A1b3%Y, N.Y.; State Educatiop
Department, 1949, 37p. [ED 037 261]
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The fourteenth annual report on New York State's educational
programs for children of migrant agricultural workers presents
program descriptions and evaluations of specific program efforts
designed to increase the educational opportunities for these
children. Specific areas covered are year-round compensatory edu-
cation programs for school age children, inservice education pro-
grams for teachers and paraprofessionals, school orientation for
children, and preschool education efforts. Programs designed to
meet the needs of transients in education, and to provide education
for them on a continuing basis, include such features as automated
transfer-record systems and inter-state visitation programs by
educators for better understanding of the needs of migrant children.
Results of tests of students who participated in the 1969 summer
programs are also provided. (A related document is ED 037 262.)

Davis, Bertha M.; and others. Teaching Reading to the Bilingual
Child: Motivational Techniques. Sharing Ideas, Volume 7, Number
6. Phoenix, Arizona: State Department of Education, 1970, 69p.
[ED 055 698]

The motivational techniques presented in this document were pre-
pared by participants in the Education 641 workshop (Teaching
Reading to Bilinguals) during a 1970 summer session at Northern
Arizona University, Flagstaff. The fortyv-two contributors (some
are Navajo or speak Navajo) describe techniques that they have
used in teaching reading of English to Navajo children in grades
K-8. Activities and techniques are arranged by grade level.

DeStefano, Johanna S. Cultural Diversity--A Factor in Learning
to Read. Paper presented at the Annual Meeting of the College

Reading Association, Silver Springs, Md., November, 1973, 13p.

[ED 085 673]

Mutual distrust and suspicion between individuals from differing
cultures often influence behavior in the classroom to the point of
blocking learning. This "'culture clash" also exists for literacy
learning in that, as a national goal, reading has been imposed on
certain groups whose cultures are not literate and on groups who,
although their cultures are literate, see reading in English as
destructive to their culture. Cultures which have long oral
traditions include the Black culture, various American Indian
cultures, the Chicano culture, and the Puerto Rican culiure. 1In
these societies cultural information is largely passed by word of
mouth. In an orally based culture reading has little place or may
be seen as peripheral to the cultural reward system. To these cul-
tures, school is often seen as the enculturating tool of the
dominant society, and reading and literacv, as a major part of
"mainstream" cultures, is seen as part of that enculturation. To
help overcome the problem, teachers need to be aware of possible
clashes in the classroom and examine in depth their own feelings
and attitudes toward children who come from cultures other than
their own.
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Hepner, Ethel M. The American Elementary School Versus the Values
and Needs of Mexican-American Boys. Final Report. Lynwood, Calif.:

‘Lynwood Unified School District, 1971, 53p. [ED 052 860]

This investigation, sponsored by the USOE Bureau of Research,
examined two issues: (1) how the values of the subculture influence
the underachievement of the Mexican-American boy, and (2) what
happens to him if he is placed into a new educational strategy.

The overall purpose of the research was to ascertain promising
instructional procedures for underachieving (as measured by stan-
dardized achievement tests) Mexican-American boys in grades 4-6.
Hypothesizing that differences exist in qualitative characteristics
of self-image in relation to ethnic classifications and in reading
level achievement, and that reading achievement of culturally
different children is directly related to differences in teaching
techniques used to accomplish reading skills, fifty low-achieving
and fifty achieving boys of Mexican-American descent and fifty
achieving boys of Anglo-American heritage from three "disadvantaged"
Los Angeles schools were studied. Findings tended to support
hypothesis 1 while negating hypothesis 2. Tt appears that there
are value conflicts between the Mexican-American boy and the
American school which affect his classroom achievement. His mascu-
line orientation, strong peer-group identification, and lack of
"driveness," as well as the “aformal classroom which is at odds
with his needs for a formal educational setting, are causes of the
conflicts. It is recommended that the American school re-examine
and restyle its curriculum to enhance legitimacy for all socially
or culturally different students. A bibliography and thirteen
tables are included.

Herbert, Charles H., Jr. The Bilingual Child's Right to Read.
Paper presented at the Claremont, Calif., Reading Conference,
February 4-5, 1972, 12p. [ED 062 841]

This document presents some ideas about initial reading instruction
in bilingual education. The bilingual programs created in 1969
seek the creation of equal educational opportunities through the
use of instruction in a native language to children who speak a
language other than English. Such programs attempt to teach two
languages concurrently and to deal with subject matter instruction
in both languages. The problem of teaching reading skills to
accompany the oral language skills is a current topic or research.
One reading theory states that the ability to understand what 1is
read depends upon the child's experience with like subject matter,
as well as his comprehension of the language in which it is
written. The "Initial Reading in Spanish" project produced a
detailed, descriptive analysis of procedures used to teach Spanish-
speaking children in Mexico to read in their native language.
Evaluation of student achievement in the experimental use of the
Mexican reading instruction methods in the United States indicates
success in learning to read in both Spanish and English.
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Herbert, Charles H., Jr.; Sancho, Anthony R. Puedo Leer/I Can
Read: Initial Reading in Spanish for Bilingual Children. San

Bernardino, Calif.: San Bernardino County Superintendent of Schools,
1572, 119p. [ED 071 525]

This manual contains some of the history of the project, "Initial
Reading in Spanish for Bilingual Children," undertaken by the U.S.
Office of Education in the spring of 1970. The objective of the
project was to gather detailed information, and to produce a
descriptive analysis of the methodologies employed by teachers in
the teaching of initial reading to Spanish-speaking children. The
manual is based on research reports from four project sites in
Texas as well as on information gathered from videotapes made in
Texas and Mexico. Subjects treated are 'The Bilingual Child's
Right to Read," "Initial Reading in Spanish for Bilinguals," "Pre-
Reading Period," and "The Introduction of Letters." A bibliography,
a list of book suggestions, and an index are included.

Huzar, Helen. The Effects of an English-Spanish, Primary-Grade
Reading Program on Second- and Third-Grade Students. M.Ed. Thesis,

Rutgers University, 1973, 83p. [ED 085 683]

This study sdught to determine whether there would be any signifi-
cant difference in the scores on an English reading test between
second and third grade Puerto Rican students in a bilingual program,
and second third grade students in the same school, but not in the
program. The subjects, 160 predominantly disadvantaged Puerto
Rican students, were described according to their reading readiness
test scores, ages, grades, and sexes. The experimental group
received bilingual reading instruction for two and three years
respectively. The control group received instruction in English
only. All subjects were administered the Test of Reading. The "t"
tests revealed no significant differences between the experimental
and control groups for both second and third grade. However, they
did reveal that the boys in the experimental group received scores
that were significantly higher than the scores of the boys in the
control group. No significant difference was found among girls.
The results of the study indicated that the program was partially
successful in meeting the needs of bilingual students.

Laffey, James L.; Shuy, Roger E., eds. Language Differences: Do
They Interfere? Newark, Del.: International Reading Association,

1973, 186p. [ED 076 968. Also available from International
Reading Association (Order No. 851, $4.50 nonmember, $3.50 member)]

The papers collected in this volume support the theory that the
language skills of the dialectically different child can form a
solid matrix upon which a viable reading/learning environment can

be organized. Chapters under the section "Focusing on the Problem"
discuss nonstandard dialect problems and make some observations on
cognition and language. Reading problems and foreign language
interference, reading skill acquisition, dialect differences in oral
reading, Black English phonology and the question of reading
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interference, creative language activities for the culturally
divergent child, dialectal readers, and the relationship between
Black English and reading are some of the topics covered in the
section "Questioning Language Difference Interference." The
remaining two sections, "Publishing Nonstandard Dialect Materials"
and "Reviewing Some Issues and Principles,' discuss neutralizing
the effect of a nonstandard dialect, a nonstandard publisher's
problems, and current perspectives from linguistics and psychology
on language and cognition. It is hoped that teachers will glean
from the various papers materials relevant to the challenges of
their separate teaching assignments.

664. Language Arts Activities and Resources Related to Latin-American
Culture for Grades 3-6. Detroit, Mich.: Detroit Public Schools,
1971, 83p. [ED 059°803]

Resources from various subject areas are organized in one publica-
tion for use by teachers in elementary schools having a considerable
enrollment of children who are Spanish speaking, and of Latin
American descent. The general purpose of the learning experiences
described is to help children achieve in the areas of oral communi-
cation skills, reading, and writing expression. Basic objectives
are to help Latin American children appreciate and develop pride

in their cultural heritage, and to introduce to all children the
gratifying and richly rewarding experience that comes from an
awaren<ss and understanding of another culture. In addition to
language arts activities, learning experiences in art, music, and
social studies relating to the Spanish culture are also presented.
A list of audiovisual materials and a bibliography of reference
materials for teachers are appended.

665. Modiano, Nancy. Reading in Bilingual Education. Paper presented
at the Sixth Annual TESOL Convention, Washington, D.C., February
28, 1972, 8p. [ED 065 000]

In a bilingual education program, reading should be introduced in
the child's stronger language. Reading in the second language
should be delayed until the child has become fully literate in the
first language. Ideally that point should be determined for each
child individually. The relative emphasis given to reading in each
language is based on different factors, basically depending on
language role. In the case of newly transcribed languages, the
creation of a written literature should be encouraged.

666. Ponder, Eddie G.; and others. Orientation Classes for In-Migrant
Transient Children. A First Report, Part II. Milwaukee, Wis.:
Milwaukee Public Schools, December 1961, 36p. [ED 002 694]

A 3-year study of the orientation of immigrant transient children
was initiated in September, 1960. Part one gives an overview of
the project for the school year 1961-62. It reviews the organiza-
tion of the orientation classes, the inservice program, community
orientation, and reports of special services given to the project
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classes. Part two contains examples of curriculum uni*s that
proved successful in orienting the immigrant transient children to
the school and the community. Included for each unit are lists of
books, films, and instructional materials which were found helpful.
The curriculum is determined by the academic, social, and emotional
needs of the children enrolled. The most commor: academic need is
the ability to read and write at a level commensurate with pupil
age and interest. Small group or individual instruction is most
effective. The unit approach in social studies, health, and science
provides group experience. Field trips into the community provide
bases for unit study, and can become the core for the curriculum
through which basic skills, understandings, and attitudes can be
taught. Social behavior units develop important everyday living
courtesies involved in eating breakfast, attending a birthday
party, or giving a tea party for parents. Detailed handling of
such units is given, and the schedules point out opportunities for
integration of the several content areas. Sections are devoted to
development of classroom climate and methods by which a teacher
Plans the school day. Both are important phases of the educational
program for orientation classes.

Robinett, Ralph F. A "Linguistic" Approach to Beginning Reading
for Bilingual Children. Miami, Fla.: Dade County Public Schools,

May 1965, 21p. [ED 001 694]

The bilingual school organized in Dade County, Florida, incorporates
a lanjuage and reading program emphasizing structural linguistics.
The special reader series being utilized, the "Miami Linguistic
Readers' series, has been developed around ten major linguistic and
pedagogical premises. The material must deal with topics interesting
to the children and reflect their language forms. The child should
have aural-oral control of the material he is expected to read.

The development of beginning reading material should focus on the
skills involved in the process of reading. Sound symbol presenta-
tions should be in terms of spelling patterns rather than individual
letter sounds. The grammatical structure and vocabulary should be
controlled, and the child should learn to read by structures.
Writing experiences should reinforce those of listening, speaking,
and reading. The materials should be organized so the learner may
achieve success as he progresses through the materials. 1In a
complete sense, the program teaches English as a second language.
Each of the premises is discussed in detail with reference made

to the reader series.

Rosen, Carl L. Assessment and Relative Effects of Reading Programs
for Mexican-Americans. A Position Paper. This paper was prepared

under the sponsorship of the Southwestern Cooperative Educational
Laboratory, Albuquerque, New Mexico, 1970, 39p. [ED 061 000]

The problem of teaching reading in English to Mexican-American
children with Spanish as their primary language is considered in

this paper. Literature reviews are done on research dealing with

(1) linguistics, (2) language-modification approaches, (3) linguistic
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approaches, (4) language-~experience approaches, (5) bilingual educa-
tion, and (6) teacher~school factors. Conclusions on the basis of
research in these six areas are given. Also given are implications
and specific directions for (1) basic research in language and
reading processes, (2) normative descriptive studies of processes
involved in reading, (3) preschool educational research and leader-
ship, (4) research in the teaching of English as a second language
and bilingual education systems, and (5) basic and applied research
into current school practices, conditions, and possible promising
innovations. An eighty-eight-item bibliography is appended.

Sandstrom, Eleanor L. The Contributions of Foreign Langusage
Learning to the Development of Reading Skills. Philadelphia:

Philadelphia School District, February 17, 1970, 3p. [ED 056 621]

This article briefly descusses ways in which the study of foreign
language contributes to the development of reading skills in the
speaker's native language. Comments are directed to the following
areas: (1) auditory discrimination, (2) visual discrimination,

(3) association and insight, (4) the reading process, (5) expansion
of vocabulary, (6) culture, (7) sound~symbol relationships, (8)
morphological changes, (9) study skills, and (10) psychological
impact.

Sizemore, Mamie. Teaching Reading to the Bilingmal Child. Phoenix,
Ariz.: State Department of Public Instruction, 1963, 67p. [ED
020 029]

Some of the newer approaches to the teaching of second languages as
applied to English reading instruction for Indian and Mexican-
American students are explored. Special emphasis is given to the
unique cultural and educational problems faced by the children of
these ethnic groups. Considerable emphasis is given to the need
for the development of speaking and listening communication skills
to facilitate the learning of reading skills. A major portion of
the text is devoted to a detailed review of phonics, as used in the
teaching of reading. Specific reference is made to reading skills
which should be mastered by all reading students. The ultimate
goal of the reading program is to enable students to read all types
of material with comprehension, ease, and enjoyment.

Learning Disabiljties

671.

Agranowitz, Aleen; McKeown, Milfred Riddle. Aphasia Handbook for
Adults and Children. Springfield, I1l.: Charles C. Thomas,

Publisher, 1968, 319p. [ED 033 519. Document not available from
EDRS. Available from Charles C. Thonas, Publishing ($12.75)]

The occurrence of aphasia in adults and children is discussed
along with therapeutic measures. An orientation of what aphasia
is and the problems it presents f- adults is followed by a state-
ment of present methods of retres ...g. Consideration is given o
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an evaluation of defects, attitudes and techniques in retraining,
group therapy, and utilization of personalized notebooks. Visual
and auditory aids, auditory recognition, naming and recall, motor
speech patterns, oral formulation, jargon and garbled language,
reading recognition, and comprehension, writing, and arithmetic are
also discussed. Special problems inherent in children are ment ioned
with information addressed to parents. Also included are presenta-
tions on the evaluation of defects, special techniques, group
therapy involving children, therapy materials, training for visual
and auditory recognition, naming, formulating concepts, articulating:
and reading, writing, and arithmetic.

Blanchet, Eileen. When Your Child Can't Read. 1972, 58p. [ED 065
838. Document not available from EDRS. Available from Academic
Therapy Publications, 1539 Fourth Street, San Rafael, Calif. 94901

($2.00)]

The fact that our school system is not prepared to help neurologi-
cally impaired children, nor able to understand the difficulties
these children face, prompted the writing of this guide for parents-.
Acceptance of the child, and his problem and the ridding of your

own and his anxieties, are first requirements for successful
parental assistance. A careful assessment of the child's gross
motor control is required before expecting him to attempt the fine
motor control necessary for printing and reading. Discrimination
of sounds and a phonic approach are not an absolute for learning

to read; memorization may achieve less stressful and more positive
results for these children. The emotional well-being of the child--
developing a sense of accomplishment and of worth, succeeding at a
task--is a paramount responsibility of a parent. Descriptions of
skill areas, sample lessons, and numerous suggestions for activities
and materials with brief explanations of how the activity can help
the child provide the bulk of the guide.

Curriculum Guide for Preprimary Hearing-Impaired Children 3-6 Years
of Age. St. Paul, Minn.: Minnesota State Department of Education:
Minneapolis: University of Minnesota, 1971, 346p. [ED 064 812]

The lengthy and detailed curriculum guide is said to form a basis
for stimulating development of the young hearing impaired child

(age three to six years) in all aspects of growth. The systematic
presentation of the content is thought to help the child integrate
into his whole personality the oral communication skills that permit
him to function in his enviromment. Tnitial topics presented in the
guide are educational goals and support factors; neurological and
motor, cognitive and emotional-social development of the child,

aged thirty to thirty-six months and of the child aged three to six
years; and the cognitive approach according to Jean Piaget, modified
for pre-primary hearing impaired children. The first curricular
unit contains nursery level through first grade activities on
expanding concepts through social studies and science. Examined
next are the sequential stages in the development of language. The
second major unit focuses on developing concepts and skills in
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ang reading assessment.

Goyd, Milton J. Hunter College Observation Television Center
Cataglogue 67. New York: City University of New York, Hunter
College, 1967, 65p. [ED 018 912]

The catalog lists and annotates 112 titles of lessons first recorded
on yideotape, and then transferred to film as kinescopes. The
leggons are filmed in a specially prepared classroom equipped with
Temotely controlled cameras and microphones. During recording, the
Clags and teacher are alone in the classroom. Kinescopes are
incjuded on early childhood education (three), foreign languages
(one on junior high school, two on secondary’ . health and physica
edycation (two on college, two on elementary), listening and
Speaking (four on elementary), mathematics (six), psychological
foyndations (three), elementary reading (fifteen), school and
Community (three), science (two on elementary, three on secondary)’
and elementary social studies (seven). Films on special edycation
are on aphasia (eight), blind (five), brain-impaired (five), emo-
tionally disturbed (one), mental retardation (five), physically
hangicapped (four), and speech and language (two). Special projects
on film are empathy projects (three), Project English and Project
Trye (nine), elementary spelling (one), team teaching (three),
tesring (one on primary, one on elementary), and elementary writing
(one). Eighteen lessons are listed as filmed with the disadvantaged-
The kinescopes may be rented (some may be purchased) for use in
Pre-gervice or inservice teacher education programs by public and
Priyate universities, colleges, and secondary and elementary schoo.S:

Jordan, Dale R. Dyslexia in the Classroom, Columbus, Ohio:
Charies E. Merrill Publishing Co., 1972, 1%u.  [ED 073 451, Dpocu~
Ment pnot available from EDRS. Available from Charles E. Merrill
Pub1ishing Co. ($2.95 paper)])

Dysjexia 1s defined in this book as the inability to process lan-
Buage gymbols. Dyslexia is seen as a continuum ranging from mild
formg of symbol confusion to complex syndromes of disabilities.
Three specific kinds of dyslexia are identified: visual dyslexia,
duditory dyslexia, and dysegraphia. Two chapters, one describing
and one suggesting correcting techniques for the classroom teachefs
are jpcluded on each type of dyslexia. The book concludes with a
Chapter on distinguishing dyslexia from other disabilities. Three
dppepndices--the Jordan Oral Screening lest, the Jordan Written
Screening Test for Specific Reading Disability, and the Jordan
Audjtory Screening Test--are also included.

Leaverton, Lloyd. Dialectal Readers--Rationale, Use and Value.
Papey presented at Preconvention Institute of the International
Rcading Association, Atlantic Citr, N.J., April, 1971, 11p. [ED
060 701]

The experiment described in this report investigates two basic
Questjons concerning beginning reading instruction to speakers of
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nonstandard dialects: (1) Will learning to read be facilitated if
the primary reading material ig phrased in the actual word patterns
and grammatical structure used by the children in their oral speech?
(2) Will learning the same story rephrased in speech patterns
corresponding to standard English usage be facilitated if the chil-
dren first learn to read the story phrased in the word patterns and
grammatical structure corresponding to their oral speech? Using
the concepts of "everyday talk", with special emphasis on the verb-
usage differences between the two, an experimental class was con-
ducted with the above questions in mind. Results of tests adminis-
tered tO the experimental group and the control group show that
there i8 @ definite trend in favor of the experimental group. The
experimental reading program encourages the teacher to respect and
accept the children's established dialect, while at the same time
providing a framework to help the children learn to read, gradually
and systeématically using standard English in their oral language
activities. (For additional information see ED 060 700.)

Rawson, Margaret B. A Bibliography on the Nature, Recognition and
Treatment of Language Difficulties. Pomfret, Conn.: Orton
SocietV, 1966. [Ep 013 701. Document not available from EDRS.
Avaiiable from the Orton Society, Box 153, Promfret, Conn., and
from the Educators Publishing Service ($1.50)]

A selected reading and reference 1list of publications from 1896 to
1966 on the natyre, recognition, and treatment of language diffi-
culties 1s presented. The titles were selected on the basis of
relevance to the general interests and specific needs of people
concerned with language disorders, particularly with a specific
language disability. Materials are organized under the following
categories: (1) medicine, neurology, and psychology, (2) language
and semantics, (3) education, (4) various developmental and remedial
approaches to language learning, (5) specific language disability,
(6) psychological, achievement, and diagnostic tests, (7) manuals,
workbooks, instructional materials, and texts for students, (8)
annual, quarterly, and monthly journals, and (9) bibliographies.
An evaluative anpotation appears with each item. Many new paper-
back editions are mentioned, and current prices are given when

known.

Silberberg, Norman E.; Silberberg, Margaret C. Case Histories in
Hyperlexia. 1968, 15p. [ED 024 551]

Several caseé histories of hyperlexic children, whose abilities in
word recognition are at a level significantly higher than their
general level of intellectual functioning, are described, and the
impact of Such a condition on the child is suggested as an object
of research. 1In the several cases presented, the hyperlexia
resulted in environmental stress. The potentiality of later stress
is expected to take the form of anxiety provoked by unrealistic
assessment of the child's abilities, and by the high-level demands
Placed on him by teachers and parents. Several of the children
described had been referred for testing as gifted children on the
basis of word recognition ability alone, and one had been
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accelerated to a higher grade. One boy had not been detected ag
dyslexic until the fourth grade when it was at grade level, his
reasoning and comprehension abilities were similar to those of 4
high-level, educable mentally retarded child. This condition jg
often not detected earlier because of the emphasis on word Teécog.
nition skills in the primary grades, and because of the assumptj,,
of teachers and parents that if reading skills are high, Other
mental functioning should also be high. References are listed,

Slingerland, Beth H. Specific Language Disability Children, A
Multi-Sensory Approach to Language Arts: A Guide for Primary

Teachers. Cambridge, Mass.: Educators Publishing Service, 197]

——— N 9
239p. [ED 072 402. Document not available from EDRS. Availabjq

from Educators Publishing Service]

Designed for primary teachers, this guide is divided into four
parts. Part one provides background information related tO unde,_
standing specific language disability, the need for early Specifj.
identification, phonics, the use of manuscript instead of Cursive
and group therapy. Part two discusses the preparations that are to
be made by the teacher, including preparation of material With
illustrations to serve as guides for alphabet wall cards, small
manuscript alphabet cards, patterns for tracing, expendable Patterps,
and classroom equipment. Part three discusses the auditOoTy
approach, and learning to write for spelling and written eXpressj,p.
Subtopics of part three include alphabet cards, blending, spelling,
dictation, creative written expression, and independent work, ang
summarizing progress and looking ahead. Part four, "The Visual
Approach for Reading," includes daily organization of instruction
alphabet cards, word attack skills, preparation for reading, reading
from a book, examples of daily lessons, and summarizing Prosress

and looking ahead. A bibliography is also included.

The Slow Learning Program in the Elementary and Secondar SChOOls,

Cincinnati, Ohio: Cincinnati Public Schools, 1964, 718p. [ED 021
348]

The curriculum guide defines its organization snd use, curriculay
approach, and the teaching methodology for special classes of Sloy,
learners (educable mentally handicapped) in the Cincinnati Publi.
schools. The instructional program is built around twelve .
persisting life problems: health, safety, communication, Citizen.
ship, family life, social relationships, physical environment,
cultural activities, leisure, livelihood, money management, and
travel. Both general and detailed learning outcomes plus suggestqq
activities are given for four age groups (6 to 9 years, 10 to 12,
13 to 15, and 16 to 18). Use of the curricular content in daily
classroom programs is illustrated by sample teaching units Which
employ content from several of the persisting life situations.
Suggested teaching units for various subject areas are listed, ang
guides for organizing the daily classroom program are preseited,
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* Studies O Reading Miscues. Paper presented at the International

Reading Association Conference, Kansas City, Mo., April 30-May 3,
1969, 18P [ED 033 831]

Four researchers discussed their studies of oral reading miscues
within @ Tound-table format. After each participant’'s description
of the SPecific concerns and procedures of his study, the following
topics Were discussed: description and analysis of the miscue,
correction strategy, relationship of the child's language to the
languag® of the reading material, and comprehension. One study
Specifically analyzed substitutions; another analyzed grammatical
restructUrings; 5 third analyzed oral reading of a child's own
writings and a foyurth analyzed qualitative and quantitative

Changes 10 Miscyes over an extended time period. Subjects of the
studies Tanged from beginning readers to advanced sixth-grade
readers. All read new material without assistance. Tape recordings
of the readings yere analyzed using the Goodman Taxonomy of Reading
Miscues. Children were asked to retell some of the stories in
their OWIl WOrds as a measure of comprehension. One group also
Wrote, f°110wing the retelling, the same story in their own words,
and an aNalysis of the oral readings of each child's own manuscript
wag made. In general, total miscues per hundred words decreased

as the children pecame older, and errors became increasingly more
Correct SeMantically and syntactically as the children became more
Proficient readers, Tables are included.

Mentay, Handicapped

684
"* Baker, Carolyn ¢. Individualized Reading with the Educables.

The Reading Teacher 20 (November 1966): 20p. [ED 013 740. Docu-
mept not availaple from EDRS]

The individualizeq reading technique was employed with a class of
Sixteen educable primary children aged six through ten years in
Fajrfax, Virginia, to counteract an initial attitude of total
ingjfference toward reading. BRooks with high interest levels and
with prePrimer yocabulary were provided by the library and were
attractiv?ly Presented by the teacher. The children participated
in 5 reading activity daily. They met with the teacher individually,
although 0CCasionally two or three children worked together. A
Working 1eVel was determined for each child by reviewing previous
tegt results or by retesting. Depending on his own needs, each
Child used an activity book. Skills were taught individually and
in groupS: The children set their own reading goals and kept an
Account Of the books they read. The children definitely profited
by the close Telationship with the teacher, and by the absence of
Other children ypg might criticize. Confidence increased, and
SometimeS & child would read his book to the class or would take

it phome tO read to his family. Extra planning was necessary to fit
this technique ip yith other academic work, but the results were
Teyarding-
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Bijou, Sidney W. Research i, Remedial Guidance Of Young Retarded
Children with Behavior Problems which interfere with Academic

Learning and Adjustment. Fipal Report. Urbana: University of

Illinois, 1968, 87p. [ED 02z 196]

A four-year resecarch project developed a or 2gzh00l program for
exceptional children unable to attend public ¢-hool, but not needing
to be institutionalized O0 the basis of empir ical behavioral prin-
ciples. Children were referped from agencies, and most had already
unsuccessfully used special g.hool services. The average age was
5-5 years, average IQ was 83 apg average mental age 4-3 years;
scores on the wide-rang® achjevement test averaged early kinder-
garten level. Utilizing SPecjal features in the physical plant,
curriculum, and operatiof of the school, behavioral principles were
applied to weaken behaviors interfering with academic learning, and
to strengthen desirable $0Cia] and intellectual behaviors. Reading,
writing, and arithme%ic Programs were developed as well as proce-
dures for maintaining motivation for learning. Specific techniques
were applied to modify the behavior of aggressive, shy, and speech-
deficient children. InveStigators worked with Parents at home,

and the parents supplemented the nursery program. Objectives and
procedures of a teacher training program are specified; a biblicg-
raphy with twenty-three entrjeg, a list of ten Publicatioms rescluing
from this research, samples of program studies from the first two
years, case studies, and eight figures arec included.

Blank, Marion; Bridger, Wagner H. Deficiencies_in Verbal Labeling
in Retarded Readers. Americapy Jjournal of OrthoPsSychiatry 36

(October 1966): 7p. [ED O34 g59. Document not available from
EDRS]

An experiment was conducted op thirteen normal and thirteen
retarded rezders, matched for age, 1Q, and vocabulary. Recent
findings suggested that reading retardates had difficulty in the
cross-modal transfer of inforgation from the auditory to the visual
modality (e.g., converting auditory taps into visual dot patterns).
Prior research by rhe pPréSent jythors indicated that symbolic
mediation was a necessary Condition for children to solve problems
involving temporally presSeénteq gtimuli, regardless of the modality.
It was therefore hypothesized snd found that the difficulty the
retarded readers experienced .o not simply in cross-modal transfer,
but rather in applying IEIEVant verbal labels to the stimuli even
within the same modality. It yas concluded that in any test for
basic sensory defects in retarged readers, there Must be a control
for the role of higher C08ﬂitive processes. Tables and references
are included.

Durrell, Donald D.; Sullivan, pelen B. Language Achievements of
Mentally Retarded Children. Beston Universitv, 1958, 37p. [ED

002 789]

The objectives of the study were (1) to discover Variations in
language achievements of Children at different levels of mental

-
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retardation, (2) to discover "open channelS’ for current education
of these children, (3) to chart the frequé®cy of specific diffi-
culties in the intake and output ideas th¥°UY8h language, and (4) to
identify language weaknesses yhich usuallY reSand rapidly to
remedial instruction. A series of stand2®® 30d qyypjcal tests of
listening, reading, speaking, and writing Were administered to 209
children in classes for the mentally retarced. These included
sixty-seven children in Primary grade c1a5S€S anq 142 children in
intermediate grade classes. Listening c0®PT®hengy . was found to
be the best language channel for learning: Ong the primary
grade mentally retarded, listening compreh®nSion was consistently
higher than would be expected from the mental Ageg of the children,
Reading ability is lower than would be expeCted for mental age,
markedly below the level of 1istening comP'®Nensj, . Informal
tests and observatinns showed primary grade children to be fairly
competent in gpeaking and oral recall, If7t® @diste grade children
did not show the advance in speech compet®?S® thay yould normall:
be expected. The listening comprehension °' these children indicateg
a power to handle ideas through language muc aboye the expectationg
from mental age results. An enriched and SYStematic program in the
various language skills should produce mar*®? gayy..

688. Fuller, Renee; and others. Reading ComprB2S8ion ... ntelligence:

A Fallacious Correlation? A Symposium pre®¢"ted ;¢ Annual Meeting
of the American Psychological Association: °n01u1u, September,
1972, 50p. [ED 073 422]

Four papers detailing the Fuller Reading SyStem and its successful
use with low-IQ subjects, and one paper discussing the System and
the results of using 1t, are presented in S coljection. The
subjects were twenty-three residents of Maryland's prinCiPal
institution for the retarded. They ranged 'O age from eleven to
fifty-one years, and in Stanford-Binet IQ from 33 to 72. Daily
five~ to twenty-minute reaching sessions oI One Year resulted in
all subjects being able to read at the thifd 8Tadg jevel, as
measured by the Spache readability formula* he Puller Reading
System consists of simplified alphabet learning baged on the
distinctive features of each letter; the moSt COmmon phonic sound
as the name for each letter; an auditory, visugy kinesthetic, and
tactile approach and action-oriented space °9YSseyy .5 reading
content. Dr., Fuller poses a number of quest Ons about what
intelligence is, and the high positive corréia iop between IQ
measures and predictability of school perfof™ance, rhe discussant,
Dr. Sam Glucksberg, also questions the accepted Te]ationship
between measured intelligence and reading ¢°"PTehepngion, citing
prominent twentieth century research on several Sides of the issue.

689. Hawkins, Thom, Benjamin: Reading andgggzg%%‘ Columbus, Ohio:
Charles E. Merrill Publishing, Co., 1972, P. [Ep 070 073.
Document not available from EDRS. Availabl® from Charles E.
Merrill Publishing Co. ($2.25 paper)]
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This book is a journal of lessons that were compiled as the author
tutored a nineteen-year-old with severe reading problems. The
interaction of tutor and tutee includes not only the pedagogical
aspects of their relationship, but also the friendship that
developed.

Jacobs, John F. A Comparison of Group and Individual Rewards in
Teaching Reading to Slow Learners. Final Report. Gainesvill
Fla.: Florida University College of Education, June 30, 1970,
44p. [ED 044 265]

The use of operant techniques in the classroom, especially with slow
learners, was investigated, and several types of reinforcement, were
compared. Subjects were 129 fourth-graders enrolled in a middle
school in a disadvantaged rural Florida community. The subjects
were stratified by race, sex, and homeroom, and were randomly
assigned to one of five treatment conditions: control, random
reward, individual reward, combined reward, or group reward. Five
subtests of the Stanford Achievement test battery were administered
before and after the eleven-week experimental period. Data were
analyzed using parametric statistics, and results demonstrated the
feasibility and power of group techniques for classroom use. Of

the operant techniques studied, the group rewards appeared to
provide the most influential control over classroom activity, and
individual rewards actually impeded the maximum growth experienced
under group conditions. A bibliography and tables of results are
included. This study was sponsored by the USOE Bureau of Research.

Lazar, Alfred L. Reading Programs and Materials for the Educable

Mentally Retarded--A Point of View. Paper presented at the Inter-
national Reading Association Conference, Anaheim, Calif., May 6-9,
1970, 13p. [ED 041 710]

Ten assumptions are suggested as being fundamental to working
toward developing effective and realistic reading programs for the
educable mentally retarded. They are designed to eliminate many
problems about how teachers must learn to effectively use a
scientific approach to education. The author focuses upon an
operational definition of reading behaviors, based on Gibson's
definition; reviews some selected literature on reading for the
mentally retarded; and offers the G-Some System as a type of
paradigm for use by the special class teacher as a manager of her
reading program. This system is a logic manager system for use

by the teacher as a thinking and creative person; it allows him to
plan educational objectives, and to make educational decisions. It
is comprised of five major sequenced components, that require the
use of both vertical and horizontal feedback loops. Descriptive
figures and references are included.

Malpass, Leslie F.; and others. Further Development, Comparison
and Evaluation of Programed Instruction for Retarded Children.
Final Report. Tampa, Fla.: University of South Florida, August
1967, 75p. [ED 025 052]
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Three hundred words were programed for presentation by teaching
machine or by workbook to mentally handicapped, nonreading subjects
selected from the public school system (sixty-nine subjects) and
from an institution (thirty subjects). Both groups were matched on
chronological age, mental age, programed words known, Gray Oral
Reading Test (raw score), and paragraph reading test score. One
group received instruction by teaching machine, one by programed
workbook, and one by conventional classroom methods. Administration
required approximately twenty hours over a five-month period.
Measures of gain and retention included programed words known, the
Gray Oral Reading Test, spelling words known, and a paragraph
reading test administered post-instruction and at thirty- and sixty-
day intervals. Statistical analysis revealed both institutional

and public school groups scored significantly higher than the
classroom group on the measures of programed words learned (p=.05
and .01 respectively) and on the paragraph reading test (p=.01 for
both). Retention remained significantly high (p=.01) for the

public school group, but was not demonstrated for the institutional
group. The technique was not effective for teaching spelling, and
in most cases scores on the Gray Oral Reading Test were not signifi-
cantly different among the groups. This study was sponsored by the
USOE Bureau of Research.

Mary Julitta, Sister; Michaella, Sister. A List of Books for
Retarded Readers. Elementary English 45 (April 1968): 473-477.
[ED 029 899. Document not available from EDRS]

This list of over two~hundred books for retarded readers was
compiled to fill the need for books which would be acceptable and
interesting to older children reading at primary-grade levels of
difficulty. Having been evaluated objectively by the Spache
Readability Formula, and subjectively by retarded readers in a
reading clinic and in classrooms, the books are grouped under the
minimum instructional level necessary for reading them. The Spache
readability score and the age groups to which the book appeals are
given for each entry.

Miller, Wilma H. Identifying and Correcting Reading Difficulties
in Children. New York: Center for Applied Research in Education,
Inc., 1971, 237p. [ED 071 040. Document not available from EDRS.
Available from Center for Applied Research in Education, Inc.

($8.95)1

This book was written primarily for the inservice elementary class-
room teacher, to assist in correcting the reading difficulties of
the moderately disabled readers in the classroom. Five major
divisions make up the book: (1) the various aspects of the reading
process are discussed in the first section; (2) the second division
describes many of the causes of reading difficulty, and discusses
how standardized and informal tests can be used for diagnostic
purposes; (3) the third section deals with the correction of reading
difficulties; (4) various approaches to elementary reading instruc-
tion are presented in the fourth section; and (5) the final section
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concerns the role of parents in preventing and helping to correct
their children's reading difficulties.

Mock, Sherry. Improving Reading Comprehension. Iowa City:
University of Iowa, Special Education Curriculum Development Center,

1972, 220p. [EM 059 573]

Activities, procedures, and resources are suggested for teaching
reading comprehension skills to mentally retarded students. The
document is intended as a handbook of teaching ideas based upon a
flexible listing of sequential comprehension components. Compre-
hension skills are divided into five global grade levels, and
twelve major kinds of skills. Emphasis is upon individualizing
instruction, using parents to reinforce school training, and
presenting material audiovisually. Suggestions for classroom
planning and program management are included. Major tests which
can be used in the diagnosis of comprehension problems are summarized.
“dlgo included are resource lists of supplementary reading materials
which can be used to teach comprehension skills, and a resource
list of books for slow learners.

Reading Methods and Problems: Exceptional Child Bibliographv
Series. Arlington, Va.: Council for Exceptional Children, Informa-
tion Center on Exceptional Children, February 1971, 15p. [ED 051
594]

The bibliography contains fifty-seven references selected from
exceptional child education abstracts relating to reading methods
and problems applicable to handicapped children. One in a series
of over fifty similar selected listings concerning the education

of the gifted or handicapped, the bibliography cites research
reports, conference papers, journal articles, texts, and program
guides on such topics as diagnosis and remediation, dyslexia, skill
development, perceptual handicaps, and instructional materials.
Bibliographic data, availability information, indexing and retrieval
descriptors, and abstracts are provided for each entry.

Rhodes, Leanne; and others. A Language Stimulation and Reading
Program for Severely Retarded Mongoloid Children: A Descriptive
Report. California Mental Health Research Monograph No. 11.
Sacramento: California State Department of Mental Hygiene, 1969,
113p. [ED 042 305]

A longitudinal research study of the growth and development of ten
severely mentally handicapped mongoloid (Down's Syndrome) children
reared together in a state hospital was conducted. They were tested
regularly on the same scales, providing comprehensive histories of
mental, psychomotor, and physical growth. When comparison with
similar children reared at home emphasized the declining develop-
mental patterns of the institutionalized group, and environmental
stimulation program (eventually including reading) was designed to
overcome their relative retardation. Intensive language stimulation
training was the focal point. Described are means used to make the
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environment more stimulating, to better structure daily routine,

and to motivate staff. Initial language stimulation and articula-
tion training is outlined, including modifications made as the
program progressed. Aspects of reading training and instruction
are summarized. Findings thus far show improvement in articulation,
greater expressive use of language, more extensive receptive lan-
guage, significant increase in intellectual ability, and ability to
read and enjoy simple books. Asocial behaviors have almost dis-
appeared, and destructive, random, or stereotyped acts have
decreased. .

Slick, Myrna H. Recreational Reading Materials for Special Educa-
tion Students. M.A. Thesis, University of Pittsburgh, Pennsylvania,

1969, 37p. [ED 046 173]

The provision of recreational reading materials and programs for
the special education student, defined for this study as the
educable mentally retarded, is considered. The role and responsi-
bility of the high school librarian in this area is defined,
emphasizing cooperation with the special education classroom
teachers. Methods which librarians can use to reach and interest
the students in reading are discussed. Sources to help the librar-
ian find appropriate available books are listed. The major section
of the paper is an annotated list of suggested books to purchase
for library use for special education students. The list is limited
to recreational reading materials currently being published (at the
time of writing). Recommended publishers to contact are also
included.

Retarded Readers/Slow Learners

699.

Botel, Morton. Methods and Systems for Teaching Dyslexic Pupils.
Research delivered at the National Conference on Dyslexia, Phila-
delphia, November 19, 1966, 24p. [ED 011 493]

The reading and spelling performances of pupils attending a
program in reading were studied to discover which reading methods
or combinations of methods were superior for dyslexics in clinical
and classroom situations, and which methods were appropriate for
dyslexic and normal pupils with minor reading disabilities. The
subjects were 722 pupils in grades 2 through 6 in the Pennridge
School in Bucks County, Pennsylvania. Semirural, white, middle-
class children, with an average intelligence of 106 as measured by
a group test in kindergarten or first grade, attend the school.
Special small-group instruction is provided for the lowest 10
percent of the pupils in the summer. An opportunity class is
conducted for slow learners. Tests administered were the Botel
Reading Inventory, and the reading and spelling tests of the Science
Research Associates Battery. Data were analyzed by reading levels,
grade equivalent scores, and expected and achieved median scores.
The average range was six to seven levels of pupil performance at
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each grade level. By fifth grade, there were no pupils reading as
low as beginning second-reader level. By sixth grade, none were
reading as low as beginning third-reader level. The author suggests
that dyslexia can be anticipated and minimized within a good
developmental reading program. A description of the instructional
program, references, and tables are provided.

Brown, Virginia L.; Botel, Morton. Definition or Treatment?
Bloomington: University of Indiana, ERIC Clearinghouse on Reading,
1972, 75p. [ED 058 014]

A review of research literature on the subject of dyslexia printed
since 1955 is presented, concentrating on the interest in the
subject during the late 1960's. The authors initially admit that
precise definition of the term "dyslexia" is quite impossible (they
use the term to mean the inability to read) and devote chapters to
describing problems related to definitions, problems of diagnosis,
and treatment approaches to dyslexia. By taking this approach,

the authors propese to construct an analytic framework for use by
future theorists and researchers. The monograph is one of a

series of ERIC/CRIER "State-of-the-Art" papers, and is thus
intended to be a review of research in a general area, with con-
clusions about the present state of knowledge in that area, and
discussion of implications for future research. Selected annotated
references are included.

Engelmann, Siegfried. Teaching Reading to Children with Low MA's.
Urbana: University of Illincis, Institute of Research for Excep~
tional Children, 20p. [ED 015 020]

One of the problems of teaching reading to children with low

mental ages, for example, of four to five, is that most reading
programs are geared to the children with a mental age of about six
and one-half. A child with this higher mental development will
often have many of the basic reading skills already accomplished,
or he can learn them quickly and without the benefit of the most
efficient instruction. A child with a low mental-age might struggle
to learn to read under such a program for an inordinate amount of
time., Retarded, handicapped, and deprived children must generally
be instructed in the most basic reading skills. They must be shown
that each letter represents a sound. They must then be taught that
these sounds are sequeaced in a word in time; that is, they must
learn how to blend. Rhyming and alliteration tasks are useful in
teaching blending skills. In developing this sound-sequence skill,
continuous-sound words like 'fan'" and "ran" should be introduced
before stop-sound words like "cat'" and '"rat." Words whose pronunci-
ation does not fit the fundamental sound-sequence approach, for
example, "have," in which the "e" is not pronounced, and "she,"
which contains a double letter sound, are called irregular words,
and are to be introduced last. Instruction should be uniform for
all pupils.
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“rostig, Mariarns; and others. Individual Learning Disabilities.
Denver. Colg.: Kocky Mountain Educational Laboratory, Corp.,
October 1968, 43p. [ED 029 418]

The following workshop presentations consider learning disabilities:
"Educational Goals of the Perceptually Hawdinapyad", by Marianne
Frostig; "Remediation of Reading Problems", %y Gilbert Schiffman;
"Early ldentification of Learning Disabilities", by Katrina De
Hirsch; and "What Are Some Speech and Hearing Considerations?", by

John Irwin. The workshop was sponsored by USOE.

Glass, Gene VvV, A Critique of Experiments on the Role of Neurological
Organization in Reading Performance. 1966, 72p. [ED 013 523]

Fifteen empirical studies concerned with the role which neurological
organization plays in the teaching and improvement of reading are
analvzed. Following a review of Delacato's theory of neurological
organization, each of the studies is presented with alternative
interpretations of the data, and with implications not acknowledged,
or contrary to those drawn by the original authors. Each study is
analyzed in detail as to the manner of selection of subjects (the
subjects who participated in almost all of the experiments reported
in this paper could not be characterized as seriously neurologically
disorganized), the statistical analysis of data, experimental
treatment, and the implications drawn from the reported results.

The author is generally critical of the studies for their lack of
adherence to acceptable standards for empirical experimental design.
His conclusion is that all the empirical research reported thus far
has failed to produce cogent evidence that Delacato's therapy has
an effect on the reading of normal subjects. 1In reviewing studies
which contain information on the correlation of neurological organi-
zation and certain variables, the author finds that measures of
neurological organization are more highly correlated with measures
of nonverbal achievement. The fifteen studies are all taken from
experiments reported in three volumes written by Delacato and

listed in the thirty-five-item bibliography.

Goldberg, Herman K.; Schiffman, Gilbert B. Dyslexia: Problems of
Readiig Disabilities. New York: Grune and Stratton, Inc., November

1972, 19%p. [ED 071 041. Document not available from EDRS. Avail-
able Irom Grune and Stratton, Inc., 111 Fifth Avenue, New York, N.Y.
10003 ($8.75)]

The purpose of this book is to provide an understanding of both the
educational and medical aspects of reading, and to show how they

are interrelated in reading disabilities. The various aspects of
reading disabilities are presented in the following chapters:
Introduction to the Reading Problem; Early Predictive Studies:
Psychological Evaluation; Central Nervous System Dysfunction; The
Role of Vision in Learning; Peripheral and Perceptual Factors;
Hearing and Auditory Perception; Psychiatry and Reading Disabilities;
The Role of Dominance; Genetics and Reading Disabilities; The
Chemistry of Learning and Drug Therapy; and Education, Prevention,
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and Remediation. Appendixes are included on How Parents May
Contribute to Reading Development, and the Eye and Learning Dis-
abilities.

Harris, Albert J. How to Increase Reading Ability; a Guide to
Developmental and Remedial Methods. New York: David McKay Co.,
1970, 570p. [ED 036 939. Document not available from EDRS.
Available from David McKay Company, Inc., 750 Third Avenue, New
York, N.Y. 10017 ($8.50)]

Intended for beginning students concerned with reading instruction,
as well as for graduate students, reading teachers, or remedial
specialists, the text deals with the overall classroom program,
methods for evaluating and diagnosing group and individual needs,
and developmental and remedial teaching of specific skills.
Chapters explore the following subjects: reading and reading
disability, readiness, how children start to read, continuing
reading growth, meeting individual needs, group instruction,
evaluating performance, causes of reading disabilities, principles
of remedial reading, developing word recognition skills, overcoming
difficulties in word recognition, developing understanding, foster-
ing reading interests and tastes, and improving reading rate.
Appendices include an alphabetical 1ist of tests, a graded list of
books for remedial reading, a list of publishers and addresses, and
Stone's revision of the Dale list of 769 easy words.

Improving Reading Programs for Emotionally Handicapped Children.
Proceedings Highlights of a Special Study Institute; Medina, New
York, May 3-5, 1971, 78p. [ED 059 555]

Six speeches given at an institute on reading programs for emo-
tionally handicapped children are presented. Jules Abrams first
examines the relationship of emotional and pPersonality maladjustments
to reading difficulty. Then Clifford Kilson advocates the promotion
of informal reading and the proper diagnosis of a child's reading
level. A discussion of practical approaches for classroom instruc-
tion by Winton Buddington is based on the premise that the rate of
practical application in the classroom is not tied to intelligence
level or academic learning capacity. He advocates placing the

child at the correct achievement and expectancy level, encouraging
the child to learn at his own rate, and promoting both individual
and paired learning. Motivation techniques covered briefly by
William Davis are encouragement of a positive attitude in the child,
teacher assessment of emotional problems, use of school crisis room,
behavior modification, and development of better comprehension. The
last paper by Joan Hyman and Gita Kornfeld focuses upon special
strategy for high intensity learning based on the research finding
that many reading problems result from improper teaching. The
institute was sponsored by the New York State Education Department
and the Orleans-Niagara County Board of Cooperative Educational
Services, Medina, New York.
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Calif.: Riverside Unified School District, July 22, 1967, 83p.
[ED 030 997. HC not available from EDRS. Available from Riverside
Unified School District, Riverside, Calif. 92502]

To demonstrate creative methods and materials for the remediation
of severe learning disabilities, to help children with these diffi-
culties, and to train professional personnel, six teachers working
in terms of two taught seven remedial classes with a maximum of
twelve students, using a program designed to remediate deficiencies
in the auditory, awral, visual, and motor areas. They taught basic
reading skills to functional non-readers in grades 3 through 6, and
they focused on reading skills with less remediation of perceptual-
motor deficiencies in two elementary classes and three secondary
classes. Two ten-week inservice courses presented the theory and
methods of remediation. Visitors and participants answered ques-
tionnaires, and indicated that their involvement with the learning
center was valuable; all classes but one made progress at the .05
level of significance in all areas of reading and spelling, and
structured teacher ratings showed few changes in student attitudes
and behavior. Informal comments of teachers and aides, parent
questionnaire responses, and student interviews, however, indicated
positive changes in the students' attitudes toward school and
learning. An outline of the instructional methods and materials

is included.

Satz, Paul; Van Nostrand, Gary K. Developmental Dyslexia: An
Evaluation of a Theory. Gainesville, Fla.: Florida University

College of Health Related Professions, 1971, 50p. [ED 059 557]

The paper reviews a theory advanced by Satz and Sparrow (1970),
which purports to explain the nature and cause of specific develop-
mental dyslexia, and evaluates several developmental hypotheses
which are generated by the theory. The theory postulates that
developmental dyslexia is not a unitary syndrome but rather reflects
a lag in the maturation of the brain (left hemisphere) which delays
differentially skills which are in primary ascendancy at different
cl.-onological ages. It is concluded that, instead of determining
whether the primary handicap in dyslexic children is perceptual,
linguistic, or both, findings suggest that the nature of the
handicap will vary largely as a function of chronological age.

Seay, Susanna. Handbook for Special Reading Program. 1969, 40p.
[ED 034 661]

A remedial program was planned for reading-disabled, third- through
eighth-grade children of average or above-average general ability
in Marion County, Florida, an area which has predominately rural,
low income population. This handbook describes program goals,

staff responsibilities, scheduling, grouping, screening, diagnosis,
instruction, materials, and facilities. Appended are the following
documents: referral form, home information report, sentence
completion form, interest inventory, experience inventory, direc-
tionality exercises, dominance tests, and a student reading profile.
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Simpson, Bickley. Learning Disabilities In-Service Training Kit.
Matshfield, Mass.: Project Lighthouse, 1969, 179p. [ED 043 153.
Document not available from EDRS. Available from Project Light-
house, 1122 Ocean Street, Marshfield, Mass. 02050]

Included in the training kit for teachers in the area of learning
disabilities are materials developed by Project Lighthouse for
experimental field usage to test the materials. The problem of
educating children with learning disabilities is summarized, as is
Piaget's Model of Logical Activity. The major divisions of the

text then deal with the areas of standardized texts (behavior rating
scales, patterning, perceptual motor skills, gross motor activities);
the development of language (analyses of procedures, psychoeduca-
tional diagnosis, and a concurrent reading program); and logical
training, reading, and spelling (rhythm, music, therapy, mathematical
reasoning). The last section also contains some teacher designed
materials and techniques: bead game, crossword puzzle placement,
and logical training exercises. Each section contains a bibliog-
raphy. Project Lighthouse is sponsored by the USOE Bureau of
Elementary and Secondary Education.

Smith, Carl B.; and others. Correcting Reading Problems in the
Classroom. Prep-4. Washington, D.C.: USOE Bureau of Research
and Division of Information, Technology, and Dissemination, 1969,
77p. {ED 034 080]

This mc\ agraph, third in the reading series of four, is directed to
the classvoom teacher, who is usually the first to become aware of
the child's reading problems. The teacher should be able either to
correct those difficulties or refer the child with more serious
priblems to a reading specialist. Related decuments in the kit
a2: (4-p) "References'; (4-c) "Techniques for Classroom Diagnosis
of Reading Problems"; (4-d) "Individualizing Reading Instruction';
and (4-e) "Current Reading Research for the Teacher," available
from ERIC. (Related publications are ED 034 078, ED 034 079, and
034 081.)

Sparrow, Sara 5. Reading Disability and Laterality. In Proceedings
Of the 77th Annual Convention of the American Psychological Associ-
ation, 1969, 2p. [ED 038 255. Document not available from EDRS.
Available from American Psychological Association, 1200 17th St.,
N.W., Washington, D.C. 20036]

The purpose of this study was to determine how retarded readers
differed from normal readers in the various ways laterality is
manifested. An additional purpose was to investigate the develop-
ment of laterality as seen across several age levels. Subjects

were eighty white male 9-, 10-, 11-, and 12-year-olds from regular
classrooms in suburban middle-class public schools. Forty of the
subjects were retarded readers, and forty were normal children at

or above the expected reading levels for their ages. Each experi-
mental subject was matched with a control on age, sex, race, social
class, and performance IQ, and was tested individually on laterality
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variables. These dimensions of laterality tested were (1) the
sensorimotor aspects (manual preference, manual strength, manual
dexterity, visual preference, controlling-eye-monocular, controlling-
eye-binocular) and (2) the perceptual-cognitive aspects (finger
differentiation, lateral awareness, ear asymmetry, verbal intelli-
gence). It was found that the retarded readers differed from the
normal readers on all perceptual-cognitive measures, and in the
incidence of noncontrolling eye. The retarded readers also had
poorer performance on lateral awareness, finger differentiation,
and verbal intelligence. No difference between the groups was
noted for manual laterality. Tables and references are included.

White, Kathleen M. Diagnosis and Remediation of Reading Retarda-
tion: A Focus on the Development of Logical Thinking. Final
Report. Boston: Boston Universit,, 1972, 76p. [ED 063 099]

To test whether training in logical multiplication would improve

the reading skills of '"retarded readers" (children with specific
language disabflity, minimal brain damage, dyslexia, psycho-
neurological learning disability, or perceptual handicaps), this
study (1) elaborated a theoretical approach to reading based on
Piaget's theory of cognitive development, (2) conducted an intensive
diagnostic study of four reading-retarded children, and (3) adminis-
tered on a pre- and pcst-test basis to assess the program's effect
on reading. The findings of the study indicated that some reading
retardation is related to problems of a logical nature, and that
even when the source of reading difficulty is perceptual or emo-
tional, the child's progress can be furthered by strengthening
logical abilities in the word attack process. (Included in this
document are a bibliography of sourczs consulted, diagnostic
information on the subjects, and the basic content of the logical
training program itself.)
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