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AESTRACT

This articl~ describes the coamunity-based block
program in the Pepartment of Counselor Education at San Tiego State
Urniversity. This program allows counselor trainees to work with
disadvantaged youth in schools and other community agencies. The
emphasis of this program is on the development of skills counselors
can use with minority students while concurrently fulfilling
certification regquirements. Students and faculty are selected
according to interest and cultural background for the two-semester
project. Students spend 12-16 hours per week as coamnunity intesrns and
six to 2ight additional hours in practicum supervision and critique.
The program attempts to provide experiences in: (1) building a
learning community, (2) responding to real life needs, (3)
understanding the pluralism of society, (4) using a diversicy of
learning methods, and (5) giving continuous feedback as to the
success of the fproject. There is little systematic evaluation ¢of the
program, but its strengths are identified as the emphasis on cultural
rluralism, *he curricular flexibility, the e=phasis on the practical
and the experiential, and the opportunities for students to assuame
cesponsibility £for their own training. (HLHN)
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For some ycars the Department of Counsclor Education at San Diego
State University has been making extensive efforts to rccruit minority
‘students and faculty, to promote greater awarencess of the values of
cultural pluralism, and to d~velop a curriculum which would be more
responsive to the nceds of people of color. The culmination of these
efforts has beer the development of a multi-cultural community-bascd
block program for & limited nunber of full-time graduate studonts. This
prograr, currently (1975-76) in its third ycar, is not designed to
replace the existing program but to provide an alternative to it, an
alternative hopefully particularly appropriate for those whose special
intcrest is to work with inner city populations and in multi-cultural
settings. The purposc of this article is to present a brief description
of the operation of and rationale for this alternative appreach in
covnselor education.

The cormunitv-based block program. The comnunity-based bLlock

rogram is a special program within the Department of Coviselor Educa-
1

-
tion which focusses on counscling out-of-school vouth, i:rerular school

attenders, and unemplo:ed 2nd underemployed young adults. Participation

in the pragram does not, of course, commit any student to scek employ-
ment serving these populations but most of the training is ccnducted
within a social/cultural context with heavy emphasis on mincrity concerns
and innecr-city field placements. The program is designed both for
students who intend to seek employment in a public school setting and
for those who do not.

The community-based block program is meant to be community-based
in two senses of the word "community." The pregram is itsclf designed

to be a "community"--an intact group of twenty-four students and three
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core faculty menbers committed to learning and experiencing togcther.
The word "comuunity" is also used to refer to the locale of the program
and to its irvolvement with its special target populations--inner-city
residents, pcople of color, uncmployed and underemploved youth, poor
people in gencral, and the schools and other agencies which serve then.

Objectives. The objectives of the program are basically the same
as those for other counsclor education programs. The difference is a
difference in emphasis rather than ir «ind. Traditionally the skills
of the counselor for the most part have been skills developed by whites
for use with whites, skills ordinarily most frequently and successfully
used by personswho tend to be young, attractive, verbal, intelligent,
and successful. It is the special emphasis of this program to reexaminc
these skills and to medify or discard them as neccssary to make them
appropriate and effective for counseling with other porulations. The
initial objective is to develop the same counsclor skills that other
counselior cducarion programs,.seek to develop; the difference is that
whereas other departmental programs then go on to attempt to hone these
skills to a high degree of mastery, this program seeks to adapt then
to fit the nceds cof a different population.

Since a substantial number of students in the program plar to seck
employment in a public school sectting, the program jis designed to include
the specific objectives determined in advance by departmental policy as
required for credentialling purposes. Other course objectives are less
specific, less clearly delineated in advance, and emerge as the semester
gues on and become specific in response to individual studernt neads and

to concerns confronting students in community-based ficld placements.
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Student Selection. Student selection is a critical issue in the

community-based block program. This pregram utilizes a "block" format
which means that studeats admitted to the program form a self-.ontained
unit which becomes in cffect a tctal learning community. All students
admitted to the "block" enroll in all of the courses offered ir the
block, znd no others, for two scmesters. Students spend a very large
part of their time together in both formal and informal activities.
To insurc t'at the group itself is at leas: somewhat representative of
the special ta.get pepulation it is designed to serve, the selection
process is deliberately skewed to insure that at least two-thirds of
those admitied are people of color. Twenty-four students are admitted
annually. Typically, the group will be approximately 1/3 Anglo, 1/3
Slack, and 1/7 Chicano. 7To the extent possible, the program adnmits
dpproximately an equ 1 nunber of women and men.

Justification for this unusual sclection process lies in the
nature of the program itself. As the core of its instructional progranm,
the community-based block program strives to achieve the creation of

a icarninz cormmunity ia which students and faculcy join in common

enterprise, Jearning from cach other and learning together with

cmphasis on the personal and the affective as well as on the profes-
sional and the cognitive. 1In a sense, the program becomes a microcosm

of thc cultural pluralism of the larger society in which students and
faculty deal with their own racism and sexism, sometimes in mixed and
sometimes in homogencous groupings. Thus, the student composition of

th> program is central to the instructional nethodology and therefore the

student sclection process is of necessity designed to give primary consideration
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to sclection of students who each bring some unique contribution to the
learning community.

Facultv Backeround. Like studernt selection, faculty selection is

a critical aspect of the community-bused block program. In the first
place, faculty, like students, must have a special interest in and
commitment to the communityv-based emphasis which permcates the progrum
and be temperamentally willing and rcady to give students personal
access to themselves in the deeply intimate, intense, and time-and-
energy consuning interpersonal encounters in which all, students and
faculty alike, :ust participate. A second critical consideration is
that the faculty as a group, again like thé students, be representative
of the cultural pluralism of the larger society. tor 1975-76, the
core faculty were Ir. Ray Howard (Black), Dr. David Malcolm (Anglo),
and DPr. Guy Trujillo (Chicano).

Faculty assignment (as differcntiated from "selection") to the
community-based block program also involves special impertant consider-
ation unique to this program. The intensity of involvement that is
central to the success of the program requires that core faculty
members be assigned not less than 50% to 75% time. Faculty members
assigned lesser amounts of time sinply ire not sufficiently available
to students and do not have cnough flexibility of schedule to participate
fully. As so often is the case, the gain here is a matter of tradec-offs;
the gain that comes to the program from decper and more intense and
intimate faculty involvement is accompanied by loss in terms of exposure
of students to only 2 relatively small number of the members of the

department. The program attempts to compensate for this to some extent
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by scheduling other facuity members for individual presentations in
their areas of special expertise and by extenling invitations to them
to visit or participate in block activities.

A< of this time (1975-76¢), two glaring deficiencies in faculty
staffing still exist. The first and most obvious deficiency lies in
the fact that all of the core faculty members are males. In a program
which gives the emphasis this program docs to the twin concerns of
racism and scxism, lack of female faculty input becomes an especially
serious Jdeficiency. A second deficiency is that the program is under-
staffed. Practicum size is tvo large--currently three practicum
scctions are scheduled with eight students® cach whereas four sections
of six students shou d be maximum. The limited nuanber of facu'*y hours
available for on-site sujcrvision of community field placements make
it difficult to previde the degree of integration of course content
with ficld-generated needs that is intended in the program design.

special Features. An important aspect of the community-based block

program is its flexibility. Since all of the courses offered in the
bleck are limited to and required of all bleck students, at any time in
response (o pressing needs, it is possible to increasc the weekly time
allotted to anv particular course or even teﬁpornrily to interrupt all
courses and devote full attcntion to some special topic or special
concern. Jn addition, not all courses are condueczed like regular,
formal, on-campus courses. Much of what ordinarily might bc prescented
‘n regular campus classes is covered by workshons, seminars, demonstra-
tions, or mini-courses which, to as great cxtent as possible, deal

with content generated by problems confronted ty students in their

field placements. This flexitility permits the program to accomodate
O
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Instructicn to beth pre-determined and emergent objectives, Ia addition
it provides a setting in which, hopefully, students can themsclves become
responsible for large blocks of their time and substantial amounts of
their own lcarning rathkcr than being primarily dependent upon and
accountsble to faculty.
The community-based block progrum is designed to be more than merely
a sum of its courses. Of at least cqual importance arc certain less
tangible experiential outcomes which it is roped will result from the
.ntegration of all courses and student activities in the block format'into
a total unitied student progrium. The nature of these experiential out-
L]
comes or chjectives is indicated in the list which follows:
1} The program attempts to give each student the experience
of participatirg in the building o/ a "learning community" wherein

every nember contributes according to his o1 nwet lovel of experience
and whercin every member's contribution is veiued.

1) The program attempts to give ecach student the experience
of learning which is trigpered by the interaction between block
menbers and their field placenients, lea~ning which is triggered
by real life needs rather then based on a prior sct of assignments.

55 The pregram attempts to give each student the experience
of participating in a learning community in which learnings are
pluralistic, even idiosyncratic, with learning coming not from
every lecarner doing the same thing at the sate time but from

oppertunity for exposurc to a rich diversity of associates.

4) The program attempts to give cach student the experience
of making use of a wide diversity of lecarning modes--reading,
observing, participating in tield cxperiences, simulation, demon-
strations, writing, taping and critiquing, direct experiencing,
viewing video tapes; ecach student, horefully, becomes able to
select from this vast array those best suited to his purposes
and most congenial to his learning style.

5) The program atterpts to give cach student *he experience
of a process of student evaluation which consists wrimarily on on-
going, supportive fcedback which identifics successes at incremental

ievels rether than relving totaily or alnost totally on the occa-
sional imposition of conventional "marks" or "grades."
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Community Involvement., As its nane Clearly implies, community

invelvenent is the verv essence of the cormunity-based block program.
Students spend twelve to sixteen hours rer week (three to four half
days) cach semester in internship placenents located for the most
part in settings .+ .outleast San Diego in ¢h they work primarily
with irrcgular woi:.] attenders, out-of-schaol vouth, and unemployed
or under-emploved youag zdults. Students spend an additional six to
2ight hours weekly in practicum urcer close supervision and direct
critiquing of their counseling with clients who sre drawn, to the
extent feasible, from these same community internship placements.

Ordinarily, interaship placcments are *either in public schools and
schocl-speusored projects or in non-school comnunity agencies which serve
the geozraphical ares and target population. In the near future, poart
of this community-based experience for students miy be centered in the
facilities of a Personnel Uevelopment Center currently under development
which will be located in a bunzalow on the campus of Memorial Junior High
Scheol in scutheast San Diego. Once the facilities of this Personnel
Development Center become available, the community-based block program
hopes to develop and operate an cutreach/counscling/follow-up service
center of its oun for southeast arcz residents.

Summary. To date, little systemacic evaluation of the program has
been undertalen. Informaticn available so far is largely limited to
rcactions and opinioas of students and graduates. What data there are
scem to lend strong encouragement for continued support for the program.

Graduates comment freely and favorably on the personal and professional
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growth they experienced and report themselves competent und confident
ac counsclors cn the job. The characteristics of the program most
consistently singled out for praise arc: (1) the cerphasis on cultural
Pluralism, (2) the curricular flexilility, (3) the emphasis on the
practical anl the experiential, and {4) the opportunities for students
to assume responsibility for their own learnings. As the progran
continucs in future years 1t will contirue to be modified in an effort

to capitalize even more fully cn these particular strengths.
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Faculty assignment (as differentiated from "selection”) to the
community-based block program also involves special impertant consider-
ation unique to this program. The intensity of involvement that is
central to the success of the program requires that core faculty
members be assigned not less than 50% to 75% time. Faculty members
assigned lesser amounts of time sinply are not sufficiently available
to students and do not have cnough flexibility of schedule to participate
fully. As so often is the casc, the gain here is a matter of tradc-offs;
the gain that comes to the program from decper and more intense and
intimate faculty involvement is accompaniced by loss in terms of exposure
of students to only 2 relatively small number of the members of the

department. The program attempts to compensate for this to some extent
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ficld-generated needs that is intended in the program design.

Special Features. An important aspect of the community-based block

ram is its flexibility. Since al! of the courses offered in tkhe
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