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GUIDANCE. IN PENNSYLVANIA: STATUS ANCLNEEDS
.

Chapter 1

iNTRODUCTION
4

The"research study described in this final report rjas .unaed

. as project number F3-74D03G-21-900:03-19, under an Elementary and
,

Secondary Education'AcA Title III grant Aministered by the.PsnAsyl-
.

varia Department of Educati.on's Bureau of Instructional Suppoft

Services. The project was carried out using the staff and facilitles

the West"Shore School District thiring the 1974-/5 school year.

Scope of the Study

Guidance in Pennsylvania: Status and Needs was an attempt at

a.statewide collection of'baseline information on guidance counselors

and the servises being offered by those counselors in the school

districts of Pennsylvania.

w
. Data coilection centered upon the following three areas: first,

deMographic information such as years of experience, type of training,

degree, professional strengths and weaknesses. This phase attempted

to collect data from all counselors, both public and private, in=the

elementary and secondary schools of the Commonwealth.

The second area-of concentration was guidance program character-.

istics as reported by practicing Counselors. Data was, collected from

a random sampling of the State's school districts. The survey

instrument Jsed nnibled school counselors t6 describe and react to

the various service, being provided through their district's guidance

program. The coAlselors were asked to indicate bot11, the quality of

service as it ex'sted in their particular program and bile amount of

10
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importance they attached to the ?'a.sq characteristic as-to.whether

it wasebecessary for a comprehensive program of guidance services.

The final area of concentr,,:lion concerned the various publics

being served by the guidance program. 'Data .was collected from

students, parents, teachers and adminiStrators as to their'qpinioos

of the'quality and importance of the gqjdance services offered by

their repectiye districts. This ..ihformatiOn could then be con-

.

trasted with the responses of the counselors concerning the same

characteristics,

In summarythe stu4'provided ap in-depth look at Pennsyl-
,

vania's school counseiors and the services they provide.

Background-of the Problem

Long.standing criticise of.guidance programs throughout Ihe

State by educators, legisrators and the .public culminated durintj

the early,I970's with two governmental activities that focused

attentftn on the, public)s perception of.these services. The first

was a series of hearings by ihe,Pennsylvania General Assembly's .

sub-committee on chreer education. Testimony by 'parents, students

and educators generally implied that guidance 3s pot performiAg the'r

kinds of-service's the-tey expected,of it and might actually be
-

damaging studerits by providing ,isinformation or failing.to make.

students aare of career opportunities ahd appmopriate career planning

techniques. This testimony W3S rebutteci in a verj( l.imited,way by

professional organizations representing'schAl coun seloi -s. .

The second activity involved. the Citizens Commission on

Educat'ion which had been'appOinted by the Governor to make recommenda-

tions conerning the improvement of all aspects of basic education,

including guidance services. The Commission'S report following an

- 2 7
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extensiye series of hearings across the State referred to wide-

ranging dissatisfaction with the present organization of guidance

services in the schools and cal!ed for drastic reform of the role

of the counselor. These recommendations were referred to the

General-Assembly as it began work on revision of the existing

School Code.

While professional groups.such as the Pennsylvania School

Counselors Association and the Pennsylvania Personnel and Guidance

Association were quick to take issue with the findings and recommen-

dation of these two bodies and to ,point out that most testimony

referred to speCific, isolated incidents, there was little in the

way of research to verify or deny the claims of guidance's de-

.tractor. It was evident that a careful study cf the general public's

attitudes toward guidance was requ5red and that in order to ask the

correct questions one must first have an ldea of standard guidance

practices throughout the State and Ahe counselors who are responsible

for them.

Impo.rtance of thieL4dx...

The outcomes that might be expectud from the study varied

depending upon the expeztations of the potential users. To have

such a pool of baseline data from which future resear.chers could

draw to evali-Jate .their own-hypothesis could be important in itself.*

At he very least, it was felt that such information would

provide a foundation for future testimony before legislative commit-

tees, a vital use when considering pending legislation on mandation

of guidance services and the funding of the same.

Any weaknesses evidenced in existing guidance programs could

also assist In in-service programs for counselors through

3
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local districts, professional organizations or State agencies- Such

weaknesses could also provide meanjngful input to Counselor Education-

programs at the State's colleges and universities, perhaps .leadina

-to revisions in, or additions to, their present programs.

For the individuarcounselor, .the results of the study could

docu-lent discrepancies in expectations, that may exist between counse-

lors and their publics. This could lead,to personal improvements by

counselors either in communicating their role to others or in the

services performed.

The study could also provide a format for districts wishing to

carry out a local evaluation of their guidance programs and could

contribute to the development of separate rating systems for counselors,

a matter that hat' lona been debated from the standpoint that the

rating form used for teachers can not be applied tc counselors and

other support personnel.

./
was recognized that such a -study might raise more questions

thanjt would antwer, tut this could also be se4n in a positive light

since it would nelp to focus the efforts of future researchers.

'Assurptions of tne Study

Several assumotions had to be rade in order to proceed with the

t- stu.dy. These assurpticns laturally irpose c_ertain limitations upon

:he interpretation of the data, dezending upon .whether the reader

adcepts or rejects tne-. =irst ...as the assumbtionl*:hat students,

parents. teachers and adrinistratcrs would possess an adequate know-

ledae base to react to-tne questionnaires that would be-devised to

measure their attitudes. 'Secod, that the iters on the ihstruents

would represent a fair reans of.qathering unbiased data. Both of

these assurptions had been tested to some degree previously through

13
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more than twenty district selr-studies of guidance services

performed under the dtrection of the Pennsylvania Department of

Education's Division of Pupil Personnel Services. The reports of

these studies and the instruments they deveiope-d provided muCh

in-sight into selection of populations and writing o items. A

third assumption was that staff Within a selected sample of

districts could.assist in completing the third part of the data

gathering. where, the various publics had to be sampled, since the
A .

cost df providing project staff to do this would have been pro-

hibitive ard the idea of one staff member surveying each district

was too time consuming this assumption was essentialto the com-

pletion of the project.

The Advisory Committee

Rather than limiting the planning and execution of the Pro_ect

to the staff of one school district, supplemented by one research

speciatist, it was decided to appoint an advisory committee

representing varic.js. levels of counseling, private schools and

counselor educators. Names for the committee were sUggested by the

- project director, researcll specialist, and staff of the Pennsylvania

Department of Education's Division of Pupil Personnel Services. The

. final list of eight names contained people who represented a spectrum

of grade -levels, professional affiliations and experience. They were

felt to have ar interev- in the research and to be knowledgable beyond

their own sc!-ool districts with thc pfactice of counseling and related

guidance services. In nc instance is there any intent to imply thit

a specific organization was supporting or advocating the studl. Names

were presented in alphabetical order.

5
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. Jaries-Adarnslas a-couns-elar-at-Big.Spring-Middie-School, in-
.

Newville. He had extensive experience in industrial Arts and was

involved in a major career education project at his district.

Mr. Gerald Boggess was an elementary counselor in the Carlisle Area

School District. At the time of the study he was involved in a

similar research project n his own district, aimed at verifying

the need for elementary guidance 5ervices.

Mr. Lawrence Gorrell was a junior high school counselor in the Rose-

Tree Media School District, at Media. A former president of the

Pennsylvania School Counselor's AssoCiation, he was vhen president-

elect of the counselor section of the Pennsylvania State Education

Association's Department, of Pupil Services.

Sister Rose Maureen was a cou;selor at Tririty High School, a parochial

school located in Shiremanston.

Mr. Richard May was a consultant for t e GSidance Section of the

Perrsylvaria Departrent of Education's Burclu cf lnstructicnal Suhport

services. ke keci e,,,erience in auviSing, several school districts on

local studies of t eir cuidance programs:

mrs. Joyce Sredly was assistant professor of. Counselcr Education at

!J.illersville State Collece. She uas a former elementary counselor

and consultaht `or the Pernsvlvania Department of Education.

Dr. Edward S77i:h was chairman of the Counselor Education Department

at ',est Crester State CcIlece rd presider: of the Pennsylvania

Personnel and Guidance Association. e had previoLsly been a second-

ary scnool counselor and chief o" the Penrsylvaria Department of

Education's Guidance Seion.

s. Mary uetler, a senior 61i:h scn-Pol counselor in the Altoona

Szhool District, uas aiso,pre_sT.c.4ent of the P,ernsylvanTa School Coun-
,

selor's Association. 15
-6--



The members of the Advisory' Committee met on five occasions

with the project director and research specialist to review'the

progress of :he study and to plan for the next step. In between

meetings they often were asked to respond in writing to inquiries

concer-hing the develoament of the survey forms and the selection

of the sample districts to be,queried. It was also encouraged

that the board members use their conta-Cts to spread word of the

project and to stimulate support among the counselors being sun

veyed. At no time was the committee arbitrarily overruled by the

project staff, rather they performed an overseer function which

arovTded fir.7 direction for the study. Some members of the com-

mittee also beca-he involVed in disseminating the results of the
4.

stugy through progra:rs at- professional conferences.

I.
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Chapter II

PHASE I

Phase I of the study, aimed at the accumulation of demographic

data concerning the training, background anj personal competencies

of counselors at all grade levels in both, the public arid-private

schools of the CommonNealth. On the basis of Department of Education

statrstics, a supply of questionnaires was sent to the Director of

Guidance in each of the State's five-hundred7an,' ive-school districts

and in the eight Catholic dioceses and such other private schools as

were known to employ counselors. A letter explaining the purpose of
;

the study (see Wendix I) and a brochure describing the project

accompanied the forms. The counselors could return the completed and

unsicned forms to the Director of_Guidance for return, in a postpaid

envelope that had been included for the purpose, or could send them

back separately if 'they were concerned about anonynity..

Preparation of the Questionnaire

in researching possible fcr-ats or t,e Phase 1 questionnaire,

attention given to the --opes of iterrs used on government survey

forrs and accreditinc association reports. These ite-s of basic deo-

gratnio information were t-hen suplemented by questions specific to

t-he fipid of guidance as devised ty the advisory committee. Each iter

was L.:..--,-ected to careful consideration and considerable debate tefore

beint a.tdec to the tentative list for use in the questionnaire.

After a rough draft of the instr-J-erit had been prepare:, a sami5le

of counselors in local s-hool districts were atked tc respond to it

and to annotate items they felt were ambiguo::s or dlfficult to answer.

8 -
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Or the basis ot these zomrrehts a numbr of items-wer-e-Tev-ise,d-er

eliminated completely. The final draft was then sent to the members

of.the advisory committee for their scrutiny before beind printed.

%

A copy of the final form can be found in Appendix 2.

Selection of the Sample
4:1

A list of the directors of guidance in each school district

was obtained from the Pennsylvania Department of Edu:ation along with

figures on the nu7lber of counselors working in each aistrict. It was

agreed upon by the advisory Pommittee that the first phase of the

study would attempt to det data from every counselor in bot.!i the public

and private schools of the State. Each director was sent a sufficient

supply of forms to cover the number of counselors reported in the

district, pIus several extra in case the staff had increased.

To determine which private schools had counelors was not easy.

No speeific.list of which schools employed counselors was available

, nor could any source do more than guess at the overall number.of such

counselors. It was decided then to send F supply of questionnaires to

the office of each Diocesan Superintendent in the State with a request

the' th forward them to the schools in their jurisdiction which had

scool counselors. in the case of other V!rpes of private schools,

sevtrel forms were sent to those havind more than one-hundred students

enrolled in an effort tc reach more counselors.

_u --a, so e es.l.z:e of :he percentage of response could be

calculated. t1-e return envetooes were coded by intermediate unit number.

70- those who are -ot familiar with the Pennsylvania Education System,

intermediate un-ts are service areas composec: of cne or more counties.

-



There are twenty-..nine such units.across the state. Tliis coding system

allowed us to judge the geographic distribution of the respondents.

A second code number identified the district and allowed one to figure
_

the percentaae of districts from which responses were r.....eived. Total

-anonymity prevailed on individual ..luestionnaires and no attempt was

made to follow-up with a second contact to any person or district that

failed to re,-..pond. Since no accurate record of the number of counsel-

ors, even in pr.lblic schools, exists it was impossible to judge the

percentage of responses. All told, 4000 Questionnaires were distributed.

lueestionnaire Returns

Rrom the 4000 questionnaires distributed among the bublic and

ron-public schools, a total of 2510 completed forms were returned,

which =igures out to 62.3: of the distribution. As. noted in the pre-

vious section, there is no certainty that this'represented.an accurate

percentage potential respondents. It could be either hiah or

Responses werk received from every intermediate unit and from

445 of tne sta:--'s 505 diZtrictc, which -is sliaht7v more than 831:.

Fiaure I. on pace 11 Indicates the number of distriCts that showed

responses in ea:h Tntermediate un't t3rd the number of individual

counselors re.sponding.

Statistical Design

-Responses were :.:eyounc--sed and them analyzed using the computer

facilities a: Snippensburc] Statc College. Because of tne nature of

t-e data basically democrapnic, nothing mcre-than freduendy

conts ar_d percent:: :es were recuired.

res,Iltihc information was s5-divide,4 into a number

different-rcmorts. Separate compilatiors were obtained for each inter-

- 10 -



Figure 1

Counselor and District Res onse by Intermediate U1.1

Districts óistricts
Receiving Returning

I.U. Forms Forms

25
2 1

3 46
14. 27

5 17

6 17

7 17

6 35
9 14

1C 11
11

25
13 22
14 18
15 24
16 17

17 19

12

15 20
20 13

21 14 .

22 13

23 22
24 12
25 15
26 1

27 15
25 11

29 12

21

1

38
22

14

16

15

30
"GR

12

9

5

22

21

17

23

16

17

12

i7

11

12

p
18

9

15

1

13

9

12

TOTALS 505 175

20

Percentage of.
Districts
Returning Forms

Counselors
Returning
Forms

84% 74
t00% 106
83% 221
81% 65
82% 76
94% 46

88% 78
86% 89
86% 28

75% 46
56% 9
88% 82
95% 81

94% 68

96% 90
94% 42
89% 49

-100% 70
85% 59
85% 87
86% 85
85% 102

, 82% 169
75% 59

JOOt 117_
100% 403
87% 51
82% 26
l00% 33

88% 2510



mediate uri.it. 7he overall results were also broken down by senior

high school counselors, jLnior high/oiddle school counselors, elem-

entary coun.selors, vocational-technical school counselors and non-

public school counselors. The number of respondents in each category

are shown in Figure 2 below.

Figure 2

Respondents by Type'of School

Non-Public Schools 111

Senior High School 1044

JuniOr High/Middle School 621

Elementary .School 3S7
Vocational-Technical School 111

Combination 1J...identified . 236
2510

^

Presehtatioalf the Data

Tables 1 to_41 record the data obtained from the counselors'

responses to items 1 through 45 on the-Phase 1 cuestionnaire. Because

of-the format required tc fit resocnsesito the keypunch card

limitations several items were sometimes needed to Contain all Possible

responses to a single qJestion. Ite-. 15 which asked the total number

o= students in the district was eliminated from consideration because-
.,

it was evident from the ans.ers given that many counselors had mis-

construed the question tc ref.ir to the u---1-:er of pupils in their

buildind or caseload.

In order to-Present tne data in a simple format combining ac 7-lany

aspects as possible in a s7g1e table stle it L..as dec:ded that the

=ive respondent groups as listed in Figure 2, clus an overall outlic

21



Table I

AGE

36-45 OVER

2-5

UNDER 26-35 46-55

NON-PUBLIC 16.2t 39.6% 18.94 17.1t 6.3/.

VD-TECH 1,8% 36.9% 29.74 19.84 8.1t

ELEMENTARY
7.8c 40.1% 21.4t 18.1%

JUNIOR/MIDDLE 4. 3 33.2h 26.7,; 24.0. 9.2t

SENIOR HIGH 4:2.

_

26.1', 28.9% 24.84, 12.3.

OVERALL 4.1A 3.47 28.2h 23.1,, 10.8%

Table 2

SEX

FEMALE MALE

NON-PUBLIC 4 .2, '56.8=,',,

VOTECH 20.7% 78.

ELEMENTARY 52.7Y.: 47.3Y.

JUNIOR/MIDDLE 39.8:,:. 55.4'..;
.

SENIOR HIGH 33.9 59.7
,

1.7.1-SALL 39.81,:c 59.74

13
22



Table 3

,* RACE

----INDIAN
AMERICAN ASIAN_

AkERICAN
_____

CAUCASIAN

----
BLACK

SPANISW
SURNAME

MN-PUBLIC
,

.9% ,.9.,, 93.7% 0 1.8%

..

VO-TECH 0 0 98.2'4 0 0

ELEMENTARY .5:% .5% 85.3% 11.6% .3%

JUNIOR/MIDDLE .5% .5-/. 89.5% 6.8% .5".

SENIOR HIGH .5% .1% 92.3% 4.7/,

_

OVERALL '
.4/3 .2-/. 30.7 6.1% .2%

Table 4

INSTITUTION FOR GRADUATE GUIDANCE EDUCATION

STATE
SJPPORTED

STATE
COLLEGES

IN-S7ATE
PRIVATE

OUT-OF
STATE

NON-PUBLIC 9.3 12.6% 41.4; 1.8.3.24

,

V0,-TECH 26.1r; 27.9 32.4% 13.5%

ELEMENTARY 27.9; 26.4; 28.7% 10.9-,.;

JUNIOR/MIDDLE
,

26.7% 23.7); 32.0-4 16.3;

SENIOR HIGH 3:1.9 : 19.3 . 52.6,; 13.3',1

CVERALL 23. . 23.7, 30.5; 14.0-,_

- 14
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school figure, would be plactd along thelvertical axis and the

different response categories across the hbrizontal axiS.

Self Description:

Items 1-29 were'used to describe the counselors as to their

personal characterist:cs, training and job setting. The overaZ1

tabulation of data indicates thatage-wise thgre are relatively few

very young (below 25) or very old (over 55) counselors. This might be

expected since in many districts counselors have only been appointed

in the last fifteen years since,the National Defense Education Act

stimulated their hircing and it would be unlikely that teachers wel)

advanced in their careers would make the change to guidance. Likewise,

until recently state regulations required that counselors have two or

hore years w teaching experience before they,could be certified. EVEM

the elHiration o= this requirement many districts still retain

teachihc experience as an unofficial hirinc criterion, therefore, few

vou-per ecucators have vet filtered into tne counseling ranks.

Just urder seve- per cent o= the respondents identified themselves

as pelonginp to racial miroritles. The bulk of minority group counsel-

ors were emoloyed in citTess above 50,000 population.

With few exceptions counselors had earned a masters decree or

better. Only one out ci7 seven had earned their degrees out-of-state,

while more than hal= .were craduates of state coll:ges and state-

i=elatet universitieir

Wit e excepzior o= the non-public schools very few counselors

rer derti'ication. A small number of elementary counselors,

me7hly the large urbam areas. re-Ported lacking cuidance-certifica-

- 15-
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Table 5

HIGHEST DEGREE

BACHELOR MASTERS DOCTORATE

NON-PUBLIC 18.9.,

..

77.5A 1.8',.;
.

VO-TECH 0 97%3/, 2.7i,
.

ELEMENTARY 5.7,_ 91.7,

-JUNIOR/MIDDLE 2.7. 96-9/.: .34

SE-NIOR HIGH 4.3
%

- 1.1..

OVERALL 2.6 95.6

Table 6

AREA OF LAADUATE SPECIALIZATION

_

.I.J1D4NCE

SOC.AL
.0=0. SYCHOLOGY OT"ERS 1

NON-P..:BLIO 70.) 3 4 . 5 15.3

-VO-TECH ,--%-;-..-1 .3 3.0 6.3

ELEMENTA=0 F.-4.2 2.3 4.7 6.2
_

_IJNIORIMID2'._E
,

9..3 3.5 21+

SENIOR '-!IG'-1

1

33,1+ -;.3 3.7 4.3

_

CVER4LL 90-2 : .5_ 3.7,_

_

- 16 -



Table 7

COUNSELORS HAVING PENNSYLVANIA
GUIDANCE CERTIFICATION

.YES NO
.

. .

NON-.PUBLIC
60.4,,,, 36.0.

.

VO-TECH 98.2,- 1.81

.

,

ELEMENTL ''

_

91.0-/. 8.8/,

Ni

JUNIOR/MIDL,
.

.

97.7: 2.3:,
.

.

SENIOR HIGH 94.9:: 4.4

.

.

.OVERALL
.

.

96.9- 2.9.,,
_

..T.gble 8

GJIDANCE CERTIFICATION 31A7U5

_

,

r PERMA!-%,
PSC_

vISIONAL

.
.

.

NON-,PUF,L I C
,

26:-'. -33-

.

VO-TErH -.75.7 2i.6:,

.

.

ELEmENTASY 63.5- 23.2,
I.

.

JUNADR/m;D::_E .3 2.1.3..
.

SEN;OS HIG- . .2..'- 15.:.

.

. __ _
r / - ....-: .: 13.5_

.
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re

tionv wh,cli is surprising in view*of the'state's efforts to assure

that all counSelors be fully certified. About one out of five counse-

lors who were certificated were on provisional status (Educational

Speciel ist 1 Ce(tifica.te) suggesting that a large number of counsefors
-

. have entered the field in recent years, although whether this was due

to,-replacement or the creation of new positions grs unc.ertain.,,Spmewhat

more than-half of the counselor_were certified in secondary guidance

wifh the bulk of the remainder possessing a omprehensive certificate

covering both the elementary and secondary levels%

Two-thirds of the counselors had expericiwed a supervised practi-

cum as part of their training program. The percentages by subgroup

were fairly consistent gm this point with the exception $f the elem-
....."'

.

t. ,
entary counselors. Almost 80% of the elementary counselors had under-

One.practicum, which wasjar in excgss of any, other subgroup. This

discrepancy may be accounsed.for by the fact that elementary guidance

, programs are generally of more recent origin than secondary programs.'

This may have resulted'in people with elementary inclinations having

.taken their graduate training more recently than the average and since

practicums have only been integrated into many counselor education

programs recently this would explain the difference.

'Over 64% of,....the counselors reported that they .had taken.one or

more graduate level courses in guidance within the last four years.

Barely one out of eight hired failed to further their edL;cation in their

field for eight or more years.

One question that-was of particular interest to the members of

the advisory board concewed the number of counselors whoewere employed

- 18
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Table 9

TYPE OF CERTIFICATION HELD BY COUNSELORS

LEMENTARY SECONDARY
COMPRE-

HENSIVE
SUPER-
VISORY

'NON-PUBLIC 13.54 44.1A 14.44

VO-TECH
.9 64.91', 13.54 19.8A

.

.

.

ELEMENTARY
.

57.4/ - 9164 24.04 1.8A

JUNIOR/MIDDLE '5.5/ 66.24 22.2A 3.7A

SENIOR HIGH 1.0A 64.6A 20,0A 10.24 .

OVERALL
I

11.5/

,

54.44 21,.84 9.5A

,

Table 10

YEAR OF CERTIF[CATION

1974 19;9-1973 1964-1968 1959:1963
1958 vd
BEFORE\

N

NON-PUBLIC 20.74 36.94 6.34
m

4.54 1.84

VO-TECH 15.3/ 48.64 13.54 li.74 5.4A

ELEMENTARY .
17.3/, 48.64 13.74 4.44 6.7A

JUNIOR/MIDDLE 11.14 41.1A 18.8/, 11.44 12.2-4

SENIOR HIGH 8.7/ 35.84 19.34 12.74' 15.14

OVERALL 10.64 40.84 18.54 11.4/,
..

I2.470

46

- 19-

28



Table 11

COUNSELORS WITH 'SUPERVISED PRACTICUM

WITH
PRACTICUM

WITHOUT
PRACTICUM

NON-PUBLIC
,

66.74 20.74

VO-TECH 69.44 29.74
. .

ELEMENTARY 79.6/ 18.14 _

JUNIOR/MIDDLE 62.8/ 34.94

SENIOR HIGH 61.44 35.74,

OVERALL
-

65.6Z 32.6,/,

Table 12

NUMBER OF YEARS SINCE LAST GRADUATE GUIDANCE COURSE

PRESENTLY
ENROLLED

,I-4 5-8 9-12 13 or

MORE

..

NON-PUBLIC 24.3/, 47.7A 5.44 ,r 2.74 0

VO-TECH 14.4/ 43.2/ 27.0 , 7.2A 2.74

ELEMENTARY 22.2/, 53.54 12.IA 3.44 1.84

.

JUNIOR/MIDDLE I6.4,,, 49.64 18.84

,

6.84 5.54

SENIOR HIGH

,

14.94 46.64 - 19.84 8.8A 5.8A

,

OVERALL 16.04 48.2A 19.94 7.2A. 5-34

20 -
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without previous teaching experience. With the elimination of the

state rd-guirement for two years of teaching experience at the begin-

ning of this decade counselor education institutions have begun to

certify a considerable number of graduates who have either entered

directly into a graduate program in guidance from their undergraduate

education or who have entered counseling from a non-educational

background. The results of the survey show that almost 10Z of the

respondents had no teaching experience, which would seem to indicate

that these people have not experienced yndue difficulty in obtaining

a job.

,Only 10:' of the public school counselor.s reported being employed

in a guidance position part-time, however, in the non-public schools

a majority of the counselors were on a part-time basis.

As indicated by Table 16, the ratio of students to counselor

varies widely. The average for both public and non-public schools

would appear to.fall between 400 and 500 to 1. The ratio for elemen-

tary counselors was by far the highest with 69.82 repOrting caseloads

in excess of 600: The figures for vo-tech counselors a;so ran high

but this hay have been confounded to some degree by the part-time

vo-tech schools where a counselor may deal with 500 students each

session and count this as a caseload of 1000.

Tne public schools showed little conformity as to the pattern of

student assignment, except at the elementary level where most counse-

lors follow the same students through their elementary school experi-

ence. Likewise in the vo-tech schools the predominant pattern is For

t'le counselors to follow the sahe students through their course of

- 21 -
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Table 13

YEARS OF CLASSROOM TEACHING EXPERIENCE

NO
EXPERIENC: i-4 5-8 9-12

13 or

MORE

NON-PUBLIC 12.64 26.2/, 20.74 12.6', 24.34

VO-TECH I2.6A 27.9/ 30.64 13.5,, 15.3 ,

ELEMENTARY 15.0/ 16.9! 27.64 11.44 18.94

JUNIOR/MIDDLE 9.8, 25.9' 26.74 16.3/ 20.1/

SENIOR HIGH 8.0: 23.6! 28.14 16.84 21.64

OVERALL 9.5 24.7/ 28.4/ I5.8A 20.54

Table 14

YEARS EXPERIENCE AS A COUNSELOR

FIRST
YEAR

COUNSELOR

1-4 5-8 9-12 13 or

MORE

NON-PUBL1C 14.4, 46.8, 18.96 9.04 8.1-4,

VO-TECH 2.7, 38.7, 32.4, 16.2, 6.3

ELEMENTARY 12.9, 39.3A 29.74 10.IA 7.0/

JUNIOR/MIDDLE 6.36 31.2, 33.0/, 16.94 12.24

SENIOR HIGH 5.6A

-
26.1/ 27.04 I9.3A 2I.6A

OVERALL 6.74 28.9A 29.9,4 17.6/4 16.44

22 -
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Table 15

OF TIME SPE":7 AS A SCHOOL COUNSELOR

25,, OF

THE TIME
50/, OF

THE TIME,

754 OF,
THE TIME

1004 OF

THE TIME

NON-PUBLIC 18.0: 10.84 11.74 58.64

VO-TECH 2.7, 1.0/ 6.5L 89.7/,

ELEMENTARY
2.1/, 1.0i 6.5f 89.7/.,

JUNIOR/MIDDLE .54 3.24 6..5 88.94

SENIOR HIGH 2.3;, 2.3-A 5.24 89.74

OVERALL. 1.04 2.5A 6.04 89.74

Table 16

NUMBER'OF STUDENTS EACH COUNSELOR IS RESPONSIBLE FOR

0-300 301-400 401-500 501-600
600

AND UP

NON-PUBLIC 23.4 21.6/ 5.4, 17.14 24.3A

VO-.TECH 8.1 12.64 20,74 9.94 45.94

ELEMENTARY 4.7' 3.6, 9.34 12.44 69.84

JUNIOR/MIDDLE 11.3' 33.0, 26.44 14.74 14.74

SENIOR HIGH 12.4,', 30.0/ 30.9/ 16.34 9.04

OVERALL
,

10.0/, 24.2' 25.84 15.o/, 24.0Z

-23 -

32



study. In the non-public schools, on the other hand, the counselors

are most likely to be assigned to a grade and have a new group to

counsel each year.

1,1 the sexual' makeup of their caseload the non-public counselors

also differ considerably from their public school counterparts. Three-

fourths of the non-public school counselors were assigned only to

students of one sex while in the public schools 95% of the counselors

dealt with both male and female clients.

The average salary for counselors during the 1974-75 school term

was approximately .514,000 in the public schools and S10,000 in the

non-public schools.

The bulk of the courielors in all subgroups were employed for

ten months. Only in the vo-tech schools were year-round contracts

common.

The effect of Act 194, in which the Pennsylvania General Assembly

granted funds to non-public schools for guidance and other special

services, was evident in the fact that over half of the non-public

counselors reported the source of their salaries to be from this %

act. Less than 92 of the public school counselors were funded through

sources other than local initiative.

Because of the interest in bilingual education that has heen

engendered by federal and state legislation protecting the educational

rights of children whose primary language is not English, an item was

included to determine if any counselors were, fluent in a second lang-

uaya.. About 20,7; of the counselors indicated the ability to speak a

language other than English with Spanish, French, German and Slavic

-24-
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Table 17

ASSIGNMENT OF STUDENTS

NEW GROUP
EACH YEAR

FOLLOW A
GROUP FOR

FOLLOW A
GROUP FOR

Y ARS

4 YEARS
OR MORE

NON-PUBLIC 45.0' 9.9/, 7.24 25.24

VO.TECH 27.0/ 3.64 57.74 2.74

ELEMENTARY 12.4/ 4.4 3.9 , 69.0,

JUNIOR/MIDDLE 20.8A 18.2/ 51.04 6.44

SENIOR HIGH 17.34 14.8/ 37.94 26.54

OVERALL 17.IA I3.4A 34,84, 29.8A

Table 18

MAKE-UP OF THE STUDENTS YOU ARE RESPONSIBLE FOR

FEMALE MALE
FEMALE
$; MALE':;

NON-PUBLIC 30.6A 45.94 23.4A

VO-TECH .9A 4.5A 92.8A

ELEMENTARY 0 0 99.74

JUNIOR/MIDDLE I.9A 1.94 95.3.
..

SENIOR HIGH 5.7, 5.7A 87.9A

OVERALL 2.2/, 2.51 94.3A



Table 19

SALARY

$8,000

OR LESS
$8,001-
510,000

$10,001-
$12,000

$12,001-
$14,000

$14,001-
$16,000

NON-PUBLIC 23.4' 28.8/, 23.44 9.04 1.8/,

VD-TECH I.8A 7.34. 15.54 16.44 25.5/,

ELEMENTARY 3.7/ 10.64 29.34 20.2A 15.34

JUNIOR/MIDDLE .7/, 6.94 17.64 27.64 25.14

SENIOR HIGH 3.04 7.04 13.74 23.44 25.04

OVERALL

4

1.24 6.74 17.74 24.84 24.04

Table, 20

SALARY CCNTINUED

$16,001-

$18,000

$18,001-
$20,000

$20,001-
$22,000

$22,001-
UP

NON-PUBLIC 0 .94 0 0

VD-TECH 21.8, 8.24 3.64 0

ELEMENTARY 15.34 5.24 .1A 0

JUNIOR/MIDDLE 1 .84 6.4/, .8; .24

_______SENIORAIGN_ 17.3% 8.8A 1.24 .64

OVERALL 17.04 7.04 1.24 .004A

- 26-



Table 21

LENGTH OF.CONTRACT PERI,OD

9 MONTHS 10 MONTHS 11 MONTHS 12 MONTHS

NON-PUBLIC 32.4A 43.24 0 9.9/, .

VO-TECH 5.4,', 39.64 14.44 35.1-4

,

ELEMENTARY 22.24 70.54 3.14 2.14

JUNIOR/MIDDLE 19.0/, 69,74 6.64 3.9k

SENIOR HIGH 20.1.4 61.1/, 10.54 6.3.,

OVERALL 20.1/ 63.04 9.34 6.54

Table 22

SOURCE OF FUNDING FOR COUNSELORS SALARY

LOCAL

SCHOOL
DISIRICT

TITLE I TITLE III ACT 194 PART d

VOC. ED.

NON-PUBLIC 26.1 ' 1.8/ 0 52.34 .94

VO-TECH 64.0' .9/ 2.74' 1.84 18.94'

ELEMENTARY 83.5; 9.8/ 2.14 3/, .34

JUNIOR/MIDDLE 95.3, 1.6/ .34 .54 .24

SENIOR HIGH 88.9' 1.0/, .34 3.74 1.54

OVERALL 91.4/ 2.84 .8 4 .2/, 2.04

- 27 -
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Table 23

COUNSELORS WITH A SECOND LANGUAGE

SPANISH GERMAN FRENCH SLAVIC

1

OTHER

NON-PUBLIC 7.2% 5.4% 9.o% 6.3% 7.2%

VO-TECH 5.4% 3.6% 4.5% .97 1.8%

ELEMENTARY 7.0/ 2.35; 7.0% 2.8% 4.4%

JUNIOR/MIDDLE 6.6%
1

3.5% 6.3% 2.6% 3.9'%

SENIOR HIGH 6.3% 3.2% 4.1% 3.3 3.8

OVERALL 6.3% 3.2% 4.8% 2.5% 3.6%

being Cie most prevalent in that order. In the.category of "other"

languages several counselors liste street dialects as their second

language.

Priorities for Improvenlent;

For items 30-36 on the questionnaire, the respondents were asked

to al,sign priori'.ies to each of seven suggestions for improving thei.r

. personal job situations. Tables 24-30 indicate the percentage of

responses to each choice on the four point priority scale of highest-

/ I.
high-low-lowest.

Table 34, places the seven suggestions in rank order by priority

for each of the six response categories. The numbers beneath each

choice represent the average response obtained by assigning a weight

- 28 -
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Table 24

ADDITIONAL CLERICAL OR OTHER PARA-PROFESSIONAL HELP

,

-

HIGHEST
'PRIORITY

Ii1GH

PRIORITY
LOW

PRIORITi
LOWEST
PRIORITY

NON-PUBLIC
9.9 28.8,', 26.34 21.6r,

V&-TECH 28.8

_.

34.2_ 22.54 6.3!

ELEMENTARY

-

14.9' 30.5/, 28.44 17.84
..

'JUNIOR/MIDDLE 26.6',

...

31.2. 22.,44 14.0/

SENIOR HIGH 27.9',

-

33.04 21.24 10.54

OVERALL 25.4 31.8', 22.8,, 12.8',

Table 25

ADDITIONA._ PROFESSIONAL-PERSONNEL IN YOUR SPECIALITY

HIGHEST HIGH

I

LOW LOWEST

NCN-PUBLIC
27.9/. .35.14 17.1A 7.2L

VO-TECH
27.9i. 31-5/ 22.54 6.34

ELEMENTARY
.

44.2' 27.44 14.54 6.7Z

JUNIOR/MIDDLE
v

-29.0: 31.6/ 21.3/ 10.64
.

SENIOR HIGH 34.4: 28.8,1 18.8 8.34

OVERALL . 34.4A 29.7A 18..6A 8.74

- 297
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Tab!e 26
ADDITIONAL PROFESSIONAL PERSONNEL

IN OTHER SPECIALTIES

HIGHEST
PRIORITY HIGH LOW LOWEST

NON-PUBLIC ,22.5/ 38.7/, . 24.3, 1.81

VO.-TECH 11.7 22.54 37.84 16. '

ELEMENTARY 19.6 38.8, 24.3/, 7.2/, .

JUNIOR/MIDDLE 19.0/, 43.0/, 23.04 7.7/,

SENLOR HIGH 15.6' 37.24 26.51 9.6/,

OVERALL 16.4', 38.8,, 25.4, 9.51

TaIiIe 27

AVAILA8ILITY OF OUTSIDE CONSULTANTS

HIGHEST
PRIORITY 1IGH LOW LOWEST

NON-PUBLIC
20.7( 44.14 18.0/, 0.04

....

VO-TECH
f

,

9.0r, 28.8,, 31.54 18..04

ELEMENTARY 12.1: 47.5/ 20.0/. 11.,, 10.6L

JUNIOR4MIDDLE 14.5i. 41.7/, 2975/, 7.14

SEN'OR HIGH 10.3i 38.1/, 727.34 12.5/.

.. .

OVERALL 11.51 39.84 1 27:5/, 11.4.

- 30-
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Table 28

SMALLER CASE LOAD

't

. .1104

HIGHEST
1PRIORITY HIGH LOW ,LOWEST

.

1

.

NON-PU3LIC
,

19 8,' 38. I9.8A, 9.9
.

.VD-TECH 32.4i, 26.1/ 18.94 9.9A

.

ELEMENTARY

.

49.1i, 24.5 10.3/, 7.0/. _

JUNIOR/MIDDLE .
. , 27.5 20.14 7.64

(1.

SENIOR HIGH 41.7A. 8.44 15.5L,

OVERALL 441.2,i, 27.;,,, I6.6A 6.8.4
t

I

Table 29

A*
ADDITIONAL INSERVICE *TRAINING
OR OTHER PROFESSIONAL GROWTH

HIGHEST
PRIORITY HIGH LOW LOWEST

NON-PUBLIC 29.7/ . -.37.84 11_.7/, 5.4A

VO-TECH
,

-21.6' 28.8/ t 28.8z, 9.94

ELEMENTARY
N

20.2: 46.0' 18.1/,
\

7.2A

JUNIOR/MIDDLE

-_-_,
20.8 44.1 ', 19.34

SENIOR HIGH 17.3/ 36.84 24.44 9.54

OVERALL' 18.5/ 39.8/ 22.44

I

9.04 .

31 -
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Table 30

ADDITIONAL NON-SCHOOL RESOURCES

HIGHEST
PRIORITY HIGH LOW .....1

27.0%

LOWEST

1 2.7%NON-PUBLIC 9.9% 38:7%

VO-TECH 12.6%

t
29..7% 32.4%

--t
ELEMENTARY 11.4%

-

1 29.7% 29.7%

JUNIOR/MIDDLE 12.9% 1 36.6% 30.8% ,10.5%

SENIOR HIGH 3.7': 32.7% 30.7% 13.2%

OVERALL 10.9%
I 33.6% 30.5% 12.5%

.

to each choice from 1 for hiohest priority to 4 fOr lowest priority.

As these averages indicate there were very few instance; where items

were assigned the lowest priority. In the case of public school

counselors othe-than vo-tech, a smaller case load was top priority

usually followed by additional counselors. For the non-public

counselors a smaller caseload only ranked fifth i.n importance with

a

in-service training ane available outside consuJtPnts receiving high-

est priority.

For the public schoOls external reS-ources such as consultants and

acencies were seen as least 'helpful in assisting them to do a better

t
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RANK ORDER OF COUNSELORS PRIORiTY OF AIDS TO DO A BETTER JOB

(MEAN SCORES),

Table 31

NON-PUBLIC VO-TECH ELEMENTARY

1st

Additional inservice
Training or other
Professional Growth

1.51

Additional Clerical
or Other Para-
Professional Help

2.07

.,

Smaller Case Load

.

1.73
.

2nd

Availability of Out-
side Consultants

1.97

Smaller Case Load

2.07

Additional Professional
Personnel In Your
Speciality

1.82

3rd

Additional Professional
Personnel .in Your
Speciality

2.04.

Additional Professional
Personnel in Your

Speciality

2.08

,

Additional Inservice
Training or Other
Professional Growth

2.14
-

4th

Additional Professional
Personnel in Other
Specialities

2.06

Additional Inservice
Training or Other
Professional Growth

2.30

Additional Professional
Personnel in Other'

Specialities

2.21

5tn

Smaller Case Load

2.22

Additi=onal Non-School
Resources

2.53

Availability of Out-
side Consultants

2.33

:

6th

Adonal %on-School
Resources

2.25

Additional Professional
Personnel in Other
Specialities

2.66

Additional Clerical
or Other Paf-a-

Professional Help

7.54

7th

Additional Clerical
or Ctner Para-
Professional Help

2.63

Availability of Out-
side Consultants

2.67

Adi

Additional Non-School
Resources

2.55

33
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RANK ORDER OF COUNSELORS' PRIORITY OF AIDS TO DOLA BETTER JOB

(MEAN SCORES)

Continued

JUNIOR/MlipDLE SENIOR HIGH OVERALL

1st

.

Smaller Case Load

.

.198

Smaller Case Load

.166

Smaller Case Load

188 ..

/nd

.Additional Inservice
Training or Other
Professional Growth

2.13

Additional Professional
Personnel in YAr
Specialii.y

2.01

Additional Professional
Personnel in Your
SpeCiality

2.02

3rd

Additional Professional
Personnel in Your
_Speciality

2.15

Additional Clerical or
Other Para-Prof.tssional
Help

2.16

Additional Inservice
Training or Other
Professional Growth

2.24

4th

Additional Professional
Personnel in Other
coeciaities

2.21

Additional Inservice
1. ing or Other
P... .!ssional Growth

2.30

Additional Clerical or
'.0ther Para-Professional
Help

2.25

5th

-Jditioh.,I Clerical
or Other Para-
Professional Help

2.25

_

Additional Professional
Personnel in Other

Specialties

2.34

Additional Profr-ssional
-Personnel in Other
Specialties

2.31

6th

Availability of
Cmutside Consultants

2.31

Alienability of
Outside Consultants

2.47

Availability..of

Outside Consultants

2.43 -

7th

,

Addtional Non-School
Resources

2.43
,

.

Additional Non-School
esouroes

7.5;
_

Additional Non-School
Resources

2.51

- 34 -
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CouHselor Strengths and Weaknesses:

Items 37-45 required the counselors to make a persoral assessment

of their relative strengths and weaknesses in relation to certain

guidance activities. The nine activities used compricc'A, in the judg-

77ent of the advisory board, activities to which the counselors commonly

devote the dreat majority of their time.

Me respondents were asked to classify their abilities to

conduct the activities on a ..four point scale from very c,zro-in to vet--

weak. Tables 32-40 indicate the percentage of counse!Drs respondirg

to each activity on each of the four poirts. The same six subgroups

',ere used for charting the results as in the previous tables. Table 41

ran,s the n:ne activities within each of the six subgroups. The

nuToer beneath each activity represents the average strength according

to a s.;ste7 cf weibhting the re-sponses fron one for very strong to

fo r for very weak.

ea.:es1.- of ail the counelors' Co npetencies was coordination

of connunity resources which would involve the referral of clients to

csycHatri . social ard welfare agencies, etc. Next in weakness was

broun co.2nseling procesces desnite t.re financial and consultative

e-phasis t"a: has beer provided bv tne Pennsylvania Departrent cf

EnucatTon :o everv school district in the state to in-service

brnuo :recesses-

:J.7'7 trere were sone differences anonc the various subgroups

as :c :nein ran, order cf co-petence . interpersonal and intrapersonal

to an edbe toart beinc the strongest of

te co,Inselors =elt they Pcsessed. r.,t the senior

44



Table 32

ACADEMIC COUNSELING

VERY

STRONG STRONG WEAK
VERY
WEAK

NON-PUBLIC 36.9 46.8/ 9i9 0.0'

VO-TECH 24.3_ 53.2 15.1_ .9 ,.

..

ELEMENTARY
,

20.7 50.4 14.7 3.1

JUNIOR/MIDDLE 37.5 56.2 3.2,,

SENIOR HIGH 48.6 45.0 3.2/ .1

OVERALL 38.6 50.5 5.7 .

Tabi 33

Eft.:CATkAA-7k;OCATIONAL COUNSEi_ING

i.',=RY

STR3NG STRONG ,...EAK

VERY
kEAK

NON-PLiSLiC 27.9_ .:...z. 3 21.6 0.0.

VO-TECH 53.2 1+3.2. _3 0.0

ELD'EN7ARY 7. 32.. 77,1..9 8.8

JUNial/m12,0:..E 27.4 52.2. 16.7 1.]

SENIOR H1Gh 35-5 . 51.6 9.2 .1

OVERALL 23.9. L9.7 114.1+_ 1.9..

-36-
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Table 34

INTERPERSONAL COUNSELING'

VERY

STRCNG STRGNG WEAK
VERY
WEAK

NON-PUBLIC
40.5:, 51.4'4 2.7-4 0.04

VO-TECH
38.7: 52.3/, 15.3%, 0.0.4

ELEMENTARY 51.2: 44.7 2.6?, 0.0

JUNICA/MIDDLE 42.4 52.7'

SENIOR HIGH 33.5 55.6;', 7.8 .1.

OVERALL 33.1 53.2.,; 6.2

f

Table 35

INTRAPERSONAL COUNELfNG

VERY

STRONG STRONG WEAK
VERY
W17,4

NON-PUBLIC 4.5
4

45.0_ 7.2:/. .9:,

VO-TECH
35-1, 53-5::, 8.1;', 0.0

ELEMENTARY 4S.6-: 41.1:,-, 1 I ..FL:-,

JUNICR/MIDCLE 3..7 53.6-; 9.8, .54

SENIOR HIGH
I 33-7 ...)--, :L.J.1),

CVER.ALL 54.3', "..-.T'D 9...9:7 .6.

-37-
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GROUP PROCESSES

VER'.

STRONG STRONG WEAK
VERY

WEAK

NOW-PUBLIC 13.5 : 3 . 37.4 6.3,

VO.-TECH 19.8, 45.0., 25.2/, 7.2:,,,

ELEMENTARY 18.9 50.1.,,, 22.7_ 4.4.

JUNIOR/MIDDLE 19.2.. 50.9., 23.3 4..3

SENIOR HIGH 13.9. 47.4:. 30.9'. 3.5_

OVERALL 16.6: 48.9_ 27.1 . 4.0.:.
, .

Table 37

PUPIL ASSESSMENT

IVERY

STR0N3 STRON2 WPAK
VERY
WEAK

NON-PUBLIC- 13.5- 47.4

,
,

29.7-, 4.5.:_

_

VO-TECH 4 44.1: 29.7,. 1 '7

ELEMENTARY 77.7 41.6 , 23.5

JUNIOR/M1DOLE 28.7 47.2 19.8

SENIOR HIGH 2.6_ Dz.-, t.

-4. 19.3: 1.9

OVERALL 2:1.9, 49.3 2.?..
-

t,

.

..,:_,

38
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Table 38

PARENTAL INVOLVEMENT

VERY

STRONG STRONG WEAK
VERY
WEAK

NON-PUBLIC 7.2 L5.0 36.0, 1.8',

VO-TECH 20.1 45.9 22.5 0.0
f

ELEMENTARY 39.8 47.0
, 10.9', 0.0'.

,

JUNIOR/MIODLE 30.6 54.4 12.2,', 1.0;

SENIOR HIGH 16.3 50.9 25.61. 1.51

OVERALL 26.3 50-3 19.5 1.7

Table 39

TEACHER CONSULTATION

IlERY

1 STR0 N3 STRONa WEAK
VESY
WEAK

i

s

NCIsi-PC-Es'!C I ii.7 53.2 2.4.3

VC-TECH 7.-.4 L 11.7'

ELEMENT:AR': 3- 8.6, .3 .

JUNIOR/MIZOLE .15 _ ::

=

:3.E.

SENIOR riiG-i ;7.3 55-3 18.6 1.0

OVERALL 23.2 57.9 15.6, 7

48



NON-PUBLIC

Table 40

COORDINATION OF APPROPRIATE
AND AVAILABLE COMMUNITY RESOURCES

VERY
STRONG 4. STRONG

9.0%; 1 26.1t

1---

WEAK

33.7%

I
vO-TECH r15., I 53.2t

1

26.1c;

1

ELE!iENTARy 15.5
, 40.0% 25.6% 5.7%

i
;

JUNIOR/MIDDLE 1 10.6% ! 35.9% 41.1% 6.1%

1

, 1
7"-

t

SENIOR HIGH t 9.6 ; 38.1 1 41.3% 6.2%
, !

VERY
WEAK

13.5%

-TTL

OVERALL
; 4l.2i 38.2

hicn level academic and educational-vocational counseling were ranked

as the highest competencies cf tne counselors, which was the cratest

deviation from the general response pattern. Such activities as

pupil assessment, teacher consultation and parental involvement

invariably were ranked rear the middle of the list.

Counselors were loathe to consider themselves very weak in the

-andlinc of any of the nine activities mentioned in this section of

the cuestionnaire. 7he only two activities where more than 3% of the

resoonses were very weak were the twc lowest ranked activities as

previously mentioned cmop processes and coo-di.nation of community

nesPurces. With :he excebtion of the to aforementioned activities a-d

ouo,i1 assessment 'east 75 2. of the respondents ratec themselves

- Lo -
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COUNSELORS' CLASSIFICATION OF THEIR
STRENGTHS AND WEAKNESSES IN THE FOLLOWING AREAS

(MEAN SCORES)

Table 41

NON-PUBLIC VO-TECH ELEMENTARY

1st

Interpersonal

Counseling

1.60

Educational-Vocational
Counseling.

1.46

Interpersonal

Counseling

1.51

2nd

roperonal
Counseling

J.66

Interpersonal

Counseling

1.67

Intrapersonal

Counseling

1.59

3rd
Academic Counseling

1.71

Intraper3cnal

Counseling

1.71

Parental Involvement

_

1.70

4th
Educational-s2olonal
Counseling

1-33

Teacher Consultation

1.77

Teacher Consultation

1.74

5th
Teacher 7.onsultation

2.13

Acedeic Counseling_

1.92

Academic Counseling

2.00

6th
Pupil Assessnent

28 -

Parental Involvement

1.96

Pupil Assessment

2.10.

7th
Groud Proces,es Ccordination of

Conmunity Resources

2.13

Group Processes

2.13

8th

.Parental .nvol\emert. Pupil Asseisment
i

2.36
..

i

. .

2.2.,

Coordination ot=

Community Resources

2.22

-:_h

:oorginatIon of :roup Processes
t -Con7.unity Pesc...:rce-=

7Fducational-Vocational
Counseling

2.65 2.23
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COUNSELORS' 'CLASSIFICATIC:4 OF THEIR
STRENGTHS AND WEAKNESSES IN THE FOLLOWING AREAS

(MEAN SCORES)

continued

JUNIOR/MIDDLE SENIOR HIGH OVERALL

,Ist

Interpersonal .

Counseling

1.62

Aoademic Counseling

1.53

Academic Counseling

1.67

2nd

Academic Counseling

1.65

Educational-Vocational
Counseling

1.73

Interpersonal

Counseiing

1.68

3rd

Irtrapersonal

Counseling

1.73
.

Interpersonal

Counseling

1.74

Intrapersonal

Counselin9

1.75

4th

Parentai Involvement

;.83

intrapersonal

Counseling

1.80

Educational-Vocational
Counseling

1.89

5th

Teacher Consultation

1.90

Pupil Assessment

2.02

i

Teacher Consultation
I

1.94

6th

Ecucational-Vocational
Counselinc_

1.51

Teacher Consultat:on

2.02

Parental Involvement

1.95

7th

P...pH Assessment Parental 11-Aolvement

,

2.11
i

Pupil Assessment
_

_

2.01

Sth

Group Processes 2r - Processes

1

2.13
I 2.25
!

Group Processes

7.19

9th

I

Coordination-of
1 Coordination of

Com:munitl. Resources
; Community Resources
1

2.46

Coordination of
Community Resources

2.39
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strong or very strong.

Discussion

There is little more to be said about the first portion of the

data covered in the section on self description. The second-section

of Phase I results dealing with the methods of improving the c5;ns2l-

ors situation, however, give rise to further discussion particularly

as to tne realism of the priority .Items.

The two top priorit-: :terns as selected by the public school

counselors were a smaller caseload and more counselors. These two

choices are virtually synonymous. In considering the realism of these

cnoices thouch one must consider the economic situation as it exists

in most Pennsylvania school districts. Inflation, mandated-services

and i-droved salary ard =rinae benefit packaaes for staff have raised

district budcets Lo what many school boards consider unacceptable

iavels. TO compensate for these increases witnout large tax increases

-cre a-d mcre distrints have turned to cuttirg staff and puttinc a

-orator-7u- udo- rew drograms. In this climate, which shows no sign of

abatim.z, it is ni.chly ..nlikelv that most districts will be wiliinc to

-zire -cre counselors, i-zrove facilities or increate clerical services.

remairs 7n the way of alterratives are basically to set firm

driorities as to v.nat the existinc staff car accomplish ahd let all

ot-er tvdes of activities re-a-in undone or to utilize outside resources

sL:ch as -ental healt- c'inics, welfare aden-cies, com:nunity service

zro..2s and =a-ilv co.;-1-,:elinc clinics. However, these alternatives are

1.st in the counselors' lit = ;:nicrTties. It may be that an effort

-,ust e ac.c to imnrove the counselors' understandinc and use of such
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referral sources.

The need for such training is further illustrated by the third
\

section of the Phase 1 data which relates to perceived strengths and

weaknesses. Here the coordination of community resources was seen as

the weakest of the'nine competencies by the counsOlors themselves.

ne -lust question the realism of rejecting such ign important source

of assistance as the non-school agencies available in most districts.

In a similar vein the data on strengths and weaknesses shows that

almost one-third of the respondents considered themselves weak in the

area of group processes which were definer as :rcludinc both counselind

atd Tnfc!-matiot giving activiCes. Sroug Dr.:,cesses have been toted as

a -eans of stretchTno limited staff resources 6y most counselor

education texts and by many consultants, both pr"yate and covernment.

It Ts a .ecogni.7ALL2, comoetercy that is included in all counselor
ly

education programs and many examples of its use are cnnually published

in the professional literature. ONe nust ask what more can be done

to encourace coutselrs to use croup processes. During three year

period at the beoining of this decade the GuTdance Services Section

of the Pennsylvania Department of Education attempted to reach every

school district with a s.eries of workshops on group counselino and,

furtter, offered each district a grant to hire consultants and conduct

local 77-service procra-s sPecifically related to the use of croup

technicues within ttat district.

Nd<s: that we have seen what type C,'f counselors are orsentiv

servi^: Tn the schools of the Commotweaitt e are reao:y to taLe a lo,ok.

at tte cdttent of the drogra-7s of cuidance ser..ices t-lat are
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conducted within the public schools. Phase II of the study dealt

with thiseparticular aspect of guidance in Pennsylvania.

54
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Chapter III

PHASE Il

After ,....ollecting personal data on the counselors working within

,Pene.sylvaria's 505 school district, the second phase of the study was

devcted to obtaining inFormation as. to the types of services being

offered within the guidance programs. Because of the sheer vOlume

of data which thic part of the study could entail it was decided to

survey a sample of districts rather than attempting to obtain responses

from all school districts.

Preparation'of the Questionnaire

In developing a basic format for the guestiolnaire to be vsed in
4

Phase II considerable emphasis was placed upon the twelve elements of

a guidance program as described in Chapter 17 of thf: RP,ulations of
4

the State Board of Education of Pennsylvania issued on December 1,

1967. The introductory paragraph of this document states, "The follow-

ing elements of a coordinated and articulated program of guidanCe

services, which is complimentary and integral to the instructional

program, sha:1 be provided in the elementary and secondary schools of

the Commonwealth, with appropriate application to the characteristics

of the children to be served, and to the educational setting in which

they are proffered." The twelve elements listed include pupil records,

pupil assessment, informational resources, individual counseling,

group processes, staff cooperation, parental involvement, utilization

of referral sources, the pupil personnel team, orientation, placement

and operat4-0MQ4 4-elrear-C41:

- 46 -
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In reviewing the twelve components of a guidance program as

define'd by the state regulations, the advisory board felt that with

the exception of the pupil personnel team they were valid compariffits.

It was decided that in the case of the latter component it cowld

reasonably be subsumed under stafi cooperation. In it-) b;ace was

r,ubstituted a corronent entitled program management which dealt more

with administrative .and budoet matters relevPn . to the operation of a

guidance program.

Once the twelve componenLs as revised had been agreed upon the

advisory poard, project director and research specialist began to

d,!velop a pool of items relating to these components The total pool

was then reviewed by the advisory board and items that were considered

unclear or redundant were deleted. The result was a set of 68 items

which it.was agreed represented specific activities that might be

expected'to be carried on under a guidance program. As Figure 3 shows,

,each of the twelve components wal, represented by multiple item;.

Figure 3

ITEM CONTENT OF PHASE II

Number

QUESTIONNAIRE BY COMPONENTS

Components

Placement 6
Informational Services 7
Pupil Records 4

Operational Research 5
Program Management i0

Utilization of Referral Services 5
Parental Involvement 5
Orientation 6
Staff Cooperation 5
Individual Counseling 4

Pupil Assessment 6
Group Processes 5

- 47
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In planning a response scale it

two types of responses be elicited, the f.!.

with which the function was being perfor

the importance placed upon the function. [lc

re, was followed by two four point scales

importance. The quality scale also had a fk'!

was non-existent to show that the function

not known to be present. On the quality scaft

was labe:ed excellent and the lowest response,

adequate as points of refere%.e. There were r,

'o responses 2 and 3. Likewil:c, on the importo'

most important and a 1, not important at all.

A copy of the cover letter that-accomv,-:ii,

is found in Appendix 3 and a copy of the

Selection of the Sample

Phase II was designed to have a populJ.:

stratified random sample of the school disrr.

factors were considered in.stratifyinq thr, so',

location and (2) size of the student body. To

tion geographically districts were seleCted

intermediate units in the state. IntermediaL

service areas consisting of from one to four

Pennsylvania are also assigned to one of four

the number of-students in their populatior

which includes only the cities of Philadelr;

3ma44-estdistT4-ctsIn C1ass-A7-A7207.amni,.
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number of districts of each class: Class 1 = 1, Class 2 = 14, Class 3 =

80 and Class 4 = 7 for a total of 102 districts.

Contact was initiated through the school districts' directors of

guidance. It was suggested to them that the questionnaire be completed

during a staff meet,ing of all their counselors and that the responses

represent a consensus of opinions across all grade levels. It was

recognized that their might be some advantage to separating the

responses as to senior high, junior/middle and elementary but because

of the wide disparity among districts in their organizational patterns'

it was felt that such figures would be misleading and difficult to

compare or total. Likewise, no non-public schools or vo-tech schools

were included in the Phase II survey because they do not follow a

comprehensive pattern in most locations and would yield only isolated

bits of program data.

A total of 91 of the 102 selected discricts responded to the

survey. However, one district's form was received after the established

deadline and is not included in the data summaries, therefore, the

tabulated percentage of response was 88.3%.

Figure 4 indicates the number of districts from each intermedi-

ate unit that responded to the survey. As 'you will note Intermediate

Unit d2 had no surveys sent. This unit is the city of Pittsburgh and

was-left out because it would have provided 100., of the Class 1 school

districls for the sample since the city of Philadelphia.had already

been selected. Otherwise, 20 of the 28 intermediate units used in the

sample had 100/ response. It was felt by the advisory board that the

percentage of response represented here was very good indeed.
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Figure 4

NUMBER OF DISTRICTS RESPONDING TO PHASE II
BY INTERMEDIATE UNIT

Intermediate
Unit

Number of
Districts
Surveyed

Number
Returned

3

o

Percentage
Returned

1

2

4

0
75:
--

3 9 7 78';'

4 5 5 100':,

.5 4 4 10V
6 3 3 locy::.

7 5 4 W
8 7 5 71
9 3 3 loo

Io 2 2 100^,

!I 2 1 507,

12 4 4 too
13 4

14.
loo

14 3 3 Ioo(%

15 6 6 1001
16 4 4 100,
17 3 3 10o7/

13 3 3 -int
19 4 4 Iov.
20 3 3 tov.
21 2 2 100'
22 2 2 100.,

23 5 4

24 3 2 (

25 3 3

2C 1 I 10°
27 4 2 50r:
-0

29 2 2 too

Totals 102 91

estionnaire Returns

Although most of the data on the questionnaire returns 1as

in the previous section there are several other facts worth notH.

t: reft711-6by class of district wv.'

,tricts responded, 71 of the 80 Cla, 3 ,JH-rh

- 50 -
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5 of the 7 Class 4 districts.

By the original deadline a total of 54 districts had responded.

Follow-up calls wer made to each of the remaining districts and

those who had misplaced their forms were sent another set. In this

manner an additional 37 responses were obtained.

Statistical Design

In addition to frequency counts and percentages of response

the data from the Phase II questionnaires was also treated to yield

a mean score in both quality and importance. This was done by using

the four point response scale. Also, program characteristics were

ranked both in quality of performance and importance.

Finally a correlation matr:x was developed between the mean

scores for quality and importance.

Presentation of the Data

Table 42 on page 52 summarizes the mean stores for quality and

importance on each of the 68 characteristics of a guidance program.

In the computation of the quality column responses in t.he "0" category

which implied that they had no knowledge of the existance of such a

function were discounted fcr purposes of computing the mean scores.

The item for which the largest number of "0" responses were obtained

was item 5 concerning the existence of written communications to

make staff aware of essential guidance information. On this item 29

districts or 32:' noted it was non-existant.

On the Phase II questionnaire items are always indicated by odd

numbers ,___thi s .was._azi___artif_i_c_e_to. facilitate keypunthing. On the key-

punch card the odd numbers held the quality response while the even

51
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Table 42

MEAN RESPONSES TO THE PHASE II QUESTIONNAIRE

Item Quality luortance

I 2.75 3.65
3 1.65 3.18
5 1.70 2.80
7 1.52 2.64
9 3.04 3.74

11 3.45 3.63
13 2.85 3.51
15 2.18 3.23
17 1.53 2.53
19 2.88 3.45
21 3.51 3.60
23 3.03 3.44
25 2.55 3.21
27 2.26 2.98
29 2.35 3.13
31 3.16 3.53
33 2.38 3.41
35 2.8) 3.25
37 2.71 3.39
39 2.85 3.38
41 3.58 3.66
43 2.44 3.78
45 2.75 3.57
4, 3.27 3.77
49 3.08 3.45
51 2.97 3.21
53 3.37 3.56
55 3.3; 3.63
57 ,;.25 3.76
59 ..5P. 3.41
61 4.', 3.77
63 3.',...6. 3.51
65 3.25 3.54
67 3.29 3.61
69 2.38 3.59
71 2.38 3.59
73 2.15 3.78
75 2.53 3.50
77 2.67 3.35
79 2.15 '..01
81 1.98 3.01
83 1.47 2.83
R5__ 57 3.56
87 2.92 3.68
89 3.27 3.58

- 52-
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ltum

Table 42 (cont.)

Quality LETtance

91 3.31, 3.57
93 2.00 3.47
95 2.06 3.48
97 2.72 3.63
99 1.73 2.63
101 3.46 3.49
103 3.15 3.46
105 2.71

. 3.27
107 2.02 3.22
109 1.86 2.79

An i 3.56 3.84
113 3.79 3.82
115 333 3.68
117 3.26 3.70
119 3.31 3.70
121 3.81 3.73
123 3.64 3.87
125 2.28 3.24
127 2.29 3.08
129 2.35 3.09
131 2.41 3.22
133 2.91 3.45
135 3.48 3.68

numbers contained the importance response.

Overall Data:

A fact that is immediately apparent from Table 42 is that in

virtually every case the mean response for importance is greater than

that for quality. It would be overstepping the bounds of statistical

propriecy to suggest that the two scores are directly comparable, but

still o,.p is dealing with four point scales concerned with the same

items and heing marked at the same time. It does not stretch the

imasination too tuch to expect that there may exist a direct relation-

ship amcng the two sets of responses. This assumption will underlie

much of the succeeding discussion of the data and can be accepted or

53
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rejected by the reader as one so desires.

It is noteworthy that the respondents very rarely felt that one

of the characteristics was of no importance. In fact out of 6120

responses (90 districts multiplied times 68 items) there were only 106

occasions when the not at all important response was chosen.

As was menti,oned before it was extremely unusual for the mean

quality response to surpass the mean importance response. This only

occurred for one item, number 121, "Parents are given the opportunity

to review the content of their children's records upon request." In

this instance both quality and imhortance received the near perfect

scores of 3.81 and 3.73 respectively.

The mean quality score wes 2.76 while the mean importance score

was 3.42.

Table 43 takes the responses and ranks them by both qualitY

and Hportance. This will help to give one a feeling for where the

greatest discrepancies between.the two factors lie. When two items had

-the same mean score the item with the lowest number is listed first.

This chart may better compare quality and importance than by just

taking the difference between the mean scores.

Table 44 looks at the text of those characteristics that were

ranked highest and lowest on quality and importance. One of the most

striking facts that emerges from this data is !hat the three top

ranked items in both quality and importance concern pupil records

This can probably be explained when one realizes that during the

period 'ifv:n this survey was taken the Pennsy4vertia Department of

Education had reqUired every school district to prepare a written

- 514 -
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Table 43

Rank Quality

RANK ORDER OF PHASE II RESPONSES

ImportanceImportance Rank Quality

1 121 12; 35 35 101
2 113 111 36 1 95
3

4

.123

61

11.3

43
37

38

:.5

97
93
103

5 41 i. 39 37 19
6 111 47 40 105 49
7

8
21

135

61

57

41

42
77
85

133

23
9 101 9 43 25 33

io 11 :21 44 75 59
11 53 117 45 43 3712 55 119 46 131 39
13 115 27 47 33 77
14 91 115 48 69 105
15 119 135 49 71 3516 .67 4! 50 29 125
17 47 1 51 129 15
13 89 11 52 127 107,
19 117 55 .53 125 131
20 57 97 54 27 25
21 65 67 55 15 5122 31 21 56 73 3
23 103 69 57 79 29
24 49 71 58 95 129
25 63

'9

89 59 107 127
26 45 60 93 79
27 23 91 61 81 8.1
28 51 53 62 109 27
29 87 85 63 99 83
30 133 65 64 5 r

31 59 31 65 3 109
32 19 13 66 17 7
33
34

13

39

63

75
67

'68
7

83
99
17

policy for the collection, maintenance and release of pupil records.

A series o workshs had been held for district staff and each policy

had been required to be submitted ,to the Department of Education for

review. Counselors were Closely involved in theseaCtivities and in

most districts were responsible for preparing the.: policies in accord-

/
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Table 44

TOP AND BOTTOM RANKED ITEMS ON QUALITY AND IMPORTANCE

Highest Ranked Items by Quality Highest Ranked Items by Importance

4'121 Parents are given the #123 Information on pupils is not
opportunky to review the released to any person or
conter..c of their children's organization outside the school
reccrds upon request. without prior consent.

1/113 A eumulative educational

record is maintained for
each student.

d123 Information on pupils is not
released to any person or
organization outside the
school without prior consent.

#61 Only tests given for a

specific reason or purpose
are included in :.oe stand-
ardized testing program.

01 The frequency and length of
counseling sessions is
largely oetermined by the
desires and needs of the
individual students.

Loqest Ranked Items by Quality

1/83 Studies are made to deter-
mine student success on the
job and determinants of
such success or lack of
success.

,g7 The teaching staff contrib-

utes to ttw planning of the
guidance program.

d17 A planned approach for invol-
ving parents in group proced-
ures (processes) is provided.

#111 The confidentiality of all
information obtained for
guidance purposes is scrup-
ulously maintained.

#113 A cumulative educat!onal record
is maintained for each student.

#43 Counselor load and counselor
duties are organized to allow
the counselor adequate time
to provide individua: counsel-
ing.

#73 The administration provides
the guidance department with
adequate personnel and funding.

Lowest Ranked ttems. by Importance

#17 A planned approach for involV7
ing parents in group procedures
(processes) is provided.
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#99 Prior to purchase, materials
are reviewed for possible sex
bias.

#7 The teaching staff contributes
to the planning of_ the guid-
ance program.



Table 44 (cont.)

a3 An organed, on-going pro-
gram of in-service training
is conducted for staff mem-
bers to familiarize them
with the structure and
activities of the school's
pup:1 personnel services.

A system of written comm-
unications, e.g., guidance
newsletters, monthly reports
or bullet:ns are organized
to provide the"total staff
with essential information
relevant to guidance pro-
gram activities.

# Group process techniques are
regularly shared with the
classroom teacher and the rest
of the professional staff.

#5 A system of written comm-
unications. e.g., guidance
newsletters, monthly reports
or bulletins are organized
to provide the total staff
with essential information
relevant to guidance pro-
cram activities.

ance with state and federal guidelines.

Items 113 and 123 dealing with maintaining.a cumulitive record

for each pupil and keeping its contents confidentia! are among the

top five characteristics on both quality and importance. Item 73

which wa; ranked fifth in importance, however, fell to 56th place as

to the quality with which it is carried out. This is certainly in

lin with the Phase I data which showed that additional staff was high

on the counselors' priority list for improving guidance services.

Likewise, item 43 which related to the opportunity for doing individual

counseling was rankedfourth in importance but only 45th in quality.

Jhis could also be tied into the. ;unselors' felt need for more staff

to adequately provide services.

Looking at the lowest ranked items another pattern emerges. All

five items have to do with persons other than the counselors immediate

caseload. Item 83 refers to graduates, item 17 to parents and items

3, 5 and 7 to teachers. This may relate to the previous data in that
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since counselors do not feel they 6ave adequate time to work with

t,he students assigned to them they also lack the time to work with

significant others with whom they might be expected to come in contact.

Three of those same items are ranked lowest in importance by.the

counselors (items 5, 7 and 17). It must be remembered in Interpreting

this information that we are discussing the counselors' reactions.

Later in Ph,ise III.when we ana,lyze the responses of parents, teachers

and students we will find that they agree on the quality with which

some of these same functions are performed but have a considerably

different view of the importance of those same items.

Item 99 attempted to explore the issue of se*ual bias in guidance

and particularly in the audiovisual and printed materials used by the

counselor. Sex bias has been another issue that has been strongly

emphasized by the state in all levels of education and has been the

subject of numerous'memorandums to chief school administrators and

publications on how to detect such bias and eradicate it from "Ole

sc'r)ools. lt is evident from the results of this study that counseloi

do not consider the matter of much Importance for item 99 ranked 6?,rd

in quality and 67th in importance..Since our Phase I data indicates

that about Atr of counselors are women it does not seem that charls

of male chauvinism can be laid to this finding.

Yet another way of analyzing this data is by the correlation

between quality and importance. If that correlation is high it might

be assumed to indicate a substantial congruence between the counselors'

opinion of iihat tis being done and what should be done. If the

correlaticn is low then it would appear that a conflict exists in the
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,

counselors' minds about what they were doing and what they should be

doing. Table 45 summarizes the correlations between qUatity a-,d import-
,

ance for each of the 63 items of Phase rt.

Table 45

CORRELATION BETWEFN QUALITY AND tMPORTANCE
FOR EACH PHASE 11 ITEM

Item Correlation Item Correlation

4'

Item Correlation'

1

3
.7
,

7

9
11

13

15

17.

19

21

23
r2)

27

29

31

33,

35

37

39_
41

43

45

.427

.282,--

.652

.368

.388

.515

.460

.447

..521

.513

.571

.566

.415

.548

.488

.394

.272

.481

.541

.474

.571

.005
'.46o

47

/49

51

53

55
57,

59
61

63

65
67

69
71

73

75
77

79
81

83

85

87

89

j1

'..096

.558

.757

.404

.,,,,158

-.234
.490

.638

.564.

.365

.265

.115

.296

.115

.360

.537

.558

.527

.467

.451

.367

.230

.402

93

95

97

99
101

103

105

107

109

iii ,

113

it5

117

119

121

1.23

125

127

129

131

133

1,35

.120:

.013,

.129

.516

.303

.495

_.571

.161

.549

.422
437
.303

.265

.462

.240

.62)A'-

.453

..61q
.701
.480

.648

.o56

The highest correlation is found in item 51 (.751) or providing

-counseling services to out of school you-th. This item had'a 2.97 mean

quality score aid a 3.21 -nean ixportance score.Ttie only other ttem with

a coi-relation above 70 As ilem 129 (.701) on identifying and

'Jtributing Jon oi _job opporfunities:

At the enc of the scale ther were four items where ihe

4
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correlations fell below .10. Thec.e included item 43 (.005) concerning

whether counselors had adequate time for individual counseling, item

47 (.096) which asked whether the school's policy concerning confi-

dentiality was firmly established and had been made clear to staff,

item 95 (.013) on whether school staff attempt to show'the relation-

sh,ip between subject natter and career planning, and item 135 (.056)

which queried the counselor's role in curriculum development.

Several blank spaces were left at the enc of the Phase 11

questionnaire so that counselors could add other items that they felt

were significant characteristics of their guidance programl:. A total

of four districts chose to make additions as follows:

a. The ad-ihistration actively supports and encourages the guidance
program.

Adequate phys!cal facilities and staff are provided for,the
guidance program.

-------t7rommunity attitudes support effective counseling.

d. u.:2Tdance counselors have opportunities to attend workshops,
conventions and take courses to update their knowledge.

Study-Tea-1 consists of counselinc staff, school psycholo-
gists. ho-ne and s:Inool visitor and faculty.

C:Lnse'ons are involve:: in planning staff development activities.

i. Co,.nselors serve as stude-: advocates; ombudsmen.

h. Counselors serve as change agents, helpinc to make the sc;lool more
responsive to the needs of the students.

I. Counselors are committed to cont;nupus personal and professional
de-..elopment.

1 OT t-ese items ,ere rated a L in importance, -ov-ever. Items a,

a-c d reteJ 1 in .-,-.1aUtv: iter.s q and n were rated 3 in quality:

. e, cr- i were rated L in quality.C .
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Comparison of SchPols with Elementary Couriselors to Those without:

Of the 90 districts that re.;ponded to the survey, 38 re?orted

having eler,entary counselors. Separating the two groups and recom-

puting their mean quality, and importance scores showed that substan-

tial differences existed on relatively few characteristics.

purposes of this study a substantial difference was defined as .25

points on the four point rating scale. As Tables 46 and 47 shofi there

were 23 ite-is on which the two groups differed substanti-Aly in

quality ard only four on which they differed substantially in

importance.

Table 46

ITEMSON WHICH SCHOOLS WITHOUT ELEMENTARY COUNSELORS
DIFFERED FROM SCHOOLS WITH ELEMENTARY COUNSELORS BY
GREATER THAN .25 POINTS ON MEAN QUALITY SCORES

Item

Schools with
Elementary
Counselors

Schools-w141744.1-t

Elementary
Counselors

1 3.03 2.59
7 1.71 1.41

17 1.84 1.36
21 3.25 3.65
23 2.73 3.19
75 2.35 2.66
35 3.06 2.67
37 2.93 2.60
43 2.65 2.33
45 2.57 2.84
51 2.71 3.12
55 3.06 3.51
65 3.06 3.34
57 3.10 3.40
ga-, 1_16 1.49
73 2.45 1.03
93 1.26 1.86
97 2.97 2.59

7:5 3.07 2.5
137 2.13 1.93
129 2.10 1.7=
115 3.92 3:22
117 3.53 3.09



Table 47

ITEMS ON WHICH SCHOOLS WITHOUT ELEMENTARY COUNSELORS
DIFFERED rROM SCHOOLS WITH ELEMENTARY COUNSELORS BY
GREATER THAN .25 POINTS ON MEAN 1MPORfANCE SCORES

Schools with Schools without
Elementary Elementary

Item Counselors Counselors

65 3.38 3.64
69 3.41 3.69
79 2.34 3.10
99 2.45 2.72

Certain clusters of items stand out as one reviews the differences

in quality scores. Those districts with elementary counselors rated

themselves substantially higher on items related to use of outside

agencies, involving teachers in the cuidance program and adequacy of

staff to carry out various functions. They scored loWer than the

schools without elementary counselors on such characteristics as

orientation, placement, development of integrated philosophy and

objectives for the total guidance program and reporting test results.

In the case of the four items where there was a substantial

difference in i-portance scores, the districts without elementary

counselors always rated tne characteristics higher in importance

than, did those without. These iter-s, related to development of a

ohilosop'w ard objectives, research and reviewing guidance

-ater;ais for sex bias.

Discussion

A large amount of the data collected during Phase II has tended

to suppo-t parts of Phase I, bartid6larly in relation to functions that

counselors see as strencths and weaknesses. Such areas as croup
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processes and communication with teachers, parents, agencies and

other significant adults remained weak areas. Some of the reasons

as perceived by the counselors for these weaknesses also became

evident. Usually these reasons centered upon too few counselors

or inadequate facilities.

From the differences illustrated by Tables 46 and 47 it would

not appear that these weaknesses become particularly greater or

lesser regardless of whether guidance services are offered at all

levels or only in the secondary schools. The major difference in both

Quality and importarce in that situation appears to center upon the

c'elopr-ent of 3 written progra m. of guidance services concete with

a philosophy and objectives. This particular -.atter cf whether

Uistricts cossess a written guidance program that provides continuity

acrnss r-='e levelE
prirlarv T-portance by the

project advisory board. During the crigiral deliberations on the

fpr-at 'or Phase II it had strongly considered making a co-pariso-

between a selected sa-ple of districts nich cossessei such a procram

ald a matched sa-ple t'-at did not. This idea was finally atahdcned

bezause of the difficulty co-carinc tne caliber of written progra-s

e'er L-here the,' Cid exist a-d t-e cpncern that so 'ew districts had

such a crpora- 1r tre 'irst place t-at it -Ignt prove di'ficult to

craw s,;c- sa-cles.

--e fact tnat ;-oc-ta-ce scores ,ere almost invariably hicher thah

alitN, scores t.ouild see- to t"at couhselors cro 'eel that there

roo- 'or i-prove-e-t. As -e-tio- previously. however, the answe-s

Posed t-e douselcrs would appear to center around "irirg
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As was ment;ord in Chapter II, this alternative would not appear

particularly realistic in view of school financial problems.

The fact that characteristics dealing with pupil records policy

were ranked so high in both quality and importance would seem to

indicate that concentrated efforts to in-service counselors do have

an effect. Although we do rot have comparable data from before the

emphas;s upon pupil records began to validate such a conclusion it

should be poss;tle in several yeP's to replicate that part of the

study and if ,s1.?. scores decline after the topic has become less

stronaly e-phasi:Pc.'

As he enter upD,. the third and final phase of the study we will

exa-ine -any of these same items from the view of the publics with

.ho- :he counselor .!%lals -ost commonly: students, parents and teachers.



Chapter IV

PHASE III

Phase III, the final part of the study, was designed to obtain

information from students, parents and teachers in a selected sample

of school J:stricts from am" those who had responded to Phase H.

Personal contact was made with the director of guidance in each

district and their help was solicited to select the sample and dis-

tribute the questionnaires and retur.n them when completed:The

research coordinator arranged to visit each district after they-had

qiyen their tentative agreement to participate in the research. At

that-time he explained the purpose of the research and the procedure

that was to be used foc selecting a sample of parents, students and

staff to complete the survey instruments. As in every-phase of thc

stu.ly postage was provided so that thp rpchnhriat-Sw.e-r-0.-4r4er

obligation for their participation.

Preo,ration of the liJestionraires:

Phase 1:1 was in many ways the 'most complex of the portions

this survey, not only were districts being asked-to make consider-

ably more e'fort.to supply the data than in either of the_other-hases---------
_

tut :,nstead or constructing one questionnaire ;t was necessary to

develop several and aloha- with that a correspondingly large amount of

aralysis could be exnectedN

Before construction of the guestionnaires could beir, it was

nec.>ssarv to zecide how many different zroups were to be surve',1:.:.

7-e advisory zommi-..tee Tet to review the pr^.-)csai developed by tne .

esearo ca7rdrazer and Finally settled
c;,-! eparate guestiorires



for students in grades 6, 9 and 12, one for parents and a single

questionnaire for teachers and administrators. This provided six

basic subgroups for analysis, in addition teachers nd administrators

were as,ad Lo indicate whether they were employed at the.elementary,

middle/junior high or senior high level. This provided the possibility

for further Preakdown-amon6 the data.

The actual development of the instruments was not proportional

;n difficulty to the Phase 11 questionnaire.; Mot of the items were

dramn from the Phase 11 instrument and were then reworded to fit the

population to which they were directed. Items were selected on the

basis oc conslrlt ,ns: (1) that they concern functions about

Which the population could reasonably be expected to have some

owledge or opinir,n .r1 (2) that they be generally comparable across

PoPulations so that comparisons cou!c be made. It was not alwc-s

possible to select ite7s that t:lly,nit both crite.=ia. Fo- example

a twelfth grade st.Aent would drpbably have had considerably .,:ore

exPos-J7e to varipus ;uidance servif::.:_s_th.&r,-e-;--th.,1-r-a--s;xti or a ninth

drdcer would. L ..ise since .a ma:ority of districs do nc.ft have

eleerter c,7dace rhze est in f r sixth r,raders would have to be

worCed 'n s.c 2 way as :o allow some response even if lr elementatv

cou-' ldr 7a. not have bee,7 available to pro4;de :he service.

:.P.Pendix E c.::ntains cdpes of the five ,cue2,tionnaires that were

for Pnase H.

r.7xth gr,1 .tiOnhaire j;feree the mot from t+e rest.

lt ur17_:.-e!P or;: eicnt scaled response ite75 ar-d tv-e were based on

a three point re=ponse usually, spm,-timec: or ,-1d,pc-,. 7nere were also
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two open ended questions to' be completed.

The other four questionnaires used the same quality and import-

ance, four point scales, that had been used in the Phase II question-

naire for counselors. The ninth and tWelfth grade questionnaires were

yirtuajly the same ecept that the twelfth grade instrument contained ..

43 items ar; the ninth grade instrument only 25. The parent and staff

qJestionnaires were similar in many ways to the s'tudent surveys but

deal.t .-ore with communication and referral than with the actual

coLnsellno

Parent cuestionnaires,were accompanied by a stamped, addressed

erveloce sa tha,t they could mail their_ response directly tack to the

research cpordinator ir :otal anonymity. On each envelope was a code

-u-per that identifie,d the district of origin but that was all.

Tne directons of zuiCarce.ir the participating districts were

reoested to collect the staff ahd student ______25an_4_r_e_tur44thfor7crri-n

e researcn coordinator.

Selection o the Sa ple

It was decided to select a 20': random sample of those districts

no had been includ.=.1 7- Phase 11 c- the tudy, to participate in

P-.T,se This amounted to 21 sc-ool districts. In deciding on the

s-ze o= this sample it ,as felt tmat this represented as many -districts

.as t e research coohothato- mirnt reasonably be expected to visit

-ersonmilv tim--that remained to corp,:ete the proiect tefore

tn,.? end of tme 757L- p ['ne district refused to participate

contacted and t'-ree 7m-ore did rot complete the tasL: assigned to

the-, o= these aiterha:. selectiohs were mad,' =or two that wene
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er

identified'early enough sci that the final results represent responses

from 19 diszricts.

Ihe.districts were requested to select a random sample of 10.«

of the students in sixth, ninth and twelfth grade to respond to the

cuestio-rnaires. Each of these students was given a survey form to

take home to their parents. Districts were requested to eliminate

any student from tne sample when a sibling had already been selected,

this prevented sending multiple toms to the same parents. Likewise,

districts were asked to give a form to 25'7; of their teachers and to

every building principal wilere a counselor was functioning.

Ls a final thought cue tionnaires were mailed to 254 counselor

educators at 20 ooleces ah universitie= in Pennsylvania. These were

' Ae same forms t a, n,a, bee .ent to counselors in Phase 11. lt was

of the quality and importance of

te ariclus cnaracteristics of tnat survey ty having this groups

-es2:-,.s =or zomoa-ison ith tne counselors. Unfortunately, only 35

,e 2 e-er ret-rre: an: :nese 1,e-e felt to represent to small .a response

to there=cre. tLe,- --Jere ciscarced.

7-esticn-aire =eturns
C.

z.c apc:e 15 districts ccrlp.ie: ,'th :he research study's

-es_est and act-ally pist-inute: t-e su'ey i-stru-ents.

e perce-taze c responses -ecei,.ed on each t.oe of

cuestio-na're. c s:ec-a: press-re .,,as placed upon anyone to ruspo-d

an: tne-e wz!s no fo7.p-.1.: co-tact with the populations. Tne students_

a captive population and. tnerefore. a large resPosz was to

--e Co-side-in: :he populations teing surveyed a-d that the,
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had been made aware that the data would be entered anonymoufly into a

tatewide aggregate rather than being reported back td the local

districts, the advisory committee felt well satisfied with the

reSponse.

Figure 5

RESPONSE TO PHASE II! SURVEYS

Per tent
Returned

Number
Population Sent Out

Number

Returned

Administrators 100 55 55'.
Teacners 500 217 43
Parents 1650 431 26
12th Irade Students 550 440 80
9th Irade Students 550 435 79-
6th =ra-4. c.c.:dents 550 465. 857

Totals 3330 2047 52:z:

Stat-szical aesign

The statistical desicn used in analyzing this data is similar

to tnat for "ase II. The percentage of respohSes,to each of the

'oLr points cn the scales
( three points in the case of sixth craders)

,,as tabulated. 4.eanscdres for each item on both quality and ;mport-

a-ze calatlated. Iters were then rank ordered according to both

zualit; and i-portance. T"e responses to the open-ended questions

tha7 a:peered on the stuCent instrurents categorized according

to si:-Tiaritles and tallied, ha7t.

this :ha-se as -.-ell as th crecedi7o two, all the data 1,:th

excePtiom df open-endet respohses uas keyduched. The decks of

dards have beem retained the project director and cot.:Id at-ary time

rerj ! :Provide addlt7cnal aalvs7c which oculd be desirable.



entation of the Data

he format for the presentation of the data in Phase 111 will be

mu4.'. like that of Phase II, however, the data will be divided into

six sections relating to the six subgroups of respondents: administrators,

teachers, parents, 6th.grade students, 9th orade students and 12th.grade

students. In the final section of this chapter, entitled discussion,

correlate the six populations' responses on certain common

items.

rip

Aaministrators:

Out of 103 *building principals incluued in the survey sample,.

55 co-bleted responses were returned. The tabulation cps.' data in this

section reflects a combinatioh of elementary, middle/junior high and

seriior nigh administratorc. No attempt has heen made to break down

the Cate furtner by grade level because of the small number of subjects

on we are ;:ealing.

Tahle S summarizes the administrators' responses on both qusliry

and importance fox :he 62 iter-s of their ;nstrument. just as with the

coursiors resbenses to the Phase ii items, importance outscored quality

.e.4ery item. Tne meah cuality score was 2.55 and the mean importance,

sccre t:as 3_23. 1...oth of tna'se means were-slightly below those of the

cbun Phase 'l means ' respectively;and showed a

.nread tetl.leen quality and importance.

Tadie i-z7c tes :"e characteristics of the cuicance orodram

t-at Ivere -an.ec: highest anc lowest on botn quality and importance.

-s Phase II items dea:inu ,,Ith-zonficentiality ard pupil re, ,rds

t,e-e 7;q- on the list. :-Ithou.7n it was usual to list tJ-e highes, 'ive
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Table 48

ADMINISTRATORS' MEAN RESPONSES TO THE PHASE III QUESTIONNAIRE

Item Quality Importance

1 2.58 3.48
3 1.98 3.27
5 1.65 2.95
7

1.71. 2.63
9 2.77 3.50

11
3..--5 3.38

r3 3.02 3.46
15 2.55 3-17
17 1.62 2.62
1 2.54 3.15
21 2.944 3.38
23 2.57 3.0615 2.47

3.13
27 2.33 2.96
29 2.13 3.13
31 2.t3 3.24
33 2_22 3.24
35 2.39 3.20
37 2.79 3.28
39 2.73 3.24
L.,

3.33 3.54
L3 2.56 3.59
L5

2.1-9 3.22r7
3.3- 3.-79. _

-: 2-57 3.22
51 1.9 2.73

3.2E 3.42
55 3.2 3.46

2.3! 3-51
2.66 3.40
3.11 3-52
3.04 3.48
2.87 3.4S
7.52 3-58

3.58
3.33
7..57

3.38

3.3P
3.4

1.30 3.10

3.4:;:71
2.33 3.37

53
6!

63

65
67

'71

73.

7

80



Item

Table 43 (continued)
4)

ImportanceQuality

51

_
3.11 3.41

53 2.68 3.43
95 2.28, 3.34
cr,
-4. 2.74 3.46
99 2.16 2.75

101 2.84 3.09 .103 2.85 3.22
135 2.82 3.24
127 2.04 3.07
139 2.04 3.04111 3.42 3.761.3 2.32 3.17115 1.92 2.95
117 2.15 3.10
119 2.31 3.22
121 2.36 3.35123 1.24 3.61

characteristics for quality and importanco, in the case of the admin-

istrators rar.1.:inq by importance there was a three way tie for fourth

place amono items 4; 3, 67 and 69, t erefore, six items were listed for

hicnest im.portance.

Teachers:

o'.500 teachers who were sampled, 217 questionnaires were

returhed. ir the case af the administrators no attempt: has been

made to separate :he data b' grade level. All teachers have been

combimec 'or the urses o' reportino their respohsec".

inc!icates the -ea, scores for the teacher s....bcroup.

Sin:e the are resodilo to exactly the saTe ite-- as -.ere tl-e

ac-i-istrator t-eir scores are Ci,-ectly comparable. Tne meam scores

o' 2.20 for q.,al;tv 3.2: =or i-portance ere the -lost disparate

that we have yeL se.er. h"Sereas, ir the co..Inselor ard administrator

data 3ly a few items hzd -Nears t,e1c% 2.:2 oh quality the teachers
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Table 49

TOP AND BOTTOM RANKED ITEMS AN 6.1ALITY- AND IMPORTANCE
ACCORDING TO'ADMINISTRAf6RS----

Hiiest Ranked ltems by Quality

=ill The cortfidenZiality.of ali

information obtained for
qui,:ance purposes is scrup-
ulously maintained.

=47 School policy concerning

confidentiality Is clearly
established and-made known
to all irterested persons.

:41 The frec,%,ehcy and le!!gth of
counseling sessions is larcelv
determined by the desire and
needs of the individjal
studets.'

:11 arerts are provided v.ith an
opponturi-.v to consult witn
the counselor at a time con-
venient to the parent's
e-ployment schf!c.ule.

:723 The gjidance-department plays
an inte7ral role in the place-
ment of students 777 curriculum
o7cuoin:s wit"in the school.

Lowest 'r',arkep Ite7s :y ;Z_:.317ty

=17 A planned app-oach for invol-
v3!7:: pares In cnoup pro-
peCjres: is provized.

=5 s\.s..em of commu-izations

ane o-ga- zed tc pro%,ipe the
total -taff

informath- 7-7eva-: to
z_idanze orocra- actiJit;es.

The teachimo.staff contr15-
utes to zhe planhinc cf tha
zuidarce progrc,,-.

Highes't Ranked Items by Importance

i47 School policy concerming

confidentiality is clearly
established and made known to
all interested persons.

=111 The co,nfidentiality of all
inforn;ation obtained for
guidance purposes is scrup-
ulouOy maintained.

z123 The guidance department.plays
an integral role in the place-
ment of students:in-curriculum
croupings within the school.

=43 Cpunselor load and counselor
duties anre organized to all'ow
the counsTlo( ;IdeL!ate time to
proviee individual ccenselino.

=67 The obl'ecties of the ::-Jidance
orog-am are in wrtten form.

=69 The objectives of the guidance
program are understood by tbe
scnoci's pno'fessional staff._

Lc...:ct Ranked Items hy ifi.,Er-tsnce

=17 A planned approach For inyol-
ving parents in croup p.o-
ced,..res is provided.

-,rchaze materials
are nevie,ed for possible se.('
bias.

z51 CoL,rcelig senvices are:: avaI-
tp out-of-schoo7 youth.

-73-
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Table 49 (continued)

Lowest Ranked Items by Quality

#77 :tudies,are made to deter-
mine student success on the
job and determinants of
such success or lack of
success.

33 A continuing appraisal of
student success in college,
vocational school, armed
services, schools aXcl
business programs is pro-
vided to eraluate and
improve the school program.

Lowest Ranked Items by Imatance

#5 A system of written commur;-
cations are organized to
provide the total staff with
essential information relevant
to guidance program actiiities.

#115 A record of students seeking
full.or part-time employment
i5 ,maintained.

rated 20 items t. iCY. This was by far the most negative response
,1

.-70f-any of the pocii!Hns-that will bc discussed.The teachers were

particularly nevtive ato it.the quality of communication between the

counselors and themselves. This was not in the sense of written

communications because that item was ranked among the lowest in

importance just as it had been by the counselors and the administrzltors.

Rather it referred to making teachers directly aware of what was being

done by the counselors. The teachers apparently wanted to be involved

in the planning of the guidance program., Again confidentiality of

pupil records surfaced as an area where the counselors were doing a

good job as is shown in Table 51.

Parents:

Out of 1650 survey instruments sent home to the parentS of the

students included in the study a.total of 431 were returned.

Table 52 indicates the mean responsa5 of the parents to the 22

items on their questionnaire. 'The last two items on the checklist

74
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Table 50

TEACHERS' MEAN RESPONSES TO THE PHASE III QUESTIONNAIRE

Item QuaIity Importance

1 2.29 3.43
3 1.38 3.20
5 11.36 2.92
7 1.31 3.00
9 2.54 3.74

13
3.23
2.83

3.54

3.61
15 '2.01 3.40
17 1.34 2.90
19 2.32 3.26
91 2.58 3.140

2.28 3.21
1.99 3.14

27

29
1.90

1.90
2.93
3.04

31 2.32 3.30
33 1.95 3.18
35 1.97 3.18
37 2.08 3.38
39 2.02 3.20
41 2.89 3.45
43 2.04 3.67
45 2.34 3.27
47
149

2.87

2.22
3.51
3.22

51 1.19 2.73
53 2.60 3.34
55 2.59 3.47
57 2.54 3.53
59 2.23 3.37
61

63

65

2.75

2.49
2.51

3.31

3.39
3.20

67 2.57 3.24
60 2.09 3.49
71 2.09 3.24
73 1.94 3.61
75 2.14 3.30
77 1.68 3.21
79 2.35 3.15
31 1.80 3.19
83 1.61 3.06
85 2.19 3.46
87 2.85 3,41
69 2.63 3.36

75
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Item

\ Table 5 (continued)

Quality Importance

91 2.99 3.50
93 2.31 3.38
95 2.20 3.39
97 2.53 3.49
35 1.72 2.73
101 2.37 2.92
103 2.27 2,94
105 2.27 3.17
107 1.81 3.11
109 1.49 3,06
111 3.03 1.55
113 2.18 3.36
115 1.89 3.07
117 1.95 3.19
119 1.91 3.30
121 2.06 3.21
123 2.72 3.49

requested that the parents give an overall rating to the quality of

their school's guidanee program and that they rate the importance of

a gpidance,program as far as being necessary to their child's total

education.Ele\ien.percent of the parents ware unable to respond to the

first question and must be assumed to have felt that 'they lacked

Lnowiedge atout their school's guidance program, a suggesti.on that is

borne out by several comments to that effect written on the surveys.

Fourteen per cent felt the guidance program was excel.lent (4 points),

39 per centqave it 3 points, 21 per. cent gave it 2 points, and
.

15 per ecnt ra,ted in-adequate. This came out to an average response

of-2.53 in quality. As to the importanc;- of a guidance program to their

children, the parents wis.re very posi;.ive. Sixty-five per cent ratim.!

such a program highly important (4 poi-ts), 22 per Cent rating it at

3 points, 4 per cent at 2 points, and .111y one per cent indicating it

7t,
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Table 51

TOP AND BOTTOM RANKED !TEMS BY QUALITY AND IMPORTANCE_

ACCORDING TO TEACHERS

Highest Ranked Items by Duality

Parents are provided with an
. opportunity to consult wrth
the counselor at a time con-
v2nient to the parent's-
schedule.

::lll The confidentiality of all
information obtained for
gjidance purposes is scrup-
ulously maintained.

;:91 Inforation is provided for
te stcdert or local educa-
tiunal and vocational opp-
ortunities.

17"
;A#1 The frequency and length.of,

counseling sessions is
l.argc.-ly determined by the

--desires and needs of the
individual students.

Highest Ranked Items by Importance

Teachers.and,counselors work
together as a team to meet,the
needs of the .students.

ti43 Counselor' load and counselor

duties are organized to allow
the counselor adequate time to
provide individual counseling.-

ri73 The adMinistration provides the

guidance department with adegu-
ate personnel and funding.

r13 A systematic method Of commun-
icating- information trl, parents
concerning their chiqdTer,
either oral or written, nas
been established.

:A47 School policy concerning. lll The confidentiality of all
confidentiality is clearly information obtained for guid-
established and made known ance purposes is scrupulot;sly
to all interested persons. maintained,

Lowest Ranked IteA by UualiZy Lowest Ranked Iteos Ly Importanc

Counselr-ig servjces are
avdilalle to out-of-
..c.hool youth.

Tile teaching staff contri-
b,it'es to the planning of the

4guidance program.

17 A planned approach for n-

volvini purents in group
procedares is provided.

;i51 Counseling services ar-E.,

avail.able to oet-of-schoci
youth.

:!99 Prior to purchase materials

are reviewed .ror possibe sex '

bias.

.',17 A planned approach for involv-
ing parents in group procedures
is provided.

A syste:- of written cor-rmun- A system of written communica-
ications are organized to tions are organized to provide
provide the total staff with the total staff with information
int-or-at:on relevant to releant to guidance program
guidance program. activities. activities.
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86



Table 51 (contirued)

Lowest Ranked Items by Quality Lowest Ranked Items by Impertance

An organized, on-going
program of in-seryice
training is conducted for
staff members to fami.liar-
ize them with the structure
and activities of the
school's pupil personnel
services.

101 Group processes are used by
the guidance staff to dis-
seminate information.

Table 52

PAPENTc' MEAN RESPONSES TO THE PHASE III QUESTIONN'AIRE

Item Quality Importance

1 3.10 3.43
3 2.49 3.56
5 2.04 3.45
7 1.87 2.95
9 2.19 3.33

11 2.32 3.46
13 1.59 2.90

2.04 2.78,15

17 2.65 3.56
19 2.58 3.56
21 2.12 3.40
23 2.04 3.51
25 2.05 3.'46
27 2.75 3.70
29 2.2! 3.29

.31 1.89 3.28
31 2.25 3.40
35 3.10 3.69
37 2.67 3.49
39 2.39 3.38
41 2.00 3.43
43 2.32 3.40

was not.important at all. This averages out to a mean rat:ng of 3.t14

on importance. Actually averaging the 22 items in Table 52 gives us a

78
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Tabie 51

TOP AND BOTTOM RANKED ITEMS IN QUALITY AND l)RTANCE
ACCORDING TO PARENTS

Pighest Raned Items ty Quality Highest Ranked IteTs by Importance

Th2 school counselor provides'
individual counseling upon
rease)nable request.by students.

You ar'e able to schedule
er.nferences with couaselors
and other school personnel_
at a tim'e convenient to your
schedJle.

Th :! cuidance program assists
ttuents in,miaking decisions
Loncrning career-planning,

selection, post-high
---p; training, etc.

qu;6an program assists
ts tifrough the provi-

cr special
ete., relative to

,er nina, educatiOnal
pi,ev;inq und persorr!1 needs.

:i27 The guidanca program assists
students in making decisions
concerning career planning,
course selection, post-high
school training, etc.

,?35 The school counselor provides
individual. counseling 'upon

reasonable request by students...

The guidance staff keeps in
contact w:th you when necessary
by either phone or note.

The school's curriculum tries
to make its courses relate a's
ouch as possible to the world
oFwork.

s:;hcol's currics1um tries :15 Stodents are provided with
to muke its courses eela'',e as information about locai educa-
much ac possible to the world tional and job opportunities.
of worL,

Lowest Ranked i.tems by r,uality Lowest Ranked'Items by Importance

Yoer iluidahce
d t.;_tJ r trrer.t has a pro'ram 6'f
effecti,..e

within SC 'community.

7 The school uses appropriate
:;:omunity services.to supple-
ent services offered

school.

=15 Group processes are used to
cougsel students when appli-
cable.

Your school's guidance depart-.
,ment has a'program of effectke
public reiations within the

. ,
cooc:wnity.



Table e3 (contind)

Lowest Ranked Items by Qualitt

;i3l The guidance program offers
ideas which help parents; to
better understand and coPe
with student behaviOr.

The school has provided you
with an opportunity to
discuss the post-school
,educational and vocational
plans of you,- child.

Lowest Ranked Items by Importance

1 The schc.ol uses appropriae
comounit,/ services to supple-
:Ient guidance servicLts offered
by th-t

Guidance '.;ervices ire available
to you as a parent.

mean quality 5:7.ore of 2.30 and a imv,rtance score o 3.38.

Table 53 suomarizes the parents' hiT,est anu ,-anked items

on both o ality and importnce. Only four items arpc.,J- in each low

category rather than the cuszomary f;ve .because the parents' responses

engeAed a three way 're on the f:ftl, item under cr hlity and with

only 22 itels thi wo( :d hive :eft very few not listed, on the chart

dnd !-:iunt have prvided a picture of.what we mean by the lowest

ranked i;ems. The 'parents showed a great deal of congruence between

quality and ;mporta,.,' with three items appearing on both lists under

the hi(i.. eLate(jory and .two itens ,pearing on both lists within the-

low categoK,y..I.rterestinqly. (-lough the counselors appear to be providing

ihe parents witH adi-.quatc! op;.,ortunities to discusstheir'ch.ildren's

b,it did :at seem to be offering the ,parents the type of help

the je;.:rci

identifies parent responses to two open-ended' questions.

The firi+ as:ed r.,cer"&ir views on the mljor strengths of'the guidance

program and the second solicited constructive recommendatiois for the

improvener. of the program.' RespoMses were categor!zed as well as

- 80-
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Tahle 54

STRENGTHS OE' AND RECOMMENDATIONS FOR IMPROVEMENT OF GUIDANCE SERVICES

STRENGTHS
NUMBER OF.
RESPONSES

1. Counselor Competency 36
2. Counselor Accessdhility 23
3. Counseling the College-Bound 22
4. Career Information
5. ,.leets Individual Student Needs 21
C- Course Selection 15
7. Parent Communications

13
3. Teacner Involvement

8

2. Ex2laininq Decision-Making Skills 7
12. Elementary Guidance Program 4
11. Pupil Assessment

3
12. Physical Facilities

1

PECOMENDATIONS

I. Parent Communication 86
2: Larlcr Staff 34

Career Counseling 25
4. More Individual Counseling 20
5. Counselor Competency 18

More Attention to Non-C, Ilege Bound 17
7. More Elementary Guidance 10'
3. Better Pub.lic Relations 10
:1. Aid ic Course Selection

9
l'"). Involve Teachers More in Counseling 7

-11. Help Studenip Obtain F.)Thancia! Aid 5
12. Additional nerical Help 4

13. Do Follow-Up Studies on Students 3
14. Less Admi.nistrative Duties for Counselorsi 3
15. More Group Counseling 2
16. Cetter Orien(Ation

1

ossible according to'heir similarities.
1 should be noted thdt

there a creat deal (-)11 similarity between the two lists. For

example counselor competency ..AS qaracterized by 36 parents as a\

major strength of thejr district's guidance program and by 18 as an

area in need u im;7rover;eet. Likewise, 21 parents praised the

idance p-ogam C0n the iDdividual pogramr2inq it. provided for

9 0



students and 20 saw a need for mor,.t such indiv:dual attention. As

might be expected there is an obvious difference between 67e guieance

services of scnool districts and a considerable similarity among the

characteristics considered important and desirable by parents.

:.xth Grade Students

Responses were obtained from 469 sixth grade students-in the

19 participating school districts. This represented 85% of the sample

of 550 students 'surveyed.

The first item asked-whether students and teachers trust and

respect each other. The responss iere 48.8% usually, 44.7% sometimes

dnd 6.3% seldom. This would appear to be a generally positive response.

, The next item asked whethz: stadents have a chance to express

their feelings and desires. The response was considerably less positive

than in the previous item with 28.5 .' usually, 45.69.sometimes and

25.6 seldom.

Item three asked ifssomeone tries to help'the students meet

their needs. 51% Tesponded usually, 36.9% somgtimes and 11.2% seldom.

The next item asked whether teachers show an understanding of

the reasons why students may not be doing well in class. The responses

wer.v. 49 usually, 38% sometimes and 12.6% seldom.

One of the most negative responses was evoked by item five which

asked whether the students enjoy attending School. Oriy 14:48%

responded usually, 47.2 % sometimes and 37.8% 'seldom.

To the question of whether students pick on another kid who is

different 41.3T responded'usually,, 39.8% sometimes and only 18,7%

seldom. This would seem to indicate a need for improved peer relations.



To the duestion t..hether students are given a chance to make

decisions for thoaselves 25.8:', answered usually, 145.7 sometimes and

23.3 seldon.

The last item as seen in the most negative sense by the

students. %,..en asked whether tudents have a chance to get together

,and discuss problens t3f, are 1:lother:nu them 16.4 responded usually,

33.5 soetHes and 49.9./ seldom.

None of the related specifically to elementary courFelors'

since a ,innrity of school districts employ such staff. The items

,ere chosen so that they would reflect attitudes and behavior patterns

co-i-only dealt with by counselors.

The final two iteIrs required open-ended responses. The first

a,,ked the students to indicate what they would change about school,

if thj'y had the power to change one thing. The responses are tallied

in Tahle 55.

Table 55

ASPECTS OF SCHOOL ELEMPiTARY CHILDREN WOULD LIKE CHANGED

CHANGE

1. Shorten School Timd
2. pore 61scipline
3. More Interesting Subjects
4 Change Methods of Discipline

apportunity to Express Opinions
A. Allow Chewing Gum

fqual Time for All St,udents
8. School Rules

. More Activities and Intramurals
10. LriaqerLRecoSs

TT: Eliminate Dress Co'de
12, More Physical Education
13. Eliminate the Non-Graded System

-83-
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Table 56 catalogs the sixth graders' answers to the question of

how school could 1-ie more helpful to them. /

TabY6 56

RESPONSES

WAYS SCHOOL COULD BE MORE HELPFUL

IMPROVEMENTS

0
1. Better Facilities and Materials 48
2. `Individual Help from Teachers 28
3. Less Homework

25.
4. Fetter Lunches
5. Make Subjects-Mor-e Understandable 23
6, Someone to Talk Over Problems With 17
7. Be Allowed to Work at Own Speed 17
8. Study Halls

, 14.
9,, Value Sharing,

12
10. Lunch Period 11

.Longer

11. Choice of Subjects
9

12. Less Noise in Class 6
13. More Field Trips

3
14. Be Allowed to Make More DecisioA

3
15. Change from Open to Traditional Classroom 2

16. Ouiet'Are3 for Study 2

Ninth Grade Student&

Four Hundred and'thirty-five ninth grade students, representing

75 of the sample, res.ponded to their .questionnaire. Table 57

sumarizes the students, ..espon>es.to,the 13 items related to the

quality ail(' importance of their guidance services. When asked to

rate the overall quality of their guidatCe prorlIram the ninth graders

provided a mean score of 3.04 on th ,<! four point scale'. This compares

'favorably with the average mean score of 2.91 for the 13 items in

Table 57. When asked to rate the. importance of a guidance,program

as nece,,ary to their total education the students supplied a mea6

rating of 3.48. The respon,ses to these items were con-siderably less

extree thqn those'of their parents.

93
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Table 57

NINTH GRADERS MEAN REEPPNSES.TO THE PHASE III QUESTIONNAIRE
7*-

L. Quality

.2:Sc
0

2.72
3.16
2.33
2.40

11 2.91
13 3.43
)5 3.56
17 2.62

2.33
21 3.12

3.31
25 2.15

Importance

3.17
3.45
3.54

3.28
3.?3
3.33
3.61

3.67
2.34

3.47

3.62
3.22

Table 53

TOP AND 5DTTO4-RAN/(ED ITEMS IN QUAtUTY-AND-iMPORTA4CE
ACCORDING TO NINTH GRADERS

Highest Ranked Items by Quality Highest Ranked Items by Importance

.715 The services of the guidance
department iire ava lable to

15 The sPrvices of the, guidance
departMent.are available to

in 1014 s-hc-l.

,13 You have the.opoorLunity for 43 Your guidance dma'rtment
indivicual counseling with provides assistan.ce when --/
the school counselor wher needed to help students
needed, select the r.orrectAigh school

courses to best meet their needs.

23 Your guidance departent : 13 You have the opportunity for
pr.wides assistance .&hen individual counseling with
needed to help students the school counselor when
Hect .the correct high .

needed.
school courses to best meet

, their needs.

5 Your school t'laiotains a

resource center ,:ontaining
information ahOLt careers
and career. plann;ng.

..e .

:i5 Your chool maintains a
'resource %enter containing
, 'nformatiOn about cireers
2nd oareerkp1ann.i1,44



Jriighest'llanked Items ty Quality

Table 58 (continued)

Highest Ranked Items by 1 mpor t a nc e

:121 Your guidance department

provides for you.r use
materials on career planning.

Lowest Ranked Items by Quality

25 Students have a Chance to
get together and discuss
problems that are bothering
them,

tY9 Opportunities exist for you
to ,learn more about your

sel!f,:tyour interests, your
strengths and weaknesses,
yojr values, etc.

Yo6r guidance department
.works with small groups
whenpplicable.

The guidance department has
an orientation Program where
they inNril you-of the diff-
erent guidance sei.vic s that
arie available from t
sohool.

(
::.) in planning tne quid 1c..e

pr?.gram, your schoo (live's_

coinsideratIon to what you
corsider important, rather
than Nly what teachers- and

° pmincipals feel is important.

12I Your guidance department

provides for your use
, materials on career planning.-

Lowest Ranked Items by Importance

1,17 Your guidance department works
with small groups when apOicable.

(Only one characteristic has been
included in this category since
the remaining items were all very

-close to the top five in mean
'score.)

/Importance scores were grouped...very tightly on the ninth graders
\.

respon es. With the exception of item 17 whjch had.a mean score of

12;84 a

and ca

1 the scores were in the band from 3'..67 to 3.17. Accessability

44tieer coun ing seemed to be the strengths the students/ ascribed
!A /

to the r counselors, whire the weakness of the program could be

A
summarj.iN0 as a lacl' of .responsiveness to individual needs/

- w.
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Tahle

STRECTHS OF AN'L) R'COMENDATIONS FOR IMPROVEMENT OF GU1OC,NCE SERVICES__________________________
NUMBER OF

STRENGTHS P::.SPONSES

I. C?.reer Planning
71

:. Coar,ie Select.ion 50
3. Cc,unselor's ,:iillin,:inecs ;(7) Help 49
!4. C:)anselorlkcessabiliti/Availahility 31,

.:-,'- Couq',e1orCocp,:..!tency 15
r_., lndivi,!,:a Counseling 11
7. Sii:darice l'oformatio-. Available 7
':',. Teacners A're Understanding

i39. Encourages aecision-mking 2
1 ! L. Good,Commgnications. with Students 1

.

! 11. Oriertation to Available Guidi.Ince Services 1
. .

i 12. Service to Non-Ac,Lhemic Students
1, .

,I, 13. :roi.)p Gaidar'77.e
1

i..

1
RFCOMMENDATICTJ

I. More Group Guidance 29
Orientation to Av)ilable Guidar%ce SerVices 23

3. Information Renarding Careers
;lore Coanselors

1.8

5. Counselor Accessability/Availabiliy 17
r). '''ore Individual Counseling 15
7. Llp-Dated Materials
3. Counselor Com:yetency

7
Help with Teachel-Student Problems 6

1"). Career Plarninq 6
1'. CoJrse.Selection 6

12. Counselor Should be Mor-e- Involved 5
13. '1(..,ed Counselors of Both Sexes 5

R. More Inforration on School Program 4

Better Pupil Assessment 4
Hirg Younger rounstelors 4

17. Re,;u1. ly Scheduled Interviews
3

1°. Better Test lriterpretJtion 2

;-. Less Administrative and Clerical Duties 2

t

1',11-,le 5? lists t,,e ninth orad,rs responses to two open-ended

ite-s asLed wHat th strengths of their school's guidance

progr:v1 ,.!an what ,-ecormenda0ons1they would make for its

irOve,-ent.

-'87
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Twelfth Grade Studpts

The final group of respondents queried' in Phase III of the study

was the high school seniors. Four hundred and forty seniors, repre-
.

ser..ng 80,. of the sample, returnedthreir questionnaires. Table 59

summarizes their responses to the first twenty items on the form.

Table 60

TWELFTH GRADERS MEAN RESPONSES TO THE PHASE III QUESTIONNAIRE

Item Quality Importance

1 2.42 3.35

3 2.61 3.61 .n.z.;.,
....

5 3.29 3.74

7 3.07 3'64

9 2.10 3.56

11 2.22 3.41

13 2.61 3.39

15 2.08 . 3.29

17 2.57 3.44

2.75 3.31

21
.0,

2.75 3.6
23 3.34 3.73

25 3.53 3.79

27 2.53 2.88

29 2.41 3.39

31 3.17 3.67

33 3.40 3.74

35 3.12 3.62

37 2.82 3.63

39 2.65 3.59

When asked to give an overall rating to their schools guidance

proyram the senicrs nesponded with a mean quality scare of 2.90.

This was reasonably ckase to the average of the mean quality scores

-which was 2.77. In rating the importance of a guidance program to

their-total echIcation the seniors gave it a very high mean of 3.63.

Over 93% of the seniors indicated that they had used the guidance

- 83
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services were provided by their school. 'This was considerably bet.ter

0

than the of ninth graders reporting such usage. Table 61 indicates

which itens were ranked highest and lowest in quality and importance.
S.

As with the .ninth graders' responses, there was total agreement between

S.

the top five items in each column:'

Table 61

TOP AND BOTTOM RANkED ITEMS IN QUALITY AND IMPORTANCE

ACCORDING TO TWELFTH GRAuERS

Highest Ranked Items br.Qual_ity,

::25 The services of the guidance
departrlent are made available

to all students in the schotil.

33 Necessary information rejard-

iq trade, vocational or
college training rs available.

,23 You have ti.4e opportunity for

individgal counseling vth the
school counselor when4needed.

;:5 YOur school maintains a re-

source center containing
in.formation about careers and

career planning.

You have a;ccess to the infor-

mdtion you want and need con-

cerning the various occupa-
tions you have considered.

Lowest Ro-ked Items by Quality

,15 Appropriate techniques are
used to prepare you in the

methods of applying for and
adjusting to a job.

Highest Ranked Items by Importance

#25 The services of the guidance

department are tAade available

to all students in the school.

e33 Necessary information regard-

ing tiade, vocational or
college training is-available.

5 Your school maintains a re-
source center containing
information about careers and

career planning.

;i23 You have the opportunity for

individual counseling witll the

school counselor when needed.

e31 You have accessto the infor-

mation you want and need con-
cerning the various occupa-
tions you have considered,

Lowest Ranked Items by Importance

#27 Your guidance department works

with students in small groups

when appricable.
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Table 61 (continued)

Lowest Ranked IteMs by ')uality Lowest Ranked Items by Importance

Your teachers do all they
can to make their classes
meaningful to you in rela-
tion to your future plans..

;ill Opportunities exist for you
to learn more about yourself,

your irOerests, your stren-
gths and weaknesses, your
values, etc.

;i29
e

Your ,:;uidance prcgram elps

stLE'ents to better cope
with schr ol. pwoblems and

concerns.

:il The guidance department has
an orientation program
where the;, ;nform you of the
different guidance services
that are available from the
school .

(Only,one characteristic.has been
included in this category since
the remaining items were ail very
close to the top five in mean

score.)

Table 62 summarizes the tweifth graders responses to the.saETie

two open-ended items that the parents and ninth graders hid already

'responded to, "What are the major strengths of your school's guidance

prograf-P, and, "What recommendations would you make for your school's

guidance program?"

The responses were very similar in' nature except_that their was

a greater emphasis upon the need for career planning than was evident

in either of the other groups' responses.

Interestingly enough almost exactiy the same number of seniors

praised their counselors for providing career irlformation as did for

higher education information. Perhaps this indicates a change in the

attitude that counselov-s are only interested in the needs of the

90-
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College bound and do nothing for the job oriented.

Table 62

STRENGTHS OF AND RECOMMENDATIONS FOR IMPROVEMENT OF GUIDANCE SERVICES

"

1.

2.

NUMBER OF

STRENGTHS RESPONSES

Career Materials and Informa'..ion 51

Higher Education Materials and Information 49

3. Counselor Willingness to Help 39

4. Counselor Competency 32

5. Counselor Accessability
24

6. Post-High School Planning 13

7. Individual Counseling 9

8. Course Selection Aid .
6

9. Pupil Assessment 3

RECOMMENDATIONS

1. Additional Counselors
'9

2. More Services for Non-College Bound 20

3.. More information on Job Opportunities 19

4. Orientation to Available Gui,,ance Services 18

5. Aid in Course SeleCtions
14

6. Counselor Accessability
'e 13

7. Post-High School Planning
13

8. l.lp-Dated Guidance Materials
12

9. More Individual Counseling
12

10. Equal Time for Ail Students-. 11

11. More Materials on Post-High School Nanning 10

12. Give Students More Voice in Course Selcction 9

13. Get Involved More
6

14. More Financial Aid Assistance
4

15. Oelp in Scheduling Necessary Courses 4

16. Counselor Competency4,
4

17. Less Administrative and Clerical Dutie; 2

Discussion

The meat of the_entire study has been presented in the tables

-
of this chapter. We find.ample agreement among the six-subgroups ,

as to the strengths and weaknesses of the guidance programs across

the state:We also find there'exist great difference between guidance
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Programs which should come s no surprise to anyone familiar with

ejucation in the Commonwealth. That these differences exist is

evident from the four t:bles of ;c:rengths and recommendations where

-the same characterist.,..s exist on both lists.

,4h1;;e the ,wid...thce 's not as cleLrcut as might be desired it

.0.:1d appear that counselors are generally given more credit for

work in educational and vocational planning than in the personal-

',0ci11 counseling area.

In looking at the quality and importance scores for the five

adminiitrators, teachers, parents, ninth graders and twelfth

gradnrs, we find substantial dferences in the mean scores obtained.

The sixth graders responses are not being taken into account because

7heir gi?estionnaire took-e dNvtrit format from that of the other

Hve. Even with the five sub§roups one must exe cise caution in

drawing too close an analogy-41Ince their questionnaires.contained

Jilferent numbers of items and similar items with sligh4ty different

ordings. Kowever, depite these limitations there are certain

conclusions that it would seem reasonable xo.draw.

Foremost, is that in every instance the importance scores were

,Ahstntially higher than the quality score's, This difference ranged

Fror .46 fo( ninth graders to 1,09 for teachers. There wEs strong

consistency among .the groups on their importance rating with a range

ry fror 3.28 to 3.42. However,lin the case of' quality there was a

rost interesting'clichotomy with the adults rating the quality of the

'guidance services considerably lower than did the,students. The

rean Quality rating bx.teachers was 2.20, by administrators 2.55, and

92
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by parents 2.30. On the other hand nintM graders gave a mean quality

rating of 2.91 and ,twelfth graders 2.77. This divergence is of

interest when one colcicisrs whether it is i'mdeed possible to please

.C

all of one's publics equally. It would appear that in providing

services seen positively.by students. one may displease the adults

with which one must also work to be effective. A need for priori-.

tizinq is evident if tifat is.to be the case.

In trying to draw,comparisons between the courselors perceptions

of the serviceS they- offer and those of their publies, the easiest

comparison can be made between counselors, teachers and administratorf.

The" items were virtually the same in ever9 instance with only minor

differences in wording to make ihem more appropriate for one gr the

other group. On 39 of the 62 items the counselors gave themselve

,a higher -rating than administratori.and teachers, however, on 23

"":....
.

.

.

. .
.

'items the administrators ratings,were higher. Teacher ratings were
....\

r....
.

, .

the.lowest of the three.groups on all except four items where they

, c

fell second.

,
The items on which admintsp-ators 'generally rated counselors

higher than diethe counselors themselves can be categorized into

a few simple,types. First, are those'things that might be said to

reflect on the administrations attitude toward guidance sk.ich as

adequate budget, guantIty of materials, and physical facilities.

second ,ire items relating to curriculum suck as the introduCtion' of

career materials in class. Third, are those items relating to teacher

involvement in the guidance program or parent relations.
,

Of the nine items on the parent questionnaire that are directly
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re'lated to iterfs on the counselors guest,:ionnaire,.the 'parents-

-
ranked the quality of the guidance program considerably lower than

did the counselors: The two areas where the parents.gave the guidance

program more credit than ihe counselors felt was due were in the area

of providrhg.individual counseling for students (parents 310,

counselors 2.44r and.,thaving a gd 'career development program (Nrents

2.7, counselors 2.00). On the remaining items the parents were just

slightly below t'he counselors in quality' scores except for two items -

the reporting of te-st results In an ,understandable manner (counselors

3.36, parents 2.32) and utilizing community resource agencies

(Counselors 2.85 parents 1.87).

In the case of students eight items were identified that were

nf st.Prficient similarity in wording to comPare. In three'cases the

,tuJents gave the higher rating and in Jve thie counselors did. The

nr;st substantial di(ferences exist in the areas of test interpreta-

. ..ion (counselors 3.36, students 2.75) and provision Of services to

out-of-sohoor youth (counsel6r6 2.97, students 2.57).

As we have.'seen the quality of the guidance program :.-as rlerally

1

h viewed in the most positive.light by counselors, then by

udents, and finally by adults. Very substantial differences were

urid to exist in only a few areas for each comparison. As to the

importance-of the....various guidance functions there were very few

instances where any function was seen as unimportant. Scanni.ng the

importance :.atings one is struck by the fact that items',elating to .

group guidance and counseling were almost unanimously seen as least,

i-porta.-It among the tasks of a guidance department. This is mildly

- 94 -
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surprising in. New of the considerable effort that has...Pmen put

forth by government. a5encies, professional organizati6ns, And.

-

counselor education instituTlons to introduce group techniques into

the counselors repetoire, The American Personnel and Guidance

Association has even established a sepa-eate division for countelorv

specializing in groip techniques,,Now wefind that not only dc,k

counselors see grLp work as unimportant, but students, parents,

teachers and administrators agree and seem to Oace much more ob.

importance upon individual counseling and consultation *with significant

others.

If One area could be identified from thi mass of data as being

moc,t in need of attention it'would seeM to be the area or commuvlica-

- .

tions. This stands out whether one is talkipg about orientation .to

the guidance program.for
'teachers, newsletters to be sent home, or

involvement of students in planning guidance ectivities.

In the final chapter of
thisreport wewIll consider some ways

to apply the res.ults of this study.

104
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Chapter -V

APPLICATION OFTHE RESULTS *000 *
-

:The most important .logrt of any research stpdy is not the,

collection and sanalysis of the-data but Ahat :s to be done with it'
. x)

0

once it has all been Compiled. Many excellent studies which meet

all acc.:.ptable standards for empiric research have been filed away

4 and never heard from again. Tremendous amounts of money have been

poured into such forgotten volumes. Rather than to let this study,

be read.and laid aside it. was.felt.thar some concrete suggesti,ms .

for themp,ementation of improvements in guidance services should.

be set far t. and dIsseminated to inte

Dissemina't ,ar.

ole, t.c
.ted parties.

It before ary individual or orqanizatiOn can be expected fo make

use of research.data they4mu3t obviously be made aware of it. te

order to disSeminate the results as broadly as possible both in

.Pennsylvania and across the cOunfry presentations were prepared

for five professional conferences during the period 1974-76. In,

October of 1974 an initial presentation was made .pat the Pennsylvania

Personnel and Guidance Association Conference in Pittsburgh. The

purpose and format of the study was explained and a foundation laid

which the staff hoped would lncrease counselor willingness to

-participate in the study_once it was un'rierway.

10 March of 1975 the results of PhaSes 1 6 11 of the study

were presented at the Pennsylvania School Counselors Association

Conferance in Hershey. Printed handouts summarizing the resuclts were

made available and a slide series which had been developed for the
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occasion was shown. A similar presentation was given at the American

Personnel_and Guidance Association Convention in Uew York during

March Of that same year. This presentation involved a stand:m.1"room

. only crowd and was very highLy rated by the participants.in their
;

.

written evaluations'prepared at the end of the program..

March and April of I976,...presentations were once more ada'

ax the Pennsylvania School Counselors A5sociation and Ameridan

Personnel and Guidance, 'Association Conventions which were held in

Hershey, nd Chicago resplectively. This time the data from Phase III

was intrOdOced.

Copies of this report haste been distributed to stich ce'ntralized

resources as ERfC.and RISE vhich ould'out them in reach of most

educators. Likewise, hundreds of cOpies have been distributed to

school districts, interm.ediate units and state goveynmenT agenc!es.

.Ail major Rrofessional counseling.groupltboth national and .state

have receiied copies.

A number of presentations h'avj 'already been scheduled by kcal

and regional education associations to'acguaint their members with
/

, the results of the study. A. display concerning the results of the

project was erected at the Pennsylvania DeRartment of Education's

,First Annual Education Fair at Hershey in the Spring of 1975.

Available Reports

In addition to this comprehensive'report of.the project results

computer printouts f the results for each intermediate unit are

availabre upon requ.est by appropriate officials from the project
1

director. These reports lack any narrative but could be effectivery
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used lin conjunction with this report and the samPle survey fouls

in the appendices.

The computer cards used for the analysis of the...ata are also

'available and could be used to generate extra data desired by the

_ user.

ExCra samp4.s of the -questionnaires used for the 'study are also.,

available upon request or an inte-esed researcher may copy tlle

forms contained in the appendices of this rekort and use them as
0

they wish.

Use by Local Districts

Using the results reported in this study as a 'standard a local

district could ceplicate the study with a sample of their own staff,

students and.parentc, to determine haw they compare. If the staff'

agrees that they have some of the same wealenesses expressed in the

statewide study they may then want to use this data fOr planning

an improved program of guidance services.

Rather than going to the effort of 4 full scale srudy a local

district could use this reporNas a study guide with a taskforce

representing the various components o the publics. After selecting

aieas in which they agree their district matches, exceeds cir falls

below the state norms they could then set priorities for attacking

problem areas.

Professional Organizations

The,results of this study may be of particular concern for

the professional counseling organizations of the state and country.

The responses of parents; teachers and students poi.nt to the fact that
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their is a definite lack of unde,rst,anding, of the'role of the counselor

even by .teachers and admirvistrators. Parents Ald ,studentS are\asking

for"' this information and it may be that professional rganizations can

provide their members with the toois for more effective comMunication.

U

Likewise, where the role of the counselor appears to be mis-

understood or where the image of guidance is negative such groups

may want to.u.dertake public relations effcrts to improve the situation.

Since guidance services are not mandated or financially supported

in Pennsylvania the results of this study can serve to convince

legislators of the need ebr increased guidance services. Many of the

weaknesses seen in guidance programs such as time for.more individual

counseling, greater accessability, or added programs in career

development may depend upon wore staff to provide them.'lhii need

seems to be particularly great at the elementary level and as the

results of this study show .dis"...ri'cts with flementary cOunselors
t

received more positive raiings tha?: did tiibse without.

P:Tfes.sional organizatrons will certainly be interested in

thc Phase I
information on salaries, certification and training.

This may help them plan for negotiations and deal with proposals

for changes in certification.

The Phase II responses.of counselors as to their strengths and

weaknesses prov.ides many clues for the establishment of in-service

training programs in those areas where ccuriselors feel least competent.
A

Government Anencics

Here again, the 'information from this report could be of help

to state departments of education in setting priorities for the
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allocation of staff andresaurces. Those areas.where the counselors

feel competent'and where their publics agree they are doing a good

job can be ignored for the time being while the limited resources

presently available to most government agencies can more effectively

be applied where the greatest need exists. Such weaknesses as test

interpretation, career decision-making skills, and research techniques

could be dealt with in workshops and publications that could theb be

made available to counselors at virtually no cost.

.
In the development of standards and regulatians governina the

.,administrationf guidance services iL schools the Information from

Phase II may give state boards of education and legislatures a more

complete picture of the state of_counseling in Pennsylvania.

When funding projects this data can help to establish prior-

ities fcr such funding.

*These represent only a few of the uses to which the information

fro-i the study of guidance services in Pennsylvania could be put.

a
Undoubtedly every reader will see other uses and meanings behind

.
the figures and tables of this report. Perhaps t can at the very

least.stimulate introspection on the part of every counselor that

reads it and that..71mi-ght not be a bad result at all.
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1, lq7:.

.ir Directors of Guidance:

You will find various materials related to the Title III

Guidance in Pennsylvania: Status and Needs'. The West

're ho1 District, in conjunction with P.P.C.A., P.S.C.A.,
ir the State Department of Education is currently con-

III Project of widespread interest. We are attemp-

.,.: grasp on the current overall status of guidance in

--.4ylvaia. The enclosed pamphlet attempts to describe t%e ob-
:ive.,; and background of the project.

ihv;,Ived in Phase I of the data collection. Phase I

A.-._tmpt to obtain a brief biographical sketch of every

currently working in Pennsylvania. We need your

in order to reach each and every counselor. In this packet

7.atrials you should find enough School Counselor Profile Nes-
f;,r each counselor in your district. Many of the state's

:ai guidanze groups as well as the Pennsylvamia Department

ation have given input into this project. It was the feel-

the. project advisory board that the individual responses not

by name or school, but.at the same time expressed a
the construction of a current state-wide guidance per-

e have sent along identification cards to-be

the counselor to obtain the data for that directory.

7 uestionnaires and directory cards are completed, please

rt2turn them in the enclosed envelope by November 15,

7.rec overview indicates, there are two phases of data

to f011ow. Sinc.e Phase II is a.random sampling. some

T'177 s:aff mav again be :ailed upon for information. Phase III

m:st detailed of tae three phases, therefore, only.a small

dis7.--irts will be asked to participate. The emphasis of

is -n program evaluation. If you feel that your dis-

.:r might want to participate in this section of the project,

indicate yo,,r ...1"^gness en the attached form.

rc zbat your scbeduies are very busy, but this project

state-wide significance without state-wide-participa-
of the proect data will be made avallable to you

:o each interested professional organization. If You de-

17707 formation or have any questions or comment concerning
of thc: prciect, please feel free to contact me.
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Educationally yours,

James E. Paxton
Research Coordinator
Title III Project

JEP:rb

Enclosures
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----SCHOGL aisTRIci

MAILING ADDRESS

I might be intereste,d in having m)L,ocilbol district participate

in Phase III of the Guidance in Pennsylvania: Status and Needs

Project.

I understand that more detailed information will fbllow at a

later date.

-

(Please -ceturr. this form with your other project materials.)
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GUIDANCE IN PENNSYLVANIA: STATUS AND NEEDS

SCHOOL COUNSELOR PROFILE QUESTIONNAIRE.

Please complete only the parts orthe survey that you feel are

applicable to your situation. Names are not required on this form.

1) Age:

2) Sex: (1) Female
(2) Male

3) Race:
(1) American Indian
(2) Asian American
(3) Caucasian
(/;) Negroid

(5) Spanish Surname

Institution at which you
received your graduate
guidance education:

5) Highest Degree:
(1).. Bachelor

(2) Masters
(3) Doctora:e

6) Area of graduate special-

fzacion:
(1) Guidance
(2) Social;Work
(3) Psychology
(4) Others (List)

7) Do you have guidance cer-
tification:

(1) '-ies (2) No

8) Is Tour guidance certifi-

cation permanent or pro-

Permanent
(2) Provisional

9) Please indicate the type cer-

tification you hold:.
(1) Elementary
(2) Secondary
(3) Comprehensive
(4) Supervisory

10) Year certification was issued:

11) Have you had supervised prac-

ticum as part of your guidance-

education:
(1) Yes (2) No

12) NuMber of years since last

graduate guidance course:

111

13) Number of years classroom

teaching experience:

14) Number of years experience as

a school counselor:

15) Total number ofoupils in.dis-

trict vhich you work:

16) School settiag in which you

perform your duties:
(1) Elementary
(2) Middle or Jr. High

(3.) Sr. High
(4) Vo-Tech School
(5) Combination
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17) What percentage of your 22) Your present salary:

time is presently being (I) $ 8,000 or less

devoted to guidance (2) $ 8,001 - 10,000

- functions: (Example'- (3) $10,001 - 12,000

_if you teach half day (4) $12,001 - 14,000

you would indicate 50% (5) $14,001 - 16,000

for guidane) (6) $16,001 - 18,000

(1) 25% (3) 75% (7) $18,001 - 20,000

(2) 5C% (4) 100% (8) $20,001 - 22,000

(9) $22,000 - up

18) Number of students you
are responsible for:

(1) 0-300
(2) 301-400
(3) 401-500
(4) 501-600
(5) 601 &, up

Check the situation that
best applies:

(1) I am responsible
for a new group
of students each
year.

(2) I am responsible
to the same group'
of students for
two consecutive
years.

(3) For three conse-
cutive years.

(4) Four consecutive
years or more.

20) Make-up of the students
You are responsible fon:

(1) Female
(2) Male'

_ (3) Male and Femaie

21) Contract period - round
off to the zonch that
comes closest to match-
ing your contract days:

(1) 9 months
(2) 10 months
(3) 11 months
(4) 12 months

23) How is your position funded:
(1) Local School District
(2) Title I Funds
(3) Title III Funds
(4) Act 194 Funds
(5) Fart B Voc. Ed.

24) Title of your immediate super-
visor:

(1) Director of Pupil Ser.
(2) Director of Guidance
(3) Principal ,

(4) Superintendent or
Assistant-.

(5)_ Others (Please List)

2) Do you belong to your local
professional guidance asso-

ciatica:
(1)- Yes (2) No

26) Hold memberships in .Thich pro-
fessional associati--ls:

(1) P.A.C.A.C.
(2) P.P.G.A.

(3) P.S.C.A.
(4) A.P.G.A.

27) (1) A.S.C.A.
(2) NA-.G.A.
(3) Others (Please List)

28) in which language or dialect
other than English can you
communicate:
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The following.is a list of items 38)

that might enable you to do a
better job.. Use the following
scale to indicate what priority
you, feel eachIttemLcarries:

(1) Highest Priority
(2) High Priority
(3) Low Priority
(4) Lowest Priority

29) Additional clerical
or other paraprofessional
help

30) Additional profes-
sional personnel in your

.speciality

31) Additional profes-
sional personnel in other
specialties

32) Availability cf
outside consultant

33) Smaller case lozEi

34) AddiUonal inser-
vice training or other
professional growth

35) Additional non-
school resources

Classif!: ycur strengths and
weaknesses in.the conduct of
the fcllc'wing guidance tasks.
7:se the fonbwing scale:

, (1) Very Strong
(2) Strong
(3) weak
(4) Very .1:etk

36) Academic counseling

17) Educational-voca-
tional counseling

Interpersonal counsel-

ing (concerning client's re-

lationships with others)

39) Intrape,7sonal counsel-

ing (concerning problems
with self)

40) Group Processes (group
tounseling and information
dissemination via large

group meetings) .

.41) Pupil Assessment (organ-
ization of testing program,

test interpretation, etc.)

42) Parental involvement
tsystematic maintainment of

a two-way communication sys-

tem)

43) Teacher Consultation
(effectively involving the
teacher in the guidance pro-

cess)

44) Co-ordination 'of appro-

priate and available commun-
ity resources.

Please return vour completed form

to your local Director of Guidance.

ank yOu for your time and effort.

470
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A

EST ShoR SthooL b1STRICT
33 NORTH EIGHTH STREET LEMOYNE , PENNSYLVANIA 17043

january 17, 1975

Dear Directors of Guidance:.

Departmeht of Special Services

, In the fall each school district in fhe state received an over-

vLew.describing the Title III Project "Guidance in Pennsylvania:

Status and seeds." The project was described as a three-phase sur-

vey to establish accurate baseline information on the status of

counselOrs and guidance programs in the state of Pennsylvania. The

project advisory hoard is confident that this self-inspection of our

own Nofession will lead to further strengthening of our position in.

Pennsylvania education.

Phase I, The School CounselorTrofile Questidnnaire, has been

completed and the results are being'tabulated. The results of Phase

I will represent responses from nearly 90% of the school counselors

in Pennsylvania. tour school:district has been selected,in a 20%

stratified random sampling of the state's school\distiricts to par-

ticipate in Phase II. This phase.of the study deals with guidance

program characteristics. We are t:?Ying to find what characteristics

exist in PennSylvania's school guidance programs. We dre also con-

cerned with the quality of each particular program Characteristic in

youf district and the.importance you place on each characteristic as

necessary for an ,±ffective guidance proiram.

On -he cyestionnaire we have listed characteristics of guidance

that we feel are common to most school programs. We would like you .

and your staff to complete the questionnaire,. Please note that

.there are two sets of responses for each-characteristic; one column

for quality, and one for importance. Since the questionnaire,is to

reflect your total guidance program and the consensus opinion of

your compaete staff, we suggest uSing.a staff meeting or similar

-approach to gain theadpinion of yeur counselors. gemember that we

want this one questionnaire to accurately reflect your total guidance

program and Ihe opinions of your staff. We realize that because of

the naturE, of.i.certain
characteristics they will not exist at all

grade levels. in such cases advise your staff to evaluate that item

according-to its appropriate level. For example, in wotking with an

item such as the following:
"Appropriate techniques are used to

prepare students in the methods-of applying for and adjnsting to a

job." Obviously little, if any, attention sionid te given such an

, item at the elementary or middle school level. You would have to

rate this; item in'ten7s of its appropriate level,, the senior high.
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-Therefore, you'could still rank-this item excellent and also highly

important even though it exist& at only one level 'of your program.

'On the other hand, If an item ahould exist on all levels and does

,not exist, your staff should react accordingly. You can only judge

the quality of a characteristic if it exists in your program, but

you can give an opinion to the importance of such a characteristic

even'though that characteristic may not be common to your program. ,

If we have omitted any characteristic to which you would like

to react, please add it to the end of the questionnaire. We have

enclosed an extra copy for your files. Please return only one

copy from your school district in the enclosed envelope. We would .

like the questionnaire to be completed and returned to this office

by February 14,.1975., Because of computer scheduling, question-

naires received after February 14 cannot be'included in this study.

Your school district will not be identified by name in the reported

data. Copies of tuch data will be available to you and also to all

other interested parties.

If you desire additional information or ha,7,s Any question or

comments, please feel free to contact me. We would lika to thank

you for all your time and cooperation.

JEP:-rb
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James E. Paxton -
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Research Coordinator
Title,III Project
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GUIDANCE IN PENNSYLVANIA: 1STATUS AND NEEDS

PROGRX CUARACTERIST:S QUESTIONNAIRE

A

Please cixcle the number in, each of the column's which most
nearly reflects'your opinion. The first column established the
quality of the characteristic.as it exists in your own gxidance
program.

The second column established the aihount of it.N)rtance you
' place on that characteristic as necessary for an effective coun-

seling program, even though the characteristic may not exist in
your program.

The questionnaire is open-ended so that you may include
program characteristics common to your program or just those ,

that you feel are of high importance.

-
Please complete all items. Names are not required on this

form. 'Ple.ase answer the following questions:

1. (1) Public School

(2) Non-Public School

(3) A.V.T.S..

2. Your Intermediite Unit Number is

3. Please indicate the-number and leVel of,the counselors-respond-
.

ing to the questionnaire.

(1) Elementary,

(1) Middle or Junior High
44.

(3) Senior High

REMEMBER: WE ARE PRIMARILY CONCERNED WITH HOW YOU FEEL ABOtT TEE
ChARACTERISTICS.
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EXAYYLE
4 2 1 0 4Schedule and keep appointments

, -

. %

.4. Attempt is m2de to identify and
utilize the skills and abilities
of the total educational staff

- to insure consideration of all
aspects of the pupil's develop-
-ment. .

2 1 0

6. An organized'on-going program of
-- inservice training i$ conducted

for'staff members to faMilierize
them with the structure .and act-
ivities of the school's pupil
personnel services.

4 3 2 1 0 4 3 2 1

4 r
8. A system of written communica-

tiOns, e.g., guidance newslet-
ters,ilonthly reporEs or bulle-
tins are organized_to 'provide
the total staff with essential
information re167ant to guid-

anct: program activities.
.

,

-

4 3 2 `.1. 0

.

4

.

.

3 2 I

_

_

10. The teaching staff contributes
t.,, the planning cf thetguidance

program.,

k

4 3 2 1 0

.

12. Teachers and counseling staff
-work together as a team to meet
the needs cf the studalts.

4 3 2 1 0 4 3 Z

,

1
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14. Parents are provided with an
opportunity to consult with
the counselor at a'time con-
venient to the parent's em-
ployment schedule.

.

16. A systematic method of-com-
municating.information to
parents concerning their
children, either oral or
written, has been estab-
lished,

,

,

18. A planned-approach to provide,
pareAs with practical, under-
standable information concern7
,ing child development and po-
tential'. Problems faced by the

students has been developed.
x

4, 3 2 1 0

>-.._

20. A Planned approach for involv-
ing parents in group proce-.
dures (processes) is provided.
. ,

22. Orientation activities are
planned by both the sending and
reeiving school .to best meet
the students' concerns relative
to tht tr'ailsition.

.
,

4 3 2

24 CcunSelors provide individual
orientation interviews for new

elatrants.

'4 3 2 1 0 4

,

3

121 0'
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26. Counselors provide terminal in-

terviews for all students con-
templating school withdrawal

or transfer.
P.

4 3 2 1 0 4

28: Guidance orientation prograMs

are provided for students,

parents, and professional staff

by.the guidance department.

4 3 2 1 0 4 3 2 1

30. A continuous on-ientation process

concerning guidance service.is
carried.on throughout ihe school

year.

4 3 2

-1

1 0

.

4 3 t

. (
32. The orientation program is

plannNen terms of the problems
,pup#s consider important rather

,
thati.in rirms of only what teach

ets and administrators feel are

important.

4 3 2 1 0

34. An up-to-date directory of com-

munity azencies and referral

sources is available for use by
_ .

members of th'e pupil services

staff.
i

....,-
-

1 0
-

3 2

36. The scope of the services
s
offer-

ed h:5:.. the community agencies are

clearly defined so as to prevent
misinterpretation of function an

overlapping of responsibilities:

1 0 4
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38. An individual is responsible for
liaison between the agency and

. the school and a proper and con--

sistent method of referral has

been developed.
,

4

-

.3 2 1 0 4

.1,
3 2

c

1

,

40. Information derived-from re-
ferril sources in support of
Pupil needs is collected, re-
viewed and properly dissemi-
nated to appropriate school per-
sannel.

-

,

4 3

4'\
,

2 1 0 4 3

,

2 1

,

42, AppropriAte community services
are 'utilized to supplement
guidance activities of the ,

school. .

.

,

4 3 2 1 0 4 3 '2 1

44. The frequenCy and length of
counseling sessions is largely
determingd by the, degires and
the needs,of the individual
students., .

. k

3 2 1

,

0 4 3 2 1

46. Cpunselor load.and counselor
duties are organized to Allow
the:counselor adequate time to
provide individtel counselirig.

4 3

-,

2 1 0 4

.

3 2 1

.

48. OpportutItties are provided for
all students to exercise de-
cision-making skills at various
leyels of difficulty.

4 3 2 1 0 4 3 2
,

1

.1
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50. School policy concerning con-
fAentiality is clearly estab-
lisl,d at,d m:!: known to all

intereste c7ersow.

4 3 2 1 0 4 3 2 1.

52. Counseling services are avail-
able to parents.

4 3 2 1 0

54. Counseling services are avail-
able to out-of-school youth.

4 3 2 I

----,

56. Planned opportunities are pro-
vided for interpreting test re-
sults to those persons receiving

4
.

1

58. 'Test results are reported to the
student and parents in an under-
Standable form.

60. Provision is made to assist stu-
dents with individual assess-
ments ot their abilities and in-

terests, personal adjustments,
individual perceptions, and val-
ues in order far them to make

more effective personal decisions

4 3 2 1 0

62. Staff and students are made awaie

of the objectives of the testidg
program prior to its implemen-

tation.

4 3 2

!

1 0
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64. Only tests given for a specific
reason or purpose are included
in the standardized testing pro-
gram.

,

4 3 2 1 0

66. Guidance department advises the
administration regarding assess-
ment.programs in the best inter-
est of the district. '

,

68. Philosophy cf your guidance pro-
gram is in written form.

4 3 2 1 0 4 3 2 1

70. The objectives of the guidance
program are in written_form.

4 3 2 1 0 4 3 2 1

727 The objectives of the guidance
program are understood by the

school's professional.staff.

4 3 2 1 0 4 3

,

2 1

74. Evaluations of the degree to
which the guidance program
approaches its objectives are
regularly undertaken by guid-
ance personnel.

4 3 2 1 0 4 . 2 I

,

76. The administration,provides the
guidance department with ade-
quate personnel and funding.

4 3 2 1 0 4 3 2 1

12'.5
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78. The guidance department actively
pursue's a program of public re-
lations both within the school
and within the community.

4 3 2 1 0 4 3 2 1

-
80. The guidance department'shares

the responsibliity, under ad-
ministrative direction, for the
evaluation of those aspects of

the educational program which

have an effect upon student de-

veLopment.

4 3 2 1 0 4 3

82. Results of school research are
interpreted and presented to
staff members with explanations
geared to their, needs.

4 3 2 1 0 4 3 2 1

-

84. A continuing appraisal of stu-.

dent success in'college, voca-
tional school, armed services,
schools and business programs
is-provided to evaluate and im-

prove the school ptogram.

4 3 2 1 0 4 3 2 1

.

86. Studies are made to determine
student success on the job and

determinants of sueh success or

lack of success.

4 3 2 1 0 4 3 2 1

88. Provisions are made for contin-

uously evaluating aLd improving
the_effectiveness of the guidanc,.

services.

4 3 2 1 0 4 3 2

..

1
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90. An accessible resource center
'containing current information
relevant to career development

.
and planning is maintained.

92. All guidance materials available
for use by students are contin-
ually assessed for.their appro-

- priateness and current applica-
bility.

4 3 2 1 0 4 3 2 .

94. Information is provided for the
student on local educational and
vocational opportunities.

4 3 2 1 0

96. Career explora'Ion and develop-
ment is an integral part of the
curriculum at all grade levels.

4 3 2 1 0 4 3 2 1

98. A coordinated effort is made by
counselors, teachers, and ad-
ministrators to show relatedness
between course contcnt and car-
eers.

4 3 2 1 0

.00. Opportunities exist for students
to develop a self-awareness of

their interests, aptitudes, and
values.

,

.02. Prior to purchase, materials are
reviewed for possible sex bias.
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104. Group processes are used by the

counseling staff to disseminate

information.

106. Group processes are used to

counsel students'when applica-
ble.

QUALITY

rri

IMPORTANCE

108. Factors that lead to successful
experiences are considered when

the groups are being structured.'" I
110. Group guidance programs operate

without restraint from lack of

time .or facilities. e
112. Group process techniques are

regularly shared with the class-

professional staff.

114. The confidentiality of all in-

formation obtained for guidance

room teacher and the rest of the

purposes is scrupulously main-

tained. 1111

1111 EN
116. A cumulative educational record

is maintained for each student.

128



QUALITY IMPORTANCE

1--i
710

. 20
MXI I

-e..... >

CHARACTERISTICS ri ao x on
.o m -.3r r o

H2 r113 °.4 H
o-i Hm

V'
,-1

>
4

1

118. Records systems and practices
are periodically evaluated and

improved.

4 3 2 1 0 4 3 2 I

120. A policy for the collection,
maintenance and use of pupil
data exists.

4 3 2 1 0 4 3 2 1

,-
121)- Student records are periodi-

cally reviewed and obsolete
or unverified information is

discarded.

4 3 2 1 0 4 3 2 1

124. Parents are given the oppor-
tunity to review the content of

their children's records.upon
request.

4 3 2 1 0 4 3 2 1

126."Information on pupils is not
released to any person or or- 4 3 2 1 0 4 3 2 1

.-ganization outside the school
without prior consent.

128. A file of local job opportun-
ities is made available to in-
terested students.

4 3 2 1 0 4 3 2 1

130. A record of students seeking
full or part-time employment 4 3 2 1 0 4 3 2 1

Vs maintained.
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132. The guidance department identi-

fies potential employment oppor-
tunities and distributes this
information to school personnel,
parents, and students.

4 3 2 1 0 4 3 2 1

134. .Appropriate techniques are used

to prepare students in the

methods of applying for and ad-

justing to a job.
,

4 3 2 1 0 4 3 2 1

136. The guidance.department assists

all school leavers, graduates,
and drop-outs to obtain suitable

additional education and train-

ing.

4 3 1, 1 0 4 3 2 1

138. The guidance department plays an

integral role in the placement
of students in curriculum group-
ings within the school. (Exp. -

4 3 2 1 0 4 3 2 1

-placement in accelerated pro-

gram)

140. 43210 4321

142. 43210 4321
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144.

146.

0

148.

0

150.
0

Thank you very much for your time and effort.

.R4ease return your questionnaire by February 14, 1975 to:

JaMes E. Paxton
West Shore School District
1000 Hummel Avenue
Lemoyne, Pennsylvania 17043'
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Dear

WEST ShORE SchooL biSTRiCT
33 NORTH EIGHTH STREET LEMOYNE , PENNSYLVANIAI7043

Department of Special Services

GUIDANCE IN PLNNSYLVANIA: STATUS AND NEEDS,

March 4, 1975

This letter is in regard to our recent telephone conversation con-

cerning your school's participation in Phase III of the "Guidance

in PennsylVania: Status and Needs" project. Your district is one

of twenty-five districts across the state that is being asked to

cooperate in this final stage of the project.

As.I stated on the phone, Phase III is an attenpt to get the re-

ifr

actions and opinions of several of the publics that school guidance

prograns are intended to serve.

We hopeto survey the following populations:

Students: A 10% random sanpling of Grades 6, 9, 12.

Parents:

Teachers:

Parents of the students selected above.

(Forms to be sent hone with students and

completed questionnaires will be Mailed

directly back ta the project office.)

A 10% random selectiOn of the districts/

faculty.

Administrators: A many of the principals and administra-

tors that are willing to give us feed-back.

The above publics will be asked to react to characteristics of gui-

dance programs that are coArion to most schools. No names are

necessary on any of the questionnaires and your school will not be

identified when the collected data is presented in the finarreport.

Through special coding, however, the computer will be able to pro-

vide a summary of all responses that were given by representatives

of your school district. Thete summaries will not be made public

and will be exclusively for your local school district's

use.

132



/am planning zo meet with you on We can dis-

cuss selectfon of the populations and distributiqh'of the question-

naires at that time. I will bring with me all the necessary water-
'ials and attempt to answer all your questions. It is hoped that

' all cooperating districts will'be able to schedule distribution of

the questionnaires to the various publics vithin V.40 or three weeks
of my visit.

Shculd yoU or any one,in your district have a question concerning
the'project prior to my visit, please give me a call
717-234-4041, Ext. 40. Thanks again for all your interest and co-

operation.

JEP:rb

133

Educationally youis,

James E. Paxton
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WEST ShoRE School., OISTRICT
33 NORTH EIGHTH STREET LEMOYNE PENNSYLVANIA 17043

,GUIDANCE IN PENNSYLVANIA: STATUS AND NEEDS

April 2, 1975

Dear Parent'

Departmtnt of Special Services

Your child's school has agreed to participate in a statewide pro-

ject to determine the types and quality of guidance services being

offered by schools in Pénnsyliania. We feel that the project "Gui-

dance in Pennsylvania: Status and Needs" would be incomplete with-

out the feelinlis and opinions.of parents. Your anriwers.to these

questions about your school will help us determine what should be

done to improve services for your children. Please be frank, be-

cause your answers are a very good indication of the need for imr-

provement.

The first part of the questionnaire lists several elements of

schoolrguidance programs to which we would like you to react. You

will rate each item in tuo ways: quality and importance.'

In the first column, "Quality", we would like.to know how well you

think your school is doing each of the program elements listed.

Circle the number that most clearly describes your opinion. Excel-

lent-4 is the highest possible rating. 1-Inadequate is the lowest

rating, If your school does rot do one of the items listed, it

would not be possible for you to rate thaeitem, in that case cir-

cle the 0-Non-existent. If you have no knowledge on a particular 4

it,em, leave it blank.

-In the second column we would like to know how important you feel

each of the items are, as necessary for an effeftive school qxid-

Ance program. 4-Highly Important i the highest rating. 1-Not

Important-At All is the .I.owest ratin . If you have no opinion on

tbe importance of a part'icular item, then leave thatcolumn blank.

All answers,wil: be kept confidential: Your Answers will be iden-

tified only as that of a parent of your particular school. When

you'have completed the questionnaire, place it inttie self-address-

ed seamped envelope and drop it in the mail as soon as possible. .

We are very anxious to hear from you.. Thank/you for your time and

cooperatiA.

JEP:rb
134

Sincerely yours,

James E Paxton .

Research.,Coordinator .
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\MST SIORE &boa biSTRiCT
33NORTH EIGHTH STREET LEMOYNE ,PENNSYLVANIA17043

1

GUIDAIXE IN PENNSYLVANIA: STATUS AND NEEDS

April 2, 1975

Dear Students:

Department of Special Services

Your school has agreed to participate in a statewide project

to determine the type and quality of guidance services being offer-

ed by schools in Pennsylvania. We feel that the project, "Guidance

in Pennsylvania: Status and Needs" would be incomplete without the

feelings and opinions of the students that the programs are intended

to serve:. Your answers to these questions about your school's guid-

ance servces will help us determine what should be done to'improve

service and also to find'out what guidance serviLes you feel are

important. Your frank answers to these questions will better enable

future guidance prog.rams to meet the needs of the students they

serve.

The first part of the attached questionnaire lists several ele-

ments of school guidance programs to which we would like you to re-

act. You will rate each item in two ways: quality and importance.

In the.first column, "Quality", we would like to know how well

you think your school is doing eacp of the program elements listed.

Circle the number that most clearly describes your opinion. 4-Ex-

cellent is the highest possible rating. 1-Inadequate is the lowest

rating. If you have no knowledge on a particular item, leave it

blank.

In the second column we would like to know how important you

feel,each of the items are, as necessary for an affective school

guidance program. 4-Aighly Important is the highest rating. 1-

Not Important At All Is the lowest rating. If you have no opinion

On the importance of a particular item, then leave that column

blank.

All answers will be kept confidentaial. Your answers will be

identified only as that of a student of your particular school.

When you have completed the questionnaire return it to the teacher

or counselor in charge and they will return all quastionnaire to

me. We are very anxious to hear from you. Thank you for your time

and cooperation. dis

Oincerely,.

135
James E. Paxton
Research Coordinator

JEP:rb



WEST,. Show SchooL
b

1STRICT
33 NORTH EIGHTH STREET LEMOYNE PENNSYLVANIA' alui

GLIDANCE IN. PENNSYLVANIA: STATUS AND NEEDS

April 2, 1975

Department of Special Services

Dear Administrator:

Your schoolVistrict has agreed to participatefn a statewide pro-

ject to determine the type and quality of guidance services being

7offered by schools in Pennsylvania. We feel that the project,

"Guidance in Pennsylvania:, Status and Needs" would be incomplete

without the feeling4 ahd opinions.sfschool 'Staff at the admini-

strative level. Your answers to these questions about your school's

guidance services wil1,help us determine what should be done to itir

prove services and also to find out what-guidance services you feel

are important. Your frank answers to these questions will better

eflable future guidance programs to meet the needs of the students

they serve.

The first part4of the attached questionnaire lists se':.e.al elements

of school guidance programs to which we would ltke you to react.

You will rate each item in two "Ways: quality and importance;

In the first coluMn, "Quality", we would like to knowhow well you

think your school district is doing eaill of the program elements

listed. Circle the number that most clearly'dfscribes your opinion.

4-Excellent is the highest Possible rating. 1-Inadequate is the

lowest rating. lf you have no knowledge on a particular item, leave
-

the olumn bla

In the second lolumn we Would like to know Low important you feel

each of the itpms are, as necessary or an effective school guidance

program. 4-1Likhly Important is the,highest rating. .1-Not Important

At All is the lowest rating. If you have no opinion on the impor-

tance of a particular item, thealeaw; that column blank.

All answers win be kept confidential. Your school district will

not be identified in the published data. When .You hive completed

the questionnaire,,place.it in the stlf-addressed stamped envelope

and drop it in the mail as soon as PoSstble. We are very anxious

to hear from you. Thank you for your.time and.cooperation.

JEP:rb 136

Sincerely yours,

t;

James E. Paxton
Reiearch Coor inator



p.

-- WEST ShORE School. disrinici-
33 NORTH EIGHTH STREET LEMOYNE , PENNSYLVANIA 17043

-

GUIDANCE IN PENNSYLVANIA: STATUS AND NEEDS

April 2, 2975

Dear Teacher:

Department of Special Services

Your school district has agreed io participate in d statewide pro-

ject to determine the types and quality of guidance services being

offered by schools in Pennsylvania. We feel that the project "Gui-

dance in Pennsylvania: Status:and Needs" would be.incomplete

out the feelings and opinions of teachers. Your answers.to these

questions about your school's guidance program will help us deter-

mine what should be done to improve services for your students.

Please be frank, because your auswers are a very good indication of

the need for improvement.

The first part of t questionnaire .lists several elements of

school guidance programs to which we would lpe you to react. You

will rate each'ientiii two ways: quality and importance.

In_the first column, "Quality",.'we would like to know how well you

think your school is doing each of the program elements listed.

Circle the nvriher that MOst clearly describes your opinion. Excel-

lent-4 is the highest possible rating. 1-Inadequate is the lowest

rating. If your school does not do one of the items listed, it

would not be possible for you to rate that item, in that case

circle the 0-Non-existent. If vou have no knowledge on a particu-

lar item, leave the column blank.

FN.

In the second column we would like to know bow important you feel

each of the 71*-EES are, as recessary for an effective school guid-

ance program. 4-Highly important is the highest rating. 1-Not

Important At All is the lowest rating. If you have no opinion on

the-importance of a particular item, then Leave that column blank.

Ul answers will be kept confidential. Your answers will be iden-

tified only as that of a-teacher of your particular school. When

you have completed the questionnaire, place:it in the self-address-

ed stamped envelope and drop it.in the mail as soon as possible.

We a-re very anxiou to hear from you. Thank you for your time and

cooperation.
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Sincerely yours,

Janes E. Paxton
ResearCh Coordinator



,LIDANCE IN PENNSYLVANIA: STATUS AND NEEDS

PKOtRAN CHARACTERISTICS QUESZIONNAIRE
PHASE III

Please circle the numbei in each of the columns which most
aearly reflects your opinion. The first column dstablishes the
quality of the characteristic as it exists in your own school's

guidance'program.

The second column establishes the amount of importance you
-place on that characteristic as necessary for an effective coun-
seling program, even though the cha:acteristic may not exist in
your district's program.

A

The questionnaire is open-ended so that you may include pro-
gram characteristics common to yotir program or just those that

you feel are of high importance.

Please complete all items. Names are not required on this

form. Please answer the following questions.

Indicate appropriate one:

Indicate level:

Teacher

Administrator

Elementary

niddle or Junior High

Senior High

Your Intermediate Unit Number is:

REMEYBER: WI ARE PRIMARILY CONCERNED WITH HOW YOU FEEL ABOUT THE

CFARACTERISTICS.
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4 3 1 1 0 4 3 2 1
Schedule and keep appointments.

y
1. Attempt is.made to identify and

utilize the skills and abilities

of the total educational staff

to insure consideration of all

aspects of the pupil's develop-

merit.

4 3 2 1 0

.

4

3. An organized on-going program
of inservice training is con-
ducted for staff members to
familiarize them with the
structure and activities of

the school's pupil personnel
service.

6 3 2 1 0 4 3 :-

i

5. A system of written communi-
cations, e.g., guidance news-
letters, monthly reports or
bulletins are organized to
nrovide the total staff with
r

essential tnformation rele-
vant to guieance program activ-

ities.

4 3 2 1 0 41

_

3 2 1

.,

7. The teaching staff contributes

to the planning-of the guid-

ance program.

4 3 2 1 0 4 3 2 1
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9.2 TeacherS and counseling stAff
work together as a team to meet
the needs of the stueents.

4 3 2 1 0

11. Parents are provided with an
opportunity to consult with the
counselor at a time conveaient
to the parent's employment sche-

dule.

4 3 2 1 0 4 3 2

13. A systematic method of communi-
cating information to parents
concerning their children, either
oral or written, has been estab-
lished.

4 3 2 1 G

.

4 3 2 1

15. A planned approach to provide
parents with practical, under-

standable information concern-
ing child development and po-
tential problems faced by the
students has been developed.

,4 3 2 1 0 4 3 2

17. A planned approach fcr invol-
ving parents in group proce-
dures (processes) is provided.

4 3 7 1 0 4 3 2

19. Orientation activities are
planned by both the sending and

receiving school to best meet
the student's concern relative
to the transition.

3 2 1

1

0 4 3 2 I_
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.. Counselors provide individual
orientation interviews for new
entrants.

,

4 3 2 1 0

11
Counselors provide terminal
interviews for all students
contemplating school withdrawal
or transfer.

Guidance orientation programs
are provided for students,
parents, and professional staff
by the guidance department.

4 3 2 1 0

.'A continuous orientation pro-
cess concernin, guidance ser-
vice is carried on throughout
the school year.

3 2 1 0 4 3

The orie7.tation program is
planned in terrs of the pro-
blems pupils consider important
rather than in terms of only
.-1-lat teachers and administra-

tcrs feel are important.

4 3 2 1 0 4

.

3 2 I

An up-to-date directory of com-
7unity agencies and referral
sources is available for use by
neMbers of the pupil services
sta9-.

4 3 2 1 0 4 3 2 1
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33. The scope of the services
uffered by the community agen-
cies are clearly defined so as
to prevent misinterpretation
of function and overlapping of

responsibilit es.

(

4

,

3 2 1 0

35. An individual s responsible
for liaison beteen the agency
and the school a d a proper
and consistent method of re-
ferral has been developed.

4 3 2 1 0 6 3

I

2

37. Information derived from referral

sources in support of pupil
needs is collected, reviewed and
properly disseminated to appro-
priate school personnel.

4 i 2 1 0 4 3 2

39. Appropriate community services
are utilized to suopiement gui- 4

dance activities of the school.

3 2 1 0 4 3 2 I

41. The frequency and length of cOun-

seling sessicns is largely deter- '

mined by the desires and the need5

of the individual students.

- 2 1 0 4 3 2 I

=.3. Counselcr load and counselor
duti,i.,s are organized to allow 4

the counselor adequate time to
,,rovide individual counseling.

3 2 0 4 3 2 1
.
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Opportunities are provided for
all students to exercise de-
cision-making skills at various
levels of difficulty.

4 3 2 1 0 4 3

School policy concerning con-
fidentiality is clearly estab-
lished and made knoun to all in-
terested persons.

4 3 2 1 0

Counseling services are avail-
able to parents.

4 3 2 1 0 4 3 2 I

Counseling services are avail-
able to out-of-school youth.

4 3 2 1 0
,

Planned opportunities are pro-
vided for interpreting test re-
sults to those persons receiv-
ing them. .

4 3 2 1 0 4 3 2 1

Test results are reported to
the student and parents in an
Imderstandable form.

4 3 2 1 O 4 3

Provision is made to assist stu-
dents with inditidual assess-
ments of their abilities and in-
teres-ts, personal adjustments, 3 2 1 0 4 3 2 1

individual perceptions, and vallm
in order for them to make more
effective personal decisions.

.
.
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CHARACTERISTICS

rtXnm
r.rl
4

-4Z
i

oo
g
H
m

Z0Z
r't
P-4

V-3'

trl4

1-1
M =
3.'cl

1.-i rr
Zi0
0.4

>

59. Staff and students are made a-
ware of the objectives of the

testing program prior to its

implementation.
.

,

4 3 2

.

1 0 4 3 2 1

61. Only tests given for a specific

reason or purpose are included

in the standardized testing pro-
gram.

.

4 2 l 0 4 3 2 1
L

4-

63. Guidance department advise: the

administration regarding assess-
ment programs in the best inter-

est of the district. -

4 3 2 1 0 4 3 2 1

65. Philosophy of your guidance pro-
gram is iu written.form.

4 3 2 1 0 4 3 2 1

67. The objectives of the guidance

program are in written form.

4 3 2 1 0 4 3 2 1

,
. .

69. The objectives of the guidance

program are understood by the

school's professional staff.

4 3 2 1 0 4

.

3 2 1

71. Evaluations of the degree to

which the cuidance program
approaches its objectives are
recularly undertaken by guid-

ance personnel.

1

4 I 7 1 0 i 4 3'

..---

i

.
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73. The administration provides the
guidance department with adequate
ptrsonnel and funding.

,

75. The guidance department actively
pursues a program of public re-
lations both within the school
and within the community.

4 3 2 1 0 4 3 2

77. Studies are made to determine
student success on the job and
determinants of such success or
lack of success.

4 3 2

79. The guidance department shares
the responsibility, under as -
ministrative direction, for.the
evaluatiOn of those aspects of
the edUcational program which
have an effect upon student de-
velopment.

4 3 2

81. Results of school research are
interpreted and presented to
staff members with eAplanations-
geared to their needs.

83. A continuitt appraisal of stu-
dent success in colleges voca-
tional.school, armed services,
schools and business programs
is provided to evaluate and im-
prove the school program.

4 3 2 1 0 4 3 2
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85. Provisions are made for contin-

uously evaluating and improving
the.effectiveness of the guid-

ance services.

4 3 2 1 0 4 3 2 1

87. An accessible resource center
containing current information
relevant to career development
lnd planning is maintained.

4 3 2 1 0 4 3 1
.

89. All guidance materfals avail-
able for use by students are
continually assesed for their
appropriatenecs and current

applicabilitv

4 3 ,..
-) 1

91. Information is provided for

the student on local educational
and Vocational oppoItunities.

,

4 3 2 1 0 4 3
-

2 1

93. Career explorat-Con and develop-

went is an integral part of the

curriculum at all grade levels.

4 3 2 1 0 4 3 2 1

95. A coordinated effort is made by

co=selors, teacherr, and ad-
ministrators to show related-

ness beti..;.en course content ar4d

careers.

4 3 2 I 0 4 3 2

.

l',
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97. Opportunities exist.for students
to de\elop a self-awareness of

thei..7 interests, aptitudes, and

veues.

4 3 2 li 0

99. Prior to purchace, materials are
reviewed for possible sex bias.

4
.

0

L01. Group processes are used 17..y. the

counseling staff to diss2minate

information. 1

4 3 2 1 0

103. Group processes are used to
counsel students when applicable.

4 3 2 1 0 4

2

.

1
105. Factors that lead to successful

experiences are considered when
the groups are being structured.

4 3 2 1 0 4 1

107. Group guidance progrars operate
without restraint from lack of

tire or facilities.

4 3 2 1 0 4 3 2 1

109. Group process techniques are
regularly shared with the class-
room teacher and the rest cf the

professional staff.

4 3 2 1 0

ii

4 3 2 1
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111. The confidentiality of all in-
formation obtained for guidance
purposes is scrupulously main-

tained. .

4 1
.

1 0 43

a

113. A fiTe of local job opportuni-
ties is made available to in-
terested students.

. ...._...

4 3 2 1 0 4 3 2

115. A record of students seeljlg

full crpart--.ime employment
i5 -Maitaited.

._

4

.

3 2 1 0 4 3 2

117. The guidance department iden-

tifies potential employment
opportunities and distributes
this 5.nformation to school
personnel, parents, and stu-

dents.
.

.

--,k

.

119. Appropriate techniques are used

to prepare students in the

methods of applying for and

adjusting to a job.

4 3 2 1 0 4 3 / 1

-

121. The guidance department assists

all school leavers, graduates,
anu drop-outs to obtain suita-

ble additional education and

training.

3

1

2 1 0

..
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123. The guidance department plays

an integral role in the place-

ment of students in curriculum
groupings within the school.
(Exp;)- placement in accel -

erat program.)

4 3 2 1 0 4 3 2

125.
4 3

127.
4

,

Thank you very much for your time and effort.

Please return your questionnaire as soon as possible to:

James E. Paxton
West Shore Sehool District
1000 Hummel Avenue
Lemoyne, PA 17043
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STUDENT SURVEY - 6th Grade

#.

Du not put your name cn the questionnatre. There are no right
or wrong answers. The answer depends on hbw you feel about certain.

things.

HOW OFTEN DO THE FOLLOWING THINGS HAPPEN IN YOUR SCHOOL?.

Circle one choice in each item. The three words listed below are
used to describe how often it happens:

SELDOM = mailAr,it has happened only once or
twie;-happens rarely.

SOMETIMES - means it happens now and then.

USUALLY - means it happens most of the time.

Circle only one of the three choices after each-sentence.

EXAMPLE - The school principal is friendly and understanding.

'SOMETIMES SELDOM

1. Students and teachers trust and respect each other.

USUALLY SOMETIMES SELDOM

2. Students have a chance to express their feelin2s an desires.

USUALLY SOMETIMES SELDOM

Someone tries to help the students meet their needs.

USUALLY SOMETIMES SELDOM

4. Teachers show an understanding of the reasons wiriy students may

not be doing well in class.

USUALLY SOMEEIMES SFtnOM

5. Students enjoy attending school.

USUALLY SOMES SELDOM

6. Sviclents pick on another kid who is different.
- .

USUALLY sces-Tt,:ms sELD01.4



7. Students are given a chance to mAke decisions for themselves.

USUALLY SOMEL'IMES SELDOM

8. Students have a chance to.get tig.tisr And discuss problems that
are bothering them.

USUALLY' SOMETIMES SELDOM

Please answer the following questions:

IF YOU COULD CHANGE ONE THING MOUT SCHOOL,'WHAT WOULD IT BE?

: HOW COULD THE SCHOOL BE MORE HELPFUL TO YOU?

THANKS FOR YOUR HELP
* :* * * * *



STODENT SURVEY F6RM - 9th Grade QUALITY IMPORTANCE

CdARACTERISTICS

m
nm
r
m

,

F>
e,
m

H

76
1

1-1
cn

cn

ril

"-on
pv=

9. ..0

c3

1-4

4
H

,-3

EXAMPLE

4 3 2 1 0 4 3 2Sch.!dule and keep appointments.

1. The guidance department has an
orientation program where they
inform you of the d_Iferent gui-
dance services that are available
from the school.

4 3 2 1 0 4 3 2 I

3. In planning the guidance program,
your school gives consideration
to what you consider important,
rather than only what teachers and
principals :feel is important.

4 3 2 1 0
,

_

5. Your school maintains a resource
center containing information a-
bout careers and career planning.

,

4 3 2 1 0 4 3 2 1

7. Guidance materials available for
your use are up-to-date and appro-
priate to your needs.

9. Opportunities exist for you to
learn\more about your self, your
interests, your strengths and
weaknesses, your values, etc.

4 3 2 1 0

'1

1. After you take a standardized
test (example: ability, achieve-
ment, etc.) the results of such

tests are reported to you in an

understandable form.
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STUDENT SURVEY FORM - 9th Grade QUALITY IMPORTANCE

CHARACTERISTICS
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27. Ist COLUT4

Give al ov2rall quality
rating for your school's
guidance program.

4 3 2 1 0

2nd COLUMN

Rate the importance of a
.guidance program as neces-
sary for your total educa-
tion.

_

4 3 2 1

-

Please answer the following answers:

Have you ever used any of the guidance services that are pro-

vided by your s.hool?

Yes No

What are the strengths of your school's guidance program?

What cciltructive reccmmendations do you haye for your school's

guidance program?
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STUDENT SURVEY FORM - 12th Grade QUALITY IMPORTANCE

CHARACTER IST ICS
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1. The guidance department has an
orientation program where they in-
form you of the different guid-
ance services that are available
from the school.

3. In planning the guidance program,
your school gives consideration
to what you consider important,
rather than only what teachers and
principals feel is important.

5. Your school maintains a resource
center containing information a-
bout careers and career planning.

,

7. Guidance materials available for
use are up to date and appropriate

to your needs.

9. Your teachers do all they can to
make their classes meaningful-to
you in relation to your future

plans.

.1. Opportunities exist for you to
learn more about your self, your
interests, your strengths and
weaknesses, your values, etc.
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QUALITY IMPORTANCE

CHARACTERISTICS
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13. Your guidance department identi-
fies potential employment oppor-
tunitias and distributes this
information to you.

15. Appropriate techniques are used
to prepare you in the methods of

applying for and or adjusting to
a job.

,

17. The guidance department assists
school leavers, graduates, and
drop-outs to obtain suitable
additional education and training.

4 3 2 1 0 4

19. After you take a standardized
test (example: ability, achieve-
ment, etc.) the results of such
tests are reported to you in an

understandable form.

21. The school guidalce program
assists students in making de:-
cisions regarding future goals.

4 3 2 1 0 4

23. You have the opportunity for in-
dividual counseling with the
school counselor whey needed.

25. The services of the guidance de-
'partment are made available to
all students in the school.

4 3 2 1 0 4 3 2 1



STUOLNT SURVEY FORM - 12th Grade QUALITY IMPORTANCE
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27. Your guidance department works
with students in'small groups
when applicable.

4 3 2 1 /6 3

29. Your guidance program helps stu-
dents to better cope with school
'problems and concerns.

4 3 2 1 0 4 3

31. You have access to the infor-
mation you want and need to know
concerning the various occupa-
tions you have considered.

4 3 2 1 0 4 3 2 .

33. Necessary information regarding
trade, vocational, or college
training is available.

4 3 2 1 0 4 3

35. Nec ssary assistance is avail-
ab , related to future educa-
tidnal and vocational plannin .

4 3 2 1 0 4 3 2

37. Your guic!ance program provided
assistau,,e to you when needed ,

in selecting the high school
courses that would 1)est meet
your needs.

4 3 2 1 0

,.....---

39. The school guidance department
has provided you with sufficient
information to plan your post
high school training or job
entry.

4 3 2 1 0 4 3 2 1
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41. 1st COLUMN .

Give an overall quality
rating for your school's
guidance program.

2nd. COLUMN
Rate the importance of .a
guidance program s neces-
sary for your toial educa-

tion.

?lease answer the following questions:

Have you ever used any of the guidance services that are provided

)/

by your school?
,

Yes No

What do you fee are the strengths of your school's guidance pro-

gram?

What constructive recqmmendations do you have for your school's

guidance Program?
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PARENT SURVEY,

Indicate grade or grades ¶ school age children:

Form completed by:, Father Mother Both

QUALITY IMPORTANCE'

CHARACTERISTICS
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WH
,..,

.A

EXAMPLE

4 0 2 1 0 4 (1) 2 1Schedule and keep appointments.

1. You are able to schedule confer-
ences with counselors and other
school personnel at a time con-
venient to your schedule.

4 3 2 1 0 4 3 2 1

3. The guidance staff keeps in con-
tact with you when necessary by
either phone or note.

4 3 2 1 0 4 3 2

.

I

5. Your school has a program where
they inform both you and your
child of all available guidance
services.

4 3 2 1 0 4 3 2

7. The school uses appropriate corn-,
munity services to supplement
guidance services offered by
the school.

4 3 2 1 0 4 3 2 1

,

9. Cuidance services are avail-
able to you as a parent.

4 3 2 1 0 4 3
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QUALITY IMPORTANCE

1

1

.t.: '. : "1. 1.. -S 1

14

rr:
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m

F-4
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0-3
m

V:0
Y
mx
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4ri4

I.-4

4 ,-4
o o
x v.
i-i t.,r

V.:0
. i-3
0-3

F4

r- 0x
-3

4
fT

11. A:tel your child takes a stan-
dardized test (example-ability
test, achievement, etc.), the

results of such r,2sts are re-

ported to you in an understan-

1

dable form. I

I

1

13. Your school's guidance depart-
1

ment has a program of effective

public relations within the

r.ommunity.

4 3 2 1 0 4 3 1

15. Group processes are used to
counsel students when appli-

cable.

4 3 2 1 0

17. The school's curriculum tries
to make its courses relate as

much as possible to the world
of work.

4 3 2 1 0

./1

19. Stutints are provided with in-
formation about local. educa-

tional and job opportunities.

4 3 2 1 0 4 3

21. The guidance department of your

school helps parents to better
understand the school and the
total educational program.

4 3 2 1 0

I.
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QUALI:7Y IMPORTANCE

CHARACTERISTICS

oi
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9 /4z
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7:o>H
H

0-4

r-4, 0
XI
H

23. The guidance department helps
parents to better understand
their child's interests and
abilities.

4 3 2 1 0 4

25. The guidance program assists
parents concerning realistic
i.'anning for their child's
future.

A

27. The guidance program assists
students in making decisions
concerning career planning,
course selection, post high
school training, etc.

4 3 2 1 0

29. The guidance statf provides
information on sources of help
for children that are available
in the community.

4 3 2 1 0 4 3 2 1

31. The guidance program offers ideas
which help parents to better
understand and cope with student

behavior.

33. Guidance personnel help parents
to better understand their
child's academic progress in
school.

4 3 2 1 0 4 3
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QUALITY IMPORTANCE

.

CHARACMRISTICS

m
>4
CIm
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m
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H
M

4

1-1
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4
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z
o

90-3
H

1-1

.-4

4

35. The school counselor provides
individual counseling upon
reasonable request by students.

4 3 2 1 0 4 3 2 1

37. The luid-ince program assists
studentE through the provision
of mPte-lals, special programs,
etc., relative to career plan-
ning, educational planning, and
person,11 needs.

4 3 2 1 0

'

4 3 2 1
r

39. The guidance program helps stu-
dents to better cope with school
and development/i problems and
concerns.

4 3 2

.

1 0 4

0

3 2 1
-

i

41. The school has provided you with

_. an opportunity to discuss the
post-school educational and or
vocational plans of your child.

4 2 1 0
.

4 3 2 1

43. Counseling services are avail-
able to you as a parent.

4 3 2

.

1 0 4 3 2 I

45. 1St COLUMN

4 3

-

2 1 0

4 .3

.

2 1

.

Give an overall quality rat-
ing for your school's guid-
ance progtam.

2nd COLUMN
Rate the importance of a
guidance program as neces-
sary for your child's total
education.
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a-

Please answer the following two questions fully as possible:

What are the major strengths of your sc4ol's guidance program?

Valet constructive recommendations do you have for your school's

guidance program?

_.2
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