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GUIDANCE. IN PENNSYLVANIA: STATUS AND.NEEDS
o Chapter | .-

INTRCDULT I ON

-
-

The research study described in this final report was . unded
“

} L as prOJect numbe- F3-74003G~ ZI -900~03-19, under an Elementary and

Secondary Education’ Act Tltle L1 grant adminlstered by the Pinﬂsyl-

L]

vania Department of Educatton s Bureau of In*tructional Support ’

Services. The project was carr1ed out using the staff and facilltles

A p
v of the west Shore School District durlng the 1974-75 school year.
Scope of the Study - - ]

r . » -
' Guudance in Pennsylvania: Status and Needs was an attempt at

‘ a-statewide collection of baseline informatiqn on guidance counselors
- “ - . . . K
and the services being offered by those counselors in the school v v

districts of Pennsylvania. *

+ N L ov
v

. Data co! Iectuon centered upon the following three areas: firet,
'demographlc information such a; years of experience, type of traancng,
degree, profeJS|ona| strenqths and weaknesses This phase attempted
to collect date from all counselors, both public and private, un*the
- elementary and secondary schools of the CommOnweaitn
The second area. of concentration was guidance program character- .
istics as reported Sy practicing doun§elors. Data was, collected from
a random samplirg of the State's school districts, The surQey
. » instrument Jsed rnabled school counselors t6 describe and react to
the various-services being provided through their district's guidance

program. The co.nselors were asked to indicate both the quality of

service as it existed in their particular program and she amount of
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ERIC

Aruitoxt provided by Eic:

‘tions con<erning the improvement of all aspects

\

importance they attached to the &amg characteristic as 'to whether
) ' - : S
it was hecessary for a comprehensive program of guidance services.

. ?

The fiqal.area of congentra}?on concerned the various publics

being served by the guidance program. ‘Data was collectad from -

R i ~
students, parents, teachers and administrators as to their-gpinions i {;w»
of the'guality and importance of the gqjdaqge services offered by

: . '\. . . ! . i
their respective distvicts. This-information could then be con-

. B , .
trasted with the responses of the counselors corcerning the same

— -
»

characteristics. ‘ " o .

i In suhmary,,rhq study® provided am in-gepth look at Pennsyl- B}

vania's school counselors and the services they provide. .
. BN s N

-

Background ‘of the Problem . - ot ‘ .

) Longvstanding criticisn of guidance programs throughout the
[ ] ‘ . .
. [4 . .
Sfate by educators, legislators and the public culminated durind .
‘ | . N
the early.1970's with two governmental activities that focused

attenticn on the public's perceptidh of these services. The first

: e . ~
was a series of hearings by the.Pennsylvania General Assembly's.

sub-committee on chreer education. Testiggny by ‘parents, students ,

and educators gencrally implied that guldance was not performiag the”

4

kirds of "servicés ;h?t‘tbey expected.of it and mfght'actually'be ~
" toT- ' . .
damaging students by providing misinformation or, fa?ling‘to make.
students aware of career opportunities ahd appmopriate career. planning 'ﬂ«‘
.. - ‘:A’

techniques. This testfrony was rebutted in a very ljmited,way by

prof@ss[onal organizations representing'scho&l counselors. . Lt

7 The second activity involved, the Citizens (ommission on Ba:ic A [

~

-~

Education which had been appdinted by the Governor to make recommenda-
of basic education, *

including guidance services. The Commission's report foilowing an

\7-2..—' . , ﬁ . '_-

- : ,‘T 11 . | ,(.  -¢
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extensive series of hearings across the State referred to wide-

ranging dissatisfaction with the present organization of guidance

services in the schools and called for drastic reform of the role’

of the counselor. These recommsndations were referred to the
General- Assembly as it began work on rev}sion of the existing
Schoo! Code.

While professi;nal groups such as thé Pennsylvania School
Eounéelors Association and the Pennsylvania Personne! and Guidance
Associat}on were guick to take issue with the findings and reccmmen-
dation éf theég two bodies and to point out that most testimeny
referred to Spgéific, isolated incidents, there was litﬁle in thé

-

way of research to verify or deny the claims of guidance's de-

“tractars. It was evident that a careful ;tudy cf the general public's

attitudes toward guidénce was Féguired and that in order to ask the .
correct questibns one must first have an idea of standard guidance
practices ihroughout the State and .the counselors who are responsible
for them, :

Importance of the Stud

0

The outcomes that might be expected from the study varied
depending upon the expe:{ationssof the poten;ial usars. Td have
such a pool of baseline data from which future researchers could-
draw to evafﬁate-their'qwn-hypothesis could be important in itseif.*

At the very least, it was felt that such information would

provide a foundation_fqr future testimony before legislative commit-"

. tees, a vital use when considering pending legislation on mandation

of quidance services and.the funding of the same.
Any weaknesses evidenced in existing guidance programs could .

also assist in #l272ina in-service programs for counselors through

. 3

12.



local districts, professional organizations or State agencies- Such

weaknesses could also provide meaningful input to Counselor Education -

¢

programs at the State's colleges and universities, perhaps deading
to revisions in, or additions to, their present programs.

For the individual counselor, the results of the study could
\

\

document discrepaﬁcies in expectatiogs\that &ay exist between counse-
lors and their publics. This could lead,to persona} improvements by
counselors eithgr Fn communicating their role to others or in the
servi;es performed.

The study could also provide a format for districts wishing to
;arry out a local evaluation of their guidance programs and could
coﬁtribute to the developmert of separate rating systems for counseidrs,
a matter that has long been cebated from the stancpoint that the
raiing-Fcrm used for teachers can no: be applied tc counselors and

other sugzport personnel.
/ '

s Lt was recognized that such & study might raise more guestions

than.it would ancwer, 5yt this could also be seep in a positive light
) N : .

b

. . e - -
since it would rneip to Tocus the efforts of future researchers.

‘Assurmptions of the Studv -

v - .

Several assumptions had to 5é made in order to proceed with the
3. stucdy. These assurptions naturally irmpose certain limizations upon

the interpretation of the data, decending upon whether the-reacer

a

Tirst was the assumptidn

-

(V]

accepts or rejects ther. hat student

ki

nistrators wduld possess an adeguate know-

n
1]
)
5%
fu
8}
B

parents. teacher

ledge base to react to-the gquestionnaires that would be-devised to

°y

tudes. Second, that the ite~s o1 the instru—ents

measure thesr ate

.

would represent a Tair means of gathering unbiased data. Both of

these assumptions had been tested to some degree previously through .

i
£
1

O
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-

{f more than twenty district self-studies ofJguidanCe services

¥ performed unaer the direction of the Pennsylvania Department of
Education's Division of Pupil Personnel Se(viées. The reports of
these studies and the instruments fhey deveiopéh provided much r
insight into selection of populations and writing o items. A

t

- third assumption was that staff within a selected sample of

.districts could assist in completing the third part of the data
. = 1
gathering-where the various publics had to be sampled, since the
‘cost d%’providipg project staff to do this would have been bro—
hibitive and the idea of one ggaff member surveying each district o

~ Was too time ccnsuming this assumption was essential to the com-

pletion of the project.

The Advisory Committee

Rather than limitfhg the planning and execution of the Sroject
to the staff of one schoo! district, supplemented by one research
speciailist, it was decidedtto agpoint an advisofy committee
representing varicus levels of counseling, privaég §choqls and

counselor educators. Names For the comm%ttee were éﬁggesteq by ;ﬁe
- project director, rescarch specialfst, and staff of the Pennsylvania :<
L |
Department of Edu;ation's Division of Pupil Persornel Services. The -
final list of éight rames contained pecple who represented a spectrum
of grace ievels, crofessional affiliations and experfence- They were

~

felt o have ar interest in the research zand to be knowledgable beyond
cwn school districts with the Factice of counseling and related
guidance services. In no instance is there any intent to imply that

a specific Prganization was supocriing or advocating the study. Names

© were’'presented in alshabetical erder.

’ c

i
i

erlc - 14
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~Mr.-James -Adams was emceunSGLOCma{mBig.Spring;MIQGleiSChOOI,;;nr

selor’'s Asscciaticn. 15
6

teed

-

Newville. He had extensive experience in Industrial Arts and was

involved in a major career éducatiqﬁ.project at his district.

Mr. Gerald Boggess was an elementary counselor in the Carlisle Area
School District. At the time of the study he was\invélved in a
similar research project :n his own district, aimed at verifying

the need for elementary g;idance_services.

Mr. Lawrence Gorrell was a junior high school counselor in the Rose-
Tree Media School District, at Media. A former president of the
%ennsylvania School Counselor's Association, he was then president-
elect of the counse?or section of the Pennsylvania State Education
~ssociation's Department of Pupil Services;

Sister Rose Maureen was a counselor at Tririty High School, a parochial
school locatecd in Shiremanstown.

Mr. Richard May was a consultant feor the Gridance Section of tre

Perrsyvivaria Department of Education's Burcss of l=structicnal Sunport

-

Services. He had exnerience in advising several school districts on

“t

Tocal stucdies of their guidance programs:

Mrs. Jovce S—edly was assistant srofessor of. Counseler Education at
Millersville State Collece. She was a former elementary counselor
or the Pennsylvania Department of fducation.

Dr. Edward S—ith w3s chairman of the Counselor Education Department

at west ([hester State (ollege arnd cresidert of the Pennsylvania

Personnal and Saidance Issociztion. He had previously been a seconc-
ary scncol counselor and chief of the Penrsylvaria Departrent of
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The meﬂbers~of the Advisory Committee met on five occasions
with the project director and research specialist to review the
prggress ¥ ~he study and to plaa for the next step. In between
meetings they often were a§k¢d to respond in writing to inquiries
conce ning the develooment of the survey forms and the selection
of the samble districts to be.queried. It was aiso encouraged
that the board men;ers use their ccntacts to spread word of the
project and to stimulate support armong the counselors teing sur-
veyed. At no time was the committee arbitrérily overruled by the
project staff, rather they per?orméd an overseer function which
arovided fir- dire:tjpn for the study. Some members of the com-
mittee alsc btecame involved in disseminating the results of the

”

stucy through orogra~s at protessional conferences.

w

16

~J
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~ Chapter 11

PHASE | -

Phase | of the study, aimed at the accumulation of demographic
“~

data concerning the training, background andg personal competencies

of counselors at all grade levels in both the pubiic and -private
oo
schools of the Commonwealth. On the basis of Department of Education

statistics, a supply of Guestionnaires was sent to the Director of
- .
~

Guidance in each of thke State's five-hundred-an' ive-school districts

and in the eight Catholiic dioceses ancd such other private schools as

~ .
viere hnown to employ counselors. A letter explaining the purpose of

7

- -

the study (see Aprend ix 1) and a brochure describing the project
. k
accompanied the forms. The counselers could return the completed and
«nsigrned forms to the Director of Guidance for return in a postpaid
R N
envelope that had been included for the purpose, or could send then
-~

back separately if they were concerned about anonymity.

Preparation o the Questionnaire ) -

a2

nase | guestionnaire,

in researching possible forrats “for the
attention was civen tc the types of items used on government survey

forms and aczrediting a

w

sociation reports. These jterms &f basi¢ dero-
grachic information were ther supplemerted Sy guestiocas specific to

gzidance as devised by the advisory committee. Zach iter

Seing acded to the tentative list for use in the guestiormaire.

~Tter a rough draft of the Instru—est kac been preparec, a sample

of counseiors in local s-%ool districss were atked o responc o it

and 10 annotate itens they felt were avhiguous or 4i¢ficult to arswer.

-8 -



O the tasis o' these Tomments a number-of ftems-were—revised-or—— - __
elimirated completely. The final draft was then sent to the members
of ‘the advisory committee for their scrutiny before being printed.

»

A copy of the final form can be found in Appendix 2.

Selection of the Sampie 5

A list of the directors of guidance in each schoo! district
. , 1 - o

was obtained from the Pennsylvania Decartment of Eduzation along with

figures on the number of counselors working in each aistrict. It was

agreed upon by the advisory committee that the first phase of the
studv would atterpt to cet cata from every counselor in botli the public

and private schools of the State. Each direstor was sent a sufficient

- supoly of forrms to cover the rumber of counselors reported in the

-

Q.

istrict, plus several extra in case the staff had increased.

To determine which private schooTs hacd coun:elors was not easy.
No specific-list of which schools emploved courselors was available
nor could any scurce do more than guess at the overall number- of such

- counselors. t was decided then to serd & supplv of guestiornaires to

the o“fice of each Diocesan Suserintendent in the State with a request

s

t

they forward them to the schools in their Jurisdiction which had

-y -
("R L -

~

.

schoce! courselors. in the case of other twpes of private schools,
several fcrms were sent to those having more than one-khundred students
enrciled in an effors tc reach more counselors.

So that so~e estimate of the percentage of response could be

‘calcuiated. the return envelopes were coded by intermediate unit nuTher.

ToT those whoe are r~ot famiiiar with the Pennsylvania Education Svster, .
intermediate un’ts are service areas composed of one =r more counties.

Q ’ . . 53
ERIC =

Aruitoxt provided by Eic:
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There are twenty-nine such units. across the state, THis coding system

=3

-anonynity srevailed on individual juestionnaires and no attempt was

“allowed us to judge the geographic distribution of the Fespondents.

A second code number identified the district and allowed one to fiqure
) . . A

the percentage of districts from which responses were r.._eived. Total

made to follow-up with a second contact to any person or district that
failed to respond. Since no accurate record of the number of counsel-

ors, even in pudblic schools, exists it was impossible to judge the

cercentage of responses. All told, 4002 questionraires were distrikbuted.

~uestionnaire Returns ) . .

v

“rom the 4000 guestionnaires distributed among the pudiic and

ron-public schools, a total of 2510 corpleted forms were returned,

i

.\.‘"ICh :;'

i,

ures out to 52.37 of the distribution. As noted in the zre-
vices secticn, there is no certainty that this represented. an accurate

cerzentage ©of potential respondents. 1t could e either high or low..

g3l
it
n
9]
0
3
n

es werk received fro- every intermediate unit and from
; ) - U . . . . i .

=25 of tae state's 305 districts, which §s slight’v more than 83%.

Figare 1, on zage 1! indicates the nu~ber of districts that showed

resdonses in each inter-ediate un’t ard the number of individual

t .
Responses were kevoumc-ed and then analvzed Jsing the corputer
£ .

. 32cause of the nature of

e
(1]
wn
1Y)
it
[¥4]
3
0]
'O
1]
3
7]
¢
[ W
3
Wy
(4]
st
[0
s
Y]
()
]
4]
Ug]
1]

t-~e Zata which was >asicallv cemocraphic, ncthing mere than frezuency
cCunts and percentis ies were recuired.
Tme rescltirg information was sub-2ivided into a nurber of

2TeNt Teports. Separate co-nilatiors were Odrtained for each inter-
12 .
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- Figure- 1. -

Counselor and District Response by Intermediate U.it

) Districts - Districts Percentage of -Counselors

Receiving Returning Districts Returning
1.U. Forms Forms Returning Forms  Forms
! 25 | 21 842 . 7k
2 ! ] 100% 106
3 46 38 - - 83% 221
4 27 22 : 812 65
5 ) ’ 14 82% 76
6 17 6. T gk 46
7 17 15 88% 78
§ 35 30 - 86% 89
5 14 12 . B6r. - . 28
1 z S 75% - 46
T g - 5 56% 9
e 25 22 88% 82
13 22 21 95% . 8l

14 18 17 94% : 68 A
15 2 23 963 90
16 17 ©16 9L% ¥
17 15 17 892 49
13 12 2 - 100% 70
i3 20 i7 85% 59
20 13 1 852 87
21 14 - 12 865 85
22 13 W 85% 102
23 22 18 . 82% 169
24 12 2 . 75% 53

25 - 15 15 - 10G% 117 .

25 1 ! 100% 403
27 15 13 e 872 51
28 11 3 82% 26
29 12 12 oo T 33
TOTALS ~505 Lis 38 ' © 2510

- ~
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rediate unrit. The overall results were also broken down by senior

high schoel counselors, junior high/middle school counselors, elem-

entary counselors, vocational-technical school counselors and non-
public schocl counselors. The number of respondents in each category

are shown in Figure 2 below. .

Figqure 2

Respondents by Type of School

Non-Public Schools R R

Senior High School 1044

Junior High/Middle School 621

Elementary .School .. 387
Vocational-Technical School . 111

" Combination o Unidentified . 236

- ' Teizt 2510

. -

Preseﬁtatio;>bf the Data

T

asles 1

s

o 41 record the Zata ottained from the counselors”
respons2as to itens | through L5 on the Phase | guestionnaire. Because

of the formar reguired tc Fit tne resocnses ™ to the keypunch card

2
linitations several ite~s were somet’~es needed to tontain all oossible

reszonsas tc 2 single guaesticn. Ite~ 15 which asked the total number
strict was eli~irated from consideration because-
-

it was evident from the a-nswars given that —anv counselors had nis-



Table 1

AGE
e e et e e e e e ‘_.24):__& R S CESVIUNURSUNIN. (Y SO "—“55—8’_—"*““ -
UNDER 26-35 36-45 b6-55 | OVER
NON=PUBL I C 16.2% 39.6% 18.9% | 17.1% 6.3/
VO-TECH C1.8% 36.9% 29.7% | 19.8% 8.14
ELEMENTARY D78 | o | o214 | 180% | c9.64
JUNTOR/MIDDLE 4235 33.2% 256,74 24,04 9.2%
. T
SENIOR HIGH 8025 25.1% 28.97% 24 .82 12.3: -
OVERALL 414 304 28.2% | 23.14 10.8%
‘ Table 2
T SEX
|
FEMALE MALE
NON=PUSLIC 43,2 55,8
VO-TECH . 20.7% 78.42
ELEMENTARY 52.7% 47.3%
JUNIOR/MIDDLS "1 39.8% 59.4¢
. ; |
SENIOR HIGH 33.59 . 55.7. i )
i !
ovERALL 33.8% 53.7% i i
|
- ]3 -
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Table 3
* RACE
AMERICAN | ASIAN | . b SPANTSHT ™
e o m e e IR TAN T AMER | CAN  CAUCAS1AN] BLACK SURNAME
]
MON-PUBL 1L O 1T 96 | 93.74 0 1.8%
VO-TECH 0 0 98.2% 0 0
ELEMENTARY .5% .5% 85.3% 11.6% 3%
. JUNIOR/MIDDLE .5% 54 | 89.5% 6.8, 5%
SENIOR HIGH .5% A 92.3% L. 74 12%
OVERALL ) 2% 90.7: 6.1 2%
.-
Table 4
INSTITUTION FOR GRADUATE GUIDANCE EDUCATION
STATE STATE |IN~STATE | OUT-OF
SUPPORTED|COLLEGES | PRIVATE-| STATE
NON-PUBLIC 3.3 12.6% L4, 18.0%
: _
VO-TECH ) 26,14 27.9 32.%% 13.55
ELEMENTARY 27.9% 26,43 28.74 10.33
JUNIOR/MIDDLE 26.7 23.7% 32.0% 16.3
SENiQOR HIGH ~32.9 15.3 32.5 13,3932
OVERALL 23.5 23.7 30.5% 14,07
- 14 <
23
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school figure, would be placed along theivertical axis and the

different response categories across the horizontal axis.

. - -

Self De

scription: o e .

Items 1-29 were“used to describe the counselors ;s :6 their.

- rersonal characteristics, training and job setting. The overall
tabilation of data indicates>éhatiage-wise there are relatively few
very young (telow 25) or very old (over 55) counselors. This might be
exoected since in —any districts counselors have only been appointed
in the }ast fifteen vears since the National Defense Education.Act "

stinalated their hifing and it would be unlikely that teachers well

advanced in their careers would make the change to guidance, Likewise,

until recently state requlations required that counselors have two or
mere vears of teaching experience before they could %Se certified. Even
jek

w the eli=iration o this reguirement many districts still retain

teachirg experience as an unoffici

w

| hiring criterion, therefore, few

- —

©vournzer ecucators have vet filtered into t-e counseling ranks.
Just urnder seve~ per cent of the respondents identified themselves -

as selonging to racial =irorities. The bulk of minority grour counsel-

es abcve 52,000 population.

ors were emaloved ia 2it

d earned a masters cegree or

k3

With few excentions counselers b

O
[+']

better. Onlv orme out of seven had earned their degrees out-of-state,

- - L
~hile more than hal® were graduates of state colleges and state-

with the excectior 0¥ the mom-public schools very few counselors

icztion. A small number of elermentary counselers,

arge urian areas. renorted lackinz cuidance -certifice-

- 18 -
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Table §
X HIGHEST DEGREE
|BACHELOR | MASTERS |DOCTORATE
NON-PUBLIC 18.9.. | 77.5, 1.8
=
VO=-TECH R 0] 97mss 2.7/
ELEMENTARY [ VO DR IS I S S
-JUNIOR/MIDDLE 2.7. 96.9. ‘3.34
SENIOR HiGH 3.4 §?.3¢ 1.7
OVERALL 2.5 35.6 - 1.3.
Table 6
AREA OF uLRADUATE SPECIALIZATION
: “SOTIAL .
- | 341DancE WORK  PSYCHOLOGY] OTHERS
NON=PUSLIC 7.3 J +.5: 15.3.
TVO-TECH 8.2 .3 3.0 5.3
ELEMENTARY 84.2. 2.3, | u.7. 5.2
JUNTOR/MIDDLE T sis 1.3 3.3 2.4
{
SENIOR =iGH 33.% ~3.3 1.7 +.8
- - } -
CUERALL bag2 i.5. 3.7 3.7
|

- 16 -
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' N _ Table 7

| COUNSELORS HAVING PENNSYLVANIA
. . GUIDANCE_ CERTIFICATION

d
CYES NO
X | A F
NON=PUBLIC 60.4 " 36.0
VO=TECH 98.2.. 1.8
ELEMENTA&Y B -’91.01 8.8/
N
- -
JUNTQR/MIDDLE - 97.7 2.3
A Y
SENIOR HIGH 4.9 L o4 ‘
H - . ) 9
~+ OVERALL . 9%.9 . 2.5, - )
2
« o '
, {
\ .
‘ Tavle 8

m

GUISANCE CERTHIFICATION 3TATUS

b . ) PR O . :
PEAMANENT IV IS TONAL
'] . LN Y Y LI 2 Yot
w-ec' L]
- - e -
NON=PURLLC E o -33.3
VO-TECK <7507 2i.6
- *

ELEMENTARY 3.0 23.2
JUNIOR/MIDILE v 7.3 23.3

; .

i
SEN: R Hia- g 732 15.2

]

5

+ L]

!
oVERALL I 7.2 18.5

.=
- 37 -
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t:onv which is surprising in view*of the’state's efforts to assure

that all counselors be fully certified. About one out of five counse-

lors who weare ce:tufucated were on provusnonal status (Educational

’

Specialist | Certificate) suggesting that a large number of counselors

.‘/\

. . have entered the field in recent years, although whether this was due
o . /P )

toAreplacement or the creation of new pésitions ts uncErtain,\gpmewhat

- .

more than-half of the counselors_ were eerti?ied in secondary guidance

, -

wkfn‘the bulk of the remainder possessing a comprehensive certificate

r ' . . .

govering both the elementary and secondar&'levels’
Two- thnrds of the counselors ‘had exper:gheed 3 supervised practi-
.cum as part of theur training program, The percentages by subgroup

were falrly consustent on thls point with tﬁe.exceptlon 3f the elem-
. -
entary counselors. Almost 80% of the e]ementary counselors had under-

gbne.practicum, which was’ far in excess of any, other subgroup. Thls o

-duscrepancy may be accounéfd for by the fact that elementary guodance
,-programs are generally of more recent origin than secondary programs .’

This may have resulted'in people wuth e]ementary |ncl|nat|ons having ‘
_taken theur graduate training more recently than the average and sunce

.

pract:cums have only been integrated into many counselor education
programs recently this would exnlain the difference,
" Over 64% of-the counselors reported that they -had taken one or

more graduate level courses in quidance within the last four years.

Barely one out of eight had failed to further their eddcation in their

te -

g

fueld for eight or more years. : .

One question that -was of particular interest to thd members of

. Iy

the advisory board concegped the number of counselors who ,were employed

- 18 -
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Table 9 .

’\
Ve \\\ :
k TYPE OF CERTIFICATION HELD BY COUNSELORS
. -| COMPRE- | SUPER~-
FLEMENTARY [ SECONDARY [ HENS I VE VISORY
"NON=-PUBL I C : 13.5, | Gh.1), s, | L9,
VO=-TECH .9y 64.9/, 13.5/ 19.8/ -
ELEMENTARY ] st 964 24.0/, 1.8/
. . ’ r\
b\-’UN'%/M'DDLE ’5.5/’: 66-2/‘)“ 22-2/} 3'7/}
SENIOR HIGH 1.0/, 64.6/4 | 20.04 | 10.2/
OVERALL 11.5/ Sh. by, 2+.87% 9.5/
Table 10
L 4

YEAR OF CERTIFLCATION

1958 qnd

1974 |1989-1973|19614-1968 1195951963 |  BEFORR,
NON=PUBL I C 20.7/, | 36.94 6.3, | u.5% 1.8
VO-TECH " 15.3/ | 48.6/ 13.5/, .74 5.47
ELEMENTARY . 17.3, | 48.64 | 13.7 by | 6.74
JUNIQR/MIDDLE = oz |owas | oasss | e | 2.2

I - ‘ ] T
SENIOR HIGH 8.7/ ©35.8/ 19.3/ 12.7/4 15.1%
OVERALL ’ ' 10.6/, Lo.8/ 18.5/, 11,47, 12.47%

L
- - 19 -
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COUNSELORS WITH SUPERVISED PRACTICUM

Table 11

&

L T WITH WITHOUT

PRACT I CUM| PRACT I CUM
NON=PUBL I C €6.7/ 20.7/
VO-TECH 69.4/, 29.7/,
ELEMENTARY 79.6/ 18.1/, -
JUNTOR/MIDDLE 62.8/ 34.94
SENIOR HIGH ol.4/ 35.74
OVERALL 65.6/ | 32.6.

Table 12
NUMBER OF YEARS SINCE LAST GRADUATE GUIDANCE COURSE

PRESENTLY| 14 5-8 9-12 13 or

ENROLLED MORE
NON-PUBL IC 24,3/, | 47.74 5.7 o1 2.7 0
VO-TECH 4.4/ 43.2/ 27.0, 7.2/ 2.7/
ELEMENTARY o 22.2/, 53.5/, 12.17 3.4/ 1.8/
JUN1OR/MIDDLE 16.4, 49.6/, 18.8, 6.8/ 5.5/
SENIOR HIGH 149/, 46.6/4 |- 19.84 8.8, 5.84
OVERALL 16.0/, 48.27, 19.97, 7.2/, 5.3/

- 20 - ‘
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without previous téacﬁing experience. With the e]imfnatién of the
state réﬁbir}went for two years of teaching experience at the begin-
ning of this decade counselor education institutions'have begun to
certify a considerable number of graduates who have either entered

Ps

directlv into a graduate program in quidance from their undergraduate
education or who have entered counseling from a non-educational
background. The results of the survey show that almqst 102 of the
respondents had no teaching experience, which would seem Eo indicate
that these people have not experienced yndue difficulty in obtaining
a job. )

FOnly 10" of the public schoot counselO(s reported being employed

[

in @ quidance position part-time, Eowever,'in the non-public schools
a majbrity of the counselors Qére on a part-time basis.
. 4s ndicated by Table 16, the ratio of students 2o counselor
varies widely. The average for both public and non-public schools
would appear to fall between 400 and 500 to 1. The ratio for elemen-
tary counselors was by far the highest with 69.8% reporting caseloads
in excess of 600. The fiqures for vo-tech counselors a.so ran @igh
but this may have been coqfounded to some degree by the part-time
vo-tech schools where a counselor may dea! with 500 students eéch
session and count this as a casé}oad of 1000.

The public schools showed little conformity as to the patterp.of
student.assignment, except atvthe elementary level where most counse-
lors follow the scme students through their elementaty school experi-

ence. Likewise in the vo-tech schools the predominant pattern is for

the counselors to follow the same students through their course of

- 2] -
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Table 13

YEARS OF CLASSROOM TEACHING EXPERIENCE

NO . 13 or
EXPERIENCH 1-4 5-8 9-12 HMORE
NON=-PUBL IC | ‘ 12.6/, 26.2/, 20.74% 12.6 243/,
VO-TECH 12.6/, 27.9. 30.6/ 13.5/ IS.B,—_—
ELEMENTARY ' | 15.0/, 16.9/, 27.6/ 1.4y, 18.9/.

- JUNTOR/MIDDLE 9.8 25.97 26.7/ 16.3/ 20.1/
SENICR HIGH 8.0 23.6/ 28.1/ .l6.8A 21.6/,
OVFRALL ) 9.5 25.7/ 28.&/_. 15.8/ 20.5/,

Table 14

YEARS EXPERIENCE AS A COUNSELOR

FIRST .
YEAR -4 5-8 9-12 13 or
COUNSELOR 1 : MORE
NCN=-PUBLIC 4.4, 46.8, 18.9,, 9.0/, 8.1/,
VO-TECH 2.7/ 38.7., 32.4, 16.2/ 6.3/
ELEMENTARY 12.9., 39.3/ 29.7/ 10.1/ 7.0/

: -k
JUNiOR/MIDDLE ‘ 6.3/, 31.2, . 33.0/ 16.9/, 12.2/
SENIOR HIGH 5.6/ 26.1/ 27.0/, 19.34 21.6/,
OVERALL . 6.7/, 28.9/, 29.94 17.67/, 16.47,

- 22 -
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Table 15

_OF TIME SPEMT AS A SCHOOL COUNSELOCR
25, OF 50/ OF 75/ OF . | 100/ oF
THE TIME |THE TIME |THE TIME |THE TIME
ﬁON-PUBLIC 18.0/ 10.8,, 1.7/ £8.6/
VO-TECH 2.7% 1.0/ 5.5/ 89.7.
ELEMENTARY 2.1 1.0/ 6.5/, 89.7.
JUKIOR/MIDDLE .5/ 3.2/, 6.5¢ 88.9/
SENIOR HIGH 2.3, 2.3/ 5.2/ 89.7/
OVERALL. 1.0/, 2.5/, 6.0/ 89.7/
Table 16
NUMBER OF STUDENTS EACH COUNSELOR iS RESPONSIBLE FOR
‘ . 600

0=300 301=400 401-5060 | 501-600 | AND UP

KON=PUBL I C 23.47 1.6/ 5.4, 17.1/ 24,3/,

VO-TECH 8.1 12.6/, 2d.7/, 9.9/, 45.97

ELEMENTARY L.7 3.6/ 9.3/ 12.47 69.8/,

JUNIOR/MIDDLE 1.3/ 33.0/ 26.4/, 4.7/, 4.7/,

SENIOR HIGH 12.4) 30.0/ 30.97 16.3/ 9.07,

OVERALL 10.0/ 24,2/ 25.8/, 15.0/ 24,07

-~ 23 -
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study. In the non-public schools, on the other hand, the counselors
are most likely to be assigned to a grade and have a new group to
counsel each year.

I the sexual makeup of their caseload the non-public counselors

also differ considerably from their public school counterparts. Three-

fourths of the non-public school co@nselors were assigned only to
students of one sex while in the public schools 95% of the counselors
dealt with both male and female clients.

The ave}age salary for counselors during the 1974-75 school term
was approximately 514,000 in the public schools and $10,000 in the
non-public schools.

The bulk of the counselors in all subgroups were employed for
ten months. Only in the vo-tech schools were year-round contracts
common,

The effect of Act 194, in which the Pennsylvania General} Assembly

granted funds to non-pubiic schools for guidance and other special

! .

}ervices, was evident in the fact that over half of the non-public
counselors reported the source of their salaries to be from this .
act. Less than‘9% of the public school counselors were funded through
sources other than Iocgl }nitiative. |
éecause of the Lnterest in bilingual education that has heen
engendered by federal and state legislation protecting the educational
rights of children whose primary language is not English, an item was
included to determine if any counselors were. fluent in & sccond lang-

uag=. About 20% of the counselors indicated the ability to speak a

language other than English with Spanish, French, German and Slavic

- 24 -
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Table 17

ASSIGNMENT OF STUDENTS

NEW GROUP|FOLLOW A [FOLLOW A vgkas

R A N e
NON=PUBL | C | w50/ 9.9/, 7.2/, 25.2/,
VO-TECH 27,04 | 3.64 | 577/ 2.7/
ELEMENTARY 12.4/ L. i 3.9, 69.0.
JUNITOR/MIDDLE 20.8/ 18.2/, 51.0/ 6.4/
SENIOR HIGH | 17.3/ 4.8/ 37.94 | 26.5
OVERALL 7y | o3 | oswss | 29.8s

Table 18

MAKE-UP OF THE STUDENTS YOU ARE RESPONSIBLE FOR

FEMALE

FEMALE MALE 5 MALE %

P '
NON-PUBLIC | 30.6/ Ls5.9/ 23.4y,
VO-TECH .9/, 4.5/ 92.8%,
ELEMENTARY 0 0 99.7/4

-

JUNIOR/MIDDLE 1.9/ 1.9¢4 95. 3%
SENIOR HIGH 5.7 5.74 87.94
OVERALL 2.2/ 2.57 94. 3%

-25..
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Table 19

SALARY
$8,000 58,001- [510,001~ [s12,001- | s14,001-
0R LESS | 510,000 |s12,000 [s14,000 $16,000
NON=PUBL I C 23,4 | 28.8/ 23.4/ 9.0/ 1.8,
VO-TECH 1.8/, 7.34 15.5/, 16.47, 25.57,
ELEMENTARY 3.7/ 10.6% 29.3/ 20.2/, 15.3/
JUNITOR/MIDDLE .7 6.9/ 17.6/, 27.6/, 25.17,
SENIOR HIGH 3.0/ 7.0/ 13.74 23.4/, 25.04
OVERALL 1.2/ 6.7/ 17.7/, 24.8/, 24.0/,
Table 20
SALARY CONTINUED
$16,001- |518,001= |$20,001- 522,001~
$18,200 |s20,000 |s22,000 up
NGN=PUBLIC 0 .9/, 0 0
VO-TECH 21.8,, 8.2/, 3.6/ 0
ELEMENTARY 15.3/ 5.2/, K 0
JUNIOR/MIDDLE 14.8/, 6.4/ 8 .2/
——__SENLOR_HIGH 17.3% | 8.8/, .2/ .6/
OVERALL 17.0/, 7.0/, .27 .004/,
|
- 26 - -



Table 21

LENGTH OF .CONTRACT PERI.OD

9 MONTHS | 10 MONTHS} 11 MONTHS| 12 MONTHS

NON=PUBL G 32.4/ L3.2/ 0 9.9/

VO-TECH 5.4y, 39.6/ 4.4 35,14

ELEMENTARY 22.2/, 70.5., 3.1/ 2.1/

JUNTOR/MIDOLE 19.0/, 69,7/ 6.6/ S 3.94

SENIOR HIGH 20.1% 61.1/ 10.5/ 6.34

OVERALL 20.1/ 63.0/} 9.3/ 65/

Table 22
SOURCE OF FUNDING FOR COUNSELORS SALARY
L OCAL :
SCHOOL TITLE | |TiITeE 111] ACT 194 | PART 8
, DISTRIET . VOC. ED.
’
NON-PUBLIC 26,1/ 1.8/ 0 52.3/ .97
VO-TECH 6l4.0/ .9/ 2.74 1.84% 18.9/°
ELEMENTARY 83.5/ 9.8/ 2.4, 2030 .34
JUNIOR/MIDDLE 95.3/ 1.6/ .34 .57, .21,
SENIOR HIGH 88.9. - 1.0/ .37 3.74 1.54
CVERALL 91.47/ 2.8/ .8/ L2/, 2.0/
- 27 -
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Table 23

COUNSELORS WITH A SECOND LANGUAGE

SPANISH | GERMAN FRENCH | SLAVIC OTHER
‘ — —
NON-PUBLIC 7.2% 5.4% 9.0% 6.3% 7.2%
VO-TECH 5.4 3.6% 4.5% .92 | 1.8%
] L l
— -+ - — - T
ELEMENTARY 7.0% 2.3% 7.0% i 2.8 i b, 4y
|
JUNTOR/MIDDLE 6.6% 3.65% 6.3% 2.6% 3.9%
SENIOR HIGH 6.3% 3.5% Y 3.3% [ 3.8%
OVERALL 6.3% 3.2% J 4.8 2.57 3.6%
|

being the most prevalent in that order. ln'fhe-category of "other"
<« ) .
fanguages several counselors listed street dialects as their second
language. ) *

Priorities for lmprovement:

For items 30-36 on the questionnaire, the respondents were éskéd
to assign priori‘ies to each of seven suggestions for improving their
. personal job situations. Tables 24-30 indicate the percentage of
responses to each choi;g on the four point priority scale of highest-
high-low-lowest, /// .
Table 34 places the seven suggestions in rank order by priorfty
for each of_the siX response categories. The ;hmbers beneath each

choice represent the average response obtained by assigning a weight

N
. \\

- 28 -
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, . . Table 24

ADDITIONAL CLERICAL CR OTHER PARA=PROFESSIONAL HELP

_ HIGHEST HigH | Low LOWEST
PRIORITY | PRIGRITY | PRIORITY | PRIORITY
NON=-PUBLIC 9.9 28.8/ 26.1/ 4 21.6/
VO-TECH ' 28.8: 342/, 22.5/ 6.3/
ELEMENTARY 4.5 30.5,, 28.4/ 17.8/
" JUN1OR/MIDDLE ‘ 26.6/, 3.2, 22.44 14,0/
SENIOR HIGH 27.9,, 33.0/ 21.2/ 10.5/
OVERALL 254 31.8 22.8 12.87
)
4 ’ A
‘ Y J Table 25
ADDITIONAL PROFESS!ONAL. PERSONNEL IN YOUR SPECIALITY
‘ z
HIGHEST | HIGH L OW LOWEST
NCN=PUBLIC . 27.9/ 35.1, | . 1700, 7.24
VO-TECH 27.9- 31.5/ 2.5, 1 6.3
ELEMENTARY ) by, 2 27.4/, 14.5/, 6.7/
JUNIOR/MIDDLE ‘ .29.0. 3.6/ 21.3/ 10.6/
. [}
SENIOR HIGH 3.4 28.8 18.8/ 8.3/
OVERALL ) by | 29,74 | 18.64 | 8.74




Table 26
ADDITICONAL PROFESS)ONAL PERSONNEL
IN OTHER SPECIALTIES

-

HIGHEST

PRIORITY | HIGH L OW L OWEST
NON=PUBL I C 222.5/ 38.75 o] 24.35 1.8/,
VO-TECH ‘ l\.7x 22,5/, |- 7.8, [ 16.3/
ELEMENTARY 19.6.° 38.8/, 24,3/, 7.2/
JUNIOR/MIDDLE 19.0,, 1 &3.0/ 23.0/, 7.7/
SENLOR HIGH 15.6/ "37.2/, 26.5, | 9.64
OVERALL 6.4, | 38.8:, | 25.4r 9.5/

Table 27

| AVAILABILITY OF OUTSIDE CONSULTANTS

HIGHEST N
PRIORITY | YMiGH L oW LOWEST

NON’PUBUC‘ 20.7/ Y.l 18.0/ ' 0.0/,
V?'TEC” , | 9.0 28.8. 31.54 18.0/
ELEMENTARY | 12,1 47.5/ 20.0/ on| 10.6/
JUNIOR/MIDOLE _ 4.5 G1.77 29%5/, 7.1,
SEN'OR HIGH 10.37 3804 |- 27.34 S 12.54

] OVEAALL ' s | o39.84 |i2zsa | onnws. |

- 50 - - -




- Table 28

s : " SMALLER CASE LOAD

, ! ‘

T A HIGHEST :
. - RIORITY | HIGH | LOW LOWEST
) ‘ . .
NON=PUBLIC 1%84 38.7. | 19.84. 9.9/
VO-TECH ©of oz |26 ) 189, 1 9.9,

« ELEMENTARY 491y 245 10.3/, 7.04
JUNIOR/MIDOLE . Sy, 27.5 20,1/ 7.6/
SENIOR HIGH | 1.1.7,4_. 318.14/; 15.9. | 6.24
OVERALL ' G4l 276/ 16.6/ | 6.8/

_ L
Table 29
¢ . ) &
\\\~‘ ADDITIONAL INSERVICE TRAINING
OR OTHER PROFESS!IONAL GROWTH
. . . .
‘ HIGHEST ‘
« |PRICRITY 1 HIGH L ow LOWEST
NON=PUBLII C 297/ *37.8. | 11.74 5.4/
- -

CVO-TECH - f 216 | 28.8. 4 2.8, 9.9/,
ELEMENTARY ~ 20.2/ | 46.0 18.1, | 7.2
JUNTOR/MIDDLE ~ ~ . . 20.8- Ly 1, 19.3/, 6.8/,
SENIOR HIGH ' ' 7.3/ 36.8/, 24 .4/ 9.5/
OVERALL ’ 18.5/ | 39.8/ 22.4/, 9.0,

- 31 -




Table 30

ADDITIONAL NON-SCHOOL RESOURCES

|
HIGHEST
PRIORITY HIGH LOW LOWEST
NON-PUBL!C . 9.9% 33.7% 27 .0% 2.7%
- . ¥
VO-TECH 12.6% - 29.7% 32.4% | 13.5%
1 ! '
N T T
ELEMENTARY R R IS4 29.7% 29.7% |} 14.0%
1 !
r T
JUNIOR/M1DOLE “12.55 | 36.6% | 30.88 | 10.5% .
. Y 4{ -
j T n
SENIOR HIGH | 3.7% 1 32.7% ! 30.7% 13.2%
] ]
i : : \
QVERALL | 10.9% 33.6% 30.5% i 12.5% .
|

to each choice from 1 for highest priorit; to 4 for lowegt priority.
As these gverages indicate there were very few instancc: where items
were assigred the lowest priority. In the case of public school
counselors othe~ “than vo-tech, 3 snaﬁlér case load was top prioricy
usually followed §y additional cougselors. For the non-public
counselors a smaller caseload only ranked fifth in importance with

(4

in-service training and available outside consujtants receiving high-

est priority.
For the putlic schools external resources such as consultants and

acencies were seen as least helpful in assisting than to co a Setter

-3:-
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- RANK CRDER OF COUNSELORS' PRICK:TY OF AIDS TO DO A BETfER JoB

{MEAN SCORES)

Tab‘.e 3‘ .
: -~
NON=PUBLIC ‘ VO=-TECH ELEMENTARY
Additional inservice Additional C}erical Smaller Case Load
ist Training or other or Other Para- _
Professional Growth Professional Help
1.91 2.07 ’ 1.73
Availability of Out=- Smaller Case Load Additional Professional
2nd side Consultants . Personnel In Your
Speciality
1.97 - 2.07 1.82
Additional Professional Additional Professional Additional Inservice
Fersonnel .in Your Personnel in Your ° Training or Other
3rd Speciality Speciality Professional Growth
2.04 2.08 2.14 i
Additional Pr?fessional Rdditional lInservice Additionai Professional
Personnel in Cther Training or Other Personnel in Other’
4R Speciaslities . Professional Growth * Specialities
2.06 . 2.30 ’ 2.2z1
Snaller Zase Load Addi thonal Non-échool Availability of Qut=-
Resourceas side Consultants
5tn
2.22 2.53 2.33
N Additional \Non=School Acditional Professional Additional Clerical
. Resources Personrel in Jther or QOther Para-
oth Specialities Professional Help
{ . 2.25 2.46%5 2.5%
g Additioral Zlericas Avaiiability of Jut- Additionail Non=School
3 or CJther Fara- side Consuitanzs Resources
’:th Professional Helo
! . o o= -
' 2.89 2.57 2.55
i
! ! A"
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RANK ORDER OF COUNSELORS' PRIORITY OF AIDS TO DO A BETTER JOB

(MEAN SCORES)

Continued

JUNIOR/MIDDLE

SENIOR HIGH

OVERALL

Smaller Case road

Smaller Case Load

Smaller Case Load

Ist
1.98 1.66 1.88
.Additional inservice Additiona! Professionall Additional Professional
2nd Training or Other Personnel in Yoldr Personnel in Your
Professional Growth Specialiiy Speciality
2.13 2.0} T 2.02
Additional Professional Additional Clerical or Additional Inservice
2 g Personnel in Your Other Para-Profzssional Training or Other
u .Speciality Help Professional Growth
2.15 2.16 2.24
" Additional Prcfessional Additional Inservice Additicnal Clerical or
4th Perscnnel in QOther 1 ing or Cther Other Para-Professionzl
Speciaities L. 2ssional Growth Hglp
2.21 2.30 2.25
caditions) Clerical Additional Professional Additional Profrssional
Seh or Other Para- Personnel in Qther ‘Personrel in Other
Professional Help Specialties Speciaities
2.25 2.34 2.31
Aavailaditity of Availability of Availability.of
6th Sutside Consultants Outside Consultants Outside Consultants
2.3 2.47 243 -
Acditional Non=School Addizional Non=School Additionai Non=-School
7th Resources xesources Resources

2.51
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Counselor Strengths and Weaknesses:

Items 37-45 required the counselors to rake a persoEal ascessment
of their relative strengths and weaknesses in relation to certain
guidance activities. The nine activities used comprisad, in fhe judg-
ment of the advisory board,-activities to which the counselors comronly
devote the :ireat majority of their time.

The respondents were asked to classify their abilities to
conduct the activities on a .four point scale ffom very <:rong to ver-
weax. Tables 32-40 indicate the percentage of counse!sr responding
to eac~ activitv on each of the four poirts. The same six subaroups

.
~ere used for charting the results as in tHe previous tables. Table &1
~37.s the nine activities vithin eack of the six subgroups. The
nuTder tSeneath each activity represents the average strergth according

10 a svste~ of weizhting the resoonses from one for very strong to

Weawest 07 all the counselors' competencies was coordination
0% romunity resources which would involve the referral of clients o

e

Fesvcriatric, sccial and welfare agencies, =tc. Next in weakness was
aro.c courselirg processes cdescite the financial and consultative

eTphasis thal has teen provided dv the Penmsylvania Jesart-ert cof

f£Zuzation 12 every schoel district in the state to inm-service

di“ferences among the various subdgroups

!
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Table 32

ACADEMIC COUNSEL ING

VERY VERY
STRONG STRONG WEAK WEAK
NON=PUBLIC 36.9- 46 .8/ 9.9 0.0
VO-TECH 24038 53.2/¢ 15.3,: .9
g;EnENTARv 20.7. | 50.4° 4.7 3.1
JUNIOR/MIDDLE g?:S 56.2" 3.2, t3u
SENIOR HIGH 48.6 L5.0 3.2 N
OVERALL 38.6 50.5. 5.7 .7
Tabis 33
\ EDJCATIO%A:thCATlONAL COUNSEL ING
_ VERY VERY
STAONG STRONS WELK WEAK
NON=-PUSL i C 27.9. 52.3 21.5 9.0
VO-TECH 53.2 43.2 .3, 0.0
ELEMENTARY 7.5 3z.2 k.3 5.8
JUNTQR/Mi DS T4 52.2 15.7 s
SENIOR HIGH 35.5 51.5 g.2 L2
GVERALL 28.2 L3.7°. (R 1.9..
-36-




Table 34

INTERPERSONAL COUNSELING®

VERY VERY

STRONG STRONG WEAK WEAK

NON-PUBLIC‘ 40.5 51 4 2.7% 0.04
VO-TECH 38.7 52.3} 6.3 0.0,
ELEMENTARY 51.2° by, 7, - 2.6, 0.0%
“;UNIOR/MIDDLE L4, 52.7% 3'6f 5%
SENIOR HIGH 33.5 55.67, 7.;2 NS
OVERALL 38.1. 53.2 6.2 2

—
Table 3%

INTRAPERSONAL COUNSILING

VERY VERY

STRONG STRONG WEAK WEAR

NON-PUSLIC 43.5% 45.0 7.2 -3
VO-TECH 35.1 53.5% 8.1 0.0:
ELEMENTARY L8.5 L.l 5.7% .8
JUNTOR/MIDDLE 35.7 53.5 3.8. A
SENICR HIGH 3.7 53.9 10,15 i
CVERALL 348, 53.3% 3.9%: Ny

'
(Vi
4

'

e
(=]




GROUP PROCESSES

Tatle 2%

VER: VERY
STRONG STRONG WEAK WEAK
NON=PUBL I C 13.5 . 39.6 32.4 6.3,
VO-TECH 19.8.. 45.0., 25.2/ 7.2.
ELEMENTARY 18.9 50.1,, 22.7 L.k
JUNTOR/MIDILE 19,2 50.9 . 23.3 b3
SENIOR H!GH 13.9 47.4 30.3 . 3.5
OVERALL 16.6 48.9 27.1 4.0
Table 37
] PUPIL ASSESSMENT
VERY VERY
STRONG STRONG WEAK wEAK
NON=PUS_ 1L 13.53 52.5% 1 29.7, 4.5
VO-TECH B IO L 23.7 2.7
ELEMENTARY 22.2. 415 23.5 3.4
JUNIOR/MIDDLE 8.7 7.2 13.8 2.1
SENIOR HIGH 2:.5 52 4 ic.e 1.5
OVERALL 23.9 %3.3 RS 2.1
- 38 -




Table 38

PARENTAL INVOLVEMENT

VERY : VERY
STRONG STRONG WEAK WEAK
NON=-PUBLIC 7.2 L5.0,. 36.0/ 1.8/
VO-TECH 26.1 45.9 22,5 0.0
ELEMENTARY 39.8 47.0., 10.9, 0.0+
© JUNIGR/MIDDLE 30.6° 544 12.2, 1.0
SENIOR HIGH / 15.32 50.¢ 2>.6:-£_ 1.5
OVERALL ; 26.3 50.3 18.5°, i.2.
Table 39

TEACHER CONSULTATION

e VERY VEIY
R STIONG STRONG WEAK WEAK
NON=PUBLILC LT 53.2 24.3° 1.8
VC-TECH Lz HR I 0.9

; 1
ELEMENTARY 3x: 3L g.8. L3
JUNIOR/MiCOLE SRR : 2.3 13.8 . .8
: i
1

SENIOR HiGs 17.G 53.3. 13.% i.G
OVERALL 23.2 ‘ 57.9 15.5% 74

|
(VY]
‘o
I
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o
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Table 40

COORDINATION OF APPROFRIATE
AND AVA{LABLE COMMUN!TY RESOURCES

VERY Il A VERY
STRONG__L STRONG _ WEAK - WEAK
NON-PUBLIC 9.0% 26.1% 38.7% C13.5%
] .
VO-TECH 15.3% } 53.2% 26.1% 9%
' i | o
ELEMENTARY | 15.5% §48.82 ! 25.6% 5.7% ‘
; , | l !
| | T T
JUNTOR/MIDDLE ‘ 10.6% ! 39.9% : 7S I ¢ i 6.1%
. L 1 [}
T T i T
SENIOR HIGH 1 9.6% § 38.1% | by.3% , 6.2% i
' ' - i ' H
‘( Vo . Nl N
OVERALL Vo113 : 4. 2% —j_ 38,z ; 5.4% 1

high level academic ard educational-vocational counseling were ranked
as the highest covpetencies c¢f tne counselors, which was the greatest
deviation from the general response pattern. Such activities as

pupil zssessment, teacker conmsultation and parental involvement — - -

.

invariablvy were ranked rear tke midile of the list.

Counsélors were inathe to ccnsider themselvas very weak in the
mandling of any of fhe nire activities mentioned in this section of
the questiofnaire. The only two activities where more than 3% of the

- Tesponses were very weak were the twe lowes:t ranked activities as
crevicusly —enticned - group processes and coordiaation of community
resdurces. With the exception of the two aTorermentioned activities and

pupil assess~ent :t Teast 7II of the respornients rated themselves

ERIC
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COUNSELCRS' CLASSIFICATION OF THEIR

STRENGTHS AND WEAKNESSES IN THE FOLLOWING

\

(MEAN SCORES)

AREAS

Table 41
NON=PUBL I C VO-TECH ELEMENTARY
interpersonal fducational=Vocational Interpersonal
Ist Counseling Counseling Counseting
.60 1.46 1.51
Irirapersonal Interpersonal Intrapersonal
2nd Counseling Counsel ing Counseling
1.6 1.67 1.59
Acacemic Counseling intraperscral Parental Involvement 44
3rd Counseling : .
1.7} .71 1.70 1
X fducationai-vcoiational Teacher Consultation Teacher Consultation
j 4th counseiing
|
1.553 1.77 1.74
Tzacher Consultation Acade~ic Counseling Acacemic Counseling
Stn h
2.13 1.92 2.00
Pupil Assessrent Parental involverent Pupii Assessment
Bth
2.28 - : 1.935 2.10
! 3 ,
Grour Processas ' Cco-dination of Group Processes
7th Conmunity Resources
P ! A 7a
2.3% | 2.13 2.13 -
Farental nudivemers Pepil Assessment ) loardination oY
ibth | Commrunity Resources
. i ! - ‘
2.35 ? 2.2 2.22
! toorditation of irauz Processes Fdéucational=\'ocationa!l
i yrr, Jommanity fesources i Counseiing
t
Z.55 2.20 2.34

SO




COUNSELORS' 'CLASSIFICATIC: OF THEIR

STRENGTNS AND' WEAKNESSES IN THE FOLLOWING AREAS

(MEAN SCORES)

continued

JUNTOR/MIDDLE SENiOR HiGH OVERALL
interversonal s Academic Counseling Academic Counseling
Counseling ‘
st
1.62 1.53 1,67
Academic Counseling ducational=Vocat ional interpersonal
2nd Counseling Counsel ing
i.65 1.73 1.68
Intrapersonal Intarpersonal intrapersonal
3rd Jounseling Counseling Counseling
1.73 .74 1.75
Parentai Involyement tntrapersonal Educational=-Vocational
4tn Counseling Counseling
: .33 1.82 1.89
Teacher lonsultation Puptl Assessment Teacher Consultation
5th ‘I
1.80 i 2.62 1.84
Ecucationai-\Vocationai T=acher Zonsultation Parental Invalvement
Sth Counseling -
1.5 2.02 .95
Puzii Assessent farentail imvolvenment Pupil Assessment
7o ‘i -
i .33 : 2.1 2.01
)
Groun Processes 3rods Frocesssas Sroup Processes
Sth
z.13 2.25 2.138
Coordination ofF {oorcdination of foordination of
Sth Cominity Ra2sources ; Lormuenity Resources Cornunitly Resourcss
!
2.44 i 2.4% 2.35
- L2 -
0 51
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strong oOr very strong.

Discussion
, T——— _ _ _
There is little more to be saaid about the first portion of the

data covered in the section on self description. The second “section

. . . o . -
of Phase | results dealing with the methods of improving the couns=1-
ors situation, however, give rise to further discussion particularly

as to the realism of the priority items. '

The two top priorit, ifems as selected by the public school
counselors were é smaller caseload and more counselors. These two
choices are virtually syncavmous. In considering the realism of these
choices thouch one must consider the econormic situation as it exiscs
ir most Pennsylvania school districts. Infiation, randated services
and improved salary and ‘ringe benefit packagés for staff have raised
district budcets ;o what many school boards ccnsider unacceptable
éevels. To compersate for these increases without large tax increases

1

Tore ad meore distrizts have turnmed to cuttiry staff and putting a

V]

Toratorism uzon rew crograns. In this climate, which shows no sign of

!

ot
v

akativg,

T
<

highly unlikely that most districts will be willing to

Tire mCre counselors, imzrove facilities or Increate clerical services.

7 the way of zlterratives are basically to set firm

-t

orio-ities as toc what the existinms staff can accorplish anéd let all

Ig]

Oot"er tvpes ¢f activities re-ain urdone or <0 utilize outside resources

v
(-
(4]
¥
[47]
m
]
1]
3
[]
1

J
W

aits ¢linics, welfare azercies, comrunity service
. However, these alternatives ave

g3t in the counselors’ list of sricrities. !t =av be that an effort

<

TeST be rmace IC impriove the counselors’ understanding and use of such

o . . - 52
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referral sources.

The need fQ( such trafhing‘is further illustrated by the third
section of tke Phase | data which relates to perceived strengths and
weaknesses. Here the coordination of community resources was seen as
the weakest of the'nine ccmpetencies bv the counsélors themselves.

Ine must question the realism of rejecting such &N important source
of assistance as the non-school agencies available in most districts.

In é similar vein the data on strengths and weaknesses shows that
alrost one-third of the respordents considered themselves weak in the

area of group processes which were define- as ircluding both counseling

[

ans information giving activities. Sroup orocesses have been touted as

3 Teans of stretching linited staff resources 5y most counselor

&

ccation texts and by mary consultants, both prvate and government .

ognized competercy that is included in at) counselor

re
w
{7

t
39
(o]

ecucation grogra=s a~d =any eiaf:!es of its use are anﬁually pubiished
in the orcfessional literature. One -uss ask what more ¢an he cdone

{0 encourage counseldrs to use group processes. lurirg & three vear

od at the deginning of this decade the Gaidance Services Section
of the Penmnsylvarmia Jenartment o?~Education attempted to reach everv
s¢hool diszrict with 2 series of workshops 01 group counseling ard,
ran

ariner, offared each dissrice a 20 hire consultants and conduct

0y
re

rt

Ce crogra™s ssecificzallyv related to the use ¢ croup
chnicuas within t=at districe.

NOW that we have seen what type &F course

servi=z in the schools of the Comonwealitd we are readv ta tate 2 lock
3t the ccontent of the progra—s of guiZance services taat are being
- Ly L
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conducted within the public schools. Phase || of the study dealt

with thiseparticular aspect of guidance in Pennsylvania.
. ¢

)
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'Chapter 1 )

PHASE 11

After ~ollecting personal déta on the counselors working within
Pentsyivaria's 505 school districtz, the second phase of the study was
devcted to obtaining informatioﬁ as. to the types of services being
offered within the guidance programs. Because of the sheer Qélume
of data which thi= part of the study could entail it was decided to
survey ; sample of districts rather than attemptfng to obtain responses

from all school districts.

Preparation of the Questionnaire

in developing a basic format for the questioanaire to be used in
. . 4
Phase 1 considerable emphasis was placed upon the twelve elements of

14 s

a guidance program as described in Chapter 17 of the Aeaulations of
i v . “ _— T —

the State Board of Education of Pennsylvania issued on December |,

'1967. The introductory paragraph of this document states, '"The follow-
ing elements of a coordinated and articulated program of guidance
services, whjch ic complimentary and integral to the instructionsl
program, shall be provided in the elementary and secondary schools of
the Coﬁmonwealth, with appropriate application fo the characteristics
of the children to be served, and to the educational setting in which
they are proffered." The twelve elements listed include pupil records,
pupil asses;ment. infdrmational resources, individuél counsel{ng;
.group processes, staff cooperation, parental involvement, utilization
of referral sources, the pupil personnel team, orieﬁtation? placement

and operational-researech— —MM — ————

- 46 -
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- Pupil Assessment

In reviewing the twelve components of a guidance proyram as
defined by the state regulations, the advisory board felt th#t with
the exception of the pupil personnel team they were valid components.
't was decided that in the case of the latter zommonent. it could
reascnably be subsumed under staff cooperation. In its p:ace was
ﬁubstifutgd 3 comronent entitled program manajement which dealt more
with administrative ‘and budget matters relevan’ to the operation of a
guidance program.

Once the twelve componen.s as revised Had been égreed upon the
acdvisory ooard, project direcfor and research specialist began to
devalop a poollbf items relating to these components The total pool
was then reviewed by the advisory board and items that were considered
unclear or redQndant'were deleted. The result was a set of 68 items
which it.was agreed represented specific activities that might be
expected'tP be carried on under a guidance program. As Fiqure 3 shows,

,each of the twelve components was represented by multiple items.

Figure 3

ITEM CONTENT OF PHASE 11
QUESTIONNAIRE BY COMPONENTS

ComEonents Ncmber

Placerment

Informational Services

Pupil Records

Operational Research

Program Management

Ucilization of Referral Services
Parental Invélvement
Orientation

Staff Cooperation
Individual Counseling

VI LSy OV O N O

Group Processes

- 47 -



In planning & response scale it
two types of responses be elicited, the ;.
with which the function was being perfor
the importance placed upon the function. [.c
re, was followed by two four point scales .. ..
importance. The quality scale also had a £
W3S non-existent to show that the function w.
not known to be present. On the guality scalc
was labe.ed excellent and the lowest response .

adequate as points of referen:a. There were r

"0 responses 2 and 3. Likewiit, on the importa-

most important and a 1, not important at all.
A copy of the cover letter that accomp.ni.
is found in Appendix 3 and a copy of the que~:

~Selection of the Sample

Phase 1l was designed to have a popul.t:
stratified random sample of the school dise i
factors were considered in-strat?fyinq the sa .
locat?on‘and (2) size of the student-pody. To ¢
tion geographically distriéts were seléttgd t
intermediate units in the state. Intermediats..
servicé areas consisting of from one to four
Pennsylvania are also assigned to one of four
the number of .students in their populatior.‘*~
which includes only the cities of Philadels

= -——smaHestdistritrsTn Class A 207 Sarn i

- 18 -
57
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nunber of districts of each cliass: Class | = 1, Cltass 2 = 14, Class 3 =
80 and Class 4 = 7 for a total of 102 districts.

Contact was initiated through the school districts' directors of
quidance. It was sugaested to them that the questionnaire be completed
during a staff meeting of all their counselors énd that the responses
represent a consensus of opinions across all grade levels. It was
recognized that their might be some advantage to separating the
réSponses as to senior high, junior/middle and elementary but because
of the wide disparity among districts in‘their organizational pat;erns
it was felt that such fiqures would be misleading and difficult to
compare or total. Likewise, no non-public schools or vo-tech schools
were included in the Phase || survey because they do not follow a
comprehensive pattern in most locations and would yield only isolated
bits of program data.

A total of 9& of the 102 selected discricts reSponéed to the
§urvey. However, one district's form wa; received after the established
deadline and is not included in the data summaries, therefore, the
tabulated percentage of resporse was 88.3%.

Figure 4 indicates the number of districts from each intermedi-
ate unit that responded to the survey. As you will note Iﬁtermediate
Unit 42 had no surveys sent. This unit is the city of Pittsburgh and
was-left out because it would have provided 1007 of the Class | school
districts for the sample since the city of Phi!adelphfa-had already
been selected. Otherwise, 26 of the 28 intermediate units used in the
sample had 100 response. It was felt by the advisory board that the

percentage of response represented here was very qood indeed.

-1,9-
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Figure 4

NUMBER OF DISTRICTS RESPONDING TO PHASE 11
BY INTERMEDIATE UNIT

Number of
Intermediate Districts Number Percentage
Unit Surveyed Returned Returned
! b 3 75
2 0 0 -
3 9 7 78¢
4 5 5 1007
.5 g L 4 100%
6 3 3 1007
7 5 4 807,
38 7 5 71
9 3 3 100"
10 2 o2 100%
R 2 1 50%
12 4 4 1007~
13 4 4 1007
14 3 3 100%
15 6 6 100%
16 4 4 100%
17 3 3 100~
18 3 3 1007
19 4 4 1007
20 3 3 1007
21 2 2 1007
22 2 2 1067
23 5 b 8o
24 3 2 {
25 3 3 10
2C | 1 100,
27 4 2 - 50~
28 2 2 100,
2a 2 2. 1007
Totals ' 102 91 89.2¢

“destiamraire Returns

Although most of the data on the questicnnaire returns was coaver!

in the previous scction there are several other facts worth nati- -

AT The returns by ©lass of T district v concernee. GTT VRN T,

“stricts responded, 71 of the 80 Clas . {1 i =¢iy



5 of the 7 Class b districts.

By the original deadline a total of 54 districts had responded.
Follow-up calls were made to each of the remaining districts and
those who had misplaced their forms were sent another set. In this
manner an additional 37 responses were obtained.

Statistical Design

In addition to frequency counts and percentagés of response
the data from the Phase |1 questionnaires was also treated to yield
a mean score in both quality and importance. This was done by using
the four point response scale. Also, proqram characteristics were
ranked both in quality of performance and impor tance.

Finally a correlation matrix was developed be;ween the mean
séores for quality and importance.“

Presentation of the Data

Table 42 on page 52 summarizes the mean scores for quality and
inportance on each of the 68 characteristics of a guidance program.
In the computation of the duality coiumn responses in *the ''0" category
which implied that they had no knowledge of the existance of such a
function vere discounted fcr purposes of computing the mean scores.
The item for which the largest number of ''0" responses were obtained
was item 5 concerning the existence of written communications to
make staff aware of essential guidance information. On this item 29

districts or 32”7 ncoted it was non-existant.

On the Phase Il guestionnaire items are always indicated by odd

numbers, this was an artifice to facilitate keypunching. On the key=- - --

punch card the odd numbers held thke quality response while the even

-5 -

60

ERIC

Aruitoxt provided by Eic:



Table 42

MEAN RESPONSES TO THE PHASE || QUESTIONNAIRE

| tem Qualitx importance
] 2.75 3.65
3 1.65 3.18
5 1.70 2.80
7 1.52 2.64
9 3.04 3.74
11 3.45 3.63
13 2.85 3.51
15 2.13 3.23
17 ©1.53 2.53
19 2.88 3.45
21 3.51 3.60
23 3.03 3.44
25 2.55 3.21
27 2.26 2.98
29 2.35 3.13
31 3.16 3.53
33 2.38 3.4
35 2.8 3.25
37 2.71 3.39
39 2.85 3.38
4 3.58 3.66
43 2.44 3.78
4s 2.75 _ 3.¢
b4, 3.27 3.77
L9 3.08 3.45
51 2.97 3.21
53 3.37 3.56
55 3.3% 3.63
57 3.25 3.76
59 S50 3.41
61 4.5 3.77
63 3.05 3.51
65 3.25 3.54
67 3.29 3.61
69 2.28 3.59
71 2.38 3.59
73 2.15 3.78
75 2.53 3.50
77 2.67 3.35
79 2.15 1.0l
81 1.58 3.01
63 1.47 2.83
e 8BS 2,87 3.56
87 2.92 3.68
89 3.27 3.58
- 52 -
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~Table 42 (cont.)

P tem Qua!?ti Impcrtance

91 3.31, 3.57

93 2.00 3.47

95 2.06 3.48

97 2.72 3.63

99 1.73 2.63

101 3.46 3.49

103 3.15 3.46

105 2.7V . 3.27

107 2.02 3.22

109 1.86 2.79
“111 3.56 3.84

113 3.79 3.82

115 3.33 3.68 .
117 3.26 3.70

119 3.31 3.70

121 3.81 3.72

123 3.64 3.87

125 2.28 3.24

127 2.29 3.08 :
129 2.35 3.09 ’
131 2.4 3.22

133 2.91 3.45

135 3.48 "3.68

numbers contained the importance response.

Overall Data:

A fact that is irmediately apparent from Table 42 is that in
virtually every case the mean response for impbrtance is greate; than
that for qualityl It would be overstepping the bounds of statistical
propriecy to suggest that the two scorés are directly comparable, bup
still ¢:.2 is dealing with fou} point scaie§ concernéd with the same
items and keing marked at the same time.* It does not stretch the
imagination too fuch to expect that there may exist a direct relation-

ship ameng the two sets of responses. This assumption will underlie

much of the succeeding discussion of the data and can be accepted or
-53-
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rejected by the reader as one so desires.

-1t is noteworthy that the respondents very rarely felt that one
of the characteristics was of no importance. In fact out of 6120
responses (90 districts multiplied times 68 icems) there were only 106
occasion§ when the not at all important response was chosen.

As was mentioned before it was extremely unusual for the mean
guality response tc surpass the mean importance reSpdhse. This only
occurred for one item, number 121, '"Parents are given the opportunity
to review the content of their children's records upon request.' In
this instance both quality and imiortance received the near perfect
scores of 3.81 and 3.73 respectively.

The mean quality score was 2.76 thle the mean importance score
was 3.42.

Tagle b3 takes the responses and ranks them by both quality
and inportance. This will help to give one a feeling for where the
gfcatest discrepancies between the two factors lie. When two items had

“the same mean score the item with the lowest number is listed first.
This chart may better compar: guality and importance than by just
taking the difference between the mean scores.

Table 44 looks at the text of those characteristics that were
rankec¢ highest and lowest on quality and importance. One of the most
striking factsbthat emerges from this data is thqt the three top
ranked items in both quality and importance concern pupil records
fg{; caaﬂp}obébly be explained when one realizes that during the

period +hen this survey was taken the Pennsyivania Department of

Education had required every schocl district to prepare a written

¥
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Table 43

| RANK ORDER OF PHASE || RESPONSES

Rank Quality Impor tance Rank Quality Importance
] 121 123 35 35 101
2 113 1) 36 - ] 95
3 123 113 37 "5 93
4 61 42 38 97 103
5 4 i 39 37 19
6 (AR 0“7 40 105 k9
7 21 61 4 77 133
8 135 57 42 85 23
9 101 9 43 25 33
10 11 121 Ly 75 59
11 53 117 4s b3 37
12 55 119 . 46 131 39
13 115 7 L7 33 77
14 91 15 43 69 105
15 119 135 k9 71 35
16 67 4 " 50 29 125
17 ‘ 47 1 51 129 15
18 89 11 52 127 107
19 117 55 53 125 131

20 57 97 54 ' 27 25

21 - 65 67 55 . 15 51

22 31 21 " 56 73 3

23 103 €9 57 79 29

T 24 49 71 58 95 129

25 63 89 59 107 127

26 9 L5 60 93 79

27 23 9% - 61 81 81

28 51 53 62 109 27

29 87 - 85 63 99 83

30 133 65 64 5 £

31 59 31 65 3 139

32 19 13 66 17 7

33 13 63 67 7 ' 99

34 39 75 68 83 17

policy for the collection, maintenange and release of pupil records.
A series of workshn,.s had been held for district staff and each policy
had been required to be submitted‘to the Jepartment of Education for
review, Courselors were éIosel§_7536T§EHWTﬁ”tEé§é*§EffVities and in

most districts were respronsible for preparing thz policies in accord-

*
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44

. Table

TOP_AND BOTTCM RANKED |TEMS

ON QUALITY AND [MPORTANCE

Highest Ranked Items by Quality

Highest Ranked Items by ‘Importance

#121 Parents are given the
opportunity to review the
conter.¢c of their children's
reccrds upon rejuest.

#113 A cumulative educational
record is maintained for
each student.

4123 Information on pupils is not
released to any person or
organization outside the
school without prior consent. :

#61 Only tests given for a
specific reason or purpose
are included in iihe stand-
ardized testing program.

#41 The frequency and length of
counseling sessions is
largely aetermined by the
desires and needs of the
individual students.

Lovest Ranked ltems by Quality

483 Studies are made to deter-
mine student success on the
job and determinants of
such success or lack of
success,

#7 The teaching staff contrib-
utes to ttv planning of the
guidance program.

£17 A planned approach for invol-
ving parents in group proced-
ures (processes) is provided.

- 56

#123 Information on pupils is not
released to any person or
organization outside the school
without prior consent.

#111 The confidentiality of all
information obtained for
guidance purposas is scrup-
vlously maintained.

#113 A cumulative educational record
is maintained for each student.

#43 Counselor load and counselor
duties are organized to allow
the counselor adequate time
to provide individua: counsel-
ing.

#73 The administration provides .

the guidance department with
adequate personnel and funding.

Lowest Ranked Items by Impor tance

#17 A planned approach for involv-
ing parents in group procedures
(processes) is provided.

#99 Prior to purchase, materials
are rcviewed for possible sax
bias.

#7 The teaching staff contributes
to the planning of. the guid-
ance program,

te
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Table 44 (cont.)

73 An organized, on-going pro- # . Group process techniques are
gram of in-service training regularly shared with: the
is conductcit for staff mem- classroom teacher and the rest
bers to familiarize them of the professional staff.

with the structure and ]
activities of the school's
pupil personnel services.,

#5 A system of written comm- #5 A system of written comm-
unications, e.g., guidance unications. e.g9., guidance
newsletters, monthly reports . newsletters, monthly reports
or bulletins are organized or bulletins are organized
to provide the“total staff to provide the total staff
with essentia! information with essential information
relevant to guidance pro- relevant to guidance pro-
gram activities. , cram activities.

ance with state and federal guidelines.
&
I'tems 113 and 123 dealing with maintaining.a cumulgtive record
for each pupil and keeping its contents confidentia! are among the

top five characteristics on both quality and importance. |tem 73

. which waalranked fifth in importance, however, fell to 56th place as

-~

to the quality with which it is carried out. This is certainly in
line with the Phase | data which showed that additional staff was high
on the counselors' priority list for improving guidance services.
Likewise, item 43 which related to the opportunity for doing individual

counseling was ranked-fourth in importance but only 45th in quality.

This could also be tied into the .unselors! fe[t"need for more étaff

to adequately provide services.

Looking at the lowest ranked items another pattern emerges. All
five items have to do with persons other than the counselors immediate
caseload. Jtem 83 refers to graduates, item 17 to parents and items

3, 5 and 7 to teachers. This may relate to the previous data in that

- 57 - e
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since counselors do not feel they have adequate time to work with
the studemts assigned to them theyﬁalso lack the time to work with
significant‘other§ with whom they might be expected to come in contact.
Thf»e-of those same items are ranked lowest in importance by the
counséiors (ipems 5, 7 and I7)ﬂ It must be remembered in interpreting
this_information that we are discussing the counselors' reactions.
Later in Phase Il when we ana'lyze the responses of parents, teachers
and students we will find that they agree on the quality with which
some of these same fujctionS'are performed but have a considerahly

~
~different view of the impcrtance of those same items.

Item 93 attempted to explore the issue of sewual bias in guidance

and particularly in the audiovisual and printed materials used by the
counselor. Sex bias has been another issu% that has been strongly
émphasized-by the state in all levels of‘education and has been the
éubject of numerous‘memqrandums to chief school adminiStrapors and
publications on how to detect such bias and eradicate it from zhe
.schoo\ﬁ. It is evident from the results of this study that counselor ,
do not consider the matter of much .importance for item 99 ranked €3rd
in qualify aﬁd 67th in importantel.SinCe our Phase | data indicates
that about L07 of gounselors are women it does not seem that charg:s
of male chauvinism can be laid to this finding.

Yet another way of analyzing this data is by the correlation
between quality and importance. If that correlaticn i§ high it might
be assumed to indicate a substantial congruence between the counselors'
opinion of what 65 being done and what should be done. If the

’

correlaticn is low then it would appear that a conflict exists in the
'58 -.
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- ) e
counselors' minds about vhat they were doing and what they should be

- \
donnq Table QS summarlzes the correlations between quat-ty a~ d impor t-

LS

ance for each of the 68 items of Phase rt

Table 45 .
CORRELAT | ON BETWEFN QUALITY AND PMPORTANCE .
FOR EACH PHASE 11 I1TEM : * :
. ltem Correlation ltem "Correlation | tem Correlation’
! Jb27 47 1..096 93 120
3 .280.~ T 49 .558 95 oD i T
3 .652 51 .757 97 129
7 ".368 53 4oy 99 .516
9 .388 | 55 .. 258 101 303
1 .515 57. 234 . 103 .bgs
13 k40 ' 59 .49o 105 . 571
15 S 1y . 61 .. 638 107 oLed
17. 521 , 63 . 564 : 109 .549
19 .513 < 6§ .365 R RN 422
21 571 . 67 .265 . 13 437
2 .566 69 15 1ts .303
25 s 71 .296 o7 .265
27 . .548 .73 B B T 119 462 7
29 . 488 75 . 360 121 246
- 31 CoW3ak 77 .537 k23 . .ﬁé)ﬂ”
33 272 70 .558 125 153
35 481 81 .527 127 L61h
37 541 83 467 ® 29 - 701
39 474 85 45 : 131 480
by 571 87 367 - 133 .648
43 .005 _ 89 - .230 135 .056

Ls - Lheo 91 .bo2
| L
The highest correlation is found in- jtem 51 {.757) or brovidiﬁg
counsel|nq Servnces to out of school vecuth. Thns item had ‘a 2.97 mean
quallty score and a 2.21 pean inportance qcore The only other utem with ]
" a correlation above 70 vhs fitem 129 (.701) on |dent|fy|ng and
“distributing infgrmhaion 01 job oppor'unities: )

-4 . -* o .
At the ol enc of the scale therd were four items where the .

> | -s9t “
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correlations fell below .10. fhe:e included item 43 (.005) concerning -
whether counselors had adequate time for individual céunseling, item

47 (.096) which asked whether the school's policy concern}ng confi-
dentiality was firmly established and had been made clear to staff,
item 95 (.013) on whether school staff attempt to show'the relation-

ship between subject matter and career planning, and item 135 (.056)

" which Gueried the counselor's role in curriculum development.

Several blank spaces were left at the enc of the Phase Il
questionnaire so that counselors could add other items that they felt
were significant characteristics of their Guidance programxz. A total

of four districts chose to make additions as follows:

t

a. The ad~inistration actively supports and encourages the guidance

prozcran, : :

5. Adequate physical facilities and staff are grovided for the
guidance crogra-.

C. LoTnunity attitudes suppor: effective counseling.

$. Suidance counselors have opportunities to attend workshops,
conventions and take courses to Jdpdate their knowledge.

2. A Child Study«Team consis+s of counseling sta?f, school nsychole-
is

ts. home and szhool visitor and Taculeoy.

©. Counselcrs are involved in planrming staff development activities.

a. Counselors serve as studen- advocates; ormbudsmen.
\ -
h. Courselcrs serve 3s chang
e

e s, belpinc to make rthe sciool more
resnponsive the needs of t

udents.

1. lounsslors are conrmitred to contrnuous personal and professional
develooment.

il of these itews were rated a & in ircortance, howaver, items a,

O
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ST-TUNETS U, TETTENS 0 owere rated L oin guality.
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Comparison of Schools with Elementary Counselors to Those without:

Of the 90 districts that responded to the survey, 38 regorted
having elementary_counselors. Separating the two groups and recom-
puting their mean guality and importance scores showed that substan-
tial differences existed on relatively few qﬁaracteristics. ?ﬂr
purposes of this stLdy a substantial dffferénce was defined as .25
points on the four point rating scale. As Tables 46 and 47 show thefe
were 23 items on thch the two groups ciffered Sub;tantially in

I guality and only four on which they differad substantially in
}moortance.
Table 46
ITEMS /ON WHiCH SCHOOLS WITHOUT ELEMENTARY COUNSELORS

DIFFERED FROM SCHOOLS WITH ELEMENTARY COUNSELORS BY
GREATER THAN .25 POINTS ON MEAN QUALITY SZORES

Schools with Schools without
_ Elementary . Elementary
lten ! Counselors Counselors

. . . . .
. . . . .
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\ ' . Table 47

ITEMS ON WHICH SCHOOLS WITHOUT ELEMENTARY COUNSELORS
DIFFERED FROM SCHOOLS WITH ELEMENTARY COUNSELORS BY
GREATER THAN .25 POINTS ON MEAN IMPORTANCE SCORES

Schools with Schools without
Elementary Elementary

Item Counselors Counselors

65 . 3.38 3.64

69 3.n 3.69

79 2.34 3.10

a3 2.45 2.72

Certain clusters of items stand out as one reviews the differences
in quality scores. Those districts with elementary councelors rated
themselves substantially higher on items related to use of outside
agencies, involving teachers in the guidance program and adequacy of

staff to carry out various functions. They scored lower than tﬁe

schools without elementary counselors on such characteristics as
b

orientation, placerent, development of integrated philosophy and
o5jectives for the total cuidance program and reporting test results.

In the case of the four items where there was s substantial
difference in importance sccres, the districts without elementary
counse]ors always rated the characteristics higher in importance
than did those without. These item% related to develapment of a
writien ghilesophy and Shbjectives, research and reviswing guaidance
~ateriais for sex >ias.

Discussion

A large anmount of the cata collected during Phase Il has tended
TO sugpe~t parts of Phase I, carticularly in relation to functions shat
counselors see as strencths and weaknesses. Such areas as groug

- 42 -
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processes and communication with teachers, parents, agencies and
other significant adults remained weak areas. Some of the reasons
as perceived by the cocnselors for these weaknesses also became
evident. Usually these reasons centered upon too few couﬁse]ors
or.inadequate facilities.

From the differences illuétrated by Tables 46 and 47 it would
not appear that these weaknesses become particularly greater or
iesser regardless of whether Guidance services are offered at all
tevels or only in tre secondary schools. The major difference in Lotk
cuality and importarce in that situation appears to center upon the
tzvelopment of a written orogra~ of guidance services coniziete witn
a chilosorhy and objectives. This particular =—atter of whether

Sistricts COSsess a write

11

n guidance program that provides zontincitv

3 -

SrTIToE O PFiTary i-portance bv the

O
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As was menticned in Chapter 11, this alternative would not appear
particularly realistic in view of school financial problems.

The fact that characteristics dealing with pupil records policy
were ranked so high in both gquality and importance would seem to
indicate that concentrated efforts to in-service counselors do have
an effect. Although we do rot have comparable data from before the -
ernshasis upon pupil records began to validate such a conclusion it
should be pcssitle in several years to replicate that part ofrthe
study and se= iY (ke scores decline aftq( the topié has become less
strongly emphasized.’ _

As we enter upcr. the third and final phase of the study we will

exaine many of these same items fro- the view of the publics with

whom the counselor dz2als -ost commonly: students, parents and teachers.

L
'
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Chapter IV
PHASE 111
Phase 111, the final part of the study, Qas designed to obtain

information from students, parents and teachers in a selected sample'
of school districts from amoMg those who had responded to Phase I1.
Personal contact was made with the director of guidance in each
district and their help was solicited to select the sample and dis-
tribute the guestionnaires and return them when completed.” The '
research coordinator arranged to visit each district after they- had

given their tentative dgreement to participate in the research. At

RHat - tire he explained the purpose of the research and the procedure

ot

that was to be used foc selecting 3 sample of parents, students and
staf® 1o complete the survey ‘nstruments. As in every ‘phase of the

study postace was provided s that the resnandents era LWREer RO

oxligation for their participation.

Prepcration of the JQuastionraijres:

Fhase 1il was in rany wavs the most complex of the portions

cf this survey, not only were districts beirg asked” to make consider-

-
-

[+7]
—

y —ore e“fort to supoly the data than in either of the Qrher shases —
P21 | er of tr

o

isieac Or constructing

i+
Ul

]

l
L}

ne guestionnaire it was necessary to
t b

develoo several and aleonz with ¢

i

T a corresPondineg large amount of

arzlysis could He ex-ecteda .

Tecassarv 10 cecide how many differans Iroaps were to be survae o,
T-e adviscry commiitee —er -a “eview the crracsail developed by thet
* - - . - -
researes fotritrator znd firally settled wn e-arate questiorusires

-
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for students in grades 6, 9 and 12, one for parents and a single

questionnaire for teachers and administrators. This provided six

basic subaroups for analysis, in addition teachers and administrators

were as.a¢ (o indicate whether they were employed at the elementary,

> N
.

middle/junior high or senior high level. This provided the bossibi!ity

for further breakdown'amoné_the data.

The actual development of the instruments was not proportional
17 difficulty to the Phase |l questionnaire. Moct of the items were
drawun from the Phase Il instrument and were then reworded to fit the

opulation to which thev were directed. Items were selected on the
p \
bFasis o° 1t 2 consice 'ns: {1; that they concern functions about

which the population could reasonably be expected to have some

xacwledge or opinina rd4 (2) thnat they be generallv comparahle acress

> cozculations so that comsarisoms cocld be made. it was not alwses

”~

cossible t2 select items that rilly. net both crite: ja. For exangle

a4
1]
ty
rt
J
2]
]
¢
[N
[
Ut
rv
(4%
(4]
J
~t
&
—
[4%
0
-
9]
r

abiy have had considerably .iore

ex20suTe 1o various zuidance serviszges than-elither—asixth orf a ninth
-Sne€ sen

*~j"“"‘§?§€§F“§$ZT§T'Lf 2awise since a maority of districts do ndt have
eie~ertar. cuidance the guestions f3¢ sixth oraders would have toc be
wIried T Ss.ct oz owevy as o zllow son response even 17 an efenenta:v
Toune2lor Tav not have beer avallahle to provide the service.

~onendix I containg coniss of the five gquestignnaires that were

T miXIR ogra s o o otionmaire differed the most from the rest.
P2 o730 mel onidy eicht scaled resolnse items ard these were based ori

3 thres ocint resoconse - usually, sometirmes or seldor.. There were also
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two open ended questions gu‘be completed. ) .
The other four questionnaires wsed the same quality and impors-

ance, four point scales, that héd been used in the Phase I! question-

naire for counselors. The nin:h and twelfth grade questio;naires ware

virtually the same except that the twelfth grade instrument contained

43 itens ari the ninth grade instrument only 28. The parent and staff

t

uestiornaires were similar in many vays to the student surveys but

R e

d2alt ~ore with commurication and referral than with the aztual

counseling creocess.
Parent cuestionnaires. were accomsanied by a stamped, addressed

s 1h3t they' could mail their. response directly back to the

r

rveloc

30

1]

research coordinator ir -otal anonyrity. On each envelope was a code

wn !
(A4
]
0
rt

~uTder that iderntified the di of orisin but rhat was all. -

Tae directors of puicarce in the particinating districts were

e —
e
PP

Teqeested td collect the staff ard student jgizg_ggg_gg:u:n—%hcf~1n

e

[ kst (he researcn coordinator.,

Seiection 9€ the Sarmole

12 was decided <o sefect = 20" random sarole of those districss
w10 had seen ingluded - Phase 1) of ihe >iudy, to participate in
Frase 111, This amountes to 21 school districts. In deciding on the
site oY tris sarple it was felt that this represented as many districts i
as tre research ceordihator might reascnasiv te expected to visit
zersonz’ly Ir the tima that remained to comaiete the project tefore
1tz end of the 'STL-T3 school ter—. Cme district refused to particioate

hern conmiaczted and thres —ore 214 ros to~nlete the task assigned to

Them. of these “ou- altermz.e ssiections ware mafe Tor hwo that were

” : - 57 -
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7,

4

identified 'early enough so that the final results represent responses
from 19 districts. ‘
Theﬁdistricts were requested to select a random sample of 105

cf the students in sixth, ninth and twelfth grade to respond to the

suestiornaires. Each of these students was given a survew form to

take home to their parents. Districts were requested to eliminate
any student fror tae sariple when a sibling had already been selected,
this prevented sendiné rultiple forms to the same parents. Likewise,
districts were asked to give a for= to 25% of their teachers and to
avery inlding principal where a counselor was functioning.

£s a final thought que fionnaires were mailed to 254 counselor

ecucators at 20 coileges an.. universiriex in Pennsylvaniz. These were

the same forrs that nad oee - ent to counselors in Phase Il. It was

e

O
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Ferec Ie-er 3 TiTTerent cerscaztive of rhe guality and inportance of

e

‘the various characteristics of that survey ty having this groups

252Inses Tor compaTiscn with the counselors. Unfortunatelv, only 35

«€ 2 278r returrel ard Ihese were felt %o represent to small a resnorce

e even tomsider. therefire, ttey were Ciscarced.

Tegeest ang acteally zist-ibetes t=e suTvey instrurents. Tigure §

Sesirises ite cercertaze o responses received on each tvoe cf
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had been made aware that the cdata would be entered ancnymously into a

¢

Statewide aggregate ra;he? than being reported back to the local

districts, the advisory committee felt well satisfied with the

response. <

Figure 5
RESPONSE TO PHASE 11! SURVEYS :
Number Number Per Cent
Porulation Sent Out Returned  Returned
Admiristrators 100 : 55 557
Teachers 500 217 43z
Parents i 1650 . 431 26%
12th Srade Students 550 Luo gox
Qth Grade Students 550 425 - 79
6th 3rada Students 659 Loy 35%
Jotals 33020 2047 525
Stat'stical Cesicn
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»
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entation of the Data

F

he format for the presentation of the data in Phase |1l will be
muyc. ke that of Phase Il, however, the data will be divided into
six secticns relating to the six subgroups of respondents: administrators,
teachers; parents, 5th grade students, 9th grade students and 12th grade
studenls. In the final section of this chapter, entitled distssion.
we -'ill carrelate the six populations' responses on certain common
items,

ndministrators: :

Out of 102 building orincipals incluced in the survey sample, .

55 completed responses were returned. The tabulation oi data in this

section reflects a combinatioh of elerentary, middle/junior high and
. ) j

senior nigh adrministrators. No attermpt has been rade to break down

- - i ) )

the cata furt-er oy grade level Secause of the small number of subjects

Ir owhom we are cealing. - .

-~

e 48 summarizes the administrators' responses on both quality

and iTocrtanze “or the £2 iters of their instrument. Just as with ine

. . ) * . .
cocnsalors resaornses 1o the Phase ii iterms, importance outscored guality
o7 every irer "e rean cualily score was 2.55 and the mean importance .

ly below those of the

B

re¢

5c2re was 2.0, 2oth of these means were slig
counvelnars! Fhase ') omeans (.21 zns Ll respectivelyiand showed a

SOTeRTE wider (oreacd ketueen Suality and irpor:ance.
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Table 48

QUEST I ONNAIRE

MEAN RESPONSES T0 THE PHASE

ADMINISTRATORS

—— - —

Qualit

Importance

———ee.

ftem

O~ NV OWONCN NG Y O ot T O W -ty oc2Q,Z926l...UEQ.:,Q.337.5:;DB Yr) €9 f -
& N o 553416]34,1 31.7. 2:225527 NS AN N I oA L 00y G 6oy € ) e 5 I A
? . . * ? 14 ’ ’
31;2233332 33332«33-32¢q3332.33.32333333~3s33..).\:3.3s..3::33.8

COCO Wt I NN O N O =T 2 P~ P~ (D) MV CVT Yy AN Gl BN ) (4 L e r: T S LY e LT (0 Y O ) "’y ey
—39677 D C:b SQ,SL .J]b:«Jﬁl_,lsJ.DL AR AN AN SIS N oIV RPN o N /s W T 4] .D.J:C:f. Yoy < c::

0 a 0 . . ’ [ [

2111237)2!.222:2:2:22:32:32]nJQ._::.)?.::« 2~ :..n:..l:::

(%4

TN O e AN S T o\ WY O e Ay LA e (AN A ¥ AW S Rt A e W S SNen AUV O — [TAT RSN R A RN ST 4
ol e e e A BT I Y I S B S B O N N NI | IS SIS S IS | .:.D.:_D_D,D,Df:I.ft. [ A R N SN AN T
B




O

ERIC

Aruitoxt provided by Eic:

Table 43 (ceontinued)

L

lten Quélity Impor tance

91 3.1 3.41
93 . 2.68 3.43
35 2.28 3.34
Y 2.7k 3.46

99 2,16 2.75
101 2.34 3.0 .
103 : 2.8% ) 3.22 !
125 2.82 3.24
107 2.04 ~ 3.07
335 2.904 3.04
1 3.42 3.76

N 103 2.32 3.17
115 1.92 2.95
17 2.15 3.10°
11a 2.3 3.22
121 2.36 3.35
123 3,24 3.61

characteristics for cuality end importance, in the case of the admin-
istraters’ ranxing by imcortance there was a three way tie for fourth

ate among items &3, €7 and 63, therefore, six items were listed for

-

Out o 530 :ga:hers ~1C were sampled, 217 questicnnaires were
returned. A} i~ tha case 8 the adrinistrators nc attempt tas been
~ade to separate <he cata by 'grads level. A1l seacher: h;ve deen
combired for the aurn~cses of recorting their responses.

atle 532 indicates the —ezn scores for the teacher s.bgcroun.

Sinze zhev are responcing to exaztlv the sate iters as were the

acTinistrators, t~eir scores are directly comparable. The mean scores
et 2,20 For G4aiity and 3,28 For ?r;crtan:e are the nost disparate
that we have veu saen. whereas, ir the counselor ard administrator
Jat3 osly a few items had mears bSelow 2.0 07 quality the teachers



. C Table 4a

L4
.

TOP AND BOTTOM RANKED ITEMS N QUALITY AND IMPORTANCE
MCCORD!N” . TO ADHINISTRATORS

Highest Ranked ltems by Quality ~ Highest Ranked ltems by Impor tance

#ill The confiderziality of ali #47 School policy concerning
information obtained for confidentiality is clearly
Guicance purposes is sCrup- i‘estab1isned and made known to
ulously maintained. _ all interestcd persons.

#47 Scheel policy concerning FUT The confid ent|alnty oF all
confidentiality 1s clearly information obtained fer
established and -made known guidance purposes is sCrap-
to all interested persons. ulously maintaired.

=41 The freguency and lesgth of =123 The auidance departrent plays
counseling sessions is larcely an integral role in the place-
deternined by ths Jdesires and ment of students in-curriculum
neads of t=e individual croupings within the school.
students. ’ ) R

1! Farerts are provided with an =43 Counselor load and counselecr
0pOTtur ity to consult witn duties are orgarized to a1low
tre counselor at a tirme con- the counselor adeciate time to
veniart %o the parent’'s ; crevicde individual Cu-“SQ}IﬁQ
e~>ioymant scheciie. t

T12% T=e guidance-cepart-ent plavs 67 The odiectives of the zuidznmce
al intexral role ir <he plazce- 2Teg am are in written ‘or-.
'ent 0F stude~ts Tm ocurriculun . ‘
Sreadings wit>~in the scheol. €3 The chjeztives of the guidance
. orcgram are understocd Sy the
scnoct's professional staff. .
Lowest Harkez ltz-s =y Qoality Lowest Rinmked !tems hy imao-tance
=17 A pla~red acp-ozch Tor iavol- =17 A piarnad aporoach For imvel-
ving pares~ts ir ¢-oup oro- ving parents in group oio-
tRCures iz gprovized. cadiras is provided.
=3 & svsier of zounizatiens =IFTV-lo- 1o Durchage aterials
arg ¢r3anized o crovice ihe a"e reviewed for 2o0ssible sex”
total =13t nTi~ gsszertizl hias. '
infgrmatisn relevans o )
cince orocra— activities.
=7 The tezczhinmg statf comirisn- =351 Courseling se-vices are avaii-
228 o the olannin~g of thz 2blo 2 out-o-schoe?l wouth.
g.icarce progran
-73_
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Table 49 (continued)

Lowest Ranked Items by Quality Lowest Ranked Items by Importarce

#77 Ltudies-are made to deter- #5 A system of written commur;-
mine student success on the . cations are organized to
job ard determinants of -~ provide the total steff with
such success or lack of + essential information relevant
success. to guidance program activities.

£83 A continuing appraisal of #115 A record of students seeking
student success in college, fu!l’cr part-time employment
vocational school, armed q is maintained.

services, schools add
business programs is pro-
vided to eraluate and
improve the school program.

* : .
rated 20 itemsvthﬂu icer. This was by far the most negative response

AN

-~ of aHy‘of the pociiaions that will be discussed.The teachers were

particularly negative atoii.the quality of communication between the
canselors and themselveé. This was not in the sense of written
communications because that item was ranked among the lowest in
importance just as it had been by the counselers anq the administrators.
Rather it referred to making teachers directly aware of what was being
donp by the counée!ors. The teachers apparently wanted to be involved
in the planning of the guidance program. Again confidentiality of
pupil records surfaced as an area where the counselors were doing a
good job as is shown in Tabie SIJ

Out of 1650 survey instruments sent home to the parents of the
students included in the study a.total of 431 were returned.

Table 652 indiéates the mean responses.og the parents to the 22

items on their questionnaire. The last two items on the checklist
..71‘..

83
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Table 50

! \
TEACHERS' MEAN RESPONSES TQ THE PHASE 111 QUESTIONNAIRE
ltem _Q.u_j_;a_!_i‘tl ‘\‘ ImEorta.__nC_e_
] 2.29 : 3.43
3 , i1.38 . 3.20
5 11.36 2.92
7 1.51 | 3.00
9 2.54 3.74
! 3.23 3.54
13 2.83 3.561
15 '2.01 3.40
7 1.34 2.90
] P2.32 3.26
21 2.58 3.40
23 2.28 ‘ 3.21
25 1.99 ‘ 3.14
27 1.90 2.93
29 1.90 3.04
31 2.32 3.30
1 33 1.95 3.18
g 1.97 3.18
37 2.08 3.38
39 2.02 3.20
L 2.89 3.45
43 2.04 3.67
4s 2.34 x 3.27
- b4y 2.87 ‘ 3.51
Lg 2.22 : 3.22
51 1.19 \ 2.73
53 2.60 3.34
55 2.59 3.47
57 2.54 3.53
’ 53 2.2 3.37
61 2.75% 3.31
63 2.49 3.39
65 2.51 3.20
67 2.57 3.24
6a 2.09 3.49
71 2.09 3.24
73 1.84 3.61
75 2.14 3.39
77 1.68 3.21
79 2.35 3.15
31 1.80 3.19
83 1.61 3.06
35 2.19 3.46
87 2.85 3. 41
39 2.63 3.36
- 75 -




\ Table 50 (continusd)

1ten Quality Inportance

91 2.99 3.50

93 2.31 3.38

a5 2.20 3.39

97 2.53 3.49

39 1.72 2.73

101 2.37 2.92

103 2.27 2.94

105 2.27 3.17 .
107 1.81 3.11 T
109 1.49 3.06

1 3.03 3.55 ”
13 2.18 3.36 ,
115 1.89 3.07

17 1.95 3.19

119 1.9} 3.30°

121 2.06 3.21

123 2.72 3.49

2

requested that the parents give an overall ?atino to the quality of
their school's quidance program and that they rate the importance of
a qguidance program as far as beung necessary to their child's total

V)

educatnon.EleVen,percent of the parents were unable to respond to the

first question and must be assumed to have felt that ‘they lacked

knowiedge atout their school's guidance program, a sugqgestion that is
borne out by saveral comments to that effect written on the surveys.

Fourteen per cent felt the guidance program was excellent (4 points),

© 32 per cent-dave it 3 points, 21 per. cent gave it 2 points, and

I5 per ecnt rated #t in-adequate. This care out to an average response

of-2.53 in quality. As to the importanc+ of a quidance prog;am to their
children, the parents ware very éosi;ive. Sixty—five_per cent rating ;
such a program highly irportant (4 poi~*s), 22 per cent rating it at

3 points, & per'cgnt at 2 points, ancd .aly one per cent indicating it

- 70 -
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-

25



Table Gl

Hi nest Ranked Igpns.py Qgp!LEL anhest Ranked Items by Importance

511 Parents are provided with an

.opportunity to consult with
the counselor at a time con-
venient 'to the parent's
schedule.

111 The conficentiality of all

irformation obtainec for
guaidarce nurposes is scrup-
ulously maintained.

“O1 Inforration is provided for

the studert or local educa-
tional and vocational opp-

ortunities.
a2

“73

Y9 Teachers -and -counselors work
together as a team to meet the
needs of the students. :

“43 Counseior load and counselor

duties are organized to allow
the counselor adequate time to
provide individual counseling.

The administration provides the
guidance department with' adequ-
ate personnel and funding.

“41 The frequency and length.of. 213 A systematic method of commun-
counseling sessions is icating information to parents
larcely determined by the concerning their chMurer,
desires and needs of the either oral or written, nas
individual students. been established.

247 School policy concerning #111 The confidentiality of all
confidentiality is clearly information obtained for guid-
estatlished and rade known ance purposes is scrupulously\
te all irterested persons. maintained . o'

- Lowest lEUYffL.L“’AE.EX_QHQJj:Y Lowe t_Ranked ltems ULy fmpo rtanc“

N
©

#51 Counseli=qg services are HSI Counseling services are,

O

ERIC
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availatie to out-of-
school youth. '

#7 The teaching ostaff contri-

Butes to the planning of the
auidance pregranm,

~

4

#17 A planned approach for in-

volving purents in group
procedares is provided.

“5 A syster of written corrmun-
ications are organized to
provide the total staff with
information relevant to
quidance proqrar activities.

available to ovt-of-schocl
youth,

#99 Prior to purchase materials

are reviewed 7or possibie sex
hias. -

=17 A planned approach for involv-

ing parents in group procedures
is provided. .

75 A system of written communica-

tions are organized to provide
the total staff with information
relevant to quidance program
activities.

77 -



" Table 51 (contirued)

Lowest Ranked |tems bX_Q”aLLEX Lowest Ranked |tems by Impcrtarnce
- ‘ *3 An organized, on-going - #1011 Group processes are used by
- > program of in-service the guidance staff to dis-
training is conducted for . seminate information.

staff members to fami.liar-
ize them with the structure*
and activities of the

a
.

school's pupil personnel b
N services,
Table 52

PARENTS' MEAN RESPONSES TO THE PHASE 111 QUESTIONNAIRE
ltem Quality Impor tance

] 3.10 . 3.48

3 2.49 ' 3.56 .

5 2.04 3.45

7= 1.87 2.95

9 2.19 3.18

11 2.32 3.46

13 1.59 2.90

15 2.04 2.78

17 2.65 3.56

19 2.58 3.56

, 21 2.12 3.40

23 2.04 3.51

25 2.05 3.46

’ 27 2.75 3.70

29 2.2} 3.29

31 1.89 3.28

33 2.25 3.40

35 3.10 3.69

37 2.67 ’ 3.49

39 2.39 3.38

4 2.00 3.43

43 2.32 3.40

vas not important at all. This averages out to a mean rating of 3.t

on importance. Actually averaging the 22 items in Table 52 gives us a

- 78 -
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Igtle 5

v -

TCP AND BOTTOM

. ACCORDI

- - —

-———r——.

Eiﬁiiiﬁjyﬂyffijteff by Qua{i}v

#35 Th: school counselor provides
individual counseiing uncn
ressanable request. by students.,

=1 You are able tc schedule -
cenferences with couaselors
and other schoo! persorine!,
at a time convenient to your
cchedule.

727 The cuidance program assists

stusents in making decisions

ioacerning career-planning,

“wrse selection, post-high

LooTab tratning, etc.

AT TR quiuanc@\oroqraw assists
Stedonats tirough the prov: -
Sluroct matoria's, special
R PR relative to
Crnoer alanning, educaticnal
nianning ond rersonal needs.

ete.,

s
-7

7 The scheol's curricalum tries
to rake its courses velaie as
ruch 3< possible to the world
ot worl.,

fuality

iC_T0 PARENTS

e

-

RANKED 1TEMS (N QUALITY AND 1P QRTANCE

B T S Y

%27 The guidanc2 program assists
students in making decisions
concerning career planning,
course selection, post-high
school training, etc.

The school counselor provides
individual counseling ‘upon
reasonable request by studentsrl

#3 The quidance staff Leeps in
centact with vou when rnecessary
by either phone or note.

The school's curriculum tries
to make its courses relate as
much as possible tc the world
of " work.,

Students are provided with
irformation about locail educa-
tional and job opportunities.

Lowest Ranked 'ltems by Importance

©" 212 Your wchoul's juidance #15 Group processes are used to
department has 3 presran of couasel students when appli-
effective pubiic relai inns cable.
Within Y he community.
L
7] The schoo! uses anpropriate 13 Your school's guidance depart-
forrunity services-.to supple- ment has afprogram of effective
"ent quivarce services of fered publig relations within the
Sy e school., cmvnyn?ty. <
& i :
- —A7.9 - . .

O
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Table 53 (c continuad)

—— s e 5 o - i

2

Lowest Ranhked Items_gl Quality Lowest Rarked Items by Importance

#31 The guidance prograr offers 47 The schenl uses appropriace
ideas which help parents to comaunity services to suppie-
better understand and cope ment guidance services of fered
with student behavior. by tih -Chool.

#41 The schonl has provided you *3 Guidance services ire available
with an opportunity to v you as a parent.

discuss the post-school
educational and vocational
.plans of your child.

mean guality srore of 2.30 and & meas importance score o 3.38.

Tabie 53 suwrarizes tre pdrentf' higiest and iuwast canked items
on both o ality and imporiince. Oﬂ!y four items appecr in each low

Y

categor} rather than the ciusionary five because the parents' responses
engerderbd a three viay t'e an the f.fth item under q ity and with
only 27 ites thic wa 03 Mave Eeft very few not listed on the chart
and ignt have provided a a4 picture of what we mean by the lowest
ranked i;ena.ﬁThe'parents showed @ great deal of congruence between

gquality and irmporta-cc with three |tems appearing on both lists under

the hinl category end fwo jtems O;pearing on both lists within the-

. low cateqgory. !rterestingly <1oujh the counselors appear to be providing

the narents withk ad~quatez opportunities to dfscuss*their'chjldren‘s

. £ ’
proplers but did ~ot seem to be offeriny the parents tre type of help
the, des ros’ B ..

- <

Lanle « identifies paren* resporses to two open-ended: questfons

-«

The firs+ asned ro('chfr views on the major strengths of the guidance
proegram and the second solicited constructive recommendatioys for the

-
improverer.. of the program.® Respodses were categorized as well as
< r

1

80 -
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STRENGTHS OF AnD RECOMMENDATIONS FOR iMPROVEMENT OF GUIDANCE SERVICES

NUMBER UF -
STRENSTHS RESPONSES
- .

1. Counselor Competency 36

2. Tounselor fccessahility 23

2. Counseling the Colleqe-Bound 22

#. Career information 22

5. Meets tndividual Student Heeds 21

. Course Selectionn 15

/. Parent Comwunications 13

3. Teacner tnvolverent 8

7. Explaining Decisinn~Making Skills 7

12, Elementary Guidance Proqram 4

11, Pupil Assessment 3

12, Physical Facilities ]

ZECOMMENDATIONG

I'. Parent Communication 86

2. Larger Staff 34

2. Career Counselinnq 25

k. More Individual Counseling 20 .
5. Counselor Competency ' 18

f. More Attention to MNon-0. 'leage Bound 17

: 7. More Elementary fGuidance , 10

3. Better Public Relations R 10

9. Aid in Course Selection 9
17. fnvolve Teachers More in Counseling 7

-11. Help Studen;; Obtain Fdnancia! Aid 5 -

12. Additional Clerical Help 4
3. Do Follow-Up Studies on Students .3 :
14, Less Administrative Duties for Counselors! 3
15. More Group Counseling 2
15, EBetter Oriencation ]

- °

r

-
sossible according to iheir similarities. 15 should be noted that

there was a areat deal o? simildrity between the two lists. For

eAadiple counselor competency was cbaracterizcd by 36 parents as a\

major strength of their district's gquidance program and by 18 as an
B ' X
area in need of inproverent. Likewise, 21 parents praiseéd the
wuidance prodrar for the individual programming ity provided for
. i .
(4 - ,
" . - 31 -

a 90 .
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students and 20 saw a need for mor: such indiv.dual attention. As
. M -
might be expected there is an obvious difference between the guicance
services of scnool districts and a considerable similarity among the
2

characteristics considered important and desirable by parents.

. xth Grade Students

Responses were obtained from 469 sixth grade students in the
19 participating schoo!l districts. This represented 85% of the sample
of 550 students Eurveyea.

The first item asked-whether students and teachers trust and
respect each other. The responses were 48.8% usually, 44.7% sometimes
and 6.3% seldom. This would appear to be a generally positive response.

©  The next item asked wheths:r students have a chance 4o express
their feelings and desires. The responSe waSvConsiderably less pbsitive
than in the previous item with 28.5? usually, 45.6%-sometimes and
25.6" seldom,

Iéem three asked if 'scmeone tries to help the students meet
their needs. 51" responded usually, 36.9% sometimes and 11.2% seldom.

The next item asked whether teachers show an understanding of
the reasoﬁs why students may not be doing well in class. The responses
were 499 usually, 387 sometimes and 12.6% seldom;

One of the most negative responses was.evoked by item five which
asked whether the students enjoy attending ;chool. Orly 14:8%
responded usually, 47.2 ? sometimes ani 37.8% 'seldom.

~

To the question of whether students pick on another kid whe is

- '

different 41.37 responded- usually, 39.8% somet imes and on!yil8~72
. -
seldom., This would seem to indicate a need for improved peer relations.
a . . .- ) BTf{/ N a

L

~91§ ) .



To the question whether students are given a chance to make
Jecisions for themselves 25.8° answered usually, U5.72% sometimes and
23.% seldeon.,

The last item was seen in the wost negative sense by the
students, When asked wrether <tudents have a chance to get together
cand discuss problems rrat are bother.ny them 16.4% responded usually,
33.5. sometines and 19,9 seldor.

None of the ! - related specifically to elementary courcelors

. since a minority of school districts eriploy such staff:, The items
. ‘0
«ere chosen 30 that they would reflect attitudes and behavior pitterns
]

coronly dealt with by counselors.

The final two iters requiréd open-ended responses. The first
aszred the students to indicate what they would change about school,

if théy hada the power to change one thing. The responses are tallied

- ) '

in Tahle §5,

.

N Table 55
A T H s
ASPECTS OF SCHOOL ELEMENTARY CHILDREN WOULD LIKE CHANGED
. .
CHANGE. : RESPONSCS "o
1. Shorten School Time - 78+

2. Hore Discipline . . 38

3. More Interesting Subjects : 30

4. Change Methods of Discipline © 13

a 5. Jdpportunity to Express Opinions i 12
6. Allow Chewing Gum ) . ' 12

- s. fqgual Time for All Students . 11

6. School Rules 10,

®. More Activities and Intrarurals 8

10, Longer-Recess ) . ] 7
=TT, Elininate bress Code ) * 6
12, More Physical Education . . 6

12, Eliminate the Non-Graded System ) 3

v .\ '
“ - 83 -
t .
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“Table 56 catalogs the sixth graders' answers to the question of

how school could bte more helpful to them. /

rd r

Tabté 56
. WAYS SCHOQL COULD BE MORE HELPFUL
‘ 1ROV NENTS RESPONSES

1. Better'Facilities and Materials L8

2. %adividual Help from Teacherﬁ 28

‘ 3. Less Homework 25
4, PRetter Lunches - 24

5. Make Subjects-More YUnderstandable 23

6. Someone to Talk Over Problems With 17

7. Be Allowed to Work at Own Speed . ‘ 17
8. Study Halls - ‘ N 14

. 9. Value Sharing ©N 12
0. Longer Lunch Period 11

17. Choice of Subjects . 9

12. Less Hoise in Class 6

3. More Field Trips . ) 3

¢ 14, Be Allowed to Make More Decasnoﬁ! 3
LY Chanqv from Open to Traditional Llassroom 2

16. Quiet Arex for Study 2

ELEQZ£HEEkLE}UanL‘

-

Four Hundred and®thirty-five ninth grade students, representing
, . -

75 of the sample, responded to their questionnaire. Table 57 -

sutmarizes the studentsd vesponses-to the 13 items related to the

-

qualify‘uuiéumortance of their quidance services. When asked to
' . < .

rate the overall quality of their guidance proéram the ninth graders

.

provided a rmean score of 3.04 on the four point scale. This compares
““avorably with the average mean score of 2.91 for the ‘13 items i@)

« Table 57. When asked to rate the importance of a quidance program

'

as nece~sary to theit total education the students supplied a mean

rating of 3.48. The responses to these items were considerably less

extreme thgn those of their parents. ’
- . s)‘; ,/ . ‘
' ' - 84 -
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Table 67

NINTH G@épERS MEAN RE&EpNSES,TO_lﬂE PHASE 111 QUESTIONMAIRE
ltem Qualigl Importance
| 2.65 3.17
3 - 2.72 3.45
5 3.16 3.54
7 2.83 3.28
! E 2,40 3.23
i 2.91 3.33
13 3.43 3.61 .
15 3.56 3.67 ¢
17 2.62 2.84
13 2.83 3370
21 3.12 3.47
23 3.31 3.62
25 2.15 3.22
Table 58
TOP AND 30TTOM RANKED ITEMS IN QUAUTY AND- 4MPORTANCE
A\CCORD ING TO NINTH GRADERS
Highest Ranked ltems by Quality Highest Ranked |tems by Importance

215 The Survices of the guidance ‘IS The s»rvices of the guidance

1epartronr #re ava.latle to
‘ l

-~ . IA..L- .../&L-,.. »—k».rx'
SvwL IO ot PRSNG0S

rescurce center containing
information ahout careers
and career plarning,

Q.

/" ' 'l, -4

department -are available to

a1V geudents in rrbanl
Postudents in WY schontl,
'y i

;

<13 You have the. opuorLuni:y for #23 Your quidance dﬂpa+tment
indivicual counseling with provides assistance when —_/
the school counselor wher. needed to help students ‘
needed . . select the rorrec t gigh school’

/ . courses to best meet their needs

23 Your quidarce department - #13 You have the opportunity for
pravides assistance when individual counseling with
needed to help students the school counselor when -
wolect the correct high - needed. “
schonl courses to test meet o

. their needs. .
-« .
“S Your school fmaintains a ° “5 Your school maintains o

{resource Genter containing
\\nforma*IOn about careers
and careerqoplanning,



Highest’ Ranked Items by Quality

Table 58 (continued)

Highest Ranked items by Importance

#21 Your guidance department

'

provides for your use

materials o1 career planning.

Lowest Ranked Items by Qua[igx

:25”Students have a chance to

get together and discuss
probleris that are bothering
them,

#9 Opportunities exist for you

to learn riore about your
self,. your interests, your
strenqrhs and weaknesses,
yodr values, etc.

=17 Your quidance departmen®

Fy in planning the guid

responpes.

]

and ca

to

N

’

O
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2.84 al
¥

uorks with small groups -
when appllcable

The quldance department has
ar orientation program where
they |nf0rm you of the diff-
erent quldance servicgs that
ade available from t .
sohool

/"/
nce
prurra,, your schoo g.veq
cunslderatlon to what you
corscder important, rather
" than only what teachers and
priincipals feel is

-1

f—— =

important.

#21 Your guidance department
provides fer vour use
- materials on career planning.-

Lovest Rankqg_ltems by Importance

#17 Your quidance department works
with small groups when applicable.

(Only one charactaristic has been
included in this category since
the remaining items were al) very

-close to the top five in mean
“score.)

)
//7mportanco scores were grouped.verv teghtly on the ninth graders
\

|

the scores were

,

f

thel

’
a

With the exception of item 17 which had-a mean score of

in the band from 3 .67 to 3 17. Accessability

/

Feer counégr|ng seemed to be the strenq*hs the studentizascrubed
r counselors, while the weakness of the program could ke

summﬁrfiﬁg as a lact of responsiveness to individual needs,
< g I N . /

i
Lt
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Table 62 . P

.

STRENCTHS OF fng, RECOMMENDATIONS FOR |MPROVEMENT OF GUIOANCE SERVICES

——— - . —————— e - e i —

. 4 -
HUMBER OF
] STRENGTHS. ' R:SPONSES
1. Career Planning 71
Do Course Selection 50
3. Counselor's Jdillingness 1o Help Lo
e CgunseloriﬂcccssebiISt//Availability .31
>. Lounselor ! Compatency 15
L. individeal Counseling 11
7. Guidarce ﬁwformaticﬁ Available 7
5. TJeacners Are Undersrtanding 3 .
7. Encourages Decision-Making 2
{ f 12, Good:Zomrmgnications with Students ] .
ol I'l. Criertation to Available Guidance Services |
‘} 12, Sarvice to Non-Accdemic Students ]
Y 13, Group Guidarae !
\ﬁ - ’
RECOMMENDAT i0ny
I. More Grouo Guidance : 29
=. Orientation 1o Aviilable Guidance Services 23
3. Information Beaarding Careers 19
. Hore Counselors ; 18
5. Counselor Acccssab?lity/Availabili#y 17
5. More lIndividual Counseling ' 15
7. Up-Dated Materials 8
3. Counselor Comdetency 7
3. Helo with Teacher -Student Prohlens 6
19, Carecer Plarping 4 6
7 11 Course Selection 2
s 12, Counselor Should Be More Involved 5 :
13. "eed Counselors of Both Sexes 5 ¢
1L, Mare Inforration on Schaol Program 4
I5. Botter Pupi) Assessment 4
"L Hira Younger Counselors b
) ' '7. Resula: 1y Scheduied Interviews 3
17, Better Test interpretation 2 ’
iv. Less Administrative and Clerical Duties 2 ‘

. ,
Table £% lists tre ninth graders responses to two open-ended

, iters that asked what the strenqtns of their schooi's auidance

——e h /
. o 1 .
proqran were and what recorrendations they would ~ake for its

] J
ttprovaeriat . - !

I 06 .
ERIC -
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Iﬁplfth Grade Stuggets

The final grdup of respondents queried  in Phase Ill of the study
was the high school seniors. fFour hundred and forty seniors, repre-
ser ..ng 80/ of the sample, returned their questionnaires. Table 59

summarizes their responses to the first twenty items on the farm.

Table 60
TWELFTH GRADERS MEAN RESPONSES TO THE PHASE 11! QJ%STIONNAIRE

| tem Quality - Importance

A 2.42 -+ 3.35

3 2.61 3.61 B .

5 3.29 3.74 ™

7 3.07 - 3464

9 2.10 3.56

1 2.22 3.41

13 2.61 3.39

15 2.08 3.29°

17 2.57 3.44

¥.77 :Th 2.75 3.31

7] I 2.75 3.56

23 3.34 _ 3.73

25 3.53 3.79

27 2.53 2.88

29 2.4 3.39

Y 31 3.17 3.67

33 3.40 - 3.74

35 3.12 3.62
37 2.82 3.63

39 2.65 3.59

When asked to give an overall rating to their schools gulidance

program the seniars respo%ded with a mean quality score of 2.90.

This was reasonably clase to the average of the mean quality scores

-which was 2.77. InNrating the importahce of a guidance program to

.

their total eddcation the seniors gave it a very high mean of 3.63.

Over 93% of the seniors indicated that they had used the guidance
- 88 -
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services were provided by their school.

than the 337 of ninth graders reporting such usage. Table 61

-

“This was considerably tetter

indicates

which ite-s were ranked highest and lowest in quality and importance.

Ls with the ninth graders' responses,

\\;

the top five items in each columnt e

L

there was total agreemert between

Table 61

phihafiRat S

TOP_AND BOTTOM RANKED ITEMS IN QUALITY /ND_ IMPORTANCE

ACCORDING TO TWELFTH GRAUERS'

Highest jpnked ftems by Ouality®

#25

v

The services of the guidance
departrent are made available
to all students in the school.

Necessary information reqard-
inqg trade, vocational or
college training i's available.

You have the opportunity for
individual counseling with the
school counselor when«needed.

Your school mairitains a re-
source cepter containing
information about careers and
career planning.

You have access to the infor-
mation you want and need con-
cerning the various occupa=
tions you have considered.

Lowest Rg:}ed 1tems by Quq}ity

#18

Appropriate techniques are
used to prepare you in the
methods of applying for and
adjusting to a job.

Highest Ranked |tems by Importance

#25

£3]

The services of the guidance
department are nade available
to all students in the school .

Necessary information regard-
ing t-ade, vocational or
college training is-available.

Your school maintains a re=
source center containing
information about careers and
career planning.

You have the opportun}ty for
individual counseling with the
schoo!l counselor when needed.

You have access—to the infor-
mation you want and need con-
cerning the various occupa-
tions you have considered.

L4
Lowest Ranked Items by Importance

427

Your guidance department works
with students in small groups
when appTicatle. ‘



- ‘ h " ' Table 61 (contlnued)

— M i S e it S

Lowest Ranked lterms by Quality - Lowest Ranked !tems by Importance
#9 Your teachers do all they (Only .one characteristic. has been
can to nake their classes - included in this category since
meaningful to you in rela- the remaining items were ail very
tion to your future plans. - " close to the top five in mean
. score.)

411 Opoortunttles exist for you
. to learn more about yourself,
© your inferests, your stren-

qths and weaknesses, your P

values, etc. _ - . : : <

#%a ‘Your suidance pregranm Aelps
stucents to better cope
with schoo) @roblems and
concerns.

#]1 The guidange department has
an orieantaticn program
where they ‘nform you of the
different guidance services
that are available from the
5§hoo|.

2> Table 62 sum&arizes the tweifth graders' responses to the,saﬁé
0 oan ended items that the parents and nipth graders kad already
?esponded to, ''What are the major strengths of your school's gu:dance
program'', and, ""what recommendations would you make for your school's
gquidance program?" |
The responses were very similar in nature except that their was
a areater emphasis upon the need for career planning than was evident
in either of the other groups' re;ponSes.
- interestingly enouqgh almost ékact]y the samé Humber of seniors
i p}aiscd their counselors for‘providing career iﬁformation as did for
higher education information. Perhaps this indicates a change in the

attitude that counselors are only interested in the needs of the
/ 1

90 -
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tollege bound and co nothing for the job orientéd.

-

Table 62

STRENGTHS OF AND RECOMMQﬂDATIONS FOR IMPROVEMENT OF GUIDANCE SERVICES

° o L : : NUMBER OF
STRENGTHS . RESPONSES
1. Career taterials and Information ) 51
) 2. Kigher Education Materials and Information Lg
3. Counselor Willingness to Help 39
‘4. Counselor Competency 32
5. Counselor Accessability 24 L
6. Post-High School Planning 13 -
7. tndividual Counseling ) : . 9 .,
8. Course Selection Aid . ' 6
a_ Pupil Assessment ‘ 3
RECOMMENDAT 1 ONS
1. Additional Counselors ' ' <9
2. More Services for Non-College Bound 20
3. More information on Job Opportunities 19
L Orientation to Available Guisance Services 18
5. Aid in Course Selections s 14
£. Counselor Accessability T 13
7. Post-High School Planning 13
2. Up-Dated Guidance Materials . 12
9. More Individual Counseling 12
10. Equal Time for Ail Students-. 11
11. More Materials on Post-High School Pianmning 10 ‘
12. Give Students More Voice in Course Selgction 9 :
13. Get Involved More C 6
14. More Financial Aid Assistance L
15. Help in Scheduling Necessary Courses 4
14. Counselor Competency i 4 n
(7. Less Administrative ‘and Clerical Duties 2

‘ P ) \-\

Discussion

The meat of the_entire study has been presented in the tables
of this chapter. We find .ample agreement aﬁong the six- subgroups

as to the strengths and weaknesses of the guidance programs across

the state.”We also find there’exist great difference between guidance’

- .

& k'
LS -._9l -
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srograms which skould come 3s no surprise to anyone familiar with
~ducation in the Commonwealth. That these differences exist is

L]
evident from the four tebles of =srengths and recommendations where

she same characterist s exist on both lists, -

. Wwhile the cvidznce 's not as clecrcut as might be desired it
.:o21d appear that counselors are qenérally given more credit for
their vork in educationmal and vocational planning than in the personal-

social counseling area.

tn looking at the quality and importance scores for the five

«4haroups; administrators, teachers, parents, ninth graders and twelfth

graders, we find substantial differences in the mean scores obtained.

The sixth graders responses are not being taken into account because
’ “

. . »'... ". :
‘heir qdestionnaire took -a different format from that of the other

.

Vive. Even with the five sub§roups one must exe cise caution in
drawing too close an analogy #nce their questvionnéires. contained
Jitferent nu%bers of items and similar items with slightly different
wordings, HoweQer. deipite these limitations there are certafn

conclusions that it would seem reasonable to draw.

Foremost, is that in every instance the importance scores were
) . . -
«shstntially higher than the guality scores.. This difference ranged
* .

]

from .4€ for ninth graders to I.OQ for teachers. There was strong

/’ -
consistency among the groups on their importance rating with a range

g .
only from 3.28 to 3.42. However, in the case ofr quality there was a

most intcresting’dichotcmy with the adults rating the quality of the

“uidance services considerably lower than did the-students. The

1

mean guality rating by-teachers was 2.20, by administrators 2.55, and
M w

_92-
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by parents 2.3C. On the Bther hand nintH graders gave a mean quaiitQ
ratun of 2.9l and twelfth graders 2.77. This divergence is of

|nterest when one ronf:ders whether it is indeed possible to please
. O
all of one's publics equally. It would appear that in providing

services secen positiveiy.by students. one may displease the adults

with which one must also work .to be effective. A need for priori-
.. . . . 3 . - )
tizing is evident if that is to be the case. v
S R -
In trying to draw comparisons between the courselers perceptions

© | A o

7 . . .
"of the services they offer and those of their publics, the easiest

comparison can be made between counselors, teachers and administrators.
. ) . 2? 4 .
The items were virtually the same in every instance with only minar’
. . L .. L s
differences in wording to make them more appropriate for one or the’

other group. On 39 of the 02, items the counselors gave themselves

.a hlgher;:ft'ng than administ~ators and teachers, however, on 23

W

‘i temg the administrators ratings.were higher. Teacher ratlngs were

s «

thc lowest of the three qroups on all except four items where they

fe]l second. ‘
. \

The items on whlch admunc;@rators generally rated counselors

higher than did“the counselors themselves can be categorazed into

a few simple .types. First, are thos& things that might be said to
reflect on the administrations attitude toward guidance such as
adequate budget, quantity of materials, and physical facilities. L

Second are ntems relating to currntulum such as the introduction of
t B '

career materials in class. Third, are those i tems relatlng to teacher

1

‘nvolvement in the guidance program or parent relations.

0f the nine items on the parent questicnnaire that are directly

~ . -93-
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related to items cn the counselors questionnaire,.the parents-
- T
.

ranked the quafity of the guidance program cons}derably lower than

did the counselors. The two areas wheré the parents gave the guidance

“» - . -

proqram mnore credit than the counselors felt was due were in the area

of providing .individual counseling for students (parents 310

2N

counselors 2.L4Y and~h§ving a gaod career development program (pyrents
2.€7, counselors 2.00). On the remaining items the parénts were just
sltightly below the counselors in quality}scorés except fnr“two i;éms -
the reporting of tést results in an ynd%rstandable manner {counselors
3.36, parents 2.32) and utilizing community resource aqeﬁcies
{Counselors 2.85.‘éarents 1.87). . g

in the case of students eight items were identified that were

-

of <Mficient similarity in wording to compare. In three’cases the

students gave the klgher rating and in five tﬁe counselors did. The

]

st substantnal differences exist in the areas of test interpreta-

-~ -

<ion f{counselors 3.36, students 2.75) and provision of services to

.out-of-schoor yeuth (éounselérs 2.97, sfudents 2.57).
y s we haveﬂseen tﬁe quality of the Quidance progéém bas Q:nérally
sean v«ewed in the most p05|t|ve llght by counselors, then by
students, and finally by adults. Very substantial dufferences wére

fiund to exist in cnly a few areas for each COmparuson As to the

importance” of the various guidance functlons there were very few
v
instances where any functlon was seen as unamportant Scannsng the

importance ratings one is struck by the fact that |tems ,elating to .

-
.

" group guidance and counselung were . almost unanimously seen as least,
© i-portant among the tasks of a quidance departmert. This is mildly
’ [ (3 Y

' B 9" B
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surprising in WTiew of the considerable effort that hag been put
« - : . [ .
forth by governnen®, agencies, profess.ional organizatiégs, and |

-~
- 3

counselor education institugions to introduce group techniques into

the counselors repetoire. The American Persornmel and Guidance

.

Asscciation has even established a sepatate division for coumselore

specializing in group techniques,. tow we find that not only do»

counselors see'grgup work as unimportant, but students, parents,

-~

teachers and administrators agree and seem to piace rmuch more o
importance upon individual counseling and consultation with significant

:

others.

if one area cou!d be identified from this mass of data as being

‘most in need of attention it“would seem to be the area of communica- .

.
.

tions. This stands out whqthér one is talking about orientation -to
. A Y .

the guidance progrémAFor'teachers, newsletters to be sent home, or

° . . - .

involvement of students in planning guidance @ctivities.

in the final chapter of thig"feport we will consider some ways .

L]

to apply the results of this stucy. e

_ 104
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Chapter V : -
. : 7 L.
APPLICATION OF THE RESULTS . '“; *
. . b 4 : o -
:"he most important part of any research study is not the .

Eolsectioh.anqsana[ysis of the-.data bdt shat s to be doneijth it
. . o
once it has ali begn &ompile. Mapy excelleqt studies which meet‘
~all acczptable stanqgrds for gmp}ric réseagch have been filed away
+ and neQer hearé from again. Tremendous a%ounts of money have Eeen
poured intc such forgofte; volumes. Rather thaﬁ Eéﬂlet this study.

be read . and laid aside if-was,felt.that‘some concrete suggestioms
’ ’ ' v

for the”implementation'of imgrovements in guidance services should,

be set fcr$n.and &ﬁ§§gminaned to inte »ted parties.

* / ‘o, ’,/_’(’ ' ’ e

Disseminal wur

-t — - —

- Before any individual or orggnizatidh can be exrected to make
. L}

",

use of research data theyemust obviously be made aware of it. Vﬁ<

order to disseminate the results as broadly as possible both in

- «% » .

. Pennsylvania and across the counfry presentatioms were prepared
® ' p ‘A - .

for five professional conferences during the period 1974~76. 1in.

- . : i
Nctober of 1974 an initial presentation was made at the Pennsylvania
. : - o
Personnel and Guidance Association Conference in Pittsburgh. The

i)

purpose and format of the study was explained and a foundation laid

which the staff hopéd would increase counselor willingness to T
A *

“.participate in the study.once it was underway. -

ERY

ln'Mar;h of 1975 the results of Phases | & 11 of the study
- . ‘.0 . 2 '
were presented at the Pennsylvania School Counselors Association

*
Conferance in Hershey. Printed handouts summarizing the resujts were

made available and a slide series which had beer developéd for the

- 96 - - .



occasion was shown. A similar presentation was given at the American

Personnel“and Guidance Association Convention in tHew York duriqg

' A . & . . .
March of that same year. This presentation involved a stand sr§room
, \ . ) . ’ ‘ :
. only crowd and was very highly rated by the narticipants in their
° . . 4 - .. - .

written,evaluations'p}epared at the end of the program.-

In March and April of 1976 presentations were once more géde"

at the Pennsylvania School’ Counselors As¢sociation and Ameridan

- (S -

Personnel and Guidancq Association Conventions which were held in~
3 N r 'v

Hershey and Chicago (es%?ctive!y. This time the data from Phase 111l -

oL

- -

was fntrodaced. . ' : L '
. .

2o

Copies of this report have been distributed to such centralized
”~ . .

L \ ' . P :
resources as ERIC, and RISE thchdjfould,put them in reach of most

w _educators. Likewise, hundreds of copies haye_been distributed to
L ' - ‘ ' L
, schoo! distrigts, intermediate units and state government agencies.

AR major professioral counseling'qrouﬂ‘tboth national and ,state
have received copies.  ° ' ‘ ‘e
) . ° - . ‘ ' ;
‘. - A number of presentations have ‘already been scheduled by local
~ * o, -
and regional education associations to acquaint treir members with
. ‘ . o s -
. the results of the study. A display concerning the results of the

project was crected at the Pennsylvania Department of Education's

First Annual Education Fair at Hershey in the Spring of 1975.
L3 .
ﬁxgi)ablg_gpports

tn addition to this comprehensive report of:the project results

computer printouts of the results for each intermediate unit are

d available upon request by approp?iate officials from the project
- {
director. These reports lack any narrative but could be effectively

. 4 -
- .
. .

' ’ . 971‘ - ‘ ) "
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used (n conjdnction with this report and the samgle survey forms .

-

in the appendices. = . . )

- -

The computer cards used for the'analysis of the\Qata are also

“available and could be used to generate extra data desired by the

s
. user. . ’ -

Extra samptes of the -questionnaires used for tne study are also,
available upon request or an inte*es;ed researcher may copy the

forms contained in the appeﬁdicgs of this rehort and use them as
le ‘ AN

they wish.

Use by Local Districts . , ~

Using the results reported in this study as a 'standard a local

district could replicate the study with a sample of their own staff,
‘students and. parentc to determine how they compare. If the staff *
P . b ) .

agrees that they have some of the same weaknesses expressed in the

v . -

statewide study they may then want to uge this data for elanning
an improved brogram of guidance services.

" . Ratéer than ébing to the effort of 4 full séale srudy a loga)
district could use th|> report\as a study guide with a taskforce
representlng the varicus components or the publucs. After selecting
areas in which they agree their district matches, exceeds or falls

below the state norms. they could then set pfioritiés for attacking

)I L]
problem areas. :
Professional qtgiﬁyzat]ons
" ' The results of this study may e of particular concern for

.

the professuonal counsel:ng organlzatlons of the state and country

The responses of parents, ‘teachers and students pount to the fact that

- 98 -
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their i< a defunute lack of understand ing of the role of the counselor

even by teachers and administrators. Parents !hd Students ar\\askunq
/

fof* this irformation and it may be that professiongl organizations can

provide their members with the toois for more effective communication.

Likewise, where the role of the counselor appears to be mis-

’

underftood or wheré the image of guidance is negative such groups

may want to undertake public relations effcrts to improve the situation.
Since éuidance services are ndt mandated.or'finapcially supported

in Pennéylvania the results of this study can serve to convihce

legislators of the need for lncreased guidance services. Many of theé

weaknesses seen in guudance programs such as time for more individual

Q.

‘counseling, greater accessability, or added programs in career

4 -

development may deperd upon more staff to provide them. Vhis neec

seems to be particu\arly g}eat at the elementary level and as the
- * ‘
results of this study shqw dis:ricts with slementary counselors
. LR ’ Lt i
received more positive rakipgs thar did those without.

O

p-®fessional organizations will certainly he ingerested in

*
-

the Phase | information on salaries, certificatiorn and training.

This may help them plan for negotiations and deal with proposals

«

_ for changes in certification.

The Phase 11 reSpdnsds‘of counselors as to fheir strengtﬁs and
weaknessés provides many clues for the establishment of in-service
training 6rograms id‘those areas where ccunselors feel least competent.
Government Agencics : i

Here again, the |nformatnon from this report could be of help

4o state departments of education in setting priorities for the

~

..99._' -

‘ . 108
- -

3



ey .

allocation of staff andﬁregources. Those areas where the counselors

N : *
feel competep;‘and where their publics agree they are doing a good
job can be ignored for the t%me being while the limiféd resources
presently available to most government agencies can more effectively
be applied wHére theo greatest.heed exists. Such weaknesses as test
interpretation, career decisiqn-making skills, and researcp techniques

~—
could be dealt with in workshops and publications that could then be

made available to counselors at virtually no cost.

s
» “"1n the deve!opment‘of standards and regulatiuns governihg the
\,
_administration of guidance services i.. schools the information from i

- Phase |{ may give state boards of education and legislatures a more
complete picture of the state of counseling in Pennsylvania.
When fundiné projects this data can help to establish prior-

ities fcr such funding.
. - . )

. "These represent only a few of the uses to which the information

from the study of guidance services in Pennsylvania could be put.

]

13

Undoubtedly everv reader will see other uses and meanings behind
the ficures and tables of this report. Perhaps it can at the very
least.stimulate introspection on the part of every counsalor that

reads it and thatunight not be a dad result at all. _ LT
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i Directors of Tuidance:

- o.ed veu will find various materials related to the Title III -
v.cect: Guidance in Pennsvlvania: Status and deeds. The West
“iore Schoel District, in conjunction with P.P.G.A., P.S.C.A.,
C.v.&4.. and the State Department of Education is currently con-
S “itle I1I Project of widespread interest. We are attemp-
.1 a grasp on the current overall status of guidance in
sunia. The enclosed pamphlet attempts to describe the ob-

obtain a brief biographical sketch of every
currently working in Pennsylvania. We need your
raach each and every counselor. In this packet
should find enough School Counselor Profile Qudes-
ach counselor in vour district. Many of the state's
uiddrnce groups as well as the Pennsylvania Departrent
ve civen input into this project. It was the feel-
tect advisory board that the individual responses not

name or scheel, but .at the same time expressad a
construction of a current state-wide guidance per-
. ‘we have sent along identification cards te-bte
-vTomeed B tha counselor to obtain the data for that directory.
Tty ioanal directory cards are corpleted, please

the enclosed envelope by November 15,

. -
view indicates, there are two phases of data
Since Phase II is a random sampling. some
be ralled upen for infermation. Phase III
tihe three phases, therefore, only a small
1 be asked te participate. The exmphasis of
= evaluaticn., If vou feel that vour dis-
ipate in this section of the project,
ingness on the attached form.

e W mowmn
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achadules are very busy, but this project

- e significance without state—wide participa-
sroiect data will be made available to you
restel professional organization. If you de-
or have any questicns or comment concerning
ect, rlease feel Iree to contact me. )

>
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Educationally yours,

~

-

James E. Paxten
Research Coordinator
Title III Project

JEP:rb
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NAME

——-SCHOOL DISTRICT .

MAILING ADDRESS

I night be interested in having myeachool district participate
{n Phase IIT of the Guidance in Pennsylvania: Status and Needs

Project. -

I understand that more detailed information will follow at a
later date.

-

(Please veturrt this form with your other project materials.)

rh
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GUIDANCE 1IN FENNSYLVANIA: STATUS AND NEEDS

SCHOCL COUNSELOR PROFILE QUESTIONNAIRE.

- Y

Please complete only the p

applicable to your situation.

1) Age:

2) Sex: (1) Female
___(2) Male

3) " Race:

(1) American Indian
(2) Asian American
{3) Caucasian

(£} Negroid

(5) Spanish Surname

|

i

4) Institution at which vyou

received your graduate
guidance education:

5) Highest Degree:
____ (1). Bachelor
(2) Masters
(3) Doctora:e

6) Area of gra&uate special-

fzagion: )
(L
(2
(3}
%)

Guidance
Social Xork
Psvchelogy
Others (List)

1

7) Do you have guidance cer-
tification:

(1) Yes (2 Yo

8) Is our guidance certifi-
-  cation permanent Or pIo—
visicoma.® -
{1, Permanent
(2) Provisional

arts of the survey that you feel are
Names areé not required on this form.

9)

10)

11)

12)

15)

16)

114

Please indicate the type cer—
tification you hold:

(1) Elementary

(2) Secondary

(3) Comprehensive

(4) Supervisory

——
——

Year certification was issued:?

o

hY
Have you had sngpervised prac-
ticum as part of your guidance-
education:

(1} Yes (2) No

Number of vears since last
graduate puidance course:

e

Number of vears classroom
teaching experience:

r e

Number of years experience as
2 school counselor:

Total number of, pupils in dis-
trict which you work:

School settimg in whick you
perform your duties:

(i) Elementary

(2) Middle or Jr. High ~
(3) Sr. High

(4) Vo-Tech Scheol

(5) Combination

\,

i

—F



17) What percentage'of vour 22) Your present salary:
time is presently being - (1) $ 83,000 or less
devoted tc guidance . (2) $ &,001 - 10,000
. functions: (Example - (3) $10,001 - 12,000
.if you teach half day (&) $12,001 - 14,000
" you would indicate 50% (5) $14,001 - 16,000
for guidanee) ' (8) $16,001 - 18,000
(1) 25% (3) 75% (7) $18,001 - 20,000
(2) 50% (4) 100% (8) $20,001 - 22,000
(9) $22,000 - up
18} XNumber of students vyou
are responsible for: 23) How is your position funded:

(1) 0-300 ‘ ’ (1) Local School District

(2) 301-400 (2) Title I Funds »

(3) 401-500 (3) Title III Funds

(4) 501-500 , (4) Act 194 Funds

{(5) 601 & up : (5) Part B Voc. Ed.

1¢) Check the situation that 24) Title of your immediate super-
best applies: . visor:

(1) 1 am responsible (1) Director of Pupil Ser.
for a new group (2) Director of Guidarnce
of students each . (3) Principal

" year. . (4) Superintendent or

(2) 1 am responsible Assistant .. »
to the same group (5)_Others (Please List)
of students for
two consecutive -
vears. 2t) Do vou beidng to your local

{3) For three conse- professional guidance asso-
cutive vears. ciation: ’

) (4) Four comsecutive {1)- Yes (2) Mo

vears Or more.
26) Hold wmemberships in <hich pro-

20) Make-up of the students ) fessional associati-as:
- ) vou are responsible fom: ) (1) P.A.C.A.C.
(1) Female . . (2) P.P.G.A.
(2) Male . (3) P.S.C.A.
~(3) Male and Female ’ (4) A.P.G.A.
21) Ceatract period = round 27) (1) A.S.C.A.
cff to the zonch that . (2) N.V.G.A.

" “comes closest to match- (3) Others (Please List)
ing vour coatract cavs: : - -

(1) 9 months ’ :

(2) 10 months 28) 1In which language or dialect

- (3) 11 months other than English can you

(3) 12 months = cor=municate:




The following is a list of items 38)
that might enable you to do a o
better job. Use the following

scale to indicate what priority

you feel eachMtem carries: 39)
(1) Pighest Priority '

(2) High Priority

{3) Low Priority

(4) Lowest Priority ’ 40)
29) Additional clerical
or other paraprofessional
nelp
41)
30) Additional profes-
sional personnel in your
speciality
. S 42)
31) Additional profes-
sional personnel in other
specialties .
32) __ Availability cf 43)
Putblde consultant )
33) Smaller case lead
34) Additional inser- 44)
vice training or other ,
professional growth

-

23) Additicnal neon-
s

scheol

"y Cb

b3
e

Interpersonal counsel-

ing (concerning client's re-

lationships with others)

Intrape-sonal counsel—

ing (concerning problems

with self)

- Group Processes (group

‘counseling and information

dissemination via large
group meetings)

Pupil Assessment (organ-
ization of testing program,
test interpretation, etc.)

Parental involvement
{systematic maintainment of
a two-way communication sys-=
tem)

Teacher Consultation
{(effectively involving the
reacher in the guidance pro-
cess)

Ce-ordination of appro-
priate and available commun-
ity resources. .

ources Please return vour completed form

to vour local Director of Guidance.
‘Class 1f§ vcur strengths and - -
weaknesses in the conduct of ' ank you for your time and effort.
the following guidance tasks. o
Tse the fo¥lbwinag scale:
. 1) Very Stroag
{(2) Scrong

West Shore School District
1000 Bummel Aveaue
Lemoyne, Pennsylvania 17043

{3) Weak
. £4) Very weé&k .
.y
e . . . '
36) Acacenmic coumsellng < -
37 Tducational-voca-
. t+icnal counselin .

ERIC - o 116

Aruitoxt provided by Eic:



West Shore School Oistrict

33 NORTH EIGHTH STREET LEMOYNE ., PENNSYLVANIA 17043

¢
’ S -
~ ~. -

"~ L
Department of Special Services

January 17, 1975 .

Dear Birectors of Guidance: .

. In the fall each school district in the state received an over-=
view describing the Title IIT Project "Guidance in Pennsylvania:
Status and Needs." The project was described as a three-phase sur-
vey to establisb accurate baseline information on the status of
counselors and guidance programs in the state of Pennsylvania. The
project adviscry board 1is confident that this self-inspection of our
own profession will lead to further strengthening of our position in-
Pennsylvania educatien.

Phase I, The School Counselor Profile Questidnnaire, has been
completed and the results are being tabulated. The results of Phase
I will represent responses from nearly 90%Z of the school counselors
in Pennsvlvania. Your school’ district has been selected in a 20%
stratified random sampling of the state's school\disgricts to par-—
ticipate in Phase I1. This phase of the study deals with guidance
program characteristics. We are t3ving tc find what characteristics
exist in Peansylvania's school guidance programs. We dre also con~
cerned with the guality of each particular progran characteristic in
vour district and the  importance Vou place on each characteristic as
necessary for an cffective guicance program.

On ~he cuestiornnaire we have listed characzeristics of guidance -
that we feel are ccmmon to most school programs. We would like you
and vour staff tc complete the questicnnaire. FPlease note that

- there are two sets of responses for each' characteristie; one columm
for quality, and ona for izportance. Since the questionnaire is to
reflect vcur tctal guidance progranm and the consensus opinion of
vour complete staff, we suggest using a staff meeting oOT similar
-approach to gain the” ¢pinion of your counselors. Remember that we
want -this oae questionnaire to accurately reflect your total guidance
progrzn and the opinions of vour staff. We realize that bécause of
the nature ofscertain characteristics they will not exist at all
grade levelis. In such cases advise vour staff to evaluate that item
according to its appropriate jevel. TFor example, in working with an
- itex such as the following: "Appropriate techniques are used to
prepare students In the methods-of applying for and adjusting to a
job." Obviously little, if aav, attention would te given such an
iten at tha elementary or middle school level. You would have to
‘rate +his item in terms of its appropriate level,. the senior high.

S
-
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. Therefore, you could still rank™this item excellent and also highly
important even though it exists at only one level of your program.
“On the other hand, if an item should exist on all levels and does
_not exist, your staff should react accordingly. You can only judge
the quality of a characteristic 1f it exists in your program, but
you can give an opinion to the importance of such a characteristic

even "though that characteristic may not be commor. to Your program. o

1f we have omitted any characteristic to which you would like
to react, please add it to the end of the questionnaire. We have
enclosed an extra copy for your files. Please return only one
copy from your school district in the enclosed envelope. We would :
liké the questionnaire to be completed and returned to this office
by February 14, 1975. Because of computer scheduling, question-
naires received after February 14 cannot be included in this study.
Your school district will not be identified by name in the reportfed

data. Copies of such data will be available to you and also to all

other interestéd parties.

If you cdesire additional information or ha= any question or
cormernts, please feel free to contact me. We would like to thank
you for all your time and cooperation.

Educationally yourE,

«
James E. Paxton - gﬂf"
Research Coordinatoxr .,
Tigle)III ?roject e

\

H
o
.

JEP«x
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GUIDANCE IN PENNSYLVANIA: YSTATUS AND NLEDS

' PROGRAM ClIARACTERISTIS QUESTIONNAIRE -

?
Bhad { , B
Please circle the number in each of the columns which most
nearly reflects” your opinion. The first column established the

quality of the charécteristic_as it exists in your own guidance
program. . : I

The second column established the amount of iwportance you'
place on that characteristic as necessary for an effective coun-

seling program, even though the characteristic may not exist in
your program. ’ °

The questionnaire is open-ended so that you may include
program characteristics common to your program or just those
that you feel are of high importance.

~ Please complete all items. Names are not required on this =
form. ' Please answer the following questions:

1. : (1) Public School
(2) Non-Public School .
(3) A.V.T.S..

-~ -
1

2. Your Intermediate Unit lumber is

3. Please indicate the number and level of ‘the counselors ‘respond-
ing to the questioanaire. : ‘

(1) Elementary

-

- (2) Middle or Junior High

{3) Senior High

—

~ = -

- “« o

REMEMBER: WE ARE PRIMARILY CONCERNED WITH HOW YOU FEEL ABOtT THE
i CEARACTERISTICS. -

-
»

12 X



" QUALITY , IMPOKTANCE
- = =
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EXAMPLE ' : .
‘Schedule and keep appointments 4 (éj 2{ 110 4 fg 211
.4, Attempt is ma2de to identify éng .
utilize the skills and abilities ! |
of the total educational staff 413421110 413121411
to insure consideration of all -
aspects of the pupil's develop-
‘ment.

6. An organized” on-going program of

-~ inservice training is conducted
for staff members to familfarize | 4| 3} 2} 110 4131241
them with the structure and act-
ivities of the school's pupil
perscnhel services.

-

4 4

8. A systen of written communica-

tions, e.g., guidance newslet- '
° ters, monthly reperfs or bulle- .
tins are organized. to provide 41312{"1]o0 4131211
the totail staff with essential )
informatien relevant to guid- -

ance program activities. ! N

- - [4

10. The teaching staff contributes
te the planaing cf the: guidance s13t2i1lo d131 211
progran.

1.

12. Teachers and counseling staff )
work tegether as a team to meet s13{21140 413127411
the needs ¢f the studéhts.

LY
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* QUALITY IMPORTANCE

~— . ’ Lo = z

: =1 | |T12 (5 >3

s AR

CHARACTERISTICS = w | o || =2 =5

A S > S8 R | S

' Z > o =

- Alm 18 o =3

SR >

4

. =
14. Parents are provided with an ) *
opportunity to consult with )

the counselor at a‘time con- | 4} 37214 O 41 3127 1

venient to the parent's em-
plovment schedule.

16. A systematic method of com-
municating information to
parents concerning their 41 3] 241
children, either oral or
written, has been estab-
lished. ' f .

a

(=X
Fs
v
o
(]

18. A pldnned “approach to provide

. paredts with practical, under-
standable information concern- 41 3
-ing child development and o=
;entlal ‘problems faced by the

students has been developed.
%

(5]
—
o
~
W
[
—

20. A planned aprroach for iavolv-
- .. ing parents in group proce- *
dures (processes) is provided.

4~
w
X
it
o
o~
W
(N}
—~

. Orientation activities ar
planned by both the senc1ng and
receiviag school to best Deet

- the students' concerns relative

to the transition.

o
[

’~
L
e
(]
o
~
(8]
R
=

W

24. Ccunselors nrov1de individual
orientation interviews Zor new
transs. -

£
w
~
—
(@]
ol
w
o
s

O
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QUALITY

IMPORTANCE

< .

i

~

CHARACTERISTICS

INIT140X3

ALVOQAav-NI
INILSTXI-NON

INVLIYOdHI

ATHOIH

TIV_1V
INVIMOJHT - LON

Counselors provide terminal in-
rerviews for all students con-
templating school withdrawal

or transfer.

Guidance orientation programs
are provided for students,
parents, and professional staff
by .the guidance department.

T )

33.

A continuous orientation process
ccncerning guidance service is
carried on throughout the school
year.

r

(
The opientaticn program is
planndd.in terms of the problems

.pupilsconsider irportant rather

tha4 in rerms of cnly what teach-
ors and acrministrators feel are
important.

~

An up-to-date directory of com-
munity agencies amrd referral
sources is available for use by
zmezbers of the pupil services
arass ¥

Staise

j -

£~

"v

D

»
-y

. <
he scope of the services offexr- |
1% the corunity agencies are

b
arlv defined so as to prevent
interpretation of function and
-erlapping of responsibilitiesd

1]
= (L

e
S

T

Gt o
b

o
Py

I~

~
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QUALITY

IMPORTANCE

CHARACTERISTICS

JNATT130X3

21vNnO3aAv-NI

-

INIISIXI-NON

. INVINOdWI
XTHOIH

TIV IV
INVINOJRI ION-

8.

. the school and a proper and con=’

o )
An individual is responsible for
liaison between the agency and

sistent method of referral has

" been developed.

40.

Information derived -from re-
ferral sources in support of
pupil needs is collected, re-
viewed and prOperly dlssemi-
nated to apprepriate school per-
sonnel. .

4

42.

.

Appropriate community services
are utilized to supplement

_guidance activities of the

school.

’

44,

The frequency and length of
counseling sessions is largely
determined by the desires and
the needs-of the individual
students..

L Y

46.

Cpunselor load. and- counselor

duties. are organized to -allow
the ‘counselor adequate time to
provide 1ndividqpl counseling.

68.

Opportuq;tiesiare provided for
all students to exercise de-

cision-making skills at various
leyels of difficulty.
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QUALITY IMPORTANCE

I
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50. School policy concerning con-
tidentiality is clearly estab- 4y 31 21 14 O 41 3¢ 2y 1
list.=d ard midx known to all
interestea persons, n
52. Counseling services are avail- 41 312 140 4y 31211
able to parents. ‘ '
r‘n
54, Counseling services are avail~ 41 3{ 21 11 0o ff 413|121
able to out-of-school youth.
56. Planned opportunities are pro-
vided for interpreting test re-= 41°31.21 11 0 41312112
sults to those persons receiving )
then, .

-
-

58. ‘Test results are reported to the E
student and parents in an under- 41 3124110 4131211
standable forpm.

-~

60. Provision is made to assist stu- 3
dents with individual assess-
ments of their abilities and in-
terests, personal adjustments, 413121170 4131211
individual perceptions, and val- :
ues in order for them to make
nore effective perscral decisicasg

62. Staff and students are made aware : 7

of the objectives of the testirmg | 5[ 3 21110 4131211
. program prior to its implemen-
tation.
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IMPORTANCE

CHARACTERIJSTICS

4

¢
v

INFTTIOXT

FLvadaav-u1

INILSIXI-NON

LA

N

TIV_1V
INVI¥OdHI 1ON

64.

Only tests given for a specific
reason or purpose are included
in the standardized testing pro-
gram. ’ !

Pl

[

-

66.

Guidance department advises the
adrinistration regarding assess-
ment programs in the best inter-
est of the district. *

6

8.

+

Philosophy c¢f your guidance pro-
gram is in written form.

70.

The objectives of the guidance
program are in written form.

~1

The objectives of the guidance
program are understood by the

- school's professional -staff.

(2]

7

4.

Evaluations of the degree to
which the guidance program
approaches its objectives are
regularly undertaken by guid-
ance personnel.

-

’

The administration.provides the
guidance department with ade-
quate personrel and funding.

12!
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QUALITY IMPORTANCE

o - -

34

CHARACTERISTICS

TV 1V

ATHOIH
INVINOJIWYI 10N

INATTADXA

1vndIav-NI
INZISIXI-NON
INVINO

78. The guidance department actively
pursues a program of public re- 41 31 2; 1 0 &l 31 211
lations both within the school
and within the comnunity.

80. The guildance department ‘shares
the responsibliity, under ad-
ministrative direction, for the K
evaluation of those aspects of 4 31 2 11 O 4} 3] 211
the educational program which
have an effect upon student de-
velopment.

82. Results of school research are
{nterpreted and presented to 4y 3
staff members with explanations
geared to their needs.

o
[
o
F o
()
N
o

84. A continuing appraisal of stu-.
dent success in college, voca=
tional school, armed services, - 4 31 24 4 O 4 3] 211
gschools and business programs
is-provided to evaluate and im-
prove the school program.

86. Studies are made to determine
student success on the job and 41 31 2f 1 O 4 31 2 1
determinants of such Success or
lack of success.

88. Provisions are made for contin-
uously evaluating arnd improviag 4] 31 21 14 O 4 3 211
the eftectiveness of the guidance
services.
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QUALITY IMPORTANCE
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90. An accessible resource center
- containing current information 4 11 0 4 21 1
relevant toc career development
. and planning is maintained.
92. All guidance materials available
for use by students are contin-
ually assessed for their appro- 4 11 0 4 21 1
. priateness and current applica- '
bility.
94. Information 1s provided for the
student on local educational and | 4 1] 0 4 2l 1
vocational opportunities, .
96. Career explora-ion and develop-
ment 1s an integral patrt of the 4 1{ O 4 2 1
curriculum at all grade levels. .
98. A coordinated effort is made by
councelors, teachers, and ad- )
ministrators to show relacedness | 4 11 0 4 2] 1
between course content and car=
eers. :

100, Opportunities exist for students -
to develop a self-awareness of 4 11 0 4 2; 1
their interests, aptitudes, and
values.

102. Prior to purchase, materials axe 4 11 0 4 21 1
reviewed for possible sex bilas.
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104. Group processes are used by the
counseling staff to disseminate 31 2 11 O 41 3] 2|1
information.
106. Group processes are used to
counsel students:when applica- 31 21 11 O 41 3] 211
ble.
108. Factors that lead to successful
experiences are coensidered when 31 2 1|1 O 41 31 211
the groups are being structured.
110. Group gpidance programs operate
without restraint from lack of 31 21 11 0 41 31 211
time or facilities.
112. Group process techniques are
regpularly shared with the class=- 3] 2f 1 O 4 31 21 1
room teacher and the rest of tfe
professional staff.
114. The confidentiality of all in-
formation obtained for guidance 31 21 11 O 4| 3] 211
purposes is scrupulously main-
tained.
116, A cumulative educational record 31 2§ 11 O 41 3] 2] 1
is maintained for each student.
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114, Records systems and practices
are periodically evaluated and 3 2111 O 4 21 1
improved.
120, A policy for the collection,
maintenance and use of pupil 31 2114 O 4 211
data exists.
122, Student records are periodi-
cally reviewed and obsolete 3l 2111 0 4 211
or unverified information is
discarded.
124, Parents are giQen the oppor-
tunity to review the content of 3 21 11 O 4 211
their children's recorxds_ upon
request. ’
126.21nfo:mation on pupils is not
released to any person Or or- 31 21 1 O 4 21 1
-ganization outside the school
without prior consent.
128. A file of local job oppertun-— ‘
"ities is made available to in- 3t 21 1] O 4 2] 1
terested students.
130. A record of students seeking
full or part-time employment 3t 211 C 4 21 1
is maintained. '
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132. The guidance department identi-
fies potential employment oppor-
tunities and distributes this 4] 31 2 (4] 4 1
information to school personriel, )
parents, and students.
13%, Appropriate techniques are used
‘to prepare students in the 41 31 2 4 1
methods of applying for and ad-
justing to a job.
136. The guidance- .department assists
all school leavers, graduates,
and drop-outs to obtain suitable| 4f 3] 2 0 4 1
additional education and train-
ing.
138, The guidance department plays an .
integral role in the placement
of students in curriculum group-|{ 4| 3 2 4 1
ings within the school. (Exp. -
“placement in accelerated pro-
gram) ;
"140.
. 4| 31 2 4 1
142.
41 31 2 4 1
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144, -
a3zl 1fofl 43 1
146, 4

sl 3|2 1foll 4|3 1

148.
al3l2l2lofl 43 1

150.
a3zl 1fofl 43 1

-Thank you very huch for your time and effort.

Rlease return your questionnaire by February 14, 1975 to:
James E. Paxton :
West Shore School District

1000 Hummel Avenue
Lemoyne, Pennsylvania 17042
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West Shore SChooL DiSTRiCT

33 NORTH EIGHTH STREET LEMOYNE, PENNSY.LVA'NIA,,I7043

Department of Special Services -
GUIDANCE Il PLNANSYLVANIA: STATUS AND NEEDS.

March 4, 1975

Dear

This letter is in regard to our recent telephone conversation con=
cerning your school's participation in Phase I1I1 of the "Guidance ‘
in Pennsylvenia: Status and Needs" project. Your district is one

of twenty-five districts across the state that is being asked to
cooperate in this final stage of the project.

As 1 stated on the phone, Phase III is an attempt to get the re-
Lactions and opinions of several of the publics that school guidance
programs are intended to serve. :

We hope” to survey the following populations:
Students: A 10% randow sampling of Grades 6, 9, 12.

Parents: - Parents of the students selected above.
(Forms to be sent home with students and
completed questionnaires will be mailed
directly back tc the project office.)

Teachers: A 10% random selection of the districts'
E faculty. :

a 0
Administrators: 'AS many of the principals and administra-
tors that are willing to give us feed-back.

1

The above publics will be asked to react to characteristics of gui-
dance programs that are cominon to most schools. No names are
necessary on any of the questionnaires and your school will not be
identified when the collected data is presented in the final report.

s Through special coding, however, the computer will bBe able to pro-=
vide a summary of all responses that were given by representatives
of your school district. These summaries will not be made public -
and will be zviailable exclusively for yeur local school district's
use.

S | 132
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I"am plahniug 10 meet with you on ' « We can dis-
cuss selectPon of tlie populations and distributigh 'of the guestion-
naires at that time. I will bring'with me all the necessary mater-
‘ials and attempt to answer all your questions. It is hoped that
' all cooperating districts will be able to schedule distribution of
the questionnaires to the various publics within two or three weeks
of my visit,

Should you or any one. in your district have a question concerning
the project prior to my visit, please give me a call « « ¢ o « o &
717-234-4041, Ext. 40. Thanks again for all your interest and co-

operatione.
" Educationally yours,
James E. Paxton
JEP:rb ?
4
\ ~
)
—— e -

133

(L)




West Shore SchooL,t):ismiCT |

I3 NORTH EIGHTH STREET LEMOYNE, PENNSYLVANIA 17043 '
» . »
Departmint of Special Services

LCUIDANCE I PERNSYLVAILIA: STATUS AND NEEDS
April 2, 1975
Dear Parent: on

Your child's school has agreed to participate in a statewide pro-
ject to determine the types and quality of guidance services being
offered by schools in Pénnsylvania. We feel that the project "Gui-
dance in Pennsylvania: Status and Needs" would be incomplete with-
out the feelings and opinions of parents. Your answers. to these
questions about your school will help us determine what should be
done to improve services for your children. Please be frank, be-
cause your answers are a very good indication of the need for im-
provement. '

The first part of the questionnaire lists several elements of
schoolr guidance programs to which we would like you to react. You
will rate each item in tvo ways: quality and importance.* .

In the first columm, "Quality", we would like.to know how well you
think your school is doing each of the program elements listed.
Circle the number that most clearly describes your opinion. Excel-
lent-4 is the highest possible rating. l1-Inadequate is the lowest .
rating. If your school does rot do one of the items listed, it ‘
would not be possible for you to rate that’ item, in that case cir- .
cle the O-Non-existent, If you have no knowledge on a partlicular $
item, leave it blank.

. ) » . ,/:
-Ia the second column we would like to know how important you feel ty o
each of the items are, as necessary|for an effomtive school guid-

ance program, A4-Highly Important 1d the highest rating. 1-Not ‘
Important "At All is the lowest ratinge. 1f you have no opinion on

the importance of a particular item, then leave that |column blank.

All answers,will be kept confidential.s Your inswers_will be fden- -

tified only as that of a parent of your particular school. When
vou have completed the questiohndire, place it i{n .the setlf-address~- B
ed stamped envelope and drop it in the mail as soon as possible. ~ . u
We are very anxious to hear from you. Thank7you for your time and

. cooperaticn. .o ’ - \
- . .. \]
. " . Sincerely yours,
N . !
A
4 " Y
. : James E{ Paxton .

Research -Coordinator &
JEP:rb _ ‘ ' ./ ~t



WGST Shore SchooL DiSTRiCT

33 NORTH E_LEHTH STREET LEMOYNE K PENNSYLVANIA {7043

Department of Special Services

GUIDANCE IN PENNSYLVANIA: STATUS AND NEEDS
-,
LY

April 2, 1975

Dear Students: ’
@ ¢ -

Your school has agreed to participate in a statewide project
to determine the type and quality of guidance services being offer-
ed by schools in Pennsylvania. We feel that the project, "Guidance
in Pennsylvania: Status and Needs" would be incomplete without the
feelings and opinions of the students that the programs are intended
to serve. Your answers to these questions about your school's guid-
ance services will help us determine what should be done to improve
services and also to find ‘out what guidance services you feel are
impertant. Your frank answers to these questions will better enable
future guldance programs to meet the needs of the students they )
SETVE .

The first part of the attached questionnaire lists several ele-
ments of school guidance programs to which we would like you to re-
act., You will rate each item in two ways: quality and importance.

In the first columm, "Quality", we would like to know how well .
veu think your school is doing each of the progran elements listed.
Circle the number that most clearly describes your opinion. &4-Ex-
cellent is the highest possible rating. 1-Inadequate is the lowest
rating. If you have no knowledge on a particular item, leave it

Jplank.

In the second column we would like to know how important you
fecl cach of the items are, as necessary for an affective school
guidance program. &4-idighly Important is the highest rating. 1- ,
Not Important At All is the lowest rating. 1f you have no opinion ' -
on the importance of a particular item, then leave that column
blank. |
\ All answers will be kept confidentaial. Your answers will be :
identified only as that of a student of your particular school.

. When you have completed the questionnaire return it to the teacher

or counselor in charge and they will return all quastiornaire to

me. We are very anxious to hear from you. Thank you for your time

and cooperation. - ) A _— .
. . Jincerely,

’ -

-

- James E. Paxton
1 35 Research Coordinator \

JEP:1rb A - ) .

e T




1 __— .
33 NORTH EIGHTH STREET LEMOYNE , PENNSYLVANIA 17043
e . v - .

. . N . Department of Special Services
n .

GUIDANCE IN PENNSYLVANIA: STATUS AND NEEDS

April 2, 1975

_ Dear Administrator:

‘ Your schoo}\ﬁistrict has agreed to participate'fn a statewide pro-
ject to determine the type and quality of guidance services being
. of fered by schools in Peansylvania. We feel that the project,
“Guidance in Pennsylvania: Status and Needs" would be incomplete
without the feelingy ard opinions qf school staff at the admini-
strative level. Your answers to these questions about your school's
guidance services will, help us determine what should be done to im-
prove services and also to find out what - guidance services you feel !
are important. Your frank answers to these questions will better
enable future guidance programs to meet the needs of the students
they serve. ’ :
The first part pf the attached questionnaire lists sewveral elements
of school guidance programs to which we would like you to react.
You will rate each item in two ways: quality and importance. '

In the first colufn, "Quzality", we would like to kriow how weil you
think your school district is doing each of the progrém elements
listed. Circle the number that most c¢learly dgscribes your opinion.
4-Excellent is tha highest possible rating. l-Inadequate is the
lowest rating. ,If you have no knowledge on a particular item, leave
the «olumm blanfk. : -

In the second ¢olumn we would like to know Low important you feel
earh of the itens are, as necessary Or an effective school guidance
program. 4-Highly Important is the: highest rating. . 1-Not Important
AL A1l is the lowest rating. If you have no opinion on the impor-
tance of a particular item, thea leave that column blank.
\ -

All answers wifu be kept confidential. Your school district will
not be identified in the published data. When you have compieted

. the questiomnaire, -place it in the self-addressed stamped envelope
and drop it in the mail as soon as possible. We are very anxious .
to hear from you. Thank you for your»time_and.cooperation.

Sincerely yours, -

' &
James E. Paxton
- . ‘ Refearch Coortinator

JEP:rb ' : .
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- WEST Shone 'School DisiRiCT

33 NORTH EIGHTH STREET ~ LEMOYNE , PENNSYLVANIA {7043

.

. . ) D:epartmenx of Speciai Services

. -

. /
GUIDANCE I PENNSYLVANIA: STATUS AND NEEDS

re

April 2, 1975

Déear Teacher:

Your school district has apreed to participate in 4 statewide pro-
ject to determine the types and quality of guidance services being
offered by schools in Pepnsylvania. We feel that the project ""Gui-
dance in Pennsylvania: Status and Yeeds" would be incomplete with-
out the feelings and opinions of teachers. Your answers,to~these
questions about ycur school's guidance program will help us deter-
mine what should be done te improve services for your students.
Please be frank, because your amswers are a very good indication of
the need for improvement. .
The first part cof the questionnaire lists several elements of
school guidance programs to which we would like you to react. You
will rate each ‘item‘in two ways: quality and importance.

In the first column, "Quality", we would like to know how well you
think vour school is doing each of the program elements :listed.
Circle the number that most clearly describes your opinion. Excel-
lent—4 is the highest possible rating. 1-Inadequate is the lowest .
rating. If vour school dces not do one of the it=ms disted, it
woculd not be possible for vou to rate that item, in that case

- circle the 0O—on—existent. £ vou have no knowledge on a particu-

- lar itez, leave the column blank. .
Ia the secend column we would like o0 know how important you feel
each of the ivems are, as pecessary for an effective school guid-
ance program. 4-Highly Important is the highest rating. 1-Not

Icportant At All is the lowest rating. If vyou have no opinion on
the “importance 65 a parcicular item, then Teave that columm blank.

111 answers will be kept confidential. Your &nswers will be iden—
tified oaly as that of a teacher of vour particular school. When
vou have completed the guestionmnzire, place ‘it in the self-address—
ed stamped envelope and drop it in the mail as soon as possible.

we are verv anxiocu$ to hear from you. Thadk veu for your time and
cocoperation. T Q

Sincerely vours,

1 3 7 : James E. Paxton
| _ . Research Coordinator
&) ¥ )

[SRJ!:‘ JEP:tb

Aruitoxt provided by Eic: e



. GUIDANCE IN PENNSYLVANIA: STATUS AND MEEDS C:—T
-
PROURAM CHARACTERISTICS QUESZIONNAIRE
PHASE III

Please circle the number in each of the columns which most
nearly reflects your opinion. The first column éstablishes the
quality of the characteristic as it exists in your own school'
guidance program.

- The second column establishes the amount of importance you
.place on that characteristic as necessary for an effective coun-
seling program, even though the characteristic may not exist in.
vour district's program. _ .

The questlonnalre is open-ended so that you may irnclude pro-
gram characteristics common to your program or just those that
vou feel are of high importance.

Please complete all items. MNames are not required on this

form. Please answer the following questions.

Indicate appropriate one:

Teacher
Administrator

Indicate level:

Elementary
iiddle or Junior High

Senior high

Your Inter—ediate Unit MZumber is: _—

RENTVSER:  WE ARE PRIMARILY CONCERNED WITE EOW YOU FEEL ASOUT THE
R CYARACTERISTICS.

1
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QUALITY

IMPORTANCE

CHAPACTERISTICS

[OX4

-
s
N

INTTT

4IvndbAav-NI
INALSIXA-NON

INVIHOdNWI
ATHOIH

TV 1V
INVI¥YOJHT LON

EXATPLE

Schedule and keep appointments.

¥

31 2

—

k
Attempt is-made to identify and
utilize the skills and abilities
of the rotal educational staff
to insure consideration of all
aspects of the pupil's develop-
mente.

An organized on-going program
of inservice training is con-
ducted for staff members to

familiarize them with the

srructure and activities of
the school's pupil personnel
service.

4

(&)

‘

em of written communi-
s, e.g., guidance news—
s, monthly reports OTr
i s are organized to

the tctal staff with
al information rele—

uidance program activ-
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The teaching staff coatributes
zo0 the planning ©f the guid-
ance DPITCETE:.
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QUALITY IMPORTANCE

CHARACTERISTICS

INATTHADXE
ALVADAQV-NI
INTLSIXT-NON
INVIMOdHI
ATHOTH
TV 1V
INVINOJNI 1ON

O
L)

Teachers and counseling staff
work together as a team to meet 41 3
the needs of the stucdents.

)
i
o
£~
w
o
-

11. Parents are provided with an
opportunity to consult with the
counselor at a tiwe ccaveaient
to the parent's emplovment sche-—
dule.

£
W
N
4
o
£~
w
N
=

'13. A systematic method of comuni-
cating information to parents
concerning their children, either| 4| 3| 2} 1 G 4
oral or written, has been estab-
lished.

-

ta
N
)

15. A planned approach to provide
parents with practical, under-
standable information concern-—
ing child development and po-
tential problems faced by the
students has been developed.

o~
w
o
H
o
£~
w
o
—

17. A planned appreach fer invol-
ving parents in group prece-
dures (processes) is provided.

i~
w
28]
4
Q
£
W
N
-

19, Orientation activities are
planned by beoth the sending aad
receiving school to best meetl &£l 3121110 &
the student's concern relative :
to the tramsition. ’ -

(3
N
-
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QUALITY

IMPORTANCE

CHARACTERISTICS

INITTAIXT

ALvNbIAV-NI
INA1SIXA-NON

INVIMOJHI
ATHOTIH

TIV 1V
INYIAOIWT LOM

Counselors provide individual
orientation interviews for new
entrants.

[
o

Counselors provide terminal
interviews for all students
contemplating school withdrawal
or transfer.

pa
o

FAS ]

Guidance orientation programs
are provided for students,
parents, and professional staff
bv the guidance department.

[

r

“A continuous orientation pro-
cess concernirn, guidance ser-
vice is carried on throughout
zhe school vear.

=

e st e

The orie=ataticn program is
planned in terms of the pro-
Slems pupils consider important
‘rather than in terms of oaly
what teachers and administra-
tors feel are important.

1! 0

in up—to—date direcrory of com-
unity agencies and referral
urces is available for use by
embers of the pupil services
af

M; ;'

"’!

0
re /

(V1]

Lh
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QUALITY

TMPORTANCE

CHARACTERISTICS

INTTTAOXE

F1VH0AAV-NI
INALSIXA-NON

INpHSHY

TIV. LV
INVIMOJWI ION

The scope of the services
¢ffered by the community agen-—
cies are clearly defined so as
to prevent misinterpretation
of function and overlapping of
responsibili;res.

£~

2
2]

&

\

An individual }s responsible
for liaison betNeen the agency
and the school and a proper
and consistent method of re-
ferral has been developed.

L7
ro

37.

Tnformation cerived from rerferral
scurces in support of pupil
needs is collected, reviewed ard
properly disseminated to 2ppro-
priate school perscnnel.

—— e 3.

&~

[
(%]

&

39.

Apprepriate community services
zre utilized To suppiement gui-
Zance activities of the schoel.

L~

ro

The frecuency and length of coun-
seling sessicns is largely deter-
cined by the desires and the need

£ the individual students.

o

(V]
[ £

Ei

[

‘ .
L)
.

adeguate time tO :
-

i~

&

(]
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CHARACTERISTICS

INATTI
41vndada
INFISIXH
INV14O
RTHD
TV
IHVIMOdNH

Opportunities are provided for
all students to exercise de- 413121110 41312
cision-making skills at various
levels of difficulty.

[

School policy concerning con- ] N
fidentiality is clearly estab- 413127110 4131211
lished and made known to all in- =

terested persons.

Counseling services are avail- 41312110 4131211
able to parents.

o~

Counseling services are avail-
able to out-of-school youth.

-

Planned opportunities are pro-
vided for interpreting test re- 4
sults to those persons receiv-
ing then. .

)
~
4
o
s
w
~
-

Test results are reported to .
the studexnt and parents in an L1 3
understandable form. _ ; 1 <~

N
s
(@]
&
w
~
-

rovision is nide to assist stu-
dents with individual assess-
ments of their abilities and in- n
terests, personal adjustments, 413121110 413121 g
individual perceptioms, and values A R B 1 1
in oxder for the:m to meke more . X
effective perscnal decisions.

o
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QUALITY

IMPORTANCE

CHARACTERISTICS

INITTIOXI

d11vndAAV-N1
INALSIXA-NON

JNVIMOdWI

ATHOIH

TIV 1V
INVINOJWI JLON

59.

Staff and students are made a-
ware of the objectives of the
testing program prior to its

implementation.

.

i

61.

Only tests givenm for a specific
reason or purpose are included

in the standardized testing pro-

gram.

.

63.

Guldance department advises the

administration regarding assess-—
ment programs in the best inter-

est of the district. -

Y

65.

Philoscphy of your guidance pro-

graz is in writtegy form.

The cbjectives of the guidance
pregran ‘are in written form.

69.

-
.

The objectives of the guidance
Drogran are understood bx the
school's professional staff.

N

o]

Evaluations cf the degree to
wvhich the guidance program
approaches its objectives ars
regularly undertaken by guid-
ance personnel.

-

b e e 2 e
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QUALITY IMPORTANCE
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73. The administration provides the

guidance department with adequate | 4| 3{2 )1} 0 413121

sersonnel and funding.

£

75. The guidance department actively
pursues a program of public re- 4:31211;0 4131211
lations both within the school
and within the community.

77. Studies are made to determine
student stccess on the job and 413121110 4y 31211
determirants of such success or
lack of success.

e =

79. The guidance department shares
the responsibility, under as-
ninistrative direction, focr. the
evaluation of those aspects of 4131211104 4
the educational program which
have an effect upon student de- -~
velopment.

(%)
N
(=]

81. Results of schoocl research are
interpreted and presented to 41312110 4
staff members with explanatioms- )
geared to their needs.

(V3
N
et

83. A continuing appraisal of stu-
dent success in college, voca-
tional school, armed services, 413121170 4131211
schools and business programs
is provided to evaluate and iz
prove the school progracs.
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QUALITY IMPORTANCE
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85. Provisions are made for contin-
vously evaluating and improving 41372110 4 271
the effectiveness of the guid-
ance services. .
87. An accessitle resource center
containing current information 413121170 4 211
relevant to career development
and planning is maintained.
89. All guidance materials avail-
able for use by students are ]
continually asses:zad for their LY 3 21 2 d. 4 211
appropristeness and current
applicability |
91. Irformation is provided for .
the student on local educational | 4} 3} 2| 1 0 4 211
and vocational opportunities.
93. Career expioratfon and develop- 1
ment is an integral part of the 4134210 4 21 1
curriculuz at all grade levels. :
95. A coordinated effort is made by
counselors, teachers, and ad=- ]
zinistrators to show related- 41 3121 110 4 211

ness betfw.=2n course content and
careers.
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97. Opportunities exist .for students
to develop a self-awareness of 41312110 4131211
their interests, aptitudes, and
vaiues.
93, Prior to purchave, materials are | &) 3{ 2] 1} 0 sl 31211
reviewed for possible sex bizas. )

101. Group processes are used bty the ‘ .
counseliag staff to diss=minate 44312110 41 31211
information. ' J

103. Group processes are used to 413721110 4131211
counsel students when applicable.

105. Facctors that lead to successful
experiences are consicdered when 4y 37211 0 41 31211
the groups are being structured. N

'107. Group guidance prograns oﬁerate
without restraint from lack of Ly 3124119 4131211
time or facilities.

109. Group process techaiques are
regularly shared with the class-— 4131 211] 0 4131211
room teacher and the rest cof the
professional staff. .

L
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IMPORTANCE .

CHARACTERISTICS

-
[

INATT0XE

ALvNOIavV-NI

INALSIXI-NON

INV.IYOIHT

THOTH

-

LTIV LV
INVI4OdW1 LON

111. The confidentiality of all in-
formaticn obtained for guidance 4
purposes is scrupulously main-
tained.

-

—

113. A fiYe of local job opportuni-
ties is made available to in- 4
terested students.

3

115. A record of students scel.ng
full cr parz--ime emplovment
is mairtained. )

P

(%)
—

o

’..l

117. The guidance department iden-
tifies potential employment
opportunities and distributes
this information to school
personnel, parents, and stu-
dents. . .

=~

(VY]

~
[

r’,u

119. ‘Appropriate techniques are used
to prepare students in the 4
methods of applyving for and
adjusting tc a jobd.

(73

o~

[g%)

121. The guidance cdepartrment assists
all scheol leavers, graduates,
and drop-outs to obtain suita-
Lle additiocnal education and
training.

P A

[
—

&~

’..l
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123. The guidahce department plays
an integral role in the place-
ment of students in curriculum 4 31 2111 0 4 31 211
groupings within +he school.
(Exp. & placement in accel- ..
. , erat program.)
- 125.
o~ & 3} 2111 0 41 31 21 1
.
r-
t \
127. ‘
4 31 211} 0 4y 31 2941
Thank vou very ntuch for your time and effort.
Please return vour questionnair-e. as soOT as possible to:
James E. Paxton
West Shore School Dlstrlct
1000 Hummel Avenue
lemoyne, PA 17043
.
f
L -

-
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STUDENT SURVEY - 6th Grade - . \\

. . ’

Do not put your name cn the‘questionnéire. There axe no rights

or wrong answers. The answer depends on hdw you feel about certain
things. - ;

HOW OFTEN DO THE FOLLOWING THINGS HAPPEN IN YOUR SCHOOL? .

Y

Circle one choice in each item, The three words listed below are

‘-.
-~

used to describe how often it happens: -

SELDOM - weaimy-it has happened only once or
twite, happens rarely.

SOMETIMES - means it happens now and then.
—_— ”
USUALLY - means it happens most of the time.

Circle only one of the three choices after eack -sentence.

EXAMPLE - The school principal is friéhdly and understanding.

* SOMETIMES SELDOY ]

Students and teachers trust and respect each other. i

USUALLY SOMET IMES SELDOM \\\\\\
Studenfs have z chance to express their‘fealings and desires.
USTALLY SOMETIMES SELDCM
Someone tries to help the students meet their needs.
USTALLY ~ SOMETIMES SELDOM

Teachers shew an uncderstanding of the reasons winy students may
not be doing well in class. '

TSTALLY SOMET IMES SEL.DOM

.Students enjov attending school.
o

USUALLY SOMET BES SELDOM

Students pick on ancther kid who is differeat.

| USUALLY ~ SOMETIMES o SELDOM

i



7. Students are given a chance ¢r make dJdecisions for themselves.

USUALLY SOMEIMES.  SELDOM
- | ‘
8. Students have a chance to get rogeASer,and discuss problems that
are bothering them. '

USUALLY  SOMETIMES  SELDOM

‘Please answer the following questions:

IF YCU COULD CHANGE ONE THING APOUT SCHOOL, WHAT WOULD IT BE?

%
~

HOW COULD THE SCHOOL BE MORE HELPFUL TO YOU?

THANKS FOR YOUR HELP
x k k X k %
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STGDENT SURVEY FORM ~ 9th Grade

QUALITY

IMPORTANCE

CHARACTERISTICS

INAT130Xd

) ALVAOIAV=NI

1Sd-NON

INALS

INVIEOdNI
ATHOIH

TV IV
INJIE0JdHT JON

EXAMPLE

Schedule and keep appointments.

»

[

The guidance department has an
orientation program where they
inform you of the {_!ferent gui-
dance services that are available
from the school.

3.

In planning the guidance program,
your school gives consideration

to what vou consider important,
rather than only what teachers and
principals feel is important.

Your school maintains a resource
center containing information a-
bout careers and career planning.

Guidance materials available for
your use are up-to-date and appro-
priate to your needs.

i

Opportunities exist for you to
learn\more about your self, your
interé§ts, your strengths and
weaknesses, your values, etc.

i

11.

I
After ygu take a standardized
test (example: ability, achieve-
ment, etc.) the results cf such
tests are reported to you in an
understandable form.

to
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QUALITY IHPORTANCE
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. 13. You have the opportunity for in-
dividual counseling with the 45127110 4131202
school counselor when needed.
.. [}

e

15. The services or the guidance d~- )
partment are made available to 41312]110 413231
all students ‘-~ the school.

17. Your guidance department works
with students in small groups 433
whon applicable.

o
—
o
&
o
N
—

19. Your puidance programn helps
students to better cope with 413(21110 4131211
~ school problems and concerns.

21, Your guidance department pro-

vides for your use materials 413{2(1{0 4137211
on career planning.
23, Your guidance department pro=-
vides assistance when needed to |
help students select the correct |4 |3} 2)1 c 41312141

high school courses to best meet
their needs.

25. Students have a chénce to -get to- .
gether and discuss problems that |4 {312} 1 0. 4131211
‘are bothering them.
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STUDENT SUKVLEY FOPM - 9th Grade QUALITY IMPORTANCE
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27. lst COLUMN

Give aa ovarall quality
rating for your school's 413121110
guidance program.

2nd COLUMN

Rate the importance of a
guidance program as neces- 413121
"sary for your total educa-
tion.

Please answer the following answers:

Have vou ever used any of the guidance services that are pro-
vided by vour s -hool?

Yes No

What are the strengths of your school's guidance program?

What ceasrtructive reccmmendations do you have for your school's
guidance program?
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STUDENT SURVEY FORM - 12th Grade

QUALITY

IMPORTANCE

CHARACTERISTICS

INITTIOX3

T1vndIAAV-NI
INALSIXI-NON

INYAHS A

lNVlgggﬂ{VLON

The guidance department has an
orientation program where they in-
form you of the different guid-
ance services that are available
from the school.

In planning the guidance program,
your school gives consideration

to what you consider important,
rather than only what teachers and
principals feel is important.

Your school maintains a resource
center containing information a-
bout careers and career planning.

Guidance materials available for
use are up to date and appropriate
to your needs.

Your teachers do all they can to
make their classes meaningful® to
you in relation to your future
plans.

11.

Opportunities exist for you to
learn more about your self, your
interests, your strengths and
weaknesses, your values, etc.
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13. Your guidance department identi-
fies potential employment oppor- 31211 0 4 1
tunitias and distributes this
information to you.
15. Appropriate techniqueé are used
‘to prepare you in the methods of 31 2 0 4 1
applying for and or adjusting to
a job.
17. The guidance department assists b
school leavers, graduates, and 312 0 4 1
drop-outs to obtain suitable
additional education and training}
19. After you take a standardized
test {example: ability, achieve-
ment, ctc.) the results of such 3f 2 0 4 1
tests are reported to you in an
understandable form,.
21. The school guidafice program
assists students in making der 3} 2 0 4 1
cisions regarding future goals.
23. You have the opportunity for in-
dividual counseling with the 3] 211 O 4 1
school counselor whep needed.
25. The services of the puidance de-
‘partment are made available to 3121 O 4 1
all students in the school.
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STUDLNT SURVEY FORM - 12th Grade QUALITY IMPORTANCE

THARACTERISTICS
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27. Your guidance department works ;!
with students in small groups
whien applicable.

Fol
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29. Your guidance progran helps stu-
dents to better cope with school | 4| 3] 2( 1|0 4131211
problems and concerns.

31. You have access to the infor-
mation you want and need to know | 4| 3
concerning the various occupa-
tions you have considered.

1o
—
(o]
o~
w
(N}
—

33, Necessary information regarding
trade, vocational, or college 4t 312 1y0 4) 31211
training is available.

35. Nec¢ssary assistance is avail- :
ablp related to future educa- 4y 3121110 4131241
tional and vocational planninT‘ ’

37. Your guidange program provided f
assistan.e to you when needed -
in selecting the high school 41312110 413
courses that would Yest meet
your needs. ‘

{ ~
N

Al

’

.

rd
)

39, The school guidance department
has provided you with sufficient .
information to plan your post 4131211410 4131211
high school training or job

entry.
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o ‘ 5
S z |8 || >
% R <
2 JOES Z
CHARACTERISTICS G = E,: = g%
sl e & | 8
5 5 m |13 5
S ]
41, lst COLUMN .
Give an overall quality
rating for your school's 413|1211(0
guidance program.
2nd., COLUMN
Rate the importance of a
guidance progran as neces-— 41 31 241
sary for your total educa- |
tion.

Please answer the following questions:
Have you ever used any of the guidance services that are provided
by your school? ‘

-~

Yes )

P

What do you feel are the strengths of your school's guidance pro-
gram?

.‘\.—
]

What coustructive reccmmendations do you have for your school's
guidance program? -

L o
1§8 I
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PARENT SURVEY |

Indicate grade or grades € school age children:

Form completed by:, Father Mother Both

QUALITY IMPORTANCE
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EXAMPLE

Schedule and keep appointments. 4 ‘:, 2{1)0 4 (;' 211

——

1. You are able to schedule confer-

ences with counselors and other 41 3{21110 4131 211
school personnel at a time con=
venient to your schedule. k)

3. The guidance staff keebs in con-
tact with you when necessary by 41 31.2110 4131 2|1
either phone or note. ]

S. Your school has a program where

they inform both you and your 4| 3} 21110 4131211
child of all available guidance
services.

7. The school uses appropriate com-:
munity services to supplement 413121110 41 3121
guidance services offered by
the school.

% ¢

9. Cuidance services are avail- sl 3tz2l1lo|] al3] 2|1
able to you as a parent. -
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QUALITY
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INVINOdNI

Aiftei your child takes a stan-
dardized test (exzmple-ability
test, achievement, etc.), the
results of such tests are re-
ported to you'in an understan-

"dable form.

A

13.

Your school's guidance depart-
ment has a program of effective
public relations within the
rommunity.

15.

Group processes are used to
counsel students when appli-
cable.

4131 211

17.

The school's curriculum tries
to make its courses relate as
much as possible to the world
of work.

Studants are provided with in-
formation about local. educa-
tional and job oppogtunities.

The guidance department of your
school helps parents to better
understand the school and th®
total educational program.
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23. The guidance department helps
parents to better understand 41 3 0 4 3 1
their child's interests and
abilities.
25. The guidance program assists
" parents concerning realistic 4y 3 0 4 3 1
tanning for their child's
future.
A
27. The guidance program assists
students in making decisions
concerning career planning, 41 3 0 4 3 1
course selection, post high
school training, etc.
29. The guidance statf provides
information on sources of help 4 3 0 4f 3 1
for children that are available
- in the community.
~31. The guidance program offers ideas
which help parents to better 41 3 0 4 3 1
understand and cope with student
behavior,
33. Guidance personncl help parents .
to better understand their 41 3 0 41 3 1
child's academic progress in
school.
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35.

The school counselor provides
individual counseling upon
reasonable request by students.

37.

The ~uld-nce nrogram assists
students through the provision
of mete-ials, speclal programs,
et.., relative to career plan-
ning, eduvcational planning, and
personzl needs.

39.

The guidance program helps stu-
dents to better cope with school
and development?. problems and
concerns,

~

1o

41.

-— ——

§

The school has provided you with
an opportunity to discuss the
post-school educational and or
vocational plans of your child.

v

43,

Counseling services are avail-
able to you as a parent.

45,

1st COLUMN

Give an overall quality rat-
ing for your school's guid-
ance program, ‘

'2nd COLUMN _

Rate the importance of a
gulidance program as neces-
sary for your child's total
education.

w
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Please answer the following two questions\ﬁf fully as poésiblé:

What are the major strengths of your schLol’s guidance program?

\ . el

ol

i
¥

wi
v

What constructive recommendations do you have for your school's
guidance program? ~ :

M

L : .
. . -
]
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