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_M Tne probability that black cnllcxre‘ ceed their white co
in sen.sormotor development, very early in llfe,\Qas s\faced i chlld

s

de\elopnent circles on 1so;atea occasions. Knowled\e%earl an

sensornpotor developmnnt amonyg black neonates has been w1th

RSN

@,

/ Vdr, will not be addresSed at th_‘LS time. .The occasional resegrch

_pr&jects and clinical ‘c')bservat:i'ons' detailing O.differentiat d sen‘sorimotor .

¥
\rrl‘dng. ‘%\fldence suppo;‘tflng the notion of advanced sensprimotor- developn'ent 2

L) 4

together these projects and observatlons,

for sensof‘lmotot management im schools, the called ''third grade syndrome'
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their un)llcatlons . ‘ o /

5
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A : ' : i - : i
ané’ 2 few suggested avenues for educatjonal policy decision-muking with-
A ) ‘ .. -

4/’
X
l~ /
R

'~

'fnere is a desirable flO\;i of developnlent wnich is suggeg"cedub)‘? ) /
 presenting these 1deas in_this pattern I i)roooée'a parenting and ‘”s/ibling
style of active 1nteract10n which \~111 extend to a grov:mg chlld' '
'playmates and peer choice network This model of actlve 1nter\;ent10n/ ‘
needs support from classroom teachers, and they in turn need backup from
a fomallzed educatlonal policy. As a result of thls model major cogn1t1ve

gains will tend to -accrue at an mcreas::gg rate for low income bl\c& N

children when Jmplemented

The récent myrlad emotlon responses to. the rk of Dr. Arthur Jensen,

" that black children-have lewer I.Q. scores becausethey are genetically

inferior to whité children. 7 . .

4
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~  The second reason is ruch more subtle and will naturally be met

with some strong well placed denials? The basic research which discovered

+

the differentiated development ‘between European and. Black infants wds
s :

done in the 1950's by a woman, Dr. lhrce}le Geber. The Geber hypothesis

< e
was supported by Similar research in the 1960’s by Dr. “ﬁ-ﬁry D, Amsworth,w -

another woman. At that time the scientific commumty in gereral 111thheld
total approval from women in science. This _cond1t1onal regard varied '

" somewhat. That is, female scientists were viewed with fewer réservatiors
. _ X T .

. if they selected parenting, chlldhood or infancy as major research

interests. o B - . -

3 . N P )

“The third reason is one that seems to f1nd its way into the very

fabnc of everythlng we do in thlS country-—rac1sm. " By now, éven the “

general publlC is aware .of the extent to whlch thlS eroding reality

-~

domlnates our da1ly llves. Its devastating .consequences need no more - -
- T Ce

remforc_ement in this:.writing. . . ~

{p L ‘3 v N ° ) - . 7 . . “ « .

N0 o - .
e $ . . - *

So, lthe ,goal of th.lS paper is to 1nterb1end selected reSearch _ .
'l1ter%ture concerned with early and advanced sensorimotor development
in black chlldren, and %he institutional management of their natural

»

precoc1ty, to engble the Jmplementatlon of "rat1onal"‘educat1onal policy
decisions. The f1rst section w1ll brl‘ﬂy rev1ew selected l1terature .
of;sense&imo‘tor deve)opment in black children. The second sectlon will -

concem 1tself with the current use of med1cat1on. for sensornnotor
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rinagerment Of selected black children in educational “institution's
)
imally, the last sectlon will dlscuss the so called "th1rd grade syndrome'',

] .;l—"

and spec1f1c 1mp11ca BS/of”selected knowledge acqu1s1tlon patte‘ms of
/l&d\/hlldren Hopefully, thlS will set the stage for educatlo;nal pollcy
d1scusswns and furtner research Wthh reflect the sensormotor needs of

a large number. of bla(chlldren. o - .

—

™

N - « . A

" Early and Advanced Sensorimotor Development - LS

XYad

Hlstorlcally, Geber s (1960) first reports of advanced development

’

in Z&frlcan neonates were from het observations: of mothers and their -

»

-

babies in rural conmu.mities. A major aspect of her discovery pointed

e “out a parenting style of socially active intimacy. For a period'of

appronmately 36 month.s tms :mteractlon seemed to promote a senson_motor

- > 3
s p

deVelopment superlor to similar development in European infants.s ~ -~ --

-

cllnlcal observat1ons of Afncan chlldren in the first

N\ .

year of life had already shown that the accepted "mllestones"
of developnent raising the head, 51tt1ng, standing, walk:mg
and so on--were passed at an earlier age than in European

chllaren. (Géber, 19\69 p. 1216).

As Geber' S involvement becam&more- 1ntense she was able to explore

o

- some causative factors. She 1dent1f1ed a hlgh level‘ of social mteractlon

- 4

between the child and his environment. Breast feeding was the common
- . » N ) .
' practice and this occured whenever'the infant demonstrated a wish for it.
. . . . ) , :

v

Y
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Intants were encouraoed to 1nteract _,,1th -othér famﬁly members and visitors.

0 Ccr 1bs, but alloucd to move about the home .

They were never’ confi

'er means were avallable to them corrfnensurate w1th the1r stage

development. Sleep seemed to be the only "common occurrence which

M ] .

excluded them from family socializing. ‘

: e L. T e

A\ . - o

X

. .
“

The accelerated development was not solely in the *j.ocomotor domain.
Amsworth (1956) recordd4d lancruaoe development and 1dent1fied four-syllable

vocallzatlon in infants with-a mean age of 38 weeks, At the end of 36

-

nonths there was a dmmlsh.mg of theﬂ mother child interaction and infants

were left more on their own..—m this point” on, it was observed the

-child.-developed at a much slower rate.

’

- . ¢

among a dlfferent group of Afrlcan neonates. From her observatlons urban
cn:le.'ren whose parents followed Eu ropean Chlld reanng patterns d:Ld not

demonstrate early development. 'I'hese babies appeared to de‘velop smllarly
. K4

to infants of their parents' European colleagues and neighbors. Geber and
Ainsworth ﬁgges’c ﬂlat an appropriate mteractlng environment is. cruc1a1

-—te/t}r"éontmulty of hlgh 1eveIs of growth among—Afrlca.n mfants. The

absence of this sort’ of an env1ror1ment will cause dec;lne among rural .
{ :

children and a leveling off to European norms by some’ *urban Afrlcan

chlldren. ) ’ ' . R .
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Ina stud} la)' Brazelton, Koslowski and Tronick (1971) a comparison

"

‘ of sensorimotor development was made between infants born to urban Zambian _

* +

mothers and those born ato/an equal nu:nber of white American mothefs. The

Tm,

. problens of .urban llvmg in Zambia produ!gd mothers w1th low protein dlets,
mu:ltlple prevnanc1es and related 1nfect10ns As éxpected the1r newborns
were observed to be lower in welght and leng,th than ‘the wh1tel,1fﬂ:”ants, d = y
and generally less healthy Despite, the less than 1dea‘l circumstances

unider Whl:Ch tne Afrlcan mfants were born, w1th1n a short time (approx:mately ‘,:
_ two weeks) they surpassed the white mfants in cuddllness reactlv;,ty 1;0 ’ :

stlmulatlon, alertness, soc1al interest and consolablllty The Afrlcan

nother s° Chlld rear:Lng procedures created an actlve, energetlc set'of .
P experlences for thelr bab1es 'Dhey went about carlng for them as if there
f was not the 1east donht that thelr 1nfants would develop normally Afrlcan i

' mothers prov1ded a h:Lgh contact attentlve envnonment Wthh was seemlnvly
/r/t‘" ed tg the._;nfant s genetlc ablllty When compared to the Zamblan mothers,
the white nothers had less handling and feeding centact with ‘fhe:l.r irifants.
Whlte lnfants and mothers also seemed to follow a pattem of expectatlon .
and compat1b111ty even ‘though the early leaz:nmg environment was ver;r ) .
dlfférent from their Afrlcan counterparts. - From these observatlons 1t

) appears that development 1n 1nfancy is. 1nf1uenced by 1nher1ted determnants

a COﬂlﬁ‘aI‘ISOH of mental and motoric test scores between

.
"1:0
H
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> N >

black \»}ute and Plierto Risdfr babies_ found no 510mf1ca.nt group dlfferences

- _5 e “
k- P
_ “  in mental test Scores. The black babies, however, scored higher’ ‘than the
: LY o Lt ~ W - T - ;
- A R L . . ‘ -
.+ Puerto Rican and white babies on the motor scale. .- * -~ ‘
o It . * s W .
’ ) .o : = ‘ .
A N < - , - \_ N
' * ) ’ ~ -

- . Superior motor developnent was observed in American black 1nfants by

- LS

IA.“-"

o j' Pasanunlck (1946) to exist through the ﬁge of 24 months. He also reported . )
,r - M . . . 7‘
- ] 5 2 that black and whrte Wﬁn oth%r—areas‘f bg havmral .

/ at -
. ‘Snnllar precoc11:y was observed among black babies of Jama1can

&

. West Indian pare’nts Curtl and others ﬂ935}>, reported that these infants

R ':' ) ) surpassed Amerlc.ap thte infants in reachlng certain "lgitlestoalxes" llke -

T - e L ;‘; ; y . {
= T, creepmg, stand;mg and walkmg Y & 2 " S /
! AR : . ,} AU : '

- Wllhams and-Scott {1953) in comparmg 104 black 1n£ants from mederate

%

1ncone fam:Llles wfth 50 infants from 1ow -income fam111es found s1gn1%1c t
- ' ‘ -
// i d1fferenaes betweeﬁ the two groups in motor development. Infa.nts from the

- @ » L N3 / F < -~ .
: 7L low! SES famlhes* owed a more advanced motor de)/eiopment than those Tom

Jan
- o -

h1gher income families. The researchers attmbuted the dlffersnces t\o ch11d
/rearmg procedures and made a pomt of rejecting possible, "'ra "rac1a1" 7
~charactenstlcs "+ The concept of Tdce mlght well be an 1nappropriate var1able

Y
to even conslder. I'f from a random sample we place the darkest and falrest .

b

. 4 ~ S
> skin persorn at e1fher end of’ a contlnuum, the myr1ad var1at1ons 1n sk1n
'\

’ color and ha1r texture alone would make it am sslble task to de11neate
o ”m'k

f

voa beglnmng (the point at which one' s cnaracterlstlcs can bhl‘ﬂSSlfled as

!

7 black), or endlng (the point at Wthh one's ~charilcter1st1cs can be classified

- ' ’ - ]




On the' other hand, black 1dent1ty and low SES occurrmo -
. ”

Problems of urbcm

of iblack children from low income families.

] >

B . : ) . : Co ‘ R M “‘\\
" K Child rearing practices in our /country ha\Avaried‘ somewhat' over+” )
\
I

the, years having been influenced primarily by mlddle class horms. Trends

hnlCh have been known to affect parenting styles have been JAntroduced by

4-
child rearing professionals “ho are read and respected by members of this.
! , J .

| ‘ . - ’ . .
socioeconomic group. Lower socioéconomic families who, aré striving for

i oy, . ) .
hi'gh'e{r status readily adopt attributes which they identify as appropriate

to the group (s) above then. Lower socib"economic\ people are willil}g to

(

_acqulre many such attrlhutes to’ ,rer'love the barriers between themselves and .

l

acceptbnce into 'the mlddle class. Th‘ere are also many thln‘,s they are -

dominate! a mother’s. expectations for her newborn.

/ ’ , ., v t
e (Black babies) -are strong‘, they are vigofous. and
| e
exciting motorical'ly. This is a real

‘black mothers that I take care of.. They often’ equ e

.

motér activity with aggressron, with thyﬁat won't .

‘be-assimilated into_the culture that ‘they are trying

1 4
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' .

‘ R to assimilate into themselves. ..I would Tike to give
© 4 . .

black mothers a- feel;mg that what they do is - = .

mpqrtant .if the black mother colild see the strengths

d Tespond to t‘1em in a way that makes ) S -

of her baby,™

they d1d was J.mportant/early in chlldhood .That*s: ‘ i T .

what I'd llke,toL give them--a feeling of their own

identity.. . ' s
I : _ X U/
o ) .. (B1 ack~mothers) ofter% ate (the1r baby s) act1v1ty

,';’ . / L __ w1th aggression (bem{bad) They see this-as bad and
. ¢ . ~"‘-\ . / ’

f

states tha even dlscrete act1v1ty of eye centact transmlts 51gn1f1c:ant

« and pefent aspects of warm regard Mutual uncondltronal regard is of

PR

ebnsiderable importance to the chlld's first encounter w1th our enV1ronment

/.

¢

y / Pediatricians need to encourage black mothers,to %upport their newborn' s A

. _ precocity by responding to them positively in informal ways (allowing -them /




¥
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| ¥ , .

. . . . - ’ {k //
to explore the unknown by moving about the floor and not constantly o

bema conflned to a crib), and formally (wam regard transmlttal of /

‘\yamth and support through eye . .contact, cuddling and fim <electlve T

2

- ~

d15c1p11n1ng of negative behaviof). ‘ s :
- ‘/ ) / -
’ . e
"Q , ) . / *
- B ’ ° / -
Black mothers who are encouraged to have unrealistjc expectations
: ‘ . :‘ . -
~for, their child's assimilatio may be creating insumountable obstacles
“in thé pathway toward optimum cognitive potential. Adaptation to present
1nst1tut10na1 modes should not go unquestioned when such large numbers of |
'chlldren nust be expelled fron school drugged or ;therapeutlcally grouped
. -for caretaker convenience. " / . ~ : o
ro ’ . oo P -
‘ /o PO /

Black mothetrs ought to be encouraged £0 play, with their babies and

share in the enj oyment of active;, frequght eye Contact and eXCltlnc

'perlods of child rearlnb They need” to beyencouraged to mterﬁ*ct w1th ’ /
5 —

their infant's motor exc:.tem? and support their natural capabl )tles

The mother's rec1proc1ty is V1talf to a sustamed growth environment for

the1r baby, because of what appears to be cul tural expectatlons “The

; infant's rapid buildup early 1n 1life can be expected.to d1m1msh if - . /
|
-through adéptatlonal stress black parents are forced- to bring thelr e ,
- ~
family personalities-intd compuance with the dominant white culture. - )
T o | |
Capab111t1es and a readmess to leatn have been identified at birth, ..

'
- S ——

_sor a few hours thereafter, amun% both black and white newborns.. T

&
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Zuckem\an\and Rock (1957) for exanple, have substant1ated the .,

! cxlstence of innate ca.pab111t1es in newboms for oroan1zed v1sua1

’ percept1on,s It is their view from cl:m1cal observat1on that innate

organizing. processes of Vlsual,p'ercepty.on exist in neonates and undergo.

I -
.

) env1ronmenfa1 modlf1cat1on later on as a part of general growth and
§
developnenég Goren Sarty and Wu,* (1975) appear to support Zuckerman
and Rock. Ii’rom their clinical observat1ons newborns responded more

;x:&” ) .
approprlatel *i;o properly drawn face patterns than to a scrambled or

£
H

blank facial facsimile. We can therefore ‘deduce that s1gn1f1cant learning

patterns .are already in motlon/&t birth. At this see:mngg‘:nucal , :

point in an 1nfa.nt s early l1fe, opportun1t-1es for learning and teaching

¢
’

wght to be encpuraged ‘ . _
C e N v N -
o . h

-

ough Medication ’ y - PRI

. .y
E o .

" .Over the past decade there has. been: an lnereasiné use of ‘medicat‘;i_on‘
for classroom management purposes. Studies by Rie (1974 and 1975), C;r'oss
and, Wilson 61974) and assessment studles by Co_nnor (1969) and”DaV’Ids (1971)
suggest a process w1th stages or steps. Ch1ldren whose classroom behavior

is descr1bed as wriggling, turnmg, mcessant talking, Jmpulsweness and

. mablllty to delay grat1f1catlon are frequently referred to the school ’
®° RS
phyﬁcmn At thlS stage, largely on the basis .or:E the classroom teacher's

\Q N . reportlng,, such cl'uldren are dlacnosed hwrkmemc, or as suffermg
from mlmmal brain dysfunctmnal a 1earmng d1sorder, or a hyperact1ve .

1mpulse d1 sorder ‘
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. their general level of sonh:Lst1cat10n will determlne in large part how-’

can include or exclude a child from sthool.

bo‘thersome to profess1onals by remmd:mg them of their fa1lures, are assigned

v . .

~
&
~Gc
@
=
-
L]

P
.

The next step in this labelling process is medication.u' Parents -

Al

[y . . R oy ) . . . . .
are brought into’the picture because under these c1rcumstances their

approval is necessary Parents kno.vledge of how schools are Tun and

.
v 4

long it will take to obtain their. approval SchooLL author1t1es have

'

also been known to establ1sh med.1cat1pn as a cond1t1on under whlch they

é

-9 . N . F
- - . "

N + N .

S : N . L3N
. . ‘0

e ¢ . A
As of this writing over 2 million school children.in the United !

States are on behavior modifying drugetherapy. J.This is not. intended -

- .

as a condemnat ion- of all theraneut1c programs using methylohemldate )
hydroehlonde (thalln) ,amphetammes and otﬂer chem1cally related mgs,

expec1ally wherie competent assessment has beeﬁ\a part of- the process.

L]

Many in the field are grop1ng for some form.of Pelief for ic -
1i t, brain d 'd d sev lgtubedch da.ndf'o th ,
delinquen ra amaged, and -severly distur 1 T e1r o ‘\

3
caretakers. If compe‘aency erodes at any stage of the di;

OStlcztherapé*&c\ .
process .too many chlldren who are difficult to f1t»1nto our presc.rlbed |

-

<

-institutional patfefns who defy our present ‘norms, and who are too

o special treatment. sqlely for professmnal convenience. i . L
Iy o - .
'. ek ) . e . 'v

A

Many urban black children who are unable to conform to~school rules, . <« .°

(which for them are unreal1st1c) fall 1nto this category. Qneyresult is

that their energy is’ released in an atmosphere of hostrle pumtﬂre batklash




* -\

I ar* suggestmo ‘that 1n1ually, these chlldre ts use of energy in thls

way- is not lntended to be chaotic or ‘dlsruptwe but strateglcd:o their,

-
&

style of leaming.' ”School designed patterns of ki owledge dellvery need

- - — e ~

to expa.nd the number of ways. that ]g;owle ¢ can properly be d1ssen1nated

. Y
by “the educator, and received amd synthes12ed by the 1e\\er\A11 too .

‘\*

often, thé~yntera 1on between the active ch1ld’s use, of motor energy,

e

ard’ thé school's sQmmon reactipn to 1t‘= 1nachertently compels a-mmlature &

~

“\

battleground. «~These pz ticular points will be discussed further in the

section on policy. ‘ ' ’ : ) _
" . o . - \\'\"\' ' ‘\

- . ‘ N - - N )

. There is need for furxther researth to explore \?arious\ modgs of \
‘ceach:mry st'rateales and classi’oom management as altematlves to drug ~

i
|

therapy even for ch1ld.ren who are. chronlcall dlfflcult to manage. ~.

o
Pope™ 1970) has observed that ummedicated c¢hildra d],agnosed as hyperact1ve -

were ‘as well controlled as mormal. ;hl%en when they\were assigned tasks’

which involvéd well planned forms of s ulatioh’ainddwe < pleasurable.

ie (1974) found that 1f one sens:Ltlzed ‘its caretakers to the coonltlve and

N ) \vﬂzh{ttjh:: us\\bf drugs. Thus, ]
IR or politl --What »do we chan, “client or the 1nst1tut1on‘?

e

> “
e "
toN Cae . N B e

concemed wﬂ:h cl:ent modl_flcatlon has not reached

”
.

ication: Rie (1974) an‘d Connors Elsenbert




o In,short, from the tim

~ Harry Mergan . . |
‘.i\“_ ' N oy l

and Sharpe C1964) have pointed ut that in their studies medication did
not ingrow the acadeniq achieviment of children. So, onexcan conlude
that drugs can adjust the childls affect fo,r the convenience O institutional

, conformty, ‘but they cannot teach chlldren to read or do ar1thmet1 .
- &

xTowards Wledge Acqulsltron/Sensormotor Mdgdel of Bl Chlldren \

~ . ‘ -~ N x
. . &

-

&l

£

In the fn/st sectlon we .zdea.lt w1th ‘research pertalnlng to early and

advanced sensor:motor development of black\neonates and mfants, thus, .
a ¢ RN

presentmg a ev1ew Uf the literature in the area. It i$ my- contention )
- o b 1N o~ ¥,
' that because of the advanced sensor:unotor development in Blacks during . = -.

‘thelr early school years educators tend to ass'ess thls fact asxrapproprlate

%
behavior. In most cases we strongly belleve that thé educators' assessment -
of these children is incorrect. It is unfortunate th; because of these

.1ncorrect assessnents black school c}uldren are "managed through medlcatlon". o

W1th the first two sectlons in m.md we wﬂ.l now. mtroduce the f1na1 section

towards a knowledge acqulsxtlon/sensorlmotor model of Black chﬂdren. :
The final sectmn will explore the notlons of thé/so called "th1rd \ )

/grade syndrome" and some 1mp11 fons for educatlonaT pollcy'-makmo. ~

laclq chJ.ld enters school to the thJ.rd grade : -

there is an inCrease in verbal ach1evement scores. How er, when the
' - . o
same student reaches the third grade and untll grade twelve there is 2"

leveling off or.slight decrease. ‘ o i . ' '

Ry
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T

in verFal Achievement scores. Finally, we will- provi‘c}e*gdd:itional

~

- g { Y
implication for educational policy makers.

.

Thlrd Grade S)mdrome Teacher observatlons and my mm experlence prov1de

enouOh reason to be11everthat black children in the/ Un1ted States enter

.

school for\\the f1rst time with a great deal of enthu51asm and positive
- ¥

Y-
SplTlt. From the ° Tirst day of school to the p01nt] where they reach third

grade, there is a general qpsw:.ng in their academic achl_evement\From
about the th1rd grade through the .upper grades there is a steady decline 1

in group measured capab111t1es of black c:h11drenlto do school work.
Y \ ‘ . )
This decline is"more 'consistent among groups of black ch11dren in

the South than in the North. #hy does this dif erentlatlon prevall'? I-

¢ ’
suspect -that dne pos‘sible't:'ause is’,the general restraint that the southern

- - P

. classroom atmosphere m1ght impose upon chlld.ren During normal times. ~
4

these classrooms promote an atmosphere that is SOmewhere between the
northern early childhood, ‘and secondary school nv1ronment. ‘That is,

_not as free and open as the lower grades of northern schools, but not as

controlled and traditional as their upper grades either.

. e -

There have been’ :Lnterv'entlons in early chlldhood education to enrlch ’

the educatlonal opportunltz,es for. 1ow 1ncome black children. Durmg ]:965,

-4
for example,, marry states 1naugurated some form ‘of Headstart. Its effects
were not felt in the schools until some time lafer,, but parents and human

e . . ,-
. :




.

“ were bedng rum How this affeéted thé academic achievement of children

i chlldhood teachers grades (K- 3), seem to receive deeper and more conCentrated

. to teaching and, learning define an active role for the teacher and a passive

_role for the leamer. Emphésis‘ is placed upon objective drill and rote

ablhty to memorize it is paramou.nt in this’ method. Stymllus-Response

" still remamlng progre551ve educators and those who support 1eam1ng by

-1

service workers in many arcas.-became more involved in how their schools

©

recruited fok the;se programs remains ¢gmtroVersial. «-

. ) . \ o - A
t N . ) . N
« 7 \\: o -
N v

’leachlnfr strategies and delrvexy of basic educatlon it our country

aad

is uenerally stratlfl.ed accord;ng to teacher” tra:.nlng modes. Early

6~ Y]

tralmng than do elementa“y grades (K 6) and secondary education grades (7 12)

teachers Ea}rl){ childhood educat ion hais been a strong movement in our

A 5

cogntfy for .some time and has received greater attention from parents than ~

any, other 'aspect of public schooling.

P
~ . -
-

Risking excesslve over- smpllflcatlon § w111 attempt to describe

.

orlefly the major modes of classroom teachmg by def1n1ng the roles of
> A

the teacher and leamner in their schoqgl environmert. Tradltlonal approaches

- e
memorization.: Currlculum content as devised by speclallsts and the chlld'

theorists help support this ‘Clearn:mg theory in 1nst1tutions_ where many ¢f

our pr'esent-da‘y teathers were trained. , . =T

-

"

UsJ.ng the ideas first expressed by John Dewey in 1916 there are.

¢
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discovery. This temm is not a very good one for identifying this }group,

v but it is the best one I have, so keep in mind that they are on the opposite
. end of a continuum from the traditionalists. < ,
. . . . ' -

3 RS
-
.

’

llere, the role of the learner is very active. He is allowegd to

a4

explore the entire learning environment andmake his ewn choiceg. Should

he need clarification of an event or déscription of materials, fthe teacher's

role is to respond to his queries. Teachers are, i)assive and usually wait
- 4 .

until the learner activates them. Unfortuﬁafely, progressive /activist tend:

“to read too little of whaf Dewey intended, that is, envirgnmental passivity
: o - ..
/ )
I .

L]

' is now what he actuaily intended.

L : Traditionalists assume that teachers are all-knowing and that learners .

-come to the experience lacking in almost all things until the teacher

¢ ]

énlighten‘s,t%hem. Progressive educators stress the learners! as being in

)

* ¢ ) . . 3 5 . . . Ly P R -
the most strategic position to determine their own needs so that they should

be allowed to learn by discovery. | -

- - -
4

- "The open education movement seems to avoid. the' two extremes by encouraging
. Y ) .oy
o L Cars
an active role for teacher and learner. It seems to me that this movement

Is .

. .. . e 2
», moré closely approximates Dewey's original.philosophy.” From what we now

know about the nature of knowledge acquisition in black infants, the open:
- education movement is probably better suited to their needs than the other

two. This movement has been on’'the upswing in early childhood . classrooms ?

Y

L3

- :
- - .o 3
>
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the" \ortheast and elsewhere, since the late fifties and Figure 1 scems

: to.attest to its _effectlveness. )

b [
o

It is also true that over the years the general ,.pub.'.lic": has paid,

v

more attention to kindergarten, ﬁreschoo} , and nursery than any other

single aspect of pre-college education and has had more written for them -
/ -

on the subject. The Early Childhood Movement has probabl)r done a great . -~
deal more to expose' chlldren to a proper mix of affectﬂe ‘and cogmt:we ‘

. .
education. /r . .
s “\' AN L

“ . /
N, . . .
-~ -

There is also a higher degree of soclallzatlon and teacher- d’"‘:“‘:\
\

1

interaction in the early chlldhood grades than in the others. Nurturlng i
is a major force in the learnmg enV1ronment _ It is within this hlghly
* socialized environment of the early grades that black children seem to
progress at a regula:r rate of learnlng., It is important to note here
that the right kind of socmllzatlon is be1ng recommended, and not, merely

movmg about the school or classroom without pla.nned purposeful 1‘:mrolvement.

The earf)%*&hlldhood classnoom should be an eff1c1ent workroom where a ch'lld'

Fowss

play! 1s v1ewed as work.

PO

e 'l 4 . »
.. . T 2 o ¥z
v . ‘% ‘ng -

’\-,

In a typical open classroom the teacher will mtroduce a central
) theme. of study or actlva.tles whlch w111 enable chll&ren to anunedlately

i become aware o;E the world around’ them. Themes are elaborated flrst from

the env1ronment such as orgamzmg chores caring for pets and plants,

toa ®
- -
~ 1V.“

~%
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- v

éllldlng, cooklng, Iru51c, etc., and then “from those aspects of the
comnunity in wnlch the chlldren see relationships, solve problems, and

use their skllls Well organized classrooms which pr0V1de teacher:chlld’
.

‘and child-¢hild mteractlon as a basic aspect of their fundamental de51gn,

are well suited to furthenna academl_c achlevement among black chlldxen

%

. L w . ' - +
\ N v, ) . . b \_,\

-~ .~' .) . . A . - . ) ] ‘* &;" . - ..
Once out of the early childhood sphere of influence, - there appears

- to be a steady decline in ‘academic achievement amorig black children. The
. 7 .
socigl interaction model found in the lower grades provides an atmosphere

‘within which black children as a group can learn.

.

,

Figure 1 shows the relative early grade advancement among black and
wh1te ch:leren of the North and South. The chart depicts the results of
ca survey ‘research project by James Coleman (1969), to document the lack .
of equallty in American education delwery systems. It is presented here
prmarlly to show the distinct Verbal achievement dlffer'entiation through
the grades between blagk and wh1te chlldren with a graphlc view’ of*the so
called third grade syndrome. At the end of the early’ ChlldhOOd penod
when classrooms become more restrlctlve and tlghtly orgamzed t};ere is

a lack of advancement in the .schooling of black chlldren.
. ) oo M H

;
. R
< o~
+ @
.

The'infe‘renc.e‘s which should be drawn from‘this writing is not so

much in the nature of educational geais being sought, but rather in the

means for achieving these goals. We need to encourage all, children to.

- . .




explore the unknown and rot limi/t/them ‘to.a task—oriented curriculum

hos:
, - - s
deV1sed to promote qulet serv 1tude Too often currlculum is log;) peﬁ

§
- 1nto stages of preordamed advancement. This is th?en

,didactic manner, and creat1v1ty, exploration and learning adventure are
’ . o .o R M

» . -

stifled. T

e ~
.

.
°

Some Selected Problems and Implications' for Poiicy: Several selected '

problems which were ident;fied by.the reviey oﬁ ,the p_ertinent research

- .

literature in our definéd delmlted problem area are presenfed Twa

- X3

theoretical ideas concernedr with, the education of black children are K
presented. A proposed knowledge acquisition/sensorimot,or model is then ..
~ discussed. A?swmnalry‘of the_reseaifch is presented, .some impiications‘

of individualized instruction in an open learning sit%tion the, prob?.ems
- of suspen51ons of students, management by medlcat}pn, ‘behavior modlflcatlon

- 111 offer a§1 alternatlve strategy

/
o be investi 1gated by educat:,onal policy. deCISIOSI

’ P u., -
PR .

L

there are two theoretlcal ideas ance:med With the
educati of black chlldren., the chilgd, as the probj.ern or the school

y/stem as the problem. Recently the child as the pr(éblem has recelved .

a great deal of support by e /ducaflonal policy declslon-makers. That is

i
Jensen (1969) theorlzmg that inequalities in cognltlve perfonnances

‘tend to be genetic in origin and Hunt's (1964) cul“tural 1nferlor1ty o
. (

hypothesis, ’I'he genetic model gave rise to the vocatmnal edUCatlon

movement . L

N
Al Ve Tt g S B
.
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.and "self-fulling ? hesy"! hypotheses. The "culture—gap" hypothesis

e

states that thcyz lues and status of teachers-tend to be incongruent with—: - -
N — % - .

/-

those of-;th%'g{,s,l:ndents.wi"f o S K

The "'inequality hypothesis” asserts that ool systems do not

distribute resources equitably, that is, a@le class schools are favored

&

in assigmment of staff, classes materlals and gther resources. The

Serrano V. Priest (1971) case challenged the constitutionality of unequal/

‘

A

& -
.

A" o

/ tend\to achieve at the level expected of them by thelr teaehers. That is,

dent in low esteem and has 1o -expectatlons for

TS —

] ] o )
these students' success, teachers will teach in-ap- indifferent mameer and
, Z7

o \

- 1.

n- expectatlons for success and performance accordmgly

Flnally, the 'self- fullmg prophecy" hypothesis sudgests )zhat, siudents ‘

attltudes in a number of wa/ys./ The students will sense fﬁl\

. oeefy
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None of the! above mentiopéd hypot e3€s, theories and/er models can
. .explam why black {dren-tend to+do poorly in our schools. We are, .

. ;herefore; éugge ing a Knowledge Acquisitioﬁ/sensorimtor (KA/S) model
gf the black,Child as. learner. '

é ‘In summary, the available'research asserts thaf, the inf.ant'reaning\
_practice’ of social inter: ctio‘n among Zzmbidn mothers differed, from the “

.

-

»

ton, Koslowsl& 'andAIrdr'Liclg' (1973 observed between

S a.nd their newborns. - Other: stﬁ‘&ies in the United -

als sugges;ed a dlfferent St)’le °f 1nfant handlmgeln low income families. ik
/

° Othér ‘researchers fourd advanced moter development in t’nose black mfants

ant /'interaction. It alsé sug

¢

a less actlve enyvironment with low

mputs of motiler -infant interaction.v . -
\ Based on thése data, “we can assume that white children require 1ower levelsv

of socgl mtemctlon than the:n' black comfﬁerparts. Qur ’schqolingwpatfgeﬁls o
// ] eitity. ; . _ c
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" administration, their neighborhood and often their, family.
~ N VT - . Al ) L -

»

If we pursue tne unpllcatlons of these c11‘c’:‘ums*taneesy~.1:hat 1s our

'3
« [

classroovns are deswned to suit learnlng‘bnonns 'of chlldren from white

k]
“ - r

fa:nllles and opposed to the natural characterlstlcs of certaln "black " S
chlldrin/lf this is true, pub11c schoollng is making it 1;1crea51n°1y
. /

difficult for these black chlld:ren to comply with the demands made upon )

. - .. . < o R > \
‘ when in our view they are not as Jmpressed with our problem as we are. ; . .

'.on the1r Oown. To Jmprove learning for the1r children small groups of teachers

then by’ that systém The fact that ‘these cﬁlldren seem to establish their, "~

own set of behaV1or noms to which' individuals and groups £an conform

should not surpyise us. Their behavior can be dlsru _ :

© ¢ .
-

pla:med"environment for learnlng is lacking in e.,,

SR ,:k - ‘ I
As adults, we becomk frustrated when a utility compary or department
~N B IS N ’ . " i

storeseems uninterested in a problem we might \have’"with them, or unwilli

to resolve it in our favor. We can become 'assertiye a.ny Hostile,

When learners 1nterpret a teacher Steachlng behamor as not really 1nterested

in what they, are fe/llng and needlng, they too tend to become rude and e ‘e ® /

v
b01sterous tFor them it is more than a 51mple phone call to the magager,

A

it is going agalnst a, system which has ‘»the support of all levels of school\

[ g

2
;
e x o ) - -~
. .

~

Despite the lack of educational research or training for teachers'in

this area, some, classroom teachers.,have become awa:rei of this phenomenon

. . 2 4

-~

Y . D N .
o . . ’ {
. \
.
‘
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around the country have begun to 1nd1v1dua112e the11: ‘mstructlon It is

one %of the fore orgamzed approaches {0 dlangmg a sometlmes st 11@,@
soc1a11y }n:alctlve Classroom mto a_more sen51t1ve and open atmoghere 7
;hat prometes 1nd1v1dua1 crea»tl\hty * Often: untmd:Ltldi)nal patterns must .

be 1ntroduced The probab111ty that this w111 ot:cur J.§ one . of the more ) L

'attrattl\re aSppxctS' of 1nd1v=1dua112ed 1nstruct10n. Teach§rs who are 'serlously

1nvolved in thi method seen 40, constantly search for means of expandlng

N the number of wayS’ to enable chlldren to defme themselves p051t1ve1y as-

’ b 3. A - a
persons and learners. R N \ »

: 2 I » > . © - . ) 2 : ) N

N - - F . . % o N ¢

) - Y 14 " ) ' N .\A

Educatgrs know (but often act as if' they "do not), tlmt'leame‘rS»aite
not merely cogmt:.ve receptacles but they brlnc, affectlve af.trlbutes to

»the 1earnmg envn'on;nent o Through dn mteractmg p;!ocess they demonstrafe ¢ ™

~ »

anx1et1es *Jears,, motl\ratlons bellefs w1shes _just to name a few

~

N

Schoolmo also means, group, rather than 1nd1V1dual learmng Learning .

AN .
! ii ' then is also mfluenced by group trad.1t10ns, attitudes, and behavior norms

Many educators have ertten a gr,eat deal about

I

. through ‘the same process.

< 'fniddle-claSS oriented classrooms 'and- the need for special planning when,

" learmiers come from low—mcome famllles ‘I‘he no'tion that cla;ss~room management

is opposed to certam of the’ black child's natural attrJ.butes 1ntroduces

- anﬁ’tﬁ%\negative d1men510n wh1ch furtLer W1&ens thlS gap In other won:ls,

.

in our. educatlonal deilVery systems we are not only meetlng wh1te youth

.

moTe than half away, but 1n 50 domg, \c ' are movmg away from the temmals

N

" 4
*
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Docile mandgement ‘and demands. for’ quietude produce sterile ClasSrOoms )

?\here many blacl\ chlldren, mostly males, dlsermage from the mamstream T

. ™

" of class dlscussmns and acadenuc a551gnments Teachers become resentful

( ‘e T

,u?hen students balk at "'school work" A trqubled teacher pup11 relatlonsmp

~ . o~ .

is the outcone. The resentful teacher and balking student S, 1nteract10ns BT

P ~ .

~ erode with daily 1nc1dents, as when nonconfomlng students are den1ed

‘pri‘VlfégeS whlch are gra.nted to their conform:.no counterpart& ) ,_" -

N - ,
; i L ‘ .

SO

. Schools have adopted a':“pollicy des:ig‘n'ed to rid themselxrreS of so
called, "trouble r‘nakers",\ who even though they never commit s'erious' .offenses;
are ‘considered. ”problen?s"‘ Such a pollcy leads to the compllatlon of a .
dossier on these students so as to build up a str:Lng of minor offenses which \

when presented all at once, appear to be a massive campaign of mlsdeeds sl I

. ®

For the more youthful and consistent "offenders", there are special
;:lassrooms where cognitive expectations are usually n11. Ixronically, such -
classes are frequently referred to as "learning centers" and under the
c%ahtr_ol of nmscnlar mal'e.«teachers. Several years ago it was‘ a common

spectacle in predominantly white schools to see the maj ority of black’

male students herded into one room ruled over by the smgle black male

teacher in the school. Or, the a551gnment of a paraprofessmna.l or teacher
aide to admlnlster to the active bkck children with whoin the classroom

teacher d1d not ‘care to deal because she did not now how to do it.
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! ' The!rChildren’s Befense Fun'd,' a-project of,tfle Washington Research
P}OJeCt co.nplled statistics dlitl\y related to this subject. l‘ney

A zseported thlS year that norer ’fhan one- niléllon ;:hllcllen were suspended

from school one or more t1mes durlnc the’ 1972 73 acaderuc year There ’ w_‘ BRI

did not seem to be any substantial’ dlfferentlal based on geographic
(UM
locatlo'l, size of school dlStI‘lCt city or state. More than 63% of the

suspensm;ns were for m1nor offenses such as cuttlng into the l‘tmch 11ne, '
\

L o smoking, truancyl and similar acts. Less than 3'6 were for seriols acts ) .
e . R

had .

" of destruction, criminal activity,. or use of narcotlcs. In tﬁose ’

[ 1 L
v dlstrlcts from whlch the1r statistics were derlved one- out of every 24
students was suspended. For. black secondary school chlld:ren, the su\spensmn
i

«_ rate was- one out of every eight, Suspen51on forces chlldren into the

_ st s where little- good and probably a great deal of ham can - rasult. It -
% " >

15 a popular all purpose .tool used by school personnel to get r1d of students

whlch they do not koow how to deal with. .
.u ' ' ) 4 : S~

A more devastating practice discussed previously, is the administratio

-

of drugs intended for children ‘described as hyperactive. It is likely that N

T _some children attending school need help in-controlling certain p'urposeless

v ‘ ' beha\rlor because self - management H,ls;beyondrthemwn—capablllty It is not L

f . I

\ ,llksly, however, that a classroom te‘ékcher will have the medical knowledgé

= necessary for diagnosis and treatment. . This is further compllcated by lack
of knowledge jn this field even by competent medical persons. Despite these

. c1rc1mlstances 1dentif1catlons a.nd referrals are: solely the domain of the




oy

_years or the pos'sib'ilitiles for futdre addiction.’

) -How severe such detrments mlght be is a separate concern worthy of 1ts

N

\the:b: problems are too many and too laroe and the1r nesources too’ few to

" by med1cat1on at this time, is that the commonly used medlcatlons quiet

. to black male children.

‘ own investigation.

Harry dorgan

. L !
. ;

of the teacher to An1t1ate. Amono
‘o

are relat1ve1y easy to set into’ place.

profess1ona_ls R favo rablg netwo rks

Phy51c1ans who are prone to

‘e

prescribe drua therapy are spon known and parents are encouraged to

\seek advice fro'n these sources.

= ] -
e . Cavey

= .
L]

—— - . Yo ¢

All that is 'really known about the practice ~of_beha'viér‘nodificati~on. N

[N
L]

-~

children who are unusually d1srupt1ve and actlve.

.

known scientific 1nvest1gatlons, on_the dangers of drug build -up' ove‘r‘ the )

There are nbd data, or - -

We do know, that by far,

the larger percentage of presc:rlbed behav1or modlfylng drugs are adnumstered

It is my view that such practlces are detrlmentaL

N

My own mterest of the moment however rests on the

notion that the behav1or being’ mod1f1ed As probably mOre purposeful for

¢

chlldren on their temms, than the behaV;Lors that are be:mg called forth ,Q‘

through the use of medlcatlon (becanse ch1ld1‘en are powerless, etc.).

"'

° L4

o~

*

Too many of the innercity and rural poor are powerless 1n encouragmg ~

K

v

“our system to work for the1r betterment. They want a better l1fe but
!

- e

chzmge the1r co t1on. They have too 11tt1e time} not enough knowledge

y

too few skills, and not ehough mfluence.
PR R

o
\J

For the most part they are alone

. &
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with- their probl_ems; if unaided, they cannot cope with their family
_ responsibilities or with the demands of the -institutions which are b

-

N

designed.to advance their interests. A _ ) .

¢
-,

v , 4 . .

. - ~
- * - ’

" . Black children from these faniilies, and others*who may appear to

¥

what better off are often discouraged by institutions they use

v

.

. -

and” from wrne:h they derlve gerta:,n begeflts

L4

or thelr 1nferp:retatloniof an expenenee make them believe that these

.

——

are alien and h hostile:

. inst-itugipns (sehools,:hospitals, et;:.i

LR -

-

Too often thelr experlence

’

-
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Des.pl‘ite-‘these c‘ircmstances th'ei'e are many-children from- upper

" socio-economic black fam1hes whose adaptatlon and academlc achlevement

Seem to fellow a pathway 51m11ar to that of white ehlld:ren from mlddle

income famllles of equal status For several ceneratlons ‘they may have

llved among wh1te famllles and soc1allzed mth them in 51g'mf1cant ‘ways that

l

reduced.. social distance; even 1n such taboo areas as interracial mate

ch01ce

14

The latter contmues to c1umble gradua_lly among upper income

persons.

. ’ :
- * v
’ . . .

Within opportunity and social mobility dgmains, black families who
are gradually becoming "better off" are also widening the gap between

themselves and lower J_ncome blacks whose status remains the same.
~ > x
better o;Ef blacks are often thrust into this status on the basis of a
Q

comparison between two adult incomes in thelr family, and one adult

The

e

’

»
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1ncome in a similar white family. Nevertheless, it ‘appears that through

mcieased sharing of _)ob> and soc1a1 mteractlon of rituals (partles,
hol iday ce1ebrat10ns marriages and. smular ceremonial occa51ons) , certain
upner income black children achieve in our present modes of schoollng

equailly to- their whlte counterparts It is not known whether or not they

might “do< better in a more active enviromment. -

>

Then there is that Fecurring populdr question: if these black
ch.lldreh can do well through common modes of teachlng, why should we not

expect others to do the same” “The three mpllcatlons here are that the ~

mst‘;tut}.on 1s on the _right track but certain learners.are not.. F1rst1y,

. the apparatus,,for adaptatlon and then assmllatlon is hot- ava11ab1e to all.

Innerélty housmc project dwellers for example, hardly see- wh1tes outside

of a power relat:,onshlp where blacks are the pO\erless. 'So, one.to one\ ST

ipteractions -are rare. /Second.ly, tﬁeachers need to, be able to dip ,into the
child's steady stream of conscicusness without diverting or damming it up.

Being‘ insensitive to an active style of learning can very easilf send the

&

4

learner underground . Thirdly, adapt::)lon to what is, should not constitute

the who]@ of what we should be strivirg for in the education of our young.
“We should be contmuously searchmg for ways to enable chlldren to define -

themselves p051t1ve1y as persons and as 1earners . - . "o
R L

-

Although or empha515 has been upon :unpllcatlons for pollcy matters

affecting infants in families‘and. the1r schooling, it is hoped that other -
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questlons along the life span will be brought to the 1nterest o\f other
investigators. Issues of social interaction pertammo to the care of

institutionalized, orphaned and ahandonded 1nfants, early adult JLife,

¢

-

~

BN -

,

'%nd Tesidency in hemes for thé elderly, are some d_f the categpri'es related

7 \ . -

to a life span view.
R ' h . i’ ' ’

’ ’ . - . A

-~

In smmary, there séems to be five altematlve coutses of action

N
s ¥

'«thh school personnel are likely to put into motion in deal:.pg with

ck chi]:dren who are too active to learn comfortably in the establlshed
%3 ~

school order. ‘Rather than Te- examlne modes of teachlng/leamlno st\ﬂes

, R A [ .
[. "\I: N

-..,‘

for posslble- modlficatmn, ‘tHe educ.atlon establ_1shment
| as51gn c.hildren to spec:lal learnmg centers where only m1n1ma.1 leamlng

“is expected or L2 prescrlbe drugs to render chlldren affectless and

“ <«

almost void of emotion to sequester the1r~c1assroom behav:mr

»

_' ‘ separate chlldren from. thélr school env1ronment by suspensmn, or (4¢}

don't do anything, keep th:mgs the way they are. The four courses of

‘ act10n are demeaning and hurtful. The fifth 1s to apply a humam.stlc

' open. md1v1ctuallzed learning situation for all students, .

-

\,
~

R

’

(3) complete ly

»

»
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