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, ‘=§K€STRACT _ o I
- ' In many gfspects, law-related education is values f
education because it.is a“vehicle for confronting vital issues, forSH
clarifying value positions, for exploring moral and ethical if
reasoning, and for fostering a search for effective ways to deal Hiﬁ# ‘
or resolve contemporary value conflicts. It is clear that many I
elementary and secondary school teachers are becoming increasingly &«
aware of the need for this kind of law-related education in the 8
schools." It is d@lso apparent that many teachers feel they lack both:
sufficient substantive knowledge of the law, legal issues, and lega¥
systems, as well as the appropriate methodology for teaching j“ﬁ
law-related issues in the classroom. This pamphlet is predicated on

{'a
belief that law-related education is eminently well-suited to and J
needed at the elementary school level, and is a result of a desire %o
aid the elementary school teacher in developing appropriate classroon
materials. The léssons included are intended to serve as models to’

. illustrate a range of approaches that can be used-at the elementary

. school level. Technigues described are: (1) chgcklist; (2) open-ended
statement; (3) poll; (4) continuum; (5) rank order; (6) forced,\ ‘
choice; (7) pictures/cartoons; and (8) simulaticn/role play. Each
sample lesson should be regarded as part of a larger unit of study,
and sequenced to build upon the information, judgment, insight, and--

. skills derived from' previous lessons. (MM)
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LAW-RELATED EDUCATION

' From meager beginnings in the late 1950's and early 1960’5.\
a movement has been rapidly growing in influence and vitality, a
movement which promises to have a marked effect on the curricu-
lar offerings of the elementary (and secondary) schools of this
nation. That movement, alu.rnalwcly descrjbed as “law studies,”
“law-focused education,” and ‘‘law-related education,” empha-
sizes both the need for and the obhgauon of American schools to’
pomote law literacy among the nation’s school-age youth. /

Although law-related education has long been a part of tradi-
tional school curricula, most commonly under the aegis of citizen- «
ship education, it has not received the attention or emphasis .it
merits. And, in those instances in which at least some attention
has been given to law-related education, concepts and issues have
not been tuu%ht v Y‘ well. These have been the findings of num-
erous studies. .

Abundant literature exists that sets forth a theoretical base
for'the law-related education movement .2 Teachers should become
familiar with its theoretical considerations so that they can under-
stand the rationale behind law-related education. Otherwise, they
might become mere technicians, victims of all of the shortcomings
which that term suggests. With technicians rather than practition-
ers (teachers), law-related education will suffer the contigujge fate
of past neglect due to a lack of present understanding.

Law-related education must be expanded beyond its narrowly
perceived role of the past. It involves far more than mere memori-
¢dtion of important documents or the-names of landmark Supreme -
Court decisions. It goes far beyond just a study of seleeted docu-
ments, laws, and cases themselves that gives liltlc{ttcntion to their
relationship to the person and contemporary society. As Ronald A
Gerlach and Lynne W, Lamprecht have advised:

Law studies instruction should be used as a means to teach
children about their society and its values; to encourage students
to think critically and rationally about socictal problems and ¢con-
flicts; . . .to encourage students to participate in, and contribute
to, thcnr society and its system of laws and govcmmcnt

In many respects, law-related education is values t.ducauon.
‘\s Isidore Starr has observed, ‘‘Law studies, by their very nature,
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e
force students o grapple with and apalyze the issues in i value
conflict.™ ! 1he law embodies society’s values, and legal issues
mevitably are issues focusing on specific value conflicts. These
conflicts can be between individuals or between individuals and
the State. Furthermore,” as Starr has pomnted out, *These are not
conflict [sie] between gogd values and bad values: the problem
here 1s which of the good Calues deserve pnnnl) In our lmr.uchy
of values at a given time and place.”™ Law-related education is
values cducation because iis o vehicle for confronting vital issucs,
for clarifying value positions, for exploring moral and cthical

: reasoning, and for fostenng o search for effective ways to deal

with or resolve contemporary vadue conflicts.

- - Iy clear that many elementary and secondary school teach-
ers are becoming increasingly aware of the valye and need for this
kind of Law-related education in the schools. It is also apparent
that many  teachers feel they lack both sufficient substantive
knowledge of Law, fegal issues, and logd systends as well as the
appropriate methodology for teaching Law-related issues in the
ol ISsroom.

- Recommition of these needs bas resulted in the cmcrgcm cofa

Lige and diverse number of teacher-training programs for faw-

related education in almost every state of this nation. While s'i},-

aificant differences exist with respect to the training programs’

“dgbntent, (mph wis, approach, and length, virtually all agree upon

and ¢ mph size the need for training teachers in substantive law and

appropriate uhu.mnnd methodology. The p()pulmly of these
tramning programs, espectally the summer institutes (in addition to
the mushrooming number of wml\slmps. clinicsy and session pre-
sentations scheduled at nationd, regional, state, and loca meet-
ings of professional cducation gmups) offers clear evidence of |
growing teacher interest in the law-reljted cducation movement
and the teachers’ desive for additional raining in this arca.
Concomitant” with the interest in law-related cducation by
clementary (and x(u)n({u\) school educators has been the pro-
duction ‘of a lurge number of instructional materials designed to
enhance classroom implementation. These materials vary consider-
ably and _pange from a conceptual to a practical, “street-law”
approaclC Most are available from commercial publishers, while
others ang available from independent projects which produce
their own materials, inchuding the Law in a Free Socicty Project,

Santa, Monica, California, Constitutional Rights Foundation, Los

Angeles, California, and Cincinnati Center for Law-Related Educa-

tion, University of Cincinnati. .
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e Ihe Speciad Committee on Youth Education for Citizenship
(YEFC) of the American Bar Association has published four anno-
tated catalogs 1o aid educators in keeping up-to-date. with' the

. Large numbers of available materials:

e Biblivgraphy  of lLaw-Related  Curricalum Materials:
motated, V974 (First Edition) 1976 (Second Edition).
e  Med: i dnnotated Catalogue of Law-Related Audio-
Y Powal Materials, 1974, ¥
. Guming: An Annotated Catalogue of Law-Related Games
and Simulations, 1974,

Fogether, they provide a Tich resource describing the many types -
of law-related educational materials available to the classroom
teacher, with brief descriptions and suggested grade-level usage.

Despite the popularity and apparent availability of mstruc-
wonal muterials suggested by the YEFC catalogs, a critical need
exists for appropriate materials at the elementary school level. In a
March 1975 article, Roger Berg opined, . . . the impact of law on
clcmcnl.u‘“y \"(l“lnol social studies materials, has been @regligible.”6
An examination _gfxhe three catalogs published'in 1974 supports
that opinion. While there is a greater amount of material specifical
ly designed for use at the elementary level in both the Media and
Gamuing catalogs, the Bibliography identifies few textual materials
for use at the elementary school level. In'his analysis of that publi-
cation, Berg pointed out that the Bibliography contains descrip-
tons of only two commercial texts: usable below the seventh-
grade levelin its more than fifty pages of annotated listings.

In late Spring 1976, the YEFC published the second edition
of its If{h[/ogru/)lz_\'. The second edition, a work which contains
more than ninety pages of annotated listings, identifies many more
textual materials suitable for use at the clementary school level
than the carlier edition, While clearly illustrating the growing num-
bers of-textual materials becoming available for use with elemen-
‘tary. school students, the sccond edition of the Bibliography also
serves as a reminder of how much more remains to be accomplished
) in this important area.

Elementary school teachers thus face important obstacles
when seeking to implement a program of law-related studics in
their elassrooms, Even if feachers avail themselves of@cial train-
ing, discovery of a lack of suitable materials for use with elemen-
tary school students is a severe blow. This article is predicated on a
belief that law-related education is eminently well-suited to and
needed at- the elementyry school level, and this article is the

ERIC - g
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result of a desire to aid the elementary school teachey in developing
appropriate classroom materials. The lessons which follow are in-
tended to serve as models to illustrate a range of approaches that

can be used at the elementary school level. .

A
. | .
. .
1 3 ® ‘
X \
9 o
O ‘ - . . At .

E MC - - .~

[Arut o rovsaay enc . |
. |




ERIC

Aruitoxt provided by Eic:

L CHECKLIST*
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Suitable for use in many different situations, the checklist is
a versatile means for encouraging students to express their views
and values about a particular subject. It is particularly well-suited
for use in law-related education. :

How Do You View the Police?

. Bossy — Fair . - Understanding
___ Brave __ Foolish __ Unfair
—_ Calm T ____ Friendly __ Unfriendly
_ Cowardly ____ Helpful ——_ Unimportant >'
. Critical ____ Henest  Useful
____ Dishonest ., lmportant . Usclelss
Disliked " Kind — Wellliked
____ Excitable —_ Mean ___ Wise
Procedures: L
o
1. Distribute the above list of words to every student. Ask each

one to check - those*words which best suggest his/her feelings
or thoughts about the police. '

2. Upon completion, ask the class to categorize the 4vords ’
which appear in the list on the basis of those which suggest a ‘
positive feeling and thdse which suggest a negative feeling

“about the police. Use the chalkboard to indicate how the class
grouped the words into these two categories.

- 3. Using a show of hands, obtain a class consensus for each of

the words appearing on the list. After each word, or upon
completion of the entire list, the teacher may ask students to
explairwhy thiey did or did not check a particular word. -
4. After obtaining a class consensus, the number of positive and
negative words may be added using a number criteria (e.g.,
words chosen by 50 percent or more of the class). By sub- -
tracting the smaller sum. from the larger sum, the result may -
be used to indicate whether the class, in general, has a posi- ’
tive or negative feeling about the police. .

*Based on an exercise by David T..Naylor which originally appeared in the
Fall, 1975 issue of Focus on Law. Reprinted by pcr}mission of the Qenter for
Law-Related Edupation.

i0
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. b, :&‘dddlll()n to the class activity, s\\udents may use this process
L ‘@ o Mrsonal inventory of their feelings about the police.

Foltow-up:

1. Upon comppletion of the above, the resnlts may be used as a.
tcntntivcm'pnlhcsis about the police. Other activities should
follow to pyovide additional information "1b0ut the police, in-
cluding field observatidns, intervicys, and a classroom visit by
a polise officer on one or murc‘\ocqvasions.

9. The chycklist may be used in a pre-test, post-test format.
After coppletion of a unit of study about the police, the
sume checlist may be administered again in the same manner.
Results mayy be compared for similarities and differences in
responses with appropriate discussion and analysis.

Aruitoxt provided by Eic:




OPEN-ENDED STATEMENT -

+
. . :

L\
o
At may be -

i
i encourage
filues about

The ()pt;]-cndcd statement is another strategy th
. effectively employed at the elementary school level to

students to express and explore attitudes, beliefs, and :
a particular subject, profession, or institution. It ,’: especially
valulble for use prior to beginning a unit of study. f
YN . - . - ¥ ) KN
- -Several t¥pes of unfinished, open-ended statemfents may-be
utilized, each having a different purpose, as shown jh the follow-
ing examples. o
If I were choseneto form a police department, [ would . ;.. h ’
- 1 think police should. . .. ]
If I were a police officer, I would . . .. ‘ : »*
) ” .
The lesson below illustrates a way in which this projective tech-
nique may be used in a classroom situation. "
What Is a Police Officer? % -
-

When | think of a police officer, I think of . ...

Procedures:
Write the open-ended statement on the chalkboard.
Ask students to indicate the words that come to mind when

e
2. t
such a statement is made. Students may volunteer responses.
or the teacher may call upon each student for areply. ¢
3. List all words on the chalkboard, respecting all contributions
and refraining from evaluative judgments about the mérits of *

individual responses, .
After all students have had an opportunity to respond, the
teacher may wish to ask students to reveal their reasons for

suggesting a particular word or phrase.
' b

Follow-up:
Baécd on student rCSponséé, develop a class profile In
one or two paragraphs. Place the profile on a lari¥

1.

i . . \“ X
‘ i .12 ‘, B
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ptece of oak tag and digphiy in a ‘prominent place 1n
: the room. - . ' N
¢ 2. Treapgho-class profile as-a hypothesis, referring to i peri-
odically as the unit progresses. In light of additional informa-
tion, changes should be permitted when deemed necessary by
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P B ' POLL - \

. v .

+The poll or questionnaire is a popular value irfdicator appli-
cable at all levels of educition. Among its advantages are: (1) ease
of administration, (2] speed in giving students an opportunity to
publicly express their ir{gividhul feelings -about. sclected issues,
(3) means for demonstrating that' there is likely to be a wide
spreack of beliefs and valuesabout issues, (4) indicator .of student
and chass Teglings about an area to be-studied, ((5) stimulator of
student intevest and involvement,. and (6) flexibility for use in a
wide range of situations. : ‘
Several resporises may be utilized, including simple true-false,
! agree-disagree  responses, and more complex multiple choice,
strongly agree, agree, uncertain, disagree, stréngly disagree re-
sponscs. While a spreid of opinion is oftén desirable, particularly
with respect to intensity of feeling, too many choices may be
- difficult for younger students to handle. Hence, the teacher should
exercise care in the choice of poll items and range of responses.

Ce, ‘ Policé Poll

Responses Item !

@

Agree  Disigree  Notsure 1. The police are criticized too
often.
Agree  Disagree  Notsure 2. I'hc poiicc treat all people
. ‘ fairly.
Agree  Disagree  Notsure 3. We would be better off with-
) ‘out the palige.
Agree ' Disagrce  Notsure 4. People who are arrested By the
‘ police rhust be guilty of some-
‘ thing.
Agrec  Disagree  Not sure 5. The police pick on'young
o people.

:Agrc'é Disagree  Not sure 6. Innocent people have nothing
to fear from the police.

N i

~ Procedures:

. - kY . .

1. Give each of the students a copy of the poll. Tally class
’rcsult‘s by having the students raise their hands after each
item indicating their response. .
O ‘ ’ ) - ' ‘;

Aruitoxt provided by Eic:
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After cach item, or upon completion of the poll, have stu-
Jdents discuss their differing views, indicating their reason(s)
for the position taken.

o)
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CONTINUUM

M ]

& “
. The continuum is a mcth()d by whl(h students are exposed

to 1 wide range of alternativ es. It is cffective as a means for getting s

[ INYY

be yund yes-no,” “cither-or” thinking, for i¢ graphically ’]lustmtcs
that re sponses are not always in those terms.

How Secrious An Offense?

. L3 -
. . &
N . L.cast Scrious
Offense Offense
Instructions:  Consider the actions of cach of the following per- Va

sons. Put their initials on the line above in the
place you feel they belong.

“A. John Williams (JW). who crossed streets every plau ex-
* . véptwhere he was supposed to cross them.

BY. * laura Carson (1.C), who took CB radios from the parked

cars of strangers. , . .

C. . Arnold Sellers (AS). who birned down the vacant house
ncar the playground.

D Sally Lawson (L.S). who mok things from stores without
paying for them.

I Vince Dawkins-{VD), who spmvcd paint on lhc walls of the
school.

"~

F. Alice Robbins (AR), who held up the gas station with a toy
gun and took money from the cash register.

&“ ' “» N ) s

Procedures:

I. " Using a ditto master, reproduce the continuim line. and the
names and descriptions of the persons listed above. [)lsmbutc
a copy to each student.

2. Explain the instructions, and ask studcnts to put the initials
of ecach of the six persons at different places gn thc con-’
tinuum.

3. While students are working at their desks, draw the con- -
tinuum on the chalkboard. Next, make a line in the front 0‘£
the room with-masking tape. -

ERIC . 16 - I
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4+ When students are fimshed, ask them to come to the front of
the room and stand at llu place on the line where lh(\ pul .
Joh® Withams. . N - : '
5. Mark on the chakboard continuum the place where maost slu-
dents are standing. Ask several gtudents who are standing at
different places on the masking tape line to explain wh)
- chose that locatiog.

0. Repeats this process until, eventually, all six persons have
been considered and their initials have been plac cd on the
chadkboard continuum. . -

Discuss how casy or difficult the task was for the students to .
complete. I".\'pl'nr(‘ reasons for different student choices.

£ 23

Follow-up:

F. Fhe particular offenses may be identified and explained (e.g,

- 1y walking, arson, shophifting, armed robbery, ete.).

Use thisy exercise to develop an awareness of lonies (i.c.,

A seriows crmes)oand misdgmeanors (i.c., less serious crimes) .
md the diffic ull\ socicty h.ls in dlslmgulxlnnq between llum ?‘3’
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v

More structured than a continuum exercise, the rank order
strategy s also an effective device for providing opportunities for
chovsing between o number of competing alternatives. Students
must go beyond a first choice and ussign « rank to cach of the com-
peting alternatives on the basis of individuul preference, belief,
values, and/or perceptions:. l

How Important a Problem? |

Most Imporwant Least lmportant
Problem ' € - Problem
¢
Instructions;  Consider the fnllqwi'ng problerif and rank them on
the basis of how important ealh is to you. Give
cach & numbér from onc to SCJ
important probléem and 7 = le:
lem. Each problem is 10 be gi\d n a different nu

. . . .
ber. No “two problems: can He given
-number. ] L

s A. . Pollution

B. High Taxes
C. Dis¢riminatiop
D, Too Few Jabs

E. High Priges
. . F.  Too Many Poer Pdople
G:‘& Crime c
v
Procedures: .
. Give each étudent a copy of the rank order scale and list of

problems as provided ahove. Have each ane individually com
plete the exercise. - ! \

2. Place seven pieces.of different colored cdnstruction paper on
the floor in the front of the room. Thely should be at least
two to three fect apart. Number each df these picces from
one to seven. ’

|

o 18 | 2
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3. After students havet completed ranking the problems at their
seats, ask cach to come forward and stand on the piece of
paper with the number they chose for “pollution.”’
1+ Repeat for cach of the problems. Use the results to obtain a
class consensus and as an indicator of value spread. .
5 Discuss and analyze the results. Explore student reasoning for :?;-};*"
disparate positions, - ,

Follow-up:

I

1. l)nldc students into groups on the basis of the problem they

selected as most important (or second most important, if

necessary). ' ’

2. Ask cachgroup to collect information supporting their
chotce. Pictures may be drawn or.collected from magazines
and newspapers. Artictes may be found and sharcd with the
class.

3. After each group has shared its findings with the class, the
rank order exercise may be repeated to delcrmme if¢ as a
result of the new information, students have’ changed their
views.

ERIC
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FORCED CHOICE*

Closcly akin to the continuum and rank order exercises is the
forced choice strategy . In this strategy, students are asked to choose 7
between at least two or more different alternatjves, a process by
which they are led to examine their feelings and values and express
them publicly. This exercise which follows pmndes an added
degree of sophistication since individual item ‘mdlysns s cmnumg.,cd
and an overall profile analysis is necegsitated.

s

Muking Decisions "At What Age?
. "

Iistructions:  When are young people old enough 1o make deci-
‘ sions for themselves? Considetythe following and .

cire I¢ die fage a1 which you believe a young per-

son is able to make a reasonable decision in -the

“matter and accept responsibitity for that decision.

.~
%%;?J N Decision, A'gc Level
R &
- Ay Wh.u to wear ¢ 6.9 12 15 18 21
" B.*WHether 10 go o church 6 9 12 15 18 21
LG What movies to see 6 9 12 15 18 21 )
7 D. When to mdarry 6 9 12 ¥ 18 21
’ . k. Whom to volte for 6 9 +2 15 18 21 ¢
I. When to ddite 6 9 12 15 18 21 '
G. Whethier to go to school 6 9 12 15 18 21
. _. H. When 1o go to bed 69 1515 18 21
. L. Whether to smoke cigarettes 6 9 42413 18 21
Procedurcs: *

1. Distribute, a copy of the chart above to every student. Have

the students complete it at their own desks. Cm
2. Obtain a spread of class opinion by a show of hands for cach
of the nine items. ) »

3. Record all responses on the chalkboard as illystrated below.

@,
-

. - *Based on an exercise by David T. Nélylor which originally appeared in the
Spring, 1975 issuc of Focus on Law. Reprinted by permission of the Center
' for La}&v-Rcla(cd Education.

O
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SAMPLE TALLY

Age Level :
Decision 6 9 12 15 nﬁ;\ 21

A, What 10 wear ‘12 8 4 1 X 0

B. Whether 10 go 10 church 2 6 10 5 1 I

C. Whal movies 10 see 39 10 3 0 0
-4 Discuss and analyz¢ the results. ’
F()ll(}W-Up:
I. Have students analyze the- lcspf'lnsc as a whgle. What age

fevel was chosen most h'cqut.m.lv by the ck Lsg"" ntroduce the
concept of “age of majority.” How does tha *uxgc compare
W the age chosen mbst freq@ently by studdffts? Compare
TeSponsSes to items pertaining to voting, mnrryinﬁ;. and attend-
ing school with those pertaining to deciding ‘what to wear,
whether to go to church, and when to,go to bed.

2. In those instances when students thnu},ht young cnph were
too young to make the decision, who do they ﬂfu.l should
make the decision (c. ;_,., pdrents, government th{rou;.,h laws,
cte.)?

3. Ask: M a person 15 not counsidered mature enough to make

% lmsnn.xblc decisions for himself/herself, should ‘that person

"~ be held responsible for them? For ex cample, should a six- year-
old n‘&[n pulls out the tomato plants in @ neighbor’s garden be
treated the sume as if @ twelve-yearsold did it? As |f a twenty-
one-year-old did it? Discuss.
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. PICTURES/CARTOONS*,
) ' 4 a
Especially at the primary grade levcl, the use of pxcturcs and
' cartoons ¢an be an cffective means for introducing-and increasing
awareness of the law and the legal system. Exercises designed to -
have students draw their own pictures,or find them in newspapers
and magazines are common (lassroom activities. As in the exercise
g which folkows, pictures and cartoons can be used to encourage stu-
dents to express and clarify their ideas, attitudes, and values about
~a number of subjects, including the police.
. :
What Do the Police Do? .
Procedures: B : N
L .- . '
. Ask students either to draw or find a picture in a magazine or
newspaper of a pohce officer doing a particular job which
best represents their impression of what the police do. (The
teacher may wish to pmvxde the necessary materials and have
this assignment completed in class,) : '““% .
2. Paste each of the pictures students have sclected orfa large
" ,poster board so that all children will be able to see them
clearly.
3. Request that each student print in largc letters a captxon
below. the picture which explains what is happening in the
picture (e.g., “To The Rescue,” “Crime Does Not Pay”’).
4. Have children, one at a time, hold up their picture, read their
caption, and indicdte the task bcmg performed. Write both
. the task and the caption on the chalkboard. Post all pxcturcs
in Jocations around the room. .
5. Permit students to comment on and react to th’c pictures’ .
after each is shown to the class or after all have been shown. -
6. “Inquire if any of the students, members of their families, or *-
friends have seen or had a similar experience. Have students
describe the incident in detail and their reactions to the inci-
*Based on an exercise by David T. Naylor which 'ofxginally appeared in the 4 o
Fall, 1975 issue of Focus on Law. Reprinted by pcrmgssxon of the Center for Rah

Law- Relatcd Education.”,
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dent or the reactions of Gthers known to them. How did they -
. feel about the way the pofice acted?
7. The teacher may ask students next to an dyce all of the
- pictures’ and tasks listed on the board to determine if some 4
important pnhu. tasks have been neglected. If there are omis-
sions, the teacher should lead a discussion focusing on those
tasks that were omitted and why this was the case. .

«

I"()llon_'-up: ' : .

L. Among the many possible follow-up activities to this strategy
- is one in which students are asked to group the pictures into
. the following categories: Very lmp()rtant, Important, and
n ‘ Not Very Important.
wt - 2. A second possibility would be for students to estimate how .
much” time the police typice Llly devote to the various tasks
. . that have been identified. A pic graph exercise is suitable for
this’ purpose. Provide students with a large circle. Group the
identified tasks into general categories (e.g., traffic control,
crime fighting, providing emergency services, ete.). Have stu-
dents divide the cirele according to the amount of time they -
belicve the police devote to these tasks. Additional informa-
tion, including the use of a police officer as a resource person
in a classroom visit, may be used to 'provide additional infor-
mation, deeper understanding, and percéptual accuracy. '
Another apptroach is to have students divide the cirele on the
basis of the amount of time they believe the police should be
devoting to tht. se tasks.
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SIMULATION/ROLE PLAY

Role play and simulations are valuable means for students to
engage in value -clarification and inquiry. They are well-suited to

- lawzrelated instruction at the elementary school level. For example,

ERIC

Aruitoxt provided by Eic:

“Pro Se Court,”7 a simulation/role play experience designed for .
elementary school children, is based on the small claims court. In_
this simulation, the class is dividedgnto graups of three—a judge, a

plaintiff, and a defendant—and*aked-to reach a Judgient in a

selected case. The roles are rotated with two new cases so that.the

children have an opportunity to play the roles of all three figures

in three ditferent case situations. Variations of other simula-

tion/role play situations such as the pop\xl)',r “Police Patrol

Game,”® the mock trial, and the mooft court are easily created by

the teacher and adapted to a particular grade level and class. The
role play/simulation indicated below illustrates how this technique,
may be used in an elementary school classroom.

. Trouble in.the Classroom

Instructions: Divide students into groups of four. One should
assume the role of the teacher, one the role of the
complaining student, another the role of the stu-
dent accuscd of committing a particular act, and
the fourth to serve as an observer.

The teacher’s job is to determirfe what has been ¢
done, who is responsible for doing it, and how the 1,
situation is to be resolved. The observer’s role is to
- function as a necutral observer of what is going on
arfd to report those events to the class as a whole.

Situation 1:  During recess, a student informs the teacher that K
one of the other students cheated on the math -
test given-carlier that day. The student claims the
-other student kept.looking at her paper during the’
,test and copying her answers. The teacher asks
z\ggb‘o}h students to meet with him after school. When
QanrQnied, the other student denies the accu-
) sation. . ’

N

Situation 2:  During lunch hour, the teacher discovers two stu-
dents fighting. She manages to break up the fight
and asks both students to’ come to her \rgiorg¢
imrmediately. In the room, ¢gne student claims the

24
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fight began when the other student called hipa( .
name. The other student, however, agimits to e
name-calling but insists this was only after ‘the,

first student kicked him m the leg and, punchcd

him in the back

Situation 3:  Before class begins, a third-grade student 'co s to
the teacher with tears in his eyes. He: cl ms a
: fifth-grade student had been picking on. him- :and
' . broke his lunchbox by stepping on it. When' the
" fifth-grade student appears, he denies tfhc ghargc
and claims the third-grader did the damagc him-
sclf. . . I

T

Procedures: : . o °

I.  Divide the students into groups of four as shown in the instruc- .
tions above. Assign roles or have students choose their own.
2. Eitherhave the students role play the situations simultapeous-
ly or have one group role play the situation before’ the class. _
3.  After the situation has ‘béen resolved, ask the observer to .
* " report to the class on what has happened "The observer
_ should be objective as well as give her/his own opinion. .
4. Following the observer’s report, the situation can be anal-
-yzed with such questions as: (a) How realistic was the situa-
tion? Could it have happened? (b) How accurate was the
N observer’s. reporting of the incident? (¢) Was the Situation
' handled in a way that was fair te both students? (d) How
clse could the situation have been handled? . ) )
5. Thost directly involved in the role playing incident may be '
asked to comment on how they felt in the role, what prob-
" . lems they experienced, and which role they felt was the more
difficult. They should also be asked individually to mdlcate ¢
whether they felt the situation was handled fairly. '

B

Follow-up:

©
H

1. Roles may be exchanged with students to g1vc them the

' opportumty to play different roles in different situations.

2. This exercise may be used to stimulate a discussion of fairness
or justice and what procedures would be necessary to assure
that justice results (e.g., Is there a need for due process? A

right to obtain and cross-examine witnesses?).
~ _ # i
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CONCLUSION

’ . .
- - v
. .

While content is important, law-related education involxes
more than a mere mastcly of legal facts or decisions. It is an jm-
portant vehicle for developing critical thinking skills and the clari-
fication of values and attitudes. Achievement of these goals, how-
ever, is a time-consuming process. It requires skilled, patient, and
understanding teachersvand involved, trusting, and respectful: stuk
dents. These are qualities which must be nurtured and need both
time and care to be realized. -

Effective law-related educatlon also requlres direction. Wlthx,
out clear dlrectlon, value clarificatidn exgercises, | s.uch’ as those
abeve#bcomé mere gimmicks and isolated lessons which, while
they ﬁay be enjoyableg have limited educﬁtlonal ‘benefits. None of = |
" these sample lessons can thus stand on its own. Each 'should be

_~ - regarded as a part of larger uglts of s{udy, units that are logically
organized and sequenced to build upon thegmform,atloniudg

ments, mmgh? and skills denved\Q"om each lesson in furtherance ,

of a larger concept, topic, or skill.

Now, perhaps more than ever before, there is a great nedd | for <
all-citizens to devel()p the ‘skills to deal with the diffigult and ever -
present social, pélitical, and economic issues that confront us. The
school, cannot affgrd to stand by idly. Not all educators may be
willing to accept the conclusmn of the American Bar Association’s
Special Committee on Youth Education for Citizenship that.“those
concerned with educgtion must place as much emphasis on teach- #
ing legal and moral reasoning skills through law-related education
as they currently place on teaghing reading, writifig, and arithme-
tic.”? However, most educators will find little. dlsagreement with .
Isidore “Starr’s hope that “perhaps all of us mvolvcd in educatlon v
will marshall our-resources to, make our’ sodlety a litfle more c1v\1] N
a little more’ dignified, a little more" sensitive- to liberty and to
justice ‘and to equality and, hopefully, a little more honest.”20 ¢
+ Law-related education provides an. opportunity whereby we asa - «

society may come closer to the realization of these goals.
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