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This monograph is one of a continuing series

initiated to provide materials for teachers, parents, school
administrators, and governmental decision-makers that might encourage
reexamination of a range of evaluation issues and perspectives about
_schools and schcoling. This monograph is a descriptive study of the
Teacher Curriculum Work Ceanter, which opened in Uctcber 1972. It .

tries to capture the way of life 'of one functioning teacher center by’
exploring the viewpoints of various participants..The findings ¢of
study are organized around the
the eight chapters: ]
Setting/Environment; (4) People[ﬂhd\Use the Center; (5)
Organizational Structure;

¥

ollowing topics, which head each o
(1) Historyi (2) Philosophy: (3)

{6) Program Highlights; (7) Teacher

Behavior in the Center; and (8) | Majok Themes. Most of the empirical

results are drawn from three sq rces:
ata sheets filled ou

personad:

(1) sign-in/out forms; (2)
by visitors; and (3) observational

data. In addition all the Cent%rsl written records were reviewed and

taped interviews conducted wit

by an introduction and followed by apﬁend;xes that include: a sample
of personal background forms; a map of schoois the Center draws from;
a sample of the Center neuslet;Fr; a list of workshop topics; a

sample of sign-in forms; a san
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TTn‘&OVmeer 1972, "8ducators from several .parts of the Uni-
. . ted States met at the Uniyersity of North Dakota to Qisbuss» .

. some, common concerns about the narrow accountability cthos
- that had begun to dominate schools and to share what many
_ believed to be more sensiblé means of both documenting and
assessing childrgn's:léagfjng. Subsequent mee;ing%,,huch
sharing of c¢valuatiofl in mation, and financial and moral
support from_ the Rockefelldr Brothers' Fund have all cen-
tributed to keeping together what is now called the North .
, Dakota Study Group.on Evaluation. A major goal of the .
, Study Group, beybnd support for individual partitcipants
and programs, is to ‘provide materials for teachers, par-
ents, school administrators and governmental decision-
makers (within State Education Agencies and the U.S. Office °
of Eduacation) that might encourdge re-examination o££a oo
range of evaluation issues, ang perspectives about schools
.and schooling. ) B N L
Tolwards «this end, the Study Group has initiated a-
continuing sdries of monographs,. of which this paper is-
one. Over time, the seriés will ‘include material on, . .
amgng other things, children's thiphing, children's lang- '
uage, teacher support systems, inservice training, the
school's relationship-to the larger community: The-intent.
is that these papers be taken not -as final statements--a

"

: new ideology,

but as working papers, written by people

L e who arc.acting on) not just thinking gbout, these problems;

. 1 . . -
' ' whose implicationsaveed
. ) _ . °,
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Sharon Feiman 1s on the - This i» a descriptive study of the Teacher Curriculum Werk
faculty of the Schgol of  C(enter, which onened in October 1972, in a YMCA on Chi-
Education, University of  cago's southside. It tries to capture the way of life of
Chicago. one functioning teacher center by sampling aspects of the
N center program and by exploring the viewpoints of various
participants. - .
' mne study was motivated by both theoretical and
practical concerns. On_the one hand we were intrigued.by
the possibility that teacher centers had a special role
in teacher cducation,which neither universities with their
concern for the discovery of knowledge nor schoo}s with
their concern for the cducation of children coyfd play. -
y ' 0% fheoretically, *centers might bridge the gap i )
2%5?33;33‘3&??{3;2‘_’ and practice %n teacher education and develdpment and im-
tion and the Education of pl_crpcntatlon in curricular ?eform. We wanted to concept-
Teachers. ualize the role of centers in the context of a larger sup-
I want to express my port. system responsive to tcachers' needs at different
appreciation to the staff stages.of professional development. At the same time, we
#nd teaghers at the Tea-  were excited about the widespread use gf 2 local.teacher
cher Curriculum Work €en- (epter and curious abomut the nature and® ef¥ect’s of its op-
- ter Wh°_¢°°P°r3t°d 50 erations, The center scemed to be the locus tor a genuine
fully with us. o community of tecachers. We wanted to know how i: came to
l&lt also wish to acknGw= 1\ 11 what was going on there. -
ge the assistange of . . N
"my rescarch team. fom . ' !‘hc goals of the S.tudy~ Comm:ssion on l.fndergraduatc
David helped extensively Lducation and the Education of Teachers, which funded the
with the observation com- Study, and.fhe particular focus of the Chicago network of
ponent and also the wri- communit -based, field-oriented alternatives s¢emed di-*
ing of the final report. rectdy related to'our reseatch interests. (August Docu-

4

This study was supported

Margaret Ricl observed ment, 1972). We proposed, therefore, to conduct a descrip-
and coded most, of ';';" roq Live study of one center as a first step towards assessing

- data. Ken Zeno collected ¢ offoc teachers and teaching, and as a way of in-
historical and organiza- d 3

tional data. I also ap- forming' our undcr§tanding of, cgnters in gencral. ]
preciate the computer While the l;teratu?e on eac.:her centers:has prolif-
programming skills of arated, to date most of it pays little attention to the
Larry Dornaker.. The use Ainds of questions which interested us. As another ob-
of "« througlout most  server of the center movemert points out: )

_of th text reflects my . . -

indebi dness to the first  problems of coordination and government iave con-
theee students mentioned sumed much of the cnergy of the planners of tea-

and to the Center, stnaff, cher centers, and these concerns, rather than the
.-Finally I wish to ub Sve focus of . 1t e

thank mv colleagne and ~ - Substantive focus of training an the training

" friend Su-an Stodolsky, process are reflected in the literature....Appar-

for he: help with instru- ‘ently we sha‘;i have to await a sccond generation
mentation. W F. g - of literature before Ye yill find much of educa- .

- .
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tional substance to add‘to the polxtlcal sulistance
of the prcscnn literatire (Joyce, 1974).

UOspite their promise and widespread appeal, tea-

~ cher centers could become just another illustration of

“the band“agun phenomenon so characteristi¢ of educational

reform in America. One antldotc against this is'critical

dialogue informed by nractxcal empirical, and theoreti-
cal knowledge. Hopcfull) this study will contribute to
such a dialogue, ' '
our findings are organized around the following
topics: 1) History; 2) Philosophy; 3) gettlng/an1xon-
aent; 4) People Who Use the Center; 5) Orqanlzatlonal

Structure;.6) Program Highlights; 7) Teacher Behavior in

the Center; ,and 8) Major Themes. Most of the empirical

results arc;ﬁrawﬁ from three data sources: 1) sign-in/
out forms,which all center users were asked to fill out
cach time they came during the period_of study (January-

February 1974); 2) personal data.sheets filled out by

visitors during the same period of time; 3) observation-

al data obtained from sgmpled time periods during the
two months. In addition, we cxamined all the center's
written records and conducted taped interviewg with the

staff. R

e have tried to jntegrate the data info a coherent
account with few methodological digressions. The vali-

. dity of this study depends on the faithfulness with which
the various sources of informatlon are woven together to
reflect not only factual happenings but also their mean-

~ing and underlying dynamic.

-
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e This is a story about how a group of teachers started a g

v teacher center. It is also a story abbut the emergence
Jyof an' crganization ag the embodiment of a Gommon .purpose.
Too often the origins of educational innovations go un-
. documented. Because we felt this part of the tale should
. ~ also bd told, we gathered together founders and friends
of the §ernter on February 10, 1974, and asked them how and
why it all began. From their recollections and from carly
N . documents, we reconstructed the Center's beginnings.
) ' The place is Chicage, Illinois, more specifically,
the southside. The time is 1970.. 1he main characters are
Joan Bradbury, Carol Brindley, Hannah MacLaren, Sandy Lang,
Myles ‘Jacobson, and eventually Barry Hammond. "Joan had
been teaching at §oop #3, an alternative clementary schdol,
which she helped to start. Carol was a head teacher i;;
cdAgo.

s
P

. the Laboratory Nursery School at the University of Chi

1 {lannah. taught five- to seven-ycar-olds at Ancona, a Mox-

tessori-based sthool and directed their teacher training
program, (Early Ediczation Course/Chicago). Sandy waﬁ co-
ordinating the’ Cluster Classroom Project, a community ini-
tiated program to develop open classrooms in llyde Park-
Kenwood public schools. Myles was a graduate student in
Education at the University of Chicago and actively work-
ing with several alternative schools. Barry, who joined
the group later, was also a student in education at the

_ university. T ., '

. These people knew each other through a variety of
formal and informal channelst In particular, their in-
volvement as parents, teachers, and friends of Coop #3 -

"provided a valuable common experience in starting an al-
ternative oducational institution. Collectively, they

: - alsg knew a handful of people both locally and nationally i
who WETe active-in open classroom experiments, alternative
schools and innovative efforts ht teacher training. Mostly
they enjoyed getting together tp make curricular materials
| . for their classrooms and to talk about the problems of

} . . open education. ‘ '

: . 'In the fall of 1970;‘Caro§-hostqd a meeting at the
nursery school, the most central‘iocation, to talk about
setting up a teacher center. The.group met regularly for
" several months in an effort to define the kind of center ,
.they wanted, Sometimes others joinsd their meetings and ’

presented alternative points of view. One friend, invol-
\\.- ‘ ved in a ccntef_op the_northside, advocated more direct

Q ' . \ 3"
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* political action, but the core group felt more comfort-
able focusing on changes in classroom organization and
new curricula. They toyed with the idea of a storefront
to scll home-made materials and a recycle center for

. turning "waste materials" from local industries (i.e. )
; cardboard boxes, metal punchouts, IBM boxes, scraps of
( . plexiglass)’ ifto usaple classroom equipment. Gradually
. . . the idea of a place where teuchers could talk and make
. _their own materials emerged. .
. ) . Vhen the group got cold feet about doing something
on a large stale or individuals began to wonder whether
~ they werc wasting their.own time, all ‘could justify get-
—~ _ ting together because they liked cach others' company.
Carol: The momentum had to do with the group that
exists. We enjoyed sitting around and
| ) brainstorming ideas.
. N \ .
Sandy: It was stimulating to be together and we
\\ - were also making things.

t When the University of Chicago relocateéd its cur-
— riculum resource library so that teachers without formal
\\ university affiliation no lopger had casy access to these
\ . materials, the group felt an impetus to act. In February
Y - 1971, Hannah went to the board of her school and obtained
\ permission to us{ part of th¢ basement and 390 for mater-
\ . ials to create a|space. Through the spring, the group
\ concentrated on {lesigning an area in the basement rather
' . than on discussipg the center's'purposé. ,Recalling that
: time, Joan and Spndy made the fqllowing observations:
\ i ¢
N . , Joan: I reglepber times when we were planning to
' ) * build that space. We really couldn't figure
) out what the center was to be. We would-al-
ways stick to the concrete planning of the
- space.

~

\

Sandy: 1 also have the ffeeling that we got into
designing that space and building the de-
. signs and painting because we didn't know
) what eIse to do at that time.
-

, ' Joan: = It was a step on the way.

From the fall Sf 1971 through the spring of 1972,
Joan, Carol, Hannah and Sandy met twice a weck in the
— bascment of Ancona. On Mondays, they continued their
discussions and made materials,which the three teachers
- used; in their classrooms. On Thursdays, they invited
the teachers from the Cluster Classroom Project to drop
by. When teachers camc, they tended to copy whatever
materials they found. This frustrated tht-group,who had
expected teachers to enjoy and be able to do exactly what
they themselves found so sati:fying. Morcover, the same
teachers did not necessar%é{ return each week. Restric-

-
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tions on when the.space could be used and inadequate sup-
plies, and materials were felt t¢ be real limitations.
Similarly,open-ended meetings scgmed unproductive. The
group began to spend more and mord time on Mondays trying
to figure out what to.do on Thursdays. They experimented
with a different focus ecach week. ’

Puring this time,ilannah and Joan were teaching "an
extengion course for-the National College of Education,
. called "Techniques of Individualizing Instruction.!" They

— ~ ““asked Barry to offer a session on math. ' Shortly after,

*Barry did a series of math workshgps in the basément of
Ancona, which was open to the public and sponsored jointly

. . by the Ancona training program and th¢ teacher center.

\ : . The workshops concentrated on making and'using specific

) : math materials, i.e. balance beams and geoboards.

\ . The group nevef questioned thg merit’of their 'cen-
Vo ter' illea. As Carol put it: "We ourselves got a big kick
\ out of creating our own materials, sceing an idea' in a
B catalogue aZhrduplicating it rather than ordering it,-and,
J \ we felt that other teachers could enjoy that, too.'" De- .|
spite real uncertainty about the ‘general demand for such » °
. a facility, weStried to figure out the conditions neces-

- sary to make if work. A critical mass of teachers, an
’ accessible and| 'neutral' space, tdols, -and raw materials,
‘“a : a. supply of hompemade models and room to display them, and | -

a staff person\with ample time to plan seemed critical.
. Through .her. work with the Cluster Classroom Project,
_ Sandy knew the pxecutive director of the Wicboldt Founda-
. . -tion,who gave thie group liis. encouragement. Joan, ready
for a break from teaching, wanted an opportunity to work
i on curriculum. $Sfie took the initiative in writing a.pro-
| posal that outlﬁled a series of activities and requested

¢ funding to staff)| equip. and organizg the Center for one
year. With the htlp of Hanhnah's neighbor, a’ lawyer, the
© group begaﬂ*wﬁrki g on ing rporgfioﬁ'papers nd procedures -
. . tor tax-exempt status, I;Q%yne 1972, the Wieboldt Femnda-
tion gave the Center $20,000. - . A T
\ The next Step was finding a place. The group felt
X . strongly about the hdvantages of an independeﬁ%,_'neutral'
. \ location rather than a §cRool-based site. Originally they
. i wanted a storefidnt in Hyde Park but none was-available.
Finally, in August, they secured two small adjoining “rooms
. in,the Hyde Park YMCA, ° : P ..
\ Joan_ and Carol planned the space. Joan assumed the

.

\directorship; Sandy. and Carol volunteered to work'part-

time and without pay: ‘llannah planned to spend the year

- in Boston studying for a master's degree and working at

the Teacher Resource Ce&;er at the-Boston Children™s

Museum. ' ‘ .
Posters were placed in neighborhood schools. Axr-

s ticles appeared in local: newspapers and in the New School
News, a local alternative \schools publication. ~ In addi-

’ tion, local principals wer% contacted and teachers in the
Cluster Classroom Project Were informed of the Center's

: new location. - . . W . ‘

On October: 15, 1972, the Center held an open house,,




, hgard ‘about the bchnn1ng center in the basement of An- .
B . cona. 'Indircctly’ comnected, with, the, Clustex Classroom |- o

. Project, they bec Fme the first actxve users of the Tea- L

. . «cher Curriculum Work Center.
; The Center had been openéd. ag an*act of faith and a

cveryonée was excited by the reception. By January, ac- o
- : cording o the daily logs, thé Center could boast o€ an ° 'l
|

' attended bv npp%OX1m1tcly 25 people many of whgm had J m

average weekly atténdance df T0O0 T¥achers and/or parents.

. . . In addition to daily consultations and Saturday workshops,

~ ‘the Center contracted to teach the course on open class- *
’ rooms originally sponsored by the Cluster Cldssroom Pro- e L

ject., Om request, it also offered to schools and tea- - A
.cher training institutions .a variety of.special work- ¢
. + 'shops. After seven months of operation, the Center
drafted a second ptbﬁosnl which called. for an expancxow
of staff and services with no major ckanges in its or-
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‘ / o : while the Conter staff does not typically engage in phil-
/ ‘ . osophic djscusyions about the nature of man and his uni-

; \' . verse, their educatignal outlook might well be character-
| “izdld by Maxine Greenefs (1970) descriptipn of humanistic
| . ‘- education! o
X , Humatistic wducation means the kind of education .
) g ) primarily concerned with the growth of persons -

‘ and the autonomy of individuals,, each one encour-
aped to discover meanings, to create his own iden-
. tity in the situations of h%s life.

- fhmanistic educution grows out of a long philosophic tra-
Sdition and rests on a foundation of psychological theory’
and research that has accumulated over the past 50 jears.
fhe Teacher Curriculum Work Center is a concrete embodi-
. ~cent of ‘this orientation. , .
) ) In order to uncover the mission of the Center, we
. searched for statempnts that would reflect the values, © -~
assumptsons, expedtations and beliefs of ghe staff. At
. D e e . #n internatiopal’ conference on teacher centérs and mathe- -
.y . matics held in St. lLouis and sponsored by the National '
" " ) svience Foundation,Barry Hammond identified the Center
_ with encrggpgt values of "increased autopomy and democracy,
© a tiattenint of hicrarchies and a decrehse in the sizé and
-, extent of bureaucricies.” He set forth\a number of as-
s sumptions ahout the process of change as) it relates to
- teachers and the procesx of learning as jt.Telates to
J LN schools and children, : .
K L . Ihdwe statements, modified in subschuent staff dis-
- , cussions, capture the Center's philosophy, We have rélied
primacely on Barry's own words, incerporating the addi- |
tional suggestions of other stafﬁ':fncrpbcrs 3 s :

v

e

[ . ( [ ,
...Let pe review some of the assumptions which . {.
- - .shapud the Teacher Center. The five of ud who
; . began the Center hold most of the following bes
liefs in common: , ‘ LA . @ A
. : o e
. f 1. Fundanental educational reform will come s
' .- mainly thrugh those charged with basi¢ educa- ° .
1 ‘ tignal responsthility; that.is), the tcachers.
R o . 2. Teachers are “Rkely to adopt alternative -
‘ . . . . methodsif they ha\"e‘“w;gns'iderni)le input in de-«,

X Q ' ; , S o o~ . 7 “

i - ~ e . |
EMC L . :) B '\\\ A
Aru text providsd by enic | rm by m: , . AN ’ o

- . . a . . e v
" * ) 5 Y . / 2t 2
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\ o AL fining, their own educational problems and needs |
\ , " ... and if they receive concrete help on their own - . Y B
\ " QXS .
" h 5, In-erder to overcome their isslation and take , |
: ’ fuller 2§§p0nsibility for their own development,
N ! teachers peed access to a small, voluntary, sup-
/- ,_portive.professional community / 1
- 4, Children, too, have different needs, inter-
\ ests, styles of learning that call for alterna-
. tive learning environments.
5. One~promising alternative is a more 'open' type
e of education chyracterized by increased student, .
autonomy, more ledrning through reality-based ac-
: ‘#® tivitips and more contact with parents and commu-
nity. ) o g ‘
5. Espcc}x{ly=3n‘elpmentary schools, learhing is
enhateed 17 apparatus is available,w.sich students
can manipulite and transform. -
. e Co ,
o / /Bdéed on these beliefs, we designcd‘? Center ground
Yo the following intentions: T 1 a

. -

g!.. To provide raw materials that teachers and-
parents can transform”into curricular materials, ‘ ~
furniture, and other léarning apparatus. :
2. Tq provide teachers with source bcoks for
idea starters and home-made models,which teachers
and staff have .invented. } C
© 3. To emphasize the variet) of materials that are '

. available for Piagetian-based curricula and for
personalized or self-directed study in the open
classroom mode, . . . ' ’

4. To provide resource people who offer sugges-
tions ard counsel in dealing with teachers' ¢on- .
cerns. ' | . , - .
*. 5. To encourage shaping and cqllaboratigh in the -
« development of new materials ahd the mastery of :
. ‘ - new skills. . . | T
: 6. To provide a mddel OF a learning environment,
. vhich may be transferred to schébls.
. " 7. To crqat2 an envitonment wheré teachers and . :
“ parents may become more 'conscious’ of their abi- . s
lity and significance in the design of education- =
+ al opportunities.
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*gee Figure L and Figure
1a for floor plan of the
Center. ‘
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The Teacher Curriculum Work Center is housed in an old
brick YMCA in the central business district of an inte-
grated neighborhood.* Light and colorful, it stands at
the end of a lomg corridor painted 'institutional tan'.

Two high windows on either side of'the door permit the._

viewer to look inside. Children and "adults (particular-
1y children) usipg the building for other purposgs are
often drawn intochis place,which presents a draﬁatic
contrast to its immediate surfoundings. )

. The first room g&~the Center presents opportunities
in every direction., [The ¥pace is intimate in scale and
full of stimulation. ole on the right contains
copies of Tecent Cen sletters. Nearby is a pho-
nograph that is put to frequent’use. On the left wall

is a display -of simpd machines with.directions for :
+ making the machines ou erials. A bulletin
board is covered with pamphilets announcing summer pro- _ . -

grams for teachers in England and Amefica.’ Straight a-
‘head.is the reception desk. As one’steps into the room,
one is met with-a di.play of home-made and cOmmercial

curriculum materials from a wide variety of sources.

. small window-display case cut in the wall on the right
permits ohe to look through to the well-lighted room
next“door, where visitors are busy at a work table or at
the laminating machine.

Against the wall behind the reception desk are
-shelves of home-made games developed and/or cdnstructed
by the staff and other Center users. In front of the
shelves stands a work table surrounded by chaits and |
stocked with cans full of marking pens and Pencils. “Also’
in the corner is a library of contemporary books on edu-
cation. The environment reminds one of a good informal
classroom. - ' - ’ L

The next room contains a tall bank of shelves stock-
od with raw materials of every description in labeled op-
en boxes: washers, blocks, labels, seeds, plexiglass,
mirrors, wire, switches, string, etc. The smell of spi-
ced tea is noticeable and water boils on the ho. plate
by the door, Plants line the window sills and hang-%y
elaborate pulley systems from the ceiling. Alongside the
windows is a paper cutter, and under its table a stock of
railroad board in many colors. To the right is, a lapge
closet filled with supplies, and around the corner past

» > . v 2 aal
the refrigerator is a quiét carpeted corner' for *reading,

A’

4
¢

—r




+ ERIC

Aruitoxt provided by Eic:

e
N

n »

L3

* ists. <Since gpace is at a premium, they consciously work

with &« rack of catalogs and magazinés; such as Qutlook,

Ihe Tesher Paper, Leardiing; Ms, Notes from the Workshop

Center on Open Eaucation, The Uiban~Revzew, and New

Senoot News. A'so in the corner is a tri-wall bookshclf }

containing books on crafts, garden1ng, making th1ngs and *

environments. “ -
- The sounds of a power saw can be heard from ‘the an-

nex down the hall, which.houses tri-wail cardboard, lum-

ber and a Variety of power tc¢ ls for largcw;nnjects.

'ﬂlong one wall runs a long worktable-and the facing wall

is lined with shelves supporting tools and materials.. At
the end of the rpom on andther table stand ‘the ditto ma-.,
chiriec and the new thermofax machine *for the production of v

tganspa;eancs and ditto masters. .Thdré is ample space e

e

for storage of unfinished projects and often the opposite’*
end of the, room is®crowded with half-complctcd tri-wall
creations. . |

Although, the spatlal arringement. tgnds to draw
people together, encouraging interaction, it also prOV1dcs
for other spatial needs. There is.private space for read-
ing, quict conversat1qg, and reflection, and there is open
space ¥br constructjon.' In addition, the Center has ac-
cess to small and large mecting rooms’ for workskops. The
small scale of the Cehter and the presence of food contri-
bute to conviviality. No spacc T® set aside purcly for
conversation. AlL spaces serve the dual function of so- ™\
cializing and work.”

The Center cnvironment is ncutral, associated nei-
therwth & particular school nor with a university. Freed
from the distractions of home and work, teachers can come
to unwind or to work on various projects. At crowded .
times, disfraction is inevitable, but otherwisc the atmos-

_phere is peaceful and "relaxed. Y

The environmént serves ds a 'magnet ' drawing visi--
tors inta a vdriety of activities. This function is a !
product of the open display of materials and options with '
clear instructions fo facilitate inquiry; the proximity
and high vieibility of' othiets, and tho interactive nature °
of. the space., The Ccn;c? provides visitors with stimuld-. "
tion, concrete ideas, space, matcr1als and tools to follow
through on their ideas,and, the staff prov%dcs technical”
assistance if needed. - S

The homemade nature of much of the Center's furnish-
ings and materials communicates sométhing about the staff--
their purson111tlos, and their e11efs. It is also an iim-
plicit invitation to maké thijhgs\and e .ptor. together.

The stage is set for idea-sharing with no pretensions o
expertise and a willingness to ldgrn from the experience

of others. o : 4
L Staff mcmb;ﬂs are very sensitive to spacc and itf :
contribution’ to the 'way of life' in the Center. TR§§Zarc

continually rethinking arrangements and modi fying whay cx-

"to make the most of. what thay have.
>
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Information about Center users was drawn from the personal
bdckground forms,which visitors were asked to fill out dur-
ing the two months under study. (See Appendix A for copy
of form.) 121 visitors filled out forms,which accounts

for almost half of the people who came during open hours.

As one would expect, teachers dominated the sample
accounting for 85, or 70 percent, ‘of the background forms.
Student teachers,who comprise the second largest category
of users (17.3 percent), came mainly from the University of
Chicago and the University of Illinois, Circle Campus.
Other visitors included parents, day care workers, family
and friends of the staff,-a few educatjon professors, and
some out-of-town visitors. The majority of teachers work
with pre-school and primary school ‘children. The Center
is not set up for middle and high school teachers and it
has few resour:es for students at those levels.

Although the Center is predominantly a community re~ "
source, visitors do come from all over thevcity. Over half.
of the visitors in -our sampie live on the southside of Chi-
cago (66.8 percent), with the largest percentage coming
from the immediate community (52.8 psrcent). Still,
slightly over a quarter of the population (28 percent) came
from the area north and west of the Center with a,small °
percentage traveling in from the suburbs (4.9 percent).

The map, Appendix B, gives some indication of the Center's
geographical sphere of influence by indicating the lotap
tions of schools where teachérs using the Center work, ¢

There is some pressure on the staff to ‘enlarge the
Center in order to serve a widethclientele.® The staff be-
lieves, however, that centers should be small learning com-
munities for local teachers. They have responded to in-

<c§g§sed«requests for services by injtiating plans for an
internship program to train staff for other teacher centers
around- the city. : :

Slightly 'morée than a quarter (27 percent) of the en-
tire sample of teacheérs were newcomegs during the two-month’
period under study. The same percentage. indicated that )
they started coming to the Center sometime during the se-
cond full year of operation. This strongly suggests that
the Center continues to attract a substantial number of new .

clierits while it simultaneously serves the ‘needs ‘of 'old e

" timers'. The table below indicates'when teachers in our
sample first started using the Center: , ¢
. A .
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i ablo 1y Teachers! F1rst Contact with the Center
P . - - "I

o L fear . 1971 1972 1073 . 1974 -
Dntha Cct.-Dec. “Jan.-Dec: Jan.-Dec. Jan.-Feb.

v 3. 23 32 23

.35 T 27 - 35.6 27

~
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Most of the teachers .learned about the Center by
word of mouth--from friends (22 percent), fellow teachers -
(16 percent), and staff (21 percent). Some responded to
announcements in the media (1S percent). The personal’
testimeny of someane who knows what the Center offers is
probably the most reliable advertisement. It further il-
lustrates how much of the Center s style relies on face-
to-face contact.
The Centerywas particularly rnterested in classify- .
ing teachers by type of gchool, since much of the staff's
- prior etperxence and some of their Burrent work takes
place in alternative and private schools. We fouhd 52 per-
cent of the teachers come from public schools; 41.1 percent
from private'and alternatfve schools, and 8.2 percent from
¢ day ‘care centers, a diversity which is valued.  To support
this diversity activities are designed .to 1ncrease aware-
10 - ness of the common problems faced by all teachers.

: The .Center ‘advocates an approach to teaching and
icarning that differs raditally from the practices in most
public schools. In light of this, the fact that so many

. public school teachers use the Center suggests its potens
tial for supportlng teacher- 1n1tlated changes w1th1n the
rsystem.

Moreover, the Center attracts geachers at every
stage of profeesxonal development, from neophyte to,vet-"
. eran., We etpected to find a larger proportioh of begmnnlng +]
« . teachers, but in fact teachers in their first three: years

ot experience constituted only 25 ‘percent of the sample.

"The largest group of teachers had four to six years -of ex-

pericénce and almost a quarter of the sample had been teach-

v ing for 10 or more years. Table 2 shows the distribution ,
of teachers by years of oxpe'lence

-

& Ll
(il le &  Distribution of Teachers by Years of Teaching

A . . .( “ .

tears 1.3 1-6 7-9 10+
, ! 22 26 | . 17 20
* . 25 030 <0 23 ,

We used three years as the basic), ugit of experience )
bacause it gencral]y ﬂakeb about threc years for/ a begin- ., = |
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. mipg teacher’ to work through the problems of 'survival! -

- apd find her own teaching style. R

. Iablg’Za shows the pgo distribution of teachers in
our, sample. The youngest teacher was 21 and the oldest,
64. . The largest growp was gvenly divided between 20-24

and 25-30 years of age:r [ ;

. - -

/

J
. - o
Table 2a; Distribution o

“Age 20330 30-40 7 T40150 . 50-60

) . « N 2
. - b 767 2 . A3 4 )
.. .2 162 17 10 37
. B /,' ' G . ‘
/ ) Wt B *e
) L, These stati#&ics seem quite important from the view-
- - point of inservige teache;;ducation. Many believe that

teacher education should he'a cageer-long process with'.a
gradual transition betycen preservice.and inservice train-
. ing, and contipuing opportunities fbr tecachers to strength-
en existing syills and develop new ones. Typically, how-
ever, beginnjng teachers have to manage on their own with-
out support from the university that trained them or the
school syStem that hired them. Nor has inse ‘vice training
been particukarly responsive to the problems of practicing
. . teacherg/ds they cope with daily institutional demands and

changing educational needs. s g
: The Center.weems to be performing a function that
neithey the universities. nor the schools here have perfor-
m;d. ‘It has also connected ‘with a group of older, more
experienced,public school teachers who could be powerful
¢ - agepts of change. ~ - . : !
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[P Organizational Structure -~ -
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tL - One typology of teachrng centers ident. fies seven org?n1za-
. o tional patterns: independent,” almost independent, profes- .
.o “sional’ organization center, single unit, free partnershj
) free consortium, legxslat1ve/p011t1ca1 copsortium (Yarger,
* i '1974) . The TeacheriCurriculum Work Center exemplifies the *
' - b 1ndependent type' \ .
ThlS type of centler is characterized by the absence
. of any formal affiliation with an established insti-
< b e ', Jtution. Without %he red tape of bureaucracy, pro-
. » _ gram directors gnd implemeafers experierice a tre-

9

A3
"
s

i

also; however, experience‘the lack of financial
’securlty that bureaucracy often prov1des. Teachers
become invblved with this type of center on a purely
A "voluntary basis;- thus the center tends to have a
e high teacher cred1b111ty Independent teaching “
s " centers ‘typically deal'with 1nd1v1dua§dteacher . '
- . needs rather than complex institutional concerns.

|
|
. .

’ ’ 5

The™Same typology specifies four functional types" |
N . 1} facrlrtatrng, 2) advocacy; 3) responsive; 4) function- .
ally unique. The first "serves a heuristic, 'colleagueal!,
almost social- educat1on function..." The second type of
v teaching center is characterized by a part1cular philoso-’
° phlcal or programmatic comm1tment...'such as opén edu¥a-
tion." The third assesses individual and/or institutioenal
.. needs and develops programs in accordance with mutually de-
- rived objectives. The fourth serves "limited unique func-'
tions," i.c. macerials development. ‘The Teacher Curriculum
Hork Center exhibits some characteristics of all four types,
as the following exerpts from the 1972-73 proposal reflect"
<
> ’ - At the simplest level, the Center is a comfortable;
/ . ' relaxing place for teachers to come after school
) tq do their regular work and planning. It is alsp L
. a place where teachers can bring their teaching
' problems and find sympathetic l1steners and con-
: ) crete suggestions.. . - &
...the five of us who staff the Cbnter are com-
mitted tof'open cducation'. We are vitally inter- | /
ested in seeing the expansion of viable choxtes /
.o for children and teachers within any classroon... I
' ...We are_also committed to the use of concrete

mendous amount ‘of. frg;dom and flexibility. They

I
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manipulative hatérials within the classroom and we
encourage teachers to make. their own teaching ma-
terials. ) ' .
~...The Center is an open classroom for adults.
. ) It is-an informal, supportive learning environ-
. ment in which teachers make choices, pursue in-
. terests, explore new ideas, techniques and mater-
) s - ials according to their individual styles, pri-
! ontics and needs. . .

Perhaps the best statements about how the Center func- -~
tions come from the users themselves. In the spring of its
first year, the Center sent a questionnaire tc teachers in

- order to get some feedback on its work. The following test-

. imony illustrates. how two public school teachers and one
) y z op
parent perceive the functions of the Center and how the
< Center,, in turn, serves their needs: - o
' s X ‘

I can't say enough good thihgs about the Center...
It makes me feel that I'm not thé only one strug-
= gling along to do the best possible for the chil-
. dren, It always boosts my morale to go to the -
Center or attend a workshop. The people there, are
w» always going put of their way to help or answer
questions...Also they make us feel like we are so
. . ‘ ' welcome; it)s been a pleasure to go. ',
: Teacher, public school Cot

ir Center has B¥en for me what 'methods’
courses jn Teacher Education never were - with
. . concepts.of child development and educational
. o \ psycholpgy thrown in. The fact that so many of
‘ . us are/anxious to spend our time, without bene-
credit, for work done, shows how valuable ,
we fefl the Center's program has béen. The ;
mateyials suggested for use in various disciplines
have; been relevant, interesting, practical; inex-
A pengive to make, and best of all - all necessary =
cquipment to make them is available...The staff
hag given of itself completely. Their dedication
Y and willingness to help has been "an ipspiration
N _ to/ me. They have been the rock of strength’ and
cgmfort to many who know that the direction to- ) ~
. w?rd open classrooms and the realization of kid's . |
. : potential through their needs and interests .are
o the direction in which education must go, but
L. who struggle alone in a hostile world of educa- °
— q: tors, fellow teachers and tgsting equipment.
g T e _The Center itself is a warm, comfortable’place
wherevéiéﬁ'dne of -us enjoys_talking with others.
< At s re#llx an open classroom for ‘teachers.. )
' Teacher, public eéhool B

>3 had -

The Centeg s’ ..like a workshop with really skilled p
craftsmen in resjdence who help you to learn. I
like to go there if I'm just browsizg for ideas -

o~ ' - - 15
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no onc rushes me - it!'s comfertable. Iﬂ I want

- to make something, things are organized %o that
materlals are casy to find. Therstaff i , always
. - - nllllng to guide when necdsary. The Center is /'-
o 2 place of wonder. - . . / A
‘ ‘ Parent,.pubch schooZ /-

We did| not conduct a systematic anal/51s of thé organi-
zational strQcture. Still, some descrlptlon of* *he struc-
tural properties of this organization with its attendent
roles and functions is critical to an understanding of how
the Center operate4 at this point in time.. What follows ,

. is a beg1nn1ng description based on interviews with staff,
attendance at staff mcetings, and our own 1mpre551ons.

The Center is a nonprofit organization. ‘It has a
board of diréctors with four .officers and one member-at-
large, At the time of the study, the Center had 151 members. -
According to its by-laws, the board of directors must meet
at least once a year following a membership meeting. The .
first annual membership meeting was held in May 1974, and
was billed primarily as a party.

(Actually, there is little distinction between paylng

LJ members ‘and other users, since the Center is open to all
frec-of-charge. A $10 _membership fee is recommended, but
R nc one has been barred from membership for. financial rea-
sons. Members receive a newsletter,* a membership card,
and an invitation to the annual meeting. Anyone can receive
the newsletter on a regular basis for $1 or plckigp 51ng1e
copies at the Center.) -
The boaxd of dlrectors who are the founders of°the

«

Center, alsg $ as the nuciear staff. To describe the
; organi;ational structure, therefore, is to describe the
3 modus vivendi which dcveloped among the paid and voluntary

staff and was operating during the period under study.
The Center gpencd with one full-time paid staff mem-
ber (Joan) designated as director and four volunteers T
. (Sandy, Carol, lannah, and Barpy). By the 1all of the se-
cond year, the Center had three full-time paid staff mem-
bers (Joan, Barry, and Sandy), designated as co-directors.’
Since then, two additional staff members have been Hired
» -, part-timg to help with administrative and clerical work :
and to serve as in-house consultants to teachers one -after-
noon a week. Both have contributed.materials to the Cen-
ter's homemade collection., This gives the Center seven

- staff members - three ful -time paid, two part -time pgid,
*"  and tyo volunteers.
. + Keekly staff meetifigs provide a foTunt for planning

and policy-making. The/meetings that we observed were usu-
ally awtended by, the three co- d1rectors and the two volun-
teers, and open to all/ An agenda was devéloped by one of

the co-directors, b:;/addltlonal items were added by any-

¥

N =t . _one present. -Sample/agenda-items included 1) approving |
‘the workshop schedule for a three month period; 2) editing

*An example of the newss-

letter fron the period a proposal; 3) braihstoiming about’ the summer; 4) deciding -
.of study 1 thcluded 1n” , on the purchase of a thermofax machine; S) 1n;t1at1ng a
~ .the: Appendices. , ‘new Wednesday clagss. ‘ " ,
L . L, ) .
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~ Internal dzcisions about daily tasks seem to have ,
been made informally by the three co-directors, but no de-
cisions of major consequence were reached without the con-
sensus of the entire stgfghiéwﬁgn no immediate degision
wag-required, the group tended to talk through an issue
and then return go|it closer tq”the;time when action
needed to be taken. Typically one of the voluntgers play-
ed the role of 'task master' by returning the discussion
to the immediate problem at hand. No official minutes
« were &ept, but major decisions were reported in the news-
‘ lettér, and notes, usually in the foim of reminders, were
kept in a notebdok. . '
LT _ _ Most of the educational and administrative work was
. the mutual responsibility of all.paid staff, not the ex-
| clusive responsibility of any one individual. A chart on .
, T the wall listed work tasks' bookkeeping, ordering supplies,
| mail, newslettér, library notices; report writing, propos .’
W i sals, duplication, filing, workshop schédules, housekeep- l
ing. Over time, cxpectations about who should do what
) have been suffgciently formalized so that cegtain tasks
s automutically go to certain individuals. Joan generally
. handles the books; Sandy takes care of reports and propos
. sal writing; Barry coordinates Teacher Corps activities.
) Similarly, individuals assume leadership iQ educa-~
. N tional arcas’according'to their talents and intergsts.
v For example, Barry's strength is math; Joan likes t0 brain-
. storm interdisciplinary units and advise on classr or-
! . ganization; Hannah gives workshops in language©arts, while
- .Carol leads art-related activities, All staff members .

Y create materials for the Center's collectign# The staff .
N . prefers to cojlaborate on workshops in order to learn from
A ; tach other. Sometimes they initiate a workshop on an en-
. tirely unfamiliar topic in order to expand ‘their' collec- p
. tive repertoire. ) W !

: “~ The three co-directors are generally capable of
crossing .disciplines to work in areas outside their exper-
tise” They. prefer to work as generalists not specialists, .
which.is characteristic of most of the primary and elemen-
tary school teachers whom they serve. . e . ’

~

~

v

4]

) . g o N -

A 1
» . N L v
-4 . Y
- \ . 7
l ‘ ' o 4. .

LS ne
FRIC - . v r A A
- + ~ - I3

A . S ) o




2 .

. . ) - .
The programs and activities of the Center can-be <classi-
fied by type and location. The main 'in-house' activities
consist of 1) daily consultation during open hours; 2)
a special, non- ~credit class; 3) Saturday wo;kshops. The
main outreach activities include.l) -individual inserviceé
. workshops in public and alternative schools; 2) series of
- inservice workshops at the district level; 3) supervision
of Teacher Corps interns, .
. Rather than describe all these activities, this 2 o
atudy will highlight one major activity in the Center and
one multi-faceted effort outside the Center. A list, of
topics for Saturday workshops at the Center and m,servmq
workshops in the schools can be.found in Appendlx D.
. Open fiours: Patterns of Usage ’ ‘Y
: The Center is open every day after school, one even-
*1ng a wcck and all day Saturday. This is the time when -
. the Center functions mdst. like an open classroom: for .
' adults, szlgors come voluntarily, seject their own ac-
tivities, and'work’ at their .own pace. Staff serve’as
guides and ‘resource people. Thg main ‘instruction' “con-
> sists of unprogrammed, encounters between staff and tea-
chers, teachers and t:cachcrs, teachers and materials. This
informal method of teachxng is g subtle blending of self-
motivated iearnzng on the part of teachers, sotting of ex- A
pectationd by staff through 'style' and environment; and ’ s
peer apd staff reinfortement, We were especidlly 1nteres-
ted in studying the Center under these pond1tions ; v,
Since the Center regularly asks visitors -to sign a . "
daily log, th¢ researchersearid staff decided to elaborate "lﬂ
on this procedire in order*to find out why people came and
yvhat they did. A notice posted by the reception desk in-
formed visitors that a study of the Center was in progress
and requested that they use the special sign in/out forms -
so that tabulatibhs of centef usage could be kept. Staff |
.membery shared the responsxbllxty for monxtoring this_pro-
“cedure| they even retained a modified version of 1t after .-
the- study was completed. ’ -
The usual operating procedures of the Center-«open
access and freedom from *timekeeping'--dictated against a°
more rigqQrous screening of the population of visitors. In
order to keep our research as unobtrusive as possible, we L
tried not to interfere with normal Center life beyond what -
was nbsolutely necessary. The norm of {}gnlng in and out®
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was rmaintained throughout, A few visitors did not sign
. ‘ . in, but those who did constitute a sanyple of the people
. » who visited the Center during the pericd of observation.
. We are .relying here on self-reported reagons for atten- ..
. .. dagce. On-site observations: of teachers’ talk and behavx-
. . or described in the following sectlon complement” the ¥ign-

in data, : :

. *See Appendax [ fur suops. | Basically the sign-in form* asked people, as ‘they N
. entered the Center, to state their reason{s) for coming,
5 J and upon leaving, to indicate whether they accomplished

what they came to do and whether they did anything else of*

L]
s

, interest, 1if they answered 'yes® to the second, question, ..
i - e = they yere asked to tell what they did and how they got in-:
e T ,tcrestcd .
. The opeq-—ended nature of the sign-in form resulted
- in a variety of reasons being. given, These reasons were ' P,
tentatively gruupea into, 15 categories,indicated in Table °
3. For the sake of more simplifted description® and anals’
. - )515, they were further consohdated into the six cat:ggor-
VU - . ies indicated in, the left margin of Table 3: “ &
; A et TONEH btated Reasons for Visiting the Center
N - Fiequency % of Total
- "1‘“"3 ."areru’a Construct Instructional S
) / Aids 141, 31.4
- / ’ , o Fl .
. , Jae af L’mxiinnte {use of machine) 62 13.8.
§o Spe aial Reproduce materials 22 4.9 w
. ‘ . Squipment Use primary typewriter 2 4
\ T Constructfurniture - 14 3.
+ Use Center resources for PR
- ‘ ' . - Developing Units-& _ :
; Gatting Projects . 41 9.1
“ Ias Dally lesson preparatmn )
N o and p*aning - 13 2.9
) Discus. Ideas with Others 7 1.6
to. * . Consult Center personncl 11 ' 2.4
- Apeging Look over‘Facilities and .
Matcf‘i&ls * . 67 '.(1409‘
Showing Conte. Shuw Center to others 6 1.3
Mt zthers . Meet others ’ 7" . 1.6
- . . ' .
. Choel o Check out books 7. 1.6
Brokg= ' Return books. 2.2
- Pwﬁxgm . - Purchase materials .. 39 8.7

\ 'l ) 2‘?"“' ” i " .
1=~ . ¢ ‘ 19




oo 4t Frequency of Individual Visits -

Tto Soo of Vigitors, % c{ Total Vielters

-
.

’

1 , 158 ' 65,23 . |
2 35 ‘ Jisa2 - e '
3. 14 ‘ 16,10
4 9 3.91
.5 b 2,61
6 2 .86
7 5 2.17
8 1 < .43
b 1 \ .43 .
11 3 1.30 -
13 3 1.30 )
18 1 43
. Total: 230 )
+ / it

Cakle &

Stated Reasons Across Days of ‘Week
(Percentages in parentheses refer to -

stated reasons for specific day) o
Mon., Tuss.: ;s'r;'d..’ “Phurs. zim Sat.  Sun.
. : . . l/'
sbing 1118 v~21 16 19 55 3
Miteriqle « (21.6) (23.{)1 %3.9) (29.6) (51.7) (39.D) (42.9)
) - .
vaing Sraxial 15 2 14 14, 17, 17 I.
Sadlpment (29.4) (28,6) (22.6) (25.9) (28.3) (12.5) ‘(14.3)
Gttty .17 o1z s o719 10
S (21.63 (22.1) (19.4) ( 8.3) (.1137) (14.0) (14.3) .
Fprovaing 5 5 10 13 © 8 24 . 1
{ 9.8) ( 6.5) (16.1) (%4.1) (13,3) (17.6) (14.3)
. Co_ ‘ Lo %
Showing 0~ - 0] - 71
Savtep (52 ¢ (1.9 o . (5.1) (14.3)
.o ¢ ‘ !
e Yyt ) ¢ - )
R 9 11 5 5 . 9 16 -

Pup hase: (17.%) (14.3) 8.1) ( 973) (15.0) {11.8)
Materiala . ) : .
g : "”
i




/"[wo!huﬁdréd and thirty pcople made 449

e visits to.the Center between January 10 and February 28:
’ 150 (65 percent) came only onte, while 31 (13.5 percent)

made four or more visits. Data on repeat visits (Table 2
1) suggests that the Center serves a drop-in clientele,
as well as a corps of regular users. These figures do

. not include people who came to attend Wednesday classes,
e Saturday workshops, and other special programs. Since
only 23 teachers noted on the background forms that they
first visited the Center during the period of observation,
it is not likely that most of the peggle who came once
werce first-time visitors.

We assume that what happens at the Center largely
results from the interaction betweer individual teachers'
- needs and interests and the available resources and op-
portunities offered‘by the environment. The distribu-
tion of stated rcasons for coming to the Center suggests
, that it serves multiple functions and responds to a

3 range of purposes (Table 3): . "Making instructional ma-
terials"™ accounted for 31.4 percent of the stated rea-
sons for coming; other main reasons were "browsing'"

(14.9 percent) and "laminating" (13. rcent), an indi-
cation of the importance of special tools™in the Center's
“workshop role, ' . )
When we examined the distribution of reasons for
coming to the Center aver days of the week (Table S),
"making instructicnal materials" was most frequently noted
on all .days but Monday and Tuesday, and it accountéd for
38 percent of the Saturday visitors, when the Center is
open long enough to permit extended projects. For week-
days, though, ""making materials" was roughly balanced by
"using special equipment" (reproducing materials, lami-
nating, building furniture), "getting ideas" (consulting
with staff and others) and, particuldrly-on Wednesday
through Saturday, "browsing." Visits to '"check out or
return books" or to "purchase materials" accounted for
an equivalent percentage of the slips. '
The Center is a place, then, where a range of acti-
. vities takes place, nots bound to particular days of the
e week. The accessibility of human and material resources
makes the open pattern of usage possible. This differs
from some 'teaching' centers that concentrate on speci-
fic, focused group activities with the explicit purpose
of direct teaching. While the Genter offers more struc-
tured workshops on Saturdays, it focuses its major,ener-
gies on aiding teacher-initiated explorations and pro-’ ‘
jects. In this way, the Center not only gives direct
N . help to teachers, it models a process by which they in
turn can work with their students.
In-order to examine the extent to which the envir-
onment shaped and extended teacherg' activities, we
asked them what additional activities they engaged in
' after being in the Center. A substantial number:of visi-
tors were drawn into other activities beyond those they
. reportedly came for. With 4280f the 449 responding to
the question, "Did you do anything eclse of interest?",

ERIC .o’ A
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. 201 (47 percent) answered "yes'" and 156 of them reported
how ‘they got involved. Some 38 percent found something
else to work on by "browsing through theé Center's re- - . |
sources;" .23.7 percent did so by "dxscu551ng 1deas with ’ |
others;" 14.7 percent were "guided by the Center's staff "
Another 22.4 percent listed their.own interests as the
stimulation for additional activities. Cur1ously, only
slightly more than 1 percent rsported that they becume
interested in something else by watching ‘others at work,
(The Center is not -a place for passive spectators.) _These
results suggest that people not only come to the Cenmter 1
with a purpose in mind; they also find new directions by 1

.v’{:, -
—p

- T being there. )
The secondary activities reveal a different pattern

. from the orijginal reasons for coming. Table 6 shows the

\ relationshiphetween reasons for coming and second acti-
vity engaged in» Although 'using Center résources,! "dis-
cussing ideas with others," and "consulting with staff,"
accounted for only 13.5 percent of the reasons for coming, «
together they constitute 36.2 percent ‘of the second acti- -

- vities. Perhaps the. fullest use of the Center's re-
sources requires a fam111ar1ty wh1rh comes from active in-
volvement. a *

¢ Table 6: Relationship Between Second Act Engaged in and
Original Reason for Coming X x

Original Reason
Making . Ysing +  Getting Browsing Showing Check-out
Materials Spectal Ideas Center; Books/Pup,-
Equipment ‘ Materials

~

Haking 16 ° 9 6 4
Materials (30.2) (25.0) (24.0) (23 1) 4 3) (16 0)

-/

Using . , ;
Spectal - 4 2 - - -
) Equipment (11.1) (8,0 T

9y ) ] o
Getting 23 12 7 15 1 9
Ideas (43.4)  (33.3) ., [28l0) (38,5) (14.3) (36.0)
Brewsing 11 6 < 5 Y 8 4. 7

) (20.8)  (16.7)  (20.0) (20.5) (57.1) (28.0)

> t . ., {‘|
Showing 1 .4 . 3 S - 4 :h
Centér,  (1.9) (11.1) (12.0) (12.8) . (16.0)
Check out ' "
Books/Pur. 2 . 12 2 1. 1

Materiale ( 3.8)° ( 2.8) (8.0) (5.1) (14.3) ( 4.0)
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Table 7 gives an indication of how the Center is
used by visitors as they have more experience with the
Center's resources and make repeat visits. There is a
_clear trend towards increased making of materials and use
of special equipment as teachers return to the Center.
This trend supports the stated objective of the Center:

Lo increase the self- -sufficiency of users. In contrast,
first-time visitors show the most 'browsing' behavior,
with the general inspection of facilities and materials’
decreasing shdrply as the number of visits increases.

The Center seems to be a place which enablesqpeople
to pursue their goals without interference and to experl-
ence some. sense of accomplishment. This productive ori-
entation gains fur*aer support from data on how much time
people spend in t  Center. Excluding Saturdays and Mon-
days, the average -ngth of visit was 2 1/2 hours. The
mean length of visit on Mondays was 92 minutes, while
Saturdays averaged 3 hours--and 20 minutes. Although the
Center is officially closed on Sunday, some teachers not
‘only used the facilities but alse signed in and out! The

average . -length of visit on Sunday was )ust'under three
héurs.

. The data on how much ‘time is spent in the Center
strikes us as a very 1mportant statistic. Few profession-
als would voluntarily give up their Saturdays or their
after-work hours to pursue work-related activities for
neither credit nor pay. ObV10usly something” important and

Table 7: Stated Reasons for Repeat Visits to the Center
(Percentages Refer to Columns)

Number of Visits

. ' 2-3 . 4 or more

.

Making Materials ) 21, 84
(30.4%) (36.5%)

Using Special N 15 64

Equipment , (21.7%)  (27.8%).

Getting Ideas . 8 40
‘ (11.6%)  (17.4%)

* Browsing 6 12 9
(17.4%)  (3.9%)

" Shoying Center/ . - 4
Mgeting Others .0% . (1.7%)

Cheék out Books/ i3 2
Purchase Materials . 3% (18.8%) (12.6)

3
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useful is happeningat the Center to merit this kind of
‘commitment. It also suggests ‘that teachers are motiva- '
ted to enhance their professional competence when they-
. o~ ) have access to support and resources which they value.
A norm of productivity seems to prevail in the Center.
People come to work and they accomplish a great deal. In
addition, time spent at the Center has spin-offs outside
the.Center: réading, experimenting in the classroom, col- -
laborating with other teachers. The Center éemerges as a
highly stimulating and\dttractlve veh1c1e for profession-
al growth and development.
Teacher Training: Teacher Corps Program .
In August 1973, the Center contracted indirectly
with the University of I1linois to goordinate and super- ‘e
_ vise teams of interns in the Teather Corps Bilingual-
oo * Bicultural Program at the Chicage campus.
As is the case with all the outreach programs, this
opportunity developed from personal contacts. - In 1972,
Barry Hammond met the director of the Bilingual Prqgram,
" in a course which both were taking at the University of
Chicago. Barry had given a demonstration in the use of
manipulatives for teaching mathematics which resulted.in
an invitation to teach the math methods course in the Bi- - ‘
lingual Program on a trial'basis. His approach, which in-
volved active participation, use of manipulatives, and the
- design and construction of materials that students could
use in their classrooms, genefated interest in concrete
and informal teaching methods. ~ «
When the program came under the auspices of Teacher -
Corps the following year, students requested that Barry be
retained to teach the math class. He used the Teacher Cen-
_ ter as a resource and soon the interns began to use the ’
‘o Center on their own. .When the position of Program Develop-
ment Specialist became vacant, students urged Barry, as re-
presentative of the Center, to apply for the job. The
University could not contract with the Center, a nonprofit
organizatian, so the formal contractual arrangement was
made between Barry and the University, with the Center in-
cluded as a consulting resource. In reality, however,
Barry, Sandy and Joan jointly assumed the Program Develop-
ment Specialist rdle.
The decision to accept this contract, which termina-
ted in May 1974, was partly based on financial considera-
. tions. It was not only a source of additional income, but
. a way for the Center to diversify its funding base, a pre-
requisite for nonprofit status. In addltron, the staff
saw their involvement as a means of gaining legitimate ac-
.cess to several public elementary schools. Because the
schools were located in a Mexican-American community, the
work would not only broaden the staff's experience, but
also encourage a more heterogeneous c11ente1e for the
Center.
. Involvement of the Center Staff as a group began with
program planning for the 1973-74 school year. As Program -
Development Specialists, the staff worked with seven team
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leaders who were responsible for supervising 40 interns

in their practice teaching. This required regular meet-
ings with the teams and classroom observation of the in-
terns, a commitment of approximately two days a week for
each staff member. L o . . .

A growing, informal relationship devéloped betweep 5
the faculty of the two schools’and the Center staff. =" Joan
and Sandy took Spanish lessons with some of the teachers.
Teachers -other than those involved in the program con-
sulted with the Lenter staff. A records day was used to t
produce tri-wall furniture and team leaders, interns, and
cooperating teachers have taken substitute days to work
at the Center. ‘The Center staff briefly ran a modified
open corridor. program at Jungman School twice a week as a
demonstration for Program interns and regular facu}ty; and .
as an opportunity to work directly with children. )

Al;hough the Cénter staff is no longer involved in
this program, interns continue to use the Center.

&
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: do in the Center, we decided to conduct systematic obser-
vations during open hours. Ah observation schedule was -
developed after spending considerable time in the Center
compiling narrative records and analyzing them for fre-
quent types of physical and verbal behavior. The final
form, an on-the-spot .category system, contains seven cat- .
egorles of physical behavior and eight categories of talk. }
The catcgorles were defined as follows: ~ .

c -
- Physical Behaviors ' ‘
1. Note-taking. Writing down ideas, sketching ma-
terials, listing refercnces--usually as a countegpart to
browsing or listening. |

In order to get a bettcr picture of what tcachers actually ’ l
\

' 2. Browsing. *General exploration of center re-
sources; j.e. scanning .shelves, taking materials and/or .
ochcts off shelf for superficial examxnatlon, f11pp1ng R
through books, act;vxty cards - |
3. Man;pulatlng Playing with a game, following
the d1rc/;1ons on activity cards, working w1th manipula- « |
tive o1 set of materials as intended. - ¢ , C. q

4. Construction 1. Replicating or copying mater-
ials in the Center; i.e. attribute game, geoboard, bal-
ance table. Making something which exists in the Center.

5+ Construction 2. Creating or originating a new
i set of materials using the general supplies, raw materials
. and/or special equipment. This includes a completely new
game as well as a modification of sometling on display.
[t allows for construction projects which requ1re some in-
put from the teacher.

6. Watching. Focused attention on someone else's
activity. . - '

7. Other. Transitional behavior; i.ec. mak1ng cof~ |

. . ; fee, hanging up coat, paying for materials, coming and 1
, _ going. . - : N
, Lach phyéical behavior was coded in terms of its social

' getting: "along” (A) if the tecacher worked by herself;

Q . . , 2 3 R ‘,1 . : |
. . N
A i 7ox provided by Evic ¢ - 3 L*
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"ings, anccdotes, general chit-chat ynre

'y ' '
“paralliel" (P) if the teacher worked with an awarcness of
others in his immediate vicinity but with no direct inter-
aétion; "cooperative' (C) if she directly collaborated

with soicone_else. ;

Verbal Behavior - N :
1. Social. Exchanging peTs information, grect-

to school. -

- Co

2. Technical. Statements and questions about- ho
equipment works, how something is made, what materials to
use, "how to'" talk related to construction, tools, loca-
tion of raw paterials.’ ) ‘

¥ .
a - 3. Center talk-(administrative). Statements and
questions about Centet procedures, programs. Includes
checking out books and paying%@gr materials. -

4. School talk--general. Non-instructional talk
about school, relating anccdotes and cxperiehces outside,
classroom, non-curricular in focus. - )

. - ‘1

5. Classroom--specific. Anccdotes about clasgrGomd:

experiences, not necessarily related to materidds, oFeTe. "\

cnces to particular children, activities, probléms. -,

v

6. Resources (Materials,-Methods). Questions and

statements about materials and/or methods for teaching
something; specific references to materials, activities,
classroom organization, scheduling, record keeping. Cur-
cidwlar in broad sense. ‘ ) ..

7. Coﬁceptual. Statements about concepts 'bBuilt
into' materials, generalizing from teacher's experience
as learner to child's experience; talk abouit how to extend
learnings” from various materials, talk about values, ra-
tionale of open cducation. More theorctical. -

8: Other.

3

In coding verbal bchhvioi, the interacter was poted: "S"
if the tecacher talked with a staff member, "T'"if he/she
talked with another teacher. .

After some experimentation with time-sampling tech-
niques, we decided to survey the Center cvery ten minutes,
observing cach individual present for approximatecly one
minute. Even at crowded times the CGenter could be sur-
veyed without missing too much between abservations of the
same individual. . . .

Data wcrc-gath6}0d~by three observers after a\odEﬁ
hour interrater field reliability check. The results of
that check were as follows ™ :

.




‘ - K 142 183 283 - e
; Phy. Act., 85.4 88,8 86
. Soc. group 84.6 93.8 92.3/
Verb. act. 100 96 96.4 .
" Interactor 100 95 06. 1'
Onl) one observer covered the Center at a time. Because
of the limited size of the rooms, it was possxble to view I
most activity in the Center from the small reading area, .
which was rarely occupied. The study desxgn called for -
two visits to the Center during each time pérlod when the
Center had- open hours (M-F 3 t6o 5, T 7 to 9), Sat. 10 to 5). N
At the beginning of each sweep, the time was noted as well
as the physical location of each teacher. ' Brief explana-
(\,, tory notes, usually about the kinds of materials under con-
' struction, were also kept. I .

- :(f
DATA BASE - ' |

A total of 167+#sweeps or 27.8 hours of bbservatlon -were
coded. Twenty-six percent of these ob, ervations consisted
“of a combination of talking and working, while 37 percent
were coded as verbal interaction and 6.2 percent as’phy-
sical activity. Thus 678 observatloné yielded 287 instan- ‘-
ces -of observed behavior. The data were provided by 192
individual teachers with the number of teachers per sweep
. ranging from one on fourteen occa516ns to fourteen once on
Saturday. While some teachers appear more than once in the
observational records, no attempt was made to control for
this since the purpose of the study was“to observe general
not individual, patterns of behav16r.
. - The average number of teachers per sweep was 4.08
across a six-day week, or 3,01 excluding the data for Sat-
- urday, clearly the busiest day. Although Saturday work-
shops are not held in the Cente; proper, observations'were ¥
¢ discontinued for approximately half an hour each Saturda
to minimize recording the entry behavior of workshop atten-
dees. Table 8 gives a complete breakdown of observations
for each day of the week, 1nc1ud1ng the average number of
teachers per weck. -

. . -
- i3
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RESULTS 7 ' ] .

Basically we were interested in teachers' on-going behavi-
. . or, what they did and talked about at the Center. General
patterns of physical activity, verbal act1v1ty,and comb1-
nations of the two are/recported below.

~

¢

PHYSICAL ACTIVITIES

Table 9 summarizes .the relative frequency with which the
different categories of physical activities were observed.

‘ - 28 ' 35 - ' '
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~&le 8: Observed Frequencies of Teachers }n the Center '
. acro‘ss D'ays., of"tho Week_ ,
# Teachers ﬂ"Sweéps Avg. # leachers/
Day : (observations) Sweep
' ‘Monday . 34 14 2.43
- : Tﬁesday’ ) : 40.‘ » 13 ' 3.07
Tuesday eve. ‘ '53,A 2 ‘ 23 ' 2.30 &
. : & Yednesday Y 26 3,48 -
‘ . Thursday ' ) I 8.\ . 3.87 h
) Friday ’ 71 21 o 3.38 o
Saturday 361 N ‘61 5:91
y ) ~ T .
T ) s ) 678 166 )
. .
Table 9: pbsérQed Frequén;es of Physigal‘Activitieﬁ
- ' . in the Center ' o o0
~ Physical Activiiy.'ﬂ observed. % of total A %P %C
' Notetaking o0 3.2 70 3. -
Browsing‘ . 129 20.8 64.3 “ISHS 20.2
Manipulating 40 6.4 30 .1-2.5 57.5"
- ' Construction 1 204 2.9 613 25.9 12.8,
" .. Comstruction2 154 24.8 50 9NIoed -
' . Watc@ing _ .19 3.1 - - -
Other ) 55 8.8 - BN
. {

-

- ~h

Figures for 74, P, #C refer to breakdoins within the detivity
eategepiesg for Alone, Parallel, Cooperative. '

3 »
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Making materials was clearly the dominant act1v1ty, cons-
tituting 57.7 percent of afl the physical behaviors. We
were interested in how much construction involved repli-
cating materials on diSplay (Construction 1) and how much
consisted of creating 'new' materials, using the general .
~resources of the Center (Construction 2). °

Constructing activities were fairly evenly d1V1ded
between duplrratlon (32.9 percent) of the total activity,
and creation (24.8 percent). Obviously the degree of
creativity involved in the sescond kind of construction
varied greatly. Rarely did a té€acher come to she Center
with a completely original idea. One teacher Brought a
small plastic box with drawers and proceeded to label
cach drawer according to different parts of speech and ‘to
fill the drawer with sample words.” The object of this .
game, which is now on dlsplay, is,'to compose sentencés by
choosing words from the Warious drawers In mostwcaées,
teachers prepared aqyk{z for their.class, laminated pic-
tures that they brought to the Center, developed a ver-
sion of a game already there. What distinguished the
former kind of 'construction' was'the requirement of some
kind of teacher input be{ond simply duplicating what was
on display. Interestingly. enough, more duplication took
place on Saturday than during the week. Seventy-four 3
percent of all constructlng activity on Saturday was
coded as Construction 1 in congrgst to 33 percent during
the week. Teachers tended to us# Saturday to reproduce
a quantity of materials or to replicate a*more elaborate
piece of equipment displayed at the Center; i.e. a tri-
wall bookcase. Weekdays were often used to prepare mater-
ials for immediate classroom use. For example, teachers
would mount a set of pictures or type samples of student
writing for a homemade book. These kinds of-activities
were coded as Construction 2.

' Browsing through the Center's resources was the se-
cond most frequently observed behavior (20.8 percent).
Although sequential data were not collected, the obser-
vers noted that browsing often preceded making: materials.
Ahe more passive categorles of "watching" and "note-
taking" represent only 6.7 percent of all physical acti-

-

"vities, while the more active categories (consxructlng,

browsing, manlpuljtxng) comprise 84.9 percent<

About half (56.9 percent) of all physical activi-'t
ties were coded algne, a quarter (26.5 percent) coded
parallel and the rest (16.6 perceat) cooperative. Indi-
vidual-oriented activities predominated. While much of
the construction (approximately 55 percent) was carried
out alone, manipulating materials pr§yed to be a coopera-
tive act1v1ty involving discussion 93 percent_of the time.

«VERBAL INTERACTIONS
Table 10 summarizes the relative frequencies for the’

various categories of verbal behavior,along with staff-, . |
teacher and,teachex-teacher breakdowns within each

30 . ' .
vt T, 2323 ¥ N t




Social 43 1Al 46.5 53.5 \
Technical ) 127 33,7 6639 33.1
Center /‘ 58 15.4 81 1O

" School Gengral 38 1.0  26.3 73.7

' Classroom Experience 30 - 8.0  46.7 53.3
Curricular Resources 37 9.8 - 649 35.1
Theoretical ) 43 11.4 - 67.4 32.6- .
" Other ' : . 1 .3 - -

' ! ‘. '
—* Y - = 7 .

' category., .
Most of the talk in the, Center“that’ occurred with-
out. an accompanying physical activity was téchnical or . ©
administrative: .33.7 percent about materials and equip-
ment, and 15 percent about Center psograms and policigs. 2
Since teachers seem to spend most of their time at thé AN
Center making materials, the dominance of teclihical talk
is not syrprising. It is likely that much of the admin-
istrative talk occurred with newcomers who would under-
standably require 'some orientation’to the Center..’ Social-
izing 4and conceptualizing were equally infrequent (11.4
percent). We were less surprised about thé infrequency
of conteptual talk than about the small amount of obser-
"ved socializing. While the general informality of the
place and+friendiness of the staff create a relaxed,
semi-socia\ feeling, a norm of productivity seems fo oper-
atec. Only a small percentage of the observed interadjons
involved references to curricular materials and methods ,
(9.8 percent). There was also ‘very little, discuwssion of
particular classroom problems and experiences (8" percent).

& LI 4

a i3 ol
Table 10: Observed Frequencies of Verbal Interaction
N in the Center

\
L

Verbal Intengéeion Hobserved % of total . %S ar

i
\
\
!

Fig 28 fbﬁ %5 and 4T refer to breakdown within the verbal
interaction categories for staff interaction us. teac@er
in?erqgtion. ‘. .

N .
Another interesting aspect of the data on verbal be-
havior unaccompanied by some physical activity.relates to
the question of who talks to whom about what. Technical
and theoretical talk were the two smallest categories of
talk between teachers, except for Center talk, which under;
- . 'Y B
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standably occurred with a staff member. Teachers tended
to socialize and share.school experiences with each other.
The high incidence of .chnical and conceptual talk with
staff suggests that staff age viewed as the main source
of both practical and theoretical knowledge. -The p;cpon-
derance of 'how-to' talk implies that thetstaff. take the
role of technical advisers or facilitaters.'

‘The overall impression fyom the data on verbal in-
teraction is that talk at the Center reinforces the dom-
inant activity.

’

-

. ¢ -
COMBINATION OF PHYSICAL AND VERBAL' BEHAVIOR ‘ .-
. . ’ . i .
The data on the combination of physical and verbal acti--
vity provide some additional insights about the culture
\ Of the Center and the occasions for articulated learning, |
which the various activities potentially present. We can
ask the question in two ways: when teachers are making s
materials at ‘the Center and talking, What are they talkii
about? Or, when teachers are socializing at the Center -
whileé engaged in some other activity, what else are they
QOingRu The difference between these two vantage points
is illustrated by the following: while only 16-percent
of: the observed duplication of materials was accompanied
by‘sociagizing, 43 percent of the socializing that occur{ =
red while teachers were working took place during thi's
activiefo\ ) N '
Table 11 summarizes the-kinds of talk that accom-
panied -the Kgrious physical activities., Browsing secemed
to occasion \glk about Center procedures (29 percent) and
‘resources (22 percent). As such, it serves as an intro-
ductory activity, helping teachers become acquaint@d with
" the material and programmatic possibilities at the Centev. -
It also stimulated some technical talk’ (21 percent), usu- °
ally questions abgut how some material or manipulative '
that the teacher naticed while exploring the environment
could be made. This supports our observation that brow- P
sing frequently led to some kind of ¢ nstruchon activity.
Playing&yith the, manipulatiyes on display stimulated
a fairly high percentage of technical talk (54 percent),
thus drawing teachers into materials-making. It was also’
accompanied by the mosp copceptualizing (16 percent). In
other words, playing an agggibutes game, working with the
balance beam, experimenting with the objects in a scignce
box did stimulate some talk ahout the learning process,
the place of particular materials' in a curricular seque:;?,
N

[

the relationship between the materials and child develop
ment. While manipulating seems tQ hold the potential for
encouraging teachers to make a.variety of conceptual con~
nections, the.tendency te articulatd these connections was®
not, very ‘prevalent. ' : : ]
Construction was accompanied by\more talking, in
general, than any otifér physical activity. It is not sur-
prising that most of this talk was technical, slightly more
while duplicating (55 percent) than crdating (45 percent).

32 {



L . : .
| . L] ‘p-... . q“‘
- - ) ’ ) ’
-
: o - : ~ 4
B <, . e
' i R P ’
- (here xa~ only a maderate amount of socializing)while, te-
. chers constfucted materials, although this cutegory Yepre-.

‘sents rac second most frequent hind of talk that accompans
ied construction. '

» b * A :
Sa bt D7 wand of Talkh Accompanying Kind of Physical
R wtivity {Percentages refer to, Columns)”
" ¢ - . .
. : . : Nite. Gpidve. Mwip, Somg I Com, L Wateh
« 3 - ] 12 . 8 1 .
RN o 1+ 10. 16% 11% . -11%
¥ 1 1o 2 A 33 2
. Doskmdaal 255 215~ YEN 55% 455 2%,
‘ 20 2 *5 4 2
- S Lonlen 28 - 29 5% 6% 5% 22%
) L .
" ¥ 7 10 :
- , N NI TP ! - B 9“0 13“& -
- « .
: “
- S 1 2 8 2
‘e S AKX - 6% "% 2% 11% 2%
- ] *
- 3 2 5 1
el ALY 2% % 2% 6% 11%
. -
b 6 . 4 4 1
- Lereyied! - e 8 16% 5% 5% 11%
s ..
: 4 74 37 72 72 9
3
s
' ' - < - . |. .
2 i | Table 12 shows the percentages of physical activi-
X ties that accompanicd the various categories of talk.
#hile the strony relationship bepween technical talk and
. Q  making materials still dominates, some interesting differ-
- & thees hetween the kinds of conversations that accfmpanied.
, ~ the ten }inds-efConstruction emerge frog this data. Tea-
d R = Tended to socialize mpre while replicating materials

(13 percent) than,they did while developing new materials
. {22 percent). In addit:on, the more original construction
. activitica occasioned more statements.about how these ma-
terials could be used in the classroom. Forty-four per-
cent of the classroom-specific talk that accompanicd some
. pheizcal activity ofeurred while teachers were making
i thetr own materials in contrast to 11 percent that accom-
punied the duplication of somcthing at the Center. When a
tvacher uses the Center's general resources to embody her
owr idva 1n a cofcrete form,' she probably has in mind a

- X narticalar purpase for the materials; i.e. to teach a con-
\ }
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cept, to help an individual ¢hild. Duplicating materials
ﬁlr¢4d> in existence may stimulate less thinking by the
téacher about their use. We do not know what goes on in
the teacher’'s head while réproducing something found on
display. . It may be, however, that: providing a lot of
homemade models not only gives teachers concrete sugges-
tions hut ualse xnad\vrtently encourages stockpiling of
matcrlal\

DISCUSSION ‘ t

khile the data do not permit a direct assessment of the

Center's efrcuts, they do dlSClOSC the nature and quality

take advantage of those opportunities. Since each tea-
cher selects her own activities at the Center, it
possible to describe uniform treatment and outcomes)
deed, such an expectation would contradict the basi
modug pwcmdz of the Center, which depends on individual
choice and initiative and relies on a sclf-selected
lation. ~ .

1o 13 Kind of Phyalcal Activity Accompanying Klnds
of Talk (% refer to rows)

- PR

HNote. Brows. Manip. Con. 1 Con. 2 Watch
' i -~
A 3 4 12 8 1
Soetal - 11% - 14% 43% . 29% 4%
1. 16 20 40 33 2
.u(""h?: 1!{ 1% 14% 18% 36% 2990 2%
1 22 2 5 - 4 2.
Tentep 3% - ol% 6% 14% 11% 6%
5 7 10
Jono sl - 28% - 32% 45% -
. 5 1., 2 8 2
Clasa ’ 28% 5% 11% 44% 6%
~ 9 0 .
. 2 17 13 2 ) 1
Tuprioular! 1% 57% 10% % 17% 7%
6 7 4 4 1
Jomeeptual - 27% 32% 18% 18% 5%

N

T

28

112

22.

The Center scems to function most prominently as a
curriculum workshop and resource, with a greater emphasis

\30n the maklng of natcrxals than their use. While materials
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made at the Center imply new teaching pragtices, the
Center does not focus directly on the teacher's inter-
active classroom behavior. It is likely that teachers
carry from the Center into the classroom specific ideas
.about activities, methods, and materials. For us, a ma-
jor guestion concerns the extent to which teachers not
N only add specific instructional methods and materials to
‘ their repertoire, but also gain the kind of broader under-
standing that results in new ways of teaching,
This will be the focus of subsequent research.
Through teacher interviews and observations in the class-
room, we intend to followup this study by investigating
the'effects of Center experiences on the understanding
and classroom behavior of individual Centér users.
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We have examinegt the Teacher Curriculum Work Center from 1
a variety of vqhtage points. In order to capture a sense I

of the whole, jt is appropriate to’reflect hack on this
. study and 1den11fy som¢ recurring themes. |
Up until péw,the Center has, been largely an extension
of the founders,who are currently responsible for its i
mainténancé and growth. qul& groups are often described
in terms of their interpersonal, group, and work struc- |
ture, eych of which suppg;@s a different function. !
cxcitizécwhen a group develops a way of life that can i
sustain its members as,individuals, maintain group cohe- [
sions and mobilize collective resources to get a job f
dond The group that founded the Center.fits this de- f
scription. From the start,there was a strong meshing of.
personal and professional goals Their voluntary collabT
oration attests not only to strong interpersonal liking
but also to the profeSS1onal worth of their joint acti-
vities. - |
Voluntarism is a major theme in the Center's way |
of life. Both visits to the'Center and formal member- |
ship are voluntary. The Center is accountable only to |
its clients and its work gains integrity because indivi-
duals choose to participate for their own benefit. The‘
two part-time staff members initially volunteered their,
services and a photographer for the local newspaper has
become a self-appo1nted scout for new additions to the ’
library. f
Both autonomy and comm.nity find expression at thgc
Pecople come primarily as individuals with th,l; ’
own agendas. The diversity of resources enables .ue Cen-
ter to meet a wide range of individual nceds. The Center
encourages and promotes self-directed learning--for aduits
as well as children. Essentially each teacher develops'
his/her own personal curriculum. Furthermore, the staff
assumes that the individual teacher is the most lmportant
agent of educational change. R z
This concern for individual autonomy is eghged in'
n- independent organization. Ini-

the Center's status as
founders decided not to aff111ate%

tially, at least, t
with a school, university, or any other parent institu-

tion,in crder to 'do their own thing'. One of the ma;or\
trade offs is,the necessity to continually seek outside
funding. The Center has sacrificed some degree of per-

Center.

manency and financial security in order not to risk con-\

‘- ’ 4[; . . \\

0 L

LS

/




- or

, trol by an outside institution. While the staff is dis-
trustful of institutional affiliations that would dictate
modifications in their operation, they recognize the pro- .

. . b}ems of'insuring their indepefdent survival. , ’

Closély associated with this focus on individuals
. and independence is a respect for diversity.  Teachers
from very different school settings all come to the Cen-
.ter. Individuals are valued as resources. Just as the
Center capitalizes on the particular talents of its staff,
so it encourages individual teachers to share their in-
terests and skills through workshops. -
. The Center seems to be a place where people experi-
-+« ence a congruence of individual needs, andgroup goals.
The collective lifestyle is unified by a ‘commitment to
. . sharing and a sense of common purpose. The-staff makes
no pretensions to special expertise apd visitors are
treated as colleagues. This summer, for example, the
Center offered to send teachers to special workshops and
institutes in exchange for their conducting a workshop in
the fall to share what they had learned. .
The Center provides a supportive community for, tea- -
chers attempting innovations in curriculum and classroom
organization. Names are quickly learned and the infor-
mality and intimacy:of the setting help people feel at
home. While new ideas and their associated risks are en-
couraged, people seem to feel equally comfortable repli-
cating what they find in the Center,as well as creating
new materials. The sharing of ideas, feelings, and class-
room experiences lend support for experimentatjen. There

_is an implicit assumption that teachers, no mftter what

kind of school .they teach in, face common problgms.

_ . The, sharing also creates a feeling of regponsibility

e : for the Center's well-being. People tréat the environ-

ment with a gespect that comes from a sense of|joint own-
nership. Matbrials do,not disappear and there \are few

. problems with maintenance and clean-up.

From the\start,making curritular materials was the
central conce Not only did the founders enjoy this
activity, they whre also increasing their own classroom
resources. In essegce, the Center was created to enable
teachers to do‘what tiie original group found so satisfy-
ing. : :

b

The Center make$ it gasy for teachers to create’
games, manipulatives, activity cards, etc. by stocking
both raw materials and tools, and homemade and commercial
models. The homemade nature of the Center and the active
example of the staff reflect an attitude of self-reliance
and a delight in improvisation. Developing one's own
ideas and giving them concrete embodipent is valued.

We do not fully understand the role of manipulating
and constructing materials in the teacher's personal and
professional dgvelopment and the ways these experiences
differ from and parallel the experiences of children.
pavid Hawkins suggests that "messing about" produces
"early and indispensible autonomy and diversity"  (Rath-
bone, p. 66). Materials-focused activities (browsing, .

4
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manipulating, constructing) are the Center's, greatest draw-

ing cards and they seem to provide a starting point for |
teachers to move in various directions,depending on the |
frame of reference they bring. Potentially such activities
serve as a ychicle for dispussing questions central to the
teachers' work: Where does a particular picce of equip- |
ment and its attendant concepts fit into a larger.curri-
cular context? How can a teacher introduce these materi-
als.to the children and extend the possible learnings?
What modifications in classroom organization are required?
Hawkins acknowledges the indispensible role of discussion
for leading children to conscious, abstract throughts. In &
other words, "messing about" isj necessary blit not suffi-
cient. It seems cqually importEnt that the 'concrete' ac-
tivities at the Center be a part of a continuing dialogue.

The Center has developed as an incremental response .
tc needs and opportunities. Neither large-scale projects’
nor long-range plans are consonant with the Center's style
of operation. Similarly, the staff views open education
as a gradual process of increasing learning options for
childreh. While they support alternative schools, they
also believe that changes can be effected gradually in
public schools through the education and re-education of
teachers. The Center will not hurry teachers along, but
rather will support their self-paced development. It is
to be hoped that the Center will move towards greater ef-
fectiveness and permanence -in its own organic way.

Because the Center is a fluid and Somewhat idiosyn-
cratic organization, it is difficult to conceptualize a
model from our descriptive findings. Furthermore, the
Conter seems to be entering’a transitional period. Time
will tell whether this independent organization will be-

- come sufficiently institutionalized to insure its survi-

of the Center's development could shed light on the natur-
al history of teacher centers, in particular, and of al-
ternative educational institutions; in. general.

+

|
|
|
val despite_changes in leadeiship. Future documentation 1
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‘ Appendix A '

/ . BACRCROQND INFORMATION ON PEOPLL WO COME TO CENTER

$

1, Name

- e

2. llome -Address

3. Date of Birth 4. Sex M F
. i TEACHERS: PL%ASE FILL IN 5-12 AND CONTINUE WITH 18-20
-5, School I

= ~

6. Number of years at this school

7. Current grade level ‘ .

-

8. Total years of teaching experience (exclusing present

year)
9. Type of certificate: Reg. F.T.B. Sub,
: Not cert. Other (what?)___
) 10. Type,of degree: B.A. M.A. Other

11, \dditional professionﬁl training

12. Other relevant.training or experience

OVER




P

Al

4

%

STUDENT TEACHERS: PLEASE FILL IN 13-15 AND CONTINUE WIfH 18-20
< - .

¢

13. Type of Program

14. Institdtipn ' a o -

15. School where you are.(were or will be) student teaching

@ . -

v

- . - . 4

OTHERS (PARENTS, DAY CARE; VISITORS, ETC.): PLEASE FILL IN 16-2

16. Current position

¢ -

17. Relevant training, experience, etc,

_FOR EVERYONE - ’ :

18. When did you first start coming to the Cen}er?

(approximate month and year)

"19. .How did you find out about thé Center?
/ ‘ ' .

3
T

+ 20, What do you value most about the Center?
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Location of Schools Where Teachers Using the Center Work
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" track:of what's going on throughout the Eenter at that time.,

. . L

NEWS FROM THE TEAGHER CENTER AN
R C 1400 E, 53zd Stree
: Chicago, Illinois
312 ~ 955 - 1329

L
) -
HAPPY NEw YEAR TO ALL OF YOU 1 * .

-‘ -

We dre looking forward to beginning this year with eno h-money to keep us going

ir reascnable style through August, thanks to a o 25,00 grant from the New World
Foundation, All of you who have suffered and worried thr ugh the fall.with us know

what a delight and relief thas is to us. We really hope to have collect;vely alot \
more creative erergy available for the real business of the Center. In fact plans E
are already shaping uPeses . - ‘ ]

We have arranged with Mary Mathias to join the staff 3 afternoohs a week to help "hold

down_the desk". We hope this will free the rest of the staff to spand more time 1)

working with thechers who come in 2) developing curriculum materi

proposals, articles, letters without interruption. .
3

4e will also be trying a new staff arrangement which we thank will add support to the

informal program of the Center. we will begin having special staff available pn

specific days of the week to talk and work with anyone around --tb serve as Center-style

resource peoples There will be three of us beginning this: Joan.will be available

on Mondays, Barry on Wednesdays, and Carole Harmon on Thursdays. Joan likes to play .

around with classroom organization and arrangements and also brainstorming units of

almost. any kird + Barry is especially good on math. related problems, and also

‘building and constrincting anything.. Carole teaches 3-5 year olds at Ancona school,

has gaven workshops at the Center on early language materials and pre-school nath,,
and also ¢njoys talking and working around classroom organization and just about
miything mlse related to schools and education,

0DDS AND ENDS .

RESEARCH: In our last newletter we mentioned we had .received a grant from S.G.U.E.ELT, -

to carduct a small study abéut the Center. The research will be dgpe January - dpril.

The study is being designed to describe "scientafically" what goes on in the Center.

There are seyeral cpmponents\to the study, but there are 23 jou will run into now and

again when you are in the Cedter: (1) There will be an information form that everyons

will fill out once ( where you teach; how long you have taught, etc.) (2) There will

be a sign - in and sigh- out Fard { a slight elaboration oh the present sign-in !
procedure) to find out as best we can what people are coming for and what they are

doing once they come, (3) There will occassionally be observers in tryang to keep |

We all hope that the new procedures and forms won't be too combersome, . We -all think
there is lots to be learned through the research, and will appreciate your co-operation
and input as well. :

Sharon Feiman, U. of C. MST program co-ordinator, will be dairecting the research
with a part time staff of three or so, and joan will be the staff person wiarking with
ite ’

MEMBERSHIP : Membérship in the Center is rising steadily - we now have 125 members,
contributing a total of § 1,411 to the Center's income. Believe 1t op not, we are

X ? |
in the process of printing up membership cards - late but beautiful, of course.
(cont.) , )
42 . ) . |
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NEwS FAOM THE TEACHER CENTLR, con't.
i & " -
more odds and,ends -

. ST«FF MEETING3: The Center staff meetings are on Tuesday aftexnorns from 3:30 - 5:30
almost every week. our mestlngs are open to ahyone who would like to Join us - it
1s a goed tire to fued 1n 1deas about thangs the Center might be doing ar just gatch
. up on some of our "outside" activities (workshops, Teacher Corps, USMES, etc.) It
~is a bed tame to fard' the staff frec to do much else, so keep that in mind if you
_ need help with a special project or wget to do some extensive talking or working

through some problem. \

TRINKD .G #0BAD TO ....5.-TER. we are presently considering summer program possibilities.

We are playing with the notion of a 2 week intensive workShop in August.  We would

iove your thoughts Jrd 1deas about this - what would be useful topits? Would you ’

be interested? what 1f part of 1t was in the countiry? Sngld it be specifically

focused or directed toward general classrocm preparation? How much material making -

if any? 7 7 ' ‘ ’ : L
. . -~

" PROGRAM

CLASS: The wednesday class will resume on January 23 at 4:00. The schedule is not .§§¢
aet (which classes we will visit and when) so call or ccme by for details. New
people are welcome to join the class - Just check with Joan before the 23rd.

7 N

WORKSHOPS: It 1S interesting that while Center attendance overall has increased '
tbas fals, course ard workshop “ottundance have dropped. At our last staff meeting
before the holidays we 4talked alot about workshops - partly trying' to figure out
-why attendance has dropped, and also what might be done - finding other times,
different topics, better ways of publicizing the workshops or evén cutting them back.
#B also talked about how important the workshops are to 0s as a staff. When we give
them, they give us ippetus to work.Seriously on curriculum in a spe&ifiC‘ere?, and
when others give Lhem, we learn scmething hew. S50 wf are far from ready to give them

L+ upe we could, howover, use any sSuggestions or help in the publicity area.

Wa have 2lso slightly altered the overall workshop format. We will begin xunni?g
series of workshops that "hang together". In Januory and Februsry we are starting
4 scries- which will probably eontinue into April, gne in math. (geometry -symmetry .
one 1n physical sciences, one in music, and one in }anguage. There will be (roughly)
one workshop in each series sach month. The workshops scheduled for January and
Februosry are; . .
.~ \“ .
January i2 - Teaching resding and wrating through gross motor activity
) led by ¥ary Beth Guanan .
January 19 - The Mathematics of strang designs and weaving
Center staff. - v
Januaty 26 - Using tusic an the Elementary Classroom led by Sharon Counts (elem.
teacher at Ancona) . T )
February 2 - playing with gendulums (sample experiments, constructing pendulum .
. sé%rds, salt pendulums, pend. as time keepers) led ?y Center staff
February 9 - Gatt=gno's "words in color" methéd of téaching reading led by
Chris Johnson, Penny Bernstein (teachers at the Parents.School) v
February 162 Sbhqs:ry ( working from simfle pictures into turning triangles .
' (whidh 15 techmically called| transformational gtometry] led by Pam”Ames
lasxoom, ond alsG some home-made instruments
a) and Center staff

S

led by Barry Hammond and

Febraary 25.-rhythm and music 1n the ¢
led by detta Davis (kindergarten %gacher, Luell

L)
“arch 2 ~ sample mach.nes - experimgats with pulleys, gears, levers, etcs: led by ’
Parry Hatmaod: and Ceater staff . e “
’ 43
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J(eacﬁercen&er'calmd‘ar'
- Jenvary'-februar

the Teacher Center is atjﬂOO €. 53xd S-., Chxcjgo sy Il. 60615, phone 955-1329

»
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1974

Sat.

wh

Jan T-1. - a 9 10 11 -~ . 12
. 0.:00 workshop <teaching
reading- and writing throu
) gross motor activity -
- “ Mary Beth Guinan
14 15 16 © 17 . 18 19
Joan in staff mtg Barxy in _j Carole jin 1:00 workshop - the math.
. of strmg desxgns and
opeh in weaving
evening Center staff
. . . +
21 22 23 24 ., 25 . 26
Joan in staff mtg" Barry in Carole in 1:00 worksliop on using
. 4:00 class
open in resumes music in the classe
evening rocm_- Sharon Counts
28 ) 29. 30 31 | Fep. 17, N\, 2
Joan in staff mtg, { Barxy in Carole in “1:00 workshop on
: - ‘ o . penduluns gy .
. open in 4:00 class Center ztaff .
evening 4 :
4 5 6 7 8 g
. Joan in staff mtg. | Barry in Carole in 1:00 workshop < reading:
’ N o ) Gattegnao's worlls in color
open in 4;00 class Chris Johnson and N )
evening | Penny Bernstein
_ 11 12 i3 14" 15 16
. Joan in staff mtg. ; Barry in Qarole in 1:00 workshog on *
symmetry and geometry
open in 4:00 class Pam Ames
) evening o o
18 , 19| 20 21 22 23
Joan 1n staff mtg, | Barry in .| Carole in 1: 00 workshop - rhythm
] ' ; ahd music; making
—! open in 4:00 class instruments -- Metta
| evening < Davis and Center staff
25 . 26 27 28 Mar 1 2
Joan .in staff mtg., | Barry in Carble in 1:00 workshop -
' simple machines
open in 4:00 class Barry Hammond and x
. evening Center staff
- - —

Regular houfs: weekdays 2:30 - 5:30, Saturdays 13:00 - 3:00, Tues. eve, 7:00 - 9:00

44
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. Appendix D ‘
) " WORKSHOP TOPICS o _/

N -
General and‘MJsce]l;neous: (* Indicates making and/or using—
. materials) ’ '

}]. Three models of open education (3 sessions)
© a, Montessori
b. British infant schools
c. Coop School #3 (alternative)

2., Some v?rfues and characteristics of goéd home-made .
manipulative materijals,: B
4

3. Spate: Easy fhlﬁbﬁ to build, Srrangeﬁenfs, qualities of
space. ' i '

4, Building with tri-wall¥*

5. Methods of recording children's progress in an open
classroom, ) :

6., The Unit approach: How one ldéf‘cap go everywhere in your
classroom and hopefully, beyond. Bralnstorming an inter-
disciplinary unit: the city, bread, dreams, Medieval Europe,
imaginary Islands, Indians, timeeeoso N

Y. Two:simple teaching machines (can be used in any area) -
the electric board and the sandwich board*

8. Céoking In the classroom.

9, Curriculum In boxes via activity gards.
&

Math - o : !
10. Number balanfe beams®

Ll. Geoboards* \ . .

12, Slide rules (idélflon, multiplication, directed numbers,
number bases)* =

I3, Migi-computers® ’

* %

|4, Th. Papy computerX .

I5. Crazy clocks (mod 5, mod 6 or whatever)*
16, fangrams‘ . ‘

17. Sorting probjéms‘ . ’ s

‘18, Geometry - domes* . R ~

19, Geomatry - syﬁmefry' . .
20, Logic and sets* ' . - ’

21, Loglic and sets* . .

22, Electricity and circuits® ’
23. Home-made. attribute games and problems™

. : (cont,)

.55 | ’
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Math continued ' ' .

~

24, Attribute games and problems (commercial)®

-

. 25, Using Culsenaire rods (from building towars to division
- of fractions)?* ‘ .

26, Mira - Its uses™®

27, Using Dienes blocks™

H

-

28, The Exchange Game*

29, Materials for feaching number bases and place value
(Dlenes blocks, exchange game, abacus, bean sflcks,
blnary computer, nymber cards)*

30. Measurement activities for pre-schoosl through 4th grade -
area, volume, lenth, fime, weight, scale (each cuuld be
a separate workshOp)‘

31. Theory and materials serles - the Nuffield maths (5 sessions
«yon conservation of number, graphing, simple ﬁiasurémen1
,éfc.)‘

32, ki ory and maferialk series - || basic concep
mai% (3 sessions minimum)?®

s underiylng

.

_ sctence - » . ' \ .

734, General - sclence In boxes* -
35. Planting® _‘ -
36. Yerriraiums éndiéhpgriums o
37. Batteries and bulbs* . ' . ’
38, Magnets® . B . h

" 39, Kitchen physics* )
40, Colored soluflons -and mystery powderJ*
41, Sink and floath

42, Time™ n, » )
43, Sand and water™ . h : DUEES '
44, Sampling an environment® . . ' '

45,.. Astronomy * ° - i

46. Sctence from foys‘
47, Pendulums®
48, Animals-* ' ' .

e

49, Simple mlnded sclence (merflng snow, leat lotto, planting)®

50, Sldewalk sclence and backyand safari

* “ . e, ) ’ ‘(FOth-)
A e )

.
n

" 33, Mappling* . o N ;o
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s,
s

-

‘Art 4 ~

.7&; “1n:pﬁ¥a&:v9 matarials ,

Social Lclence ’ .

’

51, Tha clty and. ihe nelghborhood*
52. Anthropoloqgy. in the olemenfary schoo|

-

~3, Yapping”
54, Unlts (Indlans, Ancient Graece, islands)
5%, Use ot role play -

6., “atlites? .

97, deaving®

.58, Srinting and rubbingsX

54, “axing paper®

60, Colldge and'sculpture: the Infinite glue Jar®

vt, Corstrottions thaf “work"*

€2, AFT with ju oY

£3. Phntography and tlueprints?

Yusig

S4 . HUMAsmAGY insfrumen*g' -

£5, Ynyram qumps® ’

¥

&};mg

6ty Fuphets? o Co

e
s

- - g
. <SPS
m——————

£, Ceeatil.e moyomont

nqjudge |
L7 @*aéinq in the ﬂpen flassroam ~

CLE, ,4arn!n7 ty royd froh haakg thay write

.
Lo

7. pra«raadinq marari4lﬂ (rhvnlng caxds, sequenca cards,

fare, na?cb)*

= ‘U

.

77, anple wurd myterials (a!acfric toard, sandwich board,
anrd=ploture mateh cards, objsct box, koy vocabulary,

Fhymas and pooms,. canvarsat:en books, etg,)X

¢ ' {cont.)-

47




Language continued

o '

-

73.

74,
75.
16,
17,
78,
79,
80,

Phenics materials for initial‘consonants, vowels,
blends (vowel boxes, electric boards, sandwich boards,
twist-a-word, flip books, the e-eze books, word’wheels,
word family box, etc.)®

Infeqrafion of Ianguage info the classroom
erfing

Preparation for writing

Poetry and creative writing* ’

Lahguaga development from a unit approaéh

A few humane approdches to speliing and grammar

Drama as language development

1
'
4
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. Apnendix €

Sample af Siqn-in/out Forn

» gt
» v '3 .
BN '
> -
. Sign-in/uut procedure: Please fill in one form g

- each time ypu come to the Center, Thanks,

fame

Time in e

. Reason for coming today (please specify) CN

1328232282503333 308 EE]

Time out (to be filled inp on way out) ' .

Jid you do what you came for? yes no

i Did yolu do anything clse of intferest?
. . 4 ves no

s 1f yes, what? .

.+.aond how did you get interested in it?

v

)

=

Aruitoxt provided by Eic:
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Appendix G

. Category Detinitions

I TR

Teacher Physical Behaviors

.

making piece of furniture, game,set of cards, manipula-

.ther

Hote-takiing oL . .
writing bown jdeas, sketching materials, lisking '

references usually as a counterpart to browsung or o
listening

Browsing/Leafing (exploring) - . ~
axamining manipulatives on display shelves, looking at
written curricular materials on shelves, taking materials
and/or objects off shelf for superficial examining,
flipping through booklefs, cards, eftc., scanning raw
materials shelves; '‘qeneral exploration of resources;’
focused attention (see note below)

“fanipulating

plaving with game, following directions on acTiJiTy
card, working with manupulaf:ves or set of materials
as intended

Cpnsfrucfi%i | (repliéafinq, copying)

tive; includos replicating niece of material in Center
or crea.lnq own piece of material or equspmanf

Constructing 2 (creating; originating)

. Sy
Jsing qenerdl supplies (magic markers, scissors, rulers,
dittoes, primary Typewr:fer) and spec equipment to

make own materials. Source of idea frm outside the
Center, Mo actual model in Center, '

Watching

Observing'activity of another teacher om staff.,




Appendix G continued

Teacher Talk

.

. Social - ,

exchanging personal information, greetings, anbédofcs,

« gencral chit chat unrelated to school~
& & " i

2, Technical '
Statements and questions about how equipment works,
how something is made, what materials to use, "how to"
talk related to consfrucflon tools, location of raw
%afcrlals. v ,

, 3. Center talk (administrative) .
statements apd questions about Center procedures,
programs, includes checking out books and paying for

materials

4. School talk - general (non-curricular, non-classroom
tocused) ’

~ -
s

Hon-curricular talk about school, relating anecdotes and
experignces outside classroom .

5. Classroom experiences wi}h equipment and/or material
Concrete statements about how materials were used or
could be used in classroom; not theorizing about effects
on children beyond their liking or disliking; not ex-
tending or .generalizing from experience; anecdotal

6. Resources (curricular, books)

duesfions and statements about specific materials and

.y, . ménipulatives for teaching something; concrete and spe=--
/ cific references to printed currlcula or objects in

/ ) Center. .

/ : ] .

7. Conceptualizing about teaching/learning '

statements about cognitive processes built into materials;
gencralizing from teachers' experience as learners to
kids' experience; setting material in curricular frame

of reference; falkiﬁg about now to introduce materials

to children and /or work with them; talk about inforvenf
including grouping and classroom organization., *31

- 8. ther ’ ¢ -
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Also available as part of the North Dakota Study Group on

Evaluation series:
»

Jiserpation and Deseription: An Alternative Hethodology
for the Investigation of Human Phemomena
Patricia E. Carini

4 dandbool: on Doc'wrzpntatwn D
Brenda Engel

(.

~

an Open Education Perspective on Evaluation
Georgo E. llein :

Deepﬂnznq the Juestions About Chanve" Developzng the
Open Corridor Advisory . _

L1ll1an Weber - ‘ . ’

s .

Altermative Evaluation Research Paradigm .
Michael Quinn Patton

Single copies $2, from Vito Perrone, CIL
U. of Vorth Dakota, Grand Forks, N.D. 58201




