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ain't:the things you don't know that cause all the troTbIe——

's the things. you know that ain't so! [
| . .

" o e -—from the. movie SISTER KINNY
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A Unit on Perception for Middle Schools and High Schools
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_Teacher's Introduction

. N ’
.
- e " e

o
A

‘ This is not a unit about China It is a unit about find-

ing out and checking oﬁt stereotypi ilhages students may have' *
aBbut China and the Chinese It isinot meant as a historical .
review of how China and the dnited tates have viewed each A
other. It deals, for the most part *with current images your
students may have of China and With‘where those images may:
have'come from. | . J

) .

why Study About Stereotypes? ) . ¢
v . ¥ .
. The -literature of psychology and social psycholedy suggests

gome important reasons for focusing on stereotypes.l Here' -

. ’ gre some of those reasons along ‘with |our owné¢-. ’

’ 1). Students are often highly motivated to learn about stereo-

" types, especially about their own. This is because,their

-stereotypes are a part of them, a part of what's on their

' ' minds, as' opposed to what's on other people's ,minds. -
). Stereotypes havé an effect on our thinking and behaving
. u”' ] toward other groups. Stereotypes allow, us to treat others
. differently than we would if we didn't have them. -It

ttex that some stereotypes are positive and others
The 'same prfnciple applies.' stereotypic images
itutes forthinking.é They-allow us to fall shoft
of obsérfing and interacting with others as indiViduals
3). There ig a_critical difference between categoriZing an
; stereotyping. Because of the amount of information we
A ' have to! assimilate, ‘categorizing is a necessary part o
: ' thinking. It is a way to reduce and simplify an otherwise
‘ impossibly complex world 3 We need rubrics under whifh we
can identify things. .
' <,

: .doesn't
" negative
are subs

-

. . Stereotypes, ori the other hand, go beyond t\J.funct on-
ality of categories. They are beliefs about pedpld in .categories. -
If we perceive that Linda is a redhead, we see her as part of a
category, i.e., redheads. If we conclude that because
redhead she is quick-tempered or .fiery-tempered, we ar
her on the basis of a stereotype. We Wwould not be obgerving her
on the basis of her individuality. Such judgment base€d on the

O




-
.

-

“,aSSumption that “all redheads are guick- tempered" can greatly

i

5). While it 1si$rue that not ‘everyone has the

affeof ouy interactions with people by allowing us- £o behave
1nappropr1axely toward them Hecduse our information is inac-
curate. Qualifying, ghe statement ‘by saying that "MOST redheads
are quitk-tempered". is begging the question. We may stlll

tend to treat all meﬁbers of the- group as if "ALL redheads

are quick-tempered." ' . , -

a . v ¢ . -

Of courpe it is not posslble to know all redheads indivi-

! duallf. Butiwe can still categorlze and stop judgment of persons

in that category short of steotyping them.
4). Not everyone has the same stereotypes and perceptions of ', °
"another group Stereotypes are formed on the basis of
1nformatlon often inaccurate and incomplete, received

from home, peer groups, school, and the media. Th?s in~
‘formation is filtered dlfferently,by 1nd1v1duals and cultures
for different reasons. Individually, an Angloéghild may
have received information that Chinese -are inscrutable. He
may feel uncomfortable around Chinese or Chinése Americans
because of believihg that Chingse are inscrutable. An-
other child may receive the same information| and choose not
to believe it, perhaps because he knows many/ Chinese that
simply don't fit the stereotype.

ame stereoO-
typlc,bellefs about another group, there is/a pervasive
tendency ih'hany groups to hold "collective views" of
"outsiders.". A Gallup Poll taken in 1972 jindicates/ that’

» of those polled as many as 74% of -Americang say the Chin- .
ese as "hardwork1ng."4 Other polls and d ta sugdesdt that

Hence, it is our belief that th1s unit ig not adefuate to
fully explain the implications of stereotyping onl discri-
mination and ricism. It is a goeod, and perhaps/ necessary
first step. But these materrals need to be augmented hy
the teacher and students by information that e ylores the -
‘concepts of institutional racism, cultural rac sm, and’ the
dynamics of power in racial and ethnic groups ¥ \
6). -Stereotype formation seems to be influenced ipn two basic
ways: one — the type. of data a person is exposed to con=" "’
" cerning another group or culture, two — the person a”
predlsp031tlon and precondltlonlng towards infor ation
persons receive about the group or culture. .

4

4

»

It would .be posslble for students to break down g eir stero-
typlc 1mages if "new" information were ‘introduced to, higfabout
. '7 ) :

i
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" . 1in the process of examlnlng their Stereotypes that they want to

the gro
emphasi

We say it %s a pOSSlbl 1ty for chande to occur\when defer-"
ent iniformation .is introduced because preconditioning ~can | be e
. limiting factor. Whenever Heople have rigid beliefs about others
and there.seem to be'.payoffs in holding these beliefs, there 1is
a strong tendency to simply ﬁlsregard "new" or dlffefent

'1nformatlon about the group.‘ Such an inyestment in o

beliefs leads to select1vel§ perceiving 1nformatlon t at reln—'
forces the beliefs. ' , , :

1 - B

Nevertheless it seems qu'te appropriate to ‘provide oppor-
tunities for students to examine new data should the discoée;
change them. . -

7). Our stereotypes of others say far more about us han they
., .do about those we: are Stereotypln . "People on welfare
are lazy" says much more about the persons holding that
/. view than it does about’ people on we fare. Accordingly,
{ a godd way into examining who we are ' would be to examine
what we believe and why we believe 1%

’

Why China?

b\

"China and’the United States have a long-history of [percep-
tions and misperceptions toward each other’ that have cayght the
attention of scholars and curritulum developers. At tifes a-
fairly large number Hf Americans have chosen to see thg Chinese
asXsly, hardworking,/ slant-eyed, "funny" talking, tr&agherous,
inscrutable Orientals whose customs and lifestyle werel strange
and unfathomable. onversely, the Chinese have chose to see

the United States jn stereotypic ways.

There is a fdirly rich body of data in existenc ‘about
U.S.-Chinese imaggs.’ This unit makes use of tHis dafta by '
focusxng on China as a case example of stereotyping The same—
skillg and procegs ‘can be used to explore students images of
other fultural

t

‘Unit Objective

in four steps .
that comprise jwhat we define as a "finding out a G che7king out "
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Students will verballze stereotprc 1mages they may have \
of the Chinese and of Chiha. - ‘ .
 Students will expose some of tHe ources "of 1nformatlon‘ o
‘they havé used to form' these, ster types., ‘ -
3). Students will be exposed to ‘infermiltion that cogn1t1ve1y
. forcés the into challenging some” 0Of their stereotypes

by "sughesting that China and its pepple represent a large

range, of d1vers1ty in phys1cal makeup and cultural life-
yoa ' : styles. . ‘ ~

.« 4). Students will compare their own 1magés with neh data :to ' .
sort out which 1mages are accurate~a & which are 1naccurate

' . !
i . ’ | . . A

o Where the Unit Fits - S

| o . \

Lo This unit has several potential use both as a part of

" existing curriculum and apart from it. ,t has a logical thene
for courses in psychology and sOC1ology.‘ It could be used i
an Aslan history course as an }ntroductlon to studying <hine
‘U.S. relations. Likewise, it could be used in U S. hfstory and o
world h1storyncourses. It coqld b used a part of a langugage

. arts program in communlcatlon Slnce much of “the unﬂt cal s . for

could be used as part of a community studies»program.

N

Grade Level )
The authors of the unit believe thel materials are suitable
'for ffudents in middle schools and high schools, grades -12.

P ' . .

'
)

ce and Selection of Activi ies by’the Teacher and- Students
v , ’ ' ) - ., “ . ,
The uhit is not intended to be an'activity-by-activity
sequences learning prpject. Teachersug students should feel -
free to choose activities according to ezr needs. However,
1t is assumed that teachers and student 11} want to develop
the full sequerice of the "getting out - and checking out" per- .
ceptions procgss. Therefore, the sélection of activities will
hopefully provide for experiences that not onl disclose their
stereotyplc.lmages; but will also provide oppo tuni7ies to

check for accuracy of those images. .

%

-
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A;Luf the ggterlgl 3 \ ~
’ \ ' .,
The unit could be us d without add;ng the1¥47k1 or other

i
materials, although its e fectiveness would be. diminjshed
it td

It is recommended that you ordgr the A-V

‘somewhat .
Imaqes of China for $15, OO from.

Center for Teaching Internatlonal Relatlons
Graduate $chool of Internatlonal Studies

Unlver51ty of Denver
Denver, Colorado 80210 .
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Materlals for-i
China Postcards - Actixlty 11
Literature -- Activity 12

Chinese 1ldrens
Good Children +- Activity 13

@
[

Order from:
China Books and Perjodicals, Inc.

West Coast Center
2929 TwentysFourth Street
San Francisco, Califognia 94110 ,
i » R ® . ' ' . "
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ON THE DOCKS. Shanghat dochworkdes discover a hidden encmy lvho has

sabotaged a shipment of seed rice bound for sprifg planting i arf Afnican

country Their all out eftort gets the shipment through on schedulg 1973,
silk:2 00 paper 1.00

RED DETACHMENT OF WOMEN.A ballet of women s Liberation through
revatation A peasant woman joins the People’s f.nbcrauun Army during
the Anti-Japanese War of Resntance and s transformed from an individual
militant into a determined Communist. With sdore of important songs
1972 169p. stik 3.00 paper 1.50

rHE RED LANTERN. Gucrriliastruggle of ar

the War’of Resistance The family 1s portrdyed ds a revolutionary flghung
umt 1972 98p.

" wlk 250 paper 1.2
SHACHIAPANG Through intutve atd -¢ jperation a peasant village
successfully resists the Japanese and collabgratiomst KMT army. ‘With
score 1972 101p. ’ 425
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tommune Lan get waterto turn drought lar]d gneo rich harvest land 1972
56p ’ b sitk 2,00 paper 1 00
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cgoluuonary family during

[

2

CRITICISM; To Find Men Truly Great and Noble-tiearted, We Must Look
Here in the Present. 1o praise of “Taking Tiger Mountain by Strategy.” .50

STOﬁlhb OF THE OPERAS: In 4 booklets The Red Lantern, bhadua-.

pang] Taking iger Mountain, Red Womien's Detachment. cal®l 25
OPERA.ON RECORDS—33-1/3rpp LP’s

ON THE DOCKS. 4 record set 107 (795

RED DETACHMENT OF WOMEN. 3 record.set. 127 895

RED-LANTERN. 3 rccord set 12" ° Y 8.95

SONG OF DRAGON RIVER. 4 record set. 107 795

TAKING TIGER MOUNTAIN BY STRATEGY. 3 record set 127 8.95
SCENES FROM MODERN CHINESE OPERA & BALLET. 4 record set
1ov - ) 7.95
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BILLOWS FERRY, A oiortul. adventure story ot the women » seaborne
mibtia ot t angkangvu bsiard 1975 40p new 50

GOOD CHILDREN A picture book in color ot short episodes teaching
courtesy kindness, heiptulness, and cooperation 1974 38p new SU

HUANG CHIZ-KUANG, A Hero to Remember, The story of a poor peasant
boy whp grows up and joins the Chynese volunteers in Korea, giving his life

tor the internatonal struggic against inpenalism 1972 35
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!oiass I+‘06 Y. v 35
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LITTLE PALS Hlu

ationy by Lin Wan-tsur A book tor young children
Alavtrapng evervds

woeh [and play like  regular bathing,” "washing
“dotnes) and “doing Homewbrk carefully*” 1974 50
- i

-« LITTLE SISTERS O THE|GRASSLAND. A large tormat picture book, A
tiue sqory which (gRes pla:}c'm Mongolia about two sisters who brave a
snowsform protecugg thepr ol 295p 1‘.25

SEAELOWER, ~wory Ly Yu sungyen, illustratiuns By Chen Yen ming “The
beautifilly tllustrated story ot Little Red Guurds 1n a south €hina codstal

ho uncover a secret enemy agent Pehing, 1975 70p, ; new 1.00

lage
.W() PEACOCKS. Three itde Red Guards olf {4 nationality in Yunnan,
Province raise peacocks to give oy the PLA Strikingallustratione 1975
. ‘ new .50

ommune’s sheep 1973

N FOR OLDFR CHILDREN

THE CALL O! THE I LEDGLING. By Hao fan. liuun\f’ully l"l.h(l'l(l:/d.
thuse stories give an intm 1t look at the bfe of children in the countryside
of northern China  The nam message s that China's youngsters /arc
gowing up to put we betare 171974 64 p 50
BRIGHT RED STAK \n ¢voitung tale ot 2 young hoy who finds himself
on his vwn when his fathdr liaves on the Long March and his mother s
martyred by #he local landford and the Japapese 1974, 142 p, 1.00
GOING TO SCHOOL. trv Kuan Hua A young boy in pre-hiberatton China
» demied an education When the Bth Route Anmy hiberates the village, the
*peasants set up thewr ownfschoot and the boy finally gets his chance to go
to school tHastrated 1975 SSp new 50

LIJTLE SOLDIER CH
for the 8th Route Arn
guernlia activities 196

. MONKLY SUBDULS
trom LhePrlgronage of the West, s herd ‘monkey defics the powers that
b Beautitul bine drawhugs i traditional Chinese style make this 2 book for

G KA-TSE. An exating story of a young scout
and his triend, a vitlage girl, who cooperated an
18 p . 1.00

P6-057

ERI
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NORMAN BETHUNE IN CHINA, 4 picture book with hne drawings and
yshort text on the: Canadian doctor who cared for the wéinded “during
Chirtt's el war Peking, 1975, 119p new .75 N

THL ‘RAINBOW ROAD. By Hu ¢hr_Story of the courage and foolhardi
nuss of three Tibetah boys fvho sft off on a peakacahing adventure gn the
high 1hmalayas, lost their way an were eventually rescued’by members of
the PLA 1966 158 p,’ ; ‘ 1.25

SHEPHERD BOY HAIWA. By Il a'ShanaA young by s entrusted with 2
vital inessage for the 8th Route finrmy, but he is, c.ﬁugh( by the enemy.,
Usmig his resourcefulness, he:finally succeeds in delivening the letter. 1974,
76 p. | ' . I 50

" o
WANG KUEI AND LI HSIANG-HSIANG. By L1 Chi A popular revolu- .
tionary ballad of two yuung}E’:asam lovers finally reynsted after a long and
sucdessful guernlta struggle bgainst fandlord power | In rhyined couplets.. .
~1954 34p X ! 1.00 g

REVOLUTIONARY COMIC BOOKS, black &'whnc Hlus,, brief text.
1, The Cock Crows at Midmight, 2. Commander Yang's Yqung Pioncers,
3 ljlgh(lng North and South. 4 lmmottal Hero Yagg Kc?mu:. 5 Minc .
Warfare, 6 Red Women's Detachment, 7. Tunnel Warfare each .58

CHILDREN’'S RECORDS—5UNG iIN CHINESE .
10 inch 33-1/3 rpm LP's . ] <
M-1008 Chasing otie Truck, children’s iirama ! . t 195
M-950 I Love Pcking's Tien AnMen, songs sung by chuldren v 1,95
M-1003 Songs of the'Little Red Guards, songs sung by chitdren 1.95 .
. POSTCARD SETS i
Pcking=Zoo 75, Pandas | 00, Children’s Palace Shanghai 1 .75; Children’s
Palace Shanghai 11 .75, Children’s Toys .75, Lanterns 1.00
.o N , ‘
= PAPERCUT SETS
PC-453 Children on the Commune ' 1.00
PC-534 Pandas at Play 1.00
PC-535 Children Playing Ping Pong 1.00
PC-552 Children at Work - . 1.00
PC-555 Children's Gymnastics ” 2 1.00 |
PC-559 Children’s Wushu. ' 1.00
PC-575 Children of Cliina’s Nationalitic .50
K » * C e .
POSTERS—in cplor 50¢ cach, . K
P6-055 Book Distribution for Childre, j b T

P6-057 Children in the Reading Roo
P6X072 Children are good .
P6-073 Children's Palace Shanghai

P6-078 Children Performing for Bach Other in the Countryside \\
‘ ‘ . R
/ .
1
/
< e 1




OVERVIEW OF ACTIVITIES 3 -

N
A . s

- " . section One: Images and Me
. . s ..\‘

1"

Activify 1 « . . R Ouy Eyes
Introductidn to ,perception/mispérception.. Asks students to look
at geometric figures, drawings and optical illusions to illus-
" trate that our perceptions’canbe misleadihg.

Actjvity 2 e a T e e e e e e o Ve . . « « « .. The Woman
Uses famous drawing used_py psychologlst E.G. Boring - to
'dembnstrate the meortance of programming 1n pexceptlon.

L2 L4
v

Activ BY 3 0 o e e e e e e e e e e b e e e e S 'Rumor.

" Rumor clinic experiment devised by Gordeon Allport and Leo Post-
man i\ the 1940's. Illustrates the: dlmens10n of select¢V1ty
of, perception. %' - > o :

R "." P ' ,
Activity 4 . . "Ho-HumLAInterestlnq Fact, That's A Problaém! "
Forced-choice format for getting out perceptions. Demonstrates
differing perceptions. of the same information emong students.
R .- \ _ . > P
Activity 5 . « .’. e« « « . . . .- . What Are’ Stereotypes? '
.This activity channels the study of perception into stereo-

% typing. Students are asked to apply labéls to certain
national and ethnic .groups to dlSCOVGI the concept. -
-, ~ A "/ . . * v

5, o : :\ R v . ! v . . s
.’Section Two: Images of China -

Act1v1ty 6/»\\~ . "When I Think of China,' I Think of ..."
This activity, des1gned as a pretest of images about China,

- asks students.to list thlngs that" come to mind when they think

«10f" Chlna. s . .

c - : e

' Act1v1ty T oo e e e e e e e e e e e .. . . . My Images

Employs semantic dlfferentlal format to pretest imagés.
[

.
“ -
<

Act1V1ty 8 « o « v e 4 e . .. . ... .DrawMeA Picturg
Pretests far ‘students’® images of Chinese people by having ‘

them draw st1ck flgures of the Chihese. W

)

! - -
Act1v1ty 9% « ¢+« « e ¢« ¢+« . . . .Chinese Gregtingigg ds
Students 11st stereotypes of the Chinese in the process of
“viewing a series of contemporary greeting cards of the, Chinese.




>t

Activity 10, e & v v v v e e v o o' .. . ... Write A story
‘. . Students’ are glven a list Of commonly ,used English words
¥ from whlch they are to wr1te stories about the. Chinese.’
Used as a way for students to express their 1mpresslons of

« « ', China and its people. : B}

-

1 .
- %

Act1v1ty 1. one o . . SRR . . China Postcards
Pretests for student 1mages by asking them to choose scenes
from China that they think are "typical" or "representative.' -
4 Dlscusslon follows as to what "representative" means:

w3 .
4

Actigity 12. . . . . .. . . Chinese Children's Literature
Follow up to pretests. Students check their own images O'f '

the Chinesa by examlng drawings Chinese artists have done of the'.
Chinese. 3 ‘ '
< Activity 13.. . « ¢« « ¢ +« « « v « « « o«.e « . .Good Children - ‘ .

Students discover some PRC values and check out images they han
. by unraveling the sequences to several plcture stories from ’
. China. . !
- & . . ~ .
Activity S ... Comparlng Imdges
Can be used as an excellent follow up to Chinese Greeting Cards

' i agtlvn.ty( Uses PRC data to check the images.
.L.W

<

- .Act1V1ty I . Which Is'Ching?
Activity useful in breaking stereotyped 1mages of China's

4;eography by shgw1ng diuerse prﬂtures of China. .

¢ &
ar

Act1v1tywl6 e s e e e sle o e e s e e o o a e . . . Faces

Diverse set of drawings by Chlnese art1sts showing the variety
. of Chinese people. Helps break the 1mage that "Chlnese look

alike.""

b
, -~ .
N .

. l' * !

. ‘Actlety 17. % v w0 v o e e e e e e e *.Picture Search,
' Using plctures from PRC perlodicals, students are asked to .
point ‘aut their perceptlons of what is strange"'in the plctures. ~
Then students are asked to reverse the context and hypothesize
_ about what might*be "strange' .to outslders ‘about the1r own
) community. K 28 a .
Activity 18. . . .j( . . . . . . Checking Perceptions 3 Ways -
Viewing the same pictures, three groups of students pgint out
what is "strange" and familiar, what is "like us" and "not
" like us," and what shdws diversity in thg slides. '

A ". \ : . ) ’_; ‘ ~ .
‘ | 14 ' *

- ix -




{ Activity 19 . . . . . . . . .. . . . .. . .Art and Values - ,
. Uses contrasting,art forms from revolutionary China to illus-

.trate how we can be trapped into certain images.

3

- : Section Three: Looking at Images  °

. Activity 20 : What Was Taught...And What I Caught About ,China .
A Uses satirical 'essay to illustrate how misperpeptions.can- ' N
become part of the "context" about China. ° )

Activity 21 : . . ."How to Tell Your Friends' from the Japs“
. wStudents look at stereotyping in one’ of its most’ extreme forms

4

in this news article wr;tten shortly after the bombing of :
Pearl Harbor in 1941. -~ = . . :

:
v . 2

Activity 22 . Images of the Chinese and Japanese through

T + 'Gallup Polls - T ]
‘ , Students hypothesize .about why .perceptions change over time
using Gallup Polls. - L . ) P )
- Act1v1ty 23 . ... .. .+« .« + . China and Japan in Tex{books
' Activity which helps ‘students develop the skill of recognlzing .
‘ " ethnocentric lines in textbooks they use in schools_., -
’ \' .2 4

Act:w1ty24.......-........... Image Search

Students collect evidence that images of the Chinese exist in * P g
- _their own community. oL & '
Activity 25 . . . :., . e w4 « . <+ . ...Beliefs and IMages
Perception test which can be used to follow up on what 'students
" have learned from the unit. - o
3 . v t .
c toa .
~» - Y\
e }
T s s s ¢
¢ . i 5
N ’ >

\ » . - o




[ Y

lSee espec1ally the_followlng works for studying ébout.stereo-

_ kypes:
o ’ ‘Walter Llppman ggbl;c Oglglog (New York: Harcourt, .
L, Brace and Cb., 1922). L e ~
) Gordon Allport. The' Nature of Preludlce (New York:
‘ * Doubleday and ‘Co., 1958) .
" - .Milton Rokeach, glzg S, tt;tuges ang glugg (San
. e Francisco: Jossey—Bass, Inc., 1968). - o
N S.E. Asch, Social Psycholoqy (New York: Erentiee—Hil;,
1952) . R

2s,1. Hayakéwa, "Recognizing Stereotypes as Substitﬁtes for
'Thbuqht,ﬂ Review of General Semantics, 7, (1950), pp.-208-210.

3Jerome-S.pBruner, Jaoqulline J. Goodnow and George A.-
Austin, A _Study of Thinking *(New York - John Wiley and Sons/,

S

1956), p,12.  x _ 1
t. At
. 4Harold R. Isaats, Imaqes of Asia (New York. Harper and Row,
L972): p. xviii. ‘ . e '
’\ SBelow i5 a partial 11st1ng of . theoretlcal works on the .nature
: . of power and*groups in ethnic and racial relations: .
«n + - ¥ Oliver Cox, Castg, Class ard R@ge (New YOrk: Modern .
. Reader, 1948). . o, T
‘Frantz Fanon; A Dying Colonialism (New York. Grove
Press,~1965). |, 2 .
R.S. Franklin and Solomon Resnik The Political Ecgnomy
.. < of Racism (New York: Holt, Rinehart & Winston, 1973).
Gehara'Lenskl,“Pgw exr gng Privilege: A Theory g.socigl
Stratlf;cat;on (New York. ' McGraw-Hill, 1971). ,
. - .., R.A. schermerhorn, ratjive Ethnjic Relatjons: - A Frame-

work for Theory. and Researbh (New York: Randdm House, 1970) .
-7 ’ ‘ ‘
” b 6'I‘he word "new" is qsed here and in followinq text in quotatiqn
‘ marks because information mZy be new to a person only in the
context that it haB® new meaning for him, not merely because he
. . Yas néver bezn exposéd to-it Before.

- N T

-

F .4 - ,f o SR
L I 7Forkexamp,‘;.e, see the following. ' - .
. d Harold R. Isdacs, Images of Asia (New York: Harper and
' Row, 1972). . ' .
: . C . David C. King, Per"ception/Misperception. “China/U:S.A., '
) -a mixed media classroom ki, (New York: ° Schloat Productions,
T 1973), Center for Global Perspectives. *, . . -5

'.:." ‘b‘f" ’ - . ‘ - xi - v

v . ~ '.\ ‘

\)‘ PO - ’ . s N ’, .

’ s . R v, © ' , b . .
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There 1§\a Chlnese Qroverb that says, "We see what is-

." This first activity introduces sgtudents to
the concept offperception by illustrating the idea that it is’
not our eyes t

-+ but rather"bur

ijectives:

kA
Students WIll examn pe lO flgures to dist1ngu1sh between what
they percelve as r l;ty and what is reality. ’

1

Students will state hypotheses about the 1mp11catlons of mis-
percelving other pe0p¥e.

&

.

Procedure:

v

s to read Handout 1, "To Students:",
. s \ ’ - 3

Step 222 While thengie readlng, wrlte the proverb on the,
chalkboarﬂ° "We see what-is behind our eyes."

b, Yo
¢

Step 3. Ask for ‘volunteers to explain what ‘they think,the
proverb means. Don't- spend too much trme orl this. If students
seem puzzled ‘or if they don't seem to know, explain that, you' 11
come back to the quotation later and go right on to Step 4.

3 v

-+ Step 4: Explain to the students that the figures l 10
“on Handout 2 illustrate one interpretation of the proverb
Here is a guide for taking students through the figufes°
Figure 1 . ro. - o
Which of the two horizontal lines is longer? : :

@4

ANSWER: Both lines are the same Tength. What causes ,us to be
“misled is not clearly understood: ﬁlychologists tell us that
e are influenced by the other lines in the drawing which lead
us to make wrong guesses. about what we percejive.

’ - " [}

Figure 2 S ? .
+ Are the horizontal lines straight?

o -
. . N . 18 A
r. . . 4

’ B on

t are to blame when we inaccurately view objects, v

A




. .Figure 10.

'Figure 5

-

* TEACHER 1:2

N
w * . 3
-~
-

ANSWER: Yes, even though they appear to be bent. QThe illusion

" is caused, in part, by our interpretation of the lines in

context with the other lines.

Figure 3 K ¢
Are the horizontal lines st:raight:'>

;
ANSWER: Yes. ({Same reason as given .for Figure 2)

Figure 4 ' -2
Does the square have straight sides or are they bowed inward?

. L

ANSWER: The square ras straight sides, even though we pe;ceive_,

them as being bowed.
o o >

fl -
.
¢ -

Is the cube fac1ng left dr right:'> !

4
£

¢ )
ANSWER: Possibly, both ways. Ou; perc%ptions keep changing.

lxad

Figure 6 - - ' _ .
Which way‘through the coils—-left or right?

ANSWER: .Possibly,‘both ways. “Our perceptibns keep changing.

. ) ” ~

. o N . .
Figure 7 . . [ ' ) : ‘

.

Db you see a flight of sﬁairs or an overhanging cofnice?

2 T e
ANSWER;J Possibly, ‘both. Our pexrceptions. keep changing. X
_Figuye 8 ‘ - 7 T o, T
Do~ y&u percelve mowement 1n thlS draWi g? ", - N
X , o ' .
.'ANSWER: Most people . becapse of the;involuntary movement of" _
the eye. ' : ‘4 oo T e
Figure 9" ” o . ¢

Is this a *possible figure or an "imp sibie" one? Foilow .
the stairs around and try to defermine'whethep they're. 901ng up
or down. - : . .

Is this a "p0551ble figure"” or .an "im ossible" one? Try t:o'1




{ . . .
o 3 , . : ‘ “ . TEACHER.1:3

. . . ,
-
¢ .
A

. . . Debriefing: ‘

~

i

1).. How could the figures be used.to 1llustrate the point that
seelng is not believing?"

2). How do you explain why you mlght have. been "fooled" by

-

t ' some of the flgures°
N .

]
]

‘'3). Can you suggest what ‘the Chlnese proverb means after -
hav1ng viewed the 10 flgures? s (One’ pos51b1e interpretation
, - would be that the source of our illusions and mispercep- o
tions must be SOught 1n the brain, not’ 1n the eye. ) /
7 4). Suggest some problems that might arise when you misperceive
. other people. In other words, ‘what ‘things might happen “
. ] because xpu thought you say something in anéther person
that: wasn 't eally there’ Suggestion: ask students to
. wr1te stories about these problems. -

¢ - .’ N \

o t, “ ’ e v W s o o PN < -

14
~

. . . ,
§ .
. - 3 - ' . .
’, :




S

To Students: : /, ‘ . )

Y This is a book ébout you and héw you see other people.
Spec1f1cally, it 1s/a series of activities that.c n help_
you cheek out some ,images you may have of China a d the Chlnese\
{ . 9
. There will be some reading for you to do. For the.most ;
part, however, the activities in the book ask you to do things
like study and analyze pictures and other kinds of information,
write down things you noticé about the ways you may be seeing
the Chinese, and go out into your community to bring back T
. objects and information to your classroom. v
\#

] N 3
' ) ‘ By the time you are finished doing most of the activiti€s %ﬁ
) _ you should find that you have acquired some new ways of looking
’ ' at the Chinese and at other groups of people as well.

Lad \ .
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Title: , THE WOMAN

Introductions: ..+ % ~
v <
% L B 3 v
BEHIND OUR EYES introduced students to the idea that what
.we perceive can be misleading. This activity demonstrates the
importance of programming .or preconditiOning us to pezceive A

certain things < ! . 2

""q'

The drawing used in this aCth1ty was first used for
psychological purposes in 1930 by E.G. Boring. (See E.G.
Boring, "A New Ambiguous Figure," American Journafof Psycho-

logy, 930, p. 444)

W . "‘r . . ) F '
jectives: : . :
- - . ~r ‘ AR
N . .

Students will view threevdrawings, 'two of which wil; serve to
Jprecondition or program them to images of a woman. .
Sggdents.willvdiscuss the impiicatiOns of the '‘activity for .
forming images of national, cultural angd ethnic groups. '

. T
_ Materials and equipment: Make transparenCies of the three :

.drawings on-pages .12'b 14, overhead projector, screen.-

> .- »,
Time: - 20 minutes

‘

Pr0ceduge.

=
'

B
¢
y

-t Q;ep 1: ‘Ask one half of the class to stand up and f@ce
away from the scréén._ Tell group seated that you are about
to show them a drawing on, the screen which’ they should study
silently for about 5 seconds. Show transparency A to seated
group- for no 1onger than 5 seconds,~then turn off PrOJeCtOr.
?sk group that wa's standing to turn around and be seated*

S ~

N Step 2: *Ask- group that was seated in&Step 1l to stand up« R
_ and face away from the screeh\ Tell group seated that you are
, ——about to show theq a drawing On the $§creen which “they should o
' ~study fon about 5 seconds. Show transparency B to seated group
for no longer than 5 secénds, then turn off projgttor. Ask

group ;hat was standing to turn around "and be segted.’_
A 4

- 1

¥ Step 3: Show entire class transparency C.
. . »

3




yTEACHER 2:2

‘ , Djiscussion: o . A -

1)+ How manf‘studengs.sge an old woman? How many see a
’ _ youny woman? Both2 Usually, most people in the first group sSee
u : - the young woman and most people in the second group se€ the old
woman ‘because ‘they were preconditioned or programmed to do so.
. ) .Ask people in eaqh group to explaln to persons in the other group
’ where the outline of "their" woman is. Pass out cop1e% ofvthe
flrst two figures for this purpose. .

v

L x
2). What would it mean to say some of you were PROGRAMMED
to sée -one woman or the ot:her'> v . , N

~ 3)4 What implications might this programminé have for us
R 1n forming images of peoples in other national, cultural or\
. ethnic groups? (Control of what we see is important. It's
, also important to look at what "locks" us into seeing one thing
. to the exclusion of other things. )

S

&
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\ . TEACHER 3:1
' 0 N N ) > . ¢ 4 : //
i - . .

Title: RUMOR -

Introduction: -

2.

¥

In THE WOMAN students could begin to see how much program-
ming or preconditioning can influence what we see. The much-
+used technique in this activity is based upon experiments . .
conducted by Allport and Postman in the United States in the

R 1940's" : .

< & R "‘ S~ . »
? o ) ( ‘ ke
Objectives: . ' '
. Students will look af///picture then pass along their percep~-
.  tions of it to other students. o N
Students szl discuss which elements in the picture were omitted
and whicﬁ/mere added by the students as the story was passed ’

along.. : ,

- . - ' ~ L)

a

Students will focus discussion on the selectivity of perceptions.‘

- ' ‘ -

e 1

Materials: Handout 3 or a picture of your choosing taken from
a current magazine. .

A . ~
7

>

Time: One-class period

* Procedure: ' > i )
Stép l: .- Choose sSix. students tio be reporters.L -Choose one
student .to be doorkeeper. Send the SlX reporters out of the. room,
and explain to the group. that they will now have a chance ‘to
see what happens to a story as it Ys told and rétold. When e
introducing the clinic to tlie rest of the class you might ’
say\something like this:

L - . .
R . \ @ 4

This is'a'demonstration to show you hew a rumor' growg-as it>. =~ . |

~ travels. Six volunteers have been picked to act as regprters.
A picture will be shown' to.you:to study. We will ~call “inp ﬁhe
first: reporter who will be the only one of the six:-to see the
B picture with ybu. . He will study it, and then'tell the next .}
reporter as much as. he can remember from the picture. Thén )
‘reporter number 2 (anyone of the remainiﬁg five) will repeat
" the‘story to reporter number 3, and sO on, Aintil each reporter
has’ had “a chance to tell the story. As the reporf is passed

. I
~
°

0. ERE 28
A - s

|
i
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e

’

/ ' - TEACHER 3:2°

’
3

on frdm person to person, wé will watch to see what changes: take
place in the story as it is passed’along. After the feporters
have finished, we will begin a discussion on why the changes in

«

. the story were made. o

Step 2:: Show'the group Handout 4 (or your piCture).
About 60 seconds of exposure to the plcture will do. Caution
the rest of the class not to laugh, comment or'coach the report-
ers ih any wdy during.the demonstratlon. Also, be, sure that.
the reparters talk 1oud1y enough for the entire group £o hear.

Ask - the doorkeeper to bring in‘reporter #1.

Step 3: .
Then ask him

Let him look at the picture for about 30 seconds.
to turn the picture over, face down on a table.

Step 4: Call in reporter‘#2, but don't let him see the
picture. Ask reporter’'#l1 to describe the scene i the picture.

Step 5% Bring in reporter #3. Ask reporter #2 to,repeat
the story he has just heard from reporter #l. .

Step 6: Continue until each reportet has heard. and retold
the story. .Let reporter #6 tell the whole group his version
of the story hold him by reporter #5.

.

Debrieflng. " - - ; : o
~ . t. . *

.
‘& ), & . <

Focus the discussion on select1v1ty of perceptlon.

¥

1). ,What elements in thé plcture were omitted as the “ 5
was told and retold’ ’

- b

). What was added to the sthy as it was passed along?

-
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{ ’ . ! o . laad t "' ‘ ’ '
- ‘ TEACHER 4:1
* N (L )’ . i
' M Title: HO-HUM, INTERESTING FACT, THAT'S A PROBLEM:!"*
‘ ' . ) . * I L '- " - “ .. ¢
Introduction: IR ‘ o ‘. R IR
- ) ° ) V ' ! » >- “ ’ . o - "
. This activity poifts toward another important dimension of
perception -— the same data is percelved dlfferently by different
o people. This principle is so 81mple, it may seem ludicrous.
s> However., man? people tend to forget it. When some people
perceive, somethlng as a problem, others seem dumbfounded about
why they see{1t that way. An.esSential part of the perception -
. e . " ” process is sélectlvely perceiving so as to construct reallty
A as you see it. Accordlngly, this activity.can be used to build
‘on the rumor ollnlc experlence*to demonstrate; how select1v1ty
of percept ion leads to one of three forced-choice-reactions in
students. - . L
Students are presentedlw1th 10 pieces of data on slides. -
As they view them, they are to react in 6ne of three wayS° .
HO-HUM, INTERESTING FACT, OR THAT‘S A PROBLEM. :
Objectives: o »V ’ ( S
. Students W1ll respond to each slide in one-of three ways: TR
‘ . Ho-Hum, Int.erestrng Fact, That s A Problem. o N
> - , ,’ ‘i“
Students will Miscuss how the. pleces of data e11C1t a vadiety .
of responses. - : ‘
; Time: '45 minutes .. . IR i N
\ Materials: Reproduction of the following chart '
on a chalkboard or transparency:
"Ho-Hum "Interesting Fact" | "That's a Problem'“
. Card No. 1 @, - *
Card No. 2 oo
" Card No. 3 '
) .Card No. 4 .
‘. s Card No. 5
\ . . Card No. 6 .
,L' CJard NO. 7 ’
. ' . Card No. 8 - ) ;? '
’ , Card No. 9 . ¢
"’ ’ Card No. 10 _ .
. *Format for this activity was suggested~by John Haas, School of
vz ‘ . Education, University of Colorado. L e . \
- 18 - * ' N 1 \

o o34 .




4

‘ Procedure: ' R
v Step 1l:
by raising_their hands in one of three ways:’

Fact" - if it's an interesting slide,
you think the slide shows™ a problem.
» <

Step 2:
transparency.

>
S

[N

Step 3:
differing perceptlons of the slldes..

**Slides available in A-V kit.
. up your own statements:.
,you might make up for use in this- activity:

2.
‘3.

etc., '

the slide doesn't seem of much 1nterest to them,
"That's A Problem" - if

" TEACHER 4:2

’
;

As students examine each slide ask them to react
"Ho—Hum - if

-

"Interesting,

Compile a‘'class.response on the chalkboara or '

1]

1. There are more than 800 million people in China.
Chlna is ruled by people in the Chinese Communlst Party.

°

Go back through each and ask for reasons for the B

An alternative would be to make'
Here are a few examples of statements

¢ e




' Materials: Handout 4 &5

- Time: one class period
(4 -

.- ' . TEACHER 5:1

Title: WHAT ARE STEREOTYPES? i .

P = - . 4
’ -

Introductijion: N ' .,

. - .e
~ . ¢ . ]

. The precedlng acfivities in this unit “have empha51zed ,
four important aspectsg of perceptloq 1l). perceptions can
be misleading, 2). prpgramming affects our perceptions,
). we ‘selectively petceive things by adding and omitting
data, 4). perceétions of the'same thing differ among people.

What Are Stereotypéds? focuses our study of perception'more :

specifically by ask;ng dtudents to examine the phenomenon of
stereotyping. . At the cohclusion of this activity students
should be able to list s meydlmen51ons of stereqtyplng as a
part of their perceptual rocess-.

Objectives: \[ .

. . ? ' .
Students ‘'will associate celrtain racial and. ithnic group with a
list ‘'of adjectives. Co ’

| , ‘e . . .
[

4

Students will define stereotyping..

-

(NN

) . Lo et i . ’,
Procedure: W ' )
. g

Step 1: Ask students °to break into graups of “four to six.

N

_~ Step 2:_Distribute copies of Handout 4 to each g;oub.

Step 3: Each small group should identlfy the racial and
national groups accordlng to characteristics under the adjectives
list. More than one adjective may be used to describe any one
group. The results do not have to reflect the agtual beliefs
of each graup. The responses can be what studeﬁis believe to

be common stereotypes of the partlcuiar nati group. AdJec-

tives not included in the list may be used. BEFORE ANY PARTICU-
LAR RACIAL OR NATIONAL GROUP IS CHARACTERIZE . A MAJORITY“OE MEM-
BERS OF THE GROUP MUST AGREE TO THE AbJECTIVES USED. . \r
‘ [}
Step.4: One member of each small group’ should be selected
to record decisions of the grpup.

© - 36 T - v

*
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K . , ' S : TEACHER 5:2
. ' ’ ‘ k ’ :
“; D Step 5z Spend about 10 minutes ask:.ng each recorder to¢
: ; : snare the lists of adJectlves agreed upon by the small groups. ,
1J . s
Step 6: DISCUSSION
1). Did some of you find this activity difflCUlt? If so, ex-
. plain why. If not’, why not? _ | e T
» 8 2). What is a stereotype° (A stereotype 'is a rigld category
. used in perceiving people on the basis of a single charac-
teristic. -From this single characteristi¢, it is assumed
that they possessa number of associated ‘traits and behavior
patterns. Stereotypes often contain a kernel of truth,
. . surrounded by a compléx set of distortions and fantasies.
3). When do stereotypes become abusive Gf the group they are
supposedgto describe?
4). How can sterotypic perceptions of people be misleading? ~
5). ' What part does prbgramming play in the formation of .
stereotypes* . : ..
.4 6). What part does selectlve perceptlon play in stereotyplng?
7). What would-have happened in your group if the rule for
p . s deciding which adjectives to use would have stated that R
you must reach consensus before a final.decision (i.e.;,
. total agreement among group members)?
“ ' . 8)%. What do you think is 1mportant “in learn:i,ng about stereotypes?

4 . . 4
Step 7: To prepare for comparing the data, dlstrlbute the
handout "Racial Stereotypes and One Hundred College Students."
Ask students to~compare class results with the study.




HANDOUT 4 STUDENT '5:3
™ h‘. ’
@ R t : *
@ R WHAT ARE STEREOTYPES? WORD LIST ‘
o, Americans ' - artistic ,
Chinese . . cruel ‘
"+ English ‘ extremely nationalistic - , .
. : »~” * < /
. Germans NN ignorant
. Irish | imitative R o,
- Y - ‘
Arabs impulsive 9
. v ' ‘ + x
- . 'Itatians industridus ) .
- Jews : o intelligent . Y ' |
Blac&s ' lazy ’ o ' RS
Mexicans : loyal to family ties . E .
. materialistic - . Y '_ '
. fond of spicy food o o
4 b ‘ " e
mercenary . B T
) » e . : " . .
,' musical
pleésure-loving . - .
. ‘ " pugnacious ot
NN - quick-tempered !
- . ‘ t
. resexved -
‘ : ’ scientifically minded ' ..
| [
, ' : " .+ ., shrewd \ k
\ ) \L . sly N ,"\ L | \]
Lo ' \ ’
- .h . - . + .
‘ tradition-loving . _sportsmanlike ‘ J
verf religibu4 "1 superstitious ’
o 422 - ,

ERIC -4 38 . ] I




- B HANDOUT 5 STUDENT 5:4

e
)

5, " [

.
- R
. - ¢
ETere v }

}‘\. - "Racial Stereotypes and One Hundred College Students"
_— B
Look at the following study conducted by'KaEz and Braly in
. 1933.1 compare your an§wers:in the small group with the results
’ below. . (Only the-.two characteristics receiving the highest
\ . percentage of agreement are given.) )
c : .
N Americans -- industrious (48%) and intelligent (47%) ‘
Chinese -- superstitious (34%) and sly (29%)
R English -- sportsmanlike (53%) and intelligent (46%)
Germans -- scientifically minded (78%) and industrious (65%)
~Irish -- pugnacious (45%%/anq quick;tempéfed (39%) 5
‘ . Italians -- artistic (53%) and g:\puls“ive (44%) -
Japanese =-- intelligent (45%) and industrious (43%) .
Jews -~ shrewd (79%) and mercenary. (49%)
Negroes . -- superstitious (84%) andylazy.(75%)' S
Arabs -- cruel (47%) and very religious (26%)

§

~

. - » o
.
. .
r ' . > . : .
: A .
. ' -

| R |
lKatz and Braly, yRacial Stéfeotypes of Ope'Huhdred,Collége
Students," Jouindl of Abnormal and Social Psychology,’ 28:

280-90.
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: Section Two: IMAGES OF CHINA s :
$ ! \ - N
To Teache;s: : .

”Thls sectiord of. the unit consists of ways to pre test
v, students' stereotypic 1mages of the Chinese. It can help
them apply some of the knowledge~ they gained about stereo-
typing- from Section Onej t . .

t
[’

It is' not necessary\to use all of the activities in this
section. However, it i sﬁggested that you select activities
from both those 1labeled |"A" and those labeled "B." The "A"
pages are pretests for ipages of the Chinese. The -"B" pages
are follow-up activities|tQ.check out the accuracy of the

:/*/images elicited. from the bretests. If only the pretests were
u

sed there would be .the danger that existing stereotypes
. woﬁld 81m3;y e re;nforced or .even .new ones created W1thout
qppontunltles to. check for acturacy
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. 'i":' o R R A TP
. _ i Q R .
‘ Ty 1 w:mn x’rmmx. OF CH I':TH';‘N{(_‘OF s oen e e P
Izgtroduct‘j:'()n. ':,; S AT P
: K .“;‘"’!"'.‘ . T . l'_‘" _" ! .
- o Thls’ actlvrl;y is, deszgned as a pre%est”ﬁdr images of
- China and its people. . . Lo r R -

[ \. " a,' ’1 . ' - v . ’ s ‘. '
' Yo - " . . -~ - . R , . e
Ob]ecglve- P ¥ .5 o1 1. oo .
".:‘f'., ’ L .

4« ¥ .
u-\ - K

Students wlll 1ist phfx.'ies descrlbing’ what\ thEy think of when
they thlﬁ’k about Chida.l :

' ‘0 [ < . . . : '- ! L ] . L " ‘ .
i ' - » : * . A » «
T-ime’-; Q- minutes: - PR o AR '
'\\__V— - & ~ 3 . . . ri . ” -
: . Lt ' a7, - < ] Vo , . .
* N, ol . -: . " _ . ‘n » . . '
Vot - "__,.._,__Qprocedur 3 L A e A bos
' B ~ R - : . X ."_" ) > : . oy . 2
[ . . ." ‘ N N
4 : ' Step 1 Ask students to er. e down in one or two-word'

T phrases what they think of Ch:ma. .Phrase the question like
L e thiss WHEN, YOU THINK OF CHINA, WHAT . COMES TC MIND? .

X . SR . N . ' cle L

. ‘\CWha.,tL_db the Chinese look like? - . R .f‘; g NS
. - Lo - ¥ o,

‘ .',‘ﬁ:at:-kmds of actlv:ttles do the- Chinese engage in? ' .

' L Wha_t"-do their houses and clot}mes laok 1ike? RPN

] - What* is the natural séttlng la.ke? ' K R -

= o S AR

, W'het's important.to the, Chin_es'e? ) " L

‘ " Step 2 Spend\ a few: mi.nutes e],1c1t1ng responses “trom

students. Be careful not to '1ntinp.date. This actlvity is
designed to get out images not.to judge _them. Students )
quickly catch on if you put them down. - : .
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S e , : _ TEACHER 7:1
R S o A
oo . ) . o \‘-y . ’ A .
»i«t.r‘ a -'-,T;' tles _MY IMAGES %
‘2 R IgtroduCtlon' EA
.\' ,‘ . [N , b R ‘;’.A_l r
- "ny Images" represents an additional way of pretestlng o
. - < Cyomr students' stereotyplc images of the Chinese. You may-. o .
x5 . ,w1sh %q complke a, numerical score for each of the word pairs ' Lo
W+, for the entire ‘class. This data would be valuable to'keep LT e
. o \untlL,the end of the unit to see if scores have éhanged.,f"f-i~’ . .
‘ 2, () . ) : v . “ .:: ~. s K . ]
Tt i L@bjectivgs: e b~ \ . C ot '
s f Students W1ll circle a number from 1 to,7 on a survey-Qf word '.',_,, {
¢ " pairs about the Chinese. ’ . S
. s ' ) o i ;/ ST
. o Students will compare (point out similarities anq differences) flﬂ
s ‘. numerlcal ‘scores between the two surveys. -4 - , . ey
., . \ - T - PN M 4
- 4 - » LI "‘ . ..
§ TS Materials:- Instruction to "My Images ; Handouts 6, & 7 S Y
~ ¢ - A ¢ Tt : - . . : ¥ '.\ - ..
B ' ', . '. : & L R . ‘ - ..-” LIS
SRR O .3Time:- 30 minutes . » ! RPN
R ' a0 P‘ . d'\ - :. ,_‘,:‘,7 { S
.. rocedure: : : oS e e v,
D . Step 1: ¢ Pass out instructions for "My’ Images.P Auswer . .
' g questlons about procedure as explalned on the sheet. ... 7 "y
) Step 2: Ask class to £ill out Handout 6. . . . 5
e - c Step 3: Compile class scores on each of the word pamrs o
L OR compile class scores on each of the word pairs students are —\' o
. interested in finding out about. . -ﬂ;'*{ N
. - AL ' . PR
Step 4 QUESTIONS T
.1). Which of the scores tend to be ngga;;xg? Which ive? .,
Which neutral? Add up the number of nega&ive scores and L
"compare with the number of posltivesand neutral ones. ' . *
* Are there more negative images? : . )
. 2). How might someone with the images compiled for your class
act toward a Chinese person? - . ..
3). What difference does it make that the scores turned out as
’ : , -they-did? :
. 4). From what sources’ (TV, magazines, parents, other relatives,

h ]
got these images?

43

. - 27 =
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€

&

frlends,fnewspapers, comics, etc.) do you think the classf
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. ’ HANDOUT 6° " STUDENT 7:2
nre ' o s v . A
. .o k<. . r 77 - "YINSTRUCTIONS FOR "MY_ IMAGES" :
:. ) . - ' A ' '\..'; 1] * PN

R g . !

: . St You ‘are asked to partlcipate irr.a survey to find out how
e S '__ you\v1ew the Chlnese. since this. klnd of survey might be new
"\\ L% to you, a few e&amples W1ll help you complete it. - ;

LR
- . - f' ‘: . - .
"'\ ”_" Lo ‘The example;he e has no relatlonshlp to the Chinese. .’

ATt .
b

Vey ., .I W - . - g v \\

.
' 3
.‘ “ N . -
e . L
- .
. '

. .j“ P, e Q_ Suppose you wefe glven the followxng statement and sets
. } ! - bf ‘WOI.'dS. [ e .
‘I’ THINK 'HE‘WORLD WE LIVE IN TopAf|Is . . .

.
L . - -
Y . L L ’ . ',

{)

~ . _- Stable I 7 -3 4 576L 7 "P'_’I'Jns'table ]
‘.’ - ““ -‘ . . ~ sge . R ‘ i . L - )
. .You would thlnk for a monent about hgw you v1ewed world

stability. I, ydu think the world is_ extremely "unstable, you

the world is very ‘unstable, on 51mply unstable, ydu- mlght
’ CIRCLE thes 5 or 6; somewh t stable; C1rcle the 3 or 4; yéry
T stable circle- the 2% ext emely stable, c1rcle,the &. -

S . ,‘
U Y, ‘

LT There 1S’neéattempt to tIle you w1th the questhns’
L Please :answer all questlons honestly and to the best of y0pr
- ! ,'abllaty UNDER NQ. @IRCUMSTANCES PU@ YbUR NAMQ GN THE SURVEY»

> .:)
v

v

qfls

. o NOTE: " YOUR' TEACHER MAY WANT &o TABULATE THE RESULTS OF
S THE SURVEY ‘AND.DISCUSS’CLASS RESPONSES+TQ THE ITEMS. IN ANY-

ce AWAY SOMEWHERE, SO THAT 'YOU _CAN 'WORK WITH IT AGAIN AT THE END,
R OF THIS UNIT.” . — ° . .-

LA . . A ~t

.
L]
.
=4
.
oY
o
5
.
>

<)

! CASE, WE-SUGGEST YOU KEEP YOUR COPY OF YOUR SURVEY AND ‘PUT IT .

It 1s merely used’ to. show’ you the mechanlcs of answerlng the sur-

*. would probably CIRCLE the 7 to ikdicate your view. If yqu think .

r

s s

~ar
&




your views.)
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HANDOUT 7°

MY IMAGES
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-

“"WHEN I THINK OF CHINESE PEOPLE, I THINK OF PEOPLEs WHO ARE ..."

STUDENT. 723

.
oy et
- 4

b ] Letie e
v . e .

(Please CIRCLE the number on the word scale" that hest expresses

po d .-

« *
L

‘1

1

UNHEALTHY 7

HONEST co

SAD. . T

LOUD

LAZY ...

~

(<S8
wm

COWARDLY.. = *

NOT RELIGIOUS \ .
S oA . 4 - ? 6"“‘

i ' DISHONEST
\
HAPPY
» v
QUIET .
T, HARDWORKING'
' . . BRAVE
: ‘ » RELIGIOUS
‘ POOR °
]

. INTELLIGENT
‘ \
WARL IKE

't . PROGRESSIVE
)‘ land

L4

7. RICH

7_° IGNORANT - .
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7 PEACEFUL T
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1m@es 'of the Chinese.

’

Lo Materials.’ pape 3 or four hoxes 6f craybns, masking tape,

- . s

.
N
J . I3 K4 - . . ' . .o
N . ’ - v . . . -

.Introductioé: -

o T * . . . ..

.4 -

- ' This actiVity 1s an alternative way of elLCitingAstudents
) Students of all Aages carry around
o pictures in. their heads ofsother peoples. T o " ;,

-~ . . .
. , . - . .
. ' f B v .

. s . N -

e 92l§£££x§§‘ Students w1ll——-',. . ;o

e, draw pictures of‘Chinese based on their Current images,

. bt N +

1ist characteristics of their 1mages'based-0n the pictures
they ve drawn, v, - o B .- . ' .

[ ; N . .
.
. 4 *

' ' -
. . oot N . ¢
.

€¢heck off stereotypes they 355001ate With the pietures from a

v

s - list provided ih these materials, - N _‘:-

.
‘. ' [ ".

, v

" Lime: -

. Procedtireé:

e

Step“l:' Ask\class to brea} into: pairs or trios.
* " - . ) . 7

" 7 Step 2: Pass out paper..

' OF CHINESE PEOPLE\: (One picture per student ig preﬁerable )

. ’
- - :

. Step 3: Ask groups to tape up their pictures of the ChIn
Tl around the room. * ™ - ) o '

A v
PR

. R N .
- - " “ .9 .
.

discuss at least'S questions regarding thei{ images.and pictures.

h 24

KA

-
.

Iistruct, groyps to DRAW PICTURES

ESe

g

t 'Step 4%
flll out the handout.

,( Step 52
to fill out ‘the, handout. oot
. Step 6. DISCUSSIQN
1).

Pass. ‘out’ copies of Handout 8.:

[

Pass out copies of Handout 9

- vt .
¢ .t , N ’

-

. ~ .
s

L 3

-
-

-

2
* S

a

LI

Ask studénts to

€7

=

P
a

2T - are negatiye’ Which positive? 'Which geither? 'Add .up

LI

Instrugt stuéE§ts'

Which £ the images .of Chinese you listed "in this activity -

-

.
NS
~ by

.
N

-

...'
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. - .l A -
the negative ones and compare with the number of poOsitive v
and neutral ones. Are there more nedgative images?
2).” How might someone with these images act toward a Chinese .
\ person? Role play a Situation and demonstrate what you
\ mean. ' ’ B ’
& N N N A .
3) What difference does it make.that we have images like these?
4).. From what sources (TV, magazines, parents, other relatives,
- friends, newspapers, c0m1cs, etc.) do you thi you derived .
’ \ these images? SR - r
\ ) S . . o
- ' i - T
* ~—— 7 .
) » . »
' ot L - ) ~ .'
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ey T ' HANDOUT 8 +  STUDENT 8:3,
|.“ ) \ ) , ’{")”A
o L. ' , CT o
i ! ) ) . ' s :5 ;
) e | ‘~ r . -. 1 ?r -
According to the group of pictures your fellow students have
_« . drawn, what are the CHINESE like? Use short '‘phrase descriptions
in each of the 'below categorles thaf apply. - e
s . . . _' , ,‘ » ' .
. ' 4 n” 4 o g & . .
"+ Clothing =- . o o T T
) : .’Hai;: étyLe:-- ‘ .,.‘I - , - . L.-q*,uc..;"t .t N «: ¥
. s . ) . I . .
‘ ! . " \ ’
B . » 2 . .

. " . Hats ~—— - .’ « e : ' -
. < . . .

‘Y . - 0N
! ' ’ ) > ( - * M ¢ ) ' ‘ !

s 'Eye‘s 2. -~ N ‘ _t . ,

* !;.~ - e 0! . . e . L. ’ . ! ) - . .
g -’ Mouth and teeth - . ) R "
y ,‘.,nl.l" .’ . i : . 7' ’ ) .
Facial expr_éssion (happy, 5ad, etc.) -- N
° :._- ¥ .“l“ o e ;o-'. ' . ¢ 1 N
é . Other facial features (nosé, ‘ears, etc.)
' . w ' ” . - - L { La] b T "
‘ T L'anguag'e (if appI:icabfL,e_) - R g
. '7 . . s -' "' . , .
.. How they talk .. i € - : N
4: ' ‘ i e - ” . A’ ’ : ‘ .
R Where they live (1f appllcable) -+ " L !
; “ : -~ . - ] v ' \ ‘ .
o What thEy r’e doing: - o c, '
g ¢ ) . . AI ‘:_ ‘e Al - . .
P . v {
co T What they °eat (:,f applg.cable) ‘
¢ 2‘ ' - -' . " [N - lf \ «
> . How they eat (q.f apgbxcable) . Co S
‘ : R v . ' ' W T .

.. Other ‘characteristics you .notice -~ | . 'Lo‘

k4
'
L £ . "
9 « ‘e X
. L]
L
v . N “* A
- . 2 .
. ’ s A 0 . 1
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’ HANDOUT 9
A

2 .
| : .

According to the pictures and the descriptions you wrote down
in Handout .8, which of the characteristics listed below couléd’
;you check off-as, images of the Chinése some ‘Qf your class members

~

' have? . - N 7 . .
° ’ R : b N \ . .
~L~ < L/’ T . ] . 1] -‘ .
«_ Chinese people look alike ) . e
Lol UL oM » ) . - - . vy
: wear pigtails -
IS : ,
have buckteeth )
\ J ‘ . . .
- " wear pointed hats ) ‘ ‘
are yellow in complexion - v v
: A . , |
: are happy . .
» : .
are sad . ‘ . .
. have slanted eyes
-9 ' -
d wear goatees and mustaches ) .
ride 'in rickshaws
. [4 - ~
- wear sandals , : ' y
. \\-«.‘
speak broken English ’ "ﬁ
v 5 ) ) ~ - " )
have a strange language ' «
have straight hair .
dress aljike , o .
' other images? _ . M
) « 8 L .’. g . . - .
} ‘ l“ N ’? ! . * ‘ ‘ . ‘
- . L 4 - ~
» \ ] . . .
' 4
i '. ' ¢ A - * ol -~ ‘ . 1 ) ’
e . :




TEACHER. 9:1

3 . ' . A \
‘ Title: 'CHINESE GREETING CARDS* (Based on an exercise written by
| . - H: Thomas Collins, Director of
! ‘ Introductjon: . Schools Program, Center for

. Global Perspectiltes) ¢ '
One way of getting out and checKing stereotypes of the
. . Chinese is by asklng students to part1c1pate in-this activity,
' then immediately follow-up by asklng them to participate in
"Comparlng\Images (Activity-14). 1In doing SO, ,students can
qurckly uncover many of the current 1mages in’ our society regard—

. ing the Chinesee . ‘
.ot ) . \ \
\ |

Objectives: < \.o-o
Students will list in one or two word descriptions stereotypes
of the Chinese based on the collection'of greeting cards slides.
Students will gather addltlonal data by collectlng greet1ng cards
on their own. \ . . ' :

.

. AR -
Materials: Chinese Greeting. Cards slide&*; 35 mm slide projector

-

A

Time: 30 minutes .

. Précedure: L -

. Step l: As students view, the slides in the set, sk them
to WRITE BOWN ON A PIECE OF SCRATCH _PAPER WHAT THE CHINESE ARE
t LIKE BASED ON WHAT THEY SEE "IN THE SLIDES (one or, two word )
descriptions will do). Here are some questlons you might !
mentidn to help guide them. R ,
What do the Chinese look like accordlng to the slides? (Hair,
facial éxpression, nose, eyes, clothing,, etc.)

. What can you say about’ Chrnese language kased on the slides?
What can you say about Chinese cystoms? Philosophy? Anything

. else?

. * . . .
. Step 2 When you've finished showing the slides, list as
many student responses as you can on the chalkboard. The longer

- the list the better. (Leave some space for student responses
ot in. "Comparing Images") , . .
C ( Step 3: QUESTIONS ' -
+ 1. Which of the descriptions you wrote down do you think are
accurate? . -
e " 2. 'How would you go about checking out whethercm not they are
" - ‘5 accurate"° b . ' - '

' - ' *Chinese Greeting, Cards s11des are in A-V kit.
0" , R . . ’ i 34__ . . . ]




TEAC?ER 10:1°

\

WRITE A STORY
\

”

Title:

Introduction:

\

)

In dealing with students and their perceptions of other
cultures it.ig important that stydents recognize the tendency
people have of seeing others as different or strange and'not as
"familiar. If we see another group as. different or strange,
then we can treat them drfferently than we treat ourselves.

In times of war. this process allows us to see other groups of.
people as non-human . In this activity studenfs are asked to
write a story about the Chinese using a list of works with-’
which the students have common experiences.' Will the students
use wo&ds to develop strange and exotic stories about the
Chinese. If so, why ?

Objectives: |

—_—
Students Wwill express their images of the Chinese by writing
stories using a list of commonly used words.

.
€t

s H
Students will state hypotheses that might explain why we tend
to perceive other cultures as strange and different.

. ot

Write the word list on the board or overhead
pr ctor.

.Materials:

L]

Time:

1 class/period

-~

Procedure:

1 . ’
Step 1: "Write the list of words-on the chalkboard.
A- ? R -
/ Step 2: Have the students form pairs. Ask each pair to

write a story using‘the_list of words. Tell the students that
they don't have to use all of the words but.they should use at
least 10 of them. One person in the pairs writes a- story about
China and the other writes a story about their state.

Y

Step 3:
the entire cl

Step 4:
Ask students
China as stra

selves.

T
[y

associate the wo

“

Have some of the students read their stories to
ass.

-

AR

‘In what ways are the stories similar-and different"
to suggest reasons that would explain why we see

ngg.and different in our stories and why we don't
ds the same way with China as we do with our-




STUDENT 10:2
> A

Bread \' “' ._ ) ( -

0 . - . §
Candy ‘ .
Soap

. Cereal .

Water

Horse

Bank 3 o

Car ) ‘ " - 3

Schooi

) . Tennis

Beer . ]

A . \ -
‘Bicycle‘ .o . ’
Funeral ) .
- Breakfast
o Shirt : ' IR \ ’

Movie
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o R ',. TEACHER 11:1 \
\\ ’ . . . ) ’ A
4 -~ ’
() Title: CHINA POSTCARDS S , , .
Introduction: ’ ) ’
! . . . . o PR
' -™ 7 So many of our images about others are strongly determined,
‘ influenced and reinforced by pictures. Pictures have a tremen- !

dous power over our perceptions of other groups. In this set of
activities students have an opportunity to discover how pictures
influence, Qur views while learning skills which will allow the
students to ev&luate and use pictures from other cultures.

v : Objebtives: - ’ . . . //’ 1//
/ . / ’ . ’ //'
"To determine student perceptions of China by having them selec€
5 post/ cards for inclusion in a textbook on China. - . <’
/ , “
To evaluate students' initial selections after having partici-
pated in séveral other activities that test student perceptions !

of China. : - ‘
Materijals:
‘ You will need postcards from China. -.These pqstqards ‘are avail- '
able for $l 00 for a package of 15 fram China Books and Periodi-
cals,‘Inc. > .
. West CoasteCenter ’
. S 2929 Twénty-fourth Street C
e " San Francisco, CA. 94110 ., \ .

There are over 20 different sets on these- four general topics:
China's Fine Arts =~ | : -

China's Cities & : s ’ o N
China's ‘Landscapes ) . @
China's Sports,” Ballet|and Opera ‘ ,

Orders take 2 to 3 wee ) iv: .

Procedure: - - ,

step 1: Divide the class into groups of.3 tQ 4 students.
Tell the students that they have been selected to pick the
photographs for the new textbook about China that is being pro-
duced for their schools. There is only room for 5 photos and the
group is asked to pick the most representative or common pictures

3.

o

to .go into the text.
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1
oo

. e / | TEACHER 11:2
! ) s h A ]
Lo ' ' f‘!
Step 2: Hand- each group 15 to 20 cards (if possible)

from whith they are to make their- selection of" ‘the 5 most common
or typical. Ask each grouﬁ to select a representative who- will
present their group's selections to the rest of the class -with ,
explanations about why that choice was: made.* '

. . Step 3: As the selections'are presented, ask a :student to
record reasons givenvfor the seIections. Keep this document and
the cards chosen for later in the unit” ’ k\\. . '

Step 4: i!;u may want to discuss some of the choices., o
1). Did the ¥roups ‘make’ similar choices? What were they?

‘2). Was each.group in. agreement as’ to the choices?

3). How long did it take to make the decisions? . P

-

Step'5: Afte .students haVe examined their views of China

by parficipating in| other activities in the .unit, have them
do the activity ggain. Check their new choices apd reasons with”
the rerord of choices they made during the first round. - .
1). Did ‘it take longer to make “thé decisions?

2). Was.there more or les§ agreement on: the selections?
3). Were any selections‘different? If so, why?

’ . . v Owfan SN
. SR IR ST 4
-’

5y

/-
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TEACHER 1241
‘B

AS

Title: . CHINESE CHILDREN'S LITERATURE ' "\

‘" Introduction: - \

=

This activity proJldes'oné means of checking your students'
perceptions about Ghina and the Chinese ﬁﬁth some actual data
produced in the PRC and by Sﬂe PRC.

.

Ob]ectlvgg ? . o . ' ,

-

Students will list spec?rac images of the Chlnese and Chinese *
socjety from a series of b
Students W1ll compare Chinese 1mages of themselves W1th their
own 1mages of the Chinese. ) W .
.. ’ ' -
Mate%ﬁﬁls: Packet of booklets from China*
. . -~ 5 ¢ \

Time: 2 class periods

Procedure: ' s
+ < Step 1: D1s ribute children's literature booklets to
students: Allow(plenty of time for study - to pass them

,around so that udents are exposed ﬂb a variety of the booklets.

N
Lo

Step 21 Make certain each student has a booklet (this

"‘g,‘act1V1ty could be done in groups of 2-3 students as well)

Focus on having students write down answers to the [following:
1). What do the Chinese look like in their own J.mages'> Be

‘,,. Ty specific.- -
) & . . What kinds.of act1v1t1es do chlldren engage 1n according to

~the stories? e : -

_ ' 3); Descr1be the geography as its portrayed in the booklets.\
4). What's important to the Chinese,,according to the booklets?
. S < R ' JER
T /)//‘ Step 32 Ask studentstto go back to their responses in °

U ot

. "When I Think About China, I Think Of ..." or in "Chinesé . -
. Greetlng Cards. Ask them to compare. th&;r 1mages with the- f

S, the booklets. Which do they think® are more accurate

" ~ Dy ptippewof the Chinese? Why? \How do- thef account for the

*order from: China. Books and Periodicals

= - »
-
; / 5 - ¢
] - ; . ar '] P ;
. ' N
.

’ o .
- , {

- 39- .o ' ._ 5’."

" . .
. N . .
) . . L, . L ., .

»
P2

ooklets wr1tten for children #i the PRC.

P
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.Debriefigg
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- Objectives: Students will ...

rg

. . ‘ TEK”ﬁER 13:1
: . B -'4‘,;
N ' 3 4 yf“
Title: GOOD CHILDREN (Adapted from an activity by Barbara ,

A. Smlth)

N ' .
A4 ' N
4

N L4

" act out a dominant value of thé People's Republi¢ of China —-

A}
J /

' c¢poperation among children, .
unsramble a set'of picture'stories, ' . )
diséuss the relationships between PRC cultural walues and the
stories S . ) . o, ¥ e

B3

Mgterigls: Good Children activity* .

‘ A N /’ L4

‘ Time: One class period (or less) . L.

LN

ﬁroceduge: ' . ‘
"Step'l: Post the titles of the stories around the room."

Step 2. Distribute the pictures. "(If necebsary give ‘some’
P v

part1C1pants two pictures fram the same story so that all the

pictures will be used.) : . c
Step 3:' -Give the fOllOWlng instructions. .

1). The signs you see around the room are titles to some
,picture stpries. You -are each getting Jne piece of one of
the stories.,

2). Your task is to find the people with the other piecés to

)

the story you have. There are 6 or 7 pieces to each story.

3). When you have Ffound all the parts of your story put them
" in order, figure out what the story is, and ‘decide which

. title fits. - y
4). When you have put all the stories together,. stand near the
title of your story. . .

5). No grdup may stand by their title before the. other groups °

have put their stories todether. You may help each other.
. You must all finish at the same timeé. «No group may finish
ahead of another group. ) ,

)
’

»

1), Tell your stories. ° ‘ » C.

Ibeing taught’ hy the stories? .
. " . M , . ' . . - .
. . R ) o - 40 - , ) .

- *
. 2) . Which society did the stories come .from? What is -

-




. TEACHER 13:2
' v ) . . B
. 3). Are there 1nst1tut10ns in our own society that teach

similar values? -If so, what-are they?

4). What was_ significant about' the way we 'did this activity
- in terms of learning about the sotiety?

\

-

*These picture stories-are from a bgoklet entitled Good

Children which .is allablé for 50¢ plus 35¢ handling from
CHINA BOOKS AND PER DICALS West Coast Center, 2929.- 24th St.,

San Franﬁ:isco, CA. 94110. >
. N - e

8
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_ TEACHER 14:1
. ' B

[N

Title: COMPARING IMAGES

Introductjon:

-

Here is one answer to Question 2 (Step 3) in’ CHINESE .

° GREETING CARDS. How many of the images conveyed in the greet-
ing cards are NOT confirmed by the data presented in this
actiVity? . ' . ' v 'g

Objectives: .. : )
Students will list in one or two word descriptions, images,of ///
the Chinese from the pictures in the slides.

» Students will point out discrepancies between the images they , .
listed in CHINESE GREETING CARDS actiVity and images they list N
in this activity. .

. ° \
\

Materials: Comparing Images slides*; 35mm slide projector

s" q s’

Time: one class period . -

~

Procedure: : o ) "
Y . . .

. Step 1: As 'students view the slides, ask them to WRITE

. DOWN ON A PIECE OF SCRATCH PAPER WHAT THE CHINESE ARE LIKE
BASED ONLY ON WHAT THEY SEE IN THE SLIDES (again, one or two
word descriptions will do). Here are ‘some questions to help

*‘guide them: ° - . .
1). wWhat do the Chinese look like according to the slides?
(Hair, facial expression, nose, eyes, clothing, etc.) T e,

2). What kinds of actLV1ties are they engaged in? ‘
3). What can you say about Chinese customs? Philosophy? etc.?

~  Step 2: ,When.you ve finished showing the'slides, list as

many student responses as you can on the chalkboard. The longer

the list the betters , . S

y . . . . N N
) Step 3: QUESTIONS:
. 1l). Did you find this activity more difficult or less difficult
to do than CHINESE CREETING CARDS?2 (Many students will find
- " this activity more difficult because the images are not
T stereotypic, thus less easily expressed.)
2). What did you find out about the Chinese from this activity
that was not listed in your responses in’z%;(greeting card

' | - 58

\

- - -42- \




3).

.
.

~

. 4) o .
' . TEACHER 14:2
B
activity? (Possible responses: Chinese are engaged in .
a lot of industry: Chineése not ‘buck-toothed, etc.)
What other data sources’'can y@a think:of that you could
use to check out the perceptions?

. 4

~

Y

-'*Comparing Images slideé available frém:

Center for &e&qhing¢l§fer

X}

*

nationa

€.

-~
-

1 Relations

<
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* . TEACHER 15:I- N\.
B s *
N - - - - .
Title: WHICH IS CHINA?* P . e a8
Introductjon: oo . <L 5{ S s i
This act1v1ty can be used as- one way ‘of" breaking ap . -ﬁ'

stereotypic.images Of the geography of China by.shOW1ng its '
geographic diversity. (A word of caution. these-slides may '”
give the impression that China,is totally rural and has.no "..%. :
big cities. Students-should understand that China‘has 16 .
cities. with populations over a’ million ) Several of the - scenes v N
could be taken' for parts of the United States._ Hence, posSible ’
stereotypes students might “have”. about China congisting of nothing
more than terraces, rice fields ‘and tHe Great Wall cpuld be
challenged by this activity. f

z

Objectives: |, - ' . ) . R
- A - . . ., ‘

Students will Be exposed “to slides showing the diversity of \
China's geography. ) . . '

N ' . ' :
Students ‘will be asked tpo hypothesize about, what stereotypes might
have influenced their thinking about the origin of some of the .
sceries. ‘

)y 0 )

.

, . N
R [

Materials: "Whfch is China?" slides**; 35mm siidé‘projector'

. . 7

Time: , 30 minutes ° Jo oo " - _

v - ? . {
Procedure: B B BN .

L\ Y -

L]

Step'l: Show slides. XAs»you go through the scenes ask
which ones are from China and which are -from the United States.
Then, explain that all of the scenes are from China.

! "] Step 2: QUESTIONS:
1), Which of the scenes might have surprised you when you ST,
, learned of their origin? '
2). What stereotyPés do'you .think were, ;nvolved in your making *
thevJudgments° - l : . . ;

. o R l . o

R \ [

'*This activity is an adaptation of "China's Geography" developed

by H.  Thomas.Collins of the Center for Glohal Perspectives.

“
-~ . .

'**"Which“is China?" slides aré in A-V kit to Images of China.’
Available from: Center for Teaching Internatiohal Relations
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;’:'::Titlg':'- FACES*

’ 1 H
20 . ¢

- ' TEACHER 16:1
: ; _ B .

. Introductiom: . ‘

» L .
“ )

. This activity would help break the stergotypes that .

* . "all Chinese look alike," and haue stereotypic facial charac-

.

teristics.” All of thé drawings included in the activity were
done by Chimese in 1973 in the Peoples' Republic ef China.

Objectives: . ' R . I T
' ° " . l : . ’
Students-will write down countrles they thlnk the faces are frOm.

3 a 1 \l
Students will check what they haveAwritte_-down against accurate
information about ‘the origin of the drawings. , :
- . - ‘o L . S T 2
Materials: "Faces" slides**; 35mm slidé projector’

. . . . l‘ [ = ) . - ey
Time: one hour . . ) A - Jo )
’ . s [ .,’ ~ f . L ¢
Procedure: .. L ) ST
. - * P " e ¥ o>
‘' Step. 1: Ask students to’ go t réugh Ehé drawings one at »

“a time. Ask them to write down the“name qf~a country ox place -

rn,’he~wor}d where they think the-ps $oh in the drawing is froém.

r‘.‘

<

, . Step 23 "Spend a few- mrputes 1 ting all the different - /\;2%*‘ .
countries- they ve written“their IlstT on the chalkboard. Ask
their reasons, for maklng the' choices hfy dld. i

A
cor

Follow p« - . DA S e e '
-~ \ R ) ‘, RS . . ‘ (\/

. HOW DID THIS ACTIVITY AFFECT YOUR IMAGES QF THE CHINESE?

(Hopefully; it will have helped- breaX down the stereotype'

many people havé that "all Chinese loog allke. . .

' — I ‘

*Based on-an“‘exercise written by H. T?omas Collins, Directdrh .

. 8chools Program, Cehter for Global Pejspectives.’ . oo

»
o
| K) 2

**Avallable in A-V kit to Images of Qbigg from Center for Teach—

ing International Relat;ons. ’ i
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S : TEACHER 17:1

Y . . ' B'
o \ . litle: PICTURE SEARCH S |
v . ' SRR ..
Introduction: )

Pictures can have a power ful influence on the images . .
people form of other, cultural and national groups. Students - '
.are asked to point dut what seems unfamiliar to them and ;
why in a 'series of slides from China. Then they consider .
-what might"seem‘strange to outsiders about their own community.

. - , v

o, . Objectives: ¢ o
Students will view five slides taken from pictures made in the
\ Peoples' Republic of China and list their perceptions of what
A seems strange in the slides.

Students will reverse the contekt by hypothesizing about what
may sgem strange 'to people from China about the students' own
" community.

\91'
Materials: Picture Search“sitdes*T‘%S'mm projector

~.
)

’ . Time: one class period
] * ° e N ' -

Procedure: . 3 ‘

.. Steb 1l: :Explain to the class that they are abaut to, see
. 5-slides. As they view the slides they are to .write down
. . anything that strikes them as strange in each slide. About 60 Q!E.L

~ . seconds on each slide will do.
£ [}
- Steﬁ 2: Go back through the slides and ask what students
- wrote dowh for Step, 1 for each slide. gccus on two questions ,
about the things students wrote down: v
¥ . 1) What *about the picture seems’ strange? .

* . 2):. If this picture had been taken in your own commun,,yd,wouié-‘”"'
S ’ 1t still appear strange to you? Explain. e

| N
« . . - \ - '
\' Ask students to take pictures in their own community that oo
- ) they think would appear strange to. people who live in China.

Ask them’ to post the pictures around the room. Ask for expla-
nations as to why students think the pictures they've taken
. o~ might appear strange to peoplé- who live }n China.

.y ]

‘. *Picture Search slides in A%V kit Avyailable from:
" Center for Teaching International Relations.

- ‘ »
) ‘ - . ’ " \‘
QO . . . - 46 -
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. . EACHER 18:1
v . . . ~ . B 4

Title: CHECKING PERCEPTIONS: THREE WAYS

Introduction: °,

) This activity preesents three modes through which students
can broaden the information base they're using to help them
more accurately perceive the Chinesg. All of the pictures were
taken from Chinese publlcations. Thus, the plctures present

a collection of data from a frame of reference different than
-most students may be used to.

-

Objectives:

Students will analyze a set of pictures from Chinese periodi-
cals using three modes of amnalysis. ’

SQPdents will compare their findings among the three modes.
R N

Materials: "Checking Perceptlonéﬂ Three Ways" slides**;
35 mm projector

Time: one class period

\\

N

Procedure:

Step 1: Divide_tlass jinto three groups -- A, B, and C.-
Instruct Group A that as they look at the slides you are about
to show, they are to jot down things 1n each.slide that appear
STRANGE to them and things thayygppear FAMILIAR to them.
Instruct Group B that as they view the;same slides they are
to Jot down ways in which the Chinese are "LIKE US" and "UN-
LIKE US" (meaning like and unlike the way they perceive life ta
be in thé United States). ns#ruct Group C that as they view
the.slides they are to lis:{Qayé in which Chinese people and
Chinese life have VARIETY (how . Chin:se are different from each
other) . ‘ , .

} S

«
[

Step 2: Debrief Group A. Ask the members of the group
what they wrote down. Did alL‘members of the group agree on
what was strange and familiar about thé pictures? Explain.

What does it mean to say something is STRANGE? 'Let students
Struggle with this, but somewhere along the line it's important
to point our that “stramge" often means that we're not used to
seeing or otherwise sensing whatevek we're perceiving that way-:

I

J - - 47 -
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. '

, that- something or someone is "like us?" "unlike us?"

o, ' ‘ TEACHER 18:2
) : ) B.
o« '
Labeling ‘something "strange" says more about us than it does
about the picture. Expilain. What does it mean to say some-
thing is FAMILIAR? (We're used to seeing it; may be comfor- ’
table with it; etc.) :

How would you go about making something that seems STRANGE
to you in the pictures .become familiar to you? Chobse one
"picture and try to make-this change. It should become clear to
students that the-changes are changes in THEIR PERCEPTIONS, not
in the Chinese.

How would you go about making something that seems
FAMILIAR to you in the pictures seem strange to you?

Step 3: Bebrief Group B. Ask the members of the group
what they wrote down. Did all members of the group agree on
what was "like us" and, "unlike us?" What does it mean to say

Propose a contest between two subgroups in Group B.
Whichever of the two groups =--'the "like us" group or the "un-
like"us'ggrou - can come up, w1th the longest 11st of ways in
which the thnesefare "like us" and' ‘unlike us" respectively,
wins a prize. ' e -

.
$\ -
v ]

- Step 4: . Debrief Ggoup C. Put all the data from .this group
on the chalkboard. Go back to the list of stereogypes compiled .
in the act1v1ty and See: how many of them now appl he Chinese.
When we are looking for .the variety of a culture, is it easy
or difficult to find? How might you use this techmigque to
challenge your.own~stere§types? . e

) L .

*Pictures are from CHINA RECONSTRUCTS, CHINA PICTORIAL. ; ///

\ . . .
**"checking Perceptions" slides available from CTIR.

3
-
)




- T%;le: ART AND VALUES*

Materials: Art and Values slides*; 35 mi slide projector
! . .

¢ 4 . TEACHER, 19:1

Introduction:

This activity uses contrasting art forms from China to
illustrate how we can hecome trapped into certain images. y
5, % ‘

Objectives:
Students will list values of the Chinese based on two sets of
Chinese art slides.

-

. ' " .
Students will discuss the influence of the data base on forma-
tion and reinforcement of images.

Time: 30 miﬁutes

Procedure:

Step 1: Explain to students that they are about to view
some paintings,and posters. .As they view the slides, ask them
to write down what the people of the culture are like based on .
their art. (E. g.; aré they violent or peaceful? Are they
industrjal or rural? etc.) Show first series Of slides.

i . “ Y\

Step 2: Explain to’students that they are going to see
another series pf art slides and that they are to do the same
task as 'explained in Step 1 for this series -—~ to write down
what the people are like based on the1r art. " Show second series

- of slides. ’ . ‘

Step 3: Compile lists of reactions to each set of slides

on the chalkboard. How do the reactions to the first series
of slides compare with the reactions to the second series? .

. Step 4+ Explain that both series of slides are from the Y
PRC, and that both were done in the same periqd of time --
after 1949. Discuss the following statement: THE IMAGES WE.
FORM OF OTHER CULTURES DEPENDS A LOT UPON THE KINDS OF INFOR-
MATION WE'RE EXPOSED TO.

" *Based on an exercise developed by H. Thomas Collins, Director,

Schools‘tProgram, Cen;eﬁQibr Global Perspectives.

" **Art and Values slidksn A-V kit to Images of China. -

65 .
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v

In this section students examine some sources of informa-
N tion that have led to popular stereotypic images of the’ Chinese
in the United States. Moreover, they are.provided with oppor- .
N tunities to apply their knowledge of“stgrebtyping—to these
sources. ) : N ' ’ ..

-
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Objectives: ’ . - : \'

‘6). How do you know this person' s school days took-plai?ﬂ;g the

- . - N ]

, ‘ S TEACHER 20:1
\r ‘T?“\ ] . . . Yoy

) . r ‘
‘Title: WHAT WAS: TAUGHT ... AND WHAT I GAUGHT .
N - R . :/ - . . 4o .
aQ L v N

Introduction: ' PR IR o
" i . | CC

Remember 8th grade soctal studies, or the T.V. reports ¥
about China? Most of us were taught a number of things about
China bothin-and out of school. The question is, what did we
learn? In this activity students are expbsed-to an essay bf
a person who went t6 public schools in the late 50's. After
reading e essay studen are asked to answer 'the question for
themselveS.- Is what is taught ... what is caught?

i
3

‘ .

~ N .

étudents will recognize by citing specific examﬁies from their
own' experiences that what is taught‘to them is not what they
remember. . .

o 1t .
. .

Materials: You may read the essay or dupllqate coples for each
. student in the class. . .

. - - : ¢

Timé: ©one class period ‘ o,

')

.-~

K

‘Procedure: g ’ ‘ -

3

Step 1: . Tell the students that you would like to read.to
them (or.have them read) an essay by a person who wrote down
some of the ‘things he learned about the Chinese. Use the

following questions to analyze the article. -

1). What was prohably taught in the classes this person attended
school? .

2) . Wh{ are the views expressed in ,such a stéreotypic manner’

3). Which statements are true?

4). Are there other things a person should learn about China? >

'5). Why is there a difference between what is taught and what | | )
is caught? - * o

late 50's? ' ) k:’ "

- . ¥ . - L~
» \
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¢ WHAT WAS K BAUGHT ... AND WHAT I CAUGHT ABOUT CHINA = - -
\ ' by ‘Gary Smith . \ L .
.' . . . . ‘, . ‘ . - "
= BRI .
Here, 1n summary, is what' I remember about China and the
i‘&hinese from my school daﬁF. T & : S

L2

soldiers form- platoons to attack Chinese

it S.rows of 1li

. -
v -

" : STUDEM‘ZO?Z'

* ~

\‘)

In times of war , American
"mass." There are so
many of them that, you could march .them in rows of 8 (nowadays,
off of a cliff into the ocean forever ... they
reprodyge so fa (I‘wonder how they do that while they're
march;ng’) 3 “( ) . C o

v

There are millions of Chinese"

‘a

Chinese people dqn t care much about human liEe.

They work,

s ,them.

'work, work all the time.

If ong of them gets killed, it doesn't .

matter to them because tﬂere are so many other Chinese to replace

&

Jpaces'behind the men.

"but théy do it anyway)®

sayingsr.vand most of their childagr ara orphans. ) L
The:Chinese were first to do Iot oﬁ things._ The Chinese
_invented gunpowder, porcelain and firecrackers. ' They don't

“for a féy

Chinese women have their feet bound ... I don't know. how they -
walk, but it sldws them- d becauise they remain at least &6 :
Chinese gat’everything With chqpsticks .

Gh is. mpossible to do with chopsticks,

A Chin can *live for weeks on a

- Chinese wrifgibickwards. They have wise

iChinese ha slanted eyes ceo bhey all: look alika too. = -7

...they all eat rice (wﬂi

little ball of.rice.

celebrate: the Fourth of July with firecrackers ‘though. Instead
they celebrate the Year of ‘the BOg or spmething like that. .
The Chinese ipvented a lot of stuff, but they didn't _know .how:
to, use ‘it right. But we could use it right. Americans are

good at that. . :

] . . . -
) . . [N . -

"QPne’ time the Chinege got'together (they- “massed") and S
built the Great Wall, They did it b cauee they were weak and .
didn't want® ‘to let other people in tWeir country. RN —

. ) . ‘., 0 ‘. o . s
China is a sleeping dragon. ‘THere's not much to worry about
years, however. They don't have any navy; but it - -
doesn't matter because they don't have any gqps any way to, »,
get’ over here' to attack us. They have an atom bomp, but the i

only way they.qanideliveg it is 1n an' American plan left over \

»’

from wOrld War II. <, ts
’ X ~ - *.“
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R ', . . STUDENT 20:3 :
Someday the dragon w1ll aken -- and will we be scared.

The Chln%ée will figure out h to: get over here and get guns.
from Russia and overflow 1nto '‘America and their sheer numbers

L4
’

will kill US’Off." T ..

‘ A Chlnaman will work for "10¢ an hour, whereas an Amer ican
wouldn't think of workiny for less than $2.50 an hour. That's @

,another way they're going to kill us off.’

v
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C "¢ TEACHER 21:1

“

. ¥itle:. "HOW TO TELL YORR 'FRIENDS FROM THE JAPS"*
- R y ,
N - . ~
Introduction: . ’

[]
Y
t

Students look at:stereotyping in one of its most extreme
forms in this new artiéle written shortly after the bombing
. of Pearl Harbor in 1941.) This example illustrates how politi-
cal factors, in this case the war, can have a profound in-
fluence on perceived’ differences. Students are asked to follow
<>;p their reading of the article with a search for stereotyping
t other time periods.

v

Objectives: . o
Students w1il llSt differences between Chlnese and Japanese
v, . as stated in the new article. . .

Students will sort out which differences are inaccurate.

Students will infex reasons why these differences were pointed
out in the article. -

p-

. | Students will search for other examples of stereotyping in
f maga21nes. ' *
' Materials: Handout 10 ’ A , .
Time: 2-3 hours. : i /

Procedure: ' . AU "t -

‘ ]

-§tep 1: Ask students to read .and study the Handout,
/) "How.To Tell Your Friends From the Japs.

- Step 2: Have students list at least 5 major differences
the author of the article pointed'dut between Chinese and

Japanese. : w

~

Step 3: Which of the differences make little or no sense?
«(Practically all of them are merely reflections of the times
and their authorship and say V1rtually nothing about Chinese

. and Japanese. What difference ‘is ‘there (assuming a any fruth to
the{comparlson), for example, in an average height of 5'5" and
5'2%"? Other cbmparisons are ludicrous.)

N
] - . [
”t
& . ..
.
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TEACHER 21:2

Step 4: Why do you thjink the article was written? ™\
(There were, of course, important reasons. Japanese were
defined as the "enemy." There was widespread fear of being
attacked, given our experience at Pearl Harbor. It was impor-
tant for us to support China in the Far East and our view ,
towards China was one of sympathy due to our perceptlon of them
as ‘"weak" frlends in the Pacific.) ‘

Step 5: As a follow up, go to the library and search
through o0ld news magazines for other examples of stereotyping.
Bring back these examples to class and share them with the rest

. of the group.

Here are some historical'periods that might be worth starting
with:

World War II (1939-45) :
Cold War‘(i948—garly 1960"s) - J
Korean Wat (1950-53)

Cuban Missile Crisis (October, 1292)

Castro's "take-over" of Cuba (1961) ..

Vietnam War (1961-1973)

~ - , ‘ N
\
.

wa
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" teristics prevail about these twd nat;onal groups.., .

A
N | - X
I
- . « ‘ . ‘

1 ) | TEACHER 22:1

Title: IMAGES OF THE CHIMESE AND JAPAyESE THROUGH GALLUP POLLS

Introduction: ) - S :

Gallup polls taken at different;time periods can reveal
a great deal about the changeability of perceptions regarding
the Chinesé and Japanese. Students can hypothesize about why
the changes in perception occurred and about why certain ‘Charac-

~
¢ \

Objectives: ' ‘ . .

Students will make hypotheses about why the Gallup polls differ
at key time periods. - . *

A\
- B

)

Students will brainstofm ways of collecting and analyzing other
data to verlfy the '\images se€en in the Gallup polls. -

.
-

gatgr;als. Handout - dImages of the Chlnese and Japanese"

-
N f 3

Time: 30 minutes o " ' ‘

Pgooeguggz - - i : .

»

Step 1: Pass- out coples of Handout - "Images of the
Chinese and Japanese"
. ] C . - ” bl N
Step 2: Ask students “to make - hypotheses about why the
CHANGES in perceptions mlght have occurred in the three different

by

time perjods. Ask them to-list at least™ three hypoﬁheses.

1

" Step 3: Compile a list of hypotheses on the chalkboard
from the. lists made in Step Zi?bove. 8
Step 4. QUESTIONS ~ -
1). How would you go about checking your hypotheses about the
. changing- images of the Chinese and Japanese? (01d period-
icals, magazines, newspapers, etc. to’check out,the [l
"climate of opinion" of the times;. current survey of atti-
tudes using the same adjectives in the studen@%' community,
etc.) .
2). Which adjectives on the»Hanﬁout seem to apply to both the
Japanese and Chinese? ‘1T%ndency to lump "Orientals”
together in peoples minds. ).

-

- 60 -




‘theses. made in Steps 2 and 3 above. Then, ask them to

TEACHER 22:2'

- ' ‘ L

What are the three most commonly u'sed adjectives for each

group according to the Handout? Where do you suppose these ~ ,
images came’from? :
Ask students. to brainstofm ways to check out thelr hypo-

br’:.ng in aata to verify theii hypotheses. ‘

Follcw-up The data for the Japanese an the Handout is
m1551ng far the!year 1972. ‘Conduct a survey using the
a}dlectlves .on the sheet for your community for the year
1976 + What do-you fihd to be’ your community's current
images? . - '




Title: CHINA AND JAPAN IN TEXTBOOKS* -

Q ; . ' -~
How's your and your studené;"ethnocentric sensitivity?
Do you readily recognize bias and distortion in what you and
your students read? Here is an; ,oppo¥tunity to check out the
ability to recognlze and evaluafe different kinds of treatment
of both the Chlnese and Japanes in American textbooks.

)

ction: - ' i : .

Contalned in the series of cards are statements about
China and Japan. The statemehts were taken from textbooks
used in’'U.S.'scheols,”published during the 1960's and 1970's.**
An 1nterest1ng po;nt here is that school textbooks are often
assumed to be “"unbiased! 51mply because they are developed for

use in a school setting. N

. k]

The task is to read the statements and’ decide which ones .
are "OK" as they are written (context nofwithstanding) and which
ones .are "NOT OK" (contain distorted, biased or ethnocentric ° =«
views) . After comparing findings with other members of the )
class, students may find their sensitivity to ethnocentric "bias
enhanced a bit. | .

- ’ 0

e

Objectives:

N\

Students will read 18 statements from U.S. textbooks pertaining
to China, Japan and Asia in general.

Y

.

Students will sort the eighteen a into two pilés
according to their perceptions: and NOT O

Students will Share Iﬁferma\gon a their perceptlons of the™~__
sta; ments with other students in-the class.

Students will classify types of distortion, ethnocentrism and
bias according to the enclosed format. .

[N

Time: two class periods - ;,

Procedure: ’ ' RN
Step 1: Ask students to read through the packet .of cards.

As ‘they read, they are to decide which statements appear "OK"

to them as they are written, and whjch ones appear "NOT OK"

- 63 -
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S TN L f TEACHER 23:2
.' \l ' . .‘— '-’ P v L e \
. _to them as written. ,"OK" statements would be those that.
. cantaih no noticeable distortion or bias. "NOT OK" state-
. ments Wwould-be those that distort, omit,-denigrate, contain =
' s faul acts and implications or are otherwise biased toward
.the Chinese, Jgpanese or Asians in general. They should place
« the cards in two separ te‘pilesf "OK" and "NOT OK." _ .

‘ " Step 2: Ask stddents to volunteeér 1nformation about which.
statements they placed in the "OK" pile and which they placed
in’ the "NOT OK" pile. What is it about the statements that make
them QK? What is it about the statements that make them NOT, OK?
ASK’'OTHER STUDENTS TO COMPARE THEIR FINDINGS AND SHARE ANY
SIMILARITIES OR PIFFERENCES IN WHICH CARDS THEY PLACED'IN WHICH
PILES: - : -

t / . . « )
_Step 3>' Ask what new information students have gained
from sharing the information as they did in Step 2. ,
° ' _ Step 4: Pass out copies of Handout 11, "Questions for'
Analysis." . Ask students to go back through the cards and flll
'our the chart as best they can.
. , PR %

,. ' Step 5: . Ask students to share their findings.

¥ A

~

v

Follow Up Activitie_: .

1. Go'back through at least FIVE of the'statements.you

R decided were "NOT OK" and reword them so that they are "OK."
- ” S

o 2. Write a story about the Chinese and/or Japanese based
on the "OK" cards. Then write a story about the Chinese and/or
Japanese based on the "NOT OK" cards. Compare the stories.
What image§ of the Chinese and Japanese are conveyed by each of
.the stories? .- .

»
* -

. - 3. Us1ng the format provided in "Questions for Analysis,"
’ . go through your school's textbooks and other educational materials
pertaining to China and Japan and do analysesiof at least five

statements of your .choosing. .
' 4 B -

*All quotations for this activity were excerpted from Asia in t/
.- American Textbooks, Copyright 1976, by the Asia Society, Inc.
**It is not the intent of this activity to single out any author
and/or publisher for criticism. Point out to students that books
‘ ‘ 4 contain both useful and mishandled information. The statements
contained on the cards were taken out of context of other mater-
- fals in the texts. The ,idea is to have students learn to recog—
' ‘nize statements out of context, as well as recognize bias and

-

ethnocentrism. ' ( . ) . &ea
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HANDOUT 11 _ STUDENT 23:3

- ’ ‘ 'f'
(]  QUESTIONS FOR ANALYSIS *

lfm«\ggefﬁthe statement exclude or omit people it shouldn't?

2).

EXample: The typical secretary of the 1960's wore her.
. skirts much shorte; than other women of the era.
What's wrong? (What about mald secretaries?)

Does the statement contain a, stereotype or generalization
sthat attempts to typify the behavior of a certain group .
of people to the ‘exclusion of any other behavior?

Example: The Japanese wear impressive mustaches and laugh

T loudly at the erng times?
What's wrong? (Behav1ors described do not apply to all
Japanese ) W,

Does the statement imply that China and Japan should be _

"Catching up with the West" instead of-being judged by

their own cr1ter1a° . '

Example: Finally, after centuries of -struggle, Japan
decided to adopt Western ways and enter the
20th Century.

.
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STUDENT 23:5
1

¢ REGARDING MAO TSE-TUNG'S PROMISE OF A BETTER LIFE FOR THE CHINESE
Everyone would live happily ever after. While these were
mainly empty promises, they found sympathetic ears in a country
"where poverty and war had destroyed all other hope... The newly
‘liberated' peasants were organized into 'mutual aid teams'

v ’
At a time when Europe was rapidly entering the modern age and
new nations were rising, Japan was still living under feudaliéhx

L4 o
4

° S " . 3
REGARDING POST WORLD WAR II U.S. OCCUPATION OF JAPKN...,
. B3]
The occupation authorities instituted many significant changes
in Japanese life. Japen was given a democratic constitution,
‘ guaranteeing the people the right .to participate in their govern-
ment. Women were given the vote... School books were rewritten
" to teach Japanese children the ways of democracy. The Japanese
people have taken enthusiastically to their new form of govern-
the new freedom in  their personal lives. -

ment, and to<\ ] .
. . a . ’)

t ' ' - : . 4

»

.Red China 1is us1ng its grow1ng power throughout the region:..
If khey (nations trying for democratic forms of government)
fail, much of the Far East will be closed to the people of the
ree world American soldiers and arms have been sent to
utheast Asia to help keep South Vietman free' of communism.
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On July 7, 1853, the drews of some Japanese 'fishing boats in
. ) Tokyo Bay saw a strange sight. Into the mouth of the bay
. ’ steamed a squadron of warships flying a fore{gn flag, The
. Japanese fishermen were speechless with amazement, for they had
oy ‘nevep'seen a vessel propelled by steam. ‘
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Eekine...owns only 1.5 acres of land -- hardly more than a

STUDENT 23:6

6

. «
\ R .

Though we may fifnd it hard to take myst1c1sm and asceticism
seriously, more than half the Human' race has done so. Indian
transcendental ideas, spread.to China and Southeast Asia, and,
influenced Christianity as well. Such a career requires us to .
adjust our usual habits of thought and ask ourselves what we
would do and how we might behave if it really were true that
reality: lay behind the world of sense. How do you know that

.1t does not? How do you know that the Indian mystics were not

on the rlght track after all, and that it is we moderns+who are
who are chasing after 111u51ons° Many people in our time have ?
asked themse€lves thlS question. Many people in every age of 'the
past, from the time when such ideas first clearly came to b )
forumulated, have 'been fascinated by these questions. It would
be absurd to scoff and pay no attention, or refuse to take
seriously ideas that sustained one of the world's greatest and
most successful civilizations.

CASE ?TUDY .o ~

.

"backyard" in American terms, but an average-size  farm in
Y S \
overcrowded Japan. .

- ’ 8

¥
»

...to a remarkable- extent the Japanesé citizen can say what he
thinks, read what he wishes, and write what he believes.

~

L

9

The communist Chinese haveg tried to combine thesé small farms
into large agrlcultural operatives; with modern machinery and
methods. So far’ however, these methods have not been entirely
successful. But progress has been made, and agricudltural pro-
ductiodn in' CHina- has. increased. Y
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Communes are a failure...there is good reason to believe that
the average Chinese is not getting enough food to keep healthy,

,and in many cases even enough food 'to KRep'alive.

¢ A ’ *

The beggars at lef%'(in‘picture) illustrate the hunger of China's
‘people: Given all these conditions, disease spreads quickly.
‘The Communist goverrnment has been unable to solve these pro-

o S 11

\

blems that have long plagued the nation.
& . v

v 12

Japanese ocean 1inersfére operated with great efficiency. Their
ships which carry passengers- to the Orient are quite as com-

fortable and safe as those of any other, nation.

\\‘j A . | .

13

° o+ [
ﬂapanese children study much the same thlngs Amerlcan children
do. Englishlls also taught. “Japanese boys and girls even enjoy
many of the ‘'same sports Americans do, such as baseball, tennis
and swimming,. . -

L4

N\

. ' ‘ V' 14
, L \
Like its history and its people, the Japanese government is

interesting, but ea51ly the most interestlng thing about Japan X
is its economy.w R

. 15
Once Europe developed machines, and mastered the use of power to
run these machines, the West forged ahead rapidly. Now, be-
lated, the countries of the Orient are trying to catch wup.

' ’
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. How might you feel if you went to Japan and were.the only - A

" STUDENT 23:8 v

v, 16 i e
In the twentieth century, the peoples of Asia and Africa have
come alive. They have adopted the nationalistic creeds, the
democratic ideals, and the modern science of the West, and
they have demanded freedom from ‘imperial rule. "

3 .-
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person not sitting on the floor to eat? ... Why ﬁs this kind.

of behavior strange when ydu think about doing if in another
country or a Japanese restaurant? ... People have learned to do
different’ things because they live in dlfferent’places. These .
things don't seem strange wheh everyone else 1s doing them.

3

o N 18
- * i
Chito's youth had béen a rather confusing comblnatlon of JapaneSe
tradition and Western modernlty. . .
. . o
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KEY TO STATEMENTS FROM

TEXTBOOKS

*
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STUDENT 23:9
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§gIHA ,DEVELOPMENT BY FORCE, Scott Foresman, 1964 ,, pp’ 20,
Ed. scomment 3 Polltlcal ends are. achleved through
tricks and deceptlons rather. than motlyated by soc1al goals

'accordlng'to.thls statement.

3

‘

\

. 9THE‘§TORY OF
Ed. Comment: .

" Rosy.- comparlson '

-

JAPAN,GMcCormlck-Mathers, 1970, p. 44

N
Rl

- A)

tw

Ve
3. . THE WORLD AROUND U§ Harcourt Brace/ﬁo;anOV1ch’ 1965,
RE 136. EQ4: Lac& of mention 'of Japanes trengths and
v Jinitiatives. ‘ . ¢ ot i\v.

v “ . - . a * ’ ‘
4. EX@LORING THE NON-WESTERN WORLD, Globg, 1971, p. 227.,, o
. Ed Look wﬁ%t we're d01ng‘for them . . L

o’ 3’ -’ ° . N S
5. EAST _ASIA, Sllver Burdett, 970, p. 113. ' - . .
‘Ed:

Fictionalized, western version of Perry' s visit to Japan,
instead of us1ng Japanese accounts it translatlon. -

. s
v. . - ~ .

" THE ECUMENE,, Harper and Row, 1973,p. 132.

. ¢ Eg: The 1nscrutab1e" becomes‘approachable and understandable
- to'Westerners in this type of statement. .
. . “er - e 3 = on
" 7. JAPAN, ScottuForesmanJ 1971, p, 53. . * o M
’ Ed: Judglng Japan by our"~standards. ‘ Tt e
8. JAPAY , ALLY IN’ THE FAR.EAST, La;dlaw, 1967, P 27 o
) Ed ' Why should these- thlngs'be S0 "remarkable’“ o e
‘9, PEOPLE IN A CHANGING WORLD Laldlaw 1974, . A 71 5T
Ed: Progress in the PRC is’ admltted here, but only
qrudglnglx P .‘f - RO A
10. WORLD GEOGRAPHY, Ginn, 1974 p426s .27
: Eda A failure by whose standards, o e .
11.. EASTERN LANDS . Allyn & Bacon,‘r968 ‘plra02. P ﬂ“
EQ: ConcentratiOn of‘fattures of BRC. 'a‘;'. PR
. N Py S N * - * N
v A - . . ,.( N ¢ ‘ . » ..“
" 12. EASTERN LANDS,,Allyn & Bacon,_1968, p. 403", P : .
. EQ: Japapese»see&ety_is~acceptable to ‘the extent that it is . '
- a reflectmon of our own. .’ o ‘ fﬂ" e -
13 EXPLORING A CHANGING WORLD, Globe, 1968, p. 474. .
. Ed: Comparing from. the _familiar in the student s knowledge
* might easily slide into ethnocentrism. L Loy
- [IN " ’\, . . v - \ ' ) N S - ¢ , -
3 . . * ) '_ \‘r- t . - - : \ "?\ ¢ .. . .
:’0 N .'/" . o ; 71 - . \\. ’u 4 * , , ) v
. i o . ” - . , % ™ 3 . L B ) “:
¥ w%. T i ' - -l ! "ﬁ/ » . ) on‘
! Y - g o \ - / , -



oo, - N : STUDENT 23:10°

t

DIVERSITY OF IDEAS, Harper and Row, 1872, p. 94.

EQ:* " Why ié\Japan s economy "the most 1nteresting thlng?"
Judgment by Western standards

THE WORLD TODAY', Webster McGraw-Hill, 1971, p. 528.

Ed: East Asia is trying to "catch up" with the West.

°®

' LIVING WORLD HISTORY, Scott Foresman, 1974, p. 201.

Ed: Judément by Western standards.
! \

14

COMMUNITIES WE BUILD, Follett, 197 , telcher's guide, p. 51.
Ed: ' Attempts to go’ beyond the "st angeness" of another
culture is exemplified in this Statement as studénts
examlng similar behav1or,1n different contexts.

WOMEN QF ASIA Cambridge, 1974, p 2. . .
Ed: "Confusing" in whose oplnlon? Author could be confused

about the ‘interaction of past and present. g




‘!
§
i)
.
.
'
v

?

" Introduction: *

" images in their community . " ,

- ' TEACHER 24:1

)!"\‘

Title: IMAGE SEARCH . R

-~

-
~

Students collect evidence that images of Chinese exist in
their own community.

Objectives: ; - e .

Studeg}sqégil collect objects and informgtion that eonveys .
images of Chinese in their community. - ! .

[l

rtr

Students will search for 1nformat10n that counteracts these -
&

Time: 2 hours

Procedure; .

Step 1: Ask students to go out jnto the. community and
bring back objects (hewspapers, magazines, gift items, books,
comics, greeting cards, anythlng) that prove that images of
the Chinese exist in. the communlty In other words, what are
the people in.the community exposed to in terms of informatlon

" aRout China and its-people?

c Step 2: Display the objects ©of a table in thehclassroom.

BB 3

Step 3: Ask students to explain what images the objects

convey about Chinese. <

Step 4:  Follow up: Ask students to search for informa-
tion and objects in their community that they feel is aceurate
about dﬁlnese. .

3
.
- . .
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. - TEACHER 25:1

Title: BELIEFS AN} IMAGES . Lo

Introduction: e ) N

s ~ N «
This test is a follow up to the unit. It can be a useful:
ary for finding out what students believe about the images
they have examined during the unit. ’ -

Objectives: - < - . ( .
! '
Students will circle one of two responses (AGREE - DISAGREE)
to 'a series of questions about: perceptlon and stereotyplng
» ) :
Studenys will compare (point out s1m11ai1t1es and dlfferences)
thei responses to a set of.answers.-

] h . .

Materialg: £ : _ - o ‘
‘Handout: 13 . and Handout 14 . )QE : .
Time: 30-50~minutés P . .

'S

/ Procedure:

Step l:_ Ask students, in groups of 2-3, to determine their

answers to the questlons an, Handout 12

— . . — v =

Step .2: Choose 5 or 6 questlons s and* asktfor*f—~w~*::::—~ .

A)._;ﬁnﬁﬁfthe gEoup- decaded~was;rhelI:§E§Ee“' } T
2). Specific 1nfermation and 1nstances about wny_tﬁey answered
. ¢ ‘as they did. ) . , .

- : ¢

Sp Step 3: 'Pass Cut copies,of Handout 13, Answer Key. Tell
.students they need not agree with allﬂQf_the*answefs—en—the

key.* But ask them to explain any discrepancies. ' . (,/’J

~

(Sal 1 v 4
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HANDOUT 13 - STUDENT 25:2

MY BELIEFS AND IMAGES - '
« ) ) ! . ‘P

1. People's beliefs 'and images of Sthers change very quickly.
AGREE - | ' DI SAGREE

2. People tend to see in other people what is importanf\ﬁo
them, not to, the other people.

3

AGREE : . . DISAGREE, ° '

3. People who have strong images of others are easily able to
put themselves in the other persons' “shoes." ™

/

AGREE ) : _ DISAGREE

-, -

4, Our ability to accurately view others will bé improved if
we look fdér the things we value in them. . )

«

AGREE B DISAGREE . ,

-

5 People who- are safe andysecure jn their feelings tend to
see others more accurately. :

AGREE ' DISAGREE

> . : o

6, éeoplé are genefally aware ,that they have stereotypes of

»

other people. . ) .
AGREE ’- .o .‘ . DISAGRE g
7.,’Everyone in my class has the same imagés of the nege. -
e L .
" AGREE , ' - DISAGREE-

b . *

8. Our images say more abodt us than they do about’ the Chinese.

AGREE o . " DISAGREE '




- tend to preclude our ability'fo view others accurately. . '

1

HANDOUT 14 STUDENT 25:3

ANSWER KEY

FALSE. Beliefs and images of others change only after‘\
(1). a agreat amount of new, diverse information is presen-
ted, and-.(2). when predispositions toward the information
and stereotyped group(s) have changed. ‘

TRUE. We tend to focus on what is important to us, not
to others. Hence, it is important to see the connection
between what we value and what others value.

FALSE. Thig kind of empathy is a difficult thing to
achieve. Probably the best way of addressing this concern
is to try to view things from different perspectives.
However, in most cases this technique will only bring a ' |
kind of intellectual understanding, not complete empathy.

FALSE. We run the risk of projecting onto others what we -
think is logical simply because it seems logical to,us in )
our own behavior. We can probably be most effectlve if | »

we sensitize ourselves to differences in ideas and feellngs. .
TRUE. Feeling safe and secure about one's own life usually
indicates a willingness to perceive others more accurately . .
because of decreased sense of threat. Our own persondl’ fears

i N

-
Al -

FALSE. Since people assume .that their own.actions are -
logical to others (because it seems logical to themselveé), .-
we do not readily see our own stereotypes about otHErs. N

\
. LS.
- -

PROBABLY FALSE.' People generally share some of -the same
stereotypes, but the1; own biases and personalities enter -
1nto'€ﬂe picture. Hence, one characteéristic important' to . ‘
one person may not be necessarily 1mporta§t to: anothep person
perce1v1ng the same group or obJect i .
TRUE. We do tﬁe perceiving, hence .our images say much more, .
about ourselves than they_ do about the persons we are =,
perceiving. i .. - . : . .

' a . .
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