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Lo ~ Introduction

L 4

The two hundredth anniversary of the American
declaration of separation from the government of
England has stimulated millions_of words of senti-
ment, analysis, nostalgia, and expectation. Much of

115 verbal and pictorial outpouring has been a kind
. of patriotic breastbeating. Most of it has been rhetoric.

Several years'ago the leadership of Phi Delto Kappa
.amnounced its determination” to offer a significant
contributiou to the bicentennial celébration in a series
of authoritatiy ¢ statements about major facets of Amer-
ican education that would deserve the attention .of

Cserious scholars in education, serve the needs of
& ncophytes in the profession, and survive as an impor- -
Y. tant permanent contribution to the educational litera-
ture. . ) :
The Board of Directors and staff of Phi Delta Kappa,
the Board of Gos ernors of the Phi Delta Kappa Educa-
*tional Foundation, and the Project 76 Implementation:
Committee all made important contributions to the
creation of the Bicentenmial Activities Program, of
which this set of books is onlv one of seven notable
projects. The entise program has been made possible
- by the loyal Contributions of dedicated Kappans who
volunteered as Minutemen, Patriots, and Bell Ringers
according to the size of their donations and by the
support of the Educational Foundation, based on the
generous bequest of George Reavis. The purpose of
the Foundation, as stated at its inception, is to contrib-
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‘ uteto abetter understanding of the educative process -

. —-andtherelation of education to litman Selfare These
five volumes should serve that purpose well.

. A number of persons should be recognized for their

contributions to the success of this enterprise. The,
Board of Governors of the Foundation, under .the
leadership of Gordon Swanson. nersevered in the early
planning stages to insuré that the effort would be
nmade. Other wembers of the boatd during-this period |
were Edgar Dale, Bessie Gabbard, Arliss Roaden,
Howard Soule, Bill Turney, and Ted Gordon, now
deceased. A - _

The Project "i6 Iplementition Committee, which
wrestled successfully with the myriad details of plan-
ning, financing, and publicizing the five activities,
.included David Clark, Jack Frymier, James Walden,

- Forbis Jordan, and Ted Gordon.

— The Board of Directors -of Bhi Delta Kappa, 1976
to 1978, include President Bill L. Turney, President-
Elect €erald Leischuck, Vice Presidents William K.
Poston, Rex K. Reckewéy, and Ray Tobiason and
District Representatives Gerald L. Berry, Jerome G.
Kopp, James York, Cecil K. Phillips, Don Park, Philip

S G. Meissner, and Carrel Anderson. )

The major contributors to thisset of five perspectives
on American education are of coursé-ghe authors. They
have found time in busy professional schedules to

‘ produce subystantial and memorable manuscripts, both

scholarly and readable.. They have things to say about
education-that are worth saying, and they have said
them well. They have made a genuine contribution
to the literature, helping to make a fitting contribution
to the celebration of two hundred years of national
freedomn. More importantly, they have articulated ideas
S w0 basic to the maintenance of that freedom that they
shonld be read and heeded as valued guidelines for
the vears ahead;. hopefully at least another two

hundred.
N —Lowell Rose
Executive Secretary,
Phi Delta Kappa
o vi e ’ ’

ERIC

~
\ ‘ .




-'—'-‘“-—..-‘."-' ”——’.‘7 - *
2 .
\ ;
Contents
(3lmp'.er )
- ) WOMEN AND- bCHOO S
l The Functions of Education for Women 3
2 Status, Trends, Comparatives 9
HISTORICAL BACKGROUNDS
T ez Womeuin Classical and Mediey al Education 23
4 "Strictures” on Women: French .ln(l British 33
5 The Amenean Experience 41
- - , /’v’-"’—‘/““ . .
SENUAL DEMOCRACY AND DISCRIMINATION
6 Male Dominance and School Leadership 55
7 Socialization, Sex Roles, Dl\(,l‘lmllhlll()l\ ’ 61
$ Higher Education 75
) . WORK ROLES
Y Work and Education .89,
10* Vocational Education . 99
11 Job and “*Manpower™ Training 109
12 Academic Women 121
- CLAW
13 The Law: Toward Equal Protection 135
_ 7 VOCATIONS AND BEYOND
14 Studies For and About Women. Policies and Politics 149
APPENDIX 160
INDEX 178

vii




s
.
.
' .

e




LY
, .
hd r'd
» A .
- § -
’ i /) %
‘b 0 L4 .
Thile sex bias has certainly straiyed the rela-
S tionship between women “and schools,
. . ¥ through the years the relationship\has gener-
ally " beeu harmonious and of considerable mutual
1d been

benefit. Women have supported the schools ){1
among their chief allies. In turn the schook:‘ have,
with some prodding, helped women to grow, perform’
their family roles, and. find a place for themselves

outside the home. ' T ‘
 This close relationship is based-on certdin similafi-
—— ties in the functioning of two social institutions, the
family and the primary school. A traditional function
of women in the family has been the nurture and
instruction of the young. A similar functionhas been
taken over by. the schools, beginning in the nursery
school and stretching out even into secondary educa-
tion. Daring the early vears of child rearing they offer
.. women sone relief from the strains of child-rearing
tasks. While women of meansonce hired tutors, nurses,
nannics, baBy-sitters to help them raise their-children,

. they now simply send them off to schoal.
As children grow older the situation begins, to
change. The closer students come to the trapsition
~ . from school to job—in higher education, professivnal
schools, vocational education—the less likely is the
partnership to-work well for women.

The process of sorting and selecting students’ in
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preparation for jobs begins in earpest. Schools start

to match students with their traditional adult roles.

. They scgregate them into different courses of study

and different school., opening doors to some and
closing then to others. As thig process advances,.the
serious effects of sex discrimination are felt and the
relationship between women_ and schools becomes

- most strained. n higher education especially, where

students are selected for the most.choice jobs in, the
society, the effects of ‘sex diserimination in male-
dominated work institutions are felt most acutely.
The schools have served women in various ways.
They have stood in loco parentis and helped women
and their child-rearing tasks. As employers, they have
provided many desirabiz jobs for women. In offering
role models to the young,.they have supplied many
Iiving examples of successful career women, the-teach-
ers themselves. In théir role as interpreter of an
ostensibly democratic and meritocratic ideology, they

_have tayght the vatue of equal opportunity-and, in

the earlylschool years at least, they have treated females
perhaps more equitably than have other social institu-
tions. ! : : : . -
In these roles. elementary and secondary schools
have helped to” raise the consciousness, aspirations,”

- and expectations of women. Fhey have also helped

to lower some of the*barriers to equal opportunity

that exist in the'larger society. .
Becatise of these henefits, wgmen have been among

the leading advocates of free public education through

the vears, much as they are now advocates of publicly

wponsored day -care programs. Witheut scheols to caré
I ) -

for their children during working hours, young
mothers would have found it far more difficylt to
Fill new roles outside the home and move toward
greater personal autonomy. T
In their in loco parentis vole, schools have become
mother substitutes for at least part of the day: Standing
in place of parents, they have reduced the work burden
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otherwise be homebound. They have enabled women
to work outside the home, pursue nontraditional roles,
and gain some financial independence.

Schools are presumably much more than baby-sit-
ters,however. They teach ehildren as well as supervise
them. -Often they offer the young instruction that
houseavives cannot. provide for their own children.
They teach written language and basic learning skills,
and they can offer children a greater awareness of
the outside world than the homebound mother may
be able to stimulate. ' FEE b
N As teachirs of the young, schools have performed
an especially.vital function for those immigrant, illit-
erate, or poorly educated women whose children have
populated Amefican®schools for mrany generations.
Besides the cognitive instruction they offer the young,
the schooly: also secialize theny by teaching values
and behavior aiid by. offering opportunities for them
to work and play ‘witlr other childgen. :

Such, instruction. of the young haschenefited women
to the extent that children_are perct\i\ved by them as
personal extensions of themselves. In this sense, the.
schools serve mothers by serving their children. ‘

Modern: elementary. and secondary schools have
played a special role in the edication of female
children. Despite some conspicupus probletns, females
are .probably treated in a more egalitarian way in
schools thau in other mstitutions, including religious,
familial, economic, and political institutions. In the
modern school, females .and males attend classes, to-
gether, and in approsimately “the same, rather than.’,
token, iumbers. They conipete on an equal footing
and they pursue essentially the same courses of study:.
The sex-segregateel public school, while it thrives in”
some other socicties, has almost vanished ir. the United
States. Virtually nowhere in the adult working world
-or in adult organizations is so little sex segregation,
present. S o .
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\Iorcover in the person ()f the female teacher, the '
Fennale stadent has before her a role model on w hich '
she may pattern her own behavior and aspirations.

- During_the formative yéars such role models are -
. especially available in primary schools, where female :
teachers have been numerically do.mmmt but at no
point throughout the precollege experience are they
absent.
, Through these mle mudt,ls, fcunlc students may
s learn that woman’s “place” is not limited to-the home,
that wonien know a great dea! thatthey are legltnnntclY
interested in cognitive pursuits, and that they can direct
the activities of others. The school prmcnp'll may b
vale, but his authority is far more distant than that
qf the Ll.lssl()()m teacher with whom students_are in
-epnstant and direct contact,
The female teacher is a speeial kind of role model.
She is not simply a woman who works, perhap: merely
. tosuppleme at funily inconie ay many women wo'kers
. -say they do. She is a highly cduc’ltcd and perhaps
tenured career woman whose job is a serious and
often a primary occupation. She is relatively well paid
and she has considerable fimaticial and ntellectual
o autonomy., In other w ords, she is often @ model —of” o
. the.’ llbcr'ltt,d woman.” This model 8 limited, of
.. courde, in that it does not penetrate nontr'ldltloml
jobs forayomen, but ithas considerable use nonetheless
as an introduction to the idea of careers for women.
I this connection, schoals have benefitéd women
in anotherayay. In their role as employer, they have ,
given women opportunities to pursue careers and -
professions in education=as teackers, counsclors,
unrses, administriitors. In recent years about two mll-
lion women havé been cmployed as teachers below
the colfege level. ™ore women gre so employed than
are employed in atf the other professions. combined,
_eacept health care; and femate teachers have been
" almost twice as numerous as female profes.slmmls in

-
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The Functions of Education for Women . 7

Through the years, the schools have been a primary
soucce of steady and relatively well-paid employment
for women, offering them, among other.benefits, se-
curity, status in ‘the larger” socicty, work schedules
and holidays that suit family responsibilities, and

relatively stimulating and self-directed work.
. The practices and ideology of school instruction
also tend to reduce sexist practices in educational and
other institutions. The ideology asserts that rewards
should be determined by achievement, rather than by
sex, race, religion, influence, or socioeconomic status.
Merit and ability are .stressed and ascribed ~status

_scornedas-measures of distinction. If girls can compete

i the same arena with boys, using the same rules,
thev merit the same recognition. -

Viost of the various school inequalities that discrim-
,inate against disadvantaged racial, ethnic, socioeco-
nomic, or religious groups do not, apply to the sexes.
Such inequitable practices are usually made possible
by the fact that the superior and subordinate groups
five in different families, different neighborhoods,

1

fluence, and-ability to pay-for sechooling. Such-charac-
teristics are absent or less important among males and
females. That is to say, boys and girls .come from
the same families, the same neighbotrhoods and cul-
ture—and their families have the same amount of
influence in the schools.> .,
The particular measures of achievement used in
schools are usually ones on which females have at
+ least an equal chance of success in competition with
boys, if not an edge in some cases. These measures
are usually based on verbal responses, conduct, and
motivation. Insofar as many girls may be more highly
_motivated to study than boys, more amenable tq school
codes of conduct, and more verbal than boys, they
may ‘also achieve-a somewnat superior place in’ the
school’s meritocracy. So it is that the school grades

. of girls tend to be higlier on the average than those
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. i
ol boys. Girls are also less likely than boys to drop
out of school, and they are much less Jikely to become
school “failures™ or “misfits.:” -

The school’s ideology with respect to the larger
sotiety also serves the interests of women. This idCQl()-
gy, which the schools are designated to transmiit to
the young, stresses the ideals of freedom, civil Tiberties,
democracy, and equality of opportunity. Such “an
ideology certainly legitimates the current doctrine that
women ate by law entitled to fair representation in
occupations and places of cmployment. Italsojustifies
the view, now supported by law, that female students
and school staft are entitled to the same treatment,
rights, and benefits as males receive.

Certain disadvantages for women may, of course,
be present in the symbiotie relationship they have
with primary schools. These may include the limited .
range of instructional resources niade available to
voung students and the stereotypes created by the
munerical predominance of female teachers in the
printary y cars, Many female teachers have been taughit
rather little abcat the technological society to which

“~ SOy male occupations relate, -and so they may
not be well equipped to offer such knowledge to the
fenmalés (or males) they instruct.

Moreover, the predominance of females in the early -
> childhood yeary, both at home and in school, may
= have eertain negative consequences in later vears as

adlolescents oy e toward adulthood and independence
ot parental authority. Any pergeived overexposure to
Female authority dwring childhood years may lead in
later, years to a rejection of female authority on the
job and in the larger society. Sucl resporises may
handicap vomen who seek policy-making and leader-
.. ship ro'es in the working world.

3
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- Status, Trends, Comparatives

P

Although the women of the United States are confmed
witha the narrow arcdle of dosestic life, . + . Lhave nowhere

. seenn woman occupying a loftier position, and if T were
7 . N .
ashed . . . to what the singular prosperity and growing

strength of that people vught mainly to be attributed, I should
reply. To the superiority-of their women,  *

_Alexis de Toquerille, Democracy in America
he educational attaimment of American women
compares favorably with that of males in that
A the median years of their schooling is almost
- = thesanes However, the-distribution of their schooling

isditferent. Asignificantly larger proportion of women
graduate from high school, and a significantly smaller
proportion complete five or more years of college.
Female ‘high school graduates have outnumbered
male graduates since at least 1869. Tn that year, 9,000
girls and 7,000 boys graduated from high s¢hool. In
1971-72 about 23,000 maore girl: than boys were high
school graduates, according to HEW statistics. '
' A significant number of girls graduate each’ vear
. From noupublic high schools—about 156,000 in 1971-

72, the largest numbers in New York (22,400), Penn--

o lvania (16.300), Illinois (13,200), and California

(10,300). _ ’ :

Girls tend to stay in high school until graduation
largely becanse they have less motive and less oppor-
: tunity to find paying jobs, and the jobs that are
available and desirable, especially in clerical work,
\ : 9
o “ b »
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usually wqulrc 2 high school education. At any rate,
among 16- to 20-vear-olds in the civilian noninstitus

“tional population m 1971, more than a million males

hut only 604,000 females were high school dropouts.
Ot those Temales who do (lmp out of primary or
secondary schools, about two in five do so becanse
of marrnage or pregnancy . About one in four college -
W onien (lmp out for the sante reason. Lack of interest
m school 1s the second most common reason given

- by gnds for dropping out, and economic need the third.

Only one in eight drop out at all Jevels for economic
reasons. This suggests that numbers of female school -
dropouts might be more casily reduced by making
< hooling hoth more interesting and more compatible
with tannly life than by making it more financially
accessible.ss .
tn 1970, tlw median vears of sehool conipleted by
_Women ave: 23 and over ranged from a high of 12. 4
“in Alaska, Colorado, Nevadd; Utah, Washington, and
AWyoming, to a Jow of 10.3 @ Kentucky, 10.6 in South
C. .m)lm.n 10.7 in Arkansas, angd 10,8 in Gcor;,m Loni-
aanna, North Carolina, Tennessee, and West Vi irginia.
Thus. women in the West had the most median vears

- of schooling and women in the South the fewest,

according to the Burcan of the Census. Among white
wotnen, the Towest medians were found in I\cntn(,l\\'
10.3) and West Virginia (10.8). The median schooling
of black women reached a high in states where the
black population” is re atl\cl\ amall: 12.7%years in
Hawan, 12.3in New H.unpshnc 12.3in Alaska, Maine,”
and South Dakota. 12.2 in Venhont, C()l()md(), and
NMontana, and a ln\\»vm states where the black popiila-
ton 15 most concentrated—Mississippi and  South

Carolina 8.1, The median school years for all white
woumen age 23 and ovei was 12,1 in 1970, For black
women it was 10,0, and fory omen of Spanish heritage
itwas 9.4

At age 18 and 19, aboat 48 percent ()f females and
onh 38 pmwnt ol males sare, enrolled in school. me

.
. A
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then on. tfemale enrolhient begins a” sharp decline.
At age 20 and 21, only 26 percent of females (and -~ -
34 pereent of males) are envolled in school. Between
ages 22 and 34, the main enrolhuent years for advanced |
dcﬂrt ‘es. more than twice as many males as females
are emolled in school,
. Women tend to be more hmm)g_,cncuus than men
in their educational attainment and more highly con-
centrated in the middle range of attainment. Men are
morx dispersed over the range, more likely to be high .
school dropouts and more likely to be adsanged degred < —-
candidates. The spread represents class and occupa- o
. tional diflucnus “those in elite professional and
urageril uunpatmns being at the top and unskilled.
aud scmiskilled male workers ap the bottom. Inasense,

then, males are educationally both the most and the” \
- least privileged. ' , \ -
’ The overs helming majority of women—more than \
80 percent of the total—have never been to college. \
Thie largest propotion of these—abatit 40 percent—are '

— - ugh wlmnl yraduates, and an additional 20 percent
i . have had some high school but did not graduate. Less
. thau 10 percent of all women are college graduates.
In contrast, almost a qumtm of women have only a
grade school t‘dll(,dtl()ll lcsv The seviously un-
—— .-duwdnedtcdﬂuc thgufmc more than®twice as nu= C——
mierous as the college.educated. Certainly thesefigures
) are not reflected in the amount of attention or money
. devoted to thie education of women. e
* It is important, and difficult, to keep in mind that
the college woman, far from being tpical, represents
only @ minority of Nomen in the anation, however
influential an§ artienlate that minority may be. In - »
most ways the educational dnd oceupational interests
of college and noncollege women are probably con-
grucut, but noncollege women also have special needs
that 1wequire special attention. Although the eaploration
‘of the needs, know ledge, and dttltlldc\ of the noncol-.
lege woman ‘goes beyond the limits of th\s \()lumc "

»
. -
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12 . . Women in Education

Table 1. Median School Years Compieted by Persons 25
Years And Over: 1960 And 1970

~

YEARS N .

14
- l R I Male
2 . . -
| ) | Vemale B T,
o= | | : o ) : -
H — * v
N = -]
i
; - ey
<«
R p » 1
. ! _
Whate 7 Negro White _ Negro

1960 1950 .

soure US Bure eiob the Censun

v

it remains « high priovity for future research on women
and education. ' o

Duwnng the sistios the proportion ef women attending
college rose sharply to embrace more “than & third
of female Tuglt school graduates. From 1950-to 1965
first-time college enrollments of women in credit
programs more than tripled, while high school gradua-
tion among women ouly doubled. By 1974 about four
million women were enrolled in degree credit pro-
grams and about 4,9 million males, representing a
sinsfold inerease for women and a three-fold increase
for men since 1946, 4

These, rising enrollments undoubtedly ™ brought a’
conedmitant rise in the aspirations and consciousness

of women. They certainly provided an articulate and

mformed leadership for the women’s moverent. -
On teacher ratings of achievement, girls do clearly

A
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U Status, Trends, Cumparatives

For example, in a ndtional l(mg,ltudm.ll sury ey ()()
percent of female high school seniors and m\l\ 41
pereent of males rupmtc(l a (mulc average of B or.
better. -

On standardized achievement  tests, results are
mixed. On some of these tests boys score higher than™
girls, mainly because of the stress on scientific knowl-
edge in the tests. On the National Assessment of
Educational Progress, gitls perform better in some
subjects and less well in others. In writing, for example,
girls do significantly better than boys. Among 9-vear-
olds in l%() the median percent of correct responses
way 317 for females and 22.3 for malesi. among
L7-year-olds. it was 67.0 forfemales and 37.3 for males.
Girls also did better in reading, but boys did signifi-
wantly detter in science, They did about cqually well
in citizenship and llt(‘rdtlll(‘

.

. o Illxtemc)

—— - .- .

An astouishing numbcl of American women are stlll
Alliterate: more than 727,000, about half of them under
A vears of age. The illiteracy rate of all males is
unl\ soniew lat Ligher than that of females, butamong
blacks the rate for males is considerably hmher than
for females 143 percent and 2,9 [)L‘l(,L'nt lL‘hDL‘(.fl\’(.l) '
in 1970). . T —

While American 1ll|tcmu Tates are somewhat- higher

for males than for females. in most of the world the ™

rates are wuch higher for women. About 28 percent
of all adult males and almost 40 percent of all adult’
women in the'world’ s population are illiterate.

Female illiteracy is higher on all the continents.
In Africa, 84 pereent of adult women and 63 percent
of adult males are illiterate. In the Arab states, 86°
pcrccntnf\mmmmnd 61 percent of malds are illiterate,
in Asia 37 pcrccut ot women and 37 perce.it of m'lles,
in Latin America 2 puncent of women and 20 petcent

of males, in Eumpc 3 percent of women and about
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. Table 2. Percentage of Population Illiterate in Specific
- . Countries . ..
. ‘ (Iliteracy: inability to read and write) 7
. Countrs At ) Male Female
Mireria ) 13-24 . 334 69:7
63 plus 841 99.6
Libvan Arah Republic ™ 15-19 33 . 546
. . 63 plus 85,9 499.6
Votutco 13-19 .9 3.6
L 63 plus 51 4 97.5
’ South Mtrica  Bant 15-24 510 460 ’
Lowbna ) 13-19 1Ly ¢ 29.1
AS RO 15-19 139 16.1
» h 10 plas . -31.2 43.3
N Y - 16-24 - 3 2
R > 63 plus 3.4 : 3.5
' Buod 1519 ° 258 23,0
63 plus 46.0 61.2
Vo smeda : . 1519 2353 250 i
e e b5 phire e o BT B
" lndorfen 13-19 3 S T
63 plus 53.6 96.2
. . .3
Plubippiues ™ 15-19 15.9 13.6
63 plus 60.8 . 76.8
Turkes 13-19. + 139 39.1
63 pite o 92T
—— - - - - .- . P - - T coTmT T e T ST e o T R vlb\—
Soarce UNESUO Statintiegd Ye vhaok 1972 N
323 pereent of males, and in North America about
2 percent of women and 1 percent of men,
. These comparative figures indicate that temal{ illit-
eracy inthe world’s population is still high but that

considerable progress in reducing these rates has been -
made in virtually all parts of the world during recent-
decades. In most countries, the, majority of people
over age 63 and amuch lower percentage of the younger
population are illjterate. )
Infmost of the world’s populationta fairly even -
Thce iy being achieved in enrollments of males
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“and females in all three educational levels, primary,
secondary, and higher schools. In North and, South
America, women are 48 percent of all enrollments,

5 in the USSR 49 percent, in Europe 47 percent, in
. Africa 39 percent, in Asia (excluding Arab states) 38
percent, and in the Arab states 35 percent.

In higher education, however, the enrollments of
wonten still lag behind those of miales, though consid-
erable progress has been made even, at this level.
Among world school enrollments, women are 43 per-

. centof the total. At the first level, they are 44 percent
of the total, at the second 43 percent, and at the third
(college equivalent) 38 percent.

o -

-

- Teaching_- ’ _
o Earlier in the century, teaching was much niore a
~ female profession than it is now. The phenomenal
-growth of secondary and especially higher education
reeatly—diminished- thenumerical  dominance of -«
women. In 1970, male teachers, including those in
* higher education, almost equalled the number. of
» female teachiers—1.2 million and ‘1.7 million respec-
tively. In 1930, women teachers were almost four times
- as numerous as males—819,000 and 216,000 respec-
tively. : : .
’ Te R - - e

‘ Table 3. Percentage of Women Among All Teachers in -

" Selected Years ’
, Elementary N
: and
o i} [‘:!t'lln:ll{.lr}w - Secondars Secondary ‘
laylﬁ.';i = a2 49.6 h 73.2
1965061 838, 2 : 07T
1496.3-64 555 46,1 - 689
196b67 534 , 6.0 68.3
S B 59 L6T2 L
g e I Y 458 669
Suvirce Estonete s of School Stateae s, [971- T2 ational Education Assoctation, Reseanch )
Report, 197173 " . ’
~ * . AN
-‘, had - 9 \\\
O S 2 N ¢ \
[C * ‘ -
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i M\mm&%(md ary school teachers, women are hlghl\

IS '

Males are also a much larger proportion of clementu-
ry. and secondary school teachers than they were in
1930, In 1970, women were twice as nnmerons as
pen at these levels, but in 1930 they had been abont
fnve times as mumerons. The chage resulted, from
the growth of secondary schools and the shitt to the
cmpln_\mcnt of males at this level! Tn 1930 women ,
had been tw ice as munerons as males among séeondary
school teachers, now they are somew hat less nnmerous.

Ex enan higher edncation, the proportion of women |
facnlby has decreased. In 1930, males were somewlat
more than twice as muunerons as women in college
facultios. Now they are abont thiee times as nmmerons,

The proportion of male teachers who have degrees
besond_the bachelor’s is more fhan twice as great as
the proportion ol females with them, according to the
NEN. Abont B3 percent of male publicschool t(:dchcv
had @ master’s degree o its equivalent in 1970, bhut
only 19 pereent of female teachers. Sinee rank and
compensation in the edncational hicrarchy are in- .
tlnencegd by degrees held, this difference may at least
partl evplain the subordinate status of women in the
teaching profession. .

While Tht median \—t“dr—\_ul__tl_..l_g_ll ing eaperience was
the same in 1970 for male and h'male public sclivol—
teachers, the average ammal salary of male teachels
was $9.900 and that of female tcuclwls ‘'only 1$9,000.

concentrated Tir Engish_departments. Almost a third
of all women secondary schdol t@chers (29 pereent)
tanght English in 1970, compared with only 13 percent ——_
of wen, Other arcas of stndy  that cmplmcd large
mmbers of women were: math (13 pereent ‘compared
with 13 percent of males), howe economies (11 percent
nt womenand nomales), healthand phy sical education
(10 percent of women and % percent of males). Women
were c\truncl\ nnderaepresented in sucn(,c(3‘peu.ent,
of women and 17 percent of males); in industrial arts
and vocational edncation (.3 pcrccnt of women, all
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of them in “vocational” education, and 11 percent

of males), and in social studigs (. percent of waqmen .

and, 20 percent of mdn). . o ,
e ((h(mﬂh the status of women in the total teaching .

profession is a subordivate nne, so fareds dllth()llt\ ’

income, and subjects tanght are concerned, it is none-
theless true that svomen are a numerical majority in’
the profession and that their pusition in the profession
is prulml)lx stronger than the position of women
elsewhere in the world. -

"Nowhere in the western \v()rld has there begn as
hlgh a proportion of women primary school teachers
as i1 the United States. In Great Britain and Sweden,
the closest rivals, women have been 75 percent of

. primary school teachers, in Fraace 66 percent, and
in Finland 63 percent. Among Loth seeondary and
postsecondary teachers, women have been a higher
pruportion of the total in the United States than in
any ceuntry exeept Frauce. Tu postsegondary schools,
vonien are 20 pereent of teachers i the Unitgd States,
21 percent in France, 18 percent in Finland, 13 percent
in Canada, 11 percent in Great Britain, 10 per(.C‘lt
in Sweden, 8 percent in Austria, 2 perﬁent in West

(.crumn\ .

To state these facts is not to offer prmse for the
status of wonlen in the American teachmg professum,
it is-gnly to suggest t,hat women elsewhere have even
further {6 g . _ v

o
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1
istorically, the education of women has been
tashioned around the tasks and roles they

perform in the society, just as male education
has been. The roles of women, almost to the present

day, have been limited chiefly to domestic ones—thé |

bearing and reacing of childien, cooking, making
clothing, and keeping house. It has heen assumed that
these domestic tasks are so simple to perform, and
s0 easy to pass on from one generation to the next,
that they require no special preparation, knowledge,
or schooling. Given these roles and these views of
the limited complexity —and social contiibution—of
the ‘roles, it is little wonder that the education of
women, alimost until the modern period‘, has been su

Woinen of rank and leisure have, in some societies
at least, developed iuterests and know ledge eatending
beyond the strigtly domestic duties. For these women,
social roles have usually also extended beyond their
honseholds. In some places, women ofs lesser rank
have acquired vocational skills—as well as religious
Jearning and vocations—that reach beyond the strictly
domestic. Women’s work and education have generally
heen confined, however, to household duties.

The history of the education of women ha: been
as neglected as their education. The modern treatment
of the subject is sketchy at best: no comprehensive

2

928 2

Py

.




Aruitoxt provided by Eic:

- 21 i

ERIC

. L ". \-"
~ ~

~—

volume on any given historic period exists, and vir-
tnally nothing at all gives an overview of the history
of wopmen m edncation. The records are there, buried
in the main body of history and literature, and some
rather-devoted digging mai be required to extricate
them. What is known may be intrigning enough to
stilnnlate snch excavations:

The ancient Greeks are a special case in history.
Roman, By zantine, medieval, and modern learning all
have deep roots in classical Greek learning, culture,
arts, fiterature, philosophy, and polities. Moreover, the
New Testament of the Christian Bible was written
fiust i Greeh, and the gospels were spread by Greek-
speahing apostles. Ancient Greek democracy, much
admnred in the modern world, was, as we know, based
on slavery. Perhaps less well known is the fact that
Greek women ocenpied a statns not nnch more exalted
thau that of slaves. . .

The ancient Greek city has been called a “men’s
club.” a warrior and seafaring community that exclud-
ed Wwomen from its inner circles. The Greek style of
cdncation tended o be a male-to-male tutorial, often
mnolving a close personal, even sexual, relationship
between an-older and a younger male. The family

was not a strong institution. It carried on only limited

education of the young, and mothers were generally
constdered nnfit to teach their own children, while
fathers were bisy with the duties of citizenship. At
abont age seven, yonng boys began their education
nuder the tutorship of older males. Girls stayed at
home with mother.

In the early Greek period, there were no schools.
Later, when they did appear, they wereoften disdained
by the Greek citizen because they charged fees and
tanght mainly technical subjects.

A few women’s schools existed. Sappho of Lesbos,
most notably, operated a school that tanght women
of rank such subjects as singing, music; dancing, and

29
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spotts. Considerable variation in the status of women
can, of course, be found among the Greek cities. Among
Spartans, for example, women were regarded ‘mainly
as breeders of sons and warriors, for which task they
were expected to train their hodies and keep themselves
physically fit. In Greece as elsewhere (in Hitler’s
Germany, for example), the stronger the military ethic

“and the more segregated the male military class, the

more degraded the status of wemen tended to be.

The Romans adopted much of Greek learning and
cnlture. They rejected, however, two central features:
music, which the Greeks had regarded as their highest
art form, and sport, which. the Romans regarded as
useless and—in its nudity and associations with
homosesnality in Greece—shocking. Unfortunately,
both sport and music were activities in which Greek
women had actively participated, such partieipation
wae generally denied Roman women. ‘

The Romans apparently had quite a different view
from the Greeks of the family and its functions. The
Rarnan family was a stroug institution, and thé Romans
regarded the family circle as the proper place for the
child to grow up and r2ceive an education. The mother
raised and taught her own children, rather than pass
on the duty to slaves or male tutors. Even the most
aristocratic Roman women were said to feel honored
to assume a place in the family as the guardian and
teacher of the young,

As in Greece, however, the male child at age seven
ceased to be nnder the exclusive guardianship of his
mother. His. new tutor was his father—rather than
an adalt male outside the family, as was the case in
Greece. The Tather was thought to be the male child’s
real teacher. and when other males performed this
function. they were expected to act like fathers. Girls,
again, stdyed at home with mother. At about age
16, the edjicatipn of the aristocratic Roman boy moved
outside the family, first with preparation for public

.
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life. and then with militagy service. The education
of women seldom went beyond the confines of the
household. . .

"The Dark Ages. by their very name, are taken to
be a time of ignorance, ominous gloom, and suppres-
sion of learning and inquiry. So far as women are
concerned, the spread of Christianity throughout the
Rowan Empire led in the direction of greater partici-
pation in family and religious life. In the medieval
Christian world, women took on, in effect, a most
significant and new social role. They became important
guardians and propagators of the faith, in their own
lives, in the instruction” of their children, in the
teachmg they received in cony ents, as nuns Jf religious
orders, and as senvants of the church in a variety of
roles. _ , '

It is estimated, indeed, that more women than men
were- literate during the Middle Ages—and on into
the Renaissance.. The Catholic stress on family life
and on monogamy gave women asecure and significant
place in their homes and in society. Women were
,expected to bring up children’in their religious faith
and maintain a Christian household. They played a
leading role in religious hfe. Mary, mother of Jesus,
was an aalted figure in the faith (more so, perhaps,
than any comparable figure inother faiths), and women
served the church as benefactors, staff, and servants.

Women were and are), however, denied admission
to the priesthood and the high offices of the church,
and, moreover, priests were pledged to celibacey. Thus,
sex roles in the church were both sharply segregated |
and hierarchical, and the education of the sexes tended
to reflect these differences. In thedieval Europe, the
main purpose of the university was to train males
for the priesthood. It was in these institutions that
most of the scholarship of the period was promoted
and from them most publications were issued.

" Women entered convents to train for the nunnery
and religions vocations and, if they were women of

.

.
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rank, to train for their domestic and religious tunctions.
Some churchimen of the time even thought that women,
by traming in medicine, theology, and service, could
be sent as missioharies to cuhquer the infidel, as the
crusaders had been unable to do.-,

In the fourteenth century, Geoffrey de la Tour-
Landry’s book on chivalry, a popular text of its day,
advised brides on how to win prestige and wealth .
through hmmr and obedience. He was apparently the

Dale (,arnvgw of his day. The popularity of this book

« certainly indicated that many women of the time were
able to read. In the lower schools of France in that
_ventury, girls were educated alongside boys, and in
Germany, there were more cloisters for females than
«  for males.

Tn fifteeuth-century Italy, women played an impor-
tant part in the revival “of humanist learning and of
the Roman and Greek classics. They also won honors
in the sciences and arts, aud the universities, opened

. » to women in the late medieval period, began to award

them the doctorate. Women lectured at the universities

on religion, philosophy, and literature. During the

. Renaissance the intellectual development of women
went even further. Women of the upper class and

“eveh business and professional women became’ so
versed in the classies that visitors to Italy marvelled
at their learning and began to encourage classical
studies for their own women. Such studies often
mcluded poetry, oratory, Roman history, the ethics
of Roman Stoicisif, (}rcel\, nmthcmatlcs, ge()l.letr\'
astronomy, music, singing.

. Burckhardt observes:

1
I order to understaud the higher forms of social interconrse
dunug the Renaissaue, it is necessary to know that woman
was regarded as 1 a position of perfect equality with man.
Above all. the education of the woman anmong the higher
classes 1s essentially the same as that of the man. There
was not the slightest hesitation among the Ttalians of the
Renaissauce m accordmg thesame literary and even philo-
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lomeal instruction to sons and danghters. There <vas no
question of a conscious “cnnmcip%tion" of weman or any-
_thang so out of the ordinary, for the Situation was understood
"to be a matter of course. The education of the woman of
) * rank, just as well as that of the man, sought the development
of a well-rounded personality in every respect. L
Even Boccaccio in fourteenth-century Italy wrote
ns De Claris Mulieribus about outstanding women,
meluding Eve, Cleopatra, Sappho, and the.Queen of
Naples. In the fifteenth century, the German writer
Agrippa wrote a similar volume on the excellence,
even superiority , of women. Queen Isabella of Spain
became so enamored of ‘the “hew learning that she
hired lItalian instructors “to~teach in her court and .
m_the universities! She studied the classics herself
and personally supervised the instruction of others. .
Women of the Middle Ages and Rénaissance were
also especially supportive of the mystical tendencies -
of the time and of the religious teachings that began
with eaperience and intuitjon, rather than rationality |
and bouk-learning, and of the mystical orders that’
mised with people of all ranks and dbjured riches
and privilege. .
Women w ere also active participants in the medieval
N guilds, where they received training from which our
own apprenticeship programs are direct descendants.
It 1s Hrmly established that women were admitted -
to the guilds, usually. as the widows of guild members '
who had died. English Guilds, a volume edited by J.”
T. Sunth, presents original documents, mainly from
the fourteenth century, giving essential facts about
the English guilds. These documents Were available
' hecauses Parliament in 1389 had required that local
govennments and guilds submit records of “bretheren
and sisteren” in all English shires. . }
Most of the guilds cited in these medieval documents
w ere social and religious organizations, but there were
. also many crafts guilds among them. Of the eighty-five
craft guilds on which Smith offered"rewrds, at least -

"
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seventy-two had women membcrs acdlmitted on an .

equal basis with men. In man\ cases, women were

admitted as widows because they had ‘worked beside
their husbands in their shop, (l()mg the same work,
and carrying on the same supervision of apprentices.
Nine gunld,s appear to have been entirely male: The
Guild of Young Scholars at Lynn (perhaps preparing
for the priesthood), the guilds of shipmen at Lynn;
smriths at Cht‘btcrflcld fullers at Bristol; tailars, cord-
wainers, and bakers at Exeter. Women had equal
membership in the guilds of. barbers, furriers, carpen-
ters, saddlers, and spurriers at Norw mh fullers tailors,
and tylers at Lincoln, joiners and carpenters at Wor-
cester, Women also belonged to the religious and
benevolent guilds.

In all these guilds, the rights and I‘es[)()nSlbl\.ltICS
of women were apparenth the same as for men. They
helped elect officers and they took part in all proceed-
ings. That women were far from passive members
is- evidenced by the guild rules that ()fteﬁ forbade
(llxurclerl\ de]mtes by beth the *‘sisteren” and the

“bretheren

On the continent, women were also members of
many g.,unldx and had a few of their own. In Italy,
the guilds prospered essentially in places most remote
from Rome and central authority, and women were
usually included in the most prosperous. .

Georges Francois Renard in his Guilds in the z\[zddle
Ages, concludes:

It would be a mistake to imagine that the woman of
the Middle Ages was confined to her home and was ignorant
of the dhfhiculties of a worker’s life. In those days she had
ain econmme mdependence, such as is hardly to be met
“with in opr own time. In many countries she possessed,
for mstange, the power to dispose of her property without
her. husband’s permunssion’ It is therefore natural that there
should be wornen’s gnilds organized and administered like
thuse of men. They existed in exclusively feminine crafts:
fifteen of them were to be found in Paris alone towards
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the end of the Hurteenth century ,an the dresstaking industry

and among the sdksworkers and goldthread workers espe-

cralh '

Matilda, Countess of Tuscany, born 1046, was the
sole hieir of Ttaly’s richest estate, and she took consid-
erable iuterest in the gnilds of Florenee, her leading
city, protecting them and encouraging them. Matilda, -

AN

educdted by her mother, Beatrice of Bar, spoke Italian,

French.and German and wrote in Latin,

When Venice rose from the sea to become the Queen
of the Adriatic, it was through the aid of numerous
shilled women workers, many of them guild members,
who built the bridges and constructed the buildings.
for this great Ttalian city. )

In thirteenth-century  Paris, about ecighty mixed
guilds admitted widows to carry on their husband’s
workshops. Men sometimes tried to eaclude women
from the guilds. The bakers of Pontoise, for example,
seehing 4 monopoly on hread baking, claimed that
wamen were not strong enought to knead bread and
o should be excluded. The French Parliament thought
otherwise., ; )

Durmg the medieval period, the Roman 'Catholic
Churh generally claimed an exclusive right to operate
schools, mast of them having a uniform curriculum
that included few scientific or technological studies.
The establishment of convents for the education of
women opened new avenues of learning to them, for
if women were to perform their religious functions,
they needed to receive religious instruction. The bene-
fits were real. but, excluded from the priesthood and
asstgned by ancient beliefs and traditions to separate
and nsually subservient roles, the extent of their
'edication was inevitablv limited.

The Retormation introduced some educational vai-
ety and a breah with many of the religious traditions
that placed strictures “on the education of women.
* Protestants emphasized the need for individuals to

-

-
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read and interpret the testaménts on their own, dis-
pensing with the priestly intermediary  Secular and
public “schools arose, opening many nontraditional
opportunities to women. But it was chiefly industri-
alization that assigned new social roles to women and
made it possible for them to cngage in studies that
ranged well beyond their traditional family and reli-
gious functions.

Certainly religious faith and belief ]n\e powerful
influences on the mind «nd on the direction that
education will take. In societies where patcrnﬂi%ticf
and traditional religions dominate education—as in
societies where the military or other male institutions
are dominant—women have usually suffered most
from educational discrimination and segregation.

-~
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Strictures on Women: French
. ' ; and British .

»

The respedtive employments of the.male and female sex
bemg different. a different mode of education is consequent]y
required. For whateter quality there may be in the natural
powers of their ninds . . . yet the female “sex, from their
situation, w life, and from the duties corresponding with
i, must evidently be instructed in"a manner sujtable to
the tasks which they will have io perform.

To be obedient daughters, faithful wices, and prudent
mothers, to betseful in the affairs of the house, to be sensible
rompantons, and affectionate friends, are, without doubt,
the principal objects of female duty.

—F. Burton, Lectures au Femdle Education and Manners,
S WA :

*

1 t %
o nthe seventeenthand eighteenth centuries, writing
" § and preaching about the duties and training of
A women hecame, among religious men, a rather
popular undertaking. At any rate, a number of these
lectures and “strictures” have been retrieved from
- history and.are now available, including the following
two. They are quoted from at some length here because
they transmit some firsthand sense of what life and
ectucation were like for women several centuries ago.
Both yviews—one Catholic, one Protestant—wvere re-
garded as enlighter ed for theirtime because they were
concerned about the need to educate women.
Fénelon, Dorn in 1651 into an aristocratic French

1‘ o ~ 33
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. &
family, became a. Cathulic priest and a prominent
_educat. rin his day. X : .
. ¢ -

Nothmg is more neglected than the education of girls.
(:lI\l()llLT(’ll(l the caprice of‘mothers often decide the whole
matter. The education ot hoy s is regarded as a most important
matter hecause ot 1ts beorg owrthe public w cal. Reference
15 invatably made to the mmmeroys women whose intellec-
tual attaimuents have made them ridiculous.

PR /,‘(\uumn'\ intellect is normally wore feeble and ler”
cartosity greater than those of a maun, also it is un(lc.xiruﬁc
to set her to studies Which may turn her head. Women
“shoald not govern the state or make war or &nter che sacred
munstry. Thus they can dispense with some of the more
ditfrcult branches of knowledge, Even the majority of the
mechancal arts are not suitable to them. Thiey aré made
for exercase momoderation. Thewr bodies as well as their
mnds are less strong and robust than those of wen. On
the other hawd, nature has given theni as a. recompense
atdnstiy, neatness, and cconomy | so as to heep them quietly
ocenpred m thewr homes,

Butew hat resulty from this natural weakness of w s}lll{‘ll?
The weaker they are the more noportant it is to strengthen
them. The world 15 not an abstraction; it is the sum total
of tathes, and who cap envilize it wore cffectively thun
wolen? . . ‘

« »Thev the duties B women) are scareely less important

to the pubhic than those of men, since women have a

Lousehold to tule, a husbaud to make happy, and children

to brigg up well. They form half 6f the lnman rage redeemed

Inn the blood of Jesus Chnist and destined to eternal life.
lenorance ts the reason tor a gitl being bored and not

hnowang how to occupy herself., Hay ing nothing to do the
gl abandons herself to idleness, aral idleness is a weakness
ot the soul, and inexhaustible source of boredom. When
this softuess and indolence are joined to ignorance there
results a dangerous micdination towards amusements and .,
entertammments. This indeed it is which excites an indiscreet
and msatiable curtosity. Those who are well-educated and
occupted mnserions pursuits lave as a rhle only a moderate
curtosity. ' ’ -

“Those who have mtelligence often develop into blue-

B N *
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¥ . . .
. stockiugs and read gvery book which can teed their vanity, .
They develop a pagsion for novels, for plays, fu fanciful
tales ot adventure/ with a romantie love interest. These
adventures wluch the ficttonswriter mvents in order to
please, have no relation to the wmotives which hold sway
m real hite and which decide actual events, nor to the
disappomtents which one meets, in whateser one. tahes
i hand. She longs to live like thyse imaginary princesses
who m novels are always charmjng, always svorshipped,
always mdependent. How she will_hate to descend from
this romance to the sordid details/ of hougeheeping! :
Some gitly push their (-nrin:/t_\ still “further and take
. . upun thenselves to eapress opinions o religious matters,
althouizh they are incapable of doing”so. But those who
have msuthiaent wtellectual aptitude for these curiosities,
still have others proportionate to their powers. They waut
to be told everytling and to tell everything. They are vain
aud vamty wmakes them talkative. They are frivolous and
thetr rvolity presvents the reflection which would-often
help thetn to keep silence. T BRI
© We mnt also repress i them inordmaté friendships,
trn sl jealousies, exaggerated compliments, and transports.
AH thes sponls thetn and accustdins them to regare
Lnudram and stit] w hatever is gras ¢ and serions, We'should
. even tny to mduce them to stady how to speak in aSshort.
- and concise manmer. True intelligence is shown in cutting
out auy wseless discourse and saying much in a few words,
Tustead of which most women say little in many words.
They take readiness of speech and vivgeity of imagination
tor intelhgence. T o
Nothing good can be evpedted from a woman ‘unlesy,
she can be induced to consider and examine herothoughts,
to esplaut thenr moa conene, wanner, and to kitow when "
to be wilent. Another thing which contributes very niuch
to the long-winded discourses oF women is that they ares  \
by uature artthaal and wse long detours before they gome’
tv the powt, They have’a high opinion of craftiness—and
why should they not, siice they know nothing of a better
kil of prudence. They have a pliable nature w hich enables
the toplay castly all sorts of parts. Tears cost them nothing, ™ ¢

asstoo

Q

their passtons are quick and their knowledge limited.
We may add that they are diffident and full of false _ ,
. , .o
N €
\ . .
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modesty, and this agam-is a cause o pretence. The means
toprevent so greata fault is neverto give themanopp  tunity *
for betng crafty, but to accustom them to say frankly what
- - they feel about any permissible snb]u.t They should be
free to express their boredomn when they feel bored. They
¢ should never be fygeed to appear as if they lik | certain
persons or books if they do not like them,
Above all never let girls suspect that vow/want them
to aspire to become nuns, for this thought (lcstrmb their
onfidence i ther parents, suggrests to them that t\w are
not loyed. ' 6 ®
The chief fault to be found in [.,ll'l\ is \'.\mt\ 'llw\ are.,
born with an eager desire to please.” As the avenues which
lead men to pusitim.s of authority and to glory are closed
. to them they try to u)l}\pcns.\tc for this by graces of the
mned or of the body . This explains their sw eet aiid insinuat-
mg way of talking and why they aim so “much gt being
_# beautiful, and at possessing a charming .1ppc.\ran(,0 This
. exeess 1s more warhed among our nation than’ip any other.
The mstabnlity of disposition which is common among us
catses a cobbinual change in the fashions, so that to the
love of dress is added that of novelty which has a curious
. attraction for the female mind. .
Beauty, yon will say, deceives the person whb\posbcsw
it more than those who are dazzled by it. Persons who
seeh all thwrd\ptmutmn from their good looks soon.become
ndiculons. Wathout noticing it they arrive at @ certain age
when therr beduty fades and when they are still charmed,
. with themselves, although the world, far from being so,
is disgusted with them. -
. As a rule the fashions are a mattcr of capncc Those
~ who ar€ most shallow -minded and least educated draw the .
rest after them, It is enough ‘thiat somethmg‘ his been . -°
. fasluonable for a long time for dt to he so no longer, and
tor somethimg else, however ~r|d|u|l()us, to take its place
and be admired so long as it is considered a novelty.

Jesus Christ teaches us to place,all our virtue in the
foar and distrust of self. Would you wish, vou could say
to agurl, to cadanger your pw o8l artd that of your neighbor
* for the sake of a hmhsh y.mlt\ ® Be horrified therefore at
.these bare necks and other immodasties. Above all never
= allow giels to dress above their tank. Show then: thc danger

~
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to wInch they are exposing themselves .\:‘1#' how they make
‘ theaase ]y esdespsed by sensible people T they forget their
posthion. ' .

N

A more.pmitanical tone is strmek by the Protestant

. nnnister, the Rev. John, Benmett, in his Strictures on
Female Education (Sotrce Book Pw\s published in
1v95.)

When we cogntder the nataral equahty of women with
the other sex, ther mtlience upon society, aud their original
Jdestigation to be compantons and comtorters ot man, when
K we recollett the pleasures dernved from their agreeable
wivacits and sprighthiness, the soothing tenderness of their
5 triendh lup and the ardeney ot their affection, when we call

o toonand Y ther darms and attractions,-above all, when
we retlect. that the sonth of huth ceres are. ider their
anagene nt for wmamy ob, thowe e uly years, when ol the
dur Ve papressions oot be made, it may justly appear

B -t atter ot .{lll.llt‘llltlll that themr cdueation has been so
mnch and o generaly ne glected, that no nation, ancient
or moderu, T esteemed 1t an objedt of public nnport.mw
that no plulosoplier or legislator has mterwoven it with
his svatenn, nor amy writer deemed it a subject worth of
a tull or dertons discussion,
. Mamy tamons withors of Greeee and Rome, of modern
Enrope. and ot our own cotntry . have formed an ignomini- -
ous phalany, to wage, minky armor, air unequal battle
against this tehder agd detenseless sex. Even the sacred
hooks ot Revelation have been caid incto sanction these
malevolent eitistons, and, becanse Soloon declaimed, at

. anceatls pertod, only against the worst ond most abandoned

of the sex. he has been tollowed by a vumber of serviie
nuttators,

\mong the Egyptians, who were celebrated for their
learming, astrovnonn . aud Magh, womenmet with some partial

. and some distmgmsinng marks of attention. They were

admtted to the pablic lecturs s nw philosophy, the laurel
of soaence was, 1ot supposed improper tor their brow ; and,
by taste, nnp.nmlh Jed apd unheard of inany other country,
they were cntrinted with the management of negotiations,
ot commeraal interests ad other publie undertakings, But
o this was errmg e another ridhienlons extreme, 1t was at-

2
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tempting to uahe ther move ma sph&e. tor w el nature
never gave them talents, nor providence designed them. =
The sort of kuowledue, whidh these sages commmumnicated,
mun.u'{_L the women It rased her undestanding on the
crun at her grices C . .
fThe Baby lomian and Assyrian] shockimg aned mdelgate
crsto ot collectmg all therr yvoung, marmageable women,
. anddisposing of ther chanas and persons Dy auction, whilst
it brigs o blush oncevery modest cheek, may - abusadantly
cornntce ns, that thas pebple had but slender rlegs of Fenale
wiportanicc, of auny moral quabities wthe sex, or any mental
pertections The .\lml(;\ and Parstans attord us no specimens |
2ot any great pattiahity exercised to the tair,

[t sertam the Greeks were the vers patterns of every '
thig that could be iarmmg and exquisite m taste. The
tath  clogquence and valour were the sole, exelusive
ammbttion of the times, As vet, women had not emerged
trotn o low and mglonous condition of servility, As taste,
however gradually advanced, and knowledge made dhe
techngs Ovquusitehe abive the Greeks hegan ardently to pant
tor acmterconrse with the sex. And. to the cternal disgrace
ot then morahity thes tound 1t their courtezans. I reality,
it was not soomnch aomatter o wickedness, as ol taste.
Wlilewomen ot modests were deprived of all adyvantages
tor wnproviug themselves these courtezans, by mining in
public coacies, had acguared all the interesting allurements
andd whiactions Hence the unbounded attentions they re-
varved Hence thie most learned men had intesvews at their

Lionses, Amonugst such a people what was female education?
W lide rodests was thas openly volated and shocked , where
was moral disciphne, calture, and mpros ement?

Hiongh 1 the ages of chivalry, women received a kind
of wlaratton and vinbered m therr service, sach a pompous
crowd ot heroes, warrioes, and Kknights, vet this appears
tot to have proceeded trom that heart-felt esteem.

v woman, sy ont laws, disputing e philosoply,
Larangiing the Pope m Latin, wiiting i G eek, studving
Hebrow commenomy theologian, aud preaching mpublic,
e he o hiterare herome, that challenges our wouder, but 3
lias nothing of that sottness: tinndhity, and reserve, which,  »
i that ~ex so powerbully captivate our liearts, and enchant
ottt nnadnations, To this spant of chinalry  how ever, Women
otve an etemal obligation it was s wlieh called them
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torth trom confinement and obscurity inth public attention.

Wlalst the mstitution of chivalry rfudered women of
such unsual coisequence ™ wBrated all their charm¥
with enlogies m Enrope, o lawaner and a religion had
spriung up m Asta, wlich ngdly doomgd them to an
mglorions conbmenent, s were objocts of the senggad and
tutne dehght, In Atriea, or the wilds of Ameridgy it is.

vam to expect a better tate, or a more respectfnl attention

to temales. Savages of all contries, indolent and crel,
tal ¢ advantage e superion strength to oppress the weaker
Se X B ‘

In Britam.>when women are ot age to diseriminate, and
Lev 1 a stk of adeas.we send them to o boarding school
to Jeat, what? Music, danang, accomplishments, dissipa-

- tron, and uetrgzue —ev ers thing but solid know ledge—cevery -
thag but hamilitn —evervthing but piets.

Thaugh the Frendh ladies, by being educated in con-
vents, and there rehievimg the Tt ity and loneliness
of then prison with entertannng hooks, and atterwards by
« constant mtercourse with the other sex, have dcqluw(l

comstderable knov ledge and retinemens, vet . . it is obvi-

ous to amy discernmg observer, that female lltcr.ltnr(' in
this conntry, 15 swelled ln_\hnd its natural dimensions,
France, mdeed. s so tar trons being any proper model of
tenle education, that T ooneeive it to be the yitiated taste

ot tlas people, wlich, set ott wath a gracetul mull)c\\ltclu-m., )

manner, has mbected many other comtries of Enrope, but
particularly,. therr own, and overwhelmed them, at least,
with a delugetol trivohits . ifnot of crimes,

The depraved edncation of temales in Ttaly, is abundantly
obvions brom evers page ot their writers. We ‘trace it
withiaentls . .. a custom, which degrades™ Tmsband
wito the mere, passive, uncomplaming beholder of nameless
mdiscretionss dtmay be necessary, perhaps, to mform some
teaders, that, when an Italian Lady is married, she choo<es
tor hierselt a Cecisbeo or Gallant, who is to be her_almost
inseparable attendart, to pay her all the petit attentions,
do tor her « thonsand kind otfices, esconrt her to public
places, and trequentdy take arrings with her in her carriage.)

tn Spam, whether the trme spint of philosophy has never
vet been able to penetrate, andd where the bigotry of a dark
and cloggig religion still reigns in all its force,” we are
delighted wath the sight_ ot many beautiful women, but
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have no.pleasure from contemplating, their character or
education. Ou the minds of this people, the ancient rage
ot Kinght Errantry has, still, left such a wild and romantic
enthustasi. that « woutan, lappening to be left alone with
4 man, would consider herself ay highly neglected, if a
sensibihity to hier Channs did not prompt hinito such indecent
hberties with hers person, as the females of most other
countries would «steem an indignity, and think themselves
obhged to punish with ctemal rescutment With such senti-
ments, how fallen and how undesirable is womon!

Like other great warniors, the King o Prussia (F.~derick)
Las been swallowed ap with views, of too immense a aaturg,
{0 attend, 1wy great degree, to the softness, to the charms
andd blandisliments of woman. He has studied more the
tecandity of then natnre, thau the foriation of their minds.
[l wmonasteries are no longer to,ifure in chains and
darhniess, the weeping or misguided fair, it is not that they
may become mtelligent companions, or diffuse a softer
charm and lustre on soctety, but only that they may turn
out wore prolihic mothers, and more robust and healthy
nurses of embryo heroes, warriors . . . to carry, on his vast
schemes. Still therr nulky bosoms are supposed to comprise
all their virtues and their charms. ’

Over the nmnense territory of Russia, a darkness and
4 barbarisin have, hitherto, prevailed, which obstret every
wdea of tentale, or mdeed any other species of cnltivation.

“And though the present adventuring spirit of the Empress

(Catherme) wishes to-make Peteisburgh the residence of
the arts, (v dization, and politeness, yet there is little in

her character to encourage the hope of any great attention
fo the women ot her kingdom,

Boarding schools trample upon nature, and give us>
artibical creatures, artificial looks, and artificial smiles. The
fure ladies they send into the world, feel themselves ridicu-
lotsly exalted above (w hat they coneeive to be) the groveling
othices of tamly economy., or domestick attentions.

Almost every thing in and about thcw\seminarics,\has
2 tendeney to corrupt the heart. What s it these fair pupils
are tanght to pant for? Admiration. What are considerad
as the steps to it? Elegant dress, appearance, equipage, wit
amartness, danemng, singing. In the meantime what l)cc()mcs
ot the lote of God, which Christianity represents, as the
first ‘ot duties?

s

Women in Education

»




. 2

The American Experience

The Coeducational High School, 1923

One hears conversation constantly about the young of the
spectos, thewr isdeeds in deportmenrt, their freedom from
contentions, their scanty clothing upon occasion, (female),
therr hip-pocket flask omale), the coeducational cigarette,
long motor rudes }ulluumu dances, presumably for cooling- -
off purposes, “pettng,” whatever that means. Much is said
about thewr I(u k of restramt_in_their discussions in mixed
groups, they are reputed tery ru frank conceming sex—what-
ever that means. Most of these things are said by folk at
least @ generation older than the youth criticized and folk
whose sympathies are a bit withered. . . .

The critics we need to concem ourselves with the most

are the women who can only half think but who are camestly
trymg to unprote the world, Some of these are in Women'’s
Clubs. . . . They are dving the damage because they talk
too much. If they can be induced whenever met just to
stop discussing the subject, I believe it will die out very
quickly. .
Elsw Daties, Glentille High School, Cleveland, “False
Reports about High Schools,” in Report of the Tenth Annual
Meceting of National Association of Deans of Women, Dept,
of Superintendents, NEA, Feb. 26, 1923, p. 14S.

he cducation of women in colonial America was

modeled on the English system. Women were

trained at home for domestic work or they
entered apprenticeships with a master and his family.
As in England, the master of the houschold was
responsible for the edueation of everyone in the
household, including relatives and apprentices.

41
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Virginia and Massachusetts Taws aJoptcd in 1642
made the head of household legally responsible for
the education of all those in the huusehuld. A Virginia
law of 1672 made it possible for the courts to take
children from parents w ho conld not bring them up
and place them in apprenticeship with masters who
were then responsible for their edncation. Massachu-
setts required family heads to teach not only reading
but also the laws of the colony and the codes of -
Puritanism. ’

Discipline was more difficult in the olonial family
than in the traditional English housenold, so by the
carhy cighteenth century, schools for apprentices be-
came ummmnmthuu)lumes Fathers, as family heads,
were thos retieved of mnch of the l(.‘h[)()nhlblllt) for
edncating and offering job training to the young.

Women also came increasingly to take on these
family edncation roles. althongh most of them were
poorly equipped for the job. Fewer than 10 percent
of women who signed legal dociments in New Eng-
land in the first half of the cighteenth century conld
write their own names. Siaty percent made only a
mark. In the whole pupnlatmn those who conld write
were probably ninch fewer in numbers, because, only
the more literate people had much occasion to sign
legal doenments.

On theete of the Re\()lntum the daily tasks of
women tended to reguire only onfficient liter racy to
Adlow them to read the Bible or religions sermons.
In 1775, Abigail Foote of Connectient wrote in her
diary of (lail\ tasks:

Fond gown fur Prude N

Mend Mother's Rulmr'-hnud

Spun short thread

Fiv'd tow gowns for Welsh'’s girls

Carded tou

Spun linen

Worked on Cheese-basket’

Hatehel'd flax with Hannah, we did 31 ths. a-prece
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“\
Pleated and roned
Read a se rmon of Doddridee’s
Spooled a piece
Malhed the cous
Spun Liven, did 30 knots
Made a Broom of Gumea-wheat strau
Spun thread to whiten
Set a Red dye
Had two scholars from Mrs. Taylor’s
I carded two pownds of whole wool and felt \utumalu
» Spun hamess e, scoured the pewter,

YU C B, Buel. The Tale of the Spinning Wheel. p. 36)

By the end of the eighteenth century, the view was
current both i the colonies and in Europe that women
performned a significant social role and that they needed
whooling of @ nseful variety so that they could pcnfmm
their duties better, .

Earlier in the eighteenthe century, some  Dame
Schools had been set up in the homnes of local women
to otfer girls a year or two of basic instruction, usually
lunited to the Three Rs. Beyond that, girls were taught
such subjects as dancing, painting, drawing, writing,
and Frendh—rather impractical studies for provincial,
frontict women.

[t was not until 1769, on the eve of the Revolution,
that_girls were admitted t Boston's public schools.
After the Revolution, town schools throughout New
England were generally opened to Unl

The effort to build a new ndtmn/jwc of colonial
rule turned increasingly to the edytation of women.
Coeducational primary schools had’hecome common,
and in 1824 the first public high school “for girls
ouly " was opened in Worcester, Massachusetts. Sepa-
rate schools for girls were expensive, however. The
first coeducational public high school was opened in
1826, in Bridgew ater, Conmecticut, and shortly there-
after hugh schiools became generally coeducational. By
imd-nineteenth century, the coeducational high school
was firmly established, On his l'L’(l:l’l] to France in

v/
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1833, Alears de Tocquenille, writing about the educa-
fion of American women, commented:

. e
No tree commmties ever eansted without morals, and
morals are the work of woman. Amoifg almost all
Protestaut nations young women are tar more the mistresses
ot therr own actions than they are m Catholic countries.
In the Uwted States the doctrmes of Protestantism are
combiued wath great political hiberty and @ most democratic
state of soctety, and now liere are young women surrendered
<o early or so conpletely to their owh guidance.

1 have been treguently surprised and almost frightened
at the smaular address and happy boldness with which
voung wotnen weAmierica contrive tomanage their thoughts
and therr Language aimd all the ditficulties of free conversa-
tion. N

L France, whete traditions of every age are still so
strangely mumgled e the oprnons and tastes of the people,
women commonly recenve a reserved, retired, and alinost
comnventual education, as they did in anstocratic times, and
then they are suddenly abandoned without a guide and
without assistance i the mudst of all the irregularities
mseparable trom democratie society.

The \mericans are wmore consistent. Instead of ineuleat-
g mstrust of herself, they constantly seek to enhance
her contidence m her own strength of character, Far from
hacdhng the corruptions of the world trom her, they prefer
that she should see them at once aud train herself to shun
them.

Although W \mericans are avery religious people, they
do not rely ou religon aloue to defend the virtue of woman,
they seek to arm her reason also.

I am aware that an education ot this kind is not without
danger. Tam sensble that ittends to myigorate the judgment
at the eapense of the imagination and to make cold and
virtunns womett instead of affectionate wives and agreeable
companions to mai. Society niay be more tranguil and better
regulated. but domestic life las often fewer charms. These,
however, are secondary evils, which niay be braved for
the sake of hagher mterests. At the stage at which ‘we are
now arrived., the choice 1s no longer left to us, a democeratic
education 15 mdispensable to protect women from the
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dangers with which democratic anstituttons and manners
surround them.

\

Seminaries

“Atabout the tmlc that pul)lu schools were becoming
coeducational, a “seminary movement,” led by Cdlh-
arine Beecher aad Emma Willard, established a series
of schools for women, maiuly in New England, The
schools were modeled on the English finishing schools
for girls. They were generally chartered by the state
and prnatel\ endowed when funds were available.
A seminary at Troy, New York, was founded in 1821
by Emma Willard, and one in Halth)r(l Comnecticut,
in 1824 by Catharine Beecher. Their purpose was to
teach rvllmnns, moral, literary, domestic, an(l orna-
mental education.

Catharine Beecher had  attended—for sin years,
starting at age ten—one of the first schools for girls,

Miss Pierce’s Academy “at Litehtield, Connecticut.

After the death of her.husband, she set_up her own
school in Hartford and later became imolved in both
the normal school and the common school movemeits,
as did other of herassodiates in the seminary move-
ment. These seminaries tended increasinghy to teach
substantive academic subjects including math, pllil()s—
ophy, and science, along with the usual offerings nl ,
the arts. | N )

Frederick Marrvat, a British writer, traveled by
steamboat up the Hudson River to Albamy, where he
stopped to visit the Albany Female Scademy founded
in 1814, About this visit, in about 1837, he'wrote:

He oo agam v a rmvaliy between Albany and Troy, each
ot them glorang i pmws\mu'llu- largest sennnary for the
edncation of voung laches, who are sent from every State
ot the Umon, to be funshed oft at one or the other of
thewm

Concenve three Inuulml wodern Portias, who regularly
take their degrees, and emerge trom the portico of the
sermmary full of algebra, equality, and the theory of the

-
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constitution! The quantity, and varety crammed into them
is bevond all caleulation, _

Under a certain age girls are certajuly mueh quicker
than bovs, and T presime would l'(‘tdil\ what* they learnt

bt were not for ther subsequent duties in making puddings,

and nursing babres. Yet. there are affairs which mist be
performed by one sex or the other, and of what use can
Algebra and other abstruse matters be to @ woman in hér
present state of domestic thralldom. .

Normal Schools and Contmon Schools

These seminaries -helped to train a pool of teachers
for the common schools that were experiencing such
a rupid grosth at the time. People like Calvin Stowe
and Horace Mann supported the seninary movement
as*they actively led the common school movement
w hichi sought free, compulsory public education, Thus
were combined the struggle for the common school
and the struggle for the adv ancing education of women.,

Iu 1837 Catharine Beecher left the schools she had
tounded to become o full-time ada ocate of both normal
schools for women (to train them for teaching) and
public schools for both sexes. With the help of Horace
Mann and others, she campaigned to open the profes-
sion of teaching to women. The National Board of
Popular E¢lucation, established by Catharine Beecher,
placed wore thant 400 Eastern women_in teaching
positions in the new Western schools, Teaching be-
came the legitimation for women's entry into higher
edncation, .

The first normal school for women only was opened
in 1839 in Lexington, Massachusetts. Until' the time
of the Civil War, only about fourteen normal schools
extsted. The Civil War >timu]atcd their rapid growth,
and by 1872 mare than a_hundred normal schools
had been established. By 1917 there were 234 public
normal schools, the women in them outnumbering
men by about ten to one. ‘ .

Women were hired as teachers in large part because

»
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their labor avas cheaper. In Maine in the mid-nine-
teenth century, male teachers worked for about $15
a month, and women teachers for less than 85.
By 1890, about two out of every three teachers were
women. The opening of tcaching as a profession for
woimen virtually transformed the education of women.
Before that time, the professions and the colleges that
trained for the professions had been closed to them.
The participation of women in the professions and
in higher education spread from their attendance at -
normal schools and their dominauce in the teaching
profession. '
After the Civil War, secondary schools had spread
rapidly, and by 1890 about twice as many girls as
. boys were graduating from high school. The Civil
' War brdught many opportunities for women, not the
least of them the opportunity to teach in the free
cotducational primary and secondary schools that had
become common throughout the nation.

. Colleges

\ Oberlin became the first coeducational college in
1833, and Antioch the second, twenty years later. Utah
vas the first of the state universities, to admit women
(1830) and Florida, Georgia, and Virginia the last.

In England, Oxford did not grant degrees to women

unth 1920, and not until then were women admitted

to th(\legal profession.)

In 1861 the first woman’s college, Vassar, was
founded, including at its core the daily and systematic
study of the holy scriptures. Also offered were scien-
tific and cl}\tssicnl courses, the Iatter including large
doses of Ovid, Terence, Horace, Cicero, Homer,

" Euripides, Plato, and Aristotle.

The carly recards of Oberlin suggest that women, .
in their first college experience, were unable to pursue

\ the same courses ()% study as males. They were often

required to wash the clothes of male students, wait
¢ on them at meals, an\ckclcan their rooms. When Lucy

™~
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Stone graduated from Oberlin she refused to write
a graduation essay because women were not permitted
to read such essay s aloud at graduation. A male could,
however, read aloud e essays that wonien Had writ-
ten. | ¢ ,' -

The pian for Oberlin, originated by a Presbyterian
pastor, was designed to serve both sexes as well as
both white and black races. Its departments included
Preparatory, Teachers, Collegiate, and Theological.
The college was designed, above all, to provide a
substarn.ial education dt the lowest possible rates, and
all students were required to engage in manual labor
four hours daily as a means of self-support. .

English author Sophia jex Blake visited Oberlin
College in 1863, at a time when many of the students
were Civil War veterars of somewhat uncouth man-
ners. Oberlin students at that time numbered more
than 900, about half male and half female. “Colored”
students, varying widely in hue, formed about a third
of the student body. Miss Bluke reports that she heard
with great interest that in the, year of her wisit, only
one woman graduated, a “colored” girl, originally a
slave, who had not even then paid her full ransom
to her former owners. - '

The full college course was taken by fewer women
than men. The Ladies, Course was designed for those
who wanted a substantial education but did not wish
to graduate from the college. -

Miss Blake writes about the Preparatory Department,
which prepared for entrance to the College:

B : s h

It was a very curious sight to go into the recitation-rooms,
and see some benches filled with young men ‘bearded like .
pards,’ and uthers with young women of corresponding age,
many of them of—different shades of ‘color,” labouring
patnfully at the elements of grammar or geography, under
the auspice. of Some young undergraduate (more often a
woman than a man), often much their junior, while side
by side with them would sit, perhaps, /chi!dren of twelve
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‘or fourteen, their equals, in book-learning, if in nothing
else, . ., . 5

Men and women occupied separate boarding® halls “but,
met tor jomt meals. Reeitations began after breakfast at
S aan. and contimed natil noofr. All games of chance or, «
Skill were prohibited, ineluding chess. s !

The general average of Oberlin stidents may, perhaps,
be most fairly compared to that of government students
in our traming colleges, and yet the comparisen is very -
madequate, for they represent here the whole of society, *
apd not a single ‘class. ‘ e e

In two respects the roughiiess of mamners at Oberlin

seemed greater than elsewhere. fipstly, i the queer attitudes
idulged i by the students during class hours “and secondly,
m the eessant spitting that went on thensas well as at
all other tunes. It certainly did strike one with amazement
when \yutthmg one of the recitations to see young men
with their heels porsed on zhe batk of the next’seat about
on a level with their heads. . . .

Tins, jomed to the barLarous Engltsh which is so very
gereral, makes it hard for a European to recognise and
allow tor real scholarship beneath an exterior of person "«

'

’

As'a rule the girls seemed ({mi(lcml)l,\ more civilized
than the young men. .
\ cistom obtains here which it is haed for a stranger
to admire, viz. the opening of every recitation with either -
'a hymn or a prayer. . . . The first time T was present on
such an occasion was at the lecture on physiology. The
names were called, instantly on the conclusion of the list
somg mu\ struek up, ‘Al hail the power of Jesu’s Name’

.. and the lecturer began briskly, ‘What did T say were
the physical functions?’ ]

It 1s the vducation alone which is commnon to both sexes,
the soctal Life bewng completely separate, with the exception
that the meals are shared. At prayer-meetings, indeed, all
the students gay meet, and at the different lectures Tn the
chapel, as welkas all recitations in the classrooms; but they
are strictly forbidden to walk to and from such meetings
with those of the opposite sea, or to have any intercourse-
with them out of hours. . :

In the tlagstooms the girls generally occupy the front

~
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o
benches, and the young men those behind, o' sometimes o
one side of the ropm is appropriated to®each, as in the
¢ clhapel a general division runs \(lm\ n tlw mld(llc
The tirst advanage of the sy stem 18 ity L‘(()Il()lll\ the ¢
proviston regansite for educating the _\nutll of vne sex l)mng, .
' as 1y urged, nsually sutticient for both, . ., Itss, T suppose, '
- undewmable, that where provision for educating both seaes
15 not madeat is the Ulrls,,dmta\\ I go to the wall, as is

' ween almost everywhere it Englandd when once we pass
v . bevond the luntt of, national schools, where both sexes are
more or less commonly tanght together. 1 .

The nest argument brought forwadd is the nmtu.\ll\
benehinal effect s hth s likely to be c\cruscd by male

. and tenale students why an brought tn;.,vthg for the.purposes

) “of study. “THat sodiety is most happy sy s the pamphlet,

J ) ‘which conforms most strictly to the Ner of uature as
C el ated e the fannly redation, where l)r\)thc “and vister \

mutually elevate and-restrain cach other,” \
"\ wore correct idea of the druacter of the female sey’
s another advantage to be expected by young men under Iy
. such @ svsteme L By solitig women from men, morc()wr, ;
thev may be made into prudes, on the one hand; ”
“strate lung the boon of education which should have hu-n
treels hestowed,” they may, on the other, become res l“\
’ U and offersively masculine from the very position of antago-
- uisin mto wliich they tind thenselves foreed. || :
v The Protessor of Greek told me that hé was unable to
sée mach ditference hetween the students of the two sexes:
‘But tor the difference in sound of voice, 1 should find 2
at hard, or unpdssible, with my eves shat; to tell one from '
| the other.” . .
" I'he, Protessor of \l(ltll('llhltl(\ oo T have l()llll(! the
I work done bt ladies to be fully cqn.\l to that ot the
gentleme n—}ullu. and 1t hias wiore than onee uunrred-tlmt .
! ' thie best sehiolar momy class was a lady.”, ‘

; After the Civil War, follm\ ing the e\amplc of Ober-* .
" lin, even the older and more established colleges
hecame covducational,, 5o that by 1880 half of "all
~ colleges-fh the countrs” wer c‘cocdu ational. .
) Strong sentimeut ¢till existed for the exclusion of
women fr(.\m the more elite private colleges, In 1873,
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x

Edward H. Clarke, former Harvard professor, wasstill
arguing publicly that education would strain the ininds
of women beyond their capacities and make them

physiologically unfit for househeld roles.
The conspicuous academic succegs of women) in
¢ the first women’s cotleges that offered the bachelor’s
degree (Elmira, Vassar, Ingham, Rutgers Female Cpl-
jege—and later Siith, Wellesley, Bry n Mawr, Barnard,
and Radcliffe) demonstrated the academic’ competence
of womwen, while the dramatic spurt in theit college
enroments demonstrated their cagerness for eduda-
tior. The “bachelor’s” degree became coedncational.

1 While Anerican ehte colleges borrowed heavily

| from their British counterparts, thc common schools
borrowed heavily from Prussiar models, at least in

“their scope and their organizational structure.

' Prussia was the first state to adopt a system of \
unnersal public education, beginning at roughly the ’
same time that miilitasy service was made universal \
and compulsory throughout Prassia. Both served the ' \
sanie purpose. the advancen.ent of Prussian military
power. Universal education provided a base for litera-
ov. discipline, cultural integration, and nationalist
sentimment which contributed to the swift rise of the

' F.ussian inilitary state. Since women playved no role

. in the military »r in the affairs of state, they were

generally segregated or subordinated in the educa-
tional systeni. -

[n Prissia, females were eacluded from the uni- -
versities and from the secondary Gymmnasien and
Realschulen until late *+ the nineteenth century. Even :
in the Volksschulen, we elementary “folkschools,”
hovs and girls were educated separately except in
pl#tes where separate schools could not be maintained.
Private schools prowided various typés of secondary
educatjon for girls, but not until almost the twentieth
century, did any of Qwese schools adopt the classical
studies that qualified students for admiysion to the
universities. In 1900 there were several Gymnasien

Q \
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32 Women in Education
for girls. These led to teacher trainihg programs tor
secondary school teachers and later to admission into
certain departments of the university. Advanced and
mtegrated education for women lagged rather far
behind the American model. p , S

The successes of the Prussian system of universzl
education led to the adoption of similar systems in
other parts of the western world, including the United
States. The motives for such emulation was not wholly
the desire to be competitive militarily and commer-—-
cially. In the United States, it was inspired also by
egalitarian sentiments, 4 democratic ideology, the need
for an cducated work force, and, in the.case of women,
the grow g aw arcne.sy’ of. their social contribution as
well as the need to provide professional jobs for them.
The coeducational .sc}mol, with females occupying a
status m it that w as more nearly equal than subordinate,
became the prototype of American education.

The common, school movement was actively sup-
ported by lihcrate(;i women of the day, including
. . seminary women, notonly because universal education

would mclnde girls along with boys, but also because
. — the proliferation of public schools would provide
highly desirable jobs for all the women who were
beginhing to emerge from the seminaries, colleges,
and normal schools. Women became teachers. It was
their first giant stride toward occupational fiberation.

i ‘ ;
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Male Dominance and School
Leadership.

robably the chief source of inequality in elemen-

tary and secondary education is found not in

the ¢ lassroom but in the fact that administration
and school leadership at all levels has been dominated
by males. School administration, local and state hoards
of education, the U.S. Office of Edncation, the Nation-
al Education Association, the American Federation
of Teachers, admmistration and governing boards in
higher education, and virtnally all groups that make
or afféct policy in the elementary and secondary
schools, are overwhelmingly led and staffed at the
highest levels by males Among the leadership of these
policy -making groups women are present only in token
numbers or at relatively low policy levels.

.- The problem is much larger than that, however.

O

The highest policy-making bodies in our society do
not comprise the people who head and make the
unpuortant operating decisions for schools. The'highest
level policy ‘makers are to be found in the political
and economic bodies of the society, and among those
who direct these institutions. In a sense, the schools
and school administration and leadership simply re-
flect policy that is made in city councils, state legisla-
tures, congress, the mayors’, govérnors’; and presi-
dent's offices, by the court system, and by employers
and the holders of economic wealth and power. The
mlifary, even- more than other powerful institutions,
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has also been a male preserve at top policy levels.
These political and economic institutions have been
. and are almost totally dominated by males. Economic
wstitutions and corporate policy are especially exclu-
sive male preserves. Ina society such as ours, where
wealth and economic power are privately held and
>~ ouly minimally influenced by govermment, the all-male
exclusivity of this economic elite has certain inevitable
Jonseqguences for women. Unfortynately, no attempt
has heen made to examine the effects of sex discrimi-
nation at these high policy levels. The problem here
is probably one of access andt awareness. In general,
the more aceess women have ta poliey levels within
a social institution, the more aware they tend to be
of sex-discrimination. Henee, the schools and educa-
tional systems have come under examination largely
Decause they are to some eatent aceessible to women.
Corporate and economic elites are inaceessible. -

In the long run, the efforts of women to share policy

making and power in the schools and other social
sinstitutions must eventually confront the formidable
barriers to sexual democracy that are present at these
high pulu\ levels, They must ask, in effect, \vhv there
are so few women in congress or in governors’ offices,
why there have never been any women on the U.S.
Supreme Court, why there are no women on the
General Motors l)uard of directors, and a host of ‘other
questions aimed at understanding how the political
and economic institutions of the society are run and
why women are exelnded from high policy levels in
them.

To say that these questions must eventually be
addressed is not at all to say that the importance of
sex bias in edncational institutions should in any way
be diminished or neglected while other questions are
pursued. Itis only to say that, insofar as schools prepare
for adult vocations, advocate an egalitarian ideology,
and reflect the patterns of dominance in the larger
society, they are ineatricably linked to the society for

v -
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which they are educating and prvpdrmg, students.,
Woen have considerable 1éerage in educational
institutions, becanse of their massive presence there
as teachers and students and as opiniow, makers in
academia,No their atteution can guite legitimately be
turned first to the question of male dominanee in these
cducational institutious. Perhaps the sexunal democra-
tization of the schools will provide a platform from
which women can then move toward the sesual de-
mocratization of cconomic and political institutions.

The Schools

Ot the two ommipresent sex stereotypes in school
and society —one of the dominant male, and the other
of the natural division of labor between homemaker
and worker—the former is undounbtedly the more
damaging to the ideal of sexual democracy . It is more
damaging becawse it conditions the division-of-labor
stercoty pe. “Males are dominant,anales are and should
be the leaders of every thing, therefore iales have and
should hayve all the “good” (most rew arding, prestigeful,
powertul) jobs.”” And, of course, if males make all
the important decisions, they can make whateyer
deasions they wishi about the employ ment and educa-
tion of women.

Male dominance in school leadership ensures that:
Males make alinost all the important decisions in the )
school system, decisions tht undoubtedly perpetuate
and estend sex stereotypes and n)cqualltws Women
by their excluston are denied vocational opportunities
and access to the high prestige and high salary jobs
for windli many are qualified; The most damaging
of all sen stercotypes, that only males are capable of
high level leadership, is thereby confirmed in the
minds of the voung and of the general public. Both
males and females are socialized by sehool and society
to believe in and advocate nale dominance. Certainly
the almost total dominance of educational leadership

4
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by malegmakes a large contribution to such invidious
stereotypimg of sex roles. B
While more than two-thirds of elementary and sec-
ondary schuol teachers are wemen, only about 15
: percent of principals and onl about half of 1 percent
ot slq)erintcndcnts are women. Of the ninety women
who were school superintendents in 1971, onle-two
wore in districts with more than 10,000 students. ™
Most of the few women administrators are found
m elementary schools, whete their numbers have been
declining. In 1971, about 19 percent of elementary
school principals were women, but less than 4 percent
of junior high and 3 percent of senior high school
principals were women. ]
Women are ey en a minority among assistant admin-
I istrators. with only 34 percent of elementary school

assistant principalships in 1971, and only 7 percent
of deputy, associate, or assistant superintendencies.

The Fleischmann Conmission report on the New
York State educational system found that almost all
senior administrative posts in the system were held
by men and that nothing in their studies had convinced
them that males were inherently superior to females
s educational administrators. They concluded that
the de facto diserimination against women was totally
unjustifiable.

Participation of women in school administration has
been limited in large part by the failure of training
institutions to admit or recruit women into masters
and doctoral programs in educational administration.

~Women received only about 25 percent of the masters
degrees in educational administration in 1968-69, and
only about 10 pereent of the doctorates. It is from
among these degree holders that school administrators
are usually chosen.

So completely male dominated has educational
leadership been that about 98 percent of all faculty
i college and muversity edncational administration
departments in 1971-72 were male.
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Because they are less likely than males to receive
financial aid for graduate studies, women are also less
likely to enter graduate programs in education that
might qualify them for educational leadership. Women
constituted only 32 percent of students funded by
the Elementary and Secondary Education Act research
training fellowship program in 1969-70, and only 12
percent of the National Defense Education Act fellows
in 1961-62. Requirements by both colleges and wid
granting agencies that graduates attend school full
time make it difficult for women with family responsi-
bilities to qualify for admission and aid in graduate |
programs. g .

Women school administrators carn much less.than
male administrators, According to the 1970 Census, \
the mean earnings of male superintendents was $13,- .
300 and of women $8,700. A\

The same pattern of male dominance is found among
other school administrators, ins state and federal
departments of education, and elsewhere. \

The chief administrative officer in education, the \
U.S. Commissioner of Education, was a male in 1972,
and in most other vears. So were all his deputies,
associates, and assistants—except two. Of the four
people in the top government grade (Grade 18) of
the U.S. Office of Education, none were women. Two .
of thirteen Grade 17 positions were held by women, ‘
one of thirty-five Grade 16 positions, twenty-three of
the alimost 300 Grade 15 positions, and fourteen, of
the almost 300 Grade 14 positions. The average grade :
of women in the U.S. Office of Education was Grade
7. For men it was Grade 14. ) ;

Only three state departments ot education (Montana,

Wisconsin, Guam) were headed by women in 1972.

Males are dominant even in the leadership of teacher
organizations, although women far outnumber males
in the ranks of these organizations. Males head, both
the American Federation of Teachers, the teacher’s
union, which has more than a quarter of a million

. .
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members, and the National Education \ss()(.ntl()n,
with more than 1.3 million members. Not only are
the national offices of these vrganizations d(gmnmtud
by males, the state and local offices are also. In one
recent year, none of the fifty state executive secretaries
of the NEA were women, although about a third
of the presidents were women, Only a few of the
state heads of the AFT are women. Of the profes-
sional staffs employed by these two organizations, less
than a (uarter are women. .
Males dominate the field of educational research
and the American Educational Research Association,
the major professional association of educational re-
searchers. Until 1973, Phi Delta Kappa, one of the
largest and most influential of professional organiza-

“tions in education, was an eaclusive “professional

fraternity for men in education,” dedicated to the
promotion of leadership in education.

As for citizen leadership in education, only 20
percent of the members of local school boards in the
country are women. These local school boards hire
and fire superintendents, raise money for the schools
in many cases, and have considerable influence on
educational policy and the administration of schools.
Women are more active in parent-; -school organizations
“than males, although the rates of participation have
"not been calculated, (nor has their role in the leadership
of parent groups), but in their roles as citizens and
parents they are far less likely than males to occupy
leadership roles in the schools.




Socialization, Sex Roles,
Discrimination

|
vist, ahinost staggering, body of research has
accunmlated on the early socialization of fe-
cmales and males and the ways in which they
learn adult sex roles and make career choices. Ob-
viously the home and school have important influences
on these choices, although other influences may also
be felt, including peers, the mass media, reading
Material, and indeed virtually all experiences the young
have. Presumably the home and school have most’
influence, since their major function is to sogialze
and guide the young. Loy

Research tends to support the cofdfhon sense as-
sumption that parents and the role models and’ guid-
ance they offer childsen havea hore significant impact
on sex-role leagiigsthan do other influences.

Girls arendikél§ to accept thewr mothers’ views ot
w hat behatsors, attitudes, aspirations are appropriately
female. They may also model their behavior and career |
choices on their fathers if they have close and adiniring
relations with them., ¥

One study, reported in Scientific American, of wives
of graduate students in the Boston area found, for
example, that an important predictor of a woman’s
female-rolé ideology (the eatent to which she sought
gratification through her own achievement) is her
perception of her mother’s satisfaction with life. Dis*
satisfied mothers in male-dominated households tend-

*
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ed to produce daughters who wished to achieve an
their own rather than vicariously. E
Researchers have been especially interested in why'

some girls make nontraditional career choices or prefer

a career to housewifery. Again they find that girls

3 tend to derive their nontraditional choices front their
parents or their tamily situation.

. Much less is known about the influence of schools
ot sba sexerole learning and career choices, although
&1 7. speculation and research on the subject are hardly

lacking. Such inquiries must inevitably deal with two

. aspects of school instruction: what the schools teach
boyvs and girls about sex roles and career choices, and
what effect such instruction actually has on students.

It is a relatively simple matter, for fy(ailplg, to
determne what kinds of career guidance and career
goals schools transmit to females, and it is usually
casy also to determine whether or not the schools,
by means overt or subtle, guide females into domestic
roles and submissive and nonassertive behavior. What
i far more difficult to determine is the actual effect
such teaching may have on the sex-role learning of
girls. : o ' ‘o

The schools, for instance, may provide students with
ses-stereoty ped reading materials. The extent to which
this is done is verifiable. Much less ascertainable is
the effect these materials have on the sex-role behavior -
of girls and boys.

My own hypothesis, .perhaps an unprovable one,
1s that sex-role socialization in the primary school
tends to be sex neutral in its effects if not in the
chief aspects of its practice. The exceptions are the

« forms of sex-segregated instruction (in physical educa-
tion, shop, hon.:making) that schools have carried on
and that are now virtually outlawed. *

What is most important fof sex-role learniiig in the
public primary school is that the course of study is
standardized and classrooms are fully integrated. Boys
and girly sit with each other in a random mixture,
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they study the same materials, and they are taught
* by the same teachers, most of whom are female.
Bevond that, the stereotyping of female sex and
career roles either in texts or teacher behavior is
discriminatory and lamentable where it occurs, But
perhaps not very influential. What is probably far more
important than the number of male pronouns and
active male images in texts and tests are the opportu-

. nities that schools, and e.speriall) higher education

and the job market, either, open or close ta female
students and career aypirants. The sex roles that girls
learn and the career choices {hey make are far more
responsive to the opportunity structure of schools and
the working world than they are to whatever hidden

persuaders are present in school readers. Indeed, .

women have taken on new occupational roles and new
views of women’s sex roles hecause they have been
offered, and have made for t]'}em‘selve.s, new options
outside the home. The change is not a response to
changes in texts and tests, for there has been no suc)/f
change. L

It is not usually until secondary school that diffeyen-

tial \curriculum opportunities are available to plales

and females. The course of study is no longer stand-.

ardized as in the primary school. Where there was

only one road, in the secondary, school'there are many. .

Girls m&y pe ady jsed by counselors to enter a commer-
cial rather than a college curriculum in the high school.
Boys may be advised to pursue science, math, or
technical courses in preparation for professional oc-
cupations. Girls may be excluded (as they have been
in New York City and elsewhere) from the most elite
schools of science, trade-technology, or académic
studies. Girls may be dissuaded from as?uming posi-
tions of organizational leadership and’ dominance.
‘Boys may be encouraged, and girls discouraged, from
_ participating in team-sports. - -

It may be fair to say, however, that even in secondary
schools, females are in a position of gredter equality
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; in relation to males than they are i higher education

or it institutions outside the school.. To say that is

not to minimize the importance of stereotyping and,

. discrimination that are present, but.only to put such
. practices in perspective. Sex stereoty ping clearly has

no more place in the schools than racial, religious,

¢ or vther damaging forms of stereotyping. [tis necessary
npt only to éngmerate the occurrences of such stereo-
ty ping but also™to establish a priority of importance
. anfong them. - T
The, major discriminatory praetices of elementary

and secondary schools, aside fromi the aggravated
pattern of male dominance in them, are probably to

be found mainly in the school’s failure to encourage
qualified female students to pursue studies and careers

i nontraditional areas, such. as science, math, technol-

ogy, and in the owtright exglusion of females, at least

in the past, from schools"and courscs/oi study that

have been available to males.

The school’s failure.has, its SOUFeE mainly in the
desire realisticably to reflect. the opportunities anid
occupations available to women. Rather than advanc-
g the idea of tqual opportunity into the worKing
world, it has tended to lag behind the availability

~ of job opportunities made possible by the Civil Rights
. Act. In this respect, schools have not even kept pace
A with the changing status quo. ' R

“ Omissions in Schools '

While the public school tends to be' neutral in its
sen-role socialization of females, jts practices can be
\ faulted perhaps more on its omissions than its com-
missions, That is, the school fails to provide special
guidance and resources for girls, to balapce the stereo- *
teping that occurs in the home and the nonschool
world. Both the advocates of women’ssstudies and
the proponesits of consciousness raising have reeog-
mzed that females need special attention to balance
the discriminatory practices of the past. They need

]
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more experience,in.working with and relating to others
" of their sex, for PUTPOYES of group self-awareness and
. advancement and more of the kind of team work and
peer group experiences that boys receive in athletic
and other_attivities, They may need special assertiver e
aess training, more vpportuifities for leadership, more
awareness of their almost reflexive reference to males .
as authority figures, P
‘ Like .blacks> and othér minorities, ‘they also néed
tole modgls angd examples of success in nontraditional
activjties, with models drawn from history and from .
-+ -contemporary societys As it is, and ag.gven the history
of women and schools reflects, history is written
largely by and about males. Women play almost no
« “rrole in it, escept as Faerie Queenes and Egyptian
femmes fatales. Thorough records of daily life, oc- .
_ eupations, domestic duties, political and creative ac- -
tivities in which women have participated through '
- the ages have yet to be extracted from the documents
« of'the past and placed: before the female. student as
proof that her sex is part of the living human record.
Moreover, in fairness to the majority of women who
" choose domestic roley (and to the males who might
choose them), Some optional instruction in family and -
o community-telated studies might suitably become.a
_ more significant part of the secondary school curricu-
+. Jum. Such studies would differ markedly, however,
" . froin the traditional hompe seonomics courses which
often teath virtually obsolete skills, such as sewing
and dressmaking. Family studies might include explo-
rations of consumer isjues, household management
and investment, creative cooking, health foods*and
- nufrition, Yhild rearing and, beyond that; community
and political activities. The neglect of such studies, . -
_ except in traditional home eddnomics courses and
quickie family education classes, indicates the extent
"« towhich public schools have goné in trying to neutral-
. ize the effect of domestiv sex-role stereotypes. Males
" should, of course, be g:ncouraged to 'participatq in such

.
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conrses along with women, as they are n Swedish

schools.

The stereoty pingz of adult work-and-domestic roles
has served to constrict the options of males at least
as much as those of females. Wornen have fearned
that thoy may choose betw een work and homemaking.
: Males have been offered no such option, althongh

in many cases homemaking is clearly preferable to
the work options that are m.uldhle to them.

The socialization of women often leads them to
satisfy vicarnioushy whatey er needs for achievement and
recogmtion they hove. They live through others—their
Bishands and children in the family setting, or their
hosses, patieuts, or Others, in the w ork setting. They
torege aclaey ement themselves inorder to sceve others
and help them achieve, and their gratification comes
through association with persons of recognized status,
So traditional has the role of silent partuer become
m thes conmtry that the wives of successful men in
pulitics and biisiness have come to hai e a recognized,
public status of their own, much as the manager of
& baseball team might have. The wives of such men
become public fignres and are often required then.-
selves to pass job screening tests to which  their
hishands are subjected. Tt is a special status, enjoyed
ahmost exclusivey by American women, indicating
perhaps that their partnership withy their males,
through whom they live vicarionsly, is one of gicater

cequality than it is in other countries,

Most women enjoy no snch public status, however,
Certainly the altniism which is part of their vicarious
ratthcation is a quality that can not be oversupplied
i any soctety. Stifl, it is demonstrably possible for

] wotnen to s the sources of gratification they achicve
withont damage to thcmwl\ es or. others, and mort
otten to the benefit of all. Justas a mother and wife
can easily teed herselt to her owon taste, while feeding—
. her Lunll\ to their taswe, so can she casily ;_{r.ltlf\ her
S own n nvul for recognition, at the same time as she
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assists and enj()L\ the achievdments of significant
others. Developiig both sources of gratification is part
of the ambivalence in the role of women, but with”
the aid of suitable counseling and s¢hool experiences,
this role xtrzliZI night be reduced. The tendeney to
subordination, it} this and other respects, has undoubt-
edly been a mujxtr barrier to the achievement of equal
social status for Women. ‘
~Women who seck career rather than homemaking
roles tend to bethigh achievers with a high need for
achievemeént. Mpthers with a career orientation tend
to produce daughters with a caieer orientation. High
levels ot paientd] education, career-oriented mothers,
JJoseness of parents and child, some pysitive identi-
Bication wath father, all tend to influenee Jaughters
to pursne carcets. Also of considerable influence is
the female's peiception of the male u&judv toward
career womer:. If she expects contliey with men, or
with her husband, she tends to foregb a career. The
hterature on sodialization has dealt w ith women’s and
metn s views ot the ideal woman. Wo/ncn, it is found,
tend to think men” prefer passive women, but men
laing that they |prefer active and aspertive women to
those who are passive and submissiye, Greater clarifi-
catt n of these preferences is needed, since females
tend to model their behavior so mjuch on the preter-
ences of males. o e

Texts and Tests{

Both the testyand the standardizgd tests that schools
nse make far more references to poyvs than to girls.
They also tend to stereoty pe sex rolds. boy s are leaders,

active, (-numg(-«tns. airls are mothery, helpful, subordi-

In preparing the American Heritage Dictionary, for
exatple, a tholisand of the most used publications
in schools aroung the country weye examined, A
computer analysis of 10,0000 samples from this material
showed clear v\lidencu of a male orisutati()n in the
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naterial. The words “girl7 or “girls” appeared 2,200
ies, and the words “boy” or “boys” 4,700 times.
Moreover, thirteen of the twenty tirst names that
oceurred most frequently were male,

Another study of junior high school science and
mnath texts found that noted female scientists and
mathematicians were ignored aad that ithustrations and
problems centained numerous ‘sex stereotypes. Girls
cooked and sewed, and boys did construction work
and engaged in sports.

Dick and Jane as Victims, a study in New Jersey
schools of 134 books published by eighteen different
textbook companies, found that male biographies out-
numbered female by six to one. Women were portrayed
11 23 occupations, men in 147, and female occupations
were mainly traditional ones. teacher, nurse, office
worker. I roles requiring ingenuity or bravery, males
ontnumbered girls by four to one.

Sen stereoty ping is also extremely common in televi-
s1on, to w hich the young are exposed for periods often
as lengthy as the school day. Even programs such
as “Sesame Street” introduced female characters only
muder pressure from women's groups—stereotyped
characters to be sure.

Popular ¢hild development and child rearing books,
have also contained stercotypes, most notably the
works of Dr. Benjamin Spock, whose views of sex
roles are illustrated in this passage: ‘

In brngmg up our children—boys as well as girls—I

think we should be enthustastic about thetr maleness or
temaleness as attributes to be proud of, enjoy ed, emphasized,
tather than taken tor granted or even denied as they so
otten are tuday. A boy should know that his father enjoys
hits compauy m a special way because they can talk about
cars or carpentry or sports, Even a small boy should feel
" that liss miothe r apprecrates his manldy help incarry ing things
for her, openug doors, running errands, fixing things. . . .
Most-of all a girl needs a mother who shows enthusiasm
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for plaving the role of woman herselt—with verve and sty le Co-

Most child development Literature still accepts most
of the gender stéreoty pes about appropriate behayior
of females and males.

As for the more than 200 million achiev ement tests
that are used in the country each vear, one study of
the major tests, including California, Iowa, Metropol-
, itan, SRA, Stanford, found that almosc all tests used ’
more male than female nouns and pronouns and that
women and men were portray ed mainly in stereotyped
roles. Au exammation of College Entrance Examina-
tion Board material showed the same pattern. \

1

" Sports

b
hecanse they rarely involve academic studies, may be
view ed as matters of relatively minor importance. Such
views ueglect the significant socializing effect thut
sports have on young people. Often they provide the
hief means of gender socialization within the school.
In team sports especially, males learn to cooperate,
organize their activities, work harmoniously with other
males, play to win, and in doing so, they otten form
lose peer groups that set standards for male behavior
and exclude females from group membership. Girls
have generally been demed such socializing experi-
ences. As a result, they tend to be less respounsive
to gronp beliavior, more fragmented, less able to act
with other femeles on behalf of their own interests.
Boys develop a male bund through sports,; girls seldom
do. :

Moreover, public schools generally have spent far
more money on recreational and athletic activity for
bovs than for girls. In secondary schools the discrep-
ancy is cften almost ten to one in favor of bovs. In
public colleges and universities, large sums of money -

are spent on scholarships, tiavel, stadiums, dormito-

Athletic programs and health education classe.i
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_ resyallowances for male athletes, while only miniscule

sums have been spent for female athletes.

Title IX of the Edncation Act of 1972 is expected
to have a dramatic impact on athletic programs at
all educational levels, especially in correcting the
imbalance in expenditures for male and female sports.

Whether greater participation in teamn sports can
provide peer group socializing which will resemble
what boys achieve through sports and other peer
activities remains to be seen. What is apparent is that
males learn a variety of gender-related activity in the
peer group, such as risk-taking, assertiveness, bonding,
collective behavior, mobility of movement, emotional
coolness, dominance, self-defense (and offense), man-
ual and physical skills, If girls cannot acquire such
behavior, at least in modified form, in peer and play
groups, then other efforts may be required to supply
the deficiency. Certainly schools do not now teach
cither girls or boys, in regular academic courses, the
value of courage, assertiveness,  collective behavior,
or teamw ork,

Counseling

Vocational counseling is often guided by personality
and interest iuy entories, tests that link certain person-
ality traits and interests w ith vocations suitable to those
characteristics. If the student’s responses on thése tests
mdicate aggression and dominance, for example, the
student may be counseled to enter management train-
ing w here these traits would presumably be compatible
with career success, Women, less likely to register
dontinant traits on these tests, may be advised not
to enter management careers, even w here strong inter-
ost is present. ’

The net effect of the use of these tests in the schools
and elsewhere is to direct males and females into
sexsstereoty ped occupations and away from atypical
oceupations, even when thesg personality traits are
not qualifications for the jobs.

13
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Most students consult school comiselors about their
career plans, and in most cases it is the counselor
who suggests the vocational choice, It has been found
that counselors are generally unaware of the sea bias
ir vocational inventories, that they themselves have
strong preferences for traditional male and female
occupations, and that when a student selects a non-
traditional career goal, they are likely to recommend
additional counseling. On many of thc vocational tests,
women who choose male occupations are labeled
deviant, or they may be labeled masculine. Quite
naturally, girls are not cager to acquire these labels.

Tests used ost often in vocational counseling are
the Kuder Preterence Record and the Strong Vocational
[uterest Blauks. ‘Fhese tests have had different scales
for males and tennales, with scores reported separately
by sex. Jobs suchi as carpenter, contractor, auto sales-
man are inclnded on the male form and items such
as beauty specialist, dental assistant, artistés’ model
appear only on the female form, This has, meant that
women could not choose to be auto salesmen and
men could not choose to be beauty specialists, The
Strong test has been revise Tand now uses only one
(questionnaire, but it still uses separate scoring and
norms, so that a girl w ho indicates interest in becoming
an auto salesiman) will learn that she is deviant from
the female norm,

Researchers using the Strong test have had much
more success with men than with women, The job
categories on the form for females have been much
more limited than on the form for males, since the
traditional female jobs have been much fewer in
mumber than male jobs, The form was first used to
predict career choices for males, and it was rather
suceessful in doing that. Men tended to enter .the
careess that the test indicated they were suited for.
It was found, howeser, that the women’s form could
not predict career choice for women,

The manual for the Strong test states:
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Mamy voung women do not appear to have strong

. ocenpational mterests, and they may score high only in

certain “premianital” occupations. elementary school teacher, o
office worker, stenographer-secretary . . L
Such a findimg s disappomting to many college women,
since thes are Likels to consider themselves career-oriented.
Iin such cases, the selection of an area of training or an
vceupation should probably, be based upon practical consi-
 derations—ficlds that can.be pursued part-time, are easily
resumed after periods of nonemploy ment, are readily availa-
ble in difterent locales.

Since the participation of w omen in the labor market
has grown dramatically in past decades, and since
the overw helming majority of women will enter the
labor market for a prolonged period at some point
in therr lives, quite obviously career education,and
career counseling are matters of urgent concern in
the education and counseling of female students.

Vocational guidance offered in schools has not only
farlled to familiarize girls with the range of career
opportunities that are possible for them; it has rein-
forced the discriminatory patterns that exist in the
jobb market and in school programs.

Counseling has been perhaps the least sex-neutral
aspect of primary and especially secondary schools.
In general, counseling has been an instrument for
presery ing the traditional curricular and career separa-
tions between the sexes. It has not been sufficiently
awdie of changing job markets, opportunities, ordévels
of consciousness. Counselors have often directed girls
away from college preparatory courses and into com-
wercial studies. Thes have failed to make girls aware,
tor example, of the need for certain kinds of math
i professional studies—as medicine, economics, psy-
chology, sociology, and engineering.

An adequate school sy stem of career education and
counseling would provide girls with a full range, of
job experiences, with eaposure to successful women
in nontraditicnal jobs, and to women in a variety of °

75
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occupations who successfully  combine work and
homemaking. It would keep abreast of the legal status
of women with respect to work and education, and
it would be prepared to inform students of specific
occupations, employers, and training programs tl‘nt
have been, or cou  be, opened to women.

Such a system.w ould also include Lommunimtions
with parents and their counseling, since the career
orientation o girls is so largely derived from parental
influences.

.
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he most serious cases of sex segregation and
discrimination in the schools are found in higher
education. Indeed, more charges of sex discrim-
ination have been brought against colleges and uni-
versities than against any other institution.
Discrimination here is more peryasive and the stakes
are much higher than at other school levels. Higher
education has an eatremely important  sorting-and-
selecting function. It selects students for leadership
roles and occupational rewards in the’society, and
50 has the power to open or bar the way to vocational
and professional opportunities for women.
Discrimination’in higher education has taken various
forms. Women have been eacluded from many elite
schools. They have also been excluded from, or dis-
criminated against, in admission to many colleges and
professional training programs. Counseling services
have often ditected them into only the most traditional
oceupations. Guidanee programs have failed to inform
women students of the variety of occupational and
edu&ational opportunities. Women students have been
excluded from, and discriminated against, in recrea-
tional and athletic programs. Scholarship and financial
aid programs have favored males. Curriculum content
has largely been shaped by and for males. Successtul
role models are not as often provided for female
students, since the highest ranking*faculty members
and administrators have been overwhelmingly male.
Moreover, colleges hay e failed to offer class scheduling
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that would better suit the needs of wonien with

“household responsibilities, and most universities have

Farled to create special programs for mature women
on their reentry into the labor market.

The college years cover a span of time when women
are most likely to begin raising families and when
it is most difficult for them to take on full educational
commitinénts. Insofar as higher education has failed
to adapt to the scheduling needs of women—Dby flexi-
ble scheduling, early admissions, substitution of 2xams
and eaperience Tor class attendance, provision of day-
care fadlities, etc.—it has in fact limited female
participation. '

Discrnmmnation in higher education is to some extent
a continuation of what is found in incipient form in
the elementary and secondary schgol—that is, sex
stereoty pes with respect to, authotity and leadership
roles. Insofar as males are believed to be more suited
for leadership, positions of authority, and dominant
roles—in the school administration, top elected stu-
dentoffice, etc.—poth males and females are socialized
to the acceptance of these stereotypes in higher educa-
tion. At the college level, these stereotypes take on
their most serious and damaging form. It is there that
biased attitudes are turned into discrimination. -

The conseiquence of such séx stereotypes and dis-
crimination is that only 39 percent of women high
«hool graduates went to college in 1972—compared
with 33 percent of male high school graduates. Large
numbers of highly qualified women are prevented
from using their full capabilities. It is estimated, for
example, that about nine in ten qualified students who
do not go to college are women. Many of these are
working-class women whose entrance to college is
linntéd by high college costs and the difficulties of
earmng tuition money. In the lowest socioeconcmic
groups, 24 percent fewer women enter college than

do their male counterparts! .
In 1972, among-first-time college students, 50 per-
78
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cent of women were }u the top %quarter of their high
school class, 32 pereent in the second quarter, 16
percent in the third, and 2 gercent in the fourth. Males
were placed much lower in their high school classes.
Thirty -eight percent of these first-time college males
were in the top quaster, 3dapercent in the second,
24 1n the third, and 4 percent in the fourth quarter
of their classes. ' < o
Yet of these entering students, 11 percent of males
and 7 pereent of females planned to get a Ph.D. or
Ed.D., 10 percent of malestand - percent of females
planned on getting a medical degree; and 7 percent
of males and .’Z-pérccnt%of females planned.on getting

\

a law degree. Thus,the core of female students who
aspire to the most aglvaticed levels of education,is
already linnted at the time of entry into college. The
experiences of women during their college life even
further I'L:(lllc't' that core:
' " Admissions .

College admtissions practices, especially in elite and
religious schools, have openly diseriminated against
women. Schools have set quotas on women students,
admitting only a designated proportion into the total
class. Many others (including, in the past, the New
York City cdlleges) have required of women higher
grade point averages or test scores at the time of

admission, Even public collegés with the most venera- |

ble and publicized cgalitarian traditions have discrim-
inated against women in admissions.

At the -University of Michigan, for example, the
admissions office had “adjusted” requirements during
the sixties to insure that more males than {emales would
be admitted, though more qualified females (in test
scores and grades) applied for admission. Pennsylvania
State University maintained an arbitrasy ratio of 2.5
men to cach female admitted. At Stanford’s graduate
school. onie inevery 2.8 men who applied was admitted,
but only one in every 4.7 female applicants, though
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wore females than males were .1lmhflqd aqcnrdinf_{ to
Stanford’s standards.
Even,in public mstltutmns supported b\ female

as well as male taxpayers, admissions ()fﬂ(_ers have

not been held accountable for their a(lmlsswns prac-
tices. The arbitrary quotas and other devices used by
these officers (most of whom are male), in collaboration
with top male adinistrators, has been challenged in
the courtsin recent years onl\ ;

Subtle forms of selectivity and (llsunmnahon con-
tinue. A national study of admission practiceés of 240
colleges in 1971, for ex am[he found that when en-

“trance qualifications were equal, colleges m(;re often
—iccepted tho nmlo applicants.

v\ N -

Enrollments and Degrees’ o

Despite thcsc admissions practices and other diffi-
culties, college enrollments of women arés and have,
\l)een for some time, o 1arge proportion of total enroll-
mentsin bachelors’ und masters’ programs, but not
t the doctoral level. The ratio of males to females
durolled in college has changed little in the past
Forty-five years. Females are, and have hcen for at
“ldast that period, about 40 percent of all | colleg,e
eurolliments. More thau three million Ameri fcan women
now attend college, a nmber larger than the entire
combined populations of Alaska, Delaware, Nevada,
New Hanpshire, Vermont, and \\\()mlng t \
Of college degree recipients, the proportion of
. ‘women has risen significantly since 1900, from about
20 prcent to about 40 percent of the total. Since about
1930% the proportion has held fairly constant, though
it (ll;\ipe(l somew hat during the post World War 11
Jearsg when males, uving the GI Bill, enrolled in
“colleges in large numbers. Aside fr()m that period,
the praportion of females among u)]lc;.,c students has
noLch\ngccl much in almost half a centiry.
- While the proportion of female rcuﬁwnts of l)()th
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bachelor's and master’s degrees has remained hlil'}}
high at about 40 percent in gach case), the proportion |
receis mg doctorates has declined. In 1930 womel were
about 13 percent of all recipiéuts of doctor’s degrebs;
by 1970 they were ouls "13 pereent. Thus, not enly
are the numbets of women carning doctor’s degrees
relatively -small, théy are declining as a propoytion
of the whole. These numbers ave strategically impor-
tant for women, sinee it is the doctor’s d%fr/ep that
increasingly prepares students for dominant roles and
occupations in the s(fciet_\'. L .
Only about 16,000 of the 166,000 students in gradu-
ate professional scheols in 1969 were women. As a
consequende ot these under-enrollments, women are
|
1
|
|

less than 4 perceng pf lawyers, about 7 percent of
physicians, 2 pereent of dentists, and 1 percent, of
engineers..In Sweden women are 24 percent of lawyers. *
" In Denmark, women are 70 pereent of dentists. In
Britain women are 1§ percent of physiciars, and in
JIsrael 24 percent. ' ( .
~ Admisstons plactices in graduate departments and
| professional schools are even more shrouded in inys-
«  tery thar are the admissions practices of undergraduate
" schools. Similarly obscure are the specific relquire-
.| ments of graduation, including, in the case of the Ph.D.,
the unique requircments of oral examinations and
\ dissertations. . "
\ Degrees receiv ed by women tend to be concentrated
| m traditional ficlds of study. Thirty-nine pereént-of
\ women who received degrees in 1968-69 were in
teacher education, 22 percent in humanities, 15 percent
. in social sciences, 4 perceat in health professions,
- and 4 percent in natural sciences. This distribution
\ has. changed very little in a fifteen-year period. -
About 40 percent of bachelors” degrees carned by
women are iy education, more Than half of master’s
degrees, and abput 30 pereent of doctor’s degrees,
. Women earn relatively few degrees fu math, physical
science, téchnological subjects, or admim:t\ruti(m. .

| _ -
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‘ . Dropout

V\“\)xllleln graduate students are more likely than males
to drop out of school because of pressures from their
spouses. Twenty-one percent, or almost one in four -
women graduate students, drop out of school for this
reason—Dbut only 9 percent of male graduate students
do. o }

The dropout of female students in higher education
is a feature not only of discriminatory school practices
but also of the tasks and obligations that are involved
for mamy women in child rearing. Social policies.
directed at reducing the dropout ‘of female college
students must also, therefore, be directed at providing
greater relief from these home tasks and making it

_easier for women to pursue collége studies at_home

or during more flexibly scheduled hours. ,
As it is, among graduate students, about half of _
married men, and only.a thitd of mazried women attend

_school on a full-time basis. The others are on part-tirae

schedules?

Dedication

A Carnegic Commission study of ;32,000 graduate.
students and faculty fouud that 22 percent of male, -
and 30 pereent of female sociology graduate students
said that faculty do not “kke female graduate students”
seriously.” Less than « percent female faculty and -
a quarter of male faculty said “female graduate stu-
dents are not 2. dedicated to the field as males.” "A?
quarter of male and female graduate students agreed
with this statement. Obviously, there is considerable
feeling among male faculty and male and female
studeuts—but not fgmale facuity —that female gradu-
ate students are leys dedicated’ to their studies than
are males. ‘/‘ _ <

Leadership

A study of 376 coeducational colleges found that

fewer than 3 pe/‘cent of student body presidents were

85
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wonien, and about 6 percent, of class presidents. -
Women sere *better represented among editors of ‘
camps papers and vearbooks, but in roles of elected
leaderslup they were present in little more than token
numbers. - '

L ]

o . Women's C‘;)llcgses ‘ » !

. In academic quality, the top five women’s colfeges v o
have been rated much: lower than the top five men’s

o coOlleges. Tn genieral, women’s colleges have been rated

. lower than either men’s collgges or coeducational

. colleges, Many_ of the women's colleges have tended

“to concentrate on the humanities, the arts, and child
rearing and development, to the neglect of scientific

and tedhmological studies. Fortunately, eroded by the
ceononnics of school financing, the single sex college

is disappearing. In, 1971, only about 16 percent of
postsecondary schools were for.one sex only. '

Finances

Women find it more #fifficult than men to finance
a college education. Fewer jobs are available to them
for- part-time work. Even when they work in jobs
comparable to those « i males, they tend to be paid
, less. So it is that, among students not supported by
parents, 64 percent of males and only 38 percent of
females earn more than $300 during the year.
Scholarship and loan aid to students have also
favored males, especially aid administered by the
. colleges themselves. While males tended to have more
Funds than women, acquired from their own earnings
or from parents, far more males than females receivied
scholarship aid of more than $1000 a year. f
Women, of course, have received much less aid frlm]_ )
athletic scholarships than men have. Since colleges
lave refused to release this information, the exact
fignres on: the distribution of such aid are nuknown.
At the graduate level, the result of the skc)\'cd
distnibution of aid funds is that 37 percent of w“o]nep’
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Higher Education - ' T .85
students and 49 percent of male students received
aid of some kind during 1972.

The high prestige and most generous schoarships
are especially likely to be awarded to males. One study
shows that more than 80 percent of the most coveted
scholarships go to male recipients. Fewer than 10
percent of White House Fellows or the winners ot
Fulbright Fellowships. have been women, -

Women receive on an average $318 a year in financial
aid and males receive $760. Almost all federal loan
and scholarship assistance is available only to full-time
students, which makes it difficult for most working
people and housewives to qualify under these pro- )
grams. Under federal law, colleges are now required '
tu balance-the financial assi: tance offéred to male and
{emale students, so that aid may be more available

torwomen in the future. .
..
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Instruction and Training for Women

chools also instruct and assist women in per-
forining a variety of roles. They can assist them
as mothers by increasing the knowledge which
they can then pass on to the young. They can assist

_ them in performing their traditional homemaker®roles |

by imparting constmer and household "information
and skills. They can assist them in performing their
roles as citizens by providing knowledge and incen-
tives needed to function better in their communities.
They can also enrich their lives as individuals by
developing their cognitive and creative powers, their
interests, and their social relations. Perhaps most
importantly, schools can'help women to pursue their
newer 1oles as workers by assisting in vocational
guidance and preparation. *

It is the latter function of education that has come
under the most critical s¢rutiny in recent years. The
education of women is closely related to their partici-
pation ,in the labor force. If women worked. only at
home, their interest in edulation beyond primary
school would be greatly diminished and society would.
be less willing to support advanced education for them.

Among the nations' of the world, the extent and
variety of education for women has tended to vary
directly with their rates of participation in the labor
force. The higher the rate of participation, the longer -
and. more diverse the education of women has tended

’ 89

89




Y0 o - '\\"()il.lcl.\ in .Edu' ation

[} L S
M e
enaon gr e
¢

. S . — o
«.  Table 6. Labor Force by Sex and¥Xears of School Completed,
! . 1952 and 1974
1932 1974
Wumx-n‘ Men \\'m[n‘»n

Men

4 vears ol ur"u;;l' or o H'?/A 8% 137 16%
1 ta 3vears of college Y 5% " 15% | 15%
’ 4 years of high scheol o 34% N L 1 36%
1 to 3 vears of high school . 18% 19% 16%¢ 18%
5t 8 vears of clementary school 26%% 33¢% 9% . 12%
Less than 3 vears of elementan L
school 3% 8% 1c 2%

U S U U Y - e m g e e

S Nate Cavebian Lalea torge 18 vears old wid ova o Ooler, 1932 and 16 vears old

and over i Mar by 1974
Wonnen. o the Jabia torce are mone kel thaa o te have graduated from hagh school,

fent dehy tihen tee hast comploted tour vaas of callege Neuds threcgquangers of wonen
worrhers bovee ogh school diphanas compared toondy ome-halt an 1952 ! N

to-be, relativeto males. In a sense, then, the economic
role-of womenhas largely determined their educational
experience. : , - : ’

The interaction between work and education has .
moved in both dircetions,-however. The more educa-
tionr womegi receive, the more likely they are to press
for opportunities in the working world, since education
Faises. their occupational aspirations. It also changes
their self-image, gives them leadership skills, increases
their- independence, and enlightens them about their
humar: and legal rights. All of these effects of education
have tendedto raise the amount and the quality of
the labor force experience of women.

Still, the movement of women into the labor force
and their occupaticnal advancement once they are in
it, have been generated mainly by the demands of
an expanding industrial market. But for these demangls,
the education of women would-probably be far more
limited than it is. ‘ ) ,

. The Market ‘

In this and sitmilar free market societies, the demand

"or women workers varies greatly from time to time.

ERIC . | | N :
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The demand has been particularly high during time
of war and national need, when women have been™ -
drawn into the labor force to replace the men who
are drafted into military service.
The first large-scale movement of women into the o
civilian Iabor force occurred during the Civil War,
. at a time when military production was sharply in-
creasing and the supply of labor sharply decreasing.
Women were needed on the job to carry on the war
cffort, and many of them left their homes to work .o
at jobs that women had never worked at before.
Other large-scale movements of women- into the
. labor force occurred during the first and second World
' Wirs, and to a lesser extent during the Korean and
Vietnam wars. Usually, their participation declined
sharply in the postwar periods. Similarly, during
pesiods-of Full cmployment, which often coincide with™, -
wars, their labor force participation has risen, and
durmg recessions and depressions it has declined.

In effect, women have been a reserve work force
(or at least part ¢f a dual work force) called into action,

¢ the military reserves, during periods of national”
iteed and retired from service once the emergency was
over. In general, as their labor fdrce participation has
grown, so have their educational opportunities.

Not all women workers are part of this fluctuating’
reserve labor force. A rising proportion of them have
become highly placed in the labor force and fully
committed to it. Hence, their response to ~Conomic
. cyeles is no greater than that of their male counterparts.

« Inregent decades the numbers of these fully com-

mitted'w omen has been ln(.reased])\ rising educational
levels, the tenure of women in their jobs, the growing
need among women for financial independence, and
the increasing aw areness atnong women that they ha\ e
a full commitment to .-ork. ) :
During periods of economic recession, women have ‘
usually been laid off their jobs arbltranl\ and out
of line with their seniority. The justification given
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by employers has been that, if they are married, their
husbands can support them, More recently, the job
nghts of women have been protected to some extent
by tenure and seniority rules written into union con-
tracts or professional agreements. In the Jong run, the
enforcement of these rights can reduce the sensitivity
of womeén workers to fluctations in the fabor market.
But 111 the short run, woman are still mere susceptible
to layoffs than men are, simply because they tend
to have less seniority on the job. 5, '
Equal nghts legislation has also intervetied to reduce
the discritmuation thai keeps the market from being
a truly free one. Such intervention of 3w and public
pohiey m the warket witl have its n‘ng&immn effect,
however, in a full” employment ecGtomy, when the
demand for labor is high and the opportunities for:
women in tlfe_Jabor force are, therefore, also high.
During periods of Thjghtunemployment, however, ﬁle
] effects of such interdeéntion havée not yet been tested.
. . What femains to be settled is the strength of equal-
v nights legislation during periods of declining need for
£ women in the labor force. % v o :
' Experience has showu that if women are needed
m specific jobsy they will he trained and educated
.. to fill those, jols. When' they aré¢ not needed,; they
are retired to the reserves. The question for the future

1} hd * . s
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Tahle 7. Women in the Laber Force by Age and Yearsof _ .,
~School Completed, March. 1974. e N ’

‘ e S

Bto M Bodd  45to 34 . 55 and aver
. RAASS z i
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RN o w o e e

’ { or miege sears of ,
ol e 21% I3 10% 10%-
1o 3 wears of colleste St 127 11% 11%
L vears af Ingh w houl 147 thik . ARG 365
1 ta 3vearsof luf,{fl
choot 1y 17 17% 17%
Y vears of elementan . . .
whiood or less v Ve 94 B B 26%
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is: To what extent can the force of lav., operating
“against sex discrimination-in schools and on-the job,
keep women from being retired to the reserves when
the market no longer requires their services?

.( . / | . . . \
~ . *
Reschtduling and Redefinition of Work and School _

+ Most voung aothers have, difficulty commlttmg
themsehes fully to work, n;c}mol or other activities
outside the home. Many take part-time jobs, but many
moresimply drop out of the labor force for a pcrlod
of vears while their children are voung. .

Unfartunately, most ](ol)s are designed to suit nnle
schedules inthat they reqiire long and regular working
N hourd, The traigiug: and educational programs that
s~ prepare people for™any jobs also tend to be designéd
withont regard for Ye time schedules for , young
mothers, .
- At the highest vocational level, most géaduate gnd
professional programs, such as medical education,
have demandedan extendediand full-time commitment
f Students. Méreover, the commitment comes during
the very years whep women have w maximum commit-
“ment to young children.
Flexible and intermittent scheduling of both jobs

, and schooling Wil wffer greater opportunities to
women. They will then have greater freedom to sched-

7 ule their school and working hours to suit their family

' obligations. Greater redefinition of the jobs themselves

is also_neededy alongw it thé creation of new carcer
livies to meet the tlme and scheduling needs of yoiing
mothers:.” . .
In this connection, more attention might be. given
to work and studlies that women ean do either entirely
or mainly at home, In higher c(luc.atu)n the university -
without avally gehicept, which grants ercdits for life
* experience atd offers flexibly scheduled education,
is” particilarly well suited to the necds of young
mothers. The weekengd college mlght also permit the
o /// 95 ” ﬂ .
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" young mother to. htend classes w hllc her husbm‘ld
/| orothers care for the children.
, At the secondary level, examinations in lieu of class
_attendance, such as tht‘ General Education Diploma
{for high school equiv alency) will- permit young'
L mothers to continue their }ugh school studies.at home
or during classes scheduled for hours when ‘theit i
husbands are home. The substitution of demoustrated
. skill and knowledge during all phases of the' educa-
tional experMped may stgnificantly reduce the school
penalties imposed on youwsgmothers.
At the other end-of the age dontinuuin, amongiligture
. women whoese childgen are grgwn and who.are there-
fore freer to leave home for work and study, greatet

/

'

.1'

reentry opportunities are needed, Toth in. schooh and
, ““in the labor f#fe. These mature women have become
‘ asignificant part of the labor foree. Many opportunities
have opened to them, but employers are still reluctant

aifi older women for re\ponslne jubs, and many .
jonal programs have Uem reluctant to admit |

Ks students.

< '

1

4

. . .Bevond the \Iarket |

Wlnl* the strongest motwatlou for, schoolm‘g is
undoubtcdl) vocational; other motwes,are also-pre ent.
It may even he that pe.ople t\nd to overvalue tork-
orignted educatjon, just as they may tend to overvalue

. wirk itself, Those who must work cannpt escap¢ such

-aevocational orientation, of course, but those who-have
other options, as many women. do cay turn ?o wbat

may be more enndnng learnmg experjences.’ In this

connection it is useful to bear in, mind that mpre than_
half of all women over age 18 are hou ewwés rather
than’ wag? carners. Many of these ‘hou sewives mlght

prefer nion voc'/tlonal tvpes .of education. ”'/‘. .
The fun Ltl(){l of ediication that-would seem to have’
. value g grentes than that contribyyted by pmd work from

the.poin of\‘cw qf gencr al soual beneflts is educatx()n

Aruntoxt provided by Eric
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thatexpands.the comimunity and political participation
of ‘women,

Such education; especially when carried into the
neighborhoods where women live, can offer informa-
tion and skills to housewives who wish to improve
the quality of community life, Such learning is espe-
.cially well suited to the needs.of housewives and others
. who remain at home either out of necessity or prefer-
ence; for it is simply a continuation of the kind of
community work in which many are already engaged.
- From the experience gained in community educa-
tion, women would then be better able to involve
* themselves successfully in political life at local, state,
and national levels. In this way they could exercise
far greater influence in the society than women with
full-time work commitments might be able to do. The
subject will be dealt with. somewhat more fully in
the concluding chapter. -

e
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Vocational Education

* .

ost education is vocational in the sense that
M people go to school mainlyto quallfy forbetter
’ jobs. The motiveis present even in general
~~ and liberal arts education since employers usually
require certificates of general education competency
(high schooPdiplomas or college dégrees) whether or
not sucl education is related directly—or at all—to
the jobs being performed.

Professional education is, of course, strictly voca-
tional even though it is carried on in university
classrooms rather than shops or labs. Higher education
simply prepares people for.higher level jobs, but the
status of the job does not make the training any less

- voeational. - ..~ - e Nk

The term vocataonal .educahon howe\er applles

be classified as skilled, semi-skilled, or technical,
rather than professional or managenal It generally

applies, in effect, to occupations that do not requlre

a college degree. - - .

Vocational education encompasses a vast and scat-
tered network of training, including programs con-
ducted under public sponsorship, those offered by
employers themselves, and those offered by private
vocational schools. The chief difference in these spon-
sorships is the source of payment: government, em-
ployer, student—-respechvely

L

QR
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more narrowly to training for ]obs that could "better )
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100 . Women in Education

. . Historic and Current

Vocational education first became a matter of serious
public concern at the time of the Civil War when
the historic Morrill Act was passed, providing states
with federal land grants to enable them to carry on
‘research and education in agriculture and mechanics

"(A & M). The schools and cooperative extension
programs that were generated by this Act may have

" been the most successful in the history of education,
giving rise as they did to a revolution in American
agn(,ulture—-to the neglect of the mechanics. half of
their mission. Most of the services and’ educatjon,
provided to women in these programs have been in
home economics.

. Public vocational programs in primary and second-
ary schools came into being“around the turn of. the
century. The) were a response to early demands to
make schopls more relevant to the real world, as well
as to meiﬁ‘))cr 'demands,that students be taught skills
and behavior that would make them more productive
workers. y -

Manual training was viewed in the early days as
a way not only of vitalizing the classroom but of
teachmg students the value of artisanship(a vanishing
attribute) and industriousness. The early manual train-
ing was in a sense amoral movenient, ajiined at rescuing
the artisan from the alienating mfluen(.e of industry
and the division of labor. The movement was soon

" transformed, however, into an effort by employers to
prepare students for industrial work..

In 1917 the Smith-Hughes Act was passed and the
federal government for the first time entered the
business of vocational education. Before that, either -
employers had to pay for their own training programs,
or training was conducted by journeymen or master
craftsmen  through the apprenticeship system.

The immediate incentive for the passage of the
Smith-Hughes Act was World War L:and the production

-
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. \

needs of a war economy. Employers argued that
" Germany had risen to'a position of industrial power

At least in part because of publicly supported vocation-

al educational” programs. They insisted that winning

the war and competing in world markets necessitated .

federal intervention in vocational training Employers .

were also eager to prevent unions from dominating

trade and apprenticeship training, as they had come

to do. For its part, organized labor opposed business

domination®™®f any publicly funded vocational pro-

grams, and sought and won representation on all the

policy boards of these programs. :

- = 1913 Edwin-G. Cooley, a-former:Chicago school -
superintendent, had offered a bill to the legislature
to divide the state’s schools into separate vocational
and general schools starting with grade 7. The bill
was sponsored’ by the business community. John
Dewey insisted that such separations,would lead to
even greater divisions between the working and the
leisured classes, and withthe active support of organ-
ized labor, the bill was defeated. The comprehensive

. school won out in [linois and most other places, but
it still contained within it vocational and ability groups
that separated workiiig class students from others and
working class males from. their female counterparts.

- Other vocational acts followed Smith-Hughes but
not nntil’the Vocational Education Act of 1963 and
its amendments in 1968 did any major changes in
federal support for vocational education develop, The

"amendments of 1968 stressed the needs of disadvan- .
taged and handicapped youth and adults, as well as

- the need to expand technical programs at the post-
secondary level. :

Legislation has also expanded work experience pro-
grams—i.e., work-study and cooperative education.

] The work-study programs provide part-time paid jobs

" for needy vocational education students. They are
" designed «to permit these young students to stay in
high school. Cooperative education, a program that

‘ ]
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ERIC

Aruitoxt provided by Eic:

) \
) Table 9, Women Enrolled in Public
' ) ) Secondary school
All womenenrollees courses
oy
Percent  As percent Percent .
. distrie  of total * distrie
- Program Number  bution, enrollees  Number  bution
Totdd .« 3,827,166 1000 543 2349070 1000
— Home economics? . . . .. . To... 2101221 7 549 962 1416,185 603
Job-oriented courses . <. .. .. 57,025 1.5 916 18286 . .8
_ Office occupations.. . .. ... ... 1214925  3L7 77.3 7 781459 333
Distnbution , , ., . ke 214,314 56 446 74,446 32
Tradgs and industey .. ... 133808 " 4.1 105 33,849 2.3
, Health occupations .. .... ... 109,005 - 28 94.7 15,773 N
o Technical education L+ 2028%0 6 86 2445 1
Agrieulture .. . ... L., 9,003 2 1.0 4,913 2

Hncludes women in courses not shown separately,
Source U.S. Department of Health, Educatyon, and Welfare; Ofticy of Education, Divisien of Vocational
and Technical Education. ®

has long been' a feature of trade, industrial, and.

distributive (business) education, is more a training
than an aid program. It allowg students to- alternate

periods of work and study The work provides on-the-

]ob experience which is linked to course work and
is subject to pubhcsupervmon

Eurollments of women in vocational courses have
increased more rapidly than enrollments of men. By

the end of the sixties, about 4 million women were’

enrolled in public vocational education courses. About
6 percent-of these were-in postsecondary schools, about
32 percent in adult extension courses, and approxi-
‘mately 61 percent in secondary schools. )

In 1962 about 11.6 million people were enrolled
in- vocational education prorgrams—7 million in sec-
ondary schools, 1.3 million in postsecondary schools

(mainly community colleges), and 2.9, million in adult_

education. Most public vocational programs are now
located in vocational high schools or in two-year
community colleges. In many cases the level and
quality of these vocational schnols has been signifi-
‘cantly upgraded. . ' :
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\_@cational Coq;sés, by Type of Program, 1966-67

Postsecondary - F  Adult extension " Special needs
school courses courses progranis
Percent . Percent - « Peicent
i . distrie distris distii- R
7 Number but:on umber bution Nuieher bution
T 24617 1000 128139 1000 . 35320 o
- 3
3,036 1.4 659,501 33.7 221499 63,7
H1i4 13 31,762 25 4,236 120
198,500 599 301494 245 3463 9.8
’ 6,09 3.1 130917 10.7 2253 64
A ] 80 79,218 " 6.5 5.352 15.7
31008 - 238 40,837 3.3 1347 39
SR S S ... . 55 2
— Hb8 3 3311 ~ 3 111 3

- Kl .
- .

Vocational education in public schools has been
criticized over the years for its ¢lass and sex segregation
of students and for its-irrelevaucy to changing demands
of the labor market and of specific jobs. Vast and
increasing sums of public money are being invested
in these public programs. The total amount spent in
1972 was $2.7 billion—upfrom $239 million in 1960.
About a fifth of this money comes from the federal
government, the rest from state and local governments,
7 B

& ) N )

: Sex Segregation -
Fifty-five percent of enrollees in 1972 in public
vocational education programs were female. These
female students were concentrated in a few sex-stereo-
typed vocational areas. More than half were in home
ecotioinics or consumer programs, About three-fourths
were either in homemaking or in office skills programs.
On the other hand, better than 38 percent of males
were enrolled in technical, industrial, agricultural
programs. About half of all the course categories had

. more than 90 percent enrollment of one or the other

b e 4
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. 104 LT ' Women in Education

sex, and 71 percent of the categories had enrol]ments
of 75 percent of one-or the other sex -
Females .in vocational programs tend to be more
hlghly concentrated in a few occupations than male
students are, and the occupations in which they are
con(,entrated also tend to pay less 'and offer fewer
benefits than occupations for which males, study.
Figures reported by states show that seven times more
males than femaies were enrolled in industrial and
trade programs .. 1972. More than 37,000 men were
_being trained as plumbers, for emmple but only
. " thirty-four women. Men outnummbered women'in busi-
. mess ‘dataprocessing and management, and they were
more than seven times more numerouy in automotive
courses, twenty timmes. more numerous in petroleum
courses. Women were three times more numerous-than
wen in clerical courses and-twice as numerpus as men
ih apparel courses
Many vocational schools have been sex exclusive.
. [n New .York City for example, only eight of the
o twenty-seven vocational high schools were coeduca-
tional in 1970. Six schools were for girls only and
thirteen for boys, including schools in printing, food,
maritime studies, aviation, automotive trades. The boys
schools enrolled more than twice. as many students
as the girls schools (7,600 girls and 19,800.boys). Girls
had a choice of thirty=six courses while the boys could
choose from more than twice that number, Moreover,
the boys were generally enrolled in courses that led
to greater opportunity and chances for advancement’
than did the female courses. Even within some coed-
ucational schools, the sexes were put into separate
classes, as in the High School of Fashion Industries,
where different courses or sections were offered to
: « males and females.
Aftet girls challenged in the courts their exclusion
from two all-male prestige high schools in New York
) City (Stuyvesant and the Bronx High School' of
Science), open enrollment in all high schools in the

-
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‘Vocational Education , 105

city, including academic and vocational, became offi-
cial. policy. . o

Like graduate and professional education, vocational
education 'is more sex discrithinatory than are the
various_forms of general and liberal arts education.
 Early in‘the century, vocational education for women
involved mainly cooking and sewing, skills that
women: could use as homemakers but also as dress-
rakers, milliners, cooks, housekeepers. Beginning
“sometime after World War I, vocational education for
women has concentrated also on office skills, but since
then little change has taken place in the programs
available. ) :

The commonest rationalizations for the exchision
of woriien from traditional male programs have been

that women cannot get jobs in the trade or vocation .
s it is useless to train them and that qualified appli- .

cants cannot be found. Women cannot get jobs in
male vocations, however, until they have the training,
and until they get training-and-jobs, there are unlikely
.$0 be many qualified applicants.
- Barriers

Barriers to progress for women in vocational educa-
tion are found not-only among employers and-employ-
ees who control the jobs, but also among those who

.. " control vocational education itself. Males are over-

whelmingly dominant in the vocational education

policy boards and the control of traditional male jobs."

The Federal Vocatiphal Education Act of 1963, as

" amended in 1968; requires, for example, that the states
must establish two groups: a State Vocational Educa-
tion Board and a State Advisory Commission. Of the
1,168 members of these’key policy groups throughout
the nation, only 159—or 14 percent of the total—were
womer in one recent year. Six states had no women

,atall on their advjsory councils and another nineteen .
—states hadonly one ortwo women. Males also dominate.

policy-making levels inthe U.S. Department of Health,
o ; 104 -
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106 L. .- - Womgen in Education
“ Education, and-Welfare, where the vecational educa-
e\ _ tion.acts are administered and wherg the equal oppor-
‘ tunities laws in-educr ien are enforced.
Furthermore, sterectyped attitudes about women in
traditional male trades haves/been reported amang
- instructors in trade courses, recruiters who interview . -
junior high school students, and in ‘the recruitment '
— literature for vocatipnal programs: - - - o e
Remedies. _ _
ducation Amendments of 1972
stipulates that no.pdrson shall, on the basis of sex,
~ be subjected to disciimination under any education .
. program or activify réceiving federal financial assis-
‘ - tance. (See Chapter 13) a : :
All vocational education programs and schools, pri-
vate or public, are covdred by the amendment, as aré
all faculty and administration,students, and applicants - -~
- of those programs. The ‘amendment required that all
federally funded vocational schools must immediately
admit students without regard to sex. Programs that
.- were completely sex segregated as .of June, 1972 or
before June, 1965 were given one year to comply with
general admission requirements and about seen years
to comply with all requirements. In these cases, a
schedule for eliminating discrimination was required,
along with a plan for a recruitment program to encour-
age enrollment of the excluded sex.
All vocational and career education programs that
_ receive federal funds are under the Bureau of Occupa-
tional and Adult Education of the U.S. Office of
Education, Department of Health, Education, and
Welfare. Applicants for funds from that burcau must
pledge that funds will not be used in programs that
oo discriminate. It has been noted, however, that the
. procedures for reviewing compliance have been quite
| __inadequaté and-that-enforcement has suffered from
o an insufficiency of commitment on the part of the
enforcement agerits. B

\ N
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. ‘ . Table 10 I
HEW has prejocted enrollment to 1977 and prcdld.s"nrtunll_v no change in
the percentage -distribution of enrollment by sex over the next four years, as
shown here: ' -y
‘ T 7 , 1972 L 1977 (projected)e
Agricnlture ’
' Male Co 946 - 920
Fenale e < SRS 7 o
Distribution "_‘ - ote ,
Male . - 54.7 54.0
Female ) 43.3 46.0
‘Health ¢ v
Male . . 153 170 .
: Female . 84.7 83.0
Home Economies - -
Male - , U ¥ 10.0
Feinale 91.6 9.0 ‘
-Office : ' . _ s
. Male - S 236 25.0
Female v 76.4 75.0 -
Technical L -
Male v <902 - 90 . ,
Female : - 9.8 9.0 .
< Trade and Industry ‘
Male © . 88.3: 80 . v
Female s 1.7 139.. -

Cenites for Adalt, Vouationgl, Techncal, and Manpower Educdtion, Division of Vocational

* ant Techteal, Education, Office of Education, U.S, Dep't of HEW, Trends in Vocational

Ed‘m ation, Fncal Year 1972, June, 1973, at 7. A the above figures indiate, HEW apparently
does not. foresee Tatle IX s having any unpach on vocational education,

co . -
N .
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Policy

nation in vocational.education are that federal agengies
identify the vocational needs of women as well s
the special vocatienal opportunities open to them, and
that model training programs be created, along with,
new career guidance materials and approaches. It is
proposed that all vocational programs be examined
, for sex bias at local, state, and federal levels, that
- all _government, boards and agencies dealing with

£ ]
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vocahonal wducation be, .examined with a view to

improving the representatxon of worien on them, and

that training programs be launched to familiarize all

\ personnel with regulations goverring sex disctimi- .
< nation, ahd with the research, new materfals, and
' currlcula on vocatmnal educatmn for women. .
* ‘\t . .7 )
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.. Job and “Manpower” Training
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with male activities that when, during the
A sixties, the federal government began to fund
pprograms specifically aimed at job preparation, usually
at low gkill levels, those programs became known as
manpower training programs. Th name, widely ap-
plied, has not yet been changed to include the female |,
of the species, although some of them have come to,
* be called human resource developme t programs, and
all of them’enroll large numbers of women. _
Manpower programs—and also antipoverty pro- .o
grams—initiated ‘in the sixties during a .period of
relatively full employ:nént, had several objectives, all
aimed at.reducing poverty and discrimination: to help
disadvantaged people find employment, to help em-
ployers find qualified workers, and to help upgrade
impoverished communities. These programs prolifer- -
ated into, what became, in many cases, a stunning
array of innovative exp'efimer_lts in education and .
training. The most innovative, of course, were those
aimed at community organization. Such efforts had
never before been attempted by government or'subsi-

— H istorically jobs have been so closely associated

..

~

-’dized by public-funds. -
o The first major Jaw enacted was the federal
= Manpower Devélopment and Training, Act of 1962
(MDTA), which authorized the promotion and funding
“of job training programs for the unemployed and
underemployed. The Department of Labor. hgmd}ed

. \ . . e 3
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N

the job-related aspects of training, and HEW the
general education components. )
- The Econamic Cpportunities Act of 1964 then creat-
ed the Office of Economic Opportunities (OEO) for

the purpose of promoting and funding a yariety of -

antipoverty training and community based programs.
These offered a range of services, training, and educa-

tion for the poor, aimed largely at stimulating self-help

-~

and socially useful employment.
After less than a decade, the. OEQ, under a new

national administration, was dismantled, and both its

functions and those of the MDTA were iargely super-
seded by the-Comprehensive Employment.and Train-
ing Act (CETA) of 1973. The main thrust of CETA
was to turn over responsibility for developing pro-
grams from the federal to the state and local govern-
ments. The so-called categorical programs and state
-and Jotal-governments were no longer required to
geate and fund programs in specified categories. Only
:ﬁi Job Corps and WIN (Work Incentives for welfare

_Técipients) remained under the administration of the-
. federal government. ;

Between 1965 and 1972, about nine million people
"had enrolled in the” major manpower programs
supported by federal funds. Blacks were about 46
percent.of-the total and'women about 43 percent. About
seven in ten participants were under 22 years of age,
and about three in four had less than a high school
diploma. St

Women were well reptesented in many of the pro-

grams and they were a.majority in WIN, Public Service .

Careers (often in the health occupations), and"Oppor-
tunities  Industrialization Centers, but they  were
under-represented in some of the large and more costly
programs, such as the Job Corps. No determination
has vet been made of the relative costs and benefits
to women of these wanpower_ programs. Such an
inquiry would be extremely difficfilt; since the pro-
-grams are 5o varied in their costs per trainee and in

) | “110 -ﬁ
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Table 12. Manpower Programs: Percent Distribution of
Enrollment Among Major Program Groyps -~

Program Group . Nonmino‘rily Blacks - Female
Skill Training?® 27.2 155 18.4
Job Dev?lopmenfb 84 83 6.5
. ‘Employability Development ) 1.7 18.3 16.2
- Work Experience?, 54.5 " 574 58.3
o + Total 100.0 - »100.0 100.0

The Impact of Golemment \taupoim:r Programs, C.R. Pen) et al., The Wharton S(.hool
UL of Pa., 1975, p. 24, g . ) B
C Source. Denived from Table 2. ]

+lircludes.MDTA Institutional and OJT programs

bIncludes JOBS, PSC, PEP, anxl AOP programs

* Includes OIC, CEP, WIN, and Job Corps [;mgrams
5 Ihncludes NYC-In-School, Summe:, and Out-of-School programs
Note: ‘Percents may not add to 100.0 due to rounding

their impact on trainees, An 1mportant step in that .
L direction was taken, however, in a study conducted
- -~ at'The Wharton School The Impact of Govermment
v Manpower Programs, in. General and on Minorities
__anhd Women. sy - ..
. . Among r female drtlupants in manpower programs,
L a majorjty partlclpated in work experience programs
; - rather than in the training and education programs.
! This was. also true for male participation, but less
§
!

so: Women were less likely than males to receive skill
training and-more likely to participate in employability

_ development programns (mclud'ng general educatlon)
E + than were males.
|
}
i
3

) '~ MDTA o .

By the' mid-sixties, training under the Manpower . ~

Dev Jopment and 'lrammg Act (MDTA), the largest

of .he. training efforts, -had become an important part -

of the war on poverty, directing abaut two- thirds of

its training efforts to the dnsadvantaged and about

a third to training in skills that were in short supply.
Inananalysis of the institutional programs of MDTA

" it was found that about 50 percent of women enrollees .

RIC it
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"7 were family heads, about 40 percent had three or more

dependents, and 17 percent received public assistance.
About half were school dropouts. Women of a]l ages
- were enrolled.
Women were less likely than males to participate

‘ "4\
Table 13. Percentage of Women Enrolled in MDTA
Programs, by Selected Ovcupations, Fiscal Year 1968
—— .
. ~Type of training
. Occupation - “Institutional On-the-job -
Number. ..\ ..., .. ..... Cene. - 62000 40,000 **
Percent .. ..., .. ... cuia. . " 100 ~ 100
Professional, technical, and mam;,eml‘ . 27 4 .
Proqulon:il nurse (rcfreshu) ......... 9 -
Occupations in medicine and health? . . . . - 15 — :
Clerical and sales* .. .. ...... Cem e SESR— ) - 15 -
. - ~ 4 T i J
-Computing-and-aceount recording-tze:cs) - . 9 T T
Stenographer . . . .. e e .79 f - .
Stenographér-typist an(] re]ate(] ........ 4. —_
de—— =Service L L. L e 23 32
- Attendants, horoe and finstaid ... ... .. - 19
. Attendants, hospital and related3 . ... ... ) 13 -
_Ghefs and cooks (large hotels and restaurants)
AL S 3 —
Waitress and related . . . . . Ce . - 4
Farming, fishing: forestry .. , ... ....... (Y) (9 T
‘. Processing! . ... ..., ... .. ..., " :
) Mixing and ‘Hlending (chemicaly, plastics, ete.) A ) ;.~
............... e - .3 ,
. Machine trades . ., .. ..... fe e . ;2 RN - N
Bench work! . .. ..... e cean -5 22
Electronic components assunl)l\ and repair. —_ 4
Structural work ., .. .. Lo L L, e 2 7
All other occupations . . . . . R, .. ) 2

HIndudes women beng trained in occupations not shown separately, -~

nchudes licensed practical nurse, surgial techmeran, w‘ﬁon therapist, medical
laboratory twhnkiun. and dentist’s assistant.
Mr Cades nurses” atde, ward aucmlant ps\dnatm mdc, 'md tmylme worker A
== = o thas Tpercent, - T

Source U.S. Departinent of Labor, Manpo“'cn" Admumstration. .

~ -
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Table 14. Economic Impact of Manpower Programs: MDTA ‘

quian Hourly Wage Rates of Trainees Pre- and Post-Training

by-Sex and Race

O

ERIC
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The Impact of Govemment:Manpower Programs; C.R, Perey et al., The Wharton School,
U. of Pa,, 1975, p. 32. - o

Soutces, “The Influence of MDTA Trnung on Earmngs,” Manpower Evaluation. Report
No. 8, .\l:mbo'wcr Adminstration, U.S, Department of.Lalor, ‘l.‘)'i'(). o

“Eatmegs Mobihity of MDTA Graduates.” Manpower Evaluation Report No. 5, Manpawer
Adumnstration, U.S, Department of Labor, (969, * : B

LS. Department of Labor, “Median Earngs of Tennnees From the'MDTA Institutional
and OJT Prograns i FY 1971 and FY 1972y unpublished .\lanpoy\}‘r Adminuwtration report,
1972, - :
in-the on-the-job programs of MDTA because-employ-
ers were less likely to select theni for training. When

they did participate in on-the-job training, their hourly

« . Institutional QOn-the-Job )
Years Pre-  Post- Gains - - Pre- Post-  Gains
1967-1968 . . v z
Total SL35  $2.04 5049 . SL74 $229 3055
Male 179 231 52 . 197 263 66
- Female - 140 181 A1 ¢« 154 88 34
) . 1970-197i ) .
Total 193 223 .30 213 244 3l
Male 217 249 32 237 . 2.7 .34 .
Female 1.77 2.10 33 .- 181 2.01 .20 .
White 196 227 31 218 : 253 35
Black 187 217 30 196 223 27
1971-1972 ) . . - .
Total “207 225 q8 - - 252 268, .16
Male 240 . 268 28 305 321 .16
) Female 182 197 dsw - 187 . 215 28 ‘
= White 215 © 237 22 - "272 290 18 o
Black . 190 211 -—.21  —:215 -236 — -2l

rates of pay were likely to be higher and the pay .

gains they made through training were also likely to
be higher than gains derived from institutional train-
ing. In both institutional gsd on-the-job training, their

pay rates were lower than those of males. :

~ The women participants in MDTA were mainly in
training, for traditional female occupations. in health
and in office work, but a rather significant number

ivere trained in traditionally male occupations. . - *

4
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Job and “Manpower” 'lfrainm.g T . 115 .
These job tmmmx5 programs were all new: - and
innovative efforts. They were designed essentially to
reach people who were unemployed or undc'cmplovcd
- mainly because théy had not benefited much from
. formal schooling and had not acquired yseful job skills
there or elsewhere. Many of thes¢ disadv antaged peo- . .
ple were, of course, unemployed less bec ause they — ° 7
lacked skills or educatlon than because jobs were not
available, or because the d\dll'll)l(:‘]()l)b offered so little
in pay or demanded so much in labor that .lpph ants
.avere not attracted to them.
The programs sought to match people with av: ailablé ™ -
jobs, but some also sought to. deal with the shortage
of decent jobs by dcwl()pmg and creating new jobs, .
mainly in the puablic sector but also. in the private. '
These jobs were usually better paying or more socially . \
and personally meaningful than available jobs. )

“

At their best, these programs "did what the public
A schools aud vocational education programs. within the
" .schools were often less able or-unable to do. They
. reached the dlsadmntagcd and taught them. job and: _
e learning skills in prcpwatum for, or in conjunction
with, employment in specific jol)s In doing so they
oftcn bridged the chasm that” separates s(.houl and
so(,letv : 4 v “
. " Moreover, because the progams were more closely
o linked to the job market than to gencral education,
they wentbeyond training and education. They sought
to affect and to some” extent restructure and upgrade
the job® market itself, creating new and relatively .
. rcwardm;,]()bs,andlaundnng r efforts tocmplo\ people
in community improvement. ‘ )
The approach merits a closer examination tlmn.‘um '
~ e given here. Its implications for women lie in the -
special attention given-to upg,mdmg the emplovability
"of women and fm(lm;., a place in the libor force for
' them as*well as in the creation of carcer lines, the

-

-

- testructuring of, work, and the Taunching of u)mmumt) .
lmprovuncnt efforts. -

L]

 ERIC R |




Sue ” Women in Education

1

-

Apprenticeship Training
. The job training programs hitherto referred to were
all new and innovative efforts, designed mainly to
reach economically and educationally -disadvaitaged.
groups. As_we have seen, these programs were, in
the dggregate, directed almost as much at'women as
at men. Whilé women :are somewhat less than 50
percent of the labor force, they were about 43 percent

of all’trainees in these: ‘programs.

\ Apprcntlceslnp training is almost the oppoelte in
many ways}, of these manpower programs. It is directed
less at the disadvantaged than at whitesworking class
groups, and it includes relatively few women trainees.
As the demand for greater job opportunities for mi-
norities, womén, and the poor have grown, appren-
th(.bhlp programs, like most other vocational training

*—“—----—*programs +have turned-attention; however reluctantly —
in some cases, to the lllClllblOl‘l of minorities among
their trainees.

Apprenticeship- trammg is probably the oldest and-
most venerable type of trade training, dating back in
A _its structured form at least to the mcdleval period
‘ _in Western history, when young men (and sometimes

- young women)-apprenticed themsglves as learners.and
assistants, to a journeyman or master craftsmaii. After

a period of years, the apprentice became a journeyman’

craftsman himself and set up his own shop.

.Now apprenticeship trainingis part of a vast network
.+ of training and education programs carfied on mamly
outside public schools and supervised by the Bureai ¢
of Apprenticeship and Training of the U.S. Department
of Labor. The Bureau operates field offices which
approve training standards and promote programs for
some 370 skilled trades.. i ‘

Apprenticeship is on-the-job- trammg,]ust as mtern-
ship is for doctors. Usually training programs runi about® -

‘ — four )ears and are operated jointly by employers and’
b labor unions to train people for specific existing job-

5 IR 1
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openings. The tredes taught are usually in .choice
occupations that pay relatively well and are relatively
- seeure. : - ) Co
Less than 1 percent of thie more than 300,000 ap-
prentices currently in training are women, although -
women have worked at most trades and demonstrated
. their:.competence in many of them, especially during
.the two World Wars. ‘
" By the end of the sixties, women were being trained
in forty-seven different apprenticeship programs, in-
cluding programs forbookbinders, dental technicians,
cosmetologists, dressmakers—as well as some non-
traditional trades such as plumber, machinist, -and
clock reffairer. Many of these trades represent the most
tracitional of male occupations. The common assump-
tion is that, because they are so traditionally male,
they will.be among the most difficult of occupations
— ' for Women to enter, and among those women will |
~~ __ be lgast interested in entering. Experiénce indicates .
"~ Tthatithe barriers to the entry of women are less
= formidable than is often assumed. These trades, and
' the apprenticeship_programs that prepare for them,
. are of special importance_to women not only because
* they offer rewarding employment_but also because
they are an important part of the male deminated
technical-mechanical. structure of the.whole socigty.———___
Barred from knowledge of their mysteries, women may
continue to play only marginal roles in what is a
basically technological society. . "

—
.

“
-+ Al [ —

- _ * Private Programs .
Beyond these publicly sponsored or supervised pro-
grams is another vast assortment of job training pro-
"grams conducted by employers and by privately
operated schoo)s. These programs offer a range .of
traiping, from.the minimal to the most advanced skills.
Few efforts "have been made to examine the impact .
of these érograms on women or the role that women :

. play in them.” = » -

-
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The censusof. each decade fﬁ)ﬂ] 1900 to 1960 has
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shown women to be only 2 or 3 percent of all skilled
workers. During World War I1, women were 5 percent
of skilted workers, a slg,mflcant gain over previous .
vears_but still a small part of the total. After the war,
the proportion declined, but during the sisties some
strides were again made. Among.women in the skilled
trades, the increase rate of about 80-percent was twice _
as great as in any other occhatmn, and cught times

—.as great as the rate for men. By 1970, women held
as large a proportion of the skilled Jol)s as they had
held during. World War “II. Gains were made in a
variety. of nontxaditional trades.”

In f()lll"t,t,ll;dd(,‘s the number of women mcreased
by 5,000 or plore, only two of the trades being tradi-
tional occupations for women (baker and decorator).
Two of the occupations were supervisory. The other '

~ ten were nontradltmml. auto ﬁmechamc mrpenter
_compositor and’ typesetter, dental laboratory techni-——
cian, electrivian, heavy equipment mechanic, machin- '
ist, painter, printing press opemtor, and teiephcme
installer and repairer. ,

What is remarkable about this growth is tlnt the .
trades grew very little during the sixties, while clerical
and professional occupations, traditional occupations
for women, grew rapidly. Still, the participation of | —

women increased more r.lpwl the tradles than in,

- "these fast growing occupationy .

"Women in the skilled trades ténd to be much like
other women except that they are older, less educated,
and more often from blue-collar fmmlws Twoin five
were high school graduates in 1970, and about one
in ten had a year or more of college. They were more
- Tikely than other women workers to be widows or
dworues and less likely to be single. About nine in
ten were white, as were women n th  total labor force.
About a quarter of the married women had hushands
who were skilledt workers, and about a quarter had
hushands wha gvere less skilled blue-collar workers.
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Durmg the srxtres their, average schooling rose one
year, three times ‘the rise for other women workers.
Enrollments 6f women in public school trade and
industrial programs, many of them pre-apprentrceshrp,
increased from 116,000 in 1966 to 280,000 in 1972,
a rate of increase half again grealer than that of men.
__TheBureau of Apprenticeshipand Training requires
that all trades apply nondiscriminatory staundards in
_the recruitment, selection,.and employment of appren-
tices. Women have some adv anta’ge in entry to appren-
ticeship programs because entry is usually based. in
part on written tests in which-women tend to perform
well.
_ Onthe Genersl Aptitude Test Battery, used to relate
- aptitudes to job requirements, seven areas are regarded

as important to success in the trades. Among these

women excel in four (form perception, clerical percep-
tion, motor coordination, finger deiterity), men in one

(.\.patmLLea,sonrngLaud males and females are the same

‘ on two (numerrcal reasomng, manual dexterrt\)

- skilled ]obs have been determined by the U.S. Depart-
ment of Labor. Data are not available on the, relative
levels of strength of males and females, but many
trades fequiire no more physical strength than is re-
_quired for housekeeping, while other trades require
strength even beyond the ability of many men (but
- within the ability of some women). .

Apprenticeship training offers stidents much more'-

than most types of job.training: paid jobs, two to four
_ years.of on-the-job training and classroom’ mstructro,n,
sick leave, paid vacations, coverage by workmen s
compensation, and other fringe benefits.

t
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- ore has been -written about academic women
M’than about any.other group of women, perhaps .
because they do so much of the rese and

writing about women. LT e

. In higher education, women constitute betwcen a
fifth and a quarter of teaching and professional staff.

. They are over-represented. in the faculties of small
colleges and community colleges, where they are 40 ~
percent 6f faculty, and under-represented in the major

___universities and high prestige colleges.

— ~~ They tend to be in the,lower professional-tevels ——

~ » at the univeisities and either not on the tenure track T

or in the lower ranks of that track. Males are twice
as likely to be tenured as wonien (57 and 28 percent,
" respectively). - 8 v ' S
Nationally, women are 32 pergent of .instructors,
19 percent of assistant. professors, 15 percent of asso-
ciate professors, and only. 8 percent of full professors.
Even at the seven women’s “Ivy League” colleges;.
womeh are 82 percent of the nonprofessional teaching
staff, 64 percent of the assistant professors, 54 percent $
of the associate professors, and 22 percent of the full
professors, Furthermore, between 1965 and 1970, men
- replaced women as presidents_of three of these seven
. colleges. .
The slight decline since 1930-in women faculty as
a proportion of total faculty may be attributed to the . .
. rélative decline of females in education faculties and
- to the rapid increase in scientific, technological, and -

~
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professional. Faculties in which w ome'n were marginal
at hest.

Onc analysis by Jessie-Bernard suggests that women
are represented in College faculties in roughly the same”
propogtion as in the qualified labor force of women
with five or more years of college. If doctors’ degrees
are used as the criterion of qualification, according
to this anal)srs ther women are actually over-repre-
sented in college faculties, since only 10 percent of
doctorates are held by women, and many of these
are not in the labor force. “If. the proportion of -
~ academic people who are women seems small, it is
in part at least because the proportron of women in
the qualified labor fmee is small.”

Qualification is a two-way street, however. Women
are less likely to become full professors be(.ause they
are Jess likely to have doctorates, but they are ‘also.
less likely to pursue doctorates because it is so difficult *
for them to penetrate the ranks of the tenured full
professors. It is also, of course, difficult for them to- »
penetrate the departments and faculties that admit
Ph.D. candidates and award them doctorates.

The Eammgs (‘

The average salary of women f‘l(.ulty is only about
83 percent of male salary. In 1969, for example, 28
percent of faculty men and 63 percent of faculty women
were paid less than $10,000 a year. Women earn less
because they are at lower faculty ranks and because
they are paid less than men of the same rank. The
earnings. gap tends to increase with rank. Among,
instructors, assistant professors, and associate profes-
Sors, the gap was found to be $500, in favor of male
fd(,lllt\ At the rank of full professor the gap was
S 400, also in favor of males.,

&

.

Status

A study of the academic marketplace late in the
fifties concluded that women scholars are not taken
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Academic Women

seriously and cannot look forward to a normal profes-
siorial career. Women tend tobe disctiminated against,
the study found, not because they have.low prestige
but becallFe they are outside the prestige system
‘entirely. : ; . :

Even college women reveal prejudices against
academic_ivomen and what they produce. In one
experinient, college women were given sets of articles
in various professional fields, written by three males
and three females. When the authors’ names were .
switched, it was found that articles bearing the names
of male authors were “rated higher on all criteria of .
excellence (value,. persuasiveness, profundity, style,
competence) than when the same articles bore the

* names of female authors. Even articles on homemaking
and dietetics were rated higher when they bore the
name of a male author. s

‘While such prejudicial responses probably declined
during the seventies, much residual prejudice inay
remain among both sexes about the intellectual Jau-
thority” of academic women. .

: Administration
Ouly a few four-year coeducational colleges have
“women presidents. Even of the nonchurch women’s
schools, only eight had women presidents in 1971.
None of the fifty largest college libraries is -headed .
by a wonian, although women librarians are abundant.
Only a few academic deans are women, although there
- are many deans of women. Most schools of social
“work now have male deans, although a number of
women headed thesg schools in the past. While women
are as much as a quarter of all faculty, they are only
17 percent of administrators and 13 percent of membfrs
of governing boards in higher education.

vl,‘:ll‘.r . -
Characteristics ,
“Pieced together from a wide variety of sources,” .
says Jessie Bernard in Academic Women, “the model
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picture of the academic wpman that emerges is of
a very ‘bright person, so far as test intelligence is
concerned, but compliant rather than aggressive, from
an above-average social class background, and with
amajorinterest in the humanities.” The more contem-
porary-‘woman academician is probably at least some-

More female than male academicians are 51 years
and over (28 percent and 22 percent). Fewer possess
the doctorate (25 percent of females and 50 percent
of males). Fewer are married (47 percerit of fentales
and 87 percent of males). More” than two-in three
women academicians have no children (67.3 percent),
compared with 26.2 percent of males.

Bernard. speculates that this -plethora of ‘spinsters™

is accounted for by the academic monastic tradition
(which segregates domestic and scholastic life), a
preference for celibacy, and the shortage of qualified
spouses. _ : ‘ o

“The academic woman,” says Bernard, “is the
womau-who has time for her students, time-to-sponsor
organizations, time to talk to-them. She is the woman
without competing demands from hugband or chil-
dren. She is, almost without any doubt, in professional
status—as evidenced by her large average membership
in professional societies—and her major interest is
almost certainly teaching, not research.”

Almost three in four women faculty at universities,
as distinguished from two- or four-year colleges, are
Protestant in religious background (72 percent). Prot-
estantism is more commort among womeri than among
male academics, and faculty with Catholic back-
grounds are significantly under-represented among
both sexes at the university level, but more so among
males than among females. . ST
less woman is a common figure among women univer-*
sity faculty members. = °

r.
~a
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N Productivity

N *

In academia, rewards and merit ratings are usually
based on several criteria, the most important of which -
isresearch and publication. The idea is that the highest. -
function of the scholar is not to pass on to students

knowledge developed by others—to teach—byt to
develop new knowledge, through research and reflec-
tion, and impart that knowledge to others through
publications. ' : N

Various studies suggest that academic women may

be less productive, in this sense, than their male 3

-counterparts. B B -
-Some explanations of this lower producl;_ivity assert
that women produce and create less becatse they are
less daring, original, compefitive, or contentious. Other
cexplanations turn to the proven bias against the writ-
Ngs and authority of women, the difficulties women
experience in getting their work published, probable
bias inthe-awarding of research funds, and the general

cultural and academic context in which reseatch and -

writing are done. .

- Women may, indeed, writg less because they are .

inore rather than less giftedtand productive writers
and, researchers. They niay fecl uncomfortable with
“the style of inquiry in their discipline, the lack of

significance in research  undertaken, or the special

language, jargon, and obscurantisms that may mark
academic prose. A case in point may” be Barbara.
Tuchman, a brilliant and ‘distinguished writer and
“scholar who has been only reluctantly recognized by

“historians. Had. she come up through the academic -

discipline, she may never have produced so prolifically
and with such extraordinary results. ‘

Academic women suffer certain disadvantages be-
canse they are not taken seriously by peers, but they

may also enjoy certain advantages because of it. They
an get away with more, do the unexpected and

’
]
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unorthodox, be more radical and outspoken without
noti¢eor criticism. Because they are outside the status
system, women are less threatening to the men who
run higher education. That is one thing to be grateful

-

for. .
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" The Law: Tow#rd 'Equal P_rotectién

~JYhe effort to reduce discrifnination in schools

I and other social institutions has been aided in

. a dramatic way by the adoption of federal law

and by the willingness of some couirts to enforce the
constitutional guaranteés of equal protection. .

. So active has the law become in recent years, and _

so-voluminous-the court cases, that the average citizen,
untrained in the labyrinths and language of the law,
may retreat before the proliferation of clauses,‘amend-
‘ments, acts, agencies, enforcement procedures, federal,
state, and ldcal versijons of similar laws, ‘
The proposed Equal Rights Amendment to the
Unijted States Constitution will try to diminish this
confusion by making it clearly unconstitutional to deny
equal rights. to citizens based on séx. -
With respect to schools, sex discrimination has to
alarge extent been prohibited—and certainly the issues
have been clarified—bya federal law which was made
effective on July 21, 1975. This landmark law is the

so-called Title IX of the Edtication Amendments of

1972. 3 . ' o
Students and employees in educational institutions

who seek redress from HUiscriminatory practices are -

now covered, in specified cases, by, the following laws

of the land: \
— 1. Title IX of the Educati(;nvAmencklents of 1972.

2., Titles VII and VIII of the Public Health Serviee
‘Act for people ‘in the health professions.

-« 132
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3. Amendments to the Equal Pay Act and Title- VII !
of the 1964 Civil Rights Act-—to include protection *~ *
for teachers and other school employees against sex
d'iscriminagio_n. ' LT
‘ , 4. Equal.rights laws adopted in soine states. .
- ~ 5. Last, but far from least, the Equal Protection .
clause of éhe Fourteenth Amendment to the United
‘ States Constitation—and perhaps at some future date;

the Equal Rights Amendment to the Constitution.

In gene#al, however, Title IX, if properly, enforced” -
(and eve‘n#ually expanded) will go a long way toward
ending sex discrimination.in educational institutions,
for both students and employees. -

‘The title depends for enforcement only on‘the denial
of federal funds to discriminatingischools, a penalty
of considerable weight. It cannot, howtver, offer
protection against discrimination.among schools that -
choose to forego federal funds rather than céase dis--
criminatory practices. Only.constitutional guarantees
are now, to some exteht, able to do that. -

Title IX of the Educational Amend;neﬁ}s of 1972

Since 1964 and the historic passage.of the Civil
Rights Act, federal law has prohibited sex discrimi-
nation in employment, and the Equal Employment, .
Opportunities Commission (EEQC) of the United
States Departinent of Labor has enforced the law.
Unfortunately, the law has not until recently applied |
to employment in educational institutions. '

Title IX of the Educational Ameridments. will apply
not only to employees but also to students in educa-
tional ipstitutions. It is by far the broadest and most
comprehensive of the sexdiscrimination laws affecting
schools. The interpretation of the law and its enforce-
ment will be within the jurisdiction’ of the U.S.
"Departmént of Health, Education, and Welfare.

Though Title IX was adopted.into law in June, 1972,
it was not made effective by HEW until July 21, 1975.

133
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The Law; Toward Equal Prdtection\\\ o 137
- ./ «Some critics take this threc-year delay a$ evidence |
" oftheformidable resistance that exists in the'education ..
establishment, and particularly among male admin-
- " istrators and professionals, to the prohibition of sex
discrimination in the schools. It remains ta be seen
. whether such resistance will be evidenced in the
© - enforcement of the-law.
‘ Title IX specifies, “No person in the United States
"shall, on the basis of sex, be excluded from partici- -
pation in, be denied the benefits of, or be subjectcd
to discrimination under any education program or
activity receiving Federal financial assistance.” The
law applies to aMyst all public. school systems and
postsecondary schools, including 16,000 public school |
systents throughout the nation and almast 2,700
_ postsecondary schools. Military schools are completely
-‘exempted, as are religious schools where compliance
would be inconsistent with religious tenets. Soine other
“institutions have limited. exemptions, .
With respect to- school admissions (but not cther
“ parts of the law) the final regulations adopted by HEW ‘
apply only to vocational, professional, and- graduate
schools, and to public undergraduate schools, except ,
these thathave beén traditionally and continually open ‘
to..ohe sex only. The regulations on. admissjons do
not apply to preschools, elementary and secondary
schools, private undergraduate schools, or public un-
dergraduate schools that have always discriminated.
However, even schools whose admissions practices
-are exempt are prohibited from practicing sex discrim-
ination once students of both sexes have been admitted.

1

l),

-
- -
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_ Issues
The six major public issues in connection with the.

adoption-of the final HEW regulations on the law .- -
| werg: , . - ‘ -

l/ /PhysiculE,ducati‘oh‘ Classes. The regulations permit

.
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separation ot the sexes for contact sports, the grouping

of students by physical and athletic ability, and atten-

dance at sex education classes. At all other fimes

physical education must be coeducational under the

regulations.

2. Financial Aid. The reguhtlons prohibit .s(,hools
from administering schalagships that desigiate a par-
tlcular sex as recipient unless such scholarships are
“pooled.” Two steps are required for pooling. Step’

one requires that schools select students for financial

awards on a basis other than a stiident’s, sex. Step
two requires that, once selected male and female
students should receive proportional atvards, drawing
on both sex-restricted and non- -sex-restricted funds. .

3. Foreign Scholarships. The regulations do’ not
prohibit schools from administering single-sex schol-
arships or awards given under foreign \Vllls trusts,
or similar legal instruments Tor study abroad,’ provlded
the school also makes available reasonable foreign
study opportunities to.students of the other sex.

1. Pension Benefits. The regulations allow schools to
provide either equal contributien$ or equal periodic
benefits to males and females under pension “plans.
Many school pension plans, but relatively few in other
types of employment, pay women lower monthly
benefits after retirement than they pay men, .even
though contributions are the same. “Title IX does not
change this discriminatory practice.

5. Curriculum and Testhooks. The regulations do not
cover sgn stergoty ping in l‘c.\tl)onl\s or curriculum
materials. : N

6. Athletics. The regulations require that schools‘ pro-
vide equal opportunity for both sexes to participate
in iiitramural, interscholastic, and mtcru)ncglate ath-
letics. The sex segregation of teams is allowed,
however, in contact- sporty nd i, sports ‘where com-
petitive okill is the basis for selecting team members;
Thls mcludes vnrtuallv all. tmms 2

L R
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Equalized funds arc not reqmred but failure to

provide - necessary fuuds for one sex will be taken |

into account in assessingy equaht) of opportunity. . )

Arpong factors to be considered’ in deciding if equal

athletic opportunities arg available are: .

1. \Vhether the sports selected by the school refle(.t '
the interests and abilities of both_sexes. o

2 . The provision of supplies and efjuipment to partxcn-

pants. . .
3. Travel and per diem allowances given to dthlctes.
4. The scheduling of games and practice.

5. Opportunitics ‘available for coaching in athletics
and for tntoring in academic sub]ects—-and the assigne
ment and pay of coaches and tutors, * '

6. Medical and trammg services offered to partici-
pants. .. |

7. Locker rooms and practice facilities.
8. Housing and dining facilities and’services.
9. Publlclty given to athletic events.

Y

If noncontact teams such as tcnms, are offerul
for men and not-for women, ther: women are entitled
to. compete for a place on the male tean, S(.hools*
are requlred to provide separate teams in contact'and"”
noncontact sports where the provision of only one
team would not ¢ accommodatc the interests-and ablh-‘
ties.of members of both*sexes.’

Elementary schools have one year to comply with
these regulations and secondar) and postsecondary
.schools-have thfce years. ",

Though these have’ been. the most (.ontrowemal
issues, espeuall\ the regulation on afhletics, the es-
smtl‘vl core of Title IX apphcs mainly to dlS(,l‘lmlndthl]
m adinissions and in emp]oyment '

: o

* s

_  Admissions : «*' -
The quotas and higher standards that havesdimited

I .
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¢
female enrollment in, graduate school programs are
‘ prohlblted by Title IX. :

The regulations, prchibit separate ranking of appll-

cants, sex quotas, administration of sex-biascd tests,

. and the granting of preference to applicants based
on attendance at particular schools if the preference

“results in discrimination. '

- .The,regulations forbid any d:i;criminatory applica-
tion of rules on marital or parental stitus or preg-
nancy—provided such pregnancy is treated as a tem-
porary disability. - "¢

2 The recruitment of students is cavered,, as well as
admission practicés. C8mparable efforts must pe made _
to-recruit members of each sex. Where s iscrimi-
* nation has existed, additional recruitment efforts are

. required to remedy the effects of discrimination.

S s e e -

: ~ Treatment: ..

.. "While ‘some Mools are, exempt from regulatlons
' " on admlsslons all schools are required to treat stu-
. ~ dents, once admitted, without discrimination on the .
.. l)&grs of sex. Speuflc'lllh the [redtment requirements

. apply tﬂ' - - e
1. Partncnpatlon in all courses. uﬁfered and all extracur-
' rlcuhractlvmee I S

Partncnpat-mr) in beneflts services, and fmancna] ald

”
3 The use of school f'u,ilmes and the comparability
of housing rules and facilities. (Single sex .housing
is permitted, l}owever) o
. Schools are prohibited f;om providing slgmhqant ,

Zations that discriminaté on the basis of sex. The
regu]atlons (by specific congressional acp in ]974
exempt the membership practices of fraternities anA
sororitiesdn higher education, and youth organizatiops
+ -such as the Scouts and the YW.CA. ~ . % FE
: Emmpl”s of treatntent:, ‘ R R

assistance to professional or honorary fraternal orgam]

LN
.

1. A §(.hoo‘ may not allow only boys to takejshop

« . . ‘!
LI P N
. 5. ¥
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and only girls tc take home economics, or operate

separate classes in these subjects for boys and- girls.c

2. Schools may not discriminate in vocational woun-

seling. Generally, the same testing and guidance mate-
- rials should be used. °

3. Schools may not segregate ,boys and girls into

ditferent physical education classes. h

4. A school that has one swimming pool must make
it equally available to males atd females.

Employment

. All employees in all institutions are covered, includ-
ing all part-time employees and instructional, admin-
istrative, maintenance, and other employees. The only
schools exempted are military schools and religious
schools where compliance would be inconsistent with .
religious tenets. . . o

Employment policies generally will .follow those
of the Equal Employment Opportunity Commission,
which requires nondiscrimination in employment cri-
teria, recruitment, compensation, job classification and
structure, fringe benefits, marital or_parental status,
advertising of jobs, and handling of pré-employment
inquiries. Leaves of absence and fringe benefits must
be offered to pregnant employees as they are offered
to the temporarily disabled. '

\

Notes

Title IX is especially useful to women because it
covers all school employees, including teachers, re-
searchers, teacher aides, secretaries, service workers,
supervision, Because of its broad coverage it can bring
women together across the occupational and class lines
that usyally limit communication among them. The
effectiveness of the law, however, will depend very
much on how much staff HEW will have to enforce
it and how willing it will be to terminate aid to

*‘offending institutions. '

. -
‘\ .
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Women or men wishing to file complaints under

Title IX should write a detailed letter to the Director

of the Office of Civil Rights, Department of Héalth,

Edugcation, and Welfare, Washington, D.C. A source

. of technical information and assistance in discrimi- -
/nation by postsecondary schools is The Project on

the Status and’ Education of Women, Association of
American Colleges, 1818 R Street, N.W., Washington,

Ce

o/

D.C.20009.. = - . i
The exemption under Title IX of religious and -
military schools is particularly important because it .

.~ applies so specifically to the male domination of social
institutions. Sex discrimination by religious faiths and
schools often ‘provides the idcology and rationale for
sex diserimination in society and in’its social institu-
tions."As guardians of moral and ethical codes and
of other-worldly rewards, religious institutions, in their
own beliefs and practiceg, can in effect sanction and
legitimate discrimination in other institutions, as well

~ as in the hearts and minds of those subject to their
teachings. : , ' <

Military schools, also exempt from Title IX coverage,
arc the guardians not of the beliefs but of the physical -
power in society angl of the ultimete weapons of .
domination. While military academies which train
military leadership have begun to open their doors
to women, the lack of access to these academies

.contributes in a significant way to the exclusion of
“women from this and other male-dominated policy
centers of the society.

Similarly, the private prep schools and the private,
undergraduate colleges (such as the Ivy League
schools), which are exempt from the admissions re-
quirements of the law, have trained students for
participation in the'policy -making elites of the socicty.
If these schools continue to discriminate, women will .
continue to be excluded from the lcadership roles for
which males are prepared in these schools.

In the long run, however, it is likely that many

ST 139
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of these exempt institutions will conform voluntarily
to the requirements of the law as they see other schools
. moving rapidly in that-direction.

The Publié Health Services Act

~“Besides Title IX, students in the health professions
have recourse to the Public Health Service Act in cases
of sex discrimination. Two sections of that act (799A
and 843) prohibit schools that receive federal aid under
Titles VII and VIII of the Public Health Service
Act—the vast majority of schools—from practicing sex:
discrimination. The act applies also to hospitals that
operate medical schools or training programs. Medical
schools under the act may not set quotas on women,
as most have done in the past, and they may not refuse
to admit people over 30 if such refusal results in
discrimination (as in the case of women who reenter
school after their families are raised).

Those in the health professions who are not helped
by Title IX because of its numerous exceptions (as
'in the case of admissions to private undergraduate
schools) may seek assistance under this act. Preferably,
they will seek assistance under both acts. ‘

The enforcement penalty is the withdrawal of federal
aid. Aid will be withdrawn in three cases: if the school .
fails to provide assurances that it will not discriminate,
or if, in conducting its routine investigations, HEW
finds discrimination, or if, dfter complaints are re-
ceived and reviewed by HEW, discrimination is found.
Complaints may be filed by sending a letter with

detailed charges to the Director of the Office of Civil,

voter

AN

)

Rights, Department of Health, Education, and Wel-\ .

fare,Washington, D.C., and federal courts may be
" called upon to réview HEW action. .

Amendments to the Equal Pay Act and the Civil
. Rights Act: '
Both the Equal Pay Act and the 1964 Civil Rights
Act, which previcusly exempted teachers, have been
I ¢ s | .\
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amended to protect them against sex discriniination. .
Teachers may now sué in federal court to force schools
to adopt nondlscnmmatory practices and to recover
wages they may have lost because of discriminatory
practices.

These amendments are ore beneficial to teachers
in private schools since teachers in public schools
have a right to sue in federal courts under the equal
protection clause of the Fourteenth Amendment to
the Comtxtutlon

)

State Laws

Some states (as Alaska, Illinois, Indiana, Massachu-
setts, New York) also have equal rights laws, These
hws which are of varying usefulness, can also be
called upon.to enforce nondls(.mmnatory practices m‘
schools.

. The Equal Protection Clause of the Fourteenth
Amendment to the U.S. Constitution

The equal protection cluuse of the Fourteenth

Amendment says: “No_State shall . . . deny to any
person w 1thm its jllrlSdl(.tl()n the equal protection of
' the laws.”

This clause can be used against discrimination by
state and local laws. In effect, women may sue any
public school supported by local or state funds (ele-
mentary, secondary, and postsecondary) under the
equal protection cl'mse No private institutions are
covered.

Since the clause is not interpreted umformly by'
the courts, the vutcome of such suits is often uncertain.
Suits to admit females to the prestigious University
of Virginia at Charlottesville, Stuyvesant High School
in New_York City, and the Bogton Latin schools were
successful in the courts. Other suits, such_as those |
filed against Texas A & M, were unsucu.ssful ~although |
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in the end the school voluntarily opened its admissions
to women students. »

The Equal Rights Amendment to the Constitution,
if passed, will-clarify and expand the constitutional
coverage. Its language will read: “Equality of rights
under the law shall not be denied or abridged by
the United States or by any ‘State an account of sex.” -

vy
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-

s women have grown more aware.of their com-
Amon interests, they have mcreasmgly organized

to advance them. Many women have come to
view themselves as an oppressed and exp]mted min-
ority, sharing the disadvantaged status of racial and
ethnic mmormeq; Other women view themselves as
essentially privileged, but nonetheless sharing com-

mon interests that can be advanced, like those of.

bankers and businessmen, by moderate forms of col-
lective action.

The contiriuum of awareness or discontent runs from
politicized feminists at one end to a much larger group
that simply seeks some measure of advancement.
Outside this continuum are women, perhaps a majority,

who are either neutral or hostile to .major changes .,

in women’s status—or. who dre slmpl/y uninformed
about the nature of proposed change

These strands of sentiment give fise to a variety
of innovative school programs, almost_all of them in
higher education. Most are deslgne'a either to teach
special groups of women or to teach women about
women. This women’s movement has had. v1rtua]ly
no impact,on primary or secondary schools, except
insofar as law may affect sex- segregated programs.

The two major innovations are women’s studies and
continuing education for mature women. Women’s
studies usually aim to teach women about women,

Studies For and About\Women:’

144 P 49
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.

_much as Black Studies teach blacks about their own.
history, achievements, and needs. The newer continu-
ing education programs offer mature women (a signifi-
ant new group in education) vocational preparation
and self-enrichment. These women may also, of course,
engage in women'’s studies. )

The term women’s studies, however, is also often
applied to research about women and even to regular
instruction offered to women, Implicit in the term
is the concept of consciousness raising and the view
of women as a.separate group which has unique needs
and disadvantages, in school and elsewhere. :

4 .* Confinuing Education
Special programs have been created in many places

to, deal with a labor market phenomenon of rather ..

recent vintage—the return -of. mature women fo the
job market after having spent at least several years
in child rearing. In previous generations, families

tended to be so large, women so relatively short-lived, .

and job opportunfities for mature women so scarce,
that such reentry of ‘women into the labor force was
uncommon, A

Between 1950 and 1969, women in the labor force
increased by twelve million, 62 percént of whom were
older than 35 years of age. Among the age groups,
the greatest gain in employment during recent decades
has been made by women age +3 to 54. In 1940,
25 pereent of women in this age group were emploved;
in 1950 the figure was 37 percent and in 1969, it
was 54 pereent. )

Most of these mature women needed education and
training to prepare them for the job market. The need
was highlighted by the rise in schoel enrollments of
women age 25 to'29 from 26,000 to 311,000 between

1950 and 1969—and of women age 30 to 34, from

21,000 to 215,000.
The college programs created to offer special
preparation for mature women provide both liberal

D : ) A
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arts and more vocationally oriented educhtion. These
programs, in their special structure and content, stress
the value of association with age peers, the scheduling
of classes to meet special student needs, the importance
of counseling—and in many cases, job placement,
financial aid, liberal transfer credit, and even credit
for life experience. _ - =
The first of these new continuing education pro-
grams for women was created after World War II and
tried to provide intensive teacher training for women
- with liberal arts degrees, - ,
Following a few experimental efforts in the fifties, -
some of the larger colleges and universities began to
initiate programs. ' L. ¥
" In 1960 the University of Minnesota set up a.center
that organized the resources of the university for adult
women. The object of the program was to help women
- reach their, goals, whatever they were—careers, self- _
enrichment, community participation. Guidance was
the core feature of the program. Women entered exist-
ing university programs suitable to their individu-
alized goals and participated in several one-year semi-
nars, scheduled for three morning hours. every other
week. They also participated i1f reading, study skills,
~_and gufdance seminars and in noncredit courses, some
* of which met in students’ homes and off-campus.
The Radclitfe Institute for Independent Study was
begun at about the same time. In the beginning the
program served only women with degrees who needed
. an opportunity to do_creative work. Later the Institute
also offered regular liberal arts courses to mature _
women. / o .
Rutgers University initiated a program in 1961 to
o train women college graduates in mathematics. The
program, aimed at relieving the shortage of math
teachers, involved about.600 women students by 1968.
. Another early program was started in 1961 at the
University of Kansas City, offering noucredit seminars
for women in liberal arts and women’s studies.

N

" ERIC 146

Aruitoxt provided by Eic )
5 .




. -\

1

{2

152 . . . Wonen in Edl'rcati.qr;

!

Sarah Lawrence began a program for undergraduate
and graduate women in 1962, involving special coun-
selmg and .cooperative programs with other colleges

. in the New-York vicinity.

Studenfs in these prograns tend to be women of
middle or upper- -middle income, many with previous
college experience. Typically, the) are married to men
' in professional or managerial occupations and are
\- -~ active inscommunity organizations. L
- Despite their generally high educational levels, most

, were found to lack confidence on their initial contact
\ . with the college, so that the reception they had was
especially important to their adjustment. Women report
that their children also profit from their participation
in thege programs, in that they develop more interests,
take on more responsibilities, and benefit from their
N mothers” achievements and gratifications.
‘ Concern has.grown about offering similar services
to women other than, suburban housewives, women
whose educational needs are still unmet—-—especrally
\\orkmf, class and low-income women, working
vomen, women with young children, and women who
hive lost their husbands and need to support them-
selves.

Postsecondary continuing, education programs may
receivg federal aid under the Community Service and.
Continuing Education Programs, covered by Title I
of the H& her Edu(.atron Act of 1965. The object of
this aid pr gram is “to apply the resources of institu- ?
tions of higher education, both public and private,
to the szlutloé of (.ommumty problems by enlarging

and extgnding university extension and continuing
education programs. . Community problems of
.~ concern are hoaltl\jobs recreatron housmg, transit,”

poverty, crimé, et ’
«  Programs for mature women, like most training .
programs, have tended to flourish during times of full
cmploymcnt when the demand for trained ‘workers
is high. It remains to be\seen what eff(.cts economic

- 14"‘2\ ' -
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. recession may have on such programs.

Colleges may seek mature women even when em-
ployers-do not. Cettainly colleges are highly motivated
to find new student populations. This is .especially
true when recessions affect their finances and: when

. student entollments drop because of declines in the
college-age group. —_— a -

Mature women are everywhere prime-candidates for

recruitment into special college programs. If they are.

housewives, they simply have more time for studies

than do their employed husbands. Whether women,
when job opportunities decline, will have the same

incentives to enter such programs, is a matter for.

speculation. -

. Adult Education-

The programs previously discussed are only the
fast:growing edge of an elaborate 4nd long established
' system of continuing education, mainly in, postsecon-

dary «schools, and. adult education, offered mainly in
* secondary eveniyg schools. More women than. men
now participate in adult education programs and the
increase in their participation has been twice the rate
of males. A total of moré than.thirteen million people
take part il what is classified by the U.S. Office of
Education as adult education, and the costs of these
programs exceed $130 million a year. .

This network of programs and courses is far too
massive and complex to be treated in this volume,

-
ar

though it is clearly a suitable subject for further .

inquiry. Such a discussion is omitted in_the-present
context, however, mainly because so few of these
courses have apparently been designed either for or
about women—aside from the traditional home eco-
nomics offerings. Little publicity is given to women’s
courses in adult education because they serve mainly
noncollege women who have. a low profile on the
women’s scene and in the media. )

“These programs have a potential for reaching deep

148 -
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into the communities of nom.ollcge women, where
the vast majority of American women live, afid brmgmg
... tothént skills and knowledge they can use to improve
" . themnselves, their families, commumtles,gnd the status
- of wonien generally

In the past, adalt education has oo often focused
on courses, subject matter, and narrowly vocational
\ub]ects—-usuall\' of a hxghlv traditional nature—to

* F

he neglect of people and their needs, as individuals, *

. groups, ard communities. Rarely have adult, education
‘programs addressed themselves to thc speual needs
of women, as an interest group, as a “minority,” as
people who can play a significant role, collectively,
in consumer affairs, civic and comraunity affau‘s the

» - world of work and of politics.

L)
. -

T , Women’s Studies

Women'’s studies, like ethnic studies, tend to deal
with the culture, status development, and achieves
_ments of women as a group. The San+Diego State
“College pfogram in women’s studies, approved in

r

1970, was reportedly the flrst of its kind. A year later |

there were fifteen women’s studigs programs in higher .
education and more than 600 courses offered in more
“than 200 postsecondary schools. By 1973 there were,.
more than 1,200 courses, and the numbers as listed .
Ly the Clearinghouse on Women's Studics, were grow=
ing rapidly.
+ " . Veny few of these courses have been offered to
prospective. teachers in schools of- education who
* could, in turn, pass their knowledge and awareness
+ of women’s issues on to their students,

The womeh’s studle‘s movement has been (,reatdl
largely by and for \ounger women. Activ cbartlmpants
tend to \bc more carcer than famll}, oriented,. though

 “courses center more on women as a subject than on,

". strict vocationalism. Many of the most active partict--
pants are ‘umloubfedl}, the dal.ghters and kin’of the
suburban housewives who enroll in continuing educa-

. ¢
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tion programs -or of the academic and professional
" women who made their break from suburban domestic
life somewhat earliér. )
So:great has been the demand of woinen for courses
specifically addressed to.them that even'many small, .
private initiatives have thrived. A case in point is the -
Womanschool, a small independent, nonprofit scheol,
openedin 1975 to provide practical studies for women.
[ts aims were modest: to recruit a few teachers with
. a newspaper ad and hold classes in some(')m\{s home.
The advertisement received 400 responses.”A small
. catalog- was ‘printed and 5,000 requests for ‘t' were
recéived within weeks. A elassreom was rented in"a
New York college and the school opened-with almost
600 registered students (at tuition of $70 per ‘credit
. boint). Among the courses offered were “Women in
" "Management,” “How to Managé vour Own Financial *
=" Affairs,” “Great Part-time Jobs and-How to Get Them”;
no feminist studies or women'’s studies were included.
The school is not accredited] but credit for attendance
_is given at a few igstitutions where the same students
\ are also enrolled. - g :

’e

4

«
»

r : Directions

The experiences of these special programs for, and
about wpmen iridicate the need for change in fegular
academjc and professional programs.at the undér- |\
graduat;z and graduate levels. Especially ,jgjpo,rt‘ail_t to
the fuller and.more successful participation’of women ~
A in these programs are: 1) class scheduling, stited to

the necds of housewives; 2) aciddemic and vocational
counseling; 3) part-timg¢ graduate studies; 4) a stan-
. (‘lafdizédhsy em. which will ‘perriit full transfer of
credits earned in ather institutéons; 3) the abglition
. of time»{;imits on credits earned;8) outreach—to recruit,
welcome, and orient womén jntp predominantly male
studie§; . 7) credit for life jexperience; 8) credit for.
* independent stxi(’l'y,.g:orres)'pondence in lieu of class
::t_tendance,'tele\'isibn instruction; V) the optional sub- .
N ‘ / e .

\)" k ] 1:50 & v

¥ . [ 1 -




| 156 \ Women in Education

or one- weel\ semmars for danly or weekl) clss atten-
dance. \ /" .

- In graduate and professional. schools women hgve
throughthe organization of groups within schools a{ld
professions, sought to open professional training in
nontraditional vceupations  to larger numbers 0
women. '

The concept of the open university and theumvemty .
without walls gives women (and men) an opportunity. \
to shape their school hours to their work and domestic
obligations. An open university such as the national
one in Britain, whose success is now proven, permits \
television, and (.orrespondenw instruction, combined
with examinations and ’"_aited scheduled meetings
with teachers and seminar groups. : \

General Education Development tests, offering the O
equivalent of a high school dnploma and the College . |
Level Examination Program of the College Entrance
Examination Board have validated the awarding of
credit by examination in lieu of class -attendance.
Examinat.ons in other specific subject matter, offered
in secondary and postsecondary schools, would give
women (and men) further relief from the obhgqtlons
of class attendance.

Beyond.these efforts to make education more attrac-
tive, available, a-  financially feasible for women lies
a questlon rélating to the vocational function of educa-
', ticn: the unsettled matter of the suitability .of any
‘ . schoolmg to the ac lla[_pg_rio_rulal}cc of any- ]ob The ~

matter is uasettled because so little research has been

&me of this vital question, and }}emuse the courts . -

ate not yet clear in their rulings. The main qnestlon

is: Can employers and job training programs require
applicants tr submit school credentn\ls that havc no

.proven effict on job perfoﬁmnce
Nor has the equally vital question o the relbvance

154,
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of specific school requirements for occupational li-
censes be¢n more than superficially explored. .
. These matters were first brought into general dis-
cussion, and into the courts, by tbeféivil rights move-
ment and by blacks who felt they could perform certain
jobs for which they lacked school credentials. While
women generally havé higher educational levels than
blacks,. they are still handidapped by some of the
artificial school requirements of many jobs, such as
" some of those that require the Ph.D. ‘
We have given extensi“\'eiattention in this volume
to the ways in which women may prosper vocationally
through the equalization of educational opportunity,
adaptation of schools to th¢ special needs of women,
and the socialization of women from early childhood
for group and collective, activity and for roles of
leadership and atfthority.j'We have also _given some
attention to the job market itself, to the favorable
impiact of full employment on women, the need to
-*e,lfforc_g,jhe\ law against/ job discrimination, and the
tieed to restructure occu,{)ations and hours of employ-
ment to me¢t the special needs of women with families,
not to meiition the va.s/t national need for child care
‘facilities. - / — .
Still, much remains unsaid. Indeed, a whole, high-
Iy sensitive aréa of women’s activity and.education-
al need is uihexp’lorg}d. This area has to do with
women’s domestic role. In this volume we have seen
that women hqve assumed, or been-assigned, a variety
of roles throi\ghout recorded history. These roles
include: sexual and feproductive; menial service func-
tions, as cleaning clothes, dishes, living quarters;
“skilled domesti¢ tasks, as spinning, weaving, making
clothing; skille(\ agrarian labor, as gardening and
raising small: livegtgck. Among the iost socially valu-
able and histori¢ally adyanced roles women have
assumed has beer) the redring and instruction of the
voung. This respoyisibilify led eventually to the ‘pro-
fessional emancipation pf women through teaching.

et et
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The cgntempqmry world, however, has at one and
the same time made the dumestlc role of women both
simpler and, at least potentially, more complex. The
vast array of household labor-saving devices has great-
ly reducdd the amount of simple, menial, hard work
that houffewives must do. At the same ,tlme, events
and the complexities of modern life have greatly
increased her actual, and possible, home-community-
society roles.

An event of the last century that is ccrtfunl}, of eqml
significance to the growth of the economic indepen-
dence of women and the perfornnme of work roles
outside the home has been the extension of the rights

" of full utm,nshlp to women, including the right to

vote and run for political office. In a sense, the
housewife is especially well situated, in many cases,
to perform’ these civie and political roles. Simply
enough, she usually has more time, if her children
are in school, than does the working woman. Not only
is she better able than the working woman or man
to carry on conmununity and political activities, but

_ such activities are particularly well suited to her own

LRIS
N

A}

need for highly flexible, self-arranged work hours. She
can’also assume with some confidence that such
community functions are congrucut with home and
family. Eumtmm since they directly affect the welfare
“"of community members.

Morcover, it is hardly an exaggeration to say that

the ultimate source of ’lllth()rlt) and social power in

a democratic society lies in politics and public law,
for these are the control centérs of all other ec ynomic,
cducational, social, and cultural activities. Womgn who
are unal)lc to mflucnw or rcach thc hlg,hest wels

can, thmugh pohtlcs gain access to all this and mo

It is only regrettable that schools do so little tc
inform women politically, to teach them skills useful
in community a Jd political activity, to go much beyond
the narrow and highly tmdltloml confines of home

-
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,.economics. Concerns for the domestic roles of women
have rarely even led to participation in the highly
syccessful, valuable, and complex consumers’ move-

7

" ment, with all its implications for family life and the
general social welfare. "

At some future time, it may be that most women
will choose work roles over domestic roles, if opportu-
nities are available to do so. Even 4n that event,
however, the interim period may still find.a majority
of women functioning in mainly domesticroles. Given
that fact, would it not be worthwhile for educators
and women activists to examine the ways in which
that domestic role may ‘be enlarged and enriched for
the betterment of both housewives and society?

If we choose to move in this direction, perhaps we.
might also turn more atfention to .another neglected
female majority—the noncollege woman and the
working class woman.
~ College women, professional wonien, and suburban
housewives have made viluable contributions to the
sexual democratization of our society, but to ensure
the completion of that democratization as well as the
‘reduction of even higher class barriers, suggests a need
to direct far more public resources to noncollege
women. . ’ '

Strides in this direction may be made by introducing
women’s studies into the schools, of education that
train the teachers of noncollege women, and into the

elementary and secondary schools, themselves, where .

these noncollege women are enrolied.

The school, inits symbiotic relationship with women
over the years, has benefited women in their roles
as mothers enabling them to teach ahd guide their

own children. It has benefited them'in their roles .

as workers, to the extent that it has supervised their
children while they work, offered them rewarding jobs
within the schools, broadened their intellectual hori-

zons, raised their aspirations, and given them the -

certificates and vocational preparation that employers
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seek. It has also benefited women to some extent in
their roles as community participants and leaders.
Discrimination and sex-role typing, especially in
™~ higher education and vocational education, have
handicapped women.in their pursuit of equal opportu-
. nities, but the law, the vigilance of women, and even
the consent of men, promise a major readjustment of
these imbalances. Women are no longer the giddy,
gossipy creatures described in pre-industrial essays.
Their work and their ‘education have changed their
rolé, their character, and their consciousness. Nor are
the schools what they once were, before the advent
of the educated woman.

[}
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Academic Women—126

adult extension courses—1-2, 153-54
Adriatic—30

Africa—13, 13, 39

Alaska—10; 78, 144 )

Albany Female Academy—45
America, Colonial--41, 43-44
American Council on Education—123, 129

"American Educational Research Assn. —60 |

American Federation of Teachers—59-60
American Heritage Dictionary—67 R
American Revolution—42-43° .
Apprenticeship Outreach Program—110
apprenticeship tr'unnw-—116~ll 119 .

. Anab countries—13, 15 °

Aristotle—47

Arkansas—10 '

Asia—13, 15, 39

Assn. of American (‘ollcges-mlfi"
Assvrian Empire~—38
athletics—25, 63, 65, 69-70, 84, 138-39

< Austria—19

Babylonian Empire=38 « .

‘Bar, Beatrice of =30

Barnard College—51

" Beecher, Catherine—45-46

Benngett, John—37
Bernard, Jessie—126-27, 130
Bible—42
New Testament—24
Revelations—37

_ Black Stwlies—150)

Blacks—13, 48, 65, 111, 150, 1‘37 Black women—l()

Blal\o, Sophia Jex—48 o
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_Christianity—24, 26. 40

180 J . : Women in Education

Boceaccio—28
Boston Latin School—144
Broix High School of Science—104

Bryn Mawr College—>51

Buel, E. C. B.—43
Burckhardt, Jacob—27
Burton, F.—33
Byzantine Empire—24

Cal1f0rnm——9

California Standardized Test—69

Canada—19
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