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Introduction

The two hundredth anniversar> of the American
declaration of separation from the government of
England has stimulated millions_ of words of senti-
mertt,,anal sis, nostalgia, and exOctation. Much of
this cam! and pictorial outpouring -has been a 'kind-
of patriotic breastbeating. Most of it has been rhetoric.

Se oral ears'ago the leadership of Phi Delto Kappa
,announced its determination to offer a significant
contribUtion to the bicentennial celebration in a series
of authoritatix e statements about major facets of Amer-
ican education that would deserve the _attention .of.
serious scholars in education, serve the needs of
neopl*tes in the profession, and sun ive as an impor-
tant permanent contribution to the educational litera-
ture.

The 'Board of Directors and staff of Phi Delta Kappa,
the Board of CON crnors of the Phi Delta Kappa Educa-

` tional Foundation, and the Project '76 Implementation-
Committee all made important contributions to the
creation of the Biccnteunial Activities Program, of
w Inch this set of books is only one of seven notable
projects. The entire program has been made possible
b> the loi al contributions of dedicated Kappans who.
volunteered as,Minutemen Patriots, and Bell Ringers
according to the size of their donations and by the
support of the Educational Foundation, 'based on the
generous bequest of George Reads. The purpose of
the Foundation, as stated at its inception, is to contrib-

1,.



ute-to a better understanding of the educative proctss
--and-the-relation of educatitni to hanan ellareMiese

five volumes should serve that purpose well.
A number of persons should 'be recognized for their

contributions to the success of this enterprise. The
Board of Co \ ernors of the Foundation, under the
leadership of Gordon Swanson. persevered in flu., early
planning stages to insure; that the effort mkuld be
made. Other quembers of the board during-this period
were Edgar Dale, Bessie Gabbard,

Ted
Roaden,

Howard Soule, Bill Turney, and Ted Gordon, now
deceased.

The Project '76 Implementation Committee, which
wrestled successfully with the m> riad details of plan-
ning financing, and publicizing the five activities,
included David Clark, Jack Fryipier, James Walden,
Forbis Jordan, and Ted Gordon.

The -Board of Directors of Phi. De4 Kappa, 1976
to 1978, include President Bill L. TurneN, President -
Elect Gerald Leisehuck, Vice. Presidents William K.
Poston, Rex K. ReckewCI, and Ray Tobiason and
District Representatk es Gerald L. Berry, Jerome G.
Koppames York, Cecil K. Phillips, Don Park, Philip
C. Meissner, and CiirrerAnderson.

The major contributors to this,set of fie perspectives
on American education are of course the authors. They'
have found time in busy professional schedules to
produce substantial and memorable manuscripts, both
scholarly and readable..They have things to say about
education that are w orth ing, and they have said

well. They have mask a genuine contribution
to the literature, helping to make a fitting contribution
to the celebration of two hundred years of 'national
freedom. More importantly, they have articulated ideas
so basic to the maintenance of that freedom that they
should be read and heeded as valued guidelines for
the vears ahead,'. hopefully at least another two
1-amdred.

Lowell Rose
Eecutive Secretary,
Phi Delta Kappa

vi
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The 'Functions, f Education
or Women '

a
bile sex bias has certainly strai led the rela-
-tionship between women aid schools,

.., through the years the relationshihas gerter-
all) been harmOnious and of consideraM\e mutual
benefit. Women ,hake supported the schools 1,irld been
among their chief allies. In turn the schools have,
W ith .otne prodding, helped women to grow, perform
their _family roles; and find a place for themselves
outside the home. V.

.,

.
,

This close: relationship is based on certain similati-- lies in the functioning of two social institutions, the
lanai) and the pritimr) school. A traditional function
of women in the family has been the nurture and
instruction of the young. A similar functionthas been
taken over by ,the schools, beginning in_the -nursery
school -i,i-tcl stretching out even into secondary educa-
tion. 12nring the earl} years of child rearirrgthey offer

a. women sonic relief from.the strains of child-rearing
tasks. While women of means-once hired tutors, nurses,
nannies, baby-sitters to -help them raise -theifChilaren,

. tiey now simply send them off to school.
As children grow older the situation begins to

change. The closer students come to the transition
'A from school to jobin higher education, professibnal-

schools, vocational educationthe less likely is the
partnership to-work well for women. .

The process of sorting and selecting students' in

3
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preparation for jobs begins in earliest. Schools start
to match students with their traditional' adult roles.
The> :,egregate them into different courses of study
and different school,,, opening doors to some and
closing theme yi others. As this process advances,.the
serious effects of sex discrimination are felt and the
relationship between women, and schools become's.
most strained. In higher education especially, where
students are selected for the most.choice jobs in, the
society, the effects of sex discrimination in male-
dominated work institutions are felt most acutely.

The schools have served women in various ways.
The> have stood in loco parentis and helped women
and their 'child - rearing tasks. As employers, they have
provided man> desirable jobs fo-r women. In offering
role models to the young,_they have supplied ruan>.,

CI? living examples of successful career women, theteach7
ers themselves. In their role as interpreter 'Of an
ostensibl> democratic and meritocratic ideolOgy, they
have taught the value -of equal opportunity'-and, in
the earVschool years at least, they have treated-females
perhaps inure equitabl> than have other social institu-
tions.

ao In these roles, elementary aid secondary' sthoOls
have helped to raise the consciousness, aspirations,
and expectations of women. They have alp helped.
to lower some of the barriers to equal opportunity
that exist in the larger society.

Becalise of these ,enefits, Wcimeri have been among
the leading advocates of free public education through
the years, much as they are now advocates of publicly
sponsored da> -care programs. Without schools to care
for their children during working hours, young
mothers would have found it far more difficijlt to
fill new roles outside the home and move toward
greater personal autonomy.

In their in loco parentis role, schools have becorile,
mother substitutes for at least part of the clap Standing
in place of parents, they have reduced the Nk'ork burden

.41
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of housewives and the time during which they would
other ise be homebound. They have enabled women
to work outside the home, pursue nontraditional roles,
and gain some financial independefice.

Schools are presumably, much more than baby-sit-
ters,.how ever. They teach children as.w ell as supervise
them. Often they offer the young instruction that
housewives cannot. provide for their own children.
The) teach written language and basic learning skills,
and they can offer children a greater awareness of
the outside world than the homebound mother may
be able to stimulate.

As teachigs of the young; schools have performed
an especially .vital function for those immigrant, illit-
erate, or poorly educated women whose children .have
populated American' schools, for many- generations.
Besides the cognitive instructionpey offer the young,
the schools, also .socialize therb by teaching values
.and beim\ for gild by offering oi )ortunities for them
to work and play Vith oth0 chile en.

Such, iustruction. of the young 11, enefited women
to the extent that childreiio are perceived by them as
personal, extimsions of themselves. 'In this sense, the
schools serve mothers by serving their children.

Modern, elementary and secondary schools have
played a special role in the education of female
children. Despite sonic conspicuous probleths, females
are .probably.! treated in a more egalitarian way, in
schools than in other institutions, including religious,
familial, economic, and political institutions. In, the
modern school, females nd males attend classes, to-
gethef, and in approximately the same, rather than,
token, itumbers. They compete on an equal footing
arid they pursue essentially the same courses of study.
The sex-segregated public school, while it thrives in
sonic other societies, has almost vanislieckir. the United
States. Virtually nowhere its the adult working world
or in adult organizations is so little sex segregation,
present,

.
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`Ntoreover,in the person of the female teacher, the
female stadent has before her a role model on which

.

she may pattern her ow n behavior and aspirations.
During the formative yi:ars such role maids are
especially a\ aithile in primary schools, where female
teachers have been numeriaily doannant, but at no
point throughout the precollege experience are they
absent..

Through these role models, female students may
learn that woman's "place" is not iimited.tothe home,
that w omenknow a great deal that they are legitimately
interested in cognitive pursuits, and that they can direct

The school principal may bthL"ictivities of others.
a male, but his authority is far more distant than that

1. the classroom teacher with whom students_ are in
e instant and direct contact.

The female leacher is a special kind of role model.
She 15 not NthIpb ij tt 0111,111 t41,o Ork.S, perhap:. merely
to suppleme At family income,as many women workers

-say the do. She is a highly ,educated and perhaps
tenured. career woman '. hose job is da serious an
oftig, a primary occupation. She is relati\ely well paid_
and she has considerable 'financial alid intellectual
autonomy-. In other words, she is often- -if moder:or
the;.-liberated woman." This model f3 limited, of

, -.course, in that it does not penetrate nontraditional
jobs for omen, but it.has considefable use nonetheless
as an introduction to the idea of careers for women.

hrthis connection, schools ha e 'benefitdd women.
in another-way. In their role as employer, they have
given women opportunities to pursue careers and
professions in education v.-as teachers, counselors,
muses, administrators. In.recen years about two mil.:
lion v omen, ha c? been employ ed as teachers below
the college revel. "'tore women are so employed than
are eniblyyjd in all the other professions, combined,
except health care; and femaie teacheri have been
almost tw ice as, udnerous as female professionals in
'health chre.

/ t.) <
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Through the years, the schools have been a primd6i

smrcce of steady. .and relatively well-paid employment
for women, offering them, among other,benef its, se=

curity, status- -in -the larger- society, work schedules
and holidays that suit family responsibilities, and

relatively stimulating and self-directed work.
. The practices and ideology of school instruction
also tend to reduce sexist practices in educational and

other institutions. The ideology asserts -that rewards
should he determined by achievement, rather than by

sex, race, religion, influence, or socioeconomic status.
Merit and ability are .stressed and ascribed status
scornedas.measuyes of distinction. If girls can compete

in the same arena with boys, using the same rules,

they merit the same recognition.
Most of the various school inequalities that discrim-

,inate against disadvantaged racial, ethnic, socioeco-

nomic, or religious groups do not, apply to the sexes.
Such inequitable practices art usually made possible
by the fact that the superior and subordinate groups
live in different families, different neighborhoods,

--have- recognizably different cultures, -organizedin
fluence;-and-ability to pay-for schooling-. Such-charac-
teristics are absent or less important among males and
females. That is to say, ,boys and girls -come from

the same families, the same neighborhoods and col-
,ture----and their families have the same amount of

'influence in -the schools. ) .

The particular measures of achievement used in

schools are usually ones on which females have at
least an equal chance of success in competition with

boys, if not an edge in some cases. These Measures

are usually based on verbal responses, conduct, and
motivation. Insofar as many girl's may be more highly

, motivated to study than boys, more 'amenable to school

codes of -conduct, and more verbal than boys, they

may also achieve- a soinewnat superior place in the
school's meritocracy. So it is that the school grades

of girls tend to be higNer on the average than those

4
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of hot s. Girls are also less lii(elt than boys' to drop
out of school, and they are much less likelt to become
school -failures- or -misfits.'!.

The school's ideologt with respect to the larger
sot iet also ser es the interests of omen. This ideolo-
gy the schools are designated to transmit to
the t (mug, stresses the ideals of freedom, cis it liberties,
deutocract and equalitt of opportunitt. Such an
idology certainly legitimates the current,doctrine that

omen ale bt lay entitled to fair representation in
occupations and places (tf employ tneut. It illS0j1INtilICS.
the it!, Iltn supported by ht , that female students
.ind school staff are entitled to the same treatment,
rights, .unl bevel its as males receive.

Certain disad antages for women may, of course,
be p m t sent itt the symbiotic relationship they have

ith primary schools. These mat include the limited
range of instructional resources made available to
t ming s.tudents and the stereotype~ created by the
numerical predominance of female teachers in the
primart t ears. Man> female teachers have been taught
rather little ab( at the tecliplogical_socielyto
so man> male occupations relate, -and so they may
mat be ell equipped to offer such knowledge to the
females (or males) they instruct.

Nforeoer, the predominance of females in the-early
childhood t ears,, both at hon-ie and in school, may
ha\ e certain negative consequmces in later years as
.tdoksiciasnex,c toward adulthood and independence
of parental authoatt. Any pervived overexposure to
female authority. (luring childhood years may lead in
later, years to a rejection of female authority on the
job and in the larger societt Such: responses may
handicap vomen ho seek policy-making and leader-
ship roles in the working world.
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Status, Trends, CoMparatives

Althotath tin' women of the United State) are confined
itithin the narrow ( axle of dovie4it life, . i . I hate nowhere
Net n ii,onian m i.upying a loftier pm ition. and if I were
asked'. . . to what the ,singular prmperity and growing
ti-i ngth !,t duct people. ought mainly to be attributed, I &mild

'reply. 7',, the %liperiorityof their women. '

Alexis de Toquerille, Democracy in America

he educational attainment of American womenTT1
compares favorably v ith that of males in thatI- the median years of their sellooling is almost

-t-lit-s-ttnit-.-4-1-oweer,-the-distribution of their schooling
is different. A,significuntl larger proportion of women
graduate from high school,, and a significantly smaller

. proportion complete five or more ears of college.
female 'high school graduates 'have outnumbered

male graduates since at least 186,9. -In 'that year, 9,000'
girls and 7,000 boy s graduated from high school. In
1971-72 about 25,000 more girl! than boys. were high
school graduates, according to HEW statistics.

A significant number of girls graduate each' year
from nonpublic high schoolsabout 156,000 in 1971-
72, the largest numbers in New York (22,400), Penli-,
s) Ivania (16,300), Illinois (1:3,200), and California
(10,304

Girls tend to stay in high school until graduation.
largely because they have less motive and less oppor-
tuna> to find pay ing jobs, and the jobs that are
a ailable and desirable, especially in clerical work,

9
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usuall require a igh school education. At an rate,
among. 16- to, 20- ear-olds in the civilian noninstitu7
holml population in 1971, more than a million males
but onl 604,000 feniales were high school dropouts.

-01 those females \\ ,ho do dmpi.:\(it (.(1)(1) spor;iiii:(terayncs)Lr.

secoridar schools, about two in
of narriag,e or pregnanc . 'About One iu four college
w omen drop ontfor the same reason. Lack of interest
in school is the second most common reason given
b gals tot dropping out, and economic aced the third.
Onb one in eight drop out at levels for eeonowie
Icasons. This suggests that numbers of female school
dropouts might be more easib reduced by making
st hoolnig both more interesting and more compatible

ith Liil life than b making,it more financially

In 1970. Eli( median cars or school completed by
\\ omen ag .2. and O\ e1 raiu,6..d from a high of 12.4
in Alaska, Colorado, Nevada; Utah, Washington, and
-\\' ()sling, to a _low of 10.3 rl1 Kentimly, 10.6 in South
Carolina,10.7 in Arkansas, and10.8 in Qcorgia, 'Loui-
siana, North Carolina. Tennessee, and West 'Virginia.
Thus, \Ionic!' in the West had the most median years
of schmding and \\ omen in the South the fewest,
according to the Bureau cif the CCIMIIN.

the C1t WC(' laiLS ere found in Kentucky
410.3 and West Virginia (10.8). The median schooling
of black women reached a high in states where the
black population -.is relatix el small: 12.7'.'years in
Maw an12.5 in New Hampshire, 12.3 in Alaska, Maine,'
and South Dakota. 12.2 in Verthout, Colorado, and
Mrintana, and a lowyin states \\ here the black _poptila-
non Is most concentr-atedNlississippi :and South
Carolina (8.1). The median' school > ears for all white
w omen age 25 and me) was 12.1 in 1970. For black
\\ omen it w as 10.0aud 11)14\ omen of Spanish heritage
It w as

At age 18 and 19. about, 48 percent of females and
onb 38 percent of males are enrolled in school. Frew.)

7
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then on. female enrollment begins a- sharp decline.
At age 20. and 21; only 20 percent of females (and

percent of males) are enrolled in school. 13etw.!e
agj,s 22 and :34, the main enrollment >ears for advanced
degrees,, more than tw ice as man' males as females
are eolled in school.

Women tend to he inure homogeneous than men
in then educational attannnent and more highl con-.
cetrated in the middle range of attainment. Men are
mork disp('.rsed over the mink., inure likel to be high .

school dropouts and more liCel> to be (111-Vil I Wed 1.11;14.;
ecilldidateN. The spread represents class and occupa-
tional -those in elite professional and
managerial occupations being at the top and unskilled.
and semiskilled male orkers 4 the bottom. In a sense,
then, males art. educationall both the most and the'

-least privileged..
The overw heling ajorit of womenmore than

80 percent of the totalhave .pever been to college.
The largest prop God thes'eabont 40 percentare
:high .s-c-huol graduates, and an additiona120 percent
hat e lead some high school but did not gladuate. Less
tli'a 10 percent of all women arc college graduates.
In contrast, almost a quarter of %vomen, have only a
grade school education ur less, The er:iously un-

--derechwated-are. 'therefore, metre sthan'''twice as nu
merous as the college.educated. Certainl> theseifigures
are not reflected in the amount of attention or ntoneti
devoted to the education women.,

is important, and difficult, to keep ill mind that
die college woman, far from hying t'Pical, represents
onl, a minorit> of %.omen in the iation, however

,1 articulate that minorit mat be. In
most w at s the educational :hid occupational interests
of c..1)11C tie and nocollege women are probabl> eon-
gocut, but noncollege women also have special needs
that !clothe special attention. Although the exploration
of the needs, know ledge, and attitudes of the noneol-.
lege %% anal' -goes be'ond the limits of this t olume,

18
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Women in ,Education

Table 1. Median School Years Completed Persons 25
Years And Over: 1960 And 1970

klis
11

12
1.xnali

le,///.11

What Nt'gro
961 _

s,14r- S Btu,- 14 Ot tilt CenNIAN

'White Negro
1970 .

it reinaiiis a Iiigh prim ity for future research on women
and edneatioil.4

Dui mg the sixties the Proportion of women attending
college rose s'1i,uply to embrace more 'than third
1)1 female -high school graduates. -From 1950 to 1965
first-time college enrollments of Women in credit 4/

plogranis more than tripled, V hile high school gradua-
tio among w omen on1) doubled. 13) 1974 about 'four
million women were enrolled in degree credit pro-
grams and about 4,9 million males, representing a
sixclold increase for v omen aO a three-fold increase
tot men since 1946.

These_ rising enrollments undoubtedly' brought a,
, concomitant rise in the aspirations and consciousness

of women. The certain!), pros ided an articulate and
informed leadership for the w omen's movement.

On teacher rati»gs of achievement, girls do clearly
better than l)o)s in primal.) and secondary school's.

19
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For example, in a n,,tional longitudinal stir\ e) , 60
percent of female high school seniors and oni) 41
percent of males reported a grade a\ erage of B or
better.

On standalized achieA ement tests, results are
mixed. On sollle of these tests bo) score higher than
girls, 'nand) because of the stress on scientific knowl-
edge in the tests. On the National Assessment of
Educational Progress, girls perform better in some
subjects and less 'a ell in others. In writing, for example,
girls do significant') better than ho) s. Among 9-year-
olds tit 1969, the Mecham percent of correct responses
was 34.7 for females and 22.3 for males;; among
I7-) ear-olds, it 'a as 67.0 forlemales and :57.:3 for males.
Girls also did better in reading, but boys did signifi-
santl) Metter in science. Tin.) did about equally well
in citizenship and literature.

Illiteracy _

An astonishing inuniter of American women are still
inure than 727,000, about half of them under

ye-ars of age. The illiterate) rate of all males is
somot,hat,higher than that of females, but among

blacks the rate for 'tidies is considerabl) higher than
for females a :3_p cent aud .percent respectively'espect ively

While American illiterate) rates are someVhathigher
for Males than for females, in most of the world the --
rates are lunch higher for women. About 28 percent
of all adult males and almost 40 percent of all adult
women in thee vs orld's population are illiterate.
, Female illiterate) is higher on all the continents.
In Africa. 84 percent of adult women and 63 percent
of adult males are illiterate. In the, Arab states, 86
percent of Nt omen and 61 percent of nudes are illiterate.,
in Asia 57.percent of , omen and :37 permit of males,
in Latin America 27 p"rceut of women and 20 petcent
oT males, in Europe 5 percent of women and about

iii 1970).,

1'
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Table 2. Percentage of Population Illiterate in,Specifie
Countries

(Illiteracy: inability to read and write)

uttntr. Ngt NIale Female

\I;( 11-2.1 .35:1 69.7

65 plus 8.1.1 99,6

1.46.61 \Lib Itkpit1116 11-19 31 3 8:1.6

6.5 plus 88,9 99,6

\10Tw4*. 11-19 .1.1.9 1 7:3.6

63 plus 81 1 97.5

iota) 11114..1 .13.16tw 15-24

iutilqa ' 15-19

51 0

Mt .1, ,, 15-19 11.'31.4 16.1

10 ph*. .31.2 4:3.3

1 ,, 16-24 .3 ..7)

65 phi. 3.4 3.5

Nall! 11-19 25.8 23,0

61 P1it. 460 61.2

14 i6 Pid,t, 11-19 ...,,,.,) 05.0

65-06-4- 570 --58.9

16tiolli4-.10, 11-.19 26.7 44.5

63 plus 53,6 96.2
t

11,11Ipp1it. 1149 15.9 1:3.6

61 pill. 60.8 76.8

111111x. 11-19. 1:3.9 .39.1

65 P1:6. 7410
.

92.7

I N.1 5( 11 statistp .4 1", 1972

_

'2).5 .percent of males, and in North America about
percent of \\ omen kW d 1 percent of men.
These comparative figures indicate that femal ill it-

erae. in ;the \\ orld's population is still high bu that
considerable progress in reducing these rates has been
made in virtually all, parts of the world during recent-
decades. In most countries, the, majority, of people
()I. e4' age 65 and a much lower percentage of the younger
popuktion are illjterate.
Ai most of the world's popula,ion 'a fairly even

I) mice is' being achieved in enrollments of males
4
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and,females in all three educational levels, primary,
secondary, and higher schools. In North and, South
America, women are 48 percent of all enrollments,
in the USSR 49 percent, in Europe 47 percent, in
Africa :39 percent, in Asia (excluding Arab states) 38
percent, and in the Arab states 35 percent.

In higher education, ,,however, the enrollments of
women still lag behind those of miales, though consid-
erable progress has been made even, at this level.,
Among world school enrollments, women arc 43 per-
cent of the total. At the first level, they are 44 percent
of the total, at the second 43 percent, and at the third
(college equivalent) 38 percent.

Teaching.
Earlier in the century, teaching was much more a

female profession than it is now. The phenomenal
-growth of secondary and especially higher education

-r tlacliluia.t shad -thenumer-ical -dominance_ of
women. In 1970, male teachers, including those -in
higher educatiim, almost equalled the number, of
female teachers-1.2 million and .1.7 million respec-
tively:. In 1930, winneil teachers were almost four times
as numerous as males-819,000 and 216,000 respec-
tively.

1

Table :3. Percentage of Women Among All Teachers in -
Selected Years

. _

.., ElumentarN/ ..=-.....- ..

1q57,..i'; ::- , s7 2 - 49.6
19(10-6-I 838 -};.2

1963-64 85-5 46.1
1966-67 85 4 64.0
1970

0.

-71 84,7 -15.9

1971.72
- .

45.8 66.9 \
8oa,. Estorpo, .../ s, Two/ Slott di, ,. 197/ - 72, ',..ititottal Edmatiou Assodation. liesea.dt

Elementary
and

Secoinlarl Secondary

73.2

68.9
68.3
67.2

11,p..n, 1971-'7 I

22



T
ab

le
 4

.
E

st
im

at
ed

 N
um

be
r 

an
d 

Pe
rc

en
t D

is
tr

ib
ut

io
n.

 o
f 

Fu
ll-

T
im

e
Pu

bl
ic

 S
ch

oo
l P

ro
fe

ss
io

na
l

E
m

pl
oK

6e
s,

 1
97

9-
71

, b
y.

 S
ex

(1
ns

tr
uc

tio
na

it 
St

af
f 

an
d 

C
en

tr
al

 O
ff

ic
e)

.

4
PO

SI
tI

01
1

,.
'fa

ta
l

I
2

1

!F
is

tu
la

-h
ol

m
) 

St
al

l
T

ea
ch

es
2.

03
4,

58
1

Pr
in

ci
pa

ls
E

le
pr

en
ta

ry
.

'4
0,

43
3

E
le

m
en

ta
r,

s 
-t

ea
ch

in
g 

pr
 n

ci
pa

ls
_y

 ..
...

.
.

.
7,

26
i1

Ju
ni

or
-h

ig
h 

.
.

.
...

.
v

.
. .

...
..

8,
74

2

en
i

So
r-

hi
gh

1:
3.

76
3

T
ot

al
 p

ri
nc

ip
al

s
70

,±
19

A
ss

is
tz

tn
t p

rm
ei

pa
ls

r:
 -

E
le

m
en

ta
ry

5,
11

9
Ju

ni
or

-h
ig

h
6.

77
7

Se
ni

ot
-h

ig
h

11
,1

13
T

ot
al

 a
ss

is
ta

nt
 p

ri
nc

ip
al

s
22

,2
1)

9

O
th

er
 in

st
ru

ct
io

na
l s

ta
ff

.
I 1

H
ea

ds
 o

f 
de

pa
rt

nw
nt

s
,.

s
12

,4
78 r

Sc
ho

ol
 li

br
ar

ia
ns

,
'

30
,7

37
t

C
ou

ns
el

or
s

-
"

:3
9A

18

So
ci

al
 w

or
ke

rs
 a

nd
/o

r 
vi

si
tin

g 
te

ac
he

rs
6,

00
2

Ps
yc

ho
lo

gi
st

s 
an

d 
ps

yc
ho

m
et

ri
st

s
3,

98
0

N
. t

im
be

r 
.1

 1
,:e

rm
in

s
\te

n
0

'

66
7,

75
1

32
,6

05
5,

(X
>

8

s 
8.

47
2

1:
3.

34
9

59
,4

94
.

3.
38

8
6,

02
2

14
).

38
3

19
 7

93
1

8,
63

9
2,

65
8

20
,8

97
1,

05
1

1,
82

7

,
N

V
om

en
1

1,
46

6.
8-

30

7,
84

8
2 

19
'1

..
.3

10
.1

14

10
,7

65

I.
,7

11
-

75
5

1,
02

0

3,
5(

X
3

3,
83

9
28

,0
99

18
,4

51
 -

4,
9:

51

2,
15

3,

Pe
rc

en
t D

t-
tn

la
iti

on
T

t g
al

!O
en

%
%

gu
la

g'

1
6

7

1(
X

).
0(

./
52

 W
67

 2
s,

1(
X

) 
0

80
 6

19
 4

11
)0

.0
69

.8
30

.2
10

0.
0

96
 5

3 
5

1(
X

).
0

97
 0

3.
0

10
0.

0
23

4 
7

.
15

.3

I(
X

).
0

66
.2

33
.8

10
0.

0
88

 9
.

11
.1

.1
00

.0
91

.1
8.

9

1(
X

).
0

85
.0

15
.0

I(
X

).
0

69
.2

30
.8

10
0.

0
8.

6
9:

.4
.

10
0.

0
53

.1
.1

4.
9

10
0.

0
17

.5
(/

-8
2.

5

10
0.

0
15

.9
'

.' 
..5

4.
1

...
- < C

>

cz
: 0 ,.. ...
,

C
-7 ..-
-

F sz ... 0 =



S
ch

oo
l n

ur
se

s
4)

th
er

 n
r 

hu
t s

ta
te

d

T
tit

al
 o

th
er

 n
is

tr
ile

tio
na

l s
ta

ll
T

ot
al

 s
lis

tr
ne

tio
na

l :
ta

il
C

.it
ra

l 0
1 

lic
e 

.id
im

pr
st

ra
to

rs
S

up
er

in
te

nd
en

ts
'

[N
IR

O
y 

an
d 

as
so

ci
at

e 
su

pe
rin

te
nd

en
ts

16
39 56

.3

8,
76

7
22

{5
6,

91
X

)

14
,3

79
73

1

...
12

6

23
5

35
,4

.3
3

78
2,

17
1

11
2-

 9
,1

76

15
,5

1.
5

32
8

7 
5.

'3
34

1,
45

-1
,1

31 90 55

A
ss

is
ta

nt
 s

up
er

in
te

nd
en

ts
.

1,
10

2
4,

27
6

12
6

A
dm

in
is

tr
at

ie
 a

ss
is

ta
tit

s 
to

 th
e 

si
gn

-m
m

.1
1d

t l
it

2,
34

5
1,

94
9

..
35

6

A
dm

in
is

tr
at

or
s 

fo
r

G
ie

ra
l a

dm
in

is
tr

at
io

n'
10

.1
14

5 
39

S
5,

01
6

11
:1

11
.1

1k
ev

 .1
11

(1
 5

C
11

00
1 

13
1,

11
1(

1'
6,

98
0

6,
39

0
19

0

P
up

il 
pe

rs
on

ne
l c

er
vi

ee
s

.
7,

51
0

4.
11

3(
5

2)
37

.1

in
st

ru
ct

io
na

l a
di

m
in

st
ra

tio
ve

10
.8

81
5,

8.
16

5,
0.

35

i i
i

S
pe

c
su

bj
ec

t a
re

as
'

.
7,

66
4

.8
91

2.
77

.3

T
ot

al
 c

en
tr

al
 -

 o
ffi

ce
 a

dm
in

is
tr

at
or

s
r,

65
,3

(X
)

pi
 3

91
,

16
,9

15

T
ot

al
 h

ill
 tu

ne
 p

ro
fe

ss
io

na
l e

iri
pl

o,
..e

es
2,

30
2,

21
2

8.
30

,8
62

1,
47

1.
35

0

I0
0 

0
0h

99
2

10
01

1
.1

1 
7

is
)

3

10
0 

0 
.

32
 6

67
 1

no
10

01
1. s,
.

hi
 l)

0

11
X

10
99

 1
01

)
10

0 
0

92
5

75
10

0 
0

97
 I

2 
1)

1(
X

) 
0

64
 8

15
 2

:

11
10

 0
11

 8
18

 2
7

1(
X

)i)
91

 5
8,

5
)0

00
61

 7
38

 -
3

10
0.

0
5.

3 
7

16
 "

5

1(
X

) 
0

6.
3.

8
lb

 2
i

10
0:

0
74

 1
25

1
1

I(
X

).
0'

;
36

 1
',4

63
90

:
M

..C
om

pr
is

es
 s

ta
ff 

pe
rs

on
ne

l, 
ii,

..e
ar

el
i, 

fo
od

 s
et

s 
ic

es
, l

am
Ith

 s
et

s 
ic

es
 p

11
)0

1 
tr

an
sp

or
ta

tio
m

 c
om

u 
lll

lll
 6

re
la

ttm
s,

 p
uh

lic
at

 ll
lll

 s
, a

w
l .

11
 in

to
rm

al
lo

ic
 m

ill

fe
de

ra
l x

11
(1

; o
r 

st
at

e 
gr

an
ts

 a
nd

 a
id

s
a

LC
om

pr
is

es
: g

en
er

al
 fi

na
nc

e,
 p

ur
ch

as
in

g 
&

a:
m

in
tin

g 
an

d 
au

di
tin

g,
 d

at
a 

pr
io

r.
 m

g,
 b

ut
hl

in
gs

op
er

at
io

nf
on

ti 
m

ai
nt

en
ai

ne
,

aw
l b

ui
ld

in
gs

 -
ila

 ll
lll

l i
g

an
d 

eo
ns

tr
tu

tio
n

C
om

pr
is

es
 g

en
er

al
 p

er
so

nn
el

. a
tte

lit
hi

n«
., 

gu
id

an
ce

, a
nd

 te
st

in
g 

ps
.,c

lio
lo

 n
al

 a
nd

 p
sc

ef
ila

tr
ic

 s
er

c 
1c

es
11

1(
1 

po
ug

ra
m

s
fo

r 
th

e 
(6

.0
i..

.tw
at

:e
t!

dC
om

pr
is

es
 g

en
er

al
, c

le
m

en
t4

ry
 e

du
ca

tio
n,

 s
ec

on
cl

ar
s 

ed
uc

at
io

n.
ac

hi
lle

di
m

a 
11

11
1,

 s
pe

ci
al

 e
du

ca
tio

n.
 li

br
ar

s 
se

ts
 u

.e
s,

bo
na

! m
at

er
ia

ls
, a

to
la

ui
lio

s 
is

ua
l

ed
uc

at
io

n.

an
d/

or
 r

ea
di

ng
. f

or
ei

gn
 la

ng
ua

ge
s.

 s
oc

ia
l s

ci
en

ce
s.

 a
nd

 o
th

er
.

C
om

pr
is

es
rt

. h
om

e 
ec

on
om

ie
s,

 in
du

st
ria

l a
rt

s,
 to

us
le

, p
lo

si
c 

al
 a

nd
al

th
 e

du
ca

tio
n,

 s
ot

 A
to

na
l e

du
ca

tio
n,

 m
at

he
m

at
ic

s 
an

d 
!o

r 
s.

, l
en

ct
, E

ng
lis

h

S
ou

rc
e 

N
at

io
na

l E
du

ca
tio

n 
A

ss
oc

ia
tio

n,
 R

es
ea

rc
h 

I)
1s

 P
ao

li.
 R

es
ew

 e
h 

R
eP

or
t 1

97
1-

11
5

3.
I

"7



women in 5.41(.116'011

Males are also a 111.1K h larger proportion of elementa-
r> and secondar> school teachers than the> were in
19.30. 11 1970, \wine were txx ice as numerous as
men at these lex ek, but in 19:3( the> had been about
fix e. times as numerous. The change resulted, from
the growth f 1o secondar> schools and the shift to the
emplo> uncut of males at this lex el. Ili 1930 vomen
had been t\ Keas numerous a, males among secondar>
school teaches s, nom the> are somew hat less numerous.

Ex man higher edikatio, the proportion of women
faculb has decreased. In 19:30, males w ere somewhat
n)re than tw ice as numerous as women in college
la( oho. s. Now the> arc about thiee times as numerous.

The in-piirtion of male teachers ho hax e degrees
be-yon the bachelor's is more than t\\ ice as great as
the ploportio of females x01101)191), according, to the
N Akira 1.3 peicent of male publiCschool teachers
had a master's degree 01 its cquix alent iu 1970, but
011> 19 percent of female teachers. Since, rank and
compensation in the educational hierarch> are in-
fluence0 1)>, degrees held, this difference Ma\ at least
party ewlai the subordinate status of women in the
teahinp; profession. . -

NV1Tire-Thcri 1. -tam years.--oLieluzitingLexperience was
the same in 1970 for male and femaleFib-he seribul----
te.whers, the ax erage annual sahtr> of male teachers

as $9,900 aw, that of female teae.hers'ord> '$9,000.
--Anionecondar> school teachers, women are higl>
toncentrato7diii-E-rrglis-Ldeaartments. Almost a third
of all 'a omen secondary schTI -teachers. (?J percent}
taught English in 197:0, compared «ith onlx 1:3 percent-
of oiep. Other areas of stud\ that enipled large
ubers of women were: math (1:3 percent compared

ith 15 percent of males), home economics (11 percent
'a (mien and no males), health and ph> sisal education

t 10 percent of w omen and 7. percent of males): Women
Nt ere extremek malt rlepresented in science (3.percelit.,
of 'a omen rind 17'percent of males);, in industrial arts
and x ocational education (.5 percent of women, all

2 5
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statn,. it (4, 19

of them in ": ocational- education, and 11 percent
Of males )tnd in social studies (7 percent of wqmen
and 20 percent (if mem).

hough the status of '' omen in the total teaching
p ofession is a subordinate one, () fards atithorit,
income, and subjects taught are cinu:erned, it is none-
theless true that .tt omen are a numerical majority in
the profession and that their position in the profess ion
is .probahl> ,trwger than the position Of women
elsewhere in the world.

"Now here in the western tvorld has there be5m as
high a proportion of tt omen priMart school teachers
as il, the United State's. In Great Britain and Sweden,
the dosest rit als, tvomeu have been 75 percent of

. primal.% school teachers, in France 56 percent, and
in Finiand 63 percent. Among both ..sgkondar and
postsecondary teachers, omen hat heal a higher
proportion of the total in the United States than in
an conlitr e.cept France. In pOstsevndary schools,
v omen are 20 percent of teachers in the enityd States,_
21 percent in France, 18 percent hi Finland, 13 percent
in Canada, 11 percept in Great Britain, 10 percent
in ;iweclon, 8 percent in Austria, 2 perkent in West
Germany.

To state these fact, is not to offer praise for the
status of w (mien in the American teaching profession;
It .k.unit, to suggest that women .ekew here hat e even
further -1 (4 go.

no.
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Women in Clasical and Medieval
Education

Historicall> , the education ,of women has been
lahioned around the tasks and roles they
per-form in Ow society , just as male education

has been. The roles of- w omen, almost to the present
(la> , have been limited chiefly to domestic onesthe
bearing and rearing of chikh en, cooking, making
clothing, and keeping house. It has been assumed that'
these dm-mks-tic tasks are so simple to perform, Ind
so easy jo pass on from one generation to the next,
that the require no special preparation, knowledge,
or schooling. Gi% un these , roles and these views of
the limited complexity and social conti ibutionof

, ,the roles, it is little wonder that the education of
women, almost until the modern period, has been so
universally' neglected. .-

Women of rank and leisure have, in some societies
at least, de% eloped interests and know ledge extending
he.% ond the.strictl> domestic duties. For these women,
social roles ha% e usuall% also extended bel and their
households. Iii some places, women ofi lesser rank
ha\ e acquired ' ocational skills--as well as religious
'learning and % mationsthat reach beyond the strictly
domestic. Women's w ork and education ha% e generally
been confined, howe% er, to houst.'hold duties.

The history of the education of .women. ha :; been
as neglected as their education. The modern treatment
of the subject is sketchy at best; no comprehensive

28
23



21 Women in Edueatiair---______

Aline on an gi en historic period exists, and vir-
tuall nothing at all gi es an over\ iew of the history
of education. The records are there, buried
Ill the main both of history and literature, and some
rather-..de rated digging Ma\ he required to extricate
them. What is known ma> be intriguing enough to
stitnulate such excavations.

The ancient Greeks are a special case in history.
Romn, 13> zantine, medio al, and modern learning all
ha e deep roots in classical Greek learning, culture,
arts, riterature, philosopk 5 and politics. Moreover, the
New Testament of the Christian Bible was written
list in Greek, and the gospels were spread by Greek-

speaking apostles. Ancient Greek democracy, much
admired in the modern orld, as, as we know, based
ull slay Perhaps less well known is the fact that
Greek 'a omen occupied a status not much more exalted
than that of slaves.

The ancient Greek cit has been called a "men's
club,- a NA arrior and seafaring community that exclud-
ed i'vomen from its inner circles. The Greek style of
education tended to be a male-to-male tutorial, often
iii oR ing a close personal, even sexual, relationship
between an_older and a younger male. The family
'a as not a strong institution. It carried on onl limited'
education of the >ming, and mothers were generally
considered unfit to teach their o n children, while
fathers 'a ere bu, with the duties of citizenship. At
lbout age se en, ming bo s began their education
under the tutorship of older males. Girls stayed at
home with mother.

In the earl> Greek period, there were no schools.
Later, 'a hen the> did appear, the> were-often disdained
b. the Greek citizen because thec charged fees and
taught mainly- technical subjects.

A l <\ omen's schools existed. Sappho of Lesbos,
most uotabl , operated a ,school that taught women
of rank such subjects as singing, music; dancing, and

29



Class Ica( and \11.(lim al Fal ',cation 25

spoxts. Considerable ' ariation in the status of women
can, of course, be found among the Greek cities. Among
Spartans, for example, Nomen were regarded 'mainly
as breeders of sons and warriors, for which task they
were expected to trail, their bodies and keep themselves
physically fit. In Greece as elsewhere Mr Hitler's
German>, for example), the stronger the military ethic
and the more segregated the male militar> class, the
more degraded the status of women tended to be.

The Romans adopted much of Greek learning and
culture. The\ rejected, -however, two central features:
musk, which the Greeks had regarded as their highest
art form, and sport, which. the RoMans regarded as
useless andin its nudity and associations with
homosexualit> in Greeceshocking. Unfortunately,
both sport and music were activities in which Greek
women had acti% el> participated, such participation
w,9 generally denied Roman,Wromen. ,

The Romans apparently had quite a different view
from the Greeks of the fail and its functions. The

- Rumcin family w as a strong institution, and the Romans
regarded the family circle as the proper place for the
child to grow, up and r.ceive an education. The mother
raised and taught her own children, rather than pass
on the (a> to slaves or male tutors. Even the most
aristocratic Roman women were said to feel honored
to assume a place in the family as the guardian and
teacher of the young;

As in ;Twee, however,. the male child 'at age seven
ceased t( be wider the exclusive guardianship of his
mother. is, new tutor was his fatherrather than
an adult pale' outside the famil>, as was the case in
Greece. The lather was thought to be the male child's
real teacl Cr. and A hen other males performed this
function. they, v ere expected to act like fathers. Girls,
again, sty >ed at home with mother. At about age
16, the eel icatiOn of the aristocratic Roman boy moved
outside the Lund>, first w ith preparation for public

50



16

ii

Women In Education

life. and then with militat,) sere ice. The education
of \\ omen seldom \\ ent be)ond the confines of the
household.
'the Dark Ages,. b.\ their very name, are taken to

be a time of ignorance, ominous gloom, and suppres-
sion of learning and inquiry. So far as women are
concerned, the spread of Christiana) throughout the
Roium't Empire led in the direction of gi'eater partici-
pation in family and religious life. In the' medieval
Christian world,
significant and iiev social role. They became important
guardians and propagators of the faith, in their own

es, in the instruction- of their children, in the .

teaching the) received in con \ eats, as nuns of religions
orders, and as sCr\ ants of the church in a variety of
roles.

It is estimated, indeed, that more women than men
\\ ere- literate (hiring the Middle Ages=and on into
the Renaissance., The Catholic stress on family life
and on monogam) ga\ c \\ omeu a secure and significant
pldce in their homes and _in society. Women were

,expected to bring up children' in their religious faith
and maintain a Christian household. They played a
leading role in religious life. Mar), mother of Jesus,
'a as an ..xalted figure in the faith (more so, perhaps,
than cm) comparable figure in other faiths), and women
ser\ ed the church as benefactors, staff, and servants.

Women \\ ere iand are), hoe cr, denied admission
to the priesthood and the high offices of the church,
and, nioreo er, priests were pledged to celibacy. Thus,
sex roles in the church ""ere both sharply segregated
and hierarchical, and the education of the sexes tended
to reflect these differences. In iliedie\ al Europe, the
main purpose of the mil\ ersit\ was to train males
for the priesthood. It \\ as in these institutions that
most of the scholarship of the peliod was promoted
and from them most publications were issued!.

Women entered convents to train for the nunnery
and religious vocations and, if the) were women of
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rank, to train for their domestic and religious functions.
Sono' churchmen of the time even thought that women,
b) triiming in medicine, theolog.) , and sere ice, could
be sent as missioharies to cutiquer the infidel, as ,the
crusaders had been unable to do.-.

In the fourteenth centur), Geoffrey de la Tour-
Landr)'s book on chivalry, a popular text of its day,
ink ised brides on how to w in prestige and wealth
through honor and obedience. He was apparently the
Dale Carnegie of his (la). The popularit) of this book
certaiik indicated that nian) wren of the time were
able to read. In the lower schools of France in that
eentor), girls ere educated alongside boys, and in
German) , there were more cloisters for females than
for male's.

In fifteenth-centur) Ital) , women pla) ed an impor-
tant part in the rep al:of humanist learning and of.
the Roman and Greek classics. The) also won honors
in the sLiences and arts, and the nniversities, opened
to women in the late medic\ al period, began to award
them the doctorate. Women lectured at the (ink ersities
On religion, philosoph), and literature. During the
Renaissance the intellectual development of' women
went even further. Women of the upper class and

61 business and professional women became. so
ersed in the classics that visitors to Hal) marvelled

at their rearning and began to encourage classical
studies for their own women. Such studies often

. included poetr), orator), Roman fiistor>, the ethics
of Roman Stoicisifi, Greek, mathematics, geometry,
astronomy, music, singing.

Burckhardt observes:
Ili 'order to understand the inglici" forms of social intercourse
during the Renaissanee, it is neccssar> to know that woman
5% as regarded as in a position of perfect equalit> with man.
those all. the education of the unman among the 'higher
classes is essentmlls the same as that of the man. There
5%as not the slightest hesitation an-mm.011e Italians of the
Renaissance m according thCsame !Rena!, and even philo-
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logical instruction to sons and daughters. There Was no
quequin Of a conscious "emancipltion" of woman or any-
thing so out of the ordinary , for the situation was understood

, to be a matter of course. The education of the woman of
rank, just as well,as that of the man, sought the development
of a well-rounded personlilit) in every respect.

E% en Boccaccio in fourteenth-century Italy wrote
his De Claris Mulieribus about outstanding women,
including Eve, Cleopatra, Sappho, and the.Queen of
Naples. In the fifteenth century, the Gernyan writer
Agrippa \\ rote a similar volume on the excellence,
e\ en superiority, of women. Queen Isabella of Spain
became so enamored of 'the -hew learning that she
hired Italian instructors:to-ieaA in her court and
ul the universities: She studied the classics herself
and personally super\ ised the instruction of others.

Women of the Middle Ages and Renaissance -were
also especially supporti\ e of the mystical tendencies
of the time and of the religious teachings that began
\\ ith experience and intuition, rather than rationality
and book-learning, and of the mystical orders that
mixed \\ ith people of all ranks and Abjured riches
and' privilege.
. Women \\ ere also active participants in the medieval
guilds, \\ here they received training from which our
0\\ n apprenticeship programs are direct descendants.
It is fIrml) established that women were admitted
to the guilds, usually as the \\ idows of guild members
\\ ho had died. English Guilds, a volume edited.,by J.
T. Smith, presents original documents, mainly from
the fourteenth century, giving essential facts about
the English guilds. These documentc. \\Tere available
because;Parliament in 1389 had reqUired that local
goernments and guilds submit records of "bretheren
and sisteren" in all English shires.

Most of the guilds cited in these medieval documents
\\ ere social and religious organizations, but there were
also man\ crafts guilds among them. Of the eighty-five
craft guilds on which Smith offered'records, at least

33



Classical and Medic% al .Faltication o9

seventy -,tAo had women members admitted on an
,equal basis with men. In mans cases, women were
admitted as W idow s because the bad 'worked beside
their husbands in their shop, doing the same work,
and cam ing on the same supers ision of apprentices.
Nine guilds appear to have been entirely male: The
Guild of Young Scholars at Lynn (perhaps preparing
for the priesthood), the guilds of shipmen at Lynn;
smiths at Chesterfield, fullers at Bristol; tailors, coml-
wainers, and" bakers at Exeter. Women had equal
membership in the guilds of. barbers, furriers, carpen-
tei s, saddlers, and 'spurrier,s at Norwich; fullers, tailors,
and t lers at Lincoln, joiners and carpenters at Wor-
cester. Women also belo.ngecl to the religious and
benevolent guilds.

In all these guilds, the rights and ,responsibilities
of women were apparen11. the same as for men. They
helped elect officers and they took part in all proceed-
jugs. That women were far from passive members
is. e idenced by the guild rules that °flea forbade
disorderly debates b both the "sisteren" and the
"bretheren."

On the continent, women were also members of
man) guilds and had a few of their own. In Italy,
the guilds prospered essentially in places most remote
from Rome and central authority, and women were
usually included in the most prosperous.

Georges Francois Renard in his Guilds in t:41? Middle
concludes:

It would be a mistake to imagine that the woman of
the diddle Ages was Lmnfined to her home and w as ignorant
of Ow difficulties of a worker's life. In those days she had
all economic independence, such as is hardly to be Met
`with in opr own time. In many countries she possessed,
fur instamfe, the power to dispose of her property without
her. husband's permission.' It is therefore natural that there
should be women's guilds organized and administered like
those of men. They existed in exclusively feminine crafts;
fifteen of them were to be found in Paris alone towards
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tilt: SAKI ut the thutectAlit.eritur>, in thudrcssmaking
-and :al-long the silk:Ns orkers and goldthread °risers espe- "'

Matilda, Countess of Tuscan, born 1046, was the
sole heir of Ital's richest estate, and' she took consid-
erable interest in the guilds of Florence, her leading
cit>, protecting them and encouraging them. Matilda,
educated b her mother, Beatrice of Bar, spoke Italian,
FrenelClind German and wrote in Latin.

When Villice rose from the sea to become the Queen
of the Adriatic, it was through the aid of -numerous
skilled w omen %corkers, man> of them guild members,

ho built the bridges and constructed the buildings
for this ()Teat Italian cit.

In thirteenth-centur Paris, about eighty mixed
gmlds admitted 'a i0Ow s to cam on their husband's
%orkshops, Melt sometiThes tried to exclude women
from the guilds'. The bakers of Pontoise, for example,
seeking a monopol on bread baking, claimed that
c% (Mien were not strong enough. to knead bread and
so should be excluded. The French Parliament thought
otherwise.

Owing the medic\ al period, the Roman. Catholic
Church generall> claimed an exclusive right to operate
schools, mast of them lniN ing a uniform curriculum
that included few scientific or technological studies.
The establishment of convents fox the education of
VS omen opened nm as MM.'S Of learning to them, for
tt 'omen w ere to perform their religious functions,
the> needle(( to receic e religious instruction. The bene-
fits w ere real, but, excluded from the priesthood and
assigned by ancient beliefs and traditions to separate
and ttsnalh subservient roles, the extent of their

'education x% as inevitably limited.
The lit torniation introdneed some educational ari-

et and a break ith man> of the religious traditions
that placed strictures 'On the education of women.

' Protestants emphasi/ed the need for indiciduals to
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read and interpret the testanucnts On their Own, dis-
pensing w,ith the priest! intermediar Secular and
public 'schools arose, opening roan nontraditional
opportunitie,, to women. ittit it was chiefl industri-
alization that assigned new soLial roles to women and
made it possible for them to ,tigage in studies that
ranged 1t ell beyond their traditional famil) and reli-
gious functions.

Certain!} religious faith and belief hate powerful
influences on the mind and on the direction that
education w ill take. In societies where paternalistic
and traditional religions dominate educationas in
soOeties where the militar) or other male institutions
are dominantwomen lime usually suffered most
from educational discrimination and segregation.
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Stricturei on Women: French
and British .

The respet to e employments of the.male and female sex
being di fferent; a different mode of edtwation is consequently
required. For whatet,tr quality there may be in the natural
powers of :their minds . . yet the female sex, from their
situation in life, and from the duties corresponding with
it, must etkiently be instructed in a manner suitable to
the tasks which they will have io perform.

To be , obedient daughters, faithful wives, and prudent
mothers, tti-liiritseful in the affairs of the house, to be sensible
ompanions, and affectionate friends, are, without doubt,

the principal objects of female duty.

F. Burton, Lectures QII Female Education and Manners,
1;9.3.

,
, ,

n the seventeenth and eighteenth centuries, writing
1 and preaching about the duties and training of
., women became, among religious- men, a rather
popular undertaking. At any Tate, a number of these
lectures and "strictures- have. been retrieved from
histor> and .are now available, including the following
two. The> are quoted from at some length here because
the transmit some firsthand ,sense of what life and
education were like for women several centuries ago.
Both iewsone ,.Cathol lc, one Protestantwere re-
garded as cid ighter ed for theirtime because they were
concerned about the need to educate women.

Fenelon, 'horn in 1651 into an aristocratic French
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lamil>, became a. Cathal.ic priest and a prominent
educat, r in his day.

c

is*.more neglected than the education of .;,j.rls.

Custoutind the Lpric or int Aber, often decide the whole
matter. The ed mat lc ni 01 Nov s is regarded as a most important
matter because of its burring medic puhlie w cal Alererence
t), in%41abl% made to the numeroos women whose intellet-

/tual attainments hake made them ridiculous.
\ wind!! 's intellect is normally more feeble and 16v.

mcuriosit% greater than those of a an, also it is undesira e

to set her to studies W Inch ma> turn her head. Women
should not go% ern the state or make war or inter the sacred
ministr% Thus the% Lan dispense v ith some of the more
difficult brandies of knowledge. Even the ajorit of the
met hanical arts are not suitable to them. Tlie> are made
for exercise ill moderation. Their bodies as well as their
minds are less strung and robust than those of men. On
the other hand, nature ha. gi% en theta as a, recompense

neatness, and et onom,%, so as to keep them (piled>
Occupied in their homes.

But%% hat tesult. from this natural weakness of %%sullen?
The weaker they are the inure important it is to strengthen
them. The w odd is not an abstraction, it is the sum total
of families:and xc ho cap eRilize it more effectively aim-)
women.?
,.The% tthe Wakes IA Women) are scarcel less important
to the public than those of men, since women have a
Imuseliold to rule, a husband to make happ>, and children
to bring up w ell. Tile> form half C.:if the human raceredeemed
b% the blood of Jesus Christ and destined to eternal life.

ignorance is the reason for a gid being limed and not
know4ng hoax to ut.cupv herself. Ha% ing nothing to do the
girl abandonsaherself to idleness, and idleness is a weakness
of the soul, and inexhaustible source of boredom. When
this softness and indolence are joined to ignorance there
results a danizeniti inc.liation towards amusements and
entertainments. This indeed it is which excites an indiscreet
and insatiable curiosit.. Those w ho are well-educated and
or t uped m serious pursuits Iva% e as a mile onl a moderate
curios*.

Those xxho ha% e intelligence often de% clop into blue-
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stockings and read ser> book which Lan teed their Sault>.
The> &sub*, a pa sion for nosels, for phi> s, h. fanciful `v

tales of adsenture with a romantic lose interest. These
ad% entures Mush the fiction-writer invents in order to
please. !lase 110 relation to the motives ss hich hold sSea>
in real life and which &ketch. altial es cuts, nor to the
klisapPollitmeutN %%hush one meets in whateser one. takes
In hand. She longs to hire like thelse imaginar> princesses
who un novels are aka> s charming, aka>, worshipped,
alw a> s independent. How she will_hate to descend from
this romance to the sordid details/of housekeeping!

Some girls push their curios t> still 'further and take
upon theinsels es to espress opi moms oji religious matters,
although the> are ittut'patile of doing so. But those who
hose lusullititttt intelleLtu..1 aptitude for these curidsities,
still hase others proportionate to their 'powers. The> want
tit be told eserything and iu tell es erything. The> are sain
and saint> makes tLein talkative. The> are frisohms atud
direr tritolit> presents the reflection which wonld often'
help them to keep silence.

t.. must also repress ur them inordinate friendships,
trisial it alutistes. c,saggerated sompliments. and transports.
All this spoils thein and acstisteSnis them to regarc rtoo
humdrum and stilt w hate% er is gra% e and serious. We . I 011 d

esti' tr> to incluse thynt to stud> how to speak in a burr
and (Mai ist: manlier. True intelligence Is show n in
out an> useless discourse; and sa>ing much in a w werd>,

h w mInstead of %shis most omen sac little in mans words.
The> take readiness of speech and % isyicit> of imallination
tor intelligence.

\vtIong good can be espec,:ted from a woman 'unless.,
she cam be induced to consider and esantine her.thoughts,
to espial! them In a eoncist.. manner, and to Wow ,wthen ...

to be silent. Another thing which Lontribtaes vet> much
to the long-winded discourses women is that.the> are.,
b> nature arttlisial and use long-detours before tiw> teenne*
to the point. The> base a high opinion of craftinessand
wit> should the> not, since the> know nothing of a better
kind of prudent c. :Huyhase a pliable nature which enables
them to phis eastl> all sort, of vats. Tears cost them nothing, c-
their.passious aroquick`ind their knowledge limited.

Vt_. ma> acid that the> are diffident and full of false

9
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modesty, and this again-is a cause of pretence. The means
to prey cut No great a fault is IRA cr to gis e them an opp :unity
tor bong t raft>, but to accustom them to say frankly:what
they feel about any permissible subject. They should be
free to express their boredom when they feel bor 1. They

e should never he biped to appear as if they Ill: l certain
persons or books if they do not like them.

Alms e all never let girls suspect that vo want them
to aspire to become Runs, for, this thought destro.5s their
(infidelity in their parents,. suggests to them that tt!ey are

n/ot !used .losetl. . . E..

The chief fault to be found in gals is vanity. They are,
horn w ith an eager desire to please.' As the asen'ues which
lead men to positions of authority and to glory are closed
to them, they try tit coylpensate for this by graces of the
nmal or 01 the body. This explains their sw eet Ad insinuat-
ing ss4Vy of talking and wit> ties aim so'much Ott being
beatitatilind at possessing a charming appearance. This
est ess is more marked 4mong our nation thanin any other.
The instability of disposition w Inch is common among us
tattses a L001111.11 change in the fashions, so that to the
lose of dress is added thatof noselt> which has a curious
attraction for the female mind. .

Beauty, you will say, demises the person whet- possesses
it more than those ss ho are dazzled by it. Persons who
see). all thethstmction from their good looks soon.become
ridiculous, tlout noticing it they arrive at if certain age
when their beauty fades and when they are still charmed,
ss ith themselves, although the %solid, far from being so,
is disgusted with them. ..,

As a rule the fashions are a matter of caprice. Those
who are most shallow-unfitly(' and least educated draw the
rest after them. It is enough 'that something hits been
fashionable for a long time for ,it to he so no longer, and
for something else, however --ridiculous, to take its place
amid be admired so long as it is considered,a novelty.

Jesus Christ teaches us to place all our virtue in the
fear and distrust of self. Would you wish, vote could say
to a girl, to e.winger N °m ow n.sp.11 add that of > our neighbor
fur the sake of a foolish yanit>? Be horrified therefore at

these bare necks and other immodesties. Above all never
allow girls fo dress above their rank. Shoe them the danger

,
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to \\Iut:11 the are exposing themseh es am how the. make
theitisel\es.dspised l sensible people the. forget their
position.

A Inoreptnitanicaistone k struck l)\ the Protestant
Iister, the Be\ . joint, Bennett, in his Strictures on
Fcntale, EdIn ation kSonrce Book Press, published in
1795.)

\, hen we tousider the natural equaht. of w oinep ith
the other sex, 0a:a iofluent e.upon sueit, and their original

stination to he k onlp,uuous and t 011110ittS of loan, \vhen
sst recollect the pleasures dem ed from Alleir agreeable
s 'sat \ and sprightliness, the soothing tenderness of their
trindltip and -the ardent.. of their trick tion, when we call
to mind aft thir (harms and aura( tions,tabm e all, when

we reties t. that the south of both sexes are. under ,their
managene ot fur m,,\ of. the early years, when the
thir ' ft noprssions must be made, it ma. justf appear
1. matter of ainaiement, that their t duration has been so
much and NO general!. neglected, that no nation, ancient
or modern. has esteemed it an objett of public importance,
that no philosopher or legislator has inter(( o\ ell it With
111 nor au. 1ritet deemed it a subject worth of
a full in' (11CellS1011.

\LIM 1,11114)11, authors of Greece and Rome, of modern
Europe. and of our ens n t otnitr. , has formd au ignomini-
ous phalanx. to sage. nl ink. armor, an 'unequal battle

,against this wilder and defenseless sex. Even the sacred
books of Res elation ha\ e !wen into sanction these
males olent ttItuiolls. and. bet dust. Solomon declaimed, at
an earl\ 'wind, olds against the, ss orst dial most abandoned
of the, sex, be has been followed b. a number of serviic
imitators.

\ Eg.ptians; who were celebrated for their
learning.astruuunis ; and Magi. w omen met with some partial
and some distniguishing marks of attention. They wele
,i,inntkd to the public lecturt s uu phdosoph., the laurel
,A 5, lent e ss as not supposed improper foi their brow ; and,
bs a !aste, unparalleled and unheard of in an. other country,
:hes \sew 1 ntrnsted the management pl negotiations,
of k11'114(1.11 interests and other public undertakings. But
tilts .\,a, erring ni another ridiculous extreme. R \vas at-
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tt,optini2; to ntakt, ilicni nio, in a spliIrre, loi Inch nature
11C4 er 14.14 e them talents, nor pro\ 'deuce designed them.`'
-nu. sort of kinw.leilize, hit II these sag.,,, communicated,
114041.014 the %%omen It laised her understanding, 401 tshe
rum of her gut es

Thu liak Ionian \ ss mull shot kiiitr, and intle14.ate
t.iistoncot collecting all their mit;, man iageable a omen,
.11141(4 Posing,ot their (harms and persons auction, vi,bilst
it hrn0is ,t blush 011 l'4 Vr Modest 1.1144'k, 111,l all )u ;4Ia1ItI

4,.11411144 Os, that till'. p(11)14' had 1)111 11411414'1 01 h'10.114!

11111)011.11141 , ut an% trIontl sl'\, an\ Weida:
pertection's The \Iedt...s,iittlPeisiaits Afoul us no specimens

.1114 great paitialth exei(ised te) the fair.
It is estant the Greeks \\ ere the er patterns of eer

thing, that 1 4411141 be charnang and exquisite taste. The
hulk l eloquence and alone etc the sole, exclusie
ambition ot the tunes. s \et, \\ omen had not emerged
troui 1044 111.1111)11O11S c 011(1111 On t1 serilit...\s taste,

er 141.11111.111 anIcaulletl, ahli kin/441(dgC Made lilt's
It t 111114, ail\ , the Greeks ardentl to pant
for out mu:Rowse a tell the sex. \lid, to the uteinal disgrace

then inotalit., the. found it in their t ourtezans. Ill realit>,
it 44,1S nut 514 1,1114 II .1 Mattel 111 44 IlledlCSS, as u1 taste.

lidt....,111(.11 of modest> .te tlepried of all adalitages
for lug theilisel es these courterans, iing lit
1),11,114 t :t.,, had ,14 quired all the interesting allurements
and attractions lien( e the unbounded attentions the re-
4 41 \t d Hence the most loarned iiwn had iiitei.ies at their
I al /IISCS, AlilUngSt 51144 II .1 people hat \ \ as female edvcation?
\\ int,klest ..,Is tints Opl'1114 hOlatell and shoci.ed, . here
vt. as moral dist while, l'idturt., and improeent?

lio111411 111 the ,124's 01 cliialr, \\ omen reeied a kind
ad,iration, and numbered in their ser ice, such a pompous

t r1,lt II 01 heroes, vkarriors, and knights, et this appears
not to has e pro( ceded from that heart-felt esteem.

\ 440111,04, Iss111104 (tit 1(144 s, dispiiting III Phii0s(1)11\
hal.1112IIIIIV, the 1)sopl III I Mil, V. ruing (; eels, stirdinu,
II( 4,111111(1R ing theologjan, and pleat hing 111 puhliu,

bt literan! &route, that challenges our V. owlet, hut
has indium.; of that softness. and resere,

that se so pm. erttIlc captRate our hearts, and enchant
.011 To this spirit of t. hi\ alr, liov% e , omen

t' orrtial (.1.1itzatt(,t1 it .%,ts this Inch called them
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forth from Lontitiume9t and ohs( trrit), iut r {midi( attention.
Whilst the instuntion o chi\ alt.\ r mdered 55 omen of

sot. It Milistial c )rated all their charm'
xN, nth eulogies ni Europe. a lawgix en and .t religion, had

.3
sprung up m Muth rigid!) doomed them to an
inglornnis confinement, as inure objt. ts of the sun YI and

fugal\ e delight. In Africa, or the ilds of Amen( N it is

sant to (ped a better tate, or a more respectful attention
Jemals. Sa ages of all countries, indolent and cruel,

tai r athautage (.( stiptrun strength to oppress the weaker
sex.

In Britain. ' hen 's (mien are of age to discriminate, titcl

L. in a stet k ut ideas,%\ e send them to a boarding school
to It atmt. x hat" Music, (laming, a(Lomplislunents, rlissipa-

niind intrigueo, er) thing but solid klum ledge es er)-
thing lint litunilitx es erything, but piety,

Though the Freud: ladies, b) being educated in con-
sents, and there relies ing the unacrinit) and loneliness
of then prim/II \ nth entertaining books, and ahem ants b)
a ((instant ottelt.ourse itii the other WV has e acquired
Lonsiderable knov, ledge and relit:einem. set . . . it is ob5-1-.

ails discerning olx,serer, that female literature, in
tins «titian, is sx died be)(mul its natural dimensions.
France. indeed. is so tar from being an) proper model of
kmale e(In(ation,"that I t. gnu ei% e it to lie the Mated taste
git this people, 551in. It, set oU a nth a graceful and lies itching
manner, has infected man) other countries of Europe, but
ParIlt Oath.. their im n. and us era helmet! them. at least,
A, Rh a deluge-",o1 trwrita.), it2not of crimes.

The tlepraed tam Awn of females in hal), is abundant!),
ohs onus limo esti% page of their writers. We 'trace it
stint(lent!. nn , . a custom, Iiich degratles'a husband
into the mere, pass'\ e, timomplaining beholder of nameless
link( retions:( It ma) be tieLessar), perhaps, to inform some
!adets, that \\ hoe an Italian Lad) is married, she chooses
for herself a Cecisbeo or (+allant, \\ Ito is to be her almost
inseparable attntlait, to pa) her all the petit attentions,
do for her a thousand 1.1,1(1ot-flees, esconrt her to public
plat es, and treipientls take airings ss ith her in her carriage.)

In Spain, x !tether the trio spirit of philosophy has tie\ er
) et been able to penetrate, and x here the bigotr) of a dark
and clogging religion still reigns in all its force," we are
ale lighted milt the sight_ of man), beautiful 55 omen, but

e
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have no.pleasure from contemplating, their character or
education. On the minds of this people, the ancient rage
of Knight Errantry has, still, left such a ss ild and romantic
enthusiasm, that a woman, happening to he left alone with

a !Ilan, V. 0111(1 consider la-self ak. high!) neglected, if a
sens1101 it> to I ier t harms is dal not polio hiltI to such indecent
liberties ts ith her, person, ts the females of most other
countries would t stem all wilignit>, and think themselves
obliged to punish ss all eternal reseutmen4- With such senti-
melds. how (alien and how undesirable is wore:n!

like other great warriors, the King of Prussia (F.-derick)
has been stt allow ed tip with s iett s, of too immense a aaturc,
to attend, it ,t411 great degree, to the softness, to the charms
and blandishments of w oman. He has studied more the
let:maid> of then nature, than theforination of their minds.
II monasteries are no longer to, in chains and
darkness, the \Neeptlig or misguided fair, it is not that they
nia> beinie intelligent companions, or diffuse a softer
charm and lustre on sotto), I )(I t or) that the) may turn
out more prolibc'inothers, and more robust and healthy
nurses of enbr>o heroes, warriors . . . to earr); on his vast
schenes. Still their nulls) bosoms are supposed to comprise
all theirs limes and their charms.

Os er the immense territory of Russia, a darkness and
a barbarism has e, hitherto, prey ailed, which obstruct every
idea of female, or indeed an) other species of cultivation.
And though the present ads entering spirit of the Empress
(Catheri) V. ishes to-make Petei shurgh the residence of,,,
the arts, cis dization, and politeness, > et there is little in
her character to encourage the hope of an great attention
to the ss of her kingdom.

Boarding schools trample 1115011 nature, and give us"
art itu t,tl creatures trtificial looks, and artificial smiles. The
fine ladies the. send into the .oriel, feel themselves ridicu-
lonslt ealted alai% e t w hat the conceis e to be) the grobeling
()tines of Lomb economy, or domestiek attentions.

Almost et er) thing in and about these seminaries,\ has
tendency to corrupt the heart. What is it these fair put its

are taught to pant for? Admiration. What are considered
as the steps to it? Elegant dress, appearance, equipage, wil\
smartness, dancing, singing. In the meantime what becomeA
of the lot e (-)j* God, which Christianity represents, as the \
first unties.'
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The Coeducational High School, 1923
One hears ( onversation ( onstantly about the young of the

ye( it s, their tnisdceds in deportment, their freedom from
( otu (awns, their scanty clothing upon occasion, (female),
their hip-poo ket flask i male), the coeducational cigarette,
long motor rules following dant C4, presumably for cooling-
off purposes, "petting,' whateter that means. Much is said
about their la( k of r( strand in their discussions in mixed
groups, they are reputed t ernfrank «u crning sexwhat-
et er that means. Most of these things are said by folk at
!cost a geration older than the youth ( rah ized and folk
tchose sympathies are a bit withered. . . .

The ( ritu s ice need to concern ourselves with the most
art tilt women who (an only half think but who are earnestly
trying to unprot c the world. Some of these are in Women's
Clubs . . They are doing the damage because they talk
too mu( h. If they (an be induced whenever met just to
stop discussing the subject, I hello e it will die out very
quickly. ,

Elsie Dat ws, Glen, ill' High School, Cleveland, "False
Reports about 110A Sc pools,' in Report of the Tenth Annual
sleeting of National , ts soc Within of Deans of Women, Dept.
of Superivtetletits, YEA, Feb. 2(, 192:3, p. 1-18.

Tlie education of \\ omen in colonial America was
nio,k,ed on the English s. stein. Women were
trained at home for domestic work or they

entered apprenticeships with a master and his family.
As in England, the master of the household was
responsible for thv cdtiition of everyone in the
household, including relatik es and apprentices.
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Virginia and NIassachusetts laws a(lopted in 1642
made the head of household legall> responsible for
the educatioK,of all those in the household. A Virginia
law of 1672 made it possible for the courts to take
(hikin' from parents who could not bring them up
and,. place them in apprenticeship w ith masters who
were then responsible for their education. Massaphu-
setts r(quired Lund> heads to teach not onl> reading
but also the law, of the colons and the codes of
Puritanism.

Discipline y as inure difficult in tb olonial family
than in the traditional English housenold, so by the
ear,l eighteenth cent9r) , schools for apprentices be-
( amp ((minion iii the colonies. Fathers, as family heads,
were thus relic% ed of much of the responsibility for
educating and offering, job training to the young.

Women also came increasingly to take on these
Limit% education roles, although most of them were
poorl> equipped fur the job. Fewer than 40 percent
of women who signed legal documents ail New Eng-
land in the first half of the eighteenth century could
write their own names. Sixt> percent made only a
mark. Iu thew hole population, those NA ho could write
were probabl> ninch fewer in numbers, because, only
the more literate people had much occasion to sign
legal documents.

On the---e C of the Ilex olutiOil, the daily tasks of
v. omen tended to require old> sufficient literacy to
alloy them to read the Bible or religious sermons.
Iii 1775, Abigail Foote of Connecticut wrote in her
diary of dail tasks.:

vo.'d gown for Prude
Mend .Mother's Riding-hood
Spun liort thread
F'in'd tow gonms for WelNh% girls
Carded tou
Spun linen
tt'orked on Cheese-basket.
Hatcher d flax with Hannah, we did 51 Um a -piece

4 6
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Pleated and trotted
Read a se mum of Doddridge's
Spooled a piece
NItiked the a Ili
Splin lawn. did 5(1 knot's:
.thle a Broom ,ttf Gutnea-trheat strau
spun thread to it linen
ties a Red due
Had tut, scholar, front Tatdor',
I c anted taco ',motels of tulude (too/ attd jt It N'ationa/y
'pun hnte,, fume. s't oared the venter.
E C. B. Burl. The Tale of the p. 36)

lid the end of theeighteenth cellttlr1, the hew was
tirrent both ni the colonies and in Europe that omen

performed a significant it social role and that the\ needed
sLhooli;401 a useful ariet so that the could perform
their duties better.

Earlier in the eighteenth centur>, some Dame
Schools had been set up in the homes of local women
to offer girls a ear or tAo of basic instruction, usually
limited to the Three Rs. Be mid that, girls \\ ere taught
such subjects as dancing, painting, drawing,
and Frenchrather impractical studies for pro\ incial,
frontiviL omen.

It as not until 1769, on the e e of the Ro ohitiAm,
that girls Mere admitted tit Boston's public schools.
After the Re\ olution, to a schools throughout New
England err geuerall opened to girts.

The effort to !mild a new nationiTee of colonial
rule turned increasingl to the edOation of \\ omen.
CoeduL'ational primar schools had'become common,
and in 1824 the first public high school "for girls
oid as opened in Woycester, NlassachusettsSepa-
rate schools for girls ere e.pens-it e, howe er. The
first coeducational public high school \\ as opened in
1826, in Bridgekater, Connecticut, and shortl there-
after highs schools became generall coeducational.
mid-nineteenth (clam>, the coeducational high school

as firnil established. On his return to France in

4 7
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1A33, Alexis de TOC3IlleN riling about the educa-
tin of American women, commented:

\u tree (uninikinitirs t er C\Isted Ith011t morals, and
morals are the w ork of .oinan. Amodg almost all

Protestant nations oung women are tar more the mistresses
of their n actions than the) arc in Catholic countries.
In the United States the doctrines of Protestantism are
ionduned «ith great political liber0 and a most democratic
state of satiety, ,111(1 now here are )(mug women surrendered
so earl) or so completely to their owl' guidance.

I hat. hero frequent!) surprked and almost frightened
at the singular address and happy boldness ith which
young s% omen m America contrive to msnage their thoughts
and their language amid all the difficulties of free conversa-
tion.

lir tram e. vvIteie traditions of eer, age are still so
strangely mingled in the 01)1111011N and tastes of the people,
women conumml) rut el\ e a iesered, retired, and ahnost
conventual education, as the) did in al istocratic times, and
then they arc. sudden!) abandoned w ithout a guide and

ithout assistance In the midst of all the irregularities
ne,eparable from democratic society.

The mericans are more consistent. Instead of inculcat-
ing mistrust of herself, the), constantly seek to enhance
her confidence III her ow n strength of character. Far from
hiding the corruptions of the world from her, they prefer
that she slit Add see them at once and train herself to shun
them.

thlioluzli niericans are a t er) religious people, they
do not on religion alone to defend the %lune of woman,
the), seek to aril her reason also.

I aim aware that au «location of this kind is not without
danger. I am sensible that it tends to im igorate the judgment
at the e\pense of the imagination and to make cold and
\Immo, women instead of affectionate w ivies and agreeable
companions to man. Society nio be more tranquil and better
regulated, kit domestic life has often fewer charms. These,
how eersaie secondary evils, which ph* be braved for
the sake of higher interests, At the stage at which 'we are
now arrived. the choice is no longer left to us, a democratic
education is indispensable to protect women from the
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' dangers %%al %%loth del...Krat Institut...1s and manners
surround ten.

Seminaries
At about the time that public_ schools \\ ere becoming-

coeducational, a seminar>' num ement," led b> Cath-
arine Beecher add Emma estiiblished a series
of schools for women, mainl> in New England. The
schools were modeled on the English finishing schools
for girls. The> were generall> eriartered b> the state
and prig atel> enc)wed hen funds were available.
A seminar> at Tro> , New York, was founded in 1821
1)\ Emma Willard, and one in Hartford, Connecticiit,
in 1824 1 ( Beecher.er. Their purpose was to
teach religions, moral, litcrar>, domestic, and orna-
Metal edncat ion.

Catharine Weedier had attendedfor six years,
starting at age tenone of the first schools for girls,
Miss Pierce's Academ> at Litchfield, Connecticut.
After the death of her.lmstand, she set, up her own
school in Hartford and later became in\ °Rid in both
the normal school and the OM-11MM school 1110 emeitts,
as did other of hers,assoc.'iates in the seminar> move-
innt. These seminaries tended increasingl> to teach
snlistanti academic subjects including math, philos-
uph>, and science, alo,ng ith the usual offerings in
the arts.

Frederick NIarryat, a British writer, traveled ..by
steamboat up the Hudson Nip er to Alban> , w here he
stopped to isit the Alban> Female `Lcadem> founded
in 1814. About this isit, in about 1837, he wrote:

.u.:.a a mah between Albin* and Trot , each
of glor possessmg the largest seminar for the
.dmation of ming ladies, who are ,cut flan eNery State
of the Uon, to be funshed oft at one or the other of
them

Con(cRe dinge hndoll under!! Portias, who regld
take their degrees, and emerv,,e from the portico of the
senar hill of ahzebra, egnat),, and the 'theory of the
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constitution! The quantt. and ariet crammed into them
beond all calculation.
Under a certain age girls are certapil much quicker

than boti s, and I presume mild retail', what' they 'learnt
t ert.- not for their subseque nt dutie s in makingpuddings,

and Harsing Imbitbs.-Yet, there- are affairs which nu he
performed b) One sex or the other, and of what use can
algebra. and other abstruse matters he to a tnnan in hem.
present state of domestic thralldon.

Normal Schools and Common Schools
Time seminaries .helped to train a pool of teachers

for the common schools that were experiencing such
a rapid growth at the time. People like Calvin Stowe
and Horace Mann supported the seminar) movement
as 'the) aCti\ el) led the common school movement
v lla sought free, compulsory public education. Thus
'a ere combined the struggle fur the common school
and the struggle for the ad \ alichig education of women.

In 1837 Cathailne Beecher left the schools she hack
foundudto bee onic a full-time ath ovate of both normal
schools for 'a omen (to train them for teaching) and
public schools for both sexes. With the help of Horace
,Mann and others, she campaigned to open the profes-
sion of teaching to women.;The National Board of
Popular Education, established by Catharine Beecher,
placed more than 400 Eastern women in teaching
positions in the new Western schools. Teaehirig be-
came the legitimation for \\ omen's entr) into higher
education.

The first normal school" for women only was opened
in 18.39 in Lexington, Massachusetts. Until' the time
of the Ci \ it War, only about fourteen normal schools
existed.-The Ci \ it War >timulated their rapid growth,
and 1)) 1872 mare than a hundred normal schools
had been established. 13) 1017 there were 234 public
normal schools, the women in them outnumbering
men by about ten to one.

Women \\ ere hired as teachers in large part because
1.
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their labor was cheaper. In Maine in the mid-nine=
teenth century, male teachers worked for about 815
a month, and women teachers for 'less than $5.

13> 1890, about two out of e er> three teachers were
women. The opening of_ teaching as a profession for
women e irtualt> transformed .,the education Of women.
Before that time, the professiOns and the colleges that
trained for the professions had been closed to them.
The particpatiol ,of women in the professions and
in higher education spread from their attendance at
normal schools and their dominance in the teaching
profession.

After the Ci it War, secondary schools had spread
pidl>, and b> 1890 about twice as many girls as

boys were graduating from high school. The Civil
War brdugt a> opportunities for women, not the
least of them tlw opportunity to teach in the free
coklucational primal.> and secondary schools that had
become common throughout the nation.

Colleges
Oberlin became the first coeducational college in

18.33, and Antioch the 'second, twenty years later. Utah
kk as the first of the state universities, to admit women
.TO) and Florida, Georgia, and Virginia the last.
In England, Oxford did not grant degrees to women

until \1920, and not until then ere women admitted
to thelegal profession.)

In 18,61 the first _woman's college, Vassar, was
founded, including at its core the daily and systematic
stud> of the holy scriptures. Also offered were scien-
tific and cr4ssical courses, the latter including large
doses of Oqd, Terence, 'Horace, Cicero, Homer,
Euripides, Plat*), and Aristotle.

The earls records of Oberlin suggest that women,
in their first colleg experience, were unable to pursue
the same courses stud> as -males. They were often
required to wash t w clothes of male students, wait
on them at meals, and clean their rooms. When Lucy
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Stone graduated from Oberlin she refused to write
a graduation essay because women were not permitted
to read such essays Amid at graduatioh. A male could,
however, read aloud ,lie essay s that wonien Wad writ-
ten.

The pia.; for Oberlin, originated by a Presbyterian
pastor, was designed to serve both sexes as well as
both white and black races. Its departments included
Preparatory, Teachers, Collegiate, and Theological.
The college was designed, above all, to provide a
substa,ial education at the lowest possible-rates, and
all students were required to engage in nianual labor
four hours daily as a means of self-support.

English author Sophia Jex Blake visited Oberlin
College in 1865, at a time when. man) of the students
were Civ it War veterans of somewhat uncouth man-
ners. Oberlin students at that time numbered more
than 900, about half male and half female. "Colored"
students, s ar)ing ss idel) in hue, formed about a third
of the student bod)..Miss Blake reports that she heard
ss ith great interest that in the year of her v,isit, only
one woman graduated, a "colored" girl, originally a

ho had not even then ,paid her full ransom
to her fbriner owners.

The full college course was taken by fewer women
than men. The. Ladies, Course was designed for those

ho wanted a substantial education but did not wish
, to graduate from the college.

Miss Blake writes about the Preparator) Department,
which prepared for entrance to the College:

It v.as a %Try curious sight to go into the recitation-rooms,
and see sonic benches filled with young men 'bearded like ,

parch,' and others ith young women of corresponding age,
many of themofdifferent shades of 'color,' labouring
painfully at the elements of grammar or geography, under
the auspice . of some young undergraduate (more often a
woman than a man), often much their junior, while side
by side with them would sit, perhaps, children of twelve
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'or fourteen, their equals, in book-learning, if in nothing
else.

Men and s omen ou.upi'ed separate boarding`halts,--but.
met tor joint meals. Recitations began after breakfast at

S a.m. and continued ilatil 'moil'. All games of chance or,,
skill were prohibited, including; ebess.

The general ,1%erage of Oberlin sttidents may, irrhaps,
lie most fairly compared to that of government students
in our training colleges, and yet the comparison is very
inadequate, for they repiesent here the whole of society,
and not a single 'class.

In two respects the roughiless of manners at Oberlin
seemed greater than elsewhere. firgtly, iq the queer attitudes
indulged in by the students during class hours,"and secondly,
in the incessant spitting that went on them as well as at
all other times. It certainly did strike one with amazement
when watilung one of the recitations to see young men
with their heels poised on the Liu of the next 'seat about
on a !m el with their heads. . . .

)omed to the barharous English win& is so very
gei.eral, makes it hard for a European to recognise and
allow for real scholarship beneath an exterior of person
. .

is' a rule the girls seemed e....i.,isiderabl> more eh ilized
than the young men. . .

k clistona obtains here which it is had for a stranger
to admire, viz. the opening of et,ery recitation with either

hymnnymn or a prayer. . . . The first time I was- present on
such an occasion was at the lecture on physiology. The
names were called, instant[} on the conclusion of the list
some -1)4 struck up, 'All hail the power of Jew's Nami:'
. . . and the lecturer began briskly, 'What did I say were
the physidal functions?'

It is the '1;dtication alone w hicii is common to both sexes,
the social life being completely separate, w nth the exception
that the meals are shared. At prayer-meetings, indeed, all
the students May, meet, and at the different lectures in The

chapel, as w elhas all recitations in the classrooms; but they
are strictly forbidden to walk to and from such meetings
with those of the opp'osite set, or to have any intercourse-
with them out of hours.

In the 't-la srooms the girls generally occupy the front

5 3
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bent...hes, and the ,t)tnit..; men those behind, or' sometimes
one side of the room is appropriated tot each, as in the
Chapel a general di% ision runs ;lownthe

Tht first ad% am,tge 'of the s'% stein is its ei (Mon* , the
pros ision requisite for edutatingthe > Outh of one sex !wing,
as is urged. usualb sufficient forboth.. . His, I suppose,
undeniable, that When pros ision or e4.1ucating both sexes
is not made, it is the girls4t1iaNw 11 go to the wall, as is
seen almost e%ertw here iii England v hen once we pass
be> oral the limit of, national sihools, w here both sews are
inure or less commonl taught together.

The next art umeqt brought forwad is the inutuall
beneficial effect tw hich i, likel to he exercised 1)> male
aidd ft malt students wlkii brought together for the.purposes
ut stud, "['hat sot let> is most happ,L,sa,%s the pamphlet,
'w twit lonforms most stricti !. to the t \ler of nature as
uidit ated the faiml -%% here brother-and sister
miltuall% ele%att and.rstrain each other.'

more torrect idea of the (twat:ter of 'the female sex'
.uutther ati%antagt to be expected' swung men under

stk 11 s> stem.. . B% w omen !ruin men, moreover,
the% ma% be made into prudes, on the- one tand; ,or,
'siiatt.booz bowl of education w hich should have been
!reel% bestowed,' 41(.1 ma% , on the other, Become reall>
and offenst%el masculine from the %r position of antago-
nism tub) which the> tied themselves forced.

The Protesor of Creek told me that he was unable to
see tautch differente between the students of the two sexes.
'But for the difference- in sound of %oice, 1 should find
it hard, or ith ui> es shut', to tell one from

I the other.'
Flit' linth...or of \ lathematics . `I !tits e founi1 the

work done in ladies to he full> equal to that of the
guntlemenf unti. and it has more than (nice occurred that
the best scholar III it* class was a latV',

After the 0% it \Var,gfollOwing the example of Ober--
lin, eke') the older and more established colleges
became covdticatimial.<o that by 1880 half of 'all
colleges-in the countic were-coeducatLonal.

Strong sentinwnt Mill existed for the exclusion of
%%omen from the morn elite priNiate colleges. In 1873,

k

54
.1,



--,

The''Nmericali Emwrienee 51

Edward H. Clarke, former Han ard professor, was still
arguing public:Is that education would strain the in nds
of N% omen besond their capacities and make tl em
phs siologicall> unfit for household roles.

The conspicuous academic success of women in
the first '~omen's colleges that offered the bacheh is
degree (Elmira, Vassar, Ingham, Rutgers Female C61-
legeand later Smith, Wellesres , Bra n Mawr, Barn4d,
and Radcliffe) ehmunistrated the academ iccompeteice
of women, ss hile the dramatic spurt in theii college
enrollments demonstrated their eagerness for eduCzi-
tion. The "bachelor's" degree became coeducational.

While American elite colleges borrowed heavily
from their British counterparts, the common schools

i

I borrowed heal ils from Prussian models, at least in
their scope and their organizational structure.

Prussia was the first state to adopt a system of
universal Public education, beginning at roughly the
same time that militars sere ice was made universal
and compulsors throughout Prussia. Both served the
same purpose. ON aasancenaent of Prussian military
power. UM\ ersal education pros ided a base for litera-
es . discipline, cultural integration, and nationalist
sentiment 'a hich contributed to the swift rise of the
l',ussian military state. Since women played no role
in the military .tr in the affairs of state, they were
generall> segregated or subordinated in the educa-
tional systeth. .

In Prussia, females were excluded from the mil-
s erstties and from the secondary Gvmnasien and
Realsehnlen until late ' the nineteenth century. Even
in the Volksschtilen, ene elementary "folkschools,"
boss and girls 'a ere educated separately except in
pukes 'a he re ,eparate schools could hot be ma inta!ned.
Pm ate schools taro, ided s arious t' pee~ of 'secondary
educaron for girls, but not until almost the twentieth
centurs did an> of these schools adopt the classical
studies ,that qualified students for achrti.'sion to the
1111iN ers Ries. In 1900^there 'were several ,sAnnasien
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for girls. These led to teacher training programs for
secondary school teachers and later to admission into
certain departments of the university. Advanced and
mutt grated education for women lagged rather far
behind the American model.

The successes of the Prussian system of universal
education led to the adoption of similar systems in
other parts of the western world, including, the United
States. The notii.;es for such emulation was not wholly
the desire to be competitive militarily and commer---
cially . In the United States, it was inspired also by
egalitarian sentiments, a democratic ideology, the need
for an educated work fOrce, and, in thexase of women,
the grow :g aw arenes of, their social contribution as
well as the need to pr( % ide professional, obs for them.
The coeducational sc, loot, with females occupying a
status i i i it that w as nu re nearly equal than subordinate,
became the prototype of American education.

The common. school movement was actively sup- ,
ported by liberate0 women of the clay, including
seminary women, not only because universal education
would include girl along with boys, but also because
the proliferation iof public schools would provide
highly desirable jobs for all the women who were
beginning to emerge from the seminaries, colleges,
and, normal schools. Women became teachers. It was

t

their first giant stride toward occupational liberation.



Sexual Democracy and
Discrimination
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Male Dominance and School
Letidership

robably the chief source of inequality in elemen-
tary and secondary ,education is found not in
the t lassrmun but in the fact that administration

and school leadership at all levels has been dominated
by males. School administration, local and state boards
of education, the U.S. Office of Education, the Nation-
al Education Association, the American Federation
of Teachers, administration and go% erning boards in
higher education, and ' irtually all groups that make
or affect policy in the elementary and secondary
schools, are o' erwhelmingly led and staffed at the
highest levels by males Among the leadership of these
policy -makii ig groups omen are present only in token
numbers or at relatively low policy levels.
.-- The problem is much larger than that, however.
The highest policy- making bodies in our society do
not comprise the people w ho head and make the
important operating decis im is for schools. The' highest
let el policy 'makers are to be found in the political
and etonomic bodies of the society , and among those
)N ho direct these institutions. In a sense, the schools
and school administration and leadership simply re-
flect policy that is made in city councils, state legisla-
tures, congress, the pay ors', governors'; and presi-
dent's offices, by the court sy stem,, and by employers
and the holders of economic v ealth and power. The
military, e% en, more than other powerful institutions,
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has also been a male presere at top polic> levels.
These political and economic institutions have been

arid are almost totall> dominated b> males. Economic
institutions and corporate polio are especiall> lu-
sk e male preser es. In a societ> such as ours, where
wealth and economic. pow er are privately held and
onl> minimally influenced b> government, the all-male
exdusi it> of this economic elite has certain inc.\ itable
L:onsequenees for v omen. Unfortunately, no attempt
has been made to examine the effects of sex discrimi-
nation at these high pone> levels. The problem here
is probabl> one of access and awareness. In general,
the more access w omen have to polic> levels within
a social institution, the more aware they tend to be

st-N--discrimination. Hence, the schools and educa-
tional s> stems have come under examination largely
because the> are to some extent accessible to women.
Corporate and economic elites are inaccessible.

III the long run, the efforts of women to share policy
making and pow er in the schools and other social

,institutions must eentuall> confront the formidable
barriers to sexual democracy that are present at these
high polio le\ els. The> must ask, in effect, why there
are so few v ()Men in congress or 111 governors' offices,

h> there ha\ e nee er been an women on the U.S.
Supreme Cout, v h> there are no women On the
General Motors board of directors, and a host or other
questions aimed at understanding bow the political
and e«momic institutions of the societ> are run and
NA, h> women are excluded from high policy levels in
them.

To sa> that these questions must eventually be
addressed is not at all to say that the importance of
scv bias in educational institutions should in any way
be dinninslled or neglected v bile other questions are
pursued. It is old> to say that, insofar as schools prepare
tor adult N. ()cations, ads ovate an egalitarian ideology,
and reflect the patterns of dominance in the larger
society, they are inextricabl linked to the society for
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hich they are educating and preparing students.
Women ha% e considerable lt.°.N.erage in educational
institutions, because of their mlassiye presence there
as teachers and students and as opini(uL makers in
acadeinia,o their attention can quite legitimately be
turned first to the question of male dominance in these
edueatnnial institutions. Perhaps the sexual democra-
tization of the schools will provide a platform from
55 bleb %%omen can then um% e tow. aid the sexual de-
inot. ratization of eLonoie and political institutions.

The Schools
Of the 0.N.0 omnipresent sex stereotypes in school

and society one of the (10111111allt Male, and the other
of the natittal diy ',ion of labor between homemaker
and NA orkerthe former is undoubtedly the more
damaging to the ideal of sexual democracy It is more
damaging because it conditions the di% ision-of-labor
stereoty pc. "Males are dominant,males are and should
be the leaders uf CS Cr \ therefore males have and
should ba\ e all the *good' (most rex% aiding, prestigeftd,
poNAerful) jobs.- And, of course, if' males make all
the important decisions, they can make whatever
decisions they yy ish about the employ ment and educa-
,,tion of yyo1ne11.

NIalt dominance in school leadership eiroires that:
dales make almost all the iniportant decisimis in the
sc hoof sy stein, decisions th; t undoubtedly perpetuate
and extend sex stereoty pes and :inequalities:, 'Women
by their exclusion arc denied v ocational opportunities
and access to the high prestige and high salary jobs
for NA hu. I, many are qualified; The most damaging
of all sex stereotypes, that only males are capable of
high level leadership, is thereby confirmed in the
minds of the voting and of the general public. Both
males and females arc socialized by school and society
to belies e in and ads ocate male dominance. Certainly
the alnmst total d(?minance of educational kadrship
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by males makes a large contribution to such inVidions
stereotviiiiag of sex roles.

While more than tw o-thirds of elementary and sec:-
Millar% school teachers are \vomen, only about 15
percent of principals and only about half of 1 percent
of superintendents are women. Of the ninety women
who were school superintendents in 1971,4only-tWo
were in districts with more than 10,000 students.

Most of the few women administrators are found
in elementary schools, where their numbers have been
declining. In 1971, about 19 percent of elementary
school principals were women, but less than 4 percent
of junior high and :3 percent of senior high school
principals were women.

Women are e' en a minority among assistant admin-
istrators, with onli 34 percent of elementary school
assistant principalships in 1971, and only 7 percent
of dupla\ , associate, or assistant superintendencies.

The F'leischmann Commission report on the New
York State educational sy stem found that almost all
senior administrative posts in the system were held
by men and that nothing in their studies had convinced
them that males were inherently superior to females
as educational administrators. They concluded that
the de facto discrimination against women was totally
unjustifiable.

Participation of women in school administration has
been limited in large part by the failure of training
institutions to admit or recruit women into masters
and doctoral programs in educational administration.
Women received only about 25 percent of the masters
degrees in educational administration in 1968-69, and
only about 10 percent of the doctorates. It is from
among these degree holders that school administrators
are usually chosen.

So completely, male dominated has educational
leadership been that about 98 percent of all faculty
in college and university educational administration
departments in 1971-72 were make.
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Because they are less likely than males to receive
financial aid for graduate studies, women are also less
likely to enter graduate programs in education that
might qualify them fur educational leadership. Women
constituted only :32 percent of students funded by
the Elementary and Secondary Education Act research
training fellow ship program in 1969-70, and only 12

percent of the Natidnal Defense Education Act fellows
in 1961-62. Requirements by both colleges and
granting agencies that graduates attend school full
time make it difficult for women with family responsi-
bilities to qualify for admission and aid in graduate
programs.

Women school administrators earn much less.,than
male administrators, According to the 1970 Census,
the mean earnings of male superintendents was $l3,-
500 and of women $8,700.

The same pattern of male dominance is found among
other school administrators,. state and federal
departments of education, and elsewhere.

The chief administrative officer in education, the
U.S. Commissioner of Education, was a male in 1972,

and in most other years. So were all his deputies,
associates, and assistantsexcept two. Of the four
people in the top government grade (Grade 18) of
the U.S. Office of Education, none were women. Two
of thirteen Grade 17 positions were held by women,
one of thirty -five Grade 16 positions, twenty-three of
the almost :300 Grade 15 positions, and fourteen, of
the almost 300 Grade 14 positions. The average grade
of w omen in the U.S. Office of Education was Grade
7. For men it was Grade 14.

Only three state departments of education (Montana,
Wisconsin, Guam) were headed by women in 1972.

Males are dominant even in the leadership of teacher
organizations, although w omen far outnumber males
in the'ranks of these organizations. Males head, both
the American Federation of Teachers, the teacher's
union, which has more than a quarter of a million

62



60 Women in Education

members, and the National Education Association,,
with more than 1.3 million members. Not only are
the national offices of these organizations do n'inated
by males, the state and local offices are also. In one
recent y ear, none of the fifty state executiNe secretaries
of the NEA were women, although about a third
of the presidents were women. Only a few of the
state heads of the AFT are women. Of the profes-
sional staffs employed by these two organizations, less
than a quarter are women.

Males dominate the field of educational research
and the American Educational Research Association,
the major professional 'association of educational re-
searchers. Until 197:3, Phi Delta Kappa, one of the
largest and most influehtial of professional organiza-

-tionS in education, was an exclusive "professional
fraternity for men in education," dedicated to the
promotion of leadership in education.

As for citizen leadership in education, only 20
percent of the members of local school boards in the
country are women. These local school boards hire
and fire superintendents, raise money for the schools
in many cases, and have considerable influence on
educational policy and the administration of *schools.
Women are inure active in parent-school organizations
than males, although the rates of participation have
not been calculated, (nor has their role in the leadership
of parent groups), but in their roles as citizens and
parents they are far less likely than males to occupy
leadership roles in the schools.
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Socialization, Sex Roles,
Discrimination

A\ astdmost stagaqing, bod, of research has
accumulated on ''the early socialization of fe-
MaleS and *males and the ways in which they

learn adult se\ roles and make career choices. Ob-
iousb. the home and school haN e important influences

on these choices, although other influences may also
be felt, including peers, the mass media, reading
Katerial, and indeed' irtuall> all experiences the young
ha\ e. Presumably the home and school have knos
influence, since their major function is to s(*ifirfkk
and guide the young. (&,, ''t',.- f.::

Research tends to support the coliochon sense as-
sumption that parents and, the role models and.guid-
ance they offer clii@seubave a 'bore significant impact
on sex -rope leamthwthap do other influences.

GirlS aKetilitig accept their mothers' views ot.
s hat behat,-aors atit odes, aspirations are appropriately 4

female. They may also model their behavior and career
choices on their fathers if they ha\ e close and admiring
relations with them.

One study, reported in Scientific American, of wives
of graduate studets in the Boston area found, for
example, that an important predictor of a woman's
fernale-rok: ideology (the extent to which she sought
gratification through her own achi(nement) is her
perception of her mother's satisfaction with life. Dis=
satisfied mothers in male-dominated households tend-
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ed to produce daughters who ished to achieve On
their own rather than vicariously.

Researchers have been especially interested in why",
some girls make nontraditional career choices or prefer
a career to housewifery. Again they find that girls
tend to deri.,e their nontraditional choices from their
parents br their family situation.

Niuch less is known about the influence of schools
sex-role learning and career choices, although

, speculation and research on the subject are hardly
lacking. Such inquiries must ine itablN deal with two
asNcts of school instruction: what the schools teach
boys and girls about sex roles and career choices, and
what effect such instruction actually has onstudents.

It is a relatively simple matter, for wample, to
determine , hat kinds of career guidance and career
goals schools transmit to females, and it is usually
easy also to determine whether or not the schools,
by means overt or subtle, guide females into domestic
roles and submissix e and nonassertive behavior. What
is far more difficult to determine is the actual effect
such teaching may have on the sex-role learning of
girls.

The schools, for instance, ma> provide students with
sex-stereot> ped reading materials. The extent to which
this is clone is verifiable. Much less ascertainable is
the effect these materials have on the sex-role behavior
of girls and boys.

MN ovc n hypothesis, .perhaps an unprovable one,
is that sex-role socialization in the primary school
tends to be sex neutral in its effects if not in the
chief aspects of its practice. Tile exceptions are the
forms of sex-segregated instruction (in physical educa-
tion, shop, hon..making) that schools ha e carried on
and that are now virtually outlawed.

What is most important fof sex -role :learning in the
public primary school is that the course of study is
standardized and classrooms are full), integrated. Boys
and girls sit with each -tither in a random mixture,
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they study, the same materials, and they are taught
by the same teachers, most of whom are femiile.

Beyond that, the stereotyping of female sex and
career role's either in texts or teacher behavior is
discriminatory and lamentable where it occurs, But
perhapS' not very influential. What is probably far more
important than the number of male pronouns and
active male images in texts and tests are the opportu-
nities that schools, and espe dally higher education
and the job market, either. (»en or close to female
students and career aspirads. , The sex roles that girls
learn and the career choices they make are far more
responsive to the opportunity tructure of schools and
the working world than they are to whatever hidden
persuaders are present in school readers. Indeed,
kk omen hay e taken on new occupational roles and new
k iews of w omen's sex rules because they have been
offered, and have made for tl!' emselves, new options
outside the home. The change is not a response to
changes in texts and tests, for there has been no sucyi
change. '

It is not usually until secondary- school that differe/n-
tial \curriculum opportunities''are available to Males
and females. The course of study is no longer s'tand-,
ardized as in the primary school. Where there was
only one road, ifi the secondary, schookhere,are many.
Girls m7Y-be adk jsed by counselors to enter a commer-
cial rather than a college curricnhim in the high school.
Boys, may be advised to purSue science, math, or
technical courses in preparation for professional oc-
cupations. Girls may be excluded (as they have been
in New York City and elsewhere) from the most elite
schools of science, trade-technology, or academic
,studies. Girls may be dissuaded from asluming posi-
tions of organizational leadership and dominance.
Boys may be encouraged, and girls discouraged, from
Participating in team-sports.

It may be fair to say, however, that even in secondary
schools, females are in a position of greater equality

A
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in relation to males than they are iii higher education
or in institutions outside the school.. To say that is
not to minimize the importance of stereotyping and
discrimination that arespresent, but.only to put such
practices in perspectk e. Sex stereotyping clearly has
no more place in the schools than racial, religious,
or other damaging forms of stereotyping. It is necessary
not only to enwnerate the occurrences of such stereo-

, ty ping but also to establish a priority of importance
aniong them.

The. major discriminatory practices of elementary
and secondary schools, aside from the aggravated
pattern of Male dominance in them, are probably to
be found mainly in the school's failure to encourage
qualified female students to pursue studies and careers
111 nontraditim lid areas, such as science, math, technol-
ogy, and in the outright exylusion of females, at least
in the past, from schmg and' courses o study that
have been available to males.

The school's failure -Alas its sou r-t? mainly in the
desire realist,ically to reflect. the opportunities and
occupations ikailable to women. Rather than advanc-
ing the idea of equal opportunity into the woWing
world, it has tended, to lag behind the availability
of job opportunities made possible by the Civil Rights
Act. In this respect, schools have not even kept pace
with the changing .status aho.

Omissions in Schools
While the public school. tends to be' neutral in its

sex-role socialization of females, its practices can be
faulted perhaps more on its omissions than its com-
missions., That is, the school fails to provide .special
guidance and resources for girls, to balatice the' stereo-
tytping that occurs in the home and the nonschool
v orld. Both the advocates of women'systutlies and
the proponc31ts of consciousness raising have reoog-
niztid that feniides need special attention to balance
the discriminaarry practices of the past. They need
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more emwrience.in working w ith and relating to others
of their sex, for purposes of group'self-awareness and
ad% ancement aml more of the kind of team work and
peer group experiences that boys recei% e in athletic
and other.activities..The> may need special assutive-

.
oesstraining, more opportiniikjeslor leadership, more
awareness of their almost reflexive reference to males
as authority figures.

, ,

Like .blacks and other minorities, 'they also need
role models anti examples of success lam nontraditional
fled% ides, w ith models drawn from history and from

- -contemporary society As it is, rind a§,een the history
. of women and schools reflects, instoyy is written

largel> by and about males. Women AV almost no
'role in it, except as Faerie Queenes and Egyptian
femmes fatales. Thorough .records of daily life, oc-

.cupations, domestic duties, political and creative ac-
ti% ities in v hich women have participated through
the ages have yet to be extracted from the documents

\ of the past and placed before the female. student as
proof that her sex is part_of the living human record.

Moreover, in fairness to the majority of Women who
.choose domstic roles (and to the males t'vho xpight
choose them), 'some optional instruction in family and.

g community-related stticlies might suitably become.a
more significant part of he secondary school curricu-

lum. Such studies woad differ markedly, however,
. froM the traditional hot le t-vonomics courses which

often teach virtually ob -olete skills, such as sewing
and dressmaking. Famil studies might include explo-I-rah ms of consumer is. ties, household management ,
an in; estment, creative cookipg health foods -and

- nutrition, Child rearing and, beyond that;. community
and political acti ities. The negle I of such studies,a

. except in traditional home economics courses and
quickie famil> education classes, indicates the extent
to w hich public schools have gone in trying to neutral-

, ize the effect of ddmestic sex-role stereotypes. Males
should, of course, be gncouraged to 'participate in such
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courses along with women. as tFc. are m Swedish
schools.

The stereot!,piin,.. of adult work-and-domestic roles
has sell, ed to constrict the options of uialeti at least
as much as those of females. \Voltam have 'learned
that tit( ma choose' between stork and homemaking.
Males hae been iffered 110 such option, although
in mans cases In aieniaking is Clearl preferable -to
the work options 'that are available to them.

The tiocialiiatioii of women often leads them to
s,atisf karionsk w hates er needs for achievement and
re( (ignition the' ha% e. The e through others2---their
husbands and ihildren in the famil setting, or their
bosses, patients, Or others, in the w ork setting. They
foreg,U Lae% ement themsek es in order to sl r. e others
and help them athie% e, and their gratification comes
thiough assot iation ith persons of recognized status.
So traditional has the role of silent partner become
in this conntr that the %% i% es of successful men in
politics and business ha% e come to ha e a recognized,
public status of their ow n, much as the manager of
a baseball team might ha% e. The w ives of such men
become public figures and are often required them-
sek es to pass job screening tests to which their
husbands are subjected. It is a special status, enjoyed
almost e\cluskt American women, indicating
perhaps that their partnership v ith their miles,
through whom the% lire %icariousl, is one of givater

, equalit than it is in other countries.
Most "111111 e'llio 110 511d1 Public status, howe%

Certainl the altruism w hich is part of their %icarious
gratification is a qualit that can not be oversupplied

an societ . Still, it is demonstrabl> possible for
women to up\ the sources of gratification the> achieve

damage to themseh es or. others, and more
often to the benefit of all. ustms a mother and wife
(411 casil% feed herself to list n taste, whilelekaing-------
her Lund% to their taste, so can she easil> gratif her

n need for recognition, at the same time as she

6 9
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assists and enjots the achiexCilents of significant
others. Dex elopiiiig both sources of gratification is part
of the ambixalere in the role of . omen, but vith/
the aid of suit4ble counseling and siool experiences,
this role straiin flight be reduced. The tendency to
subordination, iii this and other respects, has undoubt-
edl,,,been a major barrier to the aehiexeent of equal
social status for omen.'

. N'oulen n ho seek career rather than homemaking
roles tend to be4ligh achiex ers xx ith a high need for
adueement. MOthers n ith a career orientation tend
to produce daughters 'd ith a career orientation. High
lex els of paiental eacation, career-oriented mothers,
dfoseness of patients and Child, some pc salve identi-
icaton xx ith lathe', all tend to influci ce daughters

to pursue caieets. Also of cOnsidetabl -' influence is
tlw female's peiception of the male a tide toward
career xx omen. ,111 she expects conflicy with men, or
with her husband, she tends to forego a career. The
literature on socialization has dealt ith women's and
mei-1's ' iexs of the ideal, XN ()Mall. WO nen, it is found,
tend to think len.,prefet passixe x omen, but men
llaim that thex prefer at:fix e and as calve women to
those \\ ho are pltsske and submissi e. Greater clarifi-

. ,

caft u of these ,preferences is nee«.d, since females
tend to !nuclei lieir behax ha so in ch On the prefer-
ences of males.

Texts and Test.s(

Both die texts and the standardiz d tests that schools
use make far more references to )o s than to girls.
The also tend tio ste eot pe se x roles. box s are leaders,
actix e.courag,eous, girls are mother , helpful, subordi-
nate., . !

In preparing the Arneri«in licrik ac Dietimary, for
examplfb, a thosand of the nist i st,I publications
in schools atoll the country eve e examined. A
computer atial sl , of 10,00a sample's f An this material
shunted clear ex idence of a male ori litation in the

jI o
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naterial. The words "girl7 or "girls" appeared 2,200
ti tes, and the words

of
or "box s'' 4,700 times.

ai er, thirteen of the tw ent first names that
occur 11 most frequently were Male.

Another stud> of junior high school science and
math texts found that noted female scienti:its and
mathematicians w ere ignored a. id that illustrations and
problems contained numerous sex stereotypes. Girls
cooked and sewed, and boys did construction work
and engaged in sports.

Dick and Jane as Victims, a study in New Jersey
schools or 134 book published by eighteen different
textbook companies, found that male biographies out-
numbered female by six to one. Women were portrayed
III 25 oc cupations, men in 147, and female occupations
}sere mainl:, traditional ones. teacher, nurse, office
. orker. In roles requiring ingenuity or bra\ ery, males
outnumbered girls by four to one.

Sex ster,..ot ping is also extremely common in televi-
sion, to v Inch the oung are exposed for periods often
as length> as the school day .sEven programs such
as -Sesame Street" introduced female characters only
under pressure from w omen's groupsstereotyped
characters to be sure.

Popular child de clopment and child rearing books
hae also contained stertApes, most notably the
v. orks of Dr. Benjamin Spock, whose ieWS of sex
roles are illustrated in this passage:

.111 bringing np onr childrenbo>s as yell as girlsI
think t.t.e should be enthusiastic about their maleness or
teinale nes s attributes to he proud of, enjoy ed, emphasized,
rather than taken for granted or 1..\ en (killed as the> so
ottcn are toda>. A boy should kuov that his father enjoys
his Lompan> in a special stay because the> can talk about
cars or carpentr> or sports. E\ en a small bo> should feel
that his luuthe r apint c taws his manly help in-Larriing things
for her, opening doors, miming errands, fixing things... .

Nto4t.-of all a girl needs a mother sY ho slums enthusiasm
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for pla mg tilt. role ot w,oinan herself 't ith t en C .111(1111.1C

Mos-t child dex elopment liteatre still accepts most
of the gender stereot) pes about appropi late behax ior
of females and males.

As for the more than 200 million acitiecuient tests
that are used M the contr> each year, one studs of
the major tests, int hiding California, lov a, Metropol-
itan, SRA, Stanford, found that almost all tests used
more male than female nouns and pronouns and that
xx omen and e2.1 x% ere paha> ed 'nand> in stereotyped
roles. .kii examination of College Entrance Examina-
Inn, Boald material slim\ ed the same pattern.

Sports
Athletic programs and health education classe. ,

bet arise the> rare I 111\ OR C academic studies, may be
leed as nattcrs of relatix el> minor importance. Such

x iexxs neglect the significant socializing effect that
sports hat e on >ming people. Often they provide the
thief means of gender socialization xx ithin the school.
In team sports especiall>, males learn to cooperate,
organize their attix ides, \\ orb haronio sly xx Rh other
males, phi> to xt in, and in doing so, the often form
t lose peer groups that ,.et standards for male behavior
and exclude females from group membership. Girls
ha\ e generall> been denied such socializing experi-
enes. As a result, the> tend to he less responsive
to group behax Mr, more fragmented, less able to act
xx ith other feides on behalf of their own interests.
B> s (let clop a male hond through sports', girls seldom
do.

Moreox er, public schools generally have spent far
more mne> on recreational and athletic actixity for
hots than for girls. In secondar> schools the discrep-
anc> is often almost ten to one in favor of boys. In
public colleges and unix ersities, large sums of money
are spent on scholarships, ha\ el, stadiums, dormito-
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ties allo ances for male athletes, while old> miniscule
sums halve been spent for female athletes.

Title IX of the Education Act of 1972 is expected
to ha% e a dramatic impact on athletic programs at
all educational le% els, especialli in correcting the
imbalance in expenditures for male and female sports.

Whether greater participation in team sports can
pros ide peer group socializing which will re.semble
w hat bo> s achie% e through sports and other peer
acti% ides remains to be. seen. What is ,ippari.nt is that
males learn a ariet of gender-related activity in the
peer group, such as risk-taking, assertiveness, bonding,
collectiN e beluo. ior, mobilit> of movement, emotional
coolness, dominance, self-defense (and offense), man-
ual and ph> sical skills. If girls cannot acquire such
belia% ior, at least in modified form, in peer and play
groups, then other efforts ma be required to supply
the deticienc Certainl schools do not now teach
either girls or bo s, in regular academic courses, the
alue of courage, asserti%eness,.collective behavior',

or teamw ork.

Counseling
Vocational counseling is Often guided b> personality

and intei est in\ entories, tests that link certain person-
alit> traits and iiiterests ith vocations suitable to those
characteristics. If the Student's responses on the-se tests
indicate aggression and dominance, for example, the
student ma> be counseled to enter management train-
ing v here these traits v ocild presurirabl be compatible
v ith career success. Women, less likel to register
dominant traits on these testis, ma> be advised not
to enter management careers, even V. here strong inter-
est is present.

The net effect of the use of these tests in the schools
and elsew here is to direct males and females into
sex-stereot peel occupations and av ay from atypical
occupations, e% en v lieu they personalit> traits are
not qualifications for the jobs.
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Must students consult school cotniselors about their
career plans, and in most cases it is the counselor

ho suggests the ocational choice. It has been found
that counselors are general'. unaware of the sex bias
ire ocational imentories, that the themselves have
'strong preferences for traditional male and female
occupations, and that w hen a student selects a non-
traditional career goal, the are like'. to recommend
additional c ()tinsel i On man. of the vocational tests,
women w ho choose male occupations are labeled
de. hint, or the ma. be labeled masculine. Quite
natural'. , girls are not eager to acquire these labels.

Tests used most often in ocational counseling are
the Kudr Preference fit:cord and the Strung Vocational
Interest 1ilanks..T4lese tests ha. e had different scales
fur males ith scores reported separately'
b. sex. jobs such as carpenter, contractor, auto sales-.
man are included on the male form and items such
as beaut. specialist, dental assistant, artists' model
appear mil. on the female fOrm. This has. meant that
w omen could not choose to be auto salesmen and
men mulct not choose to be beauty speCialists. The
Strong test has been ro ise 1. and now uses only one
questionnaire, but it still uses separate scoring and
ilorins, so that a girl wlio indicates interest in becoming
alt auto salesiman) ..ill learn that she is deviant from
the female norm.

Researcliers using the Strong test hake had much
more success w ith men than with women. The job
categories on the form for females have been much
inure limited than on the form for males, since the
traditional female jobs hake been much fewer in
number than male jobs. The form was first used to
Predict career choices for males, and it was rather
successful iii doing that. Men tended to enter the
careeiks that the test indicated the were suited for.
It was found, how e er, that the w. omen's form could
not predict career choice for women.

The manual for the Strong test states:

.7 4
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Ilan) > oung %% omen do not appear to hi> e trong
ovt upathmal interests, and the ma> score high Onth in
vertani preniantar occupations. elemental.> school teacher,
office worker, stenographer-seeretar>,

a finding is disappointing to man> college'.', omen,
slime the> are kel> to consider themselves career - oriented,
Ili such cases, the selectioil of an area of training or an

pation should pr6bably be based upon practical consi-
derationsfields that can.be pursued part-time, are easily
resumed after periods of noneplo> mew, are readil> availa-
ble in difterent locales,

Since the participation of w omen in the labor market
has gnm a dramaticall> in past decades, and since
the 0%. um majority of women will enter the
labor market for a prolonged period at some point
in their li es, quite oh% iousl> ci'reer education sand
career counseling are matters of urgent concern in
the education and comiseli,ig of female students.

Vocational guidance offered in schools has not only
faded to familiarize girls with ti, range of career
opportunities that are possible for them; it has rein-
forced the discriminators patterns that exist in the
job market and in school prggrams.

Counseling has been perhaps the least sex-neutral
aspect of primary and especially secondary schools.
In general, counseling has been an instrument for
presering the traditional curricular and career separa-
tions betNN een the sexes. It has not been sufficiently
(m are of changiitg job markets, opportunities, or,JCvels
of consciousness. Counselors have often directed girls
a« a> from college preparatory courses and into com-
mercial studies. The have failed to make girls aware,
tor example, of the need for certain kinds of math
in professional studiesas medicine, economics, psy-
chology, sociology, and engineering.

An adequate school s> stein of career education and
Lounseling would pros isle girls with a full range, of
job experiences, 'a ith exposure to successful women
in nontraditienal jobs, and to women in a variety of
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occupations \' ho successfull> combine work and
homemaking. It would keep abreast of the legal status
of women w ith respect to work and education, and
it would be prepared to inform studehts of specific
occupations, emplo}ers, and training programs that
have been, or cou be, opened to women.

Such a sgem.w ould also include communications
ith parents and their counseling, since the career

orientation of girls is so largel> derived from parental
influences.
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Higher Education

The most serious cases of sex segreosation and
discriin illation in the schools are found in higher
education. Indeed, more charges of sex discrim-

ination hake been brought against colleges and uni-
versities than against any other institution.

Discrimination here is more per asive and the stakes
are much higher than at other school levels. Higher
education has au extremely important sorting-and-
selecting function. It selects students for leadership
roles and occupational rewards in the society, and
so has the pow er to open or bar the way to vocational
and professional opportunities for women.

Discrimination in higher education has taken N arious
forms. Women ha% e been excluded from many, elite
schools. They hak e also been excluded from, or dis-

, criminated against, in admission to man> colleges and
professional training programs. Counseling services
hake often WI eLted them into old> the most traditional
occupations. Guidance programs have failed to inform
w omen students of the N ar iet> of occupational and
eduCational opportunities. Women students hak:e been
excluded from, and discriminated against, in recrea-
tional and ad detic programs. Scholarship and financial

. aid programs hake favored miles. Curriculum content
has largely been shaped by and for males. Successful
role models are not as often provided for female
students, since the highest ranking faculty members
and administrators hake been ON erwhelmingl> male.
Ntoreox er, colleges hak e failed to offer class scheduling

75
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that \\ mild better suit the needs of women with
household responsibilities, and most universities have
faded to create special programs for mature women
on their reentry into the labor market.

The college ). ears co\ Cr a span of time when women
are most likel> to begin rai.s.ing families and when
it is most difficult for them to take on full educational
commitments. Insofar as higher education has failed
to adapt to the scheduling needs of womenby flexi-
ble scheduling, early admissions, substitution of exams
and experience for class attendance, pros ision of day-
care faAlities-, etc.it has in fact limited female
participation.

Discrimination in higher education is to some extent
a continuation of w hat is found in incipient form in
the elementar and secondary school that is, sex
stereot\ pes ith respect to, author it and leadership
roles. Insofar as males are bdieked to be more suited
for leadership, positiims of authority, and dominant
rolesin the school administration, top elected stu-
dent office, etc.-40th males and females are socialized
to the acceptance of these stereotypes in higher educa-
tion. At the college le\ el, these stereotypes take on
their most serious and damaging form. It is there that
biased attitudes are turned into discrimination.

The consequence of such s6x stereotypes and dis-
crimination is that only :39 percent of women high
school graduates went to college in 1972compared
ss ith 5.3 percent of male hiizh school graduates. Large
',lumbers of highly qualified women are prevented
from using their full capabilities. It is estimated, for
ekample, that about nine in ten qualified students who
do not go to college are women. Many of these are
ss orking-class sL ()Well W. hose entrance to college is
linnt6d by high college costs and the difficulties of
earning tuition mores. In the lowest socioeconomic
groups, 24 perceut fewer women enter college than
do their male counterparts:

In 1972. among-first-time college students, 50 per-

7 8
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cent of w omen w ere the top4quarter,of their hign
school class, :32 percent in the second quarter, 16
percent ;lithe third, and 2 Oereent in the fourth-. Ailes
were placed much lower in their high school classes.
'Thirty- eight percent of these first-time college males
were in the top quarter, :34 percent in the second,
24 in the ,third, and 4 percent in The fourth quarter
of their classes.

Yet of these entering students, 11 percent of males
and 7 percent of females planned to get a Ph.D. or
Ed.D., 10 percent, of it ales'and 4 percent of females
planned on getting a t iedical degree; and 7 percent
of males and 20rcent of females planned,on getting
a law degree. Thais, -the core of female students who
aspire to the most aslvaiked levels of education ,is
already at the time of entry into college. The
experiences of w omen during their college life even
further reduce that core:

Admissions
College admissions practices, especially in elite and

religious schools, ha\ e openly discriminated against
w omen. Schools have set quotas on women students,
admitting oil} a designated proportion into the total
class. N,tan others (including, in the past, the New
York Cit.) colleges) have required of women higher
grade point averages or test scores at the time of
admission, Ek en public colleg6s with the most venera-
ble and publicized egalitarian traditions have discrim-
inated against women in admissions.

At the -University of Michigan, for example, the
admissions office had "adjusted" requirements_during
the sixties to insure that more males than females would
be admitted, though more qualified females (in test
scores and grades) applied for admission. Pennsylvania
State Universit maintained an arbitra,y ratio of 2.5
men to each female admitted. At Stanford's graduate
school, one in ever), 2.8 men who applied was admitted,
but only one in every .4,7 female applicants, though

9
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more females than males were qualified according. to
Stanford's standards.

Even.in public institutions, supported IA female\ as well as male taxpayers, il(-1,111SSIOIIS officers have
not been held accountable for their admissions prac-
tices. The arbitrary quotas and other de ices used 1))
these officers (most of Whom are male), in collaboration

--1_- w ith top male,administratorS, has been challenged in
the courtsin recent years only. _

Subtle forms of selecti% it and discrimination con-
I

thine. A national stud) of admission practices of 240
colleges in 1971, for example, found that when en-
tr_.11(..._alifi-cations were equal, colleges inore often
accepftd the male applicants.

\ Despite these admissions 'iractiCes and other (Hifi-
citifies, college enrollments of women are? and hav9_,

,been for some time, a 'large proportion of total enroil-
ments:in bachelors' and masters programs, but not
t the doctoral le% el. The ratio of males to females

enrolled in college has changed little in the' past
I rty-five )ears. Females are, and have been for at
le ist that veriod, about 40 percent of all , college
enrollments. More than three million American Women
pow attend college, a number larger .than the entire
combined populations of Alaska, Delaware, Nevada,
New Hampshire, Vermont, and Wyoming. t

1

qf college degree recipients, the proportion of
v ollien has risen significantl) since 1900,; from about
20 Ofeent to about 40 percent of the total. Since about
.1930 the proportion has held fairly constant, though
it di pet} somew hat during the post World War. II
)earsq when males, ,using the GI Bill,d enrolled in

'colleges in Liege numbers. Aside from that period,
the prqpOrtion of females among, college students has
not-chAnged much in almost half a century. .

While the proportion of female recipients of both

Eprollinents and,. Degrees`
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`bachelor's and master's degrees has remained fair)>
higli at about 40 percent' in each case), the proporti f)11
reeel% i lig doctorates hos declined. I n.1930 women w re
about 15 percent of all recipi6its of doctor's degre .s;
by' 1970 the \t'ere old" '13 p'ercent. Thus, not o ily
are the numbers of \\ omen earning doctor's (tepees
relati\ el> -small, the> are declining as a propoytion
of the \\ hole. lkhese cumbers a-re strategicall>*por-
tant for \\ omen, since it is the doctor s (Wive that
increasingl> prepares students for dominant roles and

..
occupations in the society.

Onl> abou 16,000 Cif ,the 166,000 'students in gradu-
ate professional schools in 1969 were women. As a
consequeml:e of these under-enrollments, women are
less than 4 percent i4 lawyers, about 7 percent of
ph> sicians, 2 percent of dentists, and I percent, of
engineers ..In Sm, eden \\ omen are 24 percent of lawyers.
In Denmark, women are 70 percent of dentists.' In
Britain' \i, omen Are liii percent of ph> siciaps, and in
,Israel 24 percent. .

Admissiont. ptactices in graduate departments and
professional schools are e\ en more shrouded in thys-
ter> than are the actin iss,ions practices of undergraduate
schools. Similarl> obscure are the specific relquire-
ments of graduation, including, in the case of the Ph.D.,
the unique requirements of oral examinations and
dissertations.

Degrees recei\ ed b> V. omen tend to be concentrated
in traditional fields' of stud>. Thirt> -nine percent .of

\women
\\ ho rucei\ ed degrees in 1968-69 were in

teacher educatithi, 22 pen cent in humanities, 15 percent
I
,

in social sciences, 4 percent in health professions,
and 4 percent in natural sciences. This distribution
ha>. changed er> little in a' fifteen -year' period.

About 40 percent of bachelors' degrees earned b>'
'a omen are iu education, more -fIlun half of master's
degrees, and abinit 30 percent 'of doctor's degrees.
Women earn relati \ el> few degrees in n ath, physical
science, technological subjects, or adminitration. ,
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[Uglier Education

Dropout

83.

graduate students are more lik01 than males
to drop out of school because of pressures from their
spouslm. Twenty-one percent, or almost one in four
women graduate students, drop out of school for this
reasonbut only 9 percent of male graduate students
do.

The dropout of female students ill higher education
is a feature not only of discrimi, uatory school practices
but also of the tasks and obligatils that are involved
for man women in child rearh g. Social policies,
directed at reducing the dropout of feMale college
students must also, therefore, be directed at providing
greater relief from these home tasks and making it
easier for %voltam to pursue colkge_s.tudies at home
or duiing more flexibl) scheduled hours.

As it is, among graduate students, about half of
married men, and on1).a th.ii'd of married women attend
school on a tull-time basis. The others are on part-time
schedules!

Dedication
A Carnegie Commission study of 32,900 graduate.

students and faculty found that 22 percent of male.
and 50 percent of female sociology graduate students
said that faculty do not "take female graduate
seriously Less than -! percent emale faculty and
a quarter of male faculty said "female graduate stu-
dents are not a., dedicated to the field as males."
quarter of male and female graduate students agreed

ith this statement. Ob% joust>, there is considerable
feeling among male/ facult, and mare and female
students but not lc/Altaic facult. that female gradu-
ate students are less dedicated' to their studies than
are males.

Leadership
A, study of 374 coeducational colleges round that

fewer than S peicent of student hod presidents were

85
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\\ omen, and about 6 percent, of class presidents.
Women were 'better represented among editors of
,campus papers and yearbooks, but in roles of eketed
leadership the were present in little more than token
numbers.

Women's Colleges
In academic quality, the top five women's colteges'

hae been rated inuell lower than the tap five men's
colleges. In general, women's colleges have been rated
low er than either men's colltiges or coeducational
colleges. .\ Ian). of the w;omen s colleges have tended
to concentrate on the humanities, the arts, and child
rearing and -do elopment, to the neglect of scientific

technological studies. Furtunatel , eroded by the
economic s of school financing, the single sex college
is disappearing. In, 1971, onl about 16 percent of
postsecondar, schools were for: one sex Only.

Finances
Women find it more difficult than men to finance

a college education. Fewer jobs are available to them
for- part-time work. EN, en when the work in jobs
comparable to those f males, the> 'tend to be paid
less. So it is that, among students not supported 'by
parents, 64 percent of males and only :38 percent of
females earn more than $500 during the year.

Scholarship mid loan aid to students have also
fa' ()red males, especially aid administered by .the
colleges themselves. While males tended to have more,
funds than women, acquired from their own earnings
or from parents, far more males than females receiv'ed
scholarship aid of more than $1000 a year.

Women, of course, have receKed mush less aid frLm
athletic scholarships than men have. Since mile 'Ps
ha\ e refused to release this information, the e. act
figures on the distribution of such aid are Jankno 'n.

At the gisaduate level, the result of the skewed
distribution of aid funds is that 37 percent of wilnen-
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students and 49 percent of male students received
aid of same, kind during 1972.

The high prestige and,, most generous scholarships
are especially likel to be aw anted to males. One study
show s that inure than 80 percent of the most coveted
scholarships go to male recipients. Fewer ,than 10
percent, of White House Fellows or the winners of
Fulbright Fellowships, have been women,.

Women receive on an average $518 a year in financial
aid and males receive $760. Almost all federal loan
and scholarship assistance is available only to full-time
students, which makes- it difficult for most working
people and housewives to qualify under these pro-
grams. Under federal law , colleges are now required
t./ balance-the financial assi Lance offered to male and
iemah students, so that aid may be more available
to women in the future.
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Work and Edncation

Instruction. and Training for Women
chools also instruct and assist women in per-
forming a variety of roles. They can assist them
as mothers by increasing the knowledge which

they can then pass on -to the young. They can assist
them in pertormi,ng their traditional homenialseeroles,
by imparting consumer and household information
and skills. They can assist them in performing their
roles as citizens by pros icing knowledge and ihcen-

. tives needed to function better in their communities.
The can also enrich their lives as individuals by
developing their cognitise and creative powers., their
interests, and their social relations. Perhaps most
importantly, schools can-help women to pursue their
newer soles as workers by assisting in vocational
guidance and preparation.

It is the latter function of education that has come
under the most critical se:rutin), in recent years. The
education of women is cloely related to their partici-
pation in the labor force. If women' worked. only at
home, their interest iii edia:ation beyond primary
school would be .greatly diminished and society would.
be less willing to supportadvahced education for them.

Among the nations' of the world, the extent and
variety, of education for women has tended to vary
directly with their rates of participation in the labor
force. The higher the rate of participation, the longer
and more diverse the education of women has tended

I
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... Table 6. Labor Force b) Sex andolfears of School Completed;
, 1952 and 1974

1952 1974

Women Millen Men

4 \ ear, .4 tolle4t. ot wow S` ji,.._ W: 13% 16'

1 to I seats iil tollcge 9% Sc: 15% 1517c

4 vas 014 high sch(x$1 3.1(Zr :WI 4.1% 36%

I to I 'Seall'S 01 114;11 SI.111)01 . i 18% 19(1C 11.5% 18%

5 Ii, S sears it ttetiluntan sillool 2W1 33% 9% . 12%

kb., than I %eat', 44 element:in .

....1lool 5% hci 1% 4(1
. .

N..it ( ivtliati Lil WA force 11s sears .44 .tial ,,,t in Ottsiptr, 1952 wad Ili sears old

Alta 'Arr 04 \Iza, IL 197.1
7,., noel, Ili It,. tat hit lone attt: Hatt( ItINVIA t11.111 IMO to 11.14 gl'41111.1ted from high school,

',....i tics tiht ., t 11.Ot 1,01Optt IRA tout \t,tr, it oillugt No..k11% dct-1144)1 bl,, of sweet

,,,,,Olo' f. 1. r.. 1,,j,th ,{ Iwo! ,Ikploiii,t, mipart1 61 And% oiRf-11.t11 iti 1952 k

to-bejelatik el() males. In a sense, then, the ec:)rornic
role-of women has largely determined their educational
experience.

The interaction between work and education has
Moved in both directions,- however. The more educa-
tion wome4i receive, the more likely they are to press
for opportunities in the working wofici, since education
raises. their occupational aspirations. It akb changes
their self-image, gives them leadership skills, increases
their independence, and enlightens them about their
human and legal-rights. All of these effects of education
have tended; to raise the amount and the quality' of
the labor force experience of women.

Still, the l'iloveutent of women into the labor force
and their occupational advancement once they are in
it, have been generated mainly by the demands of
an expainliiig industrial market. But for these demands,
the education of \voinen wouldprobably be far more
limited than it is.

The Market
In this and sn'ailar free market societies, the demand`

Tor v omen workers varies greatly from time to time.
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The demand has been particularly high during tune
of war and national need, when women have been
drawn into the labor force to replace the men who
are drafted into military service.

The first large-scale movement of women into the
civilian labor force occurred during the Civil ,War,
at a time when military production was sharply in-
creasing and the supply of labor Sharply decreasing.
Women were needed on the job to carry on the war
effort, and many of them left their homes to work
at jobs that women had never worked at before.

Other large-scale movements of women- into the
labor force oci:urred during the first and second World .

Wikrs, and to a lesser extent during the Korean and
Vianam \\ ars. Csually their participation declined
sharply in the postwar periods. Similarly, during
p 'tttls-d-f-u44- employment, which often coincide with"N.

rs, their labor force participation has -.risen, and
during recessions and depressions it has declined.

effect, women have been a reserve work force
(or t least part of a dual work force) called jnto action,
li the military reserves, during periods of national'
need and retired from service once the einefgency was
over. In general, as their labor fdree participation has
grown, so has e their educational oppprtunities.

Not all \\ omen workers are part of this fluctuating
reserve labor force. A rising proportion of them nave
become highly placed in the labor force and fully
committed to it. Fence, their response to economic
cycles is no greater than that of their male counterparts.

ea In resent decades the numbers of these fully corn-
mittex.N omen has been increased by rising educational
levels, the tenure of \\ omen in their jobs, the growing;
need among women for financial independence, and
the increas ing am, areness among women that they have
a full commitment to ,:ork.

During periods of economic recession, women have
usually been laid off their jobs arbitrarily and out
of lii4e with their seniority. The justification given

91
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b emplo> ers has been that, if they arc married, their
husbands can support them. More receintly, the job
rights of .vv omen have been iaroteete'd' to some extent
b, tenure and senitirit) rules written into union con-
tracts or professional agreemeuts. In the long fan, the
enforcement of these rights can reduce the sensitiVity
of women workers to fluctations in the tabor market.
i3ut in the short run, wom...n are still more susceptible'
to layoffs than men -are, simply because they tend
to have less seniority on the job. t,,.,

Equal rights legislation has also intervened to reduce
the discrimination that 'keeps the market from being
a trul free one. Such intervention of *v and public
poke) in the market \Yid have its n txiimilm effect,
howev ei, in a full. employment mei- omy, when the
demand for labor is high and the. opportunjties for
women in aft! jabor force are, therefore, also high.
During periods ofWiniemployment, hoWever, the
effects of such iniervbention havZ! not yet been tested.
What remains tO be settled is the strength df equal
rights legislation during periods of declining need for
women in the labor force.

Experience has .shown that if women are needed.

III specific .jobs-,. tbet will 'l trained and educated
to fill thosc, jol3s. Whthi they ad not needed they
are retired to the reserves. The question for the future

-ratite 7. Women in the Labor Force-by Age and Years of
School Completed, March. 1974. .

_ _ .. _ _..__ .

I or Mott' St'ar's Ill

_.......
2.5 to 34 35 to 4,4

v
45 to 54 '. 55 mid aver

r,111, go. 21r,; 13'; 109( 1091.

I to I ,...tv, of e.1,11. t* 17'1" 12'; 1 l'ir 119

1 peat, of high m11014 1'; 113'"; .18'; 36'1

1 to 3 %4.,tr, of 'ugh

..t hoo1 12'; 17'1 17% 179;

S %ea: .11 letrietrtan.
drool 14' 2699.

kern, Ailkers had format ..1.1t.ttAoll th.rn their older tounterprts.
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is: To what extent- can the force of operating
.against sex diser'inination.in schools and on- the job,
keep women from being retired to the reser\ es \awn
the market no longer requires their ser ices?

ty

Rescheduling and Redefinition of Work and School
Most young 'pothers have. difficulty committing

theniseh es full> to w ork,,teliool, or other activities
outside the home. Maley taki'. part-time jobs, but many
mor simpl> drop out of the lalpr force for a peritid
of years while their children are young.

Unfortunatel>, most jobs are designed to suit Male
schedules in the> require long and regular working
hour;. The trai 'lig. and educational programs that

4. prepare people fo any jobs also tend to hZ. designed
without regard for w time schedules for , young
mothers..

At the highest- vocational le\ el, most graduate and
professional programs, such as medical education,
h,tve demanded an extendediand full-time commitment
'of students. Mereover, the canunitment conies during
the ,er>. years w heel wont n have a maximum commit-

,

limit- to young children.
Flexible and interinittent scheduling of both jobs

and schooling All suffer greater opportunities to
women. They then have greater freedom to sched-
ule their School and working hours to suit theirfamily
olaligatioils. Greater redeqnition of the jobs themselves
is alSo_neeeted,.along.w ittr the creation of new career
hides to meet the time kind scheduling needs of yoling
mothers:- .

. lu this connection,, inure attention might be. given
to 1 mi. and studies that women can do either entirely
or mainly at home. In higher education, the unk:ersity-
k about ..wdlls t,Lefileept, ss Inch grants eredits for life
experience aiid offers flexibly scheduled education;
is particularly well suited to the needs of young
mothers. The weekeq college Blight also permit the
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women in

young mother to, Ni ent classes while her husband
or others care for the children.

At the secundary level, examinations in lieu of class
attendance, such as the General Education. Diploma
.(for high, .school equi alency) will permit young
mothers=to continue their high school studieSat home
or during classes ,scheduled for hours w4n 'their ,
husbands are home. The subStitution of demonstrated
skiil and knowledge during all phases of the',educa-
tional experPince may significantly tedu6e the school
penalties imposed op yokriniothers.

At the other elie -of the age continuum, anionwiugure

location

women whose children are gri
tore freer to leave borne for
reentr opportunities are need
'inthe labor fri.le. These matu
a significant part of the labor for

wn and who are there-
-ork, and study, greater
;ff,)-Oth- in Schools and
. women have become
e. Many opportunities

hav %o ened to theM, but employers are still reluctant,
at i older women for responsi ) e juts, and many' _

tonal' programs have been reluctant to admit
.

1

ttil
. ,

,Beyond the Market
__ ;...

While. the strongest motivation for, schoolin is
undoubtedly vocational; other motivesare also,' pre ent.
It may even be that people tend,.to overvalue ,orkl,
ori' nted education, just,as they may tend to ove value
ti rk itself. Those who in last work, cam) t escap such
.in,ocatiumil orientation, of course,-but t lose wly---,kiaiT-
other options, as many women. do, cal turn to what .

mad be more enriching lean-Ting exper ences./ In this,,
connection it is useful to bear it}, mind hat more than_ __
half of all Women over age 18 are hou ewives,rather
than' wage ear-pers. Many, of .the. hou ewives might
prefer

---,...---,
preter mil viRzational types.of edncatioz . . ,

The fin, chop of edtheation that .wouls seem to have'
valuegre;ater tlian that contrilyited by paid worik,,from
thepoin of viTATqflieneral social benefits. is educatibn

, 4r 1

to t
edu
theei s students.
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that.expandsthe Potrimun:ty and.political participation
of women.

Such education; especially when carried into the
neighborhoods where women live, can offer -informa-
tion and skills to housewives who wish to improve
the quality of community life.. Such learning is espe-.
cially well suited to the needs.of housewives and others
who remain at home either out of necessity or prefer-
ence; for it is simply a continuation of the kind of
community work in which many are already engaged.

From the experience .gained in community educa-
tion, women would then be better able to involve
themselves successfully in political life at local, state,
and national levels. In this way they could exercise
far greater influence in the society than women with
full-time work commitments might be able to do. The
subject will be dealt with, somewhat more fully in
the concluding chapter.

NY.
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ost `education is vocational in the sense that
people go to school mainly-to qualify for-better
jobs. The motive is present. even in general

and liberal arts education since employers usually
require certificates of general education competency
(high schooPdiplomas or college degrees) whether 'or
not such education is related directlyor at allto
the jobs being performed.

Professional education is, of course, strictly voca-
tional even though it is carried on in university
classrooms rather than shops or labs. Higher education
simply prepares people for.higher level jobs,..but the
status of the job does not make the training any less
vocational. ,

The term vocational ,education, however, applies
more narrowly to training for jobs that could 'better
be classified as skilled, semi-skilled, or technical,
rather than professional or managerial. it generally
applies, in effect, to occupations that do not require
a college degree.

Vocational education encompasses a vast and scat-
tered network of training, including programs con-
ducted under public sponsorship, those offered by
employers themselves, and those offered by private
vocational schools. The chief difference in theSe spon-
sorships is the source of payment: government, em-
ployer, studentrespectively..
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Historic and Current

Vocational education firstbecame a matter. of serious
public concern at the time of the Civil War when
the 'historic Morrill Act was passed, providing states
with 'federal land grants to enable them to carry on
research and education in agriculture and mechanics
(A & M). The schools and cooperative extension
programs that were generated by this Act may have
been the most successful in the history of education,
giving rise as they did to a revolution in American
agricultureto the neglect of the mechanics, half of
their mission. -Most of the services and education
provided to women in these programs have been in
home economics.

Public vocational programs in primary and second-.
ary schools came into being the turn or the
century. They were a response to early demands to
make sChopls more relevant to the real world, as well
as to emfifoyer'demands.that students be taught skills
and behavior that would make them more productive
workers.

Manual training was viewed in the early days as
a way not only of vitalizing the classroom but of
teaching students the value of artisanshirr(a vanishing
attribute) and industriousness. The early manual train-
ing was in a sense a moral movement, aimed at rescuing
the artisan from the alienating influence of industry
and The division of labor. The movement was soon
transformed, however, into an effort by employers to
prepare students for industrial work..

In 1917 The Smith-Hughes Act was passed and the
federal government for the first time entered the
business of vocational education. Before that, either
employers had to pay for their own train;og_programs,
or training was conducted by journeymen or master
craftsmen, through -the apprenticeship system.

The immediate incentive for the passage of the
Smith-Hughes Act was World War Land the production

99.
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;,: needs of a war economy. Employers, argued that
Germany had risen to a position of industrial power
at least in part because of publicly supported vocation-

educationlir programs. They insisted that winning
the war and competing in world markets necessitated
federal intervention in vocational training Employers
were also eager to prevent unions from dominating
trade and apprenticeship training, as they had come
to do. For its part, organized labor opposed business
dominationf any publicly funded vocational pro-
grams, and sought. and won representation on all the
policy boards of these programs.

-In 1913 Edwin-G. -Cooley, a -formeriChicago school-
superintendent, had offered a bill to the legislature
to divide the state's schools into separate vocational
and general schools starting with grade 7. The bill
was sponsored' by the business community. John
Dewey insisted that such separations,wotild lead to
even greater divisions between the working and the
leisured classes, and with-the active support of organ-
ized labor, the bill was defeated'. The comprehensive
school won out in Illinois and most other places, but
it still contained within it vocational and ability groups
that separated working class students from others and
working class males from. their female counterparts.

Other vocational acts followed Smith-Hughes, but
-not until' the Vocational Education Act of 1963 and
its amendments in 1968 did any major changes in
federal support for vocational education develop, The
amendments of 1968 stressed the needs of disadvan-
taged and handicapped youth' and adults, as well as

_ the need to expand technical programs at the post-_
secondary level.

'Legislation has also expanded wbrk experience pro-
gramsi.e., work-study and cooperative education.
The work-study programs provide.parttime:paid, jobs

,,:for needy vocational education students. They are
designed to 'permit these young students to stay in
high school. Cooperative education, a program that

too
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Table 9, Women Enrolled hi Public

Program

All omen-enrollees
Secondary school

courses

Percent

Number
distil-
bution.

As percent
of total

enrollees Number

Percent ,

dicta.
bution

Total ..... . ,

Home economics'

. 3,827,166 100.0 54.3 2,349.070 100,0

AMU2,101.221 54.9 96.2 1,410,185 60.3

Job- oriented Courses ... .. 57,025 1.5 91.6 18,286 .8

Office occupations. 1 214,925 31.7 77.3 781,459 33.3
Distribution 214,314 5.6 44.6 74,446 3.2

Trades and industry . . .... 155,808 4.1 10.5 51,849 2.3

Health occupations 109,005 2.8 94.7 15,773 .7

Technical education . 22.890 6 8.6 2.445 _.)
Agriculture 9,003 .2 1.0 4,913 .2

'Includes women in courses not shown separatel}.
Source L.S. Deparnnent of Health, Educatiosi, and Welfare; Off ice of Education, 1)o ism' &Vocational

and Technical Education._

has long been a feature of trade, industrial, and
distributive (business) education, is more a training
than an aid programs It allovi students to- alternate
periods of -work and study. The work provides on-the-
job experience which- is linked to course work and:
is subject to-public supervision.

Enrollments of women in vocational courses have
increased more rapidly than enrollments of men. By
the end of the sixties, about 4 million women were'
enrolled in public vocational education courses. About
-6percentof these-were-in postsecondary schools, about
32 percent in adult extension courses,. and apprOxi-
It-lately 61 percent in secondary schools.

In 1.962 about 11.6 million people were enrolled
in vocational education .programs-7 million in pec-
ondary schools, 1.3 million in postsecondary schools
(plainly community colleges), and.2.9million in adult.
education.Most public vocational programs are now
located in vocational high school's or in two-year
community colleges: In many cases the IeVel and
quality of -these vocational schools has been signifi-
cantly upgraded.
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Vocational Cowes, by Type of Program, 166-67
PostsecondJn. f Adult extension Special needs
school courses Courses programs

Percent Pot cut Percent
distri dist11

/ button 'Number button Ntueatr button
-------:' 214.617 100 (1 3,2.8,159 1(X).0 ., 351320 100.0

...

.3,036 1.4 659,501 53.7 2
,

2.499 63.7

.f.744 1.3 31,762 2.6 4,236 12.0
l' S,509 59.9 301,494 24.5 3,463 9.8

6.69ft 3.1 130.917 10.7 2.253 6.4
. 17;159 8 0 79,218 fi.5 5.552 15.7

51.008 238 40,837 3.3 .1,387 3.9
7,509 .3.5 12.881 1.0 55 .2

,_...-------. 4)68 ,3 :331. 3 111 .3

Vo6tional education in '.public schools has been
criticized over Che years for its class and sex, segregation
of students and-for its-irrelevalicyto changing-demands
of the labor market and of specific jobs. Vast and
increasing sums of public money are being invested
in these public programs, The total amount spent in
1972 was $17 billion up' -froth $239 million 'in 1960.
About a fifth of thiS money comes from the federal
government, the rest from state and local governments.

Sex Segregation
Fifty-five percent of enrollees in 1972 in public

vocational education programs were female. These
female students were concentrated in a few sex-stereo-
typed vocational areas. More than half were in home
ecoi ics or consumer programs. About three-fourths
were either in homemaking or in office skills programs.
On the other hand, better than 58 percent of males
were enrolled in technical, industrial, agricultural
programs. About half of all the course categories had
more than 90 percent enrollment of. one or the other

102



104 Women in Education

sex, and 71 percent of the categories had enrollmer6
of 75 percent of oneor the other sex.

Females in vocational programs tend to the more
highly concentrated in a cm occupations than male
students are, and the occupations in which they are
concentrated also tend to pay less 'and offer fewer
benefits than occupations for which males, study'
Figures reported by states show that seven-times more
males -than females were enrolled in induserial and
trade programs 1972. More than 37,000 men were
being traiued as plumbers; for example, but only
thirty -four women. Men outnumbered women-in busi-
ness_data_processing and management, and they were
more than seven times more numerou.s in automotive
courses, twenty times_ more numerous in petroleum
courses. Women %%ere three times more numerous-than,
men in clerical courses and-twice as numerous as men
111 apparel courses.

Many vocational schools have been sex exclusive.
In New .York City for example, only eight of the

a twenty-seven vocational high schools were coeduca-
tional in 1970. Six schools were for girls only and
thirteen for boys, including schools in printing, food,
maritime studies, aviation, automotive trades. The boys
schools enrolled more than twice. as many students
as the girls schools (7,600 girls and 19,800-boys). Girls
had a choice of thirty=six courses while the boys could
choose from more than twice that number. Moreover,
the boys were generally enrolled in courses that led
to greater opportunity and chances for advancement
than did the female courses. Even within some coed-
ucational scbool, the sexes were pia into separate
`lasses, as in the High School of Fashion Industries,
where different courses Or sections were offered to
males and females.

After girls challenged in the courts their exclusion-
from two all-male prestige high schools in New York
City (Stuyvesant and the Bronx High School' of
Science), open enrollment in all high schools in the
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city, including academic- and vocational, became offi-
cial: policy.

Like graduate and professional education, vocational
education is more sex discrirhinatory than are the
various forms_o_f general and liberal arts education.
Early in*the century, vocational education for women
involved mainly _cooking and sewing, skills that
women could use as homemakers but also As dress-
Makers, milliner's, cooks, housekeepers. Beginning
Sometime after World War I, vocational education for
women has concentrated also on officesskills, but since
then little change has taken place in the programs
available.

The commonest rationalizations for the exchlsion
of women from traditional male programs have been
that women cannot get jobs in the trade or vocation
so it is useless to train them and that qualified appli-
cants cannot be found. Women cannot get jobs in
male vocations, however, until they have the training,
and until.they gettraining-and-jobs, there are _unlikely
to be many qualified applicants.

Barriers
Barriers to progress for women in vocational educa-

tion are found notnly among employers andemploy-
ees who control the jobs, but also among those who
,control vocational education Itself; Males are over-
whelmingly dominant in the vocational education
policy boards and the control of traditional male lobs.'

The Federal Vocational Education Act of 1963, as
amended in 1968, reqUires, for example, that the states
must egtablish, two groups: a State Vocational Educa-
tion Board and a State Advisory Commission. Of the
1,168 members of these-key policy groups throughout
the nation, only 159 -L6r 14 _percent of the totalwere
womer) in one recent year. Six states hid no women
at all on their advisory councils and another nineteen

----31"iircs-hail-orily one Oriv- vIrolhen. Miles also dominate
policy-making levels in the U.S. Department of -Health,
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Ethication, and-Welfare, where thy: vocational educa-
.

tion acts are administered and where the equal oppor-
ttinities laws in-ethic,: iPn are, enforced.

Furthermore, sterevtyped attitudes about women in
traditional' male trades have/ been reported amcmg
instructors in trade courses, recruiters who interview
junior high school students, and in the recruitment
literature -for vocationalprograms-.

.Remedies-
Title IX of -the ducation Amendments of 1972

o stipulates that no, p rson shall, on the basis ,of sex,
be subjected to disc' hnination under any ethiCation
program or activir> r ceiving federal financial a.ssis-
tance.-(ee,Chapter )

All vocational educa ion programs and schools, pri-
vate or public, are cm- red by the amendment, as are
all factilty and administ,titionmtidents,,amt applicants
of -those programs. The amendment requ'ir'ed that all
federally funded vocational schools must immediately
admit students \vithout regard to sex. Programs that
___ _-
were completely sex segregated as of June, 1972 or
before June, 1965 were given one.year to comply with
general admission-requirements and about scv_en years
to comply with all requirements. -In -these cases, a
schedule for eliminating discrimination was required,
along with a plan for a recruitment program to encour-
age enrollmedt of the excluded sex.

All vocational and career education programs that
receive federal funds are under-the Aureau of-Occupa-
tional and Adult 'Education of the U.S. Office of
Educatin, Department of Health, Education, and
Welfare. Applicants for funds froM that bureau must
pledge that funds will not he used in pitgrams that
discriminate. It has been noted, however, that the
procedures for reviewing compliance have been quite
inadequat45- andthat-enforcement has suffered from
an insufficiency of commitment on the part of the

. enforcement agents;
I.



.

...\ Vocational Education
\ 40

..4

0

, Table 10

107

HEW' has prvjk-ted enrollment to 1977 and predicts virtually no _flange in
the pertAitage,distriburion of enrollment h> sex over the ilex! fOur years, as
shown here:

1972 1977 (projected)

Agriculture
Male
Fein*

Distribution

94.6
5:r

910,
8:0--

Male P 54.7 54.0
Female , 45.3 46.0

'Health
Male , '15.3 17.0
Female 84,7 83.0

Home Econoniiv
Male
Feftile

. 8.4
91.6

10.0
90.0

-Office 4

Mate 23.6 25.0
Female 76.4 75.0

Technical
Male - 90.2 91.0
Female 9.8 9.0

Trade and Indust*
Male 88.3 87,0
Female 11.7

Code, for Adult. VOl.A.1010, Tel lama', and Ntuiposs.er,Faltic.ituai,Deel1RIILof ocational

and Tedunial,EduLation, Office of Edutation. U.S. Dept of HEW, Trends in 1'ocational
Edlik anon, nskal Year 1972, bite, 1973, at 7. As the above figures indiLate, it EW apparent')
does not. foresee Title IX is having aiks unpacson vocational education.
C

k

Policy
Among the proposals offered to reduce sex discrimic

nation in vocational.education are that federal agencies
identify the vocational needs of women as well as
the special vocational opportunities open to them, and
that model training programs be created, along with
newcareer guidance materials and approaches. It is
proposed that all vocational programs be examined
for sex bias at local, state, and federal levels, that
all ,government, boards and agencies dealing with
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\Y,

vocational vgducation be ,,examined with a view
improving the_representation'of won'ten on them, and
that training programs be launched to familiarize all
personnel with regulations governing sex dis4imi-
natiori, and with the research, new materials,, and
curricula on vocational education for women.

4
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job and "Manpower" Training

r.
Hi stcrrically jobs have been so closely associated

. with male activities that when, during the
sixties, the federal government began to fund

.programs specifically aimed atjob preparation, usually
at low kill, levels, those programs became known as
rnanixiwer training programs. Th -name, widely ap-
plied, has not yet been changed to iliclude'the female ,
of the species, although some of them have come -to/
be called human resource developmpnprograns, and
all of them' enroll large numbers of women.

ManpoWer programsand also antipoverty pro-
gramsinitiated in the sixties during a period of
relatively full employment, had several' objectives, all
aimed at.reducing poverty and discrimination: to help
disadvantaged ,people find employment, to help em-
ployers find gualified workers, and to help upgrade
impoverished communities. These programs prolifer
ated into, what became, in many cases, a stunning
array of innovative expeiimenfs in education and .

training. The most innovative, of course, were those
aimed at community organization. Such efforts had
never before been attempted by government or'subsi-

'dized by ptiblic-finiCls.
The first major law enacted was the federal

Manpower Development and Training, Act of 1962
(MDTA), which authorized the promotion and funding ,
of job training programs for the unemployed and
underemployed. The Department of Labor. handled
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Job and `ManpOlver Training 111 -

the job-related aspects of training, and HEW the
general ,ethiCation components.

The EcOnomic,Opportunities Act of 1964 then creat-
ed the Office of Economic 'Opportunities (0E0),for
the purpose of promoting and funding,it ,variety of -
antipoverty training and community based programs.
These offered,a range of services, training, and educa-
tion for the poOr, aimed largely at stimulating self-help
and socially useful employment.

After less than a decade, the .0E0, under a new
national administration, was dismantled, and both its
functions and those of the MDTAwere largely super-
seded by the-Comprehensive Employmentand Train-
ing Act (CETA) of 1973. The main -thrust of CETA
was to turn over responsibility for developing pro-
grams from the federal to the state and local govern-
ments. The so-callod categorical programs and state
and 'Ilikal---governments were no longer ,required- to
qe ate andfimd programs in specified_categories. Only
the Job Corps and, WIN (Work Incentives for welfare
reeip ients )_r_e.na a inerLunder he -a dm i ni strat ion of the-
federal government.

Between 1965 and 1972, about nine million people
-Ind enrolled in the major manpower prograins
supported by federal funds. Blacks were about 46
percent of the total and women about 43 percent. About
seven in ten participants were under 22 years of age,
and about three in four had less than a high school
diploma.

Women were well represented ip many of the pro-
grams and they were amajOrity in WIN, Public Service
Careers (often in the health occupations), and-Oppot-
tuniti;:s, Industrialization Centers, but they were
under-represented in some of the large and more costly
programs, such as the fob Corps: No determination
has yet been made of the relative costs and benefits
to women of these _manpower programs. Such an
inquiry would be extremely difficfdt; since the pro-

_.grams are so varied in their costs per trainee and -in

110



112 Women in Education

Table 12. Manpower Programs: Percent Distribution of
Enrollment Among Major Program Groups

Program Croup Nonminority Blacks - Female

Skill Training* 27.2 15.5 18.4

job -Development b 8.4 8.3 6.5
'Employability Development° 11.7 18.3 16.2

wor. Work Experienced . 54.5 57.4 58.3

. Total 100.0 100.0 100.0

The impact of Culemment Mormon :et Prug,rums, C.R. Perry et a1.. The Wharton School.
V. of-Pa.. 1975, p. 24.

Source. Derived from Table 2.
.1iieludes,MDTA Institutional and OJT programs
b Includes JOBS, PSC.PEP, al& AOP programs

Includes 01C, CEP, NM. and Job Corps programs
Includes NVCn.School, Stumm:. and OntofSehool programs

Note. Tereenk may not add to 100.0 due to rounding

their impact on trainees. An important step in that
direction was taken, however, in a study conducted
4t-The Wharton School, The _Impact of Government
Manpower. Programs, in. General, and on Minorities
aild Women.

Among female participants in manpower programs,
a majorjty participated in work experience prOgrams
rather than in the training and education programs.
This was also true for Male participation, but less
so: Women were less likely than males to receive skill
training and-more likely to participate in employability
development programs (includhig general education)

; than were males.

MDTA
By the .mid- sixties, training under the Manpower

Dev.:lopment and Training Act (MDTA), the largest
of she, training efforts, had become an important part
of the war on poverty, directing about two-thirds of
its training efforts to the .disadvantaged and about
a third to training in skills that were in short supply.

In an analysis of the institutionalTrograths o( MDTA
it was found that about &) percent of women enrollees
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Were family heads, about 40 percent had three or more
dependents, and 17 percent received public assistance.
About half were school dropouts. Women of all ages

enrolled.nrolled.
Women were less likely than males to participate

Table 13. Percentage of Women Enrolled iti,MDTA
Programs, by Selected Otcupations, Fiscal Year 1968

Type of training

Occupation -Institutional On-the-job

Number
Percent

Professional, technical, and managerial' . . .

Professional nurse trefresher)
Occupations in medicine and health2 . .

Clerical and sales' ,,.

62,000-.
1(X)

27

40,000 '
100

4

9
15

-15

32--
19

..,...

- .-
-Computing-and-accoi int- recording-Om:O.-.
Stenographer

..:

Stenographer-typist and related
,- Service' '''

Attendants,,horoe and first aid
Attendants, hospital and related3
Chefs-iind cooks (large hotels and restaurants)

'.2..-- . , /

41
9
9

14 %

23

13

3
Waitiess and related 4

Farming, fishing, forestry (4)
(1,)

Processing' (4) ' d

Mixing andblending (chemicals, plastics, 'etc )

3
Machine trades 2
Bench work' 5 22__

Electronic components assembly and repair. 4
Structural work 2 7

,All other occupations (4) ~ 2

'Includes women being trained in occupations. not shown separately. --
2 kande. licensed practical imrse, surgical techittmatt, , on therapist, medical

laboratory technician, and dentist's assistant.
)fr 'odes muses' aide, ward attendant, p.chiatrc aide, andtrayline ssorker.2
iANCtha-orpercent.

__ __

Source U.S. Department of Labor, Manpower Administration.
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Table 14. Economic Impact of Manpower Programs: MDTA
Median Hourly Wage Rates of Trainees Pre- and Post-Training

by:Sex and Race

Years

Institutional On-the-Job

Pre- Post- Gains Pre- Post- Gains

1967-1968
Total $15.5 $2.04 $0,49 . $1.74 $2.29 $0.55

Male 1,79 2.31 .52 1.97 2:83 .66

Female ` 1.40 ,1.81 .41 1.54 l'.88 .34

1970-1q7 I
Total 1.03 .30 2.13 2:44 .31

Male 2.17 2.49 .32 2.37 2,74 .34

Female 1,77 2.10 .33 1:81 2.01 ,20

White 1,96 2.27 .31, 2.18 2.53 .3.5

Black 1.87 2.17 .30 1.96 2.23 .27

1971-1972
Total 2.07 2.25 .18 2.52 2.68 .16

Male 2.40 2.68 .28 3.05- _3.21 .16

Female 1.82 1.97 .15 'op' 1.87 2:15 .28

%thite 2.15 237 .22 2.72 2.90 .18

Black 1.90- 2.11 .21 .; 2.15 236 -.21'

The Impact of (.ot emmenOlatiponer Progromr.-C,11, Per. et al.. The Wharton School,
U. of Pa., 1975, p. 52.

Sources. The Influence of MDTA Tr lining on Earnings,- Manpower Evaluationlierxirt
'.o. S. Manpower Administration, U.S Department oll.abor,19ia

"Eaninigs Mobilit) of MDTA Graduates." Manpower Es aluation Report No..7, Manpower
Administration, U.S, Department of- labor, 1969.

I...S. Department of Labor, Nledian Earnings of Termini:es From theMDTA Institutional
and 61T Programs in FY 1971 and FY 1972r" unpubltshed Mamtw kver Administration report,

1971

in the on -the- job programs of MDTA because-employ-
ers were less likely to select theni for training. When
they did participate in on-the-job training, their hourly
rates of pay were likely to be higher and the pay
gains they made through training were alsb likely 'to
be higher than gains derived from institutional- train-
ing. In both institutionatAild on-the-jOb training, their
pay rates were lower than those of males.

The women participants in MDTA were mainly in
training, for traditional female occupations_ in health
and' in 'office -work, -but a -rather significant number

trained _in traditionally male occupations:
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.
,These :job training programs were all new and'

innovative efforts. They were.' designed' essentially to
reach people who were unemployed or underemployed
mainly becaue they had not benefited, much from
formal schooling and had not acquired nseful jith skills
there or elsewhere. Many of these disadvantaged peo-
pie were, of course, unemployed less because tfiey
lacked .skills or education than because jobs were not
available, or becausethe available jobs offered so little
in pay or demanded so much in labor that applicants
were not ,attracted to them.

The Programs sought to match people with available
jobs, but some also sought td. deal with the shortage
of decent jobs by developing,and creating new jobs,
mainly in the public 'sector but also. in the private.
These jobs were usually _better paying or more socially
and personally meaningful than available jobs.

Artheinest, these programs' did'iVriat The plane
schicols and vocational education programswithin the

,schools were often less able or unable to do. They
reached the disadvantaged.,and 'taught them- job and-
learning 4illS in, preparation for, or in conjunction
with, employ nwnt in specific jobs. In so they
often bridged the chasm that sepa-P,ates school'- and
society.

Moreover, because the programs were more closely
linked to the job market than to general education,
they wentbeymal training andeducation. They sought

eto affect and to -some extent restructure and upgrade
the jolt market itself, creating new and, relatively
rewarding jobs, and launching efforts to employ people
in community improvement.

The approach merits a closer .examination thawcan
Tie given here. Its implications, for women lie in the
special attention given-to:upgrading the, employability
of, women and finding a place in the labor force for
them as well as in the creation of career lines, the
res it-lIcturing of. work, and the launching of column-nit):
improftment efforts.
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Apprenticeship Training

The job training programs hitherto referred to were
all new and innovative efforts, designed mainly to
reach economically and educationally -disadvahtaged..
-groups. As__ we have seen, these programs were, in
the aggregate, directed almost, as much ar women as
at men. While women- are somewhat less than .50
percent of the labor force, they were about 43 percent
of all trainees in these programs.

Apprenticeship training is almost the opPO-Site, in.,
many ways; ofthese manpower programs. kis directed
less at the disadvantaged than at white-Working class
groups, and it includes relatively few .women trainees.
As' the demand for greater job opportunities for mi-
norities, women, and the poor have grown. appren-
tice'ship programs, -like most other vocational training
programs;-have-turned-, attention, however reluctantly
in some cases, to the inclusion of minorities among
their trainees.

Apprenticeship training is-probably -the:oldest and
venerable type of trade, training, dating back in

its structured form at least to the medieval period
in Western histOry, when young men, (and sometimes
young women) apprenticed themselves as learners-and
assistants. to a journeyman or master craftsman. After
a period-of years, the apprentice became a journeyman'
craftsman himself and set up his own shop.

.Now apprenticeship training is part of a vast network
of training and edtication programs carried oh-rniiiiily
outside public schools and supervised by the Bureau ;
of Apprenticeship and Training of the U.S. Department
of Labbr. The Bureau operates field offices which
approve training standards and promote programs for
some 370 skilled trades.. . -

Apprenticeship is on-the-job-trainingjust as intern...,
ship is for doctors. Usually training programs run about
four years and are operated jointly by employers and
labor unions to train people for specific existing job-
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openings. The trades taught are usually in .Choice
occupations that pay relatively well and.are relatively
secure.

Less than 1 percent of tic more than 300,000 ap-
prentices currently in training are women, although
women have worked at most trades and demonstrated
theircompetence in many of them, especially during
the two World Wdrs.

By the end of the sixties, women. were being trained
in forty-seven different apprenticest4,programs, in-
cluding programs forbookbindeis, dental technicians,
cosmetologists, dressmakers---as well. as some non-
traditional trades such plumber, machinist, -and
clock reffairer. Many of these trades represent the most
traditional of'm4le occupations. The common assump-
tion is that, because they are so traditionally male,
they ,wilLbe among the most difficult of occupations
for ,omen to enter, and among those women will_
be yast interested in entering. Experience indicates
that; the barriers to the entry of women are less
ioriniaable than is often assumed'. These trades, and-
the apprent&ship programs that prepare for them,
are of special importance _to women not only because ,

they offer rewarding einploymentjzt also because
they are an important part of the male dominated
technical-mechnical, structure of the..whole society.--
Barred from knowledge oftheir mysteries, women may
continue to play only marginal roles in what is a
basically technological, society.

lo

s

Private Progranis
Beyond-these publicly sponsored or-supervised-pro-

grams is another vast assortment of job training pro-
-grams conducted by employers, and by privately
operated schools; These programs offer a range of
training, frorn,the minimal to the Lost advanced skills.
Few efforts -have been made to examine the impact
of these programs on women- or the role, that women

. play in thew.
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The census _of each decade from 1960 to 1960 has
shown women to be only 2 or 3 percent of all skilled
workers. During World War II, women were 5 percent
of skilled workers, a significant. gain over previous
years_ but still. a small part of The total. After the war,
the proportion declined, but during the sixties some
strides were-again made. AMOngmomen in the skilled
trades, the increase rate of about 80-percent was twice
as great as in any other occApation, and eight times

as great as the rate for men. By 1970, women held
as large a proportion of the skilled jobs aS they had
held during_ World War II. Gains were made in a
variety. of nont;ditional trades..

In fourteen ,Wades the number of women increased
by 5,000 or More, only two ,of the trades being tradi-
tional occupations for women (baker and decorator).
Two of the occupations were supervisory. The other
ten were nontraditional: auto mechanic, carpenter,

..compositor and typesetter, -dental -laboratory---techni--
clan, electrician, heavy equipment menanic, machin-
ist, painter, printing press operator, and telephone
installer and repairer.

What is remarkable' about this growth is that the
trades grew very little during the sixties, while clerical
and professional occupations, traditional occupations
for women, grew rapidly. Still, the participation of
women increasNi more rap' lly,' in the trades than in

'theses fast growing occupations.
'Women in the skilled trades tend to be much like

other women except that they are older, less educated,
and more often from blue-collar families. Two in five
were high school graduates in 1970, and about, one
in ten had a year or more of college. They were more
likely than other women workers to be widows or
divorcees and less likely to be single. About nine in
ten were white, as were women in th total labor force.
About a qiiarter of the married women had. husban&
who were skilled- workers, and about a quarter had'
husbands whu,vere less skilled blue-collar workers.
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During the sixties,- their. average schooling rose one
year, three times the rise for other women workers.

Enrollments Of women. in public school trade and
industrial programs, many of them Pre-apprenticeship,..
increased from 116,000 in 1966 to 280,00 in 1972,.,
a rate of increase lialf again greater than that of men.

Thel Bureau of Apprenticeshipand Training requires
that all 'trades .apply nondiscriminatory standards in
the recruitment, selection,and employment of appren-
tices. Wtimen have some advantage in entry to .appren-
ticeship programs because entry is usually based. in
part on written tests in which.-women tend to perform
well.

On the General Ap titude Test Batt ery, used to relate
aptitudes to job requirements, seven areas are regarded
as important to success in the trades. Athong these
women excel in four (form-perception, clerical percep-
tion, motor coordination, finger dexterity), men in one
(spatial reasoning)..and males and females are the same
on two (numerical reasoning, manual dexterity).

-Ofphysical strength required on various .

7 skilled jobs have been determined by the U.S. Depart-
ment of Labor. Data are not available on the, relative
levels of strength of. males and females, but many
trades feqiiire no more phySiCal strength than is re-
quired for housekeeping, while other trades require
strength even beyond the ability of many men (but
within the ability of some women).

. ApprentiCeship training offers students much more
than most types of job. training: paid jobs, two to' four
y'earsof on-the-job training and classroom' instruct on,
sick leave, paid vacations, coverage by workmen's
compensation, and other fringe benefits.

118
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Academic Women

ore has been -written about academic women.

than about any other group of women, peihaps
because they do so much of the research and

writing,about women. . /
In higher education, women constitute between a

fifth and a quarter of teaching and professional staff.
They are over-represented. in the faculties of small
colleges and community Colleges, where they are 40
percent of faculty, and under7represented, in the major
universities and high prestige colleges.

They-tend tpbein the, lower Trdessicmallevels-
. at the universities and either not on the tenure track
or in the lower ranks of that track. Males are twice
as likely to be tenured as wpnien (57 and 28 percent,
respectively.). C Fr

Nationally, women are 32 percent of -instructors,
19 percent of assistant. professors, 15 percent of asso-
ciate professors, and only. 8 percent of full professors.
Even at the seven women's "Ivy League colleges;
women are 82 percent of the nonprofessional teaching
staff, 64 percent of the assistant professors, 54 percent
of the associate professors, and 22 percent of the full
pigessors. Furthermore, between 1965 and 1970, men
replaced women as presidents, of three of these, seven
colleges.

The slight decline since 1930 to women faculty as
a proportion of total faculty may be attributed to the
relative decline of females in education faculties and
to the 'rapid increase in scientific, technological, and
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126 Women in E'ducation.

professionaLfaMties in which women were marginal
at best.

Out analysis by Jessie Bernard suggests that women
are represented in college faculties in roughly the same'
proportion as in the qualified labor force of WW1-MI

:th five_or more years of college. If doctors' degrees -..

are used as the criterion of qualification, according
to this analysis, then. Ikon en are actually over-repre-
sented in college faculties, since only 10 percent of
doctbrates are held by women, and many of these
are not in the labor force. "If the proportion of
academic people who are women seems small, it is
in part at least because the proportion of women in
the qualified labor force is small."

Qualification is a two -way street, however. Women
are less likely to become full professors because they
areJess -likely to.have doctorates, but they are alsO.
less likely to pursue doctorates because it is so difficult
for them to penetrate the ranks of the tenured full
professors. It -is also, of course, difficult for them to
penetrate the departments and faculties that admit
Ph.D. candidates and award them doctorates.

The Earnings Gap
The average salary of women faculty is only about

83 percent of male salary. In 1969, for example, 28
percent of faculty men and 63 percent of faculty women
were paid less than $10,000 a year. Women earn less
because they are at lower -faculty ranks and because
they are paid less than men of the same' rank. The
earnings. gap tends to increase ith rank. Among
instructors, assistant professors, and associate profes-
ors, the gap was found to be $500, in favor Of male

faculty. At the rank of full professor, the gap was
$1,4100, also in favor of males.,

Status
A study; of the academic marketplace late in the

fifties concluded that women scholars are not' taken
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seriously and cannot look forwardto, a normal profes-
sionaLcareer. Women tend to-lie discriminated agziiiist,
the study found, not because they have. low prestige

'but becatTe they are outside the -prestige system
-entirely.

Even college women reveal prejudices against
academic ,Women and what they produce. In one
experinient, college women were given sets of articles
in various professional fields, written by three males
and three females. iWhen the authors' names were
switched, it was found that articles bearing the names
of male authors were °rated higher on- all criteria of
excellence (value,. persdasiveness, profundity, style,
competence) than when the same articles bore the
names of female authors. Even articles on homemaking
and dietetics were rated higher when they bore the
name of a male author.

'While such prejudicial responses probably declined
during the seventies, much residual prejudice may
remain among both sexes about the intellectual ,"au-
thority" of academic women.

Administration
Only' a feN four-year ,coeducational colleges have

women presidents. Even of the nonchurch women's
schoolS, Only eight had women presidents in 1971.
None of the fifty largest college 'libraries is -headed
by a wonian, although women librarians are abundant.
Only a few academic deans are women, although there
are many deans of women. IvtOst schools of social
work now ha\'e male deans, although -a number of
women headed then schools in the-past. While women
are as much as a quarter of all faculty, they are only
17 percent of administrators and 13 percent of memars
of governing boards in higher education.

Characteristics
"Pieced together from a wide variety of sources,";

says Jessie Bernard in Academic Women, "the model
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130 Women, in Education_ _
picture. of the. .academic woman that emerges is of -

a very'bright person, so 'far as test intelligence is
concerned, but compliant rather than aggressive, from
an above-average sociAl class background, and with
a.major interest in the _humanities." The more contem-_
porary -woman academician is prObably at least some-
what less compliant.

More female than .male acadeTicians are 51 years
and over (28 percent. and 22 percent). Fewer possess
the doct(irate (25 percent of females and 50 percent
of males)'. Fewer are married- (47 pbrcent of females
and 87 percent of males). More than two in three
women academicians -have no children (67.3 percent),
compared with 26.2 perCent of males.

Bernard- speculates that this 'plethora of 'spinsters
is accounted for by the academic monastic tradition
(which segregates domestic and scholastic life), a
preference for celibacy, and the shortage of qualified
spouses.

"The academic woman," says Bernard, "is the
woman-who has time for her students, time-to-sponsor
organizations, time to talk to-them. She is the- woman
withopt competing demands from husband or chil-
dren. She is, almost without any doubt, in professional
statusas evidenced by her large average membership
in professional societies-Land her major interest is
almost certainly teaching, not research."

Almost three hi four women faculty at universities,
as distinguished from two- or four-year colleges, are
-Protestant in religious background (72 percent). Prot-
estantism is more common among women than among
male academics, and faculty with Catholic back-

:,

grounds are significantly under-represented among
both sexes at the university level, but more so among
males than among females.

Hence, the middle-aged Protestant spinster or child-
less woman is a common figure among women univer-
sity faculty members.
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,Productivity
,

In academia, rewards and merit ratings are usually
based on several,criteria, the most important of which
is research and publication. The idea is-that the highest,
function of the schola; is not to pass, on to students
knowledge developed by others=to teach-1)1)4 to
develop new knowledge, through research and reflec-
tion, and -impart that knowledge to others through
publications.

Various studies_suggest that academic women may
be less productive, in this sense, than their male
'counterparts.

-Some- exvlanations of this lower productivity assert
that women produce and create less because they are
less daring, original, competitive, or contentious. Other
,explanations turn to the proven bias against the writ-,
Kip and authority of, women, the difficulties women
L*etienee in getting their wool: published-, probable
bias'in:the-awardipg of research funds, and the general
cultural and academic context in which research and
writingare done.

Women may, indeed, write less because they are
More rather than less giftedtand productive writers
and, researchers. They May, feel uncomfortable with

-The style of inquiry in their discipline, the lack of
significance in research, undertaken, or the special
language, jargon, and obscurantisms that may mark
academic prose. A case in point may 'be _Barbara-
Tuchman, a 'brilliant and distinguished writer and
scholar who has been only reluctantly recognized 'by
historians. Had she come up through the academic
discipline, she may never have produced so prolifically
and with such extraordinary results.

Academic women suffer certain disa&antages be-
cause they are not taken seriously by peers, but they
may also enjoy certain advantageS because of it. They
can get away with more, .do the unexpected and
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unorthodox, be rpore radical and outspoken without
noti8or criticism. Because they are outside the status
system, women are less threatening to the men who
run higher education. That is one thing to be grateful
for:.

x,30



. 1 ,

Law

...,

133

1



The Law: Toward Equal Protection

The effort to reduce discririlinion in schoOls
and other social institutions has been aided in
a dramatic way by the adoption of federal law

and by the willingness of some courts to enforce the
Constitutional guarantees of equal pfotection. .

So active has the law become in recent years, and\
so-voluminous-the-court cases, that the average citizen,
untrained in the labyrinths and language of the law,
may retreat before the proliferation of clauses,'amend-
ments, acts, agencies, enforcement procedures, federal,
state, and ideal versions of similar laws.

The proposed Equal. Rights Amendment to the
United States Constitution will ,try to diminish this
confusion by making it clearly unconstitutional to deny
equal rights. to citizens based on sex.

, ...
With respect to schools, sex discrimination has to

a large extent been prohibited=and certainly the issues
have been clarified' by a federal law which was made
effective on July 21, 1975. This landmark 'law is the
sd-called Title IX of the Edification Amendments of
072. 3 . .

Students and employees in educational institutions ,
who seek redress from discriminatory 'practices are
now Covered, in specified eases, by the following laws
of the land:

1. Title IX of the Education Amenients Of 1972.
2'Titles VII and VIII of the Public H lth Service

Act for people 'in the health professions.

A
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3. ,Amendments to the Equal Pay Act and Title- VII
of the 19641 Civil Rights Act-7-to include protection
for teacher and other school employees against sex
discrimina ion.

4. ,Equal-rights laws adopted in some states. .

5. Last, but far from least, the Equal Protection .
clause of the Fourteenth Amendment to the United
States Constitutionand perhaps at some future date;
the Equal, Rights Amendment to the Constitution.

In general, however, Title IX, if properly, enforced
(and eventually expanded) will go a long way toward
ending sex discrimination..in educational institutions,
for both students and employees.

The title depends for enforcement only on-the Oa-nal
of federal funds to discriminating schools, a penalty
of considerable weight. It cannot, howtver, offer
protection against discrimination ianaong school's that
choose to forego federal funds rather than case dis-
criminatory practices. Only constitutional guarantees
are now, to some extent, able to do that.

Title IX of the Educational Amendments of 1972
Since 1964 and the historic pasgage. of the Civil

Rights Act, federal law has prohibited sex discrimi-
nation in employment, and the Equal Employment,
Opportunities Commissio'n (EEOC) of the United
States 'Departfnent of Labor has enforced the law.
Unfortunately, the law has not until recently applied
to employment in educational institutions.,

Title IX.of the Educational Amendments. will apply
not only to employees but also to -students in educa-
tional institutions. It is by far the broadest and most
comprehensive,of the sex:discrimination laws affecting
schools. The interpretation of the law and its enforce-
ment will be within the jurisdiction' of the U.S.
Department of Health, Education, and Welfare.

Though Title IX was adopted.into law in June, 1972,
it was not made effective by HEW until July 21, 1975.

. 3



The Law: Toward Equal ProtectioliN 137.

Some critics take this three-year delay as evidence
of the formidable resistance that exists ill theeducation
establishment, and particularly among male adinin-
istratOrs and professionals, to the prohibition of ,sex
discrimination in the schools. It remains to be seen
whether such resistance will be evidenced in the
enforcement of the.slaw.

'Title IX specifies, "No person in the United States
shall, on the basis of sex, be excluded from partici-
pation in, be denied the benefits of, or be subjected
to discrimination under any education program or
activity receiving Federal financial assistance." The
law applies to alliwst all pisblic. school systems and
postsecondary schools, including 16,000 public school
systems throughout the nation and almost 2,700
postsecondary schools. Military schools are completelyI

- exempted, as are -religious schools where _compliance
would be incopsistent with religious tenets. Some other
institutions -have limited, exemptions.

With -respect to- school admissions (but not other
parts of the law) the final regulations adopted by HEW
apply only to 'Vocational, professional, and-graduate
schools, and to public und'ergfaduate schools, except
-those thathavebeenlraditionally and continually open
-to- -one sex only. The regulations on admissions do
not apply to preschools, elementary and secondary
schools, private undergraduate schools, or public un-
dergraduate schools that have always discriminated.
However, even ,schools whose admissions practices

_ are exempt are prohibited from practicing sex discrim7
illation once students of both sexes have been admitted.

Issues
The six major public issues in connection with tjie

adoption -of, the final HEW regulations on the law
.were:

1 /Physical Education Classes:The regulations permit
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separation of the sexes for contact sports, the grouping
of ,students by physical and athletic ability, and atten-
dance at sex education cfasses. At all other times
physical education mnust be coeducational under the
regulations.
2. Financial Aid. The regulations prohibit .school's
from administering scholaphips that desigdate a par-
ticular sex as recipient unless 'such schdlarships are

pooled." Two steps are required for pooling. Step('
one requires that schools select students for financial
awards on a basis other, than a student's. sex. Step
two requires that, once selected. male and female
students should receive proportional aXvards,. drawing
on both sex-restricted and non-sex-restricted funds, ,

3. Foreign Scholarships. The ,regulations do. not
prohibit schools from adininiStering single-sex schol-
arships or awards given under foreign wilts, trusts,
or similar legal.instruments for study abroad; provided
the school also makes available reasonable foreign'
study opportunities to. students of the other sex.,
4. Pension IBenefits. The regolations allow schools to
provide either equal contribution's or equal periodic
benefits to males and females under pension plans.
Many school pengion plans, bia relatively few in other
types of employment, pay. women lower monthly
benefits after retirement than they pay men, .even
though contributions art the same. Title IX does not
change this discriminatory practice.
5. Curriculum and Textbooks. The regulations do not
cover Nix .stereot) ping in textbooks or curriculum
materials. N
6. Athletics. The regulations require that schools- pro-

. vide equal opportunity for both sexes to participate
in intramural, interscholastic, and intercollegiate ath-,
letieS. The sex segregation bf temps allowed,
however, in contact- sport: And id, Sports where coin-.
petitive skill is the basis for selecting team members:
This includes virtually all.teams.

"41{.
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Equalized funds arc not required, but failure to
provide-necessary finals for one sex will be taken
into account in assessing equity of opportunity.
Ai song .factors to be conside,re4 'in deciding if equal
athletic opportunities are availably: are:

1. Whether the sports selected by the school reflect
the interests and abilities of both sexes.

-. The provision of supplies and elluipment_to partici-
pants:
3. Ttavel and per diem allowances giyen to,athletes.

,A. The scheduling,of games and practice.
5. Opportunities -available for coaching in athletics
and for tutoring in academic.subjectsand thc. assign,
ment and pay of coaches and tutors.
6. Medical and training services offered to partici-
pants.
7. Locker rooms and practice facilities.

A 8. Housibg and dining facilities and'serl,:ico. -

9. Publicity given to athletic events.
.If noncontact teams, such as tennis, _are offered

for men and notfor women, their women are entitled
to, compete for a place on %the male team. Schools
are required to provide separate teams in contact' md'
noncontact sports where the provisiOn of only one
team Woiild not "accommodate the interests.and abfli-
ties,of 'members of -both'sexe.',

Elementary schools have one year to .compFy with
these regulations and secondary and postsecondary:
sehoolshave thtee years.'.

Though these. have been, the most controversial
issues; especially the regulation on tIlleties, the es,
'gential core of Title IX appl ies mainly to discrimination
in adi lissions and in emplOyment.

,
Th

I

quotas and higher standards that haverlimited
.
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, 140 Women in Education

female enrollment in graduate school programs are
.prohibited by Title IX.

The regulations,prchibit separate ranking of appli-
cants, sex quotas, administration of sex-biased tests,
and the granting of preference to applicants based
on attendance at particular schools if the preference
results in discrimination.
.:,Theiregulations forbid any <di.;eriminatory applica-

tion of rules on marital or parental status or preg-
nancy-7provided such pregnancy is treated as a tem-
porary disability.

The recruitment of students is covered,, is well',as
admission practice-s. Olmparable efforts must -)e made
to recruit members of each sex. Where sefliscrimi-

" nation has existed, additional- recruitment efforts are
required to remedy the effects of discrimination.

Treatment .

While .sonic whools are exempt from regulations
on Admissions, all schools are required to treat .stu-
dents, once admitted, without discrimination on the' .

12tirS IS of sex. Specifically', the,trestment requirements
apply 100. + . ,-,

,,. 4 4 : ' 9

1. Participation' in all courses-offered and all extracur-
riculdr..activities. .,,iN,
2., Participation in benefits, services, and financial aid.
3. The tie Of school facilities and The comparability
of housing rules and facilitia. (Single sex, .housing
is permitted; Irwe'ver).

- Schools are' prohibited from providing significant /
assistance to profesional or honorary fraternal organi-
zations that discriminate on the basis of sex. The
-regulations (by specific congressional apt in 1.974'
exempt the memberAip practice& of fraternities a
sororitiesin higher education, and youth organizatio s
--such as the Scouts and the Y.W.C.A. ,cf..'s:

.0. /
Examplps of treatarent:,

4 it
-1. A.chOoi may not allow only boys to take isthoi)

. .
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and only girls to take home economics, or operate
separate classes in these subjects for boys and, girls.,
2. Schools may not discriminate in vocational, coun-
seling. Generally, the same testing and guidance mate-
rials should be used.
3, Schools may not segregate boys and girls into
different physical education classes.
4. A school that has, one swimming pool must make
it equally available to males did females.

Employment
All employees in all institutions are covered, includ-

ing all part-time employees and instructional, admin-
istrative, maintenance, and.other employees. The only
schools exempted are military schools and religious
schools where compliance would be inconsistent with
teligiotis tenets.

Employment policies generally will follow those
of the Equal Employment Opportunity Commission,
which requires nondiscrimination in employment cri-
teria, recruitment, compensation, job classification and
structure, fringe benefits, marital or parental status,
advertising of jobs, and handling of ,pre-employment
inquiries. Leaves of absence and fringe benefits must
be offered to pregnant employees as they are offered
to the temporarily disabled.

Notes
Title IX is especially useful to women because it

covers all school employees, including teachers, re-
searchers, teacher' aides, secretaries, service workers,
supervision. Because of its broad coverage it can' bring
women together across the occupational, and class lines
that usually limit, communication among them. The
effectiveness of the law, however, will depend very
much on how much. staff HEW will have _to enforce
it and how willing it will be to terminate aid to
Offending institutions.
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142 . Women in Education

Women or men wishing to file complaints under
Title IX should write a detailed letter to the Director
cif the Office of Civil Rights; Department of Health,

clu,cation, and Welfare,, Washington, D.C. A source
of technical information and assistance in discrimi-
nation by postsecondary schools is The Project on
the Status add' Education of Women, Association of
American Colleges, 1818 11 Street, N.W., Washington,
D.C. 2001)9. .

The exemption under Title IX of religious and
military schools is particularly important because it
applies so specifically to the male domination of social
institutions. Sex discriMination by religious faiths and
schools often 'provides the ideology,and rationale for
sex disci imination in society and in its social institu-
tions. As guardians of moral and ethical codes and
of other - worldly rewards, religious institutions, intheir
own beliefs and pritctice 4, can in effect sanction and
legitimate discrimination in other institutions, as well
as in the hearts and minds of those subject to their
teachings.

Military schoOls, also exempt from Title IX coverage,
are the guardians not of the beliefs, but of the physical
power in society ail of the ultimate weapons of
domination. While military academies which train
military leadership hake begun ,,to open their doors
to NV0111011, the lack of access to these academies
contributes in a significant wa to the exclusion of
women from this and other male-dominated policy
centers of the society.

Similarly , the private prep schools and the priN,;ate.
undergraduate colleges (such as the Ivy League
schools), which are exempt from the admissions re-
quirements of the law, have trained students for
participation in the:polic) -making elites of,the society.
If these schools continue to discriminate, women will
continue to be excluded from tilt:leadership roles for
which males are prepared in these schools.

In the long run, however, it is likely that many

139
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of these exempt institutions will conform voluntarily
to the requirements of the law as they see other schools
moving rapidly in that-direction.

The Public Health Services Act
Besides Title IX, students in -the health profeSSions

have recourse to the Public Health Service Act in cases
of sex discrimination. Two sections of that act (799A
and 84.1) prohibit schools. that receive federal aid under
Titles VII and VIII of the Public Health Service
Actthe vast majority of schoolsfrom practicing sex
discrimination. The act applies also to 'hospitals that
operate medical schools or training programs. Medical
schools under the act may not set quotas on women,
as most have clone in the past, and they may not refuse
to admit people over 30 if such refusal results in
discrimination (as in the case of women who reenter
school. aftei their families are raised).

Those in the health professions who are not helped
by Title IX because of its numerous exceptions (as
in the case of admissions to private undergraduate
,schools) may seek assistance under this act. Preferably,
they will seek assistance under both acts.

The enforcement penalty is the withdrawal of federal
aid. AicIwill be withdrawn in three cases: if the school
fails to provide assurances that it will not discriminate, \
or if, in conducting its routine investigations, HEW
finds discrimination, or if, after complaints are re-
ceived and reviewed by HEW, discrimination is found.
Complaints may be filed by sending a letter with
detailed charges to the Director of the Office" of Civil
'Rights, Department of Health, Education,' and 'Wel
fareNashington, D.C., and federal courts may be
called upon to review HEW action.

Amendments 'to the Equal Pay Act and the Civil
. Rights Act'

Both the Equal Pay Act and the 1964 Civil Rights
Act, which previously exempted teachers, have been

14.0
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144 Women in Education

amended to protect them against sex discriniination.
Teachers may now sue in federal court to force schools
to adopt nondiscriminatory practices and to recover
wages they may have lost because of discriminatory
practices.

These amendments are more beneficial to teachers
in private schools since teachers in public schools
have a right to sue in federal courts under the equal
protection clause of the Fourteenth Amendment to
the Constitution.

State Laws
Some states (as Alaska, Illinois, Indiana, Massachu-

setts, New YOrk) also have equal rights laws.. These
laws, which are of varying usefulness, can also be
called uttiin.to enforce nondiscriminatory practices in,
schools.

The Equal Protection Clause of the Fourteenth
Amendment to the U.S. Constitution

The equal protection clause of the Fourteenth
Amendment says: "No___State shall . . . deny to any
person within its jurisdiction the equal protection of
the laws."

This clause can be used against discrimination by
state and local laws. In effect, women may sue any
public school supported by local or state funds (ele-
mentary,, secondary, and postsecondary) under the
equal protection clause. No private institutions are
covered.

Since the clause is not interpreted uniformly by
the courts, the outcome of such suits is often uncertain.
Suits to admit females to the prestigious University
of Virginia at Charlottesville, Stuyvesant High School
in New_York City, and the Bo. 5ton Latin schools were
successful in the courts. Other suits, such as those
filed against Texas A & M, were unsuccessful,
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in the end the school voluntarily opened its admissions
/ to women students.

The Equal Rights Amendment to the Constitution,
if passed, will -clarify and expand the-constitutional
coverage. Its language will read: "Equality of rights
under the law shall not be denied or abridged by
the United States or by any State on account of sex."

142*
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Studies For and About Women:
Policies and Politics

As women have grown more aware,of Their com-
mon interests, they have increasingly organized
to advance them. Many women have come to

view themselves as an oppressed and, exploited min-
ority, sharing the ,disadvantaged status of racial and
ethnic minorities Other women view themselves as
essentially privikAsl, but nonetheless sharing com-
mon interests that can be advanced, -like those of.
bankers and businessmen, by moderate forms of col-
lective action.

The continuum of awareness or discontent runs from
politicized feminists at one end to a much larger group
that simply seeks some measure of advancement.
Outside this continuum are women, perhaps a majority,
who are either neutral or hostile to _major changes
in women's statusor. who 4re simply uninformed
about the nature of proposed change..

These strands of sentiment give use to a variety
of innovative school programs, almost all of them in
higher education. Most are designed' either to teach
special groups of women or to teach women about
women. This women's movement has had. virtually
no impact ,on primary or secondary schools, except
insofar as law may affect sex-segregated programs.

The two major innovations are women's studies and
continuing education for mature women. Women's
studies usually aim to teach women about women,
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much as Black Studies teach blacks about their own.
history, achievements, and needs. The newer continu-
ing edUcation programs offer maturewomen (a signifi-
cant new group in education) vocational preparation
and self-enrichment. These women may also, of course,
engage in women's studies.

The term women's studies, however, is also often
applied to research abotit women and even to regular
instruction offered. to women. Implicit in the term
is the concept of consciousness raising and the view
of women as a separate group which has unique needs
and disadvantages, in school and elsewhere.

Continuing Education
Special programs have been created in many places

to, deal with a labor market phenomenon of rather
recent vintagethe return 'of. mature women to the
job market after having spent at least several years
in child rearing. In previous generations, families
tended to be so large, women so relatively short-lived,
and job opporturthies for mature yvomen so scarce,
that such reentry of 'women into the labor force was
uncommon. _

Between 1950 and 1969, women in the labor force
increased by twek e ill;on, 62 peretTht of whom were
older than 35 years of age. Among the age grow s,
the greatest gain in employment during recent decades
has been made by women age .t5 to 54. In 1940,
25 percent of vomen in this age group were employed;
in 1950 the figure was 37 percent and in 1969, it
was 54 percent.

Most of these mature women needed education and
training to prepare them for the job market. The need
was highlighted by the rise in school enrollments of
women age 25 to"29 from 26,000 to 311,000 between
1950 and 1969and of women age 30 to 34, from

,21,000 to 215,000.
The college programs created to offer special'

preparation for mature women provide both liberal
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arts and more vocationally oriented edudation. 'These
Programs, in their special structure and content, stress
the value of association with age peers, the scheduling
of classes to meet special student needs, the importance
of counselingand in many cases, job placement,
financial aid, liberal transfer credit, anti even credit
for life experience.

The first of these new continuing education pro-
grams for women was created after World War II and
tried to provide intensive teacher -training for women
With liberal arts degrees.

Following a few experimental efforts in the fifties,
some of the larger colleges and universities began to
initiate programs.

In 1960 the University of Minnesota set up a center
thatorganized the resources of the university for adult
women. The object of thepprogram was to help women
reach their, goals, whatever they were careers, self-
enrichment, community participation. Guidance was
the core feature of the program. Women entered exist-
ing university programs suitable to their individu-
alized goals and. articipated in several, one-year semi-
nars, scheduled for three morning hours every other
week. They also participated _irrreading, study skills,
and guidance seminars and in noncredit courses, some
of which met in students' homes and off-campus.

The Radcliffe Institute for Independent Study was
begun at about the same time. In the beginning the
program served only women with degrees who, needed
an opportunity to do.creative work. Later the Institute
also offered regular liberal tarts courses to mature
women.

Rutgers University initiated a program in 1961 to
train women college graduates in mathematics. The
program,, aimed at relieving the shortage of math
teachers, involved about,600 women students by 196$.

Another early program was started in 1961 at the
University of Kansas City, offering noncredit seminars
for women in liberal arts and women's studies.
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Sarah Lawrence began a program for undergraduate,
and graduate women in 1962, involving special coun-
seling and ,c,00perative prOgrams with other colleges
in the New. York vicinity.

Studen(s in these programs tend to be women of
middle or upper-middle income, many with previou,S
college experience. Typically, they are married to men
in professional or managerial occupations' and are
active in community organizations.

Despite their generally high educational levels, most
were found to lack confidence on their initial contact
with the college, so ,that the reception they had was
especially important to their adjustment. Women report
that their children also profit from their participation
in these programs, in that they develop more interests,
take on more responsibilities, and benefit from their
mothers' achievements and gratifications.

Concern has, grown about offering similar services
to women other than, suburban housewives, women'
whose educational needs are still unmetespecially
working class and low-income women, working
voMen, women with young children, and women who
h ve lost their husbands and need to support them-
selves.

1 , I

Po:tsecondary continuing, educatiOn programs may
receiv federal aid under the Community Service and.
Continuing ,Education Programs, covered by Title I
of the flIgher Education Act of 1965. The object of
this aid .prvram is "to apply the resources. of institu-
tions of higkier educatimr, ,both public and private,
to the s lution of community problems by enlarging
and ext .nding university extension and continuing\
educati , n programs. . . . Community problems of
concern are healt 1, jobs, recreation, housing, transit,
poverty, crime, etc."

Programs for ma we women, like most training
programs, have tendeck to flourish during times of full-
employment, when the\ demand for trained ,workers
is high. It remains to he seen What effects economic
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.

recession may have on
,

such programs.
Colleges may seek mature women even when em.

ployers-do not. Certainly colleges are highly, motivated
to find new student populations. This is especially
true when recessions affect their finances and, when
student enrollments drop because of .declines. in the
college-age group.

Mature women are everywhere prime-candidates for
recruitment into special college programs. If .theycare
housewives, they simply have more time for studies
than do their employed husbands. Whether women,
when job opportunities decline, will have the same
incentives to enter such programs, is a matter for
speculation.

Adult Education-
Thc programs previously dismissed are only the

fast:growing edge of an elaborate 40 long established
system of continuing education, mainly in postsecon-
darschools, and adult education, offered mainly in
7'secondary evening schools. More women than, men
now participate in adult edUcation programs and the
increase in-their participation has been twice the rate
of males. A total of more thanAirteen Million people
take part in what is classified by the U.S. Office of
Education, as adult education, and the costs of these
programs exceed $130 million a year..

This rietwOrk of programs and courses is, far too
massive and complex to be treated in this volume,
though it is clearly a suitable subject for further
inciuiry. Such a discussion is omitted _in...thepresent
context, however, mainly because SO few of these
courses have apparenen designed either for or
abtmt womenaside from the traditional home eco-
nomics offerings. Little publicity is given to women's
courses in adult education because they serve mainly
noncollege women who have, a low profile, on the
women's scene and in the media.
Th'ese programs have a potential for reaching deep
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into the communities of noncollege women, where
till: vast majority of American women live, Ad bringing
to Ph'ent skills and knowledge they can use to improve
themselves, their families, coinnumities, And the status
of wonien generally.

hi-the past, adtilt education has too often focused
on courses, subject matter, aid narrowly vocational
`subjects usually of `a highly traditio,nal nature to
the neglect of people and their needs, as individuals,
groups ;and communities:Rarely have adult education
-programS addressed' themselves to th4e special needs
of women, as an interest group, as a "minority," as
people`who can play a significant role, collectively,
in consumer affairs, ckic and.cOmmunity affairs, the
world of work and of politics.

Women's Studies
Women's studies, like ethnic studies, tend' to deal -\

with the culture, status, development, and achiever
meats of women as a group. The San*Diego State

-"College pfogram in women's studies, approved in
1970, was reportedly the first of its 'kind. A year later. ,

there were fifteen women's studies prograMs it' higher
education and more than 600 courses offered in more
than 200 postsecondary schools. 13y 1973 there were,
more than 1,200 courses, and the numbers, as listed
by the Clearinghouse on Women's Stddies, were grow:
in`g rapidly.

Vet.) few of these cour ses have been offered to
prospective. ttkichers in schools of education. who
could, in turn, pass their knowledge and awareness
of women's issues on to their students.

The women's studie movement has bowl creatckl
largely ley and for youilger women. ActivtlArticipants
tend to more career than family oriented?. though
courses center more on women as a subject than op,
strict vocatitmalism. Many of the most active partici--
pants are undoubtedly the daughters and kin of the
suburban housewives who enroll in continuing oduca-

I
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tion programs or of the academic mid professional'
women Vho made their breakfrom suburban domestic
life somewhat earlier.

Solreat has been the demand'of won, for courses
specifically addressed to. them that 4eripany smal ,

private initiativ,es have thrived. A case in point is the
Womanschool, a small independent, nonprofit school, .

openedin 1975 to provide practical studies for women.
Its aims were modest: to recruit a few teachers with
a newspaper ad and hold classes in someones home.
The advertisement received 400 responses. 'A small
catalog-Was printed and 5,000 requests for "t' Were .

received within week. A classroom, was rented in a
New York college and the school opened,with ahnvst
600.registered students (at tuition of 810 per. credit
poi4). Among the courses offered were "Women in

:Managethent," "How to Manage your Own Financial
Affairs," "Great Part -time fobs and-How to Gerrhem";
no feminist Studies .or women's studies were included.
The school is not accredittxr;but credit for attendance
is given at a few itstitutions where the same students
are also enrolled.

.

Directions
The experiences of thtse 'special programs for and

ab9ut wpmen the need for change in fegular
acadel'c and professional programs'.at the under-
graduat and graduate levels. Especially kuiportant to
the fullpr and. more successful participation of women --
in thesie programs are: 1) class scheduling. stiited to
the needs of housewives; '2) academic and vocatioual
counseling; 3) part-time graduate studies; 4) a stan-
daidized,sqfem.''which will 'per lit full transfer of,
creditsl_earned in other institu "ons; 5/the abglition
of timelimits on credits earned ii6)outreachto recruit,
welcome, and orient women into predomitiantry male
studieg; .7) credit for life /experience; 8) credit for.-
independent sttiC. correspondence in lieu of class
attendance,.televisibn ,instruction; 9) the optional sub-0

150



)0,

156 Women i ducatlion

stitution of tests and examinations for class a tendance;
10) the organization of women's clubs withi the field
of study or profession; 11) the stibstitution of weekend
or one-week seminars for daily or weekly el ss atten-
dance.

In graduate and professional schools, won en have,
through'the Organization of groups within schools and
professions, sought to open professional training n
nontraditional occupations to larger nuMbers o
women.

I

The concept of the open university and the 411)h/el's ity
without walls gives women (and men) an opPortunity,
to shape their school hours to their work and domestic
obligations. An open university such as the national
(rne in Britain, whose success is now proven, peftnits
television, and correspondence instruction,, combined
with examinations and scheduled meetings
with teachers and seminar groups.

General' ducation Development tests, offering the
equivalent of a° high school diploma, and the College
,Level Examination Program of the College Entrance
Examination Board have validated the awarding of
credit by examinat;on in lieu of class 'attendance.
Examinat.ons in other specific subject matter, offered
in secondary and postsecondary schOols, would give
WOITICIl (and men) further relief from the obligations
of class attendance:

Beyond,these efforts to make education inure attrac;
tine, available, a. financially feasible for v,,omen,lies
it question relating to the vocational function of educa-
ticn: the unsettlod natter of the suitability of any
schooling to the acLualrmanee _of, any- job. The
natter is itinettled -because so little research has been
con.e oil this vital question, and t ecause the ,courts
a e not yet clear in their rulings. e .main question
is Can employers and job training rograms require
applicants tr submit school credenti Is that 'have no
proven ef fct on job perforinance? rt

Nor "has the equally vital question of the relevance
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of specilie school requirements for occupational li-
censes be4 more than superficially exp ,lored. , .

These matters were first brought into general dis-
cussion, and into the courts, bythe'civil rights Move-
ment and by blacks who felt they could perform certain
jobi for which they lacked school credentials. While
women generally havO higher : educational levels than
blacks,. they are still hand)" apped by some of the
artificial school requirement of many jobs, such as
some of those that require tl e Ph.D. ,

We -have given extensive attention in this volume
to the ways in which wome I may prosper vocationally
through the equalization' o educational opportunity,
adaptation of schools to th . special needs of women,
and the socialization of wiimen from early childhood
for group and collective,_ activity and for roles of
leadership and authority.' We have also

the
some

,attention to the job maIket itself, to the favorable
implict of full employment on women, the -need to

.eifoi..ce_the, law against; job discrimination, and the
need to restructure occ$ations and hours of employ-
ment to meet the special needs of women with families,
not to mention the vas1 national need for 'child care
'facilities. , i ,

.

Still, much reinains unsaid. Indeed, a whole, high-
lY sensitive area- of Women's activity and: education-
al need is uhexplored. This area has to do with
women's domestic role. In this volume we have seen
that women have assimiesl, or _been-assigned, a variety
of- roles throughout recorded history. These roles
'inclae: sexual\ and ieproductive; menial service func-
tions, . ibons as cleaning iclothes, dishes, living quarters;, -

skilled domestic taAs; as spinning, weaving, making
clothing; \skill& tarian labor,\ as gardening and
raising small: live ck. Among the most socially Yalu-
able and bistori a ly adVanced roles women have
assumed has bees he rearing and instruction of the
young.' This respo sibilitiy led eventually to the 'Pro-
fessional enlancipa ion Of women through teaching.,
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.

The c9ntempqrary world, however, has at one and.
the same time made the domestic role of women both
simpler and, at least potentially, more complex. The
vlst array of household labor-saving devices has great-
ly reduc d the amount of simple, menial, hard work-
that hou ewives must do. At the same .time, events
and the tcomplexities of modern life have greatly
increased her actual, and possible, home-community-
society roles.

An event-of the last century that is certainly of equal
significance to the growth of the economic indepen-
dence of women and the performance of work roles
outside the home has been the extension Of the rights
of full citizenship to women, including the right to
vote and run for political office. In a sense, the
housewife is especially well situated, in many cases,
to perform- these civic and political roles. Simply
enough, she usually has more time, if her children
are in school, than does the working woman. Not only
is she better able than the working woman or man
to carry on community, and political activities, but
such activities are, particularly well suited to her own
need.for highly flexible, self-arranged work hours. She
can also assume with some confidence that such
community functions are congruent with home arid
familyiunctions since they directly affect the welfarev

----cf community members. ,

Moreover, it is hardly an exaggeration to say that
tin' ultimate isimrce of authority and social power in
a democratic society lies in politics and public law,
for these are 'the control centers of all other ecromic,
educational, social, and cultural activities. WoinT who
are .unable to influence or reach. the highest 1.vels
of authority in schools or in business and, indutry,
can, through politics, gain access to all this and mo 3o

It is only regrettable that schools do so, little tc

Mimi)] NN oMen ,politically, to teach them skills useful
iii community a ,d political activity, to go much bey and
the narrow and highly traditional confine.; of home
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economics. Concerns for the domestic roles of women
have rarely even led to participation in the highly
successful, valuable, and complex consumers' move-
ment, with all its implications for family life and the
general social welfare.

At some future time, it may be that most women
will choose Work roles over domestic roles, if opportu-
nities are available to do so-. Even in that event,
however, the interim period may still findsa majority
of women.functioning in mainly domestic'roles. Given
that fact, would it not be worthwhile for educators
and women activists to examine the ways in which
that domestic role may '136 enlarged and enriched for
the betterment of both housewives and society?

If we choose to move in this direction,. perhaps we.
might also turn more attention to .another neglected
female majoritythe noncollege woman and the
working, class woman.

College women, professional women, and suburban
housewives have made v linable contributions to the
sexual democratization of our society, but to ensure
the completion of that democratization as well as the
'reduction of evenigher class barriers, suggests a need
to direct far more public resources to noncollege
women.

Strides in this direction may be made by introducing
women's studies into the Schools\ of education that,
train the teachers of noncollege women, and into the
elementary and secondary schools them,selves,, where
these noncollege women are enrolled.

The school, Mits. symbiotic relationship with women
over the years, has benefited women in their' roles
as mothers enabling. them to teach and guide their
own children. It has benefited them, in their roles
as workers, to the extent that it has sOpervised their
children while they work, offered them rewarding jobs
within the schools, broadened their intellectual hori-
zons, raised their aspirations, and given them the
certificates and vocational preparation that employers
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seek. It has also benefited women to some extent in
their roles as community participants and leaders.

Discrimination and sex -role typing, especially in
higher education and vocational education, have
handicappedwomenin their pursuit of equal opportu-
nities, but the law, the vigilance of women, and even
the consent of men, promise a major readjustment of
these imbalances. Women are no longer the giddy,
gossipy creatures described in pie-industrial essays.
Their work and their education have changed their
role, their character, and their consciousness. Nor are
the schools what they once were, before" the advent
of the educated woman.
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