< . ¢ . . L N
DOCUNENT RESUNE " '

[ 3

2D 127 232 ’ SO 009 331

TITLE Asia'in American Textbooks.. -~
INSTITUTION ASIA Society, New York, N.Y.
- SEONS AGENCY rord‘roundationq New York, N.Y.
PUB DATE May 76 _ ,
NOTE 37p.; For the full report, see ED 124 439
EDRS PRICE MP-$0.83 HC-$2.06 Plus Postage. : p
DESCRIPTORS *Asian History; *Asian.Studies; Bducational Needs:

Elementary Secondary Education; Ethnocentrisa;
Evaluation Methods; Evaluation Needs; Inforsation
Needs;.Language Styles; -National Surveys; Negative
Attitudes; Rating Scales; Sex Discrimipation; *Social
Studies; Stereotypes; *Textbook .Bias; Téxtbook
Content;- *Texthook Evaluation " .
ABSTRACT . . ~
. This report summarizes the results of an intensive
survey undertaken by the Asia Society to determine howv Asia is
depicted in American School textbooks. Over 100 scholars and teachers’
revieved 306 social:studies texts in ue in the SO states in 1974-75
to discover wvhat is being taught about Asia at each grade level. The .,
textbooks were designatied as either contributing to .n understanding
of Asia or distorting Asian realjty. This booklet describes various
textbook approaches. tc Asia: ‘the Asia-centered approach, the
Western-center2d approach,” the inscrutable Asian approach, the case ,

- studies apprcach, and the -ethnocentric approach which treats Asian

culfural achievemant in a negative manner.. Specific shortcomings

.noted in the textbooks include failure to provide Asian sources, ,
specific factual errors, sexism, and extreme ethnocentrisa. Overall .
ratings.and qualifications of authors and consultants are presented.

Also summarized are-the Asia Society's own conclusions and
recommendations for action as a result of their findings. Appendices
include references, textbook evaluation guidelines, and a list of the
readers. (Author/DB) ) ot )

*

*

AR L L A A
A Dccuments acquired by BRIC include "many itforamal unpublished

* materials not available froam other sources. ERIC makes .every effort
* to obtadn-the best copy available. Nevertheless, items of. mz. ginal
* reproducibility are often encountered and this affects the quality
* of the microfiche and hardcopy reproductions PRIC makes available

* via the BRIC Ddcument Reproduction Service (EDRS) . EDRS is not

* responsible for the quality of .the original document. Reproductions
*

*

supplied by S are the best that can, be mad® from the original. '
e e L B D g T U D YL N

L 2K 2F JF SE BF S 3

»




THIS DOCUMENT HAS

OUCED

TME PERSON
ATING 1Y POINT
STATED DO NOT NE

Ul OEPARTMENT GF HEALTH.
gOUCATION s wELFARE
NATIONAL INSTITUTE OF

*  ADUCATION

£

QEEN REPRO-

EXACTLY AS RECEIVED FROM

on ononmuuo&omom.
¢ OF VIEWOR OPINIONS
CESSARILY REPRE:

o
M S o ok re
N a ' .'
I~
N ‘ o 10 Nrmomet v <
o HSIH o ggteé;
) o 13 )ux AND ORGAMIATIONS OPEPATNG
* . s mbi i AGREEWENTS WITH THE NATIONAL N
it o (Ut T
. * s nu:n:m: :w! el COPYROMT
. SWENER
“Asia in American IextboE)ks |
. L . ) - .
An evalugtion based on a study
conducted by The Asia Society : N
with support from The Ford ~~ - .
Foundatlon - ‘ ‘
\ ‘ M
- ' °
N %
D . .
o~ ‘s
Q -
O i . .
% . . )
- - .




'

The Asia Society is a not-for-profit educational .

organization dedicated to.deepening .

Anierican understanding of Asia and

stimulating thoughtful trans-Pacific
, inteliectual exchange.

"

a -~
!

-

\

Copynght 1976 by' the Asia Society. Inc.. .
112 B. 64th St. N.Y., N.Y. 10021 :




Contents

_Introduction, 4
The Asia-Centered Approach 8
The Progress-Centered Approach 7

Social Institutions as Impediments to
Progress 8
The Importance of Economic Wealth and
Technology 9
The Western-Centered Approach . 10
Caténing up with the West 10
Confusing Westernization with
Modernization . 11
Praising and Descnibing by Western
. Standards 12
Emphasis on Asian Problems 12
India 13
China ., 13
Using Different Yardsticks 14
Europeans and Americans in Asia 15
Why Learn About Asia? . 16
Asia as Inscrutable or Exotic " 18
‘ ~

Eclecticism

Talking about Asians and the Asian
Experience

Negative and Ethnocentric Treatment
of Asian Cultural Achievements

Fajlure to Provide Asian Sources

Traveler's Tales
Westernization of Asian Sources

The Use of Case Studies |
Asia Through Western Eyes

Other Dimensions of Adequacy and
Accuracy in the Texts

Overall Ratings
Plan for Action
References
Textbook Evaluatlon',Gui&elines

Llslt of Readers

a
-

A
T,
? .

t .

e e

19

22

23
23

24
24

27

29 -
30
31
34

\'&




Y

Introduction

b4

Ths booklet distills the results of an intensive
survey of how Asia is depicted in, American

schcol textbooks. Conducted by the As:a\

Society with support from The Ford
Foundation. the study considered 306 social
studies texts in use in the 50 states as of early
1975 The books came primarily from state
and city adoption lists across the country. but
since some states and localities do not
mandate teaching about Asia, the list was
supplemented by additional tities supplied by
teachers who were using the books in their
classrooms. In this way the Society hoped to
conduct as complete a survey as possible of

-those texts in actual use 1n Ameritan schoo!s.

The books were read by over one hundred
experts: scholars of Asian studies. elementary
and secondary school teachers with Asian
specialization and experience in teaching
about Asia. and writers with a special concern
about how Americans see Asians.

The study was not the first to analyze
attitudes toward Asia in American textbooks.
but what distinguishes it from its
predecessors is its scope. believed to be the

most extensive ever attempted. and even more

importantly. 1ts methotiology.

To provide both a common frame of
reference for the readers and a tool for
quantifying the resuits. staff of the Society s
Educational Resources Asian Literature ‘
Program developed a highly defailed

evaluation guide with the assistance of
participants in a master's program in Asian
studies for teachers at New York University
and revised and refined it several times In
consultation with an advisory committee of
outstanding leaders in the fields of education
and Asian studies.
The questionnaire asked readers to respond
to a number of very specific questions on the
-fcllowing elements:

~

® accuracy and authenticity

® underlying assumptions and approaches
e attitudes toward Asian life and culture
and the use of primary Asian sources
such as literature, the fine arts, historical
documents, case studies, and similar
materials (referred-to in the evaluation ~
guide as humanistic’human interest
materials)

style and tone

format and illustrations

attitudes toward women

Readers were asked to document their
answers wherever possible by citations from
the texts and to indicate how they woutd rate
the books on an overall basis as suitable for
classroom use. . -

Since 34 of the oniginal 306 books turned
out to be excerpts from larger units in the
~. sample. the Society did not solicit complete

9 .

qualifications of authors and consultants _._




answers on these duplications, although it did
receive and tabulate data on the qualifications,
of authors and consultants for 302
texts—virtually-the-complete sample. In-
addition. because not every reviewer
answered every question. the number of texts
for which information is presented varies from
question to question. Data compiledjon
approaches and underlying assumptions
about Asta. for instance, reflected expert
opinions on 263 texts; thaton'thetreatment of
Asiar cultures and the use of primary Asian
source materials was based on 260 texts.
Every reviewer was asked to report on
accuracy and replies were tabulated for those
reports from scholars. 97 1n all.

The primary purpose of the study. however.
was not to produce a precise numerical profile
@n the Asian content of American textbooks It
was not even to pinpoint good or bad
textbooks. although this indeed was an
important consideration (By far the majorty
of the texts are a mixture of good and bad.)
Rather. the prnimary purpose,of the survey was
to catalogue, the variety of thémes and source
materials which can contribute to an
understanding of Asia. and on the gther hand.
those which can distort Asian reality. It 1s
hoped that this .dentification will serve as a
guide to publishers in the revision and
production of new texts. to textbook ajoption
committees as they select the books that will
be used in their schools. and to teachers'as
they teach ahout Asia in the classrooms

It took two years to condurct the survey and
compile a full report on the findings, copies of
which are on file at both The Asia Society and

“The Ford Foundation and in limited

circulation. In another sense, however, the
study has been in the making for nearly 20
years, almost the entire lifespan of The Asia
Society.

Founded in 1956 to deepen American
uncerstanding of Asia and stimulate
thoughtfultrans-Pacific intellectual exchange,
the Society early undertook two important
tasks. One was to produce guides for teachers
to books, paperbacks, films, and other
supplementary educational matenals about
Asia. The other was to search out Asian works
of literature.. find experts to translate them.
provide editorial services to translators,
encourage the publication of the works In
books and literary magazines. and promote
their dissemination through readings,
conferences. radio programs, and other
means. s

A logical second step in both these
long-term efforts would have been to develop
Asian literature selections that might be used
to supplement social studies courses on Asia
in the elementary and secondary schools. It
became apparent, however, that before the
Society could create such materials. it must
take thorough stock of the social studies texts
themselves to find out what was being taught
about Asia at each grade level. This report
summarizes the findings .

n
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The Asia-Centered Approach - E

]

Every textbock approaches Asia with a set of
attitudes and assumptions. explicit or implicit.
conscious or unconscious. The study also had
its own basic point 2f view—one that it shares
with many. if not most. cultural S
anthropologists. To understand a society one
must assume that its cultural system is based
upon a coherent set of values—in other
words. that commonly held patterns of
thought and ways of acting ' make sense” to
the members of the society Conveying the
reality of the society. then. becomes a matter {
of descnbing it in such terms that its pecple
seem “‘normal” and “logical.” Attitudes and
actions that may appear to an outsider to be
shortsighted. senseless. self-destructive. or
even bizarre, become rational when viewed
from a vantage point within the society.

While this approach avoids the conclusion
that the members of another society are
strange or stupid. it does not lead to the
conclusion that they are ' just like us * either
But 1t does enable us to empathize with the
people of that society. to imagine something
of the way they feel. think. and look at the
wolld.

One textbook. for instance. employs such
an approach in explaining the morning
rounds made by Buddhist monks in Thailand.
It begins its account by stating that “one of
the most common forms of giving 1s feeding
the Buddhist monks. who live on the
generosity of the community ** The text helps
the student to understaiid this activity as very
different from begging 1n a Western society by
going on to say that the monks ‘do not ask for
a contribution. and they receive one in
sdence. It 1s rather the giver who states his
thanks for the opportunity o gain ment
through performing a good deed **

\ 7
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A textbook employing what we shall call
the Asia-centered approach * does not

describe a Japanese home as lacking in the
furniture and solid walls with which we are
familiar. but tells students that homes in
Japan are designed with a simplicity of
furnishings and a flexibility of space so that
each room can be used in many different
ways.

Such a textbook does not recount
19th-century history merely in terms of the
Chinese refusal to trade with Europeans or the

" morality of the opium trade It also discusses

the traditional Chinese tribute system of
foreign relations and then describes what
followed when Europeans rejected the
Manchu system of foreign relations."?

Attempting to get beyond the alien and
exctic surface of another culture. one
textbook employing an Asia-centered
approach explains to childrer that Japanese
people prepare and drink tead ¢n a special way
and then asks. ““How nught you feel if you
went to Japan and you were the only person
not sitting on the floor to eat?” Such a
textbook helps children to lift their cultural
blinders by asking. “Why is this kind of
behavior strange when you think about doing
it in the United States. but not when you think
abowgt doing it in another country or in a
Japanese restaurant?” It reinforces the child's
conclusion by pointing out. “People have
learned to do different things because they
lIive 1n different places, These things don't
seem strange when everyone else does
them.”3

The Asia-centered approach appears in only
30 per cent of the book#in the study and
predominates in only 18 per cent




Far more frequeéntly than the Asia-centered
approach. textbooks employ one or another of
a cluster of value judgments that can be
summarized under the heading of the
progress-centéred approach. In this view.
which was that of 71 per cent of the texts in
the sample. change 1s good. necessary. and
histonically inevitable The story of man 1s
one of progress.” as one text puts it.

A reader found eight examples from one
elementary book on India alone. Among them

-

were the following: “'Its people are changing .

from ofd ways of living to new modern ways
“‘Rural India 1s changing, though slowly.”
"Some villagers are learning how to run
dairies They learn how to make the milk safe
to drink. Many other villagers go to industrial
tratming schools They learn to use the
machines in India’s new factories They stop

being farmers..They begin:to lead a new Iife.”".

“All these things mean that the people of Irdia
have a good chance of keeping their freedom
during the trans:ition to an up-to-date way ol
ife 4

In Socral Change and History (Oxford
University Press. 1969) the sociologist Robert
Nisbet has pointed out that Western thought,
followtng the Greeks. once assumed that
social systems are biological organizations
‘that are born. grow to matunity. and die. Since

-

the time of Augustine the West has tended to
believe that cultures and societies grow in a
straight line and develop by stages into higher
systems. The view that social char.ge i1s
purposeful 1s no longer confined to the West,
however. On the contrary. many Asians

now emphasize the importance of -
development for their own societies. The
danger is that the criterion of progress can be
applied 1n such a way that ihe enduring
cultural values of a society—any society--are

'distorted or neglected If this happens.

tradition (because 1t 1s old) may be regarded

. as existing 1n quaint juxtaposition with the

new rather than interacting with it:

“Rocket experts ride buses alongside
Indian mystics. Sacred cows share the streets
with automobiles. Indian industries produce

tractqrs. yet millions of peasants still use

wooden piows. The conlrasfs are endless ™

Other texts describe modernity as
challenging. conflicting w:th, or contradicting
tradition:

“Some of this will become clear as we
examine conflicts between the new ways and
old in the family. the position of women. and

the social classes.~*

Some textbook writers find the interaction
of past and present simply perplexing

3




Chiyo s youth had been a rather confusing .

combinat.on of Japanese tradition and
Western modermty * *

In citing passages like these from the texts
some réaders added that the dichotomy
between tradition and change 15 based on
superhicial definitions of the two concepts

Modernity pointed out a reader of cne 28,

me:uoned in connection with the strivings of
Southeast Asian lea:iers here and there. is
charactenzed imphicitly as consisting of taii
buildings electnicity and air-conditioning
The comptexily of change s not rea!ly brought
up at ali

‘One way of presenting change that
recognizes continuity
History would seem to indicate that in
all societies change has taken place at ali
times. But in the process, past and
present interact; cuitural traditions are
not destroyed. they are transtormed.
Tne foliowing exampies from a text
assumes a constructive relationship
between modemity and tradition:
Maoism was deliberately invented to
replace Confucianism, but in many ways
it resembied what was displaced.
Anything eise would be strange. for Mao
was educated in a traditional way until
his twenties, when as & young collieye
student he first met Lenin's ideas and
began his career as a Marxist. Other
" Chinese Communist lesders, as well as
many of the rank and fite, have a similar
personal history. Massive carryover from
the Contucian past is, therefore,
inescapable, even if doctrines have been
officially and fundamentally changed.*

Social Institutions as
Impediments to Progress

When tradition and modernity are seen as
antithetical. traditional sccial institutions.
especially religious ones. become obstacles

to the modernizing praicess. whether
economic, social. or poliical. Readers found
these examples, among olhers In the texts:

religious behels and Iack of educat:on
make progress slow.""? .

‘Thus industrialization and modern
agricultural techniques were siow in corming
to the Indian subcontinent—partly secause of
the firm hold tradition kas on the way of life of
the people +'°

The attitude that Astan social institutions
are'impediments to progressswas found by
readers in 63 texts. Most of the examples cited
by readers centered on Hindu beliefs about
caste and animals. The texts tend to regard
caste as an obstacle to nationalism er
democracy or as a cause of economic
deprivation:

"India 1s a democracy. In a democracy. ail
men are created equal. The caste system does
not /it in with the 1dea of a true democracy """

“This system has made life a hopeless
mightmare of toil and unspeakable poverty for
countless millions of India’s people.”*?

Following this line of thinking, teacher's
guides and questions at the end of chapters in
student texts frequently suggest (hat students
sompare the casle system with racial
segregation in the United States.

Many of these texts also lament the Hindu
willingness to take the hves of a vanety of
creatures ranging from cattle and monkeys to
snakes and siikworms. A classic expression of
the attitude of these texts toward Indian
treatment of the cow, for nnstance,Z:ates

{h?ehrul also had to fight ancient Hindu
customs. These customs often hindered
India’s economiic progress. One of these
customs were the belief that the cow was a
sacredanimal. .. Hindus do not eat beef. and
the cattle served no useful purpose '3

In answering questions on accuracy in the
texts, scholars heavily criticized discussions of
caste and cattle for their failure to retlect the
great diversity of views about these elements
of Indian culture The scholars pointed out
that thesetreatments of caste confuse 1f with
class and neglect the fact that castes and ther
relaionship have been in constant flux’
histoncally and that their underlying




p‘nncnples are readily agaptable to modern “Like its hlslory and'its people, lhe leanese .

conditions - As one reader argued. ‘a caste government 1s interesting. but easily the most 0
system makes for a division of labor. a high mlereslmg thing about Jagqn 1sits -
degree of interdependency (and) promotes economy s
solidanty by requining exchanging and “The followers of Zoranste) Irom ancrent
distribution of°qoods and other resources Persta. are called Parsees. Though there are”
among households of ditferefit occupation only about 200.000 of them 1n India, they are .
taste. angd economic class . :mporranl as busmessmen. 6 »
. . - The questionnaire dnd not"ask readers to .
. .- comment on the texts specitic attitudes
m ::::?"‘ toward technology. but some readers make a
special point of describing a book's tendency
An exception 10 the rule, pne text was to place great emphas:s on. or faith in.
Cited a8 expressing far more acturately technology As evidence they gave examples
the part which the cow plays in the' hike these ‘. .
indian economy. The text included a . °
poem by indian, R. K. Narayan: C Modern science. technology. and
e N . medicine can pravide the means {0 improve .
LM?W'J:” Ml : \Q;':k:: “ the quahty of ife for the Indian people. ' S e
My dung is ag fuel use Ragi television and ;e airplanes are
J Algo t0 wash floor wall: bringing the bilhons of peopie on earth closer - . N
Or bumnt. becomes the sacred ash together ™ '
on forshead. \ You can see ciearly now that the farmers of
«  When dead, of my skin are East Asia have lagged somewhat behind those
ssndals made. 1 many other lands But they are not standing
Or the bellows at the bhcksmnt)\s stil Here and there. men are’learning about
*fumace; \ new crops and new ways of canng for the oid.
Of my bones are buttons made . famiiar crops A few new machines are
But oi what use are you. O Mm" e . comung into use For example. the picture
Two argued that a text moght . above shows 3 new way of hfting water to ‘
discuss thore plofitably by \ irrigate a rice held Thus ts Tharland From
consideri¥) how 1t gives meanihg and - . such simple beqinmings. @ new kind of
security t9 life They suggested looking [’:!;:tn/::’q ;3:2 js’t’iv;:?y‘ ?f Ife may take shape.
nthoadv tpges and disadvantages of a ]
‘ society b::cd on the indian dharma . Americans use more machines thaa any
(duty. seen as function of one's siatus * 7 other peaple in the world These are found in -
level) rathor than on competition cffice buildings, factories. homes. and many
K vther places With these tools and machines.
Americans make many good things for .
people Think for a moment of the machines
and tools n your home and school !n your
. hrme there may be a can vpener a toaster
The Importance of Economic and a refrgerator <
Wealth and Technology
- : . Readers did not indicate that they thought it . :
Aas wrong 1o emphasize the importance of
One ot the resuity oF < QT Miston, in terms improving the quality of ife in Asia But they
of progress 110 placs great emphasis on reported that the books in which they found .
econcnmc conditons and technalogical . these and similar examples showed no
Advancement Tealplews tend 10 spoak aboy! anareness that technology can be a mixed
nations and people m terms of ther matona! lessing bringing problems as well as
wedlth or posert, advanlages
. 190




- The Western-Centered Approach

o

- -~

- .

Many of the preceding quotations from the
texts not only suggest that the proper
perspective from which 10 view a society 15
*how far along it has come on the road.to
progress  They also assume that in Asia
progress by definition must follow the path
it has historically taken in the West. The
basicaily ethnocentrnic character of this point
of view has been analyzed i1 The Modernity of
Trad:ition by sociologists Lioyd 1. and Susanne
Hoeber-Rudoiph They argue that The hs
and reaiities of Western expenience setthmus
to the sociat scientific imagination. and
modernity becomes what we imagine
ourselves to be This approach 15 one of a
closely related cluster of Western-centered
altitudes that occur in 76 per cent of the fexts
and form the exclusive approach of 56 per
cent of them
It could be arqued that some Asians would
share a belief 1n Western technolog:cal
political economic. or social supenonty
Nevertheless 1t 1s ore thing for an Asian to
hoid this belief. it 1s quite another for it to be
the oniy point of view presented io American
school students by textbook authors

- 1li

. -

“Catching up with the West"
' }

Most frequently {in 99 out of 263 fexts)
Western-ethnocentrism takes the form of
portrayina Asia as catching up with the
We_st‘ .

“Once Europe developed machines and"'
mastered the use o! power to run these
machines. :SfXWesr forged ahead rapidiy.

Now, Yelatedly. the countries ofthe Orent are
trying to catch up.”! .

“In the twentieth century. the peoples of Asia
and Africa have come alive. Theff have
adopted the pationalistic creeds, the
democratic ideals, and the modern science of
the West. and they have demanded freedom
from impenal rule %2 =

Western civilization developed in Europe

among men of the Causasord race. This fact
tended to give Caucasoids a bel:ief in their
own superionly. because they had better
ships. weapons. and technology than the
non-Caucasoid peoples they conquered But
Western civilization s a cultural factor. not




something biologicat itcan be learned, and s °
being iearned. by people of eve ry cace.
Western civitization 1s becormnng worjd
ciwvihization The races of man are competing
or. better. cooperating more and more on a
hases of pqualyy

Confusing Westernization with . *
Modernizatio_n <

In some books (28 i the sample) a Western
orientation 1s refiected mn a falure 10
dist-quish Westermization  and

modermizabion  In guch examples
modermzation  Westermzation  and even
mdustnahizatiogieere used interchangeat Iy as
! they were synSgms Refernngtoa -
pRotogyaph in a studen? text the teacher s
quide for iMstance -shggests that the )
~ attention'of the students he calied fo the fac!
Nithat the tather in the Japanese family s
neanng tragitiorg! dress ahie the other
membders of the fam.y are dressed 10 modern
ciothes # The reader who cited this example
pointed out that ‘the modern ciothes
réferred to are Western clothes  He addeg
hat the kimann aorn by the father in the
photegraph s ne closer 1o Japanase clothes
of a few centuries ago than the Western

clothes worh by oler family members are 1o -~

Western ciothes a few centurics ago Both
are modern adaptahicns
Vther readers did not find an exphcit
«dentificatidn of  Westermization, with
modermzation  but argued that it was often
ymplted as 0 3 tea! which said that the Indian
Government betisved that .

India s enormous pfoblems of tiiterdcy
powerty and a very low standara of lnving
could only be tesolhved by folloaing the
currents of industnalization and
modermzation courses already travelled by
the Western demoacracies ¢

Readers point cut that such treatments fail
10 take into account that Western ideas are
actually adapted by Asians not slavishly
copied that Astans have also borrowed from
Asians and that this has occurred to a far
greater exten! over a much ionger period of

~

time (witness the seminal impact of Chinese
and Indran civilizations on most of the rest of
Asia}. and that Asians have also infiuenced the
West While texts describe 19th-century Japan
as alternately modernizing or

Westernizing  fog instance. they fait to note
that at the same time a passion for

Japonhaiserie was sweeping the arts of
Europe N

.,

L "

A perspective on Japaness imitation «

frequently
imitating others. *The question of
whether or not Japanase cuiture is all an

‘imitation’ of Chinaror the West is 2 Jough
0ne 10 deal with," he said. "k depend¢
on what one meang by imitation, and
particularly on what value one ascribes
10 it. At worse, imitation is parrot-like
mimicry; atbest, it's a truly creegive
adaptation and eventual assim.iisdon of
the high achievements pf another.  ~

“The Europesn peoples are 30 diverse.
and they fade off so délicately. in time
and geography. into the vast resches of -
Asia and the Near and Middie Eagt.-that
the whole isdue of ‘imitation’.seems
never {o arise. This is 30 because mutual
influences have been 30 continuous that
they'nbnnmmfcibb:wmo
notion ariees that the ‘Western' culture
1S and aiways has bean essentially
homogeneous t00, and 30 I ali of Asia
on into Europe and acroes the
“Straits.

.1t the meantime, though, Japen js s
long way out in the ocean, and whenever
she opens herseif to foreign influence.
she gets caught red-handed stealing
goodies from somebody eise’s island. Of
course, the tycoons on the other island
are very magnanimous about it. and the

. more 30 since they've forgotten what
clever imitators they once were :
tHemsaelives; or stili are.” :




Prausmg and Descnbmg
by Western Standards

-
-
”

A very effectiva method of introducing new
matenal to stud®nts ts to build on situations
with which they are already familiar.
Unfortunately. if applied to the study of other
societies. this otherwise excellent =
pedagogical device can_easily slide over into

ethnoqgntnsm. . N

Japanese children study much-the same
- things American chiidren do. English is aiso
taught Japanese boys and girls even enjGy .
many ¢. the same sports Americans do. such
as baseball. tenmis and swimmugg.” %

“Ice cream is a favorite in the United States’

and 1s becoming a favorite-around.the world.”
“{caption for-photograph of Japanese boy with
" 1ce cream and baseball glove)¥

Readers'argued that comparisons like these
and others they found in the texts assumed
American technological. golitical, economic.
sartorial. athletic. or even culinary standards
as goals to be met Some examples can be
downnght condescendmg

Japanese ocean Iiners are operated w.th
+  great efficiency. Thewr ships which carry
passengers to the Onient-ate qurte as
comfortable and safe as those of any other
nation ~%

What readers objected to in these well-
intentioned compansons was the assumption
that Asian societies are acceptable to the
extenl that they are reflegtions of our own.

Emphasis on Asian Problems—
Neglect of Asian Strengths

i

Although textbooks sometiraes use Western
yardsticks in an attempt to promote a positive
(f sometimes condescending and superficial)
portrait of Asia, they more often use these

-

standards to project a picture of technological,

economic. political. and social
. underdevalopment * Readers were a§ked by

s

-

» the ‘evaluation guide tp note whether the

differences between Asian and Western

* nations were explained in such a way that
there is an emphasis on what the Asian
sociefies do not have and whether there was
an overemphasis on the poverty of a country
oraréa. The range of examples they offered in

* return was very great. Some show the very
subtie form, which Western ethnocentrism can
take:

“There was no bread or meat, no milk or
fruit. no toast or jelly-—just plain oatmeal-like
porridge.”™
nations)

“Farm families. like Siamet’s. do no! use

(From a book on the emerging” ‘

knives. forks, or spoons. as you do.”" 3 (Froma’

book on Indonesia) ;

By far the majority of the examples.
however, depict Asia as a place of unrelieved
misery. with insufficient food. flimsy houses.
little eiectricity. a low income level. a short life
span. poor health care. few machines. low
literacy rates. {oo many people. and inflexible
sbcial and polmcal institutions. Here are some

typical examples of what the readers found in-

89 out of 263 books.

In Africa and Asia. millions of people live in
small huts that havg less protection and less
comfort than the huts of Europe in the early
Middle Ages. These pecp!e do not have any of
the conveniences made possible by electricity
and gas.”™

. most (Indonesian) villagers have no
electricily in their homes so titey have no
radios or television sets for entertainment.

" They have no books or magazines to read
either.”3?

These descriptions are not necessarily
inaccurate. But by assuming that the social
and material aspects of United States culture
are universal norms of the good life, texts.
describe Asian societies from the perspective
of what they do not have. The readers’ chief
quarrel was that this viewpoint offers a very
one-sided look at Asian countries. Many of
Asias huts, forinstance. exist in places of
year-round warm climate—unlike medieval
Edrope. In a typical village in Java. where

Imost half of Indonesia s people live. people
might watch dramatic presentations of the
Mahabharata, the Ramayana. ‘or indigenous
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Javanese e;;ics; that Iast 12 hours at a time,

-and in many a village every male can play
. some instrument of the gamelan orchestra.

Similarly. the following textbook description
of regimentation in China_gives no hint of the
satisfactions that Chinese living in the
system may find for themselves:"

“In 1958, Mao launched ‘The Great Leap
Forward.’ This was probably the most extreme
example of communization in history. China’s
hundreds of millions of peasants were
gathered together on huge farms called
communes. They were organized into
brigades to work in the fields, ate tegether in
community dining halls, and slept in large
dormitories. Before and after work, they were
required to attend Communist lectures and
drillin the militia. Each commune also had to
establish and operate small steef furnaces or
other small industries. City peaple were
subjected {0 similar treatment. Many were
sent out to work in the comm “nes or were.,
drafted for labor on huge pu.. ¢ work
projects.”3?

india

Perhaps of all the countries. textbook
treatment of India most reveals negative
attitudes. The stench of rotting garbage and
the pall of disease and death hang over many
of the passages excerpted from texts by the
readers. The following example sums up the
grim image that is often evoked:

“Death in Indra comes in so many more
ways. A playful nip from a rabid puppy. a
burning fever, a.gnawing belly. a leprous
hand. . .. Perhaps in no’other country is it so
easy to talk about Iife and death, about God
and eternal salvation, as it is in India.”34

Since textbooks depict India's economic
and health conditions with so harsh a brush. it
was perhaps all too likely that they would
make incorrect or negative inferences about

the role of the caste system and the
multiplicity of languages in India

... the village people live in "another
world * Many of them have barely heard of
Gandhi or Nehru. Many of them are sick and
cannot read or write. So many different
languages are spoken that Indrans have a
difficult ime communicating with one-

-4
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another. Many are terribly poor. The caste

 system still divides the people. though it has

been outlawed by the new government."3

One-sidedness and inaccuracy-by-omission
are also at the heart of a textbook discussion
of technology and transportation in.India:

“Most Indians living in village India find
machinery difficult to control or understand.
Machines are a mystery. The automobile 1s a
constant source 6/ wonder to Indian peasants.
Westerners who ride in cars almost from birth
on learn very quickly that in order-to stay on a
truck as it turns a corner, one must lean into
the turn. . . . Many villagers in India so rarely
ride in vehicles that they fail to correct for this.
.+ . In learaing to drive an auto, they find 1t
afficult to go around curves smoothly. At 35
to 60 miles per hour, they are constantly
overturning autos, trucks, and buses because
they find themselves going off the road and
jerking the wheel in order to frantically make
the last-second adjustments necessary to Stay
on the road.” Having set forth the “,roblem™
the textbook offered the following *"solution™:

“Time and practice, of course, solve this
problem. Americans started with slow-moving

- Model-T Fords and. as a nation, over the years

built and became adept at driving cars
traveling at sixty to eighty mile-an-hour
speeds on modern four-lane freeways. Indians
are being thrust into the automobile age
without a corresponding Model-T phase."%

Stated the reader who found this example,
“The implication is that Indians are
completely unable to handle technology It is
not mentioned that India is the sixth larg 3st
industrial power. Furthermore, Indians are
able to keep automobiles running which
would be on the scrap heap elsewhere.”

Charges of.une-sidedness as well as
inaccuracy were also teveled by readers
against treatments of 19th-century Japan and
China. which are often portrayed as stagnant
until contact with the West. )

[

The People’s Republic of China

Readers particularly objected to the
inaccurate treatments they found of the
People’s Republic of China. The following
example 1s typical of the out-of-date economic

-
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information they discovered in many textbook
discussions of China:

“'Fhe beggars at left illustrate the hunger-of
China’s people. Given all these conditions.

disease spreads quickly. The Commumst
' government has been unable to solve these
problems that have long plagued the
nation.” ¥

Communes are a failure . . . there 1s good

reason fo believe that the average Chinese is
not getting enough food to keep healthy. and
11 many cases even enough food (o keep

diive " *8 (This same text. which was published -

in 1974, also said that China was “poor in
petroleum ')

While some texts do report economic
progress mad : by the People s Republic of
China, they {requently describe it grudgingly.

The communist Chinese have tried to
combine these small farms into large
agricultural cooperatives. with modern
machinery and methods. So far, however.
these methods have not been entirely
successful. But progress has been made. and
agricultural production in China has
increased Y

Economic desperation is seen by the texts
as the rationale for acceptance of political
restrictions. which aje sometimes described
as having been achieved through tricks and
deceptions rather than motivated by social
goals.

Everyone would live happily ever after.
While thes2 were mainly empty promises. they
found sympathelic ears in a country where
poverty and war haa destroyed all other hope.

The newly ‘hiberated’ peasants were
drganized into ‘mutual aid teams.’ The
peasants were lured by promises of what they
longed for.”4°

Using Different Yardsticks

The eradication of poverty. hunger. d:sease.

and social injustice are worldwide goals. No
reader quarreled with discussions of these

. problems whese they exist provided the texts
dd no) concentrate on them to the exciusion

of the positive side of Asian life. But readers
did object to the assumption of American
social.or economic standards behind the
giscqssions of Asian deprivations:

“If you were a Srahmin, could you go to a
movie with a Ks:atriya? Think of some
Americans who started life as farm boys or
poor c#y boys. and became presidents of the
United States . .. Could this happen in India
under the caste system?"4

‘The (Chinese) government has not shown
agreateffort to improve the living standard of
the individual."*%?

Charging “gross unfairness,” the reader

who cited the second of these passages said,
‘I am afraid that the author means Western,
American standards of living when he uses
that term.” Similar examples were found in
other texts which emphasizi:d the absence of
cars in China without regacd for the fact that
two cars for every family is not the national
goal of the Chinese themselves.

Reader$ argued that using standards such
as life span or number of cars can produce a
favorable picture of the United States and a
dismal one of many countries in Asia.
However. concentration qn the problems of
our society, such as pollution and high .
consumption of irreplaceable sources of
energy. could easily reverse the image. Indeed
it1s ironic that these standards should be used
to derogate Asia just when we are beginning
to wonder whether they are fully valid for us.
Reports from readers, questioning whether it
is right to continue to glqrify the use of the car
and electricity. pointed up how texts lag
behind recent public opinion.

Readers also discovered that the picture of
Asia se! forth in the texts was sometimes even
more unflattering by comparison with that of
the West because Europe or America had
been painted in unrealistically rosy tints: -

“At a ime when Europe was rapidly
entering the modern age and new nations
were rising. Japan was still living urider
feudalism.”43

Remarked the reader. "This attitude is taken
for granted by a lot of people and by a great
many Japanese indeed. Nonetheless. | think
it s unfair. Japan in. say, 1800 seems to have
been a good deal mure lively and ‘progressive’
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owner of the house to wish him well and
sample some of the special treats he had
prepared. It was arf occasion Iargely ) -

(i this 1s what one wants) than is generally
supposed and Europe and Amernica were a
good deal more grubby than we care to
remember

How might a text discuss.a technologically

less developed society
. " in a sympathetic way?

It is possible to compare our way of
life with that of tochnologically less
advanced societies in a way that does
not make them (or us) sound inferior. It
is even possibie to show that very
positive values exist in sucl) societies.
One textbook does this so well that we
quote it at iength:

"“The standard of living in rural
Southeast Asia, from our point of view,
might seem only slightly above
subsistence level. We would find it

~ dilfficdlt to live without running water,

’

refrigerators, package foods, and the
host of conveniences surrounding us.
The typical one or two room dwellipgs
made of bamboo and paim leaves would
strike us as interesting to visit but _

impossible to live in. The privacy valued

by most Americans is not part of the
Southeast Asian peasant's life. Life is
simple and. consequently, needs are not
so great The compelitive drive which so

- . ,dominates our urban, industrialized

society is largely lacking in the peasant
socicty of Southeast Asia. It is interesting
that even most of the games played by
young people are non-competitive in
nature. .

"Due to the relatively small size and
interdependent nature of the wllage
rural life tends to be typified by
"harmonious community relations. They
mclude a democratic election of village
offices. cammunal plowing and land
ownershlp. and various forms of mutual
ald Nearly an entire village participated
in the dedication of a pew house in a
small village in Northern Thailand
recently. Hunters went into a jungle and
shot a wild boar which they contributed

" lo a village feast. Most of the members

of the village came to pay a visit to the

foreign to our experience, but one with
which our early forefathers had more in © ]
common. In fact, it was not totally ’
unlike an Amish barraising in our own

country today."” .

“"Again, in another place, the same text
explaing (ke ditferences between iife ) X
\yith machines and life surrounded by .
nature without making either seem lees . ’
satisfying trom a human point of view:

“Many of us in America have grown up
in a highly controlled environment.
Modern machines have eased the
burden of physlccl labor; lighting and
heating systems enable us to siter the
pattern of hot fo cold, light to darkness; :
and modern modes of transportation and ' —
communication have vastly retiuced
conceptions of time and space. Qur ‘
industrislized, highly mechanized worid
view greatly.conditions our behavior and '
attitudes. . . . While modernity is . " .
beginning to change life in many
parts of rural Southeast Asia, these
societies are still iargely traditional. The
forces of nature which determine the
successful rice harvest are to be
placated rather than controlled, and the

" major values of the human community *

" are still centered about the family gnd . ~
religion, The most important .
celgbrations revolve around the -

. agricultural calendar, significant
occurrences in family life such as
weddings and funerals, and the major
religious events of Buddhism, Islam, or
Higduism."44

Europeans and Americans in Asia

133

Some textbooks not only descnibe Asia from
a Western point of view but also magnify the
historic role of Americans and Europeans
Readers reported that 48 books 1n the sample
either discuss Asia prnimarily in terms of its
contact with the West. so that 1t is seen as
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merely a stage on which some of the drama of
Western history unfolds, or give a
disproportionate amount of attention to the

.West by comparison with Asia. So-called

world™ history books are particularly

. susceptible to this flaw. Two thirds of the
world’s people live in Asia. Yet the average

amount of text devoted to it in the 42 “world"
histories in the survey is 15.6 per cent.

But most frequently the glonfication of
Europe and America takes the form of
showing Westerners as helpers in Asia.
bringing technology. government. dnd
secunty to the area. The colonial period. the
occupation of Japan after World War Il. and
the assistance rendered to Asia through AID.
the Peace Corps. and Qur military
establishment are usual topics for textbook
writers who. in the judgment of the evaluators,
discuss only the Western contributions to
Asian life and fail t0 mention any Asia
intiatives and strengths at all

“During the many years the British”
occupied India, new 1deas and ways were
introduced. The British contributions to India
were railroads. scheols. and a European form
of government Under British rule. the people
of India also learned a hittle about *

manufacturing.” 5

" The occupation authorities instituted many
significant changes in Japanese Iife. Japan
was given a democratic constitution,
guaranteeing the people the right to
patticipate in their government. Women were
given the vote . . Schoolbooks were
rewritten to teach Japanese children the ways
of democracy The Japanese people have
taken enthusiastically to their new form of
government, aad to the new freedom in their
personal hives.” 4" '

"With Western help, American surplus food.
and :mproved transportation. the devastating
famines of a few decades agoe are currently
being thwarted .

"Red China 15 using its growing power
throughaout the region. . "™Jf they (nations
trying for democratic formspf government)
fail. much of the Far East will be closed to the
people of the free world. American soldiers
and arms have been sent to Southeast Asia to
help keep South Vietnam free of
commun,sm.’ 4%

<

None of the readers argued that Western
contacts with Asia be ignored or that
humanitanian motives are not also operating
along with those of self-interest in our post-
war activities, in Asia. Thay do beleve,
however, that a more balanced view would
lessen the impression of Asia the weak and
America the powerfuls

How a more balanced presence !
might be achieved

Textbooks might achieve balance in
their description of the Western
presence in Asia by'considering Asian
experiences under colonialism and
United States military and economic aid
in the period following World War li. The
books might discuss Asian initiatives
toward development as weil as
Waestern ones. 4

Why Learn About Asia?

The emphasis on Asian weaknesses and
deficiencies in the majouty of American texts
might [ead one to suspect that in the eyes of
many lextbook writers, a §:scussion of Asia 1s
merely a device to teach students, by
comparison, of the blessings of the American
way of life. Such indeed was the explanation
given by one teacher’s guide that explained its
objective as enabling the pupil “‘to appreciate
the basic American values which make the
United States distinct from other nations.’ 4*

The readers had no quarrel with this
purpose as a valid educational goal for
American school children. They merely
questioned whether it should be carried out in
the context of teaching about other societies.

+Must the United States be praised at the
expense of other peoples?

Readers also found éxplicit reference in 33

of the books to another argument for studying
Asia, that of Americah self-interest:

"If we are wise, we shall realize that nothing

tmportant can happen in any part of the world
(even Asia) without in some way alfecting us.
* t

¢
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It will make a difference to us whether Asia
has peace .
“We may not care to get mixed up in the
prablems of government in India or Southeast
Asia but it will be to our interest that those
who do have responsibility for those things
shall be our Irierids. and that the native people
of those distant lands shall be able to live
peacefully and happily with as democratic a
government as they are able to manage ***°
‘First. by helping the less-developed
nations raise theur standards of living. we are
creating future customers for Amernican goods
and those of our European allies Second.
most of tius country's leaders believe that

'

4 .
people who are well fed and well clothed are
more capable of resisting the influence of

“eommunism.”s,

« Itmay be true that some part of Asia is vital
to our security. It is undoubtedly true that a
peaceful and prosperous Asia Is a better
customer for American business. It is also
undoubtedly true that the world 1s becoming
increasingly interdgpendent. All these points

* 'may make excellent’arguments for selling
technical and military assistance programs in
Asia to Congress and the American taxpayer.

- But readers argued tl.at quotations like those
cited abave present Asia in a Western-
centered. rather than Asia-centered. context.

.
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Asia as Inscrutable or Exotic .

The progress-oriented and Western-centered
approaches are not the only pnes which fail to
present Asian reality fully Regardmg Asia as
inscrutable—once a common attitude amon
Westerners—also fails dramatically the first
criterion for interpreting a society: to reveal it
as 1t 1s to its members. One teacher's guide
suggested that Asia might be depicted initially
as strange to stimulate student interest. But.
as the reader commented. the goal should be
to demystify Asia

Presenting Asia as exotic aiso fails to reflect
the full humanity ol its people by makmg them

. seem alien and other than us In a textbook

on the Philippines. for instance. one ethnic
group. the Moros. 1s described Solgly in
terms of its colorful dress in an anthropology
text for y t?unger children. the student s first
introduction to any Asians 1s to a group of
headhunters .

India. where the Nagas tive. 1s 1 Asia Asia ~

1s the largest of all the continents About haif
of the worid s peopile live in As:a.
<

Breathtakingly juxtaposing a famihar
situation (having neighbors) with the tearfully
different. the textbook then asks the student.

How would you like to have headhunters for
neighbors? 5% |t goes on, 1n 2 description of a
Naga village. to suggest that the child would
be scared silly by the sight of human skulls
hanging ail over the place

Another text'emphasizes the strangeness
and exoticism of Hindu religious practices (and
errs in the use of Brahma. the name of an
individual Hindu derty. instead of the correct.
Brahman, meaning the universal spint)

»

They worshiped theusands of gods and
offered bloody sacrifices to them. They
became fatalistic about life. passively
accepting the evils about them. Fanatical holy
men achieved fame by hall-starving
themselves or by performing incredible feats

td
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hke.lying for years on a bed of nails. In such
ways they hoped to free their souls from the
burden of flesh and to become one with
Brahma "9

Readers reporied. however. that textbooks
only relatively rarely spoke of Asia as .
inscrutable or exotic.

- Scrutinizing the “inscrutable”

Mytﬁcbmhomoﬂhomchof
certain Asian cultures most bewildering
to Westerners. it is possible, howsver,
to present it in such & way that it
bscomes approachable. The fqllowing
dheuulontmmnmmmmh
nﬁgmm:ceomm

Nioughmmaylmnhwtom
mysticidm and asceticism seriously,
monthanhdmnhmnnco‘hudom

20. Indian transcendental ideas spresd
to CMmmdSouMAdl.md
influenced Christianity as well. Such a
career requires us to adjust our weual
_habits of thought and ask ourseives what
we wouid do and how we might
it it really were true.that reality lay
behind the worid of sense. How do you
know that it does not? How do you know
that the indian mystics were not on the
right track-after all, and that it is we

moderns who are chasing after illusions? °

Many people in our time have asked
themselves this question. Many people in
every age of the past, from the time
when such ideas first. clurly came to be
formulated, have been fascinated by theee
questions. It would be absurd to scoff
and pay.no mohuon. or refuse to take
sdriously ideas that sustained ane of the
world's greatest and most successful
civilizations.'' 4

[
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Eclecticisrn

The fact that.many Asians are
progress-oriented while retaining many of
thewr own cultural values suggests that there
are imes when a text might profitably adopt a
multi-valued approach to Asia Even a
Western-centered point of view might be
‘used. providing that it 1s carefully labeied as

*.5uch and presented as one of sexeral that can
. be taken toward Asia Obviously. one of the
- Qthers should be Asia-centered If a text

employs more than one perspective
consciously we shall call s approach

" eclectic While many. if not most. of the

texts unconsciously—and thus
uncritically—adtpted several basic
approaches only 14 out of the 263 utles were
truly ectectic 1n this sense The core of the
method 1s described in the following excerpt
from a reader s repont

In Valume | the {Indian) CUHU(G seems
quite raticnal Given Hindu assumptions, the
whole system seems to make so much sense
thal many students are quite attracted to the
model But then :n Volume |1. especially
dunng the section on_development. students
begin to question the assumptions of Volume
I They see that there is a pluraity of value
systems at work 1n India and many of the
values are difficuit to reconcite to each other
How does one digest dharma, karma. and
caste together with egahtananism. soc;ai
revolution and technological progress? *

Teachers sometimes use the technigue of
values clantication  as a way of introducing
questions of value into the classroom without

——~r -

inculcating any specific set of values. As a
reader pointed out. however, the danger is
that with such an approach, another culture 1s
not studied for its own sake but 1s used as a
tool of student self-discovery. “If a student 1s
asked to clarify his or her attitudes toward the
question of violence (e.g. was peasant .
violence during the Chinese Revolution
Justified)."«he argued. “the student will
naturally appeal to the value base of his own
culture in clanfying this question: The point
here Is not that confronting such a question
may not be a useful thing to do (which 1t1s) but
whether confronting it tells you anything
significant about Chinese values (which it
doesnt)” .

»

-

How “values-clarification”
can be eclectic -

One reader reported that a text did
inJeed present an Asian culture as
rational within its own context by
providing exercises in which the
students were asked to examine the
feelings of the peopie within the culture
before making a cross-cultural
corhparison. For instance, it asked them
to compare the meaning of “a good
life” as the Japanese parents in the text
saw it with how the young pecple-saw
it. Only then were the Students to -
compare their own view with that of the
young Japanese.
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Talking about Asians and the
Asian Experience |

To overcome the barriers in the way of
understanding aroiher society a text should
avoud focusing exclusively on important
people such as heads of state (or at least the
public pohtical side of such people). or upon
typcal” people such as farmers or city
dwellers 1t should make the efiort to relate
such abstractions as problems. forces. events.

and movements to individual people and the .

concrete reality of their everyday lives. It
should let the people speak for
themselves—and allow Students to think for
themselves without becoming involved in
judgments about what 1s good and bad in the
ives they are studying That texts must center
on peoples and their cultures was a
fundamental point of view behind the
evaluation study

With such an approach. for instance. a
textbook en Japan shows how (in the words of
one reader) at a TV factory. the employees
sing-a company scng at the start of each work
day how many students. even in grade ~
school. attend special afternoon classes to
prepare for college entrance examinations
and how religion. music. and calligraphy piay
some small part in the Lives o1 the people

In discussing the Korean war. another baook
deals with questions of foreign policy and the
conduct of war. but relates all of these issues
to real individuals In addition to revealing the
personalities and philosophies of the mm‘t@ry

and civiian leaders of the age. 1t provides a
movwingly real account of the plight of the
ordinary {oot soldier and even the .
noncombatant.

A text encourages understanding of what 1s
being attempted in the People s Republic of .
China by quoting three statements from Mao
Tse-tung. Of all the things in.the world . . .
people are the most pzecious.  Qurdutyis to
hold ourselves responsible to the people.

Anyone should be allowed to speak out, so
long as he means to be helpful. ">

Literature, art. music, dance, drama.
philosophy. religion, and other primary
expressions of the human experience provide
excellentdevices to present a peopie and their
culture vividly and concretely. as do such
materials as journalistic’pieces, letters to the

“editor. historical and political documents, _

2l

r.ase studies. and photographs of people.
Readers were asked to rate books on how
Asian life was discussed and to what extent
actual Asian sources were included. Of the
260 <ex}s for which responses. were received
on this topic (termed humanistic human,
Interest approach and.content’ in the
evaluation guide), readers found that only 43
were centered on people and their culture,
only 23 books actually included primary
sources. Far more frequently. readers found
the books 10 be negative or inadequate in their
treatment of Asian peoples and their cultures.

-
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Negative and Ethnocentric Treatmeht |

of Asian Gultural Achievements

Considering the strorig emphasis on change
and progress in American textbooks and the
insistence of many that tradition and
modernity are incompatible. it is not
surprnsing that textbooks often treat Asian
Cultures negatively. regarding themas 9
hindrances to prqgress or as primitive
trappings that will'become outmoded when
change has taken place. Offe reader *
Charactenized a book on India ds sujgesting
that pride tn 1ts cultural achievements s
“preventing India from changing rapidly
enough to keep its people from starving
The readers found many examples in the.

texts in which Asian art forms are referred to ~

as “strange’’ or as lacking what ours hava.
One textbook. for instance. describes Indian
and East Asian music in the following terms

songs and to accompanmiments for the famous
temple dances Drums. cymbals. wooden
flutes. and many stringed instrumeénts have
been used for centuries. Because it lacks #
harmony and relies solely on melodies that are
so different from our own, Hindu music. like
that of most'East Asian countries, seems
strange to Western ears " :& .

Many students would probably never ,

experience Indran music or other Asian art *

“lorms as strange finless prompted to do so.
.On the contrary, there 1s strong evidence that
art forms of other cultures are particularly
accessible to children. especially younger
ones While some older students might find
Asian art forms unfamitiar (a preferable word).
there 1S no reason that this has to be the
lasting effect But when the firsT and unly
impression of some aspect of an Asian culture *
is one of ‘strangeness ' why should anyone
want to explore 1t further?

. - ‘_l*

‘Hindu music 1s conlmed largely to popular

Other ethnocentric and in effect negative
treatments of Asian art forms are to be found
In textbook characterizations of Japanese
plays as moving “‘too slowly for Westerners™5?
or of Afghan singing as “a monotonous groan
with a kind of growl! quality.”ss

Ironically, textbooks also adopt the opposite
outlook. T hey describe Asian artists and art
forms in terms of ours-

“Kalidasa. whc lived in the 400's A.D . has
been called the Indian Shakespeare. He wrote
three plays. the most famous of which is
Sakjf:lala The story. a romantic gne.
concérns. . 54

“As with Chrnistian churches during the
Renaissance, weaithy Buddtust monasteries
employed numerous, painters and sculptors.

They have left us with many figures of Buddha.

usually carved bul also shown in fine fresco

paintings such as those in'the Ajanta caves In

Style the paintings sosw-awhat resemble the
work of early ltallan Renaissance artists €

" Asoka's services to Butdhism compare

to Constantine’s to Christianity.”s*

If sensitively done. these comparisons
might have.potential for a positive initial
introduction to'a new art form. but the
textbooks from which the readers took these
examples go no further than the -
Western-oriented references The probiem
with these facile analogtes—beyond their
superficiahity—is that that they fail to relate
Asian arts and thinkers. and thair
achievements. to their own cultures and thus
fail to sa¥ anything very meaningful about *
them Like all descniptions of Asia 1n Western
terms, they are essentially ethnocentricin
character

‘«
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Failure to Provide Asian Sources

<,

Some tex!s signal thear awareness of the neeg
18 use Asian sources in teaching about Asia
but fail to include sugh sources or explamin
how ta go.about finditig them Teacher s
guides suggest that students prepare a
Japanese tea ceremony or white hatku. for
instance. bul fad to provide instructions en
how to go about these activities More
senously however, some texts use Western
sources instead of Astan ones Probably the
most widespread example is the inciusion of
w0orks by Pearl Buck and Rud'yard Kiphng in
the Chinese and Indian hiterature sections of
some textbooks Butthe Pearl Buck-Rudyard
Kiphing syndrome has many symptoms. One
takes the forin of presenting a Western author
as if he ar she represented an Asian point of
view Other symptoms are thedepentience,
exclusively or pnmanly. on Western authors

* or documents and the failure to list Asian

authors in Bibliographies. Readers comments

. leave no daubt as to the distortions such

treatment can create

Shooting an Elephant 1s authentic
Orwell, not authentic Burma It tells how he
felt about the Burmese and how he thought
the Burmese felt toward him

The author has a tend«ncy to quote
from Western wnters when chatactenizing
India. e g . there are a number of quolations
from Mark Twain and one from H. G Wells |

v »

- translation. nothing comparable 1s suggested.

would like mose guotatons frem Indian
wrilers and ordinary people to make India
come alive

It's interesting that many novels are
suggested out of Western literature These
include. A-Tale of Twa Cities. Drums Along the
Mohawk, Hornblower and the Hotspur, Celia
Garth, The Three Muskeleers. and A Bell for
Adané. In spite of the fact that there are many
excellent Asian novels available 1n English

which 1s offensive to most Thai paople

Where outside commentlators are
quoted—in the teacher s guide—only
Americans are doing thé commenting, e.g .
J Anthony Lukas and C. L. Sulzberger of The
New York Times Political cartoons in the text
come from the United States.England and
the Netheriands. not from Inghan
newspapers ’

unless you count Anna and the K:g;o! Siam,

A Y .

How might Asians voices be used
in the texts?

One reader praised the artistic,
philosophical, and literary selections he
found in a book on Contucian China as
serving not only to “establish the
m:istenoo of artistic activity in China,”




but also to “elucidate and make real the
other-subjects. such as historical events
and social structure. being discussed.”

in another book on China, proverbs
were cited frequently throughout. The
enthusiastic reader pointed out that they
were “aiways pertinent, always shedding
neaw light on the subject under
discussioneor bringing some difficult
conglomeration of facts and events into
a comprehensibie pattern.”

Traveler's Tales

Toompagrt M ud imenslon . 1 qiscussion
of it i an Asian country téx!bQOkS
SOmMelm S emplcy whal mghl be called  the
raceler S Wl The problem with eyewitness
accounts oy foragn visitars howsver s that
e Uthars Lafe Mot concerned waith therr

TAAN IMDressions than wth tning to convey
Thee Astan e Potience:

I et assume the [otus position by
Ture g 71, el unmer m self 31na S/Zfln'q
ey T \:~ oen ey ondy Ta mungtes
Datita as v wit ) comeamrate on

PO qgriss o At ime P dud not eahize
PRGNl s Je P o P P S D0Le e

b Laton

Rv"ﬂ‘:i‘ﬂl G Me te a3y Aho tound Hhis.,
vxample From the standpom? of an Amaoer-
can test visiting Japan the author s reas
Ton . ars pretty standary mcl DI au!h» nhic
Bu! they are alsa auite cut of place 1 g texd-
bock on Janan

The vssence of vntertaining travel wating s
to comey A sense of the dislance one has
come from the tamuibar One tends to explod
the potential fo " amMusement of excitement in
the unmmllramw of the surroundings
First-ime impressdns are yery different

v’

from those experenced by someone who has

Qrown up N a cuiture

In addstion th presenting an inaccurate view
of a culture the use of travelers tales
usually preciudes the utibzation of actual

Asiar accounts
-

2
~

Westernization of Asian Sources

*

By releiing Asian myths. legends, folktales,
or history textbooks also in effect Westernize
Astan sources. If sensitively and authentically
done arefeliing can be effective. especially if
the vocabulary and wniting style would
otherwise be too advanced for the textbook's
grage level "All too often. however, texts
presentretellings as actual Astan sources, fail

" .to provide identification. so that it i1s’

impossible to know whether the story 1§
authentically Asian, rewrite history in a
condescending manner, or change the -
concept and story ine In a description of
Commodore Perty s arnival in Japan. for
instance oneg textbook does not draw upon
actual Japanese accounts in translation
Instead it presants the following fictionalized
Weslermized version

On July 7 1853. the crews of some
Japanae hshmg boats in Tokyo Bay saw a
strange sight Inlo the mouth of the bay
steamed a squadran of warships llying a
tareign flag The Japanese fishermen were
specchiess with amazement. for they had
never seen 3 vessel propelled by steam "~

The Japanese myth of creation in its
acepted version has been available in English
transiation for over 75 years and readily
accessible in a standard anthology for more
than 10 years. yet two recent textbooks, in
remarkably simular versions, retell the myth.
tranqk\rmmq its male and female deities.
lzanami dnd Izanag:. into a single unnamed
masculine figure remmiscent of Neptune or
Jupiter, turn  the ficating bridge of heaven
on which they stand in the onginal version
into a rainbow, ehminate the delightful
dialogue between the two deities. and portray
them as producing not  countries. as in the
authentic version but merely the islands of -
Japan Yet both textbook versions are
accompanied by a Japanese painting from the
Museum of Fine Arts in Boston which depicts
both 1zanami and 1zanagi thrusting down the
jewel spear of Heaven into the waters to
produce th» first 1sland Ono-goro-pma One
wonders whether students ever notice the
inconsistency and what they think about it

-
.
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The Use of Case Studies ‘

Textbooks often advocate case studies of an

ndwidual a famuly. or a village as an effect: =,

way of presenting social studies concretels
fact. case studies are frequently the only
attempt a textbook will make to focus on a
people and their culture. Qut of the sample of
260 texts readers reported that case stud-es

appeared in 75 Unfortunately. in only 8 of

these was an Asian-centered approach
domtnant and orly 3 scored ‘'dominant” on

- the use of actual Asian sources

Far more frequently textbook case studies
are inventions. replete with fanciful
m.. nformatiomt  as one reader put it They
are filled with situations. dialogue. and
attitudes that either nave been made up
outright or seem to have been very loosely
constructed from scholarly evidence and
presented as fact.

One textbook contains an account of a civil
service examination 1n Confucian China. The
character 1s named Cheng She Kit, which the
reader charactenized as a hodgepodge of
Mandann and Cantonese.”” and the text
describes i1n d=tail how Cheng ' cut a piece
from the stick of ink,”"® mixed i1t with the water
. on his palelte. and then proceeded to take his
‘examination. wniting out each passage as it
was rezd by the examirter. and then wrjing an
explanation for it. Commented the reader. !t
1s wholly inaccurate. from the way Chinese ink
1S used to the way the examinations were

L 4
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conducted. as any one who has read a singie
book on China might know

Readers also faulted the case studies for the
general lifelessness and robot-like character
of their people. In effect. they appeared
reminiscent of the Dick and Jane robots the
Amencan school child frequently meets when
first learning to read. { See, Jane. see. Run.
Dick. run.”) Such characters talk and question
in a cardboard way and Live 1in families
typically consisting of a brother and sister
heroine. Mother,” “Father.” and Little
Brother.”” Such characters. if they do not
utterly bore the students. can give the false

-impress.on that case-study characters are

typical of pecple in the country

-

Asia Through Western Eyes

t

Although 1t is possible to presént authentic
Asian data but color it with a Western point of
view, readers suspécted that many case
studies were invented because they seemed to
reveal more about the ways 1n which
Americans see Asians than about how Asians
see themselves. One book. for instance, tells
the story of Sachin. an Indian untguchable,
who goes to the city, makes good :with top
grades and a well-paying job, and then returns

3




to his village wearing a Western suit'and shiny
new shoes only to be rejected and left
standing in the dust by the caste-conscious
people of his village The reader commented
that qoing out with a few girls' 1s 'nice and
American but not the way things are usually
done in India But the reader found 1t plamniy
incredible *~at the people where Sachin
worked would not be aware—or at least
tuncus—about his caste and that Sachin
himseif would not know what to expect of the
villagers when he returned home The tenor of
the story 1s far more that of a Horatio Alger
plot gone sour than that of an actual Indian
experence

Another book uses the device of boy and
giri twins 10 introduce wiltage hife in Thailand
But the reader argued that had the writer
really been famihar with Thailand she would
have mtroduced a brother and sister with cne
af two years diference in age 5o that she
could have presented the Tha: social relations
of status and reciprocaty 1in which in the case
of tamily members the younger automaticaliy
cwes abedience 1o the older and the older has
a natural obligation to protect the younger

Stiit another boak on Pakistan taiks abou! a
youth s priderence for tight ;2ans and his
hope for godd qrades  and has a Pakistan
bride cqying i do

Many of the case studies fad as genume
projections of the Asian vxparence because
they are uw-d exclusively or primanly to
Convey an aurd of backwardness deprivation
and muaterigl poverly In short 4he studies
PoTtay Asuans from the standpont of hoa far
they have come atong the road of Western
pregress The fotloning example from a
texthook on Japan diusteates the tas that
often occurs when a village a family or an
. Induadual 15 descriped in terms of ’
possessions famubuar 10 Amencians that it may
3 MAy net haye

alt the Nakamuras sleep in one

bodrocm dnded by a4 screcn The road 1o the
hause is riot paved There s a qrowing hst of
applrancesan the Nakamura homo—3an
electric refrigerator stove toaster, and color
felevision Ye! the bathroom s far from . *
maduern T todet s primitive and there is no
shoner

Ethnocentrism in thi form of explicit
compeznsons with the Umited States also

S

enters into some of the progress-oriented
case studies One book makes the point with
pictures Awomanin an American laundromat
1S pictured alongside a painting of Indian
women doing their washing in a stream.
Another book compares the situation of a
Japanese farmer with what can only be
describedas that of an upper muiddle class
American

Sekine . owns only 15 acres of
land—hardly more than a backyard in
American terms. but an average-size farm in
overcrowded Japan Tt

The insistence on ' learning new ways' and
the condescension of the ‘white man's
burden combine in another typical ‘' case
study tosuggest a strong ethnocentric flavor
and the overwhelming likelihood that the

study . actually the figment of a textbook
wnter's mind The book descnbes how an
American girl and her businessman father are
seeing Bangkok's canais by boat and run into
a Thai youth with the improbable (for 4 mar
name of Sin Unlike most Thais who won t
tatk pohitics with strangers. Sirs speaks of “the
threat of Commumst Chiga™™ and says that the
Thais have iittle gefense against the huge
army a2f China "+’ Reports the reader. ‘The
American. acting in an almost patronizing and
certanly fet me the American, help you
manner. tells Siri that he and his group of men
can get hum 3 scholarship to fearn mogern
ways $o that Thaidand will have educated
leatders -

The progress-centered case study as seen
through American eyes with a cast of unreal
people 13 vividly dlustrated by two characters
which appear most frequently in textbook
discussions of India One. whom we'll call

Toothless Ram s pathetically backward
and poverty-stricken The following excerpts
{rom different texts show him 1n two typical
appearances

L3

Ram 1s a toothiess ittle man who lives in &
smali viilage in Indha He 1s a poor tenant
farmer He cannot read or write. but he 1s no
different in Hs respect from mujions of
others At 42 he looks and feels like an old
man He and his wife had sevea children. but
only three. two sons and a daughter. are stili
alive Both of his sons are marned and hive

.
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with him. He 1s wornied becuse his daughtér
Is not yet married.” 8

Arun cannot read or write .. For the past
few years he has had a bad cough in his chest.
He wenlt to the village doctor and paid him
three rupees or 42¢ for treatment, The doctor
rubbed his chest with a large red stoné and
told him the coughing would stop. It never

did. but Arun has not been back i{o’the doctor -

because he does not want to spend more
money !

Enlightened Ram.” on the other hand. 1s
the mirror opposite of Toothless Ram. "Hes

An favor of progress. modernity. and Western.

ways He is impatient with his countrymen
who ¢ling to old ways and are slow to change

Aam 1s a farmer who is now hving 1n a
small village near Bombay. One of the
government advisers came o discuss the new
method of rice growing Even his own
father warned him against changing his ways

Take whatever God gives you. he said "Don't
ask for too much ™~ ’

However, he agrees to try the new
agricultural methods. and

Many years later. Ram locked hack on the
changes he had made. He had learned {o use
fertiizer. He was now borrowing tools from
the village's new cooperative. He was buying
good seed. He was using a new plow and
S:Ckie that were better than the ones his father
and grandfather used. All ol this puzzjed
Ram’s father. He remarked, Ypu are getting
everything--good seed. fine lertiizer. and
good tools—as f a spint 1s bringqing all these
to you." "'7¢

Sometimes the 1ssue s not one of
technology but of social customs. ~

“This was the home Krishna was expected
to return to. But alter six years ol being away.
he was no longer sure that he was suited to
live under the rules of the family. For some
time he had run his own lile. and he thought it
wouid be hard io take orders from the older
members of the family. He wanted to ¢hoase
his own career and his own wile This was not
acceptable to his grandfather's way ol life.” ™’

While there might be some Indians who
resemble “Toothless Ram' or "Enlightened
Ram.” 1n the textbooks both Rams are
caricatures

-
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Other Dimensions of Adequacy
and Accuracy in the Texts

Treating an Asian topic superficially and |,
imposing a Western framework on 1t are
essentially forms of inaccuracy.
Scholar-readers also found-inaccuracies i
fact. Such as " The practice of suttee was
common through Asia” and “Bengal is a
provin~e”_1n the use and defimition of foreign
terms. such as Hizayana instead of the correct
Theravada Buddism and hara-kin instead of
the preferred seppuku, and, in the
identification of illustrations and
photographs

The unattractiveness of some formats is
another dimension of the ifiadequacy of many
texts Exactly 50 per cent of the 168 readers
who replied to a question on whether the
format was imitially appealing to the eye said
that the poverty of the design of the book did
not invite children to read onward.

lllustrations tend to perpetuate stereqtypes
and chches about Asia The inevitable pictures
of the Taj Mahal. of beggars. and of gows in
the streets abound 1n books on India. while
Japan s represented with the usual delicate
women in kimonos. the tea ceremony,
gardens, and shrines. as well as overcrowded
subways. student niots and traffic jams in
Tokyo There seems to be no middle
ground. remarked a reader In general,
illustrations and photographs give no

v

indication also of the ethnic diversity of many
Asian natjons.

There were also instances of sexism in the
stereotyping of women's roles.and the neglect
of women as characters in the case studies.

The tone of the terminology used reinforces
many of the Western ethnocentrisms apparent
in the texts. One book says that "'to a
remarkable extent the Japanese citizen can
say what he thinks, read what he wishes, and
write what he believes." 72 Why should this be
remarkable unless one assumes that Asian
countries in general should model tr :ir
behavior on American patterns? Another text
likens colonial countries to “problem
children’ in a hurry to grow up. But the most
prevalent offenders are such terms as
“underdeveloped,” "backwards,” “primitive,’
“tradition-bound.,” “superstitious.,"
“old-fashioned,” “'static,” "unchanging.”
"have-nots,” and "new nations’’ as applied to
the countries of Asia. Continued use of cold
war language, even in very recert texts. IS
revealed by such habitual phrases.as
“Communist China" or “'Red China,” instead
of the relatively value-free and correct
designation, The People’'s Republic of China,
and by such rubrics as ""Communist
challenge™ or "'the ruthless imperialism™ of
China.

23
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Readers also took exception to the number
of instances in which Asia was referred to
Europocentrically as the *“Far East™ or “the
Orient,” a term whose root meaning is ““the
East.” Sometimes Asian and African societies
are lumped together under the designation,
“non-Western."” Terminblogy like this
encourages-‘American (or European) students
to develop a belief in the centrality of their
own culture, t.

Still another dimension of ethnocentrism,
readers reported. is revealed in the use of
such condescending terms as “the f-‘endly,
fun-loving Filipinos™ and “the happy. gentle

. Thais.” which suggest a childlike nature in
need of guidance. if not domination.

Expert knowledge is no insurance that

< Western biases will not creep into the
formulation of American textbooks on Asia.
nor does all Asian experience gualify an
author to take on the responsibility of
interpreting an Asian culture to American
.Students Nevertheless it is noteworthy that of
302 texts on which replies were tabulated to
questions concerning the gualifications of
authors and consultants, only 24 per cent
listed authors and consultants credited with
Asian expertise. Fewer than one per cent of
the membership of the Association for Asian
. Studies. the leading professional organization
in the field. were involved in the production of

any of the texts. Moreover, of those few
experts who did participate in the formation of
the texts, only a fraction were specialists in ~
the humanities.

Overall Ratings

Basing their judgments on the variety of
factors set forth in the evaluation guide. ,
readers were asked to give oveiall ratings of
the books they reviewed. Out of 261 books for
wnich these evaluations were received, 63
were designated either as “excellent, should
be highly recommended™ or “"can be used, but
has-some problems.” Reports from readers
indicated that 118 books should not be used
without revision and an additional 80 were
declared to be so inadequate that they should
be replaced by new texts. On any given topic
there appear to be at most 4 usable titles. Most
of the material on Asia judged to be suitable 1s
produced for the high school student. Of 16
elementary books given “suitable’ ratings,
only one series of basic texts received
consistently good marks. Twelve books on the

_ junior high level and 35 on the high school

level were seen as usable by readers.




“Plan for Action

The Asia Society has concluded from the
reports of the readers that the majority of
textbooks 1n common use in American
elementary and secondary schools do not
come close to reflecting what thoughtful
educators have long been recommending for
teaching about other societies. a recognition
of these societies’ unique aspirations.
lifestyles. systems of values. and modes of
thinking. .

More than 70 per cent of the books
emphasize the importance of progress, a
yardstick which, if applied uncritically. can
neglect or, distort the persistent themes and
. continuities inherent in all cultures. The result R
in many texts 1s that Asian traditions are
regarded as irrelevant to the present or
thought of as obstacles to modernization.

Three fourths of the texts approach Asia
from a Western-centered point of view. They
assume Westernization and modernization
are one and the same and talk of Asia as
“catching up™ with the West. They describe it
in terms of what it possesses—or lacks—by
comparisen with us. They discuss the material
poverty of Asian nations without pointing out
the satisfactions of life for Asian peoples.

The role of Americans and Europeans In
Asian history 1s also magnified in the
textbooks, and in world histories. a
disproportionate amount of space is given to
America and Europe.

An even larger percentage of the texts fail to
discuss Astans as individuals. to depict the
concrete reality of their everyday lives. and to
include authentic Astan sources or at least

bibliographies of these sources.

Inaccuracies of fact and definition are
frequent, and illustrations and terminology
perpetuate Weste‘rn’ethnocentrism._
stereotyping. and condescending attitudes
toward Asian peoples. Few Asian specialists
are involved as authors or consultants in the
preparation of the texts and of those who are,
avery small proportion hold credentials in the
humanities.

If the texts are characteristic of sacial
studies curricula across the country. then
serious questions should be raised about the
effectiveness of the entire post-World War i
movement for ' international” education or
" globai” studies.

The Asia Society intends to disseminate the
findings widely to the general pubilic,
teachers. publishers, writers, textbook
selection committees, state education
departments, teacher training programs, and
government agencies. A list of outstanding
texts was drawn up as a result of the
evaluation survey, and is.currently available to
anyone requesting it.

Through the Association for Asian Studies
and other professional organizations, the
Society will work to enlist the concern and
involvement of specialists in Asian studies,

~ particularly in the humanistic disciplines, and

assist them in the preparation and distribution
of papers on frequently misrepresented
topics, such as caste and cattle in India. 1t will
also use the findings on the individual texts to
assist pubiishers in the revision of texts and
the preparation of new ones.
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Textbook Evaluation Guidelines o

*

I Format - Factual inaccuracies and inauthenticity.
Inauthenticity through invented case studies.
Are the names accurate?

Inaccuracy inthe use of foreign terms {e.g.

Mt. Fujiyama, hara-kiri).

Describe format and its implications briefly. Appraise
text. including cover design. as if you were thumbing
through the-book with intent to purchase. Does It
look Iike a “real” book or a textbook? What size is

‘W N =

4. Inaccuracy in the definition of foreign terms.
the print? Does the book 1nvite you to read on? Why?
ifnot. whg)not’ If you were a student would you want 5 tl:rar::‘:uracy through the misspejhng of lorf:ign'
to read‘:t . 1 6. Inaccuracy through the use of out-ol-date
material. .
Il Disciplines 7 Inaccuracy as the result of omission or a

fragmented or Superficial treatment of a topic.
resulting in distortion.

- Inaccurate sources used in bibliography.
Inaccurate pronunciations in the pronunciation
guide

10 Are authors and consuitants qualified in Asian

batkground? Total number of consultants:.

What are the specific disciphines? Describe weight
gwen to each approach (historical. anthropological.
sociological, economic. humanistic, etc.) Is the ‘
approach chronological. expository. intezpretive,
case-study. primary source. or other? Is.the primary
purpose of the book to introduce Asia or to introduce

O ™

P
a disciphine . . . number with Asian specialization.

. 11. '‘How would you rate the overall accuracy! .
. Topics authenticity feve! of this book? 1) poor

What are the specific topics covered 1n the Asian 2) fatr 3) good 4) excellent

matenal? (e.g. Long March. 1and reform)

Are there glaring omissions {& g. the Opium War in V Use of Foreign Terms .

treatment of European involvement with China)? )

Which topics are emphasized? What are the general sﬁi;‘s?el:tblorelgn terms {common words) used In

. y country. Is there a pronunciation

topics dealt with 1n world history matenal? How does guide? Where 1s the pronunciation guide?

coverage of Asia compare with coverage of other

regions?’ . . .
* VI. Assumptions and Approaghes

Iv. Accuracy and Authenticity . Listed below are various approathes and
assumptions that’occur in textbooks They may be

Evaluate accuracy n terms of factual information. found in the text, the illustrations. of the

ue of foreign terms. and sources ) .
Evaluate authenticity. If the material is not authentic, - ('M chapter questions. - .
give examples. For instance, if the text refates in the . 1. Developmental approaches:
author’'s own words ;A Day in the Life of Beero. 1s (a) Does the text emphasize change and
the day an authentic one for an Indian child? Are . growth or persistence and continuity in
names and places authentic? Identify and give ' a culture?
* examples from the text and teacher's guide as (b) Is there an assumption hat all socteties .

follows follow a developmental or evoluticnary

1] . 3 2 ,

\ . 1
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pattern? Does this imply the superiority
of the West?

(c) Are large. pawerful societies emphasized to
the neglect of the small?

Fd
{d) U comparisons between Asian countries and

Western countries are made. how are they
made?

(e) If comparisons are made, is there an
effort to compare the ‘likes ? Are they
valid?

{f) Are the accomplishments of ‘Asian cultures
measufed by Western standards?

(9) Are differentes between Asian and  *
Waestern countries explained in such a

- way that ther&'is an emphasis on what
the Asian cultures do not have?

(h) Is Asia seen as a stage for Western history?

{1 Are foreigners always helping or intervening
to the extent that the people of the area
seem 1o have little imtiative or influence?-

(1) Are differences between Asian and Western
countries explained in such a way that
Astan social and cultural forces are seen
as problems™?

(k) Areterms ke modernization and

Westernization used? How are they used
and defined?

th Is Westernization used interchangeably =
with “modernization™? ™ »

{m) Is there a dichotomy assumed between
tradition and modernity 1f the text?

tn) Is thare a definition of human, societat. or
a civihization’s worth in economic terms?

(0) Is there an overemphasis on the poverty of
a country or area?

{P) Is the study of Asia Justilied in terms of
Strategic importance to the U.S ? ,

(q) What assumptions are made about the
relationship between technology and
change? Are both the advantages and
himitations of technology explored?

{r) Is an effort made to see development
1ssues from Asian perspectives? (See Asia-
centered approach below.)

Asian superniority approach.

Are Asian cultures presented as superior to the

Western? (e.g. more spiritual. exotic. artistic)

Asian inscrutability approach:

Is Asia presented as mysterious and inscrutable?

Asia-centered approach: .

(a) Is the culture presented-as rational within
its own context and cultural value system?

{b} Does the text help students develop
empathy for other cultures? if so. how?

ic) Is the culture viewed within an Asian
historical context?

{d) Are there attempts to get beyond the exotic
or alien nature of some social customs?

Eclectic approach

Is a conscious effort made to present dmerent

possible approaghes in the text?

'

Vil General considerations concerning assumptions

Does the author recogmze his or her
assumptions?

Is the text consistent in its assumptions?
What values or aims does the text promote?
Does the text carry this out successfully?
(e.g. interdependency. Asia as part of the
entire world system. futuristic thinking,

3

- v

prevention of war and preservation of peace,
restoration of ecological balance. expanded
social justice. sharning of world resources)

4. Are the text's assumptions and values as they
apply to different Asian countries consistent?
-For example. are five-year plans seen as
totalitarian in China and progressm in ’
Indonesia?

5. What assumptions are made ibout the
organization of soeieties and historical change?
(¢.9. organtsmic. cyciical. diffusionist, histortcal.
geographic. or economic determinist)

6. Is an effort made to portray both the Great and
Litlte Traditions? (Great Tradition 1S considered
to be classical phtlosophy religion. and
literature. Little Tradition is considered to be {olk
myths and practice.)

7 Is there an effort to present a batanced view of
topics?

8 Isthere aconscious effort to portray pluralism | tn
a socnely when it exists?

VIl Humanistic and Human Inmesr Materials

)
J

Humanistic matenals include literature {poetry.
fiction. diaries, letters, drama. etc.) art. music.
philosophy. religion. Human interest materials
include such things as letters to the editor of the
Asahi Shimbun from a Japanese woman, or
matrimonial ads in-an Indian newspaper

i To v:hat extent does the text take a humanlshc
approach? Are people (men and women) at the
center? To what extent does the text include
Asian humanistic sources or voices as opposed
to outside observers? (e.g. Lu Hsun vs. Pearl S
Buck)

2 Even if the humanities are not introduced as a
specific discipline, which humanistic traditions
are represented? (e.g. religion. philosophy.
Iterature. mustc, visual arts. performing arts)

3 How are humantstic’human interest materials

used? Give examples. -
o (a) Is a humanistic language, style. or tone
used? N

{b) Are humanistic materials included to give
extra information about an area? {1.e to
indicate an area has an art or a iterature
as well as an economic policy)

(c) Are humanistic materials (especially
literature) used 1o increase student
understanding of social science concepts?
(e.g. social change)*

(d) Are humanistic materials included to ¢

. increase student appreciation of Asia’s
cultural heritage?

(e) Are humanistic matenials included to
illustrate cultural values? ~

(f) s humanistic material presented so that
students are given direct centact with other
peoples and their values and can -
empathize with them? (Do not confuse
creating sympathy with the plight of others
with empathy.).

(9] Does humanistic material balance Western
observers’ interpretations of situations
under study? For instance. are Japanese
tmpressions of Perry included in word and
picture along with Perry’simpressions of

~ the Japanese?
4 Do end-of-chapter questions encourage
empathy? When possible. check desired
responses in the teacher s guide to see what 1s




expected Do the end-of-chapter questions
encourage ethnocentricity?

5 What about questions that follow humanities
material? Are they done sensitively to foster
empathy? {Debates that encourage students to
decide the value of retaining different cultural
practices do not always foster empathy. Nor will
everyone empathize with the same matenal.)

6 "Are writings (poetry, journals, quotations, etc)

by Astans set off in a different format or treated

as an integral part of the text? if set off, does the
design enhance the statement or does it ook like
an alterthought or something to be skipped
over? )

What Asian humanistic human interest sources

¢an you recommend be included as source

readings either in the body of the text or in the
tracher s or studlem‘s bibliography?

~y
—

IX Style and Tone -

1 Are value-laden ethnocentric and or charged
. words and terminology used? {e.9. Red China.
Far East. progress. development)
Are chches used? (e'g.  dawn of civilization,
cradle of civihzation "+ emerging grant’ )
IS there a westhey tone?
Is there a condescending. moralistic, or
patronizing tone?
Is there a brotherhood of man appreach that
denies ditferences?
Is the trestment of any gven topic at such a high
level of abstraction that students would have
difficulty understanding the material?
7 Is there evidence of racist and or sexist attitudes
on the part of the author? (69 white man s
burden or nittle brown brother approacn}

r

Do e

. Y

X Format and Htustrations

! @othe mtustrations  extend * and enhance the
text adding o its meaning or are they purely

el ordtine”
2 Analyze type number. and date of illustrations
. (charts cartoons photographs ete) Is there a

balanced vanety? Are ant objects histonical
. paintings and documents also represented?
= 3 Are diflerent groups within a saciety portrayed *
4 Do prtures projpect stereotypes? (o 9 povorty
aggressve bishavior women in subservient or
supporting roles quaint Asian scenes.
modern technology)
5 Hcotar reproduction s used 15 the quality good?
What about black and whate illustrations?
& It apphucable what, kind of fust impressions

*
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about Asia does the cover éonvcy? The
frontispiece? .

. »

Xl. Credits

What types of credits are given for ilfustrations and
photos? Do they appear on the same page or in
another part of the book? Are dimensions given for
art work? Names of artists? Period? Museum?
Collection? Are dates given for maps and

«* illustrations?

-

Xlil. Source Readings -

1 Are source readings in body of text credited? If
so, does,the credit appear in footnote form on
the sacte page? What kind of information 1s in
the footnote? Does it indicate whether the
reading is a direct quote or adapted from
another work? Are the translator and source
credited?

2 List Asian source readings within text.

3 Are the transiations in contemporary language
or are they dated? .

\}

Xill Biblography

= s there a bibliography listing further Asian sources?
Are sources listed in the student's book as well as in
the teacher’s manual? Please list sources. If there is
a distinction between student and teacher sources,
Please make two separate Iists. Indicate which
sources are humanistic or human interest

XIV. ‘Supporting Materals
Is there an accurate pronunciation guide?
Is there a glossary of foreign terms?
Is there an index?

- Is there a teacher's guide?

Does the teacher's guide promote the same
values and rest on the same assum ptions as the

“Student text?

6 Does the teacher's guide make a conscious
effort to avoid ethnocentrism? Does it succeed
in this? ‘

7 Does the teacher's guide assist in carrying out
the objectives of the text? s the teacher’s guide
useful? -

8 Istheeacher's guide realistic about what can be
achievid through the student text?

9 Are huriamistic materials made available through
the tezcher's guide? Are these intended to be
sharzd with the student? Could they have been
presented directly to the student?

N N =
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