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L o I. SURMOUVTIVG 'OBSTACLES TO ECONOMIC LITERACY o

¢ . ’ 3 A DFLPHI -LIKE INQUIRY L ‘ -
Vo s . .

Ry - A e ) [/
. . .];

fRobert'V.~Horton:and~Dennis J. Weidenaar T : ff;m;v

I.l”Introduction

A tlonale for the Ingulrz

_Between the detcrmlnatlon of a‘general goal or objectrve for economicsy
.educatlon and the‘speclflcatlons -of content and skllls to be mastered and
of teachuing strategles lies a nether, nether world of client 1dent1f1-
cations, deslrable currlculum or other placements, and 1dent1ffcatlons of

A_the types of content and strategles whlch promlse greatest effectiveness.
'In 1mpurtant degree the questlons whlch arlse are phllosophlcal in nature
as 1s the determ1nat10n of the general goal or ODJeCthe ‘itself, and for

this rcason they~are often ignored, or. even dlsmlssed on the ground that e

-they are unaswerable sc1ent1f1cally. But as Charles .E. Silberman wrote in

e

| Crisis in the'Classroom, ”...phllosophlcal quest/ons ne1ther d1sappear nor

lresolve themselves by belng lgnored. T :

3y
¢

We believe that thoughtful aLtentlon to these questlons and the develop-
ment of consensus views “so far as this may be posslhle wlll a1d mlghtlly
e ' 3
_ "~Ln creatlng more effectlve economlcs educatlon and in ach1ev1ng a higher

level of.general~economic_literacy.

C o v ‘
'“Robert V Horton and Dennis J Weidehaar' are faculty members in economics
. education in the Krannert Graduate School of Management at Purdue Unlverslty. .
Horton is "also a limited partner (formerly general partner) :of'Goldman,
Sachs & Co. and Weldenaar is also Director of. the Purdue Center for Economlcs
o Education. -
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- the»process of economics education. - R

fB.. Nature of this Report

all of us who are troubled with the state of illiteracy in. economics which_'

In this thinking wevconducted_in.the‘latter part of 1975 a'Delphi;like

_ o . o - . , o
‘Inqulryé.among more than 350 respondent educators, economists,'other social_

%

‘ 5
scientists, uuSLnessmen, school board members, and others, who also pre*-

ponderantly deplored the present low state of economic literacy, while still

: attaching'extréme'importance to the attainment'generally of economlc under~ -

staﬁding.

We believe that findidgs of Lhe Inquiry merit the careful attention f

1N

K3 %
»\

we see about us and of everyone who lS involved =ormshould be involved in

K

So conv1nced we present ‘this report as to many of the 11nding= of "’ the:

»
%,

Inourry——-%~—~f7ke

lt 1s to be noted that the material indexed in the List of Exhibits

i

>Eollow1ng the Table of Contents of this report included definitions of terms

‘. 3
- =

3

' used in the Inquiry'and material as to a_goal, or general objective, and
‘rationale <for economics educatiom, as-well as extensive, selected Statistics‘

: as'to the Inquiry_findings. Data presented in the Exhibits range more w1dely,

Lhan what ‘we reflect in the ‘text of this report and accordlngly they may

'be,of iLterest or even 1mportance, ‘to some of lts readers,_beyond the mere

.

support or detailing of ‘the Findings reflected.
The following Part.II'is a statement of finding§ directed‘primari%y’to

! .
the business community, Part III is one dirécted primar~ly to economlstsv~

and economics educators, and Part IV is one directed primarily to educators,

: . B o . .
‘SChoolgpersonnel, and'scheol board members. _In,each\casE:“EBWever,\garioui\\N‘\;\.

‘parts of the statement will hold interestr for persoms otherwise concerned

with econonics. education.
: :
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FOOTNOTES

‘ \ 7 } N . ‘ . ( .. e ) ! L . . . . o :
'1;__We do. not mean to 1mp1y that pOSslbllltleS for empirical- 1nvestigat10ns

_ are not sprlnkled about,, ‘Rather, we would encourage “%e undertaking
T of such 1nvest1gat10ns.- ‘But an inquiry such as is here reported still
_serves to raise and better ldentlfy questlons sO open to 1nvest1gatron.

T

“2. Charles E. Sllberman, Cr1§1s in the olassroom, New York Random House,

T

12 70, p. 7’/// e

. ) / - . . . . .
3. .D;éﬁgeéyfor purposes of the Inqulry as "activities which promote a wider
_ w erstandlng of basic- econqmic pr1nc1ples angd-their pOSS1b1e appli-

e “EEEions, as a matter of heneral educatlon..." ¢

4, The Inqulry procéss 1s rev1ewed in Part V of th1s report.

* 5., A listing of the Part1c1pants in the Inqulry who éompleted 1ts Questlon-"
naire #3 ap eafE‘as Exhibit V.

I

6. The, Exhlb material also detalls some of the procedures for determ1~

. nations of categorles, bases of statlstlcal formulatlons, etc. e
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’: ”How'stands the economic literacy of American high school-graduates?V

',distreSsedf The 350 respondents we quote were, rather\ a. broad compos1te

-of'businessmen,gschool‘board members,'schoql'personnel, social scientlsts,'

-effectlve econemlcs educatlon. Stnce businessmen 1n,recent-years‘have been

ERIC -

' IIA. UNDERSTANDING OUR ECONOMY -
a2 & -

o AND RELATED VISIONS FOR ECONOMICS EDUCATION

\
- .
- ., A . e .
: . . N N ..

“ . ) ) - ’. ) ) . *
‘Robert V. Horton and Dennis. J. Weidenaar

-y

. . . P . : A
”Unsat&sfacto "oor ”Ve unsatlsfacto s 75% respond. . .”But is economic
Ty ry ry" v

1i teracy 1mportant?” Almost 50% say ”Cr1t1c lly so,” and another 4OA say/

"Highly cesurable. S R I e RS o

/ Y '/ v
/ R . — —
hose who s0 responded in an Inqulry whlch we . conducted in the fall

of l975/to probe the state of affalrs in economlcs educatlon were not solely

'buslheSsmen for 1ndeea, buslnessmen as a separate group were evén more .
r

. econ0m1cs educators, governmental personnel ‘and othersw T . ) e

v P

R

Important dlfferences of opinion appeared however, among the various

grouplngs, as we 1nqu1red into what would be the characterlstlcs of more

'_~unfalllng proponents of economrics educatlon, they should know what these

<,

dlfferenc‘s are and what may lie beh1nd them. Better chq1ces.1n economlcs

.

educatlon for\dmplementatlon -and support by business should then ‘be drs"

N
N

Cernible. Moreover, a better consensus of v1ews among all groups 1nterested

or 1nvolved in: econom1cs educatlon should serve to consolldate our attacks

upon econom1c 1lllteracy, whether that consensus comes about through res

~ -
! T = ,

conciliationvof differences'or througw greater emphasas\upon_disggvefég/fv Bl

harmonies'that already_exist. o - -‘“_j _\ -

. - i . . . \ ’ . . " -
N « N N 2 - N .-

%

The authors are faculty members in economics educatlon in the Krannert v
Graduate' School of Management at "Purdue University. "Horton is also-a.limited
partner (formerly general partner) ‘of Goldman, Sachs & Co. e

' 10

-
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_cducatlon, based upon ‘the views of our respondents, author1t1es on occasion; -

.

_What would be ourqcrescriptions for-betterlresults~injeconomics

,

~and our own experlence iz flghtlng for some ycars now the cause of general R
egmmﬂclimmmy?m“ : B . ;'” O J
’ ‘ . . ' ) . T ' : ’ . - '
o, &

-Prescr_Qtlons for More Effectlve EconOmlcs Educatlon

2. .Decide. just what economic literacy you seek

knowledge, (skills, and attitudes’désired from economics education. A -

~and in concentrating cur efforts in the best directions. - S

I Establlsh your SPElelC overall goal ' ,,.r-' - S T v‘\\va‘ .}-Vt

(r}r you re not sure where you 're g01ng, you re 11ab1e to end upfsome— -

.where clse - -and not even know lt” (Robert F. Mager) : A slngle-goal is .

essentlal s1nce n(a) gulding prlnclple cannot ‘be formulated<EZzthe require-

»
.

/
,ment of maxxmlzlng two (or more) functlons at once" (Oskar Morgenstern)

- Our artlcle,_”Boostlng Payoffs from mconom15% Edacation', in The RECORD

- .

of April, 1975, identified'in the spirit of these‘quotations; a single'goal
3for§economics.education which found rather remarkable sucport.among business—,
' men;"schooivpersonnel economrsts, and other soc1a1 sclentlsts in an‘Inqulrg fo
'_whlch we conducted in 1973 74 The current 1975 ~-76 Inqulry revealed

‘-pleas1ng1y strong support rn all but one of ourﬁgrouplngs, for establishing

i . . .
S . -

speciflc_goal(s)u ' ,j‘:-j - S o o o

We believe the establishmént'df a single goal for every project in.

. . N ., . . - . ‘_‘ N . : . .
economics education-is an esgential for best resulfs. - —_— o -

i t

8

.-

-

Our'anuiry‘showed even stronger*support for establishing the specific

+
a

currént'Méster Curriculum Guide Project sponsored by the national Joint

Councildon Economic'Education and under the chairmanship of Professor W. Lee - .

- Hansen of.the'University‘offWisconsinfshould aid greatly in this decision’

s,
. - -

r

o~




" . . - v . . .
N e N oy i . . . . _
@ - e . . .
. 4 T ’ . . . S - LA
ol : B .. . ,
. C . . 2 . . - P F

*1n articular, butinessmen should recognlze that economlcs educatlonfls L

o

not’ pdoperly bus1ness or career educatlon nor 1s it consumer eConomics

L

i

Hiwevef "mportant thesé may be, they ‘ate no substltute for the creatlon ot

s
A

4 - generali e conomlc unde standlng At best they -can -serve only as .a backdoor

!
IR B
e For

creatlng a 1tt1e hit-or- mlss 1earn1ng 1n the f1e1d we- cons1de1

t

and. from whlch og{ efforts and support Should not be d1Verted
In &Sr Inqulry we asked respondents to 1nd1cate frOm exten51ve sets of .¢;fc A

posslbll\tles whlch ones fhey would ceek or avold in economlcs educatlon.

:There was 10 requlrement tbat an 1nd1v1dual 1tem be marked in eLther way.

. . \
rne first p@rcentage of each pa1r wh1ch we/report below is accordlnglv of
those who would seek ‘the . 1tem, the second 1s of those who wou1d avold it; T

‘and the mlsslng percentage, to - 1004, is of those who elected to choose

.
'

o

‘neither of those two alternatlves.-

L. %‘g R R .
Busrnessmen,.on th1s 515, Seemed rather weakly to advocate (36% to

& : . . '

71 Bl tbe ﬂlstrngul hlng of ecOnomlc 11teracy from ab111ty in the market S, .

place, and school adﬂinlstrators, soc1a1 science curr1cu1um specxallsLs, and.

social studi achers even opposed the economlcs educators 429 to 214,‘ L

’

other economistsT 0% to 12%, advocacy - one which we’of course.strongly -

»
.

approve.

We belleve cwnfuslon between economlgs educatlon and ronsumer _Voca

v

and 1nvestment educatlon serlously 1nterferes w1th the ach1evement
economlc 11teracy School personnel and’ bus1nessmen may both be presumlng,

\
erroneously, that consumer educatlon or caneer educatlon, for example,
o . ) Ty
constltutes economics educatlon and that therefore economlcs educatlon is . .

e ?in fact teing pursued in their schoolé The Master Curriculuvaulde ProJect .

mentloned above should alse prdve helpful in- this matter througu its de- .

| P , : .
k,, » _ .tailing of just what economicvliteracy is and is not. o .
] . . . . . - e . . - _/ ! ~ : . - . . . e ‘ . . . ‘

-k U SV v ) . I 9 X . ' .
| ,E[KU:, . ; o nv:L:B SR . . A
| : . ~ . .
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S . . A R . o . .
' 3.¢ Donft'teach,facts! ' o S

oo . B 4 . . . . . . ] . »
Bus1nessmen and scnool board membnrs were qulte d1st1nct1ve among our:

~ v . : ) N . e

respondent groups Ln advocqtlng a stress upon knowledge -of” factsn We- de not

© Qs .
.
» .

)
.-

suppose that any @L the groups was advocatlng the teachlng of untrutz?, but ' AN

= only that most ot us preferred the teachlng of economlc reasonlng fo

. .. ot

ach;eVLng real world understandlng Facts are numberless, they change, and Ce e

I

in an\ event they are of 11tt1e use for meanlngful and contlnued understandlng

, . oy .
- . : | : < ’
B r

" .‘“éubelieve businessmen.and school .board members5 with governmental S e
o personnel and pre college soc1a1 studles teachers. of economlcs, should -come

‘- -

o . to prefer w1th the rest of ‘us rhe other approaches to eLonomlcs educatlon T e
o ¢ L

: ~ . :
e \, . L L #

T ' which‘Wesare suggesting<here;; . S LT .

0
fn -

e

- P \ .
. - . . .
: . o LAY
. v .
s

‘ . ﬁo stress ‘the unrversal negessity for economlc systéms and an overall\
S plcture of how they work ' o N o :
Thereiwas general 1wr*deed even astonlsh‘ng{y strong supportfinfour;”
| Indully for empna51s upon the’ necesslty ‘of economlc systems add*an*ev%rall _
rpiérure‘of }owfthey function; The 1mportance of understandrng‘the cyerall o
A e 4 e .

i -

v@ﬁnctionin2=<i an economy is relnforced.by an economlst 8’ comment that its’ ”.”t

) . ,'
. X . . ‘o -

S

P . and they may well doubt therefore whether»atten@ts merely to, mix the ';‘ f ;
' . ./’ B . R ' Ry “'- )

et . . T i 4 , o ' . N
R ,,t,-”_ 'teachlng or some economlc concepts hlt or.mlss Lnto SOClal studles courses‘
v, £ . A -\« . - ..

é_in the schools w111 ‘be serv1ceab1e for thls‘deslred economlc understandlng

- 'f’“ ~ . - . ’. -~ N
Co ’ ok . ' . . . : ; £ , ~

d-S. Stlck to the relatlvely lmmutable thlngs..

. Our perhaps too strong prescrlptlon in the Inqulry; "Stlck to the lm-f
L o L | = oy

s

= vmutable thlngs recexved only*scattered %1ts of support desplte 1ts great

RO ‘, .' " oL u . ‘o
. Sl . v e,

.
i
',

L QB e T - S L L

i i . . : . ) L . o . . X - R o . C 7 . L .. '
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tvl-hgfi i"’*jk;“f;

merit, as,we see it;-.Fortunately for oux students and for success ‘in economlcs N
, R 2 ) .

: educatlon the economlc understandlng we should try to cult1vate 1s, at the LT

v

verv least relatively'immutable. A noted eCOnOmlSt Wllllam S. Jevons, long

: Whlch w1ll af ford to them a relatlvnly permanent sound understandlng of the _'.',;'

i

|

g all those ageﬁkghat are thhln our cons1deratlon.'* It~1s.w1th Ehose.lzws . A : ,w
uuderplnnlng us, that we -can. teach a framework fon ohr students unders
\

neconomic world.

Sdninheuh it SR S
: R .
ago referred to ....those general laws whlch are....so grounded in the: eon—:r L

stltutlon of man and .the; outer world that they reémain; the same_throughout

;anding

§

) .‘ / ;. - ' | . .a R _-y‘_:—_- e

6. Stlck to the 31mple th1ngs, the comprehenslble ones,, ?'““'._f .; T o ‘

»,_, \

-We found broad support for stlcklng to the. slmple thlngs for general

“s

. educatlon, w1th only soc1al sc1ent1sts other than economlsts and- governmental S

-swe often 'impress' .our beginners right out of;any 'further ‘interest in economic

personnel demurrlng and school admlnlstrators s1tt1ng on the fence. We hold L

il

w1tn ‘our respondents iconsensus v1ew and Martln Luther s»adv1ce to hls

preachers Lteachers?) r_”Center on the shortest and s1mplest p01nts, whlch v

are . the very heart of ‘the matter, and leave the rest to God . One of our

; . " L . . . ' "v
t . i o o
'economlc part;crpants wrote;. ”Our (economlc profess10nals') problem is that 5
. AR & . -

. study and application." e e B S RS
. o v ; ”, . o ) BT . . . S N l -, g ' v
7. Stlck to the most 1mportant thlngs. S S s - g

’q- & . : . : - PR

Th1s seemlngly ObVlOuS lnjunctlon was generally supported although w1th

. some contrary v1ews appearxng among bus1nessmen (35% to 15%), and among

i

'

.'currlculum speclallsts (SOA to 25%). These m1nor1ty, contrary views seem AT -

-? . . ..
g # L * . e
to us both surpr1s1ng and . lacklng“ﬁ% w1sdom, and only partlv for, the reason o

IWe state in® the following ltem.
. - . : @ e
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8. ﬂake repeated appllcatlons.

.‘['

: .\ ’ ) ) : : T .
One erpose in focuslng upon the relatrvely 1mmutab1e, the simple, and’ . -

- —

Y the most important thlngs, is to leave tlme for repeated appllcatlons of

,y.them,to‘what~we-seeAabout?us. Repeated appllcatlons were strongly supported

b} all our,. grouplngs, ~nd, in the agglegate 50% to l% ._A";;»

< (2 __,,_—-""
e

Me belleve th1s prescrlptlon 1s of‘strateg*c 1mportanoe to" the’ success
P ) . i
%

S S 01 PCDanlCS edﬁcatlon. The learnlng of econOmlc theory w1thout galnlng the//

T -

Liﬁ“ff”jl ) abxllty to apply 1t is both meanlngless and frustratlng, at least to. anione

who is not a c101stered economlst or an 1nc1p1ent one.
: )

9. Teach to dlstlncLlSh expose,_and lllustrate the economlcally false -
there is a; sclence of econOmlcs. - :

nL
Our5Thqniry*disclosed a4disinclination;in some’ groupings’ to make clear

~
-, . . . . . %

: T e o U S c . RN o
that there exists an economic science,” and we. believe. that doubts as to
its existence have heér an important handicap to'economics'edncation.j s
-BusLnessmen on balance shared'the‘dfsinclination (20% in favor of making
. . k)

it clear versus BSA agalnst), although economics educators 35% to 13%,

‘ school board membérs 83 to O%, and school @dmlnlstrators 44%7to 6%, all

-

a(“.. R ’ T ’ .
supoo ted the prescr1ptlon. S

T We- confldently assert the ex1stence of a sclence of econOmlcs, and we .. ¥

< belleve the apparent doubts of soc1al studles teachers, currlculum spec1a11sts,-

a N

tralners of teachers, and even buslneSsmen and soc1al sc1ent1sts, must now
“ o o . $ A .

be oyercome or.31destepped.

- ; .- Confident-that,the science'exists;'we believe that teaching to dis-

tinguishAthefeconbmicall§‘false and to expofe and illustrate ecomomic:
. . . & . i ) L

.illiteracies is a vital facet-of.effective economics'education.l School admin*
. . ! .

istrators- -and- tralners of. soclal stddles teachers were the only laggarda 1n

. the Inqulry as to dlstlngulshlng the ecolomlcally false, although they Stlll A

t _ . RS .

e TR R e

Aruitoxt provided by Eic:
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Eavored 1t ZSx\to 19% and 15% to O%, respectlvely, and curr1cu1um

710 "Be unblased\gulavold advocacles - avold even the advocacy of 3 free

'perSOnnel (44% to.. Z?A), and school board members (50? to 25%)

'fpractlcallty

3.
_cannot Marx1sm Nalesm, or even 1rrat10na11ty 1tse1f9

II-A7

specialists, 17% to 17A, and school board mtmbers, 33% to 33%, were the

' only laggards as to exposlng and 111ustrat1ng economlc 1lliterac1es.,
Lo S R .

C o

e"terprrse , , S S . ST

5

All grouplngs of our respondents 1nc1ud1ng buslnessmen 57% to L%y ‘f'

@

'_strongb:advocated the stresslng of obJect1v1ty and the av01d1ng of: b1as in

econ0m1cs educat’on w1th exceptlons for the blas of ratlonallty, an

'essential-to'educatlon and sc1ence, and that of the dlgnlty or value of

.the 1nd1v1dua1 an essentlal then, toisocial ScIence.

But bus1nessmen were accordlngly 1ncons1stent 1n at the same tlme pro-
poE

'~Aposlng, 61% to 18%, the advocacy of free euterprlse and ‘80 were governmental

%’

All other

:groups,vhowever remaanea cons1stent in strongly d1sagrceing w1th any such

0 : . @ . . . - o v

advocacy. : o

. ST .
The polnt in’ av01d-ng the advocacy - of free enterpr1se is- not for ‘most

&

f us’ one of questlonlng its merit Sy but~one of'questlonlng whether any

N unnecessary adJocacv in educatlon 1s approprlate or 11ke1y to be effect1ve.
) We belleve that it. 13 not and that.the'strong reslstance,of'the other

_groups in our Inqulry ra1ses warnlngs both as to 1ts w1sdom and as to 1ts

' A . 0o
If free enterprlse can properly be so advocated why then

\. o

11 Try to distlngulsh values from economics.

Busxnessmen, 32A to 14%, were among the groups wh1ch advocated the
O S . LB

dlstlngUlShlng of values from economlcs‘and other soc1a1 sc1ences. There*
P . "\ .

- was general support ‘fof this spec1f1catlon although school adm1n1strators,

e 16

e




k .". ': . ’ ' .." . ' ,. .' - ' .""
. . . . ,_ . . - . 3 . . 3
121 to- 19%, and *ralners of teachers, 23% to- 3lm, were contrary-minded, S
whlle economlsts other than economlc educators were surprlslngly only
,tied at 8%, tot8%. In contrast,.economics educators favored the_speclfi#
: N Co, . c . .. T - ’ -
cation, 37‘*’ to 5% -
N : . . _
We believe that fallures to d1st1ngu1sh values lead to confus1ons as .
. E . . = el . )
. 'to whether there is or is not a science of economlcs whlcn is worth teachlng ‘

¥

__,-"

: ;n‘fhe schools. Moreover,fthey_confuse'students and obstruct the develOp4
ment of clearnecon0m1c reasonrng; :

’ ’
BuSLnessmen were. con51stent then, in the Inqulry in opposlng (ll% pro,’ 'f;/
437 con) that we solve (or purport to: solve/rsoclal problems. fn th1s v1eg,t ey

were supported by economlcs educators, other soclal sc1ent1sts, school boa%dr

’nmmbers, and governmental personnel . oo ..

Values are. regularly lnvolved in the cons1deratlon of any soclal pro~';'>1m

blem, and it is ther,lore 1ncon31stent to’ belleve that economlcs ‘educators = . -

- . . . -

should “solve” or purport to solve SOClal problems, unless we a%go agcept

S . e

B

tnat econOmlcs educatlon should be b1ased That-was broadly'and strongly ';&

opnosed and correctly Opposed we, belleve as 1nd1cated\above.

Qo

Pz o S B : = ' JUN Wl [ ‘
| e _ _ ) , S0 e U 1

Where Do We Attackﬂ ..‘ . S o S ST :
! . : B . . ¢ S : . ' ‘.

We have brrefly revlewed some posj; Te speclflcatlons £or more effectrve

. Lo ) N : ! ! S
<L . econOmlcs educatlon. There remarnsffof course, the rmportant questlon as’ .

- .’-( -
G =

i .to'how these.specifications'are'to be implemented’in'our established}schooli

& -

-

programs, in paid publlclty or educatlon'of the general publlc, in spec1al

o o ' 7 . &‘.,

- &" .
L programS,for medla/pérso%nel or more: probably in some comblnatlon in these

z

’ or other dlrectlons.

i

Moreover, there remalns the questLon of ln what proportlons any correctlve.-'

- . g 8

utﬁactlons in the schools should be.- Should we stress soe1a¢ studles curr1-

-
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~culum’ lmProvement57 The tralnlng of soclal StLdleS teachers in econom1cs°

~

Or should'we rely-more upon hign'school courses 1n_econom1cs - economics
educatlon - per se”, ’ o
P G e
Our Inqulry sought oplnlons ln these areas, and in general although
w1th varlatlons, and’ sometlmes 1mportant ones, the descendlng order. of
nreferences ran from currlculum lmprovement through teacher tra1n1ng and

- . pr\notlon among the general publlc of understandlng -in ec0nom1cs to rellance

‘upon nlgh school economlcs courses per se and the educatlon of medla per-.

“

sonnei: We w111 be 1nclud1ng detalled 1nformatlon\and commentary in thlS.‘
_area:and'others in our general report upon thefInqdary (See Parts IV and V

) ) . . s ) . - ] . - S AR ~
'in.this_vofume.) A L : *\ ' - S
y . ' . : : . ) . ) N ' P

&

Surmary_and Conclusion
We conglude,. then, by. urging- upon businessmen- their consideration and : .

" -

decision'in the mattérs we,haveriscussed. With the really cverwhelming .
o . . . . . e .

Loncern for economlc llteracy Wthh we - have noted vit7becomes urgent'that

g all of us‘who share that con&ern or who are 1nvolved in economics educatf’/

o

W -

S N
ety

should 50" far as posslble reach cons1stent concluslons, and where we do not

I3
\

we should be clear as to the reasons for our d1fferences. . -~ o

"’Busxness is in a strateglc posltlon 'in the whole matter, slnce it

: channels so much et the speclflc Cunds provided for economlcs educatlon,

and 1t is of course a factor of Lnfluence upon- educatlon generally. Its

€.
3

ch01ce should be: to work cooperatlvely w1th all the others who areidlstressed

x P + X

w1th our economlc 1lllteracy or ‘are 1nvolved rn economlcs educatlon,_but

, o
after duexconslderatlon buslness should have no compunctlon, we belleve,

7

e

1n aSsertlng 1ts 1nfluence and spendlng its money in ways whlch best promlse R

to get selentaflcally JuStlfl d results in-economics : educatlon "and to get
“ B

2
.

oo - . them. expedltlously And there should be no. dlverslons from the pursult of

@ . . s e DL LT - e e e

- E l(jb '.that economic llteracy whlch has become :80 cr1t1cal e '_,c
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1 / FOOTNOTES
~ i . L v.—‘— - .vf ‘ ) - -.‘
o 1. To some extent, of course, the con:choices as’ to this'matter méy ) . "5;
N reflect pedagoglcal Judgment rather than economlc skepticism. N :
SN
2. Thls questlon is rev1ewed in one 1tem, "The Economlsté“'Stance and ”*\\\\-l
' FEconomics Educatlon'“’to«be xncluded in our general report as to _ .
'*he 1975 76*Inqu1rv _(Part III in thls volume) :
3. Our general report as to the 1975-76 Inqulry w111 1nc1ude an exhibit -
’ ' explalnlng the lnapproprlateness even of the goal of improving ‘our- .
understanding of the free enterprlse or market economy .. (Exhibit ~ _
IV in th1s volume). . R . v I e
e ; ‘
~ “ - ]-—:ao s
. _ ,/ ¢
. . !
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1. Do graduates from the high schools in your communlty do well in the

3. Would any “economlcs” they have taken be better considered-consumerism,

12. Are the dollar contrlbugions of bus1ness for economics aducafion in your

LT ©

 DRAFT
. R ) ,./." :
S 1
, )
\ ) . _ . . . » : - ¢ , .
© ITB. A DOZEN QUESTIONS/ FOR YOU ABOUT ’ Q
ZCONOMICS EDUCATION IN YOUR ORN HOME'TOWN © -~ . - |

L

A .

.

natlonally normed Test of Economlc Understand;n.ng'7

2. " How many of them, have taken hlgh school _courses 1n econom:.cs'7

o

career education, ‘vocational educatlon or. even ”solv1ng” our soc1al .

problems all.over agau.n'7 o - . - . ‘
‘A\\ Do the soclal studles teachers in youg com@unlty schools- do well in .
thetnatlonally -noxmed Test gf “Economic Understanding in College: Economics? “
Or evényin the Tedt of Economic Understandlng the1r students: mlght Well *

~rl S

. havo heen.\\sxed\uer? " o ,s,& . . PN
~ — o T L ¥ L . L - .

\ —

3. Do ‘the teachers-most recently\empl‘ ed do any better in these tests'7

+ -

. ~
6. nave the teachers themselves ever successfully completed cOurses in

) -
g . e » .
—_— ¥

econom:.cs'7 s S . S T— ,
. . _ —

¢

4
N Are ‘the most recently employed teachers any better prepared in' economic: ™.

.’vreasonlng”' : _ : o L Y

8. Are the institutes and workshops whlch your soclal stud1es teachers
attend devoted to concentrated work in economics? . . o : I
. . . . s » . . . *

9.. Or are they dlvertedtLo consumer economlcs, .cateer educatlon, ”solutlons
of socigl problens, preparatlon of teaching units in economics by per~-
sons not.yet skilled in- economlcs, or propagandlzlng on behalf of

S

»business or labor? ‘ _ N . , R v V Lt

1. Has any - economlst ever approved the economlcs content of the textbooks
and other _teaching materlals used in your communlty schools
. "- N - . r
11. Have you ever d1scussed any, of these questlons w1th the school dgdmin-
"lstrators in your community, or" with any school board members; OF- with
your neighbors or communlty leaders? e

. o -
¢ : L.

communlty d1rected ta the™ most productlve uses, as you see them?

20
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ITT. THE ECONOMIST'S.STANCE AND ECONOMICS EDUCATION -

7

..Robert V.. Horton and Dennis. IJ.Weidenaar -

.
s

\\ . «
\

Among the sxgnlflcant handlcaps in cultlvatlng general economic: llteracy

are economlcs educators and econom1sts themselves. In this assertlon we
.. P , -
do not réfer merely +*o our renowned falllngs as teachers nor to the- supposed

dlfflculty or dullness of what we try to teach ~althouch we heard of these,

’too; in a Delphi-like Inqulry W 1ch we conducted in l975 76 among some 350

' amkfiﬁ§9'grawdms. : *.-' Ll Co ) ,W
L ' ' S s - L . ,
| re . o n L ST -

~ s e

; '&.}» A7 P ¢
We pronose, rather, toﬁeonsfder here the alleg da” arrogance among
: e /9.

ful;

economlsts rn thelr ”SOlutlonS”;tO s001al problems an& in the1r forecasts

ST /Zf . I. The COmplalnts to be Con51dered ,“,//.f T "
g ~ ST o

Yt

, : . N

r—

f economlc quantltles. We have often heard teil about how 1f we. who are

. economlsts were all lald end to end we Stlll would not reach a concluslon

~

: ’ i ¢ / t ’ . O
and even about«how’lf we wgre all so- la1d it would be a ‘good thlng

i

i

\\\\\‘ Nevertheless, before od//lnqulry we. 'did not reallze»how 1mportant a factor

N et o
’ our pe/celved arrogance and d1sagreements .were in sustalnlng a revulslon

Aruitoxt provided by Eic:
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The reality of the obstacle was eViden%ed to the end of” the\ingyiry,

/ . ~—
/s Tl

1n that 1o 1ess than 28% of 32 school administration participants, 18A of \\4*\;i\

28 social stud1es curriculum specialists, and 20% of 15 n0n economist

/4 socialﬂscientists,»continued:to\find_that'the most appropriate action to

e . : - . o

~overcome economic illiteracy was simply the promotion of deeper and more
‘widespread insight into just whz'economic understanding or economics
e - R o - _
T ed;cation’is, and is not, 1mportant. The significance of thliis finding is -

.enbanced when it is noted that the Only more popular suggested actions

among,the riva1 pOSSlDllltles were 1mprovement of the curriculum and teacher”
B 'v‘:‘i . . . B .

-tnummvinéummﬂtﬂ . o T #m e e g T

s - — ~

,,/j::j:ﬂ;f,;* S of the more than 20vpparticipants who c6ns1dered the general understandingl.fﬁmv

v -aq, ey

’ »?

its applicabilities, Fo be either unsatisfactory or very

',of’economics, andgo
unsatisfactory, 167 Specified in responding’ to our second-queStionnaire’that

differences in’opinionb aﬁongﬂeconoﬁists“were’one“of~thefthree;primaryr,

e e )

asonsg wrv—econCMLC“literacy had not become greater.g This was the View, too,/

. ¢ Lo .
- . ; i R

R r“o* no~lesswthan 234 of the. 51 respondents who considered that such under—'

n . . R e

standing was somewha“ 1ower or con51derab1y 1ower than 10 12 years earfierb
1 d g . . :
. Pernaps the most»v1v1d eVidence of. ;he obstacle comes from participants

£
""@ P R .

<

; : .»-«
first 1deﬁt1f1cations, free style, of the most important reasoﬁs why economict

.3

11teracy ‘had not become greater. We quote a school administrator:’ “Many .

ks . .o s
people Vlew ECOHOmlCS as a very 1neXact sc:Lence, . a curriculum specialist'

—

”TrofgsaronaI”EconomiSts...are s0° often confused and wrong ‘that_economics-

. w »
- is not respected” (his emphaSis),ya non- economist social scientist‘ ”Many

RN,
Raar ]

‘more distrust the arrogant‘science!‘ You can‘fool some of the people some - -
i & . 4 . - . . . . . .
“of the time, etc.;"‘a school bsard member: _"Economists themselves having

- -

such divergent views -om solving problems;" and even a governmental écono-
‘ ' [ ‘ L -

- ' mist: 'Poor forecasts."- T o B

I . . - - . L . . . . : N .
. ‘ i - . . _ . L
i o : - , . & . : oL

P . L e A . . ¢




N
3
%
end

I

e ~ III-3

IQ the latter vein Secretary of the Treasury Wl]llam.E. Slmon has sald
8 .
"L sometlnes think’ that é*onomlsts use declmal points in thelr forecast, )

.

to prove they*have a sense;of.humor'i (24,_1975,'p; 4y..

e

L II. Va11d1ty of- the Complarnts

s

lhe skeptlcs, moreover, are well‘sustalned by our occas10na1 phllo-‘

sophers in the f1eld_of economics. W. €. Stubbleblne has wr1tten‘ ‘”\{.4'

’ the sucial SCLentist is hopelessiy 1ost as a scientifiC'ranker of out—_
3

comes - whatever be hls competencejas a. generator of theorles of outcomes

1t

(emph351s hls) (95 1972 p. 42) Hiw view echoes Lord RObblnS ..;f

'there are no econemic ends.-,There are only econom1ca1 and uneconomlcaL

e

WaYs of achievino given éﬁds"ﬁ{zo,~1969, p. 145) and John Nev111e Keynes

'”There should ‘be no vagueness ‘on . the questlon whether pOlltlcal econOmy

) "

T treats merely of whar is, or asks further what ought to be...Mlsunder—

&

standlng On these oo1nts has led to- a m1sunderstand1ng of econom1c truths

themselves, and has consequently 1mpa1red the 1nf1uence and authorlty of

‘economic sc1ence” (1 1955 PP. 3- 4)

;4 . - y
F. h. \nlght wrote as- -ta forecasts '”Change is'unreal, or insofar N

[ L

as there ixu real_change, the world is knowable only h1stor1ca11y, th

a

.~future_is'unpredictable (12 1924 . 234). W. A. Johr and H. W Slnger,

. - . )_ . ——
with many otners, concur ...forecast1ng in econom1cs on the bas1s of
v . E .
emplrlcally establlshed 1aws is - apart. from a few exceptlonal cases "~ .

- %-
N1

1mposs1ble” (9,. 1955 . 64) s s R
o ow t. . ? ' ' ;. - . & .
. Do the mass1ve, neW, econometrlc mode1s vitiate these conclus10ns7

.

Ootto Ecksteln wrltes ...1t must be*understood that the future 1s not

knowable by mortals or models” and ”There is Stlll Tots of forecastlng

;error, although we. are hopeful we: can reduce 1t. Further, there is stlll

i ’ .

A,
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soclologlsts, bus1nessmen, ‘and pollt1c1ans, tozhe sure, also neglect such

\-

° trom'sc1ence “and 497 versus 2% advocated teachlng to d1st1ngalsh the S

vocacv of free. enternrlse.

'clamationﬂpoint). S . o o

'standlng Ls,_and is nof,” 1mportant. Of 27,economists,_ones'not'primarily'

III-4 ~ . ., ol

a -
> - . 1

suLf1c18nt’var1atlon among the maJor forecasts, ‘Roth 1n andwoht of govern~

i

e

ment, to assure,a'u1vers1ty_of v;ews!” (2, l976 pp.'16 and lQ,vour ex~ -

.

Teachers in the’ schools, textbook wrlters, polltlca1 sc1ent1sts, :

= [N

'strlctures of phllosophers and economlsts, but falllngs on. the1r part pro—'

o

'VLde no more defense for economlsts and economics educators than they do

K

for these other offenders, thoughtless or dellberate.

Our Inqu1ry showed that economlsts themselves were also concerned as to s

the llmlts of Lhelr sclence. Of 63 respOndlng economlcs educators 167

.‘ 5" : ..

found the most apnroprlate actlon aga1nst econom1c literacy: to be the pro-

-

mOthn of deeper and more w1despread 1ns1ght as ‘to Just hx‘economic under—

o

m'economiCs educators; 15% concurred; Agaln the mean1ng of these flndlngs ig

enhanced when it is recalled that the only more’ ponular suggested actlons<
. A + »
were lmprovement of the currlculum and teacher tra1n1ng 1n economlcs.

- T 4 .
y PR . ' . . . . R o -
hid . . . o C

: R "“ - IlI. Our.Intentions ' e R ) . \.‘

lhere was nevertheless apparent llttle 1ntent of economlcs educators

. , . . . Y

*

. to obfuscate the 3c1ence.* In free ch01ces from 1is tlngs of many p0ss1ble ‘

v -

characterlstlcs of econom1cs education 44% of 41 respondent economlcs

. .
~ &

educators (Qpposed by 27.) advocated QbJect1v1ty and freedom from blas in-

- e

: economlcs educatlon 377, versus 5% advocated the d1st1ngu1sh1ng of values

economicalfy-false. Only 124, versus 61%, nevertheless suggested the\ad—r

.
NS
. 3
!

. . . i : . ' i 1 . e




s .

* ,noted is suggested however, by an only llmlted reJectlon by the economlcs T

educator :of the speclflcatlon, "solve {or- purport ‘to,solve) social problems

-

(177 pro versus only 24%. con) Thls flndlng may, or_ course, reflect w1dely-

promulgated «dlelt erroneous,,spec1f1cat10ns of this puroose for economics

v educatlon and our fallures to. develop arly well-understood alternatlve.sﬁ

P

Tiews like those of 13 other economists, ones not prlmarlly econom1cs

educators, may even more underlle tho general averslons we have c1ted Al<"

r/. .

L w - ’
. X .
-
A basis’ for the geﬂeral averslon to eCOnOmlCS educatlon Whlch we have/ o o

_ 'thougn these economlsts also clalmed to ‘advocate ob3ect1v1ty and ﬁréédom

- .

. FrOm Dlas, 38a'to 0%, - they no more than tled at 8” to 84 as to dlstlngulsh;ng

. '
.? z ValuesgfrOm'science and they advocated "the SOIV1ng, or purportlng to solve,

b £y

‘soc1al problems by 31% to.23%. . .l"_- a '.‘ o, e : 3

er ev1dence is scant}er as to the economlsts own'views about forecasts,

\ .

< if only because our inquiri es as to them’ were fewer and less spec1f1c. o,

“ r"‘

) Altxough economlcs educators, 48/ to 9%, and other economlsts, 757 to O%, .
°*- - advocated maklng clear why economlsts olsagree the other econ0m1sts would

-y .

_still avoid making clear that there is a scienae of economics-(25%,pro » o

;

C

making clear,éxersus 42%' con\~

\\L*\\_; e S - .a‘i IV.> Yources of;the Failings . i )

.\\‘\.\ ¢ . ’ - S, .

- e Jt is of coufse pOSSlble that economigts, more than gconomics educators,

o are retlectlng embarrassment about the uncertalntlesvof economlcs con— &
cluslons in comparlson with those” of the natural sc1encis, no ma.tter ‘how : Q_
unJustlflcd such embarrassmént may be. True, economists are restflcted in

. . . . & s S s
the maklng of controlled experlments. On the other'hand7/theyenjoy-a'i C
fertlleﬂiadded source/of 1nformatlon through self—conslderaflon of what thelr "17
. Qown reactlons would be to economlc.events,'a source of 1nformat10n whlcg the ?

‘«‘natural sciences-lack.




o o N : e - o Ty
o S . : - : :
- . Controllea experlments themse%Ves do not \breover, prov1de a11 the

t

A ;: o ,Janswers;. Tust ask a- ph]slclst when and to what spot a partlcular apple
5.:v _’.‘ ' w111 fall frOm thr tree. -All h1s %?owledge of Lhe 1aws of grav1tatlon,.
? ~._ . rates of evaporatlon, andaso ori, w111 afford no spec1f1c answer. Phys1c1sts
‘ - ploper forecasts w111 take - the form of economlsts - not only economfsts areu‘

. - . ) ) C o .
found seekrng real—world answers im worlds of ceterls parlbus‘ T e

x: s L e

Ty is our'belief,.however,“thaththe'apparent'failings of economists
. . 0 . . . _‘ S . -
ﬁ’::arise more importantly from unwarranted extensions of a stance they deve}op;r S

»in-their activities as'professional'economists}:xTh y are.askedmprofessionaliyf.“””

'

to’ predlct the effects of economic- actlons and to forecast economlc condltlons. B

'V//%/ ?hls work is chare. ter1st1ca11y based upon controlllng values assumed for thP
7
Ve . . ~ . -

purpose and upon recognltlon bv the1r emponers that the futureigs 1n fact

hldden from all of us., The problem for econcmrcs edueatlon ‘then ar1seo;fj

SA from the thoughtleso nr-poundment of such Judgments and forecasts to broader

L - E
< _ udlences whlch “do not 51m11ar1v comprehend how prov1s10na1 they must
. Q . oo . Y . ke 0

\

o necessarﬂy be. L o

- | -

> S the general understandlng of economlcs, and its, appllcaballtles,éa ong .
~ " / . . l“,'“

_ persons graduated from.hlgh school as‘unsatlsfactory (SGZ)or Very unsatls-
o . . ’ . ' . . . . . . o i
7 : % ' : oL d : . o
fﬂ' _ factory (33 ) . I p o | o o,

e [

& . o © V. - Qur Suggestlons

Our prlmary concluslon from the nqulry flngmmgs we have here reV1ewed e
l' : ' s ~.
is that economic educators and economlsts should 1earn tofrestrlct drast1-

. . - / ~ Y «\ Do
) ; . . /3 . . ey s\-‘

cally thelr recommendatlons and prognostlcationsito the p bllc and: in

*
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education, or failing that, make clear again and?again the tenuous : i
foundations“uponrwhich<they'stand,~ - R Z

Values Lnev1tab1y dlffer among us, and correspondlngly then,,so must

e dlffer éur - JLdgments in economlc mntters and our “solutlons ofjsoclal

T P nroblems._ﬂMoreover the future ls secreted from ali?of us., Ip these ;f

Ve . [

;:oe " circumstance§ we can'properly,do no more than try torhelp our cllents to

o S T S 4 o o
‘undaerstand. - o SR R e o
. Al bf us, moreover, could learn to view with some disdain those among '

74us who'fail in these'regards,-be they economicsieducatoré 4other'economists,

-

- - . o }

other soe1a1 sc1ent1sts, or other educators, for 1n the words of M. N - |

P Rothbard,"uc..,(themeconomlst) can. exp]aln the worklngs of - the market . kv;k;i R

....__r

econogy (a. v1ta1 task espec1a11y s1nce the untutored: person tends to re— T Y

©

gard the marktt economy as sheer chaos) but he can do 11tt1e else (21

-

) .. 0r in. the words of Knloht" "Thellntelligent

i

appllcatlcn of (the formhl pr1nc1p1es of economlc theory) is a flrst step,A_-
rand chleflv slgnlflcant negatlvely rather than p051t1ve1y, for show1ng what N

¢

- - . R

T Fas X “
S v iz 'VronO” rathar than what is- ”rl ht” I1 ‘an ex1st1n 51tuablon and in an T ]
. . y oo

~ . e - [ * B LY
PR R

'proposed 1ine of acﬁion”i(lS 1956 pp. 176- 177) . o : . -;~;'; : h':;'-f

Such a posture of eeonomlsts and- economlcs educators may at flrSt seem o ‘
. Dot e A LRSS

AR to. be vacuous, but 1t lS st111 the only Justlflable hope that we have. . “‘,'a o
w A . : B R o

E I UREE
et Certalnly we cannot compete\on thelr terms w1th the poets and romantlclsts TN
T e

<,
L - - Il - . .
I .

»

»

who capture our ch1¥dren .8 :maglnatlons from thelr earllest years. We can,
5 o R . PR - S
SRS compete h0wever;—whenever rarlonallty ‘is honored and«because of the S le

RS . e L

:authorlty oﬁ the mlnd we can expect then fo be the v1ctors. ,Sti11~ we o -

must constantly beware(that we ourselves malntaxn ratlonallty,.ever graced s

G- Co .

:f3by approDrlate, scholarly humlllty, whecher 1n p1escr1pt10n or, in fore-

- »

- .
R s ey e | ' : ' - PR - - .
“ : . . . e R o . — . - . . .
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. o 1n -this stancéy—too ethere,can be romance' else there,m;ght\have’been
L : . POt N
_no thlrdfﬁerm,]“Utopl’", in the tltle of Robert szlck 8 masterwork~ ' ’
B ! - . N .
Anarchyistate, and Utopla (18 1974) As economlsts we may not solve, nor - - -
A B
ot purport to solve, soc1a1 problems, nor forecast what Lhe future may‘hold
. . Q’ . -
“but then ne1ther can -anyone else. We can, however be guldes to clearer'
' understandlngs of‘the worlds ln whlch we llve and therefore to our more o
, I ! C Fa
} = ; .
"rat1onal act10ns~1n these worlds, based upon our individual hlerarchles of
values, and we can hope, then, that our 11ves W111 be more satlsfylng to us¢
: and that .our soc1a1 dec1s10ns Wlll in some ‘sénse be "better than’ ‘the ones
S : o %
. T Lo 5 . - - LB L. 5 8 o . '
T * to whrch we have become alL/fbo accustomed.,' o
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. :Cf as to ths and the succeed1ng paragraph Buchanan (l 1969, esp.~

=¥The~£1rst pereentage of each~pa11 is. | of . those ellglble,to make:ch01ces .lff;;ff_,--

VTask Force on Economic ‘Education stated that' its "...primary mission..,

-

good: citizenship...'" and: I'Consl.der, for example, some of the economic’

- Pedagoglcal conslderatlons rather than ‘economic Judgments may, however,
”Lnderlle this flndlng. Do :

ﬂWe thus conclude with a paraphraslng of a "consensusW statement of the

vSClentlStS, educational adm1n1strators,‘and others in a Delph1 ~like .

 FOOTNOTES =~ - s
. L ) Ja : ) ) :« ] ..\‘ .~. S

Spec1f1ed to refer to that among persons who have been graduated ,
from h1gh school, - - ‘ o S T e

N

Pp. 53255), Hurwiez (6, 1976,.esp. p. 2), Hutchison (7, 1960, esp. pp»'~r SR
69 and 162), Hutt (8, l936), “Johr and Singer .(9, 1955, esp. p, 64) - S A

J. M. Keynes' (i0, 1936, esp:.p. 298), J. N. Keynes (11, 1955, esp. pp.

3~ 4 50 and. 52), Knlght (12, 1924, esp. PP. 234 and 251) and (13, 1956,

" esp. pp. 176-7), Llebhafsky (14 1968, PP- 3 22), Morgenstern (15, . e

1937), Morgenstern et al. (16 1973, esp. P+ 185) 5 ‘Papandreou- (19, l958),

- 'Robbins (20, 1969), Rothbard (21, 1970, esp. pp. 189-190), Samuelson (22 - 3>f:
,_,1962, P- -70)%, Schoeffler (23, l955 esp. p. l7l), von Mlses (26 l962 : e
. esp pp v, 59, and 68) :

% ',ﬂ,
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|
|
|
|
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CE. items 1dent1f1ed in footnote 2 - .‘““sff'w;@‘;r
. o - B0 T s

- Ry

in the area who suggested the seebing of the item, and the second the. 0
av01d1ng of the.item. The missi: ercentage, to 100%, ig of those who = .
elected not to choose either of those. alternatrves. ’ : '

) : ,.u':

For- example, Economics Educatlon in the Schools...a Report of the Natlonal

was to describe the minimum understandlng of economics essential for-

1ssues... inflation,. recession and unemployment a lagg1ng rate of
economlc growth... che 'farm problem ... (17, 1961, pp. 4 and 7)

¢ - n

b

One. process for ciarlfylng the relationshlps of values to economlc
questlons is presented in R, V. Horton (3 l972)

goal and rationale of economics, education which was ‘the subject of
rather remarkable support by separate groupings of ‘economists, social

lnqulry whlch we conducted 1n 1973~ l974 4, l973 and - 5y l975)

Vo
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- IV. ARTERIES TO ECONOMIC LITERACY ™
< 2" o R . : . . A . ) \’\L.\ v
R ~ Robert V. Horton and Dennis J. Weidemaar® . R,
_gb s part IVTis.directed~primarily to-educators andhschool. a ‘lu i o

’ j" L Der30“nel 1nclud1ng school admlnlstrators and school board

. membels. It is the most inclusive reflectlon of ‘the- Inqulry
~ : : ) ’ K . c 1

R - (textually, at least) whlch appears in th1s volume. Accord—.

flnglv it contalns material Whlch may also prove of 1nterest'

I3 - L » _/’:
. L

- . 0or value_to othef persons dlrectly,or 1nd1regtly'1nvolved » .
or concerned with economics education. . ////.
5 ’ : : ' . lew - . 7
o ‘I, Wha* *"e Inqulry Questlonnalres Soug/t/ _fﬂ o

2y
' ln the latcer part of l975 we conducted a Delph/’llke Inqulryl among

350 partlclpants in an attempt to 1dent1ly the pr1nc1pal obstacles to

.aCHLCVLng generql lLteracy in econom1cs and the actlons which mlght be = . .
“ oy 3 . . -

.

. ; 2. . s
taken to surmount them; The part1c1pants 1ncluded social studies teachers

e .

" The authors" acknowledge with, thanks the helpful comments ‘of the1r assoc1ate,

Peter V. Harrington, upon an ¢arlier draft of this paper. He 'is not 1mpll-
cated, however; in its conclus1ons. , ‘

KX
W

g An 1ngurry in which statlstlcal data amd comments as to respondents v1ews
expressed in one questlonnalre are. relayed back to them with a successor
. questionnajre. The process is .repetitive with the purpose of developing
. eventually a composite opinion'shared by the individual respondents in the
-light of reactions of others. Such inquiries vary of course in the basic
- . question.or questions to which, they are directed. The Inquiry here is called
' "Delphl like, " because it was not d1rected to predlctlon 23 to the future. ‘

. ’l N . . - .“
Further aspects of the Inquiry process are, 1nd1cated in- Part V of thls

Q@ ' volume and the ‘appended Exhibits.

'lg}igsgx - N o - | N ; ' :3:3 _'..p o .'ij . :'~ b._ffl
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in the svhools, social studies curriculum specialists, trainers of social . .~
. . N . . . »v . . .‘ 2 o ) A D . PR "c
studies teachers, scheool administrators, school-board members,. economics
i o ’ E ’ R ’ o " : i_ - :
educators, other economists, other social scientists, businessmen,, and .
- governmental personnel. .
Ouestionnaire #1 of the three which.comprised the Inquiry;snghFHin'

xormation .ag to the” primary occupations of ‘the participants and certain

other of their affiliations and. activities, their vz@Ws as-to the state and "4’
importance of economic 1iteracy;.their views'as to a-definition'of economiCs’
- L : . he . B . FE— . .' . _n' “. . . .'
L S T R o " L :
edvfieion, and their free-style suggestions of reasons why economic ‘literacy

A

- ‘ P

had not becOme greaterl

gy ~

Questionnaire #2 was accompanied by information for partieipants as to
e

.
R . N L. &

- ~the»findings from;Questionnaire #1. This 1nformation was detailed as to the

‘o o

‘obstructions to economic Iiteéracy sdggested‘in participants’ responses,to_

Questionnaire #1. Questionnaire #2 itself. listed nine possible obstructions

;which encompasSed,almost'all of the Darticipants' free—styie suggestions in

Questionnaire #1, inc’"ﬂynw all of ‘the frequently stated ones, and requested'

;

that the part1c1pants make a primary choice and two
W

-condary ch01ces firom

' among’ them._ 1t thereupon sought free style sug stions of the actions

- _ structions 1isted of . characteristics o that action conSid red'most essential .

»
Y

K8
s -

A 1isting of the names. of" partic1pants With their p_incipal affiliations

: appears as the _appended Exhibit V 1n this volume

Yo rigorously obJective selection of prospective,parti"ipants was under-
taken, since our primary objective ‘was to attract participants with varied -
.backgrounds who would . ‘continue to think- along with us and even modify their

original views, Of course, we.did originally ‘consider backgrounds, geo-
graphical factors, etc.,, suaJectively. Self-selection in any event woq}d
seem a possibly more significant source of digtbrtion -than the - original
listings, although 56% overall "of our Original invitees answered the first:
questionnaire,and 44? even the 1ast ‘ S S . o
T The definition remained. unchanged throughout thé/;:;uiry "activities

which promote a wider understanding of basic €cpromic principles and their-

Q . pogsible’ applicacions, as a matter of general ducation - :

Tan

'maﬁw- R L R 5341 v o 3
. - L _ ' -

‘ . .




Aruitoxt provided by Eic:

L.

T;nrormatlon for the partlcrpants .as . to the f1nd1ngs from Quesbionniigh
'It requested prlmary and two secondary cholces of actlons whlch would best -f,vwl,

counter, at 10@est re1atrve cost ‘one or more of the 1mportanr obstructlons

'_actlon were asked to mark as“many of those pertlnent characterlstlcs as they

~f1nd1ngs of the Inqurry, nor to spec1fy all the 1nformatlon whlch we

Jectlve, and ratlonale for-economlcs educatlon, and extens1ve, but st111

-
s

2 —

to -ecomomic’ 11teracy as developed by Questlonnalres“#l and #2. The‘nlner

~LQQSSlblﬁ actlons 11sted in Questlonnalre #3 for the part1c1pants ch01ces : fx

7 : - b e o

r.wtre derived: from the suggestld/s in responses to Questlonnalre #2 and

they eucom “ssed almost all of thegﬁyee style suggestlons found there, and .
agaln alk of the froquently stated ones. Flnaliy, pertlnent characterlstlcs

[y

.stated Free “style by the part1c1pants An Questlonnalre #2 were, 11sted

S SN o
relﬂtlve to tha varibus: actions 1nd1v1dua11y, and part1c1pants chooslng an"

\ N » .

belleved should be sought “or avoldéd for the greatest effectlveness of the

= 4;' . ‘5 . .
action relative. to cdsts:™ . - T . )
Lt B ',J' |:(\'

P ; . II; What-We Report Here

We do not attempt in the text whlch fOIIOWs to report upon a11 of the .

*

developed-collateral,to them. We om1t for example, overall statlstlcal

&

 data aS'tO the participants' specifications'of obstructions'to economic

.llteracy, some deflnltlons of terms materlal as to a goal or general ob-

b -- - .
o . o R

e ) »

"sclected addltlongl stat1st1cs, which may neverthe}ess be found in the’

: - ‘ ‘ o S L
appended ExhibLts ;n thls.yolume. - : ) o ' -

s

A

> The listed characteristics for the\varlous actions varied in number from .

'25 to 41. . | - IR e
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'-would best‘"ontrlbute to that result (VI)

Atheless,that not'every'readerjwill be in.agreement with everythlngfwhleh may .

- teachers

- 3 . . o . ... ' S

e Droceed to report however upon the percelved 1mportance and

status o+ economic. llteracy amonb d1fferent classes of part1c1pants (III),

théir-choises-of’actions for more efficient eConqmics‘education;(IV and vy, =

-x,

Jnd of characterlstlcs of economlcs educatlon whlch part1c1pants belleved

" -

endlng w1th a Summary and Con-
clus1on (VII) o - ';5

Ipfproceedlng we w1ll of course often reflectdboth statlstlcal data

Pt

£rou e’ rbqulry and part1c1nants *comNEnts, but we ‘will also on - occas1Qn
.} tr

quote from authorltles and~even offer our own oplnlons ‘based upon the Inqulry

Z

flnd1n5s and our experlence over - sorfie yearc now in. economlcs educatlon.
f_ .
Although we of course w1sh ourselves succoss in all thls, we expect neVer~

T |
) : S L :
‘ . . ‘ \rw-»u : . . t :
SN III. 'Participants' Views as—to._Economic Literacy

—
‘ " " ) '. .V"» —_— . o - . L
the partlcipants in the Inquiry for ecomomic .literacy ran,

Y
. . Ts

N

Concern amory,

like the rrver MlsSlsslppl, both deep and w1de. It:Was sald to be either b.,

Lrltlcally 1mportant or hlghly des1rab1e by no less than 79% of those 1n ‘

any,of he separate vocatlonal grouplngs, 1nclud1ng those of soc1al studles

-

teaChers chrlculum spec1allsts, school adm1n1strators, school board members,

teacher tralners, and ec»nomlcs educators.° Indeed at least 50% of the

the board members and the Pconomlcs educators'

“the administrator

saw At as critically important.

’,//// The ‘general agreement Hisappe.red, however, in responses .concerming the’

/,

perce:ved level of economlc Ylteracy BusinessmEH and.governmental.pérsonnel

But at the '

other extrefe, progressively rising from only 4&Jewere social studles teachers

high school wis elther_unsatlsfactory or ver ;unsatlsfactory.

4 ° . - ' ’ g -
. . R . : X - i . -
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. TABLE I R 5 .
R . O o
- , ) OPIVIONS BY CLASSES Oor- PARTICIPANT AS TO ECONOMIC
. , ”
B - J;; LITERACY AMO\G EERSONS GRADUATED FROM HIGH SCHOOL ;
‘ o ’ ’ CoT. v‘ . Total of.'
~\' eEET Unsatlsfactory R
v ' o - Very‘Un- ‘or' very. )
Participant Grouping ' ,'Nok Satisfactory Unsatlsfactory satlsfactory DUnsatisfactory f=%

4rfécona-ether than ec. ed4 ;ﬁﬂwééa;l;l;lwgi; . 56%‘ L 332, o - -
' Buslness"u 15 L ‘ 56\ 2' “_m“wmm<_:wgi-%——7 . ;E&j" - ;,2: 88 .
Gov't. personnel IR "SOX 0" i' o g;mwmﬁ "m”f%(/l/ . 83
Soc. st. tehrs. .23 9 o 35'/ o9
. Schodl adm.” . 3. 6 - 537 T . 58
Curr. spec’. - o . ' 33 : 6 l',;?/. 42 . ’ . él ”_."5' o 64
'-S'ch..:b”d,'. wem. ‘-”'25' -, 0 SR V- SR VA 68 .
“"Econ‘ ed.. ,' o720 o1 s 50 . 28 S
"Uther soc. sc.§ V,_ C .18T,h 0 ' 56 . ;‘; ‘i""Zél"; N 78
-;Lxclnera_of eehrsa_ o 26 0 0 R e
P _ Co . o C - ~
P A A o

PR School adminlstratorS, currlculum qgec1allsts, school board memhers, economlcs

educafors, other soc1al SClEHElStS, and tra1ners of teachers, as shOWﬂ in -~

4 (-‘\

TABLE 1. Vevertheless, only vmall Qercentages of the teachers, adm1n1strators,,
R 3, s
) v L. e ¥ . 7 - - .

currlculum speclallsts, and economlcs educators, and none of the tra1ners of
1. " : .

teachers, board members, or other social SClEDtlsts, consldered economlc - '/M

€

= ~

‘literacy to be satlsfactory Vot one paft;clpant in any grouplng cons1dered

‘tsuch economic llteracv t&5 be’ excellent.

- Are some of ‘the revealed dlsparltles posslbly explalned by pr1de or self-:~

é

' Lnterests Ln the work in wh1ch respondenta were themselves engaged? :

T —
—

That factor may ‘even more lle behlnd our flndlng that no‘more‘than lSA

e

of any one of. the educatlonal groups 3udged such literacy to be 1ower £han

v'r lO -12 years earller, although 32% of the bu51nessmen and 27% of the govern-;

L . * o o
- ~

. mental gersonnel.JudgEd it to ‘be.
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_ . . IV Is Our Educatlonal System the Answer? -

- N T o A ) » e - ,,"’
©Tt is ev1dent —tHen, -that.buslnessmén, governmental personne1~xand L
= '3,. . others are unhaDpy with what they percelve economlcs educatlon has achleved ‘NT“

. 7

although only one of our part101pants, a social, sclentlst, put hls view so

1
. .;,

':strongly as.‘ "Since the obstacles are the same in v1rtua11y every other

. ©
fleld (of educatlon), the/pnly effectlve solutlon woulu be total reorgan1-~

o ‘,zation of the educat;bnal system. However, even.a social studleS>teacher
#

. . . ’ . ' . ... &8 . . . ) - R
venfured: "Pundamental eéucatlonal'questlons are the samé as always and un-

~

5answered L . 7<'
o - ?
The more general d1ssat1sfactlon wrth economlcs educatlonlln the schOols
: . - " By
' /' and colleges was r%vealed by partlclpant suggestlons 1n respondlng to pur ' b
fj‘z—, . : ’ . - . . . . ']
: T 2 . .
.. - last questlonnalreeof the most efflclent action for overcomlng e//nomlc T
LT e . ; ' / :
- . ; illiteracy.' Tnstead of soc1a1 studles gurrlculuntlmpr‘yement, soc1a1 studles

‘ teacher eéducation in econcmics, or_student cours ~in economrcs, there were

§ ) 3

S first Preferences as follows either £3r devéloping more Wiaespread~insight

'into “ust' h economic understandi or économics eduéation is and is not .
. - 3, b

. - . v AY
) . T ‘ 4
St oo ugrgan or for promptlng eeonomlc understandlng among the generar public -
- o - ’ ;-": & - ’ . :
or among news and other medla personnel _ ‘ .
— ' . . . - . . ‘é“ L h 1 S o . ) ‘;_' .

L : T . Percentage of First e ¢
» o ' »Choices for Actioms =~ . L
. . - : Specified in Text P
Participant'Grouping,m e o Above ! .

LG

Bus1nessmen (43) S 2t < ‘f;:,y' -46%

: Governmental personnel (18) S e 39%

E onomlcs educators (63) '1 e - 38%
ther economlsts (27) ™ o o TS
Other soc1al SC16ntlStS (15):",v L L0%

R
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,CorrespOndLng findings for the other educationakjarea groups were:

ear

://" . L . S + Percentage of First
e e . . " . Choices for Actions’
o A o - . Specified in Texte
fParticiDant Grouping' e v . Above ) ‘ .
>Curr1cu1um spec1allsts 28y | ' .-.g‘ 22% . )

Tralners o£ teachers (21) L ' A24%

Soclal studies teache1s (e . . : 26%_

s sehool board members (17 29

S R ool admlnlstrators (32)

T : . -~

to.be sure, but as well now, in the1r own partlcular

AR %h'the public~interest

g
"~

interests. = . ; o
i g . . .- - / //?\ ’ .
7
» . V// v What ahal ”We D07
a L ¥ = 1
- Whatever was 1nnovatlona1 n form or in empha51s among the popularly- .
. 2o -\:

P‘ present educatlonal estab 1shment least d1rect1y. The d1rectrve to determlne
v and promulgate why eco omlcs eddcatlon 1s, and is not lmportant was un-
o - . b
b . 3 ,"Nn, .
> expected, whlle the emphases put upon ‘economics education of the general o 3 :
¢ ) 4 . I
i . . ) &
. personnel were greater than was expected o f ‘tK

"/ 'f @ pubrrc or of medl

s -
- \

o fh“ ) . But,the,bt*t supported proposals, ones 1nvolv1ng the mradltlonal edu—

) TN .
5 were ones already we11 known and w1dely practlced lmprove 5¢”Lﬁ

<he currlc Lum, traln teachers in econ0m1cs, and ofTer, promote, or~requ1re'

¢ 1
-f.

-'ourses in.economlcs educatLon. The pertlnent data appear Ln Table
] . st ¥, 4.

"

A .

- .l .

B L ot . .

»

% ¢

Student educatlon in economlcs was: the weakest con- N

»

“ralnlng 1n economlcs.
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1S ~ . -
o e te chers, may be of slgnlfmcance. - e o . ﬂ' \\ 7
- 3 4 A PO . ‘\, . - . . " ' -\
. / . ‘ } U . . - co 2 s t\
- :» _’ . TABLE II o » ‘ . . s
e - R : ot
R Y . . . , ’ . -
-7 : TN e @ - . ! v
s ~ S SUGGESTED MOST EFFICIENT ACTTON® :
. . B ST i
T tarticipant ~- . Improve b Tchr, ed,- Stud. courses. Toral of ‘
L0 greupiny . . No.  curricula~,.in econ. in.econ.P the threeS -
= " . ' ~; b , 9 " e ) to . ?‘, R Lo
Soc.,st. tchrs. 19. T 20% 0 o 42% ] 5% - T4%
e Curr. spec. _ 28 36 32 o1 - 79
. [rainérs of tchrs. 21 . 43 24 _ vloh'; i 16 o~
) Sch. adm. <32 “25 19 T30 .47 ; .
* Sch.' bd. mem. 19 - 47 10 - 10 . 68 S
} Econ. ed,. . 63 30 18, 14 .62 .
Other €con. 27 1l - 33 0 . 11 - 56 T
.. Other soc. sc. 15 . 7337 13 . 13 S 60
. Businessmen . 43 19 S 12 ’ 54 . i
Guv't. persomnnel- - 18 28 . . 28 - S L
< . ' o7 , ;‘ v ¥ v
' . . . o ot ﬁ'} )
i I e.' the cne’ whlch would best counter . 4 1owest relatlve cost, one of
$ \Nuc of the speclfled obstructions'td economic Literacy. T T
N L b The actual items wete: Improve tha soclal studles curricula in the schools
», (excluding courses and' units-in economics education per s€); promote the ..
* .7 economic literacy of teachers of 'social studies (excludirg teachers of -courses
o in-economics: educatlon per’ se), by requlrements or by encouragement; and ex-.
_tend the taking by students of course(s) in economlcs (economics education)
per se, by requlrements promotlons, or offerlngs.
O 3 -
. S+ C.The remainder percentages, to 100%,were in support of other actlons men
- A *1oned in the qsxt (ZV -abeve) . , o , . o
Were the tea chers perhaps unduly motrvated by._ self—lnterests‘to secure
N . e advanced training? \Were other economlsts glorlfylng or attemptlng to promote'

their own ceachlng actrv1t1es7 s . RS

RI T _ _ : . o
e R N . .

oo v . : : : . s e

. o Y R - : / . : o .




The 1nd1cated dlsoouragement w1th tradltlonaﬂ educational-actiVitiés

S L S, !

is ol course echoec in. the lower totals in TABLE II of the comblned pre- o o ‘.
. f. . . .. : . .
'uf rences of bus1ncssmen, other economlsts, other soc1al sc1ent1sts, govern—
mental personnel' and perhaps most dlscouraglngly, school admlnlwtrators. o

. . . i

\
: Co , S -
A. Socval Studles Currlcular Improvements7 _ - T

' 6°
Currlcular def1c1enc1es certalnly ex1st and they have been the subJect -
._M “. T

Y uF-continuing attack ‘as in’ the Developmental Economlcs Educatlon (DEEP)

%

prOJects or the natlonal Jolnt Councll on Economlcs Educatlon itS'currenG, Lo :f'f "
Maseer Currlculum Gulde ProJect under the chalrmanshlp of Dr. W. Lee Hansen
|

of the Unlverslty of Wlscons1n,iand many others. - g‘ - . R g'f' . !’g'

. - . R . e

o Partlcapants 1n our Inqulry argued that currlculum 1mprovement creates

K - ¢ o A

better uldes both for teachers and students one of the parti c1 ants not1ng
g ), E

-

(- © that- a course w1ll seldom be better than 1ts text. Moreover, Work on -

° . .- 3
‘.

CerlCuluﬂ materlals in 1tself may 1nvolve relatrvely low costs and losses of *

e e o e N LN N ¢

f- . N r‘_ T -‘—"—‘h e - J v

. .. ‘Y - ) ' s . . . AY ) . * ‘- . ~

) ‘tlme._ . ., - ; L X R
. . ~ . : . - : o S A

There 3s £oom ‘for concern though that 73'of.those choosing thisnal- N *;.'
7 o

-

- ternatlve 1‘e_]ect;ed 49% to 70%, ‘the thought that. student tlme for economlcs
- :" 0
educatlon should-be mandated, and 4SA to 6%, that the use of resultant 1m—

proved materlals should be mandated We do not questlon the reallty of the S

- v ’

concern as to economlcs 1lllteracy generally, ‘as to poor materlals, or as to
4 : ae
T reacher 1nadequac1es but only the cavallerreluctance shown here to take - T ‘:f

Y

-positive actions. rreedom and 1n1t1at1ve are.valuable, but so 1s accompllsh- : o

ment,

6 Well ev1denced by the four soclal studies textbook and materials reviews. .
sponsored by the Joint Council ‘on Economlc Educatlon, Economics ‘in-Social -
StudIES Textbooks (New York . Joint Councll on Economlc Wducatlon, 1973).

[ The remalnlng percentage, to lOOA, is of those who d1d not elect to make
eithér of- the proferred :hoices as. to- this particeular item, although
respondlng to others of- the many items 31m11arly listed.

o0 - ~

Q
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’splannlng and 75%

'economlcs (opaeven the best materials would be ineffec

- /
Moreover;fthose'w{g/prefered‘curricular»improvement th ught, 62%';,

to 1%, that teachers Ahould participate in.various aspecty of curriculas

-

\

B%fthat teachersathemselves'shoold)?e'trained_in
R

‘e; one panticipant

-,

'saiﬁ). To the extent that these last views are acce ted the ch01ce of

: currlcular 1mprovement becomes in reallty as ch01ce

Tl e

times, toc

. .. S e ’U - -' < o ¥
“ ¢urricular lmprovement..the

-,stipends. Moreover, therk was 804 to 2%

oy

Teconomlcs the college tralners of soc1al

v

oth for lt*and for

teacher tralnlng in- economlcs, w1th the problems nd costs of both as'
. 0 . t .
outllned in the succeed1ng sectlon accompanyln_,

+

; / .

"B, Sodlal Studles Teacher Tralnlngfln Ecdnom1cs7" ‘
v g 7 . L
I(

o

: . A Y i :
+ Conve sely, those who,preferred eacher/tralnlng in ‘economics’ may often-

- B ,// - .

: 27
R have been presumlng c?ﬁcurrent currlcular 1mprovements._ ”We

l
too; Will s;ill-be requisition'rs Of-good material[.w:.'

" But whether we think of teacher training algne, or in cOnjunction_with

ostsbballoon forjwhat was‘said'to be. needed.

s

For eXample. the 65 partlcl ants who preferr d teacher educatlon strongly'

:

5% support Ior released t iyne '{or the latter

and.ln—serv1ce

alnlng (82% to 5%), with 54A to

©. -

prescribed both pre-serVLc)

and 31% to- 9% 4nd 28% to 147;'

-fsupport respectlvely, foy the- refundlng o tultlons and Lhe prov1d1ng of"b

.. o

pport for al S0 tralnlng well in

s

tud;es‘teachers.

Dlsquletude 1s engendered here, to

' B C L. : g
traLnlng should be geared to attract an‘ interest- teachers and only 26% to ™

~

thelr cOmblned-advantages."

/ by. the -72% to 0% opinion that the .
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' varieties, sponsored and supported by many different institutions, publlc

-and prlvate‘”have been an important feature of the economics education 5

¥

s

'vbut only long‘range solutlon is better preservice‘education; 'Also preservice"_

T Tv-11

. VR
Vevertheless,wteacher tra1n1ng institutes and workshops of many

.o
/ . . . . ‘v':J‘

- t

movement since World War II. When, 1f ever, w111 we so’ tra1n prospectlve

teachers that they need not constantly be retreaded'7 An economist participant_
. 3

<who 1s.a veteran 'in economics educatiOn wrotet ”Current efforts to. (ﬁrain)

our teachers through summer workshops and in- serv1ce 1nst1tutes are all rlght

~

-

'r_,do

economlcs educatlon represents a more eff1c1ent use of sca1ce educatlonal

- : .
resources...we do need both untll adequate pre serVice does most of the Job...

.a_.‘

.C. Student EconOmics Ed atlon Courses Per Se°

c.

T

“Thus we come -to consider the possibilities in student economics educdtion "

‘courses per se. - They may be said to be more’distuptive.of establishedvcurricula,

‘ .their\established courses aSvthey-go along. It is- also clear that the worlds

ey

. or at least of the formalpdivisions of curficula,»than is the integration of

Vi

some economics into unchanged, larger curriculum units or the mere training
of social studieg teachers to~recognize'and~utilize economic reasoning-in
: ; S

‘of experience.of students and all the rest of us are not segregated units’ 1n‘,
economic¢s any more than- they are in h1story, problems of democracy, govern-‘
ment polltical science, geography, soclology, or anthropology |

There is,.nevertheless, a;discipline‘of'economics which'yieldsban-

understandin0 greater tban thdL of -iis, parts; For example - even a thorough—

ing study of supply and demand alone would yield no understandlng that

economic systems exist and'no overall understanding.of how they work.s_ With

' -

~. ‘s . . : W




the general recognltlon of the 1mportance of economlc understandlng already
. / . -~ . R L . ,
crted 1‘here arlses, then, a pos:tlve argument for separate courses 1n

- = . N

s .. .. - economics. Otherw1se also, as one partlclpant noted economics teachlng

becomes ”hlt or miss," and no’ overall v1ew of the economic world 1s develo ed
3

LA further argument for separate courses in’ econOmlcs is. tbe nece351ty
D somewhere to break into the “perva31ve econom1c 1lllterac ...constantl
Y. y

- . . - . '

N ,regenerated by parents, teachers, the med1a and others who are economlcally

illrterate.. Thls obstacle to EGOnOmlC llteracy was deemed pr1mary by lSA ‘

..,,_.7

fe

or more of the partlclpatlng school admlnlstrators, tralners of soc1al stud1es_:

teachers, soc1al stud1es teachers, bus1nessmen, and governmental personnel
TN . . . © -, e

and'byals%'of theplS? partic{pants Who;considered general economic literacy to

© be critically 1mportant. -

vFinally,.although soclal stud1es materlals 1mprovements by themselves :“
‘may be?relatively prompt and inexpensive, thelr:actual curr;culum 1mpacts, .

o N R

as well as the effects of soc1al studles teacher educatlon in ec0nom1cs,r

A
must valﬂuslye%mkﬁnng‘iﬁf—amlng Adoptlons and use of 1mproved textual

' materlals, and the successful c0mpletlon of th% tralnlng of thousands of

» ——

experrenced and new preﬁservtce’teachers, are not thlngs to be achleved over--

nlght In these c1rcumstances'h1gh school economlcs courses may be seen by

1

. - . some of us t//promlse more- 1mmed1ate socdial effectlveness.

Although the - support for student courses in econ0m1cs, as shown in-

TABLE II, was relatlvely llmlted it was clearly a support of conv1ctlons.

- Two hlgh school courses 1n economlcs, “rather than Just one, were supported
/ . >.~,\\
by 37? of the 27 proponents of student economlcs as the prlmary actlon, with"

11% opposed, A total of 41% gf the 27 supported extended econom1cs educatlon

.
l

‘ e"wn at the cost of reduced attentlon to other soc1al studles or hlstory,
- B e ',althOUgh'ZZ? f them " were opposed Moreover ?6% of thd 27, versus 11%

N 44
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opposedf/fiszEd at. lea3t3temporarili;substituting—infsef61ce institutes,_
etc., for - economlcb teachers for the more popular ones’ now for’ other social

. gstudies teachers.

[\

“ VI Some Prescrlptlons for Economics Education~Anywhere

In add1tlon to the foregolﬁg‘flndlngs as-to- areas of actlon for more
- ,a;' efflclent economics educatlen, the Taqulry y1elded meanlngful lnformatlon as

%
b

to cer*aln des1rable or undes1rable characterlstlcs of economlcs educatlon

NS

regardless of the area,where they are to’ be applled. As heretofqre stated

' ’*-

“in I, above wlth reference to’ Questlonnalre #3 choosers in- the Inqulry among

e
c e . o

“ various actlons were prOVlded opportunltles to suggest the seeklng or avoldlng

‘< " of numerous poss1ble characterlstlcs “of. the prlmary action they preferred.
In many cases these characterlstlcs were ldentlcal among the varlous actlons

Comblnlng them, we can ascertaln broad. v1ews among the partlclpants as to

o many of the poss1b1e,09réral character1st1cs of economlcs educatlon.
: S,

Our. -own v1ews as to thege cbaracterlstlcs* based upon the Inqulry flndlngs

.. and our. own experlence in economlcs educatlon, are thdt- we must establish a -
speclflc‘""al and determlne Just why econ0m1c llteracy 1s and 1s not 1m-7

- portax., T - we must dlstlngulsh economlcs educatlon from consumer educatlon,
oo g\* , :
career educatlon,.etc., and by no means purDort to solve soc1al problems,

‘that we must 1dent1fy whﬂt knowledge, skllls,'and attltudes make up_economlc

T

Wy s
literacy that we must make clear that economic systems ex1st and just how

b

they work that we must stick to the most 1mportant th1ngs, the 1mmutable

\3gi¥ thlngs, and the 51mple thlngs and make repeated appllcatlons of them, that

we must teacb to dlstlngulsh the economlcally fal d expose and lllustrate

must avold the descrlpclve approach that we

‘ e

AR : o B ¥

“econcmic illiteraclesj

% 9 In a few cases, phraseology varled. I I S
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‘must distinguish values from ecorniomics and other so}ence, and that we must

'r°v1ew the findings in some detail The percentages of choices, by groupings
: "1
who &7 d not e1ect to respond to the particular item.

’ between pairs of them or even of our own conclus10ns as revealed'), they

_ ation." Questions‘like this do not‘disappear just\because'&e'may'ignore‘the%r
" . kS . - T . . - " N L4 - ’ . . V.

: surprisineg large

10

~and the percentages in all cases are of the eligible tota1s, ‘except imn the

2 ERIC.

”
.

. / .
= strive to avoid a11 advocacies, except,those inherent ones of ratwonality

~ . » o

and the dionity and value of the indiVidual R

[
iy

We proceed however, through the remainder of this section VI to."

A

-

of participants, of. the particular characterlstlcs to be sought or av01ded are’

e .
set forth in'TABLE III. The mis51ng percentages, to 100%, are again of ‘those

By ¢ i

ERN

S

- Neither;these data nor our comments'are,intended'as directivés. "How- '

s

ever, reoardless of the sizes;of the percentagesfstated_or of the differences 3'

[

-.merit consideration and resolution, we believe, by any Droponent or practitioner

'of economics education.' They raise questions which will inevitably“be.anSWered

for:eyery economics'education“project,fthe*onljfoption open‘fo‘any“of’us*beingsffw5~

|
a e

mereiy whether they are. to be answered by indireccion or by rationalrconsider-

° . . o i
. N R - . X - y .. . s

existence. . . L - ' . Y . S

AN

- \

A

) ‘ N PN . . . . . . ) \ . .
#1: Establish specific goal(s) ofseconomic's education.
. ) X w2 ) . . N ) T

fg: ‘Estabiish’just why economic.literacy is,important -

E—

The 3 to’ 1 or. greater support generally foEJ;xL _1f1cati~n althoughbv

oUrse. p1easing to us as conductors of a Delphi-

—

like'Inquirf as to this question in 1973-1974.‘ The 237 to‘27%”exception in

’ 0 )

i o LT s . R

The population eligible to make such a choice varied from action to action,

few cases where an eligible participant dld not mark any ‘of the pertunent
characteristics. . o : : _ .
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the case of other economists is equally a surprise and a conundrum. Even

ignoringathat however, we know from our earlierHInquiry that the mere'rev

K3

cognition that goals should be chosen does not mean e1ther that the =

.

necessit of a s1n01e goal is recognized or that the aoals we seek are
_ Y

.identical. We offer nere only one bit of, authority for goal specificakion,

Marcus Aurelius': ”For nothing should be done -bitt .to, some certain end." 11/;/"

/
:

The interrelated call in our Inquiry for establish ng Just why economic -

literacv is important (#2) echoes the action suggestions as “to this matter

»

mentioned earlier, but its generally broad and deep support is made ‘even -

fclearer in TABLE ITI. Other eqonomists in answering as to this.item conformed

- 0 - . ¢

&%&;i #3: Distinguish economic literacy from ability in the marketplace

:"(”....lt is not the business ol economists totnach ..brewers...
| 12, -
how to make and sell beer"*<) - - ‘ L v -

#l =Solve (or purport to solve) social problems:' ‘ e .

»i. . The importance of the A it@ms above is illustrated by the negative ' .v - :

\]
3 1 LIRS ~

I -.votes as to item #3, which suggest that the distinctionﬂbetwe”w business and
economics is not'adequately recognizeﬂ. School 1 ministrators Presumably '

confuse vocational and’ business educati ith ec0nom1cs education as do i Ty
> .

- .

also social studies teachers, currlculum specialists, trainers of teachers, »

14

and- eve other social s;:intzéts.-This finding suggests that consumer - T s
education and investf;n, education are also conSidered to. be economics ~ ___-- - -
gll

Marcus Aurelius,"editations. Translated by Meric Casaubon. (London:
J. M. Dent & Sons, Ltd., 1935) p 92.

1“'A, C..Pigou,'"Emptvaconomic Boxes: a Reply;"»Econonic Journall32
, (Deceriber 1922): .463. R

Qo . l.,,,,Jgf.

PAFulText provided by ERIC. e . . N : : .
‘ . : . . ot . - T e




suggestion of #4 that,eCQnomics educationvshould be aimed to solve or Ly _
- purport to solve social problems.f Only'eéonomics educators,, other social ST

eduoation We belleve that dlverslons 1nto~these areas are an lmportant

P e

handicap to success in economics educatlon, although they may semetlmes

ot
-

yield too some ‘modicum of authentlc economlcs educatlon

~The 1mportance of the A ltems above is also well 1llustrateg by the

O

Aruitoxt provided by Eic:

Lsel entlsts,'school board,members, buslnessmen and governmental personnel

' would. avord thls w1dely supported_gh;mesa—ﬂ*We W1ll revert to it later in a "_@

. . 13
.economics educatlon. The Task‘Force report _has desplte 1ts faults- been

an

ERIC

“setting.

C. #5: As a basis, identiiy.what knowledge, 'skills, andpattitudes

‘

- make up economic literaly.

e . -

Support was general and impressiVe for'this'essential,go successful

LT e

res0urcc inx. the fleld and it is'currently«being supplemented,
/,,_.._/

. . ’ . . e ! .'. NS ) . . k '.. '.‘ !
D. #6: Make clear an economic system exists - under all political . o

systems and in all societies and environments.
". ¥ ",A .

- . oy

#7: Stress overall picture of how economic systems work.

e Recognition of the importahce of the'overall'view'of ecoﬁomﬂd systems £

was general and deep, but 1n places somewhat'less developed in the profess1onal

world of education than among school board members, economlcs educators, other -

e
"

LCOnOmlStS, other soc1al ,c1ent1%ts, buslnessmen, and governmental personnel

N \ L

| i et
- .

}3 National Task Force on Economie\Educatlon Economlcs Educatlon in the . e
Schools (New York: Committee for Eﬁsnom;c Development, 1961) :

.

50,




but fot always strongly in the educatlonal world nor among bus1nessmen 3We

o :' '.;m o s Iy-19

Where lacks of appreclatlon of the 1mportance of the overall v1ew and of'*

L v - ..

underCCandlng how economlc systems work, as_ dlscussed in VC above, ex1st SRR

- \

they°may well be factors in the avers1ons encountered among school personnel

’

‘to more valiant approaches to :economics education. _ ' -

. o -
E.  #8: Stlck to-the i:

ant thlngs.'“

_ The 1n3unctlon to stlck ‘to the most 1mportant thlngs was broadly supported

-
.

would sollclt from everyone the strong support already found here from econom1cS'

educators:and others; Thus we concur w1th one econom1cs educatlon part1c1-

pant supportlng the prescrlptlon who wrote' V....do a.few concepts very}ggll"
Gkhltehead) regardless of - student goal :

i

'#9~_ Stlck ‘to the 1mmutabl%_th1ngs.

s

N . . )

made earller in the Inqulry,}we should have been more careful and ‘have re- S

_fer ed in“this item of Questﬁonnaire #3 to relatrvely 1mmutable thlngs. .

But somr part1c1pant doubts/as to th1s item- apparently ran a deeper/cdurse.

\ . - -
A traln\i of soclal ‘studies teachers noted ”....you'can-t be serious!” and-

a social.s ientist:” ”....économlcv pr1nc1 les are not immu ble but chan e
1 . P % g

\ Y . . - . - e

with time -any c1rcumstances ‘ : : to :
P . . . . ) F_— -

" reYet baSLC econom1c pr1nc1ples, fogtunately for our students and for our '

goalaof economic \ teracy, are -at least as 1mmutable as those of other sciences

C - and not only those\;f the soc1al varlety We do have a framework for our
R
students’ understand g that promlses r/latlvely permanent values to them.

‘,AS'J. N. Keynes said:,'\Abstract economics..: (dlecusses) certaln fundamental
. , : o _ ,

principléthhat are univerial,in the serse of_pervadingfall economic reasonings; 4 a

\

,»\\"

O

ERIC

Aruntoxt provided by Eic

L& John Neville Keynes, The Scope_and Method of POlltlcal Economy 4th. ed.

 (Ney York: Kelley'& Millman, 1955), p. 311. ‘ | : L

51

(3

Perhaps ln consolldatlng/the free style sugcestlons wh1ch partlclpants,‘;;ﬂamf;“;

° N




O

‘A ° T o , - . ;%\.
. econ, mie“study and application.? ' S SR v

"ERIC

Aruitoxt provided by Eic:

P B . . . ' ' : . R v - ICIRR

'W S Jevons, ‘as quoted by J. N Keynes: ”fg}{those generalklawsvwhldh'are

-1mp1e in nature and sO deeply grounded in the constitution'of'man and”the
A - : .. - oo
'outer wqud that they remain the same throughout all those”ages which are o

L
O , 5 | iy o
on%1derat;on; %; and w, H. Hutt;uvg... the truths of class1cal

H

w1th1n our

s
i

‘economics .. hold and ark equally relevant for the understanding of all
o N Ly e 16 . : e
ihistoricalaperiods and undér “all economit frameworksm»ig Se ST e

R T et : ¢ < ‘
. : ! . R L s

: Sy S e T ’
G. #10: Stiek;:o\the simple things, the comprehengible dnes. . S

Again, the statemenp<é yevmight seem Self-evident when we refer to
'_general~educationyfh/iflt appar \tly was not especidlly to se¢hool administrators,a
s . s - . T :

Gverniental personnel. In oontrast a buslness-"

. other social scientists, an

P

Economics™covers...the 'big picture,’

man participant wrote: - ‘ignoring ey
nearly all that the averag personLconsideqs\important, at least:important to

-

hlm,' an _educator: 'The Eallure of economisks to recognize that a few baslc
| ' L : . l . T e g e
economic principles w:rh,‘ and the complex -scho arly structures don t in

R : ) ' ) ) . .

policy mnking{” and an e nomist: "Our (economlc profess1onals ') problem is

,&, ¥

' that we often 'impress' _our-be lnners ri ht out of an further 1nterest in
y P g g Y _

Lhese quoted partlpants have authorltatlve suppor - W. BagehOt'is quoted

by J. N, Ytynes 'V....the.maXLm ofmsclence'ls slmply”that ofbcommon”sense -

, ol
v srmple,cases flrst” / and Towers, Perrln Forster & Crosby, consultants to

’

ot : ! . 18
vmanagementi.have currently urged ”...economlc messages ‘that 'thlnk small'"

But perbaps authorlty From outslde fields is even more 1mpress1ve. aGerhart

A

Niemeyer;writes:' ”Accordlnc to CollrnngOd S. dlctum, it is ‘the functlon ofgw«mme-l-

. 15 . S - .; ‘ . IR e ' ‘ s Do

< P bid, p. 142. S R . o R 2
16 W. H, Hutt, Economists'and theiPublic {London : rJonathan{Cape, 1936), p./llé.' T
17 c . . I . o, . » B "‘v . o o ) . - v /I . -

Keynes, op. cit., P. 246.

. 18,.’1‘0we_.rs, l?errin, Forster‘&—Cro'sby_b,}Lei:’ter. U. S Ed. (137 (1976) ' 5%
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phllosophy to simpllfy the nund,.and ‘to protect 1t from.false complex1t1es, 1//'

e

>

- 5

and Martln Luther sa1d long ago about preachlng fteachlng7)o "Center on the

. +
-
'.rv :

shortest and slmp;est polnts, hl'h are the. very heart of the matter, and

1éaye the rest to God ”29 ;p_,f ' ,[.‘ S N

=3

Yo ..  -~ Lo .".‘"."" B B A . S
H. #11: Make repeated applications of them (the most important
L - . » . T

; things, the immutable thing-s,»- and. the simple thirigs) .

a N

~
[

to lcwve tlme for repeated appllcatlons. The learnlng of economic concepts

5

and relationshipS-alonef%s:sterlle: they have 1mportance for ordlnary

g

11fe only in tbelr appllcatlons,'thelr ard to understandlng The need is_to

be able to sense the ecbnomlc ‘'side of" thlngs 50" that economic. theory can’

\vsefully appli.ed’21 T e '.‘ . " _~ > ',L T,

[
"

-

-
-

ﬁlg:v Teach to distinguishithe’economically false.

P

#13: EXpuse andjlllustrate/economlc,1lllterac1es of various
. ' B . "" R g -

.
- -

, publics (poor ;rguments ané poor decisions)
. : - 4

The two lnterrelated items stated above were broadly supported although

-~ A "

school adm1n1strators and- trainerf of soclal-studles teachers were less. con- .

-

. [

~cerned in the flrst case, than wete, for example, school board members, s0c1al

- i
H

studrés teachers, currlculum spec1a11sts economlcs educators, busLnessmen,
’ .

ar governmental personnel Support in the’ second case was markedly lower

EMC

Ao provided by ERic

/ = : R e
4

= l R . ‘B ’"~' 4

‘.

12 Gerhart Vlemeyer, Letter o the Bdrtor, The Intercolleglate ReV1ew, 1l
(Fall, 1975) ,‘f> - f, . — _a ‘

20 ‘Martin Luther, as quoted hn Tlme 89 (March 24, 1967) 4.
, . . . "\' . : . " .
" Rendigs Fels,f "Developrng Independent Probleanolvlng Ability in - 4
Elementary Economlcs,” Ameflcan Economlc Review 64 (May 1974): 403 -407.

A

?

One strong argument"for the 1mportant the 1mmutable,~and the Slmple_lﬁ_ﬁ

ig perhaps surprlslng then, that school board members and business~ ’,}ﬁuﬁ

.




S - B

B thaﬁf%ﬂ~the—flrst amoﬁg currlculum spec1allsts and school board members,'
~ . .

LI . A

o
XA

for example.v, . ; - \\11* ) ./’."; »"_ ,",
A
Ihe occaslonal lower\levels of support 1n th

. . . .
P .~ . Ky

N - R P
y eX1st in some: c1rc1es doficern. as to offense o*otiers or questioning of .

—~the status quo. Do the v1e$s of curraculum spgel

o 4 ¢
’

-rators, and partlcubally sch ol board membe fmplv_that such influences are

.« ' d
: . B L N : . h

_dat. wor;; v
H L . - N . “

It is our argument, on th'\other hand; tha -these two.devices are of
. gu -» Ol s s %

‘o o \n’

o particular_importance-for more ffectrve economrcs educatlon and that the

reservations indicated are unwijse
. . : ! S a,
Pz ’ .- o ’ ) . S,

»

.Km.'#14: Stress knowledge of facts (descrlptlve approach)

¢

We report upon this item: here only to call to the attentlon of the’

o e L S—

o g R

/'.x
thut thelr v1ews are. not supported by others._ Facts change, and they do not

» i‘ g

| ' DrOVlde in. any event a b4s1s “for contlnulng to understanu economic phonomena.

‘ -

. |
a :~ !’ .- Our flndlngs as’ ‘to, thls ltem suggest however, that the educatlonal world

¢ o . ‘o
B . ’ : . ‘: ‘\ o .. .

P ment. - -

. T 3 . S . o . . - .

y . " . ) . ) N ; N len E . . - . . K

a -
. . . . < .

“~ L.. #15: Make- clear why economists dlsagree (as do other sc1en*Lsts .

'.‘_ . . . . .

v-where values and predlctlons are, 1nvolved) : i e )

. . ) . s r )
A3 L3 . ot . $ 0. i . . . . o -
e : . - #16: Distinguish,values fr0m~economics and other_social,sciences,

L s ’ . — : = ?' . o
e JESRR #17 Make “clear there is an economlc sClence.

- 3

) ——

# b (from avae) Solve (or purport to solve) soc1a1 problems.

.

Te #1837 Be unbiased'and avoid advocacies.
v . COCHENE T : T -

\“- [

. L -

3 Q L o . . T . “ .
L : : v ) - :_j\ - . .- .

"o S d1ssent1n school ‘board . members (w1th busIneSSmen and ¢ governmentll off1c1als) -
, g

.1‘- has now accepteu this latter V1ew, at least as a matter of phllosophlcal state- .




o - L - ‘ -.' .. - - \ | . ‘,,
}1 . .22 We: speak here as to ‘the most 1mportant thlncs, the lmmutable thlngs, and .
ke - _the. 'simple thlngs of ‘economics that seem to us. the appr0pr1ate "thlngs" of
}. general ecOnOmlCS educatlon. » - X
t- - Keynes, op- clt . R 63 .Vg: IR E ' fi k' | . h' o %“
s o 24 Frank H. Knlght’ nThe leltatLOns of SClentlflc Method in Economlcs, .
< u in«R, G..Tugwell, The Trend .of Economics (New York

IV=23
. ) e
. .. #19; Except-as to...rationality.

. e _A#ZOﬁ.;ExceEt'as.tp.t.dignity;of the individuali

; .. . #21: Advocate free enterprise B

. |
. . .
L . . & N . . i
. B . . ) ) IS |
o .

It is' a commonplace in educational circles to disparage‘economlcs

. X - . »
. because economists-do mot agree with one another and'because thelr fbre- '
e o

. S s L ' " ' Lode '
- casts so often go awry. - Here economlsts and. ‘ecorfomic educators may well

-

.recall Pogo s: . ''We have met.the enemy, and he.is us;, " for they of all per-.

e .
v

sons snould be’ clear that dlfferences in values or the uncertalntles of the

.22 3
future rather than econ0m1cs best explaln the1r dlfferences. I

. . . . }, : A T
The lack of concern among soclal studles teachers and trauners of teachers
.as to the source.of these disagreementslls thus surpr151ng, aslls.lts’per-

51stence ln the case of tha tralners and lts appearanee among school admlnls-

.\ . . ; e . . N

trators in the1r lack of concern that values be dlstlnguyshed from economlcs

. (#lS and.#lb), One tralner was even led to wrlte 'There lsn t any good: theor5,
"anyhow.", - f"‘ vb S

S Of courqe, rhat is Just confu51on« too ¢ ;

el

",...the endeavor to merge questlons of what ought to be w1th questlons of o

what lS tends to confuse, not only economlc d15cussWons themselves, but élso

1 . .

. 23
O dlscuss10ns about economlc method " "Change-is,unreal,

. and F. H Knlght

o .
- SN ‘or 1nsofar as there is. real change, the world is knowable,only hlstorlcally,
PR T '\ toe

(2

.

- e 1
ﬂhe future is unpredlctable 24 A -

Knopf, 1924), p.. 234

; N . ‘“'Mﬂ* ’

for‘as J. N. Keynes wrote: . L
» ’ ) ’ ‘ :
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_h@ those data may to. s.ome extent ‘reflect only pedagoglcal reservatlons‘

L, *-———~seems partlcularly Justlfled when 1t is reallzed that the respondents were

e av01dance of blas (ﬁlS) and the - advocacy of free enterprlse (21) We have

._25 : . D - , i

-desplte the negative data 1n TABLE III as to #17 although we. Eecognlze that
. ,rj'

o

The data as to #4 confirm that confusronAeXLSts., When values are. in-. v
;fvolved,'there are'no sdlutions tofsociallproblems-for then we properly dis--
. agree. Purportlng to solve almost any soclal problem thus undermlnes economlcs

:education. An economist participant'wrote: ”(Problem solv1ng ls) the klnd of
thing-that discredits such'schemes. It 1s a problem because people can: it

agree on the"solution. To 'teacb' a solutlon is therefore rldlculous

- : - i

We - would argue that our respondents belleved really that in economlcs
'educatlon obJectrv1ty is to be preferred We baseuour_argument'uponhthe K

Perslstently suPportlve data- as- to 1tem #18 '"be;unbiased.”' The concluslom S

J

e \ . ] “

’

obvmously untutored An th1s f1eld They were only weakly cognlzant that the N

_ ratlonallty 1nev1tab1y lnvolved 1n all educatlon is a value (#19) and that . T

. . . C)
| . S PR

dignity offthe individual is"a value basic to the economic litemacy'we-all .

»

RN

have ln mlnd (#90) Oneftrainer'of social studies teachers was specific in

: his volunteered13 ”Don t understand thls Lthe equlvalent of #18 #19 and

.l
v . P

#20 here'I " The handllng of values 1s obv1ously a dellcate matter 1n~econ0m1cs";‘

R - X

educatlon.zsjj'- : T T , o | L R

e et T . . RS y P

e e ‘

On the other- hand school board members, w1th buslnessmen and governmental

persOnnel seemed oblrv1ous of thelr 1ncons1stenc1es En suggestlng both the
: \

- . . _,‘r..
heretofore commented upon thm‘folly of advocacles of free enterprlse ln,
- t

<

<

One process ‘to help is presented in‘Robert V. Horton, ”Values and the
Economics PrInc1ples Courses, " Journal of Economlc Educatlon 3 (Sprlng 1972):
118 123 :

< . A
'\.

I v
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‘ L ., 26 ] L T
“economics education.- and,we~content.ourse1ves here w1th-the c1t1ng first
of'a~participant'S'experience:- "During the 1950 s, we had an act1ve

"cecrj_onal'1 Economlc Educatlon Project. It began w1th a bro&d based supporm

s

but enj d up foldlng for the s1mp1e reason that ‘the local flnanclal angels;:‘,

.were a

'business interests. We 1ost our 1abor union - support and the support of a11

tht more capable school admlnlstrators and teachers because the Progect o

P

.pushed at’ 1&5 most moderate, a_phamber of Commerce Llne, and at Its most

.extreme a NAM coupled with an American Leglon lyne In short the Progect.
o e
e
'dled becaE;e 1t became blatantLy propagandlstlc.' In further cupport of th1s
ﬁWlew agarnst propagandlzlng, we c1te a- eéent add1t10na1 comment by Towers,

'-

',Perrln Forster & Crosby, management consultants' ~”The.economic message,
intended,to reach,a general aud1ence, often reached only a few’people.'¢Most'

-...ended up as flag-waang sermons to preserve the free enterprlse system
-— . ‘y 27 . .
-andAas appeals te greater product1v1ty Our polnt 1s not that” free enter—

'nrlse and product1v1ty may not ha"e merlts, but -just that propaganda for them

S is- not ccononlcs educatLon ‘nor 1is it 11ke1y to be effectrve. '}: ' _;

beI. Summary and Concluslon

¢

26 Robert V Hprton and
Educatlon, The Confere

' 27 + T

i Towers, Pe rln, Forster & Crosby,fop. cit,

- p , L SRR

i - . RS, . . i . : .
- Bl .o . . ' ) Cow - ' s
. N . . . L v . i b M - . -

wealthy bus1nessmen who 1ns1sted that the Progect prouagandlze for .
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relevant philosophical questions. Recent(fhoughé“of this sort has been -~
B S ‘ : .’ .o e
' i U . . e . . . C. ¢
limitedf~Professor Laurence,E. Leamer'has just wrltten:u-“Such disﬁusslons,_ - |
- of ecorumic educatlonal phllOSOphy and of the nature and “social role of econo—u T
,.~~‘xr
; ~mics are too lnfrequently found...." -Elnally, we have not thought.ourselves J
. prohlbited from reflectlng experlence in our cwn struggles 1q,econom1cs
* . 'education. A\~“_~‘;“~-
\-&. ) Y Coe . e i — .
e _ We found general acceptance of the 1mportance of economlc’llteracy and

of its SOrry state~(III)~ We'dlscerned some general, but by_no means ‘con-

. o
/ .
tfolllng, revulslon against the ordlnary.economlcs educatlon efforts of the _

educatlonal establlshment (IV), and weaEQVLewed some sf,engths and weaknesses

. 1] '.fc
tfpfvdifferent approaches of the more usual kinds (V).' Finhklly, We_reviewed _
various possible characteristics of economics educatio -wherever it is pur-.

sued (VI) =i

We do*nes\feel that directives 1n the fleld have been ach1eved but we

""'heartlly recommend attentlon to our f1nd1ngs and-to their 1mp1ementat10n:_

where they"are:found_appropriate,' We belleve that lmportantly lmproved '

o achievement in economic understanding will ‘be f0und byvsteps,,eVen‘leaps,Ain'

- these directions. ¢ L A e

¥

. zs_hau:encéfEﬁ‘Leamer, Review .of Norman Lee, ed., Teaching Economics (London:
f . Heinemann, 1975);Tin Journal of Economic Education 7 (Fall 1975): 69.
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V. THE INQUIRY PROCESS
" The Inquiry itself opened With the mailing, beginning about September
m,~‘:;15 1975 of inVitations (eventually totalling 631) to prospective parti-

pants. The forms of inVitation and of” the three questionnaires of the

anu*r} 3nd memoranda accompanying them constituLe Exhibit VI of the In*

LT -quiry (not included in this bindingi)

InVitees were selected from listings of- persons With occupations and

other characteristics desired editors, members of- adVisory committees,

interested participants from our 1973- 1974 Delphi-like Inquiry, and

similar persons otherwise known'to ust \
N . , .

Scientifically-random selections of inVitees were not undertaken.x:We
were not deeply concerned in this Inquiry With 1earning the state of
ODlnlonS of the various ciasses represented by participants, but rather
with attracting participants of relevant different backgrounds who would
‘tbink along With the other participants and ourselves, and even modify and
change their own opinions as: the thought of.ofhers became known to them.

The primary original categories ‘of partiCipants were as listed in thé

'isecond tabulation below, but With members of school boards lunited to

'those inVited as such,,since we Wished to avoid an undue weighting of. them

o

"otherwise tb'the~specified_primary occupational'groups of the~Inquiry, and -

. with the occupational category of home maragement . and operation used to
dividé*such,school board. members into the two groups‘indicated in that
E " tabulation.

ERIC °

P i e R o : : : : ' C - T

-authors, and correspondents of Journals in pertinent fields,' supposedly- '




<

V-2
§
At 1east 14 df the original invitations are:known not to hape been;

delrvered to the 1nv1tees, so that the maxrmumaeffectlve number of

1nv1tees was 637 (651° 1ess 14). Acceptances were received~from 396 of \

.

the 637 net iQVitees, or 62% of them._

o - a . -y

oo - 1t is not'practicable to determine the rates of acceptahce_or respoﬁse

" to Questlonnaxre #1- by grouplngs, because persons an1ted as members of

. . oﬁe up 1n fact reported in Questlonnalre #1 thelr occupatlons etc., as.

falllng into other groups. These varlatlons were to be expected they
appeared partlcularly among school personnel of the varlous categorles,
economlsts, economlcseducators, and other soc1a1 sclentlsts.

N

, : .
We statgybelow certain data as to 0vera11 acceptances and"respons s:

,;j' L s . I S Responses t
, o I : = l Questlonnalres
»/ o - -, : ‘Net Invitees Aceepted~ #1
‘ Number. L - 637 . 396 . i 355
% of Net-Invitees - - - 100% . .. 62, 567
'/ of Acceptances , o mmm 100% S 90%
‘ . . (76‘-( . ,‘\ . - . taet -
. oo e : , . : .
7 -of Respondents to - ° . , ° B
Questionnaire #1. N B - 100% 79%
. : T s . . L . .
Note: Data as to Questionnaire #2 omitted as being non-comparable.
LT ’ . ‘\\. . . '\» .o . o
T k
s
.- )
A o
.-5:3
B .

PAruntext provided oy enic [N




. . : ; o
- ; ' . v-3
/—k‘f‘-,.', - L ; - | - : . S »
By_éroupings,.data;ceﬁparab}e to those of the 1ast;tﬁdwcdlamns~aboﬁe;
_ SwWere: s : ST “1 ' | |
| '~:Res§enses to Q;estidnna;res
| - © Number . ~ Number % of #1
écbnemics'e4gcatcrs-'L:f' 13 o 63 - 86%.
>0ther ecoﬁoﬁists-h, . :._ ‘ » _fv .39 - _ ‘ .27. 69
Qchool admlnlstratgrs e | 36 _ .to32 ;' 89
Other soc1a1 sc1ent1sts - : ' Vk;‘i9. , ,; TlS- :':791 .
V”,Other social studles teachers in l . | : R s _
. the schools S S - 23 . ‘ 19 - .83
.SOLlal studles currlculum i : SRR
sPeclallsts s 33 . 28 85
'?r . Trainers of_sacial studies = : -.b' . - S
teachers : ' ‘ . ¢ 26, o 21 o 81 )
estnesemen. T - o e PRSI
Covernmental ?ersonne1> :v U._ o 30 ;v . /;13' s 60 »
or;hérf/ . L _' 15 10 67
School board members'invited _ - o ’ . .
~as such . - L - 19 .19
) »Homemakersiv'!f y . g_:__' -5’ S -86. i
' Others o . . '5l9 - ' v»15 79 %
'OfﬁiCers~or ehployees oflecanomics. _ |
. education councils or centers - 41 . 32 » 78
3 N The tﬁree Questlonnalres and accompanylngimemoranda of the Inqquy were :
malled serlatlm beglnalnD 1n late September, 1975, and concludlng 1n early‘
‘lDeLember.v The responses to Questlonnalre #3 were spec1f1ed as due - for k
: abﬁ at10n4on December 17 1975 hut 1ater recelpts were 1nc1uded in oar
\)" . finak statistical tabulations.

L 61




. FOOTNOTES

- , N \
1, A few sets of such communications are av
research. .
2.

5
e

.

%ilable» prima;ily-fo}'use'inf“

Part IB.aboVe.aﬁd the Exhibit material detail some of the procedures-
‘for determinations of categories, bases o
ete. . :

_statistical formulations,

B
A

H

i

i
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o R Exhibit TA.

- ~ .
oL ° ~ .

"Action.l: - Promote deeper and more w1despread ins_ght

IA-1-

into ]HSt

- why economic undedstand1_g»(EC0N0MILS EDUC

,and is not, 1mEortant. T

Action  2: _ Promote amongﬁthe;general publlc understandlng in

ATION) Ls - o

r

(we are-NOT referring here to ccurses (or
ECONOMICS EDUCATION per se)

o

- ,;economlcs itself S _ e .
~ 1 - T L . o
Action 3: Promote econom1c understandlng (PCONOMICS EDUCATION) A
' ' ong ‘news' and other medla_gersonnel . S
Action N Improve the soc1a1 studles currizula in the schools . ”“\;m

un1ts) in

Promote the economic: literacy of teachers of social studles (we are NOT

referang here to teachers of courses in ECONOMICS EDUCATION per se)

Actlon 5 y requlrements.

”Extend the taklngfby stuaents Qf course( } 1n economlc

per se.

Action 7: By requirements.

Action 8: .Ry'promotions of themL,but NOT

Action’6: By encouragement, but NOT requirements.

S. (ECONOMICS EDUCATION)

.

requirments.

»GAction 9: By. offerlngs of them, but neither requlrements nor

. R]’.‘OmOthnS .

NOTE: The foregolng ACTIONS were so stated 1n Qu
clude the free style suggestions of participants in “th
naire #2 of the Inquiry as possible actions against ec

listed AGEIONS did not cover a few rarely offered prop
on media eﬁploltatlon “total reorganization of the educ
increased social and economic pressures of various. kin
curtalllng welfare payments, rescending child labor re

In the flnal Questlonnalre #3, partlclpants were
one ACTION which she (he) believed would best counter,
cost, .one or more of the OBSTRUCTIONS TO ECONOMIC LITE
dicate.the two other of such-ACTIONS which she (he) be
counter such OBSTRUC’EIO\IS )

._*ECONOMICS EDUCATION but not necessarlly course work

63

estlonnalre #3 to in-
e preceding Question-
onomic illiteracy. As =

‘stated 1in the Memorandum.to participants accompanying Questionnaire. #3, the .’

osals,.as restrictions
ational, system, .arnd-

ds, as depressions, -
strlctlons, etc.

asked to 1nd1cate the
‘at lowest. relative -~

RACY, and then to in-

lieved would next best
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s - . o - v ; : o S ; : -

CHARACTERISTIC(S) of ECONbMICS EDUCATION 4

o ,;::;//
. I
- CHARACTERISTIC L _ ,
- 3 - . ‘ , Co . ' . .
1 - . ' 7' .Establlsh spec1f1c gpal(s),of economlcs
' _educatlon )
2 ' _' : o 'Establlsh just why economlc 11tera_1 lS
' ggortant . :
3. > Develog idea economlcs echatlon is for
veryone and is’ jimportant to _everyone.
. s o ) As a baSLS,'ldentlfy what knowledge, skills,
T o T ' and attltudes make up. economic 11teraey. ' .
-(ACTION ‘3, CHARACTERISTIC 40; 5+ 65, and
7: :40 wary somewhat ih phraseology) o
5 - T . Make clear theré is an economlc‘sc1ence. e
' 6 i . ) Make clear why economists disagree (as do
o ' ' other scientists where values and pre- _ B
dictions. are 1nvolved) ‘{%/; . . , -
. 7 . f S . 'Dlstlngulsh economlc educatlon from soc1ologz, ‘
’ ‘polltlcal scieunce, goodw111, etc. o e
8 o » - Dlstlngulsh economic 11teraqy from ability
‘ ' ' . in the market place (it is noq the business
. of economists to teach buSLnessmen how to’
make ‘and sell beer," e.g. ) ’ ‘
-9 . . o 'Stress ‘how_an economist analyzes. '
IQ - - ) - Teach'tb distinguish the'eéonomieally false.//
11 - ‘ VExpose and 111ustrate economlc 1111terac1 5
. o ‘ of various publics. (poor. arguments and poor
. S S déClSlOnS) . . ‘/
= ‘ / o
12 o : Stlck to the most lmportant thlngs. R ' \"'
13 K - o Stlck to the lmmutable things.
" 14 s - S Stlck to the slmple thlnga, the comprehensxble
. . OneS; . ) o ‘ ‘ //_///.,
15 ' ~ Make repeated applications of them. - =

i




16 T Make ciear an economic system exists -
) under all polltlcal éystems and in all
soc1et1e9 and- env1ronm\nts.

<17 v fﬁ f-Stress overall plcture eg how economic
' . systems work. . - \ S '
ig. L _ ‘Stress knowledge of facts.(deseriptiye approach) -
19 e ' . Solve. (or purport to solve)\soc1a1 problems.-A
27 ; - : Dlstlngulsh values frOm economlcs and other.
‘ ’ soc1a1 sciences. - . : \\ :
21 - o o ' Advocate free enterprfee.‘ . \'. X
N .' . \ -
. S E . , =
22 ' . Advocate MarxiSm. . A\
,. : ) '//'/’*‘." ‘ S Cn
23 \ - = ’ - Stress obJectlvlty - avoid blas \ L
. o S (ACTION 2 CHARACTERISTIC 60, varies \somewhat
. ' B SR in phraseology) - ] \ :
.. . o ' » . \ . ,’
24 - S Except rgﬁ;gg%%%tz . ,\.
N . . . & : . \
25 o . a Except d_gnlty of the 1nd1v;dua1 .\

. . . o
R far il
. . . . 0.

. T

-~

The PHARACTERISTICS llsted above were developed from free style
“suggestions of part1c1pants in the precedlng Questlonnalre #2 of the

Inquiry.
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" Exhibit IC

CLASSES of Participant

Pfémary 00cupatlon (one wnlch the partlcipant stated occupied the 1argest

parc of her (hls) worklng tlme) : L .
a. VECONOMICS EDUCATION (teachlng, research «adminlstratlon)
~ b. 'Economlst not engaged prlmarlly in ECONOMICS EDUCATION
: (i.e., teacher of othér economics courses, researcher in
~ economics, business economist, ‘governmental economyst
. etc. ) . ' e ~
' Ca-- School admlnlstratlon.;r
A\ . . I
.- .d. Other social sc1entlst.»
e. Home. management and operation.
£, Other social studies teaching in the schools.
[ .’ . . . . . N »
' g. Social studies curriculum specialist. .
h. "Training of social studies teaeher.'j
& i. bBusiness
;j."Government (1nc1ud1ng agenc1es and quasi- agenc1es)
R ¢exeept in’ ‘education areas, and excludlng economlsts
- and other social sc1ent1sts worklng as such) ’
nOther.

(Note: In a few cases the Project’Director changege
.the "Other" designation to one of those ‘listed abo
as ‘he deemed approprlate to the circumstances. )

o~ . . -

~ school board member (A person who reported- school board membershlp at some

time during the preceding ten years, but who twas not an off1c1a1 or
employee in the school operatlons. Included are only ;uch persons’

as were invited to participate as such; there were many other school - °

board members, ‘but their primary occupatlons were 1mproper1y welghted
_towards those listéd above)

Homemaker (a part1c1pant WhO stated that home management and operation
'occupled the 1argest part of her (hisg) worklng time. :

- s




3

, Ec. ed org, off or empl (A person who reported being 4dn. offlcer or 'AL
emnloyee of an Economlcs hducatlon Counc11 or Center Yy o

L

GJlth) Roles in econ. educ. (Persons who stated that regardless of primary Lo
. occupation, they devoted more than 20% of total working tlme to any.

of the follow1ng . . : . S

jTeachlng 1n ECONO%ICS EDUCATION at the colleg}ate levél

P

) W
ﬂfTeachlng in. ECONOMICS EDUCATION at the pre colleglate 1eve1

—— et )

.'Research in EG6&GMICS EDUCATION.

ey s". - - i» | . “ '_‘

.ECONOLICS TFATlOLLadmmlstra ions . A

B

o
3




| R r_«:’ . i - Ny ) @
e 3 . _ , .
) /. ¢ . o g 2 . ID-l
L8 . ~ 4 [
. be . ] v . 4
° Exhibit Ip ' , -
. ; £ M ’ S o 3 D
. ECONOMICS EDUGATTON . . . ' ST
RN ECONOMICS EDUCATION was d€fined for purposes of the sfudy to mean )
activities which promote a w;iﬁer,nn.de;’nc_standing of basic ecopomic principles
- and their possible applicationms, ‘as A matter of general education. . (It _
+ " was not, therefore, intended to include education in more advanced economits
as a matter of professional trainirg.) : LT s
L i . A '- . i o . ‘ fi EE . ‘; ..._-,\'.. ‘- . _ . s, . - .
. \- ~ _NOTE: This definitdon was jithe outcdme of consideration in our Delphi- .
- _ ' 1ike Inquiry of 1973-3974 as to;'The Goals, of Economics Education,' where
- it received. general acceptance.; "For this Inquiry we proposed continuing
* thé 1973-1974 definition, aud ghat appeared to be generally acceptable; "
" although we ‘received and triedito answer a.numbar of comments with regard- i
to it, Most parti;i;z‘:fl})accepfte‘d the proposed definition withoui;ucom{n,ent’,.'
B - although a number specifically registered their approval,-even-though ‘that
. was not requested. T . A R A ' |
-). v'b"/‘,/-‘ . T . . . ' o 3‘...'*'~ . N
-/ . "'. - : ’ ™~
B . /‘f-‘ . i .
/ . 4 - . b e B I3
’ /;‘/P : - o / . - - 'S

e -
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LT ‘;. 4.+ - - - Exhibit.IE *'f»:. Do R . - : N
e e : . : . S . i IR
‘ o : - i L j QP . L
‘ 4 OBSTRUCTION(S) TO ECONOMIC LITERACY I R
PR B T ' : S o
'#l:h Soclal studleﬁ teachers ln the Schools are 1nadequately tralned 1h_
S economics._‘ _
;Tﬁ ,#2 There are in the, schools too few adequately-trained teachers of % ° .
o economics 1tself‘ ) . - ? s
: #3: APproaches and materlals for’ ECONOMICS EDUCATION are mot made : anlngful o
' to studentsj .coverage is too wide; it is not adequately t1ed “in ‘to : :
< éal'world experlence, the, unav01dable 1nterrelatlonships between i .
conomics and human valuég %e not clarlfled etc. ’ .
E o #he Ec0nomics reasonlng is believed to be dkiflcult. R s .
s #S The 1mportance of economic llteracy is 1nsuff1ciently 1ecogn1zed ’
g i . ’ &—‘——“'-“‘_‘_—
S #6: ECONOMICS EDUCATION is’ too often dlverted 1n practlce“”ﬁs"fo t e teachlng
o ' " of bare facts .or bare economlc analys1s, to consumer, vocatlonal :
buslness tra1n1n yor to purported ”solutlons" to soclal problems, etc.'
AR !#7tf ECONOWICS EDUCATIQN in'a separate secondary school course 1s not re- - il*'~ -
R St a SR gulred T : : SO S ' R
» #8: A pervaslve ecédnomic 1lllteracz is constantly regenerated.by parents, f-i
- teachers, the medrg.1 and others who are economlcally llllterate.‘ '
- . ﬁ9:u Ccnfldence in economlcgprlnclples is. undermlned by 1nter3ectlons of
A ... value judgments which are -not made explicit or by overlycourageous o
) attempts to. predlct actual outcomes 1n complex settlngs. o, e
“ o o s
P g The foreg01ng QBSTRUCTIO‘\ILS) Tb ECONOMIC LITERACY were so stated in’

L Questlonnalre #2 of the Inquiry to -include’ ‘most of the free style suggestions. -
S of participantg in the preceding Questlonnalre #l as to why economlcs edu- ’ i
' cation has not been more effectlve S _ ST : b

v . i T o : L S
3 - The poss1b111t1es omitted from the llstlng, because ,they were weakly . e
.supported, or not supported at all, are.still of 1nterest. 0f course in' -
some- cases thelr content.can’ be read 1nto ore or more of the - llsted 1tems
“;j, o The follOWLng areas, for example, ‘received llttle 0T no spec1f1c e
»support.. -the ine vitable. confllcts between conclusions in social econom1cs,;///"
- o ‘and the purposes of lnterested part1es, our general seeking of overly~rapid
. .._solutiong of soclal problems; common feellngs of . helplessness,to’accompllsh
' . anything; insufficiencies of resources. devoted to economics education; pre- o
sumptions of "selfishness' or ”materlallsm"oln/econom1c reasoning; the S B
, - decentrallzed operdtlons of economlcs,educatlon Councils and Centers; lack . ’ |
o -~ e . S
_‘, ~w*”L1teracy” in errqr 1n’the ori glnal malllngs Correction to.”llllteracy” |
S rwas malled to all” partlcﬂxants, “and returned questlonnalres ‘'were sent back |
-, . in cases “ithere we did not.feel assured that the respondent was marklng as , o
P /”to.the corrected item. (or in very late arriving such cases, the responses o

~Q  to Items IA and IC were just not lncluded in staL1st1cal tabulatlonp )




o* ma’ertals or of guccess in their dlssemlnatlon * failures to c stalliie
the goal(s) oF economlcs educatlon * recognltlon that resqutlon;

why gconomic. 1Lteracy has- not become greater today and taen'to lndlcate the’
2 other of such OBSTRUATIONS TO ECONOMIC LITERACY which in her (hls) oplnlons
were .o nett best explanatlons.

L3

® |

*7To that pdlﬁt’in’the Inquiry. Subs quently hls -item recelved more emphas15.~".
See ACIIO S and CHARACTERISTICS OF E OVOMIC E UCATION 1lst1ngs hereln.
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Exhibit IIE = = = e e

Spec1f1cat10ns, by part1c1pants CHns1ng an ACTION as the "best”

e

of certaln CHARACTERISTICS OF ECONOMICS EDUCATION and of certain

other characterlstlcs of the ACTION. -

nent CHARACTERISTICS.,

SR

(The omitted remaindef;'to 100%, in the data as tO'each item,

l;renresents absence ‘of ch01ce as to the ltem by a, partlclpant :

. choosxng the ACTIOV and generally marklng ch01ces as to 1ts pertl- -
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o S TITA-1A ° -
] . . a ) ) - ‘/,v . . 2]
, | A » . ,[- ’ - e o ' .
| /.
A VIEJ AS TO LVmERRELATIONSHIPS C ; /
. / o .
‘ _ S T e N
QF CER‘FAIN 'POSSIBLE GOALS TN
OF ECONOMICS EDUCATION . /
N . ) ,‘f' ’ R . / )
~ - b/// L ‘V .’“
‘ - Understanding of basic e COMBIVED WITH ( ) knowledge.
. §. . economic ‘principles — of. Institutions/ and Facts’,
’ : : \ ‘Y v 1n,;he light of (b) Values - o
k L aﬂd Goals, where applicable R
. CAN WBRO“ abllltleb to ldentlfy lntirpr t, and evaluate in the light' 1
of one’s values, theAcomp1ex1t1es of. one's world and of one's place 1n
. it (L ., by meroved\understandlng Ofllts economlc aspects)
In its own right, for | FOR more rational individual ‘
.individual.acceptance, A choices among competing soc1a1_
botl intellectually e alternatlves, in the light of. } .
and em wtionally, of one s their .costs and- consequences, '
, world,and place in it and hopefully, therefore,
- "better” social decisiopns.’
: - T
. | o ; .
"hetter! direct S : , ,f'
icipation in the ‘ o ' e
scgnomy as consumers, ‘ / -
whrkers, business / .
persons, or investors - ) c

-

e N.B. theracy in economics is deeméd of critlcal lmportance to us for two’
°1n*eracthg reasons, Extremely large portions of our 1ife experience have
salient economics aspects, while theLr exwlanatlon.based upon common sense

aloné very oftpn'goes astrav. _ . .

. . \

s - : . o . .




E‘{h].-blt IIIA

:f A ”consensus” ooal and ratlonale oEfECGNOMICS EDUCATION w1th a related view T
’ as to lnterrelarlonsblps of certaln poss&ble goals of ECONOMICS EDUCATIUN

I 7
. /,
VAR

‘ a CoL i Lo b :
The: aim ot economics educatlon -is to lmprove'our-understanding of /f

-

- the worlds in whrca ve llvev-IW1thmut this understandlng we are frequently

'eonfused and. unabTe to. ldentlfy, ardlyze, and lnterpret succescfully the

'.economlc asnects 1nherent in.so’ much about us -

. -

Fhe go reflects our conv1ctlon that comprehenslon of the economlc L -
9’_ S realltles of one s world enhances elf-confldence and selﬁ esteem; C o
. .Agcordxnglv both lntellectual and- emotlonal barrlers are lowered for the

nakln of ratLona1 inleLdual dec1,lons in the light of one 's.values, in
2 ’. g 5

<,

both personal and/socwal matters. Ecbnomlcs also provades frameworks ‘and

- o

tools tor ratldnﬂl 1nd1v1dual dlscrlmlnatlon among soc1a1 alternatives,

“ln the Alght oﬁ ome s values Hopefully, "better" soc1al dec:.slonsd Wlll
G N St A s . .
result : [ . -" . e v - .

’

fﬁ_'~ This statpment has become possrble only’ Wlth the ald of more ‘than
.- 200 responden s to a series of questlonnalres comprlslng an Inqulry in
| 973~14 to id ntlfy the’ goal of econOmlcs educatlon._ To them we are a‘l
5reat£¢ indebred, The Inqulry was sponsored by the. hrannert Graduate
Schogl Qf rmdusrr;“T*Adml aistraticn and the Purdue Center for Economrcs h;w f"Jv’,‘

’Educatron. N‘ part ofﬂzﬁeﬁTbregownﬁ'statement necessarlly reflects. how—

ever,_the v‘ew of "any partlcular party or affiLiate of«any party. 3

G e

1 =3 . - N

a. © , »”
Economlcsveducarlon 1s d#fined to mean activities which promote & wider
enderstanding of ba31c economic 3r1nc1p1es and. chelr posslble appllcatlons, .

as o matter pf general education. ‘ : ; . e -

. "'\
. . ' B '3 K j
bWe;‘_presumé"tne values of ratlonality and dlgnlty of the lnleLdual in :

viewing our Jorﬁds, in mak:.ntT decigions) and in, taklng actlons. S
" R .e

—

Ry . . . .
J -

S 3 : - . - )

Econonics edhication cannot efflwlently prov1de rrameworksfand tools for -
... the making of "hetter' decisions as direct particéipants in ‘the economy 2 .
T that is, as fonsumers, workers, bus1nessmen and inveshors.’ L T

A .. » Y S . /
: . L - S
- . . . A e

g, a - ) - ,
- ¢ The quotatiop marks suggest at least the logical, lmpOSSlblllty of'rataonal < g
social decislons democratically-determifed. See Wil%iam J. Baumpl, v S . .

Economics anfl Operations AﬂalYalS, 3:d Ed. Englewood Cllffs Prentlce- .
Hall, Iné., [1972, pp. 405-407. - S e . T - -

S \
v " i S LA v Lo

®The statenen: ls xntended to clarlfy purposes and thus.serve as a basls for ’ e
the still mnegessary. spe01f1cat1qn of material content amd sklllsxto be [ - - B
mastered, the development of*such detall lnstructlohal objedtives as are

apprdpriate, pertlnent evaluation itéms,/etc. By itself then it 'is not ¢ o -
intended to ce an adequate. spec1frcatloh of an educational-program. .Qlﬂl ‘

o a hasis, howaverm i unavoidable; if {t is rot 'developed explicitly, it will
. nevertheless be opetative implicitly.+ A more complete rationale would of = = * |
_course imciude dlscus51on of learnlng theory, teachlng strategles, medla,;. .

[: l(: dlffuslon processes, etc.»

< .
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Exhibit III.B__ o . .t
p - "'ACC TANCE/R“JVCTIOV RATIQ@ AS TO
, . "CONSENSUS" GOAL AND RATIONALh #6£2
o . : . . . . .
WA — ,'-Ra'tib"of' Acéép.t-_a_n,c.@ﬁi;_,j[  |
./  . L to Rejections; ex Ratio of
R * ' o : .cluding acceptanc all Acceptances E
.. Kespondents .. ¢ .« 7 - Number. f_”on;y reluctantly”b to _Relectionsh E
With Primay Ocecupation: =~ . |-\ Q_‘ : L B A S
Teon, ednd. O T _ 60 ‘ . 7. to 1 .- .8 to R “
“eon.-ather . . R 31 . .1 to - 4.1 to

6

. Educ. Adm, ©22 -2,
<6

3

2

r
o]
P et s et '
,:uscnco ~m
.
“rr
<
;.,_..,__;._.,;__.“1'_,‘

8
2.5
.0 to
3
A
1

;. 4
R W U O Ny
T
o

* Sac. Sc. j- other ., " 9 - . -
o . Tr. Se¢. 'St. Tchrs, | o7 to ' .3 to
- Business! o .23 ) .2.t0 .4 to ,
Purdue stwdent - 12, ~* - ull accepted = ai acceptcd
’ chertclaés £i catxons i /
. . ! i

Aldm, Hff,'criﬁmpl.' .
E“:C. 2':}-. f“”iiﬁ(’i}.- nr., Ctr-

| L 9.0to 1

. ) . - ) Lt . ﬂ r[ : . BERTS ] .

- College rohg, R ¥ A to 1 - 12.3.to-t . v
fre--nll, tohyg, : 10 U.O to 1 9.0 to 1. o
ﬁ@seafch “« ' 23 ) ,3 .0 to 1 6.6 to 17 :
Admiglistrition . : ’ 27 .. 6.0 to J 8.0 to 1 ,
~ : . ) ) ° . k

. i © ’
Author.Ec, Prin, Text: : I -~ : o ,
S S o~ : :
fol‘ege' . : _ i : 54 ‘ PS5 to 1l o TTZ tovf“”“r e —
Pre :ollege =, 1 ' 2.3 to 1, © " 2.7 to 'l PR
. . . ' ; - o . e . -
e ’," b I S ; \ o ' ‘ % ’ P .;,._"\ ’
/ g N i o

. _ _ . , S - L oo
"1632'" and the Exhibits referred to were items of the report on our RS »

o Note:
The goal and rationale pof Exhibit III A are a.

A 197374 Inquify.

A . » revision of Jb32 reFlectlng subsequent. dorrectable points made by ‘ 4
. B nartlulpanta in’ that Inquiry. ) / S . .
. ! - "“ Lo B ‘ -' / . \..
1"!onve*xq‘us” goal #6532, with its rgtionale st @ement is: spec1f1e& in EXhlblt’
'II aznd the varlous gccupations and roles in/ Exhlblt IV :
/ v' . a : . ‘. ’ ‘ s

';neea upon tmg data pres;ﬁted in.Exhibit VIIL. . | " ' ‘  _ . G

F— Tw
. . B L. ¢
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Exhibit IV-

Whv the goal of "Improv1ng Our Understandlng of fhe Free

Enterprlse or Market Economy” was ellmlnated in a 1973 1974 Inqulry

s
i

' One way to expLaln the current ellmlnatlon from—contentlon of ‘Goal #17 (To
1mprove our understanding of the free, enterprise .or market economy) is 51mply to

poxnt to its. irncompleteness. As one participant %rote: - "It is only a part of (Goal)
S#e! . Or another, ”One does not uncerstand mechanlcs by ‘learning how one machine
operates." . . - . S . - o ;-

, ‘But the objectlons, both vaTid and 1nva11d and. falr ané—unFalr, as we see them .
run far deeper <than that. . Some- partlclpants asserted as. a fact- that ‘the goal is
,propagandlstlc, but that certalnly need not be. the case, and. the assertlon that itis
Ay therefore be serious%y unfair to .sincere proponents of the goal who merely want
" the free market system to be elucidated, and pernaps even its advantages and dis-
advantages to be presented in. relation to ‘those of its rivals. ‘We, surely need not.
.accept as conclusrve, then, one comment which we received: "''Close to apologizing
'_in order to solicit funds from orporate donors. No thanks." Rather it seems to
: us that such a comment may Or may not be justified, case by -case.

We respect the many ‘busine smen and others who have strongly supported Goal #L/_
. and its cousin, #12 of Questiomnaire #2; whlch read '"To help us to appreciate better
_the free enterprlse or. market system,' but who have now largely turned to other goal
- ‘choices: Questionnaire #2 choices. of buslnessmen ‘were 249 in favor of Goal #17, L4%
_in favor of Goal #12, a total of 38%.~ The Questionnaire #3 choices of buslnessmen
from among the contendlng goals were, iri contrast, 13% for Goal #17 as the Best, but
" also, 9% for Goal #17. as the Worst! ‘ ' :

’We feel that the flexibility of approach so dlsplayed and'-the w1111ngness to
seek for better choices both refute, as ta these participanta at least, the '"No thanks'"
' -comment above. We agree; rather, w1th the comment of another part1c1pant' It bothers
me that 50 few people conslder #17 lmportant - c

E}

That same comment cont1nues, however: ”They must 1nterpret (it) to mean pro- :
pagandize rather than -just~-talk about it as we do our democratlc polltlcal 1nst1tutlons.
And others wrote: ~ ”Could easily be indoctrination" and "Tends itself easily to pro-
paganda, lndoctrlnatlon, and ideological chauvinism.'™  Aye,. there's the rub. Even if
we had no better alternative, goal #17 would still be a dangerous one if it actually
_came to be paramount in economics education. In ‘execution, it would- seem 11ke1y to_
become biased, even if that'were not the orlglnatlng 1ntent.

There are other’ educatlonal problems, too, w1th goal #17 For example it was
 said: - "A fine objective; but market economy is just one facet of economic. activity",
’?eople are citizens of the world', and "Understanding .and valuing the market ec0nomy
are’ most readlly and meanlngfully learned in relatlon to its a1ternat1ves
' Wisdom seems to us to exist in the final commént which we w1sh to quote
”Malntalnlng free ch01ce based on investigation will lead to greater appreclation of
- the market SYSTtegl.. But the scudent arrlves at thls declslon on h1s own.

é Dercentages of ch01ces among 6 gcals, i, e., #12 adaed.




vV Participanté in the Inquiry : ; - |

~In addltlon to ﬁhe ?68 part1c1pants 1lsted below, there were 17 - g 4

other indiVidUals who\\hmpleted Questlonnalre #3 of tﬁe Inqulgy, but -
who ﬁreferfed'to femainﬁahonymous. They had prlmary occupatlons as

follows: T S

Economics éducators = - . 1
- . o" 2. _:. - C ) - T . 7 )
R Other ecdnomists. - 3
-~ School. administration 2

Other social studies teaching = .
in the schools B 1.

 Social studies curriculum

specialists - . 3
Business - | 3
‘ Governﬁent ef ' :.4.
;

: Addltlonal 1nd1v1duals part1c1pated in various stages of'the inquiry}

. - © Mo findin g of the Inqulry necessarlly reflects the view of anv in~

'd1v1dua1 part1c1pant or of any organlzatlon Wlth whlch any;part1c19 nt '

. N
&

“may be affiliated;
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b ‘Business Week o o ~ Pres. Ohio Council on Econ. Educ.
- John R. Coleman P . . D.P. Eastburn
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Economics education.in recent years has been a particular ‘concern

of many diffarent interests, and vnder the degis of the Joint
-Council on Economic Education it has enjoyed many successes. Doing .
- even better in the future'néVertheless challenges us. K

The Purdue Center for Economics Educatioh is therefore undertaking

'a broad -inquiry to identify the -principal obstacles we have faced in
. recent years in,achieving'genéfalbliteracy-in economics - and to
suggest what we might now do to surmoumt thém. We believe that

. improved ‘results,-relative to costs, can be achieved through such.a
-study. - e e ‘ 2 S

o
. o S RS S . :

We, hope you will participate in the inquiry by responding to-several,

grobably?three,,very.shoré_qheStionnaires.,'They'are-now expected .

to average only .four items:apiege, and even so -some of these items

. will be repetitions, while most will require no mofe than a single
checking from ameng specified alternatives. Those of you who par- -

ricipated in our earlier goals inquiry will, we expect, find this

one much easier to handle.  We w@ll_oﬁ'course»progédg\thé~q@éstiq@—‘

'naire forms and.return stamped emvelopes. ' . . T : =

We wish fo-achieve for the inquiry a broad reflectich of ‘experience
and judgment from persons in many related fields of activity,  among
them education, ‘social science, businessy and government. “We will
'—ﬁeVertheIESS.be seekingwgply briéf, specific’ responses, to be made

- in the light of summary reports 'to participants of findings from the.
preceding questionnaires. - S ceele T SRR

A1l individual responses will be kept confidential.' They will'be

‘used solely.for compilation of statistical composites and occasionally,

.perhaps,. for anonymous quotation. ‘ We will not even include your name -~

in the geheral listing ofxparticipants without ybur'gchsept'aslthe
jnquiry is ending. s R R .
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We earnestly solicit your participation and request that you complete
- and return the accomﬁénying stamped and addressed retuyrn response
card, so that we. may promptly proceed. ‘We are concerned of course,
“to have the study irnclude a solid- representation of persons from . -
' your- particular.-area of occupational interest and experience. = = . | CHR, '
: . o . _ o ’ ..
Please,  therefore, complete and returd your card .promptly. ' Thank
you. - - . ¥ L . S .
~ “Sincerely yours; :
Robert -V, Horton . Denriis J. Weidenaar® L
Associate Professor Associate Professor S
_Bepartment of Economics Department of Economics K2
B Project:Director~ _ : 'Director, Purdue Center ' T e
T . . for, Economics Education .
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d _ I R RE: Accompanylng Questlonnalre #1=
' ‘ ’ Inqulry as to Ach1ev1ng theracy in Economlcs

(YOU HAVE AGRFED TO PARTICIPATE )

We are . pleased that you have agreed to part1c1pate in. our 1nqu1ry

as to how to make economlcs “education more effectlve. We value

your part1c1patlon as a. representatlve from your cwn area of occu- .

. patlonal 1nterest S :

,ff'f Questlonnalre #1 accompanles th1s letter. Please completé it and
' return it to us in the accompanylng stamped and addressed envelope
‘as -promptly as possible. our tabulatlons ot responses are planned
for-Wednesday, 0ctober 15, 1975. ,

, : 1
We shall try, th;oughout the. 1nqu1ry, to be-as sparlng as. posslble-
in the use-of your time, while still ach1ev1ng meanlngful*results.i
" This first questlonnalre, desplte its brevity, will still "be more S
time- -consuming than the subsequent ones, each of Wthh is expected4 2
; a_to cover-only two items.- . = o . : R NP

. . To make the study representatlve of 1ndependent oplnlons, we ask R
’ respondents not to communlcate with one another as to the questlonnalre

or their responses.* o

. Robert V. Horton Co . : - Dennis J. Weldenaar

Associate Professor - wl: e e Assoc1ate Professor v :
Department of Economics . S : Department of Economlcs L
B . . . . . . E ) . » ) M . . ) B
Project Direetor :~3__ ‘ S : Dlrector, Purdue Center

e ~ .. for Economics Educatlon

’séptemb¢r324,”1975
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Please complete and. return promptly,the accompanylng p1nk Questlonnalre
#1 in the accompanylng stamped and addressed envelope. Thank you.
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Inquiry as. to Achieving piteracy in Economics
L. : _ : e ' g
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oo l. My Prlmary Occupatlon (the one to whlch I devote +he largest

N part of my working tlme) is: . .
(Ignoge_}tensl;nﬁbrackets)
(Please mark in one box only)" ' o T
. ~./col! 11-12:/
- a. _EC..o__n_._om_i_s:fa.,.edugéglon.* S . c -
' a(teaching,.research,.adminiStration....;........ | Zoyr/ -
b. Economlst not engaged prlmarlly in eéconomics - . ~°§\\\
educatlon*‘(l e., teacher of other economics o '
courses, researcher in economlcs, business - N
jeconomlst, governmental economlst, etc.)ecaennns o 1. /02/
| c. School admlnlstratlon.... ........ tecessceaaaans 1927
d. Other social sc1ent1st...: ..................... 26!/\
? e. Home. manag_ment and - operatkqn' ........... eeeeis 2557
i £ - N ) ~: - — et
; £.. che;;soclal;stu"_es teachlng 1n the schools... B /06/
: oo ‘ .'I. Q V ‘ Ce V. . L [ . - . ) . ‘ . | i : . — .‘— '
‘g. . Social ‘studies curriculum Specialist........... . | o1/ .
| . . Training of social'studies teachers........... N VA7
. i .gus}ness..ﬁ.....f......;...;.........i;......ﬁ. 1 fos/.
. .. . - . ,7" Y ) ) /‘ . :. . ‘
\ . “J. Gevernment (including agenc1es and quas1-agenc1es) o -
| 2 . (except in educatlonal areas, and excluding . ' .
: eggngmlsts and other social scientists working: - ? oo
as such)...ccovenen St Ceevesecseecceenas /10
. e - 7 . _ ‘ - ‘
k. Other (please identify) . - o L ) g N VA4
) iy j o . : — . ” L ;
& ¢ . : &
- i ,A

A
N .

i3

*- 2Econom1cs educatlon" is deflned for pﬁrposes of thls study to

mean activities ‘which promote a wider understandlng of bas1c » N
. economic pr1nc1ples and their possible applications, as a T
o matter of general educatlon. (It is not, therefore,;lntended
' ‘to include education in more advanced economlcs as a matter
of profess1onal tralnlng ) . e . - 9




* N N . . . . .

2. 1 have-beenla member of a school board. (or of a .. T *
corresponding school governing group) at' some time :
during the last ten years, but mot an off1c1al or an _ ‘ -
employee in the school operatlons-: o e écol; 15/
NO .;i ..... Veneessansaas . 1 [()]

- | o ; . o | . . 7.’“_“"**——<m_; ‘-YES L) v e e -'-.-.-,-j_- ..‘. se e o .-'. ;e b ﬁ'] .
3. I am an admlnlstrat¢ve offlcer or emp;oyee Qf an Economlcs .
' Educatlon Councll or Center: . - T [Col 16/

/4
A
S
fes|
47]
)

...... .;-.;71.; o "; ./17v'u

4, {(Answer this qpestlon 4 if yourare engaged in economlcs'
educatlon* as spec1f1ed ) '

- o R : ) , .
T Regardless of my Prlmary 0ccupatlon as I have 1dent1f1ed
© U-~._it in 1 above, I devote more than ZQA of my total working : _
time to: . e | R Zcol 18-21:/
. . E \\\\-\E{' . _ W e o ] B “ ”; . -
= “f{check as many as-aEEerriate) o ; .
\ [ - ) s S
Teachlqg_ln economlcs edueatlon* at, the colleqlate level /18:1/
Teachlnq in economlcs educatlon* at’ the\‘re-colleglate —
level...... \N | f19:1/
. Research in economlcs educatlon*..h........,..J,..;...,~'a, | £20:-1/
-« . N \ N : . ) '
o Economlcs educatlcn* admlnlstratlon.....,..,.,.;..;.;.;' 1 Zfltl/’
" - . - R~ . ) ) ’ N S
. - : ¥
5. 1In. my oplnlbn, the,qeneral understandlng,of economics.
today, and of its appllcablllties, among persons who L -
o have been graduated from hlgh school, is: : o “prl. 2;/]
_ cellent..r.- ...... .......,.;;u~ ) /17
, : - _ Satisfactory.;.- P i .'
- L ' _. . ) -/ '
L o . . SO=SO0.cuuruiuannneannsenrenee [:] '[;/.
’ ' . 'Unsatlsfaetory........... ..... ' [:] 187
Very unsatlsfactory.‘.'..'.'. .o D [5,7 .
' L * "Ecdhomlcs education" is deflned for purposes of thls study
. - to mean activities whlch promote a wider understandlng of -
ST basic’ economlc princi iples and the1r possible applications, “
o .. .- as a matter of general education. (It is not, therefore, . .
SEMN - S ‘intended to . include education in more advanced economlcs

MC . "as a matter of professional tra;.p:,ng ). _ ) 116




h;“ ,SL It 15 g guess ‘that the general urderstandlnq of economics
' toda z; and of its applicabilities, among persons who have
‘been. graduated from high school compares with that 10-12 -

years ago as follows: , v Ztol. 24/

L . .“ ' '_It S . cons1derably;h1qher today....,.s.,.' .[:: ,16;7’ '
| ' ‘ ‘ thTs somewhat higher today......a,...;L. I f '5127,
S ’. : o . It's more or 1ess the same.;..i..;..u}..a '[:]-gZiZ:
! B ' It's somewhat lower today..weeeeceeaesss L _4@7‘
$'-“ o SRS M{;N;t's conslderablx*lower today.;.-...,.;. .;. _ Zé?
. . S .' h
1. In my opinion, economlc understandlng among Qhe general o
I Eubllc 1s- , f T : . » Z_ZD' " 25_,-
} Crit-—icallx impOrtant- - -.. LK S ) '-_l.- o-. ;'l l - l" ~ T

.-Highly desirable.;;};g.,;;.;:,f.‘....:

o ... »Somewhat above average in importance..

Somewhat below average in importance..

~

MOre or. lesSs UNNeCEeSSaIY.....eeeseases

R

UndeSirabvle..g_... - -.’-‘u‘. e & o see ---a:p‘z':vo,.o.

i EN . - CL i

DDDDUD.

. . L -
- . . -

R oo

&—~—{§Etrona&ﬁﬁ—iszeajtié_fﬁaf”EEETEEf1n1t10n of economics
- education* is that which wés -found satlsfactory to partlclpants .
4 ., in an earlier 1nqu1ry Nevertheless, I suggest a change in

T, -it to the follow1ng effect-- o
»“ L
s A .
N .
N » . n
, \\i\\ ©w / -
R \\\
_.{_. 3. s,
s . -
7, 'i

economic prl" 1ples and their poss1b1 aggllq_tlons, a§‘a
matt er of general education. (It is not, therefore, 1ntended
~to 1nclLde edudat'on 1nemore advanced economlcs as a’ matter ofi
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|

|

| 1

It's my quess that the most 1mportant reason why economlc ) |

literacy has _not become gredter today isy
(Just 1dent1fy, please, in a few words, a‘single reason.
There is no need to justify 1t. " pPlease choose, though, a
reason of -a broad type - we are not concerned here,’ for
' example, with specific course 1tems, teaching strategles, . (Leave.
media, étc.) A . R blank, ‘please)

& fcol. 27-29

1. o L . _ [co1l31-33/

0

- 10. 'It s my gueSS that- the next two most 1mportant reasons ‘
(that - is, after the one I have 1dent1f1ed rn 9’1 aboVe)

RS B s«‘!

..are~' : : . o i *xﬁV-ﬁﬂ .

5

. :(Please just 1dent1§y each reason, agaln folléwlng our;
_, - -suggestions as. to to : .9 above) ¥ :
SR 5. S - ' C LT s o LCOl 31 3_/
e ' S T -’fil ' A ; o .
- T N S RS . e - '
, L . : - M C* S '
3. e '. R R /COl 35-37_/‘
) . > . ) B - B:“

'-:That's3all. Thank Youtﬂ-




" level, and .the great majority comsidered it eitherf"unsatisfaCtory? co
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. MEMORANDUM TO ACCOMPANY - . .
o ' QUESTIONNAIRE #2 N 3
+ of Inquiry as to.Achieving Literacy'inﬁEconomicg .
; . in which - B e
FURRE  'YOU HAVE AGREED TO PARTICIPATE | |
- %hO'Are-fhe participants? - '
You are a welCome'pafticipant\with more than,zoohotheES'ih'our.
" current inquiry as to achieving literacy in economics. Among, them
are diversified representatives of each of_the}bccupational~and
other grbups_listed,in5QueStipnnaire #1. Along with eminent edu-
cators;;sociwl'scienpists,.busihessmgn, governmental executives, -
and school:board members, there’ are concerned Senators, Congressmen,
~cabinet Menbers, Governors, and Mayors. Our acceptance rate, overall,
- ‘has exceeded 50%. o S o S
* your Views as to Economié-ﬂitgraqx; . S e - S
Aﬁ'dveréhelming°ﬂhmbe: of you so far rgsppndingvyalug economic under- -
standing highly. We realize of course that some sélf-selection-of -~ -
‘respondents has undoubtedly;bgen’involved,-b@t,it is noteworthy ° = -
'nevestgglessithat more of ‘you designated economic understanding as

' meritically important” than as only (1) "highly desirabie” and that - o
-only a few rated it any lower than "highly desirable.” Only one of
_you so far found economic understanding to be at even a “satisfactory"

or "very uhsatisfaptOfYa"

We believe ‘that your expressed concerns confirm ‘the importance of T
the present inquiry. .. - e, ) P { , e ;

The Definition.of qunomics Education -

Almost all of'you accebteduthg'stated definiﬁion of*éconchics edugaﬁioh‘ 

-ag it was developedfwith;the.participaqysvin.a_prgceding~inquiry.‘
‘The few suggestions we received typigai1y3narrowed.the scope of the

definition, though in different ways. We do not presume that the .

 definition as it stands is perfect; but we do believe, with-almost

all of you, that it serves adequatelyffor:our~p:esent~pdrposgs, and

wll Toxt Provided by ERIC




. we. find it practicable that each of you interpret it with some
_degrge of freedom. . Moreover, chances w1ll be provided for ydu
'1nd1vidually -to modlfynts meaning in your subsequent responses.

Your Reasons as to Why Economlq/ilteracy Has Not Become Gteater
. Al _ 3 .

We have of couree ‘received ‘a wide array ‘of suggeetlone as to why
economics educatlon has not been more effective. As we expected.
there have been dlfflcultles in organizing them for your more

| o objectlve evaluations now. There were, howaver, high coneentratlons .

o . upon -a few, areas, when they were categorlzed “reasonably broadly.‘ o

S B Questionnaxre #2 proceeda Wlth then as 1te base.

o The pOSBlbllltle! omltted.from the llstlng. because they were weakly.
. \\\supported or not. supported at all, will be of- interest to you.
: 0f courge in’some cases their content can be read into one or more
of the more popularly-chosen 1tems.' : e e
The following areas. -for example. recelved llttle or no spec1f1c o
support the 1nev1table conflicts between concluslons in social’
v economics and the purpéses of 1nterested parties; our. general. seekin
;. of overly-rapid solutions of social problema- common feelings of -
C = ”_helplessness to accomplish anything, 1nsuff1c1enc1es of resources
s devoted to. economlcs e&ucatlon'3presumptions of "selfishness"” or
: " wammaterlallsm" in,economic reasoning; the decentralized operations
v of economics ducatxon»Counclls and Centers; lack of materials or ,
' of success 1ﬁrthe1r dissemination;’ failures .to crystalllze the goal(s)'
Qf’economlcs education; recognltlon that resolutlone of ,aconomic
| probléms are 1mpoeslb1e, and a#’ least’ explicit concluslons that in-
| _ tegrat;on of economic8 into the social studies is "too difficult or
| ' too ambltlous or too expen31ve an undertaklng or that its impact -
| will- be too long delayed on the other hand, we have had no- sugges-i
i »”tlon élther that reliance upon econonlcs bourses per se should be
S curtalled , . A ol | : ‘ o
- - o o . ) o Co - ) g 2 . . ’
L v . Your responses indicated continulng beliefs that economics neceeearlly
!5v . . - is’difficult. Morapver, they indicated that economics education is -
| S handicapped by faxﬁures of economists and pseudo-economists expllcltly.
|  to dlstlngulsh vakue Judgments from economics in their prescriptions .
| “and by failures to_be\explicltly sceptlcal themselves of predlctxone*
| as to the future..- . o
o . COmments as to the popularly—chosen 1tems appear on the follOW1ng ,
e . yellow pages attached to this Memorandum. You will find them of ~ ¢
.77 interwst in-their own right and as ‘an aid in reSpondlng to the L
S accompanylng yellow Questlonnalre #2. , S S

N : B c : . " : . * . . . N .
* . . : : Lo . n s . LS

e e T




:%sphe Questionnaire in the
pe at your earliest con~- .

Please camgﬁot‘ your responses and retu
‘accompanying stamped and addressed envel
Tha you.' o : ‘

’Sincerely;~

\venlence.
a Rcbert v. Horton . o 11y ]
Coel A&SOCLate ‘Professor: - . -Assfciate Professor »
" Department of Econom1cs o Department of Economics —~
' 'Project*birector . . pirector, Purdue Center
s o o - . for Economics Education =~ - A
October .15, 1975 A DR R s
- . . ' A - ' . - - -- . ‘ - . B .ﬂ
<A N o C RS - *
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'Please complete and return promptl the accompanyln 1law p
Questlonnalre #2 in the accompanylng amped and adgges ed en-

7elope. Thank you.
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Lt e :
o e o Sampllngs of COmments of Part1c1pants,{5~

" as to the obstacles to EconomlceLiteracy o b

.

Lleted in Questlonnalre #2

o

1. BECAUSE social studies teachers in the schools aré;::h' o s
= inadequately trained in eéonomlcs. ' » i : L ’

{a) "Lack of adequately~tra1ned teachers.x L L -

s . e

" {b) “Teachers, do rot understand therefore economlcs. e
S -~ is taught 1mproper1y ' o - o _— L

Lk : L
(c) "Poor teacher tralnlng-« both nre—serv1ce and : o ;
. in-gervice." ~ co :

- . K .
B . . B
. B

(8) “Teachers lack econoﬁicsvin (theif) qene;al'education;"

- {e)’ "Too4few teachers who understand economlcs.

' o

2. BECAUSE there are in the schools too faw" adequat°1v~tra1ned f{ﬁ
" . teachers of economlcs itself. i - , AL .

'»\T"; .

(a) “High ‘School. teachers 1ack adequate: preparatlon 1n
\beconomlcs education. Not certlfled to teach economlcs.ﬂ
. N /, ,‘ . . . B - - . '.
(tﬁ{’"Compet1t=an among dlSClpllneS... economlcs loses out e -
* : because of the paucity of teachérs. o

{c} "Poor teachlng of economlc pzlnclples in. schools.

~?'(d) '"Lack of good hlgh school teachlng of the subject.,

(e) “The dry. dull People attracted’ to our: fleld e -
..‘3;: BECAUSE approaches and mateflals for economlcs educatlon 1s' _
"”,',nat not made meaningful to. students: coverage is’ too wide;. 1@. o ’
- is not adequately tied in to reai world experlence- the ’ o
- unavoidable 1nterre1at10nsh1ps between economlcs ‘and human

values are not clarlfled etc. , - TR

(a) "Too many. . . teachers treat the subgect in abstractlon

'-from the everyday experlence of the student.u .

a

(b),-"Not enough empha31s on background needed for general
lLVlng., - o, : :
,“Instructlon from the view of,the economlst..

. . 1 . ) B P , N . ;v;

(Cont a.) - . o e
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2 ) ,
;- ; o - ,
? . (cont'd.) . . ‘.
3 {dlwI":\;,teaching,}tbOls‘iand:nbt applicatiohs."
LT L N _~ f B . . . . . - .
~{e). "We seek to cover subject mattér. :

" 54."BECAUSE economlc reasonlng 1s nelleved to be’dlfflcult.

'“(a)U:“People thlnk 1t is too compllrated and dlfflcult" )
' people‘are afrald ‘of it, ok : R “y

¢ o
N

”“(bs' "BaSi dlfflculty of complex and lnterdependent :
’ ,fusubject,matter.ﬁvj' ot .

Ve

Emc B 1T B

i
o
Aru e P




&

-

=

“gf} ,“Fallure of hlgh schooi and tollege admlnlatratlons T -
-~ . and public medlafpersonnel to understand the 1mportance g '
> of economlc educatlon. v S
- . '7\» . IR B
J_."ReCOCﬂltlon of the 1mportance of study in other soc;al .
-~ “and cultura}. fields." = . : : T _

Lo

BE ﬁUnE~eucﬁem1cs e&ucatlon is too often dlverted 1nxpract1ce,
. ag-tp the teaching of ‘bare facts or bare economic analysis; " T

7t0 c@ﬂﬂume:f‘vgcatlonalJ or business. tralnlng,or to purported R
‘ U - AN .

Fb{é) A"Has heen based on theo;y (oftﬂn obtuse or . confllctlng), |
';o:fdevated tou knnumerlsm or mere defense of American Voo

-
P

Full Tt Provided by ERIC.




L
b

: BECAUSE economlcs ‘education* 1P a separate secondary
-SChOOL course 1s not requlred . :

.7,{8) 3"Not taught as a éepatate~course.¢f-

(D) j"..; economlc educatlon in a plece—meal fashlon...
never ‘understand the’ relatlonshlps. -
Y - % !

{c) “Schoolvsystems/boards7-etc.'not requirihgwmore of it."™

° (dj ,fno adequate.course or part of\course'is required.

. . . [ R -

- {e)  “"Not required as.a.course.“' S - fu

1£), "It 15 an electlve or a. mlnl-course for onl a few." =
. s Y .

~ . <~a.

Vt{g)' "Lack of a core currlculum that 1nc1udes 1t in most

public, schools.. - - . : ' *

(h)  '"We should place our reliance now more upon flndlng
‘:fadequate teachers of economlcs ‘than. upon adequately
4 tralnlng soc1a1 studies teachprs in’ economlcs.
'BECAUSE a pervasive economlc 1111teracy in constant;y
regenerated-by. parents, teachers,’ the medla,.and others h
who' are economlcally 1111terate. o S ‘ oy

_(aff "Economlcallyéllllterate mentors-"

B

(b) “Bad or no home fralnlng."nl"'

Co{e) "Chlldren of fathers ‘and mothers employed by others

do not dlrectly perceivse economid® forces as, d1d the
chlldren of farmers and shopkeepers. ‘

{4} '"Most Deople, 1nclud1nq teachers. have no: tra1n1ng
in economlcs. : ~ :

"(e) "College produce economlcally-llllterate grads who _ -
go :on to teach... o , CL L .-

J(f)_ "News media’ dlstort facts... do- not attemnt to understand
" .* pasic proflt/loss economlcs. . :

*

“Economlcs educatlon" is defined for purposes “of this study to mean
activities which promote a wider. understandlng of ‘basic economic

':”prlnc1ples and thelr p0551bre ‘applications, as a matter of general

education.. {1t is not. therefore, intended to include educatlon_ln
more advanced economlcs as a. matter of profe531ona1 tralning )




Bwe

lB’;' -':(C‘Dnt_‘d.) . » 'r o ’ .. . _ ' . R S

[V -

”Mﬂs;eadlng statements by polltlcal leaders-
"polltlcal dlshonesty.. - : -

'§;~ f“(g)

A(h);'"Bxas on the part of the learners.
é 9. . .  BECRUSE confldence 1n economlc pr1nc1ples is undermlned by .
L ‘lnterjectlons of value ]udgments whlch are not made exp11c1t -
' or by overly-courageous attempts to predlct actual outcomes ' ' L~
i comﬁ;ex settlnqs. - : : "

LT

'(a) ’"Edonomists ﬁhemselves have'sucﬂ divergentlviewsf"

‘(b}

f‘(c} |

)

'“Capltallsm requlres 1gnorance._
' . .- :

'“General mlsconceptlon that anyone 's 1deas are valld.

"Apparent contradlctlon among economlsts thenselves

gregardlng what pollc1es are approprlate.

"Many people v1ew economlcs as a very 1neract bc1ence.

(ék\\"vconomlcs ig in dlsrepute... we get smarter and have more
' expnrts and our- troubles 1ncrease.

- ~

"Assumed arrogance by . economlsts who ln fact are. -

S 1ncredlbly nalve...." .' . _ N
.(f)f “Because mosf ofamacro economlcs confllcts w1th the 7
' consewvatlve-Republ1can—bus1ness ideology (ex. Fiscal
'Pollcy and Balanced Budget) whlch domlnates school boards.
_(q) “Specxal 1ntexest groups mlsuse economlc concepts. _ )
 (h) ~"Politicization'of,the.subject,
(1) - "Academic'biasf,anticabitalisticfbias." -

"h**paganda by business to miseducate in defemse of .
"vesteéﬁlnterests.» - -

3

x5
'

N
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<Inqﬁiry_as to Achieving Literacy in Eéonomiés

: -, . ; ; I
" Questionnaire #2 R o
R [ . Lo . ) - N

N ‘. ) oA : o R
‘please return promptly in the"accompathth'stamped, aadres$ed}
envelope. Tabulating,planned-for:'Monday, November 3, 1975.
Thank you. o T —
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IA. I 1nd1ra+evby markinq a P in the appropriate box the one of the
. nine statements below whlch in my opinion best explains why
'economic llteracy has not beceme greater today-. T

”_(Please glve max1mum emph351s to the general
idea expressed and mlnlmum emphagls to “the
partlcular words used to eXpress it. You don't

" necessarily have to agree with every part of
the statement which you select. Amplifications
of many . ef the 1deas involved in each of the
possibilities appear in the yellow pages of the
Memorandum accompanylng this Questlolnaz"e )

~;».'; ( —'Mark,one_g_only, please'~l) ; ‘ .
B | . . /pi col. 20-22;
S o ' . N: Cols. 24-26
‘ " __and 28-30/ '

‘ 1.:fBECAUSE social ,studibs teache;s in the scnools are ) ;_ _
- ~ ,~1nadequate1y uralned in: economics seceserasnanaaen - /sol/

, N . _
'2.:.BECAUSE there are in the schcals too few adequatoly- R
Licined teacners of economics 1tse1f............... - | /pOY/

b ~

°

3 BECAUSE approaches and materxals for economlcs
' *educatlon are not made meaningful to students:,
coverage 1is too wlde it is not adequately tied in
. . to real worlad axperlence, ther unavoidable 1nterre— : -1'1-
TN lationships between econcmics  and human values are 1 R
rot clarlfled etC.. . aniacnnnns tececsesesiecenanes . /P02/

. - 4. BECAUSE economie reasonxng isvbelievéd td be ‘ .
‘o ‘ Lvdlfflcult‘--qn.--ot.-tv--. ----- .l.l...l.‘l—.......l..‘_.—. . ﬁ-b§7

5. ECAUSE the lmporbance ‘of economic literacy is e I
insufficiently rec“ﬂnlzed J...................,:;z :

£

6. gzgggﬁﬁ econcmlcs educatlon is too. often dlvertcd
/7  in practlce, as to the teaching of bare facts or

o
bare economic analys:.s, to consumer, vocational, or D

business training; or to purported "solutlons" to
Socla—l pro‘blmsl e?c' .’0..........._-..............

P . .
A . . . . - -

v

=~~~ (. == The list continues on the




.
" - N . - : ! : . . I : - B . L] < ‘

>

| o R -3 - -, [P:col. 20-22;
a - e L S . © N: cols. 24-26 "
L - o : . L - _and 28-30/
7. . BECAUSE econamics educatiOn#lin'a,éegarate secon&afy o .
, school goursa is_ﬁot‘requireaf;,{_;_i;.:.i.;.;‘.‘::. /poa/
8. PBECAUSE a pervasive economic literacy'is constantly ;
) regenerated by parents, teachers, the media, and o B
* others who are economically illiterate. ....-ec..-i- v /101/
9. BECAUSE confidenée in economic principles is under-
" mined by interjections of value judgments whichcare _
not made explicit or by overly-courageous attempts to § I
‘predict actual outcomes in comple X settings s.....-.. /nol/

—— (NOTE: Did you answer the question é;:ggiéd?\“It is -
' NQT, which statement appeals to you the most mor which .
‘may be truest, BUT which has been our greatest .cbatacle »

to achieving general literacy in econonics.).,

(Qgtional'e The space belaow is_reSevved for captious
_ complaints, unjustified‘criticisms,_other;b;iefvcomments,'
discerning questions, and indeed, even compliments to us.)

%

r i L e
; PR

K . . B

M ' - . ‘ ) . ' . : -
IiC.- fI,indicate,by-markingﬁan N in each of two boxes in IA above.
the two others of the.nine“statements'which in my opinion
next best explain why econonmic literacy has not become

greater today. =~ . \

)

o : B

( - Mark in boxXes in IA above TWO "N's" only, please. - )
. R . ) v" . ‘ ' . i ‘ ) . . .. .
~ * “"gEconomig¢s education” is defined for purposes of this study to

‘mean activities which promote a wid;r'understand@pg of bagic 7%

" economic principles and their possible applications, as a matter
of general &ducation.: (It is not, therefore, interided to include
education in more advanced economics as a matter of professional
training.) ' :

-

'+ Sic.in the original mailings. correction to "illiteracy' was mailed to all ,
par;icipants; and returned questionnaires were sent;back in cases where we did
not feel assured that the respondent was-marking as’ to the corrected item (or

" in very late arriving such cases, the responses to Items IA and .IC were just . -
pot included in statistical tabulations.) S ,. A

gggggg f L .'1,29




P

e

v “ . . .

IIA. - I identify below the 81ng1e action Whlch I believe now would
best counter one or more of the obstructlons to economlc
411teracx identified imn IA above: o . .?'

g

(Try to c1te a 51nqle actlon, the one wnlch
you bel1eve would promise qreatest effectiveness PR
~against ‘economic 1111teracy. relative to costs. o
More 1mmed1ate effectlveness is thus a poss;ble
con51derat10n ) ' '

(Leave blank,
please)

e T ~ S Zcol.L36 38/ |

I identify below: the individual characteristics of the
action identified in IIA above Wthh I con51der most
easentlal or helpful-

, gﬁ .: (0ptlonal but "your responses here can be very helpful) i l

4
(Xe}

10 .such characteristics, ~ (Leave~"blank,

(You may ldentlf{ Os.
please)

S as_you may choose.:fif—_—'l o o
“ "‘1. o L L - F . ZEbl.,42;427"
. e B ) feor. 48-497
' » : - . B . ‘ | .1531;'51-527]

K 5 o 3 - o E]LCOl . 54- 5_/
P _ e [:::::] [co1. 517~ 58/7

7;-;?£4v ">.  . o L. » ?.. | Zpo;. 60-6&/.

j; 8. . .f- .> S o _ | - ,:“. N ZEbl.‘g3§6£7'b

73éw’9,, } o D }  8 °~f‘ ' h[Ebl;'es-qj7
io.;'  . " L T ‘.i . - ' ZEbl- 69-7Q7C

. 1IC. (Optlonal) I 1dent;§z_below the reasonlng ‘or rationale~wh2'“«
R I deem the action as sugqested in IIA and IIB abovelto be

'he most de51rable~

S Q. { - Bgain tﬁat‘s“allL;and again thank you! - ")

-~ 130 7




Doy S 5 L. R '.z_x o '\\;\'l ".,. 'v‘i T e
% - o ' MEMORANDUM TO ACCOMPANY . B
e R QUESTIONNAIRE #3 . “\\< . i~
' of Inqulry as to Achleving Literacy ln Economlcs in Whlcﬁ\\ |

YOU HAVE AGRFED TO PARTICIPATE D AN

3

9 ¢ - . i
"... the formal principles of economic, theory.
can.never carry anyone very far toward the -
predlctlon or technical control of:. corresponding

- : economic behavior...The 1ntelligent appllcatlon

- "+ of these pr=nc1ples is... chlefly significant

N S for showing what is 'wrong' rather. than what is

o R 'right’' in an exlstlng situation and in any }

W v '~ proppsed line of ‘action." - Frank H. Knlght S o

B . 7~ . . . . . . ) !
. g . e : ‘ v R

~

“If economlsts could manage to get themselves <o S

: v .. thought of as humble, competent people. on a . ]
AN -7 _level with dentists, that would be splendid.’ S
S - S = John Maynard- Keynest

After readlng this Memoramdum. please complete
and return promptly in the accompanying stamped
! and addresved envelope your blue- covered
Questlonnalre #3 (Form B8A75) and your pink
identification 'and report request sheet (Form
9p75), all three of whlch items are enclosed
w1th thlS Memorandum. Thank you.

a—

1

|

!
% S L - Tabulatlon planned for December 17. 1975 - i : :
(although holiday malls may delay us some) vJ , .

1

-~ DO NOT RETURN THIS MEMORANDUM - .

'J;Riq.. o . . t | e l oif}iﬁ
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o . o o MEMORANDUM TO ACCOMPANY - ' '

Q&ESTIQNNAIRE #3

of Inqulry as. to Ach1ev1ng theracy 1n Econom1c5‘
‘L h. ] 7o * : i ’ o . SR 7:7 . ‘ A»: e ) .
g - :_5: .. . . - - . . . . ‘ . ‘ - o

Takehithaqz‘

.° .
s
£

Questlonnalre #3 whlch accompanles this Memorandum should cause you
no alarm. . Rach. re=pondent ig* to ‘be concerned with only a few of its ’
paqes, by three to five questicn®sets, depending upon how one counts.
~ The guestions are ‘all objective and thus requlre only check-offs. -
We-think you will find it less time consumlnq than the prev1ous
Questlonnalres of the Inqulry.

- 4 . . . . e
- . . .

.

e
b

We foresee thls Questlonnalre #3 as *he last It is Stlll our-belief
" that the Inquiry will well-sustain our original hopes that it could
be of considerable value in better focu51ng future actions in the good-
cause of greater general llteracy in economic: reasoning. 1f so, we
‘hope, you as a part1c1pantﬁW1ll feel amply rewarded for your: time and
efforts in 1ts behalf. In any event, we thank you for your partl—

» c1patlon. o ) - Lo : . F

- » . . 1

Your response to the current Queatlonnalre #3 is basic to the success
of the‘Inqulry. Moreover, it @an . still be of: major significance,

- eyven .if we never recelved a completed Questlonnalre #2 from you.
we of courge still wish to end. up with the fullest representdtion N
p0531ble of the views of part1c1pants of your -own partlcular back-
qround and" experlence. : ‘ . ‘ .

1

-

ZHow Are we D01ng° (Sklp 1f you wish. )

(R You may find it worthwhlle to . hear about some -of the hazard;Jto [
' - which a.director of an 1nqu1ry such as this is exposed. "An economlst -
o, .told us, for example- "a yve .awkward survey", and a Jbusinessman-:
- wrote-v",..far from cleay one of -our old associates (perhaps
er de51gnated as 2 yo ‘g, former.assoc1ate),»now a curriculum.
spec1allst wrote-'"Your instructions could be more ‘literate; but
. then economists ‘never could ite." . A schoeol board member said: .
"simply, to what are the resul of this study goeng to be addressed’""f
A school adm;nlstnator wrote as to compllments- “Never for questlonnalre

(N0 . . . o i .

~designers.”. .

But we also heard . from an educator- » ..'an exemplary modeL, as
‘glick’ (1n a posmtlve sense) as any a vertising: promotlon"~ from °
an 1nd1v1dual trained as an hlstorlan-_¥ his material is no trouble.
I'm enjoying it"; and from a businessman: "Your questions made me -
think too much: (But that's good.)" There vere compllmentary Ca
summary remarks, too, as from a. soc1al studl s teacher- "The study
'1s timely and excellent. It is wise to exten it to many’ segments

uV( f life." » y
| . 132




CONS - General

To change the ‘media

©

_would_requireéOne more great régulatbry agency.

.

. *

- .
- - .
LY

1.
.. 2. Indirect device. o e
-~ 3., There-is-a discipline of economics, and it cannoc® be learned piecemeal.
.h._ The news Jjob of the media is to report even wro.ng"_eg__‘onomic statements,

, and in editorial intefpretations they are ‘political beasts and reflect -

> special interests. Would economic literacy help? , L
5. For these reasons, can any reasonably- achievable effort of this kind make .
_+< . 'much of a dent in the pervasive economic illiteracy we pave? . :
= “ o . . ’ ] ' fu ) - .
s, ) ’ ¢ : i - - ) .
Y 4
4
L3
4 T '9 * P
\ ~ - e
: T PR -
" %As defined in the footnote on the first page of this ANNEX B.’
- i l. 9 T
S . ' o J
R 1 \
L R v S — - ’ A
l‘ - r/"'\ , e },-,7,..;-«—-»

e . . . v» ’r . ) D ) J/J
2 " o=
. D MB-3
A . T .,
. or o o :
- _ ANNEX B (Cont'a.) - o
%" ’ o ‘ i
‘ - .. ACTION 3
- (Promote economic understanding (economiés
] education*) among news and media personnel)
- PROS - Generdl , R - -
1. They are'qur opinion ,moixder,s.- A _ '_ o . ' .
7.2, /fthey largely develop the need to know and to learn. - 5 A
3. They have broadest coverage, to which values can easily be attached. ~ !
L, Remedial -action at school, levels will take 50 yeans.to affect the whole
- population - thig could affect the whole population .in 5 years.
© 5., Would hit all now.  ° D o A :
. - . . . : ‘ o o . Py




.‘C:.J‘
\ & - ‘ ,
.o : v i ' MB-l¥
S ANNEX B (Cont'd.) " o R
“ ' ' S g ) L o .. R
f S L (Improve the socfal studies curricula in . oy o
o . . the schools (we @re NOT referring here to . e
. S ©  courses or units )in economic education¥ per se) - : .
°. % e .' S ' - BRI -
PROS - General =~ = o . L
1. Economics is important to children at all levelss . .
5 N 2. Ahe schools musq agssume what the homeband gsociety have not asgumed.’
. *. "3, A course of study is. seldom better than the book on which it is based. ’
S Py L, Texts and. aids guide both the student and the teacher. =~ 2

. .5, Materiels cen be improved in a relatively short time. . .

s~ 6. Better texts not the best ¢hoice, but the most—cost-effecﬁi#e.

i 7. Builds on the established program rather than competes in the curriculum. - 5
'8 fThere are not add-on costs. B T e
. - 9.. Economics education has often been "hit or miss".rather than systematic.
woo '10. Economics education .Councils and Centers are available to assist. o
. 11. The Developmental’ Econo c_Eduéation,Program‘(DEEP) of the Joint Council
~~  on Economic Educetiort ca prbvide.experienced assistance. . _ .
‘12, The young are the most thachable and flexible, with fewest vested]igﬁereéts.,
~ CONS - General . ‘ B
1.. Teacheré use only whﬁt“they_knoﬁ how to_use,‘regardless of it§ quality:
w»  thus, teacher training is 'also required. - o . - ,
2, The most effective materials require teacher inputs as ‘to .client readiness, .
.« . . -interests, and~inf6rmation: can an économically—illitg;ate teacher so
. contribute? B L T e -
- 3., . It would take 50 years at school levels to affect the whéle population. C
4, Can anyvre&sonablyqachievable%effort of thistkind offset the pervasive ° L
economic illiteracy of teachef and client which exists? o Co-
5. Haven't we been trying all along to do it this way and failed? - - o d
- : X . . . '. R - . i . _
s 4
‘ h ’ " ’ LI
{ , ) )
? - o | .
i ] *As defined in the footnote on the:first page of this ANNEX B. .
E . ‘l'.o, ) : v o ’ ¢
. .7 ¢
T % &
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pROS - of requiring economic literacy
LR ; : o, . .

. societies, and of politics.

{ -
¢ e - T

T © ANNEX B (Cont'd.)

ACTIONS 5 AND-6
(Promotef%he‘ecoﬁomi¢'litéracy of teachers 4

_ ‘of sociat studies (we are NOT referring here - s
. to teachers of courses in economics education*
' per se ' ’ - ' '

X

‘& . .

i

God did not make an economic:vorld épart from a world of values, of

. t
2, The schools must assume.what the home and gociety have not assumed.
-3, ' Social studies teachers.and courses are now in the schools. ‘
I, ‘'We need a cadre, : 4 S . - -
5. Sgeidl studies teachers avoid economics, or rather just think they do,
- and fall prey to their own and others' faulty interpretations of economic .
. relstionships, in spite of their good will, bhecause they are not trained
‘ and they realize it. Nevertheless, econbmiC;principles‘operate'whether
- we know it or not - ignorance is the enemy. L T
6. We must affect teacher ‘attitudes-before hitting at students.~ -
7. Teachers teach what they know and are "at ease" with. No teacher attempts
anytaing without feeling "at ease" with it. : : »
8. 'No education system rises above the quality, imagination, vision, of the
, teachers who staff it. - o S .
9. ‘High multiplier effect:” each trained teachur affects many students.
10, ‘Economics is important to children at all levels. . " S
11. ‘The yoing are the most teachable and flexible, with fewest vested interests.
12! Economids sducation Councils and Centers now’ exist to expedite and %ssist.
T, i ' ¢ S ‘ ' '
CONS - General -~ A
1, It -makes little sense to try to make: the schools do something of which the
‘ adult population is not convinced. ' k. , o _
2, There is a discipline of economics and piecemeal, hit-or-miss efposures -
" in the social -studies will not.suffice. _* . 459 L
3. Remedial aEtiQn at the school levels will take 50 ye&rééto affect the whole
" population. ' . ) o - S ‘ ] E
4. Can any reasonally-achievable effort of this kind, pre-service, in-service,
"~ or both, offset the pervasive economic illiteracy with which it- contcnds?
5. Haven't we been trying all along to do it .this way and failed? o

of social studies teachers
e 4

. We may hate the idea that teachers won't do or learn for themselves,-but‘we,l

face an apathetic populace.

Requirement will be a cafalyst for c.anging teacher training institutions,
- texts, and curricula and for pervasiveness of better economics in total
.gchool -(1-12).ptogram. - . ..:% - SO '

~

>

( CONT INUED -

e ON HEXT. PAGE)

/

}As4defiﬁed.inathe¢f00§note on the frontlﬁage of this. ANNEX B.
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" Specificetions of Wny Economic;ﬁiteracy

*

h#l{h Soclal stadles teachers in the schools are 1nadequately

tralned in economics. :

#23> There are in the schools too few adegpatelymtralned
teachers of economlcs 1tself.

HashNot Become Greater:'

i

#31 Approaches and materials for - econom&c@'educatlon are not
nade mearingful to gtudents; coverage is too wide; it Is

e Economlc reasonlng 1s belleved to be dlfflcult. s

o

#5+ The i Eportance of economlc llteracy is . insuff1c1entlx
recnanlzed.w”m.

it '. ’ l‘

©

#6 Economlcs education_ls too often dlverted in practlce,

. a8 to the teaching of bare facts or bare economic analysis;.

)

not adequately tied in to real world experience; the"
 unavshidable jnterrelatlonshaps Bet»een economics and human
w values are not clar1f1ed~ etce : -

9, *

e

to ‘consumer, vocational, or business training; or to purported

#@ LA pervasive economic 1111teracy_1s constantly regenerated

"solutlons" fo social problems, etc.

"t

#7:~ Economlcs eduration in a se Eﬁ rate secondary school course
13 not requlred. ' ) . ‘ ,

by parents, teachérs, the medla, and others who are economlcally

1lllterate.v

.‘ #9. Confldence in economic pr1nc1ples is undermlned by 1nterjectlons

of value judgments which are not. made exp11c1t or by overly-
. courageous attempts to predlct actual outcomés in complex
settipgs. . ~

R




.

»”l-

s 10,

11
12.

| O S - General S RN
1.

- S
.. U.S. Establishment (elite, ruling class. )

B u&ﬁﬁ - ;encral , ”;”%,,_ .VITTfi

iW1thout -public support not ‘much constructive actlo,n can take place‘ : T
x4 makes-llttle sense to try to make the schools do something of whlch the 1f;;g;'

- adult populaticn is not’ convinced. ) . e

_ Such -campaigns have been _Successful (Smokey the Bear) ,
cIt's ﬁot—the schools that are the barr1er* 1t ] the-lack of emphasls on..

#n two years. S

the schools.

‘Foo many do ‘not consider ﬁtonomlcs of the:¥ay very- 1mportant they
things will.wdrk themselves out without any effort on the part of%H

_Explain the necessities and the means will ‘open- up. -
'E“onomics educatlon Counclls and' Centers now exast to assist.

-~ ANNEX B

~~ " prog and Cons as to Various Actions -~ A

{and Selected Characteristics) to .- T A
- Counter Obstructions to Economic e L S
. L}teracy Do I .

ACTION 1 ".'f~;°

_si ht into just why economic understanding - e
economlcs educatlon*l?is, and is mot, - :

First, economlsts must address thehaﬁestlons offthe‘extent to which -
econom;cs (" and which economic concepts) are really helpful.

economics in the larger-society.™ = — - e
Schools:refleet pubklc oPinion - they can: change attitudes and knowledgeif '

Tradition and 1nst1tutlonal inertla are/cruclal'barrlers to success v1a

»

extra currlculum actlvitiesif,'

e in-
dividual (¢#. statements as to related actions-—under the heading 'A.Few
Omitted Propcsals" in the body of this Memorandum.,)

But there isvgréat interest ih ‘economics - it Just needs to be effectlve

The best way to demonstraue that economics educatlon is possible ‘is economlcs -
programmang on T.V. =
Beonomic llteracy... is not des1rable for the many from the viewpoint of the

P

) - ' ' \
- o : :

! mconomlcs education' is deflned for purposes of this squdy to mean act1v1t1es
which promote a‘wider understanding of basic economic princlples and their =
possible applications, as a matter of general education. (It is not, therefore,

'-intended to include educatlon in more advanced economlcs as’ a.matter ‘of pro-

f6351onal tra1n1ng ) B . o L -

T

o e ,‘ .
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© ANNEX Bc(gdnt'd.)«
. 3'75-‘H '*.Mnﬂme |
VR . ) - M/_ﬁ\ ‘
' (Rromote smong_the, general publi,c,.~ L
understanding in %conomlcs 1tsélf*) C el

\ .

"PROS - Genaral

1. Best way to demonstrate economics education is possible.
2. Most efilcient because literacy problem.ls shared by all segments, and
. provides wide exposure.
3. Circumvents tradition and insuitutional inertia of the schools.
.4, 'To show trained persons in every 'school are not -essential, o
5. Remedial action at school levels will take 50 years to affect the whole,
o ponulation.
6, We haven't time to go the school or- other routes.
Te H1 s all now. : : '

' cons - General

"1, The older cnes. have found through experience" that (change in behavior)
.. - is difficult’ and "abandoned it." : ‘
'2,. Youth 'is more ‘flexible and teacheble, w1th fewer vested interests. i
3, Of course, costs would be high and preparstions needed would be erormous.
L, Can any reasonably-achievable effort of this kind make much of a dent in
‘the pervasive economic 1lliteracy ve’ have°

\ . n Sy T

-

*Bconomics education as defined in the footnote on ‘the first page of this :
> ANH“X B, but not necessarlly course work.
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E . . . = . ’
| ANNEX B (Cont ?1 )

. ACTION 32 N

- R . (Promotz cconomic understanding (economics:
. : education*) among news and media personnel)

,PROS General

t 1. 'They are our. opin{On molders.
2. They largely develop the need to know.and to learn. '
3. -They have broadest coverage, to which values can easily be attached.
L, Remedial action at school levels will take 50 years to affect the whole
: - population -~ this . could affect the whole population in 5 years.
. ‘5. Would hit all now. ’ -

CONS - General
1. To change the media would 1°nu1re one more great regulatory agency.

2. Indirect device.’ N

3. There ig a discipline of economics, and it cannot be learned piecemeal..,
4, The news job.of the media” is to report even wrong economic statements,
. and in editorial interpretations they are political beasts and reflect

specdial interests. Would economic literacy help? BT

5. For these reagons, can any reasonably achievable effort of this kind make T T

much of a dent in the pervasive economic 1lliteracy we have?




CO~J OV Frew D 1=
-

PROS - General

. &

: CONS - General

-

)  ANNEX B (Cont'd )

ACTION oo

( mprove the social studies curricula in . = ;
" the schools. {(we are NOT referring here to
o .courses or. units)in economic education* per se)

'Economics is important to children &t all levels.

The schools must assume what the home and: society have not assumed )
“A course of study is seldom better than the book on which it is based.
Texts and aids guide both” the student and the teacher..

Meterials can ‘be improved in a relatively short time.

" Better texts not the best choice, but. the most cost-effective.

Builds on the established program rather than competes in the curriculum.

) There are not add-on .costs,

Economics education has often.been "hit or miss" rather than - systematic.
Economics education Councils and Centers are available to assist.

The Developmental Economic Educetion Program (DEEP) of the Joint Council

‘on Economi¢ Education. can provide experienced assistance.‘

The young are the most teachable and flexible, with fewest vested interests.

RN

Teachers use only what they know how to use, regardless of. its quality
“thus, teacher tr#fining is also required.

The most effective materials require teacher inputs as to client readiness,
interests, and 1nformation- can an economically~illiterate teacher so
contribute? _

It would take 50 years at school levels ‘to affect the whole population.
Can any reasonably-achievable effort of this kind offset the pervasive
economic illiters:y of teacher and client which exists? ,

" Haven't we‘been rying all along to do. it this way and failed? .

/

*As defined in the footnote on the first page Of this ANNEX B.
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T ”““"*”“"tﬂunmﬁr"(cOnt:d ) ‘ a

SR o ACTIONS 5 AND 6 _
'//' : o {Promote the economic 1itera_y of teachers
of social studies (we:are "IOT referring here
to teachers of courses in economics Pducation*
per se; -

“

¥ PROS - General

"God -did not make an economic world apart from a world of values, of
societies, and of politiecs. .

. The schools must assume what the homé and SOCletY have not assumed v

" Coeial studies teachers and courses are now in the schools. - . . ’
We need a cadre. g ' ' '

' Social studies teachers avoid economics, or rsther just think they do,
and *all prey to their own and others' faulty 1nterpretations of economic
relationships, in spite of their good will, because they: are not trained
and they realize it. Nevertheless, economic principles operate whether

. we know it or not - ignorance is the enemy. . - ’
5. We must affect teacher -attitudes before hitting at students.

7. Teachers teach what they know and are "at:ease™ with. No teacher attempts

- anything without feeling "at ease" with it.
~, No education systzm rises above the’ quality, imagination, vision, of the
" teachers who staff it.

ot
*

T Fony
L]

G, High multiplier effect: "~ eéach trained teacher affects ;any students.

10, - Economics is,important to children at all levels.

1i.  The young are the most teachable and flexible, with’ fewest vested interests.
. 12, Feconomics education Councils and Centers now exist to expedite and ass1st

E)
CONS,,~ General C : ) S

RS It‘mﬂkes 1ittle sense to try to make Vne schools-do something‘of which the
. adult population-is ot convinced.

;—;_’;_*—~,2+——1%€T§-1S a discipline of economics and piecemeal, hit-or-miss exuosures

in the socizl studies will not suffice,
2. Bemedial action at the school levels will take 50 years to affect the whole .
o .onulatlon. &
L, rCan -any reasonally-achievable eﬁ;ort of this kind, pre service, 1n—serv1c.,
: ' or both,-offset the pervasive economic illiteracy Yith which it contends?
N S. Haven t we been trding -all along to do.it this way and failed9

"PROS - of.reguiring economic literacy of sacial studies teachers_ ' -

1. We may hate the idea that teachers won‘t do or learn for themselVes, but we
face an apathetic populace.

2% _Requiremen* will be a catalyst for changing teacher training ins~1tutions,
texts, and curricula and for pervasiveness of better economics in total
school (1-12) program, :

, (CONTINUED ON NEXT PAGE)
_*2s 1e“ined in the footnote on the front page of this ANNLX B.

5




oD © " ACTIONS 5-and 6 (Cont'd.)

fl. There is no. practicable way to teach economics adequately to high school
7.2, “Teachers laber. union requirements for staff development in most teacher . .

>,3; One-shot 1noservice programs don't. aceomnllsh much.,

 PROS. - Of traihing teacher treiners in ecenomics.. Lok

’L' These" teachers are entrenched in the schools and are “the leadership cadre.’
"2, - Not the most desirabtle strategy, but the hiring of social studies teachers

PROS - Of pre-service training of social studies‘teachers . S,

teachers already in. servite - there is a discipline to be learned.

contracts make in-service training nearly ;mpossible.

a- b

1., Even greater multipller effects, but at the expense or risk:of added delays
“in public effectiveness, counter influénces of other teacher trainers,-lack
of leadershlp p051t10ns cf newly-employed teachers,.etc.

PROS - Of in- service training of social studies teachers

1

who might be pre~serv1ce trained in economics is currently at<iif;ieieii:’///;///,,,




ANNEX B (Cont'ds)

AcT: ONS 7, 8, AND G

(Extend the taking by students of cgnxggﬁs)_
in economics (economics education* per se)

PROS -~ General :

1. The schools must assume what the home and society have not assumed _
2.  Where Better attempt, as -we must to break into the cycle of econonic

illiteracy? S St
: 3. Exposure to economics will indicate its value for successful living.
' 'k, It is very difficult to learn if one is not exposed to the subject. ' I
’ 5. Otherwise, economic ‘education is "hit or miss”, not systematic nor/leveaiing

an overall view of the economic world. There is & discipline required
for economic literacy, and it must‘he/learned’in schoel.’
6. Economic - principles operate,whetﬁ/r one knows them.or not - ignorance of
) . them is the oMY
3U courses would reach almost all eventually, and just prior to their
voting and going to work.
o " - 8., The young are the most teachable and flexible with fewest vested 1nterests.
- » "9, . Such programs have. worked in other areas in the past,
10. There is no practical waey, as an .alternative, tc teach economics adequately
- 40 present social studies teachers, and teachers can only,teach ‘what they - ~
_ know and feel "at ease" with.
11. Hiring of general social studies teachers who might be pre serviced trained
, in economics is currently at low levals.
12, Economics &ducation Councils and Centers now exist to expedite the. Job
. and assist in it. :
13. Only through a clear-understanding of economics can its value and use be‘“ .
successfullv explained to. public school students. . " ,

CONS - General , 5

1., It maKes little sense to try to make the. _schools do something of which .
the adult population is not convinced, '
‘2, God did not make an economic world apart from a world of values, of SOcieties,
Cl end of politics. Wo academic discipline can qualify as the savior of mankind
3. Economists cannot do the job themselves - they have no souls and pure ‘
economics turns people off.
4. 8uch courses compete for space in the curriculum instead of building upon
" an established program.. -
5. Remedial action at school levels will take 50 years to affect- the whole

population. . 3 7 : . ‘ Lr;

PROS - Of reguiring courses in economics :

11- We may hate  the idea that people won't do or learn for themselves, but we
: face an apathetic populace. e . ‘

*As defined in the footnote on the first page of this ANNEX B.
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. ‘ v v ' ~ . Exh. C-7.

;///////////////,
/// . -
S //7//// -
// . . . .
- ' Inquiry -as to Achieving Literacy in Economics o
'~ Questionnaire #3 :
L= . _ o
please do not ala;m_yourself by the égpareﬁt , o

bulk of this Questionnaire: To complete the

. | study, you will be considering fewer than one

‘I half of its pages, or figured generously, only
five question sets, all for your checkoff

zhoices only. ‘ T

We suggest that you examine the accompanying
yellow-covered Memorandum hefore marking your
responses here. '

-

L}

Please complete and return promptly, with your pink identification
« sheet (Form 9-A~75), in the accompanying stamped and addressed -
Penvelﬁpe, ' : ) o

our tabulatlnq‘is;planhedffor:iwednesday, December 17, 1975.
‘although holiday mails may delay us.) '




et t - The list ~ontinues on the next page.- )

Q

ERIC .

Aruitoxt provided by Eic:

IA. 13 Aflvatn Ly marying a ELin'the'appropriate box below—
tae one act*;nenf those Listed which I belisve. a_would best
counter, at lowest relat;yg/ma one or more of the
.moortant cbitruetinns to e;onomlc Jiteracy as presented
f;/A%ﬁET A {on quPmcolnred paper) of the accomoanylnq

agﬁ;; @3 bt thls Qn@ tlnvnalre #3

fgibl‘fLﬂdfth £3 Lo rha actiOﬂs appear in
mulei-colored nages of ANNEX B at the
back of the accompanying Memoxrandum. The

LelnvaﬂL capm" ch‘n;'ls inﬁvcated belowp

™
re

F

[+

- 'v‘°""*'“f"’f'“*w'. T . , ZF: col. 30;
. A o B : . M's: cols. 32
' S and 34/ -

TR RTIG TR W

, -

?ramate deeper and more widespread lnsAqht 1nt i R

1,
yust. why eCOMCHLS understandlng (ecopfm o8 | - T i
pdvoarion”) is, azd ig not, important (wh*te Dape",“. i X/

Z. Provote among uhg qgneral pubilc understandtnq in SRS
GaCNeTing ““se'r (buf? pdnur)...,,.................. [2/ N

3, Promo.ie ecrn oﬂlﬁ undarstanding (uconomics eduacation%) .
among nevws. and other medla;personnel (plnk paper),.. 3

.
1.  Imoy e the'so*ial studies curricula in the schools. _
. {wa azs WO referring here to zourses (or units) in e

econcmLos _edugation® per’ se‘"goldenrod'paperY....... 4/

i3

Pr mﬁte rhe @oonomic Litexacy of tedch@rq of soc1a1 studies
(we are NGT rﬁ;errlnq nere Lo teacners of courses ‘in economlcs
ggpcqylon* ner gei (gre@n paber).

utuar;

‘6. Bz encouragement, but NOT requirements. .

oy
CeON

'"“connw1ﬂ9 educatlon" is defined for purposes of this study to
maan activities which promote a wider understanding of basic
economic urlncxnlﬂ*'anﬂ their p0331b1e appllcatlons, as a matter
of general &ducatle 2 (It 18 not, therefore, intended to include
- sducation in morseadvanced economics as' a metter of professmonal

training.) S - ' . ~
R .

wonmomics educatisn as defined*, but not necessarily éourse work., -




. : \ . . S - ‘ “" . - . : . . .}: .
}. s‘ ‘\ ./ . v ‘ . . . _A - QI"::II
| SN S o /P: Col. 30:. |
~ , ” : L X . - N's: Cols.32
. : | e - and 34/
mtend the taking by'étUdentS of course{s) in economidé ' ®
‘{economics education*) per se (canary PAPEL) iivanncacosns i
_‘- ’ . o At‘7- BX r@ifementS.;...:...‘...u..'.q....'.- o -'-7—*
. .élkay/prqmotions'of them, but NOT o
‘ - fe‘g uireme.nts L ] .'... - ®» &0 & 6 & 08 . . ‘® e o & & 08 0 8
° _ 9, By offerings 6Ejtheh,_but neither —_
requirements nor promotions,,........ 125/

IB:; I indicate by mark;‘g an N in each of. two other boxes
in IA above the two other actlons which I believe would
next best counter the obstructions to- economlc ‘literacy
as,mentioned in- the preamble to IA.

e N\ == Mark ‘in boxes in 1A above the two N's only, please -

. ) . .
\ : o . )
. ) : : =

i

- gl..if\you marked your P Proceed to- follow1ng : - On colored
- in 1A above for: - Questlonnalre page- o - * paper: .

QII-la o . 'wh;te

[ 2ad

Acﬁion

Action 2 . .7 QII-2a L . Buff

Action 3 .- . . QII-3a - S : Pink ."_ o
Action 4 \\ 3 QII-4a Goldenrod =
Actien 5 . QII-5a " , Green

Action-s' L : QII:S&' s Green

L

Action 7 P : QII-7a . .. . canary

4 ) ) “.‘\ e - . . : .
Action 8 . - QII-7a. - - Canary '

Canary

Aaction 9 .. QIi-7a ..




"

Re: ACTIONL . . . .Qrr-la.

- e

(NOTE: This page is(fdr'chbgsers (P) of action 1 ONLY)r

9

II. I check nelow the characterlstlcs ‘of the action that I chOSe. -
!'_by marking "P" in IA above which .I believe are to be sogght ’
(left boxes) or avoided (right boxes) for the greatest - -
effectiveness of ecnnomics eéducation* relative to costs- R R

- (You may mark as many items ‘here as .you. - Sy
choose, but. remember: any cost-adding o ' . o
_chOLce would reduce the: resources devoted  __ . _ .
. to your other choices. ) ) 1/ - rfcolsS L2/
o - , ‘ e . SEEK\" AVOID

f_Make clear there ig an economic sc1ence,....;.:.....£:r~ |-Z§§7'

~ Make clear why econemists dlsaqree (as do other
N scientists where values and predictions are _ o
N ‘ anOlved)........,.........-.-......-...-.....‘..-.... . 439_/ l______

L4

= Make clear an- economlc system exists - under all - I -
polltlcal systems and in all aocieties and—env1ron— ‘
mentS.............-......-......-....,.-...-.-...... ; 440 r.-.-

'ffAs a ba51s, Jdentr;y,what knowledge, skills, and
\vattltudes make up eccnomic 11teracy..$..............

2
!

/A,
- DlStlngUlSh economics’ educatlon from economlcs.....: L ; 12-7

pistinguish econom;c literacy from ablllty in the
< market Qlace {"it is not the bu51ness of economists
" to teach businessm-w how to make and sell beer, "’ S
e.q. ).....2.;........o......................‘....... | /43/

i

* . . .
$1 ‘ : £

- pistinguish economie education from SOCiOlOQZaA
ApOlltlc-l science, qoodw1ll, etc....................

)

L .

- Develog idea economics educatlon is for everyone and .
‘is 1mportant to everyone..........w................. 45/ 1

°

-~ Expose and 1llustrate economlc 1111terac1es ofsvarlous S

'Eubllcs (poor arguments and poor decisions)......... [46/ .
- Develop and disseminate quldellnes to others for LT ; . :
=teachinq that economic 1iteracy is important........ l“Q[ /41/ i

-’Get official recognltlon of such partles as ' the
" president, Congress, U. S.-0ffice of Education, :
Governors, Mayors, State educational agencies, Natlona}

Education Association, Chamber of Commerce, labor
nrqanlzatlons, unlvers;tles, etc., of the 1mportance

‘4 : . » ’)f Pconomlc llteracyl...l.l...--.l......-..llll..l).. .L“ 1-4-._8_.7‘ L]
© . « . » ( - THE LIST CONTINUES ON THE NEXT PAGE - ) . S
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e
.o L - . -

- Must get .economics educatlon 1nto U.S. Offlce of

\-

‘Education prlorlty 1lst..............................— P 49/

L - National ‘vpu'bliditye.....,‘..."- ..-a’--oo-vo Q‘....‘-‘.ﬁ---o.o-o. E _Lg_o_-/-

' S L o 7 :
- State and local committees and ProgramS....ceeeeeees -

x , s

- pirect specific &ampaigns to: ' . L

|

>

T Public at 1-arge--6-.... .-.....o’-.’-.q----mo‘.ooo’...

s

- P‘\.lblib‘leaaebr‘s';.....a-..,-...o".-.......‘...g.b.'...

-

-5
G -

! * . N v
-~Educatlonal conferences......-.;,-...,,;...,..

" , - e . 3 . ) . . . -
- EducatlonalWQI’;ld..........................--- ‘______ L_ ‘

n L
- . . . . P . . S
— SChOG]l DOArd MEMbDEYS..ceeesssesssssasssnsaonse | ! /£56/
e BC T ——
—~ School adminisStratorS...cecesnscocesccccccsces | /51/
- -';'TeaChérS'....;.....;‘1.'.".-.-...-v.".....-f......(.".\',\.., _;_ L——_-/_

' - parents (Young adults)...:...;..,...;..,.;.... fii

- Media perSOnne:L.. cseena -’-’.. ee v e e -k-v.o .:"- PRI S ) N :.'

- Business.qroupéﬁl;;...;.....;..;.:.i.....;:;.. e /61/
- ‘ A - : Rt

.

V- Labor groupsanoooooooooooo.ononont-.-.-.----.-

e .
. -

- Dpvelop best entree froups generally and 1ocally....”

- Develop best* spec1f1c approaches to each above
‘grouE‘....‘...........QU....‘................‘...:.. —

- Orqanlze new natlonaI task force to' regenerate

) e(‘onomlcs educatlon.a-. .-....-0.0....0..-..00..0.’-0. 4

~ 3

- (PLEASF 'NOW PROCEED. 'TO THE LAST PAGE (BLUE /
7 ok PAPER) OF THIS QUESTIONNAIRE FOR THE LAST/’
: | QUESTION OF THIS INQUIRY y S
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LT / . Ren A ACTION 2
: AT /- - L . .
N LT fﬂoée* Thl page 1s»€o+ choosers (?) of Actlon 2 ONLY)

R -

TI.° 1 chgck below the characterlstlcs of the actlon that I chose
- py marking "P" in IA above which I believe are to be sought
(Léft boxes) Ox avoméﬁd (rlqht ones) -for the . greatest -

frectlveneas of e"on mits. educatlon* relatlve to costs-

(You may mark as many items here as you

. _ choose, but remember: any cost-addlng N *

e e choice, would reduce thé resources devoted o .

‘ .. .to your other chﬁ}ces ) e /1y  [fcol./
S | .- .. . SEEK S

-7 . » N Y v

--Make'Cleaf theré‘is an economic'%ciénce;.;;,...;,....;' - /38/

F" .\ . . . A
r-Make claar why economrsts dlsaqree (as do ther

Z‘;sc1entlsts where values and predlctlons are involved). |..J /39/
" - Establish just why euonOmlc lxteraqy,xs 1Jportant;..;. [:1,z§&§7'. [:]
f'EStdbllsh spec1f1c qoal(s) of economlcs eduﬂataon..w..  ,[ELZ N E

o M [ e

-~ ASs afb331s,_1dent1ngwhat knowlédqe, skllls, ana

attltudes,make up economlc lltera_x,......l........,.. - /42/
. -/e Dlstlngunsh economlc llteracy rfrom ablllty 1n thelf-f. v ) S
_ |  market place ("it is not the business of economists
L v/ to teach businessmen how to make and sell h (\"'
]‘ eq)tl.li‘d..?ﬂ.....I‘DlOJQQ“.'...."IO."..‘..........

A i . : ‘ BRI N . S
- Dzstlnqulsh economic education from sociology,. S
polltlcal sczence, gpodw1ll, etc......................J'!
. ..-0 2 ‘3 . o .o .
- evelog 1dea economlcs eduvatlon is for evervone “and
ls mportant tO everyone.u..Q.l.......‘...;.o..........l
J'Expose and illustrate economic ‘jlliteracies of various {
gdbllca Wpoor argumenthand poor dec181ons).....}.....
.Get ofi-c1al recognition of such partles ‘as. the R .
_Pre31dent, congress, U.S. Office Of Education, Governors,
' Mayors,' ‘State educational agencies, National pducation
'Assoc1atlon, Chamber of Commerce, lab®r. organlzatlons,.
nlver31t1es, etc., of the importance of economlc
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é. ;ﬂstﬁSSS‘RhOWLéage éf-fagfs (QéS&ﬁié@iyé appfoéch),;_?g. 

s %1f% éﬁr§ss hdw éﬁ'écéno;ié£ §na1y2és;-.;k;;,o;;b.;..,,.,.

; ';gs lck to the ;mmutable thlngs...:....;¢...;;.;.2..;./;

Li‘f"m};5 stlck-to thé slmple thlngs; thelpomprehenslblé,ohes,-

- Stick to thé most impoftant tﬁingsu;;;.....m.;;.;.;.f

&

o

o : -

’//rTea@h%to dlstlngulsh the economlcally false......u...

;t,"' 'f Stress overail p;cture V how econpmlc systems Qork.;
L -"~. . -
é7 ";.‘v~ sttlnquféh values from/é,ihomiég and_éthgtfépciél',f
- sclences..r..........,..,...;...,»..,..........“.....
’ . . e o . ' ",
. -\A&vocate.frée.enterprisedﬁ..;:..;;.;.ig.;;i,...Q..;;.
A & s 2y . L . . )
‘5_“ _ -€- Adaocate Marxlsm..........;...........}...;ﬁ.:.......

-~

. Stres

iExceat as. to the values of ratlonallgy and -
':dlgnltv of the_andmv;dual,..*..................

¢ L]

'FhExcept rationallty onlz,............{...;......

o -\ »

-

- UseJextension or'adult classes...;.....,..;;......t..

..Ar,é».:."'-

\Rapldly prollferate exten51on classes,............:..~“
o - = use advertlslna campalqnsr"f,i”’ | e
v -«Reader s.Di gest-type”shoftfa}tiéles;.Qi;mQ..;,;

- Caterplllar Tractor advertlsement type-
dlscur31ve dlSplays...........,“...............
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' ;ffnake repeated appllcatlohs of them................;..'

objectlvity-av01d blas (YES[_/ [_/ NO)........ f1w
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. SEEK - AVOID
- ~ 2
~‘:~ Warner and 8wazey adVF't1=ement type 51ngle s R
pomnt displays (essentlally)...,.....;........-~ » ! L7107/
‘- ‘7Have governmﬁntal frank explanatlons through L )
’ ew.Ei medl.acrp.’o-oyiao‘ua-o-oc=oa.eao‘noov&ooocﬂb;o . . 17_1;/ ‘
'a~:Must be repetiiiﬁe iniimpadts...ii.......;;;:;.Q.. g _/12/
- Taqut is all aqe~qroug_.,.........f.....”}....g;‘"v R AEY
, Parents of school—age chlldran......n......... ‘ . 'Z5§?  L
B - Qplnlon molders- clergy, medla. governmental - : o
. - officials, community leaders, teachers at all - y=— o
AP 1ev§}§i_ggs.....................5..¢..........' N DAy J- VAR LM_
\Tfs¢\\&_ wake clear an_economic. system ex1qts_— undex al¢ '/’ N ,
. political systems and in all societies and environ- wri}f, N
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DR ; QII-3a .
S , - Res ACTIONB Lo
.. ‘:; o . . . . s . . .
M{'"f , (Note' Thls paqe 15 for choosars (P) of Actlon 3 ONLY)
f_' I7i. X ct check below the characterlstlcs of the actxon that I.chose rf/<f44
X by marklng_"P" in IA~anove which I. belleve are to be ~sought o
‘ ,?left ‘boxes) or avoided (rlqhtfboxes) £0r the greatest
eff ctlvenessrpf economlcs educatlon* relatlve to costs-
T - - f",tr (You may mark as many 1tems here -as you’
B L choose, but ' remember: any cost-adding-
e - . . choice would reduce the resources devoted
- s to. your other choices.) L T
T A7 feend 2]
' S : .o .- SEEK. - °7° AVOID
I i Establgéﬁfjust why economic 11terqcy*1s 1mébrtant.}. L.§ /38/ - ]
R 3 © gi— :
*qgétabllsh spec1f1c goals of economlcs educatlon..... 'Zﬁﬁiz .
- 1 . . . :
. ©7 ~'mstablish specific kncwledqeL,sklllstand attitudes - -~
- i desjnredﬂ.O.ﬂ.".0.‘.0.0..O.‘.O...OOO.....O..O‘C..UQO 'L_,___._. é4._0/‘
e:Make clear there 1s an economlc sc1ence.............~° .’7Q§i§77
‘,; Make cle;r why econcmlsts dlsaqree (as do other -
23 .. ' seientists where, values and predictions are — ‘
i r-l\l '~'>‘jlnvolved)Ol.‘.O..Ol.‘b““OOIO'.‘.0.0‘OO‘.OOO..0.000:' L4_2_/
P : _ . , . _
{ s Make clear an econommc system exists - under all
‘ polltlcal systems and’ in all socjeties and env1ron-ﬂ'3.»—'. _—
"‘mentSa--Lnns..n..o.-.sou--...-..-.oo....a-..c.o..o.. ) L—_‘ 142/.
.' : ,' / .t : P - .. .t ‘_ :3.'_ . . ’. -V L
: A'Dlstrngulsh ec0ﬂ0m1c educatlon from socioloqgy,’ e . TTYT
. Eolltlcdl gcience, goodw1ll EtC. .t re e eneanee 'Zﬁ%?f |
l» Develop idea. economics educatlon is for everxone and ey _;;f
- is 1mportant to everyone............;............... 5::]'Z§§/
#~'Expose and 1llustrate eco nomlc 1111terac1es of various fj‘ —
N . _Eubllcs (poor arguments and poor dec151ons)......... A1 -/ae/ L
¢ ? . A
o e Stress knowledqe of facts (debcrlptlve approach).... I::f Z§i7'b
ff'  ‘= Stress how an economlst analyzes....,..;r....;......;‘ Z;g/,' 1 J
) \ _‘~ . - . . . - ‘ ‘
T L gtick to the munutable thlngs.......................'~* /49/
T T - _ , L
] . stick to’the simple things, the comprehen51b1e ones.A’ /50/
0 ——— . (- THE LIST co_N'rmUEs ON THE NEXT PAGE - )




it e o
: QIIf-3b S 4
L A T 4] feol/ L2/
et T e T o e SE C AVOID
- Stick to the most, important thin’q's.i...........'.'.-.._... -y /sY/
- Mak:a 'repera‘c.'ed appificatibnsf' of thém... PN (I [.-./_ i
- Solve (or purpor’t‘ to solve) socmal problems. S I A_“:/-'
e Teach to dlstlngulsh the economlcally false. RPN I A [5'37 »
A . . - - . . . ¥ A .
R Stress overall plc”ture c'f' howf--«ecronomlc __sy‘stems work " /55/
DR . e L
) ,. - Dlstlnqulsh values irom economlcs. and othpr scc:Lal S
SCJ-EHCESCQOl..i.‘!.Cd’lﬁ‘.‘.‘.ﬁ'..‘.l.....ﬂ..‘.n.’.-. . ésé/
: ..;‘Advoca‘,te free enterprise,.. ceeeeaniies e AR o /s1/
'_ Aavocate Marxism. 0'."’.7.l;‘.‘.;_".;:.....k....‘;’....;;v..... ..‘. - '- '45_8/6 .
- Stresi objectivity-avoid bias (YES /_f_];“é? NOY < -»ss L ‘[5—_9_—/- 7
- S E:xcept as to the values of fationality and RS &
dlqn ty Of thﬁ! lndl\]ldual...................-. - 16_9/ k
. i E{CEPt ratlonallty only....o..oo.oooaoo-oaoo-o v Ag_l;—/-
.- mcept dlqnlty of the ;mdlv:Ldual only. PP I 62/ N E
) T (PLEASE NOW PROCEED T0 THE LAST PAGE (BLUE PAPER) . R ST
oo » - | OF THIS. QUESTIONNAIRE FOR THE LAST QUESTION OF THIS e
' - | INQUIRY.) -




AR T  Re Ac¢IbN'4f' _ o o QII“4a.

(\OTE- Thls page is for choosers (P) of Actlon 4 ONLY)

II I check below the characterlstlcs of the actlon that I chose
by marking “P" in IA above which T believe are to be sought -
(le%t boxes) or avoided (right boxes) for the greatest '
~. - . ef‘ectlveness ‘of economlcs educatlon* relatlve to costs~

'(You may mark as many items here as you
" choose, but remember: any cost-adding
‘choice would reduce the resources devo*ed
to your other ch01ces Y ’

5

JGorT 7

R

L | . SEEK AVOID
'7 Establlsh Just Why economic llterag1>1s ;mpg;ggn; ' ' '13§7
- eqabllsh spec1f1c qoal{s) of economlc educatlon.... VY
;'}1As a ba51s, identify what knowledqe, sk1lls, and -—
:att;tudes make up-.economic 11teracy.-............... L1 49/
o L : '
S Establlsh where ‘items of 40 above should fit into o
. ‘currl’culd.u...'.-ﬁ.i’.-...ﬁ..l..-00..-...0.\'-.....-.. ) . A4-l/ M | —
| - Studenhsishould.pagticipatevin setting,qdldellnes.,.'» : Zféu
. - Guldellnes oF 38-41 above should be well T T—~.
E dlsqamlnated...........,............................ . . [43/ 4
; ;'_ - Teachers themselves should partlclpate in 38-41 1——~-' _
i ‘ \above‘-.‘;_.0’..&’."....w'l.--..-‘..-.‘.-..-..-....’..' . Ai

4

3 ". - -(Only’teacherédeveloped materials-héve'credibility?) '_Aﬁﬁy e SS

\

} .
", . (Teachers are 1nadequately tralned 1n economics to \3
- - 7 develop such materlals°) : '
|

|

l

<

- mraln soc1a1 studles teachers themselves ;n_gggn_ J

. omics {or even the best cufriculum will be in- - 1. /41/.
. “effe(-tlve)....O,..“.-.---....--'.....-O.....-..;‘..‘.'t‘ v . —‘_‘
. - curricula should be establlshed for all“grades, K-12. i | 48/
‘~'Curr1cula should be cumulatlve in nature............. 1 /4y

'44vSupport for economlcs in. the currlculum should be ;*

secured among- school board members, administrators,
- community leaders, and local colleges and economlcs ' o
';Counc1ls and Centers................................. 459/

S (= THE LIST CONTINUES ON THE NEXT PAGE -)




~ Time for economics education must be nandated. .. ...

. — Make assemblies of materials?.......:..Q.....h,.,.;

- .Mandate their USE....e.evteeesesosncncasanssaansons
~ In-service assistance of economists and economic
‘gducators is essential......eiioveniiiasanaeaaaaose

- = curricula should be of inteieétjto-stﬂdent..,;;..a;

F,They'should*relate-to everyday.1ife,am-".;g..;...--

v

"' They 8h0u1d be pfObiél’ﬂ“Oriented. s e 0ee . s e e o‘n‘ e e & o0 . - 0. -

( - THE LIST CONTINUES ON THE NEXT PAGE -)
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« .o T s .

1

- They: should be coherent - unlntegrated economlcs -
' entails loss of understandlng .of’ what an _economy is.
,'Q‘They should stlck to Ehe 1mmutable thlngs...........
- They sheuld.stress kﬁowledge of facts (aeseription). —l
’_"They shOuld be reallstlc-'..hu‘-..I‘.;-..Il'.l..l....&" )
- = They should dlstynqulsh values from economlcs and
'other Scl&nces...-.c.ll.....t.....&ll..l-‘Pl.!....l.
| -”They shoald stress ob1ect1v1ty—av01d bias (YES Z_/ :
LI " L_/ NO).-----.» )
cegt as t6 the values of rationality and W _
dlgnlty of the 1nd1v1dual...................., [64/
- Except dlqnlty of. the 1nd1V1dual only.........z 15377
. "Except ratlonallty On_].-_!.-.----o---o-o--.--.o -‘o-. Lgé—/-
w.They should taach to dlstlngulsh the economlcallg o .“; -
false.‘&..--0........-.-ll.l..ﬁ....l.....l...'...... ,‘167/
~ They shouid'soive (er purpprtito solve) social =~ — : _{_j
‘Eroblems-..-.l..-....;.’.II.:IOOl.'....‘.i’..v;..v.v.:.......‘ G LG_B_/'
- They should utillze material of dlssenters, for 1t ;;;;v
13 mOtlvatlng.-Ila.."n..l.‘.......‘....ll.l.........-‘ 162/.

|
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\ e : A v 37
,, SEEK ~ ~AVOID
W Materrels'should be made teQCher-oroof;,.;.f}r};,;, itli§7_” ]
- curricule”shosld advocate freé.enterbrise.;...;..;.e. f 1337 |
d‘—»Théy:shOuid deeﬁbﬁasizerabstreetions-énd.theogg..;r i1 1527

o -»They should aVoxd current events - a- great source® .
e .v<°f mlslnformatlon..l.ll.....ﬂ.......l...l........l.‘“‘v 173/

- They ahould’interjuct activities such as games,
runnlnq school stores, v131t1ng 1ndustry, etc, ot L 74

- PO av01d teacher destructlon even of good materlals,
closed circuit TV, for different grade levels, of '

, - Junits prepared by central task forces for use in -

o ;requlred tlme slots, should be the practlce..,...... d /15/.

a

RN — . N .‘

i~ Curricula should be tested by standardized Ere~and A _
Rost-cr)urse examlnatlonsll...‘...‘..‘......l..l...I' L7/

. Give awards ‘and recoqnltlons to teachers who develop ,
exceptlonally qood curricula or unlts................ L1/

- Currlcula should stick to the sxmple things, the 1 o
Cmnprehenslble ones..D0.0Q.Q.QCvI.....‘vﬁ..Q..‘O...‘."....‘r . L78/’ " B
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-(NOT°~ This page is.for chdesérs '(g)'ofIAcrion'ﬁfor 6 ONLY)
. . . e o T \ v .

o
T
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"I, I check be low the charactermstlcs of the actlon that I chose
by marking "P" in IA above which I believe are to be sought -
{left boxes) or avoided {right boxes) for. the greatest
effectlveness of economlﬁs educatlon relative to costS*

. . \ _
(You may ‘mark as many 1tems here \s you
choose, but remember~ any cost-adding . ch01ce
would reduce the resources devoted\to yvur

_ other choices.) . \ : Vivj ZEbi;7'_[57"

. Y DR SEEK ©" . AVOID
- - Economics education programs for all teachersl _ -
..’klnderqarten through high school............. Meseees o} /38/
- “conomlcs educatlon programs for all soc1gl st&dles _
b'teachﬁrs.t....Q-...Dl..IlD.IO_Q..."l‘a..0.0.....l'..‘Un.‘.)' . @
~ Pre-service programs onl ;.,...;.},..,;i.;b.;; i ZE§7"
- In~éérvicé programszonlg:;d.;...,.;,.;..,é...; '  ,-£§17
- Both‘pre¥service and in—service programs..i;j:' . 1227
. \ s )
- Repeat in~-service programs every 5 years where { — _
nPeded e s e vv‘..'u.' ----- i----.&o-.-oo.-----.;\..h- . 14_/
st - . . \ ~
- In—serv1ce proqr§m§ for entlre school dlstrlct gr@ups——« -
together...,...ccuuen.n P R /44/
"~ paily contacts of.teachers with economlcs educatlon -
’ - ) ‘experts.u.--k--.ntn--uo--‘-'.-c-o-bn.--.--.-.--.--o- 14_5’/ u
o - continudug contacts w1th economlcs educatlon Center L1 [46/
-~ and Counc1ls. C ' ' .
. - - Teachers, pre*serv1ce, when th~y do. not lan to _ o
o gocial studleSv : : S
- Need no courée in economicst.;.....‘Q;;.;.;;a.

N
lo
N

LI

~ Need ONe COUISE.....coecesoccnces ccteecccianen

'i"s
'

- Need at least two courses....;,.,.;..,..!.....’

. ( - THE LIST CONTINURS ON THE NEXT PAGE - )
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S ' QII..Sb
‘ /i [feors [2/
SEEK -AVOID
~f - 3 OClcl studles teac hers, pre- service, need: | . o . o { u
IR I’ they are to teaﬂh e]émnntary school courses- S i I
- One course in economics: educatlon............. -_;]v gfb_f'!{,gw
} ] : . . — e —
- Two coursev.......{;..,......}.:.;..).;.;..... | /LS '"J,
- MOI‘e than tWO CO\II‘S&S o s 2w e o'b_o R EERER [ LI I —_j ASZ_/ - ] |

% '.If they are to teach secondary.school courses: '

» - Two courses in economicS. ..t.cececccacceooonaia L:] /53 A
.‘.~.\ . . B N .

'

Three COUI‘SES....-.v.'.;b....-..-...'..-,..-..:..a...;..-u Ag.é_»/. L___

More than_three courses.............,..h;..... L_J; .25;7

'AeftO'ln-serv1ce tﬁﬁlnlng | R B e S ;
- Make perlodlc reexaminations Of teachers in — ____,'Tﬂ§',
- - e(‘OI‘lOmlCS eaucatlcn...-...-..-.....-....-.....-’ !‘_g_.' ~§_‘/I -
o 1 oe5 T
- Release time for trainingiye.eeeececseconnaoanne | 7/ Lo
* . ) . . ’ e ‘ ’ o T - T .
- Give academic creditsS.......is.llieceeedecnieen i os8/ ]
) - Refund tuition'costs..,.;..;......-...lf...;;.  i '15?——
- PI."O‘Vide St-ipenas.-.—»-..q...t.-..-..-.'-.;..l..-k.-'...-'.. ) I é(_)_/ .' I
- Make tralnlng convenlent......................,L__c 1 ]
[
< - It must be talloreﬁ to individual teacher : T . ™
needsiﬂlbi..bdﬂtiil.‘.“.‘.II‘.I...‘I.‘...‘II‘ -_____} I2__/ '. ..l
. . . - B .o . r“_‘-l '.-‘-..- .
~*Fstabllsh 1ust why economlc llteracy is 1mEortant....L;w 3/
- tabllsh sgec1f1c goali~) of economlcs educatlon... l ' . 7L7
’ ~_Establish gpec1f1c Knowledge, skllls, and attltudes — —
desired  for economlcs educatlon.................,... [ 5/ L.
- Traihing should be‘gearéd.to attractvand‘lnterest .
' . £6./

teaCherS-.;..'.......-,-..‘..u.....-.....-.-.-...,..... 3 B

( - THE LIST CONTINUES ON THE NEXT PAGE - ) .
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: S AT feernd 2/
P SR o R . SEEK - AVOID

8 s

-— Training should be geared to the needs of economlcs _ ~ ' '_;ﬁ_.' —
~education 1tse1f.,............................. ..... [;J 'L J

- Colleqe economlcs departments and social studies
methods departments should become more involved . D
tvqether in economlcs educatlon.........,........... ,,;J, Y34

'—‘Tralnlng should be dlrected to a case or problem

- golving course, not econcmic pr1nc1ples, s0 as to
prov1de material for use in ex1st1nq non- ~economics - ,
courses, ................“.............-............. ' }'452/’[

&

4‘Tra1n1nq should be thh mathematlcal conalderatlons" ,
mlnmlzed.-.--1-..00--nna---.----.c}--onlouilo-nb.-o-a "' . ﬂo_/

Q,Unlver31ty teachers of economics for teachers ‘should

)

learn to teach, for teachers teach as they are them- - ' ,___;'[44~
selves taught......m......u......... ....... ceeeesn .e - Aay/ "¥

,; qﬁclal studles teachers should be requlred to have T

" some outsmde worP experlence W , T J2/

- The +trainers of scc1al studies teachers should them- — - ;.;e —
-selves be well tralned in economlcs.......,......... - [13/

,;mw_;e~%,' (9LEASE NOW PROCEED" TO THE LAST PAGE (BLUE PAPER)| f S .
OF THIS QUESTIONNAIRE FOR THE LAST QUESTION OF _— ' e
1 THIS. IWQUIRY ) : - - o

>
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ga- ACTION 3.8 or9

»(NOTE- This‘pege ie fg; ghgongr (P) of Action 74,4; or'§'0NL!y
. : - \ :
Ii. I check below the characterietics of the action that t T chose

by marking “P" -in IA .above which I

believe\are to be sought .

. (left boxes) or avoided (right boxe;3 for &

greatest

e
effectiveness of economics education* relazgxe to costs-

(You may mark as many items here as fbo
choose, but remember: any cost-adding \
choice would reduce the resources devoted

to your other choices S : ' ,~\
. N8

_ 1'Estab1ieh just why economic literacx is 1mportant.:.
-“Establish sgecific goale of economics education..,..,

w

- Establish specific knowledge, skills, and attitudeo

desired.....’......’..............'.................

: e.Organize grass roots camgaigns to enlist ‘support
among school board members and adminietrators.......

r

- with garticigation of community leaders and .
“local businessmen, collegesg and economic

» - 12th. qrade course’....-a.’..............‘.‘.’.............

"—gth. qrade course........;.....'......‘...vﬂ...........
—“Both 12th grade ;nd 9th. grade courseS.............

= AS to the last 3. 1tems above, even at the cost
of reducing attention to other eociel studies

or history.................Q...................—j'

"Stress hw an econmlst QHBIYIQS.............o....o. _.

-'Stick to

- Stick to the simple thinqe, the comprehensible ones.

- stick to the/most imgggtant thinge........}.........

o (/ mnxsrconmussoumm'r m\ez-)

e 161

- ERIC

tos councils and centers..........................‘

the imutable things...........'...........‘

- Meke repeated agplicatione of them..................

/

: Eg‘

- Stress knovledg of facts (descriptive approach).... [—] [Qi]

44_/ '
524 |

- £59/
. Y

.

|




- Solve (Bf,purporthtd slee)”socialipxoblems;l..f;,;..

- Teach.tpadistinguish the economically false{..;Q..;,

RV

'v'Stress"oVerallpgicture of~how economic'systems work.

o -1D15t1ngulsh "alues from economics and other soc1a1 —

SCIONCES . . s eevioniceaanasssassassssansscasaaassasans
. . [ . .
'~:Amer1can Pconomlc Association and 1nd1v1dual colleges
E {inc. Ph.D. . candidates' thesis selections) efforts
*.,tcward how to make economics education more relevant
" to the student and the need, more comprehensible,. and: -1
more effectlve.........................“............

"'.‘ AdVOC_at_Lfree enterprlse.';’......'..po_.-..i......-.....o. co

._.‘ Advocate rda"x:LBm...............-...-..--.............'

- QLress object1v1tgfav01d blas (YES ( / /2 / NO).... ] |
Exggp; as to the values of ratio a " _*—ﬁ
dlqnltv Of the lndIVlduA_l,_- @ e 60 000 8l 6808000 s b :

H

3

-

L= Except ratlonallty onlx,........:..;.....:.... ”l

- Except d;gnlty of the 1nd1v1dual onlx.........

© gt

.= Provide constant 1nterchange between bu51ness aggF;
. classroom’...........I.I..ﬂ'.........l.........Q.'..‘

- Use a Marxist approach,.....,..tJ....,.a..ﬂ,.....;.%,
o . —F g - [ . :

=~ At least temgorarlly,”substitute in-servicevinstitutes,
‘etc., for economics teachers in place of ones for .
’ soc1al studles teachers generally...................

e . . . . . : . . - S Y
P -~ . LN

o

. . (PLEASE NOW PROCEED TO THE LAST PAGE (BLUE PAPER)
o ) _OF THIS QUESTIONNAIRE FOR THE LAST QUESTION OF THIS

INQUIRY ) - . .
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wo

IIE._It‘la my. 1mpre°31on that the flndlnas of thls Inqulgx

, im»,wvmm-—«A~-é§:c

L4

" A. Wlll furnlsh a reasonable ba81s for the under-.
taking promptly of the actions found most )
/generally to be deszrable.....................

. p,,‘Bu will prov1de a good basis, for 8. symposxum to
; " review the findings, gelect among them, and.
esta 1lsh,detalled_speclflcatlons for actidn..

c. . Will at léast provide a better basis for- such
a szmnqsium than would have existed without
the"InqqirY‘;‘.‘l‘.‘.D‘Q"_..._. o'olncnto-;so--‘o;oaoan-'

'D. Wlll be rulatlvely valueless for: 1mprov1ng_the
1mpact of economics educatlon......,..........v

a B . ¢ ’

\ 3 - { - Many thahks for all‘your‘trOUBles in o

‘kﬁ S responding. to our Questionn
T R hope they will be proven wort hlle in
CoN L ., the cause of greater llteracy i

. /
\ - . T w economlcs - )

1
’




