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INTRODUCTION

‘ o © o+ v omiy a2t first seem to be the work of "outsiders". How=
-, - i+ core #2 7ipd that this depends on who you are and, in a

- . wom tand. Tor example, when this team spoke with the

v.-! ~paijrman, Mr. Phillip Martin, we were told that, ves, he

N . .« o cralvakron, tut that he would have preferred it be

“:..=" " . The Chairman, yQp See, considered us as Yinsiders”

Lo ausd by the Bureau or Iulizn Affairs. On the other

. e ”u?h&fa, /+hose people whC zre at ihe very heart of the schoci-

. A S com, ormae #kat we were definitely "outsiaer <"

.o . , : different roasons and about dirrercnt aspects of
. T e bene Teveluators'. {

“

1okt we are "insiders” in that we know the BIA system,

- yngide” the Thoctaw coloels before and each of us, s
: , ageem copfrifpied to hoibh snccess and failure Ak

- ) ; unt thna cvaluation team considers this to be

T ) W jeksv. Given the "short fuse" on this project
o . - i .nwreo days), we greatly appreciated being "insiders"
.~ - ;49 aécess to BT d.ta, documents, history and per-

., .4 15 well known to the team and has served us well.

e . - - =z, narents and come others) are also right. We
‘ . tha st ravi.  Iwo members of the ieam bad
o . e eraw ZChorls on one occasion each. | Ine orher
< wiep (hopre. Meno of us had ever done an evaluation there.
t b ke 350 perscu;(l) we consulted with were met by
s gern Freatos courteously py all of them. but
, o ... Fa oeam, the teosw 1% sufficiently apart from

, < o oo ooe objective and sufficiently a part of the situation
oo Tra, onclg aware of 1ts process.

i o R Ciat teore remains once major problem in all this
< ,nd "autsrders”. We quote a pbrtion of Seymour
“gqre of the Soicol ko bring it to the reader’s

4

/ . GG dui. L0l does nwt considon himself
wovomE of our aohond s There Is a surprising
, I T T O Y 7 WL A T
SR Co g s lar el
L ider and the outsider show an amazing degree of
Yo - . -uF ihe eulture of the school, and (equally ?~ fate-
' o hyse me theoaco, of the change process.”

e ] v roraavaph 4, T St 13 nlnary Report.

R R ~ w31 and the Prablom o,

: ! Lo cUotacan o

<L
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¥
|
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It we accomplish rothing more by raising this issue, we prefer to
beiieve trnat this observation puts us on a par with the non-evaluators.
Actually, we go further, in typical one-upmanship, to say that this
evaluation team does have the edge. We have given quasi-testimonials
thit we aze both "insiders" and "outsiders."” In addition to that we
do have an opinion about the cultures of the seven schoo.s iIn question
and we have a thecry about the change process. A6 we will state at
the qlosing of this introduction, these opénions and theories may be .
controversial, but we sincerely enjoy this forum to express them.

With vospect to the culture of the schools, much of this evaluation
team's viewwint about the Choctaw and Chitimacha schools is embraced
in the conzegs ~f “"aducgcian for anVlV&l"% In this evaluation we
have adapted -no Licgy, of hMichael Sariven: “) and to a lesser extent
chuze of the S. Cahn' ) and we call this culiura’ Perspective: School-
iny ag Jombat for Svywival,  fids celtural? tkeory is not so much a
ko :1fying thread throughout

gr@mjse for oor recommec th ams as [T Y.
ou~ ohszrvatoons

Survival is, for Lative Americans, the ultimate intended end of
education. i is 3o for everyone, but moreso for Indian students
because they stand 1 much greater chance of not surviving in the North
American socliety *han do non-Indians There are a number of factors
included in this theory, among whlch are linguistic, racial, health,
geographic, ecouomic and moral considerations. We refer to these as
sach in the kody ¢&F the evaluation, almost always in the context of
Efucation ac a fight for survival. '

™ further understand the survival concept in these schools as we see
d¢. let us comparc +his syndrore at Chertaw to its larger counterpart
(A Laz wordd, -cxstentialism. According to Norman Cousins, "What ties
most existentialists together is (the) feeling of helplessness =—-
helplessness to shape the collective destiny, helplessness to preside
over erratic and painful events, helplessness in recognizing and facing
up to anqguishking choices.”(s We contrast this cultural phenomenon
with the logical positivism of John Dewey and the Pragmatism of William
James, which form the foundations of education in America, and we con-
clude « combat for survival theory of education. For us it clarifies
many of the issues raised in this project. Tt highlights many of the
specrfe differences boisoen schooling in these Mississippi-Louisiana
institutions and &Jucation elsewhere.

L]
e are dealiny v th que tiops of contro~rsyg o khis report. In so far
a5 our coustro.nl: allow us, we have rricd to substantiate our opinion

i) P.166 Curriculum £ the Cultuval Revolution (Furpel-Belanger),
McCutchan 1973, berkeley, California.

4) Ch.1 Educat on as War Yn Our Brother's Keeper,S. Cahn, Ed.

5) Life Without Holr'e:oes:, Norpan Coocoas, 4, Saturday Reviecw
wWorld, becember 4, 197,.
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LY ni-se couter ecsial matters., But we are only human. We maintain
7o to be wrong. However, ii this writing, the advice we give
2 1r kercin'is destinctly oar opinion of haw we would address
tre sawe quastitts It we ware in his shoss, I the Yeraditien of
azgumént,"‘é) we intend *o open deore thet may have remd iuch

shut and in no case to 'terminate a diaiogue already in process. Accord-

‘ng Lo an euminent attorney in the Southwest, Dr. .James Shannon, "Cne
marx of oo alucated wan is his ability to differ without becoming angry,
¢« roustan o discoqrteous. Sucfi a man recognizes that in contingent
i, fhere will always be a place for legitimate differenca of opin-

e, .

:.1.9'%" e trust we have abided by thistcounsel. Although we have

r vev Dian God" In these remarks. we have steadfastly held to
sr.i. I %iiic sy in defense of the lLenéficiaries, the Choctaw and

- ; p T '

.Y e first resctions to this ausigmment was to ask "whether anyone

rorily sincere in considering onr evaluvation recommendations " [n:
Fooorr questin de quo?e Dr. Slanpoa 3 remirks Ffurther fo con

odd

. oo oyon, "{The educated man! 1s neither angered nor

o

» L ovreones of public vulgarity or blindness. He is rather

Cocearo’ Ea s2- o chese expected human wealnesses compelling reason
Futoroate complssion, better rhetoric, .atronger evidevg? on his part.
M. onewso alwars to persuade and seldom to denounce.” May this effoct

‘w7 beoneing of persuasiveness and, in no way a denunciation.

Robsrt J. Rebert, L.L.i.
pfaul L. Sward, M. 2.
avid C. roung, M. 2.

- P, \ .
' I vy Brrco s ik b Now Be voor sy soaool , s Moo, 197 5.

v..J
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I ~ BACKGROUND :

Buffeted fzfqt by the Spdnzsh, then the French, followed by the ‘ ‘
rnalisk and finally the fledgling.Arerican Nation, the Choctaw

people were able to survive these cultural collisions through their
abzﬁlt; to adapt themselves to different circumstances and still

retain their identity as a people.

The Choctaws were very much aware tha. to survive as a pedple they
had to enter .nto alliaaces witi the V. S. Government. One such
alliance was t*» 1305 Troaty of Mt. Dexter in which the tribe "quit
claimed” ivs ' <ie oo 1 nidlicr acres of land to satisfy a $46,000
debt and to g . . 23,000 permarcnl annu:ty. Reasoning that only
through educatiop .ould they comp2atz witi the intruders, tribal .
‘vaders earmarked vihe §3,000 annuity for the support of mission
selools. Succeedingtroaty penelits wire used to educate selected
youths erroll»d -+ the hor~taw Acadeay, 1 school opened in 1825

at Blue Sprirgs, X.atucky. 8y 183V, eighty-nine boys attended the -
academy; 2€) others were registered in eleven missior schools in
the tribal domain. Thrs was one way for the praq.amatzc Choctaws
to investigate as well as emulate the white man's way:

)

The pressures cof history as generated by a dominant society have
scattered the bands of Choctaws, but *the Mississippi band of
Choctaws still stay =lose to their .source, Nanih Waiya. Historically
to the present the strands of Chectaw education have been woven on
the admznlstra*zve warp of public school and BIA design.

peripherally, the Chitimachal cawe uUnder vae jurisdiction of the
Choctaw Agency. As you look tacs in hiscory, in the 18th Century

the Chitimachas' territory consisted of all the land between Opelousas,
Louisiana on the west to the Mississippi River on the east; from Baton
Ronge to the north to the cGulf of Mexico; with over 2000 warriors.

Swanton wrote, "the Chitimachas werz a peaceful natiuvn, unless molested;"

and molested they were, Europeans and Spanish came to the;r New World,
causing many a conflict with the Indians; The white man's greed for
riches resulted in the downfall of the Chitimacha nation. Most of the
Indian's land has Foen divested by one way or the other.

Today, the Chitimacha Indians only have approximately 283 acres of land
left, with some 275 nunbers residing on or near th2 reservation. However,
the tribal roll Ciri= . of some SOC we%ors. Many having to leave
their native home it arder to obtain an education and secure employment
and homes for taeir families. These members are still on the tribal

roll and are entitled to their rights as members of the tribe.

our education evsluation jnvolves the seven schools with headquarters
1n Philadelphia, Mi s c=ippi. "he s~hools serve a total population of

-




”
4100 Choctaws covering 18,000 acres; and 500 Chitimachas with 283 acres.
The schools are as follows:

{
NO. OF TEACHERS
SCHOOL GRADES | INCL. PRINCIPAL| NO.OF CLASSROOMS| ENROLLMENT
Choctaw Central K-12 |37 PFT - 6 TFT | 36 ’ 732 (671.9 ADM)
] " Ccnehatta Boarding i _X- 8 | 8 PFT - 3 TFT_| 9.~ 1 Trailer 204 (191.7 ADM)

37TFr | 9 - 1 Con.Apt. | 196 (178.9 ADM)

Boque Chitto Brdg. K- 7 9 PFT
: l Trailer @

jucker Day School = 3 2 PFT - 3 TFT | 2 - 2 Make Shift{ 67 ( 58. ADM) ¢

ctanding Pine D.S. K- 3 2 pPFT —1 TFT | 3 - 1 Trailer 79 ( 76. ADM)
- (y Vac.-Prin)
Red Water D. S. K- 3 4 PFT * 1 TFT | 6 113 (104.8 ADM)
) Chitimacha D. S. X- 8 3 PFT - 1 TFT | . 58 ( 57%3 ADM)
J .
TOTALS: 65 PFT -18 TFT 68 - 6 1449 (1338.6 ADM)

b 4

-

PFT - Professional Full Time
TFP - Temporary Full Time :
ADM - Average Daily qembership




II o THE EVALUATION DESIGN

.~ - ‘

For a full understanding of thg manner in which We approached this “task,
it _is necessary to refer to ouff “Evaluation Design," given in full in
Appendlx B. To summarlze, we \have attempted an INFORMATION BASED(l)
EVALUATJON along the. lines of@the model designed by A. J. Stenner.
Thas rMe&ant that we began by consulthgg w;th a hundred representative :
people in the seven schools,. the Choctaw Agency, the Choctaw and Chitimacha
tribes to ef}plt from them' the majjor concerns in ‘their system of educatlon.
We took these concerns, translated them to educational questlo?f and orga-?
nized out approacn into the 389° model described in Appendix B. Several
shoices were made Sy tus team in settling on thdt'model. First we decided
thet in this Wway 2 were be ng most responsive to the_.request for this
cvaluation. (¢ "fo:mat-ie“ rather than-a *summative" evaluation was to
be done. For complete trca%ment of thls distinction,we refef the reader
to tne works by Bioom and P0pham For our purposes it meant that we
would try to insert ~ur chosen, "Chermometers" and "probes" into "the. on-
going process of education at these sever schools without ever asking

them to "come into the Jnflrmg:y" nor to "climb up on the bench" to be .
worked on. We trust that, in'no case, have we stalled the operations
during our lntervent'ons in the schools to serve aur evaluatlon purposes.
We have been very conscious throughout of our SEIf-lmposed, Shakespearean
caution that, "Striving to do better, "oft we mar what‘s well."
Secondly, we .ave chosen to write an integral rather than a piece-meal
avaluation to show the relationships between one problem and another.
Therefore, we designed the ";%00" model to address the domains of this
study in such a way that they relate one with another.; To describe our
1ntentions of integration further we direct the reader to our reference
about the six "Blind Men and the Elephant,” a Hindu fable, in Chapter XII
of Appendix C, The Preliminary Report. We have seen the WHOLE elephant!

r
|

Thirdly, we h&ve set out to be clinical rather than statistical in our
design and in our analyses. Statistics naturally play a role in our
instrumentation and data handling. But wherever pOSs4ble we show that
statistics are often fallible due to limited samples, scope of tests and
possible misinterpretation. We have bent over backwards ‘at times to avoid
these pitfalls, often settling for the mcre humanistic approach of con-
fiderce in human nature to improve, given the appropriate motivation. Our
style is definitely more that of the educational clinician than that of
the pure researcher. Statistics, compaﬂfsons and co-relations serve as

.

1) Information-Based Evaluation, Design Procedure,A.J. Stenner; I.D.E.A.,
1972, Arlington, Virginia 22209. \ e

1A) Appendix B, The EValuation Design, espec1a11; pp: 5-8 and Appendix 4
of the same report.

2) Appendix A, Project Descripticn, Backdxound P.2 ¢ 1 .

3) Biloom, Hastings, Mcdaus - Handbook on Eormatlveaand Summative Evaluation
of Student Learniing, 1971, McGraw-Hill; Popham, W.J., An Evaluation
Guide Book, 1971, I.0.E. Los Angezns,\ California . (Box 24095).

y

-




tools to gelp as 'prod further towards the alternative solutions to
problems. Data processing and related technologies are greatly :
dppreciated by us in those instances in-which-they have served this ,
evaluation. But they will continue to serve us toward the end product 2
of a formative evaluation such as this in a wdy not dissimilar from the
technology which allowed man to set foot on the moon. To carry that
. analogy a bit further, the most significant thing in the lunar voyage ! ¢
vas not even that men set foot on the moon, but that, through the tech- =
nolbgg, they set eye on the earth. Therefore we consider the contri- .
<« bution we make to se schools astone of cl.nical perspective. Through.
# our eyesyP from ou:cpghgective, the education leaders at Choctaw and
Ch#iticha huve @ view of their schools like the wet, blue ball described
by'astronauts to b the earth. . .

+

» *

Fourthly., we viose to do everything in our power to be sédrvice-oriénted .
ratggivthan self-serving in ‘any way. dvo éspe&%s of this distinction -
which®warrant mention are the "IBE Conférences" and the data hank. The
Information-Based Evaluation Conferences gave a complexion to this evalua
tion'which we valuc highly. It expresses the needs of the people who ar
inside the educatitnal enterprises in these) seven schools, not ours. The{

h

data bank to which we refer is the total collection of datay the analyse
. we have made of it and the various documefits, tap%s and charts*shared wi
us in completing this task. We.are deliveriny all this to the client to
be. used in Ffuture internal and external evaluation.. There is a wealth
of information in this collection. fIt should be in the hands of the pri-
wary users of cducctional information at thé Choctaw and ghitimacha schools.
Finally, we have attempted to be responsive jather than evasive, especially
with respect t® the original request for this evaluation. We believe we
held to the original tri-partite focus of a review of resources, the '
quality of ?gycation and school board -decision-making outlined for us at
. the outset. There have been occasions when-one force or another has -
tempted us to deviate from the original intentions of this project. We .
belieye we have resisted. It would have been very easy to slip into a
fqdl—écale technical assistance role in regard to one or more problem 4
area which we discovered. It would have beea possikle to raticnalize
research projects within the broad scope of this study\ And finally it
would have been simpler to close our eyes.to both good and-bad at tgimes -
when such would hav8 been mQre to the likingof one person or another.
+ And yet, we believe we*have managed to remain respodsive to all of the
. . original intent. y ) . N

-

. . : _
This report should he iudg@é as a formative, integral, clinical, service-
oriented and responsive evaluation. Its raison-d'etre is to help others

»n to help themselvgs. : “ :

vl ’ . .

‘4) Appendix C, Preliminary Projecy Description, P. 2, para. 1.
" . . ’

N

) : S
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. 4 - III - PLANN]ING ¥
\ 4 ‘ . v
FUTURE FOCUS : \\\ §
N .
The first province which we address in this evaluation is that arc in
the 360° model entitled "Planning”. This is the area we cill educational
forethought. Even though we anxiously await Alvin Toffler's new book on
Education and Futu5e sbockf-“ we can justifigbly refer to his oracle .
statement of 1970(</ "The craggy outlines of the new society are emerg-
ing from the mists of tomoFrow. Yet even as we speed closer, evidence
mounts that one of our most critical sub-systems,education is dangerously
malfunctioning.” And to paraphrase his thesis, education must shift into
the future tensc or fall victim to the maelstrom (of future shock) as a
declining industry. )
We have positioned "Planning” in first place ause our 100 infoma/tﬁ'on
sources in the schools have prioritized it so. The greatest weight
was assigned by them to the educational domains of philosophies, goal
priorities and a master plan. Although they were given less weight in
their preterred emphasis, four other domains are considered here because
they are related to "Planning”. They are school board policies, budget
comparisons, school facilities and the length of the school year.
If Toffler is correct, (and we think he is), education-finds itself in
’ a transitional period. The critical need for planning at a time like
this might be likened to the problems of highway safety. Although we are
not experts in road safety, we assume that far more auto accidents occur
on the curves than on the straighiaway. Without planning, foresight and
caution while negotiating a curve, tragedy is far mor likely than on the
' “iyy
less-troubled course of the open road. r
The schools we are evaluating must see themselves as participants in this
transition, riders approaching a hairpin curve, in desperate need of
forethought. * ‘ ‘

-

COMPATIBLE PHILOSOPHIES : ¢

We have received and reviowed written statements of educational philosophu
from each of the seven schools and of the Choctaw Board of Educafion..‘\We
have found them seriously lacking. We suggest that the superintendent - ._
Anitiate a planning conference to nevise these philosophies. He shoufd )
g<ve the ground wiles {on adopting compatible philosophies of schooling,
alfow debate as to individuak differences and bring about a consensus.
Continuous nevision should be made of these to meet the needs of the times
and the [ n:firianies. '

1) Learning For Tomorrow, Alvin Toffler, 1973.

7 2) Future Shock, A. Toffler, Random House, 1970, p.353.
3) Appendix B, Evaluation Design, pages 6 ss, Information Domains and
Provinces.
-9..
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Aruitoxt provided by Eic:

2nly cne o the stated :rilosophies {that of the Board of Educatio=)
says dnytking about keeping students in education. This is one

example of what this evalvation team thinks of as a concept essential

to the philosophy of "education for survival." More is said about this
parpicular subject in Chapter 3, but we point it out as a glaring absence
in all thesp philosophies, due in jreat part to the fact that they are

not per{a?i ally revised.

ur CQ(q)resnl wnd.cate that only 40 percent of é%e respondents believe
“the Choctaw (3nd Chitimacha) schools are bas;F on a sound philosophy."
rhat gqroup is composed mainly of administratofs, teachers and school
board members. That is, the establiskrent is satisfied with the status
40 in coentrasc o Loe corstituency (parents, students and tribal
oifivials) wr. Sro Lot

I ’
Some of the philosophies evidence an awarcness of current research and
Findinis in education. Most do not. This too would be remedied by a
seriouic confer=nce for the revisior of goals and philosophies. We
Suggested tnes be cone at feast edewy Gee years.

rrerafore, we have r—ferred here to the need for agreeament on philosophies
and goals together with a suggest process for arriving at a common set
of ranked goals.

¥

L]

L}

PRIORTTIES: ) \

In keep.ing with chu,obscrvations we have made concerning philosophu and
gJoals, we add another dirmension to our focus on planping by posing the
following qurstion. What system can be designed to insure that all rev-
enues will }e oxperded in 4ccordance wirh the stated priorities? Here
wo add Lhe new dimension of finances, attempting to fuse it with program
planning. It stands to reason thay all the best plans in the world are
of no value unless they are put to use in the expenditure of funds.

There is a stiong stand on the part of tribal officials and teachers
which says that monen is not wisely spent in this system of schoolsf
Anytime we find an overall response on the €O which approaches the

50 percent mark, we should consider it a red flag. Agreement on the
above point reaches is kigh as 75 percent in one group (tribal officials)
and 67 percent in another (Tribal education program specialists). ‘

Understandably enouch, there 15 a rorresponding high agreement amonqg all
respondents (47 pescent) tc ~laim "an obgf?us shortage of funds to operate
an effective schooli program it choctaw."! But it is the considered
opinion of this evaluatioq team that the "shortage" is no excuse for low

4) CQ - Comprehensive [uesticnnaire
5) CQ, Domain 3, question #3. Appendices D and E.
£) €O, Domain ¥, quest o 4L, Append ices D oand E.
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qualétﬁfof education, inefficiency or lack of planning. As a matter of
fadt, some economists have defined planning as the "organization of
shortages.” Budget and program planning, matching priorities with
expenditures is even more necessary in times of financial stress. We
cannot foresee a time for these schools when rising costs cease and
allotments greatly increase. It is ﬁn this light that we make the
following recommendatior. K~ :

The tuibe and the Agency should : to assdgn thein annual priorities,
el cheaz of the budget cycle's down cuwwe (eg. Januarny) in onder to
plan expenditunes duving the ensuing §iscal year. Uniess this &
rccomplisned weandy, eveny drop in efficiency and quality will be attni-
auted o peos nlamning. Only when planning and budget are fused can the
shal reasons fov faifune be discoverad in education. They seldom are
wnedy economizal. (ne example 0§ thes phenomenon 48 in a mid-westenn
state in which oven onc-half of the college students are enrolled in
the crmmunity cofleges. Thede institutions cperate at a high nate of
cdi_concy and acirvement whife they teceive onfy 13 percent of that
state's budget jon fighen education. '

Ne wil! comment at length later in this chapter on comparative BIA
budgats and thc equality of funding. But suffice it *o say that, even
:f these seven schools receive an inequitable piece of the total federal
pre, their efficiency and cost-effectiveness can be increased a hundred
fo1d by appropriate budget and program planning.

we have indicated that this recommendation must be carried out as a

joint effort of the tribe and the agency. This is essential since our
data indicates numerous mis-matches between the two in the;f expressions
»¢ felt needs, rank~d priorities and program preferences.( One alter-
ra-1ve made for accomplishing this recommended action is to let the

school board speak for the tribe in this planning. The Chairman indicates
this i his intention and we saw evidence of sufficient strength in that
body to do it well. i ;

MASTER PLAN

’ A3
This section follows quite naturally from the two previous domains, philo-
.ophy and priorities, At first glance it may scem repetitive, but it is
our opinion that cveryday planning, even annual planning are not sufficient.
This evaluation team considers a "master plan" for education to be the
logical conclusion in answer to a large number of the concerns expréssed;
'n the IBF Confererces at Choctaw. The Comprehensive Questionnaire, ffifh
was answered by a representative sample of the participants in Choctaw
education, gave a more resounding agreement on this point than on any’
~ther.(8) The consensus was on this that it is not true that "there

7) cf. C@, Questions 3,9,12,14,16,23,46,49; Appendices D and E.
2) CO, Nomain #5, Nuestion ¥4, Appe dicea I and F.
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-~

MUSE'OC m ASod ChelTos ilan” Jor CnlClaw education because everything
Svems %o run snoorhxg."‘y) Although tre evaluators made no special

ffort to carxpaign ‘or a "Master Plan," a surprising number of respondents
seemed quite natuarally to comprehend its meaning. Our assumption is that
th's is a common frame cf reference today, common parlance in this era of
" future shock."”

By i* we simpl. rout Jlanning which Includes not only the element nec-
essar; to meet rhe .ceds of people today and this year, but also for the
SLevrz. A Master Plan would projsct the needs which will have to be ful-
Si.ied berwoen nowv and 1983, Long-range :slanning should be done at least
for « decade. Our assumption is thar tris system of planning will fix
man; of the determiaatiors to be mac- 7 the annual and monthly planning.

te tionodone wespectfully recommend &nat fhe Chectaw and Chitimacha scheods
SRGZR @ puanning commiss ion to prodde gon the future needs of thein
sopadac. i Ghe Loam of a Tamasfen plas.”

We an.wu adrot rlagiarism in DOTrowing this term from urban developrent
specicirsts. D1t this shculan't be surprising. Educators borrowed
was~countabilite” frow financiers, "quality coatrol” from industry and a
host of evaluation tags like "feed back" from electronics: "Master Plan"
for educators in fact, is not unlike the purpose for which the urban deve-
lopers use it. It rust be comprehensive in that it includes all the facets
of educatior /facilities, personnel, finance, curriculum, training, support
cervices, otc.) and it must be longitudinal in scope. :
There seom to be efforts in this dir-ction in the recent evidence given

by Tiibal Education program planning to consolidate early tchildhood programs.

But cur obs-rvation about this is that [t is backwards. Experimental pro- )
irems should not- ve tried in a vacuum, only to find the inevitable short- ;
comings of a program several years later. Under a master/ plan system ,
every major program decision would have to be made withfﬁ‘the parameters of !
that iong-ranjye plan. Instead of backing into decisions, the "master plan”

would enablie the decision-makers to go about their busiress in an orderly,

forward manner. /

i

There are several alternatives available to the client in implementing '
.this recommendaticr. we surmise that an outside consultant will be of

special help at the outset of such an effort. Among those institutions

which night be consulted iR developjng‘715?stem of 1ohg—€ange planning are: '
the Center for the §§udg ~f Evaluation, pesigning Edudcation for the

ruture Committg-ﬁ\z Y ke oniversity Schocls of Fducation in Mi issippi

and Louisiana,''” the Divisions of Fldnning and Evaluation in the Mississippi ,
State Department of Education and the references made throughoutl the nation

e e - ———

9) We admit that this -tatement 1s not necessarily controvertible and wc
recommend that future evaluators take note of this variable.
10) Esp. Marvir . Alx'r. €5E, U7LA, cLlivrrnia.
11) £. L. Morphet, 132 Lincoln St., Denver, Colorado 80203
12{ Especially Northwestern State University at Natchitoches.
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:n tle publication entirled "State Educational Assessment Programs."(lj)
Finaily, we +hink one of the most manageable little models for master
planning is one which the State of Virginia shared with us. It is called
nGuidelines for Implementing and Relating the Virginia Needs Assessment
Study to standards of Quality and Objectives for Public Schools in
viryinia, 1972-74." In spite of its mouthfull title, it is a mere sixteen
pares of excellent planning format and concepts.

THEE

SCHW L YELP: -

Tixo ohe - oectlin roised in the above section on philosophies about " how
< woep students arn school,” the question of the school year length is-.
siither 7004 4, n.loation of th: planning strategies we have recommended .
The question nery is: uwhat is the feasibilitu of a more effective use
of personrel, services and facilities in an extended school year?” Like
411 the aducaricnal domains which we address herein, this question was
s re w3 as an Smportant evaluation concern by a majority of the
ccple. Althodgh chey ranked it only twentieth of the thirty-two domains,
.+ kas speciil imgzrrance in this secticn (Planning) because it is a good
sasc 1n point for rlanners. It is a question which has remained untouched
for maau years. It is a question which should periodically be reviewed,

regardless of the posture about what the length of the school term might
ze at a given time. ) : ’

L bas.c ipstruments were applied in this evaluation for giving insight
to thls mairter.. They are (1) a search of current literature and
experiments with the year-round school in the United States and (2) a

. v

noll of public opinion in the Comprehensive ouestionnaire{14)
\

fhers oaere 4J.y0ar-rdund school studies as of 1971. These are reported

and Jdescribed by the’National School Public Relations Association as

"pilot studies programs” or "feasibility studies."(ls) In summary,

some administrators and parents are inclined to favor the school facility

beind used during the summer months as a center for enrichment activities,

tutorial and accelerdted programs. The advantages this team noted were:

increased efficiencys appropriateness in the BIA system of 12-month

reacher contracts, flexibility for the community employment force,

Jncreased delinfuency, increased instfuctional breadth and better use of

raraprofessionals. The disadvantages we noted are increased costg, a

need to coordinate it with non-existent priorities, earlier entry into

+«h~ job market, 4jfficult adjustment to a new vacation schedule and a

{1srurtion of present ,athletic programs which ‘are seasonal. One of the

hetter re?igfsc sorks on this subject is {fat~ﬁound Education bu John

p. Mclain. we recommend’ this source for serious consideration of

the questizn at chochaws

e e e <

i3) edjpcafional resting Service, Prirnceton,N.7., 1971, 83 p.p.

14) ccdl, pomain 420, {uestions g0,85,97; Appendices D and E.

15) Au Fducatien 4. & Special Repert, vour-pound School, 1801 N.Moore
st., Arlington, va. 22209, %411-13421.

.} McCutchan Publishing Corp; Berkeley, California, 1973, 299 p.p.

»
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The Comprehensive Juesticnneire gave us the following information.
Given proper air-condition.ng it would not be too warm to conduct
school in the summer. Thére is a great deal of indecision in the
community about the advisability of such a move. And finally, there
N\ is a strong majority who think students should have the opportunity

to finish formal schooling at an earlier age if they want.

There s not sufficient evidence to prove,tge value’of year-round
Y schools frem the experimental programs being tried. However, reports
. indicate improved public relations and a better laboratory for experi-
mentation. These, of course, are secondary effects, if we understand
\ the basic reason for this subject's presence in this evaluation. The
.question is whether it should be introduced in all or some of the
; Choctaw schools. e answer positively, but with some conditions./

1% 48 our recommendation that the year-round school be introduced on
a volurteen basis, §inst in Croctaw Central High Schoof. Tt should

b intrnoduced with sof id preparation, assessment, comunication and
evaluation srocedures designed begonchand. Another condition we would
attach is that afx teaching personnel be gainfully employed either in
the yean-nound school experdmeht on in summeh teacher tradning in
keeping with the master planning being folfowed at any one time.

Admittedly, our primary reasons for the recommendation are better
teaching and improved cost effectiveness. Furthermore, it must be
slear from this treatment that as an evaluation question, we are less
certain of this recommendation than we are of all the otkers. It
should be viewed as appropriate subject matter for school board/agency
consideration.

LUDGET COMPARISONS:

~

Although the planning aspect of finances was placéd low on the list of

priorities, by the local evaluation team and others, it was one of
the thr?feyajor points made by the principal client in his original
request. rn defense of the latter we doubt that any serious educa-

tional plannors4would'eliminate it from their list of important matters.

Wwe have settled on treating finances, budgets, expenditures and all

< related subjects under the title of Funding Equality. We have verified
that this was the intent of the concern expressed to us in the needs
assessment. The Juestion is: "How does Choctaw compare with otbher
(BIA) agoencics In 3v0ss Tncome and in expenditures for instruction,
supportive scrvices and facilities?” }

17} 26th of 12 total, Appendix B, p.p.6-7, Evaluation Design.
\\ 18) Appendix A, Project pescription, I'.2,para.l.
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We are indebted to our colleajue and mentor at the Indian Education
xesources Canter, Mr. Warren I. Tiffany, for the important contri-
bution he has made to this subject in his paper of October 17, 1973(19)
In concert with recommendations for equalized funding made by the
president's Commission, the National Education Finance R;oject and
(most specifically) by the Robert pavis Associates’' Study for the BIA,
Mr. Tiffany has recormended the Pupil-Cost Unit System. This is in
~ontrest with three other basic systeﬁs presently or in the past used
ru the Burea: of Tndian Affaiks in allocating funds to schodls. We
have studied the Tiffany recomNendations i detail and concu}\with
rhem ia toto. We know of no befter answer to the present quest{on
than rthe adcgt:on of the pupilfcost unit system (plus cost-need
“ nding :n apxicl sitvations '

Tie weoomueadation of this evaluation team L that the client, Dinector
oL tas Sowtheast Aaencica, prepare @ coiwincdng argument in' defense of
i m,cd-cﬁ unit system for the consideration of the Commissionen.

- . ae s . (20) .
v nave hes.tate? to include this important document  ."as an appendix
because of .+s racency and the fact that we are aware that it is
already in the hands of the client. The precise comparative data is
therefore in his possession. (Very few other recommendations made herein
have as widespread intent towards problem solving as this one).

Interestingly enough the majority of respondents to our questionnaire do
not consider their schools to be "poor” in the sense that they are
provided insufficient funds to do the job well(21)rhis team is cognizant
of" the quirks in the BIA funding system which gave rise to a critical
shortage in Choctaw education at the close of FY 73. We cannot but insist
that, 7iven "the fulfillment of the "equality funding” repommendation,
this problem would have to rest squarely on the shoulders of the Choctaw
Agency officials. We believe they are more than equal to that task.
FACILITIES: \

A fwoicld tecommendation sunfaced &om ourn study of the educational
facititics in the seven schools of this evatuation. (1) three school
plants, at Standing Pine, Tucker and Chitimacha, need {mmediate attention
{on nepadn to bring those facilitics up Lo an acceptable condition for
Zearning and safety; 2) the Master Plan neferred to before must include
& projection fon needed new facilitics, similan 1o the planning 4n pro-
gness at Chitamacha. N

These recommendations are made primarily from on-site visits to these
facilities and as a result of this team's comparisons with our standards

19) "Promot:ng Equality of Educational npportunity Through Fund
Allocation”, I[ERC, Box 1788, Albuquerque, N. M. 87103 ™

2nY Thid. .

21} Appendices D and E,\omain g2¢., Juestron #63
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‘as educators and our znowledge of other school facilities both on and
off the Choctaw and Critimacha reservations.
our instrument showed that 80 percent of all people questioned agree
that the school buildings are in "good condition”, while only 86 percent
disagreedfzz;This leads us to believe that, even though the general
opinion is that our recommendation is not a critical one, we admit to

‘ being more than usually concerned with the safaty of the school children.
For example, there is, in our opinion a danger.us tendency afoot in all
these schools to vse mobile homes to jrtlsfg educational space needs.
We seriously discourage this. We havd reliable testimony to the serious
fire hazard in that type of prefabricated construction.
Hobafully these —.utions wili be taken into account by the recommended
master plann¥ng oommission. FiraIly, that same body must make note of
the logizal conclusion to be drawn from the expressed need for ég?al
(Mississippi-Louisiana) consultants in all future construction.

SCHOOL BOARDS:

The school board at the Choctaw Agency is a very viable and dedicated
group. They admitted that they were in no position to assume educa-
tional advisory authority until such time as they had the opportunity
to learn the governmental requlations outlining the parameters of their

function.

With the Tribal Office taking the initiative to acquire Federal titled
education funds, the school board will find itself in the role of
oo either arbiter or coordinatar between tribal educational thrusts and
BIA policy. We hope it will“pe the latter.
The Board must keep in mind éhat it is BIA policy for the school admin~
istrator to work with school boards and help develop an effective
working relationship to assure community participation and responsiveness
on the part of the school to community needs, as well as an appreciation
i on the part of the community of Federal rgggirement and limitation on
the amount of Federal resources available! )
We find that the School Board is representative of the totai Choctaw
' community. They have a very positive attitude about education and, thru’
their own experience Jix observation, they are acquiring directional
insights into the proccess of planning and administration of the Choctaw
system., Most of the people know who their school board representatives
are(2 }and theu like tuae way they opetato(25) .

22) Appendices D and E, Domain K27, Question ¥83.

23) appendices D and E, Domain ¥27, Question #90.

24) Bureau of Indian Aftairs Manuai - 62 BIAM, 17.6

25) ¢Q, Appendices D and E, -Domain #29, Question #70. .
2A) Ibid., Question #3272,
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. Before January 1974 the Choctaw School Board will have made their
intentions known to the BIA Central Office as to their plans for
contracting. Hopefully they will not attempt to *hite off more
than they can chew." We tend to trust they will not.

‘2 make no special necommendation with negard to the school board
vince it is oun sincerne nope that the entinety of this evaluation will
be supvortive and helpful to them in thein decisdion. This has been
oun intention grom the beainning. No doubt this is as close as this
zoam will come to using a crystal ball. We believe that the school -
board wikd probably contract some’ of the education support services

at this time and gradually mone untik 1976 when it will control much
o4 the school operations. 1§ that be the case, we humbly submit that
they should take a hand Look at these planning evaluations, since they
wwzbe the principal education planners fon the Choctaw and Chitimacha
neople. .




3

IV - CURRICULUM

The instructional province of this evaluation appears second in an
order of eight. Logically we placed planning in first place because
we want to eriphasize the fact that without planning all the others .
will suffer. Curriculum was heavily we%g?ted in the prioritization

exercise with the other seven provinces. This is as one might
expect it; the curriculum is at the very heart of an educational
entity. g )

In order tu expedite the client’s review of the final evaluation
report, we want to emphasize the position curriculum holds in the
360° evaluaticn wdot. .

Of the e€ight education provinces, curriculum is number 2. Of the
thirty-+wo prioritized domairs, curriculum concerns are in the top
third of the total list of problems. They are as follows: Career
education {1); Individualized instruction (4); Continuity of
instruction (7); Reading (8); Curriculum guide (10); Coordination
of inscruct.ons (11); Mathematics (13).

CAREER EDUCATION: -

There is every indication that educational options in all BIA schools
snduld be increased. The area of career education must be seriously
considerad as &n integral part of the education process from K~12

so that skills and attitudes, relative to the world of work, reinforce
a decision in favor of advanced and/or occupational educatiorn.

statistics concerniny onployment indicate that the national educational .

process falls short in adequate occupational counseling. As a result .
there are human resources who are ill-equipped to compete in the world

of work academically and vocationally.

This inadequate approach to education has been generated by our con-
cept that the only qood education is an education capped by four

years of college. This tends to be snobbish, undemocratic and a reve-=
lation of why schools fail so many students. "No student should be
counseled to go to coilege unless his studies will lead to a goal set
by that student. It does not have to be a career goal, but it must be
one which is personal and relevant to the student, not to his parents
or teacher. Our intellectual snobbishness regarding college has
damaged many younj people and is crippling our educational System."(z)

&
1) Appendix B, Fvaluation Design, P.6., para.3 )
?) Vocational Fducation: Innovations Revolutionize Career Training,
National School Public Relations Association,1971, P.18,para.4.

-18-

I




] [ ”
/
j
Res.ote T 00 L0 gvaduat.on team's questionnaire show that 91.8 percent
or the - qsec indicated that all the Choctaw schools must give greater
attent. - v the !'ssiness of preparing children for careers in their
ady.c . rwevor, 88,2 percent of the responses felt that a student
saSLr adr c tpe chance to choose between an academic, vocational or
fehnzoll o srse ot study, ( . .
1
e : . cxerluntties In the coming decade indicate that only
Iy one in fzve ~1il require a baccalaureate degree or higher educa-
S oh Ceacds. T 1. Sidee thene ate assonted government fands for careen
ey e empeent, the Choctaw Agency Should formulate policy
Voo ﬁ ' wu,ﬂzt/(m’l fadd Eolled L"u.'(.um
; : ue the present vocational course offerings should ¢
Pz ! {i*eg occupational areas in one program, rather than
e 1m0 * r 7. programs for each specific job. The idea of job
. L mte B “m wne location to another, depending upon the
- *orand Lo oa parvicular location. ‘
T o TTON: ) ’;
T Al ©« .v. ~-ion here is, "Assuming that individualized instruction
A i ce.nranding of each child to determine his own pursuit of
Anowl »1: ! -~ '',, what alternatives do the Choctaw schools have to
oA T, . R 1 B r-on .
Statereat © 1,5 and 10 of the questionnaire relate to the concept
S oar liveaass 23 Instruction. However, 65.9 percent feel that the slow
A coriaoy Fe B Thoctaw schools often hold up the rest of the class from .
- ©- . rats~ the teackers have to wait on them. 49.4 percent
- c . re ate instances where fast learners have the opportunity :
Yo o v L ructher studjes when they have accomplished given assignments
ahead o' Ll stror students. 46.4 percent (the highest percentage figure
- Gt gL : thal the students in Choctaw schools are treated as indi-
CIdUAL T el oo not IJVYH thé time and resources to progress at their own
FEEI studres ()
<
Arthousd e . nwtances where individualized instruction occur, the
A - v oe.n as "moduy cperandi" thronghout the Choctaw
B 3 N 4
N g o wotional trend 1a . ation io towand iniovidualized jastruction,
R b Ltrawors cwplswn wlou the excessive number of
teaiiers Lo oot tow student~paraprofessivnal-teacher ratio is ideal to
swrlomert o Yooty program that would serve as a model for individual-
R S TR T O Vronsbaat the BIA school aysten,
Vg, v st 1 E, pomain #1,Question 2 and 7. -
tAE L SR ! Caiyatinn Pesian ,
Cyo daomarn w4, cuesirons 1,5,10,
-19~ .
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However, the teachers who claim that they operate on the principle of
individualization rely heavily on a single text and use the teacher-aide
as a cservice agsent to cover the number of students rather than to discern
learning differencrs. !

1 »
The Agency schools see and hecognize the {mpontance of this approach to
cfucation. The Agency administration should acquire consultants who would
cdondinate the training of teacherns, aides and the provisdion of maternials,
suonlies and equdpment An the {mpLemertation of the individualized approach
te instuetion.

There is nothin¢ new or magic about Individualized Instruction. Good
teachers have ..+a's movided for the individual needs of each and every
student, and provide this service on an hour-to-hour, day-by-day basis,

and do not pay lip service to another "Innovative" teaching method to

impress their supervidor. It rem.ires extensive planning, organization,
foresitht and effort to weet the needs of each and every student that - -
cnters 2 teachers' room during the day. .

k Individualized instcuction is an emphasis which has been fathered by a
~ecent and valid interest of educators in the affective domain. "Assess-
ment 1n the affective domain is relatively new in the field of education.
Educators have undertaken the challenge to deal with student and teacher
attitudes. There are few instruments commercially available to be used
. 7h A large group buris with which changes in attitude can be quantitatively
obsarved and measured."(G) It is the jood effect on the cognitive domain
that is made by an improved attitude in students which individualized
‘nstruction attempts to accomplish. This evaluation has addressed itself
to tae task oF cathering baseline data In the affective domain for tescners
s _oh we kope will be useful to Choctaw and Chitimacha decision-makers.
The preliminary findings 077;hat attitudinal study are given in the
appendices of this report. A fuller report will be given the client
when the entirety of the data has/bee% réceived from all the teachers.
/
We have not rrobed the area of tﬁe affective domain among students except
in our Comprahensive ynestipnnaire. There are valuable, positive indices
therein which should be taken into account by the trainers for individu-
alized Instructinsn.

’

CONTINUITY : .
Irogran and reiat-d dien'ristration activrtiss are strongly interrclated.
Important. to the success of any educational endeavor is a coordinated cur+
riculum which meets the needs of population mobility. Knowledge of pro=
gram and how to project it also lends itself to a form of centinuity.  Of
the seven schocls 1n the thoctaw Agency there is no representative steering
committee to assist in a coordinated, continuous growth toward educational

6]  Arkinsas State Dept. of Bduc.,1973, Needs Assessment,Little Rock,Ark.
Chapter ITI -~ Affective Domain, P.29

- 7) Appendices'F ind G, An Attitudinal Study of TEachers.
8) CQ, Appendices D and E, Domain 21,Questions 66,69,79,88 and 98.
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\

goals zie. v T nra egisting goals and objectives vary from school

to scuool 0w jtcelf rcadblocks any effort to coordinate instruc- d
ticnzl f :* /and ustabiish any sense of cqntinuity that .would allow
for cisy eril-.+ trarsfoer from one school to another.
When you cor Ider shat tne Titled programs dre "overlayed” on the
Azeroy alducatioadas "o ram, ~ontlict arises in program projection and
adpipiate Loonones et »arying phiicsophies.
at1 Floets vuss To rouoht rogernar undsr a committee to allow for -
sroom o geranream priovities. o
Thes v o oon reevs d tautoa Cam o Committee be onganized
B T B DL R T s oeied fuem this chapten of .
e oade e daedede &F ccast the seven Sections of this
Caqrezteum V0 - ; '
«n mhey o , ; . i+ ia = ~oanina ko refer to harrony
norT LU om0l ool toounckneor, we urge that .t be
EET. Y7 S FRNT S : o, tne curriculnm ~~pmittee. We respectfully
sipquest theo v T it of continuity be broadened to embrace the
pmatter o7 Toortooeee 3 enucation.” Jorome Rraner Warjls that doing one
wrtao e ColL , "unworthy of uz az a specics."(9) ¢ ‘ -
Acquiring =ha cowd’ wodioxe o Ccorara il;;‘he people we questiconed
in *ne IBE conrerences. It ranks high (%48) on the list of critical
exluc ationy? conTern i trese sewan schools, Furthermore one item was
AT ‘ ren ivﬂw‘Jw;tfo"ra‘f: t» yoarify the critical nature
R T B LS ST N T A chic ine cnildren in Choctaw schools
have 4 yiea® deal of dirfiiculty 1n Jearning to read."(10) Ninety percent
of the tegrrird gt i Vb the limited extent to which we can cull valu-
able informatian T thel standardized tests administered, we can further
state that *tac sJeiil?] prebLen i indeed critical. Another ind?fi?f the
esLster Tt . s weblem Iv the Jact that 300 of the 1309 students
n the soven © ¢ . . enmrolled in che Tilie I Progranms in Dyslexia’
corpect.or or fovn 1 Reading. add *to this general definition of the -
problenp fhe - _— o ern about ot Joknnan can't Read," and we know
we are Cacet ain 0w probden aneaak Lo SOl s
Ot e ge 1S ' dl i e ot . wriveerns o apont
poc _ s1stence of the prebiem nd with o . ro e7aatendation
we mdkef"' Woha o et to the Ia oo r, Wu s Lo solution sliort of
ft"‘t!“i"".’.‘ s 4y 1 L
3y it TR N L v peviow of Bduc,3/1973.
[y s, e : L Tesmaarn #% pae w1t 15 I
pn oot : re T e ia 17286
P2) g, A e ’ STV A : fe, L5 and Ja.
' S
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R o povidea by enic:

Fipuec. . T il fue reading process 1s the language interference
factol awe actompted to angly an instrument in this evaluation to
plot the languaje profile(1 )in the Choctaw and Chitimacha communities.
This 4ivs: 1 more precise description of Native and English language
doripan- - than 2. bave from the bilingual information from the com-
prohens.s questxcnnai:e.(14) our first attempt at using this instru-
ment with ¢l fousth grade teachers failed, but we still think it is
gy me s aru. ol assessment of the language profile of the Choctaw

sk . iv- = i1+ w main sou ces, the CQ and our structured interviews
on th» .. ,&.1. “or further ~cudy of this issue we refer the reader
oo .« « ar the responfos to Statements #53 and -#59 on the
orL o r 1 0 L LT percentage of all respondents agree that *students
have o 7.0 * 4 ¢hoy fivst come to school because they don't under-
staqd Ona . :.' ©But tnere is serious variance in opinions about

the scay. 00 er, tis problem! Administrators, parents and teachers
.erplexed perhapsi while tke students, school
Fe i 1.0 .t ffigials highly recommend a bilingual program.

P
are Vol 3 R PTLS

The ov oL . .l:tion are much more complex than that. This
evalni oo oo 1 tormend bilingual education to the Choctaw schools,

as wJji b oz o chapter VI (Special Programs). But The perplexity of
parents, aleipoerators and teachers 1s justified on this point. The
reall, v wrobiom 17 directly related to the oral language problem. A

ah. 11 who has -2fficulty speaking English will have even more difficulty
Joam toov ! glish,

OIL Trod. Siilut ' L. concernind the reading problem is closely related

to our recommerdiatior. about bilingual education. But it is more than
{rat par 2:a of FRis one conviction. Unless and until every classroom
oLl e . an, > -xdraq teacher, there will continue to be a critical
reatin  ic ¢ _onoan e we seven schools. It is in this light that we
wenewmond that 1 unidied phonics neading progham be ntroduced to all
the teaoh nv, owi which {s. based on diafogue and a simplified formula
forn decolond 10)  pptensive in-serviée training will be necessary, but
15 well «'tiin tae reach of all these teachers no later than the summer
of 1974, v .. o wrensive, Involves no new materials like programmed
readers av+o i o to be very effective in schools similar to those
in question ! ore

CURRICHLIM

Sy e Cwiat for bee Claeray Ayency, but (s cumbhersome

. b '

13) Sroert o a. o1l Tangiage Instrument-E. Tennant, Southwest Research
Agzoz *hy arrque, No M., 1973,

14 Co, Arem-weo . Loand E, Domain 815, Questions 31,33,44,51,53 & 59.

7Y Sroend-- vy om #IA

ST A o, o orat. . Jearmng Systems, Glendale, Calif.
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In iLhe variois -~ghcols visited in the Agency, there was no indication
rzat a curriculum yuide was in existence, Leing used, or even being
cunsidered for program projection.

As a result, implementation of curriculum is haphazard. Curriculum
- material is mipinal, there are no professional magazine of quality to
inspire curriculum planning advancement.

Teac hers relatively new to the Agency bring with them the latest
techriques learred from. their last encounter with teacher training.
when the reques*t for information relative to curriculum guidelines,
there appearad to be a very disinterested response.

Aq Agorey Cuit.o.cn rommittee must be formed that will produce a
ual ity cunniculum gudde. Curriculum is and should be the basis. for
budyet projectior and justification. Information gleaned from the
jusstionnaire would indicate that curriculum is definitely not at the
hut of budget prclection. -

COCRDINATICY »

An essential part of our review and evaluation has been an observation
of the interaction betwcen instruction and administration. It is our
orinion that either or both of them could be ideally efficient and
still fail to produce qood results if they weren't coordinated.

The « lucational question we drafted for this aspect of the evaluation
was the rather lengthy question posed in the evaluation design

our summary corments on the five parts of the question will be given
Ffir t, follmwad »y a comprehensive recommendation for improved coordi-

(1} The division of labor is unequal, due to varying talents
and motivation of instructors, but could be improved by
better supervision.

(2) The coordipation between communities is lacking and should
be a responsibility shouldered by the School Board.

(3) The responsireness of agency management is good except for
the handling of purchases. .

'

{1 fopmroical Ton- hotween the schools and the tribe is good at
choctaw Centrai and Chitimacha, and lafXing at the other
five schools due largely to the distances.

17) Appvendix B, Page 22.
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pvy Lol el saleadars and schedules prove to be satisfactory

hat should be revised if certain ones of the recosmenda- -
‘ions In this report are adopted. (eg.the year-round

s nol.)

We metormro1 Fhed we annuad conference be held fon instructons and

admar ety Fooads thedn diffenences and to agree on thein

$Ecator- oo, Tae aajor purposes would tnerefore be information and

sere.t < tw Ta- conferencé should be chaired by a designated per-

5 Y ofamiliar with group process. The agenda for the conference
cre 1 F s Tmad =3 digseminated beforehand after representa-

o cermare or ooy Instruction and administration have met with

L o . I>cide on the topics for discussion and decision.

Thers . .. o scm@ semblance of a Master Plan and program overview
JFothers (5 4o Iz no ledgeable program coordination.

R R s BRI .. 1:..n5 Seem to dominate the educational scene in
ThOSTEw o w=t. -t ar program coordination comes after a sum of morey
le rec. - 1w 7 rtached Governmental restrictions. This results in

progs an werli . < ither than program coordination.

1h~ ool w-lu-n ‘rogram, the Head Start Program and the Physical
Fdu-za.irn Progran at Central are all indicative of whimsical program
ool r 12 ni resuliing from these programs are based on lack
we oo it aoont Agency and Tribal administrator, individual

scnoql zdri-nlotrators, teachers and aides.

|
A re«ds a-<r ©37ent must be coordinated between Tribal government and
J o~a.  Tur ot rratora. If either authority acquires funds without
m.tual unierccunding and consent then these problems will continue.

To acquire Yadersl funds just for the purpose of acquisition is folly
and h:c nc last ne program impact. Funds and programs must be used
tc lFoister +het whict 1s good and experiment with programs that pro-
Joot oduw at o ut s “he future.

MATHEME IO,

The findd au=r ¥ oo . ~onsideration in this evaluation is this one which
askes ~h *hes toose ovvon schools are having the same problems with
Math « <7 F' - -r +re nation is experiencind. The answer is yes,
Ehe o - © i . coduced the re-ults It was designed to give.

In some Cas- ~tudents seem to have done better under previous
APPre3cie s,

Althoa.n ore @it . 10 s specralist on the national scene told us there
SECEE Ta S S AT L A . » math”, we can only insist that, if that be

N
' <,
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the case nationally, the teachers in the schools being evaluated here
are struggling with poor results in system they refer to as "new math".

Mathematical concepts may be difficult to master, but there is éittle
difference between "new"” and "old" math, the concepts are .there, the
methods and techniquq; employed by the teacher to teach these concepts
vary. It is the teachers' responsibility to become innovative and
creative to find ways to help students solve any "hang-ups" they midy
encounter during the transition period between the "new” and the “old"
versions.

Jz recommend that the math cumniculum be nefated to the career education
progvmd. It is the opinion of specialists in that field that business
math, industrial math, domestic math and the like are meaningful ways

to aprroach the problem. By way of conjecture we propose that two matters
should be attended to by curriculum planners, introduction of the metric
system and the use of calculating-computer machinery.

Curriculum has meant a system of study designed like the "race track"
from which it derived its name. One must be careiul not to apply the
original analogy too closely. Of course, students are not horses,
there are no cheering spectators to watch their progress and students
invest more than a quarter of their lives in it, while racers compete
for a mile and a quarter. The curriculum of studies must change to
neet the ever-changing demands of students and their times. “Revision"
is the umbrella of our recommendations. The more comfortable system
15 always the "tried and true." In the matter of curriculum, they're
often mcre "tried"” than "true."

=26
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¥ - EVALUATION

Naturaiiy our reference to this subject carries with it the deep convic-
wicrs of Lri: team about the meaning and importance of evaluation. Our

Juerimition 0f »valudtion Is, "the process of clarifying a set of infor-

mation needs, and collecting, analyzing and reporting information to
2lizviac. trose necds."(1)  This kas been the context in which the pres-
ent wor. "t peen framed. It Is the same concept we are offering to the

“woee s 2ruo.n thase schools as helpful and necessary for them on a

Zamoing A constant reappraisal of educational approaches and
.. o aovle 1f rational decisions are to be made between
- AN -.iatives available. Without this continuous process
c: ‘ By ar.ators and instructors cannot make even the ad
Lec, o -TocespIv chouzes which confront them daily in an age of "Future
Shor k!

The First <4 _ot.on wugectron formulated by this investigation was:
b Sgeten oL vot-rnal evaluation should be applied in the Choctaw
<Thools st In vegponse to this we make note of our findings on how
Tarmn. owaluation is carried out now, give some cautions about it ¢
and ri1x.ly we gilee our recormendation.

4 .. . 202w oy should be organized in such a way that external
lua~ omc Jirse k. one) should be an extension and an audit of tkre

corti.ucus, internal evaluations. In most school systems in ‘the Bureau

EOTg o xrfairs, tais is a growing trend. It should be such that any

v, <Lt oounsile svaluator could come in ard complete the external

' S0 Lot oL andd wifh manimal intervention.

Tna cauriona we offer are our ‘own, ESE they are born of immediate experi-
ence with the Choctaw and Chitimacha Schools. Again, like the majority
of United States education institutions (that we know of), they have
their evalritinn suit on backwards. They begin with a highly quantified
CPproas’s o atadoa s asliievement (testing) and proceed to a check on
de..islormik1ng it the instructional and administrative levels fkom‘fhat.
We chipk Fne ovaluation should be the reverse. An information-based
Ladvesc o oroigspes .oeull form the foundation of educational evaluation,
thee quant1fi.d, oticctlve-based and "hard" checks should serve to sub-
antiete s ~utcome of jt. The political "soft" considerations of

Pt e w0 3l e “xr more than has heen the practice at Choctaw
AT N TR RO oL T y."nel‘allyo
Ancther it on - an extension of the first. Every effort must be made
toavodd whe 2'-o omyeme oy, as Charters and Jones describe it, "the evalu-
T s e TR AT AL g Stenner, Jbid.
y, -27- .




atiom a- . - ,»{(7) _ney indicate four levels of relatively "soft"
varickae s « _ i mdke or break an internal (and an external) evalua-
tion., I . . neiltud ional commitment, structural context, role per-
formarce . . JZone perspective; to which we would add another, commu-
nicy w oo “*w luavter would indicate, again, the major issues which
deeply .7 - ¢ reop/e In a given community about the effects of
their =’
we Ao ' Choe*aw Scheol Boand and the BIA Agency design
and iy Ahe cead cvaluation as an extensdion of the present
attemes, o oo tications and adding new foed as thein needs demand.
Befc e L. ly ccmmwent:r7 on "drop-outs" and the testing aspects of
EVt It . we yucte s Stenper at length due to the appropriateness
cf hlis ne:ds te tie ibove roecommendation oa institutionalizing evalua-
ting. ’
PRI v 15 10 o relative to the design, installation, and opera-
fapn oo won s 11 educaticnal bureaucracy. Educational evaluation
17 an ., - ug, declisioomaking tool, not an exercise in arithmetic. The
irmed at -'- "« an.e of this point is found in the increasing use of
evaius~ 1 . : i zlement in the decisionmaking process. This "inno-
vation' L . . .. viewad as a threat to the existing traditional,
manLT. - 7.'rational arrangements. To many in the educational
‘ bureav-ri . « «*:on will be viewed as a disturbing, if not outright N
‘ threace o . Its promise to provide more valid information

dor de o * ', not guarartee it an open-armed welcome. Unfor-
tundZeij < 2r  soae who will view more rational decisionmaking as

‘ anutring .t < 7> Gne inevitable benefit of evaluation will be
inerea o ‘Icrency -n. ~ffectiveness, realized through the identifica-

o redundgnt 8s .- . ! n3 1neffective programs and activities. The '

threot the exist.ns: c1yanlization caused by these developments should .

not lc overlooked by rhose charged with evaluation responsibilities. If
the . }7. .tave of evali'-ron is to impact the decisionmaking process, ways
must b~ found Lo bhurld support for evaluation in both its design and

instai/ .t1on phases” 3’
’

ABSER' " .10
. . ' - '

Mar s o : v deeply interested in this question. We trans-
late 7 - aerns into the folliowing question. '"What iIs the
hictor, . ' i34 drop~out problems 2t Choctaw, and what are
therr oo . «reat thn subjec¢t with relative "short shrift”
du!‘ T a P md;’g, :
Drop-2. . . . 1. not*necessarily a great problem in the \
Chostanw . o ' - » i-mentary schools only one school had 5 stu-
dents w:t! 1 . « 1o crnte, In Choctaw Central 11 appeared on the rolls
20 0Or the r. o v.,'¥;'boﬂLEvents in Program Evaluation. p. 5,

Edu -+t - e her, November 1973.
a0 .. v view of Information-Based Evaluation, p. 13

rers o Co Ve nnda 22209

’ ~-28-
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45 Anl” ond ni tallow-ap Inrorzaticn could be obtained relative to
reason Zu "wrero-abouts.” Eighteen students left because of marriage,
fiftzor. «.: - ~rn nome leave and failed to return, and eight accepted
- NPT
em Inytert .,

Carear apoatin. along with adequate counseling in the endeavor of

cndi lanalzzed 1nstrction can serve as a bulwork against the potential
ircer 0 o+ Y2 deeap-out rate when tribal employment has been satiated.

Ya: 1 - /o omunication between BIA and Tribal officials is a cru-

L1l Tancr Lo Choctaw calture.

4
Toee vl w.nepdatlor we make about students leaving school before
S onpeeritey fhedr Jowmal education is in conjunction with the suggestion
w s e 10w | = +pd fourth chapters of this report on planning and

core oo oo wacemmond That the masterplanning commissdion tdke cog-

WOTiroe o o 223 fe Anclude <n thedn philosophies and policies three

LSRR 7!‘.2{L sdication, contlnuation education {for drop-outs) and
i

T caeation,

~ : ' ! .’.v" at.
s ..+ a ' spoi-e gbsenteeism to Chapter 7 (Transportation) since
~ir Fllo.ueo .0 u< +> sce the apsentee problems as almost entirely due
o th2 Juss ny problenm. .

Jrveral ancillaru frndings give a fuller picture of this part of evalua-
tion as a res:'lt of the opinion poll.(5) Choctaw parents bear the
magrawiia. o0 o, o ldren completing their formal education. Signifi-
ALy roambers ! a4 respondents rto our guestionnaire are convinced that
nlycatinn .5 survival. The majority, especially parents, insist that
cnildren not be Yodvanced" in school if they miss 30 days of school.
“tnalT . 1 o ort with our impression, the informants believe there

‘m ot ipeate. L oorrest today in @ good education among' the Choctaw and
Chitiracha people than there ever has been. We are convinced of it.

TESTING: N

The wocomv o ndad o w0 rake concernding educational testing 4in these seven
Shaea oL et Toad g fask force be organdzed Zo make a comprehen-
Siua ypropas i fov testing to the cwwiculum commitiee well before the
o N Sonent apan 74-75,

n

"his 15 urgenc nxeu and,rather than dwell on the dismal state of this
L o, herw soaon. we prefer to emphasize the pesitive aspects of
a1 e g ;- ate]ly such an ad hoz greup as we have recommended
10 s €lataie qurdel ine available to them in the monograph entitled

"Tasting of ¥t americans." (6)

B

13) Artendance rocord: for school year 72-73.

4) €Q, appendiqa B, Domiin #12, Question #20.

) 7D, Apoenriioes Dowied E. Domain 12, Questions 20, 22, 24, 26, 28, 35
Ly T e

6! Byreas »f Indoan Aty ars, Indian Education Resdurces Center, July 1972,
Box 17%s, Atlrqaerque, New Mexico 87103. (complimentary)

-20-
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Seo primiry Cooc.o ons were taken in the development of this BIA policy
sts .. on rudent testing: o ~

"3t s ntirdized tests developed on population norms, having as
€ir p ...ary purpose the ranking of students on inferential scales

they ... be compared with one another, should be phased out in
e vd- 1o ‘nt firm manner, except as specified (in this policy),
t errt ;1 - -referenced tests tied to curriculum content and
. .2 .% =ducaticrnal and behavioral objectives become the
<o 5 of chorce."(7) . .

. . .i- this secrion by'describing a profile of opinion -

.+ ' . -135 and the managers of testing in the Choctaw and
\ ~ R S wuaunlties.
.+ s =testing in these schools. There is an awakening atti- .

" : ~ighrs with'regard to testing and a distinctive interest
 ki.* might be proposed and adopted by a testing commit-
. e secommended. (8}

L .+ . oceiiminary repoft that "the greatest need for evalua-
N . - 5.2. of teacher evaluation. Competency is central to the
R * : a.uation should take. We insist on (competency) from the

roL v :_ .t Jasist on ever-increasing competency from the teach-

- 4 \ ) +

«1 .- . on this matter in that report was warranted, we think,
.. "~ .., -ues, 2 national trend and from our preliminary findings in
h ’ Tacudy we applied.(lo) Teacher training is a subject
.. the next chapter. But our comments on evaluation
«.1. ! ¢ 1~Lus LF we were not to record the fact that those training
SeLyt +* ne irrelevant unless they are planned according to known 3.
...~ . s- enctas. Let it be very clear that, though we are not
ath .. << r..mance contracting with teacher appointments, we are
R ..+ that it is our opinion that teachers are at the very
| " .. ~ontrol for education. There must never again be a
o1 .« ..o (he "inspector general" syndrome that we understand
‘ 45! in the Bureau of Indian Affairs. There must be a
I st . however, wherein a "master teacher" assists
woave, 1F students are going to improve. The "master
' .+ al? nbserves teachers, counsels them with regard to
. »~n7ies, their plans for continued in-service and
. © ; ana malntains an open channel of communication with
i .+ i policy-makers generally. We necommend that in ihe
Py . vx the teachen supervison fulfifl the nole described as master
Vw0 o g he spafBen schools, this nole be filled conscien-

Feotdn 0 e rapcdpal,

Cboabad
8" . . ..  bagd E, Domain #17, Questions 45, 48, 52, 55.
poor e i1, 12, paragraph 4.
t0) AL ot and £
--30..
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Just as students have many rights which are not properly respected in
the system of testing, so too do teachers have rights and responsibili-
ties which would be respected if this recommendation were adopted.

\ |




VI ~ SPECIAL PROGRAMS

>

In the sixties the "New Society” emphases did much to enhance U. S.
ed;cafion's nove into the arena of experiment, especially for "minority
group"” children. Special problems were givﬁn special attention under
the aegls of compensation by a federal government that admitted neglect.
Most of thys assistance was organized in the National Defense Education
Act and 1i: iarger, later off-spring, the ‘Elementary and Secondary
Education Act. Although many of the problems identified were national
prohleme, in readirg and mathematics, théy were found to be especially P
critical aony m uority croups. Indian children received a share of
this on-rush o aide. The seven schools at Choctaw and Chitimacha
received sco1o aterials and equipment for their schcols. Three special
programs were born at these schodls as result of this movement. One
failed, cne was eminently successful and holds its own as a continued
experiment. Thac ars the "Follew Through", "Head Start" and Title I
Compenzai.nes i :*3i5n Programs. We comment, in due order, on each of
them bere. tuu:ller with a recommendation of three new programs. But
most impsrianclwe we suggest an integrated incorporation of these, to
break the l1my--jam of confusion brought about by a prollferatlon of

specfal programs, N

This evaluation team concurs with' the. basic intent of the laws which
gave rice cu thece phenomena in the schools. We believe in compensatory
measises 1. <xpe: imental programs and innovative programs to improve
schooliny by applying the latest educational research to the classroom.
what we do take issue with is a national tendency, to throw money on
trcubled waters ir the anticipation of great- benefits for children.

Special 1u.iis are needed to attack special problems in the form of
special proqrams. But unless those special programs are integrated
with the "rewular program" (the one which has been going, on for years),
then celtavq -haoo will result. This has been the critical lactor 1n
the cases of Head Start and Follow Through. One integrated and oné did

not. Tt ,nnavn 1> bo seen 1f that factor has been sulficiently Insisted
upon _1n L”Lﬂm.iqurams~

EXTISTTNC SPECTAL PROGRAMS

ELAD =1AMI:

- r

This » ram has bcen a very beneficial addition to educvatioun und child
care in CV*lU <ector of the country in which it has been intréduced.

Head Statt sh-utd be extended to everny child in these Mississippl and
Louisiang commipniaies., However, it should incorporate the recommendations
we make below with regard to beginning instruction in the Choctaw language
for the six Clrcfaw commnities.

-32-
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The stvissipbi Band of Choctaw Indians are to be commended for their
adenr d oulicy of "Alla Chopinta Akosh Ummona,” Little Children First!
Fron th¢ -valuators point of vantage, it can be said that the main
cTements of guccess in Head Start are parental participation and the
“tender aye™ of Its constituent children.

FrLICH THROUSH: 4

Te#-y. o+ -1y #M:0 program was designed to capture the startling
5. of the Head Start program, follow it through and apply it to
the classrcoms of early childhood education in the schools (K-3). It

1. tio _onsensuy of this evaluation team that this experiment is a

e xarrle " the "money-on-troubled-waters" syndrome we referred

e aLove. . 5 ..ich more than that, of course. For example, we

der o> - - Dasiec conclusions from our investigation of Follow Through.

£0) e Tvoson (""niversity of Arizona) Early Education Model seemed

g te sound educarionally. (2) But politics (i.e. people) didn't give.

vr . esanos Lo survive, The tribe made a sound decision in experimenting

w.fn * 4, sery ovlid attempt. But communications, that is, integ;ation
w.th the -ualle’? "reqular program" was virtually non-existent, so
th.t 4t was bwrn 2 healthy baby in every way except that it couldn't

hregthe!

—

wur tasic question which we posed for this evaluation was advisedly
"wnat sre the best of the Follow Through program aspects and strategies

wloeh can v incorporated in the regular program?" We avoid the
quastron o wat should be done with the experiment after six years

and nearly 2 million dollars in expenditures. There are observable

. »od offects from Follow Through. The open classroom approach to

v =nt Iheod education is advisable, when it is introduced gradually
4 . f0non .2y, as it was In Great Britian{?) wNot only at Choctaw,

Bur all over the United States, this innovation was practically "imposed"
as a nostrum with expected over-night results.

A national rraluation (3) of all the Follow, Through models also points

te o+ cousrd srable "Hawthorne effect" among the parents.of the students

in tpees precrspe And this Is good, should be learned by the educators
in the reqular program. It seems the Follow Through Program at Choctaw
_ommin.cated w1t ically, with the parents, but failed to communicate

nory ontally, with their colleagues in the middle and upper grades. This
l.*ter ~ommmnic stion is the "integration” we referred to above.

k31T o it el will continue to be an Important focus for the
leibad ol Agency administrators. It is quite possible that the recent
artempts *o coordinate all early childhood programs will be the best
application ¢ "alla Chopinta Akosh Ummona” yet.

1) By cuntras+ with the per pupil cost in Head Start of $790 for 412 chil-
A4, o, thie yoar « Follow Through PPC is $113 for 372 children.

2} “Cpen iducation,” Saturday Review of Education,P.58,11/6/73.

1} "Interim fvaluation of. Follow Through,"” Stanford Research Institute,
Monlo Fark, Culifornia 94025, Feb. 1973.
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TITLE I:
ZA20e 2 , . .
upitle I of the Elementary and Secondary Educatioa Att, toe targest
Federal aid-to-education program, was passed in 19v5 to provice finan-
cial assistance to local school districts in plucaifng -0d wrerating
special picyrams for educationally deprived chili o on [t {i o sapple-
mentaru preyram, designed to upgrade the edrcaituil cu itunities of (4) -
cchildrer ©rar dieadvantaged backgrounds, aud not o enerel o«id proqra. |
[} ‘ - «
Luw to the facts that a comprehensive revz;y cr Trile 1 ovas in process
Anrira rha manthe of thts evaluation and tte low priority of coacern
aboat 1t Ia the cconmunity, we have limited our icox ut At €0 @ qenentid
agsossmaeat, ’
Corsiztenl.y, thesp special programs nave vaperiorced JdiVfioulee in
beginning the first days (even months) of scheol.  Whe roigonwivilitu
for this «r2ms to he outside the Choctuw Agoncy.
do wae.s - owoitarly lmpressed with the Dysio i oo, wien s o '
spiie of the fact Lhat Dr. Shedd is its initiiiny il o .t g L0
remaia r *litively distant from this experiw.n' (s
Twu caut i n: are made by this evaluation ceam vhi b i oo 1 tnensodves
to Title © ondeavors. ) .
(ry rofo 1 279 3nams must not (by .t ovenlay themscliey on the
vegulan progrem, but mudt dafegraiy G lvon s WL, e
madton pEa_v' and philosophy of tha schect.
b b planaers and {nstue tuns shoeufd ex{ucate themselves
yoh wit exureme gasednation wita mdininctd G the Acmedsaat
mux’mq programs, nelying mone heavily o tnr walue 4 did
7ngur Ao produce the desdned nesufts in voaching iy sH{d
' T e v b v in.u‘l"r-Sponsored Alcohod and Ly . <o o oy 0 i, i T
i ceaety o0 .. s cw.al programs in educatios. 7o TV
' i e one ! Sy lan ro be special supplement e cio. e s 0Tato oD
sEvr: have Ad-d to supplant the regular prc v SRR AR U W ‘.b
rfoenty, 17 0+ 'cogn cf the times" in 11 . . -

nggoutions  r11 g0 Far to transform them from ‘ Co
cowy vy 1t uetks of the facultwy 2ud adm-nzsCratlcn o ta&c thelr

Tl 430 ooy cimenttal and suppl.oiecntal progranr
JOANOON-0'Fa 0 5Y PRUGRAMS ¢ . o~
Pnas o1 spreiv ot program in the sense ' o b ' o
crom tim Foioral qoverament to public (Sta. ool R TS Y B

numbor O oerian students,

0 RTA Avoshure Title I"Syuopsis 1974, 1oy Vil
%) Chirl s L SLeNl, University of Alabaga /-4 0 7 "1

~11
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“wiL -t talley funding has been utilized at only oné location in
RS ‘13515 sippl, approximately $10,000 annually for twenty-

"+ .4 .ats in two schools in Jones, County.

tirov o parspective of this evaluation was limited to the educational
it oce. 1 the two reservations in Mississippi and Louisiana, we make
30 ve.omtwrsri100 In this regard.

. to, however, is the related subject of quality of education
v e v . schools versus Mississippl State séhools. A striking 52% of
T " .. U wur questionnaire, and 73% of the studentbody res~

rilec T oe dewse "the public (State) school students learn better than
che o @lrdogke T Yn the reservation schools." 6) Were this a facff it o
' ‘ d..ireblee We think it hasn't been sufficientlg proven but

! 7t t steady dose of "self-image" medicine based on the equality
Tt Locdtienal coprportunities, . )

- 1
i

‘PECTAL PRCGRAMS NOT IN PROGRESS

W allwled to the proliferation of programs in the chapter on
culwr “uy. W2 consider this traffic jam of special programs to be
rig.cil Lo the same malaise suffered in schools all over this country.

~omr U at length on special programs which are not, but should be
racianed rn some Choctaw schools. But we will do so in a way that we
S A ongage the schools from the present confusion.

e TEON T o DDUCATION :

gD

D ‘»m«,.mf thal bitingual education be gradually introduced in the -
o ! "hoctaw Schools due to the predominance of the native . )

codene an e 448 Langdage. of the majonity.

Tho clarational question which this evaluation asks is* "does the lang-
laye prrotils OfF the Choctaw communities indicate a need for bilingual
Instro~tion in the early levels, and what are the major parameters of
R TR "17rd'“"(8)Despite a sometimes unfriendly macro-SOC1etg, this
’r:x« 't /ndians has retained its ethnic identity (well over 90 percent
Treo Traaad ge "full-bloods") and native language (roughly 95 percent
" the renplo spezk Choctaw in their homes) in the past by purposely
“oco omilating to any noticeable extent with the other races surrounding
.o Thronahout most of their recent history, they have lived as an
cr Tt T, ooty =4riken, rural minoxity in an area where the dominant
it 0 ccowrosed of "Blacks" and "Whites.” Out of a total of 912
tamr:1°»5 .n 1971, 772 families received public assistance from either the
“iat - or ‘rom the Bureau of Indian Affairs.
6yl Ao endices D and "I, Domain #14, Question #34.
7y o0 sl sempentn on comparative testing in footnote of Chapter V of

' oreport, . < B
’ g . - > ~f . .
o 2oveadic BLopise 2w, Evaluation Design, Domain #15.

-
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There are roughly three dialects of Choctaw spoken in the:seven com- .
manities today.+ These are (1) Pearl River, Tucker, Standing Pine -
and Red Water communities, (2) Bogue Chitto and Bogue Homa communi-
tléb and (3} the Conehatta community. There are also dialectical var-

. 1ations between ‘the Oklahoma Choctaws and the Mississippi Choctaws.
However, a native speaker of the language does not always have

’ insurmountable problems with the dialects. There is also very little /
pripted material in the Choctaw language; thus, approximately 98% of
these pégple are illiterate in their own language. »

The Choctaw-language has had a written form for over 150 year$. The

school system developed by the missionaries .and supported by the

Choctaw Nation before the first removals of the Ninsteenth Cehturg - R

1sed textbooks printed in English and Choctaw. The "public’ pystem

begun in neighborhood churches in the 1890's also utilized a bilingual

approach. Unfortunately, this practice did not continue when the

Bureau of Indian Affairs initiated the present sgstem‘(g) .
\

rhe answer to our educational question is therefore, pes, and this is

the recommendation made at the beginning of this section. On\the

following page is a-graph of the responses to the key questions (31,

51, 53 and 59) we posed to the Choctaw:community. . That assessment

led us to conclude (1) that the Indian language should be used in the

schools, (2) by doing so no detrimental effect to their normal studies

would be experienced by the children, (3) that nearly all Choctaw children

have a special problem with the English language when th o, Fizn, oater,

school, (4) and that most people agree that it would be a good idea for

these children to learn to read and write the Choctaw language a;ong with

English. .

»

we do not recommend a b111ngua1 program *n the Chitimacha school, since
the language profile there is dominant in English.

We finish the discussion on bilingual education wi%h these two comments.
The Title VII proposal of the Choctaw Tribe is a good one because it
lays heavy emphasis on teacher training. Secondly, this special program
needs to be introduced graduallg and with total integration with the
reqular program and the community consciousness of its goals and “methods.

HEALTH EDUCATION: . o . h

Oui data gathering and analysis on this subject was Limited to the

omsreheusive questionnaire, interviews with priocipals and teachers,

and observation of classroom activities. The question we attempt to

answer is:,6 "What Health Education programs are being offered in (these) ' .
schools and how can they be 1mproved and coordinated with Tribe, school,

homes and communities?” 10)

55"bboctaw ritle VIT Preliminary Proposal, Feb. 12, 1973, page !
10)” Appendix B, Deszign, page 34, Domain ¥23
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Tr answee to this we find €hat most seaith educatiol gprozrams exist
~ucs2de the schcols and are rot cooodinated with £ha sckool curri-
culuz:. Foir example, tAe Alcohel and Hrug ihuse program operated by
the Tribe 15 principilly for adult aducation ind rotally oucside the '
curriculae planning of thé scaoois  Alss we found a ret:icance on the
parc of teachers, parents and admintskrators to introduce sex education

% in*o che curriculum. Parents, typizzi of :1i . S. parental cxpecta-
tions, think much moce Is taujic about personal higienz thza is actually
designed 1? the curriculum. Fioally, sctec;-conscisusness i5 evidently
planned.(l )

Tn light of the fact thit mo serieus inclusion ¢f health units in the
total curriculum has been made, we make the following recompérdation.

The craiciufum committee should insdat thar heafth educadtiosn un
introduc:d 4o the cwrncnlun in all these schools, at eveay Zevel.

Tha early chiidhoad programs have customarily addcesszd the basic
health <£.catlXon needs of childrzn at trose levels. But this reconm-
nendation proposes thac the following subjacts be rresented o students
at every level, They arz physical fitress, mental health, alcokol,
rugs, card.iovascelar diszases, cancercus diseases, health as an atti-
tulte, hygienc, the scolcogical aspects of faealth, health professions and
the availability Of health services. We think the curriculum committee
would do well to review the "SHIE3" Health €ucation for £lementar:y
Schools Curriculum. (1 .

TEACHER T'RINIUG

This section is dn cutgrowth of e position og bilinguel edusation.

In ch2 Informaticn Based Evaluation confaerences tiis team hold with —
100 representatives of these scaools in eight separate cessions, this
. question was posad. "Can the teachars learn the Cianctas larnguage and

can thay be taught to undarstand the Choctaw culture?” {13} 7h2 answer

of +his =-aluatioa ct=im ts no (to the First part) and Yes (to the second).

#a do nut belleve that the Chcctaw langyiags can te learnsi and in turn

tanght co the Chcctaw children by noa-Choctaws. The bilingual program

wust use first langus;z speakers ro tweach Enylish and Choctaw.

Tha teachers can ledrn 3 great deal sore fram the Choctaw people adout
thelr ways and culture than tuey now undecstand. Tnis 15 where the
emprai: 1n Leacner (beglanicy) orieatation and (in-sevvice) +raiaing
should be put. B generdl .introduction to the Choctaw Ianguaj: should be
included, eveo ccatinuing classes for non-Choctaw teachers. But the
ideal or nen-Choctaws learning th2 Indisn Lanquage with =i)jugh profic-
iancy to tesch in 1t 1s not feasible.

-

11) ¢n, Appendices O and €, Domrin 23, Questions 67,71,75,82 and 89.
12) 3M Company, otedyced by HEW Commitiee 1971.
13) Appeadix B, Evaluation Dasign, pase 35, Domaln #25.
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A8 the results of the CQ point out taere is near consensus on this
that more Choctaw teachers are needed, Secondly, it gives sufficient
iidicaiion of cultural misunderstardings to warrant special emphasis
on Cioctaw culture in teacher training sessions.

Therefone, e suggest that, duning the summen months, special orienta-
Lion seminars for new teachers and in-service Draining programs be
designed gon all teachers to dtudy the Choetaw culture. We believe it
would be Imipful to hold the latter in 3-5 year-cycles so that a
creater depth of coverage can be designed. We also believe it would
h=2 helpful to consult some of the orientation content and techniques
used in the Kavajo Area for this pburpose. From the information we have
vathered we can identify only curricular and procedural matters as
content in teacher orientations at Choctaw, nothing about what it means
to be a Ckoctaw. ’

4} CQ, Appendices D and E, Domain #25, Questions 56 and 81.
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A Vil - SUPPORT SERVICES

h I

These two categories, ''wheels and meals', are treated quite
differently. In the former, we feel competent, in the latter
we defer t0 the culinary artists.

LA

TRANSP ORTATICN:

The evaluation team obtained information to indicate that

several obstacles concerning school buses operated by the

Bureau of Indian Affairs, within the-Choctaw reservation,

have presented innumerable problems for a long time. Some

of the major problems are: the Agency operates 17 school

buses; two of these vehicles are not used on a daily basis,

but rather as standbys in case of mechanical failure in any

of the other vehicles. The Agency is charged with twenty=-five
other GSA vehicles under 1740 funds. The evaluation team has
considered-several approaches to the transportation probiem.

With all due respect to personnel at the Agency leveél who require
transportation to carry out their duties, we recommend serious
consideration as to whether the total number of vehicles could
be reduced, thereby reducing the budget requirements in the
area of transportation. All GSA vehicles, except the school
buses, are repaired at a local garage in Philadelphia, Mississippi.
Perhaps a cost-analysis of this contract, compared to one

additional employee, who could perform this task would be advisable.
Bus drivers may unknowingly damage buses by riding the clutch

or accelerating RPM's before shifting gears. Bus drivers are
charged with a tremendous responsibility during their normal”

tour of duty and most of the buses on Choctaw are creaking with

age, since some of these buses were purchased in the, 1950's.

We are concerned with the safety of children and have reservations

as to the dependability of any vehicle that is twenty years old.

Even the best man-made machine is only as dependable as the human
being that is operating that machine. Bus drivers should be required
to pass rigid physical examinations and mental examinations as '
a part of their job routine every thkree months. All roads on the
Choctaw reservation are maintained by the State of Mississippi.

The condition of these roads is a major factor in the longevity

of GSA vehicles. Many of these roads remain in the same condition
today as they were when the Bureau of Indian Affairs created

these roads a number of years ago. Indian people have a right

to drive on good road surfaces within their home environment,
well-maintained, surfaced and marked. if the surrounding
communities, and the city fathers, were exposed to road conditions
day after day, as the Choctaw people are expected to tolerate, ’
we wonder how long it would take the citizens of the community to
promote actions to alleviate these road conditions.

-40-
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Transportation of pupils is a major educational cost to many Indian
schools. Transportation costs absorbed by the school include daily
transportation for day school pupils and the less frequent but pos-
sibly more costly transportation costs for the children in boarding
schools. Transportation costs in Indian schools are magnified by spar-
sity in certain areas and by poor road conditions. Other high costs
associated with school bus transportation result from the necessity
to use small buses; thereby losing the efficiency of volume transporta—
tion affcrded by the use of large buses.
Allocaticn standards must be designéﬂ to accommodate several criteria
which are essential to any educational transportation programs:
(1) The Ffirst and most important criteria is that of safety

and well-being of students. A financing scheme which

fiécally starves the transportation program will tend to

‘create undesirable safety conditions, such as overcrowd=-.

irg of\buses, poor maintenance, and employment of low-

salar and unqualified bus drivers.

. (2) A cmug' education should not be impeded by his inability
to be present in school. A full system of -transportation
- should be proyided which can transport all children a rea-
sonable distance to and from school,

(3) One of the most often-mentioned, but characteristically
elusive, criterion is that of efficiency. A desirable
system of transportat;on should discourage unnecessarily
costly practices which result in higher than necessary
costs attendent to bus routing, maintenance, and purchase.
Efficiency can be encouraged through appropriate fiscal
allocation standards.

(4) A transportation formula should recognize all legitimate
costs associated with transportation. This includes the
accommodation of high costs attributable to sparsity or
density. Transportation-of a few pupils over vast areas
is mush more costly than transportation in densely populated
areas. Certain conditions may require smaller and therefore

. more costliy vehicles.

(5) The funding standards should be flexible enough to accommodate
special problems and needs, such as those associated with trans-
portation of handicapped children. Transportation for these
children, for example, requ:res smaller specially constructed
vehicles.

(6) Methods used in allocating transportation funds should be
sufficiently objective to prevent arbitrary control or
manipulaticeo,
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. 4
rne state of the art in transportation evaluation suggests ?ree
rasic altermatives for allocating furds for transportationf The
assumed cost method is now utllized by some states and the: BIA. S
Here i 1S assumed that the bus transportation program actually costs
+has which 1s axpended on it. Little or no standards arz present to
guide the area in encouraging it to be more efficient in routing of
ruses, h;rnng of personnel, etc. The result of this mzthed of financ-
ing may be an increasing inefficiency in expenditure with no appreciable
irorecase 1n service or safety. The second alternative is the approved
gggg_approach which is used by some states. Such a system required
a very specific set of standards which predict the ievel of expenditure
necessafy to finznce a particular program. For example, the alternctive
uk aecommend for neshapdrg the bus progham allocates fuinds on an efite-
Lency curve caieuiated. with the fwo determinants of cost pen pupdl and
SPALELTY. “Using each of these determinantes as an axis, a smooth curve
is charted. The amount of funds predicted by the curve becomes the )
arount per pupil whick is granted to each area for operaticn of its
rransportation system. The formula used is Y = axP, which defines a
curv2 ip which Y values are related to some power of the X value. This
curve is czlled a power curve-and establishes a line of besst fit frozdi/j
curvilinear relationship. The Y value represents the formula adjust
cost while X represents the density in square miles per transported
rupils jn each 4gency. We suggest the use of the agency as the admin-
istrative unit because it is small enough in both sguare miles and-
numpers of pupirls co reveal reasonably accurate data. Also, since
there are only eleven areas, the number of agencia&s involved will give
a more precise curvilinear relationship:

Th2 EFfficiency~Curve alternative is admipistrativell less complex and
Y ’

jure efficient than other alternatives. It takes costs inteo azcount
ard makes the all important sparsity a primary variable. The nature -
of Indian Schnols reguires the use of both sparsity and overall program
costs as dDasic standards. Other data necessary for the implementation
include tofal sguare miles for school served by buses, average daily
mempership transported, and total annual cost for transportation for
each school. The total annual cost of transportaticn includes all
cuarrens transportation costs for each agency. The average daily
membership of transported pupils transported at BIA exp2ase who live .one
mile or more from school, with the exception of handicappad children
who should be transpotrted roegardless of distanc2. The square mil2s of
ars: serred by traasporzaiion should ke determinad by subtracting tAe
Geea nok served from the total square miles of the agency, The den-
sity or sparsity 1s, of course, calculated by dividing the numbar of
transported puapils in average daily membership by the number of sguare
miles of urea served by transportation.

1) Recoanznd2d Progranm Allocation Standards for BIA Scacols: Robert
pavis Associa*es, Atlanta, Gevrgia, 30326; 1072. - .
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The transporiation cost greph is determined by using the average

cost per “day or cost per school year as the ordinate and the sparsity
as the abscissa. The cost effidienty curve is plotted from the pre-
dicted points of cost and sparsity as expected from a smooth curve.
Figure 1 below simulates the general pattern which may be observed from
plotting the curve. )

The curve when plotted with true data for the Choctaw schools should
1rdicate higher costs for the schools in the more sparsely populated
arcas. As the density increases the costs per pupil should diminish.
Each agency £§ all»tted funds based on its predicted curve value. If,
for example, thLe agency's point is above the line, then it can be assumed
that school ic not operating as efficiently as the other schools wiFH
similar spars:ty. The school is therefore allotted only the amount pre-
dicted by tha curve. On the other hand, if a school's point falls belc+
the line, then it can be assumed that it is extra-effigient, again the
amount allotted is the amount which falls on the line. - This plan rewards
for efficiency and penalizes for inefficiency. The standard of effic-
iency is established by the actual practice of all agencies. An inflation
factor is-built into the formula. Each year the curve will naturally
respond to inflation by gradually crawling upward; however, the movement
of the curve is controlléd by that which constitutes average efficient
practice among all the agencies. -

CONCLUSIONS :

(1) Students on the Chitimacha reservation are transported to
school via public school buses. These students are subjected
to a variety of remarks from the bus drivers which could imply
racial prejudice.

Recommendations: The Chitimacha School Board should meet with
Fhe hespective school boards of the suwvwounding communities,
discuss this concern and hopefully, neach a mutual understand-
ing to alleviate this problem.

(2) Conduct a cost/comparison, con .acting buses vs. GSA replace-
ment of afl Achool buses.

(3) Intensified wonkshop/training session gon bus drivers, includ-
ing do-Lt-yowrsels noutine maintenance fon buses. fex: Carcer
Fducatirn Moch.)

(4) Anvunge conferences with oﬂ@icialb of the State of Missis84ppi

costcorning Amproving and maintaining existing roads on the
entine nesenvation,

(5) Considerable: savings in the 1740 budget could be realized by
reducing the twenty-five GSA vehicles that are not utilized
effectively.
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FOOD SERVICES:

The evaluation team sampled the food served to the student body while
visiting Choctaw Central High School-on occasion. If, our aim in
education is in part to teach students acceptable behavior and manners
as weil as. provide them ‘with a balanced diet, it seems to this evalua-
tion team that the atmosphere within the dining area and the quality
and quantity of food should have a raal impact upon the basic objectives
of our educational system. Most dining areas in schools operated by

the Bureau of Indian Affairs leave something to be deisred when one con-
siders this is a "home-away=from-home" for large number.: of students,
consuming large quantities of food. FEach student enters the dining
area, approximately 540 times during the school year. Whatever the
ethnic kackground, or cultural group, the "home atmosphere" is con-
sideratly different than dining halls of the schools operated within

the educational system of the Bureau of Indian Affairs schools. Why
does the dining area have to be "blase? Why do students have to eat
their food rrom serving trays? Even in cafeterias throughout the

United Staces, foods are served in individual portions, the dishes

are placed upon the table, and the tray is immediately removed. Why

do the walls of the dining area have to be devoid of student art work
of various kinds, or piped in stereo music? Why do the architects design
the dish washing area in proximity to the dining area where those people

. who are still eating are disturbed by the banging and clanging of trays,

silveryara, pots, pahs, etc? How successful are the menus in relation

to the distribution of food supplies from the central warehouse? Could
the position ceilings be modified to eliminate student help and provide
job cpportunities for citizens of the community? Adults serving food
m&y be somewhat more considerate and conscientious concerning serving
individual portiocns than students who are concerned about finishing up
their detail ,as quickly as possible. Do administrator's provide oppor-
tunities for food service personnel to attend briefing sessions to learn
the latest "state of the art” in methods and techniques of preparing
foods in quantity? The team realizes it is an art in itself to prepare
foods 1n quantity and maintain a semblance of "home cooking" and a pride
in providing studeats with their daily dietary requirements. If boarding
schools provide a "home-away-from-home" then students should be given the
opportmnity of consumzng their daily food requ1rements in an atmosphere
that would resemble a "home—lzke" environment.

We realize that, in the case of Food Services, we have merely raised
more aquestionz  Cuk m:comendwtwn, thenedone, 48 that the cageteria
Ataggs answern fhese gaesdtions Lo theln own satisfaction and that of
thein students,

To this we add a small recommendation. The cooks should publish the
menu for alf students and teachens %o note the meal planning fon each day.

-
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VIII - CONMUNICATION .o

HOME-SCHOOL RELATIONS:

(2

Cammunication is a well-worn word. It means that people arz brought -
closer together in their purposes because ‘they understand each other
from what is said between them.. Many times\it's what is not s5aid

that cammyi:icates negatively. Our observatipns and information

search an this area should be of particular use to the teachers.

From informatior gathered by the questionnaire there is every indica-
tion that ther2 is not good communication between home and school.
Seventy-six pusrcent of the responses disagreed with the idea trat
there is a form of positive commnication among the population ser-
viced by the sciools. And yet, the students indicated in their
questLonnaire response that they were comfortable in expressing their
feelings to te=achers

When we consider that the level of academic accomplishment places the
m3jocity of the Indian community in the laboring class, there is
every indication that there may not be time, understanding or know-
ledge of how to communicate on the subject of academia.

Teachers May think they are communicating when in reality these
3ctiviéres may take on an air of directing. Educational communica-
tion 5 not an & a.m. to 4 p.m. situation. The teaching personnel
extricate thamsalves from the community and on that premiss zre not
Seen other than in their professional sstting.

We recommend that special efforts be made by the faculties and the
school boa:d Lo bring Zeachers and parents togethen in meetings fo
toll abowt the ideclogies and methods for accomplishing Lheir mutual
404is.  Amorg the alternatives to be considered in this wmatter are:
parent-teacher meetings, individual meetings of student counselors

and parents, sensitivity sessions for parents and teachers, parent-
teacher newsletters, teacher notices to parents (via students) on
learning activitics, parent-student-teacher forums and special stulent
council meetings with all #2achers.

- MORALE ! -
Morale is bigh or low according to the extent to which people feel
goed about what they are doing. Our conclusions and recommendations
about the morale in these schools as-a-whole are taken from tie
opinions and attitudes of the persons who shared their feelings with
us. '

1) CQ, Appendices D and E, Domain ¥#9, Questions 13,18,23,25,27 and 29.
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The student morale is high, even e:emplary in some of the upper
grades. Students are generally happy with what they are doing.

They are generally proud to be in a Choctaw or Chitimacha school

and they have a desire to improve through education.  Parents have

a good spirit and a good feeling about the schools. Morale is lower
among the teachers and lowest in the ranks of administration. We
have not made a judgement about the degree of high and low morale,
but only the comparison of four groups.

Indices we have identified for low morale among teachers are these:

(1) the tendency among many teachers to do only as much as
they have to do is due in great part to . . .

(2) the fact that a high rate of performance is not always .
recognized and often goes unrewarded. .

We necommend that administratons begin unnedm,td& to initiote a
dystem of recognition and neward for high competency in teaching
performance. )

This system will, of course, have to be pased on the creation of
teaching standards and techniques for recognizing their attainment
by observation. -

The low morale of administrators is due to a number of factors amony
which are these:

(1) Instability in the Bureau of Indian Affairs' central
administration. .

(2) Inability to out-live the difficulties which the past
years brought to the Choctaw education complex.

(3) Insecuritg in the face of the flexing muscles of the
tribal ofii:ials in this age of "self-determination.”

(4) Some incompetencies born of all of these.

(5) And the nature or the "in-breeding" of families in
official positions witnin the administration of the
Choctaw Agency.

—

These phenomena militate against an administration of individuals
who feel good about what they are doing. Our special report to the
client further delineates the alternatives available in modeling a
well-adjusted administration.

g7~




IX - PERSONNEL -

*

In this chapter we concern ourselves with two aspects of the most
important province of human resources; hiring practices and the
adequacy of teaching personnel for accreditation. '

The preliminarybinformation we received on these subjects indicated
at least some concern in\these matters. Our later information
pointed out serious problems, especially in the cycle for hiring.
Hopefully our suggestions here will be of assistance to the
decision-makers. :

HIRING-PRACTICES:

¥

The basic programs in the Agency are serviced by Civil Service

‘The Agency Office-feels that they are overstaffed with high

In the past the Choctaw Agency has had to depend on the 0ffice of
Teacher Recruitment (in Albuquerque) for the hiring of instructional
staff. Quite apart from any question of the reorganization of that
Central Office function, we find this process to have been cumber-
some and inefficient. We recommend that the Southeastern agencies
follow the trend being set in other_BIA areas to recruit and hire
the-staff for those agencies. This should allow for at least
these new advantages: (1) special attention to the particular
needs in filling positions due to a regional focus rather than

a National scope, (2) a bette. opportunity to encourage entry

into the education professions from the communities in the
Southeastern agencies, (3) less bureacracy and fewer steps for
processing the employment actions. '

personnel. Overlay programs utilize temporary personnel paid
for by government titled monies. At the present when a Civil
Service position becomes vacant, temporary personnel are put in
that position until such time that the hiring practices relating
to Indian preference can be negotiated. '

income teachers with Civil Service status which tends to disallow

or negate creative management with new programs. The agency personnel
office would like to replace some of the ''near retired" personnel .
with younger dynamic personalities at the Mississippi State salary
schedule which is very much lower than Civil Service scale.

We do not recommend the tendency to lower teacher wages in order
to solve the budgetary dilemmas of the Choctaw Agency. It is the
opinion of this evaluation team that the wage scales are justified,
in spite of the variance between Federal and Mississippi State
levels. The solution, in our opinion, is our recommendation that
all hiring be done on teacher-competency basis, well defined and
understood by candidates, whether Civil Service regulations

apply or not. The answer to the question of educational quality

is not in the
52
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lowering of present salaries. Quite the contrary is the case. The
rewards must be made in relation to the desired outcome. Likewise the
standards of performance must match the expected outcome, high quality
teaching. ‘

In a special report to the client entitled "the third dimension of

th.s evaluation” we have repeated this recommendation. To paraphrase it:
the 1jfrerence between the job standards and the actual performance of
an emplogyee is the critical area of derision-making for keeping or
releasing that person.

ADEQUAZY OF PERSCNNEL:

Here we choose to refer not only to adequacy in terms of qualifications,
but also to the numbers of instructional personnel. We found the tea-
chers to have been as well-prepared as we have found in other school
ysteqs. This is nut to say the members of this team are content with the
"sroducts” of tie university schools of education. This is not a decision
:r2a in which the client usually enters. Thus, we doubt he will be able
t0 have any major impact on that system which tends to mold persons into
one shape which they believe to be the "y.S.A. teacher." But it is worth’
‘repeating our heavy emphasis on the need for in-service train%gg in the
foregoing chapters in light of the complaint we register here.

5 -
Teachers in the Choctaw schools must meet Mississippi State requirements.
Accreditation \is therefore not the criterion of adequacy on which we base
our recommendation. We recommend that all teaching personnel be inter-
viewed concenning their grasp of and commitment to the philosophies and
policics a4 education in the Choctaw Mastan PLan.(2) pecisions as to their
._tness for work in the Choctaw and Chitimacha schools should be made on
vhis ground as well as on the basis of their past experience and paper
credentials.

In regard to the adequacy of teachers in numbers sufficient to fill the
reeds of the schools, we say this. Teacher loads could be more justly
distributed in some cases. This is a responsibility of the principals.
li~wever, every school will find itself staffed with a few "work horses"
capable of much more than.others. This should be expected, and rewards
should be arranged for these high performers. We have not made ene assess-
ment of teacher need on the basis of per-pupil ratios alone. (These are
pot out of line with national norms.) But we have tried to get an over-
view ot ceacher performance in making a recommendation on numbers. We
necommend that a teachen should not be asked to be nesponsible for mone
students than that teacher can instruct with individualized methods.

17 " Chapters III, IV, vI\
2) c¢f. Chapter 7IT
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shis will meun varying ratios, from one' teacher to another. Those
strong, talehted individuals who can competently perform in the above
§§'manne: with greater numbers should be adyanced in step and g;ade for it.

7h:s evaluation team has gained strong impressions of the teaching force

in these scliools. Being educators ourselves, we never cease to admire

t he dedication and search which we see evidenced in'most of thesé people. .
wecommented earlier that, as a group, ‘the instructional staff in these

: chools are "up tight", tense, worried and on edge. 'We believe that

micn, of the reasoms for this unfortunate situation Is due to the factors
outlined ir this chapter and the previous chapter on communication.

“
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- X - DORMITORIES

The special report.on the "Out-of-Classroom Activities" has been
nelayed due to the slowness of responses from the dormitory personnel.
we cannot justly faylt anyone in that delay. No one knows the pres-
surz which this deddlin®~@s imposed more than this evaluation team.

We are zrcatly indekted to ommitment of Mr. Vernon Shook in

wak:iny this portion of tHe~efudy for us, and to the efficiency with
+hich he promises to provide the results of trat study once the informa-
‘17m ha= been roceived and analyzed.

We refer the cluint to the previous findings recorded in our Preliminary
Pepors in irrendix C.(l)

. W - -

1) I'reliminory Regort, Chapter XI,
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1.

11.

We siuceraly suggest:

XI - RECOMMENDATIONS

That the superintendent initiate a planning conference to revise
educational philosophies . . . at least every other year.

Thut the Choctaw tribe and the agency meet to assign their annual
prrorities well ahead of the budget cycles down curve in order to N
place priorities for xpendzturea for the ensuing fiscal year.

Phat the Chootaw school organize a planning commission to provide
for the future needs of their populace in the form of a "master
olan." )

That the vear-round school be introduced on a volunteer basis at
Chootaw Central High School, with solid preparation, assessment,
crmrunication and evaluation procedures désigned in advance. }

That the principal client, Director of the Southeastern Agencies,
«repare a convincing argument in defense of the pupil-cost unit
system for the consideration of the Commissioner.

That immediazte attention be given to the repair of three school
plants and that master planning include a projection for needea
new facilities.

- 4: tko Choctaw School Board give serious cons.ideration to these

s .cortienlacions, since they will be the principal education planaers
for the Choctaw people.

r

14.t the Choctaw Agency formulate policy to implement Career Fducation
cuzriculum with the assistance of federal funds for this purpose.

r.at these schools recognize the importance of individualized instruc-
tion and acquire consultants to coordinate teacher training in it.

maat @ curriculum committee be organized and authorized to carry out
the soven areas 1ncluded in the curriculum province »f thir ¢vialuatsicn
L TS,
- /
¥
vhat o unified phonics reading program be introduced to all the
teacherz, one which is based on dialogue and a simplified formula

for deceding.

That the curriculum committee produce a gquality curriculum awide. ~
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Thad an 2nnual conference be held for instructors and adminis-

frators to air their differences and to agree on their strategiés,
* |

That the Mathematics curriculum be related to the career education

PTOJLams .

That tae Choctaw School Board and the BIA Agency design and employ
+/. 7+ internal ewvaluation as an extension of the present attempt,
making modifications and adding new foci as their needs demand.

tnclede | =ir philozophies and policies these subjects: career
cducaticr. cortinmation education and a posture on compulsory
educarion. i

T ‘force be organized to make a comprehensive

~
ing to the curriculum committee well before the

- N ’ .

L

ihz 35 moster teacher and that, in the smaller schools, this
role £ Lilled by the principal.
\\

That r2 7.z Ftart prooram be extended to every child in these
Yiwmisar; ol sr! Louisiana communities.
- \

AN

That Title I programs ihtegrate with the master plan and philosophy

ool - !
S N\

cwat H¥linqual education be gradually introduced in six Choctiw

=lomentary schools due tc the predominance of the native ianguage
ar the firct language of the majority.

Tha+ the cgrriculum committee should insist *hat Health Education
A rs introquox into the currf&g}um in all schools at all

“g
Jevels, «
~ \ .
- \
At me . orontaadon seminars for new teachers and in-service
truising prosczra ke designed for all teachers ta study &he Choctar

YL STESEN

[

N

-t gragra . o ressiaped and nade wore efficient by allocat~
Tnq funds wn an efficiency curve calculated with the two determinants
of cost=por~rupil and sparsity. .

Thot tood service staffs address She questions raised in this cvalua-
Flom b thedr satisTiotion ond that ofF rhe students.

~53-
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26. That special efforts be made by the faculties and the school board
to bring teachers and parents together in meetings to talk about
the ideologies and methods for accomplishing their mutual goals.

77. Thatv administrators begin immediately to initiate a system of
recognition and reward for high competency in teaching performance.

23. That the Southeastern Agencies follow the trend being set in other
5TA areas to recruit and hire the staff for those agencies.

J

9. That all hiring be done on a teacher-competency basis.

3¢. That all teaching personnel be interviewéd concerning their grasp
ot and comnitment to the. philosophies and policies of education in
the Choctaw Master Plan.

e
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POSTSCRIFT

{

“The evaluation tecam of Messrs. Rebert, Sward and Young are grateful to
a great number of highly professional men and women who assisted us.
Althougi they 2re in ne way raspoasible fox the precise manner in which
we have pensed tiheir advice, they are wortkhy of praise for any merit
which may be deemsd to kave come through over words. ‘ ’
The Local Choctaw Evaluation Committee h2s been ideally sincere and
cooperative from the start of this project.

Ours <ollaaguyes at the Irdian Education Rzsource Center have been sup-
rorcive, interested and involved in ways we couldn’t have anticipated.

The [rdian RZfzirs Data Cente'z" has been ricst responsive. All the people
we talked with and wrote to in the Choctaw and Caitimacha communities
have been unswervingiy honest and courtecus to us.

M\“/
The teachers of voung children in all the schools in this evaluation
have renewed cur convictions about our chosen profession.

To all of these vital participants we finish this report as we began
it, on the same note. We introduced this final report with commentary
on the concept of "survival.” We finish it with the beautiful but
Diting words of a poet about "education for survival’ and rationale
for this evaluation.

Telling lies to the young is wrong.

Proving to tham that lies are true is wrong.
Telling them that God's in his heaven

and alli's well with the world is wrong.

The youny know what you mean. The

young are people.

roll *hem the difficulties can't be counted,
and izt *712m see not only what will be

but sce with clarity these present timss.
Say obsraclas exist they must encounter,
socrow happens, herdship happens.

To hell with {t. Who never Knew

the price of happiness will noc b2 2izpu.
Forgive no @rror you recoynize,

it will repeat itgelf, increase,

and afrervards our pupdils y
will =2t forgzivo in us what we forzave.

Yextushenko




