& \‘ ' - o .
DO;U!BHT RESUBE, .\ - X A .

B 127 070 ° - | ke 009,3u7 L

% -~ . .. - Lo ] N \
AUTHQR ~ | smith, Kevin Burt 2 ’ ‘ Cee e ’
TITLE a . The Fcrmulatloq of Educatlonal Plans. @n Analysls of . ’
&, . ' White Adolescent Males and Females in ‘Rural, ’ oL
v -t Lotisiana, ~ L
INS@I;UTiON éoulslana State Univ,, Baton Rouge., Agrlcultural CoL ,
R - periment Statiom X §. ’
,SPOYS AGENCY . Cogpe:atlve Mate Research Serv1ce (DOAy Wash1ngton,ﬂ
REPORT NO . LAES-1231R; USDAY(CSRS)-~ 5= 81 } ° .
. PUB DATE.. May 76 . . <7
‘. NOTE ‘ 140p.; MHA Thesls, Loulslana State Unlver51ty . -
. ) ¢ ﬁ . ' " -
. EDRS PRICE ° MF-$0.83 HC-$7.35 Plus PoStage. - L, © ., ‘ N
DﬁSCRIPTORS *Academic Asplratlon, *Caucasian Students;'Crltlcal '

. Path Method; *Famllq Plannlng- Females; High School
! . Students; Literature Reyiews; HMales;. Marital Status;
O ' Masters Theses; Mddels; Parent Influénce; Peer
Relationship; Research Methodology; *Rural Youth;
Social Background; *Soc1oeconom1c»Influences- Teacher
Influence - . . )

L

IDENTIFIERS - *Louisiana . B : ‘ N

ABSTRACT I o
. . A theoretlcal rpdel based on path analytlc loglc was
used to examine the relative influences of social origyin and .
significant other influences on marital,’ fertlllty, and educatlonal T
‘plans. Parents' '‘education and the major famlly incope-earner's
occ patlon were used as measures of social origin; perceivel
en ouragement by parents, teachers, counselors, and friends to attend
. . college and clcse friends. college plans were “included as measures of
significant other influence. The effect 6f sex on the formation of
¢ducational plans was ascertained through a set of dummy, variables. A
‘ ;oportsonate, stratlfied, random.cluster sample 6f 301 white high
scho 'l seniors’in rural Louisiana was used. Zero-order, first-order
. partial and multiple correlations of marital and fertlllty plans with
. educational plans were ‘also computed for the total sample' and each
. 'sex separately. Some-findings were: statistically significant
. influence# were produced by perceived parental and friends'
.- encouragement and close friends' college .plans; ‘'sex did pot' have 6‘
=] significant influence on educational plans, but had a notable effect
.~ on paren@al engouragenment and marital and fertility plans; the
. relathnshlp bdtween marital and educatiohnal plans was significant;
,and a strong positive assoc¢iation between marital and educational
{ plans for females cgntrasted with a significant inverse relatlonshlp
~ between these varla les for males..(Author/NQ) ' J ' . ;
i ° i i e .
L . / T o ' ' 0_‘ } . .‘

L)

. scuments lacquked by ERIC include many informal unpublished materia!s not available from other sources, ERIC makes every l
ef"rt tz -tlain ‘the best tcpy available. Nevertheless, items of marginal teproducibility are often encountered and this affects the 1

. Qualty =f ‘the micrcfiche and hardcopy reproductions ERIC makes available via the ERIC Document Reproduction Service (EDRS).

;E.hDPS ;isn i;t respensible for the quality gf the ogiginal document Reprodugtions supplied by EDRS are the best that can be made from .
e ori .

.. A\

. L. .~ . . . A /

. . . . . . . - . i




+

e

ED127070

S |
N ' ' HNee)]

T EBES . T

\

4

. ' LA ﬁ*é « , ‘ v \ o .
AD G EL . S
TR e . AT a '
. . / “ ’ ' : O
B O LI RS e
bbkb /f‘ TN " .o ' o
3 *. ) [y ' ' . ~
SN, Coe s
* Y ‘1 < ’ - *
. ‘¢ . ’, < »
: THE FORMULATION OF EDUCATIQNAL PLANS: AN ANALYSIS/OF WHITE
» ADOLESCENT MALES AND FEMALES IN RURAL LOUISIANA ’
' ' \ A
A9 ‘: ) . >
Y .. . H EALTH, )
L U o b WELFAYE ' ;
R ""'O"AU"““UYEK‘ ) 2 ‘
. <, EDUCATION L, . -
PRO-*
e cemmen ST
THE PERSON OR 9%»:&‘32’53“&%‘3; . -
. ;:L':GgéTogo:J%?SECVESSAMLV REPREF-
SENT OFFICIAL NATIONAL INSTITUTE O
' £OUCATION POSITION QR POLIKY
v . " «
. ‘ A Thesis ' o '
* / v e “ . 7 » ‘ .‘
¢ v Y
Submitted tp the Graduate Faculty of the
Louisiana State Uriversity and St R
. Agricultural and Mechanical-College o s
in partial’ fulfillment of the .
. >, .reqhirementg for the degree of : .
N . . Magter of Arts .
-\ in ¥ . ‘v .
- . * ' »
‘ The Depaftment of-Sociology ' °
o e e
» //n. : .
» * ' ¥ » -
LN . / f' . .
} ] \: .
K LN ! -
' j/‘ /_ '
’ " » .a.," . ./ "
- . | " .
. * " ,
. by - AT B

Kevin Burt Smith-

*« .. B.S. iekdﬁ:A&M University, 1974
' .. May, 1976

’.

L]

i s o - .
VA Pt s 4, gow s S e £,
. . ) I
« -
»
v
»
.
—
-
.

«

(o3

R O




-

N sy ’ . .

R . »)ACKNOWLEDGMENTS R o .

) /. - LT . OO
d - \ R . - ‘ . ) N \

',{ . I am-deeply indepted to many people who have contributed to the

9’ \ . . . . © . "
\\ completion of this thesis The.support that I‘have received has been = .

o . overwhelming. Foremost I would like to express my sincere thanks. o =

- .

’ " ta my examining commfttee. I.am especially grateful to my chairman, ¢
v Prpfessor Alvin L. Berfrand, who'despite an overburdening schedule °

has provided excellent guidance and advice. A specidl thanks has to

bé extended to Dr. George W. Ohlendorf, who has ndt only influenced
_my work, .but has also guided me thrpughout my graduate program. ., 0 .
s - Additionally; T want ‘to acknowledge Dr. William W. Falk for his help—-,

L.

%

PR ful comments and ingights and Professor Quentin A. L. Jenkins for his.

' . | counseling and‘instruction. Lastly, I am’ appreciative to Dr. Perry H.

R}
. -

'Prestholdt, my minor prqfessor, for his assistance. ) ;", ¢

'
« H

» . f‘woulﬂ also like to take fhe oppbrtunity to thank Dr. Arthur G.. .

\ " Cosby and Dr. J Steven Picou for the aSsistance ‘that they have ) v
[ ‘ ‘

provided me in my graduate caréer. Additionally, I am indebted to.’

.

- o

. | Mrs. Brenda Altazan and’ Mrs. Sandra Stokley for their typing and

. to the Louisigna Agriculkubal Expeximent Station for their financial

- e l; . . }

supporg. Also, I‘would like to thank Hatvey J Kaye, Gary M. Stqkley, e

o . 3
h g 4 k 4 ' ~ '

+-Stephen E. Doeren and my other fellow graduate students for their ".5 . o

' ' ot \ .0.‘ .7 e - N ' ,. ‘n"/-u' .‘.
concexn ‘and adwice. ) T . , . o S

T ? ‘ €« . B |
.~ ’ Finally, two special acknowledgments must be extended First I - v

E
Gr

. ) . am grateful to myrparents and family ‘for thei: unending‘interest and _ ;

,' “support. Lastly,,and most importantly, [ would like to thank my ‘wife,
. Chdnda.‘ Without her, this thesis would have never existed This thesis P
D

L ") . ' )

% e . w0

. . 1 . o

*'1s dedicated to her with love. , ' .
] . i .

L4 , . .




. “ . ' = . y
t ¢ L)
1 = : I 4 i ‘
) s N
' { B ‘ _ '
_ . e . . N

. Is - J ¢ "
K s c- -~ = ' -

“ ) e R RS -

. I~ \ \
'

* ' h v . © : f
’ - . ’ Fan -
. ) . ) B . PAGE, N
CHAPTER I. INTRODUCTION, . o v ¢ ¢ o o g o-s oo o o vu 717 7 vy 0 000
The Problem . . . + % ¢ . . s P S S N T
- B ) -
» . -~ ¢ N s ‘ s N
Purpose and Significance of the Study . . . . ..". . 1-&
S »  Order and Content of the Chpaters . . " .'._. e e e T2 ' . !
‘TCH‘APTER II. THEORETIEAL FRAMEWORK: A SYSTEMS APPROACH . ° ., C
v TO THE FORMATION OF EDUCATIONAL PLANS. /. o v o v s oy 5 : .
A Brief Overview of Systems Theory ﬁl: 2 "’. .
. . . s ¥
. 3 ‘ . - »
‘ A Theoretical Framework for the. Study of = - W -t ]
S , Educational Plans . , . . . . .eoh . ool o 9 \ - ,
”» . . . ot S
, Anteéedent .Structural Faetors (Inputs) s . . . . . 11,
? - A ! ) - . . R -
. » ”Intbrvening Meehanisms éTﬁrobéhpdté). B I 1
Output and Interaction with Other Mopen” _ ' " ,
Systems T I T P TR ' I
- Methodological Considerations of the Theoretlcal U . .
Framework L T T N T c ‘ .

] ‘s P

( .
CHAPTER LII. REVIEW OF EXISTING MODELS OF THE . L
-, .. FORMULATION OF .EDUCATIONAL, PLANS' . FToee e e el 002200 e i ’

T ¢ o. 3 MR , : -:‘ X * - " N ’ ., 2 ,“.') - i
N Mbdels of Educational Plans v o« v v o ¢ o o & o' 4 0.0 20
. L .’ . Y ' . -
“ - - 0 . ST e . i . <
2 : The Sewell and Sﬁah Model’. . . . :‘s e .. 20 S
) .. I Y <

-t
N
U

(7% The Miisconsin \Model“ B

‘ TheBayerModél.'.:........f’.‘;._.‘... .29
~ . . \ ' R - : .
' e *The Wbelfel and Haller Model S e e 327 )
. ! y

_ The Picou ‘and Carter Model R ¢ B

A . <A éystems Model for the Study bf Educational Plans . 37 ) S ,




s o B o . \ - . - i e e \ TS e
e - . ¢ -t : e *
Y » A * = 1 4 "
» - R . . o A)
] . = '
% RN - Y
.-\ ’ Nov > ’
. . N 4 . .
. v .. . PAGE .
. . . - . 7 ) .
i CHAP‘I;ER IV REVIEW OF EMPI‘RICAL LITERATURE ON - THE' T ) . LI
RELATIONSHIP BE’PWEEN SEX AND THE FQRMATION OF EDUCATIONAL ‘
PIANS S e e e e e e e e e e e , Ttoe e e s s e 4 et !&0 K -
v ° ' \ - . ' ' A
Social brigin and the Formation of Educational Plans’». 40 \
-" e ~,
'/_ ‘Significant Other Influeﬁce and the F rmation of
Educational Plans =", . » . . i‘ e e e 45
» - o . .
. . Marital and Fertility Plans and the Formation of .o - )
» Educational Plans . .30 70 070 00 0 w0 0w ... 48 - )
{I v '. . ! . N ' l .
‘ Hypotheses .« s :’ e e o 4 e e .o.\ o o Je 4 e e o o e se . ‘49 . )
N ' /‘ - ) B : l.’
. " CHAPTER V. METHODS AND PROCEI)URES( , 52
A ; / ., . I\/ \ - o ',.
5 The Sample et e e e e s e +-52
g Oﬁerationalizaticn of the Variahl_es e . 54
o So.c‘i,al.Origin, Variables . . . . W, q + oFu o 54 ",
S T ¢ )
"7 Significant Other Influence Variables® . . . . s 55 S
. ) ° - N . . \. . .
) Marital, FertYlity and Educatiohal Plans . . .- . 56
K cee . Y. 59
= " The 'T 'hnique ef Path, AnaLysis Se e e e e e .—,‘~"59'i3 e .
o0 . Techniques for Assessing the Effect of- Sex ce e 62 ‘¢
,CHAl’TER VI. ANALYSIS AND INTERPEETATION--PART 1 65 - .
" . Analysis of the Modef of “the Formation of Educatieﬁal ’ ¢
I *  Plans fox: Ma"les e ete e e e e el 657 .
5 o - \ ’ . : . l éls a o .
Social Origin and Significant ‘othér Influgnce . . 65 3 )
:’ 4 ’ -
S . -Social Origip, Significant Other Influence and - f .
> . ’Educational Plans & 2 . v v v 4 v e 0. ,r N 1]
. Col ) ) . 41 r’l{“ ’ ’ » N s
7 > oy Social Q}'igin, Significant Other Influence and v L
. .~ HMarital and Fent:ility Plans . . . i, . .,. . 73 y
. h) Sy ? .
N Marital Plans, Fertility Plans and Educationa‘l , A
K . Plans . B T T P 74 ~I
}) . . s A , . 5 - . o
[N ) 1 'C' - ) - y ’ . /é'/,"""’ ,',1
. 1 L iV ,,". ’ , ’ "(a:':‘ .
L) 'Q . “
. ) ' ¢ ' ~ ‘ . " ‘,J.l

N~

ot




A

N

(=CHAPTER;x;I. ANALYSIS AND INTERPRETATION*-PART IT... .. '89

N ’Compérisons of Distributdons of the Dependent

J

- Social O&igin, Significant Other Influence~and I e

QHAPTER VITII. SUMMARY AND TMPLICATIONS . . + - . . .. . CRO .

. .
~ . . [~ « ¢ N . [ ~
I . ‘
APPENDIX A QUESTZONNAIRE ITEMS USED . ... " . . . . . A 124 -
A . ’ . .
> ) " "‘ . . itl . r %
VITA & o o v e o eiiie o e o oo o o o a'n’e o o By 129 :
\ . 2 g
. - .’
! L i . g;‘ .- ,
» .
! - .
» . ) 4 ,
’t . ' o A} [y !
. - P ! i - -
¢ o : . :
. ¢ ¢ ‘ R
.
N s ‘ < “a,
s
" 4 ,\' ’ 4 ’
‘ " [ < {\ O
- B . \ ) PR
5 £ v 'y . 1 Al )' L4 R
”~ ‘ . s )
- , v . « ! '
' L f . . ‘ . N I LR
. y . ¥ ' *
‘ » ’ .‘ b . g I v
' 7 ‘ .
‘ ' . N o
" . ) . \ . . . - . R N . . L
v T o ‘

Analysis of tbe Moﬂel of the Formation of v )
" Educational PlanS'for Females . « « v o «"0e 2 « o « .~ 18

.
4 » L]

s Soc1al Origin and Significant Other Influence ... 78

.lEducational Plans T R - 4

. ' e . ) o
Social Origin, Significant Other Influence and . e
Marital and Fertility, Plans % ,».v . . . . . . v .. 85 '
' ‘. .

Marital Planms, Fertility Plans and Educational |
Plans e - [

PAd .~ ~ .
.~ .. '
4 N © .

’ .
.

Variables in the Model of the Formation of c s S ©od
Educational Flans e e e T e e e e e e e e e e e e . -89 .

The Effect of Sex on the Formation of Educational - S R
Plans T S {4 § ’

.

' - .
- . [}
L T ! e ‘ N * . ')
- - . >

Smary :. o K 0’;.‘3 ‘o..‘/o e s o o o o: ",o e 8 s o o 106:" ' .y
~ . ; .t N .
- L e "- . o LT . . ' 5 ‘\ N . i o,
Ioplications . . g /v v vTpe e e e T 16 ¢ CoF ot

.




4 «

.* TABLE L L :

v for a Re

LIST OF TABLES S
o .

*
LY

1 Summary of Several Existing Models of Educational
° Plans and the. Variables Examined, .

2 . Summary of Selected Empirical Literature on Sex and

ad

) the Formation of Edgcational Plans by Variables in the
\k_"’*—N\\~\£roposed Model . . . ... B
_. .o . 1!

Y

‘-3 Zero—Order Correlations, Means and Standard Deviations
of Variables in a Recursive Mddel of the Formation’ of
Educational Plansg:

4 Standardized Regression Coefficients, Coefficlents of ©

Determination and Residuals for a Recursive Model of
the Formation of Educational Plans: Mal%s (N=143)

5 Reduced
rsive Model of the Formation of Educatiohal
Plans gales (N=143) .

.
."".-'. .......

6 Zero-Order, First—Order Partial and Multiple Correla-.
tions Betweeh Marital Plans, Fertility Plans and. .

Educational Plans by Sex of the Respoﬁdent .

-7 Correlated Residual Effects for a RecursiVe Model of
the Formation of Educational PIans Males (N-l43)

-

8 Zero-Order Correlations, Meana and.Standard Deg}ations
. of Variables in a Recursive Model *of the\Formation of
'Educational Plins: Females (N-158) R B DO a_.

"9 Standardized Regression Coefficiehts, Coefficients of.

) Determination and Residualg-for a Recursive Model of the
: Formation of Educational Plans~

Females (N=158)

lO Reduced Form Coefficients in Standard Form for a |
Recursive Model of the Formation of Educatﬁonal Plans.
Females (N=158) . :,. c e e ;.. . e e e .

* - ¢

’

‘,ll Correlated Residuals Effeots fqn a Recursive Model of
" the Formation of Educational Plans Females (N=158) .
0 .“- AR B
'a12 Perceivéd Parental Encouragbment to Attend College by “
‘Sex of .the Respondent Pencentages and-Frequencies ’

-

13 Perceived Teachers Encouragement~to Attend Callege
c by Sex .¢f .the Respondent Percentages and Frequencies
. (in parentheses) B I TR

Males (N=143). . , « o,0 v vue % o &

orm Regressign Coefficients in $tandard Form .

(in parenthéses) ',z B S

. 9 68 * '-?\4l i

> v N
M P N

' et .
. ST LT .

/ '
.
'

C‘o




TABLE R - . PAGE 2

' .
.
.

14. Perceived Guidance Counselor's Encouragement to )
Attend«College by Sex of the Respondent Percentages ) .
and Frequencies (in parentheses) . . . . . . .". "% . . 93 »

< ! . r.. ’ , : e

15 Perceived Friends' Encouragement to Attend College_ by ' & .

Sex of the Respondent Percentages and.Frequencies ) ’
& (in parentheses) . s

3 ’ - o <
16 Qlose Friends' College Plaasvby Sex of the L
N o Respondent: Percentagels and Frequencies (in paren-

B - Y- - YA S A 1 T ' P

o .w ' . . ) . . .' ) ). - i , v.’.x!‘ ‘ \
17 Marital Plans (Desired Age at Marriage) by Sex of the - R '
Respondent Percentages &nd Frequencigs' (in paren- -
stheses) . . .. .. ;.. e e e e e e e e e e e e e 9T .

.
v,

A

Y 18 Pertil}ty Plans (Desired Number of Children) by ‘Sex of . S
the Respondent Percentages and Frequenties (1n : ‘ ' o
LN ‘parentheses) . & S . v . 4 e e e e v e e e e e e e .99 . '

+ A 2 v . N »

19 Educational Plans by Sex of the\Respondent; . Percent-~
. . ages and Frequenties (in parentheges) . .. . ... . 1:00. -
. ‘20 Zero-Order Correlations, Means and Standa$d Devia- oL
. tions of Variables inm a Recursive Model of the’
*Formation of Educational Plans: Total (N=301) . ¢ +-102
21 Standardized Regtession Coefficients, Coefflcients of o o
/ Detérmination and Residuals for a:Recursive Model.of _ >
the Effect of Sex on the Formation of Educational )
Plans:” Total (NhSOl) e K0k
22 ‘Redueed Form. Coeff,icients in St‘andard Form for a
. ' . Recursive Model of the Effect,of Sex on the Formation
' \ ‘of Education Planﬁ' Total- (N=301) B A S K1Y v

1
-

23 %pmmary Table of Comparisons Between»the Sexes . . . . 113, .

’

’ o ”'\v ‘o \




J

.
\]

. \ &
.. ! ) . '_ .‘ 'é:"
- {
4 ¢ 1}
{
s o ‘ , NN
. LIST OF FIGURES™ ' ~ . ¢
FIGWRE - . T
1. A Systems Framework of the Formation ef Educational
Plans e cN . .é.
2  'The Sewell and Shah Model ‘of the Formation of |\
. Oollege Plans . e e e .
\ » .
3  The "Wisconsin Model" of Level of Educational
Aspiration Formation e e e e e e e e s +
4  The Bayer Model of the Formation of Educational
g’ Aspirations e e sl e e e e e e e e e .
9

7

The Woelfel and Haller Model of thé Fotmation of
ducational Aspirations ot e e e e e

e Picou and Carter;Model of the Formation of
ducational Aspirations’. . . . . . . . . ...

~ Causal Diagram of a Recursive Systems Model for

. Estimating the Effects of-Social Origin and Signifi-

cant Other Influence on Marital Plans,. Fertility
Plans and Educational Plans . .,. ..

L] ' ¥

PAGE

e
A

10

. 27

30"

34"




-
el

n a & ) - . .’ P
N ' ABSTRACT
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This thesis reports Znsthe effect of sex on the formation of

educational plans. A theoreticaleodel based on path anhlyticslogicﬁ

was used to examine the relative influences of social origin and !
- [N

¢

significant other influences on marital plans,vfertility plans and

LY

educational plans. Father's education, mother's education and the . g

major family income-earner's occupation were used as measures of social

: origin, while perceived encouragement by parents, teachers, guidance

Rounselors and friends to attend college, along with close‘friends'

-
.

.college plans were included as measures of significant other influence.

/—“"‘"‘ ¢

Additionally,,the effect of sex was ascertained through a set of dummy

IS

variables. A proportionate, stratified random cluster sample of 301
white high school seniors in rural Louisfana constituted the sample

Besides obtaining path’ coefficients for the hypothesized relationships, ;

zero—order, firgt- order part}al and multiple correlations of marital

)

and fertility plans with educatienal plans were also computed for the

1

total- sample and each sex separately. For the total sample, over 304

of the variance in edUcational plans was accounted for by the social

v

~origin and signifiéant other influence ‘variables. Statistically ‘

significant influbnces were produced by perceived parental encourage-

ment,, perceived’friends encouragement and close friends' college
ﬁ : -
plans. ' While sex dfd not have a significant influence on educational

*

p1ans, it hHad a notable effect on parental encouragement asuwell as on

Imarital and fertility plans.” Although the relationship between

fertility plans and educational plans was triyial, the relationship

=
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INTRODUCTION. - 3

W ) ‘ ¢ R . s ! * . ' y . ':. ¢
’ ... _ The Problem - e N P ;
. Among the”distinguishing features of American society are‘groth
in the number and distribntion of high status, occupéGions,'increased
/I
educational prerequisites to’ attain these jobs and greater availability .

of education for both sexes (Krauss, 1964:867). Given that success . *

is a dominant value of the society,izouth are encouraged to develop

Ieducatiohal p1ans which are compatible with upward social mobility.

Since these plans are quite complex, they must be viewed in a broad
context to grasp an understanding of their formation., Although numer-
»,

ous inquiries have been made,into the antecedents of educational

\ .
p}§;3 no Gumulative theoretical framework exdsté within which to ) .
) organize ‘the amalgam of factors which have been found to be associated .

~ ’ 1

“with these p1ans. _Furthermore, the relationship of sex to the process

of formulating educational plang has not been sufficiently investigated.

MAny direct sex comparisons which have characterizéd the previéus

-

research are. statistically problematic, explaining why an understanding

t - T

of gexedifferences in this process is wtill unclear. ‘- * . '
- <. NG S
AT o Purpose and Significance of the Studx ’

-

,
1o ) . 5. \

i ] " - , ’
.

‘ - . )
- .
A N [ o

This research was done with the intent of rectifying the above

o~ » n

1imitations by (1) applying ‘a theoretical framework based ona - \<\

n , \ C - ‘ N
general eystems approach to the formation of eddbatidnal plaps and . /%bo
- [N <

. . N ¥
k] b~ : . 12 < K : ’ « l
. o Al b o . . - Iel . o .
: . . ’ : -' .. )
f - B
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. , . . , R .. ’ ,.'- ) . ‘/ .f
(2) developing a more inclusive, theoretical todel of the fofhxaz%:ion of * '
) i ) . ' =. ¥ ‘ . e
educational plans and utilizing it to 'assess the effects of sex on * . / .

- . . s

: v . P
resses the relationship

this process Specifically, ‘the model

~ ¥
(desired age at marriage) fertility plans (desired number of. A ’
’ . -~ - ’ s
children) and educational plans. S’§¢ is uti.lized as_an independe;&t A L
§ variable to /investigate whether male and fema'le youth 'iffer‘éntiz}gly T
* '_or'mu te these pla‘ns Y S, ) e, “,- -

' RN will, also add to the comprehensiveness of thi$§ res rch domain by
. . Coe R .

4 . ) .
) In addition, the #udy will oontribute t:o the research which Wwses

causal models to show the influence of sex on educational plaps ‘A
N 1 )

‘ final element of this research which enhances 1ts significance is

:"..

the,rux:al sample studied A gn?ater e;nphasis on this Segment of the
population has emerged in’ recent years and this study is intended /

v e add to this growing,body of ‘knowledge.

”
. , Y
N . . IE . /4‘/ B

- c - Ve Order -and Content of the Chapters
A" theoteti;c'a'lll 'f'ramework Pased' .on"hystéms theory is pl esented
¥ in Chapter IL Systems 'theor}g provides a. viable framework and a,
oo xlogical rationale for understanding the co[plexi es involved in . v’. o

\k is utilized to i \i

\ . T
oo 13 L ¢
! . ] R » T . v . - . ‘ y

~

N

" the formation of_educational plans. This framewo
[ R i ,

L1




V- 2 ’ . ) 3 / K
' \ " 3 ,‘"
. - b . ” . ‘ . /
/ ' s . . /
'organize a set of'poncepts that will be used to kvaluydte several - ,' - )

. ‘previously developéd models of.educational plans.and'to guide the

¢ . é B -

.- formation of a more inclusive theorétical model, which 1is empirically

~ s . -
’ N . ' . Il

tested . . P . : .
In the third>chaptér, several extant models of.educationalpplans
el are reviewed. The main purpose of this chapter is to show the ' ~

direction that previous research on this topic has followed !?articu—

£

lar emphasts is placed on thé variables employed and.the logic under-

. lying their use as well. as the;contribution of the model to existing

-e

‘ S o, 7 .
knowledge. The theoretical model being-tested in this’study is then
presented. e ' ’ ' .
2 . v o

{.Previons empirical liteérature on sex differences in educational "

plans ahd their antecedents are reviewed in Chapter IV so that a

baseline for comparisons will be available. The specific variables,}

congidered in the review are social origin, significant other

y influencey marital plans, fertility plans and educétional plans
'!g_ Methods and prpcedures are presented in tfie fifth chapter. . f’
$ This includes info ation on the data being uti{ized, theloperatioqal )
definitions of the variables and the analytical»techniques employed.

" The analysis is initiated in Chapter VI by testing the proposed L a;
model for, males and females separately These findings deal with

the sex—specific aspects of the process which are operative in the
s f ” A - *

f . .
- formation of e ucational plans. The direct and indirect effects of e

. “sex on this pracess are examined in the seventh chapter so” that d

A iy »
, .

. . . inferences can be imade about the dynamics involyed in differential

<
. ! . ]

.o outcomes between males and females, - o : - 9
. »

B o Sid4 o T

. N .
‘ . . . . .

. R . / - ’ . ' , ;

c . . P ' . . ‘
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Summary and implications o.‘; -the study are given in the final
chapter (VIII)., Limitations ‘of this study and suggestions for
'furthgr research are also provided. - '
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approach (Parsons, 1951; Buckley, 1967; Berrie

o . ' CHAPTER II

N e e )
THEORETICAL FRAMEWORK. A SYS APP ACH TO THE
FORMATION OF EDUCATIO

The pérpose of this chapter is to set the stage for subgequent

T —— e W

[y

and their”antecedents. The theoretical framework utilized draws |

heavily from what has been labeled a general to_ modern) systems /

1968; Bertrand, 1972;
Falk, 1975) qucational plans, if o
!

. 4

formation, can' be viewed as .the outcom of a processual flow through

()
5 1

a complex of components or factors directly related in'a causal net-_

~

work,.such that each component is related to at least some others in
| »
a-more or less staBle\fashion within any particular period of time

(cf Buckley, 1967 Berrien, 1968). ff

v : ) g

i* A Brief Overview of Systems Theory

The processual'flow.involYed in the development of educational .

. .‘4"
o S

plans relates the inuiviéual'to cultural ‘and societal elements which

hold dmportant consequences |for the integration and maintenance of

3
w

a society. (Parsons (1951) cnvisions‘thia relationship in a hierarchical

arrangement such that cultuﬁal elements (value orientations)circum~

scribe or limit the range of societal elenents (nérmative standards, ag'

;rPnslated into expectations on actors playing roles) which‘in turn’

P .

-

- ,
v
. - *w \ *
. - .. l ' L.
R S s, v
. s . . ) \ .

-

N




.. :limit 'the decision-making process of the individual (at the personality

level), A definite informational flow becomes readily apparent in* is

- ‘ ~ hierarchy of systemic components. Another readily apparent cons¥déera-*

i‘.’ tion stemming from this, hierarfhy is man s relationship ‘to his culture

' N and society. !Micro analyses of a systems nature are.forced to consider
the "whole" in understanding the’development.of a single'part. The

individual component or the personality level will be the focus of *,

much of the following discussion because it is here that goal-attain-
4 . * \‘ 3
ment (i.e., education) becomes a functional requisite for sociepal

"integratﬂon and goal plans are reflective of this function (cf, Parsons,

N

1951; 19665 1972). . : ’ o

P4

Diverging from general systems terminology briefly, a crucialﬁ

3 P '

element to consider in the study of educational plans is the relation-

b ~ 4

ship of the individual to culture and society as maniféested in the
. . P ) n

.« ' development of a per"sonality.1 -On an individual basis, personality

kg

» ’ 5 .
can be viewed as the sum-total of persbnal attributes including

>
r

both biological and psychological characteristics (Bertrand, 1972553,
Dissecting this definition, two types of factors can be delimited as

. . | instrumental in the formation of a personality, those that ar‘

St <

biological and thus external to the individual's immediate corftrol

Al

and those which are psfchological and thus developmental and dynamic

']

. - ¢ PR . ! ‘ .
. in nature.. Neither exists without the other. Innate differghces

£ -
S ; - . . . ‘
) .
.

ﬁ@? . ;By personality, I ant now referring to individual qualities
and not to the common Parsonian usage, which will henceforth be
referred, to as personality level. Of course, an intimate'.degree of .
correspondence exists betweenlthe two doncepts. ' e ,

.
. Lo * . . ’ %
- ' N M ) Fl

1Y
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factors which are particular to the individual,yet infused with ' ; ‘ o /

structural significance ‘(Bertrand, 1975 7) These'factors lihe'\ /';. :‘v. SR
* the biological factors, Serve' ah input function for the system by ; ; T

providing informa:ion relevant to personality development. Accord ngl; .

to Bertrand (1972), situational variables are those environmental ’

conditions&over whichithe individual has little or no control. }ese"k

. norms, which when translated into expectations, hold éonsiderable w

s “e .
g ey . ..

such as rabe, sex and innate capability are examples of iological

L) S,
»

factors (Parsons, 1951 423 Bertrand 1972 7) + For the [sake bf this T
rand, =

discussidn, ong' s self conception is an example of a ps chological
. [y ' . »
factor. - The self concept is a learned product and as‘such relies

LIRS
‘

heavily on an informational flow.,

. Although relating to a spec&fic individual the two aspects of

-
‘ '

the,personality are markedly different yet crucially interrelated. v

| \ v . /,
The' biological factors, in essence, exert an influence on the psycho-

e

logical aspect because biological attributes serve fo

‘4

(Woelfel and Haller, 1971) the individual into socially meaningful

groups QParsons, 1951) Ihese'social groups are external to the

/categorize

<

individual and are constrained b;,culxural aqd.societal values and

i

It would be naive to suggest that structural constraints end
&fth biologically determined'categories.. Although not an immediate

\

ﬁart ofkthe personaLity, situational variables are another set of

}

3
"

Vo T

/ i 1

variables include economic, political, geographic, religious .an

18 R :

: relevance for pe onality z' £ self concept) development. The role ,
{7 B, \ ‘ ' '
L expectations, fsr example, concerning females may be highly influential ‘?
for subsequent gelf conceptions arjd gogl attaingéht ot ) -«'_ ,‘ o0,
R . ' o . Voo
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L R g N e/ - '\ . .
- . : .family aspects pf each/individual life (Bertrand, 1972:7). Consider, “ i - :
f.- L N for example, the struﬁtural meaning and expectations conveyed by the S 5
o E 'eocial class background of .a youth on the development of his?her per?Ln- j .
| l lity -, ‘ ) o [‘ o~ -\ ; Y ‘ - - J

] - /
Socialization provides the necessary link between the structural

&

information .and the development of a personality (Parsons, 1966 12).

. ' [

‘ This link cannot _be overemphasized As mentioned previously, the . 3

psychological aspect of - personality is learned through social interac-

. tiou«and as such does not exist apart from'socialization. " The ascribed

. “e

: meaningvattached to biological and situational attributes is trans-

mitted _through- socialization‘processes. George Herbert Mead (1934). IR _'

-

’,
v -

RN °extends this line* of thinking to the conclusion that a "gelf" does . 1 o :
R net exist until society creates one. _The norms and expectations . )

’ ¢ ’

associated with social categories temper the socialization processes

-

L f
' Y as well as the type-of relationships dhvolved

“7
. @ af” . A ¢ -

But obviously, socializatiod{is a multifarious process invoiving \
S .a number “of - variables, “and therefore, no two personalities are f " -

' by s { .
. N\ . o
o identical (cf Bertrand 1972 7) Although individual variation does . ‘]

ocCur, socialization nevertheless corresponds quite closely to . " . "'4°K
( ) - \
structural information about the individual and his/her situational

-~

cqﬁtektk, - . ’ - k3 < ) '
‘ . I e G ‘. ' S ) . T - ' ‘
o A logical consequence of developing a self concept is}an < ‘ ‘ . ¢
individual s perception of real;‘.ty (Falk, 1975) Given the systemic o .
RN | AR v o ' -

‘flow of'information from social structure to the developmedt of a . Pt

kS -

o personality, this perception should be similar for those individuals . !




.
o

“

*

¢

nho shgre'particular structurally defined attribudtes.
/ -

This perception
/bf reality is4intimate1y associated wdth a mentally constructed

ranking or hierarchy of goa1 opiions. These goal bptions are ranked

according to rewards and easge of attainment and then, in consideration ‘

] - rox

“of all relevant information transmitted to the personalitx the‘

individual undergoes a "compromise process’ * whith results in a :

selection of one of .the possible options available (Falk 1975), To

-

temper this highly abstract account of the pr0cess of goal selection,

a more systematic framework is,spelled out to specify a number of

N

_processual components and,ta depict the informational flow from.

B
~ v

antecedent structiral variables to the development of a self concept
* . b . & .

and eventually to the formation of educational plans. -

.
' B . \

. e . . o, - > [

A Theoretical Framework for the Study: . - st

v .

. of Educational Plans e

+ " N C- ' [ - B . o
. A systems framework utiliziLg the.aforementioned ideas can be .

» D e R
devised for the study of educational plans. As depicted in Figure 1,
an_ informational Flow can be traced from antecedent structural v

A

compohents to pensonality compoents via socialization, and ultimately

e

" The systemic cgmponents can be conceptualized ,

to educational plans.

. as inputs, tHroughputs and ouégggs thas emphasizing the processual
B :

: .'/ .h”

Ce .
v ! "'9” )
ya .

./ -

nature of the relationships. Id%%ts are, the yo th (students)

N

/

AN

without coherent educationsl p1anslyet pessessing bidiogical and

situational attributes which have structural relevance.

B
“~
v

‘Lét

" - ©
" development of a

]

/

elf concept, and.the output is educational

¢

Al

<0

‘

)

.

-

r

_The’ tfh'ij'b_ugh;—.

,~ put mechanisms are pracesses' including socialization and the

ﬂlans.
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* Figure 1. A-Systems Framework of the Formation of
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~ 4in a systems conte%ik | . ' . )
. Al “ .

Antecedgn Structural Factors (Inputs) '

. \
As metttioned earlier,«&here are two types of structural factors
<

. .which are meaningful inwthis}analysis: biological and situational,

-

‘Before idéntifying the specific'variables that willlbe considered‘

within each of these two categories, several cgaracteristics of

v vl

. structural factors should, he noted. First, as mentioned before, ‘these

' .
factors oc¢ér external to the individual's contxol, yet dictate

information which has relevance for the individual (Bertrand 1972 D.

Secondly, as 'givens' in this process, they force a degree of constraint

K

W t

«
or. liberatlon upon ‘the individual Thirdly, these factors are not

. mutually exclusive but rather they'are highly interactive among them-

selves

Finally, although relatively fixed, the strgctural meaning
TN .
attached to these'factors can,,and will chapge over time depending on

v

exteinal conditions and inﬁprmational feedback (Buckley, 1967 Berrien,
. 1968; Bertrazm’ 1972), .fi", 2 I

T OV o

Biologicallj‘determined variahies (Bertrand 1972 7) which have

structural relevance for'the individual are nace, sex and innate

Y

-~

| -

dapability‘ (cf Falk 1975) As %entioned previously, these'
biological characteristics serve t categorize ?n individual into

) . social groups with structurel]mean ng (in terms Of values, horms

- : N :"" . . B )
2Innate capability is. employe in a broad sense o include mental

as weil as physical attributes and cfgpcities which sdrve to categorize,

an individual.- ) * ,
. . , e l .; ’ o LI
N o ’ , ‘.

-

C— =Y

-~
rulks

. . - — e
. .. [Y N , .
] T4 = . .
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and role expectaﬂions) attached to them. Constraints follow accordinglyf
3 - . ¥ - . ‘ s ) . ‘ 1
For“example, perhaps a white mafe with favorable innate capabilities

. . ,
. . v, -

(e.g., high mental‘capacity and no physical handicaps) will have fewer
. . ',structurally defined constraints limiting educational Opportunity

L than a black female with unfavorable innate\capabilities.

N -

The Vecond'group of structurally defiined factors_arevthe situa-
tional ones_(Bertrand, 1972:7). Specifically releuvant variables T

}included under this rubric are factors such as region, residence and:
social origin. ‘Region is defined as & specific geographical sub- o ; .
5 s ‘ i i
sector within some larger more encompassing geographical sector. For '

P

t example, l ing in Region .Z of the country may be a‘Eonstraining ‘ :

factor, but living in State X of Region'Z may be more constraining . ¢, \

L . -
« C + -~ .

; than say State.Y of Region Z and furthermore, living in School . t I_
/District W'of State X may be an ‘even further constraint on educati0naI . S
opportunities. S [ - =, ' :“‘ S

2 A

Residence is 2 logical exteﬂsion of region, although more N ‘ .
/ L .
specific (i.e., usually relating to a homestead), ahd again relates "

° w
»

to an Opportunity structure (see Sewell et al., 1976, Picou and

-’

) Carter,_l9762;_ For example, Lipset (1955) suggested that lower : . f.‘&,-
. ¢ _levels‘oflattainment (educationalnand Occupational),of\rural\youth i : -
: N S . .
, - ’ - ﬂmfght be attributed to lower aspirations resulting fromoa dearth of ‘
- 3~‘-':'. environmentaflinfluences favorable to high attainment. e o

)
‘ .

. \QA finall factor is social origin which is defined as a relative
soc

economih status which QAy en ender Jr limit a youth 8 educationvl

f't .plans (see 1ewell and Shah i968 ;\Baye“, l969a; Sewell at al., 1969;

[ . - .

Sewell et al., 1970 Woelfel and HTller, 1971; Picou ;nd Cartér, 1976). - :




[

.

' number oﬁ siblings, available resources, ‘etc. '

s ' ¢

This"is.a multifaceted‘concept whi%h includes”dimensions“such as .

parental education finferring a'particularfeducational value climate),

.
» ‘

major family incone-earner's occupational status, family income,

>
1 > ‘
. ¢ . t

w
>

\ The inv lvement of these bioldgical and situational variables '
. v

with struct ral ihequality (FaTk, 1975) is illustrated in Figure l

Sttuctural inequality refers to a constraining opportunity structure

.

! thatﬁmay a fect subsequent processes, and‘educational outcomes (cf.

"transcends the occupational bouhaaries {c£. Falk, 1975).

-~

| . . ‘ y,
Jencks et al\, 1972 ch. 5) In a number of instances, the bdological
-y .
and situational factors hold no inherent relevance for education,

-
.' \ ’

but|when they are fused with strpctural meanings,\conditions such as
str cthral‘inequalitybemergé.' o

1 Beside’s structural inequality, Peter Biau and hisfassociatesl

A

, g :
(1956) have stressed the relevance of the basic socioeconomic grgaﬁi-

(S

¥
: . “ \ X 7’
zation of,a soeiety on occupational plans, but its significanci

¥

One example

of this phenonénon is the educational prerequiqites for certai“”

.'i '

&

jobs. Within a highly differentiated occupational structureJ

- '

educational prerequisites .are intended to represent -a certain level
&

‘of competency prior to entry into a specialized Job. Another

ﬂ

* ]
example is the increasing diversity of educational options presently

bpen to\the individual Youth now have a wider variety of

- alternatives available ,to them relative to educational options past

l,‘ \ . 4

high school graduation . - .
. ' ! T ~ ' , .y ."

- ) |

u

-—

)

-~
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t In sum, the biqlogical and si uational attributes of the youth -

‘are inputs in this systems process due to their structurally defined
. -~

relevanCe The information accorded Rhese attributes largely

determines subsequent systemic processes Any consideration of the

~ -
. d

formation of edueauional plans which neglects these factors is
) o

. obviously ovérsimplified

L]

i Intervening Mechanisms (Throughputs) \}>

r$" !

Socialization PréEesses. The informationa, flow from the -

Wt

structurallto the personality level'is channeled through the proces-
ses of socialization. Succinctly stated, socialization involves

\\ developmental changes in personalities, through communication, in
S N \

. emotighally%significant relationships which are shaped by social

. groups of varying scope (Elkin and Handel 1972:28). With reference

.

tod educational plans, a number of these emotionally significant
‘ relationships have heen.empirically documented in the 1iterature.

Those with whom we ihteract have been dichotomized as‘either general

4 » -

or significant others.” Significant hers are those-individuais
yith‘whom there'exista a'strong emot;::al attachment, while general

‘others are less emotively attached. It‘is the former which is

‘of concern.here Parents (Kahl 1953 Bordua\ 1960 Herriott 1962
Y

' .!Rehberg and Westby, 1967; Kandel and Lesser, 1969 Carter, 1972

< Rehberg and Hotchkiss, 1972; Alexander and Eckland, 1974; Picou and

<

Carter, 1976) geers (Kahl 1953 Haller and Butterworth, 1960

)- Herfiott 1963 Alexander and Camphell, 1964 Krauss, 1964; McDill and

Cbleman, 1965; Slocum, 1967, Kandel and Lesser}\l969, éarter, 1972,

! e . ‘.
. . . . B
. - 9
P . \ - . .
h © o, ., . . |

i : - ' o . 2.',‘ v . o
.. . ) ' N
.o ¢ Iy J L . o
. . B - v
.




(s

. 1964

v e )
Alexander and;Eckland, 1974; Picou and Chrter, 1976), teachers

e

‘\:,'

' W

(Herriott, 1963 Alexander-and Campbell 1964 ; Rehberg and Hotchkiss,

1972; Carter, 1972 Alexander and Eckland IQ74 Picou and Carter,

)

1976) and guidance counselors (Herriott, 1963; Alexander and Campbell

Rehberggand Hotchkiss, 1972) are among,those‘having a
' »
significant influence on the formation of edueational plans.

of these socializing agents wields a different'type and degree of

-

.

Each

3 o >
Al Wb

' ,influenoe upon a youth depending on the role refationship and the

’,

expectations involved in. the situatihn (cf, Bertrand 1972).

D) o L 2
IR ot

of " cOurse, interaction with these significant others is not the
“ll','.\ .

only fécet 8f socialization. ’Another key aspect of socialization is

~ .
‘ [

modeling, which refers to the emulation of the behavior of some

' ,s

(I

) significant other (Kelly, 1952 Mertoﬁ, 1957 Herriptt 1965

W

" socialization according to George Herbert" ‘Mead (1934)

" the latter Ls taken.as an output.

the '
J

Woelfel and Haller, 1971 Picou and Carter, 1976)

’

With reference
2 . 2
3
to educational plans, lese £riends are commonly ‘eited ﬁswrole
ot
models.
¢

to function within society through countless other experiences; buﬁ;

Azt
* \ Y

Without a doubt the individual learns information necessary
o)

these examples involving commuéicatiOn ahd. modeling are nonetheless

cruciql to the development of edufational plans.

" » "' .I\
"

The development of the "self" is the outcome of

Self Concegt.'

Although N
SN AR
self" can be wiewed-as an output within this framework, it
p R :
also serveS‘as a mediating influence on educational plans when
2P o s

The formation of a sel¥ concept ‘
\ ', : X . -

,4
-

. . ) . “ . ,
1s a product of the development of the personality and is defined
Lot v ¢ - . N ”

»

as. that organizatiqn,of qualities that an‘individual attributes to

. 3¢
4

o’

b
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Gag— " . (“-. - s ~_
himself (Kinch, 1972: 246) Even such basic qualities as sex and -
. race are refle ted in a self concept and the social meaning attached
*\\\ *  to ‘hem has to be leamed Obviously, the relationship. with .

socialization is important, for it is through these processes that

]

. \" information is transmitted. Information from all of the antecedent
structural ‘factors mentioned in the\previous section is included in

a self concept. An individual.is aware of his/her race, sex, region,
! - 1 - ' . v

social origin, etc.‘and this awareness regults in two other components

-
I~

S ' within this system which bear upon the formation of an educational

- ‘.

plan The first cqmponent is a mental ranking or hierarchy of

; possible edUchtional plans in terms of desirability and the second

, component is a perceived reality of the situation. O
Pl ‘ // ’
M Hierarchy of Desirability and Perceived Reality,of Situation.

B L
1 4 !

This hierarchy ér lezil of desirability of educational options is

- LI

. the next outcome of this informational flow (see Figure 1)._ The
. cos -,

indivfaual will compose mental ranking of educational options

n . C
o in- tetms of desirability which is contingent upon anticipated
' - \ bR

. tewards and ease of attainment. But more than this, the ranking is s

2%
i

s\
"

- .

“

s _\ﬁi:tihgent on the. gelf conceﬁ& and a perceived reality of the
‘8 uation and will result/in a‘consideration of the posgible °

¢ .
educational options agaiﬁst available information about the self.
£

’ -
Due to structu al\co:zitions, this perceived reali\yssituation can ﬁ
Ty

. | oo
* , -be expected_to va tWeen\social groups ayd therefo e to some .

N degree, sp would educatipnal plans. o A\ l
‘ ‘ ' » A .
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Output and Interaction ith Other "OpenaySystems —

\ . )
\\\\\~{ - After formulating and confronting this mental hierarchy the

youth‘ntll.selectively choose, through a compromise process (cf.

. \ . .
Falk, 1?75;;,ah9érticular chéice.from among the educational -

~

possibilittes. For one particular person, it'may be graduate mchool,
for anothe ft may be vocational-technical training; but whateler
- . -
‘it is, it represents a developmental choicé in contemplation of

o ,\‘inforﬁatign which is .passed down through a systemic flow.

A final cqndition which may bear heavily upon any educational
-‘,
» choice is infqrnation from other outside Open systems (Bertrand,

,1972:96). An "open system accepts and responds to outside inputs

\ \
such as inforhation and depending on the nature of the information,

14
.

aqg!rations in the perceived‘reality situation may result. For

: ' oA . _
example, if a youth desires to get married early in life and have
a large family, he/she may curtail his/her planglfor education,

-

and in reciprqfal fashion, pgrsuing educational plans may’ curtail
certain marital and fertilit} plans (Matthews and Tiedeman, .1964).

In other words certain "trade offs" or exchanges among career plans

may have a beardng upon educational plans. For example Psathas

-

(1968), Alexander ang Eckland (1974) and Falk and Cosby (1975) have

suggested the potjntial relevame of marital and fertility plans

.-‘\ [

on this process. ; a w*?>' : ,

N
W ™
‘1.'

LR )

Methodological Considerat&ons of ‘the .
Theoretical Framework .

. .-/

+

RN ) v e : ) : - \\ }
. \ . ‘ | . ' \\ ’
One. of the purposes of this study was to develop a theoretical

&

framework and utilize £t in an evaluative'capaoity. To this end

,.'p R 4 ‘ 'h‘- \ 28 [
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- .

the framework must ha;elEfEiethodologiéal appligation and gystems _

theory offers some advantages on, this very point. A logical
. , ' ’ n» .

*

. temporal flow is postulated between the systemic components.

: ) Furthermore, this framework permits a causal specification of the

various factors to be made. The temporal nature of the information

flow and the specification of the variable$, enables certain factors
v - - ’ \ ’ ’ L 4
to be viewed as dependent oh others. In the present research, the

antecedent structural factors are independent variables; the inter-

' verting mechanisms are dependent on the structPral factors, but

-

1ndependent relati&h to their effect on educational plans which is

“the final dependent variable. o .
) 4 . ' o
Path analysi% (Dincan, 1966; Heise, l969£ Land,,l969) enables

such a causal chain to be empirically examined (see Chapter V).

The structural ariables are treated either as exogenous variables
ior as sample c'aracteristics.“ For example, social origin (Sewell
‘and Shah\ 196da° Bayer,\l969a; Sewell et al., 1969; Picou and.
Carter, §76)‘is usually treated as an exogenous variable, while
Ti :' . residenc (Sewﬁll et al., 1976' Picou and ngter} 1976) is commonly
treated as a sample characteristic. 4

Indirect measures of socializati n have been viewed as

& * -
mediating or intervening ariables in \most previous models of

‘ A
educati al p1ans (see tgh

‘following(phapter) while “the development

of the s lf concept has been largely ignored due to the conceptug!"

1 \
\\

“and methodological problems.3 Educational Rlans, as an Output is
N \

\ exander and Eckiand (1974), in a retest of the\Sewell and
‘\\\\ggzh (1968a) hYpothesis, did employ "Academic' Self Concepf" as an
ervening mechanism and found that the variable did not success-

v 3

_ fully predict educational expectations. ‘ ' K C

s . i . 29 5 . * ‘\.

%
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treated as a dependent variable, the result of a cumulative process

& . .

of the aforementioned factors..

" The only major methodological difficulty of systems éheory is .,

the ;elationship of information from other "open" éystems.
A}

Specification and temporai orjering problems inhibit the role 6f\

this sourcé of information st i{nstances..(cf. Schoenberg, 1972).

~ But overall, the theoretical framework lends itself quite adequately

-

o~

to most methodological issueé:
The logic uh&erlying the systems fréﬁework'can be reédil‘ .

osserved in several gtéyious models of the'format;;n of educational ,

plans..:Path amalytic technique;:ﬁave enabled reLearchgrs ;o trace

S

. ' ~ » . ¢
the informational flow from antecedenttgfructural inputs to

educational plans. In thewﬁpllowing chaptqr,.several of the8e

¢ t

models are reviewed to point out this informationalhflq&,énd to

provide‘a basis'for a proposed model to,be,teéted empiriéflly.
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- - REVIEW OF EXISTING MODELS -OF THE FORMULA\TION . £
OF EDUCATIONAL PLANS :

v ’

-

Since the onset of causal modeling"ih'sociology;,sevéral "
w‘. ~ . N " N bd ~' <
theorétical models of educational plans have been formulated

H

is the intent in this chapter to review several of these models

to emphasize contributions, limitations and trends.. The models
'covered by no means exhaust all the existing ones,'butorather S
e;emplify the direction.this research domai; has taken. “ﬁachfmddel '

presented conta;hs certain alterations and modifications over the . .

previous one(s) and therefore they are reviewed chronologically\
Another purpose of this chapter is td demonstrate the applicability o o

" o - =
.of the‘theoretical framevork to several existiné models of’ the )
formation of\educational plans. ‘A proposed mbde1<which draws

heavily from these previous models as well as from the,theoretical

. <} - "\ o [
'\j\\\\\ framework will be presented at the ‘end of the chapter .

N -

T e A S s e e e e e e

' . . . . ' P . ERA AN % . v X o
N . . . . y o N , . .
. . .
' s
v

S . "‘, Models of_Educagional Pians

krh

) The Sewell and_Shah Model ' " _'-' ‘ ﬂ“ ~,’- | ' T
o

» s r‘( * ! . -
4 William*Sewell and Vimal §hah (1&@8a) developed a theoretical

" .- - . i -

model to show the: direct and indirect. nfluences that socioeconomic

- ¢ ’ N : \ .

status, mkasured intelligence and parentLl encouragement have on-, . , -

' ’ B R
colIege plans (see Figure 2). According to the model, predetermined N ;

: . » J%‘?“ \ EX

social-stnuctural and psychological variables, i.e., socioeconomlc
Vet

status and measured intelligence, directly influence college plans ' N

-, D . 3
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. as yell as perceived parental ercouragement which in turn, also

-influences college blans’(see;Table 1). Thus, for eaample, #odth ;

“ o

frOm'higher gocial class origins are moze likely_to aspire:to o

higher educational goals than are ‘children of lower social class

v e

origins partially becausé of.greater parental encouraéement to‘do
so (Sewell and Shah,'l968a:5605 This contention was supported by
the rather si;eable path c\efficients (p = .34 for males, p = 41 -

for females) between perceived parental encouragement and educa~

tional plans of Wisconsin youth In total, the model accounted
' / .

_for 377 of the variation in college plans for males and 417 for

females. The path coefficients for virtually all of the hypothesized

paYhs vere impressive, ranging from p = .24 to p = .34 for males and
.16 to p = ,41 for females.

. ' \
In light of the theoretical framework presented in the previous

f

chapter,‘the antecedent structural variables (or inputs) in the

Sewell and Shah model vere socioeconomic status; intelligence and

sex of the responde t. The first two of these were treated as

.

exogenous variables in the path model and the last one was treated

. as a sample characteristic. A §bcialization measure, perceived

- r . PR

parehtal encouragement, was th throughput mechanism and ‘the final

"

outputﬂyas cellege plans (a dic otomous option) The temporal“flow

was logical and in basic accordance with the theoretical framework,

but several of the variables were somewhat nebulous and incomplete. .

- . , ) o
For example, the-variable "socioeconomic status' was based.on a

‘ : ) ;o | o
weighted combiination of father's occupation, parental education, &n

[
d

.
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estimate of the funds the family could provide if the student were td -

attend college, the degree of sacrifice this would entail for the - .,

» family and the approximate wealth and income status of the youth'
k ¢

family (Sewell and Shah 1968a 562) Although'adequately measured,(t
. §

this term could have been disaggregated to illuminate component )

. effécts. The intervening mechanism implies socialization but it\ h '
' was “limited to perceived parental encouragement, thus leaving open = - s !
¢ -i- ’ :

N ’

.» the contributions of other socializing agents. Finally,,college ’
plans, the dependent variable, was dichotomous, thereby ignoring

other post-high school educational options which are available in
2 -

contemporary Apmerican society

-

{ ) Otherwise,‘this model established a logical precedent for SN

. 'subsequent modeling attempté and demonstrated that perceived parental

- .

. encouragement is a significant intexvening variable between social

N

'background, intelligence and college plans. On a fina1 note, very

) ~ ~

similar sex-related processes of college plan formation were found

when this model was used but these comparisons are questionable

-

because comparing path coefficients between two samples confounds .

differences in the variances of the variables being considered o

o (see Schoenberg, 1972). - .
v - . N v .\ . . , ) j

[ - _ ~

' ’The "Wisconsin Model" ;o

. / aln another artiéle Sewell' and Shah (1968b) did focus on tﬁe
effects of parental education on educational aspiration and found
a positive significant relationship. . ,

36




e ‘\. . ——————

v rs A .
Rz e L0 { . ) } -

attainment (Sewell et al., 1969' Sewell'et al., 1970). Although not

-’

. ) addressing educational aspirations5 as a final dependent variable; ' »
a submodel whiéh does so can be extracted to provide a marked

improvement over the Sewell and Shah (l968a) model. As depicted in

[

Figure 3, the variables employed in this model were socioeconomic
status, mental ability, significant others' influence, academic

. . performance and, level of educational aspiration (Sewell et al., 1969;

~

) v ‘ ‘Sewell.gt al., 19101 The major improvement reflected in this model

P ) ’
, P

-over the Sewell and\Shah model (1968a) was that the variables used
[ : ;- . . .y

were medsured more'preciselyg Socioeconomic status, significant ,
- ) athers' influence.and level of educational aspira:ion Were'all more
"éTficientlyh measured. Academic performance was the only new
variable incorporated and ;as found to'producela strong positiva
 effect (p = .32) on significant others' influence and a,moﬁerate"
‘ influence-kp = ,22) on level of educational aspiration‘KSewell,
: t: " et aI., l970) - : \ ' .
Theoretically, for SeYell and his colleagues, the rationale
underlying the hypothetical Specification was as follows. “The
_ influence of mental ability‘onuacademic performance is important -

L

because significant others base their expeetations on demonstrated
- . . » )

s abilities as they see them in academic performance rather than lﬂ

- the less obvious.indications of‘mental ability (Sewell et als,“"9p9:

&

. \ , . . . ny
. v 855 Sewell et al., 1970:1015). Besides afademic performance,
. ‘ ' T, R N ’ -
» . .‘ ' : ' . I | R - ;‘L '/, - L“ .

5With this second model the dependeﬂ; variable was reconceptual-
ized thereby necessitating a change in te inology. -

) . v ‘s, * \
., ; o - - ()VY ;o o0




- i ' x
.

Figure 3. The "Wisconsin Model" of Lgvel of Educational Aspiration
T Formation . .
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socioeconomic status should have a direct hearing on sjzg&ficant other

influence because the higher a person's socioeconomic gtatus, the . .

*

"higher will be the socioeconbmic statuys of those with whom he
interacts and the more likel;kjhey will be fo elieit expectations in

accordance with the individual's status position (Se elllet al 1970
. 4 . F
1015). ’ S :

\ Y i

By definition,'significant others gre those persons who exert , e
"the greatest influence(hpon the yohth and therefore,‘a yodth's level
of educational aspiration should ‘be' fairly consistent with the status .
e level expécted of him or exhibited to him ‘by his significant others
(Sewell et al., 1970:1015), The othér path to level Zf educational
' agpirations was that from academic performance. The researchers’

(Sewell et al., 1970:1016) admitted that the moderate-sized path

coefficilent (p = ,218) Suggested that perhaps aﬂbther‘mediating ,

P Y

‘:3 . factor such as self conception of one's ability accodnts for this
T finding, and,thelsysteMS'frameworh'specified in the previons chapter
555 . lends snpport to thisﬁconfention. :. K . o : , .
. 'Qverall; the médel is consistent yith the rati:nali'outlined in )

the preceding chapter ‘!Ee Tahle 2). The structural éariables.given

consideration were socioeconomic status, mental ability and residenee

. ’

Again, the first two were treated as exogenous variables in the

/ L]

path, model and the last one (a situational variable) was éreatea as L*\'

a sample characteristic. The informational flow was mediated by -
‘ significant others influence and academic performance, and’ concluded

‘o Ll R U b

‘with a level of educational aSpiration. Six causal paths were.

e




s

L new, but prbblematic, va

t

h poﬁhesized and together

e. levels-of educational

Wiscdnsin males..

In support of Sewell

path coefficient frdm significantvothers influence to level of

[

educatjonal aspiration was quite sizeable (p. =

.‘l
4“11"?‘\
, ™.
’ B
3
1" S, g ;29
‘. 3
. @

»

theY accounted for 317 of the variance iﬁ"

aspi?ation for the total sample of \ ¢

>; N .,

and Shah s (1968a) major contribution, the

1

.508), thus recon-

firming thé utility of\socialization type measures in/models of'educa-

tional plans.

N -~

Another finding of importance was the applicability

of the model to respondents from a variety of‘urban and rural '

.

residentfal backgrounds.

S

path coefficients between
4 '

nevertheless. . A

On a critical note, although ab ader Spectrum of significant
v )

able (cf. Schoenberg, 1972), the within-category}utility was. confirmed

Although the direct comparisons of the

the residential categories were question-

M |

]

others was included than in the Sey l and Shah model (1968a), the

¢

use of a cumulative significant

z\

izing influences (see Hauser, l97l)

evstatus elements were also

¢ -

The Bayer»ﬁbdel .

. Soon after the fir

independent variable infl+encing educatidnal aspirationg

if question was marital~p]

\

the influence of aptitudé

')P
her index masked specific social~

.

Furthermore,_the socioeconomic

. 4 . »
aggregated. i.) -p’

’ A ‘

>
T

"Wisconsin Mbdel" (1969) has been published

-

[able not previously utilized as an

\ - -
N )

ans, (expected age at marriage) and mediaHEd

anﬂ socioeconomic status on educational f

aspirations (see Figure

A)ki: ; ‘ :‘. i y ‘. . ‘ ) ;
. 5 40 L ) -

g4

*

LI
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.., : N -
4 \\Although Bayer (l969a 239) did not address the theoretical

2
e
.

... -
¢ »

~

-

*

L

.« . This is notQto suggest that marital dnd educational plans are
. , .

= not intimately associated)iquite the contrary-~and Bayer s work

R

implications of this type specification, he nevertheless concluded
ﬁ)
that a previous study (Bayer, 1969b) was, suggest!ve of a passible

’ strong independent influence exerted by marital plans on educational

_.-"’

aSpirations Bubuin that previous stud (Bayer, l969b), the causal

’., ..

' relationship was reversed and marital plans was dependent on’

~

educational aspirations. o T
* oy . - v [ I"l. » »

The gystems framework posited in thé previous chapter, whilé«not

addre ingamarital plans specifically, does‘.lke a provision for an

outside iuformational fiow from interaction with other open" systems
. 8, ,

(Bertrand 1972).*‘But specifying such a uni directional influence

. is tenuous at best and making an undebatable"G\theoretical argument -

-~

is next to imp0ssible (cf. Schoenbergg 1972)

Y

P Lot

(19698, 1969b) supp6rts such a“%'elationship,.7 Additionally}y the

influencé{of both exogenous variables (socioecdnomic status and

*'(a -~ R, A -

aptitude) on educational plans was furtherg§upported for both sexes,‘

' M

L : {f—ﬁyt like the Sewell and Shah model, direct comparison of path

coefficients 1 problematic (cf Schoenberg, 1972).
~ et

path from socioeconomic status.to educational aspirations was .228

. o, . / -

. 6Heiée (1969) stressed that a major assumption of path analysis
.1s that the causal laws governing the system are established, -
sufficiently to specify.the ,causal, priorities among the vaniables
in a way that is undebatable.' . . : o

”. AN g w

. o ~ T
: ]Some more tecent'attempto (Carter, 1972; Kirklin, 1974) -
furthe dogument a nelationship between marital plans and - o

educational ‘plans. RS
RESEN “..-( . ’ 41 . ’ . =2

+ -~ - L
L4 * ‘ . . . S

For males, the_
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' previous work, Woelfel and Haller (1971) presented a non-recursive "

aspirations. The non~recursive feature of the theoretical model .M

expectations with othen.variables of known effect on the attitudes ) =
these isaués.f

‘ assumed that structural factors influence the kinds of significant

Y
» :
LS ‘ . I

and for females it was .250. For the path from aptitude to educa-

tional aspirations, the coefficients were .435 and .301 for males

and iemales,erespectiveiy, HsinglrojecLTALENI data,- lapproximately__ilvuf I

~402 of ‘the variance in fhe dependent variable was accounted- for by ] :_;:nn—«

P -

the ‘fhree prediqtor variables. T - '

But overall the model was limited by a number of weaknesses.

Socioeconomic status" again was not disaggregated there were no

socialization measures and the variable specification was problematic,
S - -

but the intuitive appeal of marital plans was nonetheless importano. .
2 ~~—y, . - , - o~ -
: . .7': \
The Woelfel and Haller Model '
- ; — '). .'/‘.-,' . X -

cting to theoreticalvand-methodological shortcomings of

2

", model which, to gsome degree, was concerned,with educational .
0, , ' : k N

3 ot

. . . - ne

wag designed to elaborate on the attitude formation process with

v

) . - . .
reference to educational aspirations. . RN . s -
° . N N . Lt -
The authorE‘charged that previous researchers had not detected . '
- - f . ’

2, [ - ’ ' [N

the eXact significant others which are important, in exercizing

- . o

influence over the attitudes of individuals, or measured thei%"

expectations for the individuals in question, or compared éhese

of youth (Woelfel and Haller;'197l 75). Their research addressed

of -
-

> .
< » Y -

Theoretically, the Hoelfel and Haller model, like the others,

‘.

s 1
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- }- . \ ' ! : ; 33 —t _'

- . " ! 0 . ‘ - .
s r -

others to which egoris exposed and the kinds of information that those
significant others' communicate to ego, and that informatiom, along with

_ what ego can observe from his own activities (self—reflexive), provides

l__cthelhasic cerpusgfrom-which he sets his attitudes CWoelfel and Haller,
- "1971:76) ., That information is evaluated in terms of its consistency
. ” . .’
with previously accumulated information and }esults in the'neu attitude'

(ﬁoelfel and Haller, 1971:76)« o .-

»

T6 address this position, the Woelfel and Haller model posited

+ that father's occupation directly influences significaﬁt'others'

.

mean educational expectations. Besides father’s occupation, signifi—
A

cpnt others receive feedback from an individual 8 academic performance

‘ <

which is assumed to provide a basis for expectations. Significant .
* e . Y ) : .

. others' expectations were specified 45 influencing educational

aspirations, which also receive feedback information from academic
> . H
, perggrmance and are utilized in a self reflexive process (cf. Mead

- , ey

4

1934). Finally; educational aspirations were viewed as influencing
. ™ ’ ¢,
. academic performance. ) ’

[

This complex atray of relationships, while providing an

excellent example of systems feedback; was sta istical%z~problematic

(see Land l971 Henry and Humman, 1971) Furthermore,, although

. the model provlded a more exténsive conceptualiza\h<l
L
) ' T
n

of significant'others. influence, father's occupatio

4 . . .
.

e K & Y * . *
exogenous structural influence that was included.

A

The, Picou and Carter Model :

Recently, PMcou and Carter (1976) have detailed a more complet
model of significant others' influence on educational plans (Figure

C - 43
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s .
.

\ \ .
‘) Congruent with most previous research, thiéfmodel linked structural . ° .

) factors to educational plans via one behavioral intervening component
(grades) and an arrayJof #ocialization directed-measures.8‘ The* -
» . o~ -

exogenous structural variables were father's education, mother's
. N )

education and father's occu‘ﬁ%ion with residence as an added
F3 .

structural (i#.e., situational) sample rcharacteristic. Besides

. disaggregating social origin inéo these three components, the use of :

N

multiple encouragement measures was another significant contribution.
i $ E

Perceived encouragement of parests, teachers and friends were all

examined separately as "others" who hold actual expectations for ego.
Jo. C \

o This so-called "definer" influence was contrasted with another

_socialization variable--"peer modeling"--to tap another dimension of
\ ' ‘y( N
others' influedce {Kelly, 1952; Merton, 1957; Herriott, 1963; N

* . Woelfel and Hafler, 1971). Overall, the logic of the model paralleled

that of the systems framework presented in,the previous chapter.
‘ ' o ' .
In its entirety, the recurdive model accounted for 41% ‘of the
;‘i
variance in educational aspirationsﬁfor the total sample of Louisiana

youth, The influence of the peer modeling variable on educational
a;pirations for all the residential categories was statistically
significant (p'<';65), thus demonstrating the plausibility‘of this
alternative socialization influence. Furthermore, additional
’credence was added to the earlier finding with the "Wisconsin Model" .
(Sewell et al., 1970), that ‘the basic relationships are applicable to

a variety .of diffetent’ residenCes.. \ . P

\

4 . 8This model, overall, is very similar to a theoretical model’
developed by Nancy Carter (1972) to.study the effects of marital .
status and sex on a. social-psychological model of occupstional status (

~at tainment . .

y




, ’ ‘ . A Systems Model for. the Study of Educationai Plans °

P
- . ‘ .

The logic underlying the theoretical framework of a systems

approach and the previously reviewed models of educational plans,
4

provide a rationale for develgping 3 causal model of- the formation

-~ \

of educational plans. The model that was developed is presented

. N

schematically in Figure 7. It is similar, in many aspects, to a
number of the previously formulated models, but differs slightly in
+ geveral important ways. ) .

)

- :’ !
Following the sociological “truism" that structurdl’ factors are’

v

important determinants of socializatiop patterns and\¥h development )
) of a personality, the exogenous variables include fathé education
éﬁ), mother 8 education (B), and the major family‘income-earner s.

’oc upation‘(C). Most of these variables corresgond to the variables
utilized by‘Carter_(l972) and Picou and Cartér (1976), with the
g}ception of father's occupation, which is reconceptualiaed‘in thig

" model as major familv income-earner's occupation. This conceptualiza-

-

at'."lOt\" inc_ludes those cases in which .the father is absent,ogi‘ is not ‘the’

’ .

major income-eafner in the family. For certain analyses,:?ex (s) is
‘a = ) rEdN .
also included as a categorical genous variable. ;'“? ;

The intervening mechanisms are four perceived encouragement

DY

variables (D, E; F, G) and a peer modeling variable, (H) coné%stent
,with Picou and Carter' s (1976) findings. In addition to the three
terceived significant others (parents, teachers and friends) cig!Ib
by Picou and Carter (1976), guidance counselor 8 inf.uence (cf
Herriott 1963; Rehberg and Hotchkiss, 1974) is included aé an

additional variabla,
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Bayer s (1969a) work, although riddled with specification

-«

problems,'nevertheless posed a viable question--What is the

2

.t relationship of marital plans to educational plansg? Fertility
© N

plans (cf White, l974) aré an equally plausible variable to be

I

considered. ‘Both marital and fertility plans représent futurei

/

considerations which may have a bearing on educational plans. .

\

. Excluding these variables omits a potential source\of influenée

,a - L

. and therefore marital (1) and fertility (J) plans along with

" > -
. . educational plans (K) are included as dependent variables.9 _Ize

. [4

rationale.underlying this specification is that, although a uni-
“ directional influence cannot be plausibly defended for any of the

~ three variaﬂles, nevertheless all .thnee .can be temporally specified
. ‘ ‘ -
+ as occurring after the social origin and socialization variables.

. " 'In this’ context, associational measures can be employed to give an
- indication of the interrelationship among the three,

L) An immediate limitation of .this model is the lack of mental

. s

ability and academic performance variables. This is not an

3°

oversight but rather a limitation imposed by the'data utilized. N
Nevertheless; the»proposed‘model represents a cumulative effort to
incorporate,a wider spectrum of potential variables'than has'been A
the tase previonsly: The following chapter 1s ‘devoted to a review o

of the empirical literature on the relationship of sex to the

dependent variables included in the proposed model.

L3

9The,research supporting the influence of social origin and
‘socialization on marital and fertility are not reviewed in this
study.~ For a good review of literature on fertility plans see ' °
White C1974) and for marital plans, see Kirklin (1974)

A
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CHAPTER IV -~ ~

! , s * "REVIEW OF EMPIRICAL LITERATURE ON THE ﬁfLATIONSHIP *
. - BETWEEN SEX AND THE FORMATION OF EDUCATIONAL PLANS
. »

4

P

It‘Zs‘apparent that there exists a substantial amount of research s

. . - .

on eddcational\plans and their determinénts.10~ Several theoreticél

to <:; models of'the formation of educational plans,:two of which were
directly compared betneen the sexes, have already been presented. This
chapter reviews the'empirical literature which'has exa%ined the

- “ .
relationship between sex and the'formation of educational plans.

C In basic accordance with the theoretical frapework, the literature ,- ‘ s
, e .
! . is reviewed so that each conceptual area is examined as to its direct

and indirect relationship with educational pldns (see Table 2). This
chapter is concluded with five hypbtheses'which are based upon the
: l'iteratizp reviewed. S b :

P .
X . . - [
. . S 5 .

o

- . Social Origid-and the Formation of Educational Plang

- ' 0
- v 1
-~

, A.consistent finding in the-research on the formation of educa-

tional plans is that yonth of higher social origins arelmore likely to
desire.or'exp higher'educational lenels than are youth of lower
’social'origins. A direct positive relationship between these two
variable sets appears in analyses of both males and females, yet the..
relationqhip appears to be, somewhat stronger for females than for

males. Thst is, female educational plans seem to be more closely

P

7%
L

< tied tod ascribed social origin criteria." Sewell and Shah (19683, B

- Y e

AR

, 10 For a cumulative bibliography, see Kuvlesky and Reyrolds :
1970y, . ..

<

‘. ' . ) : A
Lt N ’ ., 51 oL
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pepd;nt ‘ . Dependent Variables
bles Significant Other Influence Marital & Fertility Plans Educational Plans .
Oorigin Sewell & Shah (1968a) Bayer (1969a) ° Sewell.& Shah -(1968a)
bles Sewell & Shah #WL968b) Bayer (1969b) Sewell & Shah (1968b)
Carter (1972) “ o Bayer (196%a) = ' \ -
Rehberg & Hotchkiss '(1972) Bayer (1969h) . '

Alexander & Eckland (1974)
s . :

-
.

_Carter (1972) - . -
Rehberg & Hotchkiss (1972)
‘Alexander & Eckland '(1974)

‘Bordua (1960) °
Sewell & Shah (1968a),
Sewell & Shah. (1968b)
Carter (1972) < -
Rehberg & Hotchkiss (1972)

; . ; Alexander & Eckland (1974)
tal & ‘ | Bayer (1969a) oo
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l968h)'suppont this basic contention of a stronger femalle relationship

. by rather sizeable associational predictive and crogsg-tabular

. b
Y N

' measures, even after controlling,for the mediating influehce of - ' -

parental encouragement. In explaining this finding, Sewell and Shah

i

il968a:5f1) Teason that the effects of sex-role expectations are such‘

»

that female educational aspirations are genErally lower than those
of males and are somewhat more sensitive to socioeconomic background

Alexander and Eckland.(l97&:680), in a recent retest of the Sewell

-

and Shah (l968a) thesis, sub§tantiated their findings and likewise v

suggested that possibly sex-role socialization may be important in _
7 o0 .
accounting for these differences. =~ .

‘
v

Stronger relationships between social origin measures and

N

' educational plans for females than for males were found in three

v
other‘atudies (Bayer, l969a; 1969b; Carter, 1972). The only dis- ) .

crepantcfinding was by Rehberg and Hotchkiss (1972) , who found a
slightly 1arger fifth—order partial correlation for males (r = .33)

than for tgnles (r = 26) but the slightly male advantage was left

uninterpreted by the authors. i . ’ . ‘ ~

1 - . L

Virtually all of the research on the relationship of social ‘ (f; ’

origin to educational’ plans, regardless of the sex of the sample has |

" .
shown a moderate to strong positive relationsh{p (Sewell et al.,’

<
1957; Bordua, 1960‘ McDill and Coleman, 1965, Bbyle, 1968 Rehberg

and Westby, 1967 Sewell and Shah l968a, 1968b; Bayer, l969a, l969bg

a1

Sewell et al., 1969; 1970'/Woelfel and Haller, 1971; Carter 1972;. s S
-

Rehberg and Hotchkiss, 1972 Alexander and Eckland l974 Picou and : o

’ ’

o

;Sarter, 1976). " But mest researchefs have acknowledged that the

v o Y | .
CovoB3 T
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o v
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is mediated by socialization'variables, and‘inuparticular, signifi-~

te $ -
- Jcant other: dnfigence. s //) -

. N i . l \‘ . -. L' R -
influence of social origin on educational plans is indirect and

This leads to another consistent finding which seems to be that .

the higher a youth s social origin, the. greater the amoudt of oL

' significant other encouragement. Haller and Portes (1973 62) n

-

. resson that a youth's social/brigin sets limits not- only on the pool
of silnificant others, but also on the nature of their orientations
- &

and expectations Overwhelming suppbrt for this assertion has been
proyided by the literature (SéWell and Shah, 1968a; 1969b Sewell

et al.,‘1969 1970 Woelfel and Haller, 1971. Carter, 1972 Rehberg

4

and Hotchkiss, 1972 Alexander and Eckland, 1974; Picou and Carter,

. . 1976). This finding seems to. hold f9r both males and females, ﬁ

_ although perhaps in absolute termscthe amount of encouragemenf

- .

slightly favors.males. . . I
. > » .

n both of their studies, Sewel‘l' and ‘Shah ‘(1968a; 1968b) .

b

examined perceived parental encouragement as intervening between

o ’ social origin and educationai aspirations and they found highly

significant relationships among the variables.‘ Although the authors
- coneLude that the effect of socioecOnomic status on parental

encouragement is greater for girls than for boys, such a direct

" "

comparisOn of path coefficients is,statistically problematic

. €cf. Schoenberg, ﬁ97é). Neyerthelegsk'strong positive associations |

o f . }
*e . v -

o were obserued within separaie analyses. Furthermore, perceived

L Y ¢ (A L °

parental encburagement was fbund to mediate the direct effect of
" - o

. social originﬂon educational aspirations.‘ . - i i
. . . 9 . . ’ \ ‘ »

*ar -




“Carter: (1972),

X

. "
N »

‘between social,origin and hree significant other influence

-

b id «

variables, again f ng neither sex. Rehberg and Hotchkiss
(l§72) found slight but similar zero-order correlations between
socioeconomic status and parental, teachers' and counselor s,
_educatiopal encourégement;"ﬁn interesting finding was that within. .
. mbdels fdn~each‘sex, the influence of socioeconsmic status was n coy
.

¢ 8reater for counselor s educational encouragement than for the

rémaining twa significant other variables.,
In'a more recent articlsg, which incorporated sex as an

o
exngenous " dummy" variable Alexander and Eckland (1974) found a

.ﬁu
trivial negative consequence ‘of being female on parental encourage-

i_ went, yet a "trivial" advantage ‘of bein female on peers -and

teachers' %pfluence. Comparing unstan rdized regression coef-‘. —f’j'

Al

ficientsafor the effect of socioeconom c status on significant other
. . el * .
vt ,4Qfluence those for females were significantly larger than for
’ 11
males. . Overal he research supports the intervening role of
. signiﬁicant other.encouragement and the positive relationship between
7 .
social origin akd the various encouragement measures, yet sex R
differences,~es ially those derived from direct cqgmarisons of

/

path'coefficiiyfs, are someWhat unclear, a

hd

13 - °

11Alexander and Eckland (1974 679) admit that there 1g no,

‘formal statistical standard for imputing substantive importdmcé to
" the between gex differences in coefficientg, However, diffeyences
of approximately ,16 or" greater, between unstandardized<regression

coefficients were considered\significant .

-

3

) ' A\




Significant Other Influemce and the

Formation of Educational Plans -

Ly

= I\.\,

In this second section the research whidh examined significant

Y

other influence and educational plans will be reviewed.‘ As .
mentioned in the previous discussion, a number of different signifi;
cant.others have been identified and examined as to their potential
infldgnce on educational plans. Parents, peers; teachers_and

*guidancé counselors are the specific socializing agents who have .

! >
received the most attention‘in previous research. Underlying the ' N

. )

\d . . * [}
goncept tﬂr%ignificant other influence is the assumption that the

more encouragement toward aicertain educational plan an adolescent R
perceives, the mqre likely he/she will be to express a definite S
intention to pursue it. B ‘Z ’ . ,

~ .

of the four primary significant other groups, parental encourage-"*
ment has been analyzed most extensively. The relationship between "
. k] \

parental encouragement and educational plans has been well documented L
. in the literature for variety of 'sample's: (Kahl 1953 Bordua, 1960'
’Herriott, 1963 Réhberg and Vestby, 1967; Sewell and Shah, 1968a;
1968b;- Kandel and Lesser, 1969 Carter, l972 Rehberg andlhotchkiss,

et <

1972, Alexander and Eckland, 1974 “Picou and Carter, l976§,&:Bordua

(1960), discovered that the greatef colIege orientation 6f males was

’ substantiall reversed" when parental stress was controlled thus *
y

implying the significance of parental influence.12 Additionally, he

. ' .

. 12Sewell and Shah (l§68a :501) caution.that Bordua's conclusion’ .,
" shpyld be. viewed with reservations because he did not control for
..alI”‘ariables simultaneously. , » .

. .

<
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found a' greater mal redominance at high parental stress levels‘

and a female predominancé more at lower stress levels (Bordua, 1960:

269).

-~

Sewell and Shah (1968a) found that parental encouragemént

~ accounted for roughly onei‘purth of the variance in the college

+

plané fo; boys and about one~third of the vafiance'for girls.' The

findings in their second article (Sewell and Shah, 1968b) added

ctredence to this strong relationship, although the zero~order

‘Eorrelafions were more similar between the sexes.

. Carter.(1972), along with Rehberg and Hotchkiss (197&), also

observed similar positive assqciationslbetﬁeen the two‘vaniables

for both sexes. .Carter‘(1972) also found "similar", ;.e.,‘not

greater than .10 difference, uns;anda}dized regréséion coefficéents

f;r_malés and females. ° ) . s - -

) ' ;Likg éarental encouragement, peer encouragement'is another

' . . ‘variablé which has prompted considerable reSearéh. While a éﬁb-
stantial amount of research h;s focused on this relationsﬁip YKahl,

:’1953;’Hallér‘andVButtéréorth: 1960; ﬁerriott;ui963;-A1ekahdef and

. .Cémpsel;, 1964; Krauss; 1964£'McD111 aﬁd Co;?mgn, 1965;.K;nde1 and
Lesser, 1969; Carter, 19?2; Alexander and Eckland’, .1974; Picou, and
Carter, 1976),:sex~c§mggfisohs or investigations of the effect of
sex are liqited. For unmgrriéd Wisconsin females, Carter (1975) .

found a zero-order correlation coefficient of .375 between friends'

educational plans dnd the respondent's.college plans, while for

unmarried males, aeiarger correiacipn.(r = ,457) was observed.

. . . P [y ™
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In their analysis of. the effect of sex on fhis'process, Alexander. -
" and Eckland (1974) uncovered a "trivial" advantage of being.
femalEJEn peers' college plans, thus questioning any sex-specific
advantage.
The third significant other variable, and one which is directly

" tied to the educational institution, is teachers' encouragement.

As was the case with other encouragement measures, teachers'

-

encouragement has been demonstrated to have a positive relationship

~

with educational plens. This positive association has been found
in all three studies which have addressed this relationship with
emphasis on sex. Although unstandardized regression coefficientsjr

did not significantly favor either sex, Carter (1972) did find a

13 - o

somewhat stronger zero-order correlation between teachers'

- -

encouragement and college plans for unmarried Wisconsin females

(r = .414) than for a similar sample of males (r = 340). Rehberg

S

‘and Hotchkiss (1972), in concurrence with the previous findings,
2 - L I
found similar moderately large correlations between ‘the two

variabies; but after controlling for a number of related variables

-y

.the correlations attenuated from .45.to f10 for males and from 43 .

- Sy

to .08 for females. Although teachers' encouragement is no doubt ¢ ,

important, especially in’ consideration of their role in education,
perhaps their influence is not as important as that exerted by

parents and peers.- Sex, according to Alexander and Eckland (1972),

exerts an inconsequential main effect on teachers' influence. -

: . : ~
v & N




Also specifically related to the educational‘institution.are'
guidance counselora, yet their influence on educational plans has ‘
been excluded in nuch of the previous reaearch on significant_other
influence and differences relative.to sex. LIt is interesting'to note
that the one najor stud?.(Rehbevg and Hotchkiss, 1972) on the
relationship betweén these two variables has pointed out quité .
si;eable zero—order correlations which did not reduce to triviality
after controlling.for a barrage of other related variables. Rehberg
" ‘and Hotchkiss (l??Z)’found zero-order correlations of .54Jfof
females and .46 for males between.the variables and fifth-order
'partial correlations of .23 and .17 respectivelp. _For both nales o
and femaleg, the path coefficients to educational expectations

v

ﬁrom counséior's educational advice.were approximately 25--the

.'largeso qf the significant other\variables.- h

l' .
 t B : ‘
o Sy \‘_,

Overall, in the literature;‘tha significant other variables all
\

exhihit a positive association with and influence on educational

oot
e

plans but at the same time do not inordinately favor eiﬁr gex. '
Their utility in understanding the formation of educati lrplans 7

as intervening or mediating variables iq important and the o Lt
' k3 .._ ] va
implications of their effect on policy issues is substantial’ .

]

L]
.o

Marital and Fertility Plans and The .
Formation of Educational Plans °* .

)
- . = . ’

[y

-
‘Y .
.

In this final review, section, the focus is on the relationship

between marital plans, fertility plans and their assogiation with

educational plans. Marital and fertility plans, as future‘concerns

| . - %

for the youth may restrict or promote certain educational plana.. pe
' SRR 4 - T A . v ¢
N 09 . C .
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. N .
o . "

The literature  on this relqéioqship is écant, yet what 41s available

., . suggests a différential associghion witﬁ respect to séx.
. " £ . R
. N As for the formation of marital plans, Bayer (19694; 1969b)-found

. i :
that socioeconomic status produced a moderate positive influence on

desired age at marriage for both sexes. However, no specific research

has been found concerning the formation of fertility plans. Bayer
(1969a) found a zero-order correlation between marital and educational
plans of .Qfg‘zor‘fema}eé but ohiy a .157 correlation for males. The

posi;ive association suggests that the more education a youth desires,

the more likely he/she is willing to defer marriage until a later age

or vice versa. " This relatiofiship appears especially significant for

.- r
. females in view of r coefficient. Subsequently, Bayer (1969b)

[}
) ’

... reconfirmed this relationship by finding a 457 female correlation and
a .289 male correlation. Another added contingency is fertility plans.
. Co
No specific literature pertadning to fertiiity plans and educational
' 14

-

plans_relative to sex has been located so this aspect of the research

\ : - is exploratory in nature. :
KR 5
v . Hypotheses °
\ 2: . " "
. The prévioué review of literature can be summarized as hypotheses
’ v -

! o ‘ S ,
which are consistent with the theoretical framework presented in
v ‘

" the previous chapter. ) . -
Hypothesis 1 A , ) " ' N

-

Social oriﬁin‘will affect significant other influence of both

’

. white males and white females. ' This hypothesi§ is derived from

1

.
‘e

.
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the logic and findings presented by Sewell and Shah (1968a; 1968b),

_ Carter (1972), Rehberg and Hotghkiss (1972) and Alexander and Eckland
(1974). The influence exerted by the structural social origin
Yariables on educational plans is hypothesized to\be channeled

through the intervening significant othér variables.

-

o ﬁzgotheses 2 c ' . ¢
* ‘/(/,- . - . . ° .
o Social origin and significant other influence, in combination,

- . . )

will affect educational;glans of both white malea and females. The
research which pertains to the fornation of educational plans has |
overwhelmingly supported this hypothéaized relationship (see §e%e11
& Shah, 1968a, Carter, 1972, Rehberg & Hotchkiss, 1972; nder &

Edkland 1974).

. Hypothesis 3

S?cial origin and significant other influenceliin combination,

will affect both marital and fertilitzﬁplans of white males and

™ dhite females. This hypothesié is basically exploratory although

o2
A

_143 N éayer (1969a; 1969b) provides some basis for this relationship. - i
P _— - 1 - - - - - - . - hd -

v
4‘ N

Hzgothesis 4 , ‘. . N
A : LS . o
Marital "amii fertility plans will be related to educational
plans for both white males and females. Again Bayet's (1969a, 1969b) - .
findings auggest‘this association is operative. However, this

’ ‘- - . . -

hypothesis is also largely exploratory in nature.

« . Hypothesis'S S . - ‘ A o ’

Sex will affect significant other influence, marital, fertility !

'

.

and educational plans. Aiﬁb,research presented in, this chapter.‘ - .

. — : ot
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’ ' s °
N ‘ o /,
suggests !\at sex may be important in accounting for. the formation

of educational plans.

some support for this hypothesis.

Alexander and Eckland (1974) have provided

#

that have been reviewed imply that sex is a significant variable in

understanding the process of forming educational plans.

“ -

i 1
Sunmary

That portion of the literature which specifi ally deals with

JLthe relationship of sex to the formation of edugational plans has

0 ot

been reviewed in this chapter. While some variation appears to

exist between the sexes, no systematic variation was uncovered.

From the theoretical framework and the literature review, five

hypotheses were pfesented to spell out the relationships between ’

1
L4

the variables relitive to sex. Methods and procedures to test the

hypotheses are elaborated in the next chapter.

The'numerous crosg~séx comparisons ,

\
AN

Y

i
]
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sampling guidelines., Overall, two wayesrofAinformation have been

‘ >
. : ' "CHAPTER V

" METHODS AND PROCEDURES -

.

The ain in this chapter is to present the methods.and
'specitic.procedures eﬁployed in addressing the issues pertinent
to this stgdy. The chapter is divided®into three sections to
address these concerns " The first section focuses on the nature

of the sample. This is followed by sections devoted to the opera- '

o
L)

tional definitigns of the variables and the analytical techniques

utilized; » ' ) . ’ \ ’ ;
The Sample L
. Data being utilized in this study are taken from ailarger

.investigation known as the Southern Youth Study.13 Since‘the

overall project is an extensive longitudinal study, the sampling

procedbres used in‘the present study are the result of earlier

collected in the study: the first in 1968 and a follow-up in 1972,
Although exclusivelyrl972 data are utilized in this'study, it is
necessary to consider the original (1968) sampling framework to\

understand the sample selection. . . . \. ) )

oo,

!

< )
13The data are from Projects123lR of the Louisiana Agricultural
Experiment Station and the United States Department of Agriculture
,CSRS Regearch Project $-81, "Development of Human Resource Potentials .
"of Rural Youth in the Soutﬁ and Their Patterns of Mobility." While
the total project encompasses six Southern states’ (Alabama, Georgia, 4
Louisiana, Mississippi, South Carolina and Texas), the data being
examined in this study are confined to Louisiana.

’ 52
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The goal of the research in 1968, was to obtain a representative

sample?of rural high school youth in Louisiana. A proportionate,
stratified, random cluster sampling technique was employed. The

14
éﬁ _ procedures followed in selecting the sample were as, follows: (1) the

state was stratified by four geographical areas to represent the

four quadrants of the state which differed somewhat in their social

and economic characteristics. Mbreover,.each quadrant was relatively,

« T

* homogenous in its_social‘hnd economic traits counared to the others;’

(2) clusters (or schools) served as the sampling unit. Within each
quadrant, between four and six schools were selected randqmly from
nonmetropolitan parishes to obtain black and white students’
proportionate to their enrollment in nonmetropolitan schools within

3 L °

the state. A total of twent¥y schools—-13 white and 7 black--were

selected for the entire state; (3) .senior studentg in the scHSSIs

were designated as Yespondents to correspond with the cohort being

studied in the other states participatihg in the .project.
’ . e )
S In l972, data vere to be collected trom seniors in thersame
N ) )

¥ r

schools as in 1968. However, this could not be done in each

instance because of cerig}y/changes in the schools, i.e., public
4 cy e :

school integration and the establishment of private academies.

.

Overall only four of the original 20 schools——three white and one N
_ black--were substantially the same s in 1968 and two had been

closed These four unchanged schools, the 14 other integrated one’s

. )

still open, and two private academies were selected as the sampling

[

units. In 1972, 798 students completed the questionnaires which

-

were administered by researchers from the Department of Rural .

64
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~

Sociology, Louisiana State Udiversity. Forithe purposes of this

£

"study the data §ét_was restricted to unmarried white high school . '

e

seniors, as the addition of proas-raciél categories would add a

further confounding stfuctu;alacOmplexity to the issues already
. ;

P

in question. Therefore, the sample siz2 was 419--208 males and

211 females. . 57

A modifiéd 18-page version of the 1968 S-61 Southern Youth L ‘

Study questionnaire was utilized in May, 1972 to collect data by

A . .
means of group interviews. The instrument utilized is included as

Appendix A. ’ :;,

Operationalization of the Variables

There are 13 variables which were considered in this research
, and certain groups of these were utilized as various‘géasures of a

% - ’ N
> ' par;(Eflar conceptual area. Therefore, prior to any analysis, |

operational dé‘}nitions‘are stated to insure that the concebtual . g

. .areas were adequately reflected by the measures. employed. s , . e

A .
-

v Social Origin Variables .? ’ _ o - T

-
N :

_ The first three measures were conceptualized .as social origin

s,
~

variables. a essence’#sociallorigin describes a youth's back- _ .
ground‘characteristicé/whieh may have an %mpact on sgﬁséhuent
g . .~ development, Measuré; of gyyouth's social drigih\igcluded in
{

this study were father's“education, mother's education and the ‘ g
: .
. < '

’, / S .
major family %pcome-earner's occupation. Operationally, these .-

’

\\ are deflined 4s follows: ' o v .




- - N . -

Father's Rducatien (A) - Determined by the respondent's indl-

"cation of highest gchool grade completed by his father. Responses
~, vere one of the' following nine options: A ' .
- H

Pid not go to6'school '

Grade 1-7 .« " o
.Eighth grade

Some high school but "didn' t graduate
-Graduated from high school -

Went to vocatjonal 'school after graduating from
“high_school
. Some college, but didn't graduate
. College graduate (4 years)

Don t know

L]
/ : ¢ 4

¢

O BT N -
- - L] .
3

O 00 37"

[}

Mother's Education (B) - Operationalized in a manner identical
, 5 . ‘
" to father 8 edutation. " . s

® '

Mejor Family Income-Earner ] Occupation (C) - Determined by the

response to the question - "What is the main job held by’ the major

.

money earner. of your home?"n The specific occupatiOns were coded

’

[ . )
according to the Duncan socioeconomic index (Duncam, 1961).

o 1]
- 4
. . . o .

Siggificant'dther Influence Varigbles - ) Lo K

The second group of variables relate to socialization influences.

Although it would be ndive to even suggest that{socielization is
measured directly, nevertheless, the variableé are analyzed as

ihdirece measures. Mbre appropriately, this set of measures refers

N to perceived\significant other encouragement to attend college o
(Y - d .
- and close ﬁriends’ collegg.plans. Five measures are used and they

'\ . are operationalized as follows:

. 0 Parertal Encouragement -(D) - Dé ermined by a response to the
4 Y o y '
following it_atement: "In general, fiave your parents:"
, )

» ! - . L e
.




[ . . . . . . "',' L -
o 1. Strongly discouraged you from going té college. . . el
o 2. Discouraged you from going to college. 4 - 5
. 3. Neither discouraged nor encouraged you about going . ‘e
A to college. . . SO

4. Encouraged you to }o .to college.
. ¢+ '5. Stropgly encouragéd you' to go to ¢ollege.,
AN Pt @

)

Teachers' Encouragement (E) - Operationalized in a manner.5

identical to parental encouragement. .
J

Guidance Counselor s Encour_gement (r) - Operationalized in a

’

~ Ce
manner identical to. paren(el encouragement. . o .

13

Friends' Bacouragement (G) - Operationalized in a manner
» ' ~

-identical to parental encouragement. ’ ' .
. 3 - - , C . I x
‘Peer Modeling (H) - The last socialization measure refers to:

the‘"modeler~definer" distinction mentioned earlier (Kelly, 1952;
Woelfel and Haller, 1971; Picou and Carter, 1976), and is opera- ' -

tionalized as a response to the folloying statement: "Are most of

your close friends:" . o .

"1, Going to college -
0. Getting’ jobs, probably not going to college

.0. Going into military service
. " \t

“The last two response categories are collapséd thus creating a
Jﬁichotdmous variable which will be employed as a ''dummy variable'

(cf. Blalock, 1972:498-502) for inclusion in the.regression analysis.

S
o \
. ” 3

. Marital Eertility and Educational P}ans N

\

- The dependent variables in this research are classified into
] - - -

o grbups. One of: these is referred to as career contingencies ’ .
- and the other is educational plans. bue to thesspecification ‘ N _—

problem cited earlier, a temporal arrangement of the variables is




-

problematic, yet their rélationshiﬁ/nith educational plans. is

" (desjred number of .children).

theoretically salient " The two career contingencies to be exAmined

are marital blans (desired age at marriagé) and"fertility plans
Operationally, thgge ya‘riables

were defined as.follows: =~

S . R 7 .t
Marital plans (I) - Determined by an opeén response to the

question: §rae whét age would you like to get married?" 'The actual

v

0
1
2
« 3
. 4",
5
6
7

age reported.served as the code, howe/e;q the ages were collapsed
\ -
for x analysis. Ihe tategories ‘are:
18 or less
19
20.
21
22
23 .
24
25 i
* '26.or older - g S
/ -t L, ‘ - -
Fertilitj plang'(J) - Determined by an open Tesponse toktbe~

o

question: "How many cﬁildren do you want?" The actual number of

children repported gerved as the code, however, the numbers were

The categories are:

collapsed for, x2 analysls.

or more . |, . , .

The ptber deplfifident variable and the primary focus of this

’ v

study was enucational'plans and this refers to the amount, of

4

'
2 o)
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- 3

-~

N ’ ., ¢ : .
desired schooling the youth wishes:to pursue.14 Operationally, thg

M -~
»
- -

vériable 4is meaiured as follows: ®

Educational plans (K) - Coded as the response to the question

L RN §

"If. you éould '[Wé as much sch?oling as you desired, which of the.

+ following would you do? L ap T
T Guit sehool right now. B
. ¢+ Complete high school. o o .
. , 3 - Complete a bysiness, commercial electronics,
. <. " or some other technical program after finishing
. high schaal.
N 2 - 4. Graduate from a junior. ‘Bllege (2 years)
A2 . 3 Graduate from a college or university. .’
. 6. Complete additional‘studies after graduating from
a college or- university . . . -
The.final variables considered in this résearch are sex, and
L’~ . -~
race of the respondent and tl information Gas .obtained in the .
\ s SN .
biographical section of the survey instrument .« . -
. ,% * '

r

The variables which‘haVe been referred to asf ﬁOciali

tt; are not
direct measures, "but rather are an individual's perc ptio of’encour-

As should be obvious, sevqral of thEhg:measure are problematic.

agement to attend college and whether or not most of this;espondent 8

- a

friends are going to college.

1 1
> :

Nevertheless, all the measures y "

[ 4

;* employed have been utilized before andv all 'old .a‘ intuitive

-t )

LA

relationship with the conceptualizations they

ofess to~measure.

- - 5

¥

14'I'he term "educational plans" is utilized because( of the ' *
inclusiveness which the term suggests.

The common distinction ¥

é this

is .avoided bacause, although the questions emplpyed to ad
distindtioh are available for educational and fert{lity pr éctions,
they gre not included for marital projectiond, Thus, it is difficuls
to say whether the question pertaining to marital projections is

between aixiratiops and expectatiohs (cf. Kuvlesky and Bealer, 1966)

-exchusively an-aspiration or an expectation, if in fact, there was

IS

a distinction in the mind’of the respondent.
are, referred to as "plans" because the broadness 6f the term avoids
the. problematic nature of the age at marriage projection. -

R
LI
o

. . * : . D N C R . N
' . - . - r N K & N
. S ¢ . . AP T
* 4 . . (;S) O e
- v o,
. \ . ’ . ‘ '. \
. . \ . 5 . ~ . -
s ‘r‘ " . - - . .
) » . . v ¢
- - -
. 2% . .
" b2 ’ . '
A i . , “

Therefore, all three b

>
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ot . ] _" Analytical Techniqles .

-

~ . . The hypotheses specifiesgin previous discussion will be . . ‘

P "‘

tested in several ways, but the major analytical technique will |

v ."be path analysis. As mentioned in Chapter II, this technique
- provides'a viable ;means to analyze temporally specified variables

related in a causal sequencé'ux‘i

. ' ) *The Technique of Path Analysia * Path analisis (Duncan, 1966;
.Heise, 1969; Land, l9§9) propably'best exemplifies tbe‘recent tregdg
| in Em?irical social researchu\<fhere are a number of advantages in’
! ,L using path analysis beyond the more conventional statistical
procedures; however, the most_inportant attribute is theoretical 7
\ salience; By explicitly stating theoretical propositions in terms
- . . v

.égf struetural e'uations, the researcher is able to tie theoretical

P and empirical considerations together. Thus; a path model is a

] . set of structural equations which are linked together to represent .
& i, :
" " a theéoretical model. By no means does path analysis prove causation;

- however, it does enable a researcher to ascertain the relative :f
. : J influenée of various independent variables on a particular dependent
% .variable Statistically speaking, this in;luence is determined by
the amount of change in a dependent variable for each unit change
in(an independent-variable. Beta weights (or.slope estimates) are

N used to indicate this change. By standardizing these weights, path

coefficfents are obtained which enable the relative influence of

several-independent variables on ‘a particular dependent variable to
Ziy/’_“be determined But to maximize the technique '3 va1idity a number

of assumptions must be met. Heise (1969) has meviewed the necessary

“




.

assumptions which pertain to a linear, recursive path model and
. ' . - L4

.summarizes them as follows: . o

1, ,In the system of interest, change in one°variable must
always occur as a linear function of rchanges in other variables
(Heise, 1969 44) : \ .o \

2. The si&i;m of cencern must not contain any reeiprocal

back loops; that is, if X causes Y, Y cannot

i

causations or fe

. affect X either directly or through a chain &f other:variables

[(Heise, 1969:45). - T,

. .
3.' The causal laws governing the system must be established

e
sufficiently to specify the causal priorities among\variables, in a

- way that is UNDEBATABLE (Heise 8 emphasfs) (Heise, "1969: :52) .0

*

4, The disturbances of dependent variables must be uncorrelated

. ' 3 R . ‘ - )
with eacP-other or with the inputs, thus it .is necessary that §$l./

(Heise's emphasis)'system'inputs are entered explicitly into

analysis (Heise, 1969:56)

-
o)

5. The usual methodological assumptions involved in multivariate
. A

2

regression analyst: must be met. These are: interval or ratio“' .
-, . . H .

- ' ’, > . " 2
measurement ; independent;sample units; hpmoscedasticity (i.e., variance
* ! ’ - . NS

-

must be similar among cases of the system variables)* the sources of

variation for each variable in the system must be sufficiently diverse

"

»
80 that the correlations between the variables are not extremely large

in dhsolute magnitude (nulticollinearity) and of ‘course, reliable
oy . . «© ° . . . . -
measurement (Heise, 1969:57). . A } .




Degpite these restrictions, regression is a relatively robust
" statistical technique and slight violations should not oﬁerly

‘ - . - . . . - - ,\L’ ’ -
jeopardize the regearch (see Labovitz, 1967; Heise, 1969; Land, 1969, |,

Bohrnstedt and Carter, 1971): :

The structural equations which comprise the path modsfx%épicted

in Figure 7 are:15 _
— *
(1) D= pDAA +1pDBB_+ pch t ppev

d (2) E= A=p

PEA EB

(3) P = ,pFAA +’pFBB'+ PF‘CC + Pp 8Y
<

pGAA + pGBB + pGCC + thet !

B + pEC€ + pé;ev .-

-

N
£~
~
(2]
n

(5) H= pHAA + pHBB + pHC? + Pyg®s

~
(=3}
~A
-
n

7.

+ —
Prah * Prgl * PycC ¥ pppl * pgE ¥ PpyF +ppG +

e

D pIHH + pIzez
¢ i

_(7):_ J = pJAA--i- p‘JBB + pJCC + pmn + pJEE + pJFF + pJGG +

P

Lo pg,;wjfy - e S
3 N o ] "'

= p. A + + : +
(8 K pKAA + pKBB + pKCC pKDD + pKEE + PKFF + pKGG

H.+ ex . - ' ~
12 .0 pKH pr' a ~° : v

Given the fact that there are 13 over-identifying restrictions:

correlationé nust® be posited amdngAthe error térms.‘ Therefore, es, et,

e, e and e are all intercorrelated as well as'e , e and-e™?"
uw v LW . . Cox Ty 2z

Iy ~

1?’I’he term p,. is the effect of variable X on variable Y. For
path analysis "p"Y§s utilized instead of "b" (beta) yet both refer
tq standardized regression coefficients. Sex. (S) is Mot included
in these equationgj °




.

From these equations, path coefficients (standardized partidl .
regression coefficients)1§ will be obtained to determine the‘amonnt

of change in tbe‘dependent‘vatiable for each standardized unit

[ -

: change in the Independent variable . )
| To ascertain the relationship between marital, fertility and
educational plans, first-order partial correlation‘coefficients will
be employed. A partial correlation yields a sirgle measure summarizinﬁ?

the degree G";elationship between two! variables, cpnttolling for a

third (Blalock 1972'435-437) 7 Also, multiple correlation coef— g
ficients will be obtained to ascertain the relationship betWeen

- '\."~
educational plans’ and narital and fextility plans taken together °

LI 3

{Blalock, 1972:454~ ? ) ' - °
N ’ . Techniques fo gessing the Effect of Sex. (One "of the pdggbées

of this study was to examine the effect of sex on educational planms
' - T ol ;
e 16The "path coefficient" is a standardized partial regression
coefficient and is derived from-the formula Pyx s, /s ) where
the path coefficient; b, = unstandardized reg§ess¥on coeffi~
. czent, 8, = stapdard deviationi'of the independent variable X S —
% standard”deviation of the dependent variable Y. o = :

-

.t

17The formula for the firsthorder‘ga;tial'correlation;is:

’ }- s - () Cxy L T ety
J.K 1J = '
\ /l—r 2 /l-r 2 ) i

IK JK ‘

18

, The formula for the multiple correlation is:.
\ _ \:f R
T1.0R = r’ _+ r g @-r Y

1J IK IJ




" difference (Blalock, 1972:275-287)"

I
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2

0 . . ’ \ .
and to investigate the processes (if any) through which male and

female yout{ differentially formulage these plans. -
. 2 N

~ . v 4 . L R -
. Chi-square .tests (xz)lwill‘be utilized to compare frequencies
between the sexes. The chi-square test is an appropriate test that
. . hd oy .
can be used whenever a researcher wishes to evaluate whether or not

-

frequencies which have been enpirically obtained differ significantly :

D

frogﬁthose which would have been eikected if there was no hypothesized

®

‘ The difficult'comparisgn'is between the male and female path
J _ 0,

v

models. For comparing effects between samples, path coefficients

. V3 .
(standardized regression coefficients§ may be misleading because

-

differences between'standardized coefficients are confounded by

. ? o * . °
differences irt the variancés of the variables being considered

ak» LSchoenberg; 19?2:30). In other words, path,coefficients Ggan be

4 o

ey o= - e

,x—*’“

used dniy to compare, the effects of independent variables«on a

L,

single*set”bf data (Schoenberg; 1972 4- 5) . 3‘ .

-
walhl Ly = -

v\"‘
.

in the appropriate structural equations, a slope estimate .can be

-
A - »

.obtained and the direct "and indirect’ consequence og'being male or

femaie.on a particular dependent variable can be ascertained'and

e

. adequately compared against the otﬁer indépendent variables (see

'y v

Blalock, 1972; Alexander and Ecklamdy 1974)" For the eduations

males were coded the arbitraty value of 1 and females the arbitrany

-’

value of 0.

,;L . . . S . ¢ 3

y 4 prove . - N . .
Al Hovever, by including $ex as .an exogenous/"dﬁﬁﬁ;‘;ariable" ~

ey

43
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In suﬂv the hypotheses presented in the previous chapter
' @.. ) ’ =
will be tested using Louisiana data from the Southern Youth Study. .
- : ' ’ ? 3
To evaluate the theoretical model, path analytic technifjues will

be used. The results of the aﬁalysis agre presented in the next

two chapters.

< .




CHAPTER VI o
. . ANALYSIS AND INTERPRETATION--PART I

The purpose of the next two ‘¢hapters 1is toggnalyzé the data
in light.of the hypotheses presented.in previous discussion. This
first analysis chapter is divided into two sections, the first
restricted to a male sample and the seconi, to a female sample.
.The applicability of the proposed model for each sex is ascertained.

. The first four hqpotheses presented at the end of Chapter IV are
tested for both males and for females. A summary. of the findings is

provided at the end of the ,chapter.

Analysis of the Model of the Formation of Educational
Plans foreMales

~

-

~

section, the hypothesiied relationships, as specified
/ ' . .
in the fourth chapter, are&tested for maies. Thus, the section is

divided into four parts, each directed at a specific hypothesis."

——( - - Y
.

.

Social Origin and Significant Other Influence
| it ;ill be Tecalled that the first hypothesis stated that
ihe soci{f.origin Qariab1e§ will infiuenée or affedt the signifi-
_cant other variables. By examining the zero;order correlation ~
coeéﬁicients presented in Table 3, the linear aqsociaiion between ’

these two sets of variables can be determined, thus providing one

'basis‘for eyaluating the causal paths. Overall, of th%iIS specific

relationships, 14 were positive. This finding suggestélthat the

I
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ble 3. iero-Order Cotrelations, Means and Standard Deviations of Variables in a Recursive Model
of the Formation of Educational Plans: Males (N=143).
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e varigbles ate: A = father's education, B = mother's educatiqn, C = income earner's occupation,
perceived parental encouragement, E = perceived teachers' encouragement, F = perceived guidance
selor's encouragement, G = perceived friends' encouragement, H = close friends' college plans,
marital plans, J = fertility plans, K = educational plang. ***p < ,001; **,001 < p 5 .01;

1 <Ps :05. o . : :
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variable sets are reiateé in a untdirectional pattem, i.e.z as

socialﬂoriginhincreases, significant other influende increases.

~
-1

< But for the nostyeart, the associations were rather Zﬁ:k.

Turning directly to the regression analysis, the-same weak

relationships were observed (see Table 4), The coefficient of

determination (RZ) indicates the amount of variance in the

dependent variable accounted for or "explained" by the various
S\ ,
predictor variables in the structurgl equatign. The three social

~ L

origin measures, together, accounted for only 5.5% of the variance -
in perceited barental encouragement to attend college.; None of
the three social origin measures had a statistically significant

on the dependent variable. However, of the- three,

influence
father's educatio;'proéqced the largest effect (p = .175) &
perceived parentaé‘encouragement. "The. row labeled résidual in ,
Table 4, indicates the effect on the dependent.variabie ofiaff

unmeasured factors. The residual influence on parental encourage-

.

e -

- - ment, for,example, was -972,~- uff«{f ' T - = S e

Slightly 1ess than 2% of the variance in tne next significant

other variable--perceived teachers' encouragemént--was accounted

4 ~ . 14

fqr by the three origin_measures. None of thé three predictors .

.t

"had a statistically significant {nfluence on the dependent variable '

- and father's education exerted a negative influence. This last

- T q
Y ) 4 [ 13

19Statistical significance was determined by testifg the null

+ hypothesis for the unstandardized regression coefficiegt. Sta-
_ tistical significance means. that the proé&bility of
the null hypothesig was less than or equal to” /05
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. S,
Sle 4. Standard Regression Coefficients, Coefficients of Determinakion anaii;§§duals for a
Recursive Model of the Formation of gducational P;ans: Males (N=143)
determiﬁed . - Dependent Variables? . i
iables® D E 3 G H I J K
SR b -.161 .073 .056 .256%% ' -,088 .203 .091
084 093 w131 148 | .236%% 110, -.192 - .096
.012 .054 -.071 -.150 ~.025 .\ 045 -.117 .032
‘ | 5 -.170 046 246
-.176 .043 -.006
3 | »~ e -.035 .100
: , ;/——-"’//i\dj —06 P Sam .198%"
g .050 +  -.039 <141
.055 .019 .027 .077 ©,175, 083 .070 .348
1dual 972 990 - 986 961 " .908 958 . .964 .807

e variables are:

A = father's education; B = mother's education, € = income-earner's occupa-

n, D = perceived parental encouragement, E = perceived teachers' entouragement, F = perceived

dance counselor's

legevblans, I = marital plans, J = fertility planms, K =
p. £ .001; ** ,001 <'p < .01; * ,01 < p < .05,

encouragement, G = perceived friends' encouragement, H = close friends'
educational plans.

—

¢ -

.

*

5
N
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. 3 oféfhe variation in perceived guiaance counselor's encouragement,

[N - . ; )
finding is particularly difficult to interpret and runs counter to :

what was expectéd. _ i ' ’ J
In a similar f@ghion to perceived teachers' eéencouragement, the

oy \

three social origin variables, together, accounted for only about

o .

PR3

and one of the variables--income-earner's occupation--demonstrated . .

an inverse effect. \
v e

The trio,bf social origin measures did little better in pre-
. ¥

v
\

dictiﬁ% perceived friends' encouragement to a;tend’college£ The

independent variables accounted for only approximately 8% of the - .,

-

variation in friendé' encoufageﬁent. The .path coeffifcient from*

income-earner's’occupation to the dependent variable showed a note- ~

worthy influence (p = -.150); however none of ‘the path coefficients
were statistically significanm. ) ) / -

’

The three social origin variables accounted for 17.5% of the
. . . $
variance in close friends' college plans which was considerably more
than for any of the encouraggment variables. Two of the three

hypothesized paths.to close friends' college plans were highly

significant which suggests the possibility of this alternative

sqcializgtion mode being influenced by social origin information.. ) |
Fgther's education had the largest effect, (p = .256), yet it only

slightly overshadowed the influence of mother's education (p = .236)

a . |

o PR

on the modeliﬁg vdriable.
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In sum, the first hypothesis was only partially supported20 for
the male sample. Although the majority of the path coefficients Ly
. . . _ . . °
. were positive, themmajority were also rather small and not Iz
1 —_— ¢

statistically significant. In light of the theoretical framework

and the bulk of previous research, these findings were unanticipated

as they indicate that perhgps social origin only minimally influences

’
-

. » )
the various significanf other measures for males. oo -
. ' . »

Social Origim) Significant Other Influence and Educational Plans
- R ) R ’ - @ . .
The second hypothesis asserFed that social origin and significant

other influence, together, will affect educational plans. All the

variables in both conceptual sets were positively associated with

educational plans (see Table 3). This finding, again, shows a

, X, i}

directional pattern. Furthermore, the zero-order correlations were
o

. considerably larger than those reported for the previous hypothesis.

This was especially true for the correlations between the significant

1

other variables and educational plans ’ L,

-
" — /‘ﬂ‘

N . B - .

rning to the regression analysis, 35% of the variation in

% ' f A educational plans was accounted for by all the social origin and

& \

'significant o;her influence variables in the structural equation.
_ For the most part, the various meaaures 3id an.adequate job of", . T
) % LN
| .predicting educational plans. As was thenca%e:for.predicting_the
| .. significant other variables, nonewgﬁrthelsocialZ{rigin measnres " ﬁ,‘\\\ i

R '::1 o N “‘

20There were several criteria uti&ized?to e;aluate an overall o .
{ hypothéesis relative to[its acceptance or rejection.""Direction of
) influence, statistical significance’ of path coefficients and
hagnitude of the coefficient of ditermination were all considered.
Being that there were geveral more spedific (sub)ﬁypotheses upder—
lying thé more general|hypothesis, it. wai possible to "partially" X ,
B accept tnﬁEFVerall\Pyp thesis. ) ' a N

¢ Pt ‘
C e 4
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exerted a direct effect worthy of note.~ The best predictor of the
dependent variable was perceived parental encouragement (p = .246),

. follpwed by perceiuLd friends' ez:ouragement (p = 198) and close

friends' coliege plans (pt= .141). This finding was consistent. .
e . . . o : '

with that of mdst of the previous research (e.g. Carter, l912:1\\\\5_'________;__—'\“_~
- . N 2 \ !
. ' - ’ .

Rehberg and Hotchkiss, 1972; Picou and Carter, 1976). The two

©

e . ’ s . ‘ ‘ - €.
remaining variables--teachers' and counselor's educational encourage-, |, ’ {
. ' ment-—surprisingly, did not significantly influence the educational
.. } rr. ‘ ‘ )
. plans ‘of males: _ ’ ’ - / -
. \According to the systems' framework, the significant other '

' measures'§hould channel or mediate .the informational flow provided

N

by\a yquth's social origin. Looking at Table 5, the reduced form

regression coefficients overwhelmingly supported such an assertion.

v s

The reduced form coefficients' were obtained by estimating the

~

equation’for a dependent variable by firgt, including the three
éxogenous social oriéin'variables, then adding the intervening set

' of significant other'variables.k‘The'total effect of a specific®™

.origin variable on the dependent variable is the path coefficient -

. of the variable the first time it is ent ed‘into the'equationw ‘Thus, ) ,‘;

as shown in Table 5, where father s gdfication had a total effect of =
14 3

el .190 on educational plans which was statistically sigmificant, the
[i influence attenuated to an insignificant .091'with the inclusion
,,,) '_ ‘;of the various significant other measures. In other words, moxe ) .
. than.half of the totalfinfluence/of father's educational level on .
i the educational plans of his 6’fspring wag via the significant ‘q. . :
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4; father s educa&ion B =

percelved friends'
fertility planms, K= educational plans

perceived teachers'

mother 8 education C=

encouragement, H s

" i o

encouragement F =

5 close friendg'

b — - [

5
income-earner s occupation,

perceived guidance
college plans,




other influence variables. This same reduction pattern was’ also.
. .’ o .

present in the effect of mother's education oh the dependent

~

gariable. The remaining origin variable-—income-earner's
‘ occupational level--although not statisticallv signif cant, also
attenuated in a similar fashion.' Thus, these findings snpported
the .theoretical contention pf the mediating role of the significant

‘other variables w . v

"~ Social-Origin, Significant 0the§ Influence and Marital and
‘Fertility Plans d ] <

The  third hypothesis, it will be recalled, posited that the

soqﬂal origin and significant other measures will affect marital

and fertility plans ; For the males, inconsistent findings were
observed.” Most of the zero—order correlations were weak and

inverse for both of these dependeq_~variables (see Table 3). The

-~

\
average,projected age at margiage for. males was 23 and the avenage

a

desired number of children was 2. 85. .

Only slightly more than 8% of the variance in marital ‘

plans was explainedihy the eight predictor variables ITurning to

‘the path coefficients, the largest (albeit not statistically )

‘signiﬁicant) influence on marital. plans was p::}uced by perceived

-.176), followed

* teachers' enc?pragement to attend college (p
_closely,by perceived parental &ncouragement (p = -.170). ' These
inverse relationships suggest that the more parental and teachers'

engouragement to attend college a youth receives, the younger
. . %

N ) . - : Lt
will be hig,desired age at mﬁrriage The remaining six va;;ables

—

"all exhibited é]iatively small effects on. tﬁE dependent variable

(o5
.

u

A
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, . ‘Inconsistent relationship that were not statistically sigpificant

- \

also characterized the influence of the predictorlvariables on >

-

-

fertility plans; Taken together,=ghe variables accounted for only

7% of thekvariance in the denendent variable anﬁ’none of the eight
hybothesized paths were statistically significant. However, it must
be recalled that the significant other variables were.Operationalized

8o that they were direceed epecifically at education and thus any

]

o

influence on marital and fertility plans was necessarily indirect.
; ' v

Marital Plans, ‘Fertility Plans and Educational Plans Co -
& =

The last of the four hypotheses posited that both marital and

o

fertility plang.will be associated with ednﬁhtional‘plans.' As . : .

Y

, shown in Table 6, the zero=otder correlation between education and
: : \

marital plans was inverse (rKI= =.154) implyingséhat as educational
* ° i - .
. plans increased i.e. moves towards higher levels of eddEatiod,

desired age at- marriage §ecreased. After controlling for fertility
\ .
. plans, -a similar inverse relationship was observed that wes.

statistically significant (x .164) The next two correlation

TYr.g" \.
coefficients in Table 6, suggested a similar, but considerably R

weaker, relationship\than that observed between educational and

o narital plans.’ jhe'zero-order correlation between fertility . y o ~.
:‘/ " ' plans and'educational pldns,;as.; .012 conngting‘virtually 10 v : '. «
association between the two variables. After'controlling for marital * .
) pla\ns, ““the relationship still remaihed trivial., ~

.

Tbe final test of thls hypothesis wag the multiple correlation

. .between educational plans on the one hand and fertility and marital
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Table &. Zero-Order, First-Order Partial and Multiple Correlations
: Between Marital Plans, Fertility Plans and Educational
Plans by Sex of the Respondent ] s
Es Females Total
* . , 4 ) . 7*** a
vy -.15 .36 . .?93
: *. Rk . '
r .o -.164 .369, . .091 '
KI.J . F 4 ‘,.' . . =
CTgy . —.012 ‘ -.026 -.024
v ’ . '\ ‘ .. ' y
S -.059 -.046 o -.011 - /
et st .
o Ty oy - c .359 L .095
N 5 ; — < -
- o}
The variablesyare: K = educational-plans, I = marital plars,
J = fertility plans. . : \
' ' - k%% P 53.001 . . * \’ - . C. R -
*% 001 .< p < W1 o : B
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. plans taken together, op the other. As shown in Table 6, this
; coefficient was statistically significant~(rK dI= .164) which ',
\ suggests that there was a strong relationship between the two sets of

¢ ‘varisbles; however, it should be pointed out that the significahce of

the coefficient resided largely with the strong observed relationsﬁip ' , ﬁ\iy\

,,l
H

.between mardtal and educational plans. © .
Again, this hypothesis was only'partially supported; however,

-§a¢? .full.support was given to that part which asserted an association
w’ between desired age at maa:riage and educational plans. . \

To summarize the findings, first, the social origin measures
exerted a shall positive influence on both the significant other -
variables and educational plans Next, the significant other
variables, with the possible e;ception of teachers' encouragement,
did a- fairly adequate job of both mediating the effect of the
gocial origin measures and predicting educational plans. By and

large, neither the social origin measures nor the significant other

variables accounted for the formation of marital and fertility . W

plans; nevertheless, at least mayital plans seemed to be intimately.

assoc-ated with the formation of{ educational plans. These findings

lend partial support to the syst ms framework employed_as well'as

"to the applicability of the tneore .cal model to rural white males.
Finally, ‘the correlations among the residual effects (see Table 7)
-did.‘bt,overly suggest any spurious correlation Operative in this

‘ process (Heise, 1969:56-57). ) .




le 7. Correlated Residual Effects for a Recursive Model of the Formation of Educational
Plans: Males (N=143)

. TN
\ —_ j > . . . oA
ciaples® Do E/ F e H Z .- 3 K
, 371kkk -
L L4 10% %% 576kkk ' --5&%
423k K Gh3keR378kRNSe
12 g 270Kk 313k AR S S 0
Y -.000 000 000  -.000 ~.000 - ‘
R -.091 -.074 -.077 .123 SR
~, . - . / - . . - - . [
. ® 038 . .043 " 022 . .016 -.035 -.111.  .089 -

‘ - -~ B » .t . 4
he variables are D = perceived pa:enfal encouragement, E = perceived teachers' encouragemg;;?
= perceived giiidance counselors' encouragement, G = perceived friends' encouragement, H =
ose friends' college*plans, I = marital plans, J = fertility plans, K f’educational plans.
* p < .001; %k 00L°< p < .0l 3 .01 <p < .05 .
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\ Analysis of the Model of the Formation of
e ) Educational Plans for Females.
L4 . * : Y )

Turning attention away from males and focusing exclusiuely on
: ' r - ’ , ) C s .
Py females, the same model of educational plans tliat was tested in the T
o . - [ ' . o
previous section fof males, can also be tested for females. There- . b

. fore, in this section,'like the previous one, the sagpe four

hypotheses which were derived from the theoretical model are tegted.
. . \ .

I

Social Origin and Significant Other Influence =

-

The first hypothesis'stated that the trio of social origin
variables will affect the five significant other measures. Looking
at the associational measures presented in Table 8,,positive relation- %
ships were observed in.all but one of the cases;' This directional

patterq was basically analogous to that found in analyzing the male
sample, Fugther, the'uagnitude of“the correlation was similar to
. . . d A

that observed for males. The i&%lication of this finding is that
~ the higher the Youth s social origin, the stronger will be signifi-, SR

.. . \
"; cant others encouragement to attend college and the more likely :

A

she will bg to have close friends p;;gning to attend~cqlle§§// ) . _ \

the five significant other variable s perceived garental encourage- ' .
meént and close friends' college plans demomrstrated the strongest ‘
. o .

association with the social origin variables, and perceived 8uidance

counselor s encouragement showed the weakest. .

4 v

‘ Examining the coeffigients of determination dnd the path ' 'I(“

“ coefficients in Table 9, it beeqmes apparent that the three KR

//I ’ . B f' Ve _.‘. "':'
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8. Zero-Order Correlations, Means and Standard Deviations of Variables in a Recursive Model of
* the Formation of Educational Plans: Females (N=158) ?

a . \ , . §
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variables are: A = father's edutation, .B¥= mother's education, C = income-earner's occupation,
perceived parental encouragement, E = perceived teachers' encouragement, F = perceived guidance
gelor's encouragement, G = perceived friends' encouragement, H = close Qiiends' college plans, -
marital plans, J = fertility plans, K = education plans. {f* .001 < p; .001 <P < .01;,
I<p<.05, =« - e A 5
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ble 9.  Standardized Regressién Coeff'icients, Coefficients of Determination and Residuals for
a Recursive i{!odel of the Formation of Educational Plans: Females (N=158),

’
aé 7 N .

determined . Dependent Variables® '

biables? - D E . F .G H 1 J K

L227%% 199% L 149 .008 ©  ,152 ' .157  -.084 . 064
.P9o' 020  -.005 .03 Z.139 -.041 46 012

140 - .020 048 .159 .098  -.082  .009 .097

BN - a 065 ..029 (157%

. \ Logl  -119  L175%
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v : ' % '1 CL79% 123 152%

: - | o _ . .3?] - -.0s1 f 177
- 132 .048 021 .032 .094 .083 .037 .312

fldua 932 4 975 985, o84’ 952 .osk . .98l 829 -
- :

e ‘variables are: A = father's education, B = mother's education, C= income-eamer 8 occupation,
perceived parental encouragement, E = perceived teachers' encouragement, F = perceived .guidance
selor's encouragement, G s perceived friends' encouragement, H = close friends' college plans,
‘marital plang, J = fertility plans, K = educational plans: Ckkkp < ,001; **,001< p < .01;
1< p s .05. X : : .
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attend col\ Father's education had the oty statistically ' ' ) -

-

‘education (p = .090).

Nmother ] education was ﬁound to have an inverse relationship

n a
81, - . -
Y *‘ - : . . - ’V
exogenous measures, especially mother's education and income-earner's
occupation, did not significantly ipfluence any of the dignificant’
. . -~ -

other variables. The three social origin measures, takean together,
accounted for approximately 13% of the variation‘in perceived )

. . , s

parental encouragement, with a statistically significant influence
exerted by father's education (p = 227) ~ Parental enéburagéﬁeht .
to attend college was also affected (although hot significantly) by , . ~j§
the family income-earner's occupational level (p = .140) and mother's _

Tumning to tharnext encouragement variable, the small coefficient

of determination (.048) suggests that the.three social origin .

variables had little effect on perceived teachers encouragement to

significant idgluence (p = .199), as both mother's education and °

income-earng{fa occupational level produced only trivial influences

on the dependent variable. ! . . ' S \\>$\_

~ - . - — - - A . [P .

o

Tqken together, the three antécedent variables explained.

2 v
only 2% of tHe variatién in guidance counselor's encouragement as . ‘
none of the three predictors demonstrated a statist%fally' @ T e
' ‘ [ ¥, ‘ . P

meaningful,influence on the dependent variable. Again, the largeat

o I

influence w’as exerted by father s education and, surerisingly,

(p = -'095) with the dependent variable. ' ’ ’ (

-

iny glightly more than ?Z of the variation-in perceived

BN N

friends' encouragemént was accounted for by' including the three

’ * .
. .
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v

l Social Origin, Significant Other Influence and Educational Plans

‘o

v

origin variables in the structural equation.

-~

82

“The largest.effect on

perceived friends"encouragement to attend ¢ollege was produced by. -

income-earner's occupation (p =

\

.159):

'

The path coefficients from

- the remaining two social origin variables were both small.

7

¢

Consistent with the findings for the encouragement variables,

the modeling variable--close friendé' college plans-—was not adequately

predicted by the soeial origin variables.

The coefficient of

determination was .094, indicating\that legs than oné—tenth of‘the

variance in’ the dependent variable was accounted for by the'exogenous .

<,

variables.

by father's education (p = ,152) followed closely by mother's

J

’

v

The 1argest albeit not.significant, influence was produced,

education (p =

.139) and income-earner's occupational level (p =

o

As was the case with the male sample, the first hypothesis wds

only partially suppprted.

The consistent positive relationships'

that weré observed concur with both the previois research and~the

8 v -
kg

theoretical framework however, the weakness of the relationships

-

~

prohibited full support of the hypothesis.

Father's education

e d*to be th best predi tor of ‘the sigr ifi ant othe i b1 s
appeared* to e best p c s gn c r variable

AR N
]

L3

and mother 8 education‘seemed to be the least important.

¢

'l

o
KX

The next hypothesis, it will be recalled, posited .that the

social origin and the significane other variables, together, will

.

affect educationalaplans.
variables, in hoth sets, were positively associated with

educational plans.

Y

As in the male sample, all of the

o,

Not only were the, zerb-order correlat

4
::Ra\*\~_az

' positive, they were also rather sizeable ranging from 173 to 381

923

.098) .




-
.

2 In total the eight predictor variables explained approximately

I3

one~third of the variance in educational plans. The path coefficients,

’

with one exception, were all positive and four out of the five

~-sigrxificant otner measures had a statisticallyLsignificant influence

4

@n_educational plans (see Table 9). The strongest impact was

exerted by close friends' college'plans (p = .177), followe¢/ by

teachers' encouragement (p =, .175), parental encouragement (p = .157)

g - N " » A

and friends’ efitouragement (p = ,152). These coefficients

emhpasize the important role that perceived encouragement plays on -0
females' educational plans. . ' ‘
K] f; » ~ .
The reducednform-coefficients presented.in Tabde 10, followed

the basic pattern outlined in the analysis of the male sample. - {f/,y‘

) Again,~the-signif1cant other‘variables, as predicted in the

_theoretical framework, mediated the total effect of the social origin

variables on educational plans. Almost two-thirds of the total
- N .
effect of father's education on the dependent variable was channeled

through the significant other measures and a-little over 40% of the

total influence of mother's education was likewis ediated The

2

' tothl effect of the remaining exogenous variable—-income-earner 8

) significant other variables in the regression equationl Once \ )

" B
oCcupational level——also attenuated with the inclusioan bf the -

¢ J

again, the mediating role of ch significant other variables was ' T

\

shown toabe important thus adding. further support to the

J' ' v )
theoretical framework. ) v ' L
) O.\ “.// ' u“
/ } ° \ ' 0\7

[y

PSS
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Females (N=158)

4

-

@

e 10. Reduced Form Regressibﬁ]Coefficients in Stahdard Form for a
Formation-of Educational Plans:

cursive Model of the

-

— P
ndenta’ Predetermingd Variables®
ables A B - C D E. /F - G H R® B
. .227%%  ,090  .140 . ' ‘ | 132
N - 199% .020 .020 * .048°
.149 -.095 .048 .021
.008" .039 159 - 4 S P
1,152 © 139 G098 . : . .094
.159 -.041  ~.050- : 018
157 041, -.082 -. 065 -.087 .. .127 .179% .087 . .083
- .108 146 025 . “ .017
-.084 - .- .146 .009 .029 -119 .oQ2 .123 $,051 .037
178 026 LNgK: ' ..091
.064 012, 097 CUTTISiE 175% . 102 .152% JA77% . L312

/

5

S —
vagiables are: A = father's education, B = mother's education, C = income-earner's occupation,

perceived parental encouragement, E = perceived teachers'

marital plans, J = fertility plans, K =
)L < p < .05 © .

selor's encouragement, G = perceived friends'

encouragement, F = perceived guldance

encouragement, H = close friends' college plans,

educatioffal plang.. *x* p < .001; ** ,001 <p < .01;

L

>

<

L]

"

P




Social OriginA,Significant Other Influence and Marital and
Fertili_x Plans - ’

The third hypothesis predicted.a sifilar process operative in
. the iﬁ%mation of marital and fertility plans~-i.e., the soéial
origin and significant other variables will affect both marital

and fertility plans. A4s wae'the case for maleg, the findinga were

' AN

somewhat unclear. All but one,.of the zero-order correlationg
_ between the eight predictor variables and marital plans‘were
positive, while only half the correlations between .the same

"o
predictor variables and fertility plans were similarly directed.

The mean desired age at marriage for the female sample was 20.5

A

\

which was 2.5 years earlier than the mean deeirgd age for males.
Moreover, while the females, on the average, désired 3.3 Fhildren,
« the males desired only 2.9. - o
!

A little over 8% of,the'variance in marital plans was accounted
for by the. social origin and signifigant other influence variables.
Onlyqpne variable;eperceived friends' encouragement to attend
college--had a statistically significant, effedt (p,

girl's desired age at\marriage. None of thevremaining seven

variqbles produced a meaningful influence op the dependent variable,

Furthermore, as shown in Table lO the intg;;ening significant

) A

—— s

other variablna\did not mediate.the total effects of the sociall

M
.

origin variables on marital plans. ‘ﬁ

q‘!

The coefficient of determination for fertility-plans was

only .037 and none of the eight predictor variables in the model

= l17§).on.a - ’ ' -




- 'Y . . N
, 3 p . o, L o e
produced a significant fnfluence on the dependent variable. 'There-
':forea the “third hypdthesis was rejected; however, it must be recalled
N ' ’ .- * . .
that the variables utilized were not adequately cohceptualized ’ o,
* ) -

ﬁor predicting these'two variables and this hyppthesis‘wag largely .

I
exploratory because of:- this limitation. Co o b

.
-~ , ’

o Marital Plans, Fertility Pla&s and Ed&ca onal Plans . .

Both the zerp-order

correl tion~(r = 7) and the f rst—order P tial correlation

] ¢

(r Ter. J 369) betweeh desired age at marriage a d educational.
plans were highly significant. While for males an inverse reIation— .

; ship was observed for females,a strong positive association between ‘

the two' variables wagdéound. For females, as educational plans
increased, their prejected age at marrjage likewise increased, yet '
C the direct Opposite pattern was observed for males. h ‘
A slight inverse relationship was found between fertility
. ‘plans and educatfonal plans for both the zero-order correlation -

_J- (r = ~,026) and the first-order partial correlation €3 .046).’ »

KJ. T
. The multipee correlation between educational piEEE“Ehd

rital and fertility plans was also highl&’significaut (rK JId .35'9),.x

’Ro doubt, gaining most of its strength from the large association

r

S , " between marital and educational plan ‘ : N

2 -+’ That part "of the final,hypothésis ‘which was related to marital

A . plans was overwhelmingly supported while that part which was ' .
. M LR . ¢
oo ‘ cox e . ' ; P o




- . . . . " [}

; concerned with fertility plans was rejected. Finally; the lack'of

- 4 »

significant correlations among the residuals suggests that a spurious
@ I . ]

correlation was not present (see Table ll) A A

ot o Overall, the findings for the female ,model seemed very similar

o

\
to the results for the male model. Several Very obVious differences )

R

3 f did exist and will be explored in greater detail in the next chapter.

e B - .

However, the pr0posed model appeared to adequately account for the

formation of educational plans for Roth sexes. Despite the fact

A it € s

. that the formation of marital and fertility plans was not

, . with the variables utilized the statistically significant. \eocia-
tions found between marital and educational plans for both 8

: suggest the importance of marifal plans’in the.formétion of educa-.

[ ~\~ - - “e -

) ‘ " tional plans. If a youth desimes a particular educatifnal,goal; it
L) v
may have consequences fbr his/ﬁé% desired age at marriage and vice

. . . versa. The Opposite findings between “these two variables with

-~
.

.respect to sex suggests that sex ,may have predictive utility in

CE N ST B

accounting for the formation of educational plans. 'This-is . pursued

. . . ’ i, SR . -




. o"_ . ;o/ . 1 . .
'~ "t’ ‘ ‘," } ’ P -l ~ i :
“ B r :;‘ -: ‘. - . . . ) . S
o b ' o ;o ! -
.'\ P “’:;f::g v ’ . a ) . R .
) ° "},: - . ¢ / 4] ,.’ i x ) :’ N
. oo TN »' -
. ! R 3" . . Iy - . . "
- Tf‘: {%" ) ‘r ‘ - —. ) ..' .
B o é* — . ; i . .
v ' R ) . ’ - "
ble 11. Correlated Residual Effects for a Recursive Model of the Formation of Educational Plans: "
_eFeéales (N=158)- - . .o . - Co
iables® D E . 'F G . H I . 3 'K
w ¢ / : . _
™ e . - ) * .
% g - “ ’ ' - [ "'
b . » % M -t \
VR L LA \ \ - \
’ . N v A . N N
. JB43%kk 461Kk EX | - y N . . N
- - N \ _ M ] . 3 N . a
. 060 L3128k 309KkE . - : RN \
., ' . - ) \A ! » R . M. N i\ " - ’ \
Lo . .170% .'\198. ‘ .246#**\ 306%k% . - ., ! ‘ o
* ‘ L RN , v ' ¢ ) I )
~ /  -.000 4 -.006 “.000  .000 ~ .000 .- . »
' .001 ;001 .005 .00 00T -.3alxkk, S
.003" , 1-.005  ~.016 .0 012 L274%%% 095 - ‘O
i — - - — :

athers' encouragement,
uragement, H = close friends'

éducational plans..
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h¢ variables are residua} effects for D =
.F = perceived guidance counse
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-This~chapter reports on the effect of sex on the formation of

}' \‘ .0 h 2%
educational plans. To pursue the significance that sex of', the
A

respOndent has on’the formulation of such, plans, this chapter is

P
L]

. divided into two sections. .In the first section, the dependent

'

. variables are cross-tabulated by sex o the respondent and chiesquare
’ 7

statistics are computed thus testing or a significant difference :

\ between the sexes. Following the logic‘#f ‘the theoretical framework,

’
LN ‘ -

" the regréssion equations. "By testing the theoretic l.model for the .

-

~total sample,'the,effect of,ssx can be ascertained d the various path

¥

) coefficients can«be compared for any particular dependent variable. It

'3

will be “recalled that the iast hypothesis,\presented at the end of -

'~ N »

L)

. Chapter IY/ stated that seX of the respondent will affect ‘significant
3 &'

! {
. ; . ~ other influence, marital plans, fertility plans and educational plans.

-

« 7 - - . R

'f' Qomparisons of Distributions of tHﬁ’Dependent Variables in the
. i, Model of the Formation of Educational Plans o

-~

In this study; there Qere five variables which relate to sig-

b . . ? -

nificant.others. The first of these is perceived parental encouragemenﬁ
KN

N ‘

= |
T to attend college(%aee Table 12) and when compared between the sexes, a
{

statistﬂfally significant difference was not’ found however, certain

)

differences were present. Looking at the frequency distributions, it

'
gy -

is readily observable that for ]’Fh males and females, very little ij;

’

"dfscouragement" from parents wdsﬁperceived. Males had a higher

.
Iy . £ - . %
. A . ‘
. “ .
s
o 1. k) R

»
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- Table 12 Perceived Parental Encounagement to ‘Attend. College y
: Sex of the Respondent: Percentages end, Frequencie

(in parentheses) N "‘ Tt '
- s al _ - h ‘
- .
Perceived g “ K EE - - 7
Par;ental Encodragement . . Males Females. \ ,To‘tva}# .
:( A ’ .' i 4 ) ‘ N !
.Strengly discouraged® ' « 0.,5(1) ) 0.9(2). ’ 0.7(3) .
\ - s B a o L
Y 'Disconfageda . " 1:9(4) \& 3.3(7) © ¢ 2.6(11)
' \ Neither discouragéd {
" norm encouraged . z'f 4(57) 3 4(81)
- - . o - .\ N
‘ £ 4 i .
Encourag d 32.7\£(68) 36 (65) 31.7(433)
. = AN , ) . e
< Strongly ncouraged . '37.55782 .. 6.5(56) . 32.0(134)-
7 ok 100. o f Tesk 'A9‘.9 ‘
T N= T (208) (211) (419)f
R Moo DT 2% =s 9753 3 4.5 <. 089,
~ s N -
3categories ep'inhined for Y2.. . e . )
, SN
F o s K 5, ‘ T \ Cl . .
] R . . . B oo R :{: L.
- I T i ot .
. ~ e T — PR i . :
- b ' . . &
‘ ' A : 12} . . '
’ ' ', ~ 43
- ’ 101 A . . {::
N ; . .
. Co . <oy 34
, .




A

|
<,

/zattend college /Qverall males perceived mone parental encouragement

~
. -
L
s
L

e

A

categories than did females,\Furthermore, fewer males (percentage-wise)

encouragement. Like parental encouragement the chi-square statistic

uifh the parental encouragemEﬁt measure, teachers' encouragement was

Lt ,
highly unlikely to be perceived as discouraging. Only three out of 419

_with parental encouragement, roughly one—third of the respondents for

betwegn the\sexes (see.TableKlS). Again, the "discouraged" and

ercentage of res ondents in the ' encoura ed"’ and "stron 1y encouraged" ™
P P % gLy g

o

f

selected the neutral“ category relative to parental encourageme t to

X

than did females - ,_'

IS

¢

The second significant other riable was perceived teachers

N 4

e

did not indicate a significant difference between the sexes, in fact, N

very sﬂ!flar percentages qere found (see Table 13). As was the case

- ~
. v _41 - X

. N

\
total respondents inddcated that they had perceived their teaohrrs as

vs X »
11e}ge.

R}
"discouraging or "strongly disco raging" them from attend

There was no statisticall significant difference between“the
v N - '

sexes regagﬂggg perceived guidance counselor 8 encouragement. Again"i

& o

o

TN .
very few respondents indicated’discouragi g advice and as was the éase

. A

<

both sexes fell in each of the remaining three categories (see Table

Over 607 of .the rural youth sampled indicated that counselors had

2

).

I

"en uraged"‘ ! stro gly encouraged" them to attend college. This
co n )

closely parallels the finding for perceived parental and perceived

. ‘- ' . N
. '

teachers encourag&ment. - C . Cos
\ Y '
+ Although not statistically significant, the distribution of
. AN

perceived friends encouragement showed certain mprked differences

. - . I . AN « - ~
: ] R , ,
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< . Table 13. Perceived Teachers' ‘Encouragement to Attend College by
- - o ' ?Sex of the Respondept?® Percentages and -Frequencies
- o (1n parentheses) . P o ) . .
‘l\ ".:“ ‘ ; (‘ AJ ) . \l “‘. ‘I v .
. N . Perceived A . ¢ g
¢ ' ¢ Teachers' Encouragement . Males '° | Females” " Total,
] * vooT ] ~ F] X .
. Stro:xg]{y"disbourageda 0.5(1) 0.0(0) ¢ 0.2Q1)
‘o b ) - o 4 . . N .
N -+ Discouraged? 0.5(1) 0.5(1) 0.5(2) .
" ! ( . 'uo )
- Neither discouraged . . oy
t , nor encouraged 31.2(65) 34 6(73) : 32.9(1?8)
- .+ Encouraged | B9.4(82) 38,9(82) o 39.%(164)
’ [ . . . \ ‘ ’ -
Strongly encouragegd . 28.4(59) 26.1(55) 27.2(114)
\ ‘e . y
.. Totdl \ 100.0 ' 1200.1° 99.9
N = . (208) &211) o (419) f
> 9v6; 3 .d.f.; p<.823
a L]
Uegories combined -for ¥ . Py
/l 4 . : I * ’A.‘ |
, : N
- . . v
‘e . . ~
9 . )
w. d . . . - -
’ g - 103 (\ .

a - .
-

-’

LX)
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Tdble 14. Perceived

v College by ‘Sex of the Respondent:

Guidance Counselor 8 Encouragement to Attend
_Percentages and

FreqUencies (in .parentheses) :

L : |

Perceived'Gdidance

A g , . =

Femeles " Total

%Neither discouraged

e E,' 34'1(71> \\\33:4«8 )

Counselor's Encouragement! Males r\ : ‘

Strongly discourageda

N,

Discourageda

_nor encouraged.

. * .
. . -

Ehcouraged . .o

Strongly encouraged

fbtal

- -
.

0.5\ - - o

1. 0(2) 0.0(0)

‘ @ - L46) N

- [

1. 0(2

\.

36.3(152) s o

29«3(61) . ”55:9(637‘_

-~

34 ) . 3. L2(135) .

29.9(63)"
e . - /
" 100. 0 > .' 100.1. 100.0 \ S

T (208) e (211) @19

' » ~

r / { - X2;1;2§9; 3 d-f-;.pﬁ-ZAO o

.
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N\ ",Tablé 15, Perceived Friends" Encoura'g‘ement to Attend éollege by,
Sex of the Respondent: Percentdges an equenciles
(in parentheses) . ’
.? " . - t ; T \\
, Perceived vl oo ‘ .
" Friends' Encouragement .\ Males Fenales *Total
e O ’ N .. . .
. Strongly discouraged® 1.0(2) 1.4(3) 1.2(5) -
"' Discourage 2:9(6) 0.9(2) 1.9(8)
\f{}' . N . : ~ .
' : N
Neither discourag - ' : .
nor ‘encourage: o 39.9(83) ,49.8(1(05)- 44.9(188)
N \_ Encouraged . v, 41.3(86) - 37.9(80) -~  39.6(166)
. Strongly encouragd¥ | . 14.9(31)  [10.0(21). 12.4(52), ’
va  Total . | 100.0 - .100.0 1000
' TN - (208) (211 (419)
“ X2~=5.386;.,'3 d.£.; poEITRS
- ° . K . . . ﬂ M .’..
aCategorKE\)g\\com‘)i’ned for ¥°. . ' . .
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0 L

. the "atrongl& encgvraged" category also co tginéd fewer,respondenta

. that their fr}ends had neither discoufage ‘nor- encouraged them to

4

g L

(percentage-wise) qhan was oSserved for t :

‘S - oL
5 vaziables. FortgxpercenS/df the males an 50% of the females ihdicated

1 N ’

nother encouragement, \ "1

L

\:/

- 13 R : A . . I X . M -—. »
attendtcolle‘e. N o . 9* . B s

Y
“ . )

- s )
r, {,\ 1‘.‘

,difference found bétween th‘e."k

N
] . “a,

a

rhere was not a significant

practiCally no one indicated that he[she had been given "discouraging .

. u 5 ¢t
i~ M LS

}-.

e achieve.

r. strongly discouraging _aduice.

. N

-

-{ ‘

-‘-._

_The remaining 8 gnificant other variablesr-close friends

Advice‘was to ach eve, not "not - ° -

collegei

plans-~did not exhibit a significant difference between_ thé sexes.

o

& - l R
The between-sexes distrib ons were almost identical (see»Table 16) .

“

A little more than half of both the males and the femTle% indicated

, S

N

.
3.

that their close friends were gqing to col e

’

<

Thus, it appears that sex waa not an overly significant variable )

0\ . - -
in accounting for differences in?the significant‘other vayiables. At ‘
. ' '
least when using chi~square tea}s,uthe sex hypothesis was ‘hot supported

The next set of variables,contains the three final dependent ‘ f; .

_ variables in the proposed model W
aqg as would be expected from the findings presented in the previous
chapter, there wag a highly significant diffeteuce between males and o
TN - S .

females. ‘Looking at Table 17 it becomes apparent,that most females.l
) i

desired to Parry at age 22 or younger.

'u\

The first of these was marital plans %‘*t <

"5

Roughly 85% of the females hadS R

~y ! . i .

B 106 SR
. e . J,_A+__;\\\
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3Table 16. Close Friends' College Plans by Sex of the Respbndent:.'
' - Jercentages and Frequencies (in parentheses) Sy ¢
P : g s ® . .
¢ ' . -
. &lose Friends' ; ey X
. Follege Plars Males Females Total -
Lo ‘ ’ - 1 "
\ . 3 g C .
’ .\‘ ’ ' “ . . -
D - me going to tollege 45.2(94) “43.6(92) 44.4(186) . - "
! - . » . ¢ s
o .

\4 -
Gging to college

e
Total “

' . . M .

-
SRR Y
. RN

. - 54.8(114)

56.4(119)

100.0 100.0
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Table 17. Marital Plans (Desired Age at Marriage) by Sex of the Respondent
, Percentagés and Frequencies (in parentheses) LT Toa L.
—4 ' - 3
. _ Desired Age Q .. . ‘ ' Co ’
-at Marriage - Males . Females N
18 or less .  2.1(4) - T15.1(30) / a :
19 T 76 N 132027 % ‘
e 20 15.3(29). 22.9(47) « R
. ) ‘*\\ ’ .
oy SN .20 32.4(46) o
* R ~ . . *
| 2 § oot 10.6(20)- . - &1,2(_23)
. 23 - -10.1(19) 3.9(8) .
26 ¢ . 6.3(12) 14 - 4.8(19)
25 o 16.4(31) 6.3(13) : 11.2(44)
.« . ‘ ///' 'i“\ * - : ) J .
. T s 7 1.5(3) ) 7.6(30) - . ’ 4
* P ] ! AN N— 2
. | . . . B .
. \ . 99.9 : 100 . .
- , - . " .
- (205) ' (394) - . .
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mari&al plans of 22 or younger, while only 50% of the males had such

desires Over 3OZ~of the males degired to marry at 25 or older as

‘ compared to around 8% o{tthe females.Q'Ihe reverse of this pattern
appeared at the younieﬁ‘ages. Almost 30% of the females desired to .
marry at age 19 or ypunﬁir while only about 6% of the males shared such

_Therefore it appears thatnmales and females have divergent '

”’ A

. desires.

-

views on marital‘plans R,

~ e

It will be recalled that“

i

fference in their fertility pians.

on an average, fewer ch?ldren than di&.females and this 1

N
finding was obviqus«§n~the data presented in Table 18 For example, J

“' 1]

proportionately more males than females desired no children at all

Two children was the numper most<oﬁten given by both males and females,
I . '

followed closely by the threeﬁand four children categories.‘.

* f The final dependent variable and tne major concern in ﬁhis study

o

was educational plans. Although there was not a statistically sig-
nificant differencg between the gsexes for this variable certain slight )
L Akl “

In Table 19, it can be observed that, ,A’

14

pr0portionatqi‘ more males than females planned on terminating their

] >

-

discrepancies were apparent.
education upon graduating from high school On ¢he other hand females, .
pmre so than males, planned on vocational-technical school, graduating

from junior college-and graduating frOm college., Lastly, males, more .

()

so than females, planned on pOst-graduate study. Although certain

a !

slight uariations did exist, sex "did not appear “to be overly-important —

in affeqtiﬁg the educational plans. of rural white youth.

-

t

Thus in consideration of the sex hypothesis, the chi-square testsh. ) '.

e
A T . Al . . . oy

o
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-Table 18. Fertilit}{:Pfang (Deléireci«l}!uﬂlber of Children) by Sex of -‘;hé '
) . Respondent: .Percentages;and Frequencies (in parentheses)
- Depired Number ° S U R . o
. of Children __~Males - ’ Females . ~Total '
- Je 16.4(30) 3.8(8). * 9,1(38) ' .
. e e~
. 7 .
1 : 2.4(5) 4.3(9) ¢ 3.3(14)
' - s Gy - .
.2 37.5(78) . ' 36.5007) . 37.0(155)
R a - 19.2(40) 76.6(35) RSP R-TT B
N . . ‘- " i . -, . ./ .
4 17.3(36) 26,1(55) 21.7(91)
. [ ©ot . .
£ . L Y o v
s T shsaz) 7 - 3.8(8) C L, . 4.8(20)
i~ “'_ - . B /- i . . » ’
{ 6 2,4(5) n v L 6.2(13) 4338

"7.0r more '’

" 1.002)

2.8(6)

... LW®)

* TOTAL - 100,0 . S0 1001~ L 100.00
~ . » 0. ‘ . i . oS
p t 8= s (208) *° . X (Zlﬁ . J (419)
L N - . “'2’ _ .. . ,' . .
By o . Xt = 2405225 7 duf5 p < L001
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Table 19. FEducational Plans by Sex gf the Respondent: Percgnétages and .
- A Fre.%uenci'es (in parentheses) ’ :

. i,

¢

Educational \ o B
Plans ’ Males - Females' C. ii‘gtal :

Quit School o :

_‘ . Right Now ‘e 0.5(1) - . 0.5(1) .=

-
- ‘ -+

. ¢ . o
*

0.5(2)

. . . I ¢ N e
-Complete High o : ."] ‘ )

Schools «¢i 17.8(37). 12.927) ¢ -15.8(64)
- " vYocational-Tethnical . - ' S . o T
" * School . . 22.1(46) ‘ 29.0(61) 25.6(107) °
[ ' ot 3 .

« ' Graduate From ' . - . . o .
L Junior Coill.ege . 3.8(8) ,/6.7(14) "oe5,3(22) .
T Graduate From .. ’ 4 T / . N
: ‘College o, 31.2(65) 34.3(22) Sy 32.8(137) .

' Post-Graduate™ .t T o
-7 Studies 2 24:5(51), 16.7(35) 20.6(86)

¢

i, . TOTAL "99.9 : v o 100.1 '

LN . L o8y . @y T . (418)
e N - ) " CA2 = 8:627; Sd.f.f p < 126 0 C
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did not overwheluingly éupport slch a relat&onship. However sex.

o I

comparisons of certain dependent variables, in particular parental

.“"‘ ;

encouragement marital and fertility plans, did seem to point out

dif ferences. The next section will further elaborate on the effect of

sex as an influence on the formation'of educational plans. !

The Effect of Sex on the Formation of e
Educational Plans 4
y . 'a H = . . r,\:

This final analysis section is devoted’ to the direct and indirect

' -

effect.that sex of the respondent has on the formation of educational
plans. By testing the same model for the total sample, the effect of
sex can be assessed. -

The zero-order correlations are presented in Table 20; however,

they will be left uninterpreted because of the attention they received °’

.

in the within sex analyses.

Al

" Turning to the path coefficients presented in &able 21, and i .

L}

directing specific attention to the influence that sex had on the

significant other variables, it i$ noted that sex produced a

l »

] ~

ment. This finding, excluding the one' exception, runs counter to any'
[ L]
gsex-role socialization notions; however, such an interpretation is

v : - .

premature becausezgther potentially significant variables had not been

controlled Overhll, the findings add only slight support to thatF

a

: part of the hypothesis concerning the influence that sex has op the

"

significant other variables. ‘ ' ! -

< - -
W \

Another part of the gex hypothesis\concerned the total and
2

“«

4

<

mediated influence that sex has on educational plans As would be )

«
’ ” P

statistically significant ef?éct only on perceived parental encourage=

-~
{8* .t
[ %
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20.
the Formation of Educational Plans

Zero—Order Correlations, Means and Standard Deviations of Variables in a Recursive Model of

Total (N=301)
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,variables are:; A = father's education, B = mother' s education, C= 1ncame eainer 8 occupation,
E = perceived teachers' encouragement, F = p
encouragement, H = close friends'

erceived parental encouragement,

elor's encouragement, G.= p rceived friends
rital plans, J = fertility plans, K = educatiopar plans.
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21. Standardized Regression Coefficients, Coefficients-of Determinat;on andiResidua .
Recursive Model of the Effect of Sex on the Férmation of Educational Plana' To%al (N=301)
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¢e2pected‘following the chi—square‘test{ sex did not even approach . e
'y
statistical significdnce (p = 018)<;e1ative to its influeﬁce on L

R

educational plansa‘ The %educed form equaEions id Table 22 demonstrated

I
4 ¢ . v

- that the significant other variables did medi te the: slight_total

A

-~
effect that sex had on the dependent variabl but ‘the effects were

all trivial. For the total sample, with sex included the predictor

&, v [

.

' variables accounted for 322 of the variance.in educational plans.

’ ,
»¥ " Sex, as would be expected, produced & notable impact on marital o
plans = f.404) and an influence which was not reduced by the ‘.~:
inclusion of the significant other variables Additionally, sex ,c,s ,

- *

deqonstrated a statistically meaningful effect on fertility p1ans

(p - .126) and- one which Yike marital plans, was not mediated by the-:

’ .

significant other variables. For the toﬂal sample, 192 of the

variance in marital plans -was accoPnted for by the tofal equation, ,

-

while only 2 4% of the variance in fertiiity plans was accounted for. . '

\_ \ e,
~Overa11 sex had Ehe largest influence of any of the predictor } > ’

v

o variables on both marital and, fertiIity plans, yet the weakest effect\.
> ",7 \ , [y r ,f -
on educational plans. The sex hypothesis, again, was only partially

supported The influence that sex had on the formation of educatignal ;

plans had to be largely- indirect, "channe led through the significant ”

other encourageme‘nt variables, marit:al plans, and fertility plans.

‘-4

Seway itself did not” predict educational plans, however, the indirect

B N '

%pfluence was - probably significant. I e n .
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? the\fr/\rk to develop a theoretical model; to test the model as to
- its pplicability to ,each se}f, and finally, to ascertain the effect

“

:dyional plans showed the ‘Hrection that: this researéh domain has
@ .
: ollo

oa"college plans. T :‘,:, c N /

.. CHAPTER VIII
" “ SUMMARY AND IMPLICATIONS _ = . > “

o J . . . . [ . . » LR } Y
'l’he nurpose of . this study was to develop an inclusive theoretical

o
. ‘b\‘ AR

framework relative to the formation of educationahplans, to utilize .

~ -

~

a

/l - <
,,that sex,has on the formation of educational plans.

¢ .. " k. « .

f Usi’ng a mbdern sys.tems framework, *an informationa'l flow was i

Ntaren ,

-

theorized which linked antecedent sociél structura1 conditions to

sy
P 4

Y.
socialization, the development of a self concept and ultima.telyib tfhe

selection of an educational plan. A provision\ for interaction_ﬁghh

\ 40
"11 W% ‘_"7 3 e

other "open systems provided a necessary link for undgr, tanding the

[, t-,,— . e. § '

coqulexities involved in this process o external links were
l‘ examined | one_ was marital plans ‘and a second was fertility plans.

PR - F ;o= o - - oo v LI -~

Relevant theoretioal %and empirical literai:ure were rgviewed The

emmination of B‘veral extant theoretical models of the formation of

;‘- K8 N

a.” -The first model developed by Sewell and Shah (l968a), v CL

! 3 A N

Iinl&d. socioeconomic status and measured intelligence ‘to college plans
. - v
direct‘ly, and .indirectly via perceixyed parental encouragement. fiis .
' ": . / ) a T
) model was significant to th'e présent study because of t)!‘rcﬂe that " o

. -

perceived parental enmuragement °'(a sqcialization measure) had on

. .

- » - » a ‘

ﬁ ) N ‘
mediating the effects of socioecondmic status "and meaaured intelligence |

" ..~ : . " o [N

~
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' educational~aspiration ) ' ‘ .

-impo?tance of this mbdel, déspiteacertain-specification problems, was

,the intimate empiriéal relationship between marita} plans and

'educational expectations, educational aspirations and academic o

) methodological 1imitations Mote importantly though, the influence,
A that role ﬁag’"fng has on the formation of’educational plans was

-stressed in»the mgdglJ . Cf')& L e,
o h.( .

- utiliZed thré& measures of social origin and four measurés of .

J ., - .
. . . . .
- -

“
0l ; -

The second model reviewed known as the "Wisconsin Model“ (Sewell

et al , 1969, Sewell et a1 s 1970), provided refinement and elaboration

on -the Sewell and § model (1968a) and added further support for the

s

crucial intervening ole of significant others on a youth!s leyel_of

¢ .

A thirstheoretical model was ffrmulated by Bayer (1969a). The

educational'aspirations This relationship suggested the importance .

of careet, contingencies(on the formation of educational plans n
p .

’

e The next model developed by Woelfel and Haller (1971),,was an ,

attémpt to approach the same process’ in a somewhat different‘faihion

’
¢ . s

Basically,“ftedback loops were established between significant others

X
performance. Tgis complex array. of influences provided an excellent

cr “" oy

’” - -
. i »

-’ i

v, ., oy ?

A final theoretical ‘model was developed by'?icOu and Carter<

[
(1976) The ﬁicou and Carter model of educational aspirations _
R / .“ \

L3 .a . ) $ &
5, o >
significant other influence ‘One of the significant other measures
was a peer modeling variable,\which added support to this socialization
" N t , ' R I+
mechanism. .- ° C Co. e "“*M“

Drawing from all, oﬁ the previous thg0retica1 models, as we11 as

] .
- ¢ - ’ \ -
. B

' o 118

;
L7 ! I’ 3

. 7 ® ' N . ~ :
exampleaof system feedbacﬁ although the model had certain .
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L ] v > .' . . " . ) ‘ f .,‘. -~ . .
fron the more ‘abstract systems framework, an’alternative model was then .
. . e 2 " . , o .

©

presented. THe three stage model linked ﬁh;ee.social origin measures

(S
~ F

, < >
(fa her's' education, mother's education and income-earner's occupation) K
o directly arnd indi;ecfly to four significant other.encouragement ’ )

N [4
M
’ #

%hmasures (perbeivgd pérental, teachers' guidance‘counselor's and

peers' encoﬁrageﬁent to attend college), a peer mgdeling measure |,

o

(cloge friemds' college pléns) and fipally to’marifalg fertility and =~ 1

N L . / - ~ .
educational 'plans. o ] . ) .
- :

Previous empiri%§1 ligqrature on thp_relafionship ofusex»to\thé ) -~.

4 s
+

formation-?f gﬁp&atibpai pians was then reviewed. ‘Five generélﬂ - o

[

+ ¥ N

Tl ) . = v
hypotheses were derived from the theoretical and empirical(review_én@

. ~ Twere tested utilizing Louisiana dg;a'fiom the.Southern Youth Study. ‘ o
“ CoL . - . N ' )

\;6///9)%indings of the study can be summérized{ghite sﬁhcinctly. oo
Y e S s . ' ’

. - N R . . .
, /HypGthesis 1 stated that-social origin wil%/aff;ct sigﬁi?i:;nt other )
. | Z ' " A / ' ’ .

S

) Ta . . 4 N RN .. ‘: © N P
. influence. . For males, contrary to previous :re'se"arch anL the firsi e T,
. 4.' . v ” , ' . '*" . y A .. - . ¢ " ; v - 1 ,
- " hypothesis, social origin.did not exhibi} & notable effect on the - .

.signi iéant’ other encouragement measures.
~ w . ' 1‘“ 1 * ‘\ .. - ‘-
seem fo predict whether or not a youth'sg, clody; fxrdends were planning

3 » ~ 4 v - ' ' . “ e

- ~ L »

. on attending college. In other words, the pee% 6deling variable
g , . ) * ) < -

., g / .
Howevet’, sgcial oxigin did

+

)

v

. ’ N . ) - . . .
_- ‘appeared more dependent on the social o;igfh measyres thkn'did.thg

ro “ N . ,
) ~ .significant other encouragement variables! Morgovir,, similar to the

LI

?;\' P A \’ . - . /
‘preJT%ug research, the direction of influence was cpngistently positive

L

o -~

‘

. . between thé'sqéial origi nq‘qignificané-otherwinfipehée variablas.

J

‘o
Y ~ 4 " .

.

-

. 4 -~ .- -11 \
i *>™~:,° Hypothesis 2 posited that social origin’'and significant other

, . . A

. _influence, id‘gombinatjon} wi{l affect\eqdcational'glﬁns?,\gll of the

- - ' \
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LI i teachers encouragemeht, positively influenced educational plans. Of

these variables, statistically significant influences were produced by —

S ~

% , A perceived pareFtal encouragement and perceived friends' encour?gement.,

Furthermore, in ggreement with the find;ngs of Sewell and Shah (l968a),

[ L

Sevell et al. (1969) , Sewell. et «al.: (1970) and Carter (1972), the * .

M I

. significant other variables wetre found to mediate the total effect of ¢

- %,
LA - . .®

the social origin variables on educational plans. Thus, ohe second .
N S

- . \. . L

*

. ‘e - . . ,
ot ! hypothesis was supported. -0 N
- —' ¢ '-' . o / ~ N . » ’ » oo ‘c

~" Hypothesis 3 stated that’social origin and significant other

(2 N

'S, e influence, in combination, Eillbaffect both ma;ital and fertility
¢ ‘e

[ 14
.

+ plans., Inconsistent findin s in both direction and degree chax—

acterized the influence of the predictor variables on the formation of
.y o i ' i* , N

these two dependent variablas. ' of . the sixteen hypothesized paths to

Tyt .
Lo ;T/‘ marital and fertility plans, nbne vere statistically significant and . ) )
oL - n - ’(
nocinfluencé pattern was detected.u “Therefore, the third hypothesis .
o 1 $ -
, ."‘ A oL . " ) - - .
o was rejected.: . . \

1

- ‘~»:-1 4,1 Hypothesis &4 posited that marital plans and fertil ty plans will

be related "to educational plans. This hypothesis was P rtially

i‘* \‘ Al .""
- - supported as marital plans showed a significant inverge association

V7

g | with educational pians. Fertility plans, on ‘the other hand, displayed‘

only a trivial inverse relationship with educational plans.

' \‘g Overall the findings largely'supported the applicability of the

N\
model for males. Apprp&imately 35% of the variance in educational

plans was ac;gynted for by the SOCial origin and significant other .

.
' . .

influence variables. Moreover, positive relationships were found oy

" . 7 between the %ocial origin variables, the significant other influence

~
.

A . G-
. N
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variables and educational plans, .
Generally, “the same summary coyld be given for the applicability
of the theoretical model for female . As was the case for males, the

first hypothesis was only partially supported because thé social

origin measures, in/g/neraL did.not overly affeet ‘the significant

other-influence variables. However, there was a consistently positive

relationship~found between the variables S Lo )
+ Simdlar to thelgales, the significant other variables also.

exhibited a noteworthy positiVe influence on the educational plans of

females

influen

Pians.

. fﬁal‘eé, .

s

F

. origin variables on educatiOnal plans.

was“inconsistent.

of perceived guidance counselors encouragement, all produced

ustatistically significant.influences on educational plans. While for

teacher

sfgnifi

. . -L 4

\ '

. - . LV

¥

\.

L4 N

. Of all the significant other measures, the strongest

4

ce\was exerted by the’ modeling variable-hclose friends cpllege
. 1.\ S v ®
The remaining significant other variables, with the exception'

W M 0

’

v R .
“o e 5 A

patental encouragement wgs the~bést predictor, for females,

\

-t '., et : L
L’ encobragemcnt was the Best predictor. Once again, the
[ u§ [ . '

cant other variables mediated the direct effect of the social

. VAR S .

-

KD :

0‘\1

‘ was aga
. Hypothesis 3-was also.rejected for the females as neithef marital
ﬁ&k‘

nox, fertility plans were significantly accounted for by the sopial

origin

determination for both marital and fErtility plans was sm&ll, the.

path co

Partial support was~given to thb fourth hypothesis. As was the.ﬁ.

Thus, the second hypothesis

e }.,’: 4 .., . . ..!,:'3 “'
. Jea o T, o

in, largely suppbrted" o LT jrc‘ T LT e

. . . . N

It Lo
Ve L

l,,,
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and significant other influencé variables. The coeffieient of

V.

M 2

efficients were mostly small énd the diréction of influence .
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case for the males, for,females, the relationship between fertility

plans,and educational?plans was.trivial. However, marital plans

~

. demonstrated. a Highly significant positive felationship with
Y i - -~ e ., -
educational p s./ This positive relationship contrasted with the

o~ . to

negative assotiation between these var%ables;for the malegsample.
‘ . ‘ .t l/ ' “ ' '»'
P One, interpretation Of this firding could be that females who were
intent upon .obtaining higher education vere willing to defer or,

. @
0 '

exchange marriage until completion of their desired edud%tiOn.

.

o e . The model in general, 4l £ und to be applicable to femdles,
" The direction of influence was po itive-andgﬁﬁ/ of| the variation in':.

» educationallplans was accounted f r.by the social rigin and )
. signifi ant other influence variafles. =~ . X . \- o

[

. Th second analysis chapter wag, devoted to th fifth hypothesis

smors,

Co "which stated that sex will affect significadt Otber influences,;”'

v ' ‘Q ‘ \ ‘c S '/:;
' marital fertility and educational plans.  In sum, it dﬁn‘be stated

‘

“~

-

EEE

that if sex, has any influence on educational plans, it 15 mediated

s - N '

variables in the model produced Statistically significant diffegences -

R

: between the sexes only fo rital plans and fertility plans. Sex,
. 5 "ia .

b_ explicitly included as an exogenous categorical variable in the Jl:"
* * L] . - (e \ ) ’

: -‘{| . regression equations, did not even approach significance as to its
direct effect pon educational plans. Nevertheless, sex did
L) toe . LI ¢ N

significantly ffect perceived parental encouragement as well as

] o

marital’and fertility plans thus suggesting the possibility of

~

. indirect fnfluences on. educational plans On the,basis of ‘these .

e
Lo - . o

S ¢¢‘f:if finding the last hypothesi3‘was only partially supported. Lo

. through other variables. Chi-square tests of all the dependent 'm;'~:- B

(}-




N . }
ain differen\t;is between the sexes were obvious (see Table

~

- \43). In" terms of mean. scores, males perceived slight:ly more encour-
v L 4

a'ment from parents, teachers, guidan e cov.fnselors and friends than

did femalea. Also, males were more di ly to ‘-,have ,close friends who

(4 . ,
were planning on attending college. Males s_'esi_red to marry later in

' ? life and have fewer children than, did females? " Finally, males
» ‘ '
exhib‘ited 8 slightly higher mean score for ed‘&cational plans than did

-

e

1,

females. . . .
. ‘ . . 14

o . : »
For males, parents and,‘friends were the most important sources

of sipnificant .other’ influence relative to educatfonal plans.

¢ [

N - However, for\females, these sources were overshadowed by the influence

Guidance counselors ranked low for both sexes and lastly, for males’

. . L

perceived teac‘hers'fzencouragement to attend.college’was the least”
\ .

important source 'of:significant other influence.
: n

As shown in Table !3, proportionately more males than females
oy
indicatqd that they had “been’. encouraged" or stronglx\encouraged" by
‘ Ll

.. v < ‘
? parents, teachers, guidance counse°lors and friends to attend cnllege.

. . ~,

However, proportionately mu& females than males indicated that their

close friends were pl'anning-‘ to attend college.

‘e

L

age) marital é"ans than females. This was contra\ted by a larger E

’

AN * 7
v - Similar patterzfs were observed for the sé‘ és relative to f‘ertility
i : ; A

' plans. Finally, proportionately more malés than femalesuplanned on

.o ... + college or *post-gr'aduate studies, whilé pr0portionate1y mor® females ,
S . m( e uf} .o L
< . ( ru;!&*‘ w ! Q N L y!:’ . h . N ‘ LI
‘ . 3 Q

\ : ~of close/fgends' college pl(ans and perceived teachers' encou'nagement.,

There was a larger percentage of males with "high" (i.e ’ older o

e percentage of females with "lo marital pg,h (see Table 23) -

e~
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- . . Table 23, Summary Table of Comparisons Between The Sex.es.‘«
_— _ ¢Mean Score .- . -
. . | & [ 3 . f
* v _ " .Males - .Females "~ . : . . .
«' LT R & - v
Ll 4 PO R : , -

. ) I{erce'ivéd Parental. T O ' ) \ E
‘ Encouragement 3.986 .~ .3.810 . .

: .0
vt . i
! * i

P ceived";'eachélrsk, . . -

' E couragement Y Y/ 3.924.'. ST

¢

- 1

; Pe;:'céived Gtﬂdance‘*\' / ; o : \ SR i} . T . -

Counselor's EncOuragement, 4.049 3.867 . N, -

- . pe 3 R v 5 7 .

: Perceived Friends' Do .

N - Engouragement Y 3.671 \ 3:532 o
o - - .

-/ Cloge-Friends' =~ ' ' o s L A. o .
College Plans , ., . «60% - 7~ ,570. *3 L -
’ . : - U, . . .
Marital Plans . - 23.042. . | 20.525,° <.
Lt . y te » . B

‘Fertg®ity Plans, i
Educdtional Plans 1 4.259 B S A B .
M N i % ’ .. ' \ .t . PR R AN s -‘.3.;‘

2.850 - 73260 ». o,

o
~ -

o
—

s i :{ °, Tt S

° AR 2 ,'t{ N . N ) Y IR .
Ranked Importaqce of [Signiffcant Others Relative to Their
" .. . ., Influence ‘of:Educational Plans g

s '
o —
] .

- - - - - - -- - - —

N | oL 7 Males " " Females 7«
/ e e ’ - - 7 o ’
° . ‘e '1l. Parents 1. Friends (collége ‘plans)

SR - - " . 2. Priends 2. Teachers g
- 3. Friends. “ 3. 'Parentss
v+ % (college | ) -

°  plans) .-* 4. Friends ) 2,

. v . - y s IS ) - i o . - . LT .

oy : n : 4. Guidance ~ 5. Guidance . = - !
’ . . Counselor» ' ! “Counselors '

e : - . * "'? ' - ‘1, ~ -
, 5. Teachers W . N s " . .
v 2 .8 B R . o . . N o - .a
. e e . 2 ‘e . = (?'l . :,:) .
o o P - - - < . e -
z’f ) , , . N N
Y . . \ L . t\. X "
) (Table 23'- to be continued) . o 2 « A =
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(Table’, 2,3 - continued) . ... - N ‘ ' .
~ J . . ‘_' - L . -
L e e R " - ‘
, . . . ‘' Comparison of Percentages Between Sexes o
¢ oy ! . 4 ! ~r . MY .- . (IR ) - ’
Lo , - * i <Males " ' Pemales - . o .
. o . RN R . R ! - \\
v .'2 "encouraged" or ' .- - - oo, o ’ -
#'strongly encouraged" : v e ‘ .
A ‘Parents - . . . 70.2 “ 57,3 :
. Teachers N 67.8 . 65.0 ’
L. ! Counselors .. .. 63.9 - 59.8
s Friends seL e 256.2 47.9 e,
. Te et ; - ! '
"% with c~lose ’frfends oLt , :
“y planning to attend ot T : -
- colle‘ge oo ' 54.8 . 156.4, )
. ) ] - . ' ) ¢ \
R with marital plans C o .
* ~ which arer ' , . )
High (> 24) '37.0 < £11.2 ~
Medium (21-23) © - ~41.9. 37.5 . . '
(< 20)~/E 21,1 51.2 :
Z with fertility plans " . .
vhich are: . - : : >
_ High'(> 5) Y 9.2 . 12.8
oL Medium (3 & 4) 36.5 42.7
Low (£.2) [ 54.3 < 44,6
% with educational plan . -
of: " . . R i + ;
-+ -Complete High T —
School or Less: * ' 18.3 13,4 ’
Vocational-Technical 22,1 . 29.0
Junibr College " 3.8 6.7
. College or Post—Graduate 55.7 . 51.0
Comparison of Coefficienfs of Determination for Total Model
Ly " Males . { Females .
R () o, 368 - s 31.2 )
(Table 23 - to be continued) .
. : ~ | ‘ : \
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(Table 23 - continued) ) .
. * S K . 5, . —— ’
. . * \.\},; ) .“ .
' Comparison of Zero-Drder; First-Order Partial and -
’ " Multiple Correlations of Marital and Fertility - .
! : Plans with Educagional Plans “
- ¢ R *"« Males ) - Females — /\’
’ . , - - .‘ ’
T, ' i ) > N - &
KI - v =154 - .367
. ' * * . _
. r ' : 4+
. KI.J -.164 ., 369
) TRy~ . “ -.012 -.026 ,
b S . £
T : r . A
KJ.I -0059 71046 [ ~
i r » ! - o - 4
N 3¢ . . 164 . .359
. -The variables are: K = educational plamns, I = marital plans, J = fertility plans.
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planned on junior college or vocational-technical trainingi\)

[N IS .
>

vaplications~

v

This study has basic theoretical ‘as well as pragmatic

*
]

implieations concerning the, formation of educational plans.- Several

theoretical‘implications can be drawn from this study relative to the °

.

systems framework presented earlier. First for both sexes, social

. \ ¢ *

origin had a poéitive influence on educational pIans. Consisten with

.

the specification of the framework, this influénoe was largel% VO

indirect and channeled‘through the significant other influence

3
,variables. These two findings support,the overall framework and are °

. ] A 1

congruent with previous research However, it should.be noted thas

thefdegree of inflqence wgs smaller than that found in. most previo%s

¥

research. Secondly, marital plans appear to be an important- con-
sideration in understanding the formation of educational plans for .

both sexes. This supports the relevance of external informatidn

P

links as spécified in the theoretical frapework and sugge?ts the
possibility of "trade-offs" among future plans. ‘Finally, sex, as

specified in the framework, appears to account for~certain slight

S

;;ariations in the process of foqming educational plans In general

) the theoretical model seems applicable to males as well as to ‘
' females, but dertain slight differences ‘were found. \Consistent with

'the finding by Alexander and Bckland (1974), sex did not have a- N
direct influence dn educational plans, however, sex did, significantly #

affect perceived parental encouragement, marital plans and fertility

plans, thus raising the possibility of indirect ihfluences. Overall,

127




e

.

®

the systems framework was supported The antecedent structural factors

Y
-

influenCed the socialization factors which in turn influenced the final

SIRTN [ -~ . o
. - s

. output—-educational-plans. - ) ‘ . o -
-Policies and programs which' axe concerned wi%h raising educational

0

plans shouldspefhaps direct more emphasis on the sex—specific

socialization aspectsf“for'example, while teachers were found to exert .
A - )

- 0
v, . . . r

a strong influence on féma}es' educational plan§,.their influence on

‘. males educational plans wag of lesser im rtance. Consistent with
» N . Fy A ‘ .

viitually'all previous research, parents d peers exhibited significant

.

< influences on the‘educationalaplans of bothusexes (espegially for males)

»

v N A ~ : ‘
and therefore ghy program or policy‘concerned with maximizing sig-
. , / H ’ ’ . . . . .
n K / . t + ‘ . . N
nificant other influence should be cognizant of these two sources.

-~

, Implications oF this stndy for future research are Tather
3 4 ) 4
Straightforward4 The role of cireer contingencies should be further

t a

'’

examined to determine the extent aﬁd nature ‘6f this influence source
§
on educational plans. Other- socialization influences need to” be .

- &' 3’ ¢
examined,,too.chor example,cthe effect of each parent separately, the _

.

effect of media, relatives and extracurricular activities should also

o

“ “ 4

be examined, Additionalf&, cher role models should be considered

besides peers.'.But most of all, this type research should ' be con-

tinuously updated. Sek roles in American society are forever changing

\
-
3.3 @ -

and no doubt with increased ec0nomic pressures and increased ,
. 5 ’ « . )

educational 0pportunity, this process of chdnge may be expected to

" . ¢ [
. - . . - ~ v L 2 .\ s

continue. S ) .
- e v . 4 .
Of gourse,.these. findings should be treated with a certain degree

4

L3 ¢ . L

of caution.;_The study is %eneralfzable'only to, rural whites in ' <

)

» ‘. N N .
. . . - ' . Lo
. — ’ . N
. Y ) . ‘.
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. x ) . :
Louisiana, but could probably,be;eikended to other rural areas in the

South with some degree of confidence. Certain other limitations could

-

. v
~

v - also restrict ‘the study. First the sample size is small and there is

. . missing or*uninterpretable data in seme cases. Certainﬁmethodolggical

-

limitations should also be noted. Measurement error, gross deviations

from a linear additive model, multicollinearify sﬁd variable .

N

. Specificatiqn are all considerations which may havexbampered the

L
~

—~e

N -a

analysis. of course, precaution was exercised, where possible, to

- )

minimize these problems. ] . a7 T

. -
- - '

S “ .
' These limitetions are not presented to discount the findings. .

" . Rather, }hey re@resenﬁ cautions which should be coﬁsidered to maximize
IS § . -

. the usility of the study, and to gain a better understanding of the

- ~

) ] process by which males and females formulate educational plans.
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Sef,(Circle one nhmber): ‘1 male” 2 female

. » ~

,
. . - o .
- . » -

- ; . Race

5w

What is your race? (Circle one -number) - ,

- ' . \ .

1 White . .2 Black 3 Orfental -4 Indian . 5 Other
b . ! — N - - .

3
'

Marital Status '

¥

-

Which of the' following etatementé best deécribes you?
(Circle one number): .

¢

'l I am married
¢ :
2 Ianm engaged

3 I go .steady
4 T date often but do not go’steady

.
'

‘ I3
5 I date very seldom or tever

8(b). At:what age would you lifke to get marrted?

, Fertility Pléns

:
M

'8(c). How many children do you want?

Educational Plans

13, If you could have as much schooling as you desired, whic
following would you do? (Circle only one answer):

1 Quit school right now. S C

Complete high school : P
Complete a business, commercial electronics, or some other
technical program er finishing high school

o (s X

' v’ P , g \.‘j.'

/




r 4 Graduate from a’junior~college (2 years). . o

5 Graduate from a cg(llege or university..
/

’ e .6 Complete additional sbudies after graduaC‘ing from a !:ollege or.
. L o " university. - '
. . . ————
- . - PRI . .
v . LI e, Parental Educatiofr
. . T 22, What 1s the highest school grade completed by your ‘father and.
* mother? (Circle one number for father and one number for mother):
, * ~ TFather~ ) Mother
3 ~ N '(: . N ; , ) » .
1 Did not go to school: RPN = \ 1
W 2 Grade 1-7 . : - 2
T3 Eighth Grade ~ 3
N : . g
b 4 Some h'igh school but d:l,dn t graduate ' 4
. ... 5 Graduated from high school . i .. 5
b ) - 6 Went to vocational school after graduating from " E 6
: : 'high schoa’l .
~ ,4, . 7 -'Some college but)‘idn't graduate ' C . . ' g L .
— 8 Colllege graQuate (4 years) =8
* "
't know ) 9
o . B e .
K Income-earner R Occupation S N Y

o=

home? (Write your dnswer in the follow:[n box. Give a gpecific
job, nok the"company or place worked for. \For example. -press
. operatof. C, foreman, teacher, etc.). \ T

' ; . .

., . . > -
l s . . 1
t Lo . e - o .
* = =
g
. . . »
R . . -
\ - N - . -
' .
a ' . M
’ . ’ .
P i .

What. ie;J the main\;fob held by the majgr gey earner of your

Ers




' . g . R 3
s N "Perceived,Parental Encouragement

o

_Page 15 #1.7 . ° . S

o0
In geneéral, Lave your PARENTS (Circle one number): -

) . . . ' S
\\. ‘ . 1. STRONGLY DISCOURAGED you from going to college. S
) ' . | J 3
| 2. DISCOURAGED you, from going to college. Tt

f - e

3. 'NEITHER DISCOURAGED NOR ENCOURAGED you about going to college

.

\u-

'
. ' V

| 4, ENCOURAGED you to go to college.

- i

LIRS

o .-
-

Q
Perceived Teachers' Encouragement

5. STRONGLY ENCOURAGED you £o go to college. ~ D
' . 0, R e
\ ¢ C . ) * . ‘ 'j *

o - . -Page 15 #2, . L O . )

&3 - L N ' Bt
. ' S -
In general, have your TEACHERS (Circle one nufiber): . ‘-

g 1. STRONGLY DISCOURAGED you. from going to college. ™ . -~
N \( . L] . . (J

//¢‘ 2, DISCOURAGED you from goidg to college,

ey

) 7/4 _— 3. NEITHER DISQOURAGED NOR ENCOURAGED you ébout“goingﬁto college.*%"
- ” ‘ . it : ' : -
; 7.. ENCOURAGED you to %o tq co'llege.
3/4 T 5, STRONGLY ENCOURAGED you to go to dollege;““o-': ' A
e e N _ e ) ‘Jt -\' . e -
. ! . \ Perté{¢nd/6uidance Counselor s Eucouragement
. \J'o : C o,
’ ‘ Page 15 #3 \
A

7

o .; | , In gene?ai has our DANCE COUNSELOR (ci le one ngmber)
. \‘ \ .1, ST GLY DI D yqu from goiug to ddllege. h‘ )
s ,X\ ‘. 2. DDISC URAGED from going to coll%ge. 5
3. NEITHER DISCHWRAGED NOR ENCOURAGED you about going to col ege.

i \4.' ENCOUR@GE ydu tb go to college. . ° ' <

- : -
N 5. - STRONGLY ENCOURAGED you to go to college.
. "t ]

v

: \ . \
.

.

138"




ne

.

,
'\

Page 15
1.
2.

3.

Page 15 {5. .

R

for.

#h.
In.genera

. STRONGLY DISCOURAGED you from going to college.

L4

~
Py . -~

Perceived Ffiends' Encourageme

nt .

. . ]
L4 .

» DISCOURAGED you from going te college.

NEITHER DISCOURAGED NOR ENCOURAGED you ab

ENCbURAGED'yoL to go to college.

LN

v

1, have your FRIENDS (Circle_one numbé})?-

-

128

oy ¢

6ut'going tip college.'v.

STRONGLY ENCOURAGED you to go to college.

N

]

- e . .
_Going to college. .

[

Getting jobs, probably not éoing to college. ‘'

YGoing into military service.

Close Friends' Collégq Plans

+

Are most of your CLOSE FRIENDS ‘(Circle one number) :

2

>

[ 1%

\*
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