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ABSTRACT

RESPONSIVE FfiVIRONMEN1 EARLY EDUCATION PROGRAM (REEEP):

FIRST YEAR EVALUATION STUDY, END OF YEAIUVALUATION REPORT, 1975-76

Askins, Billy E. et al

Related'Documents: See ED 085 122, ED 096 086, and ED 111 562.

Suggected Descriptors: Preschool EducarrAcadeMicalry Handicapped;

Demonstration Program; Intervention; Bilingual Education; Handicapped

Students; Low Birth Weight Childreir, Language Development; School Readi-

ness Tests; Self Concept and Personality Development; Teacher Training;

Program Evaluation.

This report describes an external evaluation study of the Responsive

Environment Early Education Program (formerly the Responsive Environment'

Program for Spanish American Children). This program serves as an educa-

tional intervention providing direct services,to "high risk" (low birth

weight-less than 51/2 pounds) 3-, 4-, and 5-year-old children, including the

integration of handicapped children, living in the area served by the

Clovis Municipal Schools, Clovis, N6/ Mexico. Li iddition, the program`

serves as a base for training selected early childhood and kindergarten

teachers and aides.

The major goals foihe progeam are: (1) To prevent-school failure

with an intervention program which includes early identification and

remediation of developmental learning deficiencies and to intergrade handi-

capped children into the regualr school program; (2) To provide in-service

training to selected early childhood and kindergarten teachers and aides

employed by various school districts of New Mexico; and (3) To disseminate

information concerning the program.
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Evaluation I): the instructional-activities was based on a pre-

posttest design (without a control group) using standardized test which

measured language development in Spanish and English, school readiness,-

and self concept and personality development. In-service training and

dissemination activities were subjectively evaluated using site-visits,

observations, records, and self - reports by the staff. Findings'.of the

follow-up study of former REPSAC students are reported in a separate study.

Major findings included: (1) Students made significant gains in

language development in Spanish and English and in general school readiness;

(2) Students developed and/or maintained a positive self concept and sub-
-,

stantially developed in various dimensions of personality growth; and (3)

An outstanding in-service training program was provided.

1



FOREWORD

This evaluation renort describes the effect of the Responsive Environ-

ment Early Education Program (REEEP) during the school year 1975-76. This

renort is the result of a continuing external evaluation study being con-.

ducted by B. E. Askins and Associates which-is an Thdependent consultant and

service organization with its direction primarily through various faculty

meirbers of the College of Education, Texas Tech_ University.

The evaluation team recognize and hereby expresses appreciation to

the direttor, facuity, and staff of REEEP for their excellent cooperation

during the evaluation process, especially during the periods of testing the

young children.

The invaluable assistance of the various professional and paraprofes-

sional personnel on the evaluation team is also acknowledged and appreciated.

This report was prepared and submitted in accordance with the approved

Continuation Evaluation Proposal for 1975 -76 dated May 22, 1975 and the

Educational Evaluation Agreement dated August 20, 1975.

Billy Askins, Ed.D.
Coordinator of Evaluation and Research

June, 1976

;
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YEAR-END EVALUATION REPORT

SECTION I

INTRODUCTION

4 t

This end-of-year evaluation report describes an external evaluation

study of the responsive Environment Early Education Program (REEEP) during

the'school year 1975-76. This report is part of a continuation evaluation

study being conducted by B. E. Askins and Associates which is .an independent

consultant and service 2raanization with its direction primarily through
'various faculty 'members of the College of Education, Texas'Tech University.

Purpose of the Program

The rajor purpose of REEEP is to serve as an effective earl,} educational
intervention for 3-, 4 -,. and 5- year -old "high risk" children 1-Wing'in the

area served by Clovis Municipal Schools, Clovis, New Mexico. Children are

considered "high risk" as a result of their low birth weight, 51/2 pounds or

less, and who will probably have accompanying handicaps as they enter-the

first grade. This program attempts to demonstrate that such an early inter-
vention can Provide such children the experiences necessary to succeed and

remain in the educational mainstream. .

Development of the Program

In developing, the program (formerly the-Responsive Environmerif Program

for Spanish American Children - REPSAC) has drawn heavily upon various exper-

" imentally denlooed models in early childhood education including: the New

Nursery School, Northern Colorado University; the responsive environment
concept of Omar K. Moore; Project LIFE (Language instruction to Facilitate

Education); the Plaget,Early Childhood Curriculum, and various parent involve-

ment programs throughout the-natton. In addition, the program has adapted the

Early Prevention of School Failure Model,* a nationally validated Title III

ESEA developer demonstrator project. Thus, beginning with the school year

1975-76, this program is an adaptation of the former Responsive Environment

Program for Spanish American Children (REPSAC) and the Early Prevention of

School Failure Project.

The rationale for the design and development of REPSAC emanated from

research which indicated that children with a low birth weight, coupled with

other factors, generally experience childhood difficulties in the cognitive

4

*The Early Prevention of School Failure Project is located at 114 North

Second Street, Peotone, Illinois and is sponsored by USOE (ESEA, Title III,

Sec. 306) and the Office of the Superintendent of Public Instruction,

Springfield, Illinois.
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areas of development which can result in subsequent retardation as they

progress through their formal-education. Spanish American children with

sucha v birth weight coupled with, a language different froM that used in .

the American educational setting, have additional handicaps. Further:Span-

ish American children with the foregoing handicaps whose home environment4

often does not include toys, materials, gahes, and media which can enrich

their childhood experiences enter the first grade with a notable disadvan-

tage in comparison to children with such advantages-.

Recognizing that approximately 22!; of the total schpol population of

Clovis were children with a Spanish surname and that approximately 39% of

childrefl enrolled iri special education were- of Spanish orgin, and accepting

the orenise that a high percentage df "high risk" children come from this ,

particular ethnic group, the idea of an early educational interveption be-

came apreality in the form of REPSAC. REPSAC officially star-" ed in September,

1971 wLth 32 students and operated four years (1971-75) serving low birth.

weight Spanish American children.* During 1971-75, REPSAC was funded by the

Bureau of Education for the Handicapped.

Thus, beainning with school year 1975-76, the Responsive Environment

Early Education Program (RUEP).was expanded to serve low birth weight chil-

dren of all ethnic groups.

4

I t

*For references pertajning to evaluation results of REPSAC during these

years, see Bibliography 4, 5, 6, and 7.
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SECTI6H II,

'DESCRIPTION OTHE PROGRAM ti

I

The Res.,:onsive Entironment Early Education Program (REEEP.) -1.s designed r

serve as an educational intervention providing direct services to approx-

'intel); forty hjoh risk (low birth weight , less than 5'2 lbs.) 3-, 4-, and

5-ycar-old children, including the integration of handicappOd children,

living in the area served by the Cljvis Municipal Schools, Clovis, Newilexico.

In addi,tion,the proorao'serves as a b/tsc for training selected early child':

hc,od .and ;inderoten teachers and aides employed by various school districts-

of ilex Mexico.

-

After con,nleting REEEP (1-3 years dependihg upon the child's age at

entry),t children will enter the first grade. A follOw-up study is being

con,ductEd 6 these students,as they enter the idainstream'of formal Education

(trade 1-6).

Target Children and Criteria for Selection of Participants

The target group children of,the program are 3-, 4-, and 5-year-old low

birth weight children who are considered edudationally handiCapped. Criteria

used to select children participate in the program are:. 4) Low birth

'.weight - Pounds or less; 2) Health history of,chilli; 8) Level of education

of parents; 4) Educational attainment of siblings: 51 Home language - Spanish

or English; and 6) Income of family. "

Goals andObjectives

Tfe following goals and objectives give direction to,the organization

and administration of the program.

Goals-

The major goals of the program are:

1. To prevent school failure'with an intervention program which

includes early identification and remediation of developmental

learning deficiencies and to intergrate handicapped children,

into the regular school program.

2. To provide in-service training to selected kindergarten teachers

.
and teacher-aides employed by various school districts throughout

New Mexico. \

3. To disseminate information concerning the program.

11
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Objecti,es ,

Th'e rajor.objectives,of the program are:

1. Student Achieveent'At the- end of the-school year, he student

will be able ta.Y-. ; ,

4

.

.

1.1 Demonstrate lanpuage ability -in English which is normally

expected at their agq-level, . Ev:;Jence of'achievement will

be determined froA,sionificant gain.scores of the Peabody-

Ricturc-ocabulary (C6gnitive)

1.2 .Demonstrate language ability in Spanjsh which is normally

expected at their age lev'el,Efldence of achievement will

be.determinedfm:0 significant qacn scores Of the Test for

Auditory Coroprehension of Language - Spantah. , (Cognitive)

.-

1,3. Demonstrate school readiness in'such ares.to ilivelude: listen-

WI iibility visual acOty; and recognition of similarities,

-.differences, and numerical analogies. -Eytdence of achievement

w131 .be determined from significant gain socres'of the Read-

ineas Tett for Disadvantaged Children. (Cognitive)
, . . -

1.-)0. , ,.
(

1.4 Zxhi,bi4 a pgsitivEt/self-ccocept end-favorable emotional devel-

opmen0 Evidence-Of hich b avior will .be determined front.

rating frpmthe Developmatal'Profiles which involve periodic

teacher evaluations in six a'reas'of the.affect-Neklomain:

awareness of :,elf, self-confidence, interpersonal -comprehension,

sensjovity to others, effectiveness, and toleranA-: Evidence

of grOwth/development for.each age-level will be determined from

individual profile sheets plotted in terms of direction and rate

of growth development. (Affective)

In-Service ,Training

2.1 Upon corpletion of the' various in-service tf-ainingsessions,

teachers and aides will be able to employ various aspects of

the curriculum in their own educational settings so as'to meet

the needs of children with developmental, lags and learning

deficiencies. This will include incorponating the approaches

of Riaget and Montessori, using various-materials such as the

Project LIFE materials,'and using the responsive environment

tying booth: Evidence of achievement will be determined by

observations and written examinations.

12-
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3. 'bisseination

3.1 Infor,ration concerning the program and operation of the pro-

gran will be disseminated by various means such as:

a. Progress reports to the LEA central office, school

board, and local area news media.

b. Site-visitation bJ interested individuals and groups,

both from in and out-of-state.

c. Copies of the end-of-year Evaluation Report will be

disseminated throughout the state including the Educa-

tional Resources Information Center (ERIC).

d. At the cnd ofthe year, various_ types of training films

for use in early childhood education will be developed

and will be dissulinated throughout the state.

Prolirah Activities

Activities of the program can be classi -fied as; instructional; in-service;

disse~,in.tion: and outreach.

1%stfucttna1 Activities

The instructional activities of the program are conducted in two half-

day sessiens five days a week. Approximately twenty students attend the morn-

ing session and twenty students 'attend the afternoon session. The students

are transported to and from school by a small bus provided by the program.

Specific learning activities are planned for the children for each three-

hour day. These learning activities can be generally classified into group

activities (story telling, reading, painting, cutting, manipulative toys,

playground activities, and the lunch period) and individualized or small group

activities (Piaget-Early Childhood. Curriculum, Project LIFE, Responsive,Typing

Booth, and the Peabody Language Development Kit).

Eating the noon meal with attendant language involvement is developed as

a learning activity: therefore, all of the students are served a hot lunch.

The-morning group is served prior to leaving school, and the afternoon group

is served imrediately upon arrival for the afternoon session.

In-Service Activities

The majority of the in-service activities of the program were considered

as a part of the outreach activities (described later). Other types of in-

service activities included: attendance at various workshops; enrollment in

13



selected graduate/undergraduate courses at Eastern New Mexico University;

formal and informal sessions with vat-ious consultants, including members of

the external evaluation team: and regularly scheduled faculty meetings.

Dissemination Activities

Activities which served as means to disseminate information concerning

the program included: preparation of various brochures: newspaper releases:

proatress reports to the funding agency; central administration office and

school board; site-visitation by interested groups and individuals; various

speaking engagements by director and faculty: preparation of an audio tapes

and manuals- and conies of the evaluation report were distributed thrqughout

the state and nation including the Educational Resources Information Center

(ERIC - Clearinghouse on Rural Education and Small Schools). Also, a paper

concerning the program was presented at a national level professional organ-

ization.

Outreach Activities

Beginning with school year 1975-76, the outreach activities component

was added to REEEP.* The purpose of adding the outreach activities, to the

parent center was to give the program the capability of providing replica-

tion services to various local education agencies. A unique feature of this

replication service is the capability of taking the training to the replica-

tion centers by a specially designed and equipped motor coach.

Three school districts, all in isolated areas and having a large number

of target children and within a reasonable distance of the parent center

requested replication of all or part of the parent program during the 1975-

76 school year. These school districts were: Fort Sumner, Artesia, and

Carlsbad, all located in eastern New Mexico. In addition, replication by

two other school districts had been made completing their second year of

operation. This replication was made by the Clovis-Portales Bilingual Early

Childhood Program (ESEA, Title VII) with a training site in both Clovis

and Portales, New Mexico (8, 9, and 10).

The outreach activities component is designed to have three major func-

tions: advisory and training, diffusion, and evaluation.

*The outreach activities of REEEP is funded by the Handicapped Children's

Early Education Program, Bureau of Education for the Handicapped, U.S. Office

of Education, Grant No. GOO-75-00079.

14



The evaluetien o: the outreach activities also includes a follow-up

study of foreer REDSAC students as they enter the mainstream of education

--(grades 1 -5). The school year 1975-76 is the co7pletion of the third year

of this follo4-un study.

Faculty /Staff /Advisory Board

The facultyfstff of REEEP consists of: the director; one certified

teacher; two teacher-aides: and one custodian/bus driver.

In addition to the_rcoular faculty/staff, there is the Professional

Advisory Ldrd. The purpose of the Professional Advisory Board is to pro-

,vide the director with guidance and direction of the activities of the

developeent of the various program components. The board

consists of individuals two can provide expertise in the fields of special

education, early childhood education, bilingual and bicultural education,

educational technology and the responsive environment condeot.

flares of personnel associated with the REEEP are listed on-the back

of the covier pace of this report.

Location and Physical Facilities

The project is located about six blocks southwest of the central busi-

ness area of Clovis, and the physical facilities blend into the surrounding

buildings and are not discernable from the rest of the community except by

a siri on one of the houses. The physical facilities of the program consists

of two'houses with an adjourning yard. One house, which is a renovated

,forrer single farily dwelling, is used as the main teaching facility, and the

other building serves as office and workroom which is a renovated former

beauty shop. 4)

15



SECTION III

EVALUATION

The external evaluation of REEEP was conducted by B. E. Askins and

4ssociates i-jch is an independent consultant and service organization with

its direction nrirarily through various faculty members of the College of

Education, Te,,as Tech University.

Purlose of External_Evaluatton

purpoct. of this external evaluation study Was to collect and provide

infnr ,tien co:2ssary for decision-Tr:Ain relative to student and program
Wor-ltion was furnished to the program director, the LEA,

arid to furling a,,..ncy.

ele::nts of this external evaluation consisted of:

1. Providing a variety of professional personnel appropriate to the

evalua,tion or the program including: personnel to-administer tests,

site-visits, analysis, and report writing.

2. Obtaining and administering the selected standardized tests in

accordance with the evaluation design.

3. Providing the project director with baseline data which could be

used in the program planning and operation. 'These data were mainly

the results from the pretesting phase.

4. Preparing two interim and the end-of-year report.

5. Disseminating evaluation reports and other information. pertaining

to the evaluation of the program.

Evaluation Design

The design for the external evaluation for 1975-76 was based primarily

upon the program objectives as pertains to student achievement 0-1 through

1-4). The objectives were objectively measured with standardized tests

using a pre-Posttest design. A summary description of the objectives and

instrurpents used are as follows:

21)j.q_qi.Y.2
Instrument

1.1 Language development in English Peabody Picture Vocabulary Test
(PPVT)

1.2 Language development in Spanish Test for Auditory Comprehension of

Language (TACL)

16



1.3 School Peadiness

1.4 Self concept. and personality

develop" rot

9

Readiness Test for Disadvantaged

Children (RTDC)
Developmental Profiles (DP)

For A ?,-.d Form F of the PPVT and RTDC were used as the pretest and

po:tt=2,st re:-,:tively. The sa-e for of the TACL was used as the pre and

po=ttet. use of the Develop-,f_ntal Profiles is described later.

A brief npn-technical description of the test instruments is included

in r.diA

Pr a, e-S:;hr,d 1 c for Collecting Data

:J4.0 u,te objectives 1.1 - 1.3 were collected with the use of

th fre-,ewerk of a quasi-experimental design cm-

- -.1v rtfer,(_-! to a "Ti Design" or 'Pretest-Posttest Design Only (16).

This e;.si(:n a sinlf_ experimental group without a control group.

Tie su55,7-:t 9cov; pro::ra.1 participants) was measured on-a dependent

fthe rxotcst), and was then given the experimental treatment (in-

strustion21 activiti,:s). Following the tre6Went, the subject group was

on the sa70 variable (posttest), and a statistical comparison

wsls rc!e. t,et.-:::(4) the roans of the two measurur,ents.

Dat,a to evalu9te objective 1.4 was collected with the use of the Develop-

maht:1 Profiles. This instrument was completed for each student three times

dt.rinc the year by the classroom teacher and aides.

The dates for administering the pretests were September 2-5, 1975, and

the Posttests were administered May 10-14, 1976. The Developmental Profiles

were co-oleted during Septei,ber, February, and May.

On-r,oin'l Evaluation Procedures

In addition to the above stated yeasures -(pre and posttests), there were

various on-noinn subjectiveevaluation procedures. This consisted mainly of

site-visits by the evaluator so as to observe and become familiar with the

daily operation of the progam. Assistance with the subjective evaluation of

the other objectives was accomplished during these site-visits.

Statistical Treatment of Data

As concerns the collected data froq the standardized tests, a mean gain

score was computed for each test (posttest score minus pretest score) by age

and year in program. Also, comparative data were reported concerning the

second-year and third-year students. The t-test was used to test for signi-

ficance of difference between the mean gaiTi-scores.

17
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As concerns the Develocrrental Profiles, the mean was computed for each

child for each Prkinr2 period and was "plotted" on a standardized scale to

indicate direction and rate of growth/change.

Su-mary Chart of the Evaluation Plan

A sur,ary of the various evaluation activities is presented on the next

page in the 'LwilLKtion Plan Suary Chart".

Additional Evaluation Data

A serrate external evaluation study of the outreach activities, in-

t!:9. folic:I-up study of former REPSAC students, was conducted. Infor-

t,,ticn this report can be obtained either from the project director

c( t%1,:> e'ternal evaluator.

18
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, SECTION IV

EVALUATION RESULTS

The design for the external evaluation for 1975-76 primarily-focused

upon the program objectives as pertains to student achievement (1.1-1.4).

A list of the specific objectives can be found in Section II, and a detailed

description of the evaluation design can be found in Section III.

Number of Participants

At the beginning of the school year, there were 42 students enrolled in

REEEP (24 boys and 18 girls); 6 third-year students; 14 second-year students;

and 22 initially started the program this year..

The pretesting phase included 42 students and the posttesting phase in-

cluded 41 students. The number of students who were-both pre and posttested

was 30. The reason for N=30 was becauSe of student withdrawals and new

entries into the program.

Student Achievement

The objectives (1.1-1.3) were objectively measured with standardized

tests using a pre and posttest design. A summary description of the obdec-

tives and instruments used are as follows:

(
Objective Instrument

1.1 Language development in English Peabody Picture Vocabu4ary Test

(PPVT)

1.2 Language development in Spanish Test for Auditory Comprehension
of Language (TACL)

1.3 School Readiness Readiness Test for Disadvantaged
Children (RTDC)

1.4 Self concept and personality
development

Developmental Profiles (DP)

The students were measured at the beginning of the school year on three

factors (1.1-1.3). At the end of the year, the students were again measured.

in the same areas. Progress in each area was determined by the amount of

gain accomplished between the pretest and posttest. In addition, gain scores

Were used to compare performance between first, second, and thirthyear stu-

dents. Also, gain scores were used to compare performance of the'3-, 4-, and

5-year-olds participating in the program. All of these differences were
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statistically treated usingthe t-test with significance being determined

at the .05 level.

The last objective (1.4) pertained to the assessment of self concept

and personality development. The Developmental Profiles were completed by

the teacher and teacher-aides three times during the year, September, Feb-

ruary, and May. Change/growth for each student was determined by averaging

the two ratings for each period and plotting the results on a profile sheet.

Group change was determined taking an average of the individual ratings for

each of the seven areas measured.

Language Development in English

Objective 1..1 pertained to language development'in English. A signifi-

cant mean gain score-((4G=43.40, p <.001) was found in this area; therefore,

it was concluded that this objective was achieved. Statistical data concern-

ing language development in English are presented in Table 1.

Language Development in Spanish

Objective 1.2 pertained to language development in Spanish. A signifi-

cant mean gain score (MG=25, p <.001) score was found in this area; therefore,

it was concluded that this objective was achieved. Statistical data concern
.

ing language development in Spanish are presented in Table 1.

School 'Readiness

Objective 1.3 pertained to school readiness. A significant mean gain,

score (MG.10.57, p .001) Was found in this area; therefore, it was concluded

that this-objective was achieved. Statistical data concerning school readi-

ness are presented in Table 1.

TABLE -

PRE AND POSTTEST PERF3RMANCE OF REEEP STUDENTS

TEST/OBJECTIVE N MEANS

MEAN
GAIN

PPVT- English 30 PRE 22.40 43.40 15.40 6.82*

(1.1) 'POST 65.80 12.63

TACL - Spanish 30 PRE 18.36 25.00 15.03 .7.269*

(1.2) POST 43.36

RTDC 4 Readiness 30 PRE 18.18 10.57 22.16 3.842*

(1.3) POST 28.75 8.21

*(p<,.001).

**(1)<'. 01)
***(p<. 05)*

21
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Analysis By Age and Year in Program

By Age. An additional analysis was conducted concerning the overall

performance of..the students by age in the three forementioned areas. It

was hypothesized that students participating in REEEP at age 3, 4, and 5

would show a significant gain in the areas measured. The data indicated

that this hypothesis can be supported for all ages and for, all areas mea-

sured except language development in Spanish for age five. This lack of

Significant gain in Spanish for five-year-olds is consistent with, earlier

findings and may reflect a greater reliance on the English language to func-

tion in school. These data are presented in Table 2.

TABLE 2

AGE AND TEST PERFORMANCE OF . REEEP STUDENTS

TEST /OBJECTIVE AGE N

MEAN
GAIN t

PPVT- English 3 7 45.25 5.93*

(1.1) r.4 14 51.81 6.84*

5 9 33..15 4.26*
.....

TACL- Spanish 3 7 27.25 3.43**

(1.2) 4 14 33.12 4.16**

5 9 14.21 .1.63 N.S.

RTDC- Reading , 3 7 12.33 3.04** i

(1.3) 4 14 9.16 2.81**

5 9 8.48 2.63***

*(p<.001)

**(p< . 01)

***(p< . 05)

By Year in Program. An additional analysis was conducted concerning

the overall performance of the students according to year-in-program in the

three areas measured.

First, second, and third-year stbderits made significant gains in lan-

guage development in English, language development in Spanish, and school

readiness. These data are presented in Table 3.

22
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TABLE 3

YEAR IN PROGRAM AND TEST PERFORMANCE OF REEEP STUDENTS

' TEST/OBJECTIVE YP N

MEAN
GAIN

PPVT - English *1 13 51.40- 9.12*

(1.1) 2 12 43.16 6.40*

3 5 39.41 6.11*

TACL - Spanish 1 13 37.13 5.26*

(1.2) 2 12 30.12 4.83*

3 5 25.41 '4.01*

RTDC - Readiness "1 13 23.45 3.32**

'(1.3) 2 . 12 17.1.7 2.99***

3 5 10.11 2.86***

*(p.001)
< 01)

***(p<. 05)

Self Concept and Emotional Development

Objective 1.4 pertained to developing a positive self concept and favor-

able emotional development. This measurement was obtained from three subjec-

tive evaluations made by the teacher-aide using the Developmental Profiles.

Results of these average ratings for first, second, and third year students

are presented in Figures 1, 2, and 3,. As reflected in these figures, posi-

tive and continuous growth was made by the studentsT therefore, it was con-

cluded that objective 1.4 was achieved.

23
J.
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In-Service Training

Objective 2.1 pertained to the in-service training of the teacher and

aide. Assessment of the in-service training activities involved site-visits,

written exam, and discussions with the project director and faculty.

The majority of the in-service activities were Conducted by the outreach

activities componlpt (outreach activities are described in a separate report).

Other types of in-service activities included: attendance at various workshops;

enrollment of designated graduate/undergraduate courses at Eastern New Mexico

University; formal and informal sessions with various consultants, including

members of the external evaluation team; and regularly scheduled faculty meet-

ings.

An outstanding feature of the in-service training for the 1975-76 school

year Was the attendance of two workshops before the 'school year started.
k

The first workshop, Workshop on Implementation procedures on Early Pre-
.

vention of School Failure, vas conducted at Eastern New Mexico State Univer-

sity, May 28 -30, 1975.. This workshop was conducted by a dissemination' team

from the Early Prevention of School Failure Program, a nationally validated

ESE, Title III project, located in Peotone, Illinois. This workshop focusing

on kindergarten. age children, was designed to provide school personnel know-

ledge and skills necessary to implement screening programs in their respective

schools. In addition, the workshop attempted to,assist the participants in

the planning of educational experiences for kindergarten children with certain

developmental. lags. Specifically, the workshop participants were expected to:

1) Acquire the, skills necessary to implement a screening model for kindergarten

age children; and.2) Develop strategies designed to meet the unique educational

ne0s of each child.-

The second workshop, Early Childhood Bilingual/Bicultural Education: Why

ti and How, was conducted at Eastern New Mexico State UniverSity, August 18-20,

-1975: Th-i workshop-was conducted, by three faculty members of the Metropol-

itati_State college, Denver, Colorado. This workshop, focusing on kindergarten

age cb*fdren, was designed to provide teacher and teacher-aides knowledge and

skills necessary to implAledt/imprOV'e programs in early childhood bilingual/

bicultural education.

Another ttrong feature of the in- service training-pi-0gram was the teacher

and aide working very closely with the outreach tr'airijng team which included:

early childhood specialist; educational diaogi ,icIan and language specialist;

and a speech therapist.
v

Another outstanding, feature of the in- 'service training progrim was the

attendance of the teacher and aide of 'designated courses at Eastern New Ilex-

"co University. One such course was Working with Spanish Speaking Children.

.27
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Considering the quantity and quality of the in-service training activi-

ties, it was conducted that the objective pertaining to in-service was

achieved.

Dissemination

Objective 3.1 pertained to quantity and quality of disSemination of

information concerning the program. Information concerning the project was

disseminated as described in the following paragraphs.

Progress reports were made available to, the central administration

office, school board, local area news media including nearby Cannon Air

Force Baseche State Department of Education, the U.S. Office of Education,

and the U.S. Senators from New Mexico. 1

Much publicity was received when the project was notified of an invita-

tion from the National Diffusion Network for the program to serve as a

national demonstration site for the Early Prevention of School Failure

Project of Peotone, Illinois.

Over 6,000 copies of the brochure, "Parents: Do You Know the Early

Warning Signs of Children with Special Needs," were distributed in grades

K-6 of the Clovis Municipal Schools.

The development of six one-minute video cassette spots for use on tele-

vision. These were developed in cooperation with KENW-TV, ENJIU, and this

material was presented to the Governor's.Commission for Public Broadcasting

in March, 1976.

Presentations of the project were made at:the annual meeting of the

New Mexico Speech and Hearing Association at Etstern New Mexico University,

April, 1976; various classes in Child Development at ENMU; and to the ENU

Chapter of the Council for Exceptional Children.

The project was co-sponsored ofthe Early Childhood Education Conference

in Albuquerque, April 29-May 1, 1976. This conference was attended by over

200 administrators, teachers, and teacher-aides from throughout New Mexico.

Presentors included" nationally known speakers. Also, various training Ses-

sions were conducted during the conference by personnel of the Clovis project.

in addition, there were repre§entatives in attendance from eight nationally

validated Title III early education programs. As part of the conference,

the participants drafted a resolution pertaining to state government support

of development of early childhood education which was later presented to the

Governor at the People's Forum. on Education in Albuquerque on May 21-22, 1976.

The project'used student teachers from nearby Eastern New Mexico Univer-

sity-and thereby disseminated information through the university.

;$,
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Site-yisitations by many professional individuals and groups as well

as parents.

A paver was presented by the evaluator concerning the project at the

annual meeting of the American Educational Research Association, San Fran-

cisco, California, April, 1976

Copies of the end-of-year evaluation reports were disseminated through=

out the states of New Meidco and Texas. Also, these reports were accepted

into the network of the Educational Resources Information Center (ERIC) in

the Clearinghouse of Rural Education and Small Schools, Las-Cruces, New

Mexico

In addition to the above, much information concerning the project was

diss'eminated by the outreach activities component which was added to the

program this year. Descriptjg.n and evaluation of the outreach activities

were reported for 1975-76 in a separate report.

Based on observations and interviews with various school personnel, it

was concluded that the quality and quantity of disseminated materials were

more'than adequate. Therefore, it was concluded that the objective pertain-

ing to the dissemination of information was achieved.

Outreach Activities

Evaluation of the outreach activities (See Section II) was not a part

of this evaluation study, however, an external evaluation study of the out-

reach activities was conducted. The results of this evaluation were reported

in a separate report.* Information concerning the report can be obtained

from the project director.

Follow-Up Study of Former REPSAC Students

A batic concern of-those'who have been associated with this project

(REEEP formerly REPSAC) during the past several years is the status of

former students now enrolled in public and private schools. This concern

has generated a continuation of a follow-up study of former REPSAC students.

The study was conducted in 1974 and 1975 and was again conducted at the end

of the 1975-76 school year. Results of the follow-up study during 1975-76

were included in the evaluation study of the outreach activities.* Informa-

tion concerning this repOrt can be obtained from the project director.

*This evaluation study was funded by the Handicapped Children's Early

Education Program, Bureau of Education for the Handicapped, U.S. Office of

Education (Grant No. GOO-75-00079).

29
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SECTION V

SUMMARY, FINDINGS, AND CONCLUSIONS

Summary

-The ResponsiveEnvironment Early Education Program (REEEP) was

designed to serve as an educational intervention providing direct services

to approximately forty high ris('low birth weight - less than 51/2 pounds)

3-, 4-,'and 5-year-old children, including the integration of handicapped

children, living in the area served by the Clovis Municipal Schools, Clovis,

New Mexico. In addition, the program served as a base for training selected

early childhood and kindergarten teachers and aides employed by various

school districts of New Mexico.

After completion REEEP (1-3 years depending upon the child's age at.

entry), the children enter the first grade. A follow -up study is being

conducted on these students as they enter the mainstream of formal education

(Grades 1-6). This follow-up was conducted as a separate study and report.

The evaluation design for 1975-76 was based primarily upon the program-

objectives as pertains to student achievement. Also, the objectives per-

taining to.in-service training and dissemination were assessed.

Findings

The major findings of this 1975-76 evaluation study were:.

1. REEEP students made' significant gains 'language ability in

English; .language development in Spanish; and school readiness.

2.' When thetest data were 'analyzed by age of the students, the 3-,

4-, and 5-year-old groups made significant gains in each of the three areas

measured except the gain was not significant in language development in .

Spanish for the 5-year-old group.

3. When the test data were analyzed by year in program (first, second,

or, third), each group made significant gains in the three areas measured.

4. The REEEP students showed a positive and continuous growth as

concerns self concept and personality development. .

5. The REEEP students were found to be extremely friendly and cooperative,

willing to try various tasks without fear of failure, and an unusually long

attention span fo'r this age and type of children.
41,
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Conclusions

Based upon the findings of, this study, the major conclusions were:.

1. All of the program objectives,pertaining to student achievement,

in-service training,.and dissemination were achieved.

2. The program is in an active and positive process of accomplishing

r-, the long range program goals.

3. The program has the organization, curriculum, materials, facilities,

and a qualified and dedicated facility/staff to provide the needed educational

_experiences for the target children; therefore, it was concluded that REEEP

is serving as an effective educational intervention for the specified target

chjldren.

Recommendation

Based upon the findings and conclusions of this study,lhe following

suggestions or recommendations were made:

1. ThatiREEEP continue to develop and. serve as an early childhood and

bilingual-education intervention program and as aldemonstration and repli-

cation model.

2. That the evaluation design for the program during 1976-77 be

expanded.

3. That the follow-up study of the former REPSAC/REEEP students be

made a part of the external program evaluation of REEEP.
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.APPENDIX A

DESCRIPTION OF INSTRUMENTS

. A brief non-technical description of each of the test instruments

is listed in the following paragraphs. Personnel interested in more detail
concerning the tests are invited to consult technical data provided by the

`publishers of the tests or.refer to the Mental Measurements Yearbook,
Buis, editor.

Language Develdpment

English

The Peabody Picture Vocabulary Test (Dunn) is designed to provide

an estimate of a subject's "verbal intelligence" through measuring his
hearing vocabulary:, The test also has wide utility as a clinical tool.
Besides being effective with average subjects, it has special value with

certain other groups. Since Subjects are not required to read and the

responses "can be non-oral, the test is especially fair to non-readers and

remedial reading cases. With the drawings free of fine.detail and figure-
ground problems, the test is apparently appropriate for at least some

perceptually impaired persons: According to the Test Manual, the scale is
appropriate for subjects 21/2 - 18 years who are able to hear words, see the
drawings, and have-the facility to indicate "yes" and "no" in a manner

which communicates.

This standardized test is published by American Guidance Services,

Inc., Circle Pines, Minnesota.

-Spanish

The Test for Auditory Comprehension of Language (Carrow) measures the
child's understanding of the Spanish language structure. The test is cm-

posed of 101 plates of pictorial referents. The child responds to each of
the examiner's oral stimuli by pointing to one of three line drawings. Re-

sponses are recorded on a separate scoring/analysis form. The test is

.designed for individual administration by speech and testing specialists.

Test results can also be used to diagnose the language competence of bilin-

gual and mentally retarded children ds well as those with hearing, articula-

tion, or language disorders.

This standardized test is published by Learning Concepts, Inc.,

,Austin, Texas.
4

School Readiness

The Readiness Test for Disadvantaged Pre-School Children (Walker)

was adapted from the final report of a project conducted 'by Dr. Wanda
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Walker, Northwest Missouri State College, and supported by the Office of

Education. The test consists of multiple-choice items based on pictures

and symbols which do not require reading ability and are'designed to test

a child's listening ability; visual ability; and his recognition of simi-

larities, differences, numerical analogies, and missing parts.

This standardized test is available from ERIC Reproduction Service

(ED 047 168), Bethesda, Maryland. 4

Self Concept and Personality Development

The Developmental Profiles (BesseWand Palomares) is a subjective

evaluation of children's behavior under a variety of circumstances.

These rating scales are prepared periodically jointly by two teachers.

The teachers make ratings on a printed form according to six affective

areas: awareness of self;'self-confidence; interpersonal-comprehension;

sensitivity to others; effectiveness; and tolerance. Because of the in-

herently subjective nature of these profiles, there is no objective scale

of accomplishment or standard in terms of age-achievement scores. The

profiles can providb a source of insight and understanding of emotional

and personality development.

This instrument is published by the Human Development Training Insti-

tute, El Cajon, California.

Workshop Evaluation

The Workshop Evaluation System (McCallon) provides a scientific ap-

proach to gathering and using participant feedback in the evaluation of,

conferences, workshops, conventions, and in-service training programs.

Participant responses are gathered on seven dimensions - organization,

objective, work of the presenter, ideas and activities, scope, benefit,

and overall effectiveness. The Workshop Evaluation System is ,unique in that

it provides normative data collected from over 40,000 workshop participants.

'Participant feedback scores are compared against the norms to ensure reli-

able analysis and interpretation of workshop effectiveness.

This. instrument is published by Learning Concepts, Inc., Austin; Texas.
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