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Pocu51ng =pec1f1ca11y on teachlng as a.career goal
among rbral youth in ‘Norway, Germany, and the ‘United sStdtes, this
cross-national comparative study tobk into account the general’
patterning of career ambitions in each séc1ety--opward nohzlltg
opportunities, status attainment strategies, and organlzatlonal . . e
character of the educational systens %sortlng-out mechanisas). Sex,a
place of residence (Gommunity context;, fatherls occdpational status,
and, achieved scholastic perfornance level were cdns;dered as:
determinants of career choosing behav:or. ‘bata were gathered betwee .
1965 and 1970 in a West Virginia coa} county and in th:ee reglqns 3L
Germany, Norway, and Kentucky. Quedtionnaires ‘were adn&nﬂﬁtered “tg

2,000. American high school.studehts, 1,427 Norwegidh ® sdomsskoYem ;-‘f .

(conprehen51ve school) and "gymnas" . (second;;y school) students
811 German Ygymnasium™ (secondar SChool) students just beforewé N *
major decision-saking point.id their educational careef' track /- wf ‘.
Pindings *included: teaching was the most popular: careér choidge in all *," .~ ..

three societies, especially of girls; European boys afcorded teachlng f”', ¢

a higher status; teaching vas a more popular professional: yareer goal
,among youth from vorking class families; and scholastic ablllty had

little effect upon the relative popularity of feaching i}ong 1ler1canr,

high ‘school and Norweglan "angdomsskole™ glrls, (NQ) o
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ﬂodern_socisfies'a]]ocate enorgious $ums and sizable portions of their bid-.
gets and capital resources to support'viable and efﬁicient syst of education
(w1de—fang1ng, rationally-organized networks of schoo]s, competent perSonne] and

funct1ona1}y effective curr1cu1a),

/

A big share of these investments goes toward~.
the trajn1ng:of young pe0p1e for,teaching roles. . Indeed, ip most soc1etieslt0v ////

'day teachergcomprise by‘far the largest category of professiona]s and because
of normal attrition “and a genera1 growth of the éducational establishment; the ’)
t¢raining of recru1ts to staff the teacher corps is an 1mportant national prior
1t}.and an extreme1y expen51ve propOSIt1on g/‘

In the Un1ted States for examp]e, there are currently about two and/a 'half

mfl1aon teachers emp]oyed at the primary and secondary scheol ]eve]s a

Bureau of Census 1970) Assuming a teacher turnover rate of abo t 8 percent

- *

. 200,000 (Prankel and Beamer, ]975) Tra1n1ng the’ necessary ep1acements whlch

- - Ty

T ’3 1956 Bowman, 19663 Park, 1943 Schwarzwe]]er and BroWn, 1962) Teachers are

i profess1ona] c}pss they occupy a ,

social organiza-.

3/

o strategically centra1 and sen51t1ve pos1h10n in the gene:z
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" Yet desp1te the enormous cost and obvwous 1mportance tb any modern soc1ety’

"~ of ma1nta1 mng a. éechcated corps of profess1ona]1 )} ,competent teachers our know-

_1edge of the complex processes and assoezated factbrs‘;hat affect the track1ng

of certain young peop]e tward careers in teaching is rather\llmlted " An exten-

I

sive search of\the contemporary ]1terature in seciology and education (fac11-

_ itated in part by accessing the EEIC/CRESS files); turned up very few works

bearing upon this partfcu]ar issue. - Except for a study by Pavalko {1965), which.,

is derlved from W1scons1n data and deaIs w1th differepces in the character1st1cs
of boys and g1r1s sélécting teaching careers, most researches delving into the

problem tend to -use sma}; unrepresentative samples and are rathér limited in;
. % g

scope. (see,-for example, ’Qest, 19483 Betz,~1973; Carlson, 1951; Floud and Scott,

1961; McGuire and Wh1te 1957 wattzgierg, 1957; for and excellent rev1ew and

b1b11ography of ear11er studies on social background of teaching see, C#ﬁr-

ters, 1963). ..Some of these researches re]y upon data from case stud1es of

teachers Many are more concerned w1th personallty attrlbutes of youtfis recrui-

- ted into teach1ng than with their social or1g1ns (for a rev1ew of this lltera-

ture,_see Get;e]s and Jackson, 1963). Few if any tap the selection process at

_cr1t1ca] decrslon-mak1ng points. And, a1though the effects of school and comhu-

-

K

nity contexts on the teacher roie have been con51dered no empirical study has
-

-come to our attent1on that has employed a cross- nat1ona1 comparatlve strategy in _

-

researching the socia] background of teachers & (One gets the impression that

. soc1eta1 context and 1ts macro- structura] mechan1sms for sort1ng out young

. peop]é for career roles in soc1ety are regarded as of ]1tt]e consequence or as

4

g1ven“ cond1t1ons that cannot be altered and therefore, nelther ghreaten the

valldlty of research designs an system-spec1f1ed f1nd1ngs nor arouse our sc1en-

tific curlos1t/)




— . . . . . 3
. The relative paucity of sociological research on the issue of teacher re-
cruitment is perhaps understandable. Much of the recent American literature on,
* . . o
career choosing behavior addresses the "status attainment” probf%n and the various

occupations “chosen" by young peop]e are couched in status’ terms. In(pr1ab]y’

%

"profess1ona]“ category or to a spec1f1c ordinal

uteeqher?'is assigned fo th
position on-seme approprie e status or prestlgg scale Researchers genera11y
seem unconcerned that teach:ng is pften the more popu]ar choace among high schoo]
students and especially so among rura] youths and g1rls‘ This fact, of course,
is undoubted]y rélevant to thg proper 1ntenpretat10n of findings from such stud-
jes; fndeed, we cou]d specu]ate on the measurewent’d1stort10ns that can resu]t‘
when, for examp]e, half or more of the cases classified at the upper end of a
status,h1erarchy are ]ocated at one specific point on the scale. In any event,
the situs dimension of career choosing behav10r_mer1ts greater attention th;h -
it has received in recent years; such a strategy, whether concerned with a‘;?;ei
range of occupetiona]’types or with a sing]e occﬁpation wou]d serve to bﬁoade
our perspect1ves on the phenomenon in quest10n and to compiement ‘the resu]ts
obtalned and conclusions drawn from researches concentratIng on the status dimen-

sions of career chmce.s/

The present inquiry, a'cross-hationa] chmpe:ative study, was designed.wfth
this aim in;mind. A]thoughsour attentfoh focuses specific&!]y 6p teaching as a
career goa{ among rure] youhg people in Norway, Germany , énd"the United States,
we are also concerned with the general pattern1ng of career amb1t10ns (the status
..d1mens1oﬁ)3n all three societies . These patterns,’to some,extent¥“ref1ect the
"‘normat1ve circumstances 9nd structura] cehditions ("the big'picture") that affect
the-sgecifﬁcation.hf particular career/interests and the meaningfulness of ‘alter-

% S
native status attainment strategies. Our approach takes into_acéount the relative

proportion of youths who are planning to'enter the professions (upward mobility

«
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chances), the relative attractiveness of teaching in relation to’other professzons_ .
(status .attainment strategIes), and the organlzatlona] character of the educa-. .';:f;.

ol el

.-

.tional systems in these three societies (sorting-out mechanisms) Within the com- ‘Eﬁ v

parative %ramework, various determinants of career choosing behavior are con- ..t
sidered: the sex role factor, residence place, father's occupational status, and . =",
L 4 * K
- )
scho]ast]c performance ]eve] atta1ned o . . ‘ R

Our 1nqu1ry is exp]oratory. We belieye that ‘the teaching profession, as a
career choice or status- atta1nment strategy, may aften serve as A'TEasible option
for ambitious young people whose alternatives, for one reason or the other, jare .

re]ative]y Timited. where opportun1t1es for upward mobility and profeSSIOna] or

1
s

. elite status are restricted (by the very nature of preydiling social and economIc

rea11t1es), teaching may. be perce1ved and/or funct1on as '"a wWay up and out, u (i.e.#
.as a trans1t10na] stage on a ladder of upward 1ntergenerat1ona] mob1]1ty) Thus,
"we would expect teaching to be a more attractlve profess1ona1 céreer line for
girls, rural-reared youngsters, ch}]dren of‘manua]_workers,.and those stpdents who

have not performed exceptiona]]y well schoiastica]]y. Boys, town-reared youngsters,

ch1]dren from mldd]e-c]ass fam111es and except1ona]]y good scholars have access

ﬂ

to £} greater rahge of professional career optlons and, consequentﬂy, would be less !
' : . K v
ey &p,seek out a career in teach1ng §/ . . . . S

3 LR “ WAy : .o - R <
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COMP#RAT}VE PERSPECTIVES * _ ) Lol
** Att&du h the educat10na1 system of Norway, Germany and the Un1ted States can

- l

be sa1d*to have 51m11ar functwona] goa]s, there are marked d1fferences 1n organ12a-

't1on and in the manniF by Wh]Ch young pgople are SOrted-out for higher educat1on.

. " Seiwartwelice,

,These differences have been noted and discussed eisewhere (Schwarzwe]]er, 1973; and
Lyson, 1974) For resent purposes, nevertheless, it is usefu] and perhaps necess- "

.

*ary to summarize b 1ef1y some of the more re]evant points of compar1son ' .

- . ‘ »




- AmErican chx]dren horma]1y cemp]ete at‘least twelve years of school1ng be- ?,’.

I R " J ’\ ’ ~ Ceo ) .;1,
‘ ﬁore they a?e e];gibfe $o consndér COilege-or advanced vocat1ona] tra1n1ng. .Thfs © e ]
) 1s usuaﬁ]iy arranged as-six on e*lght years of prigary pi‘us 51x or four years of

hed

L4

e

. !, . = 3 ._/ .. - ', ‘...a-,
e secondary schob]’ R ’ T ) L

o s

» -

,l4.~
i

4 . *1In Norway, on the other‘hand the basic educatvonal track IS n1ne years be-.

.- : g1nn1ng at age 7 ‘s1x4years of e]ementary (b arnesko?e) plus three years of com-

prehens1ve school (ungdomssk014) The comprehen51¥e school is the bas1s for ad-

9
Y

m1ssion to a]] secondary schools ‘in Norway --'whether thé gymnas ‘or any of the

<

numerous klnds of” vocationaT and techn1ca] schoo]s Upon compTet1on of the comprgrvf

"' hens1ve school, pupils must take a genera] exam1nat1on and those who do we]l

have followed the gymnas s oriented plan in thevr n1ntp year, and have made good , o

grades in other subaects not covered by the exam may gain adm1ss1on to the gymnas

At the conc]u510n of the gygnas exper1ence, now genera]]y a three year _program,

students take a nat1ona]]y adm1n1stered matriculation exam1nat1on (exam1n .artium) -

which serves as a maJor qua]qu1ng hurd]e for adm1ssaon to the un1vers1t1es, L Ry

teachers' tra1n1ng co1]eges .and other 1nst1tut1ohs of h1gher educat1on. I .

J‘ ¥ < -

-\.j' In Germany, the . sort1ng out" of youngsters forvsecondary schoo]s occurs *

©
*y !

even earlier than in’ Norway -- at about age ]0 or 11 -- and‘at that branch1ng off .

the ]eve] of future career a]ternat1ves is, for a]l pract1ca] purposes estab];shed

”

' OnTy about one-fourth of the Germah youth popu]a;1on enters the secondary schDo] ".”

'
2 g

track (gymnas1um or Realschule). Only those who successfu]]y comp]ete tﬁe n1nth 4 _"fﬁf

" year of Gymnas1um and pass “the termqnaI exam (Ab}tur) are eligib]e to attend the"

e

univers1ty or, teacher S tra1ning college (Paedagog1schen Hochschu]e) For fhose "', é

who remain in the e]ementary school track, 2 or 3 years of additional vocat1ona1

training or apprent1cesh1p beyond tbe o]kséghu?e ]eve] is mandatory =§ince the

opt1ons of an academ1Cgoa] then have‘been v1rtua]]y bypassed most youngsters at

1 -

that po1nt are eager to begln\a ‘Work.careeb.. - S i R

' ' - : . . -7 . .
’ . 1

.
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o aehleve a reasonab%a,h1gh degree of comparab1]1ty at a]] stages of the research

l»

utty/on ali three_soc1et1es (understandabtly so, for these soc1et1es share certa1n
Lzed and structura]Ty ‘similar in many regfects) Neverthe]ess there are notaige
AdlffErenCes in how thTS principle is instituted, Emphas121ng very ear]y.se?ect1on
:parental 7nvo1vément at cruc1a1 decision-mak1ng po1nts and re]at1ve1y r1g1d

.track1ng, the German system 1s extremely sens1t1ye to traditionalized soc1a1 c]ass
nonns. The Norweglan system can also Be descrzbed as a sponsorsh1p mode] (Turner,
1960)

4
more upon prIor schoTastlc ach1evements and standard12ed testing. In the Amefncan

However, un]1ké the German tracking occurs at a later stage and is based

case, which Turner (]960) descr1bes as a "contest model, " structural barr]ers to

-

upward mobility are not as r1gld1y formalized and, accord1ng to the prevailing’
Amer1tan 1de0109y, educatﬁonaT opportun1t1es are v1rtua11y open to all who are

WIleng to devote their eneng?és in that d}rect1oh "Track1ng,",howeyer, is be-

coming evident w1th1n an 1ncreas1ng number of hzgh schools (Kitsuse and Cicoure]

>

f}963) and ]oca] and reglonai Var1at1ons in the quality of schooT1ng are a fact

I'4
R .

<
.

-

of Tlfe in- Amer1ca
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RESEARCH PROCEDHRES - S

hY
The nesearch data are,From a cross nat1ona1 proaect’wh1ch was des1gned to 4
. 5} . A . .

N4

»»»»»

proceSs ﬁnc]udzng‘selection of study populat1ons, 1nstrument construct1on data

‘,0..

t_,

' co]lect10n techn1ques measurement and codlng procedures and anaTysrs strategies. :

C

Information was?collected dur1ng four separate but coordIncated phases of

field work- in three reg1ons of Germany (1965), 1n three reg1ons of Kentucky, .

(1968); in three reg1ons of Norway, (1969), and 1n a West V1rg1n1a coal county, '
(1970).

- % [

L]

- %,

- Achleved statqs 15 the organlzlng pr1nC1pTe for the system of soc1a] moba]- .

The reg1ons were chosen to—represent, in.. sobfar as poss1b]e a w1dé range

S poTItlcal, IdeoTog1ca1 and cu]tura] traditions -- they are/Jndqstr1a11zed modern- .

b4

a

& a .
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of rural socioeconomic circumstances within each society; included are aﬁrural

' ) . ¢ v - % /“"
low~income area, a mixed-commercial farming-industrialized area, and a more v

heavily industria]iéed rural area. These regional settings'are trura]“ in.an’

ecological sense; they are comprised of small towns, vi]iages and open-country -
o,,residences rather ‘than of metropolitan centers and cities. Farming may or may. ,

not be an important enterprise in an-area; it is not, for examp]e, in the Nest

-

. Vrrg1n1a coa]-f1e1d‘county, Nevertheless, in comparison with the genera] popu-
lations in the$e three countries, the study populations are more heavily welghted
toward rural social origins (Schwarzweller,, 1973; for a detailed discussion of

these regional Settings and an analysis of the effects of ‘regional variations on
£
the structur1ng of educatlona] and mobility p]ans of rural youth in the American

. Vs K
+  casé, see Lyson 1976) ' “ - . ¢

s
’

’
.

Questionnaires were administered in classrooms either by a member of the re-

search staff‘(inﬁthe"American case)-or‘bfl 'regu]ar schoo]'personne] who had been

1 - 9,'

- “instructed on the correct procedures throughiﬁeetlngs w1th the research directors

-

and school off?c;a]s (in the German and. Norwegian cases) “In'all cases, informa-
¢ e > .
tion was co]1ected just before:a maJor dec;s1on-mak1ng point in the educatiopal

R4 . 'J . -2 L " .- . .
, career track. . ’ . . s ‘
" [ Y B . e f 4’ , . - <
- >y

0ccuoat10na] career p]an was determ1ned from responses to an open ended ques-
t P
,{ ' ’t1on' "What kind of%work do you actua]]y expect that you W11] be’ dovqg as a ITfe-

t1me occupatron7" (Thls was preceded by a more genera] quest1on that referred to .

@

~ K . - »

3

ﬁ;, i and "1ﬁea1*cageer“ ) Resgonses were é}ass1f1ed 1n both status and 31tus’terms | ‘,

i

,.,‘ w1th Specafic occupatlons such as teacher coded’separate]y StatUSgrank1ng fcﬂlowed

?
v % Oy ]

the Edward*s sca]e approach and gudges were asked tp c}a§s1fy vague cases. ) v

[
- 4
b

Father" manua]-'onmanua? occu‘atlbna tatus JS ﬁsed as an'Ind1cant of soc1a1
4.0 4, ..~

R i ' ELATS r 20 2 ;e

c]ass br1g1n slnce 1t assurés.a.hrgh degree of cnoss sbc1eta? equiva?ency (Sohwarz-

we1ler, 1973)

‘.,'5‘:} ” .J:/rotll'

The necessary lnformatTon‘was oﬂtaﬁhed fromfan epen-endgd questlon,

g




This variable, along with place of'residence‘gopen-country or small village vs.

town or “large village) and sex are introduced as conditions to elaborate the basic =

analysis. o , : . : . o s

c

/ Scho]ast1c performance level was detefmlned from cumu]at1ve grade av_rage
-~ ; 4
\\\ atta1ned ih school. In’the American case, a f1e]d worker obtained the necessary

1nformat10n d1rect]y from c]ass records in each of t e 21 schoo]s In Norway
EY

] Y : . .
. and quartiles. Although somewhat different procedures were

¢

ployed to co{lect
; ata, the resulting measures, eventually reduced to simp]e,ldich tomized, o dina]
z

sC les dre baSIcally equ1va]ent In all three cases, it should be noted; the
ranky ngs “are vis-a-vis graduat1ng peers in the part1cu]ar school and not in term/,f
* of a]] othz:\pﬁpqlsvln the study popu]at1on, local standards, of scho]ast'c ab111t

are emphasized (for an ana]ys1s of the effect of .scholastic performance on

' structur1ﬁ§)of ambition, see Schwarzweller, 1976). ~ . -
¢ . -~

e T FINDINGS

SEX DIFFERENTIALS -

7. Patterns of. Career Choice .

g Boys génera]]y are more inclined toward profe

& \f

(Tab}e 1) Many. g1r]s of course, plan to marry and be me hoqumakers soon after
comp]et1ng the1r baSWc schoo]1ng A]though the “are om1tted‘l om the present ana]-
ys15,.thxs was the, stated intention of about 15 percent of the A: rndan h1gh schoo]

and Norweg1an ungdomssko]e girls. 7/ Taking these cases 1nto account exaggerates

- sex dlfferentjals by about four percent (thus, 1n fact, only 23 5 percent of the

Amer1can htgh §choo1 and 18. 2, percent of the Norweg1an ungdomsskole g1r]s p]an on

ﬁ-
profess"iona‘l‘*careers) g A R

10
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We also observe (Tab1e 1) that sex d1fferent1a]s (percentage d1fferences be-

tween boys and giris) are remarkab]y s1m11ar 1n the Amer1can h1gh schoo and Nor-

weg1an ungdomssko]e cases, even though the Amerlcan studeits exh1b1t greater in- \)

;/‘ ' terest (proport1onate1y) in prOfESSIOHa] careers than their Norwegian’ counterparts.

;’/, In both cases, however, controlling on residence p]ace (obserVed by comparing.

Tables 2A and ZB) specifies the sex differential effect, it obtains amond‘"town“

youths but not among those from rural ne1ghborhoods Likewise, sex differenti%gs -

are more pronounced among hlgh scho]ast1c ach1evers and work1ng cTass youths than

amoag lower achievers and youths from middle c]ass families (Tab]es 3 and 4).

2

At the secondary school levels in Europe, sex differences in orientation

" towafd professional careers are much stronger, with the German -Gympasium case ‘ .
: - ! ‘ ’ 0

‘manifesting a rather extreme pattern favoring males. Since sorting-out for-pro- Z(

. 4 B
fessional career opportunities occurs earlier ahd in a more formally structured

s - 1 -
manner in the European than in the American system of education, norms affecting

sex differentiation in career goals undoubtedly exercise congiderable inf]uence',

at these critical transitiona] points. In the American case too, sex differentials

are(knonn to intensify at every step up the ladder through coltege-and_post-callege '

»educati?h to professional career status. (Curréntly, the, professional work force’

in America is about 60 percént male). ’ : . i . . i -
\ .

. ) One may infer then as some scho]ars do, that in str1v1ng for the upper reaches -

of” the occupat}ona] h1erarchy, gir]s tend to experience and/or perce1ve greater

'constralnts»and fewer opportun1t1es than boys and consequent]y, they are less

(

' 11ke]y to asp1re to enter1ng the contest. In any event, in our subsequent 1nter~

!/

C e /pretatIOn of f?nd1ngs that bear upon the question "who\chooses to become a teacher?"
it

S 9

¥‘:' is c]ear that we must conSIder the pattern of sex differentiation 1n the nature

//and range of profess1ona1 career des1derata and opportun1t1es. A

»
- . . . .
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2. Popu]ar1tx;of a Teach1ng Career

,A,,,o\q

'edly the ost popu]ar career choice.. Tab]e 1

rural youth who asp1re to enter. th profe551ons teach1ng in undoubt=

eports the percentage of boys

and g1r]s who p]a to

"1

bssﬁme teachers relative to those choosing other profess4an-

Q

al careers and other lesser-status. career a]ternat1ves. ’ 7

In a]] cases the dom1nant theme and obv1ous dream-that“éharacterif!s the

B

upward mob1]1ty asplrat1ons of rural girls is o become a teacher." ‘This theme
is espec1a]]y strong among Amer1can h gh school g1r}s//over 80 percent .of those
whd aspire to professional careeqs.want to become teachers. The re]at1ve attract-

_iveness of teaching as a professional career goal of girls" is y slightty less

eggrong in Norway and only moderately reduced {to 65 percent) i

1

A]though boys seem to recognize a broader more varied range of professibnai

care{ opt10ns that compete for their attent1on teach1ng 1

professional career choiced boys. - Among those who asp1re to professional
) < /

careers, about one-third favors teaching; the proportions are remarkab]y.simi]ar

, *'in the American and Norweglan cases and only slightly less (26 percent) at the

German menas1um ]eve] '§= - BN ) '[~

In all four contexts, sex d1fferent1a]s in the popularity of” teaching v1s;a-

S:>s othet professions are exceedlng]y“itrong ' The "relative 1nc]1nat1on of girls
\ - 3
. toward teaching careers, however, is somewhat greater in the“ncan (Q = .82) .

than in the European cases. —

—

These patterns of sex d1fferent1a]s are essent1a]1y maynta1ned when residence

p]ace father .S occupationa] status and scho]astic performance are taken 1nto

.,portion of boys‘than giris p]annlqg to enter the teach1ng profe551on (32 vs. 29

- 12

the German Gymnasiuma

-

also the most popular™. ‘

¢
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percent); ‘indeed, teaching is almost as popular a professional career choice

among boys as among gdr]s at this ]eve] In generaI‘ however (and the genera]-
1zat1on is particu]arly important at the American high school and Norweg1an

ungdomsskole levels) the basic pattern of sex d:fferences in the re]ative popu-

1ar1ty of a teach1ng career holds despite th% 1ntroduct10n of three, potentially

. ‘}0"1 « e
;'dlsturblng conditional var1ab}es é§§ ) .

An add1t1ona], albeit rather obv1ous fact. shou]d be noted the stream of’

«h

youngsters drawn toward the teach1ng profession id composéd predominantly of.
" *

females. Among all youths who aspire to become teachers, the proportion of girls

. e i
is 55 percent at the secondary levels in Norway andﬁ%ﬁ%mny, 60 percent at the

s

Norwegian ungdomsskole level, and 66 percent in the Amer1can h1gh school case.g/

-

American schools, of tourse, have trad1t1ona1]y re]1ed more upon female teachers
than fa;e-European schoo]s‘/current1y, about 69 percent of a]] e]ementary and

secondary school teachers in the United States are women) and such structural

P ‘\

‘1d1osyncrac1es tend to be ref]ected in the career ch0051ng patterns of the vari-

. ous cohorts. .

. . . - '- - v ) "’ . . /. ?

These flndings, then, clear]y demonstrate the enormgﬁg\popularity -and criti-

'ca] 1mportance of teach1ng as a profess1ona] career option for girls, and espe-

R

c1a11y SO f0r Amer]can (rura]) girls, It 1s a]so an 1mportant profe551ona1 career

- -

. a]ternat1ve for boys. to be sure, but by no means does it pJay as dom1nant a rdﬂe

'1n~sett1ng the tone of status- str1v1ng_and the character of amb1tion among boys

»
e

as it does for g1rls T 7. ,
. - . ‘J

Before_we discuss the implications of these findings in greater detail, .let ’

us brief]y exp]ore‘thqaeffects manifested by three’conditiona] factors.

'i\“

L3
~ ‘ v

.. v % g (I " ]
. s : ‘ .

.ﬂ,RESIDENCE FACTOR N

The study popu]ations were drawn from a wide range of reg1ona] socioec noer"\\\\\

,situat1dhs that are basically ﬁrura]“ in character. §tndents and schools in

> ‘. - ~ . ' M

Qg'
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. ' ’ .




12.

L 4

. metrepolitan centers were encluded by design and, consequently, generalizations
must'be-addreeeed to the rural "hinterland" sectors of these three societigs
and intersocietal comperisons must be formu]ated cautiausly. Within the given
contexts,.however, it i; possible to distinguieh youngstens who reside in the
rﬁra] countryside (farms, open-country residence, or in the Enropean context,
small Vi]]ages or hamlets) from those who.reside in towns or small, provincial
. cities. Categorized in this manner , residence place also effectively descrfm-
inetes in terms of school location (and associated cha;:cteristics, such as
size) and, therefore, provides a simple "control" over school effect.
In the American case, for both boys and girls, teaching is a more popular
~ pro?eesionel career.goal among those reared in rural, open-country environs than-
among those reared in towns (Tablés 2A and 2B). "Rural" youngsters, qf course,
are in genera] somewhat less inclined toward professiongl careers than are their:
"town" counterparts. A similar pattern obtains for Norweéian gir]s et the gggggmy'
sskole Tevel and, in a more striking’feshion, at the gxmnggf]eve]. (indeed, the
enormous populerity of a teaching career.among rnral-reared gymnas girls tende
. to inflate their Tevel pf protessione] career ambition somehhat,ahove:that of
' town-rearedlgxmng§ girls). A quite different pattern emerges for Norwegian Boys
\‘.E;;E‘?rom town are more 11ke1y to aspire to professional caneers "but the rela-
' gpge popu]ar1ty of teaching vis-a-vis other professions is comparab]e among town

aggwrural-reared Norwegian boys at both -the ungdomsskole and gymnas levels. 1In

the German GZmnasium case, on'the other hand residénce place manifests littie
effect, e1ther for boys or for g1rls on degree of professional career ambition

ot on the relative popu]ar1ty of teach1ng /

P

A A]though place of residence is assoc1ated to some extent W1th the relative

popularity of teachlng a a pr0f85510na] chéice among g1rls in rura] Norway and

. the Un1ted’States d1fferent1als in 1evels of status asp1rat1on between “rural” -

,14..

+




. i /
and “town" girls are rather‘weak (not nearly as sharp]y'differentiated as they.

are among boys). Hence, 1t is certafn]y of theoret1ca1 1mport to.note t t
rura]" glr]s or1ented to the profess1ons are more Tikely to consider teaching.
Th1s phenomenon (or revera] effect), no.doubt, has something to do with sex differ-.
entiais and residence-re]ated factors %n the distrioution of career‘opportunities.
For boys however, in both the American and Norwegian cases, rurality man- .
1fests a greater "dampen1ng” influence upon level of status asp1rat10n than it

~

does for girls. Even so, and consistent with the generalized inference suggested'

above {namely, the "veversql.effect"), residence place is also assoc1ated with
the re]at}ve popqlarjty of teaching among American boys. The effect, however,

does not obtain af 6oys in Norway. It may be that the teaching profession '

P |

enjoys a stronger status and a firmer image as an appropriate career 1ihe for .

-

males in Norway than it does in America. . ’

German Gy@nas1um students represent an extreme]y elite segment of Germany s’
: e

youth popu]at1oﬁ' At this 1eve] the place of res¢dence effect -on. career choice

patterns “is neg]1g1ﬁ]e o N

“

An earller stud& in Wisconsin (Pava]Ro, 1965) found that h1gh schoo] seniors

p]ann1ng on.q careertjn teaching do not seem to be drawn dIsproport1onate1y from

-y

any particu]ar commuhfty -size category This, the author says, \"1mp11es that

":s1ze of community of residence does not operate as a selective factor in the

attract1on of youth to the teach1ng fleld " Our methodolog1ca] approaches ahd

analyt1ca1 strateg1es are quite d1fferent ; Neverthe]ess, it is c¢lear that f1nd1ngs
from the present study - part1cu]ar1y those that app]y to~the American and Nor-
neg1an cases - are not cons1stent with those from that ear]ier study. We, of
‘codrse, have focused speC1a1 attent1on on rubg__peg1ona] contexts; rural regional ' .

var1at1ons in the reTat1ve popu?ar1ty of teaching exist "and are eSpec1a11y strong

, H
in the case of Amerlcan boys In any event, although this question certainly

. .
»
L ' - D
. ~ IR Y .




merlts further 1nqu3ry, the reSIdent1a] or1g1ne of recru1ts THLO the teach1ng

profess;on is. rot as cr1t1ca] an issue w1th respect tb the overa]1 viability
k]

and funct1ona] adequacy of the teach1ng profess1onuas -are those dea]1ng wﬁth the

"

'1ssues of soc1a1 c]ass origins and scho]ast1c background X . - G' ce

-
* - < -
- t —

. -

SoctL Ciass BACKGROWND, . . ¢ .. - .
It is a well-known and firmly estabTished principle that youngsters from - :

upperﬁstatus family backgrounds hold a decided edge over their ]owe;-status peers
in the competition for advanced education and professional careers. Except
'among Norwegian gymnas boys findings from the ‘present study (Tab]es 3A and 3B)
.are basically supportive of that generalization. .

In a1l cases, however, and inc]uding Norwegian gymnas_boys, the relative.
popu]ar1ty of teachlng as .a profess1ona] career aiternat1ve 1s greater among
work1ng class youths than among those from m1dd]e-c1ass origins. Furthermore,

this pattern is cons1stent]y strongEr for g1r]s than. for boys. Indeed at the . %. ///

" of teaching, a]though c]ear]y eyident for g1rls (Q 35), are'neg]1g’ Te for _' "
boys. * . " . LI L e '
" As noted .earlier and by other researchers e]sewhere,(Alexan ra

ind Egk]and
roo .

and 1nd1rect on the status asp1rat1ons and atta1nments of r]s than of boys.

7

'~ Hence, 1f we view a careér 1n.teach1ng as an 1ntermed1ate or 1ower - 1eve] pro-
feSS1ona] opt1on on the;zntergenéFEt1ona1 mob11aty Taddér (a fam111arfand com-

t

prehensib]e work ro]e;ﬁnd one that suggests a feas1b strategy for/mov1ng "up" i
from a sftuat1on character1zed by a paucity of compbting role.mode]s and strate-

" gies) then it is not surpris1ng to find somewhat greater social class d1fferent1a1s

‘in the relat1ve popu]araty of teaching.among girls than of boyS Boys.1n general
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. in teachxng)
' These

‘et

. . # .
A student's record of scholastic performance is determinéd by a variety of

s fac ors, events, and circumstances.' InteI]ectua] abi]ity, of course, plays an
ortant part. But grades are affected to some extent well by a desire to .
arn, .general att1tude toward the c]assroom 51tuat1on, andaabIIIty to cope w1th
the social demands of teachers and peers. ‘irom whatever perSpect1ve, scho]astic
rank attalned 1s Undoubtedly a useful and approprxate 1nd1§§tor of-a youngster s

o,
y potent1a1 effectlveness as a teachea, because of the attitudinal d1menSIon,
. i,

Ty 3

like. All other thlngs be1ng equa] ‘expect -that students who emerge from tFe

perhaps more relevant to the purposes ? hand than standard 1. Q scores or the

schoo] system W1th credentials of exce]?ence are more 11ke1y to do Well someday

’
-

| .—~in.positions of responsibility w1th1d that “system. £ . ; ’ ?,
»' K

’ Tab]es 4A and 38 report patterns of caréer choice by scholastzp performance
, ranks (students in the upper-th1rd of the1r school c}ass ¢ompaned thh their

Ilower~nanked peers) In all four cases the exceptxonal]y~good.scholars are far )

)
‘.

more ]1ke]y to asp1re to professwona}’tzreers 19/ - ) L ;'fﬂ', '

1 L g
rank man1fest a significant (and r?ther'substantIal) dffference in the re]agiye

k3

popuTar1ty of teach1ng Indeed 10wer-ranked (and presumab1/ Tess qua]ified} 3#

17 e

Among girls (Tab]e 4R) , on]y iq the Norweg1an gxm case does schoTastic, e

L]

car

. ° S, i E ' .,’ . / ~ . . ’rd‘g
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Norwegian s gir?s are far more’ 1nc11ned toward teaching careers than are

their more s o]astrca}&* talented c]assmates the latter lean toward careers '

e

1n medzc1ne scgenee, and academla One should note, however, that over two-
thirds of e Norweg1an gxmnas_g1r]s who have attalned scho]ast1c exce]]ence

are p]ann: g on professional careers; they are w1thout a doubt a highly motiva-
ted,_amb’tlous, and’ rather e]1te group of young pe0p1e even when_compared, for

instance, with their counterparts -at the German Gynasium level.

+

Ampng girls in the American high school, Norwegian ungdomsskole, and German
G nas um, there are no discernible differences associated .with scholastic- per-
formar e rank in the relative popularity of teaching. Girls find teaching an...
extr e]y appea]ing'professional career ]ine and, perhaps because ?f its over<’
whelging popu1ar1ty and 1ts normat1ve1y sanctJoned~"appropr1ateness" for g1rls,
scho astic ab1]1ty does not emerge as a;neleuant fackor affect1hg the decision
to.become a_teacher. On¥y in Ngrway at the gymnas level do professional career
) opportunities other than teaching evidgnce_competing influence and girls who'
have done eXceptiona]]y well at the gxmna_ § Tevel tend to focus their professional
career goa]s (and preference§ on’ other profess1ona] a]ternat1ves. The dramat1c

aﬂ -
d%fference in pattern between Norweg1an ungdomssko]e and gymnas suggests that

a comparab]e phenomenon m1ght be observed in the Amer1can case if a col]ege-]evel

populatlon were 1ntroduced;rnto our ana]y51s. ' ‘ _ .
g

-Among boys in the Amer1can case (Tab]e 48), a weak p051t1ve assoc1at1on is

man1f sted between scho]aét1c performance rank and the popu]ar1ty of teaching- as-

L

a profeSS1ona1 career Optlon Teachlng, we infer, is accorded ]esser status and/

or is v1ewed ag a ]eséﬁdemand1ng areer Tine relative to other profess1ons boys

'™ £l

whose scho]astlc records ref]ect a stronger compet1tive edge in vy1ng for more

'prestngefu], morﬁ reward1ng profess1ona] careers, are not as ]1ke]y to cons1der

14
- -t

teach1ng

- x
. . v




.‘/'oﬁularIty of a teach1ng career, we be]1eve, is dependent to some extent 8N the

" To comprehend more fuTTy the neaning of observed differences in the relative.
"popu]ar1ty of teaching vis-a-vié other profess1ona] a]ternatlves, we aIso :xp]ored

X “the genera] patterning of career ambltlons (the status d1mens1on) The re]at1ve

In Europe, on the other hand, there is a tendency for the more scholastic-
ally ab]e boys to be quite favorabhy 1nc11ned toward teaching careers and, we
1nfer to regard teach1ng as a re]at1ve1y desirable opt?gﬁ#:fﬁggheruprofess1onal
' career alternatives. It may be of course, that opportunities to attain _profess~

jonal status are more limited in the European‘than in the American context and,_
.consequently, even Soys who have achieued scho]astic excellence are "forced"‘by )
circumstances to consider teaching'careers. | -

| In any event, our exp]oratory 1nqu1ry reJ;a]s some evidence that the Amer1- |
can syEtem of attract1ng young people to the teaching profession (whether we view
that sfstem as normatively organized or based upon, "se]f-se]ection") tends to be
less effective in drawing boys from the upper’ ranks of the scho]ast1c h1era\chy
than does the European. The implications of th1s phenomenon - its empirical,

theoretical, and practical ram1f1cat10ns - certainly merit further con51derat10n.

]
5 .

SUMMARY AND DISCUSSION © .

- N

: Our specific concern_in'th{s comparative- study was with the selection of

teaching as a career goal among rural youth in three modern, industrial societies.

~

N e

hd

R g‘ and character of a]ternat1ve status attainment stretegies ava11ab1e to young
W1thin the comparat1ve framework our attent1on focused on various. deter-
\f career choosing behavior: the sex-role factor, res1dence place (com- )

K

munity conﬁggi) father's occupat1ona1 status, and ach1eved scholastic performance

]evel Attitydinal factﬁfs; albeit qu1te relevant to the issue 3t hand, were not

4

con51dered ne rthe]ess for exp]anator/ purposes we ventured some 1nferences about

"un‘gr]y1ng mot1Va;1ona] d1men51ons (noted by the use of such terms as "strategy of’

career se]ect10n")§%¥ o o
. 5\:\*,~ R 19 ’ 2
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A career in tgach1ng, we observed, is by far 1 the' most popu1ar profess1ona1

career cho1ce of rural young peop]e in these three soc1et1es, and espec1a]]y of
o girls. A]though .girls genera]]y are less inclined toward profeSSTOna] status ",ﬁfz

than are boys, the overwhelming maJor1ty,who contemp]ate professional careers .

aspire to teach rndeed, one might say that the dom1nant theme and obvious "

dream character121ng the upward mob1]1ty asp1ratlbns of rural glrls is “to

become a teacher.“ This 1s espec1a11y so among American (rura1) h1gh School

girls; over 80 percent whio - asp1re to profe5510na] careers want to become teachers

Boys on the other hand, in both Europe and America, seem to recognize and{or have

-access to a wider and more varied range of professional career options that com-

[ 4

pete for their attention; only about 30 percent who asere to professional careers

want to become teachers. . S ‘ . o Cele
This rather strong pattern of sex differentials in the.re]ative attractive-

ness of a teach1ng career holds cross- nationally and is essentlally ma1nta1ned

when various cond1t10na1 var1ab]es are faken 1nto account There is ]1tt]e doubt

,1
iy

that the sex-ro]e factor, through normat1ve1y der1ved expectat1ons and/or norma-

t1ve]y sanct1oned constra1nts exerts enoFmous influence on the career choosing .7
behav1or of rural .young peop]e in all three soc1et1es, and is the main determ1nant .
" * -
, to be reckoned wnth 1n exp1a1n1ng "who chooses to ‘become a teacher.” '; 0 e

The social c]ass factor, of courée, manvfésts considerable effect upon ]eve]

of status aspiration and, as genera]ly noted, the effect is somewhat greater.for

ﬁe g1ris than for boys6 We also observed that, cons1stent1y and to a greater degree
~1in the fase of glrls, teaching is a more popu]ar profesS1ona] career goa] among

those from working class fam111es. This 1s not to say that m1ddve c]ass youths on X

the who]e are less 1nterested in teaching; to the contrary, they are more. ]1ke1y

I3

to opt for a te%ch1ng career, for a much ]arger proportxon of them are or1ented

toward professional careers and teach1ng commands a strbng fo]1ow1ng. Rather,.our_

findings suggest that the range of professional gptions avai]able (or perceiyed to

be available) is more ]imited amonghworking c]aﬁs youths and, consequently, ambitious

». 4 . : .
. % .
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working class youthg are more like]y tq focus upon teachidg as an appropriaEF

' < e

strategy for attaining progeSSiona] status. In other words a career in teaching

appears .to represent an important way by which lower status youths, particuiar]y

* girls, can hope to achieve upward socia] mobi]ity

v Similariy, we found ‘that teaching is a more popu]an profeSSiona] career

»

choice among the more “rural® segment of boys’and girls in the Qmerican context.

‘w1th the teaching profession.

In ﬂorﬁay, ho}euer, the rurality effect obtains only for girls, and the effect is

. virtua]iy nonexistent among students at the German Gymnasium level. The American

findings support our assumption that the seJec;ion of a teaching career serves as
-a feasible status- attainnent strategy in a situation where other profesSional
cageer alternatives are ]imited. We presume that the lack of congnuence_in
pattern between the American and European settings stems from differerces in the

organization of educational opportunities and in‘the sex-role imagery associa{ed

"

.

Findings are more varied with respect to the scho]astic performance factor.

. Nevertheless,. two pOints merit special- attention Scho]astic abi]ity appears to

’ s

a manifest ]itt]e effect upon the re]ative popu]arity of teaching among American

high school and-Norwegian ngdomsskole gir]s Furthermore, a1thOUgh ]ower achiever

. American high school boys,are more like]y to conSider teaching as a profeSSiona]

career option than are their more ta]ented c1a5smanes, chE cﬁhverse pattern tends

to. prevail in the European contexts R ‘ : . -

4

' we Jinfer frgm these data and the pattern of findings throughout this inquiry,

that the teaching profeSSion is not only ]) generally regarded as an appropriate

.and desirable career ]i'E by‘ambitious young women, but 2) is accorded someuhat

higher (career choice) status'among‘bOys in the‘European context than in the
American. Imagery of occupation, of course, tends to affect recruitment to it and,

it seems, the teaching profession‘ particular]y in the United States, is also n

' burdened with an image suggesting that it 3) is a Tess demanding and perhaps less .

rewarding occupation than some other profeSSionai career a]ternatives

-
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The ekaoratory hypothesis guiding our inquiry, as we haue.observed, holds
up rather well for both,seies in the American case. If we omit .the scholastic

performance factor,,ah extreme]y difficult variable to deal w1th cross-cu]tura]]y,

it also holds up~qu1te welﬁ in the Norweg1an ungdomssko]e s1tuat1on . (The .

: ungdomssko]e,ﬂé; course, 1s more d1féct1y comparab]e w1th the Amer1can h1gh schoo]

" than are the secondary schools in Europe ) As a profeSS1ona1 career gaal or Z - .
/ status~atta1nment strategy, the teach1ng profess1on appears to-serve as a feas1b1e .

opt10n for ambitious young people whose alternat1ves, for one reason or the other,

are relatively limited. . I SRR ‘

@ 4

= f Clearﬂy, in rural America and in certa1n respects also 1n rura] Europe, L Ly

career in teachnng represents an 1mportant means by wh1ch 1ower status youths, ..

g1rls in general, and particularly girls from lower status or1g1ns, cair enhance

the1r lot "in life and hope to achieve a modest ‘degree of upward so€ial mobility. 2 '”

2

It may also be that choos1ng to become a teacher functions as. a prec1p1tat1ng

5. K4

factor or catalyst in st1mu1at1ng, crysta111z1ng, and focusing the status ambitions

A of rural youth, espec1a11y those in low 1ncom¢;§1tuat1ons > To the extenp then that ;

13

entree 1nto the teach1ng professian becomes more competitive and demand1ng 1n the

s

years ahead, this trad1t1ona1 "escape va]ve" and status atta1nment “model” for

rural young peop]e w111 ‘become 1ncreas1ng]y less mean1ngfu1 Such a change, we ¢

expect, w111 be man1fested by an accompany1ng decline in the level of status aspi- Y

rat1ons of Tower status youths and ruraT g1rls and, perhaps also by a genera] o '
.‘:' dec11ne in the proportion of runal young people seek1ng a college=educattgn ':} ‘;_.

. . - ‘ . L . .
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Lackey at the Norges Landbrukshogsko]e 1n Vol]ebeck Norway Ne w1sh to express

- - +

our apprec1at1on to these and to many other peop]e and agencies that helped to

4
¢ Ll

" .facilitate th1s work N o , t ' | .
. a: . . ’ . N ‘vx P . . K :

’ 2. For an exoelient commentary orfthe economics of education with partjcu]ar.emphasis
on'the investment. in huhan resources through education, see,Bowman (1966). .
chd.

. 3 - .
i ’* “v K .\‘ ot 4

3 See Floud. and Ha]sey (1959) ﬁor an 1ns1ghtfu1 statement on the eméPgence of educ&

~ tlonal systems as. strategxcally 1mportant 1ns1tutlon§ in moderh "techno]ogzcal

X
o ! ¢ - ' Lo - . . ‘ }
. e %) ‘\.’ B
f . : soc1ety. L N . ¥ L T
" e? . . ) R . _1‘. L
i 3‘ ’ * e
.'i - 2

ﬁ. See Andersonf£1959) for a suggest1ve note on the re]evance of*soctology in the

JF serv1ce of comparat1ve educafion Tt J\<\ o e

N ’ R . - B Py -
5. A number of xears ago, Morr1s and Murphy (1959) focuSed spec1f1c attent1on on thea

~

vt

Y
%
S1tus‘d}mens4on 1n occUpafﬁona] c]ass1f1cations For.whatever reasons, their con- .
cerns and suggest1ons have not beeq pursued very act1Ve1y by researchers; we sus-
— pect that. 1nterest un the status’ d1mens1bn which 1sfder1ved from and so neatTy s
. locks 1nto our contemporary concerns w1th social 1nequa11t1es and the nature of .
’ strat1f1cat1on Systems s1mpTy dom1nated the research s > nd tended to overwhe]m
_ any per1phera1 1nterests(ef this’ k1nd. '
3 ", 4 . ~ ‘ .
2 .ty
- 23, -
it s . " o
+ . L .




‘ ,: the SOCiaT orzg1ns of teachers. Indeed Nérner and his colleagues, utilizing Ve

-
L]

data “From the Yankee City studies genera11ze that teaching is an avenue fpor

l

’ mov1ng upward' in the c]ass structure (Harner et.al.. 1944). . oo )

2, , .t |94 - < .
] -~
el >

<

kd
v -
»,

BaS1ca11y, these patterns a]so hold for American h1gh school and No eg1an gzmgg_

students where reg1ona1 sett1ngs are coéntrolled. It should be noted, however,

that seX'd1ffereot1als in the relattve popular1ty of teaching as af professional

career are considérably'reduced in the-Nest Virgihia coal count& jtuation. (Com-
_ pared with their counterparts elsewhere, boys in this countny a more inc]ined

and g1r]s less 1nc]1ned toward teach1ng, d1fferences Jdn the re t1ve pr0portions

4 ‘

chooSvng profess1onaf careers are minor).

%1ewed from th1s perspect1ve, our f1nd1ngs can be compared w th those reported i o,
by Pavalko (1965). : . o

'.ambmt1on, see Schwarzwe]]er (1976) j
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