DOCUMENT RESUNME

ED 126 996 . JC 760 449

AUTHOR Donovan, Richard A.; And Others |
TITLE National Project II: Alternatives to the Revolving
Door. ' ’
SPONS AGENCY Fund for the Imprcvement of Postsecondary Edacation
(DHEW), ¥ashington, D.C.
PUB DATE Aug 75 .
NOTE 56p. .
EDRS PRICE MF-$0.83 HC-$3.50 Plus Postage.
DESCRIETORS Disadvantaged Youth; *Educationally Disadvantaged;

Educational Opportunities’; Educational Prograas; *Low

Achievefrs; Open Enrollment; *Post Secondary

Education; *Program Descriptions; Erogram

- Development; *Program Evaluation

[ag N .
ABSTRACT . , \

This report describes the exemplary programs of ten
open-door institutions participating in a project supported by the
‘'Fund for the Ipprovement cf Postsecondary Education. The project aims
at evaluating and refining programs for students whe énter college as
low achievers, students who have traditionally béemn discéuraged from
pursuing postsecondary education., T: es of programs vary, and include
Educational Opportunity Prograas, counseling programs, remediation
programs, an Upward Bound program for veterans, a migrant program, a
faculty training program, and/or combinations of the above. PFach of
the institutions involved details’ the nature of iis program, the
population invclved, evidence of program success, and areas for
.future analysis and evaluation. (JDS)
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dent participation and discussion rather than finding single "right”
answers and rote memorization. In thissmethodology a student’s
curiosity was stimulated along with the development of critical
thinking by fostering associations between everyday experiences
and academic experiences. . *

Involved teachers themselves, through summer workshops, in de-
veloping courses and methodology and embedding results in new
student manuals and teacher manuals and in the manner of use of
paperbacks, tapes recorders and other reading and Iear‘ning
matenals. -
Established counselor as part of the new education team, not as

. sgefaahsts located in remote counseling centers. The counselor re-

cruted students, arranged campus housing, arranged financial aid
packets He helped students wiih personal, social and academic
matters.

Implementing TCCP Model - ISE ,

a)

b)

9

dj

e)

f)

Organized all faculty in the program in a structure outside the usual
departments. Tke new structure was either a basic studies unitor a
freshman studies program. On large campuses, It was connected
1o some Jdivision, such as that of the College of Arts and Sciences.
Grouped students and teachers and counselor 1 cells of approxi-

mately 150 students all using the same team of teachers. One di- .

rector was responsible for all cells.

Started curriculum revision of junior and senior years, which inclu-
ded developing new approaches to coliege majors and to interdis-
ciphnary courses.

in the course of four years, the program built up to full implemen-
tation. For small colieges of 200 or 300 freshmen, this meant adop-
tion by at least haif-of the entering freshimen.

As program built up, class size remained the same, one teacher to
25 students. but the teaching load was Increased to 12 hours, at
least 8.of which were in the pngram Assigned one counselor to
200 students at most.

After tour years, the program need\,g support for its contmuatlon
from regular sources of income and-‘faced funding from outside
sdurces. This meant colleges began to prepare to show what the
program achieved and what it cost ‘for that achievement.

Contribution of ISE

aj.

b

Establish..d consortium_ of colleges to obtain the mutual support
necessary to go against established practice and to try things out in
different circumstances.

Managed summer workshops which lasted six weeks and which
were held on college campuses In a residential setting. The work-
shops served to bring teachers and counselors and ISE statr to-
geiher to provide teachers with first-hand expérience with previ-

18 .
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PREFACE - -

. Welcorae to National Project Il. Alternatives to the Revolving,Door, a

new and unusual.projest supported by the Fund for the Improvement of
Postsecondary Education. The Project aims at evaluating and refining pro-
grams'fc. students who enter college as low achiel ers, students wheo have

. traditiohally been discomaged from pursuing postsecondary educatiort.

Each df the «en Associates mentioned in this brochure has been identified by
the Fulid as hav.ng developed an exemplary open-door program. The pro-
grams have been described as much as possible in the words of the Associ-
ates themselves. )

In several ways National Project |l represents a singularly important
project for the Fund t sponsor and for the Associates to participate in. Dur-
ing the past decade American postsecondary education has noticeably
widened its vision axd broadened its commitment to extend opportunity to
people whose educational needs and ambitions were previously neglected.
Among the new students served by this broadened commitment are many
who have been defined by their previous educational experiences as low
achievers.

Colleges welcommg these students have had to rethink their course
offerings, curricula and support services. While the programs differ in
design and technique. each program directs substantial resources to pro-
vide a high level of personalized attention to the students. Since, for most of
the Associates, the direction or scope of their programs represents an initial
effort, particular attention has been paid to evaluating the program's impact
on students, devising means of measuring this impact, and disseminating
the findings to a world not always tamiliar with or Sympathetac to open-door
education A vital component of the Fund's support provides resources to
the Associates for further evaluation efforts. These evaluation projects will
constitute much\of the business of the national meetings.

. It should bé mentioned that the Associates described hers represent
orly a fraction of the 225 colleges, universities and postsecondary institu-
tions that applied to the Fund under National Project il. At Bronx Commun-
ity College, we are proud to have been selected, but we realize that many

_ colleges throughout the country not listed nere have tailored programs res-

ponsive to the needs of low achieving students, from their region and that
they are continually revising their programs to make thern as responsive as
possible. Those of us who have been selected by the Fund for this project
represent only a part of this truly patiorfal movement.

This brochure Introduces you to the ten programs. During the next two
years the Associates will be sharing experiences as a consortium and will be
disseminating news of the individual research projects as they develop. | am
certain that | will be indebted then, ds | am now, to Thea Benenson, the

" Assistant Project Director, to Herb Graetz, Chris Mohler, Barbara Schaier,

and Gregg Whitman of the Brorix Community College staff, and to Allison
8ernstein and Marty Jacobs from the Fund. )

Richard A. Donovan
Bronx Community College
August, 1975

[ :




Bronx Community College . |
181st Street and University Avenue
Bronx, N.Y 10453

(212) 367-7300

Public. AA Degree, 13.000 Students

Project Director: Dr Richard Donovan

I. INTRODUCTION - )

Bronx Community College teels well qualified to participata as an Asso-
ciate in National Project Il Since the advent of Open Admissions five years
ago. BCC has received the highest percentage of i/ncoming students with
high schoo!l averages teiow 70°. among all City University of New York two
year colleges The response of the college has been carefully planned, it has
been rnigorously evaluated from within and studied from without. By the tradi-
tional criteria of measurement outlined later in the narrative, our program
has been judged effective. Still, any educational program which must res-
pond to students as diverse as those entering BCC under Open Admissions
must be flexible and t'.e assessment of a prugrarn undergoing continuai re-
vision represents a forrntdable challenge.

We realize that special problems face low achieving students. We feel a
particular need to develop more appropriate instrumentation to assess
change \n writing and mathematics competency. we are interested in learn-
ing about the types of interaction that occur between teacher and student
and between tutor and student, and we are interested In .articulation re-
search. the study of the effect of education at Bronx Community Coliege on
our students both in subsequent educational settings and in business. We
feel that each of these fields of evaluation represents areas of concern that
would interest other open door colieges as well

1l. POPULAT\ON

Number” and kinds of studente to which the institution 1s responding,
including recent changes in the nature of the student body, are described in
this section Specifically, Tables 1 and 2 present longitudinal evidence of
chahge (nboth the ethnic composition and the entering age of Bronx Com-
munity Coltege students

Table 1
Ethnic Composition® Bronx Com munity College
Year ‘
Group 1967 1973“
Black ’ 31% 45%
Puerto Rican 11% 19%
White 54% 28%
Other 4% 8%
! (N =8.400) (N=12.200)

‘O 2oflnstitutional Research - Bronx Community College
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. Table 2
Age at Entrance*. Bronx Community College

; Year

~ Group 1968 . 1971

" 18 year oids ’ 64% 38%
19-20 year olds 16% 26%
Over 20 year olds . 20% . 36%

*Office of lns_mutnoh'ai Research - Bronx Community Coliege

Nearly three-quarters of the September -1974 entering class with known
ligh school averages’scored at the low end oftheir high scnool ciass, they
graduated with general averages below 75%. most often in the 65-69%
range  Shghtly “over 50%; of the September 1374 entering class requured
remediation m either Enghsh (Writing) ogReading. Nearly 25% required re-
mediation in both Reading.and Wrmng Functional levels have been so low
that ENG 01 and RD. 01 have been added to the collegg_curmulum in the
lust year Placement in RDL 01 means that the indwvidual reading stpr& was
below the 1inth graue 2quivalent, placement in RDL 02 means that the read-
ing score was between rinth and eleventh grade ievel.

An attrition study ofdhe ciass of 1972 revealed that the family income
from all suurces was below $12,000 per year for 72% of the class. 48% of this
class reported a total family income under $7.500 per year. From the same
372 attntion study. fully 48 of the class indicated that they rhight have to
withidraw from the college due to financial hardship. When queried as to the
tndneal hardship imposed on the family due to college attendance, 70% of
tre class indicated some degree of financial hardshnp\.

i1l. PROGRAM

Remediation 1s perhaps the most immeaiate problem confronting BCC
through oper admissions Through placement tests administered by the
various departments. students needing remedial help are placed in one or
moure of veveral pre-college courses The college offers eleven non-credit
remediation courses They are Chemistry, English Composition (two cour-
»05) Engiish das a Second Language, Mathematics (three courses), Physics,
Reading (two courses) and Speech. All are non-credit, one-semester prep-
dratory courses tanging from three to five hours of class time per week. They
are dusigned ‘o enable the student to master the basic skilis and certain
content that enable him to cope with coilege-level work. The remediation
pruygram of the college is administerea primarily by individual departments.
Trie departments most heavily invoived are Enghish. Mathematics and Spe-
val’Educational Services (Reading. Study Skills, and English as a Second
canyuage) Staffing for remediation ccurses varies. Some departments have
recruited faculty with specific expertise in remediation while o.hers have util-
ized {and sumetimes retrained) existing faculty. Most departments have
done both

3
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In earfy November 1972, the Commuttee on Remediation held a tive day
Workshop atthe Center for Humanistic Education in Atbany. N Y . a unique
component of which was the development of specific Remediation Budget
recommendations These recommendations did evolve and not only were
accepted and approved By the Rresident but the Committee has continued
to exercise this function ever since The effects of the Remediation Budgets
and thp prc'ce\sses by which they have been allocated have been of upmost
importance to/the development of our College's total approach to Remedia-
tion It shdu](jbe mentioned that the special supplement of 1972, row a part
0} Qur base 'budget has been kept intact over the past three years. that the
money.1s sgull being devoted to departmental and interdepartmental reme-
dration projects The budget has encouraged faculty. to think creatively as
well gs providing much needed support for tutorial programs in general. the
pregrams supported by this budget can be categorized nto
' a) Tutoral Programs The continually expanding tutorial programs

’ represent-our most extensive support service for students -Tutors
include BCC students undergraduates from other colleyes and
graduate students In some departmentss faculty voiuntarity pro-
vide tutoring . ) ‘

by Software Development and Equipment Purchase Additionai
audiovisual software has been developed in the departments of

History and Business and Commerce The equipment which has

been purchased includes video cassette players. video monitors,

soto-learn units, sound page units, films and other supphies essen-
hal Yo the departmental support laborzaiories

¢)  Computer Assisted instruction }CAI) I Fall, 1972, four terminals
were rented and a faculty member from the department of Physics
was given released time to begin refining the uses of CAl The fol-
lowing year a terminal was purchased and in additionto Physics,
faculty from the departments of Health & Physical Education, Sec-
retanal Studies’and Special Educational Services also became In-
volved in developing CAl materials in thew disciplines

a1 Departmental and In'terdepartmentalPro;ects The Committee has

Always sought to encourage creative. risk-taking faculty Depart-

mentally the Committee has supported an experiment in the re-

duction of test anxieties and a team teaching project in English

Interdepartmentally . the Committee has supported both Pryjects

STIR and LINK In Project STIR students were block-scheduled into

. remedial Writing Reading. and Mathematics. an entry level cred.t
course in Health Education and an orientation course which
stressed achievement motivation The block-scheduling afforded
many opportunities for working together facully members with
facuity members facully members with students and students with
students Spring 1973 saw the initiatior: of plans for Project LINK.
an expan<ign and outgrowth of Project STIR The evaluation found
that LINK's success was seriously impaired by structural difficul-
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ues v.hich are nherert in a departmentally structured college and*
probiems tnat are indigenous to a group of faculty with teaching

responsibiliies beyond a special program In response to these’
difficulties, a new interdepartmental program. Project Total Dis-

-uvery (TD) began in February, 1975 TD invited nine facully and 60

~tcond semester College Discovery students to join a program that

aspires tu individuahize instruction in ways heretofore discouraged

b, a hnear. departmentally organized college structure. The nine

facu'ty accepted responsibility for the total program for the 60 stu-

dentZ. Six of the faculty offercourses from the core of the stu-

dents treshman pregram Counseling. Heaith and Physical Edu-

cdton Mathermaties. Roading and Writing. “he other three faculty

offer electives to studerts in Psychology. Spanish and Speech and

function as resources to faculty in the other courses

IV. EVIDENCE OF PROGRAM SUCCESS

Evidence of successful responses
Data are ovailabie from a variety of sources on a variety of relevant in-
aices of success '

O

ERIC

Aruitoxt provided by Eic:
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Graduation and reiention rates A comparison of the BCC gradua-
ton rate for the first open-admissions ciass (1970) after 7 semes-
ters, by high school average, with other CUNY community colleges
demonstrates that BCC corapares favorably with the ranges given
for the remaining CUNY commuiuty colieges '
Measures of student satistaction with the rotlege program and its
vbectives The entue college program, incliuding all attempts to
individuabize instruction previously cited. comprises the base on
~hich student opirions are formulated The Office of institutional
Research corducts Student Opinion Surveys every two years. The
1974 Survey includes 57 questions on a variety of tonmics Comple-
ted protoctls were receved from a stratified random sample of
1 753 students

1 BCUL was the college of first choice for €5% at entrance (61%
in 1972)
79 . were either satisfied or very satisfied with BCC
83 . areregistered intheir desired currniculum.
Only) 277y intend to transfer out.of BCC before graduation
imany of these probably to four year CUNY colleges).
5 20 . intended to transfer from BCC at the time of entrance.
This finding would seem to imply that for the gréat majority
desiring to transfer. the transfer decision was made pric~ to
actual contact with BCC
76, found some or most of their courses at BCC relevant to
their ¢hosen career (24°, found few or none of them rele-
vant)

PV o)
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7 42% agreed or strongly agreed that the collége administra-
tvon was. responsxve to student needs and interests (virtually
unChanged from 43%1n 1972). 21% d:sagreed or strongly dis-
agreed (However the remaining 37% either dldn trespond or
said they couldn't say.)

8 The student development sé‘rvnce (counseling) found most
useful and used rnost often was academic counseling. How-
ever. financial aid was selected as the service most reeded.

9 Areas of-dissatisfaction at the gollege were

a) Lack of sufficient parkifg facilites.
b} Lack of variety and qualty irt food at the student cafe-
teria Prices were also too high ~

V. FUTURE ANALYSIS AND EVALUATION

We see emphasis on the following areas as perhaps especully fruitful
and important .
a) The development of appropnate strumentatuon to assess change
In writing and mathematics §Ofpetency, 1n the low achieving stu-
dent The existing norm-refetedced mathematics instrumentation
has not teen entirely successful Writing assessment presents an
especially thorny p;oblem since resuits of muitiple choice gram-
mar tests and actug! wrmng ability are.often quite dwergent At pre-
sent we use writing samplgs as a basis for assessment. but we
would be interested in developing bbjective, uniform standards for
scoring We are also mterested Intesting the hypothesns of a devel-
opmental writing errof hierdrchy For example. are some writing
errcrs umformly corrected earher than others can one, arrange
writing errors in such a ‘hierarchy?

b) The learning process in itself has become a focus for evaluatnve in-
terest We would support any research efforts in this direction. We
would be especially interested in those processes, procedures or
in1zractions especially productive for low achieving students. (We
have supported work (n the raduction of tes) anxiety through
Jbehavior modification techniques under the Remediation Budget )
we are mterested in teacher-stydent. tutor-student. tutor-teacher
and student- student interactions. we are also interested in intra-
student. intra-tutor and intra- teacher processes
) We would also be interested in pursuing foliow up reseagctrfor our

students Specifically we see the need for articulation research

which would focus on the interface between our present curricu-
fum and the requirements of industry Additionaily. the interface
' between our curriculum and the academic requirements of four
year colleges would be of concern The area of apphed perform-
ance testing might well be relevant here. particularly when analy-
zed in conjuncticn with previcusly administered basiC academic
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TTskall tests such as those discussed in subsection a) abave.

dy  On-gomg evaluauon of special interdepartmental remediation pro-
jeuts Considerable attention has been devoted to the evaluation of
the ypecial interdepartmerital remedial program. Attention has
centered on measuring growth in reading, wnting and mathema-
tics competency in a pre- and post-test format " (Practical prob- !
iems at thus time prevent the competency testing of comparison
groups of students ) Additionally. attrition and retention are moni-
tored for «ll students enrolled in special programs. this monitoring
continues on a follow up basis for these students after they have
transterred nto the college mainstream Comparisop groups are
availabie for attntion/retention purposes

vy Tne college Remedidtion Budget also has been the focus of on-
guing evaluation efforts All"projects funded under the Remedia- .
ton Budget file semi-annual Final Reports with the Office of the
wean of Academic Affars Beyond a programmatic description,
evalualive nformation 1s also requested Although random assign-

_iment to varying treatment and control groups—the end goal—has

qol yet been achieved in any byt one project (a CAl progect for ESL
JAdudents) a cunsiderabie amount of detailed information on each
teated student has been made available Attendance data is col-
wecte d trom all tutonal labs for each individual student studient ID
qumber wourse enrolled in, hours tutored Final grades of these
students are then retnieved through the Computer Canter

Catifornta State Unversity/
Fulterton
809 N State College Blivd
Fullerton, Cahiorma 92634
e (714) 840-2484
Public. MA Degree. 20,416 Students

;

Project Director: Arturo Franco

I. INTRODUCTION

. As of September 1971 the state funded Educational Cpportunity Pro-
gram (EOP) and the federally funded Special Services for Disadvantaged
atudents and Upwara Bound orograms were consolidated functionally and
admimstraliesly The combiried programs are referred to as EQP. The pur-
poses of the programmatic response are the following

a)  To assess the needs and potential of the EOP student
by To dewvelop speafic goals and objectives based upon needs and

1 iz
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Program: EDUCATIONAL OPPORTUNITY PROGRAM
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poter\malities defined by the assessment and which are acceptable
to rhe\student. )
¢) To develop an instructional program designed to facilitate coliege
Succes\§ and its rewards.

> ]

\
Il. POPULATION

| . o}
Currently, Educationai Opportunity Program (EOP) serves 651 stu-
dents Almost all program students are from urban and suburban residen-
ces: however, nearly 50 percent of our small American Indian clientele
comes from reservations Ethnically, the group includes 43 percent 8lack, 45
percent Mevican-American, 4 percent American Indian, with the balance in-
cluding Oriental. White, other Spanish descent. and Other categories.
Females comprise 41 percent of the group. Financial asta indicate that 49.7
percent of our students come from families whose.income 1s less than
$6.000 annually Mean entering grade point averéges (GPA) for the past
three years have been relatively stable at 2,20, with a range of 1.73 to 2.34,
these students did not meet regular entrance requirements,

_Special Service support cdmponents have helped retain a smali num-
ber of ex-offenders as students. This program unit has developed .nfor-
! malls' Currently, we dre ‘seeking specific funds for a full-fledged program.
We have an ex-offe-der on our staf’ to provide coordination of services.

.

lll. PROGRAM ) >

+ - Highhghts of the programmatic response can be summarized in the fol-
lowing way,,noting that the items represent s\ystematac functions
a) Recruitment and-Adnussion - Up to 100 site visits arernade ‘o 1den-
tify students and to geek active referral by teachers and counsel-
ors Many individual and small group follow-up sessions are’held in
arder to complete the required forms for admission, financial aid,
s " housing, elc. .
b) Orientation, Counseling, Adyisement - Includes academic. per-
) sonal..career, college re-entrance and graduate studies coun-
seling and advisement, ‘ .
¢) Curriculum Dewvelopment - Currently specialized curricula in Read-
"+ 1ng, English, Communications. and Math exist and represent a total
of 13 umts applicable toward graduation requireme is. The read-
ing ¢omponent deserves épecial mention for it represents unique
development at Fullerton. Another extension of Curnculugn Devel-
opment benefits components of EOP. Utilizing the talents of the
Title VIl Bilingual Program which is also affiliated with EOP, course
content and staff training are ‘done with 2 mujticultural approach.
d) Learning Assistance - The tutortal component is one part of an
ovcrall learning assistance unit. The complementary components




include counseling. specialized courses and a corps of peers who

pgomote college survival skills. The Learning Assistance Center

(LAC) 1s a support service for faculty and students which systema-

ucally strives to help students learn more effectively. Current oper-

ations include tutorial services. learning skills development, sup-
plementary instruction process and referral to catalogued resour-
ces. ) |
1 Tutorial Services - Individual tutoring Is available to all stu- ~
dents on request and through faculty or other referrals. |

2 Learmng Skills Development - The Learning Assistance Cen-
ter offers self-help programs for students who want to ac-
Jquire, improve, review or maintain personal learning skills in
these areas-.time management, task orgamzation, study
reading. histening/note tak'ng. examination strategies, writ-
mg skills; memory, concentration. vocabulary improvement
and greater reading effectiveness. : .

3 Direct Intervention Program - The Learning Assnstance Cen-
ter also provides programsin many disciphines that bridge the '
gap between a student s present ability and university schol-
astic requirements. LAC-produced programs are currently
available in vocabulary building, reading and communication
skills, "library science, and mathematics. Additional pro-
grdms are being produced in ‘mathematics and natural
science with others in the social sciences and communica-

. * tons in the planning stage. ’

4 Resource Catalogue - A catalogue of LACF resour-
'ces printed, audio, visual and audio-visual—has been com-
piled and i1s continuously on hand. bnbhographnes of relevant
materials. in the CSUP library, Media Center, and even in
faculty and department offices are used to benefit interested
students )

IV. EVIDENCE-OF PROGRAM SUCCESS ’

The following data indicate features of successful response to the
needs of EOP students. For example, academic achievement is satisfactory
with grade averages of 2 06 to 2.32 for the groups over the past years when
compared to the entening GPA ranging from 1.73. Also, many of our stu-
dents have acheved 3 OO and over. based on an A through F, 4.0 to 0.0
scale :

N N

. » Fal1972 60 Spring 1973 59
<, Faln197y 105 Spring 1974 67

Our retention rate has ranged from 57 to 72 percent over the past years
(1968-7 1 respectively ). while the overall university rate has been 50 percent.
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We have slowed that 'revolving doci. Last year 102 EOP stuacnts gradua-
ted Several (15) entered graduate school in Education. Public Administra-
tion. Sociology and Law. Attitudinally, students seem to be moving from reli-
ance on so-called safe majors’ such as ethnic studies, to the challenge of
other disciplines This University has stated that it has a moral obligation to
accept the student as is. and to provide the resources necessary to insure
that he will have a good experierce at Cal State Fullerton. To that end the
University has provided the program with space. service and faculty posi-
tions, as well as “pohtical support ™

V. FUTURE ANALYSIS AND EVALUATION

Evaluation studies will seek to delineate specific areds for further pro-
gram development in order to augment an atmpsphere which facilitates
learning for low achievir.g students Some areas of investigation will include
the following ' ) )

a) Assess direct interventors needs in learning assistance. counsei-

ing and handhng of student emergencies.
1 Do we need satellite learning centers near. or in student hous-
ing?
2 What are special needs in counseling f0r careers?
3 What particular techniqués and information courses would
benefit women more effectively?
4. Doweneeda “hot line” for cnsis? -
b) Analytical evaluation by a team of local staff plus external experts
to ascertain which specific service and management units sh0uld
-~ be institutionalized in 1976-77
c) Examine results of counseling and in-ciass rejnforcement to pro-
mote behaviorially observable attitude changes, re. self-direction,
risk-taking Assessed needs would prompt direction of further pro-
gram efforts in tne affective domain. . !
d) Complete longitudinal study on student aspirations, reiated
changes. and degree of realistic definition,
1 Tonclude participant students. dropQuts. stop-outs and a com-
parison group )

1o
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Institute for Services to Education, Inc.
’ 20018S. Street, N.W. ’
Washington, D.C. 20009
{202) 232-9000 " .
- Private, non-profit educational research
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Program: THIRTEEN-COLLEGE CYRRICULUM PROGRAM (TCCP)
Project Director: Dr. Gerald L. Dufley ‘

. INTRODUCTION

.
- -~
-

The Institute for Services to Education (ISE) was incorporated as a non-
profit organization in 1965 and received 2 basic grant from the Carnegie
Corporation of New York. The organization is founded on the principle that
education today requires a fresh examination of what is worth teaching.as
well as a pedagogy of teaching. ISE undertakes a variety of educational
tasks, working cooperatively with other educational institutions,* under
grants from government agencies and private foundations. ISE.is a catalyst
for change It does not just produce educational materials or techniques that
are innovative, it devetops, in coopergtion with teacﬁers and administrators,

- procedures for effective installation of successful materials and techniques
in the-colleges. . - - \ ¢

From 1967 to the present. ISE has been working cooperatively with the .
Thirteen-College Consortium in deve.oping the Thirteen-College Curricu-
furm Program (TCCP) This was an educational experiment that included de-
veloping new curricular materials for the entire freshman year of college in
the areas of English, Mathematics, Social Science, Physical Science and
Biology and two sophomore year courses, Humanities and Philosophy. The
program is»deggi?gned to reduce. the attrition rate of entering freshman
through well thought-out, creative curricular materials, new teaching styles
and different faculty arrangements for instructioris. In addition, the program
seeks to alter the educational pattern of the institutions involved by chang-
ing blocks of courses rather than by developing single rourses. In this sanse,
the TCCP is viewed not only as a curriculum program . * aconsistent set of
academic goals for the separate courses, but also .. . venicle to produce

new pertinént educational changes within the consortium institutions.
/ ' >

Il. POPULATION . !

’ { -

Starting its studies 1n 1967, ISE fqund'for the first generation of stus.
dents in|the program and for the colleges themselves: !

" -Stidents in these colleges came from families whose median income
vias $3.900, less than half that of the families of the average .student.
TCCP students praved even poorer than the regular students in the

+ blatk colleges.
. -
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-Students tended to be the first generation in their family to attend col-
lege, Indeed, the majority of parents had not completed high school.
-Students tended to come from schools that were underfinanced, poor-
ly equipped .and had stressed. rote learning. L.

-Students’ entrance examination scores fell about one standard devia:
tion below the national norm, although their non-verbal scores were at
the middle of adult national norms. L.

. -Students had doubts about their ability to succeed in college, but per-
; ceived themselves as average or above average in academic ability
compared to their fellows.

-Instruction in black colleges (and in colleges generally) tended to be
mechanical, authoritarian and rémote. Curriculum was often frag- . . _.
mented-and controlled by departments equally fragmented.
-Percentage of black freshmen majoring in mathématics or one of the
sciences in 1967 was lower than their white counterparts. In 1970 all
the black colleges together awarded only 263 bachelor degrees in phy-
sical science out of a total of 21,551. : -

-In 1968 graduates from black colleges represented about 35 to 40% of
those who entered as freshmen as compared to 50 to 55% graduating

of thcse freshmen who entered hationally. .
o . . {

Ill.. PROGRAM

.
> ~

ISE and the'colleges with which it worked devised strategies to divide
the undertaking into manageable units and to foster cooperation among
teachers and among the participating colleges. The strategy offered both-an
educational model and a plan for installing and then implementing or ex-
panding the model on thé campus. :
Installing TCCP Model - ISE , - ,
a) Established on each campus a new structure of t‘cjentmab}e faculty,

students and curriculum. The faculty consisted of a director, a
e counselor and eighi teache_ré the first year, adding four more the
: second yedr. . . - .
b) Fixed program size at 100 freshmen the first year and 100 fresh-

men and sophomores the second yeat. 'Fixed . 3s size at one

teacher to 25 students and teaching load first year at 8 hours per
teacher. |mplemen‘_tation‘ to larger numbers of students and faculty <
‘occurred |ater. : ,
C). Established a set of courses for the first two years based ori a fresh
assessment of what is worth knowing. For the freshman. four cour- -~
. ses, four credits each (English, Math, Social Science and'PhysmaI
Science and Biology). For the sophomore year. two courses, three .
credits each (Humanities and Philosoppy). Extension of curricu-
. lurh development of upper level courses was undertaken later.
) d) Esfab'fshed a central methodology in all courses emphasizing stu-

1%
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f)

-

aj

b)

f)

dent participation and discussion rather than finding single “right”
answers and rote memorization. In thissmethodology a student’s
curiosity was stimulated along with the development of critical
thlnklng by tostering associations between everyday experiences
and academic experiences. . '

Involved teachers themselves, through summer workshops, in de-
veloping courses and methodology and embedding results in new
student manuals and teacher manuals and in the marnrer of use of

paperbacks, tapes recorders and other reading and Iear'ning ‘

materials. - . -
Established counselor as part of the new education team, not as
sp_gtftahsts located 1n remote counseling centers. The counselor re-
cruited students. arranged campus housing, arranged financial aid
packets. He helped students with personal, social and academic
matters. ‘

Implementing TCCP Model - ISE

Organized all faculty in the programin a structure outside the usual

departments. The new structure was either a basic studies unitora

freshman studies program. On large campuses, it was copnected
1o some Jdivision, such as that of the College of Arts and S¢iences.
Grouped student$ and teachers and counselor iny cells of approxi-

mately 150 students all using the same, team of teachers. One di- .

rector was responsible for all.cells.,

Started curriculum revision of 1umor ‘and senior years which incly-

ded developing new approaches to college majors and to interdis-
ciplinary courses.

In the course of four years, the program 'bullt up to full implemen-"

tation. For small colleges of 200-or 300 freshmen, this meant adop-
tion by at least half.of the entering freshinen.

As program built up, class size remained the same, one teacher to
25 students, but the teaching load was increased to 12 hours, at
least 8.0f which were in the program .Assigned one counselor to
200 students at most! :

After four years, thy program needeg support for its contmuatlon

: trom regular sources of income and-taced funding from outside

sources. This meant colleges began to prepare to show what the
program achieved and what it cost °tor that achlevement

Contribution of ISE

a).

b)

Establish..d cor‘.sorttun:;,ot coIIeges to obtain the mutual support
necessary to go agatnst eStabllshed practice and to try thlngs outin
different circumstances.

Managed summeér workshops which lasted six weeks and which
were held on college campuses in a residential setting. The work-
shops served 1o bring teachers and counselors and ISE stair to-
gether to provide teachers wrth ttrst hand experience with previ-

, v
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c)

d)

e)

ousiy developed curriculum materials and teaching practices and
to develop new materials and practices. ISE staff did not just talk
about new ways to teach but demonstrated them.

Established central methodology of curriculum development. The
procedure was to start development of materials with self-con-
tained units of from a few days to a few weeks duration and then
combine the units to form courses. The procedure included recyc-
ling the whole program each year on the basis of yearly evaluation
by teachers and staff drawing on classroom experience with mater-
fals, *

During academic’ year furnished support for program on the
campuses through contacts with the college presidents to help
soive political as well as pedagogical problems asthey arose. ISE’s
independence created possibilities for persuasion which could not

exist if ISE’'s top adminjstration was dependent upon the approval

of the colleges for its conrtinued existence,

Furnished research and evaluation services comparing program
students in the regular college curriculum. This was accomplished
through the use of student questionnaires, teacher reports, aca-
demic and attitudinal testing based on standardized tests, grade

~ and attrition reports by the cclleges and site visits.

IV. EVIDENCE OF PROGRAM SUCCESS

"Institutional and Student/mpact: Retention and Scoges .
"Here are the results for the first generation of students who had TCCP

>

in their freshman and sophomore yéars (1967-68; 1968-69) t0 become
senlors (1970-71):

a)

k)

c) "

d)

e)

B

9)

TCCP students entered segior year in higher percentage (62.5%)
than regular students (46.9%). ’
TCCP students achieved higher grade point averages than regu-
lar students.., 4
TCCP students scored higher on standardized verbal ability tests
after completing freshman and sophomore years than regular stu-
dents. o -

TCCP students scored higher on standardized math and science
ability tests -@fter completing freshman_ and sophomore years than
regular stucients. ) .

TCCP students achieved more positive personality and self-con-
cept development as measured on standardized tests than regular,
students. : : 4

TCCP students have won more academic honots than regular stu-
dents. ,

TCCP students have participated more in extra-curricular activi-

‘ties as student government and community service and held more |

N
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class offices and other leadership positior:s, than regular students.
h) TCCP students as compared to regular students, included fewer

education majors, but more students looking to careers in medi-

cine, law, the arts and humanities. ’

Teacher Impact

a) TCCP students rated their teachers higher on experrmentmg with
. new ideas than~regu|ar students rated their teachers.

b) TCCF students rated their teachers higher on emphasmng dis-
cussior and having students do things, not just listen to lectures,
than regular students rated their teachers.

¢} TCCP teachers related course materials and discussion more to
areas ot student interest than did regular teachers.

d) TCCPeachers took into consideration differences in student back-
grounds more than did regular teachers.

e) TCCP teachers say they enjoyed teaching more than they d|d pre-
“viously.

f) . TCCP teachers report they developed mare open teaching styles

. than they used previously.
gl TCCP teachers say they became more informal in their relahon-
ships with students’than they were prevrously i

SO

Student Impact

a) , TCCP students rated higher the encouragement they' had received
to develep their own vuewpomts and analysis based on their own
1deas and reading than regular students rated the encouragement
they had -received. * &

b) TCCp teachers reported that the students exercised more initia-
tive than students in themprevrous experience.

¢, TCCP students rated higher their _participation in TCCP activities.
than regular stud-ants rated their parﬁcnpatlon in regular activities.

d) TCCP students rated higher t)1e encouragement they received to
criticize course material and teaching practice than regular stu-__
dents rated the .encouragement they .received.

‘e) TCCP students fated more frequent the time tt-ev spent talking with

-teachers after class than regular students rate.d their frequency of
such discussions.. .
fy TCCP "alurani’ in regular junior and senior classes questioned
teachers more and participated in classroom discussion more than
did regular students. .

[

Curnicultm Materials c.ad Teachmg Practices Impact

a) As of Fdll 1972, a total of 34 student and teacher manuals have
been published for general drstrlbutlon These range in size from
25 to 500 pages. . 4

b) TCCP students found iheir freshman and sophcmore years more
intellectually stimulating, more helpful academically and more
relevent to the black experience than regular Students found their

4 h *
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freshman and sophomore years. . .

€) TCCP students viewed their junior and senior years /ess favorably
than regular students, although both groups took the same regular

. . courses the last two years. The TCCP students in their freshman -

o ,and sophomore years had gained a new standard in terms of which

. o l0'~jupge'instruction. .

d) In/Erglish and related courses, TCCP teachers introduced more
dfamatics, improvisational theater, poetry reading than did regu-
lar teachers. - .

e) In Social Science and related courses, TCCP teachers involved
more students in their own research projects on campus and in the
commuugity than did regular teachers. -

) In Mathematics, TCCP teachers introduced more physical equip- . -

- ment (geoboard, games, colored cubes and chips, computers, cal-
culators) than did regular teachers.

9) In Physical Science and Biology, TCCP teachers used more labora-
tory equipment and had available more space than did regular
teachers. i

h) TCCP teachers used more paperbacks, magazines and specially
prepared materials than did regular teachers.

i) TCCP teachers offgered more art or music by and about black

: peogle in Engli§h and Humanities courses than did regular

. lteachers. ' . B

"~ i) By and large, 'faculty modified TCCP material to meet particular
. needs on particular campuses, without weakening TCCP purposes
. and expectations, although there were diiticulties. .

k). By and large, the TCCP materials and practites improved over
those initially developed in 1967-68, although the situation varied
from unit to unit. N

> s -

.~ V. FUTURE ANALYSIS AND EVALUATION

The TCCP of ISE is still continuing. ISE at present is not only com-

. Ppleting its conjmitments for some two ddzen colleges for the academic year

' of 1974-75, but is planning for the 1975 YCCP Summer Workshop which will

be the ninth annual workshop. This will involve some of the colieges pres-

ently in the program and some new colleges. A key element in the overall

> effort is the cycling through the program of colleges, which enter the pro-

™~ gr\am for a few years and then leave it, so that.other colleges may enter.

N ' There is, however, one task of further analysis and evaluation that ISE

wouB‘lis‘to hndertake and would be in a position to carry out if it became

an Associ Q‘Iin National Project Il. ISE would like to look again at the thir-

* leen collegesthat have been cycled out of the program for a number of years

now ISE}Q[QTuId k{to\determinoé how the TCCP approach has been main-

tained on the campuse\. in some cases as part of the general curriculum of
the colleges The ISE staff knows in an informal waytthat some colleges have .

. R . X
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maintained the program with considerable strength, others less so. But the

staff has little idea concearning why the circumstances at one college proved .

more favorable than another. The task for further analysis and evaluation is
to find out what is now going on at these campuses and why. The procedure
. of investigation would be site visits, making possible first-hand observa-
tions and interviews with faculty and students. The visits would be under-
taken by outside consultants drawn from names suggested by the other
Associates. The resulting reports would be presented at the Associate meet-
inge and- at the concluding Conference.

-
.

Malcolm-King: Harlem College Extension

103 East 125 Street
New York, N.Y. 10035
{212) 427-3330

Program: PRIVATE, AA DEGREE, 800 STUDENTS
Project Director: Dr. Mattie Cook

1 INTRObUCTiON

. The mission of Malcolm-King is directly related to meeting the needs of
low achieving students. When the institutton was conceived in 1968 it was’
with the primary intention of addressing the many problems that the under-
prepared students were faced with. Part of their problems were economic
and an even greater number were academic and scholastic. So we saw as
our missicn the delivery of low cost education to $tudents with a history of
substandard preparation for college studies.

The one hundred, (100) instructors that make up our faculty are all vol- .

unteers who commit at least one year of their time and in some cases five
years. to educaling these students. Local community agencies i.e. school

boards. hospitals see.to it that all necessary classroom space is donated free ...

, of-charge.

Malcolm-King s the product of concernPd resndents of Harlem and
three culleges in the New York area {(Marymount- Manhattan Coliege, the
College of M}. St. Vincent and Fordham University.) It is a.cooperative edu-
cational approacth to the postsecondary needs of working adults from pov-
erty level environments.

Il. POPULATION . .

The student body at Malcolm-King is composed of working adults be-
tween the ages of 25 and 45. They face a situation where they need to up-
grade theur present job skills or learn new skills in order to cope with the
changing economic pattern. They need this additional education while main-
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taining their jobs because they have to support families. The fact that their
‘previous schooling was substandard only compounds the situation. Mal-
colm-King is faced with a monumental task in r'ﬁeetmg the needs and fulfil-
ling the aspirations of that segment of the population whose very existenceis
dependent upon continuing their education. . .

Our students are Black and Puerto-Rican adults who are muc,h_older
than the average college student. The average age of our students is thirty-
two. Many of these students would not have been admitted to colleges in
New York City under the normal admissions policies nor could these stu-
dents have been able to finance the tuition.

Our sltudents\fa'ce many difficulties in becoming successful learners.
Some are deficient™in basic academic skills like writing and computation.
Others had a basic knowledge of these skills but need a quick review, Then . _._
too, many of our students have been away from school for long periods of
time—5 to 10 years on the average. Thus they lack the confidence to meet
the challenge of cbl!. ~ evel work. Again, unlike the 18 year old college
freshman with few responsibilities, our students are often heads of house- )

. holds with children and a full-time job. More often than rot, these respons

bilities interfere with the student’s I?aroing process. o/

s
N .

11l. PROGRAM X : ‘ g
THE COUNSELING PROGRAM: AN OVERVIEW o
Every student at Majcolm-King is assigned a counselor. He rece-ves
assistance in the following ateas. academic, career and personal. Every
student sees a counselor at least once each semester. The counselors ac-
., tively encourage students to come in for individual conferences. We use
.many ways to reach the student body in an attempt to change their negative :
image of counseling Group counseling sessions are held at which Mai-
colm-King graduates come to speak with the currently enrolled students.
Sometimes consultants are asked to address these group Sessions and ad-
+ vise them on career opportunities. ) .
. Counseling services have been integrated into the curriculum by the
development of two courses. "Introduction to College Study and Research
Skills” and ‘the' “Human Relations"” course.. o "

“Introduction to College Study and Research Skills” o
‘ _ For many students, mere acceptance into college was a major achieve-
ment While qur students desperately wanted to succeed, many lacked basic
college skills. To begin to meet this need, we introduced a course entitled .
“Introduction to College Study and Research Skills." It is jointly taught by the
Counselors and the Study Skills Center staff. The course is designed to im-
" " part to freshmen students the basic skills of listening to a college lecture,
note taking. using a reference library and writing term papers. The second
part of the course is taught as a seminar with the Counselor as the group
leader The ovgara!l objective cf the seminar is to help students understand

IToxt Provided by ERI
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the relationship of therr academic, ca: reer and personal- goals. Often, stu- .
dents would decide to enter a specmc carecr without knowledge of the edu-
cational requirements of the field or without giving any consideration to the
‘changes that would occur in their personal lives.

The “Human Relations” Course

Through the combined efforts of the {counselors, the student coun-
seling committee, and the faculty, the "Huridn Relations™ course was devel-
oped Itis an elective course e whigh focuses on the use of group dynamics. It
is designed to improve the interpersonal skills of students interested in de-
veloping their leader ship potential The course provides an opportunity.for
counselors and students to explore the area of personal development,in
addition to the weekly meetings through the semester, each one is expec-
ted to attend a weekend retreat. The weekend retreat gives the participants
more time and a congenial atmosphere in whnch to concentrdte on personal
and group development. P
£,

E

~J
THE STUDY SKILLS.CENTER: AN OVERVIEW
Students with backgrounds of lcw achievement face varied. changes
when confronted again with a learning situation. it is our responsibility here
at Malcolm-King to assist students in overcoming these obstacles. We offer
a quahty educationwhile bemg cognizant and responsive to the needs of the -
students by integrating Supportuve services, special courses and proce-
dures into the total curriculum of the mstntutnon Some of the problems which
we have ldentmed are:
a) Inadequate readmg writing and computation skills.
b) Experiences of failure in the past that are related to educatlon
1. Distrust of instrucia 5 and counselors v
2. Unrealistic assessment of capabiljties
3. Withdrawal and lack of assertiveness in learning situations
4. Exaggerated fear of failure '
* ¢) Lack ofencouragemenl by peers and instructors.

In order to overcome these obstacles, we init:ated the follc wing proce-
dures and courses into our overall program:.

a) The Study Skills Center .

“Introduction to College Research and Study Skills” was devel-

oped lo meet the problems mentioned above. As mentioned in

. the preceding section, it is taught jointly By the Counseling De-

partment and the Study Skills Department. One segment of the

course instills confidence and motivation. Students interact in-

formally with a trained counselor who directs exercises

designed to open.up channels of success oriented learning.

Problems in coping with the new college situatio_n. and ques-

tions aboutfuture goals are dealt with here. The other section of

the course works on the study skills and research skills neces:

sary to be an effective studept. Students follow a step-by-step

R
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procedure in writing a research paper, and develop skills such
as hstening and taking notes, outlining and taking éxamina-
tions Both counselors and instructors meet weekly tq redesign
and supplement the course. All students are exposed to this
course in the first semester of their freshmen year. :
b) The Reading Program s designed to develop the reading abulities of
the students “Since they are at various levels in their.reading abjlity, the pro-
gram has geared itself to meet the students at their instructional level and to
move them to college level proficiency. This is accomphished b{/ two appro-
aches: the Critical Analysis course which students are required to take
based on their scores on the reading placement test and by the reading
laboratory which is a component of the Critical Analysis courseé. In the class-
room. students follow a prescribed outline of the basic remedia! and devel-
opmental reading skills These skills are reinforced by class exercises, dis-
cussions, home assignments.and tests. . .
c) Tutoring is offered to ali students who wish it in all areas. Referrals

* are made through instructors, counselors ana through the student himselt.

Because of the emphasis on proficiency in writing, students who were re-~
quired io take preliminary English before College Composition but have
some weaknessesnot yet remedied are required to take at least ten hours of
tutoring along with College Composition to assure success. All students
must take a rigorous writing praficiency exam (Sophomore Exam) after
completing 30 credits, '

IV. EVIDENCE ORPROGRAM SUCCESS =

The evidence of successful response to our approach i partly docu-
mentedby a surve condycted amang the students who were enrolied from
197110 1973 During this period, approximately 500 students-either gradua-
ted. transferred to other institutions or discontinued studies. Of the 500 when
received questionnarres, 183 responded fully (37%). . .

Basically. we were interested in the trend of their employment status. If
the education they were receiving at Malcolm-King was to have same con-
.crete meaning then if must be measurable. In this gase, the fauts over-
whelmingly supported what we are doing to upgrade the skills and bolster
the confidence of these previously low achieving students. Two noticeable
trends were- L '

a) number of students that have changed and improved their job

- classifications = 98 {approx. 5%, of respondents)

b)Y number of students that have improved their salaries = 91 (ap-
prox 50% of respondents). -

.

V. FUTURE ANALYSIS AND EVALUATION

Counseling Department .
A team of research consultants (Olivia Frost Research Assoc.) has been

\)‘ . N 1 9'
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meeting regularly with the Director of the Counseling Department to level-
op a comprehensive evaluation procedure for determininng the effective-
ness of the counseling program. Their first step will be to document all the
efforts at evaluation undejtaken since June, 1971. This will .inciude:
a) An analys;sy/the responses from the questionnaire prepared in
June, 1971
b) A descnptwe account of the history of the evotutlon of the staff -
development seminar with information on problems and re-
. commendations ‘arrived at. . Lt
c} The history of the development of thé- Human Relations coarse
with the counseliny staff preparing individual mpressnomsttc
commentary. b
d} An analysis of avanlable information from questlonnatres sent to
tormer Malcolm-King Students in Fall, 1970 (OFRA will pt'e-
pare this.)
e) A general description of the types of personal problems articu-
lated by students and the impact of these on student academic

progress.
I} A specilication of the current goals and 0b]P(.tn‘7eS of the coun-
seling program. - <

Secondly, a statistcal analysis of the attitudes ot students towards
counseling. This 1s to be done with two groups of Malceim- ng students:
a) First time enrolled freshmen ¢ .
b) Students enrolled at Malcolm-King at ledst 2 years. ’ %,
It was further suggested that a pre- and post-test be given to aII new
freshmen in order to measure any changein attttudetoward cou nselmg dur- -
ing the first semester. . -
A refinement of this technique would involve surveymg the attitudes ot
new freshmen and comparing them with a similar surv,ey .of a group of stu-
dents that have been enrolled for at least 2 years.

o\

Study Skills Center - Critical Analysis course .
) At a meeting of the Dnrector of the Study 'Skills Center and representa- .
lves from Olivia Frost Reséarch Associates (OFRA) it was suggested that >
part of the evaluation procedures should focus on the Critical Analysis
course. Some degree of pre-testing in reading skills has already been done.
Future plans call for a post-test of this same group of students at the end of
the semester. A tontrol group for comparison purposes has been sug- )
gested -3

.
A . T 4,
N

Study Skills Center Tutorial Program ,
OFRA has agreed to assist the staff of the Study Skills Center to pre-
pare the data necessary for a statistical treatment and mterpretation of cur-
rent tutoring methods. An in-depth questionnaire to évaluate tﬁe present i
tutonal services is being comptled . - y |
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Marquette University
. 1217 West Wisconsin Avenue .
Milwaukee, Wisconsin 53233
a (414) 2247593 -

e o~ -Private, Ph.D. Degree, 9,984 Students

- -

t ad

* . Program: EDUCATONAL OPPORTUNITY PROGRAM
"= Broject-Director: Donald E. Mackenzie, Jr. .

)

. .

I. INTRODUCTION .o <L N . -
an :‘"

In January, 1969, without federal support, Marquette University, a pri-

, vate, drban irfstitution, began its Educational Opportunity, Program {EOP) to

recruit and provide' comprehensive support services to low income and
minority. students, T . S

a Marquette Universit, delieves that study of its Educational Opportunity

" Progra'n would contribute to more effective learning for non-traditional stu-

"dents throughout post secondary education because: 1) the EOP is situated

inva private, moderate sized, doctoral granting, urban institution; such insti-

tuiionis have historically been major vehicles for equal access, equal choice .

and upward mobility for the lower and working classes, 2) the Program re-

ceives anunisual level of institutional support, 3) the EOP is characteristic of

self-cortained compensatory programs, a model which hds proven to be

effective at thie institution but'which is not widely replicated, and-4) the Pro-

" gram provides’ close articulation of its College and Pre-College Divisions,

and enrolls students from four to nine years, suffigient time to significantly .-

impact upon learning. - .
; ) . 4

1. POPULATION . :
Although Marqueite's Educational Opportunity Program students rep-
resent diverse ethno-racial groups, they do share many similar socio-econ-
omic characterist'c:, i{ave many of the same educational needs, and exper-
ience similar psychocultural problems. Most.College Division students are
recent graduates of M’ilwaukep’s inner city high schools, wegHtare recipients,
returning vétetans, or underemployed adults, Students are recruited from
southedstern and northern Wisconsin and admitted to the Program on the
basis of past performance and motivation as demonstrated in a required
personal interview Despite the fact that most College Division students had
good academic records in the schools they attended (75% graduated in the. .
upper half of their class and 20% graduated above the nineteenth per- .
centile), most experience a high degree of academic difficulty. at Marquette.
0Of the- 203 students served this year, 76% are Black, 7% are Native

‘American, 7% are Puerto Rican, 6% are Chicano, and '4°/7‘ are White.

. ) p sny / ‘ )
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R TR PROGRAM C < N
'Fhe Educational Opportunity Program includes both College and Pre/-

_ College Divisions. lts staff presently includes ten futl-time members
-+ .rected and coordinated by the Prcéanlrector who reports to the Vlce-

President for Academic Affairs. /,

. "The Project Director coordinates among his other responsibilities:

a). Provision .of tinancial gid for College Division students: All sfu-

. dents admitted are guaranteed full- fmancral aid for ten sémesters.

b) .Coordination of academic counseling for College Drvrsron stu-

) _ dents. All students are required to meet with their academic advi-

RO " sor prior to each registration period, aII first year students and stu-

dents in academic jeopardy are additiohally required to meet with

. their advisor during each midterm period. Each staff member is in-
volved in academic advising. . ’ .

All freshmen. as well as continuing students with less than 2.2 grade-
point average. aie required to participate in one or morg program supports,
reading and study skills classes, developraental mathematics classes, indi-
vidualized instruction in compasition, mathemiatics laboratory work, sup-
- port seminars and tutorlng

Tne Associate Director for Instr uctional Support supervises the work of
the Department of Ecucational Development and assigns and monitors sup-
ports provided for College Division students. Such supports include:

\ a) The Summer Session. Most entering students, including high risk
Students and those entering scuentmc or technicai curricula, arere-
quired to. attend a six week summer program. The summer ses-
sion 1S desrgned to provide entermg freshmen an intraduction to
college material as well as an opportunity to develop specific skills
related to the courses.they will take durlng the academic year. This
is accomplished through a combination of small classes, person-
alized. instruction and tutoring. Courses, scheduled to approx1-,
mate regutar college courses, enable the student to have, blocks of
time for independent study and for guided insfruction on a one-to-
_ong basis. Instructionagl emphasis is given to communications
sknlls‘ ﬁroblem solving and reading comprehens.on In addition,
protessnonal and student caunselors present a formal and infor-

. mal orientation to the various facets of university life aimed at
assnstmg the student in developing the self corifidence requnred to

., -cope with his new milieu.
by Tutorral Program. Since EOP students need immediate and con-
tinual academic assistance until they have developed the skilis and ‘
conidence to manipulate the academic environment, the Program
requires that most freshmen and continuing students with les§ than
a 2.2 grade point average meet weekly with one or more tutors for a
minimum 6f two hours. Tutorial assngnments aré made by the
Associate Director for Instructional Support based on both the




c)

d)

e)

f)

9)

h)

’

' . \
strengths and weaknesses of the student and the expectations of_
the course The tutorial program is structured to provide one-to-
one tutoring in facilities provided by the Project. Through reports
submitted to the Associate” Director for Instructional Support by
tutors énd the Project staff, 1.2 is able to monitor and assess the
educational progress of students on a weekly basis.

Reading and Study Skills Classes. Most EOP students enter the Uni-
versity reading three 19 four years below grade Igvel. On the-basis
of scores Of the Triggs Diagnostic Reading‘”ﬁest adminstered
shortly, after admission, students reading below the fortieth per-
centile according to thirteenth grade norms are asSigned to study
skills classes or individual work in the Reading Laboratory. Study
skills classes meet for four and one half hours weekly during the
summer séssion and three hours weekly during the academic year.
The staff/student ratio averages 1.7, instruction begins with the
study strategies developed from Laia Hanau's The Study Game.
Language Development Program. The objective of the Language
Development Program is to ensure that each student is adequate-
ly prepared inthe use of written standard English and competent in
the process of logically structured, coherent composition. On the
basis of the writing sample administered soon after admuission, stu-
denfs are assigned to writing workshops 1 the Summer Program
and/or individualized instruction in writing taught by the EOP's
writing Instructor or graduate assistants in the College of English
during the academic year. ’ ) .
Developmental Mathematics Courses. The Mathematics and Sta-
tistics Department, in cooperation with the EOP, initiated three de-
velopmental level courses in Intermediate Algebra, College Alge-
bra and Trigonometry, and Analytic Geométry respectively. Two'of -
the courses utilize individualized, self-pacing instruction.
Mathematics vaboratory: The EOP offérs a series of seminars
which supplement the developmental mathematics, statistics, and
calculus courses and provide a'means for the Program to monitor
student prngress and provide immediate assistance tS individual
students.* . . p .
Support Seminars Selected faculty or graduate students in Chem'-
1stry, Philosophy, History and Quantitative Analysis provide weekly
seminars to assure that students have a sound understanding of
the mat(erial presented in lectures and to assist them in developing
methodologies appropriate to each discipline.

Intensive Studies- In 1974-75, the Program initiated a pragram to
sttmulate intellectual curiosity through intensive student/faculty

‘dialogue Small groups of students meet with select faculty in an in-

formal setling outside of class to discuss subjects of interest to
both, and tangential to regular course work.
Pre-Law Colloquim. This colloquim sponsored by the Educational

2 |




\Qpportumty Program and the Law School .5 design. d to 1nt, oduce
‘ minority students to case law and judicial procedu-es
The Associate Dnrector for Cou.nseling £ervices s resy. o sibie al other
non-academic servnces provided to Colleue Div.sion stucents ..ae and her
staff, which includes two full-time counselors, provide:
a) Monitonng ,of‘ the disbursement of financia) aid to Pioaram stu-
) dents. In order’to assure that students are protected ajainst late
—~ arrival of fmaqclal aid checks the University issues to @ach stu-
dent half of his’ {wmg allowance at registration, the remaining half is

refunq at midterm.
t by PFers SOCL@L counseling. Proféssional counselors assist stu-
dents, by’ provndmg full Il_support in all aspects of student life. The
. counseling operatlon 1S flex:ble . the initiative may come from either
<the counselor or the students, the format may be individual or
group sessions, and the duration Jnay be Iong or short term. The
primary objectwe ot the counseling component is to facilitate the
deciston making process of the student, and to free him from bc@
internal and external impediments that interfere with that process.
The Counseling Services domponent also maintains cooperative relation-
ships with the Comsehng Center the Office of Student Affairs, and resi-
dence hall personnel in order to ensure that the most positive living condi-
tions are obtaired for Pro;eCt students. The latter 1s a critcal function be-
cause almost half of the Pro;ect s students are required to live in the resi-
- dence hall in order to removethem from the social problems of their neigh-
borhoods and to ensufe that they have adequate space and privacy to pur-
sue their studies. Adult students or students with dependents usually live in
apartments near the campus. . o
c) Career counseling. Begnnnmg in the summer program, the coun-
selor for student servtqes provides an individual development pro-
gram for entering students which utilizes_interest, testing, indivi-
dual counseling, career seminars and discussion between the stu-
dent and appropriate mmortty educators or professionals in the
v student’s field of |ntere§t
d) Post-baccalaureate ¢ unsenng The counseling staff assists stu-
dents tn making realisic Qeclsnons concerning post-baccalaureate
' .goals and in securing tho e objectives.
e}’ Identiication of Social Ser.zces Community services designed to

accommodate extraor mary material problems that so frequeptly

disrupt the lives of st ndents from poverty backgrounds are fre-
quenily utilized by the 0unselmg team. The community counselor
assists students by idgntifying community agencies and securing
from them leqal and megdical, \serylces child care.and employment.

IV. EVIDENCE OF PROGRAM UCC?SS

The Program ttas consistently mamtamed aretentionrate above that of,

the general Marquette population. Reteptionis now at 66%. Fifty percent of

[Kc
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the class admitted in 1969 has graduatg_d and it is projected that an addi-
tional 10% of that class will persist through grad'ﬁatnon Seventy percent of
Program students have cumulative grade point averages above 2.0 with 22%
having grade point averages above 2.5. The mean cumulative quality-point
average for College Division students presently enrolled 1s 2.284 and the
1974-75 first gemester mean quality-point average, is 2.462.

In the past, students have generaily indicated a high level of satisfac-
tion with both Marquette and the Program. On a 1973-74 Student Question-
“naire, only 14° of the’ College Dwision students responding indicated that.

& they would not encourage friends or relatives to attend Marquette, only 3% .
irdicated that they felt staf members were ineffective in meeting their job
responsrbilmes Th!s Ievel of student support is indeed encouraging and
sustaining. :

. —
V. FUTURE ANALYSIS AND EVALUATION

. Due to its centralized nature, the Program has been able to success-
fully monitorthie delivery of services to students, maintain thorough records

. of students’ academic progress and be reasonably confident of some
"degree of‘overall success. In order to further improve the practical informa-
tion available from which to assess the extent of Program impact, and to
maximize tbqeffectlve allocation of existing resources, there 1s need to pro-
‘gress in the following areas: *

a) The development of a reasonable baseline for expected perform-
ance against which actual student performance and the efféct of
instruction can be compared.

"~ b) The development of procedures for comparing current Progra
performance with past performance in a standard fashion for a
.. valid assessment of overall effectiveness.
. ¢) The devélopment of methods to determine the. relatlve efficacy of
' alternative strategies for inducing student success.
d) The clarification of specific skill levels necessary for entry into inch-~
vidual college programs, and s

e) The identification of factors affecting student success which are not

addressed by existing Program components.

This proposal seeks funding to establish a general, computerized data
base, the necessary precondition for extensive evaluation, and to undertake
a number of specific Investigations agalyzing student needs and assessmg
determinants of service effectiveness in selected areas. Specific evalua-
tions will be concommitant with the construction of an information base and
a framework for évaluation.

Spegmc projects Wthh will be mmated or completed within tha
month project period include. .

a) Determination of the effects of the Summer Program asitreatesto

the higher academic need of students.selected for it.

b) " Assessment of changes over time in the effectiveness of the Sum-

25
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mer Program and examination of its impact on students of varying
P characteristics.
¢) ldentification of tutor charactenstlcs which relate to tutorlal effec -
tiveness.

.d) Measurement of the importance of specific mathematics skills to

. successful performance in partlcular mathematlcs and science
. courses.

e)” Specification of the impact of other instructional measures such as
reading level on performance in both quantitative and non-quanti-
tative fieids.

f) Development of useful measures of nonacademic characteristics,
such as student attitudes and cognitive styles which may Serve to
predict success or modify the impact of services.

Itis believed that the proposed studies would. serve to srgmflcantly im-

prove the st'pport program ir the Educational Opportunity Program and, at
the same time. produce meaningful data and information of wider applic-
ability. h

N\

b ' Oscar Rose Junior College
6420 Squtheast Fifteenth Street
' Midwest City, Oklahoma 73110
(405) 737-6611"
Publjc, AA Degree, 7500 Students

 Program: SPECIAL UPWARD BOUND PROGRAM FOR VETERANS
Project Director: Bob Poole

1. INTRODUCTION

‘ }
» B

In the summer of 1972, Oscar Rose Junior College was designated to
develop and implement a special pilot project for vetéfans through the
HEW's Talent Search/Upward Bound program. This project was to include
basic studies courses taught to two hundred veterans by a success oriented
educational vertical team to build those basic educational skills from which
success in postsecondary education could be achievéd. The basic studies
courses include Psychology of Personal Adjustment, Developmental Read-
ing, Basic English Composition and Basic Mathematics. Personal counsel-
ing and tutoring, strengthened by a "Tutor Training Packet," are also com-
ponents of this project.

Recruitment of veterans for the fnrst sessmn of this special educational
endeavor was so encouraging that the institution was awarded additional
funds to increase the number of veterans to three hundred for fiscal year
1973 These programs have continued ‘without interruption since July 1972,
Working with the University of Oklahoma and through EPDA, we were also
selected as a demonstration center in regions six and seven for thirteen
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other Talent Search/Upward Bound E)roj‘ects. We have also been designa-
ted a demonstration project by HEW for region six. We thus have provided
leadership and disseminated materials and information to institutions

-throughout the pation. . :

Oscar Rose Junior College is located in an urban area, and has a stu-
dent body comprised of approximately 35% low income and minority indivi-
duals, both Black and American Indian. Oscar Ro$e Junior College has more
Blacks than any other ingtitution of higher education in the state of Okla-
homa, except the predominantly Black institution, Langston University.

The'Special Upward Bound Program for Veterans focuses on those vet-
erans who are unemployed or who cannot obtain permanent employment.
We presently have approximately 3,100 veterans in our student body; dur-
ing fiscal year 1974 2,000 veterans were counseled and 600 veterans par-
ticipated in the Special Upward Bound Program. .

The criteria for selection into the Special Educational Veterans pro-
gram are as follows: .

a) Recently discharged. . .

b) High School dropout, or minimally educated with a background of
academic failure in secondary school or college due to deficien-
cies in basic educational skills. ' -

c) Poorly motivated. ) » .

d) Unemployed veteran, or one who has employment on an intermit-
tent part-time basis but who has the potential and incentive to bet-
ter his economic situation. . .

e) Underemployed veteran who is unable to rise above his present
level of employment due to his inadequate educational back-.
ground. . 4 ‘ '

f)  Physically handicapped veteran ..o might especially benefit from
this educational program. .

. PROGRAM

X,

kS

The counseling staff at Oscar Rose Junior College is charged with res-
ponsibility for initial advisement and enroliment of all first time entering stu-
dents. This initial counseling session alfows for a screening of students with
a history of low achievement as well as other potential low achievers. Upon
identification of this type of student, an effortismade to provide proper class
placement in the remedial areas of Basic Communications, Basic Mathe-
matics and Developmental Reading. The student is likewise made aware of
and counseled toward the Special Services Program.

All students typically enroll during their first semester in a counselor-
taught course, Psychology of Personal Adjustment. A unit on college orien-
tation including study habite and skills is included in this course. During this

/ B
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unit, the counselor's initial interview 1s reinforced; emphasis on the avail-
ability of assistance with writing skills through the open-writing Lab, assis-
tance in reading through the open- -reading Lab, and overalf assistance
through, tutorial services. This course is also desngned to help the student
achieve a posmve self image. The basic needs and drives of the human race
are also explored. With that understanding and with the experience of the
team's efforts to show him his'worth and potential, hopefully he will begin to
achleve success:

Oscar Rose Junior College has developed, implemented, and ‘now

demonstrates the effectiveness of a curriculum taught by a vertical-team .

effort which prepares the student for re-entry. The veteran is taught the
skills necessary for success on a college level. The curriculum includes the
following courses. English Composition, Developmental Reading, Basic
Math and the Psychology of Personal Adjustment. The vertical-team works
in concert on these courses. In addition, individual counseling and tutoring
are vital components of the program; a tutor tramlng unit is also included.
We recognize that added help from outside thé class and the instructor can
help us achieve the desired results much more effectively. Thus, counselors
and tutors are invaluable services which are made constantly available.

The four courses selected contain the hasic skills necessary for college,

achievement. Eieadmg and English Composition are complementary cour-
ses designed to teach understanding and expression respectively.

Le

¢

IV. EVIDENCE OF PROGRAM SUCCESS

At Oscar Rose Junior College, in fiscal year 1974, the Special Upward
Bound Veterans Program has assisted over 2,000 veterans in the Talent
Search Project to use theirr Gl Bill benefits. Many have entered job training
and other postsecondary educational experiences. In excess of 600 veter-
ans have been participants in the Special Upward Bound Program de-
5igned to provide them with basic skill acquisition, tutoring and counseling
such that they can enter the postsecondary experience of college and in-
crease their chances to compete successfully in the job market. We have ex-
ceeded contracted project goals and have been gratified at the national
recognition of our gfforts. ) <

Certain representative pre-test and post-test scores are indicated
below. They illustrate which dimensions of student Uevelopment are ad-
dressed by the program. i

TABI\,EI
MELSON-DENNY READING SCORES
OSCAR ROSEJUNIOR COLLEEGE

(N=257)
Pretest . Posttest Gain
Mean SD Mean sD Mean SO
Upward Bound 46,61 17.42 76.42 16.02 290.81 15.32
Regular 55.52 10.05 * 8230 744 26.78 13.57
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¥ Theaverage veteran entering the Ubward Bound Reading Program evi-
_ dences the following: ‘

[

Reading Portion .

PRETEST: Nelson-Denny, Form C )
d Vocabulary - averagé grade equivalent is tenth grade (10.0).
Comprehension - average grade equivalent is ninth.grade first
rmonth (9.1). ~

PERCENTILES ) . ,
. Vocabulary - veteran falts between 1 - 12 percentile
.« i (Nelson-Denny National Norms). .
Compréhension + Veteran falls between 1 - 10 percentile
., «  (Nelson-Denny National Norms). °

POSTTEST: Nelson-Denny, Form D
Vocabulary - average grade equivalent is twelfth grade
. seventh month (12,7).,
Comprehension - average grade equivalent is eléventh grade
) second month (11.2). .

"

PERCENTILES
Vocabulary - Veteran falls in the 34 percentile.
. Comprehension - Veteran falls in the 41 percentile.

3

'From Table | it is evident that the Upward Bound student had a>1 initial
reading starting point that was almost 9% behind the regular junior college
- student. The larger standard.;geviatiog__[or the Upward Bound group indi-
ca?gs a wider degree df‘vari,a‘_tgllity among these students. That s, the range
of abilities with these students ls,gr’eqter than the regular junior college stu-
"dents. Both the lower mean reading scere and greater standard deviation of
the Upward Bound group on the pretest is not unexpected. The program is
designed to attract veterans who have educational deficiencies they wish to
eorrect. Thus one woPId expect them to not have as high a starting pdint as
* regular college students, and to represent amore heterogeneous group with _
: fespect to their mathematical abilities. N R
Also from Table | it can be seen that the Upward Bound students closed
the gap between themselves and the regular junior college students, finish-
ing less than 6% behind them. The standard deviations decreased for both -
groups (meaning that each group tended more toward its norm), although
the junior college group had a slightly larger decrease. Both groups showed
marked- improvement, with the Upward Bound sample showing a greater
gain. This latter result is perhaps the most significant. These students
started farther back and thus had more to Iearn._They were enrolled in a pro-
gram designed to meet their problems. The efficacy of the program is clearly
shown: not only did the Upward Bound: student have more to learn, but
(more importantly) he learned it. The'Upward Bound student, while trailing
his junior college counterpart on the reading pretest and posttest, led him on

.
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the gain score by more than 3%. This figufe, while not an astounding
amount, is nevertheless impressive when one keeps in mind that the Up-

‘ward Bound studentis one who tends to have a histoy of difficulty in learn-
ing in a formal educational environment. ’

-

V. FUTURE ANALYSIS AND !?VALUATION '

Evaluation is an on-going, in denth, integral part of the proposed pro-
ject. ltis the intent to assess the effectiveness of all segments of the projegt.
Any inadequacies that need remediation, procedural changes and modifi-
cations are handled as efticiently and quickly as possible so that the most
effective program possible can be maintained. Rating instruments, text-
books, general questionnaires, behavioraf check sheets, attitudinal and
motivational worksheets, interview lnformatlon, assessments are used ex-
tensuvely to evaluate the pro;ect e

For our project, itis antucnpated that, along with on-going mstltutlonal
evaluation, we also believe that additional consideration should be given to
contracting with independent agencies for objective evaluations. *

'St. Edwards University, Inc. *
3001 South Congress Avenue
) : Austin, Texas 78704
. < (512)444-2621
Private, MBA Degre®, 1400 Students

-

Program: COLLEGE ASSISTANCE MIGRANT PROGRAM
Project Director: F. Eugene Blnder .

"+ 1. INTRODUCTION T
Arising out of its historical commitment to low ach’ieving students,
_ especially those from impoverished circumstances, St. Edward’'s has over
the last six years operated a number of special progfams for low achlevers.
Two of the earlier projects, Project EXCEL and NEW CAREERS, are com-
pletely integrated into regular university operations and have lost their sep-
arate identities. Qur current major project for low achievers, the College
Assistance Migrants Program, is directed to fulfilling the needs of freshman’
students whose families are impoverished migrant and seasonal farmwork-
.. ers. While completely integrated into the academic operation of the institu-
tion, CAMP provides compensatory academic skil! bullding courses as weil

as the fu.II range of non-academic support services.

1

il. POPULATION .

: N
Shghtly more than 75% of this population is Chicano. This Span‘sh -sur-
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named population is ‘almosf equally distributed between male and female.
= Approximately 12% of our population is Black, about 1/3 of the Black popu-
lation has been female. About 10% of our population is Anglo and less than
half are female The remaining percentage is shared between American In-
dian and Puerto Ricans, the majority in these two categories are female,
Over 85% of our stugent populatidn comes from the Southwest Region.

’ The remaining percentage comes from as far as Washington State and Flo-
rida Spanish is the first learned Iangljage of the majority of these students
and is the primary language spoken in their homes. .

Almost 80% of our students come from high schools made up of pre-
dominately Chicano students. Only 13% of our students claimed that previ-
ous high schools were generally integrated. These students come from high -

"~ sthools that averaged 237 graduating seniors. Almost all our non-tradi-
tional high school gracduates earned their high school credentials through
the Natié\nal High School Equivalence Program (HEP). i

Our i;udents come from families that average 7.2 family members still
living at h yme. The average annual family income level i1s $3780. Seventy-

five percent of the fathers completed less than.8 years of formal education.
Fifty percent of the mothers received 6 years of formal schooling or less. .

03

Il PROGRAM : C
< A. The Specially Targeted Recruitment Program
Recruiting endeavors are most comprehensive in scope and rather ex-
tensive in area coverage. Emphasis is placed on attracting students
from areas in Texas and all states which have large concentrations of
tarm working populations. Th& Associate Director has established per- .
sonal contacts through vi$itati5ns. calls, and correspondence with rele-
. vant agencies capable of.refering individuals to the CAMP program,
*® ie: recruitment endeavors are closely coordinated with all other pro-
grams presently” serving the migrant/farmworker population. These
inclyde the High School Equivalency Programs (HEP) situated in the
following schools. University of Houston, University of Texas in El Paso,
+ Pan American University in Edinburg, Lamar Tech Uniyersity in Beau-
mont and Eastern New Mexico University in Roswell, New Mexico. It
" also includes other Title Ill-B (of the OEO Act of 1964) programs oper--
ating In Texas and its neighbor'ing states. In addition, high schools, Up-
ward Bound Programs and various organizations working with and
serving the farmworker population are consulted to assist in recruit-
ment of qualified individuals. Qne source which is of tremendous value
is that of the Native American Agencies located t‘hroug'hout the South-
west.

B.  The Summer Enrichment and Special CAMP Orientation Program ‘
CAMP students are required to attend a two week program prior to
registration and enroliment at SEU. This:pregram begins just prior to
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norm }{eglst(atlon and includes basic effective study skills and tech-

niques, along with enrichment materials in Engl@h, mathematics, and
reaging. ™~ i

.
" N - '

. ‘Sludeh/ Financial Ail\Program . -
CAMP financial aid pavkages include the total student need for two
semesters at school ($34Q0 in 1974-75). These packages include

monies for room and board, -i{i\on and fees, health insurance, books, -

lab feés, and a monthly expense volcher for personal needs such as
toilet articles, laundry expenses, etc. ungs to make up these aid pack-
ages are as follows: CAMP funds equal 35%-qf total; traditional finan-
cial aid funds (BEOG, NDSL, SEOF, Social Security Benefits, Veteran’s
Benefits, TEG, Texas Vocational Rehabilitation, Bureau of Indian
Affairs, Tribal Funds, etc.) equal 60% of total and institutional funds
make up the remaining 5% of the total. .

]
.

Advising Program ~ .
This program begins prior to the-student's arrival at SUE and into
CAMP. Accepted students must elect a tentative major or major inter-

est area ypon acceptance. These major and/or major interests are '

combined with pre-college academic background, and tentative class
schedules are established before the student arrives. After arrival and
after completion of the Summer Enrichment Program, each student
meets with his assigned CAMP advisor (usually the curriculum coor-
dinator) to finalize the beginning semester schedule. It is important to
note that the CAMP advisor has input from the student, his Summer En-
richment instructor, and student facilitator before final’ scheduling is
determined. These input sources are invaluable in determining the size,
the case load and the type of schedule appropriate for each CAMP:stu-
dent. ; .

~ Once the semester is underway the curriculum coordinator is res-
ponsible for establishing and maintaining constant contact and liaison
with classroom instructors teaching CAMP students. The curriculum

coordinator must assure that the students academic problems are-

addressed and solved immediately upon recognition before they can
reach crisis proportions. To assure that this sort of quick feedback sys-

. tem operates properly, the curticulum coordinator supervises the tutor-
ing and student facilitator programs. .

Tutoring Program . i

Students are required to spend at least three hours per week working
with a tutor. Students experiencing academic deficiencies (académic
probation) must spend a minimum of six hours per week in tutorial ser-
vices. After two yéars of compiling data on the effectiveness of tutor-
tng, it is interesting to-note the following: 1) first semester CAMP stu-
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dents that average over four hours of tutoring per week earned a mini-
mum GPA of 2.33; 2) first semester students that averaged below fcur
hours on tutoring per week earned slightly less than a GPA of 2.00; 3);
second semester students that averaged over four hours of tutoring per
week earned a minimum GPA of 2.91; 4) second semester students that
averaged below four hours of tutoring per week earned less than a GPA
of 2.50. : .

F. Student Faczlltator Program
The philosophy behlnd the development of the Student Facnlltator Pro-
gram at St, Edward’s University evolved from thefollowmg key assump-
tions: 1) That the low achieving group student, so new to higher educa-
tion, cannot survive if left alone to sink or swim; 2) that the needs which .
characterize our migrant students differ in degree and intensity, but not |
* in kind from the need of all other students; 3) that students have a ten-
dency to listen to. and be influenced by, other students; 4) that stu-
dents with certain personal characteristics and abilities can help minor-
ity group students to adjust, develop and overcome obstacles durlng
the first college year, and achieve sufflmept growth to continue study-

ing!

s

3
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’ G.. Counseling Arogram

‘ ) CAMP's counseling philosophy revolves around meeting the total
needs of the student, both academic and non-academic. Because the
college scefie can be so bewildering, the counselirg component pro-

" vides the sfudent wittr both the traditional and non-traditional appro-
aches. Thef plan of action for meeting the counseling needs of sea-
son/migrant farmworkers entailed: 1) an orientation during their initial
arrival to the SEU community; 2) budget preparation which began the
one-to-ong contact and provided the opportunity to begin the process
of providing services for students; 3) the scheduling of individual con-

. ferences gfter the registration procedure; 4) the night counseling con-
cept whieh provided the counselors with the unique opportunity to visit
the dormijories, student union and other places on campus where stu-
dents corjgregate; 5) coordination with other aspects within the pro-._.
gram, sugh as the Student Facilitator program within the curriculum
compongnt; 6) utilization of available community resources to meet the
tofal needs of students, 7) special and timely discussions on issues of
intarest to students.

H. Summer Employment Program -
The CAMP staff in conjunction with the regular university Career Place”
ment Office attempts to provide summer employment for CAMP stu-
dents. . by

ERIC s |
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IV. EVIDENCE OF PROGRAM SUCCESS ~ * -

Two hundred and seventy nine students have had. the opportunity to
complete atleast one semester of course study under CAMP. An additional
26 CAMP students just began their initial semester of study one week prior
to this writing. Therefore, this 26 student population will not be included in
the following academic Attainment data. ‘X

Two hundred and thirty three of the 279 aforemen joned students com-
pleted at least one semester of academic credit. Thirty th(ee students did not

- complete their initial semester of study. & ‘

) One hundred and eighty seven students of the 233 ei'gible for asecond :
semester chose to complete their program studies at Sk Edward’s. How-
ever, 14 of the 233 eligible transferred to other postsec'ondgry institutionsto ,
continue their edugcation. Thirty two «tudents chose not to, complete their
second semeSter of college. Since 82 students are just Keginning their»
second semester, we do not have their second semester results. However,
the results of 105 students completing their second semester are included.

oy P
- » ‘I

\
ACADEMIC ATTAINMENT BY SEMESTER k

-

£

Enrolled Completed  Avg.GPA . .Avg. Hours Credits Eam“
*+  1st Semester, i \ ;

A
. Fal ‘72 35 30 188 1163 \ .
2nd Semester, - . . A N
Spring ‘73 29 20 .« | 227 12.27
st Semester. R )
. Spring '73 38 27 11.58
*  2nd Semester, )
Fall '73- 17 © 15 ~
1st Semester, o
Fall'73 . 67 61 2.46 12,58
2nd Semester, . ,
Spring ‘74. M I 58 2.66 Q1 3.17

. V. FUTURE ANALYSIS AND.EVALUATION
A. Needed improvement in the evaluation of this University's program
1. To ascertain the specific socio-economic characteristics of this
population and to select those chardcteristics most obvious for
the prediction of academic success.
2. To better define the concerns of these students as they enter
- . this institution. .
' 3 To ascertain if there are any significant differences between our
program students and other students entering the.institution.
4. To delineate the effect of this program on the target population,
for example: - .

O 4 34
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B. What is needud by the field of Higher Education

= 1.

1

(&1

. To*provide more detailed and specific information regarding

C. These goals might be combineci -

A ruitoxt provia c
«

' P .

a) 1o ascertain the degree of academic success of the popu-
lation at St. Edward’s University after their leaving the pro-
gram. : ) T

b) to ascertain the degree of academic success of the popu-
lation who, transfers to ¢ ther institutions to complete their
higher education degree.

courses, majcrs and academic experiences which are particu-
larly relevant for these students. ~ ¢
Te provide on-going information and evaluation of money man-
agement, financial aid and budget development of program stu-
dents after their initial college year. . -
To better identity the type and personality of faculty and staff.
members who prove themselves as better teacher, counselor, .
etc., thereby enhancing the academic and social~growth of
members from this target population.

To ascertain the size, selectivity and type of institution best |,
suited for this type of target population. . .
To deteimine the university/college characteristics that best in-
fluence the academic successes of this target population.

To ascertain at the end of four years what percentage of low
achievers dropped out of college as compared with regular stu-
‘dents.

To dgterminé what type of institutional support this target popu- .
lation is particularly dependent on to make normal progress.

Through organized analysis of this target population, the St. Ed-
ward's University College Assistance Migrant Farmworker Pro-
gram (CAMP) might provide §ystematic datarthat can be used to °
elaborate our understanding of the needs of migrant “farm-
worker students in higher education.

To abcertain specific socio-economic characteristics of Chi- ¢
canos, Bfacks, Anglo and American Indian program studgnts for

the purpose of developing more effective. services for similar
populations at universities seeking to attain the goal of a more
culturally diverse student population. .

To cempile initial data for use in future research of migrant
tarmworkers experiences in higher education. -

To ascertain the experiences, feelings and perceptions of
migrant farmworker students with the aim of increasing sensi-
tivity to their personul and interpersonal needs as they function
In the milieu of predominantely Anglo university populations.
To ascertain relevant individual differences for low achieving -
students and for faculty members in order to place these siu-
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dents with faculty members who are best able to aSS|st them in
e oL academic and social development. ’
. 6. Todevelopan information system or data bank that can be used
by the Office of Educatlon as they functlon and develop their

specific services to students. - e SN
B
. o

Southeastern Community Cotlege
‘P.O.Box 151 -
PR . . Whiteville, North Carolina 28472
. - (919) 642-7580
’ ‘ . Co * Public, AA Degree, 1,666 Students

[
s

. Program RESOURCES FOR STUDENT LEARNING PROGRAM i .
Project Dlrector Ms. Winnie Cook .

* 1. INTRGDUCTION. . _ ,

-
.

To fulfill the purpose of the College and provide appropriate services to
our community, Southeastern Community College began planning and im-
plementing a drastic departure from the traditional educational pfograms
offered in other institutions of higher education in 1969. As a cqQnsortium
member of the Regional Educational Laboratory of the Carolinas and Vir-
ginia (National Laboratory of Higher Education, 1971), the focus of the col-
lege was directed to methods of improving instruction for low achieving stu-
dents. The two overall goals were. a) to train faculty members to convert
their courses to provide individualized, multi-media, self-paced learning
experiences, with immediate student feedback for reinforcement of learn- .
ing, and b) to promote research- based decision making to improve curricu-
. la and instruction.,

This |nst|tut|on wide effort was based on Bloom's model “Learnlng for
Mastery”. Throughout the development of individualized instruction on our
campus the college faculty began thinking in the concept of “causing learn-

"ing". This broad-based conaept of “causing learning” that exists on our
campus today has resulted in the development of flexible, goal- related rele-

- vant curricula, a new gradmg system, ‘flexible scheduling,, experlence-cen-
tered learning activities, and an atmosphere in which our studenits feel they
are accepted, free from threat, and where they can receive stimulation and,
reinforcement. All of these factors are vital for the personal and academlc
success: of low achieving students

.-

il. POPULATION .

*

The racial.mix of students who volunteer for the program has averaged
50% Black, 40% White and 10% Indian. The students previous\academic'
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achievement in high sphool ars normaily wellbelow average, especidlly in
* verbal'skills The students verbal scores on the Comparative Guidance and

Placement test ranged from 4-16 percentile. _ « ' :

The students in- the.progra.ii come from low income families, typically
are members of various minority groups, and suffer from feelings of power-
lessness, low self concept, and guneral feelings &f unworthiness. The major-

*ity of the students have tested exte{nal’locus of control, They feel.that wel-

fare, God, sdciety, the system, or other uncontrollable forces determine their

——behavior When ‘they enter the program their educational and career goals )
are eithef""féf“beyond-th‘?jﬁapiliti’es or they see no future at all.

The students who have participated in.the RSL program have.difficul- .
ties ir] the communication skills. These difficulties can be-characterized as
low reading Ievels, low reading comprehension, low vocabulary level, poor
writing performance, poor speech, inability to analyze and interpret novels
and poetry, and inability to handle resoufces éffectively or communicate a
compléx idea. ' «

The students are also handicapped by poor or nonexistent study habits
and little knowledge of how to make use of materials in the Learning Re-
source Center To add to these problems, our students normally have low
”" self concepts and feel that they have no control over their environment.

m-

»

. 1

lll. PROGRAM - -

The primary task of the Resources for Student Learning Program s to
construct a meaningful environment for general education in the college.
- The program is particularly designed to meet the needs of students whose
past educational experiences have been marked by non-productivity and
. failure Often these people have patterns of interest, attitudes, skill levels or
- learning styles which do not match well vgitﬁ demands of educational instity-
tions RSL attempts to accommodate itself to.the special-needs of individual
students many of whom might otherwise fail to benefit from their commun-
¢ ity’college exgerience. N .
The program's overall design and procedures are based upon a set of
working pringiplées or assumptions about the nature of the learming process

--and the needs of students in this soc}iall context,

.
e

RSL ﬁrogram Design and Student Learning Gaals . .
Currently, Resources for Student Learning serves abdut 100 students
- from the lower quartile of Southeastern’s freshmen from both the technical . .

and college-parj@IIel curricula as measured by the Comparative- Guidance
and Placement Program. The program offers an alternative.to this group of
entering freshmen needing to fulfill vasic requirements in communications,
psychalogy and biology These students have had few, if anylgrevious suc-
cessful educational experiences. Their world views and attitddes are often

incompatible witliv the demands of a modern institution like Southeastern
i 2]
| . 45
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COmmumty College. Basic skill levels are very low and learning styles.un- . ‘
suited to traditional instructional strategies. It should be pointed out that |
their problems are, to-a large extent, the problems of the majority of South-
eastern students. However, the problems_are more severe for this target
group. . .

“The follow:ng are the"prrncnples upon which the envrronmentof RSL is )
based: . .
~a) The Program places the student at the center of the learning pro-
cess by increasing learning activity options and providing oppor-
tunities for students to design portions of their own curriculum.

b) The Program recognizes and responds to individual differences in |
skills, values and learning styles by utilizing highly flexible curricu-
lum-~ deslgn permlttnng learning at different rates, and in different
ways.

€) The slaff relate to students with openness and respect. Fosterlng
an rnterpersonal relationship characterized by genuineness,*
mutual acceptance, support, and empathetic understanding is
important. Support from faculty and instructors is strong in the
initial stages, then gradually withdrawn and replaced with a more
egalitarian relationship.

d) The Program experiences provide students with successes and
predominantly positive feedback. A positive seIf image contributes
to being a successful student.

e) The curriculum s expenentlal and process- or,;lented Learning
activities actively involve the student in hands-on activities and
experiences The classroom becomes an extension of the com-
munity and the communtty an extensiori of the classrdbom, both are
living/learning envrronments

f) Learnmg acttwtres provnde interdisciphinary cone experlences that
integrate the Program’s variou$ components.

g) A counseling and teaching approach that requires the student to

. take responsibility for his own behavior is used by all instructors
* and counselors. T

Through partrmpatlon in the educational envrronment ‘described above,

it'is anticipated that the students participating in RSL programs will grow in
cognitive skills as well as change in attittdes and behaviors, Those changes + _

_whi¢h are considered most important fall into three general areas. the per-

son and his skills, his communlcatlon abilities and hns reIatnonshlp to hisen- _

vironment. .

£

RSL Stall

The present RSL staff consists of the RSL d|rector RSL secretary,,
psychology instructor, communications instructor, and tutor-counselor.
Federal funding by the Advanced Institutional Development Program under
Title Il will assist the program to expand in July with the addition of two para-
professnonal tutors, hlstory wnstructor (‘z time), math instructor (¢ ztime),

' _ 44
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_pbhysical science instructor (' 2 time) and another commu'nications instructor
(*2time) The AIDP funding under Title Il will also enable the RSL programto
utilize on a *s timg basis a diagnostician and evaluatos.

.
-

Key Elements in RSL Staff Activities :

The elements that seem to set Resources for Student Learning apart
frqm many programs include personalization of education, use of the small
group as:the most desirable learning environment, and emphasis on the
counseling role’ of the instructor.

In Resources for Student Learning, personalization of education nieans
more than flexible timing. An attempt is made to match content, objectives
and cdgnitive styfe with the needs of the learner. - IR

group organization allows for active involvement of each student

e Iear'ning process It fosters a coaperative spirit and eliminates much of
the fear of failure that accompanies many individual adtivities. As the stu-
dentincreases his skills, he is more willing to risk individual involvement and
he is more capable of choosing which activities he can perform well.

The instructor/counselor role of all RSL staff members 1s central.to our
program organization RSL instructors are interested in the whole per-
son—not just the content and skills associated with his discipline, The. stu-
dent often perceives counselors as persons you talk with when you have a
“problem” and thus talking to a counselor is admitting he cannot cope with -
the situation Instructors establish a natural fivolvement with students in the
classroom RSL instructors build on this already established relationship to.,

help the student learn to solve problems. Of dourse, there are some prob-

- lems that our inst, uctorsrare not equipped to handle and appropriate refer-
rals are made.

The counseling and teaching approach used in our program-requires

the student to take responsibility for his own behavior. . .

¢

-
’

Other Programs of SCC - ;

Another pragram sponsored by the Qffige of Education that is oper-
ating on our campus is the Special Services for Disadvantaged Students.

" Southeastern was funded in 1971-72 and was awarded a multi-year grant for
1973-76 Southeastern is currently operating two’cémponents of the TRIO
Program, Student Special Services and Upward Bound. The Student Spe-
cial Services Program provides an intense counseling and tutorial program
for our low income, low achieving students. ..

It 1s important to note that the serviges that are provided by both pro-
grams are not duplication of services b instead are coordinated efforts to
assist the low achievers. The concept of Student Special Services is also
based on Julian Rotter's studies of generalized expectancies for internal ver-
sus external locus of control. The overall goals of Student Spectal Services 1s
the development of a positive self-concept and to help the student to be-

_.come internally motivated. C g ne

J
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IV. EVIDENCE OF PROGRAM SUCCESS

Dr. John E. Roueche and R. Wade Kirk of the University of Texas and
authors of "Catching Up. Remedial Education”, describe Southeastern
Community Cdllege's Advancement Studies Program (RSL) as one of the
five” outstanding programs in community colleges in the nation. Dr. Rou-
eche and Mr. Kirk wrote the book on the basis of information gathered on
the effectiveness of selected 1finovative community college programs for
non-traditional students. In surveying the field initially, Dr. Roueche said of

the 1,100 community colleges in the nation, 40 “looked good" in their devel- |,

opmental studies program, and five were chosen from the list of 40 nomina-
tions Dr Roueche stated that in tne area of developmental studies pro-
grams, ‘“‘every college is trymg to do things this coilege {(Southeastern)
already is doing.” . .

In a nationwide study conducted by Educational” Testing Service for the.

United States _Office of Education, Scutheastern Community College was
named the number one college in the nation in successfully workmg with dis-
advantaged students. - ,

. The study was requested by the U. S Office of Education in order to
deterinine the value of its federally supported college programs for stu-
dents from moderate income families. The USOE wanted to determine what
programs worked n order to decide which future prOgects should be funded
and to write a manual based on t'is data instructing other institutions onim-
proving their own programs.

In a letter to SCC's President, January 1973. Dr. J. A. Davns of ETS sand

In every respecy available to us - what your students
attested in their warmth-and glow for-the growth experi-
ence provided at Southeastern, in their excitement about

, learning, in therr respect for faculty and program directors,
in their open interaction with other students without regard
to socio-economic or ethnic background (ard the conse-
quent absence of the undercurrents that have produced so
much strife at other campuses), Southeastern now stands
out in my mind as our best model-of excelence,,

Dr Charles Cooper, Human Resourge Consultants, evaluated the pro-
gram in 1972. His report stated that ASP (RSL) students admitted in Lhe Fall
of 1970 persisted over the two academic years at a rate SIQnmcantly higher
(20%) than of similar students admitted at the same time.

The persistence rate for each year of the RSL Program s listed below

e # Enrolled # Completed .

: Fall Quarter Spring Quarter Percentages

1969-70 23 21 91%
1970-71 - 49 43 .88%
1971-72 71 54 76%
1972-73 N 74 63 v 86%
1973-74 57 ) 52" 91%

o ) 40+
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The five year persistence average for each class s in excess 0f.85% with-the
norm for other jtudents who have similar characteristics to those in RSL of
" 60%. . : .

‘ Of the~1970-71 ASP (RSL) students who returned for their sophomore.
year, riearly all former ASP (RSL) students completed. the second year
(94%), as compared to 73% of the control group. . -

As of June 1972, 16% of former ASP (RSL) students and 9% of stu-
dents in the contrql group had graduated from Suutheastern' Community
College This data does not reflect transfers or graduates.of other institu-
tions. (Cooper p.3, 1972)

V. FUTURE ANALYSIS AND EVALUATION .

The RSL program has experienced success in the area of student per-
sistence Relable evidence of success or failure is essential, but without
understanding the reasons for results, program improvement can proceed

" only by trial and error, if at all. Evaluation efforts have usually asked only if
‘ there was sucgess or failure. To ask why opens a whole new question to eval~
uation and is the purpose of this grant request.

Of the three kinds of evaluation currently practiced - analytic’,’ process
(or formative) and product {or impact) - the RSL prdgram will generally use
product or impact evaluatior methods to improve the ability of the staff to
determine why students persist. - : )

{! is important that the right kind of evaluation be done at the right
stages oi program developrent- -e.g., analytic, before and during program
planning; procezs, during early program implementation, and impact, when
a program is fully implemented. The data obtained from the impact evalua-
tion will result in program chahges that should be further evaluated using
correct evaluation procedures. ’ o

Staten Island Community College
. . StatenIstand, New York
< ‘ (21 2),390'7:71 1 .
Public, AA Degree-granting, 10,000 Students

™
_Program: PEOP}E CENTER Lt
Project Director: Abraham |. Hal_Jenstreit

. 1. INTRODUCTION N

- &

Staten Island Community College, a two year unit of the City University
of New York, ¢s been actively involved in Open Admissions since the Fall of
1970 Th[oﬁg *a multi-faceted approach it has been addressing itself to the
problems facing studerits coming in undet Open Admissions. In order to
prevent the program from becoming a revolving door, a condition its critics

.
-
.
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predicted, Staten Island Community College has launched efforts not only in

the area of skill remediation but also, and of equal importance, in the area of
counseling This summary represents a description of that counseling ef-
fort, an effort which is far more extensive than usual in other coIIeges in the
.City University system. The program (People Center- Open AdmISSlOnS
Counseling Program} has been In existence since October of 1972. In-
dependent evaluations of it thus far have been exceptlonally posutlve about
its accomplishments and equally encouraging regarding its future.

The People Center has been.committed to the concept of a thorough in-
dependent ‘evaluation of its activities since its beginning. Unlike the typical
counseling efforts, 1t is orgamzed so that it$ effectiveness.can be measured.
The independent evaluations that'are an mtegral part of this proposal rep-*
resent the main evidence of the succass of the program to daté and will be
detailed in section IV. . oo

1. POPULATION

The-target population of the program re esents those students who
chronncally have been referred to as 1ow achievgrs and high rtsk students,

, those whose high school averages were below 75. .

At any given time, a total of 450 to 500 students are being served by the
staff of the People Center. In terms of socio-economic factors, People Cen-
ter students are not different from-the majority of students at SICC. Most of
them are_the first members of their family to go to college, their family in-
come is usually less than $12,000 per year and they are confused regard-
ing therr educational and career goals. Itis our opinion that a main gbstacle
in the learning process, in addition to verbal and quantitative defucuencnes
which are addressed by the Open Admissions program's_extensive ‘and.
complementary classroom efforts, Is their low seIf-lmage and poor perfor-
mance expectancies,

i enosnA"M T . . .

The People Center PrOQram is an ongotng effort to provide a practical
service to students under Open Admissions. The program is both practical
and measureable in that its goals are clear cut. to help Open Admissions
students achieve. higher grades and to lower the drop-out rate by deallng
with self-image and performance expeclancies.-

Additionally, the role of the counselor’in this progran\ is specific and
well defined, the potentnal of counseling as a viable academic profegsion is
also a central concern. Hopefully, the People Center offers a viable and
promising opportunity not only for students, but also for professional
counselors. Programmatic features include: ) .

a) Counselor studentratiois 1:60. S

b) Counselors are held accountable for the academic attrttton rates of ~

their clnents ) 4

\
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¢) Each student mustbe seen atleast twice a month by the counselor.

d) Each $tudent must be called at le
counselor. ’

g e) All of the students’ teachers must be coﬁtafctt/ad by th"g\counselor on

/i a regular basis. The counselor and teachers must Sollaborate in

) identifying problems and devising solutions'pﬁ an individual basis.

f) A monthly report of both a quantitative and qualitative nature is

+written for each-student by the counselor. These reports are re-

iewed in weekly supervision sessions with the Director of the pro-

ast twice a 'month by the

»

tionshjp. .
. "~ g) The Krogram duration is €ssentially the selected student's fresh-
man year. After that, counselors are no longer held officially
responsible for contacts with these students. A basic premise of the
program is that most students who successfully complete more or
A less the freshman year will be able to continue more or less on their
own. Therefore, the institution concentrates the ¢ounseling re-
sources in this initial period. To offset problems created by the

. transition from the intensive counseling support of the People Cen- |

ter, and to assist students in their planning, each counselor works
out with the stuaent an educational and career plan. This plan can
. be used ds a continuing guide by the student and is put into writ-
: "ing. signed by both counselor and student. [t becomes part of the
student’s record. Changes are, of course, anticipated, but the plan
hevertheless intends to provide the student with a feeling of secur-
ity and’ clarity.of goals. . . \
. ) ,Both to assist counseldrs With their, work,.and to capitalize on the
advantages inherent in peer-tp-peer, relationships,'each counselor
employs one or two peer counselors (former students ir the pro-
gram) to aid with the work.:Duties range from telephoning students,
speaking with clients, record keeping, etc. ,

® . '

) e .
IV. EVIDENCEOF SUCCESS . ’ L.

Since its inception, the People Center has been committed to the need
for ongoing and iridependent evaluation of hoth a quantitative and qualita-
tive nature. This is essential if the program is to- maintain and improve its
strengths as well as correct its weaknesses. To accomplish this, since the
Spring of 1973, non-CUNY independerit evaluators have been hired to
scrutinize the-program and its operations.

During the first year, whiie only several'months old, the program was
evaluated by Human Interactigns, Inc. It was'the finding of this group that the
program promised to be one of the most exciting counseling ventures it has

sseen The following year the program was &valuated by Dr. L. James Harvey
of McManis Associates, inc of Washington, D.C., a management consulting’
~ firm. The following is a summary of the findings: .

o '
. 49 -

T gram i;/yrder O assess whal is occurring in the counseling rela-"

a) The People Genter is meeting its stated objédctives. Evidence shows; '
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« V. FUTURE ANALYSIS AND EVALUATION

" the success of individual students (or’ whole groups) in college. Among the

P

. .
- .

the program is increasing retentlon rates and improving the grade '
. point averages of students in the\program .

b) The program i strongly supported by the students in the pro-
gram, by- faculty by the counselors and by the geer counselors. In,
short, everyone connected with the program lS enthusnastlc about )
it,

c) ., Students see the program and their counselors as being warm,
friendly, available, helpful, and of significant help to them in solv-
ing personal problems and in navigating t\hrough the bur’eacracy of
> higher education.

d) The People Genter is one of the most sucCessfu1 counseling pro-
grams the McManis Associates Inc., pro;ect irector has evet seen.

*  Dr.L James Harvey, the-project director, ha traveled from coast »
to coast assessing counseling and student personnel programs in
two year colleges since receiving his doctotate |rt\ms field in 1960.

'

-

In addition to the two external evaluations of the People Genter which
have been completed, there are two internal research project§ which are
being completed at present., O’ne is directed toward early |dent(|cat|on of
drop-outs using the Adjectlve Check List, specifically using its Counseling
Readiness Scale. Relevant literature supporting the value of this;ins rument
‘s avallable The research question to be answered by this profect Is whether
the ACL has, strong prednctlve value in “identifying drop-outs and low
achievers in an intensive counseling program such as the People Center

The second study deals with the importance of certain personal quallz
t|es of a counselor (empathy, genuineness, unconditional positive regard)
"vis a vib the students’ academic success. Students from all programs were
selected at random and will be asked to rate their respectlve counselorsona
number of scales measuring the variables under study. Specific-bypotheses
were formulateu on the basis of available research done by Rogers and his
followers and other studies'reviewed by Feldman and Newcomb. The re-
sults of this study hopefully will indicate changes which may be nesded in a
counselor's approach to students in an intensive counseling program such
as the People Center. -

The research In counselmg theory and practice in recent years in our
opiniow: clearly points to one conclusion..the need to study in depth the inter-
action of several variables (many of thegn quite complex) in ‘order to predict

Kl

¢

lﬂJ

tactors in need of study are:
a) Studies of motivation and attltudes and tow to affect reIevant
change among chronically under achieving students.
b). Whatare the other factors which distinguish effective counselors in
a ccllege setting (a question which is becoming increasingly im-

’ 59 o

44 . C e




< B N .

_ portant in this day of accountability in education). -
¢) Which combination of these factors facilitates the academit suc-
' cess of low achievers. ’

'
v

e

University of Florida
Oftice of Instructional Resource

. . 2 . 450, Library East . :
- b Gainesville, Florida 32611 "
. " : . (904).352-0365 -
rogram: PERSONALIZED LEARNING CENTE
. Project Director: Bob Burton Brown . :
I INTRODUCTION . B

v

, . The Personalized Learning Center, located at the University of Florida,

» is an agency with a mission to'provide a viable alternative to traditional col-

" lege instructi % Implementing a technology of instructiong Precision Col-

lege Teaching, developed by Dr. H.S. Pennypacker, the Center has demon-
strated its effectiveness in reaching the under achieving student.

‘ The Personalized Learning Center activities do not supplant or substi-

tute the regular curricula of the university. It provides a highly developed

method of assessme \'Zf student achieyement and feedback which sup-

ports traditional coursework and instruction. The Center works in partner-
ship with the faculty, providing flexible and non-punitive grading methods, a
“student paced maétrry based assessment system, one-to-one personal
contact for students with Peer Advisors, tutoring on demand and a com-
plete computer managed feedback system. The measurement system pro-
vides continuous evaluation made on an'individual basis which is made
available to the student, his Peer Advisor, his tutors, his instructor and n-
terested admjnistrative personnelﬁ "t

K4 In the two and one half years the Center has been in operation, th2 at-
trition rate for the special student who \has been admitted to the University
lacking traditional academic qualifications has been redyced from 43 pet-
cent to less than 10 percent. ‘

-

o
I. POPULATION \

. ~Enrollment: The Uhiversity of Florida is limited to a freshman enroll-
. NMent .of‘2.900 students. Under guidelines established by the Board of
"Regents, the University will accept for enroliment 10 percent of the incom-_
ing class that does not meet standard entrance requirements (a score of 300
or above-on the Florida Tyvelfth Grade Placement Te§t). The_ students are .
considered to need spgcial services to initiate and continue & post-
secondary education. These students have, been traditionally thought of as

51"
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poor’college risks because of lack qf academic preparatlon or mablllty to af-
ford postsecondary .education.

During winter quarter 1975, 200 students were enrolled in courses
through the Personalized Learning Center. Table 1 iltustrates the racial com- ., -
position and academic and/or economic deficits ofthe group . .

“Faplel - )

~

Specnal Serwces Students— Personalrzed Learmng Center

- No. Academlcally -+ No Fmancnatiy
) Disadvantaged Students® ., Disadvan&aged Students** .
< Freshmen Upperclassmen Freshmen UppercClassmen
Black , 96 55 8 21 N
White . 4 10 2 ! 4
Total ) 100 ) 65 10 - 25

o -
[

* Students who did not meet standard entrance requirements
** Students who met entrance requirements but receive specnal finangial ald

Criteria for Selection. Fromr a pool of admission appllcatl ns from aca-
demically and financially disadvantaged students, the Director of the Divi-
sion of Student Support and Special Programs and an advisory hoard make
recommendations for admission to the University. Criteria for selection are

based’on the following: ‘ .
a) graduation from an accredlted high school with at Ieast aC average -«
. b) latent academicpotential . <

c) personal characteristics of determination and motlvatlon
d) lack of financial support. ¢

- These criteria are used to guide the cammittee to make judgements of
those students, lacking traditional entrance qualifications, who have the
greatest potential for success‘at the University of Florida.

Financial, Personal and Social Background: Although many of these
students havé particular and sometimes almost overwhelming personal and
family oroblems, they share many characteristics in comman. As all of the _
stude ts come from low income families, they have already encountered
and have had to deal with many problems which are social and.economic in
Or'gln They enter public schools with experiential ‘handicaps and in some
| cases have already experienced the revolving door effect ar have been put

into tracks with students who are low achievers. Thus, these students, from
umpovenshed backgrounds, are victims of low expectations who are- poorly
[ equnpped to satisfy traditioral academic standards.
|
\
|
|
|
\
|
\

Teaching Methodologies — Precision College Teaching: The aca~
demic.program which has been created to meet the needs of under achiev-
ing students at the University of Florida is administered through a unit known
as the Personalized Learning Genter. Precision teaching does not supplant
R 2
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or substitute the regular curricula of the University of Florida. Rather, it pro-
vides a highly develohed method of assessment of student achievement and
feédback ‘which supports traditional coursework and instruction.” Thus the

Center works in partnership’with faculty both in the gerteral education com=

. “ponent of the University (University College) and in the various upper divi-

-

sion.colleges Students are efrolled in special'sec_tiphs of.courses which
havedhe sampe content and objectives as regular secfions. They attend lec-
. t_ures‘&‘ use the s,am}? texts and interact with their instructors in the same

“the instructor dé) s performance measures {test jtelns) for units of the-.

"\manner as othef stugents: Workthg witi-the professiona%s'taff of the Center,

coursé Curricula. The .Personalized Learning Center then assumes’ the
responsibility. foy measmjring the ‘performartee. of the. studeht, providing
immeédiate feedback ofthe pérfg“lr’q_ance to the student and his instructor
and special tutoring services to acc&;rate the sEudent's rate- df improve-
.mept on these measures. o ’

Lrastly, grading is done on a non-punitive basis. lf, a $tudef fails 16

reach the critegion Set by his instsuctor on his first attempt ata unit test, he is

given additional help and attempts the test again, responding to diffgrgnt“
. items fromthe itemq pool stored by the computer. He continues this process

until he -reaches.the criteria. Iy addition, the-registrar has"established an H
grade, which allows a student up t_Q’f%n additional six weeks at'the close of
“the quarter to complete required.work without penalty. | :

Precision Teaching'represents the strategies and tactics of ‘a”genergl'
technology of higher edication developed by Dr. H.S. Pennypacker and his,

students Essential to this technology is the'use of daily on line, direct meas-
urement of each student's performance in each coursg he:takeB\tn cotjunc-
tion with the Center This function i$ accomplishedthrough the use of “Peger
"Advigers\—advanced students who are competent’in a particular sybject
matter and who receive special training in the management of individual-
ized educational problems. ‘Students interact in the Personalized Learning
Center with their."Peer Advisers™ on virtually a dentand basis. The student
makes an appointment whan he-feels he is ready to work on a selected por-

tion of the curriculdm, he then answers.a set ofrandumly selected compu~ -+

ter, generated questions written by ‘his instrugtor covering that.cutrjculum
and hig performance is immed_iately'evaiuated by himself apd his "Peer Ad-

visérs * Together, the student and his “Pekr AdViser™ plot his progresson a*
Standard Daily,Chart and discuss various aspects of thégpetformance and -

ways in which it can be improved. The criteria for successful completion of
the vgrious units of academic materials are developed by:the instructors and

" the criteriaare plainly marked Sn a chart 30 that boti; student and "Reer Ad-

) giwo“us evaluation being made on an‘inaivndlgal basis oy the ' Peer Adwéej""x

viser” can visualize the student's rate of progress. Lt T
Each evening the data resulting from the day's actvities at the Pefson-

alized Learning Center are stored interactively in the University of Florida's

IBM 370 This process occurs off line argd in no'ways the computer directly

involved in the instructional process. Rather, 1t p1 ovides the necessary con-
' :
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aided by the chart. The storage of these data in the computer, moreover,
provides a data base for informed administration and management of the
entire operation. Each week. for example, (or more often if requested) a print

out is sent to each instructor summarizing students' perfotmance for the -

“previous week. The likelihood of eventually withdrawing from the University
behooves us to examine in detail not only their performance i upper-divi-
sion courses, but their reasons for selecting these courses. Elsewhere, we
have described the evidence available to suggest relatively imited career
aspirations on the part of participating under achieving students, it would be
a highly desirable adjunct to the counseling process it data could be

_gathered and made available indicating that stugents displaying gnvqn levels

of achievement in courses offered through the Personalized Learm g Cen-
ter can’expect to enjoy reasonable assurances of success in such areas as
engineernng, aursing, pre-med and pre-vet. In other words, we are not satis-
fied with simply being able to say that students exposed to the offerings of
the Personalized Learning Center will almost certainly receive a degree from
the institution, we would like to say that they wnll receive an earned degree in
the discipline or profession of their choice and, of course, this degree re -
tecents the same levels of academic and prafessional attamment asit doe\s
when awarded any other.

K

IV. EVIDENCE OF PROGRAM SUCCESS ) -

Because the Personalized Learning Center has been in operation less
than three years there is a paucity of primary data—the rate of success of the
special student,in earning his baccalaureate degree and entering profes-
sional schools or graduate programs However, after two full years of oper-
ation we have reduced the attrition rite of this special student from 43 per-
cent to 4 percent, This |s a spectacular holding power, the attrition rate for
the regularly admitted Umversnty of Florida studeits at the end of the second
year of enrollment is roughly 40 percent.

nother measure of ,Prec:snon Teaching etfectiveness is the grade- ‘

poirt-average of these students. Almost 80 percer.t of the group have a
gradel point average of C'(2.0) or better, s

Frerhaps the slngle best indirect measure of the effectiveness of this
technology s the survival and prosperity of the Personalized Learning*Cen- |
ter. Growing from an organization which was totally student operated serv-
ing lgss than 150 special students to a unit with a professional staff and a
projected enrollment for spring of almost 700 s strong evidence of its effec-
tivenéss. ’ ' I

The mission of the Personalized Learnmg Center is to provide an alter-
native to traditional instruction which will increase the efhc:eney and the

. eftectiveness of the student slearning. The.focus is on the acquisition of cag-

i
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nitive skills—those skills demanded by the cutricula at the University of
Florida For this reason, the Personalized Learning Center has not collected
non-cognitive measures of student development. It 1s,also difficult to com-
pare the program at the University of Florida with other programs in the Uni-
ted States as no other program collects frequency data on student perform-
ance. However, as has been mentioned, the data available do provide a
reliable guide to the levels of academic achievement and rates of improve-
ment which are typical of the University of Florida undergraduate notidenti-
* fied as under achieviag and in need of special services.

o . \
V. FUTURE ANALYSIS AND EVALUATION
Establishing ar: orderly system of evaluation and feedback with res-
pect to the students who have been served by the program will, of course,
enable the program to adjust its tactics and to increase the likelihood of sub-
sequent success on the part of those who go through it in the future. This
type of cybernetic instructional technology is central to the philosophy of
higher education sha‘(ed by the various administrators responsible for the 2
operaticn of the various intersecting segments of the program. To date,
. however, financial'limitations have inhibited a full scale assault on the prob-
tem of follow up evaluation, higher priority having necessarily been assigned
to the problems of creating and operating a full scale on Yine evaluation sys-
tern which was described earlier. It was felt that the power inherent in the .
measurement technology operating in_the Sersonalized Learning Center .
should be focused on the students immgefately being served by the Center
in an effort to insure that its activitie4 become maximally effective and
accountable As this system becomes rcutinely operational, however, we ex-
pect to turn our attention to the problem of foliow up evaluation with equi-
valent yigor and enthusiasm. . x
A recognized shortcoming of the present system o} evajuation results
from the fact that the individualized technology of instruction described in
the foregoing sections has only been operational for the past two years ancs
the computer based data collection and retrieval system has been 1n place
lass than a year and is still undergoing modification. It is obvious that ex-
"haustive follow up data on the program’s products must be collected and re-
lated to the extensive data available which is descriptive of their perfor- .
mance while they are students in the program. Aithough raw frequency data
clearly indicate that students participating in the program since 1972 have a_
* " greatly reduced likelihood of eventually withdrawing from the Umver§1ty, it
behooye§ us to examine in detail not only their performance in upper divi-
sion courses, but their reasong for selecting these courses. .
The program at the University of Florida is believed to be the first of its
‘type ir the country that offers s\pecia'lized instructional services utiizing a
common objective measurement base across all academic disciplines. This .
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a‘nnovat'lon from its description and evaluation for the entire educational pro-
‘cess is standard, it uses objective terms which are derived directly from the
measurement of the behavior of the students. The data base thus gener- -
ated, together with the record of the variety of educational tactics andtech-
niques that have been implemented, provides the unique and extensive
record which is maximally amenable to dissemination. It is the intention of
the present applicants, if successful, to devote both time and resqurces to
the conipilation and preparation of a variety of materials descril;ing the Flor-
ida program and its accomplishments. The potential collaboration of 'a num-
ber of key individuals has already been solicited and has been assured,
pending the availability of resources. .

A " EY -«
Y J
\ v
‘ ,
‘ ‘
‘

et

otrAh Gy R /
JUNIGH Sobb L, }/

Bt e ;

s

- -




