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bmposition: Defhnition,and‘éhiIOprhies: ) .:

If the aim of hlgher educat%on, and the communlty/Junlor college )

5 a“ specnal adjunct of it, is the '"general education' of the con-

N . N . . . -

stituency it serves, then composition ‘is a.vital and_inextricable ‘part

| ) .. * .. /__. . - e .~ "y

of the overall scheme of <it.- .As ‘Bob Knott has suggested (l975), a :
» . . * N

liberal education is one in which the emphasis-is'placed on the acqlisition
B . 4 ) \

. s /l l. - . .
of a.Broad variety of L%;errelated skﬁlts, by which an'lnd|v1dual mlght

- » Vi 0

. A\
Ayl léarn to better cope wath h:s envnronment\SS a whole, rather than an "

’ " | . 3 ]
educatlon cpnsnstlng of dlscrete competencnes--unduvndual bits of* know1edge
) ( A

and xsolated sk/lls It may no;;necessarlly be a defenSIbIe'posture to’

.

ol
insist that allostudents in a communuty/Junuor college~should (or should

Y &
not) take £nglish compos:tuon, but where it us required for a degreenar

certlflcatloﬁ where it gs requured as a part of a Ilberal or general

. edhcatlon cu r|cuqum or where it is taken as one part 3% ap Engllsh o

* = -

" elective in a brodder program, composition certalnly ought to be . .
e .

cthIdered s a vnta1 part of the entlre |nstruct|on%I spectrum. John Scally

¥

(1976& ha7,done some work suggestlng that the hu\§Q|t1es, unc}udlng Englush

shou\d be

Y
.valuing,'/ or translattng;humanlstlc values into the language of the

made an_ |ntegral part of the vocational currlculum by ”trans-

. career77riented'person.“lt.is, I suppose arguable (Rundle: 1973) that

a real!y effectuve humanities currlculum would be more sujted to older

) .
adulg; than freshmen of. the 18-20 group, by Virtue of their greater

expe%nence and years. 3 o
£ngl:sh compaSItuon is a subject of various defunutions, and

certalnly lends atself to a broad range of |nd|V|dual perceptions on
]




the parts of both faculty, admini%ﬁraf{?ﬁ; and stu&épts (Weingartén,‘

- Py I

D . . N . . . R
?7965:'%3). ;Furthermore, beyond the diffiéﬁlgy J%.its definability,

( T N c ‘
dif ferent researchers-vary in their opinions as to what sort of philo-

.~ sophical~stance ought-to be taken topard it, or how exactly it ought
lation to other parts of the IiSE?@}'éit%

cufticulum: Glen Matott ddentifies two teaching phildsophies in

’  to be perceived in,re

L]

composition: the funnel (students are recepticles of teacker's wisdom),

and the pump (students are the sources of their own créétive’expressions) <

¢ » ~

"TMantt,.l976).__Cowley and’Redman (1975) offer a good‘rat7onale for !

teaching compositionas a’part of a liberal arts/general\éducatioh,»evqn°
o Rk » . . . . N

- . - ¢

Qechnical-vocationa]7oifupationaj, curriculum, In facf]_theirseis as
‘ good a ‘general purpose ‘defense of English\ggwposition in the post-

. , . N ) N '
secondary.school$ as any |'ve read: AN ..

writing and thought are inextricably Inked. " This .

. philosophigal stance, then, dénies,lazy writers the,refuge .
of their recurrent refrain: 'l know what 1| meany § just canﬂg
put it into words.' If anfidqa can't be written ofit, )
it probably is too fuzzy to have much ‘meaning, and requires a *
closery look.//The writer who wishes' to achieve mastery of .-
expression feels strongly enough about his invention that -
h&*wishes \to put it down in order to communicate it-to.
others. He cares enough about his readers that he will

~take pains 'to avoid ambiguity and even to spell correctly
and to frame his sentences s6 that readers must do as little
work as po§si21é to get his message. Where .invention is
solitary, expression is sociad--it involves other people.
Public'writing must meet the sagndayds of social commuqfcation
before it can serve as a.channel communication for others,
Private writing, on the other hand, need not meet these '
requirements for social communicatiom;~but—thgn private ,

swriting should not be submitted for publicationl Private

writing sérves for therapy or release or fulfills other’
personal$S§§:i£h Private writing deserves some classroom’
time. ‘The er should feach the value and place of this
foundational activity; but “noviee wrjiters must eventually -

» move from sel ploration intovdbmmunicqtion with others.
(pp. 279~280)'_ ) O -

-~

f




.

-

., If-it is a safe assumption that students have thoughts they wnsh 6o

e in teachlng communlcatlon

~

|\
g ¢
express, and-assuming the format of a l|beﬁal-arts type currlculum of

some sort, then composnt:on desérves focused attentlon as a problem

Bleich's essay (1975). deals wnth the d|ff|~
N 4
culties of Judglng students ' essays on the ba5|s of their tacit justi-

‘fication as exercises meant to meet wr|t|ng assngnment5~ Audlence in

student themes, then, is clearly of importarce in treat“ng the whole

H

Ny

. subJect of Engllsh composlt;on

.

In the community/}unior college, who,

>

”

“is the |mpl|C|t auduence of an automotive mechanlcs student s theme on”

'Shake.,pef\ﬁre?

N

> For my:purpgses, Englfsh'compositdog\ as a freshman-sophomore

e
~.

.

AN

[y

~.
level, course, |nvolve§\teach|ng wrltsng and thlnklng as |nterlock|ng

d|SC|pl|nes of publlc communlcatlon,

-

!

To publish need not,necessarily'°

mean,to have-printed in mas's medja'publlcations, but it does have the --

. .Y 1
o s

.implication of writjng for an audience larger than merely the teacher

Bt

«

[y

}\ -
Therefore, Engllsh language composutxon is a wr|t|ng course,,essentlally,

4

utilizing the skills of crntacal readrng, thlnkung, and thoughful wrttlng

i ‘,

(see Altick, pp xn-xx:), and as a part of the total language and human|¢ues

.

-

urrnculum of the post secpndary Jun1or college, itisa course. es

'

. :
sentlally

"‘

,designed to teach students the arts and technlques of publlc communncatlon
'

As, Welngarten and Kroeggr ponnt out, Engllsh "is requlred for graduatlon\

by the maJorlty of the two-year colleges reporting:, &Ehe flrst'

responsnblllty of the! prospettive two-year college English instructor

-us to find out some of what IS happenung m:\that domain regardlng his

Ne S

dlsclpllne (Welngarten and Kroeger, p. 18).

e f

[, '
. -
Ly
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" The outline-of:this paper wil] be as follows: first, | will .
“t .. SR . oot | . .

. .= N o .o
distuss ‘the role of literature .in teachfhg'freshman composition,:
. . . N s L o

- . - N ¢

ole of grammar, linguistics, and sgmantiis, third, some

g

¢
sgcond, the r
‘of the most commoﬁ'methodologﬁés of teaching composition, and fourth,

<+

I will offer some geperal conclusions regarding compos.ition as a subject
oY . . ' »

in* the community/junior college. o o

-~
z
.
13

had




. .
fﬁieems to me a fairly large percentage for, composition.courses’ (not * ~ -

‘|ntellegtual or creatlvely ellivst and whuch are generally, though nott 'z?

7

, course,, and about 77% of the time' for second semester counsei:; This

- . ‘ . .
el [ *

The Role of Literature |n Teachlng Freshman Engltsh Composnt|0n W
s . ee .

A . -
. . ;

lmaginative literature, as-Weingarten. and KroegFr point out,_is s

¢

. used asT?}f“T of the total readnng»materua] in Freshman composntlon'

. »
.

about 62% of the tlme (187 schools responding) for flrst semester > ¢

’
\ (4

[

- <5

literatdre coursés), but remember ‘those percentages refilect. the proportion
’ . . .

- ¢ .

e . o . . 3\ . s e e .
of c-lasses using some imaglnatlve llterature in thelr courses. Up to
- M s

-

28% of second semester COUFSFS utflize’a lot of imaginati've literature .
" . B .. . PR B
’ ¢ ~ .
o

. . . \
_in theig_zourses. Taken the'other way ar0und, about 38% of first semester

3 - < ‘X,-

-

courses use . no llterature ever, or about 23% of second semester courses.

< °

PGetry, Flctlon, and Imaglnatlve essays seem to be heavnly relled on‘as
teachlng aids |n communlty/Junlor coﬂlege freshman composltlon (Weingaten
7 ~ ’ ~ -
and Kroeger, p. 33) S B
) o,

Jack Estes (l973) and MarJorle Smelstor (l976) both dlscusstthe

relevancy of popular culture in the composition classroom Smelstor defines
¥ s ‘o
popular culture as-ll 'all those elements of llfe wh|ch are not narrowly

-

necessarlly, disseminated through the mass media'.. (p h2). . Popular
culture--comlc books,, newspaper funnies, newspapers, popular novels

>

m sterles, fantasy, romances) ma azlnes--would seem espeC|all K
y I’ ’ y -

Py
P

appropriat. to me in teachung compos;tlop lp the relatlvely non- elﬁflst A

[y 1

atmoSphere of the commun|ty/Jun|or cotlegé It is qunckly assnmulated :

eésuly understood and for most of the studentsL could often well serve .

. N -
W

as a writing model for themes, journals .and so . on. ThlS is not to imply ®




. Coa R o . :_ ) .
" a lower ovcrall quality of teaching (or learning) in the community -
. . .

Jjunior coLIege, bus.c1early many students could.Bénefit from the use of .

‘ - . - N M -

Y /’ N
these’ materlals as subJéct matter in learnlng composltlon. ~Unrversnty -
v" »

Engllsh professors sneer at newspaper wr:twng and Reader s Dlgest«type
] -~

reportage “but it would fit rlght |n to a beginning composntlon

[ [y *
.classroom. ~ . N ) ! ‘
- . . -, )

. . ' " ) ) )
H. Eric Branscomb uses a version of George Orwell's famous essay '

3
- v -
M '

“Maﬂ#akECh” whjch he re-wrote to sound like a freshman's typical first-
. . "o o : $ N
person narrative, and. by so doing,,points up some bf the common weaknesses_

they displdy M{ their writing. Ronald L. and Barbara B..Cramer have, some

. ,
interesting views on 'Wkiting by Imitating Language Models" (I975). Their’
T . ' - '

. expériment& weére with young students, but | can sed the use of writﬁng models

in college composition as well. ) once constructed a lesson-plan calling

-~y
LN ’ .

,

for a‘careful re-writing, in the stu/ents own words, of two passageg

* .

from two of Shakespeare's tragedles (Magﬁeth-and Othello) S0, as to retain
. Al

-

the'lmagery and essential meaning of the original (both of whleh were

\

exhaustively discussed beforehand), but rengptedgthe students' own\'

. e . . — C i
thought and modes of expression. . R o to
S ) .

It seems to be that literature is the best: of. all available resoUrces'

N

for téachihg composition. In view of tHe apparent decILne of wrlttng
\ ’,
ablllty aniong students, the best example& which are avanlable mlght serve "
! 4

“as ready resources for |nsp|§ft|on and modeling. Perhaps students would

have more of a negdTive reaction to Wﬁl tlng models (and remember, there .

LN

are hundreds of ways 9mag|nat|ge ]lt@;ature can-be used as a-resource

. « \
in a writing class) ‘than a pogﬁtive neaction--""|'1] n;;Er write like that,

. h
- . M

so | might as well hang it up right.here!'--but used properly and




R

Ay

*

“'conscientiously by the teabhgr, not tdibfpwbea&*thé Etudents,-but to

’ ) . " .
inspire _and he]p~them&‘litepature's uses can be myriad as well as

. ,.!
- : L A R e L
beneficial. ’Jdﬁﬁ/ET/;;;qu, who discusses writing's decline in Amer:can,'

.

« schools (1976), has ah interesting thought in this regard:® ,
P N . : )

L »

. .

* In pondering 'thé‘ualue of writing, whether to the college-
bound. or the early school leaver, regardless: of fancies as
to its "practical' value or the current extent of its use
for hite, we should always be mindful of the truth long ,
recognized. by stholars of language "and thought, that writing .
i's the greatest tool “of thinking ever invented by. man; that
it, functions as- an extension of the self ‘allowing the wiiter

" to create a reality of thought, no less reéal for being * .
thought, .that is unique to verbal language and dependent for
its ideational plenitude upon presentation in ‘the written
medium. To have achieved a 'degree of mastery over the
written language, to have, known its production as a durable.
detached artifact of one'sown mind, land to have felt the
pleasures: of crafting,,focusing, anJ.quaIifying that N
artifact, is as valuable’a Iearningrexperience;as a human

. being can have, eveh if-one never again puts pen tofbaper"

* or earns & dime theteby (p. 7). | : .

“e

Sin€e~that‘is a statement' as apropos of the professional writer's

own attitude as | can ‘imagine, it'cgrtainly'sqems students -~could
hardly help but benefit.frdm literature's infiuence. | iﬁtqu to

-use it, and use it widely, in my own classes.

Richard Altick's book,$Preface:£9_Critical Reading (1969)

is written a$ much for teaching writing as it ¥s teaching feading.

1t'is perhaps one of the best qutbook-type publications 1 have ever .
2 A ) o

" had the opportunity- of review}ng, and Qis chapters are full of

examples and illustrations derived,from I'iterature. Anopher'book
[

’ .

(not included in the bibliography, since it's just.a littie bit highbrow) -
e . [P . ,

-

vhich might be used along these same'lines_ﬁpr horor.s classes (note

Weingatten's comments about fhe‘variabilbty of school groubing in
9 .

" freshman composition, pﬁx 19-28), ‘is Brooks and Warren's Undérstanding'

. Poetrx’(1960).
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. -~ R - . , ) ' B
. v ‘ _“Teaching Grammai as a Part of Fneshman Composrt:on f‘, .- ot ,
. Grammar (the study of Ianguage structure) “is notffrequently used *, :
' in® freshman cowposntnon‘classes.. Weingarten and Kroeger (p 29).report
\ oo
that it. |s psed, about 59% of the time as a part of the total composatlon T I
’ .. cﬁ??:culum. Tnlnk of tne converse: 41% of community/junﬁor col'ege T, -
. teachers use no grammar~whatsoéyer in. teachlng'freshman composntlon' -' - ::\
/.g’ I hlnk that this is-a surprnsing f|nd in llght of the recent wave of : '?5 S\\
) . feel¥ng regarding “gettlng back, to the basncs " Bur a;fthey also.p0|nt . ‘
out, many communlty/Junlor college teach;rs ﬁeel their courses run ] ’
v L ’ roughly parallel to un«veisnty level courses, and there is a marked ° ) ’ :, a
‘ tendency fgr unlver5|ty composntlon courses not to of fer any grammar . ) :
‘ ,nstructlon at all. There is nSlnmplxcnt.value Judgment in ;y comments., e Co
. C - ’i much prefer a,c'oncentrati:)n‘on I-iterfglre as an adjunct of compos|i tion . |
- instruction: ] beljeve'the éest wa??fc learn to write'is to read e f
“ - ’_ ’ and to write. But grammar, §é'a description of the:formal'status of ’ .
N - our Janguage, and a discipline convergent wnth;the ?tudy of language \ -t
usage as a communlcatlve medium, ought to be/glven some credut for o :
, ’ helplng studcnts to know the rujes of‘talklng back and’ fortv |ntelllg|bly ‘
with their fellow men. Note: tradutlonal (structural) grammar is most .
~ ‘ Frequently taught when grammqr is useﬂ transformatiOna1 grammar (how ' S
¢ sentencea can be transformed xnto schemata of chts and 60ids§-less .
.often, and'iuqh thrngs as‘tagnkmics: almost- never. - ° K ]
, : éister Aary Clarﬂgs defense o?‘grammar as a gart of a targer’ ’ .
language, literature, conpos1t|on EngllshoCurriculum, takesvinto . ° i
. account tne necess;ty of teachlng students (rn her.case, the younger ones)
. e ‘ . . - : - _" o ) .
. . . ‘ &

&

L

‘,4 . ’ . - ,‘




- . -~
.

o, . Man appreciatidn and curiositv about language and its many facets' TN~

.
" . !’

Ap. 1074). w:lliam Strong uses a_sort of generatnve or transformational

¢ . ’

o type approach h&th sentence combunrng Whtle not strlctly Jieaching
_ ’grammar " nor‘realiy teachlng tﬁansFormatlons, hirs approach is sort
'{ 0A; of grammatlcal in that sentence fomhuntng requires studenta to‘sea
ol /f words as relatlve§parts thCh ftt together in certain - Ioglcal ways'
aocordlng to rules of usage and\commdn sense (Strong, 1976) : .

>
«
.

. Semantics (thevstudy of maanlng in words and language) and

-~

. " linguistics, not boasting very mahy proponents or experts among .
N . . . . 3 * .

1

English language composition teachers, is infreqﬁently used . -
e

. ’
» . ¢ .

- R (Weingarten and Kroeger) in the classroom. | might add that )inguistics’
' (8
s ' N * '. * . \.
(as a study of Ianguage histeries, relationships, branches, and so

, . LT

N\ forth) and semantics both can be lnterestlng stdelughts durwng lectures

i

- and dlscu§5|ons in comp05|t|on classes. The histories and dercvatéons
of words, the English fanguage compared in jts peculiarities to, the,

N A

, . . Opposite or counterpart number in a_foreign Ianguage, the unique

“ . * . N e ] - . . . . ,

struotures and etymologies of wordsiand phrases in Engliéh, whilg

|nterest|ng only to the scholar a; fu]l t|me purs:jts, can add smmeasur-
[} - ‘ an -

o . -

., ably to the interest in one's.own language-for the students in.a e

’

composition class, if used sparingly and. with judgment. -, .

(
L.
fad
-
‘*
”
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.
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". ,’Some Methodologies for Teachiné English Composition: * BN ' T Lo

. * - e * . . . Y} . - . |’
-l I‘/ . ) h » : ’
. . As Wei garten and Kroeger note, ”The most frequently used method :

%

.is & comb:natlon ~¢ Jecture and dlscusslon 88 2% in the flrst semester

and 87. l% in the second“ (p. 38) Qunte evndently; thls'method

.

prepondkrant}y the szt preferred one for teachung composntlon 0ther ' [ 4

" methods are pure\dlscuSSlon laudnovnsual, pure Iecture, programmed

v - . .
Y

. - learning, team teach:hg,_and televnsron.' One school whnch‘they note . : i i;
- under‘the:team teachind'method combfned social studies'with COmposition * C .
a - . .
. ‘ . and humanfties. | mlght note thar Moor pahk communnty co!iege (goorpark s -
- Ventura County, Callfcrnua) used precnsely this method durlng the ’ oo ’ '

i969 1970 school year when I was there . Yet oyt of.all these methods,

there is much d|ver5|ty R ‘ e

. L4 N
) - [

b . | mentioned earﬁie; the Variety of philosophical approacges to - ’ '

teaching freshman composit30n. Concurrent with these philosophies are
. ) i . . < ‘
H a numoder of quite different methods, most falling under the heading of - :

- Y '

comb i ned Iecture and discussion, but/a)l qulte unlque in their treatment

.
. . ,/ - ['H

¢ _ of "the common subject. Kenneth J. Kantor (1975) researches h:storucal

.. - - o

precedents for creative expression in the school curriculum. Creatnvnty*. v

. - . \
»

in Engljshj partlcularly in compositiqng is,an ongoing concern for most .

.

] o . . B ) ) .. .“.’ J
- . E¢achers- How can students be made more ''creative'” or self-expresane, <

. Al

- v and ‘at the same timg¢~ more accurate”nd effect|Ve? How can a composntlon - ..t
’ - . . . - N

teacher mold free thinkers, and accurate, d|scr|m|nat|ng thlnkers at

° -

L "~ the same time? Michael D. Flatt (1975) uses the journal writin techn4que yarE

a\ . éwhlch Cowley.and Redman alluded to (p. 2). Platt asks his students'to ’

N ‘e [N
. » .
. - . .
. .
" ~
.
.




‘ , S _ R
- - . o _ o \&-, .
keep regular records of their thoughts and ideas, which he looks aty - ./ w3
. . LA . . . R
w- * 1 y . .
) ‘ period\cally,;and helps the students' evaluate as far as wrftigg mechanics
. g

»
L3

are concerned. Of coursé, o grade is ascribed to the work, which is . \T‘“’

. " solely kor rne beneflt of "the students' owr peF%onaI development.,

, ) . )
* A ~
.

Barbara F Mértes (]972) uses a technlque called "reader s ttheater,"

n WhICh students acquire a sense of comfort and accllmatlzatlon wi'th o

- &

. . llterature ex staging special reading§ of it. | can see the appli-

gabi-lity of this idea to composition. Janice Lower’Agee mentions the too=

,vital importance of mutual cooperation and ‘trust between teacher ard
RN ’ i Pl

. X - ¢ S ;

L students in the classroom (1975). - A

A

. 2 . LT‘:".
o . " John V. Knapp (1976) ‘uses a “"Contract/Conference' method in his

- 14 ’

freshman composition course. His idea is to assngn‘four essays, one
- v B . o

. " of which nust be completfd up to a certainmstandard for a "D grade, . N

‘two (the second to a higher. standard)_for a """ grade, three (the
N . -~ L

<

thlrd up’ to yét a hlgher s‘lndard)'for a "'8v, four.(the-fburth y

x
2 . 3 o 4 £ - . -\

essay being a ‘genuinely good piece of student writing) for an "A."

7 lIn addition, he holds no classroom meetings at all, but uses all 6ﬁ;>\\
his teaching time (what would otherwise be cldssroom time, paper grading .

S . s

time, agd_fonfereqce time) fin conferences with his students, readiag ’
ctheir papers with them, and mak;ng on-the-spot comments. ﬁ*f he meeta .-

each student once a week, for an average of 15-20 minutes, he Zuétfl o "r .
., might make the suggested~75 student maximum preferred by the N.C.T. E. -

(Weidbarten and Krdeger, p. 8), for composition coutses. ‘Leger Brosnahan

. (1976) uses a somewhat similar method, but holds class meetings and 7
V] ’ '
uses a sofewhat similar.method, but holds class meetings and uses
./ V.

. overhead projectors and transparencieg\to project students' themes or ‘

<
\

* - . 4




N . ’ -12-

)

‘ ~
parts theteof onto a screen, where the class can see them and benefit' it

from his.commenns. Sara Saﬁders and John Littlefield (1975) dlscuss a

- method for allownng students time to ponder and researph thelr _test A

" .-

essay questlons, and report that in so donng, ;tudenps essey test

. Y ‘ .
— grades improved markedly over: the course of a semester. In othef 4ords,
. s e

- ~ "

*  studénts. did not come.into a.new essay topic cold, but were allowed
N ¢ . . -

more time than one class pefiod™to think™it over, research’it, and b

-

0 ~ *° formulate their thoughts.

-~ v

?ernard J. Luekin (1975) reporfs.on a,class called “Contemporary .
'.: ' Califorhia Issues;' .a huge,qnulti-disciplineo ;tbdy wh'ich Jnc]udes '
‘ ) composition and writing fhglicitlx in }Es-cuhrioulum. ‘lt is a broad- |
\ g ~
»  based course with about 70 faculty members partncnpatlng from a number
t
Jof community coqleges, designed to help student’ ‘get a.hOIIStIETA\\\‘

. . '.

. \\’ ¢ ‘ 1
™ |ntegrated outlook on socnety and |¢s problems ‘Since writing must - !
"o ‘o v\ N 'v :

N be about something, and writing papers could éasily‘be a'part of the

requirements for passing such a‘course, can see the appllcablllty of . >
-~ \‘ e &
such a course as this to a composntlon class, so long as English teachers

. I

weré included” in the staff membershlp, to help grade papers along with R .

e the‘specnallsts participating in their specnflc areas of "contemporahy .
,.T- 1|ssues“ or prohlems. In other words, when a studert hands iq,an-ecBIogy -

¥ “ papér, why not have an English teacher grade {ﬁ“along with a chemist or

' . a b;?Ibglst, and give the fellow credit for |mproV|ng h|s Englns%xvhxle

w
[y

he s Hmprovnng his knowledge of ecology? ’ e#

. ; v : s

] R
, Obviously, freshman composntnon can be more than just a lecture

" class with student theme writing going on under the auspices of the
) v; - .L,

» .t . . A

—
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. . .
’

} .
i _/),_. :

professor's superior knowledge. Amr excn;(ng Iecture, or an excntlng

Ps . s .

Iecturer, can-be fun, but both are p/éﬁ;bly rarer than they ought to - e

. .

‘\ R
be-in our educatlonal system, sq/farothe teacher who needs other things-

to help him out, there afe a number of available methods and techmologies,
. -~
\ . : .
&ot all of which require expénSive media equipment or hayd‘té-find'
) oo k X

bureaUcratic‘sponsorhsip A teacher cdn be innovative, |nterest|ng, .

and effectlve teachlng freshman al | by hlmself with just a little . .o

~ - . ‘s

7? hard work, dedicat on, and professnonal expertlse.

»
. s )
- i ¢ . .

. ~




b~

o~ of - theme writiné. So are there too when treatung the subJect of - how '

Conclusions:, T . . -

N
]

\ Lt - ~

.

As David Slff nas mentloned (1975), there are unconscious factors -

.
‘.

" in students' thifking to be teken into account when treating the subject

~
'Engllsh teacher's pérceive their own profession. What unc0nscuous

. L

. _/ patterns. go into daking up.the structufe and subject of an ess%y? Whatq

a unéonscious‘preferences oo into making up a teachet's syllabus, his

. course program, his expectations of students and of himself? Can -‘?\
:"“Educatlonal lnnovatxon and Teachlng the Baswcs“ coexist (lemons, ‘ ) Q\’ﬂ

1976)? Once confronted wuth the student s paper, wnll it be easier

-to ask: what went through his mind, conscuously end unconsciously, g

when.he made fthis up?-or: what went through my mind .when | made up

' . .
. this courserprogram as | ﬁidT—ef—g4aded—this_paper as | did?

v The attempt hene_is not to be melddramatic, but to bring out .-

for considerhtion some of the pletiora Of'facets and “facts surroundihg ’

i ' -

the subJect of teaching freshman composntlon. Most schgo\s requnre it

(or a close substltute) for graduatlon . Most students take it.. Those

are related questions. . But what of the class itself? FOught'we, or can »

-~

we, teach’ literature and humanistic values along with compositioh?' Isn't .

that what the discipline is for?- Should we teach grammar .to freshmen,

or save: it for the‘uppercless specialists in language? . What method -
should the teacher dse? How many students..is optimum (see\S(jttenden,
1975)7 Here are‘soﬁe (admittedly a very'fen) of the many, many vieus,

suggestions, and possiEilities on-teaching freshman compositioﬂgfn the

community/junior college.
- . ] . l‘ . * “
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