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s
" i v ! .

It is the purpose of this section to provide the reader- with
‘a brief and practical interpretation of major fmndlngs and impli-
cations resultlng fram thls study.

RATIQPL&FOR THE S’I‘UDY\_ N
N ;

. Postsecondary comprehensive community colleges across the

nation are -currently enrolling a great many students who are
b classified ‘as having 'learning difficulties”.. These so- ~-called
. differences take many forms and are caused by a myriad of factors.
) -Another large segment -of students do not exhibit basic .skill
deficiencies but do manifest problems related to self-concept,
vocational maturlty, career-development and work values. It is
.7 obvious that these students ‘tend to migrate to institutions with

.". Topen door™ admissions policies and also to socially oriented

/" instructional programs in the various colleges. Occupationally,
oriented students -face a suttle obstacle to success; that is,
institutional exit: requlrements are typically developed by T
educators while entry requirements for work are set by business
and industry.” This fact points out the need for grter articu-
lation betweén education .and 1ndustryx However an operational
problem arises from an absence, of competency based job criteria
related to ediucational programs and developed through task analyses.
For fhese re this study was designed to address the problems,
processes siistegigz\and components essential to the deu\}opment

of college-wide competency-based curricula.

- - S |
. FINDINGS
——_— . .
In terms of competency-based education at the Community .
" College leyvel, more programmatic research is needed to determine
" the relatlonshlps among ‘variables influencing student achievement.
Efforts gmust be directed toward codifying student behavior in
relatiofiship to behavierally stated objectives 'with valid criferia
. derived frogmn an apalysis of "real" requirements in the .work world.
Attention must be directed to affective behavior as a means of
. providing students with "transferable saleable skills" and positive
-work values. Other characteristics such as Self-concept amd -’
vocational maturlty must be developed in students'through involve-
ment w1th successful educational and work. related experlences.

I3
- ~.

Evldence suggested that an 1nd1V1du lized competency based

. dents entering a specific course of st dy w1ll be .able to satis- 4’
rily complete course requirements by meeting the criteria

"




IMPLICATIONS ‘ - '

. . o N s

. 4 . N
1.* Results of this study indicated that additional ex-“c\\é
ploratory career opportunities need to be available for student .
Occupational interest data further confirmed the fé that Human
f Services students possessed wide oareer 1nteresf3~ o )

2. Career 1nterests and work attitudes of students should
be assessed on an individual basis in order to structyre 1nd1v1d- >~
ualized 1nstruct10na1 programs. . -

N u

3. A new relatlonshlp between student services and ;n—-
structlonal services must be considered in order to operatlonallzg\\\'
& ‘competency-based instructional program. Evidence suggested that
a (CBE) program requlred inférmation not generally avallable to
instructional personne] :

-
'

Y. It is'evident that additional emphasis must be focused
on the development of curriculum content in the affective domain
in order“tovprovide students with a more realistic view of the
world of work with respect to themselves. R

14

v

- 54 New approaches to inservice programs for faculty members
who aF% developing CBE is needed. Evidence suggested that in-
service programs were most effective when the administrative
structure was designed tq suppoxrt the mission perceived as "most
important" by faculty members who were involved with the program.

~ .

- A

6. The systems approach to competency -based currlculum
development systema'tically focused staff efforts and reducéd N
"slippages” “traditionally found in developmental eurrlculum efforts.

7. Evidence indicated that pre plannld\\and managément were
key/factors in the deve]opment of CBE. > N

N s
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Delaware Technlcal and Comnunlty College is a mult1 campus,
two year Associate-degree. granting iqstltutﬂon of Higher education
wthh provides academic," technical -and corfinuing education . .
opportun1t1e8 for youth and adults in the’ Staté of Delaware.

LA N
K *

‘. As with any multi- campus collece, 1t 15 obvlous from an 1n$r
structional point of view that rapid growth is accompahied by,mpny
robléems. - One problem area is the obvigus absence of competquy-

a currlculum materials suitable for new and exparding ocgupa-
al-clisters, Qther condomitant er1t1Qa1 problems arise from
the.abse of a developmental research model that:defines the
-interactive nature of instruetional delivery systems: Several of
theSe problems etldentlfled and stated.in questlon form:

i
Py

b

) What is the nteractive nature of Student
variables aeiretated to career choice aqd
achievement? N ’ .

) .
- N

To what extent may elements of the affective

domain be identified, taxonomized and. expressed

il competency-based terms related to the caiEEb\\\\\\

needs of commnity college students?

What is the 1nterrelat10nsh1p of 1nst1tut10nal
varlables teacher, counselor student, facilities,
etc,, in t8rm§ of systematlcally assessing and
.reviewing the Educational Mission of Delaware
Technical and. Commun1t§ College?

' ough there is no apparent/answer to thesevquestlons, it
Yy posslb e that research focused bn affective eléments of com-
petency-based education could conceivably prov1de a theoretical
framework to view varlous cngggév ’of the -system. '
. ) \\ A . ’ ‘ )
2 ‘ 'Statement of tﬁé\Eroblem , R
T~ N * ~
. The College consastently expressea\the philosophy of per-
‘formance-oriented instruction with heavy e ha51s on, cognitive ‘and
psychomotor skills. Howevep, it 1s clear to that our econ\
is becoming service oriented and requlres -an increasing mumber® of
' associate degree graduates posséssing a'myriad of affective skills.
~These, skills complement various .other related cdgnltlve and psycho-
motqr components prev1ously identified in beglnnlng stages of the
T progeet through task and job analyses. © N

| . T .‘\\\\ N 4 .

™

Y




.:‘ To & large oxtent‘ comple igkbrfaces vere difficult /to

S . define and analyze esp&01ally n termE\gf theoretical and opera- Y
R\Q:::\\ tional systems. Unfortupately} .from an \Qgtructlonal standpo #1t
: ’q‘ many elements indigenous to the affective pmain have not received
\\\\\ -the degree of attention afforded to cognitive and psychomotor
. components, Therefore, it wag the mission of" this project to
develo research model and an accompanying instructional delivery
Sy%gih\fy? istent with ‘the objjectives of* Delaware Technical and
Co i \C llege. - :

.

- ~ RN

problems, ocesses, componepts and operational strategies essential .

- for college-wNde deve]opment of competency- based currlcula.
o~ bpeplflcally t pDOJec¥\b d two goals: . |
: 1. ;ﬁé\Qgiign qf af research model defining the R
t interdetive mature oRJinstructional systems, .
and ' . .
o
- < . +_ 2« The developmen of a system ch to
' competency-based currigulum de Cor-a :
\\\ selected’occu-atlonalgg;éa in the personal

’ services caregr cluster? .

Several concomitant Jobjettives were also identified Ffor the:
project: :
L. To identify jone career program-and involve
. - . faculty from various supporting disciplihes in
) the process/ of developing a competency- based

curriculum /model; \ ) | T
'\ v . - ‘ )
"2. To formulgte task analyses for various components ‘
of the oc¢upation; . . ) .
. " 3. To analy7e individual student needs, formulate *

approprifite prescriptions and apply educational
strategvips for instiuction based'on\iédividual,
~ Studont ﬁeeds: | A

: L To aoo rately identify, define 1nd analyze the

. ' . interagdtive nature of each componont in the model;

N ¢ . 5. To tedt the effectiveness of competéncy—based.wy,
~curripulum strategies in an urban setting. . . ’

Review of Literature f . S

]

A review of literature related to the re%earch was conducted
for the purpose/ of isolating specific information pertinentto =
procedural and joperational strategies used in, the study. '

: o g : - . i
Q ) 2
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o Studies Related To Competency-Based Fducation ,
. Ca T - = .

" Unfortunately, competency-based education has not been
in existence long enough to have an organized body of knowledge §
from which researchers may draw.. “Houover it is safe to'say
that most authors. argue that more basic 501ent1f1c research is ) '
needed before the full promise 'of competency- based instruction ‘
can .be realized, :
. Competenéy based educdfion has been bpoadly defined by
©* 'Elam (1971) as: '

L "Competcnc1es" mean knowledge, qgllls «
) -~ and behaviors that the teache :
P student) must have,
R ) . . . 3 .
2. Competenaies .are based on per{ormances T
teachers actually roqulre in the class-
room,

3 - S

3. <Criteria Fnr\ﬂgtormlnlnﬂ competencies are

cexplicit and publie. (S ; . -
.
LW Performanﬂo is the majer source of ev1dxnce
« R of « comnetonoy '
h - .e - L “
g S. Rate or procress through the program if° : .

determined by demonstrated competengy 4n0t
tlmo semester hours or some other standard) .

‘ = N g 12 :
. - Obviously, the nrux of competency-based education is the issue |
" of competency . "(ﬂilfl“dtlon Silverman {¥37€) has developed a

taxonomic process thdt systematically dlfferenlates .orders, relates
and names groups within a subjcet field. The follow1ng six steps
.are included ipf?ho'procoss: .

' - o " I . o
1. Collecting samples of phenomena.
2. Describing essential features or elements.,
: 3. Comparing ﬁhqnomena for similarities and . ’
differences.
. TS Developlng a set of principles governing the * ) .
) e choice and refﬁtlve importance of elements S
4 R Grouplng phenomena on the basis of essqntlal
- oo eléments into- more and more exclusive
. categories and naming the catégories. N
. ? .
6. Developing tasks and behaV1ors as a means of
recognizing and 1dent1fy1ng phenomena. ~

RIC . -

Aruitoxt provided by Eic:
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McClelland (1963) has further operationally define
cedures for developing technical training:

Step 1: Determine the performance required. The
assumed purpose ¢t trainiig i6 to develop job-
relevant human perfaormance capabilities. There- AN

’ ‘ fore, the iririal add mogy critical step in the

dQVGIUDM*‘* of any to@ al training nrowram is

to specify avd describe what a perscen must know

and be able to-do in the jnb s1tuat10P5,Tor which

he is being trained.

’ StogﬁZ: Derive traininc objectives from performance
réguirements. Once performznoe requirements
~ have heen de¢termined the, next step is to derive . : .
corresponding behaviorally stated training objectiveg
which specify the tasks the trainee must master and t
to what level,of proficiency. Properly established
training objectives serve as a standard against
which training éffectiveness can be evaluated, as
. \ well as serving.to communicate the intent of the ‘
- instructionbl program.

\

' . A clear specification ¢f an nbjectlve is con-
. sidered to be a behavioral statement that describes .
=3t the following elements: . .
. . »
* (a) The particular job-relevant performance
? +or behavior the student is expected to be able .
to display after training, described in terms L
of student actions. ' ’ N

. (b) Tﬁe relevant conditiens ynder which such

performagee is to be observed.
|

{(¢) The standard of performance accuracy or N

W speed to be attained by each student.

" ———

Three levels of behavioral obJectlves for training .
. courseq are” dlqtlngulshed F'irst is the general goal - AN
or Qggpoqe of a course or unit of instruction. Next
is the terminal objective, which deseribes a meaning-, -
* ful unit of work activity. At the third and lowest
level are enabling objectives, which describe know-
lLedges, skills, and attitudinal behaviors that must
be acquired to accomplish the terminal objective.

‘Step 3: Base training content on training objectives.
. The content of training (that which is taught) is
based on the objectives, distinguishing between that
content which is essential and that which is useful ,
but not essential for school learning. Where abstract

9 oo o
‘ B ’ I3
| 12 .
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or conceptual‘knowlédge !@ems required, an

earnest attempt to, relate and restate such
. . knowledge in specific items of information
- ““'required for and used in joh performance has

" been Helpful. THe concern here is that a

. school; must know' what,to teach before it can
ce . ?ealistically determine how to teach.

_-Step Y4: felgct appropriate .training methods," Thus, .

. ¢ " Step #'of the:procedure is to select the in-
) ' structional methods best suited far, creating -« - ) -
’ the appropriate learnjng‘éxperiences. Intensive, | ‘
.researgh e¥forts have been and dontinue to be J
directed toward finding effective ways. to organize
PR .. and sequence- training content amd’ to select -
" . " appropriaté‘training and teaching methodg for “
- - the creation of effective learning experiences,

From this research, several general :concepts are ) , ‘
emerging as well. as éppqific procedural tecﬁgiques. . -,
p ; C . - s ; - .
> The remaining three stepg need.to bes briefly stated, as they
A are less relevant tp- the technigues'to be.discussed in the re-
« «# mdinder® of this chapter. Step™ is to administep training so as .
to minimize intepference with.learning and maximize learning ’
principles, In-Step»6 tHe school- trained product is monitored.

« L

. .The general- objective of* t is/quality control”program is to . .

4 T [S

-

-

2.

*,. ~maximize the relatedhess training activities to performance’ o .
regairements.’ Tastly, in oWy '7 the treinipg is modified as. e
Y required through-feedback.. ~ =~ * -, « T e . ’

P . - ‘ . . ’ et
. d ﬁlthqugh;ﬁhe«schemgfcited"above.offers nlgar_df;ectiont,
-several phildsophical "and Qp@ratiﬁng} problems arise where systems .
e . approaches to curriculum degelopment are cansidered for.public
-/ postsecontlary technigal® institutions gnd community colleges. The
character of rhe populatign and the learning, styles of sfudents .
. , must be a primary eonsideration. From & philosophical, point of - .
- view, Smith and Moss (1970) ‘iflentified many of the  barriérs com-
. monly assogiated with new approgches to Vocational éurricylum- - . -
_develgpment: - LT : Lo ' .
A ‘J\ ‘ ) Y “ L ) . .t ,' , . .f
‘ For public schdol vocational educators, however,  * _—
social-values and practicd®l considerations make .
: role definition much more difficult. .Vacatipnal ) .
' educators have little control over the labor,
e ’ a0 supply, and almost none over occupational demand. ™ -
L, Thgir programs are not the sdle'suppliers ofi%he N .
‘ v nation's trained labor. Vocational educators . . .o
. . -cannot be conterned only with satisfying manpowér -
T . requirements, but must try to optimize the entire = - '(
. _ social.system through maximizing the potential of - ‘ > '
gvery Spudenti Consequently, the public.schopl
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votational.educators must consider many factors,
in addition to the needs of available specific
"jobs" when defining the work roles for which
training is ,to be proylded For example, in  °
order to help assure individual job satisfaction,
as well as satisfactory’job performance, job
_~ engineering --,the restructuring of work roles --
may be requlred to adapt jobs to available human
abilities-and psychological needs (e.g. creating
paramedical occupations). Consider also the-
‘ “effects of imposed, unrealistic labor market .
2 barriers, such.as discriminatory practices, in-, -
efficient placement systems, and control by ' '
unions or management over entry points to certain ’
' careé¢r fields. To what extent should these
barriers to the use of 'skills affect the scope
. , and nature of the work roles for which training * .-

’ Is to 'be provided? ¢ Further, concern for the :
career, development of' the individual also forces
public school vocational educators to focus .
attention on the long-term usefulness<of work: -
skills. Studies of the predicted impact of - , ° .
tebhnoloclcal change, the identification of .
éccupational "clusters,”™ and the spe01flcat10n - '
ef career ladders are all indicative of a. desire

~to erhance the efficiency of training by defining
a work role for training purposes that is dlfferent
" from the entry level job_currently available in . .
- ~the labor market. o ) : '
Finally® many vocational educators in the public 5schools. '
would specify the roles for which training is to be provided to |
* + include aspects of the pon-work as well,as the work roles. Con- . . ,
‘cern for citizenship and culture-carrying activities and the
" self-fulfillment of the 'individual would dictate this broader
>, . perspectlve of” vocatldnal educatlon s respon51b111ty

.t
3 e .

-

v A N , ! ’ i L.
Summary ) . . ' \ . .
I3 - - ’ X ‘A N s -

o 2 g R .
Broader aspects of concerns cited above have implicatioris for

,/ poqfseLnHQary career education, esp601ally those~.affective Hiementsf_ -
T of curricula which have not traditionally been addressed in terms’ L
: . of competency-based ,apalysis and design. Two basic problems Seem -
. apparent- Ct N ST ’ ’ \
- o “ Ay . .|' N -
<7 y 1. A heuristic mode] does not presently exist . K
: " v . that defines operational interfaces or the T,
" ¢ ihteradtive nature of variable components .
.. . - i in a multi-campus comprehensive community BN i
N , college. Tt is.extremely important that . >~ .
; | 14 . -
\) ' 6 . - L d




PAraiitex: providea by eric I

From a .practical point wof view, the focus of this research
addressed the basic problems cited above- ‘however, for, clarlty,
a pestatement of purpose 1s prov1ded

Spec1facally, the purposes off this study were to: %

5

. 1.

s

r B -~

lare/developed what reshaping of othlier &

“'2"

these relatlonshlps be identsfied and | ? . T
déflled in order to appropwlately “focus " ) )
competency-based system development efferts. .

As curricula goals, objectives and strategies -, R . .

indtitutional variables =will be required .to

accomodate curricula changes within. thee '
system? ’ ; ¥

There is a puacity of -information pertalnlng ot
td competency ~-based curricula for occupations )
requiring a high degree of affective skill,
e.g., Human Serv1ce Technology.

! 4 ' i «

i
v, S

v

i

Develop a research model defining the inter-
active nature of instruction Systems; and . .

. - ‘

Develop a systems approach .to competency- ‘
based currlcula. ) . ’

» - - v ' e el
oy N . . [ 3 e > . .- .
: R J . »
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v Anbxher Daslo nrdcodurai pﬁbblem in the devélopment of

ACUmdetenry -based- efucation was. identified as’ the lack of ar

_sulLable learnimng systqm Fortunately, Davis (1973) deseribed
.a processes involvew dn developing a learnlnd system, TFigure 2
is slmllar to Flwure 1.But additionally provides an. orderly
.sequente. o§ activities sugmarizeg by major headings 1dent1f1ed

o

-WJ,‘t‘h .the teac;her manager concept’:’ ’ . P '.
RS T ' -
: : l._'P]annlnr - A@tlyltles 1,2,3,u4, 6 1u and 15% E
v e . Théselare “identified w1th deflnlnw the true o - .
.+ - natipe of probems, that a learnlnﬁ system” | e g
S " must resolve . . . o 2 ‘
.+ = " 2. Organizing - Actlvltles 7 and 1T are con- oo .
- . nerned with the methodology .of Mearning and ‘ ©
‘. . the omployment of teaching. respurees in accord- . b
S amce with prev1ous plann%n — R S

< e
3. Leadimr - Actlvxtles ].and 9 have to do with .
) ‘ ‘the way it wﬁ1ch the teacher 1n%erd%tsﬁy1th the . . o
s T Latptal sv<tem » i .
R Cpn OlLln” - Act1v1tles JO lZ and 13 1nvolve N .
ettt o rhe nrocess of evaluation in"terps of. the L - 1
.t‘}z }‘aﬁh ystem's success in reallflnﬂ stated objectives. . - .
cIt was obvaous thaf dompeteqey ~-based educataon could not be
nnam17ed and dvvelcpeﬁ 1mméd1atclye However,, with the copceptual -
pramewdr'k idéntified in Fighres 1l and 2, *it was passihje over an )
eelfhteen (lQ)»monIh period to define and operationalize. selected
'course segments oF the Human Serv10e Technolqu Prowram in +a
competdncy based frmﬂewo,k - v ‘ ' , .

LeY
e * [ s -

J ' ‘,.'\‘Inltlally, an analysxs of ‘the overall college system was
o iniated to 1dent1ﬁy sub-systems w1th1n Delaware, Technical and
" Commnunity “Colteve. Wlthough 'the rc'search reported in;this document
* * s focused directly.on cOmpetency -based curricula development for
’ Jiuman Service Techno}ogy it is impprtant to point out that the.
. analysis revealed many obviOUS as well -as subtle interfaces which
R . operate _within the, systpm e.T., institutional variables influence’
. .,iﬂand in turn are 1nﬁ]uenced b? the oommunlty and other varlables , .
N QEigure 3) . ) :

Z o . .

. . mIt was appareat that staff personnel would need a model to -
. sérve as .an operational framework and to focus.their efforts to

;. develop competenéy-based curricula for the Human Service Téﬁhnology.,_

. Although the model was experimental and incomplete, it did in a
real sense provide an operational framework for research in a
multi- oampus communlty col]ege '

2

5
i

18, o




~ R e - n :w‘
I ‘et s ~~ v
// . TTGURE 3

; S " ANINTERACTIVE RESEARCH MODEL FOR A'MULTI
' " CAMPUS COMMUNITY COLLEGE o
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CAMPUS COMMUNITY COLLEGE?
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The populatlon consisted of (N=80). enterl dents

reglstered in ;the Human Service Technology Program
Wilmington Campus of Delaware Technical and Communi llege,
These students ranged from 18 teo 55 years of agé. Sexual .
compOS1t10n was apprbx1mately 25% male .and 75% female, ,
¢ . Y]
For comparatlve trend data analyses, second year Human’

Service and first year Business Administration studénts were
included in the sample i . . ' N

-~ OPERA’I‘IO\IAL DESIGN/ o ‘

Operatlonally, Human Service Technology was selected
becauSe of 1ts affegtive content. Wilmington Campus, was

thé\pgg%ejt .site for tgo’ reasons First, the
N camp w and was~in the process of developing an ex-
panding Human vice Technology Program: second the campus )

director, déan and>huma serv%0e~ehaafperson were totally *
~ ’ 3
Initial orgamizational meetin g co ducted to establish' °
direction and to define genimeien i
meetings werylnder the ddirectio N
English, dird®tor and chief 1nvest1gato
1n1t1ated the._ meeting through preserlbed CAMPUSRI'O ocol and

Mr: ;_English develoged and presented theoretical and operatlonal
deslgns necessary for 1mplementat10n development, operation” T
and completion of various progect phases, K

The prolect requ1red approxlmate]y eighteen months, "be-
ginning June 1, 1974 and ending November 30; 1975. the follOW1ng

time frame served as, a guidel ne for 51gn1f1cant events: , L
1.0 Becan Systems Analysis | a June " 15, 1974,
o1l Wade Task Analyses ) ‘ . s,
’ 1.2 Established Theoretical and . August 30, 1974

.

Operational Development ..

x

2.0 Specified Behavioral Ob]ectlves October 30, 1974 -« o~
: 3.0 Analyzed & Structured : >
.o Information and Materials  December 30, 1974
4.0 Organized Learning Resource JMarch 30, 197%
, 4.1  eReviewed Test Data’ " ‘ - A
4.2 " Developed Teaching Structure SR ..
5.0 Constructed Initial ‘Design ’ e
. . of Competency-Based’Program Aprll 15, 1975
6.0 Evaluated Feedback and . -
, Redesigned Program b August 3D, 1975
7.0 ‘"Initiated and Validated
| Program LT NovemberlL 1975 ,
\ ) X
- * "\‘l%:

~
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Thd.f0110W1nQ operatieaa v$tep procedure-were - . e
. followed-‘ . =N ) . A
. N Identlfled campus locatlon (Wllmlnatong DelaWare) . . _ﬂi*j
e N 3 t .- . " “ o]
& . ”2.' Identlfled occupatlonal cluster and specifiet T “
T ‘technical program - o Tt T Ll
o 3. Identlfled partlclpants staff and related support * ) 1\5.;
- v servrce. . Lt . ‘# '
J u. Selected otudewt partlclpants L e
Conducted pre plannlng revtew sessiori at campus IR S
level «zith. adv1sory commlttee and Staff . .
- r’ ‘_'—. .
! perational strategies to, implement stated © | S

. i
. A .
. . ¢ H h .
v ’ ot . .t ’
o

P .

‘. < 4, . ° v > . - : ~
S 't‘ \\\,. S - \
ighad a prototype competency based system for. R

. currlculhm\deSLgn..1
v . N e \ e '

- Dev@lopqd evaluatioa\

\,‘l' . \ - *
SRE ‘. %ﬁ» Redesigned prescriptions; . .}“
R ‘4;‘ -~ kf.»' ? ‘ ) '.- o . €. \w‘ ‘_ o - ) . t‘:,
P R Internal Operation and Management )
.: ‘M ) . ‘ ’ N
' - R Durlng the organlzatlonal and developmental stages of the' . ¥
< . project, the project dircetors worked closeiy with Humag, Servites . '

«~ ¢ staff and administration at the project S1te,\ Weekly' meetlngs
- and staff study sessions were conducted during the course of the
progect to insutre a ‘contimuous flow of information concerning

problems strategies and’ procedural arrangements neces8ary for el
eff1C1ent operatlon S R - .
N : . R . -
. oo After the systems analy51s’had.been completed ‘the Human B hd
' Serviges staff reviewed an indepth occupdtional survey that had v .
. '~ .beer cqnducted earlier to determine the extent to which ocru- .. . ‘

pat;onal opportunltles existed for human service graduates within
the service area 'of the College. The survey lnstrument and data

¢ . AN
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.. @ practicing social service Spec1allst was taped while. actlvely *mm ¢§

'. to judge the level of competency a student had reachgd, at any. . . N

5.

Vext complete task &nd JOb analyses were conducted‘td. b
define the occupational requirements for Human Service techgf
A Yuman Service Technlclan could, function 1n one or more of'ﬁ@ “
following speclflc t1tles- R . %ﬁ%, ‘

- T, Soc1al Serv1ce Specialist - A ﬁ
¢ 5 ) ¥
¥

s

1

Sy <2, LAssistance Payment Specialist -

3. Wental Healxh Teehn1C1an &' . "&?ﬁ
. L - ¢ B e 4 x %

. The ‘above titles are representatlve of many, other related f *' !
jobs that Human’ Service gradnates obtdin. - In order to accuraté
perform a-complete task analysis-and«obtain information ‘to es- " ?uw o8
tablish objectives with awspecified level of competency. a v1deoéf* Tt
recording of each, job"was produced on -thé actual job site, e.g. n iy

performlng (a client intake 1nterv1ew) on the job. . These tapes ’f¥%43?‘
were later replayed by thé Human Serv;ceswstaﬁf to obtaln actudl | i
‘task data for.curriculum development. and specific levels of . res )
quired student behaViors (competency-based) . Actually, theSe S
recordings served as basic crjiteria for 1nstructorskand students A

LA

* given point during the training period. A complete analysis S A
1nclud1ng human service goals and objectives, behavioral, specrfl—
cations. and approprﬁate criteria is lnqiggiﬂ_i; Appeﬁalx "B". -
K W1th the project's basic mission in mind,'it was decided ﬂ{at -,
one course in the Humau Services curriculum should be igentified )
for compeiency -based devedopment. A courise entltled Mhnter—+" " C e
viewing and Counsellng" was selected by the staff for tw basic 3 © °
- reasons: First, the course content was® ‘Gonsidered.to be 1n the ~ ° o
saffective domaln‘and 'second, video records were availableito . ~ v
‘servegas criteria for, ‘Student performance, therefore, .an objectlve I
method of determ1n1ng sfhdent competency was avallable to students;, . ' .

* and 1nstructors. L . ‘ R : 47//

Staff nembers and students analyzed the tapes and developed S
a list of composite’ behaviors wvhieh . constituted competéncy in the ot E
tasks of interviewing and cOunsellng Competency-based bhehavioral
content for the 1ntervfew1ng and counsellnc course is cohtalned in
Appendlx "C".. It will ba observed that a oheck list was developed ‘
to record observer (teacher) evaluation of each listed competency. = - !
A student was- consldered competent when a (yes) was recorded. for e
each item. Thosé students who could not:master the required * . ‘
affective skifls were then directed to an iudividualized self- . v
pacing mastery- (competency-based) program desxgned to provide each
'student with a prescription based on individual ﬁearnlng style - .
,and other @&iagnostic factors. . Figure %.ﬂeflnes the Alternatlve. . .
*Mastery Model- used by “the: prOJect staff to facilitate student :
achievement.. Figure 5+~describes components of thE@Ind1v1dual ’ . ﬁ‘
. StuBlent Analydes and PrescrlptlorfReport prepared ﬁer each'student
\who could not master the speclfled behav1or. Lt oL ' .ot

22
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FIGURE 5 . .
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AR . INSTRUMENTS T

Three specxflo instruments were used to obtaln 1nformat10n
¢ for, later use by the project Qtaff in designing prescrlptlons

L
-

o «L fdr 1nd1vidual students: N -
! '; o " 1. qoland's Voca%ional érefeéénce g
: SO . Inventory’ (VPI) ,° .
S+ 772 vocationgl tpinion Tndex (vo1) L o
-'a i‘ . 3. Index of éocial Pésition-fISP) .
‘ VOCATIO\AL PREFERENCE INVERTORY (VPI) - o |

The Vocational Préference Inventory (VPI) - published by - -
. - Consulting Psychologists Press'- is a personality inventory. com-
posed of nccupational- titles.  Complex clusters of personal traits
were assesscd and. yield a broad range of information about the
subject’s ‘interpersonal rclations, interests, values, self-concept,
coping behavior and ldentlflCatLOH. Eleven scales are "included:
Realistic, Intellectual, Sogcidl, Canventional, Enterprising,
‘Artlstic, Self—Control Iascullnlty, Status, Infrequency ang
Acqulescenoe. The last five scales were used by the pr03ect staff
for individual diagnosis and are, therelore, not used in Table 2
for group ddta. . :
5 v + . The VPI was used for several purposes () an interest’ '
‘ ‘,1nven*orv, (2) an assessment of pereonallty types, and (3) as a
technique to stimulate occupatlonal exploration among college *

. 5student-, Additionally, the VPI had scales that assessed affective .
. 2 dimensions of_individual students whlch were useful in pneparlng . :
' individual pre%crlptlons . R —*

» - * ® .
) ) - It is suguested that interested individuals” refer to the VPJ
.manual for technical infermation concerning reliability and validity.

- . *

S

) VOCATE NAL OPINION INDEX (VOI) * . Lo s

The Vocational Opinion Index (VOT) is g short paper and. pen01l ‘
ifstrument used to measure an individual's Job Readiness Bosture ' - &

v

(JRP) . JRP is a term used to ‘define an individual's attitddes, :
. peroeotlnns and motivations,as they impact on his ablllty to obtaln

and maintain a job. g -
. 3
The V0T Jdctermined an individual' s Job Readiness Poqture (JRP)
by aqseaevnv three p%yoho]ogLCal dimensions: -

N -

L. ~Artract10n% ‘to work. T

3 - 5.

\ ' ’ o o, ,LOsscs associated with dbtalnlng -y : ‘“y

N and ma1nta1n1n$ a 1ob. - - <o

~ - . P )
N JQGlVldual barrlers ‘to. emp]oymenb~ RS

i
- ] .t ‘ [ 3
- . , . i - . S oA
x . . .- | . . .
. - i - N
s . . . .
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The V0T ‘consisted of 58 items which were answered in
about 20 minutes. It was administered in a group setting and
anyone who can read English at the fifth grade level was able
to respond m@anlnﬂfully to all the questions. There arg two
» forms (Forms A and"B) of the'VOI available in both English ang b
Spanish. There are also A and B forms designed to be used for = ©
follow-up once the person has left~a training program. ° ot

The V0TI was used to determine an individual's JRP. For
those individuals who do not have a JRP for work, the VOI also
< provided a diagnosis of the reasons contributing to the in-
dividual's classification as a potential non-worker. This
.diagnostic information was used to devolop a remetlial prescription.
to help an individual develop a p051t1ve worker posture. ' -

By using the VOI, it was possible for staff to measure an
individual's JRP and, when necessary, develop remedial pre-
scriptions to help the individual develop a worker posture during
the course of his training program. .

The V0OI was developed by Associates for Research in Behavior ..
Ineorporated Philadelphia, PennSylvanla

. INDEX OF SOCIA[.POSITTOQ (ISP)

The ISP is.a two dimensional instrument consisting of two
demographic facotrs: (1) years of education of head of house- 4
hold and (2) occupational level of head of household. These . .
two factors are typically used by researchérs to obtain individual
Social Economic Stature (SES) data. .The imstrument was modified

v from other similar'SLS scales and is included in Appendix "'D".

SES data were used in conjunction with other "infgrmation to
'add validity to individual prescriptions and-to determine to what
extent the colloge 'population (W11m1ngton Campus) ‘was homogeneous

* across teehnLca‘ curvicula areas. - ~

. «DATA_AYALYSIS s : B

o

¢ . . . -

As data’ were collected and analyzed,, it became apparent that
“Human Seryices ‘students did not vary from Business. Administration
. students 1n terms of "socio-cconomic status. Table 1 defines the
i OCFITCtGPs of data indicating no significant differences in the
L two groups. Adpittedly, other tedhno]ogl(s should be sampled to
, ~determine 1Y dny )yst(matac defferencos oceur in the SES of students

f‘

e -
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Aruitoxt provided by Eic:

. R . x
v * fa ) . - v ‘ , ~
A . ’ P »
>z L . N ‘ ‘

Human Services . : , T vy "
i *Technology o470 ..50,17 13,2 1.92 . '
N ‘. e L
Business. . . K R S, ‘
Administration . ot A . .
Technology <32 .60 ¢ X322 . 2.33 ‘ P e
- A . . . . s . 4 . [ o —
N L ) .\ .'7 ,) ‘in'-'& . R . ‘, . - 1. 02 _NS.

t . 4

" i

- It mugt be p01nted out h@we:vern° that these data were’ used,

. R

. B v
N & a
* N
Y "

GROUP . F < N X Interest Scores on 6 Scales
' R R I S c -..E. A

M . . f -

~Hugan Service lechnology
Flrst Year Student

.

u2

10

', 3.07 4.8 9.21 4.02 '6.16

Second Year Student 13,30 *5.90 10.00 3.00- 4.80 6.20

Instructionalﬁsraff 12 2,91 6.00 8.83 3.4l 6.58 '8.58
. BuSiness Administration
Technology 30 3.24 4.32,5.0r 5.54: 5.19 5.19
P S -

A v
. '’
5 ) _
‘o i L O A
o . - JTABLE L .o T P
a . i . - . ,' H
w . B - , . R : < . . r's et .
"« . ] . - . e . - h ‘? . .
A Comparlson of Meansg Standand Dev1at10ns and.Standard Brrgrs i’
—~e “of Socio- Bconomlc Data for Students; . ; '
Co . in ng ‘Different Tedhnoiogles _ coe o
t .
= .t . ] oy M

'on an individual’ student baélg and no attempt was‘made to - L0

,denerallze beyond the eX1stlng populatlon. pﬁ"g~ N Y "
‘' N.‘ . o L J‘ ' < . ;
i c » ‘q s . . , :“ ‘ .’ ‘\
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. - Group Occupational ‘Interest Data From Six VPI Bcales L
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v e Reésults of the test indacatedfthat there was no signifi- Co
. cant d¥fference in SES’ between;the two groups. In addition to\;é )

SES data, other data from thg 'VPI .are in” Table' 2. Means From o

‘grqup data are recorded for(each fdentlfled croup on six (6) : . . .

occupational interest scales of the 1nstrument . Although this - . .
data was used on an individual ‘basis, Table 2 doés provide ' \
) * . gergeral profile information concernlng'occupatlonal 1nterests : B
R of groups. ‘ < . - . 3
A . , . ,.'A M .. ¢ > v
ﬁ‘, - * Data from the VDI was not’ colleeted for group treatment .
IR orsanalysis. %pec;flcally, these-data were used on an 4ndi- '
< L vidual student basis to determine JPR and.to develop remedial .
’ prescrlntlons It was obvious, however, that the majority of
. hl"h school. students did passess attitudés that would prevent g
them {rom becomxnv effectlve workers., , . R
5 , ) N
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c o~ . pmbiNes . L T el RSN
- ) Introduction . B ,
- . ~ @ . . WY . ”~‘ :‘
'The flndlnns of this 1nvest10atlon*1ndlcated that . a large o
number- of institutional’ relatlonshlps exist and- that"a compre- . R
Jjiensive research_program must, be developed te«fpcus.son.the, . ‘.. '* :

dependency artd 1nterdependency of variables ir the community - ’”: .o
coklege setting,  Only those Spe91f1¢ relat10nsh1ps shall be' o
discussed-in this chapter that relatg to competeney-based’ ; L
curriculum desizn and then.only to. the extent necessary to 1nter— R

]
pret the Model's 1ﬁteract1ve nature. ST, A AL gﬁ,
. . 1Y ,“v ~ . i "- . 1’ - , e
N ; p ' .e ' P RV I S R
The MOdEl : %Y “ \' . ':». , ,’," . N - R

- PlgUre 3 was devcloped tQ accompllsh the first Goal of'thls RO

" study: deS1~n of. a research model definang the 1nteractave nature

of systems’ in a multi- campus community college- . Specifically, * AN
the model detlned sub-systems which influence ‘studénts ina .- =~ 2
systematac way; at the -same time, these students have a 51m1Lar ‘
input ‘on- the total system but ‘moving in the opposite direction.’ . f -
Although the flodel was huerlstlc in nature, it*4id. prov1de‘d1rectlon -
.and a conceptual- frameviork for 1denf1fy1nc var1dbles reIated to ,“' Co
the development of. compeﬁency based currlcula.,. L e '

1
11
[P -

Spec1f1cally, f1nd1ngs 1nd1cated that competency-based purrlcula .
must draw more heaVLly from the afféctiye domaln if students are‘.

expected to reaoh their full employment potentlal B ”Q.i
Systems Approach T CL T IR S P
* coos T ! o ».“', #.,(;'7"’ v,
The setond goal. of this study was Io develop\a ‘sy'stems approach -
to competency- based curricula which would have’ collece—W1de appli- ,
cation. Severa] sys‘tems wepe con51dered h0wever the fbllow1ng a
design was scletted: oL . . 2 VI
ot . . .
1.0 Start C ' g . - . ‘ .
2.0 Establlsh an institutional currlculum commlttee. .
3.0 Preliminary determination of needs and fea81b111ty b
4,0 Report results to Board .
’ .1 Request Board apprioval for further study and 1mplément .
planning ‘ N . ‘)
5.0 Identlfy mission and goals ‘
5.1 Write.curriculum description e " ‘ L
5.2 Determine relationship to existing programs ¢
6.0 Investigate State requirements o . .
7.0 Make job and task analys1s oL Lo
© 7.1L Write prngram objcctives’ P . -
7.2 Write oro gram objectlves in behavioral terms — ’
8.0, erte course deserlptlon and Ob]OCthES 4

L4 -, -

. . . . . - A
v » L » ‘
. . s, . 29 . . )

b8

i‘.g- * ' f-‘. : A et . . 4.




ERIC

Aruitoxt provided by Eic:

" " rmmber of traditional operational problems, "several - '

8. l Develop selected teachlng strafeq1es and learnlng o
) . . experiences
-~ B.2 Detemine list of- course réquitements - P “
' " .8.3 Write colurse objectives in. behavloral terms xf R
RN 8 4 Write course’ desgriptions - oL .-
;m f 8.5 .0Outline ‘course content and: eomplete course outl;ne N ’f' + 0
©. 9 0 Gompleue curriculun package . R
v 40:0 Supmit proposal packawe to 1nst1tut10nal gurrlculum Ty e
e . v.committee (2.0} . .- } v . s .
il 0 Establish ‘Advisory Commlttees i B (I S
12:0¢ Submit - -proposed curnicu]dm pachace to’faculty for - - .
N approval - - v N NP
. l3 0 Submit Droposed currlculum packace to admlnxstratlon L. .
» for approval : :
14,0 Administration submits. proposal to Board for approval C e
15.0 ‘Prepare catalog-changes - ' *
;' ° .16.0° Determine facilities, personnel and budget requlred o :
717.0 - Determine administpative structuye . . ool
. .18, ‘0 Submit fimal proposal to,ﬁhe Board S . ‘ﬁf‘ .
f 'lQ N Trblement prggram - < . . S . Lo
19.2] Ismlement mastery model (Se” Flaurc 3 . M . -
20, D Evﬁﬁuate program o _;_*f o
.. The aboye. systems procéss requlred apprdxlmately one *hundred
and*elghty days- (180) te implement. Findings indicated that. the
processés described in Figure 4 substantially reduced the number i
..” and frequency*ox problems encountered during the development and
1mp1enentatlow of ‘a comnetency»based proeram, ]
Problems T ;o O . ot - i.
.o L . * - ’ ¢
:' In wcnerai several ,problems. were identified and deserve ’
mentlon-/ - . T ‘ R . T .
; .;‘ . .. o ) o ’y R * . . 4
) h 1. “nst staf f members were not interested in programmatlc
L T structional research; o - % : e
2. Administrative and teaching requlremcnts conswmed the ,
“a;or por*lon of the staff’ s t&me and epergys . L

ve Cora. _S '.. '
3. ‘Pasitive rrnwrammatlc and 1nstruct10nal changes ‘cannot '

Le achieved at a desirable level with the present status
ot staff development; . .

L4 -

e Compc oncy ~-Based and 1nd1v1dua]17ed/znstructlonal program
< dinnovarions require a {lexible administrative Structure
'in order to implement desired changes; and. "

° ©

& " 5. Altheth a systems approach eff ectlvoly,reduced the

’phile#ophical, attitudinal and administrativc problems .
. rfmain. : g » ’ ' ‘

<

//“" I - . "

2, - 3{) ) . . ’ , .-

. ~
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v . .

Staff‘iﬁvolvémeﬁt with fthe eystems approach~1nd1cated that -
it was possible for a deparfment chairmén- and staff members-to
plnpoint sl1ppaﬂes in the system and, make approprlafe ad}ustments,,.

“in a-much sharter ‘timé frafe than had previously been possible. .-
By.monitoring the, system, i ,
* to ‘day basis the,extent 't whlch eaoh component was. on, ahead or ',
behlnd sohedulm“ Coe L L . ™ B 3,

 Task AnalyS1c .o

.

"It was found’ that e procesé of task analysis" used £5r -
HumanvServ1ce ?@chnoloo is appropplate~for analyzing technolegtls.
.- with a high derree-of. effective gontent. ” Howeveyr, in, terms of: -
competency-based educa ion; the findings indicated thdt a didcrepency
‘existed befween the” enfrance requlrements of the "work system” and
tife exit rewuirements.pf thé College, i.e., the task ‘ahglysis in- -
.~ dicated that the skil levels required -by ehployers were actually ’
lower than vequirements of thé Collene There were several possible,

: .
:
., - S R AR

o . ﬁuman se zlces.TechnolOGy currlculum requlremegti_
e ~: .~ ¢pve not as@d On an accurakte task analy51s- .
- AU : L .
© .- "3, Task ana ysxs based on & inappropriate job - v v - 7.
P samle \ “ .~7n’~ " . < ¥ J:. . ‘
’ - 32 Biased pdvisoxy comm1t7eg; i
) ) v i - .o
4. Human Jervites job reqhirements were not clearly:
delined; . L “ . :

~ L4 R ( h

. 5. Human [services Technoﬂooy was a new program and in
- a congtant state of fillux.
: /

.
¢

DIAGVOSTIC INFORNATION'

-

Althouch e VPI, VoI and ISP were used as diagnostic instru-

t was possible to determine ,on”a day . 1 .

-
~

, ments for 1nu¢x1dua] students several spec1f1c findings were apparent .

“ from the data. InLerestlnﬂly, one question concerning observed
differences in. Human Services,students as compared to students in
the other tﬂahnolowy (Business Administration) was answered by an

- analyses »of SES:'data ﬂcnerated from the ISP.” These data indicated
"that in terms of socio-economic*éstatus, there was.no significant
difference between human scrvices and bu51ness admlnlstratlon ‘
students vhn were enrdlled at the Wilmincton Campus of Delaware ,

Technical and-Communtity College. Thereforé, project stalf membeps ,,ff‘f

hegan te concentrate on other data (V0I, VPI) foriclues to obse s
differerces in the behavior pattern .of Human Services studenfs as .

compared to other.stufdents in the CQ1]0"O P " :
- . [ . L ' . . ‘\' N
.‘ « o, h A . <
; . . . . . . Fy . -
3 . . - e K B “ A
. e ) " * ' 3 1 > ' P ,
” : . . : . I
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N Index of Sacial, P081tlon . ' . v
‘ . - T { o~ \
i ’ In terms of'input for the’ preparation of an individual R .
»student prescrlptloh SES data were not found to be of value by e
. the 1nstrUCtlonaL staff Although other réseatch literature in-
dicated a re1atlonsh;p betWeen SES and 1nstructlona1'des1gn, no
ev1dence;was found in this study to support that point of v1ew .

.« . - v 4

e

. g
. . .
* - B -

.« - Vooatlonal Preference Invento*y : . !

.

x , Datg from the. Vocat1dnal Preference Inventory (VPI) indicated
v, that the luman Services students were hlghly socially ordented
(Table 2). Basically,.thése students prefér a socially priented-
<environment and would tend Jo achieve in a social climate. In-
dividual profiles varied, ,but it is safe to say that Hyman Services °
o students in, rreneral tended to show a lower level of vocational
< maturlty *haw did -similar students in Business Administration
- nology, ire., Business, Administration students tended .to.have
flatter prnfiles indicafting a more clearly develdped career pattern.
On the other hand, profiles of Human Services students indicated
a clearly deflned social patterwm but other strong patterns were
. .a&gg present whith 1nd1cated varled 1nterests and untlear occupa-

‘

tidpal preferences.
N
: Since 1t had been deteymined. that Human Services students
preferred a social climate, it was decided that for prescription
purposes, information concerning the classroom cllmate established
' by an individual teacher would. be helpful. Therefore; the VPI was
' administered to teachers who 1nstructed Human Services students.
Comparative results indicated that although teaching was classified
) as a social occupatinn, teachers on the average tended to be more
. intellectnal and less sbecial. than first year human services students. ’
Interestlnﬂly, second year human-services students tended to more
closely resemblg their teachers in terms of occupatlonal interests .
_than did first year’ gtudents. .

’

-

It is apparent that successful second year human services
students reSemble their teachers in terms of occupational interests
_than Llrsr vnar human services_students.

. . 7For oresor;o ive vurpo:es,,1nd1v1dua1 student VPT proflles
- cu were ‘us~d, along with other data to~d1awnose learning difficulty
and to preparc ‘an appropriate prescrlptlon consistent with the T
‘ Master »indel described 1n Figure 4. Project personnel found the
. VPI to be a useful prcscplp ion tool from the standpoint of identi-
/ fying an instructional approach conslstent with the student's pér-
sonali*v and interest. . .
5 . “Tndicatinns were that a new role for counselors will be
, required {or the implementation of individual competency- -based i
. ' instruction. The Communlty College will need to develdp diagnostic

.
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centers on each Campus 'gnd be staffed with diagndstic specialists
(not "to be confused with psychologists in type).who can coordinate
efforts of counseling and instructional personnel. ' S

.

»

.Vocational Opinion Index

.

In- addition to socio-economic and occupational interest data,. .

job réadiness information was gbtained from human, services and

business administration students. The Vocational Opinion Index

(VOI). was used to "collect dgta which defined an individual's )
N attltudes, perception and mdtivation as they relate to his ability s,
to obtain and maintain a job., The VOI assessed three psychologlcal
dimensions: (1) attraction to work; (2) losses associated with ~
obtainihg' and maintaining a job, and (3) barriers to employment.

It is apparent from the three (3) psychological deminsions
cited above that diagnostic data from the VOI were extremely useful
in the preparation of prescriptions ‘for those students who were
having difficulty in meeting a specific lack of competericy in the
interviewing and counseling course.

L

»

&
PRESCRIPTIONS -

, As previously ‘indidated, prescriptions were prepared for
individual students who were identified as having difficulty meeting /
course criteria; e.g., any students in the interviewing and coun-"
seling course who ¢ould not meet criteria were-prov1ded with an ; |
opportunity for individual competency-based instruction based on
s 'an analysis of individual diagnostic factors. Ind1v1dual pre-
scriptions were prepared by staff members, and reV1ewed by “the f
progect director, prior to use,

. . I

In general, findings indicated that prescription development ' :
» was an important process for the faculty as well as for remediation
of individual student problems connected with meeting performance
criteria. These findings tend to "support Kim's (1971) earlier . »
firidings concernlﬁg the prescriptive approach to mastery. / -

r . -
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CONCLUSIONS AND RECOMMBNDATIONS
¢ Y o ’

f . CONCLUSTONS

Generally, the fingings of the study 1nd1cated that com-
petency-based education (CBE) in an operational form required. -
an inordinant amount of staff:time. Evidence further suggested
that elements in thé -affective domain hold the key to adcurate
diagnosis of individual learning problems as well as to the
development of 1nd1v1dua¢ prescriptions. Diagnostic instruments
designed to assess affedtive factors had the most utility in
terms of generating infermation applicable te the devel@pment
of inddvidualized ingtructional programs. !

Ba51cally, the findings of the study 1mp11ed that human
serv1ces student s'attendlng Delaware Technical and Community
College have several unique problems: (1) low self-congept;

. (2) numerous employment,barriers; (3) negative work peréeption

(perceive work as relatively unattractlve), and (4) unrealistic
levels of career development. Students need to beTaware of and
actlvely cultlvate a positive value system prlor to enterlng the
world of work. This conclusioh supports the conceptual notion
of Career’'Education, which stresses the total development of an
individual with respect t6 llfelong occupatlonal intersts and
goals, -

s

, .
Human Services Curriculwn:®

Evidence indicated that the human services’ curriculum tended
to attract students who had a composite of educational -and career
related problems which prevented them from obtaining maximum 3
instructional program bemgfits. Data from the'voI indigated. that
ffany students held work to be of 1%ittle value and fhat many
barriers to.work existed for .them. These barriers were either
real or imaginary: héwever, in any case attltudlnal results mére
the .same. - g

It is obvious that fhese students havc needs that are not’

" being met elsewhere by the Colleve therefore, special con51der-
ation must be afforded to them -~ hot in the cognitive academic °

_ sense but rather through reinforcement and experimentally strengﬂh-
" “ening their self-concepts, vocational maturity, work values and
other affective characteristics necessary for career growth.

Competency-Based Curricula -

P

3

* Individual competency-based curricula:development efforts.
focusing on only theicognitive and psychomotor domains %ill rnot be
* successful in the context of a community college with an open *
admissions policy. [vidence strongly suggests that a new inters.
face between-student services and instructional services need§ to |
be developed for the purpose of absessing etudent eharacterlstics

LT 34
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- in the affective domain. Currently, 1nstpuctlonal personnel

have virtually no 1nrormat10n ‘concerning a student's motlvatlonal

hierarchy. Unless this information becomes available, competency-

based 1nd1v1duallzed 1nstrqct10n cannot become a p051t1ve reallty
. "

In addition to affective information ooncernlnc ‘student
characteristics, another aspect of the, same problem was thé - i
identification.and collection of affectlve skills required for
successful enployment 1n one or more human service qob categorles

Operatlonal Qni51te video-taping of specific human seruices
jobs proved to be a very effective method for obtaining “task -
analy51s data cénkerning required affective skills. ,These tapes
" also were valuable to students who’were having @ifficulty in et

meeting specific performance criteria for the interviewing and
counseling course. It fust be concluded that the dexplopment of
competencies in the affective skills area depended ‘on t?e degree
to which “proflcleht criteria" are jdentified and _opera 1onally
defined in behavioral terms AN

TSN
It'is apparent that regardless of the technological area
students must be aware of themselves and aware of. their feellnas
toward work. 'The notion of ."copability" -- the: ablllty to deal
with the sodial and.economiic forces which impact their llves‘and
. their own adult roles, is an entirely important concept for . °
students in terms of the1r present and future interaction in the
"World of Work'". Instructlonal systems focu51ng solely or’ cog-
tivé and ps$ychomotor domains will not be v1able models for fu--_
t$P80rowth and expansion of competency- -based education. Any
future systems approach to curricula development must clearly '
.focus on the interfaces among the three’ domains. (-

0

cot RBCOVNE\‘DATIO\S : S L.

’-.

- In view of the findings and conclusaons of thé study, the
following recommendations are sugcested for fubther research aud
for education: - ° . : ) -

- o S
o )

- [
s

Eor Further Research PO o L

- ~

-

1. Ityls recommended that this study be repllcated .
using another‘populatlon in_ a different geographlc
. location, . -

S . ‘ -
P v ' - .

Existing data or 51m11ar data from anothe " population
should be analyzed by multiple: regression| techniques
to detexmine the contributions of predictor variables
such as gragesy, vocational maturlty, job sétlsfactlon

and employer ratlnws -~; o

- e

Additional §tudles shoula be d931wned tofvalldate
cx3sting datd concerning the 1nte\ tlve nature\gf
.various institutional variables 1gaht1freﬂ 1n the\\\

interactive research.model.

~
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For Commuinity College- R s roe c0 e

. ’ >

. 1. « Educatdion Admlnlstratlve Personnel and Cupniculum ; AP
. . o Planners must recognlze the needﬂfor 1ncluS1on of .
S e ’ experiénce designed to devetop‘the affeetive’ -
o, ' characteristics of alk ‘students’.. 'Courses of study ' -
8 S -, should’ be..designed to' accqmodaté. students¢W1th v N
' * various léarning styles work values, career o e
.. . 1nterests and levels of vocatlonar maturmty SRR

< - ‘e ¢ PR
v + v’
' . v

2. Tt is evident that for many students the environq;,»f R
. mental press of Gollege is inconsistentiwith their ' -
-personalities and interests. Competency ~-based - . .+ 7,
education requires instructional ﬂesﬁgns*whlch S
" create an environmental press consistent, with s - R
- * individual student needs, i.e., if a stuéent has a . .~ e
Sooo.v.. 7,7 clearly deﬁihed interest in a socially. oriented L Lo
. occupation, it is likely that he is the product . * o)
o : of a soc1ally “‘dominant enV1romnent therefore, I T
‘g . . Tresponds in a positive way to 1nstruct10nal deslgns . * .
e g-‘ whlch are docially oriented and: conduéted by a - -
i < teadher possessing a similar set of social character-
#1stlcs. . . . T

» x > - +
- . . . ‘
A L .

=L

L
* "3t The results of the study indicated that human T
services students seemed to be attracted to the
* ., " curticulum in order to, "find" themselves, _Actually,:
. . these students are exploring career opportunities
. - . -as well as -filling individual needs related to the- - .
. development of self concepts Career education,
. needs af. students could more adegquately be prov1ded .
, . for by the develbpment of a'Career C11n1c on the (
. . same éampus designed ;o afford studehts an Opportunlty
. for peer counseling, interviews with industrial
and business leaders and synithesized, - simulated.work
‘ experience, . S ' N
™ v { - } : .
s .. 4. Several specific recommendations based on data from ° )
oy © this” study, and ‘directly related to the implementation, v
\ . of individualized competency -based educathn are oo '
11st d below- ’
~. . 4
. T a, -The worklng relatlonshlp betweep . ..
" »student sServices and instruetional ' "
- services ’wt be reevaluated in ) -
R terms .of ‘new demands being Placed
R ST " on the Cbllege. to serve’stddents' )
- Tcas . with.a wide Varlety of needs. e "

' . x

9

.
a

' < oo L o . <..
. Tow T . be AL d1agnost16 center staffed w;th - o
. . I dlagnostlc and learning specialists ™ . Y
Co ) Coer . » must be deweloped to- support in- N O Y
: . structional SerV1ce pensonnel ' B

. " - .
. .. .
. . . ~ e et ket
4. ' - ;
. . LI - - .
o G 86
) - Aon . . LN el - ¥
. . « . - hl ,

' . g et o . ) . . [
- -, . . L .
" . . . - . P . Y ~ ) : M
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ERIC - . . : - cob e .
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ERICY, .

",

'onally, the Center ﬂ,m o
must‘functl n under the ,Pean of °
Instrucfion Bnd not be controlled

. by the’ studentxserv1ces lelSlon 5"

v
.‘ - N »

'A contenm analysis oﬁ.affedtlve .y
skills mist be obtalned through T

oo ' “\i derived
EESRNY . ‘I‘he 1mpor§a

b ©. . canrhot_be ove

' the process, of job analy51s
e of these processes .-
hasized with respect

« N to.the alldlty of 1nstruct10nal ‘M
" .-, . content in relataonshlp fo\actual .job
= ‘. . requlrements .
.. da. If competency-based educatlon is to,

becone & reallty, an-lnten51ve‘1n—
o service tralnlng program mist be
) - designed through faculty and admini-

- strat:l,on cooperation. . This - ‘program
. ¥.must -inclnde on- campus Specialists --
o A to.provide-immediate feedback -for
e : .1nstruct10nal personnel. Addltlonally,
SO - 1 .Support courses offered by nearby ;

K . Aimstitutions of hlgher education arer
. *, extremely pecessary for sucdcessful
inservice program development
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. I ’Presént Use of Staff: ' - . o ‘ -
2 . T - ' to. Ki
. , '«.{_u
. Db’ you presently er loy perspns w1th less than a 4 year colle e oo
Y degree to work with people who. are having problems° , '
' N .
LI N | N . N v .
. ' ‘ . Yes; . No, , > . T w
: o * ) . T : A “\ ~T e ‘ ‘
’ If yes: . . « . . ‘
‘“.‘ * » . . ) . L
. .-y, a. . HO‘V manyr-j 'Y ) . . ‘; ‘ \ . - o
. d —_ . . . o .- : ~ . : :

b. What tasks do they perforﬁ? \ . A N
(attach additional sheet if necessary) . )

- . r b . ~ , o *
. c. What are the job qualifications/requiréments? ° ‘
R (attach additional sheet if necessary) .0 T
C (pleases enclose ]QB descrlptlon/s) Vo e
. v ’ ) t
¢ R L
d. What,is the salary range?, .
e; Do you have any present job openings for peﬁsans'with ‘ .
e . less than a U year college degree to work w1th people = .
whq are having problems9 _ . T
' . How many ? - . . ‘ .
_ ' What tasks are. expected to be performed? . '
a . - e(ag}ach additional sheet if necessary) '
.‘ A ! . ) - )
. " What are. the job ﬁua}ificationé/requirementsﬂ ' )
. (attach additional' sheet if necessary; please ) -

¢ enclose JOb descrlptlon) o : )

« , ‘ .
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A
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: c.. What tasks do you t1c1pate theee people will be

*

d. What do you anticipate the job qualifications/require—\\

ments will be? (attach additional sheet 'if necessary; \
¢ please enclose job description if developed) \\\\
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- a practicum (field) placement f r a human servicss §tudent°
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- .
] .
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/

A t N \
1v. Is there a member of your agency/fac111ty‘>e§§§rce who would
“be willing to serve in an advisory capacity for this CQFBQSUl mé\
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OVERVIégng HUMAN SERVICES SUﬁVEY

.

L, 7315 survey forms were sent. Attached-is a cemplete list of »

those,to whom surveys were-sent according to rough categorles
~ - of service. 4,

2, Of‘the 315,, 3 were ret&%ned "moved--not forwardable"- "moved

left no address" 0f ¥he remaining 312, 74 resources or ZQAn
responded to the survey. Attached is a complete list of . s
respondents ) v

3. Analysls of the responses to Sections I and II of the survey:
are not yet completed .

4. Practicum (Sectlon III) N
5 or 7% of the respondents marked "yes" to their
readiness and willingness to prov1de a practlcum .
: "\ 'experience.
42% ‘
26 or 35% of .the respondents marked "yes" to
their readiness and willingness to provide a

practicum experience and that they desired ® ‘ .
additional information about the practicum. : -
21 or 28% of the resources which responded/ﬁarked

that they desired only information about the
Practicum,

8 or 11% o € responses were classified as

14 or 19% of the ;espo;de:ts did not respond to

this question,

* /
A complete listing of these responses is attached.’
— o

5. Advisory Capacity (Section IV) . , -

28 or 38% of. the respondents identified 1 or more
individuals who they would like to serve in an
advisory capacity.

. ' /
6 or 8% of the’g%spondents gave qualified responses
to this question.~ .

40 or 54% of the respondents did not respond to th1s .
question. ‘ '

A complete listing of these responses is attached.

]
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14 = = el ) 3

i S « _' ’ .-,;15/ . . = é‘

Moved Not Forwardable ~'1) Spanish-Riformation, £onsuifétlon *
. “Referral Cen%ﬁfﬁplnc o | : ' -

2) Delaware Adolescent Progrmng// _

. "
Moved Left No Addggssf?‘Q&& Jobdéi;ps Keszden&xal Center T
- . e W . - ¥ 3
£ * e
o~ o e RESPONDENTS P ; A
".: ) e g N ,’ , s . ‘4:‘
! . R - Y s, “, . C
1) Executive Director s 7 . [. )

< Opportunity Center hg - ' ’ﬁéf//’//

3030 Bowers Btreet - 4 :
Wilmington, D%laware 19899_ -~ .w % -

. ‘[‘ . . N .
‘ 2) Dorothy Callle A.C.S. W SRR < e
‘ Y ’ Director of Soclal*Serv;ces " -
- ) Albert Tini, D.O., Medical Dir of‘ N
. C{f\' Riverside Hospital , ////Cx , -
Lea Blvd. and Frankli Place ; € ~ . o

Wllmlncton
76U~6120

Del

3)/’John Holden, Pastor . ) ' .
Harrison’ Street United Methodist Church :
Seventh amd Harrison Sﬁngex .

— Wilmington, Delaware S Sy -

654-5541 - N e .

e

- ) o N N PR

4) Norma Handloff, Executive Director u
. DARC . ~
' Central YMCA : . >
. Wilmington, Delaware 19801 _ T
571-3435 ) . -
e ‘ .
5) Emlly P. Bissell Hosp1ta1 - . -
i 3000 Newport Gap Eike X ‘ w
Wilmington, Delaware

998-2223 @ -+ - — L -
9.8///,,. ’//. .

6) Earl J. Smith, Principal .
. H. C. Comrad High School o v
Woodecrest
) Wilmington, Delaware _ L
7 99H uuu3 :

7
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isor Spééial Services
- - “Staitton So istrict” % : SR

= 1800 Limestone Road . ) -
m/moh Delaware -

George H. Timsman, Jrs., .— . - .
 Superintendent _ e R )
= -/ The Elizabeth w " Murphey- Sehool - )
14 Kings Ha®hway . - . .

BPover, “Delaware- 19901

_;gll 2625 ‘ - g

e . é 9) Pr1501lla A. Keller, M.D.
- Terry Children's Psychiatric Center
e duPont Highway - P ]
New CaStle, Delawaré ‘ o /

— © 421-6695 -
10) Ms. Doreen 0. Kirkland, Exec. Director
Girls Club of Wllmlngton Delawgre, Inc.
. _ 4019- Brown Street
. .o "~ Wilmington, Delaware 19805
! 656-1697 )
°. 11) Leon E. Petkgz, Director -
Alcoholism Services PR

/ ﬁ Divisiomn of Mental Health/ o % /‘
: .~ Bantom ‘Building ' ' ‘ .

/ﬁ L 3000 Newport G?)/(kew .

- Wilmingtony Delaware 19808
" 998-0483

- = - ‘ T .
T 1) Willfam T. Wiest, Exec. Directo® -

T L @ Delaware Assocmtlon for Retarded Chlldren, Inc.
Rt . Box 1896 .
‘ . Wilmington, Delaware 19899
i . o _764 -2662 o a
. . . o 4 3 —
e 13) James L. Hill, Principal
' C o " . F. D~ Stubbs Sehool ~ .
e A .11th and Pine Streets _ e
.o, . ;o " Wilmington, Delaware »
) ‘ ‘*’*\ 429 - 7351 ‘L o

¢ -~

AN - © +..New Castle County _ o
*Division of Sogial Services™
'28th & Thatcher Stkeets

- . Wﬂmlngton Delaware 19899
.o 'j © '762-6860° e

' lll) ‘Ms. Janice L. Lingan, Regional _Ad"m: - ) - ~%




.Michael A. Toht, Sen Sgrv. Super

Greenville, Delaware-
658-8065 ' ‘

Alekis i..duéont SchooL\D;stfict °

New Castle County Department of
Parks & Recreation ' .
Recreation Divisien .- - T et

- 3300 Faulkland Road. i

Wilmington, Delaware 19808 -

.“'998-01203 998-0121 - . Tk

17y

18)

5 . é;?' .

.
<
.

Robert C. Hawkins Principal
Wallace Wallin School .
New Castle Gunning Bedford School Dlst o
322~ usuz

& -1 s

Armand/L Freas, Pr1nc1pa1
Delcastle Techn1ca1 High School

. 1417 Newport Road

19)

20)

21)

22y

~Charles' W. Bush School . i T

Wilmington, Delaware 1980u
999-9911%

/
Laurence Hopp, Supt.”of‘Schools
DeLaWarr School District .o
Chore Avenue, Garfield Park
New Castle, Delaware 19720
‘658-8050
Linden Hill Elementary School
3415 Skyline Drive
Wilmington, Delaware 19808 - . F
998-1271, Ext. 30 -

Walter . Kabis, Princiﬁal >

Alfred-T. duPont.Spec *School Dist..-
Whitby Drlve Sharpley

Wilmington, Delaware 19803
478-5000 v ~

Pat Cleszynski * Group Home Counselor
Ann Figura - Chief of Group Homes
Division of Juvenile Corrections
1612 Sycamore Street

Wilmington, Delaware = -7

65529217 - —

«

LY
N
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Samuel Lewis, Prlnclpal
‘Highlands Communlty School -
2100 Gilpin Avenue
Wilmington, Delaware

429 7u%7 -

Mrs. Llnda 0. McGulre,.Adﬁiﬁf’f;Eern -
John G. Leach School :
Landers-Tane-
New Castle, Delaware.

. 658-8050 Ext. '209

Gary L. W1rt Pirector
Herman J. Bennett Half-Way House .
911 North Franklin Street
Wilmington, Delaware

s 571-3220 . C -

W. L. Hun51nger, Principal
Richardson Park:Jr. chh School
Idella.Avenue ~ -
Wilmington, Delaware 19804
994 1444
T. Edw1n Conrad, Prinéipal
Stanton School District
Stanton Jr. High School
1800 leestone Road
Wilmington, Delaware 19804
998’I?7

M, Jack H. Vlnokur Director of”
Special .Programs

Mt. Pleasant School District
Washington Street Ext. & Marsh ROad
Wilmington, JDelaware 19809 =~
762-6110

29) “John C. Carney, Director:
Dept. Child Development, Guidance &
Programs for Exec:—€hi¥dren
Wilmington Public Schools
1400 Washington Street
Wilmington, -Delaware 42927405

o

Francis J. Herron, Supervisors -
Work Education Release ~

38 Todds Lane ’
Wllmlngton Delaware 764 1225




31)
-+ _ Counseling Staff = ) LT
Brandywine High School P
. 1400 Foulk.Ro&d - -
Wilmington, Delaware 19803 PR
478- 5000 Ext. 251, 2, 3 . )
32) D "Hugh Ferguson, Pr1n01pal‘
Central Middle School - .
. Academy Street
Newark,; Delaware 19711 .
731-2115 , Y
. 33) Donald Davis, Assistant Superintendent
for Treatment
Delaware: Correctional Center
Division of 'Adult Corrections
. P. 0. Box 500
Smyrna, Delaware
653-9261
. 34) Dr. John Auletto, .Director
. Student Services
Newark School District
- 83 East Main Street
» Newark, Delaware 19711
. 731-2232
35) Forwood Junior High School
2000 Westminster Drive
Wilmington, Delaware 19810
478-5000
36) City of ﬂewark Dept. of H.S. .
P. 0. Box 390 ‘ N N
Newark, Delaware 19711 .. ‘
* 368-2581, Ext. 39 : 2t
37) Kenneth W. Kern, II .
Kent General Hospital, Inc.®
. , 640 South State S
Dover, Delaware 19901 -
734-4701
38) Jack D. Graybea
“ William Penn
. Basin Road
New Castle, -
~328-6271 , .
—_— ’ S s
— T e — T
- ’ —— T .
‘ TN\
- >
47

» by N
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John E. ,Curran,' Chairman




- o

'39) Mrs, Margaret C. Milne, ACSW - ) . -
. Psychiatric Social Serv. Dir. - - = S
Delaware State Hospital o " oo
New Castle, Delaware 19720
421- 6011

40) George A. Reddish, Tralnlng Offlcer v/

+  Division of Adult Corrections ’ .
P. 0. Box 3u3 ’
Smypna, Delaware -
678-%5U0

41) Leon R. Witt, Director N ’ -
Service to Military Families * ’

American Red Cross - » - N .
.Delaware Chapter - ‘_f‘ )
910 Gilpin Avenue - N
Box 831 o
L. W1lm1ncton Delaware 19899
655- 33&1

42) Child Dlagnostlc and Devel Clinic .
of the Alfred I. duPont Instntute '
- P. 0. Boxg269 o T )
Wilmington, Delaware 19899 , 2
571-1000 : .
\ .
43) Mrs. Dianne Nichols, Exec¢. Director
~ Newark Day Nursery Assoc., Inc.
292 W, Main Street
. Newark, Delaware 19711 -
.. 731-4925 , v

4

) s kY LY

' uh} Henry M: Brader, Pr1n01pal
) West Park Place Elementary School
193 West Park Place
“ Newark, Delaware 19711 :
Y 731-2177

_45) Louis A. Masci , SN
. State WIN Coordinator C
Division of Employment Service. - ’
Work Incéntive Program - r

205 W. luth Street

W1lm1ngton Delaware 19801 ¥

571-2912 -

16) Ddvision of Juvenile- Corrections

kd
.
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. . .
~  U7), Michael .Simmons, Principal °*
—~2 - _Krebs Jr. High
V234 N, James Street -
kewport sWilmington, Delaware 19804
998-0422 .
AN »«°
48) Msgr. Thomas J. Reese, Exec. Dir. -
ic Secial Serwices

\\\Wiimi ton, ware
‘655-92§N\ '
—
49) \Vxlllam B. Merril, Director_ ...
_D1v1§1 of Drug Abuse Contro
3000 §23§Dr$ Gap Pike
Wilmington, Delaware 19808
998- 0529 ~ .
Gertrude H. Jqlgirare:\fieei Director
Newark Senior Center, Inc. ™.
300 E. Main -Street
Newark,. Delawa-re 19711
7371574] ¢

Robert H. Cooper, Director -
Chi- drens Home, Inc.

2901 Green Street -
Claymont, Delaware 19703 v
798~ 0601

Harmon R. Carey, Executive Director
Assoc. of Greater Wilm. Nelghborhood Ay,
-Centers, Inc. . .
' 103 W. 7th St®eet ’ &
. Wilmington, Delaware 19801 Sos
654-?181 .

-

Dale Gravett, Administrative Spec.,
Resident Serv1ces %y .
Wllmlngton Housing Authorlty ‘
300 Delaware ®venue . ‘

. P. 0. Box 1105 A

_ Wilmington, Delaware 19899

.+ 655-7502

v e

Beverly Barnett PR
Program'& Staff Development Officer
Family Court of the State of Delaware
P. 0. Box 1327 B

. Wllmlnaton, Delaware 19899

s*rl\zk\

a




Richey
“\Conr\ﬁ*Area S¢
“OS“B ~Jig 1ah1‘a°nd\Aven
- J.ugton - Pelawa;
\998 3314

i N 56 Veterans " K@ministratidn
N 1601 Kirkweod Highway
: \h\ \-
N \“‘6

Family Services_ of Nor
809 Washington Stree¥ -
Wilmington, Delaware ~19801
654-5303

—,

Emily P. Bissell Hespital
3000 Newport Gap Pike
Wilmington, Delaware

994~ 6586

Ron A. Strawley, Chief of Aftercare Program
ivision of Juvenile Correctioffs:
, - Community Based Services;
922 New Road .
Elsmere, Delaware )
999-0956 ~ .+ .\

- ~ ~

.6Q) Arthur S.. Benson, D1rector;\\ﬁﬁ2%9ment

: Services D1V1slon \
Department of Labor
801 West Street

‘ Wilmington, Delaware }9899
571-2710 N
* B
61) G. O. Molock, Pr1nc1pal .
~ ~Mary C. I. Williams Community v -Schopl

. ¥hird and Monroe Btreetsh
Wllmlngron,gDelawar
‘u2g-75ul \\

\ . ~ \

62) Richard T. Gays Administrative Assistant
Sterck Schapl fOr\the Hearing Impaired
Chestnut HlIIxRoad\& Cherckee Drive
Newark, Dchaware\l 711
731 2301 ’

S~

L l

-7 \\\\F)\\Nowﬂame - Resdurce Qg% Identlflea\
. 3 , \
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Division of Social SerVices
P. 0. Box 309
. 'Wilmingtony\pelaware 19899 -
= 762-6860

\
\

65) Dr. Owen.Lugar \\
Delaware Curativ (prkshop, Inc.
_ 1600 wWashington Street
Wllmlngfon Delaware 19802
656-2521

66) William H. Greve

Personnel Director .
Division of Publ}ic Health
Jesse S. Cooper Building -
Dover, Delaware 19901
678—&769

'67) Robert Ravelle, Admlnlstratlve Chief
Model Cities Program
511 W. 8th Street
Wilmington, Delaware 19801
T— 4

68) Division of State Service Centers
E. P. Bissell Hospital
Bldg. F.
Newport Gap Pike

W1lm1ngton, Delaw
994-5152

70) oOliverlW. Casson, Chai
State o elgware Board Parole

1208 King Street
Wilmington, DelawafeleSO

Manpower Utilization-Spécialist

_ Vocational Rehabilitation Division
1500 Shallcross Aveinue
Wilmington, Delaware’

* 571-2865.
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.72). Brandywire Spfings School . ) ‘ .
- *2916 Duncan Road " -t VoA
© ™~ _Wilmington, Delaware 19808 o - ’
9m+0988 N o

73) .cChristiana High Schobl .

=~ Salem Church Road | .
Newark, Delaware 19711 e ~
7 1\2123 D

\\741\\John\\f Y, Pr1n01pal L : .
. Sh}pley e

%ementary S¢ ool

© " ..2723:Shipley Road _-
o, “Wilmin ,\Delaware
- 478-5000, \. 282
~ : Springen
e
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~

1n.

11.
12,
13.
¢ 14,
15,
16.
17.
18.
JALN
21).
21,
22.
23,
2u.
25,
26.

.
S
b,

A. YES:

Terry. Children's Psychiatrie

.
\ 2.. Forwnod Jr. High School
» 3, Amerﬁqan Red Cross
&+, Brandy ﬁe Sprlqu School .
5. Divisiompf Juvenile, Correcflons—JComm b
Based S ices = ’ Lo ®
. ~ . 0
B. YES and would also Tike a&dltlonal 1nformatlon
_abouf, the practicum:
"1. Wilmingtons Public Schools o
' 2. "Mt. Pleasant* Sthool District--if study of.
" curriculum meets approval ] .
$ 3. 'Richardson Park School . " ) '

Divisiom of Juvenile Correctlons——Group Homes

£ ;Charleva Bush School

DeLaWarr School Distrlct »

Wallaoe~Wallln School--if it would help meet a
partlcular need of the school

New Castle County Department of Parks and
Recreation--"a broadly hased practicum of which
1nterv1ew1ng home visits would be.a small part™.
Alcoholic Services--Division of Mental Health B
S.tanton..School. Dlstrlct——lf no fees or salary are -
requlred

Emily Bissell Hospital
Opportunity Center
Central Middle School . -

City of Newark; Department of “{{uman Services
William Penn ngb School

Division of Drug Abuse

+ ’ ,

[N

Catholic Social Services =~ .
Riverside iospital )

Division of Adult Gprrections .
Division oi Juvenl]\\Correctlons

JFamily Conrt of the State of Delaware . .

Richey Elementary Schooik{reacher aide)-
Wilming nOUQ1nG AuThorlty

Division of Staté Service Centers. .
Women's CorrectlonalnInstlruflon
Storck School for the Hearing Impaired

\

C. , Request More Informat10n~RQ "Practicum

Alexis I.. diPont Schﬁh} District . o .
. D. Stubbs School L
Girls Club oo

Murphey School




« 4 - “
) . R e . -
Survey Results o
\ . o — .,
C. Request More Information (Contlnued) ‘ o, T
5. Conrad High School o
6. Harrison Street United Methodlst Church . *
g 7. Brandywine High School ) AN
8. Newark School District . ‘
. ' 9. Kent General Hospital
10. Newark Senior Cehter .
11. Child Diagnostic and* Development Center \
12. Veteran's Administration Hospital ooy
13. Emily Bissell Hospital ’ ‘
14. Division of Secial Serwices
15. Delaware Curative Workshop . "
16. Division of Public Health \ , ¢
“17. Division. of Vooatlonal*Rehabllltatlon i
18. Shipley Elementary School . .
« 9. Children's Beach House
20. Christiana High School . . . ' »
21.. Un-named response \ : oo
D. Other . T
1. Stanton Jr. High School--not within prlncapal s .
- ., Jjurisdiction of decision 7 S
2. Bennett #lalf-Way House--possibly 1nterested-~ o N
would like more information '
" 3. John G. Lé&ach School--possibly 1nterested--would
like more‘nn ormation : . : W
4. chhlandﬁ “Commuanity School--decision would need ' N
to be made at a higher level o
7 5. Linden Hill Elementary Sehool—-contaet dlStPlCt N
. office ' s
6. Division of Social Services--only if additional -
supervisory 'personnel are granted to the county ‘ﬂ\
operafions unit ° -1 - \

" We have accepted very mature and exceptlonally\

\’w1th hich caseloads and varying responsibilities.
“This would have to be approved by the Admlnlstrathn-

Delaware State HOSpltaL——”Ohr faelllty does prowvide

a practicum £i81d placement for.University of .. -
Delaware students 'in their Junior or Senior yearsx. .
academically high students during thetvlnterlm

. programs of a few high schools. This has to.be e

very darefully planned in advance as our prog el
fe581okally qualified staff are already burdened ’ \< N

-

after all 1nformat10n has been~presented,” ~
Delawave Correetional,Center-—"wQ have - #aken Iiela .
placements in the past for 6 week p®xiods from the , *
University of Delaware as' part of theix field plaée- St

ment section ‘of thequtfimlna] ‘Justice. Program. We

would do the same with any other students. One note
of caution--we have no M.S.W. pbople here and some \\gi‘
programs require thlS " . ; k\g

54 -
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- Survey Results

Iv. 1Is there a member of your agency/faciltiy/resource who
., would be willing to serxve in an advisory capacity for
thls cﬁrr1culum°
R~ A‘ Ei.,
1. Willard L. Hunsinger, Pr1nc1pal Rlchardson Park
Y Jr. High School
B 2. Walter Kabis, Principal, Charles W. Bush Sehdol -
3. .Mrs. Joy Jones Psychologist, Dr. Ann Houseman,
Reading Spec1allst and Teacher Educator
4.. Joseph Allmond, Adminigtrative Assistant,
. AYcoholid erv1ceS——D12Xs1on of Mentdl Health
een Berling, Director of the Mary C.
s Club
uce deNagy, Supervisor Specgal‘Serv1ces Stanton

School Distydet . )
7. Mr. Char hompson, -Driector Social Serv1ces
© Emily issell Hospital

8. _Robert Lennon, Program/Job Development Coordinator
9. Francis dJ. Hfrron Supervisor Work' Education Release

~a

Center oy
10. John,F. Curren, Chairman Counseling Staff
- . .7 Brandywine ngh School
+11. Leslie Morrlll/Grecory Baldwin, Special Resource
;Peaehers Cjntral Middle Schools

12. Eugene Wank, Visiting Te her, Newark Schoel
. istrict
! L David B. Fi gwerald 111, Dixector of Human Ser-
. vices, Newgrk, Delayare
14, Mr. Dale Bunting, ACSW, Psychiatric Soc1al Work,
Superv1sor§ Delawar//State Hdspital
15. Willjam D.|Davis, Memagement Wnalyst, Division of
Drug Abusej L S
16. Ms. Margare agegy Chief, family Services,
Catholic oclal erv1ces
17. Albert Tini, D.0., Medlcal D1rector, Riverside
’ - Hospital - -
., '18. “Fred A. Stone31fer, Ph.D., Chief Psychologlst,
) Child Diagnostic ‘and Development Center
. 19, George A. Reddlsh Tra1n1ng 0fficer, Division of
. . Adult Corrections

20. Leon R. Witt, D1rector, SMF ‘Amerlcan Red erss ~

21.' Frederick $. Kessler, State Development Offlcer,,,eq
' Division of Juvenile Corrections s
22. Elwood Roberts, ACSW., Chlef Social Work Serv1ce,
’ V.A. lHospital
23. .Mrs. Jos¢phine. Finnell, State Development Offlcer,
' Division of Social Services

-

&




- Shrvey Results g - . .

A. Yes (Continued) , .

24, Miss Rose Zappala, Assistant to the Executive
. ’ Director, Delaware Curatlve Workshop, Inc.
25. Mr. Richard Vehslage Medical Social Work
N Consultant Chief, Division of Public Health,
“Dr. Evelyn’ Orton Sussex County.Health Unlt
currently a member of the Curriculum Adv1sory -
Committee for the Human Serv1ces Associate .
Program" ‘
26, Dorothy Deputy, School Nurse and Chairman Child A
Study Team, -Shipley Elementary School S
27. Dr. James Campbell, Associate Principal, -
R . Christiana High Schdol
28. Marie Weil, Deputy Director for,Special Program,
Dale Gravett Administrative Specialist IT,. -
Wilmington Hou51ng Aufhorlty
. B. Other .
: ' 1. Correctiomnal Center--contact Paul Keve
Roy K. Holcomb, Director, Sterck School for ‘the
N Hearing Impaired (if time is available)
. - 3. Vocational Rehabilitation Divisiodn--"Possibly.
Please provide additional information and I
shall contact several possible people "
4. Gary L. Wint, Dlrector, Herman J. Bennett,
A Half-Way- House, "Possibly"
5. Priscilla A. Keeler, M.D., Director, Terry - |
Children's Psychiatric Center--"If time permits"”
6. John llolden; Pastor, Harrison Street Methodist
: Church~-"Possibly" ’

w

V.' We would f}Ké tq have more information concerning the Humaq/////
Services Curriculum:™ =

Wilmington Public School System ’ o
. Mt. Pleasamnt School District ’ e
Richardson Park Jr. High School

John Leach Schaol ~ -

Highlands Community School .- . ,
Division of -Juverfile. Corrections--Group Homes , {
Charles W. Bush School Y

DelLaWarr School District

Delcastle :Technical ligh School i
WallaceWallin Sehool . ’
New Castle—<ounty Department of Parks and Recreation ~

(for distribution to staff)
Alexis I.. duPont.School District

N

v
L1 .

= ’ '
HOOUDNDAUE W
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=
N
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‘Survey Results

(continued)

13.
14,

.15,

16.
17.
18.
19.
20.
21.
22.
23.
24,
25.
26.
27.
28.
29,
30.

31.
32.
33.
34,

" 35,

36.
37.
38.
39,
u0.
ul.
u2.
u3.
4l
us,
u6.
47,
u8.

u9., .

50.
51.
52.
53.

S5,

55,
56.
57.
58.

‘Children's Beach House 2 L~

M —fv ’

~

P
F. D. Stubbs School
Alcoholic ServiceS=-Division of Mental Health

Girls Club

Terry Children's Psychlatrlc Center

Murphy School

Stanton School District .

Conrad High School . ~
Bissell Hospital

Harrigon Street Methodist Church
Opportunity Center

Work Education Reléase Center
Brandywine High School

Central Middle School .
Newark School District yd
City of Newark--Department of Human Services

Kent General Hospital .

William Penn High School’

Association of Gréater W1lm1ngton Nelghborhood
Centers, Inc. . —
Newark Senlor Center, Inc. ’
Children's Home, Inc.

Division of Drug Abuse .,

Catholic Social Services

Krebs Jr. High School

Division of Adult Corrections

Riverside Hospital

Child‘'Diagnostic and Development Center

American Red Cross

Division of Juvenile Corrfections A

Division of Employment Services - . ' ’
Family Court of the State of Delaware .
V.A. Hospital - . . . R ) ‘
Emily Blssell‘HOSpltal
Richey Elementary School
Wilmington Housing Authority . . . , .
Delaware Curative Workshop S ' -
Division of Public Health '
Division of State Service Centers

Women's Correctional Institution

Vocational Rehgbilitation D1V151on . . )

Shipley Elementary School Lo .

-

Christiana High School )
Sterck School for the Hearing Impalred .
Depgrtment of Labor ‘

Delawdre State llospital

Nameless Return .
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- " APPENDIX "B"

PURPOSE-OF HUMAN SERVICES TECHNOLQGY -

1. 1t is the expressed purpose of the Human Servyice currlcukgm
to provide two,year acadepic training program for the
citizens of the State of Delaware in the field (Human * -
Serv1ces) with a built in exit for academic certification
“upon completion of one-‘year (45 agproved academic credlts)

é. To deﬁelop an academlc training program, which will prepare
students to transfer to an accredited-four year institution
in the fields of Human Services of Social Work.

.
r _—

' MISSIOV OF HUMAV SERVICES TECHVOLOGY

-~ - -

s
1. To train two yedr persons who meet established qualifications
#for a tyo year associate of sciences degree in Human Services.

: 2. To structure a two yean,compefency -based training program
. geared to "the successful attalnment of' Human Services re-
) lated skills. R . el

-

3. T¢ prepare Human Service graduates for placement™ 1n appro- . -
- priate mean1ngful emp loymen't, . '

4 -

> " - .

?/GOZSL o% HUMAN "SERVICES TEC/INOLOGY * T ’

We e11eve that the Human Services Assoc1ate should be a gerson
.. 0f an existential posture, 'who feels a positive responsibility
~4% to mankind, and tho assumes "a helping egalitarian,attitude in ///
his efforts to act as,aﬂ adyocate for human rights and human /////*///

- e - - -
4*’C§§RACTER OF GEVERAL/STUDBN POPULATION LN ’MAN SERVIC ’ ﬁi'
| = . 4{//// .
~ = 1. Recent high schogl graduate (or €quivalent)” with an expressed’ o
— interest or preference for Human Services, :

[

2. M ture ‘persons seecking a second career,. who"have Fdentified
, a need to make more p051t1ve contrlbutlon to society.

e
o

3. Perpons presently in the field of Human Serv1ces who wish
to pbtain academic cerf/%lcatlon and/or upgrade thelr poterttial
Human Seryices

srk skills.
1Y - ., ’
., . Special Note: QT\\__,/ B

" BecausC of »fthe inapcural status of Human Services training programs
nationwide, it may|be necgssary to speak to issues related to
what a Human Servi es_ studen t shotild not be.

A
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. 1. A Human Services student should not be one "who believes 7
that the program represents e&¥y courses, with a minimum,
of work for a maximum of-credit."s ' ’

% . . . } 14 ' 1
.2, A Human Services student should not be one who is generally
- seeking a liberal arts course of study.
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C %Swift, Joan. Human Service Course Program and The Community
.College. American Association of Junior Colleges. Washimgton 1971.
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Human -Serviees Curriculum Objectives — N

bonceptual Skills. .,

[

I. Human Behavior - K

Y - ¢

Principles of Child Development

A"

. . ,,;Es: .
Comprehends: & _ ~
l. major pr1nc1ples of the gevelopment theorles of .
Freud, Piaget, and Eriksbn. s i

2. ‘at a beclgnlng level the impact of genetics and
prebirth experience on the human infant. .. P
3. major aspects of physical developﬁent states -in
childhood.
4. at a beginmhing level~the impact of socio- cultural
factors on develdpment. -
5. basic stages.of language development: - AU
6. basic principles of perSOnallty development in
preschool -children. bk
7. some of the problems. of adjustment fagced by children
in middle chlldhood - —
——— — M R o
Prlnclples of Adolescent Development

4

) Coer | \\., )

1. thé concept of,adolescenceAas,an/hlstorlcal and
socio-cultural phenomenon ,

2. the relationship between self- COHCcpt and physlcal
development. ~

3. the major characteristics of an emotlonally \éalthy C o
and an emotlonally ‘disturbed adolescent. :

the concept of morality as a developmerital feature

of adolescence.,

the developmental nature of sex roles in adolescence

‘some of the differént influences of famlly life and

peer &roups on the adolescent.

some causes of alienation in adolescents and re-.

sulting behavior patterns. N

own &

5

. Principles of Maturity and Aging

’

Comprehends:
- PA . . N «' \ ..
> 1. basic principles of the life cycle concept N
* 2. major theorles of psychosocial processes in adult—
hood. : .

3. basic, i Tferences 'in psychosexual devequpent and o
behavior between men and women.

b 4 a -
.




C. Principles of Maturity and Aging (continued)

4. some of the stresses and problems caused by

retirement. = LT
5. basic blologlcal and 1ntellectual aspects of -
aging.
6. at d beginning level the psychologlcal process
of dying.
7.. specific developmental tasks and-problems ‘of -
the aged. .
;’ ' —— .- w
D. Principles of %sychology T
. — L ——— N N
— Comprehends: — ‘ -
R .
— 1. basic hlstorncal faeets“of_psychology as a -
‘behavioral science. ~
, 2. elementary functlons of the brain and nervous
system, - a
3. basig principles of conditioning and learning '
thed§§\> . ’
4. Dbasic principles of testing and measurements in

psychology, specifically intelligence testing.

5. major theoretical concepts of group behaviob.

6. ba81c,pr1nclples of human emotion and motivation.

7. causes of conflict, frustration and stress, and
resulting behav1ors ) .

E. Principles of Humanistic Psychologyx

. - Comprehends:'

\'

4 ' g
-1, the major theoretical concepts of humanism and
" existentialism.
2. the relationship of motivation and* overt human
ehavior.

“ .

3. _the principles of reallt% therapy and client-
centered therapy..
i, ﬁhe socio-cultural concept of work.
5. +he process of identity formation.
b 6. the process of ‘self-actualization. )
7. the human need for self-transcendance and_the .

.

II 8001al Organization

A.. Principles of Sociology ' >

-y
, Comprehends: «\“\
- -
1. the function of sociology as a sclence ‘
‘ 2. the process of socialization.

3. ba51g£§§IIerns of social interaction.’

*

recreating fﬂznctlon of human love. ‘




A’ Principles of Sociodogy . (continued). {

4. the meaning of culture and society. v
5. the social function of primary groups.
“6. concept of social stratification. .
7. +the social function of organiations. !
8. basic theories of collectlve behavior.
_ B. Social ‘Problems . .
=
Comprehends

1. the social functlon of change.

2.* the changing role of the family in American society.

3. some of the causes of racism.and poverty in " ]
" American society.’ .

. patterns of~change in sex,roles.

. 4 -
5. the social functlou of dev1ant hehavior. ' -
.. 6. basic cause$ of anti- soclal DEhavlor .
— 7. the social function of aggres,s:.on and v1ole§x:e.
. 8. " the prlnclple of partlallzatlon
c. \EQQESTic Organlzaflon of Soclety[ SR
* Comprehend \%
ompre ends : < , ’
! NS
1. the funetion of Gross Vatlonal Product-.
ot 2. the circularity and 1nterdependence of the economic
sectors. ' N
] 3. ‘Speclfzc-fgnctlon of eaeh economic sector.
* { 4. the multiplier and accelerator principles.
5. at a_ beginning lewel the interaction of fiseal
and monetary policy.
6. some of the busic causes*for recess$ion and in-
flation. .
7. some of the economic condltlons leading to unemploy- v
ment ‘and underemployment. .
' D. Polltlcal Science ’
Comprehends ; ' X
. ¥
l. at a beginﬁinv level the progess of acquiring and -
> using polltlcal power in American society. )
- 2. the cons 1al basis For goVvernmental organi-
Te— zatiodon at the state, and local lévels. .

. T‘§§=:\3*\miziic decision~-making proc
zislative, and judicial. b

ses in the executive,
nches of government.
i, polj]lcal oYrganization and distribution of EQWES

int of Delaware. ¢
‘hasie patterna voter behaviop.
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E. Cqmmuni}y brganizatidn
Comprehends: -

1. the function and procesé\bf-community organization
and development,
2. the method of and principles underlying the develop-
~ ment of a procon analysis of a social problem.
3. the method of case observation, recording,-apd pre-

> o sentation relatlve to Communlty Qrganization and
Development, .
4. .the definition of Communlty Org ization and Develop<
~ ment. . S

5. the significance in Community -0rg
Development of functioni\‘rocess
. phases, and diagnosis or

. idg\\\gi:: n. ' \\\;
6. thé\strategles for conducting; itating an ~ '
. involving people in organlzedlﬁﬁe dngss~, T \\\\\\\
. 7. the significance of agency sanctloﬁ\\faﬂ\ﬁibn~‘and \\\::::5\\\\

«structure. . L N ‘\*isgss
F. Community Resources gijt?\\\\\
Moo, T e 1. Knows the major features of the histo al develop- “r\\\\
v ' ment of the social welfare syetem! . RO
2. Comprehends the basic organjzation of_ and type! Y \\\
o - . of services provided’ by\hum serv1ce agen01es in ST
B Delaware.. ~
3~-Knows the major prov151ons the Social Security -
Act, Economic Opportunisty Act, and proposed legis-
latlon in health care and income security, - ~ -
— 4. Comprehends commitment and adoptlon procedures in
b the State of Delaware. .6?
5. Comprehends organization and function of Family
Court.
P 6. O0ffers suggestions on ways to improve human services

programs, a specific service area.

~\\ﬁ\\\ . 6. Program Leadership Skills ‘ ™ . .

™

Comprehends: ' " .
\\\ ~ .. \\ ,a
1. the planning sequence of a social service program.

2. major characteristics of eight m\\:gement styles ahd

o~

relates them to appropriate simulated situations. T N
3. Dbasic principles of budget discipline. ™
o - 4.. and uses at a beginning level personnel selection |
‘ ) procedures.

5. and is familiar with varlous forms used to process
work in an agency.

. 6. and demonstrates the ablllty to utlf;ze time. ,
\_‘"“\\,// efficiently and understandlng of tlme and calendar

Tunctions.

o




G. Program Leadershlp Skllls\(qpntlnued)

7 Using.a compaun&‘lnterégt table is able to
calculate‘ﬁlmpie and>comppund 1nterest

< 8. and” malntamns blgﬁintary level tax and banklng
- recaords >’ .

9. the use of measures of central tendency and

. dispersion~in social science research.
- . +
< s, TR
‘ \ .
» - “n * 0
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Human Seﬁvigsi<0wrriculum

.‘ ) Technical Skllls

I. Ablllty to verbalize and comnunicate feelings, ideas

A, Observatlon of another pergon
' 1. Looks at person's physical characteristics. -
. 2. Votes person's dress,
’ 3. Aotes person's movements and posture.

~7B. Listening to another person
- 1. ars the other ‘person's words.
2. [Listeas for the feelings behind those words.,
3. Hears what: is not being sa1d in words but in
body language.

\'\‘
C. Verbalization
. . \\\\\\ \
1. Speaks clearly and slowly. ~
2. Uses simple language. ~ ~

3. Looks at the other person while speaking.

IT. Ablllty to communicate agency policies and procedures

A, Knowledge of Agency Procedures

. .1. Obtains accurate information on agency policies

\\\\\ and procedures. '

2. Maintains an up-to-date notebook of information
on agency policy.

3. +Knows basic characterlstlcs of the client popq/}"\
lation served.,

B. In-agency Fumctioning

1. hndepstands the function and service role of own

agehey.. &
2. Uses the referral process when necessary. h §
3. Comprohendé‘the ethics of intervention.-
- 4. Has a, beginning understanding of the responsi-

bilities of change agentry and professicnalism.

C. Record Keeping

1. Maintains a notebook of standard form;::gggiigii\

the agency: : N B
2. UuUses correct fobm fo ?NQLSpe91f1c procedure.
3. Updates notebook by g‘sqsfding old forms and
replacing them with new oOwmes,

-
~

.‘\\‘

~




"D. Record Keeping Procedure ’ " ' 0

1. 'Writes clearly in ink, using pencil only fBr
informal note-taking.™
. 2. Checks all mathematical figures, dates, times
. for accuracy.
3. Uses dijctionary to check spelling and "double .
. checks with clients for accurate 'names, addresses
and phone numbers ’

E. Log Book Maintenance v : N

. 1. Waintains a daily log suwmmarizing day s interViews
and counseling sessions, meetings, .
2. Keeps log in a notebook\vritten in ink or type-

+  written., . ~ .
3. Orders log book page to inelude name of client, -
date of interview or-counselting session, short -

summary of session including any action decided
upon or begun #n behalf of the client.

F. Use of the Telephone' - . ' i
. . o, -
1. Begins call by stating name and agency connection, *
2. States the reason for the call clearly and briefly . *
in a pleasant tone of voice.
3. 1hanks the person called for his help and terminates
the call politely., ' .- >

_ G. Telephone Message Taking . ) o

1. Answers the phone with a. greeting, then states the
name of the’ agency and own name.

B 2. Transfers a call by the appropriate mechanical method
or takes a message, being careful to record .the
caller's name, affiliation, and phone number.

3. Thanks the person for callino and relays the message

in ‘writing.

ITI. Job Readigess Skills _ T gt
. A. Positive Work Attitudes ﬁ

1. Sees job as an opportunity to use and improve skills. .
2. 'Sees working as a way of becoming independent.
] 3. Secs job as a framework for self-development.
* .., Recognizes specific barriers to' getting and holding
~"a job, but actively works to overcome thdse barriers.




\ v .v.&~‘\Is able to work .under superV}51on © ‘ T
‘\ Py gt s gean e pars . - ‘
1. Checks w1th supervisor . for insthuctichs’ at “the
- « beginning of the work day.,
2. Accepts criticism of job. performance.
3. Seeks help in improving skills.

-

Basic Job holdlng skills

fep)
.

1. Is on tlme for work and appointments.
2. Uses appygopriate agency procedures
3. Turns in work on time and in the, required format.

,

IV. Problem Solving

A. Problem Identification . ; . -

1. With client or client group identifies prpblem'
requiring help.

2. 'States the problem crlearly. .

3. Collects data comcerning client or client group.

B. Problem Resolution B
1. Sorts relevant from 1rrelevant information,
2. With client or cliént group decides on a solution.
3. Explores ways of reaching the solution.. . >,
4. Contracts a commitment with the _client ovr cllent
group. .

cC. ‘Evaluation

1. -Collects information, concerning client progress.
2. If the client is -not making progress, séeks to
' - reaffirm the commitment or to 1dent1fy other

\methods'.

3. Keeps accurate records of client's progress

4. Ends the relationship when client feels able to
function independently. »

) . <
V. Meeting Participation aﬁd\Peadership‘ e
o :

-

2

A. Rules of Order

1. Understands rules for participation.
2. Comprehends rules for organizing a meeting.

3. Understands rules For conducting a meeting.
L * ¢

-

i
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Human Services Curﬁ}eulum\; s
. ¢ B A . . &
Technlcal Skills . - SN,
L ‘. : 1 " P . ' A !ﬁg

I. ~ Téchaiques of,Interxlew;ng e s . . ‘
" e T o
« A, Reception,- _ . s S0 LR b

’ - ‘ . Lo Meets the helpee at the door or receptionh area.
e 2. Extends to him a formal greeting. ‘
3. Transmits a feellng of respect and p051tive
regard through a firm handshake or a warm €mile.
4. Seats the helpee in a comfortable chair where

direct eye contact is easily.accessible. ) . PR
5. Seats self in a.position directly adjacent to the ’
client. e .
6. Sits in an "open™ stance - . ' : ¢
K 7. Leans sllghtly forward and looks dlrectly at the . o
helpee. ' ’ '
B. Initiation of Interview . _ .

-

1. Begins the wverbal exchange of information by
telling- the helpee exactly who he is and what
his function 1is.

2, Bpeaks slowly and commafidingly as he defines
for the helpee (1) the nature and scope of his

) . agency,‘(2) his personal function, (3) and the
- ways in which he expects to be appropriately help-

' ful to him..

C. Interviéw”. - o . , |

- -.‘ N *

1. Elicits from the helpee as much information as may
be necessary to carry out the positive functions E
of his agency task. !

2. Reiterates for. the helpee how he intends to use - N
the information. ’ .

3. Outlines personal policy or the agency s policy -

on the confidential naturc of shared information.

This serves to alleviate unnegessary-client anxiety

. concerning who will have access to his ‘file.

- U4, Extends the.helpee the opportunity to 'ask’'questions,

5. Answers the-helpee's questions clearly--and honestly.

&

D. Termination of Interview . -

. ~ .
- - 1. Sets the timeframe and/Br parameters for the next
meeting. Outlines what hc expeects to accomplish ., ‘-
and outlines tasks that the helpee is expected 8
complete. . M
2. Thanks the helpee for his participation and com-

-




L

Q‘- .

positive regdrd via . f
irm handshake, B
@ the door or reception

municates a feeling

a warm smile and/or
3. Esconts- the helpee
- area.

s &..‘
‘4. lpon cohpletiOn of the inter {ew returns’ to 5’/ y
' work area and "processes" tHe events that have R
: just transpired. : - . \ v
II.\Technique% of Coupseling e o | : e
p .

A. Problem Identlflcatlon,

1. Upon the successful completlon of the interview ' _ '
procedure, be ins the inaugural stages of the . .
. counseling process, - :

2. Reaffirms the positive caring atmosphere essential
to the heiplng process” by quletly encouraging the .
" helpee t6 'talk about his problems. P
3. Sits erect and listens attentively as the helpee
struggles to e§pla1n his plight. Is careful not
- to trénsmit any personal value judgments through
faeigl expressions, K .
4. As the helpee completes each expression’of, an
idea-or a group of ideas, respomnds to him/her in , .
descriptive feeling oriented adjectives: that attjyrgﬁ;—’~ T
<"/ . to capture the essence of how he/she-feels about ™
the idea or ideas expressed. Structures response
in the form of a declarative statement. - ;
5. Each helper response should attempt to reflect 04/} . L
the essential conditions related to empathy (objectiy
understanding) with feeling respect (positive caring) '
~> and concreteness ‘(being as specific as possible in
. response to the .helpee's expressions). -'- e o
6. ,The willingness of the helpce to explore Himself | ,
is based on the helper's ability to" be spgeific +4n
his response to the helpeée. 'As the helper becomes . . t
more specific ‘in his response to the helpee, the ’
helpge will begin to volunteer pgrtinent and mean- -
ﬁngful information that reflects he1pee self--
exploration. A typical helpee.response might be:
"I gucss Mom is not so unreasonable after all. Some
.of the things T want to do ar%ealittle dangerous. .
T nevg ked at her side of ‘the picture before.” . -
7. As_the helpee begins to self-explore the helper
responds to the helpee's expressions in.a reflective
4 " manner emphasizing feeling and content. Additionallyy
. ‘ the helper beglns to define for' the helpee the meaning
v of. his expressions and interpret for the helpee the
. 1mp11catlons of his expres51on A typical he]per

A ’ "




>

. (feeling){ because you realize that your Mom is .
genuinely ‘concerned about your safety (content/ ' .

defiriti
are conc
children,

). I suppose good mothers everywhere

ned about the well being of their , ‘
especially their female chlldren "

.. (1nterpne ation) A .
8. As the helpee begins to uhderstaqd the compli- = ~ '

cationg of\his problem situation, the helper - ) .
g exhibits hagh levels of genuiness (being con«

structively "geal'), immediacy (dealing with what | -
. is happening in the present between the helpee - .

and the helper and co frontation (pointing ougs
any .distortion in the helpee's expressions).
.« 9, When it becomes apparent that the helper hésvgalned
! a minimal level of insight into‘the problem. * /
.- ‘ situation, the helper thed begins a joint effort
An conjunction with the>he1pee ‘to develop posjtive
. means to resolve.the problgm. p

P -

B. Problem Resolutlon o . ‘ ’ -
\ . ’
LTI A The‘pfoblem resoﬂutiod‘phase of the.counseling

S progess is.centered around formalizing a plan of
. .acklomror writing.a prescription for effectiye
. livifg. The resolution of the problem follows
. the follovimig procedure:

‘e -

A, States the problem clearly.
B. Decides on a positive solution.
: C. Explores avenues for achieving the solutlon-—
' alternative solutions-consequences.
D. Contracts a commitment to follow a course of
action,
. Explores ways of ewg{uatlng progress.
#%*In developing the course of action,, the helper is =
encouraged te (1) observe the helpee closely through-

- out the procedure, (¢) clarify,any ambiguous of -

| { unclear dlrectlves and to (3) provide concise feedback

‘ / to helpee 1nqu1r1es -

. 2. Summarizes for ‘the helpee the major concerns that have e
_— been discussed throughout the entire helping process.

Answers any questions that the helpee may have openly
and honestly asked.
Reaffirms the positive caring atmosphere of the helping
‘ process by encouraging the helpee to follow the pre- .
_ scribed course of, action. Tn a sincere but commanding
.voice, assures him/her of his total support.

->

- . . -

e
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n
< , . . . -

) : C. Counseling Procéés Termination ( S
. ‘ 1. <Thanks the cllent for his/her open partlclpatlon : @
1 . and commuhicates a feellng ‘of positive régard via - . ¢ N
. ‘A a warm smile and/or "a firm handshake, . : T '
o 2. Escorts. the helpee to the door or reception apea T
v, . D. Supplemental Procedure | _‘ L S . '
L. . 1. At the end of eacﬁ counsel1ng session, returns, ) )
- ,/////“T/ +» to wotk area to "process" the events that have . —~
S : transpired. Leaves nothing to memory. : _
L <. 2. At the end of the final counseling session con- 4
’ structs a memo addressed to the helpee. 1In this -
themo outllneS“Tor the helpee ;he agreement that Coa
- .. was jointly reached as a consequence of the . '
2 counseling process Reiterates’ the steps or pro-
cedures that were outlined to resolve the problem.
o . Makes at least’ four copies of this memo. One.
- .. copy fory;he helpee, one for personal 'file, ‘one
= for the agency f11e, and one copy for the super- L
: visor.

3 ‘ #
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/l/t/nmunmatlon Skllls . e

»
-

-

I. Masters Vocabulary o LT
_A. General ' ST
A : D Techmcal ) S
. II. Analyzes and Synt}%a_zes Onaband_P_mni:ed M&teraals
- ‘ 7 5 Y
I11. ,Identlf.les the \‘e’ce551t'y 6f Effective, Comrmm:.catlons T8
- > , o2 o4 * P
IV. Identifies the Lévels of Usage ’
. T -
T A:. Common - - ’ .o ' o ~ .
G - B therary . . . . . .
: _ .e. “Techmieal | "' . o g .. . o
‘D., Col],oqulgt ’ 2 / ¢ e . -
A E..Slang -, . . " .. . s .
, F. 'Illlterate.- o ’ L T ~ -,
V. [Identlfles the Deterr;{mants ofu Speech o .
o IA Culturg A . ', ; A , ' .
' B. Skills - R At ' | :
C. Perceptigns _ ~ . = . P c o '
Demonstrates the Conveyance of«rFeellngs and Understandlngs
A. TFacial Expressions - // ) . .
B. Eye Contact L. _ ’ '
‘C. Posture :, ST U ‘
- D. Vocalization - // ‘ ) -
" BE. Gestures i . < '
VIIl.‘ Demonstrates He %n 'éu‘sk E-ffeci:iv@ Qdestions : T,
T A, Avoids vague and ambiguous* ques;tlonsq. -
"B. Avo:Lds lo%‘é‘ed .and leading questiopns. .7
& oy s . ‘” : .
! Vv - .
£ ’ . N T «
; - _ : .
-ty " ‘ . *‘\
' ’ , ~ N v
. ) . 3 , .
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Uurricu
" Reading and Study.Skills
N

)

. Analyzes a Paragraph for

A, Main ideas , S
8. Inference __ o !
C. Details _ . )
D. Corclusion | L

E. Facts . p

F. Opinions . -

G. Assumptions Tra o

~ .,

_Demonstrates Ability to Take Examinations

A, "Multiple Choice -
B, True and fFalse

C. Essay

Reads for Study and Information

Follows directions .

Uses parts of textbooks *

Makes notes and comments '
Uses footnotes "and b1b11ographues
. Previews and sk1ms

Mmoo Y

Reads with Speed and Comprehension to

A. 70% comprehension at 380 words ber minute
. ¢
Reads Critically far . . '

A Anatogies
'RB. Reasonming and judgmenti
C. Opinions &nd facts




©o Human Serviées Curricylum -
- d Written Cownumcaﬁons Sans .

¢ o . |

) " . [
N

I, Uses Dictionary to Check Spelling and WOrd Usage

A. [“nabndged‘
B. fAbridged

C. Thesaurus
11. Uses Grammar Rules, - S
_' . A. ide--ei
- . B..°Pr eﬁxes—-sufﬁxes )
<7 w (., Plurals 'of noghs . , .
D. ‘Words. fre.quently m1sspe.1‘[ed :
E. Words frequently confused : R )
. J
111. Uses Parts of Speech i ' '
A. Nouns C
| B.. Pronouns ' &.f e
- - . C. "Iel.bg\ ) ’
*D. Adjectives S .
E. Adverbs i ~
F. . Conjunctions )
. . G. Prepositions ‘ . k
- . H. Verbals
"1V, ldentifes Elements of Sentence
- . A Verbs . ' . 7
. B, Subjects ] C
C. Objec'ts . ‘ *
D. *Phrases . : .
E. Clauses L = e \"
V. Identifies Kinds of Sentences T
A Simple ' S
"p. Compound - ' S
C.. Complex ‘ -

0. Compound-Complex

VI. Avoids Sentence Faults

) _—
. - A, Fragments PR
‘ B. .Common sphce N
g v (. Faulty agreement. .
’ -~ D

A D Sl‘ifm - R - ' ) . . -
E. DangT¥ng-"construction .




- VYII. ‘Uses Various Forms . ‘ .

¢ . \
<) \ A. Comma
. . B. Semicolon
" C. Colon .
D. Period R ot )
) E. Question mark A
- F. Exclamation point
G. . Parentheses . o a
H. Brackets '
" I. Quotation marks
J. Hyphen
K. Caret. : i}
. VITI. Demonstrates in Nf1t1n3 hnowledge of Use of ™~

A.' Tapic sentence,
B. Introduction

C. Body

0. Conclusion ‘

t

" IX. 'Deronstrates in Nritiﬁé Essential Elements of Style
A. Unity .
B. Ccherence .
C. Emphasis

X. Demonstrateirknowledge of Modes of Farqsraph Development

A, Detail
B. Iliustration
C." Comparison ~
D. Contrast - i
E. Elimination ! : ‘ *
. I'. Question

(éGT§ Combination

: . >
I, Mrites Personne] and Administrative Reports .
- A. PorSOna] resume
. B. Interview reports ‘
XI1. Applies Technical Research Skitls '
A. « Chooses topics . K
B. Collects inforsation 7. . o
1 warary souvces .
z. Tefhn1c11 publications . -
. 3, Office®iles . : -
) 4

" Pata banks -

Nuotes and takes notes = ‘=
0t ines .
. “Evaluates sources

Makes footndtes' and b1b110qra{h1es
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Human Services Gurriculum
N
. .

Affec%ive Skills: Evaluation Criteria

e e Sy

Control of Biases and Emotions

A. In a group setting )
""1. Listens patiently to others' ideas
Does when appropriate:

51t or stand quietly in an attitude of .attention
look at the person speaking .

take notes on what is being said ’
summarize briefly what the eother has said before ~

speaking own opinion N
=~ \
x (\
Does not: * AN
<. "
s ¥
talk -while others are talking * .
- interrupt anothers’®-spee¢ch . 1

slouch qr shift restlessly. while another person
. is talking

2. Verbalizes own ideas objecotively w1thout undue
emotion
Does when abpropriate:

particdipate in class discussions without embarass—,.

ment and without using defense mechanisms of pro-
jection, reaction formatlon ratlonallzatlon.
offer ideas as possible con51dera€10ns‘

speak clearly and slowly ' N
if the situation calls for if, verbalize an emotion
as well as an idea ¢ ‘o

’ A - b ’Q

Does not: .

express an emotion using loud tomes, excessive body
movements

attach another person on the bashs of sex ethnic
background or belief s

consistently discuss ideas solely n the basis of
self or personal opinion . oo

.
“

3. Encouraszes others-to participate in’'d discussion
Does:

»

ask others to express ideas




f
wait to hear another opinion through to its
conclusion .
become willing to have silence“rather* than to
move too qulckly to shut off discussion
.

Does n#t: , ¢

turm his back on any group member

frown at a speaker or indicate dlsapproval
before the speaker is finished s

Avoids megative references to another person's
P - - -
personal characteristics, ethnic background
or socioeconomic level
Doses:

o\
"

’

speak respectfully of specific beliefs, heroes,
cultufal habits of specific ethnic groups if
the opportunity arises
.use the correct ethnic term for a person rather
than a slang or prejudicial word, such as’
"Black" as opposed to "Negro" or 'Woman" as
opposed to "Broad"

Does not: .

use ethnic jokes in public or in the company of
those whom the “job might injure

criticize openily the beliefs or mores of a Spec1f1c
group through personalIy in disagreement with
those bellefi or mores.

Extends courtesy to all persons
-Does:

in a work situation, address all persons by their

© proper names, including the use of Mr., Ms.,
Mrs., or Miss unless requested to use first names

help others with coats )

when appropriate, offer & chair to a person entering
a room and ihcludé him in a conversation

use words of courtesy such as please thank you
when appropriate

greet and chat with ciaents visitors and - -acquaint- -
dnces in the educational a d agency setting -

,Does'not; .

avoid speaking to any person
2 N . Al - R




As an Individual
1. Identifies sp901f10 dislikes and biases
Does:
dfaw up a list of characteristics and types of
persons and groups disliked or feared
admit personal prejudices

. Does not:

deny prejudice and bias
-‘\avoid discussion. of own dislikes

Makes a conS1stent effort to overcome blases

Does: ~ A\
> \

seek objective information about culturji patterns
of* specific ethnic groups which are disliked
or unfamiliar ]

choose to sit near a member of a disliked or,
unfamiliar ethnic group .

talk to members of disliked or unfamiliar @thnlc

.+ groups in a formal or infarmal setting.

3

\\\
. AN
Does not- O

<

avoid personal contact w1th members. of dlsllksa br
unfamiliar ethnie groups A

refuse conversation with membérs’ OfvdlSllked or
unfamiliar ethnic group§ _ O .

3. Controls & bias whlle,;nteractlng W1th a client’
or seeks hélp Ln carrylng out the assignment
Does: - K .

recognize a negatlve attitude toward ﬁ client\

concentrate on getting in tune with thg client’s.
feeling if necessary, asks another worker to.
work w1th the elient

-

Does not: N B N .

. .

ignore a negative feelimg towards a client through
facial expressions, body-language or speech
.communicate a negative attitude. .

-,

I'stablishes and‘funétions_according to a specific.?




IT. Flexibility .

A

o

In a group setting

l.

- avoid ‘speaking, tq acqualntances

. - N ¢

code of ethics which include n active concern
for client well- belng. :
Does: ~

-

understand the functlon of a code f ethics as
ce work

a. guiding pr\ 01ple in human serv

anquze and vei%ﬁiiig»personal code f ethics
as a means of eva atlng own behav1 r

differentiate between a\Q\Fsonal :
code of ethics

show active condern for client well-b
confidentiality following a client's

resolution, supporting and maintaining c
sense of worth and dignity

professional

ng by keeping

Does not:

see professional behavior as ungulded by ethn1ca1
principles
refuse to evaluate own behavior accordlng to an
accepted professional code of ethics

treat a client as a child or seek to be an authori-
tarian

use counsellnw~skllls to degrade or humiliate the —
client

. »

~

Moves freely among people p
Does- )

drrive on time ) : —

enter ‘a room quietly T _ - )
miaké eye eontact with people in the room N . .
speak to people known S - .

introduce self to people not known, if convenient
dress to suit the occasion -, .
. . . \ 2 - o

Does not: . . .
i 4 Y ¢

enter a room with n01se clatteér or in & crlnglng
manner - . ] : VR
avoid eye cantact . ’ . .o )

refuse introductions or hand shaking - IR
interrupt conuersation to.introduce sclf - s
wear inappropriate dress . . "y
if smoklng, blow Smoke in others' faces o F :

< e




)
.

2. Interacts calmly and objectively with others \'
Does: - : : %

join a conversation, if invited

begin a conversation with a strange or new persoy,
especially if . that person seems ill at ease

offer opinions clearly, cdlmly, consisely

listen ,to opiniong of other speakers

N

Does not:

refuse conversation

ignore a new or strange person /
insist own opinion is cerrect in a loud voice s
speak overly long or dominate the conversation - .

- v »

¢ .

B. As an individual
E 1. Tolerates noise and confusion if it cannot be
helped )
Does: ) —~ g

1dent1fy specific causes for noise and confusion .
seek| ways to eliminate or control noise or confusion
verbalize own feelings of irritation or frustration

cope with conditions outside own control :

Does not:

withdraw from noise and canfusion o
act out frustration and.irritation
refuse work under condition$ beyond own control
o0 ) " ’
) - 2. 'Makes plans which accomodate the needs of others if
N necessary .
¢ . Does:»
A AN -
Jdentlfy the needs and plans of other persons
involved when making own plans
rearrange plans if possible, in an emergency

. - .Ssituation * )
- consider objectively own needs and encrgies,when
Qo . T making plans in order to avoid last minute
. T, changes . L
. “’ inform all Mnvolved in arvangemehts of specific
\\ s . dates, times agd places ‘
. Doos’hoi/7 - .

ore the'needs of others ﬁhen making plans whlch
51nc1ude them

Q . v ‘
e - e 81 S
| EmmIE < . T ~\ 7 .
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1
.

N .
refuse to make other arrangements if necessary
overlook own abilities and responéibilities

in making plans X
neglect to inform others of specific dates,
times, places o

Moderates an opinion if warranted by new infor-

mation or learning

Does:

seek out, listen to and consider ewg<nformatlon
obtained throuch any medium or g? ication

check on the accuracy of noew 1nﬁormat10n by
consulting library resources or ptofessionals

evaluate own opinion as to its factual basis ‘

Does not:
reject ndw information or igunre or avoid ‘using
library resourtes or professional opinions ° /

v
)




APPENDIX "C" .

CHECKLIST - HUMAN SERVICES et
Observatjpn T o .L_Yes | No | Not Appligable
1., Describe phys1ca1 appearance ‘ e
- e dress " , Voo "\
™ body language * - _ . \
gesture . : I - 5
. idiosyncracies _ T— H
. style 9f speech ‘ .
2. Uses, 609g?ece language inrdescnipt?on
..”3. Avdids 3udgmenta1 words or words of . : ) ) )
‘ value - - « y
\ P :
Empathy Tra1n1ng P - .. '
1. L1stens wzth acceptance openness, o ’ : . - .
., positive 1nterest : K w : , .2
) 2 ..
2. Withholds Judgment or advice ] ) . D
% 3. Checks ‘back with the other person RS S . .
"until he feels understood _ .. - '
iﬁ. Encourages others to share fee11ngs . . Q‘ ' P °
and ideas .« - 3 o :
2 '7» o« - t @
5. Is specific and personal in Sharing . ‘ .
' own feelings -~ ' _ )
6. Shares ideas with group not just. ,
- . «One person
. 7.7 Tries to focus on. "here™ and "now"
. feelings and to share them . T N ,
.. 8. "Maintains eye contact while ta1k1ng
% ' with another person .
< N . ) °
‘9. Pafaphrases With accuracy . 3
. J0. Makes a lev¢1 #3 response: responds _ | < Lo
! to. the content and to the surface. R ;
" feebings expressed ~without adding - . N\
. to the sharer' srexpress1on ' * U R A - L
‘°v\. B ‘ '_I ) ] ) *




Human Services

I. Techniques of Interviewing‘

.

A. Reception

"1. Meets the hé]pee at the
door or reception area:

. 2. Extends to him a formal
© greeting. -

3. Transmits a- fee11ng of
. respect and positive regard
- through a firp handshake or
a warm smile.

Seats the helpee in a
_comfortable chair where
. direct eye contact is
. easily accessibleg

5. Seats self in a position
. d1rect1y adjacent to the
client.>

6, ”§qts in an "open" stance.”

"7. Leans s]1ght]y forward and-

B. Initiation of Interviews

1. Begins the verbal exchange.
of information by telling
the helpee exactly who he -
is and what his function’
is. . S

s § -
. 2. Speak slowly aMd command-
» ' ingly as he defines:for =
v - the helpee (1) the nature
T " " and scope of ‘his agency, -
(2) his personal- function,
.{3) and the ways ir which
‘he expects to'be appro- - .+
* priately helpful td him

.
.o
» . - 2

.

Tooks directly at the helpee °

N

. Curriculum
\ . ‘ . Téchnical $kiTls
. Interviewing

Yes

No

Not Applicable

[3
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»




C.' Iﬁtérview

D.

1. "Elicits from the helpee

as much information as

necessary to carry out

* the positive functions -
of his agency task.

2. Reiterates-for the helpee,
how he~intends to use
~ the information. -

R

A}

3. Outlines personal policy

" or the agency's policy
on the confidential
nature of shared in-
formation. This servyes
to alleviate unneces-
sary client anxjety
concerning who will have
access to his file.

4., Extends the helpee the
opportunity to ask .
guestions. - C

5. Answers the helpee's

questions clearly and

.honestly.’

1

Termination of Interview

1. Sets the timeframe

~and/or parameters for
the.next meeting. Out-
Tines what he expects
to accompkish and
outlines tasks that.

» the helpee "is expected
to complete. .

2. Thanks the helpee for
his participation gnd.
communicates a feeling.
bf positive regard via -
a warm smile and/or
a firm hapdshake.

“«

Yes

Not App]icab]é N

L]

o's ¢




- \ : |
I
. | ~ o
P : .. : | Yes No Not Applicable
- . ’ I 4 )
3. Escorts-the helpee to ‘
‘ ) the door or~reception
- _ area .o .
4, Upon completion of-the ‘ . i
: - interview, returns to , ¥§ ‘
’ work area and "processes" o
the evenys .that have ‘ ,
just trangpired. _
~ ‘ '
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, . ~Counseling Techniques Checklist o e
| "for Student Eva]uat1on ‘ . . ‘4

- -~

Yes No Not Abb]icab]e‘ .
Sets a- pos1t1ve accept1ng helping o o, .
atmospheré? ' s .

Encourages ‘the helpee to taVk - .
about his prob]em7 ’

<
Sits erect and 11s¢ens atten- o ‘ oy '
tively? “ 9 .
Y 14 : ’ TE . ; '. {
Transmits.any value judgment’ R
through his facial expressions? . N

Demonstrates an openness to be ‘ _ ) .
objectively understanding to . ., .
the. helpee's feelings? . - E ' X

Demonstrates an openness to
accept the helpee uncondition- )
ally? ’

Communicates.in concrete under- ' »
standable language the feelings
and concerns of the helpee?

- Openly reflects the mood, ‘ . - .
“the messa%e and the meaning . ' . L

of the nelpee’ S express1ons?

C]ear]y deT]nes for "the he]pee, ' .
in concrete and v1v1d tanguage, .
_the ne]pee d11emna7

C]ean]y interprets for the ° ' . _ N
helpee, what.the consequences . T : .
of his {helpee) actions might . . , L
be? NS : - A: ’ ° & B .

Leads the helpee‘by adﬁ}ng any

unexpressed or un1mp11ed ideas? "’ : " o ] : ”"

= . ® - ) ' ’ 1 l
Demonstrates an -openness to be ° f . Tl S - o )
constructively regl? « . . - . : .

)' [N - e
. . - L,

'Keeps the helping. proc§s§ in e e .
the flere and, the riow? - ‘ o L
L .- IS ,l), ’ & A N ‘ : ' ' !
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) ;o -
: )
L .’
- < s =
. ‘ . -~ . .

: ' ' . | Aes [ No | . Not Applicable

14. . Points out all distortions in
the helpee S express1ons? ‘

* 15, Jo1nt1y forma]lzes a positive o
course of actxon? ”

16: C]ar1f1es any amb1guous or unc]ear EE
' d1rectrves? . s

17.  Summarizes for the helpee the - ' —
major concerns that were raised
throughout.the’ entwre helpqng 4 .
- process? . . A ) .

.

18. Answers all the helpge's S ~ T
‘quest1ons openty and"honest]y7 : , _ /]
19. Rearf1rms h1s total support i ‘ . ) ; Z‘
- ,of .the he]lpee’ s_decision o , ‘ e )
) . = before the conc]us1oﬂ of the % v
‘. .. “helping process?’ - . 1 | o
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' ' ' ‘ " Wilmington Tampus ;- ///" )
Human Services Department -

— o - ., COURSE OF STUDY o
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HS 144, PRINCIPLES OF INTERVIEWING AND COUNSELING I

‘.,

Text: . Schuiman, Eveline, E., Intervention in Human Sefv1ces,
Saint Louis: C.V Mosby Company, 1974.
Referencgs;: ﬁogers, Carl, On Becoming a Person, Boston: Houghton
- Mifflin Company, 1961.

Mosher, Ralph (ed), Guidancg an Examinatiok, New York:
Harcourt, Brace & World, Inc. 1965.

Collins, Alice (ed) The Lonely and Afra1d New York:
-Bobbs-Merrill Co . INC., 1969. B

COURSE_PERFORMANCE OBJECTIVES

I. The Nature of Interv1ew1ng

In order to understand the nature of the interviewing process the
student will be able to:

Define what.is meant by an 1nterv1ew Proggss. =
Distinguish between an interview and a co nse]1ng session.
List the basic elements rélated to.the intprview process.
List the essential cond1t1ons necessary foy a good inter-"
viewing session.
5. List in order of their occurrence, the\thre stages of the
interview process. . ®
.6.7 Explain the bas1cyconcepts of commun1cat1on as a process of
transmitting and receiving visualyand auditory stimuli.
7. Explain the effects of- individual or personal_ dynamics on the
interview process.
8. Demonstrate in a role play situation an empathet1c atmOsphere.
des1gned to facilitaté the 1nterv1ew process.

N

:II., The Techniques of Interviewing - ‘

L
In order to synthes1ze the fundamental; techn1ques of 1nterv1ew1ng
the. sLudent will be able.to:
1. Ident1fy then fundamenta] 1nterv1ew1ng techn1ques
. 2. [Demonstrate in a role plpy s1tuat1on the application of inter-
' viewing teehn1ques-

-




‘WS 144 Principles of Interviewing
and Counseling I Course of Study
Page,2 -

~

111. The Nature of Counseling '

In order to understand the nature of the counseling process the
student will be able to:

Define counseling from a human service perspective.
Identify the major prupose for counseling. :

P wn —

Define the three basic concepts in counseling that
facilitate the cpunseling process.

Define the three basic concepts in counseling that
initiate action on the part of the counselor.
Demonstrate in a role play situation, a grasp of
evaluation techniques designed to measure effective
counseling. o

~ o

",

HS 144
PRINCIPLES OF INTERVIEWING & COUNSELING I
' NOTES TO THE STUDENT

3 t

Principles of Interviewing and Counseling will provide a studept
with a general knowledge of the science of interviewing and counseling.
Additionally the student will be exposed to a'deve%opmenta] skills process
_ that s designed to allow the individual to reach his/her highest level of
competency. )

Students will be expected to hand in to the inst;:;;;:\five seven
tapes of a real or simulated counseling session which will be evdluated

by the.instructor and returned. A final tape will be evaluated apd remain

as a permanent part of the student's record. Role play and simulation
exercises are an essential part of this learning experience and student f
participation in classroom exercises is MANDATORY.

Additionally, students are expected to keep adequate notes of class-
room sessions which will be collected-and graded as a part of their course
requirements. Therefore, classroom attendance is an important part of
this course and students are Strongly encouraged to meet all classes.

-Identify the ‘three stages of the counseling process.
List the two major dimensions of the-counseling process. h




Text: . Schulman, Eveline, E., Intervention in Human Services,

References: Rogers, Carl, On Becoming a Person, Boston: Houghton
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HS 251, PRINCIPLES OF INTERVIEWING ANGP COUNSELING IT

Saint Louis: C.V. Mosby Company, 1974.

Mifflin Company, 1961.

Mosher, RaTph (edj, Guidance an Examih;tion, Néw York: i
Harcourt, Brace & World,-Inc., 1965.

Collins, Alice (ed), The Lonely and Afraid, New York:
Bobbs-Merrill Co., Inc., 1969.

-k

COURSE PERFORMANCE OBJECTIVES .

-t

A Scientific Mode] for Helping i ; e

n order to synthesize the fundamental techniques of counse]1ng
he student will be able to:

-
N~

. 1. Idengify the four crucial concerns of the counselor.in a T
»  helping relationship.*

2. Demonstrate in a role play situation the pract1ca1 app11cat1on
of counseling techniques.

.‘,Counseling the Hard—to-Reach'

’ (AN
A4 ‘

1. Define the "hard-to-reach" population.
2. Identify at least five sub-groyps.

3. Demonstrate, in a role-play situation, the practical dbp11cat1on

of counseling techniques geared to facilitate helping the
"hard-to-reach client".

Cul tural Barriers. in the Counseling Relationship

-In order to appreciate the uniqueness-of counseling through cultural

barriers the student will be able to

’ - »
1. Show a relationship between demography and the helping process.

’




* NS 251 Principles of Interviewing .
\. and Counseling I1 Course of Study ' / >
Page 2 , T .
2. ldentify cues that may signal a lack of cultural identification
’ by the counselor. . .
3. Demonstrate, in a role play situation, the pract1ca1
application of counseling techniques geared to fac111tate
-helping the "culturally different client”.
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“ APPENDIX "D" ..

INDEX OF SOCIAL POSITION
s ‘ Name; . .
"

’
-~
S
K

[
PR

Az

Vocational School
Please circle sthe number of the 1tgm that best

Trade Area: .

Instructions:
propriétors

does. )
. l. Higher executives|of 1arge cwncerns
nd major professaona S.. .
y . . ‘
propri tors of medlum—snzed -
. .

Business menagers,
and lesser profesqlonals
owners 6f small businesses

<< -
<

2.
busxnésses

N
[ e
. < e

'3. Administratlve personnel
and minor professionals: . ,
A 3 i . C
technicians and oyners

u, C]erlcal and sa1es worker

of 1th]o businesses. e < .
! ."/ oA *

-

<

°

k- ~
. '
o . \

\

> / 4, Skilled maenual emplqyees
’Wachlne operators and semi-skilled employees

< 6
7. Unskllled emplny@es
L
P]ease 01rc]o the number gf the 1Iem that‘best
describés the amout of educatlonathat the head of your househonld .
o )

Instrucdtions:

'

.
-

t

£l

“

‘ has. N
Professional (Master|or, Doctor's Degree)

l. »
- ?1 qu?—ycar college graduate
- - !
€ [ &~
3 g1 ~1 years college (also business'school)

- o —e ¢
" 4. High stlmol graduate .
— . .

10-11 yeans of sehool (part high school)” .

. ~ - . }vA

. ! 3
. ta LT
, 6. 7-9 years AFf school
, i o
. P - N
A 7. Under 7 years of school )
. . ’ . . T v \ R
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Mhenw
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R
. h)% EINNE

Pl

1
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describes the wark that your father or. head of your hou%eﬁo]
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