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INTRODUCTION

The written proposal from the Lilly Library, Wabash College to

the Council on Library Resources focused on the following statemenc,

""0ur aim is to change our ‘concept of the library from that of a store-

house of information to thaﬁ of a workshop of the liberal arts".

This idealistic phrase appeared in reports publiéhed by the Council and

it influenced the thinking of persons who participated in various

ph;ses of the project. The enthusiasm it suggests is especially evident

in the '"Wabash College Libra;y Project'" authored by Charlotte ﬁillis

and Donald Thompson.2 Hdwever, it should be remembered that students,

faculty, library staff, and other interested individuals developed

varying opinions as to the meaning of this phrase. And when the variety

of ideals merged and crystallized into specific programs we found our-

selvss limited as well as challenged by our own thinking. Thus, five

vears of additional money and re-~directed thought and planning about

the library's role in the Wabash community have resulted in unsuccessful

as well as successful efforts. This report necessarily features both.
Those faculty who expressed interest in the pro}ect were able to

readily observe the connection it could have with the curriculum. Whilg
membegs of the library staff saw the same connection, they also saw the
project in the context of bibliographic and orientation instruction efforts
being undertaken by colleges and universities nationwide. In addition to
these views of the project, it can be said that tHe aforementibned ideal
statement bespeaks more than bibliographic instruction or the curriculum

connection. It suggests greater visibility for the library throughout

the Wabash community, more observable activity within the building's walls,

. e




on the 1ib§§;y by its patrons.

-2-

and a noticeable increase in the quality and the diversity of demands made

3

An assessment ff these activities is contingent on our percgption of
the philosophy underlying the grant. We believe that ohr goals have been
to instruct students in using tools of the intellectual trade, thereby
broaden?ng the points-of-~view to which they have recourse in their explo-
ration of the arts and sciences, and to further develop their discriminatory
skills in the handling of knowledge. Ultimately, our aim has been to
reach a large portion of the student body, not,with highly selective
bibliographic instructicn (such as we have offered student assistants),
but with instruction available to students during tﬁat particular moment
when they express their classroom-related ngeds. This, too, is an dideal,

one which is shared by many of our faculty and which has significantly

affected library service at Wabash.

4w
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PROFILE OF WABASH COﬁ}EGE

/ R )

Wabash has been an appropriate place 7n which to attempt a program

dealihg with bibliographic instruction. ?he reason is that it takes pride
.I

/
in a strong curricular emphasis on the 1Lberal arts and sciences, an

"
emphasis which firmly stamps the college/as one which offers a traditional

) N .
. education. It is traditional enough that students wmay still study the

\
i

classics 1f they so desire, as well as %bilosophy, rhetoric, mathematics,

j
and the natural sciences which have beq? necessary components of the

’ I}

/ ’ . curriculum since its earliest beginning . Further, as indicated by the

i North Central Associatien report in 1973, Wabash strives for excellence,

/

/
/ and one cannot be on the campus "for‘long without deVeloping a deep
\ .
respect for its history and present program."3
What Wabash is and proposes to bé is not inconsistent with state~

ments in the promotional 1iterature? small, for men only, and liberal
4

arts. It is also highly pre-professional: law, medicine, and business.

f

Where its academic reputation is céncerned it is quite self-conscious:

more than one faculty yembér has mentioned the Comparative Guide to

+ i

American Colleges which refers to the college as "primarily scholarly

5
rather than intellectual."  About 80% of the faculty have Ph.Ds and 60%
of the school's'graduates continue education in graduate or professional

o N
programs; the Comparative Guide rates Wabash as having a "highly selective"

admissions policy.

fhe single characteristic which is perhaps most pertineat to
bibliographic instruction at Wabash_ and at the same time critical to its
survival.is the unique set of revered traditions, idiosyncratic life-

styles, and patEerns of thought and behavior which comprise what is
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locally wmown as the '‘Wabash community". While Wabash has %uch in

common with other small colleges it is different (in that sé se hq;que),

as every college is different. It has its own parameters of laction,

€

its own nctions of what is innovative, what is "tried and true," and what

V

is of intellectual merit. More than any other single factor,\the real
character of a éollege de fines what librarians can do for studLntS,
especially if what is attempted is to merit faculéy subport and\if it
is to have a meaningful interface with curricular objectives. Thus,
while an admittedly subjective description of the Wabash characﬂ@r is
presented, it will bé one whiFhutries to outline factors that ha%e both
inhibited and encouraged‘the success of the library project. \V
Where thg projgct is cgnce;ned, the teaching and learning environ-~
ment made up of studehts, faculty;waﬁdklibrary contains noticeabl
though not insurmountable.barriegf. One such barrier was identified by

t

the North Central Association repoxrt on the college: it is a place| which

|

seeks to cultivate in students, the ethic of rugged individualism, bf

\

personal indegendence. Thus, the Wabash man does not seek assistaqce;

he tackles problems singlehandedly ae¢ they arise. The reverse of &his

approach, h;wever, is Ehat some students “sense that perhaps this product

is less than a complete human being and that perhaps other personalx

qualities such as sensitivity, ‘compassion, social awaréness, and coopera~
6

tion might also be aims of Wabdsh.'" Effective bibliographic instructien

must be tailored, however, to fit whatever personal gqualities characterize

the community.

A seconddinhibiting factor is altogether as problematical as the

first: that the Wabash man as long as he is an uadergraduate is concerned
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with the content rather th;n the process of his edugation. Teachers.
place exceedingly primary empha;is on the liberal arts (an order of
priorities with Whichawe as 1ibrarians:heartily concur) and are generally
disinterested in applied or practical as opposed to theoretical course
content. In this context bibliographic ;ns;ruction is thought to be'

method~oriented (therefore insubstantial ahd worthy of little real

consideration), particulérly when compared with pedagogical emphasis .
on the likes of Darwin, Aquinas, or Sophocles. -

A third factor opposing the project is somewhat akin to the secqu
but is not by any means unique kf Wabash: the college ha% been infiuenced

by what Earlham Librarian, Evan'I. Farber, terms the "university-library
;77 o

syndrome."  Facets of this syndrome are indentified by selecticns from

»
*

Mr. Farber's article on the subject. . v
...faculty...v1ew the college library's realtionship
to their teaching much as they viewed their university
dibrary's, relatlonshlp to their graduate studies....
The faculty member's academic background and training
work against an understanding of the proper role cf
the college library. He has been trained as a scholar-
researcher and is not really interested in how his
students use the library; he, after all, learned to use
it in his discipline and he assumes students can also.
Mofeover, if students need help, they can either come to
him and he'll recommend titles they should use, or they can of
. cburse ask the reference librarian. Rarely does it

occur to him that learning how to use the‘library

intelligent’y and independently is not only a desirable

part of the edv-~ational process but will also permit

students to do better work- for him, and certainly the

, idea that anyone else can lead his students through
the intricacies of his discipline's material is
foreign to him.8

Farber also describes the library experiences of faculty who earned

degregs in large universities.

-
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. ..faculty have had their closest library relation-
| ships with tlose members of university library
| staffs who work in the same subject areas, who have
| the same academic interests; these have increasingly
been the subject specialists on whom the research
{ scholar could depend for information.... [A depend-
I ency on the subject specialist] carries over to the
; . college library, though,the need for the subject
‘ specialist isn't there. As a matter of fact, his
approach isn't even desirable in working with
) undergraduates, but-the college professor, because
he assumes that the college library's purposes
p 3 are similar to the university's, while also noting
, . that the college staff doesn't know as much about
his field as did the university library's subject’
’ specialist whom he'd always depengbd upon, takes
upon himself the library responsiblities for his
. students and for the collection even though the
college librarian is much more suited for this
than the specialist would be.?

* Mr. Farber, being the fair man that he is, also describes librarians'

unwitting or witting complicity in the syndrome.

-

Suffice it to say

that the Wabash 1ibr§£y staff need not specify its shsr omings and

biases here as these shohld become apparent throughout the\ report as

a whole. The "university library syﬁdrome" touches the Wabash m;h in
.+ that such a context often makes it either difficvlt or unéecessarf for
| him to expre;s ﬁis information needs. We haéten to add that these

barriers are generalizations and they‘arg not so peyvasive or consist-

ent as to describe the institution as a whcle; or to render biblio-

graphic instruction ineffectual.

On the contrary, our plus-factors are more easily oﬂservable,
especiallfAto those unfamiliar with Wabash. First among these is ;hat
small contingent of teaching faculty who themselves are library-users

| and who find it both natural and‘nece;sary to demand heavy library use

from their students. In addition, the college is largely a faculty-

J
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governed institution and the classroom teacher has input into library
operations at se;éral juncéures; facult& ﬁeetinga, the fgcul;y library
committee, the hudget committee (composed of three adminiér:ator#’and
two elected faéulty), and the close personal reiationships which §re
inherent in most small colleges. Faculty percéptions of the library
are those adopted and defined hy‘ofhertfaéulty -~ usually men’ who by

professional need or personal inclination have taken the most direct

interest in library affairs.

Secondly, it should go without saying ‘that the Lillyliibrary owes '
much to the impetus provi&ed by CLR funding. The grant encourgged‘the «
library to increaée'it; staff both at the professional and at the

student levels. More importantly it forced librarians and interested

faculty to explore more effective orientation methods. It encouraged
a A

Y

many faculty to think about éhe research needs of their students
éspecially in rglaticnship to specific courses.

A third factor is one of timing and of academic inclination on
the part of the faculty. During the years of 1970-71 Wabash iustituted
Freshman Seminars in which faculty could des}gn course congént without

regard to curricular restrictions and in which freshmen could exp&@rience

Freshman Tutorials) and the library project were initiated simultaneously,

l
a small, informally structured seminar. Since the seminars (ﬁow t.ermed
they lent themselves to a partnership in the interest of freshman orient- 1
ation. Upperclassmen trained in the project had the dual role of assist- 1

ing students in research and faculty in teaching.

Other positive factors have included administrative support from
the project's inception, student interest which in some could be seen
as a matter of intellectual self-preservation and, finally, Wabash's

- | 1dJ
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absence of overly-bureaucratized structures capable of inhibitin
innovation. The lack of bufeaucraéy alone should offer siénificant
“ e . \ ~ . -

enouga inducement for small collegés to consider orientation approaghes’

»
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which they have not tried before or which might simply be more intimately




ADAPTATIONS IN THE' STRUCTURE OF THE PROGRAM

/.

This portion of our report need not concern itself with reciting
in detail the aspects of our program which are described elsewhere10
énd which constitute its central thrust from the beginning. Briefly
these aspects involve bibliographié instruction for juniors and senior? ,
in seminars with the reférence librarian. The upper division étudents
would, in turn, be accessible to freshmen in the tutorials to which they:
were invited. This structure for the transfer of information was hased
on the assumption that students prefer consultation with fellow students
to the seeking of hélp from oider adults, i.e. library staff members.
Another aim was that.this effort would have a centrifugal effect: a -

k]
measure of expertise could he'transmittéd from the librarian to the student
assistant then to the freshman injhis tutorial thereby involving_increasiné
numbers of people.

Rather than fully restate . the specifics, we here concentrate on°
descriptions of needs as we saw them and what we tried to do to ulleviate
those needs. In so doing we focus, as requested by the CLR,11 on
) nece§éa5y Ehanges'as the program evolved. Inherent in this emphasis is
a limited ¢comment on the adaptability of members of the Wabash communit&
interésted in bibliographic instruction. Psychologist Herbert Gerjouy
links thelpgocesses of change and learning in é statement we hopn has
undergirded our efforts. ) ‘ S

The néw éducation must teach the individual how
to classify and reclassify information, heawr to
evaluate its veracity, now to change categories
when necessary, how to move from the concrete to
the abstract and back, how to look at problems
from a new direction-how to teach himself. To-
morrow's illiterate will not be the man who can't

read; he will be the man who has not learned how
to learn. 1l

H

12
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It is not coincidental that this aﬁ?lity’tb'adapt is at the same time
a skill we try to impa:g to student assistants and an ability for which ’
we strive in the midst of program.implementation. In such a situation,
few things can be permanent including our own personal arrangements.
Readers should know that Richard Strawn, Professor ¢f French, directed
the library project'from 1970-1972 anQ was succeeded by Librarian Donald
E. Thompson for 1972-1975. Charlotte gillis was Reference Librarian and
responsible for implemenfation during 1970;1973. Her role was assumed by
Other changes during the past five years cannot be ;s easily ‘
cataloged. Mauy at Wabash considered thé CiR project to he an innovative
and non-liberal artslp;ogram. It has been suggested that Wabash, while
being an appropriate piace, may not offer the ideal climate in which to
put, forth prdgrams.which can be described as innovativ%; The North
Central Aésociation Report commented on the Wabash Board of Trustees,
"0f the tyenty memt:rs [excluding the President of the College], eighteen

*

are Alumni which does raise the question of the Board's ability to-consider

“

. T . . 13 .
and reflect on alternative models in education." In conjunction with
this observation, two additiovnal factors should be kept in mind: (1) that

North Central went on to note that while Board members were well-informed

on college affairs, their desire was to review rather than to direct

academic policy, and (2) that the library project could not honestly be

considered to approacn "an alternative model in higher education.”" WNorth

Central's observation regardiag the Board, hcwgver, needs to be considered

for a .true understanding of the educational climate in which the library

project has operated. Further, if alternative models in higher education

~ .

were to t> developed at Wabash, it is not unreasonable to think that the library

1o
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project could have both a practical and philosophical impact on them.

The project often benefited from the suggestions of faculty about ‘
how to get at the process of bibliographic instruction. Tdea exchanges
occurred each year in meetings of the library committee, the tutorial
faculty, and in less formal situations during cocktail hours and cogfee \
breaks. One idea was the suggestion of Dr. Eric Dean, Chairman of the
Humanities Division, that we try the "in-house" program in an effort
to capitalize on’the easy. familiarity existing among frater-' ; brothers.
The idea was that students not only would rather seek assistance from
other students, they would (even more so) prefer to ask help from students
they see on a daily basis. Hopefully, students could discuss research
problems with their best friends in informal situations: dining halls,
1iviﬁg quarters, fraternit} reading rooms, playing fields, etc. While
it has bee; determined that these kiads of exchanges rarely occurred (it
_seems that other items: politics, sex, .recreational activities rank highe%
in fraternity "bull sessions"), there was the noticeable advangage that
studénts who persconally knew a reference assistant‘workiﬁg in the library
would feel freer to approach him than a student they did not know.

The in-house program was based on a cognizance of the realities of
student housing at the college.‘ These iiving arrangements have often
inadvertently bred in students a sensé of personal isolation which can be
manifested in two areas of student life. Perhaps the most obviéus example
is the fr-shman who is many miles from home and without the use of private
transportation; his week-end hours are especially difficult since the

college is at least 45 miles from a najbr metropolitan area (Indianapolis)

. and about 30. miles from a major university (Purdue). Another reality is
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that, oddly enough, few students become familiar with classmates outside

their living units, except perhaps for fellow students they may meet during

the junior or sernior year who have declared the same major. But by the
time students become upper classmen, attrition has taken its toll, and
the sense of personal loneliness and isolation seem to be a part of the
cause. The in-house program as we originally designed it did not work
well, but our attempts'to deal with the ;;oblems which gave rise to it
are evident in one facet of the current program. Specifically, it is
seen in our effort to hire and train reference assistants.frém a5 many )
living units as possible, thus increasing the number of students who

might be personally acquainted with an assistant.

Other changes which occurred in the past five years included the
physical format for instruction. When the project began Professor Strawn,
Mr. Thompson, and Ms. Millis conducted a three;day workshop prior to each
semester. These were attended by tutorial faculty and assistants. Weekly
seminars replaced the workshops and £y 1972 these were being ;onducted by
the reference librarian working with student assistants only.

In the last three years tutorial faculty have tended to use student
assistants less frequently. Several factors have been operative. (1) The
tutorial itself is a non-traditional and unique experience at Wabash, thus
it is an arrangement which demands constant re-definition. At one time
it seemed that tutorial faculty were planning courses in which library
use was a major factor. As they are currently understood, t;;oriéls
provide small seminars featuring written and oral expression as a primary

“

purpose with subject matter being secondary. The kind of verbal give-and-

take whi'h faculty seek to foster in these classes seems to have only a

7
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v
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tenuous relationship with the depth of bibliographic instruction néeded
by the independent learner. (2) Several faculty after one or two attempts
conceded an inability to use students effectively as reference assistants.
Having observed graduate teaching assi§tants in university settings, per-)
haps they were unable to divorce that previous experience from their image
of student assistants. Surely, for the most part, faculty were not likely
to give up or even to share classroom teaching responsibilities, nor
should they. The student assistant's role was to be outside of class,
infqrmgl, how-to, when needed. Other possibilities Fegarding non-use of
student assistants could be suggested, but one which seems especially
pertinent is that use of student assistants requires a considerable amount
of additional planning time for faculty in an already heavily loaded
schedule. Z3),§ome fa;ulty felt the need to select student assistants who
were unusually interested or knowledgeable in the topic with which the )
tutorial was concerned. At times their fortune is finding such students
was, at best, intermittent. (4) During the 1974-75 academic year a

decision was made to withdraw the three seﬁester hours of academic éredit'
in independent §tudy offered to library reference assistants for their

work in the tutorials. While this decis?on may not have been unwise, it
served to’erode the connection between freshman tutorials and biblio- T
graphic instruction with student assistants. In the highly competitive
pre-professional atmosphere which is true to the nature of Wabash College,
finincial remuneration and the love of learning are sometimes not sufficient
incentives to students considering the role of library reference assistant.

The reward in which they expressed the most immediate interest was that

of academic credit. (5) In an era of tight budgets and fiscal restraint,

. 1
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some faculty felt services rendered by reference assistants were simply
not of sufficient value to warrant the current stipend of $150.00 per
semester.

In lieu of the use of student assistants for tutorials, some faculty

have chosen to a;k the reference librarian to discuss certain resources
with students in their classes. This arrangement has involved upper
division courses as well as freshman tutorials. Such sessions have
ranged in content from’general'remarks on subject headings and the card
catalog to careful explanations about the terminology and reference
material involved in the use of government publications. It should be

noted that even though tutorial faculty are less inclined to employ

student assistants, they are actively engaged in other methods of biblio-'

graphic instruction. 6ne example is the topic of one of the tutorials
scheduled for fall semester 1975. This course is taught by Professor
Strawn and it attempts to demonstrate that knowledge is a vast inter-
related network as ig po$e5nthe question, 'Once you find one piece of
information, in what direction,:or to what other specific fact does it
lead you?" The research poésibiligies are minimally controlled and quite-
intriguing.

Another freshman tutorial scheduled'for the fall semester of 1975

is to be conducted by Mr. Thompson and Mr. Tucker of the library staff.

- A
It is essentially an embellishment of material presented, to reference

]

assistants with study projects which demand that students develop
sufficient familiarity with skills and rebources for them to become
independent learners. This tutorial is a pilot for possible entry into

the curriculum as a credit, non-divisional elective.

It
s

a
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Perhaps the most controversial aspect of the Wabash experiment
has been our attempt t0‘£urther the goals of the library project through
the development of a multi-media program. In April of 1971 the subcom-
mittee on Multi-Media Development of the Faculty Library Committee
completed and distributed its reﬁort, "Recommendations for Multi-Media
Develcpment.' The subcommittee w;s composed of two faculty members,
two librarians, and a student tepreséntative selected by the Inter-
Fraternity Council; its report featured these\objectives:

1. With the gfcwing emphasis on‘indeﬁgndent study,
seminars, and reading courses, the undergraduate
library, like the college in general, must create
a warm, stimulating, less impersonal environment.
Such an environment can be in itself conducive to
learning.

» \
L

2. An undergraduate library is a natural Eenter for
multi-media resources which facilitate the process
of learning.

‘3. Because it is small, Wabash College can and ought
to provide an opportunity for humane, individualized
programs for both .students and faculty, partly by
the gradual adoption of riew media.

4. 1In planning for multi-media development, the planners
should bear in mind that thHe main focus must be on
the requirements of individual students and teachers
and not on uncritical endorsement of the media....
This requires an analysis of educational geoals in
terms of the intellectual and emotional needs of
the students themselves.l ' N

These objectives adeauately meet the criteria for a successful program.

They demonstrate a cognizance of national trends, the importance of the

~

individual learner, an understanding of the'place of the college library

in the undergraduate curriculum, and the need for educational objectives

to be analyzed and clarified.
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When the subcommittee issued its report, two features of the proposed

program were clearly perceived. The first was that the library should /
employ what we refer to as a "media services librarian" or "media /

/

.
specialist". This person would work with faculty in clarifying instruc-

tional objectives and in developing and creating multi-media software <

(slides, slide-tape presentations, video tapes) specifically for individual |,
/

faculty preparing new courses or restructuring previous ones. The second wa#
1

that the media specialist oversee an "Audio-Visual Laporatory". The /

AV lab would provide the space and the equipmenﬁ for the productioa of /

i ,I
) non-print materials for the classroom as well as film rental and equip- |

- - !

!

ment repair for the campus at large. It was to be a centralized, campus-/

>

-~ wide AV materials center to which any student or teacher could go for |

i
¢

8 needed hardware and software.
The chain of events followifig the subcommittee report generally
ran like this. (1) Larry Pepper, lMedia Sen;ices Librarian was employgd
R for 1972-73 and 1973-74. ﬁ;ring these twqjyears, media software (andf

equipment) was purchased with -funds earmafked for the book budget. The
theory behind this, of course, was that non-print media are simply an

i

extension of the book. Mr. Pepper succeéded in completing a campu%Lwide

f

inventory of audio—visﬂal equipment, preparing and supervising a révision
!

of a slide~tapé presentation on how to use Biological Abstracts, ?nd in

acquiring and circulating a useful array of equipment. (2) Ms. Millis,

a guiding ‘force in the Subcommittee on Multi-Media Development, departed
: /

at the end of the 1972-73 academic year and was replaced by Mr. Tucker.

(3) By the end of the academic year 1973-74, theadministration had

decided not to continue Mr. Pepper's contract in the face of {ts having
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yet to make a "programmatic decision" regarding a centralized audio-
visual center or its relationship to the library. (4) The library
continued the program for one more year - the whole experiment having
been managed without additional financial support for the purchase of
equipment Or materials for the center.

There were at least some faculty interested in the Integration of-
non-print media into their classroom activities, and the library staff
felt that the economic wisdom of a single centralized AV center should
have been obvious. That the library failed to attract sufficient facult-y
or administrative support to insure a financial and philosophical base
for its media program goes without saying. More importantly we need to

ask why? -

Reasons for our lack of success with this program can be only suggest-

‘ive. We do think, however, that any or all of these may have been operative

(¥

in Varying degrees. Most notable perhaps was that the very presence of __

a media specialist implied to faculty that their teaching methods were

in need of revision regardless of whether or not they were interested in

newer methods. After the fact we know that the employment of a media

specialist should have takeﬁ place only after much closer consultation and

communication with the teaching faculty. It could also have been that

the college's budgetary restrainfs were toc severe to suppoFt a new full-

time, long range positfon attended by the necessary equipment and supplies,
\

In this connection, it should be mentioned that academic departments

have continued to purchase equipment and supplies as needed rather than

i

realize  a savings by sharing resources through a centralized station.15

It seems to us that underlying all of these factors is a reason lying
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within the parameters of how the college views itself - as a traditional,
faculty-governed, liberal arts college devoted to academic exceilence.
Given the reverence for history and traditions at Wabash there necessarily
exists a caution on the part of thé majorilty to adopt the non-traditional
ceaching methods inherent in the periphera of '"new-fangled'" teaching
machines and the writing of instructional ébjec:ives. After four years

of our multi~media experience we are not e;tirely sure thaf we disagree
with our teaching colleagues.

We gake justifiable pride in our program of bibliographic instruction
designed to serve students in Speéch I. "This course presents the funda-
mentals of spe;ch composition and delivery.' Students "compose and
deliver speeches of information and speeches of persuasion. Basic problems
in speech are considered and anal&sis made of video tape recordings."16
Speech I has a high enrollment nécessitating five or six sections in a
given semester‘involviﬁg a majority of students in either their freshman
or sophomore year. The structure for bibliographiic instruction was adopted
from the use of upper division student reference assistants in freshman :
tu;;rials. Thus, for this coqése, the program initiated in tutorials servea
as a pilot. Four mature studénts selected by the faculty of the speech

~

department attend a weekly seminar (for eight weeks) with the reference

librarian in which they accrue a familiarity with basis resources. This
/ ’v

is essentially the same kind of learning situation that has characterized

the training of student assistants since the project's inception.

In many respects thesé students are teaching assistants. They work

with speech students in selecting topics, in suggesting methods of research

and types.of sources, in developing clarity of thought, in preparing out-

Y
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lines, and in practicing speeches. The assistants have regularly schéduled
. hours to meet spéech students and they have in many cases developed a
I productive personal and working relationship. They have come to a new
appreciation of the teacher's role in trying to’deal with problems
. involving studen; inertia, lack of motivation, or poorly organized thinking.'
In some foreign students, they have helped to deepen a familiarity with
the linear thought processes inherent in Western culture and education.
They deal with the ﬂormal problem of a speaker's nervousness and from the
librarians' and teachers' points-of-view are directly responsible for the
fact that students make better researched speeches.
A student enrolled in Speech I makes five speeéhes in a given semester
- and has the oppértunity to consult an assistant before and after each
delivery. After the speech is completed a video tape is replayed and
viewed jointly by the assistant and the student speaker. The tape replay
o offers opportunity for a qualified critique of ‘posture, diction, hand
movements, and other ¢lements of é public speech. Thys, the‘student
consults his assistant on a continuing basis throughout the semester;
th%s aspect of the program, relying as it does on consistent reinforce-
fment, is vital tq a successful effort,
Students, faculty, and librarians alike are pleased with the regults

. L

of this program now in its third semester of operation. Everyone in-
velved can.see an improvement in the style of student speechmaking and
in _Lhe quality of supportive evidence. Narrative evaluations by assist-

ants and completed questionmaires by students inform us that library

materials (and how to use them) have been successfully integrated with

-

course content and that the results are pedagcgically satisfying.

S

~~ N
Q
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PARTICIPATION BY STUDENT ASSLSTANTS

. N
. ! I .
It is surely evident in Ms. Millis' writings on Wabash that students
: 1

héve played a key role in helping the library promote and ﬂmplement its
_program, Our aeployment of student assis! ants has been a necessary ele-
meat in the "centrifugal effect" as articulated in the Drexel Library

17
Quarterly. In answering the question as to why student ass.'stants were

"knitted into the plan" for bibliographic instruction Ms. Millis wrote.

Integral to the library project is the

"thesis that a student will often consult

another student for help before going to .
an adult. Accessiblity is an important
factor. For this role of consultant,
professors selected articulate and
promising upperclassmen. 18 )

-

The idea that students can play a semi~independent and a catalytic role

in the education of both themselves and their peers is entirely consist&nt

E]

with the college s self-perceptlon - that 1t lives by an ethic of rugged

independence and individualism.

From its very beginning the college
“has steered an independent course.

No fact of its history has been more
1mportant to the present character

of the 1nst1tut10n, for 1ndependence
has always been an article of faith

at Wabash. Because Wabash accepts

-no government funds, it enjoys a rare
independence in getermining its future
and managing its own affairs,

Respect for independence, in indivi-
duals and institutions, is fundamen-
tal to the philosophy of Wabash today.19

(<33

Without trying to assess the extent to which the college has been able
to live up co this philosophy, it should be sufficient to say that it
makes an honest attempt to do so. Therefore, the significant role of

student assistants seems to be an example of what is characteristically

NP
A~ >
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Wabash, that students can help to educate themselves in a unique,

independent, and personal manner; and we will continue to make use of
this particular method in the Speech I course. “

We are aware that in some library circles our student assistant
method would be controversial, and for some schools it %s probably un-
workable. Our method ca wsrk not only because of the nature of the
institution, but also because Wabash manages to attract students of high
quality and motivation: SAT scores both verbal and quantitati;eiare up \
by 40 points over last year for incoming freshmen, the class of 1979.

It should also be noted that a recent trend in the field of librarian-

ship‘suggests that "library assistants" (loosely defined as people with

Rl

.

work qualifications other than the earned fifth year degree) chould
rightfully be assuming many of the daily tasks that have traditionally
been the function of professional 1ibrarians?0 Qe see no reason why

this trend could not be extended to intelligent, highly motivated under-
gradﬁates even though they are only part-time employees.

The student assis£ant method has reaped diminiéhing returns in
fr?shman tutorials, but has worked well in Speech I and in other orienta-
tion and instruction-related activities. Examples of student work in
related activities, cited more fully in the Fhompson paper presentedat

Wooster College, include a slide tape presentation revised for instruction

in using Biolog1ca1°Abstracts, work on printed handouts and guides to

the lz}!fry, a computer programmed instruction guide to the use of govern-
ment décuments, a bibliography of over 800 items on censorship, and a
computerized bibliography of 2400 Afro-American titles in the Lilly

.
(]

Library.

2




t =22~

-~

Where bibliogQaphic instruetion touches freshman tutdriéis, we are

’

dissatisfied with the results. Perhaps the success of gtudents in Speech

-

and their lack of success in freshman tutorials is due to the precise

and exacting structure of the course contrasted with.the relative infor-

[l

mality of tutorials, ;

-

Since, however, tutorials {(more so than Speech) are made up of
"green" unaffected freshmen, there could be another reason for our
. . 21 "

diminishing effectiveness with tutorials. . We perceive a shift in the

-

attitudes of students entering collegé in the decade of the 70s. 1It is
4 ' ) ) »
a perception widely corroborated in the national press: U.S. News, in

surveying changing attitudes on campus, tiElea its report '"Change at
Colleges: Awax from the Barricades, Back to the Books'h.22 Students in
the mid-1970s seem to be less outspoken and less volaiile politically,
though it shouldn't be concluded that they are more optimistic about
the government's ability to function equitably and effectively.a'l‘hey
'seem less interested in changing the American systém than in gindiﬁg a
job vithin that system. Their primary goal is to study hard and earn good
grades. =0bvious factors underlying ;ttitudinal changes are the current
economic recess%on and tightening job market coupled with a slackeniﬁg
“ interest in political and social reform due to the end of American
involvement in éhe Vietnam War. These shifts encompass not only the
focus of their ﬁaily energies, but also their lifestyles, their wavs of
lookng at the worid, and ;Adeed, much of their culture.

\

that do these changes have to do with bibliographic instruction

-

generally and with the Wabash library project specifically? They

-
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: '/// relate to bibliographic instruction because they are characteristic

of the target group - -college students. They relate to the library

project because students in the mid-70s are 18ss reluctant tg consult

o
adults for bibliographic instruction or other information related to
., 4

23 : '
- research. In fact, they seem to approach the adult staff member with

)

greater cdnfidence that their needs will be met than if they consulted
( -

students. Thig is due in bart to the relative calm of the Wabash &ampus

+ 1in the late 60s and early 70s and to the traditional program and out- .
look of the gollege. Our tderstanding of today's students cannot be K
- . .o

completely divorced, however, from external social forces.

S

. ) . : S\

Iy

”» . :
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< THE PROCESS OF EVALUATION

Much of what we have written until now has been derived from
our personal attitudeé and impressions during the past five years. Ihgse
impressions were developed in constant dialogue with project participants
at all levels: students, assistants, faculty, library staff. Examples
of opinions about the project can be seen in the student assistant
statements co]le;ted by Ms. Millis in the 1Y7z-73 academic’year and
by Mr. Tucker in 1973-74. These are available on requesE but are perhaps

less useful than the more recent ones presented in section VII, "Critiques

by Special Participants."

~

We have tried, in addition, to employ more objective\evaluation K
procedures. In the spring semester of 1971 the library conducted a
-
survey to determine on-campus attitudes about the project. Two-hundred
fifty questionnaires were sent to scudents enrolled in freshman seminars

that had library assistants. The rate of-return-was-38%. Results and

interpretation of this survey are appended to this report. Dr. John '

* £l

Lawrie, Associate Professor of Psychology, assisted in the writing of
questions and the fnterpretation of results.

In December, 1974 Dr. Joseph O'Rourke, Chairman of the Speech Depart-
ment, and James‘Plynn, Assistant Professor of Speech, adminis}ered a
10-item questionnaire to 56 students'e%rolled in Speech I during the
fall semester of that year. The results of this survey bear some mention
and appear in the appe;dix. We concur in Dr. Lawrie's opinion that the
Speech I questionnaire cannot be examined objectively since questions
were weighted unevenly and were, however unintentionally, predisposed

to elicit positive responses. Despite the weaknesses of the questionnaire

. o
LAY
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it can be stated that overall student opinion about the presence and

effectiveness of assistants was pocitive. Answers to the following

Y

items demonstrate that students generally approved of their experiences.

'

with student assistants and that the survey cannot be carefully analyzed

due to its unevenness.

4. As a rule the student assistants were

26

[
UV oo OO W,

very willing to offer assistance
willing to offer assitance

somelhat reluctant to offer assistance
rellictant to offer assistance
irritated by requests for assistance

I don't knww

(no response)

6. Did the appgintmeﬁts schedule, used two or three
times during the semester, encourage you to make
use of the library facilities?

23
20
7
6

a.
b.
c.

yes ,

no ’ . ]

I did not make an appointment
(no response)

-

It is unfortunate that while we are convinced that Speech I is the most ’

successful facet of the project, our tools for éssessing it are less

reliable than others we have used.

In future months we hope to apply

’ . .
more objective measures in our assessment of the student assistant/biblio-

graphic instruction program in Speech I.

The most ambitious of our evaluation efforts was implemented in

April and May, 1975 with John Lawrie again providing valuable assistance

in survey design and interpretation.

The purpose of the tripart survey

was to discover opinions about tHe library generally and the project

specifically.

We felt that attitudes about the library in general

directly related to the overall impact of the project and to possibilities
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for similar efforts in the future. Results are described and interpreted

in the next section of the report.

W]
(]
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ANALYSIS OF THE IMPACT OF

THE PROJECT

Questionnaires were sent to all 25 faculty who had made use of
a student assi3tant either in freshman tutorials, Speech I, or other
courses in which they felt an assistant could pfofitably be employed.
They shog}d be described as a volunteer group because they freely
cﬂos; a "library reference assistant,'" either in a freshman tutorial,
another course they happened to be teaching, or both. Twenty-—one
faculty members responded for a return rate of 84%; the resuits are

shown in Table I.

TABLE I

FACULTY QUESTIONNAIRE

SA A N D sp NR*

1. The subject matter I teach lends
itself to using the library. 13 5 3 0 0 0
2. The library should only buy
| "materials that relate to courses .
taught at Wabash. 0 2 2 5 12 0
3. Mdbst students would make better
grades if they were more know-
| . ledgeable about how to use
' ! the library. ’ 8 7 5 0 0 0
4. The student assistant in my
tutorial (or other class) was
| adequately trained in the use ' ~
of library resources. - S 11 3 0 0 2
5. 1 would like to use more non-
‘ book materialc (slides, tapes,
\ films\'records; filmstrips,
videotapes) in my classes. 2 10 8 0 1 0
6. Generally speaking, having a '
' student assistant was worth-
while to me. 6 9 3 0 1 2

*NR = no response




. ~28-

TABLE I

FACULTY QUESTIONNAIRE

SA A N D SD NR

(con't)
7. The current system of training
student assistants for tutor-
ials should be continued. 7 5 4 1 2. 2
8. I feel free to consult the
library staff about materials
or services for my courses, 15 5 0 1 0 0
‘ 9. The student assistant's know- ’
ledge of library resources
benefitted students in my
tutorial. 4 7 S 3 0 2
10. Library resources at Wabash
are strong enough to support

my class work. 6 12 2 G 1 0
X 11. I think the library staff is
- capable of responding- to my
requests for assistance. 11 7 1 2 0 0
. 12. T felt able to put the student
assistant to good use. 5 0 2 1 2 1

i
In Table I as in other tables, the meanings assigned to abbreviations
for each response are as follows.

SA strongly agree with the statement
A = moderately agree with the statement
N
D

feel neutral about the statement
= moderately disagree with the statement
SD = strongly disagree with the statement

An interpretation of the faculty responses indicates these findings.

1. In general, féculty respondents tended to be
positive in their assessments of all variables
tapped by the questionnaire.

2. Respondents tended to view their work with
student assistants as positive, though not
overwhelmingly satisfactory. Most responses’
tc items #4,6,7,9, and 12 were in the second
highest response category.

Y
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3. Non-book materials (item #5) are not as strongly
! endorsed as one would have predicted from the ° ,
. disStributions of responses to other items. Item
#5 drew the second smallest SA response and
the largest N response. "

°

f -

i K
I A second questionnaire was mailed to 446 students who had access
i - . - ”

’to a student assitant. in a freshman tutorial, other class, or both.

|

;Two hundred twenty-six were returned for a rate of 51%, a rate higher
j o '
! than the 1971 questionnaire, yet less than we thought we needed. A

¢

, r-mber of these were sent to off-campus addresses: students who had

/

! dropped out, transferred, or graduated. The results, sﬁqwn in Table II

/ produced these observations.
4

1. Students generally felt that student assistants

- / ' were familiar with library resources (item #3),
. / were willing to help (item #6), and should be
(N used id later tutorials (item #9).

/ 2. Students, however, were not uniform in endorsing
! the notion that they would seek help from library
; assistants. Item #2 drew the largest SD and the
/ second largest D responses.

: 3. Students, consistent with facalty thinking, did
not feel a particularly strong need for AV
materials. Item #10 drew the largest D and the

! * second largest SD responses.

oot
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TABLE IT

STUDENT QUESTIONNAIRE

SA

SD NR %

10.

11.

I feel that i can find what I am

looking for in Lilly Library.

I sought help from the student

assistant in my freshman
tutorial (or other class).
Student assistants were
familiar with library
resources.

I make use of library facilities
for purposes other than course-

related research.

Most students I know need
help in knowing how to use
the library.

Student assistants are
willing to .help when L
approach them.

Knowing how to use the
library increases my

chances of making good grades.
Lilly Library is equipped to
meet my research needs as a
student at Wabash.

I think the program of using
student assistants in fresh-
man tutorials (and other
classes) should be continued.
I go to the library for
audiovisual materials such
as slides, tapes, films,
records, filmstrips, video-
tapes, etc. :

Students should be encouraged
to ask the library to buy
materials (books, period-
icals, non~-print) that they
think are needed.

53

28

39

70

52

63

91

. 29

65

29

139

136
82
i1l
89
5
1#9
17

129

105

75

65

20

53

57

43

60

42

40

35

42

55

18

14

30

11

14

28

10

23

42

26 7

10 0

23 2

*NR = no response
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The third portion of the April-May survey was distributed’to

P

library reference assistants who had participated inm tutorial, in-
house, or Speeéh I facets of the project at any time during the grant

period. On a percentage basis there were more off-campus addresses iﬁ
. . |
this group than the other two. Forty-six of 75 questionnaires were /

{
-~

/
returned for a rate of 61%, fairly useful but certainly fewer than we

had hoped. There were three groups of student assistant respondents:
nine had assisted in a trutorial (or other class) and were trained in
the library project bu ..d not work at the reference desk, 1l were

trained and-worked at the desk but did not assist in a class, and 26

were trained and both assisted in a class and manned the reference desk.

Results are shown in Table III; items #6-13 are appended bu: not listed

" here as they deal with specific reference sources.

i

TABLE III

' STUDENT ASSISTANT QUESTIONNAIRE

SA A N D SD * NR
1. I would rate my training in
the library project as use- ?
ful to my undergraduate
course work. 23 20 3 .0 0 0

2. Library training seminars
should be developed into
an optional, full-credit
course. 16 14 5 6 -~ 5 0
3. As a result of my library
training, I have used the
library for course~related
research more frequently. 15 18 9 2 2 0

o
O

=+
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/ TABLE II1

! /STUDENT ASSISTANT QUESTIONNAIRE

!
'

Dol

P oy : | SA AN

SD

NR*

”4.

14.

15.

16.
/

{

/

!

17.

18.

19.

" (con tj ‘ If 5

Snudenté should be encourageﬁ
't ask fhe 1ibrary tc buy mate- ?
'r“als (booka, perlodlcals, on—
‘print) t 1at th Vlnk are¢
J needéd.’ Jy
Learnln mqre bout how to do |
/11brarb resear¢h Qas helped’
/me in ,raduatejsc ool, -
( esﬂ nd 1f/tne i eﬁ is |
1 appli able.) / ' 10 7 2
[ (Trem #5, not applicable . 0425)
F félﬁ adequately Prepared to :
asgist students who requested .
/he P/in my ‘tutorjal. ' 13 18 2
Qtud nt in my tu£0r131 were
/W lLlng to ask ﬁgk 3331stance. 4 14 11
Working witth a faeulty m mber
in course ptepar tion (grading
papers, assmstlﬁg student$ in
assignments, partic1patiﬁg in '
class discussious, etc.y was a
worthwhile‘exbegience. / 26 7 1

(Items #14-16), not applicable...ll)
I felt adequately prepared to
assist students who approached
me at the reference desk. 11 23 2
I am satisfied with the number
of students who seek assistance
when I work at the reference
desk. 0o -7 10
Working at the reference desk
(and in other capacities as a
library assistant) has been a
worthwhile experience. 21 14 3

(Items #17-19, not applicable... 9)

, *NR = no response

16
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Student assistant responses suggest these observations.

~

1. Most respondents felt that, in one way or another /
training in the lihrary project had valuable
derivative effects (items #-5).

2. Assisting a faculty member was the most valued
derivative of their experience. Item #16 showed
the largest SA response on the student asgistant
questionnaire.

3. Respondents were generally dissatisfied with the
extent to which students sought their help at the
reference desk (item #15), though they were slightly
less dissatisfied with the frequency with which /
tutorial students approached thei. /

~
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< within the context of their liberal education, the project
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CRITIQUES BY SPECIAL PARTICIPANTS .. '

. AND STUDENTS

What is a special participant? It is someone intimately related
to the implementation, activity, or evaluation of the library project.
. The present report and the papers and speeches included in the appendix

offer ample access to the philosophy and opinions of the three librarians

who have been most intimately involyed in either the project's direction

or implementation.

This portion of-the report surveys additional comments and
narrative opinions’of student assistants, faculty, and students in that

order. Most of the opinions submitted by participants were done so. in

.

the "additional comments' portion of the tripart survey. A few of the
more involved participants were especially solicited for their comments

on the impact and value of the project.

A. From April-May Survey, anonymous

v Library training is fine, and well worth the 2ffort even
within. the limited opportunity for use afforded thru most
of the Wabash curriculm. OQutside of independent study
and perhaps a few other courses, a Wabash student can
succeed quite well without utilizing the library as any-

. thing more than a quiet place to study and occasionally
"gather facts." 1If a Library project is to really change
anything, learning at Wabash must become much more student
initiated and self-directed. Until Wabash students begin
developing their own questions and strategies for approach

, and the Library as a whole will do little more than make
school-life a bit more graceful and polished (not that
these accomplishments are unimportant in and of themselves).
The examination-research paper based education can allow
even the most ambitious student only a partial glimpse
into the cornscieousness lifting potential of an outstanding
resource like the Lilly Library. Too much of a Wabash
man's time in college is spent, I feel, in "learning
answers'" rather than on developing perspectives and tech-
niques which would facillitate his ability to get to the

3
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) roots of whatever problems or materials He's interested

) in. The questioning process is the key to becoming”
an educated and educable person (emphasis on process
and becoming). Compartmentalization and teacher
initiative must give way to students acuvively
educating themselves. As long as we consider the
Library project only as a tool for "course work" its
positive eiffects 'will be limited, and the Library will
remain a shadow of its full possibility. Change of
which I'm speaking may mean fewer executives, lawyers,

N and doctors, but it could mean more truly liberally-

educated Wabash men. ‘

B. TFrom April~M§y Survey, anonymous

I strogily believe the student assistant program ' “
shouldybe included as a optional course; with
behavioral objedtives and curriculum aims consitent
with requirements in the field of -a student's major.
With time and ‘work, it will be possible to structure
other library science programs to help students in
their particular major field. I am suggesting that
an introductory library science course be devised .
for all freshman and sophmores. After the intro-
ductory course, higher level library science courses
° could be offered in major fields. The higher level
— ' library science courses could be structured as a
graduate level experience in research under the
direction of one or more professors. 'I believe your
present suggestion is a positive one. Bebt of wishes!

'

C. From Aprii-May Survey, anonymous

I believe it to be paramount that every freshman be
required to show an ability to research and write .
papers by the conclusion of his freshman year. After
. working in a tutorial during my senior year, I was
amazed by the low standards of English compostition
displayed by incoming freshman. Certainly a mandatory
course in both library research and.English composition
would do much to -assist freshmen in the learning

process.
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D. From April-May Survey, anonymous

When' wotking at the reference desk, I rarely had many
questions from students, and those which did- occur

R were of moderate difficulty. As an in-house assistant,
I again had only a few questions asked, even though
I did distribute information as to my purpose and
avallablllty Perhapc additional methods of intro-
ducing students té the library and its use (tutorials,

i Or a course 1tself)lwou1d prove useful.

N ]

E. From April-May 3urvey, submitted by Mr. Bruce Ong, graduate
student at Oxford University - . 7
One of my most valuable experiences while I was
. at Wabash was my participation in the "In-House
Reference Assistants Program." I could speak
\ all day on the benefits of this program. Not
only does 1t help those who receive the training
and become "assistants" either in their living
units, id' tutorials, " or on the reference desk in
the library itself, the program helps the students
, of .the whole communlty, who now become more aware
of the library, its uses and potential. Whereas,
before, the 11brary rnay have been stereotyped as
a voring place for intellectuals or egg~heads
‘only,' the students can ncw quickly learn that
s the library is alive, friendly, and has something
to offer everyone. The old stero-typgs and
misconceptions are going. This project represented
a reaching out on the part of the-library and its
staff, showing to the community that the library
was there,that the library was not a cold
institution, but was a friendly place filled with
. people who could offer services and help, (help
in its may senses, but especially in the sense
of helping the student to learn how to use the
resources of the library himself and to explore).
Since a peer-group, or fellov students, were
employed, this helped break down the barriers
and helped make the library a more personal
place, not only because it was seen that these
. fellow students and friends were involved in the
library, but also because those students who
participated in the program were always ready to
talk about the library in friendly conversations,
in a2 social context outside "library-hours"
so to speak , or outside the library itself.

a
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(con't)

The reference assistants thus also served as
unintentional, perhaps, but nevertheless important,
messengers of the good news of the library. The
tragic history of most libraries is simply that

of lack of use. Lack of use stems from the lack

of awareness on the part of the community of what -
exactly, or potentially, the library hds to offer, |

and what type of place the library is. Above I .
said the assistants may have been?!unintential

conveyors of such a message. I will retract that

statement. After being introduced to the library

the way they have been, after hav1ng become "awgxre'

themselves, they could never-become "unintentional"

in their wish to introduce others to this "new" ] ’
library. When one learns of a good thing, he
willingly shares it with his friends. -

One,of the best things to happen to or for ‘the
library at Wabash, in my opinion,fwas the program
funded by the Council on Library Resources. If
more libraries, especially those in colleges and y
universities, where young people areniupposedly
being trained to use their minds, were "to
ingtitute similar programs it would be well’ worth
while. The effects would spill over and as these
students graduated and either went on in educaticn
or settled down, they would still see the library
in this "new" light.' The local library would be-
come more than just a place to house recent novels
or works of fiction. .Their children may be encour- =
y$aged to read angd use the library more. Parents
may take a greater interest in their childrens, &
school libraries. Perhaps it is wishful thinking,
but one has to start somewhere if one wishes to
see ah end to the 'mon-use of the library." The
Wabash program was one such start.
Statement submitted by Mr. Michael Wilson, Assistant Librarian,
New Mexico State University at Las Cruces, former Wabash Student
A351stant and Catalog Librarian

Looking. back on the 3 1/2 years in which I was
involved in the CLR project, as a student assistant
and later as a member of the library staff and
having seen the massive I1.U. Library in operation,
I feel extremely positive about most of the efforts
made at Wabash. The primary goals of the project
;ere to improve the student's expertise in using
the library's resources, and to forge a closer

= Y
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(conft)

- 1
relationship between the library and the work in
and out of the ¢lassroom. ]

The mechanism of the freshman seminars is an
efiective means for accomplishing both goals.

By integrating the use of the library with

specific subject matter in a course), and stressing
independent research efforts, the student's
initiative was in most cases aroused and allowed to
lead him as far as he desired. The training given
the student assistants (and professors, in the
ore-semester workshops) helped abet the efforts

of the regular librany staff in providing
assistance to the stfident's efforts in research.
The on-going training of the gtudent assistants,
instituted in the second year of the project,

was an improvement, as it allowed them to

improve their own knowledge in areas in which ’
they desired, based on actual experience at the
reference desk. This "spontaneous'" growth was
an added bpnfis, 'in addition to the "planned"
growth which was offered by the library staff
instructors. A

It seems to me that the project offered 'a proper
mix of instruction: a broad introduction to the
forms in which information exists f{almanacs,
bibliographics, indexes, etc.); acquaintance with
specific or unique reference tools (Statistical
Abstracts, Ulrich's); instruction in the use of

library tools and procedures for getting at
information (Card éatalog construction, NUC,
reference interview techniques); and perhaps

" most “mportant, an attitude of service, and the

vision of what the library can qéntribute to
intellectual research.

The problem of attitudes remaiws in my mind as the
goal toward which the project needed to improve

its aim. The attitudes of th¢ faculty members must
be more positive toward the potential contributions
the library can make in improving the benetits a
student may derive from a particular course. The
positive attitude of ‘the library staff is the basis
for the project's birth and early growth, and this
feeling needs to be shared by their counterparts

vn the faculty for the students to become aware

of the library, and of the idea of a meaningful
academic experience. -




F. (con't)

Increasing the use of the library, especially in
today's economic squeeze, calls for more strain
on the library's ability to meet the demand. The
, problem of adequate funding for basic library
o resources and staff is not an easy one to solve.
The library should continue its commitment to
service, ¢ad take every opportunity to demonstrate
its accomplishments in improving the academic
abilities of Wabash students, and that an investment
in the library of a greater part of the college
. budget is a sound one.
(As for new projects, I would like to see more
handouts available on basic library information,
and special workshops offered to introduce students
to special areas such as government documents. These
voluntary-attendence efforts should help attract new
users. Finally, a ccurse offered for credit might
also make an important and needed contribution to
the overall efforts of the CLR project.

»

G. Dr. James Barres, Associate Professor of History, has submitted
two statements. The first was written March 19, 1973 and the
second was written or November 30, 1975.

. You asked for my thoughts about the Freshman Seminar
and the Library Project. I might preface my
remarks about saying I had never given a Freshman
Seminar before nor worked hand-in-glove with the
Library on such a course, nor had the advantages
of a student assistant. So it was all new to me,
comparatively speaking.

. We are now two-thirds of the way throught the

course on the Nuremberg Tribunal and Nazi Germany,
and it has been one of the most exciting and satisfy-
ing courses I have ever taught. A lot of the credit
goes to the way the program was set up: namely

. : - combining my special interests with the hoped-for
eagerness of Fresi.wen and the facilities of a good,
efficient and »onvenient library.
One thing this course forced me to do far more than
ever before was to plan my assignments in advance.
I not only had to decide what to have them read and
report on from week to week but what to do in the
library. Much of this was coordinated as best we

- ,i /V)
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could with what the student assistant was learning
about the uses of the collection. Thus, in a given
week I might ask students, as a small exercise, to
collect references fo one of the defendants before
the Nuremberg Tribunal which show up in periodicals
of the time. This allownrd the student assistant
to acquaint my freshmen with reference guides such
as the Readers Guide and the International Index.
One important by-product of our arrangement has been
. to hold the class in the seminar room of the library.
Not infrequently I want the student assitant to
show the class some particular item as soon as the
class is over; or a particular work cam be brought *
. to class from off the shelves. Another important ‘
feature was to work out sore arrangement to ailow
students to browse through the 42 Volumes of the
Tribunal and yet have a restricted use of a given
volume overnight. Ms. Millis came up with a
special reference category, where the volumes could
. be taken off a reference shelf durifig the day but
‘signed out overnight.
. In so far as the seminar has been a sucessful
. way to introduce students to primary as well as
secondary sources; to give them the experience of
delivering both oral and written reports; and be-
come well acquainted with the library; much of the
— credit goes to the structure and arrangement of p
the project. ~
The second time I used a Library Assistant came in
the spring semester of 1974. There were two essential
. differences from my previous experience. The 1974
course on Terrorism-and Violence was planned pri-
marily for upper-classmen and not freshmen. Further-
more, my assistant in the course had already been
through the library's training program and was
well-versed in the routine of the reference desk.
. I was very pleased with the results.
| In some respects the upper-class students were able
to fend for themselves and did not need to trouble
my assistant for routine items. On the other
hand, I was able to delegate a good deal of responsi-
bility to my assistant for selecting books to go
on the reserve shelf each week. Since his library
¢ "project” was mainly bibliographical, he was in a
much better positon than I was to identify pertinent
materials from week to week. He also kept a fairly
close watch on the extent to which the reserve books
circulated, thus providing me with valuable feedback
about each assignment.

~—
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G. (con't)
Since my assitant was a very capable and mature

. i senior, he could serve as a kind of team-teacher :

during many of the discussions. He had sufficient T

good sense not .o intrude too much, but also at

times could semmingly reflect student views and
therefore help generate further conversation by
others in the class. ’

When it came time to write more difficult papers,

some students made excellent use of his services

at the reference desk. I am rarely to be found

in the library during evening hours, and I am sure

that some students found it most helpful to count

on his suggestions "on the spot," so to speak.

In drawing up topics for the course I took the

opportunity of consulting my assistant and in~

corporating several of his excellent suggestions.

He had his own expertise in several areas, such

as violence in labor disputes, and this was

valuable when it came time to judging the merits

- of certain reports and papers. I also asked him
— to assume the primary responsiblity for one class
) session and discussion.

\ My assistant, Rick McHugh, was entitled to one
course credit, and I felt it important to require
enough of him, one way o~ another, so as to
evaluate his performance. In the end this was
easy to do, since he had been such a help.

Upon reflection there is much to be said for
utilizing an assistant who has already been
through some sort of reference work training

and who is accustomed to helping students in the
library. Again, this may be more appropriate
when working with upper~classmen, whereas an
assistant in training, so to speak, may suit
freshmen perfectly well. Also, in both instances
where I have used a library assistant, I have
placed heavy emphasis upon the resources of the
library. About two-thirds of the time some
portion of the class was either making oral
reports or submitting written papers, all based
on materials in the library. Only a couple of
books were purchased for the course, and the

rest nad to come from our collection. Heavy
reliance was placed on periodical and newspaper
accounts, again necessitating frequent use of the
library. I am convinced that the library assistant
format works best when the topic for the course
clearly lends itself to heavy library utilization.

ERIC
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H. This statement was submitted by Dr. Richard Strawn, Professor
of French and Director of the Library Project, 1970-72.

In the abstract, the goal of the Library Project was worthy;
it was likely that we would reach it. We did not. We
tried too hard, in the first two years, to convert the
heathen, and we misjudged the nature of Freshman -
- Seminars. Our demonstrations of what one could do
with the library were practical: they were linked
to actual courses. The trouble was that, particularly
in the case of the Seminars, we could not link the
demonstrations often enough to actual problems within
those actual courses. It was of the nature of most
Seminars that the course unfolded rather than that it
was well-built ahead of time. So a.good use’ of a-
Project assistant would appear so suddenly that he
could not prepare for it--and his general preparation
as apprentice reference librarian was just that: )
general. There was no question that the assistants
profited from their training: by almost universal
accord, they did--personally. ' '
Our judgment that they had indeed profited prompted
e the shift, in the third year, to the scheme of in-house
reference assistants. Here the problem changed from
one of "too little time to prepare" to one of "too
much--and or too great a variety--to prepare over a
semester's time." In the last several years one of the
chief facts about Wabash courses that draw at all.on
the library's resources is that they have required
increasingly particular information. Even a well-trained
reference librarian is often breathless in such:
circums tances; an apprentice cannot learn enough,
fast enought, to be helpful over so broad a range of
specific questions. Again, however, the individual
assistants have reported delight with their own new-
: found skill.
The Project has worked best, I judge, with those profes-
sors whose courses were well-built ahead of time and
who wanted to use an assistant--with the converted,
in short. In the first two years a certain missionary
z:al kept us from seeing the problem posed by the
nature of the Freshman Seminars, and it ,also gave the
Project a hurtful reputation for thinking it could
show everyone The Right Way. I don't kidow of a single
professor who has been attracted away from a former
practice and into the practices of the Project.

/




H. (con't)

But a good many individual students have been.

So the ideal goal is clear: every student his
own reference librarian, in am elementary way.
And that suggests the next step: the librarians
should become so cozy with professors that it
will occur to the professors that the librarians
might help students learn elementary reference
maneuvers. It is already happening in a few
courses (Speech, Biology, Composition, History,
certain literature courses).

Reference assistants are not the answer. Neither
is a course in reference procedures taught to
students from scattered fields. The lesson of
the Project is this: narrow the field; put a
reference librarian in league with a professor
and his students; work only on problems that are
real, not imaginary, within a particular course;
don't expect very much very soon; and don't forget
that every September sees a new crop of freshmen

arrive.
I. Anonymous student comments from the April-May Survey, unwashed,
unedited, untouched
Our tut. assist. was at the library for only
i a few days never there when we needed him.

Most students mneed help in using the library.
This is being accomplished in the tutorials and
a number of other ways.

Some student assit. should know more than they do.

The reference ass't I asked for help several times may
have known how to use the library, but he made no effort
to help me, even after repeated requests. He seemed
like he didn't give a damm & didn't want to get out of
his chair. He is paid to work & should do his job. I
have only had trouble with the one ass't. All others
were very helpful. I think they should be given a pep-
talk and if they don't change they should be reprimanded
or fired.

Need an available pamphlet which will explain to run-
of-the-mill student the how's, where's, and possibilities
of library research for course work-especially for
writing papers. ‘
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I. (con't)

The library assistants are very helpful. I feel
they do a good job.

I think the Bio Abstracts should be explained and
incoming freshmen should be briefed on their use.

I think that there should be a course required for
freshman that will acquaint them with the lay out
and function, at most it should last two weeks.
But in those two weeks all ....... and reference
should be pointed out. This would aid dramatically
. since the freshman would be knowledgable in where
to find and how to use the library. Which I still
have not accomplished. .

I have found research skills to be essential in
law school. For those who intend to pursue that goal,
a good working knowledge of the library is quite helpful.

Suggest a book telling where sources are and how to use
S— reference and recommend way to find the most relevant
material that is being searched for. Periodicals
not emphaisized too much.

N
I

Student's are afraid to ask for help. They are
concerned "that they will appear ignorant. Also,
the authority of the desks and office atmosphere
discourages questions. Reference assistants and
full-time personnel should be prepared to make the
first move and ask the bewildered looking student
if he needs any aid. Faculty members should be
encouraged to have their students make use of
resources. Davis and Doemel are good examples of
this.

o~

I have never used the help of a student assistant but

I have heard from others that they have been helpful.
Also, I like the system our library uses for cataloging
as I believe it is much easier to use than the Dewey
Decimal system.

I usuully knew where to go for what I wanted, but had
several occasions to seek out assistance, that assistance
was appreciated. As several of my firends were student
assistants, I used their help on these occasions.
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I. (con't)

Lilly Library is an excellent little library but

e it should always seek ways to update and expand its
resources. Most students do know how to use the
Library after the first instructions, but do they
really have need to use it for course related Ye—
search? The library ‘has many books authoritative
in their field which are never checked out for years.
The reason 1s that students are too involved in text-
book materials, in trying to make grades that they
don't bother with the library other than a quiet
place to studv. This textbook syndrome is stifling
the search for knowledge at Wabash (& throughout
the U.S.). The blame is not to be placed upon
library personnel. They do their job and they do it
well, the blame must be placed upon the departments.
It is their responsibility to inform the students
what the major classics in their fields are and which
ones can be found in the library. It is their
responsibility to inform students that the text-
book is not the final work but only the first woxd.
It is their responsibility to encourage and require
students to read as many books as they can which the
library has in their field of interest during the
four years at Wabash. Only in this way will the
student be prepared for graduate research and more
important the independent research on one's field of
specialization in post graduate-school years where
there are not textbooks and professors, just libraries.
Only through a joint effort of the library personnel
and the departmental professors can true intellectual
freedom prevail at Wabash.
One more Note: the most instructive class I had at ’
Wabash was a freshman tutorial where we had no text-
book~-just the sources at the library and those obtained
through the book store. I learned not just from one
book but from 10 to 12 books - every book the library
had on the subject. There should be sophomore, junior
and senior seminars on topics within the field in one's
major.
Finally: It is the responsibility of the library to ever
increase, expand, and update their material in every field
for once in every ten years will a student arise and
realize that - )

Within the walls of Lilly doth true knowledge
lay buried.

LA
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CONCLUSION AND FUTURE PROGRAMS

-

Whaq‘is the real impact of the CLR project at Wabash? And

what have we learned? The first of these questions has been the subject

of this report, particularly in sections III - VI. There is, however,
¢ a further point to make about the impact - the(grant alleged the
library to increase the size of its staff especially at the professioﬁal
and student levels. 1In the spring of 1970, before funding started,
the staff had only one professional (i.e. M.L.S.'or higher)- librarian.
And only for a span of four years, 1963-1967, had there been.more than
one professional employed at a given tim?. This is not to imply that
M.L.S. graduates are the only people with sufficient training and skills

.

to work in libraries. Quite’ fo the contrary, Lilly Library was manned

‘ for many years 5y a small, capable, and conscientious staff. But today's )
larger full-time staff (three professionals and sh<%§sistants), dependent
B on CLR impetus and continued administrative interest, had a first~time

opportunity. That opportunity was to create a physically visible
reference desk, manned on a daily basis, designed to be the éscal point
of pat;on service and point-of-use as well as in-depth instruction.

This was something new to the college and has been well enough received '
that administrative financial support continues.

Though devoted service is a Wabash tradition, there has been
stimulated in all of us (professionals, assistants, students, secretaries),
more responsiveness to student needs, a commitment to help, a sense of
pride in humane and effective reference service, and an interest in the

knowledge necessary to continue such service. An atmosphere which has been

widespread among us is one of self-examination and, as indicated by

J
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Charlotte Millis in Educating the Library User, one of person:l, un~the-
job,ﬁaccountébility. There has been closéf attention to VPrk flow, space
allocations, job descriptions, staff development, and faculty-staff rela=-
tionships. Besides being more service~oriented, technical processing
staffers have conceptualized a broader and better-integrated view of their
positions. If readers think these by-products of the CLR grant are only

tenuously related to the objectives of the program, they need simply to

’

observe a similar effort which does not enjoy the support of an intelli-

gent and devoted staff.

Impact on the faculty has been mixed with some of the mixture owing

~

2
to faculty predisposition. 4 ‘The wide range of faculty attitudes
- regarding a college or university library in its institutional context

+«was noted in the report of a 1974 library evaluation team headed by

°

o 25
Robert Wedgeworth, Executive Director of the ALA. Some teachers

conceive the library to be a group of people actively engaged in teaching

students the "ins and outs' of vital resources and research techniques;

others view it simply as 4@ book storage closet. As Charlotte Millis

4

said in her paper in the Drexel Library Quarterly, the project gave

@
rise to the development of multi-media service-a specific program greeted
i

with mixed faculty reaction including on one hand people engaged in

°©

'the preparation of slide-tape programs for fhe classroom, and on the

€ other hand those who stood aghast at the elementary nature of some

-

. show-and-tell methods. Finally, a number of faculty demonstrated an

- -

inclination mnd interest in listening to students and in participating in

solutions to their information needs.

‘.
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Among students we have noticeda gratitude for what they have
learned along with their consequent self-confidence in pre-professional
and.liberéi arts studies. There has been a heightened consciousness of
the role of the library in the Wabash community though we arg~£§r frqm
our jdeal goal of reaching the maximum number of incoming freshmen.

More importantly, we are more careful‘listeners when students make
suggestions about iméroving library service as a whole and library
project efforts in particular. Indeed, our more valuable cb:nges have
,been based on student evaluation and criticism.

We see evidence that more guided study and independent research is
taking place at Wabash. As Dr. Strawn suggested, the reference questions
are increasingly particular and, therefore, more time~consuming. Further,
interlibrary loan requests hqxe e%perienced a significant increase.
Though recordsrare incomplete for 1972, we know that in 1973 we placed

98 requests for books and photocojiied articles combined. In 1974 that

figure jumped to 392 and through August of 1975 the figure was 291,

slightly ahead of the 1974 pace. Two factors which keep these figures

fyom rising further are (1) that student familiarity with ILL is only in

de&eloping stages, therefore some have >t allowed sufficfent lead time

for us to place a request, and (2) a number of students take weekend trips

to large universities (Purdue, for example) to conduct “-urse~related

research.

A fair and useful conclusion should emphasize a second question.

"hat have we learned that is reasonably exportable? We nominate, for

that purpose, our‘program as it functions in Speech I, While our
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measurements have not been objective, our impressions do not deceive

us. The program works. It works for two reasons, one of which was
touched upon by Richard Strawn who wrote that the Freshman Seminars
unfolded rather than being "well-built ahead of time." Speech I can

be described as "well~built ahead of time." Dr. Barnes was convinced
that 'the library assistant format works best when the topic for the
course clearly lends itself to heavy library utilization.'" This happens
in Speech: students must use the library on a fairly regular basis to
prepare the five speeches required of‘them during the semester. The
stuéent assistant actually serves as an upper-class counselor usually
equipped to deal on a fundamental basis with a wide range of student
interests. Naturally, the knowledge and commitment of thé student assist-
ant is necessary to ce&ent this relatioaship, but thel key to a successful

|

effort in Speech I ( that was not present in freshman tutorials) is that

— — — e ST T Sl e

bibliographic instruction. -

Mr. Joe Buser and Mr. Bill Koshover were twp of the.early Speech I
assistants, Both men report an experience somewhat broader that that
involving just bibliographic instruction per se.

First, I became more -appreciative of the problems

a teacher faces, especially in cases where
motivation on the part of the student is lacking.
But I also got some sense of reward by feeling that
I'd helped a student with a particular problem and
saw a student progress through the semester.
Secondly, it [the Speech I assistant program]
presented some invaluable experience in working

with people, especially in the area of constructive
criticism. (Buser) .

it
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- The lists of the_duties of thz speech
assistant, as I saw them, included
approving outline form and topic ideas )
in the library besides being available
to help in research matters, critique
sessions in the playback of speeches
after the speech rounds and.most importantly,
taping sessions on the nights before a
speech round. In each duty, my goal was to
help the student present a better finished “
product "the speech itself,” in both
logical development of ideas and effective &
delivery of these $deas. By working in .
close association with some students and
seeing their improvement throughout the
semester provided a great deal of personal
, reward and satisfacticn for me because
I feel I played a part in some students
improvement. In addition, I saw growth’
in my own interpersonal commgpication
skills in working with students in close
association. (Koshover)

The fact that speech assistants could be of service in a wide range

of areas made them more believeable when they talked to students about

library resources. Thus, bibkiographic instruction became a practical
=

and infegral part of Ehe‘teaching and learning environment.

.

Future efforts which seem most promising to the library staff are
(1) ; continuation of efforts in Speech I and a seeking out of courses
bf.similar structure and demand on 1i€faryvresaurces, and (2) consistent
with suggestions by Michael Wilson the use of §h%rt, highly compressed,
volunteer att¢.dence workshops on specified resorces, particularly
gover;ment documents. One such workshop was conducted last spring for
students of "Man and the Environment," a course taught by Assistant
Professor of Biology, Drt William Doemél. It camnot be overstated that
we arelmuch indebted to the council fomrthe ground we have gained in
changing Lilly Library from a "storehouse to a workshop." Due to the
support and interest of the Council on Libra;y Resources, we will apﬁroach
future programs yith confidence and enthusiasnm.

b
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APPENDIX A

A Proposal to Increase-the Effectiveness of the Library
in the Educational Program of Wabash College

CLR staffers Fred Cole and Foster Mohrhardt visited

pors
’

. the campus in the school year of 1969-70 after which
the college prepared the following proposal for a
matching grant. It was written by Librarian Donald

E. Thompson and French Professor Richard Strawn,

Director of the Library Project for 1970-72. .

. \ 00
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A PROPOSAL TO INCREASE THE EFFECTIVENESS OF THE LIBRARY

IN THE EDUCATIONAL PROGRAM OF WABASH COLLEGE

Summarx

)
Our aim ;g To change our concept of the library from that of a storehouse
of information to that of a workshop ofvfhe liberal arts. We will pegin in
associavion with a program of seminars for freshmen.} That program %ill start
in SepTember 1970 with some ten seminars, to be followed by ten oth rs in the
. f
pring semester of 1971. Each seminar leader will select an advanced sTudeﬁT
who has some gkill in his discipline and who knows how to prepare a research

LY

saper. In a four-day workshop before the semester begins, the seminar- leaders

wili work with their appreantices on the concepts of the seminar, and he Tib=~
rarian will worx with &ll the parTncnpanTs on the processes of gafherlng infor-
" mation. We will be Tralnlng ‘the upperclassmen to serve as assistants.who will

work alongside their seminar leaders. 'IT wilf be their Jjob to serve the freshﬁen )
"r. .

in the su'unar¢ both as models and as organizers. For that service they will
receive credit for independent sTudyrin the field of the seminart Over a period
of‘five years we hope fo increase the number of seminars to fifteen each semester;
Tnat will be enough to give each freshman'wﬁo wants it the kind of experience
TnET Tne seminer provides. We will use’project money 1o pay stipends to the
sbﬁ“Cﬂfz during +he training sessnonsY and to provide their board and room for
713; time. “We have included a sum for stipends to .he professors who take “i
ﬁ:rr in the training, but we plan not to use it unless it is necessary for
ceveloping participation in the project.

As Tne worth of The training program proves itself, leaders of upperclass

szm.n

(‘J

rs will, we hope, ask to participate. We will +then spend project money
on exTerding The program To Them and Their “assistants. We will also assign

2ro,eCT mondy To the increased use of reference services and library-centered

wor< which should result from the project.
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- At the same time we will continue to develop progfammed instructional -
oL ~N
materials in proceduras that serve independent study. first program in

" the techniques of moving from the terms of a topic into the card catalog

is now ready for Teéfing. The next two programs that seem to us useful\and

veasidle are one on the use of government documents and onz on concepiuglizing.
we will use project money to pay for the inventing, the testing and revising,

1

and the printing and use of the programs. We will test the. programs at the ,
- : / .

y /
college. 17 other tests are required, we will attempt to do .%e.fesVing

within the GreatT Lakes Colleges Association, using money from a souqée oTHer
then The present project. . ' /

We wil% use projeé?‘méney to pay féé fhérgérviceé o; the Lférfrian, of
& reference lisrarian, and of the supervisor of the Freshman Semi ar‘program
TO The exient that they participate directly in TH;'Iibrary project.

We can see our way clearly in the first year of the projec ; beyond

that, we are describing what we hope we will be able to achievg[
f

s . » -

i1970-71 1971-72 1972-73 1973-74 1974-75

Seminars $15,000 '$16,800 $19,305 $20,275 $21,300
orogramaing 2,320 2,500 2,500 - -
To*als . 817,320 $19,300  $21,805  $20,275  $21,300
Grand total : . . $100,000
Ffom #abash College, in matching funds . 'S 50,000
From tne Council on }fbrary Resources . ' 50,000

' ‘ $100,000

For Tne breaxdown of the expenditures, see pages 9~I11.

Y




, ‘ Proposal * .
» ) . * N
. The program of freshman seminars was prOposed in response to comments

from students and p'o.essors. Flrsf -year students say Thaf they have felf
remoTe rrom Thiir professars! ch:e* concerns. Professors say #haf they *eel

it possible to demonstrate the nature and the value-of the liberal arts most

«

effectivety from the vantage point of a well-defined topic which typifies

treir work and that they feel a number of students to be ready for the stimula=

Tion ¢’ & seminaer. limited to ten to fifteen sfudenfs and“ied by a professor

»

who has proposed The topic because his own interest in it is keen, a semlnar

will neUOﬁs.raTe what the intellectual Ilfe can be Iike by Iefr:ng the students

live & part of it along wifh the professor.

Several of the seminars will oblige the students to use library materials

~— ?
{ &s @ tool &nd as a stimulus. The library will be their workshop. Their tasks
‘ .
will not be artificially imposed as empty exercises but will grow'najurally R
— out of the need~to-know that the topic of ~the seflinar will create.
We will select The peer teachers from among upperclassmen who héve some

knowlecdge of the Topic of 2 seminar and of how to go about gathering infor-

mation That bears on it. The librarian will help them refine their techniques

“ of research, and The seminar leader will work out with them the ways of coming

-
-

+o Terms with the Topic of the seminar. Working alongside the leader, the
sTucenTt peer-tgachers will use their first-hand experience and their sympathy

: ~

for Tne novice who faces new problems, to make his investigations efficient
) R I .

znd profitabie. If tne program works right, some of the novices in the seminars
“ , . U . , , , ‘
O~ one semester will turn’into The guides of the following semester. Over a
n \
. * . .
seriod of several semesters we will creafe a pool of sfudepfs who, through

eCT experience, will have learned +o make the librar work for them and who
0 ’ 1

»

will influence tieir fellow students. i

Q . ’ G.i
ERIC . : ' :

2 .
Full Tt Provided by ERIC. .
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. v
Thinking oi the library as an insfﬁwmenf, what problems do we eipe&f

the novice To meet? Some of the problems will be technical: compiling a
. \

3

bibliography. learning what reader's guidés exist, learning tJ use the card ‘

[¢)

atalog, tracking down bits of information. But such problems are only
* \

technical; their solution is a matfer of learning to handle some rather _

i
simple devices, and as the years go by, our\féchnology”may provide us with
mechanisms, computerized or otherwise programmed, which ‘will remove the

. !
necessity for the student to do many of those clerical chores. The more
? ‘\ R
interesting problems wili be methodological and conceptual: how to think

about a given topic and now to come to terms Qﬁfh it. The library can be
‘
made to churn out great batches of information, but the truly intellectual

acT is To apply one's critical judgment to it all, to make it.make sense with
regard o a Topic;
As +he project progresses, we will look for‘siéns by whiéh to evaluate
: v
its effectiveness, such as a change in +he ﬁhysié?l demands made upon the

collection. B8ut particularly we will look for a shift in emphasis from,

S

M :
reliance on ready-made information to insistence on the formation of one's

LIS

critical judgment.

. , & ‘
Wepash College has recently changed its curricilum in the direction of.

increasing the studeni's responsibility for making suitable choices from -
- . !
wiTnin @ ratner small set of apfions. The change presupposes that the making

. ¥
ot cnoices has in it an element of intellectual skill and that thé skill can

«f

be¢ iearned; one is not by rature,an automatically goog chooser. The man who

learns 7o choose well we Think of as a man of judgment\and heart.

>

wnaT is not altogether clear is how to do the learhing. The curriculum

change hardly bears on that issue. But the discussions Veading to the change
ofTen Touched on the notion that if one merely acquires a stock of information,
\

re limits himself, whereas i¥ he learns how it is that oﬁe can acquire any
\
‘l'\ i

62 : \

b
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e
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information and deal with it, he frees himself. A large part of what one

musT learn, theh, will be the art of dealing with a subjgcf. The learning

«

is not likely to be done well if it is done in the abstract; the chances

[

re greater that one will learn 7o make good choices if one practices mak i ng
actual choices. ~

No smal! amount of our course work is organized not around the present-
*

aTioquo% choices buT around the imparting of information. We "tel|" rather
than "help discover." The present facilities of the library are well adapted

to The mocde of "telling." The building holds a farge amount of information

[

which one can exiract fairly easily and add to one's store. But the same
thing can be sald of @ good textbook: it contains a store of accessible
information; furthermore, it contains ]iffle that ig distracting or irrelevant
To ifs subject. A textbook is a trim, miniature library. All it lacks is the

one characteristic thal mekes a library central to the curriculum of discovery:

.

“multiple avenues, open-ended cptions, ever-branching paths. .

[nsofar as our course work relies on canned information, our present
icrary can over-supply the demand. It could probably shut down starting

vomdrro4 with only minor inconvenience to the courses which are tied closely
\

TO &,7exTHook. But where we are concerned with the handling of information in

crcer 7o form one's judgment, we come on certain obstacles. The library, while

»

ricn for its size, is nevertheless small.< More importantly, ifs richness is.a

function, in part, of the person who usearlf; he must know how fo release its

¢ %
»

ricnes, how To move along iTs pathways and how to assess/jbeJr relative/worth.

‘ne TesTirony from recent alumni, from present students, and from profes-
32rs is That many students have not realized the potential of the library.
Since 1955 we have Tried three methocs of formal, library instruction. At

rne Time we gave ireshmen & nelf-hour guided tour of the library during the

ccotember orientation period and supplied them with & handbook that 5escribed'

5o :

_‘—_m
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‘rariens at other colleges, and our own recent éxoerlence lead us to belleve
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”®

kg

, .

the collection and its uses. For several years we gave library instructioh
Q

in the Freshman £nglish course in connection wi+th the ¥érm paper.  When the

course siopped requiring a term paper, the library staff used a period of

freshman English to explain certain reference books. About four years ago

o v
we reverted to the freshman orientation tour. In that same period we have

i ! ( AY
been conscious that certain teachers and certain students have, increasingly,

been using the collection fruitfully. The reserve book shelf is less impor=
k)
Tant now than it was ten years ago, a development which.is not entirely due to
1 . o R

7ne "paperback revolution." But still, we would have to say that, even now,
1

-

ours are predominantly textbook courses.” . 3 .

In 1961 Donald Thombson, the Wabash College librarian, searched library

fiverature for +the period 1920~1960, checking every ariicle-that contained

information on instruction in the use of +the library for college students to

-
N -

see whet innovative methods had been.reported. He reached three cdnclusions:

’

(1) there had been relaflvely few changes during the forty-year perlod
(2) there had been no effective solution to the library |ns+ruc+10n problem,

2nd (3) much of *he literature was repeflflous.

A

A review of library literature from 19561 +o 1969, discussions ijﬁb Iib-'

L

TnaT The problem still has not been satisfactorily solved. The new_mefhod of

©

programmed instruction, new uses of audio-visual devices, experiments such

fon%eifh College°projecf are part of the answer. We Think that in

oLr O%p case--and surely we are fiot fhe only institution for which it will

(,

Y

o€ True--we must now concentrate on making the library interweave 'with the T

processes of lecrning so tha® +he one will be unthinkable without the other.
Jur project will begin with the sprogram of seminars for freshmen but we
wiil not stop there. The practices that we develop should be equélly approp-

riaTe in advanced seminars and wherever one is obliged to learn to shape and

a2 N
Ot

.
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N
use one's critical judgment. The pfacfices wili\follow guidelines described
i ' by the Library Committee and the library staff of‘fhe Colleged .
’ ‘ ’!. Our.mefhods wfll be for certain s?uden%s at the beginning,.
. bu; they will aim at being workable for all students.
2. We will not require the work of all sTuden¥§ but we will

try to insure that at some time in his four years at the
\
col lege each student encounters work in which he will need.

“

the skills and the undersfandjng that our project is designed

- . .

o develop in him. N

3. For the student, the work pays off when he displays his N
newly-formed critical judgment in his field. \
4. The Closer the tie between his field and the methods used '
— i in the project, the more effective the results are likely

(: to be.

5. wherever possible we will avoid such canned devices as

. anthologies, reading‘lisfs, lab manuals, and seﬁésfér-long‘ .
_ syllabi, &nd we wi Tl accentuate methods which ?apifa!ize on
The library's facilities.
: 6. 1T is betrer o tie the library to a.problem that érises in
a perticular course than to organize a separate course of
instruction in the use of the library.
/(//’Q Eeyond The beginning which our proposal represents, other activities
ray 5@ cevelopec ¢ help students and professors become more ;onscious of
wn87 Tne lliorary contains and make be%fér use of it. . R
l. instruction in the techniques of !iterature search and <3
. ' compiling bibliograshies whenever a learner indicates Thaf‘ﬁe
nééds tnose skills, ) . '
. * *
- 2. Indivicdual or group instruction in the I?Térafure of a subj§c+.
Q . .

ERIC oYy 8
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.

3. Insfrucflon vn sources of |hforma+|on, deallng with all
"t
© types of sources but empha5|z:ng reference maferuals and‘,

their use: b|bI|ograph|es, indexes, absfracfs:'dlcfionaeies;
¥ \

eAcycIopeduas biographical sources, handbooks, yearbroks-\\
ld specnallzed refereﬁbe books in subject areas. _ . i
4. A sfudy of. the relationship betwéen the I:bre\ykand fhe ) \\x

-~ bqoksfore We know of scime academnc libraries whuch operate ' \\

| .

The college bookstore: the books are Ioaned, rented, and

[

soll d. Joipf operafie;/bf the library and the bookstore may

have some advantages /for more closely relating the library’

: .-
and the curriculum;

»

5. In%orﬁa1 gatherings for book reviews and discussiéﬁs\gj\\\;\;\\\\;
bodrs both in general areas and ‘on special subjecfe with

relation to library materials; helping students establish

-

personal‘libraries. ' ‘ s
x v ‘ ' !
Our 1mmed|ane goal is to start a sequence of |ns+ruc+|on which %ill
‘e ‘ "
ijcrease our sfuanfs' technical sknll in usnng the facnllfles of the Ilbrary,

i m

which will :ncrease their powers of conception as\fhey handle information, and- .

which wxll do so nn association wxfh real prob?éms~ ith WhICh they have a real

concern. The prOJecf will be vnable if it does no mo fhan we ‘have so far -

-

describede It will be worthy of the college, .however, only if |+ goes a step

%

further. Not only must it develop one's ablllfy to find out and to make sepse.

»

i7T must Iead 50 The desirg to know. |t must. help creafe perpefual learners

ﬁho %||| xnow their crarf and who will Iove learning nof only for iTs sake

SuT also for their own.




¥ BREAKDOUN OF EXPEND I TURES
S . ’ . «
1. Freshman seminars: training upperclassmen as student asslstants.

l970—7l:‘TwenTy.seanars (ten per semester)., -

A. Traiﬁing period (Fall). Four days® preceding the opening of col]ege.
B Ten students *
‘a. Stipend @ $100 . . .
b. Room and board @ $50 .

Ten seminar leaders: sfipeqdb .

8. draining period (Spring). Four days

1

($5,000/20 = $250 per seminar.) ’

C Seminar supervisorC; stipend fo}'appréximafely
one-fnird time . .. . ., .’ :

' <
. . . . . . ‘e
' N

D."Librariand: stipend tor approximdtely one-eighth
R
‘ . . } ' ’ ‘ .
€. Training of student assistants for advanced seminars,
° exiended reference services®: instruct on for, s
indepandent study, use of programmed devices,
Consulvants' services, and student and administrative

[}

., representation at conferences ST+« « « . . 3000
' : $T0,000 %
' \ ' © " $15,000

-

1971-72: Twenty~four seminars (twelve per semester).

»

A ‘ .
3250 per seminar + 5% = $262.50 x 24 = -

)
. ismo,ooo + 54 = ‘ ‘ ' 10,500 \
J » - U .. 816,800

¥

1972-73: Thirty seminars (¢ifteen per semester) .
> “‘/

f $262.50 per seminar + 5% = $276 x 30'=. ., . .- «$ 8,280

)

A
B

,{ $10,500 + 5% = . ' . 11,025
)., : : T - 519,305

{Notes will be found on pages 10 and |1]




— . 1970-71: A progrem in the use of a dictionary cataleg (Libfary .

L T First day: Tre trainee works with<his seminar leader on iddntifying
o The main~concepts af the Seminar and 81 Fheir place in the develop~-
o ment of The seminar. With +he ledder, the librarian, and the super- -
4 - ’ L ]

o . 19%2-73: A program in the formation of concepts from a set 6?_: o
" . information, "On coming to terms" . . . ., . .. . $2,500 —,

. . . L

- 1973-74: Thirty seminars (fifteen per semesSter),

e iy

.‘- ' . A * i A _ . i i
§-5276 per seminar +55 2 $200 x 30=- . ., . . . % 8,700

£

b B
2 ‘ c . , < . -
DESILO025+ 58 = 0 . . . . L. e, .. L. . 1,550
E : _ C. 820,275

-
-

1974-75: Thirty seminars (fifteen per semester).,: - ‘ . g
$305x30 . . . oL JS9,u50 0

o

A

é 3290 per seminar +'5%
3 o )

.0 : , e
T D sll,575+ 5% = 3 . . . ., . . . . . . 2 . Iz,lso
- E : I e ' T $21,300.

o
. @ o - ) \

tl. Programmed instructtonal materials: inventing, testing, anq.usiq§. R

of Congress), "From topic +o information by way of the
(*‘ L. + card catalog." See Attachment A for a description of L
" fhe Cos-l. . . . . . . . ' . L4 : . . - . ‘ . . . 52, 320

" .

‘h\o-“

-

197l—f2ﬁ A program in the g§§ of government docd%en+§ . . f. .. $2,500 ¢ -

.

*

. ", ®Training period. . “ ' ‘ ) ‘ W o s

visor, he does +he gqoss{bihlfogréphical'work of the seminar.
“ _— . ST o ' Ty
Second‘ﬁay: More of the ﬁi2§# day's work. . ' « T
L. - "

g Third day: The iwainee works with his seminar leader on identifying

) & sample sub-=Yopic of the seminar. With the leader, thé librarian,

. and the 'supérvisor, he practices doing fine-grained biPlipgraphical

search, ‘ . - :

v

.’
"

Fourth day:'The “trainee, the leader, the librarian, and the super-
visor put the fine-grained work into ihg context of the gross and
sun up the natuire of the seminar. They seek particularly. to

stipulate in specific terms the goal of the seminar. . .

- o

- ERIC | | S e - S
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e plan not fo spe .d project money on such s$tipends unless
necessary for developing participation in the project. -3

c'{he Sehinar-eupervisor s job with regard to fhev1ibrary project is

" to blend the facilities of the library into the seminar ‘program by
- sugges.ung to lcaders and students Kinds of problems and ways of

a*tacking Them, fhaT W|Il42§ke the library a teaching instrument.

9The L|b*artan s main Job:@|fh regard to fhe prOJecf is to bring his
expertise To bear dn blbrnographncal problems in the training sessions
and in The “course ‘of the semlnars. B . . \

e.ne reference llbrerlan s main job with regard to fhe project is to brung)
his expertise to bear on bibliographical problems Throughouf “the year. .
ke will worh.parTlcuIarly with The up perclassman peer feachers.

fFitreen sem:Aars oer semesfer will mean enough pIaces for everyifreshman
in a class .of 200\.0 hive the expernence of a emlnar someane before

he becomes a sophomore - ’

L3

& ’ <

A‘LTACHMENT A

«

COST AND DeSCRIPIIOV QE\A PROGRAM IN THE USE OF A CARD CATALOG

tour-pagy, 217-page program in 25 coples

Invention and™reyision -

I:O hour s/secfno;\§‘4 —~600 hours @ $3 . . . . . . $I,800'

Produéﬂon o ° - ) |

Al

~. Xerox ahd stendilsi’ $8 . . ‘
Binders ) 25 , '
; . 200 LC cards . 20 . .
~e<ee—w ... _ . Stenciling and binding ' - : - .
- ! . . 75-hours € $2 ! 150 5 e

Aeper . _ , 40 %

Testing . -
5 hours €.32 = §$10 x 20 subjects . . . . ...}f . 200

A\l




The program is designed for students (late higHLschool and college) who

’

ne¢d to find their way from subject to 'subject in fﬁe ca#ﬁ cafalog. It should

take |the place of groﬁp |ns+ruc+|on or orienfation sessjons.

I¥ is based on the Lubrary of Congress classufucz]uon sysfem and Library
',of Congress subJecf neadlngs It assumes a single catalog (author, title,
ang subjecf’in?erfiled) but- it can- be adapted to a divided catalog.’ It

‘asslmes the Wabash College|Library filing prac?ice7, but to a certain degree
M . * - . \
of particularity it can -be/adepted To other practices. '

n Gem T s . . oY
I+ contains ‘the follgying sections:?

!

. . . .. . L. . .
I. How to read ja unit card iA order +o distinguish au*hor entries,

title enfr/és and subject entries //i

2. How To select from one's fopic some term to use as a possnble
subJecT~h adung.
3. How to gey “from a term not used gs a subject heading to'a term

. that is ubed as a subjecl heading.

4, How 7o get from orie subject heading to another;’ how fo get out

of a dead nd. ¢
l .ouches on the W\iling system and on the use of subject headings in
an Tndex like Reader's Gulde I+ uses Library of Congress cards as illus- '

raflo S.

" | aress cares 22

I ,uses as examples ac.ual TOpICS fh Uabash College sfudenfs have had

70 handle in The last fhree ears. IT,W|llrbe applicable, obviously, To

abasa oollege and should be gpplicable fo at least the nine other colleges

"“""‘»—sm, -

in The Breat Lakes Colleges Asioc1as|on which now use or are preparing to

"o ’
("

use Lgoxary of Congress Clessitycation.
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'APPENDIX B

K Summéry of Library Project Questionnaire Return

v
. Te

" At the end of the project's first year, John Lawrig,
Associate Professor of Psychology, aided the library
‘staff in the interpretation and evaluation of;;he~ ‘

. results of a questionmnaire distributed to students in

. ) . May, 1971. The following is a copy of his report along

, with a sgmple\qhestionnaire.




SUMMARY OF LIBRARY PROJECT QUESTIONNAIRE RETURN

Intfddﬂéﬁiﬁn§- As a part of the library project an opinion ques tionnaire
was adm%histﬁ?ed to’ 250 participants in library seminar projects., This was a
mail quéstiongaire and as of June .6, 1971, 96 questionnaires were returned
representing 38% of the total possible population. It should be noted that it
has been found in other studies that people who are likely to return mail
. questionnaires<on a voluntary basis can. besystematically different in terms of
personality variables from other individuals who do not return such questionnaires.
Once the questionnaires had been tabulated items were classified into five
general categories: Co '
1. General worth.
2. Techniques.
‘{;. Frequency of library useage.
4N, Main function. L
5. Seminar, ' |
"Results - In the "general worth" category, faculty member participants were
significantly more favorable in their ratings of the "usefulness of the.semifiar
experience'" and were either students or assistants (question #1). This same
pattern shows itself again when participants were asked whether they would
participate in a similar seminar again; faculty members were more positive
than were student assitants while students fell between these two groups
(question #10). A final interesting result in the "general worth" category.
was the students reporting that on the average they would have some interest
. in working as an employee in the library. On the average, they responded at
a 3.95 level on a 5. scale. We, of course, do not know how this would compare
with an unselected group of students on. the campus but presume this indicates
a fairly high level of interest. It is interesting to note that the significant .
- of differences that obtained‘bvencthe three sub-population groups all occurred
between student assistants and faculty members and that in general the student
responses tended to fall between the relatively low student assistant assessments
and the relatively high faculty assessments, ‘

In the "techniques area" we observe the pattern that the student assistants
report they gaineéd more in t_chnical expertise (questions #2, 8 and 14) than did
the students, but that the students gained more than faculty members.

In the frequency of library use category (questions #3, 6 and 7) we find no
\ significant differepces over the three sub-population groups. . 2.

There were several items (questions #4,9 and 12) which dealt with the
"main function" of the library. These items attempt to tap attitudes relating
to the function and purpose of the libfary in the college community, ~Although
students and faculty members are not very positive in their belief that the
" library 'should be a repository of resources (question #4) they are more likely
to feel that way than student assistants. Further, faculty menbers are less .
likely to believe that they should receive instruction in the resources of the .
library that pertain to their courses than are students (question #12),
: Turning now to’those items’ dealing with the "seminar experience'’ proper
we find that student assistants were less likely to believe that students worked
hard in their seminar than were either fégulty members or students themselves i
(question #15). We wondered whether the ‘seminar experience would lead to
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continuing work in the particular area as a type of "fall out". In this area
(question #18) faculty members report that they are more likely to continue to
work in the area of the seminar- than either students or student assistants.

. e -

. - Conclusions and Recommendations - If we look at this whole set of data there
‘are at’ least two general themes that seem to run through the material. The first
is that the ratings, on the whole, in the category of."general worth", which
assumedly are aimed at measuring opinions concernifé the total experience, are .
likely to be higher than the ratings for any of the other item categories. We
could speculate then that the total éxperience carried more with it than was
tapped by the sum of its parts. Apparently the feelings on the seminar, on .
techniques, on library useage, and on the main function of the library are not
simply additive in their impact on a participant's assessment of the general
worth of his experience. It 'should be remembered, however, that it is.a well~
known psychological finding.that individuals who have been through an experience -
and who have expended some effort in that experience are more likely to perceive’
that experience as having been valuable than individuals who have not been through,.
such an experience. In other words, what we may be getting here is at least
partially a reduction of the psychological "dissonance" that would result if an.
individual felt he had gone through a worthless experience; he therefore perforce
tends to perceive the experience as having been valuable. Secondly, it appears
clear that on the whole the student assistants were less positive in their
assessment of what took place in the library project than were either the students
or the faculty members involved. A cursory review of some of the written comments
to the questlonnaire indicates that the student assistant role is at the moment

a "unhappy" one. Although I did not observe the process my guess is that the
student assistants really were not assistants.

Recommendations are the following: 1. An intensive redefinition of the role
of the student assistant. 2. A more careful procedure for gathering data con-
cerning reactions to the process which is built right into the seminar experience
itself. 3. Use the results of this questionnaire together with other materials
for a more careful hopefully behaviorally based definition of the goals of the

seminar as distinguished from the goals of the 1ibrary

-




AVERAGE ITEY SCORES BY SUB-POPULATION

WABASH COLLEGE LIBRARY PROJECT: 6/6/71 (N = 96) .
| : : ) ’ ‘ |
i ! . . STUDENT ‘
‘ " CATEGORY X ITEM STUDENTS ASSIST.
. General Worth .1 :
1 4,32 ) 4.14
, " * © 10 4,15 3.57
1 : R § | 4,28 4.14
{ 16 . 4,57 4,85
! 17 ' 3.95 3.85
3 19 2,18 ; 1.83
Techniques i a : <o
; 2 3.21 3.83
i 8 3.27 3.85
14 . 3.52 3.83
t r 4
Freq. Lib. Use :
o ‘ 3 2,97 3.14 ,
N 7 3.59 3.28
' 6 3.45 . 3.00
, Main Function : . '
_J ‘ 4 - 72,97 - s 1.71
- ‘ .9 3.91 4.00
-, 12 3.78 . 3.33 ]
< o 5
minar 1 !
5 3.00 ¢ . 2.87
. 13 , 377, - 3416
“'*‘\ 15 ‘ 3.77 i 2.71
o 18 , 3.50 2.50
by 20 ' 447 4485
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iUl " THIS QUESTIOMVAIRE IS NOT TO BE SIGNED . 3

A "positively™ but do not hesitate to show your negative feelings when you have

2. My éxperience in the seminar éﬁvé'mé a be*ﬁt’e; -,

Vo

"40). . R ),v' A gu—

B

The group concerned with directinz the Library Project is intezeested in your

personal -evaluation of the project. Some people have said that the program is
Ygood"; others feel it has not been worthwhile. We, are interested in your per-
sonal and ca.ndid opinion, . ‘ ! 3 ’

Thank you for your help and we will be publishing the results in the library if

you want to find out how the study "comes out." o
n

" Please chets .ne of the following that describes you.

f . _student who took a seminar which used a student as-"
IR sistant trained in the Library, Project = -

)
faculty member who gave such a seminar .
. .

student assistant who assisted in such a éeminar

Next to each item circle one number that most nearly describes the extent to
which the item reflects your feeling or opinion., These items are all phrased

them. } i !
P ' § ", ' ) -

In making your ratings use the following sc

t

IT you circle : o it meuns

- :trogglx‘ -disagree with the statement
- moderately disagree with the statement
- feel neutral sbout the statement

- moderately sgree with the statement
- stronnly. egree with the statement : l

1----—.--‘

2-..----.

!
|
|

)
1
3
]
]
[ ]
[ ]
'

3
A I
2

-

Circle cme mumber’

1 2 34 5

1. All things considered, I would rate my -
experience in the' seminar ‘as useful,

i
' ]

in

understanding of how t0 use the resources of

_the library..  , \ 1 2 3.4 5
3. I.use the library more now than I did before ,;
S ¢ gmicipated in the seminar. . . .1 2 3 4 -5
. 4, I think the main f‘unction of a li'brary‘ at a SRS
place like Wabash is to keep books, periodicals, : |
ete. , cgntralized . . . basically, it should bYe - -
o .8 storehouse. '. . 1 2 3 4% 5
5. The seminar changed the vay I prepare for some ) “ . .
of my othcr \couraes. ‘ 1 2 3 & 5

2R \\_ )' e . ‘ o {
\ ‘ /70 - ‘ ) \". ‘

hd \




. ) :
l. ' o : o \ Circle one number
at . i . ’ ’ !
6. ‘I found that"I needed to use the library's -
reference services and the seminar assista'nt l 2 3 4 5

Library: Project assessment, May, 1971 i ‘ ) 2
i

7. I rlan to usé the library a lot more in the o : ,
future. o ) z I' 2 3 4 §5. .=

8. I learned a 1ot of valugble library techniques _ .
intheseminar 1. 2 3 4 5

9. Every student taking a seminar would find it
useful to have a session in the library with
the reference librarian, ghe seminar leader,
end the student assistant, working on problems

of that semingr. . - 1 2 3h 4 5
i : : '
10. Knowmg what,I kno;xnow, I would participate ‘
in a s:imlar seminar again. . o 1 2 3 4 5
11, I would recommend participation in a seminar. .1 2 3 4 5 §

i
12, It would now bé useful to me to have instruction .
in the resources of the library that pertair%

. to my courses. i 1 2 3 4 5

13. I liked havmg a student assistant in the { '
* seminar, . | 1 2°.3 4 5
14, I can now distinguish the usefulness of the% ,

card catalog from the usefulness of such an —

index as Social Sciénées and Humanities Index. . ' 1 2 3 3 4 5
15. Students worked hard in ny, seminar, b 12 3 4 5
16. I feel the seminar program should 'be gontinued o

at Wabash, ¢ : 1 2 3 4 5

: "
“17. I would find it interesting. to work as an
employee in the library.

|

18, I continue to work in the area that the 1
seminar covered. . g
° ’ !

19. "I think thet uss'ng the library is over-rated. 1 2.3 4 5

l
20, I feel I know more sbout the sub,ject area of m' R .
: seminar than I knew before. , - ‘ 1 2 3 4 5

i ' .

v
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«  Library Project Assessment, May, 1971

21, I wculd enjoy ibveing a student assistant.

bnly students need answer item # 21: T sl

L B

Y

Circle one nunber

@

3 4 5

1 2

- >

1

- A A " AN 0

.J’

i .
.
»

enclosed

=

LN

)
i

” 'R |

H

i

- {\- . Bl - :
22, Please commen’c here on any aspect of the seminars that have used a student
assistant trained in the Library Project, on any aspect of the Iibrary Project
. itself, and on any aspect of this questionnaire.

@

Please retu.rn the questionnaire in the stamped and addruvssed envelope which 48

¥




.Library Assistants

APPENDIX C
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]
_in December, 1974, Joseph O'Rourke, Chairman of the -

.

Speech Department, and James Flynn, Assistant Professor

of Speech, prepared and distributed the following ques~-
tionnaire to students enrolled in Sbeech I in the fall

semester.,
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Library Assistants

-

During this past semester, three students were employed to assist you
with Speech I course work. The students were asked to assist by being
*aVailable in the library for’ the purpose of acquainting the uninitiated
with the many services available. In addition, the assistants.were
available to lprovide feedback related. to the fundamentals of speech

compesition,-i.e., selecting a topic, phrasing a thesis statement,
outlining, etk. " The *following questions are designed to evaluate
the effectiveness of the program. In essence, we would like to know

whether or not the program is worth continuing,

s x

ke

1. During the course of the semester how often did you congult
" with the student assistants: .

) a. frequently ' ‘
{7 b. occasionally

T c. rarely - . - .

{! d. once or twice o/

9 e.’ never .

3 (no response)

2. How often did ycu make use of library facilities independently
of the assistants:

42 a. frequently
9 b. occasilonally
2 ¢. rarely .
2 d. once or twice
O e. never
=z (no response) .
3. The student assistants seemed to be

. very familiar with the library facilities

. familiar with the library facilities

familiar with only the bare rudiments of library services
generally lacking basic knowledge of basic library services
no more knowledgeable than the average student

I don't know

(no response)

™Y

Iy — O

Mo N o

L~
.

As a rile, the student assistants were
a. very willing to offer assistance
b. willing to offer assistance
c. somewhat reluctant of offer assistance
d. reluctant to offer assistance v
e. irratated by requests for assistance
f. I don't know
(no response)

b
a~

T
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\ 5. Ba51ca11y, I would say the availablity of student assistants -
\ 7 assigned specifically to work with Speech I students
\ l6 a. encouraged me to use-the library to a greater extent than
T 1 would have had the assistants not been available.
\ 3 b. made it possible to directly relate library services to
specific course work.
{ ¢, greatly benefited those students not already familiar -
with basic library usage.
{4.d.- represents a waste of resources,
= 77 o0 e. no opinion.
0 ' (no response)
6. Did the appointments scheddle, used two or three times during
the semester, encourage you to make use of the library
- facilities?
23 a. yes . '
20 b. no
7 c. I did not make an appointment.
6 (no response) .
7. Did you find it helpful to have the student assistants available
to operate the tape equipment during the practice sessions
preceding the presentation of speeches in class? . o
-t ‘ 35 a. yes
' ,2b. no
( {6 ¢. I did not attend the practice sessiong
x 3 (no response)
) .
i v 8. Generally, did you find that the student assistants knew
' enough about basic speech principles to be helpful 3in the
o) preparation of your speeches?

[l a. they were very knowledgeable.
2 b. they were knowledgeable.
. ) "\ c. they had a command only of the very basic principles.
) \ o d. they didn't seem to know any more than I did.
. ‘| €. no opinion.
. ' 4 (no response)-

9.' In sum, I think the student assistance program should be:
37 a. continued.
2 b. continued on a more limited basis.
5 c. continued but with some changes.
1'd. eliminated.
. no opinion.
(no response)

(1]

[GUREY

10. Please feel free .to express any views pertinent to the library 1'~
assistance program not covered by thé preceding questions.




APPENDIX D

Council on Library, Resources’ .- /

e /

During April and May of 1975 members of the library

séafg distributed the following questionnaires to

students, student assistants, and faculty mémbérs /
respectively. With the aid of John Lawrie they'were
prepared by Donald E. Thompéon and Referance Librarian.

Mark Tuckerf and were desig;ed to help determine the

impact of the project over the past fiVe:z§?rs.
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COUNCIL ON LIBRARY RESOURCES

We need your help to evaluate a Lilly Library Project.

Since 1970, Wabash has been receiving a grant from the Council on Library NG
Resources., " . . 2
This questionnaire is designed to help us pinpoint strengths and weaknesses in
our service in general, and our CLR project in particular.

Wheén a question refers to a "tutorial" it means the whole range of courses,
i.e., freshman seminars, etc., in which student 11brary assistants have parti-
ciggted

;
4

) x
All responses to tHis questionnaire are confidential so do nmot sign it. We can
benefit from this study only if you are completely candid in your responses.
And, we will be glad to review the results of the study with you upon request.

* When you have éompleted your questionnaire, please return it to: Don Thompson
. : Lilly, Library
, ‘ )
One other item, we will not be able to include your data in our analysis-unless
your questionnaire is returned by April 55, 1975,

~,

Thank you for helping us in our effort to make thé library more responsive to
the neads of the college. .

'

;
Next to each item circle the letter or letters that most nearly describe(s) the
extent to which the statement reflects your opinion.

In making your ratings use the following scale: . K
o If you circle it meang -
.  SA strongly agree with the statement
A moderately agree with the statement
N ' feel neutral about the statement
D . . moderately disagree with the statement )
SD strongly disagrece with the statement

co
Co
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D

\
4.

10.

11.

PLEASE USE THIS SPACE OR EHE BACK PAGE FOR ADDITIONAL SUGGESTIONS OR

t

THANK YOU "OR YOUR HELP LN THIS PROJECT.

.

. -2 -

i feel that I(can find wtat I am looking
for in Lilly Library.

I sought hclp from the student assistant
in my freshman tutorial (or other class).

Student assistants were. familiar with
library resources. )

1 make use‘bf library facilities for
‘purposes othe? than course-related
research,

Most stucdents I know need help in knowing
how to use the library.

Student aésistants'are/willing to help
when I approach thenm. ¢ ’

Knowing how to use the library increases
ny chances of making good grades.

<
Lilly Library is equipped to meet my
reséarch needs as a student’“at Wabash.

\ .
I think the program of using student
assistants in freshman tutorials (and
other classes) should be continued.

I go tq the Iibrary for audiovisual
materials such as slides, tapes, films,
records, filmstrips, videotapes, etc.
Studentcs -should be encouraged to ask the
library to buy materials (books, period-
icals, non-print) that they think are
needed.

-

J

v

s

' SA

o

SA

SA

SA

SA

SA

SA

SA

SA

SA

N D SD
N D SD
N D SD
N D SD
N D SD
N D SD
N D SD
N D SD
N D SD
N D SD
N D SD

CRITICISMS.
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COUNCIL ON LIBRARY RESGURCES

K
We need your help to evaluate a LillyLiE*ary Project.

"Since 1970, Wabash has bcen receiving | @ grant from the Couacil on Library

Resources, )

\

. our servize in general, and our CLR project i

particular,

This questionnaire is designed to helg us piqgfin; strenaths and weaknesses in

When a question refers to a "tutortalﬁ it means the whole range of courses,

i.e., freshman seminars, etc., in which studonﬁ library assistants have parti-
cipated. :

/ ! &
All responses to this questionnaire afe confidential so do mot sign it. We can
. benefit from this study only if you are completely candid in your responses.
+ and, we will be glad to review the results of the study with you upon request.

Wwhen you have completed your questionnaire, please\return i* to: Don Thompson
‘ Lilly Library

One other item, we will not be able éo include your\data in our analysis unless
your questionnaire is returned by April 25, 1975. |

Thank you for helping us in our effort to make the 1£brary?m0re responsive to
the needs of the college.
AN

|

\ l
Next to cach item circle the letter or letters that most ncarly describe(s) the
extent to which the statement reflects your opinion.

In meking your ratings use the following scale:
A AN

i

kS

K
I1f you circie \\“ . it weans
. ~ '\ o "\\
SA strongly agree with the statemént ) \\\\\\\\
1
A moderatei& agree with the statement
./ !
N feel ncutral about the statement
D , moderately disagree with jthe statement
1
+
SD ! strongly disagree with thk statement
1
;‘j '

B,
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1, The subject matter I teach lends itself SA A N D SD
to using the library.

2., The library should only buy materlals SA A N D SD
that relate to courses taught at Wabash.

3. Most students would make better grades SA A N D SD
if they were more knowledgeable about g
how to use the library. .

4, The student assistant in my tutorial (or SA A N D 8D

other class) wae adequately trained inm
the use of library resources.

5. 1 would 1ike to use more non-book.mate- SA A N D 9D
rials (slides, tapes, films, records,
filmstrips, videot. es) in my classes.

6. Generally speaking, having a student S4 A N D 8D
assistant was worthwhile to me.

7. 1he current system of training student SA° A N D 8D
assistants for tutorials should be con-
. tinued.

1 feel ffec to consult the library staff SA A N D 8D
about materials or services for my
courses.

9. The student assistant's knowledge of SA A N D .SD
i library resources benefi%ted students :
in my tutorial.

o

10, Library resources at Wabash are strong SA A N D 5D
o enough to support my class work.
11, 1 think the library staff is capable of . SA A N D' SD
’ responding to my requests for assistance. ) . ’
12, 1 felt able to put the student assistant SA A N D SD
5 to good use. ,

¢

3

PLEASE USE THIS SPACE OR THE BACK PAGE FOR ADDITIONAL SUGGESTIONS OR CRITICISMS.
, Y , S

]
THANK YOU FOR YOUR HELP IN THIS PROJECT.

-
¢ . N v
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p COUNCIL ON LIBRARY RESOURCES
We nced your halp to evaluate a Lilly Library Project.

\ Since 1970, Wabash has been receiving a grant from the Council on Library
Resources.

This questionnaire is designed to help us pinpoint strengths and weaknesses in
our service in general, and our CLR project in particular.

When a question refers to a 'tutorial" it means the whole range of courses,
i.e., freshman seminars, etc., in which student 11brary gssist ants have parti-

' cipated. .

-

.all responses to this questionnaire are confidential so do not sign it. We can
benefit from this study only if you are completely candid in your responses.
and, we will be glad to review the results of the study with you upon request.
whcn you have completed your questionnaire, please returnyit to: " Don Thompson

’ ! . Lilly Library

Onc othér item, we will not be able to include your data in our analysis unless
your questionnaire is returned by April 25, 1975.

<]
Thank you for helping us in our effort to make the library more responsive to

- ' the nced? of the college.

(- ¢

~ - 3

LY

Please check one of the following that describes your participation in the
library project.
A. Student assistart who assisted in a tutorial (or other class)
and was trained .in che Library Project but did not work at the
. reference desk.
I1f you checked A, .please respond to questions 1-16. <

B. -Student assistant who wds trained in the Library Project and
subsequently worked at the reference desk, but d1d not assist
in a tutorial (or other class)., .
- If you checked B, please respond to questions 1-13, 17-19.

C. Student assistant who assisted in a tutorial (or other class),
was trained in the Library Project, arnd subsequentiy worked at
the reference desk.

If you checked C, please respond to questions 1-19.




-2 -
Next to each item circle the letter or letters that most nearly descrite(s) the '
extent to which the statement reflects your opinion.
In making your ratings use the following scale:
s ) ’
: , If you circle : it means
SA strongly agree with the statement
| i A . moderatély agree with the statement
"N feel neutral about the statement
D mnderately disagree with the statement
SD strongly disagree with the statement
5 ' . \
1. T would rate my training in the library SA A N D SD
project as useful to my undergraduate
. course work.
2. Library training seminars should be de- SA A . N D' SD
v veloped into an optional, full-credit
- ( course.
s \ 9
. . 3. As a result of my library training, I SA° A N D sD
have used the library for course-related
rescarch more frequently.
e AN
4. Students should be encouraged to ask the SA A N D SD
library to buy materials (books, period-
icals, non-print) that they think are
needed.
5. Learning more about how to do librazy SA A N D SD
. research héas helped me in graduate .
school. (Rkespond if the item is appli-
cable.) . . ‘
I can nok show another student how to use the following resources:
. 6. TIn{exes such as Essay and General Liter-~ SA A N D SD
. . ) catyre Index and Sncial Sciences and
tumanities Index
7. New York Times Index and the New York SA A N D SD
~ o Limes on microfiin
8. Interlibrary loan requests for books or SA A N D SD.
photoduplicated articles t
. w

Co




9, Biological Abstracts

s

10. Library of Congress List of Subject
Headings

11, McGraw-Hill Enciclopedia of Science
and Technology

12. Government decuments throu SOUTCES
such as the CIS Index and npnthly

.Catalog

<

13. Bibliographies such as the Nationdl
Union Catalog and the Library of
Congress Cw=telog-of Printed Cards

14. I felt adequately prepared to assist
students who requested help in my
tutorial.

15. Students in my tutorial were willing
to ask tor assistance.

16. Working with a faculsy wemper in
course preparation (grading papers,
assisting students in assignments,
participating in class discussions,
etc.) was a worthwhile experience,

17«\.1 felt adequately prepared to assist
students who approached me at the
reference desk.

18. I am satisfied with the number of
. students who seck assistance when I
work at the reference desk.

19. Working at the reference desk (and in
other capacities as a library assist-
ant) has been a worthwhile experience.

PLEASE USE THE BACK PAGE FOR ADDITIONAL SUGGESTIONS OR CRITICISMS.

PLEASE COMWFN:—-FQPFPT.L Y IF THE QUESTIONNAIRE DID NOT ALLOW YOU ENOUGH

TO EXPRESS YOUR POINTS OF VIEW.

k]

1

I
THANK YOU FOR YOUR HELP IN THIS PROJECT.

v

SA

SA

SA

SA

SA

- SA

SA

SA

SA

SA

D sD
D "SD
D « 8D
D 8D
D' SD
D 8D
D SD
D SD
D 8D
D SD
D SD
FREEDOM




APPENDIX E

Information Guide, Lilly Library, Wabash College

This brochure is a c;mplete update of the student _ibrary
handbook prepared in 1972.( It was designed and written by -
Reference Librarian Mark Tucker, Reference Assistant Michael
Kiley, and Acquisitions Librarian Barbara Easterling with
consultation from Cataloger"Bérgara.WOrosz. Copies were

distributed to all students registering for classes in the

fall semester, 1975.
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As you enterlilly library, feel free to askany of the stoff far.assistance no matter how obvious you think
your question may be After oll, you arein olibrory new tayau, ond every libraryisdifferent. You moy
not be acquainted with Library of Congress classificotion, for instance, since mast of ySu hove used the

Dewey system in your public and schoot librories. Or you may nat know where periodicals ond

newspopers are kept. Ask. We are here to help.
i

, SERVICES AND FACILITIES
Reference

The referenc®areo of the librory is modewp of o collection of books designed ta give quick, ready
informotion rather thon books me ant for continuous reading. Referente assistance is olwoysavailable.
The reference desk is often staffed by students who have been troined thraugh o special project
funded by a grant made to Lilly Library. In odantion, there is a full-time reference librarion, and all of

the library staff hove had reference experience ond are willing to assist you when help of any kind is
needed. . :

-

On occasion yau may require moterials, either books or periadical articles, which are not ovoilable in

ourlibrary. These moy ke secured thraugh Interlibrary loan, o ;ystem in which ourlibrary borrows from
another librory. :

Reserve Books )

Prafessors often place books on reserve when they want to give students reading assignments. These
books are kept ot the circulotion desk so thaf they will be availoble when you need them, and in
generol they are meant tobe usedinthelibrary. However, yau can check them aut avernight, ‘one hour
before dosing, but théy must be returned within the first hour thot the library is openin the morning.‘a,

Study Carrels

B

Carrels (study desks) are located around the outside walls of the basement, main floor and second

flaor You may rescrve a carrel for a semester, thereby makingit convenientto check out books far use
in the library Books and periodicals moy be reserved for your carrel on special arrculation cards. Most
7 . . .
cofrels are not reserved, hawever, and are avoilable when a quiet ploce is needed for study.
> ?

Photocopying

4

Periodical orticles and ather research ma*erial moy be photocopied on our Xerox machine or microfilm

.reader-printer ot 10¢ per poge.

- Periodicals

Current mogozines and journals are found in the reference area of the first floor, and oll erlier
volumet are bound ond locoted on the north side of the basement.

Phonograph Recordings

The library contains a lorge collection of records which yay may either check out or use in the library.

For in-library use, turntables and headphcones are pravided. Cansuit the assistant af the circulation
desk. P

Book and Periodical Requests . .

We encourage students to recommend books ond periadizals which the libiary might acquire. Your
reasons for particular selections may begiven to any staff member and will be carefully considered.

&




COLLECTIONS AND RESOURCES o

The library contains special collections including: . ®
archives and reloted material on Wabash College,
.a separate gift coilection from Pierre Goodrich,
U.S. Government documents (primarily Congressional hearings and reporfs)
and a chemistry library on the 2nd.floor of Goodrich Hall.

Resaurces feature: '
microfilm backfiles of the Wall Street Journal, New York Times, and New York Times Index,

encyclopedias such as Encyclopedia of Phildsophy, Encycloped:a of the Social Sciences, and
McGraw-Hill Encyclopedia of Science and Technology,

»

abstracts such as Biological Abstracts, Historical Abstracts, and iModern Language Association

Abstracts, and \

indexes including Reader's Guide, Sacial Sciences and Hum-<inities Index, and Public Affairs
Informatién Service. . .

) Open Stacks POLICIES

Books and periodicals are contained in w} term “open stacks” meaning that you are free to go
directly to the book shelves and select whatever you wish. (In some libraries one muyst request specific

items and a library employee gets the materials, the library patron daes not have direct access to the
books and periodicals.)

Circulation

- You may check cut most of the library’s holdings. However, there are some limitations such as reference

books and periodicals which are to be used in the library. The check-out period for phonograph
. records is 2 weeks.

Hours

- The library 1s open approximately 90, Jhours a week. Specific hours are élwcys posted just inside the
( front doors. Gegerally, you can expec' to be able to use the library 8:00 AM. through 12 midnight

during the week with more limited hours over the weekend. - . .
IF YOU NEED CONTACT: .
« o
To request mformchon forterm papersor study . student reference assistant, Mark Tucker, or any
projects, other staff member. T :
To borrow books or secure photocopies of reference assistant, Mark Tucker, or lorna
material not in Lilly Library, Wilshire.
o . Assistance in wsing microfilin readers or the 7 .
reader-printer, reference assistant or any staff member.
2 « '
To recommend books you think the library should Barbara Easterling.
* buy, ¢

To recommend periodical subscriptions for the Donald Thompson.
library, <o .
To borrow boo,ks or_periodicals your professor circulation attendant. ’
has placed cn reserve, \ . )

B N 4
To reserve a library study carel for an entire Catherine Fertig.
semester, ) . - )
Assistance in using indexes to Congressional Ann lebedeff. . - ) '

« hearings,

To locate periodivals or newspapers, 92 Rose McCormuck. ’ ¢
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" APPENDIX F |
!

Indexes and Abstracts in the Lilly Library

)

This bibliography was prepared by in-house as#istants

<

in the spring semester, 1972.. It was edited by Student ‘

Assistant Mark Nicolini and is intended for self-directed

in-library wse by students engaged in research for term /
) /

papers and other library-related projects.
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Indexes and Abstracts in the
Lilly Library
:’3 \
THE [FOLLOWING SUMMARY of indexes and other speclallzed sources Is
the resulff of the combined efforts of Wabash Col lege's Reference in- i
House Asfistants Program. Contributing were Andy -Barnes, Gretchen Wolf
‘Deter, Art Diamond, John Feasel, Bruce Ong, Pete Patchell, Mike Reardon,
Steve Shafer, Terry Smith, and Mark Nicolini, the latter also serving 4
' as editor of this reporf. ‘ . 1
|

ART |NDEX ,
i
Ref. The Art Index has been described as @ readers' guide to art.
Z 5937.A78 has been published since 1929, a!though the Lilly Library has only Thos
Index Bar cumulations from 1967 onward. The scope of this index is surprisingly
broad, as it contains not only examples of art inall its #orms, but

also includes reviews and essays on the reIevanf material.

The distinctiveness of this |ndex lies in Its Ilsflng of the gra-
phic arts in various forms: not only are the works of art Themselves
I{as Reproductions) indexed, but also- articles on various exhibitions,
'The arts and their arTnsTs and on perlods and theories of art. These
iare taken fram museum bulletins as “well as various professional journaf
_Entries-are by subject (the artist, work, or period, etc.) and author.
"1+ includes both Enqlnsh and forelgn ianquage Journals.

i i / .

X BIOGRAPHY INDEX .
Ref. : The Bioaraphy Index is a cumulative index to biographical mater-
Z 5301.85 ifal in books and magazines. A Vilson publication, its first volume

index Bar appeared in 1949 and covered faterial from January, 1946. The publica=~-
tion extends to the present and the Lilly Library folds the entire set
of volumes. Entries are made by the names of the bjographees, arranged
in alphabetical order. The'main entry section is followed by a Iist
of the biographees orqar|7ed by profession or occupation. Only twen-

1, Tieth-century oub.ncaflons are included, but biographees date back to

by early civilization (ex: ,Aaron Aesop, ofc ).

-~
— -t = v

. . The index is comprehenskvé in scope and |Is intended to review

. aederal and scholarly -eference needs. -Biogriaphical material indexed
T includes obituaries, collections of letters, dlaries, memoirs, biblio="
' graphies, and other dincidental biographical material. All biographeesg

are Amerlcan unless otherwise lndlcafed

The outstanding tbature of the lndex is probably its lndex to
professions and occupations. This reference tool Is a valuable gate-

way for research in all fields -- iqr blography and personal context.
S BIOLOGICAL ABSTRACTS
"
periodical ‘Biological Abstracts is o specnalnzc’ source of rese~rch material
~

\ the scope of which extends to all areas of -the buoqulcai sciences. It
i indexcs materials &gom books, perlodncals ‘and othef relevantisources.

Entries are made bv subject. Vlabash cwns the enfnre ‘cumulation, whlch'
1 dates’ from 1926.

|
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Indexes and Abstracts -- p.2 ’ ' ot

(Biological Abstracts, cont.)

Its most distinctive feature is the Computer Rearrangement of
Subject Specialties (CROSS), which has been included only In the most
recent volumes. The computer has also made possible a key word (out
of context) index. Any student doing research in the life sciences
would find this a valuable aid in his quest. \

" BOOK REVIEW DiGEST: \

i : N B B { ®

The Book Review Digest has been published by the Wilson Company
since 19057 The|Lilly Library nwns a complete cumulation of this
index, which contains reviews of current fiction and non-fiction appéar-
ing in periodicals and journals. To-.quallfy for entry, a book of
fiction must have received at least four reviewss non-fiction, at least
To. The main entry is the author of the: book reviewed, and contains
information directing the reader to the location of each review. The
index also corntains excerpts from the reviews and indicates whether a
particular review was favorable or not. There row are subject and title
indexes in every annual, and there are periodic cumulative subject and
title indexes. - )

Only since 1960 has the indication of favéraﬁilify appeared In the
index. Another distinguishirg aspect is its selectivity; the fact:

- that its scope Is more limited than the Bqok Review Index is In effect

a quasi-evaluation of the books not indexéd ’ . /
BOOK REVIEW |NDEX ' '
The Sook Review Index has been in exisfence'only since 1965;

#abash possesses all the cumulations, whjch presently extend only to-
I968. Other volumes will be published. Each cumulation covers all
reviews within a pertfinent year; no selectivity is exercised, and
reviews are drawn from books, periodicals, newspapers,.etc. Entries are
made by “he author of the book reviewed., *

- _
" " The outstanding features of this index include its total compre-
hensiveness and the absence of any evaluation of books or reviews in the;

index itself. This necessitates that the researcher come to his own i
conclusions in his evaluation of the review and/or the book. . :

EDUCATION [NDEX

The [ducation Index, a Wilson publication, has been publ}shed
since 1929. The Lilly Library contains the complete collection. I+ _
indexes, selected educational periodicals plus proceedings, yearbooks, and

other’ relevant material by both author and subject entries.

Its scope is broad, dealing with all material relevant %o eduga-
tion. Distinauishing characteristics. include the familiar Wilson format
of entry and its limitarions to fnqlish lanorage material. Students In
the social sciences and anyone interested fn cducation would find this
index of value,

N N | :

¥ o
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Ref.

- A 13,E752

Index Bar

Ref.
A 7164.E2A57
Index Bar

~

Ref.
Al 3.P7 1882

periodical

&

Indexes and Abstracts -- p.3

ESSAY AND GENERAL LITERATURE INDEX

The Essay and Gengra] Literature Index has been published since
1900. Its scope is broad, analyzing essays in anthologies or collection
possessing reference value, with particular emphasis on the humanlties.
All of the various media are covered; entries are made by author's work,
works about an author listed under ABOUT, criticism about an author's
works |ijsted under ABOUT INDIVIDUAL WORKS, as well as subject with
list of appropriate titles.

o

Besides {ts unigque style of entry, probably the.most significant
feature of this index is its variety of subject matter. This index is
an extremely useful tool for research in the humanities, but is not to

be overlooked for the sciences and social sciences.
N N (

- INDEX OF .ECONOUIC JOURNALS .

N
. The Index of Economic Journals has been published .since 1886;
Watash has The enTire collecTion (the latest cumulation being for. The
year 1968). |Its.scope is directed to all articles dealing with econo-
mics, whether they be from books, periddicals, pamphlets, or whatever.
Its coverage is limited to English language-articles, and eptry is made
by subject classification, with articles listed aiphabetically by
author following the subject heading. .

-

The index is specific in its entries; this, along with its long
time span of existence, are its characteristic feafures Its useful=
ness is not confined to any one area, although economics majors shouhd

of course, have the most immediate need for this source.

POOLE's INDEX TO PERIODICAL LITERATURE
. ‘ oA

Poole's Index to Periodical Literature runs from 1802-1906. |t
indexes articles from periodicals by a subject form of entry. The Lill
Library contains the entire set of cumulations.

Poole's most outstanding feature is the extent to which it lndexe

topics of the late nineteenth and early twentieth centuries. This ‘make
Poole': an extremely valuable tool for researchers interested in a view
point representative of the times,

>~

_ PSYCHOLOGICAL ABSTRACTS

Pecychological Abstracts covers the world's literature in psycholo
and related fields, |t was first published in 1927 and the Lilly

Library contains a complete cumulation. The scope of the Psych. Abstrac
is indeed broad, indexing periodicals, Technical reports, and journals.

Entries are made by large subject headings,. with subheadings, followed
by authors' names which serve as alphabetical organizers. i

Psych Abstracts Is the definitive gateway for anyone interested
in doing research in this field. |+s thoroughness and Inclusion of
brief summaries are Its most outstanding qualities.
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Ref .
Z 7163.P9
Index Bar

Ref.
Al 3.R48
Index Bar

periodical

—

Ref. .
Al 3.R49
Index Bar

<

Indexes and Abstracts -- p.4 . .

PUBLIC AFFAIRS INFORMATION SER&&CE :

Public Affalrs Information Service (P.S.1.S#) has been in existence
since 1914. P.A.l1.S. indexes periodical |iterature, pamphlets, and
other publications in the fields of economics and public affairs. Entrie
are made by subject.

a ‘
This index is specialized in its coverage and would be of greatest
value to’'students doing work in the. social sciences. |1 shouid be
noted that some government puinFaflons are indexed here.

.y
READERS' GUIDE TO PERIODICAL LITERATURE

]

The Readers' Guide to Periodical ‘Literature has been published -~
since 1890 and the Lilly Library contains the entire collection. This

index is known for its generality of scope; selection of periodicals for
indexing is done by :a subscribers' vote with the primary emphasis being

given to the reference value of the periodical. With the passage of time
extra periodicals have been added to its coverage! ' .

RESEARCH IN EDUCAT ION ‘
[N \ - \ ~
Research in Education (ERIC) has been in existence since 1966; how
ever, Wabash possesses only those issues from 1969 on. This index

covers research dealing with all phases of education, for example: highe

- education, science and: mathematics education, the disadvantaged.

I+ includes a comprehensive coverage of U.S. education research
reported by nineteen clearing houses throughout the country.. Its
peculiar features are its entries, made by author, subject, Institution,
and accession number. Citations include abstracts of the original.

This index would be of great value to *those doing research in the field
of education. o .

?

SOCIAL SCIENCES AND HUMANITIES INDEX ’

The Social Sciences & Humanities Index was first published in

. 1906 and the Lilly Library confains the entire collection. This Index,

was formerly known as the International Index and was originally a
supplement 1o the Readers' Guide. The scope, as its name suggests, Is
broad, covering eveéry Thing from anthropology and archaeology to phllo-
sophy and sociology. Entries are made according to both subjects and
authors. This index is a necessity for any student planning extensive
research in either Division Il or III.

3% 3HH%
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Q

Most of the ‘In-House Reference Assistants have stated that
there appears to be little familiarity with the above reference . *
tools in their living units. Outside of the Readers' Guide, Soclal
Sciences & Humanities index, and perhaps Psych and: Bio Abstracts,
few Wabash students are taking advantage of what could become a
veritable goldmine in facilitating the learning process. Therein
lies the grux of Project Awareness's responsibility, the in-house
responsibility. Hopefully in the future months, Wabash students

will become enlightened to the sundry opportunities which the Library
offers for excitement, and that all members of the college community
will become attuned to the vitality of the learning experience.
B -~ M.N,
- Spring Semester
, " 1972 13
’ \
- ’
. ¢ . |
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- APPENDIX G

U.S. Government Documents - Lilly Library

L} : ¥
~

Wabash 1is a deposftory for U.S. Government Documents and
nas a student body with a-large portion of pre-professional

! " \
majors, therefore instruction ;n the use of documents is i
au important phase of the prnjkct. The following .biblio-

graphy and work sheet was designed by Documents Assistant

Ann Lebedeff and Mark Tuckér for an experience-oriented

‘ introduction to the use of documents. .
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U.S. GOVERNMENT DOCUMENTS' - LILLY LIBRARY

General Tnformation

Lilly Library is a depository for official documents of the U.S. government,

A depository chooses,.collects, and organizes documents for the use of library |
patrons. The Wabagh depository selects only a small part of gll the documents .
made available to §% by the Superintendent of Documents. . i
1

, Jbocation of Documents ¢

|
Government documents are located in several sections of the library and in 1
Goodrich Science Library. The largest part of the documents collection is loc “ed

in the Government Documents section in the basement. Other documents are catalbgg s
ziven,a Library, of Congress classification number, and shelved in the general 1ibrary

collection. These documents may be found in the card catalog under: 1) author,, .

2) title; and 3) subject. Periodicals issued by government agencies are located in °

the periodicals section, either current {upstairs) or bound (basement). Check
the card file for periodicals on the Index Bar in Reference. The.Vertical File
also contains naterxals which are of current interest, The Documents Bar in-
cludes such materials as indexes and catalogs used for locating specific titles.
Documents of a highly specialized scientific nature are’sent to Goodrich Science
Library and may be used there, | -
" ; . '
| Locating Documents in the Library

.The government documents shelf list provides a 1ist1hg of documents in the basew«
ment except for Smithsonian publications and the Congressional Serial set before
12792-3.Also in the shelf list are periodicals, vertical file mate¥ials, and docu-

ments-bar indexes and catalogs. Only a few catalogued documents and Goodrich
Science materials appear in the shelf list. Therefore, both the shelf 1list for
documents and the general card catalog should be checked for documents in "the-

library. Ly i

(
t
i
3

i - ‘

The following éubjects are covered in more detail on separate sheets,
i .
Tcrminology‘and'Definitions . I : !
Numbering Systems for government documents ) 3
Indexes and Catalogs

Using the Shelf List o t\ ]
«

Locating Specific Information
_ Serial Set
Hearings
Agency publications
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_GOVERMMENT DOCUMENTS - = ' , 2
' ' Terminology and'Pefinitions S °
Terminolog:: f ( "o
) Superintendent of Documents Classifigation NﬁﬁberA(SuDocs nuTber) . _ 3
N ' In the‘ﬁilly Library documents collection, the SuDocs puwhér;is the '
equivalent of the Library of Congress call number on books in’ the general -

collection. For Agency end Congressional publications the number classes
range from A 1l._ to Z. The order of the SuDocs numbers on the shelf is alpha-
betical and numerical. Therefore, Ae--- would come before Ar--; A 1.13 would
come before A 2/1:__ and Y 4."Ag 8/1: would come before Y 4. Ar 2/3:.

.

Entry Xumber 2 * ¢
“ ‘ Tt.is number is used in the Monthly Catalog to identify documents in the

catalog - both in the index: (oack section) and to locate them in the catalog
(front section). The entry number appears on ‘the right of the subject, title,
or- author entry in the index. In the catalog séction the entry numbers precede
the title of ef@vh document,” or appear on the left hand side of each page.
Entry numbers are continuous throughout the year. -

1 ¢

De finitions: ; “é
Azencv Pﬁblications ' : /

s
VO

@

Azency publlcatlons Jinclude documents {ssued by departments such as Commerce,
Interior, and Labow; bureaus such as ‘Census; agencies as the Environmental Péo-
tection Agency; the Library of Congress, Presidential commissions and councils;
indepdendent aprencies like the Advisory Commissior on Intergovernmental Relations.

<

..o Congressional Publications . 4 !
i

. -

Congressional publications include a wide variety of materials such as
hearings, committee prints, reports, bills, résolutions; Congressional pro-
ceedings such as the Congressional Récord, or the Senate or House Journals;
and collections of documents called tpe Congressional Serial Set.

il

The following dre commonly used %erms{ . T L
‘Hearings: transcripts‘OE testimony given before a committee, May include
. papers, reports or'other materials in the testimony.
Committee ’ .
prints: general cerm for a publication issued by a committee in the

form of a report or study.
Report: (House or Senate) made by a committee after it has considered a bill
‘o Bill: the form in which legislation is proposed -
Resolution: document usually dealing with the business, procedure, or
organization of the chamber to which it ia\:elated.

-—
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GOVERNMENT DOCUMENTS

Definitions, contd.

.

i
i

|

i
Miscellaneous%

Congressionhl Serial Set:

Twe serial set covers a large subject area and duplicates many/
issued by other branches of govermment.

<

/

/

4

%

: documents
In Lilly Llbrary eacH volume

is numbered consecutively and shelved in the documents section., The
serial number is necessary in locating a volume. £ .
Location: The serial set is in the documents srea marked "Congressional

Serial Set".

Organization: Volumes may contain one document or man

they appear in the volume numerically.

Congressional Record:

K
/

/

' !
The Congressional Record is an account of daily proceedings in

the House and Senate.

However, besides the actual proceedings, speeches;

y documents, and

v

articies, editorials, and magazine articles are “ingerted as part of the

record.,

Both bound and daily copies have indexes/
Congressional Record for the current month is kept with the periodicals,
waile the older copies are shelved in the basement in the document: |

The daily

section where the:bound volumes &re kept,

i

.

American State Papers

2

t [
1789-1838 .

i

Collection of selected documents from

Organization: Divided intn ten groups

group. Look at Checklist, pp. 3~4 for

Index: Has subject-name index in back)
Location: Shelved at beginning of"Congressiona

(Orgage volumes) .

!

// -

-

early government sources.

categories,
of each volume.

-

g

with several volumes in each

£K$eria1 Set" section,

-




‘ Numbering Systehs : TN

-
a . - A

~

Hearings arnd Committee Prints:

I
-

The SuDocs number for a hearing.or committee print 1is" made up in two

ways. The first is as folldéws: - . !
" 1

The number Y 4., L 11/2: H 34/40/974[§t. 1 may be broken down as follows:

¢

1{2: designakion for the-name of the committee; ip this
y o case thehcommittee is the Senate Commlttee on Labor
i ' and Publié Welfare

indicatﬁz a congressional hearing or committee print

? H 34! : title designation; the subject of thls hearing i:
g ' <. .- "Health" - "H"; the title 1s Health Manpower" -l
‘ i , H 3% ¢
160/ indicates numerical order of hearing or print '
/974 indicates year in which hearings were held or
; bill considered - f
~ /pt.gl indicates number of parts of hearing ¢

} ~
Many SuDocs numbers are shorter 50 that you may see a number such as this:
Y 4. Ag 8/1: C 73/% |
| \ ! . B
The second numbering system for hégrings or.prints is as follows:

4

{ \ Ky e
v Y 4. C 73/2: 93-49 SC S '
<~ .6 . hearing or ccmmittee print )
c 73/2: . committee: in this case; Senate Committee on Commerce
93-49 ’ meaning a hearing held during the 93rd Conggess,
. number 49 in a series _ . .
Reports, Bills, Resolutidns: - ! <« -
® The following system-is used. - n
' 93-2: S. rep., 1192 means, 93 Congress, 2nd Session, Senate Report
. oL no. 1192 »
- 93-2: S. 350 means, 93d Congress, 2nd Session, Senate Bill
. e no. 350 . '
- 93-2: H.R. 289 means, 93d Congress, 2nd aession, House Bill §>
: co no. 289 '

93-2: S. res. 976 means, 93d Conéress, 2nd Session, Senate Resolu-
' tion no.’976 3 .
93-2: H. res. 844 means, 93d Congress, 2nd Session, House Resolution
: ' . no. 844 - B - - ¢
L | /
A~ehcy Publications: !

1
1

There are various methods of numbering publications issued by departments
or agencies. However, all of them have a prefix which indicates the issuing &gency.
Following the alphabetical prefixis a numerical system which indicates the
type of publication within the department or agency or its subdivisions.

)
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- Tablel I
m.‘,.\ . . .,

Qﬂopartmont and Agency Symbols Currently in Use

AA
AC

" cc
CR

DC
EP
FA
FCA
FHL
FM
FMC
Fp
FR
FT
FT2
GA
GP
GS
HE
HH

1A
ic

Ju

LC

LR

NA

NAS

NG

NCuU

NF
“NMB

Agriculture Department
. Action

-
Atms Control and Disarmament Agency
Commerce Department

Federal Communications Commission_ K

Civil Rights Commission
Civil'Service Commission .
Panama Canal Company and Canal Zone Government

‘Defense Department

[} S
District of Columbia

Environmc'ntal Protection Agency
Fine Arts Commission

Farm Credit Administration
Federal Homé Loan Bank Board

"Federal Mediation and Condiliation Service
. Federal Maritime Commission

Federal Power Commission o
Federal Reserve System B#ard of Governors
Federal Trade Commission

“Foreign Trade Zones Board

General Accounting Office

Government Printing Office

General Services Administration

Health, Education, and Welfare Department

Housing and Urban Development Department
{Formerly Housing and Home Finance Amncy)

Intérior Department

United States Information Agengy

Ioterstate Commerce Commission

Justice Department ! '

Judiciary (Courts of the United Statea) R '

Labor Department | o ‘
Library of Conigress | .-
Nanonal Labor Relations Board '

National Academy of Sciences , '

National Aeronautics and Space Administration
National Capital Plan mng Commission

National Credit Union’ Admmnstntlon .

National Foundation on the Arts and the Humanities
National Mediation 8oard
National Science Foundation
Unitefi States Postal Seryice \
President of United States A
Executive Office of the President )
National Railroad Adjustment Board

Renegotiation Board !

Railroad Retirement Board - .

State Department | - —
Small Business Admmumtcon

4

| -

!
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(Temporary select and special committees not included) ,
N :,/Y.d.AeB: Actonautical at.d Space Scisrces (Senate) s .. )
Y 4.Ap4: . Special Committee on Aging (Senate) che
Y:4,AgB/1: Agriculture (House) ’
Y 4.Ag8/2: ' - . Agriculture and Forestry {Senate)
Y 4.Ap6/1: Appropriations {House) . S
Y.4.Ap6/2: . . " Appropﬁations (Senate) . '
Y 4.Ar8/2: Armed Services {House) ) -
Y 4.AY5/3: . Armed Services (Senate)
) Y4.At7/22 . Joint Commitiee on Atomic Energy - & » " .+
. Y4.822/1: Banking and Currency (House) U -
" Y4.822/3; ". ¢ Bankingand Currency.(Senate) o U "0 T
Y 4.C73/2: Commerce (Senate) SERLERALCICR
Y4.D36: Joint Committee on Defense Production - * A
Y 4.063/1: District of Columbia (House) oo
- Y 4.063/2: Dustrict of Columbia (Senate) LB
Y 4.Ec7: . Joint Econormic Committee AR
Y 4,Ed8/1: Education and Lator (House). RIS
- Y 4.Faa: Finance (Senate) N e
.Y 4F78/1} Foreign Affairs (House) P
Y 4.F76:2: Foreign Relations (Senate)
Y 4.G74/6: Government Operations (Senate)
Y 4.G74/7: Government Operations (House) .
Y 4.H81/3: House Administration (House) K
" Y 4.1n8/4: Interstate ancs Foscign Commerce (House) —
'Y 4.1n8/11: - Joint Committee on Internal Revenue Taxation .
Y 4.1n8/13: Interior anr/ Insular Affairs (Senate)
Y 4.In8/14: Interior ard:lnsular Affairs (House) <
Y 4.In8/15:* Internal Security Committee (House) :
Y 4.J89/1: Judiciary (House) , .
Y 4.J89/2: Judiciary (Senate) . e
' Y a.L11/2: Labor and Public Welfare (Senate) - .
Y 4.L61/2: Joint Committee on the Library
Y 4.M53: Mzrchant Marine and Fisheries (House) )
. Y 4.N22/4: > soint Committee on Navajo-Hopi Indian demlwation
) Y 4,P84/10: Post Office and Civil Seryice (House)
Y 4P84/11: . Post Office and Civit Service {Senate)
v © Y 4,P93/1: Joint Committee on Printing
Y 4.P96/10: Public Works (Sefiate) . '
'Y 4.P96/115 - Pubhc Works (House) .
Y 4.R24/4:  “Joint Compmittee on Reduction of Federal Exptndnum
Y 4.R85/1: Rules (House)
¢ Y 4.R86/2: Rules and Administration (Senate)
Y 4.Sci2; Science and Astronautics (House) Yo
Y 4.Sml: * Small Business Select Committee (Hoysé) “
Y 4.Sml/2: Small Business Select Committes {Senate) R
Yaveas: - Veterans® Affairs (House) A "
Y 4.W36: Ways and Means (House) -
. ~ Y
¢ o, é .
e Do .

- Tl *
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. 'Aoency Symbols of Current Congrossional Committess
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- AOVERNMENT DOCIMENTS - 8.
Numbering Systems contd, |
( |
) . . 7 - )
' Examples: i _ .
Cl.1i: number £or Department of Commerce Annual Report
C 3.3 ) Census Bureau bulletins
" C 13.2: National Bureau of Standards - General publications

i
, ‘ Folloﬁiqg tne agency-and general numerical designation is the title designation:

I

Examples: EP 1.2: C 42/2 N ‘ :
‘ EP Environmenti} Protection Agency - Co.
.. 1.2: General publications
C 42 title designation for a group of publications the
o subject of which is "Chemistry"
! . C 42/2 + /2 - the 2nd in a group of publications about 1
- "Chemistry" | |
LT |
N b An example of i-series designation agpears;belowz . ! *
‘ EP 1.23: 660/3-75%00% i
_ - EP 1.23: EPA Ecglogical Research Series ) Y,
3 . " 660/3 : \numbep of general series above o . P
. . ~75-003 3rd of a series issued in 1975
. Other methods are illustrated, ' e .
, L,2.3: 1759 ' Bureau of Labor Statistics (L 2.3) bulletin no, 1759
( HE 1.1: 974 : HEW Annuel Report for 1974
. > 5 ' . .Yy
4
et |
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© T T GOVERNMENT-DOCUMENTS A
. Indexes, Cataloos,.. ' : ) .

)

b

Ref. JK 1 .C66° '

_ . JK 1.C66 ' ]
The Almanac, an annual, contains general information about each session,
committee and floor actdon on bills and resolutions, membership lists of
lobbyists and committees, voting statistics, and other subjects related
to Congress. Subject areas of a specific nature include Education and
Health, ‘Energy and Environment, and Agriculture., A subject and name |
index is idcluded. o ‘

Congressional Quarterly Almanac 1945-

] *

Congressional Staff Directory
v N

-~
’

_Ref. JK 1012 .C65 \

Unofficial (therefore' more useful) this book provides much the same data
as the Coneressional Directo:y,-but'offgrg-soméyhét more. It describes g
the makeup of committeesyith bibgraphical<data on elected representatives
as well as un-elected staff, It explains the purposes of each committee

. and lists representatives of each town of 1,500 or more,

o »

Guide to the %ongress of the .United States . Ref. JK 1021 .Cgé

The Guide provides a general narrative expianation of Congress and its
) responsibilities with- some historical perspective. It includes a name
: . ® n o

appendix and a’ subject index. . T , o L .

+ ' RES . '{
Statistical Abstrict of the United States Réf. HA 202 .A386
c ‘ B o " HA 202 .A386

- The'Abstract provides statistical information on categories such as
population, law enforcement, and manufaéturer§ as well as references to .
other publichtions and data sources.‘ This is the standard one-volume
source for statistical data on the United States., '

U.S. Government Manual ., . ) Ref. JK 421 ,A3
T ' . JK 421 ,A3
This is an official publication of the General 'Services Administration, . .-
It is &specially useful in undérstanding the purposes and makeup of
- federal departments, commissions, 'and independent agéncies. It includes -

names, addrésses, and organizational charts as well as a perspective on
'« the aredof authority of each agency., h

e

e o

- . ‘ LB ! :
-_A"“,.. ‘,‘ R \i "2 : R ,f .
‘Bistorical Sources . . ' ) X T
Checklist 6f U.S. Public Documents, 1789-1909 ° o ’ !a

e . Ref. Z 1223 .All3 Docs .Baxr ;

Document Catalog . 1893-1940 Ref. Z 1223 ,Al3 ro.on §

. Tables cad Index... 1817-1893 Ref. Z 1223 ,A1902 " "o

* (Tables of and annotated index t0.es) ) '
9 . l -
. : -~ i - . ! § ‘ . ."" . :
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Using the Shelf List

5 e

The Wabash College government documents shelf list is divided into three sections:.
Hearings, Agency Puolications, and Serial Set (Congressional Serial Set),

~ !

,'Heariﬂg shelf list: : ;

The shelf list for hearings 1nc1udes committee prints, reports, some bills, -
Senate and Fouse reports and documents, and resolutions. Material is {
filed alphabetically by .committee name and number. Within the committee, i
hearings and prints are filed alphabetically by title desionation¢ or by |
nunber in the case of hearings in a series, Some reports are inciuded with
the héarings and prints if they. have a SuDocs number beginning with 'Y4*,

Resolutions, bills, House and Senate reports and documents may be found in

-the last drawer of the hearings shelf list. - “ . i

1 : , . Lo /
| , r | , |
) Agency Publications shelf Iist L ’ " !

With the exception of the decennial censuses, agency publications are filed
. in the shelf list alphabetically by issuing agency. Generally shelf list
e ' cards are filed alphabetlcally and - numerically within the issuing agency.
. The' SuDocs ‘number is the basis for filing all agency publications. Censuses
\ are filed and shelved immediately before other agency publications.
Congressional Serial Set shelf list - - .2

()

The serial set at. Wabash begins with the number 297, Senate Documents, 24th
AN Congress, nd Session, 1837, This listing continues through number 12769
SN and may be found in the’Serial Set.Listing (blue notebook on Docs Bar).
The Congressional Serial:Sét shelf list is’ continued in the documents shelf
list in the drawer labeled "Serial Set', These cards represent recent
z acquisitions in the set, . . -

/ - 1 . . . ¢
/ , o

»
-
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Locating Specific Information

i

Catalooued in General Collection

1. SUBJECT eme———p) Wabash Card Catalog.__..____; Look under subject, title, or

3
L

A

i
i
¥

Shelved in Documents Collection

2. SUBJECT |

Committee hearings,
* prints, reports;-

House and Senate

docunents, reports.,

CIS Index
CIS Annual

/-

3. SUBJECT p , .
i ,‘ ‘\.'; » . C ] .: .~
. Congressional P . A T
Monthly Catalqg,'<:: & N - Monthly Catalog, ey Monthly.Catalog fo
Index ' ~ 4gency Publications entry number: ' full entry and -
' ) Lo~ i o ) SuDocs, number -
% . ¥ a
s | Wabash Shelf List
"y (Government Documernts
. ) - * N Under "Agenc; Publications", "Hearings"
. Entries listed alphabetically Listed alph
by agency {except decennial betically (
census). . committee)
) - ; oy 3 : numerically
. s - - . N i -~
Shelved in Documentss Collection - Historical 80urces . . ;
{ M 1 t

4, SUBJECT §

I

Tables and IndeXese;
Documents Catalog

r.

“
“

;
[N

LI

-Current Sourcés

. -~ SuDocs number, _ 3
:::::=’ name of committee

Congressional
— Sserial set. =2

! - -
[ . N - —
|
¥
+

"U.S.~(issuing agency)" S
i .

;
i
4
!

Wabash Shelf List
undetr "Hearings"."
Entries: listed alpha
‘betically (by commi
tee) & numerically, -

Serial numben and Check oerial/Set
! document number ;Listlng (Blue book
| s and priat-out on

' = Docs Bar) to see Lf
e, Lil}y has the.seria
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GOVERNMENT DOCUMENTS r "Questions
{ ' . %
( , : | ‘ . . *
. 1. what is the respons{bility of the House Cfmmittee on Interior and Insular A fairs?
e \ : '
x\\\. . X ,V- |
2. Using the CfS\Knnual 1974 |( pt. 2 Index) 1§éate‘the citation for ‘at least one
. hearing on strip mining. . \!, ‘| ' 1
Under what subject was the hearing m étidﬁgd in the index? o ‘
? .\\\\ LI ; . oo ~ ) .
I \ .\"\'. “1 ’ - . N
Was there a "see" or ''see also' refer ncefyith:xhg search term? \
i ~\\w . . . i' ‘ .
. ‘. ' h % \%‘i {:’\': ’Vi ! )
3. With the number listed with the citation (oq‘iéférencg) locate the fulljtitie nd
abstract of the document in the CIS’ Annual 1974 (pt. 1 Abstracts),
Ad - : . - i
. ’ . _ When was the hearing conducted? ) * *;; c T
K e Befoqé“whatkcommit;eg?v Subcommittee?: . o : j Lo
) ,Doeé the library have a copy of the transcrfbt? To be sure check the wiﬁasb
— " Documents Shelf List under the: SuDocs ~number," B _ e
> { ™~
»- . 4 - - | I o T T eee——y
4, . Using CIS-"Leéislativeﬂﬂistories" for 1973 or earlier locate .the entry for one.publig

*

lav in the area of land use; conservation, ,ecology, or the environment,

Which house committees (subcommittees) conducted hearings on the proposed bill?.

< i
Ie !
o l ! .
. ‘
O .
) 2% - v A
What senate committees conducted hearings?
M e \-‘1 . -
\ | N .
———— . - - - N
, i ,
< . e * i
1 ‘n'
* ; - i
- t ) ’ fq
a i - ..__:
- : * :
. . g~
Q ' A i
E MC Iz * . o 4 > <
. : 'Full’ Provide . ic i
1
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> GOVERNMENT.DOCUMENTS - Questions ' , : 14
‘ 4
|

=~
1

S. Be’éuré that the "Legislative History you examine has citations to the Congressional
\ Record and the Weekly Compilation of Presidential Documents, - }

o bl

[—— +

i, ' .
In the bill you look up, what was the vote in the House? - . .o

i
t

What was the vote in the Senate?

<

s e —

. ‘ Can you find out who supported or opposed| this bill in the Senate? If so,
. ‘ what werej the votes: of Indiana senators? | ° ‘ '

i~
)
1 \ N

_Did the President veto the bill?  If so, why?

.
{ O
) . 3

-

e

f . @ -
' . o A
X

.
- T
I3

} . : . . ’
H If there was a congresgional override of the veto, what was the vote?
cr . N I . * ‘
\ ' ’ i L4 - < T . f T h h o o
\ i t - ) : ! ; ;
\"‘\" ! N ' N . : / '
U 6. Examine Statutes at Large .KF 50 .U5 and locate a copy of the public law you
\ . looked uo in the "Legislative Histories'. Examine the page margins of the law icself.
‘{‘. ~ K ) - < L . 3 . e .
e What previous laws are mentioned? » ; ) ) ;
|- N . . . ‘ o i ’ : S )
. | a4 }
. t N
\\\ hY ) é ? ,
, ~ \1’ ! J ! ¢ '
N e TN ' v ) ;
L ' S |
" Are there any ‘referénces to the U.S. Code? If so, what are they? z
N ] | ‘\\ ) RS : ,
: . E \\\ ! ’ ’ : | ‘ - N
!\ 1 , < -~ . §
‘\ ’ - < } . -
“ ‘ ) \\\ 4 '
! . S i .
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Wabash College Library Project

an initial paper published by Ms. Millis and Mr.

. Thompson |in the Library Occurrent, a publication of

the Indiaﬁa State Liﬂr
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. comnmitment to the lib;ary-oollefre phj.losophy. Her role at Wabash is to

i N
help structure the library pro,;ect, to organize the roference functions,
i

. a.nd to nake every refegrence encounter an educatmnal experience for the
|
\ student seeking help. Dr. Richard Strawn, _ rofessor of Romarice. Languages,
who has long been interested in the correlation of library use and aca-

demic ach::.evement, vas placed in charge of the freshman .seminars and the

! owatT

S 11bra.ry progcct. After much ground work by I, "‘homps?n and Dr. Strawn,
o, o, . \/\

and shortly after IIrs. Ihlhs' arrival, the threp worked together to

» ~ plan the program for the first senesters

¥

Intee;ra.l to the library project is the theSI.B that a student will

v

) -often listen to another student or saek hm out for help before going to
‘- an adult. Therefore, the professor for ‘each semjnar was asked to select

-~ .
S . an articulate upperclass student ag an assista.nt - hi.? nght-haz.d man,’ ;T

and a model and counselor for students. Su.oh student assista.nts are often -

. "{:“" J‘.., N “ f -
s Eh ma;;;ors ‘{n the 1nstmctor'a department, but this is not. a requirement.
T 7 . . ‘ "'{alls" are not k\ghly regarded in the \Iabash proaect; "possn.bil* tiea"

N 8T0e; ) ) < e » v
“Tﬁ'é main tasks of each seminar .assistant are to attend the meet-

:Lngs of" the semina.r to help the freshman understand the k:.nd. of back-

LY

up the llbrary can pronde in relat1on ‘to his course needs, to be a-

v

- vailable fcr questmns, and to be knowledgeable about the libra.ry in
general. . o .
o help the seminar assistant’ understyi his ’responsibilities as .

well astto heln hin to develop a library-centered relat1onship with his o .

“w ¢

y ihstmc or, a three-day workshop was held for the ass1stants and the
”) \

. profegsqrs before college 'opened in September. Dr. Strawn, Mr. Thompson,

" and Mrel lillis conducted the workshop, for which the objectives:were:
: / P o




#
N ..x.b 14} brary "\’Ol"‘ ft
.There is overlapping in these evenus, but.roushly, this is the
+

chronolozy of the library education project now in its first of five

-
+

years at VWavash College. S

-

. : ;n the fall of 1969, Fred C. Cole and Foster Mohrhardt, of the
Council on Libraxy ReSou¥des, spent a day at Yabash talking with Presi-

dent Thaddeus Skymour and Lidrarian Donald Tnompson about the library.
* 4 .

, Toward the end of the mesting, Cole and liohrhardt asked if there wexe

N : . pa ’ .

any. special library provblens for wnich solutions wexre sougnt. Thompson

-
.

indicated that <the most pressing nded was how to find a reallstlc method

2

of drawin

]

on ;bé potential of the-library in the educatiobal program aof

<
.

the Colliege.
. = . . .
Afer discussion, the Copncll o:ficefé asked if the College would

b B eea - . "~

Y

ve interested in being con51de“ed for a ~runt to 1n1t1uue a pro*ram for

‘\coo*ovﬁatlng the ude of* the library with the educational program. This
» By LA
f ™

was followed within a week by a foLmal invitation to apply to the Couns

-

. N v

c%} for a muuehing grant of up to, “S0,000 for a .
Ypraciical yob creative propossl which builds upon the present
. 1lbrary rescurcas to achieve a, nore productive and relevant=to-
; lezraang Dloce for t the blbrgﬁy in the gcademic life of<the in- "
< ’ gtifution., The provosal would be based upon a critical exemina-
T Zlon ol the libraryts orgenization and operation, both to as-

fet]

o
ok
<+
[¢]

3
(‘*‘

cartain the to wnich the resources and services needed
for fag 5. ,ect are now availladle, and to identify the areas
oh “-eu bt“Qn’t.On’uS i the library is to make the overall

S
t cad be reason bly expected of it."

D)

] L™ : L
A provessl had veen nade av Wobash during the school year of - 1968«

-

-

adopt a orogrem of I shz an semlnars toaglye the

& & R
o \\
o ] 2.8 D)

1 of having ot least ones elective it a su T 2

. ject of nis choice and in e class of °Nall size. The proposal was ap=..

47

at

4

-
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Page 3

" o
«

to any departmental curriculum, seminar subjects are of the instructor's

[}
~ . < hi

own choosing. A freshman may- take one three-credit seminar each semes-
ter. In the fdll semester of 1970-T1, the fol}owiné' seminars were of=-

fered:

3

The, A.r‘h and Archaeol\ogy of Bronze Age Greece (Classlcs professor) .

Censors‘up (lere.r:.an and Reference L:L'bra.r:.an)

) o Curriculum Bu:.ldmg (Romance Languages _professor) y
. ] e -

Environnent tal Chem:.stry (three Chemistry professors)
' FaSc:Lsm as a Social Phenomerion (Econo'nlcs proféssor) [
. - Icarus. "*{ploratlon in Man's Mixed Hature (Engl:.sh professor) ‘ ;e
The Literature of World Var. I (mgl‘ish professor)" N
‘The Origin of* Life and Continental Drift (three;Bi. ology professors)

’ »
2« ' 'The Rise of the Adolescents ~- 1900-1945 CHlstory professor)

w? M s

Whlle the pla.n for these seminars was germna.t:ng, the Fa.culty Li-

- ~
e e e R -V w

— . .. brary Commttee, under the cha.lmanshlp of Dr. Rlcha.rd Strawn, an €hn- - B

: L ‘ » thusiastic llbra.ry sun*)crter, had held several meetmgs in Novémber and
I g .
f.
4' December of 1969, t6 discuss methods which might make the llbrary inte~
’ o ¥ -

gral to the ins tmct:.onal program. ‘i‘he most :mterestmg plan, one ‘which

the commttee eventuaLly approved, was based on a tie-in with the pro- RN

-

posed {reshman sem:LnarS» The project proposal was sent to the gounc:_l on

* A

' Librazv'Res_ource's in February, 1970, ;:nd'was approved in May., The semine:rs

thus became the‘[;round for a different kind oi\‘ library orientation,

‘ closely related to faculty appraisal of .afelt nead. .
N :

Xfter a search for a person to help implemedlt the project, Mrs.

- Charlotte Millis joined the.staff of the Lfily Librezy in August, 1970, :
. { -
< as its first reference librarian, A S:mmons graduate, Mrs. Millis has an

-

: extensive background inm college public relations and publica.tions,‘ and a,

]

| r ;
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comm1tment to the libra.ry-collefre philosophy. Her role at Ws.ba.sh is to

¢

help structure the lihrary pro;ect, to orgenize the mference ﬁmctions,

i

and to nake every refe‘rence encounter an educa.tional expenence for the

\
student seeking help. Dr. Richard Strawn, “rofessor of Romance. La.ngua.ges,
who has long been interested in the correla.tion of library use and aca-

demdc a.ch1evement, was placed in ohs.rge of the freshman geninars and the

.
r‘- -~

libra.ry proaect. After much ground work by lir, T “‘homps?n and Dr. Strawn,
=

and shortly after lfrs, Ih.ll:.s' arrival, the threp worked together to
"~ pian the program for the first senester.

Integra.l to the librai:y project is the thesis that a studer.t will

* .

: "often listen to another student or saek hm out for help before going to

an a.dult. 'i‘herefore, the professor for each semina.r was zisked to seleot

’,

an articulate unpercla.ss student ag an a.ssista.nt —— hie right-hm.d man, , 7

, and a model and counselor for students. Suoh student a.ss:msta.nts are often -
R "{“*- .,:‘;,# - \\e..\ “, -“ -
ma.gors in the instructor's department, but this is not. a. requirement.

‘wv'l i} 3y,

* “Y(a.lls" are not lkp;hly regarded in the \!a.bash pro;;ect' ~"poss:.bil* ties"

aXCe.’ . " T . . .

-

efh"eu main tasks of each seminar assistant are to a.ttend the m_eet-

ings of' the senina.r, to help the freshman understand the kind. ofL back=

up the library can prov:.de in rela.tion ‘to his course needs, to be a-

v

-

va.ila.ble fcr questions, and to be lmowledseable a.bout the library in

genera.l.

»

o help the seminar assistent u.nderstand his resnons:.bil:.ties as

well as|to heln him to develop a library-cer&red rela.tionship with his
Y *\\ :
y :thstruc or, & three-day workshop was held for the a.ssistants and the

1] \

: profess rs before college opened in September. Dr. gtrawn, Mr. Thompson,

" and Hr?. lillis cond_ucted the workshop, for which the objectives: were.

.
- . -
*
3 - s
~ L]

- N |

11;) ] * PN




Page 5
¢’

(1) communicating the place oﬁ the library in the intellectual develop- g

' ment of every college student, (2) giving assistants experience in meet-
", ing research depands which would be relevant to their seminars, and (3) .
o« e L L . : o . .
o providing an opportunity for.the seminar instructor and his assistant to

-

discuss the conteﬁt:and the goals of their seminar and to increase their

'*\\\\j : . awareness of the possibilities of the library for meeting course objec- .

3

‘tives.

.
»
A N . N f -

A single concept or "ittle problen" was selected by the fachlty

members from the fabric of each seminary to serve in the'workshop as 8

. vélevant library laboratory experiment (e.g.. "the reasons for the cen-

sorahip of €ieland's Faggx Hill in the seminar on "Censorship") Fol=’ f”i“h
— oo lowing a\lnorning'a ex'ploration of one each of about ten differend fami- .

;ﬂ(: ( " lies of resource materials - P;;neQic resources" such as catalog, bibli-‘
e ogranhy, index,‘handbook,.atlas, dictionar&, abstract, bookireview‘ )
I source = students were(freed to locate independently the generic Te~

s . sour es or "library gateS" that would best supply the’ specialized needs

- AT o « -
N

. © of their Semﬂnars. Examples of their discoveries : for “Art and Archaeolo- ‘

ey," L'Annee‘Phildldg;qqefor—“Fascism as a Social Phenomenon," de Grazia'a

Universal Reference System; and for "Censorship," Libraxy Litefature.

Enphasis in the Wabash library instruction is on "gates"fbecauae

\ . there are puhlished hibliographies, special indexes, illuminating hand=.

- bodks, and once he knows how to locate them, he has found a fruitful -

\~

"dig," like an archaeologist. The Wabash progran-does not seek to teach :
this book or that title, but to acquaint students Wwith the families of |
n i t
+ resources from which °pec1alized help will comes - ' i

Giving stuuents in the workshop the freedom to explore (and make

.

¢ a " 1 . v
- Q ] * - fa v . < ; \

the whole span of research opens through them; once a -stident kncws that o

S -
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msta.kes) was a leap of@fa:.th for the three project lea.ders -~ an a.fﬁr—

-~ E1

mation of their belief in the a.blhty of upperclassmen to enlarge search .

.

4 9

techniques from a pattern “found helpful in understa.nding a, single con=

cept to a pattemn for graspmg the nessage of 2 whole coursee

¢+ ~

Dr. Stra.wn had written a programmed text en the use of the’ card ca-

3

<

talog and each student was givén time to work through it to learn how to S
"pla.y" the catalog effectwely, to track down. clues to resource ma.teria.l,

! - and éthen to transfer h:.s programmed exper:.ence to his own seminar Te~-

. " sedreh problem. . N ' ‘ .

¢ "Tra.r' fer" for two oxr. three students proved d:.fflo(xlt, the second:

S~ ’ workshop in la.te January will be briefer than the flrst but will try

. N =

—a ' ‘ more succinctly, to give emmples, by model. .
( ‘ After bneigly descr:.bing the forms and mtended uses of. the gener:lo

regources and 111ustrat1ng them Wlth sa.mples (Bibliographic Index, Times

'""':f : - cAtlas, »Statesman' V’fgarbook), . Thompson and Mrs. Millis rema:,ned 8= e
. . N - ,

Ty va.llable, as media, th.'roughout the. wérkshop to be facilitators in the .

» 4 [

‘ ,use of t’le resources of the llbrary o.nﬁ 1nterpreters -of its posal’blhties.
. - o .
P - "‘he:.r consa,stent a.pproach vas not to give answers bui to ask questlons, y
Q/"’ g . ’ < -
/ ' t6 encourage thmst, a.rticulatenesss, free mqulry and development of - |

- >

. independence. == by suggestmg p0531b111t1es. :

, _ . "Ha.ve you found a penodlcal index that is releva.nt to this field

N

" yet?" . ' LN N -
\ bl 3 !

« - a "‘.ﬂxere‘doiyoh think you night look for an overvi:evf of the subject?"
:'Vocabirle.ry is often a problem in research. Have, you th.ought of -\

. checklng the lerary of Congress subgect-headmg J.ist“'“ A

C:.rcumsta.nces alter cases, and eométmes the hbra.rlans do become

- directive 'T“ at least enough to iftroduce a student ‘to the Essay an
. . y L ) .

A

) Q L ) . 1;.}. o - K
EMC ~ A \ /
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General Ln.tera.ture Index, or a spec:.a.lmed bmb]l@phy, going along

with the student to show how he mght ha.we found it lumself and how it

.

could be useds = * - ‘ - ' ‘ .

THe biggest wall to knock down in such a program is the one’of the SR

"

'professor's or the 1ibrar1an's "authorlty." It is dlff:.cult for the -y

¥

spec:.a.l:.st to stop bemg prescnptlvé unt;.l he, too, begins to experienoe
along w:.th the student the thnll of the student's success in helping_

hipself, and to reallze vhat a step toward intellectual :Lreedom and povi-

~

-

er that student has ‘taken, -

Lo T ‘Thig experience was ﬁelt nost keenly by the 11bra.r1an a.nd the refex- .

~ ence librarian in teach:mg the seminar on tansorsh:.p. Hothi_ng was a,ssi@od

~

in the course as reqt_J.ired reading. During the first \five weeks, in cla.ss
. . 4 L © . .

discussions, many resources were mentioned and even recognmended, tut
Y
students were left free to do their own explora.ng ’ﬁi the librar;f! withﬁsw. _

the student agsintant ava:.lable in the doxm a.s well as in the li'brary

A

e
¥

and classroom to talk with freshmen.

In these early weeks, the work of the class fell 1arge1y on’ inbtruc-
3 \ tors. the necessary needl:.ng to, open up dlscussion ca.me mostly from the'

J::'::;*' ’ . sstudent agsistant, which mad\. him a va.lua.ble mefn‘oer of the teams Howevexr,
] . T \

. as students began to get the feel of the course anrl to reallze that cen=
R \

sorsh:.p presents a confllct for 'everyone w:.th a-sense of self-direction,

they began- to be motivated to read more w:.dely a.nd to pa.rtiolpa.te in the

) dlsouss:.en of ‘such questlons as Wha.t is censorsh:.p and what *does 1t CO=

? \i n . e .
. -~ ver" \'hat are the reasons for censorsh:.p" How does' it work'? Who does Ht?

IR - ,e

What gets tcensored" ‘Jho gets censored"’ Do | you now a.ny censors”‘ Are you

) : .
4 . \ v ot \ .,

. a censor" nnd, are there any answers t0 the perennial problem of censor-

\._'

' .~ oship? A ‘ : .

=t N N

- 13
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By early November:'in the second phase of the course, the students

e were more ready to take responsibility for class discussion. Eaéh one
presented a tallk on some censorship problem that 1nterested him, having done
o L \ - independent research in the library on the context of the problem: for X~

ample, on vhy Lady Chatterley's Lover ahd Tropic of Cancer were censored

e and whether théy were really pornographic as charged, on the liberaliza-
tion of the censorship laws in Denmark, on the development of the motion

picture code and its effect on movies, and on the meaning of the present -~

- focus on .pornography andvobscenity in the United States, theﬁcurrent move
P tovard liberalization and the concomitant reaction to theImSVe. One stu- :
o dent brought to.class a hard-core pornographic film and gave the class good |

reason for understandi.o, through contrast, the art of such books“ Lagg"

$ .~ Chatterley's lover, = - p ; o
P : . »
F] .

‘-; students werg asked to hand in summaries of their methods and mater-

5 e v ials of research althcugh the talks themselves were evidence of how much
T ' they had used the library The creative potential of interest.plus e

_ brary use'is best evidenced by ‘the intention of one of the seminar students
. - to write ‘his. oral report on the relationship between high school students'
: ‘ growing discontent and the underground press, with a view to suhmitting it
foi publication. This student wrote 1etteds coast-to-coast,;ns;d other
: libraries,_dren on personal experience, and read far beyond course enpec-

tations, - . o~ RN

: - L .

The last two meetings of the "Censorship“ seminér were given over to “;
student discussion of books related to the underlying problems of intelw
lectual freedom. In lieu of a’'final examination, the students wrote bibp
liographic critiaues of the works they had investigated in the study ot

- these problems. Fromwabout 25 titles, students‘chose to make reports on

x
- - LA
T

-‘ ‘ : R . . : '. . N . 12 d
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Kafka's The Trlal, Tletcher's Sltuatlon bthlcs, Tlllach's The Courage to Be,

Fromnm's Escape from Ireedom, Bradhary's Fahrenheit hSl, and Camus's The

/

- Stranger, .and ethers. One student asked for and received permission to de=

5 toS
part from the list and report»on the objectivist philosopher Ayn Rand und

<

her works, primarily Anthemw and Atlas Shrugged.

4 4

The course had origlnally been planned to cover only censorship of

L d

prrrted materlals and art forms. but as the students became more 1nvolved,

the t1mes and the1r own *1te¢9sts led to a discuss1on of the whole range of
rlwhts and freeloms and of their role, as respon81ble c1tlzens, in the con=-
. temporary social contract. There was somethiug organic about the~course;
it grew out‘of the contextfof today,. the resources available, and the 5tue
- _ . dents' interest in finding how making a stand for or aéainst censorship re-~

.- (; ", lated to their own life sltuatlon.

t ‘,

tle are 1nvest1gat1ng several 1deas in the library project, 1ncluding

1

- . the notion that the tudent h1mse1f can be con61dered a resource, a meditmee '

. a producer as well as a’goﬁsumer. A preliminary bibliograpuy of‘library
, - resources -in the Eeneric categories was compiled by the reference librarian

- " . ' from nominations by student:;assistants of the materials they discovered
" . 1nf+ne1r workshop 1nqu1ry. Thls bibllography vas annotated and dlstrlb"ted
ta students in the semlnars, ‘as well as being mace avallable to” anyone else

interested. It was presented as a miniature catalog, tested for use by

R X students, helpful for a given body of courses, but not prescribed.

» N

. . Ve hope\that the student in the seminar is studying a subject he se=-
s © .1ected out J} real interest. Taerefore, his library researcu is based .on
. ° personal motivation and is, to some extent, voluntary; it is not a forced

¢ ' exercise in which he'is toil about several dozen books he tought to know."

-

.

Another precept is that freshmen are helped by student peers who aray-l,

2 S

Q R ' :123';

F .




‘ , in turn, helped by-the experlence of helping. T .

A ]

This spring there will be nine freshman seminars and four upperclass-

°\\\\ courses-ln the project. It is expected that eventually all students will

~

be affected by the. program, either in seminars for freshmen or 1n upper~

. RS class seminars. < "
. ' - . In addition to inCreasing an. undergraduate's potentdal as a studéent,
* two side effects have already been noted. Several student assistants‘in.

1w
-

‘ the probram have been vocal about their pleasure in hav1ng had th;s £Xw
perience perore going on to graduate school and one assistant is consider-
M re !
. 1ng doing graduate work on library sc1ence. Other students have already

-~

esked how they can be app01nted student a551stants in seminars.

._.1 .
A freshman not even in a semlnar has asked if he could be a student

. . (:' assistant when he becomes .an upperclassman because he wants experience at
N A > . .
the reference desk — he wants to become a reference librarian. TFollowings
N ° .

the workshop, student assistants sharpened their bibliographic wits and
extended the reference service of the library into evening hours by being
on duty, for pay, six nights a week, available in the llbrary for the &

freshmen as well as for all other 11brary patrons. They kept a log of

‘.
-

> ‘  their ‘reference problems, and the reference librarian the following day
t

~

read the log and made suggestions or pave advice about other possibilities .
;o for helping, ' C ‘ - 2t
o -

Several student assistants have reported that they discuss their
[ S— !
seasinars as much with interested upperclassmen as with freshmen. in the
i '

. *

classes., fheir interest has proved contagious.
~y
2 .- : . |

There are many ''bugs" to be ironed out in the Wabash project. At

[ -

f © this stage — one-tenth of the Qay through — it cannet be called either

a squgss or a failure. But, one thing is sure. Effective communication

12
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has emerged as the sine qua ron of the labash project. ‘e are inviting :

‘-tl}e student assistant to learn how to communicate effectively within the:

a . N .
o % ¢ . , -~

v class as a questioner, facilitator, and bibliographic guide. We are ‘ine

-

viting the professor to lea.rn to délegate and- nurture, to commnicate to
the class and the seminar assistant that the authorn.ty figure has been ' ‘.

sup seded by a conductor helping the orchestra to create a new melody ——

in a bl d:.ng of inquiry and self-d:.rect:.on among the resources for learn-
.ing. VYe[librarians are asking ourselves to find ways fco commum.cate gos—
sibilifies for education within the microcosm of the library or the ma=

t a

crocosns of the campus./the communlty,/ the world bx reduc:.ng the road-_

~

\blocks and eliminating locksteps {at the catalog, at the cucul‘htlon desk,
4 using mach:.nery, etc.) by creat:.ng an env:,ronment in which access:.bi-

s a1

i lity to all media of lecxnlnb is a north star.

~

_Ahen, to accomplzsh the obaeot:.vea of the Counc:.l on Library Resources-—
to\'achleve a more *oroduc'c:.ve and relevant—to-learnmg place for the I1i=

\bra\ in the academic 11fe of the institution'" — We'must talk about the

a

credtive capacity of the library in all redia available

Charlotte Hillis, Reference leranan,ﬁ‘
Donald E. Thompson, Librarian -

‘ ‘Jabash College

S . t | A ; .



; . N i APPENDIX J - .
f S L :
3 . , The Wabash Project: A Centrifugal Program <
‘ _ Published im "Integrating Library Instruction in the
’ . Collég'e-Curi‘icuium" (vol. 7, nos. 3-4 of the Drexel - :
~ M - . . - ' . . ’ ‘
h Library Quarterly), this paper places the project in . |
v its freshman tutorial and ‘multi-media related contexts.
. .\
<.
-~ ( .’
- - - i N ' . ’
"S- ( v ‘
\ . ) =
* N .?‘ N
e ’
'y v Y
( N '




-——

P
{

N
"
-,
{
!
!
)
t
]
i
|

ERIC

Aruitoxt provided by Eic:

FQ

Ly}

L,

[ P TIr,

v

’

S S

oxme 4 mvn  anwis 2l Shods . 1 x
B o

3 m’meut
i wgmm

. e o by Charlottc lhckman MI“IS

t';':D

- 4 - -

"J
“'.1

R

. -

The mpart lnbrary .centered pro;cct funded by the Council on Library -
Resources now in cffect at’ "Wabash ™ College, an all-male-liberal arts
college in Crawford;wllc, Indiana, is a circle of action within a circle of
_intent. It is not sq innovative that its plan could not be adapted within
any academic hbrary serving Undergraduates. .

A corc of action is provided in a scrics of freshman seminars. Each
of these classes 38 seeded with® an upperclass assistant, & mode] for .

o

students and an organizer for the faculty member in -charge. An

. \
advanced student who has given cvidence of some skill in his discipline

and who. knows how to prepare a research papey, the, assisiant has been
further prcparcd for his. seminar responsibilitics by participating with his
_ faculty member in a library w’orkshop in the siting' of the library—-
vwhere the books are.” He works with his se)mnar leader on the .
¢oncepts of the ‘seminar and with; - the librarians \ ‘on the process of
gathering  and assnmxlalmg mformahon. During the course of the
semcatcr, he later-cxpericnces ‘the library by manajng t e\;c tel’ctcnce dssk
‘a2 minimum of three liqurs a week, - \

The intent is to chclop Jibrary” awarcncss w:thm th instructional -
framework, and:hopefully, to cncourage miore «heaningful use’ for a.
constantly increasing'- }umbcr of students. It is cxp\.ctéd that the

PR TP

increased action, in the hbrary will both- be based on,and csult in a' '

critical examination of the library's organizaiion and ‘operatjon, not -
only to ascertain the extent to which resources and services needed are -
available, but: alsp to identify the areas which need strengthening)if the'.
_library is to make to”the process of education the overall conmb\ltxon
that can reasonably be cxpected-of it

" This is a program with ccnmfugal force. At Wabash, a"e!sewhcxe.
“the libfary’s reaching out...” v . . \'

‘.
’ \

N Pamcu B. l\nam’. The Montcith Collc:c Library Expcnmml (New York \
Scmccow Pccs, 1966) .
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366 / THI WABASH DI OJI'I&.'I':,A CENTRIFUGAL PROGRAM

.
. . . EA

. . o M -1

“THE NEED FOR COMMUNICA TION

- <

involveright at Wabash. Student assistants arc encouraged to feed back
., feclings,. -observations, and suggestions both to project dircctors (the
'faculty” coordinator, the librarian and the reference librarian) and to |
seminar faculty, Their ideas thus far are influencing decisions about the ;
conceptualization of scmninars, the format of bibliographic advice, a

‘——‘—‘—liBrary‘handbook;“icsc.‘vé"policics, circulation regulations, and hours the

libraty is open. . :

At Wabash, the library and its "possibilitics intentionally are being
examined thus, from the students’ point of view, rather than with a
fixation on “the 'systcni.” Student involvement is scen as absolutely
necessary to accomplish the aim of *changing our concept of thej
library from that of a storchouse of information (system-cricnted) tol‘
that of a workshop (Student-oricnted) for the liberal arts,” as stated in!
the proposal which in 1970 resulted in the five-year matching grant of
$50,000 from the Council:on Library Resources. Faculty and libraria‘n§
at Wabash are encouraged to sce that they have 2 common objective
which serves to .integiate their cfforts—the more: relevant cducation of -
studengs secking autonory in a troubled and rapidly-changing ‘world, ., .
within' a new and responsible-moral framework. -
nced for a sensitive public relations program for the new ™™

concept of the library, to counteract latent anxictics and hostilities and |,
—to inferpret thrust, is seen as a priority for the remaining four years of
the Council-funded project~and fronr now -ny for all librarics every- .
where, Libraries aren’t what they used to be, and libiarians must be
responsible for interpreting the changes. h
;T ' oo . ® =
BACKGROUND OF THE SEMINARS . . °

The freshman seminais at Wabash were conceived to help the
freshman move into the intellectual life of the collége as quickly as
possible, giving him the option of having at least one elective in a

“subject’ of his choicc and in a small * class permitting. maximum
interaction. When the program was approved, seminars were! planned to
begin in Scptember, 1970, osi subjects of the instructors~own choosing, *
pot necessarily felated to any departmental curriculum,  First-ycaf
students had said they feit remote from their professors' chief concerns
and ‘piofessors” had noted that they would like to demonsirate , the

s ——naturc; and value of the liberal arts from the point of view of a

i

welldefined topic which is of particular intercst to them,

et . . . . : « » M .
“e.
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Listening is considered an iniportant instrument for cncoumgiugj’ |
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" Conmmittee was discussing methods of making the library more integral

« LTHE WABASH l'ROJl (.l" ACE NTRII UGAL PROGRAM I ‘67 ’
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.

.

While the plan for thesc seminars germinated, the Facultly Library

to the instructional programs. For this purposc, the commiittce cven.
tually approved a tic-in with the' proposed scminars. Following an

_invitation ffoii the Council on- Library Resources-for “a practical yct

-+ Fascism as a'Social Phenomenon (Fconomics professor) oo, C e N

- ——y

¢

.public relations and publications and a commitment to the hbrnry-
_college philosophy, joined the staff of the Lilly L\brary in August 1970

*Accessibility

creative proposal” to achicve a more productive place for the -library in
the academic life OF the college, this was the plan sent to the Council
and soon approved by it. The seminars thus became- theyground .for-.a
different kind of library orientation, one closcly related to faculty
appraisal of a felt nced. This identification, it Ts believed, is extrcmcly -
important for the succc'ss of the project.

In the fall ssmeste; of 1970~71, the following seminars were offered
and staffed-as notcd

< rt et it .

The Art and Archacc' 2y of Bfon:c Age Greeee {Class:cs prafe::ar)

Censorship (Librarian and rchrcncc' lilhrarian) n T
Curriculmn Building (Romance languages professor) S .
Environmentel Chemistry {three Chemistry professors) )

lcanis: Exploration in Man’s Mived Nature (Luglish pFofessor)

The Litcrature “of World War I (£:nglish profcssor)

The Qrigin of Life and Contincntal Drift (three Biology professor:) .

The Rise of*the Adolescents- l°00-1945 (History professor) N e

-_ « e et e 08 =t e =
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‘IB‘II’LEMENTATION OF THE SFMINARS

lmp]cmcnhnﬂ the Wabash project is. a team of three. Coordinator is’
Richard Strawn, professor of Romance . Languagcs, director of the
Freshman Scr}nnnr Program, and former chairman of the Faculty
Library Committee. Dr. Strawn, a Yale graduatc has long been * -
interested in the correlation of library use and acadeinic achicvement. .
The library is tepresented by Donald E. Thompson, librarian, and Mrs. * .

.

Charlotte Miilis, a Simmons graduate who, with background in college, ™' !

.

as its first reference librarian,

Wiy were student assistants kmucq‘,mto the plan for each freshman
seminar? Integral to the lxbrary project is the thesis that astudent will’
often consult Lanother student  for help before going -t an adult, " =
is an important factor. - For this role of consultant,.
professors sclected articulate and promisiu"‘“uppcrclassmcn Assistants are
often ‘majors in the instructors’ department, but this is not.a .
tequirement.  “Walls" are not highly . rcgardcd in thc Wabash pro;cct, et

.

“possibilities’ dre prefered, Co o

. .
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Scmmar assistants attend all seminar mceetings, hclp Ahe freshimap .

” understand the kind of back- -up the library can provide in relation to
his course. nccds, arc avaiisble at many times and in many plaocs
.around the campus for questions, and provide on-the-spot assistance in
the library at 2 given time each week. It is mtcr‘éstmg to fotc that
profcssor.». of seminars other than those planned for freshmen increas-
ingly are” asking to have assistants involved in the library project,
placing valuc_.on the library cxp"ncncc of such students and on their *

«

P .
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assistance-in class. )

A workshop is held' for assistants and professors in the ‘library before
the beginning of cach semester. Dr. Strawn and the librarians conduct -
it, wnh the following objectives: (1) communicating the place of the

+ library in the intclicctual development of the individual college students,

.

(2) giving assistants cxperience .in meeting rescarch demands relevant to

thcxr seminars, and (3) providing an opportunity for the seminar _
. nstructor and his assistant to diséuss the content and, the goals of their

seminars as well as to increase/their. awarencss botlr of the possibilitics

. of the library for mccting course objectives and of their rcsponsnbxlxtlcs ’

for helping to build a relevant coliection,
As  Patricia knapp demonstrated at  Monteith College, a smglc
concept or “little problem™ is selected by the faculty, members from
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~

" the ‘fabric of cach scminar to serve in the workshop' as a library .

laboratory experiment (c.g, the reasons for the censorshop of Cleland's
Fanny Hill in the seminar on Censorship).} Students are shown how to .
“gather” “and assimilate information, with ‘emphasis later placed on
learning how to proceed from mere collection of facts to the bmldmg-
of contcxt and the construction of conccpts £

.

e EXPERH:NT IAL APFROACH

Ernphasxs in the Wabash pro;cct is on “gatcs" because the wholc sp;m
of rescarch opens. through about cight dxffcrcnt families of resource
materials~catalog, bibliography, cncyclopedia, handbook, index, dic.
txonary, abstract, book review source. After discussion and demonstra-
tnons ‘of model “gates,” students in the workshop branch out from
" cognitive to expericntial learaing situations~locating resources that they
think will best supply the specialized needs for their “Jittle problem.™
All excrcises arc related to actual course nceds; because of this,
personal motivation cnters into the studunts® library expericnce.

. No biblidgraphics . are  distributed in this workshop; the Wabash-
____program_docs not ‘encourage_‘‘canncd” help but supports “discovery”—
" the formulation of mdmdual scarch stratches whxch ask: “which

R N IR
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index?” or “what catalog?” and “\ylxc}c can 1 go from here?” It can be:
noted that this reflects the overall “philosophy of the project—its
éentrifugal thinking. It also makes-the student a participant in the
library, a producer in his owsr behalf—not a passive recipicnt of services
wlho is deprived of the opportunity of learning “how” in the name of
being helped.” © ‘ . ‘ ' ) :

Giving students the freedom to eéxplore, and make fruitful_ mistakes

. .

But in the ‘librar§ project it is an affifaation of belicf in the ability of
the upperclassan to find his way, to know when- to consult the
librarian, to- cilarge his scarch techniques—to move from a pattern
found helpfut in finding facts, to onc for building context, to onc for
understanding the message of a whole coursc—again, centrifugal action.
Dr. Strawn has written ‘a programmced text on- the use of the card’ .
catalog éqd seinar assistants have been given time to work through it -
to- learn how te “play” the catalog cffectively, to track down clues to.
rescatch materials, and then to-transfer (heir‘ programmed cxperience {0
their own semirar rescarch problem. R ’ .
After they briefly describe the typess and’ utilization patterns of the
generic resources or “gatés,” the librarian and the rererence librarian |
remainvavailible through the workshop as media themsclves, facilitators

in the use of the resources of the library and inferpeeters of its, -

N

possibilities. Their consistent approach, is not to give answers but to ask

. questions, to motivate, and_to encourage articulatencss, free- inquiry -and_
e . 4

development of independence, , \

The ‘biggest” wall to knock down in such: a’program is the-one of the
professor’s. or the librarian’s authority. It is difficult for the specialist to
stop being prescriptive; that is, it ,is difficult until he gains insight into
what a step tQ\vard "self-confidence and intéllectual frecdom his student
has takes. ~ ‘ ) :

* CENTRIFUGAL EFFECTS NOTED TO DATE

Several, student assistands in thc program have been vocal about their
pleasurc in having had this experience before going on to graduate
school. Onc_student assistant, Xl;:wo:kcd with a professor of English

in the seminar on The Literature of World \}’ar:l becaine, interested in
librariapship as- a carcer. A Februdcy graduate, he has “been hired as a
full-time library intern at the college 1rary, and has begun his graduate *
“avork in library scicnce at Indiana Uniktsity.

“Through the .increased emphasis on use, it has become eyident that
the library at Wabash has lagged in mul}i edia (_icvcloprpcnt, largely

182
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. is not casy for- teachers. It “is often painful and causcs.some anxieties o ime e
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because of staffing problems. In January 1271, the refctcncc‘ l‘ibrarian
. wis named chairman of the Faculty Library” Committee subcommittee
charged to recommend steps in - multimedia development,’ working

-

closely with five professors and ohe student mcmber, all of whom

asked to be on the committee, Their. repdrt, ‘presented on April 6,
1971, " will be the base for a phased * thrust toward multimedia
dcvclopmcnt which will include 3 library-based Rublic relations program
intended to increase multimedia awareness, a_union _list of_all .multj.

!

.

mECia _Tesources alicady i uUse on
ing audiovisual supported mini-courses. into the curriculum, the increased
use of the campus radio ind closed-circuit television facilitics and
community cable TV as media for leaming, a_computer terminal within
the library and, hopefully, an cnabling grant to provide additional
manpower, : - )

The problem of control of government’ documents is presently being
faced—having been dramatjzed by seminars making cxtensive. use of
them.* Wabash is. a partial depository. The rate of collection of
‘documcats has faf exceeded meaningful use. The collectidbn  will- be
“weeded ‘this 'summcr, within government stipulations, and rewly organ-
ized. lf will then become more accessible through non-conventional
indexing, if paksible, and purposcful communication. When _this problem

tion, -. .

Wabash “students “not associated * with seminars have asked to .be
consdered as student assistants because they consider the “experience
worthwiile. One wants the experience as a trial because he s thinking
of .becoming a -reference libraridn. Student assistants sharpen  their
bibliographic wits and extend reference services of the libraty into

. evefiing “hours by being on duty,"with pay, six nights "each week,

' available: fo help freshmen in -the séminaisy;as well as other library
 patrons. <This has become an “in™ job on campus, not because of
~moncy because” there are’ not enough hours involved, but because of

A

4

-+ old familiar resentment toward library oricntation, B

benefits poted by the students involved. This is ‘far removed from the .

at

e
.

- . QUO VADIMUS?

~ ‘ - )
~+ _Not tightly structured but philosophically grounded, the Wabash
progam,” one-fifth of the , way ‘through its grant support, cannot be ¢
judged cither a success or_a failure. The already obvious acceleration of

use” has” accentuated the need for more staff and dramatized the. noed

*. i 4
cre .'j‘ f A
i * . f. * »
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campus, consideration of incorporat. -

. has beep contained, the library prdject will ‘sponsor a practicum on the___
use of . government documents, possibly utilizing programmed instruc.
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for cfficicncy and planning. Necessary staff development cannot be
guaraniced throngh shortived grant support and must bccomc organ-
jcally linked with the. collcgc s fiscal policy—a serious problcm Y time .’
when the college is. reducing its conunitments. .8

This makes most%mmcnt the need for cffective: communication. The
library first must co;pc closer to living up to its potential. The library
,qnust analyze and ‘reduce  malfunctioning. Then, in ecvery pdssnblc
— mcdnum, the library must: prove its valuc to.the cducational commumty,

" Otherwise, misunderstandings and hostilitics will cnsue if information
- specialists are added to thic library ranks whilé faculty positions are
being climinated. ~Our ligraries nced to be scen as the media- for
learning they are, as extensions of the cducational process. ’

“The contcmpora;y library has an’ unparallcicd opportunity  for
creative encounier with ' the world—First, Sccond or Third. And we are
learning that if* all interests arc: to be served, we libarians and our
students and helpers must go where the needs can be filled and not
confine -oursclves within library walls. As scen at Wabash (and
clsewhere), ‘the library has, bccom;?{n environment, a humanistic .
attitude, and is.no longer a place. Teathing todays young pcoﬁe about
the hbrary has’ taught us that, : .
Charlotte Hitkinan Millis s Rcfcrcncc Librarian, Wabash Collcgc.
Cuwfordsvnllc, lndxana
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* SUGGESTED READINGS
TO ORIENT LIRARIANS TO TODAY'S STUDENTQ
. AND THEIR SEARCH FOR SELF
IN A CONTEXT OF CHANGE AND ANOMALY ~

Axclrod, Joscph, and Mervin B. Frccdhxan. general cdntprs Scarch for
Relevance: The Campus in Crisis. San Francisco: Jossey-Bass, Inc., .
1969, :

3} -

a

Baskin, Samucl;- cditor. Higher Education: Some-Newer Developments.
_New York' McGraw-Hill Book Co.; 1965

+

Bruner, Jcromc S On Knowing: Essays for the Left Hand, Cambndge
“The Belknap. Prcss ot' llarurd Ut‘:rsny Press, 196

s Toward a "I‘I:cory of. luslructm
Harvard Unwcrsuy Prcss. 1966.

Cambridge: The Bclknap chss .of
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' Harper and Row, 1967,

Its Systems of Education, NY.:
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Pp- 267-69.
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B Chickering, Arthur. Ed
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1969. Bibliograply, pp. 268-69. '
. /., .

The I,nnovalz:vel}"Approach \t'o
New Yorké ‘Hatper & Row,
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Feldman, Kenneth, and. Theodore Newcomb. Tie Impact of College on
. Students_ Volume . San Francisco: Jossey-Bass, Inc.,’ 1969, = --
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Some Infornia] Comiparative Observations.” Social Problems 7 (Winter .
1970): 340-57, ’ o

-
..

-
.e
[]

- -

Foley, :!amcs A., and Robert K. Foley. The Collcge Scene: "Students -
T2l It Like It Is, New York: Cowles Book,-1969, '~

: N . -llinois University Press, 1962, -
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" Gerzon, Mark. The Whole World Is Watching: A Young Man, Looks ot
Youth’s Dissent, New York: Viking Press, 1969, o

. Fuller, Buckminstcr.’Educatlbn Automation, Carbondale, Iil.: Southern
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tion. Garder Gity, NY Doublcday, 1970, °
Jcncks,_ Chrzstop}rcr and Davzd chsman The Atadcmrc Rcvolution.

NY.: Doublcday and Co., 1968. . - . - - .

Kcruston. Kcnncth The Uncommxued Alicnated Youth in Amcncan
_ Society. Ncw York Harcourt Brace and World, 196$ <A

o SWhat's Bubgmg the Students?™ qucautmal Rccard 5i (Sprmg
1970): 116~29. - .
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- Krishnamurti, J.- L'(fucauon and .the Significance of Irfc New York
Harperi& Row‘, 1953. . o .
Y

Martm, Warren *Bryan Confonmty Standards and Change dn Hrgher )

Educauon Sart Francisco: Josscy-Bass, Inc., 1969
T T
. Maslow, Abralnm M., cditor. New Knowledge in Human VaIue.r. New
York:_iarpet & Brothers, 1959. .

May. Rollo. Mana Scarch for llrmsclf New York W\V Norton and -
Co-r, -153 ..- ) . "
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Atherton Press, 1966.
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.

Nichols, Pavid C., cditor. Pers'pcctr’ve&on Campus Tensions."Washington:

American Coupcil on Educahon. 1970. JEN
1

" “Rights arid,Responsibilities: The Umversrtys»Ddcmma " Daeda!us 99

. (Summer 1970)

Rorvcrs. Carl R. Frccdom ro Leam Columbus. Ohio: Charles E. Merrill

Publrshmg Co 1969

Rucl\, Charlcs A The Grccnmg of America: Ilow the Youth Revolution .,

is Tr;vmg‘ .Make Awmcrica Lrvablc New York: Random House.
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) APPENDIX K
Involving Students in Library Orientation Programs: 5
- A Commitment to Help. S
AP © Ms, Millis' description of the activities and the under- - ’
. : : .
T .. lying concepts of the use of student assistants in the
e library project, this paper was pr;ésent_:ed at the Second )
’ * Annual Conference on Library Orignfation for Academic
i ! ~ .- S -e— : ' - .
o Libraries ‘held at Eastein Michigan University. - ., .
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INVOLVING STUDENTS IN LIBRARY ORIEN'I‘ATION

A COMMITMENT TO HELP ..
Charlotte Millis

', Wabagsh College

°
-~

When James B, Conant was president of Har-
vard University, he wanted to devise ways and
means of infecting students with "the ‘virus
of ongoing intellectual activitg:" He spent
twenty vears explor't ng the problem from dif=-
ferent approaches in his belief that "a liberal

‘education .which is not self-perpetuating is

of no 'endurlng value."1l

It is my belief that librarians ought simi=-
larly to infect students. !

To develop student awareness of the library
and help them "discovew' it for themselves,
"new think" is necessary. In our experinenta-
tion at Wabash College in one program relgted *
to freshman seminars and another related “to
living unit representatives, we are wor’clng
with a group- of students whose homogenelty is
their  high degxee- of motlvatlon. Thls is a
model group. / r

The library ‘is being represented to them
not. just as a collection of resources but in
Maslowian terms--as an aid in developlng their

. own potential in the soc1ety in which they

live. Abraham Maslow's. new tnlnk" was his
belief in a "third force,' man's' deepening
awareness Of himself as the "yea" or "nay"

L . o
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sayer -to his own “destiny. Thig view of the
root of human behavior differs from- Freudian
psychology and from héhaviorism or determinism.
It is existential psvchology--man's shaping of
himself by his own decisions, good or bad, in
view of his own imerwill to be--or not to be.

As information specialists we are aware that
to enable students to make these decisions,
there is a prior need for good information.

But rather than being dispensers- of infor-
mation, merely giving the student facts, can
we not see our role. as facilitating total
learning experiences so that the student be-
comes less a reciptent ~and more a .ereator,
less a performer and more an explorer? -

“can we not relate the library.to him so.
personally that ne is able to sense in it a
continuui for himself and his own growth?

Can we not increase his sensitivity to
the lateral-development of ideas by exposing
him to all kinds of” resources, ridding him
gradually of his dependence -on and, regurgi-
tation of constrictéed,\ vertical, legalistic
thinking -- offshoot of \the dying classroom
.authoritarianism? ' :

Can we not be alive enough ourselves to.
awaken in him an eagerness\for intellectual
freedom and independence? for joy in learn-
ing? . For ecstasy in education?

Nat Hentoff once predicted that "we are’
going to limp along in this country from one
innovation to another on .an intomparable, *im=-
potent pathway to big brother norms and make
standard mediocrity until we take a divergent
.road in education.” ’

The library is the spir

it, the~eﬁterprise,

~

and the commitment of those who work in it--
students, staff, and faculty,
who activate the media.- It is they who create
_in the library today a suitable environment
. for learning. That environment, is, in part,

. . 64
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‘ the physical things that we can "do" in a 1li-
brary; it is also a ‘cabala, an essence we be-
lieve in -and impart to others. This is the <
virus which must infect students--the philoso-
phy of a self-perpetuating liberal education,

To be operative--ready for use by students
--the library must be adniinistratively sound
and philoscphically envisiorned. It must be
staffed with humanists alert and consenting :
to the needs and problems of people, not just X
the demands of accurate records. It must be .
supplied with media other than print as well S
as print, because learning comes not only from_ =
reading, but as importantly from viewing, "gut"
feeling, and touching. Then, to be truly ready ;
. for action, the balance of people resources ¢
-4 and media resources must be completely acces- "y
sible. Sucha library is ecologically stable,

a balanced economy. Achieving this philosophy .
of operation is the first step toward invol-
ving students in library orientation projects.
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The second step toward involving students , k
in orientation projects is to make them aware . A
of the library. The usual ways of developing
awareness of the library have been tours or .
lectures in English classes or - scurrying to L
o i other classes with a cart full of books in

: : order to present a well - prepared, neatly-.
docunented tour de force. As with all captive
audiences, the student so burdened respond
" poorly. The experience may be expedient for the
librarian--but it is nok organic for the stu-
dents. It leaves the library outside of them-- . ‘
. not part of them. We are ready; they aren't, .
, What does this mean for us? T

I think the awareness we seek to instill
in students must never be linked with any kind
of instrvction., We have wmade a mistake to
confuse the issues. The one is g3 response to :
the other. Learning follows knowing that one ;
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vants to learn. Showing students around the
library or lecturing to them about books that

are in the library will not hook -them intel- -

lectually and mold them into being library
users. The tours and the tours de force of
the past have not reached students.

The job ahead of us, that of engineering
awareness, can take many forms. I think it

+ 1s a situation thing -- it depends on you, the

psychology of your group and your library. Aas
in the play 4nna and the King of Siam, it is
a matter of "Getting to Know You." It calls
for public relations, inside and outside the
library. ,

At your seats there are papers provided so
that each of you might write down ways you've

" used to promote an interest in and awareness

of the library. ' Let's now share your ideas
alternately with. samples I bring you from
Webash. Here's one to start: freshmen enter-
ing Wabash first meet the library with their

parents in late August at the President's re-~ .

ception for them in its air-conditioned setting.
Self-guided tours are distributed. There are
no conducted tours, but there are students
stationed throughout the library ready to an-
swer questions. These student guides are al-~

. ready involved in the library, in the programs’

being instituted through qur matching grant

from the Council on Library Resources, soon

to be discussed. ' ’
Now would someone here give us an awareness

. ldea from another libra:i;? Please identify

yourself and your library first.
Participation from Group
-Another idea from Wabash. Each spring,
top-ranking students from high schools in the

midwest visit Wabash for aweekend of examina-
tions and exposure to the campus. Over 300
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of these "honors" scholars swarm into %tlie li-
brary on a late Friday afterncon for punch,
chips, dip and rapping before their evening
rrogram. Faculty are invited. And, again,
students who have "experienced@" the library
act as hosts and interpret the library to the
visitors. :

A\

' “

Participation

"Little environments" -- original creative
displays advertising the library are construc-
ted by students involved in the living unit
program. Euripides Tsakarides, an especially
artistic student in the seminar program, se-
lected a display as a project to work on be-
tween encounters at the Reference Desk. ‘He
advised and assisted in the making of these
"environments" in cooperating cormitories and
fraternities,

This spring, Euripides has had charde of a
feed~back bulletin board in the library on
which paper and pencils are provided with a
weeXly questicon for students to respond to --
an opportunity te gauge their feelings and.
reactions- to questions such as "What is a
library?" and "What can a library be?" .The
idea for mechanism of feedback was his: :

Participation

s

- _
Reaching out, the library provides recqords§ -

which the campus radio station uses for much
of the musical broadcasts.

To keep the library in focus in the weekly
student newspaper, reqular news items are

. forwarded to the editor of the student news-

paper from members of the library staff,
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Partiectpation

The Reference Librarian makes herself avail- -

able to the 1living unit, on invitation, for
atter-dinner conversation about the library.
A number of fraternities have had her as
dinner:guest prior to this library dialog -~ g
sharing, not a teaching,

Having the staff get out of the library is
a way of involvifg students in the library.

" If a librarian can have dinner or coffee and

doughnuts with students and faculty, can ‘meet
on an informal person-to-person basis, a con-

tact is made. The students and faculty begin

to feel that they have someone to go-to for
help in.the library. The librarian seen at a
student production, viewing an exhibition, or

attending a lecture establishes rapport for -
the library and a sense of the library's part.

in, the college community. . Too frequently
librarians have not acted as members of the
group.’” With the host of other obsta‘g:les, it
is not to be wondered that many have not been

accepted as academic peers.,. \

Participation \

Students become involved in the libr\ary in

direct proportion to faculty involvement in
the library. Course-related help is the ideal,
but can.we wait forever to be asked? A 1ittle

- selective dissemination of information|<-:a .

telephohe call or a note racommending an ar-

" ticle, "recording or new bo k--may go a llong

way toward making the professor aware of!| the
help available in the library for shim andlhis
students. But why wait for a guestion? ake
a contact creatively, aggressively. Even ask
for help with a problem! Do s‘omething| to
break the ice. - )
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All of the activities we have outlined are
samples of seeds that sprout the harvest of
greater ‘library use. But this is not yet the
harvest.. tudents will not become involved
unless the library tells them what it is..
Albert Camus could very well have been speak-.
ing about a library when he wrote movingly of
man's predicament in a sick society: .

If aman wants to be recognized, he must

simpla say who he is. If he is silent .

or lies, he will die alone, and every- A

thing around him will be condemned to .

disaster. But if he speaks the truth,

he will die 'undoubtedly, but after having '

- helped others and himself to live.4 . '
Like man, the ‘library must have an identity, h
an integrity. TR ¢

Libraries are being questloned today for '
their relevance, usefulness, and cost. The
passive library and the passive librarian are
dooned. t's either time to go tell .it on
the mountain--or die.

So the second step in involving students
in library orientation projects is making them ,
avare of the existence and potential of the , '
library.

The third step is the most challenging part
of orientation’ today -- that of designing ex- -
periences for students which will involve _them ,
in the use of the library. And it is seriously '
a matter of designing experiences rather than ‘
dispensing information. .

In its l4th Annual Report, the Council on
Library Resources spelled out a need which I
think those of us involved in library orien-
tation have not reckoned into our progranm

nearly cnough: "active cooperation among the
principals.” Let .e quote frox that report: .
More than ever our society needs thought- N

ful men and women with a sense £ history,

-
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to protect the democratic institutions °*
that merit it and reconstruct these that
reguire it. The libraries of our col-
- legés and universities are central to
the educational process that.can and.must
proguce the reservoir of national 1lea-
R dership to take us safely through the
, ‘decades ahead... The academic library's
function goes well beyond mere support
for the teaching program. It has the
potential to sharpen a student's intel-
lectual curiosities to the point where
hey will demand satisfaction all his
: ‘ life. It must use that potential and
H apply its résources to make itself the
, full partner in the education of the
student. As in any partnership, active
cooperation among’ the principals is a

.~

North Star. I don't have any answers “for you
) or blueprints. I can only suggest possibili-
—_ t1es with which I am familiar. Like Conant,
: ve're 'still exploring the problem from dif-
ferent .approaches and our path next year will
. no ccubt be different £from this year's,

: Why? Because change, or experimentation,’

— 4 sn e qua non.
S ‘ "Active cooperation” of all students in the
L process of learning about the library is our
F - cabala at Wabash -- our black stone and our
%
H
-

2 ! produces waste products As waste accumulates,
' ’ we mus't modify our work to reduce the amount
) ) of slag. The waste products I am concerned

,® about -- and this would make another paper --

can lazfcely be tabulated in the following
categories:

1. Inefficiency. Engendered when too few
. . people work on too large a problem with
- t tod little help. Sound familiar?
: Communication failure. '"Mea culpq," we .
say, too late. "I knew this, Vhy didn't
.everybody else?

[N
b
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3, Insecurity. Change is 'bound to rock
somebody's boat, anda visible or invisi-
ble'resistance will inevitably result.

4. The unreached. Working with models, one
still longs to reach all.and is haunted
by those unreached—"the great, unwashed,"
as intern Mike Wllson so graphically
puts it.

With thése concerns, I still take heart from

.a favorite quotation from Mlchael Polayni's

The Tactit Dimenstion:

It is the image of humanity immersed in
.potential thought that I find revealing
for the problems of our day. It rids
us of the absurdity of absolute self-
determination, yet offers each of us the
chance of creative originality, within .
the fragmentary area which circumscribes
our calling. It provides us with the
‘metaphysical grounds and the organizing
principle of a Society of Explorers.
I think that's what we are in higher educa-
tion today —-- a.society of explorers -- with no.

.one exploring more than the librarian whose

rulti-media world is a many-splendored thing.
And a Pandora's box. Full of slag' and. many
bugs.

The failures and the waste make it vitally

" necessary to have the Polanyis and the Hentoffs

and the Maslows giving direction and encourage-

" ment. They're all in our libraries—--our con-

sultants on an informal, nondirective basis,’

‘keeping us on course, helping us to clarify
‘our goals-.

. In addition to the instruction which takes
place in every reference encounter in. the
Wabash Library, there are as noted earlier,
two ongoing programs which involve students

“in the library.

£
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Council on Library Resources.

‘freshman class.

:shlp and interest in the tcpic.

“terest

°for in-house reference assistants.

The freshman seminar program was initiadted
in Séptember, 1970, the first of the programs
to operate under a matching grant from the
In this program,
professors who have a particular interest area

. outside of the usual curriculum offer a course

in it, on an elective basis, to members of the
There have been-seminars on
"Censorship," "The Literature of World War In"
"Linguistics," "Applied Genetlcs,“ and others,
_ Ass:.st% each professor is a senior or
upperclassmén selected because of his scholar-
He helps ox=.
ganize the class, plan the course of study,
and conduct meetings.-

participated in.a library workshop before the-
semester began.
tured, problem-centered, and open to the facuIty
as well as the students involved,

It is.presumed that all involved in the:,::'

seminar--professor, student assistant, and .the
students attending-=-are highly motivated

"Students enroll in the semitar as an elect1ve,_°
This in=~"
oresunably will motivate them to use ..

which implies a degree of interest.

the lYibrary . to develop their knovledge.
This spring we bcgan another program -- one

students, on completion of eight 90 - minute

.learning sessions, act as library consultants’

to fellow students in the living units.- The

program was dnitiated after spring vacation,
‘'when students are beginning the long stretch._'

toward finals, with many papers due within

.about six weeks. ’

A number of students volunteered for . the

project, and from these volunteers one repre—"'

sentative was elected from each library unit..
These students who already have an awareness,

of the library, ‘are interested'in learning, as '.-

72 ) -

He. also actstas the,
.blbllographlc consultant for the group~-having..’

The workshop is non-struc- °

These .
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well as in hel'pingl others develop an awareness . '

of learning resources in others. .All have , S
outgoing personalities, and are interested in .
+  "becoming.,"

Motivation of students is extremely impor-
tant in library orientation. . Along with many 1
other problems in our depressed -70's, we are . 1
N faced with what Jerome Bruner in The Pelevance i
; of Edycation has termed "the' new disehgage~
| ment,"7 an intellectual and political alien-

*y

Axt
W ¢yt

- Jd. ation. Unless' students feel a need for in- .
.31, struction, they will rag their feet until we S
¥°  'show'what the library can do for them. And - &
R if they're in college less for education than o
., for the union card that the degree has become,

{ weé really have ‘a proklen.

There are six basic tenets in the Wabash .
instructional programs, -which although in=-" B
tended to’ orient the studefit &o the library, . :
actually are serving to change the library. in
. . behalf of the user: ‘ . ) .
( 1. The meetings are discussions --not lec- F

’ tures -~ with €11 participating, ‘ '
2. Part of the meeting is devoted to a -

' laboratory experience--working on actual ' -

problems with real resources. ) A
3. These laberatory experiences are shared
- ==-each studeﬁ‘t. reporting on his problem

and, in effect, teaching others about

the resources that he 'used. +
‘ 4. Student$ use a variety of generic re- -
. sources tc solve their problems, to
. build up an entire context of resources 3

within which a search is conducted (i.e.,-

not just the card catalog, not .just an

index -- but catalog, indexes, bibliog- .

raphies, handbook, etc.). : :
5. .Correlated issues and problems are in-

troduced and discussed--not just media

(i.¢.» a discussion of plagiarism might

accompany instruction in the€ use of

“asimage,

v oy W
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microfilm equipment, the workings of .
interlibrary loan, etc.) since the 1li-
.brary does not exist in a vacuum,
Students, become acquainted “through ex-
{ Perience with the bibliographic control
which traditionally has beén part of
library mystique. An attempt is
made to diminish the fee€ling of awe sur-
rounding .information sources. NUC, CBI;
union lists ‘and shelf lists are theirs -
as well as oufs. : R
The Appendix outlines a typical workshop
for seminar assistants as well as/ the outline
for the first of the in-~house programs. As
noted, there 1is no guarapntee that /the same
procedures will be followed again, Moving
toward change in library instruction \ we know
at Wabash that we will change frequent
. .only thing ‘that will not change is the
‘. atory nature-of the lear)ping.‘ The students
themselves would not have it otherwise.
.. * Students in the seminars undergo a most ex-
periential workshop in the library--a workshop
. that is structured in advance 'only as far as
having each of the involved professors list
‘research problems that are'pertinent to each.
seminar.  The professor is asked to .identify
"+ information needs in two categoriesy factual
. problems and contextual problems. Problems .-
from the January 1972 workshop are included
‘in the program in the Appendix.

These problems become the focus for round-
table di:/s.cussions and laboratory exploration,
With -students and faculty sharing their ideas,
and with librarians questioning, suggesting,
.helping to define. Wherever possible librar-
ians may introduce such tpols as Winchell, ox
the L. C. List of Subject Headings, and may
discuss the suitability of various kinds of
resources for specific problems (i.e,, al-
manacs for facts, subject encyclopedia for an
overview, handbook “or a guide, etc.).
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There j< no homework for the resource per-
son 'if the librarian wants the workshop to
flow naturally. Digcussion is hampered by a
flat "answer." It is the nomination of pos-

.Sibilities that provides the learning experi-

ence’ for students, that bﬁoaden§ their hori-
zons, and gives them an opportunity 'to feel
real partnership in the learring process. It
is ahumbling experience for the librarian not

. to play Authority, but.a great one. And one

really can't claim to be an authority today--
in the age of information explosion, It |is
presunptuous. '

Part’ of the orientation plan is to involve:

studenhts in actual library work. In effect,
all become interns &t the Reference Desk, for
pay,- in a.program which is a two-way street:
providing them with experierce in~ the belief
that deing aids learning (orientation), and
providing their fellow students with library

' service after the Reference Librarian has left

for the evening. Teaching, which is showing
how, aids learning.

.Both seminar assistants and in-house .assisg-
tants work at. the Reference Desk. It is a
fulcrum for learniang--they on one end, and the
teaching Reference Librarian on the other.
The problems are real, not at all theoretical
since there is a Someone waiting for help.

Responsibilities at the desk include 1)
giving-reference service' and keeping a log of
eéncounters, especially to note difficult prob-

"lems for the Reference Librarian- and make an

appointment for her to meet the student client
the following day (with feedback on the prob-
lem's solution hopefully prcmised to the stu-
dent assistant a’ the next class session); 2)
shelf - reading the reference collection~-~so
many shelves per night in rotation, with the
request that interns examine volumes that are
unfamiliar or interesting tc them;- 3): working
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on a project of their choice which is both a
learning experience for them and a service to
the library.. -

The in-house assistant gives a copy of his
learning .design to the client and saves a dup-
licate for the Reference Librarian, a record
of his thinking on each probiem.

In addition to work in the library at the
Reference Desk, in-house assistants are com-—
mitted to a minimum of five hours per week of

;bibliographic‘advising in their living units.

_The assistants meet with students by appoint-
ment or within established "office hours," as
announced in flyers of their own design (see
samples in the Appendix). ¥ithout .the library

. resources, this is a project in which they are
actually working as (library liaisons, who en=
courage awareness oé‘ and use of the library.

 We are trying now to evaluate the first semes-
ter of work in this project. \

I describe the in-house assistants as "de-
signers of learning experiences" for the stu=
dents who come ‘to them for help. In the ref-
erence interview they work with the student to
articulate the information problem and select’
ey words which will be the subject headings

" for search, unless nodified by the strictures
of vocabulary of the catalog, index, or other
resources. They also indicate to the client
what kinds of resources would be helpful in
solving the problem and why these would be of
assistance. The next step 1is.to recommend
specific resources for the client to check.

“wWith a design for research in hand, the
client can then proceed to the library to work
with the resourxces. When further help is
nceded, he can go directly to the Reference
Desk where the Reference Librarian or one of
tants will provide

‘ | the trained student assis
: f\\d\vf;///assistance. ‘

5N,
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'ing mechanism in which he h
and it encourages him to exp%g;e journals he -

P

‘In %these situations, students with some
degree of expertise in the use of the library
become models for other students, a method of

_ teaching familiar to every parent as well as

to psychologists. Jerome S. Bruner wrote that
“The earliest form of learning essential to
the person becoming human is not so much dis-~
covery as. it is having a mode 1."8 Bruner does
not deny discovery, but says that the "oppoxr=
tunity to go about exploring a situation,"
like discovery, _"is a necessary component in
human learning."

I. Project Selection is the preferred as-
signment. From the periodicals, the student
selects journals of interest to them which
contain media reviews.
of interest, he checks the card catalog to see
if the library has the resource. If not, he
writes a book order card. If he can locate
two or three other reviews which indicate the
book would be a good addition in temms of the
objectives of the collection, the book is gen-

--erally ordered immediately. If other reviews

aré not yet available, the card is given to a
staff member who checks in later review sour-
ces. The student receives feedback about his
selection and is notified when the book comes
in. Project Selection teaches the student
assistants about collegtion development, the
process of selecting maiéiials, and the pros
and cons of decision -making. It also helps
the student understand the\iibrary as a grow-

an active part,

might not otherwise know.

II. Project Awareness is a pu l;c relations
activity. The student selects a subject area
for a display, supporting his selection with
good arguments for its appropriateness, plans
the display artistically, and learns how to
select what is displayed. So faxr only Euribiggs
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.Tsakaridés has been brave enough for this.
‘And as noted, his display was also used as a

model to show the in-house assistants how to
create what he labeled "little ‘library en-
vironments" in their living units,

One of his outstanding displays this year
included an invitation to sit down and examine
the works on thé& spot. It was an exhibit of
literature ‘on drugs, including relevant Con-
gressional hearings. Placed in the open
mezzanine, 1t flowed through a 1lounge area
where students did respond to the invictation
to ."read right here." A philosophic statement
about the display, in beautiful calligraphy,

"was-a focal point.

Another of Euripides™ presentations was a
multi-media display dramatizing the black ex-

‘perience. He was aided in planning it by Carl
-Washam, of Mobile, Alabama, assistant in the

freshman seminar on “"The Rhetoric of Protest,"
and Sid Nance, of Cedar Rapids, Iowa, another
artistic student. In an area delineatéd by a

-hugz wrestling mat and deck ‘cushions in salmon,

orarge, and turquoise, they presented record-
ings of black literature, poetry and protest,

‘with projections of the new brief black poetry.

Fabrics from Africa and slides of Afre-American
art gave. continuity to the display when re-

rcords were not being played and interpreted by

black students. Aall students were invited to
contribute~-the exhibit changed periodically.
The Black American flag was displayed, made
by Gretchen Wolf Deter, a paraprofessional on
the library staff whom Carl Washam dubbed
"the Betsy Ross of Wabash." '

qI. Project Creatton is the development of
either a bibliography or a vertical file col-
lection on a subject of social importance.
Consultation with the Reference Librarian is
built in, as in an independent study progran,
One student elected to do a bibliographic essay °
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on works about the American Indian; 'another,'

a vertical file collection on Nixon's economi.c
policy; and a third,. a bibliography on con-
scription in the U, S. Two are still unfin-
ished; hours at the Reference Desk speed by
since assistants are under 1nstructlon to give
first pricrity to students comlng for help.
But the learning experience will remain, whe=-
ther' or not someone else may finish the bib=-
liography. And the work that has been done
may be a beginning for someone else,- Perfec-
tion'is not the point.

"Students are encouraged to suggest their
own projects for learning about the librdry.
Their eagerness helps to overcome today's. de~
served radical criticism of detached or irre~

levant knowledge. To draw on Bruner again ==

"those who study the acquisition of knowledge

are surely aware to what extent its acquisition

is ‘governed by selective purpose.*10
Orientation to the library changes hands
when. students in the seminars encourage their
freshmen to meet them in the 1library for a
little serendipity. Seminar assistants in
several cases have brought both: students and
professors to the library to acgquaint them
‘with the section where most of the sources
used for the courses are, or, in cne case, to
‘work on a research problem during actual class

time. This is an optimum situation--a library"

laboratory.

These students are encouraged to prepare
for the seminars a bibliography listing of the
resources that they found most useful for re-
search in helping the professor plan the sem-
inar, and in their own workshop experience.
This involves them in a learning situation
since they must_review a manual of style, usu-
ally Turabian,ll and present\ the bibliography

-professmnally, as well as make the selections
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. for it on ‘a critical basis. Wwhen they have

done this work and it-is approved, a member
of the library staff cuts the stencils and the
work 1is publlshed under the student's name,
He becomes a creator.

In - house students cooperated on a bibli-
ography of the indexes and abstracts they
recommended as most useful in the library.
As editor, one of them compiled the evalua-

tions of all, which the class published and .

then distributed to the living units.

This spring, the in-house students also
began to compile and write a handbook from the
student point of view. It is their guide to
tneir library, and a record of their awareness
of what a library is.

Ben Barnes, of Rochester, Illinois, last
£all the senior .assistant in the. freshman

' seminar on "The Hcme Front in World war II,"

developed a tremendous interest in Congres -
sional hearings, influenced by Dr. George
Davis, who as his history professor and a
government documents enthusiast, was really
his model. Ben proved to be so able and so
very much interested in the library that I

invited him to serve as the assistant in the.
" project for in-house advisers.

One of the areas to be egplored by these
living unit representatives w8s our documents
collection which, for many reasons, has through
the years notbeen very accessible to students.
It's been j:he old story of an understaffed
warehouse--"we have it"--without technique or
prowotlow to get it used properly.

'In the last year, all of the indexes from
the Constitutional beginning of the United

tates to the present -- ranging from Poore's

ané Greeley's to the Monthly Catalog and the
new cumulative index to Congressional commit-
tee hearings--have hecn isolated and integrated
in what we call "Doc's Bar."

80

e Lo g




\
As one of his contribut’ons to the in-house
project, Ben Barnes developed a working anno-
tated bibliography which is a guide to all
these volumes and such supporting handbooks
as Schmeckebier, Boyd, and Jackson, and such
aids as the valuable catalog Popular Names of s
/. S. Government Reports.i2 r
. Through this work, sparked by a personal '
i interest, Ben has 1learned more about access
to documents than I know. Today I ask him for
help. By publishing the bibliography, he has
created a project which shares his knowledge
and provides guidelines for others. I think ~ -
this is "a consummation devoutly to be wished," 3
It'is my belief that the key to orientation
is being open to experiences which can involve .
stucdents in actual ongoing library work, work 3
that relateés to their own particular interests ]
ané personal ,thrust. It is also offering them
neasurable results of their efforts~-a product
or effect they helped create--either a publi-
catioh or a satisfied client. '
As they use resources more broadly, they < § 1
become more sharply aware of the ingredients -
of a library, and. the feedback from them is
very valuable to the library. The librarian ]
et i becomes much more aware of where his true ac- '
countability is--to the student. The Reference b
Librayrian is most keenly aware of this--since
the outreach position in public services is
where: the flack hits. With face to face ac- £
countability, in timé, the result should be a i )
better library. _ {
, ' At the end of the eight-week period of class
~ discussion-and laboratory, in-house reference
assistants were asked to suggest things they 4
would do to improve service “of any kind in.the 4
library, or to dimprove the environment. The
following is the result: : .
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Suggestions for the Librery ~ . (
in its Period of Change and Growth e

‘'by Library In-House Assistants . .
14 March 1972 .

b "1l. Provide a "how to use" guide for each - ‘
of the various reference sources, to be
located in the proximity of the source.

" 2. Republish the location guide and self-
guided tour, and distribute copies
widely throughout the ‘library.

3. Provide one or more pencil sharpeners
for use in the basement (to be located,
perhaps, near the water fountain).

4. Provide several more dictionaries for-

1 : the basement, located in noticeable,

useful spots.

. ] S. Begin the use of raised I.D. cards to
facilitate checking out books at the
Circulation Desk.

6. Work with projects to make the library

1 g . & more personal, people-oriented place

with the.help of signs, posters, and a

{ friendly attitude, .

+ 7. Provide some form of 1library guide to
explain the roles and jobs of the vari-
. ous librarians and the library staff

— 1 . members. :

i -+ 8. Fliminate the "apples . and .orariges "

question from the library freshman

] questionnaire: it made the whole survey

) . Seem like .a joke. :

9. Provide a coffee room or lounge where
students can relax, have refreshments, ?;
-and talk. Food machines would be nice.

'10. Keep the library open for longer hours.
One compromise, based on the financial
difficulty of such an undertaking, is to

. .. change daily hours from 8 a.m. -11 p.m.

: to 9 a.m. - 12 midnight, since very few

people actually use the library at 8 a.m.
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except for classes. In addition, it is
requested that the library extend its
hours to la.m. the week before, as well

. as during, exam weeks.

1ll. Provide apolicy statement fer all func-
tions of the library, including fines,
semester circulation of books, .hours,
use of phonographs, etc.

12. Place a gquard at the door to help pre-
vent the problem of missing books.

13. Have a "library kegger" sometime 1In

y April out on the front lawn by and for
"friends of the library." It is under-
stood that the general pPurpose of a
kegger is 'to creafe interest, to draw

‘attention and people to someth ing.

‘Maybe the library should try it.

Response is the next step.

The Wabash prograns, working through model
students, do ot attempt to reach all students
directly.* This is a strength and-a weakness.
We worry about the unreached. The staff has
noted greater use since these programs began,
but it is too soon for this to be considered
evidence of "results." As statistics are

‘quantitative, a qualitative measure is also.

needed, a correlation with an improvement in

academic achievement. We need more time to”
. know our effectiveness. :

‘Hopefully, however, the outreach of the
model students will be greater than just in
their seminars or in their houses, with a
cumulative library awareness that will spread
on: canpus. As noted in the July & October
Drexel Library Quarterly, this is intention~
ally a centrifugal program. 1l

As an indication of their acceptance of the
library. (orientation to the library), let me,
in closing, share with You several responses
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from students in the in - house pProgram on a
questionnaire given to them after the eight
weeks of‘dc"signed experiences, .

John Feasel,’  of Fort Viayne, Indiana, in
answer to the question "What is a Iibrary?"
replied "A .big checking account, as opposed
to the savings account or warehouse idea,™
" . And in replying to the question "In what
‘way, *if any, has your view of the library
changed?" (since the start of the project),
-John.continued his analogy: ,

Most drastic has been the change from’

the savings account idea ('maybe some

“day it'll come in handy') to the check-

ing account -- one alwavs beir;g~' used,

handy and convenient in the transac-
+tiens of knowledge. Teach people that,
using  fair practices, ‘they can enjoy
years of credit. &all they have to do

.is put in a fair amount of their own

Vwork as a deposit. -

From Bruce Ong, of Elkhart,-Indiana, comes
this definition of a Library: "A storehouse
of informétion, books, periodicals, andg sexr=
vices, It is a storehouse until it is used.
‘Only then is it a library."

Mark Wicolini, of Mishawaka, Indiana, pro-

jected that

the library is what the individual is
willing to make of it--it knows no <limits
or boundarids. The only confines are
people's lick of learning desire. For
the curious, it can be ia new world-~but
only if they allow it to be,

Responding to the question "What is egsen-
"tial in an effective library environment?"
Mark felt that "most fundamental is an atmos-
phere of eéncouragement: i.,e,, questions will
be grappled with by staff, although not necesg-
sarily ' answered,® Libraries need not guarantee
'success' but they have a commitment to he lp,"
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"Help" is a verb that denotes pPersonal con-
ceérn and meaningful action, In the language
of situation ethics, help is an action in the
present,_thought out inp loving concern, as a

2y

bridge to~the future, 14

laying .on of hands, confirming them ag "the

reservoir of national leadership to take us
through the Hecades ahead,"15




APPENDIX I ,\ :

Library ;Project . January 15, 1972
Wabash College ) -
; WORKSHOP SCHEDULE

' \

9:00 a.m. How to attack flactual probleins: three
assistants from Fall 1971 seminars
will try to find. the answers to ques=-

tions put by this spring's seminar _

leaders ~- Andy Barnes, Keith -~

Nightenhelser, \\Chu‘ck Ransom,

Exercise in fi'ndi\rgg answers to fac-

- tual questions which the leaders
have submitted ag \being typical of
their seminars. fThe assistants will
hunt; the librariang will-assist,

10:30 a.m. Report on snags hit sp far. The 1i- ~

brsrians will .point out how to use
major categories of reference works
(indexes, bibliographies, card cata-~
logue, and thé 1like) to avoid the
snags.-~Thompson, Millisy .

O
Peturn to the exercise on the factual
questions,

1:30 p.m. Round-robin. ~Each assistant puts
one of his factual questions to the

\ group, as a simulation of what the

AN work at the Reference Desk can be
like.

2:00, p.m. Each assistant meets with his seminar
leader to discuss the authoritieg~-
the authoritative resources-~of their
seminar, in order to (a) cemonstrate
the process of making judgments about
Sources of information, to (b) testy
he resources of Lilly Library in -
particular, and to (c) make a pre-
liminary statement of the scope of
the seminar,
A " 86
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Brain-storming on a "core curricu-
lum" and  its relationship with .
.Freshman Seminars and the Library
Project.~-~Frederidk.

The services of the work room: CBI,
Union List of Serials, shelf list,
LC catalogues‘and NuC volumes, and
the like.~~Millis.

Arranging a work schedule for ge
Reference Deésk: the assistaf®s
should have their class schedules
in hand. .

End around 4:00 p.m.

The mid-term workshop will be held on Friday’

afternoon, March 3, starting at 3:00,

Please retum the critique forms to Mr. Strawn
‘on Monday, January 17.
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Library Project Workshop, January 15, 1972
Factual questions for 9:00 a.m. .

For detailed coﬁsideratibn:

1. What kinds of careers generate published
autobiographies and what ones don't?

For casual considerétion:

2. Find five definitions of time. ’

.3..With whom ‘does the technical didﬁhction
between langue. and parole start?

4. Who said it?
was it said?
April 24, 1916
‘"Irishmen and Irishwomen: In the name
of God and of the dead generatiecns from
which she receives her old tradition
of nationhood, 1Ireland, through- us,
" summons her children to her flag and
strikes for her freedom.

Where was it said? " Why
What- was the response?

"Having organized and trained her man-
hood through her secret revolutionary
organizations, the Trish Volunteers and

the Irish Citizen Army,
perfected her discipli

having patiently

ne,

having reso-

lutely waited for the right moment to
reveal itself, she now seizes that
moment and, supported br her exiled
children in America and by the gallant
allies in Europe, bBut relying in the
first on her own strength, she..strikes
in full confidence of victory."

f o (]
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a2 F.S8.°7 APPLI.D GENETICS: MOLECULAR ADAPTA~

5.

TION. Cole, Doemelj Cutler.

Where can I find a procedure for the
assay of aldolase activity in. bacteria?
Wnere can I find a theoretical.discus-"
sion about liquid scintillation counting?
Where could I find a listing of all the
papers published by Thomas Brock or his
associates? i :
How can I find references published from
1960, to the present about the develop=-
nent of the ‘chlordbplast in Chlorella?
Fow do I find research reports of gov=
ernmental agencies--NIH and EPA?

F.S. 8 AMERICAN AUTOBIOGRAPHIES.

1.

\

Frecderick, Kissling.

What kinds of ‘careers did individuals
pursue which generated published auto-

biographies? Rank the top 10 or so in

order -- approximately. What kinds of
. . e

careers, 1incidentally,. do not‘'seem to
generate published auESBIbgrthies?
Find ~- and list >~ the top 10 (EPPEOKL)

best-selling, "best-received" autobio="-~-._

graphies written in the last ten years.
Define and show the distinctions, if
any, between the following: biography,
autobiography, novel, memoirs, reminis-
cences, fictional autobiography.

What are the two or three bibliograph-
ical sources most indispensable to any
study of American autobiographies?
Find -two reviews with contrasting in-
terpretations and/or evaluations of
any autobiography of your choice.

Who was Vida Scudder and what has been
writteq by ard about her?
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F.S. 9 LOCAL HISTORY
Fertig, Stepp

1. If the property Of Wabash College /were

placed on the tax olls
what annual propérty
college pay? )

, approximately
tax woul the

‘f .
2. From a study of indexes to 2 or3

Indiana histories

(including Carmony

. and Barnhart) derive a stateme t about
what leads a state historian tg mention

Crawfordsiille or Montg
3. Compare {:
of Maurice Thompson list
sullivanj, Seven Author
ville, with the wabash L
Check with the Public

omery County.

[

ne book-length publications

ed in Russo and
s of Cravwfords~
ibrary holdings.
Library to see

. if it cah supply anything Wabash cannot.
4. [1f Archives are open...} How much help
~ would the Wabash archives be in supply-

ing pictures for an illu
of “"vabash during the

strated account
First Decade of

the Administration of President Tuttle"?

5. which/ of the article
Indiana in a volume of
(pick your volume)- can
the Wabash library?

6. How many votes did Mc

s’ listed under
Reader's Guide
t?e consulted in

Cle llan get and

how many did Lincoln ge?t in Montgomery
County in 186472 | .

7. Find \data to substantiate ar refute the
"impression" that Montgomery County
was a\ "rich" county in 1880.

8. Why s the morning ceremony on Com=
mencerient Day called Baccalaureate?

p.g. 10 VHERE ARE YOU? WHAT TIME IS IT?
McKihney, Thoms. -

- 1. Prepare' bibliograpliiy on Newton's con-
cept of %bsolute space and time.
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Compare Erwin Schrddinger's and Max
Born's interpretation of the wave func-
tion, Document the sources.

Who originally developed the following
theories and concepts: valence, vor-
tices, and vis viva. In what source
are these theories first mentioned?
What scientific perspectives have de-

veloped from the thought of Heraclitus.

and Parnenides?

Find a scholar who believes that space

comes into existence as a particle is
set in motion. (Does space exist in-
dependently of motion?)

Find an' article, monograph, or book
which discusses the concept of space
in the works of Rembrandt ox Vermeer.
When did the theories of relativity

.and quantum mechanics first appear in

American newspapers?

Speech 9. RHETORIC OF PROTEST.

1.

0'Rourke, Washam.

How many definitions can you find of
rhetoric and protest? You are expec~
ted to use the various dictionaries in
the library, but in addition to these
consult the various writers on rhetoric
and protest for their definitions. .
Develop a list of synon_ms for rhetoric
and protest that would be useful in a

search of the catalogues and indexes

in the library.

Vhat 10 articles in the last 20 yeaxrs
of the Quarterly Journal of Speech
would you recommend to students of the
Rhetoric of Protest for background
reading? . ‘ ¥

What recordings are available in the
library that would be useful in the
Rhetoric of Protest course?
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What journals in the library will mem-~

bers of the class find useful for their,
. research. List at least five of then

ancd cite one article from each that you
feel pertains to the course.
List magazine articles, newspaper

- stories and editorials on the follow-

ing events:
Assassination of Martln Luther King
Riots in Watts |
The Berrigans' arrest

H
i -

Humanities 8 LINGUISTICS.

1.

Strawn, Carpenter.

Where will we find a classification of
African cultivated plants by type and
by origin?

Find a couple of photographs that will
let Amadou Taal talk for three minutes
in Wolof about what is familiar to him.
what teachiﬁg naterials do we have for
2fricin languages?

Find a schematic for showing kinship.
Wbat is a cross-cousin?

Wnat has been published within the last

decade on the relationships between

. language and biology?

What 19th - century work in linguistics
has received new attention since 19602
What is the significance for linguis-
tics of Ferdinand de Saussure? Is Wade

Baskin's translating ability trustworthy? )

[y
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APPENDIX IT

Lilly Library .
Wabash College '
IN-HOUSE REFERENCE ASSISTANTS

SCHEDULE & OBJECTIVES
WINTER & SPRING 1972

OBJECTIVES :

FAMILIARITY with basic types of library
resources and certain models,

PLANNING HOW to develop greater student
awareness of library services, and of
potential for self-development there
GIVING ASSISTANCE to fellow students in-
house, channeling them to the Reference
Librarian first for help, and gradually
gaining enough confidence to help them
individually.

PART T

MEETINGS
Week of: at: 1-2:30 o'clock

January 17 (Jan. 18), read & do Library
Skills; a Program for Self-Instruction.
N.Y.: McGraw~-Hill, 1970, Chapter 1.

Class pattern: Introductory presentation
(20 minutes), exploration in the library
("library laboratory" -- 30 minutes), and

discussion (return to Goodrich Room- t o

share findings--30 minutes)

Class topic: Library Research and Research
Ethies, guest consultant: Professor
Peter Murphy..

January 24 (Jan.25), read L.S., Chapter 2.
Class t?pic: Encyelopedias, Handbooks,
Dictionaries, Companions.
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3)

4)

5)

6)

7)

8)

January 31 (Feb. 1), read L.S., Chapter 3.
Class topic: Card Catalog and Other Bib-
liography.

February 7 (Feb. 8), review: and completion
of .problems.

Class topic: Use of the LC Dictionary of
Subject Headings.

February 14 (Feb. 15), read L.S., Chapters
4,5.

(Allcw a little longer for the programmed
instruction this time than in previous
assignments)

Class topic: Indexes and Other Spectalized
Information Sources.

February 21 (Feb. 22}, read L.S., Chapter
6, through ‘“"2lmanacs and Yearbooks," p.
135, and in the library look up and examine
each book for greater familiarity. '
Class topic: The Library Mystique Revealed!
February 28 (Feb. 29), read L[.S., Chapter
5, from "Atlases and Cazetteers" through
"Indexes to Literature in Collections.”
Locate éach book held in our collection
and examine it for greater familiarity.
Class topic:’
of the collection and the Government Doc-

»

. .

Government Documents, tour -

uments Index Bar, guest consultant: Pro=--

fessor George Davis. .
March 6 (March 7), internship with Mrs.
Millis at thé Reference Desk at arranged
tines.

- Class topic: Interiibrary Loan, discussion

of interlibrary loan procedures, demon-
stration ¢f microfilm equipment, glest
consultant: Library.Intern Mike Wilson.
March 13 (March 14), as above.

Class topic: Developing Awareness, gquest
consultant: Senior Euripides Tsakarides,

»"Posters and other awareness devices,"

problcms relating to desk duty, filling
in gaps.

SPRING VACATION MARCH 18-26

94
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Next 6 weeks: Reference Duty in Lilly Library,

6 -8:30, 8:30-~11 p.m., as scheduled
(optional). '
In-House Reference Duty: a total nf five
hours per week, according to individual's
schedule (required).

Keep Reference 'Log of "problems" you need
to xe. . to Mcrs. Milliss Follow the "Guide
for Reference Assistants." Arrange for
substitute from the group or ask Andy
Barnes to take your place if you are ill
or any emergency keeps you from your
responsibility.

"Feed - back" on your problems will be
either via Andy or via shorter sessions
bi-weekly.

Week of April 24 (date by class vote),
dinner at Mrs. Millis'. Evaluation of
program. . -

e

Andy Barnes, as tutor, coordinator and

record - keeper, and Gretchen Wolf Deter,
as reference assistant, will help Mrs.
Millis and Mr. Thompson evaluate your work
and commitment to your responsibility to
Part I, to determine your eligibility to
continue with Part II. Satisfactory
evaluation will mean payment of the second
check for §50.00, which signifies your
appointment to dc¢ the in-house advising
for the weeks between spring vacation and
commencenent., You will be paid at the

‘rate of $1.85 an hour for the work at the
Reference Desk, and an attempc will be

made to distribute work as evenly and
fairly as possible.

Charlotte H. Millis -

, ) Feference Librarian
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Researcher:
Date: ' . 't
Problem #__ of above date:

Place advice was rendered: Living unit ( ) - 4

b -2

I.w

II.

i APPENDIX IIT

Log of Research

Library ( ) {
Other
Statement of the prbblem as client and I |
conceive I

z
I3

A

Key words we identify for our research
in library sources: ‘ {

" Our nominaticns: With help from Dic-
tionary of Subject
Feadings, thesauri;
& other dictionaries
1,
2. ! :
3. ' 1
4.
5.
6.

AU W
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III. Resources I think will help us:
»

Generic resource Specific resource;

("family name"); Ex: which
Ex.: Index index(es)?
1. "\ 1. . 7.
2. ) ' 2. 8.
3. 3. 9.
4, 4. 10.
5. i1 S 11,
6. 6. 12,

. {(abbreviate)

IV.. Record each citation on a separate 3X5"
slip, to be found at the card catalog
(unpecessary for the log). You may have
several citations in each category above.

v. Brief evaluation of this problem of re-
* , search--why "successful" or not:

e
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1s Quoted at end of articlé in Improving Col-
lege and University Teaching, 16(Autumn, -}
1968), p. 275. "
.~ 2+ Frank Goble. The Third Force: The Psy-
+ .chology of Abraham Maslow. (N.Y.: Grossman, i
oo 1971). s ' -
4 - 3.- Nat Hentoff. "From Nat Hentoff's Luncheon '
S + ' Speech," Top of the Vews, ‘&6 (Novenmber, -
.. 1969), p. 75. “
4. Albert Camus. The‘*Mzsunderstandzng.
Translation unknown.
5. Council on Library Resources. Fourteenth
*. dnnual Report. (Washington, D.C.: Council
. on Library Resources, Inc., 1970), p. 14A
6. Michael Polanyi. The Tacit Dimension,
(N. Y.: Doubleday, 1967), p. 91.
7. Jerome Bruner. The Relevance of Educa- -
" tion, (N.Y.: W.W. Norton & Co., Inc.) , .
po ix. 4 ’

. ~ 8.- Op. bit., p. 70. ) 2
* 9. Idem. . :
Lo A0¢ Ibid., p. xiii.
3 © ' 11, Kate Turabian. Student's Guide in Writw
1 ‘- .. ‘1ing College Papers. (Chicago: University
of Chicago Press, 1970).
.12, Bornard A. Bernier, Jr. and Charlotte M. : .
oo David. Popular Names of U.S. Government 3
. Reports: A Catalog. (Washington, D.C.: o

Library of Congress, 1970) .

13. "Integrating Library Instruction in:the
oo . BT Callege Curriculum," Drexel Library Quar-
e " terly, 7 (July & October, 1971), 365 ff. :
. .. 14. Joseph Fletcher. Situation Ethics. The - L
{- ' Vew Morality. (Philadelphia: The West- . i
. oo ‘minster Press, 1966). ‘

: .15. Council on Library Resources, op. ecit.,
> L p- 14, C
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- " . APPENDIX L .
D !
Developing Awareness: A Behavioral Apprdach - © . -
- This paper by Ms. Millis describes her, ekBeriences with -
students in the first three years of the grant period with
- o .
particular'\‘ attention to objectives and concepts derlying
& “
' 7 the instrudtion of refererice assistants. )
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DEVELOPING AWARENESS:
.-~ ABEHAVIORAL APPROACH ... .

CHARLOTTE [icKMAN MipLis

Assistant College Librarian in Public Serv-

ices of Plymouth State College of the

University of New Hampshire; formerly

Reference and Pubhc Services Librarian
.- of Wabash College

Undcr a matching grant from the Councll on Library Resources (CLR), a pro-

gram began at Wabash College in Crawfordsville, Indiana, in the fall of 1970

- with the expresied objective of integrating use of the library more fully with

: —the programs of instruction at this small four.year liberal arts college for men.

, This was an experimental program with a five.year span. }

\ Tt s BACKGROUND !

\ As initiated, the chief \,chxclc for the Wabash plan was to be a program of

- 4 freshman seminars alrcady approved by the faculty, in which an upperclass stu-’

.dent would act as an assistant for the professor teaching the course, helping him
\ to plan it and to guide and cvaluate student work. When the grant proposai
was accepted, this student was allocated the ;\ddluon:\l responsibility of a liaison
in the seminar between the course and the profcssor and students, and the library.
Concurrent with basic umrucuon in the use of the library, he was to hecome
an interpreter and facilitator for the library, in behalf of the freshmen enrolled
in the seminar. He was to auend all seminar meetings as well as meet with the
prolcssor and librarian at other different times. It must be noted here that the
seminar prograin was a_matter of mslruruon for sclected upperclassmen and
' ‘only indirectly for freshmen. For the freshmen, the library experignee was to
corilc about through assignmcnts that stimulated tibrary use at a time when

- another student, upccmll) trained, was there to be of help.
Although offcred for credit, the seminars were outside the regular college
—~-—---—curriculum and were advertised (hrou;,h a scparate catalog. Professors had
volunteered to teach the seminars in sub;cct arcas of particular interest to them
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. &y

personally—often quite csoteric. Course titles, such as "Ancient Ships and Fleets,”
"Continental Drift,” "Espionage as an ()r;)';r’uilation Activity,” and “Censor-
ship,” reflect the intellectual interests of gxdsc teaching the seminars. .

The upperclass students sclected as aseistants by the professors ‘were better
than average il not supcrior students in-all cases, and as sine qua non, were all
interested in ghe challenge and cager to learn,

Freshmen wking the seminars clected to do so; these scininars were not re-
quired and wsuadly were the only such options for [reshinen, ) -

The meld of upperclass assistant, prolessor, and freshmen s indicative of a

-of those involved, their motivation to do the job. The people at Wabash were
not ‘captive scholars meshed into an academnie lockstcp;l They had all chosen the
program. The same was truc of tlic reference livrarian, who had come to Wabash
primarily becausc of this program. ) .

It was a contummation devoutly to be wished for, in the language of Shake-
spearc. “IE librarians want to reach the vast majority of undergraduate studcents,
they must work with and through the teachingfaculty to cnsure that use of the
library is a required, essential component in course work"—thijs point was made
most cmphatically by the late Patricia Knapp at the Institute on Training lor
Librarians in Undergraduate Libraries at the University of California in San
Dicgo in 1970.t

At the conclusion of the first year of the seminar program. another programn
was added .t the suggestion of an involed faculty member, and with_enthusi.
astic endotv-ment by seminar students: an in-house program to instruct the

- ~~ many rqnuuitati\cs of dormitorics and {fraternitics who had indicated their in-

terest in learning more about the liliary, in library pse, so that they would then

= -~ help others in their residences with their rescarch problems. A few of these stu-

dents, but uot the mijority, were freshmen., Again, the offtreach was indirect—
the librarian working through some studeits, including freshwen, to reach more
students. . - -

The in-house students were also highly' motivated. They were not all supcr‘é
students—a number could be called average—and they were rallying to \\'orl'jin
a very aniorphous context (residence units composcd of a heterogencous assort.
ment of men in different miajor ficlds, with varying levels of intelligence). |

The problems in reaching this consts {ency were expected to be greater, and -
did prove to be greater, than those con‘bo(_ning the seminar assistants who were
definitely working in the applanded, cotirserclated situation. As clsewhere,
courscrelated instruction at Wabash had proved to be meaningful; the chailenge
in a residential program is to give it meaning out of context, by sccking out
opportunities for appliction, by a certain amouht of judicious proselytizing in
dorms and [raternities: fiycrs, bookmarls, Announcements—intelectual first aidt

It should be noted here and cannot be emphasized enough that hoth internal
and cexternal public relations are large problems for librarians to sohve today.
The cducational establishment s largely unfamiliar with its own builtin re
sources and, U\c{whcn familiarity cxists, is not using the resources creatively.
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Librarians nced more than ever to bc communm.ors—mobllc, loquacious, and

'prc]mcd for debate,

Although onc docs project where to go and why in an experimental program,
it is olten vitally necessary to depart from plans to respond to new idcas along
the way. Insccurity is rampant since experiments provide-the possibility of real
and dismal failure. 1t is extremcly important ‘to have a steadying philosophical
base from which to respond with insight, rather than to react to ideas for change
expediently. ‘

Changes that did occur in the first three years at Wabash were largcly in re-

~—~ — sponsc to student input—their suggestions and their* criticism. Listening, filter-

B

’

ing, and responding became important functions of the librarian.

I the face of the library is changing. as Robert Taylor says, 2 very dramatic
change neteds to be in the ears and cgo of both the professor and the librarian;
what is lost to-both in established compartmentalization and time-honored pro-
cedures may be gained in users. "It is the user who defines systems” is a Taylor
tenct.t’

THE BASIC PLAN FOR THE FIRS’)& YE.\RS OF THE PROGRAM

Both the scminar and the in-house library mslrucnom] programs followed the
same basic plan in the first years. It would have been almost impossible to do
otherwise, since the majority of the instinctional work fell to the reference (later
the public services) librarian, one person who also had all other reference re.
sponsibilitics in a library with a collectinn estimated at close at 200,000.

Although the plans were so similar, opporlmuucs for mdmdualxnuon oc-

- curred. For seminar assistants, problems in the usc of resources varied according

)

to the subject matter of their seminars. For in-housc assistants, more general
problems were constructed. exposing them through a battery of generic resources
to the possibilitics of retrieving information in s nany ways as poss:b]c 3 Groups
weré small, usually between five and ten, and allowed for concentration on in-
dividual nceds. Following the course of instriiction, the in-house student huug
out his shingle in his residenge unit. The seminar assistant, uspally a high.
ranking senior, had the additional challenge of advising freshmen concurrently
with his own study of resources-(that is why the concentration on indexes and
the catalogz come carly in the course).

~In adtlition to the above-mentioned rcference librarian, the chief librarian
and a professor were invohed in the CLR project, the former as an ex officio

. consultant and arbiter: the latter, for the project’s first two year3, as coordinator.

When, the professor returned to fulltime teaching in 1972, the chicf librarian
assumed all administrative details of the program and the reference librarian
assumed theinstructional phmu"ng and implementing, the point.of.contact work
with studeilts.” Both hbr.mnm matlesevery attempt to maintain close.communica-
tion with cach other: the chiel librarian.was welcome to come to irstructional
scssions, to suggest or arrange for improvements, to interject observations; the
reference"librarian was on “drop-in™ status at the chiel librarian's office, any
time. Subjective cvaluations by students involved in the programs, and some-

[
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times coustructed by the students themsetves, kept both librarians apprised of
siudent opinions, criticisms, and suggestions.

THE GUIDELINLS -

The master plan of instruction for the program’s first three years was struc-
tured on seven busic tenets of the teaching learning process—steadfastly adhered .
to—and two phases lof problem solving, From this pl‘ilosoRhicnl base. not overtly
expressed. sgssiors met and attempted to respond o necds for inprovement and
changt. It should be noted here that the approach was_behavioral more than__
technical, in thesheligh that with the commitment of the person (gtudcnt or fac- -
ulty member) to the concept of “library,” interest in “low-to™ will follow. :

Instruction wis wiSiually for dbout ten wieks. in 90-minute weekly sessions in
components of presentation/expioration /discussion. The majority of the -time
was devoted to explormion (proble/n solving) in the library. Remember—rather
than dircctly involving.groups of freshmen, this was an experience for selected
students 4o st <quently would be working with freshmen.

The scvert guiding tenets of the teaching-learning process:

1. student invelvement,

2. problem-centered approach, -

3. focus through’ models,

1. on-thg-job ¢xperience, .
5. opportunity for creativity (sclf-cxpression),
6. cncopragement of conceptual thinking,
7. abolislunent of the “mystique.”

The two phases of the greblem-solving process: ’ T

N .
\

1. first four fifehs of the program (approximately): single-focus problems “(fac-
tual prol-l.ms illustriting the use of a single generic resource); o

2. last fifth (approximately): multiple-focus problems (conceptual/contextual® |
problems involving many kinds:qf resources).

Since all this was experimental, and sincd, it was related 6 tie needs ot 1 par-
ticular college with a particular clientele.”it is felt that any possible value_to
readers will come more from an’explanation of the logic of the carly program
than’from any statement of specifics as if they might be established rather than
evolving forms of instruction. It is not known that the approach is right, it is \
only Lnown that it was tried—and that students did express interest in the ex-
periment and satisfacvions from their personal involvement-and that the li-
brary began to change with the stress on use. ) Cs
A new need for accountahility emerged that affected the total library and
indicated the need for a fresh look at the expectations for all personnel. As with
the proverbial pebble thrown into a*pond. the rippies created by the cffort in
both seminar and in-house programs to make students more awarc of the library

D [
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suling directhy or indircctly in qucsti(;ns about the'kind and size of staff nceded,
the layout of the library, and the location of rcsd‘yrccs, the development and‘
breadth of the collection, the relationship of the stafl to the faculty, the status
of the staff, etc. - .

Experimentation in a way resembles autopsy—cauding examination of why
things are as they are, in order to make recommenda \ions for the futurc. Up-
sctting, but useful., ! \

Early in the program, so that they would know whal\was expected of them,
students in the seminar program were presented a list of objectives in bread

] . \

-  terms. . - A

7 N n

Seminar o."_-'r.f.'x':'e::x . \
\
1, develop:aent of personal 'familiarity with generic libyary resources and
certain tmwdels; \ .
2. integration of this devcloping awareness of and fnmili\\xrity with library
resources into the learning experience of freshmen in the seminars at every
opport:nit, ard publication of a joint studcnt-produccd‘\bibliography of
uscful 1e<zurces to be distributed in seminars and at large;
3. provision of assistance to freshmen in the seminars weck) by weck, and

students 2: large.at the reference desk after internship. \

e 3

In-house objeciiies varied a little: .

I. exploring and learning about a resource through solving a problem involv-
inE its use; : ‘
sharing knowledge of the resource so explored with the others in group,
anLi in the sharing, becoming responsible for understanding the use and

- m——— o m— ———

uséfulness of all the resources explored; " |
3. sharing ' ¢ cumulated knowledge at the conclusion of the program with
onc’s peers inhouse. after inteinship, by advising them on tl\\'c resources
helpful to their academic needs and instructing them in their ?SC} tuward
the end of intellectual freedom.

Although tcis changed from semester te semester and group to group, the
Jfollowing is a furly representativeagenda for a semester's work, the operational
base, for phulowphy, phascs, and objectives. It is felt that the use of nonbook
media can be incofporated into the weekly schedules as the opporturiity ariscs.
It must be not<d that all groups began with carefully worked-out agendas, which
by the end of the semester had been pretty much reworked to adjust to new
needs, pressures, and situations. . \

Meelings  Couerage

y . . o l
Week one  General orientation to the library and to cach other (student to
student, students to librarian). Raison d'étre for the program.

Objectives for the semestez. Assignment in programmed text for. . ..._

rext meeting.$
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Week two  Use of indexes and abstracts. Problems. Conferences to enhince
understanding of goals and objectives, Assigument in programmed

- —————

1 text. ’
. Week three Card catulag, 1. Probleins. Assignment in the Dictionary of Subject i
Headings o( the Library of Congress. .
4 y .
| Weck four Card catalog, II. Problems in the application of the DSH, above,
Assignmerit in programmed text. .
. ! Week five__Use ol the-reference- collection;— i I—Problems—Assignmenc i pro—
s e —e - —~grammed text,
Weeksix  Usc of the reference collection, 1L Scarch strategy. Pro%iems. :
3 . Assigmnent m the reference collection and in the library' guide .

to goyvcernment documnents, . 3

Week seven Use of government documents in the collection. Problems. Assign-
% ment: review and -assimilate all to date. Review worksheet to be
returncd to librarian to cvaluate.

K Week eight  Midscmester evaluation and planning session. Assignment: siand 8: -
by to offer eatra assistance to students in seminars (in. house) dur- »
ing midscinester period. Make appointments to give extia help in ¥

— [ the libray. k.

Week nine  Minicases. Model minicasc. Minicases A and B. Assignment:
further review where one feels weak. Confcrcncc—dlscussnon of =~ = e
weak arcas and feelings about the program.

. — ik

Weck-ten—-Minicases C and D. Summirg up. Project duc (usually a bibliog- . E )
— E raphy of the most useful resources explored, to be combined with B
those froin others in the group).

Thereafter Assignment to internship at the Reference Desk. Publication of
prolccu Optional duiy at the Reference Desh (if cleared as “ready™
‘ in conference) in addition to seminar and inhouse advising. ) 5

From these guidclines-and operational plans, it was fcit that the dialogue
(presentation /exploration /discussion) could proceed. There is no .seript! N 3 ¥

i St
-

4 - TEACHING-LEARNING TENETS K .

STUDENT INVOLVEMENT Co. . . .
Classes in the program were called “library labs” and usually involved no

morc than four to ten studénts who met rather informally once a wegk with ’ E -

] the reference libiarian in a seminar room in the library for dlsc‘?’ssxon before

going to the collection with rescarch problems to solve,

) Lecturing in the labs was kcpt to a minimun. Today, in the time of (he 4

o - === Fourth Recvolution,s lcumng is cnriched by many-fucdia and by a rencwed” It

emphasis on personal experience, Students, rather than being passive (bored?) s
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spectators at an instructor’s tour de force were hept in motion both by solving
research problems in the hbrary and by sharing their discoveries with others,

The reference librarian opened labs by introducing students to whichever
generic resownce or resources were slated for investigation that day. A specific
recomrce or “model” of each kind sered to illustrate the generic resource (ic,
New York Tunes Index to illustrate all indexcs, as a type of geucric resource).
Time was taken to respond to student questions or observations.

With an introductory familiarity, students then took assigned problems invalve
ing the nse of the resource being explained into the library to seck oyt possiple

solutions (not “answes,”

which may suggest a very vertical and narrow approach). —  —

Within a given time period, they returned to the seminar room, cach one
charged to tell the others about his problem and his pcrsonal discovery of help-
ful resources. “Show and tell” was e:couraged actually, as it is on the clcmcnhry
level; students could bring the involved resources back so that others could
make a phusical and tisual contact with them in additign to the- intellediual

onc. “Thi< made it casier to “compute”

awgrencs of it in their heads. )
* .\ in a «cience Jab, there was action in this library lab, Motion, noise, dia

logue Lanzhter even. Changes occunied. I didn’t know . . .
. what a concordance was”;

inden’”, !

b@!o voonh

the resource—students could store an
?

we had such an
. that there were dictionarics for
Education is alive and well §hen there is this process of change.

Just as cortain bibliographic resources are guides to information, the librarian
was zuide for the lab—suggesting,- but not telling the way. Pointing out possi-
bilniics, never preguming to say “wrong,” but rather proposiog the consideration
of alternatives. She tied the students’ involvemeng together, :md commented or

explained as she felt necessary when any doubt or confusion”existed.

In such a situation, there can’be no script (lecture) but only a “happening.”
The Jibraviau is the'yeast chat brings about the action, but the students make
the bicad—and as creators, begin to feel a commitment, It's a demanding situa-
tionfor the teacher, who must seize cvery opportunity to make a point.

When ‘the learning comes thus, hiom the shared experiences of the students
rather than from tight lectures. the grounding to the librarian by a professional
philosophy is most importnt. Students ash more questions, scem to get more
at the gist of things. Learning can be reinforced then by a timely “You're right,

Artp this is why .

" or “Yes, Mark, theye scems to be a pattern . .

To facilitate participation, cvery cffort nceds to be made to keep communie
cation open and to keep this focus not only on the students and their individual
progress in assimilating and understanding, but also on how clearly they share

their progress with their peers (fellow assistants and the students he is helpi
or. preparing to help). In this situation, students learn a little about the art a

A

demands of teaching—by teaching cach other. This lab actually becomss a
model for them of their future experience helping freshmen and other students.

PROBLEM-.CENTERE] APPROACH
Learing-hy rote is a way to pass over exam hurdles, but knowing how by
doing is an important step toward confidence in onesclf, toward the sclf-esteem

necessary for maintaining equilibrium in academic or larger socicties.

o
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}’Eoblcm: rather than j)rcscn/mon are nccdul fn lxbr.ury lnbs, a(ldmg the'in. Lo SRR
gredient of “the way it scems to me” to the learning experience. Doing a prob. . .
‘lem successfully results in a* product, @ result to be-proud of. Making crrors .'- e

“in judgmant should be lu(crprc(ul not as failure, to be marked with a réd X, e Lo .
<but as that part of an cxpcnmcm that says “Keep trying, we know there are < | . B B
osher possibilitics.” . v AN S

The fact-that the librarian dncourscd litde in theWabash program was i~ -~ .7 g }

part duc to students” suggestions that initially there was too much lecturing and  «+ * N

K-~

not cnough contact with th 1¢sources themnselves. J'hey wanted confrentation,
not dissertation. Thev asked for more problens and- more time-to-molveprotr
lems, to do and to share. They were ready to aceept” the' 1,72, 376t thie diving
board, but after the basic steps. they wanted to jump in and swim.*

Years ago, college president Henry Wriston noted that a student does not
learn by being told how to usc the library, but vy using it.® More tlan a gen-
cration- later, librarians are beginning to concur on a wide scale. Orientation
is being scen moie as an organic eaperience than as a trip. ) T

Problems carclully constructed to illustrate the use of onc resource invari: ’
ably show students their way around the library much more cffectively than a .
librars gour or a lectuie. because of the problem’s relation to-the students’ needs. ~ -
Learni; how to use the Essay and General Literature Index really means first '
having a need for critical or expository material, knowing how to use the card
catalog. and knowing how to locate a book in a particular library. Hearing - ‘
about EGLI will not accomplish as,much. To use Binlogical Abstracts, a stucdent .
has to figure out the CROSS and BASIC indeaes in relation to x spcciﬁc nced, B . ¢
not a vaguc gencerality.: B i

ER R T )

The problr 71 solving experience related to the ‘real need, therefore, scems to - - d
encourage the kmd of exploration that helps students to compichend the \mdcr__._
lying logic of the library. Most people foiget or never stopped to think that . :
philosophers were the original classifiers; it has long been an art to itegrate .

matcerial. A student given a classification number to locate in the BFs will not
learn as much about how to find things as the student challenged to.find worth.
while material for a paper on a specific phase of experimental psychology. The .
Iatter will have a lot of questions to ask. That is the point of the problem: to -
raise questions rather than to cucowrage a nonquestioning “lcarning.”
Exploration can be frustrating and it is tinc-consuming, but it adds enor-
mously to the learning process. It leaves somcthing for (hc students to con-
tribute, and recognizes them as persons with the cap1b1hu -of tontributing. I('
also says you respect your students. .

FOCUS THROUGH MODELS o
In the program it scemed to make more sensc for & student to examine onc »
representative resource or “model™ of a specific category nnd for the librarian y
to illustrate a category through onc model (i.c. “index™ as C\plamcd by refer-
ence to Art Index) rather than by memorizing details about many or C\phuung
a whole span of indeaes. The information cxplosion boggles the mind, The -
students learning how to use the Social Sciences and Humanitics Index qan
focus on it-as a representative of its family. o
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The important thing is that they learn the existence of thic category “index™
and what its work is, and that there are many, many kinds available—not only

the model. This whittied down approach makes it wmore possible for students

to cope with the flood of resources without drowning in them.

Here is where the working involvement of many students is important. It is an
awareness arouser. In a lab on indexes as a generic resource, the librarian could
first explain the work of an indtx and the varigty ol them available in the
particular library. to serve the curricular needs of the college, use onc only as a
teaching modcl, and then assign problems that would illustrate as many.as there
arc students to share the problem-solving cxpfricnce: one to show how the

New York Times Index was uscful for a problem about the Nuremberg trials; ©

another to show~howthe Soctal Scxence: and Humanities Index_is helpful for
the study of espionage, etc. ‘

In a lab with seven students, then, there would be exposure to the ideas of
scven indeses, and a student would be conditioned to think. when the need

arises later, “Isn't there also an index for political science? for chemistry? of -

bibliography” : :

The use of selected students to learn, about the library in, ordcr to show
others the way is another cxamplc of adding focus :hrough thc usc of modecls.
Seminar assistants became exemplars for the freshmen in the seminars and in-
house advisers for the students in their residences. As models they helped others
to integrate library use into their course work.4

Onec student helped others in (he Nuremberg trial seminars to Iearn how to
usc the library to find bioZraphical information about the defendants, how to
look up, source accounts of the long-drawn-out trial, how to find and-use the
reports of the Tribunal, “ow to unearth studics of the mdral and psychologncal
impacts of the Nazi ideology, etc. This is making usc of students as models, just

~——-=———= a5 professors (or parcnts) scrve as modcls. They sct an exampic; tlicy help solve

problems. They are guides and pathfinders.

It might be noted here that upperclass assistants were programmed into semi-
nars because it was {clt that students might go to a fellow student for help before
going to the authority figure. 4

A third way in which there was ntilization of a model involves professors
theniselves. A professor interested in teaching a {reshman seminar and utilizing
a student assistant as bibliograpliic adviser was thought to be a model for other
professors for the possibilitics of more planned usc of library resources and
personnel.

An unexpected by-product of the Wabash plan was that assistants in some
cascs proved to be models for professors, by pointing out how assignments could.,
be constructed to make better use of the library and helping them to organize

the instruction so that students would need to usc the library. Since it is really,

with professors that library use begins, this might be one way to get around the
rcluctance many teachers have to admit they don't know something they think
they ought.to know, as well as to encourage more advanced planning to utilize
enriching resources. Students sce this need for preplanning very clearly when
they have all-around library expericince. They know sclection and acquisitions

[
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take time; they knew some resources are better than others; they know media
vary in cfTectivencss. -

Finally, for the in-house students in particular (who, unlike scminar assistants,
often worked away from the physical library, advising fellow boarders in the
coffce shop. the dining room, or dorms) logs or rescarch designs w re mimeo-
graphed to + 1ve as a model for the thought processes involved in rescarch.

The log 1: ally’asked the questions that need to be ashed in a reference inter-
view and provided for the written response: articulating the question (defining
the negotiation), ascertaining what had been checked anctfor nceded to be

recheched, suggesting uscful gencric resources and following -this, ~specific-ye—————
sources (if index, which index?), and suggesting keywords to usc as subject®

headings,

It was decided that these logs or patterns “for rescarch be also kept at the
reference desk for cach reference encounter. Students who were not attached
to cither program often asked for. copics to guide them as they were preparing
a paper.

REAL EXPLRIENCE

As has been noted, the ibrary labs were for the most part of ten weeks' dura-
tion, in 90 minutc scssions once a week.

Actual on-the-job expericnce followed. Students first had an internship at the
reference de sk, with the reference librarian ncar at hand, and after this trial
period, worked at the desk in her absence or while she was imolved in ol!xcr
work in the library. This was optional expericnee (some students simply didn't
hase time) and was in addition to the primary responsibility in seminars and
residences. .

It brought theory into practice*even morc sharply than the experiential lab

problems since the clement of responsibility to another human being had been™ -

added. Problems coming to the reference desk did not have the controlled situa-
tion of the lab or the specific subject oricntations of the seminars, but might
require the discovery of resources not dreamed of, really testing the adequacy
of the pathfinder’s preparation via the generic catcgory route. “Do I nced an
index? the card catalog? a bibliography? some combination:” Here is where the
gencric approach became meaningful, for if specifics had been forgotten, prin-
ciples remained. '

The student on duty as decisionmaker guiding somcone elsc’s research prob-
lem really has a final exam on his hands at gach reference encounter. And he
has the added responsibility of remnembering to show how, not tell all, to ingpire
clients to Iearn to find out for themsclves, rather than dole it all out. The over-
all objective of any program instructing in the use of the library should be
intellcctual independence for all, vicwing learning about the usc of the library
as onc of the liberal arts. )

Heads will shake in the profession. “Students alone at the reference dc%:?
But they can’t give our kind of scrvicel” Probably not, but has professional
scrvice to date swelled the librarics with users® The question administrators are
asking today is: “Arc our rcsources being used?” / ’

e ¢«




Aruitoxt provided by Eic:

PTG W

K SRR, ¥ WP T

r'Y
Shkobalad e

okt ks

123

R G

dus.

12 i

(VP oo

ALy L oA

i mam as =

360 EDUCATING THE LIBRARY USER

»

Cood students arc perceptive and know when they are over their heads.
Assistants were advised it could happen (to them as well as to a librarian). They
kept the log of the real (not directional) questions . . . the pathfinder model,
When they could not solve a problem, they did what they could to give the
client a start, and referred him to the librarian who would rc:u_! the report of
all encounters. Her suggestion and follow-iip with the client was always .trans-
mitted to the student assistant who had had the trouble. IT his nced were urgent
and the student could not wait, the assistant was able to call on the chict
librarian or the library intern for imnmediate help. '

__ The librany profession’s fear of involving students at the desk robs them of a_.
most meaningiul opportunity to learn. This fear, bred perhaps from the desire

to have eveny:ihing just perfect and under control, is not in keeping with the
philosophy of lcarning through doing.

Wabash students were not totally autonomous at the desk, but they were
trusted, and given responsibility. They were given guidelines for their interviews
and their work was checked. And their peers came to them. Unfortunately, no,
statistics were kept to indicate whether students come to peers more or less fre
quently than to a prolessional.

o
™" OPPORTUNITY FOR CREATIVITY
Students at the reference desk had times when there were no clients looming
in. These minutes were utilized in the learning expe.ience and often added
creatively to the library as a learning resource.
Shelf-reading the reference collection can be turned from a boring chore to a
creative encounter with unknown resources. Reference assistants were taught

-~——————--to shelf read and were assigned so many shelves in the collection to read each

time on duty, in rotation, with the instruction to take appealing andfor un.

-- —— —— known books back to the desk (where-they'd be personally visible to clients) in
order to become¢ familiar with them by browsing through them. R

Their awareness of the collection was heightened considerably, and ﬁlcy
.enjoyed this frcedom of choice in exploring. It often -nade a difference in their
service; they scemed to remember books better, and to zero-in on them faster
when they were needed than they, could by the catalog route. They began to
develop a fecling for the reference collcction\"l

Students als signed up for a choice of one out'of three projects that would
have input for the libraty, as well as being a learning cxperience for them.
Guided by a project design, they could take on a booksselection project (collec-
tion development in an area of interest to them), create and construct displays,
or develop bibliographies for the vertical file, again in subject areas of interest
to them. By this participation, they learned how to evaluate materials, they
learned how to attract attention to important resources and how to decide
resoutges were important, and they learned more about how to put the tonls of .
bibliography to good use. In addition, students almnst always cooperated in
publishing 2 bibliography of the resources they found most useful in their
scminars and/or labs. Several planned and wrote 2 student library handbook.
Anartist in the seminar group created an amusing bird's-eye view of the library
for its cover. The students~not the librarian—created input for, the library,

- ~i35 - -
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N

They experiencéd what a library is all about; it is felt that this affected posi-
tively their commitment to “library” and their own cxpectations of library—
their critical facultics. : :

ENCOURAGEMENT OF CONCEPTUAL THINKING

In part, the preceding tenet gets into this one. It is worthwhile to communi-
cate to students that a Lbrary is more than a place where information is gath-
ercd into neat learning packages. It is . . . civilization? . . . persona) freedom?
« « . heritage? .

The genericresources idea is an casily grasped concept that simplifics knowing ...

how to usc the library, and reduces thousands of possibilitics for learning to
the intelligent decisions involved in finding the necessary materiale from only
ten or 12 possible families of resourdcs. . )

Another instance of encouraging conceptual thinking in the instructinnal
program comes when students worked out “minicases” in the lab, after being
graduated: from factual problems. These were generated to show how the library
responds to ideas or to a seres of questions rather than isolated questions. Mini-
cases usually involved discoy cr): of many kinds of resources toward che develop-
ment of a thesis.

Students can articulate other concepts in helping Jibrarians to develop better
libraries~if they arc alowed to. Why shouldn't they give time to. the thinking
out of problems of accessibility, usc of all media, and improving the quality of

Jife in a library (cm'ironr;\cnl)? They are the users. *The user defines the

system.”’ :

Students in the progmam at Wabash were invited nhj:z)-s to make suggestions
" for the improvement of the library and to articulate what the concept “library”

meant to them. The library, in as many ways as possible, was presented to them

as a gestalt for learning, not just as a collection of varied resources, They under-
. 2 .

stood.

ABOLISHMENT OF THE MYSTIQUE .

Too often, valuable library resonrces are considered out of bounds for stu.
dents or not even consideied as resou-ces for students, “belonging™ to technical
services or available for faculty only. An attempt was made at Wabash to bring
the whole library into the eminent domain via ta¢ seminar and in-housc cfforts.

Students learncd how to use the shelf list along with fhe public catalog. They
learned the use of Books in Print, the Nation:l Union CGata Iog. and the Indiana
List of Serials. Tools previously, or at Ieast too ficquently considered part of the
librarian’s mystique (“I'k ook it up for you™), were made accessible to them,
even though they may have been physicaliy Kept in the office for use by siaff. Old
walls crumbled; the library became an open center. This possibility filtered
through to freshmen in the seminars and 1o students who made usc of in-house
assistants, and in a way was a measure of the outreach of the student assistants.

PHASES IN TEACHING.LEARNING.

There are stages of sophistication in using the library; Four-fifths of the in-
structional program really was devodted to learning how to find very specilic,
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362 EDUCATING THL LIBRARY USER . .
narrow information—onc < s librarianship—throngh the use of one particular
genceric resource, It was inz aded to make all possibilities familiar oncs.

In the wedk for indexcs .nd abstracts, for example, students made many dis-
coveries. An zccount of the Gulf of Tonkin incident could be found in the New
York Times Iidex. A critique of Steppenwolf conld be found in the Essay and
General Lites:iure Index. Sundies on crsonal spacc were scarched in Psyclio. ?
logical Abstracts. These were alt factual, and discovered through the use of one
type of resource only, member “index” of the gcncnc family.

But towaid the last of the course of study, minicases were introduced that
would require the use of more_than one kind of referency tool, that svere_geared
to the. Elﬂ1flcngav of writing a paper. e -

Here is a minicase constructed in April 1973 for the second in-house program
by a member of the first group who had voluntecred to be a facilitator or
coteacher for Lie second group: .

In the siatice. there was a play alled MacBird! A student is doing a term paper
on the play 2nd waunts to gain a critical understanding of it as a play itself, and
then relate the preduction of the play to the First Amendment, discussing the
political conequences of the issues involved. How would yon-“solvc” this case? 1

Cnc such ch:llenge at the reference desk, as one siudent put it, would “open
up a whole can of worms!" ’
Minicases require a weaving together of resources to collate the necessary .
information. T"..cy are like a lawyer's brief, gathering together the necessary’
iformation. In the program, thcy were the dress rehearsal for helping other
students on-the-job. '

L. - PRSI DI AP
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. ©, CONCLUSION .
®An attempt was made at Wabash to develop- a library program to match the

ncéds of a liBeral education. It is acknowledged in our dlsaplmc that one way, .

of doing this is to develop a sense of sharing in instruction’between faculty and
librarian so that courses can be enricacd by building need for library usc inte

the fabric of the course. This is an arca where a vast amount still needs to be

donc, and time 2llocated to do it properly. It is an arca where faculty arc apt,

to demur: *It can’t be done that far ahead,” and where librarians {including
experimenters) zre apt to be too hog ;,cd/dou n to insist, TNjs was truc at Wabash

just as anjwhere clse; the: problem wasn't solved, but it was apparent,

The coordinazing cffort takes time. It is a scholarly cffort that cannot casily .
be squeczed inio an overprogrammed day. It requires a new look at reference .
work loads. Students are entitled to its )benefits.

Supportive of the liberal arts.idea g the first years of the Wabash program
arc the accent o the lateral qualuy { thc library (the breadth of possibilitics
rather than the narrowness of “answer”): students’ frecdom to explore and
their rcsoonsﬂ,...z) for their own lcarmng. rcjection of  the -authoritarian ore.— ... -
prescrintive dassroom style; acknowledgment, syncctics-wisc, of the creative
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possibilitics of sharing knowledge with peers; and respeet paid to two-way com-
munication between establishment and user,

Rather than being a “freshinan program,” the Wabash program might better. .
be called “Project Awareness,” indircatly affecting freshmen through model stu. .
dents and reaching out in widening cirdles 1o other s

tudents and faculty.
The infancy of the program certainly illustrated that learning to use the

library well is not simply a mnatter of knowing Winchell.

- NOTES

1. Patricia B. Knapp, quoted in “"The Library, the Undergraduate, and the
Teaching Faculty,” a paper presented at the Tustitute on Training for Service

- The term generic refers to the well-known

in Undewgraduage Librarics at the University Libray,
nia, San Diego, August 17-21, 1970, p- 12.

. Rebert S. Taylor, The Making of a Library: The Academi,

sition (New York: Becker and Hayes, Inc,, 1972), p. 6.

University of Califor-

3
¢ Library in Trano\

“lamilies™ of resources—index,
abstract, catalog. encyclopedia, dictionary, bibliography, handbook or com-
. panion, gazciteer, atlas, and also review and biographical resources. Such re-
sources arc also called gates, help, pathfinders, etc. Endless titles need not be t
mewmorized il the concept of generic resources is upderstood and onc has
; knowlcdge of how /where to find them. )
: 1. The programmed text wtilized was Library Skills: A4 Program of Self-Instruc. X 5
tion (New York: McGraw-Hill Book Co., 1970), a '\‘cr)' good aid, but it was P 4
the hope of the librarian some day to writc one specifically for these programs, :
— ——wmmeeOne with a greater digree of sdphistication and relevance o liberal ars 777 T K
. undergraduates. ” . 3
Carncgic Commission of Higher Edusa(io?._ The Fourth Revolution: Instruc- {
1 tional Technology in Higher Education: a Report and Recommendation "
(New York: McGraw-Hill, 1972). ) ) . /
€. Henry M. Wriston, The Nature of a Liberat "College (Appleton, Wisconsin:
Lawrence College Press, 1937), pp. 64-65, * :
7. Constructed by Bruce Ong of Elkhart, Indiana, now a student at Oxlford.
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Jtilizing a CLR/NEH Grant: A Report on Wabash College

Mr. Thompson presented this five-year summary of the
project at a conference on bibliographic instruction
conducted in April, 1975 at Wooster College. Conference

4,
papergywilf be published by Clio Press of Santa Barbara,
M

Califormia. ' ’ /
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Utilizing a CLR/NEH Grant: A Report on

-

Wabash College

v

As is probably the case with most academic libraries, for many

Tt

years Wabash College used,the typical methods of acquainting students

with the use of the library. Short tours were given during freshman

orientation and additional hours of time were used in freshman English

to describe the card catalog, ' Readers Guide,.and a few heavily-used
reference books. Occasionally students in an advanced course came

to the library as a class to learn about specialized resources.
I >
. There was enough dissatisfaction with the "conventional methods"
] B N ‘e
by 1960 to warrant a §earch of the literature and reading or skimming
3 ' .

| -

nearly two\hundred articles on library instruction. There was{a‘dearth

‘ L]

of new ideas and a similarity about the methods used,to instruct students

’

in library use. During the 1960's not much progress was made, but this

! AN ‘

was to chang? after Fred Cole and Foster Mohrhardt of the Council .on
Library Resoérces visited the campus in the fall of 1969. The results
of a ﬁeetzgg?ﬁ;th the president and 1ibrarian was the offer of the

opportunity uo apply for a matchlng grant of $50,000 to coordinate the
/
use of the library yith the instructional program of the cdllegef

.o

During the, school year of 1969/70, the‘faculty discussed the
adoption of a program of freshman sem%nars in wh;cﬁ eéFh entering student
could have a |choice of subjgcts (these were later ren#med freshman

A
tutorials, one required of each freshman, with the same general content).

One of the ideas behind this program was to :give freshmen an,oppqrtﬁiity
\ ¢

L

during ‘their |first year to taKe an elective course in add;tion(to/éhe )

’ - v
>

! - ‘ . v
rejuired cou#ses. Faculty were permitted considerxable latitude in * .
] ~ . ~

i .1 J—
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selecting the content of the course; for example, library staff
members taught courses on censorship and best sellers. The range of

subjects was almost limitless but the, course 'had to have educational

a < 1 .
e

content. . . . - ‘
e f . ¥y
thile freshman seminars were béing plannéd the library committee

~

held several meetings to discuss the content of a project to improve the

" ; ! J . v +

use- of the- 1ibrary in conjunékion with t4e curriculum, It was findlly
l

decided that the most productive and meaningful type of bibliographic
inst#ucﬁion would utilize the freshman seminars as a starting'point. The

progecé which was finally adopted was based on the relationship and to a

’1\

much, iésser degree, the connection with certain advanced courses. The
library committee and libtary staff adopted the following guidelines:

1. Our methods will be for certain students af tne
beginning, but they will aim at being workable
for all students. ] ‘ . /
RN

- 2. We will not require the work of all students_but
ye will try to_insure that at some time in his
four years at the college each student encounters
work in which he will need the skills and the
understanding that our project is designed to
develop in.him. - ~

3, For the sgtudent, the work pays off when he
"displays his newly-formed critical judgment .
in his field.

4. The closer the tie between his field and the
‘ ' methods used in the’ project, the more effective
the results are likely to be. . :

, 5. Whevever possible we will aveid such canned devices
as anthologies, reading 1ists, lab manuals, and
semester-long syllabi, and ‘we will accentuate methods
1 ' which capitalize on the library's facilities..

J
-

6. It is better to tie the 1ibrary to a problem that !
" .arises in a.particular ¢ourse. than to organize a
separate course of instruction in the use of the

;j*\ T ’. tﬁ}.;\ 1ibrary. ‘ A K
. 1ve
RO )/ . | .
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1 Integral to the library project is the thesis that a student would

| often listen to another student or seek him out for-help before going to
I . . N B o

, /! an older adult. Therefore, the professor for each seminar was asked to

.

Ry

select an upperclass student as a semihar assistant and as a counselor for
, " . the students in*the class. The student assistant selected was often a
j// major in the area of~study of the seminar. The seleétion and use of a
seminar assigfant was voluntary for the faculty member and was based

" on the need to.use library materials in the course. The main tasks of

- . v

the seminar assist were to attend the meetings of the class, to help

14 « .

freshmen understand the kind of backup' the 1ibra}y can provide in relation

. ’ to course needs, to be a&ailable for cbnsultatign, and to be knowledgeable
- about tﬂe 1ibrary.in general. - 07 o
( To help the seminar assistant understand his responsibilitie. as
well as to help him develop a 1ibrary~centeredyrelationship with his
s instructor, a three-day workshop was held at the beginning of each semester.

The objectives of the workshop were (1) to communicate the place of the
1ibrar§ in the intellectual development of every collegé student, (2)

to give assistants experience in meeting research demands which would be
S

relevant to their seminars, and (3) to provide an opportunity for the
seminar instructor and his assistant to discuss the content and goals of

their seminar and to increase their awarenes:\?f the possibilities of the

—

library for meeting course objectives.
The traiﬁing during the workshop consisted of selecting subjects

relevant to each seminar and following the subjects through a series of

types of reference materials. These mater.ais were divided dinto categories

A o’
"

<
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such as indexes, bibliographies, card ca®alogs, dictionaries, encyclo-

pedias, handbooks, abstracts, and.book review sources. Library staff

<

members discussed the various reference sources, one at a time, and the

student assistants followed through on the specific subjects, At the

end of the workshop the student assistants had obtained a concentrated
A , :

knowledge of reference sources and through the semester refresher sessions

e /
were given.
. \

(::\\ After two years it was decided that the workshops were too con-
centrated. The program was adapted for weekly two-hour meetings for eight
. periods. Instruction at each mee%ing was basedtbnbone or two cakegor£é§
of reference material wi;h relevant probleTs or subjects. In additien to
o - .
— . ' the instruction, student assistants were assigned regular hours at the

s réferenée des&.in .
Aﬁother aspect of the program was tried for three years but has been

dropped. Student assistants were trained representing all living units,
fraternities and dormitories; that requested them. The purpose was to have
someoge available in the 1living units that the students residing there
knew personally and could consult about 1library research. The in-ho&se
assistants advertised their availability with sig;s on bulletin boards¢and
by word-~of-mouth, \hough the plan was designed to take aevantage of personal

relationshiPs, it seemed to make students more willing to appfgach the
\ .

reference desk rather than to seek assistance within the living unit. .

In add%tidn to freshman seminars, student assistants have been supplied
for other classes when requested. These have been largely in English and
history; at present, all sections of Speech I use assistants to help in

student research as well as in other aspects of that course.

- | ‘ 19+
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Besides regular instruction. and refere&ce desk duty, student I
assistants are assiéned special tasks. One of the mo;t important has been
c0mpiling biblicgraphieé. Other projecté have included a computerized
progra& on government documents, checking book‘revieWS, sélectio# of
reference bookg, assistance with interlibrary 1oaﬁ, support activities
for technical processing, videotaping special TV programs, developing the s

vertical file, hélping reorganize the federal documents collection, and

graphic arts work. The purﬁoSe has been to encourage student assistants

-

" to have the widest possible knowledge about library questions. B

2
One of the important aspects of the program is the element of" choice.

The faculty member decides what he wants to teach as a tutorial. Although
the fréshman is required to take one tutorial, hg has the choice of a dozen
or morewdﬁfiﬁg>£Q6 semeéters.- If the seminar instructor assigns research
projects or problems, the student can u§ually choose his own subject. If
the library staff and seminar assistants do their job well, the freshman
can use a wide raﬁge"oé library mate.’ials.

One of the hopes for the plan was to cover as many students as
possible. When the ?reshman seminarslbere first started it wai thought that -
most firstyear sflidents would énroll, even though the course was voluntary,
but this was not- the case. \There were some faculty members who cho§é‘no?
to' use seminaé assistants, presumably because they did not make much use
of the 1ibrary‘resources. .A few faculty members teaching upper-level classes
have used assis;ants but they have not appreciably increased the total
number of students covered. During the school year of 1974/75 the beginning

speech course, which enrolls more than half of the first—year students, used

library assistants to help locate materials for several speeches during the



4
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semester. The plan will continue during 1975/76. Part of the instruction

-

will be a 'twenty-minute videotape prepared in the library during the

summer.of 1975. -

The five-year period for the grant from the Cougcil on Library
Resources expired in the summer of 1975. The college will continue to support
the project on a slightly more limited basis’in the foreseeable future.

During the spring of 1975 questionnaires were sent to students who enrolled

-

in all the courses thét used ljbrary assistants; to library assistants who

3

hqlped in the project; and to faculty members who taught the course. From

4

these questionnaires and other materials an evaluation will be made as a

v

final report to the CLR. The information collected should gage the value of

- the project to the people who participated and produce some guidelines for

s

~~

future direction.

During the school year of 1975/76 the library will continue to’

-

A supply assistants for the faculty members who teach freshmaﬁ‘tutorials.

In addition, the reference librarian and the librarian will team-tdach a .
* tutorial on bibliographic instruction, an elective course entitled “iiterary

Investigation,! The main objective will be to inform freshmen about the

use and value of library research in their college work. Library materials
will be used En conjunction with projects or research studies chosen by
the student. Other parts of the course wili include brief sections on the
history, publication, agd distribution of books; prolecéion of literary
property; intellgctqal freedom; and the compilation of bibliographies.

Many things have happened in the library itself that may not be
apparent excépt to those who are qiosely related.to and use the library.

.
~
"

There is a much greater awareness on the part of the library staff of the

need to make library service easier and better for the patron. The single -
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mos't important event was the appointment of’ a reference 1ibraﬁian in

t

l97d§?thé first time for this position in the college. Thé\lﬁbrary is | S
. o ;

a partial depository for federal documents, but the collection had never
H . \ /
/ .- f
been fully organized. A documents expertiwas consulted and now tie

collection is much more fully cataloged and indexed. The a osphere

created by the project necessitated a clbser look at the mejhods of
cataloging and upgrading of the card catéiog. During the s¢hool years,.

1973/74 and°l974/75, all non—profeésionél library staff me ers were givén

" reference instruction similar to that given to library aSS7stants. Starting

in 1975/76 they will all_probably Work;at the reference de?k a few hours
each yeek. Other changes are the compilation of indexes; réorganization
of certain aspects of circulation work; and more library publicity through
the use of signs, handbooks, and handouts. K ’
Until the questionnaires h;ve been‘analyzed, there will be no éoncrete“

evidence as to the value of the project but preliminary Z@sults indicate

out the value of

t “~

that it has assisted many people in understanding more Z

library materials in the instructional program of the c

. 5 . - ! '
Have indégated that what they learned has been extremely helpful rin graduate

llege.? Fbrmer'gfudents

) ! ! -~
school. Others have said they were amaze@y?ow much mote theﬁé was to a library
besides the card catalog and encyclopedias. One facuity member has said "it

R v

. i \
is the best thing the library has done," There have also b%en neutral and
H

negative remarks. Several of the assistants have at' dne ti&e or another

: ;
expressed interest in library school. One now has a librany degree and another
A | .
will use the project as a basis for his M.L.S. thesis. Those 4Lose to the

*

/
project believe that it has been a success but the real answer will not be

\
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known until the final evaluation is completed.

4

Donald E. Thompson -

. Lilly Library
Wabash College -
July 1, 1975
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