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‘ complishments between July of 19752 a’nd June of 1975.
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This-is areport on the work of {he Office of Library Independent Study
and Guidance Projects, College Entrance Examxnanon Board and the public..
libraries that have participated in She program. The material presented in
the following pages providee a histbrical and descriptive analyeis of ac-
| A Coverage inolude§
project planning and coordination activities at the national level, and service
planmng , staff training and servxce testing and evaluatxon at the individual
library level. The data included m thlS report repre sent the first efforts of
the participating libraries in descnbxng the adult independent 1earner, in
chardcterizing learning projects, and in evaluating the effectxveness of in-~
depth advxsory and information support services.

-

A second report will-be put?lished in August of 1976. This report will
provide analyses, 1nterpretations.:and projections based on the data collet:ted
by the libraries between July of 1975 and May of 1976. During this period,
data will be collected using a common format which evolved from the work
and experience of the libraries in tne service'testing phase. These data
will be analyzed by a centralized computer facihty. Thxs will allow for the
exammatxon of relatxonshxps among data categories descnbxng the learner,
the learning project and the servxces. The aggregation of results across the

libraries will provide the .basis for stronger conclusions about Sublic library

se.vice to independent learners and for projections to future service levels .

ant‘icipated by both participating libraries and other public libraries interested
in offering these services. ‘ - S ]

The work*described in this report was funded by the’ Council on Libnary
Resources, the National Endowmeni for the Humanities and the United States |
Office of Education, Office of 'Libra’r'y R\esearch & Demonstration. The find-

ings do not reflect the position or the nolicies of any of these agencies,
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I. OVERVIEW X

¥

v

1. PROBLEM STATEMENT

v

There are a large number of adults V\;ho are actively involved in continuing
their, educatlon. Evidence of this involvement is clearly shown in the national
survey of 11'1 000 000 adults conducted by ]‘ohnstone and Rivera (196:;)1 ‘
Their résu‘ts mdlcated that 25,000,000 adults were enggged in scae form of
edu\,atzonal activity, and tha: ‘9,006,000 of these adults were pursumg a
learring interest on thelr own, outside of a formalized e educationat program.
More recently, the Lducational Testing Service? sporsored a survey of the

learning desires and actlvni s of 3,900 adults. The results showed that 77%

_of these adults were mterestcd in gaining more skill or knowledge in a seiected

area of interest. Some of the adults were pursuing their learning. througn

. formal, structured programe such as classes, corrg,spondencc courses and on-

the-job travrmg, some were pursumg their learning through mdepmc@nt study;

" others had not ll‘]ltlc.LCd axﬂy learmng activity .

Of particular interest in both these surveys{s the finding that many adults
have electtd to stady and learn at *heir own pace, employing their own style
of learning. These independent 1carners are pursuing the same goals as rbo'zea
enrolled in formal courses of study; they are 1ntevestcd in academic credit, .,
they are working for job change or advancement, ;ney are concerned with |
acquiring more knowledge or inéreasing their skill in a personal préctical

arca. The principal differencebetweaen .he formal adult learner and independent

_adult learner is the cwternal support that is provided to the’ learning process.

The formal learner is provided with both the direction and the resources of the
institutionﬁhc/shc is attending; the independcn. learper has 'not had such sup-

port specifically available. Scgttered efforts in educat.onal planning aac in

1‘Ioims';tone, ].W. C., and Rivera, R. J. Vodl_untcers for Laarning: A Study of
the Lducational Purduits of American Adults. Chicago: Aldine Publizhing Co.,
1965, '

Z.Carp, A., Peterson, R., and Roelfs, P. “"Learning Interests and Experiences
of Adalt Americans, " in Planning Nen-Traditinnal Proarams by Patricta Cross
and john Valley. San Francisco: Jossey-Bass, 1974, "

i .
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L the provision of reachng matertals haV existed but they have not ‘been co- .

.
3

ordinated o~ well mc.r}\ctcd As a result the mdepenaem learner und tho in- .
dividual who might hecome an mdependcnt 1earner have not hac. the s1erV1ces

enjoyed by the learner assoc1atcd with a learm.ng 1nst1tutlon . »
P -The purpose of the ‘current pgo;ect has been to involve pubhc hbra’rles inr .

the provision of serxftco.a to support thjlearnmg and mformatlo'l needs of the

. adult indepcndertt learner. The public 11'brary was selected becau.,c it repge-

sents a major 1mormat10n resource in.the commumty and becau:c its prlmary ' o

function is to serve the community as an information center.

?

B. PROGRA\/I BACKGROU\‘D °
S | ’lno ﬁrst formal mvolvement of the public library with the independent ‘
learner occurreg in 1970-1972. During this time period the staff of the Collegc
Level Examination Progsam, College Entrance Examination Board worked
. * closely. with four pubiic library systems in the developmoant and testing of an
| mt‘ormotion service for actults interested in gaining college credit by examin-
ation. The Focub of this service was to maLe adults in the local communities .
aware of the college level testing prograx; and 1ts requirements,and to prowde N
swdy planning and material support to those preparing to take exc,mmattons ’

The e\pemeﬂces of thé hbrc.rtcs in this service program led to four major con-

clusions. First, the public library is an appropriate institution for dicsemi~

*  nating m-orn’atlon about now-*radltlonal educational opportumtlos, the ad—
vertlsmg c;zforts of the hbrartos qcncruted a large number of inguiries about e
the testing pfogram. Second, the librarian scoving the adult learner needs .

training ir. helping the Ic;arncr devise a plan of study. Third, coordin'ation of .

v pro’bloms anei pro ngSa among the part1c1pat1ng hbrarlos \vould e helpful. . ‘

RO [P »

Tourth, a svstem for evaluating the ezfectwenose of so"v1ces is neaded.

'!‘nc rt_sults of this early work led to the est ‘blishment of the Ofncc O:_

. Library Independent Study and Gutdance Projects within the College Intranco . RS
. . . .
‘ 2 o ) « - /)
. . . 9 X
13 . ~ \
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E*cammation Board in July of 1972. This offlce was jointly funded for a three
year oenod by the Council on Library Resources, the National Endqwment for
the Humanities, the United States Office of Education,., Office ‘of Library Re- -
search & Demonstration and the College Entrancé Examination Board. The

functions of the National Office include:

¢ Identifying and describing services for adult independent learners.

. e

P e Encouraging public libraries_in different areas of the i':ountry to

participate in the planning and testing of services to independent
lear'ners in their respective Communities . . o

Y F’rov1dvng participaling libraries with tra*mng in both service plah-
ning and serv1ce provision,

g -~ ¢ e

8. Assisting participating libra~tes in the testing and evaluation of
prlaphed services.

. o
The National Office took two approaches to implementing its program. The
first a c.pDI‘OuCh involved workmg with individual ubzary sysfems, the second
. aporoach involved woerg with a sLate~w1de system. Much of what was
» learned with the individual libraries in the way of training, service and e\(.%l—

uation was used in the state-wide program.
o .

C. DELVELOPMENT.OF THE SERVICE CONCEPT ‘

LY

A major focus of the National- Office during the first several months 'was
the identification of aeeded servxces and the dcvelopment of a gencral de-
scription of these services. The sources uscd in this process included
literauure reviews, discussions with experts in dec1szon—maL1ng and educa-
tional guldancc, interviews with workmg librarians, a national survey of .
hoxary directors and librarians, and a national goal-setting meeting attcndcd .
by librarians, educators and leaders in the business community. The SLI‘VG"/S.
of directors and 1i branans .were used to descuoe the existing berwce ob)ecnves
and service programs for adults and to ootam the attltudes of hbram.was re- '
garding zutuge service priorities. The dilerature sear ch and the dlscussmn.,

‘with the experts were used to identify and descmbe se;'vices that would Le mast

J v -3 . - '
. ' . .
/ . 14 - LT :
O “ v ‘ ’ R . ' -t N N ¢
EMC .. . 3 : .- »
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Llset'ul to thq adult independeht learner. The interviews with working librarians
wev‘e usad to determine the gencral attltudes of librarians towards the prov151on
of speclally designed, in-deplh support services to the independent learner.
I‘he analysis and synthcsis cf these sources of information led to a gener.:.l

description of the neéded servides and the 1dent1ncat10n of the pOu,ntlal users

of thes¢ services. This synthesis was accomplished. at the National Goals
Seminar, held at Wingspread in Racine, Wisconsin. . .
At this point in the program the potential user of the new services was
, considered o be any adult who was pianning to become invoﬁlve,d or was in-
volved in a serious, sustained effort to learn independe. tly of a formal institu-
tion. No rcctrvctlons were placed on either the goals or the content interesi of
the learner. I‘hue, a lbamer could be working toward academic credit, toward

job improvement or toward the acquisition of a new skill or knowledge for pur-

-~

I

poses of personal development, . ’ .
‘ ’I‘he sermces identified as being responsive to the 1ndependent learner

were »oF two tyDCS' ’\dvuorv Services and Information Support Services.
These services differcd significantly from the traditional reference service in
‘tnat they mvolvcd a close working relationship between the learner anc the
hbrarlan advisor in devclopmg a learning plan and selectmg resources in tne

; ‘ l;brury ‘and the \.ommumty to 1mplemeﬂt the learning plan. This process implied
a much moi‘e intensive mteractmn betwecn the learrer and the librarian ddVlsor
thah ‘had becn nmctlced in the past. Ba.sma]ly, the horax 1an adv1sc>r would

sexvc. as a link’ Le*wccn the needs of the Ieamc.r and the resources available

N .

‘to seus;y those needs . “y
Table 1 shows a breakdOwn of the Advisvory and Information Suppert Ser-
" vices. The Advi >ory' Serv1ce is, composed of two parts: diagnosis of learning.

. r*e'e and c‘evelooment of leammg olan . The process of dmgnosmg the lcammg

, neéed requires the ‘carnerand the adv1sor to work togcther to dc.,crlbe whct the

learner wams to achlevo bv the end of the learnmg project, tne Ianiting factors

H . , N 4
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Table 1. Adult Independent Learning Services

§ o . Advisory Service Informatidn Support Service
" Diagnosis of Developmént of .
gnosis . P . Selection of Resources
Learning Need Learning Plan

- t :
_ poroaches to o. Materials (orint . _visval  aundio.
e B AT 7 +

5

oF

- e )
PO . learning etc.
e Content area of in- ' 9 ) -
~terest - . e Sequence of o Guides to materials {study - —-
, : learnin uides, reading lists, bibli~
_® Learners background g g’raphies) g
in selected content 9 X ,
area : . e Referral (inside library, outside
e “ " library)
‘® Leaggning style prefer- R "?’)
. ences o : ® Learning events-{group discus-
W e ) ° sion, field trips, etc.
- Formet (books, films, - { P tc.)

" tapes, etc.)

¥

- Location (home,
library, etc.)

-

- »

3

on the content area of interest, what the learner already knows, and how the
learner prefers to learn. The lean}er and the advisor need to develop a shared
understanding of the learner's goal (academic credit, job advancement,

oractical sk 111 etc.), the dimensions of the content area of intercst, the
¢

learner's bac ground in the selected area and the learning method {books, .
films, small group dlscussmm) and the learmng location (library, home, etc. )
most preferred by the 1earner. This shared undexatandmg of goals, content

: and learning style prov1des thc basis for constructing a neanmgrul 1eamlng

plan ° :

Q@ ) N

" The 1earn1ng plan is the vehlcle which descubes how the learner gets

from whele he/she is now to whcre he/she wantsoto go. 'lhe hrst sLop in de- «

Q

~

veloping the plan involves the spemflcauon of various learning app:roaches
which match both the learning needs and the s;cyles of 1éqrning preferred by

the learner. These approaches might involve combinations of pri"nt and

© -

Qo - . .
RIC : S »
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non-print material or a mixture of library and community n,sources In this step
tne advisor draws on knowledge and experience of available. rebources which.
may meet the learning need. The second step in learning p‘lan development is
the’ sequencmg of‘the learner's’activifies. This requires a speéificQtion oF'

%

how the learncr will bcgm and how he/shc will progress through Lhe learning

4 praject

P

The information support serwccs shown ir Table 1 are used by the iearner

and th-’a advisor to mmlement the 1carnmg plan. Thesc services involve the «

provision of specific materials, the selection of specific community agencies
. for referral and the cdesign of specific learning eveﬁts to meet the learner's

' needs. As cach inf?x‘mation service is used by the learner, it s?oulq be ecval—

uated for its usefulness to the learning project. Thesie evnluatior{s provide

further direction for the next steps in t.hc.-z learning project. Feedba"k of this

type might lead o' extensive modifications or expansions of the origiral pian.

D. THE Ou%\\f WITH I\TDIVIDUAL LIBRARY SYSTEMS ’ -
W, S e

1. Lidtich of Proqram Partlcmants‘,‘ .

3

’: fa

1

‘l

!
“Goncurrent with the sewlce coneeet’ cevelopment worlx the \’auoqal

'4
Office was actively engaged in 1dentny1ng library systems interested in -

participating in tne program. Libraries choosing to participate would use thelr

-

1<

own resources to plan, tesi, evaluate and 1mplem,m services for adults m-;

\t

" . their respective communities. The National Office would provide each pamzc—,.

ipant with guidance in service planning, with training in sewicefprovision s
and with assistance in the service testing, evaluation and implementation

\ ”

work , - ¢

The .:ClCCthl”l of hbranes to partlc,lpatc was based on recommendaums

¥
“‘*‘*‘**from* the Aimerican Lmrarv Association and on interest shown by libraries re-

sponding e the curvcy Through this process twelvc, libraries wcnc 1cnenn"10d

‘p-
w A\l

a,
.. « . ¥ N
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~and were able to make their specific recommendations concerning project goals
and the nature of services to be prov"ided . Following this meeting each lib’rary
was asked to sign a letter of commitment to the program. Eleven of the

twelve libraries made this commitment. - -

2. Scrvice Planning bv Participating Librari’es - :
“ Ir: June of 1973 representatives from the participating librgries attended -
a model development seminar at Glen Isle on the Platte, Bailev, Colorado. One
-of the purposés of this seminar was to mmate the service planning process. .
- " Following a gencral or1enta££6n to program nlanmng memods the hpranes - -
‘ wer‘@ divided into three groups each focusing on planmng in one service area.
‘lhe three planning®arcas were the aavlso y service, the use of lzbrarv resources,
and the development of :m educauonal ref‘erral service. Preliminary service
plans werc then develoned by each library. This planning process followod
the .steps oqtlmed in the program planning method ;
Further planfing, delineation and evaluation of services was conductedf
oVer @ ong year pefiod by Program Planning and Evéluation groups in each of
-, the participating libraries . Duri_ng this ti'me, additional training and guidance
in the prograg pla‘nni'ng p'ro'ces“s was provided by tile Nationel Office. The -
planning groups were composed of librarians representing dif{etfént poéitioas

/- in the library from administration to librarian on the floor., By June cf 1974

each library had developed a full_plan of services for its re spe‘:‘ctive .community

iw.  of adults and had created a schedule for tesfing and impleménting the plan.

"“The se olahs mcludcd service objectxves, service characteristics and pro- ‘

‘cedurcb fo service provision. In addmon to the service plans, procedures
and forms were designed by each librar} to aid in the evaluation of the

service. . ‘ ) ’ ' -

3. Training for Service Provision , A T T

<

Four basic areas of training for service provision were identified

V4

! at the National Goals Seminar: Understanding the Adult Learner, Decision
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Making and I‘ducauonal Planning, ‘Intervxewmg Lechmques and Guiding the
Lear ner m the Use of Study Materials. It was. felt that a general coverage of
these area‘s yvould provide the hbrjnan who would be serving as an advisor .
with a better understanding of the daule independept learner, hls/hu learmng
.needs and procédures for working with the learner to satxsfy these needs.

A group of c;onsultants was sel act_ed by -the National Oifice to c_ondqct

the Lramm - Training OUUlnCo Tor *}uu.;"' of-the %u*ﬁr—eas—w&-e-r-mcmfpd at
l
., Glen Isle to oartxcmatmg library reprcsematwcs fo" their review and comment,

Some revisions.in ?OLh specific contént and method of presentation were made

t this seminar, ‘ : i - g -

L3

During the fall of 1973 and the|spring of 1674 trzunmg workshops were
G g

conducted at each library in cach of the four recommcnded areas. These
workshoas ware attcndccz primarily by membels of the plqnnmg groups and by
Hbrarians who would be servmg as adwsors however, in some cases the
workshop was e Dandcd to mclude ¢lerical and . bupoort staff. In most of the
libravies - Lollo w-up sessions ‘were onductcd by selectf_a staif members. The
overail evaluc.uon of the training seguence was,gencrally pomuvc although
there was a feehng that some of the| material pr\sc-_nted was too gencral and
coulct not.be easxly applied to the situations in ‘Wthh the advisor would be

w -

working. Ba sed on this reaction it was felt thd more training would be re-

~

quifcd for the advisors when they actually startcd to work with learner 5.
In August of 1974 a model for further tramu}g plan development was pre-
~sen‘ted to the librarics'at, a conference held in Pi,rmceton, New Jersey. This
moded sfugcrested that additional training cénduc:ted al each libfary be derived
rom the tasks of the 1dvmor and the skill and knowkdcc/assocwted thh the

. performance of these tasxs During the fall.of 1974 aml the spring of 1975
!

@

____barticipating hbrancs wor.xcd on dov =lopmgtrf((1g plans using thls.moael. .

-

'

*A consultant for interviewing techni¢y p/IKld not been seclected at this line.
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Training sessions resulting from these plans were conducted in several of /
the libraries. In some instances, sessions were provideu f)y lc i\l consuliants; /
the work of these consultants was funded by the \fatlonal Offls;é ‘
. _Service Testing and Evaluatioft - ) ; ' o /o

. B / ' .
Service testing programs weree'j)itiated by nine libraries between

4
o - &3

- August of 1974 and January of ;1975. These tests have involved the prov'fsion

. < of séwige to adult learners in the community and the evaluation of these

sarvices by Loth the leurners and the Tibrarian ddVlSOI‘S wokag witn the
learners. . : . .
" There were three general purposes for conductmg the service tests,. The
first was to examine the feas1é1hty of offering in-depth advisory and information -
support sgrv1ces to the adult independent learner through the public library.
Could adult learning rieeds be identified, could learning plans be devised and
could plans be unplcmented satisfactorily with library and commumty rasources ?
- The second purpose of the tést was to !"10dlfy and elaborate the planned pro-
cedures zor working with the adult 1earner, and to link learning needs to the
appropriate resourccs ‘What steps should the advisor follow in dmgnosmg a
learmng° iced, in developing a learmng plan, in coordinating with commmnv
agt-.ncn.s ? The third purpose of the test was to examine the effectiveness of

‘the data c,ollectlon systems for evaluating services. Were the appropriate

data being collected, were forms easy to use, how should data be handled \

for summary purposes ? ’ C ) g
Each participating library designed and 1mokmented its~own s‘,rvu,c. test

and its own evaluation system. Since the basis for the testing programs-was ,

to gain more kno\»lcc.ge about the ‘provision of the serv1ce and its accepu.b*h}y -

T “Judged- t.scfulncss~to learners-most of tne libraries began by offering / L e

s\,r\nces on a small SCC.«]-C. As knowledge was gained, scrvices were c'{— 4 : ST

— vanded. Sonme or the libraries limited their learners by selecting a soecvfzc

)
R

target group: adults interested in academic credit, adults interested in, - : .- L
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vocational change or advancerment. Other libraries limited théir service test
to";one or a small number of lécations in the system, All of the libraries offered
advisory and informint‘ion support services. These serv1ccs were advertised to
the cominuy mty usmg a variety of media: newspapers, radlo telcvxszon
*  brochures, in- hbrary displays. Some of the publicity used was closlgned at
| the national levcl other matenals were locally developed.

Although each of the libraries designed an evaluation system to-satisfy

°

15 uniguc nceds, most of the data collaction cat(‘}'éiories Were common across
. the libraries? That is, the hbraues were asking the same questions and at-
temptinq to demonstrate success in similar areas, The service testing program
led to mary changes in ddta collection forms and procedures., The libraries
found that the in;tiafly designed data collection forms were difficult to use
and did not provide all-of the needed data. In some cases Yuestions were
dropped becalise they provided useless information. . °
In May of 1975 a common data collection and evaluation syétem was de-
sigr.ad from %he Lorms being used by the participating libraries. 'T‘hc four o
major data collection pro.zlcfs mclucled in this syst%m are: the Loarner Pro-
file, the Scrvice Profile, the Institutional Profile and the Communications
Profile. The Learner Profile deals with questions of who is the adult iearner,
what does hc/she want to learn and how does he/she prefer Lo lears. The
+ Service, Profile is con¢erned with the servides that were provided and the use-
fulness of those Services as Judged by the learncr and by the advisor. The
Institutional Profile focuses on issues of personncl time and material cost
associated with scervice provision. The Communication Profllu ded l:. wnh
assessing the effectiverntess of various methods of publicizing the scxv1cc
his common evaluation system w«xl-l be uspd-by-at-of the libraries during -
1975-1976. The data collected will be analyzed monthly by a computer; this
analysis will proviél’cj“r‘esult for each library and across all libraries, The
ngsic function of this analysis is to provide input into decisions to modify or

o

v expand services. . ¢
| ' "\ R ) . . .
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Service tests were conducted bynine libraries. These tests ranged in“time‘
’from six to ten months. A summary of data, collectm by the hpxarles during th
scrvice tests'shows that 1,617 adult lcarners were 1dent1flcd and that 54% of these
used the service more tnan once. Of the learners who have evaluated ihe service,
’ 8 A m(‘xcatcd ovcxall satlbfactlon 97% wou‘d use the service again, and v96%
would r(,commend the service to a friend. Lvaluatlo/qs of specific services

- rangca from 68% of the learners finding needed matermls available to 93% ex- ,

———— Deriencing & posibve—wvork m@—reiatzonﬂinwwrbmche 2dvisors——

L. I'HE STATE-WIDE P'{OGRAM

1. Sclection of A Paiticipant

~

New York State'became interested in the independent study progrgn; ’
through their state librorian who attended the National Goals Sc,mmar in Aoul
of 1973, The initial interest was formalized into a general commumcnt to
participate in thé program following a serles of mcctmgs between representa- .
tive of the National OfflCL. and members of the New York State hxarmy admin-
istration, This commitment l«.d to the formulation of a SLatc '°lannmg Commlt-

tec with the assi stance of thé Division of T zbrary Development, State Depart-
ment of Dducation,

2. Planning Activities o :

, Planning in New York State differed significantly from the planning
conducted by the individual library participants .‘ In New York State the first
concern was that all libvaries m the state recognize the feasmmty of the
independent study program . L‘He second concern was that thceo libraries

agree to participate in _training conductod by the National Office. This trafning -
would enable them to provide m—dcpth adv1:.di‘v and information support ;;crvicew
'Ebs\gntlally, the runctlon of the state planning group was to encourage ac-
ceptance, to coouimate efforts of participating libraries and to organize the .

- <

overall training pl«:m . , ‘ ‘ .

L
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r«Thc first wor}' of the State Planning Committee was to plan a Stu.f-"- vide

conzerénce to encoura¢e librarians in the sfate to dCCOpL the program-and to

agree to training. This meeting, held in Sagamore New York, in OcLober of-

1973, was a.tended by representatives from 29 library systems. The outcone
oi thoe mcctmo was gencral agreeinent on th ne:nd for service to the adult

! indépendent lcarner through the 1b1ary,c~nd on the need for training. Many of

the activities during this mecting wete gvided by‘reprcsentatives from four of

the lrmhv_ldua_L llbrnrlespa ticipating in the National Program., These libraries

. had alreddy begun the serv1cc planning process and had made initial decisions

+

about training. ) . . ‘ T
Following the comcr nce the State was organized mto three regional
planning and trainihg arcas: New York City Melropolitan Regign and two ‘
p-state regions. The New York City Region created a Metropolitan Planning /
Group which has been active 1;1 planning and coordinating hoth training for

library administrators and staff, and in developing a publicity campaign for

advertising the service. ‘ /,/// ’
In Mf.&l‘?ch of 1975, rcprcscntat&es from libraries in the New York Moetro-

a politan Region attended a workshop on program planning and evaluation, A

good portion of the workshop was devoted to presehtations ‘aad demonstrations

by thrze of the individual libraries participating in the orogram, These present-
ations wcrb‘aimcd &l giving a first~hand view of how a olan'ning and. evaluation

- model can be used to plan a service in the library. This was the first exposure .
"y . of lmrarr s in New York State to the service planning process. New York ]

. Public Library, Quecens Borough Public Library and lirooklyn Public Library have
used the model tiocdc:vé‘lop service plans.

° 3. Training .L\ctivities

w

3,

1ho dacision made at the Sagamore meeting was tnat the training
areas « ecdcd in \’c-w Yor State were the same as those bcmg offered to the

mdwxdual lxbrary participants. These were: Undx,rstandmg thc Adult Lomncr

Q -
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Decision Making and Educational Plagnning, Planping with the Sr*lf;-Dirccte
Adult Learner, and Guiding tht, Learner in the Use of Study Mgtcnals. l
Thc trammg organization and pxocecurc used by Ncw York State wa;s dif~
ferent than that e¢mployed in the individual 11brav'1cs.~ Ir\ the mdwldual
libraries, staff mcmbcrs recczvcd training directly from the National OfflCC‘
co:‘.sultar.ts . This training was followed up by mini-workshops conducted by
ltbrarff staf%. These two sessions were attended by the same individuals, In

New York State a transfer trai_ning concept was applied. Each library system

avpointed a team leader and a group of team members. The team leader usually
had an administrative role in adult services. Meombers of the leams altende d

a scries of Lraining scssions conducted by the consultants cmploved by the
National Office. The job of the'tcam was te take the material presented by

the consultants and use it to train librarians in their respective systemms. This
procedurc has been tried extensively in the New York Motropolitan Region and
has met with much enthusmsm and acccptance from stoaff members who have

received training from a team. -

- 4.  Service !\ctvwmes

Now York Public Library Dlans to initiate a service test'in September
of 1975, This test will be conducted in five library centers. It is expected
tha: Both Brooklyn and Queens Boi'ough will,a_lso begin service testing in the {
fail. These "draries will be using the common data collection system de- ’

veloped through the experience of the nine individual librarvies who have

actually cngaged in service tcstmg.




IT. PROGRAM DLVELOPMENT BY THL NATIONAL OFFICE

€

' The Office of Library Independent Study and Guidance Projects was es- |

. tablished at the College Entrance Examination Board in July of 1972. The
function of the office was to conduct a three-year program aimed at involving
“public libraries in the plannmg, provision and evaluation of advisory- and
mfo;manon support servxces_ to the adult independent learnqr.

The first step taken by the National Office was the development of a

tkree-year program plan. This plan detailed the majo‘r_-thé”sfswix{%ﬁl’\?éd inde-

sujmng and implementing the National Program. These tasks are presented in
Flgurc 1. The first section of the plan was devoted Lo problem analysis which
included t§sks associated with developing an idealized sdfvice model, de-
scribing the e};_istix'\g library services for adults and the attitudes of librarians
‘ toward services that should be offcred, and analyzing the gaps bét'ween exist-
ing services arf;d the idealized service model. The second major plan sccuon
involved the 1dcntu1cat1on and selection of hbrarles o participate in the
program, The third section of the plan was the develgpment of a conceptual
model of service to the adult independent learner. mg pvrocess invelved two
tasl&,s: dcflmtxon of program goals to be used as guxdes Dy particivating
' libraries and the specification of planning and training steps to achieve
‘program goal‘s". The inputs to the conceptual model development were to be
the results of the problem analysis and the ideas of potential library program
participants, educators and representatives of the business community.
These three sections of the plan were scheduled for the first year’o{ the program,
The second year of the program was devoted fo the fourth section of the plan.
This section involved two tasks: the planning of services by each library and
the training of staff in service provision. Guidancc in these efferts would
be provided by the National Office. The third year of the project involved

plan sections five and six. Scction five was the conduct of service tests

wor

famamnmirtis o s s -~ [ - R .- B T T




I. ANALYZE PROBLIZM ‘ IT. IDENTIFY/SELECT .
1 * Uy
Pnalyz_'e Library Syatcm . ‘ PARTIC]{PARLS
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based on the service plans devised by each library . Thes® tests included -

‘the provision of services.on a limited ‘'scale and the evaluation of these ser-

v1ces. 'I‘he sixth section of the plan mvolved 1mplementa+lon of the serv1ce.
ThlS task would be guided by the results *obtamcd from service tests.

The remainder of this chapter w111 focus on the activmes of the Natlonal

lOfflce during the first year of operation: Problem Anatvsis, Selection of

‘Library Partlclpants and Development of the Conceptual Model.

-
~

{ -

A. PROBLEM ANALYSIS -

I8

1. Describe the Ideal Service - : r .

Three sources were used in de\zeloping a description of the ideal

*

. service for adult mdependent learners. The first source was a review of the

literature on the adul. independent /learner, h“ls/her motlvatlons and goals.

and theé types of projects that have been mttlatod to achleve these goals.

This characterization of the adult mdependent learner provided a statement

of service requirement: who i$ to be served, what are the learning goals,
what are the styles of learnmg. The statement of service requirement served

as the 1n'tial guldehne inh developing the ideal service model.

‘o

'l}n_ second source of input to the ideal model was a series of meetmgs

W1th e.\perts in decision making and educatlonal guidance. These moetmgs

‘led to four major COl’](,lLlSlonS about the service ‘toncept. s

e Any adult who chooses to meet a learning need through serious;
sustained independent study should be cons1dered as a candidate
for support services. '

&

o Advisory as well as information support services should be of-
fered. '

e Advisory services involve in- depth consultation with the learner
for purposes of descr1b1ng learning goal, diagnosing learning
needs and developing a 'plan of study to meet those needs through
use of hbrary and community resources,

.
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e Advisory service prov1smn rcqmres an understanding of decision
' making and educational planning as weil as the willingness and
the sknl to guide learners in theu‘ learning activities.

Tne th1rd source of input to the 1deal model was a set of personal mterv1ews
.yltn librarians who had part1c1pated in offering services to adults showing
"mterest in the CollegeQcheLEkammatlon Program These inlerviews were
held with librarians from five hbrary systems: ,Dallas Pubhc Library, Denver
Public ‘Library, Mlaml—Dade Pubhc berary, St. Louis Public Library and se-—
Jecced ‘members of the Serra Regional Library System including the San Dlego .
Pubhc Library. The mterv1ews were conducted by the Diréctor of the National _
Office anc. their purpose was to determme what had been done for learners
interested in credit by examination and what the librarian felt should have been
done for these lcarners. The majority of the librarians in the interview. sample
E indioated that very little educatignal plahning had been provided for adult
‘»1\eamers who had confacted the library’, This appeared to be a result of two
factors: the cdults did not expect such‘ e'xtensi.ve\ assistance and the librarians
aid not feel prepared to offer this assistance'. Most librarians however, did ‘
state that their jobs should involve e\tenswe work w1th adults and that edu- .
Mcatlonal guzdancc and lcarning plan development was an appropuate role for

a h.)rarlan 1f’adcouare training in these shlls was prov1ded One important
observatlon made by hbrarlans throughout the. mtervmws was that a need
existed for evaluatlve fccdb'rck on serv1ce bemg provided. This observation
reinforced the requirement for ‘.m evaluatlon system to be developéd as part of
the 1deal service delivery systcm. It was felt that serv1ce could be adjustc 1
and 1mprovcd onl\« if feedback was contmuall; obtained from the md1v1duals who
were making use of the servige. Procedures should be built vmto the service
delivery proccss that would allow the advisor and the learner to evaluate the

1earnmg project as it progre.,sed

2. l\nalysm of Libraries: E\’lstmg Conditions ‘ °

I‘hc analysis of existing conr.htlons in pubhc llbl‘dl‘lOS throughout

the countw was based on the results of two qucsuonnmrc surveys conducted °

~N
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by the National Office.* ‘The criteria for selecting libraries tosbe included in

the survey were as:-follows:

. 8 The library must be open to the general public at no cost to the patron, v

¢ The library must serve patrons directly .
~ . 4

) Thé library must offer materials of a general nature,
. ® The library must have a book budget of at least $5,000.
A review of the 1972-73 ﬁibrary Ifirectory based on these criteria led to the .

selection of 2,795 libraries, -

4

The first questionnaire ., Survey of Libraries, was mailed to directors of the

\

2,795 libraries. ‘The purpose of this questionnaiv{e was to obtain a description
of existil:rig goals, services, and staff training programs related to adults in the
community. Questions were designed to determine whether service to the adult

_independent learner was a library priority and whether advisory services existed

e Description of material budget, size of collection, composition of
- _ collection, facilities, staff size and characteristics and number
of -branches. ) N )

. ® Use of the collection in terms of types of material and categories

of users, : R

e Goals of the library and their relative priority (e.g., build the best
poss_iblg collection, provide guidance service to adult learners).

® (Criteria for aésessing the library's effectiveness (circulation
statistics, number of reference questions).

". ence, educational planning, community programs’, etc..

¢ Type and frequency of training &:ffér@ér to professional staif (e.g.,
' 7 academic counseling, comniunity relations, evaluative techniques) -
and- the methods used in the-training (e.g., closed circuit TV,
= tutorials, on-the-job training).

-~

e Types of"”services offered to adults inside the library (e.g., book
talks, tutorials, career guidance). -

*Alired Gitlitz contributed to questionnaire design and analysis; Kay McGinty
contributed to the analysis and interpre_tation of results.

’

-

2

, x 29

to support the learner. Specifically, the questionnaire covered-the following areas:

® Time spent by the adult seérvice librarian in clerical v'S'or,}s,L, refer- .

~

T
SN




<@ 4

The second questionnaire, Survey of Librarians, was mailed to 2,795

1ibratians in main public libraries and to 2, 400 branch librarians, The purnosc

~

of this auestlonnalre ‘was to obtain thé attltudes of librarians regarding what
library goals should be, what services should be and what aGdltlonal ¢
. staff training would be most desirable. This questionnaire focused on the
- "fcllowing areas: .- ' "

’ " e Educational background and number of years experience as a
R ,librarian .

L

° Characterlzatlon of the hbrary in terms of populatlon budget, .
size of collection, number of branches. . ) ¢

e Goals that the library should have and their relative priority . o
¢ Services that shcu-ld be provided to adults ‘i!nsic_ie the library. -

e Activities that the library should participate in (e.g., debate
' on community issues, science fairs, art shows) .

° Spec1f1c training received prior to and following the start cf )
career in librarianship (e. g., academic counseling, career : -
R guldance building management)* desired training.

°. \erthods of 1nstruct°10n which have proven most c,ffectlve in the .
past (e.g., tutorials, on-the=job training). ( .

" e Present and desired distribution of time to library duties.

® |Types of assistance most frequently provided to patrons and
iypes of assistance that. should be provided (e .qg. dtrectlons
to materials, selection of general reading, planmng a program

- . of study) . !

o Types of adult patrons and the relative frequency of contact
with each type (e g., adults engaged in 1ndependent educational
activity, adult engaged in home related activity, ctc.) .

° Types of assistance’that should be prowded to an adult about to <.
éngage in an éducational activity (e g ., helping adult Ldentlfy 2 °
- personal values, helping adults develop strategies to achieve
their personal goals) . _\ .

&
~

N
Completcd questionnaires were returned oy 800 (27%) hbrazy directors o

., and 1,037 (21%) librarians. Although quest1onna1res were recewcd from

. }ib’rar‘ies of all sizes (serving 25,000 to over 100,000 individuals) and

7/
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- 25,000 voiumes to more than 1,000,000 volumes. With régard to the distri-

second or tmrc heaviest library users. These perceéntages 1nd1cate that house-—

"
- . . B

~

geographlc areas, an analy51s showed that a greater relatlve percer}tage\was .

[

returned by libraries serving populations of more than 25,000 people and holdmg
~ material collections of more than 25,000 volumes. This finding tended to mdl- )
cate a greater potentlal for interest in service to the mdepcndent Lgarner on ) )

the part ot' largcr hbrarles The geographic distribution of respondents matched
.

¢

theodtstr;b:ZAon of malled questionnaires. N

The sj/ e of the library collections reported kgy respondents ranged from

bution of materials within these collectlons 2% of the directors 1ndIcatcd hav-
mo Dredominately f1ct10n 57% indicated havmg predominately non-fiction and ,
41% indicated having an equal number in each category. Apprommately 80% of
the libréries with collections.o\f 100,000 vol'umﬁes or more repoftec} a greater per- .
centage of non-fiction materials. In addition to material resources, library
directors reported cn equipment and facilities available to the public. These
inclu ed photocopy machmes phonographs, pro;cctors mlcrofllm/flche readers,
cassette recorders, and rooms for small group learmng activities.
Chcracterlstlcs of library users as perceived by the dlI‘OOtOI‘S rcsponcung
to the quesuonnalrc 1s provided in Table 2. The percentages,in this table are

bascc on the number of directors who ranked each group as elther the1r flI‘St

wwes are the heaviest users followed by college students ‘and protessmnal and :
busmcss er}'crs Table 3 characterizes adult library users by the Durpose of
their library use as percelved by hbrarlans This table mdlcates that the most
frequent face~to-face contact between librarian and adult is for the purpose of
recrcational and leisure activity (76%). This purpose is followed by home-related
activity (66%), job-related activity (22%); mdependent cducQtlonal act1v1ty(22°/o)
and pcrsonal developmcnt (6%) .

*

A PO .o . L
in tne Survey of Libraries, library directors were asked to rank nine public

library goals from most important to least important for their library. In the

Survev of Librarians, public service librarians were asked to rank thé same

v * ' @
.21 :
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Adults for Whom Eriglish is a Second Language
*Categones of users rankéd 1
**%Less than 0. 5 _bercent.

b

2 or 3 for usage.

.Table 2. Librqry Users* as Seen by ‘Library Directors
Housewives _ - ! . 89%
College Students :/‘ ° 54

- Professional and Business 45
“Office Workers . 30
Senior Citizens _ _ ] ? - 25
Blue Collar Workers ~ 106.
Unemployed and Economically. Di sac;vantaged 2
Agri‘culturafWorkers : ’ : 2 ¢
Military | 1°
. Rk

* Table 3.

»

Categones of Adults with Whom the leranan Has the

. Most (and Second \/Iost) Frequent Face-to-Face Transactlons

(Base =1, 037)

Adult$ engaged in re‘c’reation/_leisure activity (e.g.,
mysteries, westerns, bestsellers, ho'dbie's)

Adults engaged in a home-related” activity (c g.,
gardening, .home repairs, child care) -

- Adults engaged in a job-related activity

Adults (non-students) engaged in an educational
éctivity‘ (e.g., Great Books, history, literature)

Adults engaged in a personal development activity
" (e.g., public speaking, personality develop-
ment, speed readmg) s

-

.k
76%

66
22

22

+
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nine goals in terms of what they thouc_;ht cbould be their degree of impor tance .

I -

Table 4 compares the results of the'two groups., The percentages in this

- table are based on the nymber of directors and h,brarlans who ranked each
goal as first, second or third in importance. Th!e results show almost total
) agreement in the priorities assigned by the two groups; the only shift in
_ priority is that hbrarrans assigned shghtly mord importance to playlng an
initiatory role in 1d<,nL1fy1ng and providing programs for community needs
“than did library directors. Both directors and lzbrar1ans indicated highest
priority for serving the commumtyf as a center for reliable information This
goal was followed in 1mportance by bmlolng the best possible collection and
motwatlng the public to use the ]Imrary. Very fcw of the respondents ass1gned
high priorities to the goals relatmg to the provrslon of services for adult in-
‘dependent- learning a‘ct1v1t1es . Only 7% of the’; directors and 8% of the librarians
gavea rank of "1", TM2vor "3M 1o the goal of %roviding guidance services to
adults engaging in educational actwrtres, the/goal of prov1d1ng adults w1th

individualized learning expericences received hrgh ranhngs by only 4% of the
'd1rectors and 3% of the hbrarlar\s - -" ‘
, In the area of service prov1.,1on, hbrary/dlrectors were asked to indi-
' cate those services w}nch were offered regu}arly or occaslo\n Ally to adults )
- while librarians were r'\‘:rs}\ed to. indicate those scrvrces they t}\ught shouid
be offered. The responses to this quest1onj are prcscntcd in Talxle S. A f
review of the directors respon,ses shows that onlysfour of the nineteen ser-

. " . i 3 » 1 .
vices were being provided by’SO% or more of the libraries. Thege services

include exhibits, displays, nlm programs and boo}\ talks. In centrast, six-
teen of the ninecteen scrvrccs were sclected by more than 50% of the librarians
as services that should be offered to adult:’s The three services checked
by-less than 50‘73 of the librarians include; Academic Counseling, Tutorials

and Programmed Instruction. In order to 7ssess the relative priorities of gservice

-




Table 4, Public Library Gdals

By Library By Adult

Directors Services
(Are now Librarians
Goals) (Should be)

Al

serye the community as a center of .
reliable information 85%* 86%

butld the best possible colleztion
and to orgapize it for ease of
access R

ft

motivate the public to use the
hbrary and to recognize its im-
portance in their lives

play an initiatéry role, with other
agencies and institutions, in
identifying community needs and
providing programs and services
to meet those needs .

provide opportunity for recreation
through use of literature, music,
fllms and“other art forms

3

To suppou the educational, civic,
and cultural activities of groups
;and organizatioms

”

I‘o fprowdo guldance services to adults
\.’ { /engaoed in or who intend to be en-
x . gaged in an educational activity

To provide adults with individualized
planned learning experiences -

To provide local government officials
with information and perform re-
search as‘:needéd

~ 1
‘.-\' Y . "
L

\\ *Received a ramL of 1,"2.or 3 in importance.
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» Table 5.

Serv1ces the Library Does/Should Provide’
. ) Regularly or Occasxonally
Director Librarians
(Dogs .| Rank (Should Rank
- Provide) | - Provide)
- 72 ] *
Exhibits 79% 1.5 92% 4.5
Displays 79° | 1.5 93 2.5°
Filin programs 69 - 3.0 92 4.5
Book talks ) 50 4.0 96 1.0
Discussion groups ) 41 5.0 a2 . 2.5
Lectures 39 " 6.0 87 6.0
Planned reading programs using .
mass-produced subject reading
list 24 7.0 80 8.0
Exhibits.for loan purposes 23 "8.0 80 .8.0
Career guidance 21{ 9.0 61 15.0
Concerts \19 10.0 79 10.0
Planned reading programs using {
. individually adapted reading : .
lists / 1s- ,|11.0 77 11.0
Advice in designing program of . .
independent study 13 12.5 71 13.0
Reading improvement program 13 12.§ 73 12.0
Tade cassette instruétion/ 11 [14.0 69 14.0
| Scheduled readers’ tcon§ultations 7 15.0 80 8.0
Programmed: instruction 6 16.0 48 17.0
Tutorials | 4 17.5 35 18.0
% _ \\/ .
Academic c;ounselmg 4 17.5 27 19.0
Closed-c¢ircuit TV or vﬁe\o tape
instruction 3 19.0 54 16.0
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as they exist and as they should be, ranks were assigned to the directors'
responses and to the librarians' responses: the service category with the
highest percentage was assigned a rank of “1", the next highest percentage

was ranked "2", etc. The ranksorder corre,lgj_:iowré‘éﬁ‘lﬁ' g from a comparison

between ti‘e existing and the desired was r = .89. Thi¢ indicates that

statistically there is a high positive relationship between the relatlve prlorlty
of provided services and of desired services. The o ly twor serv1ce areas

whr o large dlscrgpanc1cs appear arg career guidance, which has a higher
relutivo position in the existing service framework,and scheduling readers’
coﬁsul tation, which has a higher relah.vc posmon in the de51red service
rankings. In general services whlcn were orjented :,pc,c1f1cally to the adult
mdependent learner were not emphasmed eltﬁerﬁi‘;] the éxisting 51tuat10n or .
in the desired service state. Purther, it is of interest to note that very few
librarians spent much time or felt they should spend much time in ass1st1ng; i -
adults in educational decisions and in olanmng programs of self- d1rected
study. ‘ - -

With regard to training programs for library staff, dlrectors were asked

to mdlcate the subject/skill areas in which training. was offered by the library

or encouraged through outside sources; librarians were asked to respond to
‘ the,sameisubjec’t/skill areas in terms of the additional training they desired.
In comparing these responses it was fo~ur'1d4 that library directors put most
emphasis on librarianship (circulation and reference), librarianship (techmcal .
serv1ces) and genera} library administration while librarians most desired
additional training in community relations, outreach services to the disad-
vantaged and adult education. Neither the directors nor the librarians as-
signed much importénce to the area of training for academic counseling.
. It would appear from these questionnéire survey results, that the e>;ist—
ing situaf;ion in the public library did not empnasize and was not gaared to

the provision of focused support services for adult independent learners.

-~




With very' few exceptions, emphasis was placed on traditional goals, ser-
vices and training areas both by libraries and by librarians. Ovor 50% of the
d1rectors and librarians surveyed .saw no cv1dent demand or need for advisory
services to the independent adult leamer In this context, the devclopment .
of a successful national program of 1nd1v1dua11ged service to aduit lcarners
thrgugh the pubhc library would require a reonentatlon‘ of existing attitudes
and programs. Perhaps the place to start would be with the larger li.‘oraries:
these libraries have larger ccllections, more fa0111t1es and a larger staff;

they might be more ‘esponswe to plannmg, testmg and mcorooratmg advisory

services into their e.ustmg operation,

&

B. SELECTION OF PROGRAM PARTICIPANTS

Tﬁe process of selecting individual_ libraries to participate in the program
was conductedB concurrently with the problem analysis. The first decision
made by the National Office was to limit the selection to larger libraries.
Other criteria cmployed were that the library be motivated to participate, that
the library show an interest in developing innovative service programs for
adults and thai:the library be w(illing te take calculated risks.

Participation in the National Program meant that the library would use its

¢

own staff and materials to plan, test and 1mplemcnt advn:ory and information
support services for adult learners in the community. No financial reimburse-
ment would be provided by the National Office for time spent or work ac-

complished on these tasks. The National Office would provide, however,

assistance in service planning, training in service provision and ¢uidance in

service testing and evaluation. This concept of participation grew- out of the
phllosophy that an organization is more likely to 1mplcmcnt and internalize
a new program if the staff of the organization takes the rcsponélblhtv for

planning, testing and evaluating the program; commitment of 1esohrces to u

new idea is a strong indication that the organization will work hard for im-

olementation of the idea. "
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Three sources were used in the process ot;\identifyixxg potential program
participants, "i‘he first source was a list of sites recormmended by officers
of the American Library Association. The secong source was the responses
of libraries to a brochure "A Design for Learning .in the Public Library."' This
brochure was maxlcd to librarians along with the survey questionnaire, The
‘third source of ootentlal participants was the four libraries that had worked ,
with the Collcge Level Examination Program in providing information to adults *.
about credit by examination. Contacts were made by the National Office h
with all libraries identified. In some instances, sevcral mectmgs were held
to dleUSS the program and its implications in a specific llbrarx situation.

This process resulted in cleven libraries making a commitment to the program.
These commitments were ‘signed agrecments ac;knowitadging the role ovf the
library and the role of the National Office in the accomplishment Jf each
program task. The smallest of the eleven libraries serves an area of between
50,000 and 100,000 people and has a library collection g:f less than 500,000
volumes; the largest library serves a populati'dn of over 500,000 individuals -
dnd has a hbrary collection in excess of 1,000,000 volumeo The libraries
akmg progra'n commitments follow:

¢ Atlanta Public Library, 1\t1anta,h(3eorgia ‘ e
e Cleveland Public Library, Clevelapd, Ohio
¢ Denver Public Library, Denver, Colorado
® Enoch Pratt Free berary, Baltimore, Maryland
e Miami-Dade Public berary, Miami, Florida
¢ Portland Public Library, Portl\and, Maine
e Salt Lake City Public Library, Salt Lake City, Utah
e St. Louis Public Library, St. Louis, Missouri
¢ Tulsa City-County Library, Tulsa, C;klahoma J

® Free Public Library of Woodbridge, Woodbridge, New Jersey

e Worcester Public Library, \yorcester, Massachusetts
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A twel fth hbrary, Milwaukee Public Library, was invited to part1c1pate but

did not sign a letter of commitment,
. In addxtxon to gaining particxpation by mc.1v1dual library systems the o |
Nanonal Office was interésted in working with a state~w1de system. The
proposed working model for the state-wide approach differed from that used
with the individual systems. Here trammg and planning would be provided
"to teams of individuals who wouid disseminate this information to librarians 1

their Iibrary systems.

New York State became interested in the program through the State

Librarian. After several méetings conducted with Jlibrary administrators,
the state, appointéd a planning group to work on organizing a state-wide con-
ference. The results of this conference led to a commitment by librarians

in the state to participate in the National Program.

C. DEFINITION OF NATIONAL PROGRAM GOALS ot
The National Goals Seminar was held in April of 1973 at Wingspread in

Racine, Wisconsin. The purpose of this seminar was to examine discrepancies
between the existing and the ideal service for adult indepsndent learnoers, -
and to develop a National Goal Stateme ent agreec.ble toall participants. . .
Autendancc was composed of representatives from 15 public hbranes_ (including
the 11 program participants), educators, members of the business community, '
leaders of women's groups and National Office staff and.their consultants .

The first part of theiseminar was devot{ed' to four position papers dealing

with various aspects of the pro_blem analysis. The first-'péper, presented

by Houle, focused on the adult indépendent learner and the potential role of \
the public library in the linking of learming needs with learning resources.
The second paper, presented by DeProspo, provided a cléscription of existing

conditions in the public library. Data for this paper were oblained from the

two surveys conducted by the National Office and from previous research !
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efforts of the author, The material presented led to the conclusion that most
libraries }_zave traditional goals and they pursue these goals through the pro-~
vision of traditional service; lowest priority. is given to user activities in~
volving educational considerations. Furthen,‘ the existing background and
training of 1ibrarians‘has not provided thém with skill and knowledge needed

to offer in~depth advisory Service to adult learners. The third paper was
presented by Monroe and provi‘d'éd a framework for vtewing the 1ibfary as a
community 1earr;ing center The purpose of this paper was to.show a series

of service models which ranged ‘from conservatives, thé library as an informa- -
tion resource, to totally 1nnovat1ve, the library as an active participant in .
diagnosing needs, in creating study plans° and in using resources to meet the
needs of both mdepende‘nt learners and community pzoblem solvmg groups .

'I‘he flnal paper, presented by Hiatt, d1scussed progcedures for moving hbrary
SGI‘\/ICO from the trad1t1onal position to the 1nnovat1ve J.deal position, It

was recommended that libraries who chose to part1c1pate in the national pro-

Jgram devote the next year to developing plans for service provision and to

staff training. . o ¢ e

I“n the second part of the seminar participants formed into téams to chs- .

cr.ss program goals, service characterlstlcs and Jtraining needs. The goal

;

agread upon in these dlscusslons w.as that® pubhc libraries should work to
support and enhance the learning act1v1t1es of aault working 1ndependently.
The.servrces identified a§ implementing this goal were:

"o Helping the independent learner to spec1fy both learning goals o
and the stepgs needed to reach those goal’s .

»e Helping thé learner plan a program of study.

. Providing' the learner with methods of assessing his/her level of /
progress at various stages in his/her project.’ -

e Guiding the 1earner in the selection and use of study materia

e Bringing the learner into contact with agencies and_individuals
in the community that can support h1s/her),a1nmg needs.




Prov1d1ng the learner with mformatlon about educatlonal events
in the community which relate to his project

*

Making group learning sessions:- ava1lable in the l1brary.‘

i Organlzmg the library facihtres to encourage its use as a learn- .
ing env1ronment - N I

Lrbrarlans identified training needs in f1ve areas. The f1rst area was"
planning and evaluation. It was felt that each l1brary should make 1ts own.
plannmg d<.01s1ons but that guidance in ‘methods .of plannmg would be usefull
The other four recommended training areas were spec1f1cally related to_the
knowledge and sk1ll needed by the librarian who would be providing adv1sory
and lnformatlon support services to the adult 1ndependent learner. These
. areas mcluded Understandlng the Adult Learner, De01s1on Making and
' Educational Planning, Interv1ew1ng Techniques and Gmdlng ‘the Learner in the
Use'of Study Materials. ; '

The results of the Naticnal Goals Seminar set the sta'ge for the work to be
accomplished iri'the next tvlzo years 'by ‘libtaries partiofpating in the national
program . ‘The afforts of the individual libraries in the areas of service plan-
nmg, staff training and service testing W1ll be discus sed in Chapters III v,
and VI. ,Chapter V will be devoted to the proJect plannmg and trammg efforts

in: New York State. Chaptor VII presents a case study of one l1bra1y.

- ~
Il




III. SERVICE PIANNING IN THE INDIVIDUAL LIBRARIES

Service planning efforts by the eleven participating libraries began in

June of 1973 at the Model Development Semlnar held at Glen Isle on the
Plafte‘ Baxle,y, Cclorado. One of the purposes of th1s sem1nar was to bring
) ',together the pamc1patmg hbrarles for an orientation to tho planning process

. and for some practice m the use &f this process . / . .
Durlng the first day, a presentation was ‘made on the bas1c principles of
) program planning and evaluatlon. This discussion descrlbed a plann1ng
- model and showed how this model could be applied to the development of
new act1v1t1es in the library setting. The rema1nder of the seminar was de-
voted to two activities: further specification of services and development
"of prelimirary plans by each 1ibrary Specification of service was accomplished
by three small group d1scuss1ons each focu sing on one aspect of service to
the adult irdependent learner: Group I was responsible for examnmg the
11brar1es learning environment; Group II described the development of an
* ‘educational clear1nghouse and referral service; Group III worked on the de-
velopment of learner adv1sory services Wthh included educational plannmg,
~ guiding the learner in the use of study materials and study program:. schedulmg
The discussions of each group were directed towards spemfylng service goals,
describir g the service se*tlnc and 1dent1fy1ng the actions_and resources re-

a -~

quired to ach1eve service goals, .

The second activity, development of preliminary service plans, was
accomplislhed by each library individually. Participants worked on their plans
by following the procedures discussed in the:erv‘i&oe{planning model. These
’ prehmmary plans represented the first stép toward the planning of service
for adult 1ndcpendent learners to be offered through the public library.

Table 6 shows an example plan,




Table 6. Public’Library Services for the Adul‘t Independent Lea,rner:
" Sample Plan . o,

~

GRAND DESIGN"’ To meet the independent learning needs of the community.

I. Goal -~ The 'lerary shall provide the proper env1ronment for effectlve

independent learning. . : -

Opjéctive - The Library shall adjust collection to meet the needs of
.* independent learners. .

Sub-objective - The Library shall obtain appropr1ate pr1nted i
educational materials

'ed
Sub-objective - The Library shall obtain appropriate educational
materials 1rom other media.

Ob]ectlve - The lerary shall provide physical facilities to meet the
needs of the 1ndependent learner.

- .

Sub-objective - The Library shall provide adequate" space to
accommodate the independent learner,

Sub- objectlve = The Library shali assign staff that is knowl-
edgeable acce’ssible, and perceptive to 'neet the needs
.ofithe independent learner. J -

II. Goal - The Library shall offer an educatlonal and informational
- clearinghouse and referral service. The informational
. clearinghouse and referral service will be immediately
incorporated into the Nelghborhood Informatién Centers.
This service shall be developed at a' later-date through-
out the system.

o

Objective - The Library shall direct the 1ndependent learner to
other educational agencies that can help him pursuve his
learning project. "

. Sub-objective - The Library shall maintain a file of educational
agencies and the services they offer that may aid the
) independent learner. . -

e

Sub-objective - The Library shalll maintain personal contacts
with these agencies in order to effectively guide the inde-~
pendent learner to the appropmate serivece, S

N
-

Co

"

Objective - The Library shall make potential independent learnerg
. aware of educational opportunities, experiences, and -
events currently available in the local community, as
well as nationally available programs.




Table 6. Public lerary Services for the Adult Independent
- Leamer Sample Plan (Continued) ®

i . ' -

Sub+objective - The lerary shall make information concerning ¥
TV courses, lectures, films, plays, coOncerts, etc., A
available to the independent learner.

IIT. Goal - The Library shall.,." provide an independent learner consulting
service. This ,’independent learning service will be incor-
porated into the Neighborhood Information Centers and the.
Reader Serv1ees Department of the Central Library. . This. ' ' b
service shall be developed at a later date Lhroughout the' .

. " system, /' .,
’ ]
Objec;tive - The Libraz;‘y Learning Consultants shall assist the inde-
& pendent learner in decision making and educatlonal plan-
ning, /‘ -

Sub-objective -, Tﬁe Library Leéming Consultants shall employ
interview techniques that enable them to better identify
.the needs of the independent learner.

" Sub- ob]ectlve - 'I’he Learning Consultant and independent
learner shall establish rapport in order to jointly evolvea
an 1ndependent learning project. -

Objective - The lerary Learning Consultants shall gulde the inde-
. pendent learner in the use of study matenals

Sub-objective - The Library Leammg Consultants shall provide
reading lists and/or study guides upon request of the
independent learner.

Sub-objective - 'The Library Learning Consultants shall introduce
the independent learner to printed educational materials _
- (orogrammed texts, vocational and career guidance ma-
terials, textbooks, etc.) y

Sub-objective ~ The Library Learning Consultants will asgsist
the independent learner in the use of non-print educational ) .
materials (records, cassettes, microfilm, films, micro-
fische; etc.)




~

A. "ORGANIZATION OF PROGRAM PLANNING AND EVALUATION GROUPS

- ,Pollowirig the Model Development'Seminar eac':h'library established a

Program Pl‘anning and Evaluation Group. The functibn of these groups during .
the f1rst year was to-develop a long-range plan of services for the adult
mdependent learner, tc develop a service test plan for exam1n1ng services

on an experlmental ba51s and to develop a data collection and evaluation

plan for de"crlblng various aspects of Service dehvery and,serwce effective-
ness dur1ng the testing period. In the second year, group members served

as service test.monltors as service test evaluato;s and as tra1n1ng program
developers in areas wherc staff SklllS and knowledges needed further develop-

ment . - o

¢ Z

Membershlp in the Program Planning and Evaluation Croups was for the

most part by 1nwtat10n one library, however, formed its group on a totally
voluntecr basis. The most frequent selection criteria employed were that
top library administration be represented and that‘ those divisions of the

. library working with service to adults be includéd . In some libraries there’
y was a concern that participatary management concepis be employed and in
these cases representatives were invited from all levels in the library. In
othcr hbrarles there was. a concern for program acceptance at the work’lng '
. advisor level so potential learners advisors were invited from both central
“’.and branch hbrarles In two of the libraries, 1t was felt that an individual

w1th sklll in evaluatlon should be included in'the group The size of these“"

',groups ranged from flve to sixteen members .

Four d1fferent orgam‘.atlonal strucfures emerged as the groups began to

function. The first organization was the entire group working .together on

-l

every aspect of the plan with each group member having an cqual chance to

»' raise issues, suggest alternatlves and make assessments In somc dibraries

~thls .proved to be a workable prooess and although it was slow and ..edlous

at times,was found to be most rewarding. Several of the libraries, however,

T ety e e
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to attain. In light of these difficulties two other organizational structures
task forces developed recommendations in their area of respons1t_)1hty and

" frequently and made many of the key decisions . This approach led to more. L

i planning group was composed of representatives from top administration,

vc\ach participating branch. The functlon of the planning group was to develop

test . v ' - -

| -

found thi's'organiz.ation unwieldy, particularly where larger groups were in~ L.

volved; full group meetings were difficult to schedule and agreement ;Was hard

evolved One structure mvolved d1v1ding the  larger group into smaller task
forces which ¢oncentrated on different aspects of planmng . These smaller ‘I
presented them to the full group for consideration and final decision. Another
structure was t’ue development of a small executive committee which met
efficient planning but less effective implementation; many of the members
on the fuil planning group lost interest in the orogram One of the libraries
making use of the executive committee organizational structure found it un-
workable and returned to the full group decision making structure.h -
The fourth organizational structure employed the estabhshment of two

groups a small planning group and a large extended-project group., The

mlddle maragement, the central library and the branches; the exLeneed \prOJect

was composed of staff members from central hbrary departments and fx/

alternatives, present these alternatlves to the extended- -project group and

make fmal _blan select1ons The work of the extended-projéct group mvolved
assessmg alternatlves and makmg recommendations to’the planning group N
This orgamzatlonal structure was extremely effectlve in involving a large

number of individuals in the plannihg and decis1on making process. This

1nvolvement led to positive att1tudes by staff in implementing the serv1ce . .

¥
£

‘"

Three conditions have been identified as being important contributors to

, .the success of the Program Planning and Evaluation Groups. First, the backing.

of top library administration‘is necessary., Without a commitment at the




y
" management level, the p"lanning group has little authorlty in 1mplement1ng new
services in the library, Second the plannlng group members must develoo a i
A cohesive workmg relationship. Planning is a difficult and time consuming
process and group cooperation is essential to ifs success. Third, the planning
group needs to develop effective communication links w1th llbrary staff in-
volved in 1mplement1n;g the 'service]. Lack of communication results in mis-

understandlng and an, unwﬂlmgnes to participate in the program.

-
. i

B. TRAINING-IN THE PROGRAM PLANNING AND EVALUATION PROCESS
" Program Planning and Evaluatlfron Workslhops were presented to each llbrary s

planning group by a ;con sultant enzl ‘lo')ed by the Natlonal Off1c0‘ > In some

|

j instances joint workshop se ssmzs 1nvolv1ng two or more libraries were also

‘conducted. The workbook for thése sessaons is referenced in Appendlx A

The purpose of these work lr/\/ops was 1104 prov1de a framework for the

serv1cc planning process a model which § etalled the steps involved in

/ c

mov1nc fzom a general statement of serwce pxulosophy to an 1mplementable
serV1ce plan . Eight sequential 1nter-related plannmg \steps werc dlSCLlSSOd

° Dcscrlptlon of Need: Wha are the needs in the commq,nlty,
what is the library already doing to meet these needs, what
additional services are re u1red'>

Definition of Service Goals: What is the general, long-range
intent of the new services ?\ o -

Definition of Service Objectives: What specifically will be ac-
complished by the service? fhere may be several objectives
which relate tc one service goql. Objectives should be stated
in terms of measurable outcome ’ 'l‘\ey serve as the guidelines
for actlon plan selection. 7 ' ’

~ T e
Idcntlflcartlon of Action Alternativas: What are the ways in A
which scr\nce objectives” can be a plished? In this step

as many al\ternatlves as possible should be 1dent1f1ed/’

Selection of Most Appropriate Action Al ernatlve What altern-
ative or sef of altefnatives best meets l;he service obJectlves"
What alternatlves re fea51ble in terms of available” rcsources"

38




e Delineation of Actlon Steps: What” §teps are requlred to accompllsh

each action alcernative and what resources are needed to accomplish g
- each ;step? Action steps should be evaluated in terms of how they
’ will meet service objectives. b

° Develooment of Plan for Service Implementation: IL what order
should the action steps‘be accomplished ? How much timé is re- \
quired for their 1mplementatlon" -

® Development of a Plan for Service Evaluation: What information .
is needed about each action step to determine its effectwq;ess "
in meeting service objectives? What are the desired results and
how will data be collected to make appropuate measurements”’

Each step in the service planmnq process from goal definition to service
1mp1t,,montatlon requlres a serles of decisions. These doc151ons are based on
Jv(mous kmds of information Obtamed from'a wide varzety‘ of sources. A
model characterizing-the mform&tmn requirements at each planning stage
was presented to work shop part1c1pants ThlS model orgamzes the mformatlon
into four categories: Context Process Input, Product. (see Flgule 2). Con-

text information refers to the COhdlthl’lS under which action plans will be. -

/ , . T .
. [] 3 ] ;
Context Input . Process Product .
(What's out (What to do (I's it beirig (Was_ it !
there?) about it?) ; done?) doﬁe?)
i 0 '
i Delineate - 4 / .
b (What information , | / ‘ YRR
is needed?) ‘ &y
| Oktain :

(How should 3 .- |
information be Lo - .’
collected ?) ’ ) B B

o Provide . f
/ . 1 (How should in- !

formation be sum- : 1 . . -

77 Imarized?) e ~ !

. Figure .2, CIPP Mode l*

*Developed by Daniel Stuffebeam, former Dlrector Ohio State University
~Evaluation Center. ' ; :

1
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implemented. This category includes such questions as who arc the potential
users, what are their needs, what are the services already available in the
community and what are the constra1nts within the.library? Input 1nformation
" is concerned with the strengths and weaknesses of alternative methods or
procedures for implementirg selected action plans. Questions to be addressed
“by this category include: wsho.will provide the service and what are the
training"‘requirements; what facility exists and what additional facilities are
needed; and what are the projected costs in terms of personnel time and ‘
materials. Information provided under Context and Input is designed to .
facilitate decisions about goals, objectives, action plans and strategies for
accomplishing action "plans Process information relates to efficiency of
procedures used in seryvice dehvery This 1nfomat10n results from data
collected during service testing . P.roduct information is concerned with the
success of the service. Issues here focus on-who is using the program

and their level of satisfaction, how much service provision costs, and

< et

how services should be expanded.

The model also includes three procedu'ral steps for instiring that appro-
priate information is generated in each of the four categorles . The first step
1s to delireate the questions to be answered and the information to be obtained.
The second step involves dewsmg a means for obtaining needed information.
The third step requires the provision of rele;zant information to the appropriate
decision maker. This mddel was used extensively by ali%groups in the per-

-

formance of their program planning and evaluation tasks.

C. DEVELOPMENT OF SERVICE PLANS ' .

Serv1ce plan development in each of the libraries was accomplished durlng
the fall of 1973 and the spring of 1974 . Throughout this period the planning

groups met on the average of once .everv two weeks.

& - .
N )




Thérpreliminary plan outlines created at the Model Development Seminar
provided the starting point; most of the libraries concentrated their efforts on
developing specific hction plans for implementing the advisory and referral

services discussed at the seminar. The initial work of the planning groups

was to define goal$ and service objectives for their specific communities .

-

‘General descriptions were developed of potential adult learners and.of the

. e
services that were already available in the community and through the library.
One of the major focusegs of this planning stage was obtaining agréement on
the role of the library in the °ducation of the adult independent learner.

Planners found this to be a long and involved process as many 1nputs opinions

and attitudes needed to be con31dered and discussed., - -— ool L

Once goals and objectives were specified the planning groups began
work on identifying and describing alternative ways of meeting the se'fvice
objectives. The procedure here was for group members to identify as many
alternatives as possible, FEach alternative was then examined in terms of its
fersibility and its effectiveness in achieving, service objectives. Feasibility g
was detcrmlned Ly assessing the resources required to implement the alterna-
tive and comparing these resources with those available in the library. Many
altc rnatives were eliminited by this process.

The third step involved the development of implementable service plans
for selected alternatives.  These plans included specificaiion of se‘rvice
delivery »r v dures and the selection of libr ary personnel and resources for
providina t « service, '

Most of the libraries developed a series of planning documents ranging
from general outlines to detailed descriptions of all planned _services. Addi-

g§gnally, a serviCe test plan was designed by each library. These plans

described the services that would be tested; the procedures that would be

used and the adult learner groups that would be served. The purpose of the

services test was to try out a planned service on a limited scale and to

¥

¥ » Ny
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assess its workability ehd effectiveness, Accompanying the service test

plan was a sefvice evaluation plan which included Service performance targets -

and data collection forms for obtaining needed evaluative information.

© atterd two meetings on evaluation procedures and principles of forms
déign. One meeting wes held at ‘the College Boar_d Office in New York City,

b

b
X

i
3
x

the ofher was conducted in Princeton, -Newl\ersey ¢

D‘./MONITO,RING OF THE SERVICE TEST

In the fall of 1974 and the spring of 1975, nine of the eleven libraries

fnitiated service tests based on their plans. During this period the role of

. the planning groups shifted to collecting data and monitoring the service

_operation. Much effort was expended in developing data collection schedules, -
and in estabhshmg procedures foro summarizmg and repoxtmg resulits., Comj
munication links were set up 1th librarians serving as advisors so that '
serv,\c,e procedures could be assessed and mod1f1ed where necessary. In
some of the hbraries these hnks proved to be very effective. Meetings were
scheduled regularly in which planners and advisors were able to discuss
problems ar1s1ng in both the serv1ce provision and in the documentation of the

- service. Plamners also held mdwxdual discussions with advisors. These

meetings and dlscussmns nad several positive effeclts . Pirst they allowed

adv1sors and planners to express their respective att1tudes about the serwce

Second, they provided a means for cleanng up mmundexstandings about pro-—
cedures for working with the ‘-arner. I‘hn’d they served as a basis for .
identifying weaknesses in the data collection system. As a result needed
modifications were made in both services and data collection procedures. In
other libraries, the communication proceduresu were not as effective. Where
breakdowns oczurred, both the service and the documentation of the service

suffered.




The report'ing of data énd the use of data as an input to policir decisions

. has‘pos:ed problems in all of the libraries. No effective procgdures have

.been established for determining who should get what reports an°d when these
reports should be provided. ‘ Work needs to be done in the area of specifyiﬁg
the decisions to be made and the, levels of personhel involved in the decision .
process. As thé service is expanded, advi§ors, planners ‘and library admin-
istrators will all be making decisions. Some of these decisions will concern
minor procedural adjustments while others will involve major éhanges in v
library po;'icy& | '

E. DISCUSSION i

The experience gained in working with the Program Planning and Evaluation

\groups has led to a number of interesting observations concerning cjroup organi-
zational structure and group proée’ss in service planning, sérvice monitoring
and service evaluation. Although it is too soon to conclude that a specific
organization or process is superior several hypotheses have been generated.

These hypothesis form the basis for a future testing program. They are as -

follows:

a8

e There is a positive relationship between the active parl}{gipation
of the director as a member of the Program Planning and Evalu-
ation team and the quality of both the Learner's Advisory Service

and the gvaluation data system, : .
. i

o There is a positive relationship between the inclusion of an on-~
line learner's advisor as a full memk »r of the Program Planning
and Evaluation team and the quality of both the service and evalu-
ation components of the program,

e There is a positive relationship between the sophistication of
the evaluation data system and the quality of the Learner's
“Advisory Service. Conversely, the more simplistic the data
system and the greater the evaluation information gaps, the _
~less active and intensive is the service. }'

o The skills and knowledge ac&iuired by active members of the
Program Planning and Evaluation team in such areas as Policy
formation, Forms design, Coding, Information Processing and
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ivlandling (i.e., research) tend to isolate them from other

bers of the library staff. Consequences are a resulting weakening

in the internal communication network of the library, fragility
in the Program Planning and Evaluation process, and extensive

members to maintain the system.

energy and commitment by Program Planning and Evaluation team

<
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Dt IV. STAFF TRAINING Ih‘“THE INDIVIDUAL LIBRARIES

Thé need for training in the provision of advisory services to idults was
first identified by librarians who worked w1th the College Level Examination
Program in prov;dmg adults W1th information on credit by examination. Thize %
librarians indicated a requirement for additional skill an'dQJ:nowledge in the™ .
areas of learning need djagnosis and learnin“g plan‘“‘cvelopment At the
'National Goals Seminar, these and other training areas were further elaborated,
Suggestions resulting from th1s sem1nar were based on a general analysis of
the skill and knowledge required to prov1dc the proposed advisory and in-

formatlon support services. ’l‘hese suggestlons 1nc1uded Unoerstandlng the-

— ——

Py -....—'-—..-——r

-—--~—-—Ac.u1t~]‘:earncr, Décision Maklng “and Education Planmng, Interv1ew1ng Tech-
n1qucs and Guiding the Learner in the Sclectlon ‘of Study Materials. Present- .
ations in three* of the four suggested tra1n1ng areas were made by National

. ._OfflCC‘ consultants to part1c1pat1ng library representatives at the Madel De-

velopment Semxnar. : Comments by librarians on both content and’ method led

to modifications in how consultants planned to conduct the library staff work -

shops.,

.

\ The‘dis&ussions in this chapter will focus in two areas: training provideqd
by the National Office and training designed and conducted by the individual
libraries, The National Office training was conducted in each of the eleven
libraries durmg the fall of 1973 and the spring of 1974 Th1Q training invoived
a serigs of four one-day workshops presented by Natlonal Offlce consultants,
. .. Half-day follow-up sessions to these worLshops were conductcd by hbrary
| staff in sevcral of the libraries. The training designed by the 1nd1vidua1
libréries was scheduled’ during the fall of 1974 and the spring of 1975, This
'training focused on the specific skill and knowledge requirements of the

learners advisor role. ' .

*No presentation on interviewing,

- e ey




A. TRAINING PROVIDED BY THE NATIONAL OFFICE

1.. Characteristics -of Workshop Participants e

A variety of methods was used in selecting workshop participants.
In some libraries representation was required. from the main departments of
the central library and from each of the branches, in other libraries thc ’
participation was voluntary. Additionally, the background of participants
and their role in the library differed from one library to anoth'er. Some
libraries were interested in focusing the workshop presentations on staff
members who would be working with adult learners other libraries were
interested in exposmg ‘their entire staff to the program. The participants
ranged from highly experienced to new professionals to clerical and support
staff “each of these groups brought a different set of expectations and per-

LS P
o

- .spectives to the work shop experience. °, : _ p ‘ ¢

e

The workshop participants had three major functions in the proogram .

The first function was to upgrade their sk}.l and knowledge .in working with

adult independent learners. That is, to ificorporate the information provided
'in the work shops into their éxisting background and to use this new informa-
tion to enhance their job performance The second function of this group was
to' provide inputs to the planning group in gerri'is of suggesr.ed services and the
conditions and constraints associated with implementing those® serv1ces . The
third function was to provide evaluative feedback.on each work shop regarding
both content coverage and method of presentation. '

) Worl\shops were also attended by planning group members and by/in-
dividuals on the library staff selected to conduct follow-up sessions in each

@

of the four content areas,

P’

2. Descriptiof of Workshops

- . I

The four workshops provided through the National Office were de-

signed to*achieve two objectives. The first objective was to provide service

planners and library staff with a general understanding of the factors involved '

.




’ m offermg advisory and infermation support services to tife adult mdependent

leamer. It was felt that this understanding would create a ccmprehensive

T T
framework for the service planﬁ'ihgqarocess . The .s_econd object vo was to
provide library staff with the skills and knowledges required in working with——=._|
the adult 1r~dependent leamer to plan programs of study and to offor 1nd1v1dually
tailored information support. ‘

Coordination and schedulmg of workshops in each llt}/ary wa accomphshedl
at the national level. Recommendations were made that the work hops be pre~- g
sented at one month intervals and that they move from general to,‘ spooifio ih o
terms of content coverage starting with uxlderstandlng the adult J‘earner and pro-
ceeding through decision makmg, interviewing and guiding the learner m ‘the
use of study matcrlals Most of the libraries followed these recommendatlons,
however, others chose to alter both the seguence and the t1mmg .- The purpose
and content coverage of the four workshops is briefly descrlbed in the followmg

' paragraphs. The workbooks developed for three sess1ons are listed in Ap- _‘_.,.———w—'

pendix A,

n

The purpose of the workshop on Understanding the Adult Learner was to °

" provide librarians with knowledge in adult interests, adult learning styles /
\\and adult learning needs. Specifically the workshop focused .on:

‘e Increasing awareness of the types of adult leammg activities and
of the factors which mot1vate adults to involve thomsolve° in in-
¢ dependent study. . "

¢ ° Devolopmg an understanding of ‘the adult leaner and how he dtif-
fers from the child.

. , o ‘
e Developing an awareness of the research literature on a?hﬂt : '
learning, adult interest and participation to learn, and changes
m the adult through the llfe span.

° Increas,;mg skill m d1agnos1ng adult learning needs.

e Providing & description of the types of roles that might bo played
by the librarian and the adult as they work together on an mde-
pendent study project. ; o

Case studies characterizing potential adult learners were presented and dis- ‘
‘cussed by all participants. ‘ .

’ 47 : .




___responsive information support ‘over time. It was suggested that the content
P Q N

“ 8

to identify, describe and structure infor atlon needs Emphasis was placed

3 ’4_

The second workshop, Decision Making and Educatlonal Plannmg, was.

deszgned to, enhance skill in maklng declslons and in a1d1ng others in the1r

decision ma%mg process, ° This presentation described the role of decision
“g,in each stage of the learning process from selecting a learning goal -

to choosing a learning method to evaluating the success of them

pro;eot The ‘steps involved in the decision maL1ng process were discussed

and partlclpa/ts were asked to complete a series of exerclses us1ng these
steps. The steps are as follows
o Recognizing and defining the dec1slon to be made. ,
e Determ1n1ng the desired goals and objectives.

o Examining the avallable 1nformat10n and searchi
) sources.

§ for additional

, } - L s

° \«Assessmg the risks and costs 1nvolved 1n hoos1ng each altern— o .

N ative. y -
)

e e

The purpdse of the Interviéwing and Need Diagnosis worLshop wassto

prov1de librarians w1th a set of procedures f{)r working with the adult learner

on tne kind of information th/at should be obta1ned 1n the 1nterv1ew and the

way 1\1'& hich this information should be organized to provide a basis for

i
of the interview with thé learner be structured aroung the tasks of a learning
project and thaj the librarian organize the 1nformatlon obtained around these

tasks. The five basic learmng/pOJect tasks presented were:

<

e Identifving the learning objective: Why is the learner interested !
. in learning?

e Detormining the scope of the study effort: What are the content
interests and how should they bedelimited ?

& Determining the sequence of the study effort: What does the v

learner already know, where should the project begin? :




.

_—"" learning needs. The primary emphas1s in this workshczp was placed on the

L4

Lo { : : ,
® Selecting study resources: What are the preferred styles of N
learning? .

e Reviewing and mtegratmq information obtained from resources
. , ‘What type of study aids are required? o \ - .

Following the outline of the need diagnosig procedures, participants were

A Jskedvte-engage-in%le..plaédng.exerc;ses '

e

The fifth workshop, Glidirig the Learner in the Use of Study Materials,
X 4Was geared to increasingknowledge about categories of adult learners and

categories of materials, and to increasing skill in lmklng materials to adult

development of individually tailored readmg study gU} es. An outhne of the

f1ve major steps in creating a study gu1de were presented sThese steps in-

cluded T : ‘ .o T

" @ Determining the scope, structure, depth and spec1al emphasis of
~——  subject to be covered | , 2

’

¢ Developing a draft outline or blbhographlc essay.
Consultlng selectrve bJ.bhographlc guides to the subject field. )

] Determlnlng whf‘h mater1als are, e\ssentlal supplementary,
« " amplifying of spec1al interest,

¢

¢ Checking availability of titles in the resources of the library and
" in othér local information facilities.

<

3. Evalua tion of Workshops ! .

Evaluatlve informatior® on the work shop program was obtained from
four sources . The first source of information was immediate feedback. fro}n
workshop participants, Although this feedback focused on the strengths and
weaknesses of each workshop presentation, comments were also recefved on
the program as a whole. The second source of evaluative 1nformat10n was the
meeting of the eleven libraries held dur1ng the American L1brary Associatlon meet-

N

\\ng in January ot 1974. At this time each library rev1ewed and commentcd on

the worl\snops they had recewed The third resource was a conference held in

5,
a \ I
I
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o alluassessment_othe-totaLtcalnlng experlence. ‘ /

R W

2

’ - | I— .
Sterling Forest New York, which 1nvolved work shop leaders three hbranans

and office staff Dunng this conference, the existing training program was
assessed and future plans were developed. The fourth source was a general

evaluation questlonnalre which was sent to all participants at the end of the

workshop sequence, The purpose of this quest10nna1re was to obtain an over- /

The 1nformatlon provided by these sources led tothe followmg concluslons .

F1rst the’ workshop sequence was generally effective in prov1d1ng an overv1ew

. of the factors associated with service to the adult mdependent leafner, In
most of the libraries the workshops were well received and part1c1pants 1nd1-
cated an increased understanding of the matérial covexed A few of the
libraries’, however, showed some Qiss uustaotlon with the training. This dis-
satisfaction resulted from a misma\\.ch between the expectatlons of the partici-
pants and the coverage of the workshops . Some librarians expected to become
totally proficient inthe advisory function as a result of the V\{orkshops,. others
expected the workshops to deal only with applications to their specific problems
while still others expected additional topics to be covered . Unfortunately,
the workshop sequence was not specifically attuned to each library's S1tuatlon. )
Perhaps if more communication had existdd between librarians¥and work shop
leaders some of these expectatlons could have been better met. It was not
poss1ble however, in the 1me alloted, to provide complete skill training.
This area was a focus for/the continuing training efforts developed 1n oach

individual library.- / .

N

. Second, librarians' confidence in\working with the adult learner did oo

increase as a function of the work shop| sequence. Assessment of this confi-
denCe shift was based on the response of 280 librarians from ten hbranos*

to tne fmal evaluatwe questlonna ire. In th1s questionnaire, librarians were

/
/
/

*One library did n’ot respond,
;
/

" \I)
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asked to rate their confidence from one to five (one being lowest) prior to
o and follow1ng th workshop sequence in each of SlX areas listed below:
° Helping thg learner identify and clarify his learning -goals, - .

e Helping the learner identify the conditions which shape the

- nature of hi§ learning pro;ect . ; -
‘ ° Helping the l\eamer plan a prqgram of study to meet his learning ‘
goals \ J— r

L 3 -
Help - nemn selecting library materials useful to his

learning prOJect \

~ . \

. ® Helping the learner by developing 1ndiv1dually tailored learning
" guides.

»

“ ,
-o Helping the leamer through referral to other learning opportun-
ities in the community, , s

The averagé confidence across libraries and service areas prior to the work-

shop presentations was 2.6, T ese scores ranged from a low of 2,3 (preparing

learning guidés) to a high of 3.5 (seglecting useful library materials). Follow-
ing the workshops the average confidence was 3.7 with a range ’of 3.6 (preparing
a program of study, prov1ding referrals) to 4.0 (selecting useful library materials) .
“Table 7 provides a breaxdown by the planning group.and the workshop group
for each library in terms of the change in confidence from before to after the
worxshops in each service category. In looking at the serVice areas, it would
appear that the largest gains in confidence were achieved in three!areas: help- - .
ing .identify learning :conditions, helping in the development of a learning plan,
and developing indi\;idually tailored learning guides. The least change in
- eonfidence was found in the selection of useful materials. This is due to the
fact that many of the respondents indicated a high degree of confidence in
this service area prior to the workshop program.. In comparing the ten libraries
,across the services, the range of confidence increase is from .53 to 1.51 for
tha workghop groups and from .72 to 2.05 for the planning groups. In four
libraries the planning groups showed a slightly higher gain in confidence,

in four other libraries the workshop groups showed a higher gain, and in two.

51
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libraries no difference was’indicated . Althoug‘h there are differences in bhc g /

confldence changes from one library to another it is important to note that in

all cases some increase is shown. This increase in confldence was one.of

/

the major goals of the workshop program.

B-. TRAINING DEVELOPED BY THE INDIVIDU:’-JL LIBRARLES
1. Training Plan Developmt.n% Model

Most of the libraries felt that addltllonal training. to supplement and -

augment the workshop series would be required for effectlve J.mplementatlon

- " of the advisory serv1ce . This assessment was based on two sources: the

attitudes of hbrarlans who would be offerlncf test services, and the feelings of

thc planning groups who had generally complared the workshop training with their

’ spec1f1c service plans. As a result a mode]jwas developed to dssistthe hbrarles
in 1dent1fy1ng further training rcqulrcments}and in designing training act1v1t1es .
This model was presented to representatlves of ten libraries at a meet1ng held |
in Princeton, New Jersey, during August of 1974 -

. The Tralnlnq Plan Development Mode ( is composed of a series of logical
steps for reaching a set of training plans {;tailored to helping the 1ibrarian wdrk
efofectively with adult independent learners (Table 8). The first step in this .
process is to identify.the ta_sks'that the librarian will have to,perform in im-
plementing cach of the planned service 7@;rograms. This requires a detailed
analysis of the librarian's job. One procedure recommended for'accompli‘shing . -
this analysis is the rational, deductive approach which involves starting with

a statement of service objectives and ahalytlcally specifying the tasks that

the librarian must perform in order to accomphsh ose tasks. A second
recommended procedure is the emp1r1cal, 1nduc ve approach. In this approach
the 11brar1ans tasks are identified through analys1s of the work the librarian

is dolng in prov1d1ng ‘service to the lear r. 'l‘ne ‘second step in the process

" - 82
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, Which are nceded by the librarian in, performing each sclérice task. That is,

what does the librarian nced to know and what does the librarian need to bé
able to do to insure effeetive task performance. Skill(s) and knowledge(s)
carx be identified through rational analysis and threugh observing.or inter-
viewing librarians concernirig the requirements for their work. The third step
in the process involves an assessment of the librarian's existing level of
competence in each knowledge and skill area identified as required for ef-
fective task performance. Three methods were sugge sted for making cem-

petency assessments: examine education and experience have librarians

~

assess their confidence in each area, devise tests to measure level of com- :
petency. The fourth step involves the identification of gaps betwcen required
knowledge(s) and skill(s) and existing competencies of librarians. These gaps
represent the areas where training is needed. The final step in the process
, .is the development of specific training programs to meet identified needs. In
this step attention is given to assessing alternative methods for provi&ing
each needed skill and knowledge.
Each library was provided with a workbook to assist in training plan de-
velopment efforts. This workbook contained a suggested format for a training
‘ plan dchment and a series of worksheets for each step in the development
‘ocess The first set of worksheets provided space for identifying the
/hbrarians tasks in each service area and for hsting the skill and knowledge
vd requirements assoc1ated with the performance of each task. Tbe second set
of worksheets offered structure for analyzing specific training needs. These
sheets contained a series of columns for indicating existing competencies, U
training needs, and sugg/ested training method(s) for each skill and knowledga
area identified . S ’

2. Sgec1flc Traimng Programs

t Seven hbraries havc made usc of the method presented in the model

for asseaﬁmg the1r training needs and for developing responsive training

85
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programs, Some developed very detailed plans others' plans were more
general. All who followed the analytlc process, however, found each step
challenging. Itis not a s1mple process to breakdOWn a service into meaning—-——
ful tasks and to identify all skills and knowledges associated with each of
these tasks The resulting training plans were formatted to include. selected
training:areas, content Coverage, service tasks and desired skill(s),
:cnowledge(s) and attitude(s), In Woodbmdge and Tulsa, specific training ‘
areas were derived through staff self assessment on each skill and knowledge
1dent1f1ed as useful in service task performance; those areas rece1v1ng low
conﬁdence ratings formed the basis for the tra1n1ng program,  Salt Lake City
selected training areas by analytically comparing skill(s) and knowledge(s)
with background and-experience of the learners advi sors, Other libraries
relied on advisors to indicate the specific areas where training was required .
Appendix B shows an example of the development, conduct and evaluation of
training as it occurred at the Free Public Library of Woodbridge.

Woodbridge identified four staff groups, each to receive a different level
of training . Training Group I was composed of advisors: this group received
detailed training in all aspects of service delivery. Training Group II was
made up of staff members who would handle. initial contacts with adults but
would not get involved in advising on learnlng projects. This group received
more general training focusing on project characteristics, interviewing.
l:”e‘éhniques and resources of the system. Training Group III was com-bosed of
all public service clerical staff and Training G.roup IV of non=-public service
clerical staff. Thesec two groups received in-house training on the character-
istics of the service to adult learners and on the various roles librarians

assume in offcrzng this servxce. The sessions for Group III were somewhat

more detailed than those conducted for Group IV. Most of the other libraries -




defmed either one or two training groups; only those mvolved in the advisory
function; or advisors and other library staff coming in contact with the public.

Table 9 provides an overview of the general training areas identified by
each of the libraries. Tour of the libraries conducted general orientation
sessions for the library staff. The purpose of these sessidns was to inform
all person\nel about the new services for adult learners and the ways in which
3 these services would be operated in the library .‘ In five libraries, foi'mal in-
house training has been given to advisors on the philosophy and mechanics of
service delivery; Salt Lake assigned highest priority to training in this drea.
Topic coverage includes characteristics of services, (advisory, clearinghouse,
etc.) procedures for providing service, data collection forms, and methods of
service evaluation. | |

In addition to the service orientation sessions, traiging has been planned
in a number of content area s,: some of the topics repfésent further trainiag in
the areas treated in the Na-tibnal Workshops, othér topics are new. Four
libraries indicated that more knowlcd?e was needed by advisors on what moti-
vates the adult learner an~d on‘ways in which adults approach learning situations.
One parti’culér concern was the effect of age on the learning process . Five
libraries identified additional training requirements in Educational Planning
and Decision Making. The sessions conovlh“c‘t‘edwoﬁwtw:ﬂls fgbl; covered how
decisions are made and how to help others make decisions . Specific examples
and practice exerciscs focused on the decisior~related tasks of the advisory
service (e.g., how to aid a learner in selecting an objective). The major dif-
ference between these sessions and the NatiZ)nal Workshop was the use of
examples relating specifically to the Learner's Advisory Service. All seven
libraries identified further training needs in 1ntcrv1ew1ng and interpersonal
communrications. Training plans in this topic area. were directed toward
acquisition of the following skills: effective li stening’, question formulation,

. 1) " 3 .‘\ e 13 s
- making-the learner feel comfortable, drawing the learner out, organizing
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‘Table 9. General Training Area Identified by the Libraries

N . ) w‘ )
Training Areas

Atlanta

Miami

Port~
land

St.
Louis

‘Libraries

Salt Lake
City

Tulsa

® General orientation of
library staff to service

X

X

e Philosophy and mechan~
ics of service delivery
for advisors

o Adult motivations,
learning styles, etc.

wy

® Educational planning,
learning plan develop-
ment :

@

¢ Interpersonal commun-
ications, interviewing
techniques

® Group discussion
techniques

e Bibliographic skills

® Reading: acquisition
of skill, assessment
of level:

e Educational uses of
non-print media

e Educational assess~
ment techniques

® Research methods

® Resources in tﬁe‘
library

® Resources in the
community

w
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,and summarlzxng the learner's responses . In the area of material seleotion

three topic areas were selected Btbhographlc Skills, Readtng, and Educational
Uses of Non=-Print Media . ‘I’rainmg programs on b1bhograph ic sk:lls related to -
questtons of how to use standard reference tools, how to use subject refer-
ence tools and how to compile subject btbhographtes . Tratntng in readtng .
focused on accruxsttxon of reading skills, reading deficiencies, techniques
for assessing readtng level and methods for determining the reading level of
a piece of material. Sessions in the Bducatxonalw_Uwses of Non-Print Media-
concentrated on providing knowledge regarding advantages and limitations of.
various media for independent study and on skill in selecting media appropri-
ate to different learning situations. . ,

New training areas identified by the librarios include techniques for as-
sess1ng the knowledge level of the learner research methods as they apoly
to hbrartes material resources of the library and learning rcsources avatlable
in the community. Knowle dfge level assessment was identified as a training”
need in two libraries. Proorams developed.in this area concentrated on indi-
cators of knowledge and learnmg ability, on 1nstrumonts for testmg knowledge
level and on interpretation of results from commonly used tests. The use of |
resoarch methods was selected by one hbrary. Planners at this library felt

---—————-that~l~1bramans should-develop.the ability to conduct surveys, to dovelop case

studies and to design statistical summaries. ° i
Three libraries planned and conducted in-house training on the resources
of the library. The purpose of these sessions was to provide advisors with
an awareness of bibliographic tools, of materials and of staff skills . 'Training
on resources in the community generally focused on the services offered by
agenc1es and mstttuttons that related to the 1ndependcnt lear ning program,
Three methods havo becn employcd for conductmg training. Ohe method
i mvolved the usc of hbrary staft members, ‘l‘hts procedure was followed for

the general sta{‘f"onentatton sessions, for the sorvxce philosophy and

59 s
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-mechanics sessions an‘d for content areas where staff expertise e#istedf Ai
»second~method was to select lotal consultants to provide trainincj . In this
‘ 'situation: library staff members responsible for t'raining developeq,a set of
specifications and worked with selected consultants on tra1n1ng session
+ désign. Time spent by consultants in planning and tra1n1ng was paid for by ' -
- the National Office. '.[:he th1rd method dev1sed by library staff at Tulsa,
1nvolved the design of learning packages 1n each tra1n1ng acea; packages
contain a mixture of video tapes, written materials, aemonstratlons and live
lectures. Thesc p,ackages will be offered to other llbrarles showing an 1nterest
in developlng services for the adult 1ndependent learner.-
o Most of the tra1n1ng de91gned and conducted under the guidance of the
“ind‘ sidual libraries has rece\ved positive evaluatlons from library staff.. ...,

0 Responscs 1nd1cate that the material presented has matched closely w1th ex-

bectatlons and that part1c1pams are* ga1n1no more confldence in their role as

has not yet been measured. Evidence on this question will be collected -
during the next yeary.. Three procedures were-use'd for obtaining’ feedback’ on
training sessions: evaluation forms deslgned by consultants evalua_tlon
" forms deslgned wy libraries, oral evaluatidns solicited at the end of each

!

e training session. E . : g ' .

o . 3 . : Lo

learners advisors., Impact of training on the quality of serv1ce howover g .
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V. PIANNING AND TRAINING IN THE STATE-WIDE PROGRAM

L4 v ad
o
14

One or the early decisions of the Office of Library-Independent Study and
Guldance PrOJects was to explore the p0551b111t1es of a state-wide approach
to developing public library services for the adult independent learner.

Basically the concept was to implement this approach in parallel with the .

~ work being,done 'by the individual libraries and to use the experiences and
5]

results obtamecv.s in the individual situations as guides for the stafe-w1de
effort .0 '

New York State initially became irterested in the Natlonal Program through

its state librarian who attended the National Goals Semmar at ngspread in

April of 1973. Following this seminar, a series of meetmgs was held bmtwpen

the director of the National Office and representatives from the New York

State Library Administration. . These meetings led to a general program com- -
" mitment by state representatives and to the formulation of a state-wide

plannmg committee. The function of this committee was 1o organi»ze and

coardinate project activities of public libraries in the state. .The material

presented in thlS section describes the Work accomplished on the adult inde-

pendent study pro;ect in New York State durmg the last two years.

N -

!
S

-

A. PIANNING ACTIVITIES

R L4

‘ The first task of the state-wide planning comniittee was to prov1de in-
formatlon to libraries within the state on the independent learning project
and to gain a commltment from these libraries to participate in the project.
This task was accomplished through-a seminar held in October of 1973 at
Sagamore, New York. The specific purposes of this seminar as outlined by

" . the committee were as follows: -

® A recognition among participants that it is feasible to imple-
ment some facet of a library independent study program in almost

any hbrary setting. % .
* 61 -
,, | 70 .
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e A commitment to partlclpate in training sessions provided by the
National Office. -

e A statement of emstmg and desired goals conditions and ser-
vices in New York State.

® A set of suggestlons for developing cooperative efforts with
community agéncies.

D1rectors of 22 library systems in the state were invited to select two -
to four 1nd1v1duals to partlclﬁate, 18 hbrary Systems were represented at the ‘
semmar. The library systems were of three types: cooperative, federated'f'4
and consolidated. Cooperative systems are private with local control IOI‘

local decisions; they have a policy making board which is elected by member

' libraries. Federated systems have a public base with a pohcy making body -

&

appomted by a législative body, however, eacit local hbcary has control

over local decis1ons Consohdated systems have one policy making body
which controls the entire system In addition to the hbrar1es from New York
State, the seminar was attended by representatives from four of the individual
libraries participating in the National Program and by National Office staff

and their consultants. The representatives from the individual lil;reries

served as resource persons throughout the ser'ﬁinar,. answering quest_ions and
leading discussions on the concepts of service planning, training and evaluation,

Prior to the ser-‘nar, each committed participant was sent a cepy of three

papers presented at the National Goals Seminar, the preliminary service plans

developed at the Model Development Seminar, and the report from the National

Interest Council — Dallas Independent Study Project. Topics covered by the

[¢]

_ papers from the National Goals Seminar included the existing situation in public

N L]
-libraries, some models of service to independent learners, and the steps re-

quired to move from existing to desired conditions of service, These materials
were to be reviewed as part of the p.eparation for the seminar. g

The first portion of the seminar was devoted to descriptions of National

Proagram goals and activities. A presentation was made on'the service concept




s

and on the early meetings held’with_State representatives concerning the
iriplementation of this concépt on a state-wide basis . This was followed by
a description pf the adult learner and his/her learning needs and styles. - °
" Representatives from two of the 1nd1V1dual libraries, Portland and Tulsa, then
d1scussed the ways in which a public hbrary reaches _the decision to plan for
the prov1s10n of new services-to the adult independent learner.

i
In the second portion of the conference the participants formed into four

task force groups to discuss the existing and desired position\sngew York
i

State libraries with regard to the provision of service to adult in ependent

learners, The specific work of tnese groups was to develop service models
for four types of libraries: a small library with 'one librarian, a library with

an adault services librarian on the staff, a central or large library with Sp@Clal—
ized staff and a library system. Each task force had a leader, a resource
person from an individual library, and four reporters (one from each type of
library) . All members were provided with a workbook to a1d in structurlng
discussions. The first part of the workbook addressed issues concerning ’
existing conditions in libraries; the second part dealt with desired cond1t1ons

for providing services to adult independent learners,

The four task force groups reached a consensus statement of goals and
implementing tasksb. The desired goals were expressed as reaching and
“serving;every—potentiael adult learner, cooperating with other educational

1gencies, and providing materials most likely to be used. Recommendations

of participants included:

"o Assessing resources, both human and material in order to use them
2 more effcctwely. :

.

¢ Developing methods to measure and evaluate hbrary services and
policies so they can be improved and expanded as appropriate.

e Exploring ways to share special SklllS of staff in larger libraries
and systems with staff of smaller libraries in remote areas,

i3

e Opening or expanding chanrels of communication with commumty
and state education agencies and institutions.

-

63

A
v




o Estabhshmg trammg programs to develop staff skills in inter-
v1ewmg, psychology of the adult learning process, decision
’ makmg, guldmg the adult learner in the use 6f study materials

. and assessing adult needs.
VAN . X,

® Publicizing new and expanded services to potential adult learners
in the community and the state.

The results of the seminar led to the orgaruzatlon of 11brar1es mto three
reglons for purposes of staff training and service planning: New York City
l\/tetropollltan Region and two qutate regions centered in Rochester and .

o Schenectady. Throughout the training and planning stages,4pa’rticipatingﬁ
libraries Were provideéi with funding fromthe Library Services and Construc-
tion Act to free staff for training and to purchase additional library materials -

judged as needed to support the adult independent learner.

5

B TRAINING ACTIVITIES

New York State used a team transfer approach for training, Each partici-
. pating library system selected‘ a team of fiye or‘ six represerftatives to receive
training from national consultants in the four areas of understanding the
adult learner, educational planning and decision maki}lg, interviewing tech-
niques, and guiding the learner in the use of study materials. Following these
sessions team.members prepared and presented training sessions to library
staff within their respective systems "The first region to begin training was
the New York Met‘robolitan Region. The flrst session in thls region was held
in the spring of 1974, Training in the two Upstate FGQIO?S was initiated in
the fall of 1974, " }
) During the winter of 1973-74, the New. York Metropolltan area estabhshed
' the Metropolttan Regional Planning Committee to organize

l

N tréining, service nlanning, and service testing and evaluation. This committee

and guide staff

. wat composed of one representative from each system in fthe region, Meet-
ings of the committee were held throughout the project with thedirector of

2
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the National Office to plan and evaluate the team training approafch, 'to design-
services and to develop a campaign for publiCizmg services, -
“«  The training teams in the metropolitan region were composed of a team
leader, usually some one with experience in adult services, and four or five ,
representatives from the library system. In the consolidated systems, team
members were selected on such criteridTas experience and position within ”the
system; in cooperative systems team membership was essentially on a vol-
untary basis. The organization of teams for accomplishing training transfer
to library staff took four forms (see Figure3). In the first type of organization
the team functioned as a whole with individual rpembers making presentations
at each cf the trans;fer training sessions. Here it was felt that the varying
experiences and perspectives of tez.m members would provide valuable con-
tr".butions' in all training topic arezs. Threc systems cnose this organizational
" structure. in the second type of organization the team leaders coaducted
training for high level staff while team members conducted training at lower
staff leyels; in one branch the team co-~leader and one team member were
resQonsible for training. This structure was used by one library system.
The responsibility for staff training was taken by the team leader in the third
type of team organization with team members participating in discussions anci
exercises: outside speakers were used to cover selected topic areas. One
library system used this approach. In the fourth tybe of organization, three
two-person teams were formed (one including the team leader) and each was
given responsibility for condu.ctin'g training/ within one geographical section
of the system. This Structure was chosen by one library system.
' The library systems have offered two types of training:‘ orientation to
“ the program and training in the four areas covered by consultants from the
Natic)navl “Office. Participants in the training have differed from one system
to another. The consolidated systems, hav1ng centralized control, were able
to spec1fy training participants. In these systems, initial transfer training
"4 ‘
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Type IVZ O { O\ Team-Leader and

Co-Leader

O O O O Team-Members

-

Team Leader 4 o
Type 3 -Outside Speakers
Team Members
Type 4 Team Leader

O . o o Team

Mpmbers '

Figure 3. Alternative Team Organizations for Transfer Training*
3y ’

*Analysis by Ellen C. Clark.
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was conducted with selected groups who in turn would provide traini'ng‘fo
other staff members. The cooperative systems opened their sessions to any
staff member desiring to attend. )

Overall the teams received a oosltlve response from library d1rectors
and staff. Participants have been enthusiastic about the material presented

and have indicated their recognition of a service need in this area .

‘-

C. . SERVICE ACTIVITIES

In March of 1975 representatives from library systems in the New York
Metropolitan Region attended a two-day workshop on program planning and
evaluation, Workshop presentatlons of stages in program planning weére made
by a Natlonal Office consultant and by representatives from three of the nine

' md1v1dual hbrarles participting in the Natlonal Program. Particular empha sis
was placed on the cxperiences of the individual libraries as they worked °
through the planning process Additionally, & presentation was made on theée *
data collection forms included in the common data collectlon and evaluation
system,

Following the workshop,. New York Public Library, Queens Borough P:lbhc
Library and Brooklyn Public Library developed service plans based on the program
planning and evaluatlon model. All three systems initiated services testing
act1v1t1es durlng the fall of 1975 and are making use of the common data
collectlon and evaluatlon system developed from the experience and work of

the nine individual libraries participating in thé National Program. '
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VI. SERVICE TESTING AND EVALUATION IN THE INDIVIDUAL LIBRARIES

*

, Preparation for service testing in each library involved two tasks: the
development of an 1mplementable service plan and the development of a data
collection system for evaluating services offered during the test perlod The
service plans spec1f1ed locations, procedures and personn®l for providing
advisory and information support services to adult independent learners.
‘The evaluation plans included forms and procedures for recording needed
information about the learner, the service and thé judged usefulnéss of .the.
service. These forms and procedures were designed to sérve two functions:
provide a record for the advisor of work with specific learners and provide
data for managaement decisions about service modification and expansion.
During the fall of 1974 arid the spring of 1975 n1ne libraries conducted
' serv1ce testing programs. These libraries were: |
- @ Atlanta Public Library, Atlanté, Georgia
e Denver Public Library, Denver, Coloradc;_
¢ Enoch Pratt Public Library, Balt.imore, Maryland -
e Miami-Dade Public Library, Miami, Florida .
‘ e Portland Public Library, I;ortland, Maine
e Salt Lake City, Public Library, .Salt Lake City , Utah -
e St. Louis Public Lib.rary, St. Louis, Missouri
o e Tulsa City County Library, Tulsa, Oklahoma .
e Free Public Library of Woodbridge, Woodbridge, New Jersey. 0

~
* [

A. PURPOSE OF SERVICE TESTING

The service testing phase of the program had three purposes. The first
purpose involved'examining the feasibility of oifering advisory and information -
support services to adult independent learners through the public library.

ES
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*y .
Some specific areas of concern regarding feasibility were:

"o Will a sufficient number of adult independent learners be identi- )

TN fied to justify incorporating the service into the library?’

» . ® Will librarians have sufficient background and training to work
: with learners in diagnosing learning needs, in developing indi-
. vidually tailored learning plans, and in selecting approgriate
f resources? ] )
H

e Will librarians feel that the services they are providing are ap-
propriate for the library and useful for the learner?

e Will 1earners feel that services have been helpful to them in
working through their learning projects?

The second purpose of the service tests was to examine the effectiveness
. M . D
and efficiency of planned procedures for working with the adult independent
. ' learner. The questions relating to this purpose Jdncluded: a )

® Are procedures for identifying adult independent learners
adequate?

e Do librarians find procedures workable for dlagnosmg learmng
needs and designing learning plans ?

® Are procedures for obtaining materials from the collection or
for contacting community agencies as eff1c1ent as possmle"

e Can certain service functions be performed by clerical staff
while librarian advisors are workihg on completing other tasks?

Knowledge gained during the service tests through recorded data and throilgh
observations provides a firm basis for modifying procedures and personnel
assignments to increase the eificiency of operatién . The third purpose of the
service tests was to examine the data collection systems designed by each
library. This examination focused on the following issues:

® Does the data collection system provide the information needed
to make policy decisions about the service?

e Does the format of the forms match the process of memg w1th a
learner?

70
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e Do the forms prov1do the adv1sor and the learner with an adoquate
working record of the learmng project? -

e Are the _procedures for summanzmg the reported data effective?

% . Answers to these questions form the ba51s for developing a data collection

. system which is easy to use and wh1ch provides essentlal descriptive and -

[

evaluative information,

A

D

B. 'ORGANIZATION‘, OF SERVICE TESTS v
Table 10 presents an overview of service test organization across, the
nine pa'rticipating libraries. In this table the service testing period is
divided into two'phases. The initial testing phase refers to the firsit. efforts
of the libraries in offering and evaluating services. This initial work led to
many procedural modifications in service delivery and in data collef:tion.
The expanded phase includes those service test activities following the initial
evaluation. Services provided in the expanded phase were directed toward
a wider‘range of learners ahd were offered in a larger numbr;r of locations in _
each library system. The function of this phase was to examine the effects
of broadening the scrv1ce base on service quality and on service evaluation
) procedures Five of the nine hbranes conducted the1r tests in two phases, -
one of the libraries began.jtesqtmg with no l1m1tat1ons, three 11brar1’es have ‘
completed the first phase and will begin expanded testing in the near
éuture . ’ ’ ‘ ¢
. "Five Mbraries placed restrictions on the ihtendegi learner population in
the first testing phase. These restrictions included adults with an interest
in credit by examination, adults interested in vocational change or advance-
ment -and adults with learning projects in science and technology. In some
cases potentlal adult learners were limited for purposes of manageability, -
in other cases selections were based on an assessment of community need .

St. Louis' selection of adults seeking credit resulted from the fact that the

~ x
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* library had been chosen as a testing center for the College Level Examination .

Program.. This is the first instance of a testing center being located in a ) )

H

public library. Denver's emphasxs on science and technology resulted. from a -
decision to limit service testing to one subject department in the mam hbrary,
services provided by the selected branch were open to any adult mdependent ‘

7
learner. : =

At the f)egin\ning of the service testing period there was a great deal of .
unceﬁainty about how to define the adult independent learner. Criteria sug-
gested included length of prOJect number of contacts w1th the service and
amount of individual work by the learner. Eight of the nine libraries Jo._ ‘ed
learners by the number of contacts with the service; the number of [earners
expected by these libraries during the service test ranged from 60 to 519,
Experience gained through working with adults led to a re—defi/ition o% the ,
independent learner. The resulting definition was that a learner is any acult
who works with an advisor in describing learning needs and in developmg a . N

learning plan. This process could require one or several sessions with the

Q i

advisor. . -
In the initial phase of testing,service locations were 1imited.by six

. libraries. Two of these libraries established a central service location in \
the main library. This service desk was staffed by'librarians from the main
library and the branches. Other oganizations included 'subject departments
in the main library, selected branch libraries, one main library subject de-
partment and one branch, and all main library subject departments ani selected
branch libraries. In the expanded phase four of these six libraries set ap \
services in the main library and in all branches. One library decided to
maintain a central service location and staff it with.the number of advisor s
needed to meet the apparent demand for service. The cther library has not
begun the expanded service test phase, ’ The number of librarians sefving

as advisors in the initial phase ranged from five branch librarians to all

{ B DI -




" public service librarians. In th'egexpanded service phase three li‘lgraries;i '

. . f,
increased advisory staff to include all public service librarians, one library
tripled the number of advisors ‘and one reduced the number based on advisor

interest and Service demand level, *

»

C.. PROMQTION OF SERVICE TESTS

During the spring of 1974 the*National Office worked with communication

consultants and representatives from participating libraries to dovelop a plan
for pubhcuung the hbranes service to adult 1ndepende'lt learners. Specific
emphasis in the dcvelopmu.nt of campaign materials was placed on attracting
the adult to the public library forspurposes of planning and conducting a .
learmng pro;ect The structure of the campaign was designed around five
Llem,c/nts all sclected to achieve this objective. The elements were:

/ e Giving the library's new service a strong announcement.

e Showing the broad scope of learmng oppOrLumtles available
Vs through the library . . . o

° Creatmg a new image for the library as an exciting place for
adults tc pursue learning needs. .

e Establishing the fact that self-discovery leads to realization of .
full potentlal

e e Assyring the adult cht the library's service can- overcome °
negative experience with formal learning institutions.

" The format of the campaign was multi-media., A telewsmn commercial was
’de51gncd, radio spots were created, newspaper advertlsemenfs wcre composed
and in-library displays and brochures were developed Addltlonally, a public

" relations kit was created. This kit included an editorial, a fact sheet about
the project, television and radio line announcements, an interview format,_
and pt._rttons to be worn by-librarians providing service.

Light libraries deyeIOped publicity materials of their own to supplement

the rationally designed materials, In sdveral cases these local efforts
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: desmned brochure in all c1ty paycheck envelopes. Baltlmore designed and

a distributing flyers to local service organizatlons and preparing short ad- S

\

were qu1te extenswe Libraries that hmlted their serva\ces to spec1f1c
" categories of adults found that the national, pubhclty was \ 0. general to meet
spe

< their need 80 promotlonal materials directed towards thelr cific, service

Q

"were developed. Addltlonaflly, local pupl1c1ty was designed toprovide a

simplified explanation of the service. This took the form of brochures and

K e . . , e - . Ay
: bookmarks listing the major things the service could do for an independent

adult learner. ’
: ~‘.1-\*vr§{riety of media were used in pfomoting ser:rice during .th‘e testing R
© period. . Radio. and television spots developed'by“the National Office were
used by most hbrarles . Generall‘y, ‘however, these medla were not used ©
extensively. This was due to two factors Fn:st llbrarles were afraid of T,

> attract1ng too manyv learners at the beginning of the service test second,

spot‘ were hard to schedule and someumes costly. Newspaper coverage Was

RN P SR

. prov1ded for all libraries. Some of thls coverage was by way of the natlonally
de51gned advertisement, some resulted from personal mter;vrews with.library

staff " Posters and brochures (national apd local) appeared in all librarigs.

Salt Lake C\ty was able to further promote 1ts service by enclusing a locally N

installed car cards in the 01ty buses Woodbndge used several different
pr‘omotlonal approaches.because the naflonal pub11c1ty campalgh wagtnot o e
appropriate for their needs their prrgram was more limited; they did not have

local radio ‘and télevision stations in their - area « Some of their approaches \\\

* inc¢luded designlng publicity pacxets and supplylng them to local industry, R

Vértisements for churches to 1nclude 1n weekly bulletins. Future promotlonal

plans at Woodbridge 1nc1ude designmg shopping bags advertlstng the sorv1ce,

formally prcsentmg the pro;ect to commumty organlzatlons and developing

”blllboards and posters .. o :




D, DBSGRIPTIQN OF SERVICE . \

" 1. Advisory Service

- "

a learning-plan which matches th® needs of the adult independent lear
This plan includes a description of proposed learning activities and .the
sequence and timing associated with their accomplishment The creation o
a learnlng plan involves in-depth communlcation and understandlng between
,_‘ the learner and the adv1sor. This may require one or several workmg sas=
51ons . I‘he most effective learn1ng plan is one which accounts for all the
preferences and background -experlences of the learner. There are séveral
steps which the advisor and the learner take to reach an effective plan,
:Those steps have evolved out of the work experience of advisora during the -

service test. : R

Inter;riews° with advisors ato Atlanta, ITulsa'an‘d Portland about their work
with learpers provides the basis for the following procedural description of ' .
the advisory service. The first step the advisor takes with a potential adult
loarner is o describe the advis&ry and information support\servmes of the
library. An essential part of this descrlptlon is an explanatlon of the roles
the learner and the adv1sor will play in *he accomplishment of a learn1ng
project, It is necessary that the learner understand that the advisor's role
" is to guide and assist; the learner makes the’ dec:151ons An 1mportant aspect
of the imtlal contact with the learner is making hlm/her feel comfortable
w1th the adv1sor and with the processes of the adv1sory service, The second
step involves explamlng to the learner the kinds of information the advlsor
will ask for during the 1nterv1ew demographlc charactcrlstl”cs go the library
can determ1ne who they are helplng with the serv1ce, 1earn1ng project char-
acterlstlcs so the advisor can\develop an understanding of the learner and
hls/her learnlng needs. The third step toward learning plan development is

to collect demographic information from the learner.’ A description of the

\
- ?6 . .
w .
I . e 8 4 M . . ' '
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learner's occupation and his/her levelof education may be of use to the .
advisoér in determining strategies for assisting the learner.
* The description of learn1ng pro;ect characterlst1cs beg1ns with the fourth
procedural step. This step invol¥es obta1n1ng a descr1pt1on of the learner's
§oal. The adv1sor asks a series of quest1ons to determine why the lear rner
is interested in performing a project; Is it for academic credit, for job ad-
'vancement to acqu1re a skill” The fifth step is to determine what the learner
wants to learn, the content scope of the project, If the content is ‘too broad
or if tbewl”earnet is uncertain, the advisor provides ass1stance 1n defining the |
‘scorz. This may be accomplished by outl1n1ng a number of alternat1ves for -
the lgarner to' consider. Informatio™ about the learner's background in the
selected content area can be used as a guide in limiting pro;ect scope.. The:
sixth step is to describe how the learner prefers to learn In order to ef-
fect1ve1y assist inthe Planfing process the advisor must understand the ;n-ed1a
preferences (e g.. books, films, small group d1scuss1ons) and the location
prelerences (e.g.: library, home classroom) of the learner The integration
N\ of 1nformat1on on goals, content scope, background experience and learning
\\ styles forms the bas1s for the learning plan The final step involves worklng
w:.th the learner to select a logical sequence’ of lea"n1ng activities to meet

h1s/}\er learning goals and to satisfy his/her content interests , \
; |

Infogmauon obtained at each step in the learning plan development process \

may be modified”or' elaborated as the ledrning project coatinues. éhanges e
"in project goals and scope lead to changes in the learning plan. The learning
plan then, is a flex.ble guide to accomplishing learning goalss,

2. - Information Support Services ¢

]

Infor matlon support se1v1ces include selection of library materials,

development of study aids and identification of community resources. These
‘services are used to implement the learning plan. Selection of materials

usually begins by searching the print ar\d non-print resources of the library,

77

85
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If appropriaté materials are not located thejf%lu.te\rﬁ-library loan is used or *

selected purchases are made.

., Q@

Two approaches have been used in developing study aids to assjst the
learner in integrating his/her program of 1earn1ng . In the first approach the .
adv1sor creates an 1nd1v1dua11y tallored study aid for the learner through the ‘
use of standard blbhographlc tools, In the second approach _a group of v
librarians w1th expertise in a selected content area work tog/ethes;—to*develop . /

a study aid for general use. This second approach is used when a’'common
need is 1dent1f1ed among learners using the service. y .,

The seleétion of appropriate community resources is accomplished through
the use of community resource referral files. In most of the libraries these
files weré developed as a result of the service plan. Some referral files were

deslgned around educatlonal opportumtles in the community, others céntain

o e S oy e

s o e

a broader information base consisting of educational institutions, service _ !
) organlzatlons, local businesses and individuals. One hbrary has developed«

a data bank which includes all library and community resources related to

adult indeperident learning. The selection of organizations and individuals

to be included in these files has been based on general assessments of learner

needs and on requlrements 1dent1f1ed in spec1f1c learning pro;ects In addltlon

to developing commumty resource files some libraries have created files
containing information of selected library personnel, their areas of 'content
specialization and their willingness to work with learners. The development,
maintenance, and updating of all of these files has requlred substant1a1 time

@ and effort. Two referral procedures have been used by advisors. The first
procedure is for the advisor to contact 'the agencyor individual and set up an
appointment for the learner. The second procedure is to provide the learner

with informatton on who to contact; the learner takes the responsibility for ~

making the appointment. )
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An eesential element in the provision of support servi’ce(is evaluation. . -
All materials, study aids and referrals provided by the advisor are eveluated
by Eﬁe learner in terms of useflllness to' the learning project. ’I_‘h,ese evalu-
ations occur throughout the conduct of the project. ) Ethe evaluation process'
prowdes direction to the advisor and the learner in the further seléction of

resources to 1mp1ement the study plan

A -

E. D“QCRIPTION OF -DATA COLLECTION FORMS AND PROCEDURES . W T

A data collectlon and evaluation system was developed by each library

prior to initiating the service test., Guidance in these efforts was provided in S
two'meetings coriduc.‘ted by the National Office during the summer of 19721. .
In the firsfc meeting a framework for évaluation system design was presented
to participating libraries. Thislframework specified the need for establishing
performance targets for the .semic,e.__tes,ti,r_lgﬁp’erhigd;;l‘_he function of the targets
was to provide acceptable levels of performance against which service test
experience could be‘measured. The selected target areas were to be used as
guides for the design of the data collection systems: essentially the targets
specified the yuestions to be addressed . Participants were also presented i
~ with example data collection forms. Féllowing this meeting, each library
worked'?)n.~ identifying realistic perfbrménce tarcjets and on desighing data
co'lection forms. In the forms design ;fvork, consjderation was given tg—e_ase
of uge as well as comp‘le‘teness of coverage.

'

’Ihe second meeting on the ddia uOlleCtIOl’l and evaluatlon systems was

conducted in Princetgn, New Jersey. The purpose of thlS meetmg was to
review each library's plan and to provide suggestions for modmcatlon

" and elaboration. 'The results of this meeting led to finalization of forms to .

be\

used during service testing. ..

Table 11 presents the, performance targets selected by each library. It
can be seen frqm this table that nine target areas were identified across the N
. ’ & - 4 ¥ ‘)-
v . . . me1

. . . ’ BT




Table 11. Perfofmande Targets of the Individual Libraries

. 2

e e Q
O o
g - 0 b 3
© (o] } [ AL =3 ’sd

: [0) -t ol @ Q
Targets & § % = 8-l 8 S g |3
sl e8| &5 s | 138
< |.m A = | a 3 A & 2

General Satisfaction of | 75% 66% 60% 70°/.,/

Advisors

Generaléatisféction of 75% 65% 1| 68% | 95% | 65% | 75% | 85% | 70% 80%.
Learners

. - ]

Availability of Advisor ) 70% | 75%
. (2] .

Satisfaction with Learn- 75% 1. 75% |-85% | 75% |- 80% |

ing Plan
Availability of Materials | 60% < 9% | 80% | 75% | 75% 80‘;/<> 75% |
Usefulness of Materials | 80% | 75%| . 75% | 75% | 80%
Usefulness of Referrals | 80% | 75%| . 75% | 85% | 90% 7| 80%
Satisfaction with 50% | 60% | 75% 7

Facilities -
Achievement’ of Learning | 65%

Objective . il

-

R

—

- 1
the libraries. Four libraries selected advisor satisfaction as an important
e B . i »

target during the service testing period. The levels of satisfaction which

—r

these libraries hoped to achieve from their advisors ranged from 60% to 7%%
at ) -
All nine libraries identified g?neral learner satisfaction as a target; desired

~ levels were between 70% and 95%. AdVisor a'vai'lability. was chosen as |

° . (3

v
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a target by two libraries and performance levels of 70% and 75% were specified.

For the questions of availability and usefulness of specific services such as

-leafning plans, materlals, referrals and fac111t1es the range of des1red per-

formancc was from 50% to 85%. YNone of the libraries identified targets
in aIl of the spec1flc serv1(ce areas, however, each library chose at least two
of these areas.

The data collection forms and procedures designed by each library under-
went several alterations during the service testing period. Continued analysis
of these systems owe basls -of question coverage and ease of use by advisors
led to deletion ci(que SthI’lS that were providing useless 1nformat10n addition
of quc/sti/ that needed to be answered and reformatting of forms to facilitate
fe’cordlng of information. In most of the libraries four bas1c data collection

forms emerged: the interview, the progress report, the learner's evaluation

and the adv1sor s evaluatlpn The interview form 1ncluded demographic inform-

ation on the learner, a descrlpflon of the learnmg prOJect -and an indication
of the services. provided. This form was used in the initial learner advisor
needs analysis — learn_ing~plan interview. The progress report.form was used at
,eacﬁ/meeting following the initial interview td record changes in the learning
project and services provided. The two evaluatlon forms prOvided a means
for obtaining service assessments from the learner and the advisor at selected
pomts in the learning project. These forms were initially designed to be used
at project completion, however, in many cases they were employed to obtain
interim-evaluations. | -

Table 12 presents the data collection categories selected by the libraries .
It is interesting to'note the high degree of communahty in the questions.
__Eight of the nine hbrarles asked for some spec1f1c dcmographlc information on
the learner in terms of age, sex, oceupation, education and library use. All

libraries collected similar iniformation on the leﬂarni_ng project', the styles of

learning, the services provided, the usefulness of service and the effcctiveness

“

Ay <
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Table 12, -Data Collection Categories Covered by Forms in Each Library

s
' - )
- o
° o
. : o 0] @ T~
Data Categories ol 0| w 2l 5 5
4+ £ [J] B © .| Q
o i > E ~— - ' (] '8
y Sl x|l et al 2|22 @
sle|l 9l 2l sl Ta| o310
: <|la|lRr| 2] alnul|d|a] =

Demographic. Characteristics of .

Learners | o .
Sex X < x| x = x
Occupation b4 x| x| x b4 X | x
Age b X X! X xd x| x| x
Education x x| x| x x| x| x| x|
Library Use * ’ X | x| x x X | x
Library Card b X X | x,

- _TA et »_7 N 0 L . - . — - - -

- Learning Project Characteristics
Learning Goals X * * X * * | x| x
Areas of Interest X1 x * *1 ox x| * | x PPx
Changes in Project Scope x - X x
Project Length x| x| x| x| x X x| x| x

Learning Style Charactéristics ’

. . ) M 1 4

.. Media Preference . X
Type of Contact i x| X X X x| x| x
Number of Contacts - x| x| x| x| x x| x| x| x
Average Time Between Contacts x| x| x X| x X | x| x] x

e
ol A

_ x - Information directly’ available from form. «

* - Information may be recorded on form.

.
-
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Table 12.

Data Collection Categorles Covered by Forms

in Each Library (Continued)
. ’ g
[0 o 0 ]
° 0| w T W E P
Data Categories S| gl 8 = g1 Q| ol B
& o e =3 g — ] R
o] - o o ) R 2} (o]
S8 3] 2| 5|28 4|29
. <|lalA] 2| a|lad alal =
- * , 0.
Characteristics of Service -
‘Services Provided x x| x| x| x| ‘x| x|x|x
- Number of Referrals X | x4 x99 x| x° X | x| x| x
Number of Study Aids - ’ X | x| *| x| x x| x| x| x
Number of Materials ’ * L x bl x| x x| * | x| x
L
Service Evaluation - ]
Comfort W1th ’\dv1sory Serv1ce X | X x| X1 x| oz }
Avallablllty of-Advisor-- -~ -t | x et bl mee
Materials Available X Jf X X X | x
" Materials Useful ° S x| x * 1 ox x| x| x
Study Aids Useful X | x KL x| ox| x x| x
Referrals Useful x| x * | x x| x| x| x
Facilities Appropriate X b ble
Overall.Satisfaction L X Lx Lx|.x] x D X x| ox
P e i
. - Eﬁ ) ) e
Service Costs ' :
> - .
Personnel Time x| ¥ | * * * * 1 x *
Material Cost . . X . ble
Characteristics of Publicity g
Media Type e s ] X % X{ x X %] X4 X .
Number of Users per Medium X| a l X| x| » X | x

X - I’nformatipn direct;y available from form.

# - Informaiion may be recorded on form. *
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of the c?ommumca'tmns campatgn l‘he one data collection area which wds not
commonly selected by the llbranes was service cost. This category is com-
. posed ofopersonnel time and material costs. Three of the_nine libraries de- '
signed forms for collecting information on the allocation of advisor time to .
. various service tasks. These forms were completed by advisors when a task
was accomplished . Information on the amount of time devoted to service tasks
forms the basis for projecting stafftng requirements at expanded levels of
service. Information on specific material cost was obtained by only two
libraries. o - .
\ The similarities in the forms and the questions developed by the irdividual
libraries led to the creation of a common data system. This s’y:stem was de-
signed through a series of meet1ngs with l1brary representatives during the
spring of 1975. The purpose of the system is t6 provide participating libraries
with a ocenttalized computer analysis of their data. This analysis will allow
an examination of rclat1onsh1ps among data categorles as well as comparisons

AT me e = e e e e e e RS

across libraries, Por example, libraries w1ll be able to obta1n correlauons between

~ demographic charactcrtsttcs and learning projects or between learmng prOJects -
and learning styles . These correlations will preseng.a more complete picture

of the adult learner, his/her learning needs and his?l{er preferred style of
learning’. Profiles can be developed for v.rious categories of learners: for
ei{ample, learners ir a selected age group may be characterized as having’
different needs and styles than learners in another age greup . Additionally,

", . direct comparisons can be made between the advisor's and the learner's eval- R
uation of a specific learn1ng project. . .
The data categories and forms included in the common system represent

an expansion of the data cdllection systems dctzeloped by the individual;*w:
libraries. The first area of expansion is in information obtained .bout l‘earning
project charactéristics and learning styles New forms have been designed .

o Whl“h specifically mat\,h the information needs of the advisor in wor king with

Q

-
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the learner to develop a learning plan. These needs have been descrlbed in

the sectlon on adv1sory service. The seccnd area of expans1on is in serv1ce

evaldation. Three additional forms have bee~"crsated to provide a mearns for -

conducting interim assessments of advisory services, materials, and referrals .

The third area of expansion is in reoording personnel time. An experimental

time record form has been designed specifying ‘advisor tasks. These tasks

were derived from advisor experience during the service test'. The forms in-~

cluded in the common data system are shown in Apnendix C.. ) -
‘Operation of the system began in Iuly‘of 1975. Throughout the followingc g

year, the ni‘ne participating ltpja{ies will receive monthly data reports from

the central computer facility. These reports should provide the basis for

Jfuture decisions concerning the nature and extent of services to the adult

independent learher in each library,

¢«

F. RESULTS AND DISCUSSIO\I OF SERVICE TESTING

t

~—-The-results of the service testing p‘eno‘d' will be reported in five areas; - .-t ~
the commumcatlons campalgn theé learner, the 1earnmg project, the service,
-and the adv1sor t1me The 'data collected on adults using the service are
somewhat mqomplete in that all adults did not respond to all questions in all
areas. This is primarily due to the fact that forms and questions changed as
“the tests progressed and many adults were not asked some of the quc—':stlons1
Questlon modification occurred primarily in the areas of demographic character—
istics, project descriptions and learnmg styles. In the service evaluatlon
area most libraries did not renuest responses from all adults who had contacted'
the servxce, selections were made on criteria such as time spent with an ad- ‘ =
visor, number of contacts with an adv1sor or completion of the le arning prOJect

A summary of the data collected by the libraries show’s that 1,617 adults
contacted ‘the adV1sory service durmg the testmg penod The number of adults

classified as 1earners ranged from 19 in one hbrary to 480 in another library




-

- with a median number of 151. The wide variation in the number of learners
identified in each library is due to‘two factors. First, the definition of a ‘
learner differed from one library to the next and initially many 1earners ad- '
visors were uncertain as to how to distinguish a 1earner from a regular library
patron In some cases 1nd1v1dua{s having brief contact with an advisor have

been classified as learners, in other cases learners have been defined as

~

3

individuals who have worked with an advisor to develop a learning plan. )
. Since definitions changed during the service testing pemod it is impossible
tordetermine how many adults fall into each def1n1t10nal category. Second,

the length of the service test period varied across the libraries frgm four to

nine months, - _
‘The data presented in the following sections summarize the results ob-
tained across the nine libraries. The most complete data have been provided

by Atlanta, Portland, Salt Lake City, Tulsa and Woodbridge. The number of ~

learners 1dent1f1ed by these libraries is 555.

e~ Lo The .Communi catlons,,CampaLgn -

Lach of the libraries used a multimedia approach to advertising ad-
visory and information support services. Some advertising was accomplished
on a broadcast basis through telévision, radio and newspapers; other promo-~
tional efforts occurred in the library. In most cities, the newspaper coverage
included articles describing the library's project‘ An evaluation of the pub-
licity campaign was accomphshcd through asng adults contacting the service
to indicate how they learncd of the library's a(.ult mdependent learmng program.
In genersal, thlS question was asked during the, initial interview.

Figure 4 shows the relative effectiveness of each medium in attracting
learners to the sérvice. The results reported are based on responses from ,
1,128 adults . It can be seen fro°m the table.that the thtee most effective media

were newspapers librarians and library displays: together they account for

75% of the adults makmg use of the serv1ce. Radio and television w/crc

©
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Figure 4. Effectiveness-of Promotional Media
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responsible for attrqc‘ting only 17.5%. These results indicate that the libraries

. should concentrate their future promotional efforts on newspaper articles and
on activities inside the library . However, if any of the libraries wish to ° |
attract adults from population groups not represented in the service test then N
B .

new promotional approaches should be explored.

2. The Learners .

Eiéht of the nine libraries collected some demographic information*
on thei; l'earne’rs . The purpose of collecting this information was to develop
"a general description of%the adults using the service in-terms of sex, age,'
. occupation and education. Several libraries made comparisons between
learners and the general population and between learners and regular library
patrons to deve1op a more complete p1cture of who was bemg attracted to the ¢

)

service.
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_ Six of the nine hbrarxes categorlzed their learners by sex. Of the 574
learners descrlbed on thls characteristic 41% were males and 59% were‘females .
One library reported that 30% of the learners were male and 70% wére female,

-another had a 50-50 dtqtrlbumon, the other four hbraries fell between these

s extrémes, Eight hbrarles collected age information on l 042 learners.'
Figure's presents the age d,1$tr1butlon of these learners,, The learners range

,‘ from under eighteen to over sixty-five w1th the largest number, 54 5/0

. 54.5% - . ,“
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reporting ages' between 18 and 35. is percentage is higher then in thc gen-

eral adult populatlon figures reported by the hbrarles The second largest age
category is 35 to 50. These two categorles account for 80.7% of the learners.
Imformation on educational levéI was collected in six categories from less
than high school to graduate work. Eight ,libreries obtained this information
from 906 learners., Figure 6 shows the highest percentage of learners, 31.8%,
with some college educatlon In two cities, Woodbmdge and St. Louis,_the
largust number of learners were high schaopl graduates This may’be due to
the fact that these libraries dlr_ected their serv1ces to leamersqirite"rested in
. credit by examination while the six ‘other libraries offered services to all
adults., Baltimore;did not report data in this ’cataegory. _ .
Learner occupation®was described by six libraries, Ficjure 7 shows t}}e
’ oc‘cupatienal distribution, Of the 690 learners indicating o‘ccupation, 53% v;/ere
em'bioyéd. Within the employed category 3'54,,.4%' h'eld blue collar jobs, 29.7%
s . f N .

[y

~ 30.9%‘ 31.8%.
o -
18.1%
11.5%
7.7%
. Less than High Some College ‘ Graduate
¢ High School School College Graduate Work

-

Figure 6. -Educational Distribution of Learners
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Figure 7. Occupational Distribution of Learners

4 *

were professionals and managers, and 34.8% wor;:ed in other white collar
positions. The percentage”;)f unemployed learners was 11.7%. Comparisons
made by three libxjarics wi'thr tl;e popglation in their afea indicated a higher
percentage of learners weére unemployed .’Tﬁé,percentage of ret}r'ed learners
.was.8.1% across libraries; in one library 15% were retired .
) In summary the Learner's Advisory Service is attracting more females than
males with the largest percentage falling in the 18-35 age range. Most of
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thesé learners have acquli’ed a high .school dlploma or have taken.some coursos
' for college credit. Addltlonally the service appears to be attracting a higher
percentadge of unemployed and'retlred 1nd1v1duals than are represented in the.
populationSqurrounding the 1i.braries. Seven of the librariés furtjxer c};\aracter—'j
ized learners by their amount of previous library use. This characterizotion-
resulted in‘the finding that 23.2% of the learners have never used the library
" or have used it less frequently than ‘once a year.

3. The Learning Projects

The learning p;ojects were, gescﬁbgd in terms of learning goals, con=
tent area of intecrest, average l:ongti}, and type and nmpber of learner advisor
contacts. Information on learning goals was obtained by five librarics. The

‘ general goal categorics identified by the libraries wére: Job Advancement/
Change, Academic Credit, and General Edhcation/Personal Development. Of
the 604 learners doscribing learning goals, the largest number (42 7%) w.as
intercsted in oorvonal dovelopmont “academic credit was sought by 36.9% of
the 1earnors while 20 A% wcre pursuing job related qoals. The hlqh percentage .
of individyials 1ntorcsted in academlc credit results from the fact that tWO of \ ,

- the libraries focused tholr service efforts in this area. The goal category of -
personal development is too broad to provide much information about the

learner. Work during the next year w1ll be derCLed tOWE}ld dividing this

catogory into specific goal areas. .
chnors mtorests covered a broad range of content areas. Some ex-
amples include archltccturc creatlvo wrltlng, foreign languages, film mahng,

boat building, home 1mprovement woodcrafts, computer technology, and
salosmansmp In order to provide a general picture of the distribution of
content mteerts, four libraries classified 488 learning projects according

to the Dewey Decimal System. Table 13 _shows the results of this clas.siﬁca-
tion. Approximately 40.9% of the projects are classifieg_jn humonities re-

lated categories with the greatest number occurring in Language, Fine Arts
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" Table 13. Distribution of Learning Projects in the Dewey Decimal System

Dewey Classification * Number ° %
General Works (000) -~ | 17 I 35
Philosophy (‘100). : , 18 . 3.5
Religion (200) . ' 8 1.6
Social Science. (300) 107 21 9
Language (400) 63 i . 12.9
Pure Science (590) . 28 . 5.7 .
Applied Science (500) R IS T-C IR BT W
' Fine Arts (700) . . A a9 10,0
Literature (§00) 45 e 9.2
Hlstory and Bibliography (900) ' 14 ) . 2.9
Total - " 488 |+ 100.0 , ©

’ ’ i i b

} : : ";'.
and thelature. I‘hc Applicd Sciences accourt for ?’8 .4% of the learning plo--,:D 5
jects while 21.9% are in the Social Sc1ence area.* Both Atlanta and Salt Lakg '
Clv.y reported shghtly more fearning projects in Language and Fine Arts than E
in the Soc1al Sc1ences whll Portland reported slightly fewer. Tulsa reported \
_ the largest number of learners, 35%, in the Social Sciences . Many of these .

’ learners were interested m tauklng ‘the general examination for a high school
diploma. Table 14 prov1des examples of specific learning projects in t;hx}vs___w
Humamtxes the Social Sc1ences and the Applied Sciences. . v

Contacts with the lcarners advisory serv1ce were made in person or by
telephone. Most learnors 79%, came to the library to talk with acv1soxs
about Lhen:r“oro;ccts while 21% made inquiries about services by telephone.
This relatively high percentage of telephone usage is accounted for by two

libraries, Baltimore and St. Louis, who were distributing information on the

160 o A -
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Table 14. A Sample of Specific Learning Projects.

Huménit‘ies
(Including Fine Arts)

“

Sciénce and Technoioggf
(Applied and Pure)

- Social Science

Abstract Reasoning
- | American’Literature
Arabic

Architecture

Art’

Galligraphy .
Chess
Classics

t . Creative Writing
Dance -5
Design '
Drawing

English

Fashion Design
Film Making
French
Geography
German

Cuitar

History
Humanities
Journalism
Music Appreciation
Painting
Philosophy
Photography -

Piano

1. Poetry Appreciation
y;.{;ff:;};intmaking

< {Religion

Singing

Spanish

Violin X
World Literature

i

. | Writing for Children

Poetry, Short

Stories, Television

5

Accounting ,

Advertising

Astronomy

Auto Repair

Chemistry

Clock Repair*

Conservation

Contracting and
Construction )

Dictation, Shorthand -

Driver Education

Engineering -

Home Remodeling

tHorticulture

Mathematics

Mechanical Drawing

Medical Technology

Motels and Restaurant
Management

Nursing’

Nutritional Planning -

‘Orithology
Physical Therapy
Piano Repair -
Plumbing

Public Relations
Ranching

Real Estate
Refrigeration
Sales

Termite Control
Jransportation

»

. Upholstery

Veterinary Medicine
Weaponry
Well Drilling
Wine Making

»

Brokerage Management
Business
‘Bu.iness Law
Business Management
Careers _ .

Civil Rights -
Communications Skills
Economics

Education

Folk Lore

Foreign Service Exam
Importing

Insurance
Investmenté

Law, Pre-Law

Local Political Issues
Personal Finance
Psychology

Reading

‘Sogialism

Social Work

' \S.ociology of Sports

Stock Market
Transactional Analysis
Voc;:tional Guidance
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Collegc Level Examinalion Program. In St. LOUIS over 50% of the learners
made contact by tclcphone . In the remaining hbxancs 93% of the learner
contacts were made in person, The number of contacts made by learners
ranged from ! to 16, with 54% work xing with an advisor more than once. Three
llbl‘c.l‘lOS reported on the dverage time between learn‘er advisor contacts; their
results snowcd a time lapse of two to three weeks with a range of less than
one wee} to more thanr four months If these figures are representative across
hbranes then many of the one~-visit learners may retum for additional help.
Across all libraries only a very small percentage of learning prOJecLs have
been completed . Apparently the service testing period was not long enough
to collect dcta on questions of ptoject length or the.average numbcr of con-
tacts required to complete a learmming project.

4. 'The Services ©

- ‘ Advisory and information support services were ;M‘ed to learners
throughout the testing period. The evaluation of these services by both
learners-and advisors is presented in Table 15.. The first two columns in this }

table indicatc the number of lecarners asked to evaluate each service and the

percentage of learners that responded . leferenu. criteria were 1mposcd by oo
cach library in. c!etermlnlng who shquld be asl'cd to evaluate the service. One

library chose learners _who had completed projects, othe_r ,selcctions were

based on number of contacts, length of contact and amount of independent

work on the part of the learner, ; The variation in the number of learners asked

OdCh evaluatwe question results from the fact that the libraries focused their
cvaluattons in different service areas. The percentage of: learncrs evaluatlng

cach service range from 42% for appropriateness of hbrary facilities to 63%

for material availability, The number of advisor responses across service

categories is between 59 for advisors availability and 267 for materi&l ucc—

fulness. As vith the learners, advisors were asked different jquestions in

‘each library . | Three methods were used for obtaining learner evaluations.

These methods included giving the learner an evaluation form on one of his/her
\,\

2
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Tablé 15. Service Evaluation

n *
Y

Learners . Advisors
Evaluate Category o . N :
No. - % rorm Tys b No. [ .
Asked | Résponses Evaluation Asked Evaluation
Overall Satisfaction .| 668 58% 204
Satisfied .| 88.3% : 67.0%
Unsure hS 9.3% 18.8%
Not Satisfied 2.4% 14.2%
Comfort 364 |o. 54% $224
Comfortable ' 93.0% 87.9%
Unsure ©6.0% 11.2% .
Not Comfortable ‘ 1.0% 9%
Advisor Availability | 222 62% ; 59 -
Available ' 94.1% 77 .9%
Unsure 3.9% . 3.4%
Not Available 2.2% 18.6%
Material Availability 555 63% 197
Available 68.5% 61.4%
Unsure . . T 6.3% 13.2%
Not Available 25.2% 25.4%
Material Useful 400 47% 267
Useful ) 82.9% 76.0%
Unsure p 10.6% 11.6%
Not Useciul 6.4% 12.4%
Rcferralsk Useful 172 48% . 77
Useful ‘ 79.1% ' 79 .42%
Unsure 11.6% -
Not Useful s 9.3% 20.7%
Facilities -
Satisfactory 239 1 A2% --
Satisfactory : 79.0%
Ursure 14,0% °
Not Satisfactory 7.0%
o ° A 1 O 3
\ 5
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"visits with the advisor, mmhng gvaluation forms to selected leamers and

conductmg colophone surveys. All advisors participating in the: service test
woro asked to oxpress their attltudos about tha value and usefulnoss of ser-
vices prov1ded. In some libraries advisors filled out separate eva_lqa 00— .
forms for cach learning project, in other libraries advisolrs completqd\o\m

" .~ form for all projects supported.

Most of the libraries used either a fwe or a seven point scale to obtain .

evaluations of service; thesge scales ranged from very uscful to not useful.
For purposes of analysis, the responscs on the hlgh end of scales (}1;s—t:two
or threce categories) were considered posmvc middle responses were classi-
. fied as unsure, and low responses were considered as negative, Based-on - *
-M this analysis, 88 37 of the learners evaluatmg their overall expetiences
\“‘“‘Wrﬁmhe_\sorvmos, indicated sat1sfacuon whlle only 67% of the advisers
said they were ScllSIlCd The range of loarner responses across libraries -
was 72.6% to 100%, for adwsors the range was 57.0% to 7060%. The dis- -
crepancy between lcarm,rs and advisors on this question may be due to the
fact that advisors hcxd hlgner expectations for the service. All adwsors had
gone through SOmo trammg concerning the service and Jany .had been in-
volvcd in service planmng Learners, on the other hand, had been given no
previous oricentation to the service and probably had little idea of what to ex-
pect. When learners were asked if they would use the service agaih 97.
‘ reported that they would . Additionally, 96.8‘?3‘said they would recommend
the service to a friend. '

Two questions were asked ?f learners an.d~ advisors concerning the ad-
visory service. The first question was concerned with the degree of comfort
in the working relationship. The second question _decalt with availability of
the advisor to meet with the learner when necessary. In response to the
first question 937 of the learners and 88% of the advisors ihdicatod that they

waere comfortable the range of responses across libraries was 79%— 7% for
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learners and 8'33’3-—93% for advisors., Regarding advisor availaBility, 94% of

tne leam'\rs felt that they were able to meet with their advisor when needed

while 78% of the advisors felt positively about their availability to the learners.

Here agam differences in Juclgment: between the two groups can be accountcd
N for by higher expect'\lions on the part of aclv1sors Many advisors have com-
mented on the difficultics of scheduling time to meet all commitments .
Information support services were evalua_ted in four categories:. Material
Availability, Material Usefulness, Referral Usefulness and Approp'riateness
of Library l'-‘acilitics. The greatest satisfaction indicated in these serVice eboer
N areas was with the uscfulness of materials; 83% of the learners and 76% of
. the advisors judged the prov1ded materials as useful to the learner in working
tmough his/her learning project. A comparison across the libraries.shows A
learner responses varying from 58% to 98% . Those libraries obtaimng lower ‘
cvaluatrans for material usefulness should re-examine their procedures for
matc¢hing ‘materials with learning needs. The least satisfaction with the iri-
formation supvort scrvices was found for material availability . Only 68% of
the learners a,nd 61% of the adv1sors indicated that appropriate materials .were
availablc. The range on this question was 58%— 78% for lr,arners and 52%—68%
ior advisors. Denv\cir received the highest evaluation on material availability
thls results from the fact that Denver has developed a varicty of programs
aimcd at the oxganization of library resources for adults in the community .
The generally lON evaluations in this ar ea, however, suggest that acquisition
criteria snould be reassessecl in texms of the neecls identified thxougn work

with adult learners.

&

9. Tl‘le Allocation of Advisor Time
‘ In three of the libraries, Atlanta Salt Lal e City and Tulsa, advisors
were asked to keen xecords of time spent on various agpects of service pro-
S~ Vismn to learnors. Lach time an adv1so_r did some work for a learner, the
‘ time assocmtcd with that work was recorded on a time sheet. A clussification

.

of adVisor e.as}\s is shown in Table 16. These tasks include interviewing the
T 197
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Table 16; -Allocation of Advisor Time

Tasks Atlanta Salt Lake City Tulsa .- \
Interviewing 21 min per 27 min per 28 min. pét‘ .
interview interviéw interview
Background Read - 42°min per
ing and Planninq learner
Locating and Eval- 53 min per 1 hr 54 min’
uvating Materiais learner ver learner
i} - | 45 min per s
Making Referrals 20 min per 45 min per learner
. referral ~ referral
Developing Study, 1 hrper 5 brs“ per - 3 hr S0 min
Aids reading list study guide per study
‘ - . guide
Completing Data 10 min per 36 min per
Forms learner learner
Clerical Work S min per 56 min per
learner learner

\ -
le‘amer_, background reading and learning plan developmenit in selected con-
tent areas, locating and evaluating materials, developing stuéiy aids to assist
the learnp% in his/her project, completing data forms and performing c'%}.erical
work such as typing, filing and xeroxing .

The time spent by advisors in interviewing learners either in the first visit
or in progress visits ranged from an average of 21 minutes per interview in
Atlanta to 28 minutes i‘n Tulsa. Data collected by other libraries showed inter-
viewing time was betwcen 20 and 30 minutes. As can be seen from the table,
advisors in Salt _Laké City spent significantly mO"_re time on information sup-

port and clerical tasks than advisors from the other two.libraries. Tulsa

~




6
ac.v1sox.> combined locating and evaluaung materials and making referrals into
one time category. - The average time spent .bY these advisors was 45 minutes
per learner. Advisors in Salt LaLe Cxty (Ia.nd Atlanta kept scparate time recqrds
for Lthe two tasks. Data from Salt La}\e indicate an average of 1 hour and
54 mlnutes pcr learner for loc:\tmg and c’valéntmg materlals while Atlanta's
acstors spont an average of 53 mmutcs' pcr learner on this tasL Salt lLake
Clty made clghq referrals with an averagi- time of 45 minutc.s per referral
" Atlanta made 45 referrals with an averade time of 20 minutes per refcrral
Withe regard to study aid dcvclopment Sglt Lake City créated 31 sctudy guides
at a{n average time requirement of 5 houys per guide, Tulsa created 20 study

* guides at an avérage of 3 hours and 50 [minutes per guide, Atlanta Created 35

reading list’s at an average of 1 hour p¢r list, The difference in preparation

time for study guides ‘and reading listsf/is due to the fact that study guides

provide content doscrlptlons and a plan. for ap{)roachmg recommcndcd reading

whereab a reading list only 1ncluacs a list of rccommcndcd sources.

-'4’1

Tno time involved in completmg d 1ta forms on the lcarnlng projects was
recorded by advisors in Atlanta and Sa t LaLe City; these times were 10 minutes

per learner and 36 mmutcs per learner, respectively. Although these times

result from one of the following factprs. First, advzsops in Salt Lake City may

”
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those used in Tulsa and Atlanta., Third, advisors in the three librariés.may be

using different definitions for time spent on learnmj projects., These are

-areas which fequire further examination during the next year. Throughout this

time period it is expected that all nine libraries will make use of advisor time

records.. Data from these record° should provide a stronger basis for descnb-

ke £

ing the amount of time in terms of avcrages and ranges associated with per- N

Jforming learner advisor tasks. This information will be -useful to the 1nd1V1dual

libraries in making personnel projections for plannead evcls of scxv1cc as wcll

as to other librarics mtcrestcd in intiatingdservices/to adult learners in their

communities.

G. ASSESSMENT OF SERVICE TSSTS . o

test the fegsmlhty of the service concept, to:assess planned procedures and |

. cxamme the data collcctlon systcms in terms of ease of use and relevancy of N

The service tcstmg program in the nine hbranes had three purposes: to
develop new procedures for eff1c1eni. and effective service delivery, and to

mformatlm to acdvisors and to pollcy decision makers. All of these purposes
have bcen accomphshed Feamblhty of the service concept has been demon-
_strated in that o substantml number of adult leamcrs have been qattracted to the
orogram anc thé services provided have been iudged as useful by both learners
and aqv1<ors. Overall, 1,617 learners contactcd the serv1cc during thc ser-
vice testing period. Of those learners who cvaluatcd the scrv1ce 88/0 ex-
pressed satisfaction; the advisors' .assessments indicated that 67% were satis-
fied and 18.8% were unsurc about service effectiveness. These clata show that

AN

the service is nceded an8§ that it is generally perceived by loarncrs‘ and ad-
visors as bcmj worthwhile - ’
Throughout the service test;, proéedures ware gxaminéc}, modifie,d and
elab:grat.ed'. Experience gained through practice led to alterations in how
services were set up and in the scheduling of personnel to provide these,

]
*
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services. Many of the libraries initially felt ‘that advisory desks should be o o
staffed during all hours of hbrary operatlon 3 In these sitnatiOns, much time
was wasted while adv1sors waited for learners to appear. Data collected ‘on |
the frequency“of 1earne1s and on the times learners chose to contact the service
led to modifications in advisof schedules. For example in one hbrary, 65% ¢ .
. of the learners used the service between noon and six in the evenmg with °
. 87% uSmg the serwce between nine in the morn1ng and six in the evenlng.
. This flndlng resulted in lighter staff1ng arrangements’ for the even1ng hours
’ The most critical area of procedural modifcation and elaboration durmg the _
testing period was the interactive procgss between the advisor and the learner
. \ in gvor;:mg toward a focused, 1nd1V1dualLy tailored learning plan.. At the be-
N gxnmng of the oerv1ce tests, most adv1sors were given a general set of pro-
- cedures for working with learners These procedures became more and rmore
' specific as ac.v1sors began discus s1ng learmng goals learnmg project content

areas and alternative approaches to the learmng experlence with aétual

" learne,rs In some cases adv1sors found spec1f1c aspccts of the advisory: . °
. serv1ce more dlfflcult then thoy had expectod Ident1f1cat10n of these problems
led to the development of training programs to help advisors gain both com-
petence,and confidence in areas of weakness . With regard to thc 1nformat10n
support services, proccdures have. been streamhned “for obta1n1ng resources
. within the hbrary system and fotr making rel‘errals to community agenc1es
Herg, again., advisors' found areas in which adc.monal information was needed
in order te prov1de efficient SGK‘VICG. These 1nformat10n needs led to sessions 2
¢ designed to familiarize advisors with both hbrary and’ community resources.
‘ Finally, the data collectlon and evaluatlon systems initially designad by )
*’, each hbxary have undergone sevcral changcsas a functlon of experlence
.~ gained durlng the service testlng period. Specific forms have beon redesigned
o to better fit the steps taken by the advisor and the learner. Addltlonally,

guesttons have been eliminated, reworded, and acidec_l based on analysis of

]
]
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“how the resulting inf_ormation would be used by advisors in working with the
learner and by policy decision makers. in determining the nature af the service
in the future. The end.result of the libraries' efforts has been the develop-
ment of a common data collectlon and evaluation system to be used by all the
hbrarles durmg the next year. Summarization and analysis of data provided
through this common system will be accomphshed by a centralized compuu.rc
fac111ty Programs developed specmcally for this system will allow libraries
to examine relatlon.,hlps between learner characteristics (age, sex, education,
etc .) and between learner cnara‘cteristig§,and learning Qroiect characteristics
(learning goals, learning content areas, learning method etc. ) .“The results
will provide the l1brar1es with a more complete descrlptlon of the adult learner,
his/her project(s) and the advisory and information support services then has
been available t‘hrqygh the manual data analysis systems used during. Scr\uce : \
terstlng This elahorated descrlptlon w1ll serve as an mput to adv1sors and
to policy dfecision makers. The' followmg year will be devoted to exa_m-lmng
‘the effecti\_feness of the common sysi:em in providing needed information. An
important aspect of this effort will be the translation of results into summary
. reports ‘for advis'ors, planners and policy makers. Effort will be directed
toward identifying the information content and the format structurc o,f.,rcports

. »

for these different groups within the 11brary.
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VII. A CLOSER LOOK AT FIVE LIBRARIES: SOME CASE STUDIES

By

s

Each of the nine lihraries submitted reports to the National Office de-
scribing service planning , staff training and service testing efforts. The
material covered in f1ve of these reports is prese nted in this sectlon to
provide the reader w1th a’clearer understanding,of project development and
implementation in the libraries, A more detai'led example, representative
of the thmkmg and work accomplished in several of the part1c1pat1ng li-
brarles , is given in the first case study covermg the Atlanta Pubhc Library.

In prcsentmg the five case studies every effort is made to represent
ob)ectlvely the findings of the llbraru.s as presented in their final projeect
reports. The authors* have 1u<hc1ously tr1ed to av01d unnecessary
editorializing, = L , : )

Two esst,ntlal obsnrvatrons emerge from the experiences of these f1vc

pubhc libraries, Flrst the overall honesty w1th which the libraries

“individually tackled the task of reporting on a oomplex and highly inno-

vative, three-yea‘r effort. Clearly, they make no,attempt to "wash away" .

the* probléms whi¢h existed. ~At the same tlme though, they leave no

N

douit ,that their experience was both exciting and professionally rewarding.

Qec‘ond and most important, these reports represent a pioneering
efforv. and contribution to the profess1on one which has no parallel counter=
part These pubhc libraries have engaged in a Systematlc prdcess of
plannmg, 1mplementmg and evaluating an on-going service 1nnovat10n )
The cffort has provided substantive management changes, offered exten- . &
sive staff development opportunities and has created positive changes in

staff attitudes towards library service. All of these internal changes have
< L4 * . ' ¢

*Alan R. Samuels who assisted in the preparation of this section, is a
doctoral student at the Graduate School of lerary Service, Rutgers University.
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taken placo while the librarians were providing in-depth personalized
‘serv1ce to hundreds of adults, some 30 percent of whom had never used
the pubhc library previously. ' v

The ererlence clearly demonstrates that innovative service geared
to meet real needs defies "quicky solutions.” Trial and error over time, _
with patlence and the ability to tolerate some ambiguity,are the necessary
1ngred1ents for the successful provision of innovative service.

These public libraries undertook risks which the "experts" claimed .’ :
would not be rossible. The library leadership accepted the necessity to
‘ sye»tematically plan a service by first conducting a needs assessment of
their community ‘They accepted the necesslity to “test"” their thmkmq ‘
before fuli- -scale mtplementatlon of the service by conducting four to elght
month pilot pro;ects And, they accepted the nece551ty to initiate an
on- gomg data collectmn system geared to stated objectives for 'feedbac}\
to botn management and on-line hbrarlans. Tney recognized that, while . e
at times pamful and annoying, such information was essent1a1 to 1mproved
service, a nocx.ssuy for professmnally respon51b1e behavior, 'l‘hey ac—
cebted all of these "rigks™" through the arduous process of local determma— i
.tlon a procees gus,xranteed to produce delay, frustration gnd dissent, but . ”

" one clearly in keeping with the basic phllosoohy of the public hbrary as
e nw-w‘*""""‘"

a key mstltuuon in the democxatlc procoss . ' amrcw
Ina perlod during Wthh the mettle of pubhc libraries is bolrgg con-

tmut.lly tested by those respon51ble for allocatmg scarge resources, it

' _has become mcreasmgly necessary for libraries to demonstrate thon‘ ' .
w1llmgness and ablhty to provide the best kind of service to a leOI‘SltY

of clients. Tradltlonally, libraries in our somety have had the respon51b111ty

to act 2e a repository of knowledge, of culture .and of recreatloncl LT

materlals . How(eye;, given the varied information needs of people, t°hi$

warehouse function has not proved enough: The support of adult independent
104 - ‘ /
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1eamers whlle consistent w1th the tradltlonal mission of ser\nde to indi-
viduals, is an 1nnovat1ve and outgomg type of serv1ce not one whlch is
-solely reactive in nature. As one part1c1pant lib ry has eloquently de-
fined the concept

L‘ne concept of adult independent learning er compasses a .
number of new ideas about the informational nd educational
needs of the community. Predominant among \these ideas is
that learning does not stop with formal schooling. In one
way or another, all of us are continually embarking upon
learning projects. We learn for career advanc ment, aca-
demlc credit, self-fulfillment and just plain relaxation and
fun. We are all learners througheut our lives. i The Adult

. Independent Learnmg Project has been an effort to explore
ways in which the public library might serve té acilitate
.and cncourage these continuing learmng efforts .\*

Thls sectlon of the summary report is des1gned to d souss the ex-
qerlences of flve libraries whlch chose to become a part of this project
‘ and wh1ch covtrlbuted much of their time and wealth to th\ pro;ect s
. success. Study of the experiences of these libraries not nly reveals
much aoout their conceots of hbrary service’, but also 1llumnates the ’
problems of hbranes 1n general relating to such diverse su Jects as
mteﬁrnal manager‘lal styles and continuing educatlon among ilbi'arlans
During the fall of 1973 and the spring of 1974, part1c1pat1ng libraries
developed full scale service plans for 1mplementmg adult mdependent

learning projects. Pllot tests of these plans were initiated, in some

. v
B
. S . M

*Portland Public L1brary, Portland, Mame, "Adult Independent Learning
Project. Summary Report. June 1973 ]une 1975. Prelumnary Draft,"

. P.l.
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cases to be followed by cxpansion of pilot tests into full service, in

other cases to be followed by redefinition of project plans for final . /

implementation. Much modification, controversy, dlverstty, and ex- /

» . 176\_
hilaration, as well as . some, d1scour<,gement was felt during this period [

by the libraries. Obvrously the project was not going to be easy, and . -

most hbrarres began to realize this reality at the point of 1mplementatron /

The \Tat'onal Office partlcrpated in these initial stages through the conduct /

of trammg sessions for the hbrar1es }\ .o

i
s

Partrcrpatmg hbrarres had varrous subsrdlary goals and objectives -

w

for engaging in the pro;ect Testmg of new (to libraries) managerial °'

styles was important, as well as more concrefe goals such as the develop-

" ment of a new contral library facility which could 1ncorporate findings of N

f N
adult mdepenoem learnmg expertences Of the partlcrpatmg hbrar;es, ) :

fwe supplied. the \Tatronal Ofnce w1th substantral information. These ,;* - -

e

were Atlanta Pubhc Lrbrary, Portland Public L1brary, Salt Lake City Pubhc

Lrbrary, Tulsa Clty County Public: Ltbrary, ahd the Free Public lerary of . «.1

Voodbrldcc Each of the draft reports submrttcd by these hbrarlcs chffercd
M

somewhat in morre&as L report emphasis, and category defmmon P

Although common elements pervaded each.report, d1v0r31ty in experience |

appeared to play a large part in each library's emphasis as revealed by

____._—*“

their draft raports . : o T T

In thc case studies which follow, a dohberate attempt has been made

to retain somothlng of the flavor of ;.ach hbrary s draft report. A conclusion '

following the case studres attempts to partially tie together the exuerlences L

of learring projects among the hbr?rres Itis of.a pre11m1nary naturo - o

Final conclusion must await the processing of new data currently being,
coliected by the libraries.




ATLANTA PUBLIC LIBRARY
/

“A.__INTRODUCTION
In Aprll of 1973 the Atlanta Pubhc lerary became actxvely involved

el

w1th the Office of lerary Indepondent Study and Guidance PrOJocts .
,Three, conditions exxsted at the Atlanta Public Library that helped pave
the way" for its involvement with the National Program:

‘e The top library ‘administration was committed to the idea that
8 pubhc library could serve as a focal point for 1nnovat1ve
P éduoauon and self~-improvement programs; the general concept
Yoo .of un§tructured education programs offered to a wide range “of
patrons to meet a wide range of needs.

e The hbzary,had previously been 1nvolvod in structuring and
1mplement1ng inpovative services to patrons through the
Mobile Informatlon Service , Telephone Ready Reference, .

e and the N01ghborhood fnfbrmatlon Center PrOJect
. é-‘

e The,library staff was interested in exper1ment1ng with this G
new program andvwas willing to do the additional work
requlred for. its operation: -

Durlng the summer and early fall of 1973, selected library: staff
. members formed a program planmng amd evaluation commrttee to develop

a plan for te sting and 1mplement1ng focused service to the adult inde-

.

. .pendent Jlearner. ’lhc first part of this plan 1nvolved a specmcatlon of

";3; N ser\uce goal. This goal was stated as follows 3

- S "The Atlanta Pubhc Library shall serve as the communlty center for
.« .» assisting, facilitating and“encouraging adult 1ndependent learners

1 v s .
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in meeting their informational needs in the afeas of career awareness
and subject or special interest development This library service is
directed toward those persons who want to take part in an unstruc-
tured, self-directed learning project:, " .

B. PROGRAM COMPONENTS - \

»“n’
K]

The independent ‘learning project in Atlanta was structured around five

program components: projcct planning, project management, staff training,
publicity and service to learners, Project planning emerged from a back-
ground of rescarch and training provided at the national'level. Locally,
planning was undertaken by a Program Planning and Evaluation Committee and
an Extended Projcct Group. These two groups addressed policy and imple-
n}entation aspects of thc Independent Learning Pro;ect together they formulated
a service program attuned to the needs of the Atlanta system. Table 17 il—-
lustrates the organization of the project in terms of the pIanning process,,
The arrows in this table represent_the.information flow between planning levels .\
Project managcment the second project component, was concerned with
the efficxcnt mor'utoring andladministration of the tebting of pl"emn.ed schicos .

S

Fxgure 8 shows the major sources of management input during the lnltlal ser=

v1ce test and the e*«:pandcd service test. The initial serv1ce test involved
offering schice through an indepenc‘lent learning project office established at .
the central library. Library staff from branches as well as the ccnt,ral library
served as learners advisors in this office. The expanded service test involved
offerixig service Wthrough the central library and all the branches., The manage—

ment during both testing phases was characterized by continuous feedbacL to

all btaff levels involved.. This feedback policy has led t6: ) -

¢ A high staff acceptance of the Independent Learning PrO]OC‘t

»

¢ An ability to introduce change into the serVice without causing

disruption. o
. &

e A strong possibility that project management practices can be, :
integrated into other library functions.,

a

<




Table 17. Organi?éation of Independent Learning Proj'eet: Atlanta
(Planning Process and Information Flow)

- National Planning (Concepts)

Office of Library Independent—~,Nanonal Goals Scmlnar {(April 1973)
Study Projects . - Library directors

‘ ' - .National faculty

- Other interested individuals

Training Workshops National Planning Seminar (Iune 1673)
] - Two planning representdtives from
Technical Assistanace ° . each participating library

- National Facﬁlty

Local Planning (Policy) \ : Y

X

Procnam Planning and Evaluation Comnuttee P
P

e Plan Independent Learning Project locally
¢ [nitiate training worLsneps
¢ Monitor workshops

‘= Admini stration” . ) {
Central Library — Rcéder Scrvmes Department
Eranch Libraries _ \

Neighborhood Information Center

* Extendéd Indenondent Learning Adjunct Flculty ) ,
Project'Group .~ e Extendqd training workshops

e Have planning input ‘ - Seledted branch library personnel

~ Branch library representatives
- Central-department/representatives’

, Local Planning Gfe%backﬁmtcmtions from Implementation)

Learnor — Ac!visors/ / )
o Central dcpartmcnt locations — Reader Serviges Dcpartxnent
Ivan'Allen Department of Business and Scientce, Children's

Department, Tine Arts, Special Collections, General Reference
Department,;” Government Information Center

e All branch locations - . =




1 | “ . | | . 0.
! = - e

Top Library

Administrators

Program Planning Mamt. Learners . °
9 . : Advisory Service:

and Evaluation Group Data Central

- Da 5 : -
Y <) Jge
Extended . eetas
eSS e
Project Group : : :

Va . e

Phase I. Initial Service Testing

o . - ' .1
. ’ N ST
Top Library ' . o . Learners:=
o ’ r : - Advisory Setvices:
a - 'y - b
Administrators ) Contral |

a2
-~ -\
°| Initial Service . ; Pgografn Planning g '
[ 0
 Test Data - Results and Evaluation Group /
Extended ) - Learners x
o ' Advisory Service:
| Project Group * R Branches
. Phase II. Expanded Service Testing .
J 2

v
.

, v Figure 8. Marhgement of Service Testing: Atlanta
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The training component of the project is described in Table 1'8.' This
table shows the provision of staff training beginning at the national level and
progressing through loca:ly.controlled stages. It is anticipated that training

will continue and will be dirccted toward the changing needs of the Independent

_ Learning Project program staff. Any further trairing will be conducted through

the use of both national and local professionals specializing in the areas where
training is needed. . .

The publicity cémponent is illus:c’i*ated in Tigure 9, The publicity campaign
' was originally directed toward a broad segment of the patron population
through the mass media. As the Independent Learning PrOJect moved into tne

exr nsion phase a new emphasis was placed on reaching loc:xl segments of
the population through more ‘direct communication methods ,

Figure 10 prov1des a pictorial overv1ew of the service component‘ The
first two stages shown in this figure involve the potential learner becoming .
awaie of the library s serVico and contacting the library. The thvrd stage in-
volves in-depth discusSions bctween ‘the learner and a learners advisor
focussed on identifying lcaming goals and on developing a leaming plan The
fcurth stac'c includes continuing,contact between the learner and the adVisor
and thc plOVlSlQﬂ of information support serVices specified in the learning
plan 'lhc final stages are complgetion of the learning praject and an evaluation

.of the prcncnce by both the lcarner a"id the advisor. | w

' G RESULTS "OT ‘SCRVIGE TESTING, . - , ) cr

The project staff, with te&mical guidance from the National Office, de-

»

sighed an.evaluation system which was implcmentecl during the project, The

evaluation system was designed to meet the following ObJeCtIVC‘S’

o To establish ad'ninistrative practices ancl proccdures which woulcl

- . mcroase probability of success for introducing and managing

' change.

e To establish with the data base a more objective foundation for
. ordering priorities and alloc,atmg resources to the Self Directed -
Adult Learner program efforts, oy

« 111 . T
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\\\\ Table 18. Flow of Training Infofmation: Atlanta ,
Pre-Service Test " Initial Testing Phase - Expansion Phase
Step 1 . \\\\:\‘\ )

National Seminars i .

A-Goals Seminar (4/73) T

® Selected Library T i
e Directors o I h
e Adult Education Experts o Step S
B-Planning Seminar (6/73) ﬂAd Junct I‘aculty - four
e Local library repre- branch per.:onne“l\to\\
sentatives Step 4 canvass for additional ~ .
. Natlonal faculty ‘ training nmeeds. T~
Stcp 2 v Extended ILP Group | . R
v : '.
National trainirg workshops rotated through 1LP
11/73 - 4/74  ~ ) 9ff1ca at Central dur-
(Local ILP workshops con- mgtpél%ta, }t<hten ;ea- h > .
ducted by National AdvFsors porte ck 1o branc A
. personnel, . .-

A-Introduction to ILP
B-Planning & Evaluation
~ « Model" .
C-Understanding Adult
Learner :
D-8etting up education plan
“E-Counseling techniques, -,
i ~-Utilizing learning *
materials’

*Note A & B for PP&E Com-
‘mettee, C=F for both ‘Ex-
tended Project Group and
PP&E Committee

" | .Step 3 - l

Extended ILP Group rc-
ported content of seminars N
to local branch personnel - ‘

- Step 6

W

Training - Planned by
Adjunct Faculty and con-
ducted by local consul—
tants, »

A-Reading Awareness
B-Reference and

' ' Bibliography

" ) C—-I—r}terviewing

1
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® To establish a communication mechanism for continual feedback :
within the library, among participating libraries in the National
Program, and between the Atlanta Public Library and the National
Office. . ) i ;P
1 (N . .
9 To establish an acccuntability system with an objéctives~based
information System through a systemized Feporting procedure.

1

. e "To establish, as paft of the "roﬁtine" operation, \an%-on-going pro- .
e ¢ss whereby the library evaluates its program and service efforts .
- The%ms&stem Fepresented an att'empt byA_tlanta'to balance the needs of
developing a. common data base ;vith the need tobe realistic within the local
b . i .

£ " environment and meet the library's program management and evaluation require-

- Data collection ran ‘;I;om September 16, 1974, to December 15,1974 for the

;im'tial service testing phage of the project. December 15, 1974 1o i—‘ebruéry 1,
1975 represent’é an interim period, °during which the initia} data were,ane;;yzed
;aixd a;pprdpriate program changc:s made. Febmary 1, 1975 t’o May 20, 1975 en-

. compa:sses the data, gatheri,ng perjod for the éxpan;ion bhase. A total of 132

leamers_, used the senvic':‘e's_.' f\pproximately thé Silmé number ;;articipated iRt the »,

initial and expansion phases. The tesultslo'f the data ’analysis‘are provided 1:n

L ‘t}'}e, followiﬁg five sections: evaluatio; of c‘omm?unic?ations 'cgar‘np‘aa'gn, description

“; 85 adqlt lean}ers, \leamincj project chara_cterist;\‘i’cs, servié:e provision and .

/ evalugtion, and distribution of personnelﬁtime.

/ \ ‘ - . ~ . '
7 L. Description of Publicity Campaign

, * + Data collected on\publicity éffectjveness iégused in two areas: the
number of adult icarners attracted by each publicity medium, and the existing

- liBPary*use pattems'oﬁfleam'érs‘ particibat'iﬁng in the project. I‘atblew 19 shows the: -
relative effecltiveness of each form of publicity in drawing aclu’ii'g“into the project.,
Comparisoﬁs%gre made between initjal testing phase publicity ahd expansion

" .. phase publicity because the library shif@e’d its emphasis from mass media in the

first case to library" and community displays in the second case.‘ The results \

show that mass media‘attracted 67% of thé learners in Ehe initial phase and 37%

in the expéhsion phqse. The number of learners attracted: by library d'isplays

- 4 115"_ _ . ’
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. S Table 19. Publicity Effective’ness: Atlanta

” Media Initial “Testing Expansion Testing Total

T | Televisigr L 14% Coe% | T .
Radio . 27% 8% 7%
Newspaper L 26% B} 21% M
Library_'Displays ©19% *38%' . ! «29%
Meetings _ 1% 4% ) 3%
Other =~ - - 11% ’ 17% 14%° | o

doubled in the expansion phase 'I’he library plans to continue using the ap-
proaf‘h tried durmg the expansmn phase by putting emphasis on branch library

paster drspla/s and on thc development of slide-tape presentations for use

o
-~ .

with community groups. o 1

"With regard to library use pattern of the learners 1t was found that 50%
cons:LderOd themselves frequcnt library users I-\pproxnr\;:ately 12% md1cated_
that they seldom or never used the hbrary i -

o ~

2.. Descrlptlon of Adult Learners . - ~

Adu It learners part1c1pat1ng in the project werc charact’erlaed in terms
fthree demographlc charactcnstlcs age, educatlon and sex. The age.dis-
trlbutlon of the leamers is displayed in I‘lgure I11. It can be seen from this-

figure that the program cssentially attracted young adults with 73% of the

total learners being 35 or younger. This trend was more predominant in the

initial phase w,lth 78% under age 35 compared to 69% in the e;\pansmn The
contrast is even greater in the under—age 25 category Wlth 38% in the 1mt1al ’
phase and 24% in thé expansion. The Central library attracted more young -
_adults in the expansion, 79% under age 35, compared to 62% in the branch
libraries. Tuture publicity efforts will be specially targeted to age groups

 who are under-represented in the program to date. For example, the program

0
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43%

l‘/ ) "":'
28% . ' e
15% '
‘ . -
: T 9y \ ‘,
. ) \ ] )
. 2% . , ‘ ) ‘ 2%
Under 18 18-25 26-35 36-50 5165 Over 65

A
! - Figure 11. Age Distribution of Learners: Atlanta

v

v

perticipants included only 2% éenior citizens; tfug group comprises 8.58% of.
thé ‘total population in the service area, n

" The eciucational distribution of learners is s};own in Figure 12, Apprgxi-— )
mately 91% of the lear‘nex;s indicated having a high&‘ school ed_uéatioﬁ or better.
with 64% having P}ad at least some college experience. The educational level
of learners participating in the expansion’ pP{ase was slighily nigher thén for -
th;:se tgking part during t‘he initial teéting phase. ,Compafisons between
learners and the population of the service area showed a significant dis-
Jepanc_y with 6nly 51.2% of the malés and 48,7% of the females having a
high school degree. o~
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Less than High Some College . Graduate

high school  School College Graduate " Work
Figure 12.. Educational'Distrihution of Learners: Atlanta'f -

AN . o

- The sex distribution of learners over, the testing period was:54% female
and 46% male, during the initial’ phase there were slightly more mzles than '
females while during the e:\panSion phase there were more females (59%)
than males (41% . The sex distribution in the serv1ce area shows slightly

more males than females..

\ 3 - Description of Learning Projects: .
The adult independent learning projects have bee‘n analyzed with X
regard to three characteristics: learning ‘goals, content area of inteest and
the length and contact pattern associated with.doing a learning project. The
learning goals were divided ‘into the threc categories of personal devclopment
job preparation and academic crcdit Over the entire testing period 63% of
the learners indicated their goals were in the area of personal development
while 28% had job related goals and 9% were interested in academic credit,-
It is of interest to note that there was a shift in the expansmn phase toward

‘goals 1nvolnng academic ,credit and job ,preparation; approximately 75% of

Ll
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*’  ,the learners indicated personal development in the 1m,t1al test phase as b
opposed to 52% in the expansion phase. ThlS shift may be due in part t:o a
clearer understandmg by advisors of the learmng goal categorles during the
‘expansion phase. = . . v
The dlstrlbutlon of learning projects by content area of interest 1s .
‘_shown in Table 20, Apprommately 47% of the learning pro;ects were categorlzed
in humanities related areas with 32% falhng into the Apphed Science and Tech-
. nology category. Comparisons between the initial and expansmn phases
mc.1cated tHe followmg ShlftS : Tine‘arts decreased in the expanslon phase .
~ (27% to 6%), while Social Scmnce and Language increased (9% - 16% and
13% - 20% respectively) . : s
‘ Table 20. Distribution of Projects by Content Area of Interest: Atlanta
"Area of Interest - | . Number ~ Percent ' ’
000- 99 General Works , 2 2 )
" 100-199 Philosophy SR , 3 e
200-299 Religion ’ 6 S
~ 300-399 Social Sciences 17 12 .
400-499 Language E L22 .17
500-599 Pure Science ‘ 7 .5 ‘
600-699 Applied Sciences 43 32
| 700-799 Fine Arts - I 21 ©16
" . 800-899 Literature 9 L7
900-999 History and Biography 2 ' 2, <
Total ‘ 133
«4 < ° .
)
. A 119 : / .
- Ten
o .




A

Q

The 1ength of the learning projects ranged from one day to 239. However,

the lack of provision for closing out individuai projects makes it difficult to -

obtam totally accurate flgurcs. The average, project length across the testing

period was 12.22 days no dlfferences werk found when comparmg the twd

-

' phases The total number of learner-adwsor contacts was 248 W1th an average

n\gmber per learner of 1. 9. The distribution of contacts’ ls——shoyvn in Table 21.

It can be seen that 54.5% of the learners contacted the service more than -
.). .

once,

Table 21. Distribution of Learner Contacts: Atlanta

Number of Contacts Number of Learners | Percentage of Learners

1 . ) 60 . 45.5
2-5 63 . a7y
Over 5 9 6.8

v o e e s —

. -132, " 100.0

o
o
o
o

b

owded were of two types advisory and information sup-
port Thc aclv1sory services invo

‘port ¢ i i i 1 oing the learner define his/her learning
goals ana clcvelopmg a responswe Pblan for meeting those-goals. The informa-

tlon support sefvice included previding material, developing reading lists,

obtummg needed, 1mormatlon from the clearmchousc and making referrals.

Over the testlng period materlals were provided 190 tlmes 35 reading lists

were developed and 42 ceferrals were made to individuals or agencies.outside

the library system, ‘ ) .

Table 22 presents the evaluadtions of both learners and advisors in terms

of their stategi level of satisfaction and’ compares these evaluations with the .

prey *

performance targets set by the library. Lvaluation\s were obtained in five

128 B
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- Table 22. Project Goals and Evaluation Results: Atlanta

(34

.

e ) .. Initial Expanded ;
Goal Category Projected Phase* Phase** Total
Learner/Advisor ¢
. Satisfaction 75% _
Learners 89% 83%  } 87%
Advisors - 70% )69% 70%
Material Availability 60% )
- Learners- 63'%5 82% 71%
Advisors 67% 70% * 68%
Material Usefulness 80
. 11} l'
Learners 72% 83% 77%
Advisgrs 73% 77% 75%
Facilities Satisfaction ., 50%
. Learners 61% 82% 69%
Referral Appropriateness 80%
_ Learners y 60%  100%*** 63%

" *Evaluations based on 36 learners and 63 librarians..

**Evaluations based on 24 learners artd 63 librarians

‘. " ***Lvaluation based on 1 leamer.

~
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categories ranging frof very satisfied to not éatisfied The percentagés of
satlsxactlon shown in the table are based on evaluatjons of very satisfied

©and satlsflod Significant mcreasesk\ in mecting all goals were achieved

; durmg the ewpansmn phase with the exception of a slight decline 1n Learner/

. l\dv1sor sat1sfactlon On an cverall project basis, however, the only goal . T
exceeded by the evaluatlon of both leamers and advisors was the availability .
of materlals in tno Atlanta Public lerary collectlon The goal of satlsfactlonl
with physical “facxlmes was only evaluated by leammers and was exceeded '
althouch this goal\was set fairly low initially. The su;_nificant increase in
satisfe _ >n with facilities between the initial and expahsion phases is a
result ot the positivce responses of learners to facilities in branch libraries. ‘
Learners overall satisfaction with the project exceeded tlmeogoal while advisors -

satisfaction fell sliéhtly short. The remaining goals were ¢closely approached

by the evaluation results. In addmon to the spec1f1c project goals, learners
and advisors were asko?:l to evaluate the comfort of the working relatlonshlp
and learners were further requested to dsses s'the availgbility of the advisor
when needed for consultation. Both loarnors and advisors indicated a high
dogree of comfort in working together; 97% of the learners and 84% of the
advisors were comfortable in this relationship. With regard to advisor -
availability, 95% of the léarners foupd an advisor either all of the time or
most of the time R

5. . Description of Advisor Time “

Throughout the sérvice testing period, advisors were asked to }\eep
records of the amount of time spent in interviewing, locat/u;g and evaluating
materlals, making ro[orrals, ,dovelopmg reading hsts completing data forms
(ahd performing clerical work. Table 23 shows the average time spent on these
tasks by advisors. It is interesting to note that a fairly small amount of
advxsor time is devoted to completing forms and clerical worh. These data .

.; will be used by the library in promctmg staffmg levels fox okpanoed services

in the future. . 150 ’ S
9]
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Table 23. Allocation of‘A.dvisor 'I‘itne:”(.t\‘.tl"éi'nta -

s ' . . Tasks D N Average Time -

Interviewing - o 21 min. pér interview -
. - X N * R
~ Locating and Evaluating Materials $3 min. per-learner

‘Making Refelrals 20 min. per referral

Developing Ree...ing Lists 1 hr. per rea_dihé‘l’ist AR

-t
P . NS 1

. s i : - . T .- -
Completing Data JForms ' 10 min. per leamer, ' :

. Clerical Work - S min. per learner

\

=
£

D. SUMMARY \ T .

P -

Basic questions which were answered related to dertographic character—

_istiés of learner's, patterns of project service provision, time required for
Independent Learning Project service provision, and evaluation of the service
process and materials utilized. Comparisons were available based upon initial
vs. exparision experlenées Central vs. branch experiences and learnex vs.
adv1sor perceptions of serv1ce process comparisons. Overall the service, _
N attracted more ‘females than males, Ip general the learners were yeung adults
- under the.age of 3§ with a high school education or better.  Their leaming .
goals werc mainly-directed towards personal development although many
learners mchcated goals involving job preparation and academic credlt
Humanities related content areas and the applied sciences acounted for 79%.
of the learning projects., With regatd to service evaluation, both learners
and advisors indicated positive attltudes concerning the workmg relationship
and the information support serv1ces prov1ded
‘Questions which were not answered by the data were primarily related to
learner trackint_; through the service delivery p.rocess. These issues are: “
- Why do learners drop out of the program?. when is a learning project .

- ) 123
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completed° how do vou follow-~up og referrals? and ow do you follow-up,

to get mpac* data?

Plans for the future of the service include the follox;ving:

® Reassessing Availability of Materials. The library will be ex-
panding its audio-visual collection and acquiring additional
technical materials. The Program Planning and Evaluation Com-~
mittee ant1c1pates keeping an ongoing chec} list of materials re-
quested for lcarners but not available through the library. The-
list will serve as a basis for evaluatmg what matenals nccd to
-be.purchased. . ‘ .

Refocusing the Mass Communication Campaign. Publicity w1ll
be intensified on a' local commumty levdl utilizing community
) newspaoers and a filmstrip-tape presentation to be used at
-group meetings and shopping centers.

*
.

I;xpansmn and Full Development of the Clearinghouse Service.
The clearnmgnouse will include more referral sources and im-,
provements w1ll be made in filing and record }\eepmg procedures .

D{pansmn of Advisar Servwe Format Project services will be
offered to groups as well as 1nd1vlduals

Development of Atlanta Public Library's Role As A Contact |
Center for Learners Seeking External Dégrees. Possible roles
of Atlanta Public Library 1ncludc testing, counseling and pro-
cessing degrees.

-~
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The Portland Public Library (PPL) decided to address itself to four”
ma]or goals to improve the total ledrning environment, to explore the
‘idea of an educational opportunmes clearinghouse and referral service '
to institute a learnorsadvrsory or consultant service, and to look intp
ways in which a new central library for Portland might be desrgned to
support these new programs Thus far primary empha51s has been placed

. ) upon the Learner's Advisory Servrce_.

! In Septem“ber 1973 a volunteer planning and evaluation group (P&E
group) was formed. This group was to have several reSpOnSJ.bJ.lltleS such
as: working with the admmlstratron in setting the, broad goals and ob-
jectivies of the adult inde pendent learmng pro;ect, interpreting and
reporting these goals and collectrng staff reactions and comments, de--

signing and estabhshlng specrfrc programs of service in response to the

o broad goals, and planning for the training of staff according to the need’s

~

of these new service prOJects In keeping with the theme of broad partrcr-
pation underlying most of Portland's endeavors, membershrp in this group
totalled ten “and 1ncluded department heads and departmental assistants. ,

Although broad participation was achieved, it.-was at the, ' ‘expense" of

reachrng consensus of opinion rapidly.

~

e

lthough thé training which the P&E group received in planmng was

essentially based upon the Context -Input-Process- -Planning model (CIPP)

’

the group had consrderable drffrculty in determlmng precisely what the
decrsron -making apparatus of the P&E group was.” Those decisions which
did emerge from the P&E group were primarily the mang of relativély

small tas.k forces assigned specific respons1b111t1es Task forces were

designated for directing training, estabhshlng the Learner s Advrsory

Servige (LAS), comprhng the educational opportunities cloarrnghouse and

133
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referral service, and writing the initial planning document;

s

The first planning document of the P&E group contained six specific
charges,

Condubting & needs assessme nt through the collection of all
available information on éducational opportunities in the
Portland area.’ ' .

b
4

Documenting meetings through the use of volunteers, @ method
which proved somewhat less than successful . ' -

3

Developing staff awareness through the form of planning the
training events and making P&E members a‘vailabtble for staff
feedback, ‘ :

Forming‘ task forces to specifi¢ program ends. Such task forces
included those which worked on training, development of data
and interview forms, evaluation of data, preparaticn of planning
and, training documents » establishment of trial learner's advisors
and the compilation of the educational opportunities clearing-
house and referral service. A serendipitous result of the
proliferation of-such task forces has been the feeling of
collaboration and cooperation felt by the wlgo'le PPL staff.

. b
Preparing an overall planning document, to serve mostly as a
memory bank. - '

-6, Preparing a planning document for the pilot project which served

essentially as a checklist of things to be donq.

~+~, As the P&E gréq.p“deygloﬁed and refined its ideas up to and through the

end of the pilot project in March of 19751 numerous mectings were held.
Following Marcl} 1975 some members of the group were losing ixlferest. "The
" enormous amour:t oﬂf time and energy that had gone into the planniné and., .
‘implementing of the procjrams in the ‘;)ilot project had not set the world on
- firg and some staff members were disenchanted. "
. "I’raining sessions proveq to be vital elements:in achieving staff com-~
mitment to the project. The time element p}'oved to be a major difficulty
among sta.ff who felt that they had not sufficient time to absorb all of the

information generated by the workshops. This feéling may have been due .
N Ny
‘ > //;
/-
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to ‘the P&E group's desire to allow the service concept and firget popula-

[

'trons to evolve as the serv1ce was belng implemented. Later when service ' ) |
was more defmed trarmng necds emerged formally 1nclud1ng educatlonal
planning, counseling and career guidance, comprlmg a referra] service,
small group study methods, development of case studres library .and
prO)ect awareness, selection and use of avdro vrsual hardware and soft-
ware, inve stment and finance sources, samphng and suryey vtechniques, ~
nontradi.ional education opportunities, ‘government documents computer
capabilities 1n adult learning, management for department heads, reference
department onentatron and pubhc relations. . ; ) ; o
The Learner's Advisory Servrce was intended to provide assistance to
learners in clarifying learning goals, assistance in planning and carmrying "
out a learning project,.help in ideritifying., selecting and seq’uencing
materials, referral to agencies andi;'individuals able to further the learner's
. oroject, and encouragement and mo%al support to independent learners.
Originally it-‘was thought that a library-corsultant team approach would be
best. The difficulty in communicating and coordinating team members' . ¢
e?coeriences proved to be great. "The teams ‘We.r'e artificial, The actual
experiehce was more natucal." The LAS was operated from 2 learner's
advisor desk located ir the circulation department of the main library. The
specific service invo'lved initiating contact with libran} users and explain-
ing the LAS conductmg screemng 1n1.erv1ev:;s scheduhng follow-up sessions,
assembhng the learning Opt'lonS examining these optrons with the learner,
and following through wrth\each project. As the pilot project proceeded, .

the expected response did not materialize and the service was gradually

lessened in ways which would allow a learner s advisor to devote more of

his/her time to library activities in gencral, The number of 1earner's ad-
vrsors was ‘also decreased. As the pilot project came to an- -end, it became

ev1clent that an adequate plan was lacking for entering the next phase of

At
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development. Local and in-house publicity proved to be the-most effective

way of attracting-potential learners to the’ library. .

¥

Y

. ' The Educational Opportunities Elearinghouse and Referral Service ‘(EOCR"S)
was designed as a support for the Learner’s Advisory Service. Much infor-
matxon was obtained regardmg educational opportt.mtles avarlable The

. Process of comprlmg and révising the EOCRS through c'\ntactmg community

agencrcs proved useful in deséribing and pubhcrzmg the PPL serv1ce - 0\
o~ Initial elaboration of records proved a dxffrculty in the carly stages of the

- pilot pr01ect Learncr s ad sisors could not or would not fill out all of the

requested mformatxon Record keeping forms were eventually extensively

revised, but still did not prove entrrel}é satrsfactory to the staff, It was

eventually cohcluded by the P&E team that the type of mformatxon which was - °

being collectec was "apparently" not:the right kind of mformatron.

Characterrstrcs of adult. independent learncrs were at 1east partrally

ident 1fled wrth the followmg c'eneral conclusrons reached by PPL

1.5 No spccrﬁc target group emerged, ' 4

2. Gopal clalﬁfrcatxon of learner§ was of primary 1mportance in LAS,
‘g

3. }” Time estimates for assisting learners proved to be overestJrnatrons
4

. Data forms nccded exXtensive revision to captuse mformatron
actually needed to describe the learning process .

5

5. LAS could be provided to a slgmfrcant number of adults., -«

6. PPL' § collection of non-prmt materrals did not adequately support
the needs of adult independent 1earners .

7. .7 More attention needed to be placed m the area of providing :
publicity. )

B, Planning must stay ahead of actual act1v1t1es in order to prevent

serious lags between the completion of one phase of the 'project Co )
and the next, . .




. 9. - Specific training heeds were uncovered through the experlence - 1
of worhng with learners

.

10. The value of a p110t project is in gather1ng and refining informa-
tion needed for full-scale 1mplementatlon

) 11.  Working together towards a common goal is both valuable and ’
‘ difficult.
RS More»attentlon needed to’be placed on communlcatlon between L
. . ., all ‘elements of the library staff.

o 13, “‘In trying te worL Wholly on a volunteer bas1s attention.needs to

be given to more positive reinforcement and suppdrt for volunteers
- both from admlnlstratlon and from staff

14.  Traditional library clerical duties needed to be consolidated in
J ordér to al‘ow more staff time for providing needed serv1ces to
. . , patrons. L

- .
- ¥ (x4

"The 1nforrnatlon prov1ded on the preced1ng pages has now been updated

.through a telephone survey conducted by members of the Portland Publlc

~

Library (PPL) concerning the Learner's Advisory Serv1cc. {LAS).* The purpose
of the 'survey was to develop a more effective 1ntcrv1ew form vnth which

to acquire additional 1nformat10n and to correct erroneous information about:
learners-who had used the LAS. An attempt was made to contact all 104
learners who had made use of the LAS frqm October 1974 through June 1975,
However because some learners did not have telephones, had never really
:begun the1r learning projects, or "had only made inquiries concerning the

il - LAS, 29 learners were eliminated from the survey. Seventy-—five\learners
were co‘ntacted by mail a‘nd asked to‘participate in the survey. Of these ,

1;2 ref11Sed to participate, 16 could not be reached, leaving 47 le’arners who

k)

*The-r&port of the telephone evaludtion survey was prepared by Dr. Joseph
. Fs Hearns, Assistant Professor of Psychology, University of Maine,
3,‘ .+ Portland-Gorham. . :

a
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eventually participated, or 64% of the sample of 75 learners who were
. contacted by mall

: . The demographlc data for multiple v151t learners was compiled from
35 télephone interviews w1th 15 male and 20 female learners. These

learners were e,lther young adults or older adults; only one of the learners

"

-
-

had some post-high school education. With the excepnon of 4 students,
most of the learners had been out of formal education for many years _
although over 60% of the learners had taken some courses on a part-time
basis. There was also a relatively even distribution of learners across
occupatlonal categorles although the LAS seemed to attract 1nd1v1duals
with more available free time, such as housewwes and retired persons.

The goals of most learning projects were related to the increase of
.knowledge in a particular area or the 1ncrease of prev1ously acquired
skills.* The shlls development projects were concerr‘fed with forelgn
languages (predommantly French and Spanish), secretarial skills, speed .
reading . and other related endoavors. Pro;ects concerned with increasing
Lnowledge were of a wide’ variety, varylng from’ apple grow1ng to hang glider
construction. Curlous.ly only 3 pro;ects seemed to be d1rectly related to
. pleasure and recrec tion. Sixty percent of the learners claimed to have
previous s*<1lls neceSsary for their projects; Hut the subjectwe ratung of

these skllls was generally very low, Additlonally, over half of the

there was a strong negative correlation (/o— -.71, p <.01) between the
learners' evaluations of their previous skills and their subJectlve evalua<
tions of the educational priority of their pI‘OJCCtS, indicating the/l@u

: the skill level the higher the rating of the eduwa priority.

Only 16 of the learners were still working™Cn their projects; while the

others had terminated their project Cause they had moved away, had no

130 ) '
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did not have a’ hlgh school degree, while over half of those 1nterv1ewed . /

<

learners acquired these SLlllS through formal courseworL Interestingly, : v
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” ‘time to devote to the project, had lost mterest in the project, or had
comple ted the project. For those still workmg, the scope of the projects
remained basically uncha'lged The number of hours per week soent on
the projects ranged from one to 40 hours with a modal value of five hours.
Althougn a.n attempt was made to determine if there was a relation befween
number of ubrary v1srts the number of hours per week spent on ?e learn- ‘
ing prOJects and the goals of the learmng project, no significaft correlatlon
was found. : . o ' )
*Sixty-eight percent of the learners agreed they were attaining the goals
which they had originally set fc;r themselves- and virtually all felt that the
" librarian who functloned as their learning advisor understood the scope of
“their project. In many mstances a otop-by-step plan was not developed
™ t0 be used to attain the goals of the project; rather, the mteractron between
most learners and learner advrsors was flexmle and informal. Most of the
- materials were available in tho library, and, in all cases, tbe materials were
2
) commumty for consultation concorwg/tl eir learning projucts. Those who

made use of the referral W the opinion that the referral was helpful -

useful. Many learners were referred to 'othyndrwduals or agencies in the

—

T e@-temographic data for single visit learners was compiled from a
sample of 12 tel\phono interviews, a sample only one~third the size of the
sample of the multlple v1srt learnpers. . The data from the 5 male and 7 female
learners 1nd1cated a fa1rly even distribution of age. Several learners did not
have a high school degree; and, w‘hile the majority of'learners had some post-

high school oduCatlon,,none of these learn IS possessed any post-graduate

single visit learners had been out of formal eduCatlon for some t1me; in most
~.
cases, longer than the multiple visit learners. However,,over\half of the

learners hdd taken some courses on a part-time basis. White collar worLers

\r eachm’wpals/of/the project.. . ' e e

oducatlon as,was found with some of the multiple VlSlt learners. All of the/’




comprised over haif of the single visit learners; while the remaining learners

were fairly evenly distributed over the other Occupational categories.

.The goals of most learning projects for the single visit learners .were

: also related to 1ncreasmg knowledge or shlls in a particular area. The

B} ?1a

»

skills development projects closely paralleled those found for _multiple visit
learners concentratmg on the development of foreign language and secretarial
skills. Interestingly, 4 of the projects were directly related to job advance-—
ment or change while none of the projects of the multiple visit learners was

ass001ated with this category Only two learners claimed to have° prev1ous

skills assoc1ated with their project and both acquired these skills through on-
the ‘job training. When asked to rate their previous skllls concerning their
learning projects, the single visit learners also rated their skllls very low,

The correlatlon between the subJectlve rat1ng of previous s,\llls and the rating of

the educatlonal priority of their learning prOJects was low and nonsignificant

(/ = +.,11), : y : e
. The subjective rating of the educational priority of the learnlng pro;ects

for single visit lea ners varled w1dely and could generally be considered lower
than the same ratmgs given by mult1ple visit learners When asked why they
did not pursue/tfhelr proJects through the LAS over half of the learners re- .
sponded that/they were either takmg a course or had been referred to another '
individual or agency in tlie commumty Several others complamed about the

Qof materlal While others either had no time to initiate the project or ‘
became d1s1nterested in the LAS, .

The data acquired_from- the telephone survey of multiple and single visit
learners has been beneficial in several respects. Firstly, certain demo-
graphic data which previously had not been acqulred from: many learners is
row available and is compatible with the new coding sheets develéped for
Lhe national project. Secondly, insights have been galrred'con‘cerning any

previously acquired skills of the learners and the rating of the educational

priority of their project. For multiple visit learners there is an inverse
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relationshtp between skill level and educational ptiority. Because of low 4
skil} levels ard high educational priority, these 1earners were willing to >
continue with the LAS, Single visit learners did not demonstrate the same
relatlonshlp which may have contmbuted to their termination from the LAS.
. Other benefits of the telephone survey were determined from the com-
ments of many learners who expressed a keen interest in the LAS and wished
for its continvance, Of special interest are the comments of 1earners who -
© were referred to other individuals or agenc1es in the commumty Those
,who made use of the referrals wére almost unanlmous in their praise con-
cerning the outcome of the referral. Perhaps the most important negative
comments concerned the lack of avallablhty of matemals, in some instances, \
“the matemal for a particular pro;ect was not avallable when the learner -
‘wanted it. However, wher the materfal was available, there was-.a unanimous
respdnse of its usefulness. ' _ .
The ox;erall impression com{eyed by the tele.phone survey concerning the
- LAS centered on its acceptance as a valuable program to be continued by

the Portland Public Library. As a group, the multiple visit lec‘:rners were

more positive about the program than the single visit learners; yet the level

of criticism directed at the program by these'learners was surprisingly low, ¢

centering about the fact that the program did not meet their needs or expecta-

tlons . However, most of the single visit learners considered the program -
~ valuable and thought the referral service was beneficial. ¢

‘ Ore last note concerning the time involved in the survey. . The telephone

survey was conducted over approx.imately a three month period trom October -

through December 1975, It is difficult to evaluate the.amount of staff time

and plann.ing which went into the survey; however, data is avaitable concern- .

ing the concluct of the sui‘vey The averége time spent conducting the survey

was fifteen minutes for the multlple visit learners and ten m1nutes for the

single visit learners. This temporal dlfferencc 1s due 1argely to the shorter

o
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form used for single visit learners., Uslng these averages , the total collec-

tion time for ‘the actual survey was approximately eleven hours.

- ~

/ ‘ SALT LAKE CITY PUBLIC LIBRARY B -

Within the set of goalsvestabli\s'hed by the Salt Lake City Public I‘:ibrary
(SLCPL) lay the-charge to "serve as a prlmary source of educatlonal materlals
for individuals involved in mformal self-education or continuing educatlon
With thlS charge in mind, and with an hlstorlcal commitment to serve the
individual uninteresied in formal institutionalized education, SLCPL determlned
to participate in the national program for the establishment of adult independent
' learning projects. Spec1f1cally, SLCPL wished to establish an appropriate
advisory service for adult independent learners. For SLCPL S purpose, an
adult independent learner was initially defined as: an individual whose
library-related project is not designed and/or coritrolled by a formal education
institution; an individual with at least a grammar school education but not
affiliated with a high school, who has assumed an adult role in society; and ‘
an individual whose learning pro;ect c0n51sts of at least three meetihgs be- -y
" tween hlmself/herself and a member of the library staff whose role is learner
consultant, and a minimum of seven hours of learning activity conducted
‘solely by Himself/herself. This definition was later refinéd as the result of
project experience. ’ . ) | .

Early in the program, a Program Planning and Evaluation grouvp was formed.
The role of the PP&E group was to plan and evaluate the proposed program. The
group consisted of the Director of lerarles the Coordinator of Extension
Services, the Coordinator of Adult and Information Services . , the Head of Fiction.
and Literature, and the Head‘of General Collections. It was decided not to
include other on-line llbrarlans although an 18 member consultant staff would

meet frequently with the PP&E group m order to provide feedback.

\




Vithin a ‘short period of time, the PP&E grollp defined its duties as r -
consisting of three major categories: (1) tasks, (2) }inov'vledge and skills, .
and (3) organization! ' ‘

Among the tasks identified by the PP&E group were:

a, to agse§s community needJs for library learning advisory service.
. b. to formulate program goals in relatignship to community needs and s
\\ to ?the library .system. . . )
T, _,\\to formulate program objectives for desired.outcomes.
d. . ~to\d*é§i*gn~a_c£ion models . - )
e. to establish training packages. - '
f.  -to evaluate community asseééménts . goals, objectives, actions '

operations.and training before implementation in terms of pre-
dicted oﬁcomes and make decisions to implement, to modify,
to change, or to stop. - : ;

g. to describe operations cleé}ly and specifj}cally. .
to establish mea.surement procedures for.levaluation and o e
detision-making. ) T !
i, ] to implement the program. , \
*""j. ~ to make decisions based on evaluation to keep, modify, change «

-Or stop the program within the library system.,
- k. to. report indicators and outcomes in relationéhip to goals and
objectives to staff and management.
It was decided that the PP&E group should focus on the following knowledge

and skills variables in order to effectively implement the program:

a community assessment.
b.  the Adult learner and-the Learning process .
c. program goal formulatiq\l. "

) d.  program objectives formulation.
e.  action and model building. o . *
f. ) training developrﬁent.‘- ‘ .
g. evaluative measures.

) h.  leadership. : ‘ : » )
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Specific training was to focus on:

a. methods of conducting community needs assessment.

b. methods of knowing the adult and how the adult learns. -

The PP&E _group developed training de51gns for staff after examining
statements of goals en_dhobJectwes and determining what tasks would be
. 1mphed by these statements . Several priorities in training were delmeated 1

‘ and‘evaluated through 'ost-~ reactrve " forms. These priorities included:
'undcrstandmg the phrlosophy and mecnamcs of the program , mterpersonal
communications, including commumcatrons skllls development dec1S1on-
making techmques problem solvmg and communications evaluatron adult
lcarner psychology, including interviewing techniques, needs assessment,
motivation of adult learners and adult learner evaluation techmques and
mdependent and group discussion techniques, including leadership develop-‘

ment, drsoussron partrmpatron subject development, confhct resolutron, .

and techniques for evaluatmg_learmng through the discussion process.

Trainirg was acoomplished through monthly meeting's with all librarians
involved in the project, use of audio-visual materlals and workshops
conducted by routside consultants.’ . ”
An 18 mc[nber consultant staff of hbrarrans in SLCPL provrded the .

Leamer s Adv'sory Service. Initial provision of service was limited to the.z
) central hbrary but later included three branch hbrarres . Pubhmty for the

service was presentcd through the use of radio announcements and newspaper

articles., Attempts were made to use local library matcrlals, such as buttons

to be worn by staff, but these met wrth some resistance. The service was -k

implemented in two stages. Stage one was a pilot which lasted from

October 1974 to January 1975 . Stage two was an expansion phase which
began in March 1975. ‘ -
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Lvaluation mechanisms were develoned after the start of *he prOJect
Seven forms for éta col“lectlon were desreloped after much revision and re-
flected the nat;.é of the service provided. These forms were: an interview
form, a progre/ss report, & progress evaluation interview form a form for
evaluatmg the usefulness of materials and resources, an evaluation of .
referrals and a learner evaluatlon form. ’ Lrttle comment is given by SLCPL -
on the success of these forms. Data from these forms were collected and
summarized monthly and cumulated quarterly. . a

The prlme value of the program to SLCPL was in the definition of what
brecisely 1s an adult learner. By analyses of data collected, summative
data are able to be presented to administrators who then may make decisions"
relating to costs.and performance. Although 1nterpretatlon was not extens1vely
presented ,in the SLCPL report a better research and test design is clearly
indicated by the SLCPL staff,

Some-general conclusions were réached. Numbers of inquiries relating
to 1ndependent learning prOJects exceeded that’ projected as target, as dld'
the number of 1c:ent1f1ed 1ndependent learnérs. Although most copsultants
expressed less satlsfactlon with the service than had been anticipated,
learners *ended to express slightly more satisfaction with the service pro-
vided than was expected. Although the usefulness of prov1ded materials
was considerably less than had been expected, satisfaction with the con-
sultant's effort to h_elp plan learning goals-and ob,ectives was high. The
most success'ftll effort on the part of the consultant was in providing ef-~

- fective referral service. The attempts at data collectio_n need to be revised

fo_r those places “"where data seems not to be accurate."




TULSA CITY~-COUNTY LIBRARY
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The results of the Tulsa Clty County Library (TCCL) Adult Independent
Learning Project are presented in a draft report compiled by a case study
team from The Umvers ity of Tulsa .’ The following ‘1s a summary of that
report: ' .

* The Tulsa City-County lerary system consists of a central facility and
18 branches serving a communlty of over 425, 000 with a per capita’ c1rcula—
’t1on of 3.6 durlng the period July 1,-1973 to June 30, 1974 Total staff
employed by the system numbered 173 of which 36 were professmnals ..

The decision to participate in Adult Independent Learning Projects led
-to the partlclpatron by TCCL staff in numerous training wor". shops , both at
the natioral level and at the local level. Addltlonally, varlous types of
pubhc relations material had been prepared by hbrary staff prior to initiation
of a pilot project completed in 1975. Durrng rmplementatron of the project,
emphasis was placed upon data gatherlng by the case study. team. Five

 phases of data gathering took place. Each phase was viewed, in terms ovf‘
several dimensions which included tagk accomplishment hy librarians and
Dberceptions of services provided by both librariah and patron. A major
concern of project management was to determine the nature of the managerlal
" style under which effective Adult Independent Learning could take place.
‘A summary description of each phase in the data gatherlng process will now
be presentcd followed by ana1y51s of the service itself.

Durlng Ianuary 8,01975 to February 1, 4975 . the case study team

. visited all branches of TCCL in order to gather informal information on the
impressions of pro;cct staff towards Adult Independent Learning (AIL) pro-
jects. A difficulty was Dercelved by staff rclatlng to proper identification
of a learner's goals. Project staff felt less than enthusiastic about the

necessity of record keeping and, for the most part, seemed unable to clearly
116
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understand the use to which such records would be put. Impressions of
prO]éCt management were positive but cautlous Fears were expressed
that project management might nof: be aware Qf the implications of AIL
projects for $taff loads.

The case study team again surveyed the impressions of prOJect staff,
v1szt1ng 14 of the 18 branches and the central hbrary 4 times, Tradrtlonal
_library functions of a clerical nature were found to be mqst popular thus far
°among project staff with a corresponding hesitancy to move towards more
1nnovat1ve service. This feeling may "have led to the success of a previously
developed referral file. Staff d1senchantment with record keeping increased
as did a strong desire to know specifically what data was needed, wty it .
was’needed, and how it: would be used. A dichotomy between project

- manaygement and projec:t s,taff continued to develop, resulting in a growing
staff morale prfeblem‘. ' ‘ o
During March 1975, phase A was brought to a close. Eight of the 18
branches were visited as was‘c':entral. Major activity was directer::i towards
\the development of a library staff questionnaire as well.as an interviewing ‘
~gmde for data gathering among independent learners No substantive changes
were noted among project staff attitudes. S . . 9/,. -

During the transitional period between phases A and Bv“ conference

were held with Suzanne Boles, CommumtyoSerwces Coordinator, rrz/a{effort

to modify vroposed questronnalres and reassess the emphasis of,the con-

tinuing case study. A tentative schedule for data collecting was estabhshed.
May saw the admrmstratron of a 58 it m questronnarre to h"igrarlans

Data thus collected were viewed in terms of three drmensrons (a) relanon—

ship to-phase A findings, jb)‘relatlonsth to what tasls were performed by

librarians in serving the AIL s needs, and (c) relationship toa dcscrrptron

of what processes were at work 1n the librarian-learner mteractron

¥




Results of the librarian questionnaire reveaied that there was no .
signific_:ant difference betweer} perceptions of pro‘ject staff and nonﬁ-‘-project i
staff on the importance of the AIL project but that there was a significant
differe nce on the matter of record keeping. Analysis tended to .confirm the
case studv team's observations that record & eeping continued to be a
morale problem among significant number of staff, T_he impressions of
the case study team as to the negative view of project staff toward's pro-

cject management was confirmed, although to a lesser degree than he | been
anticipated. Confusion wasqstill felt by project staff as to the precise
-definition of the Adult Independent Learner. A clear and positive view of. ;
the integration.'c_)f'AIL projects with traditional 1it>rary' services manifested
itself. Evaluation of the. AlIL's progressytowards achieving his/her goal
still presented a problem to most projec_t staff members.

Specific tasks performed by'librarians involved in the project were
identified. These were: (a) attending both national and TGCL sponsored
workshoos on independent learning, (b) obtaining materials for their learners,

. (c) identifying patrons for inclusion in Al projects, (@) identifying léarning
goals of AlLs, (e) oersonahzing library services to AlLs, and (f) making re- N
ferrals to other community agencies, Those tasks perceived by #roject
staff as not being accomplished were (@) preparing and using learning guides, ‘
(b) monitoring learner progress systematically toward goa achievemeﬁt
. (©) using mutually convenient scheduled appomtments to consult with AlLs,
(d) sequencing AlLs' leatning experiences, (e) conveying to AlLs that ample
time was available onh the librarian's part (f! completing satisfactorily the
“records requested by the AIL prOJcct and/or TCCL management.

’ In the dimension of interpersonal relationships, findings indicated that .

“the quality of mdependent learning services in TCCL varies in proportion

to the inflividual 1ibrarian s level ‘of interpersonal competence.
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““Phase C involved follow-up interviews with selecied staff who were
considered to be more active in the pro;ect than others. Certain trends
were apparent, Early enthusiasm for the pro;ect had worn off and a greater
degree- of responsibility for the success of the project had tal:en its place.
Record keeping was still considered a major problem which was beginning
to be viéwed as a necessarv evil. Criticism of management,  both of TCCL

" and AlIL project, still occurred, based mostly upon the perceived isolation.

of management from proje ctPstaff, although considerable satisfaction was ’

found thetg'Selves’more able to successfully identify AlLs and to relate AIL’
projects with "good" librarianship. .
“"Phase D 1nvolved analysls of a 29 item verbal questlonnalre adm1n1stered
via teleohone to learners. Thirty-nine petrcent of learners 1nd1cated that they -
had been asked’by library staff their opinion on the conduct of AIL projects.
However, most AILs cxpressed no opinion. ‘General entbusiasm for the pro-
ject was as apparent among learners as among project staff, Most learners-
indicated that’ they were satisfied with the conduct of the pro;ect,by tpe
librafian involved.
Based on stat1st1cal analysis of data obtaln\,d from phase D, follow- -up
telephone’ 1nterv1ews were held with selected learners, Although project
staff tended to view AIL projects as not differing substantially from traditional
. librarianship, AILs ténded to view such prOJects as unique and dxfferent from .
library orograms which they had encountered b‘efore. "It is apparent that
the learners for the most part do indeed perceive certain parts of the inde-
pendent learning proJect as something different from typical day to day library

R use,' Although librarians tended to view the plannlng of projects in a step-

by-step manner as difficult, learners did not,
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Following are the ¢onclusions and recommendations of the case study

 team: .
- : & .
/ 1. . Quality control of time spent by library staff with AILs needed to
o be improved. o ) v
‘ 2 Those librarian‘s most activeé in AIL projects viewed their efforts
¢ \ *as not differing from good librarianship. ¢ .
3. AIL projects tend to change perceived views of lib;'ary services '

by library patrons.
4, Project record keeping is a necéssary evil.

5. * Library staff are the most critical variable in attracting patrons
to the AIL project.

6. Librarian-learner interaction is a particularly positivé element

in AIL projects. . ,° )
7. Study guides are not being used to full potential. N
8. Those learners interested in educational credit ‘appear to merit —

. L '. more consideration above those learners without such specifip

goals. L oo .
9. “There are management-staff relations impacting AIL Project

service delivery negatively enough. to warrant management

attention." .

10. Three positive elément.s, can occur as a result of such projects
as AIL projects: (a) professional\.grgwth, (b) increased pub-
licity, and (c) increased library patronage.. ~

Recommendations of the q_g:,aée study team were:

l. A, clearer specification of time for librarians to work with AlLs,

b

2. The térm “"project” should be replaced with "service" in order
to cleqrly indicate the integrative nature of AIL projects.
. 3. The record keepifig activities of AIL projects should be held to

a minimum. - & $ , .
4, For the purp“@%e of enhancing staff morale, emphasis should be
placed upon'the "LiniQueness" of AIL projects. .

5. Strong efforts at communicating the results of AIL projects should
be made by TCCL management, o

- * *

5 , . * . : ) . R °
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Continuing'work'shéps in iggterpei'sonal relationshipé should be
held. N . : s

A mechanism for rapid development of "custom~made" guides.
in AIL projects should be developed. . ! )

"TCCL should actively serve as a catalyst in the establishment
of an advisory committee whose purpose would be to submit a
proposal for additional funding of continuing adult educational
projects. ' .

TCCL management should "ir'_i‘itiate an in-depth evaluation of .
management-staff relations utilizing professional management .
= consultant personnel;" °.

10. TCCL should share its experiences with other library systems.

“"'1“1:’? " TCCL shoulci make its experiences available to_Schools of

Library Servica,




. FREE PUBLIC LIBRARY OF WOODBRIDGE

IR - .
R -~ . -

The Free Public Library of Woodbridge {FPLW) is an area public library

serr{ring the population of Middlesex and adjoining counties in New Jersey.

"A central library facility, opened in 1974, and nine branches serve the area.

Total cxrculation in 1974 amountad to 650,601 items, There were 38,829 |
registered borrowers with access to a collection of 302,729 items in-1974., ,"
The Woodbridge community has been described by the FPLW as follows

in 1970, the median- school years completed by aduits 25 years and older 1n‘

; Woodbridge was 11 7 compared with a median of 12.2 for New Jersey as a .

L2

whole. For this same group of Woodbridge residents, only 53.4% had
graduated high school, and only 15% had completed oru or more years of ,
college Most Woaddbridge workers tended to be emponed in clerical and
rnanufacturing occupations with;a smaller percentage of the work iorce
employed in more‘highly skilled occupations. '

Until its partxcxpation in adult independent learning projects, FPLW had
dovoted much of its time and resources to children's and young adult pro-
grams. With the recognition that a significant increase was occurring in
the ratio of adylts to children, the invitation of the Office of Library Inde-
pendent Study and Guidance Projects in 1973 seemed particularly welcome
to FPLW, FPLW's partic1pation in the program was to involve the creatlop

of an advisory service "to support adults in the pursuit of learning prOJects,

whether they are affiliated with a formal learning structure pursuing

credit by-—examination or short-range practical ends "

Staff from FPLW attended national workshops and seminars held by the
national facultﬂr in 1973, 1In QFebruary 1974 a l’rogram Planning and Evaluation
group was selected and charged with the development and expansion of
advisory service, Originally administrators composed the membership of
the 'PP&E group and included the Coordinator of the Main Library, the

e v
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Coordlnator of the Branches, the Coordlnator of Adult Servrces the Asslstant
Coordlnator .of Adult Servrces the Pro;ects Coordmato" . @ Branch Head and

the lerary Director. Later the Data Bank Librarian, adult services h—

brarian, and an adjunct faculty were added
The adjunct faculty was composed of four professronals aving respon-
_sibility for working with the PP&E group and:for planning the staff tralnlng
sessions. _ , _ o ' N
June and Iuly 1974 saw the final development of a service plan which
was presented to the national faculty at the August ETS national workshop.
" Apilot project was instituted in November of 1974 and ended on May 11,.1975,
As membership of the PP&E@&}T&QQ&ge smaller task forces were _
formed, ‘ad hoc, to perform spec1f1c duties, Decrsron—maklng rem’alned in
the hands of the PP&E group as a whole However as it became more
difficult to coordinate the meeting time neces sary for the entire PP&E group,
decrslon—ma}'lng eventually devolved upon a small task force consisting of
the Coordinator of Adult Services, the Asslstant Coordinator of Adult Services,

‘:and the Pro;ects Coordinator.” This approach proved less than sat1sfactory

und decision-making again was vested in the entire PP&E group. Specific ‘

" duties of the PP&E group were 1dent1f1ed as descrlblng the community to ’
determine neead for library's Independent Learner Project (Needs Assessment)
develop and malntaln program plannlng and evaluation skills so that the group
could effectively function as the project's decision~making body, develop-
'ing the concept of a learner's advisory service, developing and writing. a

s

project plan, developing the concept of a data bank, developing the data

collection and cvaluation.system developing training plans from needs

. analyses, designing the public relations program , making recommendatlons

to hbrary administration on policies which might need to be adjusted as the
project progressed, and maintenance of both in- house and. external channels
. of communication. All of these elements were mcorporatod into the general

plan for service developed by the PP&E group
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Development of a training plan began in August 1974., It was decided

that the entire FPLW staff would be divided into four groups, each of which
would receive training geared to their particular needs. The necessity to
develop an adequate plan for t.he 'implementation of training produced some
strain amonrg the members of the PP&E group. Many of the PP&E group did
not .approve of the necesslty of going through the planmng process prior
)to 1mplementatlon Eventually, a needs assessment tentat1vely 1dent1f1ed

those gaps 1n knowledge which would have to be closed in the tra1n1ng
'package However, the generality of the tra1n1ng pacl\age initially developed
needed to be revised in order to allow for specific plans of actlon. Par-

ticular training tasks needed to be identified as well as specific training
objectives. HMeavy use was made of outside consultants, a process which -

did not, on the whole, prove successful. Much difficulty was experienced

in trans 1at1ng “project jargonese" to consultants. A negative attitude on A

“the part of some consultants was also experrenced by project staff. \ .

Tralnmg group I consisted of those hbrarlans directly involved iA the

project:. Membership in this group numbered 22, of which all were adult
services, yound adult services, and administrative librarians. From
October 1974 to July 1975, training would be given in such diverse sub-
jects as decision-making understanding the adult learner, and educational
' .uses of non-print media. I‘rom July to Scptember 1975, conversion tra1n1ng
would be given in-house prior to implementatlon of full service in September
1975, _
. Trapin_ing group iI consisted of those staff members who would not be
involved.‘in private consulta"tions with adult learners hut V\}auld be involved .
in making the initial contact with the adult learner. Membership in this
group numbered 18 . Of which all were either children's lihrarians or super-
“"vising library assistants in the public service area. Most of the training

given to this group would involve interpersonad communication skillis and

record-keeping techniques. -

}3 N { 14 7
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Tra1n1ng group III was composed of all pubhc service clerrcal staff
other than supervising-library assistants. Srnce the members of this group
would be involved in daily contact with potential learners . they might be
e)épeoted to“ be asked questions about the Learner's Advisory Service.
Training for this group was lmuted to defrmtron of the scope, operation,

f"‘**—\nd expectatrons of the proJect Their own specific roles in the project

were identified and discussed.

Traininéj group IV was composed of non-public service clerical staff

who work in administration and technical services, as well as the main-
tenance staff. It was felt that these staff members should have a basrc
understandlng of all hbrary services including the Independent. Learner
ProJect Tra1n1ng for this group would involve summaries of proJect de-
velopment and explanations of changes in the conduct of the pro;a,ct which

mrght take place. .

I ’ -
The training sessions were not evaluated prior to the pilot project- ...

What eyaluation took place was limited to that conducted by the national

faculty. However, during the pilot _evaluations of individual workshops
did take place in- house on both a formal and 1nforma(1 basis. General
disillusionment with outsrde consultants was espec1ally apparent during
this in-house evaluation,

Three categories of service were envisioned: advisory,. informational ,
and referral. v |

All Public ’Lrbrary branches offer some sort of advrsory servrce either
through the physical presence of a learner's advisor or through referral to
a learner's advisor at another library agency. Full consultation service
was offered by the main’library with a learner's advigory staff of seven
adult services/reference librarians and one yo'ung‘adult services //reference

librarian. The major tasks of all learner's advisors are consultations, the

provision of support materials, and referral. Learndr's advisors are
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encourag;ed to sequence the learning plan t‘hrough provision of materials
either from the library's collettion or through the use of interlibrary loan.

‘ Informatlonal support for pilot project learner advising was accomphshed
through the development of a data bank. The data bank is an in-depth and
up-to- date survey of "whatever 1nformatlon and materials are needed spe-
c1f1cally by the library to act as a viable learning ceriter for independent

learners It consists of a card file, a vertical file, and a reference col-

lectlon of directories and other. similar-guides. Brochures application

" blanks, test practice booLlets and other such ephemera are 1ncluded in the

data bank. A basic data bank COlleCt).OI'l is available in all FPLW branches.
Staffing' the data bank proved a problem due to lack of sufficient clerical
help. Major emphasis has been placed and w111 be placed, on acquiring .
1nformatlon on materials suitable for credit-by- exammatlon programs.

From the beglnnlng of the Independent ]'_earn'ing prOJect major emphasis
has been placed by FPLW staff on what forms would best gather the 1nforma—
tion needed for evaluatmg the pro;ect w1thout h1nder1ng the provision of
servme itself. Nevertheless, throughout the pllot prOJect complaints were
vorced as to the value of whatever forms were in- use at the time., Difficulty
of use, relevance of questions, and wideness of scope beyond the pilot
project formed the majority of these complaints. Six forms were used to
record information: an initial contact card, an interview form, a resource
utilization log, a staff time log, a learner's evaIuat,lon form, and a learner's
advisor's evaluation. Filled-out forms were pulled monthly and analyzed
by the PP&E group. Quarterly, summar1es were sent to the NatxonalOfflce

Formative evaluatory forms were lacklng in the evaluatxon system de-
s1gned by FPLW staff. Consccmently, a mechanism for advisors to record
1nformatlon about leafning prOJects as they progressed was not available.
This gap-led to the necessity of conductlng follow-up evaluations of learn-
ing projects after the completion of the pilot project. Sufficient data for

judging whether or not the pilot project targets were reached proved to be
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TABLE 24 ~ SERVICE PROFILE: WOOQODBRIDGE

data source category number learners percent learners
pilot . - ' : 79 . . i -
Sex N e ¢ ‘ ~. -
' male . .32 . L 40.5%
female . 47 ' 99.9%
age . ‘ .
25-34 . .20 ; 25.3%
35-54 . 26 ’ 32.9%
occupation '
white collar 18 22.8%
blue collar 6 7.6%
housewife 14 17.7%
learning goal
college degree - 36 ' 45 . 6%
college credit 18 . 22.8%
high school diploma 13 16.5%
telephone .
survey - . 32 ) -
frequency of . IS
library use '
once a week, or
¥ ~once in two weeks - 19 59.4% ¢
/ prior knowledge of ‘ ’
educational .
, opportunities ? / 12 (yes) *. 37.5%
degree of
satisfaction

with service
moderately to
very satisfied o 31 ‘ 96.9%

‘patron would
recommend service
to others ) 30 - ¢ - .93.7%

150

15%




3¢

. .- .
» P .
*

SERVICE PROFILE“(continued)

’ <

data source category . number learners . percent learners
" mail survey - . > © 45 -
frequency of ¢
library use
once a week or - ‘
once in two weeks 19 - 42.2% -

prior knowledge
of educational - .
opportunities ? 25 (yes) ) 62.2%

st

duality of informa-
tion presented to
learner .

nearly appropriate 19 : 20% °

nearly accurate 18 : 40%

nearly adequate 16 ’ 35.6% -

length-of wait
for materials )
immediately 18 ' 40%

value of informa-

tion presented

to learner ‘
‘timely . 21 46.7%
easily understood 17 37.8%

<

degree of comfort .
moderately to .
very comfortable 33 76.4%. -

degree of satisfaction
moderatelx to ‘
very satisfied 50 88.9%

patron would
recommend service
to others 34 75.6%




TABLE 25

EVALUATION OF TRAINING SESSIONS

USING OUTSIDE CONSULTANTS: WOODBRIDGE -

subject

quality of -

manner of

" overall
training session matter ‘presentation . utility pre$entation rating _
reading fairly enthusiastic very clear ° very good ,’

simple useful .
educational | very of little of little | muddled and | below
use of simple | help practicall bdring average
non-print . ’ value
material .
interpersonal fairly enthusiastic | very clear excellent
communication complex useful -
decision- fairly enthusiastic very _clear very good
making complex ' useful ’
adult | of some - of some |unclear average -
.psycl}ology value help and . below average .
o uninteresting
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generally lacking. Certain conclusions could be made, however. A
far less number of patrons inquired about Independent Learning projects
than had been anticipated. Conversely, a greater numl;er of initial in-
quirers returned for consultations than had been anticipated.. A total of
192 contacts took place, mostly during the late afternoon. 'I‘he majorlty
of inquiries were directed towards"credit—-by—examination programs.

The interested patrons who became independent learners were between
25 and 54 years of age, high school gradua‘tes, and female. White collar
workers predominated followed by household workers . By far most of the
learners had learning goals related to earning college credlt or degrees,
thh the subject of business predominating. A follow-up mail and phone
survey of indePendedt learners indicated that most were satisfied with the

help which they had received and’ comfortable witﬁ the librarian involved.

e . CASE STUDY CONCLUSIONS

On the whole none of the fiye "case " llbrarles experienced any major
surprises. lhe hbrarles tended to view their experiences in Adult Inde-

pendent Learning prOJeCtS as positive. However, numerous tensioas were

»

eXperienced in managing these projects, a fact which is explicitlgr stated
in most of the draft reports and clearly implicit- in others. !
Four of the five libraries vested control of the planning’, though not
necessarily the demszon-makmg, of adult learning programs in the hands
-of a specific group chosen for this purpose. Most groups llmited their ‘
memberships to approximately five profossmnal personncl with the range
going from 5 to1l0 profes sionals. l‘he PP&E group might be expanded to ,
include varlous subsuhary groups, termed "adjunct faculty" and the like,
whose primary function was to advise the major Program Planning and

'Evaluatio,n Group. The role of the PP&E group was-two-fold: first to act
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as a clearmghousc for all data collected il the Iimplementation of the pro-

ject; and, second to determine the spec1f1c direction of the program.
Each of the PP&E groups was also charged with the responsibility of pro-
ducing written documents delineating goals, objectives, and action plans.
Two libraries, Woodbridge and Atlanta, ‘produced such documents and
appended them to their reports.

Each of the draft reports from Atlanta , Portland, Sait Lake, and ‘
Woodbridge, discussed in some detail the workings of their particular
PP&E group. The Tulsa report, curiously, does not cover the activity of
1ts PP&E group. All five libfaries experienced some managenal difficulties.
The large size of some of the PP&E groups, such as Portland's, made
arriving at consensus a dlfx.lcult and time~ consummg task. In such cases
_ the usual mechanism employed in makmg decisions was the estabhshment
of small task forces charged with spec1f1c responsibilities. However,
care needed to be taken lest the task of decision-making in gerneral de~ .
volved upon the heads of senior adninistration acting mostly alone. When
this happened at one hbrary, steps were immediately taken to bring dec1s1on~
makmg back to the attention of the PP&E group as a whole.

Each of the libraries tended to view their participation in planning
“ through the establishment of PP&E groups. ‘However, the majority of li-
braries tended to limit membership in the Pl?&E group to upper- and
middle-management. To achieve a greater degree of participation, an -
adv1sory group was usually selected which m1ght consist of those librarians
d1rectly acting’as consultants to learners or a part of that larger groupgzho
would be charged with specific duties, such as planning tralmng sess1ons
as occurred at Woodbridge. The role of these advisory groups was to ad-
vise, but hot necessarily to consent, in the decisions of the central PP&E

committee . ' s
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In general, each library's PP&E group was charged with the following

responsibilities:
1. Developme nt of data collectmg and evaluation methods
2. Development and wr1t1ng of service plans.
3. Communicating results of service implementation to library
staff.

3

-

Tralnlng on the national and local-level has already been discussed
in the f1rst part of this summary document. Ll.ttle individual dlfferences .
in training techniques can be detected in the llbrary draft’ reports with
,the major exception of Woodbridge. The typical tra1n1ng sequence 1n—
volved attendance at natlonal conferences and works hops held-by the
national faculty by a few SLaff members, -mostly administrative, and
establishment of internal workshops and semlnars hosted on occasion }Sy ‘
outside consultants, for those members of the library professional staff )
directly 1nvolved in the project. Training sess1ons were planned either

directly by the PP&E group or by task forces speciflcally designated for .
this duty. _ . . - .

“The }nost elaborate , and atypical , in-houseé training package was -
developéd by Woodbridge This library appears to have been determlned
that all members of the library staff, whether professmnal or not, would

bo involved in some sort of fraining. To th1s end, four groups were
‘ selected for training, each of which was to be given information on the
pro;ect ranging from detailed seminars and workshops on such diverse sub-
Jects as interpersonal communications and reading to simple ' summaries on
the progress of the project.

, Particularly interesting was the reaction of the individual llbraries to
the use of outside consultants, both as training group leaders and as con~

sultants for the compiling of draft reports . Where training sessions were -

analyzed by the individual lihrary, such as at Woodbridge, general'reaction

155

162




to consultants was fairly negative, in.some cases ,Jquite negative. Ma jor
difficulty was seen in cornmunicating library needs and goals to those un-
familiar with libraries. In the ‘;vriting of draft reports by consultants of
two libraries one library experienced much dlfflCllltY in communicating
1ts goals and objectives for serv1ce implementation to its consultant
another library was forced to require a major readJustment on the part of
its particplar consultant in order that the final report be more geared to the
perceived needs of the llbrary. -

Each library implemented its new service in a pilot and expansion
phase, All of the libraries which reported on publicity campaigns indicated : E
that a change in publicity techniques between pilot-and expansion appeared
to be necessai‘y‘. The two main méthods by which patrons were attracted
to Adult Independent Learning projects were newspapers and in-—library pub-
licity, the former being more important than the latter., This fact correlated
with the finding that most users of AIL projects were frequent library users.
Those libraries reporting on pubhc1ty 1nd1catecl that more attention needed
to be devoted to local pubhc1ty needs through discussion with local com-
munity groups and through more extensive in-house hbrary pubhc1ty

Most of the five libraries entered the program with some preconceived
" idea of who would be attracted by the program. Some surprises were in
orcler for these libraries. One library, Portland, decided to allow the target
population to evolve with implementation of the 'service. In this case no
specific target group emerged. Most were between 24 and 35 years of age.
Wooclbridge alone differed in its learner population, with the majority of
them being in the 35-54 age group. Surprising to most of the libraries was
the small‘ number of retired and senior.citizens attractecl to the progm\
The figure for this group was usually quite low relative to other categories
of ‘learners,. Learners tended to be mostly female although this ratio of

female to male was less than expected and differed from pilot to expansion

L

’
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programs . ° The educatidnal experience of learners was varied and ranged

from some high school to college' graduate. As a whole, the group of o
learners showed a fairly high level of education. Most learners tended to
" have at least some college experience. Qccupatlonal character1st1cs varied
and no clear group emerged However/of those learners in the 24 35 age
bracket most were blue collar workers., Of those m the 35- 54 age bracket
most were white collar workers. The majority were frequent library users.
Importantly, the second largest group of learners had never used the public
library before. : . ) 7
~ Learning coal,s for each library's adult 1ndependent learners were qulte
homogenous Most appeared to be mterested in those subjects covered
in the Dewey 600s. Learning obJectlves»varled from personal development
through job preparation to educatlonal cred1t A dlfflculty arose among some
reportmg llbrarles as to what const1tuted "personal development" and other o ;;
categories due to lack of precise definition. R .
Data relating to user satisfaction was v1ewed as suspect by many of
the reportmg llbrarles . Where outside consultants 1nterpreted the da,ta of
user satisfaction, it was usually accepted as given.,* One may//oculate
- that this might be dué to the librarian's recognition of the patron S usual .
desire to please ’based on experlenc:e versus the relat1ve lapk of such ex- ’
'per1ence in gen ral by consultants, Sometlmes responses of user satlsfactloh
* differed from patron to learner s advisbr, with theﬁlatter, Or example, viewing
himself/herself as more available to the patron~than d1d the former. Both
SRl oL
llbrarlan and paJ:ron expressed the view that learmng goals were clar1f1ed
K through interpersonal communication between librarian and patron.

The process of prov1dlng service to adult independent learners was
simfilar‘in all of the five libraries, ‘Three dimensions comprised this service:
Learner's Advisory Serv1ce, 1nformatlonal serv1ce, and referral serv1ce.
Learner's’ Advisory Servrce involved direct contact bewveen a librarian and

potontlal learner., The usual proceduyre was for the learner to come into the

157

164

e
oo




%

W

library and express his/her interest: The patron would be directed to a
learner's advisor or would n:ake an appointment to see an adyvisor at a later
date. In1t1ally, some llbrarles overestimated the demand for Learner's
Advisory Serv1ce When th1s deman,d did not mater‘allze reductlon in
number of stafflng hours for this serv1ce took place The expected. use of
this serv1ce during evenings and weekends did not materlahze The average
number of consultations between learners and librarians was two, with the
average time per consultation bemg 25-30 minutes. The llbrarlans. involved
in this work viewed their roles ac supportative of the adult independent
learner s goals and objectives. They did not view themselves as teachers.
Two of the five libraries developed elaborate 1nformatlonal services
in support of tne library's ir: lependent learning proJects Atlanta S prévious
pafhcxpatlon in the Nelghborhood Information Center project had left it with
an extensive bank of information, which was added té and updated. Wood-
obridge developed a data bank consisting mostly of up-to-date information
of community resources, Community help agenc1es and individugals w1lhng:
to act as rosource people for individual learners Q_
Referral service tended to be limited during the pjlot phase% and more
used dur1ng the expansion phasés of the projects. All patrons who were
vrefcrred elsewhere expressed satisfaction with their referrafs

@™

Each llbrary engaged in its own data collecting and evaluation based

" upon forms it dev1sed for that purpose. This individuality led to a hetero-

. geneity among record keeplng mechanisms. Certaln common questlons and

data bas?s were sought by most of the llbrarles Theso are d1scussed in )
part one of the summary°report Spec1f1cally, most. libraries sought basic
denmographic data such. as age, occupation,. sex, and whether or not the
patx;on was a frequent library user Rather unclear definition of data cate-

gories’ appears in the five library draft reports

° et
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All libraries experienced difficulty in getting proper completion of data .
forms. In the case of one library, a serious problem in staff morale re-
sulted from lack of information as to how the data was to be used and what
it was to be used for In some cases all of the questions requlred an
answer by the hbranan which was not forthcoming. At least one hbra/ '
explicitly 1nd1cated that it discovered after the pilot project had béen com=
pleted that data mstruments used during the pilot did not supply the
information neéded. L P
Between 5 and 7 different forms were generallv used by the libraries.
These represonted three basic.categories: initial interview, 'patron’ s‘ ( ®
progress, and patron—hbranan satisfaction with service giwen. Data were
presented in raw numerical figures usually, though not aiways, converted 5
to percentages. Sophisticated summary data sheets were usually not.pre- IR
pared. ' In the case where a statistical analysis was given of raw data,
_..’ ‘interpretation of this analy51s was not readily apparent. '\ .
Coding of the data took .place at the local library level. Interpretatlon
of the codmg proved difficult, due in part to the heterogeneity of the da

as,<ed for by the questionnaires, as well as the difficulty of def1n1t10n of

s pecific categomes One of the clearest needs for all’ libraries cngaged
in thé provision of serv1ce of this kind is a common mechamsm for collect-—

ing data, such as is now in use among project hbrames

Data collected was usually supplied to the PP&E group on a monthly
basis. Attempts were made by most of the hbranes to keep records re- .
‘ lating to, individual learners with the files kcpt by the leamer s advisor
until comple tion of the project.

On the whole, the data collection experience proved to be among the
most valuable exercises engaged in by each of the five libraries. It re-
vealed a major weakness among libraries as well as a marked appreciation

of simplicity of record keeping. ' . e —m
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Traditional library services were viewed sémewhat differently by the
five libraries upon cbmpietion of tl}é various phases of the Adult Independent
Learning project than before their completion. Although most libraries had
developed elaborate interlibrary loan facilities , these seemed littl_e used
by learner's advisors. Library duties which were . primarily clerical in
nature but which were performed by professmnals 1nterfered with the pro-
vision of service and. tended to be reduced con51derably as the project wore
dﬁl. Those libraries which either considered themselves to be operatmg
under a more participatory management style or who w1shed to move to a -’
more participatory management style found‘the task to be more difficult and
time-consuming than they might have expected. The frustrations and problems
inherent in initiating any kind of mejor new 'sefvice were very snarpl}; brought
home to the five libraries, as was a reahzatlon that, however time- -consuming
these problems might be, they were necessa_ry\_. parts of innovative service.
Above all, the five libraries discovered fhat they could indeed provide
adults with significant opportumtles for independent learning which did not.

differ markedly from tradltlonal professzonal conceptions of library service.
N ¢
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TRAINING MANUALS DEVELOPED BY NATIONAL FACULTY "

¢

Program Planning and Evaluation

DeProspo,.'E. R. A program planning and evaluation manual., New York .
College, Entrance Examination Board, New York, New York, October 1973,

DeProspo, E. R. Evaluation design and data system manual New York
College Entrance Examination Board, New York, New York, July 1974,

Mavor, A. S. A system for evaluating services to the adult independent
learner through the public hbrary New York College Entrancc Examination
Board, New York, New York, May 1975.

Understanding the Adult Learner

Szczypkowski, R. B. Understanding the adult learner. New York 'College
Entrance Examination Board, New York, New York, May 1974.

Decision Making and Educatlonal Planmng N

Gelatt, H. B. Decision making and educatlonal planhing: A librarian's
manual. New York College Entrance Lxamination Board, New York, New
York, December 1973.

Interviewing and Need Diagnosis ‘ ‘ >

Mavor, A.S. Interviewing 'and‘ need diagnosis. New York College Intrance
Examination Board, New York, New York, December 1973,

Guiding the Learner in the Use of Study Materials

Monroe, M, E. Preparing a reading study guide for the adult independent
5 student: Criteria, formats, procedures. New York College, Ent.ance
o Examination Board, New York, New York, January 1974.

Training Plan Development _

Mavor, A. S. Training plan development wo}kbook. New York College
];ntrance Examination Board, New York, New York, August 1974.
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INTRODUCTION

»

This appendix contains a set of hatgrials related to a training sequence
in Interpersonal Communica(tions and Interviewing Skills conducted at the
Free Pyblic Library of Woodbridge, Woodbridge, New Jersey. This sequence
represents only one aépec@ of the training planned and conducted for learners' - -
advisors. The initial step in the training program developmént was the
identification of advisor tasks and the skills, know;vledges and attitudes re-
quired to effectively perform these tasks. Once this identification was ac-
éo}nplished, leamers' advisors ()yero asked to indicate their level of confidence .
in each of the skill, knowledge and arttitude areas. These ratings formed the
basis for thg training program, ‘
" The first pie&e of material included in this appendix is a training outline
prepared by members of the library staff. "I‘ﬁis outline specifies advisor
tasks, the skills, knoﬁvledgc;s and attitugles to be acquirec? through training,
the staff to recéive training and suggested methocs for conciu‘ct'ing and evalu=
ating the training. This document was used as a guide in selecting outside
consultants and as an aid for consultant preparation. The second piece of
material is the workshop outline prepared by selected consultants. This
material contains brief descriétions of content, methods and scheduling.

The- third piece of material is the training session evaluation based on

responses of workshop participants .




INDEPENDENT LEARNER PROJECT: TRAINING OUTLINE : - ~

-

1. Content of Training: Interpersonal communication and interviewing skills.

2, Service Obicctive To offer ind1v1duahzed consultation services to adult

self- dneqted learners, offering them a551stance through the followingtasks:

&. Helping learners clarify their educatlonal needs

b. Helpmg learners assess their present levels of knowledge and edu-
cational needs

c. Helping learners formulate their educational goals

d. Informing learners of the variefy éf educational op;;ortunities and
resources |

e. Guiding learners in the development of their educational plans

. Q¢
f. Facilitating learners' decision-=making

Interpreting library materials and services to learners

5oQ

Aiding learners in interpreting their progress in terms of their
stated learning goals and objectives
i. Fa'cilitéting the learners' evaluation of their learning project(s).

3. Knowledges to be Acquired:

Interpersonal communications techniques

a
b. Interviewing techniques

Q

Methods for drawing learners out
d. Techniques of aiding learners in interpreting their needs to the extra- .
library resources to which they have been referred.

e. Subjective methods for measuring success.

4. _Skills-to be Acquired:

h Basic interviewing skills' . . L
b." Basic communications skills :
C. M%xking learners feel at ease

d. Drawing learners out.

B-4




e: Aiding learners in interpreting their needs to the extra-library resources
to which they have been referred
f. Help learners interpret their progress in terms of a stated objective

g. Ability to guide rather than direct through the interview process,

Attitudes and Behavior to hbe Acquired: *

Amiability

'Desire to communicate effectively

.

Feeling at ease with strangers

2.0 T o

Tact and sensitivit}} in discussion of learners' goals, views, ob-=
jectives, and prior accomplishments et
e. Patience ¢

f. Be supportive of learners.

Staff to Receive the Training: Group J, T

-

. __Suggested Training Mathod: S . e

Group participation in role playing, case studies, discdssion and.drills.

Proposed Methods for Lvaluating Training:

a. Survey trainees at ehd of -each training session about content,
format, etc. ‘

b. Statement from trainer assessing the session, particularly group

response , ‘

.C. Self-dssessmeng by learners' ‘advisors following completion of
entire training program, aimed at assessing competence level as
it affects task performance.

<

Number, Length and Spacing of Sessions:

- Suggest 2 full days.




WORKSHOP ON INTERPERSONAL RELATIONSHIPS AND COMMUNICATIONS

1. Community Building
" Rationalé: The workshop will prepare the participants for a relatively

close one-to-one relationship with adult learners. Smce we will deal with

«t

the skills necessary to famhtate an 1nterpersonal relationship, a feeling of
community, of safety among tne worLshop part1c1pants must be constructed as

_a first step. In the resultmg warm atmosphere true feelings are more likely
to be expressed and the task to.be undertaken w1ll advance more rapidly.

2. Personal Values of Participants ) ' .

Rationale: A great deal of emotional distance is likely to exist between

the Learners' Advisors and the Adult Learners . Among the factors creating °

. this distance are: disparity of age and of.educational background . In addi-

tion, a Leamners' Advisor has selected the profession of Library Science and
sees a career path ahead while the Adult Learner is struggling with such

issues as, selecting an educational and vocational or career path, It is

crucial that great empathy exist between Adult Learner and Learners' Advisor,
To accomplish this end.the workshop participants will deal extensively with

. their own values. A ¢

3. Interview Technigues

Rationale: Part of the process of getting involved as an Adult Learner
involves the completion of interview forms. This process should not only run
smoothly, but, properly handled . can also yield information of great value

to the Learners' Advisor in making decisions and iving advice.
) L s g

4. Listening Skills
" Rétionalc: The ability to elicit both information and feelings from an
Adult Learner can be blocked by several obstacles, including lack of empathy,

conflicting values, distractions or personal concerns of the listener and

Yo oo

simple lack of listening skills., [xercises will be participated in which first 3

M <
point out that blocks do exist which prevent us from hearing the real meaning
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_in solving prdblems if they arise.

3

which the é;;eaker wished to convey. Secon'dly, we will practice reflecting
back to the listener our perception of the essence of what we heard. This
second step will prevent misunderstandings, make the adv1smg process work
smoothly and encouragr—* the Adult Learner in the behef that he or she has
really been understood. o

5. Communicating Skills .

Rationalc_a_:_' In one sense, thisis the complement of listening s'kills and
is needed to feed back, or reflect, what the Adult Learner has said. However,
these skills are necded at all points in the Learnér—Advisor relationship,
Which . ideally, will be of a long term nature. Skills in communication will

go a long wuy in preventing judgmental behavior on the part of the Advisor and

4

6. Group Discussion

Rationale: It is likely that the library staff will have feelings about filling
the role of Learners’ Advisor. On lhe negative side, this is a new duty to be
performed without the elimination of any other duties and without any increase

in salary. It also thrusts them into a long-term one-to-one relationship with

o ! . . ? I3 . .
" an adult patron dealing with the weighty issues of values and careeer choices,

No preparation for such interpersonal relationships is provided in the graduate
training of librarians. This should leave most of the participants begmmng

3

this works‘]op feehng unprepared for the role of Learners' "Advisor and some of
them feeling resentful since such a role was not part of the 1ibrarian:s j<;b
when they entered the ficld. On the positive side thijs Adult Learner project
is exciting not only because it is an effort to try something new but also tge~
cause it further formalizes the librarian's role as a helping professional.

This should open up a whole new area of pcrsonal satisfaction for a librarian
who can follow the progress and growth of the Adult Learner over an exteanded

period . In addition, the whc\;le alternative education movement is blossoming

around the country to mect the shortcomings of mainstream schools, to give




treatment to troubled adolescents and now, under this preiect, to previde a

second chance to adults who want an education. The workshop participants .

are in the forefront of this movement which should provide personal pride and
interesting future career opportunities, i
Unless negative feelings about this project can be given vent to, conscious
. or unconscious opposition to the project will result. In addltlon, if none of
the hbraman participants see all the advantages of this project, the trainers

will be able to present them during the dlscusmons oo




Group I

1. Schedule

~Sessicn 1
e Community Building
e Personal Values
‘® Communication Skills

T~ "Homework" - reading assignment
Practice use of communication skilts.

Session II

e Community Building

e Personal Values - discussion of readw_ment
e Debriefing Communication Skills Assignment .

- "Homework" - Practice of communication skills

~.

Session IiI . ‘ T~
e Debriefing Communication Assignment o f"“‘*mr/ﬁ_‘
‘@ Groupr Discuséion - Pro and c?n on the Adult Learners’ project
" . @ Listening Skills
-, "i{omewor}:" - P.ractice communi‘cationkgpd listening skills
ééssion v - . ~
‘9 “Debriefing Comniunication and Listening Assignments
" @ Interviewing Techniques

e Concluding Discussion

2. Techniques

Scssion I

o Community Building: Valuing Technidhés (name tag, I Am Proud, '
Either-Or Forced Choice), Warm Ups (milling, non-verbal greeting)

_-\ e Personal Values: Paper and pencil assignment centering around 2
. the following problem: ' Your M .L.S. degree is done; you only
have a Bachelor's degx:ee‘.\ﬁwhat would you do if you had to choose
- a career other than Library Science? Read plans in small groups.
Discuss in entire group the implications of this.exercise as it
applies to the Adult Learner.

B-9 \ . ‘
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o 0Communicatio‘n Skills: Lectlre, pencil and paper gxercise, .
role plays. ' K ‘

For next assignmen't:' The Student As Nigé;er a 'coll”ection of essays -

“in paperback form by.Jerry Farber (New York: Pocket Bookse)

Session I °

o

¢ Community Building: Warmups '~ . .

e Personal Values: . Life Line, Two Ideal Days, Epitagh-,‘Group
" Discussion on The St_udent As Nigger and its implications for
having empathy toward ‘the Adult Learner. ¢

¥

¢ Debriefing Communicatién Skills ASsignment: Group discussion..

Session III )

o Debriefing Communication Assignment: Small group discussion.

[ .

- ® Group Discussion Pro and Con on the Adult Learners' Project:
Debate in either.fishbowl or entire group or bhoth.

ocListem'nq Skills: Rogerian Liétening, Triads

. Session IV

e Debriefing Communication and Listening Assignments: Intire .
group discussion, role plays, )

" e Interview Techniques: Lecture, paper and pencil exercise using
actual interview form on one another }in dyads.

@ Concluding Disclissidn: Entire gr,ou;ﬁ discussion, I Learned and
I Wonder statementgd ’

%
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TRAINING SESSION EVALUA‘I\ON_ INTERPERSONAL COMMUNICATIO\I AND
 INTERVIEWING: TECHNIQUES) - BN \ \\

.. .- AN

The training on 1nterpersonal communication and mtervxewmg tcchm 1es

co‘n51s'ted of four 1/2 day sessrons. The attendance at each sesswn varied

Nineteen of those attendj,ng retu‘fned evaluatlon forms, . ,

« In general the sessions received excellent u‘atings from the stafi. The

overall rating was: - o .
1 No. of Resgondents Percentage of Respondants "
Terrible .0 0 - ¢ -
" Vety Poor 0 . 0 ' ’ .
o Belé». Average 0 . 0
Average . & v ) . 0
-+ * | Above Average i . ) 5.3 ‘
Very Good: , | 9 - - 47.4 ’ .
Excellent ' | ° 9- ‘ 47..4 .o |
o i ; !

-

Most of the respondems ound tae subject content relatively complex but

" very practxcal end useful e, ‘ 2
i T No.. of Perceéntage of
Subject Content . Respondents Respundents
A Simple 1 0 " ¥ wmfe. .0 7
‘ | ‘ . 2 2 _— 10 5 ..
E 3 7. Ll " 36.8es .
A o 4 " .7 . 36.8 T
Do Complex 5 T "15.8 '
. All theéory, little . o
pgactical value » ‘ 1 0. 0
, * b 2 ' * 0 “ t 0 @,
K 3 0, . 2o @
P 4 3 15.8 '
« | “Very practical and 5 16 1 84.2 ',
.| useful * L




s ]
*

r ) -
§ o .
Information Presented’ , No. of Percentag of ‘
? | Respondents Respondents
N 5 - *
. Very helpful 1 - 15 78.9
N - 2 °3 15.3
. ' 3 .0 0
) 4 1 5.3
' Not helpful 5, o . o
B Lhd R ‘

The consultant team got unanimously excellent ratings on their degree, of

enthusiasm and primarily good ratings on their knowledge of the subject area.

o ’ No. of Percentage of
Co ' Consultants . Respondents . Respondents
» Unenthusiastic 1 0 : 0
2 o - 0 d
: ) 3. o 0
! 4 0 0
Enthusiastic N S 19 - 100
. Knew the subject-well 1 , S . 2643
- 2 - 10 52.6
3 1 5.3
4. 1 5.3
Lacked an essential 5 - 2 10.5
. grasp of subject °

K
1

\/Imt of the respogxdents found the consultant s manner..of presentatlon

to be clear and mterestmg

M ‘v

-

No. :
Presentation o. of Percentage of

Respondents Respondénts o -

Muddled © 0
\ 0
0
5
14

3
—
o
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-
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. ) '
" Description of Learning Project
/' 14 'anrnmg goass (selectone): [:] Educational credit 1 yob advancement or change
D Increase knowledge O Increase skill ] Contribute to commumty ‘
D Pleasure and recreation D Meet people with corbhlon interests
. i . ‘\‘ . - .

Elaborate goal ‘ o . A

kY ‘ s

X :

S A . X "
- N H Loyt He - » " o]
15 Aga g\{eammg profect (seiect onej O generat works [ Philosophy ™ . . -
T -

- D Retigion D Social sciences D Language D Pure science
il 3 P [ R
LITechnciogy, applied scrence D Arts D Literature D General geography and history .

\ .
»; ~ Elaborate area of interest-
=] >
~\ ' .

H B°okg'0und knowiedge/skilt nlearning area D No experience ) [:] Some experience

L Expent " Elaborate background: Lo " &

.

17 Learming maotnod preferred by learner 1 seloct one)

B >
) [...: BOoks D Audiovisual D PrOQrammcd mstruchon»
D Formal classes - D Informal discussions D Other
\) X .
R \ Ela boraie Laming melnod
~ .
- - ) w . <

- ~ ’

; 18 L@armng location preferred by leamner (select one)

¥

\ - ‘ »
\\\\ D In hibrary [ 1 crassroom Ca home ~ . [ Other .
R .

~i ’ . °
Elaborate location . : ¢
hd o s - r
; & )
19 Possible ways of helping the fearner meetlearn ng goal(s}) e
o — )
s .
- C-5 :
‘ }' O
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/ * . . . ) © s

-Interview .
fiterview conducted D Phone D In person The purpose of this form is to provide the o
. advisor with information about the learner _ .
Date- ) : and to provide both the advisor and the '
T 4y learner with a common’ basis for working_
’ . ' * through thé learning project. This form 2
Time 3egun Ended Lo
2¢G should,be-filled out by the advisot.
. . . Y c::“a
General Information-about.Learner .
. . P
1 Leamer. . _ : ! . .2 DMale [ Female
'3 “Agdress . T
) <o City ' . Sute . 7
4 . . ] L .
. AT S f%urlno,n L TN Besi lme ’:) can f
5 ] Resident ; 3 Nonresident ’ D In-service area
. 6 Specific occupation . L S ST
. N \ -
s ™~ . . \\
7 O cunaticnat category cCoder wilf complete) o \ ’
Llu ousewife D Manager, administrator (] Retired o
[ Biue cotiar worker D Other white ~ollar worker [ student , N
o .
L Professionat 1 Unempioyad DOtgher :
. N . :

. AN
8N\Age fcrreieonej - ~18 18-24 25-34 35-4% 45-54 55:64 65¢ . NR
v \ \
9 Useo 0 roreci ibrary ] Once or more every 6 moth\ [ Jtess than once ayear
L Once or miste a menth . U Once or more a year Never

-

WX

S~

oncea year

10 Useof other Lbraries *

(T once or more every6months [ Lesst
[ once or more every year - O wnever”

— -
LJ Once or more a monih

t. Library card EJ Yes ) D No™ D NA -
12 Léaméd of Learner’s Adwisory Service through Newspaper N ] Radio _ . D,TV
O Library d:splay‘, ’ D Community dlsplay D Librarian Clword 6f mouth
L Anotier agency D Communny outreach (N fftherh’s&y _ - .
, ) \\ . ) ’\\ .
13 Educaton completed D Exghth grad or less . (] some mgh school Ell -igh school graduale
' ) . D Some college ) \ O BAn - E] Gradyate work

Elaborale: N




" Description of Learning Project

/14 Learning goais (select one)* [ educational credrt -[J yob advancement or change
/ D incraase knowledge D Increase skill D Contribute to community ‘
D Pleasure and recreation D Meel people with common interests
) . N .
Elaborate goat ] o SR S

w

15 Arga « o Iearn NG project (sefect onej- " cenera works L] Ph:losophy . .
- Rouglon C_—J Socal sciences ] Language D Pure science
D Technciogy, apphéd \%\cence D Arts D Lderature D General geography and histBry
s, Elaborate area of nterest
H
T
Q %

» - >

. e S \
16 Background knowledge/skitinlearmng area L No experience DSomeexpenenqe(

= ‘
L3 Expert ‘ Elaborate background: .. o
. .
*
17 Learung metnod prelerred by learner (seloct one) . KR
Vo N - y
) D BOoKs [] Audiovisual D Programmed mstrucnon:
D Formal classes - D Informal discussions D Other ) )
N . ) .
\\Elabora&e icarnng metnod )
- ) A R <
1 8. Leammg location prdumd by learner (select one)
\ ) . ) : .
D In library D In classroom D At home : D Other
» ] N =
Elaborale !ocanon X . ‘ !
o ¥ o
& ¢ .
« ] \
19. Possibleways of helping the learner meet learping goal(s) g
© -
—
- * o
]
- 1
N Q C-56
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Description of Learning Project (continued)

20 Recommended sequence of learning project (where to begin and steps to follow ):

Advisory Servics;

21 (Uexpta ~ng ingependent learring program O Clanfy'ng learning goals

[ ! .
i Detiming project scope . D Developing learning sequence

Elaborate servicensy ' ) . :

Information Support-Service ) :
22 :} Provide materals U mefer outside library (] Refer inside hibrary .. O Gather information
D Provide study Guide Q,f?rowd'e rescurce hist D Other (specity)

<« AN

~Elaborate setvice(s)

i i
Steps 10 be taken batore next appomiment .
.9 . - »
Nextappo:niment date
. - ot " s
Comments : . -
o &
¢ . s @ . -~
’ 4
. .
Learner'sAdvisor o S 185 ST .
\ . ¥ - P) N
Q * . . . " 5C-6
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Progress Report .

Contact DPnone Dln person

The purpose of this form is to provide a
record for the learner and the advisor of the
learner’s progress. This form should be fifled
out by the advisor.

Date - . ’. ¢
Time* Begun Ended = °
Leamer . .
Visit No

Modifications in Learning Project
I Changes and/or elaborations in learning goals

9
/"'/‘MW“'
o 2 Changes.n scope of area o8 interest O Broader (I Narrower
3 Etaporations of changes in area of interest
<
4 Changesn ways of helping lodimer meet goals. " .
R . B - -
5 Changes elaborations n sequence of learning project
% ]
= i e

Ad\gis'ory Service-

* 6 [ Explaning mcependsnt ivarmng program

o DU -
‘ ) Ciarify g leammg goals )

. .

7 Eaboraie servicefs)

Information Support Service . P
A

4

8 D Provide matenals

- Lireterouside orary 1 Refer nside Worary
~ 9 Elaborate servicais).
10 Steps o be taken before next appontment
7
1 Next apponiment dale —
.. Learper’s Advisor . . L
[ - f"
T . - 18¢
N Y ? rYJ " IO ~ 7
| EMC » v - -7

D Defining project scope
D Developing learning sequence

-

L] Provide study guide D Provide resource st (] Gather information
- . .

l;«!] Other (speciy) ‘
. - -
A
— e N .
. ’
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The primary purpose of this form is diag-
.- . nostic, It should help the advisor adjust to

’ the.needs of the leamer. This form should be
filled out by the advisorin conversation with
the 1earner.

Progress Evaluation Interview

Contact DPhone . Dtn person

Date: °
. e <
1 Learner &
’ £ 4

2 Doesine learrerfeet that the 'earning projectis moving at an adequate pace?

. [Jves - o - O ton't know

Fiaborate

o %

u

4

3 Doestheiparner feel that he'she s progressing toward his/her learning goal? .
we .

a 3.2 1{? . \ "
Ll ves s - o [ oon‘t know » :
-Elaborate ) . .
- . o
. . - . s Q.’ *
* Has tne advisor been avarlable when needed? . [ ves S
If 'no "hoyoan tms problem pe corrected? - -, - .
) . " ’ : 2 '

o

Bl @

Have tne liorary facilities been conducive to the learer's project? ° : .
{Jves Do . Una , .

i no.”" how cdn this situation be improved? . .

&
. .

n

< oS N

6 Has theadvisor provided the needed assistance in learming plan davelopment? ‘

Uves = -7« o ‘ [J Dont know ‘ L E

~

[

-

. " i"Ro.” what should the advisor do?

. . .y L
— . s
s

Cagy

~

Qo . ) o" X
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: "~ This form will provide a record of all referrals.
Date ‘ made for a learner, an indication of whether ap-
' pointments were kepl. and the usefulness of each
Learner . referral as judged by the learner.
, ) o B . .
Referral Worksheet .
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The purpos2 of th:sform is to get thelearner's -
e impressions of the advisory serwce The
~ ' learner fills out the form.
Learner’s Evaluation )
Fa
) — ' : : Evaluations
l’ ~ ¥
. \ g
s1518 ]2
Ouoshons Z|w|lw {0 ]|<.
. .
/ Was the library open when you needed 11? i
2 Werethe !;ora.y iacilities hetpiul to you in domg your Iearmng project? ’
4
3 Was me Learner's Adwsor available w hen you wanted to talk?
4 Were you commnabie in tat kmg to the Learner's Advisor about what you ' -
wanted go learn”? . ’ P
5 Dzd zno Learner's Ac.wsor undnzsmnd what you wanted to !eam’? ‘ I
—_— e s e - - - U S ; '
. . ¥
- B, Wab the Learner's Advisor helpful in deveiopmg a plan ior your learning i
melpmu y0u docm how to ‘)emn 2;anri whatlo dc)? . B ’
»—-“—"\ \ 3 . M
7" Were the nght matenals (broks lapes. etc ) available when you needed j
them’? . ‘ Rl S ) !
8 Were the matenals given 10 you by the Learner's A(JVL;O( useiul in helping) / s
you l2armn whan you wanted {o learn? . 5
Wit e e e e P - - N e - S e ek s e e o e b o e ot — - - e e ___§ -
9 1f you used a list of resources or a study-guide in your Iearming, were they '
hezpful" . . ) . }
10. if you were referred 1o anathes agency did that agency help you n your
learning project? .
11 Overall were you satished with the heip provided to you by the Learner's I ’
Adwvisory Service? .
» . ¢
B - v . /
co 15¢C -‘
) ‘ *
; (over)
O - h i : ' t.
‘ | '
/. : D
Q o
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e &Y N
12 Would you use the semvice agan? [ ves J No O Don\‘t‘\know R
e T TS - : _ . N\ i
13 Would you recommend the service 10 someone else? .  ves D No (J pon't kné\v
—— e S ’ N
. ¢ ' T - )
14 Hom doyou think you have ¢han jed as a result of your project and the help the kbrary has provided? : \
¢ - . \
01‘ * ' \\‘-\
o4 ! AN
< o N\
»
Learner s name * .
" Date " ' S ' ¢ °
3
e
A
. )
4 ;
| X -
[ .
ERE W 3
. - 4
X . . ) h ‘
A} ¥
.
U L
4 ' [{' - ¢ . .
N he . a ' .
. -4 b .
, 191 ‘
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1
2 N v R
The purpose of this fornt is.to obtain the ad- |- fa:
) . visor's overgll evaluation of the experience )
' witl the tearner. Adwsors fill out this form
L4
. T ‘ . .
:‘ T~ - 3 o / . ‘ N
.. . Fvaluations
- o v ' * . > - '
- 8 IS . (% r
g
oq- ' : ~ £ "g R
é * . ! sl8lefc| g
. o> .’g E. Q 3
' . Liojo|lE|=
Questions S lZ2iojn o<
1 st :"»0 tearner com'orfabie n talking to yOu, about what he, she wan!ui .
o ‘carmn? . < .
..‘._;._. - O .. P \ . .. ’ Wt meem i e e ot amme of R S
2 Dud ,0u understand whial the mfunm wanted 20 learn? | . ] . : :
——-_ﬂﬁg - - - - - e e e e — -4-:-" nansr
. &
3 Woere you heiptulin devc-lorw,nt: loarmng plan? e | 0t ,
———— o —— o~ s - R U ;. B L T SRS v S ..‘-‘...A..‘v._..,in.. e ' .
4 Were you dvadabie when the loamer wanied. to talk? , . '
m— -~ * . R ) . - Y- W e . 2. >
& Were approprate matenata ayulable for the learner whm he/s she needed
them?> * ) : N
i
o o. R R W o = . — -y . - ‘._-..;_.vt-- O mme e w4 et e aa i s . e L
T8 Were tha matenals that you provided the Ieamnr uselful.n helping tumy her ; . N
eas h s, herleammg goa?? ) - - o
Tt \ - - IR o~
. . ‘
7 dbyou prowded a studv and was 4 useld tothe learper? O\
- s T T e
8 you referred the fearner tu an outside agency was this agency helpiul to
thaiearna® | o : ~ .
P . Lt . e tm——
g Ov °rad wife you sabshed wzm how yo ! heipnd the learner wih us/her
T learning froect? o . N
; — . T
Y : e 0 ‘Q LN
A
& A’ .
- ’ »
o ! ®
« . * {}‘ o ¢
) o .
oq N 9
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.

’. - 10. Didyou feel you had enough tme to vork with the learner? - {1 Yes
If "no.".please comment:

:_]No

5, )
11 Were the facililies and equipment 0 the hbraty sufficient ' - s
for what you needed to help the leamér? . E] Yes D No
I "no,” please comment

S
°
° .

e

x

®
Learner s Advisor
(.D. No.

- 193 . L
Date ) .
. o E | .
| -

.
.
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