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~ This is the secrnd annual report of the activities of the
e ' Instructvona] Services Department relating “to the Co]lege lerary
‘ Program and consequent activities for the fiscal year 1975-76.

~

. q‘\-
Thé report is divided into three sections. The first section
scribes in detail our approaches to‘providing 1i5§ary instruction
Ve, .
and, orientation to some 7000 students during the paSt year.

The second section contains tab]es summar121ng statist1cal information

2

related to the ‘program. The third séct1on inc]udes two coples




The Instructional Services Department vas -established in;//
August, 1974, to serve a university community of 20,000 students.
The primary goal of the department is “"to pian, design,,develop
and coordinate programs:and activities to apply the library
resources of the Univer51ty to4t;;:::mgrmatisn“needs~o£ethe
academic community, with emphasis on undergraduate needs,"
During its first year, the major goai of the department
was to develop a program of library instruction for undergraduate
students beginning in the freshman year; Thus, dﬁring the first -
year, appropriate people in the Freshman E¥gii§b Office were '
contacted and a cooperative Yibrary instrudtipnal program was
developed and tested on a 'limited n;mber oﬁ students in a pilot

’ program. The success of the pilot program hed to the planning
of the.library instructional program and Itg actual implemen&;tion
during the past year. The full implementation of the program
,has involved about 4,500 freshman students. \The process of
implementing this program and other instructional activities .
make up the subgect of this report. | 1

| ; .

\ ‘
In order to develop a program of library fnstruction for

a lange number of undergraduate students, as.putlined in the
%

grant droposal, it was necessary to identify their spe¢ifid :
\ \

needs.\ This we attempted tp do in our first year; Injconsidering
‘i e i " \\_ \




NE
'\ormat:on:needs to tt
ind/af/;hat level
of sophlstvcataon the student is work1ng, ‘Tth e~ orkedeith

this, we found it useful to relatyd

class the student is in and also to‘keep‘in

the 1dea of relat1ng 11brary instruction to ‘the' immediate 1nformat;9n
needs of the student Thws processhnade*the purpose of the T\\\\j

P

instruction 1nmed1ately apparent and, most importantly, immedlate%?

useful to the student.

-

. Thexfirst’level of need is Z; thg freshman s/;dnd semester

. . mposition c}asses, where students must make ufe of library

»
v

resources to fulfill the requirements for‘a/term paper. Librany\\

- skills and knowledge ﬁdent1fied as re/e'ant to this level are: ™
3%
source being used; d elopiné a search ategy; and ut#?{ging j .
ava1lable refere e aSS1stancet,;"e main purpose of the instn@otjonal ”/////’
// units devel d in‘the f,”'/&ear is to teaéh the students these /
,/ skills grd knowled - ;// f ¢
// 14/?ii s;’ind)level of need occurs when the studentgbegins E ,ff;

,/4ﬁ; work in stubject area., In introductory classes 1n a subject
////’ area, wr1t1ng A research paper is often a requxrement Library

7 skills and knowledge that should be taught at: thl# level are:

v/// identifying and using specific abstracting serv1ée ; locating

4 and using spe?1fic bib]iograph1as, locating/be , regiews; and |

identifying basic reference Sources such as key dictionaries, |
R ! e Y f . \
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encyc]dpedias and handbooks. The instructional unit entitied

"HOW DO YOU SPELL BISMARCK?“ was written for students i‘ ah

. intrpductory modern European history class and is an example

of one method used in teaching these sﬁil]s and knowledge to

“

students in a specific subject area. In this-case, the instructional

unit was designed to be’studied by the students before‘they 3

". “receive an instructional session in the library.

)

“ . senior) who has to write documented research papers for classes

in his'major area. Library skills and knOWIedge.students'need

_-at this level are the abjlity to: identify and use indexing

'systems covering government publications; use guides such as
tHinchell's GUIDE TO REFERENCE BOOKS to ideetify majer reference
tools in a specific discipiine; identify state-of-the-art_reports
and annual reviews in a specific discipline, identify and use °
major abstracting and indexing services that cover the major
journals; and identify and locate bib!iographies. /

The infermation needsfﬁf graduate studengs writing a tnéﬁié
or. diSSertation represeats the fourth level of need.. Library '
skills necessary at this level include the ability; to locate

theses and dissertations re]evant to a specific subject field

and to identify and use resources: such as NUC in determining

N

what publications exist in a subJect fie]d irrespective of library

~

, ho]dings N | 0

o~

Recognition of these “levels of library use and the library

' 6
. \
)

. A third-level of need concerns the advanced student (junior-




skills needed within .each of the levels ehabled us to develop

a methodd1ogy'for providindkeffective instruction to large numbers
of sgudents without requiring a large committment of staff funding.
Our initial thrust, as was documented-in the F;RST ANNhAL
REPORT. . .,,was jn solving the student needs\at the first level.
In response to this in%ormation need, the freshman English library

instruction program was develobed to answer the fundamental

questionf "hat knowled skills and searchﬁng strategy does

a freshman student need to le in order to gather the information

~ 7
.., hecessary, to write a term paper7“/ This orientation and instruction

'

N,
proframsPravides Tibrary 1nstrucd1on to over 4000 freshman ’

o . I
'
o

students

N C The lower-level program 65'7; was fu]]y 1mp1emented during

~ A

thifpast vear cons1sted of two parfs The’ f1rst part was a

-

y- m1nute orientation tour of the main 11brary for students

r ed in the first semester freshman Eng]1sh c]asses in the
faﬂl semester, 1975. ‘The main purpose of these sessions was

| | =~ - S
to |help the students overcome the initial awe many feel in .
a Jarge research library, Qnd also to inform them of the. services
available.: A copy of the GUIDE TO THE UNIVERSI*Y OF KENTUCKY
LIBRARIES was givenﬂto each of the 2500 students: Each majpr'

!

" public service point is shdwn'and discussed. Mo attempt was

-~

made to p?ovide iustruction in the use\gf the'library's’resources

The tours: were staggered over a two-#ﬁq& period and x”re conducted

—
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i, The library science students, themselves, were initially given
- an orientation to the esséhtial areas that should be discussed
with the freshman as they go through the library. . 0

The second part of the lower level program consisted of

~¢

a series of three'inst}uctional sessions” to over eighty classes
of second-semester fresﬁman English. This program evolved from \
the pilot program tﬁbt w%é developed_and implemented during the
first year of the gFanti The full program was implemented yith
\a pretest, three instruetionaI units and two post-tests, followed
by an instructienal session in the library. ’The first'unit ‘.

. discussed fhe use of the card catakdg; and the arrangement of.

[ [

the book collection in the main librery. . The second unit coverea/,

©  the use of pe}iodicél and newspaper indexes and the third covere&
basic references sources such as dictionaries, encyclopedlas,
handbooks and alhwnacs, and 11brary.search strategy.

The Engl1sh instructors adm1n1stered the pretest, instructional 4
units\and post-tests dur1ng two class periods of flfty minutes . *
each. The c]assroom instruction wasyfollowe? by an intensive™ '
1nstruct1ona1 session in the library. The instructional sessions

" were administered after the students selected théir/éerm paper

topics and before they started*using the library for resource
' A\

mezerial We felt correct timing in adminlstratioq of the 1nstr0ct1on

-

was a contribut1ng factor to the program's succes A

N |

The instructional sessions in the library wefe conducted'

by graduate library science students. Most of t%e students
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- : point the material to be presenfed to -

Bl

able to experlence f1rst-hand the problems in 1mplementin0 such

a 1arge-sca1e progrem. Eight library science s dents and severa1

professional .librarians were involved in giving i
sessions tg 81 classes which were divided into 174
The students were‘givenJTntensiQe training d{vided in

parts of two Hours eaEh:

-
-

1. Initial information session (This was a
question-answgr-and scheduling session.)

2. Reference desk assignment (This exper1ence
gave the students ‘g chance to see what .
kinds of questions are asked at the

reference desk and helped them become
' familiar with the kinds of problems
~the reference librarians have.)

Briefing session and sample tour (This
was-a cussion-of thejr experience

on the reference desk followed: by a L‘
detailed tour~af the library; at each > .
the freshmen was explained in detail.)

4. In the final phase of tfieir training,
the students followed an actual tQur -
as it was baing given by an Instructional
Services staff member. This was followed

, by another question-answer period and
discussion by library science students
working on the Instructional Services
staff of their experiences in working S
with students.

L3 .

After the freshmen instructional sessions were completed,
'¥2~emaluated the progf&n. Due to the lérge number of students, -

-, ‘ -
no attempt was made to evaluate the students' acquisition of

s . !
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specific knowledge or skills. The main pﬁrpose of the evaluation '

process was to find out how the students felt the Jibrary instruction

, 4 A »
' sequence helped then nwaoaps for researching their term paper )

L

and to ask their suggestions for improvements in the program.

Each of the 87 English 102 classes, representing 2100 students, | ‘Q

“and their instructors, were.given the opportunity to complete

the eva]uatidndfbrms. The student evaluations consisted of

several multip1e~choice questions in addition to some short-

answer quest1ons which arlowed the students to respond with

individual comments and suggestions. The_:>a1uat1on forms for
/

the! 1nstructers contazned quest1ons which solicited the1r op1n10ns '

and personal reactions to the program and 1LS effect on the1r

S udents

The first two questions dealt with the students’ reactions

- /\\ ¢ :
//jﬁ/fifty cl>sges of -805 students, eighty-four percent felt that
N . ; the ‘three units prepared them "sat1sfaccﬁr11y“ (64%) or "very ?

wel\" (20%) for doing llbrary research. Ninety-three percent_,,f/éf//i

rates\the sessions in the ’1brar{ as "satisfactorily" (58%)
\ ¥
ny well" (35%) prepariny tHem for library research. The

to the instructional sessions. According to the responses of =

t°<§?e whole program by asklng if both the instructional units

and library sessions should be continued and whet should be

v * ﬁ’
10
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that it definitely should be continued and made a number of

\‘\to\the partieular magazine art1c1e or to a’ b1b11ography ina-

‘bopk -~ m1ght be helpful. ,

units. "~ This question was included

‘they knew the most about before the:instructional sessions.

. LN ; L :
improved. Ninety-four percent of the students responding. indicated .

suggestions for improving. the program. Apparentfy more information

should be g1ven on using newspaper and m1crotext'material periodicals

[

and reference materials. In order to fac1litate the use of these

Py []
mater'la]s more examp]es might be gtven and specific references
ctually located. "Taking one topie and following §t through

the complete search pricedure -- sugh as going from an index g

d Ii\ response to the 'la:tter suggestion we are gomg to re’“uest I

BN

from each instructor a list of their students' names and research &
topics before tney come to ‘the 1i5rary for the f1fty-m1nute

instructional session The graduate students giving the sessions
will ue ‘this information ta relate the se551pns to the stud
personal interests .

™ The third question dealt with the students’

of their knowledge of the information con

‘ - N .
ca e of .random comments

by students that the mater1a% presented in the un1ts was too * .
simple. Th)rty-f1ve percent of the;stJoents felt that they.

\
knew 75-100% of the material and forty percent felt.that they o

',P’“//~\'
knew 50% of the material. These figures were highér than expected. -

The fourth qnestjon asked the students what areas they felt

- / - ¢ . ‘




In response to this question, about 52% of the students indicated
" * . .

\ " they were most familiar.with the author—tit]e card catalog. <« >
Other areas, ranked in order of their familiarity, were the subject

b

card catalog (36%); the Dewey Dec1ma1 Class1f1cat1on System (20%),

periodical indexes (18%), reference materials (9%), and newspaper -

\

" indexes (4%). hen asked which area was least familiar, the

-fifth question, the most frequent response was-the hewspaper

-

*  indexes, followed by per1dﬂ1ca1 1ndexes, the Dewey Decimal Classtfication

' System, reference mater1a1s the author~§1t1e card cata!oq and
) .
the subject cardfcatalog - _ o -

tle were also interested in identifying the areas in'the
11brary that qave s¢udents the mdst d1ff1cu]ty in doing their
research. Locating per1od1ca1 articles pre§Ented the greatest
amount of difficulty for many of the students (34%)! Actua]ly
this figure probably reflacts the difficulty in locating the

. .
periodical isSue, due to the problem of multiple locations and

. » ¢
.+ their arranqement by call number. Other problems the students
™

had were locating specialized reference materials (28%), locat1ng -
baoks (23%), locating newspaper art1c1es (16%), and locating. -
a bibliography (6%). In many cases, missing materials a]so,caused

]

problems. SE TR . g .. .
The seventh quest1on concerned\gzeps or types of materma]s

Jp—

avo1ded due to lack of‘know]edqe about them The newspaper and -~

' 14
microtext collections were most frequently mentioned as being
avoided. Other resources such as periodjcals, government docyments,

. e . "; - .

\ Cow .
N Al €a
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! bibliographies, abstracting services, card catalog, theses and

< . areas ;uch as branch libraries were avoided to a‘much lesser v
degree. /.
¢ e we}e also interested in fhe-assﬁstance provided By the
. z Reference Department. During their research, about 34% of the . .
“students indicéted they sought the assistance of a reference
';; librarian at thelbeginning of their searching process, while
~ 35% sought help seV;:;l times throughout the process. Four percent
| of.the stfidents asked for assistance toward the end of their
research and 27% did not consult a reference librarian at 511.
e fere 4lso in&erésted in the instructors' reactions to

- -

the library instruction sequence. The 1ibrary instruction program

inyolwes working closely with over/forty teaching assistants,
S~
each with different abilities and. expectations, and each with

’

~ an individual acadenic program to worry about. It also became

2

‘. -

clear, during informal caﬁ&ersation,‘that some "are not convinced
of‘tﬁe-importance of Iibrgry instruction paqﬂy'in the student's
academic career.

The biggest problem we ?aced in working.with this farge
Qroué of teaching %sgjs}?nts was instilling .in them a sense of

ot ‘trust toward those of us in the T4brary’ with whom they must work.

’ ~

Difficulty Eﬂg\ﬁlso been experienced with the transient nature

of the gradtate teaching assistants at the freshman level. Every

“« 1. year and even.every semester, we see new fages, each with différent

expectations and little experience'in/tlassroom instruction. -

. sl
| y ,,“
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It was also observed that many graduate teaching assistants are
not aware of the various support services that are available to $:>
them just for the asking. Undoubtedly, these problems contribute
to the lack of interest by maﬁy lagge research libraries in involvement
. With library instruction aé the fréshman 1evé1. (

Of the forty graduate teaching assistants involved, twenty-
five of them responded to the questionnaire asking for their
reactions to the program. Of the twenty-five instructors who
responded, twenty-three of them (92%) rated the overall effectiveness
~yo% the library ingtruction as “good“ to “excellent” on a scale
of "excellent", "good",."fair", “poor" or "very inadequate".
Séveral instructors made unsolicited favorable comments. Typica]‘
of these were, "I have received some really good papers this
term," and "Many students gaid‘that they intended to keep the .
materié]s throughout their college careers.”

The instructors rated the instructional: umt‘ "good"
(444) or "excellent" (48%) in helping prepare the student for
library research. lhen rating the tours, a majority of the responses
were in the "fair" (24%), “good" (32%), and “excellent" (16%)
cateéories, but three instructors (12%) rated them "poor" or
Lvery inadequate". Two instructors (8%) .ii4 not respond to this
question. In response to questions concerning weak points of

" the tours, four comments were made.that the tour guides varied

too much in their coverage of maferials, and even thouah we divided .

each class into two groups, the large size of some of the aroups

[ ].4&




. Opinion was evenly divided as to whether qr'not there was

_ to be part:of -the—freshman- En911sh progranu

El

~12-

precluded maximumdeffectiveness Other comments’stated that
some sessions were too long and- others too shorg Some of the
:nstructors fe]t the information was either too simple or too
much to cover in too short a time, _ But the main problems that" ////
seem to stand out are the need ‘to relate the students' interests

L

to .a specific search procedure, too much variat%on in tou; quides
and the size of. thé groups It is obv;ous that we will need

to strenatnen our tra1n1ng sessions for tnose conduct1ng ‘the
instructional sessions. T

too much repetition of the éeneral orientation tour in Enghish

100 wh1ch was given to freshmen in the f1rst-semester English
course. However, twenty-two (38%) of the 1nstructors who responded

thought the who]e Tibrary instruction sequence shou]d continue

The responses we received from both the students and instructors

have been helpful in judging the usefGIness of the instruction

n@‘;\j.

and in making the necessary changés that will improve the program.

In addition to the changes t we have ment1oned we are currently

work1ng with one of the inStructors who' has been recognized}as

“an qutstanding teacher. She \is writing a manual based on her

experiences for new teaching assistants, explaining her method

. of'feaChing the’library researci. unit, which includes the library -

instructional sessions. The manual will explain her method for

topic selection and use of.instructional units in helping the

L
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students complete their term paper projects. L ‘

Our major concérn during the pést'year was the freshman
English program (and it Fequired a great deal of our fime), but
it was not our only activity. During the summer of 1975 we g??éd” o
two aﬁchiéecfure students to design a sign system that would
help library users find their way around the main library. The
project took all summer and resulted in color bands with departmental

2

names that start near the entrance on the first floor of the
) | 1ibrary and Jead to each of the major public service units. !
lle vere also gf@en'the respons{bility to make. major revisions \
in the GUIDE fO THE UMIVERSITY OF KENMTUCKY LIBRARIES.. An architeéture -
student was hired to completely revise the physical format. ' o

A se]flguided tour was included in the center of the hook.

In additien to these activities, our major goal during the
Past year was to expand the program to reach upper—]gye] student§:
The instructional program.involved upper-lé@e] students in;histany,'
anthropology, architecture, ‘psychology and journalism. The best
example of our efforts in this direction is‘in the area of hjgtony,‘
where we are developing a program reTating to all the'ievels ' L
! that were defined previously. At the second level, when the
v "student is bgginning to work in a subject area and is rééu;;ed,
to make wse of. the libréry to complete an assignment, we haﬁp/ﬁ\
aided one of the professors of histo;ymdn.gritinq an instructional
unit entitled, "HOY DO YOU SPELL bISNARCK?"; This udlit introduces

the students to nine basic Jibrary sources that will help.them

1€
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to complete their projects.

tCopies of it were distributed to over 200 ;tudents 2n ang,
introductory history of Eqrope class. The students were asked
to choose the topic for their papers fronngne of four broad areas:
"Sports in fodern European Culture;" “Crowds, Mobs, and Masses
in | odern European History;" "The Hero in ‘‘odern European Culture;"
and "Youth as-a Social Category in Modern European Culture."” .
The instructional procedure used was distribution of the instrugtiona]
unit as assigned reading for the students after selection of
their topics, when they were ready to beain gathd?inq informatior.
This was to be followed by an 1nstrqugqgal session 1n the library.
- During this 'session we were to d1str1bute a handout- that outl1ned
a procedure for searching in the library on those topics. Thé
handout lfsted sémp]e subject headings to look for in Qhe ﬁubject
card catalog,and an annotatel list of indexes and abstracts and
some selgfzéd refergpce sources thatimight be useful. Also,
one of the liﬁrafians in épecial colléctions had a display of
pri y‘sources thgt were relevant to the topics. lorking with
.t /professor whp is in charge of the tgaching assistants who
“in turn actually conduct the classes, we scheduled two sessions
of sixty‘qi?utes each. The studepts were asked to voluntarily
sign up for the instructional session in the Tibrary. Of the .,
200 'students, about forty signed up for each session. lle planned

4

to divide each session into four group§ of ten students. This

would have enab]ed”us to individualize the sessions so that we

« PER 17
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could better serve the needs of each student. Unfortdnately,

. due to warm weather (this was in February) and the fact that

the sessions were $chedu1ed outside the .normal c]ﬂss meeting

+

time, only six of the eighty students who had swgned up(game.

. Needless to say, next year, we witl” use a different scheduling

approach. ‘

I
4 I

In addition to the planning that was involved in the above

program, we made presentations to several upper-level historical |

. research methods classes. These sessions were given to five classes

and each session 1ested about two hours. For these c]asses, !

we\gn/panedag'handout entitled "Sources on American History."”

‘ .
The ‘handout ﬁ1sts selected reference material, indexes to mbnographic:

materials including bibliographies, inde;;f and abstracting services, f

L indexes to periodical and newspaper artigies, 1ndexes t? government |

publications, indexes to manuscript and oral htstory collections,

and guides to the literature. The library knowledge and skills

we taught were those identified for the<third level.
e

Kl > .
For these sessions] instead of meeting in the classroon,

the students, accompanied by their instructor, met in the 11bYary

The students vere seated around a conference tab]e and the mater1a]s

3

‘were brought into the room. Following the outline of the handout,

each item was d1scussed and passed around for the st;bent to

d.

examine. The lecture- q1scuss1on was followed by alvery brief

- ~ tour of the library pointing out specifically the areas for the

indexes and abstracts, the bibliographies (these are in a special

18
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roon Qhe;é all materinTSodth 1 fevmy “ocital nrter traceed
by an OlQ\:re shelved) and the hetépaper/micrqtext collections.
Ye are hapeful that the sessjons will be péﬁéated every year
for these classes. Theﬂlecturé-discussion around a table in a
roon iﬁ the library, where materigf is brpﬁghtxi?to that room, (
seems to beyén acceptable instruction format to both facGTf;
and §tudents. It has the advantage of being informal and staﬁents !
feel free to ask questions, and the/ﬁaeﬁ%tx.member feels free
tg discuss his experiences in using the mdterip]. ,

e have 3lso used this.approach fb?icoyide instruction for
graduate ffudents in-anthropology. Buring tﬁe latter part,o? )
the fall serester, 1975; the Director of Graduate Studies in ,

/ / -

‘the anthropology départment contacted ys about preparing an instructional
\ N — T —

T —

i

) session\for graduate studengs writing either“é\thsis or dissertatioq.
e prepared a handout entitled "LIBRARY RESOURCES IN ANTHROPOLOGY" .
which was an annotated 1istin§ of major sources in _#he docial

sciences that a graduate student might find useful\when oing

his research. During the three-hour presentatiPQ:' e $ormulation

of a search strategy was also disgussed. Again, based on student
reaction to a quéstjonnaire prepared by the/instfhctor, the lecture-
discussion around a'table in the library with instructor present
proved to be an effective means of instructfon. The Director

of Graduate Studgés, who was also one of the instructors, indicated
the session would continue to be a part of the research methods .

course in the anthropology department. w0

-,
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During October, discussTon be#;n with the chairman of the
architecture library faculty committee to provide an on-goieg
program‘ef lfbrary jnstruction to stdﬁents ih the upper-]eveI
courses in the College of Architecture. Tbese'stUdents have: .

a problem-oriented assxgnnentfthat might be concerned with building

\aééewage treatment plant under a g1ven set of circumstances or
designing a public bu11d1ng to serve a spécific function. Each
student has a un1que probleﬁ//ed thus a un1que information need
Even within one part1cu]ar design problem, the\student $ 1nformat1on

/éggd will be different at each phase of the deS1gn prob]em If

- for example he is building a school med1a center, 1n the- xnitial
design stages he w111 ne&d to become fam11+ar W1th the terminology
and profess1ona1,copcerns of educators.. In the final stages “ -~
he may be needing specific bits of infermation conéerning the

. 1nternal enV1ronment such as heating, cooling ang 11ght1ng systems.

The 1nformat1on problems of these students are further complicatep

,by the fact that their information needs ﬁt across dicciplmes
and, although they have a separate arch1tecture l1brery, they . .
must make Lse of materials in at least th;ee qtﬂeF branch Iibrarieg
(art, agriculture, and engineering) as well as some of the material
in t?e main Iibrarj? .. l/, -

Currently, in collaboration with a member-of the arch1tecture
faculty, we are writing an instructional un1t to*help these students

-
lle hope to have the unit ready for use on an exper1menta1 basis

o™

in the fall semester, 1976. \\’/
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For the psycho]ogy department, we hame prepared a GUIDE TQ
LIBRARY RESOURCES IN PSYCHOLOGY; for the journalism department,
REFERENCE SOURCES FOR CURRENT EVENTS 4 The first guide is written
in a narrative form ahd is an ass1gned reading for students before
they are given an 1nstructlona1 sess1on in the library. The
second guide,is an andotated 1ist1ng of basic reference sources
that are useful to students in a newswriting class. It is used
as a‘handout in a lecture-discussion session similar to the-upper-

1eve1‘his£ory and anthropology sessions. This session was conducted

by a reference librarian. Due to comments from students and

instroctoks and the fact that'they‘continue to request the instructional
59551ohs for their classes each semester, we feel that the method
o# 1nstruct10n has been successful in relatlng the library's
rﬁsgurces to the students' information needs.

é In this‘section we have described in detail the major actitities‘
that m&ke up the College Library Program at the University of
Kentucky Th% four levels of need that we identified have served

as\gu1delinesJ By re]ating these levels to the information need

of 3 g1veh g[dup of students, we are abld to define ‘in very specific
terms the in\#;uct1ona1 content jand methods that lead to a success ful
1ns§ruct1ona1 program. It is i teresting to note some of the

unplanned benefits that the program has had. For example, it

|

has proVided participating library science students with ‘a type

of experlence that could never be gained in the classroom. “ould-

be pub11c service librarians become 1nvoﬂved in solving actual

o |
21‘
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'problems'tﬁat arise when implementing prﬁgrams on'a ]arge scale.
The prbgram is causing some élassroom instructors in the\
d1sc1p11nes w1th which we worked to reexamine some of their teaching

ideas and to include a library research project as part of their
course. Th1s was revealed in casual conversations with 1ns+ructors

of almost all the sect1ons.3n which we were involved,

‘ The second section of tﬁ‘s\report consvsts of/summary~stat1st1ca1
and descr1pt1Ve 1nformat;;n The stat1st1ca1 1nformat1on deals
k w1g% number of‘students‘1nvolved in the program, number of. classes
reached and number of»sess1ons that were conductéd during the

past reporti

year. A monuh-by-month comparison with the previous

year the stuhents reached is also included.

//////76//:‘b;ief su%maﬁy description of activities in the debartment 2
is shown qukenigownkpy month. These-are activities that required
large blocks of bu; t&me in addit%on to giving the instructional’

sessions. 1. T

.

The various coyrses within the colleges and qepartmeqts

. with which we worked are also-described. For all.of these courses (

we were approached by the féculty member involved in teaching

4

the classes.

Finally, a cost analysis is inc]uded.which roughly estimates

.

the cost, of prepar1ng mater1als, pr1nt1ng mater1a]s and‘of staff

involvement in the freshman\grogram.
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ifonth -

July

.August

September
October - - — -
Ho¥ember
December
gm:cwwk
February ,

March

N4

>ux@@ . .

May .
Juné

BREAKL WN BY MONTH OF THE TOTAL STUDEWTS, CLASSES, AMD SESSIONS
' INVOLVED IN INSTRUCTIOMAL ACTIVITIES, 1375/76 -

.

*

. TOTALS

Mumber of
Students

50

| 7086 -

\  Mumber of T
Classes

15

Lol
~

L8]
()

O

NN

294

s
v

Mumber of
Sessions .

4
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COMPARISON BY [1ONTH OF THE TOTAL STUDZITS IMVOLVED IN Ii'STRUCTIONAL

v

- >n:<:Hmm:z:F THE PREVIONS GRANT YEAR

3
.

; 1974/75 -
Humber of Students ' lonth
P ’
0 : Jul
\\\\\\ | . uly
P 230 August )
_ Y 435 Sentember
© 40 - . October
\ »~ 230 - \ November
. .
I~ - . )
P ‘ 0 L . December .

_ 125 _ January

Q 700 . February N .
’ 315 ' March
- .t
75 April
”. \ , ,//, . o Hay
59 N June
. 2209 . TOTALS
. , T ’ \

1975/76

Mumgber of Students

=

O

Aruitoxt provided by Eic:
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: { - BREAKDOWN BY IMONTH OF\STUDENTS INVOL/ED IN Ifif ./cmﬂuoz? ACTIVITIES N
‘ m)//fv ) - BY LEVELS! DEFINED ON PAGES 2-3 ) . .
ion? Level 1 / 12 Level 3° Level 4 Totals ,
1975/76 Orientation® Level 1 + . Level 2 eve eve o
. —_—yT . f } L ¥ . . ¢
) July . 0. 50 3 0 0 50
August 165 . w 0 0, 0- 7 . 165 : -
_ T~ . , e .
| September 0 180 ) 40 80 n . 300
., October 1675 ©° 625 5 a0 0 . 2415 :
. . November 971. N -0 0 (I 971 Lo
December 0 0 0 0 0o . LA -
. January .23 50 g5 173 27" . 358
. & Februar 0 2139 6 I N, 2187 W
. ﬁﬁ_ ,v e = \nx 2
- liarch 72 368 40 20 0 ,moo )
April . 0 . 40 0 0 0 40 .
. May o 0 0 o R
June 60 0 o _.0 - __o . _s
o | TOTALS 2966 3452 206 . 344 . 38 7046 .
TThe levels, as described in the first sectioy,of ~this report, refer to the knowledge, skills,
and level of sophistication that the students are 2xpected to have in using Llibrary materials.

,mmamxmddk. the higher the, level number, the more time needed to prepare for* the session.
~The orientation tours required the least amount of preparatien. The main purpose of these
. : sessions is to acquaint stydents with the.library. ,

+ .

Q
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R norrmmmm AMD DEPARTMENTS WITH COURSE NUMBERS AilID DESCRIPTIOMS /
v SERVED BY THE Hzqucano_>r PROGRA:} . _
I - .
Colleges. Departments no=1mm zcaum1m and cmmn1¢oﬂdo=m . . . £
Architecture ----- ARC 810, Architecture Studio} >pQ 820, xdmﬂ01< of pan:dﬂmnﬂcsm and Urban
. Forms; >xn 830, Structures m:a mr¢d1o=sm=ﬂn~ Controls; ARC 850, Professional
Practice. Amncamzn takas these courses during :Jm\rmx senior vear. The *#
. . architecture ﬂzmﬁwcnnﬁosmd sessions zm1m described on page 17.) -
Arts and - Anthropology ANT 605, Seminar in :ma:oa and q:mo1< in Anthropology. o
Sc¢iences .
: English ENG 101, Freshman nosuomdﬂdoz. mzn 102, Advanced Freshman Composi®ion:
) ENG 105, Advanced Freshman English, !'riting on Special qovdnmu EflG 203,
Mriting for Business and Industry. ‘ . . -~
History xﬁmq.dom. History of Europe, 1713 to the Present: HIST 316, Junior
o Seminar, Historical :mﬂ:oa and :ﬂmaaim. nn/hw
\ Human SP 181, Basic Public mvmm;«:au mv mmm o1m~ Intarpretation; SP amm
i Communicatfion uznmsuwmnmndoz of poetry.
Journalism J0U 203, Principles of :mamz1dﬂd:@. JOU 204 Mdriting for riass Fledia;
. JOy 501, HNewsreporting. » . .

. ) ’ ) \
Home Textiles, TC 592, Special Probleris in Clothing and Costume Design: Bicentennial
Economics Clothing and ., Dress -- Research, Design and Construction of Dress of ﬂ:m >aW1dqm= Revolution,

Merchandising )
Social Social Si 124, Introduction to Social Services; S!i! 222, Development of Social -
Professions Hork- :mdmm1m S 322, The Sncial “ork Profession and Social-i'elfare; SM 639,

001-099 No credit mia\o1 non-degree couyses.

100-199 Open to freshmen.

200-299 Prefequisite sophomore classification. 4
300-399 Prérequisite uczﬁos classification.
400- amo Prerequisite junior classification.

Social Welfare voadndmm and Services. - oo

. > 1

Course Humbering System . ‘ ’

v

500539 Prerequisitic -junior classification.

800-799 Open only to graduate students.

800-999 Open only to professional students
in professional colleges.

Q

Aruitoxt provided by Eic:

E




-~

-

— -24- 9

SUMMARY OF. ACTIVITIES IN4ADDITION TO GIVING
2 ’ INSTRUCTIOHAL SESSIONS BY HMONTH
¢
. » .

t

1975

July .y .
Coordinated design of ‘sign system for main library.
Revised GUIDE TO THE LIBRARIES.

Tabulated results of user survey conducted by Reference Department.
Began. work on psychology instructional unit.

August ¢ . . .

Set up and staffed information desk in main 1gbby of the main
library forvone week. )

Prepared GUIDELINES for 8rientation todts were given to freshman
Engligh classes first semester.

Gave qgeneral orientation tours. v

. September - ’
.+ Organized and scheduled tours for both freshman English 191 and *

Y

192 classes. .
Orcanized and scheduted tours for Speech 121 cfasses.
Started on a quide to newspaper collectiows” -

* Continued wc k on psycholoqgy unit. -
October . . . .
Began discussions on architecture unit with members of architecture
faculty. v,

Began work on handout for journalism classes.
Beqan preparing instructional units for videotape. .
Preparéd questionnaire for evaluation of English 102 program

' o for first semester. . \\\
Hovember ¥ '

Continued discussions with archif@@ture faculty.

Continued work on psychology unit.

Continued work on guide to newspaper collection.

Continued work on videotape units. 4

December . f ’

Completed guide to newspaper collection.

Started quide to microfilm collection.

Continued work on journalism unit. .

Tabulated responses to the questionnaires evaluating English
102, program for first semester.

A3
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a 1976 ‘

January

Completed instructional units for journalism, psychology, and
anthropology  classes. ¢

Prepared the above units for printing.

Completed -guide to newspaper collection..

Began wr1ting architecture unit, - . .

February -~
Began preparatlons for implementing the freshman Efglish 102
program. The main functions that had to be Performed were:

1. Initial visitations w1th staff of Freshman English Office.

2. lake all netessary changes in the new edition of the
DINOSALR UNITS and prepare them for printing, )

3. Schedule 174 instructional sessions for 87 classes during .
a two-week period.

4. Prepare pretest and post- -tests for printing.

5. Collate post-tests.

6.” Package units and tests. Prepare instructors' packets - *
of information. Distribute units and tests in instructors'
offices,

7. Correspond with instructors about making schedule changes .
and discuss with them what kind bf information the1r
students would be needing.

8. Hire and train library science students to assist u1th
the instructional sessions.

9. Give the instructional’sessions.

liade preparations forlphe Histdry 105 instructional sessions. -

March

Began to work with the Freshman English Office to, evaluate the .
total program. Correspond with teaching ass}stants _about

the program. Sent evaluation forms to 1nstrugtor5'qnd stndents
Continued work on videotape instructlonal units.

Continued work on architecture unjt~, *

Began gquide to microtexts in maif 1ib ary

aa

April
Completed scripts for three videofape 1n/£ructional units. 7
Continued work on architecture unit. ' 4

Continued work on guide to microtexts.

May
Began to compile evaluation results for freshman English program.’
Continued work on archltecture unit. .

June - '

5ompleted tabulating evaluation results for freshman English program.
Continued work on architecture unit.

2y ' :
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COSTS OF THE FRESI AN ENCLISH iNSTRUCTIONAL PROGRA!

£ AS Ii'PLEI'EI'TED If! SPRING 1976

Initial preparation

Staff time (320 hours)
Printing 7T ot
. Units r
Pretests/Post-tests
Tours

Evaluation’ ‘ ~

e /s
-

$1500.00

2000.00

24.00

490.00
_184.00
TOTAL $4198.00

(Cost per student i3 approximately $2.19. This fiahre excludes

all costs relating to the initial dgwelopment of the ins$ructional

materials during the previous'year. If the previousédgvelopment

costs were included, the program expense would be two-and-a-half

that these figures are rough estimates.)

J o

-

" times: greater than the above figure. It should be\rémembered

~
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Section III consisf\\of a copy of all the materials prepared
by the Instructional Servic;\\oepartment and used in the instructional
programs. The following is a“list and brief description of the
materials: |

YOUR INTRODUCTION TO LEARMING RESOURCES AND SERVICES: prepared
for the summer orientation sessions that are given

' 4 to freshman and transfer students.
GUIDE TO THE UNIVERSITY OF KEN JCKY LIBRARIES.
GUIDELINES FOR ORIENTATIQ this includes information
that is given to studer he first semester English

~ classes when they take a tour ofsthe library.

THE TAMING OF THE F.iFOSAUR: A KEY TO LIBRARY RESOURCES:
UHIT 1.. . .TfE CARD CATALQG, LOCATING BOOKS; UNIT 2
SOURCES OF CURRENT INFORMATION, LOCATING PERIODICAL
FKD RELISPAPER ARTICLES; UMIT 3. . .REFEREMNCE MATERIAL,
LIBRARY-SEARCH STRATEGY: these instructional units

< were designed to be used in the second semessgr freshman
English classes.

GUIDELINES FOR THE TOURS FOR THE INSTRUCTIONALcPROGRAr FOR
FRESHMAN ENGLISH STUDENTS.

"HOL/ DO YOU SPELL BISMARCK?": . A PRIMER OF ISTORICAL RESOURCE
MATERIAL IN THE LIBRARY: this bookldgi?as used with
the program that was. described on,pages.13<15.

SEARCH PROCEDURE FOR HISTORY 105: tMmis\handout vas a]sb
used in the program described on pages 13-15. N

A GUIDE TO MNEWSPAPER RESOURCES IN THE M.‘I. KING LIBRARY.

LIBRARY RESEARCH MATERIAL ON ALCOHOLISHM AND TEENAGERS:
prepared for a lower-level social work class.

GUIDE TO SELECTED REFERENCE SOURCES FOR CURRENT EVENTS:
used in all of the journalism’classes. ,

GUIDE TO LIBRARY RESOURCES I PSYCHOLOGY.

SOURCES ON AMERICAN HISTORY.

LIBRARY RESOURCES I ANTHROPOLOGY,

-
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