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ABSTRACT - y ‘ _
: ) A pilot study was conducted to measure comprehension
of affective bits on "Sesame Street®™ in children ages three to five
'years. Subjects were shown bits extracted from previous programs -
relating to two affective areas, anger and pride, and comprehension
questions were administered at the end of the viewing. The questions
~attempted to measure the subject's ability to label an affective.
-state, to identify causes of an affective state, to predict plausible
affective behavior, and te recall affective messages. Results showed
that affective-messages can be comprehended by children as young as
. three, but there were significant differences between the '
- . comprehension of bits dealing with anget and with pride. (EMH)
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1.0 _introductien and_Summary ' S R

i This report sumnarlzes the flndlnqs of a small pllot study
0 to measure comprehension of affective bits on "Sesame Street"
{‘, in chlldren ages three to five years. - Thg study .described here
- ) is one component of several related formatiive -research studrﬂ%
O on affect~related programming being gonducted at. the Center
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house at Stanfor
nd we feel that the document shou!

for Research in Children's Telev151on, Harvard University. 3

. Because of the small sample used in this pilot studv the flndlnas
revorted here would best be verified with additional samples,
despite these shortcomings, this study leads to the followina
eneral conclusicns (whlch are. descrlbed 1n‘morc detall in sec-

t'ons 5.0 - 10.0):

interested readers on the basis of these unreadable o)

This document was processed for th

available copy; a

- 1. Bits dealing with anger‘and pride differ in their over-
all level of comprehension prlnarfT“ in the area of
labelllng. - \

3 . . \
. B

2. In the- affect of anqer‘ and in.many areas relating to W

ON OR ORGANIZATION ORIGIN- '
KT 1T POINTS OF VIEW OR OPINIONS . pride, affective messadges relating to labelling appear
STATEO OO NOT NECESSARILY REPRE- .
SENTOFFICIAL NATIONAL INSTITUTE OF to be -comprehended by chlldren as young as three years.

EOUCATION POSIRION OR POLI(IY— , . .
e 3. Attention and comprehension are not perfectly r-orrelated
for anger and pride bits. Pride bits tend to show hich
attention and low comprehen51on relative to anqger bits.

“

w»
-

T " 4, There are systematic d1fference§ﬁ1n production Lechnnq
s ' _ "~ between anger and pride bits. These différences pertain

to overall format (section 7.0), bit attributes (section
’ ’ m8 0) ,, and type of message about the emotion (sectlon 9. 0,

o ' 5. Because of the above pattern, qreater research and pro-
’ - duction attention should be paid to the internal format,’
' ‘attributes, and message strategies within affective:bits

and to research relating to the comprehensiopn abilities
- in the affectlve area of chlldren ages threexfive, '
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to be»mea sured in four qeneral areas-i_ o ' .. A

& T )
, , (1) Labelllng The Chlld S ablllty to label an affective
} state in a character. _ ; ,

.
v
1
1
*
4

(2) causal. reasoning- The Chlld s ablllty to 1dent1fy qeneral
causes of a change in affect in a character.

(3) Prediction: The child's ablllty to predict plau51ble behav-
ior or feeling of the character in a bhit, based on a knowledge of Lhe
character' affective states, B .

W' EE BN Ee e s

(4) Messages about feellngs' The-child's blllt] to recall
specific messages included ’ 1n bits relatlnq to affect

e
-

S

-

! 3.0 Methodoioqy

©

P . Y

i 3.1 Treatment. SubJecte ages three"to five were shown blts

: relatlng to two.affective areas’: anger and pride. Children were shown
- whele bits ‘and comprchension was tested- .at the en?/of ecach bit. The

- technlqueé of stopplnq the tape and’ tape replays rere not used in this

T study. Furthermore, affective bits were shown dut 6f context of the

v -rest of the program of Sesame Street. - Each child saw five consecutive

. "bits pertaining to one emotional arcéa. Comprehenalon questions were

T /admlnlstered at the.cnd of “the v1ew1na of each particular bit,

i,

3.2 Strateay. The conprehen51on of children was ricasured at
only one point in time. There was no attempt in -this pllot studj to
measufe change in comprehension over tine as a result of v1ew1ng blts.

-
o

o /3 3 1easures. The p es used 1n this study were structured and’

0 based on verbal responses. Chlldren were asked a series of questions.

¢ - about bits they viewediy The observations in this ‘study were based

. entirely on the verbal responses of children to these: questions.

! T . Because of the pilot nature of this study, no attempt was made to

: measure verbality of the children. To this extent, observations in

‘this study inevitably will reflect both comprehen51on of bits and

', verbal ability of the child. ‘

e Ty . : 9

P & .

v . 3.4 Procedure. Children were intervieéwed one at a time on two

: separate occasions. On each occasion, children saw five bits relatina

to either the emotion of prlde or anger. At the end of each bit,

s children were asked four palr of questions or a total of forty auest-

b -, tions in each testilng session. Each child was later .showvn a second -

- -\ set of five bits pe taining to. the other emotional area. Responses ¢ i
- of the children werp tape-rec¢orded and later scored. Scoring was basec

v on the following geperal distinctions: .

P 0 =~no correct _I'espopse or no response at all; + = a partlally correct

- - response; . ++ ="a totally rect response. .
i ‘ S L : - .
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\\duced by the sample being of a . higher SES bacquound it is likely

<Ay to children. However, observations about the relative formats of

|

productions of Sesame Street, Table 1: ‘presents a list of the bits used

- ¢closely related to eachother: _ e

. 8 , S
3.5 Sample. Subjects for the study were drawn from two day
care centers. One was lower middle class, the other upper middle clas
Fifteen subjects were used from cach center. While the children in
the sample reported here do adequately represent- the age of the target
audlencq of Sesame Strect (2 years 6 months - 5 years 9 months), the

sample is of a higher ,SES and has a lower representation of minorities
than the Sesame Street taruet audience. This study should be repllcate
on a loweT class inner-city sample. To the extent that error is. intro-

that estimates of the "floor™ abilities in section 5 would .be blased
downwards by sampllng procedure. S .

4.0 Affect Bits. The pride and ancer bits selected“&eprcsented
most seasons of Sesame Street although samplina’was heavier in recent
years. Therefore, bits cﬁbsen dlsproportwonately represent recent

in this study. “Those bits which are starred were shown more freguent=-

assessments of all of the bits mentioned in Table 1. For the analysis
‘of these sectlons, ‘it should be bhorn® in mind that the bits in this

study do not reRresent a perfectly random sampling of all bits in
the Sesame Street llbrarj relatlng to pride and anqer. *

pride and anger pieces mentioned in segtlons 6 throuch 9 are based on

.

5.0 Comprehension patte¥ns bv ace, Comprehension questions
related to ninec diffcrent types of operations, many of which were

(1) TYabellina: the ability of the child to choose a correct
affective label from among several labels offered.

(2) Labeliinq: the ability of the child when presented with
two affective labels to choose the label that correctly descrlbes
how a character in a bit felt ;

(3) ILabelling: the ability of the child to recall and label
‘how a" particular character felt at a partlcular moment in the
story. .

(4) Labeliing: the ability to label an affective state in
another language (Spanish) ,‘~y;

-

(5). Recall: the ability of "the child to rccall and to lahel
his own affective states (the ability to identify a partlcular :
time and incident when ‘he felt proud or angry) .

(6) Perception OfZGlmllaTltV° the ablllty of .the child te,ﬁecoc

‘nize Similarity in the affective states of dlfferent Heroe&yi
dlfferent storles.‘

(7) Causes of Feeélinas: the abllltV of the child to 1den%1fv

general reasons or causes off particular affectlve states
heroes in vtorles. »



‘Table 1
Selected Pride and’' Anger Bits from Sesamc Street
i - .
Pride Bits:
Title " Time (approx.)
Baby Cookie ~J . 257
*The King's Problem : 3:48
*Song:i Everyone !Makes :Mistakes (Blg Blrd) - 1:54 Ca
*Song:! Me (live action) 1:18 ) °
Song:; Me (Eng. - Qpan ) . - l:45 .
*Baby;Stcps _ : _ 1:29 L
Getting Dressed \ , . o 3:58
Unhappy Impire L ’ B ‘ 3:59
Song; Believe-in Yoursel ; - 2:33 . _ :
You Can Clean Almost Anything (live action)’ 2:44 _ : .
Rooskvelt Franklin Spells His Name :54 <
*Str_ggle (llve actlon) : _ © 3:10
o S o 1:28
_ASo ¢: Swinaing . o _ 1:26
Song: .My Pame | B : . 2:44
. Song: Spc¢cial ' 1:49
Roosevelit Franklin: Days of the Week ‘ -
Everybody's Different (Ernie) : . 2329
Roosevelt Franklin: Great People Pos 3:04
¢ Anger Bits: v
itle ' o ., Time (approsx.)
*oScar/Marla- Enojada (Angry) ‘ R . :2:00
*Susan's Late o ' 2:27
*Mad ‘Song _ < ) . : 2314
. *0Oscar Gets Angry o o :50 - .
“Bert/FErnie: Beach bully . ‘ - 3:30 Co .
" *Bert Gets Angry . ' . 2:44 '
Maria's Mad ' » 857
Mad/Happy Face ' (Bert/Dav1d, a kld)' _ - ~145
Film: "Anger - ) - 217
*Sam Blews His Top ‘ . o +2:00
Lines 1 (abstract) o L -
‘ | 5i
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- basis of anger. Contrastingly, howaver, only five vear olds can icden-
) &&\e

' . a partiecular character felt at a particular moment in the'*story was

1

question first bcgan to. consistently appear. Table 2 summarizes the

'whlch the ability appears.

(8) Predicting Behavior: the ablllty of the chlld toupredict

: behavior ox chllnga of a hero in a story.-

(9) Recall of messaage: the ability of the child to recall and
restate a s pec1f1c mes,aqe about feelings contalned within a blt

Each bit shown to children has probes relatlng to these nine areas
or operations. As mentionedwabovo, children's responses were tape-
recorded and scored in terms of three general.categories: no response
or totally incorrect response, partlally correct-“response, or completely
correct response. Children's ability to answer particular types of
guestions correctly could be traced gcgoss ages. By breaking the
sample into 6 month age groupings, it ¥%as possible to determine a -
"floor" point for each of the above nine operations, a p01nt at which
at least half of the childrén in the age category could'give a par-
tially correct response to the question. . Operations could then he
ranked in terms of the age level at which the ability to answer the

ranking of the operations by age ahdaigggtlfles the floor ages at.

Labelllng abilities appear first, followed by the capacity to
recall one's own affective states, the ability to recoqnize similarity
betwcéen affective states of different characters,the ability to iden-
tify causes of affective states, and finally the ability to predict
behavior of characters insstories. Within the ,sample used in this,
study, the capac1ty to label affective states generally ecmerges in
3 year olds, and is shown in expanded form by the older children, The
ability to reca]l one's own affective stat¢ at another point in tire
and to label in another language apnears roughly in the 4 year olds
- for the first time. Ability to recognize similarities. 1n affective’
statcs of different characters, to 10ent1£y general causes of affect-
ive states, and to predict behavior shoWs variable nattcrns and is
different for pride and anger pieces.; Three yecar olds can identify
the causes of anger and four year olds can predict behavior on the

tify causes of pride and‘ean accurately predict behav1or bhased cn
feellmgs of pride. . : :5 S \
While operatlons 1 through 6 appear quite 51m11ar for anger and
*pride pieces, operations 3 and 5 do’. show some differences between
pride and anger. Operation 3, the ab:llty to recall- and label how

quite variable for children ages 3% to 5,~ Similarly, the ablllty to
label pride 1n another languageh;?s varlable.

Generally, Table 2 shows t developmcnt of increasingly complex
comprchension abilities in, children agés 3 to 5, and indicates that
‘for the more complex operatlons, anger is more hlthy comprehended than
the emotion of pride. Whether these differences are. due to the diff-
erences in developmcntal complexity of cognitive abllltles needed to
comprchend pride ‘as opposed jto anger is not clear. There is the dis-
tinct possibility that emotions differ in the child's ablllty to qrasp
and undergtand them, and that certain emotions will be cognitively |
"w1th1n -reach" at. earlier agese Knger would seem to be a unlvcrsally

- . , - .
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. Table 2
_ , o | - | e
Comprehension Patterns in selected Operations by Age ' '
‘ for Selected Pride and Anger Bits on .Sesame Strecet
™ ) ° : ~ L.
Operation : Age =
. N . _ P . :
(ranked byjage) . (in years & months) ’

' 2.6-  3.0-  3.6-  4,0- 4.6 5.0<° 5,6
2,11 3.5 3.11 4.5 4,11 5.5 5.1

Labelling - . A A A A A A
P P P P P P

Labelling - " A A A A A A

| | P P P P -P

Labelling - A - A A A A

(P) P P

Recall A A A A
Dl j/""‘ . . e

: . P P

‘Labelling.- 1. . A A

P P
Perception of Similarity ) } A A A

N 1N P P

| . "Causes" of feelings . ’ (n) A A A _A A
E o ) P ,P‘.

Predicting Behavior | (n) A A A

\ d B AP

= comprehension of Anger

it

.comprehension of Pride
N\

=4-" 7




experienced cmotion for chlldrcn,'an affect with 51mple labels

and clear physical cues’which can be associated with it, ranaging from
facial to bodily cues. It is an emo’* jon with which, parents are apt
to show more concern to the child. 'On the-other hand, pride's causes
are more diverse, its physiological correlates more subtle, parental
concern about 12 mo ' distant, .and the coqnltlve pre-requisites for
the child to understand pride in hlmself perhaps more complex. Des-
pite the strona likelihood that anger and pride repxesont affects of
~ different doveloomental complexity, differences in levels of compre-
- hension might not be solely attributable to these possipilities alone
as we shall see in sections 6 through 9./

Comprehension of the specific messgge varies considerally within.
pride"and anger.. Comprehension would pear to be more associated = - |
with the setting of the message-and it degree of rceinforcement wlthln
the bit rather "than with the partibul x- emoLlon involved.

Thus, whlle anger is the bettenr: comorehonded emotion, messages
about anger contained in.the mad .song were not well comprehended. Thi g
is probably dug to the fact that the verbal messages in that song are
largely inaudible. There are confli¢ts with other bit elements such
as the visual track and the sound effects track’ which tend to decrease
" the slignal/noise ratip. Nanv prid¢ picces have effectively trans-
mitted messages and these appear- tp be better understood when the ' \
‘message ig (a) simple, (b) clearly stated, (c) repeated, (d) reinforces
by a strong plot which illustrate# thc messaqe, or by a refrain in a
- song or the visual recpresentation/ of the mesqagc. PR

6.0 Comvrchension vs. Atteption. Deqplte the fact that ancer
bits measurcd somowhat hicher inj terms of comprehension in the eight
areas listed in Table 2, attentijon was higher to pride pieces. It ~
has been a strong assumption in/Workshop research that high attentlon'
‘invariably will be linked with high levels of comprehension,” While .
‘the patterns observed here do t cast serious doult.on this overall.
position, they do p?OV1do intexyesting grounds for more detailed ,
thought about the reclationship/between attention and comprehension.

Attention of children to pits was measured in a gross way without
the more detailed distractorgyaph mcthodoloqy. Interviewers rated the
attention of children to bits/as high, medium or low, and overall
ranks for the bits shown showed that, although pride pieccs were longe
in’ averaqe length they produ ed higher levels of attention.

g
These unexpected patterns led us to more consistently examine

the relative diffcrences betyeen pride and anger piecés which might

explaln these pattexns. - :

G-

Seétlons 7 through 9 ;describe sy,tematlc dlﬁferences between prlc

- and anger pleces that were uncovered in this analy51s.
Y A I ’ .

+

7.0 Format pifference$.. Within the bits us§§ in this study
there are Important diffcrcpces in ‘the overall format between anager.
bits and those relating to ‘rlde._ :

[ .
>
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- Visual Representation of- Differences in.
' and Anger Bifs on Sesame Street

Anger Format

'

- T C . ‘- [
YA R . « = . - . . )
L) . ¢ . b . ) ' ' s o ) ’y.
‘Sitwation ——) - emotional reaction ——7 resolutien (message)”
. . . i -~ . ) . . . T .
! /

~

u

4

. labeliing

/

Pride Format

Illustratiqn:‘

(other characters) (message) ”.

1

Strong 'line': _ | ﬁ : w Z o oy

. <
* music

* attempts at competence: S~ qraduél success).

* plot ‘ : -
) -
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... 8.0 Attribute Differcnces. Attention studies conducted

"over several' ycars at-the Chiildren's Television Workshop show that
bits in Sesame Strcet differ in the overall level of attention which
they<evoke. "Fluctuation in attention can be shown to he associated
with particular attributes’or qualities of bits. With increacing™ . -
numbers of studies ,we have developed a rather e.stended list o qual-"

. ities in :rticular bits which, “for different samples, -appear to be
assoc: ate.. with attention differcnces. Drawing on lists of attmibutes
developed in several Scsame Street related studies, it is possible to
compare- pride and-anger pieces on several attribute dimensions sto
search for consistent differences. Table III is a summary of general
-patterns of attribute differences which appeared in comparing pride

- Pieces with anger pieces.. The fdéllowing list summarizes some of
these ‘distinctions; Aﬁ : '

: “Curriculum Goal Tvpe: Pride pieces tend to center on a particular

message usually contained within a song, They also tend to have the

.goal-of creating a.particular affective state in the child, ije.

making him feel more confident, proud or to raisc his self-cdteem, '

Ange pieces on the cbntrary are’ substantially focused around labelling
. of the emotion and ohly on occasion are assockated with messages about
.. anger. : s -

-y

Clarity of Mcssaqe: The messade in pride pieces is often visually
reinforced. Children and other animals are depicted doing something
for which they fecel proud. Similarly, if the ‘message is stated, it's

‘w, Stated rather clearly in the verbal refrain of a sona. and is embell-
ished upon with several examples. In anger picces to” the. contrary,
-the "verbal noise! surrounding a messace is higher. UOftén a messaqgeg
about anger is embedded ip dialoque ketween characters and is not
otherwise rciqforced or identified with music or other visual: cues.

S
o

ébq} Format Type: As explained in Section 7, pride pieces are
integrafed with a strong story line, visual line, or music line,
Anger pieces tend -to be compartmentals.zed into the characteristic
plot format with particular identifiable steps in the fogmat.

4

Visual Effccts: Pride pieces eﬁplov'more frequent use of spéci&l

- -

.visual effects such as pixillation, matting, double images, etc.

‘Visual Track: Priﬂe pieces make more use of live action in a
natural iFtting;' Ancer pieces tend to he studio based. '

Characters: Pride pieces employ unique, unfamilia® characters"
more frequently. These are usually children who have never been secn
before on the program or new muppcts created particularly for the viece
‘in question. Ange} pieces, on the other hand, almpst invariably cmploy
well know%&cnaracte;s who are'complétely familiar®to the child.

Central characters fﬁ'pridé pieces ard usually éJildren or
,animals. Central charafters in anqger pieces a usually adults or
well established street characters such as Oscar)\and Big Bird.,

11




“Attribute

Cufriculum-Goal‘Type

" Clarity of Message_'

.ﬁharacters o

Action

fTreatment’bf-Affect

rd

3 GoalfForﬁat4Typeﬁ

Vieual

Dominant Tone

: <

| Pace
y AN

HE Blt Duratlon -

L :

1 Dlrectlon of Speech

{f _ Mgs;c

; . Sound Track

" Track Focus -
. * .

' ’ &Table TIT

Attrlbute leferences Between quectec Prlde & hnger

Sesame Street

i
i

*messaqe focus _ ‘
*creation.of affectlve etate

*message often. v1sual (seelnq
child do-it)

& embelllshed) ‘
*unfamiliar charecters B

*child emphasis -
~*natural action /
*muppets

~*affect shown 1mp11c1tly
*Iocus on buxlu—up of emotion-

*'pllde format' empha
(see sect;on/Y\O) :

*special effects
*natuxal SettlnC

*happy, Jolly ,
‘ ) . : . __.\'\ .

*music :
*visual (llve action. epec1al
effccts)

*somewhat faster 

- -~

*longer (over 2 00)
*to viewer (at tlmes)

i*central-

strong melody

strohg rhythm

refrain structurq _ . -

*qroup voices
Chlld voice-over

/jttention shown in other studies,

- 12 -

Y . s - -

Bits on -

’  Bit Type

‘fPride Anger

* (message falrly clearly stated

~*focus on

°anxiety

-
4

_*labelling’

* (message)

*yerbal noise is high
~ s

a1

(%

*familiar characters

~*adults -

*scripted
*known street muppetc
(stereotyped)': e

*shown eyp11c1tlv
'denouenent

*'aﬁger‘format'

emphasis .

*studio based
, - high«

*cod&liéted;

*verbal = . =,

[

_*shorter (under 2:00)

*hetween actors

1 *none

*no group voices

*no child voice-over '’




Trédthont“df Affect: The emotion of‘pfide'is usually shown
© implicitly anrt is not specifically labelled,in pride pieces. Anacr
<?7/ is usually shown explicitly. (physically) and is explicitly labelled.

Pride pieces.tend\to'focus ori- the building up of the.cmotion of
pride. Anger pieces tend to be concentrated on the denouement or an
the resolution.of the angetr feeling., =~ . ~ v

'Acfibn:, Action in manv“pride,pieces tend to be natural, live
action .spontaneously .filmed footage. Action. in -anger picces tends to
be concocted, scripted plots in which central characters are actihg.'

. ’

) Dominant Tone: Inevitably pride pieces tend to have-a happy,
jolly dominant tone which tends to sweep the child~dlong with .it.,
Not surprisinaly anger pieces have a conflict-laden tone and, prob- —
, ably induce higher levels of anxiety because of confrontation between .

major characters. _ . o - ' b

[

. . 1Dur€@ion: Pride pieces are. relatively’ long, exceedinqg an.averaae
. ~— of two.mnutes in length. 'Anger pieces,are shorter following below -
the two-minute mark. - - : AR s Lo ; '
Direction of ‘Spcech: Pride pieces are more frequently spoken.
directly to the viewes. All dialogue in anger pieces is-between
" actors in the bit. 2 R S ST e

s

3 iy .

~

"Pace:"PRide piEC@siare somevhat faster in pace tﬁénwﬁeger pieces|

Visual Movement on Screen: .Pride pieces ‘involve faster, larger *
visual movements on the screen.. . ‘ : ' o -

. - < : ) : L e .

. Musid: IMusic ig centrdl in many pride pieces and frequently .
-uséd.” Furthermore, the music has certain effects such as strong
rhythnic guality,-a strong refrain,.easily identified lyrics and a
melodi¢ quality which are characteristic of high levels of -attention.
Anger pieces make little or no use of music, '

' sound Technicue: ' Pride pieces .invplve voices of large, numbers$ of
actors simultancously, group voices which are associated with hich
‘attention. Furthermere, many of the voice-overs in pride pieces are
children's VQices.'gﬁQggx_g%gces do not appear tonakevgse of children

voices. )

“'In Table III for each of these attributes an asterisk has been
placed next to the qualitics which have hecn shown in other studies to
be associated with hicher levels of attention. Table III- clearly
shows that many of the attributes associated with hiah levels of atten
tion are characteristically found in pride pieces. This fact, coupled

~with the overall format of pride pieces, may be the recason that pride
. pieces have high levels of attention while showing somewhat lowver
levels of comprehension. - . -

-

..




"been among the first

~9,0 Messaqe Tvpes. In examining the distinctions hetween

group of differences became - apparent
in format and gencral bit attributes. -
lates to-the type of message carried
affect is complex and there are a

hes to the subject that' can bhe taken.
eral different tvpes of messages.
transmitted in affective bits to increase

pride angd ariger picces & further

above and beyond differences

This. final sect of differences rc
in the bit. Clearly the area of
large number of distinct approac
specifically, there appear to he sev

about feelings that could be

children's com rchension of a particular cmotion,
: prern P : ,

\

‘particular affective

Sesame Strcet. Many

on cues from faces, voices,

indicative of a particular.affective state.

Y

-

‘ﬁ\ .

1. Labelling: Increasing the child's ability to identify o
states with a particular label. Labelling. has
and most central goals in - the affective area in:
hits are specifically centered around messages ‘
Telating to labelling.  Bits wi.th this,typgAdf messaqe usually focus -

aesture,

2° ° Reasoning about feelinas:

of particular feelings.,

angry.

3.. ﬁodeliinq exnres

“fhesc types of messages pertain directly to.

what madé particular characters feel a particular way. Thus in anger
picces, for cxample, Maria mayrexplain'to Oscar what made,K her get :

sion: 'Messages focusing on socially désirable

ways of e¥prcssing feeling.

would be onec ressage how to cope with anger:

angry.

_ 4, Creating a. feelina:
affective state
ous' here from pri
nbbody_in ‘the
special becaugec you're you;
name; believ€ inyewgself”.

-

- .
* 5, . Awareness/unders

in cthe chyld as

.

Messages focusing on. creating a particul
he views the bit, Examples are numer-
ide pieces and they include messages such as;: . "there's
orld like you; being small can he very important;fyou‘r

everythi

didg: 1!

‘tion to a-particular emotion: or expl : i ‘
'An cxample of this type of message is Gordon telling Big Bird that
‘aria docsn't mean that he doesn't ‘love her

'just because he's angry at !

. * .
6. .Reinforcinag bhehavior:

if you do somcthing in the future.

ghe arca of pride. Several of: the pieces stress that if v
tie your shoe, wash yourself, spell your

if you can walk upstairs,

name, swing a swinaga, knbw‘thc‘days of the week,
dentify hehavior in the world, which when a ch

Messaqges of this type i

: o of . o
encounters it, or succeeds 1n doing something,
he can fecl good about it in a particular way. B .

Table IV summarizes‘thcse general ty
examples of them drawn from Ghe pieces 1nvo

~ points scem worth mentionin

to transmit different types of messages.
fferent message.strateqgies and, therefore,

14 .

issug of emotion from di

qg here..

7n example in the-hits in. this study

Messacqes strgssing‘how}you might feel

.t

r .

There are as follows]

¥

N “\

“and other behavior which can be

Messages relating to the causes

.
? +

count to ten when you're

-

ng I am is me; only I have my

‘essages directing a child's atten-
aining how an cmotion "works".

,MNaain, examples arc numerous in
you feel ‘prov

ride a bike, etc.

will pemind him- that

he ‘

pes of nessages and gives
i lved: in this study. Sever

(1) pPride and anaer pieces SCCM
Thev secem to approach the

Al




i ‘ , fable IV T .
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! - Message Strategies by Type of Mffect  Bit

| .
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Type of Bits

Message Type

' ‘ - - V N .
. - ‘ .
. . K .
. ]
, . v
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. . » .

Pride

. ) . B
'1; Labelling + + Foe
| 2. Reasoning A -
i ) 0
RN . o e
3. Modelling : , + LT

— et e
-

4. Crecating a - U
feeling - I T

f — ’ . -\ :
! " 5. Awarencss/ e R e

e <7 . Understanding ~. (+) , =] + o+

v
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‘both learning from the bits,  (2) Particular messages may nest -

- Same aspects of labelling are comprehended by 3 year olds. while other
jaspects of reasonlnc about feelinas onlj by 5 year olds. .'..7

:ibilities that, (1) .pride is a more complex erotion GCVQlonmentallv,

.‘anaer pieces and appears to be more associated with the setting of the

- children to abel cmotions secems within the limitations of this atUle

t | B 1¢ .

they treat affect dlfferently. Anacr pleces tend to focus on

“labelling of the feellng, réasonina about what cause the feeling,
-modelling expression of feglings, and to a lessecr extent,.an

awarencss/understanding of, how feelings work. .Pridec picces, on.the
contrary, rcenter heav1ly on creating a particular affective state,
relnforc1nq behavior, and awareness of feelings. Again, the important
issue for research and production is to determine whether thesc
differcnces are inevitably related to the type of affect in question
or represent habits, of writdng which might be changed.-to produce \\
conveniently with pdrticular kinds of formats. The anger format may A
be more well-suited for labelling, reasoning, and modelllnq expression
of behavior, while the pride format may be more well suited for the
types of messaags that scem to he contained in pride wviecces. _
(3) The compre?&nrion'nethoddloqv in this study is regtricted to onky
two types of mcs$ages, Comprehenolon in-other arecas nay be good but ¢
we have limited ways of measuring- quccess curfentﬂj. ' : . S
-
.10.0 Conclusions and Impllcatlons; BRI L ' .

L T Y
' .

’

15,1 Generﬁffbohelﬁ ions.1l.Children of different ages within
the tardet audience comprchend different elements within affect pieces

;e;'Q Tven vithln the vfhple aréa of labelling, there sare different
leVelq ﬂf complefltj whlch are maotered by chl]dren of dlfferent ages.|
+ 3.  The cmotlons of ang€r- and pride seenm Lo be unrerstood lef—
erentlally in the-areas of comprehe551on proked in this study. ' Anger

appears’ to be mord readily eoriprehended by ‘younger children. This
may be bccause of several p0531b1e reaasons among which are. the poss-

(2) ‘children have more conscious ¢laily experience with anager than with
pride; or (3) pride pieccs actually represent a different type of
learn%pg ‘treatment in which labelling and causal reasoning- -about affec
is stre sed less than in anger picces. :

,4.. Comprehon91on of message varies considexably within pride and

message and. its degree of relnforcenent w1th1n the bit than. w1th the
emotlon involved. - . R

\i

5. The exp11c1t aoal in the Geeame Strecet currlculum of teachlnn

to have becn met 4n the area of anger. If this proves to be a«qeneral
finding, it opens,the issue of whether .other more complex. goals houl@
be undertaken in regards to cmotions which appear to be relatively

_eaélly understood by younqcr ‘children. . = . L

. {
6. Blts deal;nq ‘with particular types ‘of emotlon tend to dufFet}

~-in overall level of attgntion. Attention is high for pride chccs E
" despite their relatively lower level of comprchension. It is 1mpoq it

[ Y N
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N
- from this study to determine the reasons for® dlsparltles in attent 'on
and comprchension., But it is p0551ble that these differences can he
,due to consistent distinctions-in overall format, bit attributes, .
and types of messages conté&inecd w1th1n anger and pride pieces,

’ 10.2 Production imnlications. There appear to be consistent
“overall difTerenceés in the production format of anger and pride piéces,
‘A possible” impligation. is that a conscious attempt should he magZe to
' interchange the format, attribute elements, and messages of these
pieces to try to achieve a more effective educational treatrent of
each emotion. 1In the production arecay several questlons ould seem-

to bhe pertlncnt. some of thenm are as follows: ° ‘ e
i ) .. v /'/
(1) .Are the dlfferences in format by emotion inevitable or- .
the simple.accunulation-ofi habit in Lhe writing staff, or com- °

D ' blnatlom~of.tho two? . ,

) \ . . : - +
(2) Are there other formats which seem pecullar to other emotiona?
‘arcas dealt with on Sesamrc Street? ; .

(3) How do formats nest with meqsaae strategies dqurnbed 1n
Sectlon 9?

/

. f : . (4) Are there optimal formgté for particﬁlar message strategiés?7
. - . f '

(5) Can formats and attribute elemcents be- changeé consciously

by writers ard production %taff to achieve hlqher eﬁﬁtatlonal

effectiveness of blLs?’ .

.
-

) (6) Can elenents of hlgh attention he more QhCCPSqully comblned
" w1th message to proﬂuce hlgher learnihg outcone _ _ )
(7) Do messaqn strateqnos interact to produce Learnlnq outcowes°'
Is there an optlmal mix of formats and message erateqles which .
will deepen and expand covprehenglon of a partigular aFfectlve'
area? . . ) . o ‘ o

©

(8) Do dlfferont formatq have age qpec1f1c effect:veness wlth

» _ younqer children? AR ;e
ST . 10.3: Pesearch 1mp11cat}ons- There seem to be seVer%l,implication
. of the kinds of study for future rescarch. (1) The current studies

should be replicated with a larger sample of inner city.target aqe
children to insure that the floor.levels that have been cs Lahllvhed
here arc nof too low. (2) There is a need for methodology to measure
all six message types described in Section 9 wikth. the type of method-
ology used in this study involving structured guestions which require
verbal responses, we can only begin to assess: messages that ddal with
labelling and with recasoning about feelings. Other messaqe ‘types.
would seem to call for their own peculiar methodologies. For ewarnle,
the modelling of behavior would call for a nonstructured ohsexrvation
of behavior which is currently being used by othey formative studies
on the 1rpact of Secsame Strcet. Some of the other: messano strategics
Qo listed in. Section 9 would scem to call for the development of "partic-
",£]{U: ular methods which currently do not exist. It is entlrely possgplc

17 N Co




that Ses same qtrcot is- having a more substantial - 9mnact in the affect~
ive arca than we are capable of measurinag szmply for want of a method-
ology in certain areas. It should also be noted here that one of the
most central purposecs Qf Sesame Strect from its initiation has been -’
to increase the self-csteem ol the child. Yet this over-riding géal
has seemed to gefy measurement, &S our underStanding of the affective.
impact of the program unfolds, it is essential that we turn more atten-
tion to the more problematlc arcas of measurement,  (3) Goals in.

. the affec¢tive area are stated in only ceneral torms relating aften
‘*to broad and simple functions such -as labolllnq. It would appear that
a re#hinking of the goals in the affective area is in order, with -two
major considerations to be _kept in mind. .

a., ‘Affcct goals might be extendead bovond Lhc s1nple process
~of labclllngy at least v1th emotions like ancer.

b. Labelllno '1tself can be a somewhat comolex process and
mlght be stated more prcc1sely in the curriculum,.
) = "‘
(4) Goa1 relatlna to messadge tvoes 3 through 6 are not rea]ly _
. explicitly included in the currlculum. Perhaps -attempts should. be /.
‘made to make them more sooc1f1c and therefore more measurable. R
(5)* Other affective matorial in the Sesame Street librarv .should be/: -
scanned mere carefully for distinctions in format, -attributes, and |/
- essago types along the lines laid out 1n,sectlon>,7 8, and 9 in this.
rcpor © It is entirely wossible ve may discover rurther the differencs
in productnon ‘technique that we have hitherto heen unaware of.and which
~we might use to deeocn our understanding akout .how to proaram e effect-
ively in the affective area. (G)  There's & need to establish more
-clearly within the target audicnces th@;"fﬁpors and ceilinas" of
abﬁlltlcs in part%pular areas. In gencral, thesec -floor capacities
would cive us anh age specific "man"‘of the capacities of children ‘to
- comprehend and deal with parthUlar emotions. Yt might show the
differential unfolding of COFnlthG and coping capacities related to
particular emotions -as children get older. . Specifically, as wve havo
secn here, anger mav he a dcvelopmentallv simpler emotion in certain
opﬁratlona] areas to" pride. Greater age sncc1f1c enumeration of '
comprehen ion of emotional issucs would provide substantial assistance
in expanding proqrain’ goals in the affect area and in developing more
. : effective program formats to teach these goals. .

T , RS




