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N o ‘ Introdﬁction - .
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- The following 1S a revision of the Sesame Street Writers'
Notebook.' Hopefully the new edition will imdrove the usefulness
of the manual as a’ comprehensive guide for implementing the in=-

structional goals of the show. o

The format has been altered to maximize the notebook's
. efficiency as a reference manual. Please note the following .
. : modifications: ) . ' :

y
v

(1) Guidelines are organized according to the Statement
of Instructional Goals 1974-75, vhich thgrefore .
gunctions as the index of the manual.. T
(2) _The four major goal areas are-color-coded to facilitate
their identification. o -
- ) .
(3) sub-headings appear in the upper right corner.

{4) Background information for the new goal areas - careér
awareness, entering a social group, and coping with failure =
appears at the end of the corresponding sub-sections. ‘

. \ X . . .
Two additional points should be. stressed. Biiingual/Bicultural
quidelines appear as a separate unit for purely logistical reasonS.
However , English and Spanisn guidelines axne not necessarily mutually
exclusive. Several guidelines subsumed under pilingual/Bicultural
material are cqually appropriate for English -segments, znd vice versa.’
: 4 . 3 . y —— e
- Please also pay spacial attention to two memos which appear under
General Guidelines: : T

.

what's the Goal?

Nutrition oﬁfSesame Street

- Questions conccrninq*the content of the manual should be
- directed to members of the resgarch staff. :

o

¢
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- the 6th Brveﬁéhenta) Season of Sesame Street (1974-75) ‘ 3
2 . : .
v. N ' .f‘
I. The Child and 1tis World T L
A. Sclf ’ .

1. Body Parts and Functions - The child can identify, label

£

2. The Child and His Powers — The child recognizes that he can’

and state or recognize tne function of such body parts as the:

a. head . g. €lbow - . |
b, nose  , h. hand o . .
- ¢, ear : °i. finger -
d. cye j. leg
e. . tongue k. knce , . '
- f£f. am 1. foot . : R

£y

act: effectively on his own behalf:

" A

By acquisition of skills .and xnowledge through: ..
- ¢ . e
1. experimentation . .
2. asking questions 4 . |
3., practice : . » T
By maxirg use of prgviously acquired information
(remexberingi. : . .

By anticipating future nceds (piahning).

By manipulating: the environment within his mind
(imagining). Lot A S

~-

By utilizing diVerggnt'and convergent thinking to exdlore
alternate ways of interacting with the environment
. (creativity), e.g., by identifying and generating:

3. pivergent uses for an objcct ,
2. Divergent causes and eZfects of an event
3. Analogies (or convergent uses) among different
. . objects and events '
(Sce also Reasoning & Problem Solving)

bty =

‘i\\‘,\,,—x | . -

3. Reasoning and Problem Solving . \.

a. Generating and Evaluating Explanations and Solutions

1. Presented with a situation:

8 The child can suggest several possible ante-
"~ cedent and/or consequent events surrounding
* that situation. ‘ ‘

b. 'The child can select the/most likely e::planation

when given a limited choice of explana: ions.

. . . .
4.
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2 Prgscntcd'with a problcm: | - .
' % a,  The child'can'suggcst several divergent
' 7 solutions. . . o . : o

.. e ‘-~
<

b. ‘The child can sclect the most likely solution
when given a limited choice of possible sol-
utions. (Making use of trial- and exror strat-
egies or pretesting solutions). .

3., Given a set of piogreSSively revealed clués the child .

can use those clues to arrive at the correct answer.
_ - . « -
B

b

»

4, -Emotioné

- o L
- a. The child can recognize, identify, label and discuss
* his emotions, including: ' '

/ .

love. - _anger fear

s ' surprise happiness pride

sadness

b, The child can demcnstrate awaréness of and consid-
eration for thesg c¢motions in others. (see Social
Interaction, Coouvaration). ,

c¢. The child can approvriatcly‘exprcss-his feelings,
' verbally and behaviorally. ’

"d. The child demcnstraﬁéé (1) feclings of pride and
 self-worth-and (2) an accuratc estimation of his own
. “abilities, resources and cdmpetcncés. The following

two skills are spotlighted as being rcprcsentative'
and important in this goal area: - '

) particular approach to a problem; he refines
. his ability to discern his progress toward a
' ' . goal; he bccomcs_proqrcssively.more capable of
_defining his own standards of success. ‘ «

A '2¢.-Enterinq social groups: The child builds and
" ‘expands his rcpertoire of ways for initiating
. 3nteraction with other children and groups of

. children; he becomes more. confident in his social.

competence..

" .

e

.1. Coping with failure: The child develops dis=-.
, ) crimination in deciding wvhen to p=zrsist with &

AN




B. Social Unit

S

1.

[

Carccr Awareness

"a. The child will be able to. identify, label or state
‘the names cf several (threg or more) carecr occu=
pations, and will be able to.describe one (or more
principle function of each.

The child can recognize that through his own actions

. b.
(ce9es practice; or planning, etc. )\ he/she can begin
to acquire some of the skills necessaxy for different 4
careers (sec The Child and his Powers. e .
¢. The child can aspire to different career roles and

recognizes that their attainment is a resuly of
different skills, interests and preparation,

contingent upcn sex or race.

Social Groups and Institutions

Family -end the Home

a., The
The child recognizes that various types of
structures serve a's' homes. {

cn . . b o '
The child recognizes what a fanily is and . can .
describe several types of activities characteristitally]
perforned by families. '

1.

2.

ood - The child is familiar with the social
of his own neighborhocod.

b, The

MNeighborh
gnd '

physical boundaries

o
a 1
es various structures;
ty or .

°

The City oxr
spaces, and points
town.

Tovm = The child recogniz

f interest which make up the ci

-~

Ce

s that- there are zoos, parks, play- .
etc., and stores where various
ed, C

1 The child know
grounds, airports,
. types of common items may be purchas

EX.

Ex., 2 The child underst

any differch;
cities; that various goods or products must be ‘
transported in and out; and that various modes

of transportation are employed.

anés that there are m

ExX.' 3 The child jdentifies the.resPcctive functions of
" such institutions as the school, -post office, '
hospital, bank and .phone company.




C. Social Interactions -

1. social Attitudes - The child is encouraged to develop positive
‘ ) _social atctitudes such as kinaness, generosity and helpfulness .
. and to exhibit these attitudes in his behavior.

o Weea

2. Differing Perspectives

B . ' : a. The child realizes- that different 1nle1duals or groups

N ' . may have different reactions in similar situations.

- S . . bs The chll@ demonstrates that he is aware of and values.

o ‘ . the feclings, prcfo*ences and modes of behavior of
othcx 1ud1v1dud1s ahd gxoups.

o 3. Cooperation - 'The child recognizes- that in certain situations
: it is beneficial for tVO or more 1nd1V1dua1s to work together a

toward a cormon goal,

- . ] . B { .
: ~ a. Division of Labsr - When a child is a member of a group

. o . that has a common goal, he realizes that ‘sometimes the goal
. - will be more easily achieved if each menver of the group

shares in the woxk or: planning.

b. Conkining of skills - hhen a child is a member of a gvouu
_that is working toward a common gozl, ne rea117cs that tha cf
will be most ecasily: ‘accoapliched i€ each menbzr of the

. gyouw COHL:Lbh;QC his own unique and special skll;.

- C. ~Re01nroc1ty ~ The child rezlizes that in certain situations,
.3n order to accomplish. his goal, he must “request tre '
assistance of others and must in turn assist them in acccm-
plishing their goals. ‘ '

" . . ’ 4, Conflict Resolution - The oﬁild can provide adecuatc resolutloﬁo
_ _to conflict when he is presentcd with a femiliar conflict
. ) : sltuatlon. . : . . . e

D _ .. D. The Man-Made an1vonmcnt - The Chlld is familiar with ‘the general
N form and funcclons of: R . ._ s

. ‘ 1. Méchines and tools. ' _ : - .
. . ’ ‘u H

. o 2. Bulldlngs and other structures. . , .

' ‘ ' P . .

- E.  The Natural anxronncnt - The child has an awareness of the K

gcneral characteristics of: ' T

’ o . L I

o ) © . 1. lLand, sky,and water, °

- 2. City and country. . - o .

F . 3. Plants and animals. : . ;o ..

4. Natural proocsscs and cycles,

ERIC - - e N =
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L " F. pu itv’o§~§pc Envitonmcnt.- The child seesS himself as an importaﬁgi
' pary, of the cavironment and is aware’ of such concepts as: -

1. Interrclatedness.

- ‘ | . .
T 2. Irrgversible changc. RS
. \ . .
3. Limitﬁ\of natural resources.
" 4, Impbrt\pce of en&ironmental planning.
i . \ = ’ . . . ._ L . .
1 , _ \ . . ) .
’ II. Symbolic Representation '
A, Prc-Reading Goals A.“ ) . o B
, The following i% a list of reading principles that illustrate the
'1 reclationship be yeen .the spoken and written language. Although
“these abstract principles will not-be taught directly, each has *
) guided the sclec kqn of one or more of the pre-reading skills
that will be taught direcctly. . . : .
. . \:‘\V : ’ . ) T
}. VWords can be i%cntified as distinct units in writing just as
they can be id btified as distinct units in speech (52, &b,
5c, da, 45). || - ‘
_ 2. wWritten vords a‘p'symbals forfspoken words (5b, 5¢c).
S" - 3. Spolen words*arﬁ\made up of distinctrspeebh.souhds (4a, 4b,
o . 3a, 3b, 20). i - L ’
4, VWritten words ar&'maqg up of letters which‘are symbols for
A . : “4those speech sounds  (5b; 5¢).. o e
5. 4Lettézs combine to make written words jusé as speech éounds
’ combine. to make cpoken words (5b, 5¢). o )
. . T ! ) N T Ty
, . 6. The order in which'letters appear in a written vord corresponis
- : - to the order in which sounds are produced in saying that'word
-~ - (5p, 5¢c, 2¢). - - ,
" 7. Words and centences are rcad from left to rigﬂ; (5b, 5¢).
1. Letters ' T
‘a. Matching - Given a printed’icttcf Kuppcr or lower case)i
; the child can select the identical letter from a set oI
. - printed jetters. . | . - '
b ' ‘ : . W '
. b. Recoghition - Given the verbal laAcl for a letter, the €
' can select the appropriate letter |(upper or lower case)
e o , _ * from a sct of printed letters. .; -
_’: . . b ) . . . | Lo .
_ : c. Labelling - Given a printed letter (upper. or lower casc)
en _ o the child can provide the verbal label. o
ERIC . c e verbal 1aB¢h: |

= . . o
U = " . . , . v
3 . 2
e . . . / . . - :
RS .- - - : - - . .
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. 3.. Rhy“\ing

o oy

-
.

20 Egptér Sounds

a. Given a sct of words presentc8=o§a11y all

_ beginning with the same letter sound . (not nece-

ssarily a sustaining_consonqnt), the child can . -

gelect a picture of

an object that begins with

the same letter cound from a set of pictures.

"p, Given a sustaining cdhsonant'souna, the child can

b

. select the cor;espondinqrp:inted letter from a set

of printed letters.

.%

c. For a sustaining consonants (f-}-m—n-r-s-v—z), given

the printecd letter,

2

word, the child can
with that sound.’

b. Given a ‘set of rhyming viords presentéd orally, the :
- c¢child can select:arzhyming word from a set of pictures.

€. Given two or more words that rhyme, the child can
gelect or supply a third rhyming worc.

7 a.

. 4, Verbal Blending L

the separation. Ex:

uyhat word did 1 say?" or, “say it fast."

b. ‘Given a three or four letter word preScnted orally
with a separation petween. the initial consonant sound

and the rest .of the

parts together and repeat the word without the separas
. - tion. Ex. say we—at" to child and ask. vghat word daic.

3 say?" or, vsay it

a, ﬂﬁﬁfﬁiﬂﬂ_” Given a printeg word, the child can se1¢¢tﬁ
the identical word from a sct of printed words.

e

b.’ RcCOQnitidg;- Given

words appecaring in che Serame Strect 111 word list

(in English and sponish), the'child can select the.
. sppropriate word from a s t.of printed words presente
. 4n a variety qf‘contex;, . o , el

e

lettex's corresponding sound’s

a. Given a set of thyming words presented orélly‘and
the initial (sustaining) consonént sound of -& nev

Given a set of words, the child is able to label
the sct as @ rhyme. . ,

‘. a, Given 2 two~syl}éblc.word presented orally with &
scparation pbetween the two syllables, the chilé can
blend the tvwo syllables and repeat the word without

the child can produce that

3

preduce a rhyming word beginning

‘Q

3

-,

say_“ta-ble“ to child and -asky

word, the child can plend the woré’

fast."”

a vcrbai label for any .of the

.- S

. P .
- - . -
Al ‘ .



Sesan amn gerect Word List

) e, 1. bus ' @, open . .
' 2. danger 1 g, school oL R
. _ 3, exit 10, stop
' . 4., help 1. strecet
N 5. .love : 12, telephone, )
: ‘6, -me - : - 13, walk
. o - " 7. mno . E 14, Yyes -

§gpnish sight Words

1. cerrado - closed 6 pellgro - danger

2, abierto - open 7. casa ~ house

3, salida - exit .. 8. besg - kiss

N 4. entrada - entrance g, agua - vater
p 5, yo-~-1I 10, amor = love

6. Recitation of the Alphabet - The child can recite the

alphabet. . , /////_.

T

’ ‘B, Numbers Goals . ' . .
1. Numbers Ce L e ' .
Numbox = _ .

ae. Natch‘na —~ Giveh a “rznted numeral, the child can
select The identical noae ral from a set of prln.cd
numerals (no. 1 = 12)

"t . _ _ ‘b, Reccanition - Given the verbal 1abel for a nuﬂeval,
Reccgniltll

5 .- : - . the child can’ delc't tne auovopvxate numeral €rom a

set of printed numeral‘ (no. l - 12).

o e Labeling — Given a prlnted numeral, the child can
‘. ' S provide the verbal label (no. 1 - 12).

- d. Re"itation | oo . ,'
.1. The chlld can recite Lhe numbers £rom 1 to 20.

. N ,' ) ) ~ 2, Given a starting point un under ten, the child can cou
’ , from that numbcr to any “given higher number to ten.

3. The child can count backwards from tene.

2. Numcrical Opecrations . oo d

e

. .

* ..
g

{
&, numcratxon ~ The child can dcflﬁe a set or subset of
Y up to ten Ob]CCtS from a larger set.

" CExe ) “Hcre arc some pennics. How many are there°“

f3 4 : R Ex. 2 “Here are sore pennics. Take two."

e

1
-

nt




ze that
tal number in the set.
e there?"

The child can rccogni
4n counting is the to
the pernicés. How mwany ar

1.

The child can make-use of co
counting objects arranged in
jdentify the fixst object co
it, or noting a distihguishi
Obj cct . *

2.

3. Tﬁé child can count events i
. times did I clap my hand?"

‘b, Number Alvneral Corresnondence =
.correct nuneral to sets of

goes with the numeral '3°%.

different numbers. Ev.:

- The child can

ast number reached
Ex: "Count

-

the 1

-~

unting strategies. Ex: When
a circle, the child will
unted by markinj it, moving
ng characteristic of that.

n time. Exi "How many

ign the
a2y

The child can ass

-
* RT3

N

recognize faniliar

Ce quber‘Conficura;igig
coniigurations of up to five objects. EXe: .
o . s & N
- a‘\.‘ o~ ‘. . .
2 = G 4 = ,:.’ - , ‘_'-:.... o2 . .
. " o, ~ -
A Lo - t
3 = oy .4(‘.‘- 5 = ¢, . ‘ .
. . ~° RGN . T “_ .
v . . + "')). . . . N . v i
! - Tha child can jdentify varacus measvring instru-

& Measurcrent
Jmeats such as scales,

<

A
NRw

an

e, Addition a:
up to five object

‘group of
group of

>4

-

Cc. ‘Geometric Formns (circle-circu

rcctangIC*rcctanqulo,

. . L belliﬁq_é Given a drawing,
N a circle, square, triangle,
or trapczoid, the child @n provi
) - . 2e Recogn{tion - Given the verbal

Yrec angle," ""pentagon,
the/child can select the app

aiyém‘a set.
. _ ,

IIX. Eggnitivc Organization

A. - Perceptual piscrimination. and Ori

rulers, etc. an

untraction - The ch
or .sub
no more than five objects.

lo, ttiangle-ériangul
pentagon, hexagon,

cut-out, or obj
rectangle,

v vnpexagon," "“octagon,
ropriate drawing,-

a urderstands thelir fanction
i1d can add one .object to an¥
ptract one objcct fxom any’

: 0, squafe-cuadraéc
octagon, trapezoid.)
ect in the shape of
pentagon, hexagon, oct&gs
dé a verbal label for that Shi;
w "geuare," "tyiang
" or “trapezoid,".
cut-out,or object

o

-label.“éitcle,

. .
\ ¢

g

entation

b1 Visual Discrimination

s

Maéqhinq «The child can
%o onc of a yaried set o

similar in form, si

a.
£

match a 9
ze, Or pcsition.
N\

b. Recognition of Embcﬁdcd F

]
-
-,

jven objéct or picture
objects or pictures which is

N

the child

jqures - Given a for:,

.can find its counterpart

p .

draving

cmbcaded in a pictur> of
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* ' . Ce ggytIWhole Rc]ationchips‘-'The'éﬁild can-structufe parts.
' jnto a meaningful whole:d. " -

' ~ R ) 1. Given a model and an assortpent of -its parts, the child

L
& . can arxange‘thcse‘pa:ts to match the model. '
\ - .
: | ) ‘ R
: - . 2, Given a model and‘selection of parts, }he child can |
' S ' . ~ select thosc parts which are essential. to the con-—~ .
struction of the model, discarding those parts which.
do not belongd. ‘ - A .
{l“\\ ‘,' ‘ 3, Given a model and an assortment of its parfs; the
A ’ ; child can determine which parts are missing.
2, .Aud;tory nlfcrlmlnatlon . .
N B :
‘ - . a, Sound Tdentification = The child can associate given
. ' ' sounds with familiar objects or animals. ‘
.oE : ‘ . o : : _
' b. Rhyming Words = sce #II, Pre-Reading Goals, 3c undeX
_ ‘ o Rhyming. o ' :
p. PRelational Conggg;E_-;Thc child can demonstrate his undexstanding
- of vavious yrelational concepts.
, N §g§gjpi£§35:g£_~ This concépt“uQQeries all of the folloving'
U " Telational concoxt categories. - T S
9-.}‘ . . ] i / .
o . -2, Size Rg}3319353533'~ Sig/Bigger/niggest: Small/Smaller/
, ' Smallest; Short/fall. : : : -
;3. Quantitativc Relaticnshibs - None,'Somc, Moxé,‘yOSt, All, Less;
. . ] "p' . L L , . . a
B . Positional Rq}ationshiqg_—.under, over, On, Thrcugh, Around,
o -~ Next Yo, rirst, Last, UD, Down, Beginning, End.
5, ‘Distance Relationships - Near, Far, Close to, Away f:om,“.
- . ‘Q' . ° ' !
o . _ 6. Temporal Relationships = Fiyst, Last, pefore, After, Nexts .
. - . Beginning, End. T :
C.b,Classification
. 3., Sorting - (which of these things is not like the others?)
‘ : _.Givcn a group of objects, ‘scveral of which have an attribute
_ , in common, the child can sort out  the inappropriate object €9,
N ' the basis of: _ - ) ‘ . P
a. size ‘ ‘d. class’
b. form d. quantity.
c. function o




o

Lad

~ .

‘IV..~NF111r7uJ1/13cu1 taral Ox tives

1.

: the progr“n.

2 -

-

g .3’;

a.r the qpanlsh languagc

b " gpanish customs
& ..

i

e e

[

2. Classifying - (Which of those thl“ga bclongs with t hc " )

'Givcn at lcast two objects that dcfine the basis of qxouqlng,\

the chxld can cclect ah additional object or ObJeCto tnat
belong in the samc group on the tasis-of: . -~
X : a. size . d; class .
f/;m‘ . e. quantity
~“function . ) » R
3. ﬁg}tiple Clasﬁification T
. a. Progcrtv Td“PtlfIC;;lOﬂ -~ Given any ObJCCt, the child

can ncme at 1S 5L WO prowcrtles of that ob)étt.. Ex.
"The ball 1u tound and rcd

cliss Inclnelon and leFerentluTJon - Given any

“b. Mult*p)o
be child can xecoynize that they are alike

tvo 0ujcc;‘,

_on one dlqtnalon and aiffercnt on another. Ex.: “Both ot

" these thqgs ayc round but on¢ is red and one .is blue."

c. Reqrounqu - G von any_group of objcctg, the cblld can
claesLJy them on the basis of one’ chardctcrlstlc (Ex.:
shapc) and then. 10ﬂ1a551£y the same objects on the basis

of anothex ch\rachLJsLJc (Ex.t size). (The point will
pe made ghau there is 0% ten o slngle rlghb answer.)

-—»—-—-—-—__._.——--———---—“‘“

-

iheve progr@m clc”cnts*cxcv“o rciﬁfo*ce ¢u1tur<1 1dentzty and
self- -pride $n viewers “fromn JangSh-”D”dnlnq back cgyoands. - strat-
egies include pres centing the following as an intcgral part of

-

c. Spanish art forms: songs, music, theatre and dance

4a. .Spanish—spcéking performers: live—action, anlmated, muppet

To £ind ways.of maklng the curriculum gcals of Sesame Strcet rora

comprchcn51blc 4nd thus more acce551b1e to the 5panlsh—sﬁgakln

child, so as to provide the same learning advantages. the progzds

brlnga to its Engllsh—spcaklnq audlencc. Stratcgles inclugc:

. . N

a. Prcaentlng educat1ona1 mgterlal in Spanish s© that the child
will lcarn the concept first and later be able to rransfer ©
1carn1ng to other languagcs (Engllah), while retalnln the
panxgh language. . ; ) o g

u
. H

L ] ©
p. Tecaching as ’sxght\WOrdf' " certain Spanish words whxm are
cnc0untcrcd often in the apanluh—gucaklnq chxld v1ron“£:

To familiat;rc the nonnSpanl hrspcaking'child with anothcr"‘cc 9

Janguaye and cus toms.-yh le; i Lt c ¢ T

J

S
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What's the Goal?

b ; 9 . o

: Sesame Streect research sometimes has a very difficult time
deciding what instructional gcal a specific bit is teachings
It would be most -helpful to us if you could indicate what you
think the primary goal is within each bit that you write. It ’
would also be most instructive to us and to yourselves to
indicate (e.g., by underlining, placing an arxow in the margins,

!  jtalics, or whatever) where you hit the goal in the script. )

Wle are fully aware that some bits have more than one goal.

, <. If ybu have designed a bit to include additional goal areas, please
indicate in the script what it is and where sppcifically you present

it. o
Finally, somc bits may have no specific instructional goal
: ‘that is to be founa in Sesame Street's present curriculum, HNone-
# " theless, you may feel that the bit presents a sufficiently important
. instructional statcment to be included in a specific show or in
. ’ : the season's list of curriculum objectives in general. If you
1thcrefore‘think +hat a bit has some relevant goal, please indicate . T
" “that in the script too. ' ' ' .

-

.

. ) o o

A~ . - .
. . .
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‘Although health and nutrition are not explicitly included in thg "Sesame Street"
curriculum_qoals-(although they are in Plaza Sesamo and Villa Sésamo), we do
make an effort to aVOid settihg up negative behavior patterns for children to
‘mOdCIo - ’ ’ )

4

14
.

| . As a consecquence ‘of this policy and of the continuing concern of parents and other
adults, perhaps’it wonld be good to try not to model bad cating habits when they
are not implicit in a character's personality,. as for Cookie llonster., For exarple,
in.Show 738 Maria could order raisins and juice to go, with-her sandwich instecad of
a package of "donyts, potato salad, and oran&e soda. Our shows contain nany

instances of prcoccupation with cookies, cakes;, candy, etc., ,to the exclusion
of better foods. ~ ‘ ' " '

.Althoughfthis may seem like nit-pickinyg, this type of .awarecness would reqﬁire
minimal effort on cur part and would be worthwhile in forestalling parental
conccrﬁ (expressed jincreasingly in letters and comments), as well as in helping "
to cut down on the tclevision medium's endless barrage of anti-nutritional
messages to youngsters. . . : Lo .

R
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Format Suqgestion #1 :

It would be advantagcous to both production and research to
:> , prepare a serics of experimental segments which present the same -
(or similar) affective content via different production formats

and techniques. : o

Maintaining similar content while varying formats and tech-
niques will permit research to compare the effectiveness of format
upon the target child's atteation and comprehension.

.

This, in turn could thus enabégf;esearch to provide.some
practical guidelinesefor the futurd production of affect segments,

Below we have outlined a format suggestion which could be
‘used to incorporate such experimental scgments within the context

of regular prograuning if desired.

1, . Sesame Street Repcrtory Theatre Tyyouts:

-~

setting; e¢.g., the presentation of. a play that Maria has
writ¥en ~ cast, muppets, aMs, ct al.all desire to partici-
‘pate and tryouts arc neld. Giving them the ricfest

of explanations of the (affect) situation, Maria first
. directs the live action characters to run\through it.

|

|

- . Lo : . .

jp , A live street scene can be used to establish a special

Ve

" Following this, a.droup of knowm rwvpets r through the
same spQuence'(with or without variation). Then, either
live kids and/os abetract symbols try out repcating the
same or similar sequence. Conpetition amongst cast members,
AMs, et al,can also be used to reinforce the specific affect
goal presented. Using this type of format in the éxperimen-
tal presentation~of affect scgments which repeat the same

. .. goal, while varying the format attributes —or produciion

I : . e}éments - may serve to both elicit hiigh attention {due to

) the competition, familiarity of -content, and expcctatidn;for

- . the novel to eccur), as well a5 to make saliént the partic-
) ular affect goal presented. ; . .
B " 5. Below is another illustration of the same concept — i.€.y

.. the. presentation of similar affect content via different

- _ . formats. - : :

‘
t

SR Goal: Cooperation ) : X
. : Vary the format on a dimension of abstraction to concrete~"
a . ness: ' i '

a. Present an abstract animaticn segment: line ‘cooperaticn

- b. Present a filmic presentation of this same goal
A in a less abstract 'format: film of cars crashing;
: audio: “Why don't we cooperate?y visual: ‘traffic
' o  Jight - STOP GO L
’ g . ‘

- . [}

ERIC.. = A 6

Aruitoxt provided by Eic:
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¢. Present a line action segmént in a most
_ - concrete format: "pavid & Bob carrying
:> ’ ' packages, do not see ecachother apd collide
continuously until they cooperate ("after
q you...") e '
. Format Squgigjon £2:

¢ . o

Stop action; voice-over; natrrator question.

As suggested-in an earlicer memo (see Writer's Notebook
Jdeas: Affect (rricde) page 5) ve might explore stopping the
action at . a pre—determined point in a segment.' Using a blank
yvisuwal screen, W2 can-have a child narrator interjcct£ “"How
do you think Eert foels?" = This following the set-up of a
bit. Or "What do you think Bert will do?" - this folleowing
i the identification (or labzling)of the affect situation.
Followind the stop action guestion, a pregnant pausé can be
provided for the child to briefly reflect.upon the label, or
upon the resolution of tho bit. The conclusion of the bit
could eithor bo a quick cut pack to the normal action of the

. bit, or split-screen presentation.fdr the child to choose fxom.

- Format Reminder:

Silence @&s a techniquer . -

’; ’ : 1. sudden silence heightens attention.

2. Depending upcn the length of the silence,'the‘child's
involvenent in the bit is hei¢htened, as are his attempts - .-
. ) to guess the reasons for the silence, or solutions to ' v
¢ . the problem posed prior to the silence. ‘

a., after noise ox quick action

iy

- : . b. 3n a problem-solving situatjon-

.

- 4. How long?

. .F _ " . a., can be brief - even very brief
b. can be intermittently combined with voice-over

narrator questions. : ’

Special Format Suggestion: .

fo e e e T v - LN

Have we ever considered having a parent's day on Sesame

street? -This might be an exceptionally good format for the

goals of: social interaction, roles, different perspectiveu

and, of course, gffcct; - '

- a
' Q Rescarch Memo -~ 2/27/74 from Lcyis-Bernsteih )
. % . '. . ’ . . -
HES oy enic ) - - L ( .
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Body Parts and Functions

[y
Since the majority of the target audience can recognize
and label most of tha body parts listed in the Sesame Street
‘Goals Statcmont, tho major cmphasis should ba Placcd on teaching
the . functions qg these body parts,
- &
‘This can be done in a variety of ways,
VoY, Song:s that mention the namnes and functions of
‘ various body parts. . ¢
2. Games in which the function of a body part is
. described and the child igs required to guess the-
- body part. '
. i . . .
3. Cowrprricsons between hwnan body parts and functions
and: : ‘
a, aniral body parts ang functions <
4 . 7 . L
ﬁ b, machine barts and funeclions h
' x - ‘I- . ' . ‘
. . 4. Games requiring children to use one of their senses
(touch, smell, hearing, etec.) :
5. “C0@p3r£nqg beotween parts of body that have similar
. functions, shape or numbor: '
fingers - tocs ' e .
} feet - hauds '
elbows - knces ' : ’ *o
arms « legs : _ , .
two eyes - pars - lips - fect, etc. , :
L} -~ .
¥ )
= . }
B
-
>N Y
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Self ,
~(Writcrsf Notebook Heetign.
. 5/23/72)

Body Parts & Functions -

The following suggestions provide additional ways of presenting
this goal area, : . :

1.

2,

5.

8.

9.

10.

Show some less common body parts: ankle, teeth, : o
forchead, chin, cheek, carlobe, belly button, eye
lashes, brows, -calf, leg (many kids don't know exactly
what a leg is, they say foot for the entire arca,)

Do films or quick cué; showing many different kinds of, .
noscs, ears, feet, hair, ctc, P
Showing different body'adornMQnts.can help teath body °)
rarts, i,e., nail polish, rings, head bands, necklaces,

etc, Could als?jshow body adornments of different cultures,

Show children having ‘their hair cut - many children don't
know that cutting hair and nails doesn't hurt,

At this . age children may begin to lose baby teeth, This
could be frightening if the child doesn't understand the
natural process, A short'segment could make the point- ) C
that it is a.sign of growing up,; and it happens to everyonc.

i

Could shbw_thé backs of_difféfent body parts and/ox profiles -
both sidés of the hand, fost, o
’ s

.Could show functions of certain parts - thumb,has specific,'

functions (this his been done using the ceoperation theme,)

We could also focus upon the fact that not only do people
have different kinds of skin, but that human skin differs
from that of animals (i.c. shells, snakes,.etc.,) Skin
peeling is another natural process which preschoolers might
not understand. A scyment could be developed which, shows that
it does not hurt, ' - b

e

We could show “he skeleton - the objective being that there - -
are bones insidé everyone. - . . :

Show automatic body functions. - : S
» : |
Sneczing ‘ . {
Hiccups *
Stomach growling . . - :
|

X

Heart beat ' ),

. Byes blinking ;

* Sweating (children arc not usually very awarc of sweating) o
Breathing - could note the fact that you breathefaster - ni
after you have run, Could also listen to each other's
heart beats - wlen sitting, after running, etc. This O
might be a useful opportunity to show the interrclation - L
of body functions = i.c. breathing and hecart beat, o M}

4

: . . . - . P
. . . ! . . . . 3 .
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1.

12.

13.

14,

15,

16,

£ .17,

O

'[mc

Aruitoxt provided by Eic:
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Body Yarts and Functions (con% % N

‘to shake up a bottle, cup yaur hands to drlnk to call, to hear,

T except amputce doys.)

- Did they have @ how in their hdir or not? Was the. person fat or ;hl

‘Since preschoolers! vocabularics are rather limited, an alternative

-
Show how pcople can commuandtc with their body - talklng with

your hands (hold up your hm d for sTQP, waving to say COME HER:,

flngcr ulgn for Ok, etc,) Could use hula danccr or deaf person sxgnlnq.

Could use booy partq to tcach initial lctter sounaf - M - MOUTH
or M - MUSCIL:. : i

Extcn°1on of body parts - sxt on newspapers so that they don t
blcw away, using vour foot to stop a ball rolling, use your hand

to whlotlc.
Rhyming body parts - riddles, limericks with body parts and functions,

Could count biody parts. Howdver, you qhould'carefully define .
the subset to the counted (e.q. vicible body parts), since it would
be Jnplausible to count boncsi and internal oxgans.,

Shew that the nucber of body ﬁarts varies among animals, For instance,
aninals nave diiferent numbors of lugs, c.g. a particular type of
spidcer has five leys, t is apparently the only known animal with

an odd nunbey of leys (There is.no known unlmal.w1Yh three legs

-

. .- et s . . ) B .
Property identification - how tp describe a person. The objective
is to teach tho child to furuq‘upon specific chnxacter1°g;c
One possibility s to flash a picture of somebody and. then ask one

of scveral questions: did that person have long hair or short halr’ -

You could then reflash ghn plcluzo to ansver that question and then
ask another one, . o - .

- : o

would be to use {lash cards in presenting possible ancwero and have tine
child select the cozxcct picture,,

. -

Exam§3c5°}Was she wearing this Llnd of hat (fJa h hat) or ths Llnd
of hat (flash second’choice)? S v n : -

\

Propnrfy 1dcnt1f1catlo is a good way of teachlng thc children to : R
be attentive to objects’ as well as to people, It also reinforces

the concept of dxlfcrlng perspectives, since the chlldren w1ll attend
to different characteristics.

Show the ways in which people from different cultures comb their hair,
) ’ ( : .

.Somectimes two children have the same name. You could make a further

where someone calls a hame in a crowd and everybody turns around -

_problcm of how to distinguish,

distinction - blonde hair, black hair. You could also have a situation . ‘

&
N« R
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- Inferring Consequent Events -

. Examples: Anticipating conscqhences .

‘ 1. Roller skate on stairs with a person poised, ready .
- to step on it. Pause for child to figure out
! consequences.,  Have multiple endings:

a. person pbuts skate on
b. person trips on skate
€. Pperson misses skate

2..- What would happen if evervbody did sonething? Ludicrous gen-
eralizations can he used to.make the point: If everyone.

© o looked alike,,..if everyone wanted to be a fireman,..
0 if everyone wanted to live in the same town.
3. Outcomes that happen don't always match the expected
outcones: : .
) . 14
a.  scc if extrapolation’is wrong
b. see if event went wrong’
Example: Drop two balls and expect to hear both of them
- : = hit the ground - hear only one hit - explore - discover
5<'. : that somcone caught the other ball,

4, Stop‘motion technicgue, give the child a chance to think
and respond. “"What will the scene lead up to?"  Shivw
_alternative possibilities (both plausible and absurd) .

. 5. Child should be able to anticipate a transformation and .
‘ f be able to anticipate a problem because of a transformation,
Example-1: Buying a large carrying case for“a small kitteﬁ;
- 80 that when the kitten becomes a cit he will
still fit into the case. :
Example 2: - bon't plant a small sapling in front of a window
because when it grows up it will block the view.

L1
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(Gcneratlng & Evaluating LAplanat

. ) - ) Solutions) - S f
Inferring Consecquent Ivonts RN & & ions) el

3

{"What will'happen next?") ' . -

R L AR
The assumption underlying the selection of the 1mmed1ately
‘following exawmples is that the more dramatic the consequences
of an imminent event,|the more the child will be motivated to
anticipate those consequences in.his own imagination.

- - A woman °1tL1ng 1n a tree, sawing off the limb on which
she sits,

- A hat is hung from a moving clock hand,

- A buckét of water pfopped precaricusly above- a door,
set to fall when the door opens. :

~ . = A man in a sleeping bag near a cliff, rolling over in.
his sleep. &

- A woman painting herself into & corner.

- A chila walking backward down the street toward someone
whose view is blocked by an enoxmous load. ‘

- A cat stcals a ball of yarn whlch is attached to a par-
tially knitted swcater - :

*
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: & quutlon°) - Self

. e DR o T . T

’ ' - Inferring Consoqucnt Events

Some solutionsg to problems lead to: othcr problemf that
st be solved: k _ I

Example 1 Something spills and a piece of clothing is
‘used to wipe up the spill - now the clothes
must be clcaned. The new problem could be B
more difficult to solve than the original
problem., If you work through the problem in
' .your mind before you begin the solution, you
* could avoid situations like these.

Example 2: There arxe threce ways to get peanut butter off
‘the roof of your mouth. The first way is to
blow, but that doesn't work. The second way
is to shake your hcad, but that doesn't work.
| The third way is...(Scrape peanut butter off
| : : f with your finger.)

Thgre are three ways to get peanut butter off
your {:ger, The first is to blow, but that
doesn't work., The second way is to shake your
finger, but that docbn t work The thlrd way

. is... - o
. ' ' a. put flngbr in mouth whach would create -

’ a circular problem (i.c., how t o§§¢+ canut battﬂr
off the roof of your-mouth),

. b, opt -for a more parmanent solution by wiping
! o hand on towel or washing. hands.
: ’ - AN .
In some cises a child will not be able to infer consequent
events until- he gains an understanding of some commonﬂprocesses.?
. As the child becomes familiar with thcse processes, he should bé
- ‘able to infer both anteccdent and consequent events when he is L
presented with any segwment of a partlcular process, Examole'
Tf the child sce's his mother holding <a bowl of sliced potatoes
and a frying pan, he can infer that she is going to make fried
+ potatoes. He can also infer Lhat the slices came from a whole
potato, which was grown on a. farm. The child could 'not make

these *nferenccs unless he knew that most potatoes were grown on .
k\i' . farms and that potatoes were sonetimes peeled and sllced and fried. - <
N o ‘. .::.;a
- B Other examples of procesges with the child should be made
) familiar: & : .

1. How food gets to the. store (follow dlffarent foods back
. to farm).

| . | - R3
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2. How pattern pieces are cut from matgflal and madc
into dress or suit.

3. How ball of wool and knlttlng needles are used to
‘ma?e sweaters. . o ‘ .
a3

4. MNow flowers grow from seeds.
5. How chickens hatch from egys. A - , : . ."

4 Sometimes inferences become more limited as later stages of
a process arc reached: 4

Example: If you see someone knlttlng, you could 1nfer
' ~ that he is maklng almost anything (socks, hat, S
) i .gloves, sweater, etc.).. If you continue to
' watch and notice that he has knit a sleeve, you
must limit your inferences to only those articles.
of clothing which have'. sleeve= (coat, dreos, sweater,
jacket, etc.). ' ‘

Aruitoxt provided by Eic




.\ . . . ) I - ' e \GFﬁmtlllﬂ O MYUMAUMG ANy iy ssisiin veioven
' & Solutions) - self . '

- (Research Memo - Lewis Bernstein 2/4/7%

Problem Solving

- Creativity

Working definition: This concept is related to the current
Sesame Street instructional goal of reasoning and\p:oblem—solving;
It is defined by most psychologists as a process skill in generating

. possible solutions: that is, -the producfion‘of alternative ideas
to solve a problem. The child who uses the knowledge he has lecarned
and applies it in a unique and iffétructive way is called creative
ﬁwhat—is meant by "unique" or vconstructive" remains andefined by B
most theoreticians). Most tests for creativity requiﬁeythe‘child
to generate many and unusual hypotheses. ‘Below are three examples . o

-of standard itews from these tests, and some productiod‘igeas for ’
cach. - L S .

&

Test Itemségv

1. The child is told a concept (e.g., short, big,‘round) and is
.- asked to name as many objects as he can that display that
characteristic. : .

. o . . | ) ‘ o
2. The child is asked to think up various and novel uses of one 5
given object (c.g., use a piece of paper, to write on,iio - gA
.. make a paper glider, to use as a basketball, to clean up.) - ' '
3, The child is shown .an ambiguous line drawing and is asked to
name all the objects that the design makes him think of. -

In general,‘those children vho are considercd creative (defined
by their score on these tests) displayed the following character-
istics: : . . -

.. .
. - :
& . V!

- - a. They were willing to take a chance, to risk a-crazy idea.

s

b. They were less worried about making an_error.

1t would therefore follow that in some of the creativity segments
that .we do produce, the characters who, recact to a creative idea should -
- pe reinforcing and supportive. Furthermore, others who ‘are worried
about the possibility’of making a mistake (e.g.. Big Bird or Grover)
should be encouraged to risk making an error. and then be reinforced
for their creative idea (if .it is gqu;..).
D *,

AN

" Some SqueStionSi

. - N ’ - 1 . ) .
what should be the content of these ;¥Eg§1v1ty segments? -
At-this stage of the season and without a firm commitment from our
funders, we should reclate this potential curriculum area to cur:ént
curriculum areas, if we decide to deal with it at all. . : . :

“
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Problem Salving

Cre¢ativity

Working definition: This concept is related to the current

o Sesame Strect instructional go~l of rcasonipg and problem—-solving., ) .
It is defincd by most psycholegists as a process skill in-gerierating ) '

possiblp solutions: that is, the proddction of alternative ideas ‘537

to solve a problem, The child who uses ‘the knowledge he- has “lecarned -

and applies it in a uniqud and instructive way is called creative

; (what is meant by "unique” or "constructive" remains undefined by. - .

most theorctidians). Most tests for creativity require the child -

to gcnerate rany and unususl -hypothesas., Below arc threc cxamples ) ‘

of standard items from thesce tests, apd some production idecas for
each.t ' : ) Lo ' -

o . . ., . o

~ e

* o

Test Items: L . _ [//

1. %he child is told a concept (e.g., short, big, round) ahd is
\\ .- asked teo name as many objoects as he can that display that
\ characteristic. . -

v

2. The child is asked to think up various and novel uses of one’
given object (c.g., .use a piece of paper, to write on, to
.- make a paper glider, to usc as a basketball, to clean Up.).

- ’ +

’ -, 3. %he child is shown an awbiguous lkine drawing and is asked to . »
T name all the objects that the design makes him think of.
. In general, those children who are coasidered creative (defined .

by their scorc on these tests) displayed the following character-’
istics: ' ' T ) ’

.
" LN
. . . ~.

P -

. - a. They wcrc'willing to take a chance, to risk a crazy idea.

v v

£
b. They were less worried about making an error.

- It woyld. thereidre follow that in some of the creativity segme
_that we do produce, the characters who react to a creative idea
be reinforcing and’supportive. Furthermore, others who are.
about the possibility of making a mistake {e.g., Big Bird or Grover)
e ‘should be encouragcd to risk making an error and then be reinforced
. for their creative idea (if it isﬁgood...).

¢

Some Suggestions:

> what should be the content of these creativity segments? .
‘ ! C : A ‘ C : X
- . . . . . . S
At this stage of the scason and without a firm commitment from our
funders, we should rclate this potential curriculum areca to current )
curriculum arcas, if we decide to deéal with it at Q;L7 ’
. , T , ,

we o me
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Problem Solving . Creativity {cont.)

o JOVAWUS AT

Blank. Auéio: Adult nar

! ‘ :
. . . ) o

,_For‘ExampIC3

child (or muppet, or
{or narrates) for the home
play the character-

1. Given a relational concept, the
street character) demongtrates
viewer thosc different objecis that dis
jstics of the concept, Example of a bit:

N Concept: ROUND
“a. round vhite circle; cut

b. . round vhite wheel; cut

[ o,
c. ' round wpitc.balloon; cut

'a."round white Saskctball; cut

e. round vhite donut; -cut
rator: “OK, how were they all alike?"
Show all of the objects = chilércn's voices; “ROUND"
Narrator: "Right" v S
One child's voice: “They wére all white"  ~
Everyone (kids) giggle
Narratox: (begrudgingly):
on¢ child's voice: giggle

| ) .

"you're right, too"

or machine,. a body part,
ber, a sight card, a
visualize, and elicit
ied uses of that object.

. —Given an object, (e.g.,.a tool,
& plant, an animal, a létter, a num
gcomeiric form, etc.) demonstrate;
the child at home to think up var

Examplc of a bit:

' ‘}\\‘A Object: HAMMER B : _ :
S  Narrathu "iwhat can you do with this?® ' L
- Visual: Hamner : :
: Silence , . '
N : Audios Kids' voicgs = "Hammer a nail® "\

Visual: Show the action while in audio - Ve hear polite

whispers of respect (buzzing)
.Narrator: "Very good; what else" -

plank screen )
One kid's voice - "Knock something with
‘something clse and make a statuee..” | _
visual: Show sculptor's hand with a chikel

Audio: Moré buzzing and a little applause
Narrator: “"Exccllent”

;&id's'vbicc: *aAhem, .

Narrator: “"Yes..." ’ \
Kid: "I know somecthing else t

o :3’7i e B ‘i E

LY (L G e

hat you can dg with a hamner."
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Problem Solving Creativity (cont.)

‘Narrator: “oh?" coe . P
Kjd: "Yeah, hold pepers down w1Lh it when it's*windy." .
Visual: Show action . . .

A Audio: Silencc and thcn app]ause... o

| L 3. Given an amblquous flgure or object. The program segnmient

}_q’ will attempt to elicit’ the child's novel and varied inter- i
e prctations. of the presentcd Ob]CCt These interpretations
. should be rownforced . . R e
Examples of some bits used in the past are: -7 I-
pravinc Camel 4 o - o - . «
‘ Girl with a, Guitar ‘ ' . . ' :
"Chicken drawing ) o
/ . i
/ Another way to prescnt this sub-gdal on the street could
be. . : : )
poor to Door AM Salcsman > '
Knocks on Ernie's door. .
. MM Salesman: " Hi, there. .I've got something to show you..
(shows it) :
Ernie: "what is it?"
F : ‘AM Salecman: “"Figure it out.™ describes features and nanes
the price.
Frnie: "I know what 1t is...don't tell me..."
pPotato peeler
Use it to sharpen caxrots
L . Use it to sharpen peneils o
: To file down the count's teeth
’ ' To take paint off old cans.”
o, AM Saleswan: "No, wh." . , ’ N
\ ; Ernie continues recitation ... o ' '

AM Salesman walks away, uLLcrlng, "Gee, I almost sold
this here potato pceler, I never knew how valuable 1t was.
- - Ernie: laughs

n
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" examples below is to illustratg

‘Sugyested hnproaches: S . ,

cCreativity

% 4

.

Thé following guldcllncs arc b

‘that creativily cannot be VaughL didactically.

ased upon the assurption
i Crcntivity,

a cognitive process which

stresses the range and £

-"Jblllty
can at best

‘of thought and action available to an indiv? dualqé

only be stimulated via the televi

sion medium by

resenting

tions and solutiens.

alternate vayvs of viewing objrcts, situa
We have thercefore outlined a few apDTOuChCS

the child's natural curiosity h

Yy modeling &

vhich might stimulate
divergent range of

styles of looking, thinking

and ‘acting.

The ObjCCthC ‘of thc

a subset of these styles hhlch

v

nay stimulate the viewers to think cxcatlvcly

- . . e

) - N . ,\" .

v

Py ' e , % .

A,

Spur the chila' Ar 'i tion

people doing cx ive

by qhoxanq crgative
nings, .

4 . .
' ‘Guesis neced not be cclcblntncs, but can be dra wn
. ' Izom the cowsunity at large. There are several
arca° which would lend themselves to this type of
treatment: - -

-

. . 1

1. Science - Show how hasic elcments can be

1% . comb:ncé to create new things, e.9., sodium
‘& clotide = galt. ’

-»

»

Art - Shoc a sculDL01 creating recognizable
objects -c.g., & duck,.a baseball bat, a bust
of Big Bird - from a Ddll of clay.

3

2.

Crafts & Show'gomeo“c using a potter’s wheel
to make a howl or_other ceranic items., Might
also show how popcicle sticks can be glued
together to he baghctd, jcwcliy boxes, etc.

\

B. Show the child that there are 1nf*n1Le pOSS]blllLlCS
opened Lo hinr or ner bv:’ i

1. Focusing upon the prdctlccs and customs of other
cultures (sece Differing Pcr«ncct1Vcs). .

2. Showing mulL)plc solutions to a given proolcm
(see Reasowing and Problem Solving - 1n£crr1nq

P . consoouent cvents.)
3. Showing Lhat a given ecvent may have bcen created -’

by multiple causes (sce Reasoning ~nd Problem Solving-
inferring antcccdenL evans )

29 N

e e . . * - ;‘ .

4




- Creativity Guidelines -'con't; . o
. ’ r'.:/ - o '

. ‘ o . .
+ 4. Showing multiple uses of a ygiven object,
. . . e

Example: A stick can be us cd as:

“

¢ - ‘a. a bas schall bat .
. ~ b. an . dnaginary rifle :
: c. a magic wand ~ ' v
- d. a pry bar . .

¢. the handle of a broom
¢ ! * ' c .
The underlying objgcti@m of cach illustration is

show children that they nced not be constrained
by -established cor ventions,

‘/ }

C. Create comients vhich € rtxo,dvnovclnso]utions. , o

. We reccognize that this is alrcady done to some A o
" ) extent on the show, Hovever, hopafully we can ’

- N begin a nore conscious attempt to encourage children

¢ to explowe new and aifierent ways of interacting with
their LWVJlO“ﬂ”ﬂL

ll

Exanple: An oldexn child is home alone with a yoﬁngﬁr
- : i sibling who l‘\CLYJNg because a gnat has flown. up
his or har nasc the older chilg soives this prenlem

. ‘ by holding a box\of peuper under the youngex sibling's
. nose winich cag;csxpim/nur to snceze the gnat out.
- ﬁ . - - .

v . ’
. ; - [N

L In developing segments deqxfh"d to stimulate creativity,

h it is esscntial Lhu; woe focus upon situations wnich arce

activity criented and thereby have, a high probabhilii ty of cap~"
turing and UJtu<n' ng preschoolexrs [ atbentlon. Although segments
shotlad goncral‘y pe limited to 2~3 minute 1ntn*valb, Gattegne
(1969) reminds us that if children's interests are sufficiently
arouscd, "their span of att ention is as long as necd"d to satisfy
theiy interest.,"* ’

*Calch Gattegno, Tovards .4 Visua) Culture, (NBw ¥York, 1909);
. pagc. 81. A ' . '
9 o 50 2 - \
. e - . (¥ .
ERIC - . | - :

[rsereisan
Fuloxt e .
} rovided by ERIC . . . “

v
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Prohlem SOIKEEL

‘ _ pProblems are not solved inctantaneously; let child attempt ’
problem, get frustrated, go awvay, think abtout it, return to problem,
consider another solution, get angry, -give up, return again. )

. . . . . <
Build "up frustration 1evel. _
' 'qup after many fruitless attémpts, there is still
’ an answer: call an older brother or parent.

- _ Scrialize problems, réturning at intervdls:
 Big Bird tries to open a package with his feet,
_ by blowing on it, by dropping it, kicking it, ctc.
(As in "Prcpiring dinner vhile Susan is out"” -~ Show-6 -
. . - keep returning to problem, cach segment ending in
frustration, ecach new one beginning with hope: “I'1ll try again.")

i

i

Suggested Probleoms: °

How Lo “use the telephone (dialing operator)
How to sit a Tcddy Bear upright in a chair for a tea party.
(rie him dewn, push table and chair closer together, lct him
stand oi chair, put hcavy booX in his lap.)
How to get wobbly leg of table to stop wobbling. _
(Try putting telephone hook on top of table over wobbling
K leg - whnich 1ifts up other legs: try puﬁtinq box of cecreal
. ' undéineath bid leg = 1eg crushcs kox; try putting soap under-
neath leqg ~ slips away; vy putting lecg into a éup; eventually
use foldcd picce of paﬁcr or soncthing clse upprcpriatc. .
_Hua to stop a noisy leaky sink. .
\\(iﬁt a banana up the faucet; put a pot under the dripping =
sintensifics souncr“puﬁ a wash rayg under dripping: put chevwing
gu\up spout; turn up radio; lecave room,)

How t& get a,ball under the bgd when it's too far to reach,

and the %od is too low to crawl under. - .
(Try reaching with a shoe; throwing a book at it; blowing it; N
rolling another ball at it; hopping on the bed; calling it; taping
rulers together; getting a broom. o -
' -~ Classic age intelligente test: creatively phtting two
. ‘ : sticks together to form longexr stick,)

»

+

;LIERJ!:( | : . ‘ | ‘ - 'qf . ; : e _5

Aruitoxt provided by Eic: . .




- “pPyoblem Solving

! ) ' ¥ T

ad) show picture of thoughts
aracter then trics, rejjets.
- conceptualizatiQn

. In cartoon form'(balloon over he
A or at&ompté’to solve problom which ch
. Another ballcon thought; he tries that onc
€ solutions. T o

s

Je specific in identifying onc particulax pfohlém and working

at it. L .

: . Exawple: | : : .

’ . . LU ’ LN s ' o
[ ‘ Making a peanubt putiereand jelly sandwich: "What do you use
“to gt out the pranut Lutter: and jelly? (A knife or a spoen

to gct it out and a forkt to got it off the spoon.

rut the bread inside the peanut butter and jciiy jars.

’ ~in a bavl.

Tale a bite of bread, cat a spoonful of jelly, a.spoonﬁnl of
peanut hutter. - ) L
Choose versatile prob]cmsfwith multiple solut

croeciivity - avoid rigirt/wrong scets which inliibit further *
L

Sucan and Goudon to be

Y eeponusesg allow

. “

4

o

O

'ERIC

oo i o .

‘ G SratIng N SVaLULLLLIyg singea.
~ ¢ions & Solutions) - Sclf

> " rake cut some peanut butter and jelly and faix them tqgcthcr’i

-ions to,encourade

-

e e

Y

-

werong" once-in a while.
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Problem Solving .

<

)

) To encourage curio%ity and gecnerate exp%gnations and»sdiutions,
S portray problems with unavoidable confrontation. Cloe e

N : Milk dripping off table onto Mr. Hooper's leg = what

AN ) . causos it? There are a book, cookies, a box of, sugar and -
. a container of milk on the table. Check each item _ S

e N7 ’ out, then follow the trail upward from Mr. Hooper's "
e . . leg to the ljeaky. container. ’

r

' _ Water drippiny on Frnie's head in his apartment = is
" there.a cloud inside™the room? 1Is his hair just wet?
Is it rain? -~ Is sameone watering flowers? MHow to"find
out - follow it Upstairs to Susan's dpartment = Ahal.
The. sink is'overfl%wing. .
. Y

‘e

-

: . : N ,
child in bed at'nigﬂﬁ hears strange thump, thunp -~ lies
there being scared ipagining monsters. How to find out? .
takes vp brother, thqy investigate, discover unclgsed
dobr banging. solution: close door. ' »
S ' . :

.
’

TV doesn't work = yell at it, pat it_nicely,'cheék if
jit's plugged in, experiment with antenna and knobs.

*
o -
o

T Wheh}presented with certain types of ‘problems a systematic
method of rcality testing is necdssary to find the solution.

"gx., -.¥hen an electrical appliance does not work, first

‘ think of all the things that could be wrong (generating
explanations) and then test each one qystcmatiCally
(evaluating explanations). ' X o

a. Is‘it plugged in? _

b. 1Is it turned en? L .
.c. Are other appliances working? -

4. Did you blow a fufe? Do

e. Are your~neighbors' appliances working? :

T ke

_Other ‘similar types of problems include: ’ c S

L. TV picture»is’out~oﬁ focus. = ey ’
‘ , 2. 1Ice cream in freezer has melted.™ '

CR ) - .3, No water coming out of tap.
A, Favorite dress is not in closet. : :
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: o R : ’ o : ‘Generating & Evaluating Explanatfzg;
. l - » - & Solutions) - Self o
' - . ) . L c o . B o ; { i.
Problem Solving ) ) ' : , .
Example: o - :

Child goes shopping fof his mother. 'Countet‘man puts smaller
bags of items in one hdge bag. Child tries to carry it, but .
it's too heavy, he can't. : ’ ' '

. Child A: wrat am.I\goiné_Eo do?. I can't carry it home. ' _ . é
’ child B:  Get a wagon . ; -
X I ‘don't have a_wagon.
.C Get YOur ﬁother ) g
) N éﬁé's sick - T Tt K - o
B. : Let's all help carry it R o j
(They struggle to carry large bag, put can't) e .
c I know. Lct:s téke‘ail the 1ittle bags out of the big bag
and we c¢an all carry some of the little bags. '
. 9(§hey accomplish task success?uily)’ ';
I “z ’ "'. - T
. i ' ) |
i i .
~\<:' | .
. i \
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. (Generatlng & Evaluating Bxplanatlons
& Solutions ): - Self .

.
o -l

Brobloem Solving

y : AdditionAl examples of problems which require child to generate solutions:
| . ‘ ! - ‘L' ’ : . . ‘ . /) } . . ) \). ) R
B - 1. A toy is broken - what can}be'done.about it?

. a. fix it T o ;
. _ b. buy a new one ' PN
- o C. flnd ‘a new way to use the toy '

2, Show multiple solution to a problem - when all solutions o
are correct but one, is best. o : "

3, hvoid over«gcnerallvatlons that mlght lead to ludlcrous

consequencese - . ! ..
R ’ =z, "~ . . " . . % . )
. 4; Getting to a.geal: - : T e ,
i N - 'a.‘ figure out paths that will or won't get you to goal ’ : .
AP -, point . o e w T

~

" i b. eyaluate advantages’ ang dlsaﬂvantages of each .

) Example: Which is.the,best way to qet to a certaln playground

or street’> . »

5. Ch1 a fmc’F eometdérg th"t dohvn‘t belong to him - i .
-what chould he do ;

>

6. What do you do. 1£.you are too small to reac‘1 the @ 3
o sink? (cookie jar,_top shelf, etc. ) L
A w . : : ~
. : - have someone pick you dpﬂ.,-* ) - .
. . b, try to climb up : ' g LT
. A c. 'stand on a box; (where would you get the box? R N
what klnd of box would be strong enough to stand on?) R
0

25

.

(Note:» When presentlng problems of this sort, be sure that the.best
“ - golution is also the safest one for the Chlld )

Somevsolutions can be derived by observing anlmals. .

= Y. Man tries to cllmb tree, falls. He sees a cat climbing
a tree. He puts on pole—cllmbers ‘gaffs and cllmbs. . v

2. Man tries to walk on snow, but sinks through-on each step.t
fle sees duck with webbed feet walking across Snow. He makes
snowshoes. . '

3. Man tries to reach hlgh apple in tree, He sees a .giraffe
eatxng. He gets a grasplng pole such as is used in a supermarket. -

4, 'The man trles to a\lﬂ, sees Juck s foot Man puts on” swim flns;v'“

- AN
v
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. motivate a comparison’of theirvsimilarlties and differences. - \
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Selecting the best of two or more viable. solutions:

In each5of the following examples, tWo or more quite
different procedures are used to achieve the same outcome. * L e
The object of using two functionally»analogous processcs is to

- Ktlitter*ﬁgchine. Someone constructs a highly eclaborate i'
device, functionally equivalent to a pushbroom, put far
less efficient. You could then sRow one person cleaning
streets with the @itter machine, while the other uses &
pushbroon. After 'a giver period of .tine, Yyou could flash
back to screen in which pe;sonnwith 1itter machine would
be still working while person witi pushbroom, having
finishcd,,would be napping. .

Ralph & Wally use aisix—footHIOd to try
To aim it better, they use
7o hold the rod and the
But to assemble

- A nail driver.-
to drive a nail in a'wall.
a sectjion of pipc as a sheath.
, sheath, they 'plan an elaborate scaffold."
. the scaffold, they nead to drive several nails. Problem:
what to use to drive the pails? Nonghalantly, one produces
“_a hammcr. They puild the scaffold, okt aside the hammel,
".and nse their elaborate apparatus to drive the nail.
- The human hingc. The upper of two doar hinges is broken.
. The rod for hol¥ing the two parts of the hinge together
is missing. A character disgovers his elbow will serve as
a hinge. A sccond character wants to reliéve the first ob
t¥e tiring task, and“substitutes a boolk, vhich he propdSes
to attach with nails. The first beccmes interested in.the
“ book,.substitute;tone of the nails for the missing hinge
rod, and walks away happily, reading. :

¢

. "
1

.1

“4
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3.
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SOME STRATEGIES FOR SOCIAL AND 7

-

-
1

Expression of.feelings‘verbally:=*ww
Expressich of feelihgs‘(pehavioral):

] - 'y - . o
Pro-social: . &

‘Inté;pcrsonal coping skills:

. -

1. Compectence

Building_a competence:

JII. Indivfdual

. 7.

C.

e 10.

K

General
Lenercr
Tndividual attention: .

- ’ <
Identification: )

R
. ~
. S

Cogniﬁive/eﬂotional'
Awareness of feelings:

£

Awareness of behavior: .
Cognitive
Messages:

. ’ | o |
Labelling: : ;

casual icasoning: |

« . \ .
e o ted by<ua?-y'hickcr, Chnter fqr_ncscarch‘ih

. - for dffect tieetis

y=3s/n. - 3T

FIEZTIVE BITS

o

‘ . : S e

» f - .
. Showing that talking about feelings

is possible, desirable

[

Showing how to express) certain

anti-sociai feelings (eg. Anger)

| =,

. J—
Ways to enter. greups and interact

Dealings with difficult inter-
. personal situations. :

4

-

Acquiring a skill to be proud of.

i

[y .

" relevision character gives' viewer

vattention" ) :
‘ K:::‘ “ '

A television character with whom .

the child can identify is shown
as beautiful, competent, etc; or
as having normal difficulties,
feelinygs, and living with them.

N

-

\

- he child sees that he canapay"

attention to how he feels

~ The child léarné to>observe his

own abilities, to be aware of his
capabilities and resources.

Specific messages about the way
|the world "works," what is nbrmal
ietc. i

‘causes of feelings are shewn.
' ‘ i

4

Childre: 's Television, Harvard Us

Labelling of feelings T -
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- Emotions™ Anger ' S g ’ S
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Tréditionally,fwe have bresented this goal via a conflict-resoiution férmat:
- This hasyenabled us to clearly label the emotional reaction of anger within a
given contextual setting displaying antecedent causés and consequent effects.

Kdditional format anproaches also seem viable:

.

Approach #1: tresent a blank visual, while a, voice-over narrator .presents
a brief description of the evénts- that have led to a character's anger. Ask
the home viewers to predict what the character will do. Then fade~-in on the
action which is the resolution of the bit, dé%- Ernie: "I'm angry-and you
know what ' I'm gonna do . . " ' — e g

" ‘pesolution: Choose one of Several,possible<résolutions:
. e 3]
i Verbal releasc of angeryé,with vicual acts to illustrate £he verbal
monoloque, eg: "7 feel angry - like there's an alarm clotk ticking
i inside‘mewready'tb.ring, 1ike there's a stick of dynamite inside me
_ready to explode (cut to fuse, etc.) o , . ;
E 2. Physical release: push-ups, count to 20, say the alphabct, build some- .
thing, do something: constructive in a burst of energy, finish something
v C . . .
‘3.~ Dbon't do anything ~ instead plan what to doj, warn someone or just
3 ‘accept it si%fntly. o ‘ . o .
. MApproach #2: We can also present a brief series. of shots or slides to set P
"+ up a situation wnich displays anger, angythen focus on/the resolution. Eg. 3
i 'slide: 7 o T : g
| ’ ’ N
1 a) Bert gathering his cookies RN
b) Bert leaves the room | - _ g s,

¢) Ernie comes up from underneath with his hand on the cookies.

- a) Bert re-entersg (open-mouthéd) and éeéé Ernie

. .

~

[ P N

fFade-in, two anything muppets: "ok, cﬁieféﬁwhat do you think happéned?"

-l A - N
. . Answer: “Bert discovered Ernie was eating his cookies and got'%ngry.",
e) - Slide: Bert ic angry. “Yeah, so you think Bert is the one who « »+
yup . . . it's gotta be Bert," etc. ‘ ' ' :
I . .
K Somé Anger Situations to Consider; B

. . - . h \-\\;‘ \ i
" 1, Injustiza: Eg, taking semcore's toys cookies, books, garbage can, ,
; ¢lothecline, favorite blarket - borrcwing without asking. ]

88 - o
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. Some Anqer-situatioas . . . cont'd"

y - . :
3 i T S - R
2 pisappointient at the hands of s

omeone you depend up

(you forgot to bring .bhe baSébdllf

-, Such as lateness, or forgetfulness |
the pair of gneakers Yyou promised me, the present you said you would
bring L] L] ') ) ‘ ‘ '
) Resolutions' w . ) ~ o
Might focus on the person'aisappointed (and therefore angry. nyrll tell
him what I think of him.") - . T
Might focus on the person who was late or forgetful (voh, no I fbréot.m I
must see him." or, “"what should I do? Bring a present?")
. 4 o & s .
\ e ' /M -
¢ - .~' /; . ' ——
. I \\
3 £y k '
‘. * ) *
a
3 : ‘-\
¢
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fEmotibns - Fear

Below-are outlined some of th
of fear sﬁgments: :

some general reminders:

childhood fears are high
marked individual
may be extranely
perturbed. Moreover, a
in one situation but pay

child may ke disturbed by one particular

which are similar.

»

It -therefore seems agvisable in oux presentation

on the sources of fear @

. Q .
some standard behaviors

‘Crying,

wrechnicues for elirinatinc fear:’ -

Extinction:
i e s e e R B
fear of a spccific
-simultaneous ly and
.. or a happy:
object.

1.

e reasonable evidence

. via television the
gether wvith a

more positive reactions. to
' technique therefore

' ‘ |

B.

ways of dealing with f{ear.

cringing,-cqwering,
frozeq’immobility7 protesting,

pleasant stinulus,

A minorx fear-inducing stimulus (e.Ge
monsters, novel games,

A model who displéYs fcar (e

e
. e

* .

e factors wvhich shbuld be co

&
ly unpredictable and at all

differences in'susccgpibiif{y to fear.
frigntening. to one c¢hild but leave

child may be much disturbed

no attention to it in another.
stjmuluS'and begin

>

nd more oM the

that are oftén associated with fear are:

1" k4 . .
‘clinging to parents or
denying ones fear,

et et =

¢

priefly, this prihciple jndicates
a monster,
rcpeatedly precsent a pleasapt object (such as

onject: (e.g., & raty

unafraid child or character) toget
Althougn classically this principle wou
non-mediated preséntatioﬂ:of cuch pairings to the chil
(from modeling theory) to believe

of some minor fear-inducing stimuli to-
‘the viewing child-m
previously feared.
would indicate that we could present:.

pairing

the pbiectfhe

machines, people,

child, Big Bird afraid of a shadow ¢ « o)

C.
" ecouraging;

their acticns,
- the fearful characte

to have eiticr L2

monster:
ad by G : " o“‘

P

A model or models who are

After the fearful model. overcomes his
fear-indacinrg riodnl (C.g.y €
the child's novel nonfea:fu
you're the pn.y. person ¥
or "You c¢id good, rid."™) éi() .

sitive model reinforge
n1 like you;

pleasant,

AR AR

T . L. T .o o
—r. - a0 PR Fyv L R X R R o ‘C‘l.-‘ ‘
e b - = VY r Eoww oo - =0 .

7

nsidered!

."" .
IR SR

) Self

-

in the presentation

Aai

/

age jevels there are

another C
by a part
—tost important,. a - 1
‘#o fear all stimuldi . -

of fear segm
behavioral concommitments ©

-+

The same stimulus
ompletely un-

jcular stimulus

.
¢

ents to focus

o
4

»

R
ke

less

f fear and

other adults, t,rembling.,
apﬁéaling-for support.

that to ieducé_a child's

‘etc.) one should
-candy

er with the fearful

eJeys -2 gowering Oscar,

unafraid, supportive,
“and, .who through verbal explanation together with -

demonstrate themselves a lack of fear or assist’ .
r to inhibit his fears.

.o's not

ay begin to

This

'darkdeés, dreams, ghasts,
cqstumes;’etc.)f

a clinging

Cen_

fear, it would be very effective
.a ponster) or the po-
1 behavior (C.3«

afraid of me

<

13 fndicate. the direct,
d, there is '
that {f we model

display
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* The choice offear stimuli is extrcmely 1nportant. ‘Somé fear stimuli
(e.g., fear of dogs, snakes, knives, guns, fire, etc.) are extremely

v functional and no attempt should be made to eI1n1nate them .on nation-
wide televmglon.) !
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Emotions - Fear

The following list comprises some specific situations in whichgfhe prima;yffocus
should be upon the resolution of fear.

1.

3.

A muppet with an unréasonablé fear or phobja = Big Biré is afraid his
feathers vill £31]1 oui; someonc is afraid that trecs:will fall on them, etc.
one of the children on the ctreet cxplaﬁps ihat he has no need to be afraid.,

. i
Fear of dning something new - getting on a_merrygoround for the first time,
eating a papava for the first tinc, mectihgtsomcbody new, getting a haricuk,
going to the dentist/doctor for rhe first time, receivirg an injection from
a doctor or nurse, cte, . ‘ )

Al

.

Big Bird wants to visit his brother's nest for the weekend, but he is afraid
his friends will forgot him while he's gone, He calls his friends every

five minutes,Asends‘postcard@ all wekend, worries incessantly, consequently
has a horrible time; but comes back to find that evcrythiné is s§ill the sane,
he still has the siue friends, ctc. \

~

your mothor gocs shopping and you arc afroid she won't come back.

; .

you're late getting hose for supper and you'zre afraid you're in bad trouble.

o]

Getting lost - or meoting somcone else who's lost and learning how to find
you way home. ‘

~. S

~

Fear of thunder and lightning. RS

.

W
<o
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Coping With Failire. 7
The £0)1lowing affect parameters arc not notchook suggestionsq.but rathex
dered in gcveloping the

an analysiec of some aspects which should be consi

above goal arca.

v -

; .

The chilgis approach to the gituation - ‘—-\\\.
Listed bclow are some typical child approaches to situations which
oifer the chance for failure or success. Some of these approaches
reflect cornficence; some display an arbivalence or hesitance about
the situation; othcrs :cflcct negative responees Or a willingness
to "Cop “out." Onc Qifficult problem {or children in approaching
such citnations is the lack of cvaluative skill, an jnabilitiy to
nofore deciding hov to react to it. as a re-

_ size up 2 situvation &
- ogult, many children walk blindly into failurc.

.

confident approaches:

P i PR et e el
1t's my thing; you can't do it.

I'1Y try again,

I cen do it.

Ambivalent OY Hagitant Approachns:
,..————*"-.-—-——-—-—.._’—M——‘ ———--M—_——;J,___A———__—_’ R

done this before.

I don't know - T'ye ncver
nd 3L scares Wy put that

I've never done this Léiore &
mean 1 can't do it. A

1 did that alrceady.

you do it.

Not nNowW. - . »
I can do that any day .(but not today) .

\b ; My brother {sistex) doosn't do that.
S _ My parcnts won't like that.

That's no good anyvay.
That wouldn't pe fun.

doesn't

e wt?

Bribary (applicd to zvoid-the'challcnge!):

§ .
I won't be your friond if you don't do it for me.
I will be your fpiend if you do it for me.

-~

Cop—Outs!

1'11 do it wheﬁ 1 grow up.
You, shouldn't do that (because I can't).

I am too little.
T The Sophiéticntcd COp—Outi .
; “"“_—*”ff—“_"”_ff‘_'fj”"
I might get hurt. .
airty.
Girls don't do things like that.
things like tha%. .

MC | Boys dop‘t do
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The child Can Face Failure (cont.)
‘ L -

-

" wWhen a chlld fails, his
dcncndnnt unon whether:

respbdnse

1. Someone €lse judcod that he

2. He hinself dac

N S

pelow are oo oft-used response

~np elge ¢ ooc 1dos

e e i

vou failed:

JURRGURESTPRE _...;_,_.

l. When e

g ’ 3 -
- get coedne cleo's point of view
- accept the fact that you blew
on the cituaticn again.
‘ \ . @
Iess constructive roononses inclucce:

- begin to ¥y (thoving given up, the €

3

withdraw

- defy the judgnent (ueually v
- ignore the judgment

-~ dicplay frustratio
. ' screants of, "It's rnot my fault!"
- tolcrakc the rlbvatlon without

- feel revengeful

will change for thc bcttcr

"10 fd

ided that he failed at the task or attempt.

it and then consider why,

aﬁping of feect and tantrums)

x
cr
;’3‘ .
6]
e
5

Sy

n - bad lanquage,abuéc of other children é&

~

=

to that failure is often largecly:

failed.

W

~.4+o failure #ituations: : .
s

- question the jud'ﬂ:nt and ack the pexrson who dccided that you failed

and rcsume work
.

hi\d now sccks attcntioﬁ and syﬁpathy)

~.

’
.

and anlma1

any rcal understanding of it

- butter up the one who made the jucamcnu, in the hepes that their judgement:

]

2. When tha Chlld himcelf decides

- recognize the failure and reaoproach the situation

evaluated it

after having re-

- ¢hink of other cimilar situations and wajs of dcallng with them

-~ analyze the methods used in dealing®
Q : changing ans what was

ERIC

Ly romplctuly dlfiblhdt u“pronch

N

ée c1de vhat |

[o
t

with the fltuatlon- nee

succcssful
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when the child hinself decides he failed (cont'd)

"= yefusc to give up - i .
. - SCCK g.S.)lcu.anC,O o . . .

3.

ERIC

oo i o
. -

K Suggection E
D

- got caﬂght stealing

-~ think of pact cuccesses
accept failurc, yealizing that we all fail somctimes.

-

of moct v»luc to the child and ‘also leavt llh ely to couse confl;cb between’
the child and parent are failure situa Llons ih which the child h
cides he failed. Perhaps we should dcal witl this areca first.
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sl Mhatnadn,

-

imself de-

Stereotynes - t+he child is -an autonatlc fajilure®because of what he is:
e T . [y

— You'rc dubbed a fa luxe at b“QCDdll {in aQV?nCC') because you're & girl

(or a failure at double-dukch because you ‘re 'a boy). ‘

tThe failure situation wherc prncticc'wou]d hclp: .
practice Moo s

~ .
. .

- practicc'in remenboring phone numbers
v .
i (] L3 ) ‘.' * .

- practicc 1n motor coordination ,

- practice in remembering what ybu ware Lold Lo do

- pragtice in butting the right dmount of Letchup (mustard,

food : .

- prac&ice telling time ° .

- practice kceping your popsicle on the stick

- practlcc learning how to 51ng

+

- You're a failure because ydu‘re (black) (puerto:Rican) (a bird)

é{‘N

salt)

on your

-

The situation vhere tie ch:ld dcecn't"live up to adult or peer expectatio@§~

. [ ' : -
-~ usced the spoon when he chould have used the fork

dresscd,imprdperly‘for an occasion ’

fofqoghybur lurch, gloves, bathing suit

- lost money O ghopping list -

* ¢
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The gituation where the cﬁild e e e Cont'd.

. 3

~ your friends expected you to, win the ball game and yj& struck out
- you were chickxon. : ’ - . . ‘ .

7t
h

gituations where parents Or peers CAUSE failure:

:
]

- child embarass2d by parents

e e e e

: -~ i

- pother foriob to aive you lupch.monéy, pick you up at school, fill youX

thiorncs 1l of milxk s

nts don't look Or aress like ihic others : e

B

- your parc

- child fails to 1ive up to his own}sclfiim&go; can't stop crying., can't R

run fast crough, €tc.

riaa (wets himself in-school, acts

¢ - your oWn Lrothey or cister hocomes & S

; *Jdunb™)

»

. . & . . ’ . :
- child can't get his Sothér's attention, peers won't.11§tcn

- too little to join in a gamé - : T .

- child is chocen lagt foxr comething

PSR

- child deesn't have fmoney, permi
&

ission from parents, a toy, a lunchbox -
which other children have .. :

situations Where noe is a provlen: .

- Child not old enough to he given responéibiiities such as feeding or
walking the dog, staying up as jate as older brothers and sisters, not
allowed to go to thg store alone, .etc. ' -

1 - The incomprehcnsibility of the adult world: everyonc laughs at a joke
i ~you don't understand. you assume they are'lahghing at you.

'

U Physical- Problens Duc to Agc:
i ’ ,
- lack of motor coordination: ~spilling milk,ibeing unable to button clothes.
‘and tic shces, unwrap candy,usc a spoon and fork, stay within the lines
when colorindg, »zip . up clothes, use the right amount of toothpaste,.braid1

your oOwn hair, ganes andfathlctic endeavors (climbing trees. etc.)e

’ ,' ~ packages too heavy Lo Carry. Solution: scek assistance or coopcrhte,
L. with othors. . Lack of strength su;ficicnt“to‘rcmovc the top of 2 peanut=
"I . putter Sal. S e ' .

NS S ae
e T R | o




SR A e

-“-"—.—-4 w._

b
—— . .
-

| .
physical problens Due to Aqes

= Too short! Unahle

- Pﬂor coﬁtrol over one's bdd
gigggtiOﬂq 3&525 bop
- Selecting gifts;? Fathe
a group

. Réciting before

e

Fnborr“”fvant:

- Inability to rcad leads you

’

T

(SR 6
RIC - -
e | )
: ;

¥ AL Videdard'

to reach a count

y - wetting oncself,

o . ¥
. ﬂ-. s S
“--n- \.c...a“-.- ws ka-‘. ha- — i
.

(cont'd)

er or shelf, too short to sece

‘for example.

D“rlch“ \111 Helo:

i

r's Day, pirthdays, etc.

7

intp the wrong bathroome.

s

thc-parade;

A

*y
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'ENTRY INTO P GROUP . : _ . “

-

possible social situations jnvolving copinq with lonclinesS, entry into 2

gyoup: - | . '
| A. Joining games - ba;cball, baskctbail, jacks .
" B. ‘Being the nevw xid on the biock ' - o . 2
- ' C. Poft;aying alternatives - @ chilq i;-rejec@eé andigoeS'off to ;
pléyjblc?ks, ball, or cards by himself. ) - ,
A

Evéryone is top busy to play with Big Bird, so BB:.

- imagines, dreams

- finds another longly kid ,

- spends seNe time with a Jonely older person

- plays pasketball by higself - shooting hoops (then everyone
clse comes” around to pTay with him). ' ' )

Ncte: It is important to\stress sdlf—suffiéiency with this approeach.

p. Becing the only girl/boy. @hite c;}ld/épanish child on the block.
g, Being jeolated by PECYSy CoG%r ' A )
- The child vho is left out-when other kids pair up.

_Ex.:-Kids in group tellin seccrets when another kid walks
py. Kics stop talking. the other kid 1o0ks miserable.

. ‘ - Not being asked to play: ©OF peing shunned by other kids.
_Solutions: I T .

- Learn how'to nake friends : .

- If you are the jast one to pe picked, develop some kind of

© gkill that will pe.valued by others. ' ; o/

- e If Xid is constantly being isolated,.his/her positive skills
_should be emphasized. ‘ oo

-
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Additional writers' Notes - Affott Goal hreas -
Skxlls for Entering a Group . :

l. Standlng close and watching

2. Making friends wlth a member of ‘the. group

3. Asking to join
.4, Sharirg what you can cqntfibute

5. Contributing to group process (e.g..‘by inventing a new rdlef

6. 'Parallel play

.

Coﬁing with rFailure
¢ 1. The child can recall pfevious guccesses
- The child c¢an use prev1ous successbs as a basis for jmagining future
‘goals’ ’ : ' o,
: 5., The child can,imagiﬁq a -goal ' )
.;‘ : s . :’ -
snitiate action towards a goal

~ The child can jnitia

3. ‘The child can,pcrsist in the face of ohstacles by:

i ‘
b /// - a°k1ng for help

“tlve approachea o :

T = trying altern
- anticipating obstacles (and planning for them)
4a can pcrcclve hls progrevs in trylng to reach a goal

4. The chil
5. The.child cénAidentify his successes PY h1mse1f gﬁ' '
v(.' - ,
/, | )
i(Prc"cntcd ny Hoory rasker, Ccnter.ior Rescarch in children's Television, Harvard u;»

3/25/14) . R .
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Tentative Affect Goal hrea- " “' ) i
The child can devel~p the abilify to delay gratificationf‘ ) e
" " - E .
' A. Waitgto,takclturns on the side; 19pkingAforward to Christmas,
pirthdays, visits;-waiting to take a trip to the 200, looking
forward’to:bcing older. o
B, . Maybe a grcmised quest to the pfogram'— 1ike Joe Namath - , ' 
“doesn't arpear when he is expected, put does arrive pefore the - :
‘end of the program (stolen from‘Mistcrrogers!); :
’ C. Emphasize £i1ling the waiting time - playing‘jécks while waitind
for dinnertime, etc. : : ' :
. D. show the child that it is sometimes;necessary to work for a future S

goal. : -
cks to build something or
than spending

EX. popsicle sti

- saving enough
caving pennies for a special object rather
qach penny Aas it comes. v i
tion; Ex.:fChildlhas just

E. Sometimes the child must wait for atten
. colored a pase put must wait to show it’to hisgyher nmother.
y
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pmotions |
vhen present_inq emotions which involve conflict, emphasis should be placed on
.the resolution and not ‘solely upon plot development. ’
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Exccrpts Cfom “Television for the Social and A fcctive
A‘Devclopmcnt of Young Childitn ' h propo sal submitted to
the National Institute of Lducation by thc Child'tn S

Television wOrYshop and the Harvard Center for Research
in Children's Tclcvision,.hpril 20, 1974 L m
. - . n

-

~r

»

...The se criteria led us fir t Lo idcntify the topic of self~egtec

as a potcnt)ully appropriate jssue. Self-csteem is a topic which.has clear

I

cmotional and social aspccts, It has long been Cltcd by cxpcrts as an

impoxtant topic for the low~idcomc‘child and is a subject vwhich is deepiy

relatcd to tht Chlld s ability to move cffcctively from, ‘the home to the-

school enVironnent. ‘purthermore, we believe that it is a Lopic devélor
ally appropripte for fouf year,olds.

"Whiie'scl

snt-

project, the topic is nirticulally ncbulous. It can relatc to. a multitude

" of abilities, skiNls and competencics. Purthernore, there can be subutan—

tial problems of mc surcrncnt if the goal- topic is SQVbroad...twb topic are

cmeréeé as clear p ssibilitiés; (1) the child can face failure without

~within soc1a1 grouos.
Both issues are closely related to the development of self-esteem.

-The child with strong Jclf imaqe and sense of confidence is more -likely

. coilapé@hg, and 2) the child can cnter into, gnd maintain his membership

to

be able to cope with failurc without collap51ng. Similarly, a child with

high: self-c"tcuﬂ is morc apt to be ablc to entcr ‘and naintain his presence

in uoc1a1 groupg. Convers cly, children who manage to face failure without

3
&S

collaébing and to intcract succes sfully within grouﬁs arce likely to increase

-esteen emerged as an obvious,potential choice for the proposed.

;

tbéix positivc self-concepts.. These twd ISSUCu at ~so*have the advantage o .-

/being conrrote: specific behaviors involved can ia clecarly specificd.

io

]

]

1
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- that cxteat, .they are potontldlly mcasurablc and‘amenablc to production,.

0
—

BoCh 1ssucs have been Jdcntlfled ;s problcms Jmportnnt ‘to the 1nner-cltv
child and his cuntr hnce into the school ch1ronmcnt. They are relatively
nohpontrover31al.and;would have a broad»éppeal in sevcral'typcs of cultural
settihgs withip the United States. o - P |

Issue 1: Facing Failure ' - .

Pl

~ -
- v

. to
White (1959) has argued that the developient of a "sense of competence”

is a ccntral ccmponcnt in-the developwunt of & hca‘thy pQrs onallty. This .

sense of pex onal’ab;llty axérges when the Chlld is free to explore his a
ug

*

cnvironment and to attempt mastery of a variety of ploblcms (W1nterbo“ton,

1852). Particular chi;drearing practices appear to be associated with'the -

K

earYy developinoat of a scnse of mxstery and competence; these sLyles st.res
parcntal support and apéroval of the child's initiative and attempts to be

indcpendent (cf. Rosen and D'Andrade, 1959; Wintqrbottcm, 1958; Siss aha‘. i°

.

Wittcn%o'n, 1962; and Chnhcc, 1961). CoﬁvtrSeiy, children in homes with

3

restrlctlvc parcntal styles mwy have reduced opportugitics for indegendeht -

cxploratory bcnav1or and develop fcellngs that they are not the pr1nc1okl A

contxolllng agent in thc1r enV1r0ument.“

Coleman ct 21. (1966) showed that when inner-city minority children

- felt that their beha&ior was contxolled"by outside, external forces, their

s

acadenic pbrformaﬁce in school suff?rcd as early as the first grade.

Apparently, the Chlld with a sense of hjimself ﬁe ‘an agent controlling his

‘cnyironmcnt is more apt to adapt effec ively in the potentially competitive

and new environment of school. _ f ‘ R
The rcasons for the suocrlor performance of children-with "an internal

sense of control are stlll °omowhat speculative. Early_studics havc~shown
L

that chillzen with a lu. tolerance for frustration arc more apt to

03
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Other studics suggest that some preschoolexs revert to aggression when - .
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show regression in the face of olb:stacles (Barker, berdo .and Levin,

S 4 »
frustrated on simple tasks (HcCanélcssi 1955). Prcschoolcrs who spand morc

o~

time in play related to active mastery attomots also tend to° be 1css

dcpéndcﬁt pn'othérs for cmbtional support (Crandall, Preston, and Rabon, 1990 )
- \

*

When guch chlldrcn meet obs taclcs they arc more apt to try altcrnatlve

-approaches to-prob%ma—vOIVLnj and to initiate act1v1t1cv on the;r own,

Purthermore, they tend to Yook t%sothers for dcfinltlonS‘of success less -

'
t

A

oftén than usingfthcir ovm standaids‘CTylci,iRafferty and Tyler, 1962.)

’ & .
cleally these abLllLlC are likely to be associated with the capacity to

- o

“ . cope with failure. A chlld who cun’ rcgldt rcgre9510w, loss of teiper,

behqge independently and att=mpt lternatwvc ‘solutions when he cnco?ntevs

obstgicles is more apt to succeed in the long run.

LY

T

Many studies have shown that’ young chllurcn vary in their .bilitics to

Lo RN

~

. pardist at taghs (e.g., Creadall, Preston and Rabon, 1960.) Chlm"cn wich

- 1

v
"extcrﬂal locus of ég\trol" Emy be less captblc of calling upon preV1ous

.

imagces of suCGC°5\;o g\qngwxln pchLJL*ng at a taq\ Thcy appear to give

Ve

up prcmaturcly when successful solutlons are close at hand, or to continue

]

obstinately whew it nas becont clear that a partlcular approach. to a \\v

. 'i‘f',‘ i

“

problem la not uuccecdxng. In both cases, appropriate 1evels of persiétdnce

-

- °

appecar to, be relatcd to thc abnlaty to dlscrlmlnaté progress: toxard a goal.

o

. httemots at‘méstery also appcar to be associatcd-“l*h d1gt1nct1vc risk-

tak1ng styles. ) Goldmgn:and h1pﬂan (1972) have reportcd stbstantial var-at-cq

- -

A
in the risk= tgklng bcravxor of young chxl%;cn. 'sk~uﬂkinq behavior h

K1

been W1dc1y ngOLtcd toubc a*eoc1atcd w1th the development of thc achicver

(e}
13
(44

L S
motive. McCJclIand (I9SB) rcpoxtﬂ—that variation in both risk-taking styles
+ ‘; 5{'\5\‘ -
and /thé o_\xt,t I “OLlV 1 'ncﬁfurablc .5 carly as five ycars., Thc_ch1¢

most capable of coping»w1th_failuxc is willing to take E%sks, but these risks

A

-

aresoften a5 moduwaite luvﬁla. Hl §\§° 1'” Lo take rlgha is a*'acxutvl ’
‘ 2 =~ ° “c
- N
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| R :
his ability to intiate action toward the goal, His preference for moderate
- 5

"rIsks is associated .with this ahlllty to try alternative appxoach 'S to

solv;ng thn Same problem, Children with a low ability to deal with obétécles

‘either avoid taking rlfLs at all or w;ll take "wild ebotr" at problem volvi.;;

. ¢ “ . .

expecting that one lucky attompt will lcad to successful outcomes Ability

g,

to accurateiry perceive chances of success also appears related to riskgtékir

Scars (19364) reyror

8]

that pourer students gn first end sccond grade have
unrealistically high estimates of their own ability. ligh risk-taking styles
gre lcss likely to lead to successiul problém solving, . ‘
. : Chronic failure may lead to the dévolopment of avoidance notives in

situations whuore failure is a possibility.  Atkinson (1958) has measured the

{car of failuvre and found it associated with-temdéncies to avoid competit ive

situationg. Clearly young children with such avoidance motives are less apt

N .

to do well in an PHL*Jcaw cducational environment which is ofiten keenly
' . . k *

) competitive, : . - . ‘

There is a growing literature which suggests that observing others deal

N : with anmiecty-laden situations may have a measurable effect on the bshavior ¢
i the observer, Several studies have shown that conditicned emotiOnaL,respohscs

I N : »
. - -/
‘can ke acquired by observers watching others deal with aversive stimuli (e.g..

. Bandura and FOqut“d 19C6; Berger, 1962), More recent reseérch{suggests
g that avoiaance behavior can bé siéﬂificantly reduced by the vicarious B )
! ~ observation of othcrs (Bandura, Grusec, and .Menlove, 1967.) Other stnudies
have hudﬂ that television can dcscn 1L;ze children to the effects of violen
(Cline, C:o{t and Courrier)., If the media can desensitiée ~shildren to ‘
r violence, tah it perform a more socially desirable function in reducing
{ childrem‘é anxicties about covlhj with obstacles? ‘
SR 55 o .
| o ’ | i : ‘
. ERIC - L | . s
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) ( ,
his ability to intiate action toward the, goal. < His preference for moderate

e T
1:Ls is dgscoiated with th1, ability to try alternative approaches to

. solving the soue problea,  Children with a low ability to deal with obstacles

\
I\ 4

either avoid taking ricks at all or will take "wild shots" at problem solving,
\ L] . ' .
expecting that one lucky attempt will lead to succes sful outcomes, Ability

. . ) g 13 . ; 13
%o accurately perceive chances of sugecess also appears related to risk~taking,

2

- Sears (1961) reports thaﬁ’poorer ctudents in first and second grade have
. . ’ RS
wncalis chul}" high c“»Jr‘tee of their own ability. High risk-taking styles

.

arc 1@’" likely to lead to succcssful problem so;Ving.
: . A

- ) ' . W
. Chronic fuilure may lead to tho developnent of avoidance motivwes 1in

e

situstions vlore failure is a possibility. Atkinson (1958) has measured the

{fear of failure and found 1t associated "with tendencices to avoid competitive
. L) R °
situitions. Clearly young childrep with such avoidance motives arve less -apt

to do woll in an American cducational envivonmant which 1a¢mftcn Keenly

: , -~

conpaticive. . :

. -L. - . - .
There is a growing literaturc which sujgests that obscrving others deeal
. ith anxittiy-laden situations may havL a measurable effcct on the bchavior ol
S e . .. q ) ' N .
e ohserver. Several studies have shown that conditioned cmotional responses
: . can he acquiréd by observers watching others deal with aversive stimuli (e.g..

pandura and Rocenthal, 1966; Berger, 1962). More reccent rescarch suggests

.

observation of others (Bandura, Gruscc, and Menlove, 19G7.) Other studies

have shown that televisibu can desensitize children to the effects of violernc2

[

. that avoidance hehavior ‘can be significantly reduced by the vicarious
(Cline, Croft and Courricr). If the media can desengitize children to

’ - ‘v. A. N
violence, can it perforin a more socially desirable function in reducing v
B - , '~ . A : o ! . .
X ' 9 children's anxictics about ceping with obstacles? [ .- . .
. ‘ . ) . ‘
- v' .
2] -
. O o : , !JCI _ ¢ % ’ .
ERIC ~ : - L |
E o R >




pnmss o 4% o0

. \‘1 ‘
ERIC’
B
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Toleov) . \(m Sreatent of l'ailure

e e o e et . e e mese ot v

- A child's sense of personal worth is built in part on his evaluati
I ‘P ation

-
N

P

of his capacity to cope with his cnvironment. In the nu- uit of his neceds '“

the young child mxll incvitably encounter obstaclus. The competent child

is morcxcffocLch‘toth in pursuing his goals and in facing failure if.it

should arise. In the last analysis, the Ley to competence may be the way,

in which the child deats with obstacles. If they are perceived -as insur-

mountable difficulties, they are apt to overwhelin the child's aspiraticens.,

To cope more cffcctively the young child must be able to be adaptive in-

the face of ohntecles and the proapoct of failure, to usec his imagination
] 2 [

in creative persistance, and to provent OQSdelCJ from sapping his deter-

minatloa.

The stulies cited above suggest soveral po ssiblé percpectives for a

Lelovicion Lreoatient of Tailure. P)c entation should foster a greater sénse

o

of interrual conitrol eon thie part of ihe child, a sense that he is an active:

agent who can nucoesst

-
s

11y runipulate his environment and satisfy hig

peceds. By 'withstanding frustration without regression the child should

fen 2

~.

be ebLle to-resist dependency and be more pro-active in the mastery of his

. 0

- g
. . - f# ' .
envircnment, He should heccme more discriminating in his cfforts to

persist with a particualar approach to a problem, more refined in his

~

Cability to discriminate his own progress “OWuzd a goal, more capable of

defining his own standaxds of sue€cess, wore sophisticatied in trying
alternative arproachas to the same problem, and more capable of identify

. . w .
his own successes, whethwer or not ynhy are gralscd by others., H1§*rlsk-
’ \
»

taking style should bocome more moderate aﬁd his cagacxty to initiate

‘activity increase.s ALl of these changes we would expect to be associated

with a genrrol O-oclire in the fedr of failure.
Finally, if the young child cxperierfces feelings of frustrxation, di

.
~ Y
.

ing

sa=

..

~
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understand that Lhese Gmotions arc not unigue to him. By realizing that .
—-— .r ’ ) )
o . . . L] (]
all people face Lhe, same an¥ictacs and concerns 1n encountering possible

failurc, he may e better equipped to persist.

Isnue 2 Jntering Social Groups < VL
pnecta] ol ) 3

holahialBEL S ittt

The chira's image of himéclf_wili;bc substantially in(ldcnécd by others!

rozc . ns to hin. Furtheomoore, his successes in dcaling effectively with
- _ ‘

other individuals and groups are likely to be important components of his
images of his cwn compatence. For these rcasons, the child's ability to
enter socisl groups and to operate cf fectively vithin them, arc likely to

Lo contributing dotorminonts of tha young child's scnsc of pcrsonal worth,
The child unsurd of his ability to enter groups if he chooses is moxc

apt to tend towaxd'isolation, and less apt to expericnce 11° own cocial

| copelaned. whe abilicy to initiate interactions with othexr children hovld

\Se

appear to I copecially €280 ificent for the youny child facing school for,
!

. the first timd, In school he will cnco"ntcr Lhn necessity of interac 3’
& . ’ :
with .large npuhoers of children. Fears of bthers and groups nay undermine

R ' » -

‘ his'éﬁbiéity”to r»xferm,ef;ocL1Vﬂly Jn th school enrviroament. specific

i . .
. . t A -

st;atcgios \hach aurkent Lhn ¢hild's rcp°rL01ie o’ ini jtiating contact

. . & , S
with othex children. arc 1ikely to increasc his effcc lecnc s in entering g
‘ ) q
| soc i intcractions, his scnse of sociél‘compcténcé, and his ability to
{% déal with the new school cnvironmﬁnt. N l
. : | There have bécn many attempts to. alter the social lntcractlon otxatcgia‘

of young children. Several® h’LcwﬂLs havc been madc to cnhance the social ‘be-

havior of iSOlatcd childrcn...thc sc anpfoachca, cmoloylng dlffcrcntial

} : yeinforcement, have shown that if peer interaction is r01nforccg, child¥en
: Co , will avonrvﬂl‘v display a higher level oﬁ social 1ntcractlon. uowcvcr, thess
h ’ . ’ . ’ v .
o ‘ o
Q ~ trcatmencs appear to have 1cgq pronouu*cd cffects on extreme uOClal DU
Wi;ﬁﬁ : . ) \ "ope
) , o - QJEB s




ERIC

r
Full Tt Provided by ERIC.

A

*oo
SRR T SN S SIOR S 5 L . .
" it e @t o Nk Bt i o .. . EARE P . - A
. " - . b B T e L A et et R '
-] . + & o J
* .
*
B . . : _
Othcr studics have shown that siwple chservation alone without direcg
reinforccient can lcad children to acquire new patterns of bchavior...
\ . . .
| Additional cludies indicate that if the positive response consequences to '
: : : ' : -
‘ the model, such as social praise or material rc:nforccmcnt for model
2 , b ]
} . - N < ‘ ‘ , .
. behavioxs, ar< jatluded, chch on the observing child are 1ncrca cd
further...Puilding on these previous SLUdlCu, 'Connor (]969) has shovn ‘
| (hat filen depicting active social interaction betwccn'chilﬁrcn, with
‘- ymeitive conseiuences ensyin ,'léad to a h' her level of cocial interaction
| 3 :
of nursery ochanl cocial isolates. In nis study 'the rates of social
s interactions anong cocial isolatc children vho viewed modelling {ilms
surpassed the interaction rates for non-isclate chlldrcn who d:d not viev,
Moo etuddes provide encouraging evidence that television could be used
an an cffective vehicle to model Ltrategics for entering social groups. ‘
. . ’
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- _.Career Educaticn & Sox Raole . :
- ———— " . A‘ 5 . .
o date, the projran segments have been concerned most o ,
with 4He following asorts of carcer cducation (listed in the
Inthuctxo*a] Goals Docuwuent as: Roleu & FunrthAs) <
! 1. Labeling the nare of rwrtain roles, e.g. parents '
* policenen, mailmen, store Le.ner, teacher, etc. ‘a” _ -
. N ] |
A 2. Identafy:nq the functions that Lhese carcers entail -
E.g., &) a policenan arrests the jewel thief (in gang |-
ster MM fu.lly B) wailisan delivers letters, c) store ‘ A
kecpers scll foodstufis and othgr gogds. ‘
it the end of this section - 4e a list of nrﬂvwouv writer
v idcas which we think-can st ti11 <erve as useful ideas
Ny wriveos, In goucral, the progent strategics and contents
arc all gond,  Howwor, thay can be made more gonsitive to sex
typng and osc el roles.  Fow of cur s grents include fenale : :
proferaicnale.  This ju true especially when the formats of pre-
sentatics used are mprerts oy street charactoers 1f this goal ig
to b funded and inoorporatc intos car curricultm, we suggest that
pfoQthjnn stilize Moria and Sugan Lo wodel carcer aspirations more
often.’ In addition, noroe fomanle manpets could be used to model
this goul. '
. B
nNonn: - Doriac the pro~school yoars, SeX- typxng figures plcw~
] incntly in the socialization of the chlld. :
S01c susygoeslions:
A. Imagination "profossionst!
) , BD: "huat will I b; when I grow up"
- /
/ Strect characters imagine what Lhcy will bu or would like to
o be in thz future.’ .
¥ .C’
E.g.f Ernic: "A profcssional comedian,"
- . Tl ) -
S Bert: "A biologist"
Big Bird: np stedacher”
;’ o )
y Maria: "A lawyer (to take Oscar t6=court) etc."
A B. Cornmonality of huiran resourccs used to perform certain
. -~
! roles. and functions: _
E.g., Luis Rivera's auq jestiens .
N .
These are Lhc activiticsn, I the pro«suhool'chil( can perform with \
Q my rcuonrco (body parts, mind, eta.) .- ’

o 6o . |




o

Y AT e s

eI Wi o LM £ 2% L1060 010 LAMTMMA S % AivA L e 0 B Yy
. 0 LAMTnti & % Alvaw ot RSy - P Ealinhd .
PGPS VI T VIR FURTON. SO YT Y ........;‘.‘ ‘, R DU SR T
. ‘ ceodintmale’. Padma (oA aditutbones db o
.

o Carcer AwWarencss

And similarly, these are thc activities that an adult.(GOtdon,

f Luis, Susan, etc.). can perform with those same rcSources.
’ T I o Commonality of functions between people of different ’
- ’ ' » -professions. ‘ - : B _ - N
P ‘ " " Examples: A TV repairman fiXes television, an auto
mechanic repairs cars, a doctor helps to heal-the sick. _/
C Visual: Displdy roles separately and then’ place each ~ o .
character into égc-thirdcf_a split screen. Then display ' s
the following roles: ) ; : i
a singer - . o
an artist ' . .
' . a dancer ' . - . S
and place cn the other side of the screen with voice-over kid s, .
narrator explaining the classification. - . : :
Examplé: %2 '
.- Sorting song
i ' Bus Driver Ship Captain ’ o
| N Airlinc Pilot
} Choose between truck driver & baker
I TS B \\_

—
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f . Carcer Awareness . Social Units

PREVIOUS WRITERS' NOTEROOK IDEAS

L d

. The Child and his World -

A, Social Units .
\ * .

~
1. Roles & Functions
. People in the Neighborhood ' . \

.*" & doctor
b. dentist
"e¢. butcher
‘ d. - TV repairman
€. plumber -
f. newspaper boy
g. dry cleaner
h. soda jerk: »
i. short order cook ,
J. grocer T ‘ - SRR !
k. salesman/saleswoman .
1. builder (construction worker)
m. teacher '
n. shocmaker

Show how people with a variety of occupations combine their skills
to .achicve a goal (cooperation): erample - building & building
requires construction worxers, plumber, electrician, etc.

Institutions - . . . : ‘.

. : ’ a. school = . _

. ' b. library ' ~

L ~€. 200 . A

! ’ Y museum Lo T~ ' .

' e, park - ‘
v f. bank
’ ' g. post office

h. airport

© NOTE: : ' : R T :

I It is possible to transform thc street intd an institutional

, setting for any given show, wherein the street charac;érs denonstrate

! "different roles while presenting other Sesame Street curricular goals.
(¢.g., the school: Big Bird as teacher of the alphabet, Susan as ’
principal, Luis as shop~teacher, Bert as dance instructor, etc,, or
similarly, a Bank with the Count as a teller, Kermit-as the manager, .
Oscar as a depositor, etc.) : : )
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. | - 3/30/72)

'S

Carcer Awareness C - i SN

Some community poopla secn/at home:
- h - / , . N [

Milkman - »
(Bottled water delivery - L.A.) .
Meterman
Telephone Man
© Painter (iiouse)

g ' Postman A

C Dry-Cleaning Delivery Ma - .

Craftsman ' '

Some communitv people seen outsidé the home:

Store Kecper , -

Butcher

Shoemaker (shoe repairman)

Seamstress . _

Pharmacist - ' - o “ ]

Waitress ‘ ' . .

" Mechanic '

Bus Driver . . ) .
. Train conductor . ' ) :

Airplane pilot stewardcss

Windoy vizcher

o Roles orgwnized around snacific locales:

- In small towvns one person fulfills multiple roles - grocery store

- keeper is also the postman, justice of the peace, sneriff, etc.

-

At the shore or ocean, most of the residents often fulfill roles'

associated with boats and fishing, .

In the country, most residents fulfill roles associated with farming,
etc. - forest rangers, fruit pickers, tractor drivers, loggers, etc.
There are some roles which are particularly characteristic of
_ : the city: street venders, strect sweepers, traffic policemen, grocery
- ' casltiers, subway token sellers, . s

Roles ascociated with clothing:.

.o

Unifoinms associated with different jobs.

Hats " u Lo "
) ’S"]:l';;gs v " " " " :
; ‘ )
\ |
) - 63
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. :
i . Interdependent Roles
Executive - Secrctary
; Short order cook - waitress o . '
i Farmer ~ Grocery clerk ' o
! ‘ Roles Organizad Around a Function:
. Taking tickets. MNote all the things yoa need tickets for =~
lauwndry, circus, cleoncrs, shoe repair, bus or train, merry-go-
) ' round and other rides at an amusement park, movies, theatre, etc,
Multiple Roles of a Single Person:
. ‘ - . o & ! : - ~\
A poreon gets up in the morning = is a parent, husband, uncle
or brother., He then puts on the uniform of his wiork - trucker,
policcrman, f[ircman, ctc. )
. . . - . N Xy
A woman is a mothecr, aunt, sister, wife, but she can also be
a judge, doctor, cab driver, teacher, etc.
X Some Poles DBoth Mon and Woman Perfora
Furniture movers - - - '
Cab Drivers P
Rivcetoers . S :
Cheafs ) : : ‘ :
‘Salesiman ox vomen S ®
Doctors/Dentists
Lawyers/Jud3cs B »
g Policemen oxr women T
Secretaries _ ) .
. Artists B o
TV news announcers ' ' g !
i Series of Dopcndencies: '
) e - . i ) B . 4
Policeman takes a bus to work ' .
Teacher nceds studcats
".,’:
Cross Cultural:
The same job may vary in different countries - cooks, salesmen
, (selling via door-to-door, selling via sampan, Heng Kong); farmer
: (growing rice in water, growing corn on land, etc.)
-
. :
[ o
Q - (;ﬁi
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Carecor Awarcno s - * ' ' ’ T L '
. ‘ . : . . Socral Us

CAREER EDUCATION & SEX ROLES ' B

Since its first season, Sesame Strect has featured bits which !
. : v ’ . !
aim to portray a multiplicity of carcer roles. To date, for example, .

i
.

- !

the "People in Your Nclghborhood" se;les alope has shown the folloW1ng

»,..&
v

roles: f:rnnan, postran, garbagcmnn barber, grocer, doctor, dentlst,

. tou

bus dr1VLr, baker, shocmaker, teacher, newsdealcr and cleaner, The
focus of this series, along with other carecr-related bits on the program

was to familiarize the viewer with certain roles 'in the family, neigh-

N

1
/

V. borhood, c¢ity or town (First Year Instructional Goals Statement for
\ - \ ) R ! ‘:.‘ i
“Scsame Street"), The intent was not to implant specific career aspir-

ations in young children, but to give them the fullest p0551bie\€1ctuve

of the world ulound tlicm,

Il L]

Muppet characters are vivid representatives of certain occuogtpons

»bcce;se it is easy to invest a murpet W1th the trad1t10n7l tools of %\
éivcn trade - a fireman's hat, a barber's scissors and/éhair, a ﬁail%an's”
uniform and bag, To present glimpses gt\mahy occuggtiohé ?n their }f_ S
appropriate surroundings, however, the program ut}ﬁized 1ive~a¢tionffilms.

- o~

‘ Some of these films poftrayed a doctor, a dentist, a pblicemanh and’a~

s mailman at work. Bits 1nvolv1ng "Sesame Strect" cast members and muppet

i rcgulars" also have been dc51gncd to widen the occupational plctuﬁc and

| : to make these careers and functions more familiar d accessible té'the

. !
~Vviewers., Thus children have scen Kermit the Fro?'as a news reporter,

{

Grover as a fireman, Bob as a music tecacher, etc, _ i

In portraying career roles and functions on "Sesame Street," the
- ‘ . . ',
! staff has hoped to create, over seyeral'exposurcs and instances df this

)

type of suRjer~t, an innlicit mossage for the chlldrcn who are waLchlna'
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" Differing Perspectives. Possible Appioaches

Start off at the child's point of view and then' present the
opposing point of view in juxtapositiong_ _ .
_ ‘a. 'Bcgin with a character with whom the child can iéentify
g . (Ernie) and have this character meet up with an opposing
N T - point of view, - o '
b. Begin with character that child identifies and have him
obviously take the role of another person,

1. Have Ernie put on a monster costume and sce how it
feels to frighten people, . T

. 2, Have someone Put on stilts and sce what the world
. ) looks like to Big Bird and why he orften trips, etc,

S Start off vith a point of view that is different from the
child by having the child pretend he-is'so and so -~

Ex. d: Problem 1It's Oscar's birthday, what do we get him
L™ C. . for a gift, ILet's pretend we're Oscar. What ‘would
o o . ve like.¢ Decision =60 'to the -city dumps to get a

: gift for Oscar because that's what he would like the
best, . .

Ex. 2¢ Problem. Where to hang a mirror for Big Bird,
. } Decision - the mirror must be hung high enough so
w Big Bird can sec himself without bending down.

! e

Start off with a two person sftuation in which the first character
is totally bbliviou5/€§ the other person's point of view - show, the
. - ‘need of communicatiﬁg your point of view, . SR .
Ex. 1@ Child 1 is sitfing in front of "the TV,screen so that
child 2 can't see. Child 2 mist ‘make child 1 aware
. - of his point of view, R .

Ex. 2: Character 1 js standing on character 2's feet, Character 2
cries, but this does not communicate his point of view
‘ in a useful way, He should ask character 1 if he
T : : - would like him to-step on his foot, .. o
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9 "piffering Perspectives

General Corunents:

(2)

Possible Situations:

S

L
A

All problems should emphasize the necessity for secing things from
another's point of,view; emphasize the feelings of those doing these

-things and of the ¢hild to whom it*'s happening,

-

nate ways of viewing the situation should’ be shown.
. //

The problems need not always be followed by a resolution, but alter-

1.

. Problem of sharing ‘and/or taking turns, involving such items as...

- toys .

= roles in game (who is thé,leadcr)

= taking care of pets or community property

- situations wherc both partics want to be first

Solutions: Children can...

5 r

IToxt Provided by ERI

= Divide items, take turns or play with item jointly

= Learn kenefits of borrowing and lending o .

- Engage in practice of dividiny where one child does the dividing
while the second child gels first choices of pieces.,

- Pcol bhis monetary resources with 6thers\to buy an expensive
toy to be uscd cooperatively. E : :

"

NOTE: Two important points should be emphasiécd: ]) . sharing gives equal ~

opportunity for all to enjoy; 2) Everything does not have to be ' Iy o
shared, e.g. a coat, . . : -
* . i
Problem of coping with bullies. Show that various children handle the
problem differently. o

M

- Avoid the bully.

= Ignore bully and play with another friend. " .- .

= Get friends or sibling older than bully to break up the fight without
“harassing bally. "

. . . s 9 . .
I = If bully younger; might realize that a young”child doesn't understand

when he does something wrong, e.g., takes blocks apart, breaks
a toy, etc. '

Problem of wanting the same privileges as peers. Everyone else's paréhts,
allow their chiidren to do something but child in question isn't allowed-
to do it. ’

Problems involving group consensus. Child wants to play one thing, but
group wants to plav somecthing elcse; .

i

- Child decides to join the group anyway or plays something else.
4 ° .

ERIC T
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o7 ;?\'éidblem of beirg different (tolerance of diffefences,
non-tniformity -of people in general) '
7 ‘,“F'

= Having diffprent looks .

= Having different tdlents and abilities
= Having difforent accents

= Having dQiffoerent habits ' ¢

= Having dffferent desires or aspi: ‘ions

6. 3Bocial problems arising fron having
should change vhen new information learned.)
= Jumping to mistaken conclusions

information ’ .

S - Over~generalizing negative first impressions

7. Problems of taxing another's

point of view,
. [} - r
of different Points of view,

- ™ W .. °
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Social Interactions

L3

It
.

- emphasize the

.‘b N

1

inconclusive information. (Perspective

[l

abqut"others on the basis of'ﬁncomplete

/

1
i

Could use conmic Juxtaposition

. /
sing a stack of bocks as a table reg,

Ex,: P,1. is
P.2. enters and.walks away with books,
P.1. rungafter shouting@"Come back here with my table leg!"®
, P.2, GOGS»@gké, cbviously-thinking P.l1. is short on marbles,
‘ - .-

8. Problea of wiat to do with a broken toy,

= Show that each.chilg mawaave a different solution,

ERIC
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Social Interaction

- . . . R
-

Differiny Percosectives

Perception

1. Vlsual Perception )
a. Based on porltlon - Visual perception changes dependlng on where
you arc standing ‘and how tall you are, etc.

Examples - a. Small kid in elevator is surrounded by legs.
b. Dog coming down the street may look small to adult
but large to a child.

cPlay guessing game - what is it? Showing common objects seen
fram different angles, \

014 story about three bhlind men touchind diffeérent parts of an
elcphant and guessing that it's a tree, a log, or a snake. This
can be changcd so that big people cnly see one part of an object
and guess what it is. ‘

Use body parts seen from different angles,

Extreme ClOaQ°UDc of anlral skins,

\
Have a grouw of people cach of whom has secn a small vart of a
scene reconstiruct the whole by add¢ng their pcrspectlves together.

b. sed on attention = leFﬁxgnt peqple attcnd to dlfferer, aspects
'of the same object or situation.- .

Examples - a. Ten people may witness'the same thing, but pick up
different aspects -of it,
b. Play game whera an object or scene is presented on
fhe screen for Short periods of time and then kids
- are asked questions about it, i.e., what was the
boy holding, etc. ‘ '

2. Emotional perception ) v ~ ' -

o

lefercnt peorle have dlfferent enotional reactlong to the same ob
or situation. | o —

v -~

Examples - a. FEmotional reactions - fear., ' Something will frighten one .
child, but not anothecr, e.g., loud noise, big dog, thunder,
strange person, etc.

° v

. If ycd put diffment peon)~ in the same situaticn,*thgy
would have different reactions: _ .
. /‘

| I (;S) —
O ' .
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“' Differing Perspectives

BEmotional perception (cen't.)

[N

: are thrilled. However, on the other side they are ‘very .
_;f'/// annoyed at the noise, .
I - . i
. B '
~ New house going up. Could get into what it's like to \
go to a new neighborhood - exciting to some and “frightening
to oLhcro. ' . Lt
- Going on a trip for the day. Onc person loves the idea
because he goetd out of doing sémgtnlng he didn't want to
do while another has to gch up ué‘cthlnq he wanted to do.

c. 'Two boys receive identical boxes as presents., Each imagines’
it to be wth he wants - differing perspectives. .

d. HNew baby ccmeg home - cveryone is happy. How does the .
three or four year old feel in this situation when he gets
less attention, ~. ‘

h e. The child should be able to take another person's point of
' view and to understand that person's perspective, thoughts,
and feelings:

- Ewphasize also the multiplicity of child pesponses to
another pcrsorn's perspective or fecelings, Foxr ecxample,

if a playaate feels sad, possible kid resvonses could in-
clude: "I don't feel sad," walking away from the situation,
"I am sorry you feel say," trying to make playmate feel

happier, asking why, listening, talking about ‘it, etc,

- Use a focal point to concentrate on this .preblem; e.q.,
a bascball gene. One team is winning and one is losing.
One child on the winning team is jubilant over hls v1cLory
but onec can take time te understand how a child on the
losing team feels, ' ‘

f. Project the idea that doing something for éhothéf»person can
make them happy and that in turn makes you happy.

e
.
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' . . ; Social Interactions

Differing Peraprstives :

Suggested Tovics:

1. Problcms‘ar%sinq from age differonced, Three-yﬁgr old is not permitteq

to go to the mbvices along, as .dous hf%/he: olaer sister/brother.
: Wy - .

s
- .

children want to sit on ¢ adult's lap \hlle he/she reads ,
- Situution muut- resolved since only one or: two cq1ldren
on an adult's lap at the same tJme.‘ { :

.
.

2., Several
story.
can sit

UO

ﬂ" oo .
two chjldrcn arguce over something, Child( i
alternative S3?utions to the argument,

3. A child is ghoun watching
considers in his mind the

Another variation “is to show onethild resclving a eonflict between
‘two others, only to be thiown into the same conflict himself, In
“this wayy he t&d finds oft what it feels like to be in thé situation.

Q‘é? ' : »
chasr N S & o
looking LJrnn"h a hole in a fence at a construction site
. .

4. Role playing can be uscd as an e?fcqtive echniqug. For instance,

«children o street ceuld gretend to bo sogeonefelse, e,ag,, ong¢

of the (tlote: It may be diificult for children of this ’

age to get the ressage since this s:ill comes later in the develop~

« mental stage, ) .

Examples: charing a
]

o

vv\u-’,v-\ R

- e

A L]

One way to 1]1u°Ln¢tc leterlﬁg berspactivesdand at the same time

helpt.children dentify with the cast rmombers

as individual, is to &

show cast reibers reactin
a variety of situations.
prefercaces and cmotional

g in an individual (and consistent) ‘way to
As the ch:lcrcn learn’ about Lhe personal
ﬂzceptaops of the cast menbers® they should

w a particular cast

5. f%hrec chinvcn are shown.

eventually be able to make pred1ct10n° about ho
member will react in a part 1cular situation, (O ;
‘ ’ L. [y

+ - . .
[y

One says ;2 .the other, "I don't llke You."
"Then the third child cones up and says the same thing to. the speaker,
Thus, the child vwho made the remark first leaxns what 1t feels 1like

tP be spoken to 1n this manner, - : ,
‘Focus upon other cofflicts
FV always flght

between peovle, e.q., children\watchan
ver who wants to watch what., ot e
, ] 3 . N . ;!
can be resolved by simple consulting the appropriate
sources- of informﬂtion. v
.Examplc: Kids arguing whether “the hcuse around the. corner is .
white or blugz, Conflict ,can be res solved by “1mply walk <ing around
the cerner and looking. aL the house, o
: . ' . X )

Froject o viewers that Lhcrc.are :OWL vonflicts tr .t have no res o-
lution, nc thut they will be able.to reclize this v 1om such sltuatlona
carise and chevehy terminate the argument pelhupg wi h,,"lelr.I guess
wotll jh‘-’:v“'r LOL Y -poec e on thin so 14U

(. Lo R

. 2

-
o
'

copies g
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9. " Confllcts betyween children and adults can be treated. .

+ Example: The adult has done something to upset the child
. ‘but dowsn't realize it. The.child ries ‘and. pouts by him-
. self until the adhlt finally finds out and explains that it was
. an accidoent, :
Note: Forociten pronises are a source of great,disappointment and
hurt to ycung“childrcn.
{7
- 10, M calling of ten used by young children. Resolving this situation
is, very diffizult. On suggestion is for the child to explain,
“Don't call v that bocouse I o't like it. How would you like -

. w it if P did that to you?" However as we allsknow, kids§ﬂouldn't
' use this toeshnigue sives it would'have no CILOCt on.the name caller. o

Duc to social background sore cn#ldren are told to walk awvay from

- v a situation of this trpe, while others vould be punished by parents
if theoy didn't resolve it, prcvau]y by having a fist fight., Thecre-
fore, it hi» Iecn éh?*catcd that vou av01d ho situation’on the chow. _ .
. : L - . o , '
’ f‘ ' . : '
g ) ’
t
N - [% . . -
:‘ - a . . . N
- //,/ . . [ , i
// : d .

| ’, K \\\ -

. -

. . - .

/ *

- . .
- .
L - .
- . ' ‘ .t
1 : : , , > -
i S .
| O - . .
| ‘ . . i
5 ’ :
i \ - :
\ f . .o
. o, M v
| .
| ; . B
ey . .
* . * - 4
t . .
H .
' . N -t . - .
1] .
| ‘ M .
} - -
| . :
| ) ’
| - s
f " - '
. .
.
L . . 8 ? - . p
~ .o
. o | ™"
i
¢ re |
\ -oTe L

Q i { | .. : - .
*ERIC T

Aruitoxt provided by Eic:
—_




O e e ST e
y e * - e . & K . - : ‘ .

. e, ‘o

a w® 4O S ot Y MM el s bl s 20l e ettt St EiT e a aese s PG O SO ‘ T
. B T e ’.:}‘ . ere . o, Tl 4 W‘hq..._‘,
Social Intcraction
\ ) - i - ’ o ’ ~
- . : . . ¢ .
4 ; * .
, - Differing Pcruooctlvcs (broadening the chlld's appre clatlon of other
: cultures) “
H . S——
~ . _\' - N - . ’
Sclect a food used by many different cultures that is basically the same:
“’»}Q‘ , »‘/ "
Stuffed breadzor pastry filled with meats: )
. fy . - !
Hamburger or sandwich, hot dog
e ’ =
Far Fast - falafel e ' ’
Mexican - tacos
. ' ‘
‘ West Indies - rote : -
B , . Russia - blini . ‘ .
| .o
Furcpe - blintuzes ’ '
China - type of dumpling, wonton or dem sum o . ‘ :
Puerto Rico - pastelillos
. ¢ - " '
France = crepes
Panama - empanadas
Could show th~ differcnt tvies of rice ¢ l
i ) : X “ Tl B ) /
. . . s bt ‘ . - I
Mexican rice . : /
AN ", y . - — . . / .
el Spanish saffrgn rice ) ) . / .
’
e - . . T S ¢ '/
. Chincke bLoiled rice , - A / .
. . ' /:
Rice & Beans /
Could &ls0 show pasta in ite diffoxont fovma: , 0 )
. i ’ ‘ /
a Lunches vary across cultures: T
' - .Different coptainers or lunch pails are used by peéople of dlffercnt
cultures £rom which will be taken different types of lunch -
: - On a construction site the workers us ually use a lundh box, or ‘a .
lunch stand, : o , ’ '
» - ., . - - . A ) "!‘/' .
- Workers in a field will ecither bring their lunch or have it brought .
to thov ’ . - : ) Co
- R
. 3 . re o / .- _
ERIC o N ¢
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Social Interaction

CoqperatiOn - .

.~

Cooperatlnn {s rational social exchange for a purpose. It e
is absolutely essential to make the viewer avare of the motivation

for cooperation.
Situations should be presented which show the positive resuits
of cooperatiun as compared to the negative results of lack of coop-

~eration,

ar

n
' .
P

DlVJ%lOﬂ of Lalor

The- motlvatlon for this type ot cooperdtlon should li®® made clear.
The viewer should 'sce thit all concerned have a stake in the outcome.

The situaaticn chosen to *11 istrate division of labor should be one in

wirich the Lgl,\.lng critéria are met:

l. Tvo or more phow’cfhdve a common goal,

2. The accemplishront of this goal raqulrco a particular

sKill or resource,
, )

3. The gqal cannot bz achieved as easily by any one person
alone, ' - .

: Example - Two children find a pile of lumbzr and decide to cafry
it hO'“ to build a treo ’ohfc. Neither child can carrxy all the lumber .
by hinmself sc they divide ‘the lurmbor and eacn\child carries half. '

Corbining of Skills-
. -

The situatjon chosen to illustrate combining of skills should meet
the following criteria: ‘

1. - Two or more people have a cormon goal

o
* -

2. The accomplishments of the goal rnqulrca two or more special
skills or reuo”rcns. o :

3. The goal cannot ke achieved as easily by one persbn alone.

. . N ?
- Example - Several pcople on. Scsame Stlect want to build a dog '
house, Each person is able to contribute a particular sklll (painting,

3

“hammering, etc.) or resource (hammer, paint, nails, etc )

*Reciprocity’

’

Motivating a child to make reciprocal agreements to cooperate is
more difficult than the mofivation for divieion of labor or combining
of skills harauss in manv cases the child must postpone ‘his own goal in
rdnr to Ye... . LULllIL (s b oporcdealarly difficult for the young
child beciuse his conccpt of time is ndt yet fully developed and it also
requires him to trust another individua) to fulfill obligations aftex that
individur.'+® =-al has already been achieved., 7“4
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- Cooperaticn (cont.)

It would be helpful, for this reason, to present situations
in which: -

. .
'Y ‘ 1. The reciprocal agreement spans a very short period of time,

' 2. The goal of each person involved is one which cannot be
' achieved easily by one person, R :
. , 4
3. Occasionally negative aspeccts of not fulfilling an obli-
gation in the reciprocal agreement are shown.

) Evample - Susan would like to go shopping but does not want to
_ lcave the house because she is expecting the mailman to deliver a
e _ . package. She asks Oscar to wait for the packagc and he says he is, too
o busy maring his lunch. Oscar then discovers that he needs a missing
ingredient from the store but cannot leave his cooking. They finally
) decide to cooperate. Susan will buy the spinach for Oscar and Oscar , .
o will wait for Susan's package. ) ' '

Situations that call for cocperation: .
. T . S

1 .

1. Water fountain - one child holds water on wvhile the other drinks
and vice versa. '

2. Parade or baseball game - both children are too small to see over the
crowd or fence - bigger child holds the other on his shoulders and small-~r
child describes parade or-game, etc. ’ Yot ‘
3. Locked door or gate - Bigger child 'l1ifts smaller ‘child so he can
.climb the fence or climb through the window and unlock the dcor or gate.

4. Two peoplc in horse costume - must cooperate in oxder to get anywhere.

- §. Two children have dirt or smudge on their faces and no mirror - they
t . clean cach other's face or tell each octhcor wheore the smndae is so each
can clean his own face. ' ‘ L o

.

~ f a

.

6. Two kids want to make moncy - one kid makes lemonade - one sells it} -
or one kid buys sugar while other one buys lemons, They divide the profits. -

7. Children can teach cach other

. - -a. skills . .
} b. .rules . ., e
C. 5CJT .

- . d. guncs
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Codégration (cont,) r : X L

8.

10.

11.

12,

13.
14,

Can
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-
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. Social Interaction

~ * . L.

W
Children chip in to achieve goal
a. money for candy movic or toy
b. clothing for play costunes
c. equipment for game (gloves, bases, bat, etc.,)
d. clotning. for snowman
€. parts and tools to make a toy (go—cart)

' Children cooperate tolmake'things

l. blocks ,

2. Yo cart

3. mural

Children coopcrate to get dressed

a.. girls have dresses that button up back

b, some children need help to tic shoe laces or zip 21ppers
c. taking off boots /

- Children cooperate to lift or push heavy objects

a. furniture
‘b. wagon

.. €. boxes

Two kids holding 1ce cream cones, and both d°c1dc they are hot
.and want to take off thelr sweaters, They each struggle with cone

and sweater until they decide to cooperate, A holds B's ice
cream cone while B takes ¢ff his sweater and vice-versa.

Two kids rowing a boat. Oke xid oparating each oar.

Assembly line.

also stress that cooperation is neceded by all mpembers of society.,

}

1. - Obeying laws ;. A o
' What would happen if everyone made up his own traffic laws?

This can be related to kids abidiﬂg by rules.of a game.

15,

Among young children Lleve are many conflicts over ownership
regardless or whether the holder actually owns the object. -
Ex.: Two children coloring picturés with crayons; ‘both
want to use the same crayon. They resolve conflict
by breaking the crayon, suggesting that they take
turns or sugqcstlng that one use the crayon whllc
the other colors anothnr part of thc picture.

r!‘
)

o
v
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_ S : _ L .~ Social Interaction

-
-

; Conflict Resolution

'  Where there is nore than one way of resolving a conflict} you
‘could show two kids resolving a conflict one way and then two other
kids settling it in another way. ' SR

o]

&

Many arguwehts stem from being misunderstood - could have a
gkit where one child is only English speaking and othérs spcak only
Spanish. Then bring a third-child in who spcaks English and Spanish

. to resolve the conflict. - '

other possible topics include:

(1) Problens -of injustice - being blamcd or punished for
\ . something you haven't done, or having someone clse get
o o or take credit for something you did. c

<

Injustice: False accusations

- guilt by dssociation
- guilt by circumstantial evidence

(2) Problems of jealousy _ . .

vhen a friend plays with somcone else

- of mother's ox teacher's attention

)
of other's belonginius
of other's talents

‘..

ERIC
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' Man-Made Environment

“Machines - idcas for street use

1; liake aralcyics between body parts and simple machines.

2. . Show the WhQLl principle 1n- lazy susan, pottér's wheel, cart
" wheel, rolling pin, : ' ‘ -
3. Luis tries to move some parts into his shop - drags the box several
fect with great effort and then discovers how much easier his task

. is when he puts the box in a wagon, or uses a dolly to transport

them,
‘4. Could use a seesaw %o illustrate principles.of the lever.

. . : - i
5. Problem solving approach ¢an be used to introduce several simple
machines: :

\ -~ How does Bob get the laundry off the clothesline without
going out of the house to get it? He uses a pulley.

= Further problem~-solvikg approach applled to carrying packages
vs. using ‘a shopplng c

- Hov can we get object x t& location y? = Solutions to. the
problem can involve the use\of- different kinds of machines -
levers, wheels, etc, \\\\ '

6. Somn every6~v objects that might be p‘>t<30nt to dlscu55101 of

machines clothesline, seesaw, tricycle)\ swing, slide, top, skates,
wagon, go-carL, magnet, aoorknon, bock, meat grinder, frishee, paper
planes or gliders, S~

Machincs & Tools

- Parts of machines that need care, ..

= Mechanical advantage (e g., ways in which machlnes facilitate
productlon)

- Selecting best téol Qr’best maéhiné for a giyen job.
Using ani@il§.as analecgies of various tools:

- Dsék's webbed foot c&mpared with swimfkins

- Cat's claw comparcd Qith pole-climbers goff.
/ = Bird's wing ané airplane's'wing

- seever's dams ound poople's dan.s

- Elephant has hose; fireman has hose

"8
- trog s tongue and flypaper - {
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Machines & Tools (cont,) . : ;
R - Cat's scratchy tongue énd'dish~cleaning scratcﬁers :
' - Cow's tailslike a flyswatter ’ ‘ ' ]
[]
> . , : ey
1 Animal/machine analogies: . .
ﬂ ' - Horse and: truck) bicycle = Lo |
, - i
’ - Animal's backbone and: pridge y
- ‘ . l‘
- Duck's feet and paddlewheel ’ o
- Anteater and: vacuum cleaner ' :
¥ -+ Buildinas & Other Structures . /
h. - Films would be good to show buildings or houses in various
stages of ccmpletion o o, '
: | .
-.0n street, members of cast could be 1nvolv$d 1n building some
object -~ a table, workbench, cablﬂet, cte, / !
/
-
{
< "
. /
j
P
. . ]
- l&
~ p.
e .
* : \‘ -
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Natural Environment

-

plants & Animals

N Show how animals adapt to their environment and how man uses his
e prain to adapt to his environment - -such examples would combine goals of
natural environment with man-madi envirorment. ‘

. N

f( Examp]? - 1l. a. Bcaver'usésftceth to chop dovn trees ) .

) | b. Man uses saw or ax |

g; 2, a. Camel~stores water in humé ‘

? ) S. mén uses cantécﬁ‘

y' é; "a. béar has thick fur coat

{ . ) o - b. man has coat made of animal's fur
| ’ 4. a. fish swimning | -
| < o S b; man iﬁ boat or swimming with swim figs

’ ‘5, a. bird flying
b, man in airplane

Show different kinds cf aniral homes and different kir.ds of human:

homes and indicate how esch home is adapted to its environment. .
* 8

o ' A film could be made on the variety of uses for a tree.

—
.

\ Example - 1. homes for animals
g : 2, wood for human homes

. -3, fruit
' 4, shade ) _ o
N ) 5. a place to hang a swing or hammock ‘
. 6. wood for fire
t ' 7. -maple syrup 4
8. paper o .

9, pretty.to look at
10, fun to clumb

2 —————

For an alternative, could show the rrocess of making a tree into
a product, starting frcm the point at which it is cut down. Could also show &
series of products'made from trees = houses, shelves, wooden toys, ‘ :
furniture, sculpture, etc. ’ :

. o Relate animals to each other in a variety of ways.

S 1. animals that lay edgs
. i ‘ 2, aninals too2w have Frr : _ N
g o . 3, two legged animals (include man) : '
[ERJ!:«A B B four legged animals, ctc. - | //’///(</,ﬂ

- PR A Fuii Text Provided by ERIC . . . - N
. - 5. 3 . . /.// . .
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Natural Environment

v - _

Plants & Animals

»
L.

Show the way different animals perform similar tasks:
1. carry their babies
2. build their homes .
3. find food, etc.

Show that animals differ in their eating habits -
- éqhirrel eats nuts

. - birds eat insects N

. Show the diversifigation of a product:

l.. rn growing, corn on the cob, canned corn, frozen
corn, corn muffins, popcorn, corn as feed for chickens, pig, etc,

"2, Tomatoes growing,” €éaten in the hand, eaten in salads,
sandwiches, used in spagetti, sauce, etc.

Natural Processes & Cycles . . /

. i

Yhat heppans when it rains?
LL

7
.

. - What happens to the street?

- What somctimes happens to the sky afterwards? Rainbow,,

T~ . @

Seasonal chénges—

. = What can you do during each season?

' : o
"How do you fecl when it's hot and sunny? Cold and snowy?

What clothes do *ou wear in winter? = Summer?
‘What happens to the length of day? (pays are longer in
sumn2r, shorter in winter; ’

Qo . - o -
ERIC -
oo : - , : : ‘.

i
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- Relational Con-

~Environmental

Natural Environment

- . o Lo 4

-

Night Anirals - OWlo, bats, etc, - The Bronx Zod has an : -
exhibit, using special llghtlng. -

o

e

Desert hnimals
and Plants Cactus, coyotes, camels and their unique use of
' ' water - How animals get m01sture from plants, How
animals blend in with their environment.

L3

Contrasting t‘r\- N .
ﬁiEEPTQQE. Desert - rain forest - glaciers - volcanoes - show
" the different looks of the land. .

cepts in the En- _ .
vironmcnt Hot-cold, Wet-dry, Big-little, etc.

v

- . »

How Man & Animals ' oo , S

Adapt to Environ-

meht Man carrying canteen in dcsert, camels in desert.
Man -wearing hcavy clothes in cold climate, animals
with thick fur, etc,

Different Climates : i
& Clorhing Sun - sombreros - sun umbrellas - arab head dress,etc,
Cold - ski hat, etc.' Show astronauts clothing ’

" ) ‘ ~a -
£1anning for Dif- . ' Lo .
fcrcnt Fnvironnments -
Show kids plannlng what they would need if they wvere
901ng/£o the beach, to the mountains, to the desert,
to a rain forest. . .

Preferencecs Have people talking about where they want to live and why.

’ R S SR A N 10 TP S e
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. ' . ~ Quality of Environment
) B o : 4 . . {(Sesamc Street Rcscarch Memo-
, . S 4 6/28/71) |
>» . Ecology ’ ‘ : '

- Underlying the presentation made here are the following
assunptions:
. & \
C 1. Onuiy a limited set of the many possible ecology goals should
a be sclected in order to provide for a focused and therehk
| ' a cumnulative effect on the 1carner.

‘ 2, When cxporiqéntinq‘in the eccology arca, the scope of the
l ’ expoerinent Should be restricted to fexmative activities,
) including, thc search for specific objeqﬁivcs which it may
| be possible to address through the show, and to exploration
) of various prcduction apv*oauhcs, and should rot extend
. to the jstcmxtwc development?df related measures or to °
- ) execution of a' sutmative eva uatlen.

3, Insofar as possible, treatments of ecology on the show should
be obviously identifiable as such from the point of view of
the casual acdult wWewer, : '

Pty
The two pajer €02l hoadincs :

9]
9]
s
o]

ovosed here are as follows:

A, Forp~xnd function interact

1. ‘The child will recognize that a given situation is
unsafe, unsuitable for certain ncé§§ or undesirable in terms
of aesthetic stancards, etc. (what's wrong here? what can we
do about it?) ° .. . '

[ . ¢ -

~.

2. Given two sets of conditions for meeting the same human
' need, the child will select the one more sultablc to the 7
~need (what's the b;st\way’) . i :

f
i

3. Givcn two qnts of conditions which will affect pe0plc,
: the child will prefer that which YlF]dS greater peacey
I happiness, beauty, etc, (whats your 1vor1te place, and why?)

‘ ) B, Conscauences of raoolcs Actichs (1ntcnded unlntepded, desir-
4 ‘ g able, undesirapble). i ( :

[

{ N |

/ . .
1. Given a situation in which endironmcntal circumstances
are manipulated to meet a hugan .n¢ed,-the child can identify
R ’ one or more unintended consccuenczs of either a positive or
\ negative sort, including effects that are either delayed or
hidden, Lo S

. i
: +

] . i 2. Given an absurd situation brbught about by a modif!
] of c¢ruivdamontal cireumstarces, or by a modification of
| ! the child $ill recogiice some L the conacqucnccg of thus

’

/b 1 ifications. (What would happen if...?) 7.
“ [
\ v '
- 63.

L L L . - , .
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Puality of Environmont

.
.
.
-

General background and possible topical areas
ya

A. Envirown. :ntal forms of%en are malleable, and can be . :
- shaped to serve the needs of people. Ve should emphasize
the primacy of function i,e.,, tlat the needs of humanity
come first, and environment circumstances may be created
accordingly. It is also important to emphasize: 1.) the
“bdvantdg es of active ‘planning over environmental determin-
ism, 2.) evaluation of choices and, 3.) creative problem

solving, From the negative side it is readily passible
to emphas ize the forms wvhich fail to meet desirable objec=
tives.er un1c§ give risce to undes .irable patterns of human

y functioaing,

B. VWhen the, environment is in any way manlgu]atcd by man
there are ucually several conseguences of this action.
Somctimes the conseguences are irmediate and obvious and
sonet imes they are oelayod or hiddsn. Often one action
will have both positive and negative effects. It is important
to emphasize the need for 1drnt11y1nc as many of these con-
secucnces as rossible in order to facilitate the mout bene~ .
f1c1al plannlng or corrective action. S v ..

B

v

Limits of !~ tural Poc

ovrcas

Pollution -

\ )
A -
Conscuonces of careles

Sness:

/

A child throws down a soda can, cut to beach covered with cans.
(4 ~, P
A nelghbor‘turno thé TV ‘on too loudlj - the whole nelghborhood
turns on their IV's too loudly - noise pollution, , ' .
Follow steps shewing how natural environment is spoiled:

~

Example: Garbage covers are not tight ¢hough, cats knook down

cans, garbrge strewn over Street, . . ‘ -
Fish swirming in aguariunm, Shiu how o water must stay out over- .

night to destroy poisonous eléments, cut to factory wastes pouyring -
into rivers poisoning fi sh Should also juxtapose poqltlon conse- )
quence if factory tock proper precautions, . » -
I s
All pollutlon segments shopld end on a positive note, For instahce, |, -
~child starts to throw down soda can but thinks szconsequcnces if

everybody dOLS this (i.e,. ,bcach covered with ca . He therefore -
finds a trash cai. and throws the soda can there instead.

Environmental Planning
N _ g .

Could tocus upon community action to plant tre:)s and flowers.

. o L
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Social ynits™

. . M
! That choice is a factor in role adoption - that option will be a.part of

. - .

hisTlater lifec and that his wishes and intérests should somehow influence ¢

-

~

e T

or deternminé its course. ' ' -

The “Seseme Street" curriculua goals have f@ar by year displayed a J

greater concern with helping the child to uadersgtand his own strengths, "
) B } . ‘ 7
powers and abilities, In conjunction with this focusing concern, the por-

trayal of carcer roles and oecypations hus come to the fore as a_subject

| in which "Sesine Street" shoypld give fuller range to-expanding the child's -
| S _ b : , . .
sense of optlons and possibilities, There has been a particular interest

»

I3

in trying to undcrline the free choice factor in texins of career education

as it relates to scx storeotyping., There has consegdently been a conscious’

. 8

effort to portriy women in roles often reserved for men, such as the live-

action film "The Doctor," which shows a female pediatrician at work with d
. ‘ .. . . . . . -
~ her patients, end "Makirg & Stool," which shows a little girl practicing

carpentry., Similarly, thtrelg;n_gjts vhich portray male cast rhembers parti-

‘cipating in so-called "wenen's work," such as the cooperation bit in which

. .
’ s

a pixillated Luls and David hang up the wash on a clotiesline. .

. v . A
The Rational Organization for Wowmen has afforded some practical guidance
. . - . “
e - witH conferences, production guidelines, and s¢ript review aimcd ar guarding
.« ) : . . - 3 . n
against scx-role sterecotyping on the brogram.. ' It is evident that program

segments are focusirg more. dircctly 6h‘this issue. A script recently

o, .“~prcpared erfthc‘pngram’s fifth groadcast séason is quite cxp}icit: ' 5
| ,Anything b&ummt: "Can a girl be a doctor?" i * '
- Maria: ‘"Suggl:of cour%e!.:.girisﬂcan dp-i?st abéu; anyéh;nqi"
.‘ ,5"§csame;gtrect7 has aspired toqproducing.éppfopriaye presentations of

. '

9. o : ¥ N . - - "
. careers and occupatioral roles 8Since its first broadcast ason It now .
L - . .. ' | - - :
appezrs that what is5 naeded is.a more systematic indesti
- ' . N ' a S {’ﬁ .- ” .. -
‘ appropriate, in terms of specifying goals for the progra
. Q . . ' o ©

ation into what ‘=

on this issuec aad _.
. \-.r‘

IERJ!: in trins of id ntifying wovs of nmeasuring ¢ orubsequent failyre or succcss,..
s o , : . foe i .o N M
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Excerpts from "The Developmert of Carcer Awarcress in Children," A Proposal

« - *

submitted to the National Institute of Education by himce Leifcry and Gerald

)

Lesscer

\
13 . .

- . . . .
Carcer ARweorencss 18 Youna Chil:dren
g - .

- . /

By carcer awarencss we mean an understanding of the varfcty of occupationsg®

afults hold now, including types of occupations, the attivities and life styles

they proecte, and the personality chavacterictics and abilities that contribute
N 4 .

- . . .

to success in then. 1n developing cuch avarcness onc would also attenpt to

eidarge the rabge of cucupations children consider appropriate for themselves

and in soro cases to raise their level of aspiration. Asscessient of thesc

v
.

» gowls might dncluder aching children about the occupations they would like to
. Inld as adulis and the ozcupations they 'expect Lo hold. This docs not imply
\ i t

IS

that these cholces roflect what children will do, rather these choices would

indicate the boundaries of their undarstanding of the possibilitics open to

" N

them. -
! LI 9 . - T

We have two primary xeasoms. for belicving in the importance of carly carccr

¢

awareness, the first reason-beiny an argument by-analogy. It is clear that

. many attitudas that arc impertant throughout life are formed carly. For
oo » . T .

: ! . ' : o

example, scx-~role attitudesy dctermine pany of the choices onc makes through

3ifc and the content f these stercotypes is.acquired by about the agc.of scven

" (cf., Bardwick, 1971) Attitudes téward mombers of other cultural groups are

also disgernible by.this age (e.g., Coodman, 1964) as arc the precursors of -
- r i o B
2 " importapt polit¥cal attitudes (c.g., Hess and Torney, 1967; Hyman, 1959) and
. moral judguents y{dg., noulberg, lwvl). Thic carly acquisition of impgrtant .
' - . . - . L | - ’ :

» ue
v . - . 2t ..

Q et - ph X
]ERJ(?G lagtingattitudes suggos
2 JAFuiext provided by ERIC ~ : ) . . f . .
. ite ecariy in developmerit, - 7 .. : ' o ce e

i

-

: : ' 4 : o
s-that an awarencss of carecrs may also be foumed .
o . R Y. .
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-7he second reason to study occupational “Wareness in young chlldrcn xq the
. . st + .
“yecent direct ovidence that children as young as five do have attitudcs about

@

carcers- and ocoupatlions as well as opinions about the appropriatcncss of .

-

certain carcers for thea, The fact that mary of these attittdes 1c;1cct the

. B
stereotyped divisions in existing cmploywent patterns increases the nced to -

p:o»ldc yeung .childy -en with HlLornatlvoc to. their dcvc]oplng aLcrcoLypcd

. e LS - v !
Spercoptionte.. , v
. . {

. Several recent studices documcnt tne carly developuent of awarencss about .

oreupabions.  Children as young as third grade have a very ¢lear understonding

-

of the prestice assigned to various'adult occupations. Thclr rankano of the

c. €
prestice of owoup ,ations eorrelutes .93 with adults! rankings of the sane
occupations” (¥ rong. and Pocenberg, 1971).  These pexrceptions of the prestige

: - . N . R oy

of varicus oucay prtions were *\nl]u, cor white middle-class childrern, for workiny-/

¢lass chiléren, and for black chilaren, Boys and girls of about the sene age’,

have @lso wede ‘decislions about the appropriateness of higher status occupa ions

for themselwves. The morc prestigiocus a boy of L£his age considers an occupation

to be, the nore ll}cly he is to prefer it,.whilé a girl's occupational prefcr-

A

. ence is not dire lj rc]ubud to hcr perception of 1tr prestige (Ba‘next, 1973).

other studies chow that young boys and girls havc adopted currcernt cultural

norme about the types of occupations that men and women f£ill and_that%;:ey
. . : . ) . £
expret to £i1) when tE Yy grow up. For instance, Kirchuer and vondracek (1973)

a . N

asked sim- and scvcn—vcar~olds what they would like to bc whcn Lhcy grcw up.

Girls named zq“y ferer occupations than did boys, w1tn reany girls indicating
that they wished to be mothers ard no boys mentioning father as their adult /

' occupational role. When asked ¢hat they ecmpected to be, girls morc often }hdh'-

. /
. . . ) . ¢ PR

bovs wore at o loss Lo suggsrt ar-ther occunation.  liven the cne girl who vad
4 . 4 i ) ‘ o .

-

wanted to be . a doctor replied that she. expected she : ould have to be scrmething

j;! o
~ ERIC | . | ,
T ‘ o . :
’ . : . . . . . L Lo
: /4 else, cveh s a saleslady. Tuueie sox diffzrences we ccapparent for Lpta uin o
’ 2 N - % B . s .

. . N . - -
e . - .-
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_specific adulc occupations they wished to hold than were white children.

Q

x)

and Vondracck study, boys chdse mdiy more occupations than did girls. (18 versus.

blacks or advantaged and dis aovanucgcd whites,

'vur}d CL“. o5, Nor do we know where cxlluxcw accuired thclr unchrrtaﬂd-“)

T . N
open to all cogm Lntiﬁjg socicly. <. >
. i B . /

.k MC

e rllmrm«unmc N

PO ¥
e
., s - -
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-

- -
. . -

Jooft (1971) and telson (i968)'élso report sex-stercotyped occupational .

choices amcng children as young as first and sccond gfade. As in the Kirchner

~

4
.

8) and werc wore able to suggest a sccond occupation as the one thcy expectcd‘.
¢ ‘e7 . ' CE . . :

to hold (Looft, 1971) In contrast to Kirc@nér and vondracek, Nc%soh (1968)

did not fJn Qi fczcnPC@ in the OCCUPJLIOHJL vishes of b]ack and white -~

children. HMorcover, "'dvanuagcc" black chllchn shovcd a stronger orluntablon
. . N
+ LI 4 2

towurd,upmuld y mobile.and profc ssional occupztions than did-disndvantaqed -

o

Thege studies all sugy cJL that youny chlldron have a congldcr ble axd

Ul
&)

of the world of work and that this understanding reflects the curxrent, often

stercobtyped, ctatus of that world, It is not possible to predict with any

certairty \“:vher this uncerstandinyg changes as children rature or &s. the

These are both critical issucs in cvaluating tte options opcn to us to exterd
* L . o : ' o :

the range of occupations that ‘shildren will aspire to and to equalize the options’
. : oy - ek &

~

. -
N

,dr3y Influcnces oh Caroeey Avaroncss

There have been attempts to specify the importance of various agents in

2,

determirniing children's o:cuoatnon&l hoices.' These, too, have usually focused

on .adolcscents and young adults. Togcther Lhcy suggest that live models 1rc mos<
influecntial in detemaining occupatignai choice (e.g., Pallonc, Richard, and =®
Kurley, 1970). ~Thus, most respondents list<their parents (usually the samc=’
sex parcwtr) as the oncs Lhcy bcl*cvc are mosL rGSQOn sible for their career
choices (Pallone, ?nr!cy, and Richard, 1973; Rlckard, "nd Hur]cy, 1970; Pctcrs,

!‘ : . . . : .
1941; Steinke and Kaczkowski, 1961). Thc —ccond source pCICC1VCd as most

’ o ? . T . \ & L

Loﬂuu“aqup it usua?ly'sc‘coxh holﬂzﬂﬂ the 5w "&fac occupatlon the rC°nﬁﬂ””“t )

s .
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has chosen (rallone, Wc kard, and Huxlcy, 1970) . 4Schodls, tecachers, bobks,

F
M [

.

“and catalogues are géncrally not c1Lcd as 1n£lucnt1a1 sources of information.

Although rcscarchcrs,havc not usually inquircdfinto the role of tclcvision in

_cs;abli hlng carecr orientat 1on, the ubiquity of the mcdlum and its capac1ty

for presenting roaaingly llVC podc)s make it rcagonablc to 1nvcst1gatc the

role ‘it :could play in the devclopmant, of carccr oﬁicntatlons. .
While there is value in knowing how cach source of influence operates (how,
P T : B '

for exanple, do different families ¢ffcct carccr decisions in their children),

we uust begin to dis covcr how Varloug J.nflm,nC'm cembine to build careex/aware-

-

|
E. : ness. This luttexr vicw more accu*w{cly rcflocL the bhild's experience/ as .
; " he or she matures and provides practiticners with potentially more powerful
methods of.influcncingvchildrCn.. o r o ' |
' vhile e know vcry.littlc about. the éf:cctv of comePcL1on° o£ 1n11ucncc
p.k“.' N ’

pon the developnent of- career awareness,_-c can Jmaglnc that they are parblc—

ularly iwportant. For instance, sono children will be ezpostd to many adult
: i . L D¢ 2

“ T

- ) .

occupatic:al role models. ‘For tPCﬂ Jﬂltlonal information from teachers, books,

. ~

» . and tolo isfon may be easily accepted and integrated into their existing -

P i

' framcuork of occupations they might consider. On the other hand, those
‘children wio have less imnediate experience with adult workers may find it

;@iffi-ult to accept or utilize information that’ comes fram these secondary

sources., They may need a combination of live role models, instruction, work

Ead .

y A v K (3 oo
experiencé, and mediated models to form an adecuate impression of the range

. “ a

of occupations available to thdd. ) , :

Internal Influciices on Carcer Orientations A ' "

| . . The discussion thus far has-focused on the development of carecr awarcness

and those influencoes on it which are external to . the child. It is likclY-that'

l thcrc are alsc influcrces which are largely internal, such:as pcrsbnalityﬁ

E;[:RJ!: S . K - o . ror
: {

mmmna;c~)~c“¢xxuu3 ol enncantions ~f appropri.te sex-roles and racc-rolaes.
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example, those children who CO“LCIVQ of Lhcmaclvcu as appropriatcly asscrtivc,
- , .

'phyalcally actlvo, and manlpulatlvc woulkd loglcally find thc rcqulrcmcnt of

. ..
. ' " ‘ﬁ{,

some occunayyowr noTe canpatlblc than oLhczs w1th thclr sclf—conccpt #

' Accurate sclf—apprulqal and dlrcctlon into compatlblc occupatlons are desirable

\ .
\

‘goals in the devclopment of career orientations. To the axtent, however, that

self-concept is stexcotyped by one's scx or race, onc's_occugétional orientation
may be similarly stereotyped. there this occurs, the study of carcer develop-

ment dovetails with the study of the developnent of scx«roles_aqd race-roles.
Mctempts to alleviate stercotyping in one should be refleccted in less stefQo—

\
g typing in the others. Thus, where possible, onc wouid want to consider Lhc\\
. ) . ',
~ A \ L | N
influence of sex-role and race-role development on the developaent of careccer \ -

i

N\ : .

e
orienlations:

ERIC - - T |
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Social Crouds & Institutions . o Social Units

K C eme B .
. o L .

-

The City or Town .

Institutions:

ce Focus upon various k@nds of placcs which are necessary within
a COmmunltj L b :

I’

£

place to live

place to eat-

place to have things repalred

place” to buy food

place of entertainment,-.e.g. movies, circus
place for medical care, e.g., hospitals, clinics

/

1
- R R I < < A

We could pnssibly use stop/action film to condense'the
experience of visiting a hospital, circus, etc,

Commonalitics of Children's Games:

1

Tag . ' ' . " .
, London Eridgecs ' : C : o
- Circle Game - people in and people outside the circle
Hide & Seck ‘
Marble; stone or brcad games

This topic. offers an ouoortunlty to show the countryside of different
countrics as well as different areas within a country. For instance,
| we could show children hiding behind coconut trees, palm trees,
| . igloos, barns, suburban bushes, fences, garages, garbage cans, etc,

~.

Dances

Traditional dances of many different countries are 51m11ar across
cultures. Focusing upon such activities provides another opportunity -
to facilitate the child's awareness of different lands.

- . " We could focus upon the cross-cultural similarities and differences
of various nusical instruments - e,g. drums, flute, stringed instru-

|

|

|

! . ) !
F . ' Musical Instruments: .
| .

i

. . ments, etc.

" FRIC

" T l : e ‘
N
_ ‘ . , L
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The Family and the Heme

>
.

1. Focus upon activities which families in different cultures
have in comuons : : :

Eatinp together

Playing together .
Plonccrluq together ) Co .
Celebrating birthdays .

2. Show-th~t the construction of houses varies in different cultures,
For instance, some walls arc made of nlagtlc, others of rice paper,
and still others of strings of beads. "

- .

: 3. Show that clothing varies i \accordancc with location and climate.

4. Involve an extended family Gordon's grandmother, Susan's
cousin, & nicce or he;hcw. All families have 1n~1aw rclatlonshlpq.
Display p;cture of relatives in the howe.
- o s
Show Susan and Gordon 001ngxcon°1d“1atc things for cach oLher,

- like Suscn baking Corxrden his favorite cake and Gordon polishing g
Susan's shoes. Show Susan eénjoving doing someghing nice for

| Gordon hacause she likes to nn\p him happy a"d vise ver:zi,

R
\ .

TR P

- © qhe Neighborhand

Commmunity probhlems = bringing the neighbors together
A fire in the neighborhood: ' ' : : ,
| ~ Neighboers taking care of the homeless family,
v Donating fosd - ,
. Helping them find a ncw apartment

: ' " A neighbor gets sick: _
Somegone babys sits : ) .

i Someone cooks dinner for the family - .

A fiood (can be done from inside apartments)

- Blackout - clectricity goes- out, using candles, telling
' stories in the dark, discovering entertainment as it was in

the days before electricity |

.No heat - }cavc oven door opcn, write to landlord, organize, etc.:

Strect cleaning party R .

. RN .

ERIC- o

Aruitoxt provided by Eic: N . . . . . .
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Social Croups & Iastitutions Social Units
The City or Tcwn
. ] ;
Institutions: -
Focus upon various kinds of places which are necessary within /
a community: ;
~ a place to live j \
{
- a place to eat .
- a place, to have things repaired f
- a place to buy food ;
-~ a place of entertainment, €.9. mOV1eJ circus
- a place for medical care, €.9., hogpitals, clinics
' |
tle covld pco anlv use stop/action film to con ense,the.
i ‘ .
expericnce of visiting a hospital, circus, letc.
Comronalitics of Children Ganes: ! . )
, b : ; .
f
Tag . ( v
Tondon Bridges ; - ' :
Circle Gom2 - people in and pcople outsidé the circle
Hide & SecX A
Marhble, stona Or bxcad games .
. N If
Tnis to ;c’onors an opfortunity to showi the countryside of different .
?ﬁu&tllus as well as differentharoas Wit in a country. For instance, N
we could show children tiiding behind ce onut trecs, palm trees,
. igloos, barns, suburoan bushes, fences, |garayes, garbagc cans, etc.
A l N
) - { . .
~o 1 N
Dances: Il
N
Traditional dances of many dlffcront cduntries are similar across
cultures. Focusing upon such activities provides another opportunity
) to facilitate the child's awarencss of/ different lands. ’
Musical TInstruments: !
A —— . |
We could foius upon - ‘the cross-culturaa sim jlarities and differences
. of various musical instruments = Ceyal G ufs, fluke, ctringed instru-
ments, ctce. ‘ o ! '
< .
\ . |
".3,,“: -
o 3 v *
-9 , ,
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| . S Y Social Interactions

v - . .o -
. - .
. - - .

Social Attitudes

Suggested topics:
1. Tcach the voung,child hew to resolve his conflicts without yclling.
One good way. is to e¥plain to the person that you are angry w1th

him and why You are angry with ‘him, :
2, Kids argue very oftcn:over accidents., Whose fault it is. Should
solve this with the fact that an accident is nobddy'ﬁ fault,

3. Focus upon probléms involving the child's responsibility: to others:

- to brothers and sisters: . taking care of younger sihling.

= to parents: telling parents where you are going. “

- to peers: -‘leaving other children alone scmetimes.

- to enviromment: not picking flowers so others can enjoy

" them; not throwing litter; picking up onc's belongings;
taking care of pets and community preperty.

4.. Preccent negative consccuences of lving and stealing. Stress fecl-
ings of the short changed person,
5. Children should learn that ecach person has cerLaJn social rlghts
and obligatiohsz. Could focus upon such aspects as:
|
- reali?ing-tAat certain things interfere with the rights of
others. : oo .
.~ following through on your part of an agreement (i.e., pro—
viding the agrcement involves a p051t1ve actlon)
- not reading scmecere else's mail., . .

T

s ant 48 s olvamntinn o et ol lmetie of e o
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piffering pov-nectives ——
Differing - —7-  _ro———

§qucstcd Tonics:

1. Problems arising from age differences. Three year 0ld is not pcrmittéd
" to go to th:c novies along, as does his/her oldexr s}ster/brothcr.

2. Several children want to sit on adult's lap while heé/she reads
story. Si;uation must be resolved sinpce only one or two children
can sit on an adult's lap at the same time. o

3. A child is shown'watching two children argue over someth{ng. Cchild
considers in his mind the altcgnative solutions to the argufent.

- . Anothar variation is to ¢hoy onc child rcsolving a conflict between
- two others, only to be thrown into the same conflict himself. 1In '
this way, he too finds out what it feels like to be in the gituation.

Examples: sharing a.cha’sx .
looking throuygh & hole in a fence at a,construction site

_ i 4. Rolegblaying car be used as an offective “technique. .. For instance,
: © chifdren cn stroct could pretend to be someone €lsé, ‘€«dey one

- of"the mapnots. (lete: It may be difficult fo children of this .
age to gct\thc message since this_ skill comes P ater in the devclop-
mental stage.) : :

One way to illustrate differing perépoctives-amd at the same time
| - he]p‘chi]d:on~idcntiiy with the cast members as jndividual, "is to
_ show cast nembers reacting in an individual (and consistent) way to
i "' a varicty of situations. AS the children learn about the,personal' ;
preferences and amotional perceptions of the cast members they shquld
eventually be able to make predictions about how a particular cast ™.

- ~.

menmbér will react 1n a particular situation. i -

/ . 5. Three children are cshown, One says to the other, "I don't 1like You." "I "~
/ Then the third child comes up and says the same thing to the speaker.
fhus, the child who made the remark first leaxns what it feels like

to be spoken to in this manner. ‘

'
.

. . . . . '
. 6. Focus upon other conflicts bhetween people, €.Fey children wgtching I
Tv always fight over who wants to watch what. . \ . ; o

LI ~ ;

. . . ' ~ .
7. -Some conflicts can be resolved by simple consulting thé’dbggqpriate
sources of information. ' . "

'Exghpié: ‘Kids arguing whether the house around the corner is
white or blue. conflict can be resolved by simply walking around

Y- the corncr and looking at the house.

) . . o . o
g. Projecct to viewers that there are some conflicts that have no resce=

Q : e . . . ; ]
" ERIC lution,. so that they will be able to realize this when-such situations
- © arise and thereby terminate the argun<ont perhaps with, "weoll, I gusss A

3c'1l ust nover see Cy ' .
Fust nover Sue v

moumupe on this, so-let's drap it

85/
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3 Social Interactions
, - ‘ N . 7 s
piffering Perspectives )
~ Genoral Commentsi ' e : )
) ir»v‘" ’ ) ] . L ‘ . . . ] o
{1) ' All problems should emphasize the necessity for sceing’ things from ’ :
- . anotﬁcr's poirt of view; emppasike the feelings of those doing these . 3,
{ : ‘. things and of the child to whom it's happening. AT 6
(2) Tbe problems nced not always be followed by a resolution, but alter-
nate ways of viewing the situation should be shown. .
o " ) o

/' possible Situaticnst:

i e
. ) .

involving such items as...

u

"3}, Problem of sharing and/or taking turns,

, - toys ° o _
.- - yoles in game (who is the lcader
- taking care of pets.or'commmnity property
- situations whers both partics want to bpfirs \
Solutions: Children tan...
200 2 Abe . .
play with. item jointly .
and lending .
ng where cne child does the dividing
while the sccond chiild gets fivrst choices of picwes.
I - Pool his monetary resources with others to buy an expensive
stoy to be uscd cooperatively. ¢

- pivide jters, take turns or
: ‘ - Learn kencfitz of Lorrowing
. - Engage in practice of aividi

Sharing gives equal

NOTE: Two irportant points chould be cmphasized: BT
opportunity, for all to enjoy; 2) Everything docs not have to be
. shared, ¢.g. a coat. - . :
{ . . , .
\ . i . - M o ’ 4
2. Problem of coping with bullies. Show that various children handle the ‘
. A . . ° 0 .b :

w ' °  problem differently.

- Avoid the bully.
-

- Ignore bully and play with L ]

' - Gét friends or sibling older bully to break up the fight without

hgrassing bally. : \\\\

~ If bully younger, might realize that
when he does ‘something wrong, e.9.,

a toy,'ctc.

nother Triend.

[as

fa\young child doesn't understand
;akqshblocks apart, breaks

3, Problem of warting the same privixeqes as peéfs. Everyone else's parents
allow their children to do something\pbut child in question isn't allowed

‘to do it. }
4. Problems involving group consensus. Child wants to ﬁiay one thing, but‘ A

. 'i grouy wants o | Loy somathing 2 lse.
) e , . : . Lo
f’ O .7Child decides to join the group anyway oY plays so cthi

596
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Problem of being different (tolerance of differences. - emphasize the
non~-upiformity orf puople. in general) . g ©

- naﬁing differznt looks , ' : :' . : -

- Having different talents and ab111t1cs ' ‘ . .
--Having differcnt accents /# e o -

. = Having different habits ) N .o Coe
« Having different desires or aspirations " .

= Jumping to nlstakcn conclusions about others on the basis of incompleté

- of different points of view,

o
N

v . . ' Social Interactions

c1a] problems aris Qng from having inconcluéive information. (Perspective -
sh u]d change when new information learncd. J

»

information
- Over-genaralizing negative first impressions

Problems of taking another's point of view, Could use comic juxtaposition

2

1. is using a stack.of books -as a table leg.

2. entcvr and walks away with books. : . *
.1. runs after shoutirng, “Come back herc with my table leg!"
2. docs take, obviously thinking P.l, is short on marbles,

Ex.:

':U"J:!"z'

Prob] ein of what to do with a broken toy.

- Show that each child may have a different solution.
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Differing Perspectiveé

Perception
- }. Visual Perception
o .

)

a.

i e R AT MAFEEE

- Social Interaction

RS FHOTS PR g S et 'p':&hm-

. Extreme close-ups of animal skins. s o .-

. by

- of the same object or situation.

s

you ‘are standing and how tall you are, etc.:
:xamples - a..

b,

4

but large to a child,

Small kid in elevator-is surroundcd by legs.

°

y“

Based on position = Vlsual perception changes dependlng on where

7

Pog coming down the strcet:may look small to adult

Play quessing game ~ what is 1t:

2. Embtiodalaperéeption

Examples - a.

Showing common objects seen
fron different angles. . ' ' '
Old story about three blind men touching different parts of an
elephant and guessing that it's a tree, a log, or a snake. This
can be changed so that big pcople only see one part of an object
and guess what 1t is. '

Use body parts scen from different angles.

Have a group of people each of whom has seen a smd 1 part of a
scene rcconstruct the whole by adding their perspe ives together,

Based on attcnt*on ~ Different people attend to d1f£ rent aspects

Ten people may w1tness the same thlng, but plck up
'dlffercnt aspects of it,

Examples - a.

Play game where an object or scene is presented on
the screen for short periods of - time and then kids

" are asked questions about "t. i.e., what was the
boy holdlng, etc,

b.

Different people have dlfferent emotional reactxmns to the same obJect
or situation, s

Emotional reactions - fear,
strange:person, etc.

b. Ii you put dlffercnt peoole 1n thm‘sawe situation, they
would have different reaccions:

é Sometthing will frighten'ohe
child, bt not another, e.g., loud noise, big dog, thunder,

- A musician movmq ncxt door. an the one §1de the tcnant.. y

98
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o y . . ; .o Social Interaction

-

“DiN rlng Per5pcct1VCS- Po sible Approacﬁes

‘Start off at the child's p01nt of view and then present the'
opposing point of Vch 1n juxtaposition,

a. Bbegin with a character with whom the child can id tify -
(Ernie) and have this character meet up with an opp051ng
-point of view,

Begin with character that child identifies and have h1m
) obv1ou 151y take the role of another person, '~
1. Have Ernie put on a monster costwwe and see how it
feels to frighten people. . Lo e

2. ‘Have someone put on sellts and see what the world
looks like to.Big Bird and why he often trips, etc.
o N :

‘Start off with a 901nt of v1ew that is dlfferent from the'
child by hawlng the child pretend he is so and so ~
: Prolem. It's Oscar's blrthday, what do we get him
for a yift. Let's pretend we're Oscar. What would -
we like. Decision - go to. the city dumps to get a
- gift fox Oscar becauoe that's what he would like the:
best. - -

Problen. Where to hang a mirror for Big ‘Bird.
Decision - the mirror must bg hung high enough so
Big Bird can see himself-withoyt bending down.

Start of f with a two person 51tuation in whlch the flrst character
is totally oblivious. to the other person 's point of view - show the
need of communicating your point of view. : , .

Ex. 1: Child 1l is 51tt1ng in front of the TV screen so that
child 2 can't see. Child 2 must, make child 1 aware
.of his point of view,

Character 1 is standing of character 2's feet, Character 2
~cr1es, but this does not communicate his point of view
in‘a useful way . He should ask character 1 if he

would like him to step on hlS foot.

3
a
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piffering Perspectives

Emotional perception {con't.) : ' “ ' ' \ '
L . . .

are thrilled. However, on the other side they are very .

<’

annoyed at the n01se. N

e . .

~ New house golng up. Could get. lnto what it' s llke to . »
go to a new nelghborhood -~ exciting to some and frightening °

- to others.

- 601ng on a trip for the day. .One person Joves the idea .
because he gets out of doing something he didn't want to
do whlle another has to give up soriething he wanted to do.

c. Two boys receive 1dent1ca1 boxes as pregents. Each,lmaglnes
it to. be what’ he wants - differing perspectives. '
[
~d. New baby cocmes home = everyone is h1opy. How does the
"three or four year old ;eel in thls 51tuatlon when he gets}_

less aLtentlon.

e. 'The Chlld should be able Lo take another person’'s p01nt of -
view and to understand Lnat person s percpectlve, thouahts,
and fcellngu.- _ . ) C . s s

&

- Emphaglze also the mu1L1911c1ty of child resooxsee to.

another person's perspective or feelings. For example,

. if a playmate feels sad, possible kid responses c¢ould in-

clidesr” "I don't feel sad," walking away from the situation,
N "I-am sorry you feel say,". trying to make playmate feel ~°
happler, asklng why, listening, talklng about it, etc. '

o - Uce a focal Dolnt to concentrate on thls problcm, e. ger
- ' ' a bascball game. One team is winning and one is losing.
*One child on the wxnnlng team is jubilant over his victory
. . but one can take time to understand how a chlld on the
i : 'losing team feels. : . .
‘ f. Project the idea that doxng somethlng for another person can
~ make them happy and that in turn makes ‘you happy.

-
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'
.

9. Conflicts bgtween children and adults can ‘be treated. -

s " Examplezﬁ;The.éduit has done something to upset the child
but .doesn't realize it. The child cries and pouts by him=-
‘self until the adult finally finds out and explains that it was
an accident. ' W
 Note: Fofgbtten promiscs are a source of great disappointment and
hurt to young children. : :

~ 10, Name calling'often used by young children. Resolving this situation
- is very difficult. On suggestion is for the child to explain, ’

“pon't call me that because I.don't like it. -How would you like

jt if I-did that to you?" . However as we all know, kids wouldn't

use this technigue since it would have no effect on the name caller.
;oo T puec to social background some children are told to walk away from
' . a situation of this type, while others would be punished by parents
Jif they diadn’'t résolve.it, probably by having a fist fight., There-
fore, it has been suggesteq%thgt.you avoid the situation on the show.

-
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piffering Perspectives (broadcniné the ‘child's éppre
T cultures)

e
o

select a food used‘by many different cultures that is basic

stuffed breai’qr pastry filled with meat:,
— - €

Hamburger or sandwich, hot dog.
Far East —ffélafel
Mex;qén.- técos
West Indies - rote
© Russia - blini :
Eufope - blint zc’é;_

. NN
China - -type of dumpling, wonton or dem Sum?

E]

puerto Rico - pastelillos
" France -~ crepes

Panama - empanadas -

Couid show~the Qifférent tynes'of'ricet
Mexicéh’fice | |
Spanish safgfqn;rice
-Chineéé boiiéé rice

uﬁibe & Be;ns  -

Could also show pasta jn it$ different forms :

-

Lunches vary -across cultures: - . . .

pifferent contéiners or lunch pails are used by people of different
. ¢ultures from-which will be taken different types of lunch'=-

< On a construction site the workers usually use a lunch box, or a
lunch stand. : ) .

- Workers in a ficld will ecither bring their lunch or have it brought
to th:m '
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Cooperation
' Cooperation is ra
is absolutely essentia
for-cooperation. ' - _ : :
Situatidns_should‘be pfesentéd whiéﬁ chow the positive results -
. o @ . .
of cooperation as compared to the negative results of lack of coop= .

eration.

tional social exchange for a purpésé. It
1 to make the viewer. aware of the motivation

P afe

i

Division of Labor i

The motivation for this type of cooperation should be rade clear.
ake in the outcome.

The_viéwer should see that all concerned have a sta
The situation chosen to illustrate division of labor should be one in

which the following criteria are met:

. Two ox more peeple have a common goal.

+2, The accomplishment of this goal requires'a'paxticular
" gkill or resource. ' : S

3. -The goal cannot be achieved as casily by any one person

- alone.

a pile of lumber and decide to carxry
Nejther child can carry a1l the lumber
and each child carries half.

= .
~ Exdmple - Two children find
‘it home to build a tree house.
by himself so they divide the lumber
: P s ' B .

Combining of sxills . . o "

“ombining of skills sheuld meet

\ - ,f} The situation chosen to illustrate
Nt the following criteria: c i

PSR . ) ii{{j‘;, ‘%'
e a_commgn.qqal

1. . Two or more people hav
2.. The accomplishments o ore special -

£ the goal Yehuires two or m
‘skills or resources. ~ o I

d

. N - 3.‘ The

N

goal cannot belachievad ag easily by one person éloné.

Example - Several people on Sesame Street want to bdild a dog
house, Each person is able to contribute.a particular skill (painting,
hammering, etc.) or resource (hammer, paint, nails, etc.)

"Recigrocity' .
Motivating a child to make reciprocal agreements to cooperate is
more difficult than the motivation for division of labor ox combining

skills ho¢au§b in many.cases the child must postpone his own goal in
) tPhis is rarticularliy difficuls for the yourd

- ehild because lis concept of time is rot yet fully developed ai.d At wls9

requires nim to trust another individual to fulfill obligations after that -

© jnddviduolts conl b already been ackieved. . ) .

of ’
order to help anide...de

o &
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Coogeratlon (cont )

O

It wouldfbe helpful, for th:s reason, to presént situations ‘ ¢

5 . in wh1ch. | o ' S .

-

1. The reciprocal agreement spans a very short perlod of time, .
2, The goal of each pexson 1nvolved is one which cannot be
achieved easily by one person. . .

3, Occasionally negatlve asDects of not fulfllllng an obll-

gatlon 1n the reclprocal agreement. are shown,

Exanple - Susan would like to go shopping lnn:doe not want to
leave the house because she is expecting ‘the mailman to deliver a
package. She asks Oscar to ‘wait for the package and hf says he is too
busy making his lunch. .Oscax then discovers thatg he eceds a missing
ingredltnt from the store but cannot leave His cooking. They finally
decide. to cooperate. / Susgn will buy the spinach for Oscar and Oscar
wmll wait for Susan's package. ’ . L.

N

Situations that call for coouerétion:

1. Water fountain = one Chlld holds water on eﬂﬁje the othey drinks
and V1ce versd. o - . : : ’

=

~2. Parade or baseball game - both children are too small to see over the
crowd or fence = blgger child holds the other on h1s shoulders and snaller

‘chlld descrlbes parade or game, etc. e

e

3. Locked/door or gate - Blgger ‘child lifts smallex Chlld so he ‘can
cllmb the fence or cllmb through the window ang unlock the "door or gate.

4 Two people in horse costume - must cooperate in order to get anywhere. '

I i
5. TwWo chlld.en have dirt or smudge on the1r faces ‘and’ no. mirror - they
clean each. other's face ox tell each other whexe the smudge 1s so each.

i i . can clean his own face. ; ‘ e . |
: . : . .

a .'. . 6. 'Two kids want to make money - one kld makes lemonage .- one sells it
or one kid buys sugar while other one buys lémons, - They d1T1de the proflts.

. 1. Children can teach each other . | ) j‘
R : " a. skills o o o
; b. rules ' Ce : ' ‘
: o games . R
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. Social Interaction

N

. Cooperation J(Cont.)

3 Chlldren chip in to achieve goal )
_aJ - money Ior candy movie or toy
b. clothing. for play costumes )
-1 equipmant for game (gloves, bases, bat, etc.)
‘d.‘“clothlng for snowman '
e. parts and tools to make a toy" (go-cart)

children ceoperate to make things

: 1 . bl %Cks
2. go cart -
3. mural

Chlldrcn cooporate to get dressed T

a.. girls"have dresses that button up back 5 .
b. some children necd help @ tie shoe laces 05; le z1ppers
c.  taking off Loots

Children coo3 crate to 11£t or push heavy objects .-
a. furniture - :
b. wagon

‘c. boxes

Two kids holding ice cream cOnea, and both decide they'are hot -

4

" and want to. take off their sweaters. They each-struggle with cone’

and sweatexr until they decide to cooperate.” A holds B's ice
cream co%e whlle B takes. off hlS sweater and V1ce-versa.

TWO'kids'rowind a bqat. One kld operating each oar.
Assembly llne. S .
also stress that cooperatlon is- needed by all members' of society

1 " Obeying laws

‘What would happen if everyone made up his own traffic'lawé?

_vThls can be related to kids abiding by rules of a game. -

15. Amgng young chlldren there are many conflicts over ownership
regardless of whether the holder actually dwns the objecct.

Ex.: Two children colorlng pigtures with crayons, boLh

' - want to use the same crayon. They resolve conflict
- by bréaking the crayon., suggesting that they take
turns or suggesting that one use the crayon while
the othor colors another part of the .pictuze.

’
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Conflict Resolution

Where there is moré'than one way of resoiving'a conflict, you

codid show two kids resolving a conflict one way and then two other
kids settling it in another way. ' . Lo

-

' Many arguments stem-from being misunderstood - could have a’
skit where one child is only English speaking and others speak only
" spanish. ~Then bring a third child in-who speaks.hnglifh and Spanish
to resolve the conflict. o ' ° -

‘. \\ . . X .
Other possible topics include:

(1) Problems of'injustiée - being blamed ‘or punished for _
: something you haven't done, or -having someQne elsec get
or take credit for something you did. . ¥
Injustice: ' False agcusations
- guilt by association
- guilt by circumstantial evidence

problems of jealousy

- when a friend plays with someone else
- of mother's .or teacher's attention
- of other's belongings -

- of other's talents’

-,
"~
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.Machinés - ideas for street use e

e
s

'Make analogies between body : simple machines{
Show the wheel prxncxple ins lazy susan, pottér 's wheel, cart
wheel, rolling pin. T !

Luis tries to move some parts into his ‘shop = drags the box
feet with great effort and then discovers how mu

is when he puts the box in a wagon 5

them, '

. /
Could use a seesaw to illustrate prxnc1p’es of the lever.

Problem solving approach can be used to 1ntroduce several simple

nachines: ’

- How does Bob get the laundry off the. clothesllne without —
901ng out of the house to get it? He uses auputiey.

:: .

- Further problem—solv1nq agproach applled to carrylng packages
VS, usxng a ah0901ng cart.

- ‘How can we gzt object v to location y? Solutions to the
problen can 1hvolve the use of dlfferent kinds of machlnes‘-
levers, wheels, etc.v ’ :

4

6. Some everyday objects that mlght be pertlnent to dluCHSSlOﬂ of
machines: clothesline, seesaw, trlcycle, swing, slide, top, skates,.
" wagon, go-cart,. magnet, oorknob, bqpk, neat grlnder, fr sbee, paper
" planes or glidersy L : @ =

!

- Machines & Tools

Parts of m chlnes that need care.
Mechanical advantace (.G, ways in whlch machlnes facllltate
production)

' Selectlng best tool or best - machlne“for a given: JOb..

animals as analogles of various tools,
buck's webbed foot compaxed with swim fins
Cat's claw compared with pole-climbers goff.

Bird's wing and airplane's wing o

‘Béaver's dams and people's dums

"« Rlephant has hose; fireman han hese

. . 3
- e
o ) ! .o

[
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- Cow'ixt {1 1ike a flyswatter

Ahimal/mggp&ne-aﬂalogies:
//””’ - Horsg'and:'ﬁiuck}\bicycle

Animal's backbone and: bridge

|
Duck's feet and paddlewheel

’

Anteater and: vacuum cleaner

5

Buildiﬁqs & Other Structures

- Fllms would be good tc show buildings or houses in various
“stages of completlon ' ' ’

a
*

~ On strect, members of/Cast could be involved jin building some
object - & table, workbenclt, cabinet, etc,
; -

t
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L, S S L . . Natural Environment

Q; Plants & Animals-- :J//,//fl’"“j.

. g Show how. arimals adapt to their environment and how man uses hls

Jbrain to adapt to his environment - such examples would combine goals of
natural ch1ronment with man-made env1ronment.

.Example - 1. ' a. Beaver use teéthgto chop down trees :

1 B LN . R . . ~
- N 1 . .

IR b. Man uses/gaw or ax

foa / . . . . -

2. a. Camel sfores water in hugg;?

4
< . L.
: b, man usﬁs canteen ) T
< ) e ’ ‘._/ ) . PR - )
N _ Lo _ 3. a. bear has thick fur coat o . ‘ :

*

- _ .. @@b. man' has cbaﬁ_made‘of anima}'s fur

' ,<; 2 4. a, fish swimming N : . ~% /-

o ~ b. man in boat or swlmmlng with swim flns

A - oo " 5, a,'b1rd f1y11g ) "
. ) - B . - / - )
b. man fﬁ airpiane' e
. . Show dlfferewt Llnds o’ anlmal homcs and ﬂlfserent Ll 1ds of human -
homes and ;ndlcabc how ‘each, hone is adanted to its env1zonment. -
R f11m could be mude on the varlety of uses for a tree. o / -
. . CE T ' ]
A Examp1e< ~ 1. homes for anlma;s . . , e
. T 2. wood for human homes L . Lee
T o ., 3, fruit . o : - R N
N .. - i« 4, shade - ) ’ . T . o 1
' . ' 5. a place to hang a swing or hammock : o o
L . [ 6. wood for fire . T _ _ . '\,
: .- % & 7. maple syrup S N - (- \
ol : .- v, 8., paper - . ° . e ' .
. © 79, pretty to lock at - I .
T .o, fun to clumb ;' . O -

Fbr an alternatlve, could show the process of”’ mak1ng a tree into :

. a product, .starting from the point.at whlch it is cut down. Could also s ow a N

. , series of products made from trees - houées, shelves, wooden toys, g
furnxture[ sculpture, ‘etc, :

. ‘ - o ) . \, -
Relate animals. to eacb other in a varxety of ways. ; ’ -

< : e, . - . “*
; e ?¢' h I anlmals that lay eqgs A '

: - S ' . 2. . animals that have fur o o '

Lo ' e ~ 3. two legged animals (include ‘man). , -

-:i: i?:; " 4. four legged-animals, etes ) -
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Night Animals - Owls, bats. etc, = The Bronx ZOO-has\ag
aexhxblt, us1ng spec1al lightlng.

. /

- Desert Animals :
and Plants Cactus, coyotes, camels, and thelr unlque use of

’ water - How animals get moisture from plants, How

animals blend in w1th their env1ronment

’"\‘p

Contrasting En- \

. Vironment” Desert - rain forest - glac1ers - volcanoes - show
_the different looks of the land, '

Relatnonal Con~' ‘ ¢
cepts in the En- _ :
vironment Hot-cold, Wet-dry, Big-little, etc.

-

How Man & Anlmuls

" Adapt to Environ-
v Man carrying canteen in desert, camels in desert.

Man wearing hedavy ‘clothes in cold ¢limate, animals

vith thick fur, etc. ’ o .

-

- ° v/‘ . . .

" Different ‘Climates | . : ~ : L
© & Clothing Sun - somb‘ercs ~ sun umbrella - &rab head dress,etc,
i ' Cold - ski hat, etc. Show astronauts clothing"

R . .
~.
-

- Planning for Dif- _ . . L - .
ferent Env;ronmcnts, ) : ' v

. Show ‘kids planning what they would negd if they were
going to the beach, to thre mountalns, to the desert,
to a rain forest, v ; . L

- }
" Environmental : - N : . :
‘Preferences - Have pedple,talking.about‘where they want to live and. vhy.

- A
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. '//: ',Quality_of Environmeat .
- _ o K _— v . (Sesame: Street Rescarch Memg~ |
R s 6/28/11) = ~
'Ecologx ' '  '- o ,f/ . o _ . . -
- . e ‘(- . . I < h . . sy . .:“
Underlying the presentation made here are the following . RS
assumptions: . o .- - Lt
1. Only a limited set of the many possible, ecology goals shoula: - .

be selected in order to provide for a focused and thereby,
a_cumulatibe}ﬁffeg% on the learn%f. _ . '
.2, . When experimenting in the ecology area, the scope of the
ucx§Erimeﬁt~shouldfpe restricted to formative activities, :
inclgﬁing, the search for‘specific»gbqugives which it may N
T be possible to address through the show, and “to exploratigqN
of various production approaches, and should not extend T
Ao the systematic development of related neasures or to

" execution of a summative evaluation. )
o L ' T o ) N o E
"3. Insofar as poSsible, treatments of ecology on the show should e

~ be'@bviously identifiable as such from the point of view of -

the casual adult viewer. . ) =

v . -
e ow

The.two ﬁajor goal headihgs pfoposed‘here &ye ‘as folloﬁ§=@ S 2

5

A. Form-and function interact -
1. The child will recognize that a given situation is -
wsafe, unsuitable for certain needs or undesirable in terms

- of aesthetic standards, etc. (what's wrong here? what.can we
.do about it?) ' . e . -
> .

Y -~

2. Given two sets of ¢tonditions for meeting the same human

-need, the child will select the one' more suitable to the

need (what's the best way?) ’ e / ‘
JF.  Given two sets of conditions which will affect -peopje,
the child will prefer that which yields greater peace,

.* happiness, beauty, etc. (what's your favorite place, and why?)

.
.

"¢« B. Consequences of Peoples Actions (intended, unintended, desir-~ o
' able, undesirable), _ S T - '

1. Given a situation'iq whichvénvironmental circumstances B
are manipulated to meet”a human need, the ehild can identify , :
ona or more unintended conscquences of either a positive or TR
negatiye sort, including effects that are ‘either delayed or

hidd . ) : * ) '

5 ! R . n

o

: : ,
2.- -Given an’absurd situation broight about by a molification
of cavironmental circuwastdnces, or by a nodification of peop.e,
the child will recogrize some of the consequences’ of these mod- .
ifications. (What would happen if...?) . .

vfliléfﬁf_ﬁ
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Quality of Environment

-
- - “

General background and possibie topical areas

A. Environmental forms often are malleable, and can be _
‘ghaped to-serve the needs of people. We should emphasize
the primacy of function i.e., that the needs of humanity
.come first, and environment circumstances may be created
accordingly. It is also Jmpoxtant to emphasize: 1l.) the
advantages of active plannlng over envxronmental determin-
ism, 2,) evaluation of choicés and, 3.) creative problem
"solving, ~From the negative side it is readily possible
to cmphasize the forms which fail to meet desirable'objeﬂ-
tives or which glve risc to undesxrablo patterns of human °
functioning. o
~ When thg environment is in any way manipulated by man
there are usvally several consequences of*this,action.
Sometimes the ‘consequences aré immediate and obvious and
sometimes they are delayed or hidden. Often one action
will have both positive and’negative effects., It is. jmportant
to emphasize the need for identifying as many of these con-
scquences as possible in order to facilitate the most bene- .
ficial planning or corrective action. ' '

Jimits of lMNatural Res:uurces

£

 Pollutjon ~
Consequences of carelessness:

A child throws oown a 'soda can, cut to beach covered with cans.
A neighbo‘ turns the TV on too loudly ~ the whole neighborhood
turn° on their ™V's too loudly -~ 'noise. pollutlon.

Follow QLCpS show1ng how natural env1ronment is sp01led.

Examplo. Garbage covers are not tight enough, cats knock down
cans, garbage strewn over street. . :

Fish SW1mm1ngy1n aquarium. Show how water must stay out overs
night to destroy poiscrous elements,, cut to factory wastes pourirg
into rivers poisoiing fish., Should’/also juxtapose position conse=-
" quence if, fdctory took proper precautlons.

All pollution segments should end on a positive note. For instance, -
child starts to throw down soda can but thinks.of consequences if
'everybody does.this (i.e. beach covered with caﬂs) He therefore
finds a trash can and throws the soda can there instead, -

T a .
I'nvircnmcnt sl Ploaning '

Could focus upon comiunity action to plant treces and flowers.

1i2




' Pré;Reading Skills

Letters - Matching, Recognitioh & Labelling

In order for a child to be able to identify a letter he

- . o . .
must be able, to distinguish it from any other letter. Practice
. . . __/_.'-f-’h"

in matching identical letters helps ‘to focus the child's attention

. -
A

on the form of the letter.-

Make a;sociations when possible, e.q., the”leﬁte: (] cén'lbok
like  a snake;'the.ietter H can look like a ﬁéﬁse;: .
Talk about charactcristics of letter ;ﬁéﬁeé.’
B hés two bumps ) | |
C has é'piece missing
D'has a st;aight back
E has 3 lines sticking oﬁt 
G haé a place’to s;thdcwn; etc.

Write lqts‘of,diffcrent sizes of a letter and explain that

. though some are big and some are little they are all the same 1ett§r,
1 ) ) :

&

"é.q., AaA. " - o .
'Useyboth.uppcr:and.ipWerkéése letfers.

. a."play sorting gémes uginq both upper and-lé&er case lettérs
" b. Jhave ¢hildrgn.@a§chfupé;;.gnd lower case forms of a letﬁér

ey
] B .

" Note: ' It is impdrfant for the child to be able to recognize.both

: upper and lower case forms of the letters but it is not necessary to

¢ €

always“refer to the letters asléapiﬁal or lower case. It is enough

e child to knq(:thaé T and t are ﬁhc same letter. -

-~

3
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Letter Sounds

- The following jis a list of sﬁggeééions for teaching
Same of the symbolic representation goals:

S PO
letterrseunds,
Position of the

2, ’Play games which require the child to supply words
which start with a particular letter sound,

Example 1: A story of a poem is resq to a growp of
children, but certain key words are missing. .
The children are ‘asked to supply the missing
words and ‘are given the clue that all the
missing worgds begig with a given letter sound.

Example 2: An alternative to the abéﬁe game is to present
-the children with two or three pictures of*
. objects that would be, equally arpropriate to
 £111 the ‘blank ip the poem or story and, ask the
' e one that begins with-a given -

. : : A ) | ‘ L g | -
. 3.. Sorting or classification coulgd be done- by initialAletter
sounds, - s ' : : ' ‘

. .‘ x éé> . S
Example:t . (3:::;f‘ : .:}/L<E;_ ‘ :

A

$S8SY read the three "s“'wordsagain o
gndwemphasizg the" S sound at the beginning of the words, ~

Children shoulq know that each letter has a name and a sound"
associated with the printed‘symbol. Letters are useqd in reading,
and each letter tells us to say a sound, . B

4. -Inlteaching”letterQSOunds; try to use as‘many memory cues

as possible: =  _ ' e .

@. BAssociations -~ § looks like a snake, and a snake says s-s-s-s,

b, Characteristits of - H - makes steam on-the window when you

. Say its sound, ‘ .
. < Lo . \ ’ v S . . ’ . . o ‘.. ] k.
€. Key Words - Sbmegﬁgz; one word could be associated with the .

- lettér; ex.: d-dog, ¢-cat (balloon bits), él» e
- S A _ _

o (The;above,guidelines were crig;naxiy disseminated to'Sesame Street 7 7

i

» -
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. Poe-Reading Skills -

: . - . .
| . ¢ . .

Yetter Sounds- i - K .-:‘.

. .

7 -

Listen to words beéinning with h. ; P :'."- ,n L

'1; Show picture of house with h printed in both upper and lower.f
cases. " W
e . R 2%

2, Childreﬂ (teaﬂher) pronounce name -of letter - sound of lettere-
- word house and. other words beginning with h - hat, hit, ‘hose.

*Cﬁb_ c

; : 3.~ste riddles to suggest other words beginning with h: . NI
T S a. You have two of them at .the end of your arms = hands.
o ' , be - It's made of dirt or rock and you can climb it - hill,

- 'You do it when you qo up and dovmn on one foot~ho g
%4. Pronounce qrouos of four words -~ three of  which beqin with h -

- and have kids cdap or call out to indicate the one that does -
not begin with the sound being tauqht._ SR e

} . . ’ ' Example- a. hat - hit - miss - hope'
ORI B b, fake - hose - here = him - N
. . . .» Cwhave -'card - -help - hero’ =~ i+ o I
¥ - d. hot = hall - head - bear-. - - o —

e - /

After presenting each qroup, the printed wortds eould ‘be presented so ‘
thé child can see the _relationship between the printed and spoken re- . |
presentation. Point ‘o the h in each word as you 'pronounce it. Then_u
;ndicate that the fourth word does- not begin with an h (it is not, :
necessa:y to ‘say what letter it does begin with - Just say "Qgt.- hit‘
and hope all begin with an h" (pOint to ‘the hin each word),. "but
miss does not begin. with an h " . : ~

- =

£

Elay the sortinq qame w;th words begiﬁning With the ‘same letter sound.

: ”vbwe1.Sounds - e

. . When teechinq vowel sounds. toncentrate on the short sound used
. ln the initidl position in words. S )

- s . “ . . RS
1

Aa - ‘apple g 'f ’ o Sl e ¢

’ 4
‘I = Indian .00 - -
Oo - octopus ~ | L R 4
Uu = umbrella o . ot - .
- Ee = elephant R e T L.

'The same auaitory discrimination games can be played. usinq shor Vowel
P sounds 1n the initial positien iﬁ words._.~- o 4

h\)t. ‘ - 'A._A'.,.'_' // oo SRR

1i5
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Letter Sounds

Listen to words beginning with .,
’ 3

‘1. ‘Show pzcture o£ house thh h printed in both upper and lower.h'
cases, _ o : A

2. Children (teacher) pronounce name of letter‘- sound of lette:.-_,°3g
word house ahd other words begznnxng w;th h - hat, hlt,‘hose.-

Use rxddles to suggest other words hegznning with h-

_.a. ‘You have two of them at the end of your armJ - hands.
b. It's made of dirt or réck and you can ¢limb'i¢ - hill.
_c. You do it when you go up and down on one foot-hog} <

Pmonounce groups of four words - three of - whxch begin wzth h,-.é
and havé kids clap or call out to indicate the one that does .
not begin thh the soundmbeing taught. : : Do e

Bxample- a. het - hit - miss - hope
b, fake - hose = here - him
c. have - card - help - hero:
. de hot « hall - head = bear ’

" After presentlag each: group, the prznted words\could be presented so
“the child can see-the relationship: between the printed and spoken re=-
presentation. Point to the h in each word as:you pronounce jit, Then,
. lindicate that the fourth word does not begin with an h (it is not
necessary to say what letter \it does begin with = 3ust say "hat - hit
and- hone all begin with an 4 (poznt to the h in each word), ﬂbut
miss does not begxn thh an h," ‘e

!

. Play the sortgng game with words beginning'with the same Ietter sound.‘

A

@

~

fjpwel Sounds ' . o B | ’ ';;

o

.  When teachxng vowel sounds, concentrate on the short sound used
~ in the inxtxal position in words. &

Aa - apple
-I1 « Indian
Oo "= octgpus’
Uu -~ umbrella
Ee = elephant
"‘The ‘same audxtory discriminatxon games can he played using shor vowel
sounds in the initidl posztion in words. o

¥




'iPercppiual.Di§criminé£ion i

Tactile Discrimination - Cross Modal Discrimination (cont,) . ‘

. . Y

.. . ' : 0

Examgle:- : - o . ;
, ‘ 1. Could get across the idea thét touching is nice n

and not Something to be afraijq of.. . : . ;5

o

a problem involving tactile difcrimination, For

instance, a street character could be faced with a
‘problem in which he has: to match an unknown object: in

@ box with a picture of that object. fThe home viewers

cauld be shown the object so that they would be ih on the _
. secrel, The street chatactey could then solve the problen

by comparing the characteristics of the two objects - '

ie., shape, number of size, whether object is soft or

. ’ ' harg, rough or smooth, etc, - f
Letters and/or numbers ‘used as embedded figures sh&uld,appear : vﬂi

only in the upright position, They should not be turned sideways, e
“backwards, or upside down;,since in these positions they ho_longer‘ '
represent the same things. Other figufesl such as geometric fprms,
animals, or faces, may appear in any position,- ' :

<

, . . . c e

wSound Td~ “ifjcation

- 4 .

; ) .
Sight and sound uscd to discriminate things, For example, the .
sounds ©f things, that splash ip water - pébble, space capsule . . -
(the differences between the splash of a large object to the splash
of a small 1ight objéet); the sharp soungd of ‘a twig being broken;
.the sound of = thing breaking -~ glass ¢racking, etc, ) :
Could use the sound library for this, -
. , . - g ’ ) .
Sound§ of the house - telephqng, door bell,‘intercom, kettle,
.8howers,; faucet,'soup boiling;_éoifée perking, bacon frying, etc.
Street’ sounds - muppets have dotie quite 4 lot of this, = ..
Offige sounds,AairpOrt, farms, ete, o . ' ’
Could hear a sound and have the kids guess what it is,

o,

/ : L . Y Cwee
Sounds,arehsofter‘far‘away and -louder when cloSer._‘”Mlnom;pa"

R does this also. 'Could be done with sirens, cars, trains,. parades S
' //bands,ﬂetc. Trains - Pitch get higher as get closer, o - '
N - . g C . ’ *

o How to iune'things in - increase and decrease;the sound. -Has beef
"/ done with a button on Ernie with which'to tune him in and‘ogt. But could:
- be done with.bullhqrn; shells, earhorn, etc.” ’ R

- Sound of instrumentégi high/1ow, loud/sgft:),‘

- Sounds made with hands - clapping, snapping fingers, tapping, fingers ‘
slapping leg, finqcr;flicking, knocking wiih'knhckles;_pundhing with fist(°
ete. ' A similar cxamples has been done with the pcngdﬁn.QhQ,taps out sounds .,k
with his feet. vyou could also [6cus,upon'the,Varying sounds produced by the . .
human fect, ¢ - S T T, ' '

4
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"Relational Concepts - | o Conceptbs‘dc relacidn

quatitative Relationships . 1.". Relaeidn de Calidad” = = .. ‘
Same/Different ] ¥ - ' Mismo, Misma, Mismos, Mismas/

. L SRR Dxfercntc, Distintoy Dist;nta,
N ‘ _ S Dzstlntos, Dis t1ﬁtas

Size Relationships o ) : : Relac1on de. Tamaho
Big/uigger/aiggcst ) - : Grande, ‘Grandes/ mas grande,, ;
- ’ o : mds grandes, ‘mayor/ el fids grande, -
la mas grande, los mds grandes, )
‘las mds grandes

“Small/smallexr/smallest T ' "Pequcnu, chuena, chuenosr*chuenna
: : o mas pequeno, nmas poquena, ma’s. pocue;
mas pcqu nas/ el mds pequeno, .

la mas pe qucna, -los mds pequenos,

las mds pequehas '

v

short/rall L " Bajo, Baja’/ A;to,""m'ta

Quantztctmve RcldtloﬂshlpS: T Relacidn’de bantidad ,
‘None : ' P .Nlnguno, Ninguna, Nlnguros, angur.s
Some . o ' o h Alguno, Alguna, Algunos, Rlgunas . +
- More i - ' fMas L o
Most o - ‘ o “a mayo {a :
35 R _ : S  © Todo, Toda, Todos, Todas
Less _ L ' : _kenos . [ :
Positional Relationships B ~ Relacidh-de Posicich
Under, Over, on,_ThLough, A Debajo, Sobre, Engima de, a traves ¢
Around, Next to, First,” Last, S Alrededor, Junto a, Primero, Ultimoy
Up, Down, Beginning, End Arriba, Abajo, Prihcipio, Fin -

'

- Ty

Distance Relationships ' : Relac10n"de Distancia T

Near, Far, Close to,” Away from , : Ccrca, Leaos chca de} AleJado de

g »

Temporal Relationships . Relacidn dc Tiempo
First, Last, Before, After, o Primexo, Ultimo, Antes, Despues,
Next, Beginning, End >: ~ Siguicnte, Principio, Fin

j < . ) . , ' .

fud




'Classificaéion

s
-
.

-, Classifying

Anima]s {either llve or on lem) can be used 1n class—
ification games: ~ - ; . .-

-~ ’ 4 R
.

l. Group animals accdégf%g to their physical characterls“lcs,
i.e., all animals that have fur

all animals that have hooves

all animals that have feathers

“all animals that have scales .-

‘all animals that have two legs
" all animals that have four legs:

»

‘2. Group animals according to where they have thelr homes,
i.e., all animals that live in water
all anirals thut live on land "
all. animals that live in trees
all animals that live in jungyles
- all animals that live on famms

-

éroup animals according to whether they. are wild ox domesticatéd

a. farm animals and jungle animals
b. ' zoo animals :

Group animals according to what -they €at:
carniverous, herbiverous, omniverous

Group anlmals dccordﬁng tovuhether they are ﬁﬁtlve to America
or have been introduced in a00s and c1rcuses. :

Gyoup an1r=ls according to size (1n refercnce*to thc four~
year—old cnild, and in refcrcnce to each other), :
Grouo anlmals dccordlng to their reldtlonshlp to man-

1. ‘work animals, ’ :

2,  food animals -

3. . pets

4, pests’

ER]
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v ) . - - .

Happiness: . o v
. S S , . . n
. Aj'package from home" is'receivcd., This dev1ce coulﬂ be used to }n*roduce and,
% - e¥plain cultural foods and ob;eﬂtu and Spanish dla]ogue. Person is happy to .
‘have rcceived item.. Coe . o . s

. Q. S, P o :

_ ild (dr“muppet)’Jéatns ybrd_o:,expreggion'in English or Spanish.

‘ h51d necds derPt‘OﬁG. L£an't speek English. Eventuallv comnunicates with

Spanlsh~speax1nq per: son vho can help him. Can also d6 a bit by reversing situa-
ti on vhere child helps somcone in a similar situation.

.3
3 . -
-

Chlld finds someone to translate a word, concept or expression, directions, into
English and/or Spanish. : e S : T

Vv

1 Characger is'happy because a relative whom he has not seen for some time hss
- ‘come to visit hiia, ‘ S : S s
( . . . M . . ) . V ) . . . .d

Chiléren laughing - enjoyiny. song, game, pet, gift, food, etc. . - T

-

Sadness- . ‘ . ' +
= . ) ‘ ., - , |
Charazter is sad because he cannot fipd a Spanish greetina caxd. N : PR
Ex- Valentine, oirthddy, Mokhar's Day, Yather's Day, etc. o -

Character is sa2d because he cannot get some partlcular good or cultural item.

Chorzcter is hemesick for ex: food, music, actlvltle , environment. &,
. ’ . y . . o . . . .

. Fear ' _ o o o
fa--ts | e ’

~

&
-

Spénish pea rlng chlld lost in crowd " Meets bilingual pexrson.

_/n ~
. £
i

Chlld goxng "to the barber sﬁbp.

Pride
=xicce , o
. . : . g

Bilingual Chlld feels p*oud when he hclps .an adult or one of his peera connunlcate
\with a non-apanlsh or English. speaklng pcrson. o . - _
' " i . o w

Child. feels proud because he can translate letters, messages, expressions, help
v_decodh a message, give- dlrectlons through .the use,cf English and/or Spanish.,
- Realizing that both languages are functional and self-sufficient.

- Anqr‘y ! ‘ . ’L:;; . . . . ° .

Person becomes upset because he/she canndt communicate some word or comcept in
"Y'Englxsh or Spanlsh.W Co o ’ C

Aruntoxt provided by Eic: .




Roles and Functions ¢ _ S
Show the child that his father can also be an uncle, a son, &
® godfather, etc. This can scrve as a weans for introducing the
. extended fawily concept. =
Certain occupations arc more- prevalent dmong the parents of the
children we are trying to recath., Appropriate responsibilitics
and functionc vertaining to certain roles can be discussed and
- degeribed and/or portrayede : _ o

< .

A visit to a relative. For example: grandparents. Show e:-
tended”family relationship (godparenis, uncles, cousins, and
aunts); dGwellings (homes in the barrios-exteriors and '

interiors). I '

b
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' BILINGUAL: .Lc'vr. umr. L IATERTAL “
i s ' i
. T ‘e i
Social Groups and*Iustltutlons

The Fuwxly and the Homa . S o

Chlldrﬁn and f:mlly engaged in different actlvities. aSuch ag olderx
: child uclrlna vounger child., . -, ‘ '
i Show funlly at diﬁner time, Planning or preparingnsomc part of the

meal. . ' :
" Family at” outing (enjoying nature)

£ .
Show different dwellings which scrve as home. ..

. ce

r:Show how cﬁildren can be helpful to other memberé of thé-family.
Example: Older child baby-sits for younger sister or brother.‘TSth,ﬁamily
membexs performing different chores. ' :

- . . - e
. B v
\ w
-
A . [
L
=
>
.
il
“
s
- .
~
.
am N
. N
. - 3
e ~—
- To..
- =~
¢
-~
.
“~
* ~
- PRn———
- ¢ .
- M *
-
.
-
®
Py - R
o e . €
5 .
- R .
o+ i
Il . .
- -
» el N - "
@ N »
~ -.
- '
Y
.
»
’ »
B 4 - .
) . o
S

0 . o : |
ERIC " - - B * . B t

{AFullText Provided by ERIC . . . . . - . . .




~of
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BILI"('m\t/nI m, frAY. BATERTAL S .

r,-.s , . .

,

The Child nnd Wis Powers : . e

Practice S . o

e . s | . .
Learning to use telephone. Perhaps dialing operator or other numbers,

‘ -
. h
v ) - ‘.

‘ Remenbcrlna - Segments could be sho&n in which the Spanlsh chlld rcncmbc*s. el
1. A visit to & relative - e. q., qrpndparents. ‘Show extended famlly
’ relati?ﬁship (gcdparcnts, vnc]esr aunts, couszns) dwell;nds. s
2. A visit to a farm. Show various occupations. assoc1ated with farm
work such as truck driver, irrigator, harvestér. Can also show - -
farm cquipmer.t = tractor, shovel, hoe, etc. : '

3. A visit to another city or another part of town; a new friend that'
was mede there; new tllHQo l°drﬂpﬂ from experience. - . Lo

4. A visit to a hirthday party. Coulq focus upon foods, fru*ta, de- .
corations, gifts, toys, Spanish birhtday cards, games, songs, ex-
pressions. ' ') I o L ' -

5. h vacation or similar outzng. Roflect the cnvironmcnt; pets muasical

. nstroements, dwellings, gauos, sonys, e/ptessxonv of the Sp;nlch K

P sneahlnricu‘turea - o o A .

Ly

| . . u - -
. . .

s

6. M visi to a latin bakery, a bodega (tienda=store) . -

7. A song or game vhich he’can teach to others. o
Vi X - : . . . .
Imagination : o ST L

Veas,
~-

Riding a broom and 1ﬂag‘n:ng chllé is a vaqunro (cowhoy), or charro. "Costume -
and following articles can be shown: espuclas (spurs), botas (hboots) ,
sombrero (hat), lazo (lasso), guitarra (guitar), riato {whip).

i1 ""n,:"‘

Spanlsh nunpet(sﬁ-&n bathtub lmagines he's scuba diving, deen sea div1ng, or
an astrdnaut. _

L ' 0

. Imagining: How does’it feel to be a fish, a bird.

0
= v . -

[
s
ot

N 4




!

»

& A visit to a Latin bakery, the barbershop, the bus ternlnal.

. T : , - : . . L
. . 1 ky . . . ca . .
R . . . . . . . o . . . . o

“ o - BILINGUAL/EICULTURAL MATERTAL

¢

Social Groups and Institutions

== o - 9

The-City or Towﬁ s

Begin with what is familiar- to Lho child's eyphrlenccs. Use as point of
departure and refcr to such places as: A

& the bodega (% tienda ~ nelghborhood corner store), where-a varlety of things
can be boughv, ~ -

. : ‘,u . i ' ‘ ) \
. . the airport - whpre relatives and new arrivals are mct, gifts are prc"eﬁted,
gree+1ngs ox farcvells are cxchanged.: 7 o -

~
¢

s .thgﬂmercado - markeQIplace - ahnost anything can be sold at‘the mercado,
BN ' . L. . . : :
the mfssicns - places of historical significance to visit. '
i ' : L '

' the plazas - the city séuare. ) ) .

Lunchtlme, dinnertime - children can bring different foods, ﬁruit etc.,'to maxe
up a meal, -The diverse foods w111 show diffe ent £cods of varloua groups.

»
4

“Adults shown playirg different table games in struet or parP, ‘o beach - domlnoes,
bingo, cha2ckers, chess, .

R .
'

Peeling oranges eor other fruit, orange vendor interacting with Chilercn.
A visit to another city or anothdy part of. toun. A new £riend mac de there, new
things learned from-experience.

- Recallirg a vacation or sunxlar outing. Qeflect the cnvgronnent, pats, nusica;
instruments, dwellings, ganes, songs,. expre5510ﬂs of the Spanish-

. \cultures. e, " . ; . -
A visit to a farm. Show varicus occupations associated with farm work,.such as
truqk drlver, irrigator, laborer, machlnerV-trgctor, harvestors, hoes,;*hovel, etc, .|

-

2o “ ’ . -~
A child is *cﬁcmbering a song or game. Sho/he receivees a recoxrd (whxch is Latlh
“music) and plays it in the "fix-it shop” for all to hear.LPﬂf~1t' a game, he

can teach 1t to otners.

-

p




BILIHGUA). BICUTSURAL MATFRIAL

-

" gocial Attitﬁdcs

Helpfulncss :

Child can give directions and hel transiaﬁe;

N

' Child can help repair a broken toy, help mothex baby-sit.
. e N - 4 :

<

'Generosity -
Character can shaxe pérhaps come cultural objects with somdone else., Foods,
’toyg, games, clot}xng ete.. :

5

”éan algo- share let.ters and glfts rent to him frem far away.
‘ e . . ‘
Examplc: ' ]

Social attitudes ~an be learned ard enha nced by prov1d1nq act1V¢t1es and
51tuatlows ‘where child participates. A fiesta, a birthday party, taking part

in bringing a dish wvhich ﬂakcs up part of a meal, or contxibuting paper, °paints
or &, brush to make a pazntlng. . y K

Social'attitude° are also developed by meeting and 1nncract1ng with p°pplp’ln'
places such as the airport (Puerto Rican arrivals), .art exiribits, school
'potlhnhﬂ awu bazaars, dancbs, YaACSe - . .. . " S '

:
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Social Groups and Institutions:.

Vendoxs..

Ncighborhood, E o '=é

,Child gccs with an adult to of
ppeaking child can acconpany

BILTNTUAL/:TCUTAU7AL HATERIAL

J

pen market (mcr"ado libre). An English-

then.

The bilingual child can eyolaln to him
the different fruits vegctabl‘s, {cods, cluthlng, artlfacts, etc.

-

Children going to day-care centexr, "La Escuel;ta" - being greeted~by

teachers inside,

K

/

= Children having,a meal at “La Escuclita". (schooj)

cones, tamales, chlcharrones, vegetables in hcrse-dravn cart

A visit to a blrthday party.

Selling hoavy ircn pots or hand pairted pottery, bixd cages, snow

J

! ‘ -

*

ay
fogt

(foods, fruits, decorations, gifts, toys,,Span h blrthday cards, gameq, soncs,

expresslons).

“

:‘,— ..-\
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BYLINGUAL BICULTURAL MATERIAL © -

f~g§§fcrinq perspectives

Y Di??brent pebple see tbings in @ifferent ways.

-

Example: given, Or showm’ a picture'of a COWboy_é Chicano <hild may
identify a charro, or other objects such ag a guitar, chapas (chaps)
cspuelas (spursy, riata {whip), vhile an Emglish'speakinq child may
jgentify other ohjects of cultural_signiffbance to him/her.
C . . ' : : '~ ki

A chafactef‘chh-teach a short lesson on dii%crences.. BY paroinng a’
situation or story he can explain why SOmG pcople see things @ifferently
becaugs of language and culture.’ B ' - ’

'

Encouraging curiosity about others.

what's it like to be them?
How's that different from being me? -
How does it fcel o be disqrininated against?
How does it feel to be able to speak Spanish?
. . 2
How docs it feel to be loft out (of a gamer a song, etc.)
because you can't communicate~in English? :

How doés it feel to have different color skin, hair, etc.
How dogos it feel to wear clothes which are different or are
-pot as nice as other ¢hildren's clothing? ’ S

Have mﬁ;pet or_other character see how it ‘feels to speak spanish.

Have Oscaxr or other muppet put on:Spanish'clqthing.article or costund.
instapce, q§muppet could see how jt feels to be a maxiachi, S
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o

piffering qugyéctchs o _ =

N . T ¥ K , - . ' . - .
Use different and culturally identifiable musicalkinstruments such as,
‘maracas, marimba, guitarra,icraves, quiro, harp, ualtro ( a type of,

guitar), bongos, . congas, firbales. _Shovw different. types of music,
_tempos and where they cong from. ' ‘ ' ’

Show different focds: Ex: (tacos, tamales - Mexican) , (pastelillos,

alcapurrids = Puerto Rican) o ' ) L

v o fruits: Ex: mangos, gugyabay coco, piﬁaf
clothing : Ex: embroidered and colbrful'blouSCS,_snirﬁs,

, ‘belts, Yarn woven capes, zarapes,.vests,'

shavl. ' S . '

s

»
l

Introduce and- explain different.cultural items and~the'8pahishllanguage
to show that different perspectives arise as a result of these.
(see in¢exes for specifics) , : e

pon't dislike someone beoause'he's'gifférentob

Example: . ’

- - child speaks 2 aifferent language - Spanish
child eats differsnt kinds of food&. . A
child can't pronounce Endlish words correctly oX does not know certain -
“words., - have childwen expleore ways o hal.p him and to communicate.”

" Awareness of other's feelings

i ' . ‘.

1. Child may be mad, or frustrated because he cannot speak
(communicate) in English. Pry to contrive a sitvation where
second. child {or muppet) is sensitive to the problem ahd

attempts some solutions. ’ ' S

‘Sﬁorekeaper_is awarg{that child can't speak English. He tries T{
to assist childfhnd,understand what he wants-after minimal dialogue
and/of sign langpage. o L ST

¥

For example: child pointé to some object, can use hands to indicaté
the numter he wants. : o -

Péaplé hold differeﬁt~perspectivcs and have'different roles. L
. . . . . . ) e oy
¢ qhe extended family can be jntroduced here. N

Exanple: @& godmothex is also.a mother to another child. She is |
"also a sister, an aunt,etc. similar with the qodfather. His/her
: respoﬁsibilitics'and roles can be alluded to. Also:a close fagilY~i
friend may be shown_as,part.éf the cxtended family. : U
b ' ' : T

n‘"
il

-
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- piffering Perspoctives - con't.

4

b

also a father, @n uncle, ctc.
various roles .which a wother plays.
familiar to tarqget

A
[} Y

A father can be & mechanic, a

.

doctor, @ janitor, or @ clerk. - He is
A siniler treatmont can be done with the:
Tntroduce occupations which are
-hildren, as well as those vhich are unfamiliar.
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BILINGUAI/ HICULTURAL MNTERIAL oy

Coopération ) . .

by o

Childrcn cooperate to clean street in Yel barriu or on. SESAME SThEET.

. Children coopérate to beautify their bgock. they paznt the trash cans in their
neighbo*hood. . .

e
2
<

They cooperate to palnt a nural on an outsidc wall, to rake 1eaves, p-ck up
paper and other trash. v . ‘ ,

< -

Children or muppet or "other character cooperate tb teach one another how to play
\wlth the balero, the guitar. e e SR 4 ) - )

Chx;dren coopexate in ltuatlons needing translator.

¢children cocpefatc to sell lemonade on & hot day.

¢

v

Childrgnﬂwant to buy somcthlng, pprhaps a cultural iten.. Both_put theirimoﬁey
- together and share what they bought.  %. taco, cuchltrlto. '

. L3 ) .
.= .characters cooperate to make a Chitano or Puerto Rican dish. (see indexes1,4

-~ Characters flmure out how to ,carry a “lunch pa11 which is too heavy “for erthgxu
- (Sune Spanisgh lunch palls are large). A pail of water.

— Children or other charactere can coopérate‘to identify aifferent objects in
- English and Spanish., vou can make a~game of this. ' o } e
%x. ‘oys, COooYy gear, foods, fru1ts, vegetablea. : ' i‘. S
b . - ) | ".
'Chlldxan can cooperatc to: , L : ﬁ\ '

“

(1)~ deco‘e message in Sp nxsh and in Engiiéh. © i ; ' ) , L

- (2) Identify words beginning wlth a glven letter - in English and,{h'Spanish.fx

F

(3) To identxfy letters of the aLphabeL. @ - P
- (4) .To rEErIEVE"E“ﬁE?sa~e~whxch is pgrhaps in a bottle. i T, ‘
Children coopecate by bringing dxfferent dishes for a party or a-meal. : ;-f

hildren can be_shpwn contributlng dlfferent parts for a game.

COOperate to help Luis makemsodcthing\at the Fix It Shop. EX., & piﬁata} a
. gcare crow, a kite. A o )

Cooperate to make a gift for someone! ~ o . o s

7 A Mexic3§ 1cathor purse. * ,

' A Spani grcctlﬂg card. p : .
= A pinata. ‘- . ’ L : : . BN
A Spanish pigqy hank, (a tray, clay and paints needed) .

'h Mcxican blouse, a shawl

?

fot epccxficr for all of the ahovc).; 130
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' Machlnes and TOOlu

v % : . V :
' potter s whx.el - Mexican and other spanish speaking_ artifacts - clay
piggy ‘banks, dishes, Jjugs, platters. . . - :

spinning vheel - weaving_biénkets..zarapes, clothing.

Tortilla preus .- ‘ £
Molcahete - mortaz and pest]e~ metate -‘used_for grinding;

.

Wooden'plow_a' contrasted to tractor, hoe, shovél.

. . .
" L]

‘t and vegﬂtable peelers and cutte:.s.

Siﬁ " pomafoe picklng machines.

) ’ C . .
puildings and Other Sstructures , . -
Ve " } ‘..
how different 6v~111ngs whi.ch serve as homes.

e Single unit awelllngs as opposed tc urban multiple apartment dwelllngs.

lefexent matcrlula used in the const
Ex. wood, stucco, brick, adobe, eile roof,

rLCtIOM of hoves can be lntrodaccd
shingle, cement.
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~
v

'Helpfulﬁéss -

?Generosity -

.toys, games, "lothlng etc.

' ) . . B
Example:. - : e k

7 DR
Full Tt Provided by ERIC.

- gocial Attiltudes ' o \

. ) . ) [

¢ 7

 7Chi1d can give directions and help tranviate;k

«

f a3

L on

3

’ .

‘Child'can help repair -a broken t@y, heln. mother baby-sit.

-

B

Character Can share perhaps some cultural objects with soneone else.

e

N ' R

Can also- sharc letters and glfts sent to him from far away.

ki

Social attitudes can be learned ard enhanced by prov1d1n
_51tuatlows vhere child participates. n fiesta, a birthday party,
'_in bringing a dish which makes up part of a real, or c0ﬁtr1but1ng paper, palnto

or a brush to make a pa:ntlwg.-

SOClul attltneﬂf are also develeped by moctlng and

- places such as the nirport (Pucrto Rican arfmwalq),
) potiucks aﬁd bazaars, dances , gamese

<

¢

5"

o -

o

'Fopds,A

g act1v1t1e9 and .
taking purt

interacting with people in
art GXhlbito,

ry

‘school




'gua_ipy . of the Environment

.
.

. - e ., R .
~ BILINGUAL BICULAURALY FAITPTRL

L]
.

Irreversible change: ‘ ‘ . S

4 . : - . o i
Show the-cuttiné"or-burniﬂq of beautiful redwood - forest, the erosion
which ensues due to loss of vegetation and pro™wtive land. - T

. e
W
- £ o

Interrelatedness and limits bf natural resdurces: .

Show a person building a house and cutting down of trees. .
Person realizes that the house is no longer in woods because he ha§
cut all the trees. - - ‘ o
’ . \" : » " ' . .
Show shelter which can pe provided from sun and wing by various plants
and trees. . : . . ’ o

= 3
AS . . B .
N pe . ey e

[

X o
Interrelategness:

- . . 2 j “',-.. 
show the'relationship between animals and vegetation. * fhe ¥ind of

animals live there, their dependence on food ard our depandencg on
animals. S e o

. . - > <
Eyamplés: . 4 S - R b
- . . '
o

snakes eatbfly,'birds eat woYms, GOWS eat grass and peop1¢ con
sume milke o o S :

-

s
-

Pollination:;fAflowers by bees.

~ TN

Péiiination ‘of date palms by éiternafing>thé pl&nting,6f ﬁh1e
' and female palns. C _ ! oo ) s

£

Fish feed30n-plant; and create oxygen.
o . .

4. Teach concept of “open and close® with £1lowers (aﬂdi"shoft and tall"):

-

Pumpkin flover
. Morning Glory
"~ Hybicus

. F-

5. Teach concept of vfew and many" with flowex petals. ]
Ex: Using a daisy, rose, or othér flower) gradially remove petals to E
illustrate the concepts of few and manye o

-

-

,.,
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of the anironmcnt {cont'd) i _

i:gg lity S
{ - T oL e - *

b T . I
' 6, Use plants 'and their environmant-ﬁo teach word concepts. ,
. Seaweed -”qrows in water. -
. water“ilies - grow over the water. _
carrots - under the oroand C cel T : '
: Watermelons - grow OVer (on) the\ground. - o T e e T
, oranges = grovw on trees. ~—— ’ . . . A
. Plants, - grcW’on rocks.' (ex. MOSS: ferns) g , - :
‘ ’ . IR o R
7 . Match words w:Lh visual objects such as trees, papaya, cdCco, tomatoes,
avocado,.orangeg, bananas, m angos. S , . :
i . .
L] N [ g M
. . Y ;
- . W 3
i" % .
.= s .
. N ! .
. . , .
," * -~ - -
-~ Vlt’r
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A . :
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~ Relational Concepts -

j. gualitative °elntionshi§§ -
: sgme/Different ot

2. size Rglatioﬁshiga
¢ Big/Bigqet/Bigqest
. B A

S@éll/Smallerlgmaliest

v

short/Tall

guant

None
. Some e

More a
" Most

hll

1288

jtative Relationships

Positional-aclaﬂionship:
,_,,__.”,__—”ﬂ__,_a,.r
Undex, Cver, Cn, Throughy
hrpund,'ﬁext 10, First: Last,
Up, Down, Beginning,‘ﬁnd

stance pelationships

D1 '

Near, Far, Ciose ta. \w&y(from' el

T Hﬁoral pelationships

gempoxal FE2Z>———=r
hEter,

Fixst, Last. sefores
Next, Bcginninq,AEnd

 pelacidn de Calidad

Distintoé)-Distintas/
. . ° ‘

w

ﬁiémo%’misma, 1isRosy nismas/
piferente: Distiﬁto,:pistinta.

/

P

. )
Relacion ée pamano
jon de Talte_. ,

© qu—— ._-. - : .
Grandec, Grandes/ € grande,
mas grandes, ma r/ el wnis grande,

ia mas grandc. los més grandes.
las mds grandes ' :

t

.. ) ~ . ~ -~
Pequeno, pequenéy Pequenos,

' d K . ~

mds pecucno, mas pecquena,

’ by M . .~ .
mas pequeﬁas/ el mis: pequeno,

- -

’

1a mds pequend. los mds pegquefios,
las mas pequenas - '

-

éajo, Baja/ Alto, Alta.

. N N . &
. ! . - s
Relacion de cantidaa
Relaciof = —o———

BNinguno, Ninguna, Wingunos. Nihqunaé
~ hlguno, Alguna, Algunos, Algunas_ﬁ*?

uls . T S
- 1a mayoria o :
Todo, Toda, todos, Todas

/

Menos

Relacidn: de posicioh . o
e e i g S . . 4

Pebajo, SODICs Encina de,-a tgaves
ercdedor, Janto a,-Ptimero.fultim
Arriba,‘hbajo, principio, Fin K

IRy .
Relacion de' . Distanci

e —

Cerca, Iejos, Cerca Gae, Bleja@o_aé
Relacion dc Tiempo o ,f.;
Primero, Gitimo, Antes: Despues:
siguiente. principios Fin - s

Do
« L

-]




‘P

III. Cognitive Crjanization 3 B}
4 . s

; INDEXES -

.
S -

SPANISH EQUIVATINTS FOR WORDS FOUND -IN THE STATEMENT OF INSTRUCTIONAL
GOALS FOR 12 4th SEASOW OF "SESNE STREET" . T
) RIS - Y (S N

- . . >
. N . <]

11.%  Sywbolic gep-esentation | - . S .

Cc. Geometric Forms L : .
— ‘.

~

circle -
triangle - tridngulo

- square - ., cuadrado =

-yectangle = rect@ngulo - o S : .

» - N . ¥

3

B.  Relatinnal Conceptg

1., - same/différcpt“ " s _ ,
‘ igual/diferente, distinto - A i R :
. . ¢

&

] BN . bR

2. aize Relationships

big/bigggr/biggest» ;!
grande/mas grande/el mas grande

~

’small/smaller/smallgst

pequeiio/mas pequelio/el més-pequéﬁb‘
short/tall S L
bajito/alto (referring to perSons).(l)

&

i 3. Quantitative Relationships

none., - ~ npinguno (a)f © (2)
some ' - alguno (a) (3) - .
more - mis ) "
- - most ’ - la mayorfa de’ - K

all | = todo (a) . (4)

less - menos de (5)
Footnotés:' 4 ) -
1. tranglation‘varics depending on objects reférxea to. - .

2. ningunos, pingunas {(fem. plural), : .
3. other forms depending on antecedent, algn, algﬁnos,/(masculine p;yral)-
4. todos (masculine plural), todas {feminine plural) ) v
5. Menos que - (less than) : ' '

circulo ¢ — .-

-




) . anre :'.. . ‘ b i ) &.’ -1'«:
4. Positional Relationships o T
under ©  .debajo de (if term precedes an object)j "under"
' . . , o py itself ‘is “por debajo”. ' o
¢ - ,over ' s fencima de, sobre (ifatem ‘prcc'.c'dés an object)s vover"
o = - py itself is "por encima”.
on @ . “en o T '
through e através . ) , . ‘
around . alrededor de . : : ST
.next to & - .al lado de ’ : - S
; first o rimero-(a) . L '
last S qaltimo () o s
» " up T arriba . : ' ‘
down - - - abajo T . o ;
beginning - ©_ eccmienzo, principio _ ' : :
- énd . £in, final o - e
. 5., Ef_tjst'ance Relationships ’ L T S , ,
v . " q - 1
- near o , . s
- far < .. Yejos -
close to . cerca de L °
! * away” from s lejos de - o ' o ’
6. '_'1le_mpora1 pelationships = o ) o , o '
X ) I 2 o . '
) first primero (a) - -~ E .
jast ' . . . dltimo (ay o : T
~before antes {de) CoL S SRR
_after - . ‘@espuBs 7 LT ' )
' . next : , préximo, ‘siguilente ' . =
AN " peginning - - " principiQ. comienzo .* _
’ . end - - £in,%el final . ’ Co : _
¢ . - v " ’ " ‘ =
c. g_l_ass.ifi‘cation " < o o . -
, o, ' . - > ) S > ’ ’ . 
‘ 1. .Sorting .- (. Tl S )
: " a., size.  gamato © . : e R
el ‘p, form . forma, figura : - '
. @, function el uspde . ! o
. ' a. class clase . . :
R e. quantity cantidad ‘
-, L. . . . . ! . N
o . . . L, . . .
. A 4 o
6 ’ ) .: '::
. s .
. v :
N ( . . 4
) .~ % - . El “ ‘
;' . O C. : . . . R . i . ° s®
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COnversational Terus .

“hola : hello

adfos | géoa-bye
lSﬁenos gias | ' good morning -
bucnas tardes R gbod afternoon

puenas noches ‘ - good eveniné, good night”
: . : t
d dbmo estas? N ~ How are you?

. .Bien gracias - " Fing, thank you.

W%
3

_pox favor - . _pleas

graéiés.' ' " thank you - \

»

de nada T you're welcome
LY §

‘

congratulatiéﬁs (also uced for Xmas and bi;thdays).

félicidades

7/ / . i . -
pexdon, perdoncme excuse me . _ .-

Lo sierto mucho. I'm’ very SOrry,

. « A

kS

auxilio . -, help
SOCOYIO’ l . Help! .
peligro - A danger

pare . . . stop

v
Full Tt Provided by ERIC.




S ek et 0

B B e

il!égts of words and phrases for egesame Street"

.t

vpn-aca.

abre la puertas(caﬁa).

Cierra la ventana.

“Entra .por aquplla puerta.
'_Sal por esta salxda.'ﬂ"

‘ppaga la luz,
‘Prende la lampara.

Esperana un memertito.”

pale un' beso.

14

seffala el ojo.

_‘Voy a la éiends.

Ella va & la farmacia.‘

¢ ' o

. Ella (el) habla espanol (ingles).
N l. - ) | ’

’Verb's' v

Yo soy grande.

. LY

un nlno, muchacho.una,nina,muchacha

.
- ¢

pequeno

1 es (Ella es) gﬁapo (a)

Come here.
Open thé door (box).}
7 \Close the window. |
cdme:in_thtouéh tﬁgt door.
" Leave fhfduéh this exit.
purn qff the light.
| Tarn on thé'lamp.‘
IWQit for hg_# mihuée.
: Give‘ﬁim (her)‘aikiss.
* point to the eye.

-

6 - . 3
4 - (1 am: going)l go to the store. ..

She goes to Lhe drugstore.‘

“

she (h%i epeaks Spanish (English).

Lanm big.

-A'boy, a young man;a girl, a iéung w

small . -

He is handsome or she is pretéy.

[




‘eabra, chiva =
‘ cabri&a, cabritor= .
g@llo'- ‘ T
gallina - |
pqllito - S baby}éhick'
conejo ~ = . rabhitﬁ‘
pato - .', i duci
pecerro - _ | - calf
burro - ,.‘ | .' donxey
puexco, marrane; cochino -pig

k3

'‘paloma - ' ' _piéeoﬂ

grillos = S ~ crickets

!

perro - ' . dog
Cguto = _ Y eat
tortuga o  gurtle .

”.canaiio o '~ canary

cotorro (a), loro

Full Toxt Provided by ERIC [EN




- leche
. gueso . |
- ,h'eiaao'
fmtas
naranja, china (P R.)
pina
N manzana - | | ©apple
pera - . . L Pe#r.
mango o I o ‘mango
:;guay'aba R N o guava
coco | S I o . ¢ocomut
9“if\¢°_/(P4.R Yo platano (Mex.) ¢ panana
| guanabana ] guenepa (1’ R., - scjursop >
avas, - : o o .' g:.;:zée,se e
melofx ‘ ‘ o ’ o mé-lb'n

s"a.gdia R - ' watemelm

'-,. -

" papaya’ o o 'papaya

" méat -
éhickén .
-f.ist.xv,._

) ' _bie-’a‘é
mnteqﬁilia - - o N  putter
hﬁévos; o o S éggs’
'e'la.'rng de ci'e.rdo‘ . ., pork .,t;\eat'-

‘verdura - - i " vegetables:

FullToxt Provided by ERIC.




yqata'o;¢;

angry

“happy

o YL ey
w ged ' - — ' thirsty
® ‘sueno : : - -~ sleepy
¢ pena

Bstoy triste.

Estoy aleqre (coﬁtento) o . ?. S b % él.nrhe‘tppil.

Bgtoy sgntado.~f' L B S am s:ltti.ng. .
ﬁStc;y ca;msado..l . - - o ) Iam *I;i’rea.. .
) 'l‘e amo. - - ' o . o ’f:i&,vé ;yo.u]..

Te odio. L B - | hate you...'

Te qniero"mucr.xo.' : o R ' = b Iove you very muo..
. Me tienes loco. - o | - o | I am’ crazy about you.

ou are dvivmg me crazy.

x
-

. pame un beso. e . i Give me a kiss.‘
‘. Veofcon los __oqu. ’ S © I see with my eyes. ‘

otqo con los oidosy .. . ,.,<,'!,,_bea¥7_.wi§hw cars.

KS .
+

" Me- d‘u;e'l'e'. ¥a cabeza. | T J I ng’éé hea‘déche.

@ n e} brazo. - N My arm hurts.

w o la piernad ' o - oMy Ieg"hﬁrts-{ |
'xocate 1a mano. AR R . © mouch yo_qr hé.nd,

._ L el dedo (1os dedos). S ~'r9ncﬁvyou_i' finger (s).

elpie Gesples). L  ouch your foot (feet):




enala tu oio. i . I ‘Point to your eye.
: . ‘ . ':. I' ) “' “ vea:: o . ’d . .

" glq oreja. o

© W om e gosthe

T \
"~ » . la boca. ‘ . ,
» .la nariz. " w "  nose.
' ‘ : " ) v - hair.

el pelo.

S .' : T _ : o
eque hora es? o e et wime 33 2. -
| Son las doce de] mecho dia. . 12 rioéh . ' ' S
. .'Es media nbche. K . ‘ midr‘gig'hf L o
: - R o / -
ES hora de almor'zap | ;t is t:u'\e for 1unch.
" .“. r cenar. - L o (o m om0 0 supper.
w w " _.'de.say\mar T w w w v bpreakfast.,
. . = l | | N , o
HOYGS% . C Todayié .. -
. 1\mes‘, . artes, niei‘oole;;. ; ~xllonc'lay, Tae§day, Weéne.sday,,
| jueves, viernes, sabado, d,&nimjoz | 'Ilhursday, Priday, Saturday, sun day
_ gos ojos son para ver. - e L 'J'he e'ys ai:e' fdr seé;ng.. )
Los ‘Voidos gon para oir. N h \ Ears are for hearing.
«  1a boca es pa‘ra comer (ﬁabiar).‘ o ‘:m\e mouth is for eating (speaking) .
; La nari.. s para oler. . 'x‘he nose is £or smeuing. : . |
!.a cabeza es para pensar.’ o —_— 'I'he head is for t,hinki.ng. | o
- - ouching. -

The f;lngers are for L

Ios dedos son para xocar. L
' o  The ,hanas are for pick:mg up. . ""

I.os manos son para recoqer.
IDS bramsf:,,ggn' para abrazar. LR 'I‘he ams a::e for hugg:mg.
. - ‘The £eet are £or standing. .

nos p.'c.es son para paratse.
us piernaq son para caxﬁ:lnar. 'I‘he J.egs are for walking.




~ PER -

-

T ha‘ve: give ﬂ.ngeté‘.-‘

[ .

It's cold .‘I_ v

I'm 50160 )

Its warm.

i :'m hﬂt [

It is (swefhihg) _cold. .'

1t is hot. ‘
gotd lloviendo. . gt's raining.

Esta{ névanao.“ _ : L . T It's snowing.
X L - i :
_Esta +xr cnando. -It's thundering.

"




i

;tomafes
papas.
>zana§9r1a

-reméiakha
- maiz

lechuga
,berio . o ‘ ’/“' . watexrcress
aguacate o ST évbcado :
; chicaros, quizantes ' .. - | peas

frijoles (P.R.) - ';f’-" . . plack eye peas
o © ' - " ‘ - beans T
nabichuelas (P.R.) a o | .beaﬁs
. arroz - / o o piee 7
;sopa |

postre

-torta, paséel./biicocho . . cake |

.

galletitas -’ N o - cookies -

.
il -

naspadas (¢), piragtas (PR) : - 'snowfcqnes.

- C i '-(_"lexo, P.R. ,SQA.' diSheS (“ex" P, R" S, A' 4dJ‘Shes’

51 ¢

3

tortillas (MexXe . s.h.) , ' o lechon asado (Mex, PR, SA)
chile (Mex) T S chicarrones )Mex, PR, SA)
carnxtas (ysx) ' ‘ o : arroz con pollo (Mex, PR, SA)

enchiladas (Mex) R pastiles (Mex, PR; SA)

tacos (Mex) _ ~ ) . , paella.(unzversal Spanzsh dlSh)

.




‘burrito (ex)

atble (Mex)

guacamole (Mox) |

. pas

alcapurnas (P R.)
bacalaito (P R. )
telinbs'. (P.R.)
pionono {pr. R.) |

cu"‘mf ri.tos (P .R )

arroz con h«bi.chuelas

.o gandules




PO
—

B + M

~ JUEGOS

g1 Patio de Mi’ casa®
"ng;e 3e Corneta”
“Lg.Caraquena"

. "§ansereﬂi“ i

 "Lé‘Carboneritg"

“Al I\lfuhon“ .

_#pl 1a Vibora de La Mar" |

. "upona ana" e

Ilﬁaf-nbm "

-

' “ﬂas Cortinas de Wi Aicoba"

ity

opmbos a Dos"” :

_ w1a Pastora”

“ﬁaféojita“

s

wprinca La Tablital |

0" Qle 'Lluéva"

“wgt's Raining I{i‘s Fouringi!“

S~

u
-~

MpYYOZ con Leche" » | ‘ -~

“1a Cebolliéa!' h | S "3'“‘5 Qf.:Wa.t"
wp Los Encantados”’ o o i '
"cana_e’la'?

“N;tépié pulce"

“Ddﬁg Blanca"

veo, vgo* |

-

+ e

Full Tt Provided by ERIC.
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Wb ’

_Instrumentos Musicales

o ﬁarimba

‘guicharo
' maracas

palitos, claves

v B
- guiro ‘
castafiuelas
: pandexeta

T

I bongoses _

congas

iimbales

'« ,- ocarina

" £flauta
troapeta
o
tuba
PO E
cuatro

R tipple

H ‘requinfo

guitatrén
. guitarra
' wiolin -

-~ arpa

FullToxt Provided by ERIC.

C L anee Wy e i g
. A L

v
. 3

gourd

castancts

"tambourine-

. bongos

conga

flute
:;trumpet

tuba

--\“yariations of- the guitar.... o

e e

different sizes and number‘ofq

strings

quitar
violin

}harp

»

N

@
o
.
El
5




—_— ‘ .

‘palero

. canicas, bolitas, bolones (PR) — marblés \

trompe : C L T—%op
- .pat'iries - . ‘yoller skéf:es\ .
~ papalote. (Zriex.)} Chiringa or cometa (p.R.) kite T
. - pelota, bola pall N :
bicicleta bicycle .
o o . g
muneca doll
. Y ¢
globo, bomba balloon ,
bate de beisbol . paseball bat -
guante de beisbol v  glove . %
careta * - " . ) - catcher's mask
yoyo : : - yoyo o ,
7 L4 . o

L d & . ‘ ;‘:}

- ‘, ) T v 2

\ - . » -~
{ } o
| S




. English

-

pifferent Terms for the ‘Same Thing

-

Mexican .

' kite > ' papalote
orange naranjo.~
. ball *  pelota
. , S, .
bus. . canion, autobus
blanket E cobija ‘
. swimming pool alberca
R T ' - ‘
turkey = - guajalote
grass , S - sacate )
peanut . e cacahuate ‘
. ti"ay , charola :
. mortar, © v moleahete (made of
. *  _.volcanic rock)
bowling boligho . .
ghine shoes bolear zapatos -
bottle caps. = gichas { ’
counter used in ficha *% ¢, o
reckoning e.d9. poker chip Lo ut
" S _ S
owl . - ° tecolote;  lechuza
biond s - .gEeroq’_,‘ . .
AN ’ o - .‘. . _‘ :‘ . ! -
. ¢hat which is thrown . pilon: .
in.frec at the end of PRI
a business transagtion . \
fence ' cerxca -

e

other .P.R, and ‘Spanish Temms

lchitinga, cometa .
‘china f

bola, ?elota
guééua; CL
frisatlfra;éda
pisc:fs_.r)a . .
guanéjo,‘ pavo

grama, hiei;ba

mani
. y . v ’
bandeja -
pilon” .
. L
bovlcar
W .' LY v
.brillar zapatos.
fp Lo B .
chapas .. -
N, T ,
. ‘ ‘a -~ )’
- £icha A .
r . ¢ ° . - :
jechuza, buho, mucaro..
." “ . o> pres
{0 Lot e ) *
- napa | w o
’v:" i v e
-
verja
v
t

-
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- ! N % L] . - - -
\ Pre-Reading Skills
N ) .
Letters - Matching, Racognitionai Labelling
. ¢ /\
: . "'y In order for a child to be.ablk to .dentify & letter he ’

< .
-

rust be able to distinguish it from any other letter. Practice

in patciong identical letters helps tor focus the child's-attention
. / . ' \" . .v . L Y
¢ form of the letter. ’ .

Make astociations when possible, e.g., the letter S can look

} % Do
4 snake; the letter H can -look like a house.

Talk about characteristics.of letter shapes. . ..
) , . e .
B has two bumps ’ ) S
“//"_"/\L——~ . ¥
C has a piece miscing ‘ o
. . .D '
D has a straight back =
F has 3 lines sticking out = = o R '
G has a place to ;it down, ete\ . oo 7

tbougn some are. blg and sorme are 11tt e they*are all the same 1etter, O

Qog-' AaA, . . b L - ' .
Use both upper and lower case letters. N o_;‘ ) f;..«.)
m ..‘ M . l
- a. play sortlng gameu using both upper and lower case 1etters y
- ~ "
. b. * have childrea match ugper and lower case forms o‘“a Iqtter
; ¢ - .
o - - - N ~. T4
: . Ny a- .- .
N . @ . T 4 . o hd
. Note: It is: 1mnortant for the child to be able to recdgnlze.both .
: l' [N
upper and lower case forms of theviﬁpteqi but it ls not nrccsshry to
always refer to the letters as~qe£i;al or lower case.. It is encagh T
for the -child tb krow that T and t are the same letter. f”'

}
T o o i )
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