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™o MEASURES OF AFFECTIVE FACTORS )

AS THEY RELATE TO PROCRESS IN ADULT SECOND- LANGUAGE LEARNING

.

There 1s no question that adylt students. learning English as a second
language vary in the amount of progress they make It has been hypothesized-

that their motivation for learning as well as thelr attitude towards the T

Y . -

1lture andvpeople may relate to their differential success,
s Hezever, can\ these psyéhological variables be measured well enough so that -
: their relation to the language learner s prOgress can be determined°
The ‘purpose of this paper is to report on an explo tion of this
problem. namely, ways of assessing attitude and motivétion in adult second- .
language acquisition. ' The research was carried.out/at Boston UniVersity
: over a six month perlod. It will be shown. that- in the Sample of twenty one
Venezuelan students learning English an interview technique yielded more R
insights into the motivation of the best and worst language learners than
did a written attitude scale However, neither measure of these affective i \“
factors showed slgnificant correlation with _progress in language learning 4 e
‘What concepts have been included inathe domain of affective factors
by researchers in second- language acquisition? Felt to be'important by
Gardner cand Lambert (1972) are attitudes towards the native and target
language, culture, and. people, as well as the nature and strength of the
motivation to learn. Two aspects of this motivation were hypothesized } x
the instrumental versus the integrative orientation. The instrumental |
motivation characterized those learners who wanted to know the language //

for external or utilitarian purposes, such as getting a job. The integrative ))/

N 2 ) .
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motivation indicated that the learner ﬁanted to Anteract with members of .

the target language group, perhaps integratipg with the culture and people
- of this groupg It was feit thad a studen nith an integratiVe orientation
' would acnieve;greater success-in 1an; :;e learning, Brown (1973) nas outlined
egocentric factors such as imitati-', egoism,'inhinition, soclal variables
such as empathy, introversion and aggression, and the merging of cognition
and affect in "cognitive style” as being of importance for the language
- learner, Perhaps the broad scope of these theoretical definitiohs
- ’
d can accountl in part, for the,variations in the resnits of emplirical research..
Research. polarizing the instrumental and integrative orientations'

t

was carried out by Gardner and Lambert and others associated with thenm .
’ . - -
(Gardner and Lambert 19?2) The subJects, in sample sizes often over a
hundred.were primarily secondary school students in Montreal, Ontario,
Maine, Louisiana and the Phillipines. Conclusions, based on correlations
between ¢6ften- changing attitude scales and a varying selection of achievement
// measures ylelded mixed results, showing no one orientation,as.consistently
ad ' 'aCcounting'for success. Tho other researcners. Spolsky (1969) and’ Lukmani (1972)
! also looked for this dichotimization orientation, Spolsky with three hundred
University of Minnesota.students./Lukmani with sixty nign—sch o1 girls in n o
India, The former found evidence for progress if the”studen wanted to be
like a native speaker; the 1atter found evidence for instrnmentai orientation
.as reiating to  proficiency. A‘detailed review of thls literature may be
found 4n Schumann (1974). ’ ] ' )
lOther.studies did not polarize the instrumeéntal versus integrative
\ motive. Eryin-Tripp (1976) assessed the attitudinal variabies as measured
‘ in an interview and their correlation with English speaking ability of -

thirty-six Japanese wives of Americanaﬁervicemen. She found the strongest

.‘ . - ..& .




prediction of'simple fluency was the number of Years in the United States,

rather than any attitudinal fact%rs.' Oya?a (1973), looking at sixty Italian-
born male,immigrants found that "neither motivation”nor identification with
the adopted culture seemed to be powerful determinants of proficiency in

the second language, . while,age of beginning again emerged as the principal
_factor" (p. 78). Attitude was assessed by a thirty- five item ques@ionaire
filled out by her subjects; ' . . -

Two recent studies also see ng pattern of correlations between affective
factors and achievement criterion. Savignon (1972) studying forty-two -
college °tudents in the Midwest iearning French u ed a selection from

,.standardized sgales to assess attitude. She found no significant correlations
between these and achievement caiteria with the exception that "achievement,
infludences attitude toward learning French" (p. 18), This research documents

® what - could be termed "The Chicken or the Egg Phenomenon namely the circular

effect of success on attitude and attitude,on success, Chastain (1975)

using scales and a self-rating questionaire was unable to find consistent

correlations between selected affective factors ard achievement of approxi—

"mately two hundred University beginning language classes, although he did

-show that teachers" grades correlated positively with outgoing rather than
. . ' 4 [ .

-

reserved students.

‘. Aware of ‘the incensistencies 41t the measurement of affective factorslu///
Gardner et al, (l9?h) conducted two years of research to create a standardized -
reliable, valid battery of motivation indices based on a sample slze of over- i.-..
-2,®00 secondary school students learning French in Canada, This report shifts
emphasls to the strength of the integrative motive, which is measured by

elght scales: Attitude to French Canadians, Intere st 1n Foreign Languages,

Parental Engouragement, Attitude toward Learning French Attltude to Euroﬁean

French People, Motivational Intensity, Desire to Learn French and Evaluation

[:R$f: ;" . . . E;t.




of the French Course. Two of the specific conclusions he draws regarding
the importance of, attitude and motivation as factors in language achievement
are as follows: one, "integratively motivated students plan to cqntinue :
studying French, those who are not so motivated wou}d like to withdraw
from the program® (Cpt. h P. 20) and two, "°tudents who express favourable
' attitudes relating to learning French also tend to be rated highly in thefr
acquisition of French skills by their teachers" (Cpt. 4, p. 37.).- In other
wordsr’attitude and motivation 2y predict drop—out rate. Furthernore,

high teacher grade correlate with positive attitudes and strong motivation

on the part of the student ) : : " ’

-

As hds been described. most research on affective factors used the
yattitude scage as the measure; only Ervin—Tripp used the interview. Unfortunately
she does not discus€dthis in detall as 1t was not the'main focus of her study.

Thus, no study‘using the interview as a central technique had been carried

- L]

out..l The experience of the present investigator as a teacher of ESL ' ;
'suggested that an interview technique might be successful, ’ Most adult
students.are very responsive to a'uersonal approach, They enjoy ta*ing
about their problemm and successes in learning a language. They are open
‘about thelr backgrounds and happy to reminis ce about l1life in their native
‘country.

‘ 'However; it was felt important to balance this relatively untried
approach to asses nent of affective factors with a previously used measure,
an attitude scale. The present investigation hoped to answer the question,

"WOuld positive attitude and motivation as assessed by elther measure

correlate with progress in .language learning""‘ Furthermore, "Would one

/

izasure be better than the other in accounting for differential success?"

- - .. ’ ’ 2 '
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Subjects. A group o? twenty-one Venezuelan men and women, ranging in.
age from 17 to 25 with one 37 year old were selected from students at the
Boston University Center for English Language and Orlentation Progranm. They
arrived in January 1975 as part of the Venezuelan éovernment's massive
scholarship prOgran.'the "Gran Mariscal de Ayacucho." The purpose of the >
pProgram is to educate 5,000 Venezuelan youth at UniperSities outside their

~country in fields which will advance their technology such as petroleum
engineering, metalurpy,‘and computer electronics. The subjects shared the
aame hort tern goals, pas sing the TOEFL, as well as long term goals, getting
a degree in thelr chosen profess ilons, | To be eligible for the scholarship
they could notr have gone to private school or have a high level family income,
thus ~making the °ocio-economic background of the students relatively homo-
geneous, All had only a few years of English in high school.

The.students suffered the same-pressure;fif'thej did not pass the TOEFL

. 1n one year and get admitted to an American University, theilr contract stated
they‘would have to return to Vene;uela and pay back the government what it
had ‘'spent on them, In accepting their scholarship, they took the responsi-
'bility to work as many years for the Venezuelan government upon completion
) of their degree as they had taken to finish their education in the United
States.
Measures. An oral interview of 18 items was deve10ped with que tions
* pertaining to three areas, attitude toward* Amerlcans, strength and type of
;otivation-to learn English, and amount of culturelfhock. Culture shock,
defined as "anriéty resulting from the disorientation encountered upon ~

o

‘entering a new culture" (Schumann, 1975, p. 212) has been suggested by

» Larsen and amalley (1972) as an impediment. to language learning, Its

inportance ‘became clear after conducting pilot interviews with Venezuelans
[ 4 [ 8
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not included in the study. There were many difficul@ieﬂ in adJusting, not
only to the language difference. but to the cold, to dormitory living (most
were housed in a twenty-story cement-block tower) to American food the’

.. fast pace of liie, and the red tape of the Univers sity administration (for !(r
one week they had no sheets or blankets - the laundry nad to be collected
over Februarj vacacion, although the students could remain in their rooms).

4 Each of the three areas of the interview contained a.question on the
subjects’current behavior. Ffchman (1969) has stressed the importance off "

a commltment measure to ascertain:the subjects actlons as a truer indication

of hls attitudes. Attitude scales have been criticized for being unable to
‘take actual behavior into account, (Agheyiei and Fishman, 19?0) Sample
.questlons from the interview are as xlllnw For Attitude, "Would you want_

to live like an American?" For motivation, "Would you have been able'to

study your chosen profession‘in your own couniry?" For Culture. Shock, "Would
you have been comfortable coming to the United States alone instead ef in a

group°" (see Appendix A. for complete interview questionaixe),

It was decided to conduct the interview in a friendly relaxed etmosphere

where the students would be at ease. No tape reccrding was done as resistance
to this approach d3veloped from the students ynen asked if they would mind
being taped. The subjects were visited in their dormitory or apartment at

’

a time of their convenience, usually.a Sunday afternoon, The interview lasted

from a half-hour to an hour, There were two interviewers, the experimenter -

. and anglo-femaszellow scudent who had gotten to Rnow the subjects on an
informal basis over the three month perlod and a male s ﬁudent a native Spanisn
8peaker. who had exPerience doing psychological regearch with bilingual The

1nterview was conducted in Engliuh However, the students could switch to

e

Spanieh at-any time they wished, Thus there was a flow back and forth between
. ° . . 8 ‘ , %, .
RIC: 7
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f'very well-received\

v
.

LA L ' " 107

languages enabling the Student to feel no language Pressure, Notes were

taken*by one experimenter as the questions were answered Whenever it/seemed

that an answer’was being given in a perfunctorymanner, it was asked: ain

Ulater in a restated form.‘ When answers looked as though they might b

txpecially intere sting, further information was_probed for, Students stated

fhat they looked forward to our coming. They were very co-operative and

' seemed to enJoy_the visit. It appeared that 'this measure of assessplent was.

‘

Immediateﬁy following each interview. subJects answers were rdted on’
;@ seven point iating scale, thus quantifying levéls of the affettive varlables

“measured, bach interviewer rated the subjects - independently making an inter-

. rater'reliability co—efficient possible. The interviewers were in 78% agree-

L

ment A mean score was obtained for each item as well as the three sub-
\:
sections of attitude, notivation, and culture.shock (see Appendix B for

-

the interview rating(schedule) ) -« . '

'

After all interviews had been completed the Backman-Dieppa bilingual

adaptation of the Gardner 1974° Scales was administered during a class session,

A native Spanish speaker with a graduate degree in testing worked with the

experimenter in making the adaptation., It was decided to have the questions

in both English and Spanish to be sure the subJects could read it. The orien-
/
tation of the scales had'to be changed to.one of a Séuth American looking at

the North American cultuge. Each item was examined™for cultural bias and

. . Fd .
ad justed where necessary; most items were general efiqugh so that an exact

.translation could be made., Scales which were lnappropriate to the young
L] ’ R

.

" adult age group Were omitted such as parental encouragement Also scales

" which Garnder had found to be of low predictive value were excluded such

Jas Machiavellianisn and Anomie. Eight scales with a total of sixty,items

were used, and to the best of the adapters‘ability the internal consistency

[C' - | R
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of "each of the eight scales was retained; no items were omitted from any scale,

> ’

ffhe scales Wgre: Interest in foreign languages, Need achievement, Attltudes
- towardngsﬁrfcans, Attitudes towards leérning English. English class anxiety, -
‘ﬁbt;vational Ihtensity,'fhsfrumental Orientation, Integrative brieﬁtation.
Subjects took the test éillingly enough; however it was ﬁoted tﬁat
some stucdents read carefully and tried to vary their answers élong the scéle;
oéhers simply checked at one end or the other, completing the test very
quickly. y | i . : . | .:».

In addition to the two aftitude measures, a means 'of aésessing language ‘

1progre S had to be uelected The Boston University Saitz—Hood Placéﬁent

.

Test, and an aural comprchension tes ted deyelpped by the Experimenter were.’

-

administered as soon aé the student arrived’and again at the close of a three
monég period. ucoreﬂ from a mQre Stahdardized test such as the TEOFL‘were o

‘ available for only ‘half the students., Gain scores were calculated from the

. -~
listening section for these students who took the test two and seven months
after-arrival.' Teacher input was felt to be important. Thus a teacher

4

~rating scale emphasizing oral skills was developed, Students were ranked

‘from one to five on the basls of how mﬁch progress theyvhad madé over the
‘:three month period. ' bv
, - | .
Thus, three measures of language ability, the B,U.’ Placement,” the
" Backman aufal éohpréhension, and the teacher rankings were the progress
~..measureg used té aésegs progress.ovér the three month' period; the TOEFL .
écoreé for half the students were used for the .six month pefiod. These
3 progress scsres werelthen correlated with the interview res%lts and the
| attitude scale scores, .




.- . .. 7  RESULTS

In the three-month scores with progress measured by teacher rating
and Backman gain scores, only three out of a possible 23 variables showed'
a significant'correlation. There was a negative. correlation between instru—

mental?motivation on the attitude scale with teacher _progress, and positive

0

correlations of two interview items, "Live with an American Family" and.
'Need Anierican University" with the Backman gain score¥,

o A

In the six-month scores with progress measuréd by the TOEFL Listening

) e Galn scores, only one out 6f a possible 23 variables proved significant This
L »

was an interview iten ”Invoivement with Amewican Activities’’

S ) . ) .
. This infornﬁtion 1s sunmdrized in Table I below:
) = 3 T . N

. ' ‘Table I

. r
Correlations Between Progress and Attitude and Motivation
.‘ -

. Teacher Progress Backman Gain

Three Month Scores - Instrumental + Live with
. 7 i S : American Fam,
N=21 . : + Need Am. U, -
. . - (Scale) (Interview) -
" TOEFL G;ln
Six Month Scores + Involvment‘in Am., Activities
N =12 (Interview) h\‘-\ : .
) B

Significant at p <.05. —*\_4//Jf
The three-month scores were divided.into three groups of seven,

high average, and low progress groups, Scores of the high and low grOUps

4

. : . 11' - | ‘
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Aruitoxt provided by Eic:

. GeneraluInpre sion of Motivation, Comfortable Alone, and Previous Time away -

~ frof' Hore, There were no oignlficant dlfferencee, usihg Cochran's t test,

'five;' That four items did correlate with progress is 1nsufficient to make

-

. ' 110
» ‘_"V ' ' . - .

'y

were then compaged on segen.items shown to account for a proportion of the

variance in a multiple regression Enalysis., On the scales these were:

Attitude towards Americans, Motivatlon, and Insirumehial orienkat;on. In
the interview: these items were:. Amerioan Friends (negativé oorrelation7,

v

-

between the high and low progrer groups 'for this!three manth peripd.

DI..:CUSoION . : ' '

- . . - e

- 3 .
'3 The question investigated.in the present research, "#ould either.measure

correlate with progress in‘language learning?? must be answered In the nega;,

LI a7

~any clainm, in this ExPerimeuter's opinion. . Furthermore,.superiority'og‘;he

-
) t

interview cannot be established on the fact thajy three of the four itgms ' . o
were from the intdrview, . Y g /
‘. ’ ¢

7

Better results might have been obtained had the sample size been larger.. v
Gardner s scales were designed to be administered tg 1arger groups. No claim
is being made that .the bilingual adaptation hould have the same reliability
or validity as Gardner's scales. Yet is was hoped that even with the mo?ifi-
cafiens, uomelinsight.a would have bedh possible. (uee Appendix c for .
1ntercorre1ations of 1tems on the bilinaual adaptation.) Pbrhaps the . .
Venezuelan ;;nfle was too homogeneoue. With euch un%ty of purpose. a %%de -

A

spread of motiva%ional factors might not have occurred, . 4

-,

Nas it po sible thgt the interview did not give valid results? qt er-
A

correlatlons of the itemg show high internal consietency, (uee AppenJi+ D). - i
o

It 1s-boss;ble that some subject« were mdre able to express their feelpngs '

verbally than other* However. the adVantabe pL- the, 1nterview rituatﬁbn was
1
thdt whenevez;a perfunctory anewer was glveny both 1nterviewere prbed to get

' )
- s . . ,‘ /

v 1F' b
: i~ o . o
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) a_fuller statement "The addition of the culture ‘shock section on the inter- i

view was of great value. This Wwas an aépect omitted from the scales precisely
|
because Gardner's subJects wefé suffering no culture shock -wthey Wwere within

_ their native country} ' . {"‘; . . . s

T ‘Could the progress measures'haveibeen'faulty? There was nO‘question i _é:

v

that each subject showed,consistent progress throughout his timé‘in the,United

o

States. *The tests used tapped certain aspects of this progress; however
these tests were not specifically designed to assess communicative cOmpetence,~

a factor which could be of great importance. Jould techniques testing this

aspect of le'*uage skill such as those used by Savignon or those developed
L Al

by the' Foreign Service Institute be a better measure of progress, which then g

might correlate more highly with affective factors?\ This is a question which .

av A . . . . S Lo . . _~ e -"
- . . v Sl e b

remains to be explored : i':"; S e s

*

In spite of the above problems, valuable insights Were gained frOm the

' interview ‘It is on the basis of this information that the suggestion is- made

°

that the interview was a superior tool. for asse sing affective faotors for

the young adult Venezuelan population of%this research.” The interview questions’ )
‘Were aimed at determining the students identification witﬁrthe target culture, \\'..
language and people, Gardner and Lambert's integrative motivation.u What was o

brought to light on' the interview. was that the two superior stydents did have

' Ed

a strong integrative motive, furthermore,. for the two worst students factorP
Were isolated which may well have prevented them frOm having a strong inte-
grative motivation ‘:E ’ ’ ~ : 7

The first superior student had an American friend whom he visited on
weekends i Vermont, He also had an American girlfrfend and speht a great

deal of time with her getting to know her friends, He spent alét of thme‘

listening tq,American music.‘ When asked if he would like to live the way

o 15
Ec'
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he'responded T want to live like, and even look like an American while

‘I'm here. Nhile here, I must take the Anerican way of life. I'll look
. ~ '.: - JY I
like and'live like a Venezuelanlwhen I return to,Venezuela"' "In other

*
,

uenwords, he was completely assimilating himselfainto the American culture,

- \.

"\and he was - doing 1t in a very conscious ‘way. " The interviewers' subjective -

impre551ons of’ him Wwere that ‘he wasyan active, outgoing, goodlookirg young

man whom you might Wave nistaken for an American rock star

The other superior student seemcd quiet and gentle with none of ‘the

K3

flash and flair of the first superior student He was, however, very con-,

"’-scipus of his notivation to come tb this country He'stated he‘had been

[N o

'very unsatisfied with his life in a small town in Venézuelapand wanted to .
- get as far away from‘ﬁbme as possible He wanted to chigge his way of living,
* he. stated, by getting to know ether people and more about life in general ;,

He said that it had been a hard decision to reach to leave his previous

-

life behind butaonce it had been made "the decision was very strong."“o

Thus, although he had not become nearly as’ involved in the American way of -

B

life as the first student he was very consbiously disassociating himself ?.',-'

®

from, his attatchments to Venezuela

«

>

-7 These superior students are very different than, two'of~the poorest

students. The first of the poor students expressed alot .of desffe to

-

learn English, stating that he talked with Americans_"all the time".”“He ?

spend alot of time studying and seemed ‘to be a very self confident person

with a good sense of humor However, his ties with Venezuela were very -

‘strong. He had a wife ih Venezuela who Wwas about to have their first child. e
He wanted her to'remain there'rather than join him in‘the United States.=
He had a great love of his country and was learning English, he said s0

<. that he could "participate in the technolOgical advances of Venezuela". He

e B3 : - ’

‘ .
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- S

-said his learring English was-' “tool to be better able to help -the develbp-'
meng of my country." Thus this student was strikingly different from the

A tuo superior students in his strong feeling of identification wﬁth his

- native country o . e

. The other poorest student was not, only tied to her country but seemed
very unhappy here. She said she thought about Venezuela . and her parents
alot, and that she didn't want to stay here any - longer than she had to. " .'Cf'
She stated that she had felt previously that Americans were "rich, bad,

xloose, liberal, with people who smoke too much, " She ~seemed unhappy and
,lonely and said, "People don't like to speak English to us.” She was’a
quiet person who spent a good deal of time studying, unfortunately with
little success.

" The observations galned in the intervie are reflected in the interview
scores. For the two poorest students, the m tivation scores were distinctly
lower than for the top students In addition for the woman the effect of

wculture shock’ appears, Figure 1 presents the profiles of the four students“
as measured in the interview. Figure I also shows the profiles far the

'scores of these students on the attitude scale, It appears th‘t the

interview had a potential for bringing out the integrative motivation that o
~ the attitude scale did not, Most attitude scdles falled to distinguish in

any -way between the motivation of the highest,and_lowest students.. v p

<

h

g ~ Insert Figure I about here : - ,

' CONCLUSION

L3

‘-Measuring attitude and‘motivation with an'attitude'scale and attempting to

" ~relate. then to progress of adults learning English as a second language met

-

with no success. An alternative assessment technique - the interview - may
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. ’ . . . . . “3
" provide a better way of measuring affective factors as they relate to secony-, |,

i4

language learning. However, this experimenfer has become conbinced,bf th%:>$
. . . . , - . . \

complexiiy of at{iéudinal ard motivational variables as well as the diffl
. r ~

in trying to'quantify ﬁhem. It 1s possible that continued replication of this\

4

type of research will yield littie results. It is certain that'pat phrases:
' ) . R :

about the relatlon of affective factors and success in second-language

leariiing need to be very carefully examined.

05
=<
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.Footnotes :

oL \
1 Since the completion of the present research a study using the

interview asg a means of assessing affective- factors has been published N

N. Naiman, N Frohlich and H. H, Stern, The Good Language Learner, The o

Ontario Institute for Studies in.Education becembé 1975. In the

preliminary study, 34 adults chosen as good languagq\learners were T

interviewed by two research officers at the Modern Lamguage Center.L

Interviews Wwere conducted at a place convenient to the\subJect and lasted '

from one to two hoursm E T o ‘ o ,\‘ f' - ‘|

| For the main study ?2sstudents were chosen from grades 8, lO and 12, h
" They were given achievement tests, personality and cOgnitive style tests, and

I 4 ) '

a composite of the Gardner et al, attitude battery. The&vweﬁe observed
in the classr;om and interviewed with the interview sohedule develOped in ﬁ
the‘preliminary.study. ' L'\ ., _‘ ‘ .: N .
The studynconcludes,QPositive attitudes to language learning'appear to
be a necessary but not a sufficient rondition for success. (p. 36?)
“"Attitudes to the language learning situation play an important role in - sue-
- cessful language learning, perhaps to a greater degree than either the
\integrative or instrumental orie ation identified in the studies by Gardner
"and ‘lanbert (1972). (p. 366.) -

Y
Regarding the efficacy of the interview technique, the authors state,

"A great deal more about language learning may be discovered by consulting

learners directly in a carefully constructed interview than by standardized

personality and attitude tests." (p. 36?) T
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APPENDIX B

Interview .rating scale ’ R .
“  3's name B Interviewer ) .
‘(Rate "1 for regative or low amourt, "7" for positive or high amount )
I ATTI?JDE TOUARDS AMERICANS . S . Total
a. * helpful L x
: T T3 T T B i ¢
b. positlve qual- * —_
c. ‘live like Am.’ 3
&, An. Fanlly
- c. # An. friends ’
. : { n
. 1i. . HCTIVATIVATICN TO LEARN ENGLISE o S " Total
<1, wuwhy ‘ . ) —
) , 1 2 ’ O ©
b.. need U, outside V.. o7 ? 5. : [#
"¢, ‘need for job ‘ [
fFen, irnpression

ce,  ant, tipe study

4 . ‘ . . "; . - ‘
III. . CULTUXE SIOCK o ‘ . ~ Total
a2, comfort, alone ‘ - '

: N ' T 2 3 L) 6 V4
v. happy leaving il ~ s

c. previous avway-

-~ d, case of, adjust,

e, lnvolv; A activ,
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| APPENDIX A L .
Interview form for‘(s‘s name) i
" Date ‘ Place _ ___+ Interviewers _,
Heview background questionaire for; Geographical area . ' \ ’
Parent's occupation + = : Career goals
' Frevious language environment; _
I, ATTITUDE TC/ARDS NCRTH AMERICANS | ‘) l

a. How many North Americans have you gotten to knbw well”

b. Have Americans begn helpfﬂl to you? when:
€. Are Americané“different than what you expected?
‘hat are %heif best ‘qualities?’
ﬁﬁat are thelr worst qualities?

d. Jould you like to live the way Americans live-

< .f‘ . ) . ) 3 . - . -
e. «ould you like to live ‘with an American family while you'are here:

& ®

1I. . HOTIVATION TO LEARN ENGLISH ' 7

a. Why did you decide to study Eng&iéh?

b. Could you have iearned'whét,you needed ;o by going to Univ., ﬁn Veﬁgz;?
c. - How helpful will English be on your joﬁa

d. ﬁow.ﬁure are you ‘that you want to be a ___ | 7
e. 4hat would you be doling now if you hadn't gottén your scﬁolarship?

f; If you didn't heed Irglish for your job, would &ou study 1t7 v

¢. How nuch time do you spend studying English in extra classes, with
tutor, lang. lab, homework, American friends, attending regular classes”

o
.-

I11I. CULTUKE SHOCK .

a. Are you glad you came in a group: Jould éominé"élone be better?
, o
-
b. das your family glad for you to come: How did you feel about leaving?
.¢. Have you lived away from home before? : Travelled?

d. What kind of difficulties did you have ad justing to the American way
of life: What helped most getting over the adjustment .

o e. what's the most difficult thing to ret used to here”

. ‘ f. dhat sport,‘SOCial, pclitical or academic activities have you become
’ involved in here: : ‘
. ‘2.4.,

Aruitoxt provia c .
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! Backman .
| . APPENDIX C ’ L
Corre;la.tion Matrices - Items cn Attitude'Scale “
¢ ) 1. 2- - 3- u- 5- 6-- 7- 8-
Instrumental ' "3§ - .10 - .05 -.2 .06 __[-45 .05
Orientation ’
e : s
e /) ' p yoo
) b ¢ \
Integrative : .36 .30 . .30 .57 A3 - .38. .60
Orientation L I
) . e ¢ - . -
Interest in -_ .lo" .29 « . -58 -?""‘1 . .OQ = -26 ‘ -‘ -62
Forelgn ’ , !
Languages ' :
Need -.05 - .30 Jes8] B8] 00 39 OB
Achlevement o . e
. - \ . ~‘ L]
Attitudes To - .21 . .57 |l .u6| ‘ 24 |- .54 .65
Learning e f— . —
English
Attitudes To .06 43 .00 .00 .24 =34 - 2
North Americans ° . ) -
1 3
English Class- 5] - 37 -.27 - .39 - WSk - 3k b8
room Anxiety ) ‘ ' N
) v
Motivational .05 .60 .62‘ L6 7 |64 24 - .48
Intensity r— R
,.‘3',
= p{.05 - p.{.01
T 2.




Interview

ttitudes. 4
1. Americans .
Helpful .

+ Americans have
POsitive Qualities
R :

. Want to Live like
An American

[}

é Want to Live with
Ameriban Family

. Number of Anerican
v Friends ’

N
tivation

#Why studying
English

TNeed Americén
University

Enélish helpful

Interview

.

os@tiVe Qualities
rican Friends
- 10. Time studying

- 15. American Activities

1, Americans Helpful

8. (Neg. Corr) English™
Helpful on job :

15. Involvement in American

Activities

9, General Impress n of% ;

Motivation
14 .Ea.se of Adjusti
15. American Activities

)
o

1. Americens Helpful**
10. Time studyiné**

A15. American Actiyities**

1

9. General_ImRression of
Motivati}m A

. v
10. Time studying*

. 14, Ease of Aﬁjusftns*

)

Attitude Scale

2. (neg .Corr). In#egrat
Orientation

<

i!e\

2 (Neg. Corr, )Integrative

Orientation ~

7. Anxiety”

3. Interest iigfgreign Languages?
8. Motivational Intensity™

on job

¥

3. Live like American*
6. Why studying English"
%15, American Activitles™

General Impression
of Motivation

T

1. Americans Helpful® . 2. (Neg. g:;;;z_fftegrative

5. American Friends™ ~ Arien .
6. th'Etudying* 6. Attitudes'towards Americans*

14, General Impression Motiv?f

... '
Time Spent (m_
studying English

*n p,< 0l
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APPENDIX D (continued)

c e

. -

SIGNIFICANT CORRELATIONS BETWEEN INTERVEEW ITEMS AND BETWEEN INTERVIEN AND ATTITUDE SCA]

©

. Cultgre Shock
11, Com{ortgble Alone

[y

i

.o,

- 12. Happg Leaving
" Venezuela

b .

-
4+

’

'13. Previous ?iﬁe o
Awathrom lome

14 Ease of Adjuétment

5. Involvement in

American Activities

A

+

1,

11,

A

Interview

N
12, Happy Leaving
Venezuela

13. Previous Tims "
Away from Home

14. Ease of Adjustment™

)

11. qpmfortable Alone*

13. Previous Time
,Away

Comfortable Alone*
12. Happy Leaving*

14, Ease of Adjustment™

3. Live like American®
7. Need Ame:ican,Univ.*

10, Time stnd&ing**

11, Comfortable Alone™*

12, Happy Leavingf

13. Previous Awayf?" :u]

1. Americans Helpful®
2. Positive Qualitigg*
3. Live like American”

L . .. */*
* 5. American Friends

* 9, General Impression’ .

of Motivation*

Ease of Adjustment®

! . .

Attitude Scale

L

_8}’Motivational Intensity™

7. (Neg.Corr.) Anniety*
8. Motivational Infensity*

2. (Neg.Corr.) Integrative.
Orientaticn ¥ :

14



