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This second Progress Report on the.
Bilingual Education Program in the
Northern Territory was compiled by

officers of the Bilingual Education
Section, of the Northern Territory - -

(—  Education Division. It has been,
prepared mainly for the information’

of education personnel in the
Northern Territory but may be of
interest to educationists and the

wider public throughout Australia

and elsewhere interested in Aboriginal
education in general, and bilingual

" education in particular.

.

, (W. J.,McGRATH){ o
Principal' Education Adviser,
Py _ Bilingual Education
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Whereas. 1973 was basically an
expenmental year in the implementation
and development of ‘programs of bilingual
education, 1974 can be regarded as one of
consolidation and further development of
such programs in gchools in Abonginal
communities Ot necessity
expenmentation has-continued, and will

continue for a number of years yet

\Hmt&n be stated with some

!

. ERI

Aruitoxt provided by Eic: *

justification that the basic g

the implementation of biingual programs
has now_been laid One area requiring
rather urgent attention, arid one which will
- be closely examined in 1975, s the
adaptation and development of curncula

___more relevant to the use of Abonginal

languages as the mediom-ofinstruction

Six additional schools, to the rnitial five in
1973, commenced bilingual programs in
1974 Five more language groups becanve
involved taking to ten the /\umber of’
languages which are used as ‘mediums of

-

1. Introduction

instruction m"bﬂmgual programs. More
schools will commence bilingual programs
in_1975 Preparation for this has been
underway during this year, however tHe

precise number whichdo begin will depend -

on. 3 number of factors including the
.availability of school staff. Because of this,

- and becayse some- schools are

experimentng with the wnder use of
Aboriginal lariguages in their programs, the

ndix ‘contains reports from schools
which have n itingual
education programs as well as thesewhich
have.

The various sections of $his report are not
arranged -in any particular order and, in
general, the information in each is bnef to.
keep the report to a manageable size.”

As with the first progrmhvmmhas\L

been to present-up-te-date information on
bilingual ‘éducation n

* “

3. Types of Bilingual Programs

; v -
With the expansion of bilinguai prograrr'js
during 1974, it became possible to define

more closely the types of biinguatprogram.-

which are evolving There appear to be four
types. |
(a) programsbased on initial literacy inthe °
Aboriginal language, followed by
Iiteracy in Enghish (where there 1s a
. pfactical orthography in the Abonginal
" -language, and where materials are
, available for teaching initial literacy In‘
thauanguage) R

programs based on early instruction in
the Aborigindl language but with initial
literacy i English (where a practical.
orthography n the Abqriginal
language may ave been
established and/or where mateniaisare -
notavailable for teaching instial meracy

mthatianguage)

(b)

(c) revival programs (where a community
has asked for an Aboriginal language
no longer spoken by the chiidren to be

. Tevived and taught in the school); and

-
q -

“elective” programs (where, generally
in muiti-ingual communities, children

(d)

are given the opportunity to do work in >
their own language—u5ually the older

.groups).

—

5

A different approach is necessarily

" . followed in each type of program, thus
-more detail is given to describe precisely

how each operates. Pre-school programs
which are bwcally oral in nature and thus
similar in all school$ with bilingual
pducatuon will be described separately first

. of att,

.
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Pre-School

Pre-schools cater for children of the 3+ and
4- age groups During the first year nearly
ali activites are conducted n, the
uvage,s The non-Aboriginal
Sh in an informal way
children to enabie them tobecome
famidar, - to some extent, with 1ts use,
ning to follow simple instructions and
ecognizing that there is another language
esides theirown Duringthesecondyear a
more formal type of English program is
introduced where the non-Aboriginal
teacher conducts short activities with.smat|

"~ groups inthe Englishlanguage with theaim

.
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of teaching some basic vocabulary and
structures Again the major proportion of
the activities 1s conducted in the Aboriginal
language by Aboriginal teachers Work s
usually prepared and planned in a team
approach with the non-Abonginal teacher
trequently dssuming a téacher-trainer role
where necessary

* Type (a)

Atter following a readiness-program, which
may have commenced tn the Pre-school.
cThitdren begin.to learn the skills of reading
and wnting +n their awn language Thetime
of starting this vanes with the matunty of
the pupils but usually commences some
time duning second term During this year
the majorty of other work 1s carned out In
the Aborginal language. A structured Oral
Enghsh program is also commenced with

from thirty to forty-five minutes per day .

being devoted to this During the second
year (6+ age graup) the reading and wnting
program - the Aboriginal language s
continued and -the English program s
expanded to about one hotir per day In

- some schools Maths is riow taught in both

tanguages Aiso 1t has been found that
some children have completed the basic
prnmer series and are ready to commence a
reading program in ‘Enghsh In other
schools the progress has been slower and
reading 1n English will not commence until
the following year (age 7+) By thatyearitis

antrcipated that about half the program will’

be in English. In subsequent years the
majority of the work will be in Engli$h with

about an hour per day being devoted to _

work in the Aboriginal tanguage

ERIC S
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Type (b)

Qurmg the first year after Pre-school (age
5+) the mapnty of the program s
conducted 1n the Aboriginal language with
from 45 minutes to one hour perday being
devoted to Enghsh Here the prninciple
followed is that the children can best iearn
In their own language until they acquire a
sufficient command of English Some time
in the second year, depending. on the
development of the pupils, a start 1s made
on hteracy in English while a number of
subjects continue to be taught in the
Abonginal language By the end of the next
year (age 7+) about haif the work 1s done in
Enghsh, and n subsequent—years the.
majonty of the work wiil be in English with -
about an hour per day being devoted to
work in the Aboriginal language

~

Type (c)
Revival programs have not commenced as

—,—yet,_but it 1s envisaged that these, will

necessarily involve teaching the language,

probably commencing with the older
children in the school

- ¥
Type (d) - «

One “elective” program is operating in an
Aboriginal community. (It is interesting to
note that one High School has commenced
a course \n an Aboriginal language using
Aboriginal students In the school as
teachers, and another 1s keen tocommence
one)

~

Finally, 1t should be mentioned that all
bihngual schools make provisions for the
teaching of aspects of Aborging| culture.
This 1s done by the Aboriginal teachers or
members of the local community or both. in
some cases the cultural program is carried
out at the schootand in others in specialtly
designated areas away from'the school,
depending-on the wishes of those teaching.
In short, all bilingual programs could more
accurately be referred 10 fs bilingual-~
brcultural programs. .t -




tn the estabhshment of biingual prégrams
or the preparation for such programs there
are certain cnitena which need to be
_-observed to ensure the greatest chance of
success These are

(a) the agreemem, and support of the
community In principle for pthe
introducthion ok a bilingual program.
(Where such a move 1s initiated by the
school staff, consultation with the
community to gauge ns reaction is
necessary before the Education
Department is prepared to support and
assist the development of bilingual
education),

(b) the agreement and suypport of the

_Aboniginal language as‘a medium of
instruction (particularly vital in a multi-
lhngual or muliti-dialectical
community) N .

(c) Aboriginal tefhers or teaching
assistants available to carry out
instruction in the Aboriginal fanguage,

(d) suitable non-Abcniginal teachers to
form effective teaching teams with the
Abonginal teachers,

The administrative and adv:soryvstaﬁ of the
.Bilingual Education Section 1s as follows.

Senior Education Adviser, Anthropology
Semior Education Adviser, Linguistics
Education Adviser, Darwin _

Edt{catton Adviser, Alice Springs

t

3. Criteria for the Establi
Bilingual Education Programs

aommunity for the use ot a particular .

A

(e) abasucreadmgschememthelanguage
and supporting supplementary
matenals,

l(1) aresident hinguist, or a Imgu:stf
with the languagewho
available to

assistance when requi

(g) agreement and co-operation of the

- 'schoo! Principal and his staff. (The

total sch needs ‘eithbr to be

committed 0 a bylingual program or at

- least have an open mind regardipg . A

bthingual program needs to be an

“ integral part of total school

organisation and not a -semi-
autonomous unit within it).

It will be obvious that nhot all these cniteria
will apply to each type of bilingual program
(see Section 2). There is no doubt, however,
,that critena (a), (b) (c). (d) and (g) will be
necessary in any type of program. Criteria
(e) and (f) become essentnalan a program

. based’oh imtial Iiteracy in the Aboriginal
tanguage, but may not be so In a program
-where early instruction is in the Aboniginal
language but initial literacy is in English.
For the revival-type of program criterion (e)
may not be essential in the early stages
where only-ofal Janguage is taught

4. Administration of the Program

*

Senior Reseatch Officer,
(Linguist)—five positions.

Grade 2,

" The position.of Senior Education’ Adviser,

-Linguistics has been vacanmt since July,
1974 _with ‘the occupant taking up the
position of Program, Chairman of the
School 6f Australian Linguistics. Itis hoped
to fill the vacancy early in- 1975.

The appointment of Education Adviser,

.. Alice Springs, has been made and the

lppomt?willnkeupmsposmm
‘ A
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February, 1975 The position of Educatign. i

Adviser, Darwin was filled 1n May, 1974,

One linguist was appomtod in August, 1973\

"(to Groote Eylandt) It |s expected that
another will take up aposmon atYuendumu
igFebruary, 1975 Two others are expected
to commence later in the first half of 1975
The fifth position is being re-advertised and
it 1s hoped that there will be an applicant to

, work in-Pvtjanjatjara or Aranda S

e

° ‘"

The $Senior Education Adviser,
Anthropology has been invoived more and
more throughout the year wnh the
development of education programs in

“outstation” communitigs It 15 expected

that this_ officer wijl transter from the
Bifingual Education Section to a new
Section for “putstation schools” from’ the
beginning of 1975

5. O’Gfady/ Hale Report—Recommendations
~concerning Bilingual Education -~
in the Northern Territory

e
For the month of June, 1974, Dr. Geoff
O'Grady and Dr Ken Hale wereengaged as
consultants to the bilingual education
rogram’ in the Northern Territory. Dr

‘Grady 1s Professor of Linguistics at the

Ynwersity of* Victotia, Bntish Columba,
Cahada and Dr. Hale 1s Professor of
Lingussties at-the Massachusetts institute
of Technology, United States Both men
had considerable previous experience in
working in Australian Aboriginal languages
and areacknowledged as two of thé®eading
authorities«<in Australian Linguistics.

" Dunng June they visited a number of
" schoois where bilingual programs operate -

or were likely to startin the near future, the
.Batchelor Aboriginal Teacher Education
Centre, Dhupuma and Kormilda résidential
colleées
Linguistics and the Darwin Community
College Bilingual schools/were séen in
operation and lengthy dis, ussions wel
heid with teachers
representatives—from—misSion authorities
and the Department of Aboriginal Affairs as
well as with various officers of the
Educdtion Department They ndicated in
. their report: ! =

"We feel that the structure of our visit.

was such that it enabled us to gain an
overall appreciation of {the biflingual
progfam . . . we'were gble to gain a
rather detailed picture of the linguistic

and pedagogical fou dation upon

bdiag built.”

the Summer /institute of’

The report contains a total of twenty-five ,

recommendations. These are prefagd’bx /

the statement:

. “Many of the ideas that have occutred
to us during our wisit are, 1n one form or
another, already in effect in the existing

program. We wish, however; to -

encourage their —cOMtnuance and,
where it is not yet the case, to urge that
they be given formal recognition as
necessary componems of the bilingual
, education prOgram

3

A 1urther statemeht in the Introdugtion, is

worthy of special note:

"We are extremely impressed with the

Nort Te-rrﬂory Bilingyal

__—Program—so much, so that we are

mclmed to.assert ‘that this program

constitutes one of the ‘most exciting

', educational events in the modern
world.” -

The report was tabled in Parliament by the
Minister for Education in mié-November,
and the recommendations were examined
in detail by the Bilingual Education
Consultative Committee in the last week of
November. Comments on -the
recommendations are contamed i the
report of’ that Consultatwe Cqmmitfee

s .
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6. ';invollyement of Linguisis

The dependence on lhnguists for the o

successful development of biingual
programs was again highlighted in 1974 In
. general, schools’ in which bilingual
education showed most agvancement were
those which could cail on the services of a
linguist The Department of Education
- recognises its debt to the number of
_ hnduists working for church missions and
- “"the Summer Institute of Linguistics for the
considerable assistance given particularly

in the following ways'

{a) preparation of structured reading
schemes and other materials in the
Aboriginal language, .

3

(b)- preparation of’Abongmal teachers to .

. use the above matenals, -

{c)-organisation of classes in Aboriginal
languages. for - non-Aboriginal
teachers,

(d) editing stopes to b_é printed in the
AWniginat language, and

N
LA

The Progress Report for 1973 included a
section on The Proposed College of
Australan Linguistics. During 1974° the
School of Australian Linguistics was duly
estabiished as a part of the Darwin
‘Community College. As mentioned in the
pre{vious report the main function of the
School 1s to tran Aboriginal people as
linguists, and thus tp provide much needed
support to bilingual education programs.

in the latter part of 1974 a'six weeks course
was run for eight Abonginal students. In
1975 the. School plans to run four short
courses of eight to ten weeks each for dn

. ‘expanded number of students

Close liaison is maintained between the
School of Aysteatian Linguistics and the
Bilingual Education Section of the
Department of Education. Rlgular liaison
throughout the year Is further strengthened

P N . A,

Aruitoxt provided by Eric .

7. The Sé‘hool of Australian Linguistic

.Adwisgry Council to the School.
_Of the’Advisory Council gre: -

Consultative Commuttee) | t

,

o -

(e) providing linguistic advice to school *
personnel and advisory staff

’

In general most non-Government linguists
see their involvement in.bilingual programs
becoming less and less with thefmahsatugn
>of a structured reading program and relatéd
matenals This will leave schools with the
probiem of producing materiais in other
areas—supplementary -  stories, social
studies,- natural science and so on It is
hoped that Aborigina} linguists or literacy
workers being trained by the schaol for
Australian Linguistics (see Section 7)'will . _
be able; to fill the vacuum

’

Thé Government linguists wili continue to -
be deeply involved in ‘local bilingual
programs, ‘but in time 1t is hoped that they
can work therr way out of a job n_a
particular area by training Aboriginal
people to-take their places ’ o

-

[

~

by Depértmental representation

Mr."W. J. McGrath (Dep
Education, Darwin)—Chairman " « }

Dr C D Metcalfe (Program Chairfnan,
School of Austrahian Linguistics, Darwin)

Dr P Ucko, (Australian Institute for * ¢
Aboridinal Studies, Canberrg) ) ¢

s

Prof. R.. Dixon (Austrahan Insiitute for
Aboriginal Studies, Canberra)

Mr. .D. Glasgow (Summer - institute of *
Linguistics, .Darwin)

Ms: A. Campbell (Department of Aboriginal ,
Affairs) . "

Mr. W. Fejo (National Aborigines *

3

Representative of the students of-the ¢
School ot Austrahan nguustics. N

‘e
~

2

‘2




8. Inservice Coursés Planpied for 1975

"For 1975 1t has been planned to conduct a Education Advisers, Pre-School Officers .

number of inservice courses, conferences and Curriculum Specialists). .

and workshops in:the first half of the year 4 , . Venue—Batchelor

In ad&itioni, the advisory staff will conduct ; | 9 ' ,

.numbers of short workshops In schools. 1-11 April . -
- which express a need for these throughout™ . Pre-School Workshop

the year The caurses Rlanned for 1975 are: (To.prepare teaching notes for Abongmal

3-7 March ’ - <~ pre-school teachers). ‘

Teaching English as a Second Language ' Venue—Darwin

(For teachers in Aboriginal schools in the e - , )

Alice Springs region To providetheoretical - 5-9 May .
_ahd practical knowledge for teaching Child Development 0-6 Years and Its .

English to Abongmal children). . «Relevance to the Pre-School '

(For Aboriginal Teaching Officers and

Venue—Alice Springs

. Teaching Assistants) ’
’ L ) _ Venue—Batchelor °
17-21 March / -
Teaching English as a Second Language 124-26 June ’
rs in Aboriginal schools in the Outstation Schools Conference

o provide 'theorétlcal and " (For outstation teachers, visiting teachers -
dge forteachingEnglishto ¢ angd Principals of schools where there are
‘ gﬁs

Aborniginal children). tations). ! *

Venue—Batchelor . Venue—Batchelor
24-25 March * 30une-1 July
Bilingual Education in Aborlglnal~ Outstation Schools Conference
Communities (For Heads of Branches. and Principal
(A conference for Principals of schools in’ L Education Advisers)
Aboriginal cpmmunities; Prmmpalq - . Venue—Darwin

i

4

'

All schoolsin Abongmalcommunmes havé Recommendauons Concerning Bilingual
been supphed with copies of the following Education in the Northern Territory—
publications which deal in some way wit O'Grady and Hale. Dept. of Education,
aspects of bilingual education. _— Darwin 1st July, 1974, '

Bilingual Education in Schools® in
Aboriginal Communities in the Northern :
- Territory—Watts, McGrath, Tandy. Dept ot
Education. March, 1973

Progress Reporton maaulmgual Educauon' . .
Program .in Schoolk in the Northern - Report on Meeting of Bilingual Education .-
Territory—Dept. of Educatfon, Darwin. - Consultative 'Committee, ' 13-17 August.” 1

\Handbook for Teachers in Bilingual
Schoois—Dept. of Education, Darwin.
December, 1973. (Out of print. Will be
revised and reprinted early in 1975).

December, 1973. ‘ 1973. Dept of Education, Darwm ~
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/ 4
A Manual of Literacy \for Preliterate

=Peoples—Sarah G. Guds
Ukarumpa, Papua New Gu;
p !

Readings in Bilingual Educatlon. (A series
of 38 duplicated feadings ‘on matters
relating to Bilingual education
Oral. English Ma Dept,~“of
Education, Darwin - (Being reprinted This

contains units of Oral Enghish forithe first

year program)

P

PR
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> 10, Bilingual Educatjon Conﬁultativ'e Comnmittee

/

A BridgeCourse in Practical Phonetics—M .
Boase Dept. of Education, Darwin, 1974

Other bookiets in the ‘process of being
published, and which will be sent to schools
when available are )

1974 #rogress Report on the Bilingual

Education.
Territory

Report on Second Meeting of the Bilingual
Education Consultative Committee, 18-22 ~~ -
March, 1974 . - .

L) . LI
. . .

Program in the rthern

»

- . '
The Bnlmgua'l ’/Educahon Consultati Cemmuttee. It was also_decided to invite a
.Committee met twice in 1974 The firs spresentative , from .the Education
‘meeting was held in Alice Spnngs from 18- Departments of Queensland, South
" 22 March, and the second in Darwin from Australia and Western Australia to future
27-29 November. Mmeetings as observers, since these states
. Early 1n 1974 Dr. Mana Brandl took up a_. . shilve embarked on programs of bilingual
position in the Qepartment of Educatior’ - alucation, . :
and, vacated her position on fthe /“/ )
¢ Consultative Committee This fwas bil nhe Is':gfou{_‘dwmﬁ ha::’beeal?’;:kr)r
bsequently filled by Dr Nidejas ~ ng >gucation in  the Northern
:’:terson a Research  Fellow at the Territory, it was decided that future.
,Australian National University. ) meetings shou_ld be held once a year.
/’ At its November meeting the Committee Reports of the meetings of the Consultative
/ decided to increase its membership by one Committee are being published and will be
to include a representative from the made available to interested. individuals
National Aborigines Consultative and organisations,
> - , . ' v.'. ' R R . B
11, Visit to the United States and-Canada
by the Principal Education Adviser,
i Bilingual Education
J ' » .
,\Sponsored. by the Department of with bilingual education enabled a general .
Education, the Principal Education - assessment of the approach being followed |
Adviser, Bilingual Education visited in the Northern Territory. The general .
Canada and the United States for six weeks ‘ conclusion reathed was that the -

'in September and October to #tudy recent
developments in bilingtal education. The
visit enables the development 6t bilingual
education in the Northern Territory to be
put into a more interhational perspective.
The examination of programs, amd ‘the
discussions with teachers and other

personnel involved directly or indirectly
P e

, achievements in such short time in/'t
“ Northern' Territory compare 4uite
favourably with what was being achieved in
bilingual programs in North America.
A detailed report gn the visit has been
prepared and is avalable ‘to interested
- individuals. ‘
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12 South Eacmc Commission BJllnguey/

o Educatlon Conference 5-13

e

. . ’ ‘-
Our delegate to the conference he|d In
American Samoa was the Senior Education
Adviser. in Anthropology. Other
participarits came Yrom ‘American Samoa,
British_Solomon [slands, Fiji, Guam, Nive,
'Papua New Guinea, American Trust *
Terntories of the Pacific Islands, Western.
Samoa and New Zealand “iConsultants
camé from Canada, New Zealand and-the
"United States of America. Insights made
into bilingual education at the confegence -
are important -"Common difficuities are
shared throughout the region, despite the
diversity of local issues and’ problems
SEhools"and education systems on the’
Pacitic denve from<or are modellgd -on
those of the-western metropolitan nations

s

P

Hale recommend

1 -
- v

“That_the Department of d ation.
arrange for the pfoducnon/’ of bne or
more feature-length films depic ing the
Bilingual Educahor@ Pogr m. in-.
operation " ‘ v

Towards ,the end of, Oc 69 , 1974
Ministerial approval:was given fof funds to
be provitiédfor the productlop of hh film by
¢ Film Austrahd = .

The basic aim of the tulm is t show the
public what_bilirigual eddcation ;is all
about—what is, meant -, 1mgual
education and how-it works..|deally, it i$
- -hoped that the film will alsp communicate
- some of the values and sp/d

X rlgm,at culturay

AT the(time ihis report was bropared the .
Wrutten but’the

In theiy report (see Secuon fb Gzrhd an,d -

December 1 974

as are our Aborrgmal
rndlgenous resources cultural and human,
in  developing . bLlrngual/blcuIturaJ
programs |¢ recognrsed that changes in
these. education systems;
brhngual programs, are clegrly a political
issue; bq.th.on the locaj andigéuonal levels.

‘It also uxged the ackrowledgement of the .
responsibility of educators to preserve the

unique human achrevefnems of oral
tradmons x. e

A report on thé:cdnference vhil, be issuedin
1975 by the South Pacific€ommission and
availdbie to. interested peopile through the,

Department of cation

. h \ -~ ~ £

brhngual scha.ols in the Northern Termory
as a preparatory step for scripting. 1t is-
* .anticipated that the, actual filming: will
commence ip Iate Maroh or, early Aprll
1875, . LR

The fiim wm‘be befween 20 and 30 minutes
duration and will concentrate on ane or two
bilingual schools. It will
‘involvement. of both* Abonglnal and non-
Aboriginal teachers, the resident_linguist’
‘and advisory staff. It will also refer tothe
. work-of the Aboriginal*teacher eduéation
centre at gatch or, the Summer School of
Linguistic School of -Austrahan,
L lc:% is a|so oped that thefilm will
‘indicate clearly that: *This is the Stage the’
progra hés reached. What wuu happen in
the future?

- Ingeaeral, the il should provude valuab!e )

asslstance on B

= ® introdycing bilingual progra‘ms to other,
scbools Doth in the Northern Terntory and
3 .m other. s&ates.c,,,

_«"-\

Ey
N

. schqols - The .
) conference recommended emphasising of

including -

portray the: .

-
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¢ recrurting statf for Northern Termc;ry

»

schools,

* orientating new staff appointed to the
Northern Territory,

® public retations, 'mcl'udlng informing the

- . " . "

-

Ausfralian public of posmve action being
taken on the education of Aboriginals, and -

® acquainting personnel in ‘overseas
bilingudl programs with the nature of the.
ASstrahan experience

\—‘ e
‘»\
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14. Reports from Sehools on Programs

incorporating -Aboriginal languages

Towards the end of 1974, schools |nl

Aboniginal “communitgs were asked tQ

comptie a report on thé part played by the -

Aboriginai language in the schoot program
The “reports were compiled under the
totlowing headings

L3R

A. THE AS IT OPERATES

1 Ciasses mvolv fthe nymber of chiidren
In each, the teachers the language used
{include senior classas In the school who
have literacy classes in their own
language) 4

2 The Type of Program. (e'.g” initial ineracy
In an Aboriginal language, ‘or an oral

-

lnerav.e m the Abonginal language used n-
the schoot )

= 2 Llgeracy classes for non-Abornginal
teachers. i
3 Numbers of Aboriginal teachers with
training. and numbers In training.
4 The type of | assistance/training given to
Aboriginal téachers by non-Abonginal -
. staff. -
5. The type of assistahce/training given to
non-Aboriginal teachers .by Aborniginal
staft |,
6 Areas of, need for fultMer staff
development arid/or training

3

-

program in the Aboriginal language which- -

will be followed by initral iteracyin Enghish,
or a lteracy program for senor pupils
only) Briefly describe: -

(a) the {ole of the A’Song!nal teachef

(b) the roie of the non- Aborlgnnal\;acher
(c) the rgle of other people involved -

3/Teaching English. A brief description of
at 1s done, orat Epgl:sh Reading. etc.

4 epacation for the Coming Year,
planned for 19757 teg expa
literacy program for senior pupi
introduction of a progra

tis
16n «of
. intial

. 5 Cultursl Activities. Briefly outhne what1s

“dore, and who I8 involved. time allocated
ﬂnb‘w m ¢

B

8 STAFF DEVELOMENT

1 Literacy clasves for Aboriginai teaohers
Indicate whethe? the Abongmnl staff is

in lnfants B etc) -,

C. MATERIAL

1 Indicate who are involved in matenals
production (Include’ classrg tedching
aids, etc , In the local langugga‘s well as
primers, ~ workbooks, supplé@entary
readers, stpries). .

2 A list of the matenals produced Iocany
and in use in the school .~
3 A list of“the matenals printed by the
Depargment for use in the school.
4. A list of matenals in the process of bemg
produced
5. A brief indication of tﬁe type of matcnais o
to be produced in the next twelve months

“f

D. COMMUNITY INNVOLVEMENT

Mention could be made of participation in
schoo! activities. school council, general
awareness among the people of what is -
happemng at school. - -

. s a’
—"13 o :
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|
| E. PROBLEMS ENCOUNTERED _H. OTHER COMMENTS ‘
| . . . It any. . .
’ F. SUMMARY OF HIGHLIGHTS A condensed version of reports from
L - schools where- the use of the Aboriginal
. ’ ' : language plays a significant role in the
G. A GENERAL ASSESSMENT OF THE school program s contained in the
" PROGRAM . Appendix to this report '

-, p

a

o 15. Creole Programs

’

. I R - .
Following discussions with the respective Margaret Sharpe who 1s recognized as one

e communities to ascertain their wishes on of the leading figures In the study of the
R ‘the matter. expenmental programs using Creole used at Roper River, and Mr. John
Creole {Pidgin Enghsh) as a language of Sandefur, a memher of the Summér
instruction wilj be commenced at the Roper Institute of Linguistics
River and Bamyli Schools with the pre- ’
school classes §i 1975 . These programs, being experimental In
- Expert advice given to the Department nature.will be reviewed at the end of 1975 .

of Education fo assist in arriving at this and the reaction of the respective
" deciston by two hinguisis who have spent communities will be reass.ssed before a .
considerable time 1n studying the use of decision whether or not4o continue with

Creole In thes!commumtm They are Dr the programs is made
: 3 -~

'R}

, 16. Research and Evaluation

The Research Branch of the Department of Arrangements, have been completed for a
Education- 1n Canberra has produced a research study into the learning contexts of
relsearc": ;’09058' ;_0': the eval:.uatlon.of Aboriginal children to commence early in
bilingual education The proposalcontains , 1975 Ths study will continue over a peri

- . ol period
a detatled rationale and a compréhensive of about eighteen months and- it is

data collection instrument for the purpose . ;
of obtaining as much base-line data as agticipated that the findings of this study

possible from both schoois following a will form a basis for the development of
. bitingual program and those which are not., * curncula in the early, years of schooling
0 itis anticipated that the collection of the .whére the Abmgmt‘l langGage is tbe main
relevant data will commence early in 1975. , medium of mstructuon -

, (177 Materials in ~Ab0riginal'-LarigUages

Id

Smce September 1973 a oormdenbie Anlmﬂyma.‘mmemlll booklets. e
_.ampunt of material for school use has been

published by the Education Department in Burarma. incliuding & complete
) different Abonginal languages: In all 152 pmnersenesmonebookoﬂalmes.md >
. mshlvebmpubim‘edmeoghtdm no.chengmdetothopnmerofzszpm
" tangliages. The breakdown is: - . & Gumalj. Thirty-two, including a workbook.
- MSMMM — - supplementary readers and stories. -

L\.“
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~Gupapuyngu. Nine. including a
supplementary reader and general stortes

- Al
Maung. Sixty-six. including primers,
N supplementary‘readersand general stories
Many of these are supplementary readers
containing as few as ten pages .

Nunggubuyu. Two sfhdil bookiets

Pintup). Thirty inciuding primers,
suppiementary *readers. teachers’ guides
and gerferal stories .

In addtion the Institute for Ab°orugina|
Development n -Alice Springs has

B

thne point sometmes lost sight of in
discussions on bikngual education s the -
importance ofteaching Enghsh as a second
language -n Northern Territory schools
where a large proportion of the staff i1s
recruited from the various states. many

- teachers have had Ittle training or
expernence in the theory or methodology of
teaching English as a second language

To remedy this situation the Senior
Education Adwviser (TESL) and the
Education Adviser (Dagwin) conducted a
number of workshops at schools in vanous
parts of the Northern Terntory These will
continue in schools which request them in
1975 In additvon two week-tong courses
will be held early in 1975 for teathers of
English in Aboriginal scheols One will be
held in Aiicg;Springs for teaohers in that
region and another at Batchelor for Top

N ' .

.

- There were eight -outstation schoois
operating in 1974.-m the following areas s
Maningrida—4. Oenpelli—1. Papunya—1,
and Yirrkala—2. Reqests have been

" submitted for the commencement of a
substantially greater number in 1975

(Outstations are generally formed by smalf

‘produced two booklets in Pitjantatjara for
use at Areyonga School

As wetl\as all these materials considerably
more have been produced locally in a
duplicated form and are being tried out
before they are sent for publishing Also -
there are many charts, caption books,
games. activity matenals and picture books
produced by the various teaching teams in
the locai languages

Itis anticipated that the number-of items tg
be pubhshed by the Department of
Education in the next tweive months wifl be
Eons:derably morethan those printed inthe
last fifteen months

18. Teaching English as a Second Language

~

End teachers These two courses will

provide theoreticai and practicat
infofma for teachmg/ "Enghsh to
Aborig) Idren .

The Senior Adviser (TESL) has produced a
revised first year course in Oral English
which was used in schools in Aboriginal
communities dunng 1974 This s designed
for six year old chidren The revised -
second year course is now ready for,
publicatioh and 1t 1s anticjpated that the
¢hird year course will be ready during 1975

Also "A Bridge Tourse in Practical -
Phonetics” has been published This
" course provides suggestions and teaching
strategies to assist pupils in producing
Enghish speech sounds. and as such it
forms one aspect of bridging material from
the vernacular to English .

< - [ 4

» '

4

- .- 19, ‘O'ut's,té_tion Schools .

v, B
groups of Abonginals who. for various. __
reasons, have decided to move away from B
centrahsed settieinents)

.Outstation schools are de facto bitingual
schools since all groups so far confacted
have requested the use of their language
and English in their education program




All such schools are staffed by Aboriginals
chosen by the community, and are usually .
assisted by one or more non-Abonigmnal
teachers The non-Aboriginal involvement
varies from permanent at four schools and

» On a wistting bas:s in the others .

¥ -

R

.
¥

. Some of the problems listed in the Progress

Problems associated with es,tabhshmg
outstation schoois include

—recruiting suitable a'nd interested non-
Aboriginal staff,

—maintaining | es!abnshed’ - edUcatlon
standards: - -

+ —mimimally trained o untrained Aboriginal

teachers. and,

. :

20. -Sbme

-

"Report for 1973 have been overcome, some
still remain, while others, have emerged -
durning 1974:

{a) Retention of Abosiginal Statf On'the .
whole this 1s a proeblem which has largely
_ been overcome The majarity of Abodginal
" staft” associated with bitingual ciasses,
appear 10 have identified well with the
program and there has been little turnover.
A short term probtem.which has emerged is
agsociated with a growing nterest in
training courses by Untrained or partially
trained Aboriginal teachers A numberwho ,

_ work with bstingual classes have applied to
attend trainmng courses. Pefhaps this
should be regarded.as a hnghhght but the
problem of -their temporary replacemem
while trammg has arnsen

(b) Re!enuon of non-Aboriginal Suﬂ This
probiem remains, but there is a-growing
coreg ot non-Aboriginal teachers who are
developing a great degree of expertise in
biingual education Nevertheless, it would
be unrealistic to assume that many schools
in Aboriginat communitieswitl acquire-statf
prepared to spend a coOnsiderable
proportion of their teaching careers lwving
. in isolated areas.
(c) Development of Maistisls and Literature

Production. While there has been a.
considerable build up of material in

3

-
L
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—accommodatuon and-transfer for non-
Abongmat teachers

Advantages which have already emerged
include

. -

—strong ' community
invoivement,:

interest and

—opportunity for a real exchange of
opinion on education between Aboriginals

>

and non-Abonginals; ° -

—insights into developmb relevant
programs for Aboriginais in all schools, and

—coimitment of Aborniginal teachers -

’
L .
.

., ]

Problems Encountered

Abongmal Ianguages duning 1974, there is

“strla |ong way o go before each school has

-

its complete needs sat:sfned

(d) Obtaining Linguists. The result of an
Austraha-wide advertisement for linguists
has resulted in the offering of positions to
four people ‘There were a considergble
number of apphcations but suitably
quaitfied people were hard to find

(e] Replacing the Senior Education
Adbviser. Linguistics. Since the resignation
of the former occypant of this position tq
take the position of program Chairman of
the School of Austrahan Linguistics at the

. endof June, 19741t has not teen possible to
" find a suntable repiacement. It appears that

teachers with qualifications in linguistics
are difficult to_find.

-

-

(t) Providing Training for Aboriginal
Teachers. As many as forty Aboriginal

" people attend training coursesforteaching

assistants and/or teachers at the

. Vocational Training Centre at Batchelor (60

miles from Darwin) each year. However
there is a significant number whodannot
attend residential courses for a number of
reasons, including: familty commitments, .

.reluctance of parents to agree to daughters

{in particular)
community

~

leaving home and
responsibiTities and




-

comm#iments In the man the people
atfected are the more mature ones whose
services are so valuable to the schood
Numbers of locahs service courses
have been provid to cater for these
peopie but what s really required 1s a

21.

] Y

« -

Some of the highiights #isted in the 1973
Progress Report continue to be in evidence
particularly the continued professional
development of the Aboriginal teachers,
the growing interest of the, community,
ease of adjustment to school and the
production of materais n the jocal
communities Some more are worthy of
mention-here .

(a) Growing Expertise of Aboriginal
- Wrders. In a number of centres, there have
emerged some very c0mpetent writers in
Aboriginal languages An increasing
number of Aboriginai peopie ate seeking to

these are gontributing 10 the growing

{b) Competenqe in Reading Skills. There
appears to be mounting evidence that
- Chidren learning to read imtially in their
own language are acquiring the basic skilis
of reading far more quickly than cid

»

There has been rap&expansion in the use
of Aboriginal languages and in preparation
tor the use of Aboriginal languages In
schools throughout the Northern Terntory
dunng 1974' More and more Aboriginal
communities are becoming aware thattheir
language can become an important vehicle
* of nstruction in their school if they so
desire it. More and more teachers are
_ becoming aware of thé principies of
bilingual education and the proause it has

IC y

be Iterate in their own tongue. and many of’

volume of material in Aboriginal languages. )

system by which trammg canbe carried out
on site There are obviously numbers of
organisational problems which occur atthe
local. school {evel Usually these problems

. /ﬁ peculiar to the particular schoo! and are

histed here

Some Highlights of the Prograrﬁ

“chiidren who were-required to learn to read
first of all tn Englisk. Most of this evidence 1s
rather impressionistic at this sfage but 1t I1s
hoped to provide more objective evidence
during 1975

(c) Transter of Reading Skills to English.
One small group of children commenced
an Enghsh reading program in July after
completing the basic course in their own
lengiuiage These chiidren have
experienced very few probiems in the
transfer to reading 1n Enghish Theirteacher
has indicated that they are reading Enghish
with a higher degree of competence, than
chiidren who are‘completing their third
year of schoo! following a total English

* " program While it 1s ot possible to judge
the success of the program on a small
group of chidren, 1t does seem to indicate
that the biingual program may produce
pupils who can read more competently in
Engtlish

22. Conclusion

for raising the standard of education in
schools in Abonginal communities. There
stll remain small pockets of resistance and
a few individuals who appear to be opposed
" to the principle of bilingual education, not
ohly teachers but also non-Aboriginal
personnel living i1n Aboriginal
communities Experience has shown that
‘most of this resistance comes from a lack of
understanding of what bilingual education
feally imples,. and once the concept if

17




explained much of the resistance appears
to dissipate There appears to be a
-widespread desire among the Aboriginal
people for the recognition and use of their
ianguage in the school The major prob

in thss regard appears t0 occur sn muti-
lingual communities Plans are in hgn.
Jhowever to provide opportunmities” in
schools for the use of the major languages
in these communities. Such programs
which develop may not be full scale

N

.
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4

biingual programs but they will give
recognition to the role of the Aboriginai
languages in the schoot-

.

While it 1s rather difficuit to predictwhat the
future holds for biingua! education, it
would appear. that this form of education i1s
now firmly established in the Northern
Terntory and will only go from strength to
strength i .

A D
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Reports from schools on
.programs incorporating
. Aboriginal languages

1 Angurugu School

2 Areyonga School
3. Bamyh School

4 Docker River School
. 5 Garden Point School
- 6 Gordgn Sweeney School. Maningrida
7 Goulburn Istand School

. 8 Hooker Creek School

. £ g 9 Lake Evglla School

' 10 - Milingimbi School

11 Numbulwar School
12 Oenpell School

.

L —

o 13 Gumadirr School (Oenpelh Outsta!uon)

3 i - 14  Port Ke‘ats School

~ 7 ._ % - 15 Shepherdson College. Eicho Island
o0 - 16 Snake Bay Schoo!
. - 17 St Therese’s School, Bathurstisjand

s g \ ) 18 Yayay School

’ 19  Yirrkala Schgol

- 7 | . ’ 20 ) Yue‘ndumu Schoql
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A. THE PROGRAM AS IT OPERATES

1 Thevernacular ianguage used atAnguru

here in 1973 The classes involved are

-

Se"on ., Enrolment
Pre-School 50
Infants 1 -20
“Infants 2 16
Prymary 1{Gd 3/4) 25
Post Primary - 22

* An Abonginal assistant has “only
recently been available for this cla
Vernacular reading and writing wa

taught by the linguist until she wenton * °

leave. Two classes a week will shortly
resume with an Aboriginal teacher,
observed by the new assistant.

** - Mission staft have taken Post Primary
grades 1,2 and 3 for regular lessons,
helped by assistants as available, for
short periods of time ThHey have
been divided into two groups and use
the aduit literacy matenials of one pre-
reader afid three adult primers. These
are currently undergoing revision and
will be reformed into thirty small
booklets.

2. The type of program .

In the Pre-School the program is oral.

Children recaive nstruction in the

vernacular, listen to stories and:picture

talks, sing songs and play listening games. "

They listen to tapes. and therk is some

development of pre-reading skills, such as

recognising big/litle same/different and

sorting. : .

The Infants 1 & 2 classes have a structured

program of pre-reading and writing and

phonics followed by reading and writing,
for imitial literacy. ’

Students in Primary 1 and Post Frimary 1,2
and 3 already read in English. They transfer
these skilis and through graded lessons
-develop fluency in Anindilyaugwa.

Teachers

- (a) The Aboriginal teacher is responaibg
for as much vernacular instruction
possible, especially reading and writing. -

",

»

. 20.

1. Angurugu School

guIs Anindilyaugwa A'b:lungua[p'rogram began

Teachers: Teachers:
Aboriginal Non-Aboriginal
- 2, 1
1 1
1 1
, ¥ 61 1 .
- - I2

-

(b} The non-Abonginal teacher s
responsible for all programming and
orgarisation as well as directing of all work
and the teaching of Oral English.

(c) Others involved: Two linguists are
working on materials such as primers and
readers They are available for
consultation The community librarian has
also done much towards Pprepanng
materials. '

3. Teaching an!ish

Oral English is being taught aecording to
the ‘Oral English Syllabus 1974’ published
by the Department of Education, Northern
Territory. Some Infants 2 children are
making the change into reading English (1
hour eagh week).

4. Preparation for 1975

In 1975 the program will extend into Infants
3, as the children are promoted through the
8chool.

The shortage of materials which has slowed
the program should.be partly overcome by

+ daily afternoon workshops for ‘those
directly involved in the program:

5. Cultural Activities

Cultural activities are limited because of
lack of interest in the community and
continuing unreliability of assistants. Some
senior people come jnto the classroom for
storytelling, and opportunities to observe
.ceremdnial life have been taken as
available, but art and music tend to follow
ropean trends. Traditional art and music

are notchild oriented. Inthe community the
child is an observer of song, dahce and art

form based on tribal history, mythology.and.

T




Aruitoxt provided by Eic:
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- i
family patterns He will learn what 1s right
for him, according to custom. at the night
time Traditional song and dance would be
out of context In the school s'tuatnon and
usually only certain dances ‘can be

performed by certain chidreny- «

Local art matenais (bark and ochre) couid
be used but not for traditional patterns
which belongto certain groups Bush walks
with mothers have been planned. as an
opportunity to Iearn about bush food and
their names

<

B. STAFF DEVELOPMENT
1 Literacy Classes for Aboriginal Teachers

All adults have the opportumity to attend
Iiteracy classes Two of those invoived In
the program are able to read thevernacular
and are improving their ability to write it
The others are learning . .

-

«

6 Areas of Needs for Staff Developmént
and/or Training

More Aboriginals need to offer for training

to become teaching officers with the—

Department

C." MATERIALS
1. Production of Materials

Production of materials is only just ahead of
basic needs Non-Abonginals have
produced aids, flash cards, duplicated work
sheets and charts. Use has been made of
polaroid film to illustrate booklets with local
interest. Assistance has also been given by
external statf, who have duplicated and

_ stapled books, hand prninted charts and

o booklets and prepared illustrations.

2 Literacy Ciasses for Non-Aboriginat~

Teachers

All general and schoo! staft can attend
language classes and areencouraged todo

~so Notes and tapes are available for
reference and hstening Asernes of lectures -

~

on Contrastive bLinguistics was held in
October by the linguist Other lectures on
topics such as traditional life have been
given fromr time to time: . R
3. Aboriginal Teachers-Training

One two-year trained 'teaching officer and
ohe one-year trained pre-school teacher
from the commumty arenot now workmg n
the school, which is disappointing. Four
untrained assistants are working directly
with the program. The recently
commenced workshops are a training
period as well as preparation time. -~

4. Assistance and Training for Aborlginal
Staft

The nRon-Abonginal suppords
Aborigihal as much as possible helping
with preparation of materials and conduct
of the class as well as explaining the aims of
a lesson and solving problems that arise.

5 Assistance {nd Training for non-

- Aboriginal Staff ,
* The Aboriginal assostant supports the nonh-

Abgriginal, explammg as required, $6 that

the children understand her How. much

this is done depends on the ability of the -
Abongmdl toenz:ouuge initiative. -

the

3 Materials Produced Locally and Used in
the School

aners readers, supplementary readers
and story books have all been prepared
Iocally Infant 1 class used twenty five
Instant Readers. Infants 2 has twelve story
readers and five units of the primer series
which consists of twenty hittle booklets. The
adult materials are currently being revised-
and wili be presented in thirty small
primers. 1-12 are complete.

3 Materials Produced by the Department

One story reader has been printed but is
already out of date due to netCessary
alterations 11 the phonemic alphabet. Two
_primers are "with the prmter Copies of’
" books in the Maung language have been
received for reference and sharing of ideas.

4. Materiais in the Process of Production

Revision of materials isan ongoing concern
as no -pilot program was run to test the
material. Literate people are ‘being
encouraged to weite stories to be put into
reader form. Adult material is beind
revised—Primer 12:30. A 'Breakthrough to
Literacy’ kit 1s being prepared for
vernacular reading and writing.

5. Materials Planned for 1975 Producﬂon

100 more bookiets will be produced to .

“comptete the infant  primer series.

. Anindilyaugwa captions- ar‘e, -t0 be added to
PM readers’. Teachers’ Manuais will be
produced to accompany both the adultand

L

*the PM series of readers are publushed by .’

Kea Press Ltd Well:/gzon New Zealand
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" infant series It is anticipated that as people
become more confident they will write
suitable stories to be incorporated in the
program.

D. COMMUNITY INVOLVEMENT

There 1s Iittle interest of an ongoing nature
shown In the program by thosé outside the
school situation Several people have been
employed as informants, illustrators etc,
but onlyfor short periods The Community
Council has been involved In decision
making'as much as possible but interest
has not extended much beyond wanting to
know why the school wanted to do certain
things. Mothers interviewed’ " recently
expressed much satisfaction that ther
children were~ learning 17 their own
language but were adamant that they must
learn English too The community accepts
what the school 1s doing as good but don't
involve themselves

E. PROBLEMS _ °

‘a) Lack of a primer typewriter has delayed
" production of materals,

b) Changes in both non-Aboriginal ‘and
Aboriginal statt have prevented the
program from | progressmg as well as 1t
might have, .

C) Absentebism aiso slows down the
progress that 1s able to be made Irregular
attenders hold back the regular attenders.

d) Teachers are more aware that traditional
teaching methods need to be adapted or

omitted More study of the cultural
environment I1s needed;

A. THE PROGRAM AS IT,\OPERATES
A bilingual program began here in 1973.
., )

Class Enrolment
Pre-school 22
Infants 1 . 6-8
Infants 2 & 3 14
Intermediate {one class) 13
Senior {one class) 16
Post Primary

ERIC

. =

~

e) Aboriginal teaching assistants need
training so that they can effectively assume

responsibility for the vernacular side of the

program * »

f) Ideally, the program should have been .

Introduced only ,after teaching matenals
had been tested with a pilot group.
Matenials are being written and produced
only a iittle ahead of the program, and

g) Linguistic difficulties are outlined on'

Pages 11 and 12 of the booklets “Bilingual
Edugatnon Program at Angurugu, Groote
Eylandt, 1974” (available from Angurugu
School)

.

F. HIGHLIGHTS

Post primary ‘siow learners’ have managed
to reach and maintain a standard of .
petformance equivalent jo their ‘brighter’
peers The program has received impetus
from the recent appointment of Miss Velma
Leeding, a linguist, to Groote Eylandt and

, fromthe recently arranged daily workshops

wh.ch_a\re benefitting all involved.

G. GENERAL ASSESSMENT

The program has suffered both major and
minor  setbacks, buf' those involved
continue to be enthussastuc.

" H. OTHER COMMENTS"

Teachers
Non-Aboriginal

A booklet “Bilingual Education Program at
Angurugu Groote Eylandt, 1974 "has been
prepared.fQr people who write to the school
requesting information-- -~

'

Areyonga School

Language
Used
Pitjantjara

Teachers
Aboriginal

o
”

Pitjantjara English

English
Enghish




. W
2 The type of program .

The program for the pre-school is an oral
one in the Aboriginal language, Pitjantjara
The Enghish sounds which are not used in
Pitjantjara are introduced to the chiidren
The non-Abornginal teacher uses English
during the day Itis hoped that the chiidren
become familiar with their sounds before
they compiete their two years of pre-
s¢hool

inthe firstyear of primary schooi a program
of literacy, in the vernacular 1s commenced
It 15 then expected at some -time in the
following two 'yeéars to initiate an Enghish
Iiteracy program

Some children who spent about a yearon a
wvernacular hteracy program commenced
an Enghish literacy program at the start of
" second term this year They are using a
phoretic word attack approach and are
progressing well

. The intermediate class has one hour per
day devoted to vernacular oracy .and
literacy skills The program i1s taken by an
Aboriginal teacher

Unfortunatety. it hds- been |m¢ossuble to
continue the pro/ram commenced Iastyear
with the senior, class .

\

(a) The Role ol the Aboriginal Teacher

The role of the Aboriginal teacher changes
according tQ where he I1s placed in the
school i

For the pre-school and approximately the
first three years of primary,school his main
role 1s to operate a successful and effective
cldss umit independently In the upper
grades his role 1s to run an extended oracy

A“a'nd‘llteracy pregram  *

—

teach the sections of the program which are
to be taken in Enghsh
3*Teaching English ~ g

In the pre-schod} English gounds not used
in Ptjantjara are introduced Common
vocabulary items and general commands
are taught - 4
infants 1 has thirty mintutes of formal oral
English each day L

Infants 2 and 3 also have thirty minutes of
formal oral English’ daily One hour each
* week 1S given to short units in English oral

. - '
r
BYA 7o Provided by ERIC: . . N
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(b) The] oltheNon-AboriginalTeacher .
It non-Aboriginal teacher's role to

speech
+ stories, drama, and general conversation

composition, rhymes, songs,

In the Intermediate classes formal oral

English continues and some lessons are

taught in Englhish Literacy in English s
. commenced .

i in semior classes all lessons are taken In
" English and oral English . lessons are
extended together with reading and wniting

in English

4 Preparation for the coming year

It 1s expected that the following ideas can
be implemented in 1975:

® an expansion of the literacy program to

include senior children, [

¢ a program for interested aduits,.

® an extension of 'the lteracy team to
include nterested adults, and older
chuidren, s

o producuon of oniginal stories mustrated
/"by’ the authors or by a series  of
photographs :

® jnclusion of pre-school chndren at inma.
(This 1s the rfame given to the timg:when’
children are taught tradntnonar/’m/gmg and
dancmg) and, .

.» extension of Aborniginal cultural activities
Into the school

5 Cultural activities
Inma.

Traditional singing and dancing 1s taught®”
by certain old women to all the girls This
activity takes one schbol afternoon per
week. [t 1S usually held 1o the village area.
This has proved very successful asoften an
audience gathers and adds reahty to the
activity.

Sometimes mma 1s nof held This may
happen because of adverse weather or
absence of an important persor. Classes
-remain at school if an inma s not held The
Pmam;ara pepple are. still very tribally
oriented and much of their culture is still
passed on in the usual manner Activities of
traditional ar culitural |mportance are
relatwely common,

At Kulpn/ara time onr“The Festival ofMusnc
" held at A!eyOnga each year there is one
night given to traditional songs and dances.
Most visitors help to supply the
entertainment on that night. /hma during
the second term ig'in preparation for the*
festival. =, . :

93"
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B. sr;§rr DEVELOPMENT -
1. Literacy Classes for Aboriginal Teachers

Two ofthe Aboriginal staff are competent in
the vernacular.AThree others are at varioys
stages of development Classes for iteracy
in, the vernacular are taken by ane of the
non-Aboriginal . teachers One hour pér
week oj formai activity i1s taken

. In third téy rogram for several of
the schoot auxihary §
interested adults will be started as a pilot
scheme for an adult educatuan program *

-2 Literacy classes for Non-Aboriginal
Teachers

Tnere are five non-Aboriginal sfaff
members at the school Two have done an
intenswve Pitjantjara language tourse. The
other three staff membedlts'are interested in
doing alanguage course and are constantly -
trying to learn in the real fife situation A
course at Areyonga may develop in third
term, 1974

- N ,
3 Numbers of Aboriginal Teashers with
Training and the Number in Trqi\lng

No Aboriginal teachers on the staff have .
had any formal training, There are two men
doing the first year teaching officers’”
course this year They will return to the
school for the 1975 school year ‘The
second formal year of their course will be
1976 )

Two men have decided to attend their first
year of training in 1975

4 The Type of Assistance/Training Given
to Aboriginal Teachers by Non-Aboriginal
Staft 7

® Literacy classes in tﬁe' vernacular are
taken, -

® gne hour per week 1S used to diséu‘ss
teathing aims and methOds.f

® thirty minutes each week is spent on
drawing techniques *In ar* attempt to
develop the teacher’s ability to iliustrale

.

s,

books and other materials for the
classroom,

* English speaking and literacy is
attempted individually, when a need

presents itself,

® assistance is given to produce ﬁnger‘
plays, sohgs and thymes in thevernacular,
¢ assistance is given to the Aboriginal
teachers to encourage them to produce

-

) l: K
PAruntext provided by eric e
- E
- R .

" .the production of supplementary readers

* .amount , of assistance depends on “the

- 6. Areas of Need for

* drawing, should be encouraged to improve

.Exchange o
* be regular,

. %4

I L/ ’ -
- N . .
stbry books. Series of photographs have
been’ used effectively to stimulate - the

writing of books suitable for reading to'the
children, - e

® assistance has been

}

given to encourage

I

¢

usmng a
vocabulary,

® lesson types are developed’ and then a
series qf lessons are devel_oped and puton
s to be used duning the lesson, &nd

. whehever a né vious
ot meeting that need 15 foun
5. The Type of Assistance/Training Given
to Non-Aboriginal Teachers by Aboriginal
Staff.

Incidental assistance is given to non-
Aboriginal staff by the Aboriginal staff The

limitéd phonic constructed

+

some means

N

personal relationships developed between
ghe people involved

¢
Further Stafs
Developrtient and/or Training.

® formal teacher tréming tor, Aboriginal
school staff must continue if the bilingual
apbroach is net to stagnate,

* for the upper classes there should bg an
Aboriginal-teacher who can take an oracy
“and literacy program, Y.
® Abornginal teachers shGuld be
encouraged to run adult literacy courses
This is an area that needs immediate and
concentrated action,

~ - Ra))
* some attempt should be frade to improve_ =X,
the mathematical’ understanding of -the ™~
Aboriginal teachers, N

* any of the Abongif{al .teachers with/x N
special talents,e.g. playing aninstrument or

\

»
-

this. sheill, ,

* teachers at bilingual schools should. be .
given the opportunity to 'speak with
teachers in similar situations, B

* ‘there should be mo;e contaet betw
schools in the same language groap.
t ideas, materials, etc., sfould-

® Aboriginal staff should ble trai‘
«us¢ ot school equipment
encouraged to use them, and

* the literacy team shoutd
any interested literate adult.
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© C. MATERIALS
1 Indicate Who is lnvolved in Materiai
Praduction ,

( A total of four non-Aboriginat and up to five
Aboriginal teachers dare involved In the
production of matenals It i1s hoped to

involve some more aduits and ' older-

children in this work *

2 AlListof the Mltenpis Produced l,ocnlly
and in use in the School

Books I1n the vernacular include
e stones illustrated by the author,

. storie's to accompany a sefies of
photographs,

¢ supplementary books for ‘the reac:iing'x
scheme,

*

a
<

o picture books ‘n English where “the

_Ritjantjara has been included,
» weather charts,
' # 'What.| Can Do’ chart,

f' " photographs for use,as picturestalks, oral
‘composition etc 1n both fanguages,

N s

(X

* two phonic books 1n Enghish for the initial

introductioh of the n/e’w Enghsh sounds,

o

¢ phoniclesson cards. A senesof lessonsto *

deveiop oral dnsc; fimindtion. There are two -
series, one for first year and ane for second
year (incomplete). , *

* a series Of Auditory drsmmmatron games
in the vernacular,

7

* a series of physical education games, and
* matenal for the reading program
includes® R

* The “look and say’ methodwhich is used in
the initial stages to develop a sight
vocabulary; th(ee readers, flash cargs,
word - matchmg games, word picture.

matching sets, letter-letter matching sets,,

word bingo and lotto games. A'phomc word |
¢ attack method -is foflowed Hfter a' sight
voGaburary is established. For this we have
a set of aids similar in type to those used in

¢ aserieyof finger plays, songs and rhymes, -
N !

preparing a s:ght vocabulgry _ .-
Paratlel to phonic teachmg the “look and
say” methDd is used to teach actiori words

sothat stortes ca\n be read. Forthiswe hava
made: 0 .

Word p:ctureca\'ds flash cards, wordbmgo

games, sentence comtructno‘n ktts and

workbooks.

"': :"‘. 25 E B ; :

2 2

3 A List of Materials Prirfted by the '
Qepartment for use in the School ' "

Production by the Department of materials
for use tn the school has been very smatl L
They do however supply a number of useful
materials Most of the schools in this |
language group are in other states, South |
AustraLra and Western Austrahia, and most !
of ‘the matenials have also been produced | C
‘and phinted by the respective state |
departments of education

L + B
- The Areyong§a School will soon’ have a {
number of materials to submit for printing !
-and 1t 1s hoped that these matenals, if I
printed, will be made available to the !
' Pitjantjara schools 1n other states ' \

.
.

.

@ . ’

4. A list of Materials in the Process of Being
Produced P '

* a song bdok I1s being printed by the | .
‘Institute.-for Aboriginal Development In
Alice Sprmgs .

I
2 a’book of rhymes and pnctures tocolouris |
also being 4pubhshed ‘ /

. more baoks inthe supplementary reading |
‘scheme These will be submitted to |
- Government Printer when the: set |s/
domplete, i

® phonic lesson cards,

* new and improved oral discrimination.|
games, physical education games
extension, h o

*the material used in the reading schemes. { '
At present these are only made as they ar
required for the program, K

e completion of a series of drawmg
suitable for rubber stamps Thege would be
in constant use If they were made availablé
and are suitable' for use in almost all
. Aboniginal schools, * T

‘e picturg books of a fair standard suitabjle
for realling to a class. These books are
suitable for printing and could be printedin
any Abongmal language. The pictures
|llust:at|ngrthe book are a series !of,
-excellent photographs taken locally. The -, -
_books in Pitjantjara and English wﬂj;be
‘submitted for prmtmg when théy fare
‘completed, . - - [
e, an’ipcrease in the variety of English .
picture-books “used for transiation. /The
Pitjantjara is typed and included in/ the -
e
. ' s
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- ® 3 series of activity prctures IS being
collected ahd a suggestion card Is being
made for each picture, -

g:‘ atenals suitable for adulf literacy 1n the
, vefacular program are being produced
and

® more books in the serresm Englishfor the
- infroduction of new English sounds are
. e p?anned

5 A Brlel Indication, oinobable Durectuon
ot Materiais to be Produced "In The Next
Twelve Months.' . .

For matenials to be exterided and continued’
next year thére would have to be stability of
schooil staff involved in the prf;dwcuon e,

‘The matenais produced this y&ar would set
the pace for next year .There could be

e an ricrease in materials for ‘the reading
/schemes

vernacular for children .
Englishfor children .
. vemacular for adults _

U an'umprOvement iny classroom alds other
than meracy '

® continued prociuc(lon otrgading bgoks in

the vernacu-lar with an extenSron tnto books
of 1a'ct and how fto do 1t booksr and

® wider use of mater:als, elther d:rectly from
the Aborlgmai culture or modified for .
school, use,

’ D. GOMMUNITY INVOLVEMENT v
The people at Areyonga are aware of what
Is happening inf the school because:

e theres ajarg lotal staff employed at the
school, - . )

. most of 'th Aboriginal teachers are
deeply nvolved in their work and are ableta
inform the' c mmunity of the schoot's
activities becabse they know why they do
their work, -

o adults feel free and are encouraged and

. do come inte the school. They often joinin.
song and dance time with the Pre-school \
and Infants’ groups. This time is often held,
‘outside ank-any adults in the area wrll come’

. and join the group,

* most peopfd, mc|ud;n9 the Coupcil -
wembers, jare involved in the running of the
“Festival [of Music” held . annually at
" Areyongaj and

2

E

1. been delaye

L at a_meeting held with )d{e Bllmgual
Committee the couricil andrnembers of the
community expressed- support for.-the*
program

E. PROBLEMS ]
¢ Language difficulties for some ofthe non-

Abonginal _staft. All interested non-
Aborigina S should be given the
opportunity to uMdertake a Pitjanyjara
language course befpre they are appointed

ta the school or as’soon as possible after
the appointment. This s particularly
necessary for the Pre-,schooland Infants
teachers

® |t has been dumc‘,uit to obtain funds to payf
the .ofd Women who teach. traditiogal™
singing. and dancing. The regular method
of selecing two names and then having
these peopie paid at aduit educataop rat

does not work ‘The teachers changef m
week to week. Some weeks there may ke as

many as 'six or seyen whﬂe on dther’ ays
there may be only two or three

It has been suggested that the

these funds pay the teachers agtdrding to
who does the work. vl

* A typewriter with extr large type,
promised at the beginning I the year has ,

onglna( ‘temetér in the
hadito assist two and more
teacherg in "~ vernacular
programming ih add nugotakmgelasses
in-gral Engl h. It has been difficultto teach
the non-Ab ngmal children as well.

* There héve been no books avaalab|e for
the reading progrdm'and as a resylit of this ~
" the readmg program started latein the year

‘[\ ’7 ,ﬂ'..,/,\;

F. SUMMARY 'OF HIGHLIGHTS .

The teachers at Areyonga who are able to
.See theresuits of thejg work are encou raged
" to further and better work. - .

They have $een and heard songs which
they wrote performed with enthusiasm and
enjoyment by’ the children. . More

¢

W

>
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importantly these songs have carried over”

from school hfe to home Ife Young
mothers sing Tifese_songs 10 entertain their

chiidzen and. in the future the children will =

know these songs before they come to pre-
school

Two books. one of songs and one of
rhymes, are,in fhe process of being printed
These books wili beravailable for the people
at Areyonga to buy These. it 1s hoped. will
be kept in Abonginal homes and will
provide some teading materials for terate
chiidren and adults &

A THE PROGRAM ’

1974 has been a year of preparation for the

"introductioh of a bilingual program ir oral

Creote in 1975 in the pre-school Al
activities will be, taught .in*Creole.. The
prdgram is essentially experifmental and
whether or not it continues 1In 1976 1s a

~ matter for decision by the Aboriginal

people at Bafhyii  During ,1975 the
commumity will also decide whether
iferacy 1s to be developed in Creole

Two other schemes will start in 1975 The
van Leer. Scheme of Engiish for non-
standard speakers of English will be used in
Infants clgsses 1and 2 During 1974 infants
1Were using thls scheme with effect

A hteracy proglam n Ngalkbun for senior
pupils will_start with the return of David
Jentiah from his third year of training. He
will work together with John Sandefur, the

- Summer Institute of Linguistics linguist in

_ through’ Queensund

the area Other local languages wiil be
studied over a long- rangfng ogram

We are at present lnvest-gatmg locail culture
which we’ can use when developing
curnculum Mattiematicat concepts are
being studied - .

Abongmd dancing s .important in the
curncuturh. The schoo! dance group made
one tour th 1974 and plans another in 1975

: Loy

« program o

We are making

-

The personal and professional
.development of some of the Aboriginal
teachers 1s another-h’gh_hght
program

There 1s a change of attitude 1elt at the
school The children feel free to develop as
best they can in a Iess stressful situation

G A GENERAL ASSESSMENT OF THE

" PROGRAM

All feachers. Aboriginal and nod-
Abongmal teel that the program s makmg

,—Areyonga School a better school

3./ Bamyili Sehool

-4
efforts to avoid regimentation and formahty
in Iime-tabing and assemblies and are
trying to develop means of using the more
informal tradstionatl Aboriginal approach to
.such matters = | SR

' ,
4

B. STAFF DEVELOPMENT

Aborig\nal staff are involved with IReracy
proggms and this will be more pronounced
n ¥875 Teachers and other community
personnel are becoming more aware of
their own language and their own culture
Two Aboriginal teachegs are now in trainifig
in Darwin and ond® wil bé going 1O
Batchetos'in® 1975 . -

The whole‘gchool 1s essentially a training
non-Aboriginal statf gwing

assistance n atl Tacets of s€hool'tife, e.g.
«0one teaching assistant k| undergOmg

" trasmung as a libranian. This 1s also the case ~
It would be-

weth the clertcal assistant.
beneficial to the program if a full time

- linguist-could’be appomnted to the school.

- a2 - .

‘C. MATERIALGR ' - ..

‘Little can be dorre until a'grant is recewved
+ through thé Innovations Prdgram (Schools

Commission) of $6.000.00. it is essentially a ;
grantwhich wilt be used in the development
. of our own reaging scheme bothin Enghsh
and in the vernacular .. e Ca it

27 R
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- °D. COM!JUNITY INVOLVEMENT AN ; they will be teaching Ngaikbun They are
" SUMMARY OF HIGHLIGHTS '\ also involved n adult education ‘
The most satistying aspeqd has become the ' _ .
general awareness of the local people of E. PROBLEMS ENCOUNTERED
what 1s happening at the school The foca Most of the problems being encountered at

- Council which doubles in fact a . the moment evolve from the shortage of .
Schoot. Council has become 'j;eply - staftowingto the lack of accomgnodation it
“involved in ail decisions made\ The 1s hoped this wili not be a problem in 1975 .
community has now become invoived The difficuities of obtaining suitable
. teaching to the Buropeans culture and equipment -should also have been !
8 eventually with the heip of Mr Jentian. overcone if the grant of $6,600 s approved
- - - . . » ’ L7

, . ... 4 Docker River School

‘. - )
. i - g 3 .
f A. THE PROGRAM AS IT OPERATES ° v .
) 1. Section Enrol Teachers _ Teachers ' Language . - -
. ) * Abongnat » Non-Aboriginal - N .. . A
“ * Pre school T4 : 1 L., . Pitjantjara,
Infants 1. -7 1 - T )
. Infants 2 - -8 1 1 Pitjantjara/ . ]
) . ' ‘ - Engiisg
. Grade 3 R 1 1 = . Pitjantiang/
g e - B v". . . ‘ - - s Engh‘sh - ¢ -
oo Combined Grade . Lo Piyjantjara/
456 . - 15 T English _
\ . ’ ‘ .« -
2 Type of Program Y
- ° - e - e
Gerieral aim, ' i . ‘ . .
~Start vernacufar program - —- w —» Communicationinthe — . —— . .
n the pre-schoot” vernacular and hteracy - )
. ——" English commenced using ——) Bridging Enghsh and'—
the vernacular . i the vernacular
) « . . -~~—) Corhmunication in Enghsh : ' kS
Communication i P:tLamjara . N
Pn-SohooI e ' - teaching approach The® non-Abongmal
Piyanyara 1s used as the medum of  lteacher teaches ora) ‘English with
instruchion " -5 assistance from the Abonginatteacher The

. Aboriginat- teacher ~In_turn teaghes the .
When childreq are abTé*CLCO"""\U“'C"e vernacular . Wating™~ of symbois s

with each othgt and therr teacherstelatively introduced. and smaller words and simple

fluently istheir own language. they are
introduced 10 spoken forms ofEnghsh This . sentence structure . .
.occurs n fnfants 1 (latter stagsf and W WW*‘*W‘“ W‘fmm e
Ielanms 2 ’ o BAmunsT ISUAND SCHOOL— | |
Infants 2 have a mn-;\bongman-teachef N . SEE ST. THERESE'S SCHOOL ’
and an Aboriging! teacher. .A- bilingual . \
' spproach 1 thus followed—a’ team s s SRS S s Bt i BN .

- N - - -

o . ’ " . . . 5
. ERIC S - b e
ot . .. g rf '
e : o . e U
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© The Abonginal

In Grade 3 the chiidren bridge Englwsh and

Pijantyara This 1s done by making
compansons with the yernacdlar The
writing and reading of English i1s compared
1o the writing arnd.reading of Pijantjara
This bridging may overlap into Grades 4. 5.
6. the general aim being Ilteracy in Enghish
and P:tjantla!a

Whe above procedure 1S used in ali subjects
in general Pijantjara 1s used n the early
Stages tll Grades 4. 5..6. then English and
Pitjantjara are-used in the ratio of about 3 1
In Grades 4. 5. 6. children ook further into,

their own language, into parsing. analysis.

and grdmmar Vocabulary in  both
languages i1s extended - '

(a) The role of the Aboriginal Teacher

Abonginal teachers are responsnble for the
pre-school and infants 1 ang 3grades They

are part of a teaching {gam jn Grades 2 and
4 5and 6 m/&a
(b) The role of non-Aboriginsi teacher

Non-Abongmal teachers are part of the
teaching team for Grades 2 and 4, 5and 6
They are responsibie for the English
language component of the program and
for advising the Aboriginal team members
on cumculurq plannmg and teachmg
methods’ Non-Abongmal teachérs are *
learning the language and culture of the
Pitjantjara community in which they live.

{c) The Role of Other People Invoived

ncil of elders give
support to schdol activities n

The non-Abonginal at Docker River showa °

keen interest in the people This creates a
good rapport with a- happy: unterested
Abornginal community

3 - Teaching English

Pre-School

Only a slight amount of work is done in
English. names of common things. places

- and people The chiidren are familiarised

o ¥
I:MC - > . -
. :

+
-

with. Enghsh sounds Most work s In
Pwjantjara. ’
Infants 1. ‘

Greater emphasis 1s placed here on
phonigcs In relation to symbols and the
breaking up of Aboriginal words. Many

_processes* are similar 1n both. languages

‘and ovefiap 1e. pre-reading, pre-writing
symbols. phonics. Most werk in this grade
centres on the vernacular

29

Infants 2.

A bijingual approach 1s followed here and
English yteracy 1s introduced. The chiidren

E come under the influence of a European

»

1

teacher and are taught everyday words and
simple sentences There are"daily drills in
units of language from a real context where
possible The Aboriginal teacher cadn
exptain in the vernacular what 1s to be done
by the children

The following materials are used

Songs.and rhymes. English readers in the
Sequential Unit Scheme, books with easy
meaning and short sentences, translation
of simple Pitjantjara sentences and words
into English, stories of ‘actual happenings
and. wnting and copying of stories and
phonics from the work of the tedcher

Grﬂ h " [ 3 ‘ ’
Here a considerable amount of bridging
takes place The children at this stage have

aTelatively firm grasp of the vernacular and
have had an introduction to Enghish

Oral units of language are still used at this
level. These have a considerable amount of
rote learning in them and are compared to
Pijantjara. -

Children also learn the English for objects
which they come into contact with. tetters
are sent to friends and relatives in other
places. These are wrtten 1n both
languages The English reading books are
those from the Unit ‘Sequentiai Scheme.
Enghsh comparisons are made from
Aboriginal Readershand stories. Twelve
words are taken from the Schonnell
spelling hists weekly.

Grades 4, 5, 6

This 1s where fluency in English and fluency
in Pijantjara are the main aims Chiidren

ledrn English by oral activities reading and’
ertll?g .

4 Preparation for the coming year

. Planning for 1975

To continue training Aboriginal teachers'in
curnculum and teaching, and to.acquire
more English readers and more Fitjantjara
readers .

5. Cultural Activities -

The childrerr dance and-sing in the camp
supervised by adults. Oider men come into
the classrooq; and tell stones of the past
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once a week to senior children only We ‘gather stories about jocal areas, and -
employ the use of Abornginal phrases. materiat pertaining to the local culture
drawing etc to give an approach to English -

The children are taught Aboriginal names, 'D. COMMUNITY INVOLVEMENT

- ' places and their history and significance as Community involvement i1s welcomed. .
. allowed by the aduits

' - , Aboriginal elders are in full agreement with
b : . the biingual concept and both men and '
: B STAFF DEVELOPMENT - . women act asteachers for the chidren in

All Abongmal staff. except one, are literate such heids as dance and bush iore

In Pijantjara Non-Aboriginal staff have no The *Head Teacher attends local council ,

opportunity 10 attend literacy ¢iasses, but
undertake privately to study Pitjantjara All
teachers are picked'by the community

meetings where considerable decision
making takes place. Matters of truancy *°
anse At such meetings the general

Those chosen and accepted are those with importance of education arises and -the
a high academic standard Literacy,in their . reasons for school The fact that there are
own language 1s' a pre-requisite Five Aboriginal teachers in the school teaching
Aboriginal teachers are working at the the Aboniginal lahguages does much to

school . - N obtain community support In forthcoming

L T of Assistance to A '\inal meetings. the bilingual  programs will be
Teac ype by Non- A.bo riginal Teacbhen nig looked at in detail by the councilexecutive.

Theason -Aporiginal teacher advises his .
teaching team member on programming E. PROBLEMS ENCOUNTERED

and production of materials in general hay o acqu:smon and availability of material,

aims to encourage initiative and * extra work load on European teachers in
protessional development advising: making matenials, and learning

-, the Janguage.
2 Aboriginal Teacher AQ ynce to Non- guag
Aboriginal Teacher ) "./Oﬁdmg effective Abongmal and non-

#= - The" Aboriginal® teachers’ ‘nfain tatk 1 Aboriginal te
Aboriginal fanguage .nstruction They .* the many cuftUral dlffel'éhc&s There
nterpret mside and outside the classroom, needs t0 be give and take from both
act as the disciptinary authonty and in cultures,
general haise between the school and the . ® maintaning a high standard of acs
community The Aboriginal teacher i1sa work. and’ gahg B
main spgurce of Aboriginal information used
1n the teaching of many subjects * teaching Eaylish to a people who
o see the n for 1t
3. Areas of Need for Further Development
* non-Aboriginals to be specially selected. G. A GENERAL ASSESSMENT
* non-Aboriginals to have a course in the Greater support to education is given b} the
. focal tanguage. * community than previously More effective
. * learning by ehildren occurs with Abonginat
;elmm%:\aalfs to be interested . teachers. The program has not been in use
long enough 1o find out the results for those
* Aboriginals need 10 have 0990“1'“"'95 children who go on to further education. It
for further study at an institution located in 1S however, possible to see senior children
Alice Springs having far more knowledge and a greater
understanding ‘of their, language and .
- C. MATERIALS X English than previous school leavers.
Local production of matenal has been
: limited by the absence of alocal lingwst. As T T e
. at Arel we use matenals produced in
ntiara b f inal ELCHO ISLAND SCHOOL—
. Pitiantijara by the institute for Abong SEE
Development and the South Australian EE SHEPHERDSON COLLEGE
+Education Department. In 1975 we aim to b T
- - - - - . N ’ -
Q -
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(This school is in the preparatory stage for a
fuli scale bifingual programs to commence
n 1975)

A. THE TYPE OF PROGRAM .

The language used at Garden Point School
15 Tiwi

1 The Pre-School

The use of the Tiwi language plays a wital
role in the organisation of the Pre-school
brogram

{a} Instructions regarding general

_behawiour health and hygrene are given’

tirst in Tiwt by the two Aboriginal assistant$
and then in English by the teacher.

(b) Prcture taiks are given first n Tiwi and
then 1n English.
{c) For group activities and-dramatic piay.
requ'red behaviour i1s outhned first in Tuwu
then n Englnsh

(d) Story readings for the three year-olds
are given aimost entirely in Tiwi, and

(e) The use of Twi in the pre-school
situation seems 1o gwve the chiidren
something they can identify with It heips
relate their activities to the community as a
whole By the time second-year pre-school
1s reached. English can be used more
widely

2 Infants—Lower Primary School

Here there are two very capable Tiwi
assistants working with the teachers. They
give alotof direction and comments i Tiwi
The chitdren speak Tiwi amongst
themselves in informal situations

5 Garben Point School

’

*

In the Infants section the teacher has a -

“Tiwi News" session every day Picture
talks and word games are 5ometimes taken
by the assistant in Tiwi. The teacher uses
Tiwt words for things sucheas shells and
leaves 1n nature science lessons.

Recently the schooi received from Ms

Marie Godirey (a linguistic researcher at
Bathurst island) a-list of the letters of the

Tiwi alphabet and therr phonefic quality.

This has helped the Grade 3 teschgr label

Aruitoxt provided by Eic:

. ’ . N b p R +
MC T S 4 ' . . :
. . . - -
. .

- z Loy

pictures she had put Ior display in both
Tiwi and English This¥ormation from Ms
" Godfrey will help greatly in making many
more teaching aids and starting some
simple story booklets. It aiso helps the

teachers pronounce the 'ani words
correctly .

3. Grades5& 6

There are, at present. no Aboriginal

Teaching Assistants for these grades More
emphasis, therefore, is placed on the
- children's ability to understand and dse the
Enghish language. Thetr rehance on Tiwiin
formal suuatnons 1s noticeably less than in
the Jumor Grada (indeed, this 1s
necessarily the case under.the present set-
up). However, they do speak Tiwi amongst

themselves 1n the class and constantly n

3-1

f
e e, R

theptayground
B. TEACHING ENGLISH
SCHOOL [~ 4

There 1s a lot of concentration on oral

work—units of language, orai composition,

speech lesspns. Much of the phonic work
* done in the iower s¢hool is oral

Untl this year "the school “experienced
‘extreme staff shortages and many.of the
children were unable to read. “The
establishment of. a likrary found the
community to be' most interested- and
helpful, assisting in clearing a room and.
building book shelves and other furniture.

IN THE

A reading scheme was compiled with -

material avanlable The reading scheme fits
well into the school's Engiish program and
1S re—mforced by an enthusiastic use of the
. library by pupils and sta#f
t
C. PREPARATION FOR THE COMING
YEAR

The Council has expressed interest in a ~

biingual program for the school which
does . possess assistants capable of
instructing in the Tiwy language.

D. CULTURAL ACTIVITIES - *

The teaching of cultural activities to the

children by local Aboriginals can aiso be

— .

seen as anothet outward «eﬂect»on of




communggy'anyolvement However. as yet
this has nat met with any great degree of
success as only one woman shows interest
In teaching the girls mat making and
dancing Another_old man who used to
teach dancing has died and has not yet
been replaced A young man used 10 help

with sporting activities but now no longer

does so - BN

E COMMUNITY INVOLVEMENT

"Community involvement with the school is
outwardly reflected in the loca! Education
Commuttee whereby the Head Teacher,
Community Adviser. and Administrative
Officer meet with the members of the
Aboriginal Council These meetings have

pr0ved to be the best way of ¢onveying
information to the Community, solving
problems and “getting things done" at the
local level

I think 1t would be reasonable to assume
that the people are not really aware of what
IS going on in the schooil.They deem
attendance to be important but not so much
at pre-school level They seem to see the
school is very much “teacher's business”

I feel that the initial interest in the hbrary
needs to be re-inforced by the offering of
library services to the adults Perhaps the
“proper. establishment of a Parents and
Friends Committee could lead to more co-
operation with the aduit community

6. Gordon Sweéney School,

-
‘e »

1 . -
1. 1YPE OF PROGRAM

1 Theonly ciasses using a type of biingual
Situation are the oider primary and
secondary students who do Burarra as an
elective Some work on outstations'is bemg
done in the student's own language—this
being very Iimited due 1o the languages
generally being those that have not. as yet.
been recorded

2 The program at the school is one of
Iteracy n the language w;ufst n
outstations it Is an orai one.

(1) At Maningnida a teaching officer takes
the classes and runs a weekly session for

non-Abonginal teachers to learn to speak. -

read and write the language

(1) At the outstations it s 'usually the’
teaching assistant who works closety with,

the non-Abonginal teacher 10 give
instructions. guidance and oral language to

. thé children whyjst the non-Aboniginal 1s
being. taught some of the more common
phrases etc

2. TEACHING ENGLISH

As the bilingual program i3 not ‘extensive
the Enghsh program follows a similar
pattern to that of other schools

Maningrida

3. PREPARATION FOR 1975

The only exténsmn planned for 1975.s the
introduction of aral Gunavidj

4. CULTURAL ACTIVITIES

Because of the diversity of the Abonginal
_community here, cuitural activities are
lv\mnted to ctass'organisation rather than on
a whole school basis” Work is done 1n Art
and Song and Dance in this fieid..

5. STAFF DEVELOPMENT

Most of the Aboniginal staff are not literate
In any Abongsinal language .Some are

_ attending the classes mentioned above. At

: - 32

the moment we 'have two Abongunal
teachers with training and orie I1s traiming in
, 1974. Weare holding weekly sessionsfor all
Abonglnal teaching staff in basic téa\;her
“training. These ‘lectures’ mcludé some
basic information on how to plan a lesson,
* how to teach a subject etc. These sessions
are taken by a wide section of the staff

+ Ddnng the year Ms K GlasgoW. of the

Summer Institute of Linguistics, ran a
ktéracy workshop and training  program for
Abornigines int Burarra.

Aboriginals on the staff are encouraged to
explam and discuss theirs culture and

L3




language with éuropean teachers Thereis
no formal work.done.
L.

D. COMMUNITY INVOLVEMENT

. Asection of the community uses the school
as a place for théir morning tea and lunch.
This enables a valuable interaction to take
place between statf and parents Some

7.

PROGRAM

This school commenced a bihingual
program in Maung in 1973

A. “PRE-SCHOOL

1 Aboriginal feacher

1 Aboriginai teaching assistant
18 children

1 Type of Program ’
Except for Oral English, all mstrucﬂon IS
done 1n Maung.

’

2. Rolé of Aboriginal Teacher

She has complete charge of the pre-school
and prepare- lessons and activities from
outhine guides of lessons supplied.

3 Role of Others Involved

Considerable help has been given to the
pre-school by persons other than the
teachers involved in preparing materials for
lessons and activities I Maung. Matenals
prepared include ilustrations of traditional
stories and aspects of traditional hfe for
.picture talks, expenence lessons and so
forth. A number of songs, rhymes and
stories have been transiated and composed
for use i1n the pie-school.

4. Teaching Oral English

There has been some concern about this
there is no non-Aboriginal person in

- "pre-school. Lessons have been based on
the Language Master materials pfepared by
a hon-Aboriginal.

’

¢

.

members of the community are employed

. to instruct in Art gnd Dance whilst council
members often cofye to address the school
on a number of ma\ters.

These have led to anawareness of__some of
the things that aré, fhappening “in the
school—this is reflected in the generally
improved attendances.

Goulburn Island School

B. SCHOOL

Years 1 and 2
1 Abo.rﬂinal teacher

1 Non-Aborngmal teacher
4 2nd year children

4 1st year children

1. Type of program

An initial literacy program is set for both
groups. The language of instructions is
Maung. Except for Oral English the first
year program is conducted entirely in the
* vernacular. The second year program
English component consists of Oral
English, Mathematics and the transition to
English literacy skills. All other instruction
is in Maung.

2 'Role of the Aboriginal Teacher

His role includes work with both 1st and
“2nd year students in the vernacular, and
adapting the program to this type of
instruction. R also includes workmg wlth
the non-Aboriginal teacher:

3. Role of the Non-Aboriginal Teacher

The non-Abgriginal teacher has
responsibility for:

" e the oral English component of the
program, with <both 1st and 2nd year
groups, .

* Mathematics with 2nd year group,
® the transition to and teaching of English

literacy skills with those students ready to
attempt this step, and

~ @ working_with the Aboriginal teacher.

33
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[

4 Role of Others igvolved

A large amount of time has been given to
the wniting of stories by the United Church
inguist, Ms H. Hinch, and by the
Aboriginal iteracy workers, as well as help
in co-ordinating many other aspects of the

prp%am
5 Teaching English

(a) Apart from Oral English for bothgroups,
the 2nd year group reqeived English
instruction 1n Mathemam;?;nd attempted
the transition to English Iiteracy.skills early
tn 2nd term this year. ;

(b} Transition to English literacy Skilis The
transition to English skills was commenced
after objective evaluation of competence In
vernacular iteracy skills and a reasonable
degree of development and fluency in Oral
English

() The brnidging of literacy skills wads
attempted with ‘Breakthroygh to Literacy’
material. This proved successful in the
early stages, aiding in the development of a
good sight vocabutary and an awareness of
Enghish grammatical structure, through the
manipulation of words, sentences. etc. It
also co-ordinated the writing and reading
programs, °°

(1) We encountered problems with the
‘Breakthrough .to Literacy’ approach.
Perhaps the greatest probiem enctuntered
was that of a restricted creatvity in English
for the writing of stories, despite teacher
created situations. There emerged a
repetitive pattern in the children’s stories
and it was difficult to get the students to
expand their construction beyond these.
This situation was partly expected, using a
Language Experience approach in a
second language. Even though the degree
of Oral English competence was good, the
students were hampered by a far from
complete mastery of the second language

,{ni) ‘Breakthrough’ is still being employed.
-as a very useful aid, but other approaches
have had to be used to make the program
more dynamic.

(wv) The program after 'Breakthrough’
included cHild/teacher related and written
* stories, leading on to the introduction of a
sequential reading scheme.

{v) Phonics Program. This System of word

attack ys well understood by the studentsas.

its method follows on well from those'of the .
{ T .. )

T

* vernacular iteracy program. The students

" an hour on traditional craft work. People*

t -

seem to be able to make a decisive break
between Maung sounds and English
sounds.

6 Other Ciasses invoived in the Program

All other students in the Primary School
receive up to one hour of instruction in
vernacular literacy skilis per day.

7. Cultural Activities

One hour per weéek is given to cultural
aspects, including song, dance and story
telling. In addition to this, the boys spend’

involved in the program are the Aboriginal
teaching staff and the Literacy workers.

8 Preparation for the Coming Year

The program will not be expanded greatly
next year il continue with another
intake of 1st ydar students into biliggual
edugation and development of Gréde 3
matenals.

C.. STAFF DEVELOPMENT
1 Literacy Abilities of Aboriginal Teachers

All the Aboriginal teachers in tie bilingual’
classes have achieved.a high degree of
competence 1n Maung. :

2. Literacy Classes for. Non-Abo
Teachers

All the Non-Aboriginal teachers attended
Maung classes held by the United Church
hinguist earlier this year. The sessions were
one and a half hours daily for three weeks,
followed by one hour sessions weekly.

3. Aboriginal Teaching Statt
3 Aboriginal teachers with 2 years' training

2 Aboniginal assistants with no formal
training :

2 Aboriginal assistants at Batchelor for an
initial year of training,

4 & 5 Assistance/Training of Aboriginaland. ¢
non=Aborigina! Staft

Each class has a teac'hmg team of one
Aborigingl and one non-Aboriginal
teacher, each assisting the -othér where
necessary. '

6. Needs for Statt Development

If non-Aboriginal staff are expected to
develop some degree of competence in an
Aboriginal language, school time shouid be
made available for them to proceed with
this. :

.

"
riginal,
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D. ‘MATERIALS

1. Those involved in the p}oductnon of
matenals are Miss H Hinch, Ms P
Mirrwuma and Mr J Namyiwa.

2 Types of Materials

& primers and supplementaries,
¢ general interest stories at various levels,

* a workpook for the first primer has been
dewised and 1s currently being worked on
by the students, and )

¢ numerous tlustrations for the reading

- program and for discugsions, witirthe Pre-

- school and Infants grbups

-3 Production of Materials

-

All matenat s yzoduced locally an%put intg
use In the program A large volume of this
work has beén prepared for publication by
the Department to improve the quahty of
reproduction and preseptation

" A grant has been received from the Schools
commission under the Innovations
Scheme to improve: the reproduction
facilities 'of the Goulburn isiand Lnerature
Production Centre. "

4. Indication of Direction in- lhe’Nexl ‘Pwelve *
,Months

»- B

Materyl 1s on-hand f Bf the productnbn for
furthge_Dream- time stories, stories of local -
happenings and wider fields of experience
outside Goulburn Island More large
illustrations for use in the pre- $chool are
also underway

s+ COMMUNITY INVOLVEMENT

_Actual involvement of persaons outside the -
school and the hterature production centre

's not great, aithough a few people-take an
active interest in thé school

F. PROBLEMS ENCOUNTERED

tack of matenal for reading extension work.
The problem is one of manpower in the
physical production of suitable material,

1. One problem which is K:t being feltis the
g

Z. Attendance for-the first year group has.

o

__been poor, .enabhing only the few regular -~

_ work in the'secqnd language: Oral English

N

attenders to make a healthy start towards
literacy’in the vernacular

3 The wide range of differences which has
developed in abilities in literacy skills in the
senior groups has made planning the work
extremely difficult

¢

G SUMMARY OF HIGHLIGHTS

1. Contmumg developmem of the
Aborniginal staft

2. Good progress by the children in English -
literacy skills after the transition.from the
first language, and continued success and
development . in vernacular work by the
second year children

3 Children in the bilingual class continue to
show confidence which “reflects in
personality and work. '

H. GENERAL ASSESSMENT OF

PROGRAM
’ —

Those children who commenced the
bilingual program in 1973 have made very
good pragress, firstly, n developing* ‘
vernacular literacy skills- and secondly in

and \iteracy skills, and Mathematics

It.4s hard to -assess self-concept and
personality development, although a
comment could be made to the effect that
they appear to be healthy.

This year's intake of students have not
generally been good attenders. Those that ~
do atténd regularly have made a good start
1n vernacular literacy skills.

Some of the basic aims of the bilingual
education program are being realised. The
teaching staff speak favourably of its..
effects on the children and for their’
educational p¥ential. -

. GUMADIRR SCHOOL—
SEE FOLLOWING OENPELLI SCHOOL
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A. THE PROGRAM AS IT Wks

1. Class Enroiment

thfants 1 - 26
Infants 2-3 30
Grade 3—4 - 31
Grade 5-6 24
Post Primary 23

2. The Type of Program

Allchiidref except infants have half an hour
per day, infants half an hour per week inthe
Walpin language. The Aboriginal teacher s
responsible for the whole program,
planning and preparation for introducing
the wnitten form of the Walpin language.
The. non-Abongmal teacher gives
- assistance with teaching techniques, and
‘tricks’ used to maintain interest and vary
lessons styles. *
3. Teaching English

The Oral English Syilabus is used to some
extent, but teachers freely organise their

- .own program.

-The Sequential Reading Scheme is in

_ operation. Written expression is planned to

be taken along similar lines in third term
974.

4. Preparation for the Coming Year
We hope to increase the time spent with the

infants to-probably an hour per day in the

vemacular. '

Hopefully primers will be prepared and

introduced sometime in 1975.

8. S'[AFF DEVELOPMENT

The Aboriginal teacher responsible for the . -

‘program is the only ane literate in written

Walpiri. Two Aboriginal teachers have '

weceived training, one has dore a general
.. teaching assistant's cowse and one has
been trained by the Imgfu‘&ffor the bmngual
program,

One afternoon per week i$ spent vmh all
Abonginal teaching staff assisting them:
wllh knowledge of responstblhtles to,

- ..

36
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"'F. ASSESS]

¢

children, teaching techniques, class role
etc. %

.Areas in need of further staff development

0meracyclasses1orAbor|gmaHea 6Py in
Walpiri

* literacy classes for
teachers in Waipin,

®* more assistance to non-Aboriginal '
teachers by the Aborlgmal statf

non-Ab al

c. MATsnlALs

It 1s hoped that primers and senfence
makers will be produced for use sometime
during 1975.

D. COMMUNITY INVOLVEMENT

" This is still “in its infancy here at ‘Hooker

Creek. The teacher responsible for the’
bilingual program is -also the school’s
lisison officer Adults are invited and
encouraged to come into the school. At this
Stage the main aim is to gainthetrustof the
community and tg get over the ideathatthe
school is theirs. .

E. SUMMARY OF HIGHLIGHTS

Tﬁe enthusiasm of children and teacher is
very high. -
’ b

-~

iT OF THE PROGRAM

The school 1§ very fortunate to have an
Aboriginal teachér of exceptional calibre.
Together with his concern that the program
develop and expand bodes well for the
future. Unfortunately the community and
Village Council do demand a great deal
from him in time and eHort, and he may
have to choose between the scheol or.
community work in the r futyre;
Perhaps the most urgent priority is to train
other Aborigihal teacher nYiteracy sothat
the bilingual program-can ownti ‘
present time the whole progr

the work of the present teacher.

B ek b e ol ST
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A. THE PROGRAM AS IT OPERATES . '.

, v

The program at the moment i1s not a full-scale bitingual program. ‘ .z

¢ i

T r Teacher i
1. Class . Enrolment Ag)qr'i‘:im L L e el
Pre-School - 7-8 .- 1 _ .
7 Infants 1 . " ' 1 1.(part time).
_ Infants 2 S 1 i N . : .
t @ e _.)Infants 8- .- 0 ~ s 1 - 4
! Grades 4,5, 6 . - “ o - T

The language spoken is Djamf 3. Teaching Eng]ls'/ '
which is a related dialect to’ en Oral English work has come mainly from
Gupapuyngu dialect. .. the books prepared by the:Education

v ‘ .7 Department. Only a short timé ago we
2. The Type of Program received and began using the new Oral .
English Books. At present the work in them
The teaching assistants teach in appears hard to children who have had little
Djambarrpuyngu — pfe-school back up activities.

This year reading and writing have been B. ‘S'i’AFF DEVELOPMENT

begun m the Gupapuyngu dialect in the Each o ’
- afternoon from 3.30 p.m. until 5.00

.upper three grades of the school. These - p.m. is used as preparation time when we
lessons have been taken by the Princjpal to work out the next day's program. The

- date lbUt in Third Term it is hd’ped to have a Prmmpal works with the Grades 2 and 3
Teaching Assistant taking the classes at . iy ¢ ; :

» c ! k. This h been d Teaching * Assistants and sorts out
least twice a week. This has notbeendone . gigic|nes. The same happens in Grade 1

before as we were waiting for the assistants and the pre-school. You might say we have

to arrive at a stage where they can control daily-inservice coursesand this is essentidff

the older children a3 well as the younger if the assistants are
going to be able toknow
and thus be effective in their teaching. The what and t
. beginning of third term will see this. and how to teach dmerent (opncs

. . - € GENERAL ASSESSMENT
The books followed are those prepared b t is realised that our literacy program is

Ms Lowe of Milingimbi dnd used by that ™ " perhaps aimed iat the wrong end of the
school and Shepherdson College in their school population but] time and the
| bilingual program. To date the Principal avaIIaBmty of sgnqon&}o actually begin
‘ has been able to take the lessons as the, the work is required. As soon. as & full time
language in them is known to him but teacher is available we hope td starton a

Jurther lessons will be difficult for a non-" " f,j1-scale bilingual pr ram. : ' .
"Aboriginal to teach. . guel prog , ' . ~
Y . - ' . ) B - < . 1
The Role of the Aboriginal Teacher L |
. . ~ .
Much of the teaching load for the lower" s MANINGRIDA SCHOOL— )
’ xrbages and pre-school isin the hands of the " ,SEE GORDON SWEENEY SCHOOL
sistants. * "

riginal Teaching
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First Year Infants has an enrol

»

ThiS school commenced .a bmngual
program in 1973

- A. THE PROGRAM AS IT OPERATES

1 Classes Involved

There are two Pre-School groups and two |

Infants classes learning in the vernacula®

Gupapuyngu The Pre-school enrolmentof °

48 consists of two groups—a morning one

of 28 children (second year attenders) and - .

an afternoon group of 20 children, with an
average attendance of 16 at the morning
" group and 15 at the afternoon group There
are five non-Aborigtnal children also, one n
the morning and four in the afternoon

“enroiment
There 1s one non-Aboriginal teacher at the *

_Pre-school and two Aboriginal teﬁchers
"Last year there were three Aboriginal
- teachers and the whole program ﬁowed
better. '

In the third term we have combined both
'groups and all chudren attend in the
mornings—the younger children from 8
“am.to 11 a.m. and the olderchildren from 8
am. to 11.30 am This was orgamised so-
that the teachers could sit and prepare
more thoroughly, make more pqrmanent
aids and induige in some re “en
focation” training, and mostly to%t ‘down
songs and rhymes in the vernac

ot 22 .
ang’an average attendance of 16. There is
one non-Aboriginal teacher and' two

—Aborjginal teachers. Dufing Term-3‘ one

Aborigmal teacher was teaching full ime in
the classroom and the other teacher was

. working with the linguist after an hoi t’

teechmg of reading each mornmg ﬁ} t

Second Year infants has an enrolmentof 40
and an average ddily attendance of 12
children. There is one non-Aboriginal
teacher and two Aboriginal teachers. Only
one of the Aboriginal teachers has been
teaching full time this term as the other has
been working with Infants 3 (staff- shortage
_acute). There aré two .pon-Aboriginal
chltdren in this section of the school.

-
.

’ ‘I’here are no other classes in Gupapuyngu .

this year,

38@5

. The Abor

+ Aboriginal children’s edugp

10 Milingimbi School

2. Type of Program . ~

Initial Iteracy is taughtin Gupapuyngu with
teaching in the vernacular in the Pre-school
and Infants section, and Oral English
sessions and some English M&thematics
sessions in Infants |1, -

(a) Role of the Aboriginal Teacher
ipal teachers.in the Pre-school
and Infantg sectipn-undertake most of the

teaching in early conceptual and pre-logic
development language and auditory skifls,

. social Studies, health and in reading in the ’

vernacular. In the Infants groups they plan
the progression of work in reading—one
teacher has developed a culturally biased
program which was implemented with the
non-Aboriginal teacher’s help. A few ot.the
teachers are creative and assist the non-

Aboriginal teacher by working out activities °

or suggesting 1deas for lessons amedata
particular point.

(b) Role of the non-Aboriginal Teacher
-The non-Aboriginal teachers in both
sectuons areresponsiblefor provision of the

theorettcal framework and the overall
practical prografm. Planning includes

-

discussions of all lessons and aims, with <

»

, Aboriginal teachers and defmonstrations or

lectures so the Aboriginal teacher can
teach as confidently as possible. The Oral
Engltsh sessions are tHe responsibilty of
“the non-Aboriginal teacher and in the
. Infants Section some of the Mathematics
program is taught in English. The non-
tion is also one
of the non-Aboriginal téacher's duties and
is shared by the two®. non-Aborlglnal
teachers.

{c) Role of Other Peopte tnvotved

"Other people involved in the bilingual *

* program &t Milingimbi inélude: Ms. Béulah
Lowe, linguist; Ms Sue Harris, adult
educator Mr. Davi¢ Morgan, literature

production; Mat;arra and Gularlbunga 2"

literacy workers

Ms Lowe is the District ngmst tpr the
. United Church and is engaged in pnmpr
production. Ms. Harris is working part-time
" teaching English and Mathematics to' the
Aborugunal teachers and Gupapuyngutothe

v




s Ms Lowe where necessary .

.~ Dawid* Morgan IS N ‘charge* ot
roduction in the Literacy Cenife and has,
this term, begun making -aids for the Pre-
school and Infants section_as well

Matjarra - and: Gularlbunga have been

working n the Literacy Centré since its

Jnception in third term last year. They have

collected stories on tape and transcribed

them Matjarra s -proved specially

Jtalepted, 10 the~lranslabion-figlds- a most,
‘difficult area, and has been workihg this

term:with Ms Lowe for an hour or so a day

on Primer material. ’

Gularlbunga has finished work on a full-
time basis because of ill-health We hope
she will continue with us on a part-time
basis when she is abie ;

i

Teaching English

Pre-schoo} there is no formal
of English. Depending on graup
readiness. labeiwng,” action games;
‘commands, etc., are being taught halfway
through first year of attendance These are
W taken by the non-Aboriginal teacher in the
form of games. or matched to relevant
activiies and quite often.incidentaily The
other aspects of early Oral English are the
exercises—hstening andproduction games
and activities all geared to actions or
-activities so there 1S some relevance (‘put-
put-put'—outboards, ‘chug-chug-chug’
type noises and games—gene:Ftors. dogs —

\

panting, etc, for “t” and "“th" exercises and
SO on)

These activities continue throughout the
two Yyears with understanding of and
praduction of sentence patterns taking
over from simple words and phrases
depending on children’s reddiness and.’
matunty. We try to teach {in English
concepts that the child already has in his
own situation and make sure that he can
use and articdlate concepts his own
language before we ask that he does this iry
English (e.g. before, next to, befind, etc’).

1n the Infants classes, the nan-Abgriginal
teacher conducts Oral English claséés for
hatf an hour a day, divided into a 15 minute
driil lesson based on the Oral Englsh
¢+ Syllabus and 15 minutes work 'in English

songs, poems, finger plays and stones In

~

- et a .- - - It - = -

¥ '

. program planned entirety b

_accuracy and fluency. All,

second yeag Infants gt least hait of the °

Mathematics syllabus is taught m ErTghsh
‘4 R'reparation for the Coiing Year .

Next year all Infants clas ill follow a

bilingual grogram. Primers wiff be finished

. In 1975 and the first groups, in what will bé

“'the Infants ilf, will finish their primer work
perhaps in Second Term We hope to

" involve ‘more classes In thé schop! in

Gupapunyngu Iteracy and, increase .
fiterature productaon to cater for the needs

! of alder.chyldren and the adults whowill be

learning to read with Ms Sue Harris We.
hope to produce a regular newspaper and '
using the dark room, scanner, etc , produce,
teaching material the environment and
relevant to community needs

RS

Intensive " 1nitial orrentation and
Gupapuyngu language courses are-being
organised for the first weeks.of term and the
teachers  will ~ opportunity -+ for .~
ing-Tanguage classes throughout”
ear Languageengineéering will begin it

~—" possible and an increéased output of songs,

-
.

rhymes, etc, in the vernacular,

5. Cultural Activities

Children in Pre- séh’ool and Infants classes .
have "bunguls:* 1dancmg) each week led by
a team of men and supervised
Aboriginal staff.

Aboriginal tea

langua richment sessions each day -
g Gupapuyngu songs andstories. The

Infants | class had a cultural social

teacher nvolving people/?/om the
commuay.” -

B. STAFF DEVEL/oPﬁENT
1. Literacy for Aboriginal Teachers

We have had no literacy classes in the

* vernacular, for ‘Aboriginal teachers this

year. All tlete Aporiginal staff are literate in
Gupapuyngu with varying degrees of
with two
refresher

acceptions, have had either

_ courses or training in reading with Ms Sue

Harris last year.Some of our older teachers

. who have been away doing further training

this year will need refresher courses in
Gupapuyngu next yeat.




‘2 Literacy Classes for nan-Aboriginal
Teachers .
_The classes for the non=Aborginal
e been maintained throughou(‘
/ the year Manydjarri intially, then
Sue Harris took overand initiated a p
type approach with the staff working at
their own pace The program ams to
enhance teachers’ communication sklls
- with students, fellow teachers and the
community and at the same time promote

. / -understanding of the local culture
/ 3 Nymbers of Aboriginal Teacher:

Training

ing with 12 years
e .in pre-school and

el

Gayung, one year of t
* teaching exper:
. Infants

Manydjarn, no official training, 21 years of

E _-t€aching expenence

Guwalkuwal, 6 weeks tréming course, 2
years teaching experience

Yawirr, 6 weeks training course, 3 years
teaching expenence !

- Warmbirnr. no training, 1 year teaching
experience ’
Gurranygurrany, no traiming, 1 year

-

teaching experience

Bangguli. no official training—16 years

teaching
Waymamba, no official tra ear
teaching
- In Traini -

2nd year Gurrawangu

. Peggy Anderspn 5

Djambut;,

Istyear Gapany e
Library -

»/Assus’tant MulumBuk

Next year Guwalkuwat and WarmBirrir both
B _'Wish 1o attend Batchelor Training Centre
~ ,and theirfamihies arewilling that they do so

! 4 Assistance given by Non-Aboriginal Statf

The pre-school staft have had less n-
service training as the year has progressed
Last year Friday was training  and
preparation day and concentrated on a
particular aspect of teaching, child
development etc., each week We used
matenal Ms Edmonds had prepared
tourses on the child and play,

B . ) -

N .
observations from the daily program as -
teaching points Non-Aboniginal teachers
demonstrated activities using -Aboriginal
teachers as the "pre-school” group s

This year began the same way but the non-
Abonginal teacher had to fake up extra
hool and this time wa#
Im this year was to make the
teachers aware of where each
was physically , and
velopmentally—in otheiwords incredse
their  observation and assessment of the
children Thi$ has had only limited syccess
. Hopetully, next year with an extra -
Aboriginal teacher ‘and another non-
Aboriginat teacher an effective training
program might be resumed Ms Edmonds
had a week's in-service course at
Milmgimbt for Efchp Island, Maningrida
and Milingimbt pre-school teachers _

Each afternoon the Infants teachers have
worked todether preparing the next day's
program and the non-Abonginal teachers
have used this_time in broadening the
Aboriginat teachers” understanding of the
aims and conient of the program and:
helping them to develop teaching skills

Ms’ Lowe has trained Guwalkuwal and
~ * Warmbirnr in  the teaching of the
Gudschingky method of reading and Ms
Salmo Iso-hascontrnibuted in this area
's Sye Harrishas taught English skills and
some Maths for the igst half of the year

5 Assistance given by Aboriginal Staff

The Aboriginal teachers have given
valuable assistance to non-Aboriginals in -
the area o] .

[y

1
[ ]

language training .

® Jocal culture
. & requirdd behaviours of the
“balanda" . i :

¢ ¢ knowledge of families ang

® ‘assistance with discipline

6 -Areas for Further Staff Development
-1 Courses for Abonginal teaghers in
ies—on-gojng, ‘as-well
. L :
€.8.L worksheops for non-Abotjginal
staff from beginning of the year,

Further “language work for non-
Aboriginal staff,

] ~




. ". 4. Some. cqurses in “How Children
Learn”, what helps and what hinders
jearning, far Abonginal teachers
especially, - "

gﬁ Opportunities for Aboriginal teachers
. to see other schocls 1n action, to see
other teachmg styles, and condltvons

. and

6 Courses In hngunstlcs and language
. lgarning for non-Aboriginal teachers
‘L C. MATERIALS " o .

. During the year Matjarra. Gularrbynga,
* Buyuimuty, Nalambirra'and David Morgan

have worked, either 1u|l-t|me or part-time as -

members of the merature Productian
Team, This Work entails collecting matenat
" by recording stories in camp or the writing

of new stories. This 1s then -edited™into_

. able form and lay-out and illystrations
%brepared prior: to printing by the
t printer, The books cover as

wide a spectrum as possible including

traditional fqlkiore, logat history, children's

Aocal flora and fauna, food stuffs and
geographical feafures). Fourteen books
have been prepared in this way, four of
these are still with the Government Pripter

Although smali in humber, tivey representa
considerabie improvement iy the quality of
matekhial avé’xlable In the vernawlar o .

A1l-bobks and teaching aids for theprogram ’

£ have been produced. in ciose consultation
with Mg Beulah'Lowe ,

Ms Lowe anhd Manyd;am couaborated n
producmg Prmers Numbers 3 and 4 and
'+ are workmg on further numbers !

‘In additioh, Ms Lowe, Joy anpd Joﬁn
‘Salmqnd have devised ads used 1n
. ¢onjunction  with the primers These
. include a form of Word Bingo. a Word Shide

redders. The actual prod\lcnon of these

« Warmbirnr and Gurranygurrany

- Ms quehas also acted as proof reader for
, all texts and has trained ‘members of the
Ivten\ure team in the skills of idiomatic
!ranslmoh ’

.~ At the' ,suggestion of Ms Kerin
O'Shaughnessy..-Libranan at Milingimb:
School, the books produced have been
rocordéd on tape and these aré used with

~

Q

storids and natural history,{i.e. listings of -

v Rule. flash cards and supplementary

‘ads  was assisted by Guwalkuwal,’

. “for the pre-school throughout the year.

.. |llustratrons drawn

*

the group ifstening post, giwung atided
interest to the use of.yernacutar materiat in
the library -

M’s Fran Powellhas prepared teachmg aids

Ms Sue Harris has praduced a large number
ol mgh quality teaching aids for the
instruction of non-Abgriginal-statf in the
vernacular and for teaching English-as a
second language to Aboriginal statf

At the moment two further bpoks are
- neanng completion pnor to grinting and a
series of cqlour illustrations to be used with
the first primer is being produced. Also
from local ark
pamtmgs are being prepared as« source
matenal for a reader based on local’
content. ;

Members of the ljterature production team
are ‘at present engaged in trapslating

' English language children’s books into the
vernacular. ) ~.
Duning 1974 Milngsmbi  School’
_continued 10_purchase equipment for the
iocal production of literature and teaching
aids through funds obtained from iocal
Parents and Friends WAssociatioh,
Aborginal Arts Council .and -Schools
Commission. A Roneotronic 800s
electromc Stencit Cutter was purchased to
. be used with the Roneo Vickers 870 Ink
Dup)ncator A dry: photo. copier.' tape
recorder and equnpfnqnmr aphotographic
. datk room.that has been recently built at
me schodl, were also-acquired.

It I1s envisaged that in 1975 the product»on
of a wide range of stoties and reference
books will* continue but with incredsing
emphas:s on y¢naterial that can be used
ummedlately iin the Pre-schoal and Intarits
" program. Wealso'hope to produce further
aids for the teaching of English as a secqnd
. language to give a local ‘context.

.v-f

-D. COMMUNITY INVOLVEIENT -

. Th»syecraSchoolBoandwastonned Afew
meetings have been ‘heid at the scioot.
The Rarents and Friends Associatiqn ran_ -
well with 2 smali bul reguiar attendance.”

. meeting mproxnmate!y fortmghﬂy untit
- June. .
Attendanoefeﬂoﬂmdsomeofmereasons
mainly family. Qave -only now become
lpplmt

r .,

.2
.

r.




"The Work 'Supo'msors at thewr own volition _
selected another “bungul” leader (when the

+ . reguiar songfman was away) and o his
i services” at the, school. was
reasonable attendance at “ "

E. PROBLEMS ENCOUNTERED

1 The loss of one Aboriginal teacher
from the Pre-school. and not being
able to repiace her.

.2 Two newly appointed non-Aporiginal
teachers“to work with the Infants-
»  Classes, ‘

3 Newly appointed untrained Aboriginal
teachers who required trainmg on site,
‘4  Community commitments of the senior
Abonginal teacher—resolved later sn
the year, .
5 Groups of poor attenders
,younger chudren, ‘-
6. Turnover of staff in the Iliterature
préduction centre,

7. Delays wn obtaining _suppll‘es and.
having books printed and returned
- from the Governmenyt Printer, and

among the

-

1

This school plans to comfnen'i:eg bilingugt
program in the pre-schoql In 1975'and tus
years activit:ps have been a preparation

N 1A« '

" A THE PROGRAM AS IT DPERATES-

The Aboriginal language to be used in the
school is Nunggubuyu. - = .
Preparation . for the coming year has
ifcluded the introduction of bilingual
approach in Pre-school. the testing of trial
primers in the upper school, and preparing
material for use in Pre-school and Infants” |
for 1976, L T
Cultural Activifies C.

1. Dancing _ . .
An 'Ahonginal- singer comes into
achpol for half an hour per week and
‘'with the help of a ehild or a'Teaching
Assistant conducts a session. The .
whole school attends the-session ang
the atmosphere is-informal,

v

_ Aboriginal teachers will themselves tindthe _~

" iy

", " (iti) At oiher times during the year some

. upes.by the elders.

° (iv) Camping with oid men: i
Theoldn'nenhav'etakm'agroupoj -~

- - - il - -
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8 The \ab,‘ence of _some of the more
expenienced Aboriginal teachers at
courses. ,

F. SUMMARY OF HIGHLIGHTS  ©

‘
The prefessional development of the
Aboriginal teachers involved in the
program has .been impressive. Thost
Aboriginals In the Literature Production
Centre have gained in techniques in a most
heartenihg way fe , -

4

G. GENERAL ASSESSMENT OF THE

. PROGRAM
. We believe that the program should

continue and indeed must do so. But this
year has been so chaotic and the progress
80 uneven that we haye beeri close to
despair attimes There must be a stability of
tenure and efficiency from all staftf and we

" need to recrpit téachers who are’ wholly

committed to the aims of the program.
There needs to be special efforts made to
find such non-Aboriginal teachers for the
program. . -

.'~ e .

» i T 0w

L]

11, Numbuiwar, Schdol

Basket making, weaving: - :
Four elderly women work with ten gitis
for coe hour per week and instruct the
; children on various aspects-of weaving

and basket makifhg using pandanas ¢
and natural string. _ °t

men have come into the ‘schoof and *
told traditional stories to the children.
Stories ‘have also beén recorded- on

-8

boys to their own -country for the
putpose of “teaching them the qid
ways”. This irlcluded tracking;

. CORking, story tefling-and the pginting _ -
oul of impoftént plsces. This ‘seems
vital to the Eontinuation of traditional.

~ re‘ N . . . £ . .

A ’ ¢

1 L
-

: -

o’
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B.' STAFF DEVELOPMENT

1. Aboriginal Teaching Assistants will
attend a hiteracy class in third term
1974. They should be able to read and
write their Janguage at the end of the
course _

2 it s feit that Nunggubuyu IS a_very
ditficuit language to learn. However.
non-Abonginal staff are expected to

. know common phrases and words In
the language. ,':

3 of Aborjginal teachers with

mmg—ms .
wnber of Abongmal teachers Ny
training—three.,
= (Al three will returmn to Numbulwar at
_the end of 1974).

C. MATERIALS L. L

1 Theé .people invoived i maferal
production  include the  hnguist.
teaching assistants and teachers. and

) local people (story tellers). e

“2. -Materials being produced: -
® interest books on a varety of

. topics

bt
o R

.A. THE PROGRAM AS IT OPERATES

At the time of writing. the school bilingual

program mn classrooms is restricted to_oral

preseatation only. Al classes are taught in

1 Classes invoived .

~  Enrolment
| Qass - T (Average)
Pre-School ~ W . 17
infants 1° ) on
_ dinfadts 2) .. 7
Jnfants 3) 9 .
Multi Grade 2) 14 .
Senior Grade ) 12
ic 10

e pre-reading picture bOoks.'anq
® primers.
3 Material 10 be produced in 1975.

* _ supplementary reading maferial—
graded to fit into the sequence of
the basic reading lessons, .

* some content materials for early
stages of the school program,

e reading material covering a °
widening rapge of topics and
witerests, .

® revision and” re-prinf’ing of

*  vernacular Church Service books

. (including hymns and choruses),

. and
e a community newsheet in the
- vernacular. i

D.. COMMUNITY INVOLVEMENT - .

. The community is aware of the bilingual

program. The local Education Committee .
and Town Council are happy for their

childrén to read and write in Nunhggubuyu,

and have signified this in a letter to the
_Education Department

¢

-

12, Oenpelli School -

Enghish, but those having an Aboriginal -
teacher or teaching assistant are given

supporting instructions in the Gunwinggu

language as the need arises. °

. w‘ " " '/ ‘k
- Teachers Teachers -
2 . L -
- 1.- 1
Q1 . 1 .
-{ . .
!
(1 7:
{

‘W




2. The type
English:
(a) ln-School

Thenon-Aboriginal teacher takes all musi¢
and] story activities .with the Teaching
1stants translating when necessary. The
Teaching Assistants read ‘stories In
Gunwinggu ce per week as well as
teaching singing of Gunwinggu songs
They also take tums at giving the usual
group activities such as finger play etc “in
English. When working in free activities
with children Gunwinggu s mostly used
For Pre-schoel feavers 0f-1974_ this year will

be followed by a program nvolving initial
teracy in English .

of program, and teaching "6t

.

(b) Infants: * .
The-Aboriginal teacher takes all lessons

reading program which are taken by a non-

lessons except story time are -gwven in
Enghsh  Prepared short-5tory books

lessons whpn necessary to give supportive
instruction

{c] Infants 2 and 3 combined

Al lessons are given- In English.
Considerable ,assistance “i1s given n
Gunwinggu for writing practice’ and some
number lessons which are regularly taken
by the Teaching Assistant. Most oral
- Enghsh and half of the English reading ¥s
taken by the non-Aboriginal teacher

(d) Multi Grade 2,

Home ‘Economics * .
All lessons are presently.giveri in English, it
1S planned that by mid-October in 1974
‘these senior pupils will staft on a hiter
program of seven half-hour lessons per,
» Week 1n Guawinggu With. the ‘Abariginal
teacers * %6, '
" These children are inyolvéd: in the school
English reading, scheme which is graded
and tak@ by all teachers at the same time *
tht t the Prnimary and Post Primary
ons each day v
Presently this involves writing stories: for
. Use by senior pupils: and shortsstories for
use Dy teachers and Teaching Assistants in
reading >

Senior 'G'eneral,:and

Chidren.

v

—&xcept oral English and part of the English

Abonginal who visits for these lessons All

wntten 1n Gunwinggu are, used in other '

acy .

'g -to pre-school and infants 1 -

4. Cultural activities

" These activities are restricted to special
occasions such as training for the Arnhem
Festival and exchange programs with other
schools The experience of 1973 has been
used as a guide here  Children always
complained when sént to the wvillage for
-weaving lessons and the dance program
had to be cancelled far more often than not
for lack of iIndtructors from the community
All lay nstructors were put on, Aduit
Education rates of pay Bark painting was
successful but has not Been continued this

- yeé’r . §
Kriown Gunwinggu songs are sung in the
noermal choir work.

-

B. STAFF DEVELOPMENT . .
1. Literacy for Aboriginat Teachers

Presently Ab&riginal teachers and

Teaching Assistants are not fully hiterate in

Gunwinggu. Many * speliing ‘mistakes

continue to be made inwriting, and reading
-~ back of printed materiat 1s oftenhatting and
* always slow -

All‘,\Aborlgmal teachers and Teaching
Assistants, except the outstation Teaching
-Assistant, -attend literacy classes at the

* Literacy Centre an another. part of the

- community each week with the resident
™ .Church Missionary Society Unguist. All
have lessons from 1.00 p,m. to 2.00 p.m on.

Mondays and Thursdays. two continue on

tilt 3.00 p.m. bothdays, and three'.of the-
above have -an-extra three-quarter hour on
_ Thursdays by beginning at 11.00 a.m.

2 Literacy tor Non-Aboriginel Teachers

Non-Abériginal teachers Aare not attending
Iiteracy classes. The residentiinguist gives
oraltutorials from 4.00p m t05.00p m dne
afternoon per week, and twg teacherswere

+ , attending these up to the end, of second
. term - -

v t/ '
- 3. Training of Aboriginal teachers
Two Aboniginal teachers have two years of
training, one Toaching Assistant has one
-year, and twe have had six weeksy
, Presently ‘another Teaching Assistent is
undertaking the thirteen-weeks' librarian
assistant’s course in Darwifi. The remaining ..
‘three have had no training outside af
Oenpelii. ] ’

.

.

h:.
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4 Assistant to Aboriginal Teachers

Pre-School Teaching Assistants are given
bnef instructions on the next day's lessons
by the teacher-in-charge

The Infants 2-3 Teaching Assistant s given
weekly guidance by the teacher-m-charge
on lessons pianned.

The outstation Teaching Assistant has
, weekiy or fortnightly planning sessions
with the roving outstation teacher, Mr John

Bonney, on his wee@{gwgmznsnts (See

report on Gumadirr schoo h follows).

Ywo untramed Teaching Assistants
+  presently have momtonél duties only

Time1s putasndealsoatschoo! eachdayfor .
consohdation of lessons and for wniting of
stories The two teachers have three hours
durmg school time for this each week, and
two Pre-Schodt Teaching Assistants also
have-three hours Pér week The remainder
need close guidance and because oftack of
personnei are not able to have this extra
time.

5. Assislance to non-Aboriginal Statt
. Aboriginal staff, are quite willipg to give
assistance to non-Abarginal teachers

when asked This mostly is for the purpose
of building up an. oral/aural vocaboiary .

6 Areas of Noed for Further- S_taﬂ
Development
A major area requiring attention is in- ba.s:c
. training of Aborniginal Teachers. and
Teaching Assistants in the’ theory of
education Since little succgss has been
had in sending Teachmg Assistants to
Darwin it could be that inservice lectutes-
need to be givem within the local«sghool
situation Quahitied teachers complairt that™,
time 1s not easily made available for fraining
" Abonginal Teaching Assistants. but since
training is so impaortant provision of a full
time training officer appears warranted.

RS - .

. C. MATERIALS - .

.; T’ People Involved in Producing Materials®

Presently two Abongmal teachers and two.
. Teachmg Assistants are writing short
+ "~ stories of from'thirty to two hundred words,
Other Teaching Assistants are’ not
confident enough as yet to produce stories.

It is planned, that a.sernes of lessons be
given to Teathirig Assistants ‘by the

ERI

Aruitoxt provided by Eic:

. the school fotuse later. .

L)

'

rt/Craft teacher in third terim this year on 4 5

- Aboriginal
Assistants. e

" the Department for printing.

the best use of a 35 mm came;a and on
developmg and printing photographs for,
use in iHlustrations. This activitys presently
being done in hobbies’ classes. -

2. Loca) Production .

At. this stage six stories by Aboriginal
school staff have been printed and
illustrated by hand in one-off copies but no
multiple copiés have been set up so far
Twentytwo other stories have been
checked buthave mot been put into bookiet
tormat anfFillustrated as yset. Some twenty-
eight stories have been prepared by
teachers and‘ Teaching

Other matenial avaifable has been produced
by the Church Missionary Society Literacy

Centre for yse with adult classeg, Onestory .

of fifty-four words produced bya giaduate
of the centre has been run off in multiple
copies and is suitable for use with the
senior.classes at school. Besides thus, five
booklets of several stories for adults and.
twenty short stories onsingle fold cardsare .
bemg produced in multiple copibs. ‘Forty
one-off indwidual readmg cards and.six -
foolscap, duphcated sheets for adults are

also available ot the'cenfre. -~ - ‘s
- No pnmers work books, or associatgg

supplementary.readds for theschoolhave

_ been produced as yet.‘A list of words used

by children however is being qompnled at

3 Production by the Dopaﬂmem - -
Al this stage nething.has been subrmtted to

pog

4 Watetials in Production - - -

-Matem‘bemg produced at the moment 1s'
restricted4o general interest stornies wuthout
vocabuiary cantrol.

5. Future Producuon-w’rs < .

Withinthe nexttwelve months itis expected
that school staff with fhe aksqstanca of the

Iteragy Céntre,wil: ot
s, complete a children's.wo Jist.' .
* produce primers and assocwgted
work books; ;-

o produce supplemema;y readgrs S,
, with ward control,

] translate finger plays. ln(ants angd .

»

Pr songs. and other group
actiyities mto Gunwinggu, Lol
E asn amnel l . - '

B N v . )
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.




43 : *
® produce general story bookiets for to attend fully in 1973 and'this year only one
use with Semor pupils Teaching Assistant has had nil
. ° absenteeism. If attendance' had beén
" :OQZOt:g::st‘eahntc‘eracy ',or Teaching . higher a much .greater number of stories
. - .. would have been produced to date. .
< - ¢° continue taping and wniting . .
ohiidrens stories told by adults. All Aboriginal staff appear keen in
discussions, but their output has been
D. COMMUNITY INVOLVEMENT disappointing :
It was agreed in 1973 that a reasonable Time made available for personal study and .
number of adults should achieve Iiteraey in forwriting of stories in Gunwinggu appears
" Gunwinggu through attendance at the not to be used too conscientiously
Church Mssionary Society literacy centre Apparently much more direct
before school chiidren be taught hiteracy in encouragement by senior school staff is
’ that language The Church Missionary required—possibly through all in together
Society had been planning for Iiteracy in workshop sessions.

* Gunwinggu for several years now and the It 1s felt also that visits to established
first classes-were held for adults in 1973. bilingual Iteracy centres would boost
Presently twenty adults: attend clas§es enthusiasm considerably.
dunng the day ‘and this inciudes nine . .
péople not iterate 4n English. Besides One area of doubt affecting work 1n 1974
Teachers and Teaching Assistants, a-.. Tas been the planning for 1975. Both
further twelve people have gained hteracy temporary Baqd 1 Abortgnnalteacher;wugh
in Gunwinggu through the centre - to att_end a third year course next year in

_' Darwin to up-grade their Commaogwealth
s Presently the centreis involved mtgachlqg Teaching Service status. ShouM. both
fluency of _reading and writing  in N

. personfret be sucCesstul N their -
Gunwinggu to  Aboriginal , Teaching applications, the bilingual program jn the
. ‘AssistanE ar}d_ Teachers. _ Mm, 31"!97" G,exron of sch,dool ,rm s‘IW, down" .
* until . AlsO the resident linguist will not
E: PROBLEMS ENCOUNTERED be available until the second term of 1975,
Th_e greatest problem’ so far has been in SO it is not likely that work on primers will
-getting Teacherg and Teaching Assistants begin before then.

. R -

&
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o ‘- . . . ‘ o " 3 ’ ' . z 2 3
— / 3. Gumadifr School (Oenpelli Qutstation) -
G - ] . e I\j ) - ‘
Gumadirr 1§ ah outstation settiement of determine the methods that best meet the
Oenpelli. It 1s situated sixty miles from . ngeds of the situation. L
- * * Denpelli and 1s only acgessible by hight On-the-job training is being proyided for

% sircraft during the wet season which lasts the Aboriginal Teaching Assistants running

© for six months. The outstation can be the school Eventuall . .
> . . . y Model 1° of Bilinguat
* reached by & wheel drive vehicles during Education-will be introduced as an akgj to.

v

.

LY

. - -the s months’ dry season The population e : .

* ‘ot Gumadirr vane$ from twenty to fifty hten‘:cy in English.

ic——persons and the nulber of achool age . EN AR Ao

" - children ‘ranges from ten to twenty-five o 1 ’ . . .

- .dunng the year, . RS ‘P ingual Education. in Schools «
i * Quraim is\qprovidehn‘eﬂeﬂiveeduqaﬁon . Tervitory Watts. 8., McGnthl,n w.:r::a Tandy, J., / -
; \”" Program at Gumdirr for Yhese children. In Department of Education, Darwm, 1973. The

> order\lo achieve this, experiments i . school is left entirely 1n their charge every

| different types of curricula and teaching second week. .

methods are being carried out in order to IR oo T L T
B

.‘l
«




A. THE PROGRAM AS IT OPERATES

1. Classes Invoived

it is one-teacher school set up Invoiving the
following organisation:

Pre-School average attendance three
Infants average attendance five
Primary .average attendance five
Post Primary average attendance three
Teachers

Ms Audrey Na;ow——Pre—schooI/lnfams—
Teaching Assistant

Ms Joy Jorlom—Primary/Post Primary—
Teaching Assistant

Mr. J Bonney—Visiting Teacher

Ms Audrey Najow is six weeks trained at
Batchelor and has had six weeks on the job
training at Oenpelli School. .

Most instruction . presently s given In
Gunwinggu language.

Instruction 1n English 1s given by the
vistting teacher

2 Type of Program

Role of Aboriginal Teachers:

They are responsible for the complete
running of the school Instruction is given
in Gunwinggu. They take all lessons except
oral English .

Role of Non-Aboriginal Visiting Teacher

He 41s responsible for training Teacher
. Assistants in teachmg methods. He gives
"demonstration lessons for -assistants,
organises the teaching prograrh and
prepéreg lessops in consuitation wnth the
assistants - ¢

He 1$ responsible for the taaching of Oral,
English. - Visits are® usually ‘of one weeky
duration taking place every alternate week
it possible. .

Teaching anlbin

Situational drill lesso
given, These lessons are taken in the bush
as children ‘are rejuctant to speak in a
formal classroom situation. ! )

Progress of this program has been
: hindered by-he large turnover of children
passing through the school. Therefore

3 2

forOral Englishare «

.

. in a real sttuation and then to extend it.

" send Ms Najow-for six weeks of teacher
_training at Batchelor over the-1974-75

v

.

regular excursions to areas of interest or
recreation are undertaken in order to
interaGt with pupils, and thus get a freer
flow of English language than obtained in a
formal situatian. The aim is to nurture their
present knowledge of English through use

Preparation for the coming Year

At present no introduction of a bilingual
hiteracy program is envisaged. Itis hopedto .

Chnistmas holidays. It 1s also hopéd that "
these assistants might be ablé to come into
Qenpelli occasionally to yndertake some
literacy training in Gunwinggu. Nathaneal
Maraingurra, one of the two Aboriginal
Temporary C.T.S. teachers at ‘Oenpelli,
might be able to come from Oenpelli
occasionally to help the asSistants
undertake a Gunwinggu literacy program,
in 1975. Itis not known at this stage if he will
be attending a third year of training at
Darwin COmmumty College in 1975,

Cultural Activities

Parents prefer to teach their own chnldren
about their own culture out of school time.
The assistants do tell Aborlginalston'es and
do some Abongmal pamtmgs in s¢hool.

Some excursions have been undertaken to
areas of sacred significance -and elders
have come,along_ to expla}n them to the
chidren. ., .

<

B. STAFF DEVELPPMENT

The. visiting tea has comggleted the
Summer, Institute of LiMyuistics
Assimilation course at Macquarie

#mvers:ty over the 1973-74 Christmas '
blidays ahd attended oral language )
courses in Gunwinggu for twelve weeks in
1970 and two terms this year. He has also
attended the-Darwin Community College,
course in'Aboriginal studies. (.

There is a dehmte need to ‘give the
assistants more training in Infants Method=
and a need to find a time (that suits the
linguist at-Oenpelli) to give the assistants*
training in literiicy in Gunwinggu without L

‘ mterruptlng Gumadfrr School. .
C.” MATERIALE: . T
Nil {in Gunwmggu) . * . B

Wnll be obtamed 1rora Oenpem inthe futute
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- 2. At < first

D. COMMUNITY INVOLVEMENT

There is ho community involvement in a
bilingual program of Iteracy in
Gunwinggu. -

.The community has been involved with the

school in the following ways:

1. They built and now maintain theschool
building, )

2 Occasionally members of the
community come in to give lessons,
e.g. religious education, Aboriginal'
stories, talks about jobs and projec
on the outstation,

3 Some Aboriginal® paintings d

carvings have been given to the schobl,

and -,

4 The peopie have assysted inexcursions
and planting of paim trees around the
school. _-.

The whole community can hear.and see
exactly what is going on in ‘the school
duning the fessons throughout a normal
school day .

I3

E. PROBLEMS ENCOUNTERED'

1 Lack of basic knowledge of teaching
method by the assistants: Constant
demonstration and discussions have
seen a vast improvement in the
assistants’ approach to teaching but..
still a lot more training is necessary,

there were attendance:

45

A

‘ year.,

problems but since much”work in .

gaining rapport with parents and
children this problem does not exist at
present. The fact that it is their own
school dnd is run on’their own termé
means tHat parental concern is greater

and children are given much .

encouragement to attend school, |

3:7 The wet season made camping bythe.
isiting- teacher impossible. Rain also,

disrupted school as the bujidling is not

raiaproof but it- dees \ have - the
advantage of being the codlest school
building in which the:visiting teacher
has actuafiy taught, ~ -

. 4 Theadult people there had developed a

stereotype dbout school, probably due

school as very traditiona! with chiidre,
giued ta books and the shelt andtbﬁ

Jir*' .

3.

\(oaching subjects such as Oral English
N the open (e.g. on the sand by the
billabong).

The visiting teacher felt that they '

Ehought once a teacher stepped out of
A classfoom he was being lazy. Ths.
attitude has however broken down and

interested parents have even coméy

‘over to take photographs of their
children working outside, and

The biggest problem encountered in
$he school to date is the large turnover
gf children.

Out 8 the present average of about fifteen
chifdren attending the school, six only have
remajned there consistently throughoutthe ,

b4

»
)

F. HIGHLIGHTS

1. 1t was discovered that children were
more receptive and keen to learn work
when an approach of co-operative
tearning rather than tnd‘hiduallearping
was undertaken. In this approach
chiidren worked on mathematical and.
scientific problems and story and letter

writing in groups. The aim was to «

capitahse-on their cultural stress on co-
operation rather than the European
individual learning situation. .

Boys between the age of 12 and 14who
‘had dropped out from*Kormilda were
reluctant to attend school butwillingly
joined in when the visiting teacher
» carried” out an experiment using
traditional methods of hunting and
fishing and local areas of employment
to teach science, social studies, maths,
and English. Unfortunately time
involved witprthe rest of the school and

r of boys {two to six)

. and thg/tdct that the assistants are all
wom fp,revente,qu/elopmem of this
type & 8ducation. ‘

" The.recentkeenness of the parents to-
improve _ their community has
influenced the children to be just as
keen‘tqwards their school work. )

. 'G. GENERAL ASSESSMENT OF THE,

PROGRAM .

1o their own experience of it. Theysaw .- At present all children.are keen to-attend
school and full patental support has been

".obtained. Children are iearning, and are
doing 80 in sityations. tmore suited to their

Fy -
[ .
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culture and without European domination
The education 1s reaching children who -
would not otherwise be able to attend
school In one levaluation the wisiting °
- teacher tested four Ghildren who had been
there most of the year. One bright child
showed quite gpod progress-academically,
two average .chiydren showed some
progress-while the dullest child Showed-
-very himited improvement in_his work
Therefore a normal school range of results
was obtained )

< A more recent evaluation of several pre-
school children showed a reasonable
progress in Enghisfi language development

After one year of working and
. experimenting inéan outstation situationthe
. x ~ N '
P Y . 4
; RS
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e 1.- CULTURAL ACTIVITIES

Two hours a week are spent in cultural
activites Fifteen to twenty Aboriginal
adults teach the children their own skills—
painting-up, dancing, didgendoo playing,
spear making, dily Qags, fishing nets,
hunting, bark painting, etc

- There are three main groups. Llrrga
Wungga, Djunba and n turn, they take

~ dancing. craftwork and hunting.

/
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A bilingual program 1n Gupapuyngu (and
English) commenced in 1974 .

.

* " A. THE PROGRAM AS IT OPERATES

."~ 1 The classes nvolved mclude the
va following:

. a Pre-School - .
. Morning Sessvon-—32 puplls (one -

group)
Atternoon’ Session—40.Pupifs (twc

#groups)

©
L)

.

PAea |m-‘ A . N
» ‘ "

_ YEAR, 1975

S I
i l
} .

]

Ll .
visiting teachers feel that educational
results have beeh obtained. Success does
‘rest mainly’ with the people themselves
provided the visiting teacher can gain their
confidence and ‘ give ‘the " necessary.
encouragement when it. is required. An
example of this s that in the last month
parental and child co-operation with the
school has been 100 percent, due to the fact
that thee men have become extremely
interested in developing their commurlity,
and they are keenly workipg to |mprove the
settlement This means that if ‘the parents
- ate interested 1in working to improve their
living conditions then full co-operation can
be ohtained by-the children in the school. If

- parents aresitting down and doing nothing
' this influences the children to do the same.

. .
R S
AN ’

3 PREPARATION FOR THE COMING

“It 1s Roped that an initial introduction to

P

b

14, Port Keats School -

bilingual education will be introduced into

the school in 1875 with the aid of visiting
linguists and Aboriginal teachers.

The aim will be to have literacy classes for
Aboriginal teachers and intrduce a
bilingual program’ with PretSchool
teachers by way,of team teaching. .

¥

v
¢

Shepherdson College
Eloho Island -

a
. A

Staff: Ms P. Stéphenson (Pre-Sch.ooI

teacher)
Ggrmburr ) .,
o Rranu ) 2:3;?:;[ Teachnﬂg
- Garrat;u )
in orai wortk, Gap uyngu. basucally is
ved, while in ritten work, only

Gapapuyngu is used.
b. lnhnu—-Flm You

_First Class—18 Pupuls
S\eepnd Class—20 Pupils »
U TN RS

J
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- L4 . .
Staff: Ms N. Hall (Infants Teacher)

Rose Guywanga (Aboriginal
Teacher, Temporary C.7.S.)

Teaching Assistant)

In oral work, Gypapuyngu basicall%’s"
used, while m writter» work, on y
Gapapuyngu 1s Used. -

" c. Secondary Section

Staff. Mr. J,Rudder

Mr. Djmanggay
Mr. Badikuypa

)
‘ )
. Ms.D. Buchann )
‘Ms. Wanymuh )-_
. Ms. Banbinawuy - )

Basically Gupapuyngu i1s used, but
encouragement is given to reading other
familiar diafects including e.g.
‘Djambarrpuyngu  and  Galpu. Active
encouragement i1s given to writing in their
own dialects. -

2. The Type of Program

In the Pre-School initial literacy in the
Abonginal language is mtroduced to
the first year students progressing fo a

year.

school takes the pupils for all sybjects
* (except oral .English) which includes

indoor and outdoor activities, group

work, discussions, listening and

stories. - -’ ’ .

— 1Y
For the ﬁrsﬁear Infants the teacher's
role and the program are similar. -

In the Secondary section it is the
Aboriginal who takes the th

guidance in teaching techniques being

given by the Européan.

. b. The non-Aboriginal teacher in the
Pre-school guides the overall
programming, takes the oral English
and stories in English and gives special
attention to the non-Aboriginat pupils.
She aiso attends to the English music
program and caters for incidental
English requirements during activity
times. N .

The teacher's role in the first year

- Infants is similar. However due to the

Kathleen Guthadjaka ({\poﬁgingl .

Nine classes—86 Pupils«(One hour per week per class)

5y
Adult Education ' )
Aboriginal Assistants ) . Boys Classes
Adult Educati )
dult Education Girts Classes

Aboriginal Assistants ; t

tuller literacy programy.in their second Y

" & The Aboriginal teacher in the pre-

F T : : -
.‘ e . .

encouraging expertise of Rose ,
Guywanga' much less direction and -
program assistance is requjred in that
Class. Miss Hall acts as gverail co-
ordinator for the two cla®es arnd where
necessary gurdes in programrﬂing and
lesson preparation including
structured programs, oral English,
English’thymes and songs. '

In the Secondary section Mr. Rudder
assists * with the boys and Miss
Buchanan the girls, while both give
guidance in structuring the program of

lessons given by the Aboriginal
~assistants. .

c. Continual liaison is maintained and ‘
discussions held between the school.
bitingual ‘'section: ani the staff and

literacy workers_of th¢ Eicho' Literacy -
Centre. Communication is maintained
with -other nearby centres and most
have had Tchange visits with this’

"

school.

3. Teaching English e :

The .Pre-3chool” teacher take’ small
groups of pupils for quarter hour
sessions daily. Simple ~sentence
patterns are taught and these are
assqciated with ‘questions -and N
commands e.g. “| am standing,: what -
you doing?¥, “Stand Up”. Théseare _
reinforced  with games and activities
using a variety of aids. .
. In other quarter hour sessions English -
. Stories, singing, sounds and games are S
given to small group daily. Stories are®
‘o Teinforced ‘and understanding |,
snhanced by use of pictures,

Weekly sessions of music are givenin  °
- English. The Aboriginal assistant
ensures ‘that® the meaning s
understood by additional instruction in
* the Abofiginal language g

-

e e — - R S
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The pattern in the first year Infants
class is very .similar at the more
advariced level suited to that class.

. Except for incidental use where

necessary, no formal Enghishisusedin

2the secondary classes.

Preparation for the Coming Year

Consolidation and improvements
where necessary are envisaged in the
Pre-school, while the literacy program
will extend to the second year infants,
and naturally continue wrth the first
year Infants. -

Ms Hall, Guywanga and Guthadjaka
will move up with the First Year Infants
to the second year course, while other
school staff (already -here, "and
relatively experienced) will take the
first year Infants. .

Consideration isibeing given to using

school Aborginal teaching assistants
« for the setondary classes. As the

standard of the vérnacular story writing
~ (*written -~ composition”) improves,
these stories wifl be used in expanding
“ the .vernacular literature production.
Addition vernacular literature will be
produced. )

-5 Culturat Activities

All pupils are involved in a' semi-
structured culfural program. It
commences In the Pre~school given
regularly by the Aboriginal ‘teaching
assistants, and on rarer occasions by
visiting Abonginal community leaders.,
The mam feature in the pre-school is
singing and story telling.

- This program-is geveloped through the
Infants where Aboriginal.. teaching
* assistants take singing and tell stories.
A library of tapes and written songs (in
the vernacular) is being built up. Some

L

English songs have been translated,

¢+ into Gupam::y‘ngu
Story telling continues thwugh to the,
secondy,y pupils, these $essions being
. taken .either by some Aborigina)
. teaching assistants or experts from the
ccomrunity being emptoyed for this
. Purpose. : -
Aboriginal dancing is taught from Infantsdo
Secondary by community leaders in‘this
field. "

Aruitoxt provided by Eic:

\

Bark painting and wood ‘carving is taught '

by outside experts to the senior primary
and secondary pupils.’ Examples of this
work is> being . strategically ptaced
throughout the college. with brief
explanations or stories attached.

A start has been made with the artisan
taking a class to his éxhibited work and
‘explaining the background or mythology to
the group. .

Each pupil would experrence,about .ohe
¢ hour weekly in this range of specialised
culturai activity.: .

L

B Staft Developmenl ’ -

1. About nine of the Aborrg;nal teachmg
assistants are genuihely hterate in
Gupapuyngu’ One assistant” is from
Roper River: with consequent limited
used of the local vernacular., The
remaining Abornglnal staf{ are s_emi-
literate. ’

Regular literacy classes for the Infants

. and Pre-school Aboriginalteachers dare -
held. Of -the six Qporiginal teaching .
Assistants actually involved in the
bilingual program at present four are
literate in Gupapuyngu and the other
two to a lesser degree. .

Some further work will be done during
the forthcoming vacation and - a
cantinuing program is planned for
1975. o ,

.2 A hteracy program has been available
for non-Aboriginal persohs for ‘somé
years Non-Aboriginal teachers,
involved in the bilingual program have
already been profitably involved and
~reached a uséful degree of
competenCy "This  prograqy i
continue "“and all non-A
teachers are encourag
. participate.

3. Of the six, Aborrgma!

. assistants’ presently involved i
bilinguat program gne. is two-year
trained and now & temdorary offi

.
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good, -experience and competent 1
- teaching, while the remaining two also -
wrtrr no forma! training have 3dome,

<.

»

-

te chmg., ’




experience and are useful teaching
_ assistants who show good prpmise.

- 4. In the bilnguat areas in particular,
" assstance is given fo Varying degrees
-~ as required. in general aspects of

teacher trainirg, with special emphasis -
on teaching techniques, time tabling,
prografming, some academic work as .
needed and techrtiques appiicabie to
the bilingual program * No *formal
structured program is yet devised, but_
- this matter is recewnng close attention.

Thus assistance’is gwen for a minimum
of one hour dauly eachrafternoon, and
incidently throughout ,the day as
required, and each Fnday afternoon
additionally for the Infants teachers
‘Often the daily sessions’are longer
than the one hour. _

Durrn
program for the Jollowing ddy will‘be
examined and.discussed.

5. Duning. the” above times indicated in
poipt'4, the position is frquently and -

“  continually reversed, "and with
_ particular emphasrs/en/‘he "vernacular
"literacy, wherein the non-Aboriginal
teacher becomes the pupil of the
Aborigindl teaching assistant.. -

in these situations therd is. no real
* evidence of the non- Aboriginat teacher
being the sole teacher, and' expen
Rather.gach_section works asa team
“with- each teacher and assrstao,t -

A

*

[

¥

con‘tnbuilng the expertise in thei 0wn .

field- 't0" the * general programg o
. bilinggal teachmg 1ot that tlass. .

THis section’ . could »sbe read in
conjunctron with’ sect:on ‘1’ above.

-6 We see " “the need .10r the"- iacal

" appointmenit of what might be-tefmed " - .
PP wh 9 e e i{tihe Verbacular literature program some _

our Semor Bitingual Supervisor'. This
would be a pe;sorﬁ-;rmuar to & Senior
Infants Mistress position, or possibly
" "Bne of the administrative duties of the
'Prmglpa1 or Deputy. .
. lhhriah RSN
T'eachlng aids, simpie stories tapes,.

PN

'1.

pictures and simple workboeks.are :

producedm the pre-school aﬁiﬁnfants
classes by-all the teachm concerned,
All staﬂ—Abong‘ina! and non-
, Aboriginal—in the Aduit Edueat:on
Centre are involved Win producmg

LS

RN

,*.,_ i -t

1 v

these afternodn sesslons the -

e 4

“ primers, supplamentary readers and
- other literatuge. * .

A large rangé of materials from other |
schools has been produced by the
-Department and supplied to us. More ,
are in the process of being produced,
planned for, future production.

2.

D: Community involvement

While there is,no specific communny
rnvolvemem as such, the nature of the
bmngual program is. conveyed to, the
community by the Abonglnal teachers
themselves, frqm visits by members of the
Aboriginal Town Council ‘and other
Aboriginal community leaders and parents.
Comment by the Principal at Town Council
--meetings and school Board’ eetu?vqs has
assisted. Good publicity- is given' by the
local ~vernacular fortnrghtly newspaper
"Galiwinku Dhawumirri Djorra” produced
by the Adult Edutation Centre. Delightfut
and encouraging evidence of acclaim-has
. been voted by Abonglnal wsutors watchlng
the bilingual program.

E. Problems Encountered

Point ‘B 6’ noted above is relevanf here We
see this additional assistarice overcomlng

, some of the pressurg n revailing upon
eaghers presently

»

\

the few non-Aboriginat t
* involved in this program.

When the program was formally ;mroduced

at the beginning of this year theré ‘was

“eviderice of . sincere trepidation about a

starting point and no real, guidelines.

However atter only-some weeks into the

program much of this somewhat
< unfounded 1ear was overcome and there '
was genuune ev:der‘uce of a sqlid program
@nd everyone’ enthus:astucally and
compretély involved,’

iculty is’ experienced in training the
. nguna[ workers to work with precnSlon :
in correct vergacular speking, editing and
collafin’g in béok production. Some of these
pomts weye, and are to.a lessenipg degree,
evndem in the actual ve:naCular classes

'F. Summlry of nghﬂght;;

Through a naturally uncertam bedinning
has emerged a noticgable high morale-
among the pupils. Wé bglievethisis evident
. thraisgh the new ability to read and write'in-
the vemaoular n has “been personally

- B
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exciting for all staff to see, and we feel bilingual program carrying out their duties

likewise for the pupil to experi@nce, marked with corifidence not seen before, with their
: evidence of reading at an earlier stage nghtful dignity emerging _and with- the

Gauging by past experience wherein first ' proper and growing awareness of their

year Infant pupils on the average were only singular value to their own Aboriginal

able to read English in a few words, or at community -

best -short simple sentences. we now G. General Assessment . .

observe similar pupils réading whole
% paragraphs and more, and with ahvexc
" expression and mteresf not  readily farmerly

- Nofwnthstandmg the lack of objective
assessment or testing material and being
mindful of some of the initial and continued

observed. -
‘ ’ admirustrative problems, sufficient positive
We have noted a remarkabie advance in the issues have emerged and give future .
responsibility of the Aboriginal teaching  encouragement to state that the lpcal
assistant. After t e years ‘experience in bilingual program s progressing very -
schools for Abofiginal pupllslnow obsefve successfully and indeed the future looks
inal teachers invéived in the very bnght and exciting -3 )
* Q
* '// P

e . 16. S_nake{BaySohﬁolt‘

7\ _THE PROGRAM AS IT Oll’ERATES 5 Cultural Activities - .
LPosslbly a program based on Model 2 wnll . * Twi dance—each -class last < 3
commence m 1975) ) - apptoximately one half hour per e,
. ’ _ Wweek and 1s taken by Ms H. Cook;’ ) ~
2 Thet f Progrlm " Aboriginal Teaching Otticer. -
~ Only Tiwi oral work is carried out in all e © by M .
asses In.the primary school. Group Tiwi story as above 'Zm_‘et" y M .
.7 discussion, vocabulary eririchmént - E Brook, Teaching Assistant. o
.~q,+ and stones are part of the program : a ¢ sooa s
' English Work: ' .~ . ’B. STAFF DEVELOPMENT
_® group discussion, story telling. .1 _No Iteracy classes for Abpngmals -
creative writteh expression, . have been arranged - .,
e use of Breakthrough to Literacy * 2 |0 1973 ‘Ms Cook ' held weekly Tiwi
. program (adapted) for Grade 3¢ . fanguage classes in the evening.
. v strong emphasns on Phonics 1my : . .
. Grades 1 thfough 3, e 3 Tnming and Numbers. in Tuimng of
e use of Hay/Wingo methods, . . Aborigina Statf ‘
» e. ugeofDolch SnghtVocabu!arSland ""*a) Ms H. Cook, 2 yéars trammg‘,
. KeyWords to Lnteracy N Aboriginal Tea,chmg Officer. .
‘ - ® — yse of Lanjuage Development Kt  b).MrE. Brook, assn;tant nho tralnmg bUt )
(SRA), L ~ ~"+applying for a first year training course
, ¢ . : 4
, ‘ . ,* useof Ltsteﬁ‘mg Post with readlng ' at Batchelor i, 1975. ¢ : AP
AT stﬂe n), &nd , . ‘ : . . e
" n/ (lu gu ) t PRI pr..sqhool. - n (3!
. use bf r?y reading. schemes _ . I
. .« different Books on same level to _+1-@) MS A Tigiloura, assistaht, no trajning.
. Broaden and remforcevocabular.y . b)y* MsN Placid, assistant, no training. - . " -
- '\) B . . ’ - : .'7 ; y -0 |
” EMC ! ‘. A. ". :,.:“. sl o o ) . » “ :, h.v.:l,;". "‘&., :




Open Days, school concerts and other
'peripheral activities. There would appearto -
be awareness amongst the commupity of
the importance of the school as is shown
both by the high attendance figures (90%)
and the interest shown by the parents in
school activities.

P t
A

.-

»
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VA b:lmgual program began here in 1974,
A THE Pnoemﬁ ASJIT OPERATES
Class M
. Pre- Sc

.Enrolment
' 56 children

:Kinderg%rten N

20 children
) .
3

Grade an ¢

31 tﬂzhil.;:lren‘
. », = ° .
" 29 children:
. 26 children
’, ;. 16 children

. 6 children

" Grade Twbd
Grade Thrée

" Grade Fout,
Grade Five!

-4 -
L . l A
GradeSix " .. . ".  9children

) Grade 86ven
Post anar\? 1 & 2 I

20°children
14 children

)

Tiwi dnd Enghsh are spoken in all clasgas.

- Lessons are carried-out in both languages.

This pomt will be clarmed later on.

3

2 The Type of Prograim

¥

! T
Al chtldren receive Iessons in oral Tiwi
as well as lessons in-th€ir own Tiwi °
¢yliture—stories, songs any dances.

These lessons commence with the Pre-
School children and are given by Tiwi ’
teachiig Assistants or “yisitors”" i.e.
-members of the Tiwi tnbe who' are
experts in_a pammﬂar part ot theur
culture, ¢ 7~

-

17 St Therese sSohool

Bathurst Island’

a
Teachers
* 1 Teaching Officer

1 Non-Aboriginal Teacher
2 Teaching Assistants

1 Teaching Offlcgr
1 Teaching Assistant
*. |, Part-time non-Aboriginal Teach;r

"1 Non- -Aboriginal Teacher - -
U Teaching Assistant '

< 2 Teaching Asc»stants
1 Teaching ‘Assistant
1 Teaching Assistant
{
. :1 Nen- Abongmal Ieé/her
(1 Teachmg Assistant *
.( i 3
1 Non- -Aboriginal Teacher
1 Teachmg Asi‘stant ’

Pve-School RN he L
Il directions are givenjjn Tiwi. Forthe °
most part Tiwi is the language spoken

- by the teachers and children, except
.the ‘non-Aboriginat teacher -who

\speaks in lingg;e,h and condugt_

English
“Kindergarjen e

The work is carried on ag in
school.” .

'Gradn‘l 5.6, 7; lndPott Py

Non-Abongmal teachers ci
. of the. Iessbns in Engi ,




|
|
|

™ ' teaching assistanfs also feach n
Enghsh, but speciglise in the Tiw
culture subjécts
Gro¢es 2344 : f
In these classesthe class teachers are
Tiwi Al directions are gwven in Tiws,
but such lessons as Maths, Social
Studies. Grammar etc , are conducted
in Enghish .- -

3 ,Teaching English
Oral Enghsh lessons are conducted in

. each class every day The non-.
Aboniginal teachers use only Enghsh
when talking to the chilggen and for the
most part, the Tiwi teachers tonduct

, their lessons in they own language

The phonics methdd of teaching
reading was re-introduced this year, as
over the past two years the number of

" teachers competent m the teaching of
“Words 1n Colour” has been reduced
The chiidrengin the lnfants school are
mastering thp phonics anfl are making
good progr : .

4 Preparation for the Coming Year

« in 1975 the initial introductijon of the
_ - Ieracy program will commence in the
Kindergarten class. whuist the rest of ~
-+ * the school will continue with their
cultural/oral progsam

5 Cultural Activities

TAll classes . attend thewr Tiw
‘dance/song lessons for hall an hour’
each week. These Iessons are
conducted,by a "visitor’—a member of

= the Tiwi tnibe who Is recognised by the
other members as beirtg an authority

+ on this part of their culture

Nativé craft 1s also taught to the senior

girls by another Tiwi “visitor” Oider’

people. on occasions. take grbups of -
») children out hunting and show them

. the way to gather their natwe food

»
[ - -

' B.- STAFF DEVELOPMENT

"1 Literacy Classes for Abogiginal

Teachers -

Up to the present time the Tiwi
- lahguage has nqt been a wraitten
language. therefore. no Tiwi.is literate .
in the Aborijinal language. as it“has

only been a spoken languagf '. 55

'Q . ' e .

TERICTT T R

Aruitoxt provided by Eic: - - . .

T C . L e~

Literacy classes have commenced for
© some of the older Tiwi people and
several Aboriginal teachers whowilibe”™ ¢

actiyely involyed in the hiteracy work in .

» the school -

2 Literacy Classes for Mon-Aboriginat
" Teachers

Nothing has been attempted in regard
4o literacy classes for non-Aboriginal
" teachers

‘3 A?ongiml Teachers’ Training

Two of the teachers are Teaching
, Q#ficers, tWo have had one year of

- trammg four have done a six weeks
intensive course and four have had no
- formal training.

4  Assistance tp Aboriginal Stafi

The non-Abonginal staff assist the
Aboriginal teathers withtheije planning
and programming of lessong. They
also give them demonstration lessons. ‘
gresenting the various ways in which

_ lessons may be given.

5 Assistance to Non-Aboriginal Staff
The Aboriginal staff assist the non-
Abongnnal staff by explaining their
customis—an important factor in a
“situation where thére are definite tnbal
laws* -regarding relgtionship * and
behaviour. They also elaborate pomts_
and transiate points for the teacher
when gpe 1s having difficulty ingetting
thro to the class because 01 4he
language barrier; .

.

6. Stay Developmenl .

4t 1s &een to be a matter of vdal
importance that more girls undertake
the formal -teacher training cogurse
There is a major drawback hodever.
because -these people are strongly
attached to their island home and
apparently. the majonity_have not the
urge. to.go Turthgr afjeld: A lojgf

encouragement s in this a
C. MATER t
&, - i
1. Produ of Materials oo
~-The ¢ teachers provide the'r own -

P Y

teacm g Sids at'present. |
2 l.opd]jdp in Production N

St iave been reproduced - m
. Epgl:sh the iocal level. One Tiwihas

- e
e
. @

L
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wntten an account of the tribal laws
and customs aﬂu their importance

3 Depanmnt Producfions ° _
. Nothing inthe line of bilingual work for -
the Tiwi has been produced by the-
Department as yet.

4 Oth_ers who Help in Production

. The jntroductory primer for the adults-
and the primer for the Kindergarten
. class.1s being printed by the linguist -

N\

5  Future Production’

Primers. workbooks, supplementary
readers and stories ‘will have to be

Linguistics

as the biingual program gets off the
ground v

,?
t

D COMMUNITY INVOLVEMENT ’

Members of l‘he Departmenfs brbngual
brafich have visited the 1slasd and
explained the program to the’ Town
Council. who have given their whole-
heaited suppert"
Theidcat inguist has been working with the
older Tiwi people around the camps and,
. has gained most of her mformatnon from
them

il 4

A bilingual program in Pintup1 and Englosh
began in 1974,

A 'me PROGRAM AS IT OPERATES

* .. During the course of the two terms the
program has been operating, there have
tieen many. changes 1to the content and
the organrsation of the program At this
‘stage, the program follows the followoog
progrem

R

attached tp the Summer institute of -

produced over the next tweive months, |

.

+E. PROBLEMS ENCOUN‘I’ERED

The lack of written material 1s thes major
problem, for this means that the program
must start from scratch i

F. SUMMARY OF HlGHLIGHT'S

‘The major highlights are the sense: of
responsibility and initiative shown by the
Aboriginal teachers, not only in the
teaching of their own cuitural subjects, but
(as a number of them gre class teachers) in
the teaching of the other subjects on the
schoel curniculum

Another highiight is the dehght that the
- elder people show when they see the
children doing their . tnbal dancing and
singing it had been a growing fear among
-the older pepple that these things were
ymg out so d’rey greatly appreciate thé
work” that the school s domg to preserve
these customs

G. A GENERAL Assess,usm OF THE
PROGRAM .

The cultural program has proved a great

success -and  has’ received ‘a fot of -

encouragement as mduca(ed above.

The older people seem to be impressed
with the bllingual program also. Tbey insist
that the children be taught the “propes-
Trw”. The younger generation do not share
the same enthusiasm as they are caught’
between two cultures. The schoolis seen as
the vital link-in the bridging -df the gap

between these two cultures
‘s

) | N .»\&Yayayi ASch.ooi :

1. cums 5nvolved —

\

" Two giris classes .
* Twe boys classes -
¢ One women's class -
* Oné Abonginal teacher's class *
2. The type of Program

’
.The chrldrens and women's classes
are classes ‘in initiat literacy in’ the

¢




Pintupt language. The class for
Aboriginal teachers anmslto improve
their fluency in reading Pintupi.

The role of the Abodginal Teacher

"At this stage only two Abonginal
teachers are actively involved in the
titeracy teaching program

One Abonginat teacher preparek alt his
material grfd takes two classes dally He
prepares ¥ all tus -¢harts, blackhoard,

" matenials etc The plans for the.lessons”
were prepared 1n book form by the resident
SIL .lingwnst At this stage, a second
Abonginal her 1s assisting the non-
Aboriginal tedCher with a hiteracy program
for children's remedial literacy groups He -
prepares some teaching aids,, talks to
children in the vernacular, hstens to
individuals read, and supervises readmg
games in smali groups

Other Abongmal teachers are invoived in
- "the pre-school, where they supervise play
-and giwve picture talks etc

(b) The role of the Non-Aboriginal teacher

His role 1s to develop an education
program that is generally suitable for
the community. He talks to individuals
and groups and regufarly regarding
school, and tries’ o gauge theur
reactions to our program ’

To develop the education program we
have- had to cover the following

. aspects. . .

. ( - M

a) .Provide a term’s course on how to
;each Ilteracy lessons-to the Abongmal
teachers

b) Da'dy prepare. and give two hferacy
_lessons and. in so. doing allow an
" Aboriginal teacher to assist, with the
view of handing him the responsibility
of preparation and teachirig the groups
as frobm the early weeks of Term 3,

c) Teaching of spoken English; and
d) Coliection of materials for post-primer , .
production
(c) The Role of other People Invotved
The Linguists have assisted greatly in
the running of the program -in the
. following ways.
e The . preparatuon ‘of pnmer
workbooks, teacher guides,t

supplementary readers and post- _
. pnher matenal.

7

E]

e+ Running advahced literacy. and )
reading-fluency classes- for’
Aborniginat Teachers, .

By obsefving the Aboriginal
teachers handhng hiteracy lessons,
and reporting back to the non-
Aboriginal teacher so that
tmprovements can be made to the
teaching techhique,

By correcting Aboriginal teacher’s
stories_before printing as post
primer fnatenal

Preparatloq
matenals,

Prepargtion of transltlonal reading
matenals. and

8y bemg readily available to give
assistance with prdblems in the
handling ot’the reading scheme

3 Teaching Englsh

~ In the past there appeared to be a

™ blockage preventing the children from”
speaking Enghsh, At Papunya School,
.Children were -obliged te- speak -
. “English as that was the medium of
instruction and there was no innate
desire to speak in that language. -

The task at Yayayi was first of ali to
overcome this obstacle apd make the
use of English acceptable. Hence
situations had to set up where English
could be used and’ where no
disparagingzemarks would be made by

- the tisteners” By having Pintupi as the
medium of ihstruction in the school'
and by thus giving status to the
vernacular, English has.become more
acceptable. Children try very hard to
communicate with the non-Aboriginal
-teaches in English. The.desire to learn
English i$ there, so that wrth a more
formal gpproach to the speakmg of
Enghish in the future, progrecs will be
made. '

" There is no English reading program at
thns “school due to the- lack of time.

‘4, Prepantiqn for the,bomlng Year
A second rign-Aboriginal teacher will
commence work ht the beginning of |
third term. The plans for third term and

T

of pre-reading

.

. )

1

~

~

for Y975 are as follows:

a) - Continuation’ of chuldrens ||teracy
' Pfogmm

PR —
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b) Fer t:his prbgram to be entirely In the ' The Aboriginal teacbers are {he most
hands of Aboriginals. . ) literate n the communily, however

c)  To commence Ms' Rearces Oral . they still have a great deal of trouble
' English program, ‘ with puncteation, and tend to stumble

d) To test all chifdren betwepr5 and 9 on - When reading.
Fostig's Reading Readinéss Test, T""""‘ of Aboriginal Tucbm

e) In consultation with .the hnguist. . One teacher attended the six weeks

teachers’ training course at Batchelor.
introduce a pre-reading program to the
group that is ready for reading. - The others received onty on-the-job

traih t .
To introduce an Englvsh Reading raihing at Yayay.
Program. and 3 Assistance ‘trom Aboriginai _ Shﬂ to

Al Y
To train Aboriginal teachers o instruct . non-Aboriginal “‘" .
chilgren i other subject areas. As various situations arise, Aboriginal
e s oL teachers advise on the decisiong that
Cuitural Activities ) would be most acce'pthbna to the
Many possibiltties have been explored ° commumty

but usually met with failure In.any . Purther Deveiopment !oisuﬂ T,

regular attempt at a program,’ )
Te9 9 At this stage in the development of the

Morning periods of story-teliing and schoat .and 4he “co
g mmunity. the best
singing were attempted This was - training s on-sné -

-short-lived as most children would drift
away frorh the group The classes were ¢ ;
held in neutral area In the camp, but C. HATERMLS . .
due perhaps to the iarge number of 1. One Aboriginal procudesdﬁ%\alds—
_ chidren ini"the group. and aiso to its .. _ ——PFOPOres

J ;—writes
being day-fime Wwhen the traditional * makes word-buuldmg games andother
story-teiling time is mght—nme tms was . achities.

a failure! "-The non-Aboriginal teacher assisted

_ Aboniginal ‘teachers -have frequently by one Aboriginal, prepares readi
approached tribal eiders - about the ' mds for other groups. _ ng

subject, but nothmng has come bf it The 'm ts prepared four pri -
| However-arirregular intervals some . and supplementary readers, .
. breakihroughs occur, such 28 when ©  workbooks for all primers and teachers

the school teachers approached the '  ° . guide for primers. These were printed
councit and asked if they could teach , by the Department.

the boys fo dance. The linguist has prepared post-primer

As a result; a night- -time corroboree | books and the non-Abori inal toacher
"was held and the wholé commynity ~, ’d»;!theAn-work p borig

entered into the spint of the event and %
the bQys learned a dance during a very -*,,IOQ extm copvas ench of the. four
successful evening However, it is not _primers and 4 supplementary recdeu
usual for boys to dance in public, have been duplicated. &

although traditionally the boys would . 8.post-prifter books with locat storles, - '
imlate dancing men in the bush. ,) in quantities sanging from 20 of sachto

STAEF L - ‘ . 50ofeach, havebedn n produced locatly.
Curmntly two Abongmai teachers are
Literacy - . Classes for ‘Wﬂ - .« collecting, -recording and’ wnting
Teachers Stones for'printing. .
* For twg terms ‘the Aboriginal teachers ' S :
‘u_nguist, runtil he decided theré was Asmmed lbovo.mmyboohshm
little point in continuing formal classes,” - been produced iocatly, but they will not
mdma:mounchonshoulddevelop " . be _used until . ;he regders are*
skills mdmdually sufficiently far advanced. .

-
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Hundreds of fiash- -cards and syllable .

cards have been produced

A wide vanety of word-games havé
been produced. the most poputar of
which are games based on snakes and
ladders, Bingo and peimanisms.

A dozen or so simple books have been
made‘-one copy of each are in our

l»b(’ary resbonse was thdt the boys play plenty of
Coitections of photographs have been football” -
- mounted in bocks . .

All the usyal reading roatenials of Key-
words charts and drilt charts are made
* whenever the need arrses

3 . Materials Printed by the Department
4 Primers . ot
17 supplementary reagers
1 Teachers Hand Book
. 4 Work Bogpks
4 Post-prirper books’

4 Currenﬂy Awaiting Printing

Teachers Guide 2, 3, 4, (Prmted since
teceipt of report) ,

Two post-primer books .

At Yayai—nearly complete—one post-
.primer reader and a coilection of
songs e
ST
5 ° Probable Production—1975
The pre-reading booklet wil be initially
typed After experimental use it will be
sent to the Departmentfor printing

When the linguist finds time, she will
‘commence work, on the transitional
fhaterial—this will be forwarded to'the
Departmentin ciose to 12 months time

‘Iths hoped that a siow stream of post-
primer materal will be sent to the
Department for printing ., .

N -
s

D. COMMUNITY INVOLVEMENT

The biggest pgoblem faced here is.that
;@ithough the community askedfor aschool
. vt)qfe at'Yayay. people-are inclined toigive
very little_help it 1s one of the nonv
Aborigmal teacners strongest concetns
that the school 1s here to ad the
community Before the commuruty can be
involved jn the schoof. the school must

»

. the Village Council

‘irregular  attendance at liter&cy classes’

in what way does the school aid the
community? Firstly. itis here to give sort of
program that the community wishes Asijis
very difficdlg to find out the community's
feeling. itis necessary totry something &nd ,
then gauge the response The non-*
Aboriginal teacher was cheered one day to
have a parent comment that Yayay: school
was good When asked why that was, the

in a smail community fike this (200 people)
the non-Aboriginal -teacher has a strong
association with the group His duties are
far-ranging béyond the cail of a normal
school
N 1

Ng-one is ever refusegd en!rance into the
school caravan and many men (not women)
strolt 1n tO see what 1s happening and to,
view the pictures on the wail When the
weather 1s suitable (90% at the time) there
are groups of children working outside. on
view te the closer dwellings and to peopile-
siting and working nearby It gratifies ail

A3

-

the people that there 1s ngver any physicat * *

pynishment-as this seems to have been the
great deterrent at Papunya School

A Schooi Councit 1s redunidaht here as
there 1s a fuerarchy of men who are able to
advise and assist at any hme

Any |rrqgu|ar|ty In the school program.
such as a visit of a few children to Papunya,
Is always mentioned to the individugis of

E. PROBLEMS ENCOUNTERED,
The biggest problem faced i1s that of

where there must be a continuing program.
The greatest cause of that is the close
proximity (25 miles) of Yayayl to Papunya.
At the startof the year a large group (maybe
15) children started attendmg school, only
tp leave after a month and return in~
alternate weeks After many weeks,
involvirg discussions of our problent with
ttre Counceil, that group of boys now'resides
permanently at Papunya

The other: group of pgor attenders who
regularly have days off are gradually
starting to attend regularly -

v

»

becoriie invoived In the community

A FuiText provided by Eric -
., ! -
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Another problem has been the size of the

school 1.e 60-70 ghiidren and 5 Aboriginal

teachérs. who should be trained and

Supervised by one non-Aboriginal. Initialty

Ahis was attempted, dividing the day into

half hour or one hour peridds Butsuch was

the complexity of the program and the

inexperience of the teachers, this timetable

has dropped out With the commencement

s of a second non-Aboriginal teacher, this
problem will be eased .

G
The problem remains of the lack of
éguipment to make books e g type-writer
rand  duplicator, but this should be
overcame in the next 24 months

Very few Aboriginal men have the authonty
to force children to obey them, e g ifan
Abgriginal teacher i1s supervising'a group,
and the chifdren are disintergsted-they dnift
away and miss later parts of the program

A bilingual program began in 1974 -
A. THE PROGRAM AS IT OPERATES

’ Attendances throughout'seghool have been

© vty poor. However at the end of setond
term they began 10 show a marked
improvement. lrregular attendance has
created problems with alt.programs. *

The miiti-grade, children have shown

+ - g-considerabie inferest andin eleven weeks

. .. ‘Wave progressed extremely well. The Post

_Primary chitdren in many cases séem not
10 bb.interested in the literacy program.,

7 d

e

F. SUMMARY OF HIGHLIGHTS

1. The wiltingness of children 1o accept

the use of Engflish,

2. The loyaity of the Aboriginal teachers
to the school .

There 1s a slyggered schoofl day which
means that teahers stay on duty for long
periods, but chilgr end only for short
periods  This ns that children retain
their enthusiasm and hence their capacity
for learning. The school has settled into a
routine that sgems to be working. .

There are two areas that must be improved.
That is the range of subjects being taught
must be intreased, -and secondly, the

number of teachers wjth older boys mustbe
increased. - .

» LS

19, Yirrkala School

*

1. Classes involved in the Bilingual Program Language Gumat;j.
. Pre-Schoot Morning Group — 23 . Afternoon Groups — 17
= “Infants 1 The numbers on roll varied betwegen 12 and 16 children -
] -~ .
e ;. Literacy Classes Boys Girls,
! o g - Post Primary 1 11 9 .
Post Primary -2 - 6 * 7 Lo
o Post Primary 3 ., . “11 . 6
- Multigrade (the Group wha should ’
. attend.Dhupuma College 1976) 6 -

2 - Type of Program i
Thb program in the bilingual section is
based on initial hteracy in Gumatj
followed by literacy in English. e

a) Role of the Aboriginal Tepchet

Dundiwuy Munungdurr the class
teacher in Infants ¢ _has ‘the
2 responsibiffly of the children and the

—— P,
°
+

T

—
day to day management dgg_he cidss.
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She provides a link between children

and the community and also the ron- _

. Abonginal teacher and the community

€)

d)

-

and participates in thé planning and

. ptepacation of ¥he program. =~ *

Roie 6t the Non-Aboriginal Tescher

This teacher has respoasibilities in
these fields'

_® Teaching of oral Enghsh

¢ Developing and evaluation of
program,

o. _Training of Abonginal Teacher n
professional skills, and

® With the inguist in planning and
production of literature

Role of Linguist
An invaluable person in th

reading. plans and supervises
for the literacy program and t
Abonginal teachers in the reading a
writing of their own language. She isan
able resource person to refer to. in the
search for mathematical and other
terms.

Role of Aduit Educator

Miss Field does alf the teachm ,of the
Multi-grade and Post Primary children
in the literacy program. This js a task
that shouid be taken over by Aboriginal
teachers as soon as possibie, but this

development may take qunte some
time.

Teaching of English ) ’
i) Pre-School

The teaching of English as,mccdental
while Guluma Maymurru was teaching,
However since her departure the non-
Aboriginal Teacher is doing much
more of the work and hence much
more English is being used. '

ii) Inh@nts 1

One haif hour daily of formal teaching
of Oral English is done along the lines
developed in the new Orai English
Sylabus 1974. This has not been
entirely successful. The ' poor
attendance patterns have cqntnbuted
to the dumculttos “

S

The half hourvmay be better spread

S+ _through the day in ten minute blocks

‘e

tather than in one period which is too
tiring for the younger children.

4. Preparation for the Coming Yesr .

. The Infants 1 Bilingual program will be

extended into Infants 2 during 1975, It
is hoped that some of the senior
primary classes may begm to attend
Iteracy.classes also, so that gradually
all children in the school may become
hiterate in their own language.

5. Cultural Activities

.

:
i

The /Aboriginal elders have initiated an
Aboriginal Studies program
thrgughout the school. This meansthat
each child has one day of the school
week devoted to learning the ways of
his own people. The subjects covered
iiclude language, stories, making
fmgs—e.g. string, ‘baskets, speéars$
tc., song and dance and hunting. The
am was begun during Term2and,
as been planned and carried out by
Aboriginal mstructors—appomted by .
the clan leaders.

The program though it has had afew

ups and downs, must be regarded asa ..

successful project and has provided
uniqgue opportunities for the
following:-

® to record on cassette tape stories
told to the children,

* the non-Aboriginal teachers can
get to khow older Abornginal
people and observe how the
Aboriginal cutlture is taught.

e  to observe children in their natural
environment and to appreciate
their independence in
environment, and

* to see when and how the various
types of hunting are carried out
and %0 include this knowledge in
programs within the ¢iassroom.

B. STAFF DEVELOPMENTS

1

61

Literacy classes for Aboriginal. -

Teachers .

Both Abongmal teachers uwolved in
* the bilingual program (i‘e. Pre-school
and (nfants 1) have achieved a

satistactory flevel of literacy skills. ¢

this.




2

-

59 o
g : ’ ‘
However these levels may prove Non-Abor;gmal teachers’also need f/
Inadequate as theprog(pm progresses hgip 1@ such: areas- as T.ES.L and
through the school. All the Aboriginal ouldbe given time during the day for
" teachers in training at Batchelor at ﬁverngcular ianguag/e ammg T8
present have literacy skills but not all
others working at the school are e ‘C))nceaams cwhgczgz?igg,/ L.S :gg:?gg':::
Iiterate in Gumaty ; érs working in the schoot should Za
Literacy classes for non-AboriginaO attend Iteracy cl?sse
‘Teachers . I 7 7
Ten classes in Gumaty were held Mthé C. /MM’ERIALS i / /
beginning of the year f6r new teachers /§‘°"“ Yor elmroom Use /’ / '
to Yurkala. During second term a booki !
second series was  held and four / f. Twen -evght 3 ol ',/
" teachers participated in the program esofsnmple pic ebookslor
3 N (A inal Teach with tr;e book corner, an .
tr::i:;r:d nw"" nal Teachers L Seg_eralstorleSareatpr t being
v . laken off the cassette'tapes ahd
in T"‘"“‘Q Adter these will be prepared for \
2 year proguctio -
opnd.wuy MUKUNGGURR. 7 Y& Reiding: / \
Deturru YUNUPINGU)m training /o A set of 5 prlmers had heen .
Dijalinda ° YUNUPINGU )  at ° prepared to the commencemﬁr‘noi
. GU) Bq;}/helor — the program: , . ! o
4 poriginal /s Prepared focklly . . . 4 o
7 X s 3 Prehminary Readersmth dght- <" =5
Thisistargély in thefneld ofpreparauon : upplementary readesf to
and planning of programs and some , accompany, each reader, also sets .
dgeper study into the edu . of ;pre-reading aids, and reading .
theory underlying fhe j: - g esb/?:’h individuat l.ndgroups,
< activities. As the Aboriginal tbachers and j
are often working on a program that * Stories produced by Post an
involves cdntinual’ class teaching children are ~tfed back as
rather then the teaching of an isolated supplementary ¥ymaterial fot small
,sub;ect they tended to do as Teaching : children. . )
Assistants. they do n'eed some ReIBIN: . printed in Darwin LT e
. what é&ould be called {assroom : L .
‘ management . e Supplementary readers to
i g . atcompany-each lesson in the first
5. Type of Assishnce given to Non-.’ . * 2 primers, .
AW I:eachon by Aborigiml P ‘w k 1, and
, - ¢ " Work sheets for Primer 1.
The Aboriginal Teachers ﬁ:oe thair 2 Sheet r} T
greatut help to the non-Aborigifial Direction/& Next Yesr
“teaichers as they explain the intricacies , OReac:!m more supplementary
Dt Abonginal culture And Jsocial 7" materiaf roquired for reading scheme,
"';'r'n""n' 'ﬁ;p;eaxgohe'; alt lang in the * 2. We will begin to prepare materials for
9 Z’g the change over to'hteracx, in English,
6. m of Need {for Further Statt 3. Much, more work will be done in the
and/or Training : rect:éd&ng in written form of the stories-
Aboriging! teachers. need to attend collected on tapes, and  * N
short In-service courses to increase 4. We'will begin to prepare stories that

their teathing skills. Areas ‘such ss
questioning and concept
particular atteption.

b'b}ldmgneed :

will lead into social studies and simple

science progranis suited o Infants 2,

e.g. books about anima hetc.,that -
: et A "

\\\.




4 children are familiar with. They will
include details of hife cycle, habitatetc ,

and will be usegr as either stories_t )

read to'small children or to be read by .
olger children at a later stage.

D.: ‘cguﬁunurv INVOLVEME

| feel we need to do more in this area.
Durihg the second term when the oider
» Aboriginals came to /the school for '
Aboriginal Studies we ceased our visifs to
the camp However.ze have recommended
these in third term. as it gives us the,
opportunity to talk to people and for them
to see the sort of books that the children -
use. Since the Regional Bilingual Seminar’
in Batchelor the Abonginal teacher 1s more
. aware of thé aimg of these visits and 1s
therefore able to explain the purpose of the
» bilingual program to the people. However -
there shll seems to be a very latge gap’
between the community and the school,
which 15 in_many areas regarded with
suspicion as a purely non-Aborlgmal

institution.

“E. PROBLEMS ENCOUNTERED ,, .

(@) Poor attendance particularly during
" 2nd term has presented the most

serious problem not only to the
bilingual program but to the whole
school It seems to pointto the factthat
programs, no matter how great their
. appeal will now draw all the children to
schoot.

. e ’

It seems wé ‘have to am for a
community acceptance and desire for * +
education s@ the community takes the
responsibility for childrens attendaqce

at school

The reading program, at Yirrkala had
already been‘well tested by aduits and \
Post Primary children so that it only
needed adaptation for the younger
. children. We found that before-
beginning the primers a sight
vocabulary, . that includes the key
words and the sight words in the early
primer lessons, is essential NN

R ’ «,

tb)

-

F. SUMMARY HIGHLIGHTS = . '

1. For the whole school the Aboriginal
--Studies program has been a real break
through, and though there .are some

E

Lo
[ ad . -

problems associated with this type of '
program the advantages far outwengh
any dnfﬂc -

2. The devefopment of a newspaper.

“Yutuna Dhawu” which we hope will be
a weekly production and continue to
give the literate members of the
community practice. at their reading
skills. This 1s written and produced by
Duhrrma "Mununggurr, one of the
Iterature production workers, and is
quite, an ach:evement in this field

3. An adult literacy program which was
requested by some of the mothers has
.begun in the evenings. Six mothers
attended and we’ hope this will
continue to be part of the program.

The success of the Aboriginal Teacher
involved in the program has been ohe
of the most worthwhile aspects of the
.Bilingdal Program. She has continued
to display a sense of responsibility to
- the children throughout the year and
i wheq she has compieted her third year
‘of training will have acmeved a high
degree of competenCe . .

The outsgandm work of the literature
production section {(in which we must
include the illustrations done by the
Abonginal teacher) has, provided an
excelflentbasis onwhich to bu:ldforthe
future. ‘

°

G. GENERAL ASSESSMENT

The continuation of our literacy (in native

tongue) for the Post Primaries, and the '
introduction of the Aboriginal Culture
Studies as an integral part of the school
program and curticulum are contributing
factors in the success of the Bilingual
Program. - Another step which wili heip-
bring the parentsand the community eloser

- to the life ofthe school is the initiation of a

A

I

#

community newspaper in Gumatj and » .

" produced, almost entirely by the Aboriginal

member of the Bilingual Team. The success
of the Program no doubt stems from the
hard labour, understanding the enthusiasm

of oyr leader Mrs. Beth Grahdm, :

The only critical comment ventured, and vt
is'made for constructive purposes, is that

>, our Jeam of Teaching Assistants are not -

»
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" * A. THE\PROGRAM \S IT Ols‘ERATES

\\ 1. Glasbkes efc.,

adequately prepared here on campus to
meet the demands of a growing bilingual
program- | believe the entire Abo ginal
Teaching staff will need careful attention in
three fields. mamely - \

1 “The reading anhd writing of their own
language, .

2 . The elements of pedagogy: and

. Ie R " e
A bilingual ﬂ’ro:grarﬁ/was comméhcgd n
1974¢ . . .

-

.

* Infants 1 fuli iy'me in the Warlpun

. language/ o
. lnfants(2 & 3 (2 classes) 1% hours
- per day in Warlpin, ‘e,
® Grade 5/6' teracy ' hour per day
and,

* Post Primary hteracy % hour per
e day y
‘2. *The type of Programé ~~ :
Pre-School .
The Aboriginal teacher- (untrainedl)
takes pre-writing, pre-number ani

language groups each day with
European teacher. Instruction is iq

. Waripin . _
‘Infants T \
Initial hteracy in Warlpcri.
Infants 2 and 3 . ,

During 1974 these classes did some
hteracy in English, without mu
success, and switched nght back to
. Warlpin Literacy. They should now..
- . become literate in Warlpiri  before
 starting again on English literacy.  *
We hope that by the time they swiich
back to English, they will have:

® A better fddq of what readjng is,

, v

, :
3. Proficiengy in certain subject areas’
whera they féel competent. »

-,/ If this s consistent and worthwhile'the new *-

i

“hazard” of having ouy best Aborigifiat
témchers choseh and sert to outstationswill
no longer present itself 3 a threat, but will, - "

.-on thejcontrary, provide the outstations L

with teachers that are knowledgeable as

/ well as trained in:Classroom Techmque

* a Q,—L”’// ‘\ | .
20. Yuendumu School

-~

’

L4

. ! i

'

A o :
*) Greater confidence In and"
enjoyment of reading, \

-® A much better knowledge of oral _
English, and o

> e
3* . Better Enghish * transitional
i matenals availabte. o

Sen>ior School | .

. N Y '
Grade 5/6 boys and girls, and Manua! .
Tragning cyoung “men have Warlpin *
literacy classes daily in addition to the \

English program. © - y

(a) The Role of the Aborigihal teachier

“ There is a one-year trained-Apopgfnal
teacher in Infants 1-With assistance of -
a European supervisor, she has full
responsibility for , preparing and
teaching a daily program. ¢

(b) The Role of the non-Aboriginal

teacher y

Infants 1: To assist daily with lesson
prepa‘raﬁon,’both ith ideas and deing ’%
part of the work. (& g: making charts.)
¢ To help the Aborigihal teacher to
.understand and follow a guided
seq?ence of work in each subject,

To iassist in organization and
sometimes teachgl‘g groups,

# Tosuperviselessons as necessary,
. assess pragress, and advise on
. follow up, and - '
¢ To help the Aborigingl teacher to
understand her role “within the
framework of the school.

64
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l ’ i (c) The Role of other uople

Two non- Abongmal’work part-time
“on the productlon of matenals for the
Walpiri literacy prodtam, and lessons
‘ ) for ndn-Aboriginals learn the
. . language The Infants 1 teacher-
) supervisor h3s daily sessions with
Aboriginat teachers and Teachmg
“assistints discussing ..
demonstsating

improving the Aboriginal's o

‘

Tepching Ehglioh

Tme Infants 2 t&ach :
Enghsh inboth Intants 1 gnd 2.4k all .
“other classes the class -/ her teaches
Ovral Enghsb dady. . Ms Yran Lchh
visited recently f and .
demoﬁstratuons or / Oral: .English
lessons using gchijren as. .group
leaders for tht pracfice, and there Wil |
be a fis Oral Engh v(orkshop during
Term 3 conducted/by, MsLibby Pearce.

v

' < Reading I1n " nghsh ts taught

: As/\lﬁFﬁﬁ'gﬁout the Primary classes. Gtaﬁe,

' 5/ and Manu I Trai are the gniy ™

; . classes that oth Enghah and

.. Warlpin reage m‘ten Enghish'

le lessons o Vo,
{ «- 4. Preparatigh fot the coming year

We hopeAo have aff Infqnt gldssesona
modified bilingual , program  No
‘Primer/ 1s yet avallable
attemptmg to produce a’ “Picture
' chtnonary' for professional printing.
The itéracy team s makmg'games and
other aids as well as produting small

. booklets on the;vanous*syllables

" 5. Cpliuntkctivftiei : a
& There 1s no. comsistent” program of

cultural activities inthg’school. Infants
\ classes have regurar ‘@ssans to extend

syitable T
available).
-occasion

ave -

e are’

. -school In- the-bush is planned fdr the
~ whole school in ferm 3, )

'Y

S AFF DEVELOPMENT' -

one ofthe Aboriginat staff & 1ul|y
Iiterate 1m his,own fanghage That is:
although their literacy ‘ability ranges
from nil td the one or two who can-
laboriously réad ‘and weite most thmgs

t to, “there 1s-nobody at ajl on .

/7

. Altogether ‘Uurmg 1973 and 1974
ot ‘there have been about 10 weeks only of

. regular literacy classes i Iwo periods
~dunng September 1973 and June-July |
1971, Aninténsive courseoimeracy for’ 7
i teachefs and literacy warKers 1S NOw, ;
comrﬁenc ng Out of those attendtqg, L

wh

Aboriginal teachers There areNa few
teachers who have & fair Knowtedge of -
. - cthe orthography; but until ‘they can ]
_‘ speak.the language ccmhdemly they -

Il
e

-t
¥

.

= ~canpot become fuliy li 9kr(ate R p

. A Ianquage—teachm course for
. - Europeans was set-up in July, 1974 by
Mr. Brian K‘crke of the Insmute for
Aboriginal , Development, in° Alice
"Springs with the” advige of Protessor
& Hale, using the school lariguage
Jaboratory. A non:Aboriginal teacher
-with abas;cknowledgeofthelanguage -
_ 15 in charge of cenducting shoft daily”
lessons which aré* attended by S/Ofﬁ |-
teachers and nursing staff. P e :

. 3. Aboriginal teachers _vv'i;h‘i;ai‘pﬁ"ng

There are two one-year trgined —
Aboriginal teachérs. One is tgaching
full time “in Infants' 1, the ¢ther is,
- working-on the literacy, prog

teaching some Iiterécy classes.|

.

£

»

.

.
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Aruitoxt provided by Eic

4  Assisant/Training for - Aboriginal
Teachers ‘ . <
There are daily training sessio with
the Aboriginal teaching/hteracy, statf

-These must of necessity concelitrate
on improving hiteracy skilis, but §pme
work has also been done on teac ing
‘techniques, such as how to' se

_ Mashcprds in a vanety of ways, other
gamgs to play. teaching listeping skls, .
and "how to ‘prepdre effective
worksheets

“Incidental trainmg s gven as trained
teachers help- untraifiea teachers to
prepare daily lessons

( s

There 5 no , formal assistance or
training given to non-Aboriginal staft
N *

. /o
Need for further staff development
(3) Aboriginal - y /
) / ’
® One year trained teacr/ers need a

second and third year af training to
. becor_neimdependent/ teachers,”

* This s a need for, more trained
teachers, ‘ J
* A“continuous Ifteracy training
. ‘program i1s needed, first for those
“~ who will teach literacy, and then
" forthe wider aeﬁmcom\mumty, and
¢ Apart from the two receiving .
guistic, traming, we need
AboOnginals with basic training for
such tasks as—cotlecting, tape-
recording and transcriBing stores,
creating supplementary matenals,
proof-reading matenials s being
produced, etc ' -

’ ‘ v,
Non-Aboriginal o~
We are in dire nged of an

(experienced) lingu:
Yuendumus,

. s

, FuH-tuhe . ( ngual
Program/Literac rdinator is
needed, ang - =

; .

All non»Apo'ngm,al teachers-need

some traiming in;
Linguistics  and
pnthropology

Australian \
Aboriginal \

VAl

.

- Aboridipat  teachers

YE. PROBLEMS ENGOUNTERED

- 661‘,;,,

MATERIALS
All people jnvolved in the Bnrngual

program In the Infants, PFrimafry and ¢

Post Primary. are also involved in
producing teaching ads .

Matenials produced locally consist of *

a A 'Pnmer outine devised by
Professor Hale dunng his brief
- visit “This outhne 1s a valuable .
.guide to matenial which'is.to be ,
introduced for initial literacy,

flashcards, Bingo games, memory
and matching games, -

‘A few Iittle hand -made books |
dnlling specific syllables, words or
suffixes, and -

A 'Warlpin version of.the Pacific
sertes bqok “In the Village”, the
. Warlpin words replacing English

*We have no printed.matenals at all * | -

i

D. COMMUNITY INVOLVEMENT

There appears to be a tremendous gap
between the sch(ool a’nd the. communiy
especially since the.introduction of the
policy of “self determination” Therexs httle ¥
° or no spontanepus interest in the program

If people are asked to help then it 1s usually
giverl freely but possibly only because
there is some reward offered ' °,

F  SUMMARY OF HIGHLIGHTS

A good start has been made In bilingual

education considering that almost all of the

" commuynity were not literate in their own
language Credit for this good start mustbe

given to all the Aboriginal and non-

involved in  the.
program, - . ,

Atmost ak \of the Aboriginal teachers|

‘involved have benefitted from their year's
sWork gainyfig "a bette}, sense of )
approach , toV

P
F

stationed at responsibudy. *a better v
- / teaching and a more matur /'professional -

outlook ./ { !

.

LY

1. . Abysmat lack of fraining all roilnd, jn alt
aspects of the Brogram, especially in
hewdo teach Begihning hiteracy.”

2. '“stab,allty of staff,
2 ooy of s

. i 3

v

s,

-t

- Teaching ga'mes and ads, suchas ~ .
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L 3 Insumc:ent staff, bqth Abongmal and , advgntage of Iangua”ge fearning
B non- Abongmal [ opportunities. coupled with the fact /
| 4 _Dwision of school stafi—those for and that the language-learning program is .
} PR against the Bilingual Program—those - . Mot yet geared to cope withindividual :
. involved and those not Invokved, . \ differences, and - - B
SN - TN Unw:llmgness of some staff to take " 6 Apparent apatny in the community.
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