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. Foreword S

Monitoring the Right to Ed_ucati‘on

A Manual to Help-Citizens Evaluate Pubhc School
Servnces for Mentally Retarded Students . -

BB eatiietedy g

vs OED&HMENTOF HEAILTH ’
*  EDUCATION & WELFARE
NATIONAL INSTITUTE OF
EDUCATION

) T % OOCUMENT wAS BEEN REPRO.
,OLCED EXACTLY AS RECEIVED FROM
. THE PERSON OR ORGANIZATION ORIGIN.
- . AT'NG T POIRTS OF VIEW OR OPINIONS |, s - \
STATED OO-NO' NELESSARILY REPRE-
SENTOFFIC AL NATIONAL 'NSTITUTE OF
EDUCATION POSITION OR POLICY

" The passage of public school laws or the issuance of court
orders does not guarantee that mentally retarded students will
receive appropriate educational services within the public schools
of this nation The right-to-education must be supported 1n- .
phitosophy and practlce by local boards of education, teachers and
concerned citizens. It is at the community level where the
gght-to-education fruly-becomes & reahty )

Recent success in achieving educational servuces ‘for mentally
fetarded students has revealed that even the best education laws
and reguations may be misinterpreted and/or poorly tmplemented

} by the public schools In view of the considerable autonomy-of local
sehool districts in Amenca today, citizeps in every community must )
take responsibiljty for ensuring the faithful and appropriate.provision
of educational opportunsties for mentally retarded persons.

" Laws do not enforce themselves. If parents and other cmze‘ns
do not take an active rofe now, the educational future for countless
thousands of mentally reta;_(ded persons will remain uncertain!
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“zero-reject” system of education in Pennsylvania formentally

Introduction |

Despite tne gains made in providing publioschool\lasses for*,
mentally retarded persons, laws angd regutations tn many y states still
enable school authorities to exclude ¢

!

the school-aged mentally retarded population is no
public school services Such exclpsion is'particularly eyidents
case of chﬂdren with problem havnor or severe handkcaps.

g} January 1971, the Pennsylvanla AssociationdgriRetarded
Citizens. on behalf of the parents of 13 retarded childreR, brought
suit in the United States District Court for the Bastern District of
Pennsylvania againstthe State of Pennsylvanja for failure to provide
all mentally retarded children with a publicly- supported education.
The landmark decision rendered in this -case’ established. a -

-

retarded persons between the ages of six and 21.

L}

A series of parallel rlght -10- educanon suits have been mounted .
in other areas of the country arrd the topic of legal action has been
the subject of in-depth discussipns in the professional literature. At .
the same time, a number o?i%h’av&passed ‘new*legislation or
modified existing laws-so0 as to.establish a- zero-reject system of .
public educatlon '

Zero—reject in the pubhc schools means that mentally retarded
children can no longér,. be excluded from educatlonal serv:ces /

because: - .
_

® there are special age, mefital age and 1Q requirements for
admission which preclidé the enrollment of mentally -
retarded persons;

+® children must be toilet-trained bafore/fhey may be admltted to
schoot; . s

. behavnoraLor physncal probiefns are used as an excuse f0r .
denymg pubhc sghool servnces .

0 public school classes are not provided for mentally retarded
students or existing classes for thése.students are full; or .

,. e there is not enough money to provide edu_cational services for
all children in the community.

rd

Clearly, the goal of zero-reject for all mentally.retarded students
has not been achieved in every state. Hqwever, progress has been
mdde, and. with the help of concerned parents ahd educators, full
educational opportunity may become ar Iity throughout the nation:
in the near future
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Momtormg Schodl Serv»ces—Where to

-

The degi e of mdepehdence that local schools .
determining the y~ch\dren’vs7m be educated in a given eommu lty
is clearly related tothe extent: ? ci izen mvolvementm e affaifs of
“the pubtic schools. ‘

: ooI° have worked with considerable
flexibility within the jf@mework of state educanon—éegnslatnon Every
state has educa statutes or codes which cover the organization<=
and admnmstratlon of public school serices. These statutes”
address themselves to such- areas as gompulsory attendance,
qualfications of teachers, public schqol financing and other .
pertinent aspects of the state educatigzal system. Sometimes the
comprehensnve s¢chool law is supplemnﬁtedby special codes for
handicapped chitdren.and / or'regulétlons ‘which specify the
procedures to be followed in provsdmg school sérvices. In addmon _

. state educat®n agencies or cdmm|s§|ons (operating under the.state SN
school laws) certify teachers, provide a 115t of iexttooks from which

. Jocal schools may select, and Suggest a curriculum for use by the

“lgtal schools. However, it.s the admintstratign and school board- at

e local level which hires and fires teachers, makes the final |~ !

“sélection of textbookstdnd has alarge voice in determlmng who will =

tually attend classes and who fwill not. | . s

Traditionally, local

i

' ' A state must first ha \ze an adequate and comprehenswe school
law or code, but local cmﬁens must assume responsTiT’ty for

» monitoring the way localischools interpret and implement these
statutes This means th persons i the community must take the .
initiative in° - { - '

*+ . e obtaining copies of stésé education Iegislatidn;regulations
and codes; . - N

\ forming comm:tteesan{}foudentlfymg qualified mdlv:duals
. to gssist in reviewing current education. Statutes and
regulatlons . . R SR .

_ @ learning the composmon of school ‘boards and the
‘ philosophies of mdnvndual school board members; -

K keeplng informed with respect to school budgets,-bord
electlons and other fis¢al mattets; .

° wrmng leners and- makmg phone call$ to mfluerﬁce persons;

.

- ' ®s ,pgakmg up at pubhc meetings where $chool related ' .
“decisions are-made;™~ . : .

.= - ewisiting schools and actually observing what occurs.in the: -
’ classreom‘ and. T

~® evaj Classroom actlwtles and educatnonal oUtcomes
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. A good beé ing would be fo gathet a basro hbrary ’d/ - {\
subject of educational rights. A number of state associ /ns for T
retarded citizens have developed-useful written mjt/en s which you .

may request for your files. These include: &= ~~-.". , oL ’

A Parent Gurde to Specral Education, by 96
Retarded Citizens; 1707 High Street, Des Moines, lo

. _You Can.Get Your Child’ nte School, by the VrrgrmaAs

Retarded Citizens, 817
Virginia 23219,

ast Main Street~SuLte 1801, Richmond,

-

rd

Take Steps for Your Child'’s R/ght to EducatIOn by the
Pennsylvania Assoctation for Retarded Citizens, 1500 North
-Second. Street Harrisburg, Pennsylvama 17102 .

-

N ‘The—EPPC

“with drsabj‘tﬂres can fight for their own needs and rights:

Voof.
L~
. Know \’our R/ghts by Closer Look, Box 1491, Waéhmgton D. C

~

..

And the Rale of the.Pare

nt Representat/ve by

. Michigarn Associationfor Retarded Citizens, 416 Michigan
National Tower, Lansmg Michigan 48933. - .

There-is.also 4 book which describes how parents of chrldren

Let Our Ch//dren Go: by Douglas Bllken Human PoHcyPress Box
127, University Statlon Sycacuse New York 13210 -

For more mforrnatlon and pract:ca! advice concerring the
right-to-education movement you mrgh; alsoy/toobtam a)aOpy

20013.

Due ptocess pr.otection for handlcapped chlldren is fully
dlscuesed ina recent’ pubtlication; _

.

./ - -

~

A Primer on Due Process by The Council for Exceptlonal Chrldren
-Publication Sales, 192Q AssociationDrive, Reston Vlrgrnra
22091. v

s ]
Information about court actions-on behalf of mentally retarded
"citizens lsfcovered in: .

Mental Retardation and the Law, bythe U S. Department of Health, -
Education, and Welfare, Office of the Assistant Secretary for
“Human Devefopment, President's Comimittee on-Menta
Retardation, Washington, D. C 20201 (DHEW Publrcatlon No ’
‘OHD 76—21012) .

A Continuing Summary of Pending and Completed L/t/gat/on X
Regarding the Education of Hapdicapped Children, by the
Statg-Fedsial Information Clearinghouse for Exceptional
/Children, The Council for Exceptional Children, 1920 Assagiation .
.Drive, Reston, Vrrgmra\22091 . ' -




Evaluating Educa_iion Laws and Qédes .

As mentioned prevrously, you should obtain and- carefully
review copieg of your state education laws and regulatons. These
may be’ requested frbm the office*of the Governor, the state
education agency or gue administr

system "Discuss thes

egrslatrve issues and a model Iaw are discussed in:

State Law and Educafion of Handicapped Children: lssués and ;
Recommendations, by The Council for: Exceptronal Children, -
1920 Association Drive, Reston, Virginia 22091.

, The above publlcatrons are just a few of those currently’

-available, and ‘more arg benng written every dayH'o‘\AﬁzV'er these . .
references would prqude a Basic hbrary with respect to the
nght-to-education movement The remainder of this manual will
- provrde other mformat}gn and resources which may prove helpful

i

Ces of the local school g
statutes and regulatrons with your school
principal, the director-of pupil personnel services, director of
special education and/or the superrntendentofschools in order to
determine the degred of compliance. Ji-these individualg are
unwitling to partrcrpate in such drseﬂssrons contact your

education commission or agency for assistance in establishing a

dialogue with the schools. The address of your state ‘education
director and agency may be obtained from.the administrative office N
of your local school-system or by wrltrng to the office of the Governor

in your state, Remember citizens have the right to information
concerning the dperation of their schools, and public pffrcrals must

make such information avarlable upon reguest.

The following checkllst was designed to help you review your.
state laws and regulations. It is subdivided intg major sections for -
your convenience. However, the provrsrons listed on the follawing
pages will not necessarily appear_in this order nor under these *

headings in your state statutes.
A

> »
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heckltst for Evaluatmg Publnc School Laws ~

.

Many states do not require local school systems to |dent|fy or
provide educational services for all mentally retarded children. -
Those states having required services do not necessarily haves
compulsory attendance.rules: Therefare, your state law snould be
evaluated in terms of the followmg questions:

Are schoolauthorttles clearly responslble for the educatlon of
every child?

Is provision made for an annual schoof census which identifies all
preschoot -aged children? ' .

Are parents required by taw to cooperate ina system-wrdeschool
census in order that every child be identified? -

Are school authorities reqU|red to count the number of
handicapped children receiving services and those who remain
unserved?

P%;e public school authorlties required to-undertake public
information campaigns to ensure that every child is identified
before the age of five years? . .

Are all children of the same age span required to either attend .
_— public school or dther schools momtored by the responsnble
public school agency?

Is it stated that private schools are not to be used to diminish the
responsibility of local school districts to expend tundstand efforts
on behalf of handicapped children?

Are there no exceptions in the law which allow the exemptién of'
-certain children because of mtellectuat behaworal or physical
problems? .

"Are the schools operated on the grounds of state-owned, -
residential institutions for mentally retarded tndnwduats
administered by the public education agency? T~

<Does thé law say that, whenever possible, residents of ,
state-operated institutions are to be educated |n publlc schoals .
separate from-the institution? -

\ .3

- ""“Chttdren are sofnetlmes incorrectly classified as mentally”
retarded and assigned fo special education classes because of
behavioral, cultural.or linguistic problems. Other children who are
mentally retarded do’not necessarily require placement in special-
.education classes. Examine your state-law for the foJIowmg
prowslons

s cIasslchatlon for school placement b\ased on the SpeCIﬁC v
Iearnmg needs of children rather than psychological, medical or
other categoncat descrlptlve systems?
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Is standardized test data,supplementeo’ by mformatnon )
concerning the child’'s-ddaptive behavior in the home and -
community, as weIL sina vinety of school fearning situations?

Are parents mvotved as Slgn icant participants.in the evaluation
" of thelr children?

Are Jassmcatuon decisions made by a'muttl d|s01plmary
mmittee composed of regular classroom and special éducation
.{gachers, school psychologlsts administrafors, parents and other
+ participants selected accordmg to the child’s handicap (e.g., .
speech therapists, physical theraplsts audlologlsts etc.)?

After placement, is there a procedure outlined for regularly.,
scrutinizing the continuing approprlateness of school cur(f:ula
educational methodology and teacher competency'? 7

Are placements to be reVJewed Fa’y/east annually? .

-Are parents or guardians to be provided notice of proposed ‘
changes in educational“placemént which specives the reasons
for such changes.and the Iegal authonty upon which'the actlon '
may occur? SR

" Are parents to be\p\iowded mformatlon about, their’ right to_ 5 ‘
contest the proposed action before an |mpart|at hearlng off|Cer'?

Are parents to be informed of their right to counsgl, eross .

examination, presentatnon of independent ev1dertce awritten -
transcript of the hearing and independent evaluation of the child
at publlc expense'?

The way that handicapping conditions are In a state law
-may effectively exclude certain groups of Ire
include others such as the so-calted *Dorderfine” in classes for

. mentally‘retarded students. Tt)‘e‘language of these deﬁmtlons must
be carefuily scrutinized. o

Does the state definitio 4‘handtoapped” include all chlldren
‘with no exceptions, who may need specuaf educatlom servnces'?

Are all levels of mental retardation specuftcally menti
including mild, moderate severe and p%(ound'?

" Are mentally retarded students defined as those deIdlguw
function two or more standard deviations below avera
‘respect to intellectual and_adaptive behavior?

I Ay
.,{] L

in

|th

In principle, at least, our nation subscrnbes to the philosophy of
oroviding publicly-supported educational opportumtles for all
citizens. The administrative responsibili r providing educational
- services is vested in the state edudanor"géency and the public- - -
schools. However, state agencies and facilities other than those
charged with the education of/chlldren .are sometlmes

<

ldreror inappropriately - .




ya

ropnately given’ responsrbthty for theeducatron of mentalty -
retarded persons or certain subgroups’ofthrs population. This
practice ha§ been justified in the past on the. basis that ndentally
retarded persons cannot learn skills useful to society and peed’
‘special forms of med/rcafor custodial care separate from other s
members of society” Another justification has been that retarded.
children do not possess;sufficient behavior control or seli-care.and ;
verbal skills to make them amenable to traditional school
programmﬁtg Ws true that an exceedlngty small portion of -
the mentally.retarded population may heed highly specialized )
services, we.know today that the problem lies more in our concept of ~
-education than in the differefice between retarded and non-retarded
students. Pu,blnc eflacation' must begin assumlng its full e
responsibility in tH¥¥ regard .and design appropriate public school
facilities and services for all retarded children and young adults
The followmg guestions relate tor these concerns: -

Is there a state education agency or commission WhICh has
administrative responsibility for the educatjon of all chrldren
* including mentally retarded students?

Does the state agency have a division or department which gives
direction and has specific responsibility: for the educatlon of
handrcapped children? -

Is there a staté level advisory_board for the educatlon of
.handicapped which works with the State director of‘educatlon'? ‘

Is there'provision fora comprehensNe state plan for the dellvery
. of educational services to handlcapped students? ’

Is there a mechanisin specnfled for local schools and schaol
districts to cooperate in the provision of specnaf services when
populatron and / or geéographic factors make the' provision of
" services by a srngle district infeasiblg? :

Is.the practrce of purchasung educattonaJ services for
handrcapped children from private, non-profit, or profrt-makrng
agencigs firmly discouraged unless no other alternative is . ’
available? ; :

- Are provrsrons made for resource teachers specialdaids
special services-when mentally retarded students are i6 be
educated in cIasSrooms alongwith their non-retarded peefs'?

Is the admlnrstratron given latitude in defS|gn|ng a flexible syste
of special classes .appropriate to'the variety of learning needs
characterlstrc of mentally retarded students? ,

ils fle)(lbllrty aIIowed in the establ;shment of teacher-puprl ratios to

take into consnderatron differences in student age and IeveI of -
S ? |
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) Entrancefmto school .érogr??s/his ‘nmany cases been—- {.

“/ stgmflcant{y delayed f6r mentally retagegfed persons op-the ‘grounds”

that they need/lfonge’r to attaiffthe m

suce ss in school* progra . Thi d:sregard’s the fact that the'best

: namelxoratmg a chn sdlsabcllty is duqng the figdtyears- T
of life. Kis also important to, realize that education is a ljfe-Jong

- experienge.and that the rapidly changing environment nwhich most - " -
retarded adults must live_necegsitates continuing edugatlon to -
ensuy’e .competence. rr{handlmg problems of daily livifig. Therefore, ]L/« 7]
state education laws should incorporate prowslons fow early

. and continuing educatiori; programs;, \ - _ g

.,

ts education viewed asan ongomg process begmpmg at birth- and /’:
continuing throughout the life cycle? °

;- Are the schools encouraged to begin lmplementtn)qgtesehom"’“"//

rograms for handicapped children, mcludmg home trammg for
+ infants during the first: year of life? . Lo

Does the law specnfy thai cpoperatnve workmgfrelatlons be . S
established with other state’agencies; such as the Division of - T /
Voeational Rehabilitation in order to develop relevan’\t programs. i/
of continuing educatlon'7 \ d

tal age levels prerequisitefo - LT

/4
It is not uncomron that classes for mentally reta d \fstudej}ts'
rrgm & school
faculéty In other cases, these classes are confined t6 afspecial wing
or annex: Parents may also be required to assumie thd cost of any .
special educational materials and arrange for the tra jsportation of ‘
their children to and from school. Ask jhe following questions when - x
rewewmg your state law: -~ C

8

“school facnlltles w:II be appropn :'

is it specified th te to the '~

physwal and } arning needs of handucay:ed childrgn? . \

 Are spetial classrooms for mentally retgrded st 4 ‘equal M

in quallty to those used by the non- re arded

s Aré classes for hand(papped childrento hé loca ar or within

school buxldlngs for regularly. enrolle/g/pupll ame age? )
/ Are the schools reqmred 16 elimin J archite rigrswhich . . -

might impede independerit Jog otiq % ~ P

“.nandigapped students?, P

- Are equipment and,SUPplles 4 be provtded by th/ local school
.district'at no extra cost.to parents or guardians?/'. ) e -

I it specified that- -the-materials and supplies pro ided for specnal
-/ classes will be at Jedst equal to 1hose prov1ded_t — .
non har;ddcapped chlldrén‘L ",;
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1. counterparts workifg with non-retarded. pupils?: . ' T

l

"//

.+t spudents?. ° AR S Lor e
. pre theremrovmons for thé use

'\

~ " and seryicés. Since’ educatlona’/(u

. o ] , / k '. ’ . ;o )
. Will spemal transportatlon be prowd d ﬁandlcapped chlldren at i
public exgense, particutarly if a chifd is required tg;,ravelbeyond
his: nerghborhood school to at}end aspeclafedﬁéatlon program? ! /
- / - . N
Although there are many hlghly quallfled specnal ed’ucatlon
te%chers today, the majonity have nét been, Rprepared to work with
/erely handicapped stud ts. Jn some ases, noncertified . <o
. teachers have been employed- ind confinug to work without proper . ] ‘
. supervision'or supportlve services As'the nulmber of severely * * . -~
handlcapped students’in the.public,sch olsxlncreaé,es the need for | .-
competent personnel will becorh ge/ ,oréoacute Theréfore, a flrm
stance must bg taken now to €nsure that future teachmg pQSIt
~are filled by teachers who have had appropnate university trai mg,,
.as well.as superyised preservice expenence wrth children similar to™
those they will.be employed toteach. - - .

Are teachers. of mentaly retarded students required to n"leet at o BERR
least the sapne technical and personnel qualfﬁcatuons asstheir, L

P N

-

3

are teacher$ required to have successfully.com pIeted
“a university program which includes methods and téchniques,
curriculiym and supervnsed teaching expepence with mentaIIy t . .
retarde stuad%hts

* Are teachers requtred\to enodlcally complete addltlonal
unlver iy course work rela e\{to the field of menjal retardatlon‘7 .

. Are t e schools ired to establlsh a program of mserwce R
training for teachers and other pérsonnel who work with © S
harz%lcapped chlldren? e \ e ]
Is there a palicy agamst the use of teacher aldes ar}d\aolunteers - "’ ‘

In addition,

¥ ' . ;. oo —~

-y to replace qualtfled teachers m cIassrooms for mentally retarded

[V f" 87

a\resource teach irs, teacher o,
aides-and Volunteers toxwork.in conjunctuon wrth ' gular . c
“tlassroom;teachers? NS e, . .

) Is there provrsnon for the usg of consultants stich as hyslcgaﬁ .
l occupattona) theraplsts in pIanmng and |mplement| g prOgrams L h
ot for handlcapped chtldren” ‘ ,

e, vt
" . s

To be lmplemented educational legisfa atiort must have a g :
realistic.and-workable funding-basg c{ ensure adequate facilities Lo
gis closely tied to otherstate |
'IaWS and regulations, ma ferent fundlng formylae’havebeen . .
deyeloped throughout the nation. It wiH be necégéary;to study your S
own state’s fundmg polrcle§ln order ta determiny itfiscal allocatlons / '
‘for the educatlon of handlcapped chndren are equntable,and .
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“Parent’
Involvement ~

© - s state fmancral a|d to be provided in each school year for the

" “For’ purpoées of state aid, are handlcapped chlldren counted in ' §

™ Are.parents toibe encouraged and provided an Qpp rtunity t

" Are parents to be kept ftrﬂy |nformed of current programs

.-education of severely handucapped students?

the same manner as other children?

Is proVIsuan made for reimbursement from the sta.te for any
excess cost above that requured for students in. regular
_Classrooms? ‘

I$ the state education agency empowered to appIy for, receive :
and administer federaI aid for which the state may be. entitled?

Are spec1a| funds specnflcally earmarked for costs assoc.lated
with the transportation of handicapped ch|Idren? '

’
S

H . '
Althoudh parents have a right to be closely involved in the /
. operation of public school programs, it'Is not.unusual for
educatnonaT;pIans and decisions tq be made without the benefit of ¥
‘parental mp\ ut.or part|C|pat|on n goat» setting for thetr children. . S
Therefore, educational legislation should specifically outline the -
school's responsibifities with regard ta rncreasmg parental ; .
participation in the ecfucatlon process. . ',’, T

A B

;.

Does the law specufy thyt school systems must have a formal —
mechanism for enisurjng that parents are informed of all aspec S
of the school program?, \ _a- - .

.participate in school pIar],ning and, decision -making?

teachlng techniques? T

S

parents to |mplement complementary trdining: etforts in the
home'> R

the'schools? !

‘e ’ L oL : . o /‘/
Obtammg New Laws

so A

Itis hrghty unlukely  that-any State educatiomdaw wijl contain all __ ,
of the dtovrsnonssuggestedmthe precedlng checkhst owever an _ JEE

-

of peopte who are.wilting‘to’ devote long hours to the task ‘5
”/ ] 4 ",':
N /'/ '
¢ \\/ e - )




g being rniroduced Be prepared to make statements Qr provide

-

v

| - and the daily operatron o} the publfs schools. Crtlzens alsohavea ..

|, ~

. . limes appear contént to abdicate their rightful role to.elected school !

° Leo:slators and the general publrc must be iny orrygabout : -
current laws and policies and why revrsron 1s needed .

" o The Mof key legislative leaders and. if possible, of the v
- x “’Gd\?iﬁ)r should be gained Model laws must be drafted and .
presented along with documentation concernirig the need for :
legislamve action Keep your governmental officials informed

and involved . N -

e Eniist the cooperation of other specal interest groups with a
shared concern for the education ofhandrcapped individuals.
Let them assist in the drafting of thé~proposed Iegrslafron

® Be sure tomvolve personnel from the state education agency
or commussion early in your campaign. This agency will be
greatly involved th the implementation of the law-once 1t is

"~ enacted. . : o

e Bé prepared to conduct public educatron telephone and .
detter-writing campaigns Make presentations to civic greups
such as the League of Wemen Voters . S

T oﬂganze a p,ress conferenge at the time the Iegrstatron s .

S

a,

Eacd

) W"t.gstpmony aHegrslatrve hearmgs .o —\ . “

f?“ : Ohce new fegislation i1s passed; yourtask is not done. As

discussed previously 1ar this manuayx citizens' groups must monitor
the way legislation 1s implemented and keep legrslators informed of
- developments. Alsp. remember that it is the executive branch of
state government which writes the regulatrons outlining the way
tegrstatlon is to be carried out: Therefore -continued invelvement is
. necessary long after 'a new law.is enacted o -
Fa - v " -

Evaluatmg Publrc\School Programs B
* T ~ .
Once mentally retarded*students are enrolled in publrc schoof .
ct\ €s. the next important consideratiori.is whether the students are
eing prcvrded approprate educatronat programs. . . 5 c

[ [ R
x\fn oeur democratrc society, the famrty 15 vested wrth the primary :

" nghts and obligatiohs regarding the edugation of their children The

-public schools, then, must ensure that-parents are given a . -

responsibte voice in educatronal policy making. planning activitjes |

right to enter pubtrc facilities such as the public schools andtd be
_informéd about what occurs in these establishments. This is an

; importantand necessary functior. The present system of publrc
schootrng Lrnatroruyas not designed to leave the busingss of" AR
educatromstnctl_y -the professionals, even though ‘citizens many e

oard-members who may or may not rep.resent their.best interests.
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The following checklist was prepared'to assist parents- aﬂd
other concerned citizens 1n their efforts to evaluate and monitor
pubhc school programmmg for mentally re;arded students i

.

Checklist For Evaluatmg Clagsroom Programmmg

. pnncnples which sk

that students have'l

The emphasis today 1S clear!y away from self- contamed clagses’

as-the primary stratedy i speciil egucauo”n The ideal i1s variety in

special and regular class placements to accommodate the differing,
1earning needs’ of mentally retarded- studénts. including resource
teaching programs in association with regular class placement.

special ctasses with integration 1n one or more academic subjects,
. and self-contained classes for some children with highly specific

and or unusual learning néeds sugh as the profoundly retarded ™
student Regardless of placement type there are several general
uld charactenze an programming, 1 e. the

programs should- desngned to: . .
" e increase the complexlty of s‘udents behav;or N ‘
.8 1ncrease stu?ents Tontrot-gver their ehv:ronment ang~
l.foster culturally approved dehavior ‘

Whe\evaluatmg classroom prografiming. one should

-particularly seek evidence of cofitinumg evaluation of individual

performance Such evaluation would not necessarily be of a formal
psychometric naturg but rather may be based on fréquent
observations and the ‘mg{;r:aenance of behaviora) data. One would
expect to find evidgnc t individual learning objectives have
odxf:ed\aga result of on-going evaluation, and -
nsTerf‘fad among program components as

dictated by mdnv:dual learnig-n \\ .

5 . .‘,

been penodica

Every- school _has some form of cumculum document which
fprovides the comprehensuve educatsonal plan for all students. The
state educatipn commission os agency usually takes the inifiative in
recommendmg a curriculum for hand;capped stydents. Such a
docu'ment shoa]d contam ok . i -

< - wahstof general curriculum content:

e spectfic tedrmng ob}ectwes for the various content areas;
+ activities and suggested reachmg materlals related to the

¢ procedyres for measurmg student pen‘ormance and .

‘ Ny methods for @chxevmg generahzatlon oflearmng toa variety
N of Telated acnvutnes .

=

L]

Fied




As wilt Be dlscussed in the next sectlon individual program .
_.blans for each student can be prepared using the recommendeqd.
Jcurnculum guide as the primary resource tool. Therefore, the’

" curnculum must be more than a simplified version of.the curriculum -

+ for non-retarded students Rather. a comprehensive curricutum for

mentally retarded students should include learning objectives and

activities related to the skill categories outlined below This .

‘checklist 1s grouped according to broad functioning areas and Gt

ranges in difficulty from the most basic skills appropriate for.young -

and or severely handicapped studerts to those complex behavio
) whvch would Qe expected fpr mndly retarded individuals ’

.
* .

™. PhyS/caf Deve/opment Mobility a /ﬂd’C/ ordmat/on
Proper body positioning

.
.,

Passive exercise

Body rolling, éreepmg and crawling

« Head and trunk balance actlvmes

¢ "Standing pract:ce N s TN, .
Ambuiation pract1ce \ ) i N
Walking on ramgs and stairs © © © KO

Runnmg skppmg 1umpmg-balancmgaed cllmbmg
Ridirg vehlcles '

¢

Purposeful hand use _ . T
- Marking w:th’ﬁ@ﬂgl cuumg‘wuth sussors stnngmg beads " : -
pastmgano‘aségfiblmg . T~ . T

mg playngunq\etgz)p%‘y&e N T K 5
Pa ici Wﬁka vents ) : -

~-:‘u#smg communLy pa?ks p1ay§ro\nds and other recreatlonal
Tesoureds ¢+ . Swe _ .

Exercnsxrj{g for muscle tone and’-wei'ght control
_D'ereloping.s ils related to crafts and fine arts T
Dancing and folk games ./ - o
. Water play and swimming '

[

NG

Learmng to cope with Hazards | : T T e

- . . P
Partucupatmg in competmve sportmg e\fents B R
Gymnastlcs




\}tlmulatlon of sight, hearrng toug
response .

Sortrng trans rrrng insertng. pu}llng and foldlng

Respondlng to musnc« SIgnaIs and warnings

Maklng personal chaices and seIectlons

Drscrlmunatlng slzes welghts colors distances, locations, odors,
temperatures etc. - ' :

Recognlzmg srmrlarrtles and dlfferences
Usrng plans of search

Uslng time and place concepts -

— Recognizing potentlai dangers

_ Using-visual and audltory memory |

Operatmg macﬁ‘nery and using tools -

~+ Work related activities involving movement ba[ance sensory
‘discriminationand memory

Self-Care, Groommgaﬁ\?ersonal Hyg/ene '

Taking nour*shmen\t’“om a bottte oon
Drinking from d cup ar glass

Fingér feedlng . .
-Moéuth controt and’ avordance of droohng
Using’eating utensils . '-':'i:,,, ‘
Choosing foods and practrcmg dietary variety
Eatrng in pu‘bhc restaurants .
Meal greparation
Food preservation techniques
‘ Purchasmg foods q
\\_Approprlate nutritional hablts v '

"Passive bathing. handlmg soap and partrcnpatlng in dryrng

- .




Washing\ hands and face

Self-bathing” ~ \

Caring ft{r hair, teeth nails, shaving and menstrual needs \\
Blowrng nose .

+

\

Fd

Using cosmetrcs and deodorants s ~

A

Tk

Mamtamrng current hair styles
Removing garments
Pagticipating in self-dressing
Buttoning. zipping and snapping A "N

'Selectmg approprlate clothing for dlfferent temperature and
other weather

] Selectmg clothing for different soci ‘ ions and activities
. Care and mamtenance of personal clothmg

A
\

Purchasing clothlng ' ,
Toilet regul}a’tion ej\dfschedulir;g
Indicating the need to eliminate
@l‘Jsing: the toilet independently-

- Locating toilet arees in public places

Communication

—_—
—
12
.
—_——
—_————

‘j"." y

Listening to sounds -
| —~\ocalizing
~r--Resp‘m1\{ ding o gestured and verbal requests

Identlfymg objects by name

|

*Recogmzmgmames of"féﬂ-'ar objects
. Respondmg to verbal requests

Imitating speech and gestures -
. ’Umez’sm\rezs words and phrases

Listening to a speaker
—Eollowind directi

anding verbally stated relatronshrps~ .

/Usiﬁ'g"EEscrlptlve actron and relatlonshlp words or phrases




-
. '

e — ~ s

‘ ~
> . Usmg,commumty shops and stores\ ' i

. e “ .
N ) -

.- 3

Using correct speec‘h volume and enunciation

Sing telephone anp dther oommunlcatlon media
Dev_eloplng functlohal reading'and wrlt!ng skills -

W;’ Iongs_ide other ¢hil

Sharlng taknng» mrf«s’an waltlng for instructions

Travehng with supgrvnsmn T L -
Completmg assigned tasks 3

~
\

: Usmg self- protectwe Skills : A ; -

—"Gomgaboui surroundmgs without supeyvision /__’_'/ﬁ/”""_———_n

Behavnng approprlately ina vanety of social situatigné
e N -7 L, —_— )

Posture and mannerlsms . Sl ¢ C
Jartncupatnng in socual clubs and organlzatnons ' o .

Using publlctransportatlon ' ' . .

- —Knowing Iaws and rules of the community,-~ S s

Amenability to superWsnon punctuallty persustence and other ]ob‘
relatéd behaviors

T
e »

*-Interpersonal relatlonshlps involving peers oj the same and
dlfferent sex, younger and older persons and persons in authority

Consumer education, inclyding moeney marsagement and -
budgenng

lnde@ndent and group recreation and lensure skllls v
.Marntenance of residence and personal possessnons )
Using social welfare agencies and services -

Marriage and family living ~ . ' .




Individual
Program -

Plang —}..

.
\

-« €

1. " Job setection and realitic job expectations
\ Securing, maintjaining and terminating employment .

The preceding curnculum items were not intended to be all
inclusive HoweQer:—they cover a wide range of areas which should
provide a frame of reierencefor examining any curriculum document
developed fc?r a7| levels of mental retardation. ’

!

- /rrftﬁe.pas\t it was cpmmon for educational programs to be
-~ derived on a Qrgup basis for use with students who fit some criterion,
such as IQ Thus, one curriculum was applied to all students who
were classitied as “educable” and another to those classified as
.. “trainable ” Since there-are vast differences in the previous .
educational experiences and functional skills of mentally retarded
students, the desirable approach is to develop individual program .
plans appropriate to'the learning needs of each student.

S The individual btan is a wiitten plan which specifies

Objectves for a student and outlinés progressive steps and

ame for the achievement of the objectives. It i€ based on

_#dividual assessmernit and other information about the student and

“ 1s developed by relevant teaching personnel in conjunction with

- family members Plans developed at the-onset of services must be
frequently reviewed and upddted on the basis of student progress
Therefore, itis important that the objectives be stated separately and
expressed inibehavioral terms that provide measurable indides of
pragress. Here are some questions to ask-and things to look for when -
examining individual program plans:

-

Is theré an individual program plan for each student? *

. Are individual program plans developed in concert with the
208, the student’s family, school personriel and persons from
“ether agencies who ‘may be serving the.chiid?
™~ sl I . -
__Do-program plans djffer among%:dﬁts? T
~ :Isthe program plan developed 6n the basis of observations and
~ ‘current assessm W+ o the intellectual, .

sensori-motor, commugicdtion, social and émotional . T
development of-the 2 A .

Are the objectives in th’e\pla'n stated in functional’terms that are,
-understandable byall persons?-——==""

Is progress'in.achleving
Are the objectives to'be o

"~ [s there-a-stated-mechanis|
modifying obje_c:g\ces*as/nwdi‘cat

. -

’

»

jectives measurable? x
T withig a stated time frame?

ertedically reviewing and-~
by studentperformance?.

d

3
ki

H

H




. specified in the’o ;
‘charted. If sdch tecords are not available? it is possible that the |

Does the plan specify the roles and object}vqs for each berson
involved in the implementation of the program? _

Is the relationship between current objectives gnd Iohg-range
goals evident in the individual program plan?

. . . N

The type of instructional materials or activntM classroom
are secondary to. (1) the precise delineation of skills within a
particular curriculum area; (2) the division of those skills into their
component parts, (3) the logical progression of iearning activities to
accomplish shertand long-range objectives, and (4) the constant
monitoring of student progress. Various instructional tools may be
used by different teachers to achieve similar-fearning objectives.
Thus, determining the reasons for selecting certain skills for
instruction is probably mote crucial than evaluating the types of
instructional tools that may be employed. However, it is important to
know If classroom materials and activities are appropriate to the age
and Interest level of the students and ‘whéther the, instructional
program is conducive 1o the transfer of learntiig from school to the
home and community. n T

. .
. - “The importance of eqntinuous evaluation ef student progress
¢annot be over-emphasized. The classroom teacher should be able
to show you dallyapregress records wherein specific behavigss (as

jectives) are counted, graphed or otherwise

individual program plan exists only on paper and is not actually
being impiemented. - o : :

«

. '~ ) ./ ~
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" A Final Word .

g

To achieve quality educational programming, the National
Association for Retarded Citizens firmly believes that it is essential

" for parents and other concerned citizens tg establish positive

working relationships with educators, and to become-actively |
involved ir the operation and monitoring of public school services.
The previous sections of this manua! ‘havé attempted to provide
information which would be useful in this refationship. Although the
evaluatnon of school laws and classroom programs was presented
separafely, the materials are not mutially exclusive and should be

‘used together in‘monitoring the total education process. The ~ .

identification of students and their placement, the way services_are
administered and financed, the qualification of teachers, and the

way physical facilities and materials are utilized —are all,important - ~

to educational programming. When complete educational services
are finally gained for each mentally retarded student, it will
undoubtedly be through the efforts of many energetic and -
knowledgeable citizens who have worked cl'osely with educators
and Iawmaxers in every state and local community.

*
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