
DOCUMENT RESUME

ED 126 629 BC 090 507

AUTHOR Klineman, Janet G.
TITLE, Child Development Project; Phase V, 1972-73:

Evaluation Narrative.
INSTITUTION Pennsylvania State Dept. of Edutation, Harrisburg.;

Western Pennsylvania School for Blind Children,
Pittsburgh.

SPONS AGENCY Bureau of Elementary and Secondary Education
(DREW /OE), Washington, D.C.

PUB DATE 73
NOTE 170p.; Appendix E is the Best Available Copy; Fora

related information, see EC 090 506
.

EDE MF-$0.83 HC- $8.69; Plus Postage.
DESCRIPTORS Behavior Change; Curriculum Development; Exceptional

Child Education; *Individualized Instr.-fiction;
*Multiply Handicapped; Parent School Relationship;
Positive Reinforcement; Preschool Education; Primary
'Grades; *Program Descriptions; *Program Evaluation;
Special Schools; Staff Improvement; Visually
Handicapped

ABSTRACT
Described are the objectives, activities, and

outcomes of a program to provide individualized educational
programing to 55 multiply handicapped children from preschool through
primary grades at the Western Pennsylvania School for, Blind Children
in 1971-72. Noted are staff cohesiveness in defining and implementing
instructional programs and the value of positive reinforcement (away
from primary rewards towards special privileges and intrinsic
gratifiCations). Implementation of the following objectives are
described: determination of behaviorally oriented tasks in the areas
of communication, academic readiness, self care skills, and
socialization; evaluation and intervention with 21 preschool
children; provision of a special program for six children with
complex learning and behavior problems; improvement or correction_ of
articulation difficulties in 14 children; staff involvement in
developing and organizing a written primary eFTriculum; development
of a prevotational curriculum; and provision &f educational guidance
opportunities to parents through small discussAn groups and
individual conferences. Appended are a sample progress report, the
instrudtional strategy-form, an early education developmental
checklist, case studies, a sample speech graph and report, an issue
'of the parent newsletter, and newspaper articles about the program.
(DB)

,S

Documents acquired by ERIC include many informal unpublished materials nat available from other sources ERIC makes ever;
effort to obtain the best copy available. Nevertheless, items of marginal reproducibility are often encountered and, this affects the

quality of the microfiche and hardcopy reproductions ERIC makes available via the ERIC Document Reproduction Servibe (EDRS
EDRS is not responsible for the quality of the original document Reproductions supplied by EDRS are the best that can be made from

the original.
,



14.

U S pEARTME NT OF HEALTH
EDUCATION & WELFARE
NATIONAL INSTITUTE OF

EDUCATION

THIS DOCUMENT HAS BEEN REPRO-
ATL/CEO EXACTLY AS RECEIVED FROM

HE PERSON OR ORGANIZATION ORiOtN
ATING IT POINTS OF VIEW OR OPINIONS
STATED DO NOT NECESSARILY REPRE-
SENT OFF iC,AL NATIONAL INSTITUTE OF
EDUCATION POSITION OR POLICY

CHILD DEVELOPMENT PROJECT

Phase V

SToklsored by Western P,ennsylvania School for Blind Children

and

Pennsylvania Department of EducAion

.

FUnded undei- Title/I.ESEAP.2 L. 89-313.

Project No. 48-73067-02-95

Evaluation NArrative

by

Janet G. Kfinemap, .1).11. D.

Project Director

A
. 1972-73



ACKfiOWLEDGEMEA'S

The director wishes to express her gratitude to the children
of the Lower School and their parents for their cooperation. She
wines to express her appreciation to the members of the47estern
Pe;ypsylvania School for Blind Children staff; the Title.I Project
staff', and to the members 'of themany professional agencies whose
interest in visually impaired multiply handicapped children made
the implementation of this project possible

4

-re



Z!

'sr

TABLE OF CONTENDS

Page

I Project Identification. 1

II IntrOductiOn

III Project-Population and, lasses 4

IV Major Objectives: implementation and
Evaluation ProcedureAA_Summaries of
Pre- and Posp-Data, and Elimination.

of Gaps and Meakhesses for which the
Project Objectives we designed , 20

V Project Staff . 105p
1

.1:''
1 ' .

VI' Summary and Conclusion
, 108

VII Dissemination , 112

Appendixes. 114

Bibliography 159

4

Al



Aci

N

I. Project Identification

A. Local Education Agency: Western Pennsylvania'
School for Blind Children

B. State Educational Agehcy: Pennsylvania State Department
of Education

C. .Title I, ESEA, P.L. 89-313 Child Development Project
(Phas V) Project N. 48-73007-02 959

D. Amount Funded: $42,375

'7



6

II. INTRODUCTION

2

The initial focus of the Title I projects at Western Penn-

sylvania School for Blind Children, beginning with the pilot p.roject

Phase I in July, 1969, was to develop objective individualized

programs for a small population of multiply ha.ndicapped children.,

During' the four-year period from 1969 to 1973', the'focus and_scope

of the Title I projects broadened, bringing about chanies in the

Lower School.

Highly specialized medical, educational, and managerial pro-
,

cedures were needed. Multiply handicapped children who presented

complex learning and behavior problems required many deviations from

the school's regular procedures and great modificatiOns in the in-

structional approach.

Children who previously did not respond to academic demands in

regular classrooms Or would otherwise have been denied admission to

the School, mastered educational and social tasks of increasing dif-

ficulty. New channels of learning were discovered and developed.

The children's res:onses to objective individualized programs led.to._

their integration into regular classroom activities and the.schTol's

commitment to further develop programs for them. Negativeattttudes

toward such children appeared to change to positive ones as the

staff searched for the best educational procedures for each child.

The focus o1 this Title I project for1972-73 included

1. evaluation early intervention and parental guidance

for visually impaired children as soon as. the children

Were diagnosed as deviating from, the normal;

2. the furthec'development of preacademic daytime and

residential programs for young children with complex
.

learning and behavior problems;

3. speech therapy for children with speech difficulties;,,,

4.,the development of a written primary curriculum for

4

P
'Visually impaired and visually *paired multiply handic0p4d

:.children.
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Emphasis was placed on defining the best' learning processes.and

environments for each child.
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III. , PROJECT POPULATION AND CLASSES

Thirty-six visually handicapped childi taere enrolled in the'

Primary Schobl classes of the Lower School, hand 37-children were en-

rolled in the Early Education Program. Fifty- five,_ of these children

had identifiable additional handicaps. Although tdividnalized in-

struction and specific activities-were planned for the multiply

handicapped childre4, all of the Lower SchooT children received direct

and indirect services from this project.

The Primary crasses included Classrooms1, 2 and 3*, the Re-

medial Room and the Special GlassToom or Balloon Room. The 'Early

Education'population consisted of children in the Nursery, and Kinder-

garten classes, seven preaciemic children who required special edu-

cational programs, classrooms, dormitory and staff, and 20 children,
4

infants to five years of age? who attended a part-time preschool

program. Depending on the family's geographic location and avail-

ability of transportation, the preschool children's attendance varied

from two or'three mornings a week to once a month. Children were re-

ferred throughout the year when seen by professionals in the Pittsburgh

earea-and as the program became known throughout western Pennsylva 'nia.

Eight children with visual and auditoiy handicaps participated

in a Title Educational Projlect for Deaf Blind Children funded

under the auspices of the Mid-Atlantic North and Carribbean Regional

Center for Services to Deaf Blind Children., These children ranged in

age from a ten-month-old girl with the Rubella syridrome to a teen-age

boy in the Upper School. Five of the children were residential students

in the Lower School. One child wasointegratdd into regular third-
_

grade activities; the other four received individualized instruction

from 'the Title-VI project staff or from Title I.child-care workers.

The teacher of the deaf met with the high school bob, during his ,English

class daily as tiis interpretor,so he could be an active participapt

i n the class and'so he could improve his manualcoMmunicatiOn skills.

*These classrooms were originally called.Grades 1, 2, and 3 but
were changed because of the great range of children's abilities in
each room. .'
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The teacher of the, deaf also met with six of the young multiply Nandi-

capped children to stimulate b4p development of their llnguage. A

detailed report of the Title 17.1.MH1-.972-43 Educational Project for Deaf-

Blind Children is available.

Thirteen of the multiply handicapped children had useftilvision

and may learn to read ink print and twelve were ink print readers. '

Thus 45.5 per cent of'the 55 legally bliAd multiply handicapped chil-

dren had useful vision.

There were 35 boys and 20 girls in the project's multiply handi-

capped population.

Nine visually imp aired multiply handicapped children not enrolled

at the Western Pennsylvania School for Blind Children were seen for

educational evaluations. Suggestions were made for their educational

programs.

The birthdates, sex, visual information, additional handicaps

and room or school placements of the multiply handicapped population are

presented in Table ;.The preschool daytime population,ii listed in

Table II. The same student.numbers are used throughout this evaluation

report to identify the children for pre- and post-data.

tt . ,
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IV. MAJOR 'OBJECTIVES Tf4,4
Implementation and Evaluation Procedures, Summdries of

Pre,- and Post-data, and.Elimination of Gaps or.
,.'Weaknesse's for which the Project Objectives

Were Designed ,

A. TO determine behaviorally oriented tasks for the individualized

instruction of multiply handicapped visually impaired children

in the primary grades (or special programs) of the LowerSchool

in the areas of communication skills, academic readiness, self-

care skills, And socialization by means of objective assessment

procedures.

1. Implementation procedures

c '

Multiply handicapped'cltildren were integrated into' the

regUlar classroom and ormitory activities- of the Lower .

.Schoo, Objective'assesSment scales and tests, and obser-

,,vations of.the children's performance in specific situations,

were utilized to determine their functioning levels in -the,

:areas; of communication skills, academic readiness and .

Academic subjects, ,and personal-social devclopMent. After

participating in opcningzeXercises in classrooms 1, 2 and

-3 and the Kindergaeten, the children were-then divided' into

small developmental grdupings according to heir.functioning

levels; For example', five children were assigned to. the'
-

special slats{ described under Objective P; 'five other dill-

dren were assigned to the Remedial Room during ih mornings.
os

-Tasks the children d.id not perform,on th scales,and, .

tests became specific tasks in sequential order for-their
.

, .

individual -ized instruction. GuIdelines for teachipg pro-
.cedures were adapted from Stephens's DirectiveTeaching For

100.,

-Children with Learniaig and Befravir;ral-Handi/eaps. ,Following

these procedures during previous projects, children per-
,

formed tasks of increasing difficulty starting at their

individual levels. It wag- important to structure contin-

gencies and to reinforce each child according to pre-

establiphed terminal criteria. Each thild.needed to know

24
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'.,

exactly what he was expected to do
*

fop his reward or

verbal praise, Children were questioned' and observed to

dtermine'their most meaningful reinforcers.
.

.
Behavior modification techniques were Used to create

an atmosphere that learning was fun and a rewarding ex-
.

perience. The ultimate goal utilizing positive rein-

forcerS was,to advance children from food and token rewards

to social reinforcers and intrinsic rewards.

And-care workers taught part-time preschool multiply

handicapped and preacademic residdntial children with eie-

plex problems in'the same objective gays. Often a child-
.

care,i/orker's role was to help a multiply handicapped, child

become,a member of a class. As.a child with complicated

problems started to'reSolW them, his rewards were often to

join group actiAties with the support of his child-care

worker. 1n-reverse, if a child who sedMed ready for inte-
/

gratj.on became'disruptive in a classrooi, his child-care 'T/

worker removed him from6the class for a talk session and/

"cooling off" period.

,Each child in the Lower.School was "special" and had
.

something special about his/schedule. He had opportunities

to demonstrate his abilities, to receive remedial help and

discover new interests. A boy, student No. 18 in,classroom,

3, had completed tbe Third Crade reading series the year

before as a ,listening student. Using tape recordings again

he participated in' the gourth 'Grade reading class. v His

ink print reading skillewere at the Second Grade level, so

he received remedial help on a one-to-one basis in the
, e

Remedial Room for a period each afternoon. ,Student No. 6,,

_also in cfassroorii 3, was a-day-student of'West'ern,pennsyl-

,,vania School for Blind Children and lived at the acme for

Crippled Children. lip epent his,mornings in the,Remedial

Room and had special one-to-one sessions in the,pfternoon,
-

to imprclVe hisbraille Skills. Student No. 5 participated'

opening exereises'in,classtoom 3 aathen went to the

Balladkl Room each morning. He visited a shoe repair store

4,
25
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and depiartments in a superm cet to leailn_pbout work he might

do someday: A girl not n the multiply handicapped 6bpu-

whp As ails a member of Classroom 3, patticipated
,

.
./

in a Fourth Grade atithmetie group.as a result of her per-

forinance on diagnostic tests.

Every possible channel for ledrning was stimulated with

eh child. Any useful residual vision was stimulated for

\greater, near and distance efficiency. Listening skills were '

assessed and taught. Some children who had had failing ex-
\' . . ,

p ences with other modes for learning were able to use the

auditory channel fer learning successfully. Children were '

given,n variety of. experiences,to develop hand manipulative

skills and to improve the sense of touch. They were given

many opportun4ies to develop expressive language and to

gain confidence in .discusSing theix ideas and feelings.

hildten were>gcheduled throughout the day on'an

vidual or small group basis for activities such as orienta-

tion an mobifitylisualstimulatfon, techniques of daily
r'

living ,end piano lessons.
, ,

The Magiic ,Circle of the Human Development Pfogram bys',

pssell an alomares was intreduced by'Mrs. Chechile'of the

Title*I *oject staff. She met with small groups of chil-
,

dren'Which included children'in the project population as

Weil as the general Lower School -pOpulation',,to encourage 'them

to express, their posit -he and negative feelings. They

disdussed thiffigs they enjoyed _doing, th.ingsthey liked about
)

ofhars, objects they liked, and ways of dealing with anger,

fear and ,jealousy.
'os0

2: Evaluation Procedures and Pre- and Poit-Dats

Data which had been compiled for primary school children

who participaKed in previous Title I projects at the ehool

and who were still enrolled in the Lower School Were utilized

as pre-data for this Project. NeW sludents'with multiply

, sl N : . . 4l. I .
All primgry and kindergetten.cht18rensparcipated'i 'the Title

1,1972-73 Mobility Training Project for Yuung'ClriAdren #42-7267-022959:
.A.EvA4Uation reports of the projectis'srgnifiaant results are available,

atIlestern.Pennsylvania School for Blind Children. .:
-

26,
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handicap% were ssessed as part of their introduction and 4

1

orientation School.chool., .
standardization procedures and norming data for the tests .

used groups of normal children or blind children with no

additional handicaps. Therefore, the assessments were scored

by the number right and only raw scores were used to show

gains or losses. Because oI the varied-ways in which multiply

handicapped children and their programs differ from one

another, grouping them even for studypurposes did nit

appear to be feasible.

Asiessment scales and tests pri5Vided quantitative pre-

and post-data and specific behaviorally oriented tasks for

, the children's individualized programs, but periodically ob-

t served behavior unique to many of the children needed to be

written to complete the evaluation of a child's response

to instruction. See Appendix A for a sample report. Instruc-

tional strategies and task charts were used to provide .

'samples of specific data about the child's response to

learning situations. See Appendix B.

The organization,of check lists described under academic

readiness in this section was a useful tool for evaluating

the children's accomplishments and for recording their pro-

gress for home reports and school records.

Video tape recordings were taken periodically to illus-

tra4 the childven's raspon4s to their individualized

7 programs.

a. Communication skills ,

For the developmeet of individualized programs,

communication skills were divided into receptive and

expressive latiguage areas., Receptive language involved-
. 1

the major modes of learning or inputs -7 visual, auditory,

and tactile. Expressive Language included the oral and,

written forms.

The Barraga. Visual Discrimihation Test (Revised

Edition> was used to obtain pose-scores for children

who had responded to' isual stimulation. The test,was

27. -



designed for children who Scored in the normal range

on intelligence tests. The multiply'handicapped chil-

dren may.have had diffi6ulties other than visual ones

in answering the questions correct1;,. The scores are

presented in Table 3.

An auditory identification and comprehension assess-
.

ment which was organized for previous projects was used

again. The first ten tasks required the identification

ofr-conm-nenvirisnmental'sounds from Auditory Training of

Familiar Sounds No. T139, produced by-Developmental

Learning Materials, Chicago, Illinois; the next seventeen

items were simple questions from Karnes' Helping Young'

Children Develop Lan2ua2e Skills; the remaining fifty

,items were recall-type questions from the Gilmore Oral

Reading Test. It was assumed by Gilmore that comprehen-

sion of the paragraphs became more difficult and that

the questions would thus differentiate 'reader's of vary-
,

in ees up to Eighth Grade lvel. All of the seventy-

seven items were .tape re-corded and presented to each

child with the same instrIlctions., The equivalent forms

A and B were used alternate years. The scores are pre- .

sented in Table 4. The results indicated that ultiply_

handicapped children who have4poor braille or k print

reading skills were able to comprehend informat n by

meant of their auditory channels for Yearning higher-
.

levels than by any other mode.

An ttempt was Lade to utilize The Test of Non-

*Verbal Auditory Discritination, TENVAD, (Experimental

Edition) by Buktenica for further evaluating the chil-
qt.

dren's listening skills. The test was constructed for

the purpose of assessing auditory discriminVtion in

young children. It is made up of 50 pairs of tones in

five stibtests -- Pitch Test,., LOudness Test, Rhythm Test,
, .

Duration Test and Timbre Test -- each having en'paixs

of tones.. A child-care worker adMinistered it individ-

uafly to a sample of seven Classrooth 1 children. There

28
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.
were many, difficulties in presenting the test becsause

of the poor quality of parts of the tapeillnd ehe lengthy

listening time required for each child. Group testing

was not feasible for,the project population, Further

perimentation with the test will be-eried'in the future,

if feasible.
a

If a child had no useful residual vision, Volume III

of.theTopehnd.Te.11 Series; AmeriCah Piinting-House

for the Blind, was used to evaluate his -tactile'04scrim-

ihation and readiness for braille instruction..

Children's expressive language waS evaluated by staff

members in terms o speech diffiCultfes, vocabulary, and -

,sentence structure Nine'childten were referred for

speech therapy. , See Objective D. Chtldreft with develop-

mental lags in-expressive language, were involved in

special programs and the ..Qommunicatidn EValuation Chart

from .infancy to Five Years. by Anderson, Miles and Matheny

'Was used for their evaluations. Childrerrof such function-

ing levels are included in'Objectivd- B.

b. Academic readines6.

The Kindergarten,Evaluation of LeainingPotential 6y

Wilson andRobech was used to asses childien at pre-

academic levels and to provide g elin' for instruction.

Table 5.preSents pre- ana post- to for' children pre -

viously in the program and scores for multiply handicapped

children who entered th- hool during the year.

Arithmetic and reading Check lists were. developed

as part of the, evolving written curriculum discussed

in Objective E. Guidance for writing .the check Hats and

diagnostic tests for dividing the children into small groups

for'instructiOn was provided by Dr. Moore of the University

of Pittsburgh and Mr. Evancic of the WPSBC mathematics de-

partment. The check lists were used to determine ,behavior-
. ?

ally oriented tasks foi instruction and to denote

37
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the children's progress. A.cOP'Y'-of each childfs check

list was mailed home at report card times instead-of

the child a dark.

The arithmetic checklist used in Classroom 1 is.

-

preiented in Tablet,. Table 7 summarizes children's

pre-and post-accomplishments according tothe check list.

Table $ contains the reading readiness check list

which was adapted from objectives of the First Grade Letrel

of the Betts Reading Series. Table 9 sumlarizes the
'

thijdren's pre- and post-accomplishments.

c. .Self-care skills

Hart's *scales for the development of Self-Help Skills

in Multiple' Handicapped =Children was used as a guideline

by houseparents and child-care workers to help the few

children in the regular dormifories who had ndt mattered

independence in the performance of'daily
r

living skills.

. Children 010 and #33, who have motor' handicaps due to

Cerebral palsy, made slow progress bUt acquired new skills

.With the help of child-care worker's.

Child #14, who required complete physical and verbal

help in all of his daily living skills in 1971-72, per-

I'oreed the skills with only verbal cues and some on his

'own by June, 1973. Occasionally his toilet training regressed.

Children 11, #15; #22, 023 and #24, who graduated

from the special Title I classroom and dormitory in the

past two years, performed expected skills but neecled verbal

cues on Some occasions, Table 11 under Objective B pre-

sents the child-care v}orker's tabulations of 'the number

-of.ieff-help skills the residential preacademic childred

in the special dbrmitory learned to perform in terms of

the Scale.'

d. Socialization

The importance of socializing with others, adults '

and children,'was emphasized throughout the Lower school

programk The children were actively involved in, social
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Child:

t.

TABLE 6

Arithmetic Readiness

1. Identifies larger than and smaller than. .

2. Matches one-to-one to determinegreater than, less than,

or equivalence.

3. Counts to five.

A. Counts number property of a set.

5.. Constructs number property of a given number (1 -5 objects).

6.' Reads and identifies numerals 0-5.,

. 7. Writes numetals0-5.

8. .P,scriminates between numerals 0-5 by size of number.

9. Counts to 10.

10. Given ordered. and unordered sets of objects,

counts them to determine the number property of the\set.
. -

(0-10 objects)

-11. Reads and identifies numerals 0-9.
.

12. Writes the numberals from 0 through 9.

:13. Given two one-digit numer3, identifies which isgreater

or which is less.

14. Given a one-digit\number, indicates the numeral before
\

dr after it in counting order; and, giyen.two one - digit;
-

numbers, indicates the number between them.

15. Given three one -digit numbers, identifi&s which is the'

largest, which is the smallest and which is between the

other two in value.

16. Given any threc one -digit numbers, orders them from

smallest to largest or from largest to

17,_,By counting, compares two or more s

maLlest,

hjec s, ora
set of objects with a-set of one or Is

identify more, less, equivalent:

,18. Given two sets of objects, adds objectsto, or take ob-
.

V.

jectsaway frcrm, one set to make itequivalent to -the \otiltr .
. \

. \

. 42 a
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TABLE 6 (Continued)

19. Given two sets'of objects, performs the union of the

sets. (The union set should contain no more than 9 objects).

20. Given a set of objects, perfordis che.removal of a given

subset. (The given set should contain no more than 9

36

objects.)

21. Given situations in which h

removals with concr

has performed unions and'

ts, states the.number sentences

associated with these actions. (Sums to 5.)

22. Given situations in which he has performed unions and

removals with concrete objects, states the number sentences

assoated with these actions.(Sums to 9.) Examples

should be presented in families.

232 Given a cumber sentence, illustrates addition aid sub-

__tractions by performing unions'and removals indicated,

using concrete objects. (Sums to 9.)
,

24: Give* concrete models or pictures of squares, triangles
.

and circles, identifies the specified shape.

25. Names days,of week in prder.-

26. Moves hands,c2f;dlock to any

. 27.. Identifies important times of day.

28. Gilien a collection of U. S,..coins, locates coin specified.

'29. States the value,o4-coin in cents:

43'.
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Table 7 ,

A

Arithmetic Readiness Accomplishments

Total of 29 items

f

Student
Number

Date

January, 1973
Date

June, 1973 Gain Loss

3 3- 5

24 '29

10 3 6

C

11 - , 2,1

21, 5 9 4

.23 3
4e

4

6

26 3 , j 4

27 new student
May, 1973

-25

cs

March, 1973
28, 9

'36
- ItesPOndect to

indiy4014.zed.
2-program with

Child "pare

.

37

.worker.'Lefigthy
''reports'avail
able. . -

15' 23

t

27

.

4

tr



Child:

TABLE 8 ___,:.--

i....-- /

Reading Readiness -- Preprimer Level

1. Discriminates colors.

2., Discriminates simple pictures.

Discriminates 1

4. Discriminates words.

DemOnstrates memory of letters and words.

_6. Discriminates likenesses and differences.

7. Listens with cromprehension.

8. Discriminates rhyming, words.

_9. Discriminates beginning sounds.

10. Identifies capital and small letter forms.

11. Classifies items.

_12. Relates spoken words with printed symbols.

13. Listens for letter names in words.

14. Predicts out ±omes.

'Recognizes sequence.-

=16. Relatps sounds* to letters.

Reads, preprimers

.a. On ,Our way

b. Time to ,Play

c. All in a Day

_18. Relates ma,in, idea of a reading story.

. 19. Works out new words4'independently.

20. Reads independently ?or enjoyment.

'.- 'zt, '

r'its

a

4

38,

.1,



Table 9

Reading Readiness Accomplishments '

Total of 20 items

.

Student
Number

Date
January, 1973

Date
June, 1973

3 5 11

8 10 18

10

11 6 15

21

22 16

March, 1973

'1

18

23 5 5

, 26 4 5

27 new student
May, 1973

20

36 4101.

Gain Loss,

6

39

8

Auditory student
Checklist to be
ready 1973-74

Wrote and read
6 basic braille
words

2

1

Responded to
individualized .
p'iograntith-
child care
worker,. Lengthy
re rts-available.

. - -

10' .

Y

20

4 6

. ,
- 41"

10;

jf

.
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experiences, in the classooms-and dormitorie's: Visitors

often commented about the social atmosphere and were

responsive to iC.

The Maxfield-Buchholz Scale,of.SociallMatuLty for

Use with Preschool Blind Children was used to provide pre-

and post-dati for multiply handicapped children ,who

ticipated in the previous Title projects and who were

integrated into the primary programs this ye'ar. The scale'

contains items ranging.from infancy to six years of age.

Table10 shows the children's progress over a two-year

period. The Maxfield-Buchholz Scale was also used for

younger and preacademic children who are discussed in

Objective B.

The Bristol Social Adjustment Guide -- The Child in

School was used to evaluatelchildren who participated in

the special classrodM last year and/or this year. The

evaluation data is presented in Objective C.

3 Elimination of gaps and weaknesses

More positive attitudes were developed toward multiply

handicapped children and their management. Instead of being

dismayed by the children's- learning and behavior problems,

staff members developed educatiOnal programs for the children

based on their educational assessments And their best modes

for /earning. .

Regardless cl.f age or classroom placements, children were

grouped-for instruction according to their developmental leve16.

',Xndiliidualized'inStiuction, task analysis and positive rein-

'
.
iorcement techniques were used more extensively for the chil-

dren in regular classrooms. The staff seemed more aware of

.helping children with the lerning.process rather than just

teaching academic knowledge.

Children with any Useful residual vision, distance or

near; were-encouraged 6; use it as efficiently as possible.

-Greater emphasis was given.to,the development of listening skills

far slow braille anfl ink print readers:, :There was also a"
rt.

greater conceneratian od;helping children develop social" ,

' skills .and techniques for daily living; .

4,7
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TA4E 10

MAXFIELD-BUCHHOLZ gCALE OF SOCIAL MATURITY
FOR USE WITH PRESCHOOL BLIND .CHILDREN

55.

C

41

There are 95 tems o the scale.

Student
Number June

Dates /

1971 June 1972 JUne

Gain or
Loss

1973 1972-73
Grade
Placement

1 83 ; 94 94 --.

Special
Room

15 81 87 93 +6

.

Clasiroom 2
,

0.
.22 . 83 90 92 +2 Classroom 2

23 79 ' 82 80 -2. , Special
'c. Room

.

24, 76 82 91 +9
.

SpAbial
Room'

5,

1
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The behavior modification techniqUe of giving children

opportunities to earn tickets fol.- completingeduCational tasks

and redeeming them once a week at a ''tore" was. made avail-
/

-ableto all children in the Lower School. The growth of the

ticket systtm, however, created the need for in- service train-

it* for staff consistency in its use and interpretation. The

alue of various kind pf positive reinforcement,-especially

veAll_praise and opport6ities for special privileges as

more widely accepr ted by staff.

Staff members .from the Upper School visited the Lower

School to obser've the children and to gain information about

',their educational prograM's in pteparation.fOr the children's

prom the Upper School.

49
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B. To.evaluate and to provide early intervention for visually impaired

childYen from infancy to eight years of age.

1. Implementation procedures

Each child seen In the Early EdUoation Program was

initially evaluated in.the areas of-self-care, orientation,

and mobility, Communication, andyersonal-Social behavior.

The evaluation included observation of.the child with and

without his parents and in structured and unstructured

situations. If medical and psycho-social data we're not

available, a child considered for admission to the pro

was referred to the Developmental Clinic of Childrdn's

Hos al of Pittsburgh for such information. lrt was

ortanttc identify any copditions which might be amelio-

rated by surgery, therapy and by corrective measures and

to have knowledge about any disabilities which were con7,

sidered irreversible. The comprehensive evaluationby

specialists at the Developmental Clinic provided the multi

disciplinafian team approach for a child's. case study.

The educational evaluation period.at the School ranged

from one day to one month dependent upon the age of the

child. Generally children under two years. of'age were'

evaluated during the initial session and suggestions were

given to the parents for concentration,dUring the time be-
.

tween'month/y sessions. .All other childrep were evaluated

over the course of their first month of attendance.

Implementation of each Child's educational,program was

performed by child-care workers under general and direct

supervision of,the project director and'the program co-
:

ordinator. Unddrlying the teaching of educational tasks

was the primary relationship eStablished between the child

and the thi/d-care worker. All anteractions.focused upon

building basic trust -as it facilitated acquiring develop-

, - mental miles;tones, exploratory behavior, and'creativity

and curiosity 'in the child. Since many of the children had..

.other physical or emotional handicaps An.addition.to visual

5 0.



handicaps, this approach wes deemed requisite to providing

the. children with approptiate and:plentiful success ex-,

periences.

Combined with this humanistic approach to learning was

.'an objective educational, program covering the areas of

motor development, orientation and mobility, communication,

self-care and, personal-social development. Tasks the

-children did not perform on appropriate assessment scales

and tests became tasks in sequentia4 order for their indi-

viduaa intervention programs. Each 'Child's responses..to

visual, tactile, auditory and olfactory stimulation were ,

observed. Specific learning opportunities were then struc-

tured tp improve the child's sensory discrimination, if

feasible.

Behavior modification techniques were utilized as ap-

proriate. The goal for each child was to move) from primary

. rewards to more g,nealtzed social reinforcements and in-

trinsic! reinforcements. As the children related more fully

to the assigned child-care'worker, they gained competence

and confidence andWegan,to accept" the removal of tangible

rewards and their replacement with social rewards in the

form of affection and verbal praise.

Each child's individualized program provided him various'

learning opportunities to develop necessary skills and

abilities within the framework of a close relationshfp

with 4 loving,.stipportive adult.

Parent participation was an important part of the imple-

mentation of the early educatiOn program. Various partici-
.

patory liaisons were established with Parents,to provide a

consistent approach -to the child in the school program and

at home. The underlying goarwqs to engage parents in the,

educational programs of their children.
.

Individual conferences were held frequently between

parentsand staff concerning the child's individtial proubm
and his progress. P'arents of children under two were

present during the child's scheduled Sessions and were
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encouraged to demonstrate the child's abilities and newly,

gained skills. Their personal assessments of the child and

their desires for his future behavior provided information
i

for discussieng of specific skill acquisition and management

-- techniques. Parents of day stbdents between the--ages of

two and 'five- held conferences with staff each time' they
,7

brought their children. Thes'e times were used to report

progress or diqcuse problem areas. In addition; staff members

reported daily activities' the parents aild gave'suggestions,

for activities to lA continued at home.' Parents .of residen-

tial children generally held short weekly tliscussioas with L

staff. These times were devoted to reporting the week's

activities and specific tasks the child'was learning to .per
,

form. .

Parents and staff worked together ill collecting.informa-,

tion about ehe ohild'i behavior as it related tp current

tasks. For example, parentg were asked.to,keep toilet records

as part of the toilet training process. They were asked to

note the child's,sleeping patterns,and eating hehavior,as

necessary. Thus., parents received weekly information about,

their children and in returnprovided similar information con-

cerning the 'child at hon. These mutual efforts were essen-

tial in'establishing consistency for the child and enhanced

his progresi.in designated areas.

In addition to individual conferences, some parents

partioipated.in pareht discussion groups. Parents who par-
*4

ticipated &endrally found these groups supportive an in the,

.case of parents ofday'students, gave thema fuller sense of

participation.im dicSchool.

Several home visits -wer8 made, again in an effort to

achieve consistency and to support parents in the'.implemen--

tation of- educational tasks. These visits provided.oppor-r`
k C?

tuniti.&s:for cl&e.personal'oommunication.between,staff and

parents. The parents involved in these visits were relaxej

with staftmembers_and expressed positive feelingsabout the,-

52
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visits. In 'oxie instance, a .liaison was fOrmed, between

parents, a Staff member; and asocial' w4rker.frem the-Pitts-

burgh Branch, Pdnnsylvania Associationlor the The

staff membel- and the.sOcial vorkeT visited the home on a
, ,

.regUlar basis and represented a team.approach.kor a visually.

( impaired child end his family. 'AS a result of staff=

parent relationships; Indi;fidual arrangements were made

between child-Care workers and'parents ,for regular home

visits to contipue some of the children's pregrams during the

summer months:

. A field trap to the Highland Park Children'sZoo pro-

vided another opportuhity.for parent involvement. Several

parents were asked to serve as'escorts on the trip. Many

of the parents had previously expressed 'curiosity about their

child's abilities in relationship to the abilities of other

children, and it was decided to have the parent escorts as-
.

signed to other Children rather than their,own. The parents

were each assigned' one child and units comprised of one .

parent, one Child -'care worker and-two children were made tq

provide thc-reetS with some Diidance-and'to giVe the chit-

dren fmniliar adults. with whom. to relate. ,The Mothers in-

volVed readily accepted thisarrangement and Seemed at case

with theirassigned children. They .a11' reported t4 trip

'as successful, and wheh questioned about being with dif-

fere chil:dren,Ithey expressed enjoyment of the activity and

a dVsire for,further experiences.

'Parents often questioned staff members about appropriate

materials and toys to use with 'the' children. In answer, '

k

staff members worked directly with parents and/or gave sug-i

'gcstions ahout commercial toys and homemade materials.
t

Materials on hand at school which could be used in making

iteMs were made'aVailabl4p for ghe parents and staff menibers

offered suggestions and deMbAstrailed possible uses'of these

materials. Well received were fabrics of dffferent textufes
X --' ,

Ohich.parents used with their 'children to'devercp tactile
'

discrimination. Another proje'dt which developed was the

5 3
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adaptation of some children's books which the parents pro-

',.'

, vided. Braille ,Was added' to the print pagl so that the

Ta'reht could read to the atildgtid begin creating an aware-
,

ness of the printed pr,,braiTled ,word. It was ,suggested

to each parent that tangible 'objects which .highlighted the

stories be collected sp that the, child could handle 'ehent,

as the parent was reading. As simple. children's books. are

eKeiemely,visual, . it was felt that the objects Would tie
/

the story together. much in the same way as do pictures.

Demonstration models of, stiltable objects for.each book were

shown to parents, etid theywere encouraged to adapt these

col lections to.enhance their child's enjoyment,

:In addition to the Abirove activities, one mother 'at -..

tended a mother-child group at a- communiey ,nursery school

into which tier-child was placed, for one day per-week.
, .

. ...
The placement' of children in community day programs was.

_
,an outgrowth of the early education program to "proVide into- ' .

.

.grative*experiencei for the.hildrepWith %ighted peers.c.

From March i973*,through June 073, ,dhild Yk. 51 ietended iry .; .

,
a weekly group At pa,.,Shady:La.ine School. Previously; he

, .
.

.0

had been seen twice weekly de WPSBC, And. the ,staff .felt, ,

.

, .t.

,* .'...*
that he woyld profit from an exp'erience with sighted,chil-.

i ,
,. . ,

o 0' . °P
' ,dren. Arrangements' were. made wit Shady L4ne School for .:*

R. to attend the Rrogr'am iiith hi'' child -ca4 Wd4ker:alnd' ,
.. . i

C 0
CMother. It was, planne.d that once hekand.'Mpthelfslt comb . ,c

.
..

, . . ,

.jottaMe in the groups' that .V he, ctild-care, worker would .,",: ) 0

0°
li.scontillUe -attendance and maintain th6ilidiespnthrotigh Cow. , t

. .

, munitcations W44the, Mother and 'the teachei4 ai Shady Lane. .0, °4 In
1 1.

%
. ' . , 0

. The thild-care worker attendt4log the _first* sik oog , ...'',
.

. 0.
',4 0' , . ,J ,,

c
. c.0

'therogram, 'the lase thret being mp.''e cto .sUppOre, he - :

,, , , b. 00 ', .

Mother than R. The evaluation of this TiPaceitiencr ii)ir the ..-
:. .4. .

. -, ,.
... . a '

,
,. , teacher at Shady 1.11e .S'ehoo1 'and the ehi44.-care woOcex as,

.
... .

,
, . . . ,

. .-
,

.0. , ,.$ I (1 . i

': eported .by tire -latter,. reads:....0 . -' , 0,
:., .:ft'. ,..:.',. .

'R.:. was initidlly.. reluctant in seeking tont toys ' e
IA 0 .

0 0 , - 0
A ,, and :materials !Skit 14Ieb seemed! more abl e; td .initlaNe

r

. .i - ,...., t: his oiap14t-7activiy':, .As;').irtAXiled 4tifinnCe,
.. t, ..,. . , -

/ 4(.
, :,,3,,,f . ,,.. regponged sOck.fy 'When plete:(1'wbat' he ,wap,4104 to ,.

. , . ..,. . . .,. .

.::.chose for, plAy. . ,., , : 07, L

0.)
, . .- n .0 . :' 4 t' e, ; 6 ' .! . 6 t e!,,: . 6 0

4 , ":.::1:. -i t: - %
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.' R. responded je-l-f-to the teacher, and the other.

ohildren.-, He was observed asking other children
if he could ride in-,the.'lsoat' with them. it

participated act'ivety in circle games and sing
,along to favorite songs.

,

R. did not like being corrected by the teache
When asked not to splash the water bestause the
other children we-regetting wet, R. bvtTam6'-an'gry
and'moved away frOM the teacher. He asked for
his mother and she responded quickly.

At snack R. was the leader, holding the craeker tray
and passing out crackers to all--14Ilen as hewas

A.asked for them.

R. occasionally had difficdlty leaving hismother
theuEll on most occasiohs he moved from her and
became involved in an activity. R's teacher.felt'
that if R.:had had more time at school, he would
have made a more complete adjustment.

Daring the summer 1973, child #51 and chit #70 at-

tended d preschool day camp sponsored by the Irene Kaufman

Center. Both children were in a group of 15 seeing chil7

dren supervised 'by two counselors. The program was basic-

ally reo,reational and stressed outdoor activity and short

field trips. A staff member, attended camp with the iCh1.1%.

dren for the first week to orient the counselors and to

facilitate integration'of the children intothe gralup.

Child #51 was offered this experience one `the basis, of his

success at theShady Lan'e School and his need for similar

activities. Child #70 had made significant social gains

during the school year and seemed ready to Move into -such

a group situation.. Both children became a part of the group

during the first week and n discussion with counselors

during the second week, it appears that this adjustment has

been maintained. Positive,experienees for the children

incruded introducing them to a wide variety'offoOds, ex-
.

pandinethe number of activities they rform in a

. group settinglSe.g. artsand crakts, group singing) and the

introduction of Child470 to the swimMing vol Which had

previously causea,great feai- to her.
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Tracticum students and student teachers, obtained-a

variety of special eduCation ftpea-Tences in,the program and

'contributed to'the-impleentation of children's individual-
.

ized programs.* Initially they all received an, orientation

and observation' period.- -4

Nine students from Alleghea)'Community.College,

partment 'of Pedology,"nad prabticum placements in theEarly-

Education program.' Four of these students were'at tbe

School-from October, 1.972 through January, 973, and iv

of the students from JanUary, 1973 through June, 1973. They

were required to work a total Of at :least eight hciurs per

week. Their Early Education Program assignments involved

working on'a one-to-one basis with a child and close super

vision from the project director, program coordinator, and

the child's individual child -care worker.

Three stud_nts from the University of Pittsburgh, Dertrt-

ment o.f Special Ed.,:atioh'and'Rehabilitation, did snort term

practic ms in the Early Education 'Program. Two of these

students wen! in the master's program, and one in the doc-

torol program in early education of the handicapped. One

student-worked with her assigned Child at the school and

two worked at the child's home in specific skill areas which

were being concentrated upon at school.

Three_ students in the undergraduate program at the Uni-

versity of Pittsburgh, Department of Child Care and Develop-,

ment; did seven week 'practicums in 'the Early Education

. Program. They also were assigned to work with one or two

children on a one-to-one basis. They received supervision

from the prOjeet director, die program coordinator, and

individual child-care workers.
,

All prazticum students were: involved in discussion con-

corning th'e preparation of behavioral objectives appropriate

to the child's individual program. They worked closely with
.

individual child-care workers in determining and implementing

these objectives..

56



50
Nine children not enrolled in the WPSBC prOgram were seen

for cOucational evaluations. Since legally blind multiply

handicapped children placed in agencies not familiar with the

education of visualLy handicapp.,! children are Often at a

'great disadvantage, WPSBC Title I staff members and the

director are attempting t o provide guidance for their educa-

tional programming. LArt year, relationships were established

with Ebensburg State SchOl and HOspital, and this year a

liaisa was develop,..:2 (aith Western State School and Hospital

and Cresson Sale School and Hospital. lir. David Frankowski,

a teacher of retarded-blind children at Western State, spent

a two-week in-service training peridd-at-WPSBC in January,

1973: In March, 1973 he visited the Seleol, With child 042

from Western State for guidance in, assessing ber functioning
.

levels and for writing tasks"for her educational program.

Three staff members from Cresson State School and Hospital

accompanied children-043 and #44 for educational assessments

on December 11, 1972. Subsequent tothe assessments, staff

members of the Title I Orientation and Mobility Pr6ject and

the director of this project presentdd aworkshoP at Cresson

in May, 1973. The focus of the workshop was on mobility -

training for visually handicapped residents and developing
, .

\ programs for children at trainable and 4'ow educable levels

like children 043 and 044.

After an initial assessment, specific tasks for anedU-

cational program for child, #45 who lives at the Horizon-Home

in Pittsburgh were suggested. Further guidance fqr her eslu7

cational program will be provided,during 1973-74.

Child #46 was observed by the directOsi- and Miss Kewman of

1:1,2, Title I staff at McKeesport Day School Retarded

Children-he- e_she attended mornings. The ne day two staff

memb,2rs who work with cIL visited the WPSBC Low School

program for multiply handicapped children to obi d\and ob-
.

-tain suggestions for aspects of he' educational pro ram which

deal with her blindness.

The direcbr attended staffings at the Devdiopmenta Clinic

of Children's Hospital to O-o-tain information and make'
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educational recommendations concerning children 048 and

050.

Child'047 was assessed for the preschool prograM but

since he was a resident of Allegheny County,he was seen at

his home during the year by staff of the Allegheny County:

Itinerant) Preschool Progr2-.m.

Child 049.'s severest handicaps were in the areas of motor -

and language development. If she advances sufficiently in

these areas, WPSBC,staff meMbers can suggest taskS for her

educational program; otherwise she requires the program that

the United Cerebral Palsy Association provides.

Further liaison with such agencies will be encouraged and

evaluations will be made to provide guidance for educational

programming for visually handicapped children whenever possible.

2. StrImary of pre- and post-data

Data compiled for the preschool day children and the

preacademic residential children indicated Vith few exceptions

that the children learned to perform tasks of increasing

difficulty in one or more areas of the program. The following

scales were utilized; where apptopriate,'as guidelines ,for

determining developmental,levels.and to quantify the children's

accomplishments:

- The Maxfield-Buchholz Social Maturity Scale for Pre-

school Blind Children,

- Communication Evaluation Chart ffom Infancy-to Five
.

-- -Ys compiled by Anderson, Miles, and 1,1tieny.

\-.Denver Developmental-Scre g Test.'

- A scale of self-care skills designed for multiply

\ handlcapped children by Hart. .

Rai, scores of the number of tasftr-the children per ormed

in pre- and post-periods are tabulated in the following Tables.

Some-tasks listed on the scales were duplications and

Often relevant' developmental tasks for visually impairOd chil-

dren were missing. During the year,,the program coordinator

organized a scale which combined in sequential order of

difficUlty. tasks adapted from Holiday's The Visually

impaired Child,Growth, -E-d Development -- In -fancy_
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to School Age and'from the other scales. -This scale should

be most useful next year. Sample tems frOm the'scale are

preserited in Appendix C.'

Becanseqghe children ,required such unique -and/or Complex

learning prOgrams; the case study method of research provided

the moS4 meaningful.method of reporting their progress. Case

studies ideneified.each child diagnostically, summarized the

child-care worker's frequent reports and charts and stated
- . .

the specific tasks which were emphasized in the child's total
.

-learning experiences at school. Alio4gh lengthy, they also

provide. valuable information far' further development of a

'child's program, in-service training,,and educatienalmaterials

for practicum students.-* Case studies are-presented in
. _

Appendix Dto provide a cross section of-the differential

diagnoses and the learning and behavioral problems Of'chil-

in the Early Education Program, .

Video tape 'recordings taken periodically during the year

illustrate the children's growth and development.

Elimination of gaps or weaknesses
,

The preschool years ,represent the most feasible time to

identify, alleviate and eradicate a child's mEntal, physical,

.1

socialand emo na eficiences. By evaluating very young '

visua mpaired children and.deve intervention pro-

grams for them at school and at. home, deterioration of their,

potential for learning -and living closeto normal lives

should be prevented.

Children with one cr-more handicaps have more to learn.

than other c ildren. The implementation of this objectDie'

helped to provide the extra stimulation young handicapped_

children need to learn what normal children learn incidentally.

It also provided opportunities -for the Caldron to socialize

with other childrenat'similiar functioning leve's.

The objective provided guidance, learnings6pportunities4

and objectivity for the children's parents wpen the pain

of accepting deviations from normal were mpSt acute. By
,

providing specific grays of helping the cl?ildren learn to

Al
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'63,

deal with their disabilities, it' heli5e4 the patents find

positives iarher than negative coping mcchanisMs. By bringing

. their children to the school, the parents had oppOrtunities

to obtain realistic pictures-of What the education of. their

. children mightbe:. They observed'oih r prOgramslat WPSBC,

.and Some parents did volunteer work w.ith'Older-children.

The p.rerits were, able to'olitain information toward .future

planiling-for their children.

'Practfcum students from various scFools of Ni.gher learn-
.

ing in the community have had meaningful .63,:periences.toward

furthering their,carcers in the fields of child development

, and special education.

cc'

".

c
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-
To alleviate specific learning and behavior,problemv for those

children with unusual mace ement-problems. A special room with a

program designed fer s ch Mnitip handicapped children win be
2

aVailahle to the children-1ov- v &rying periods of timetdepending

on their individual needs-

The classroom program was -adapted from techttiqUes,utilized
.

in cpell classrooms. The children'fiardopportunities to leartr,

thr;')ugh discovery in the learning cent of their choice but

also received individualized endive' ou_p instruction in

the areas of academic skills, art, music,.dramaticind.'

guided play,

The classroom staff provided n secure and accepting

'atmosphere to encourage open communication and social inter-

action between'the children and themselves and among the

children. The Children chose the name BallDen Room for

their classroom, since they especially enjoyed cazn;;.nt balloons

for completing tasks.

Major goals of.the special p rogram 1:/ere to integrate the

children into reguiar classrooms and to provide adjustment

procedures for other children when inditated. A close re-

lationship was developed among the special room staff and the

other primary staff 'members to implement the goals.

S.udepts #1, #5, #12 and #24 yartiepated in the special

room 's Program on a steady basis throughout the year. At the

beginning of the year it was necessary for studen

attend every day after openi,ng exercises. As his attentilon

span increased and he mastered educational tasks,'he was

gradually integrated into Classroom ,l. activities. By the end

of the year he attended the special room for only brief.

periods, Student #36 required a separate environment with the

least amount of stimuli and the constant support of a child-

care. worker at the beginning of the year. During tlie year

he.responded Lo his child-care worker's individualized

- '7 1
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instruction in readi,ng and arithmetic readiness and participated'

in sroom 1 grouP.activ-ities 'for greater periods of tjine with

less and less ,Strom, his ch -caret 6nrrkers. After Spri!ng

vacation, -t-he end of d to thesecond floor

dAmitory,where the ma.isitity of the b matte

robins. Iffith-the help of an''Nderstanding hou

child-carsworkers,
,

be made_ the necessary, adjus
-,_

gular class-

r and his

-la an attempt to prevent school ad'; tment

lz,crfa teacher met with five :Anal

school Childr.en.once a week for approximately

sion to discuss appzfriate socihavi

reviewad_cnd maintaiNd.at each a.thering7:-

speaks at atime; b) be a good listener; and--

tmen

probl ms, the

rimary

minutes a ses-

rules were

hands to yourself. .The Human 1)g

keep
, --

erson

ell ti

and Palomares was int ced to pr'ervi eNs,

negative -feelings fro-M-3-4...:.t.,

planned-topic, the teache ,

solv.ing time. The--hildren apWared t-a_pro

prOcessand staff members recommended MEE, L
---,

7the future. The teac4:treque d the Human Deve

materials for 'their classrooms and pla
,

were made to-

develop this affective education Ttin 197374.
- ,

Pre- and post-evaluative.data

The dapti Behavior Scale of the American AssodfraTVi1-

- 444 on Me to Deficie y for Children 3-12.'Yeas ^1

eoalua e.children wti

It is a behavior

was used to

attended the Bal.loom:Rdomon regulat

ting sca_le.6r mentally.-retatded

and e onally maladjuited in iduals. the term ada
.-

Behavior" prim. v refers to the ividividualls effeo..eten, ss
=-",._,:"in coping with the natural-and social ent, 1

. :
N The scale was used in the §peciAl roam to identify east ildt.

, teas of deficIences in order to plan his individuarAnd gro_
-.. -,

activities and to provide an objective b for the compatiOn.<17--',
, . *--.,, -----

of his rat-In-p: Staff members completed the stiles in-'1'----:---

Sep an, 1972 and in June, 1973. Table
,g . -

..
...

childrerOs score summartie; for Par0, the t
'.

-p-rovtdes the

1.

I.

r'
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.

Table 15

Part -L Adapfie Behavior Scale Score Comparisons,
,

Student Date Date
`- Number SAz teMber, 1972 1973 Gain Loss

1 151 7-'210
.75

242--

59'

41

24 244 ,75 .

A decreas

/

indicates less maiadaptive ehaVior.

118
47.

68 32

63 28 35
8- 2 75 10



considered important to the Kaintenance of personal.indepen-.

dence in daily living, and Part II, fourteen measures of

67

maladaptive behavior related to personajity and behavior dis-,

orders.

The Bristol.pocial Adjustment Guide -- Tlie Child in School'
,

by Stott and Sykes was used to proyide objectivb pre- and

post-data concerning the children's unsettled attitudes or '

maladjusted behaviors. Although itemson the guide were'often

inappropriate for the thildren or appeared 'ambiguous, over-
1

all'the scores wereconsistent with the children's general

progress:.. The scores are presented in Table 16.

Developmental Profiles of 66 Human Development Program

.by-BesSell and Palomages ''were used periodically during the

year to analyze'thp chilren's.development in the following.

areas:

AWareness

Aiaareness of self

- Sensitivity to others

Mastery

- Splq-confidence.

- Effectiyeness

Social Interaction

- Interpersonal Comprehension

- Tolerance

Numbers were assigned to detailed descriptions of behavior

classified in the above was and the teacher chose the number

most indicative (:), her perception of the child. The numbers

recorded on the,profiles indicated developmental trends con-

sistent wi.th the scores presented in Tables 15 and 16 .

The Intensity of Involvement Scale by McCandless was

considered r for further evaluations but appeared to duplicate

the informationcin the scales which were used.

Sp ac obj9ctivespere written for each child's program

based on information from the scales and from observed be-

havior unique to each child. Intruttional strategies

utilizing task analysis and behavior modification techniques

74
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were written, taught and evaluated in terms of the objectives.

The ease studies presented in Appendix D contain examples

of this procedure only with younger children.

Video tape recordings depict illustrations of the chil7

dren's accomplishments in the various aspects of the special

room program.

3 Elimination of gaps and, weaknesses.

School-age children with complex learning and behavior

problems who were often not.manag6able on a full-time

schedule in regular classrooms participated in the activ-

ities of a special room designed fp..i their needs. The.

children responded to help in learning how to handle

limitations and to develop acceptable behavior. With the

guidance of professionals, they learned to express their

feelings in appropriate ways. They mastered acadeMic

readiness tasks of increasing difficulty. The children

were integrated into regular classrooms for varying periods

of time.

The American Association of Mental Deficiency Adaptive

Behavior Scale'ap'pears to be a good instrument, for measuring

the social and adaptive skills of complex children in a

residential program. For children not testable by'conven7

tional measures, it offers objective measurement of social

development. Another advantage is,. that it can be followed

with the scale for children ever 12 years ofage. The dif-
A

4

ficultieS and time consumed in recording and scoring seem

to be worth the effort for planning individualized instruc-

tion and.for evaluation!

The children who attended the special room and were

evaluated in terms of the scale madeexcellent progress,

especially in the area of socialization. Indications of

maladaptive behavior-on the Adaptive ,Behavior Scale were

consistent with items recorded on the Bristol Scale. Since

there were more items on the Adaptive Behavior Scale and they,

were more specific, there were, greater opportunities for

the children's 'scores to show improvements.

77
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The Human Development Program by Bessell and

Palomares was successfully introduced. The', program is

included in the proposed plans r,...the Title I Project'

for 1973-74.

78
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D. To"prov4de speech therapy for multiply handicapped children with

speech difficulties.

1. Implementation

A. total of sixteen children were scheduled for half-.

hour speech therapy sessions once or twice a week from

November, 1972 to June, 1973. Diagnostic information and

observations of the children indicated that almost all of

them had articulation problems. Thus, the most efficient

use of the speech therapist's time was to try and correct

misarticulations.

The speech therapist conferred with Mr.'Lawrence Bloom,

head of the Speech Clinic at Children's Hospital who had

previously observed most of the children. Student #16 had

received speech therapy for the past three years at the

Pittsburgh Speech and Hearing (.',4ciety, so the therapist

coordinated her sessions with those of the therapist at the

Society.

After an examination of the children's oral,structures,

the therapist made two referrals to the University of'Pitts-

burgil Dental Clinic. One student was fitted with A pros-

thetic device to promote better teeth and jaw alignment; the
. ,

other was fitted with two artificial central incisors of the

maxillary arch and treated for a gum disorder.

2. Pre- and post-evaluative data

An articulation test derived from the Arizona Articulation
4

Proficiency Scale wAs adminIstered to the children with

speech difficulties in November, 1972, If speech therapy were

indicated, goals were written for each child. Individualized

articulaCiOn therapy techniques for carrying out the goals

were listed and shared with the children's teachers. The

articulation test was readministered in June, 1973. Pre-

and post-scores and interpretations are presented in Tablet/.

Other tests cited in the proposal for thii objective in-

volved language development which was part of the regular

7 9
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Table 17

Articulation Test derived from
i

the Arizona Articulation Proficiency Scale

73

g

ower School Studepts

1

3

6

15

16:

Date,
November, 1972

Date
. June, 1973

Percentage
Gain Loss'

85.5 92:5 6%

81.5, 14%

96.5 98.5 2%

81.5 94 15%

81.5 87.5' 7.3%
(4/4/73)

.20 85

23

.26

64.5

84.4
,

30

A

B

1..Students.
.27*

i// 88.5

85.5

88

F 99.5

. 100 18%

7 23.4
.f-

93.5 / 11%

--g- 14%"

94 al

96 8%

93.5 9%

94 7%

95.5 20%

160.

G 82,5 C
100 21% *:

Interpretation
95-106
85=-94

70-84
60-69
45-59

dr44

of Shores:
. ./

Sound errors are occasionally noticed in continuous speech.
Seech is intelligible-although noticeably,defective.
Speech is antelligible with careful listening.
Speech intelligibility is difficult.
Speech usually i5 unintelligible.
Speech is,unintelligible.

60 o.



school'ptogram. The therapist's ten-hour,a-week schedul'

w. --only permitted the speech "therapy.

, Samples of the speech therapy repoOs,.and.progress graphs
A., ,

which were completed by the therapist'fbr each
,

ovideU in Appendix /5'.

and weaknessese

latrve record are

Elimination
rF

After careful diagnoses and obseryation of children wih°'
,,.,

speech disorders in the Lower and ,Upper Schools; Lt ,was'

found articulation difficulties were the most prevalent typo.
.According to an adaptaeion of the Arizona Articulation Pro%-.

ficiency Scale, fourteen of Sixteen children, who received

speech therapy corrected er improved misarticilations.

Referrals by the speech therapist led to physical and

cosmetic improvements for, two children.

Teachers and the speech, therapist exchanged information

qboUt the children's speech problems. :Directions fqr helpin§

the children in the'classrooma were'welcome0 bp-the teachers.

,Prevtously'the teachers had, to rely on'the,ir own training,

if any, to try and helV children with speech .difficulties.

The implementation of this objeCti'Ve demonstrated the'

need for a speech`` therapist as a full-time me

-School staff.

I

, -
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5. To del)elop a writton,primari sctiool behaviorally oriented CUT-. N

'ricufua for primgry visually handiCapned children and multiply
.

:

t a
- .han'dicapped .

e

1. Implementation procedures
.

,.Lo Developing a wrilften primary cbr.riculum guidb or,,,Children .
./.

O

in the primary classls Was,an integral part ofrthe /.4

.,. .y.training for the teacher§ and teacher ,aides taff membeKs- /7
.,,,, /.. .

mot Friday afternoons and'often at lunell'time Meetings to'

OLliseuss their thoughts abOut a el
,,

T

other curriculum guides,and work,

rriculum guide, to discuds

sheetS written by.the

'director,- and to write .'asks in behavSoral terms. Teacheys

and 'Ades of Masroom./s 1,,2 and.3, the BilllocimRoom,

Remedial" Root,, -

1
,Yurserylschool,and:Kindergarted w ,t1ere volved.

First, the following definitions were accepted:
,

°a. Curriculum: "A body of prescribed educative exper-t

ienCes'ulider school "supervision designed to provide

an'indiyiduarith the best possibletraining and

experience to fit him for' the society of Which he'is

a part." good, Carter V.: Dictionary Of Education,

(McGraw-Hill Book" Company, NOW York, 1.959),

Curriculum: "A sequence of content units arranged in

such a way that the learning of each unit may be ac-
,

complished aia single act provided' the capabilities )

described by4speci.fic prior units (in theftsequencey4

have already.,been learnsd,by the dehrnr,l'I Gagre,/ .

Robert. N. , " curd culum Research_ and the Promotiole of-

'b.

learning," Pros

-American Educ

Series on Cur', 3

,Company, Chicag

c. Objective,: ".

peCtives,on' -Curritulum Evaluat

lonal Research Assbc.iation Moto ra h

culum Evaluation, (Rand MAII6ly and
A

o, 1967) , p. 23. -:

is an intent commni/ cated by a

statement describing a proposed change in a lez.trner

'a Statement,of what the learner, is to be like when,

. he has successfully completed a learning experience."

Mager, Robert F., Preparing Instructional Objectives,

(Fearson Publishers, Palo Alto; California, 1962/ ."

82
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d. General and specific objectives

.1) General instructional objectives: expected

learning outcomes.

2).Specific objectives or specific learning outcomes:

under each general' instructional objective a list

of specific learning outcomes should describe the

terminal behavior students are to demonstrate.when

they achieve the objective, ,Gronlund, Norman E.,

Stating Behavioral Objectives for Classroom

Instruction.

Second, the staff concerned themselves with.formulating

the philosophy, purpose, and role of the residential school.

The statement of philosophy section. from The Self-Study and

Evaluation Guide for Residential Schools by the National

Accrediation Council for Agencies S.i.rving the Blind was used
as.a guide. Pennsylvania Secretary of Education, John C.

Pittenger's statement of philosophy of education in June, 1972
defined the role, of schools in a democraticqsociety for the

curriculum £d'ide.

In January, 1973 the Upper School started to develop a
6

school curriculum. A steering committee made up of members

of both the Lower and Upper. Schools organized procedures for

the Western Pennsylvania School for Blind Children turriculum.
Al

'The primary curriculum was to be a section of-it. A philoso-
phy and objectNe committee was organized which updated the

School's. philosophy of 1954 for submission to the steering

committee in September,.1973. It was suggested that the

-educational directors write an introduction to the statement.

The committee plans 44r next year 1973-74,include the

Steering Committee meeting, presentatio of the philosophy

to all staff members and development o objectives. The.:

Lower School adopted the philosophy r its first draft of

a primary' curriculum.

Third, a committee which included members of both schools

stated the 'follo%cing guidelines for listing tie behaslioral

objectives:

.83;
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a. List both general and specific objectives.

b. List objectives sequentially from simple to increased

difficulty, ,

c. Start each sentence with a verb; the subject child

is implied. v.

d. List objectives in each of the-three domains --

cognitive, affective and psychomotor, even if there

is an :imbalance. .

e. Use numbers and decimals for the outline divisions.

Fourth, staff members selected their areas of competence

and interest and met in small groups to write objectives.

During the year the staff :'as engaged in formative

evaluation in the process of writing and rewriting the differ-
ent sections of the curriculum. The director distributed

copies of the various sections after they were formulated to

Staff members. The staff then wrote comments and suggested

changes on the worksheets which were considered at the next
meetings. Appropriate changes were made.

-Formative evaluation provided a user-oriented rather than

a knowledge-oriented approach'as staf, members worked in

small committees to write the behavi7tral objectives. In June, .

19-4 the committee members submitted what had been written
up to that point for the summative-revaluation.

A
professional knowledgeable about curriculum develop-

ment consulted with the director n July, 1973 to provide

guidance for organizi-ng the sumrnative evaluation and for further

development of_dle(curriculum next year,. 1973-74. She pro-'

vided Table 13 asa guide for including facets of the three

domains in the curriculum.

2. Evalultion summary

The following summativer\-raluation represents the first

draft of the introduction, philosophy, instructional program
and statement of objectives. The objectives include general.

1 Katilrn M. Daugherty, M. 4..Coordinator o1 Graduate Orien-
tation and Mobiliv Program at t University of Pittsburgh and a
doctoral candjdate it supervision and curriculum.

8:4
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and specific objectives -in a representative number. of content
,

areas. Because of the long lists of objectives in the se-

quenced checklists, only a sample are presented in this report.
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WESTERN PENNSYLVANIA SCHOOL FOR BLIND CHILDREN

Lower School

CURRICULUM DCYLLOPMNT FOR PRIMARY SCHOOL VISUALLY
HANDICAPPED CHILDREN AND"MULTIPLY HANDICAPPED CHILDREN

I

Foreword

79

This (-trriculum ,,uide is a working, changing docu.i?nc. It involves

workiw! t,);ther. It Yepresents staff members as they go about

&ail: lea-niq and teaching activities trying to undersCand their

students and themselves. In ete course of i4s implemcntation, it will

be observd carefully, and revised toward the goal of constant improve-

ment.

Introduction

1-4;Children in the Primary School of Western Pennsylvania Scho,o1 for Blind

Children function at various levels of development. They range in ter.its

pf intclleztuel evaluations (aNAMD and Verbal DISC) from moderately re-

tatd.:d ble levels) to average and above average. By adapting

beh;,vioral objeftiVes written for the education and training of mentally

retarded children and average And abOve average children, and creating

our,own, we hope to develop a curriculum guide which will provide the

following!

1. A bohdvi,orally* oriented guideline for the assessment of each
. .

child's performance revel in educationally relevAnt areas.

2. A behilviorally oriented guideline for writing instructional
r.

programs for each child based on the assessment information.

3. A. guideline for determining each child's progress over an

extende.4 period of time based on the assessment information

and .th'e instructional evaluations. The o'bserlaiiong' of the

chi-Ves responses, to the instructional objeg.ti*veS should

provide.infordation, for hiS school recoar-and for parent
de, _

reports,

- ,e

8 9
,
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4. A guideline that will provi!e the primary level for the

development of au on-going evaluation of a child's growth

in accomplishilv, developmental tasks toward an eventual goal

:)f living as independent` and meaningful a. life as possible,

4 . A

tti
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GENERAL STATEMENT OF PHILOSOPHY FOR
1WESTERN PENNSYLVANIA SCHOOL FOR BLIND CHILDREN

The Western Pennsylvania School for Blind Children subscribes

to the general educational philosophy that there is no, essential.dif-..._,,

ference between the aims of educating the visually impaired or multiply

handicapped child and any child. ,We believe that all children'are

people with minds, bodies, feelings, rights and responsibilities. They

zwe_d_a place in which all of these parts of.them can grow.

We thin't that education must addreis itself to the development

of human beings who, are sensitive and responsive to life, and to helping

each child find his own modes o: expressing this sensitivity -- by they

artistic, scientific,.athletic, intellectual, or social.

'We'think that it is important that each chiJd develop skills in

eading,. and mathematics, but we,see these as tools for edu7

cation, not as ends in themselves. Much more important is helping a

child, become a person who can think; who can pursue his own interests,

and formulate questions that are'iJaportant.to him and find ways to dis-

cover answers to these questions. It is important that a child become

a critical'thil,er. It is important that a child develop a confident

sense that he is a worthwhile person.

Visually impaired of multiply handicapped children are entitled

to the best that education can offer. They should receive an education

adapted .to their individual needs, interests, and capacities, and this

eduCation should be equal to or better than that Which they should

receive if they were not handioappelie. Methods, techniques and materials
4;!

must be modified for visually impaired or multiply handicapped children,

`however,, if they are to achieve the same educational or training goals.

Representatives of the Upper and Lower School of Western Pennsyl-
vania ScHot,1 .for9Blind Children ad-pted this ,statement from the Go-neral
Statement of l'hilosopt.y for WPSBC in Dr. Alton G. Kloss' doctoral disser-
tatfeiii,-A-Pian f.)t- the Ipp-lvewent_af the Eduottion Prosram and the Sup-
nortinv ricilities of th- WesterA Pennsylvania School .for Blind Children.
,University- of Pittsbut,;h, 1954, and from the brochure of the Shady Lane
School in Pittsburgh which is Treseptly an independent co-educational,
inter - racial, inter-denominational school for children ages two,through

.

91
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The welfare of the visually impaired or multiply handicapped

child should undergird all educational planning and endeavors,, and the

major purpose of his education or training should be to prepare him Co

take his place as''''ari accepted, well-adjusted, fOly-responsible contrib-

uting adult in the world. Every assistance should be given to help him

secure suitable employment.

Those who t.!ach the visually impaired or multiply handicapped

child should' recognize the individual'difforences are as great among

these children as among the 11(cl-handicapped. They should "emphasize the

child rather than &lie subjecL; interest rather than dull effort; learn-

ing by doing; 'thorough thiaking 'rather mere accumulation of facts."1

The Weser Pennsylvania School for Blind Childreh belieVes that

it, must provide oppoitunities for its students to develop those intel-

lctuAl, ethical, social, and ,physical qualities which may enable them

to appreciate life, un,:erstand themselves and to respect the uniqueness

of other people. Opportunities must be provided Co establish and

maintain mutual respect and stable personal relationships with family

and with society, to conform to the -social ethics of their ge4eration but

to permit raticatal expansion of, those individual
. differences which make

them unique, and continuously to increase.in stature in their own esteem

and in that of society.
4

The Vsually impaired or multiply handicapped child should be

prepared to live in a self-governing society through living in a school

envirAnment. where democracyis not only a precept, but where its spirit

pKevils in all human relationships. The child should be taught through

actual participation in the democratic process that 4e has responsibil-

ities as well as rights, and'that he has an obligation to give as well

as to receive.

All teachers, houseparents, and other staff members iz1 diitect

contact with the child should be in basic agreement with the present

philosophy of thC school in order that the mutual endeavors of all may

be wvIded together in a single direCtive,purpose.

14e believe that a philosophy.of education is a dynamic rather

than a static thing, and must.evolve, as society'is confronted with

1John DeweY's Philosophy "Vie Educational Forum," Vol,
1, Part 2 (N)ember, 1952), p. 128.

4.2
4
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new problems. "Institutions must fit conditions of life and must change

as conditions change."I

1

Kilpatri4 William Heard, Phi-lbsophv of Education, New York:
The MacMillan Co., 1951, p. 45.
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Instructional Program

Teachers cannot force_learriingi they.can only g0.de students
.

.

10 and through a variety of learning experiences, heLp,ing to degetop

- personal and .intellectual skills. 1 keeping with Vestern.Ppnnsyl-

vania 'School' for Children's' philosophy bfeducation,'effFre are
. ,.-

certain learning ropportunitis the Primary SchOol believes should be

essnCal-to a future-oriented effectie educational program. These
4

oppnrt s should involve a variety of active experiences to develop

.:e-TIMpetencies in the areas of the affective, cognitlire and ,psychomotor

domains. See Table 77 a.

Programs for visually'handicapped and multiply handicapped

childreir should also include specific knowledges, skills ;and attitudes

which are unique to their needs in, the areas of orientation and mobil-,

ity ski-11,, techniques of daily living, npn-verbal.c6mmunication skills

as well as verbal, and visual, auditory and,tactile developMental

skills.

Positive reinforcement and humanistic approaches should make

learning a rewarding and,,plensant experience fort each child.

Early in the child's life he needs many opportunities to acquire

socialization skills - in .order to enjoy other peoplenA to interact in

accePable ways at home, at school, and in the' community with adults

and other ckildren.'.

,""
The primary curriculum systematically fObuses the teacher's

.

' energy to help eadvaild learn. It proyideg 'a rational basis for

deciding which activities to include. Most important,'each teacher

can'bp creative in the implementationand application/of the curriculum
7'

and free to further deye,lopjacets which will Meet he' nds of a child.
A

!John° C, Pitti9ger, Secretary o
Pennsylvania, June, 1972. .

194t
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v.

STATEMENT OF OBJECTIVES

1. The ;implementation of the objedtives that folYow wit/ be the

responsiKi..lity of school p'ersopnel:

A. To develop the most optimum mental, emotional and physical
;. -

health within the child's uniqu,t characFeristiCs.

totestablish relalionshtps withvarieus community

serves to help the child avoid physiological and

psy031Qical harriers to learning:

to proVfde tearninLi op,l,rtunities in the, areas of °

sound 'Physical h4lth,procelures and omotor

development,:
- ,

provide physical,eclueation activities for the child's
V

psychomdtOr development which include experiences-with

'visually handicapped and'sighted peers

grovide'opportunities for,children to express their,

,feelings in socially appropriate ways and develop their

uniquel)ersonalities,

tO provide learning experiences for thp child to assume

. safety responsibilitiesfor his welfare and others.

,---,to'groktide a safe, comfortable' add attractive physical -

plant.
,

-- to operate an in school Medic 1 facility fof the treatment

of emergency health problems and for the maintenance of

healthy body functioning.

2

To provide-the: learning opportunities which
4
will assist the child'

C

e
tp function in- society inclddiq, hies f&mily and community life...

,

,'

-,- to establish parerk,relationships and involve pardnts in

their ,child's educational, vrooess:
,

..,- to:prcvidC educational opportunities and.,inte'rpretations
i

., of -programs fqr parents.
, ,

,

.,
to help the:61,1d live.,chWortably in his own home,

. ,

c To provide Thetchi4d with a seclutntially organized program of
. .

orientation and,mobiliqy, enabling him to become an independent,.

safe, and psychologically stcure traveler to the$maximOm of..
., .

.

N- iI ,ab'

fliti,es .

., 95.'t
.

4

s.



86

d. To provide the .child with individualized-and group instruc4

tion with emphasis on those communication_ skills which are

neCessarrentering behaviors for the cognitive domain.

e. To provide the learning environment to assist the-child to

assume the obligations, of adulthood within hiss capabilities.

-- to provide tearning opportunities for the child togain

3 com/e -and,independence'in taking care of. his personal

P

...

. , : i. .
.

ft 4;eatf-anal experiences to assist the chld
,-11

rklik...,,,:.,71ile he is in ,the. res id'enti al school and, to
. - .

ri:17-.1",Ner'W
,.

--'1 isure time' activities.

-, to encOu7,f0,
:

,c

,c'lhild to assume ifiizenship responsibil-

itips at school and at homb and to prepare hiM.for active
o

.i

participation in the democraric community.
-,

2. The following objetives Will be statements of thechild's'expected
4

,performances as a result of his 1?arning experiences in the educa.-

tionall* relevlInt areas of orientation and mobility, ,communication,

self-care, and s9cdalization.,

a. OTientation and mobility

This orientation and mobility checklist represents a

sampling of the objectives the children 'are expected to

accompZish before they receive formal travel training. It
,0

was compiled by Audrey Smith, mobility instructor. 1

Extensive Woirk with fikrther developing 'a curriculum which

will,include concept development, motor irivoltiement,ssensory,

training, independent travel goals and affective objectives

will be a thrust of the Title I Mobility Project for 1973- ,

74.

'

1. Identifies major parts of the body,

1.1 Correctly-touche.s his head.

Correctly touches'his hand. .

1.3 Goirectly toutheshis'leg.

etc.

1

These oWectives- are,adapted From Body-Image.of Blind, Children
Scale by Craty'and,Sams, Orient4ion-and Mobility Scale by I,drd and .

,Concep.t Levelopmc,nubir Hill. .

, ,:.
d

;- ,': -

% , .' . .
./ CI ..,' ..
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2. Identifies parts of face and head.

2.1 Correctly names his nose when touched by the

evaluator.
4

4

2.2 Correctly touches his ear.

etc.

'4- 4. Identifies his body planes.

4.1 Correctly touches top of his hea4,

4.2 Correctly touches bottom of his foot.

e,c.

7. Performs grosS movements in relation to his

'planes;

7.1'Walks forward.

4 7.2 Walks backward.

7.3 -Turps up.

9. Maintains balance.

9.1 Walks on balance beam with help.

9.2 Walks on balance beam indepenclntly.

9.21.Walks-forward on balance beam.

9.22 Walks backward on balance beam.

9.23 Turns around on balance beam.

9.3 Walks on toes.

9.4 Balances on one foot.

etc. 1

00 ,. 0 .. ..

11. Demonstrates knowledge of laterality of his body.

11.1 Correctly touches right knee.

11.2 Correctly touches left ear.

11.3 Correctlytouches left leg.

etc.

16. Itelates his whole body to an object within the

a

-environment. L.

16.1 Correctly places himself to the right of a Chair.

9'7'
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16.2 rectly places himself on top of a table.

16.3 Corr e ly places himself between two chairs.

etc.

18. /flaces hi whole b d in a po tion relative to

a sound.

18.1 Correctly poin to a passing car when it is

in front of J-J0,----)

18.2 Correctly places himself parallel to traffic.

etc.

. . . . . . .

b. Communication skills

'his section of, the curriculpm will include check

litts for the attainment of competence in the various

modes of learning and in-academic subjects. By June

-1973 the auditory, and arithmetic check lists were- COMr
4

plete enough to provide examptts of the objectives.

(1) Auditory skills

The objectives for this check list were written

88

By a committee of Lower School teachers and teacher -

aides

k,

and the speech therapist. Re'ference materials

they used are listed at the end of this report.

Child:

1,4 Demonstrates gross awareness to sound stimuli.'

1.1 Exhibits. startle reflex at presentationof

loud sudden noise.

1.2 Ceases activity at presentation of an un-s/

expected or unfamiliar sound.

1.3 Turns to, or-reaches for, a sound (loud

ticking clock for example) as it is myived.

4.0 Follows simple verb,h1, directions. c

.4.1 Responds correctly to "Come to_me,6

4.2 2#espor s cirrlctly fo "Sit down.?

Resporkis correctly to "Hand me t)e block."

aft.

98
.4

0

:



8.0 Identifies differences among sounds.

8.HoldS hands high for high sounds; squats

low for lofi sounds.

8.2 Identifies long or short sounds.

8.3 Identifies loud Qso.ft sounds.

8.4 Identifies sad and happy voice inflections

8.5 Identifies two sounds as the same'or

-different.

etc.

11.0 Localizes sound.

11.1 Identifies sound as close by.

11.2 Identifies sound as at a distance.

11.3 Identifies sound as to his right.

,.etc.

13,0 Demonstrates recall of gener 1 auditory in-

formation.

13.1 Imitates animal sounds on request.

13.2 Repeat's simple instructions, such as

,how to play a game.

13.3 Uses the names of his teachers and class-,

fates correctly.

13.4 Acts out simple plots of nursery rhymes

or short stories.

etc.

-

16.0 Responds positively to sto ies-and records.

3 16.1 Displalys enjoyment wh he hears stories

1nd/or:music.

.16.2 Listens attentively to siories and

records.

16.3 Asks to be read to.

,16.4ExpreSses likes or (Hsi:Ices about a

story or record.

16.5 Selects particular material for listening

time activities.

99
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17.0 Identifies similarities and differences among('

words prese"nted verbally.

17.1 Identifies rhyming words.

17.2 Identifies the longer word of two words.

17,3 Identifies words with 'Common beginnings and

endings.

etc.

18.0 Recalls auditory information in correct

sequence. 4

18:1 Follows two or,three step direction in-

. volving physical a4ivity; i.e. Go to

bookcase, bring the book on top shelf,

put it on my desk.
. 4

18.2 Repeats numbers in he sequence in-which

they were said.

18.3 Repeats letters of 1phabet in ixed. Order
4-4

asp<esented.

Repeats nonsense sy 14es incor t order.

19,0bemonstiates the transla ion pf,a continuous

s fqw of,,words read by the teacher or via

auditory instruments into meaning.

19.1 Associates own exper ences and background

with the Lnformati nTin a story.

19.2 Tenshe main 'dee f a story.

19.3 Creates and elates mental outline by

ranking formation hard according to

importance 4,'

19.4 Arranges Mater rding to time,

space, position, degr some other
'A

relationship.

11.5 Reacts with sensory im ressidfts.

19.6 Answers critical and evaluative questions

after listening to a story or speech.

100



(2) .Arithmetic Checklist

93.

The objectives for this checklist were designed and

organized by Mary.Moore, Ph. D., of the Universlty of Pitts-

burgh Special Education and Rehabilitation Department and

Anthony Evancic, M. S., of the -Western Pennsylvania School

fOr Blind Children staff. Mr. Evancic has observed and

. taught children arithmetic in the Lower School for the past

three years in addition to his teaching of matheMatics,and

'language at the high school level.

Child:

1.0 Demonstratescompetence in dealing with concepts of

number structure and quantity.

L.1 given two objects, identifies their relative size,

using phrases such as "bigger than," "larger than,"

"the same as," "smaller than," etc.

1.4 given three sets of objects, arranges them according

to size, specifying which is the largest and which

is the smalleSt.

1.5 differentiates between "one" and "many" or "lots."

of

1.8 counts to five.
. .

given ordered and unordered sets of five objects of
..

less, counts them to determine the number property

of Bach set.

1.15 i,iv-un three numerals not exceeding 5, orders them

from smallest tolargest.

1.19 writcs.the. numberals D-9.

1.21 given a one-digit number, identifies the number which

precedes it ;n counting

1.25 given an ordered set,-i-dentifies the ordinal position

of a specified element.
......P.N.Cre
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1.29 given a structured set of objects (not exceeding

one hundred), notated it as- a tens, b ones, mid

Oentifies the number thus represented.

e

1:33 given the word name for any two -digit number,

writes the numeral for the number.

etc.

2.0 Demonstrates competence in performing the operations

of addition and subtraction.

2.1 given two sets of objects, gyakes them equivalent;

2.1.1 by adding more objects to one'of the sets.

2.1.2 by taking away some of the objects from..one of

the sets.

2.6 presented Nitli number sentences to be completed,

supplies the missing number. (LIMIT: sums to 5)

2.9 presented with number sentences to be completed,

_supplies the missing number: (LIMIT: sumo 9)
etc.

3.0 Demonstrates competence in performing the operation

of multiplication.

3.1 given a rectangular array, counts the number of rows

and the number of elements in each row; then makes

statements of the form: "there are a rows of b objects."

3.3 given a rectangular-array, states that "a sets of-b

equals c" can be noted as . a x 6' = c.

3.6 given a multiplitatiOn problem, uses known multi-

plication facts and the dirtributive principle to

. find the product. (LIMIT: a4-digit factors;

products < 36)

etc.

6-`
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4.p Demonstrates competence in 'performing the operation of

division.

4.1 given a set of objects, groups them into subsets

a specified size, and counts the number of subsets;

making'statements of the form& "There are

/

c subset

of b objects in set a."

4.2 given the total number of elm,enes in an rray and

the number of elements per row, construct the array.

4.3 given,an array, states division sentences of the

form a - b = c to illustrate the array/

(LIMIT: one-digit factors; products </36)

etc. I

5.0 Demonstrates competence in dealing with concepts

involving fractions.

*lel given an object or set, partitions it

5.3.1 into halves 1

5.3.2 into quarters

5.3.3 thirds
Ot

5.3 given whole objects partitioned into equivalent parts,

, states the number of "equal parts" in the whole.

(LIMIT: < 4 parts in the partition)

as a result of experimentation, can statat-how many

halves, thirds and quarters are contained in'a whole.

etc.

6.0Demonstrates competence in dealing wit1time concepts.

6.1 differentiates betwe'en day and night:

6.3 reads the numerals 1--I2 On a clock face.

6.7 -states that there are 60 minutes in one hour.

6.13 names the months of the yea in order.

6.18 uses "morning", "afternoon. and "night" to show

periods of the day.

.s
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6.21 states that ,there are 60'se-414; 6 one minute,

etc.

7.0 Demonstrates competence in, dealing with cOneepts
..,,

involving money.

7.1 given collection

, coin spdcified.

7.1.1 penny

7i1.3 dime

7:1.4.quarter

7.1.5 half dollar

of Us, S. coins, any

94

7.3 giyen any U. S. Coin (Other than_a penny)', makes its

val'ue by using other coins:

7.3.1 a nickel = 5 pennies.

7.3.2 a dime = 10-pennies.

:1.3.3 a dime = 2 nickels.

7.3.4 aquarter' = 25 penniet.

1:175 a quarto

7.3:6 a quarter.= 2 dimes and 1 nickel.

7.3.7 a half-dollar = 50 pennies.

7.3.8 a half-dollar = 2 quarters.

7.3.9 a half-dollar = 5 dimes.

7.3.10 a half-dollar = 1,0 nickels.

etc.

84Demonstrates competence in dealing with common

'measurement cpncepts.

°'8.1 given a ruler to examine, states that there are,

12 inches in 1 foot.,

8.8 given yardstick, measures the lengths of objects

to the nearest foot.

8.15 given illustratidns of thermometers,'reads.tem-

peratures to the nearest Fahrenheit degre.e.

etc.

104 /")
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lq:DeMonstrates competence in dealing with basic geoictric'-

concepts'. :f4''

t /

9.1 given a toltVttion,of basic geometric shApes,

discriminates aMong them;

9.1.1 identifies circles.

9.1.2 identifies squares...

9.1.3 identifies triangles.

9,3 given illustrations, distinguishes between straight-

line and curved-line segments.

9.6 given .illustrations containing familiar plane figures

Along with one or more pointso states whether a

specified.jies inside, on or outsider the figure.

etc.

10.0 Employs mathematical concepts learned and computational

developed,to solve a variety -of prpblems.

10.1 given brief statement problems illustrating addition

or subtr'action, specifies the operation necessary

to solve them. (LIMIT: sums <-9)

' 10.2 given brief statement Problems illustrating addition

4r subtraction, solves, digplaying the solution in

die' form of a completed number sentence with the

required answer labeled. :sums <

10.3 given brief statement problems illustrating addition

and subtraCtion, specifies the operation required

to solve them. sums < 99)

etc. -
. "

c. Self,eare

This section of the curriculum is adapted from'

Harl!s. soales for the.developm.ent of.self-help skills

for multiple Handicapped children and the Maryland School

for the Blind's Elementary Skills of Daily Living.:

The children's performance of skills are evaluated

along,a continuum:of the need for Physical andyerbal

help or physicad guidance and verbal E4elp o,,r a slight
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phnical cue and verbal help or only a verbal .cue on,
no rue -- totalindependence:

Samples'of objectives
0.for toileting and dressing are included' in thii reporp,.

1.0 Responds.to toilet training techniques.

1-.1 Can be "caught" by the instructor on a time

schedule.

1.2 Can be "caught" by the instructor through

the adult's obserAtion of general physical

signs of the child's needs.

l :3 Sits on the toilet -with physical help.

1.4 Shows discomfort at soiled pants.
'

1:5 "Asks" to be taken to the toilet.

2:0 Follows a toileting routine,appropriately

2.1 Locates'bathroom.

2.2 Locates, toilet.

2.3 Pulls down pants .(pulls downfly zipper).,
2.4 Sits on toilet (stands at urinal)

2.5 Eliminates in toilet.

2.6 Uses- toilet paper correctly.

2.61 Locates papef.

2.62-Tears off paper. °

2.63 Cleans self.

2.64 Discards paper.

2.7 Pulls up pants 4puils up fly zipper).

2.8 Flushes. toilet.

. '2.9 Washes hands.

3.0 Undresses.

4.0 Dresses.'

. -

4.L-Puts a jersey or T-shirt on.

4.11 Pulls jers'ey down over 'chest after

chiidi4are worker has putit oh..

4,12 Pushes one arm through .sleeve when .shirt is

held.
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'4.13 Pushes both writs through sleeves when held.

4.14Pulls Jersey over head.

4.15 Pushes one arm through sleeve.

4.16 olds shirt so second sleeve moves into

position.

4.17 Pushes second:arm through sleeve.

4.1 Pulls jersey down beyond waist line.

9,,Distinguishes back of jersey from front
Ok

before putting it on.
, .

d.Socializa ion skills ..

Child:

1.0 Responds to adult's f sence and guidance.

.1 Reaches for`fami ia person:

.1./ Requests attenton from adult.

1.3 Asks Or adult elp. ti

1.4 Seeks:adult pra se.

1.5:Follows adult's directions.

20 Evidences/an aware ess of himself as an individual.

Responds to h s name.

2.2 Uses:his own name.

2.3 Desscribes_himself in terms
.44

his likes and dislikes.

310 Plays in company of other .child

3.1 Plays independently and does not annoy o

turb other children and requi es no.adulW

intervention. --

Play with same kind, of toys or play media

close proximity with other children.

3.3 Enters into group songs.,: circle games apd, snack

of hip feelings or

in

time with others.

= 3.4 Shares toys, materials, food, and/or adbit time

with other childien.

4.0 Performs for others,

4.1 Performs simple. sttinfs.
0

.4.2 Sings.
A

4;3 Recites.
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4.4 ,Dances, etc.

5.0 Plays simple games with other Children.

5.1 Uses see-saw with other .child.

5.2 Plays simile 11 games.

5.3 Plays situp games.'

5.31 Tak;s turns.
0

5.32 Plays toward a specific goal.

,--5.33 Observes rules.

5.34 Trieg in friendly wax to win.

5.35 Loses gracefully. f-

. Elimination of gaps.and weaknessesf

The staff's involvement in organizing an developin

a written curriculum provided oppinities for in,4 vice

training. The school',/statementoT hilosopis-yaa
/

.studied,,up-dated, and revised. ;Ideas and g ner plans

we ormulated into specific behavior.41

the ldren to accomplish./ Variou

rials were studied with a sPecific

. Staff participation in com ittees

sections of the curriculum proVided

Ives :

rce

e in mind.

e various

mmuni
'.\

opportunities.
f

The first draft of.the cut-riculum wibl\provide guide -

lines for instruction and ev4uation in 1973'.74. The com-

pleted Written ourriculuffilshould clearly and succinctly

ion

state for all concerned. the phildsephye processes of

education and objectives of the primary schoOl.

108
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F. To increase prevocational orientation experiences for primary

:school children.

1. Implementation

Staff members who taught the childrerkin classroom 1

and the Balloon Room'(15 children) planned and implemented

activities th involved the children in a variety of

prevocational eriences. Such children needed. to be

taught what most normal children learn incidentally about

their homes, communities and societies.

Dennis Huber, head of extended services at rhePittsburgh

Branch, Pennsylvania Asociation for the Blind and con

sultant for the project, observed the Children and helped

formulate the following for the year:

Chil d: G

a. Assumes work responsibilities in the classroom and
4

dormitory.

b. Observes and visits representative kinds of'gusinesses
0

g. Useb.safety measures.

and occupations in the community.

Preparbs simple foods.

d. .Identifdics simple tools.

e. Constructs useful items out of wood.

f./Increases attention spans and work tolerance.

h. Socializes appropriately *while participating in activities. ,

Mr. Huber and two teachers, Paul Sammartino and James

Kolesar, in the Upper School vocational program, discussed

plans forethe primary children in preparation for their

attendance in Upper School wood -work and elktric workshop

classes. . .

I

The first stages of a systematized plan to' encompass pre.

vocatiOnal orietatiOn ere organized. The plan will be
. f-

.. 1
' t

yFittenusing the curriculat,format'presented,in Objective E -:

and included as Part of th ,primaty curriculum in 1973-74.
-,,-

I
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2. Evaluative data

Formulative evaluation procedures were utilized through-

out the year. Mr. Huber net with Lower School staff members

to discuss and observe the children's accomplishments. He

A felt that the initial objectives we/3e successfully' implemented.

For instance, to introduce the world of work and the

acceptance of responsibilities each child had as different

classroom task to perform -each -week, even though:often Ehe
. teacher or'aide had to verbally and physically involve the

child. The tasks included thost of any regular classroom

such as:

Child:

a. Leads flag salute.

b. Serves cookies.

c. Pours juice.

d. Opens windows.

et Closes windows.

f. Gives weather report.
.

g. Waters plants.

etc.

.1

The ;children discussed their visits to a farm, shoe repair
.

store, beauty parlor, bakery and supermarket: TIleyuassisted

in the planning and preparation of nutritious:meals and

snacks. They participated, in ecological activities by clean-_

ing up trash in the area of the school and discussing ways

to prevent air and water pollution..- Th.67, were involved, in

woodwork c i where they learned to use simple tools and they
..

made tie racks,\.napkinjwiders aiid,various kinds of boats
-

under:the;guidance'of a child-care worker.' Whibe.invo.lved in

the. above-,4tivities,-\ the importailce of safety procedures

and.socialization,techniqueS were emphasjzed.
.

.

'3. tlimination of gaps ,and weakneses""

Steps were, taken im:,0jectiv y planning and introducing,
- .prevocational orientation ,to childr who:may not be able'to

-

enter acadeftic'programs in preparation or professPona1 and'

110
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semi:TrofessfOnal fields. These children had success ex-
,

periences at their levels of development-that should'help,

them develop positive and practical attitudes toward the-

world of wall:.

Zhildren lrarned to use simple tools and perform tasks

which children enrolled in Upper School woodwork, electric

and metal workshops had to be taught at a much older age.

Staff meetings with Mr. Huber provided opportunities for

the exchange of ideas abdUrs.future possibilities for Multiple
sr*

handicapped children. Specific objectives to start pre-
,.

paring thechildren'for future employment were formulated.

A checklist of these objectives will be an importent'part

of the prjmary curriculum.

z ollke

:
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G. To continue and expand vducationarguidance oppOrtunities for parents.

1. Implementatio6,

The following Sunday evening`prOgrams were organized

for the parents

a. September - general Parent-Teacher Organization

meeting. Orientation and mobility presentation by

. mobility staff.

b. October - Parent discussion of,ideas for the Lower

School curriculum.

c. November - Open House and informal discussion groups.

d, Decembei - Upper School children presented "Amahl

and the Night Visitors."

e. January - 'm O.K. - You're O.K. b'y Th'omas A. Harris,

M.D. reviewed by, Janet Klingman and Ha'skell pollanderiA
"*.

,f. February - Discussion led.,by parent, Mr. Schmitt, /

and Haskell Hollander.

'g. Mara - General Parent-Teacher Organization meetilg.
4

Discussion of the introduction of affective edvcation

and positive human--relationships in the school

program-by staff members; Mrs, .Ndith Rubin, art

therapist at Pittsburgh Child Guidance Center; and

Haskell Hollander, psychiatric social(worker,.

h. April'- Miss Patty Vestal,.teachei of Techniques of

Daily-Living, discussed, her lessons with parents and

houseparents.

i. May - General Parent-Teacher Or anization Buffet dinner:

Election,of officers.

Children and the extended day staff resented"Scenes
-.,

from the Lower,Schooluon the Chapel stage.

Beginning in January, 1973 a parent discussion group
,._

N ,

was organized with the goal of preparing mothers to lead

parent groups. Five mothers whose multiply handicapped

\tchildren had attended the school for at leas, two years ..

participated in a- discussion group once a week:
. .

,..

112
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Mrs. Rubin of Pittsburgh Child Guidance Cent and the

project director acted as facilitators at the mee ings.

Puring May and June, two of the mothers led a Thur clay

morning group and the others a Friday morning group They

meet with Mrs. Rubin and the project director each iday

after the discussion group to review their experienc s and

plan for their next meetings. Although they had diff culties

with attendance due to many unavoidable circumstances =nd

went through growing pains as leaders, they made plans o

continue in the fall of 1973 and chose their first meet ng
date.

Families of 25 Lower Schobl children attended the Ope

House in Npvember, 1972, which provided opportunities for

individu parent conferences.

Pa ents of children* Snvolved,in the early-education

prog ams met we,ekl'i with staff members to discuss their

ch ldren!s progress and to receive information about spec fic
0

tasks they could help their ch,il-dren perform at home.
.

Parent newsletters were sent home four times during the

year to communicate ,information about the parent meetings

and the children's activities. A sample Newsletter is

presented ;in Appendix F.

2. Eyaluative data

'Twenty -one parents completed the questionnaire presented

in Appendix G. They responded favorably to all the items,

but the following items had the greatest number of responses

and will'he used for planning patent programs, in 1973-74:

a., Programs which should be repeated:

Open louse

Orientation and Mobility

Children's presentations

b:ActivitiegS for 1973-74.:
,- /.

Program presented by children

Informal discussions

Guest Speakers

Staff presentations

.113
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4. How staff can best help parents:.

Op_en House

Classroom visitations

Small group discussions

There was an average attendance of 15 patents at

each of the evening meetings: ne majority of the parents

who attended consistently had participated in initial

small .parent groups of Phases I and II. Early fall pro-

krams and those with presentations by children had the.

best attendance.

It may not be realistic to expect soMe parents whose

children travel long distances on the bus to and from

school each week to attend Sunday evening meeting's.

In annual report as consultant to the parent.

grodp discusgiohs, Mr. Hollander, a psychiatric social

worker,'felt anew climate of cloSer school and family
.4

relationships was cteated'this year by providing more

opportunities, for the parents to observe their children

in.activities or to see their work.. He noted that it

was apparent the children enjoyed performing"and having
.

°their parents visit their clpsrooms.

He cited that the. parent discussion groups can serve
c

as a vehicle fob' exawining what some of the gaps and prob-

lems will be gnd,will have to be handled as children mo e

ahead in'the school program. Children'who participated

in the,early.Title I proj-e6ts-are--ilow integrated into

.regular programs in the Upper School. The mothet of one

is a preVlous chlirman of the LoWer School'grOup, and

will again be the leader for 1973-74.

Anticipating and,being aware of future
projections,wi11,41p in bringing about
a cooperative venture so that as the child
matures, specific goals are met,and the
parents are involvd as part of aprocess

,Mr. Hollander stated.
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Imination -of gaps and weaknesses

As a r close relationships with parents in
, .

sma discUssion groups and individual conferences, the

project director was able to-irpplement the kinds of

parent-staff.actiVitiesinost meaningful to the parents.

Their requests, such as an Open House on a Sunday

evening,. were successful.

An active member for the past four years, Mr. Donald

Schmitt, was elected president of the School's General

(:,
Parent-Teacher Oreanization, and Mrs. Josephine Bailey;

previous chairman of the Lower School meetings, was -eleCted

vice-president. With their children in'the Upper School

eir interest in all children, they should continue

4

a

and the goals and objectives of the Title I

t ctivities.

Although the parent gro-Ups have been small, the parents

have initiated activities and provided important inputs and

reactions to curriculum and program planning for their

children.

As parents have seen multiply handicapped. children
4

progress .in their various educational and social programs,

they have acquired greater expedtations for thein. They
.

seem to have more 6.ogitive attitudes about their strengths

but, also realism in accepting their limitations. With

the development of a vocational orientation curriculum

early in the childfen's education and closer parent

relationships, parents should,be able to think, more

realistically about the future for their multiply handi-

capped children.

4

Vf
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Project
-
Director

V TITLE I PROJECT, PHASE V

STAFF 1972-73

Janet ,Klineman, Ph.D.

Graduate of University of Pittsburgh programs for teaching the
visually handicapped.,

Teacher--Early-Education Program (Objectives-1-and 2) ',

Meryl Newman, M.Ed.

Graduate of Univerpity of Pittsburgh program for teaching the
visually handicapped.

Teacher'(Objective 3)

Jeannette Chechile, M.Ed.

Graduate of Kent State University Special Education Program.

Speech Therapist (ObjeCtive 4)

Sandra Schneider; IL)S.
, .

Graduate Of 4est'Virginia U etssity with Speech and Hearing,
majiln./)

. Chili..1.,Care Worker

William Kegg ,

, f

Graduate of Duquesne University Federal Work-Study Program.
in Counseling.

Child Care Worker- -Early Education Program

Ellen Frauenheim;

Graduate of University of Pittsburgh Department of Child DeVelop-
ment"and Child' Care three-yearassopiate prograni.
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Child-Care Worker-rEarly Education Program

Gary Baughman

Undergrduate studerit, Uziii:rersity of Pittsburgh.

Child Carellorker - -Early Education Program

Diana RoebuCk,,B..A.

GradUate of Seton Hill College with Psychology major.

Child Care Worker--Early Education Program

Peggy Ross

Attended Cbmmtnity College of Allegheny County for two years.

Child rare Worker -- Extended Day- Program

Cynthia Taylor

. .
_

.
. .

Graduate of Western Pennsylvania School for Blind Children.
Atteided Slippery Rock Sate College for two years.--,

Educational Evaluations

Jane Erin, M.Ed.

Graduate of University of Pittsburgh Special Education and ,

Rehabilitation.Program. ,

Typist

Marion Damick t o

Videotape Recordipg/aneEditing,
. .

William Jewett, B.S.

Consultants

Haskell Hollander, A.C.S.W.
Psychiatric. Social Worker

Dennis Huber, M.S.W.

.t

I



James Kolesar, B.S.

Edward Nuffield, M.D.

Child Psychiatrist, Children's Hospital of.Pittsburgh

Judith Rubin, M.A.

Art 2herapist, Pittsburgh Child Guidance Center

PaulSammartino, M. Ed. Equiv.
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VI. . SMIARY AND CONCLUSION

Although individualized instruction and specific activ4ties

were planned for 55 multiply handicapped chiAdren, all of the Lower

School, children received direct and, indirect serviccs,from'this pro-

ject. The development of ajearning environment where each child can
.-

express hiMselTseek knowledge, and enjoy social opportunities-with

adults.and other children was emphasized.

The entire staff of the' Lower School seemed to gain greater
4

cohesiveness in Working together to define and-to implement. the chil-

dren's instructional programs. Instead of displaying reluctance'and

negativism toward working with children with Complex leaping and

behavior problems, staff members were eneouraged by the gains such

children h made, during the year. Frustrating situations and periods

were not ash overwhelming as- previously, since long-term evaluations

indicated a child's accomplfahments. ,

The staff seemed.more aware of helping children with the learning

process ing-tead of just academic knowledge. Regardless of age or

classroom placements, children were grouped for instruction. according

to their developmental levels,

The value of various kinds of posfifve reinforcement: especially

verbalpsaise-and-opportunities for special Privileges,. was more widely
, -

accepted by the entire staff. The hierarchy from nrimaryreards

towards special privileges and intrinsic gratifications was apparent

this year. Children who required primary,rewards during Phases I, II,

III were rlinforced with tickets and. higher level rewards this year.

Eiraluations of the implementation of the seven objectives

cated posit' e esults.

A. 8y meats of objective assessment procedures, behaviorally

oriented tasks were determined for the children's individualized in-

struction in the areas of communicatibn, academic readiness, self-care

skills and socialization.
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Children with any useful residual vision, distance'or near,

were encouraged to use.it as efficiently as possible. Greater emphasis

was given to the'development of listening 'skills for slow braille and

ink print readers. ,

Eleven multiply handicapped primary school children out of

14 made substantial gains according to auditory assessments in June,

1972 wad June,. 1973. Five preacademic students out of six also made

substantial gains. See Table 4, p. 28.

Gains kindergarten children made according to the KELP provided

objective information for their integration into classroom .1 activities.

See Table 5, p 33a.

Check lists were developed to evaluate a child's progress in
\ \\

arithmetic and reading readi6ess. The check lists proxfided objectivity

for instructional planning, guidelines for testing, and -quantitative,

scores for pro- and post-evaluations. See Tables-6 and 7, pp. 35-9.

Most of"the primary school children performed self-care skills

independently, butthose with'motOr and other,disabling handicaps-re-

quired special .instruction and made slow gains.

Although some children were more responsive than others, a social

atmosphexe was,noticeable in the classrooms, dotmitoriesand play areas.

Children who tended to be,quiet and withdraWn received special guidance

toward entering into social activities.

. ,

B. Twenty-one preschool children were evaluated in order t#
.

74-

- provide early interventipn for them and guidande for their parents:

Such stimylation and trakiing should prevent or-alleviate mental,'
> ,

.

physical, social and emotional developmental lags or deficiences for
-.

many'of the children. Research has indicated that lack of attention to

a child's deficiencies-during early childhood may lead. to irreversible
. ..

handicaps. .* .

Attendance at the school on apart -time Or daily basis provide

opportunities _for the children' to socialize with..or tie aware of other'

children of similar, functioning levelS. ,/tprovidedapportynfties for

their parents to observe their children's ednCational progr'ams and those

of older visually impaired children.,',
e

Discussion'groups and parent-Stafifconfereftes provided oppor-
-

tunitieS for parents to express their feelings abquOrearing,a
1

hancliCapped
0.9.

1.2(r
,

0
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child 0 gain objective infon
. . A.Tor developing- 'positive atti Oa

and for future planning. f , ,-

C. 81,x children with ,Complex learning and, behavior pro ems who

were often not manageable On a full-time'schedule in regular classrooms

responded to learnifig oppn tunities 'in a specs I room'desi dlottheir
, /.

needs. Evaluations inc crated theY'alistered 'academic read ness tasks

of increasing diffic, lty,'progressed in
,

adaptive.bel v r skills, and

Made gains in sociaiability andacceptanee of liMi ions. See'Table
15, '66 and Table,1f6, pl. 68.

A

D. Articulation difficulties were sound to be the ost prevalent

type of speech disorder among If qildren who were referred for speech

',therapy. The children received half-hour speech therapy sessions once

or twice a week. Their teachers welcomed the speec therapist's recom-

mendations. FoUrteen of the 16 children correcte or improved'thetr
7/misarticulations. See Table' 17, p. 73.

E. 'The staff's involvement in developing and organizing a written

primary curriculum provided in- service training and communication op-

.portunities: The first draft of',the curriculum will,provide guidelines

for instruction and evaluation in 1973-74.

F. Steps were taken in objectively planning and introducing

pre-vocational oryhtation to primary children whomair-fint be able to

enter academic programs.

Specific objectives and plans were formulated.toward the develop-

ment-of a written systematized prevocational curriculum,.at staff meetings'

with a professional in charge of extended and workshop'services. In

the -classrooms and during,after-school activities, the children:had

successful prevocational experiences which should help them develop

positive and practical attitudestoward the world of work.

''C. Educational guidance opportunities ere continued and expanded

for the parents. ClOsejelationships were est blished with parents in,

small disc, sion grtInps,and individual conferen
. It Wps,difficult

to evaluate the results of such meetings:objectiv y, but the parents

who consistently attended'the meetings appefired to have gained insights

into their Children's educational and social programs. They seemed to

ha4 acquired'greatet expectations and more positive and realistic /
f

itttieudes toward them. 0
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tongitudiritl studies of, the' chi ren who hcmreceived direct,

services from the Title,' project t Western Pennsylvania School fo'r

Blind 'Children beginning in J 1969 indicat,e they pi Ogressed edu4-

cationally and Socially and have been integveted into general manag illent

procedures of the sehbol. Positive outcomes in terms of ail,

cation evaluative and developmental pLa/ns which have been implemented
1

and,which are proposed should become visible in the future.

.10

1.22

".;
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VII DISSEMINATION
;,'

.-----irr-the Western Pennsylvania School for. Blind Children's Annual

Report, 1972-73,,Dr. Alton G..Kloss, Superintendent, de*cribesIsome
.

of the accomplishments presented in this Title I Evaluation narrative.

This past year at the Western PennsylvaniA_School
for Blind Children has been one of continring and
accelerating change both in tune with modern edu-
'cational thinking and in the make up of our student
population, Which is increasingly multiply handicapped.

Working towards the objective of providing more
learning opportunities for individualized instruction,
rather than groups,, we developed a developmentally

.

sequenced curriculum withemOhasis-on the learning process
rather than on movement from subject to subject or grade .

to grade. Our staff is in the process-of preparing be-
,

haviorally, oriented checklists that will be used to chart.
theprogresa of'each child in many courses,. We have
initiated resource rooms to serve as individual tutoring
environments,. Newer techniqbes'for teaching multiply :

handicapped children, including behavior modification and
contingency management have been adopted for students at

9111D all levels.

Information and pictures concerning the 1971-72 Child Develop-

ment Project, which were obtained in June 1972, appeared in a series

of articles in the Pitifqburgh Prrss,s the week of October 19, 1972. The

needforfundsioextendservices_to multiply handicapped visually.

impaired children and to build a third' floor addition to the LOWer

School was presented in the articles. Reprints of theartieles were

bound into a pamphlet for distribut,ion by the School. See - Appendix G,'

The film, "We 'll Show You What We're Gonna De -- art for 'the

multiply handicapped -- is available foi purchase or rental fiom

ACI Filma, Inc: 13 W. 45th.gt., New York, N, Y. 10036- .- rt-L4'1Ustrates

the children,t responses to various art media and opportunities for

free expression during the 1969-70 Title I exploratory ar program.

7.- _Narrated and produced by Mri. Judith,Rdbin, aft'therapis at the

Pittsburgh Chijd Guidance Center and Zitie I Project Cons tant, the

'";

z,
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film.has been presents at many profe.Ssional conventions and seminars

during this year:, 'For example:

American Art-Therapy AssociatiOn
Institute on Art in Special Education, Department of Art,

Northern Illinois University

International Seminar on Arts in Education, Perkins School,
Lancaster, Mass.

-

,National Art Education Association's Art fof/Exceptional
Children

Conference at Queens College, New York
National Institute of Mental Health Meeting at%Saint Elizabeth

Hospital:Washington, D. C.

Pennsylvania Federation Council for Exceptional Children
Western Pennsylvania.Psvchiatric Institute and Clinic's

'Educational Conference

The film was s)lown several times during the year on WTAE'sr

Faith iPToday's.World, Channel 4. Mrs.ltubin and Dr.-Klinema were

interviewed before and after the, film presentation.

The director has continued to personally disseminate information
,

about the Child Development Projects. During this year she was a

guest lecturer at the University of Pittsburgh, participatedtn,pre-

sent,ing a workshop at Cresson State School and Hospital, and was a

speaker at a Kutztown State College suiiimer workshop for teachers. If

available, she discussed the project with groups of visitors-who toured

the School.

. This narrative evaluation will be sent to the following pro-

fessional agencies:

A

American FoUndation for the Blind
Carnegie Library, Division for the Visually Handicapped
Developmental Clinic, Children's Hospital of Pittsburgh
Ohio State University, College of Education
Pittsburgh Child Guidance Center

,Pittsburgh Branch,_Pehnsylvania Association for the Blind
Regional Office for Blind Services

University of Pittsburgh, Department of Special Education
and R4abilitation and Departmentof Child .Care and,
Development

,Western Pennsylvania Special Educationil Resource and
Materidl Ce4r .

Copies will be available for members of the Western
Pannsylvani. a achbol for Blind Children staff and
other interested individuals and agencies.

1_2 4
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APPEffbiX A

PROGRESS REPORT *

116;

,...,
. 4,

.

pTPOENT: Number 1
INSTRUCTORS: Mrs. Chechile and Mrs.- Schneider -

/// , 4.
,

.

-

,
DATE: Fourth Quarter, Jun 973

.
In the course of this year, he has deionstrated to us that the auditory (Listening)
approackto learning is the, most successful for him. Noise, however, appears to
disturb him, therefore a carpeted, 4uiet'environment would be eecommende .

Durfng the IAA three months, he hswOrked on the following:.

1) Clapping'out the syllables in a word. °

2) Categbrizing objects (example: furniture belonging to a living )room
-,. in coptrast to furniture belonging to the kitchen).
3) Guessingriddles involving familiar objects. '.

4) Identifying numbers, up to 5, as even or odd: %

51 Counting the number of braille cells on a card and-selectirig the
corret number of blocks. ,-

,6) Retaining the pronunciation and meaning of new vocabulary'words
(i,e: tardy, disappointed shower).

,

7) -Using'"v" and "th" correctly,
8) Dictating information about class activities and trips to be written

inbrailie and print. : ,-.
9) Memorizing and singing songs..

,)
. .

-;., . f
... __.

Socially, he has demonstrated an increased awareness, by doing ihe following:
2,-

1) -.4iss'\iming other students' job when' they ask politely.
. 2) Wanting to take homework and his speech tapes home.

3) Giving help to friends having a.problem by asking "Did you get up ,on
the wrong side of the bed?", "Be a good sport," and "Tune in."'

.4) Buying presents for others with the money he earned.
5) Relaxing and Counting to 10 or-20 when hes'distressede and then_

talking his problem out. 'Knowing it'e`human and perfectly,,alright
to'be angry or upset about something or someone, but to "cool off" .

and then solve- your'problem.' ./

6) "Rough-housing" with male Child.Care-Workers.'
7) Outstanding in all'oPhis behavior was his increasing volunteering to

take students to classes in other buildings on the school ground. The :
other students were grateful. I feel he likes to be a helpful, brother-
type friend to boys he doesn't see very often. Also, when he Was!not.-
interested in joining in an activity with the group and was ignored for
wwIlile, he joined in with enthusiasm and participated fully aftee-awhiie.

., . .

* This report was included with reports.,to-his parents as well as for. .

school ,records.

. .''. . .
.

We are very proud of his year at school and we Wish e4eryone an enjoyable and
4 +

safe summer .and good luck in your npw home.
.

t #

_
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41PENDIX B

INSTRUCTIONAL STRATEGY FORM
MOTOR DEVELOPMENT

STUDENT: Number 30
INSTRUCTOR: Mrs. Manning, Teacher
DATE': September-October11972

Tabk 1. To drY"Jler hands

Task 2. To unscrew and to screw the plastic barrels'
Task,3. To open and close door by turning dobr knob

INSTRUCTIONAL' ACTIVITY`

Task 1. Preparation for snack and lunch time
-Task 2. Find the gumdrop inside the barrel
Task 3. "Peek-a-Boo" game. Beth can see herself in a wall mirror if she

the class bathroom door.

Code
= progress,

0 = no progress
* = mastery

,

4" TERMINAL CRITERIA

Task 1. To pat dry the backs of each hand with a paper towel
Task 2. To unscrew the barrels for the'candy treat inside
Task 3..To turn-the knob, push open the door and see herself ip th irrot

REINFORCER

pens

Task.l. Verbal praise
Task 2; GumdrOp

,Task 3. Seeing her reflection.in a mirror

EVALUATION
Task

7Oct: 2nd
3rd

4th
5th
6th

I Task II Task III
0 0'0
0 0

+ (Adult +
+holds
barrel)

-Tas I Task II
Oct: 9th - *

Task III 1

IMP

Oc_tober- 16 - We hate deleted Task'I. Beth now takes g at pride in turning on
faucets,. washing her hands aid patting them dry:

October 23 to 3] - Task.Il (Turning and opdping-barr s). Beth dbntinues-to need
the bottom barrel held securely by an adult in o er to open the. two halifee
of the barrel. .She makes a'Xittie twisting mot n babk and forth and thus
opens e401 one of the six barrels of graduated .izes. We will encourage her
to turn tle. top in only one direction, thus e nating wasted motion. .She
can not put two halves together/yet. (New !!).

October 23 to 31 - Task III.__: th.has_master
'and push open light weigh doors_such as
an the teachers' cupbo The classr
now.

,/

_this_task....,_She. can turn knobs

bathroom door in the classroom
hall door

.
is too heavy to push open-
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Appendix} B (Continued) //)
,.. % 118

.

Code
- With verbal & physical help
/ With'verbal help
*.After initial direction

STUDENT: Number 47 A

INSTRUCTOR; Lynn AndreWs,Child Care Worker
WEEK OF: April 2, 1973 (3:30-7:30)

,ZASKS Mon. Tues. Wed. 2 Thurs.
Negative behavior to be eliminated
Tempelstantrums

ild .

evere'

-1.

Positive behavior AT ,
i

Examples: Followed simple direc- Went to
tions cooperatively --"-*/*--- Went to dinner /,

bathroom/ & bath/
Participated in group activity

. Movie .

Initiated playor skill acti- Swing Same & Jun.Gym
. ....

city 'Slide Baby Card. 9.ck ftball.
x

Manipulative Skills
1. Grasps with finders - spoon,toy

crayons, etc.
Makes random marks with,cravoh

3. makes up and down lines' .

4. Tears parer

-Swing /Clothing ---'` *Jun.Gym *Jun.Gym

Ct

5; Pastes paper on paper A ,

6'.' Turns pages of a book
.

7. Unwraps coverings - L`'candy, gum
8. Disassembles - takes clothing - All

.1.

off, takes simple object clothing - --*
. ,

- >z

apatt
, well

9. Assembles - puts parts together,'
puts on clothing

10. Throws - ball, beah bag, etc.

- All clothing
with help,

*Ball

Communication Skills .

1. Uses simple speech to obtain'
wants,

6
2. Names bomilon objects

3. Names familiar peoplif and greets
then appropriately

4. Names activitiis in her morning,
'afternoon and evening iche-
dules

It

Concepts

/Ask ''to- go

to bathroom

/bannister /glasses
Chile-Care Nurses Houseparefits
Workers

Go to Mr.' Go to , Get bath
Campeau school Listen to

. (Phys.Ther.)° story

4

1. Identifies the following concepts:
1) hot, cold, warm /cold water
-2) rough smooth -

. .

3) top* bottom

-/hot water

'Visual Discrimination
1. Identifies.colors

I

'.* Red * Red,yellow .

blue,green
4 -, /12 9 black,white

d ,
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APPENDIX C

Early Education Developmental Checklist'

6:7

onal Social Behavior
11,4 4 L.

1. Regards face.

2. Smiles responsively.

3. Smiles spontaneously:

4. Plays with awn hands.

S. .Seeks'adult praise for correct behavior.

10. Allows self to be directed.

21. Engages in solitary play.

,27. Shares toys.

32. Engages in imaginative play. r

'34. Plays interactive games, e.g. tag.

35. Separates from mother easily.

Fine Motor-Adaptive Behaviaf

1. Equal movements.

2. Hands together.

3. Fists hands -- clinch on contact!

5. Examines to3&..in hand; takes it to mouth.

7. 'Net pincer grasp.

10. Attempts to regain, lost

)Adapted from the Denver Developmental Screening Test and .

The Visually Impaired Child -- Infancy to School Age by Halfiday..

cs

r
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13. Turns book pages,- several at a turn..

14. Can snip awkwardly with scissors.

17. Uses-crayon.

r

#.

22 Builds house with blocks.

L'angua a Development

1. Responds to bell.

3. Laughs, squeals.

4. Listens to own voice.

iy

7. Initiates social approach vocally.'

8 Imitates speech sounds.

10. Pays attention to own name.

15. Points to one body part, named.

18 Lisiens4,torhymes, songs, interesting Sound repetitions

'for short periods.

23. Begins to, use pronouns.

26 Comprehdhds 3 of 4 prepositions.

28. Uses past Tense..

29. Can give/identify own sex.

',33.'Defines words/ 6 of 9.

dr a

t 4

35. Uses connecting words such as "an to make longer sentence.

.39. 'Understands basictithe intervals... '

3/4. Can print own name.

_
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Gross Motor Development

1. 'Lifts head 90°.

3, Rolls over. .

.. ...2

5. Balances head when sitting -: supported at hip.

8. .Sits without support; may lean forward on hands.

11. Moves using reciprocal motion of limbs.

13. Stands with

15., Stands alone well.

17. Walks with one hand held.

18. -Creeps up stairs.

20. Walks well.

30. Balances on 1 foot for 1 second.

31. Pedals tricycle.

35. Pumps swing.

.Self care

Requires-niOt and, day feeding.

2.' R&luires day feeding only.

. . ......
4. Holds bottle.

5. Reaches for bottle.

7. Disc;iminays food from other objects.

8. Has favorite foods.

10. Drinks from cup.

13 : Uses, Spoon,' spilling little.
o

14. Removes garment.

I
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APPENDIX D Case Studies

CHILD #44

Birthdate: 1/24/68 ,,

Diagnostic InfOrmation:

Developmental Clinic Repott: 7/7/71: Congenital blindness,
etiology undetdrmined.

Developmental delay in her speech
and language and personal-social
areas.

d/)

Undetermined mental, retardation.

Very mild hyperreflexia and queki n-

ably tight heel Corda, --'early mild
,cerebral palsy undetermined.

Psychologist's Report: 7/26/71: At -the chronological age of
3 years,\6 mths the Maxfield-Buchholz
Scale of\8pecial Maturity was administer-,
ed yieldin a social age of 2.6 years.

-At.that time it was felt she Was ,func-
tioning at .a` level which is borderline
incomparis.on, o the social development' \

of blind children her age. "The main
deficit noted was her lack of lengVage.,

Audiologist,' Report: 5/11/731 J. responded by cessation f

'activity to narrow band noise. These\
responses indicated hearing which is within
the normal range, \

Psychiatrist's Report: 5/18/73: J. was seen as extremely re-
.gressed in all areas of functioning. She
exhibited autistic tendencies.

J. began attending school in-September, 1972 on a twice weekly

basis and was considered a member` of the preschool day program. She was

almost totally non-verbal with vocalizations consistirig,of a repertoire

of sounds Which express d either pleasure or displeasure. She was noted
. 4 ,

by the psychiatrist-to have no start\le response and to be extreme'1 with-

drawn and aloof, "Though' she enjoyed, body'pDay, she had little control of

her own movements. J. Was unable to sustain any interpersonal relation-

_ship beyond the superficial and sporadic. Left alone, she spent most 'of

her time spinning, blowing f.a her hand and walking back and forth in an

extremely mechanistic:manner. She seemed aware of her mother but was not

disturbed by separation. It was felt that this awareness was a pOsitive

beginning towards a deeper personal relationship-with another human
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being. Concern Was expressed among the staff that the low quality of

J.'s responses were due to the fact that she.wai-"enduring", bur efforts

faith the knowledge that'dhe would soon be going to a less structured

'environment at fibine'. Thus,'attempts to structuresituatiolis,whichte-

quired verbalization were met.with indifference and withdrawal. :The

only thiog J. s'ewed,sto enjoy at,. thiS tithe,'were periods Of'Un4Stricted
4

body Play where no demands were made of her. On the basis of these

observatiOns, and after consultation with the psychiatrist; it was

decided'to integrate J. into the residential program provided 4n the

special do6itory. was felt that this would allow for more consis-

tent and intensive stimulation and'provide an opportunity to better

assess J.'s educational potential.

-Integration was begun in October, 1972. 'Mother stayed with J.

overnight on two occasions. - The purpose of this was twofold; one to
\

\
\

provide J. the security of a familiar person, and secondly to,acquaint

,mother with the school routine and some of the aspects of J.'s program:

J. had a difficult time remaining at school on her" first night. She re-

mained upset until late in the night with no form of consolation satis-

jying her. Subsequent stays were more calm, though bedtime was always

difficult and J. would remain awake very late. J. spent her first full,

week at school in lit-vember at which time she was better adjusted to the

`,routine. At this time she accepted bektime but remalned awake in her

0

The program established for J. inVolved.a highly structured
7'schedule of activities in all areas of fUnctioning. Situations were

structured to increase bodily control, toencourage verbalization, to

develop meaningful personal relationships loth the child-care workers

responsible for h9r program, and to iMproveself-care skills.

J.'s initial response to the residential program was resistance.

Initially, she attempted to sleep during the day, thus isolating herself

from daily activities and other people. The approach adopted by the

staff was to keep J. awake during the day and to involve her in activities

such as outdoor'play, rocking on a chair with an adult, moving to music,

and favorite finger-plays such.as pat-a-cake. J. was consistently re-
,

warded for her participation in these activities by tickling, verbal
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praiSe and oystercrackers. Though the above activities were those
(---

which J. mosen'oYed s e was still resentful of staff intrusion. She

gan to have $ vere emper tantrums when she was awa6ned and in

transition from one activityto the-next. These 'tantrums were aeen
.44 3kas a posi4ve step j.n J.'s emotional growth.- The staff felt that (the

tantrums) indicated J.'s awareness and response to intrusion into her

world. The tantrums were initially dealt with by holding J. in a secure

fashion and explaining to her that she would not be hurt nor would she

be allowed to hurt others. Most frequent in these tantrums was biting

and pinching in` an attempt to drive away the adult. As J. relaxed,

she was release: It was noted that the tantrums became less severe

over time and that J. began to seek the adult for comfort during these

episodes. In addition to the decrease of duration and severity of the

tantrums, they also bee,ame less generalized .,.....-01". only had tantrums,on

Tuesday mornings upon awakening and after coming inside full an out-

door play period. The Tuesday morning tantrums were thought to be in

response to the shift frOm '-home on weekends being at school.

It seemed to take J. one 1 day to make this adjustment. Gradually,

these tantrums began ing place on,Monday mornings when J. was re-

turned td' schoo d again were, viewed as positive in terns of J.'s

growing awareness of her surroundings.

To provide J. with a more positive release of her anger, several

me sures were instituted. She was taught to hit pillows instead of ber-

sel or hers. Each morning J. had a "private time with' a Staff mem-

ber wfich was. regarded as a time for J. to do whatever pleased her. The
Cm

staff Member allowed no intrusions into the room and always at in the

/same place At first, she involved J. in some structured body play

activities and songsand later began to give J. the choice of playing

with the adult or alone. "Playing alone" generally involved spinning,

blowing on her hand and marching back and forth. At this time, the

staff member would continuously talk to J., reviewing the day's activities,

verbalizing J.'s activities and reminding her of all the fun things

they could do together in "private time". It was noted that within

the duration of each session, J. would begin to spin closer and closer

to the staff member, fkinally clinbing on her lap and smiling., She
4
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was never required to, remain with the'staff member hilt once she ap-

proached, ,

it-lwas rare that she would chose to leave. J.uied these
sessions for a variety of activities. On particularly stressful days,

she would spend a good deal of time in physical iSalation from the
'staff member, though_ the lOter'never allowed verbal separation. Oc-

casionally,casionally, J. slept during these sessions. She was-always reminded

that there was a time limit to "prillate time" and when it was over she

would be e4pected to participate in regular activities. J., accepted

this time limit and generally Made an easy transition into daily activ-

ities. The staff member chose daily topics of conversation which ap-
peared relevant to J.'s feeling. Most often discusse were those

situations in which J. had shown anger. Much, explanation was given

about the acceptability, of angry feelings and how staff wanted to par-

ticipate in this anger, rather, than be closed out J. was reminded that
her blowing and spinning only removed her, from unpleasant jeelings but
that these would return when she "tuned in". She was encouraged to

express her anger more outwardly and was rewarded Zpix apprbpriateAks-

plays o'f emotion., It was noted that her ritualistic withdrawal, behav-
,

iers were greatly reduced after "private time" and she sought adult
contact in a more positive way.

I-Once J. began to relate to her two child-care workers; she began
to demonstrate a greater.receptive.language ability and to substantiate

staff feeling that she had good'-fecepbive ability.. Though she was &at

consistently responding-verbally when-requested to, she learned several
nonverbal signs "for expressing her needs. Staff felt that these sig-
nals wou provide a necessary intermediate step, between nonverbal and

verbei-communication. They were taught to$give J. the security of know-,
ing that she could in some consistent way demonstrate' her needs and
would receive consistent response. In conjunction with these signals,

verbalization was always encouraged and a phrase was _given to each signal.
The above techniques were used ,throughout 1972-73. J.'s progress

report In June, 1973 iRdicated that she had made progress in all lreas.

She accomplished the following tasks:

Orientation and mobility:

1 .

1 . Demonstrated increased bodily control and responded to the,

following Commands:



a. sit up

b: stand up

knees ,to

d. step up

chelst

pro47,',

2. Wit up and down steps independently, holding the rail with

one hand.

3. Nund the door to the third floor playroom with an occasional

rbal cue.

4: Found her may' out of dOors frog the base of the staircase with

art occasional verb.41 cue -.

5. Walked on a balance beam with'one hand held and one hand on

the

Communication:

Expressive language-

Pulled on her. pants to indicate "potty"

2. Clapped her hands to indicate "happy" or "excited"

3. Pounded 'on pillows'to indiate "angry"

4. Puihed plate away at mealtime to indicate "all done"

Receptive language-
.

J. responded to the following commands:

1. Sit down

2. Show we your belly

Pull your pants: up

down

4. Step up e

Take off your clothes

6,...Stand- up
jr

4, On the Communicate Evaluation, Chirt by Anderson, Miles and.

Matheny, she learned to'perform the following items - during the year:

1.

2.

Reacts to sudden oise§

ForMal voice.quality

.3. Laughs aloud

4. Recognizes own mother
4

5. Listens with understanding tó words :

6. -Good pleveien,t of tongue and lips

(7. Follows simple diiectaps

0
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Birthdate:- 1/31/70

- Diagnostic In-forshation:

.

CHILD 0 51

,

OphthamaIogical Information: 'visual impairment due to retrolental-,
V

fibroplaia.

Other medical' information: Born aftetVi month gestation. B.irth-

weight: 2 lb. 3 oz.

R. was not seen at Developmental Clinic

as it was felt that he was meeting!

mOst,developmental landmarks.

R. was seen on a monthly basis from January, 1972 through

June, '1972. He began atten ding School twice weekly in September, 1972

and was cOnsiderWa member of the preschool-day p_sogi-am. ,, .

R: was v&y... .reluctant to leave his motheron the first day of ,

school. Hespent most of the morning crying and asking for the reas-.

Nsuranoe that.sbe would,return. His childrcare worker consoled him, -ex-

plained some Of the activities at school, and allowed him to talk about

his fears. R.,spent the entire morning sitting on the child-care worker's

lap and was visibly more relaxed by the end o he morning.

Subsequent mornings at school p ed R. to be more relaXed about

leaving his mother and he began to develop a'deep and trusting,telation--

ship with his child-care worker. The progress report in October, 1972
t.

, stated that: , ______ _____ ___
.

. ,,,

R. has s peed 'crying when Mommy leaves.' He knows that-she
is leaving,-,ac this and-expects her to return. He- has
Participated.in man ctivities and is willing to try anything
once. If R. is uncom table witha particular situation,
he will return to somethi in which he'feels secure, or .

-' repeat an activity.over and ver again. At .times he needs to
know. that he is not alone.' , %--

44.

, -

Genera,I goalsestabliNhed for R. were:
.

1. To .help wil'self-qare and Eta develOp

cleanliness, and'eating.

2. To.verbally communicate ideas! experiences and concepti.

- 3.- To develop fine motor coordination and greater,Muscle-tontrol ,

, by mastery of skills invoiv,ing ane;Mvscles,,

-138 .' 4
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4. To attain greater.gross motor coordination through physical
r

exercise such as, jumping, Sopping, and skipping.

5. To become more aware of.those around him and tQ take a

greater Interest ireothers.

g.
,6. ,To become more aware of sound and objects in the environ

,merit and tp incorporate time and space.

Some of the tasks developed to i plement Re's educational program

in accordance With the abae go is wer t
*

1. To remove pegs from a pegboard and to replace them in

response to verbal direction.
-

2. To drop blocks into a box:
0-

3. To draw circles on a chalkboard.

4. ..To locate the source of a,:ilght by touching it. r

3. To point to the appropriate dye when asked to point to the

eye where the light is.m

6. TO participate fn circle game's:

7. To follow simple directions:

a: Put, your haridSin the air:

b.,Put.yoUr'hands tido, your side.
4

c. Reachdown andtouch your toes.

d. Touch'your shoulders.

e: Part year hands on your head.

-.8. .To identify common objects (e.._comb, toothbrush, bar Of soap).

9,. To begin'toilet training:

a. Topal pants up and detwn.,

b. To urinate on the'ktq chair at scheduled intervals:

`During the firSt half-q)1 the schOolyear, R. became increasingly

fond of attending school. He also acquired many of the above skiIls

and related.wdlI to his Child-care,worker. He begat' to become 'aware

of the,other children-and Would often ask about them. R.was-integrated -

.into small group activities for short periods of tie and learned to .

say his full name, to identify various- body parts, and to identify cloth-
.

ing. During this small group session,11. was exposed to various .

s ',texsures, fruits, and vegetables. He no longer needed to bold an Adult's
.

hand when moving about and. ould locate vari760s-rooms-on'the4third,floor.

,reviously, R. had always arrived at. school with 4 favorite toy from

, 139
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home which seemed to .provide -him with. sole security. though he often
. .

rought the toy -through -the year, he was abler to relinquish ,it for most
- .

m_

. - ,; ,ofthe r
morning. ,

. 4 'Si . ,

y
,

R, had acquired many social skills and the staff fek that he

would'profitfrom a group experience with sighted children. Though he
,

was Tate proficient verba ly, he was still restricted in his freedom

of movement. It was hoped-t a group experience with active children

would provide hlm With a model and increasg his motivation toward freer

movemen.

Iii March, 1973 R, began attending a weekly preschopl group at

" Shady Lane School. The group lies designed-et; include b th smothers and

their Idren, with the goal of-having the children velop peer re --
.

lationshiTs h their mothers' presence providing needed security. In

addition, R.'s chk -care worker attended these sessions, her goal

wl.ib.drawes'Rbecame integratedinto the group. The experience

proved positive, and.R. established brief relatiOnships with some of

the children and did, in fact, move about in a less restricted manner.

Tie initial report, as written by the- child =care worker reads:

At first'R. showed little interest in any activity. We
explored the room together. R. was introduced to his
teacher, M. R. discovered the piano and started to plu
.until he was interrupted-by another child, ,R. moved t

dthe block corner endplayed', the toy animals and t cks,

briefly, with Mbmmy tlose by. -R. was then introduce .;to

a little boy, J. He and J. played side by-s de in the.bloc
_corner. R. moved to the table, where 'he an ommy played
briefly. with-some playdough. All the ehil were, at
this time: gathered around,a turtle: R. icked up' the

turtle and handed it' to the teacher. eR. moved o the

Ar"

table for snack.
.

c

__Atthe table, R..conversed with the other children
adults,. telling everyone about his daddy and his' brothe
After snack; R'. -went back,to.teh,-block corper,anclimbed
in one ot,twowoOden wagons.'He and Mommy and the-techer.
took-turns pdOhing-an'd'being puShed in the wagon,
'talked with another pat-enp... R. and another child fought
over7possession o the wagon until'the'teacher interceded
'd moved the otherchildto another'wagon. IC,. Riled

blosks'into the wagon:and then replaced all the blocks On
the shelf: R.,mdved;to the ',boat'.' where othezfehitdren

re at play and briefly rocked the "boat "., It was' '
-announced that it was soon time:togo R.';teacher
caMeand-flked"briefly with R. Eieryone'Tlioved to the

mattreSs.forsongs. 211e,children-seng the aus.song...

,

e

I
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R. was askedwhat he would like to take on the bus. 'His
reply was "me, me,me". Everyone then played Ring Around
the Rosy, R. joined the.circle,,holding the teacher's hand
and that of another child. t

4Gradualfy,-.J. demonstrated less need for his mother's constant
,attentions He became increasingly able to chose favoripe'aotivities

though he still needed support in conflict situations with other
dren. In the final report, the teacher indicated that R. had made,-

several gainsbut that he would have made a fuller 'adjustment to the
clasi in a longer time period.

On the basis of R...'s experience and the reports cY the teacbc,
the child -care worker; and R:18 mother, plans were made for R. to.1.

attend a preschool day camp at 'the Irene Kaufmann Center. A staff
membea from the Early Education Program attended camp wish R. for the
first week. It was her goal to orient R. to the camp program and to

-4
assist the counselors in this orientation. At first, R. was upset and

for his Mother, It w .felt that this was a maniPulative action'
in re'sponse tb new situati , and R, was reassured of his mother's
return. After phis brief teas s pee,. R. began to participate in camp'''.

activities. He especially enjoyed outdoor acy.vity and swimming. The
Early Education Program staff member explaineAo R. that she would not
tie returning on a regular basis but would visit him. After some dis-.

-cussion, R. accepted this and.4Could verbalize her leaving. On a reEurn
Visit, it was reported, that R: had made a satisfactory adjustment and

- was participating in all activities.

. 4 During 'the scho&Pyear, R. made the following gains- and performed' ?

': t*--following new' tasks:
,.

..-

Orientation and Mobility (fromthe.linal progress report):
' .

n

. -R.,has 'become quite familiar withhis cIaSsrooms,and is mor.e.'%
,-0

confident in his. exil orratidh'of the. rooms, He knows. the locapon ok., .
the gyp and, the playg4400.-

R...is'-able to go up: and dOwn. stairs inde-

,,pendently-and is aware'i51 the notcheson.the'railing which.indicate' ...
, ,- where the steps begin end end. R. has enjoyed many Outdoor activities. .-

where
.

.'. He has learned,:that.pul tling on the .bars-of the push-pull sw ings makes'.
. ._ .them move.. He,haa_alsOenjoyed 'playing in '016 sandbox.

4
4

'/A:4,.
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Communication rim the Communication Chart by Anderson, Miles and

Matbeny)
..

1. '.uld point to doll's eye, nose, mouth, hair,` hand, foot, ete .

2. Followed simple directions.

Has discarded jargon.

Answered:

What does tbe doggy say?

What does the kitty say?

5. Counted to three.

6.' Repeated 5,'6 pr 7 syllable sentence.

7. Repeated 2 Or 3 nonsense syllables.

8. Repeated 2 or 3 digits: 3,1,2, etc.

9. Told how simple'objeets are used.

10. 'Named objects: pencil, car, key

,Child-Care'Worker , s Report:

R. has no difficulty letting us know what he also

Come a long way in initiating many ofAis own ac vities. He still

speaks rather softly and we have encouraged h" to speak louder. We

have accomplished this to some extent, by: playing games where we produce

loud sounds on a drum and by talking about holding'up our heads and

facing-the person to whom "we-are speaking so that we are heard.

Self-care SkillS-(from the final progress report):

, Eating: R. fed,himself cookies and crackers. He drank inde-

pendently from a Cup and replaced it-on the table without.

spilling. He began to try to hold the cup With_one hand and

beCame increasingly successful-

Toileting: R. began to use the potty chair but was not con-

-_sistent. It was felt thaX R. understands i4hat he was to do,

but did not always produce. He assisted with ,his.pants.and-

a4empted to u111 them both^up and down ,at potty time.

The following iteme were gained on the Maxfield-Buchbolz Scale
_ N.

oiSocial Maturity for use with 'Preschool Blind Children: .

r 1.- Showsrdefinite attempt to feed self with spoon.
r, r

'2. lqake§ definite effort to ,pull up or push down unfastened .
, ,

panties as an act., Of undressing, or when going to the toilet.,

l 49 . 4
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3. .Walks upstairs without physical help.

4. Relates experiences.
,

5: Jump's with'both feet from low box or bOttom step.

a

t

IJ
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CHILD #69

tirthdate: 12/27/70

134 -

Diagnostic Information: Light perception in both eyes. Corrective

, lenses. worn. Bilateral nystagmus. Probable''

congenital bilateral optic atrophy.

Language and motor delay.

B. was referred to the Early Education program through the

Pittsburgh Branch of the Penns!ilvania AssociatiOn for the Blind. At.

that time, he was receiving programming through the Early' Identification
, .

Project at the Home for Crippled Children. The staff there felt that

B. needed some special assistance due to his visual impairment and a

liaison was established between the two agencies. B. began attending
, the" Early Education Program at Western Pennsylvania School for Blind',

Children (WPSBC) in October, 1972 and was seen on a weekly basis. .His

schedule wes increased to twice weekly in February, 1973. His initial

C1:8sessment indicated the following:

Orientation and Mobility:

B-preferred:to crawl but could walk -if one hand was held. B.
=

explored his environment verY.carefully and was especially attracted

to lighted areas.

Cammudication:

1. Expressive language: B. did not have any spontaneous speech.

',B. babbled and imitated sounds such as "ma" and "de.

2. Receptive language; 'B. seemed to decode most statements. At

times he followed simple direction aft generally he withdrew

. from the task, cried and.crawied,away.

Self-care:

1. Eating:, $. drank from a cup. B. did-not chew and he rejected

solid focid. . )

2. Toileting: B. was not toilet trained,and wore diapers to

sChool. 2,k),previouS attempt? hadbeeri Trade to trainim.
Socialization: ,,, r

B. interacted well with adulEi. He readily accepted new people. '

B did not'adcept peer interacEilon and seemed somewhat unaware of the

therchildren. -

114a . . fr
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Other Observations Pertidnent to Ematibiial Development: .

B. attempted much testing behavior; manifested

and crawling away when demands were made upon him.
,

by screaming and

A Denver Developmental Screening Test, administered in October,

1972 indicated that B: Performed the following tasks:

Personal-Social:.'

e 1.' Regarded fate

2. Smiledf,spontaneously'and responsiVel7

1. ,Worked for toy.out of- reach,

4. Drinks from-a cup

Fine-140tor-- Adaptive:

1. Followed past midline

2. Grasped rattle

3. Reached for objects

4. Raked raisin

Z. PaSsed cube hand to hand

Language':

1." Responded to bell

2. Vocalized (not crying)

3. Imitated speech sounds

Gross 'Motor:

1. Sat without support
.

2. Cot to sitting

3 -Stood holding on

4. Pulled self to stand

On.the basis of these, initial .evaltations,

which included the folloWing major

1. To waPt-independently'

2. To feed self With a spoon.

3. !ko eat solid foods

-4.

5.

ti

a program was planned

To become aware of,otherchildren and to participate in small,

group'activities.

To.adquire'the beginnings oelrerbal language:

To play with.a,wider variety of toys, especially those which

vouldencourageindependent mobility,qe:g. pull toys)', and

those which would improve 'fine motor coordination (e.g. pegs,

blocks).'

145,
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Some of the tasks utilized to implement these goals' were:

,I. To pull a pull toy.

2. To play a.crank-type musical toy.

3. TO piace-plastic"donntsn'on a post:

4. To stack blocks.

, 5. To pour water.

6. To eat solid food.Cut up in a soft food such as soup.

'7. To find anobjectwhich was 'hidden from view.

t8. To walk indepe.ndently.

Of major concern when B. was first seen was that he was not

walking independently. He appeared to have the necessary, balance and

coordination and walked well with one hand lightly held. He preferred

crawling as timary means of locomdtion: When required to walk

as opposed crawling, B. protested.% It was decided that B. would be

held when he wanted to crawl until the protestations were over and then

stood up and walked, holding an.adult's hand. Since,B. loved to explore

tHeclassroom areas, this Motivated him toward the upright position.

He quickly learned that, the reward, exploration, could only tie attained

walking. Independent walking was broken further into the following

component tasks:

1. To walk holding with one hand.

2. To walk holding a ruler (the adult held one end,and B., the

other.)
,

3. To walk pUshing a small, stiff-handled cart.

4% To walk with a jumprope around his waist (the adult, held The

ends of the jumprope.)
f

5. To'walkindependently.: . .

r.

,B. was quite sensitive to the adult's position when he walked.._- .

_Any. slight change in the way his- !land was held or an attempt by .the

adult to release the ruler-, initially met withprotest. 7The transition
.

to independent walking'tO4 place during the implementation of tasks

#3 and #4. The cart provided B. with the necessary security for walk=

-ing but eliminated,iiie need adult assistance: When the jumprope was
t r,t'ied/had gainedconfidence'anawas not as sensitive when the adult

yfadd her assistance. Within two sessions after the use ofthd.jumprope,

Bt was walking `.independently by February, 19.73.

./
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Subsequent to'the acquisition of independent walking, B. also

began tolerating more structure in his schedule.. Whereas initially he

could be engaged in a task. for approximately 2 minutes, he could now

tolerate between five to ten minutes on one task and a total *structured

setting for a half hour. He was also able to participate in circle
,

games and enjoyed the songs. B. Attempted to sing along andhis speech

became more intelligible by the,end of the school year.

The final progress report in June, 1973 indicated that 13. had

made several gains in accordance with the above defined gOalp:

Orientation and Mohilitx:

.B. went up and down stairs holding on to the rail. He did not

need the adult's hand after he started. He did not alternate his feet

on the steps. He was beginning to run a little; with adult help he

bent his knees to jump up. B. walked around obstacles that were in his
Path.

Communication:
,

, B. still babbled but he , was beginning to say some wards such as

"eyes" and "mouth" after hearing the adult repeat thesewords while
-

placing his fingers on the apwriate body part. B. followed simple

directions such as "Put the cup on the table" and "taste the cookie".

He also understood "no"'.

Self-care:

B. accepted more solid foods with less mashing..` .These included:

potk and beans, krench fried potatoes, and jello. He still.refused-to,

eat meat unless it was cut up into very Olen. pieces. To encourage B.

to chew, I placed one hand over.the upper part'of his mouth and placed

one handion his chin` By pushing up and down to bring his teeth to-

gether, B. began to chew. This was successful with candy, gum drops',

and some meats.

6

Socialization:

In group activities B. sang "Put your finger_on your body parts)")

"Ring Around the Rosy", and "Pat -a- Cake "., He was often intelligible

and kept time with the music. In small group activities and with adult

help, B% was'willing to taste cherries and grapefruit. The staff was

pleased at his willingness to try these fruits even'though he shoEtly

spit them out.

.47
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B. enjoyed singing and clapping his hands and held Aber chil-
dren's hands during circle games. He participated in parallel play.

Other Observations- Pertinent to Emotional Development:

. B. walked,without physical support. He pulled a string toy toward
. himself and from behind while walking. In water play, he emptied water

from a-cup,,then watched where it went, He rolled a' ball. In fine

motor activities,he used-his hands to reach, grasp, bang, and splash.

B. placed small blocks "into a container and then took them out; he
.

placed "donuts" on a stick and removed them.

On a Den...:er Developmental Screening Test administered in June, 1973,
B. acquired the following new skills:

Personal-Social:

1. Used spoon, spilling little

Fine Motor7-Adaptive:

1. Followed, 1A0 degrees.

2. -Sat, looked 'for yarns'

3. .Sat, took 2 cubes.

4. Thumb - finger grasp.
4

Language:

1. Laughed

2. Squealed

Gross-motor:

1. Stood alone well.

Walked well.

3. Walked up steps.

S
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CHILD #70.

Birthdate:. 7/6/69

'Diagnostic Information:
A

PsychOlogistis Report, 5/27/714 At a chronolbgicai a,:,e of one

year, 11 months C. earned a social

'age eqdvalent to one ear and 10

months on the Maxfield-Buchholz

Scale of Social Maturity.' At the

same C.A. , C. earned a score which

falls at the norm for the 15 month

level of development on the Bayley

Motor Scale. -Failures on the.

latter scale indicated areas that

take a great deal of mobility and

good coordination. C. gave the

Clinical impression of being

emoti onally immature. It was 41t
r

that C. was functioning within the

average range for, social develop-

'ment'but that motor Llielopment

.- was, lagging.

DeVelofmental Clinic Report: 5/12/.71: Visual impairment was diagndied

secondaryi,to aniridial-anterior,polar

cataracts, and glaucoma. S ow
,

language developmentiwas noted.

Speech Consultation: 2/25/72:,It seemed thatC, was operating on

inUCh.too basic a leIel io'expect
.

-
. either good deceptive or Opressive

. 0 .

communication from.her. It'was
. ..

'

'recommended to use the kind of-
,... ,.

.
.

stlmulationtechniques that a mqther
.4

,
, .might use with,a normal six to eight

:

, , ,...\

. ,

,month old child and build .front thqt ,

,

t..point.... ' .

.- ,-

.
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C. attended the rly Education Program two Mornings a week during,
'

the 1970-71school year. She began to attend five mornings a week in

September; 1971 at the age of two and attended daily from 8:30 - 3:30 in

1972-73. C. was considered a member of the preschool day program. The

initial assessment in September, 1972 provided the following information:

Orientation and Mobility:

C. did not always appear to hear background noises. She usually

did not turn around when someone,ealled her name. She either did not

hear her name being called or was unaware=that someone had called her.

C. attended mainly to the movements of the child-care worker's moah.

She also enjoyed music and danced alongto a record. C. walked up and

down stairs unassisted and without upset. She went about the playroom

freely and has become familiar with the other classrooms.,
4

Communication: 2

C. had imitative speech. She babbled many sOunts and had,,some

words which she used indiscriminantly. She imitated: ,doggle,,yruff-ruff,

telephone and "whee". C. said' "peek -a- boo ", putting hex-hands in front

of her face to hide. She sang, omething close te;" ing Around the Rosy". .

Self-Cate:

1. Eating: C. fed herself with a spoon and on occasion,-used a

fork. She had de finite food tastes. Among the foods she

liked were beans, soup, potatoes, chips, bread and:buttex,
AA

pudding and ice cream. She'didnot rile vegetables and ate

meat when it was mixed in with 6ther'foods as in stew. C.

threw he'r food on the floor-if given something she did nOt'

like. Sheenjoyed watching others eat and liked others to
-.watch her. '

,

..

2: Toileting:, C. urinated on the potty chair when she Arrived

at school, and before and after lunch. She,,had occasional

accidents.

3. Dressing: C. held out her foot for shoes 'and pushed her arm

. through the Sleeves of her dres's. She was usually cooper-.

,ative when dressing.
.

.

1Socialization, .-: g ,
, Y '.. .

A

,

4 ,

C. went from-one Child-..are Wrker to angther without' any 'apparent '
.

, ,
. ..,

. . 4.

stress although she, would not share the adult'S attention with anyone. - '4
..,. -

--, ,

4., .

! -
,

-,- ,

_-,:-.7.7`..\--

,

.

)

4

a*
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C. actively participated in circle games with her peers. She. would

permit one of the other children to luiTa her harcl while in a circle but

did not like to be touched by-the other children in any-other situation.

'C. went from Mari;my to child -care worker:indiscriminantAy: Tan-

trums occurred whe she did not get the full attention of a child-care

worker or when she was encouraged to'd_p something she dicrnot want to,

do. In order tofill C.'s needS for affection, a fifteen-minute periad-:.

was set aside for affectionate play, including cuddling, body play, ,

and gam4s which involved C. and her child-care'worker-In-physical close-

ness.

On the basis -of the strengths and weaknesses indicated-in the

above report, these goals were established:

1. To develop a more active interest-fin various sounds. To

identify common sounds.

2. To sing along with familiar songs.

3., To perform simple commands.such as: sit down, stand-up, put

the toy down, pick up the shoe, etc.

4. . To participate more fully in circle games:

'5.- To participate in parallel play with another child.

6. To take off her coat.

7. To build a_two-block tower, or-tomake asmali trai.Jout of.
blocks.

8. To verbally identify common- Objects:

9. To answer-simple questions-sUch as : DoyOu want a:cookie?- ---"---
.. ... .

10. To point td her nose, eyes, mouth and hair on command..
,:.

.........../11. To verbally communicate her heeds. N ._. .,... .., ,__....-
,.

. 0.' 0.,12. To respond when -asked.: _What . is .:you-±naril.e ?_ ...: . , . -,

7.13. To.wash hands in preparation for lunch on at-up -up time,_ -' T'
i
e

.t.
$ . $

14. To locate a towel and use it withorhy veral6O'bes.

Since .C.' had.demonstrat,
/

&I delayed langOage acijui.sation the deverOp-
,

.

ment of appropriate skills was. central-to'all'the/aliove gc:41.s. Af
P d,

' first, C.,was noted to 6abbIe'extensivery,jmitkW4ome and, say

s e words sPontaneebsly but at inappropriate times:. A was fascinated
,-- or

. ...
y the

/
movements of the mouth and spent Iong. periods obgervins other

\ , t

. speqch. the child-care workerddvelopeilsvarious, games around this
i.

fascinati n and encouraged.c.' to imitate her mouthsmovemente". C. was
,-

" 4- ,
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initially'he.gitant about imitation and often perseverated on one

particular movement. Since C. often loft sight of the intention of the

same, thechild-care,worker began again with gross bodily imitation.

This was greatly enjayed 'by C. and she soon became adept at imitating

the child-care worker's movements. The transitional point between gross

moto r imitation-and the initial mouth imitation, games Tame as C. began

assuming positions and waiting for the child -care worker to imitate.

Her attention, at these.tiMes was totally focused upon the child-care

worker -who was now able to expand these games and to implement facial

, imitation_ C. then began to imitate the child-care worker's mouthmove-
0

--mentg l'iciddWg-the:movements of both thejips,and tongue.' She pro-
f,

duced.a-v.trie.ty, of sounds on imitation. Added to the prograM were tasks
.44V

'4. Twolving animal Sounds.' For a while, C. 'was intrigued by a stuffed

1:ted poodle:Whighthe cbildvare worker manipulated. She 'first learned
. .

--tb imitate =rdTif-ruff" when the child-care worker had the dog "say" it.

te-arned(forespond to the question: What, does the doggy say?,

I

'SAt this..point,what had previously been mostly babbling became jargon.
.

jargonedtto herself, to adults, and to some of the toys. Interspersed

--throughcut were intelligible words which gradually increased' in n 'ber.

T4ks involving .rpcognition of common objects were then introduced.

;C. g4 fix4:4,xpiiIdcl to abox,of common and favorite items. -:As she

played with them; the child-care worker supplied verbal labels and demon-

ptrated their USe. Again, C. imitated the words at first and later

began to spgntanedusly say some of-them... .colors were also introduced

at this rarq. Initially, C. was to small blocks to a square of

paper.otthe same color. Gradually, she was required to state the name

of the color 'she-Was matching and finally learned to respond when asked:

'Whaticiolor is. ".
During May and June,"1973 C. was expdsed to picture cards repre-

senting commowttems at school. At first, she Was shown the concrete

,object. Whehthis was correctlynamed, she was shown-the picture of
)

'the same object and e ncouraged to name it. Gradually, common

objects were withdrawn'and reqUired to nark the object with only'

the picture cue. She performed well on these tasks as long as the above

precedure. was followed; introducing the concrete first, then the
-

symbolic.'
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Another area of improvement for C. was socialization.

'C. related almost entirely to aduas,'only tolerating other children

during circle games. She showed no interest when her mother left..

Though thechild-care worker always drew her attention to mother's leav-
ing, C. was inatten4ve. C. was encouraged to wave bye-bye which-she'

rare.ty d, though she watched the child-care worker wave; - She was, then

encouraged to-say 'bye-bye". At first, and in conjunction with the
above outlined language progression, C. watched the child-care worker
speaking with'no connection to mother leaving.. Eventually, the con-
nection between word and9action was made, and C. would occasionally

.'

repeat "bye-bye. Only in May and June did ,stye begin to spontaneously

say ."bye-bye",.

To encourage relationships between C. and other children, She-'4,7as

incorporated into ,a smallgro;apsomp
sod...ildren....AJL the Early Edu: e, .

cation Program andthe Nursery class.' C. bega4 to participate, in' aong

singing and hand Clapping iktei- about two weeks of quiefly'observing the
other children. She later' began ,to approach other children with ,a hug

or with outstretched a .,, to dance with her. She also
began to participate in,Circle games wit but needing to hold an adult's
hands and began to sing the' words- o-t the songs in -circle games. C. also
began to engage in the beginnings ofimaginative,play. She became

,

fascinated by jewelry and enjOyeci admiring herself in the mirror while

wearing earrings and necklaces. She often chose the hat of another
Child and wore it throughout:the day, smiling and parading around the
playroom.

In May and Jane, C. began to spend short periods-of time in the

Nursery classroom with the support of a child-care worker. She enjoyed
these petiods and anticipated going to the classroom. When the morning
period was over C., was upset at leaving.,

Based upon her gains in social ability, plans were made for C.

to attend a preschool day camp at the -Irene Kaufmann .Center. staff
member from the Early Educiition Program attended camp with'c. for the
first week. On the first day, C. attempted to approach some Of the other

children and to relateCO them by pushing or hitting. Most of the chil-
dren withdrew from her. On the second and third days, she began trying

more appropriate ways of approaching, such as hugging gently, or.dancing
with other children., She also played in the housekeeping.corner;
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again finding positive peer relationships. Ct. Showed extreme Sear in

..the swimming odl but on a subsequent visit' to the camp, it was learned

A that-she adjusted to the activity and enjoyed the pool:. .,

cause for concern during the school year.,-was C. `s decreasing

food intake. 'Though she had been choosy from the start, she b4g.an to'

reject even favorite food. It had been reported "by mother that C. .re-

fused to eat at home and suggestions weee.Made. Mother had not estab-

lished a routine dinner time, and C.'was often sleepy when dinner was

presented. At this time, however, C. iwas'still eating at school.

Mottter was sporadic in her attempts to implement a schedule athome,

and within about a month, C. refused all. food but milk and bread and

butter at school. She even appeared fearfUl and would cry when a much

trusted child-care worker attempted to _feed her. C. cried, screamed,

and curled into a ball when food was presented. At this point, further

attempts tofeed C. were made in a quiet room with two staff members

present. One, whom C. trusted implicitly held her on her lap, ready to

praise her for eating. The child -care worker tasted all the food, hoping

that O. would imitate. The'other child-care worker sat fac,ing.C. and

attempted to feed her, ready to present milk as a reward. All these

attempts initially failed. The following notes were kept,

3/15/73: C. refused all foods, both finger foods and spoon foods,

including deserts. The following steps were implemented:

1. C., was given empty spoonfuls and reinforced for accepting

the empty spoon by receiving 1.raisins a'favorite she

still ate.
-

-2. The spoon'was coated with pudding. If C. accepted-it,

she was given 4 raisin.
. .

3. Spoolduls'werealternated -- 1 spoonful of milk; then 1

raisin on aspoon; th4m a spoon coated with pydding.

4. We attempted to introduce-a few strands of spaghetti in

a spoonful of milk. C. accepted seveKA1 spoonfuls until

she detected the spaghetti.

,1 3/16/73: Food~ presented: pizza, vanilla-pudding, chickehl-rice

soup, bread and butter, American cheeser'cranberry sauce, french

fried potatoes with ketchup, raisins, apple. C. tasted all foods.

She willingly ate cranberry- sauce, bread and butter, vanilla
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epudding, raisins, and apple. The-eating'process was begun by

imitating the child-,Care, worker. At the Beginning she only

accepted a spoonful of food after observing the child-care worker
. ,

the
,accepting aspoonful. At tne end of the meal, she spontaneously

ate cranberry sauce, vanilla pudding, bread and butter, apple, And

raisins.

....

C. was then reintroduced to the dining rdam setting. At 'first,
...

.
.

.

,. she was presented with favorite foods with the gradual introduction of :

ope new food at a time. By June she was Ogain'eating all her old

favorites and had Lpn eating a few hew foods. She was'never cajoled

at the table but was always praised for eating and for trying new foods.

The final report in June, 1973 indicated the folloWinprogresa
2 ,during the school year:

-

Orientation and Mobility:

C. became increasingly familiar wit% the Lower School building.

She both located and returned from familiar places (dining room, play-

grtund,'nurse's office) with only slight verbal direction.since she

sometimes stopped to play. She added the following to her knowledge of

body parts: lips, teeth,, tongue, neck, back, knees,'and 'finger nails. .

C. enjoyed the game, Mr.Potato-4-lead. This game gave her the oppor-

tunity to place body parts in proper position in relatiob to eacbther,

Communication:

O. identified and la beled common objects in her environment. She

identified the following objects as well as pictures of the objects when

presented isequence or out of sequence: watch; ball, comb,spoon,

Soap, toilet, ring, cup, eye glasses, and hairblush: C. demonstrated
e -

the use of Bach of .these objects.
,

C. seemed to know but did net say the names of othef people in

her school environment, both adults and children::
p

We encouraged any verbalizations and required'them for favorite

activities. For example, -when C.' wanted to jump, she uas asker1,-"WAat do

you want to do?",'Though she generally answered, the adult sometimes

had to prompt the response. She needed a great deal of prompting to say
her name when requested.

1:55
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. ating:, 6.!"s'eating habits showed geat improvement.',She
:

atefavorite foods such as french fried pbtat-oes, bol-eadr
J.

, jelly,,Ametican cheese and bOlogna as well as new meats and
. . .

-

.
vegetables such.,as hot ddgs, hamburgers, corn and tomatoes.

.t .,

She learned fo_puqh'her plate away" when she finished her

meal, She asked for more milk and named such foods as ketchup,-
. Water,, and cookie..

, -

Z. TAleting: ,C. was consistently requesting.to go, the

toilet. She pulled down and pulle,d up her panties.. he

needed reminder to wash after toilAing but did so; with only

occisioral ver bal assistance. She located the toWel_and

adequa tely dried<her.hands.

Socialization

C. na,shown a.grtateeinterest in the other children. She .

participated in,pgrallei play witb'anOtHerchild and was an active par-.

ticipant.intamts with small groups of children. She enjoyed singing

and dancing games: In addition, C. performed the f011owing new items .on

the Maxfield-Buchholz Scale Of Social ilaturityr

1. Makes positive-response to simple command or request.

, 2. Takes part' in parallel play with 'other children.
,

3. Use's, names of.familiar,objects.

4. Makes definite'effort to pullbp or push do9 unfastened

panties as an act of undressing or when going to the toilet..

5. Walks upstairs unaccompanied. May 1146:d rail.`,,

6. 'Asks to go to toilet.

7. Helps at bittle.botAdhold tasks.

8. Dries agh hands acceptably.

9. Amps with both feet from 'low box or bottom step.

10. Walks doWnstairs one step per tread without help, Placipg
r

'ternate feet on successive steps.

C. performed the following nett tasks on the Communicative Evalu-

ation Chart by Anderson, Miles and Ma

1. Namesfamiliar objects: bal

Reacts to sudden noises.

3. Heeds spoken voices.

eny.

, dolly, etc.



t
1

4i

4. 'Begins to voealiie Aounds.
,

5. Localized source of sound: bell,
. .

6. Turns to.speaking voice.

'.. 7. Understands
."no, .no" wheh spoken.

8. Babbles more extensively.

.9., Obeys command, "Give it to me ".

`10.. imitates a variety of sounds.

11. Good movement of tongue and lips.

12. Identifies objects by pointing.

13. Extensive vocalization and echoing.

14: Can'point to doll's eye, nose:, mouth, hair, hand, fooi, etc.
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stamen t: # 7

Grade: 2.

IPPqMIX (continued)

Diagnosis: stuttering

.14

Period of _,Summary: Nov 197g1

Januarrt. 191734

Sandra Schneider

It was noted,through observation, that Steve's speech

contained hesitations: repetition ,'and prolongations in almost

every sentence. He Aid not seem to .be particularly-aware of his
.

dystluencies, although some straining of the, neck and jaw were

noted.

.

Speech therap wasIlitiated in November in an effort to
r:

r

reduce communicative ostre'ss. (Steve seeme,d to,have difficulty.
-,

in sainirii Classroom attention.) 'Teachers,:aides,'child-care

workers, and houseparents co-operated by insuring Steve. ample

time and attention to express hiscomplete.thvught. The staff ,

was asked not to finish a sentence fbr him.

By December 11, 1972, fluency was maintained throughout the

speech lesson. On January. 31 1973, after a three week vacation,

Steve maintained 100% fluency, and was dismissed i'rom therapy.

As of June <11,1973- Steve maintained 100% fluency:

1.59.

4.
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EduCation Helps Mind- eaf ,Bay

By Morgi Carlin
.Richard Stibnk, Terry-Ryan and Billy
Frantz are retarded children with one

. thing in common they are bliod.
But uraddition, Richard:5. andTerry,

7, are deaf and cannot talk Billy, 41, has
minor speech and motor disabilities,.

.f

Many Problems
, These youngsters are some, of the
special students enrolled in the new

ft program for the blind multiple Nandi-
capped at the Western Pennsylvania
School for Blind Children in Oakiind

Besides being blind, these children
might also be deaf, have ceebral palsy,
brain damage, orthopechC handicaps,
speech problems, muscular, dystrophy
and other physical defects.

. h_ additio*, they have a variety of
emotional problems, ranging from ex-
treme-withdrawal Intob fantasy world to
erratic temper *Minnie, which is not,
surprislig coitsbleriag their trusidad

Such an assortment of 'handicapped
c1ddren would be avough to daunt any

_ teacher, but Dr. Janet G. Klineman fp an
extraordinary educator. -

She is directing this excitinghew
educitional program at the Oakland

Xt

4, To Help Self
,.

Escape From The Attic
For years, retarded 'blind chit _new educational technique, to

dress with maniple fusittlicape itel_p them.
6ace.ticaLitblden_away in a ks The Western , Pennsylvania

or institutions because,
and educators simply
chps with such overw

School for Blind Cluldres now
"" is conductinpa drive for $600,-

uldn't 000 io build an Evaluation and
timing Child Development Center for

problems. these youngsters.
however., ethicators are ' This

some ofe! first :
t"

ishe childrendrenseries
taking a new lookititich coma and their development ;glider
Ps children and developing, the new educational techniques.

t
school for the blind. For three years, she
and her staff have run an mnoiative,
federally-funded (Title I, Elementary
and Secondary Education Act) experi-
mental program to see if special educa-
tional techniques could help blind, multi
pie handicaprdshildnni, .

The progrem,has been so successful
that the school is conducting a fund drive
for $600,000 from foundations and other
private sources' to build' third floor
Evaluation and gild' Development Cm-
ter et blind mitt* handicapped chil-
dren atop the, present lower school build-
ing-otr the Oakland blind cAlltput.

There is nt,question tbarDr, /Cline%
man's hundlnitlye methods end the.e1.

thusiastic approach of her staff teach-
ers child care workers and volunteers
;have brought a cascade of hope into the
Ines of Richard, Terry and Billy. and
many -other oungstere with similar
overwhelming handieape,

if-Meath toy
Richard is an hum* of a premiduie

6-month baby who would hive died tit

another time. But today, medial, science
'dru¢s andwas dole to-rauy

techniques around his Incubator and he

At Math he Weithefl Just two pounds
and std ounces, but after Iss, days of
redstart carthe was stro'ng-enough to
go home.

Dr: Jogai Kliituttliiwarliiitlilt Toni C11/111 i.

" His parents, Mr. and Mrs. John Sti-
brik of Murrysville, didn't know for sure
he we blind and deaf until be was a
year old.

BM lArs.Btibrik says ales kept *tic-
big things she didn't want to we. Rich-.
ard didn't ramie to a toy or arms that
reached for him, and noises didn't mean
is thing:

Moony, alter weary rends of &etas
and clinic they received the crushing
diagnosis that their raw couldn't see or
bear. At this news, Mrs, Stibrik said they
panicked. 0.0

'We figured We were being punished,
' for something we had done Bait it was

out fault," Mrs. Stibrik added. They
didn't realize it, but these guilt feelints
and self blame are 'common to almost all
parents of handicapped children..

"We just took him home, and cried a
lot. Then We just made up our minds
that we'd US, to make his lb se happy
as we knew how."

, The way they -did this was to coddle
en and give him everything he seemed

410 want. They, carried lint ever/where.
In short ,,,they kept WM an infant.

-Cooldn't114W-7,
When be came to Dr.-1ClIneraan ai the

School for Blind Children, he 4 years
old and in diapers. He couldn't feed
hhnself. He couldn't _talk, and couldn't
eve" chew

"We didn't int5vr how to leach a child
win couldn't see or hear bow M chew
so we always. gave hhn soft foods or
things he could suck," Mrs: Stibrik said

Richard could walk qr crawl, but only -
with an adult's help. ;

He didn't know the digerinee between
day and night, and frecpiently would
sleep all day, and cry.ttpd whine all night,

That caused havoc in his
world wt an accIpttd fact.

"Bairiks were fru*. 'no years
stretched ahead, ant so solutiot-seemed
is sight. Richard was locked in his awl
dark silent world, and his pasts didn't

:how how to reach bins. .
A social trucker recommended they

take the child- to Dr. Klinenuin for
evaluation and help. And in the year
since he's been enrolled- in trite, special
proeram' at the School for Blind C-
drys, he has learned to feed himself-and
to dress with some assistance. ;

He doesn't whine apy "mork but
touches the teacheis band when hi
mutts attention. He knows some signs to
communicate hirther'hy Much.

When he wept home-for the summer. '
his mother says he would walk Alone to
the kitchen and ,stretch out his bend -

t palrh Up Am the table.
"Mist wilhis sign llifit be Wanted a

r ankle," his mother explains, "ad. ydu
don'tdon't knobow happy I was to lee hi_itt' ask hid togive him thefosokie." = .

....._crew ?Wm tri Vain Mom .1 . a ,.1,

163 .
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Rickard teeth to Were* earphones.

teeemlas Independent
Richard also is becoMing adventure-

, some and eager to explore his world. He
/ will go up, and down steps, and talk

around kroom alone./His mother cowl&
" 'ers this 1.miraele, because she spent
the fist four years of his_ life carrying

( arbund
Best of all, the teachers trained

Righard to tolerate earphones, so that he
can be fitted with a hearing aid in the
fall, In brief testing, experts hays found
that Richard has some "low register"
hearing.

Child are welters begantby putting.
the earphones on Richard for a second
or two. When he would leave them on for
longer and longer peridds, he would be
rewarded with aNdrink of pineapple fulce
and "lots &NIP and iitues." ace9rdIng
to Dr. Klineman.

Escape From The Attic Tuesday. October (7, 4972,

School For. Blind St
Refuses V rch
.. [Second of Seriesa-' By Miirgie Carlin
Terry Ryan, 7. is a delicate blonde

'irl who ins, totally deaf, has minimal
ight, and no verbal latiguage' '

She was- nervous and uncontrollabV
it home, and doctors-termed her 'too
complex and retarded to be educated"

Luckily, Terry never quite- understood
'hat life sentence from the experts.
Hates Labels

She 'is ,aintelled in a special never
- grogram for blind. multiply handicapped

vuungster4 at the Western Penrisyhania
'School' for Blind Children, and she is
making marked progress

Dr. Janet G Klineman, head of the
tower school at the blind institution ai'd
the innovative director of the special new
program,. has , a healthy disregard for

'what she calls "Mccheal and psychologi.
cal labels."

She refuses to shelve any child, and
abhors the policy of folding severely
handicapped chiluren 'away in haunt-

, tionsand then forgetting them.

She believes in observing each child
with fresh eyes, and says.- "Terry is an example of a child be
labele51. and everyone's supposed. to
spend to that label. It doesn't giv
child a chant* to grow anti clian
* Terry has psychological

She wouldtwithdraw. and w
to other people or- things,

',. Her mother, Mrs.
Finleyvilk, said she
she'd run aroun the house

, apart
$ke Mt 4 More

Mis/Bane, two other normal 7
children, says ship' doesn't know
cashed Terry's physical problems. . .

,

0

-s

Before he went to' the cbool, his
mother said that if he didn't like some-
thing, he'd just rip It off and throw It ea
the floor. Now be puts up with ther
earphones.

Nobodiknowa how much Richard can
learn, beeause they haven't been &bleb"

test him adequately. But he is mattering"
important self-help skills.

Although he's f, he's lust eniergirk
from the 'cra4le. Dr. KlIneman says that
another year' of intensive training' could
indicate-his futuracapahilities.

Such intensive work with blind-deaf
retarded is comparatively new here, and
guidelines are being established as the
work gcres on.

TOMORROW: Imaginative teaching
techniques for complex children.
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-t-mtVt hare been exposed-a some-
one who had German measles during my
pregnancy." Mrs. Bane said Terry has
The characteristics of a rubella (German

.measiem child. -

When she discovered Terry was dui
and blind. Mrs. Bane took a correszood.
ence- course in communicating with the
deaf, and also had weekly visits from a
nurse from the Pittsburgh Develonmen-
thl, -"Bet Terry sealed wore. and I -
lam low te give fi ber. I tail het te
the New York institute for the Mind, but

eft it didn't work. She bey. piciitg up Ow
bed habits et the distarbed rhOelrea

..,Aereaad they mem mare itsttrhett.
Mu-Terry." Mrs. r...M said

Finally. Terry was recommended for
the Kimernan program, and her p.ogress
is so fantastic that it keeps the staff
buoyed up mit to see or blossom out
Her mother said

never believed that Terry was
retarded, but meryboe said she
She's really coming along now, and the
best part is that I can help her too They
teiktne how to teach her when she's
home with me."

Clews 70 Words
Terry rem knows 70 word signs

Expert! discovered she has useful
whit:if is being ged by 1

techruquesworking in bored pa '
and blocks in design prob

She does pitrzles, can write some of
the .atphabet. and even makes tome
sounds irrself., Her teacher. John Alexsevich, de-
scribes her as rbngin and vibrant."
Such teachers dream of uncovering a
"Helen Keller mentality" and Alersevicit
feels Terry could be that bnght.
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t Itillfrreatz,13.15 prijdt if prturaia.r
. Billy Frusta, It la desciibed as "the

trimapis" W Use Kliggsgg,pregram.

He was a premature child, blind ,at
birth. His twin, Margaret, has cerebral
palsy, and is contused to a wheel chair, a

' student at the Home for Crippled Chil-
dren. East Ent

Margaret ea* '''see rind qui normal
--'hitelliglum be Billy'S mother, Mrs. A.

W. Frantz of Fox Chapel, said that Bill
talked at: That stopped all of a sudden,

;and aver said another weed ushl be was

, At 3, be was nomanarrabk at borne,
and his parents placed -him in the
Allegbe Valley School for Exceptional
Chiktren and then in the Irestern State
Sdiod aid Aspital Is Caneenhtug.

Be was termed "severely retatded and
ineducable," but sense Intuitive person
at-Western State noticed that Billy bed
"some/tit"

Be wag an' extremely active child,
and figured out a way to use his bands.
as a radar Jaren, and Could movelthout
quite rapidly. Be seemed very eager arid
inquisittrt
Admitres1,7olreirren

babe was turned down at the School
for Mind Children at fest,- as Nag
"a:educable." But nslly, hb Wand
test Around, he. got ha* Be qudiEred
kr Dr. KUnernarsprograni. /.

Ode; adniitted, and after sense Per-
sistet training in maulers ,padwmbnol
behavior, Billy astounded everyone.
delighted his parents.

Far from bring, retarded, be turned
out to bebright.

His beating lied ability I. tad away
facts la Ms Wad are "Amy average,"
his leathers say, sad 'from new's, -the
ws le ir* Bluy,"! skri.Sor-
lam "Ile els de jest shoot anything be
-sets Ws Wad le'

ST

kg third-grade report tard is 'actin.
kled with Asand Es, and. his teacher,
Mrs. Norma K. Duda,'says:

"Bun, eagernex learn, personal
1 motM.tion and

tatedand tocriatvbiTlIceitarning poten-
tial beyond etfrhigbekeepectatiotsulle
has Mack remarkable progress in all
academic arse*

/*statism miner speech and mobili-
ty prebiebos, and must have additional
social experiente, But be has come b tong
bwarcerilovi the 11-lyeir-old undisciplined.

by termed "Li:educable by

1651~."

'
.1

erPertr-
,At 13, be now is a regular itudent at

fe School for' Blind' Children, and the
word ."retarded" is not ,affired le his

DUNG

YrIse bows bow airy Terrys aid
lays axe waiting for the beseflas at
reestsirsta, 1.1 agloaitri

Mr. cm; 'the osantiy, experts in :pe-
dal edocaticaz-Eke Dr; Ilirematare

- trymj to locate such childra,-them
adequately, and help them.'

l'OMOKKOW: (*end Mind seistel
develop seethedete.erakate Wad ail- "
dree kisniaMpie bodicips.
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Escape From The Attic

Educators For lind Stress Positive' Side
.

thud at a Series.]

By Margla Carlin
One of the first pihes for educators at

the. Western Permsylsarn. School for
Bon4 rauldren m Oakland a to look for
Wilms. mot disalsibtnes

This maim espectey applies to a
new program for the blind tmiitrpty
handicapped children at the school,

Dr. Janet t ,Kbrernaa. head of the
lower school and director of the net
program. explains'

"We start where the child is. aid
often that's oat the clusnolopeal age. If
a &gel la sues, bat still 42 Walt 12
uperleace and behavior, we treat him
be as Wait."

Dr lOnseman says her staff tries to
capitalize en what the child can do to

des elop newabsinses

Decent Life Denied
Many blind, multiplyh'andicapPed

children are the sichnis of misunder-
standings. Families frequently have re-
Sentment and guilt feelings.

Some of these children have been
bidden in dark rooms. neglected, beaten.
abused, Overtrichdged, intanttlized and
otherwise denied a dance at a decent'
life

.Many parents and families simply
CSI`J`M handle the-overw'aelmumg ;cob-
less of a blind handicapped child.

"Howeser, awe sack a child is heat
- Gsmg aid breathing s- I feel we have
a respsaulaty to do what we cu to
make life eadnrable for him sad Ids
family."

One' vital source of help is the Devel-
opmental Clime Director GracechGirg
sa)s. ter malt is ready to, test
from "day one." She explained:

"The earlier we can begin assessing
abilities the better. Shea a child fs blind
and deal, and has ether multiple handl-
caOri of coarse we lasp special prob-
lems aid ft takes the child latter to
develop. But we like to recommend the
ievelopment of al edge:Waal 'pesgrams
or the child as early as possible."

Increased attention has been paid to
recent years to developing tests aid
educattprial tools for the mentally retard-,
ea.

MatIvatisa Called' Mal
Ralph Peabody, coardmake el

the Department of Special Education and
Rehabiletation for the Visually Handi-
capped at Pitt says

"Modrabon s vital After all, it a
child is blind and deal, or crippled, or
her other handicaps; be doesn't have any
reason to'reach vat

"Quite simply, this kind of child has
to be stimulated any way the parents or
teachers can do it He should be kept in

diP Vett.' Ar":4-,

Blind Children in the regular curpenl= ..,
for s.z )ears before de,nr.g to get her ....

_,--,
doctorate She had iinended to =cur .....

"ear shorthand" for the blind. '
trite on compressed speech a land of 1,164,...- Jr.

',"^ -v....Flowerer. Dr. Alton G. /ass, the p---,_ .._
s-- o'l s superintendent. steered her Into .,
developing a speinal eurimplum for slow
blind students. She began her study m

1tG with a two-week seminar for 17
blind. multiplyband:capped children and

- thew parents.
"Including the parents was a good

idea for us. These people feel so &sedated
with their problerhs, we were afraid
they'd be shy and not talk. But oo the
contrary, they seemed relieved to corn-
pare problems with other parents in the
tame boat,"br. Xthiernamsald. \\ .

Coordiactias Services
Dr ?asuman began the 111 of lig to

organic 2 special curriculum for these
children She trended to other special
schozors in the eastern Lrutea States and
also developed a prhgram of coordinat-
ing services of many agencies in Pitts-
burgh to concentrate on each child.

n fade the Developmental
Crane al ClukIren's Hospital, the Pitts-

burgh Child Guidance Clinic, the Pitts -
birth Enoch of the Fencisylvarna Asto.
Matsu for the Blind. Wegern Psych:at-
m bath:Wand Maki, the Usury:airy of
Pittsburgh Qepertment of Special Edo.

. cation and litebabdttatasa, the Speed,
gsd Hearing Clime, sad wtsatenrialber

_Feriae beip to a special
tragem.

the Dottiest part-of the house, and
included in everything He shouldn't be
hidden away in the dart and quiet"
corner.

-The teacher has to iirakets the child
to knatever manner 'forks Then the
teacher mcst condition the child to
perform desirable tasks-as it boils down
to a yery elementary system of rewards, ,
or good behavior and rewards for cor-

rect response when you'rf dealing with a ,
severely retarded, blind, multiply-bandl-
tapped child."

TOMORROW: S p

cateredle&rea.

education!
malttplyskasell- ;

4,

is

i
CLOSE WQRK Tepets.z aide KsrerisTedesco orid new glosses
.beta 10 Antonik:ci learn ro rend. . . . . . .. .

i1.

.

. -
LEARN SY DOING Ira Thomas. 9 breaks eg§" an
brivel--so entire gaup =ombs muffins and bolus them
foe lynch Many multi-hondi children: have
11-artinterest-spores-ondi --wforthil`re-

3_

- '_lintsly".61, saki swoon
dizril:czsIn foreground as Sant Handel, ond ronle ft. Erie-
Rhodes, teacher bade Beth Ann Petroglso, ire. Scottie
Klingensmith and Don Starkey. Schoolfor Blind Chil-
dren-lios tun id-Kayo-five dosses, tor thrge yeors:_

-r
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