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ABSTRACT , '
Described are the objectives, activities, angd
outcores of a program to provide individualized educational
Frograming to S5 multiply handicapped children froa preschool through
primary grades at the Western Pennsylvania School for.Rlind Children
in 1971-72. Foted are staff cobesiveness in defining and implementing
instructional prograams and the value of positive reinforceaent (away
from primary revards towards special privileges and intrinsic
gratifications). Isplementation of the following objectives are.
described: determination of behaviorally oriented tasks in the areas
of comamunicaticn, academic readiness, self care skills, and
socialization; evaluation and intervention with 21 preschool

3 children; provision of a special program for six children with
complex learning and behavior problems; improvement or correction of
articulation difficulties in 14 children; staff involwement in
developing and organizing a written primary &gyrriculum; development
of a prevotational curriculum; and provision off €ducational guidance
opportunities to parents through small discuss¥dn groups and
individual conferences. Appended are a sample progress report, the
igstructional strategy form, an early education developnmental
checklist, case studies, a sample speech graph and report, an issue
‘of the parent newsletter, and newspaper articles about the progran,
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o, : ‘ II. _INTRODUCTION

The initial {ocus of the TitlF i projects at Western Penn-
: sylvania School for Blind Children, beginning with the pilot project -
Phase I in July, 1969, was to develop objective individualized
prosrams for a small population of multiply héndicapped ;hildren., \
During’ the four-year period from 1969 to 1973, the focus and_scope
of the Title I projects éroadened, bringing about changes in the
Lower School. .
Highly specializeq medical, educational, and managerial pro-
cedures wese needed. Multiply handicapped children who presented
complex learning and behavior problems required many(deviatiohs from
the schopl's regular procedufes and great modifications in the in-
. structional approach. _— : ‘
Children vho previously did not respond to academlc demands in %
regular classrooms or would otherwyise have been denled admlssgon to

the School, mastered educational and social tasks of increasing dif-

" ficulty. New channels of learning were discovered and developed.

The cﬁifdren's res;onses to objeetive individualized programs 1gd.£o\
their integration into Fegular c%assroom activities and the. scheol's e,
commitment to further develop progfams for them. Negative\aﬁ%itudes o
toward such children appeared to change to positive ones’ as the .
staff searched for the best educational procedures for each child.
Thg focus of this Title I project for-1972-73 included .

1. evaluafion,,early intervention and paféntal guidance,

' - for visually impaired children as soon as’ the chfldrén" ‘

o,

“were diagnosed as deviating from the normal; .

v

2. the further development of preacademic Qayéime and

resideﬁtial progfams for young children with comple%

. learning and behavior problems; - ., .

.

of
i
b

3. speech therapy for children with speech dlfflcultles,.
4. the development of a written primary curriculum for
v1sua11y impaired and v1sua11y nmpalred multiply handici

;.children.
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Emphasis was placed on defining the best learning processes.and
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envirgnments for each child. ' ’ v
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III, . PROJ_ECT' POPULATION AND CLASSES R

’ _' e ¥ -~
- .

Thlrty six vlsuaily handlcapped children Were enrolled in the'
Primary Schobl classes of the Lower School,aand 37 children were en-- -
rolled in the Egrly Education Program. Flfty-flyeqof these children
had identifiable additjonal handicaps. Although %dividixalized in- .
struction and specific activities-were planned for the multiply
handicapped childreg, all of the Lower School children received derCt
and indirect services from this project. ) ’ * ) '
The Primary classes included Classrooms 1, 2 and 3%, the Re-
medial Roow and the Special Glassroom or Balloon Room. The Tarly
Education’ population consisted of children in the Nursery. and Klnder-
garten classes, seven prcacgaemrc ch11dren who required special edu-
cational programs, classrooms dormltory and staff, and 20 children,

% &
infants fo five years of age, who attended a part-time preschool

program. Depending on the family's geographlc location and avail-
ability of transportatlon the preschool children's attendance varied
from two or “three mornings a week to once a month.. Children were re-
ferred throughout the year when seen by professronals in the Plttsburgh
rarea-and as the program became known throughout western Pennsylvanla
Eight childrer with visual and auditory handicaps part1c1pated

in a Title VI-C Educational Project for Deaf Blind Chlldren funded

. under the auspices of the Mid-Atlantic North and Carrlbbean Regional

Centernfor Services to Deaf Blind Children.. These children ranged in
age from a ten-month old girl with the Rubella syndrome to a teen-age ) -
boy in the Upper School. Five of the ch11dren were residential students ‘ v
in the Lower School. One child was‘integratéd ‘into regular tﬁ}rd—. )
grade activities; the other four received individualized instriction

from the Title-VI project staff or from Title I. child- care workers. '
The teacher of the deaf met with the high school b\x durlng h1s English
class daily as h1s 1nterprétor so he could be an actlve participant

-

in the class and so he could improve his manualwvcommunication skills.

~ [ o -

\ - .

*These classrooms were originally called. Grades 1, 2, and 3 but
were changed ‘because of the great range of children's abllltles in ;¢
each room. _ t .
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The teacher of the deaf also met w1th six of the young multiply handi-
capped children to stimulate the development of their 1anguage. A

detailed report of the Title Y%ig%lB?Z-?ﬁ Educational Project for Deaf-

Blind Children is available. : B s .
Thirteen of the multiply handicapped children hed\usefﬁl'vision
and may learn to read ink print and twelve were ink print readers. ®
Thus 45.5 per cent of the 55 legally blind mubtlply handicapped chil-
dron had useful vision.
There were 35 boys and 20 girls in the project's multlply handi-

capped populatlon

Nine visually iﬁpaired multiply handicapped children not enrolled
at the Western Pennsylvania School for Biind Children were seen for
educational evaluations. Suggestions were made for their educational
programs . .

The birthdates, sex, visual information, addltronal handlcaps///'

and room or school placements of the multiply handlcapped'populatlon are‘

presented in Tahble I. ..The preschool daytime population, is llsted in
Table II. The same student numbtrs are used throughout this evaluatlon

report to identify the children for pre~ and post data. .
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MAJOR'OBJECTIVES

~ .o

* i

~

Implementation and Evaluation Procedures, Summdries of

Pre- and Post-data,

and Elimination of Gaps er-

‘..wcaknesses for whxch the Project ObJectlves
Were Designed |

2

[ |

To dotermlne behaviorally oriented tas Xs for the 1nd1v1dua1179d

1nstruct10n of multiply hand:capped vfsually impaired children

in the prlmary grades (or special programs) of the Lower-School

in the areas of communication skllls

academic readlness, self-"

care skills, and socialization by means of obJectLve assessment

procedures,

1

“

1. Implementation proceﬂures .

>

v

.

-

.

t

Multlply hand1canptd ‘children were integrated into the

regular c]assroom and dorm1tory actLv1t1e° of the Lower -

4 Sghool ,, ObJect1ve assessment scales and tests. and obser-

s

- .« .rvations of. the chiidren's performance in Specifip situations_

“were utilized to determine their functioning levels in the . R
7 - area%vof commJB}gatién sFile, academic recadiness and © . T :
After
2 and

dcademic subjects, and persondl-social aebelopmekt:
participating in openingeeie;cises in'cIassrooms 1,
3 and thg Kindergarten, the children were thcn dLVlded into -
- small developmental grouplngs accordlng to the1r functlonlng .
levels: TFor example, five ch11dren were aSSlgned to. the

~ . special class’ descr:bed under Objective Q; five other chil-

dren were ass1gned to the Remed1al Room durl;igfﬁgfmornlngs.
‘Tasks the ch11dren dad not perform on th scales and
tests became spec1f1c tasks in sequent1a1 order for the1r
lndlvxduallyed instruction. Gu1del1nes for teach;ﬁg pro-
R .- » “
‘cedures Were adapted from Stephens s Directive- Teachlng for ,

‘Children w:th Learning and Behavxnral Han Lc/ps. ,Follow1ng s .
v " these procedureo during prev1ous prOJetts, children per-

formed tasks of 1ncxea51ng.d1ff1cu}ty starL1ng at their

i J .o o 2 . -
" individual levels. It was- important fo structutre contin-
. gencics and to reinforte each child accord;ng to pre- oy

r

. establighed Lerm1nal cg1ter1a. Each chlld needed to know

Aruitoxt provided by Eic: . . -




gb é;aotly what he was expectdd to doqfop his reward or -
- ' vbrballpra;se; Children mére questioned and observed to
dtermine” their most meaninéful reinforcers, \ -
) Behaviorymodif}cation tcchhiqueé were used to Ereate
an atmo§phere that learning was fun and a rewarding ex-
perience. The ultimate goal .in otilizing positive rein-
P forcers was to advance chifdren from food and token rewards
to socialyreinforcers and intrinsic ewards.
' .Child-care workers taught’ part-time preschool multiply
. handléapped and’ preacademlc re51dént1a1 chlldren with cefl- °
plex problems in'the same ObJeCthe ways. Often a child-
care gorker's role was to help a multlply handlcapped child
become a member of a class. As. a chlid with complicated
. problems started to'resolme them, hlS rewards were often¥to
join group actiﬁities with the support‘of his child-care
¢ worker. Iﬁ/revcfse, if a child who seémed ready for inte-
‘ P gration became’ dlsruptlve in a classroom, his chlld -care
o - ;worker removed him from.the class for a talk se531on and

’
- A

"cooling off" period. ‘ -/
) i'Eaeh child in the Lower School was "special and had '

-

something special about his.schedule. He ‘had opportunltles

to demonstrate his ab111t1es, to receive remedial help and

discover new 1nLerests. A boy, student No. 18 in.classroom:

.

3, had completed the Third Crade reading series the year
before as a listening student. "Usidg tape recordings again
ﬂhe participated in’the Eourth Grade reading class.: His ’ ‘
ink prlnL rcading skillg® were at the Second Grade level, so

,  he recelved remedial help on a one-to-one basis 1n the

- .

Remedial Room}for a perlod each aftexnoon, . Student No. 6,

.also in classroom 3, was a-day student of’ Western Pennsyl-

I3 .

* . «vania School for Blind Chlldren and llvcd at the Home for

r.

" Crippled Ghildren. He spent his. mornings in the Remed1a1 s
Room and had special one-to- one sessions in the, afternoon
o~ . to 1mprdVe hlS brallle skllfs. Student No. 5 participated

2 ¢ -
- F ’ in openlng exéfcises ln.classtoom 3 aufl: then went to the

%

Balloon Room cach mornlng He wisited a shoe repair storé

r o N
.
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do someday.: A girl not (4 the mult1ply handxcapped popr

lation: whp Jas als a member of Classroom 3, paft1c1pated
"in a Foulth Grade aflthmetlc group -as a rosult of hér per-

- %
v

s

forhance ‘on diagnostic tests.

-

Every possible channel for learning was stimulated with
i

< ) edch child. Any useful residual vision was st1mulated for
l greater near and distance eff1c1cncy Listening skills were

’ ) assesscd and taught. _Some childrep who had had failing ex-

a
+ * i

pe 'bnces with other modes for learnlng were able to use the

\

audléory channel for learning successfully. Children were *

given a variety of. experiences to develop hand manipulative

skills and to 1mprove the sense of touch. They were given
»many opp01tunr;1cs to devclop cxpresslve language and to

galn’confldence in discussing therx ideas and feelings.

. i

: ‘ Childtren were, scheduled Lhroughout the day on'an }ndl—
v1dual or small group bas1s for act1v1t1cs such as orienta-

C “tion anflnobllltylw V1sual st1mulatlon technlqucs of daily

11v1ng‘ nd piano lessons. R -

S

The Magvctﬂlrcle of the Human Development Program by

K

Bessell angﬁ?alomarcs was introduced by*Mrs. Chechlle of the
Title'I project staff. She met with small groups of chil-

» dren whlch included children ‘in the’ prOJcct populatlon as .

well ag the gcneral Lower School populatlon,to encourage them

v ‘ to expres\ thelr posltlue and nogatlve fecllngs. They

©h . dlscussed thlﬁgs they enJoycd d01ng, thlngs they llked about

others, objccts they liked, and ways of dealing-with anger

*
¢ Ne —

| s fear and qcalousy ‘ ;;ﬁga . :kf ;
e 2 Evaluatlon Procedurcs and Pre- and Post Data, o
Data which had been compllcd for prlmpry school chlldrdh
& . who participated ‘in prev1ous Title I prOJects at the &chool *
. . and who weré sLlll cnrolled in the Lower School vere utlllzed

as pre—data for this ProJcct. New stugents ‘with multiply

‘

»

———-——-.:v_‘.T_‘~,;‘ ‘,('- - " .“ ~ { .- : I'S
IAll primary and kindergarten, ch;laren part1c1pated~1§ “the T1tle

I.1972-73 Mobility Training Prolcct for Young “Chrildren #42-7267-02-959
quﬁuatlon reports of the project's*signifieant results are available .
at'Wcstern -Pgnnsylvania School for Blind Chleren L. - '

-
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" to instruction.

"learning situations.

- ST LA < e - 23
handicaps were-S;sessed as part of their introductlon and °
orlentatlon to” the School. . )

Standardlzatlon procedures and norwing data for the tests
used groups of normal children or blfnd chlldren with no
additional handicaps. Therefore, the assessments were scored.~
by the number right and only raw scores were used to show

gains or losses. Because of the vatied-ways in which.multiply
handicapped children and their programs differ from one-

enother, grouping them even for stda§—purposes did not

- N

Assessment scales and tests provided quantitative pre-

appear to be feasible.

and post-data and spec¢ific behaviorally oriented tasks for
the childrep's individualized programs, but periodically ob-
served behavior unique -to many of the children needed to be
written to complete the evaluation of a child's response
See Appendix A for a sample report. Instruc-
tional strategles and task charts were used to provide
samples of spec1f1c data about the child's response to
See Appendix B,

The organization.of check lists described under academic
readigess in this section was a use ful tool for evaluating
the children's accomplishments and for recordlng their pro-
gress for home reports and school records.

Video tape recordings were taken periodically to illus-
tratd the childven's rasponges to their individualized

programs.. L .

_ Communication sk111s *

a.
For the developmeant of individualized programs.,
communication skills were divided into receptive and
expressive languagt areas.v Receptive language 1nvolved
the major modes of learnlng or 1nputs -- visual audltory,
and tactile. Expressive lanfuage included the oral and.
written forms. '
The Barrags Visual Discrimitiation Test (Revised
Edition) was used to obtain post-scores for children

The tést was

el

who had responded to visual stimulation,
-." . " . A )

W




designad for children who scored in the normal . range
on 1ntelligence tests. The multiply handicapped chil-
. . . dren may, have had diffiéuities other than visual ones
in answering the questions correctly.. The scores are
. presented in Table 3. -
s . An auditory identification and comprehension assess-
; ment which was organi%pd for prgvious projects was used
again. The first ten tasks required the identification\
o@*ccnmvn—envbrbnmental’sounds from Auditory Training of
, Familiar Sounds No. T139, produced by Developmental
Learning Haterials, Chicago, Illinois; the next seventeen

items were simple questions from Karnes' Helping Young *

) &> Children Develop Lanzuage 8kills; the remaining fifty -

. ltems were recall type questions from the Gilmore Oral
Reading Test It was assumed by Gilmore that comprehen-
sion of the paragraphs became more difficult and that
the quvstions would thdg differentiate readers of vary-
ing'w ees up to Eighth Grade lgvel All of the seventy-
seven it::;bwere‘tape rebprded and presented to each '
child with the same instrﬁctipns.“ The equivalent ftrms

- A and B were used alternate years. The scores are pre-

sented in Table 4. The results indicated that uitiply.

handicapped childrén who haves poor braiile or i k_print

reading skills were able t9 comprehend informatipn by.
i, means of their atditory channels for Tearning ag\higher -
levels than by any other mode.

An ‘attempt was made to utilize The Test of &on~ "*..';
"Verbal Auditory Discrimination, TENVAD, (Experimental
Edition) by Buktenica for further evaluating the chil-
dr:h s listening skills. The test was constructed for
= . . the purpose of assessing auditory discrimidgiion in
‘ young children. It ﬁ?}nade up of 50 pairs of tones in
4 . five su;tests -- Pitch Testy, Loudness Test, Rhythm Test

Lt Duration Test and Timbre Test -- each havxng ten’ pairs fﬂ“

.. of tones. A child-care worker administered it individ-

.

ually to a sample of seven Classroom 1 children. There

. . . 4

» -~

| | B -8

}
\
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- "o were many difficulties in presenting the test becausc S .
;o o o of the poor quality of parts of the tape Bnd the lengthy :

-

llstcnlng time required for each child. Group test;ng . . .

was not feasible for ,the prOJeCt populatlon, Purther'é§-

perimentation with the test will be- trled in the future,

> LR AN s

if feasible. . . DN ‘ . ; P
- . , q h \

e ) If a child had no uséful residual vision, Volume III

. e

. of the Touoh qnd Tedl Series; Amerlcan Prlntlng—House N g

. for the Bllnd, was used to evaluate hls'tactlle giscrim-

ihation and readlncss for brallle instruction.’
Chlldren s cxpr0551ve language was evaluated by staffaé;’ St
members tn terms of speech difficulties, vocabulary, and o
. sentence structure ilne‘chlldren were referred for
speech therapy. . See Objective D. Children with develop-
o . ' mental lags in“expressive language,were ﬂhvolved in ’A
. . ~ spec1al programs and the.Qommunlcatlon Evaluatlon Chart i’?
fromrlnfancy to Flve Years by Anderson, Miles add Matheny . '

- Wwas used for.their evaluatlons. Children~of such function-

~ LN

Lng lcVels are included in ObJectlve B. .
Ve . : b. Academic readines$§: & , P

The Kindergarten, Evaluation of Learning_Poteptial by

children at pre-

£y

. ' - academic levels and to provide guitielined” for iPstruétion.
1]

Table 5 -presents pre- and pos
. - children who entered th hool during the year. . 7 ,
v Arithmetic and reading check lists were developed -‘/
as part of thc ,evolving written curr1culum dlscusscd L
in ObJectlve E. Guidance for wr1t1ng the check lists aud T
didgnostic tests fogﬂd1v1d1ng tue children into small groups
‘ ‘v for "instruction was provided by Dr. Moore of the University
L ’ of Pittsburgh and Mr. Evancic of the WPSBC mathematics de-

. . .

partment. The check lists were used to determine behavior-

. 3 R .

s : ally oriented tasks for instruction and to denote
- - « < " ’ -
s ¢ N
» L]
. . ,
. .
. - ’ , ..
. / ; : .
. . R . g, 7 .
» . s .
te . e .
. e
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‘C>agiv1ng the chzld a mbrk

Méi" The arithmetlc checkllst used in Classroom 1 is

d,

+

;,' ' , ) . ' . “ 34 ¢

! the children's progress. A. copy of each childf s check 1 J‘;

list was'mailed home at report card times instead of *

Pbreseqted in Table 6. Table 7 summarizes children's \\\ B
Qre--ﬁnd postlaccomplishments according to' the check list.

\’yi Table 3'contains the reading readiness check list

which was adapted from objectives of the “First Grade Level .
Gf the Betts Reading Series. Table 7 _swmarizes the

chx}dren s pre- and post- accompllshments . -

. 'Self care skills

Hart's scales for tﬁe development of Self-Help Skills
in Hultiple'Handicabped Children was used as a guideline
by houseparents and child-care?workers to help the few
chlldren in the regular dormifories who had not mastered
1ndependence in the performance of da11y 1iv1ng skills,
Children #10 and #33, who have motor® handicaps due to.
cerebrai palsy, made slow progress but acquired neW’skillsh -
‘with the help of child-care workees.
- Child #14, who required complete physical and verbal «
,help in all of his daily living skills in 1971-72, per-
formed the skills with only verbal cues and some on his
“own by June, 1973. Occasionally his toilet training regressed
’ Chlldren #1, #15, #22, #23 and #24, who graduated
from the special Title I classro?m and dormltory in the
past two years, performed expected skills‘but needgd aerbal
cues on some occasions, Table f/ undet Objective B pre;’ T
sents the child-care worker's tabulations of ‘the number / :
'of_seff—help skills tae residentiafipreacademic children
in the specialydbrmitory learned to.perform in terms of
—the scale,
.Socia)izaéion
The importance of socializing with others, addlts L
and children,'was emphasized throughout the Lower School

program..« The children were actively involved in,scciaL
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7. Writes Jumerals'0~§.
8
9

- -

- TABLE 6

. Arithmetic Readiness

-

l» Identifies larger than and smaller than.

2. Matches one-to-one to determine{greater than, less than,

' “

or eguivalence. DN

3. Counts to five.
4. Counts number property of a set. »
5. . Constructs number property of a given numbexr (1-5 objects).

Reads and identifies numerals 0-5., ~

. -Q&fcriminateg between numerals 0-5 by size of number.
—_ - - N

-Caunts to 10. . -

10. Given ordered. and unorderéd sets of objects, ¢
~ «

[§ s
.

counts them to determine the number property of the‘set.

(O 10 obJects) o . . '\
=11, Reads and identifies mumerals 0-9. I \\\\\
12 ertes the nunberals from 0 through 9.

13 leen two one- -digit numers, 1dent1fles whlch rs-greater

or thch is less. . i
14, Given a one-digit\ggmber, indicates the numeral before .

dr after it in counting order; and glyen two one-dlglt

niumbers, 1nd1cates the number betwecn them .

15, Given “three one- d1g1t numbers, identifies whlch is the’ !

largest, which is the smallest! and which is between the
. -~ [
other two in value. T . . /

16. Given any thre¢ oné-diéit numbers, qrders them frog

set of QbJects with a.set of one or

" identify more, less, equivalent,

18 Given two sets of ob}ects, adds obJects to, or take

. . -

“n
-
.
B
b
’
.
.

¢

‘\
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. ‘ TABLE 6 (Continued)— .
Given two sgts'of objects, performs the union of the

- sets. (The union set should contain no mqré-than 9 objects).
Given a set of objects, performs ghe:rémoval of a given
subset. (fhe given set should contain no more than 9
objects.) o v

Given situations in which hp has performed unions and

ts, states the number sentences

remoyals with concrkte
‘associated with these actions. (Sums to 5.) * B
.-Given situations in which he has performed unions and
removals with concrete’objects, states the number sentences
assoe}ated with these actlons (Sums to 9.) Examples ¢

i should be presented in famllles. i
23" Given a rumber sentence, illustrates addition and sub;
._tr;ctions by performing unions’ and removals indicated,
using céncreté 6bjects. (Sumé to 9. ) .l
. Givert concrete deels or-pictures of squares, trlangles

. and c1rc1es, 1dent1f1es .the spec1f1ed shape.

25. Nemes days of week 1n,9rder R '
___. 26. Moves hands,ofaelock to any\;f:;;:£\53§?ttvﬂ- 1:‘f _____
__;_é7 Identifies important times of day e , "( )
____28. Given a collection of U. S..coins, lécates coin spec1f1ed

29, St;tés the value, af-c01n in cents. i}

‘ « . >

wr




ot
s

. i . Taﬁle7,

>

Arithmetic Readiness Accomplishments T

- o Total of 29 items
) ®

Student Date Date
Number January, 1973 June, 1973 Gain Loss

. { > :

ey

27 - » new student. R 25 ] - T '
- May, 1973 , C e

22 S L 19 . 28 . 9 . X
"+ March, 1973 - | .l C . .

" - —
N L s X ] .~ T : - ™ 0 )
36 o e e . s, - B ‘Responded to °
3 . I SN . individualized '
s N v N . Y . « s .0 -
. . e e CLos= 0 .f oLt .program with ¢ -
) . Ca. s L. . . *child care
. . . “ s, - ~ o y . _" . s T *
. S . - " . ¢ worker. 'Lengthy-
- U L . ¢ + . . 'reports avail>
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TABLE 8 .~
- . Loonul Y] , .
Reading Readiness -- Preprimer Level
Child: ; . '
L : .
1. Discriminates colors. . N
2.. Discriminates éimple pictures.
3.~ Discriminates 1§§;;;;;w;‘
4. Piscriminates words.
5. Demonstrates memory of letters and words.
6. Discriminates likenesses and differences.
7. Listens with domprehension. /7
- . L] ' - \’\
8. Discriminates rhyming words. -
ST
9. Discriminates beginning sounds. “

.

5

___11. Classifies items.

10. Identifies capital and small letter forms.

. \12. Relates spoken words with prifited symbols.
~__13. Listens for letter names in words. ‘,
- 3 :
. 14. Predict§ outtomes. .

. 1§.‘Récogn}zes sequence.-

c » 16. Relates sounds, to letters.
N .. . '4 - - ‘
- . - - 12. Reads. preprimers - .
¥ [ 3
. . -a. On Our vay
. N . ,:-:;,
. k. Time to.Play
) s, ! c. All in a Day, ) .
¢ ~
& 18. Relates main idea of a readin} story.
‘.»17 " . ;
p . 19. Works out new words!;ndepgndently.
i . M )
' 20. Reads independently for enjoyment.
. o — - . . .
AY v
T~ " - “ 2, s ’ : ’ : ,
e . . ‘
R e . Ly . - s . “ .
A . :‘ < » .
v v . ' t
[ N . h ‘ -
. . B ‘
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“pable g9

Reading Reddiness Accomplishments ' ,
Total of 20 items
; Student Date ’ - Date .
; Number * UYanuary, 1973 © June, 1973 . Gain Loss '
) 3 5 11 6 .
8 10 ' 18 8
) . i
.10 ‘P> Auditory student .
’ L Checklist to be ',
X ready 1973-74 -
i 11 6 15 9
T ¥
21 Wrote and read i
. 6 basic braille
” T words : -
Y : . .
22 T 16 © 18 . 2
March, 1973 .
23 . .5 . 5 ‘ - -
26 . s .5 " 1 .
P . ) . ) . ’ R . ; , [
27 new student - - 20 RS V== e
May, 1973 . - - D . s }
36 . Com- . ’ - ) Res\i)'ond_e‘d to ot L
. o . - R individualized *.. * ‘
. - S N © 7. program with® - o
REEE - ) D ) ' L . - child care \‘ Cat
i N P . 3 . . . . . woxkexi. .Lengthy . ., o .
> . . . s, " ) reports -availahle, -’ s




experienccs in the classrooms ‘and dormitorxes. Visitors » :

often commented @bout the social atmosphere and were -

3 P s L

responsive to 1%. : .. )
The Maxfield-Buchholz Scale, of.SociallMaturity for
Use with Preschool Blind Children was used to provide pre-
and post-data for multiply‘hEndicapped children who par-
. xicipated in the previous Title T nrojegfs and wno were
integrated.dnto the nrimary programg this year. The scale
‘- . contains 1tems ranging frqm infancy to six years of age.
TablelO shows the chlkdren § progress over a two- yearl ’ - :
period. The Maxfleld -Buchhpolz Scale was also used for ’
‘ T younger and preacademic chlldren who are dLscussed in .
Objective B. , -
The Bristol Social Adjustment Guide -- The Child in
School was used to evaluate,chlldren who participated in
ERL the special classroom last year and/or this year. 'The : ,

evaluation data is presented in Objective C,.

»
.

3. Elimination of gaps and weaknesses ’ g

.

More positive attitudes were:developed toward multiply .

. - ‘ handicapped children and their management., Instead of be'ing o
dismayed by the chinren'5‘leérning and behavior problems, .

staff members developed educational programs for the children

based on their educational asseséments dnd their best modei%} )
for learning. . ' ' R ‘: Jf )

-

. . ) Regardless of age or classroom placements, chjldren were

o . . grouped for instruction according to their developmental levels. o
‘ Ind1v1dua114ed 1n$truct10n task gnalysls and positive rein- - .

£

' s .forcement techn1Ques were used more ex“en31Vely for the chil- ‘
: . dren in regularx classrooms. The 'staff seemed -more aware of 4
-z . e ] helplng children with the 1earn1ng process rather than just

tedching academic knowledge. 2

S . Children with any tiseful residual visidn, distance er ,
Ty S . : iy '
e . ‘near,; were‘encourageddfb use it as efficiently as possible. ,-
AP ~Greater empha51s was glven to the development of 1isten1ng skills y
e S " for, slow braille and ink prln: readers., There vas also a L
.','. P A ¥ -
<o - . greater concentratlon od3help1ng childred develop social® * . '
: . ) skills and technrques for daliy llving .‘ o ‘o B “5“‘
T e - a s . o R
R . . Voot . . .
\)4 " . . . . [N . 3 . . o .
, EMC . - . e _ ‘- . Y . . -,' | ] L. ,‘. . ) .
= _ o ~ R o e . . ‘ :
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. TABLE 10 _ - .
' MAXFIELD-BUCHHOLZ SCALE OF SOCIAL MATURITY .~
FOR USE WITH PRESCHOOL BLIKD LCHILDREN o .”'
: ) There are 95'} ;items‘. on the,scale, ‘
» . ’ - A L
‘ o Gain or
Student . Dates ! Loss Grade .
Number June 1971 June 1972 ° June 1973 1972-73 Placement .
] ' . Special
1 - 83 $94 - 94 .- ~=+ _ . Room
15 81 87 93 T +6 Classtroom 2 . .
3 - @- B - . .
22 . 83 90 < 92 +2 Classroom 2 i
23 ° 79 ' 82 . .80 . =2 . Special
T o % L ° ' Room ,
24, 76 82 91 +9 special = . .
. ’ Room’
. »
’ L, .
o * . . &
’ N 2
" » 3’ :
. . . 4 -
. 7
v M 4 8 ’ :‘ .
. . ‘ 3 ’
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The behav1or modification technique of 01v1ng children

opportunities to earn tickets for completlng educational tasks
and redeeming ‘them once a week at a "store" was, made avail-
-able—to all children in’ the Loﬁer School. The growth of the
tlcket system, however, created the need for in- serv1ce train- -

6¥<:;‘hh!§ng for staff conS}stency in its use and 1nterpretat10n. The -
l

alue of various klnds of positive relnforcement -especially

vefB"l/p{alse “and opportﬁbltles for spec1a1 pr1vxlege§/ w%i,/yﬁ(“”’/’/

mére w1de1y accepted by staff.

»

Staff membef’ifrom the Upper School v151ted the Lower .

School to observe the children and to gain informatien about

.
N

* their cducational programs in preparation, for the children's

promotien™td the Upper School. L . .
— : -




~ - _B. To.evaluate and to provide early intervention for visually impaired
M &

children from infancy to eight years of age.

1. Implementation procedures .

¥
-

Each child seen ‘in the Early Eduoatioh Program was -
) init}ally evaluatiﬂ in:the areas of 'self-care, orientation“ )
" " and mobility, COWmﬁnication; and personal-social behavior.
The evaluationuineludea observation of .the child with and
without his parents and in structured and unstructured
situations. If medical and psycho-social data were not
availablc, a child considered for admis§ion to the prggram
o “ was referred to the Developnental Clini® of Childrén's‘
Hos al of Pittsburgh for sueh 1nformat10n 1t was im-
- ortant—tﬂ identify any copditions which mlght be amelio-
rated by surgery, therapy and by corrective measures and

to have knowledge about any disabilities whlch were con=

£

o sidered 1rrever51b1e The comprehen51ve evaluatlon by .

speeialists at the Developmental Cllnlc prqylded the multl-

disciplinarian team approach for a child's case study.

The educational evaluation period _at the School ranged
. * from one day to one month dependent upon the age of the '
ch11d Generally chlldren under two years of age were
evaluated durlng Lhe initial session and suggestlons were .
glven to the parentS‘for concentration ddring the time be- . .
tween ‘monthly se5510ns +All other childrep were evaluated
. _ . over the course of their first month of attendance.- ' —
‘ .. Implementation of each thild's educatlenal,prqgram was
per formed by child-care norkers under generai and direct
supervision of, the project director and "the program co-
ordinator. Undérlying the teaching of educational tasks
' " was the primary relationship established between the child -+ .

and the child-care worker. All interactions focused upon

R bulldlng basic trust "as it facrlltdted acqurrlng develop-
- o
. 4% : ;'mental mxlestoncs, exploratory behav1or and’ creativity
) . amd cur1051ty 1n the child. Sinece many of the chlldren had'.*
1‘ - ~ .other ph}szcal or emotional handlcaps 1n addltlon to visual
? > . e . 50 . -
1 ‘;ﬁ . " , e ' A :

T : - .
© N . = . . * ‘.
-3 El " ‘ Ly i ’ *
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hi

handicaps, thls approach was deemed requ151te to providing

the, children with appropflate and plentlful success ex-

™ . °

perlences. . R
Comblned with this humanlstlc approach to learning was
.ran obJectlve educatlonal program covering the areas of
motor deve l'opment, orlentatlon and mobjlity, communication,
., self-care and personai-eocial development. Tasks the
~children d1d not perform on approprlate assessment scales .

and tests beecame tasks in sequenbia% order for their indi-

~

vidual intervention programs. Each Chlld S respenses.to

visual, tactile, auditory and olfactory stimulation were

observed. - Specific learning opportunities were then struc-
if

- v

tured to improve the child's sensory discrimination,
feasible. ’

.

. Behavior wodjification techniques were utilized as ap-

proriate. The goal for each child was to movq from prlmary
rewards to more g. neral rzed soc1al relnforcements and 1n-

trinsid reinforcements.
‘to the assigned child-care worker they galned competence
and confidence and#¥egan ‘to accept the removal of tangible
rewvards and their replacement with social rewatrds in thel

form of affectlon and verbal praise. t -

>

As the chlldren nelated more fully

hach child s individualized program provided him yarious -

learning opportunities to develop necassary skllls and
abilities w1th1n the framework of a close relatlonshlp “

with g lov1ng,.sUpport1ve adult .

Parent part1c1patlon was an 1mportant‘part of the imple-
mentation of the éarly cducation program, Various partici-
patory liaisons were established with parents.. to prov1de a
. conSLStent approach -to the chlld in the school program and
at home. The underlying goal qu to engage parents in the

educatlonal programs of their children. )

Ind1v1dual conferences were held frequently bctween .
parents and staff concernlng the chlid s individdal program
and hxs progress. Parents of chlldren under two were

present durlng the child s scheduled sessions and were

1

.

-
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'reported daily actiVities,to the parean and gave suggestions . ‘

‘tial children generally held short weekly ﬂiscussions with

\
£

encoura(ed to demonstrdte the child's abilities and newly' K '
gained skills. Their personal assessments of the child and ‘ -
their desires for his future behavror proVided information
for discussions of specific skill acqu131tion and management .
techniques Parents of day stidents betWeen the-ages of ' h

two and five- held conferences with staff each time' they 3: B
brought their children Thesc times were used to report . \

progress or digcuss problem areas. _In addition sLaff members NN

for activities to b% continued at home . * Parents of residen-

.
0

staff. These times werg devoted to reporting the week s

activities and specific tasks the child was 1earning to per~~ -

. z

form. . - . : - ’} ' . A .
Parents and staff worked togethef ih collecting informa~
tion about the child's behavxor as 1t related to current
tasks For example, parentd were asked.to*keep tOilet records
as part of the toilet‘trainipg process. They were asked to )

note the child's,s]eepgng patterns ,and eating behavior - as

necessary. Thus, parents received weekly information about ",
their children and in return.provided similar information con-
cerning the«child at homg. These mutual efforts were essen- 7 ,
tial 1n establishing consistency for the child and enhanced -
his progiess in designated areas. . 1 ’

- In addition to individual conferences, some‘parents
partieipated in pareht discussion groups. Parents who par-

ticipated genérally found these groups supportive an in.the, s

~.case of parents of day students gave them,a fuller sense of

tunities- for cl&ﬁe personal ‘communication: between staff and

‘participatiqn. in che"school. ’ ] -
. qcveral home v1s1ts~were made, again in an effort to
achieve consistency and to support -parents in the “implemen-..

tation of. educat)onal Lasks These visits prov1ded oppor-

parents.” The parents involved in these visits werd relaxed . ,

with staff members aud expressed p051L;ve feelings«dbout the, v

- . - ;
. . . 52 ) . X . . [
e, . ’
4 . .
.
.
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. i o visits, In ofe instance, a liaison wa fonmed betwcen o >
parents, a staff member) and a, soctal’ worker from the P1tts-‘ -
: ; . f burgh Branch Pennsylvanla Assoc1at1ons{ox the’ B11nd 7 The :

staff mombcr and the -$0cial yorker visited the home on a f
Cus ’ ‘ - regular bas1s and represonted a team.approach for a v1sua11y

b T ¢ impaired ch1ld and his family. '‘A$ a result of staff- . Q

¢y .

, parent relat1onsh1ps, individual arrangements were made .

botween child-éare workers ahd: parents for regular home *

: visits to contbgue some of the.chi;gren s programs during the

' -
* ” A -

. A ' summer months . -
' v ‘ ~ ”» . -
/ ‘ . A fifeld txip to tie Highland Park Children's.Zoo'pro—
K S, v1ded another opportunitye for parent 1nvolvement Several

-

parents were asked to derve as ‘escorts on the trip. Many

"of the panean had previously axpressed curloslty about their

>

_child's abilities 1n relaL1onsh1p to the abilltles of nbher

. . . i chlldren and it was decided to have the parent escorts as-
, h“‘ signed to other chlldren rather than Lhelr,own The parents —
B .. ce were each asslgned'one ¢hild and unjts c0mpr1sed of one ., )
,.‘r . o ’ parent one child-care worker and - two children were made to

prov1de th ;r ents with some guadance and 'to g1Ve the ch11-

-

. dren fam111ar adults w1th whom, to relate. ,The mothers in-

< a ' .t

-~ volved readily agcepted thls a1rangement and seemed at ease

oo, ot §

with the1rrass1gned chlldren They all’ reported the trrp

" ag successful, and wheh questloned about being with dif- .
.y i
children Lhey pxpresseﬂ engoymenL of the act1v1ty and

a dﬁsrre for further experiences. : .

Parean often questloned staf9>members about approprlate T

materlals and'toys Lo use with ihe chlldren In answer, '

"

staff membets worked dfrectly with parents and/or gave sug—

T . - ‘gestions nbout commerc1al-toys and homqmade materlals T ,
. Materials on hand at school which could be used in making
v

. - items were made available for ghe parents and sLaff meﬁbers\

offered suggestions and demoneraLed pOSsible uses “of these ‘ _Sh

materLaLs Well recelved were fabrlcs of deferent textures

. “N' ot
' whichs parents used xlth theLr ch11dren to develdp tactlle P :
. . CRRN
- discriminption. Another pro;ect whtoh deyeloped was the N o
o0 - . ' . . . e LY
. P ’ * g - 53 . N . ‘,' v RN ./"\
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v and‘matarlats but latet seemed’more able”td inltld%e ;
e e . his oim playpactxvrty' * Ay he”?hl ed cbnfldence, he, R
KA reépohﬂeﬂ qu;ckly when éshed What heﬂwasbgggng to o
LT * ho or. pl IR < o
=, 0 chosg forplay. i g LT e
™, L - ‘ ‘a o . A . S . ’ Yo
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. . the story together much if the same way as do plctures

T . . "the"’progr,am the. last three be1ng mo::e o suppor.t

U

gdaptation of some‘chlldxen s books, which the parents pro-

*

',’ ', o *vided. Brallle was added td the pr1nt pag \5 so that the

‘e

’ pareht could read to Lhe dhlkd and begln creating an aware-

. &
- R

B . ness of the prlnted‘ppfhra}liednworda. It yas,suggcsted

« o _ to each parent that tqngible bbjccts which. ‘highlighted the

storles be collected spo that the Child could handle them,
. ds tlfe parent was cadlng As 51mp1e chlldren s books. are

extremefy visual, 1t was felt that. the prects would tie

. ‘ Demonstratxon models of-sd!table objects for each book were

shown to paronts and they- weré encouraged ‘to adapt theset'

collections to enhancc their child's enjoyment,
‘In addition to thcda%ove activities, one mother at-.

. . " tended a mother-child group at a-community .nursery school |

5

into whlch her chlld was placed for one day per” week .

-

The placement of ch11dren in community day programe was

”

. . an outgr0wth of the early education progran to’ prdVLde inté-
_grative experlences for the ch11dren~with %1ghted peers

‘ .7 . From March 1973 ,thrqugh June 1973 hild #51 aftended

;! weckly group at{)u;Shady Lame School Prev;ously, he .
: ' . had’been seen tw1ce'week1y at’ WPSBC and the staff felt

-~

' that he wogld profrt from an exper:ence w1Lh 51ghted chil--

o L .dren., Arrangements were\made with Sh‘dy Lane S¢hool £or.§;§:i,
‘:// . R. to attend the program'wlth his® child-care wonker .and i
h'llfjh\é\ﬁ ' Fother Uit was, planned that once hesand Mpthq; felt com— ) .a
PR , _lurtahle in’ the groups that ﬁherch11d~cara worker ‘wou'ld -;Z'
. = 8lsconthue attendancg and ma1ntaln the 11akson thrqngh com*'

o Ao munhcatrons‘With the Mcther and the teacnér at Shady Lane. °

0, " - ‘ The chxld care workér attendedsfon the flrsﬂ ssx iztks Ok
he't e: ;

, S Mother than R. The eyaluatton ef thls pbaceMen% byﬂthe.¢,~'

Q
AP - teacher at Shady Lane School "and the chlgdwcare worker ag

& ’ o8 K O R
LT eported by Che latter reads._ww . ,j A o -
SR > ~‘:,1 U e

‘Rl was 1n1t1a11y,re1uc&ant in seekxng ouﬁ thys . : o




. {1 . .

‘' R. responded Wel- to the teacher and the other-
children.- He vas observed asking other children
if he could ride ‘in-the.'boat' with them. R..

- part1c1pated ‘act’ively in c1rc1e_games and sang
.along to favor1te songs. ) . ~

. ‘
v 14
.

R. did not like being corrected by the teache o
When asked not to splash the water betause‘th:rh\\i\\< )
othér children were—getting wet, R. bec&m%”angry

and ‘moved away from the teacher. ' He asked for

his mother and she responded quickly.

‘ »

At snack R. was” the leader, holding the cracker tray

and passing_ out crackers to éhildreh‘as he _was
asked for them, . . T

R. occaslonally had difficdlty leaving his. mother
thcugh on most occasiohs he moved from her and
became involved in an activity. R's teacher.felt®
that if R. 'had had more time at school, he would
have made a more complete adjustmeot. :

During the s unme 1973, child #Si and ch;§d\470 at-

tended 4 prescliool day camp sponsored by the Irene Kaufman

-Centera Both children were in a group of 15 seefng ch11-
dren superv1sed by two counseIors. The program was baslc-
ally regreational and stressed outdoor actlvity and short
field trips. A staff member_attended camp with the c<hil-
dren for the first week to orient the cbudselors aod to’
facilitate integration’ of the children into, the group.
Cbild #51 was offered this experience on’the basis of his
success at.the-Shady Larte School and his neEd for similar
activities. Child #70 had made significant social gains_

\

durlng the school year and séemed ready to move into -such

g

<«
a group situation, Both children became a part of the group :

durlng the first week and 1n discussion w1th counselors
during the second week, 1t appears that thls ad justment has
been maintained. \Positlve .experiences for the children v
1ncfuded 1ntroduc1ng them to a wide variety of ‘foéds, ex-
pandlng the number of act1v1ties they couldfﬂt§form in a

- ‘group settlng &e g. arts-and qrafts, group singing) and the
rhtroductlon of Chilg- #70 to the sW1mm1ng gool which had~

~

prev1ous1y caused‘breat feat to her. .

<
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Practlcum students and student teachers, obtalned a ~.

X N )
varxety of spec1a1 education cxpe\{eﬂces in.the program and -7 77 “
’contrlbuted to the 1mp1ementatlon of chlldren s inleldual- .

1zed programs. » Initlally thej all recexved an, or1entat10n -

and observation period.- - -3 T . -
v Nine students from Allegbeny COﬂﬂUﬂity Collcge De- .
partment ‘of Pedology, had practlcum placements in tbe Ear1y~ ’ .

. Edueatxon program. Four of these students were “at the\ .. :

Schoo}»from October 1972 through January, 1973, and f1v

of the students fron January, 1973 tbvough June, 1973 They
were required to work a total of at least elght hours per
weck. Their Early Education Program a551gnments \nvo1ved :A_
working on’ a one-to-one basls with a child and close ;:;E?>\
vision fron the pro ject dtxector program coordlnator and” -~
the ch11d .S 1nd1v1dua1 chlldrcare vorker, A .
Three stud.nts from the Unrversaty of Pittsburgh, Depart- . .
ment of Special Cdvcation’and Rehabilitation, did short-term
prabticims~in the Early Education Progran: Two of these

»

students wer in the master’s prograi, and one in the doc- . s
AN ,

toral progrart in early education of the handicapped. One
student .worked with her assigned child at the schgol and
two worked at the child's home in specific skill areas which
were_being concentrated upon at stchool. . .
Three students in the undergradusdte program at the Uni-
“versity of Pittsburgh Department of Child Care and Develop-
ﬁghc; did seven week practlcuns in 'the Early Education
" Eregram. They also were asslgned to work with one or ‘two ~ .
children on a onme-to-one basis. They recelved superv1s10n :
from the prdject director, the program coordinator, and
individual child-care workers. h
" ALl pra:ticum students were'involved‘in dis®ussion con-
cerning the preparation of behavioral objectives appropriate oo
to the child’'s 1nd1vxdual program They worked closely with -
individual child- -care workers 1n determlnlng and melementlng

these objectives. - . R ,

- L3




N 3 ‘. N . : T, 50
Nine ch11dren not enrolled in the WPSBC program were seen
" for ogucatxonal evaluatlons Slnce legally blind multiply . -
handlcapped children placed in agencies not famlllar with the
educatlon of visually handlcapp;u children are often at a BN
great disEBvantage; WPSBC Trtle I staff members and the
.. director are atte wptvng to provide guidance for their educa- .
"tional programming. Lagt year, relationships were established
with Ebensburg State Schowl and Hospital, and this year a
11a1son was devclopw fith Western State School and Hospital - t{\\
and Crtsson %&ate School and Hosthal Mr. David Frankowskl, ' N
a teacher of retarded blind ch11dren at Western State, spent ) N
a tw?-wcek in-service training periocd - at.WPSBC in ‘Januéry;
" 1973 In March, 1973 _he visited the Scheol with child #42
from Western State for gu1dance in, assesslng ber functlonlng
1eVe1s and for writing tasks for her educational program.

Three staff m’mbers from Cresson State School and Hospltai

accompanied ch11dren"43 and #44 for educat10na1 assessments
P

on Decenmber 11, 1972, Subsequent to-the assessments, staff
" members of the Title I Orlentatlon and Mobility PrOJect and
the director of this project presented a‘workshpp at Cresson
in May, 1973 The'focue of the horkshop was on mobility -
trarnlno for visually handicapped residents and developing *
\ pro rams for children at trainable and d'ow educableilevels

like children #43 and #44,

fter an initial assesswent, specific tagks for an edu-
cational program for child # £45 who lives at the Horizon Home - :
in Pittsburgh were suggested. Further guidance.fqr her edu- .
cational program will be provided,during 1973 74. . ‘

Child #46 was observed by the d1recto¥ and Miss henmmn of

r Retarded ’ !

day two staff

School

~tha Title I staf nckeesport Day School
—~ ot
i Children\Whe§csshe attended mornings. The ne

membors who. work with dox visited the WPSBC Low

deal with her blindness. ) \\\
The d1rec\br aftended staffings at ;;;\BEVé%epmgnta
of Chlean s Hospltal to \btain xnformatlon and make |
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educatlnnal recommepdatlons concernlng children #48 and

#50. . : - o BES

€nild #47 was assessed for the preschaol program but
51nce be was a resident of Allegheny County, "he was seen at
~h's home during the year by staff of the Allegheny County
Itxneranb Preschool Program. ’
Chle #49's severcst ﬁqndicaps were in the arecas of motor
aﬁd’language development. If she advances éufficiently in

- these areas, WPSBC staff members can suggest tasks for her R

educational program; otherwise che requires the program that
the United Cerebral Pélsy Association provides.
Further liaison with such agencies will be encoutraged and
> evaluations will be made to provide guidance for educational
programring for visually handicapped children whesever possible.
2, Suwary of pre- and post-data
Data compiled for the preschool day children and the )
reacadcmic residential children indicated #ith few exceptions
that the children learned to perform tasks of increasing
difficulty in one or more areas of the program. The tfollowing
scales were utilized, where appropriate,’as guidelines for
.deteriining developmental Jevels and tq quantify the children's
accompiishments: . : . ’ T
- The Maxfield-Buchholz Social Maturity Scale for Pre-

school Blind Children,

[P . -

—— \
To- Communlcatlon Eva]uatlon Chart from Infancy" to FLve

- -Yeagrs complled by Andersan, Miles, and Matheny

ERNBES

4

‘ \\\ Denver Developmental Screening Test. .

A scale Of self-care skllls designed for multlply
handicapped children by Hart. ) . -
Rgs\scoreb of the number of tasﬁs*the children pe:%ormed )
in pre- and pést-periods are tabuléfed in the following Tables.
Some "tasks listed on the scales were dupllcations and
dften relevant deveropﬂontal tasks for visually impairgd chil-
dren were§m1§51ng. Dutring the ygar,vthe program coorqlnapor
* organized a scaleg which combined in sequential order 6f»
.difficdlty tasks adapted from Holllday s The V:suallz N
Impalrcd é;:;E::EFSEEh‘“E"ETnlng, Devolkpmcnt -- Irfancy

. [ -~ .
30 - . . .y
.
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to School Age and from the‘other scales. - This scale should

be most useful next year, Sample Ltems from the* scale are

’

e presented in Appendix C. . e
Because‘ébe children-required sdch‘uniqpe'and/or complex'
1earnin psograms, the case study method of research prodeed
the mos meanlngful method of reportlng their progress Case
e 3 studies 1dent1f1ed each child" dlagnostically, summarxzed the
< child-care worker s frequent reports and charts and stated "
the specific tasks which were emphasized in the child’s total.
-learning experlences at school. Alggé}gh lengthy, they also
prov1de valuable 1nformat10n for further developmrnt of a

child's program, in-service tralnlhg,,and educational -materials

’

for practicum students.- Case studles are-presented in -

Appendrx T 'to prov1de a cross sectlon of the dlfferentlal
dlagnoses and the learnlng and behav;oral problems of chil- ~

duén in the Early Educatron Program. S

’

Video tape rqecordings takén periodically during the year’

illustrate the ch11dren s growth and’ development .

3. Elimination of gaps or weaknesses . " .

. . The preschool years represent the most feasibfe time to

’ - identify, alleviate and eradicate a ch11d s ﬁgntal physical

soc1a1 "and emg#®ha ef1c1ences By evaluatzng very young !
o~
V1sua mpalred chlldren and devefﬁping 1ntervent10n pro-
. grans for them at school and at home, deterioration of the1r ,

L]

potent1a1 for, learnlng and 11v1ng close to normal llves\

should be prevented. . ' o

€hildren with one or.more handicaps-have meore to learn-.
than other children. The implementation of this obJectlwe
helped to péFv1de the extrd stimulation young handicapped
children need to learn what normal ch11dren learn 1nt1dentally
It also provrded opportunltles for the ohlldron to soc1allze
with other chlldren at'similiar functioning levels._- )
The objective prov1ded guldance learning opportun1t1es”
and ob3ect1v1ty for the children's parents wben the pain
of accepting dev1atlons from normal were mpst acute. By - ,h

- providing specific _ways of helplng the chlldren learn to

. 13
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" - 3 deal wlth thelr dxsabllltzes, 1t helped the pafents find
’ f\.‘ . positlve rather than negatlve coping mechanlsms. "By bangLng
L their chlldren to the scbeol thc parents had opportunzties
: "'\\to obtaln reallstlc plctures of what the educat1on of. their

.

. childrcn mlght bg. They observed othg\\programs:at WPSBC

., -.and ‘some parents did volunteer work with’ older phlldren. ,

-

S The parents wexe able to obtaip rnfornae1on toward future
< e
> . plannxn"-for the1r chxldren .. . ’
RPN . )
“ ’Practlcun studcnts from varzous %ghools of Q}gher learn-
- -'~.in in the conrunﬂty hgve fiad meaningfu} e?perlences toward
o furtnerln" their. careers in the flelds of chlld development
. &md sptc1al educatxon. ) . , . ’ .
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C. Ta alleyiate specific learning ang behavior problems for those
chxldren with unusual mana ement-problems. A special room with a
program designed for s ch multxp x handicapped ch11drcn w111 be .

availablé to the cblldren\Tbr~vagéigf\per1ods of t1me4depend1ng

od their individual needs.. - . .
- - . TN . !
\ M ’ e \\\\ <
1. .ImplemeﬁtatT“ﬁ‘“*-~-n«——”/’ - T~

The classroom program waS\adaptcd fron techh&gpes\ut1l1zed
in cpen classrooms. The children faﬂngportun1t1es to 1ea\7b\
thrauvgh d1scovery in the learning ceptggs of their choice but

oqg\izstructien in

the areas of academic skills, art, music,,dramaticéfaﬂd\_‘
<, o
guided play., ) . =

The classroom staff provided a.secure and accepting )

also received lndIVLdUaLiZ&d and,sﬁal

" atmosphere to encourage open comhunication\and social inter-
action betwcen'the children and themselves and among the .
children. ’Tha children\chose the name Ballpon Room for
‘their classroom, since they especlally enjoyed ea nLng balloons’

- \ -

for completing tasks o ~

R MaJor goals of the special program u;?b to integrate the
. children into reguTar classrooms and to provxde a§\tstment'
procedures for other children when 1nd1tated A close re-
'1at10ns51p was developed among the special rooem staff and the
other primary staff members to implement the goals
. ' .Spuqents #1, #5, #12 and ﬁ24_participated in the special
roon's program on a steady basis throughout the year. At the
beginning of the vear it was necessary for studente#2? to
attend every day~aftef opening exetcises As his attentl%
span 1ncreaqed and he mastered educational tasks,' he was
gradually integrated into Classroom 1 activities. By the end
of the year he attended the special room for only brief . .
periods. Stu@ent #36 required u separate enviromment with the
least amount of stimuli and the constant support of a child-
care worker at the beginning of the year. During the year

he. responded to his child-care worker's individualized

. .7




instruction 1n read;ng and ar;thmetlc readlness and part1c1pated .

in CLasgzgom 1 gpéup act1v4t1es for Breater periods of t;me w1th

-
m—— b

. 1ess and less suggort from his ch --carékhO{gers After Spning
vacation; -the end of Aprly\\FE‘waa\ romoged to tﬁe\second floor

do&mi;or) ‘where the ma1or1ty of the\BB?swagfe“ r¢gular class-
rooms . ﬁ‘th\ehe help of an\ﬁnderstandlqg hous

\\\eﬁq\\siild-care\workers, be made thc neceieary adJustmen

' In an attempt to prevent school ad Tt tment probl ms, the
Y i/
*<f>3§§;IIBBB‘?bﬂm teacher met wlth ff;;\:ﬁai P rlmary
N

school chi %d(gp once a week for appro\Lnateiy fB minutes a ses-

\—u - — “__,,___‘ - —a

e

™~
sion to discuss apgiiielate soci hav10{\\::\r rules were
~.

revieved_gnd maintainid_at cach éatheringx— a)>only

speaks at a ‘time; b) be a good listener, and ¢

———— .

haunds to yourself. « The Human De

and Palomares was int

: p‘annéﬁ\{oplc

nto—a problem‘\x\\ \\\\
_E‘Bm‘thts-gxdng*i;;:;*.
process and staff members {\commended Cﬁ“g'it po o
.

the fuLLre The teachéta.reque d the Human Deve}Qg{\ :
s _were made to T

y regplar ;
ting sca}e £or nentally,retarded
iduals. The term “Kaaﬁ :

iy I —-/
refers to the }nd1v1dual s effecgzﬁbq\ss =
RY % \,-mﬂ'”’"' -
\ in copxng with the nateral -and SOClul demands-of hls‘eﬂ;¥$§§gent‘ TR
¢ N "‘rt'-v-
~. The scale was used in tbe spec1a1 roqm to 1dent1fy eac 11d's, -_Q;J_Th

. \\Ragsai of deflciences in order to plan hls 1nd1v1dua{ and gxg,‘\ iy

-

~ - .
activities and to provide an ob;ecilve bé}*\\for the compariEﬁhwzfﬂ\"

of his ra?TngQA_ Staff mcmbcrs completed the scales in - \:: ,g*xigf'
) §gg;ggpcr 1972 and in June, 1973. Table %Syﬂuuggﬁes the o,

., e - \ PR

chlldren‘s score summarnies for Pa"t43 the t
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. Part g3 Adapﬁxqg Behav1or Scale Score Cémparlsong
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Student th " Date . . Date v
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considered important to the Maintenance of personal .indepen- ¢
N dence in daily living, and Pért II, fourteen’measures of

maladaptive behavior related to personallty and behav1or dis-.

- . orders. : oLt ) - -

-

- The Bristol. Soc1a1 AdJustment Guide -- lhe Child in School®

"

-, 0 by Stott and Sykes was used to proyide obJecﬁlve pre- and
. T past-data concerning the chlldren s pnsettled attitudes or
. malad)usted behaviors. Although items. on the guide were often
- 1nappropr1afe for the thildren or appcared amblguous over- '

all'the scores were- consistent with the chlldren s general

- ,

: progresss.. . The scores are presented in Table 16. °
DOVelopmental Profiles of ghe Hunan Developmént Program |

by Bessell and Palomares were used perlodlcally durimg the
year to analy7e the children's. development in the following:

2 o
. . ‘. aroas. . ’ {f . - -

LR
-~

3. Awarenéss
e .' . - Aéareness of self
o - Sensitivity to others
L ' "~ Mastery : ‘
.- . - Sgl¥f-confidence'
- Effectivenegs

Social Interaction

‘ - Interpersonal Comprehension
. ' - Tolerance . i
.o s ‘Numbers weré/assigned to detailed descriptions of behavior
. T . y classified in the above.gﬁeas and thé teacher chose the number

most indicative of her perception of the child. The numbers
\ recorded on the 'profiles indicated developmental trends con-
. sistent w1th Lhe scores presented in Tables 15 and 16 .
The Intensxty of Involvement Scale by McCandless was

considered for further evaluations but appeared to duplicate

) the inforﬁatiodain the scales which were used.
__:_"‘;-W_—mh“—__———’f’//Engific objectives\ﬁere written for each child;s program T

based on ipformatiqn from the scales and from observed be- '
havior unique to each child. Ingtrustional strategies

&

utilizing task analysis and behavior modification techniques
\ .

P - -

- “ y

o :
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were written, taught and evaluated in terms of the objectives.

The case studies presented in Appendix D contain examples . P

-

. of this procedure only with younger children. L

Video tape recordings depict illustrations of the cﬁil:
dren's accomplishments in the various aspects of the special
room program. . ‘

3. Eliminatipn of gaps and. weaknesses.
Schoo]-age chiidren with complex learning and behavior
problems who eere often not.managéable on a full-time
. schedule in regular classrooms participated in the activ-
ities of a special room designed for their needs., The.
children responded to help in learning how to. handle
limitations and to devclop acceptable behav1or With the
guidance of professfonals, they learned to express their ’

feelings in appropriate ways. They masgered academic s

readiness tasks of increasing difficulty. The children
“ were integrated into regular classr.ooms for varying periods
of time. ' .
- , The American Association of Mental Deficienc; Adaptiwe
. Behavior Scale apbears to be a good instrument for ﬁEasu;ing
the social-and adaptive skills of’coﬁelex chilareh in a
residential program. For children not testable by* conven-
tional measures, it offers objective measurcment of soeial
‘ development. Another advantage is that it can be folléwed. ' .
with the scale for ch11dren Qver 12 years of-age. The dif-
ficulties and t1me consumcd in recordlng and scorlng seem : .
to be worth the effort for plannLng 1nd1v1dua11zed instruc~
. tion and for evaluation.' : .
. The children who attendéd the special room and were

l . ‘ © cvaluated in terms ofﬁthc scale made, excellent progress,

espec1a11y in the area of socialization. Indications of
‘ . " maladaptive behavior on the Adaptive Behavior Scale were
consistent with ;tems*recofded on the Bristol Seale. Since
there were more items on the Adaptive Behavior Scale and they
. ‘ were more specific, there ;ere greater opportunities for

. the children's ‘scores to show improvements.

v
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The Human Development Program by Bessell and
N Palomares was successfully intw¥oduced. The program is *
' ,
included in the proposed plans f/o'r\the Title I Project’ '
+
for 1973-74, . . Co
.
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. D. To’provide speech therapy for multiplx handicappéd children with .
. speech difficulties, , ! ' i . .
1. Fmplementation - . ‘ .. o .

A r

A total of sixteen children were scheduLed for half-
bour specch therapy 59551ons once or tw1Ce a week from
November? 1972 to June, 1973. Dlagqostlc information and .
observ;tigns of the children indicated that almost all of .

. them had articulation problems. Thus, the most efficient
use of the speech therapist's time was to try and correct g
misarticulations. ’

The speech therapist conferred with Mr.‘Layrencc Bloom,
head of the Speech Clinic at Children's Hospital who had
previously observed most of the children. Student #16 had
;ecelved speech therapy for the past three years at the
Pittsburgh Speech and Hearing Geaciety, so the therapist

coordinated her sessions with those of the therapist at the

Society.‘f ;

After an examination of the chjldren's oral.structures,
the therabist made.t&o referrals to the University of Pitts-
burgﬂ Dental Clinic.' One student was fitted with & pros- . -
thetic device to promote bettervfeeth and jaw alignmment; the .

- other was fitted with two artificial central ihcisors of the
maxillary arch and treated fof a gum disorder.

,, . o
2. Pre- and post-evaluative data ‘
P An articulation test derived from the Arizona Articulation
Profrciency Scale was administered to the children wigh
speech difficulties in November, 1972. If speech therapy were
indicated, goals we1e writfen for ecach child. ‘ Ind1v1dua11zed o
1 ) articu}ation therapy technlques for carrylng out the goals
- were listed and shared with the children's tcachers. The
articulation test was readmlnlstercd in June, 1973. Pre-
and post- scores and interpretations are presented in Table I7

Other tests c1ted in the proposal for this objective in- "

volved ldanguage devo]opment which was pért of the regular

4 a

N v

FRIC -
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o - _ Table 17° T
. ' ST < o ‘.
. . Articulation Test derived from S P
a . the Arigona Articulation Proficiency Scalé * . .
- «
) s e ’ . =
Lower School Studcnts R , Mt
student Date - ~ ' Date . Percentage
. er November, 1972 *+ June, 1973 Gain Loss’
. 1 : 85.5 - 92.5 | ~ 8% v
3 71, 815 14y
6 ’ ,96.5 : 98.5 2% -
15 ' 81.5 94 Lo+ 15%
S 16~ 81.5 | 87.5 - 7.3% - . .
. (4/4/73) . ) S ) A
20 85 . 100 " _18%
. . 4 o {/
23 L 64.5 . !
, 26 - 84.4
' 30 A 66
. ~ L — \
Y 93+ -
é N ] ry
Upper— ch%/l Students .
Y - / ,
B g - y’/ 88.5 . C

/ ¢ 85.5 / *93.5 9% ‘

A i .

- o 28 . 94 - 7% ,
P AN v o ‘ -
/ = % - 7 95.5, 208

/ P ] ‘. - / - ’ ’
: ‘P 99.5 100.- - =,
f G - 825 . 100 218 : .

ﬁ/ R ‘ . * . R ,

Interpretation of Séores: N ’
‘ 95-100 Sound errérs are occas:.onally noticed in cont:muous speech
8594 Speech is intelligible ‘although noticeably.defective. ety
70-84 -°. . Speech is ‘intelligible with careful listening. «
60-69 Speech intelligibility is difficult. .
t - - 45-58 Speech usually is um.ntelhg...b,,le. . '
’ . 0-44 Speech is -unintelligible. ° . ‘
) ) ] " N f‘ ¥
¢, S ' !
, Ve - ,\‘ N
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' hd L ’ ‘ o ’
R .7 school ‘program. The therapist'ﬁ ten-hour-a-week schedult
* L]

» C vwonly permitted the speech‘therapy. . '

‘ 3
’

e

) . . Samples of the speech therapy repq;ﬁs and progress gfaphs

which were completed by the thcraplst Fgr each child's cumu~ .
. ) lative record are pfovided in Appendix L ' ) e o

3
a .

. “3. Elimination «gaps and weaknesses, S T, . ¢

7

. : After careful diagnoses and Qbservatlon of chlldren w1th”' T * )
speech dlsorders in the Iower and Upper Schoolsﬂ it was® - b

. . Kfound artlculatlon dlfflCUlthS were the most prévalent type.

‘ According to an adaptatlpn of the Arizona Artlculatlon Prow- i ’

3 " ficiency Scale, fourteen of sixteen children who recelved c

°

.

speech therapy corrected or 1mproved mlsartlculatlons.

, . . : Referrals by the speech theraplst led to phy51ca1 and

< A ’

. cosmetic -improvements fof two children. - .
’ Teachers and the speech,theraplst exchanged 1nformat10n )
f EN o ~ 5
< gbout the chlldrcn s speech proplems ‘D1rect10ns for helplng -~ O
S . Lhe children in the! classroomaewere wulcomed by-the teachers. N
°Prev1ously*the teachers had to rely on’ thelr own tmalnlna ) T
if any, to try and hglp children w1th speech - dlfflcultles.- Te T
1 o .
’ "The 1mpl€mentatlon oF this ObJGCLlVe demonstrated the’ . .
[} ’ © >
¢ ’ . PN L, . 8
- need for a speech”therapist as a full- txme/Tsmber of the : “ ?,'.
v ’ . . ) 4 )
. ~ School staff. - , t s ’ . Lo
’ . ¢ ) ) . ’ - ‘ -
Q. r * '
a / - - . L]
» : N - *, - - -
N » 3 bR :,
" *' . f % * - -P‘ Al
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1. Implcmentatlon procedures 47 N , - o X

{“‘ ’ N r1cu um for prlmdry v1sua11y handlcapped children and multlply ; ;' : ‘

' N A

» - . * . (L
v

. . Devoloplng a wrldlcn prxmaty currrculum gu1de)fér/chi1drcn.
in the prlmary classﬁs was an 1ntcgrn1 part c//tﬁc in- sefv e

tra;nln for the toathrs and tcacher'a1deq taff members- ' kl

net Frlday aftelnoons and often at 1un€h t1me meetlngs to'

. "’{-,

« ¢ /, J

'ﬂlsCuqq their thouphts abouL a Clrrlculum guide, to dlscués
other currlculum guides and work, sheets w-‘ttcn by the B

dlrector and to write faSRs in HeHavioral terms. Teachers =
and aldcs of ¢lac sroomé ‘2 and’ 3, the Balloom Room
Remed;al Room ’urscfysschool,and Klndcrgartcn‘werc involved ¢

Flrst Lhc follow1ng dcflnltlons were accepted .«

‘a, Curriculum: ”A body of prescrlbcd educatlve exper- . -
1encce undcr schopl supervision d031gned to prov1de L’

¢ an- 1ndLN1dual with the best p0551ble-tra1n1n0 and ‘ .

l
.

f i} experlence to, fit h1m for the soc1eLy of whlch he .is .
“, a part." Good, sCarter V. chtlonarv of Lducatlon ol
T (McGraw-Hill Book Company, New Ycrk 1959), ' //-°

s

‘b, ggggigglgL "A sequence of conLenL units arranged in ye
such' a way LhaL the 1carn1ng of each unit may be ac- -
compllshcd as-a single act p1ov1dcd “the capabilltles f’
deccrlbed by‘spec1f1c prlor units (in the scquence) 4 .
have alleady becn lcarned by the Jearnerﬂfi Gagne,/

.« Robert'M., Qurr:culum Rescarch. and the Promotxon{of &

’ Learning," Prospoctlves on’ Currlcu]um Lvaluat
i

Amcrlcan qucgflonal Regearch Assoc1atlon Mhhopraph

Serlcs on Cu?Q;cuLum Lvaluation, (Rand MéNA&ly and
- . e f’ ~

e

@

K ,Company, Chicago,™1967), p. 23, .: 4

’ p

c. Objective: '". - , is an intent commynicatcd by a
+ L .
statement describing a proposed change in a learner -~ ,
. bl ) . . » 7
.. a statcment of what the learner is to be like when,
- he has succcbsfully completed a learning experience."

Mager, Robcrt F., Preparing Tnstruct10n31 Obmctl,vcsL <

(FearSOn Publishers, Palo AlLo Callfornla 19625




d. General and specific objectives

1) General instructional objectives: expected :
‘ learning outcomes. ) :
' 2) pec1f1c objectives or specific learnlng outcomes
under cach general instructional objective a list
.of specific leafning outcomes should describe the

y . terminal behavior students are to demonstrate when

{nr

they achieve the objeetive, Gronlund, Norman E.,

Stating Bohav1oral Objectives for CJassroam

Instruction.
Second, the staff coficerned themselves with formulating
the philosophy, purpose, and role of the residential school.

The statement of philosophy section. from The Self-Study and

Evaluation Guide for Residential Schools by the National

.

Accrediation €ouncil for Agencies Sgrving the Blind was used

as-a guide. Pennsylvania Secretary of Education, John C.

Pittenger's statemeat of philosophy of education in June, 1972

defined the role of schools in a democratic wsociety for the
‘Icurrzculum_g61dt. ) . .
. + In January, 1973 the Upper School started to deveiop a
school curriculug. A steering committee made up of members
"of both the Lower and Uppen Schools organlzed procedures for

the Western Pennsylvania School for Blind Children curriculum.
“The Primary curriculum was to be a section of-it. A philoso-
phy and objective committee was orgaﬁized which updated the

R School'S'philosophy of 1934 for submission to the steering

. commlttee in September,.1973. It was suggested that the

educational dlrectors write an introduction to the statement

- e The committee plans #r next year 1973-74, 1nc1ude the
Steering Committee meetlng, presentatio of the philosophy

to all staff memﬁers.anq development off objectives. The -

Lower School adopted the phlLosophy r its first draft of

- a prjmary'curriculum \
4

[

Third, a committee which 1nc1u\\d members of both schools ’

. ‘stated the folloulng guidelines for llstlng the behaVLoral

.
obJectlves ’ ’

) O . - - 4
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a. List both general and specific objectives,
b. List objectives -sequentially from simple to increased

. »

difficulty. - . s Tt

c. Start each sentence with a verb; the subject child
is implied. - .

d. List objectives in caéﬁ of the -three domains --

cognitive, affective and psychomotor, even if there

is an imbalance. . .- ’
Ly4éé e. Use numbers and decimals for the outline divisions.

Fourth, staff menbers selected their areas of competence
and intercst and rict in small groups to write obJectlves
During the year the staff ‘las engaged in formative
evaluation in the process of writing and rewriting the differ-
" ent sections of the curriculum, The director distributed ’
, copies of the various sections after they were formulated to
étaff members. The staff then wrote comments and suggested
chaﬁges on the worksheets which were con51dered at the next
meetings. Appropriate changes were made

\Eornatlve evaluatlon prov1ded a user oriented rather than °*

a knowledge orlented approacn as staff members worked in

T.. small committees to write the behavi ral objectives, In June,

1915 the committee members submitted what had been written
up to that point for thé summative evaluatlon

A profc351onai knowlcdgeablc about curriculum develop-
ment consulted thh the director in July, 1973 to prévide
guidance for organlziqé the summative evaluation and for further
development ofwthe cgziisnlun ne#t year,. 1973-74. She pro- (/‘
vided Table /3 asta guide for including facets of thc three
domains in the curriculum. ¢
Evalufition summary b ] .
The following summative gvaluation represents the'first

draft of the introduction, philosophy, instructional program

L]
and statement of objectives. The objectives include general.

kathv}n Daughgzgf M, d Coordinator of Graduate Orien-

tation and MObll]S& Program at ¢ Unlvercxty of Pittsburgh and g
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and specific objectives 'in a representative number. of content -

areas, Because of the long lists of objectives in the se-

’

-quenced checklists, only a sample are presented in this report.
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L WESTERN PENNSYLVANIA SCHOOL FOR BLIND CHILDREN

. Lower School

CURRICULUM DLVLELOPH:ANT FOR PRIMARY SCHOOL VISUALLY
HANDI CAPPED CHILDREN-AND MULTIPLY HANDICAPPED CHILDREN

-~

'
Foreword

This ~irriculun cuide is a wdrking, changing docuazne, It involves
people workant to.ther. It TYepresents staff members as they go about
¢ail: learning and teaching activities trying to unders tand their
students and themselves. In the course of igs implémentation, it will

. be observ-d carefully, and revised toward the goal of constant improve-

ment. ,

Introduction -
A

Children in the Primary School of Western PgnnsylVania Scﬁ%ol for Blind
Chilren function at various lgvels of development. They range in terus
of i?}(llcctqpl evaluatioas @AMD and Verbal WISC) from moderately re-
'cdxded (czala ble levels) to average and above average. By adapting *
behavioral objectives written for the'educgtion and training of mentally
retarded children and agerage ind above average children, and creating

» . our.,own, we h&pe to deveiop a éurriculum guide which will proviék the

fol]owing: D

1. A HchaViofally‘ofiented guideline for the assessment of each
LY . . ~ ”

child's per formance Tevel in educationally relevint areas.

, 2. A behaviorally oriented guidellne for wrltlng lnstructlonal
pro"rans for each child Dased on the assassment information. -

3. A~pu1dcllne for deterwxnzng each-child's progress over an

Is

. . cxtendaod perlod of time based on the assessment information
o . > " and -the 1nstruct1nnal evaluations. The observatlons of the
N . Tchi¥d's responses,to the 1nstruct10na1 ob]egt1Ves should
\) . - provide . 1nfcrmat10n for his school records'and for parent ,( .
- . Vo . 7 LI [ o v
5 4 . reports, . . -
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4. A guideline that will provi’e the primary level for the
development of an on-going evaluation of a child's growth
in acconplishing; developmental tasks toward an eventual goal

of living as independent and meaningful a.life as possible,

.
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P

GENERAL STATEMENT OF PHILOSOPHY FOK 1
WESTERN PENNSYLVANIA SCHOOL FOR BLIND CHILDREN

5,

The Westerﬁ“fcnnsvlvania échool for Blind Children subscribes

a

to the general educatxonal phlloeophy that there is no essential «dif-

fercnce between the aims of educating the vistally impaired or multiply
N\ o

handicapped child and any child.  We believe that all children are

pe0p70 wlth mihds, bodies, feelings, rlghts and 1espon51b111t1es They

====-~“-%ungcd a plch in vhich all of thcse parts of .them can grow.. .

We thin% that education must address itself to the development
of human beings who are aencltle and responsive to life, and to helping
cach child find his own modcs o7 ¢Xpressing this sensitivity -- be they
artistic, sc1ent1f1c ,athletlc intellectual, or social.

‘We' think that it is 1mp01tant .that each child devclop skills in
reading, wrlunng, and mathematics, but we sec these as tools for edu-
cation, not as ends in themselves. Much more important is hélplng a
child become a person who can think; who can pursue his own interests,
and formulate questlonq that are’ igportant. to him and find ways to dis-
cover answers to these questions. It is important that a child become
' a c;jtical'Lhigger. It is important that a child develop a confldent
sense that he is a wérthwhile person. b ‘

Visually impaired or mulclply handicapped children are entitled
to the best-that eQucatién can g;fer. They should receive an educatidn
‘adaptod-¢o thoir fndividual needs, interests, and capacifies, and this
education should be cqual to or better than that which they should
receive if they were notl handl\apped Methods, techniques and materials
must be mgdlfle. for visually inpa?%ed or multiply handicapped children,

‘however,, if they are to achieve the same educational or training goals.

. 1Representabveq of the Upper and Lower School of Western Pennsyl-
vania Sctool for 81ind €hildren ad- pted this statement from the General
Statement of Philosop'y for WPSBC in Dr. Alton G. Kloss' doctoral dx(ser-
tation, -A-Prdﬂ 2 _for the Imp-vement of the Educ.ation Pro<ram and the Sup-*
nortln\ Lacilitics of tho Wostera Penhsvlvania_School .for Blind Chi ldron,
,Unxver51tv of Pittsbursh, 1954, and from the brochure of the Shady Lane
Schoel in Plthburgh which is preseptly an independent co-educational,

inter-racial, inter-denominational school for children ‘ages two through
eleuenv o .- .
’ -
o 91 oL
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The welfare of the visea]ly lmpaired or multiply handicapped

child qhou]d underg1rd all educatlonal _planning and endeavors,, and the

major purpose of his education or tralnlng should be to prepare him to

take his place as“aw accepted, well-adjusted, fully-re%ponsible contrib-
v % - '

uting adult in the world. Every assistance shiould be given to help him

., . . :

securc suitable employment.
. Those who toach the visually impaired or multiply handicapped
child should recognize the 1nd1V1dual differcnces are as great among
these children as among the nen- handlcapped They should emphasx7e the
chxld‘laLher than tﬂe subjoct; interest rather than dull effort learn-
ing by doing; lh;reugh thinking rather than mere accumulation of facts."l
The Wes{ern Pennsylvania School for Blind Childreh believes that
it, must provide oppo:tunitics for its students ‘to develop those intel-

lectual, ethical, soc131.and.phy310a1 qualities which may enable them

to appreciate life, unlerstand themselves and to respect the uniqueness

of other;people. Opportunities must be provided to establish ané
maintain mutnal respect and stable personal relationships with family

and yith sociéty, to conform te qhe-QOQiél ethics of their generation but
to pr;mii ratiBWal expansion of. those individual differences which make
them unique, and continuously to %ncrease.in stature in their own esteem
and u that of society. :

. The yisually impaired or multiply handicapped chila should be
preparcd to live in a self-governing society thr0u"h living in a school
environment. where democracv is not on]y a precept, but where its spirit
pgevails in all human relatlonshlps.* The child should be taught through
actual participation in the democratic process that je has responsibil-
ities as well as rights, and* that he has an obligation to give as well
as Lo reccive. - ' . 8 .

All teachcfs, housoparents, and other staff memberé in ditect
contxct with the Chl]d should be 1n basic agreement with the present
phl]eqophy of the qchoo] in order ‘that the mutual endeavors of all may
be welded together in a single dlrecﬁlve‘purpose. ” ) .
| We believe &haL a bﬁilosopﬁy.pf education is a dynamic rather .

than a static thing, and must.evolve, as society - is confronled with
.

P
' - - 'A(‘%
1John Dewey's Philosophy "The Educational Forum," Val, VI, To.
1, Part 2 (Nayember, 1952), p. 128. ]
. _‘, N ‘l : ) ’ R :
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new problems. '"Institutions must fit conditions of life and must change N
as conditidns change."l . '

-

“
»

| 7

lKilpatric(; William Heard, Philosophy of Education, New York:
The MacMillan Co., 1951, p. 45.
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which are unlque to thelr needs in, the' areas of orlentatlon and mobil-

Instructional Program

—p.  Teachers cannot force learnlng, thLy .can only galde students

P o

10 and Lhrough a variety of 1earn1ng exLerlencos, helping to develop
personal and 1ntelﬂecbnal skills. -, In keeplng with Western JPenngyl- - .
vania School’ for Blind Children's’ philosophy of cducatlon fﬁ@ie are'

s
certain lcarnlno ‘oppertunitie®s the Primary School believee should be '

essentliak-to a fuLure~or1enﬁvd effective educatlonal program These .

oppnttunatdos ‘should xnvolve a variety of actlve experiences to dLvelop

/eﬁWp(L0n01oq in the areas of the affective, cognitlve and ,psychomotor

domains. Sce Table 77 a. T ' o

Programs for visually handicapped and multiply nand&cépped'
childrem should alsp 1nc1ude specific knowledges, skills and attitudes
ity SkLllQ» techniques bf dally 11v1ng, non- verbal cnmmunlcatlon skllls
as well as verbal, and visual, audditory and tactile developmbntal ’
skills. ' ' S C B

P051t1ve relnforcement and humanistic approaches should make -
L4

learning a rowardlng and pleasant expérience fo{ each child. ‘

Early in the chlld's life he needs many opportunitlcs to acquire .

soclallzatlon skills .in.order to enjoy other people and to lnteract in

v LY

accEﬁ*able ways at home, at’ school and in the community with adults
‘e * - e
and other chlldren\

o e e . N

The prlmary currlculum sysLemaﬁlcally fotuses the teather's
energy to help’ eachhchlld learn, It prov1de§ a rational baSlS for
deciding whxch act1v1t1es to 1nc1ude Most important, ‘each teacher.
can be creatlve in the 1mplementnt10n and appllcatlon/of the currlculum

and free fo further dovglop facets whlch will meet he ngeds of a child.

ucation, Conmonwealth of

..
~ P,’ - ' A

}John‘C, Pittinger, Secretary of
Pennsylvania, June, 1972.
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ot s STA'I'I IMENT OF OBJECTIVLS o . .

L] .
L

1. The 1mplemcntatlon of Lhc ob]edtlves Lhat folfow will be the .

t [
. ¢

reoponoihLlLLy of school p@rsonnel' “ ) ) 5 .

,
2 ' -

To devc1op the most optimum mental, cmotional andubhysical .
+ - health withjﬂ the child's uniquy characgeristids.
.- to es abllbh rclatlonshlps with wvarious communlty

. 5, serv1ce° to help the child avoid physiological and 2 )

, psyphwlovlcal barriers ta learnlng N
-~ to provxde leaLnlnu app \xLunxtles in the’ areas of . .

3 ¢ R
) sound Physical hegltn procedures and omotor . s

’ >
dcvelopmnnt g ’ ‘" C T
. cl . »

. == to prov1dc phy31cal'eduoat10n act1v1t1es for the child's
c psychomotor development which include experiences- with

»v1sually handlcappcd and ‘sighted peers.

: -o ﬁrovxdc~opportun1t1es for ghildren to express'thcir. .

‘.

* feellngs in eocxally approprlate ways and develop thelr

.

.. unlqug pexsonailtles. :
L3

-~ té pnov1de learnlng experlences for the child to assume

. safety fcqpons1b111Laes for hls welfare and others. ° _ '

Lo, to pnoqxdc a safe, com{ortable and attractlve physical - \
‘ Plant. - AR ey
.. » . ) ‘
i T T-s to operate an in- sahooL hedlcgl faplllty for the treatment . v
'\[ of emergency health problems and for the malntenanpe of .
Fl 4

N 2
o . *

healthy body functionlq . o i

Y - “’ .

i

o b To plOVldC'Lhe learnlng oﬁportunltres whlch will assist the chlld'

to functxon i socxetv 1nclud1nb hgs fémlly and communlty life. o

-~ . Y
-

- to estkablish parent re]atlonshlps and 1nvolve parénts 1n . . '

‘ thelr chlld s educatxonab progcess.’ ot . , - N

\';- to prpvxdc educatlonal opgortunxtles and*lntqrprotatlons -

‘ . . P

. . ofnpro rams for parcuts oL C o ': o
. . to help thc Chlld 11Ve comﬁortably in his own home. o, . 4; .
o c. lo provid ‘theychild w11h a sequtnp:aily organlycd program of ', A

orlqn(atxon and mobiligy, enablqng him te become an 1ndepcnden;,

S safe, and psychologlcally sbcure traveler ‘to the maxlmum of . (s
N ' . PR .' ,“' . N . i -
~ -, ' rl A . .
. his»abllltxes. ) - L ) . . .
v . 7 SR e v o Yo e
.! v -" 2 Wt 90 ' ., . d - . A .
. .
- te .‘ y ! te T t -~ 2 - . , " ¢
LI O . K 1 o . ,“ .
’ ’ ~ - . ’ ». . ’ a ¢ "\ i , . . .
4 * e * . < N Voo 4 .
LI f- . .. ) »‘t@ ‘ N ! g
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A Fuirmext provided by R

d. To provide the <hild with individualized "and group instruc: .

tion with emphasis on those communication4skillg which are

neéossary‘ontering behaviors for the cognitive domain. <,
e. To proyide tlic learning cnv1ronment to a351sL the-child to \ .
. assume the oblxgatlons of aduthood w:thln kris capabilities.

) -- to prov1dc lnarn1ng opporgunltlos for the child to- galn

-,

, ;".,:7 ;ny-}hllo hc is 1n;£hchre51d@ntzal school and|to

«

,éisurc time” activities.

-r O Oncduﬁﬁgtj “ghild to assumo 51t17ensh1p reSPODQLbll“ .

. ¢+ ditieps at schnol and at home and to prepare him. for active

part1c1pat10n in the demécraric communlty

kY
2. The [ol:uwlng OngLthUS w&ll be staLemans of the chlld s ‘expected
' K \ RS
performances as a result of hig' learning experiences in the educa* !
tionally relevant areaq af orientation and moblllty,\communlcatlon,

@
self-care, and Q01allzat10n

a. OTientﬂtlon and mobility L . . .

’
'
v

This orlanatlon and mobility checkllst represonts a
- _ sampling of the ObJOCt]VCS the chlldren are cxpected to
accopplish before they réceive formql travol training. It

was compiled by ‘Audrey Smith, Mi‘Ed:,'mobiljty instructor. |

* Extengive werk with fdrther developing ‘a curéiculum which
. K wilf(includg concopf.deve{opment, ﬁotor idﬁolvhnpyé,'sénsory '
~ Erainidg, indopendcnf travel goals and affective objéctives ‘ b
.., - will be a thrust of the Title I Mobilfty Project for 1973- S
R 7O .
U child: - e A
( i .l. © Ldentifies major\parts of éhe body., - ) ‘oo
‘ a y 1.1 Cor}octly'}ouchcs his head. - | . . )
A -’ 1.2 Correctly touches'his hand. . ) : . Y \\\\\\;\
. - ‘" 1.3 Cofrectly touches his leg. ,& L R o
. o ete. ‘ . i ‘ ‘ - Co B o7 B
‘ ’

.

. k
Ihese’ Ob]OCthCS are, adap:od flom the Body Image«of Blind, Chlld;en .

Scale by Cratty and.Sams, Oricentagion and Woblllty Scalc by Ldrd and.

sConcept Lovclopmont'bv Hill. fo . . . Ct
»
N L 4 'u hd . R . ’ . . . . . . .
N ° ¥ + 0" - ’ * (‘.f ¢
v c , 96 . )
‘. . \..‘ , . . .
. : * e . / t . T
Py s ! ' » . .




2. Identifies parts of face and head. ‘
2.1 Corgéctly names his nose when tauched by the
} . . evaluator. - : ¢
. N i 2.2 Correctly touches his4ear.
etc.
. “ 4, Identifies gis body planes. / .
N 4.1 Correctly touches top of his heads
4.2 Correctly gouchcs bottom of his foot.
. erc. ' .
) 7. ?erforms‘grosé movements in relation to his
"planes, ‘ :
) 7.7 Walks forward.
¢ 7.2 Walks backward. o
: 7.3 Jurps up. ’ R R ' v .
. _ N .
9. Maintains balance. }
9.1 Walks on galance beam with help.
g 9.2 Walks on balance beam independently. *
: &l 9.21 Walks "forward on Balance beam.
. o 9.22ﬂﬁélk§ backwafd on bélance beam. o v N '
9,23 Turns around on balance beam. . .
, o 9.3 W;lké on toes. ' L
9.4 Balances on one fobt.: - e i ‘ :
0 e e e e ‘ Z -
P . . . s - J
‘- 1i. Demonstrates knowledge of laterality ¢f his body.
o ) . 11.1 Correctly touches right knee.‘: : , ) -./////’vt
A ‘ . 11.2 Correctly ;ouéﬁes left "ear. R [
11:3 Correct1y°éouches left leg. L T oo e
, .,-ﬂg’in etc. . e . ’ o
16, Relates his;whole body to an object within the ' .
-~environment, . . ,g_ " "' - T
OO C 16.1 Correctly places himself to the right of a éhair;

s

oo 97 .




18. /Places hisswhole body  in a,pds'tion relative to
¥ .

a sound.-

18.1 Correctly poiﬁ\ to a pa551ng car when it is

in front in front of k J/jh/) “
18.2 Cerrectly places himself parallel tﬁ‘traffic.
etc. - :

-
~
L L T T

b. Communicafion skills ) ‘
This sectlon of. the currlculum will include check .
1lStS for the attalnment of competence in the various C
modes of learning and 1n~academ1c subjects. By June,,
“1973 the auditory and arlthmetxc check lists were coms =~
plete enough taq prov;de exampT%s of the objectives.
(1) Auditory skills . '

-

The objectives for this check list were written

.t ’ »

. By a committee of Lower School teachers and teacher-
\ aides and the speech therapist. Reference materials
. they used are listed at the end of this report. . ‘ 4

Child: - A S g
1,0 Demonstrates gross awareness to sound stimuli.’ 4’
1.1 Exhlblts startle reflex at presentation*of
loud sudden noise. L d
. 1.2 Ceases activity at presentation of an un-
‘ expected or unfamiliar sound. l
1.? Turns to, or'reaches:for, a sound (1oud/
tickipgzclock for example) as it is m#&ed.
" . . ---;-t- . ¢ e = . . . p
4.0 Follows simple verbél dlrectlons. :

4.1 Responds correctly to "Come to_me.

4.2 Responfis c1rr4;t1y o "git down.. - -
. - 7 \ - . 473 Responds correctly to "Hand me Qhe block."
' . ) " efe. T . J .
' Ll . . . & . - . - . "
B ~ .2 . " i . . '
. : : ‘ i

- - ’ A . ’
{ . ' o - ) . 98 - . . . ) .
e T S , Ce s
, ’ : -
ERIC . e :
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8.0 Identifies differences among sounds .
8.1 Holds hands high for high sounds, squats R
low for low sounds.

8.2 Identifies 1ong or short 50undé .

8.3 Identifies

- " 8.4 Identifics
8:5 Identifies

-different.

1oud Q\\foft sounds.
sad and happy voice 1nflect10ns

two sounds as the same or

*
3

‘ .t « L

etc.

. 11.0 Localizes sound.

11.1 Identi.fies

ta
5
scund as close by.

11.2 Identifies sound as at a dists&nce.

11.3 Identifies sound as to hi§ right.

C o ete A / . ’

13.0 Demonstrates recall of gener 1 auditory in-
formation. ‘
13.1 Imitates anémal sounds fon reguest.
13.2 Repeats simple instructions, such as
how to play a game. _
13.3 Uses ghe names of his fteachers and class- _
mates correctly. -

-

13.4 Acts out simple plotsiof nurser§ rhymes

or short stories. —

. " ete.

.

.« 16.0 Responds positiver to stozieé and records.

o . 16.1 Dlsplays enjoyment whek he hears storles
. - and/pr music. ) =
N - - .16.2 L;stens attentively to séorigs and
. L records. .

16.3 Agks to:%q read to.

A@.é'ﬁxprééses likes or disllikes about a '
story or recordg?,
5 .,

16.5 Selects particuldr matedial for listening

t ime actiyities;

.99
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17.0 Identifies similarities and differences among(

words presénted verbally. . . .- -
17.1 Iéent}fiks rhyming words.
i7.2 Identifies the ionger word of two words.

17.3 Identifies words with common beginnings and

endings. '

etc. '

18.0 Recalls auditory inférmaﬁion in correct - -

. . £

., ’
sequence. ¢ i

181 Follows two or .three step direction in- -
» volving physical activity; i.e. Go to
'boogcase; bring the|book on top shelf,

put it on my desk. '
4

i, .
18.2 Repeats numbers in the sequence in‘which

"they were said.

18.3 Repeats letters of a2lphabet in mixed order

as/{\u'es_ented.

T18.4 Repedts nonsense sy}lahles in‘correct order.
P |

19,0€bemonstfates the translatiqn'pf;a continyous. _

" f1bw of.mords read by thé-teac&ﬁj or'yia . ST
auditory instruments intd meanihg. ) ) -

I3 1. . .
19.1 Associates own experliences and backgroupd

with the informationjin a story.

19.2 Tells*the main i 2 ¢f a story.

mental outline by

ranking formation hpard according to

? r

importance~ %-

19.4 Arranges matertal accqrding to time, . !
space, position, degrep-Qr gome other e
)

. .

relationship.-
19.5 Reacts with sensory impressidns.
19.6 Answers critical and evaluative- questions

after listening to a story or speech.

.
F.
' -
.~
3
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< (2) .Arithmetic Checklist
i v The objectives for this checkiist were designed and
organized by Mary Moore, Ph. D., of the University éf Pitts-
burgh Special Education and Rehabilitation Department and
Anthony Evancic, M. S., of the Western Pennsylvania School
for Blind Children staff. Mr. Evancic has observed and
P ; taughg children arithmetic in the Lower School for the past
three years in addition to his teaching of mathebatics‘a;d- 1

‘ language at the high school level.
Child:

+

1.0 Demonstrafescompetence in dea]iqg with concepts of

-

number structure and quantity.

‘ 1.1 given two objects, identifies their relative size,
. using phrases such as "bigger than," "larger than,"
- S "the same as," "smaller than," etc. " -

‘
’

« o . o .

- ~

1.4 given three sets of objects, arranges them according

: to size, épccifying which is the largest and which ¢
. . is the smallest. .
rTe 1.5 -differentiates between "one" and "many" or “lots."

- ’
. . . o e . . . o o .
H -
.

1.8 counts to five. % . . .

1)9 given ordered anﬂ\unordcréd sets of five objects of

less, counts them to determine the number property

of each set. ' .

- ' !

. . . ., . . . . . N s
-
L4

1.13 ¢iven three numerals nat exceeding 5, orders them

’

. o - from smallest to.largest. ’ Co

.

“ .

R . ) 1.19 writfs,the-numberals D-9. .

1.21 given a one-digit number, identifies the number which
[y . A 9
. pracedes it in counting ovlyr. ' - °
<

» .

1.25 given an ordered set{'idenéifies the ordinal position

»

\ | "161.(,_

Aruitoxt provided by Eic: . -
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1.29 given a structured set of objects (not exceeding

-
5
[

. . one hundred), notates it as a tens, b ones, atid

identifies the number thus represented.

L T T S Y ‘Y N Pl .

1.33 given the word name for any two-digit number, .

writes the numeral for the number.

v etc. - ‘ e’

2.0 Demonstrates competence in performing the operations

- of addition and subtraction. )

~ 2.1 given two sets of objects, p@kes.them equivalent;
 2.1.1 by adding more objects to one’of the sets.

- ' 2.1.2 by taking away some of the objects from.pne of

,

the sets. . . .

:

L L T . -

2.6 presented with number sentences to be completed,

. ) . supplies the missing number. (LIMIT: sums to 5)
“ . € . . .

2.9 presented with numbér sentences to Be completed,
g . ' . supplies the missing number. (LIMIT: sumgéio 9)

etc.

3.0 Demonstrates compétence in performing the operation

of multiplication.

3.1 given a'rectangular array, counts the number of rows

3

and the number of elements in each row; then makes

t

‘.

. statements of the form: '"there are a rows of b objects.'
) - 5

«
s .
-~ . . . . . . . . . .

* -

3.3 given a rectangular-array, states that "adets of.b

N Co equals ¢" can be noted as . a x 6 = c.

©
.
.

{ T . . ° 3.6 given a multipliéation prohlem, uses known multi-
| “ plication facts and the distributive principle to

» find the product. (LIMIT: oﬁé—digit fécpors; .

products < 36) o - :
4 M . .- >
. etc.
BN . . \
; L.\ h [ . .
; M ° - ) - :il‘
» / B . 02 )
‘ . A ’ “ :\.
! ¢ e ’ . !
4 . . N
” €
. (%) . ' < - \ .
ERIC : : .o . -
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4.0 Demonstrates competence in ‘performing the operation of

division. . .

.

4.1 given a set of objects, groups them into subsets

a specified size, and counts the number of subsets

t making'stétements of the form: "There are ¢ subseti\
l of b objects in set a. /
4.2 given the total number of elewents in an /rray and
s the number of elements per row, conStruc%i the array.
4.3 given. an array, states division sentencég of the
form a : b =c¢ to illustrate the arraﬂ
(LIMIT: one- dlgxt factors, products <,36)
etc. . . o
) ~ 5.0 Demonstrates competence in deallng WLtQ concepts
S ’ involving fractions. .
"% ! given an object or set, partitions it L
5.3.1 into halves ? . .
. . 5.3.2 into quarters . ‘ \ }\‘a
oo 5. 3 3 1nﬁb thlrds : ’ f . ,\& .
-\ . D . . . . PR ) ‘ b
5.3 given whole objects partitioned into equivalent éérts,ﬁ'
’ . states the number of "equal parts” in the whole. '
" (LMIT: < 4 parts in the partition)
S.4 as a result of experimentation, can stat®how many
" . halves, thirds and quarters ére contained in a whole.
étc, . .' - ' Co . i N
* 6.0Demonstrates coﬁpgtenbe in'dealing withr time concepts. -,
6.1 differentiates between day and night’ .
" ) . .
6.3 reads the numerals 1--12 on a clock face.
‘ 6.7 states that there are 60 minutes in one hour.
X . 6.13 names the months of the -yeay/in order.
6.18 uses "morning", "Fftérgoonﬂ anhi"night" to show A
N periods of the day. X,

.

,
.
L)
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‘ 6.21 states thatithere are‘QO‘seéﬁaﬁg in one mieute, ‘ (
. 7.0 Demonstrates competence in déallng with concepts - » .
‘ “-;[' < involving money : SR h B
T 7 l glven ‘a collectlon of U& §. eoinms; iéénti@}es gnf
IS _ . coin specified, . ‘>~,,1<‘ o oo )
, i.l»l penny \ ‘. - S w;\! : L
. . 7.1.2 nickel - . : ‘ .
L 7¢1.3 dime A ‘
RSN . 7?1.4.quarte1: o . ‘ ’ . . '
‘”i . 7.1.5 half-dollar : . ‘ C .
\ 7.3 giVén any U. S. coin (other than.a pennyy,jmakéé its -
) L value by using qther coins: - '
.., 7.3.1 a nickel = 5 pennies. . ‘. : . ;
¢ 7.3.2 e dime = 10" pennies. ) L o K ‘
7.3.3 a dime = 2 nickels. | S Lo
7.3.4 ayquarter‘; 25 pennies. ' ' o ’ i N
- .7 T‘TS"mtef—\SMk‘/ . .
) ; \ ': 7.3.6 a quarter.= 2 dimes and 1 piekel. - - Co
' 7.3.7 a half-dolfar =~50 pennies. ‘r T
) 7.3. 8 a half dollar = 2 duarters. ' T h D7
( 73, 9 a half-dollar = § dimes. . e +
S 7.3.10 a half-dollar = 10 nickels. T e o
Tetc. ) o . S
8.0Demppstfates'competenge in dealing'wfth common ’
“ ‘measurement concepts. ) ‘ .‘ ’
AT "8.1 given a ruler to examine, states that there a}e ’
: 12 inches in 1 foot. ' 7 .
7 P ’ ‘ . ) | o
’ 8.8 given,a yareetick, measures thellengths of objects
.+ - to the neafest foot. L - | - o
“ ¥ : - . , ..
. :' “ _ 8.15 given illustrations of thermometers,"reads“teml ' 4;
peratefes to tﬁe nearest Fahrenheit degree.
- , etc. ) ‘ ’ ) \ ’ :
I 104 . Tl '
‘ . ’ " B
': ' - 1 ’ @ \
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4(?Demonstrates competence in deallng with basic geometric ~

conceptg. fﬁﬁ . ', Al AN /- / -
9.1 glven 4 colfﬁ&tionAof basjic geometrlc shﬁpcs,l N

discriminates among them: fV

9.1.1 identifies circles. . _ ' :
°9.1.2 identifies squafesuhf g S -
9.1.3 identifies triangles. ’ - T } .

z <« ' wx
9,3 given illustrations, distinguishes between straight-

line and curved-lihe segments. : -

“ ~
o . - e . « o . ¢

9.6 given dllustrations containing familiar plane figures

“

'élong with one or more points, states whether a

specified:lies inside, on or outside; the figure.

~ M " ' A

etc. - ' T
LY

.
¢, - . A ? -
.

10.¢ Employs mathematical concepts learned and‘computational

[a}

£

#skills deéeloped,to solye a variety. of problems. -

1Q.14given brief statement problems iﬁlpstrating addition

speeifies the operation necessary . -

. M s é . . +
to solve them. (LIMIT: sgsums <. 9) ‘

" or subtraction,

10.2 given brief statement‘ﬁrobleﬁe illustrating addition
or subtractlon, solves, dlsplaylng the solutlon in :

//ﬂ\\the form of a completed number gentence wmth the

"(LIMIT:

10.3 glven brief statement problems lllustratlng additich

requlred answer labeled. ~sums < 9)@ L :

ahd subtractlon spec1f1es the operation required

. 2 v
to solve then. (LIMIT sumg < 99) e
ete.. . - T . A
s . . : L, ." - 7
Self*care ékikls ‘ ) - .o

This sectlon of the ,curriculum ;s adapted from . '

.t : ’
.

Hart s' sqdles for the.developmcnt of.self-Help skllls - .

for multiple thd;papped chlldren and the Maryland School _ o
for the Blfnd's Elementary Skills of Daily Living: -
The chlldren s performance of skllls are evaluated Tl

along, a eqntlnuum.qf the need for phy51ca1_and,verbal,a

help or)physieai guidance and verbal Belp or a slight
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physlcal cye and verbal help or only a verbal cue‘or\

no cue -- total 1ndependence. Samples of obJectlves )
for toiletlng and dresslng are inéluded in this report»

Child: ‘ o T

. P -

.. 1.0 Responds. to t011et training techniques.

.. 1.1 Can be ' caught by the instructor on a time

schedule, ' L

1.2 Can be ' 'caught" by the 1nstructor through

-, the adult’'s observatlon of general physical
7 signs of the child' s needs.
- 4.3 Sits on the toilet with physical help
’ . 1.4 Shows dlscomfort at 5011ed pants. ' .
’ 1.5 "Asks" to be taken to the toilet. ‘
7.0 Follows a t011ct1ng routine approprlately O
2.1 Locates *bathroom. ’ ‘
. . 2.2 Locates toilet. "
‘ 2.3 Pulls down pants .(pulls down fly zipper).
. ) 2.4 Sits on toilet (stands at urinal) )
" © 2.5 Eliminacés in toilet. L
. f‘ . ,2'6 Uses toilet Paper correctly
T 2,61 Locates paper.“' , e ..' T .
- ; 2,62 Tear§ off paper. L, .
T 2.63 Cleans self. ‘ e .
R , 2.64 Discards‘papef.. S
2.7 Pulls up pants {pulls up fly zipper),\ B
o/ 2.8 Ffushes-;oileﬁ. ' - ‘ 'J
'2.9 Washes hands:. ) ) ) : '
] { '3.0 Undresses., o & ' R
4.0 Dresses. 'S o oo ::“
4,1 Puts a jersey or T- shlrt on. T o
) > 4,11 Pulls jersey down over chest after ’
. ’ chlldrcare worker has putlt oh, .
’ 4,12 PUShes one arm through sleeve when.shirt is
Lt oL ey . held . N . "Ao
. . . . " ’
P 106 ‘ .
. S ., s . . g
-ty » *
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4,13 Pushes botH awms through sleeves when held,

4.14‘Pulls-Jersey over head. ‘ .

+

+* 4.15 Pushes one arm through sleeve.

olds sﬁirt so0 second sléeve'moves into

position, ‘ Coos ,

Pulls jersey down beyond waist line. . .
~

9qDlst1ngu1shes back of Jersey from front

. e before puttlng it on. .
d. Socializafion skills s : .
Child: ’ i~

1.0 R sponds to, ‘adult's F sence and guidance. I :

.1 Reaches for~” fam1 iar persom
Q .

\\ 1.5 Follows adult s d1rect10ns. ;

2{0 Evidences‘an awarerness of’hlmself as an 1nd1v1dual

% hrs likes and dlsllkes. ’
300 Plays in company-of other. thldé ’ :
3.1 Plays ihdependently and does \not annoy © j
: turb other chlldren and requi es no«adol5/
1ntervent10n. S, . Sy -
X “3.2 Plays with same kind, of toys or play medla in ‘
:;{ close prox1m1ty with other chlldren. . . o
3.3 Enters into group songs;uc1rcle games and. snack
I time with others. . o SR - .
R 3 4 Shares toys, materlals, food ‘and/or adulL time ;
- with other childfen, . Co " -
4.0 Performs for others., '.f L 1:{ o ) 3
L bad Performs 51mple stuntss -0 N ‘ e
L 42 Slngs. Ry
. \ ’ 4,3 Recites.
- 10

/




. 4.4 Dances, etc._ {
5.0 Plays sxmple games with other ;hildren. '
5,1 Uses see-say w1th other .child, . o

5.2 Plays simplgj%all games. } .
.. " 5.3 Plays simp > games. ' )
5.31 Takés turns. I ’ /"

5.32 Plays Loward a specific goal, .

5. 33 Observes rules,

5 34 Tries in friendly Wax to win,

5 35 Loses gracefully. ﬁ
)

/ ’ * "\ 3. Elimination of gaps.and‘weakneseesf
.," L ; The staff's 1nv01vement in orgaqlzlng and developin
’ \ a written curriculum prov1ded oppOrt¥n1t1es for 1nﬂs
training., The school § statement'of

, . studied, up-dated, and rev1sed

Sﬁaff participation in committees

'
.

.sections of the curriculum provided
. ' opportunities, /

/. “
e . - : \The first draft of the c:#rleulum w1bixrrov1de guide-
y lines for 1nstruct10n and evgluation in 1973\74 .The com-~

pleted W?Itten currlculum shpuld clearly and succinctly

) ’ state fbr all concerned. the phlloSOphyv processes of
- :

“education and’ obJectlves of the prlmary school. .

v
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F. To increase prevocatlonal orientation experlences for prlmary
~school chlldren
l. Implementation '-. ' - - N

(49

(

ld.-ldentifgsg simple tools.

_ and included as ﬁart of FB

Staff members who taught the chlldreqaln classroom 1 \
and the Batloon Room'(lS chlldren) planned and implemented
‘act1v1b1es that involved the children in a-variety of
Prevpcational%§§$eriences. Such childzen needéd to be
taught what most normal children learn incidentally about
.gheir homes, communities and societies. >

Dennis Huber, head of extended services at Fhe Plttsburgh
Branch, Pennsylvanla AsSoc1at10n for the Blind and comn-

sultant for the prOJect, observed the ¢hildren and helped

e
‘

fornulate the follow1ng for the_year'
Chlld . v o

i .
a. Assumes work responslbllltles in the classrcom and -

¥

‘

«/)

dormltgry

3

. ) -, . N . I3 g . *
b Observes and visits representative kinds of’ businesses

and oééupa&igns in the community. < >

c. Prepar2s simple foods.

e. Constructs useful items out’ of wood. ““
f.,Increasesvattenfidn spans and work tolerance.
g. Useé .safety measures. ' i
h. Soc1alizes appropriately while part1c1pat1ng in aetivities. >
Mr. Huber and two teachers, Paul Sammartlno‘and Jates
Kolesar, in the Upper School vocational program, discussed
plans for_the primafy children .in preparation for their
attendance in Upper School wood-work and el&ctric workshop ;
The first stpges of a systematlzed plan to encompass pre--
"The plan w1ll be

¢ L]
classes.

vocat10nal ov1eg§at1on were organ1zed
wr;tten us1ng the currlculat\format presenteéd .in ObJeCtlve E

hprlmary curriculum in l97?-74.

3
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Aruitoxt provided by Eic:
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5. Evaluative data @ . . o
Formulative evaluation procedures were utilized through-

out the year. Mr. Huber met with Lower School staff members
to discuss and observe te children's accompllshments. He i

", felt that the 1n1t1a1 obJectives wefe successfully melemented.
) For instance, to introduce the world of work and the
acceptance of responsibilities each child had different
classroon task to perform each week, even though! ofted"'ﬁe
teacher or ‘aide had to verbally and physxcally involve fhe

child. The tasPs included thost of any regular classroom

such as: ~ . w \\ ' '

Chiid: 4 T : ‘
a. Leads flag salute. ' T f) T
b. Serves cookies. ' :

’ c. Pours juice. T 1‘ 5o e

d. Opeas windows. ’ ' T s
e. Closes windows. .. - , .
f. Gives weather report. . L : T -
g. Waters plants. .- . . ' . :

etc. ' ’ ‘ .

»

The chxldren dxscussed thexr v151ts to .a famm, shoe repair
store, beauty parlor, bakery and supernarket. Tbey_assisted
. in the planning and preparation of nutritiocus 'meals and -
saackse "They participated, in ecological activitiei by cleaq-

ing up trash in the area of the school and discussing ways .

to prevent air and water pollution.- They, were involved, in

- woodwork eTuge where they learned to use sxmp}e tools and they,

N

Y

_... made txe racks \Qapkxn holders and varxous kinds of boats oo
under: the»guxdance Qf a chlld-care worker.' Whlle 1nvolved in
- the abavc a¢t1v1ties, tLe meortance of safety prodedures

and, socialzzatlon technlqnes were emphas;ged

- 8
>

‘3. Elimlnatxon of gaps .and weaknngses % ) - .

»

[}

Steps were\taken in bbJect;\EQy plannang and introducing-

prevocatlonal brtentatxon .to childr who.may not be able to

P enter acadewic programs 1n preparatxon

. - . IS

1
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- .- . seﬁifprofessi%nal fields. These children had success .gx-
. . ° periences at their levels of deveaopmeﬁt'that should*help.
them develop positive and practical attitudes toward the-
world of work, ) . ) T
. ‘ C £hi}éren I?arned to use siﬁple‘tools and perform tasks
' which children enrolled in Upper School woodwork, electric
’ and metal workshops had to be taught at a much older age. :
. . "  Staff meetings w1th Mr. Huber provided opportunltles for
the exchange of ideas abdﬂt\future pOSSlbllLﬁlGS for multlple
handicapped chlldren. Specific objectives to start pre- >
.- paring Lhe_chlldre? for future emgloymeﬁt were formulated. ..
N A checklist of these ob}ectiﬁés will be an importane‘paft .

of the primary curriculum, «

‘

Aruitoxt provided by Eic:
.
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L G. To continue and expand educatlonal guldance opportunities for parents.
. 1. Implementatloﬁ - )

PR ~ 28
The following Sunday evening programs were organized
for the parents; . o .

L. | o
a. September - General Parent-Teacher Organization

meeting. Orientation and mobility presentation by

e

« mobility staff.

a

' b. October - Parent discussion of ideas for the Lower
// . School curriculum ,
Y . .

' ‘ c. November - Open House and 1nforma1 discussion groups.

* ' d, Decembet - Upper School chlldren presented ”Amahl

and the Night Visitors."

e N P4

e. January - I'm 0.K. - You're 0.K. by Thiomas A. Harris,

M.D. reviewed by, Janet Kliu?man and Haskell ﬁollander/j
\ f. February - Discussion led by parent, Mr. échmibt, /.
) ‘ o T and Hzskell Hollander. ) : N

A g. Marcﬁ - General Parent-Teacher Orgarization meetiﬁg.

S Dhscusslon of the Lntroductlon of affective edpoatlon

- o and pogitive human“nelatlonshlps in the school
' b w¢ * program. by staff menbers, Mrs. Jgdlth Rubin, a}t
. “herap}st at Pittsburgh Chlid Guidance Center; and

- ) . " Haskell Hollander, psychlatrlc sorial worker,

™
»
=
.

Apr11 - Miss Patty Vestal, «teachet of Technidues of

houseparents. o A
&
4

1 . : Da11y L1v1ng, discussed her léssons with pareats and
y
1. May - Geperal Parent-Teacher Orpanization Buffet dinner!
Election.of officers, ' ,
k Children and the extended Jey staff resented’Scenés

" from the Lower School™on the Chapel stag&.

Beglnnlng in January, 1973 a parent discussion group T

was organized with the goal of preparlng mothers to lead .
‘ . parent groups Five mothers whose,multlply\iendrcapped
) children had attended the school for at least two yeérs'z.

participated in a discussion ‘group once a weekf

EEETIPOIP ) ] .
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morning group and the others a Friday morning group

meet with Mrs. Rubin and the project director each

plan for their ﬂext meetings. Although they had diff cultles
with attendasce due to many unavoidable circumstances

went through growing pains as leaders, they made plans

date,

Families of 25 Lower Schobl ch11dren attended the Ope'

H0use in vaember 1972, which provided opportunities for
parent conferences. , .

Payents of children involvedein the early~education
progfams met weeklv with staff members to discuss their .
chfldren's progress and to recelve 1nformat;on about specific
tasks they could’ help their children perform at home,

Parent newsletters were sent home four times during the
year to communicate gnformatlon about the parent meetlngs
and the children’ s activities. A sample Newsletter is

presented ‘in Appendix F. .

Eyaluative data

" Twenty-one parents ‘completed the uestiomnaire presented
y 2 I q

in Appendix G. They résponded favorably to all the items:
but the following items had the greatest number of responses
and will be used for plannlng patent programs in 1973-74:

Programs which should be repeated‘

Open.House ‘

Orientation and Mbbility

» Children's presentations
b Actxvitles for 1973-744

' Program presented by children -
) Informal discussions

Guest speakers

Staff presentations

-113
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' .d. How-staff can best help parents:

Open House . 2 x, .
Classroom visitations ' .

<
SmaIl group discussions ’

There was an average attendance of 15 parents at
each of the evening meetings: THe majority of the parents
who attended consistently had part1c1pated in initial

small parent groups of Phases I and II. Early fall Pro="-

grams and those with presentatlons by chlldren had the.
gest attendance. N

It may mot be realistic to expect some parents whose
children travel long distance; on the bus to ahd from
'school each week to attend Sunday evening aeeting%.

In hia annual report as consultant to -the parent,
group dlscus§1ohs, Mr. Hollander, a psychiatric social
worker, "felt a- new c11mate of ‘closer school and family
re1atlonsh1pse$as created thls year by prov1d1ng more
opportunLtles;ﬁor the parents to observe their childrén
in.activities or to see their work.. He noted that it
was apparent the children enjoyed pergo;mlng and having
stheir parents visit their clgssrooms.

) He'cited that the, parent discussion groups'can.serve

as a vehicle fo% exagining what some of the' gaps and prob-
lens will be &nd,will have to be handled as chlldren moye
ghead in the school program. Children "who partlcrpated

in the .early.Title I prajects-afe~%ow integrated into

. regular programs in the Upper Schoovl. The mothet of one
is a prev1ous chalrman of the Lower School’ group, -and .
.will again be the leader for 1973-74.

4

Anticipating and being ‘aware of future
prOJectlons will-help in bringing about

a cooperative venture so that as the child ' -
matures, specific goals are met, and the .
‘parents are 1nvolged as part of a process . . .

% L

-Mr. Hollander stated., ) .




dlscuss1on groups and 1nd1v1dual conferences, the

project director was able to- implement tpe kinds of

. ‘ i
parent-staff.activities most meaningful to the parents..

Their requests, such as an Open Hous¢ on a Sunday

. -
evening,. were successful. -

An gctive member for' the past four years, Mr. Donald

échmitt was elected president of the School's General

Parent;Teacher Organization, and Mrs. Josephine Bailey,

prev1ous chalrman of the Lower School meetlngs, was elected

vice-president. With thelr children in'the Uf}er School

and tReir interest in all children, they should contlnpe

and the goals and objectives of the Title I

-
ctivities. )

.

Although the parent groups have been small, the parents

have initiated activities and provided important inputs and

reactions to curriculum and program planning for their

children. - «

,

As parents have seen multiply handlcapped children

progress -in their various educatlonal and social programs,

they have acquired greater expectations for thefn. They

seem to have more PDSltlve attitudes &bout thelr strehgths

. but!, also reallsm in accepting thelr limitations. With

~

the devclopment of a vocational or1entat10n curriculum

)

early in the childfen's education and closer parent '3

e

relatlonships, parents should. be able to thlnk more

reallstxcally about the future for their multiply handi-

capped thildren.

.
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‘ V TITLE I PROJECT, PHASE V . , o

STAFF 1972-73

Project Director

L .
‘ . Janet Klineman, Ph.D.

AJ
&

Graduate of University of Plttsburgh programs for teachlng the

+ visually handicapped.. / . *
!

Teacher-~Early 'Education Program (Objectives -1.and 2)

;,, Meryl Newman, M.Ed. A . - - -

s

Gradduate of Univeggity of Pittsburgh program for teaching the
visually handicapped. ° o ' . .

~ »

'Teachér'(objective 3) ’ . .

Jeannette Chechile, M.Ed. . >

‘,
1]

>

- Graduate of Kent State University Special Education Program.

' -
4 RN M - . Cw

Speech Therapist (Objective 4) , SR

4

L3

. . _ Sandra Schneider, BsS. ) Lo - T ’
. Graduate of Wést Vlrglnla Uniﬁ%gsxty with Sgeecﬁ and Heafing, " 5
. : magqx,/ k o . ‘ . . .
] ) . . . .
, . ., Child Care Worker ) B ) L. .

Willdam Kegg, M.S.Ed. t”
. : hand “ i ¥ . ”
Graduate of Duquesne Unxvérsxty Federal Work-Study Program - s
in Counseling.

~ N L . A

LS . LA \

. . ) ) . )
0 Child Care Worker--Early Education Program ', . ' N :
» . L ' . " ’ . . " . .'.. - -~ ¥ )
Ellen Frauenheimf A.A. . - .. ?

ﬁ*
Graduate of University of Pittsbuxgh Department of Child Deve10p~
ment and Child Care three~year assocxate program.

12
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}1 . . . -[ | ) ] \' ' ] N - . .\ - . '
- ... Child Care Workeér-rEarly Education Program _ N )
} Gary Baughman . ‘' * - - ‘< . . o0

|

Undergraduate student, UfiVetsity of Pittsburgh.
T . t D

%}

) ’ ’ . o ' ——
| Child Care Worker-~Early Education Program
Diana Roebuck, B.A. LT . _
: . ’ :
% .. ' Graduate of Seton Hill College with Psychology major. - —
; 0 " T ) ;
| Child Care Worker--Ea:lf Education Program - ’ ) .
| . , : L
% ] o Peggy"Ross .. i . -
: -~ i, . . ' * .
! T Attended Comminity College of Allegheny County for two years. -
' "7 child care Worker--Extended Day- Program . . : ’ LT .
Cynthia Taylpr\ . - - . .o ‘ - —
' )
' " Graduate of Western Pennsylvania School for Blind Children.
- A Attenaed Slippery Rock State College for two years.

' ’ ¢ . - N . . N ) .
' Educational Evaluations . . ¢ "

* - S v N - ‘
l: A "~ Jane Erin, M.Ed. ) X L : Co
| . 5 . - ’ N ) X
D Graduate of Unxversity of Pittsburgh Special Education and
j : r -Rehabilitation Program. . .tﬁ ‘ ) T
| . J . ) ¢ 3 e . .
I Typist , . o ' - '
VN Marion Damick . ) . ) - - .
r * . ’
| Videotape Recording /and Edztzng’ A ‘ o - ¢
} . o r 1 .. . %‘ M

W1111am Jewett, B. S. , o .

| Consultdnts A
' '+ Haskell Hollander, A.C.S.W. ' . . o “3 ,
' . Psychiatric. Social Worker ) , s " *
} M Pt - n .
f . ~ .‘ s . . . -
| Dennis Huber, M.S,W. ‘ , : T a N
| . ) ee Y g - N v

\"1 . - . ’ . ..'/" ) .:‘:‘%. e‘-“ I \;-. - .. ".r
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/ »
/ , ‘ ‘ .
James Kolesar, B.S. o . . "

A .
. - .
v

Edward Nuffield, M.D. ' -
Child Psychiatrist, Children's Hospital of'Pittsbprgh, A .

.

Judith Rubin, M.A. : -
Art Therapist, Pittsburgh Child Guidance Center T :

L :, . " ;
Paul - Sammartino, M.Ed. Equiv. ’
i .
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— . .VI..SUMMARY AND CONCLUSIOl‘l : . -

. Although 1nd1v1duallzed 1nstruct10n and spec1f1c actlvgtles
were planned for 55 multlply handlcapped chlldren, all of the Lewer

. 'SchooL children received direct and 1nd1rect serv1qes from thigs pro-

‘

N )ect The development of a 1earnrng environment where each child can

‘ express h1mself seek kn0wledge and enjoy social opportunities.with

adults, and other chlldren was emphas;zcd A
N___/) _ The entlre staff of the' Lower ,chool seemed to galn greater .
coheslveness 1n working Logether to deflne and to 1mplemenp the chil-

‘ ; drcn s instructional programs Instead of displaying reluctance ‘and "

‘e

- negativism toward worklng with children with complex learping and

behavior problens, staff members were encbdraéed by the gains such

children h mad§~during the year. Frustratlng situations and perlods
‘were not a

overwhelmlng as prev1ously, since long-term evaluations
1nd1cated a child's accompllshments i . A *

¢ - N v

~\ , The staff seemed more aware of helping chlldren w1th the learning

.

. process 1nstead of just academic knowledge. l Regardless of age or *

classroom placements, children were grouped for 1nstruct10n accordlng

to thelr developmental levels : C L

‘
»

The value of various klnds of posltlve relnforcement, espec1ally
verBal prai eﬂand’opportunltles for special pr1v1leges, was more wldely

. accepted by the entire staff. The hierarchy from primary rewards

: towards special privileges and 1ntr1n§1c gratlficatxons was apparent
this year. Children who required primary. rewards during Phases I, II
II1 were relnforced with tickets and. higher level rewards this year.

Evalt:tjons of the implementatlon of the seven obJectives 1nd1-

.

cated pPsitive resultd. L
A. By meahs of objective assessment procedures, behav1orally

orlented tasks\were determined for the children's 1nd1v1dnalrzed in-

I3

struction in the areas of communicatidn, academic readxness, self-care

- -
¢ ~

skills and socialization. L . N

. , .

N . . . - . Y .
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»
i v ) Ve . : . / - %




‘o

.

© toward enterlng into socxal act1v1t1es ,

. B. Twenty one preschool children were evaluated in order tﬁ

\\prov1de early 1ntervent19n for them and gu1dance for the1r parents. . -

&

41ndependently, but- those with motor and other disabling handlcaps re- v

\phys1cal, social and emotlonal devclopmental lags' or deficiences for .

y o )

Chlldren with any useful residual vision, distance or near, ’ te 0

|
' . 1

were encouraged to use At as efficiently as poss1ble. Greater emphasis o

was given to the development of listenlng skllls for slow braille and

ink prlnt readers. e - % '? '
Eleven multlply handlcapped prlmary school children out of
14lmade substantial.gains according to audltory assessments in June, ot
1972 ard June,. l973 Five preacademic students out of six also made
substantlal galns. See Table 4, p. 28 )
.fl Gains klndergarten chlldren made according to the KBLP provided ’
obJectlve informatlon for their 1ntcgratlon 1nto classroom 4 activities.

i

See Table 5, p 33a. : C ‘ o

Check lists were developed to evalnate a child's progress in y
arithmetic and reading rcadlhess. The check lists proyided obJect1v1ty )
for 1nstructlonal plannlng, guidelines for testing, and quantitatlve | '
scores for pre- and post evaluat1ons. See Tables -6 and 7, pp. 35-9. °

Most of the primary school children performed self-care skllls
quxred special .dnstruction and made slow galns. . o

Although some chlldren were more responslve than others, a social ) .
atmosphere was notlceable in the classrooms, dotmitories*and play areas.

Children whc tcnded to be qu1et and w1thdrawn recéived spec1al guidance .’

Such stimglatlon and trarﬂing should prevent or-alleviate mental .

many' of the children. Research has indlcated~that lack of attentlon to\

a chlld s deficiencies’ dur1ng early chlldhood may lead. to 1rrevers1b1e ' .
handxcaps. : . -'{ . ' . B
. Attendance at the school ‘on & part+time or daily bas1s prov1de * ol

opportunities. for the chlldren to soc1allze w1th.pr 'be aware of other ”
children of srmllar_functlonlng levels. It prov1ded opportqnlties for
their pa{ents to observe their children's educatronal programs and fhosen
of older visually impaired children. ., . '/ S, _ _;

. Discussion‘groups and parent-staﬁf conferences prOVLded oppor-
tunitieq for parents to express thclr feellngs about‘rearlng a handlcapped

- "
- B -
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“J

" child aaﬁ'tb gain obiectiye_infoifétj

and for future planning. - 7R y . = :
IS « . / : C A S e T
. - C.. sLx children with complex learning and, behavior prdp{ems who ’

\Gf

were often not manageable 6g(a full-time ‘schedule 1n régular classrooms

ed for . bhelr o

v

. reqpbnded to learning ogpo tunities 'in g spec:!g;rcomede31
.needs. Evaluations 1n; cated they-mastered acad

emic read'pess tasks
. of increasing dlfflc Ity, progressed 1n adaptlve be)av' r skiils, and
made gains in soci lab111ty and acceptance of 11M1

. 15, p. 66 and Table.16 p. 68. . R

. . wh

‘P. Arficulation difficulties were. ﬁcund to be the wost prevalent o //

- ', type of speech disorder among 1( children who wére referred for‘sﬁeech

tions. See*Table

-

[s

.therapy. The ch11dreu recelved hal f-hour sbeech therapy sessions once o ’ *

or twice a week. Their teachers welcqmed the sp:%%y’therapist’s recom-

. o 1
mendations. Fourteen of the 16 children correctefl or improved thetr ya

. . ///
misarticulations. See Table 17, p. 73. ‘ - -

, - «

‘ P

1 , -
. . ~ E. " The staff's involvement in developing and organizing a written . !

. primary cyrriculum provided in-service training and communication op- T
“-portunities. The flrst draft_ of’ the currlculum will provide gu1dé11nes

for instruction and evaluatlon in 1973 74,

- -
.

P : '

: F. Steps were - ‘taken in objectively plannlng\and 1nLroduc1ng W

S —
pre-vocatlonal oriehtation to rlmar children who may-Tfiot be able to .
P y

oo

~

enter academic programs K

. Specific objectives and plans were £ormu1ated toward the develop-

ment - of a wr1tten systematlzed prevocational currlculum at staff meetings

]

with a professional in charge of extended and workshop’ serv1ces. In
the clasqrooms and during after school mct1v1t1es, the children had .

: successful prevocational experlences which should help them develop

positive and practical attitudes.toward the world of work.

"

. . .
K .

. ' ' G, Educational gu1dance ‘opportunities §ere continued and expanded N

for the -parents. Close .relationships were estdblished with parents 1n

-

. small dlechgslon groups. and individual conferen s. It wps.difficult

to evaluate the results of such meetlngs db]ectlv y, but the ‘parents

who consxstently attended the meetlngs appodred to have gained insights

et

1nto their children s oducatmonal and soc1al programs. They seemed to

. o have acquired greater expectatlons and moge 3031t1ve and reallstlc P
. . - ‘

. Y
httztudes toward them. . 2 P
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Lon51tud1n 1 studles of thJ ch} ren who have received direct,

t Western Pennsylvania School fof

-

services from thg T1tle\I prolect
Blind Children beglnning 1n J

1969 1nd1ca5¢ thex progressed eduy

,

P
procodures of thc SCh001 P031t1ve outcomes ‘in terms of early edu
/

"cation evaluatlve and developmenkal pLans which have been 1mp1emented

s

and which are proposed should b7come "visible in the future. :

.

: | ) ‘?n’i”

cationally and socxally and have Aeen Jntegrated into generaf manaiémenf
y .
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VIT  DISSEMINATION .

. . \\ - .
“ “‘—%ﬁ“#he Western PennsylVanla School for.Blind Chlldren s Annual
Report, 1972- 73 ,br. AltOn G. Kloss, Superintendent de3cr1hes\some

K:of the accompllshments presénted in this Title I Evaluation narrative.

Th1s past year at the Western Pennsylvanlg,School
for Blind Children has been one of continuing and
accelerating change both in tune with modern edu- . “‘
“cational thinking and in the make up of our student :
population, which is increasingly pultiply handicapped. -
At} ~ . Ed

Working towards the objective of providing more
learning opportunities for individualized instruction, -
rqther than groups, we developed a.developmentelly

‘seéquenced curriculum with emphasis on the learning process

. Tather than on movement from subject to subject or grade
to grade. Our staff is in the process of preparing be-
haviorally, oriented checklists that will be used to chart .
the..progress of each child in many courses. We have * ..
injtiated resource rooms to serve as individua] tutoring
environments. Newer techniques’ for teaching multiply - °
handicapped chlldren including behavior modification and
contingency management have been adopted for students at :

" o®  all levels. o .

Informatlon and_pictures concernlng the 1971- =72 Child Develop-

’
e

s ment Proyect "which were obtained in June 1972,- appeared in a ser1es
of articles in the Bintshurgh Pregs the week of October 19, 1972. The
need for funds &o extend serv1cas to multlply handlcapped visually
impaired ch14dren and to build a thlrd floor addltron to the Lower
School was presented in’ the articles. Reprlnts of the. artlcles were
bOund 1nto a pémohlet for d1stribut10n by the School. See/Appendlx G..

The £i'lm, "We 11 Show You What We re Gonna Do! -- art for ‘the
multlply handlcapped -- ig available for purcﬁase or rental from )
'ACI Filmg, Incs 135 W, 45ttadt., New York, N. Y. 10036." It i4fustratds

the chrldren}& responses to various art media and opportunrtles for

Narrated and produced by Mrs Judlch Rdbin, art theraprs at the
. Pittsburgh Child Guidance Center and Eitie I Project Cons tant, the

* * .
- . . .
.l . . v o -
., 4
L ) A
! \"’_}\_ ] -
- \ \ . :
. . .-
- “ > Y A . 4 ]
. . v '
» . ’
-
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’
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free expre551on durlng the 1969 70 Title I exploratory art/program. 4{
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film has been presented &t many professional conventions and seminars
3 . - ¥ . .

-~

during this year?. /For example:

American Art-Therapy Association . .

Institute on Art in Special Education, Department of Art,
Northern Illinois University

Internatzonal Seminar on Arts in Education, Perkins School,
Lancastetr, Mass.

National Art Educatlon Assoczatlon s Art foflExceptlonal
- Children

Conference at Queens College, New York

Natlonal Institute of Mental Health Meeting at*Saint Elizabeth
Hospital, 'Washington, D. C. . .

Pennsylvania Pederation Council for Exceptzonal Children

Western Pennsylvania, Psychlatrlc Institute and Clinic's
‘Educational Conference ‘

L o

[

The fi'lm was shown several times during the year on WTAE' s/
Paith 1§>Today s World, " Channel 4. Mrs.*Rubin and Dr.-Klznemah/;ere

interviewed before and after the film presentatlon

-

The dzrector has contlnued to persomally disseminate infaormation
about the Child Development ?ro;ects During this year she was a
guest lecturer at the University of Pittsburgh, participate3~&n»pre-
sentlng a workshop at Cresson State School and Hospztal, and was a
spéaker at a Kutztown State College summer workshop for teachers If
available, she discussed the project with groups of v151t9rs who toured
the School.

. This narrative evaluatlon will be sent to the following pro-

+

"fessional agencies: ' ) -

~ v .

American Foundation for the Blind

Carnegie Library, Division for the Vlsually Handicapped

Developmental Climic, Children's Hospital of Pittsburgh

Ohio State University, College of Education

Pittsburgh Child Guidance Genter

.Pittsburgh Branch,.Pehnsylvania Association for the Blind

Regional Office for Blind Services

AUnlverszty of Pittsburgh, Department of Spec1a1 Education
and Rapabilitation and Department:of Ch11d Care and-
Development

-Western Pennsylvania Special Educational Résource and

=" .. :Instructional Materidl C ter

Coples will be available for members of the Western

- Pennsylvanlé School for Blind Children staff and
other interested individuals and agenqzes

%
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/A . APPENDIX A . - . . >
/ . : : I P . : .
/ T PROGRESS REPORT * g e, ", ,
UDENT: Number 1 . ) - ' ' )
INSTRUCTORS: Mrs. Chechile and Mrs. Schneider . .- )
///DATE: Fourth Quarter, June, 1973 =, ' .
o
" In the course of this year, he has demonstrated to us that the auditory (Listenlng) ' )

approach,.to learning is the most successful for him. Noise, however, appears to
disturb him, therefofe a carpéted, quiet’ environment would be rEcommende . '

. e

Durfng the ldst three ‘months, he has' worked on the followzng-

R . . .
Ny

1) Clapping out the syllables in a word. ’

2) Categorzzzng objects (example: furniture belonging to a living)/room
"“< in contrast to furniture belenging to the kitchen).

3) Guessing riddles imvolving familiar objects. °. . -

4) Identifying numbers, up to 5, as even or odd; ' 5

5). Counting the nunber of braille cells on a ‘card and—selectiﬁ§ the =

correct number of blocks., . - - e
6) Retaining the pronunciation dnd meaning of new vocabulary words ‘~
. (i.e. tardy, dzsappoznted,ashower) . oL 5
7) - Usifig’ "y" and "th" correctly, . et .
8) Dlotatlng information about class actzvztzes and trips to be wrztten . P
inbraille and print. : a :
9) Memorizing and'singing songs.. ° - '

> . .
e e, 3

Soeially, he haSademonstrated.an increased awareness by doing the following.,

~aa

" fl) %ﬁsguming other students' job ‘when® they ask politely.
2) Wanting to take homework and his speech tapes home. o
3) Giving help to friends having a.problem by asklng "Did you get up on

s " the wrong side of' the beqd?", "Be a good sport,” and "Tune in." T -
’ - 4) Buying presents for others with the money he earned. Y '
5) Relaxing and counting to 10 or -20 when helg’ distressed, and then . .
) talking his problem out. 'Knowzng it's human and perfectly alrzght . )
“to'be angry or upset about something or someone, but ta "cdol ofg" Do .
a and then solve your problem. ‘ x4

6) "Rough-housing" with male Child.Care Workers.: T ’ P
7) Outstanding in all of his behavior was his increasing volunteering to- L
< take students to classes in other buildings on the school grounds. The * . &
other students were grateful. I feel he likes to be a helpful, brother-
type friend to boys he doesn't see very often. Also, when he was .not
interested in joining in an actr;zty with the group and was ignored for
aswhile, he Jozned in with enthusiasm #nd particzpated fully aftef«:;ﬁile.

\ v ‘-

* .This report was 1nc1uded with reports .to- ‘his parents as well ag for
school,records. v . ) .

We are very proud of h&s year at school‘and we wish e¢eryone afn enjoyable and

safe summer and good luck in your new home..

.
¢ - Y - N

N - 3 - '
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“APPENDIX B .

.

.* INSTRUCTIONAL STRATEGY FORM

_ MOTOR DEVELGPMENT _
LT . o ' L. Code

" STUDENT: Number 30 \ + = progress ~

-.XNSTRUCTOR: _Mrs. Manning, Teacher e 0 = no prog:ess

DATE: September-October . 1972 - . .. * = magtery

- -,

1)

v

Tagk 1. To dry her hands ~ o : . :
Task 2. To unscrew and to screw the plastic barrels- N ,f‘
‘Task 3. To open and tlose door by tutnzng door knob "¢ ° s

INSTRUCTIONAL® ACTIVITY * . o - ’) -

’

. ‘ ¢

Task 1. Preparation for snack and lunch time - o
“Task 2. Find the gumdrop inside the barrel

. Task 3. "Peek-a~Boo" game. Beth can see herself in a wall mitror if she gpens

. the class bathroom door. .
! 2N .

. " TERMINAL CRITERIA -

-

'
Task Y. To pat dry the backs of each hand with a paper towel
- Task 2. To unscrew the barrels for the ‘candy treat inside .

Task 3. To turn the knob, push open the door and see herself in the fiirroz
REINFORCER S ‘ :

Id

Task. 1. Verbal praise
Task 2, Gumdrop :
Task 3 Seezng her reflectxon 1n a mirror | . .

- -

EVALUATION

‘ Task I Task II Task III o “TaskffI Task II Task III
Oct. 2nd -~ + ) 0 Octi: 9th - . * .+ +
.. 3zd + 7 70 O T ' - : - U+
4th ¢+ . 0 0 + +
© 5th + +(Adult + . * + - .
6th o +holds * ' . * +, *
barrel) ) ’

-

=3 Y — -

<

October 16 - We have deleted Task I. Beth now takes g at pride in turning on
faucets, washzng her hands ayd:patting them dzy

. .
- e -

October 23 to 31 - Task‘}I {Turning and Opening barr 8). Beth continueé "to need
the bottom barrel held securely by an adult in opfler to open the.two halves
of the barrel. . She makes a‘little twisting motjbn batk and forth and thus .

, opens eagh one of the six barrels of graduated fizes. We will encourage her .,
f to turn fhe. top in only one direction, thus elffn nating wasted motion. :She

October 23 to 31 - Task III. .Béth has. mastere] this task. . She can_turn knobs

< 7 and push open light weigh doors such as e bathroom door in tke classroom

.and the teachers' cupbo . The classrogy hall doox is too Heavy to push open
‘ [N ) . ) : !

» €an not put two halves together/yet. (New tafks!!). . o

b




" WEEK OF:
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. * % .
STUDENT Number 47

- . e

Appendfr’B {Continued) ; Ny

. Code
- - With verbal & physical help

INSTRUCTOR;

Lynn Andrews,Child Care worker

/ With 'verbal help

April 2, 1973 (3:30-7:30)

* After initial direction '

N ?

. .
.

. ’
¢

—

EASKS

Mon. ° Tues. Wed. - Thurs.,. °

—

Negatlge behavior to’be eliminated -

. ('TempeXr—tantrums . "
: (;}Mild R -

v .
- - -

? l . .1"*"1‘“ ~e -

Severe .

’

Positive behavior - X
Examples. Followed simple direc-
tions cooperatively —

Went to -

Went to
bathroom/

dlnner/
& bath/

* Participated in group activity

"  Movie

Initiated play or skill acti-
v1ty

Same &
Baby Carg.

Swing
*Slide

Jun,.Gym

»

.

Manipulative Skills
1. Grasps ywith fingers - spoon,toy
crayons, etc, - -,

Kjck ftball.

*Jun.Gym

- 5

-Swing ' /Clothing"'“Jun.Gym

._Makes random marks with cravon

Makes up and down lines:

Tears paper

Pastes paper on oaper

Turns pages of a kook

2
3.
4,
5~.
6.
7

._Unwrapgs coverings - candy, gum

. 8. Disassembles - takes. clothing

off, takes simple objects
apart © .

a1l i -
clothing - I K

- well

9. Assembles - puts parts together,
puts on clothing

-~ All clothing :
. with help. . ] ‘

10. Throws. - ball beah bag, etc.

|- : *Ball . °

Communication Skills . .
1, Uses simple speech to obtain
Rants,

y ' S e

/Askkto~go‘ . ‘ a
to bathroom ) -t

2. Names ‘comsion objects

/bannistex /glasses <

3. Names familiar peoplé and greets
them appropriately

Child Care Nurses Houseparerits

Workers . o

- 4. Names activitiés in her morning,
afterpoon and evening sche-
dules )

a

Go to Mr.’
Campeau
(Phys.Ther.)

Get bath
Listey to
story ?

Go to
school

—

T - 5
Cahcegts -~
1. Identifies the following concepts'
1) hot, cold, warm ‘
2) rough smooth T
3) top7 bottom

/cold water

- ~a v

-

o \a -

‘/hot water -

'VisuaI Dngnlmination ]
1, Identifies.colors ° P

L)

S

% Red,yellow .
. * blue,green
W black,white
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‘ APPENDIX C . /
B o " Early Education Developmental Checklist! Co-
i ) & . -
i o PeﬁQQZfl Social Behavior C T
h s e ‘ , - “ P . Koo . . & ’ 3 . . - N
' : 1. Regards face. T L, s ' -
C 4 ' 2. Smiles responsively. . ) o
. ‘f?) \
] . ’ 3. Smiles spontaneously. ‘ g A\\‘ oo
" 4., Plays with own hands. ) . .
. ‘ ~ . [N ]
1 T P *
8. .Seeks ‘adult praise for correct behgvior. ’
T4 L R . ' .
10. Allows self to be directed,
| 21. Engages in sdlitary play. . - ’
4 v Ve : »
N . .27. Shares toys. - . ) '
. ' 32. Engages in imaginative play. - < © e ’
1 . . i . ) ,/ a A}
34. Plays interactive games, e.g. tag. - L ==
35. Separates from mother easily. , S L.
- Fine Motor-Adaptive Behavior e 2 - - r s
1. Equal moveménts. ' : ~ ) o
. - . /
2. Hands together. : C F—
: o0 - 3. Fists hands -- clinch on contact!{ » '
) N 0 ~ -
L S T T . X .
e - 5. ‘Examines to}.in hand; takes it to mouth. . ) <
b . ) ) . . 2T s, : . A
‘: . . .V‘D . . . . ". |. . - B 1 .. - '
7. Neat pincer grasp. ; - . ‘ .
3 e e e s e s . . . . ?
.. 10. Attempts to regain lost obi;ct. . ‘ oo : .
: ] .‘. ‘ . ’. ) . . 1 .- ~
’ - 2 F ) . . K : .- M < . [ 3 - 4 s
) - }Adapted ‘from the Denver Developmental Screening Test and . e 0.
- . The Visually Impaired Child--Infancy to School Age by Helfiday. .
N . 4 - T - ~ N ,.“ . .
t 7,‘_‘\ \ " ’ . M e
13:0'.' - YT
-t ‘a . -~ - \-\_
— - .- , - - T :
\ . - » . R
(S e \ . . LR . \c\
"‘:I’CI: lC r S . oo .2 P I . £
. ' - '.-‘ - * M ' . ’ h \" - S B L ) - - P <




- i
, .2 . ‘r
g L) - )
‘ \ N * . / a ¢
13. Turns book pages, several at a turn.. N // . :
« NS
N - . 14, Can snip awkwardly with scissors. .ot e
Witk
o¥ ' T B *

}1«' L
. o

§ - s , 17. Uses-cra‘yo'n. . ' .

oL , . .

o, A A A . ' -

L . ' . ; - . - R
- B - . A -

S "19: ImiTates -F. ot

. « e L ) ¢« e . . . . .

22. Builds house with blocks. . o

Language Development - . ) T
22
1. Responds to bell. ‘ ’ :
- . ¢ - . ‘ . [
3. Laughs, squeals. . - .
- ) 4. Listens to own vaice. . . '
] . ) | l, < L.
~ » g 4 - -1
) J. Initigtes social approach vocally. - .
, 8. Imitates speech sounds. T . ’
" ’ "- ~ . 1 Q— .\‘
N .‘.:..}...-. .-
; . 10. Pays aftention to own name. ' "4
N oo N
. N T T . ‘

- »

- : 15. Points’to one body part, named. . . : ..

s
.« . €
»
e o e . . o« e . .
. “

18. Lisienstto*rhymes, songs, interesting sound repéetitions
v, ‘for shoft periods. ’ ‘ O | o ‘

. . « e o' o . LY . . . -

23. Begins to use pronouns. .

26..Comprehéhds 3 of 4 prepositions. -

. . .
LI . . . . . . *y 0 .
3 A . v
A 28. Uses past fense.. , . .
N . . . * T " y %
. 29. Can g1Ve]1dent1fy own sex. - ue
v ¢ +
- . . . . ‘o . :: . ‘. ’. ..; . » [
©,33. Defives words/ 6 of 9. ] . ' A .
’ . , . * ] v - . . - »
f . . . . . . W, » . :_\. . ¢ " .
) Lot ", 1; ; cp 7 1
35. Uses conftecting words such as "and to make longer sentence. ?
- * . . .
. ~ v - Y b A Y
¢36. Understands basic tifme intervals.. .
. ) hd N R .. ‘ol .
- - 37. Can print own name. . ‘ . , ‘e %
¢ - S « Y . Toas oy P
* L - . " ' B L [N 2 - ; ) r
. r ¥ Lov o 131 e , o3
R . v . . £ . . . T
. . . Cn .
- . " - » - . : .
Q D - , - . . . v

P o




G;oss Motor Development . ' . ’ o
. " 1. 'Lifts head 900 - v e )

. ..
[ Y L 4 . C. . .

(I . . -

. - 15. Stands alone well.

-
.t...,o...... @

.« - 17. Walks with one hand held.
,18. -Creeps up stairs.
’ ..'s ! ' . ' < ~ . N

- 30, Balances on 1 foot for 1 second
31. Padals trlcycle. )

35, Pumps s¥Wing, ' : -

¢ Self care , : . .o .
v

v -

-

’ 1, RequireSWnight and day feeding. ’ .
* 2." Réquires day feeding only.

. -
4 . . o
- ¢ € e e 0 & o« e o

o 4. Holds bottle.'f ‘ R .
. . ' ’ 5. Reaches for bottle. * o .

.
e ¢ e e e s e e o o
5 > . - v « .
- -

. o 7. Dlscglmiﬂaggs food from other obJects. ) .

-~ *

o ' * . 8. Has favorite foods.

- .
F . . . . .

13 Usea spoon,’ spilling 11tt1e.

14 Removes garment ) ' P

e
b
IV
™9
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{H\ T " APPENDIX D -+ Lase Studies ) ~
CHILD #44 - L

Birthdate: 1/24/68 . . . ’
Dlagnostlc Informatlon. ) ) L ” B .

p Developmental Clinic Report' 7/7/71: Congenital blindness,
- etiology undeté&rmined. ,
Developmential delay in her speech
. ‘ \ .. and language and personal-social
N areas. *
: N Undetermined mental retardatlon.
) " Very mild hyperreflex1a and questién-
. ably tight heel cordsy -- early m11d.1£/

N .cerebral palsy undeLermlned

Psychologist's Report: 7/26/7¥: At the chronological age of
ol 3 years, 6 mths the Maxfield-Buchholz
) LT Scale of‘gpec1a1 Maturity was ddminister-
S . ed yieldrﬁ a social age 'of 2.6 years.
. © - At that tlme it was felt she was furc- ‘
v tioning at .a\level which is borderline |
incomparison. ko the social deveko opment’ "\
of blind childken her age. The main
. ' deficit noted was her lack of langpsge\
n

n

Audiologist/s Report® 5/11/73¢ J. respohded by cessation of ™ o
s S ; | ractivity to narrow band’ noise. These *
N L2 nesponses lndlcated hearlgg which is wi h1n
S the normal range, N

Psychiatrist's Report: 5/18/73: J. was seen as extremely re-
, . .gressed in all ‘areas of functioning. She
\ exhibited autistic tendenc1es

‘ J began attending school in September 1972 on a twice weekly "
basis_ and was considered a member of the preschool day program. She was )
almost totally non- vet@ﬁl with "ocallzatlons consisting of a repertoire
of sounds wh;ch expresseg either pleasure or displeasure. She was noted
by the psychiatrlst to have no sta{h&e response and to be extreme\y with-
drawn and aloof '\Though she enjoyed body pDay, ‘she had 11tt1e control of
her own movements. J. was unable to sustain any lncerpersonal relagion-
shlp beyond the superf1cia1 and sporadlc Left alone she spent most Qf

-~ her time spinning, bLow1ng a her hand and walklng back and forth in an«
| extremely mechan1st1c manner. She seemed aware of her mother but was not

disturbed by separatlon. It was fe1t that this awareness wasg a pos1t1ve

beglnnlng towards a deeper personal relationship’ with another human

133‘ T
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being Concern was expressed among the staff that the low qua11ty of

J.'s responses were due to the fact thdt she'wag” enduring our efforts ' e

with the knowledge that ghe would soon be g01ng to a less structured

. b N
“‘environment at fbme. Thus,*attempts to structure situations- whlch're- : it

J 4

quired verballzatlon>were met with 1nd1fference and withdrawal. The

only thlng J. seemed. mo en]oy at.thls time were perlods of’ unéeStrlcted
body play where no demands were made of her. On ‘the basis of these

observations, and after chsultatlon with the psycblatrlst it was

decided 'to integrate J, into the residential program prov1ded 4in the

was fe1t that this would allow for more consis- L

— n

special dormitory.
tent and ‘intensive st1mu1at10n and’ prov1de an opportunlty to better
assess J.'s educational potential. ' , .
"Integration was begun in October, 1972. \Mother stayed uith J. -
overnight on two occasions. . The purpose of this was twofoldj one to W
provide J. the security of a familiar person, and secondly to acquaint
mother with the school routine and some of the aspects of J.'s programs
J. had a difficult time remaining at school on her first night. She re-
mained upset until late in the night with no form of consolation satis-
« .\ fying her. Subsequent stays were more calm, though bedtime was always
" ;>\\ idrfflcult and J. would remain awake very late J. spent her first full. ‘”\
‘ o \< week\at school in Nrnvember at whlch tlme she was better adJusted to the
\\\ ‘Qtroutlne At this time she accepted bedtrme but rema\ned awake in her
\”x\ff‘\“ 7 g\ S
\ The program established for J. 1nvolved a hlghfy structured ‘ i
i schedule of activities in all areas of functlonlng Sltuat&ons were
structured to increase bodily control, to| encourage verbalization, to
develop meaningful personal relationships W1th the child-care workers
responsible for her program, and to improvet zselfvcare skills. °
J.'s initial response to the res1dent1a1 program was resistance.
Initially, she attempted to sleep during the day, thus isolating herself
from daily activities and other people. The approach adopted by the -
staff was to keep J. awake during the day and to involve her‘in activities
such as outdoor'play, rocking on a chair with an adult, moving to music,
and favqute flnwer -plays such .as pat a- cake. J. was conststently re- —

warded for her participatioft in these act1v1t1es$by tickling, verbal

ﬁ& -
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prajse and oyster crackers. 'Though.the above activities were those
o which J. most\en oyed she was still }ESentful of.staff intrusion. She
N gan to have s vere 62£per tantrums when she was awakened and in.
t:an51t10n from one act1v1ty to the next. These tantrums were seen .
.+ - .as 3 posi&Lve step jn J.'s emotlonal growth. * The staff felt thatﬁitge'
tantrums) 1?dJcated J.'s awareness and response to intrusion into her:.
world. The tantrums were initially dealt with 6; holding J: in a secure
fashion.and explaining to her that she would not be hurt nor would she
" be allowed to hurt others. Most frequent in these tantrums was biting ¥
and pxnchlng in an attempt to drive away the adult As J. relaxed, ' Q"
she was releaseé It was noted that the tantrums became less severe
over time and that J. began to Seek the adglt for comfort during these
episodes. In addition to the decrease of duration and severity of‘the, s
tantrums, ‘they also became less gene:allzed —~J°. only had tantrums on
\ ‘ Tuesday mornings upon awakening and after comlng 1ns1de f an out-
A door play period. The Tuesday morning tantrums were thought to be in
response to the shift from be1 "home on weekends ﬁi belng at school.
It seemed to take J. one fuff/zjy to make this adJustment Gradually,
N these tantrums began 1ng place on,Monday mornings when J. was re-
\\ turned té schoe//and again were wviewed as positive in tekms of J.
growxng a}afeness of her surroundxngs
X\ To provide J. with a more positive release of her anger, several
neasu1es were instituted. She was taught to hit p11]ows 1nstead of her- . #
sel} on(pfﬁers Each morning J. had a "private time with a staff mem-
ber Qkich was. regarded as_a time for J. to do whatever p1eased‘ﬁer. The
staff member allowed no 1ntrus10ns into the room and always sat in the
* _%ame place. At first, she involved J. in some sttuctu;ed body play
activities and songs and later began to give J. the choice of playing
with the adult or alone. "Playing alone" generally involved splnnlng,
blowing on her hand and marching back and forth. At this Elme, the
staff member would continyously talk to J., reviewing the day's activities,
verbalizing J.'s activities and reminding her of all the fun things
they could do together in "srivate time". It was noted that within
” tﬁe duration of each session, J. would begin to'spin closer and closer -

“to the staff member, finally clinbing on her lap and smiling. She
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/ was never requlred ta Tewain with the’ staff member but once she ap- ) -
ptoached, it’was rare that she would chose to leave.' J”,useg these
sessions for a variety of activities. On particularly stress ful days, J cen
she would spend a good deal of time in phys;cal rsolatlon from the ‘;W BN
staff member, though the lahter never alldwed verbal separatlon i Oc- coe
ca51ona11y, J.  slept during these sessions. She was~a1ways=rem1nded ; <
that there was a time 1£mit to "priviate time" and when it wad over she "
“would be expected to partlclpate Jn regular acfivities. J. accepted
this time limit and generally made an easy transition into daily activ-
ities. The staff member chose daily tOplCS of conversation which ap-
peared 1e1evant to J.'s feeling. Most often drscusse\& were those , !
. situations in which J. had shown anger. Much- explanatlon was given
about Lhe acceptablllty\of angry feelings and how staff wanted to _par=
t1c1pate in this anger rather than be closed out. J. was remlnded that
her blowing and spinning only removed hex from unpleasant»feeﬁlngs but
that these would return when she "tuncd in" She was encouraged to 4 ‘ N
express her anger more outwardly and was rewarded fox aﬁbrbpriate dig -~
plays of emotion. It was noted that her r1tuallst1c withdrawal behav-

Va
iors were greatly reduced after "private time" and she sought adult

contact in a more positive way.

[

[Ye

Once J. began to relate to her two chlld -care workersg she began
to demonstrate a greater- receptlveolanguage ab111ty and to substantlate .
staff feeling that she had gogd fecephlve ab;llty . Though she was nobt ;
consistently respondlng Vérba]ly when ‘requested to, she learned several
nonyerba} signals “for expressrng ‘her needs. Staff felt that these 51g~
nafs wogld/gfo:i:e d necessary intermediate stép, between nonverbal and . f

///r al communication. They were Laught to:give J. _the security of know-.

" ing that she could in some con51stent way demonstrate' her nceds and

would recexve consistent response. 1In conJunctlon with these 51gnals

verbalizatlon was always encouraged and a pPhrase was given to cach signal. °’ -
The above techniques were used Lhroughout 1972 73. J.'s progress ' .
report 'in June, 1973 ipdicated that she had made progress in a11 greas. ‘X////:,ﬂ
She accompllshed the follow1ng tasks: L _ ;/{/A :}T'
Orientation and moblilty‘ ‘ o P 3 ///?f

“71. Demonstrated increased hodlly control and - responded to ﬁhe

- followrng commandS. . » / e .

0 . - ' s . .t ’ N . ( , 2 : ' .
O =7 X ) ] N ,"S’,; L.
E MC . ;/_/. e . ¢ - -~ ) ) ) an .'3/ ‘ ; z; ‘l . . ﬁ/ _\_‘ "“ .‘ iy 2
o ‘ ' : S . C

EEmem - o




e ~ . . . . .

- a. sit wp ' y

.Q . H , ~ .
" ~».b, stand up , £ ' o A
5 ~ - . L. .
¢._knees to chest . : f
ey ‘ / '
- d. step up . .
T w§%t upsand down steps independently, holdlng the rall with’
-6
—- one hand. ' o, Y
; b 3. ngnd the door Qp the third floor playroom w1th an occas10na1
t s ikrbal cue. : L7 ’ .
R :: . 4 Found her way out of ddors, from~the base of the staircase with
, <1/;1 o arf occas1onal verbdl cue. - T : ’ :
- * « . 5. Walked on a balance beam with "one hand held and one hﬁnd/en
the wall, s i ' ‘ - )
* - w . “ g
: Communication: . : . e o,
-ExpresSive language- o - L
‘ 5 ) S .
Y ! 1. Pulled on her. pants to indicate "potty" ) : S
N . 2. Clapped her hands to indicate "happy" or "excited" Se.
| : .
3. Pounded on pillows ‘to indicate ' 'angry" s
4. Pushed plate away at mealtime to indicate "all done"
Receptive language - B . 2
N " . 5
J. responded to the following commands: .
L B Sit down . > ¢ . > T
i 2. Show me your belly- ’
. 3y Pull your pants: wup T ', - . )
oL down °* - ’ . s
- . . ) & N ) : « . . - .o
ol S . 4. Stgp up . . - ’ -

5. Take off yaur‘cldthes IR
6. .MStand up X N . j
_J, On the Communicate Evaluatlon Chidrt by Anderson, Miles and.

- ’ Matheny, she learned to’ perform the followlng 1tems-dur1n4 the year:
e 1. Reacts to sudden oises x .

Normal voice. quality : . , .

. Laughs aloud * e

Listens with understanding .té words

-~ —

- -Good movement of tongue and lips e N -

“

2
3
4. Recognizes own mother
5
6
7

Follows simple dlrectggns :

’ : ’ R
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. Diagnostic Inforhation: B . N
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‘~euranoe that-she would return,

- participated in man

- ‘ P4 4

¢ CHILD # 51 , : .

Birthdate:~ 1/31/70 - e Tl .

. ' . * ¢

Ophthamalogical Information: -
A ’ .,

-
N '

visual impairment due to retrolental- ,
- ‘ , ‘

+

]
e RS

“ . fibroplasia. . - )
Other medical‘ information: Born after€6% month gestation: Birth- - -
' ' weight: 2 1b. 3 oz, 0
;- R. was not seen at Developmental Cllnlc
- ! Lt as it was felt that he was meetlng
.. . ) ’ most, developmental landmarks. . T\\\_\
R was seen on a monthly ‘

1972

ba51s from January, 1972 through

June, He began attend1ng S§chool twige weekly in September, 1972

and was con51dered a2 member of the preschool- day‘gzogram. o ) .

-

R ]

R was ery reluctant to leave hls mother on the first day of -

school;: He. spent most of the mornlng crying and asklng for the reas-

His child-care wotker consoled him,--ex~
plalned some of the activities at school, and allowed him to talk about

~

his fears. R. spent the entiré morning 51tt1ng on thé child-care worker's

lap and was visibly more relaxed by th:ﬂ;;gﬁgéyehe morning. : .
) Subsequent mornings at school p##ed R. to be éore relaied'about T
leaving his mother and he began to develop a'deep and trusting. relation-

1972 .

> -

ship with his chlld -care worker. The progress report in October,

- gtated that'

— e e a —— . . -

R. has stggggg crying when Mommy leaves.’ He knows that- she

is leaving) .act this and expects her to return. He has
ctivities and is willing to try anything
. once, If R, is uncomFPagtable with a particular situation,

he will return to something in which he feels secure, or .
repeat \an act1v1ty over and wer again. At.times He needs teo
know. that he ig ngt alone.: . et -

.
LI ‘a ~

General gpals establfﬁhéd for R. yere:

~ + 1. To help WlﬁQ self qare and to develop sR

' cleanliness, and eatlng :* - p
2. To.verbally communicate 1deas, experlences and concepts.

3.-
. by mastery of skills 1nvplv@ng fxne mgscles. . i .

138 . P Ve
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To develep fine motor coordxnatlon “and greater muscle tontro} ‘; .
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‘ * . 4. To attain greater gross motor coordination tfrough physical N E
) exercise such as jumpin;, 5opping, and skipping DA C . '
v 5. To become more aware ofi\those around him and teQ take a . ¢ v,
\ greater fnterest in*others. ' ‘ ‘ P
e - 6. .To become more aware of sound and objects in the)environ-' ‘. ) ]
. \\\Teﬂt and to incorﬁorate tine and’fpace. : .: . . \ - ’
A v Some of the tasks developed 0™ 7 plement R.'s gducational program
. . 1n‘accor<xance wlth the abode goals wer - . ‘ * ’ ’
;’ ' Q~l. To remove pegs from a Pegboard and to replace‘them in ! ' g
* . respons® to verbal d1rectlon . v ’ “ - h;‘
. 2. To drop blocks into a box.” ‘- . .. } ’
' . * 3. To draw circles on a chalkboard. ‘ . » A ;g. ,
A 4, ‘To locate the source of a. light by touching it. o .
N N 5. To point to the approprlate eéye when asked to p01nt to tﬁe v f X, ~ !
! t’ ) o ©ye where the light is. oo . 'ﬁ . N . - T
6, To part1c1pate in circle gamesf ! r, . Lo N
- T To, follow simple directions: R ) :_ . o ‘ .
a. Put _your hands*xn the air’ e L . °
‘ o ';, ' b.,Put. your "hands to YOurgslde "A A ] ’ ‘ .
-~ c. Reach doyn angd - touch your toes. N . : . . .
. d. Touch’ your shoulders. ' . . -
T es Pytlycar hands on your head. :. . : . '
- *-8; .To identify common objeots {e.g. comb, toothbrgsh, bar of soap). t
o 9. To begin:toilet training: ‘ " “ ~' AR S
. ," o e a. To~pull pants up and down\) a ”*" ’ ; ' .
PR . 'b. To urinate on the’ potty chair at scheduled 1nteryals. ) ’ 1
. During the first half of the schoolayear R became 1ncrea31ngly 1' 2
fond of attending school He also acquxxed many of the above sk1Ils ‘, Z‘ \ =~
’ , and related. well to his child- care,worker. He began to become'aware ' :\. -
. of the .other children and would often ask about them. R.,waslintegrated S : -

- L o

.into small group activities for short perLods of time and learned to ..

say hls full name, to 1dent1fy varlous body parts, and to idéwtify cloth—‘

ing. Durlng ‘this small group session,." R was exposed to various , I Lo

t. t N N
< texﬁures, frults, and vegetables. He no longer needed to hold an adult s ~
' hand when moV1ng about and could locate varieOs rooms on 'the, third.- floor. .

- -PreV1ously, R. had always arrlved at.school with a favorlte toy from T
4

.

- ’ " N
. s - ‘ C e 3 -
} . . . . . .
. .
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home which seemed to prOV1de him with. sofie secur1ty Though he @ften

brought the toy through ‘the year, he was able: to relinqufsh ft for’ most

of. the mornLng ’ " r7 L
! )
Y Re had acquired many social skills and the staff felt that he

<
would ‘profits from a group experience with sighted chlldren Though he .

was quite proficient verba 1y, he was still restricfed in his freedom . : o .

of movement. It was hoped-t 4 group experiehce with active children .

would provide Wim with a model and increasg his motivation toward fréer

movement. -

3

In March, 1953‘R\ began attending 2 weekly preschopl group at
Shady Lane Schoal. The group was designed‘éﬁ inciudeﬁthh‘mothers-and k4

2Idren w1th the goal of hav1ng the children ’

thcir velop peer re- -

”latlonshrps. 3 h thefr mothers' presence providing nceded security. , In -
addition, R.'é cht ‘

bczﬁgffc‘wéﬁhdanFas/R:}became integratedinto the group. The experience

-

ccare worker attended these sessions, her goal

. !
proved positive, and.R. established brief relationships with some of

the children and did, in fact, move about in a less restricted manner.

) £ . « . .
The inifial raport, as written by the child=care worker reads:

At first'R. showed little interest in any activity. We . \\
explored the rqom together. R. was introduced to his v . ..
teacher, M. R. discovered the piano and started to play . .

" wuntil he was 1nterrupted by another child. R. moved %\ i
" the block cornér andplayed with the toy animals and Zjﬁv
- briefly, with Mommy tlose by. 'R. was then introduce . .
- a littlerboy, J. He and J. played side by sﬂge in the block - o

.corner. R, moved to the table, where the angd Yommy played ’ i - .
- brlefly with some playdough. ' A11 the ch11 ren were, o TN
(é/" this time, gathered around-a turtle: icked up' the 3' : o -
N turtle and handed it to the teacher. QR moved to the v T
- table for snack . . o\ . DU
~ T . ) ~ . . ket
S . o

At “the table, R.'conVersed with the othey ebildren’.
adults,. tetling everyone about his daddy and his" brothe
After snack, K. .went back to_the ‘block corqersaha\clrmbed
*in one of two wooden wagons. He and Mommy and the- 6eacher
took' turns pughlng and* be1ng pushed in the wagorn. R: ) )
talked with another pateng. R. and another child fought . - v e
overi,possession of the wagon untllutherteacher interceded N
~afd moved the other child to another‘wagon. R; piléd ° . _ LT
blogks into the wagon.and then replaced all ‘the blocks on - o T

y

. the shelf.  R. méved.to the "boat! whére other, ohltdren R . -
re at play and briefly rocked the "boat’. It was *
- andMopnced that it was soon time to go home: R R. g teacher . CoLe L
came _and tHlked’ brlefly with R. EVeryone mOVed to the ., . - "/f>§
mattress. forsongs. The, children.sang the Bus song. RN . -
I song P :
. ‘ N . - -

N .
- .o ' R v N

R '~\14u Lo e e




“R. was asked what he would like to take on the bus. .Hig
reply was "me, me, me". Everyone then played Ring Around
the Rosy.. R. 301ned the circle,. holdlng the teacher's hand
and that of ahother ch11d Ct s :

- :‘Gradually, -.R demonstrated less need for his mother‘s constant
.attentiornf He became increasingly able to chose favorige’ aqt1v1t1es
though he still needed support in confllct situations with other ch11- :

dren. In the final report, the teacher indicated that R. had made . 4

several gains. but that he would have made a fuller adJustment to the

-

class 1n a longér time perlod , ) Pl

On the babls -Qf R s experlence and the reports of/the teachG‘

¢

1]

the ch14d care worker and R.'s mother, plans were made for R. to
attend a preschooL day camp at the Irene Kaufmann Center. A staff )
memberx from the Early Education Program attended camp with R. for the
first week. It was her goad to orient R. to the camp program and to
assist the counselors in this orientation. - At fir;t R. was upset and
crivd ‘for his mbtheru, It w felt that this was a man1pulat1ve action’ .
in response tb.a new situati 2, and R was reaSSured of his mother's
return. After rhls brief rea;\ﬁvance R. began to part1c1pate in camp~
activities. He espec1a11y enjoyed outdoor ac5§v1ty and sw1mm1ng. The
Early Education Program staff member explalned io R. that she would not
Be return1ng on a regular basis but would visit him. After some dis-
-cussaon R. accepted this and%could Verbalize her 1eav1ng On a* return
vlsﬁt, it was reported that R’ -had made a sabasfactory adJustment and

- .

- was part1c1pae1ng in a11 act1V1tles . e
&

-

.oE Durlng ‘the schodl year R made the fqllow1ng galns‘and performed 7

-

o the folloW1ng new taskg: ’\A - . i c L4 .

Orxentatlon and Hoblllty (from- -the-. final progtess report)

- R. has ‘become quite familiar w1th hqs cIassrooms and is more:
confident in his. expgqratlon of thd roems, He knows the locatlon of
" the gym and, the playg%hﬁgﬁ R.. is* able to go up "and ddwn staxrs inde- '
- pendently‘and is aware: of the notches=on the ra111ng thch 1nd1cate
where the steps begin and end R has én;oyed many outdoor aat1V1t1es.
. He has learned that.pulllng on the bars-of the push pull sw1ngs makes -
them moﬁe. He, has,also enJoyed playlng in the sandbox. '

A
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Communication rom the Communication Chart by Anderson, Miles and
Mathery)

1. uld point to doll's eye, nose, mouth, hair,“hand,'foot,'ete .
; .

Followed simple directions,
Has discarded jargon.
Answered:

What does the doggy say?
What does the kitty say?
Counted to three.

) Repeated 5,6 or f syllable senterce,
Repeated 2 or 3 nonsense sy11ab1e3.
Repeated 2 or 3 digitsf 3,1,2, etc.
Told how simple objeets aré used.

" Named objects: pencil, car, key

:Chiid-Care'Workeris Report: ‘ ]
. R, has no difficulty letting us know what he w
come a long way in initiating man; of»his own ac vities. He still
.. speaks father softly and we have encouraged him/to speak louder. We

have aCCOmpllshed this to some extent by playing games where we ptoduce

loud sounds on a drum and by talklng about holding up our heads and

faclng~the person to whom we" ‘are speaklng so that we are.heard.

Self -care Sk111s (from the final progress report):
Eating: R, fed,hlmself cookies and crackers. He drank inde-
pendently from acup and replaced it -on the table without,
“spilling. He began to try to hold the cup w1th _one hand and
became 1ncreas1ng1y successful.— - - *
Toileting: K. began to use the potty chair but was not con-
..8istent. It was felt that R. understands what he was to do,
but’ did not alwayé produce. He assisted with hls .pants, and

attempted to’ pufl them both up and down at potty time. :
* . - ; ~
Theufollow1ng 1tems were gained on the Maxfléld Buchholz Scale

of Soc1a1 Maturlty for use w1th'?reschool Blind Ch1.l.dren.‘~
. 1 - Shews * deflnlte attempt to feed self w1th spoon.
2. Makes definlte effort to pull up or push down unfastened

r

panties as an act ‘of undresslng or when going to the t011et.

1’4;2‘:‘
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3. WMalks upstairs witﬁout physicai hélpf
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4. Relates experiences.
5¢ Jumps with’both feet from low box or bottom step.
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CHILD #69 . . ‘ .

T .. -

. Birthdate: 12/27/70 ; ' , oL ‘

L

Diagnostic Information: Light perception in both eyes. Correctlve

. 1enses¥worn. Bilateral nystagmus., Probable'

N 4

congenital bilateral optic atrophy.

Lapguage and motor delay.

[ »

'
v

’

. B. ‘was referred to the Early Educatlon program through the
Pittsburgh Branch of the Pennsvlvanla Assoc1atlpn for the Blind. At
that time he was receiving programming. through the Early-Identlflcation
PrOJect at the Home for Crlppled Children. The staff there felt that
B. needed some spec1al assistance due to h1s visual impairment and a
liaison was establlshed between the two agenc1es. B. beBan attending B
the'Early Education Program at Western Pennsylvahla School for Blind | i

) Ch11dreh (WPSBC) in October, 1972 and was seen on a weekly basis. CHis - .

v

schedule was incredsed to tw1ce weekly in February, 1973. - His initial

v

g3‘ssessment indicated the following: : .

Orlentatlon‘and MObllltl. ] ) [

'3 .

B. preferred to crawl but «could walk if one hand was held B.

explored hls\env1ronment very caréfully and was espec1ally attracted

to lighted areas. o : -

‘ v

[ ) » *

Cormudication: ) ‘

. > .
.

1. Expressive language: B. did not Jhave any spontaneous speech
‘:B babbled and iritated sounds such as "ma" and "da!,

2. Receptive language, ’B; seemed to decode most statements; At

times he followed simple dlrectlou//bG/ generally he w1thdrew

Self-care:

. from the task cried and. crawled -away. o v .
« SN ; .7 ¢ ;

1. Eating: B. drank from a cup. "B, did-not ch§w~and he rejected »
¥ solid ‘foad.

. ) ) - .

- 1 . . *
2. Toileting: B. was not toilet trained .and wore diapers to "
. ’ * . r
~ - séhdbl. No .previous attempts” had beew made to train‘him. Lo

4 - -
-

Socialization: « « - : : o) ‘ , ‘-

- -

B. interacted well with adulfs. He readily accepted new people. -

<

-B. dfd not accept peer 1nteractlon and seeimed somewhat unaware of the '

.‘5ther°children. S . R P &
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* Other Observations Pertinent to Emotibfial Development: .

“ -, B. attemptdd much testing behavior; manlfested by acreamlng and

and crawllng away when demands were made upon him.- "« ) )

~ . @

‘. & A Denver Developmental Screening Test admlnlstered in October,

~
!

. 1972 1nd1cated that B. performed the follow1ng tasks:

Personal Soolal., ’ ) . CICTIN
L) . . -
' .. R S P Regarded face . - ) )

.
. -

.

" - 2. Smlledﬁspontaneously and responsively - \
’ . 3. _ Worked for toy out of reach .
. - . 4. Drinks from'a cup .

o Fine-Motor-- Adaptive:

. -

. Followed past midling

P
‘

1

2. Grasped rattle ( ' : ) .

R . 3. Reached fof‘objects : : : |
4. . Raked rais:in

~ o w. Passed cube hand to oand ' T/

> e 4 -
. .
. . ’ . e 1

- . o

Language® . . -
1.7 ﬁesponded to bell . ' ' -
- ’ ) 2. Vocalized (not crying) ‘

o .

ot 3. Imitated speech sounds . i \ . . ,
- Gross Motor: ' )
1. Sat without support . . .
3 2. Got to sitting o : ' ‘
3. -Stood Boiding on o l

-+ . <. 4. Pulled self to stand ' N

Vo e , :‘ ‘," % ’ “.‘ !' A
. On .the-basis of these, initial é%aluations; a program was planned

LS
P

s whlchwlncluded the foiloylng major goals. T .- . c
. 1. To waLR 1ndepgndent1y ( '

< -

2.. To feed self w1th a spodn i o i
- - 3. To eat solld foods . B
4

. To beconfe aware of .other chlldrén and to participate in small

L wt

- group activities.. c- CL s

. . , [y .
. .5. To.aéquire" the beginnings of'verbal language« o
6. To play w1th a w1der varlety of toys, espec1a11y thosﬁ whlch

e 'would’encourage 1ndependent moblllty/(e 8. pull toys) and

.- : . thosc whlch would ;mprove *fine motor coordlnathn (e g. peg§
. . blocks).” o - A 3"

2 . - - . N
< . .
| ] M o T . . : T - 3
» »
‘ . - - - ..
Sy . e ) . ' ; . u, ) “ .
’\‘ oo rovican e .. k - - ! . Lo .,
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;o Some of tHe tasks uBllized to 1mglement these goals were: ) -

1. To pull a pull toy.

- . 2. To play a,erank-type musical toy. ' . S .
. 3. Té_piace:plastic "dontits" on a‘postf ‘ . X
' 4. To stack nlocks.: ‘ . _ . -~ . .
, 5. To pour water. ' . :2 . »‘ . . ) CoT
. . . .
+ ~ 6. To eat solid food- ¢ut up in a soft food such as soup.
, 7. To find anuobject_which was hidden from view. ‘ . ,
8. To walk inéependenﬁly. , ‘

4, Of major concern when B. was first seen was that he was not
walklng 1ndependently He appeared to have the necessary. balance and
coordination and walked well with one hand lightly held. He preferred
crawling as géj*ﬂmimary means of locomdtion: When required to walk
as opposed crawling, B: protested. It’was decided that B. would be

- held when he wanted to crawl until the ptotestations were over and then
stood up and walked, .holding an adult s hand Since B. loved to explore
the classroom areas, this motivated h1m toward the upright position,

He qu1ck1y learned that, the reward, expioratxon, could only be attained

wa1k1ng Independent walking was broken further into the following

. -

2

componént tasks:

-

1. To walk holding with one hand. ‘ e
2. To walk holding a ruler {the adult held one end_and B., the { '

o

other.) ' s O : " "o
. ' 3.‘ To walk pushlng a small, stiff- handledecart. ,“ ' i ’?
' &, To walk with a Jumprope around his waist (the adult held ‘the -
e‘ ends of the Jumprope ) . : . ,’ S . : ; T
) 5. To' walkxlndependently., | . ' f L R i %

- ~ \ -

B. was qu1te sgns1t1ve to the adult's 9051t10n when he walked.
Any sllght change in the way his Hand was held or an attempt by .the - ..
adult to release the ruler, initially met w1th procezt. ’The trans1t10n '

* tor independent walklng ‘togk place during the 1mp1ementat10n of tasks
#3 and #4. The cart provxded B. with the heCessary securlty for walk-

» ~ing but e11m1nated the need’ for adult assistance. When the Jumprope was .
tried ﬁ//had galned confidence’ an& was not as sensitive when the adult i )

jf&d&h her assistance. W1th1n two sesslons after the use of the. jumprope .. -
B, wa§ walklng'lndependently by Februaxy, 1973. o, . .
, ‘/ T - » - . . .
. ¢ 8 ' . , '.‘ . ' » ; ‘ R ; .
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Subsequent to" the acquisition of independent walking, B. also
began toleratlng'more sqructure in his schedule.. Whereas initially he
could be engaged in a task, for approx1mate1y 2 minutes, he could now
tolerate between five to ten minutes on one task and a total structured
settlng for a half hour. He was also able to partic1pate in c1rcle
games and enjoyed the songs. B. ,attempted to sing along and hls speech
became more intélligiblé by the.end of the school year.,

e fhe f1na1 progress report in June, 1973 indicated that B. had

made several gains in accordance with the above ‘e fined goalg:

Orientation and Mobility: a . ‘ '

\

. \ _-B. went up and down stairs holding on to the rail. ' He did not
need the adult's hand after he started. He d1d not alternate his feet

.

on the steps. .He was beglnnlng to run a .little; with adu1t help he
bent his knees to jump up. B. walked around obstacles that were in his
path. . o .

Communication: . . ' L

.

- . B. still  babbled but he was beginning, to sayisome words such as
"eyes'" and "mouth" after hear{ng the adult repeat these words while
placing his fingers on the apaﬁgpriate body part. B. foliowed simple
directions such as "Put the cup on the table" and "taste the cookie"

+ He also understood '"no'". !

N

‘Se1f~care: ’ , ’

~

B. accepted more solid foods with less mashing:"These included:
pork and beans, french fried potatoes, and jelio He still re fused- to.
 eat meat unless it was cut up 1nto very snall pieces. To encourage B. E
. to chew; I placed one hand over . the upper part of his mouth and placed

one hand’on his chin, By pushing up and down to bring his teeth to-

gether, B. began to chew. Thls was successful w1th candy, gum drops»

and some meats ’ ‘ . . .

« . '

Soc1a114atlon: . .- .

v -~

- } L]

In group activities B. sang "Put your finger on your (body parts)"

:

"Rlng Around the Rosy » and "Pat-a-Cake".. He was often intelligible

and kept time with the muslc. In small group activities and w1th adult

help, B‘ was ‘'willing to taste cherries and grapefruit. The staif was

x-pleased at his w1111ngness to try these fruats even’ though he shortly

3

spit’ thom out. e

- N \ | . “' 1r4:qr -

-

A

P
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>. enjoyed singlng and clapplng his hands ﬁnd held oiher chil-

_ dren' s hands during circle games. He partlcipated in parallel play. ”
: " Other Observations Pertinent to Emotional Deve lopntent : o ‘
. B. walked,without phy51ca1 support. He pulled a égfingﬁtoy toward
. hlmself and from\bchlnd while walking, gIn water play, he gmpﬁied water
from a “cup, then watched where it went. He. rolied a ball, In fine
motor act1v1t1es, he used-lris hands to. reach grasp, bang, and splash
B. placed small blocks into a contalner and then took them out; he
“ C placed "donuts" on a stick and removed them. o
On a Denver Developmental Screening Test admlnlstered in June, 1973
) B. acquired the following new skllls. e
Personal-Social: ’ : T . '
1. Used spoon, spilling little ‘ ’ .
Fine Motor--Adaptive: ‘ A C ; T
1. Followed, 140 degrees. o S )
f 2. -Sat, looked ‘for yarny ) : * A
3. ‘8at, took 2 cubes. - k “
4, Thumb+ flnger grasp.
. ﬁanguage. i ‘
. . T Laughed ) "’.}' . Qe )
2. Squealed ' ‘ - ‘
- 7. Gross-motor: . ., . . . ‘ L L
. . 1. Stood élone.wéll. ’ - " T :
. ZT Walked well. V't ) ’ 40 o . :N:
> 3. Walked up steps.- . ' . s _‘ - o f
. * N - -
. - T ‘ - * - - !
t - '
e .
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L * CHILD #70. - . B

L4 :

-~ Birthdate:- 7/6/69
'Diagnostic Information:. N e )

Psychologlst s Report 5/53/714 Xt a chronolbgicaielée of oné
‘ year, 11 months C, earned a social_ )
. ‘ c . _age eqﬁivaient'to onj\year and 10
i . “ months on the Maxfleld Buchﬁolz
- . e Scale of Social Maturity.  At the ’
o ‘ same C.A., C. earned a score which
) e ' falls at the norm for the 15 month
. level of development 6p~tﬂe Bayley‘

. 2
) . . Motor Scale. “Failures on the. , 3

- latter scale ihdiéated areas that . :
’ - ' R © ' take a great deal Of.TORiiity and .
‘ ' ’ S < e 7kgood coordiﬁatioh.A C. gavekthe - .
. ’ e * é&linical 1mpre331on of be1ng
\'f o ‘ s , LT emotlo%ally immature. It Was felt
" . S '?\ﬁf) that C. was functioning within the  ° o
o ) < ° o N r .‘y” Lo average range for social develop- 1‘ i
. A i,* S ‘. a:'ment ‘but that motor %eVelopment o R L
'j L A .. vag lagging. . ’\ TR
_ SR " Developmental Glinic Report: 5/12/31' Visual impairment was dlagnosed A
SRV e Y fi secondarﬁ,to an1r1dia,~anterlon\polar (,; -
o R e . " cataraqts, and glchoma. Slgw o \
' ] o - s 1anguagg ﬁevelopmeptiwas noted. .

'\ Speech Consultation: 2/25[72:.It séehed that +C, wés operatﬁng on
. ‘"

e y s do o h " mach_too basic a 1eVe1 to ‘expect ’
. . , o ~ a” o elther good rbceptlve or expressive aif¥\
e L R ¢.‘ . ’ *commun&eation from her.” It was ‘ )
‘ - " . ) j' y ©, 'e.- L recoﬁmended to use the klnd of - - PR
,5‘:_‘ L " :: oL stlmulatlon _techniques that a mqther S
g " i - “;M - T, . E . -might use with.a normal six to e;ght _¥~‘“ :

W7 ' . - point... o . TR
- © e . . . N . - -
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I ; ” . . .~ .. o, I . Nt U < ®,
. . - . R 2t . - T~ .
- - . 7 - N -~
o B . . o, - - . e « * . e .
DI * ‘ v - * ‘ L. . * - L
S . . - - . B - . . . P . R
Ve 4 : “ - < hd ¢ ¢ ¢ ’. g
. ; . Japes v
. Q . . - T nr * . : - .
. . - - A . . v Lo i, . ,
. - - - ~ - ~ - ‘o
. - o i . . . [ % ‘
B < . . - 7 -, -

sy . . - - Rt B . o e - -
4 nmmmnm ‘ . N . . . . . .




B L , . . t 140 ' >

- C. attended the Eﬁrly Education Program two mornings a week during
the 1970-71.school year. ' She began to attend five mornings a week in
September,” 1971 at the age of two and attended daily from 8:30 - 3:30 in

. 1972-73. C. was considered a member of the preschool day program. The
\ initial assgssnient in September, 1972 provided the following informatlon.
. & . .

Orientation and Moblllty. X

)
. »

C. did not always appear to hear background noises. She usually o
did not turn around when someoneugalled her name. She either did not o
‘¢ hear her name being called or was unaware<that somcone had called her.
C. attended mainly‘to the mo;ements of the child-care worker's“mouth. .
She also engoyod music and danced along to a record. C. walked up and
o down stairs unassisted and without upset. She went about the playroom
¢ . freely and has becéme familbiar with the other c1a5srooms.v .
»"  Communication: - ] ! ) . # .
. ' ‘ C. had 1m1tat1ve speech., She bahbled many sountls and had,some .
" words whlch ‘she used &ndxscrxmlnantly She 1m1tated' ~doggie; ruff ruff, . e
telephone and "whee'". C. said "peek=a-boo", putting her’hands in front i
of her face to h1de. She sang something close tc &Ring Around the Rosy - o '
" Self-Care: * < ” P
1:‘ Eatlng- * C. fed herself with a spoon and on occasion, ﬂused a ‘ _ i ;
’ K + fork. She had de{T;:te food tastes. Among the foods she -
“liked were beans, soup, potatoes, ch1ps, bread and _butter,
: ‘ ’ puddlng and ice cream. She* d1d not 11ke vegetables and ate :
' ?% ‘ . Meat when it was m1xed in w1th Other foods as in stew. C”I "
. R ;‘N\\‘ threw her-food on the floor if given someth1ng she -did not: ; Lo
. like. She" enJoyed watching others eat and liked others to ) » .
B . watch her. » - ) N x\: ot « o
‘ I . 2. Toiiecing:a"C. urinated on the pott§)chair When she érr&ved S A : S
. ’ ‘ ‘at schooi,—and'bqfore and after lunch. :She:Had oecasional ‘ g ”Jn
) , , . accident;. . a ' C U . P \F’
oL 5. ﬂDressing' C. held out her foot for shoes and pdshed her arm ‘ -
' . N,\ ) o through the s1eeves of her dress. She was usually cooper-. .
‘ .,« . .ative vhen dressing. - . R I
Soc1a]i?at10n. L . . RN L - _///i' J.; : ':
. T A C went from one ch;ld \are worker to another w1thout any apparent o : .3
IR stress although she would not share the adhlt s attentlon thh anyone. . ‘. SN
. ' . - v LN eom § i v 2
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C. actively participated in circle games with hér peers. Shé-nonfo
permlt one of the other chlldven to hold her hand whlle in a c1rc1e but .
did not like to be touched by.the other’ chlldren in apy- other situation,

"C. went from Mommy to child- -care’ worker’ 1qdlscr1m1nantiy Tan- ;
trums occurred when she did not get the full attentxon of a chxlﬁ -care
worker or when she was encouraged to" do somethlng she did’ not want to,

do. In order to-fill C.' s needs for affectlon, a flfteen*minute perlod~

“was set aside for affectionate play, 1nclud1ng cuddllng, body play, -, :fiiiL .
and gamqs which involved C. apd her child- -care -worker “in physical close- et ‘:;
ness. ' * , : 'A,nf.-L I

» b

On the ba51s of the strengthﬁ and weaknesses 1nd1cated “in the . Cmes B

above report, thes; goals were established: - - to-

1. To develop a more active interest i various sounds. To

- B .
A - . L

identify common sounds.

. - .o T

2, To sing along with familiar songs. Voe
3., To perform 51mp1e commands.such as: sit down, stand "up; put

the toy down, pick up the shoe, etc. - - S

- . To participate more fully in circie games. ’

- - - -~ =

To take off her coat. CoL- ) - ~15?3':3;‘i“?:'f:if,

4

5. To participate in paraliel play with another child. _“‘.‘;1#-€_5J
6

7

To build a_two-block tower, or to make a smali tra&out o£

_blocks. e eI Z o AP :Z-.4..:;x

Y ' et

8. To Verball§ ioentify common Gbjects: - -, ) Foot - '

- 9. To answer“simple questions” such as’ ! Do, you want a cook1e7

10. To peint td her nose, eyes, routh and ha1r on command

__,,//lll To verbally communicate hier needs. : ;qﬁr" _: ”_f 4.,-N - L
X" ‘e .. R .t B . . ’r I['./ ‘0‘.
12.  To respond when asked: - Hhat-is-youfname7 ;f_,. . s a «LLr
[
3 T
13. To.wash hands in preparatxon for lunch on at’ clean up tlme*. e e
14. To locate a tOWel a“d use 1t with: only verbal cUes ' T

A o KR '/'_[
Since .C." hagd demonstrated delayed langUage acQgL51tlony the develop- )
" ment of approprlate skllls was. Central to all the/abové goéls. At /

‘., ”

‘ f1rst " C. was noted to babee éxten51very, ;mltape some wprds anpd say s \ f'f
’;%;gﬁe words spontaneously but at 1napproprxate tlmes. 5;% was faSC1nated Cd
y the move?entq of the mouth and spent Iong.periods observ1ng other g

speech The child- care workéx develppeﬁ varlous games around this

-

-faififafipn and encouraged . CZ to 4m1&ate her mouth* movement§' C. was

X .151~ ‘ Y
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initially'hesitant ab6ut-imitation and often perseverated on one e
particular movement. Since C. often lost sight of the intehtion of the ’ ¢
same, the child-care worker began again with gross bodily imltation.
This was greatly enjoyed by C. and she soon became adebt at imltatlng
the child- -care worker's movements. The transitional p01nt between gross .
5 notor Lmltatlon'and the initial mouth imitation games dame as C. began
assuming positions and waltxng for the child-éare worker to imltate
Her attent;on at these.times was totally focused upon the ch11d -care
worker who was now able to expand these games anpd to 1mp1ement faclal ’ .
. 1mitatxon- C. then ‘began to imitate the child-care worker's mouth:move-
ments Lucludlng the -movements of both the'lips. and tongue.® She pro- .
7 duced a'varletu of sdunds on imitation. Added to the program were tasks
inv04V1ng aninal s0unds For a whlle C. ‘was 1ntr1gued by a stuffed
o ped peodle whrqh the ch1ld5care worker manlpulated She 'first learned

tb umltate Nrdff-ruf " when the Chlld -care worker had the. dog ' say it. »

She then fearnedgto respond to the guestion: What, does the doggy say?

:
¥ At thzs p01nt, what had prev1ously been mostly babbling became Jargon.

C 3argoned'to herself to adults and to some of the toys Interspersed

T ~thropgheut were 1ntellrg1ble words which gradually 1ncreased in nvmber.

- [

Tasks 1nvolving recognltlon of cébmmon objects were then introduced.
. b -;as frrs&Aexposed to a Jbox'of common and favorite items. -As she . \\\\\
played with, them the child~-care worker supplied verbal labels apd demon-
strated thelr use. Again, C. imltated the words at first and later
\ began to quntaneously say some of. them., Golors were also 1ntroduced
. at this tﬁmﬁ In1t1ally, C. was to match small blocks to a’ square of
paper of the same color. Gradually, she was required to state the name
" of the coior She. was maEchlng and f1nally learned to respond when asked'
':” ; e ‘What/aolor is. this? =~ £ .

' {}‘ ! Durlng May and J0ne,’l973 C. vas exposed to picture cards repre-
sentlng common- dtems at school. At f1rst, she was shown the concrete .
obJect Whén this was correctly, named she was shown "the picture of
‘the same object and enc0uraged to name 1t. Gradually, the common s

'.obJects.yere wlthdrawn and C. was required to name the object with only  *
the picture cue. She performed well on these tasks as long as the above

precedure was followed; 1ntroduc1ng the concrete flrst then the ' .

y
~ ! .- R

symbolic." : . , .

“«
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Another area of improvement for C. was soc1alxzatxon Initially,‘u

€. related almost entirely to adults," only tolerating other childrén Y-

during cxrcle games. She showed no interest when her mother left.

Though the: child-care worker always drew her atténtlon te mother s leav-

ing, C. was 1nattent;ve C. was encouraged to wave bye bye wh;ch-she

rare&y did, though she watched the child-care worke r wave - She wag then

encouraged tosay bye bye". At first, and in conjunction with the

above outlined language progressxon, C. watchcd the child-care worker

spcaking w1th no connection to mother leavxng

. Eventually, the con- .

nection bctween word and?actxon was made, and €. _would occaslonally

repeat "bye- -bye'’. Only in Hay and Jupe did she begin to spontaneously
say 'bye-bye". | ’

v

v 4

To encourage relationships between C. and other children, she-tas oo

incorporated into. a small—groep—eompdsed_Qi_ggﬁldrenN;”_the Early Edu-

cation Program and the Nursety class.

C. began to part1c1pate in song <
singing and ‘hand clapplng after about two weeks of quxetly observxng bhe
.. other children,

She later began to approach other children thh\a hug

or with outstretched a T 127 i . " to dance w1th hex. She also

'

began to part1c1pate in’ élrcle games e~

it oat needlng to hoId an adult's
hands and began to sing the’ words of the songs in c1rcle games. c. alse
¥

began to engage fn the begxnnxngs ofimaginative;play. She became . -

'fascinated by jewelry ard enjoyed admiring’herself in the mirror while

wearing earrings and necklaces She often chose the hat of another

child and wore 1t throughout ‘the day, smiling and parad1ng around the
playroom. ¢ ) . '

:
- ! -

In May and June, C; began to spend short periods'of time in the

.

Nursery classroom with the supportaof a child-care worker. She enjoyed

-

these periods and anticipated going to the classroom.

When the morning

period was over, C. was upset at leaving.,

Based upon her ga1ns in soc1a1 ability, plans were made- for G,

to attend a preschool day camp at the Irene Kaufmann Center ‘A staxf g

member from the Early Educetxon Program attended camp w1th

first week. On the first day, C

C. for the .

. attémpted to approach some of the other

chxldren and to relate'to them by pushing or hitting. Most of the chil-'

dren thhdrew from her. On the second and third days, she began trying

more appraopriate ways of approaching, such as hugging gently, or. dancrng ]

with other chzldren -She also played in the housekeeplng'corner,

’

»
~.
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again finding positive peer relationshlps. C showed extrcme fear in
the swimming podl but on a subsequept v;sit to the camp, it was learned A

~ that’ she adjusted to the activ1ty and enjoyed the pool o T

N ~ A cause for concern durlng the- school year, was C.'s decrea31ng~ B

f}ood intake. Though she had been choosy from the sta*t, she bdgan to .
reject even fgvorlte food. It had been reported by mother that C. .re-
fused to eat at home and suggestxons were‘made. Mother had not estab-
1lshed a rout;qe d1nnet time, and C.'was often sleepy when dinner was
presented At this tlme, however, C. was'still eating at sehool

"+ Mother was sporadic in her dttempts to implement a schedule at-hqme, -

and within about a month, C. refused all. food but milk and bread and

butter at 'school. She even appeared fearful and would cfﬁ when a much

trusted child-care worker attempted to .feed her. C. cried, screamed,

and curled into a ball when food was presented. At this point, further

attempts to- feed €. were made in a quiet room with two staff membets

present. Oné, whoin C. trusted implicitly}held her on her lap, ready tn‘

praise her *or eating. The child-care worker tasted all the food, hoping

that C. would imitate. The other child-care worker sat faging. C. and

attempted to feed her, ready to present milk ns a renard. All theée

attempts initially }ailed. The following notes were kept?

' 3/15/73: C. refused alI_foodgﬁaboth finger foods and spoon foods,

-, including deserts, _Thé following steps were implemented:

- -® . L

1. C. was given empty spoon©uls and reinforced for accepting
. ] the empty spoon by receiving 1. ralsln, a 'favorite she l

still ate. e .

-2,  The gpoon'was coated with pnddiné. If C. accepfeﬁ*it,
she was given « raisin. ) o

3. Snoonfuis‘wcre'alternated == 1 spoonful of milk; then 1

" raisin on a-spoon; thé% a spoon coated with pudding,
4. "We attempted to introducé\a few strands of spaghetti in

a spoonful of milk. C. accepted sevexal spoonfuls until

3

N [

. she detected the. spaghetti. 4 ‘
e X 3/16/73: Food prese¢nted: pizza, vanilla- pudding, chickeh-rice
/ ' soup, brzad and hutter, American cheese, 'cranberry sauce, french

fried pofatoes with ketchup, raisins, apple. C. tasted all foods

She’ w1111ng1y ate cranberry sauce, bread and butter vanilla
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pudding, raisins, and apple. " The -eating’ process was beggh by'
imitatlng the child-care. worker. At the Beginning shé only
accepted a spoonful of food after observing the child- care worker .
accepting avspoonful At the énd of the meal, she spontaneously
ate cranberry sauce -vapilla pudd1ng, bread and butter, apple .and
raisins. . '
. ’ C. was then re1ntroduced to the d1n1ng rdom settlng - At flrst
she was presented w1th favorite foods with the gradual 1ntroduct10n of
ope new food at a time. By June she was agaln ‘eating all her old
favorites and had ’egun eat1ng a few hew foods. ' She was’ never cajoled
at_ the table but was always praised for eating and for trying new *foods.

The final report in June, 1973 indicated the folloding'progress

) o

during the school year:

Orientation and Mobility: . \ " .

¢ ‘ o 4

C. became lncreasingly familiar witl the Lower School building.
She both located and returned from famlllar places (d1n1ng room, play-
ground, “nurse's offlce) with only slight verbal dlrectlon'slnce she
sometimes stopped to play. She added the follow1ng to her knowledge of
body parts: llps, teeth tongue, neck back, knees, and finger nalls. .‘
C." enjoycd the game, Mr. Potato Head. Thls game gave her the oppor-
tunity to place body parts 1n‘proper pos1t10n in relatloh to éach other.'

Communlcatlon

. . .
+ ~
14 . .~ L) ~

C. identified and labeled common objects in her environment. She
identified the follow1ng obJects as well as pictures of the objects when
presented in* sequence or out of sequence: watch; ball, comb,- spoon,
soap, toilet, ring, cup, eye glasses, and halrbrush éi demonstrated
: the use of gach of these obJects .. Cae . 2
é. scémed to know but did not say the names of other péople in

.

her school environycnt, both adults and chlldren<
) We encouraged any verbalizations and 1‘equirecl'them for favorite
actijities. For example, when C."wanted to jump, she wuas asked, -yhat do
you want to do?""Thqugh‘she.generally answered, the adult sometlmes

had to prompt the response. - She needed a great deal of pr@mptlng to say

her name when requested. .
wt
A

)

\
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Eating:_ C.?s'ea%iqg habits showed gfeat improvement.‘rShe

ate favorlte foods such as french frled potatoes, bread;

N

Jelly, Amerlcan cheese and bologna as weIl as new meats and

-

vegetables such as hot dogs, hamburgers, corn and tomatoes.
%She learned to pugh’ her plate away when she finished her ~ .
- «Meal, She asked for more milk -and named stch foods as ketchup,.‘
water, ahd cookle-
2. T011eb1ng: _G. was consistently requesting'to.go
toiiet She pulled down and pulled up her pant1es.
needed a remlnder to wash after t011et1ng ‘but dld so with only
voccas;ohal verbal a§51stance. She Located the toWel and
adequately drled'her hands ' -

. “ .

Soc1allzatlon. . ' . . .
. ¢ -t '

C. has shown a grEater'interest in the _other children. She . .

5

)
.

part1c1pated in p grallel play wlth another ch11d and was an active par- -
ticipantsin games with small groups, of children. _ She enjoyed singlng

and dancing games. In addltzon, C. performed the following new items on

N
.

the Maxfieid-Buchholz Scale of Sotial '“Iaturity"'/'

Makes p031t1ve‘response to simple command or: request

Takes part in parallel play w1th other chlldren.

Uses, names of fam111ar obJects.
Makes deflnlt@ effort Fo pull up or push dogﬂ unZastened

pant1es as an act of‘undresslng or when going to the t011et
»

.Halks upstalrs unaccompanled May héid rail.

+ -

‘Asks to go to toilet. -
Hefps at Lfttle .household tasks.

.
L

Drles _owh hands acceptably : -

Jhmps with both feet from low box or boftom step

Walks downstairs one step per tread W1thout help, plarlgg al-

~

‘ternate feet on SUCCCS§1VG steps.

- . . ¥

)

: A -
performed the following ney tasks on the Communicative Evalu-
atLon Chart by Anderson Miles and Ma eny.
1. Names-. famlllar obJects. bally dolly, etc.

2. . Reacts to sudden noises.

3. Heeds spokeén vojces.

Aruitoxt provided by Eic:
.
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_ o Period of . Summary' Nov., 1972 L
Grade: 2 o A .: - JanUATY; 1973

Diaénosis: stuttering : Clinfcians’ Ssndra‘Sohneider

.7 It was noted.through observation, that Steve's speech'

¥

contained hesitstions, repetitiond, “‘and prolongations in‘almost

[} ?

every sentence. He aia not seem to be particularly aware of his

dysfluencies, although some s“raining of the neck and jaw were

. s . X
noted, 7 - T s

.
.

Speeon theran¢ was initiated in November in an effort to

reduce comwunicative ptress. (SteVe seemed to. have difficulty-

. *in.gaining olassroom.attention.) Teachers, aildes, chilld~care S
»! "v -
workers, and houseparents co-operaued by insuring Steve ample . ., o Pad

time and attention to express his-complete .thought., The staff

was asked not to finish a sentence for him, . ' B .

) o . . P i

. By December 11, 1972, fluency wWa s mamntained throughout the .
speech 1esson. On January 3, 1973, after a three week vaoation,
.Steve mafntained 100% fluency, and was dismissed from theraoy.

"As of June 11,1973 Steve maintained 100% fluencys ]

> . E - " >
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" Education' Helps Blind-Deaf Boy,

- “

. - 4 To Help Self -~

2 ——
S —
-

b
7
/

S

'By Margie Carlin * S h . —
- . *
=Richard Stibrik, Terry-Ryan and Billy' pe .
Frantz are retarded children with one E?Cq From T e Athc
thing in common — they arg bligd. N

.

’
to

For years, retarded blind chil- - ~new educational technig

»

"™ His parents, Mr. and Mrs. John Sti-
brik of Musrysville, didn’t know for sure
he was blind and deaf until he was a

syear old. - ' .

But Mrs. Stibrik says she kept mbtie- - _

But inaddition, Richard; 5. and Terry, dren with mulliple Randicaps” help them, . s -
. 7, are deaf and canncualkf Billy, U,;lrays . |--baxe been hidden awcay in a Z Schf :o" f:_‘gfi:“!} gl:?;zlv?o‘: R ianr‘d m she didn“: want {o see. mt::
. inof specch and mofor disabiities, or institutions because porents ;. conducting,a drive for ;600 . sched for him, and ;&m
- Meny Preblems and educators simply céuldw’t 000 to build on Evaluation and f:hm‘ or N mu::
~", These youngsters are “some, of the ~ cope-with such overwhelming  Child Development Center for - e ot
<, " special students fenrolled In the new problems, - . - ”‘"l‘dyof‘"l'“".' M’m"'wmﬂ.‘m -
" g e e b e | Yo, Rowese, elcstors re T i 10 it in @ srer | oGl et e g
L capped at the Western Pennsylvania .| taking a new look atouch coms  qnd their development ihder hear, At this news, Mrs, Stibrik said they “-
School for Blind Children in Oakland plex children and developing_ "~ the new educotional techniques, panicked. s,

ﬂ 4

o » Besides bethg blind, these” children - -

: > . * v - . .
"“!’“ also be deal, have cgrebrgl palsy, school for the blind. For three years, she  thusiastic approach_of her staff < teach- * for
brain damage, orthopedic handicaps, and her staff have run an InnoVative,  ers, child care workers and volunteers — ¢
: speech problems, muscular dystrophy  federally-funded (Title I, Llementary have brought a cascade of hope into the
) amd other physical defects. . ™and Secondary Education Act) experi- lnes of Richard, Terry and Billy. and
/ . mental program to see if special educa-  many ~other youngzn? with similar
Ps, | -

‘We flgured #e were being punished,
something we had done — that it was
our fault,” Mrs. Stibtik added. They
didn’t realize it, but these guilt feelings
and self blame are common to almost at

- N Is. additioa, they have a varie"y ot tional techniques could help blind, mults- overwhelming hands * . parents of handicapped children. -
: rememitinsm s aging from ex- " ple handicapped ehiligen. ‘ &-Menth Beby oo UWe just took him hame, and cried a
0 arutic temper tantroras, which I8 Dot (bl i rohear i 20 CCSSU “Bichard iy an brample of a prematufe  lot. Then %o just made up our minds
ish e - that the school is condycting a fund drive Smonth baby who would have diedin  that we'd iry to make his life au he
) ;;Ytlnl.fdiﬁbillﬁs. ﬂe&r crushisg " for %600,000 from f?dﬁiwu;“rg ‘}lt{.':r * another time. But today, medic;], sgience “"wu{m, ) 4 arey
2t : oo - brivate sources to buld' & T - way able totnlly the iatm'drugs and R - °
: rment of" Evaluation and Child’ Development Cen- ~ 23 & The way they &id this was to eoddle
“cnfmn':oux‘i”b, ..:u&' ;ﬁaﬁg‘uﬁ"gﬁ‘; ~ ter Hr blind multiple handicapped chil- -’m'qu*“ around bis incubator and he 5y "8 ¥ give him everything he seemed
- leacher, but Dr. Janet G. Klineman js an  §7¢n atop the, present lower school byild- * At birth, be welghed Just tw ds ~io want. They_carried him everyihere, A
extraordinary educator. - + Ingon'the Oakland blind capy | and siim&me:ebm aller 85, days of 10 short — ey Kept hlm an Infant
She ,i,s d}l'ediﬂ" ,thi" exduﬂ‘,.ng' "n’\.el" i’. !&.‘IW ﬁlﬁlnh,,xlhl!z_, mnmﬁt un'.he '_l“! 'ﬁ‘j‘"e’m‘h m _-nc..,‘ac‘,c.‘w.«g:. - - e o
. . tducational’ programi at the Ofkhnd s imuinth: methods and the-en: o hozne. ‘ . - When be came to Dr.Xlineman ai the
. 3 N LR AE TP e School for Blind Children, he'was 4 years

old and in dispers, He couldn't feed .
himsell. He couldn't falk, and couldn't . "
even.chew. .- C LT
“We didn’t kndw how to teach a cfiild
whe couldn’t see or hear how {o chew —
50 we always. gava hiin soft foods or
things he could suck,” Mrs. Stibrik sald

Y +“ ~ Richard could walk gr craw], but only -
C with an adult’s help. R

. He didn't know the difference between

’ day and night, and ‘frequently would -,

« 7 sleepallday, andery.snd whine all night,  *
That Richard caused havoc in his
world was-an aceapted fact. )

The ‘Silbeiks wers feantic. The years
" stretched ahead, and, »o solutioh scemed

o insight, Rickard was Jocked in his ews
. dark silent world, and his parents didn’¢
< know how to reack him, .

A social worker recommended
take the chm- to Dr.
in the

, spec
< profram’ at School for Blind Chil- !
drew, he has learned to feed himself-and
~10 dress with some assistance. -
N He doesn’t whine
touches the teacher’

ﬁle’ .

apy ‘mord,” but
hand

” 2
s y0u .
. 4 don't know-how happy iws bim -
N 3 ; By - and to give him that'cookie”* oo
; e CEA - EREidsel, ORISR Lt A Z
4 aa— n T 1 " 2 W o R . o A ~
\‘ R ' » TN e STt L Cinrem Paeted by Biwin Mateen - - < e . . 3'
T Dri Jonet Kilsemén .werks with Texy Coneem, 6.~ ... °*° -+ "' .
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Q YTy . Vi - " N o . : .
s o e e L 1‘63 £y e P . .
; t b Ky s . . s o
MC s \\ - o~ - RE S : . . C ok o .
- o B o A S : wE, 3 :
" S - V e Lt - ~ e )




» . B . M . TS . - 4
-

.~ L . . * ~“b > S T . ‘ I
2305 : N ! t‘:\
] ”"@‘I‘he Plttsbui' h Press
ke < . Mohday. Octobsr Ib 1972, " . g .‘-" . Page 2y
. - o a L. e
) - had o~ ~ » hanma - -
humlu ludcpudm %ﬂomi th:tui: h“dm't'l(;:”' his
mother . e some-
s it - SRS e
/ will go up and down steps, and galk :h' l{loo:e: Now be puta wp with the’ , . 3
around a yoom alone. ){u mothér cousid- ap ' . ‘e
o ers this & miracle,” ‘because she spent Nobody ktiows how much Richard can M
. ; :‘he ﬁ}st four yeprs of hls life carrying learn, because they haveri’t been lblc'to © .
around, "
Best of all, the tea chers trained test hum adequately. But he Is m:!terla; o
Righard to tolerate earphones, so thathe ~ mportant self-help skills. , .
" can be fitted with a hearing aid in the Although he's 4, he's fust emergig .
fall. In brief testing, experts have. found from the cragle. Dr. Klineman says that
. . that Richard bas some “low register” another yeaof intenstve tralning could ’
hearing. g indicate his future capabilities. - N

b K
o (e are workers began by UM | uch intensiFe work with blinddeat
" or two. When he would leave them on for . retarded is comparatively new here,and | .
longer and longer periods, he would be guidelines are being established as the
°  rewarded'with aydrink of pineqpple juice 0Tk gobs on. .

and ‘ot  of hugs "‘“{‘*‘" sccording TOMORROW: Imaginative féachtng . °
to Dr. K techniques for complex chlldren. ¢ &
~ . . ‘ A

Riehrf!unfg te tohrcﬁ corphones. -

' Escape From The Attic , Tusday, Octéber 17, 49m,

School For Blmd Stueent

’. Ifccond of o Sems'l &
7 By Mdrgle Cardin -

" Terry Ryan, 7, is a delicate blonde
arl’ who ais totally deaf, has mimmal
1ght, and na verbal language”

Shé was- nervous and uncontroliab%:
it home, and davtors™termed her *too
complex and resarded to be educated ™

Luckily, Terry never quite undetstoort
‘hat life sentence irom the experts,
Hates chejs‘ . -

Sheis <rgciled m a special new A
- wrogram for blind, multiply handicapped

voungsters at the Western Pennsylvama

*School for Bhind Children, and she 15
~ making marked progress

Dr. Janet G Klineman, head of the .

lower school at the blind institution ard + -
* the innovative director of the special new

progrimy has a healthy “disvegard for

‘what she calls “medical and psychologi.

cal labels » ’

She refuse: fo shelve any child, and

abbors the policy of folding leverel)

. handicapped chiluren ‘away fa lostitu-  ~
. tions.and then forgetting them.

She believes in observing each chlld
with fresh eyes, and says*

- “Terry is an example of a child be:
labeled. and everyone's supposed*tog
spond to that label. It doesn't gigthe
thld a chanee to grow and chang

Terry has psychologica!
She would‘withdraw. and woy

, 10 other people orthings.

Her mother, Mrs. nda Bane g

Finleyvxlte said she puld gel co-i8ed

she'd run aroungs”t the house

apart v .
$he Negd€d More b o ™ e

Mrs,‘Bane, w,hoh $ two other normpl ~ ¢
children. says she¢ n't know Swhat
caifsed Terry's physical prob}ems, ~ L

[y

oblems.
un't relate P
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!Furti"-f e Series] .
+ By Margie Carin

. One of the first pdles for educators at-
the Western Pennsyhamy Schood for
B,nd Chuildren m Qaddand is to look for
es, not disabilities !

the blnd muitiplys
handicapped children at the school.
Dr. Janet G, Kuneman, head of the
Jower school and durector of the new
N program, explans-
. “We glart where the child is, and
. olies that's set the chrenological age. I
a child Is seves, bat still 32 infast In
experieace 23d bebavior, we treat kim
Like ag jofant.” ~

Dr Klineman says ber staff tries to
* capitalze on what the chid can do 1o
develop new ablines .

Decent Life Denied , i

Many bind, multply-handicapped

children are the vichms of musunder-

standings. Families frequently have re-
sentment and guilt {eelings.

... Some of these chuldren bave been

hidden in dark rooms, neglected, beaten,

abused, dver-undulged, infantilized and,

’ mm degied 2 chance at a decent’

Many paruuérand {amibes szmply
- cannet handle overwheimmg prob-
lems of 2 blind bandicapped child.

3 respotsibility ts do what we caa t»
make life eadurable for him sad is

Blind Cluldren @ the regulkr curiculum

. for s.x scars defore de..Cung to get her
doctorate She had inended to cunoen-
trate on compréssed speech 2 kind of
‘ear shorthand" for the blind *

However, Dr. Alton G. Kloss, ihe

developing 2 special éurrzlum for slow
biind students. She begah ber study in
193 with a two-week semunar for 17

é‘.‘bhf!.mu}up!yfhandmpped children and

. 1)

pare
same boat,” Dr. KEineman sald.

Cosrdineting Services i
Dr Klineman began the 3Tl of 197 to

¥

oy B, o2
: ageucies mighn Je bel

Q : g% peevide belp tor a special

~ERIC- . .. )

| .‘ . L

KN - -

. Educators For

v

. &
“However, sace soch & child Is bers e v r
— Hiviog and beeathing — 1 feed we have W o7 o~ o, -

family.” e

s~.301's supenintendent, steered her into g

problems with other parets in the

for” lynch Mony multi-handi children. have
MMWW%WTW?

Blind Stress Positive Side

One-vital source of belp is. the Devel 1'33 ug:disim part--of :}1;: bouse, ‘ﬁ -
opruental Clunc Director Grace Gregp .o everything shouldn't be
<dys her staff 15 ready to, test _hidden away in the dak and quiet- o
from “day one.” She explained: - corner. . B
. ) “The teacher has to dWaken the chiid
Tbe carller we can beglo asseSlox 1y warever manner Works. Then the
abilities the better. When a chlld ts blisd  yoocher mest condition the child to” .
a0d deaf, a0d kas sther multiple banél-  porform desirable tasks—g0 1t boils down .
caps, of course we bavg special prob- 102 sery elementary system of rewards |
"”‘:I“d i takes the ‘child Jouger 10 * o cood behawor and rewards for car- " -
di::“:g“mf:: :"‘um:d':u'”m‘;:d B rect response when you'ré dealing with 1 .
o the child 25 early a8 E’”‘h@‘%’ pram :;e‘:diy chrf!tzrded bynd, m“}"_p"m" / 5
Increased attention has been paid In  ToMORROW: Sp B edvcationsi 1 =
recent years to developing tests and altiphy-kandi-
educatigeal tools for the meatally retard- i
ea. - < i {
Metivetiss Colled ¥ital C-
Dr. Ralph Peabody, <oord.nathr of
the Department of Special Edwaton and
Rehabilitation for the Visgally Hand: -
capped at Putt sayy.
“Mofivation 1s vital After all, if a
child is blind and deaf, or crippled, or
has other handicaps; be doesn't have azy
reasop to'reach it !'_ . R -
;Qmuﬁg.mum&:mm LA
to be stum! any way the pareats o CLOSE WQRK — Teocher oide KgrerBTedesco ond new glosses -
teachers can do 1t. He should be kept fn ,é‘,,q?ﬂm@cneomh%mgd, K", T- . .- q, .
M . - -%&v, - .-
M — EE 3 [ .
L, -
L Pl ‘::'
/ e -
4 o
s T
4
B Bt . v ..
LEARN BY DOING — Iro Thomas, 9. breaks cgg in  doing In foreground is Sam Hondel, and from left, Evic.. |
bowt so enfire giowp £6a mix muffins ond boke them Rh& teacher bide Beth Ann Petroglio, I, Scottie )

Klingensmith and Dan Starkey. Schoolfor Blind Chil-
dren has fun iAnGvaTive closses, for thrge years:

a e

. v el
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