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ABSTRACT !
This newsletter briefly discucses the question of -
whether or not large secondary schools suffer from more problems than
smaller schools and then examines +he possibility of subdividing
large schogls through use of the "school~within-2-school® approach.
Two different variations on the school-within-a-school approach are
described, including structural subschools, where students are
randomly assigned tc different administratijve units within a large
school, and programmatic subschools, where students enroll“in a )
program that focuses c¢n one particular interest area or stressas a
specific instructional approach. The second half cf the publication
presents .short descriptione of seven secondary schools that are
currently using soae form of prbg}ammatic subschools, and of four
secondary schocls that are using some type of structural subschools.
(JG) . .
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In a world  beset by bureaucratic bigness, i5 smaller suddenly
better? The presidential candidates are saying "yes." Some British econ-

*

- .omists say "yes." ‘The conservationists say "yes." Detroit says "yes."
g < But what. about schools: I3 less really'more? (/S .

Y v . . -
N Are secondary schools to ge? 0o they kill motivation? Are
O they impersonal? Do they foster cliques)and-breed crime? ‘Do they create
~d barriers between adolescents and adults? Are they poorly focused for older
-4 . students? . * .

Q\' i . | (;
I N .
v @ ' The “‘Big” Questioff * v
R

- . To assert - straight out that "big is bad" in schools goes ny-
where. Ob%iously, the question is. complex. Bigness can involve man
factors..- The matter of school size, however, is a growing issue a&n'
éducators and the public. Assumptions about optimum  size are being re-
examined. Serious questi/ons are now being raised abouyt the disadvantages R

as well as the advantag‘és.of large secondary scheols.
. s

¢ v

v . : . . ) SR .
S For instance, the HNational Paﬁ;LonHigh Schools and Adolescent e
Education in a final report obserfes: “4e Have exacerbated the Sschools'

burdens ... . by their, unnecessarily large size," . The HEgW-sponsered re- -
port further dé‘c]ar‘es: “Ope_rating plants that house upwards of a thousand .
students are not, in the Panel's Judgment, optimal settings for improving , . -
ihtergroup and interpersonal relations. Once more the in$titutional im-
. peratives of orderly movement and peageful custody that result from sheer

mass of numlbers make "efforts toward. humane corsideration of individuals

difficult."* . . =

.
-% v v .. '{-' -‘ T
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. : i ’ oo
- The correlation between school enrollment and student misbe- -
VS . havior also causes concern. Evidence-is building that Targe schools typ- «
; i ically encounter more probjems withr vandalism, intruders, and assaults than -

do smaller schools,.on a per capita basis. * -

. .
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1. National Pane¥om High Scnools and Adoleseent Education, The Education : '
of Adoleszents *(Washi‘ng‘ton, 0.C.:_ U, S. Depart(nent of ‘Health, Educationy
[
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and Welfare, 1976).
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Quest1ons about teacher mdrale, student . attigude, and the
paperwork blizzard also-enter the pwcture Consejuently, principals speak
ef the new ABC's—apathy, bureaucracy, and cussedness—as hamstringing

school' Tife. The greater anguish comes fQPm the Targer- schoo]s
Whatever the alleged shortcom1ngs of bigness, however, the
large school campus does exist. Most large schools-provide 'good_programs
for students. . On paper, the curriculum, pupil.petsonnel services, and //;;ﬁ )
‘-

activities ‘programs are impressive. But are attitude, involvemént, and
morale what they should be? Are students motivated,-even excited? Are ‘
teaehers interested? Who cares about .whom? s ’
Some prircipals consider these questions overcome by “events.

Other principals are persistently seeking Solutions to these veryfquestions.

_ Subdividing®the Targer s¢tiool appears to be one major initiative worth

\ axploring. Whether the bJect1ve is to spark stodents, enthuse teachers,
sharpen the curriculum, gain a new sense of community, reduce d1sc1p11ne
problems—or all of‘these the "school-within-a-school"” approach is gaining
new advocates. . , C

h J
@ An |dea Explored

To seek alternatives 1n‘educat10n is not new. New York Citys -
. for instance, currently operates 11 alternative high schools of 500 or -
\ fewer students, each with a different program focus. The range extends
from ¢ollege prep to dropout prevention. In addition, some 50 small -
- satelTite ministhools operate alongside the "regular” high schobls in the .
. . city. : . o ' . . .( .
’ ) f But these schools, in sum, enrcll less than three percent pf the - -
: city's secondary school students What about.the rema1n1ng 97 -percent?
How might their education be improved?

A

| ) v
These qﬂternat1ve schoo]s serve only & limited cliantele. .
After.some years' experienqe~with alternatives, New York administrators
feel.that, "Cléarly, tnoygh the a]tefnat1vp schewvls have a recogn1zed 1
funct1on, they were never meant tu be the answer for the bulk our 2
students. That answer must be fdéund in, and by, the regular Hgih schools.
If the large high school can build into its organization and programs the
~oflexibility, 'the 1nd1v1dua11zat1on, the intimacy, and the esprit\de corps

which character1ze the alternative schools, it can offer the stude t much \
‘. % more than can the *small- schoo] - . . . ) .
{ - . A
. ' f Respons1b1e cY1t1cs Mhst acceﬁt that .most secondar)fschOOTS d 7
’ » bave become s1gn1f1cant1y modified over the past decade in redponse to a . )

-;;hang1ng social ‘outlook. The typical school today is no procrustean bed.
Yet, too much. apathy, absenteeism, disaffection, and monotony remain. 7100 -
« many 'students merely endure education. Too few are Stimulated by it.
7" ) -' PP

! ~
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A,.. - avd Involvement: The. Small Unit Approagn (New York: Board of Education
: of the City of New York, }975) p. 37. ‘ .

- N - F'.\‘ . \ - /
2. Division of High Schools, New. York City PubTic Schools, Humanization ? -
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. Hence the move toward a small ugit organfzation within the
mainstream secondary sciool. The objective is to rékindlé the motivation

"~ of students, to capture the*excitement and esprit that rightfully should \ R
be a part of the Tife of the schoo¥. { ' : . .
'k" . N ] .

nge principals - telieve that by restwucturing with subsghools
the atmosphere’ of the school gan be dramatically improved: Smallness

fosters personalization, goes the argument. "Create a group of pedpile T
" who know one another, and many of the discipline prob]em§ vanisa," states v
one advocate. "Getdyour units small enough 30 students are-acquainted .
and softeachers can greet every student by name. . Form groups of people ] j
who bejong to orie another." ) ¢
T T N . ) .
’ ; | .0" N
@ Looking at Models

Originally, subschools were forked as administrative units,
Students were assigned at r&&iom to two or moré "halls." Many second-
ary schools are successfully operﬁting this structural moael, for instance v
Lincoln-Sudbury Regioral' High School im Massachusetts with five uffits of
400 stydents each. The.uniis are led by hall directors. A counselor, A
counselor a2ssistant, 25 teachers, and satretarial suppdrt”constitute the
+_ staff of each hall. ? o SN
»
.ot ' Pegently, howéver, enthusiasm is. growing for the.concept of’ -
%", programmatic subschools. 'Linco]q%Sudbury, for instance, has just added
' . Five different alternative programs, one for each hall. The programmatic ‘
subschool may focus upon a particularinterest’area, for instance' the fine
arts or health cereers, or it.may fodus upghayarious approaches to instruc-

A Qion, perhaps a traditional or flexible schedute. A3 an 'zxample -of the ¢
"~ "instructional strategies" approach, Broken Grdynd Intermédiate School -in -
Concord, N.H., has formed three units: * the congentional school, the . l T
continuous progress school, and the.actiyity-centered school. ‘ .

NN . - ' . .
A, ) Quincy High School in Quincy, 1115( has formed sdbschooﬁs by ¢
interest area as well as by instructional approach with a total of séven :
separate units. These include: (1) the Traditional School, (2)+the F\g
Arts School, (3) the Flexible School, (4) the Project to Individualize =0
\ ~Education School, (5) the Career School, (ﬁg the Work-Study School, and '
*{7) the Special Education School. L e

Nl .. . - \ \ N +
Muscatline High School in Muscatine,-Iowa, has developed ;\
unique “comahnitiés;githin~a-school” approach!to the programmatic sub- -t
school. "Myscatine offers five choices of program, pach a special commu-
, Nity ofitdgchyrs, students, parents, and cougse€s.\ The five communigies -'-.
-~ - are: (1) the"Traditional. Community, (2) tHe Flexible Individua]izgﬁ
P Learning Community, (3) the €areer Commdnity, (4} the Fine Arts Co

unity% s

- and (57, the Work-Study Community. -Admissidn is:by.family appljcation. \
. . - . #* '




7 ., The term "schoals-within-schools" applids to a wide variety ..
of approaches, all aimed gt improving the quality of student life. Many
Jrefinements, however, fal "beneath the banner of either a structural model.

‘or a programmatic model. While no line cleanly separates the two mode]s,

thelr essential features can be summar1zed as follows: -

[ ) 4 .- . TN

¢ Structura] Mode1\ r

- Al

- Un1ts are ‘equal in size, . ' '
- Adm1n1strator ass1gned to each unit - , <:
— Units'.support s1m11ar goals and organization

. — Subject area teachenb assigned to_each hall

‘ — Spec1a1 area/teachers serve all halls

— Students d1v1ded heterogeneous]y or by gra%e Tevel

’ Focus upon pdp}] personnel and 1mproved management v

.t

-

Programmatic Model - N
< . § f .
. Un1ts of various sizes - . {

] — 0ne administrator may superJise severa] small units R
‘.: — Administrators may be ass1§ted by teanm (eaders - ' [
- Teather advisers often used 7 N / ) =

. - * . — Each unit may have unique goals , . , \Q;\_~
h\ . £ . ) Lt P V‘b“ ’” :

— Units maé organize in a variety f\ways

; "’"x .v A ‘ ‘_
{ df/ﬁ Ynits may operate alongside the ma1nstream\schoo] U y
:ﬁ . - i
‘ — ts or fajfilies . se]e;t the. pregram ¢ - . : - ( e
» s‘ B
~o. Focyt upon - stu ent .interests or learning styles, . N
. -and upon developing a "commun1ty“ of dtudents and adults
L 7 l ", v : o ©

'y

A,pzpneer to the brogrammat1c subschool .is the cooperat?ve edu-
-cat1on program, of course.’ Essentially, students with a common interest
were prov1ded with & group. identity. Programs in reta117ng, health serwnces, . :
data prdcessing, or whateterstodk students out of the mass and provided them i
with purpose andya jome base. /Students. gained a sense of participation’ and

ident; Lty as well as betng a]]owed to concentrate onMan area of sgec1a1 1nterest ¢

-~

N Th1s approach has evo]ved in the programmat1c subschcol to. a
1arger plan, with each group of students organized around a cluster of courses
and, activities which share a colwen theme. This commonality, in turn, is
“enhanced by a small faculty with similar interests and \gclinations. Add a
leader, a hofie base, and support services, and the subschool is born. &
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/' L ,,@' /) Managing Subschdols
. ..*: ‘( . ‘ /

! - N hd . A K ) . . - . ' i ! 5
- . ' - .~ ) /‘ b ’
. , N ' .
@ ' "‘Hary” or “‘Soft’”’ Motivation? - ~ . 7 Coe

- The student retention rate for cooperative education progra
s impressive. Few co-op students drop out of school. The-interest-
oriented subschool appears to enjoy a sjmilar holding power. Rather than
relying upof extrinsic motivators (i.e., cqunseling, student activities,
etc.) to overcome the vagueness of the Targe school, the subschpol stimu-
lates-students by focusing upon strong, inberent motivators such as o
recogndzed opportufiity, sense of identity, peer group esteem, active par-
tictpation,\and acgeptance of 'responsibility. To achiéve a high level of
intrinsic motivation,‘one New,York City high school offers nine subschool
programs, now enrolling over half oits 2,500 student population. Included?
among these subschools are Goal Orientation and Caréer Exploration for all
new entrants, College Discowery, andl Health Careers in-Geriatrics.: -

. , . n ) ¢
ther ldrge high schools in New York City haJ@ developed several
additional tWemes. The particular focus of a successful subschogl will e T
dgpend'apqn’tﬁe nature of &he student body and the r@sou?cﬁs of the community.

. . t : . .

L * Many Students have a common hungér f%E‘;he'iﬁd?vidhaf attentjon
and warm personal relatienship that they“find in the subschool environment.
Part ofgthis feeling comes as a product of the retoggjtiodt;ﬁ"Speciali

interests and because students have an excellent opportunity to voigce * .
individyal opinions-in the subschyo] community .- D \\\ ) . ,&)'
; AR . o , '

3 3 >

Staff enthusiasm tends ta be high because tégshers feel a 3ense
of accomplishment when working with interested studenys”. A greater numbed
of preparations may be required of faculty in a subschob®, however. Thes
are willingly assumed #y feachers, as-is an expanded coupseling role arisfing

.{rom the more intimate student-teacher.acquaintanceship, agcord$nqyto_pe oRs
with subschod? experience. - ‘ \f S ~ )

»
-

. e o . -
. o~ L4 Y k N .
. .
[ . e * - vt
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Subschools tepd to dtfer widely in size, organizatiofi, and
distinctness. - Sone* general 'pringiples of agministration, however,
.,Qra1nar1_|y.app7yof’b Jhe subschool, p]gn': . ros

} i
L3 c \r( = U - - .. N . . .’
¥ Each .subschool must’ have identifiable leadership~ This may be
an‘asstftant principal, a direﬁfor, a program ledader, etc.
s /‘ 1) o' LI 4

’

+ Fd .
v Qffice space and clerical support should be reserved for eachr ;. * _
subschool. , The benefits aref functignal as well as psychological?

o A proper balance must be kept'bétween the separate identities of
the subs¢hools and the main<tream school. -- 3

. o 4 »»

v The prifcipal'y role resembles that of the superintendent of a' .

small district. The principal administers the centralized T e
functions of the campus, and supervises, coérdinates, and supports

the) various subschool programs. : )




LY . ' []
} . . ' ,

.“’ Sufficient time must be allowed the subschobl's coordinator for the ,
! key task of getting.to know the- students and teachers to build a * | '

~N

grbup identity and esprit. .o

- \\\\)V’ Whenever possible, the subschool's classrooms should be reserved
for the group and should be clustered near the group ofi§

v Teachers should be .scheduled within the subschool fdentification
s fgrther strengthened if teachers are also assigned to homerooms
or allvisories in the school. . ]

A ]

’ V’ Teachers should become front- ]lne counselors. fiheir'ggjdande function
“* “must be coordlnated with-that o} the general counselor,

v Resource cdhnselors should be assigned to the group rather than be
retained in a central unit. A.number.of small subschools may be pooled

- for guidance and related services. . . o8
N ¥ Principals shoyld retain their role a¥ supervisors of instruction, ‘
! school-wide. . . ' .
v Q // v Student opinion shouid be recognized. \Student requestF are frequently {
4 @ sound basns for . |n|t|at|ng new programs. . . ) -
* AR Insofar ‘as po sible, studentswshould asslgned to a partlcufar subschool
, thr01ihou£ the¢ year. . . . .
v Subs mols should provnde for a varlety of: eXtrg’class acﬁnvntles -
v\ At ;;4 1bsEhoo] Ieaders should 'meet regularly, aga group, wntﬂ/ghe school 's oL
* .- ' rincipal. Ify weetingsy should be held .both at the subschooi and ‘
e )' at the scpool»w de IeveR ! Y

‘ ., . - - ' I -
T ’ @ . Té &onclude bl I : ' ' Yoo

Can stddents be helped yAc63b1q1ng ‘the best of ]aggeness with ( )
. . the’best of smallness in a dingle £chool? éf the-SukschooT approach the ¥y
.- best way tb create a persona11zed humanized environment- in the 1arger school? \
Will 1dent1f1ca}ﬂon witha smal]er unit crégte self-confidence and stimulate 7
interest? Uy e . . _".,
Some adm1n15trators say. "yes." hh11¥ c¢laiming no m1racJes. they .
A are convinced that subschools respond. well to>the 5pec1a1 interests of " J!
+ students, improve student behavior, ﬁ¥0v1de a missing sense of community,
enhanice student and ‘faculty morale, raise the quality of parental input,
ordinate separate subjects in the curriculum, and generally encourage a o
re mature atmosphere on campus. In short subschoo]s help redStablish the .
* humah’ dimension to the larger school. In the stutlent’s struggie to "be : ¢
» . somebody,” these gains may overcome the disadvagtages.of growing up in an
anonymohs and transient society where the only ;rue neighborhdod youth may

. - .

experience is a special neighborhood created in school.” Tt's a concept | e
. worth exp10r1ng . \ .

s
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_ ®rogrammatic Subschools —

, . / ‘ .
e " Muscatine: High School _ ° Muscatine, Iowa 52761 _
Frank E. Atlen, Principal . . . -

Muscatine High.School's "Communities Within a School"” adbfbach .
presents some unique dimensions to learning.- Muscatine offers five alter-
native programs, each a community of teacher$, subjects, parents, and N
students. The students, working with their parents, choose the educational ¢
- environment that most accurately reflects their individual learning styles.
This approach provides an intimate community in which the students, parents,
and. teachers may function. ' :

The five communities are: (1) the Traditional Community, which
provides structure’for students and teacher responsibility for student -
learning;  (2) the Flexible Individualized Learning Community, which provides
students with a moderately structured prodram with some variance-in learning™

thods .and with ‘spme opportunities to wozk independently; «(3) the Career

?gmmunity, which assists students to acqufre the academic and the occupational
sk11s necessary in’today's world of work, and which provides the background
for economic’independence as well as preparation €or higher,educationia\usﬁk
(4)-the Fing Arts Community, Wﬁich provides an environment for artistic' wor

. .in s qgla}ively unstructured environment;.apd (5) the 4lork Study Community,
.whith pravides a highly structured bl?fj/iime program for students requiring
the services of special education. ' ,J? . A

’qﬁf*‘ '

-

-~ ’

-

-~ S v\

S & Division of HighSchools . Roxee W. dply, Superinfendent: - ¥
~ "W New York City Schoo hs X - for Ric d-Brocklyn
’ y . - R 110 Livingston Street

\ . Lo Brooklyn, NgY. 11201. L p

B » S : o L . : ' :

v o .Tﬁé-Néw York City high schools, 111 “if number, are dedicated to.: Q

the Subschool approach. Méw York believes that the schoolg~within-sghools y )

idea encourages principals, with their Consultative Councils, .fo set pp new -
student groups with common interests whieh nourish & sense of\warmth .
ddentity, and purpose among sqe youngsters, the team of teac §,'andﬁ}he. ! ")

" coordinator. This produces gddd student achievement for &t levels of .

» I addition to 50 mimischools for "turned off" youngsters, the

ability. -

'High School Division sponsors several other types -of SChOO]S*Within-SéhOO]S.

"A-most ‘successful variety is the career-driented” "Educationdl Optiorn” program.
The 16 high schools offering this approach open the subschool to' the entire

| Jcity for registration, although each schosl's own basic population is . . . i

geegraphically’ zonad. Examples include the School of Oceanography at Beachy -y

- Channel High Schoo?g(the Scheol cf Politics and Goyernment at-Tilden High : >

-~y 2

_ | ' ' Y
~ 8 . 2 . :

7 r -
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School, the School of Criminal Justice at John Jay, and the Schoo] of v
Agr1bus1ness at John Bowne. In every case, ‘all 1evels of ability from
various parts of the city are:joined in a subschoor of about 400 students

p with common career interests.— The program opens doors frem entry-level

through. collegedlevel work. o
) Haaren High School * 899 Tenth Avenue

Bernard V. Deutchman, Principal New York, N.Y. 10019

An inner-city -school of about 1,800 students, Haaren High School ‘.
evolved as a result of a redesign effort mounted cooperatively by the Board:
of Educat1on the Urban Coa11¢1on and ‘some large corporations. .
The 5chool cons1sts of 10 "minischools" which range in size L,
from ynder 50 to somewhat over 300 students. Each minischool is headed
by a teacher-coordinator elected by the minischool staff, and each is under
the superv1s1on.pf an assistant<principal (supervision). Each has its own
area in the building: an office, a student loungé, and classrooms clustered-
nearby. Al17Share the use of a few large facilities: cafeteria, gymnasiums,’ f

shops.
p‘?\ : : \
. Most of the minischools have a specific cafeer or otcupational . %
focus. After an explqratory freshman year thestudent splects a minischoo? *
¥ °  .in iine with interests." Choices include the automotive, aviation, elec-
oo tronics, cooperative education, and college-bound m1nlschools Students who '
N have not developed a clear career goal may go into the unspecialized senior

school in the %enth year. This minischool includes pré?arat1on for the high
school equivalency d1p10ma”\ If a student's academic ar| cdreer interests
nge, he may transfer td,the.2ppropriate minischool. N

A

. Within each m1n1schoo] decision making is patterned on ) '
\ 'colldge” medel. In curricdlum deve]opment for example, the, staffia gree§
on a roposed change and the subject teacher works out’ the course of tudy
' he gBw colrse is subject to the approval of the minischool's di ctor who <
35? n turn call on the adxice of the assystanthr1np1paJ C ’
! . - ' . .
’ o Broken Ground Intermediate Schcol ° Concord, N.H. 03301 \
A b Robef% J. Ross, Prlnc1pa] . \\s . :
N ‘ Broken “Ground has estab11§hed three alternat1ve ;chools on one
A campus. The plan calls for the three schools to be administered by the
w school principa] working with three team leaders and three parents. Each
.. school will function with a team leader and four.or five classroom.teachers.
. Support comeg from spectalists in art, music, phys1ca1 education, reading, °’
. . learning abilities, gu1dance and media '
i ' Parents will select orfe. of the three "subschools for their child.

The three choices are the conventional, continuous progress, and activity-
centered schownls. The«ebnvent1ona] school will be-gharacterized by self-
contained classrooms and teacher- directed programs. { The continuous progress




schoo] :will emphasize multi-age ?fOuping, multi-media approaches, and team
teaching. A core curriculum will be required of all students, but the pace
will be individually determined. In the activity-centered school:, ‘earning 'Y
activities will be planned cooperatively between student and teacher as an
oitgrowth of student interests, needs, and abilities. The atmosphere will
.be informal. Students will practice decision making and assume an increasing
reiponsibility for their own learning.

‘ & North Hunterdon Higﬁ School D>Etrict' Annandale, N.J. 0880] °
Robert Kish, Princjpal AR :
Bill Conwell, Principal - 4

About half of the 2,400 students in North Huntergon are now
" attending 17 "Learning Communities" in two high schools. .Each LC is an 1
administrative unit with a particular curricuium focus, and consists of
20-125 pupils, a counselor, and a teacher team. \

Upper-class students normally spend jpur hours per day in an LC
on studies that appeal directly to their interests. -Ereshmen are required
to enter an LC in one of five areas: humanities, liberal arts, vocational--
business, mathematics-science, and general educaiion. :

© ' Each LC creates its own daily schedule and, determines its own
budget.” According to a Title III evaluation, the outcomes are impressive. ¢
Parents -appreciate the decentralized clusters; failurg rates. have dropped;
. class cutting Qas "all but vanished," and student attitqgé is much improved.

N The- 14200 students not selecting an LC take the reqular elective
program. _ . a e

v

Quincy.Senior High School II. Quincy, I11. 62301
' Richard Heithelt, Principal ,
" ?

S

.

N Quincy Senior High School Il is divided into sever. -separate sub-
schoolss each with different courses and styles of teaching. Called “"Educa-
tion by Choice," these programs range from highly structured to almost totally

ee. The options allow all 1,500 Junjors and seniors to choose the subschool
they wish to attend. The-seven subschool programs are as follows: ‘

Y. .The Tradifiona] School - A geacQEr-di4ected prb ram where students work
on conventiomal assignments,*]is;en to lectures,| receive grades )\ and take
reguired courses, . : ! :

2. The Fine Arts Schools - A student-directed.progcah with new schedule options
~each week. Students work at their own‘pace and enjoy a choice of over 50
courses, one-half of which-are arts oriented. : ’

"3. The Flexible School - A program similar t¢ the traditional school except
that after the teacher's presentation each period, {students may leave
~class to pursue 1ndividual. projects. : 4

e B . . ,;
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’ staqpards to be admitted.

{
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’

4. The Project to individualize Education (PIE) - Here students select their
own courses and determine the frequency of class attendance. ‘

5. The Career School - This program i$ designed for students seeking work
after high school. They attend regular classes half the day and hold jobs
part-time,

6. The Work Study School - A variation of the Career School, the program is

geared to students who are on the verge: of dropping out and need extra help
in academic subjects. The curriculum is divided into eight abbreviated periods
to £it the studants' shorter attention spans. Students also work part time.

7. The Special Education School - A program geared for slow learners and

students with Yearning disabilities.’ 9 o
- o
o Destrehan High S$hool Destrehan, La. 70047
éﬁ Frank Caliri, Principal -

‘

A four-school concept was developed to allow students to, choose
a curriculum which best suits interests and abilities. The four schools are:

1. The School of Business Careers, desxgned for studentz.who would like to
work in a bus1ness or an office upon graduation. The school includes Distrib-
utive Education and Cooperat1ve Office Education.

2. The School of Career Exploration, designed, for students who have little
knowledge or inclination toward ® vocation. The curr1cu1umﬁfocuses upon the
exploration of various career fields.

3. \The I.7.S. f‘chool developed for students who have a desire to develop
skills in some trade or service. It includes a work program for older stu-
dents who will get on-the-job tra1ning while receiving credit at school.

4. The Advanced Study School, providing an academic program and utilizing
independent study as a major method of instruction. Students must- demonstrate
an academic proficiency and a w11}1ngness to achieve beyond minimum academic

School se]ect1on is made in August of each school year and reviewed
in May for poss1b1e change Transfers between schools can be made only once a
year.

Structural Subschools °

g "4 Lincoln- Sudbury Regional High School Sudbury, Mass. 01776'
R ‘David L. Levington, Super1ntendent/Pr1nc1pa1

Ten years ago, this regional suburban schoo] community developed
a decentralized environment®for its students. Five autonomous units called
halls have evolved in a.school population of 2,000 students. Hall personnel
Jnclude a hall director, a hall counselor, an assistant counselor, a hall
ecretary, support staff 25 teachers represen* 1ng r°sﬁbct1ve departments,
and{100 students ‘from each of four classes.
. P
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Each' hall has a freshman curriculum, an.alternate school-wide

. program, administrative and counseling offices, a student-faculty lounge,’
student mailbokes, a teacher-advisor program, a student govermment forum,
and an intramural program.

¢

-
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y; - @ Steuben Interinediate School | 2360 North 52d Street
% Donald C. Luebke, Principal Milwaukee, Wis. 53210

The unit is the basic organizational and instructional component
at Steuben Interfediate 'School. Each unit consists of four teachers, an aide,
approximately 120 students and their parents. These four groups are directly
involved in'the development of the educational program for their unit. \ .

" \

Steuben operates six academic units: two for seventh grade pupils,

. two.for eighth grade pupils, and two that are ungraded and contain approxi-

N mately equal numbers of seventh and eighth grade student In addition, three
service units support thle six academic units. Two of the e units are composed
of special teachers—industrial arts, physical education, music, art, home
economics—while the third consists of teachers for exceptional students.

?ﬁe students are heterogeneously grouped. Teacher assignment is-
based upon individual teaching styles and personality. Each unit function's
. as an independent group and is free to develop p ograms well suited to the
- unit's student population. Curriculum coordination and guidance Tunction -
directly under the supervision of the principal. :

/

.’
i

/

School planning and decision making is.carried out by the Instruc-
tional Improvement Committee (IIC). The committee, which meets weekly,
consists of the principal, the curriculum coordinator, a teacher representa- .
tive from each of the_six academic units and three specialist units, a union
representative, and an aide representative. Teacher involvement is‘onqdkey
to the program's success. . ’ ¢

+

. Dunham Junior High School St. Charles, I11. 606174
4 Robert L. Roth, Principal

Ounham Junior High School is organized into four academic teams, S
each with a team leader, and an allied arts team, again with a team leader.
These academic teams are supported by a curriculum skervice team ico sistjng
of the learning center director and the reading coordinators; andby the
student services team consisting of counselors, the nurse, the special
education teachers, the psychologist, and the social worker. A1l teams
report directly to the school principal. )

' The academic teams are interdisciplinary in nature and sewve
about 120 students each. Each team is responsible for the total academic
program-of its students. Each team also plans coffees, open houses, and
“various studefit activities to help build group identity among students and
parents. In addition, each team is giien a one-hour block of time in the -

4 Commons, daily, to meet informally with students and to build'a "helping
relatignship./” Members from the curriculum service and student service. .
teams, along with the principal, meet each week to discuss problems, programs,
and approaches with each of the four academjc teams. - . *
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Dunham is now considering keeping one 1nterd1sc1p]1nary team with
the same group of 120 students for two years of school. The rationale for
this pattern is to benefit from a team's work*ng experience. The*knowledge
gained about individual student’s during a team's first year could be put to
immediate use during the second year of instruction.

.. West Bend High Schools- - West Bend, Wis. 53095
C 1 JoHn M. Sheehy, Principal .

' The West Bend High School's complex consists of five colnected.
units: (1) West High School, (2) East High School, (3) the auditorium and-.
music facility, (4) the vocational and applied arts fac111ty, and, (5) the
"physical education and: field- house facility. West Bend is master planned
- for“four schools of 1,250 students each, housing grades 9-12. The common
fac11ﬁt1es are schedu]ed for use by all schools
G
- £ach schqol operate a full co-curricular program embracing

yearbook, newspaper, studentjbdcernmeht 'clubs, and even interscholastic
athtetics, providing increased dpportunities for student 1eadersh1p and
participation.
Students identify with a particular school through their homeroom,
their counselor, and their co-curricular program. No conscious attempt is
made to keep students separated by course enrollment except during the ninth
grade. Starting with the sophomore year, students are separated primarily
in physical education. Provision is made for children from the same family
to attend the same school.

An executive principal oversees the schools and the common-use
facilities. A staff assistant, the-educational. program coordinator, provides
overall leadership for curriculum and instruction. .

This Practitioner was prepared by Bernard Davis and -
Scott Thomson of the Researach Department, NASSP. A
note of appreciation goes to all schools supplying
descriptions of th&éir-programs. A special ''thanks"
is extended: to Rpxee W. Joly, Superintendent, High
. Schools Division, “cw York City Board of Education,
for providing an extensuvedescrtptnonofthatcnty s
schools-within-schools program
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The Practitioner is a publication of the Research Department of ¥he National Association of Sec-
ondary School Principals, 1904 Association Dr., Reston, Va. 22081. The Practitioner is distributed
quartetly without charge to all NASSP members. Aduitional copies may be ordered: single copies
50c each, 2-10 copies, 30c each; price$ for larger quantities on request Payment must accompany

orders of. $10 or lees. ) .
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