. t»
DOCUNENRY RESUNE
ED 126 550, F E2 008 197
TITLE State Superintendent's Advisory Task Force on Freedom
’ "for Individual Development. Final Report of the Sex
‘ Role Stereotyping Sub-Task Force.

INSTITUTION Wisconsin State Dept. of Public Imstruction, Madison.

, PUB DATE Feb 76 . ¢ .
" NOTE 110p,; Appendixes D, E, and G removed due to

-
AVAILABLE FROM

I3

)

-of Public Instruction, 126 Langdon Street, Madison,

copyright restrictions; Not available in hard copy
due tc marginal legibility of original document
Publication Sales 0ffice, Wisconsin State Department
Wisconsin 537022 ($1.00)

MF-$0.83 Plus Postage. HC Not Available from EDRS.

EDRS PRICE

DESCRIPTORS EFlementary Secondary Education; Individual
Development; Insarvice Education; *Nondiscriminatory

T Education; Program Development; *Sex Discrimination;

*Sex Role; *Séx Stereotypes; Social Attitudes; State' i
Departments of Education; *State Progranas

IDENTIFIERS _ *Wisconsin

ABSTRACT

< This report delineates the problems created by sex
role stereotyping and recommends a plan for eliminating such
practicgs. It recognizes the traditional independence of the local
school districts in Wisconsin and attempts:to persuade school
districts of the desirability of undertaking such a plan. This
report, with its recommendations and appendix, will assist school
districts to make the changes now required by both federal and state
law. It also suggests ways in which ‘the Department c¢f Public
Instruction and other agencies can assist this ¥tatewide effort. The
recommended goals, guidelines, and implementation plan are designed
to increase the avaremess and capabilities of staff and students to
deal with sex role stereotyping in the school environgent.: The
exXt¥hsive appendixes contain supplementary materials to substantiate
the importance of the recommendations and. to assist.school staff in

_ carrying them out. (Author/IRT) ) .

N

L}

N\

**********************************************************************

— k- Documents acquired by ERIC include many informal unpublished *
* materials not avajlable,from dther sources. ERIC nakes every effort *
* t6 obtain the best copy available. Nevertheless, items of marginal _x*
* reproducibility are ©Often encountered and this affects the quality =*
* of the microfiche and hardcopy reproduction§ ERIC makes available *
* via the ERIC Docyfient Reproduction Service {EDRS). EDRS i$ not *
* responsible for, ‘the quality of the original document. Reproductions *
* supplied by E KS are the best <that can be made frcm the original. *

//)*************

*************t**************}****#** 3 2 3k 3k e 3k 5k ok 3k ok 3k 3k ek ok ok o

1

¢

) [




U$§ DEPARTMENT OF HEALTH ¥
EDUCATION & WELFARE
NATIONAL INSTITUTE OF

. EDUCATION .

"™MiS DOCUMENT MAS BEEN REPRO
P OUCED EXACTLY AS RECEIVED FROM
e ‘0 THE PERSON OR ORGANIZATION ORIG N
ATING IT POINTS OF VIEW OR OPINIONS
STATED DO NOT NECESSARILY REPRE
SENTOFFICIAL NATIONAL INSTITUTE OF
EOUCATION POSITION OR POLICY

.

ED126550

[3

. . State Superintendent's Advisory
Task Force on Freedom For Individual
) . . Development

' Pinal Report of.
‘The Sex_ Role Stereotyping Sub-Task
. . . Pebruary 1976

- L
@

"The Goal of the Sex Role Stereotyping Sub-Tas

‘ - 4 .
. To recommend-.goals, guidelgnes, and an £
- plan, which will include an evaluation/

rall implementation
stem, designed to ~

¢% of staff and students

+ to deal with sex role stereotyping in Aheir school environment, .

c ’ ’ ’

A

the repoét of the Sub-Task
Force on Minority Role Stereotypifig, and the integrated report’
will be sent .to local school digtricts,

/

e

* ’

//BEST COPY ATATLARIE

4

Q Barbara/Thompson, Ph.D., State Shée;intendent

Q Wisconéin Department of Public 'Iastructicn , .
126 Lingdon Street ’ ‘

3

-

Madiséf; Uisconsin 53702

h& .

ch In‘:'/_ I . ' . ’ ! o
\)‘ . t < . . '4;:3':";, / f~- - <
ERIC S




Forewdrd

The following report, prepared at the request of State Superintendent
of Public Instruction, Dr. Barbara Thompson, delineates the nroblems created . °
by sex role stereotyping and recommends a plaft for eliminating such practices.

It recognizes the traditional independence of the local school districts in
Wisconsin and therefore attempts to persuade school districts of the desir
ability of undertaking such a plan. - Y//

Other forces working toward the same end:are putting the force of
behind such efforts. Goecifically. Title IX of the Education Amendﬂenr{
1972- makes it possible for the United States Departmept of Health, Education-
and Welfare to denv federal funds to a school district guilty of. dex dis-
crimination or for an aggrieved party to initlate court action. Furthercve.
Chapter 94 of the Wigconsin Laws of 1975 protects the rights of both sexes -
to the advantages, privileges and courses of study of the public schools.

This report with its recommendations and appendix will assist school
districts to make the changes now required by both federal and state law.
The report also suggests ways in which the Department of Public Ingtruction
(DPI) and other agencies could assist this statewide effort.

We anpreciate the help given to us by Leslie (Buzz)‘'Davis, Specia!l
Agsistant to the Superintendent. and Vancv {Magpgie) Burke, Chief of
Factlities and General Services and Chairperson of the DPI Iiatsnn Cormitree
to this Sub-Tasi¥orce. .

We are pleased by Dr. Thomnson's concern for. freedom for individual
development and belfeve our recommendations will contrihute to the offnret -
promote {t.

\

Respectfully submitted for the Sub-Task Force.

. . ) Constance F. Threinen., Chair ’
- - _— .
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M FOR INDIVIDUAL DEVELOPMENT

Portions of an address by Barbara Thompson
. -+ “wState Superintendent of Public Instruction.
! at the organizational meeting of ‘the Sub-Task
o \“ Force on Sex Role Gtereotvping in the Schools
January 21,.1975.- Madison, Wisconsin K ' -

.\ o ’ { “)

We are here todayiofficially beginhing the task force effort on‘Freedom For
Individual Development. Over a period of thousands of years of history. men
and women have been interested in the concept of individual freedom. As times -
change .in societies. what people would actually define as individual freedom
also changes.\ \ f R : .

- .

~
\ -

Today id‘our country we all have the right to vote and to enter into the

political process. 1In the past, as you all know, this was not so. The idea -

of {ndividual freedom today takes on a different connotation than the right

‘to vote. < We now realize that people can he ,legally, thsicnlIv. and econom-

ically free but inside their minds thev can set limits which prohibit their
individual development. We have concepts and attitudes which are deeplv .
engrained in- our thinking = When we live with and educate our children,. L.
both in our roles as parents and as teachers, we can pass on to children ’
a way of:thinking that limits their opportunities.

The purpose of the Sex Role Stereotvpin? Task Force is.first to review how
we treat boys and girls in our educational system and then offet concrete
alternative solutions to the nrob]ems .

1 would‘like you to look at the whdle school environment exclusive of hiring~
and promotion practices. The hiring and promotibn practices will be handled
separately under the Affirmativé Action Program.... .

I charge this task force to recommend goals, guidelines. and an overall
implementation plan, which’'will include an evaluation system, "designed to
increase the awareness and capabilities of staff and students to deal with
sex role stereotyping in their school environment, *Q\ ’

...Attitudes, ways ofy thinking, institutionalized-processéé for handling
people have taken manyy many years to develop and will take many years to
change. Only a few states in our nation have undertaken a project like the
one we officially start today. At least one Jf thesé states has found that
it is easier to build a solution to the difficult problem of role stereos -
tvping .on paper than it {is tp put solutions into effect in reality.” 'This’
is whv I urge vou in vour wd{k in the months ahead to ask vourself this
question: 'How would I do this 1f I were a board member or if I were a

.;mmClagsroom teacher7 » We must be able to offer them alternative solutions
" tRat thev can use--not theoretical definitions of their problems and no v .
\ realistic solutidns. . '
SN B v . C

"'As 1 look aheads, 1 know this: To substantisT]y change the attitudes and . :

manner In which school staff approach studenta will take a lone time. 1T

view our whole task force effort as sort of a proactive Afftrmative Action
effort. The goal 18 to develop voungz men and women,who look at other people .
as individuals and not as women first and individuals gecond or as blacks

S
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first or as handicapped people first and as individuals second., Hopefully.
these young people of the future will be able to look at others as individ-
ual human beings -because they themselves have been ‘treated as individuals

because they themselves have been encouraged to develop. their own individ-

ual skills .and interests. and work goals in a less biased manner than all

. of 'us have been What, I hope to see in the vears

.ahead is for ou

.

. _\‘” ; )

.

S

.

rought up and educated.

schools to develop more freedom for individual develorment.
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‘o S . "n. THE NEED FOR ACTION
» cor -~

-

A. WHY THE CONCERN A o '

- '

We treat women and men differentfy in our society: all societies
do and always have. There are historically Understandable reasons based
on biological and physiological differences, the child-bearing function
. of the female and the greater physical strength of the male, " Now,
; - however, it is widely recognized that ina develodped, technological
society like ours thoae bharacterisg}gg/ﬂo not justify the extent of the
. differences in treatment which still prevails. Persuasive arguments
have been-made that the attitudes and practices which polarize women ;
and men and exaggerate their differences result in a denial of opportunity
to both sexes and create especially difficult problems in a.country where
equality has always been a national goal,

Simple justice requires us to put an end to .sex role stereotyping.
For example, males’ should not have to display théif,m&ﬁculinity.with
feats of strength. They should not feel threatened by having a "working
wife." Females should not have to measure their worth by their physical’
attractiveness. They should not hbave to limit their accomplishments to
the homemaking activities. - ' '

. , If further justification is needed, there are indications that some
of our serious social onblems stem from sex role stereotyping. The
poverty so prevalent among one-parent families headed by women and among
elderly widows can be attributed in large part to the erroneous expectation
of mpst women that they will be permanently supported by a Igpsband and,
consequently have no need to acquire saleable skills. .
N [} ' i ' . ¢
( \ . Even in thé two-parent family ghe common interests and ‘experiences
which originally drew a coupleftogether are sometimes lost by the
separation of their lives if the husband's 1ife is dominated by his
¢mployment, the wife'ajby home and children, and theither understands /
the othg;'s situation. Then too, the economic burden that is placed on
the husband/father appears to be a factor in the incrgaq‘ag physical
Iy health problems and ear}y‘mortality of men. _

o

+

Moreover, the secondary status of women seems to'diminish the value
of qualities which are 9gaociated with the female stereotype and to,
downgrade those very characteristic ich may be the key to 'humag
survival in the future. Working codpergqtively rather than competitively,
compromising rather than defeating 4r be defeated,'nurturing tather S
than conquering, yielding rather than destrws ing are virtues approgriate
to an interdependent, heavily ‘populdted group ) :

-~

L
Concern over sex stereotyping hAs stimulated efforts all over the

country to reduce the different treat of women and men to justifiable

/ . instances--not to eliminate All sex differences of course, but to -
adjust to the fact that differénces between the sexes do not matter as

‘o nmuch as they did in times when families needed many children and muscle-
power was the prime source of energy. Sex difierences:yarely matter to
one's educiﬁllity, job perform}nce, polgticcl ability, recreation needs,
or most roles within the family, :

e
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B.

C.

/

_ of Public Instruction (DPI) will include sex equality among factors to

' To continue to prepare young women 4nd men for the roles of a
past era would be a disastrous mistake. Society 8 institutions must
‘ prepare them for th/ future. Wisdbnain schools seem to recognize

their responsibilities as change agents in general. It is urgent for

them to recognize the part they can play in eliminating sex ,role
stereotyping.

FEDERAL LAW

Increasing public awareness of the effects of sex bias has resulted
in federal legislation prohibiting sex discrimination in many aspects of
life, most notably employment. - Recently Title IX of the Educatfonal -
Amendments of 1972 has expanded the scope -of legal prohibitions to cover
students in, public schools. Title IX states "no person...shall, on the
basis of aex, be excluded from participation in, be denied the benefits ~
of, or be subjected to discrimination under any education program or
activity receivipg federal financial assistance...." The Office of Civil
Rights in the Department of Health, Education and Welfare will enforce the
law and has issued guidelines to assist education agencies in complying with
the law., Public schools in the United States must begin to make the changes *
required by this law. A school district which is a recipient of federal
funds is required to submit arn "assurance! of compliance with Title IX
and to conduct a self-evaluation of its education programs to determine 2
compliance and to take remedial steps where non-compliance is found.
Each district must establish its own grievance procedure and appoint at
least one employee to coordinate compliance efforts.

STATE POLICY ° S . : ’

Although the Wisconsin statutes have only recently .specifically prohibited
differential treatment of male and female ‘students in public schools, the State
Superintendent of Public Instruction, under the broad. statutory authority
to supervise the public schools (115.28 (1)) and .the mandate "tq provide
public information on the subject of educatibén generally" (115.28 (4)) had
already begun a major effort to inform educators about the problems created
by sex role stereotyping and to provide assistance™in overcoming -it and’
counteracting its effects. Her intentions in this matter are evident in
several actions and especially in'the appointment of this Task Force. -

The new Chapter. 94 of the-Laws of 1975 (Aasembly B111 431), signed into
law in October 1975, puts the power of state law behind such efforts. The
law contains several provisions relating to equal opportunity for both sexes
in the public sch ols It iadds gex to the categories 'wvhich may not be /;
excluded from é’pd?lic scho¥1” and for which no separate school or departmen;
may -be maintained.' Furthermore, it prohibits discrimination in the granting
of advantagea priviledges, and courses of nstudy" in public schools and
giveq the State Superintendent the pouer to promulgate rules necessary to
carry out the purpose of the statute.

It is anticipated thattthe State Superintendent and the Department

be considered in evaluating school district performance. The Legislature's °
enactment in 1973 of "Thirteen Standards' which school districts must

meet has special significance. Three of the standards have special
relevance to the provision of equal opportunity for ‘both sexes They

\
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are: Standard C }equiring a "planned continuous in-scrvice program

for the professional staff," Standard.G requiring guidance and counseling .

services, and Standard J requiring "adequate instructional materials,
texts, library services which reflect the cultural diversity and
pluralistic nature of American society."” A -

The Superintendent's Advisory Committee for Teacher Educatipn nd’

Certification has already.recommended to the teacher-training institutions

that .they combine the men's an@ women's physical education prograns.
. - hS

The Human Relations Code enacted by the Department of
tion in 1972 offers another means of combatting sex role ereotyping.
Under its authority to certify graduates of schools of cation for
teaching, the DPI gpecifies that teacher-training institdtions must
include gex-equality in the required human relations coirses. (The
teacher-training institutions have submitted their plans for carrying

4

LOGAL CONTROL

~

» v '

It is génhrally recognized that education is a responsibliicy of
the state. 'This responsibility 1is not self~-fulfilling. Therefore,
the Legislature must specify the means by which education is to be
accomplished. The Legislature places the primary responsibility for

' fulfilling Legislative enactments upon elected or appointed officials

© out this requirement to the DP1 for approval. It affected all certifi-
cation beginning in September 1973.) ’

¢

blic Instruc; .

Tt

"~
of local school districts. Thus, it .is the local school district ﬁ/f/

“

which has the primary responsibility to implement the program by whic
the state fulfills its educational responsibility. '

»
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Chauvinist - A person unreasonabl

" (and contemptuous of other races,

Cirriculum - Includes the ‘total s
courses of-study, learning materi
methods, teaching materials, teac
in all activities.

’

III. ~ GLOSSARY

Affirmative Action - A positive pgég;am desi
, for minorities and persons regardless of sex

.

. ]

gned to increase opportunities

- ) ‘

y devoted to a qpunﬂfy,
the opgdbite sex, eﬁz.

a

a race, a sex, etc.,

)

4
v e
18

/ A ’ - "‘
environment : (e.g., staff ratios), the °

chool”
;;sfldislemination of iﬁfotmation, instructional
er and counselor attitade school practiceS/%f?

//////l

{

thctimination ~ Treating one party or group differently from the other. It
usually results in treating .one better than the other.

.

Feminism - The theory that women should have equaf political, economic, educa-

tional ahd social rights withimen.
. 0 s Co |
Ingtitutional racism ~:A-group -of established principles or fundamental rules

ich provide a fraqguork for the practice éf racial discrimination.

Minority Group - Part of a population differing from others in some character-
istics and often subjecteéd to differential treatment.

L4

Racism - A set of attitudes and practices based on a belief that racial differences
require or justify discrimination and segregation of people by race. These-

practices usually lead to domination by the larger group and persecution of
. the smaller. - ’ ' ~

an individual in relatiom to ‘a group ‘of Vh&?h he or

Role - The part played by
she 18 a member.

afion ~ Separating one individual or group from the ofher.

4 »

ex Bias - Prejudice based solely on sex exclusive of individual character
, e
<

habit or law which oppress or

istics.
¢ ‘ ) ’
ex Discrimination - Practices of custom,
promote one sex.

.
/

¢

Sex Role'Stetéotyping - Expécting certain behaviors ana occupations based
on a person's sex.

!

Sexism -~ A set’/of attitudes and practices based on a belief that differences
between the sexes require or justify treating males and females differently
from each other. Such attitudes and practices usually lead to domination by
the male, though ih theory sexism could as well justify female domination.
‘Stereotyping - A standardized mental picture held in common by members of a_
group and representirg an over-simplified opiniom, affective attitude, ‘or
uncritical judgment.

— . * .
Women's Studies -~ Course about women's characteristics and roles iﬂ which
information about women is emphasized and present truths ire re-evaluated
from a woman's point of view. “ .
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INTRODUCTION °

—
, ~

in the United

- That we treat boys and girls diff ently in public school
States, as well as in the family; in organfzations, in t
. ' been well documented in recent books and articles. Sinfe efforts to end

. sex role stereotyping and to overcode its effects are still unusual in
Wisconsin, one of the goals of t
to-develop their own programs for

aling with sex role stereotyping.
é * Therefor his plan ha the followi : ‘ )
ore, this p nn‘ s 0 o.‘ ng ;,iv{parts

. I'd

A. Self-Assessment by Lodtal School pi;arj.pés : o

< /

A list of questions which local board of education, educators, an
citizens can use to assdess the extent of their: own efforts to '
L 2 treat boys and girls equally. ' o<

t

+ B. A Course of "Actidn for Local School Districts - - = 3.

} . s / ¢ o

A series of recommet;ded steps to motivate school p'er'aonnel
, to elimihate sex role stereotyping.

,Ways in wﬁich‘DPI can bring about ‘sex equality'and can
agsist local districts in their efforts to do the sane.

[

» ; = " L4
- D. Recommendations for Other Agencies: . ° -~ . L
V7 Actions not subject to DPI influence but important in
. eliminating sex role stereotyping. «

'
i ' .

mass media, has .

port is to ajsist local.school districts
/A

[

. N ! - - ” ‘
c. Recomenda}:ions for Department.of Public Ifnstruction Assisdtance ‘- ,
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ST "Yands, safety ‘patrols? -

, ,
T : A, SELF-ASSESSMENT BY LOCAL SCHOOL DISTRICTS
. )

. o '

. . . v '
The Wilcoﬁlin Sub-Task Force on Sex Role Stereotyping in the schools has
compiled. the following list of questions which school personnel might ask
themselves as they analyze how much they treat students differently in
their own systems., \ :

The Task Force hope‘l that the questions will alert school people to many
subtle forms of sex role stereotyping and to the need for the coordinated
district-wide effort'recommended in section B of this- report,

SCHOOL BOARD MEMBERS AND SURERINTENDENTS < 2 '
i—,\ A ot »
;’,1. Have we a written policy prohibiting discrimination based on sex? -
N ' Y] ‘ ¢ ' "-
2. Do graduation requirements differ on the basis of sex? For example,

- are junior high girls required to take home economics and boys to
take industrial arts? o

v

3. Have we a written policy requiring that instructional materials
being considered for purchase be analyzed for sex bias? Specifically,
in such materials are the activities-and achievements of /wome
- recognized along with those of men? Are women and girls given the-
same respect as men end boys? Are activities assigned on the basis
of abilities, traits, and interests rather than on mile or female

-

stereotypes? - . ,
e 4, Aréfs m _courses or aqti&ities open only to one sex or dominated by

a sinfle ‘sex? i for example, physical education, industrial
- arts, home'economics, ' vocational education, health? Activities: ,

_for_exapple, cheerdesddnysifituiesllineds. dril] teans, marching

daeat=ag

i
<

Y +5. Does the achletié\progtam offég@all students similar portunities CoE
! for skill development and compd&icion regardless of sex? v
. . S —

6. Do the-staffing patterhs present sex stersotyped models? For ‘example,
are most €lementary teachers women? Is-the district administrator a
man? Are most secondary school principals men? Pood service™. . .

‘ Haintenance crew? .. . ; N

. T—— \ N

« s e v’,\ \\.“\
7. Do we offer any coutte-'{ﬁ:ynnenlgfltudien as an iriterim mesns of
balancing tHe portrayal of men's 1ives in existing courses? -

\

3

8. 1Is work being undertaken to review existing courses to ﬁcoworatc
the new research and insight promoted by women's studies?

9.  Does our 1n;service~§ducdt\ ﬂkbrogtai include Shc importance of
sex equality? R .o -
Tt .

La¥

10. Are'we complying with state law which prohibits"school districts

- . from forcing pregpant stidents,_to withdraw and requires distriéts ., -

to provide special programs upon request of ‘the pregnant student? X

o )

OTHER ADMINISTRATORS _ .

A
»

11. Does our athletic director make equal opportunities available éh{
ys and girls in providing: . =T

~a



a. equipment and supplfies,
b.- game and practice facilities,

c. locker rooms, R

d. travel and per diem allowances, )
e. game and practice schedules, ’ o

f. coaching assignients and pay, B

¢

P < - -

L . medical and training seryices,
. "he publicity?

12.5=Doel our vocational education, coordinator encourage among students
" | as well as with ewployerg’ the employment of yduhg women and young
! men in non-traditional jobs? For example, young men in clerical
Jobs, young women in production and sales? ’

13. Do our building principals treat women teachers différedtly from
men thus reinforcing sex role models? For example, are supervisory
assignments of teachers such as bus loading/uglpading, study hall,

, . lunchroom, hallway, the monitoring of athletic events, etc., based
on assumptions such as 'women have "home responsibilities” or-men
’ are “better"” disciplinariaqs or’ men need extra income and women

do not?

ldz In dealing with discipline problems do principals abt,on‘precoigeind.
ideas for solutions based on the students sex? For example, do we , >~ ',
overprotect girls gtile failing to empathize with boys? D o

<

«15. Are school playgrounds divided into boys" areas and girls' argaé?

.- — —

(\J“ 16. Do our professional libraries contain bod s, .magazines, etc., which
bring new research and new ideas on sex ro to the attention of
’ -+ the professional gtaff? - N - -

TEACHERS IN AND:OU? OF THE CLASSROOM, LIBRARIANS, AND MEE}A SPECIALISTS
\ o " )

A

17. Doclassroom’ “atmosphere” and practices prepare students. for
contemporary realities?- For ple:

a. In early grades are girls led to lax only with toys\related
- to housekeeping, mothering, nursing,\qgéle boys are led to
" mechanical and electric toys, building -8ets, and other "building"
equipment, . e

amqrﬁun'science*‘and mathematics teachers expect
~more of male nts, thus subtly telling girls that their

N

s .work in science is no portant? - ’ .
\\\\\\\\ " ¢. Do we expect boys to have more intellectual cu?iosity than girls?\

Do we expect girls always to be .the assistant or helper?

b [}
*-_—*—*?t::;I:aB_ Do we expect more docile behavior and better manners from girls

~while expecting boys to be more rebellious and discourteous?
Q we admonish boys to be "thivalrous" and treat the girls 1ike
"ladies'?

’ 3

-

e. ‘Qoive use, language which stereotypes, speaking of "men in
sgovernment'; doctors, lawyers, executives as "he," teachers
as "She"? . ' I . .

- 14




s

Do we expect all girls to be interested in home, family, and

while girls do clerical ras‘ and good preparation? N
When the group;needs to e divided in hal?\do we put girls in’
one group, boya 4n the 4

: Do ve use differ;ngKgnni;\menti‘and’revn?ds according to sex.
+ Do we.ever punish boys by m?king then sitzwith girls, or vice
\Geraa’ - <! N

f‘j, Do ue ridicule relationships between males and females in arway !
that promotes stereotyping like "women never make up their minds"?

In the. process of selecting instructional matarials do teachers and -
- 1ibrarians analyze tlien as to thein inherentisex‘role stereotyping°

v} *

For example ; . . s, : ‘/
N . * . o ’1
?a. Do our\hietory metlriels empﬁacize political -and military
leaders, most of whom have been men, while ignoring the lives
of women and their roles in/ the daily life of a society and
rerely mentioning those wohen who have been leaders?
b. Do our/meth materialsfshow gi:larmeasuring for cooking or
. sewing while bogs row'the boat, run-a distance in so many .
minutes Qr throw a ball so many feet?: ’

c. _In selecting miterials for literature coyrses, do our teachers
include -uthu—s—an&—mmin—character8 of both sexes?

! ‘5 -~

d. In pictorial displays, are women ‘and men equally represented
across all levels of occupations‘and activities?

.

. .
Is our course contcnt sex stereotyped?

-

1

“ )
For example: -, . "
. Y "

a. Doﬁcur teachers of. locial studies include the social protest of
the 19th century and the part women played? Do we include “&’
contemporary feminism as .a significant social movement?’ Do'we\
bring to the attention of students the changes imposed on.the
family by industrialization and the inherent separation of
working men and working women from their families? .

" Do our family life teachers describe the traditional image ‘of

relationships in the middle-class nuclear family as norms and

:\\

ideals? For example, do they fail to analyze the economic,. .t

facthts affecting other socio-economic groups, including cédr-
.rent_statistics on the cost-of-1iving, the two-income family, .. iy

the one-parent family, relationqhipa of fathers with childrenﬁ

the housework-sharing within some contemporery—families’ Or ‘'do .
,ve reinforce the image of femily and work roles polarize sex? .

R -
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4 §

c. In‘our dopartunt; of practical arts do our industrial arts ) +

~

N . _te.achéj: give girls craft-type projpcts and rarely permit them .
' to operat r equipment? . Do home economis: teachers .
teach boys ™ elor cooking' a neglec§ parcntini gkills: ‘o z {
and other crafts usually agsociated with homehaking? o

\ : . R

.

d. Do our art and music tezchers encourage the participatiod of
#  boys? And in thepappreciation courses are the works of somén -
artists 4ncluded along with men. : .
. . e N : I
¢ e. Do our health education or sex education teachers gettle fox a-
physiological understanding with some moral lessors or do ve
cover psychological factors and differences of sexuality? BRo

Y

: they subtly hasize marriage over. the single 1ife?" . R
.f. Do our girls physical~education ‘teachers expeét sufficiently <
- " high performance from girls.or do we permit them to avoid -

- . the skill-‘training and body conditioning so valuable to
- self-confidence and maximum health? ‘

———

20, When our teachers advise students regarding course selection and
q"‘\I:I. € goals do they consciously or unconsciously encourage sex” . T
stereotyped patterns?” C

. COUNSELORS, PSYCHOLOGISTS, SOCIAL WORKERS AND OTHER SUPPORT PERSONNEL

. 3 * ~»
Z1. Are we supportive of girls and boys who do not fit into the -
male and female stereotypes? ) .
- o <¢. ) . ’ -
. 22. Regarding c\mn:se selection, do we steer students into traditional
. sex stereotyped courses: boys into math, science, woodworking, °

machine shop, drafting; girils into humanities, languages, home
economics, .ecretarig_l courses and typing, family living?

23, R‘egarding vocational goals, do ve steer boys into mlle-dominatgd
vocations such as science and engineering, machine operation, *
medicine and law; girls into female-dominated vocations_guch as
nursing, teaching, secretarial work and usually with the premise
that they-will work for a short time only ax}d will then make a
full-time career of marriage? -

24, Do we use vocational sbility and interest tests based on traditional\
expectations for men and for women? .

L ‘ - 2 e

25. Do we make college and scholarship’ recommendations differently on tq'e

. . - o \

basis of sex? \

a X

26. Are the resource materials in our guidance library similarly S
categorized by sex with fewer options suggested for women?

27. Do we help boys with career aeleétion more than we do girls? ‘ ———

28. Do we'direct girls and boys into different extracurricular ;ctivitiea. ‘
girls into drama and dance, boys into athletics? '

e

29. Do we use current data regarding marriage, divorce, birth rates, and ,
enployment of women? Do we make certain gﬂ?t  students know that

. 90 of American wonen even now are spending some part ‘of their lives

in employment both whe single and married. (See Appendix )
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.In dealing with students' behavior do we overprotect girls while

dcnying boys needed enpathy’
. v &

3

'

For qpreer days are speakers chosen who brgp& new possibilities

and exaqples of ewmployment opportunities tokboth sexgs’
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B. A COURSE OF ACTION FOR LOCAL SCHOOL DISTRICTS FOR
ELIMINATING SEX ROLE STEREOTYPING —

\ »

Since control of education in Wisconsin is largely in the hands of local school
ddstricts, success in eliminating sex role stereotyping will require local

" < motivation and organization. The Sub-Task Force offers the recommendations

’

below as guidelines to assist local districts.’
M . o~ % or . ~ . s

In essence 'the Sub-Task Force suggests that school boards assign to a local

advisory, committee the major responsibility for recommending and overseeing

the implementation of an "in-service program' for. school ‘staff members designed

both to make them aware of sex steteotyp%ng and .to suggest ways to overcome

it and to counteract it. The specific steps follow: . ) .

. . ’»?” s.

.1+ We recommend that the locsl school board appoint and provide resources
for a local advisory committee to recommend and oversee the implemen- |
tation of an in-service program*to eand sex role stereotyping in the
schools of the district. . R

The committee should be representative of the major groups résponsible
for school policies and practices. That is:

a. school board member ¢s)

N bh. district administrator

c. building principal(s)
d. teacher(s) \
e. professional support personnel
f. IMC director/libdarian(s)/media specialist(s) _
8. citizens with an¥'interest and understanding of complexities
in eliminating géx role ‘stereotyping '
. h. parent(s) ‘

i. atudent(s) g §ﬁ
5\
* 2, We recommend that the local committee inform themselves about the
S general subiect: ] ‘

%,

a. by seﬁding some of their memgérs to a regional conference to
- be held by the Department of Piblic Instruction;

"< g ’ WA
%%gf ib. by obtaining print and\audio-vi%ﬁgk‘materiallq (see aﬁbendix

‘for sources); ?& '
¢. by obtaining speakers, (see appendi%\, for list of speakers).

] RY .
¢ )

. TSI
3. We recommend that the committee dévelop a;plan for in-service programs
to create among.all school staff, board members, and community an

awareness  of sex role stersotyping. The in~service program should

f assist all staff -and board members to examine their own attitudes and

practices in preparation forVinstituting changes.

“a, Policies and practices which cause ptobleﬁh:¢an be categorized
. .as follows: o ~ N

¥ o / \




, . . )
. .
1) Currigulum Matters K%wmmu“’
s
For example: course requirements such as home
. ‘ economics for girls and industrial
arts for boys 4n junior high; >

*

. For example: course contlent such as history courses
' which deal exclusively with military
< and ‘political events and omit economic, ..
. cultural, and social trends which‘de—
. gcribe!family life and women's roles in
gociety as well as the distinctive
~ achievements of -individual women . o /

2) Instructional Materials

For example: readigg primers and audio-visuals which /////
¢ . usu&lly show women in housekeeping roles
and: men in production or professionalr’ //
positions; ’

For example: arithmetic problems in which girls are -
baking and boys are running. N :

3) General Behavioral Expectations
Ty For example: kindergarten toys for girls related to
housekeeping and' for boys the mechanical
and electrical toys; ’ .
For example: language such as the word "men" rather

than "people" which reinforces the
stereotype that public officials,
professionals and other leaders are
alyays men, .

-

4) Counseling and Guidance. * . Lo “
' For examble:, failing to enéourage girls to take
sclence and math courses; i -

i For example: ' failing to assiet girls to plan for . ‘
| ; careers and jobs which pay a .living .
. wage and leading them to expect marriage
“and family to.provide their total life
needs. ! ]
5) Extracurricular Activities '

For example: equating athletic accomplishments with
masculinity thus demeaning and discouraging
many able and intelligent boys,

For example: denying athletic opportunities to girls. ¢

Y v
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& 0 / =
‘3. (Continued) - “__, ..~ ]

b,

‘ Co

‘ Bupport or oppose the effor

3

Among the various forces at work in the community which may
to change are the folloving:

1) Change-promoting forcé; i N

a) societal changes which epcourage greater freedom and
equal opportunity for women,
b) economic changes which lead to the need for two incomes
. in many families,

c) technological changes which permit automated‘production,
d) medical changes which permit family planning, -
e) legal requirements at the federal level, /

. £) commitment of teachers to individual develogment,g -
g) mass media, ~ SR

. <
h) advertising. - . \\\ :

J

2) Change-resistant forces
a) preference. for traditional : )
b) lack of kiiowledge of contemporary facts
c) existing policies
d) ‘timited physical facilities.
e) 1increased ‘¢osts k
f) mass media - -
g) advertising ’
h) hesitanch to embark on new program wh\‘t no one

has all the answers. A

AY ..

The ‘cormittee will need to consider various alternatives for in-
,ctrvice programs in order to select a combination most appropriate.
(See Recommendations to DPI) o

The, committee will need to prepare a ouggeated budget to submit

to the administration and school board for the in-service program
and request that the board fund the program. :

The plan should suggelt who 18 to be re;ponsibie for directing
the in-service program. / .

The plan should be submitted to the school board. Revisions
may be necessary to meet school board expectations. Upon school

" board approval the committee should monitor the plan with the

full support and .assistance of the school board.

°

4. We rccomand that after the 1n—service pro;tam Has been. conducted

the school board should:

a.

2
b.

congider reviaing its policies to insure-that tﬁe board encourage
equal educorional opportunities rogardloos of sex and .

the board should direct the school supe;intqndent to request all
professional staff members to prepare thair own plans for eliminating
and counteracting sex role stereotyping, discussing any which involve
other staff members with those individuals, and submitting budget
estimates for any which will require expenditures beyond those
budgeted currently.

20
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We recommend that each district administrator with the aid of the
local advisory committee be required at the end of six months to"
review and submit to the local board and the community an evaluation
and report of progress toward thé goal-of eliminating sex Yole

stereotyping. ‘ Thereafter the administrator should.make such .a
\*report annually in the spring. Where pertinent, budget data should
be included. , The report should be,sent to the recommended DPT

-advisory committee on role steteotyping which this Sub- Task Force
tecommends establishing.

LR
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_r" - . S
C. RECOMMENDATIONS POR DEPARTMENT OF PUBLIC INSTRUCTION
ASSISTANCE IN ELIMINATING SEX ROLE  STEREOTYPING

-

1. We recommend that the Department of Public Instructien assist the

2,

3.

4.

-

. fcdctpl govermment in publicizing Title IX- of the U:S. Education ¢
Amendments of 1972 and the Guidelines promulgated by the Department
of Health, Education, and Welfare. . . i

We recommend that DPI hold regional conferences of 1 to 2-days durin

January or Pebruary for representatives of the local committees on-sgex

role stereotyping recommended by this Sub-Task Force. The conferences

should-deal with the significance of the.effort to eliminate sex

role stereotyping and with instructional resources and methods to. .

assist the local committees in planning local in-service programs.

We recoumend that DPI develop in their central lending library a
collection of resource.materials for both professional and classroom
use vhich would be available to local districts for bqr%owing. DPL

night consider developing branch libraries in CESA offices or other
appropriate regional centers. L, ‘

Among the available materials should be:

‘a. guildelines for the selection of instructional ‘materials;

b. suggestions for a variety of in-service programs; -

c. & list of possible speakers, panelista, and trainers who might be
hired by local districts to assist or direct an in-service program.

’

We recommend that DPI:initiate a training progtam whereby a small
group of people from several.areas of the statd receive special

training to prepare themselves to assist local districts with
in-service programs. .

<

“5. We recommend that DPI olicies, personnel aﬁh rograms be models,

free:of sex. blas, To this. end DPI should initiate its own in-service
program ﬁo;eits personnel.,

. ~

We recoomend é&g: DPI evaluate the teacher-trainin institutions(

‘" carefulfy to insure that the courses which fulfill the requirements

of the Human Relatfons Code contain a high level of quality and

quantity in social analys{s and in current facts and figures

regarding male and female roles. . ' . .

We reé&iﬁegd that DPT not{fy all major book publishers, when the

recommendations of this, fask force are complete, informing them that
" many Wisconsin gchools will be analyzing materials on their "possible-

‘purchase"” 1lists for sex role stereotyping. N
'We_racommend that the State Suberintendent appoint’a permanent advisory
committee to work with DPI %n carrying out the intent of this report.

. N e

We recommend that DPI gather data comparing dollars expended and
programs offered on the basis of gex: ' .

W
¥ ~

We recommend that approximately one year after this report is dis-
tributed a questionnaire be sent to local school districts asking

> the degree to which they are implementing the’ recommendations.

.
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., For the Wisconsin Legislature -

.

.

a. We recommend that if legislation is passed requiring periodic
recertification of teachers on the basis of their performance and
their continuing education, their competence to deal with sex role
gtereotyping_problems be amoné;fhe'factors considered.. o

" b.  We .recommend appropriation of Bufficient funds'to;permit DPI

to assist local school districts to eliminate sex role stereo-
typing. .

For Teacher~Training Institutioné - ) !

.
-

We recommend<giving high;priority to educating_potential teachers

-
.

a. to treat their future students according to.individual character-
“istics and abilities without regard to sex,

\
.

b. to encourage their students ‘to avoid limiting their own gelf-
expectations by dex role stereotypes, and

L 8

+ .and achievement by,including research and’ documentatipn of
men's lives and -emphasizing the broad spectrum of’ an
experience Y {We cannot overemphasize the contribution which can
be made by teacher-training institutions to provide a cuytriculum
that treats men and women as equals and eradicates sexism.)

e, to correct,the current bias in curriculum towarg malgiéxperience

e

For the Wisconsin Interscholastic Athletic Association -

a. We reconmend continued efforts to increase opportunitiee for
girks so that equal opportunities in,athletics will be;provided
for'both sexes as is- mandated<§2,federa1 law.

{

b. We recommend changes in WIAA regulations, the development of
model policies for local school districts, and workshops to
assist athletic directors and ‘coaches to adjust and develop
curriculum content,

c. 'We recommendy;hat«WIAA broaden its base dJf representation so
. as td-give' balance and additional perspective. Both women and
men shoul@fbe on the Board of Control.

- . .

For all Professional Education drganizétions - - E

Wg recommend the inclusion of information on sex equality and <
sex role stereotyping in publications, in workshops and at conferences

to assist teachers in their classroom practices and in their

curriculum content. -

’
" w

For the North Central Association of Colleges and Secondary Schools =

4
/

We.recommend that North éentral include sex role stereotyping "
among factors to bd ihcluded in their evaluations of local school
districts and ‘teacher-training institutions.

23 -
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6. For the National Council for the A‘éc:oditition of Teacher Education -
- . * : L3

We recommend that NCATE include sex fe

ola. stereot 1 among factors

- to be included in their evaluations of teather-training institutions. .

) .
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APPENDIXES :
The following matérials are intgﬂdeﬁ to assist
school professionals eliminate sex“tgle stereotyping;,

The Wisconsin Sub-Task Force has created only.'a few - '

new materials and has selected a few piecesAfrqm the

huge supply which has been developed’ throughout the ~

country in recent years, - - )

+These appendiges,will help bridge the pap between .
- now and the time when the Wisconsin Department of

Publte Instruction ;publishes an integrated resource

manual on sex'gég.minority'rof%.stéreBtyDing.
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Working .Women, a chartbo
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~Bureau of Labor Statistics
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~

Women make up a small percentage of many important professions.

9 percent of all scientists are women

-7 percent of all physicians are women ' < .
.o 3 percent of all lawyers are womgn—
' 1 percent of all engineers are women  * T
, , - Ypercent of all federal judges are women, \ , . ’ A
' > ‘ --r?b :4'"‘ g

@©

The percentage of women in the teaching profession is Aecreasing. '
. In 1920, 26 percent aof ,&mencan teachers were. women - : 4
In 1930, 27 percent of Amertcan teachers were women, ~
In 1940, 28 percent of American teachers were women ) N

In 1970, 22 percent of Amenican teachers were women, "

RO 4
i 9. The percentage of women holding advanced degrees has decrassed, ‘
~ In 1920, 16.1 percent of all Ph.D¢'s awarded went to wdmen . -
In i930,154 percent of all Ph.D 's awarded went to women .
N In 1940, 13.0 percent of all Ph.D.’s awarded went to women - .
. In 1950, 9 6 percent of all Ph.D.’s awarded went to women.
In 1960, 10 5 percent of ali P{w D ‘s awarded went to women, .
In-1970. 13.3 percent of all Ph.D.’s awarded went to women
\\\7 c,
" &u'“s. k \ ’ ’ . ' g ’ .. . e h/
g 1. u.s” Department of th Employment Standards Administration, Women's Bureaw Underutilization
. -of Women Workers. Washmg\on D.C. the Bureau 1971 p 1. ‘_‘ N
— “Twenty Facts on. Women Workers,” Washington, D.C. the Bureau, February 1973,
<2 “Twenty Facts on Women Workers. " Washington, D.C. the Bureau, February 1973
, . Underurilizarion of Women Workers. Washington, D.C. the Bureau, 1971.pp. 5, 13,
ks ' T 3 ] “Twenty Facts on Women Workers. " ashmgton D C. the Bureau, February 1973 -

47 4.8, Department of Commeree, Bureau of the Census Labor Force, Employment, and Unemployment
in the UmredStates 1940 to 1946. Current Population Reports, Labor Force Bulletin, Serres P50, No
2 Washungton, D.C." the Bureawy, 1946 Table | P 3, (Percentages.based on information gwen )

IR U.S. Department of Labor, Bureau of Labor Staustics  Mandbook of Labor Sm/st/cs 1971.
. Washington, DC\mez? 1971. Table 1,p 26 S :
. . o Unpubhished informa s

A5 U S Deparfinent of Labor, Employment Standards Administration, Women's Bureau "Day'Caw
., Facts:”” Washington, D.C. the Bureau)973 pp. 1, 2.
6 U S Department of Commerce, Bureau of the Census. Occupational Trands in the United States 1900
\\‘ "to 1950 Working Paper, No..5. Washrngton D,C.: the Bureau, 1958 Table4 p 9.

' Washrngton D C. the Bureau 1971. Table 6, p. 36. (Percentages based on informat n) ,
" o ~———="Unpubhshed information. W// o~
. 7 U S. Department of Labor, EmploymentStandardjdmmrstranon omen’s Bureau. Underurilization
TN of Wbmen Workers: Washington, D.C.. theBureau, 1971. p. 10, #
. \8 U.S. Department of COMerce Bureau of the Census. Occupatfonal Trends in the United Stares 1900
" ta_7950. Work\ng Paper, ‘No 5. Washington, D.C. the Bureau 1958 Table 6b, p. 22. (Percentages
. o ~basedon information given.)
T U Mrtmem of Labor, Bureau of Labor Statistics Unpublrshed mformatron .
9 U.S. Department®of Health, Education, and Welfare, Office of Education, Digest of Educar/onal
Statistics. Washington, D.C. National Center for Educational Statistics, 1972 Table 102, p. 86 (Per-
4entages based oninformation given;)
13
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'} APPENDIX B - . )

-

"Fully -Emploved Women Continue To" .. ’,

Earn Less Than Fully Pmployed Men
of Either White or Minority Races"'
l 14

~

U. S. Department of Labor

N

~
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«
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"Page 23 was missing from this
document when received. .
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Sexual Stereotypes Start Early

by FLORENCE 'HOWE

sixth grade,” a college frcshman\

told me a year ago, "when the
class was discussing an article from a
weekly supplementary reader. The
story was about a chef, and so*nconc in
the class ventured the opjnion that
+  cooking was women'’s work, that a man
was a~'sissy’ to work tn-the kitchen.
The teacher’s response surprised us all.
She informed us calmly that men make:
#% the best cooks, just as they make the
s~ best dress designers, singers, and laun.
dry workers. ‘Yes, she said, ‘anything
a woman can do a man can do better.’
There were no male students present:
my teacher was a woman.”

Children learn about sex roles very
early in their lives, probably before
they are eighteen months old, certainly
long before they enter school. They
learn these roles through relatively
2 simple patterns that most of us take
k . @ [for granted. We throw boy-babies Aap in

-’

){ “I remember quite clearly a day in ‘
{
i

l
i
-

the air and roughhouse with them, We
coo over girl-babies and handle them

~ delicately. We choose sex-related colors
and toys for our children from their
earliest days. We encourage the energy
and physical activity of our sons, just
as we expect girls to be quieter and.
more docile. We love both our sons and
daughters with equal fervor, we pro-
test, and yet we are disappointed when
there is no male chlld to carry on the ,
_ family name.

A hundred ﬁfty years ago, Elizabeth
Cady Stafiton learned to master a horse
and the Greek language in an attempt
to comfort her father who had lost his
only son and heir. No matter what evi-
dence of brilliance Cady Stanton dis-
played, her father could only shake his

ead and murmur, “If only you were a
boy, Elizabéth,” much to the bafflement
of the girl who had dxsccmed that rid-
inghorses and studymg Greek were the _

l. ’ X '
. FLOReNCE Howe is profcssor of humanmes
at SUNY/College at Oid Westbury. She
was formerly chairwoman of the Modern
Language Association’s Commission on
the Status of Women and is m5tv second

hd . ~Fred Wani Bla(k Star~.vice president of the MLA. She is co-
author with Paul Lauter of Consgiracv of.
So long as those responsible for the education of children Y the Youne. This article 1 adapted from
. believe sexual stereotypes to beljnnate rather than an :;ddress o theh Suptrl?'tcndegt‘ ark
Conference, Teachers Cotlege, Columbia
" cultutally induced, 56 long will the .conditioning continue. University, given at the snvitation of Gor -
i . 3 5 lumbiu Women's Liberation.
Qo . . . ) ‘_30_ SR/OCTOBER 18, 1971
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activitjes that. had d:stmzmshed her (smce Plato) to aﬁirm that we could
. -z dehd brother from her living sisters. know nothmg about innate sexual‘dxfo
. Only thxrt_y years agc, at family gather- ferences, since-wg have neyer known
. ings. | rémember hearing whispers di- of a a_society - 'in_which; either men or -
_ rected at my brother and me: “Isn'tit  womern. l;v,ed wholly separately. The
-"a pity that he has dll the-lpoks while fore, he, reasoned, we gan’t. “know"" .
¥ she has alf the braids.” Others could - what the pure “nature” of either .sex
T(.u vitbute similar anccdotgs today. - mlght be: ‘What, we see-as fémale
tirdthoof it is that while we in thé- havior, he. mamtamcd Jis the Yesult:
Westhne pr’ofusscd to,g‘chevc in “lib- wha;he called theeducanono “wxllmg
eFIV, g :alm and fratermty." we have slaves.” There is ‘still no "hard'“scxcn« -
- alsu uk L Quile htually the term "fra- Lific evidence of innate sexual. dxﬁ'er-h
{feoun ” We haveontinued to- mam- ences, tl[:p_%h there are new: expen»
tain, relatively Mndisturbed, all the an— “tnénts in gress -on, male hormoncs
ient s(incts/,/{f)out the superiority of\ of mice-and monkeys Other hormonal
) > males, tl}c mfnnonty -of females, As- experxments,r especxally\ thosc usmg
- sumpl}ons currcnt today ‘about __adrenaline, have indicatéd that forhu-
an’s alicged naturc" ay gmsed man, bemgs at‘-leas;, socxal factors and:

pw.holugncal u.rsxons ofp s:olomcal pressures. are more, Jmportant than
pn}mm in_the 0ld Test: ent, .in the - physwlozxcal ones.”. Cran £ ‘
. doctrines of the carly c’ﬁurch fathers, Sexudl stereotypes are assumed dlf-‘
’ and in- the thmklpg of male phlloso- ferences, sogial conventions Or. norms,
‘ pherswriters, (,ducators-urcludmg learned behavior, attitudes, and expec- *
« somewho founded women's col!eges or -tations. Mosté stereotypes .are Well-
vpened ren’ _colleges to women. In known to. all'of us,for they are simple
short, whatv today call the“women s, ~—not to say” sxmplemxnded. Men. are ..
hbcrauon movement” is or;ly the. most  simart,.women are dumb but beautiful,
. recent aspect of the struggle that began s etc. A recent annotated cafalogue of .
.. with Mary Wollstonecrafts Vindica- chxldrens l:ooks (dxsmbuted by the - T e alz :Fiich,\Bla ciés‘n" LS
tion of the \Rights of Women in 1795—a Natlonal Counc‘l of Teachers of. Eng- . Lo S N

‘piece 'of theory that -drevi- for courage lishto thousands of- teacHeérs and '
and exidmpié on. the fathers' of -the. for ordering; books-with federal funds). We encowage the enér gy

- - French. and American rcvolutxons It\ lists titles ynder the héadings “Espe. and phxswal actzvlty Of our

ls. -of codrse only one hundred- years' cially for” Girls” and “Especxally for
" since highér education , was. really Bﬁys. Verbs and’ adjéctives: are re-.. sons JuStaswexI,’,e c;glrls
. - opgaed upJo;women .in this country, markably predictable through the list. to be more dOCde
". and many people know-how-dismal’is ings: Boys“kdcupher and dlscover," = o oy ) e L
T. - thesrecord of: progress for profcssional “darn and frain,”<or “foil” someone; - :‘~ A 'j .
- womut, Ospecially durmg thépastfifty « girls “struggle,” “overcome difficul-..- - - = - Lty
Tf* vears, - Y ties,” “feel’ lost,” “help solve,” or “help . buymg rxbbons for .\cwmg
7 How:much blame should ‘be placed [somcone] out." ‘One-boy's story: has- - project; © . o T ,y‘ .
"X on ‘public educanon’A substannal par- ‘“strange, power,"—another moves“from  +3) girls  working at physu_al activi- T
tion, akhough it is true that schoolsre- truahcy to tnumph " A gifl,on-th , ‘ucs “boys: babysmmg and yout Pt

flect the society they sérve. Indeed,  other. hand, “learns to~ficé the real . ,
schools function toremforce the sexual ' ‘world” or makesta "dlﬂicu‘lt adj iy TR S N
dter¢otypes that children have been - ment.” Late or early, in catal tes or, » Of c0urse y‘ou would be surpnsud—-f P
. taught by their parengs, frxends, and “on shelves, the boys of chil ensbooks so would L. Wwhat Ihav@mdqnc hereisto . *
. the mass culture we live-in. It is also are active and &apabfc emrls passive reverse: the sexes.as: found in-a Hfth-..
pcxl'u:tly undc/rsfandable that - sexual and in' trouble, Al udiés of chlldrensg grade. arxthmetxc text, Lwas not sur- -
) qtcuotypes demeaning to women are hterature—-an g herc have been ‘many pnsed since -several ycars ago an in-. o
alxo perpetuated by women—mothcrs besndes m own—support this. cqnclu- “trepid freshman offercdl: to report on <
“in the first glacé, and teachers in the 'siof., ~ . .- thirdgrade arithmetic téxts for me-and
sccond—as well s by men—fathers,,  Ask yourself whe er you- WOuld bc , found timilar types .of Séxual' roles
; the' few malo tcachers in elementary. surprised. to- hnd,\th follomng saqcial prescnbed Boys.were. generally ‘mak- - i
. schods, hlgh school teachers, and contexts in @fﬁ@ﬂarade anthmetl(: _ ing:things Qrﬂll’lﬁﬁ—‘“ pcy, girls were _,’

‘,‘ gucsscd )t,v scwmg sl -
e , . .
e

by

i e

many male admmls!rators and educa- / textbook { T C “tooking ptuspcndmx Oney an suc.h
T tars m’thi‘ top ¢ uf the school’ s hn.rarchy ¢ 3 o N things-as' Séwing eqmpmcnt " e
'\o\ualﬂtmml\-mﬁ are not to b iden- 1) mrls;skwmu marblcs.boys&er . +The, verification of ~ae(ual steveor | .
o et Sekud oF Huinte dill‘emmu, ing; . dypes is & apecial aren- uf interest to { o re

o we kuow nothlig nbout thesd mals 4 2) ulrls cmrﬂmx moriey, bwldlns : psyc{mlunlfts and spciologists, An ime 2
ters, luhn 'sunrt Mill was l{\cﬁrdt man tbiw nnd nomg plnccs' MVs‘ purltl‘n, wcrics of studw\.-w.‘?gunc m

C - " L
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1968 by Inle K Bmverman ‘and others it'is not surpr,;smg to find psycholozlst pe,riments w:th younz chxldren. Us :
at'Worcester State Hospital in Massa-  Phyllis Chesler Teporting that propor- a onducts Improvemént Test, fop ex- <
chusctts These scientists: estabhshcd 2 nonate]y;many more women than-mén - ample, Torrance asked ﬁrst~x d¢ boy
"sex-s?ereotype qucstxonname" consist. are declared” “sick” by psychologxsts and gxrls fo- -“‘make toys pidre fun’ h
‘ing of 122 bxpolar itemis’ "—character- .,,andfpsychxatrnsts. R play with.” Many: six-yg af-old boys re-
i known or socially testedﬁ* ” The idea of a “double standard" for »fused to. try the riyrse’s kit, "protest-
) ’ le. Studxes by these sci- " “men. and-woren, is a familiar one apdv .ing;’ Torrance peports, “I'm -a boy! 1 /
. > entists-and ot 'S established: what “helps- to - clanfy how severely Ssexual  don't. play thmgs{hke that.”
. common™sense will-verify; that those: ste otypes’constrict the personal and eral creatife: boys turned the” nurse's - _.
. N traits “stereotypically mascuhne <ae  SOC] al development of women. Studies kxt mt a’doctor’s kxt and ‘were’then - -
Ty -are moré often percgived as-socially = by-<¢hild. psycﬁologxsts reyeal that while, #¥ free to- think of 1mprovevﬂents." o
: % . desirable” than -those: known *fo be boys of all ages clearl identify wﬂh’"‘- y the third grade, however, “boys ex-
IR .. ~femmme. Here are some “malevalued male Bgure and .a&l¥ ities, gxrls ar__ﬁl,gelled?_gxrls.ee.vcn.,on»themnurs&sa-kn,mw
—— »wztems'~as ltstod on'the‘questxonnarr‘fs’“‘"““lé""lrli'él'i makg’the same SOpt7of” probably-because,” Torrance: explains,.
- ide; ation wigh female suygrea ypes “girls have been condmoggd -by.-this_ -
w om.do girls and worhen: jden-  time:to accept toys as‘they.are and not :
55 -is.d good- fo ‘manipulaté or changée thém* .
Heir heads and I.aterexperxments\vxth thlrd fourth

alof confusxon in

sélf-confident. . - S Sy
.vefy ambiﬁous ’ ) ’

ese agd‘ other charactenstlcs dev ;
scrlbe the stereotyplc male. To descrlbe
tﬁc female, you neecLonIy reversethose. ..
% '3 ‘traitssand add emale-valued" ones, .
) /" some ot whxch follow‘ ..

00 T Yery ta!katxve ¥ ’,,'“' -
Voo verytaetful . © - s
el T verygentle f . < L S
. very aware.of feelings of. others o

‘47 very rehmous " y/,.
. . veryqiet = o
L P ~wery stronrneedfor securltyf v
iy C e

w'/ -
. and the one Iam partxcularly Ffond of ;
. cmngo to® meni who.tontrol. -my field— .

DU “enjoys art andlxterature very much.” |, i :
’ The Worcgster sciénitists used their- e
. 773 ‘itéms to_-test the assumptions. 6f »
d ’ clinical - psoéhologxsts about mental. <& T . s — :

n 3 hcalth Three mat ch :dztroups of. mal‘e . . p - e 6 o -Ro;.us,Monkme.veers)
P andféx’nale clm;cal péychologists ‘were . Extraéurrlculuactlvltles ifok 4 thestereetym tlnt children. | IR o
L ey ngen three identical lists of the 123 = » . L v ARV ¢ //,,. s Co

t t iteins unlabeled and. pnnted in ran- - SRR /{‘ v s S S
e dom- ofder. -Each group,was givén-a.’ hearts in this respeét; afid thy ,what' and fifth-g adersvusmx screnCe toys -

Y dnﬁerent Hgt of msTructlons- One was  develops is &' pafte that miight be further verify what Torrarice calls “the
" told t6 cHoose those traits.that char- compared toschizophrenia;/fhe school- inhibiting effects of sex-rola condmon-
o .acterize the hes ﬂz.y adult male; an- girl knowS that, for her, life is one “ing.!" “Girls were quite- reluctant;” he
.~ _ other to chfose those of\the healthy thing, learning anothep/This,is like the regorts, “to work with these science -
» .. 7 ".ddultfemale; the third,t6 thoose those ‘Worcester study’s. “double standdre’” toys.and.frequent protested: ‘Fma . -
-, .., ofthe “healthy adult—a person. The re- ,—ihe schoolgirl cp not, find herself in ~ girl; I'm not st
‘ . ‘sult; The clinically healthy male’ and history texts op/as: shiy ‘would liko. to "‘thing. about thihgs like that!"” Boys,

the. clinically healthy adult\weré 1den- see ‘herself in terature, yet she Knows » even in thes early grades ere-abbut ‘A
. . tical—and totaily divergent from the shé is not #’male, Mady women fay twice as gdod fls at explaining
e ‘linically- healthy- {glﬁale. -The aithers ultimately discount tid quéstjon.of-fe-, idgas.a Toys. Trw1959, Jorrance re- .

- ¥ ,, of the study ¢oncl ded“that “a double mal;f ntity as-tnimportant, clalmmg ‘ported h)s indings to- parents and.’

< ftandard: of- healt exists for men‘and " othe descriptions prefer'nble—-as a  teachers in.Pne school ‘and.- asked for |
|women.” That is, fhe genéfal standard * parét, for example, .or 3 hlack per- ». their  cooperation  in attempting, 10, ;.- ‘

g of health_applies bnly to men, Wome ~-SON, or. a college professor. > .. change the attitudes -of the girls, In. - -
. i are percewed “less heal ‘Chxldren learn’ sexual stereotypes,at 1960 when he mtested them, - ausm;

oo

- f . those standards jcalled "adul ‘At the an early : age, and, by the time’ they get s;mnlar science toys, the girls «pamcl-
: * same- ﬁme, ho ’ev;ryf»a woman devi- to fifth gradel it, may be,terrtbly diffi- pated Wwillingly and even.with apparen‘k y

. ' ates frorh the al stereotypes pre- cult perhaps hardly possible by tyadi- . enjoyment. And they performed as well- .
.. . " scribed for herif she' Srows more “; tional ‘means, to chafrge their atutudes as the boys. But in one significanf ré- -
¢ " tive” orkg/:.r ssive," for- example.—she .Q'about sex roles~—wb‘ethert €y are male” .spect nothmg had changed; i/'Ph/e boys’

“doe, n't ‘gro heatthxer, she . mdy, in or female. For more : than a dc.ca!e,’« conmbutxons were ;(S)r/eh ghly valued

“fact. if. her” sychiatri t is a‘FrétIdlan. Paul Torrance, a psychol‘oxlst partm% —both by othér boys~and. b}“mx‘ls«—
be percewed as “sickfr.” Eithép way, ' farly interested’ in creathty,.lias been than the girls" c tributions," regard
therefore, v omen lose or. l‘;{i ,\and so conducnng*mteresttng and useful ex- Jessfof the ‘fact “that, ‘in“terms o “sex, - -

3 49 . . f \. “ ‘
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hovs mul gxrls had scorcd equally‘ ”Ap-
parently,’* Torrance writes, “the school
. Lrlmdlc has hclpcd to make it mbre ac-
- ceptable 1or girls-to. play around wnh
scienee lhmgs by ~idgds about
- T {hings-are: sml ‘sup posed to be
_hetter thanthose of glr
“Forimive’s -experim nts tell-us: bo!h
- B yselud .md h v limited ‘education.
may-be for men in a' culture in
“hlv.h‘ulssl iptions about their inferi-
. ority rydeep in their own. conscious.
Tness 45 welbas.in the co ciotisness.of ..
K While it is_gneGuraging 1o note
thai a yedr's effort had-changed be
giior parieens-significantly, it is also
ar t}m .xtmudcs of nine-, tcn~ any

lished'since 1966 and’ used.in the Balti-
-more city pubhc schools—all of the -
‘books rich in Jllustmuons—l found
photographs of one female 1db assist.
ant one woiman doclor, one woman sCi-
-cntist; and ~R‘acﬁgl ‘Carson, It is no
wonder that th puu.ntage of woinen
douurs and engineers n the United
States has rémairied constant at 6per
«cent and 1 per cent uspcctxvely for the
- past-fifty years,
~Though-, there- -is: no- evxdmcc“that
their early physical nceds are different,
« from or Jess than boys’, girls are offered
fewcr activities, éven in- kindergarten:
" . They may sit and watch while’ boys, at
the- request of the femare teacher

~ st

...Ah‘a\;ebee htbyt
,sef’ﬂ,/f

-

belr parents, frlends, and'the culture we ﬁve in.

4\ // ‘f‘;“

chanze’ the seating- avp;m
rbom. Of colrse, it'smot-simply a mat.
.ter of physical ?LL'LN. or ability: Boys

af learmng w {0 behave as,malc,s,
fﬁii; girls4ré leurning to be “ladjes” -
ho exfioy being *wiited ‘on LIf there -

arc/etudent-oraa zed actmues to be

l « "

hablc. aMeast not. t-hrough the means

T orram.u used. /,r
Torfance’s cmpenmcms also ‘make
~clear that, whatever most of"us havc
hitherto assumed, boys and’ girls are
not ucau.d alikedin Llemcntary school.
<10 we capsider those son: -cyrricular as-

o .t peets of the schodt environment that arranged, boys dfe typically in charge,
- the fat¢ anthropologist Jules. ch)fS' with girls -gssisting, perhaps in the
v -ty labeled the "no:sc" of schools,
5 among -them ‘is ‘the geperal afn,t,ude of " allowed and. expected: to bonoisy arid
. teachers, whatever the/,§ 5'that girls aggressive even on occasionto expreas
¥ are hlu,ly 10 "“love*Teading. and tg, anger; -girls” must . learn "to/control
- “hate” matheffiatics anq,sgxencquswc me'msclvcs“ and behave hke “young
know” hom the Rosénthal’ study of ladies.” On_the other hand “Bo
” ;mchcr‘ mpcc_tau(ms, Pygmalxon in the . expected- né’f “tor &y © 1 tb_ouahithgre are
- . Classroom, “Such.. .cxpectations signifi-
o &amlv determine student behavior'dnid . both -Sexes ousht to be' alloweéd” that‘
: .. attitudes, Girls* are fiot apcgted 1o avenué of cxprcssmn Surprisingly.--
thy\k logncally or to undcrstnnd scien- carly, bays and girls are separated.for
‘e titic principles; they ~acccpt that esti- physicaleducasion and hygiene, and all
Lo, T Ate mecumllv antl.give ug on mathe-, the reports. now being: pubhshed indic

R 0 i a;:dt seience felatively, .early. A.nd eate préferential tredtmem/fo”r"/boys
cnu.,.m,x,mvm awaits the‘inter-  and’ ﬂcarly fotal negleetof. girls.
o ‘\1 w1 high schaol? For ummple Ing Jumor hlgh .sc vols, sLxual stereo-

o ‘mccroasn 18,1971
Emc = 3 8
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m«sxx hlgh school scxence texts pub-

: *OWe asked ftg/

V —JulxanE Carubaﬂo, );lonbm:yerbffess -

ﬁﬁin ‘the °

‘chief stereotyped role of <steretary. Boys 2 areA dom of choice. ‘And. she-told ‘me:it was

typing becomes, if lnythmz. more e
-overt, Cumcular sex-typmg continues. -
andis extended to such “shop” subjects
. as cookmg and- sewing, on. the orie
hand and metal:’ and woodworkirig;
prmtmg,ccramlcs, on the other. In vol
cational high schools, the stereotyping
bu:omes outright chanmlmg. and hete
the legaLbattles have begun for cqual-
ity of opportunity. Recently, the testi:
mony of juhior- ‘high and high schoql |
slrle}n/h'rew York has-become .w.ul- e
— able”Ii, a” ‘pamphlet Prepared bvihe =
Ncw York City chapter of NOW (Re:

. port,gn Sex Bias:in. the Public Schools, ..
available from Anne ‘Grant West, 453 -
gventh  St., Brooklyn, N. Y 11 lp)af

% Heredare & fewqtcmS'

-

o
i

~e,

r' < -

.wnhm y physxcs classlast year, -
teachcr a§ked |f therc was anv-

:nsui ‘my-hand, hc told: 1ll the- girls
; lo put their hande'dmvn because” he
nly mltresu.d in \\orklng e

: ,b°~gf_

. e There ls an Honor Guard . . . ﬁtﬁdt.ult

whio, instedd of mrtxcnpatmg in wvm
: . for the term, are fonitors in the hall,

. « and Tasked: 0y, gym teacher- iEIould
be ‘on. thy Honor Guard: Squad Shé
sdid it was ofly open’to boys. I then -

. went to the head ‘of the Honor Guard ~
- 7., Jwho said that he thoughf gigls

werc much too nasty to .bé -Honor
Guards He thought they, would be. 100
* mean ‘in working: on. the job, and, I
lefr it, at that. . ’

e

T
baskctball They s.’nd
1’ enough equipwment. Thc‘
efer to have it first. Then we
have: what is left over. We ha\ en't
éally, ;otten -anywhere.

at -

" *Finally, 1 quote  more extcnswelv
from ‘one: case: Hes o /) .

MorHer: T asked 'f\ﬂ's"s -Jonas 1f mv
daughter could take metalwor mg or
mechanics,. and she said ghuc is no
frcedom of -choice. ;That: is. what shy
sand ’ LAk

TrE CoURT: Thatis i35 © - o
. Answer: Lalso asked'her whose de- .
. Cision, this was, that Jliere was no*frec

-

d . e

the decision; of the board 6f education.
1 didn’t aslg her’anything els¢ ‘because
.she clearly showed me. that. it was
agamst the school Jpolicy for girls, t be:

ys-are+ inthe class. She said jt was a boar c)f .

education decision.

perfectly- good reasons why childsen of:—~ -QuEsTION: Dxd she use that phrasc -

g, fmdomxot‘ cho‘x‘_ce”')
Answsnv Exactly’ that phrase—-no
frccggm og choice, That is What made
.. Joe 5o0°angry. thatI wanted to start thls
whole thint

»

. » *
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was filed, they then, permitted you to
take the course; is that correct?,
DAUGHTER: No, we had to fight about
it for quite a while. .
QuestioN: But eventually they did
let you in the second semester?
ANsWER' They only let me in there.
Q: You are the only girl? ’
A: Yes. ‘
Q: How did you do inthe course?
A: 1 got the medal for it from all the
boys there. o
Q: Will you show the court?
A: Yes {indicating). ,
@~ And what does the medal say?
A: WMetal 1970 Van Wyck.
Q: And why did they give you that
" medal?
A: ﬁ‘ccause I was the best'one out of

et ‘ .« all the boys.
‘. \ ~~5 C Y . e Tre Coust: 'I do not want any gig-
. . ) . : ’ ~gling or noises in the courtroom. Just
. ~from "‘Jellybeans for Breakfast, * Parents’ Maxazine Press do the best you can to control yourself

or else I will have to ask you to.leave
. . the courtroom. This is no picnic, you
y , know. These ﬁc serious lawsuits,

R R ’ . Such “serious lawsuit$” will, no ,
) doubt, continue, but they aré not the °
& ° only routes to change. There are others
to be initiated by school systems them-
. selves. .
. One route lies thirough the analysis
‘New bOOkS‘ portraying * of texts and attitudes. So long as those
~ children dnd women responsible for the edieation of chil-
. T dren believe in the stereotypes as
n no’_z' tereotyped givens, rather than as hypothetical con;
activities indicate. structs that a"patriarchall’niciety has”
- ; ' established as desired nornf--so long
p Ubl,ls_he,r§ gro £ as the belief continyes, so will the con-
sensitity t . dition. These beliefs are tiansinitted in
feminist criticism. ( the forms we call literatur‘_c and his-
e P 1% tory, either on the prin_ted page or in
o , ' ‘ - other media.* '
1 . Elementary gchoél readers are
. meant for both sexes,Primers used in
y . . " the first three grades offer children a
<;%"" o ‘. viewofa "typ(ii%ael" American family: a
% L ’ mother who dbes not work, %a father
, RIS \ \ o . / ’ ) who does, two childmn—-&br’&lfcfr who
—from “Challenge to Become a Doctor<The St . is always older. than a sister—and two
of Elizabeth Blackwell,' Femumst Press < . pets—a dog and sometimes a cat;
whose sexes and ages mirror those, of
the brother and sister. In these books,
boys build or paint thjngs; they also
pull girls in wagons and push merry-go- - °
rounds. Girls carry purses when they
go shopping; they help miother cook or
pretend that they are cooking; and they
play with their dolls. When they are
not making messes, they are cleaning
up their’ rooms or other peoplé€'s
messes. Plots in which girls arc in.
volved usually depend on their inability
to do sumething—to manage their own
roller skates or to ride a pony. Or'in ,
Another typical role, a girl named Sue
admires a parachute jumper: “What a
jump!” said Sue. “Whata jummfor a
man to make!” When her brother puts
on a show for the rest of the neighbor-

=
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o
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/ —from “Mommues at Work,” Knopf **  (Continued on page 92)
- . . 4 A °
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’ (ContinuedJro;n page 82)

hood Sue, whose name appears as the |
: title of the chapter, is part of his ad
miring audience.
The absence of atventuroys’heroines
may shock the innocent; the absence
even a few stories about women
tors, lawyers, or professors thwarts
reahty; but the consistent presenge of
one female stereotype is the most
troublesome matter::

Primrose was playing house. Just as
she finished pourhée?!or her dolis
she began to think. She thought and
thought and she thought some more:
*Whom shall I marry? Whomever shall
I marry?

“I think I shall marry a mailman.
Then T could go over to everybody's
house and give them their mail.

“Or I might marry a policeman. 1
could . help, him take the children
across the street.”

D
b

Primrose thinks hfr way through ten
more categories of employment and
concludes, “But now that I think it
over, maybc I'll just marry somebaody
I lovc Love is the opiate designated to
help -Primrod forget™o think about
What she would like to do or be. With
love as reinforcer, she can imagine her-
self helpmg—somc man-in his work. In
another children’s bpok, Johnny says,

- "l thmk I'will be a’dentist when I grow
" and later, to Betsy, he offers.gen-
erously, “You can be a dentist’s nurse.”
And, of course, Betsy accepts grate-
* fully, since alrls are not/cxpccted to
have work identity otheér than as serv-
ants or helpers In"; short, the'books
that schoolgirls - read prepare. them
early for

ction, a soclal studies text has no ex-
Guse for denying reality to its readers.
Afterf all, social studies texts ought to
describe “whatis,” if not “Wwhat should
be.” And yet, suth texts for the young.
est grades are no diffcrent froni read:
ers. They focus on families and hence
on sex roles and work, Sisters are still
youngeér than brothers; brothérs re-
main the doers, questlonerS/ and riowv‘
ers who explam things 6 thei poor,
timid sisters. In-a study of five widely
used texts, Jamie KeleprFrisof finds
-~ that energetic boys thifik about “work.
. ing on ‘s train or ifa broom-factory”.
' orabout being Prestdent. They grow up,
 tQ beg"octors o factory workersor (in
. five tekts combined) to-do some hun.
* 3 dred different jobs, as opposed to
, thirty for women.
Consider for amoment the real work
world of women. Most women (at least

SR/OCTOBER 18¢ 1931
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tor sumo. péitivn of their lives) \\ur.k
and’if we mﬂ.ludc ‘token” wom«.n—-thc_
uu.aslunal engineer, for mstamc—-thc_y
probably do as many different hinds of
work as Ten Even without improving |
the statds of working women the
reality is distinctly dlﬂ'crenl,from the
content of school texts and litdfature
written for children. Schools usually at
least reflect the soucly they sérve, but
the treatment of \\urkmg women ls one
clear instance in which the reflection is
distorted by a patriarchal attitude
about who should work and the male-
ness ol wourk. Fur example, theie are
woumen. docturs—there' have been
women ducturs in this country, in fact,
. for a hundred years or so. And yet,
until the publication this month of two
new children’s books by the Feminist
Press ¢Box 334, Old Westbury, N.Y.
11568), there were no children’s books
. about women doctors.

. In a novel experiment conducted re-
cently bwan undergraduate at Towson
State College in Maryland, fourth-grade
students answered “yes” or “no” to a
. series of twenty qucslﬁ)ns, vight of
«  * which asked, 1n various ways, whether
+“girls were smarter than boys” or
whether "daddies were smarter than
mummics.” The results indicated that
boys and girls were agreed that 1) boys
were nout smarter than girls, nor girls
smdrtcr than'boys, but 2) that daddies

wese indfed smarter than mommles
»One pussible explanation of this finding
dcpcndq n the knowledge that dad-
.. dles in school texts and dh television
(as well as/in real life), work, and that
people- who work know thmgs Moin.
mics, up the vther hand, in:books and
<on lLIL‘\HL()n‘ ratehy’ stir out ut the
huusc ‘except to go .to the store—and
how *Can sumeone, Bke that know any-
thing 2 Of course, we knGw that half ot
.1 mOthers in, the United States work’
&1 some kind of jub, bulchrldrcn whuse
muimmies du ~work can only assume—
* on the basis of evidenct offered 1n
.school buuks and on te)ewsuon—tha!
their mommies must ' be "diﬂ’;r‘cflt "
perhaps eyen nop qultc. \reah n]om

74 -
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,A' chlkjren f‘qaders dcny the réahLv'
- of Wweglygng wamen. highschool hlswry
.. * texts, gdeny worken their ﬁx‘n historicA
" A" recent study *hy Jamu Law
cr of., thlr&‘tn popular téxts con- *

re
l-‘U&i‘.S- with what bv,[ww must swm ~

Lu retram. Women i spch®texts age -
¥, 'pa \m. amcapable of susmmcdurnam-‘u
‘e -/.mg‘n o1 work, satisficd with [thuu

. u)lc n shut‘l\' and well supplied with
¢ /m:\l/u;.ﬂ blessings.” Women, in the
3 gfxb’ﬂ'l cconom™nd political torces,

arcl\ >fighting [Sr anything, octasion:

,)lj,v receive some "rights,” especiallys

suffrage in 1920, Which, of ,course,
* olves all theer problems. T}vcreﬂs n.o

discussidn w the struggle by’ women.
1 gain entrance into higher c:ducauon

¢

-

1
*

*
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uf theix cﬁur‘ts tu viganize ur join labor
unions, of other battles fur working
rights, gr ot the iy different aspedts
of the hundied year lung multiissue
eftort that ended, temporanly, in the
suffrage act of 1920. Here 1s Dr. Treck-
er’s summary of the histury and CoR-
trlbuuons Of American women as
» garnered fro.m the thlrtu.n texts com-
bmed—

- -

Women armved an 1619 (a cuniqus
choice if meant to be their first ac-
* quaintance with the New World). They
held thegSeneca Falls Convention on
Women’s Rights in 1848" During the
rest of the nineteenth century. they
participated 11 reform moyements,
chiefly temperance, and were, exploited
in factories. In 1920, they were given
the vote. They joined the armed forces
for the first time during the Second
World War and therealter have en-
Jjoyed the good life in*America. Add
the names’ of the women who-are in-
variably mentioned. Harriet Beecher
Stowe, Jane Addams, Dorothes Dix,
and Francu Perhins. withy perhaps
Susan' B” Anthonv, Elzabeth Cady
Stantén .  {and vou haie the story]

.

Where efforts have been madg (n re-
cent years to incorporate black 'his-
tory, again it is without attention to
black women, either with respect, to
thelr role ih abolitiunist or ¢ivil rights
movements, for.esxample, or with re-
spect to lnulleuu.ll ot cultural achieve-
ments.

Just as high mhuol history texts rely
on-male spokgsman and rarely quote
female leaders of the feminist move-
mrent—even when they, were also articu-
late writers such as Charlette Perkins
Gilman, or speakcrs such as Sojourner
Truth—sv, wu literary anthologies

‘will include Henr\ James or Stephen '

Cranc rather 1han Edith Wharton or
Katc Chopin. ,Students are offered
James Joyee's Portiait of the Artist as
a Yozm{’ Man or the Awtobiography of
Maicolm X, Yather tham Doris Lessing's

?

)

Murthy Quest or Afine Mouds s Conut

v

« of Age tm MissisSippi. As a number uf,
studies have ,indiiated,
curriculum, both in high school and «ul-
lege, is a majecentered one. That s,
cither male authors domihate the svi-
labus or the central charaoters of the

-
the Igeran

books are consistently male. ‘There is -

alsu usually no compensating effort to

test the hcnonal portraits—of women

and men-——agamst the reality of life
ex,pcnencq. Allegedly “relevant’i text-
books for senior hig{n school or fresh-

.man college composition courses con-

“linue to appear, such as Macmillan's

Representative Men: Heroes of Our

Tune. There are two women featured
~ in this book: Elizabeth Tayloly the
actress, and Jacquelme Onassis, the
Existential HerOine. Thirty-five i
forty men—representing a range of
racial, political, oceupational, and in.
tellectudl interests—fill the bulk, of a
book meant, of course, for buth men
and women. And some teachers aic
still ordering such texts."” .

It’s not a question of malice. [ as
sume, but of thoughtlessness ur igno
_rance. Six or seven years ago I too w.as

teaching from a standard male-dom-

mated curriculum—and at a womgn's
cullege at that. But 1 speak from more
than my own experience. Last fall at
this time I knew of some fifty college
courses in what has come tuv be known
as women's studies. This fall, I know ot
more than 500, about half of which aie
in literature and history. I know also of
many high school teachers who hawe

" already begun to mvent .omparable
courses.

School systems can and should be-
gin to encourage .,new curricular devel
upments, especially in literature and
social “studies,-and at the elementary
38 well as the hlgﬁ school level. Such”

. chqnges_.of course, must include the
education and ré-t,ducatlomof teachers
and Lknow of no better way to re-edu-

cate them than to ask for analyses of
the texts tth use, as well as (){ then

e
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assumptidns and attitudes. The images
we pick ‘up, consciously or. uncon
sciously, from literature and history
significantMwcontrol our sense of iden-
#ity, and oyridentity—our sense of our-
selves a{hﬁerful or powerless, for
example—controls our behavior, As
teachers yead new materials apd or.
ganize and teach new courses, they will
change their views. That is the sfory
of most of the women I know who, like
. me, have become involved in women's
studies.: The- images we have in our

~ heads about ourselves come out of lit.

*erature and history; Before we can
change those images, we must seé them
clearly enough to exorcise them and, in'

- the process, to raise others from the

' past we are learning to see.

™ _That is why black educators have

grown insistent upon their students’
learning black history—slave hfstory,
in fact. That is also why some religious
&groups, Jews for €xample, emphasize

their history as_a people, even though )

part of that history is Also slave his
tory. For slave history ha$ two virtues:
Not only does it offer a picture of servi.
tude against which one can measure

Jstructive: 'Q:ertainly not,” one wom‘
,said, “weire angry that we had to wait
until now—after so many years of U.S.
history_in Righ school—to learn the
'truth about some things.” And another
added, “But it makes ydu feel good to
read about those tremefidous women
way back then. They felt some of the
same things we do now.” .

« Will public éiqcation begin to change
the images of women in text} and the
lives of women students in schools?
There will probably be some move
ment ih this direction,.at least in re-
sponse to the pressyres from students,
parents, and individugl teachers. I ex-
pect that parents, f&F exar ]
continue to win legal battles for their
daughters’ equal rights and opportu-
nities. I expect that individual teachers

will alter their courses and texts and-

grow more sensitive to stereotypic ex-
pectations and behavior in the class-
room. But so far there are no signs of
larger, more,inélusive reforms: no re-
medial program for counselors, no
major effort to desteréotype vocational

- pr&krams or kindergarten classrooms,

no centers, for curricular reform.

[Arunex providea by eric I
.

the present; it offers also a vision of Frankly, I don't expect this 20 happen
struggle and courage. When I'asked 2 without a struggle. I don't expect that
group of young women at the Univer- public schoal systems will take the in-
-sity of Pittsburgh last year whether itiative‘heré. There is too much at stake
they were depncsgcd by the early nine-. in a society as patriarchal as this one,
teenthcentury wonen's _history they And schools, aftér all, ‘tend-to follow
were studying, their replies were in- society, not lead-it. *
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Equal access to school facilities and equipmmt; ‘'pPrograns, .

services md financial resources shall be ptovided to all

pupils without tegard to sex, tace, religion, or gational

/

.7 origin. The inplementation of .this policy shall include -

: T . 3
. positive efforts to overcome any past dﬁc?iminafory pitactices'.
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PROPQOSED ADMINISTRATIVE PROCEDUREQ FOR MATERIALS SELECTION

Cedar Raplds Pub11c Séhools

TR SELECTION.

“ v < : Cedar Rap1ds, Iowa . EER s
-. . , s et X :v B ‘\ ) - -
-l . I. THE.BOARD OF ED ION DELEGATFG TO THE PROFEGSIONAL PERSONNFL A
) . AUTHORITFY FOR S LECTION. OF LEARNING RESOURCES. All types. of \:f
'%g? . materials for schodl librarles shall be recommended for purchase
. . by the professional persgnnel of libraries. -<Consultation .Mgv &
’ take place w1th the admlnlstrat1on consultative staff, facu;tv
and students.. 'Authority fori the selectlon of 1nstruct10na1»
material is 51m11ar1y delegaﬁed o ' -j /////;
o II. ALL MATERIALS SELECTED QHALL %UPPORT QTATFD OBJECTIVES QP QCHOO{_”//// . i
o " LIBRARY SERVICE. T :
N These objectives of schood 11brary and‘medla support service
. are: -
) A. Tovacquire mater1als and prov1de service con51stent with
the demands of. the currlculum,
B. To develop in sfbdents sk111s ‘and resourcefulpess in the
- + use of-libraries atnd.. learnLng resources;
w . C. To effectively guide and counsel students in the selectlon
e . - ; . and use of materials and libraries; )
N .~=-D. *" To. foster in students a W1de range of significant interests:
' . " E. To.provide- opportunities.: for aesthetic experiences and
) S .<" develophert of: appreciation of the fine arts;
p . .. F:  To previde materidls to motivate students to examine their
ST -own:attitudes and behaviors and to comprehend their- own
. o ", duties and respons1b111t1es as citizens in a pluralistic
P g L ‘;_ democracy, ‘ 3 .
’ v e G+ * Ta encourage llfq long educatlon through the use of the
B ~library; -
L , . *H.  To work cooperatively and consﬁructlvelv w1th the 1nstructlona1
R “' . and adm1n1strat1ve staffs in the, school - s
III. AEL MATERIALS SELECTED QHALL BE CONSISTENT WITH QTATFD PRINCIPLFS OF .

\

i ~ These principles .are:
S o " A, To select material, within estab11shed standards, wh1ch will
: meet needs and find use; °
B. To consider the educatiopal character1st1cs of the school

community in the selectibn of materials within a given .

category; ’ N

To present the sexual, racial, re11glous, and ethnic, groups

in our Communrty and our society in such a way as to build

positive images, with mutual- understandlng and respect;

1. Portray people, both men and women, adults and -
cliildren, whatever their ethnic, re11g1ous, or
social class jdentity, as human and recognizahle,
displaying a familiar range of emotlons, both . .
negative and positive;

2. Place no constraints, on 1nd1v1dua1 asp1rLtJons and
opportun1ty,




’

E 2k

y .

o, . . . - K]
{ . 3. Give comprehensive, accurate, and balanéei}
reprééentation to minority ‘groups and wom
in art and sc1ence, hlstory and literature and
in all other fields of life and culture;

4. ,Provide abundant recognition of m1nor1ty group
and women by shOW1ng them frequently in positions’
of leadership and centrality.

D.  To intelligently, quickly and effectively anticj
meet needs through awareness of subjects of local, nat1onal

and internationdl interest ‘and significance; .

E. To strive for impartiality in all aspects of the selection
,process. . g
IV, ALL MATERIALS SELECTED SHALL MEET STATED SPRCIFIC SELECTION CRITERIA.
These criteria are: .

A. Authority - authors' qualifications --education,

position, professional organizations,. experience,
previously published works;

3 R .qb;’:gl . .
. B. Scope of the material; '%Ee e
. C. . Reliability; R S R
1.  Accuracy L ’ -

a. Expose and discredit "myths" which have mis- ,
represented minority groups and women or have
Y, ~ .served to rnaccuratqu explain ahy aspect of
¢ - social development in the United States;

. b.-" Portray historical "heroes" on the hasis of

‘ _historical accuracy and/or openly admitted
value judgments, rather than on the basis of
", myth or subtle value judgments;

".¢. Correct historical Jnterﬁretat1ons of the
past which did not explicitly’and thoroughly
discuss the extent to which United Stateg '

.~ growth and development was iriconsistent with
"~ walues considered by many to be hasic to the
American political system;

2. Récency .

a. Present content which is consistent with the
T .o . ) \f1nd1ngs of recent and authoritative research

- K . concerning minority. groups and women in our

o, = . culture;

T o b. Areas in which recent and current developﬁents

' . X are important shall be represented by up-to-

. . « date material, .

" D. Treatment of material; .
L 1.  Purpose . ‘
: 2. Evidence of theoretical rsexual racial; re11g

or ethnic hias or pre1ud1ce '
a. Does not describe the same behaV1or or charac-
" teristics differentlv depending on the sex or

i " other group identification of the person con-
‘ ) * cerned;
‘ b, Does not dssign stereotyped roles to men and
' women; .- o .
. ey ‘

LA Tt e
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N C.
d.
. ‘ ® -
‘ . e,
// ’ .
’/' . f.
BT ¥ .

. - which may result in negative value-judgment ;‘\ e
v e about groups of people; . ' RTINS :
b. Does not use "man" or similar limiting word - %
. usages in generalizations or ambigrities which Voo~ .
. ‘ may cause wofmen to" feel "excluded*or dehumanized. R
-\ 2, © Sentence length,.structure T ‘ ) %
3. Use of‘danguage‘inlan‘aesthetic manneér while .presenting ™ o
Ty _information. . * _ PR ‘ et T
3~ F.’ Subject interest; B s e
<. . G. Format; ‘ T .
) 1. Book : .
. _ a. Adequate and accurate index O LT
b, Paper of.good quality and color \ . '
Sh : 9. . “
¢. Print adequate and well spaced .o . -
. d. Adequate margins . . o : -
- e, Firmly bound ' U
. o . f. Cost . . : i
g K 2. Non-Book : ‘ . : -
a. Flexibility, adaptability ’
b. Curricular orientation or of significant interest
"> to'students oL N
) «C. Appropriate for audience
o . .d. Accurate authoritative presentation- ~
' €. Good production qualities (fidelity, aesthetically
- adequate)- : ’
Lt . f. Durability
. g. Cost PR ' . T o
3. TIllustratioms of book -and non-book materials should: i
r a. Depict instances of fully integrated (including
, - men and women) groupings and settings to indicate °
equal status and non-segregated socia‘relat’ion- ‘ .
i ships; y
b. Make clearly apparent the identity of minority
individuals;
c.

‘Level - scholarly, technical, general

3.
,;/54//’Language;‘
7 -1, Vocabulary .

' a.- Does not indicate.bias by'the use of words 3

| ‘
Does not omit reference to participation
by women or minorities in historical event
or to the impact of these events upon them;
-‘Does not give a condescending estimate of a
foreign peopie when discussing’ other natipn
Does not give a condescending estimate of thie
" poor or more recently arrived immigrant groups
Ar the United States;
" ‘Does not treat the statement or act of an
individual as representative of the entire
group to which he belongs; : '

Contain pertinent and effectivd illustrations;
- "&

5
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H.  Special Features: , °
1. ,Bibliographies M
. : . ' . 2. Experiments, projects, ‘ , .
i //////// 3. Glossary < B
. . 4. GCharts, maps, .etc. . ’ .
g _ I ‘Potentgal use: - — - ‘

o . ) I. Will it meet- the réqu1rements of@reference work?

‘e ’ * 2. Will it help students w1th nersonal problems and

' .o . adjustments?
3. .Will it serve as.a source of.1nfbrmat1on for .
. _ . teachers and librarians? : :
= o ~ 4. Does it 'of fer understanding of cultures other .
- . ‘than the student's own and is it free:of racial,
. ' religious, ethnlc, and sexual stereotypes?
: 5. Will it expand students' sphere of understanding
. ve - and help them to understand tMe ideas and beliefs
. _ . . of others?* ¢

6. Will it help students and teachers keep abreast
‘ of and understand current events?
7. Will it foster and develop hobbjes and special

interests?
| 8. Will it help develop aesthetic tastes and
! apprec1at10n7 j
ta%u » 9. Will is serve the needs of students w1th spec1a1
A problems? .

10. Does it have inspirational value?’ -

"THAT THE DISPOSITION-OF .SUCH GIFTS BECOMES THE PREROGATIVE NF

BOARD OF EDUCATION., Disposition will be made consistent with
objectives of the school, the best interests of the school com- ~ .
~ munity,- and the principles and standards by the librarv for its

collection. - ; , ;

. , N .
- V. GIFTS TO THE LIBRARY MAY BE ACGEPTED ONLY WITH THEEUNDERSTANDIzg

LS

- V1. IN ORDER TO ALWAYS PROVIDE A CURRENT, . HICHLY USABLE COL ECTION OF
- MATERIALS IN EVERY LIBRARY, LIBRARIANQ SHALL PROVIDE FOR CONSTANT
AND CONTINUING RENEWAL OF THE COLLECTION, NOT ONLY BY THE ADDITION
OF UP-TO-DATE MATERIALS, BUT BY THE JUDIFIOUQ ELIMINATION OF HATE- -
RIALS WHICH NO LONGER MTFT NEEDS OR.FIND USE,
", The process of weeding will be done according to establlshed and
- ‘ accepted standards- for determining the relevance and value of mate-
'~ rials in a gjven context :

’

\ -

. - : \ o
VII. A PROCEDURE FOR PROCESSING AND REQPONDINF TO CRITICISM -OF APPROVED
MATERIAL SHALL BE ESTABLISHED AND FOLLOWED., This procedure shall
include a formal signed complaint of standard format and an ap-
pointed committee to re-evaluate the mater1a1 in question., In
order to effectlvely safeguard the opinions of those persons in
* ~, the school community not directly involved with the selection

) process, including ‘school personnelj\and to avoid the possibility

.+ of a biased or. prejudicial att1tude;;bnsistent1y influencing
selection, the following procedure K¥ill be followed in miking \

known a criticism: Lo // . \

s
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Citizens of the schoel community may register critd

icism of material with the building librarian or -

" building principal, where they may obtain the 'Re-

quest for Ret¢onsideration of Library or Instructional -

Materials" ‘form. 0 ’ -

¢1- All criticism shall be in writing (the "Request
for Reconsideration" form). ' The complaint rflst
be specific as to ‘author,: title, publisher and\
when relevant, page numbers of items to which
objection.is being made. S
The statement shall be signed and identification '
given which will allow a proper reply to be made
and filed with the office of the Director of
Media and Materials at the Fducational Service
Center, 346 Second Avenue S.W.

Following the filing of a complaint, the Diréctor.of Mgdia
and Materials shall bring the material in question to the

PTSA reconsideration Committee for re-evaluation. This
committee shall recommend disposition to the Office.of
the Superintendent, The committee shail cbnsist of:

~ 1, One or two teachers from the appropriate grade
level and subject area; :
A school librarianm; .
The Director of Media and Materiais;
Five members of the PTSA; .
Three senior high school students; '
Any other .persons who might bring particular
knowledge and competencies to bear on the
specific complaint; .
Virtually all material that -is challenged belongs to one
of five basic categories: Religion, Racism, Sexism, ,
Ideology, Profanity and/or Obscenity. Policy regarding
these areas is given below: ’
1. Religion --Factual, unbiased material which
represents all major religions shall be. in-
cluded in the library collections. Apblogetic
literature will not be favorably reviewed,
Racism - Factual materials should present a
diversity of race, custom, culture, and ‘belief"
as a positive aspect of our hation's heritage
and give candid treatment to unresolved inter-
cultural problems in the United States, including
those which involve prejudice, discrimination,
and the undesirable consequences of withholding
rights, freedom, or respect from any individual. .
Sexism - Factual materials should reflect a sen-
sitivity  to the needs and 't s "of men‘\and women
without preference or bias. 31l materials should
respect the claim of each person to all traits we
regard as human, not ‘assign them arbitrarily ac-
cording to preconceived notions of sex roles.
~ 7 % T

.

~ . ‘e
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~ 4. ldeologies - The libraries shall, with.no .
thought toward swaying *teader judgment, maﬁe
available basic primary and. factual material

‘ “and information on the level of their reading ‘°*

.~ * . _public, on any ideology or philosdphy of . '

. government which exerts or has exerted a strong
force, either favorably or unfavorably, in .05
government, current events, politics, educationzb/
or.any other phase of life, :
5. Profanity and Obscenity - Materials containing
profanity shall be subjected to a test of 1lit:
erary merit and reality by the library and
teachers who will take into consideration /
their reading public and community standards
of morality. Material containing obscenity
will not be favorably reviewed. .
6. In all cases, the decisions shall be made on
the basis of whether ‘the material presents
Iife in its true proportions, whether circum-
stances are realistically dealt with, and s t
. whether the book (or other material) has
literary or social'value. TFactual material
" (in all areas) shall be included in-the
. library collection. T ¥ ’
C. Circulation of: challenged material shall not be restricted
during reconsideration proceedings.

v?

.

‘- We -are indebted to the following sources for information and
criteria in the area of stereotyping: :

]

'1. NEA“Guidelines for Treatment of Minorities
and Women in Curriculum and ‘Instructional
Materials

Women on Words and Images
Princeton, New .Jersey

Sexism in Educafiog’bv FEmma Willard
Task Force on Education
University Station

. Minneapolis, Minnesota 55414 -

-
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' Mt.uxlzvuv OF COUNSELOR A'ITITI")!" TOWARDS WOMEN. .+ u__. ' < YL
o anuhlxshod. Colloquium Paper, University gf Minnesota, 1968 oY

*hy I’athw Enpléhard , ‘ I Cae T /

. ;
.
: y ,
ATTITUDE QUESTIONNATRE.  ** = . .' = .

. . \
Note: -This attitude questionnaire can ‘be used as an evaluative tool for Human
R Service professionals. One way it might be helpful is to adminisger it
to the class/group prior to beginning training in the area of sex-role
" stereotyping and after the completion of this unit, The difference in

scores might be ,calculated to show changes in attitude. which have occured
as a result of traiaing.’

A

DIRBCTIONS

\ \leahe read carefully .

~ R
. .

:l‘he Folloving survey attemp‘ts to investi gate counselor attitudes’ toward
women. It consists of 68 statements. You are to react to each statemerit,
indicat:ing degree of support or non-support. The scale and its im.erpretat:iqn
is as follows: ’

: ( I3
Strongly »Disagree.'- Indicates a concerned, sttong, negative feéling
' p \ ‘abou't the statement,

M-1141'3'.JJisagree Ve Ix;dica.t:es less" conr-em, but a still nevative feeling

! about t:he statément, - , r - ’
R / :
Equally Agree -Indicates an ambivalent feeling about the statement,
and Disagree to which you cannot give direction. . o
Mildly Agree - Indilcat:es less concern but a still positive
. ~ feeling about ’t;he statement. ) o

Strongly Agree . = Tndicates a concemed, strong, positive feeling
about, the statement,

Approach the survey in a truthful and candid manner. Try not to qualify
and make exceptions totthe statements, but rather react quickly to them. -
Make only one choice per statcment; using an X, and don't leave any blank.

-
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- : B ., AAtt‘itudé Questiomaire - ~ s

.o - . . ..I/ * ' M t . < » L ‘s‘ \
* G 3 \ - - L

. If you would> 1ike to take: the sufvey, you can hand score it by follow-

ing the below procedure, There are five choices for each Bf the 68 .

items of which.only one should be selected., Ct
Jtens mubered 1, 2, L, 7,-10, 12, 13, 15, 16, 18, 21, 2L, 26, 27,.29,
30’ 32, 35, 38, bo, ,hl, h3, h]l.‘, bé, 1}9,‘ 52,‘ Sh,:ss;‘ 57, 58, 69, 61,

v s 62, and 65 are the emergently stated items and should be given the . -
following number of points’ for-each of the five possible choices, )

\

P Strongly T “jildig~—ew g1y agree Mildly | Strorgly
“disagree - | ~disagree ° &nd disagree = agree agree .
. T TIpt - Zpts. 3 LS. Lptse 576

Itens mubered 3, S, 6, 8, 9, 11, 1, 17, 19, 20, 22, 23,025, 28, .31,"
3, 34, 36, 37, 39, L2, L7, L8, 50, 51, 53, 56, 59,.63, 6L, 66, 6T -

" ana oo are the traditionally stated items and~should be given the 7
following number of points for.each of the” five ppssible choices. .
” . - e - . y ‘
Strongly - . M1y Equally agree- Mildly' Strongly
sagree ' disagree ., ‘and disagree.. agree agree °
5 pta. " * & pts, Jpts, © ~ "2.pts, lpt,

Note that thése items are scored backward,
N . . ., . > .. M ' . . .

. The highest pessible score that can be obtained on the questionnaire .
18 3l0 and would indicate an extremely emergent orientation toward. ,

. woman's role¥ The lowest'possible score i% 68 and ‘of course-would be

very traditional, Scores from 204 to 340 can’be considered.in the <= |

emergent direction and from 204 down to &8 in the traditiopal direction. .
’ . - - . . . + . >
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. -~ S . -dw-lg g'r:,-d‘cm $ o
1. Murturance and concern for others are C 1 ?3? ") 3,(' )Y
equal.y, important for men and womer t . .. )
SR - S , —. . - : -
T 2,__In a mature marriage, the man's ego : 2 ()YC)YCHo) .y -
) \ . needn't feel threatened because his . * L
, wife is & successful career woman, .
. 3. A woman who vorks full time cannot 30X (D
Possibly be as good a mother to her - = . IS -
= grade school age children as one h . . o .
~ . who stays at home, .o o . . )
h.,‘\“ArV voman, ‘married or"singl’e, showld |, ()YCHYCYC ) )

receive the 'same pay for a particular
"Jéb as’a man weuld, '

El

5. Agirl's college education is more ‘. % g CXCYCDY(CY( Y - ¢

often wasted than a boy's,

o ,%’_ : " - : . . ’. ® ‘
-6.  Women tend to respond emotionally, - 6. () YD) ()¢ ) - )
men by thinkding, ‘ ’ oo , . R
} - “ . -’ N . . A - 1
- 7 The 1962 actions of dental and engin- . 0()C)YCY(OO( )
. eering societies, which have indicated . , . <
Y that they wanld 1ita MAT wAhaw ba o -

tyain for these professions » are bene-
ficial recommendations,

- Z

8. P}wsi‘é%l care of aging parents shoﬁld ‘8, ()XCYC)H)Y ()Y .
"more often be'the daughter's respon- : : <.
. sibility, L e
.9, Nothing car, bé more satiofying to most ~ 9. ( ) ( ‘)g (- )‘ CYe ) o
women thah a well kept home, clean and ~ , SR g
- neatly dressed children, ard a good . B g
" meal always ready for their husbands., . .. - )
10. Doctors who'tell distraught mothers toe 0. ¢ ) () ( YEC)) ook
work part time or go to schéol are per- o I L
J.‘t?x:ming a va%;xable service, | . Lo ’ - ra |
1. There should be a sex advantage to boys, o W (L) )C ) )( T
-,  Other things being equal, on the grant- C : Ty
. ing of graduate fellowshipa, - S ) ’

12, Vomen with abiljty Sfould foel a8, respon- 2. ()YCHYCY(C DY)
_..8ibility for using thoir talents for SR <L
'* .the batterment of the husan snecles - ‘ _
o L. ‘ L 4B
* \ i ~ ‘ ) . \‘\ .
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e “ 13+ The values and ideals held by women will B.C)YCICYCD)(C )
: have more impact on society if women are oo .
. encouraged to get sufficient education s . , ) N
' -and professional training,” . I .o e .o
" . Men are me,?t‘mt to lead, and women, except e ( ) ( Y C)C Y () S
. >+ % in extreme/circumstances, to folow, ©° . ' . C
15, A married womdn with pre-school age’ Cas () cye) o yoy o
children is justified in working simply -, : .
. beCause ‘she vants tos R §o-

16. True. love for her family anf an active 16
3 concern for peopls: are inseparable for B
) * . & married woman..

.

(Y(Y(I() () -

’

"’ , T . - , - - ] )

© 17. Many emotional’ and adjustment problems 1. () CHXYC) ) ()
in“thildren are primarily due to working . . ‘
,mothers, ./ : ) . K .

¢

! ) . ) . ‘re L] . .
" " 18. Yomen should be cranted maternity leaves' A8 () Y)Y G) () .

* »  from-their jobswon the same basis. as men -

¢

. are granted militery legwes from theirs, . v L
.. 19. A voman showld interrupt her college _ :'J:?. ) ()( )’,‘( ) ()
Cy educa'tion to put her husband through. - . °_ = - D
, ~_8chool, "t . T e
20, Choice of college is not as important 20, (-)&") () C) ()
’ for a girl as for a boy, ¥ o Lo T )
! . . Lt r. P oa . ’ N ' . . . e
2l.’, Many vomen have a ‘responsibility to o2 () () (".)" () .( ) .Z? ‘
put their.humanizing 'talents to'work . , .ot T s L, g
©oc outside the home, 7). .. . s, , oy
L. ‘-.. [ L :. N L ; ‘\ - ) .t .‘ .
22, 'Marriage and ‘chjldren sheuld take pre= ~, - 22, { ) CYC)GD).C)
b cedence. over everything else ina =~ - - - ' o
o “ married wamin's life, ° ) ) . ‘
¢ : o’ .t v R

" 23, Map is traditionally the ‘breadwinner . - - 23, { ) CHYeHryero :
" ° and Yoman is the homsmaker, and wg' e
y '+ should attempt to Waintain.a definite 7+

2

1. . Wlewsepdration.’ - . T CLo e
. e . e o ~ oo " . .
vt o e Pre-school age girls-should be encouraged- 2k, ( ) ( ,) ( 9« 5 () )
. .. .- to oxplore and manipulate -their environ= . -, ,
L ment on the same scale as pre-school 2y - -
sge boys, . ‘. o o g l . *
. « . Ve ‘ . ' ¢ ’ ; " . q::.:;“ . ’ . - ) . - T
. /!" . . M ,‘ - ., 5 7 . . % * T *—"!r.." -~ . e ) t .
’ o~ ) : ’ ' r:;%" .'—49— i ) ' * > ' ' * ’ A
it . 2 fz; ‘ N — & R : i . . ‘ir
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. ‘gS. Women who work gre taking “jobs away from 25, °( 3}? ) ( )? ) ( ‘3
" " men. -t e ’ S »
Lt . e ’ : . A ¢ v
26, As a general rule, women tend to mir i v 60 D)) ) ( Y ()
 mize their abilities, g S . )
-, 27 Courses in math and ‘physics’ should b : T () ) ()N
. ‘ ' ,considered by more girls-than are cc - 0

"sidering them today,

* 28, Most 1o rgeﬁ te_zid to lose their feminihity B. ( YCYCDC)Y ()
S Tien they perform jobs usually executed . ,
by - men. R - . .

. .
N? 7

".29, The fict that her husband will Mave ade  ° 29. ( ) ( (YC2.0)
ditional home responsibilities should 3 ' oL
not deter a married woman from working. " ' ) . »

. 30. The emphasis on beauty and desirability 0. ( YOC)YCYE ) C )

~ temd to' encourage a prerature mirric ve . ’ v

- concern among ourteen-aged girils, .

. : 4 o

31. Hothers of children under three shen.q 2.0 YL
s ' moL vork either fullvor part time urless ' B
there is serious economic necessity “or

. «

&5 doing. ) - )

+." 32, A school district is not justified in R..0)0C)YC >y )
making the Msign,ﬁter marriage when
« . 'both she and her Musband have been '
teachipg in that system.

" 33, Going to college to get agmusband(c:axl BCHCLON)>C)C)
- Justifiably be the prime goal of a '
) girl's college career, - * o
: - t
3k. Less serious academic and carser aims for 3. C)C)C)C YA ),}
girls.should be understood and accepted :
+ by teachers working withrgirls,

35, Sex stereotypes impede‘logical caree - 350 )¢ Y C ()
.+ -+ evolvement for many individuals in that L
\ sex stereotypes, rat.her than the abilities *= | . o -
. + -and dintorests of the individual, becone
paramount. o R . ’ -
. R N —~ . . . . . .
" 36, Women should dec rate and enhands r 36..C)CHYC)Y(C)C)
. homes and leave the larger world'to men, : - . ot

.
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37. Love ‘and charity begin in the homes there= 37.(C ) () C )(C ) ()
fore, womén with children should < .ay in ; " .
the home after marriage and not vorry - .
about extending thelr love and.charity
beyond, )
38. Ve need” more gi)t)d child-care facilities 38 () ( )¢ YO ) ()

80 that mothers who have a desire to work
can do so without worry about the velfare 2 ) -
of their ch:.ld.r,en. ) A - '

32. A single woman shou_ld be hlred over a » 59. ¢ ) ( ) (¢ YC) ( )

married woman, even though the married
-.wopan has shghtly mgher quahflcatlons,,

ko, Sexually mixed, electlve héme economigs Lo. ( YO HYCDYC D)D)
- clésses and industrial arts classes would " .o
be a good idea, . .. .

‘hl Elementary schools should “expose glrls . (YC)YC)H)C )Y

te.wider occupational horizons than the -~
- traditional picture of mother in the hcme\;_;,'

. . that is found in clementary school text = , .
A bOOKS. . s - . .

R RN

h2. Vuren handle routine,, deta:zled repe- T e, \( Y YO YY) ()
tlt:.ve tasks ‘better than creative .and . Do
. imaginative tasks, - - . " -

-43. A choice betweeh being a wife apd mother T3 ) ) C)( ) ()
" and working full time is no longer *- : . '
necesgsary, as the two can be workably
integrated

-

Lk, A wife's opinion should have the sam
bearing upon important decisions for the

LYY )
family as her husband's. ’

LS. Lother substitutes cap .hardly ever do as.
adequate a job rearing as the child's o
own mother. . . e

SIGIGINrS

» P

hé. Woman ahould be given 8
portunitics comme
interest and dbility
& man of slightly lower
w:lll ba by-passed

e with their ) \ -
ven if it means ’ o ————
alifications * '
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gly
agree

*

Disagxee,
Agree
Agree

g -

" ~Equally Agree
_ and Disagree %

~Mildly
~ Strongly

" Di
o
-

=
=
»
N

_U7. ®an insurance po’licy to be used o’y -
if needed,” is a good way for a giil to
view her college career preparation, : ’ : '

T fodn
s

~

L8. Marriage and children should be viewed o) CYC)Y ) ()
- zs}ecidedly limiting factors in the '
eer development of girls,

-One of our greatest untapped resources bo. (). ) ( .) () (-"f)‘ )
- of competent professionals, in many s : o

areas, is women, ' . _ 1%2

Harrdod woman shmxidmbt crave personal 50, () ( ),( ) () ()
success, but instead be satisfied vith : t o
" their husbands' achicvements. -

: \ 7 )
A man should never be expected todo the 51, ( ) ( ) ( ) ( ) ( )
dishes in other than. emergency circumstances., .

Yiom=n who graduate from college and work 52, (') ( )Y( )<«

@ least part time hafe children who are ’

g:uerally more independent, . = .

School districts should refuse fo hire 53. ( _L( Y ()«

msrried wWomen 8s teachers, YR

Courses in the arts and romance langu-
ages .should ve considered by more boys
than are considering them today, .

She () C -0 ) (

« . ~

55. Boys nsed to be educated so that they 55. () (
will be more cognizant of the broader L,

role of teday'!'s womef,

56. Few women-have the fortitude and abildty. .
to compete in a man's work vorld, such zs
in‘ecqnomics: and politics.

57. A man caff establish a beneficial relation-~
ship with his child by greater participa-

- stion in the child's physical care, ‘

58; A stimlating, ‘interesting, non-dependent
type of wife can be an asset to a marri

™

Hore than\one caretaker is likely to be
confusing tq a year old child,

6O




60,

APy —-

The uifficulties involved in_women super-
vising men on jobs have been exagperated,

61, Hith the exception of work involving

considerable physical strength, there
-isn't an area of work today in which

* women couldn't; make a major contnbutlon.

62

63.

65.
.66.

C.“olleges would benefit by hirmg moxe ~
wonsn staff members.

Adjustment to the traditional role of
wife and mother should take precedence
over utilizing the unique “career abll:.tles
of a woman. .

‘.

-

Most men are.hdppier if their wives are o

dependent and subservient.

Girls are o\.rerl}; protected in our culture,

\ : :
.Colleges and universities should continue

to enforce the anti-pepotism rules by not
permitting "joint hiring of husbandi-wife

. teams, irrespective of qualifications.

67.

68.

Tlomen should continue to.enter the careers

~that they, have traditionally erncered, such-

as teachinp nursing, libtary work and
social work, to the exclusion of more

'trad:Lt:.onaJ.ly masculine pursmts, such 38

law’ and engmeer:.ng.

A married woman with children at home
should not become involved at the career °
lavel of work,

4

. 60.

61,

ée.

63,

.
6L,

¥

65.
6.

67.

68.
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- An- outlme ‘for a Study

of Sex Role Stereotypes .
"in Schools ' ) :
- . . ’
v F \ /7
- v , ‘
N EVALUATING SEXISMalN Y_OUR SCHOOL
T, Census of the School Pppulation o ) -

. Board of éducation

How
How
How
How

Superin

How
-How
How
How

Schools

How
How
How
How
How
How
tHow
How

fact

o)

. e ) What

1 : What

II. 'Curricu

1. Are

Are-the statistics compiled satis-

to meet your perception of needs? -

¢

pany members are gnen?
many merbers are women?
many wfficers are men?
many officers are women?

tendent's Office SO ‘

many personnel are wonen? g

many personnel are men?

many non-administrators arc women?
many pon-administrators. are men?

-

-

‘many tedchers are women? '

many teachers are men2s

many administrators ‘are women?

many administrato¥s are men?

many superv:.sory personnel are women?

many supervisory personnel are men? ,
many non-teaching*staff are- women? ’

many: .n'on-teachmg*staff are men?

ory to you?

specific actions are needed

- ¢ : 7/
[ . v

L

» if any, actions are being taken? ¥ )

lun -

playground groups sex-segrated?

(By regulation)

(By choice) . ‘ 6 3

) a 54 J

NEA Conference

..Sex Role Stereotypes
Teacher Right's Section
National Bducation Association

HEEEEEE T JTH

N

**

*Non-teaching 1nc1udes secretaries; clerks teacher a1des mamtenance staff etc.




~ Are girls encouraged to participate?

10,

7 5

. ¥ /
Are elementary school classroom groups
or activities sex-segregated?

--Reading groups?
~-Interest groups?
-~Math groups?
Physical Education?
Other reasons?

Are high school courses, segregated?

--Home Economics?
--Business?
--Industrial Arts?
--Physical Education?
By regulation?*

Is encouragement provided for s
to exercise ‘their personal choice.

Are competitive sports for girls

available?
Are the arts such as drama,

~--For boys?
~-For girls?

What arts and crafts activities are

offered?,
~-For boys?
--For 'girls? .

Has a study been made of the degree
to which instructional materials
perpetuate sex role stereotypes?

*. Do social science and history courses,
include the contributions and roles

of women in.society? .,

Do literature courses include

women writers?

Are health and sex education included

in the curriculum?

~--Are topics such as birth control,
venereal disease and abortion

included in the content?

.-=Is the human reproductive

syStem included\in science
courses? .
--At what grade level?

! musical °
and ddnce activities offered?

?, .

b

Yes* * No

Yes No
Yes + No

——————




.

Py -

- 11, Do-graphicq. picturos; and other audio-
visuals present men at home in the

child-caring roles?

-

Yes
~-Cooking roles? Yes
--Cleaning roles? ‘ _— Yes

12. Do graphics, pictures and other
audio-visual materials present
woren in other than child-caring’
roles? b , Yes
--Other than cooking roles? . B Yes
--Other than cleaning re}es? - Yes
13. Are women presented in occupational )
roles other than the home? Ye
) --Other than nursing? o Ye
--Other than secretary? / Yes
-=-Other than clerk? ‘ Yes
o - - —
14, ‘Are courses in woman's studies . :
included in the curriculum? Yes.
~--Middle School? S ‘ Yes
--Senior High Sghool? B Yes

IF, Curriculum Devélopment

1. Have members of the curriculum ‘

development staff developed "
curriculum which avoids negative .
sex role stereotypes? : - Yes

Z. Have curriculum development staff
and teachers identified resources
to assist in developing such °
curriculum?

1 ) -
’

I, In-Serviée Training

1. Have provisions been make for - ‘
staff to obtain information - -
regardifig sex role stereotypes :

i and their implications through-‘

.

out the school system? Yes
» \ N ——

2, Have privisions been ‘made for men )

and women to obtain special train- .

ing for supervisory and management
: positions? If so, do women actively .

. participate ‘in"then? ' -
/}n/

e




V. Sepool"Personnel

1,

2,

Are classroom activities assigned
on the basis of sex?

. . .. : .
Are instructional and recreational
games assigned on the basis of sex?

Do teachers use different methods
of reward and punishment for girls
and boys?

Does the principal use different methods
of reward and punishment for girls

and boys? .

Do teachers describe and prescribe
behavior on the basis of sex e.g.

"Why don't you girls bake cookies?"
"Girls don't push and shove," '

Do teachers have different expect-
tations for boys and girls? e.g. grades,
i }pass1v1ty, discipline problems, .
' ¢
Are counselors available for all ?

students at the student's request9

p -
Arg boys or girls referred to the -
counselors more often?

Are problems other than disruptive .
behavior referred to the counselors?

Is the school using career materials
wwhich do not track boys and,g1rls into
carcers hy sex? °

Do school-counselors describe or prescribe
career opportunities hy sex? e.g. girls

with science interests are counseled

into nursing and boys into medical ’
schools. g

Do school counselors differentiate
college recommendations on the basis
of sex? e.pg. girls go to business
school and perhaps to college later.

Are course offerings recommended on the
basis of sex? e.g. math courses for boys,

vocational courses for boys, home ,
.e?onomics for girls,

€
.

" 66

[N R ‘ . : . '57—

" Yes

Yes

Ye§

Yes

Yes



"

¢

14. Are students encouraged to examine
their course preferences and explore
the advantages and disadvantages
including factors other than traditional
Tole expectations based on sex?

VI, School Budget

v

1. What funds are allocated for the develop- -

pment of new areas of the curriculum
including women's history and supple-

- bentary materials for correcting sex role
stereotypes?

What is thgytota] ex'benditure for physical
education? : 7
-=-What amount for boys?

--What amount for girls?

Has an analysis of administrative
and teacher salaries been made? For:
--Male admipiStrators? /
--Female admifiistrators?

~=-Male teachers?

--Female teachers?

Has an analysis of payments for extra
assignments been made for men. and women
in:

--Off-duty activities such as field trifls?
--SupervisiQn of sports events?
--Supervision of plays?
--Supervision of musical events?

!

Has an analysis of fringe benefits
been made for niales and females on
the following bases?
--Retirement plans? ’
--Maternity leave--~family leave?

- ==Insurance? o
--Sabbatical and training oppor-/
tunities? -

~ ,

Has an analysis of cax;eér promotion
practices and opportunities been made
for males and females?

--Number of years service before
pramotion? - :
--Rosition occupied ‘before.promotion?

/

~

<
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From Seff-Study Guide to §exism in Schools: Educat'ion'Gor;unitte'e of Pennsylvanians
. for Womens Rights, Pepnsylvania Department of. Edycation. o L.
(Pernggsion is granteq ¢o reprint this haterial) *”. - o )
. o CHEEKLIST FOR -ANALYZING |, . :
v - " M A SCHOOL LIBRARY .° = St '
- Ao“ .- " ‘ t‘ . - . » . R ;' .
. ) .. “': \ ) Y e o - . ’ . ‘v %
-Y‘es;‘.No - .--. ; L:’ o e . N .

. .3., "The library includes a Dgigniﬁcant number- of biographigs and aytobiographies by
. — / gnific: e of biggraphigs anc
. and about women. | . N
* . : . , @@= .
__ __. 4., The library includes materials which portray women favorably in roles other than
s, wife, mother, and homémaker, or other traditional female occupations. -
‘. ) - v: , i . C o, -~ .
__ __ 5 Library displays include feminist subjects. N "
* '+ 6 Library displays, depict women favorably in roles other than_ wife, mother,” and
. « - - . homemaker, or other traditional female occupations. _ : i
;: - . ' .e ! ot . . . . .' L4 > .
- __ 7. Procedures and criteria for selecting library materials include evaluation for sexism.

“‘;;f{

K
i
r
[ SN,

.
[N

\ '. N N - - P R .‘
1. Books and/or library sections are not designated. as for “gitls or fﬂ'; boys.

-

2 The li'Bra{y includes materials wlﬁgh discuss psy}chology, sociology, economics,
political science, and history from Teminist viewpoints. , -

3 \

8. The libra}y subscribes to and-makes readily available f¢minist periodic‘afrar}d ..

publications. .. N . ‘ ’

9. Maferials on care¢r choices offer a wide.:varieg{ of options for bothigirls ‘and boys.
"They do not' suggest that certain careers are%for girls and others for boys.
~ ! . N L ¢ FEN . " .

10 A brief examination *of ,.selecigad itgms in the library indica&fhat they gneet the ' '

stan‘dards for nonsexist instructional. materials. .

.
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Women on Words and Images
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. : F;'on'

.Authots of Dick and Jane as V1ct1ms'

- Expanded 1975 vergion - $2.00 per: copv. . - .o . *
‘ ! ) ¢ N - . » ’ - - ’
’ . » . v . -~ s “ s . .
- [ - N . - * R i ,sﬁ . ’
v » ) - ) N N X * ' N . ’ ' \ ) i ' T * “' -~ - oo
- s o o . - RO .: IR - . ~‘;b e 3 2 -‘\"
P , N . ‘ . . . e e -V s - A
4 . » -~ . 2 ’ . . . .
- . ~.. R . - b 3
G ' S .
-, ) t. -0
L, o v GUIDELFNES FOB NON SE‘XIST EDUCA]’ION\ -~
S, N "Most textbooks used i ichools rodzy are sexist. While thesg texts are | .
. M N dm:ctly concemed with the instruction of skills and the imparting of kpowledge -, - ,
" , Tt " din varidus subject ateas, they are’indirectly eapressing the attitudes and values of
.o R O . Sogigty. It is important that everyone dealing With children become aware of .
e \x{nnve narrow, sexist atutudes portrayed in rhe majo'my of school cumculum o . .
., mate o S '
~ & N T——
. “ CHECKLI.ST FOR EVALUATIVE, SEXISM IN CURRICU,LUM MA TEKIALS = 53 ) .
. « = The follg»wmg gmdelines may be used go examme individual books for sexitm: . 7. ¢
M (4 . - .
’ . L ’ . Male | Female STl .
: ere myin chafacicris | ARNER
. < . N
- 1 of times'children,are shown: __'—__’/ . A
. & ’in active play~ g “ , s
b. using initiative N — T s " 3 *
. . c mdepend'nt R i SRR pp— - .
- - d. solvmx problems ° D, ;- - .
e e gmoney . = f S
. . receiving rccogmtron o b ! 3
. . . 8. beinginventive . ) b N e " . *
- 0w ' B h. involved,in sports -t p— St
- ii ‘being passive ° . — o . .
Vo « © g feafl % N - : ) R ,
_ %"k Thelpless ‘e . , : . .o
. K .. L receivinghelp | " » , > - '_ — . LN
.. ©oom ‘inbquiet play ‘ 2 , - _ " :
) L * 4. Number of times adults are shown: ~ ~ * o e T ’
- a, in drfferenf-occupauons .. . —— > .
- \ b. playing with children N ) ' - B
: . ¢ taking children on outings N . “w e .
. *d, teaching skills - s e - .
2 E)o' ¢, showing tenderness . - b = , )
: o : . f. scblding children - SN
o % 2 g biographically” *’ ‘7 . .t . . -
- Ve g
N ¢ OTHER CONSIDERATIONS: ~ When examimng books or. curnculum matemls, L
- + = these additional queitions need to be considered: . . . S
’ . . 1. Are boys allowed to show emotion? N
. ! 2. Ase boys and girls portrayed with a nnp of human responses - eg. fear, . .
" .- ’ . anger, aggression, excitement and tendemess? . K . . . P
8 i) - 3. Are ﬁrere derogatory comménts directed at women and pris" . et 7
3 boe - . 4. Are mothery shown in roles other thah housework or child rgaring? : .
-7 . . . ‘5. Are mothérs‘einployed outside the home? .., in a wide rangc of occupa- ' T .
Pt . tions or only steredtypical ones? ¢
. %> 6. Are fathers shown in, roles other than gomg to work or domg mdmonal vk ..
<l Lthores? . L) ’
T e " : 7. "Are all members of the'family involved in houaehold tasks? \ :
. DT o, +8." Ate boys “and girl§ " parnupntmg equally in physrcal and mreﬂccrual
o - a%uviob
o oAy, 9‘ Arc both boys, and girls developmg mdependent lives; mdependeMy | ‘. .
© L R : ‘ challenges.and finding their own solutions? &
v - e . #. 10, Are thére any stories about one-parent families? ., fam:hcs wuhout
v - ;\.,,’ chlldren” are babysmers and day-caré oenters shown" . . s e

T A

e 7
. . L foe
v

Womén on Words.wid Images, P, o. Box 2163, Prlnceton, New, Jersev 08540, -

Sex Qtereotvmne 1n Ch1 ldren s ,Peaders

»>




Aruitoxt provided by Eic
e

. o . s
. ' /
11, Are only girls rewarded for their looks or given “‘grooming™ instructions?
12, Are there ofic o two bright examples of equal sex treatment in materials
which are fundamentally dominated by male role models? :
13. Are generic “he” and masculine .pronduns*used to represent all people
¢ <c.g “mankind”, “fireman’* and “*maiiman™? - -
\.'14. Is family responsibility 2ssumed to be the domain of females while males
\}\5 assume a breadwinner position? 2 )
. Are the cha:,'nging roles of men and women discussed? -

" CLASSROOM PRACTICES - Awareness of the existence of e in all
curriculum palegi#s is important, In addition, attitudes and practices o .
ers in the Sassroom influence students® impressions of what is expected of therin_ ~
The following are examples of classtoom practices which are detrimental to the
full development of.every child, -

I. Attendance taken by sex N :

2. Qlassfoom tasks assigned by sex . - 5

3. Llassroom activities different for each sex -
* 4. Different cxtracurricular activities for each sex o s -

5. Different expectations for each sex academically and socially .

; 6. Differing expectations of acceptable (uhacaep\ublc) behavior for each sex
7. Differipg matmsm of acceptable (unacceptable) behavior for each sek

* CLASSROOM ACTIVITIES — The folléwing specific activities are suggested to
sharpen the student's perceptions of stercotypes: J .
1. Discuss the limiting aspécts of stereoty ping -~
2. Have students reverse role ' A
. Have studertts point opt s
- Have students discuss stereotypes-in television shows
Have studerits ‘discuss “what \they want to be" and assist them in
identifying any sex role socialization as the basis for their aspirations
. Setup displays on non-traditionhl jobs for males and females
. Setup displays emphasizing the role women play in sports
8. Set up displays showing males in turty g roles
9. Use non-sexist bibliographies for choosing books
1D. ‘Have a wide range of biographies of both fen and womenAvailable in the
classfoom ’ '

oty pes in th;i_x own books -
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From: Self—§tudy'Guide to Sexism in Schools, Education Committee of Pe.n‘nsvlvanian‘s
for Womens Rights, Pennsylvania’ Department of Education.. -
(Permission to reprint granted) o

IIl. INSTRUCTIONAL MATERIALS. - ( /
. » ' . s

»

14

~

In the Introduction to this manual, we noted the role of the échool in the develo
of students’ self-images and attitudes toward others. ‘This influence is felt especially-trthe school's
instructional materials;” the books, films, tapes, records and felevision programming used in

.  classrooms. What we see, hear and read about people in school is in large part what we acknowledge N
to be true. ) ) :

.

The power of instructional materials to shape attitudes is particularly strong and direct in
the early and middle grades, when they constitute much of the student's information about the
world. But the jnfluence is still there in high school and in college: As is the case with the
curriculum, the ‘material contained in textbooks represents-at least by inference~bSth the kind
of learning®ind the particular content that has the institutional stamp of approval. By consequence,
it is again the knowledge #hat is easiest for a student to acquire. Moreover, it is not unfair to

assert that ‘textbooks sometimes determine, curriculum, and thit what is covered in the text ends
.up being what the school in fact teaches. ‘ .
L] \ * I

The direct implication is that it is critically important for the materials used in schools
to foster a sense’ of personal worth and dignity and a respect for the abilities and rights of all

-

e

.- peoples-of all races, of all ethnic backgrounds, and of both sexes. )

An examiffation of instructional materials is convenient because it provides a project with
a clear and tangible focus. It may be helpful to fallow these’ steps: :

Examine- both the proce{dure and the criteria for selecting -new instructional- materals.
ey A lot of time and energy can be saved Jater if the consideration of sexism is made
.a part of initial textbook selection.

Take some time at the outset towcor‘xgider alternatives should the examination discover
‘ sexist materials. How soon could such materials reasonably be discontinued? What could .«
. be done in the medntime to offset their influence™ '

- N .
- L -

3 Bé’“éin by evaluating only selectea materials, preferably those in widest use or those
- abaut to be adopted. . . : - .

. ’ Q! - - B * % x . ot

- s/
“ . .

N ~-Sexism in learning materials may take many forms and, because most “of us have always
= used textbooks that sex stereotyped men and women, it may at Tirst be difficult to identify.
. In general, a book<{film, tape, etc) about. which any of the following is true is sex-biased: /
. ‘4 =

N

1. Personality traits, aspirations, abilities, vocations are identified with sex. & -

-

2.* Most women (girls) are characterized as weak, passive} irrational, fearful, self-effacing.
artisti¢; untrustworthy, devqted, domestic. . - " :

. N\

[y

3.- Most men {boys) are characterized as strong, competiti'v/e:asserti\fc, objec'tiirc, practical,
. Independent. They work outside of .the .home. :

et
=

"4, Little space and/or serious  attentior ig given to women's accomplishments in a wide
Ly " variety of fields. e S '

. -
. < N

*One alternative exists in the schodl library and'is discussed in thatsection of this document.
! ° . - ) N ; ' - / ‘h
* . PR ‘ 7 4 - ‘

o 7 ‘ . v -62- )

- e .




It is worth pausing to emphasize the word, most. The goal is not to portray all women
-~ “as bold and aggressive, or all men as timud and self-effacing. The important point 1s that such
" traits. should not be associated with sex at all. Some people are bold while other people are
timid. Instructional materials should not show a pattern of linking such individual characteristics
with groups defined on the basis of sex.
/

At the end of this section is a checklst for analyzing instructional materials. This particular
list is designed for elementary readers. However, since the,general concepts apply to all kinds
of instructional materials, it can readily be adapted to suit a!; curricular area at any educational
fevel. The following additional criteria may be helpful in making adaptatlons These ape traits
of nonsexnst materials: . , -

PICTL)RE BOOKS .-~ )

.

. 1. The female figure is shown 'to be equally as competent as the malé figure.

2.  The female figure 1s shown as frequently as the male figure.

3. The female and male figures engage equally in activities. Examples. "All the children
ran," "All- the children washed the dishes."

Females are shown in a variety of occupations. \

Stereotypes of family roles are avoided. Examples: The mother sometimes works
outside of the home, while the”father works in the home.

' ' 6. Female figures are proud and happy to be females. .t .

7. Male. figures are shown with emotions appropriate to the situation. Example

Fathers show tenderness toward children.

v

. . ) -
LANGUAGE ARTS - L ,
Readers: ‘ ot -,
1. Girls are depicfed as often as boys, women as often as men.
’ /2. Females' roles are as varied as males' roles.
: 3. Females face and solve their own problems.
. 4. Females' accomplishments, not their clothing or features, are emphasized. >
5. Derogatory. references (tomboy, sissy, old maid) are omitted. <
*6. Biographies of women (beyvond mere tokenism) are included

Anthologies.

1. Selections by and about women are included,

. 2  Biographical headnotes on guthors do not imply that women write mtwmel) while

men are cohscious artists. . '
3. Background materials discuss the position of women in the society of the era,
. attitudes toward women writers, and the social, polmcal and economic
- ‘ implications of| literary - conventions regardmg women. L,
) Language Texts: ‘
°. . - 1. Stereotyping (such-as associating women with the kitchen and men with busmus)
S . is avoided in introducing vocabulary units. Te
LA 2. sumptions about women inherent in the language are discussed. [Examplu
' N : . masculine and feminine. . -
3. Constant listing of the femimine pronoun 1n a secondary position (smh as he and
' she and he, she, 1) is avoided (An alternative is to list them alphabetically

he/she, hcr/lu;s.) .
SOCIAL STUDIES - . I
History
1 The roles of women are treated equally with the roles of men. They are given

. equal attention and equal importance is attached to them.

’ ) . 75 I l . *‘ ve
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Women -are depicted in a variety of roles. ' ¢ : |
.. Women in nonstereotyped roles “(such as politician and labor leader) are treated
sympathetically and seriously, not as laughable oddities. ,
\ 4.  The women's rr%t:ment is disqussed as a serious and continuing struggle, not one
_ that_ented With the right to, vote. - C
5. Subsumin} terminolbgy (such as “the pioneers and their wives” and "the settlers
and 'their wives and children") which suggests that women were not pioneers
“and settlers is avoided. _ . - ‘
6. The exclusive use of man or men or mankind for people is ayoided.:
Sociology and Fsychology: . L \ - .
’ I The process of social conditioning is described in such a way as to maké it clear
R that masculine and feminine -are sOcially defined coricepts that vary from
culture to Lulture. . ’
2 " Non-freudian_ studies of female psychology by feminist psychologists and
. I' - bsychiatrists are included. - . -
. 3. “Courses angl\units on marriage and the family should be expanded to present a
variety of lifestyles (such as single adult living).

W

"4 Courses and units on human development stress individyal growth, hot adjustment .
to a statistical norm. _-. T
5 Di}érrce, illegitimacy, juvenile delinquency and prostitution are treated as problems -
./ of the whole society. It is not suggested that these are problems created or
. ) © increased by the emancipation of women. ‘

' 6. The text indicates that a division of labor based on ghysical differences ceases -
. to be essential in an automated, mechanized socie y. .
Econonucs. - Ty : ol o
I.. Informafion on women in the labor market is inclided.
2., The problem of sex discrimination is discassed. | R .
3. The subject of women-and properfy, laws, and the effect of marriage on a woman's
property rights, is discussed. : ’

s 4. Woman is examined as a consumer, including methods of manipulatian by the
media. - - o ) .
5 The positions of women under different economic systems are examined. ,

6. Sex stereotyping (such- as having women concern themselves with the household
# budget and men with the stock market) is avoided. .. .
* + Political _Science . /
R I. The legal status of women is discussed. o g
S 4. The under-representation of women in all levels of government is discussed.
3 Government and policy-making are treated as appropriate vocations for both men

and women. . . .

i

t

v

ARITHMETIC/ AND MATHEMATICS - ‘ o, L
+ 1. Examples should be drawn from all aspects of Iife. Boys and girls depicted in
examples should not. be sex” stereotypes (e.g., boys as well as girls should

bake cookies and girls as well as boys should build club houses).

M .
. 2 Suggestions that women are incompetent in mathematics (such as “Jane's way "
) and_"John's way” to depict the long and, short method, the wrong and right
way) are avoided. ’

LI

- |

HOME ECONOMICS/INDUSTRIAL ARTS ~ . )
) ] All areas of practical information for personal survival (from cooking and sewing ..
to the use of simple tools and auto repair) are described to facilitate the ..
movement away from sex-segregated courses. .

. n
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2. Suggestions that certain kinds of work are for women, others for men, are avoided.
~ o
FINE ARTS - . , »
. Achigvements of women and men are discussed with equal attention and seriousness,
. . nd research is encouraged. .
2. The text does not suggest that participation in certain of the arts indicates sexual
abnormality (such as the ballet for men). ’ ’
3. Artistic convefitions regarding women are discussed. .
. 4. Discussions do not suggest that women excelling in the arts do so because they
b are naturally more’ subjective and intuitive and, therefore, artistic in some
respects. - - : )
5. Art history texts discuss domestic crafts as important contributions.

SEX EDUCATION - :
. . l/) Depénding on the age level, the text includes some or all of the following subjects.

—equality as the' necessary basis for a love relationship )
~the social and political implications of the double standard -
~sex,. reproduction and parental responsibility

~birth control methods and reliability e
~a definition of sexuality in non-Freudian, nonstereotyped terms

’

.

NATURAL AND PHYSICAL. SCIENCES -
> |. The discoveries and achievements of women,are discussed with equal seriousness
and attention as those of men. Example: Madam Curie is shown as someone
. more than her husband's assistant.
2. Problems and/er discussion questions avoid sex stereotyping, and illustrations show
girls working out science problems as often as boys. \ o
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Reprinted with peruussmn of Minnesota State Department of qucatmn
from Report of Minnesota Sex-Bias Task Force.
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, A Appendix ‘ ‘

‘Curriculum Guidelines
on Subject Matter Areas

Included in this section are specific suggestions of changes thdt
could be included iﬁ the subject areas listed® which would help eliminate
sex bin, . .

[. Carcer Develqpment‘concepté’should be integrated throughout the
curriculum and should be free of sex bias. Individual choices should be
empRusized. This includes:

1. Development of an instrument for assessment of individual needs
and choices with relationship to particular aspiration levels,
and exploration of careers’without regard to sex. H

PR

)

’+ Presentation of career information as an integral part of the
‘ total instructional program, K throagh 12, and not just a
- saparate course on careers. .

II. Consumer, Family Life and Health concepts should be taught to both
females and males along with emphasis on individual development and
selection of dual roles and multi-roles in society. Health cbncgpts
siould include physical and emotional health. This includes:

-~ * . — ’I’/
l. Discussion of girls' and boys' attitudes toward their own sex = . .

and ecach other, including the double standaid of sexual behavior. .

!

\

v _," . . N 3 A
.- 28 Critical evaluation of dating mores and the conc&pt of woman's

e " role that underlies them.

3. Information and discussion on family planning.

» k4, Discussion of marriage,- its role in our society, and the student'"s
' personal expectations. a
5. Discussion of present famlly roles- and* the division of labor:
i Is it fair?

!6. Discussion of other-.forms of family or non-famlllal organizations
beside the famlly. .

2.' Elimination of Freudian bias and assumptions made about the female
(e.g. women's passive nature; mental health in the-female equals
acceptance of her inferior position; etc.).

S. A positive approach towards pnycho:rofapy: recognition of
psychotherapy as a treatmeni for minor as well as serious problems, .
recognition that the need for psycho-therapy is not exclusive
to women. Discussion of psycho-theraputic practices which steer

w people-into stereotyped roﬁ?g; e '

[}
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A

. Y. Institution of a course in basic skills for surv1va1. s1mple
) cookirng, food nutr1t10n, household maintenance, care of the bhody
and maintenance of good health, and auto mechanics. This should
be a continuous program, beginning in the primary grades. <
. 10, Thorough discussion of venereal disease with emphasis on the . o
responsibility-of both females and males in provent1ng it and |
check1ng its spread

11. Discussion of the different reasons that females and males turn
. ¢ “to the use of drugs and alcohol.

- ‘ .
~ +Il. Literature: Action should be taken to assure positive reference to
- both sexes and removal of sexist language. This include$:

»
l. Discussion of feminist literature--past and present.
'« Investigation of L1toratur~ for evidence of & misogynistic
- trad1t10n.
5. lbixploration of the double standard of literary -criticism. (The
evaluation of Geéorge Eliot's aad the Bronte sisters' work was
revised when it was discovered that they were female).

- 4, In literary ﬁistory: recognition of éhe contribgﬁiéns of women:
the part women played in evolving the novel form., :

5. Additinn to reading lists‘of literature written by women, as
literature, not as "women's books" and of books which portray
women as complete, mature, intelligent humarb beings.

IV. Mathematics: Because mathematics has been obns1dered a male domaln;
female students should be encouraged to .study mathematics and devolop

mathematical skills. This includes: ///
1. Utxpectations for performance in this-area should be the same for
females and es. ' .

2. Replacement of sex biased materials with bias free'material. For
- example, .word problems show girls almost always doing passive things:

) ' measuring yardage, sewing, cooking and bhoys nearly always doing
~ active things: running, jumping, playing baseball. Word problems
. ' should represent a variety of activities (both active and passive)
) for both girls and boys. WMlenmentary- texts whose pictures of sets -
show stereotyped roles: all doctors are male, all nurs?ﬂ female, cte

5. wuncouragement of girls at an early age to manipulate objerfa,
\ thus laying the conceptual foupdation for '‘success in such areas
as geometry at a later age.///p

[y hd L
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V. Physical kducation: Programs should concentrate on enjoyment of and : '
proficiency in "life time" sports or activities which accomplish
. goals other than winning. Programs should include aspects which will
< counteract any individgal sense of passivity or physical sabjugation
‘ based on sgx or size. 'This includes:. )
1. Organization of co-ed teams unless the instructors can justify

otherwise. Copies of the justification will be made available
to the public. ’

s

~ .
¥

'« Maintenance‘of a balance of female and’male instructors.
§ °t ) .

Vi.g Science: Because science has been ¢onsidered a male domain, female
. students should be encouraged to study science. This includes:
. . * v P
L. bxpéctations for performance in this area should be the same for ™
females and males. - - .
'« Attention must be directed to the widely held assumption that ,
only what happened to the male of the. species was important in the
process of evolution. Consideration of alternate views such as
Flaine Morgan's Descent of Woman. : '

3.'/R650gnitfbn of the regularly,overiﬁzked contributions that women

-~ have made to sc¢ience: for examplqy<Rosalind Franklin's contribution

’ to Watson and Crik's Nobel-prize winning work on the d.n.a. 7
molecule, and Helen Tausig's work in designing the operation to
correct. the defective heart valve found it "blue babies." ’

.

VIl. Social Studies concepts should emphasize the changing .and aitternative. -
roles of women and men. The role of institutions in our society should

« beoexploreds This_ includes: o - ‘
&

1. Conbtideration of women in all history courses. The Grimke sisters
‘and So journer Truth should be as well known as William Lloyd
,Garrison and Frederick Douglass. .

.

>« More emphasis on "domestic" or "cultural" histery:and less oq
military and political history. ¢ K *
/ - -
5., Study of practices, laws and institutions that have kept women -
in an inferior position, women's attempts to overcome them, and N
recent* changes that have been made.

. Study of prebistoric societies and cultures. that give examples of
. SeX roles yéry different from that of Western patriarchal traditions.

" 5. Anthrop qé&cal investigations of the development of male KUPremicy.

éggn of sexism and its-effect on people.”” . .

dy, of the sex-role socialization process. Discussion of
‘Students' own attitudes about "proper" behavior for females and
- males, N

Sl 81
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8. Rational, knowledgeabie.discussion of the women's liberation .
movement, ‘ . 1 T
. K3 ‘
9. An end to generalizatidns about "man's" nature, behavior, etc.
that assume that. the norm is male. -
. " ’ \ ‘
VI1l. Women's Studies:” It is important. to recognize that women's studies |
courses are needed to remedy the neglect and distortion of women in .
our culture. * This includes: S/
2 "
I+ Inftiation of a women's studies program. This can be done as a .
& separate course or as a unit or minicourse within an established . )

course of study (e.g. in history, biology, political science);

”+ + Concentration .on afiéé:Zn which the contributions of women have been
excluded or misrepresénted (offen’ held'up to ridicule) and an '
attempt to counteract the view that women are inferior, Aess
competent, etc. Such courses as '"Women in Américan Hi ory,"
"Women and Madness," and "Women in the Labor Fo'ce:i/ lue Collar,
R White Collar, and the Vast Number of Unpaid Workers ‘called . 2,
'Non-Working Mothers'' would be useful to fill this need. - -«

ES

4 -~
‘ ’
]

* Note: "Such courses are meant to be temporary, i.e. until w@‘eh are j7corded- .

. status as equal human beings throughoutéthe curri%gl . "
- ) . . 5 . ‘./\'%‘A , . :
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Wisconsin Depattment of Public Instruction i
+ State Superintendent s Advisory Tagk Force on Freedom for.
A ", * Individual Development .
Sex Rele Stereotyping Sub—Task Force ~
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" SEX ROLE STEREOTYPING IN THE SCHOOLS. Aﬁ?

- ARNOTATED BIBLTIOGRAPHY AND ADDITIONAL RESOURCES
. - =% - N

“u = L
.

S by
N Barbara Roberts” -
Sixth Gfade Teather, Horace Mann Middle ‘§chool
oo Waugau Public Schools
I - - ¢ ‘. .

- A wide variety of resources is listed here as an.aid to locdl
school. distritts in further investigating sex roie stereotyping,
although ‘the list is not exhaustive and new piéces are coming out .
‘constantly.” This list does not ,include many excellent artic;es in the
professional education Journals. , e s

-

‘e . 3 .
M .

- - v ‘ o oy »

The Department of Public Instruction may have Some of ‘the items. .
listed‘aVailabIe-on loan. I A . e
. . ?\~. . e ¢ - -

’This bibliography is gﬁquged for comvenience as listed below.

~

» ) <
) Sectidns -
ﬁ -.Q.‘ hd ."

Sex Role Stereotyping in Society

2. Sex Role Stereotyping in School
A, Books Articles and Repérts o
“8 B. * Studies by State Departments of Education and
T ‘School Districts L . .
~, w3. Gufdelines for Instructional Materials
- ‘ wc' "

..4. Guidelines for Curkicu um Development

Counsellng and Guida ce MAtetials

Matefialg for~ipeSe vice Rxograms
.. AN . ) N

dio-visual Mater als

'10. Spea&ers \>anerists and Resource People *'
-% * -~
- ~ - . . - \":

11v¢ ‘Useful\Adﬁresses

e
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SEX ROLE STfREOTYPING IN SOCIETY

Amundseng'Kirsten._ The Silensed Majority: Women and American ) )
. Demoé?a\x. Englewood Cliffs, New-Jersey: Prentice Hall, SO
K Inc., 1971 * Ter Yo )
. \ ’ .

Amundsen, a politicar.sgientist,\deals with society and the .
nstitutions that perpetuwate the myths that are preﬁalent in

oux society. The contradiction between democratic idealism i
ex‘Tole stereotyping is studied. “The last chapter

es the- future for a liberated society.
\ el

Brenton, Myron) ‘The American Male. New York: Coward-McCann, )

- Inc, 1966, . ) “ ‘
+  Chapter headings include: '"The Male in Crisis," "The - T
Mzsculinity Trap)! ''Notes on the 'Feminization' of Sodiety," ™~
11}

Back to the Gogdt0ld Days," "The Patriarchal Myth," "The -
- -Paradox’ of the Contempgrary American Father,” "Potengy and
? the Sexual Revolution" "New Ways tq Manliness.", .
Farrell,,Warren. The Liberated } Beyond Masculinity: Ffeeiqg- .
‘Men and Their Relatjonships with Wom __NeWw York: /Rahdom - N
HOL“S,E, 1974, . . .',/ & ’ ) " .
Farrell's thesis is that theﬂ?désduliﬁe" stereotypin 'S\Q§<\'

‘much-a burden to.males as “feminine" stereotyping is to :
~ females. . T, N S

Friedan,,Betqy. The Feminine Mystique.. New York:- W. W. Norton
and Company, Inc., 1963’ . L L
This classic of the 60's is said to be the catalysk for the -’
new feminist movement, The myth,'or mystique, that dmén's'

. place is in the home.as the passive, dependent wife an

mother, Has been responsible for undermining th

for women, has stopped their growth, has kept them from

realizing their mature.identity is Friedan's thesis. Her

‘'study of American society is thqrough., ‘She opens up the

myth for a clinical inspection and sugéésts ways women and

L]

P society cap overcome the probfenms i
) - s, . 3
PR o N ’ e ‘
*-dreene, Thayer A. Modern Man in Sedrch of Manhaod. . New York:
Association Press, "1967. oY R =~

This book is written about men r JghLy'bgtween the'aées of
leighteen and thirty who -are ftrying to-'find meaning and
- directiopn in their lives, but it, pertains to alk, persons. ’

Greene explores the attributes of men and what is-masculinity.’ - o
It is similar to Friedan's The Feminine Mystique' th that it '
) questions masculine identity and society's limitations.- . -

i . .

Herschberger, Ruth. Adam's Rib. New Yofk: .Harpet*ts Row| - '

Publishers, Inc., 1970. (paperback) * . . - -
. This book, first .published in 1948, analyzes some of the o
anti-feminine, sex role steréotyping that was,* and.still is,
. : .o, Patsed off as scientific. R o . % . o
: - . Wt N . T . o g
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Janevay, Elizabeth.” Man's World, Woman's Place. New York: Wm:
Morrow’and.Co., 1971, (Dell -publisher of paperback) -

s' Janeway examines the'cliche, "Woman's place is in the hote,"
why it &s §o-strong, and what happens to the social organiza-

. tion when some part of a mythological pattern is transformed.
‘ . . .

Maccoby, Eleaﬁor, ahé‘Carol Jacklin. The.Psychology of Sex
Differences. Palo Alto: Stanford University Press, 1974." -
ThiszFUdy outlines the research findings of the last ten

" years Jon how sex differentiation appears, or occasionally . .
disappears, in the course of the life cycle. The topics
-covgred are behavioral in'ngture, covering intellect and
achievement, social behavior, and the origins of.psychological
sex differénces. he .
1 . . .
Stoll, Clarice Stasz, (ed.). Sexism: Scientific Debates. Reading,
"___Mass.: Palo Alte: Addisdn-Wesley Publising Company, 1973. -
ology exploring the sociology of sex roles examires
what”the Tabgis "female” id "male’ymean for the individual
and the effects these stinctions have on societies.

‘v

-

Unbecoming Men. Times Change Press, Penwell Road, Wa%ﬂington,
New Jersey 07882, ¢1.35. o )
. This booklet was written by a group of men about the socializa-—
tion of boys. It should help- in understanding how they are
reared to be men.in our .American society’

. Z 2. SEX ROLE STEREOTYPING IN SCHOOLS

LY

A,  BOOKS ARTICLES, AND REPORTS .

American Association of S¢hool, Ad inigtrators. - Sex Equality in- -
:School. Volume V, AASA Execdtive Handbook ‘Series. - (April
1975).  Order from‘AASA, 1801 North®Moore Street, Arlingtom,
VA 22209. . s . , e N T
This repdrt’ from the AASA Advisory Commission on Sex Equality—
in Education deals with organizational procedures’in the, .-’

_gchool which ténd.to channplxgiris\ang oys into" dif ferent
TS programs»- - . - . e . , :

- i

1] . » "l:
8 T N o e e
"Assocfiation ‘of American Colleges. What Constifutes Equality for
°"7  Women in Sport?.:..Federal Law Puts, Women in the Running.
Prepared by the Project on the Status of Educatfmn of Women,
. Association of American Colleges,%1818.R°Street;f W, .
- Washington DC 20009.. - . e L N .
This report is onh the effect of Federal laws om sports. -
. .y AN

~a

. > -~

Susan, et al. (eds.). And Jill Came Tumbling Aftéi:;;\

Sexism in American’ Education. New York: Dell Pyr{ngw R

" Co., Inc., 1974. (paperback) . - ,
, An anthology of essays n sexism in.Ameriean educdtion from
» preschool to the university. It includes a ver§ thorough. -,

introdﬁcqion to che'squect of the resffic;iﬁé. atire of,
‘sex role stereotyping. . ‘461 pp. . 7 .
. z 0, -« - . ~
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Center for Law and Education. Inequaiity in Education: Sex ‘
Disdrimination, Number 18. Cambridge: Harvard University, %
.- (0ctober 1974). ’ . : .
Order from Center for Law and Educdtton, Harvard University, ’
—Larsen Hall; 14 Appian Way, Cambridge M MA 02137 gBackl o
+ . +.lssues $1.50 each. ‘

. *  The Center'is primarily concerged with the legal 1ssues.

’ .The articles are-on "Sexism in Public Education: Litigation
Isguesg", Sex Discrimination Against Students: * Implications
of Title IX of the Education Amendments of: 1972," "Chapter

, "' 622: " Une State's Mandate," "Kalamazoo: A Model for Change,

, and "Judicial Standards for Determining Sex Discrimination.” Lt

: -Cblloguz, Vol 6 No. 9 (November 1973), United Church’ Press. !}
. Order from Circulation Department 1505 Race Street,
Philadelphia PA 19102. . Single copy 60¢c. . .
The entire issue of the magazine is about sex role°stereo- )
typing in school and society ™ The articles cover all areas . "

LI

‘and The Piscrimination in Education -Commit
. Organization for Women (Ann Arbor Chapter).
Proﬁhsal to Eliminate Sex Discriminationuin the.
) . Public 5chools (March 1972) (Revised summer 1974
o . Order from Joyce Borkin, Ann Arbor NOW, 1546 Packard,
AP s . Arbor, Michigan ° 48104.. Price $1.00 edch; 25¢ for each
. . additional copy Qailed to the same %ddress.
N 2 This actibn proposal came- aftér” the study of -the Ahn Arbor
oot 5 “?ublic ,,Sch001 system by Ma _ta Fede!’bush (see ‘item belowy
/ : . .‘ Efma Willard Tash Eorce on.Education. ' exism in. Eduoationg.Third
i '~ .. “Edition: (September 25, 1972)~ :Pr $3.50 87 PR3, |
. L .Order from Box 14729, Minneapolis MN  354l4. . .. -
: ; , . Thi3~compilatioa—of materials-relating’fo dexism in education
’ ‘ includes artidies examining the probIem&, pro) sals. for’ g

-

L1

‘ i; '.”“ N extensive biBIiography. ' . .

* s N

. FeBerbush Marcia " Let Thém Aspire' A Pled snd Proposal fox:

i Equality of Opportunity-for Males and Females in- the Ann

.~ “Arbor Public Schools. 1971. o

) .» Order from Marcia Federbush,- 1000 Cedat't d Drive, Ann
"*"X. ¢ .Arbor MI ..48105, or from KNow Inc. price $2.00.

o Tt This.is a thorough study of Anﬂ Arbor's public $chool

' RN .t system: documenting sexist praétices and recommend ing’ chang

Wrazier, Nancy, and Myra Sadker. Sexdsm in Schdodk and Society,
' ‘New. York: Harper & Row, Publishers, “Inc., 1973 (paperKack)

L. ,~  This book is part of a series called-"Critieal Issues in - I
P 'li.'Education . The focus is on sexism, why it is harmful the -~ .o
T .. E . possibility ofschange, and how educdtors can ef§ECt changea- o A )

DA ’ " in attitude for themselves and’ the‘students ) S

a“™ o, . P A
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Gander, Mary J. Feminine & Masculine Role Steregtyging,in Physical
Education & Cogpetitive Sports. 1974. Produced by the . -
‘ University of Wisconsin—Extension, Center for Extension, -
Programs in Education, Room’ 228, 610 Langdon Street, Madison
) WI 33706. Price $2.00. ‘
- The developmental aspects of the sexes and sex roles, both
physlcally and socially, are analyzed Physital education
programs in'the elementary, junior and senior high schools
are discussed with suggestions for equalizing such programs.

Gersoni-Stavn Dlane (compiled by). Sexism and Youth. New
\ York & London: R. R. Bowker Company, 1974, -
. This ant ogy provides in.one conv¥enient source major
analyt 1 essays, personal reminiscences, community studies,
government reports, and resource lists. * It includes analysis
of children s literature,-films, toys and games-areas that
tend to reinGorce sex role stereotyping

.

$, "Girls-=and What They Want From School “Sports.' American . <o

School Board Journal, Vol. 162, No. 6 (June 1975). -American
School Board Journal, 800 State Street, National Bank Plaza,
Evanston, IL 60201. ' : ‘

. o
S
MacEwan, Phyllis Taube. Liberatlng Young Children from Sexc ., r

Roles. Somerville MA: New England Free Press, 1972. 22 PP.
Order from New England Free Press; 60 Union Squdare, Semerville

co A 02143 Price 30¢. = .

This bqoklet deals with the pre—School child and illustrates
';.‘ ways” im which nursery schaol -and day-care personnél can, aid h
e 5. in elim1nating sex role stereotypﬁng from the1r programs.
‘3, National Educatio@ Ass ciation. Nonsex1st Education for Surv1val
: LsWashington DC: NEA’1 ». [ 30pp. T A -t
‘ _ Order from NEA, 1201 ‘SiXteenth St¥éet, N. . '20036.° .
- %' A tolltcﬁion of addtesses, es$ays, leetuqes analyaing sex1sm

,.

* . 4n schools. S . .
. .'..F_- ves R N . //,\.‘. -~ ,
.National Ed cation Assopiation. Sex’ﬁole Sterggtzging in the -
. . o \Schools. Washington DC: NEA, .1973.° (paperback) 65 pp PP
' A collectlon of articles on sex role docialization in $ChOOlS'
. - including guidance, athletics, curriculum, classroom pract1ces
. and’changing thevscliool Enyironment. The latter: has some:
’ ',' pertinent suggestions on ways to: change" ‘:‘J .

- ¢ . .
e

: Phi’Delta Kappan. Vol LV Nb 2. (OCtober 1973) Order from Phi,

- , v Delta Kappa, Inc., ‘8th and Unloh,\Bloqmington IN' 47401 '
© . "~Price for:single copy’ $1.00, R AIENAEE S )
o This special issue is devoted to the subject of sexism and * ,
. _ .« the educational 1mpllcqtion9 o . D o L
i "scpuul hlrjn Nnerl(un S«huml Munrd Journa b, Vol. 160, Ng-9 =
(Svplumbc 197). ol ‘ -

. N > 7
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"Trouble Ahead if You Distriminate in Sports," American’ School
Board Journal, Vol. 160, No 9 (September 1973). . ©

University of Wisconsin—Extension. Sex Typing in the Schools. A

~

.~

transcription of a six—se551on, noncredit course offered in
Madison and statewide on the Educational Telephone Network;
February 14, 28, March 14, 28, April 11, 25, 1973. Order -
from University of Wisconsin-Extension. (see address above
under Gander).

Subjects include sex typing*in~elementary_and_secnndarv

]

schools, consequences of sex role stereotyping in physical

,education,.interscholastic sports, health educationy litera-

ture, history, mathematics, counseling and guidance, and -
what is belng done-in Madison schools.

Ny

-'University‘of Wisconsin—Extension. Growing,gg Liberated.

today's Education, Vol. 61, No 9 (December 1972).

Transcription of four-gession noncredit course offered in
Madison and statewide on the Eddcational Tedephone Network.’
.Order from Women's Education Resources,, 428 Lowell JHall, 610

" Langdon St., Madison, WI 53706. Price $2. 00.

Two of the sessions deal entirely with the experiences of
teachers and students at all grade levels. .

¥

’

National

"What the New Anti-Sex Bias Rules Mean For, Schools ". American

B.

Education Asgociation, 20-31. Reprints available from
Shirley McCune, Cénter for Human Relations, NEA. (see

" address above). . T e
. These series of articles cover sex role stereotyping and the
elementary school, the teacher, administrator, legal \J medies,>

-

and feminist studies in high school, plus a bibliogr y.

School Board Journal, Vol. l6l No 8 (August 1974):
~ —

»

?: 3 . Ay . JN N .
STUDIES BY STAT

-

PARTMENTS OF EDUCATION AND SCHOOL DISTRICTS

|
L

P
The Citizgn s Advisory Committee on Educational Opportunities for .

“’gizﬁs and Boys.
uary. 1975)° 62 pp. .

Sex Inequality in Lexingtonus Schools ,!

Order from Mr. Richard H. Barnes, ekington Public Schools,
1557 Massachusetts Ave., Lexington MA 02173 price $2.00.

This’ reports {5 an example ‘of work done by an advisory gommittee
T, appointed,by a schooll district to ascertain and to répert om

‘what” d fferences exist between the educational services and

: opportunities and experiences offered to. girIs and boys

' - materials, curricululn development and

. The commrittee. studigd the professional staffing patterns,
physzcal education and. extracurricular §ports, pracgical
arts -in" the junior and senior high schools, instructipnal

£ includes recommendations fdr chaqge .
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./~ nebded.reforms. -

A : 4
.Pennsylvania Department of Education.-
(November 1973). 40 PP«

The non-sexist materials l%sted in this report. are divided

- into. subject areas; biography, careers,.fiction, history,
etc.. . - )

Images, of Women.

. ' ( ’
:Pennsylvania Department of Education. Sexism in' Education. A
. " report of the task force fcomposed of representatives of the
Pennsylvania Department of Edycation,
Women's—Rights and the Pennsylvania Hu
Commission. ~ (1972).

Pennsylvanians for
man Relations

.
.

‘: Pennsylvanians ‘for Women's Rights. Self-Study Guide Eé Sexism in

Schools. (1973).

A guide for those who want to know.where to start in eradica-
'. ting sexism from.their schools. A model organizing .tool for
; .- community and statewide groups. o .
The above three may be ordered from Jeanne Boydston;, Depufy
Secretary's Office, Pennsylvania bepartment of Education,
Box 911, Harrisburg PA 17126, ) _
. . b4
State of Minnesofa Department of Education. A Model to Eliminate
Racism and Sexism in EQucation Through the Selection,
Revision and Development of the Thstructional System. .
(June 23, 1975) 78 pp. Order from Minnesota, Department of-

Edutation, Capitol-Square, 550 Cedar St?éet, St. Paul MN
55101, &.. - ’

-
. . B
-

. Y .

" GUTDELINES FOR INSTRﬁCTIONAL MATERTALS . ’ '

.

The Acorn Groweth, Newsletter on Sexism in Library Materials for

Childgen. » . . .
Order from Janet Deliaria, Northbrook Publfc Library, 1201
Cedar Lane, Northbrook\fﬂ 60062. Price $1.00 per year.
L3
Adell, Judith and Hilary Dole Klein, compilers, A Guide to
allon-Sexist' Children's Books, Chicago, II.: Acddemy Press
Ltd., 1976. Academy Press Limited, 176 West Adams Street
Chicago, IL. £3.95 Paperback, $7,95 Hardcqver, .The more
than 400 tit¥es are divided into categories from pre--

schogh through high school, Each entry is thoroughly
/anngffated. Vo ’

. s a N . w "

A -

Burr, Elizabeth, Stisan Dunn and Nlo’rma’ Fafquhaﬂ. gquai Treatment
of the Sexes in Social Studies Testbooks. 50¢, 12709 Dewev
Street, L.A., 90066. A Y-page photo-offset article describing

. \
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Czaplinski Suzanne M, Sexism in Award-WinningTPicture Books.,

. Pittsburgh, PA: KNOW, Inc., 1972,
Order from KNOW, Inc., P.0. Box 86011, Pittsburgh PA 15221
G 109 pp. Price $2 00
A study of children's picture books, including statistica}
data with procedures uséd to assess the books for seﬁiqm.
Feninists on Children's Media. Little Miss Muffet Fights Back
1935, (Paper) 64 pp.
Revised edition available through Feminist ‘Book Mart,
41-17 150 Street, Flushing N.Y., 11355, Price-$1,00
. ‘A recommended 1ist of nonsexist books for young readers, .

Al

Gudinas, Ruthagf and Sherrie Kroske-Akinsanya. (Compiled,by)

Breaking Through Barriets in Words and Pictures: A Hand-
bodk for Teachers-on Biases in Instructional Materials.
Madison: Madison Public Schools, (1974).
Order from Department of Human Relations,” Madison Public
Schools, Madison, WI 53706, Price $3,00 )
*This handbook will aid educators in increasing their

. awareness of the overt and covert ways used by publishers

. e to stereotype groups, and provide them with ways to<analyze
‘ ) - instructional materials in-order to comp®re selections so

they may choose those which are least stereotyped
4

~»

° Guidelines for Creati;gﬁPositive Sexual and Racial Images in
.Educational Materials:. . AY
) New York: Macmillarnt Publishing Co., Inec., 1975,
. - Order fromQMacmillan Publishing Co., Inc., 866 Thi;d Ave.,
- . New York, N.Y. 10022, .
N , T A broad set of‘*guidelines that covers content generally
e ‘and subject areas. .
o Very clear definition of terms. T -
: ' h I . K ‘ . o,
‘e ... Guidelines for Equdl Treatment of the Sexes.
: " New York: "McGraw-Hill Book Co., 1974, - ~
; Order from McGraw-Hi1l Book Co., 1221 Avenue of the
’ «Americas, New York, N.Y, 10020, N
. These guidelines include many’ examples of 1anguage that
. : is sexist and how it should be changed sd that both men
' .and women ‘are treated with the same respect, dignity, and,
seriousness, vt

. * - -

<

’

«  Guidelines for Improving .the Inage

f Women’in'Textb

. Cow Glenview, I11,: 1972 Scott, Foresman and Company,, )

. - Order from Scott, Foresmah and Company, 1900 Rast L ke ey
Avemnue, Glenview, IIN 60025 t .

-7 ~These. guidelines define sexism and give'exampleS' St

) : language changes needed so Women are, not’ demea: N

stereotyped in interests,‘ traits, and cﬂiabi‘li,t;id s :‘ N




-~

Guidelines for the Development of Flementary and Seconéarv
Instructional Materials. S - ‘
New York: Holt, Rinehart and Winston, 1975. o
These guidelines recommend that'instructiongl”' terials.
be free as possible from bias,/stereotypesf and*career-
&role restriction, with suggestions on héy'to‘dd that.

e

Hart, Lois B. A Feminist Looks at Fducational Software Materials.

Amherst, MA! Continuing Fducation Press. Distributed by.
Everywoman's Center, Mqison-ﬁall, ¥niversity 6f Massachusetts
Amherst, MA 01002, - ) .
Eleven companies that .sell auddo-visuals are ranked according
to five criteria: how way women biographies and who wvere
these women, how many women in 'Community Helpers' units,

~vocational. guidance materials stereotyped, materiélé.dealing

. wiﬁht;he women's movement past and present, roles in family

" 1life 'series portrayed for high schoo? students.

®

-

Order from The Feminist” Book Mart, 162-11 inth Avenue,
Whitestone, N.Y.'11357. A biblfography/catalog of .non-
- sexist children's. literature.
s .

Loercher, Donna. Girls and qus:i.qugthef. 1;7@ 27 ‘pp.

4

Macléod, Jennifer S., and Sandra TJ Silverman. 'You Won't Po' ,
©  What Textbooks on U.S. Government Teach High School Girls. .
Pittsburgh, PA: KNOW, Inc., 1973. P.0. Rox 86031,
Pittsburgh, PA 15221. -Price $2.25 104 ‘pp. ;

An excellent study including data on textbooks being used
now, recommendations for using sexist textbooks, and an -
annotated source list of 150+ studies ’and remedies,

-

I

. 4 "
,0sen, Lynn M, The Feminine Math-tdque. Pittsburgh, PA: KNOW, Inc.

1971. (Paperback) ) }
'(Order from addreds above) 13pp.’ Price 70¢
The "Math-tique" that mathematics in its various guises is a
- male domdin is opened for examination in this stugdy.
» . - A ~ 0

" The Resource Center on Sex Roles in Fdutation.” Biased Textbooks,
«1975 $1 from the Center, 1156 15th St. N.W., Washington, D.C.
20005, o ) . , )
-Includes. two papers, one a research perspective by Lenore
Weitzman, the other‘by'niape Rizzo, " Images of Males* and .

Females inJEleméntary School Textbooks in Five Sublect Areas",

~ # and suggestions for action 'by the Center.-

.*Sex Equality in'FEducdabional Materials, Vol, IV AASA Executive
» .7 ¥ Handbook Serfes: 1975, American Association of School . .
<t 7, Adninistrators; 1801 North.Mobre Street, Arlington, VA, ™
W% 222209 18 pp. 7 SOt g :
e - This handpdok states the problem and gives suPgestions on
% ggﬁhs lutigns, including Bneutralizing' sekist materials. There
'~ 1s.a bibliography. . L e ' .

\
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Women on Words and Images. Dick and Jane as Victi‘hf Sex
: ' Stereotyping im Children's Readers. Princeton, NJ. 1972..
+ Order from P.O. Box 2163. 58 pp. .
A study of 134 school readers from sixteen different publishers
which shows a pattern of sexism. Includes a slide‘presen- ~
. tation based on the study available 'for rental feé of $3§.00. 7

-~

~

GUIDELINES FOR CURRICULUM DEVELOPMENT
B s -

Ahlumy Carol, and Jacqueline M: Fralley (eds). Feminist Resources . . ™
,¥or Sc¢hools and Colleges: A Guide to Curricular Materials. - -
Available from the Clearinghouse ﬁgr Womén's Studies, The
Feminist Press, Box«334, 0ld Wegtbury NY 11568. Price
$1.00 20 pp. CT

Over 500 sources of feminist materials listed, including

printed and audip~<Visuals and games.. e :
- sl . A . =4
American Federation of Teachers.- Women in Education: Changing
Sexist Practices ifi the Classroom. 1974. -(Item #600) g
Order from Ametican Federation of Teachers, AFL-CIO, 1012
l4th Street, NW., Washington DG 20005. Price $1.50 - ten BN
i or more copies for $1.00 each. 75 pp. i -
Includes reprints divided into three sections: "Why Sexist
Practices Should Be Changed," "Methods You Can Use In Your
Classroom," and "Some Suggested Material¥:," w o R

— Johnsgon, Laurie Olsen, (ed). angeﬁi;: Curricular Materials for . — .- ' -
Elementary Schools. (unboufid) N .
Order from The Clearingliouse on Women's Studies, The Feminist .
"Press, Box 334, Old Westbutry NY 11568, Price $5.00. ’

A packet gf'materiaigﬂihat classroom teachers may use for
” the teacher and the students - includes an intrdduction on
the need for nonsexist materials and lessons. ’

Today's Changing Roles: An Approach to Non-Sexist .Teaching. .
Developed by Educational Challenges, Inc. for-Resource T
Center on Sex Roles in Education The National Foundation for
the Improvement of Education: 1974, '

Order from The National Foundation for, the Improvement of o 0"
Education, Suite 918, 1156 Fifteenth St., N.W., Washington . , )
DC 20005. Price $3.00 (paper) ! r e

. This teacher's guide covers elementary, intermediate, and t
secondary curriculum and explores sex role stereotyping, . ’
.clarifying and understanding the meaning of sex role g
Stereotyping. )

: . .
: - L _— 7/ .
> MATERIALS FOR STUDENT USE IN .CLASSROOM | | B v

I ¢

. The American Herltgge School Dictionary. New York: Amerfcan;
! ¢ . Heritage Puplishing Co., In®., 1974. .

* A non-gexist dictionary for junior and senior high -students. -
) . A ' . o5
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. Hecht, Marie B., et al. The Women, Yes! New York: Holt Rinehart . ////
and Winston/Rinehart Press, 1973. (paperback) &6 pp. . . '«/// )
The four parts are: '"What Is A Woman?'" - a broad leok.at

the- different opinions through the ages about women; "From. P
Then to Now" - which starts with Abigail Adams and end®*with/” -
‘the Equal Rightg Amendment; "Thg Looking Glass" “ ‘the portyait "~

-\‘.
- of women in literature; "Now Sisters..." - what is goipg on . e
now. It inclides some challenging discu331on topicsﬂf/ :
g - . 7ﬁggested activities High School. g - //
. . ’ : / '
Johnston, Johanna. WOmen Themselves. New York: Dodd, ,Meade &

e Company. 1973. 126 pp.
"Intermediate level text - containg stories of some American
women who were determined to use all their talents:. 1t is
, simply written,ncolorful in its portrayal of such women as

Anna Hutchinson, Afne Bradstreet, Elizabeth Blackwell Emma
. ] Willard, Elizabeth Stanton, etc.. - .

.'“ .
./Judd,/Barbara and Daniel Josephs.- Women in the United States.
. Glemrview IL: Scott, Foresman and‘Company, 1975. (paper)
S 7197 ppe ' s - ‘
For high school students - part.of a series of rda
. American History. This is a wide-ranged look at
<+ the society of the United States from the pas
) At thé end of each chpater is a thought pr
. for discussion.

'l
13

Merrick, Toni. The American Woman: Image and Her Roles.
Xerox Corporation, 1972. (p
-Road, Middleton CT 064

covered are:r "I9th Céntury Woman-;He? Office and Her Place,"
"Women Today--The Today-vThe Private

uccess,"'"The Male
eeper?," '"New.- Man, New
After each section there are

8cussion. Junion high and high Y
. ? :
Wome New York: Franklin Watté,
9g/p’4- ’
history of the times and the vomen who worked for rights :
for women.  The book includes biographical sketches with
‘Pictures and historical sketches which tie the women portrayed
into the events of the time. Intermediate level.
'S STUDIES COURSES FOR HIGH SCHOOL STUDENTS \
- .
American Women, .1l semester (history and soc1ology)
duBois ! . e . oo
MiddTe Qn High School . = .
7400 North Ave,, Middleton, WI 53562 ‘ e
Single copy no charge . , e

; _ e 3
. 9 4 LN
L3 ) . . .




Patterns of Human Behavior, 1 semester (sociology)
) . Unit: Sex Role Stereotyping
E. J. Bakalars ) :
Nicolet High-School. :
‘?k ~ 6701 N, Jean Nicolet Rd.
Fd

£ ") Glendale, WI' 53217 oo ' j
N e . Single copy no charge .
’ w . A
: / Woman i American Culture, 1 semester (interdisciplinary)
e ’/ " Johanna Wahl and Virginia Metzdorf
- / Chippewa Falls High School . £

Carroll St., Chippewa Falls, WI .54729
Single copy - 50¢ o

‘N~ffj\\?77<\. High* School Feminist Studies - i
Iy .- Edited by Carol Ahlum and Jacqueline Fralley

o

-

ﬂ““ﬁ;h Course outlines and valuable teaching tips - 256 pages $5 ‘
i 5:iU,N.Y./College at 01daWestbury -
T ‘“\at\ ‘Box .334 &
~ 014 Westkury, N.Y. 11568 *

Feminist Resources for Schools and Colleges: ‘' . T B
- A Guide to Curricular Materials
Edited by Carol Ahlum and Jacqueline Fralley = y S
20 pages -~ $1 v
The Feminist Press (same address as above)

1

7.  COUNSELTING AND GUIDANCE MATERIALS | Lo

3 :

sxDeCrow, Karen. The Young Woman's Guide to Liberation Indianapolis:
> Bobbs-Merrill Company, Inc., 1971.
This book includes what-girls are taught in schbol and S T o

society about being women, the socurces of "brainwashing,"
consequences, and the changes coming.

- : Diamond Esther E. , (ed ). Issues of Sex Bias and Sex Fairnéss
. in Career Interest Measurement. . Government Printing, 1974 )
R Order from the Careexr: Educational Program National Ingtitute - -
of Educdtion, Washington DC  20208., ¢

. . - ”t
v P ) .

. "Handbook for Workshop oti"Sex Equality in Education Anérican
. §47sonne1 and Guidance Asaeciationfw winter 1975—76
L . Order from Ms. Mary Ellen Verheydet*Hilliard, D ector, Sex
B - Equality in Guidana® Opportunities, 1607 New pshire _
: Avenue, N.W., Washington DC.: 20009. B , . o o

. R .
< .

Resourées for COuﬁselors Teachers and Administrators. American
. . "~ Personncl and Guidante Association: second edition available
o in fall 1975 (see above .address)

N - 0 a ’ . [
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An Annotated List .of Resources for Counselors to Use in Promoting

the Development of Girls and Women. Prepared for | Wisconsin's

. School Counselors by Dr. Patricia Wolleat and Joan Daniels—
Pedro. 12 pp. .
Order from Pupil Services Sectionm, Department of Publlc

- Instruction, 126 Langdon Sbreet Madison, WI 53¥%02.
this bibliography contains information ‘about resources for
background readings handbooks, guides, games, films, and

. other audio-visuals, resources .for students and women's v
centers and organlzationS. .

.t

e

<

& ‘o -~
. > . =

Koaisar, Luty. The New Feminism.uaNew York: Warner Eophsv Inc.,

v 1972. .(paperback) < = T -

. . This is a factual primer on the women's, movement for teenagers.
The author explores mangapopular myths,~the historical and
‘present day role of women:in sogiety and\the conscious and

. unconscious discrimimation. Girls struggling with identity -
pnoblems-—and career/homemaklng dilemmas might find this book
helpful L . -t

Y - «
. A 1
- ‘ 2

Wisconsin ‘Apprenticeship” Notebook. ~Wisconsinvbepartment of
< Industry, Labor and Human Relations, Div1sipn of Apprentlceship
andi Training, P.0,.Box 2209, Madispn, WI 53701. No charge.
- Shows men and women worklng equally in: non—tradltional ‘

occupations. , ) . K -W/rf"

Women and Educational Testing: A Select Review of the Research
Literature and Testing Practi¢es. $4 price. - Ordgr{TrOm '
Publ¥cation Order Of fice, Educational Testing Service =
Princeton NJ Q8540. ’

_"'M}\.TERIALS FOR IN-SERVICE PROGRAMS ' - o ol '

v

Amerlcan Associatlon of University Women. . Liberating Our Children,
Qurselves. Order from AAUW Sales Office, 2401 Virginia - N,
Ave., N.W., Washington DC 20037. Price $1.50. )

+ A handbook of Women's Studies course materials that would be )
useful .for colleges and teacher training institutions to use
for workshops, classes, and in-service. , Loy e e

NEA Edu-pak on Sex Role Stereotypiftg. National Education Associ- .
’ ation, 1201 Sixteenth Street N.W., Washington DC +20036. - ,
1974, R e
Order from NEA Order Department, The Academic Bgdﬁu, Saw
Mill Road, West Haven CT - 16516. Price $79.25 NEA member
discount $66 .
Contains the- following: Books; Sex Role Stereotyping ig the
Schools, Non-Sexist Education for Survival, Today's Changing A
" 'Roles: An Approach to Non-Sexist Teaching: -‘Other printed )
items; Consciopsness Razors, Sex Rvle Stereotyping Fact ’
#® Sheets, Status of Women Faculty and Administrators:. *Audio-
yvisual items; "The ‘Labels and Reinforcement of Sex Role .
j‘ M ' N N ) -
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Sgéreotyping" - a two part color and sound filmstrip
. ‘ . - students, in-service and pre-service for teachers and co
) involvement programs; "Cinderella is Dead" - filmstrip and
tape on discrimination, .and three tapes on sexism, racism
and classism. Discugsion guideg for tapes and filmstrips.

. Y

-

! , - Women's Studies for Teacherd~and Administrators: A Pac&ef_gz
" Inservice Education Materials. edited by Merle Froschl and
« Florence Howe and Sharen Kaylen. Order from the The Feminist
, : Press, Box-334, Old Westbury, NY 11568. Price $10.00 X .
’ * (unbound). 44 pp. plus cassette. Available in the fall
1975. . * , o
‘ . Provides materials for organizing inservice-education aimed .
. at eliminating sexism in the school. There are two basic
\\ goals: to help a school district start an inservice course
- _ on sexism in education’and to show the potential of such a
, course‘in\developing a far-reaching women's studies inservicey
. -program. ~”
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9. AUDIO-VISUAL HAIERIALS FOR USE IN ELIMINATING SEX ROLE STEREOTYPING

v ?*
AN

-~ -

'i by

4

Conltanco Threinen
Specialist Women's Education Resources
Univeraity of Wiaconsin-rxtenaion

[ 4

/

.

and pasted on index cards.)

Key r=rental price,

*

A.:‘ Primary Students
FREE TO BE ‘

«
<

4
(This I:stlng is arranged so’ that it can be photocopied, then’

s=sale price.

c',

m=minutes

-

THIS BOOK IS RATED S* (}SEXIST)

Berkeley, California

Cotow Film, Record also ) \>\\ + Slideshow " oﬁ} sexism in children's o "/
Songs for and about children <. llteratur irom preschool books .. . '/’«/
who ‘challenge sex roles _ through teenage .novels. PR/
by Marlo Thomas and’ friends , - Z. . '/{a,/
: r=$15 // /- 5;:'
Record available in stores . . 4 "Jf’
Also from Ms. Record, Dep't R . Fort Worth Educat;on Task Force ‘ ,./'”
370 Lexington Avenue ' Bs rry Bock AN
T * New York, NaY. 10017 2619 Hartwood Diive " 4
. . e . Fort Worth, Texas s 76109 ~,ﬁ
- - . . (817/921-4980) v , S
WOMEN JN NON- TRADITIONAL ROLES . s
. . ot Y
Photographs f L A
Set #1..Community® Helpers jﬂ SEX ROLE STEREOTYPJNG IN AUARD-W1NNING
"'Set #2? Professional Women etc. & .. PICTURE BOOKS.
. Both sets and other include eight ‘ﬁ"n An analysis of the Caldecott winners,
85" x 11'* photographs. Available 7l as described in the artncle by
for $2.00 a set from; é; " Weitzman et al. listed ‘undér
' " /A 'Children's Books.!" . High 'school.
. Feminist Resources for Equal fé : : LT " ‘
A Education e Slides CLd
Box 185 / - r=$35 . A - )
Saxonville Stat¥n ,‘/i. .‘t "5 a s
Framingham, ‘Massachusetts 011@ ) Lucy Sells, \ ’
s /i 1181 Eucl id Avenué
2 “ . ' Berkeley, CallfOrnha 94708,
DICK AND JANE RECEIVE A LESSON INj ¢ -\
.. DISERIMINATION e .
S1ideshow Vi ﬁ ~ROLE' SOC1ALIZATi o IN. PICTURE BOOKS
Sexism in elementary school j; PRE-SCHOOL CHILDREN. ‘
readers. ; 7 83 s1idds -
. & 30-45 Minutes’ '] .
Corring Perkins _ ; 5 $=%35 ! - :
815 ODakcrest Avenue. , Y .
lowa City, lowa 52250 Done by'Weitzman Elchder, & Ho.
; Socuologlstslfor Women ln Socnety I
. 1o G/0, LUCY SEILS mmmmmirmmsimimimasnsfees
: wn,;iiinn. ................ »w*"“ﬂﬂST” uzb' ' “ .

98




8.

. For Junior and Senior High School Students

SoCIal Stud|es

. >

WOMEN'S LIBERATION

Film - Color :
23 Minutes - 1972 -

SBAVI #8559 = $9 -
ABC. Medna Concepts - ’
Looks at women's movement, Marlene

b Saunders . .
Bﬁreau of Audio-Visual Instruction.

University of Wisconsin-Extension
Box 2093
Madison,

53701

Wisconsin.
- 4

THE ROLE OF WOMEN IN AMERICAN SOCIETY

\

10 Films_ -~  ]0 Minutes -- 1975
Girlg at 12 ~' )
833 --$25 = r ,
/
~ EDC Dustrubutuon ngter
39 Chapel Street, e
Newton, MA oz16b
qaaa *
Devastatlng p|cture of 50cua1|zataon
process. " .

ok
-

BADVER&ISING
20 Sludes & Scrlpt "
s= $4.50 :

AY

Image of women- and sex-roles in ads.

Women's Education Resources
University of Wisconsin-Extension
610 Langdon Street -

Madison, Wisconsin 53706

fggf . P .99

™ |
(L b
- B -
‘
1
|
|
|
‘ 1
|
. . “ |
STEREOTYPED WOMEN ‘
N - |
Cassette .- audiotapes ' ' :
C $=$6.95 + .50 postage . L
. Discussion of supports that SOC|ety .
provides for maintaining female ° X |
stereotype by Linda Fedill " |
#23 (Psychology Today)
Ziff-David Publishing CQmpany
Consumer Service Divigion *
595 Broadway “‘/}r L
} New Yo;k, New York 10012
CHALLENGE- TO WOMEN - Audiotape -
. . S ‘ .
SOCIAL ROLE AND THE SEARCH FOR IDENTITY
. BB 0521.037. 48 Minutes  $12.00 -
. _

CHALLENGE TO wéﬁEN - Audiotape -

history of women from 1890 to the

. -

"~Sociology at!,

Angeles,

which persist today because we can't
cope with social changes, says
Mirra Komaro{“ky, Professor of
Barnard College.
goes on to traeeathe sociologjcal -

- . |
We have many unnecessary.problems .
:
|

She

|
|
present discusses the resolution
in the famnly cycle, and comments .on |
A
middle-aged women searchnng for a new
self. - , J
Paciflca Foundatjon- Pacuflca Tape Library
W 7#1 5316 Venice Bivd., Los !
California 90019 213/931 1625

Dept

PROEILES OF THE VANISHING FATHER - °°

. BB QEZI .06

\&7 Minutes $12.00 ’
pr. Max Lerner, Prof. of American
Clv:llzatlon at Brandeis UnlverS|ty, -
probes the father-son relatsonshlp, e
.varying family structures, and
predicts- that a new Iclsurt society
with automation will hrnnq the father
back into the lamily 3 ’
Pacifica Foundatio aPaclfuca Tape lerary
Dept. W 741, 5316 Céqéce‘Blvd

9

Los ‘Angeles, Calif. 90019 213/931-1625

-
|}

-
-
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HERE SHE IS!  THE MAKING™DEMISS AMER|CA ° BLACK WOMEN - Audjotape

s - ® THE BLACK WOMAN IN AMER|CA

Audiotape - _ ‘| BB 3193  §1 Minutes® $12.00

BB L4155 54 Minutes $12.00 Voo A lively discussion abbut four major’

Actual recordings. frem past Miss areas of importance to" Black women in o,
America contests are put together America: 1) the role of the Black woman
with appropriate commentary. A * SeX Vs. race; 2) myths -"what is the
probing: look ‘at-one 6f our more\ ) Black family‘like; 3) female revolution.
quaint tribal customs. Recorded influence’ of the pill; 4) female
at the 1970 Mi'ss America Pageant. . opd essed/coqsumer/ekp]oitation "a

. ' . © 77 chickep in every pot and-a whore in
. . Pagifi on=Pacifica Tape Library every house.'" Participants are

Library ; Peachie Brooks, Verta Smart Grosvenor,

l C Dept. W 741, 5316 Venice Bvd. o Flo-Kennedy, and Elinor Norton.
-os-.Angeles, California 90019. . Récorded June, 1968. . .
213/931-165?775““ Racifica Foundation-Pacifica Tape Library

‘\' , Degtu W 741, 5316 Venice B1vd. ' '
. : i L . Los Angeles, Cal'if. 90019 213/931-1625+.
WORKING - Audiotape ST . R e st .
WOMEN IN THE ECONOMY : ' i . B S
BC1758.10™ 30 Minutes $11.00 - Hisfory ez 3 .
This program tells of women workers, S Tl A

+

both as house workers and as members o .
of the wage labor force:fnThe speﬁker, WOMEN ON* THE MARCH: THE STRUGGLE FOR.

’

.Lauri Helmbold of San Jose, "Ca)if- . TEQUAL RIGHTS . .
. ornia, gives a number of und points. . . o, ’ ‘ A
T and some statistics on the ‘inequalities Film - Bl4ck- and White B
‘between men and. iwomen based on sex, "+ 27 Minutes . \
class and race.: She believes that the” " gay #8254 = $18.50 ) ) .
: kind of work women dﬁ:in,ihe\home is 7 S f N ’ -
S the source of social attitudes which M ‘Documents rights in 19th and 20th century.
. exist toward w?men. Recorded -April, A AR, * o . T
oo 1974, . . . e | Suffrage Movement =~ *
‘ " Pacifica Foundation-Pacifica Tape. Library ' I'l Equdl rights-in other N
- Dept. W 741, 5316 Venice Blvd. AR N
Los Angeles, Cakif. 90019 '213(?31-]625 © " ' Bureau\of' Audio-Visual Instruttion o
S ) ) ca T Univerz}ig af Wi'sconsin-Extension Box 2093
-k h ' " Madison, Wisconsin - 53706
BLACK WOMEN -~ Audiptape T ' -
WOMEN.'S_ LJBERATION AND BLACK CIVIL RIGHTS WOMEN 'S ‘RIGHTS IN THE u.s, st
b .~ BC 0981.01 72 Minutes $1k.0p . . ¢ <, e
| ' Professor of English Lit. at Bagnard. . Color Film 27 Minutes oot
Catherine Stimpson, addresses a' group BAVI #8362 = $14.00 r
of feminists on the tensions . thaty:' : e '
exist between Black women ana'fgminists . Surveys conditions and movements whick
as people. Her position*is drawn from ) brought about changes in the status of
an analysis and unders'tanding of,.the women; frontier, abolition, Civil War,
history of'both the Women's Liberation -industrialization, suffrage attitudes .
and Black CivilsRights movements: This "towards marriage, employment, fashiop,
o 4 was a vkry provocative speech fallowed . and education. T . S,
by a contqoversiaj‘question/apd answer . : -
. period. ' ; . { . Bureau of Audio-Visual Instruction .
Pacifica Foundation-Paéifica'Tape Library University of Wisconsin-Extension Box 2093
Dept. W 741, °5316 Venice Blvd, ~

_ S Madison, Wisconsin 53706
Los Anqclqs?. Calif. 90019 .213/934-1625 ..

“\ ,' . st o ‘.. ’
\ e Y o0 ‘ | ,
\)‘ “: nr '-‘ ’ )

Tox Proided by ERl < " . /. E ' B * o
Sa >
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THE EMERGING WOMAN' WORKING - Aud iotape - i

“WHAT HAVE WOMEN DONE = -

Film Black and White - BC 1992 L2 Mlnutes $12.00
Lo Mlnutes == 545 < ‘A sound essay on the hlstory_of,working,
P ) . * . women in the United States which also

gilm Images

explores these myths: the housewi fe
17 Vi. 60th-Street

doesh! t work, women Gan 't be organized,

New York, N.Y. 10023° women are docule, and women work for pin
212/279-6653 . money. A fast-moving informative look
IR ° at_the typesef work and the social !
or A C . p05|t|ons achieved by women™ in Ameri
: . ST - . .7 . since cofonlal times. Produced Féll,
Filnt Images ' . ' . 197k, =2
1034, Lake Street ' PaCIflca Foundation-Pacifica Tape ‘tibrar
. Oak Park, I11. 60301, 312/386 4826 Dept. W741, 5316 Venige Blvd. . . .
' N 'CL%J -y .- Los Angeles, Calif. 90 19 213/931-1625 |
wong» GET .THE VOTE ) L - |

1962, black and whlte 27 Minutes . .
The story of women's flght for ’
- suffrage in the Unlted States.
’ . High Schoor ~

. *
Art und Literature

P NG . , . ' *

N ez \ ON}BEING A WOMAN - audiotape.
¢ ) WOMEN ON THE\“MAR " LF THEY HAD A ROOM OF THEIR OWN
.--"  A‘pictorial history, |nclud|ng BC- 1933 .56 Minutes ,3$12.00
newsreel clips, of the women's The sister of Felix§§endelssohn Fanny,.
surfragesmovement in Brltaun. was herself a pianist, singer and
'H'Qh School. composer. Darothy Wordsworth, sister

-
-~ -

. . .
~Contemporéry Films/McGraw-Hill
1221 Avenue of the Americas ’
New York, New York ‘10621

-

of William, was a writer. This program
-explores these two women, with ‘examples
of their works and readlngs of their
wrlfungs. Spri

212/997-m6761 e Pacifica Foun tlons- cnflca Tape Librar
) ' Dept. W741, $316 Venice Blvd.
e Los Angeles, 'Callf. 19 213/931 1625

BUT THE. wonsu ‘ROSE: VOICES OF wbr{E/N IN .
AMER | CAN HISTORY ~ SO

e".

Audlotape.f . . ‘ 3,

~ Volumes 1 and 2. Folkways Rec&)ds -

(#FD-5535, FD'5536. S-$5.95.) Movnng
statements by women through American
“history (17005 to the present)

~ L

WOMEN'S LIBERATION AN THE ARTS,

Audiotape BC 0289 66 Minutes as1u.od

A panel of women artists and. critics

discuss whether feminist art_exists,
exchange ideas on women's Ilberatlon
in geperal, and consider how to combine

\ script an art.career with a family. Kate Millet,
;'"ClUded 7 5 Louise Nevelson, Fa Rifgold, Grace .
* ) Raley, Lucy Lippar £ Nancyﬂ?prlo Sy lvid
- Folkways Records . Stone, Jennifer Licht,. andAnnette
701 Seventh Avenue G /”ﬁTEﬁa.lsoﬁ Recorded 3-71. g
. New York<&New Y9fk 10036 . - Pacifita Fouridation- Pacifica Tape Lubrary

Dept, W 741, 5314, Venice Bivd.
"Los. Angeles Callf 90019 213/931-1625 \k

’




THE IMAGE OF WOMEN IN ART - Artsh._'. -~ WOMEN IN THE ARTS ‘ ) X

. Audiotape BC Qa\l .03 . 78 Minutes Audiotape - the arts . A
515.00 ay BC 0453.04 29 Minutes  $10.00
p-superb lecture, by Dr. Linda Nochlin," Novelist -and Diarist Amais Nin discusses
~ {prof. of Art\HTStOFY at Bassar and the. development of female-consciousness

éuthor or Realism. - She discusses the . in women's literat fﬁfm the 18th

amage of women <$ art,.women as subjects . century to the preégnt, ,

of art, the natlure of the’ "fallen" Recorded 11-71. e . v

woman. Recorded 10-72 in N.Y.C. . -

N )  Pacifica Foundation-Pacifica Tape Library .
Pacifica Foundation- PaC|f4caﬁTa e’ © T Dept. W-7h41, 5316 Venice Blvd,
lbra/gg\x ' Los Angeles, Calif. 90019
Dept. W 741 ,75316 Venice B vd.n . 213/931-1625 '
Lés An&glsf Calif. 90019 213/931-1625 J
AND AIN'T | A WOMAN .~ Foreign Language -
d 200 Years of Feminist Literature { 3\\ '
6:color filmstrips with sound - 1974 SEXISM IN FOREIGN LANGUAGE TEXTBOOKS >
Sale $120 with disc., $138 with . . R .
- cassette, " H”storlcal approach, uses Siides ‘ :
N wrltlngs(of Ablgall Adams M. ‘Fuller, $35.00 Rental

Eliz Cady Stanton Doris Lessing,, ' o .

Steinen - >\* WowW | : . ’
. Dept. H : B S

Bill Ahern Box 2163 :

v Schloat Production O - Princeton, New Jersey 68540 L‘ :
; . 830 E. Maple Street - R
v Lombard, 111inois 60148 #EE876 . , . N,
. ' Coynselin " ' s
" SOME WILL BE APPLES e -

L]
-~

L K

Film - color and black and white . *  ppy, quT‘ABQQg,US
1

lw cllps 15 Minutes 1974 r=$25 < . $=5200 =
Phyl1is MacDougal, 1600 W. 22nd St. . .~ Color Film 15 Minutes 1975
Mlnneapolls Minnesota 55405 Trigger film, needs follow=-up.discussion.
About 'Zona Gale, Wiscombin author .. About those who don*t—fit male/female

artfully done. ’ stereotypes.‘ Dance Class, Footbalfl

<;u g Game  Boxing, Judo. - AT
SADIE AND MAUDE - Black Women - pe A o
B8 5133 36 mrnute $12. Ogé :i? Extension Media Center, Uni¥. of" Callfornla
Two young Black viomes . Jeanelt Berkeley, California 94720 - and - Far West
Henderson and Linda Taylor, read the Lab. - for Ed. Res. & Dev., 1855 Folsom Street

: etry of Black worlen and discuss the San Francisco, Callfovnla 9&103 "
f/‘ Black liberation movement and its

i relation to women's liberatic . : o o Co ’ 7
> _.Retorded lQ]V(ﬂ Sensitive lanZZage
‘ Pacifica Foundation- Pacnflca Tape
Library
_Dept. W 7“1 5316 Venice Blvd
.. California 90019

-
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“ANYTHING THEY WANT TO BE

Color'Fiim 12 Minutes
=995 r =312
lntel]ectual & Career

scpnes

\dﬁscuss:

1975

mgﬂ;mmn”‘- -

trigger film, needs follow-
on.

Extension Média Center
Un’versnty of Californja

Berkéley, California 94720 -AND- o
~~
Far West Lab for Ed. Research 5 Dev. .
"~ 1855 Folsom Street "
San Francisco, Callforn,u—a;yOB -
T ";{:’ ' . - .
l'IS FOR IMgbK%ANT
swéd‘f = $15 ~
Colorgf} m-- 12 Minutes -- 19

Tr:gger £ilm, needs follow-up di scuss:on
~0On SOCIa1 Behavnor

Exbens:oA\Medla Center
University of Califofnia
Berkeley,.California

94720 -AND-

*
0

lab for Ed., Research & Dev.
Fols®m Street

San Francisco, Callfornla 94103

'TAKE Tuif WOMAN '
Color Film'=s 25 Minuteg -- 1971 (NBC)
BAVI- #9128 - $9.oo Rental -- NBC

-
Equal employment oppo?tunoty shows
undnvndual _cases, . -
- | N .
Bureau of Audlq-Vlsual Instructlon
A University of Wisconsin- Exténsron
Box 2093 '/,
Madison, Wiscorsin 53701 608/262-1644
WOMEN up THE CAREER LADDER’

®

Fllm -- 30 Minutes .- Ja72
BAVI #91&# $5.50 ...

. *
. [

" A panel of women discuss career problems.

L

Bureau of Audlo-Vlsual Instructlon
UnlverSIty of Wisconsin- Extensijon

53701 - *

163

Box 2093, Madisorr,-
608/262- 1644

w:scdn§fn

.

GROWING up FEMALE

MASCULINITY

! .

HASSLES AND HANGUPS ~

Color Film == 29 Minutes -- 19756
= $380 r(5 days) = = $35

Includes problems Felated to sex and sex-
identity emphasis on positive attitudes.

Max Miller
Avanti Films :
Motivational Media/ 7 ’
8271 Melr se Avenue *. . , .
Los l¢s, Californid 90046 .
.») . .
e

AS SEX BECOME ONE

1971 -- 60 Mlnutes -- r—$70

. »
A fascinating film on the socia izatTBE\of
women through the portrayal “of Wmen of ix
dlfferent ages. High School.

‘Impact Films
Lh Bleecker Street ‘
York, New York 10012

~_212/674-3375
) 5/924.1652

, .
sound, each 15
] cQlor filmstrip

3 color filmstrips wit
minutes 1974
< no sqund:
Sale $80 with discs.
Myths & Stereotypes
Biol » Physio., & socno-cultural factors
. impact of women's movement

$95 with cassettes:

HEE355

B;Il Aherﬁ Sch]oat Productlons
830 East' Maple 7. ‘f
Lombard, M1linois 604#&

312/629 3161 g

~a

¢

-0
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© CINDERELLA IS DEAD ﬁ\ﬁ .0 TN OUT QF WED-LOCK - Audlotape R )
OUT OF WED-LOCK | , : ro

Fllmstrup & Record - $16 00’
NEA (385- 11564NM35)

2 -

. BB 4271.01 - 56 Minutes « $12.00

- Women in the labor market. . This program examine’s why the mothers
Importance of |nd|V|duaI dlfFerences decided to keep-their babies, and the
not sex, dlfferénces medical, childcare and economlc problems
. they faced o
- . X . 4
A CHANGE TO CHOOSE ' " Pacifica Foundation-Pacifica Tape lerary

o _ Dept. W 741, 5316 Venice Blvd.
‘Filmstrip . . T . " Los Angeles, California 90019.
213/931a1625
Project op Sex Equality in Guidance , o !
. Opportunities (Janice Birk) : Y h
‘ : ) ouT’ OF WED LOCK 11 LI-, ‘ ;

SEGO Project, . BB 4291207 - Minutes - $12.00
APGA ‘ o -
1607 New Hampshure Avenue, N.W. A dnscuss:on of the changes in identity,
Washington, D.C. 20009 that resulted from pregnancy and”mothet -
202/483-4633 . ~ ~ hood,- and the decisions the mothers were
/ ‘ ' *  forced to make., ,
DOCTOR® LAWYER, INDIAN CHIEF? . " Pacifica Foundatlon Pagxflca Tape Library
’ - ) . Dept. W 741, 5316 Venice Blvd. i
Slides . Los Angeles, California , 90019 - ‘
* —_ ’ . 0 * ’
r = $35.00 L 213/931-1625 . \
e , . .
)\\ WOWI. " . o .. )
/’ Department H x ) .
~"  Box 2163 , R o Physical Education

A

Princeton, New Jersey 68540 P S '

. CHALLENGE TO WOMEN - Audiotape ' ENDURANCE COND)TIQ

G FOR GLRLS AND 'WOMEN
THE UNMOTHERED WOMAN ' . Athletic tape<audio - 43. Mlnutes - AT67
e ‘ . . $12.00
BB 0521.04 .- 39 Minutes - $12.00 c. mon Brown, M.D., Chlef of Meducane

. . ‘the Veterans Admin. Hospital in-Liberfor
Ethel M., Albert, Assoc. Professor of

. \ . > ' -~ CA. and farmer coach of the Women's Pan-
.+, Speech at the University of Caligiégjaf/// © American Games track and, field team,
" " Berkeley, examines motherhood, whi ‘discussed techniques of endurance '
she suggests involves a whole-set of conditioning for women. The difference
|nterlock|ng |Jeas about human nature. between these ‘techniques and those used in
training men, though not great, can be |,
b ‘Pacifica .Foundation-Pacifica Tape Library crucial. * : u_
Dept. W 741, 5316-Venice Blvd: - . -
Los Ange%es California 90019 : Uhlversuty of California-Extension , -
213 1625 ‘. Berkeley, Callfornla 94720 T
—— Y ! ‘ N
A, \ e .
Q o o . Q. vv.
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WEIGHT TRAINING-FOR GIRLS AN@/WOMEN

Audlotape - Athletic - 71 Mtnutes - — .
A8 - $12.00
Jack H. Wilmore, Ph.D., Assoc. Prof.~
in the Dept. of Physical Education at | oo
. UC, Davis, talks about his research L
) _ into the effects of weight training
« . and the mechanisms of strength develop~
. ment/, which are not weN understood.. . .
quore .during, and afI}r a ten-week ‘ 1.

weight, strength, and muscle,hypertrophy. '
Mniversity of California-Extension
Berkeley, California 94720

e

<Er,

. WHAT RESEARCH TELLS THE COACH: WOMEN IN

— z Y SPOR g
73KPKQ5( es - AT69 - Audtotape - $12.00

. " Dr. Brown answers more questions dbout
‘ various conditioning techniques, among )
them the theory, practice, and variations T
of interval training; stride-length, use
~ of feet, ]kpd computerized programs in ///
running . trainfng; weight training for
- women; and the value of the Universal
Gym. Other topics are condjtioning - |
programs for older women, the need for
women coaches with inten'sive competitive
_ backgroun®, and the need to match the
“Ttraining to the sport.. . ’ :
o University of CaliforniaxExtension
‘ Berkeley, California 94720 °

<

- P
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For Inservice Education Programs.for TeacherSséngkégyfnist ators’

-

<

~

WE ARE WOMAN - Helen Reddy

Film « 1975 - 28 Minutes - color -
Sale $375 - r= $35 for S‘days

“Strong case for equal:ty for both men
. and women. tops for most audiences.

Motlvatlonal Med;ia
8271 Metrose Avenue ‘
» Los Angeles, Cal.ifornia

90046

.THE PREJUD ICE FILM ) s 7

Color Film - 28 Minutes - Safe $360
r= $35 for 5 days
Many awards. Narrated by David Hartman.

Max Mlller/Avantl Fllms o
Motlvatlonal Media . |
s 8271 Melrose’ Avengg ., |

s

" BEYOND BLACK & WHITE.

~

Color Film ~ 28-Minutes - Sale $360
= $35 for 5 days “

'Why stereotyptng is damaglng. -Nar}ated
by Eddie Altbert. .

Max Miller/Avantl Films ’
Motlw@tlonal Media~ -« . , )

8271 Melrose Avenue /i . .

Los Angetes, Claifornia  goo46'

\yw’?"
s // o "
MEN'S LIVES & . J B

« -

+ Color Film « L4 Minutes - 1975
. Sale-$5007- r = §bg -

. Josh Hanlg & Will Roberts Documentary
on male personality and _roles.

"'New Da%/films ) ’
Box_ 31 ol

Franklin Lakes, New gersey‘ 07417

N

—

Y

LABELS & RE!NFORCEMENT OF SEX ROLE

Los Angeles, Cal:focnle gooks “i;;;ﬁ?{gh school girl's effofts to 'become"

A lecture about - the pervasive effects of sex

s
-

S REOTYP!NG

I . ’
2 color filmstrips ~ }V'record - 1973 * .
$2u 50 NEA (385-1150<2NMB5) T
Society limits human development via

lables. Home, school, community
perpetuates stereotypes.

The Bakefr & Taylor, Comp?/y '
. AudigVisual Services D.ivisj
. Bax 230 ’

Iack and white,
=515 - 1972

8 ‘Minutes A
Sale $100/7 r

Humorgdgf; depicts conflicts and absurdltnes

ethlngA A n
- by Leane Brandoh, Boston )
“New Day Films® .
267 West 25th Street - e
New York, New York 10001 et

-

~

PROMISE HER ANYTHPNG - Audlotape
TRAINING THE WOMAN TO KNOW HER PLACE
BC 0426 - 60 Minutes - $12.00

role conditioning on women in America. .
Psychologists Daeryl .and Sandra Bem contend -
that this-cond{ ioning, is primarily respon-
sible for- the/Tick of/md%uvatlon among women
to pursue careers otlier than those which ,
" society deems appropriate for them. A fast- ~
moving,—-humorous lecture, complete with
role playing games. Recorded May, 1971.
Pacifica Foundation-Pacifica Tape Library

. Dept. W 741, 5316 Venice Blvd. S
Los Angeles, California 90019_ ) — ‘
213/931. 1625 . U o ‘-




Cassette audiotapé with discussion’
guide how to  tpise liberated children.
. Richard Farson

\

»

\‘NEA - National Education-Assoé}étion'
1201 Northk16th‘5tyeet, N.W,
Washington, D.C. 20036




FOR M/OF SPEAKERS PANELISTS AND O'I'RE RESOURCE PEOPLE CALLJ_HRIIL

X sconsin Depar:ment of Public Instruction B
_Affirmative Action Officer T
126, Langdon Street, Madison, Wi*sconsin 53702
608/266\-1771

Women's Education Resources
University of IJisconsin-Extension
430 Lowell Hall "

610 Langdon Street Hadiaon, Wisconsin - 53706
608/262 9760 -

L I

A

Wisconsin Education Association ‘Co“unc‘i‘l
222 West Washington Avenue .
‘Madison, Wisconsin 53703

608/255-2971 - \ \
Wisconsin Associat:ion of School’ Boards
122 West Washington -Avenue- ‘ s
Madison, Wisconsin 53703[_ ’ o
608/257-0543 - o
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. '; Prggrams Office, 2401 Virgihia Avenue, N.W., Washington
- 20437 .

\

) . Write for information on the’ %AUW\?ask Force working'on sex
= ) role stereotyping in education.\ T .
& -
e American fersonnelxgﬁa\cuidance Association, Sex Eqpality in® ’
‘ e Guidance Opporfunitids, Mary Ellen Verheyden-Hilliard,
- . .Director, 1607 New Hampshire Avenue, N.WJ>, Waghington DC o .- -
, y . +20009. 4 - T
- o . Workshops for counselors, teachers and administrators offer T
e : - technical assistance ‘to those interested in developing a sex
A 6 : - fair educational experience for their students. <Wisconsin =~ '
SNy, - - State Trainer is Joan Daniels-Pedro, 5917 01d Middleton t:::j——-
“ROad' Madison WI 53705. Printed material available (see |
“ % Section 7 of bibliography)-

Feniinist Book Mart, 41-17 150 Street Flushing NY 11355.
Souxce for materials such as biographies of women, nen-
‘sexist children's -books and--adult literature, records, —_0

isssﬁtes ..write for catalog.~ ’

New York NY 10017.

‘Ezﬁrnist on Children' s,Media, Box 4315 Grand Central Station,
Write for cataldg -of. materi?}s available

w3

_'minist Press, Box 334, S U.N.Y. /Old Westbury, Old Westbpry
" 1568 .

‘ - ' Angkrvice: programs, consults with school systemSN\ ublishers,
jf~_§““*“--.§‘*‘\;" ibrarians, provides a-clearinghouse on women's § ies
- < . o “education. Send for their catalogue - includes chil\\e
- ooks, ‘curriculum packet inservice packet, women's studies

. ~ : N

"National ® oordinator, 3747 Huntington Street N W., “Washington
DC 20015. ,

ST Lo Wnshingt DC 20095,

N U 2 A non-prpfit corporation created by the National Education a -
\'P '““ASsoci ion to act as a clearinghouse for materials and

- information ‘on sex~role stereotyping in rchools. ‘Free




2
. quarterly newsletter on progress and events around the’/;////
country. Write to the above address to be put on the
A ,;’Egi];ing list. They would like information on local affirmative
“.action programs curriculum atd/or any other information that
£ :ﬁiggf bé shared with others. '

A Room' of Oneé's Own:.Inc., 317 West Joﬁnson Street, Madison' WI -

53703. .
A feminist bookstore - 'including children's books. Write
for list and prﬁée of materials.avaiihble, or stop in.

Task Forceé on Equal Rights for Women in Education, Education
Commission of the States, 300. Lincoln I@wer, 1860’ Lincoln
Stréet, Denver CO 80203. '
Paula.Herzmark and Patsy Garlid are the staff people for the
TQEF Force. Write to them for informatibn. . ,

. The Women's Bureau, loyment Standards Administration,-U.S.
Department of Labo thhinétqp DC 20200. . .
Statistics on labor avajilable pe?iodically and information

.on the status of women.

Jlists

- e s

+

Women's Equity Action League, '"WEAL Washington Report," Natlonal -
’ Press Building, Washington DC 20045\_Subscription $7°per
. year. . ¢
A Congzgggional/réport compiled by’ members\of the legislative
~—Committee of tfie Women's Equity Action 'Leagie (WEAL). '
Useful as a means of keeping'up with the latest\bills in
Congress and how they might affect schools.




