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" Perhaps there has ?%xer been as domipant and as
., frustratng &n issue before%eQanguage arts teachex as
+  that concermng the nature and function ,of grammar in

the schooB—SHSTId we teach itd s\r%ouldn’t we? Does

Y. khowledge'about ones grammar iR writing or
. speaking? Which grammay 1s best? And Orand ori.

What followsn this material 1s premised. upon the *

-assumption that there s a role for certain .kinds of
exper'ler)c_es I grammar 1or the, instructional program.
However, that role 15.0ne which fits intq the larger
purposes of the langudge arts’ program without
‘dominatmg it Estabhishyng that role requires us to
. cons;derggewi‘mportantque%glons«. o,

‘
.

WHAT 15 GRAMMAR?

* . Inits broadest sense, grammar is,the-structure of’fhe
language used By people.-A consideration of-subject
and predicate, verb phrase construgtion, noun phrase

" construction, word order, the system whereby we
' *change statements-to questions or active voice to
passive voice, et¢., are all grammar concerns.

- Questions of whether it is proper to use ‘ain’t,” or
whethey “shall or ‘will' 15 the best choice in a gven
sentene. or whether dou elatives are acceptable,
and other-questions of this softare often thought.of as

questions of usage rather than questions of grammar'by

many linguists. It requires but httle perception, however,.

to recognize that garly on, usage and grammar‘become

intertwined and,jn some instances, questiorts ofusage

. @re also grammatical questions. For example, decision-
making abput whethet to use ‘who’ or ‘whom’ in a given
- sentence or utterance can be considered a usage
, question. Which one s approgriate for a given
audiencé? Is it acceptable to use ‘who' to begin any.
-sentence as some contend? However, being able to
selectively use either ‘who’ or ‘whom’ with a sense of
qptions. available requires the talker or writer to kfiow
syntax or seftence structure, i.e., Which sentence slots
réquire objective case and which nominative case? This
* 1S @ grammar question. N

Other- choices, such as’ the. acceptability or
unacceptability of using doubje negatives seems largely

~ a question of appropriateness for the audience. *

" e ) . .
“ As an interésting aside, dutng the 16th Century, most
. ‘bette[nwntgrs, such as Shakespeare, used muitiple

negatives for emphasis. e.g. .

nor never none shall mistressbe of it.
There was also considerable variety in comparative and
superlative In adjechves, e g honester, violentest,’ more
larger, most boldest o \

SN

.
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™ .. GRAMMAR STUDY AND THE LANGUAGE'ARTS TEACHER

R . . . ,

«

-

, . Inamore specific sensg,sgrammaris thé system of
human rules which allows us to formulate utterances in a
* meaningful fashion.* * - . L
This set of rules is sort of a tacit set which seems to
be implicit in us and oyr language production.
On’the other hand the grammar we often study in-
school, such as traditional grammar or structural
-, grammar or transformational grammar, is essentially a
system, designed. by man to deScribe or explain his
acfual grammar or system of praducing language.
This is an important point since the grammars in
v‘different'textbooks vary, suggesting that there 1s much
we still don’t know about the language producing .
system'of humans and there must alsq be considerable
disagreement about which is the best contrived or

textbook grammar for describing or expfaining man’s
language. - , /

" . WHAT IS TRANSFORMATIONAL
' GRAMMAR? <

The most commonly employed ‘grammar’in today's
language arts textbooks is probably transformational
grammar.** Such a ‘grammar’ is premised upon the
notion g@at the human being is a sentence producer
whose language operates in a structurally predictable
way. That is, we are programmed by nature to produce

" an infinit2 number of sentences with a finite set of
grammatical rules. For instance, if | say, “The green
flowers wilt in the withering remnants of-sunlight,”” | have
utterqd & sentence that has probably never been
uttered before (and hopetully, never again!) . You, the )

* An interesting note, however, is that our grammar rules
-+ allow for recursiveness or repeating certain constructions
an infinite number of times. For example, we can say, ‘'the
dog” )

¢ or :

“the old dog”
or o
,* “the old mean dog" *

dr c.
“the old mean brown dog’ ,

. " andso on‘édd‘ing adjectives.

Eventually:vzeﬁd rroduce a sentence so long it couldn’t
be understodd by most people because these would be too
much inforfation, in it; that is, it would be incom-
prehensible. yet it would $tiil be grammatical;

-4

** This is not to say, however, that transformational grammar
.is the most commonly taught. Traditional grammar and
_Structural grammar are often taught in many schools.

o' . .

-1- o c

A




. truly functional must ofter some explanation of

.definition of

)\‘ .

- istener, reader, understand the entence because it Is

produced according to a finite set of grammatrcal rules
that Rumans abide by. ! i v
An ,understanding of the. formul,atrng processes
rnvolved in the production of sentences 1s the purpose
of ,a generative-transformationat grarnmar Trans-
formationalists contend that an efficient ‘grammar’
should do more than 1u;st describe the external
characteristics of Ianguagj no matter how efficient|
that 1s done and no-matter how important that
descriptive facetof a grammar 1. A ‘grammar’ thaz 1S .

he.

/

sentence formulatmg procedures,ofalanguage It must .

senfences possible, and it must do.so with an Jporderly

account for an infinite p tentiality in terms of numpber of
finite set of grammatical rules. It must offer a procedure

. tor formulating only ,grammatical units and thereby
. suggest

possible chiteria for nongrammatrcal unit
ana!ysts ;

This’ computerrzed program 18 made up of two sets
of rules. 1) .a generative or sentence-producing set, and
2)1a transformatronal or sentence-changingset.

One of the initial reponsibiiities of a trarisformational
grammar then tsto define sentence a job that 1s not as
simple as it mrght seem, - *

For instance. 1t should be' noted that utterances
produced in spoken language tend to be different than
those wntten. The notion that “print or script is talk
wntten down s ill- founded and not true. Talk, for

/ / , .
roduction ruIes The sentence produced (S referred to
s a_basic or kernel sentence These sentences are

relanmly_smpe_c__nstructrons devoid of most modifiers,
they are

coordinators, negatives, etc. In addition,
always statements. They are thus often lacking in
rhetorical  sophistication,  although  they  are
grammatical. In order to develop more complex

senterices a series of transformations or changes can be

made on Kernel sentences ip a systematic fashion

Essenttally these transformations act in one of four
ways Letus assumethatX + Yis a kerneI sentence. X
+ Y = means “X + Y is rewritten as™ (the double
arrow indicates that this rs\aQransformatron rule) .

One type of tranéformatronts the simple addition. X
+ Y X+ Y+ Zor +\Y A new element is
simply added to the kerne

tion ‘‘embeds”

A second type is the embeddzngtrz\n;tormatton X + '
)

Y X + Z +.Y. This type of transfor

anew element within the kerriel rather than\tackrng itio

the front or rear of the kernel sentence.

N
A third type of transformation is the pexqutation

_type: X + Y o Y + X. This is a transforma |or1,that

exampie, tends to Be more eliptrcal in nature thahz

~1ging. the oral speaker less dependent upon language
detail tor the intent of his message to be understood.
Oraj ““sentences” like the following are common;

. / "What you eatin'?”

“Apple.” ) .t
s “How s it?" - '
© "Ok.!guess.”

“Big'deal! | mean how good?”

“Tastes sour.”

“Like a lemon?”’ oL 0T ,
“Kinda.” - .-

Most talk, too, tends to be more informalthan writing
The language structure I1s less stilted, less orderly, and
more context dependent upon nonverbal factors such
as voice tone, facial expression, hand, and head
movement. ‘

Writing, on the other-hand, is more or less frozen in
time and space We can retumn to it and reobserve it in
all its detail !t is then more eas||y possible to define a
written larguage sentence.in a rather precise way as a
eonstruct with certain generalizable attributes.

Transformational grammarians _ obServe that a
sentence must have a noun phrase and a verb phrase. A

[

noun phrase is composed of a noun and a possible -

introdugtory determiner (word such as the, a, or an) A
verb phrase contains a verb, possible helping word (will,
can, etc.f, anda possible noun phrase.

It we let S=sentence, NP=noun phrase, VP=verb
phrase, and =rewrite as; we can symbolize a
séntence as S ==& NP + VP, o
les that will generate this sentence consists
hrase production rules and verb ‘phrase

* A'set of

?

[ N

"reorders elements within the kernel gentence. N
Finally, a fourth type is the deletion transformation X

+ Y= Yor X. A(n) element (s) is/are dropped from *
AN

the kernelsentence.
These transformation types work tndrvrdually or in
concert to alter or effect a change ina Nel sentence
itis prrmarrly the degree of sophistica ion or amount
technicality that varies in expandrng these {ules which

of
\aocounts for the major differences in the ‘grammar’ set

forth by many textbooks in the language arts. ..

HAT ABOUT CORRECTING p
E CHILD’S GRAMMAR? s

We must be awagg that the developing child *‘grows”
througha a numbe of stages In " his grammar
development. Psycholinguists who study the acquisition
and.development of language in children point out that
the grammar of a child at™gcertain stages vanes in
systematic and-generalizabie ways from-other stages. In
this regard then, not only is it inappropriate to judge the
grammar of the developing child bylthat employed by an
adult, but it must be’ recognized that the child's

grammar stage may not be the same as a peer in the .

same age group.

Research suggests that these stages of
development apply regardless of intelligence or learning
environment. The factors of .intelligence and .en-
vironment' bear,more sharply on the relative speed at
which the chtld\proceeds through a given stage. D.

rammar

McNeilf, for tnstanoe describes utilization of double \

negatives by noting § sequence of sentence types
typical of three drfferent points in the child’s Ianguage
development:'

a) 'l don’t want no su&zer \

b) |dont want some supper.

c) don't want any supper:\

' See Referéncles, page no. 62, for citations

\
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An_account of an attempt to correct a young chiid at
point (a) aboveisnoted -

CHILD. Nobody don't fike me
PARENT: No, say '‘nobody hkes me.".
CHILD Nobedy don't ike me (This
. dialogue repeated several times.)
PARENT; No Now listen carefully; say,
*‘Nobody likes me.”
GHILD Oh! Nobody don't ikes me

The notion of language degelopment via stages
carnes specific implications for the. business of
./correctmg chid language, ithe appropriateness and
reasonableness of same. The research in this area is
~discouraging for these supportive of verbal corrections
of child speech*Gleason concluded after a series of
studaeswuth first, second, and third graders:
) 4
In hstemng to us, the children attended to the sense of
what we said and not the form. And the plurals and

> past tenses they offered . were products of their own
; linguistic systems, and not imitations of us.? (p. 8)

¢ Brownand colleégues after studyiog'tﬁe influence of
approval and disapproval by parents of their children’s
talk, concluded.

- N S

There 1s not a shred of evidence that approval and -
disapproval- are contingent on “syntactic cor-
rectness . When Eve expressed the oplmon
that her mother was a g|r| by saymg. “He agirl,” her
mother answered, ‘that's 'right.” The child’s
utterance was ungrammatical, but her mother did not
respond to that fact; instead, she responded to the
truth of the proposition the child Jntended to express®
In general, the parents; fitted propositions to the
: child’s utterancé, however incomplete or distorted
the utterances, and then approved or not according
. to the correspondence’ between prog03|t|on and
\ reality. Thus, “‘Her curl my halr,” s approved
because the mother was in fact curlingtEve’s hair.
However, Sarah’s grammatically impeccable
“There's the animal -farmhouse” was disapproved
because the building was a:lighthouse, and Adam’s
“Walt Disney comes on on Tuesday” was.
disapproved because Walt Disney came on on some
otherday.® (pp. 70-71)

In other words,. contrary to some supposifion,
parents tend to address the propositional intent of the
utterance rather thanits structural fqrm..

s It should be noted here that sociolinguists haye
pointed-out that the language environment the child
dwells in does have an impact on the language that he

or she wses.” However the variables that impinge are,

apparently- many 'and varied. Certainly, singling out
sentence grammar as a variable without considering the
many other factors will not 'do the job of significantly
changmg the child’s language Use. -

.In fact, other data revuewed bthhorme»s such as
Courtne)’ Cazden:.conclude:

evidence on the roie of correction In the child’s
learning of syntax (grammar) is whally negative.* (p.
114) L . .

*

Note work by Basil Bernstein and W Labov, for example

/ .

_ Andthat, o »

-structure choices is_ also fundamental,

the implication for ‘education is that teachers may be
interfering with the child's_learning process by *
msustmg on responses that superfnmally ook or sound
“correct.'’* (p 111) .

o

"in short,
grammar of chifdren suggests that  the elementary
teacher should acgept ‘what the child brings to. her,
corlsider past experiences, and general linguistic. and
cognmve attributes before considering sfrategies for
dealing with what might be fanguaging problems. There
1S N0 more sensitive matter than the language a child

brings to the teacher in the classroom. A response to -

that language is a response to everything that is most
fundamentally human. .

WHAT ABOUT GRAMMAR AND WRITING
ABILITY? o

It must be remembered that.a wide range of abilities
is"required. for effective writing. Ability to utilize various
sentence structures or syntactic skills 1s impbrtant.
However,- ability to gaddréss essential rhetoncal

concepfs, i.e. attend to subject, audience, setting, and

purpose, and relate such to vocabulary and sentence
These latter
rhetorical factors which imbinge on every: writing
situation require the writer to draw upon experiences,
perceptual skills, and cogpnitive skills: This is not to
mentlon motivation” and wtiter attitude and belief

* syster. Research in composition where motivation,

preceding and follow-up agtivities 1o the writing
assugnment and amplé discussion of the topic for focus
were mstrumental pasts of the instruction, .is the most
promlsmg (Note summarigs of such % the Sherwin
work in the refererices.) .

Given this kind of writing-skills-array, it seéms4

somewhat” foolish to suggest that knowledge of*
grammar per se should be a singular determining
variable. And research involving study of férmal
traditional grammar and writing aplgt»y over the yeeirs

has been so dlscouraglng as to l d- one rewewer of
. res€archto observe - >,
Statistical and nonexperimental studies using.

correlation analysis by Hoyt, Rapeer, Boraas, Asker, . °

Segal and Barr, Catherwood, Bradford, and Robinson

;. falled to showsa slgnlﬂcant rejationship between

grammatlcal knowledge and writing ability. Except for

'~ Wykoff's study, the experimental studies by -Briggs,

Symonds, Crawford and Royer, Cutright, Ash, Benfer;
Ciark, Warner and Guiler, Miiligan, Frogner, Krause, _
Smith, and Maizé also falled to support the case for
» grammar. After a .tally of procedural and’ other .
ilm:tatlons the research still.overwhelmingly supports
the contention that instruction In formal grammar is
* an ireffective~and inefficlent way to heip students

- W achleve proﬂclencyln writing.*

,

T\Aost of this research cited above of course, focused
upon the older versions of school,grammar o traditional
grammar. Recent, studies of transformational grammar
and |q$ impact upon the wrmng of students has been

a developmental perspective on sthe




tl‘_‘;'
? \‘w ¢
more Promising In SOMeTespects ©o
Bateman and Zidonis studied the impact of
T transformatignal grammar study upon ‘the writing of
tenth graders” The two-year pro;ect concluded

;

o~

.

‘.,

A knowledge of generatrve-transtormat|onal gram-
" rhar enables, stiidents to increase srgnmcantly the
Jproportion of well-formed sentences they write.

’
~

.

1
.

They also concluded, . L

1 &

( »
A knowledge of. generatlve .grammar can enable
students_to reduce the occurrence of errots in their
wrrtmg

‘e

.

i »

n a ‘related study. John Mellc% |nvest|gated t'fte
relahonsh:p that exists between pragtlce In combining
+'. separaté kernel sentences into single sentences and -
the: ablht,y 1o ‘produce. more structuraﬂ’y e?aborated
sentences' Concentration of the- dnalysis was upOn

“syntactic fluency” ' ar. the structural diversity and
sgphistical.un of ine sentence stuctures.- Sevenths
grade students in his Study ‘did produce more
sfyntactrcatly cofnplex’ sentences™aXer studymg the
grammar via a sentgnce-combining.methqdy

3

2

‘study"reported» in 1973 by Jfirank-O™Nare focused ' \\ ,

upon informal $entence- combining activities Ruilt froma Y

in . their work

prewr|t|ng or rewrrtrng stage
,composmon ,

An‘ tmportant dimension of this study‘-was a.
systematlc attempt to nufture the young wrlter S

conhdence Its success suggests that writing ?
.programs should concentrate on buiding s nt
. confidence and a posrtlve ‘attitude towards.s terice

prdductlon

\
.

hd ;
. .

The research does not suggest-that grammar study
-alone ‘or°even grammar study In other than nformal
activity settmgs is likely to.be a sugnmcant variable in the
develepment ot overall writing ability.
" It does ‘say- that transfgrmational -sentence-, .
combining aetivities have produge more_syntactlcalty ¢
, complex structures in the writing of q?/oung students and
.apparently can be a usgeful tool in-deyeloping Syntactnc
- SKills.

-

-

“

. ¢ 1

.

© WHAT THEN ARE THE ROLES OF
' GBAMMAR STUDY IN THE SCHOOLS? "

it appears that grammar study doés have a role in the
ed ucatlon of youngsters perhaps a number s

1

+-THE IMMEDIATE F’UNCTIONAL —.
~The recent well- -respected research cited earher

[EN

«

t

) ~transformational grammar * Seventh graders rnvolved \\ suggests that certain kinds of . syntactic study, and -
produced more syntactically mature sentenc ”ka\" -experiences can produce more syntactically fluent
‘tygical eighth graders normally do In addiyony the \wnters This means that grammar study can be helpful :
experimental students wrote- compositions’ that ,were. » the wrmng program. . .
ne judged significantly better in overall qualty than tho . i ~'f, . -t
. wnitten by students in a control group. ' -V} THE LONG RANGE FUNCTIONAL — .
. implications of the findings are summanzed' in "Man is a strueturingd creature” His fanguage functions  ?
O'Hare's monograph #15-from the National CQU“C" °f o structure his experiences and, hence, his view of
' Teachers of Englrsh Commlttee on Research N < regfity) Jpseph Church assertsthat, .
. 1 - Y,
‘ The findings suggest that the abtlity to manipulate, . individual discovers the chat'acterlstrcs of'reahty .
‘sentente structures s .at least as important: as goes along, that thére are predictable '
nvention or arrangement in the teaching of writing. . . regularitigs in thé sequence of 'discoveries, and that_
For the young writer, knowing” what to say isn't ~igcluding both what other people tell him »~ -
‘ erTough he has to know how. lIs himself, plays‘an ntimate partin this P
T d|scovery and Ihenabling him t6 peréeive the world as
: The sentence-combining system used in this study * acoherent, stable lace inwhich fo live and act. ®. :
) ] has both theoretical and practical attractiveness - . .
. when considered as part df a composition program. - Our primary world of heality is a verbal one. The more *
. because it expands the practical choices, the options we can know about our lan uage the morelrkely we are
gn?::lagb'eﬂ:g tr:)%;‘;‘(‘)’;lgn:"s:o&h:s" hgh’;f:gz tgi’g to understand the breadth and\imitations of our reality.» .
. sentenge-combining practice should be viewed not as Grammar study as the mOSt a ,\enssmle aventie to tie © s
" mutually exclusive or evendiscrete, but rather as strubture of man's laniguage ca posstbly help us
' complementary. T - o understand ourselvesa httlebette: ‘\, Lt
Since comparatuv'e|y littié time has been spent opthe - g + THE AESTHETIC 'FUNCTIONAL— v e
N syntactic. manipufhtive skill in English classes #riting.  * “ o
programs should contain an enlarged fanguage One might argue that there is little practnca'Iﬂ value
"< dévelopment component in which sente e-building in the math or llterature or scrence courses taug |n our =
\ exerc:ses &o{rld play an importapt”role. These . schools. That is, most of Us can'exist socially with little » )
axe ] ﬁot%fo(;us on arfy ope sen(ence - . more than basic math without ever bemg eXpOSGd to
patter but would explbit the entire range of syntactic Shakespeare or physrcs or many other things which are
alternatives dllowed by the grammar of English. What unguestlomngly accepted as legitimate ¢ “mpopents of ,
the young writer néeds is as much practice. .85 . our education and nghtfully so.» . .
possible with every concelvable combination * of ‘" There must be a simjjar argument for grammar. Asa °
syntactic alternative. , theor jt(wal human construct, the comtent of grammar
. Students exposed to sentence-bullding technlque‘s . helps#o define our human uniqueness. It is possible-to
could use these syntactrc manlpulatrve skills at the 8 conceptuallze thlS construct as a’ symetrical, logical,
Q - Y- 2 . ‘-4- . : - N

-
\
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‘our education to tra|n|ng Somethlng which
. shoulq be’ errously o‘pen to question. f

.., C RRICUL MIN LANGUAGE ARTS?

™ One 8f the mo pressrng ourrlcular questions e

have to consider it We do at;cept oné or more of the .
-~ ‘above rolés as |mport nt enough 10 justify the inclusion”
'C ofxgrammar study in the school 1s how much what kind
. and how detalled. It has been a” long standrng
. content|0n of, the -Wiscbasin Departrhent of Public
"** Insttlictioh, via Project English in the fatter 1960's, that
forr‘nal‘ extended'. and, detailed grammar study
¥ throughout the grades - wag* both-'unnecessary and
\* undesirable |t could . be pemnous and counter-

productlve the student of bther
rmpor’tam e

o
-

ppropnate place for
rntroducmg the study of grammar ORcepts in any krnd

Aruitoxt provided by Eric
<

-

gued that the.middle .

N .
. v
3 h Lo

‘oaw N ) . N ’

L7

’ of sustarned way, for it is here where the studenﬁ can- .

. b;lng to bear a reasonable language maturity *#so

rmportam for developlng the . more sophrstrca.ied’
syntactic skills. 5 ’

stage of formal- ‘reasoning in cogriitive development, a

stage which Piaget points, out as one bearing sharp and

pr@ctrcal |mphcat|ons for the classfoom teacher anc#the

" kind ot language the youngstercanuse. . - ,
We can notice too in the-above mentioned roles for

grammar that", the most, productrve £ grammar

" » experience$ for enhancmg syntactrc skills in&writing .- *

resulted from more mformar less technrcal and detailed

grammar study. , - . . Tete

In addmon extensrve technical study of gr'ammar .
need nof be done in order to move on the other ”

N _purposes o roles defineated. - . 7

This would suggest support'once more for the micdie
grades ‘as the most legitimate,area of study of grammar -
and that a less formaf nontechmcal grammar is best for

m¥fst studénts. ‘ s

The followrng iS based‘upon suoh premlses

1 T

®

Recall thag many syntactic skills - a;e Sstill evolvmg through = ot

the tehth and eleventh Jyears of age e g C Chomsky K.
Hunt etal.

Tod, it 1S at this time'that the youngster iS enterlng the °
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. . e,c;l countery
a "6 fer, suggestions for contiiued deveIopment
and appucatton when needed.

.

-

rnodels provided to illustrate ways, ta. design studerit
,: activitiég'in sentence-combining as a route to enhanced
_synfactic fluency

< A cursory examination shouId suggest that these
r'nodeIs are based upon a generatwe-transformatnonaI
dtammaf theory but utilize such only as a framework

", .+ andnot asa detailed approach.

DN

The expenments are not, désigned to teaoh either a -
comprehenswe ora detalled technical formal gtammar.

. ‘Students? are not asked to*concentrate on definitions,
tarmulae, or detalled syntactic analysls instead, they'
are antroduced to a quasi- structured handling of the
language The experimerits require’no specific traunang
@f The teacher in ormaI.gra?nmar arid presuppose very’
Iittle in the way.of pgevious grammar study on the part of
“the student.  *' \«

" The experiments'offer a nice fead |nto sentence-
comb|n|ng v activities. but are not
_nvolvement with sentence: comb|n|ng )
. After cons|der|ng the experiments, however you will -

, note that most syntact:c structures Gne.is likely to deal ,

some‘fash|on inthe e;xpenments

.
4 T ete % ow N
. .

~ A tew Importan points about what tigjs material
purports tobe and does ot purpdrt to be:

1) -Thiss neither atotal Ianguage component of the

» 7 ® language- arts “nor even a ' compréhensive

grammar program It isinstead a way to deal with

the study of sentence structure W|th|n ‘a more

:comprehe@ve language arts program

) Obvmusly. a complete. Iangus%e arts progra

" " +/y Third,. theré are a number of sentence- comblnlng )

’

a

prereqwsne to .

[

must attend to _a wide range* of Ianguagmb\J'

<

\

. with in,thé sentence combining activities-are treate? in_ -
' |1

«2) The primary role o thts materual is to provnde

‘

A

‘ scope of this matenal

' | .. //" L *
* ' YA g ., . , BRaast
. , '/' ' . -_. P K] iy e N > ‘
' y .‘-;, / . ; e S ' \ . l
s L ‘ .g., ; , v‘ “ e .2‘ , L N
“ A\ 144 | rs |
i . w’ Te - @ . |
<" " AN INTROD.UCT IONWTEACHING SENTENCE STRUCTURE . |
) - f . \M‘AND SEMTENCE COMBINING ACTIVITIES . .
. ’ ’i*f‘ \,,Q‘v“ \"i” ' ,W ‘i.c g..‘ S v e v ‘
PO © : { w4 - . . . s 4 . N
, The remamdef f this matenal consists of thrée ’ fottons; ‘semantics, dialects, varying uses and
essential cor orfeqr&v. First, there Ig~a senes of’ - funct.ionsoflanguagetomentiq‘n onfyafew. =~
- expenménts {Expefithents 1- 315 which are esngned to- ’ -~ - ¢
* serve as ,ffodels for the. development Pf lnfoinal In"addition, as noted earlier, composition aloné
learruhg Vities in sentence structtire. | requires attentnqn to a'wide range of concernsin- -
Segomd, there hre’ accompanying teacher. sup- addition to sentence structure. The mechanics of
plements for, each experiment These Attempt to. punctuatuon and spetlung are not included in this
o %4 a)- tldent|fy the gramma,ttcalconcept . Jmaterial. Alsp the content 6f the composition is
”; "~ .b) Offersome grammatical explanation of same, ‘not .addressed, e.g. different writing content for
o 0 ; *t'apc) Identify possible dlfﬁcultles some students maght- differént purposes, audiences and subjects.

.What goes on in the way of instrdctional planning * ‘
to facilitate’a reasonable motivatiort and follow- - .
- up tothe composing act is also fundamental, yet

is shaped by factors and ‘intentions outslde the
. N

On- the other hand, there is ‘some reason t
believe that activities such as those included
this matérial can” hage some impact on the
_development of oral language ility and readtng
comprehenslon as weII o
4 s -
The most |mportant point here is toKeep the
miterial in proper perspective. Do not demanci

-

mdre of'it than it is prepated to deliver, but'do o
underestimate its potential in a number, of
language-arts areas. Conceptually, it can provide
a fundaiental base for additional work in
language structure - and its place. in. the
curriculum. . :

. . 2

-~

a

useful class and small group discussion tools for:
a) allowing students to discover mductwety
certain. fundamental characteristics
language strugcture,

. b) enabling studefts to relaté thé studytof
. sentence sstrugture directly to the °
) development of writing $Kills. . .

Do not assume, however, that any.given -

experimeQt per’se or, specifig set of séntence- :
- comblnlng activities will, by itselfteach a specttft:
‘sentence  structure concept. The< iktial
eXperiments, * for instange, focus ‘on R I
importance of word order and the concept.of .

,"subject- predicate relationship in determtnlng

what a ,"sentence” Is. .It should "be dbvious,*".

*howeyer, that for mogt students considégably
r&)rk Both“torr@at and 'i_nformal will need to

>1 N

.

[I’IO
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- conceptt be mxernahZed

late over ‘a sUst'amed penod for this

A

take
Oppertunmes {o lntegrate ithe activities df .this:
‘matenal in other ongoeing language arts fessons .

should Be sonsidered. leeWJse4 the expenments

and .sentgnce-conibining ‘activities- themselves .

~can serye as springboards -to other ;writing.
reading ;and talkmg activities where the intial .

- concept of the® matefial can gather’ continued

-

3), Remember that constanrand repeatéd emphasis

T upon _only thé. -experniments,  or séntence-
- combining in drili<tike tashion can be (deadly asa"

'ThIS: calls even more’

remfor‘cementandappllcatlonpotentlal T

-'/." ‘

teachmg 1echn|que

Y

Ky

«

¢

4)

-

‘L
L%

PR % M ,‘\_
fundamentally for conmderatnon of. the pomts
made in no. 2above S .

v .,

 Finally, :view this’ - material as a language *
experience -far yourself as well as for. your
studentS' Many of the exper(ments and most of
. the’ “seéntence-combinirg* models -are - open-"
“-ended. thus encouragmg disgussion and debate
aQéut. possible, inferentigl variation on the more
generahzed conc‘1us:ons Allow students -and |

ypurselfoto *‘play™ with some of these variations. .

Searchlng ‘for exceptions to the cenclusuon or
-remforqemem for i} “provides excellent oppor~
tunities  .ta- enhanoe student - copceptu-

. L ahzatlonénd perhaps in the long run, broadened

learner pérypectives on the nature of language-

' andits rot n OUr:lIVBS
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- EXPERIMENT 1— Word Order in Sontences'

VY L4 7 ! ' ' N
) 'PART A . , PARTB b
) / . o o LT
" GIVEN: = - 7., GIVEN - <
' Patatearat' ’lsasentence / T Pat, rat, milé, Dan, manare nouns.
- “Adterat Pat"” is nota sentence AN . A, the, sofneare determlners 3
MATERIAL: Y < LT ] ) pe
> . 1) MileaDanran - MATERIAL:
** 2), Danranmilea i S T 1) A bat saw the tat. ’ .
1. 3) Patateratthe b 2) A purple frog loafed on a log. - -
. 4) Danranamile - T 3) An.old goat had a sore throat. *
sDIRECTIONS: o / DIRECTIONS v ' - -
e Stu e {IOUPS of words ATERIAL. Now Stldy the above sentences. Undérline determiners
/answer € loflow! i wi honehneandnounswrjh two.
*1) Areany of the groups sentences? ) § A o,
o ' CONCLUSION o 2 :
~2) Which ones are notsentences? If You have a determiner ina sentence, you wil also
: AR T N hayea
3) Why are certaif groups not sentences? N~ " < )
X , « 0, E APPLICATION . ) ’ 7
\f - TR = Make up three sentences. Underline the determmers
- . .t e * with one lirie and the nouns with two Imes )
- * < - %
) - N ‘ ? ' : N
; : : s . > 4 -
~ [ ~ - Y
. ~ R e
. of R I .
- CONCLUSION; . ’ - 3 .
In order for a'group of words to be a sentence, words . T . ..
must be mtheproper — I . - / - , ’ )
, oo .- P R )
" APPLICATION: T 3
v “1). Rewrite those groups of words in MATERIAL - - —
@ “: which are not sentences sp they they become ' . ) y : o N
sentences. - o 2 .
i {sﬁ . L‘ . ‘ . . A ‘ ' N ) h
Y‘ IS ) " ° ko £ ! B ' : . " ) - ° '
. I : i -
™ [ > . - T, %
R o ! \ . L
X \ e S ‘ Lo . TEACHEH’ SUPPLEMENT—-Ex riment |
/ . * . CONCEPT} . . ‘ : Sl
g

_ WordOrderasa Factor in Sentence Prod ctuon1

2) List the words. that you moved to dlfferent
posmons te-make sentences. - - e

A

ELABORATION:. . ?' .

Word order is probably ‘the' most fundamental
grammatical characteristic of the Englnsh language. It

affects both overall meaning apd specific nuance i -

sentence comprehension. This, of course, is.not true .

of all languages, such as Latin where the mflectlohal
system Is more instrumental in shaping mean}ng_ '

STUDENT RESPONSE: .
By the time studepts are in the middle grades, thls

-4 & ~ concept should ‘be relatively ..well established
.[\‘3 . N p n \4 ' . . b 3

~10-
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.- -

although the subtleties of more complex structures
€an present'problems e. g ’

03
ey

The little ﬁwhlstllng toy trai-n is rnrr're.'
) , ] ! * '-‘ o

or

.
4

3

- The toy littlo Whistling train.i& mine.

~
. ’ A L

Haw far this matter is probed depends upon th&

should be provided if students don t.see basic word
order relationships such as the followung

noun phrase + Verb phrase

" determiner + noun
: determrner + ad;ectrve + RoUN

-

A d
B .

IS

1

* aliflities of the student. Certainly, additignal practice_ -

. prepOsution +noun .
" preposition s determlner + ad;ecfrve + noun

%TIONAL‘APPOCATION T,

dditional practice can' be provrded in a number -of
ways: !
.a) So\rambledfsent.eng:es—,-

[

-
-

N
-

TR © v e ‘

Usé "3x5 note cards: sbme with determiners,

. ‘sofge nouns sQme verbs, etc. Mix them up and
.ask students to arrange tbem as sentences.

Te »

. GOmr'neri:ial materrals =

- e
-

«e
-

Many compames;prodtrce thrnnguch as work
biocks, charts, tc., which’ are’ helpful for
" supplementang on orng actlvrtles

[
. LISl

0

‘" EXPERIMENT 2 — SUb]ect-l-”rodlcate in Sentences

w’ ' ¢

| GIVER: .
“Boysrun”' jsa sentence.
“Dogs edt bones’” is a sentence
“Girls like"" 1s nota'sentence. /
““Girls like pretty” is riota'sentence.

¢ ¢

’

‘MATERIAL:
1) Thedogfell '
2} A gnat tripped a rat
3) - Pipes leak qurcklys

4) oy ate an appfe

§}/(E'e&glly pipes leak

6) Hehas

. .
e —
.

[y

DIRECTIONS: .
| Sfugy MATERIAL. Now do the following:

Tell which of the word groups are sentences.
»

3

b 0T

’

~ PPN

CONCLUSION ;
1) What was . wrong wrth the nonsentences'?

- ] 4
»

A

+ K
. .

others'7'

M

~7

2) Do. some sentences need more word than L

N .
b' )
3 .

» €

APPLICATION: - =~ o | "%« -, ]
Rewnte the “nonsentences™-so that they become
sentences . S

=Y
£ =

¢

'
-

TEACHER SUPPLEMENT—Experiment 2

-

»

CONCEPT : .
Subject- Predlcate Relationship ina Kernel Sentence .

A

~

-

A .

ELABORATION: .
, A kernel sentence, in terms of a generative-
’ transfdrmatronal gramfner, is simply noun phrase +
verb phrase. In this grammar, the verb phrase tan
include an object noun phrase or a modifier. The .
most srgnrfrcant factor appears to be the verb.since Y
certain types of vefbs require -certain kinds of .
complemgnts. It.is this point which offers thajor
differences for establlshrng basic sentence patterns.
t . .
STUDENT ESPONSE :
. Thrsfexperrment should offer little dtffrculty to most
* students. Word group no. § in MATERIAL is intended
as a nonsentence since verb$ of the “have’! class or
‘“have" as a transrtnve.Verb requrres an ob]ect

—,
) > . .
v T /,[' “ ‘ ' S .on '
< . . . . ) . .,
_ ) ~| 1 . g e
) ‘ . . '
| LS N K . .
AERIC - " 14 " - v, ] b
r ‘ . ., - “ ‘ “ . .5 B .
. [AFuiitext provia c i v / ‘ ’ v . - ¢
. L ! N SOy ot - LY AR - o o .




' ' T .~"" ., ¥ T A
. M - D 3 "l J . M ) * L/
‘ . . e e *_ . . e i
N *'However some s{udems :i'd ],hss -as arL types to assure use of. nn\transitnve verbs. transmve .
S “ellipfical sentence Mdb;ec{ deIeted T verbs, *haye" verbs, and “give” verbs, e. g : ‘
- This should be no problem lndeed it represénts an - . 'sqQmé verbs® reqwrjng an object want sell bUy, ,
) " -opportunity to showdhe ties between oral language e fake, iot( P *
‘'where much deletion occurs and writing where. ' some verbs nor requ;r/ng an ob/ect write, Ieave
' “relatively iitle- deletion appears o, . 'rim try 3 i ..
. 1? ; N -‘ ! “ L -
. ADDITIONAL APPLICATION ' v . Maklng use of { }(peroment !ormat you can make
L ~ If students need additional work, basic sentéﬁ\cescan ‘up dentences and nonsentences by eontrollnng the . 4
easly be constru’cted by attending to basic verb verb and object Wthh fo‘llows .
. : ' © > " "‘ . \{N I ’ ’.'.'r , | ‘
. “ , N L8 A ¢ . ., . * y? )
N .- o o, i r 4 = Ll RS
\ . - . ’ <. : ot . ' N\
' . ‘:' . . i ’ ¢ , "' , ’ ; '\ B
. s EXPERIMéNT 3 — Slimple Modlfiers RN ) e ,/‘ ' r— .
‘ PARTA . - v .s.'APPLIGATION Lo P e o
T : ’ W T e 1)»— Write thrée sentence&wuth adjeclwes
- GIVEN " = % SRS . . .
et 1) vAfunnymanateanapple ¢ * T ‘. v *::"- v \ v
. * a) Funnyis dn adjective. , . = T TN S : EX
. ¢ b) Ateisaverb. o ;- N Y R A By . )
- T 2) Joanwore a'lovely coat. . e LT ra— p = 7 - .
. "a) Lovelx® an a‘djectlve* _ C / T ' PR 4 A '
. , b}_¢Wore+saverb o i “ *“__ oo —+— —— 2 \ ¢ ,
T M-ATERIAL‘ R . ,r”‘**‘* S P/ :Q .
. . 1) Thepretty nurseran amife. . L ’“ ' ', Ty - ERR
- +2) Anoldbuggy had squarewheel?t c ot : 3 sl EESP
3) 'A mean cannibal gobbledyp the prisoner, : \v’ .? . e S )
. 4) A saggy bag wasfille funk., o8 v R e e, L.
: 5) Sdme grumpy peopleate },hegruel . et s Qo . ey
. 6) The boy left town’;’ Yo . . 3 X : e a N
. s " el "o 2) erte threesentences wnthout adjectlves et
) DIREC'FIONS A g . » " h e
. Study the sentences in MATERIAL‘ R N 4 y - : “
. 1) Do”;hey alIcontaln adjecnves” . e : ' x o
Ve e * - TP ©L o
DR | 2) Do theyaIIcontam verb$? S . . T ; . N
- ‘. . - . ’.“ . . 4 o ) . 2' » & " .e
3) Underllnetheadlect:veswnhonehne . ML S R
R ¥ - , Y/, L 2 . i .
.- 4) Underlmethe ver.bsvxfthfwahnes Se oL T : — . -
. L VN " e T e ,.' e ’ ! .
? CONCLUSION: . Rt P S, : .
1) Can ‘you have'a sentenee wnhout an ad;ectwe” : ; ‘
) " ‘ ' - '-.; , re v o VARG > .
) .y - 2 : . ,, K . s - ] . ~. ~
.o ? . * . . 8
S 2) Can yoUhaveasentencemnhou{’a verb? __. . - PA.ETJ. s N : s
T 3) Adjectlves usually appear betﬁeeﬁ words I|ke e e, / N A .
‘e ) whuch of these: : . GIVEN) = o b S
< .o . 'z ;1) Twenty bears ate greenapples. l T
N )*bo R . | L * - 2) Sixcatschasedonerat. { \ ) )
P -a Y oo 4 LT 3) The boy'scoatisdirty. ,; B . ~
P .o a__L_bory - N 1 5- '4) TheBug'sstorhachissmall. ' % '
. ej of = o the . ) o [

AII the ,above ar(eSenIences

.
-




. RS : N v ¥ o R A'v” g R ".:. v v
“« 4 IS ' ) ‘. ‘ : b ;I ) , ¢ © -
MATERIAL: N TEACHER SUPPLEMENT-rExperImant 3 W foe,
1) Three bats $aw the hat. X . A A
) « Folty n‘oodles fellintothe pot. RPN CONC’EPT }‘ sf‘ Lo -%" . -
3). The dol’'s arms were chipped and broken ' . Simple. Mbdmers in Sentences ' : "_ x el 3(
4y The pencitsdead was hard. . e _ ' ” “ ) Lo -
. .t . P ELABORATION AND STUDENT RESPONSE v '. P
’ DIRECTIONS: * <o ? . Tfie handling of adjective and verb clas3|f|cat|on, i~ ..
. Underline the nouns in MATERIAL wnth one line. - well as’other pant§ of speech in this materal, ,,s dbne * .‘L
, tﬁrough paradlgm sets wRere son'fethngs tlassified ¢ . x
) CONCLUSION ) : .as’a membegr of a gron according 10 a like-set of
Detetmiers such &s°a, the. an come before nouns. “attribute or features they alkhold in commaqni. These . - ’
What other kinds of words ¢an come before nouns? am.butei r featurgs are generahzed accarding’'to
s T, RN ‘ -therr syntacttt! chaxacter. —Where do they appear in .o
. - ’ ; .the sentence? 'What strugiural character do they /‘
. R ) " B ¢ . possess, ,e.g. take .an’;ed ending? — andror * *
R L o according to thelr seg‘nantlc chareoter — Do th\ey tell s
: EErY , . . heworwhere of who,etc 7. NN i
Co ) C e K LY, -,
. e N N [N ' § '\ & A - >~
. K HAN O Hopefully students will élaborate such mferences in- .
. . * dlscussnonoftheexpenments: Sopr s
\ v, ¢ ) .\¢ v ! ' ’ ) - ? \‘F. . > t* “‘
o . A ‘. . . . . 4 [ . P i
" “w ' " > , ' N 7 , N
APPLICATION; - -, . a. e U e :
Wute sentences using_at least, one of each of the ADDITIONAL AplecAT|ON .ot "‘ s
fotlowmg wordspersentence boy’s, cars, ten, five.” Additional _experiences -irf® this* ared sholld be .
. . , ¢Provided in such a manper.as to allow observat®n of Vo
",‘ ! . ‘ \|mportant charactenst|cs ofthe\/erb and aojeg:twe .3 .
° ¢ ' JL ‘o
“ o o\
, . B . - ‘e g ior the adjettive. Jg-';\/\ & .
' .- y . a) . erand estinflectiong’s . ., Gy emg
‘ . . @ e - b) strugtur‘aJ pOsmon between determmer and R
. . e : nou IS eSS
A - £ ) " ap-*gfl T ) semanhcmleofdéwmbe}»- / e, . / ' -\ o
o A N UL forthe Ve o st ¢ et ‘...‘,' .
g A - -l - . a)’ ed, ing,s inflections Sot -\= '
o = - ¢ ‘ . b)- pos;ttonfollowmganbun phrase’ ‘},
B - : - s NG |mmemately followmg a helping word sugh. ,
' 3 e . C . as-haye, will, may, might, é “ L
- — o : e R d) Semanttcrole af actto,n éxp ser -, ‘
. . ey e . b IO ¢ ‘..". o . . - ) ‘ ‘v. . ey . \
L . ‘o “ R A N R ?_'»1 L v
» Y b . . . . . ~ ., > "‘“_‘r )
EXPEHIMENT4 om.rém Kinds of NamlngWordn S e R UL
: < 3 R ‘DIRECTIONS oLl e TR o
PART A T ': ‘ . \ . S‘tudythegroupeofwordsnn MA‘TERIAL % v e e
‘ ,GIVEN - P I Labelthqsewhtch aresent‘ences wnthavn S:,"h, ﬂ_.“ !
. 1) “‘Three mush is goqd fo' eat’.is nota sentence ¥ %
- -2) “Adogsoften run’is notasentence ) N 2) Change the nonsentenpes ‘-’éo. they bec‘ot'ne v g T
" . 3) **Many,courageis nice" is nota'séntence: -0 seAtences’, : A .’-‘ ;, jh ST »{" :
. ~4) “‘SBomemushis goed to eat” isasentehte: . L . R PR P o S
) "8) “The'dogs often run isa sentence . s T . g AL - !
- .6) "Coura elsmce"lsaSentence S coe s "o e ' DRI
. I MATERIAL: | Y o] > e P
- 1) Awhe tisin?teﬁield ) . . ’ S . et .
- > 2) Ablood fellonthe floor *° ‘ . , . :
\t '~ 3),'The blaod fellon the'floot - . B
' 4) Wheatisinthefield, ** - NSRRI & . ' ~ z
B 5) , Séme wheatisin the field ... R CONCLUSION: R T
’ l}, . 6) The wheat is lnthé fleld S e, © 1) Awillnotdoin fror\tt of wards like
o A D . - e : ..
4 .. e P q,13¥ S ) ’ ! ’ » ¢
g ; " ‘? 1o . . , | “ i , -
v - v“ 4, . . - .. R '-t‘ N ) ’: X ~ A y [




v . e

2). Does.a word fike the or some otten come in front
S, -ofa w,orc?llke blood ? ‘

" W

‘- 3) Does’ any word-at all have o come mfrpnt of a,/

< -+ wordlike ‘blood . e : : ST
. - word ke bioo — T  GONCLUSION: F s '

.
[

APPLICATION . <, . N HoOw dre words - sucb,gs Pete Mq[y and Joevllke

v ., Wrpite senterfces using ‘thze foIIowmg wordy Iove somebody nobody and anybody9 {Clue’ Look at
: : the detér,;mnermanonsentence) . <t

e courage, paint, milk, grass, and s[gy ) % i
- . . » N B .t N > .
, . . . : . ( . ot
5 x . - . g g, . L.t
DR 3 7 » * . . . . - N .
& v 6° o &Q N - ’ R . “ . M
: ! P P S, z ~ % ' - ' ‘
: N : e - Pt T, v hd : T 3 - - ™ :
. A 3 . ' -2 X 3 R “oe J q o~ v
& ) 6"‘ * ; < * h e ot ‘f
- A T € < 4 . " ‘Q\" . . h o~ >~ .
5 ’ > . N - ~
= ~ . S APPLICATION .
e, VRN ¢ v s i Write differént sentencesusmg J’ane, Harry, pobody
g ————— — . anybody he,she,and . . .
. © X <, ) [ oy , * .- , N . .
- ] " " ) * ' < » = 'g : L 4 ‘ ) N, hd %
M [ Y 1] ¢ LR : . °
. & 3 i 3 {! . < ’\L\ - . ’ 1
. (- . - N - -
’ P VI AR T e S
. . \ PP e Ll R < . A
o « T v 4 vt - . . -
. - — - — I - e
- y LA vh g st \ !

< PARTB- . ' T . : __ SR L
.« -GIVEN; A o @ ‘ Lo :
Vi, ) ."Mary punchedJudy ;sa sentenCe- 2ie - — ——
LR s )" Four Magy punghied Judy' is notasentende. LT s LN : : . L
Cw N * 3( "*Somebody stole my pmk pnrate plstol" i B S — — —
. sentence. ~. o P S o o
.. 4) .'Fhe samebody stole my pmk plrate plstol" ., ] ’ : ' . ]
T e notasentence!: o N y ‘ oL o
) SF svébéyssatoﬂs«xrats |sasentence \< . s .t SRR i o

_ . 7‘ 6). “Five bloods were(herehs nota sentence . i .
. R . L ' \, R . . . /

. MATER}AL : ;g S I R

o, 1) Petgpoked the plumbers ™ ° .., - NEW CONCLUS'ON W“ i o
., “ " 2) \Jhe Petéatea pizza c . g How are’ the-word uch»a and she like words R
i 3) . Ofiecouragewereshown, *, ¢~ N, - " \suchas Peteand 3"'}’b0d)’? o ey
e A, T‘beénybodyateahorse I TR ‘_ N ST .
o 3. 5) T8 ;ts,omébodys ate greensplums P S e ————
S ) I No OGYatepears ' S T T e ‘ e W x0T
Sheoh DIREGIIONS‘ T ot R RPN N / e
TR Studythe,abqve in, MATER!AL then do thefollowmg . SN AN S S

v G

~- . 7 - po r3 . o
MR - - . - .. L - R
9 1) Label thesente(\ceswnhan 'S’ . ST T s L
L * 3] - . v e L3
| L Tev % ’ PR — X -
' -, 2) Rewrte, nonsentences 0 they Btmome s St K Y S Lo
A, §entences . I O A | RS : )
T cel AP N '~,- P T AN \ :
T - . KN L ‘ . b '
. ’ *’4:‘5- ’ . ost 5"- K oL e e NGt L e . '
RS . — - = - -
R R .. . L eV T T ; . e
H - - y . N - . , ~ "L, 1
. . oyl [V [ Ny 3 . ' - .V . $ o
v e N VT p A : T . -
L. . A P, &‘.\\f- L T , . 4 K A y .. 1‘
il -~ ‘ . . A » ~® I « . N ¢
i L] I 5 - P [] - -
\ — 2 - S . . . " - — — L —— - i‘
) \ LI \\ ¢ / - . . I Y . . .
- . ‘ " ? Ee e - N . ~ B .
‘ . . 3 - ?
. 4 - N - " - ‘ _ - A“ — \
« , J Yot . P - - . . e o pA
N ’ \”' ”\x e :I . - ! . . . A \ ) v -
. . . . , N . . \ . 3 .
R ¢ - ) L . S .
- (S ~ \ . - , Son
ERIC : . : ' A
Y L4 - » . -t
T - . > . s . o . S s -

L ' T . . . 4 @’ y iYs ., -
. . kA




'~‘ . . :.“ '“‘ ) \‘A- . "f ' ’ \-;‘ bl S ‘ - :
PARTC - e - o ELABORAJ’ION ~ - " \ S
: .- S c, ' *The intermal structure . of the noun phrase\ is quvté s )
_GIVER:® . : i T ’ sophisticated. Certain'words appear only in cpnéert o
, 1) “The old dog ate the app[e"}sasentence . 'with certain others, ‘some words must appear tn- -
’ “The old snoffle ate a dallyflam’’ 1s a seritence. particular slots, etc. ] :
o ;3) “A little bear could ot ttnd’ his way home" s a - .o ‘
& sentence - . en RN * One significant, characteristic is- the division of
. - e T " .common noun ingp count an(Yand 4nass nouns. the
. M TERIAL t T . former" simply nouns you carffcount, e. .g; one boy, two
N 1) Thedog’ sapplewas rottén i . . rocks, étc.; the mass noun (noncount noun) can't be < e
+ - 2)° Thesnorfle’s dallyflany was fotten - o counted e.g.ong wheat’7 or two bloods? Lo
"7 3) Theapple'sworm . ;_, ‘ . .- . T
S S Thedallytlam sﬂem - - e Count nouns’ will follow &ll determlners but mass . "
.~ 5), The'apple’s worm's stodach was|tchmg oo nouns will not follow determiners aand an. . ot
6) Dallyﬂamthe rotten was snorfle’s . . - -
’ . -, - ADDITIONAL APPLICATION AND STUDENT\ L .
DIRECTJONS . . RESPONSE: - ) -
. Studythe groups ot wordgin M‘ATERIAL - Sn construcung addttronal'exermses be éWare ot twp v
1Y Whtéf)a:esehtences’7Labelwnh ‘8, . . posssbletroublespots s -
L . . oz e 1), Words such as "Iove are actually capable of b
oL, 2) Canthe nopsentences be made into (n”tences'> . ’ tuncttomngm enther count or masscapacny e. g
. 'If s0, make them serttences et o .
. .. You ~ . e a) Love tsgreat. - e : .
e '“.' ) N U - b) Hehasthreeloves. .- . o
s ,.4\ — \ — — Love is techmcallya homonym Theresalove,
R A S R ~ which is mass and flove,’ whtch is count. , .
. . i { = - = - - . T _C :?ﬂ Ny © % -0
e T, T T 2) A second matter has to do \wth a group of count
. — — = * ’ ,houns which are best viewed as instantiations of
. e - - T e ) massnouns eg. . - )
E . ol G U K -"f’ = " . -
‘- . : \ \ S crowd throng. horde, group, pnle ‘tiock. tnbe ’
S ’ : ' 2 . ; family, set ete: R ¢
N AR SN * . Théy mply ynit of mass but are used.as singular
R - Teow T 7 & \exemphttcattonsofthe massmeanlng \ ’
R ... T ';," T i
-~ T RS .~ T When cén(ructmg addmonal exercises, care .
- 0] N . R A shoul8 be exhibited in handling ‘nouns of this type
. . : SO ® . PIA < ; * since the degreé of abstraction mvolved may, be
o L e > toocomplextorsomestudents L
B : — = - ) o, . / o
o " ’ 7y ' i “’. . - ) R /) ”-:,.f"

.- 3) Underlme the nouns m all of the sentehces with_. PARI B \\\ " LS . LT T -
7. oneline. ... 7. o - Vel s AR
RN e L . " ConcERT: o A
Loa Underlunethedeterm]hersw;thtwohnés) L : Determmer~Nodnhelat:onshtps R / "

-, [ w . . . a
’CONCLUSION : ‘ © . ELABORATION: © ‘ SV
1) -Can nonsenSe w?ords f“ \ed'” sentenees’l — . . Noiformal Yeterminer constructlon appears fore !

R ‘ - indgfinite pronouns ($omebody, anybody, nébody,
. 2, Must woKds beein ¢ tam' ositions in ofder to * someone, etc.) and - personal pronouns,- Some

:- i haveasentence" L ”*g — g ammaruans contend that the determiner is built intos, LS
e T the lndeflmte pronour]. Some dlso say that a - .
TEACHER SUPPLEMENT xp+rl!mnt4 ' eterminer slot sis found in all gemmon “noun
. . o s 1 : T N Onstructwns but-are not aIways filled. ¢|s used to .
PARTA T . S N . symbohzethtsslot ) o .
. » . ‘.}. . ,-).' P (: .. ' * *
CONCEPT - e ' . S Theprqpernounlsnotln thé class of common nouns.
- COUnt t\foun and MassNoun R it requnresnGdetermmer : d
] N = " T . S “ ’ ! c. o
. S N S - )
v - o ‘ °15°o s - . ¢ i :
. . « @ ¢ ' - .
C. /% N RTERS £: N AN
N . [ . . . . - * ,. ;




¢ ra. ’ b ¢ '
‘ ‘ ELABORATION . ) ) In addition,” the role ol possessive is introduced |
. This 1s an exeicise Wwith specmc attention to total ‘ xnformally here to be pursuedg more depth later,
EXPERIMENT 5—More on Two Parts In Séntencés o
© ' PaRTA : LT
X ’ » GIVEN * L N
‘- - 1) TJoelaughed” |sasemence o . ¢
;." s ' Joeisthe  subject: Iaughed isthe predicate. - L T
< o2 2) “Pat sat"isasentence. L L -
L * Pat s the subject; sat s the predlcate \ ‘ v . !
3) Thefatratmunchedathinpm s a sentence, ) o . '. : T
The'fat rat s the subject; muncheda}hln’pln is ST :
. _ the predicate . .ot I ,
’ , 'MATERIAL' i ‘ - . ) L
- 1) Zeke fell . > . - A >
2) Marycred. -, : . _‘, - o
3) Apurpmtlesatonalog s T e 1 ¢
4y Apumleturtlesaton alog With Jakethesnake - - - . P D s .
_ " DIRECTIONS. | " — — —
i 'Divide the” sentencés in MATERIAL iito two parts , - S . K o
“ ) each. ‘Underine the subject’ with one e, the . ~ S il
predlcatewﬁﬁtwo lines. , - . - ' ) SRR S
B . ‘s o .- - . -t s , ) W\ "h‘“"‘ a
"% CONGCLUSION:" ) RS . O :
< +' 2 1) What kmds«ofwordearemthesubject’7 , PARTB A T vl e R
R , MR, GIV$N ’
. ISR o . e S ' . 1) “Thegreengoat wn,htheredcoatjumped down”’
e L { . L : . - isdsentence. -
’ AR ) " The green goat with the: red oat is the
- ‘ With what klnd of word does the’ predICaté -~ subject; Jamped down isthe predicate. -
begm" N ) « . - 2) “The Imle girl gaxe Myrtle the turtle a terrile
‘ Lo a S S, - scare” is a sentence.
- S e ' The' little glrl is the subject gave Myttle the
it , . . Y . o turtie a terrible scare is thé predmate
. ; . . ,," ., -;’.‘. \\. .- -‘ \. B ’, .o I
. /\PPLI‘Q‘ATIOf\’l AR S ..’ MATERIAL: - p
Make up ithree se tences V\?me them down 1) The fatratate the' skmny bat
. " Uriderline the subject feachsemence withoneline. . , . 2). Thelittle Boy with the huge toy,is my friend.
o / the ptedrcatewnhtwo nes. .. . . 3)° Myfnendgave his dog a large bone that was old.
S L \ o . DIRECTIONS: * ' |
! — = . ; Study thie sentences In MATERIAL. 'Underline the
. ) S \ e e . s subject of each sentence, wnh one line; the predicate -
. - = " T K’\/\ : . with two lines,” ” e
d —r ' CONCLUSION: : . /
. . * v . . ) Are the two parts of a sentence always the same
e — ML . Iength"' :

I . -
{ ' , .

. PARTC = - ca '
A/ - ] .
> e N CONCEPT :

Word Order as Structural Factor’ m Language System "' relationshipasas

ts need to see subject-predicate
ctural one.

. @ 5 . 1. i PN ,/‘16'




APPLICATION
Make up three sentences Wnte the sentences and
underhine the two parts, subject one line, predicate
two fines.

PART C

GIVEN:
1) The young boy was chasing the cat.

The young boy is the subject‘ was chasing the

cat s the predicate. ' !

The boy might not be leaving town.

-

town is the predicate.

The fittle girt witn pigtails will be my friend.

The little girl with pigtalls is the subject; wiil
« bemy frlend is the predicate.

MATERIAL \?e
waseating my mitten.

3) f‘
‘ ‘/

) Asweetkitien
) Tworpups will be drinking from cups.
3) The oid dinosaur could not find hi$ gtasses.
4) . My pai might not hke thlsidea,

DIRECTIONS:
1)

Dvide each of the sentences In MATERIAL into
two parts.

C s

1T

t3

| “TEACHER SUPPLEMENT—Experiment 5

The. boy is the.subject; might not be leaving / )

20

v

v

~
.

+ 2) List the first word of each predicate. s

. "

CONCLUSION
* Is the verb always the flrst word in the predicate of
each sentence?

-

-

APPLICATION
Make up three sentences. Wnté the sentefices and
underline the two parts; subject one line, predicate
two lines.

3

4

€

CONCEPT: '
Two-Part Nature of the Seq;ence -, Subject-
Predicate Relatlonshnp .

ELABORATION: . ,
The subject-predicate relationship 1s one of the most
‘consptcuous and bas:c of language concepts.
Represented here as Subject {noun" phrase) and
Predicate (verb_ *phrase), this experiment
concentrates on two specific points: .

N

1) Actual word length of either of the two sentence
parts is not an important fagtor.

-

.
i
> *

é) Have (have, has, had), To Be (an; are, |s- was,
were), or modal {can, could may, might, will,
would, must)., as welf as a basic verb,.introduce -
the predicate. - o f

ADDITIONAL-APPLICATION: )

If you wish to construct’ addmonal senfences for
practice, try to include thé following In your
sentepces: T

1) Short and long sentences .

2) Short,’n-oun phr.a;se + ](;ng ver‘ phrase

3) ".Long noun phrase + shért verb ph.rase
“4) Noun phrasei modal + verb phrase

'5). Noun phrase +\rqbe + verb phrase ¥

Noun phrase + have + verb phrase




I3 .

EXPERIMENT,B — Helplng WOrds In a‘&e

A

7

he '

n/’ence

. gﬁm A e \ \
€ & \' .
4 ' ’
. ‘QIVEN - .
. N “Theratwill eat’; 1s'a sentence.- y

LA
.. a) Ratislike boy
b) Eatislike drink.

@ »

RS,

Kat:ens chew stnng isa sentence
a) Ktensisanoun.,
b) Chewisaverb.

LAY
‘s
o

. 2).

MATERIAL: - ,
»1) A geat might go.
2) Afléacould bite.
*3) 'Somerain  must fall.
4) The sun wﬂ} shine.

P

€
-

>
’

‘
- o

DtRECTlONS N

1} Try to take words out ak the psentences in

.
Pl

.

APPLICATION: =
Make up three sentences. Write them dow .
Underline words fike’ will, might, could, would. Now
drop all words you can and $tifl have sentences’ Dld
y.ou drop any of the underlined words’7

, L3
.

L
e

NEW CONCLUSION A
Are words like will important to a sentence? Why or

why not?

MATERIAL and stnll have sentence Can you?
\ : o7 ’ » -
‘ i ’; - A
"2) Manis aword like goat in sentence no. 1. What ™} ' ’
are words ike manin sentences 2, 3and 4? " ~
P ol ’ PART B- .
3) Fightisa worddike goinsenfence no. 1. What gre - : .. ) .
words like fightin sentences 2, 3and 42+, GIVEN: .S, )
. , . . . " *‘The purple frip’ canleavetheroom "
. _ - . e fnpls like man; canis like could” -
&) Mays.a word like might in sentence no. 1. What K »“\ S ,
are words like mayin sentenges 2, 3 and 42 MATERIAL . :
o . 1) "Myrtle thé turtle might stdy for ltinch
i * . 2) Myrtle the turtle was stay for lunch
5), Which of the following s a word similar to will:ay © " 3) Myrtle the turtle can right for lunch
. ofbthec)mlhtd)o : - ce
o ) P 90— : DIRECTIONS!. At
: . _6) . you have a word like a, then yéu will have a 1) Which of “the above in. MATER'AL are

wordlmmedlately following like: a) some b) sat,
.C) bby

P E— hd

7) lf you have a word like will, then you'll have @ ~ -
“* . word immediately followmg like: a) the, b), of c)
go d) man

’
'
»

- CONCLU ION
How afe wqrds_such as: may,f'wlll might and could
like a, the and some? (Clue: What kind - of word.

., >comes after'each?) .
[y , “ . - ’ "
v |
\ ] . ‘ -‘:E \
L 1
i bl .
". ' Al =
i \ A
. . \
: L ‘ . - N
‘1 T, & i N\ .
5 K kS N
[) ! . . )
¢ . - k f‘ ': . \
a7 et . \
», [} ’ 0 -

sentences'7 e

-

2) Underlhe words like Wl/f

3 Name all the words«you know like will.

LIS




CONCLUS!ON
Can words fike wr// appear ri ht next to wilkin a
sentence?

k!

APPLICATION: ’
Make up three sentences using words like wiltin
each. _ ol

~ . L

TEACHER SUPPLEMENT-—ExperlmenyB/

@ Y

PARTSA&E © ° /. ..
LU /l’

-~

H
. .

CGONCEPT: L \
Helping Words — Their Role‘rh the Verb Phrase

o

v

¢

ELABORATION T N

-, Many. grammarians agsert.that the stjuctuce of the -

. verb phrase is the most. systematrc and sophrstrcated
of the various sub-systems of the English language
- A number of -glefents ay appear within the verb .
phrase Structu;é but slotd in, whrchg they' masc fitare ¢ * .
. trghtlyfrxed e.d. ‘. ey -

No.

dense + mo‘dal”+ have -+ en + be + rng + verby’,
o Vv o V' NAVAR -
. wilt -+ 2have # been '+ chasing
is the order of possible support elements. If a modal
appears, it must be, frrstand will carry tense. Only one,
Modal may appear, so it is.said to be a mutually .
exclusive” element. In active, vQice-, Sentences, dhe - .
appearance of a to be iorrqreqmres an rng rnflectron
onthe f‘ollowrpg verb S .

A © L[4
coe .
. n

I this experrment specral attention is .grven to he s
makeup ©f the modal and jts relatronshrp to other

, verb phraSe elements. - \ :

1 “ .

ADDITIONAL APPLicATION “ ;
Provide additional practice by-making up senten.ees
containing all of the mogals with attention to their -
position within the verb phrase structure. )

[ ’

B

X

1) Abig'dog chases cats.

2) Weshallfind the treasure..
gats and treasure are nouns {words lrke man, .
boy, car etc)

3
MATERIAL v
Agreen furplé fights frams .
I shall find the food. '
Ithrew the rock,
_We elected doe president.  °
The boathasananchor. * -~

DIRECTIONS:

1), List'the nouns’in the predrcate of each of ihe:

sentenCes im MATER!AL

-

.‘.
v.l

3 Rewrrfe each of the senfences by leavmg out all |
words after the verb. How many are stil
‘sentences?

CONCLUSION

Do wordg like find, elect and -have, need words after
them in order for them to make a sentence'? .
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N N A U f"gg “¢-n ., .#) Thedressbecamearag. = -
v . GIVE L A SN " * . Prettyisan adjectrve ragand an/malare nouns
1), “The'bays geem furiny.«° e o R A , .
* 2) Theredratileisnosy. .- '\, " L MATERIGL . o
) The'ted rattle wasatoy.r Y 2 The Yeais a bug N 4
. ' 4) -Jenny rsajerf( . 'S"".. / ‘ The flexis olds . PN . .
AN 5),‘.‘108 becamethecaptarn' S L . 33 The flea isjrthe corner. N ’
¢ ~ ‘ .. - . ' : - Ve Iy
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concLusian: . " ‘
1) Do words. whrch ﬁell when often come before >

Observe thrat- mqst prepbs;tiona{ phrases are
adverbials (a few fall into other‘roles) Notrce too
that the adverblal canbe one word.

.oi

Wrth,ln Ianguage structure Ihese adverbrals function

Iy

. words whrch tell how?

)

\

K

ok

M

2

-

in tightly fixed ways. For rnstance ~adverbials of lace
nner

ummedrat@ly folldw 0 be verbsy

\dverbials of m

2) Ifyou choo’sé a verb f‘rom column 2 and want to

use words from colyimns 3 and 5, which will corae

A frrst no. 30rno 5 rds? . ‘\’
o nee ) ‘x‘\' .o - 9
{\FPPLICATION vl ‘ oo

will comé after |ntr
- become’ verbs;

-vetbs. In sentendes wh re" alls thrde app
of, nianne /+ adv rbral of

’ normﬁl order is*

‘,; place+ adverbr
Make up three senteﬁbes Try to |nclude when ) ¢

sitive ver

, transitive.verbd, and -

t noNaftér aéem érbs or

of trme

o be

ear the .

where and how wbrds rn everysentence

Loe

.

ADDITIONAﬁ APP rCAmo .

+In providing a drtional practrce;

" formatunder MATERIAL. Notice
, are four colum

[l

there -

especrélly that

, ' L ’ types grven‘ her
- . g . Notice that'so e adverbrals whith are adverbials‘of
L ——— - — ranner look, jt firstglance, 1o be adverbials of time,
.o ! ) B e N ,’ e.g. in a hurry.

Normaliy However this shoyld not be. ,

- . el ‘a problem.

- ¢ T2 ( J s N " “
“3) yest'erda( 4) quickly h ) o -
now . .. 4 Wwith haste . o Lo .
in a year N slowly £ T N P :
*6) inadrawer  , "6) found- . S - :
herg -". . hit -. o - e o
on a roof Lo lifted ; N S :
- . with the rogk T Teft " S . ¥
7). slept - . . 8) became = ° L L — —
arosé: § remamned. oo et ' ' . .
Jsat et ot b . K . vt
waited © Lo
é) X S st T e, TEACHER SUPPLEMENT—-ExperIment 8 °,
l e , ' : N / . . ) 5.
) ;ihen L e /\ o CONCEPT B Y
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1) 1+7+4+533, ° [ - o Sentemce - .l o
RSN SRR AL I //-— « ELABORATION: . o
4)~- 1+241+5+3 - ’ J . There are thrée sets of adverbials dperaing in our*
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X < . . LR
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Rewnte the above number formulas in MATERIAL as  +,, vtoday e ‘ .
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_of verb types. Be sure to rnclude al -

a’ - -
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EXPERIMENT 9-—Mo

GIVEN. .
1) The oldcar
\2) The running cat

3) Thamode/ca

4) The redcar

MATERIAL:
1) running
whistling .
spIashrng e
smiling B

3) red

. - orange
biue-
whrte

7 village
town .

5) car . T e 3'- ‘{

Arain “

. dog < .- "'-'\

. frog ,

1) The + 2

2) ~The +-4

3) The+ 3

4) The + 1

+4+5
+3+5
+4+1
+2+4
5) The+ 1+2+4

+5 S .
+ 5 - .'. ’ .
+5 '
DIRECTIONS: : - e :
1) Rewrite the number groups in MATERIAL as -
. combinations of words using words given in theé .
columns. (Look-at Experiment 8 forexample.) .

L \ .

'
- - »

© - ‘-

. -
.

o 0
.. 5

L v
—
|
>
-

L B n T

hich ¢f the word plénk like

e following:|

.

.. .

7

N 2) thetoywhlstlrngtraun

!
g\{ups will fit in a
: ‘fwas very nice"’? 2 7 usethem in forming new senptences. -

Ty - v R4

3) Can you change the othefh arowfﬂ so téeywnl fit”
the blank? &

CONCLUSION‘ :
* Do certain ktnds of describing words come before
.other kindsina sentence’> Which kinds seem. t6 corne

tlrst’7 : .. e .
. P S
/ N : ":'-“'.'_, :‘:9 e v 7 b’.“.“-,
e v 7 . ‘: PO
}) .
. : ’ IR
APPuCAﬂON .S

. Make up three drt’ferent sentences {Jslng words in the

* lists In: MATéRIAL

» .
- P \
A

TEAcngn sﬁPPLEMENT—Exp&{rmem 9 .

CORICEPT: C : oo
Moditier-Noun R‘eratlonshup Wrthrn the Noun Phtase
StructUre )

ELABORAﬂON T . ' /

The expansion of a noun phraser through ?nodmers is
performed in an orderly* manner:! Certain types of
elements appear before or after certain 6ther types.
. The structure is.relatively complex and degrees of
grammatlcalrty can be discerhed, e.g.
.~1) theWhrstIrngtoytrarn .

STUDENT RES PONSE
How many specific observatrons students will be able

to make after performing tpe required manipuldtions ~

will obviously depend|.upon ability and maturity.
Hopefully, they will least note the beginfilng

position of the deter rnpr’ ang the position of the-

noun adjunct (group’4) immediately before th noun
: headword (group ): |
: '
In addmo‘n they migkit observe that group 3lwords
normally follow group words

' ADUHONALAPPUCAHON ' - .

Using the MATERIAL grou s as models, list other
words similar in strugtural makeup and let students

. . . Il
. ™,

-

an

4




. Lo v 7 ) RN Lt . ' @" . . ' . . b4
. . . , “ ] .'.. v . s
- EXPERIMENT 10—Some Verbs ° N S ) o
.. PARTA MR | PARJ'g / ’ -
GIVEN - ’ - f'? . ‘ I ‘ ¢ - )
\ - GIVEN: YR .
1) drive- drove - drn/en ' X 1§Nhave has-had * 7) am e
2) speak - spoke - spokep- . 2)" Gould - can'- . 8) are w . S
. 3) ring-rang-rung X . 3) may - might "9) s Tt
" 4) walk-walked - walked © - . 4) ‘shall - should . 10 .was
o . * 5) will - would " A1) were
MATERIAL ‘ ", 6)' must . ~ .
. 1) .a) Today! ’ - T ,
b) Yesterdayl ! ’ MATERlALI . : ’ .
- o Manynmeslhave : 1), Theman : drivinghis car.  *
i . .- » . "+2) Theman =" driven his car.
- a) qump- : jumped 3) Theman ‘  drive his cat. .
{ . b) tell-told- d ’ " oo
! ,C) swWim - - swum; DIR CTIONS; ‘ '
' d) write-Wwrote - / -+ - 'Wiite the above in MATERIAL as sentences by
‘. e) set-set: e hoosing a word- or words from the GIVEN and .
f) forget-forgot - = N ] (placmgnt m‘thea'ppropnateblank . . '
. / . )’ ¢ T s ‘ v
DIRéCTlONS ’ ' CONCLUSION 5 ”
Fill in the* blanks " in no. 1 of MATERIAL " 1) HowdothewordsmGlVENwork msentences'7 .o
. appropriate words. Fill in the blanks in no. 2 of
. MATERIAL wnh thie correct missing word - —
_ CONCLUSION: o N
HoWdoverbschange'7 ' . - . S oo
. P R
o \ ‘*157.“ r
1~ . -~ . .
..‘\ "‘ .', i h . . )
' . ¢ ‘ 2) Whatdotheysugnaltheappearanceof'? '
. ot . . = ¢ < se s -
T . . r S, . 8 ‘o
_ . L o~ / N e *
P « F / . SN
APPLICATION ‘. 4 ' L \ .
L pake up three seniences smg some form o) the‘ ' . . .
© . dbgveverbs. ’ APPLICATION/ ¥ SR —
- ’ [P - l \ Make up three éentences usqu words fike those in ~ -,
< :— 4“‘ 4 v ° ' , i s GIVE .- , , ol
L S 7 [ .
) i e« : h e T : \ ! / : -
R MO LA s -’ i ’




. 2 N 4 t, - v,
H \ 4
’ , \I . o ¢ ’ )/
N TEACHER SUPPLEMENT——ExperIment 1,o
CONCEPT , " I ) ;
Lo, VebForms: Do
. ELABORATION: ' '
e Thrs is an Important,concept to develop Verb form
. ¢ Ghanges are perhaps the most complex and drffrcult
SR part of our fanguage. Note that the “helging verbs”
AN areclassrfred into three groups ‘ v

l) Modals (can could,wrll~woula ﬁall*‘h‘buld

Have - have hds, had . - _—

3).
""" To be forms are also cons;dered separatelyl because
.~ of their, drstrnctrve and unique forms and their -
semantic ‘characteristics (note‘ Supplement to
: EXperlment 7. . v T,
‘.‘:- .
Have functlons as.a modal does but it will also -
IFfunctron asa base verb eg. He has measles

. o

-+

. may might, must) - e . . ', ADDITIONAL APPLlCATION B
: . . R AR In building practice exercises, include ali three types
i 2) ‘Tobe-am, are, is, was, Were’ . .~ of helpers (modal, to be, have) . ,
v, . . . , , " @ . » ., .D - . v . ‘.
4, ' v N . ' O . * b .4 :
: EXPEBlMENTﬁ—-aMore onVerbs - : T *‘ ) g A
t : ' " Y P ,
i PART A o e PART B S ! ,
owEn, - L GIVEN: ° N
* "¢ ’==Rewnteas R . 1) Suegxpects toleave. ) i
g Pe_rz out the dog.=»Put the dog eut. ’ ) 2L Harrywrll try to stay. §
<, A .. o . ~ 2 .
MATERIAL' R - A MATERTAL . RS
1) Look upthe word.=y’ oo . 1) Doyou expectJo i PR
i .2 #oe will get inthe paper. . 2) Ishalitry - \ . - ML
e 3) ‘Thecatran upthetree.c, = - o 13) willyou persua o Jil S
. " 4‘) Hejumpedrnthetubd . Y youper dv J' « . ) o
SRR . ce T e DlRECTIONS ’ . .
r D'RECT'ONS 7 . 'Fillin the above blanksiin MATERIAL soyou will have *
. v *In eacb of theabove sentences in MATERIAL move 44 \a sentence foreach. . | .
¥ the ifalicized word|to [he ‘end. How many are st I A -
seme’]‘;es9 — — -, CONCLUSfON R e
- o ‘ E - If you use!a verb like try or expectin a sgntence, what
, CONCLUS'ON ’ ‘I g TN e ord or WOrdswlII often appear after rt'7 :
oo If a word like in, 5p; or outcomes ughtafter the verb - .
¢ '+ what can yousp etrTesdo'7 . A . fl- i : ~“ . : z
APPLlCATION v APPleATlON o C
Make up lhree sentenczes using . try or, expect as

- afterthe verb. Then rewrite'the sentencés by,moving
in, out or .up to the end. How many are still
sentencesf? « o

Make up three sent%nces uslng in, out or up right «

~ Qp v

L . : t

verbs . .. ',




’ AN V4
- , t 5 A
. A , tl . e : L, e !
PARTC. - e . e < S
) i . ’ x}' :‘ ,. 2 . s » i ’ . . . " h . -
Tl GIVEN: * o, " grammars  which “considered them. as ither
> 1) The plnk gnat enjoysskatmg ‘ . -prepositgongoradverbs. Lt ca
" .0 2) Apurple furpleoften likes skiing.* re s Lw T
3) I'lavoid painting the house ‘ *As parficles they possess ﬂexrbmty and‘ can ‘be .
) . . r ey “~moved-to the end of the senfencé. Thus it is a )
MATERIAL + 0 - . ' > . relatively simple matter to test whether a grven word .
“1)" Doyou enjoy - —? "% isa’particle or not. Simply try moving the Word to the ‘
N 2), |like " _ N end oXthe sentence. If the regult is a grammatrcal -
, 3) erl you avoid ' 7 sentence, thewordisa partrcle o
o s ‘ v : : o 4
D|RECT|ONS ' \ - 1) Herfanupa grocery brII‘ = He ran a grocery b||| . .
CFill i the blanks in MATERIAL s0 yoﬂ have complete ~ . - up. ° ‘ ” .
semences : : « 7. .2) The catran up the tree @wrll notchanget'o Lo
. . ., Theédt ranthetreeup ’ e i
coNcwsnou “ b ‘
1) Do you_have words N~ the tgtanks w:th ,,,g‘v ADDITION’AL APPLICATION AND STUDENT ‘.
- Probably very little addltlonal work need be done
- 2) ‘What, often comes after verbs I;ke enjoy and here. Remember, if desired, to test: possnble exercise
4av01cf7 . . sentences t® see witether they contarn a partrcle o
[ ¥ .; . hot\. ., . ':
R S PAnTsa&c. T : ‘
o (\PPUCATION ’ . ELABORATION AND SﬂJDE‘NT RESPONSE .
- Make up three sentences ysing enjoyand aVOld As was- noted.earlier, the nature of the vefb bears
. . R N e LI sharply on the kinds of expressions or constructions*
| .. . Ao, which can follow inthe same sentenee. In the case of
g - M verbs like expect, try and persuéde the resultrng
T Lt L A SN complement is often to + verb, e.g. b .
L, - ] oo ", 7 lLexpect Joe t& go. - Y
. \ : - .. qWe persuaded-Mary to play - . o,
. AN . ot \ " " Wetriedto, win, 7. ‘ o
o s LN S 7S B . 5 ,
_. ‘ ) /4:/ | - . - & , 1 B f .’ T \e ‘ , )
R , . R 'Whrle wrthmerbssuchas enjoy and avo:d the result is L -
P 3 -~ ‘.'j‘ ‘ Z AR V— = oftenver‘g.eg o o RS . . .}. .
ST < . LA e t_"\‘;_ ) . PR tes 4 4 ;":\:.'\ 4
Lo MENUSANT" i T 7. lenjoy.WeAting. - A RS
. o ' " oo -+ < Théy avoldéd failing. * o LS
. , * { . { v Y Ilrkeswtmmlng. T ot ‘ P
N . e, . [ ”; -
TEAC“ER“SUPPLEMENT"EXA"IZ""“ 11 ,‘f o It is, easy, \o note, hovye/ver that many other
. 3 . - ! . ’f complement types can easrly occlrinstead, 69 s
% Y T ; YL, LT e
PARTA* . L . x“., R i Ienjoyfood " cuoe st et
S T T T ) - . ¢ clliketoeat. .. - s
S . : ‘..,}/ .. W Tt Wefried the steak <L, LT
. (}O’NCEPT ) ‘Worae s, ett. <. . . S .
. 1 JThe Partrcle Transtormatron AR ' SRIYY f' Len L T v
_ L ,’ T Asks‘tudents themsélves to récgrd samples of talk of, &
w, ELABORATION . - ! X s e p their parents, friends, etc. and chart the comptement -
T LT CA limited number of werds.sucfr as up, and-.out, ‘.patterns T e 4
. when appeariig” immedlately. .after -a verb, are R ) : & ' - -
appropfiatelyconsrgered as part?cles andasa part of Note carefully that this experrmenf does not strive for,' <%
. the verb. Tprs representsa depa’rture trdm tradmorfal a nght or wroﬂgﬂnswr DR - *' )
" ’ ‘—:' ’ = N - * ’ ’/ -s ‘." s - { 'f‘. Pt ‘ ’ " ' "I . ¢
. . » ¢ sy ,” : ‘ .. . . .~ 'd.,\’l ‘.r - ' o N . ., )
DA [ N Le o f * N vt ‘3.
,?‘” ,‘ ’9 ¢ ’,’1 : ) ‘ .1 ', ' e - rl ) j" . .-‘ A“ \ v - -
¢ e 2N C e -27- Tt
» B . -t - i an
- H o~ . . f
(Y gf,‘ L4 Z" N . 30- K L . . “ A .
¢ ° ’ . >, NI M 1y




EXPERIMENT 12—Extending Modifiers

MATERIAL:L, . . ST
1) ten = \+ ©*2) the s\\ Lot

.. PARTAL e \ six Lo these R
e / { ’ five . .~ .  those " . .
_ GIVEN: * ' g - " forty oo /e

1) Thé’boyscatutched o ¢ _ 3} boys 4 Afewol S o

i 2). Théboy'scat’sppawitched. -, . rocks . Some of * .
- ' %+ 3J Theboy'scat’ spawsnail scratched. .~ ., cars , Many.of Tele e
,5 , oo , boa‘ts S Allot of . B .
. MATERIAL: N . S - ‘ '
.1) ,The gil’s dog barked. * . . . DIRECTIONS i ... c . LT
2) Theg!r,l § —— — . - T 1), Rewrite the following in Enghsh usmg the, above
-~ 3) Thegifs — S L. . wordsin MATERIAL under theglven nurobers.
o DIRECTIONS: ) 2+: +3 - .
Fill in the.blanks in MATERIAL wnth words to make a - b) 1+ 3. '
\semence using'more words ending with ’s in each )4+ 2+3
Blank. (LookatGlVEN) - o, "d)4+2+1+3 v
", o ' : . e 1+2+3 - ' oo
Yoo CONCLUS[ON i . ’ v p . .
. ~ How many ’s words can you put in front of a noun - ) L ) .
- N and stil haveasentence'7 — : ' - ’
L% . : K - L G S T~
. . “APPLICATION: T . _ , o
~ 1) .Make a sentence of the fofrowmg accordmg to ) . o, . ‘
) , the ifstricyons: . ) . : ) -~
A . The , . Iooked funny.” ) R '
b8 " . . ) “* " .y - ‘ o e ~ ;
. ¢ e a) Usetwowordsendmgwuth 's forexamplg/ " ) " .
e i __@~The man’s dog’ scollar Iooked"funny . S ’ -
. 4 ’ * . Lo s 7 .. " '
/ .t “The i )00kedft:|nny"' § . * < LT e R
- A 2 . ' — -
~ b), Usethree words endmg W|th ’s ST " I L T .
o . r . T ) . . . . . ,
o ,”:' - e Ihe ‘, _ - lookedfunny S Y ’ L. -
T ) Useflvewords end?ﬂgwnh 5, T e e ' .
. y J; . o : Tty Lo . . ‘ s . F - ¢
-, L *‘The "‘:._' S T ' .. .
Yo looked funny.” . ™ N - = — '
T t: ;‘ ‘ .. 4 .‘\i'ﬁ.‘ : W ¢ . - M' : .. . ) ) ":‘.
—‘“:" ‘ﬁ'\.,.-' , _‘_-o':.' -_.“‘_' | .; - L] ' -._". .. . . L .:' » ‘ _@. '
T ) 2) Make dp a funny-loolgng sentence wlth many s _:' : — - ' -
soL T Lwords, T L A ) TR .. L e T
. T f . '*' - e ) E - TR - = , ]
v The s s ' : . 2) Howmany of tﬁe/above word groups w4llfzt o this

c.'," "4 '1‘,:. P . ", ‘e .. l.‘ . . v b'ank { '.-‘, . ' R
© ~ . ?, I - . N . (3
- - AN S - arempor;bnt._ .- . "
;W "\ ,‘. ': » . . ': > J "' ‘ "/} .
» s w b ' . L N . Lt . - - p:.
CLoteSa L Lo A e : ’ 1)‘ If ou choose ‘a no. 4, wher yvnll mappe/ar in the o
P N - . : * s . - " .
’..‘ \/ : ’ B Y s ! ‘ ) \ ' .
| : ‘%RT B & o AR . 4 appears 4 na »_riiist Gome right. %
- ' . * s -, . ES

¢

.G“QE)EN A few of tr;ose dags can fly ) . "“" " 3) A no. 3 is always which word inthe group'7 . : \\
. 2) Some of the twenty gxrls can stay \ 31 4) W|II d #fio. 1 word come before or after a no., 2

. *3). Oneofthe»ropestsmlhe e word” ; -
) % .




\

-29.

T A ; o Ry . P
. ! A F K - " \\ . I ,
- . ¢ . ’ ,' ‘r [ > ¢ / '-\” - F N _
\ APPLICATION ot T : — \ - /
\ Make up three more sentences usmg the word lists . \\-‘ .
; under MATERIAL. - . T : ‘ /
(.' ) * . } o’ir : ‘ [ - - i l ~
. — + = h s o - ' :
/_' . - ’ ‘ ’ . ‘&q -
. ' _ %: _ 3, . : \\ L p 4 o o
. ‘. - . =. ) N ¢ ‘ \ £ ' !
[ - AR ‘ . : ‘1
s’ ! "(
C R .
- o - . - - ~ N
N ' - SR ' N '
L, , . . . - . .
s — — ") . ] — ]
. PARTC ) P Lo CONCI;/:.IJSION 3' R
' oo . SR I henever.a no. appears ano. """
VEN: " MR R B — .
\ i t fO" . z* .
s 1) Afewcmhecats have*ﬂeas- s L ¢ . werd mm‘"&a’:]y ows
- .2) Someof thered.birds have feathers, =~ -+ ¥ ..
. 3) Many of the old red church btﬂldmgs need .. 2) _Lf;here is acv%rg word® it will apjpear in front ofa f
.. .painting. - . : ’,’l .
4). A few of those nice you runm s . . . )
/ . robins. y " 9 big are ) 3) *Will a no. 1 word appear in front of & no. 7 word? "z
3 e . . . s s L4 - - 3 ::f
* MATERIAL: - s T 3 . . .0
* 1) old ©2) running - 4) |ia ! ,
. young. whistiing . 4) .lfano Sappears it w1l| always be;_ :
© new T L .t a) secong ¢ . )
. . . N T b) first" - | w b :
~+3) Many of 4): ed: | ., &) thifld- ..
.o Some of yellow T e L d) fourth ¢
Oheof - Jbive -« : . '
. Afewot ‘ < 'APPLICATION: = ° .
e, 5) chureh . 6) streets Make up three different sentences using words from
T, .. Vi’"age 'f ' b‘uildings ! the lists in MATER'AL L.
town : rocks . ‘ L.
_— -tars ' N : < :
' ponies , + " cas i R ;
7) the ) turtles ¢ | . . L3
* ~ these ‘- . ’ - ! 4 - - — n £ + ol "r A
' % those !’ ’ ’ ’ * | " z ; ¢ ‘ * A * - . ¢ l.
- /9 f i ’ 13 f .. — t: . < !’ & , ? f . "‘
DIREGTIONS: . E T l I '
. Using \«)ord§ undeF MATERIAL, rewrite me following . L
UL acigordlngre'thenUmPersanthelrmétchedworbs. ' coon f » /\ ¥ s .
v l“ . N i, . \ 1 ) P ’, '\ | .
© T omesFres om0 i = Y —
T H142+46 |\, R [ ok :
T3 BHTHIES+E N T N\ T — :
4)?7+/4+6‘ : ' }" ’ \‘ ﬁ\ f \ . ! \ /
c 97+ 14446 ¢\ L= —
© T 6) TH4+546 o | PART D / g U
S | . :
[ \ \ GIVEN: '

1) The boy's pretty black dog \‘\
2) Some ofthe cat's paw’s nails
3 © 3) Afew ofthetwenty cars' engines’ pistons
Ao . \

)




S
-

- L
‘  MATERIAL . -7 .0 |
- 2 1) -cats,, B 2) ' Some o1 «:
B ... agg s‘> .ff. ) - Afew of*
l ... pars ~ -~ Many of
o ¢ lea's T . "
, <77, Lt twing s._ - v 7 ‘
. A . - [ 3 , . \
' . 3) -the- 4). ‘twenty .
. . these . two
. o those. e e, fves .
8y . 5 colors - ” .
. shapes * .
- « by . .
‘ DIRECTIONS o ‘

1) Using words under MATERIAL rewrnte the\.
foltowing ‘according to the numbers and their
matched words..

5 . ’
"1 v
1

Y

-«.

T
]
[
n

I
I
|
x
|

/-
[

N
-
~
he———

/ "
v _’ -
f
2) Which of- the above word grxgups Wl|| fit tlfs
blank? .

‘ /’

are quite lovely.

Y

LA
5.-

Make up three sentences using
' MATERIAL

y word list

: - l r
TEACHER SUPPLEMENT—Experiment 12

PARTS A,B,C & D~
CONCEPT:

Noun- Modlﬁer Rel taonshnps Within the Noun Phrase  *

-

ELABORA‘(I N: ’
This experiment | is a specific expansion of

- Experiment 9 wherg the internal structure of the noun
phrase was introduced. In 'this experiment, howeve .
attention is directed to other factors in the noun

phrase, expec:ally three:

: "
4 ‘1) Possessive as modifiey
2) Pre-article )
3) Mutually exclusive and mutually inclysive

slots. '

-~

The possessive normally follows the arficle iand
precedesjadjectives which might be appearing in the
noun phrse. It has the potential of expanding the
Joun phrase indefinitely since it can:be used in
virtually Jplimited numbers, one after the other. Ag
. such, the possessive is a good example of a mutual‘l&:
inglusive slot-filler since more than one can bg used -
ithin tHe same slot of the noun phrase. /7
[ i

Many elements though are mutually excluane sud
as an article. You wouldn't have two articlesinar

€. g N ' t. \ g . l
. ¢ \G '} .
. " Theabo '
- ! . ‘
v butyou cou,d ave o b
The boy's doé's céllar / - , '
/.
“wher twof ssessuves appea in arow. The are said
{ to fill the sa eslgt since thergis theofeficy Iyone slot
I for passessive dlflers in ;h nounphrasel

Most |adjectiveb” ,are mﬁtually nclusive whlle.
constructions such as ;fre-artlcle ~ are mtually
exclusive. v
Pre-articles are constructions such as: some of, a few
of, many of, severa) of, efc. These,-when appearing ik
a noun phrase, will always be first and will be followed
by an article, often definite article the. In some
instances, a writer choosgs to delete the 'of, in which
case there is an accompanying obligatory deletion of
the article as well.

T -



The obligatory order for elements W|th1n a noun . .

phrase, exglusive of adjectlves IS .-

(Pre—arttcle) + article + (’demonstratlve) +
(np) + noun

() -optlonal . e .

v

'ﬁ

-

That s only the article is obkgatory. If any of the
others appear, they will appear in this order,

e g. pre-art + art + nufiber + noun

t A I I I-
-/ Afewof + the + twenty + demonstrators

[’ Notice that if &-demonstrative (this, that, those,
these) appears, it has thearticle built in.

t .
KMany of + th T+, sik +
A /\ e \

pre-art + art + monstratnve + number +\n un

-

into it,
-

, .

e.g. Somebody '+ left ' Ck‘\ ]
/ /o \ I o : \
noun phrase Vverb phrase . M
N ‘ \\
art + nouf\ i - iy
. e

. WA
‘s".‘ \

.
-

S

if the nounis a proper nqun, there is no article, while

the article is said to precede a personal pronoun, - *
e.g. Mary hit me. ’
/ N cot
noun ~verb
phrase phrase(\.

proper&;rﬁoun + tense + verb + noun phrase

"
proper + naun + tense +.verb + @ +.pronoun
¥ L

F Y

>

PPLICATION

her sophisticated concept, and as such

Clgse concentration. Don'tl teel that your

st see all of the p sible  built-in
However, do st t;/e for an .

\

55588&ve '(can appearin series)
Adjectlve (can gppear in series)

" Noun adjunct ( ormallycomes right before
I the nojn headwprd) | :

i 5) Numbegrs (usoa yprei;ede adjective) .

i .'\.

v

hen making

7s’7 inall ofy /l‘ exa

dition Hexerclses mclude some, ot '
pl%s

|-

L

|
EXPERIMENT 13

a .

1] 1 ‘
—-’ Remaining Parts

kel I
¢ |

. | PARTA ~

]
\ ) ‘ . : [
} GIVEN: / Z ‘ /
1) A purple frog ate a ferocious flea. / *
2) Afrogate a flea.

3) /The young boy on the sled is m)jéousm

4)f The bpy is my cousin.

_MATERIAL: k
1) A drunk parrotdevoured an old purple flurp

2) [The tin ||on wttt rotten teeth slpped a’sweet + .

/ soda.
I / The sad Ilzard‘ l'ed a ch cken glzzard
4) | The funny fat a |n the oircus. ’
5) The dippy du cked endlessly ,

i
. \

DIRECTIONS
1) Cross out as many ords from these sentences

asyoucan and sttll have sentences

é) _Underline the subjecq of the new sentences V&Ith

“oneline! the predicat wnth two. . °
CONCLUSION:
.What kinds of words must a\sentence have in order fo

be a sentence?——

Fs
PLICAION: / L * |

dake up three sentenées. Now scratch out as many

ords as you can and still have sentences ..

. X oot
b / ] 3
[ ' !

' /ﬁlﬁ /} '[‘Jﬂ‘
\ SNEEE I

1) Some oung boys in faded.jeans with patched
knees were slowly eating warmy apples.

2) Boysware eating apples: P
+ 3) Onto the\roof of the old churgh on the corner, the
girlhit the ball. 1
4)

Thégirlhittheball ‘ \ ‘

T e ol




’ , - ¢ LA Pl
‘ § ‘» 2 ’ v ‘ ' v \(.
! DlﬁE‘CTlONS ' ' o Y v oot ,
. 1) Cross out as many words as you can from the ’ . . . . ’ o
'» above sentences in MATERIAL and still have o v o : Y, !
) - sentences. - ' , : : v
*., . , oo : |
**2) Underhne the subject of the new sentences with - . o .
one hne and the predicate with.two. ’ .
| conciusion: - —
How are your new sentences here like the sentences "% { '
you made in PART A? — T - ; |
. " T TEACHER SUPPLEMENT-—Exferl - C
’ . e CONGEPT:," -
- . RO C Kérnel Sentence Expansmn . ‘ . |
< ~ . ’ | ‘ |
‘ o . ' e 4:
[ - . g~ ELABORATION. AND STUDENT RESPONSE . |
. APP ICATION . ’ Vot N _This -experjment- is designed to reiriforce earlier |
DO the same asasked n AplecA'”ON of PARTIA.. ggttegtfn to t e core elements of a basic sentence ‘ o
t 7 ’ .t ' f L . * }
i} — - L modal ot _
_ determiner +noun¥ < t6 be :i:verb+ (houn phrase) .« - < o
L T have ) oL .
’ . 7 R D Iestudents - hav dnfhculty recogmzmg ‘the kernel, ’
> a o ° L d0 (that is they-want to include mod}f;eré etc.) thenthe
o e \\ . T later experiment; shquld help. K eré they will see .-
. " L how modifiers ‘arq derived throug transformatlon of .
L - T othersentences .o .
.. ! I ’ . » ) ] . ) ,l - ’ = . ,’" ;“‘ P '.' ' L \ .
el / . . ADDITIONAL APPL;ICAJTION o T .
' : - ! : - When maknng additional sentences for practice, build
o ., them around the .basi¢ sentence, -patterns (note .
i . > / T e SUppIement——ExFenmenﬂ) ' ot
;! /e " ! “ Fy : -
MENT 14—Maklng Yes/No Questlon; ! / - Cey ’ . 2 .
. | ’ . ‘f SR R
f‘ RN N
he ansmyfnend @Istheboymyfnénd'? | i . A ‘ P .
:PCanl go? ° o " t - / "] \
3) Ma has left = Has Mary left? / e . g L , ¢
: . o T A , [] . .
orange bat is‘my.7}ﬁ nd. = ) ,‘ / \ 1&’ ‘ : \ [ .
s alittle greysq 'rrel:q P - /\ / : : > .. ,
L uuse}ashlt the fat cat{= * o - .
4) Spme of the boys will leaye. = ) / .
' 5) T egrOupofchxldren carstay. = ‘ —— . , .
y ‘ ' T CONCLUSION
DIRECTIONS' - - 1) What did youA do to-the word order when you .
Change each of the above sektences in MATEFX\t[AL made questions out of the sentences" : T
to questions that a lisfener can answer with either . . R ‘

yes or'ho. " 1 - - S ) \"




AY N ’ ‘- A . Pl
Ry ; .t T ) '0 N L N R
) What klnd of word now comes first after you have -~ ’ - . . . L .
© - Xaquestion? : ~ ’ I e - '
)q . . . . ‘ Y, T, ’, B . s ‘ .
s ] ' ~ . . ’ : - . / ’ . ’
APPLICATION: . , ] P .- s
1) "Make, up three sentenices like those . in T i
MATERIAL. Write them below. ) . CONCLUSION: » A .
: s .- ol " 1) Whatnew word was a‘dded’7
- . S .o : . .
. . < 2) Whafpappened totheverb? »___+ R
- . s . . . L \ ‘ -
© ” Y N , . - 2 - + ‘. PR
p— — : - - APPLICATION: =~~~ R Ty
oo o ' ) 1) Make' up * three .sentences like Jthqse\ in
Lo , : _ [ MATERIAL, Wntethembelow a NS
} ’ 0y ' I| \‘! A ’ ¢ e ® M ‘ * < )
[ 4 . i 4 .'; - . > ~ e
< ‘; . - ‘, ‘.“" ¢ $ .2 ¢ \ ‘f“ € «dt ¢
2) Change them- into questions’ wtuch can be ) o SN L \ £ 'V '
answered. wnh yes'or¢no’. . . °. . . - N R e . 3
. , oy Q '\' 14 . . . N \\ . 3t \“ . -I' o
. . 3 . . o & AN
- ” ) hY =)
-, N - & \ < ) - ; o [ ‘. . x
¢ ., \
i N - T B .- - \,
- . . ~ T [
g ~» % - & \
o : 7 i , . P © . 2) Chahge athem into quest ons vghnch can\ b =
L : | ) answered with ‘yes' or’no’.;
- Y ' o b 7 i
< . 7 :/ :,‘,/‘f\ . “f—'_
' I . . o ' '/ ’/_/' e I o ’ ‘} i PN
e ; A
_PARTB - i : K k 5 ' ; L
i '. R F * ’ ) ’ - o ‘
Gj\%EN Co o - ; | A\
-1} “The cht}d hitzhie ball. = Did the chuld hit the ball? g ] T : \i T
2) A worm ate the apple =»+Did a worm eat the RN S ;‘ ‘ \\/ ,
. ' n o LY ! 9§ AN
.1' /\r\ > .l - A‘IH t > 7 \«\)L - ’ '
MATERIAL . , [T ,g/ s S TN
«y 1) A'smallgoatswallowedacan. = ) e i lng / ,\ \ v
2) g TEM%HER SUPPLEMENT—-—Expérlment 14
3) THe ooglp swam across the pool = ) | . . ! }&-
4) Afmplyemrple uggledanorficy o . CONGEPT ! S
. : : \’es/No——the Quiestion Forming Transformatlon .
+ DIRECTIONS: T - z e
Change the above ssentences into .questions which EL ABOR ATION: «. ’
can beanszeredwnh_yes or'no’. Of \ the many transformations operatmg in our. .
o D e c . language, thig is one of the easiest to observe a?a .
: o N _ - Rermutation type (reorderingtype). . o S
D— - —— - The transformation is quite simple in sentences witha. - s
i B T - S ' to be form of verb, have, or a modal (can, could,
ad -  — M may, might, will, would, must, shall, should) acting as
| : . . part of the verb phrase. The to be, have, or modalfs .. . ‘
. : ' simply moved in front of the subject noun phrase. - ..
) 3 g ' 36 AR '
2] b / A : )
. - . . - -33- .
| 1 ’ » \ N A L ! _‘4?1.. 4 N




1 . - LA | - o S
PR .y N X Je
. LA K ! b . .
. ‘e * S . 4
. . . ‘e .

I3 k ’ o . * .
.* Ina kernel sentence contajfihg & base verb instead, be\Fny réason to do 50'in the middle grades. - !
. T twomajor operat1ons arei )(PARTB). . \ A . v T f
. N o, o, . . N
. 1), Dois added to the front of the sentence ADDHs ONAL APPLICATION: ~ - ' '
S, "2) Thetense s moved from the verbto the ﬁb “|f stildents have_difficultie§ with this transfdrmation,
BN ¢ < make up addmonal exercises similat to those’ in
The latter opeTahon 1s the most dufﬂcult to descnbe |n - PART A first, since that tra‘nsformatlon is a one 'step
La nontechnlcal fash:on and there'.doesn t appear to, | operatlon ' .

2 , o B , : .
. , ¢ . -t ' A~ - .@ 1y -
—
7 (.’ P Py ] 7 ., ‘?*’1‘7 .. %, -
., N L N
. . N
L.

. . ..
¥ . . e ' e s

‘,.‘ .0

. EXPERIMENT 15—Maklng h- ouasuons« e Yy o o _
VA S ) . .- CONCLUSION ‘ . s ! . :
Y PART U TR R R Y Wberetooktheplaceof : S

Le PR Se b A . eE , L b x
- - . ; Yo = : o : e c‘ !
G\VEN .. » ’ K 2) Whattookthe pl@ce of — ’p : e : ’
, 1) Alice cango tche party =) Where can Ahce go’? . r I I
.2) gPete 1S play|ng footba” = What is Pe p|ay|ng’7 3‘) What new Word'was addedto nOS 1- 3 n ad.d|t|0n .
‘ ‘ Co- . . to what’g . — . .
MATERIAL S A ' ol ok . oo
. Harry owns a bicycle.’= ‘ . 4) What happens to 1s°in nos. 4-5 when these
- Kerwin it the'ball. = ¥ 4 ' - sentences become quesflons’? : I
3g A green gimple gobbledasmckly muggle :-_;> \ . PRI o «!
4) Jodyisgoingto town. = APPLIC/\TION S L
Ly 5) Mary s Ieavnng school. @ Make up three questions. erte them“down Qhange @
C . ., ‘. . “them into. statements. Nofice what charrges you -
. DIRECTIQNS | "+ made. ' . o oc

\ . 1)«bChange nos. Kl ‘2. and 3 in MATERIAL to “ f so- Lo, o . 3" * / ¢

. « queshons usmg meword what. —_— e ——

(\' \ “ st at ' ' ‘ ‘ ¢ t 1 /,_ [ .

- I . - . 5 » L) \‘\\
- o i ) R s ‘ R ' . J -
. 3, \ | ’ "Q r t . . i i t _ - i/ :'
Y » v
! 7 < - Q Y } ™
‘3 N N ‘9* / 4 % | /\ A!D ‘
t ¥ ) }’t T / , = Th

' 6 " t v $ \‘/ ; ° i ¢ !} Y ‘N

' — b / < — . &\ ! ‘1[ l P “ t

| @ / 1? ! . ¢ . * ‘, > \ ' s \?L . ,i E
I J 1 e o e

. ‘o ' HEN = . a ¢ ) N BN ' ,
. i ' . Y . ) i /‘ . .
LY } * ~ 4 ' L ‘\ l,‘ \\\\ t%/ \?' J\' /4' g/ N :
‘ 4 - — ; I
N[ it
: i . Ll N fe N e A T
ot L !’ [ " ‘ & 5 !,’ ¢ , /u" ':. P‘\‘J ¢{;\.
2) Change noé[4and5to quesho s usin }the w'brd PARTB = . .- ' N t ,.-.\'-
" where. (Notice you will haveto!drops me words - G/I VEN: . N \\} . -
" apdin some cases add new wotds.) s T, " ' .
: ? R : ) / < =d| . 1) Mary Is Ieavung the schoolB Whg is, Ieawngm\
<8 L s SELEEN _ ‘ . AN 50 oo|’> ..
' o . " N ) > r <
\ , S [ o oL ? ¢ 2) Jo Apn wcu be Ieavmg/tomorrow = When will | g
N * — — e Y . ) JoAnnbe
. N N - . PO 24 4 A T . . e
‘ . 2 s 7 : P aving?
N o % ? § . C :’» Yoae -
’ N P WAL - . " ! g s .
~ - 3 . .
o : MATERIAL:’ . e .
| \ . f‘ ) . . " 1) Thecaptain came on theffield. = . )
| R — 2) Theold dog fought the mean cat. &  ~- -
. N ’ ) N 3) Thesalewillendpextweek. =, . .,
S : g _ 4)" Peggy will arrivetomorrow. =« ¢+~ = :
' N _34_ 3 - » J . & N R
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DIRECTroys . TEACHER SUPPLEMENT—ExporImenL 15
1) Rewrite statementrnos 1tar1d 2in MATER!AL as = . T
+ Questions usmg whol : T .

CONCEPT

- Wh-Questions—Question Transtorma; pn Réq UiTR
More Thana Yes/No Answ,er o S
I -

~
K
.

i

ELABORATION e ) ‘<- 3 -
"Note in this qxperlment as well as aft others myolwng
‘transformations, that changes are “rpade onkergel
sentences., and new sentences_a¥e derived through

- alteration of kernel sentances. One should also note «
that a series of transformations ean be performed on
a kernel to produceFaQtew sentence. In fact that is

2) ReWrite Statefnent* nos. 3 and 4 as questlons , “Whatis myolved here. -

which question the time, (Clue:'whefi)” . °= )

. X In thls experrment wel are concerned with changrhg

statements to questions that question time (when’7)
situation or incident (whdt?), place (where?), or
person (who?) . Notice that Experiment 14 produced

r Lyes/no questions and in" dplng sQ reordered certain
“sentence elements, namely modal or have or o be"
with the frrst noun phrase

.o Ve
£,

.b
&

L

: Alt‘ce can gp ;to the party =*Can Alice go to the
- N LPany?

A

° . : ' f - we WIS to questlon thq-place we mhst substrtute
CONCLUSION .
erefor to the party and'place wherein front of the
1) \a/‘:;a;,?'d theword hotake the place of in nos\t mencé. You willy obserye then that Jhezyes/no
’ L N e L change must be performedt prior to the Yvh-ques ton
. N change, e.gr :
, 2)"1ls it poeerble to writé jtwo drfferent questrons f({r\ B X! \
) no .27 s | — ‘ J) Atrce caq!go to the party = Can Ahoe go to the -
- 1? party i/, ,

. R
g] What did ‘when take the.pjace of In nos. 3 an‘d RN .' (byfr Psfor\rné ion: yes/np‘) ;f o -
4? - .

J
A [ r j‘;7 ’2)‘ C%p Alrc go to theparty”:)Wherecan Ahce =

1907 °
l (by tr nsfort’natro ,wh) . !
k ‘ 1’*.-» !
5.'Write them do(yn. Change7 ) the yes/n ch nge had not b en. performéd the

: o résﬂlfWoutd ay beeg r I

i i ‘ y

\c 1), Auce can gjéo the pfarty d Wh,ere Allce can go’7
*t (whichi ngrammatrcal) “ )

A \ e . [ , ’ - :

NN
NP -

\t\\“
ADDtTIONAL APPLICATION
This lSJkOt a complex operatign so students should
havg fittle diffisulty with it. If you need to" construct )
K . additional practice assertions, include a varlety of
'piace time, person\rncndent '(actron)a phrases or .
words inthe kernel seéntences,

P \'.|

hat dig yqu do wrih 7//'7
o i,

EXPERIMENT 16-TAdding “There” ‘
GIVEN: "

-

1) Afew bugs are in the butter. & There are a few
" bugsrn the butter




S S > \: ) N
- /
o b " ¢ £ . : N
& . MATER sae ) / A ; . : .
., 1) S petun;aSwerebloommg @“ ".:,. , . - — ) ;
e 2) " sinthe canary,- & -, B - A :
> 3) Slx'chlrpswére mthe parjot: = . % ‘. — — T .
- \"' ’ L : i ) SN . - . ) R
bmecnoms ‘ g R P R S
Change the ‘sentences in MATERIAL to different: N <o T ) A
> .sentences. starung iBach pne with there. You will . Ry ‘ ,
. heed to makk sonie cher changes in the §entences i 2 ‘ ] 4 ‘
. also. . \ . ) ., . S ‘.- N L . o
-5 ¢ . (e \Q( ¥ . ; ~ & , . lo \ “
Tl e RN B*‘ . TEAGHER SUPPLEMENT—Expm ent 16 -
g X " ., ' v .
e -; c ; . o I8 GON EPT , \\ ‘* . . .
: e s T eThereTransformauon SN ‘ ' Yo
' \ ) ] K .- \,\( i ) _—
A N © ‘7 EL BQRATION N L R
Tt & T Z¥ \ ‘ B . hlS experiment COVErs onlythe simples tapphcauon
: . - ; AN . . ation of the transformatuon tHat. is ihose -dealing™™
., . | N T . - with sentences employnng to be! Those sentences
oo o] E . . with base verbs reqﬁ‘ ire moré complex” operatlons. B
; . AP : . e:g.‘1 | oy e \
¢ c “ * - ’ :o :. I ' ,\" R ’ ' . * .
: ——= - -+ |[Somdboyssat& Thereweresomeboys * . . -
) CONGCLUSION:, ., \ ‘ _ onthe bench. | smlng on thebenchr e "
What changes must be made in a sentence if you add’ N ! ‘ '\, o
ttaeretothe front?;’ /W ) No the change m Y rb from sat to sitting plus an. , \1
e ™ R 2 [ ad’j |onandareorderng operatlon i L
F 3 o ,of ! N . ' . A _ ! ’
s 7 { . o ‘ .8 tences wuthv roL)er nouns and/or personal -, | A
L | - ‘ SN pfanouns are espe; ially troubleSome and need fobe: , °
‘ . ' 4# ‘,,\ o" tfeated separatejyé fdesued . ,
: L3 l " ’ ' B ! . . R . 'l : l 1
. - S © . "ADDITIONAL APP j AIION ! . I\
"r - \ -, . lfstydents haridl t%:s experiment with Imle duffuculty, .,
P ‘ ] 1 it might be worthw ile to give the;‘n base' verty type '
4 APPL'S)AT'ON f \© 4senfendes totry,eg ; ¢
. . Make up three sentepces beglnmng v:éxh there rite .. 7 o k L .
‘them down. Chang the by dro;? ing therq and | ° fewgirlsjq,ft school. « v & CREEN .
o domgwhateverelse ou needt . B SR o / A s
LT C L f ‘C‘. ‘ - ) -j' / 1 bird éte'a‘w‘:vdrm ' R ! :
SIS S R L B *; <o o R
L [ , T ons ntences with proper»nduns Sind/or personal N
P BRI - 4 - " pronodns, eg. S ;
S . ol N e . . . - . e
. »?, .- ¢ R | ’ y \ .
L F3Y . !.,’ M ;o \ \ x' L} .
) ‘ . ] ] X S 5 <~ John was in the car.’ R R .
e “ , e L. . 4 N . ‘ i ‘\.'\'- Rt ‘7\, . C
g \,l o — ‘:, . _ - s PR Shewa_stheney?residsapt:‘_ . ..“ . ’ .
.Q), R P N ‘ Ve \~ . -"'
EXAER!MENT 17 — Negating In Sentences T # . o “‘ B { ’ .
N . N - PRI
s . . . \ . ‘\) . ' . . ' % ::‘
« \ K MATERIAL: S _ . s
1)\ The dog is in.the yard.  The dog is not i the 1) Thebirdwasin a bush. R
oL yard. - 2) lamanewstudent.= - - ., - £,
P SRR - 3) Afreepleis &furple. : wo
is father owns a car. < His father does not own © 4) Asnirkleuggledasmiffie.e> , © A
. © o vacan- ¢ 5). Agreendogbitamnl&,pomman = '
? ..\' 3 9 . . b » . . \l\ -
” . i » - f36‘ .' < R -: ‘_.o' N - ‘. ) *® ' )




DIRECTIONS *‘“ ..
o ;Change the sentences‘ln MATERIAL SO that nckt wﬂlx .
. bemeaoh ;. e B S
-t v Nt Ve © .
CONCLUSION ’. W SO0 e
1) Where is not éHded in sentences like nos. 1 3?7,

1

i

2) What other changes must be made in semences
like nos. 4:57 -
A SN s .
AP LICATION: .
\k\ake up four sentences uslng the word not. Two of
the four sentences should include the word drd£ Now L
! wiite these four sentenceswnhounhe not. v

. . !‘f“‘» r - _ > , . z'..‘\’ "Tl
~ TEKCHER SUPPLEMENT-ExperIment 17

-

CONCEPT .
The Negative Transformatron
- [

-

ELABOR&\TION . ‘ ' K

Thisisa slmple addition transfor{mn sentences with

to be or @ modal. In base verb sentences an

. obligatory do change must be performed first with

tense shifting from the verb to the do (note
Supplement -Experiment'14) . e \
/

ln speech the impact of this transform in terms of °
rntpnanon contours is worthy of class attention, e.g.

He will NOTgo! |

I

r'.

'.r’
.

ry"“:ﬁ

1) Theg;oy‘gavea o
bone to his dog.
R g

The boy ghave his élo‘g
abone. '

+2) The garage man sold = The garage man sold ,
acartothelady. * thqlayyacar e

ATERIAL: iy
1) Ateacher bought aglft for Bi//y cc . .
2) Somepeople gave acowto the farmer.<s © '
3)" The pncher threw a ball'to the car‘cher =) ' Cco CLUS!QN

| . ;h T Wh t changes mugt be made in sentences like these

<

DlRECTIONS " o’ 4 e, " . rfs mewofdsaremovedtootherposmons'7 P

‘Change the sentencés in MATERIAL so that the
htahclzed WI{ comes in front of the word {in bold -- : \

face Do whdtever else you need toin order to keep it

a sentence lue: you might have to drop words.)*




,?

0 Make p thtee sentences like those you wrote in
‘ DIR’TTIONS Whrite them down.

e
]

< N \

’

ki

TEACHER SU PLEMENT—-—ExporImont 18

» - P
. !

v . I

¢ . 4

CO CEPT: ‘ . .
v ﬁeIndlrectOb]ectTransformanon *

25

£ S s £ ™

~

ELABORATION /WD STUDENT HESPONSE
his transtormation operates only in con]unctlon with

a limited number of verbs, specifically, buy, throw,
. dive, andafewothers. .= . .

Notice that both reordering and deletion are involved  * ’

,7‘\'\

here. ' .

Now rewnte them aSathey would have looked
before they were written in this way (Clue: Iook
Atsentences in MATERIAL.)

,2)

&

Notice that the receiver noun phrase moves in‘front of
. the direct object (object to be received) noun
) phrase. This jreans that the determiner plis, any
‘ modlflers‘yﬁs-?e accompany the noun headword.
» Some students, might, fail to move the. determiner
= along with the noun. Call their attention to the

instructions that tell them to do “whatever eIse you
needin order to keep it asentence.”

.

h-;— e ™ el s s s ! ’
\\\ , ‘ . ADDITIONAL APPLICATION I A D
- . In making up additional exercises for practlce
. ° - o . consider addmg extended noyn phrases, e. g - \
P + t Y } .
‘. / A teacher bought A ¥acher boughl’ some

‘a lovely gift for < of the young children a

-

some_of the lovely gift:e——er——— e — 3]
young childre.&/ A \\\ . .

EXPERIMENT 19 — Passive Volce éontenc;l )

GIVEN: . o

1) The boy hit the ball. = The ball was hit by the

boy . [

2) The bird ate the worm = The worm was eaten

, : bythe b;rd‘
MATERIAL: e C ,

1) Thetloy opldlor carrieda f/ag v f

2)‘ The player hit the ball. \ . AN

3) An axe ch‘i’pped the ice. : . -
DIRECTIONS: |

Chan¥e the sentences in MATERIAL so that werds in
italics are moved in front of the verb.and the words in
bold face are'placed at the end of the ‘sentence with

the word ‘by’ in fronf of them. Do:whatever else you |

- needtoinorder to havea sentence (Clue: you might
have to. add a word ) . . )

CONCLUSION
"What happens to the emphasi§ in the sen’tence when
you make the changes?-

~
-
«

- oy

EEE

.
LIPYTSIE




{ I
", - P,
1

! *~ ;0 . ! ‘

' APPLICATION p TFACHER'SUPPLEME”IT—ExperIme;lt 19 .

; wp three sefitences hke the-four in MATERIAL '

; -+ Ma [ o .
T . Ther change them the way you dldm DIRECTIONS Ct "o ' -
- - S CONCEPT _— 1 . :
— : L — . < The Passwe Voice Transformation
ELABORATION AND STUDENT RESPONSE .
\ s -~ | . - 'Thisis a very sophisticated transformatign with close
) \ : ’ N ' ties to sentence fhetoric. Expecially sophisticated is
- e . T alteration in the makgup of the verb phrase with thé .
- - ‘ . addition of to be and the accompanylng change in’
5 oo, . ' . basgverbform L
T o a The emphasigin theexpenment is upon the changein R
= = - ; A structural’ makeup, so your studants mlg nl, miss wvb &
. Y " . some -of |te sergntic implications caliedzfor" m”i"
: : ' CONCLUSION, Aldress this -semantic: shxft when
o B TR B dlscussmgtheCONCLUSION g .
~ . ” ~en . y ovns i . . B
ANEE ' A Some students\ mlght observe the possnblhty of s
A . . i - deleting the “by' + noun phrase" at the end-of the
- ' passive_voice sentence. Point thi§ oyt as one of ¢he
- ' " many deletion practices operatmg in our Ianguage -
N " * e.g.like understood you.® - .
. i . : v i N . ) ..,-‘A -
-0 - ¢ ADDITIONAL APPLICATION: ”
If students need additional practice, try to keep the. |
| - T . noun phrases short until they master the basw‘ ,
e - — : . operat,onsof thetransformatnon
- \\ 4 ’ ° . “ . ! v .
EXPERIMENT 20— Bu\dtng Noun Modlflers ?ONCLU\SION: . . - .
PART A : S ; 1) Doyoustillhave a sentence? L
> . - % : o ’ .
GIVEN:, . ’ . '
. . “ 2 i ? .
Thedressis blue. c{ The blue dress o )_{ Can the new word group be used in a sentence?
- MATERIAL: j " N T x .
1) Theboyisyoing.o APPLICATION: &
R 2) Thecaris new. o - Change the following to sentences like those in
3) The dog s sick. = MATERIAL: N .
DIRECTIONS: " * 1) The old ball®~ \ .
" Change each of the sentences in MATERIAL by 2) The snckcat@\ \ -
. moving the' last word. between the first two and 3) Afastpitche R .
: droppmg/s ) ) , 4) Acoldwinterey B t\*\ -
oo ' ‘ 5) Some wool sweaters = ‘ . $
\\’::&"%—-..e_\ . % "
. = ° <
N’ \
: . v\ PART B
. - & T R } L) o v
. ‘ - Y GIVEN:
/ oy .- - a) Theboy is friendly. o The friendly boy
T . o TTT— b) __ *helped me. helped me.
’ » '\‘5\1 —_—— A ~ ~ ) s ' . ‘ :
‘ | : ) MATERIAL:

1) a) Thedressis blue \@\ : .
b) is pretty.l\, ..




LY
[l
.
~,

~

2) a) The dqg is mean Co e
-b) . i 'chased me home,

. 3) a) Somefbod :ssponled

. ~

made me sick. } = .

I P L A

B 4) a) Afewoﬁghesentencesareeasy e

; . b) < _ arelnterestmg ]
DIRECTIONS NI,

Change ‘sentence (a) in each of the groups m‘
MATERIAL so that it will fit in the blank space of (b)
and make one $erttence *(Clue: You will have te @rop

sormie Pords arid heangethe order of othess.)
. A . i 3
¢ "CONCL A ’ ’ o
-\ From Whattwo sentenges does a sentence like this <
< come: .

w

T A huhgry cat ate the feod™’?
[y cataie i

— = ~

.
. £. hl .
&— CR— ™ * T T .
. A . - .
- 4+, . N

. . . '. . . \ - . N

-Q\Q N - - . N
. .

e # \ . .

APPLICATION \e w7 = ,
Beldw are som sen,tences hangk sént \nce (a) in |
each pax so’\@}t it will fit in\the lank S{_the (b .

sentenceand erm anew se

. e bedfAs; the houn phﬁse of sentence (a). This mlght
P S\ a) Some soapis strong. . . cause trouble” Iudents Snmply emphasize
) b) —willmake yogcry. ‘? . t the adjective should be maqved in front of the
. R i o - nouna in front ofthepre-ar Ie.\ <
" ~.. -~ 2) a) Thesodaissweet.  .* ¢ a ' \ o oS
. N . [e=} , ? .
. . }b) —'5“°'g°°d'°fy°u ADDITIONA{E/ APPLICATION: Pt
. - " Making “up noun modifier-producifgsgntences--is
* 3 a AbOY is sleepy. 3 relatively easy. S?r’h ly use the s,
b) 4———Cameto SCh@Ol : : nounphrase + (s + adjecmi'e pattern, eg

TEACHER SUPPLEMENT\—-—ExporIment 20
. " A

|satransformed'sentence .

g, .‘etructural ¢l
7 come away S;ecogmzfng%: some sort of ;
denvanonal precess which pro noun modmer

o \.&o&cg in PA%&QB,MATERIAL no.4,that a pre aie
b

known as‘a ﬁoub]e-base transformattdm that |s 3
transformation which takes' two or more kernel
sentences and changes them in such a way &s-to
combine them and produce one new ohe. The result N

/

AII of tpese transformatlons are qune sophlstsca{ed
and y\gvhat is -+ actually , included -in the sstudent
expenments:s usually a short cut application that, at
ips’ steps which would”be @fécussed in a-
more fdrapal presentatlon The noun modmér change
pie of thlsshorfcut method eg

. The ,old all" is glerlved from “the ball1s oLd'“ bSv a
Senes.of reld ed 6perat|on8f A

The Ball 1s old & N . ¥
(By: Relative Transformanon) s

Thé bg'ﬂ which is old = Sy
(By Relative Dejetion Transformation) "

Th bgito‘ldr:b g S

(By\Noun Modme Reordenn ~Tr nsformanon) N
j g a

nges wnhout Iysns of all Operanons

_, andthatis ddne here: Practically, they should

/\ I '\t?} l . )1!) = (0,
The boy fiﬂ niceed” . s

[N

' LY C . I Q\‘ j
CONCEPT A i\‘ Thgﬂ«leave a plank for this ne)NIy created noun
The Noun M_Odlflef Tfanstormatlon phrase tofillin another sentence e g
' % Thenice boy. S _\;g
9‘ ELABOR TION ,AND STUDENT RESPONSE ' s .
‘ This expenment is the first that deald with what is’ . _.;_“__ hit the baII. B
! - A . -‘ ‘ \ , _ —+ . ' " \..
‘ ' EXPERIME“T 21— Puttlnﬂ Jelatlve Clausv ' oL : " ' i a
PARTA (. — MATERIAL:  _ _ . T -

g
GIVEN: A
1), The boy h|t the ball. The bdy who |é my"
2). The boy ismy fnend X fner,fhlt the ball ‘

43

)
4

1)
2)

The girl was very noisy.
The gnrl had Ion’g p;gtanls

The Iady qu;ckly left the room.
) The lady vl/as the oldest.




- . C . ' . : L
' DIRECTIONS:. ' S o MATERIAb: & -] a o - ,
1} In se\gtence no. 2in MATER!AL change thegidto , - -1y~ The‘httlecatwas/pretty- } = - s .
who. Now.place senterice no. 2 between gifand . 2) Thelittle cat had a soré paw. -
) was In sentence no. -1. Write the new sentence - o S
* : below, t v e L, ’ 3) A bird hopped merrily. ‘ i <
. ) L P ~4) Abirdwas eahngaworm Do )
' . S T ‘ $
o s .+ " - DIRECTIORS . - -+
‘ ———— 1) In Sentence no. 2 in MATERIAL change the httle
v ‘a . *® [ catto which. Now place the sentence between .
= : : _ 2 , thelittle catand 'wasun sentenceno. 1. , -
« . ., - ‘ T N e - ~ g .
A U .; - N . e 'f R . s . , A .
A R - . L. - B
2) n sentence no. 4- cﬁange thé lady to who Now AL - ]
place ‘sentenc® no. 4 betweén lady and quicklyin ’ - - 3
o sentence no. 3. Write the new sentence beloly. L o Ct.s
) LR
. . P . il 2) In sentence no. 4 change*a b:rd to thaf. Now
N : ' - .. T ' . place sentence ro. 4between ablrdand hgpped -
. _ 2 4% ) ., I sentence no. 3. .
' . . ’ h e . l ~ - - o -
4 P N “.‘ ,
‘ S - =7 7 - ET IR N
CONCLUSION: e - T ? o - . . - .
What can you do with two sentences that have the K 7 — —
sameftrstdarﬂ a s e PO L I TR
“ . . - . ?
.. o~ ¢ .o . ) x - c
N \ . * . o
;e ,r:’._{\" \ . ‘ ' - ¢ N ' . 2 ' e t. ::3',
SRR R I CONGLUSION: ‘ ‘
- S . === _ . I . Compare these new sentences with those made n . ¢
), " g - "PART-A. In PART A you used»sz I this part you
) ” , i ‘& ) used whichand that. Why? <(Clue: 't at the nouns
APP'UCATION v in these sentences and compare thgmwnh those im
. Make up thre€ sentences that look like the two you ﬂ PART A. Howare they different?) . .
made inDIRECTIONS.  ~~ , oo oare ey direr }
. \ =
L 4 < ‘ \
B ,
. |~
- < A : .
Jo
APPLICATION: ‘ J )
Make up three sentences that look ||ke the two your .
madein DIRECTIONS.. . . o\
) ’ . . N N \
% .
\ . - i' .
. , T~ ]
A} . P
7S PARTB : L ) : \
R -t v d N R ' ! . .".-qm Ny ‘ \ .
GIVEN: . - __ e >
1) Thedogate thebone ", The dog which had - O T ° X \ N e
> ,2) Thedoghad fleas, fleas ate the bone. : R RN ,
: Lo 14 R
NI R . . P .. . ] L g
* T T 41 ‘e ) .
o . N t | ] Ve ' '
RIC. ¢ ' L . .




Ry~

)1

%
N

-

<

by substituting a relative pronoun (who, which, or A
that) for one noun phrase and then placing the newly
created clause in an imaginary slot immediately r
follewing the guplicated noun phrasein the consurner The bo/spnlled the milk (slotf :
.sentence (containing sentence or sentence with the . ,
e slot to be filled) . e. g % . - , The milk was spouled = Wthh was spoiled
R C L g 'z 0" o,. .
Consumer = The boy left town. Ly The boy spllled the milk which was spo:/ed
¢ (ste - {sloty '™t
input = . The boy I1s my cousin¥2» : N )
. 2 B .
. who'is my cousin . =7 ; £
. " ADDITIONAL APPLICATION: .
fo consumer slot In constructing additional exéfgises you might want
* The boy who 1 my cous:n ieft téwn to lnclud‘g sentence combtnatlogs of the%_’ype
(slot) : d@ribe in the ELABORATION seC0n above.
; - , <2 . e ‘ "%
EXPERIMENT 2? —: Reordesing Modifiers s L. ¢ 3
, : ) . N\ .
PART A: ' X ‘o, -
- avEN. ) CONCLUSION: ' ,
: . , Can **describing words” be used in different pigtes in
1) The giri who wasunhappy The unhappy girl éentences” .

\ A\~ %

-

TEACHER SUPPLEMENI—:ExporImoru’t_ﬂ

GONCEPT: N .

.
»
. A%

‘The Relative Clause TJansformation

ELABORATION AND STUDENT RESPONSE

Thisfooisa double-base transformation. It cc{mbmes
two sentences which have an identical noun 'phrase

XA

~ ¢ ~ -

Nofice that who is normally reserved for hur'nan

referents, which for inanimate referents, apd that for
animate or inanimate. (This is the type of conclusuon

called forin PART B ) ~e .

l' - % A I
Students on therr toes wil note that 'thé noun phrase

repeated need not ‘be m the first part of each
senterice, .. ¢

- 2)

entered the room, ~ entered theroom.

The train that is a{
toy was broken.

The-toy train
was broken.

¢

MATERIAL: )

1) The glriwho was smullng left.
.2) The dog thatwas tired slept: =
©3) > The animal that was huntedJan wearily. =

" DIRECTIONS:

e

AR

)

In sentence no. 1 in MATERIAL drop who was
and move smilingin front of girl. Do you still have
asentence? <

1)

APPLI

.

) -

. y
ATION:

Make up ghree sentences like the oﬁe/s you made in
DIRECTIONS:. Can any of these be changed the way

M

“the sentences were in this Part? If so, change them

and write them down

-

" PARTB o

2) Do the same to no. 2 and no.-3. (That erI be - )
. GIVEN:

dropped instead of who.)

1) The man is working hard. = The hard-vlvorking
man

2) The dog eats bananas = The banana-eating
dog

.

3) _The shark eats the man. = The rnan-eatmg shark

2

&



s ol . . |
MATERIAL: - .. e PR POV . '
1) The cowboy ropes cattle. <3 + Soel LT :
-+ »2); Jhelizardeats gigzards, = . | ¢ - / e
: 3) Thegarburmgoil. & T | & - ;
“  4) "The doYherdsshéep. = . ey B : 7
5) Acatlapsmik. ' ' - ’ . S
X 6)" The badggrswirr_\:s fast..c> ’
: . U TEACHER SUPPLEMENT—Experiment 22
X _DIRECTIONS: - * ,°* . )
~~Jewrite’the.-sentedes in MATERIAL the way the PARTA . - ) - ‘
' ncés in GIYEN ‘weve rewritten. (For example: - : _ . -
. *The ‘Cowboy-ropes cattle. = .The cattle-roping CONCEPT-: ’
- boy. (Deq't forget to Use a hyphen (-) between SRPLR . .
:{%‘:’ ds where it Rneede d.} . Not{n Modjfier Deletion and Reordering
s - &' ELABORATION:
\\, . : As was noted earfier, the process for formulating
e ' modifiers in a transformed senténce. can be

L . ' formalized in a series of major transformation
L operations. In this experiment, as in a number df

- . ' others, students are exposed to the language

x = . s manipulating,‘ without the formalized descriptiorrand
= N . analysis. For clarification purposes here, however, it

oo~ e might be wellto briefly gothrough the major steps of

P ~ 4 . one comimon approach, fo' production of noun_
‘ . - « modifiers. .

. Let us assume that we start with the following two ‘
- sentences: - .

-
-

Consumer = The girl enteredthe room.,

vt ’ , (slot)
’ 3 Input = T‘ﬁq girl was_unhappy. © who was -
» unhappy
_ - _ Consumer = Thegirl____— \entered thgroom. ¢
- " o - o . . (Slot) ' L oo
o . 4 - < - thus
‘APRLICATION: - . : CoTe e I )
thee sentences like those in MATERIAL. + - (Transformedinput Sentence) %)
. gfp‘{'ég?,osg ‘ se'ntences the  way . you did. in The girl who was unhappy entered the room.
’ RS i 2 (slot) "
) 0. . ! e . , ,
v . R Now the next step is a transformation known as a
T EE ' _Relative Deletion Transformation whigh,éays:
_ : noun + relative.+ to be + adjective + verb
~. phrase (slot) phrasec
~. noun phrase + adjective + verb phrase (the relative‘
- pronoun and the to beform age deleted)
’ ~ thus
) . snoun |y - verb
. phrasq T relative + o be + adjective + phrase ¢

- V) 4./

- Thegirl who was unhappy entered the room




e = ; ’%\ -
' -

~The finai step 575 The actual noun siodjfier reordering
transformation which transposes the ad;ectlve and
the houn berng mo%f«ed Thus: .

-

-
-

The unhappy girt . f

| The gl unhappy
eritered the room.

entered the room =

It s well to % here-that certain post-nominal
modifiers do not lend themselvgs to this last
transposition step. For. instance, adverbials of place ¥

used as neun modifiers, e.g. s
The mouse In the garden is cute.
_ This will usually not change to: ‘e
. The in-the-garden mouse Is cute.”

-

ADDITIONAL APPLICATION: ‘
in constructing addiional practice exercises be
certain that the sentences to be combined have
identical noun phrases and use a to be form in the:
sentence whnch will bethe Input sentence.

i
[

+

PART B

!

.CONCEPT: s
Noun Modmer Deletion and Reordenng

ELABORATION AND STUDENT RESPONSE:
Intgsesting noun modifier situations can be produced
by” deriving same from sentences containing base
verbs, especially animate noun-oriented verbs, e.g.

°

eats. szms, choosfs, hits, etc.

. !
In addition, students afe given an opportunity to use .
a hyphen and test thenr own use of hyphens in some
cases.
Noun modifiers prbduced in this manner are ofteh
quite @riginal and can produce unique writing
experiences.

L : . \

ADDITIONAL APPLICATION:

One way to develop additional practice.is to think of
describing types of sentences and 1est them for
modifier production potential, e.g.

My father hopes

My hopes-Humphrey-

Humphrey will win.

-

-

will-win father

>
\

N

EXPERIMENT 23 — Longer Modiflers

PART A ' -
GIVEN. _ .
The bugs that are swarming The bugs swarming
in the yard are dying. inthe yard are dying:
MATERIAL: o ‘
1) The girls who are listening to /he stoty are my
friends. =
2) T e rocks which are Iymg on the table are

ine. =
3) Some of the people who are resting should be.
. studying th'eir&essons. =

CONCLUSION:

'

How can senhcoes containing who + verb + ing . &

wordbe chang
* ’ .

~

"APPLICATION:

DIRECTIONS:; Make up three sentences. like .those given in
Change the sentences in MATERIAL by dropping MATERIAL. Change threm the way you did in
who are or which are from them. Rewrite them below. DIRECT!ONS N

. \

’ “‘ o R
N
- . .
5 ) M $

47
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PART B / . ° . ‘
« ' . .
GIVEN: R oA \ ~
Thebugs, gasping "Gasping their Iast e
theirlast, are dying. = the bugs are dylng . : ’ )
. Py . PART C
MATERIAL: - * Y o .
1) A young boy, sw‘mmmg as hard as possnble is - GIVEN: . We lay on the ...
heading for shore. = 1) : We lay on the beach. beach, the sun
> . 2) " “The sun burned our backs. burring our
2) *The old bird, slowly Iosmg strength, headed for N backs
tonest.o. MATERIAL:
3) A few of the soldlers tired from, the battle 1) a) Theteachercalledloudly . Ex
- tripped and fell. = “ . b)Hervoice echoed in the halls. N
ST . 2) a) The old man shuffled across the room.
DIRECTIONS . ; - i . =
Change the sentences in MATERIAL by movmg the . b) His legs dragged with each step. } L
words between.the commas to the front of the 3) a) The dog eydd the bone. ot RN
sentence. (Don’t forget to separate the words at the 7 . b)His mouth drooled. = . L
frontwitha comma.) - _ . % " 4) “a) We rushed home from sgnool. o Vot et
o ) b) The rain poundeddown onus. )
‘f‘e v N a ~ '.
% g DIRECTIONS
. t  Change the ed ending of sentence (b) to an ing "
. ' . T . ending in each of the sentente pairs under_: -
‘. e = _ MATERIAL. Now-add this to the end of sentence (a) |
o L ~(Dontforget to keep (a) and (b) separated by a
2 - - - - T comma.) .
- N )
LS - - o
= “ = ¢ \ ) ) ‘. -
CONCLUSION: .~ : T —
How does movement of the describing words affect ) B " v
thesentencemeanmg? 7 ' . - .
. . \ N ¥
- s \ .
\ " 1) .
: APPLICATION ' ) °, ,
Make up three sentences like those provided in. - - = —
MATERIAL. Change the posmon of the words before A L

the comma to a position in the sentence like that
which youdidin DIRECTIONS. /

A

— ' CONCLUSION: -
. Can you move the (b) part of your new sentence to -
the front and. stlll have a sentence?

a . - % .




- » -

APPLICATION \ *
Make up three sentences Iuke those you produced in
< DIRECTIONS. -

v o~ 0
) N
~
& ~ ‘.
. v ' L 2 .
o L4
TEACHER SUPPLEMENT - Exporlmont 23
" CONCEPT: - s . .
."- ' Sentence odmer' .o Tl
* ELABORATION: =~ ' =~

The sentence modifier concept is cIoser tued to the

. modifiers are derived ‘from

hd . L] -

You might.note that sentence modifier constructions

are derived from nonrestrictive clauses ({(clauses

which add more information to the sentence, but

whose deletion would not seriously impait the main \
meaning intent of the sentence{ whereas noun
restrictive clauses . -
(clauses necessary to the central meamng of the \
sentence; to- delete the information in, them wourd'
senously impair the meanlng of the whole sentence)

PART A deals with the process of deriving neun. . -
modifier caenstructions from restrictive clauses.
Grammatical constructions called, - ‘participial
phrases’ result but do not have sentence modmer
flex1blllty . .

In PART B, we derive pamaplal phrases which are -
sentence modifiers. Notice that they do have this

- -flexibility or portablhty They can move to the front of

the sentence. Notice too that they are derived from
nonrestrictive clauses. coos

PART, C deals’ with productlon of a grammatlcal
constructlon called" ‘the hominative absolute” as a
serdence modifier: - ; . .

S

d : noun'modifier concept in at'least one way and that is Notice that the subject noun phrase of the-input
method of production. The direction and sequence of sentente <s retained in_ the sentence modifier
tbranhsformnéng operations are baslcally the same forr constructnon CL . \ N

othtype S . R \
: - ADDITIONAL APPLICATION
In terms of end results, however, there are significant In constructmb\ additional semenc[e modmer
; differences The sentence modifier construction.is _exercises, try to avqid relative clause' possibilities
much broader in scope and relates to the entire " which could be ambig us, e.g. '
sentence ¢ather than an isofatad noun phrase. As T
such, 1t is flexible and can be moved to different . " that + clause, since that 1s typically restrictive,
structural_ slots of the sentence and still be part of a tﬁus related to noun modifier construction as .
grammatical sentence, €.g. . - opposed to sentence modifier construgtions.
The boy, chewing Chewing gﬁm‘ ) S ,
gum nervously, nervously, the | Try to include some action or behavior which appears
watched the (= bdy watched the * almost inadvertent or even irrelevant to the major:
election results. election results. acuor\1 or development of the sentence. \
EXPéRlMENT 24 — How to Get Longer Moditiers . . :
- 4 . T 2) a)Thebuggywasinbadshape.. |
- PART A ‘ . . oty b)Thebuggywassqueakinganng. =
C o Glven: - ' . - Jheflag, = C \
1) a)ThefIagwast:edtoapoIe , Streaming DMECT|ONS . " i
b) The flag as streammgm = in the wind, Put sentence ‘b’ “inside’ sentence ‘a’in both1and2
! thew:r/ .} wastied to in MATERIAL. (Clue: Look at GIVEN for clue. You
. apole. - will have to drop some words") You should still have
‘' actual sentences
2) a)The ballplayer was sad. The ballplayer,
b) The ballglayer washit by, | = Pit by a ball,
- was sad.

.

a ball.

i

© MATERIAL: : .
. 1) a) The girl rode her bicycle | N -
" . . Db)Thegirwaseatinganapple. |" Lo

L . »




* CONCLUSION: AR ' . ‘ ' N '

What word or words was/were dropped from the ‘b’ S L ~ LN
~ - _sentences when they were placed wnthm the 'a' - _ ‘ PR . . \

* " sentences? . \, . . o ) .

: R Y
[ "
? ¢ {I a 4
% Ce . - . -
‘:.“ . A " o e e :l A 7 .
- = NCLUSI ' N - C
APPLICATION: N co USION:

From what two sentences does a sentence like this
come’? v s
Pete, ourleader ismy cousm

- Make new sentences below by combining the paws :
theway you dld in DIRECTIONS.

1) a) TheTeaves fell totheg[ohnd. ] o - e e, L. . -
'b.) Tne Ieayeswereturnlngcolgr‘. oy g . .-A. ‘ - ’ N . ~
’ T D R — N
4 ] < o x J “
' . - ' . . N
<, ~— v T ; N M ) ’ . \ )
2) a) The dog ran home. * fe . ~ » . e
T b) The dog was pag\tmg.funously . ’ 4 R
. o AN APPLICATION: ; 3
. — : — - Make up pairs of sentences Ilke SthOSBzan MATERIALY .
— R ' Nowcombine themas you did those in DIRECTIONS
e ' ~ \ "ﬁ Yoo * \ i N a
. - }.. ~ rs . «
3) a) The book seefedtired. Ny S “.‘ = %
v . b) The book was tattered andtorn. | ° T ’ ‘}»3}?\\\ : T
o\ SR . - — AN
\ \ ' "?) v N ’ \ \
1 \. \ . .t . 1 \ : e
PARTB . e ' : ¢ h
- \ B ‘ N\, o
GIVEN \ T B -
Jim is Ieavlng ]‘wb Jim, our captain, g? . - 2
b) im{sour captai feaving. - . * TEACHER SUPPLEMENT - Experiniont 28
~ . ' PART A Y
MATERIAL: -\ . N .
1) a)Maryigswest. CONCEPT: e AR .
*b) Maryls my fneT\d Sentence Modifier Derivation o > '
- ‘ 2) ‘a) OUf car is old. # ELABORATION B )
\ b) Odrcar isa 1932 Fo \ This is an additional experiment with noun modifiers
3) a) The doctoris new in town: o ~ designed toreinforce earlier Experiments 22 and 23.
b) The doctoris a young man. _ \ L : L
AN NS PART B : : ) ,
‘0 N Ny - . ’ ‘ N
S ~ CONCEPT: _
DIRECT'ONS Appositive N .
“Put,the two sentences magked ‘a‘ gnd ‘b in .
MATERIAL together so that a sentence like that in ELABORATION
YA G'VEN lsmade. (Clue: Delete repeated word3) Note that the appositive is derived from an additional
' ' . : - ‘ source input sentence and its presence indicates‘a ,
: sentence is a transform.- ;

’
\ . . -




3

.

o \noun phrases have the same feferent (in ~ .
ADDITIONAL APPLI@’ATION\: . " other wonds the second moun phrase is a predicate |
Input sentences from which posftives may_be nominative) '

L derved are of the t&lowmgt c ‘ R

~ S .
\
~ . : .

. - = \.(, .
EXPERIMENT 25—§ubordln:tln\g\§\l$ ces . S A o

. PART A

\ . = |/ \/‘"

GIVEN: . TR

\ a) l-didn’t go té school 4 '52;‘3,"0.‘ t%%'f; N - \ R S
! . 7. today. because | . : — - =
& b) | had a,COld. . had a 03)|d : S . v ‘.." ‘ . . .-
L MATERAL: S \\ } N o
\ a) | got my lessonsfmlshed o Co 2 .~ L
| workedhard. - v - "\ A

‘ \
= 2) . a) Joehad a stomach acfie. . ' . - - AN
'~ b) He go led his supper. . o - :

~

N 3) ai)Westayedmdoor

b) The weather was ter
. ) The weather was terri If you find the

= purse, you, will

get areward: -
~%

a) You willget areward.
DlR CTIONS:

b) You will find the pursg.’

. MATERIAL: ,'
1) a) You will wirrthe quzeT
b) You w:lldress best. -

) a)Shewill hit the ball, 1~ " |
)She will practice, ¢

a) He will beny iriend.
b) He willmove next door.

4) .aNwilstaylate. *

w:lf ake me home.
- : : = . 5) a)You ‘Ibeagood football player
5 : ST . < b)You VYI practice hatd.
.o ! . . » - . X : '
\ g S, N ‘ ' ) \ '
RN . o DIBECT?ONS A\ . - ‘
: > . T) Add ‘i to senténca\'b" in each pair of sentences
e . o \g T QMATERIAL Then %e sénterice ‘b’ in front of .
CONChpSION L » | to make a new sentence. * . \S X
N Can ‘because’ + sentence ‘b’ be added to either v .
. ~frontor back of sentence ‘a’? k N\ N : \ )
. /! oo o A 5 f : . L0 ] * . <3
APPLICATION: R N e \\ . '

% Make up three sentences.usmg ‘because’; like thosé\ , . \ .
you produced mgmecnows - N 2 . ‘ N N

o
-
5

’

P 4

é
2




. MATERIAL’
) a) She’smean.
. She s pretty.

3

15\ i
P ,k"-’ . < n: ‘%:.v- ) \ \ AN )
} ¢ ot h N LTS ' )
- - ‘ = — ; 2) a) The dog runs fast. ‘ \r;b “' U
’ 5 i, s Et'* s A ) Thedoghasasore paw. e ¢
. -~ » . ‘i 3) a}The old mansate the food. 4 = N
. e e < b) The o/dman had anupset stomach > .
. . S 4) a)J’hebtoyhaddesserN O 5‘ Lt
.- ' b) The boy did' not eat his Supper. )
2) What happens if you drop, the |tahcnzed word? Do 5) a) A lityle frog thed to Ieap from thé bank

, youstill have asentence?

'é) |3|tbetterW|thorwithouttheword?, . e

—_—

- .

", CONCLUSION:

1) Doegs 'if’ change the meaning of the sentence? »
, .

PN
"y

@

T
@ ¢

2) Can ‘if’ # sentence‘b be placed after sentence
a as well as before it?

L NN

DIRECTIONS: '
1) Place although in front ofsen’tence 1) @groups

}w

@

«b) The bankwas a Iong way off.

‘e o .
o \ ‘u.;*‘

y

- 1and?2in MATERIAL Place the ‘b sentence,m
front of the 'a’ sentence, .

K

1 'y T - \ M
. o . N O
APPLICATION: . - e e o ®
1) ake upthree sentences containing |f’ N N . v . ) . - P
N x~ - =
. \ . » ) v
> - . hd : R ,‘ *
» ! e -
’ ' K s B ¢ \\;
.‘° t C e
o s 2)"4'@0 the same for sentences in groups 3-5, ex&t C° ',
- -t . use ‘even though’ instead of ‘although’. - o
‘ [N A 3 . , - ¢,
3 i LAY
1 4 : - .‘ - ~
" 2) Now change them:by'moving “if’ “+ words befdre S '
the commatothe end of thesentence. . . - v D
A
3 “ ' ¢ * - r/ ‘t B " ' -+ " 1
Y N " N v “' ¢ ‘
+ . Y' B ' , - < . . .
LT - = / .. — 2 .
T ) g ) : ) .. ;
! i Ly . — N < o ES - . / ”‘ *
[ LY ) ‘\\' . . v A " - : & t ‘:L . ™ e~ hd
3 . N . :
. : . ;\» 7 P
b * N . N
—y ; -~ * s .
. \ = 14 N . ¢
. _ te - , . 3) Cross out the italicized words in MATERIAL )
PAR ¢ ~\ ’ ' \,\ ‘ . mh;chyouwrotemyoursentencesandchangeto
\ 3 - P . A% i 2
1 ‘ M
" GWEN: © : . CONCLUSION;, -
a)lllstay e I'll stay althou Can the ‘b’ sentences be placed behlnd the ‘a’
)\l\m unhappy. [ = .I'm.unhappy., 5 2 sentences? ;




TN

o

APPLICATION:
Make up three sentences using ‘although’. Two of the
three- should have- talthough~inside the seﬁtence

’ mstead ofat the front

Q‘r

TEACHER SUPPLEMENT -— Experlment 25 e

CONGEPT: .
Subordinate Clause Transformation '

‘ ELABORATION )
You will otr e that the‘.»structural process of creatmg
" subordinafe Tlauses rsrelativeg simple. It is primarily
a matjer o‘f adding an introduc ory subordinator to a
kernel sentence.

<
'

s
.

' IS
- ~

L ¢
Al .

—

o

Muc more, significant howevey, is the semantic
cha incugred in such a transformatlon This
change is especially notable in, the three
subordinators dealt with here, because, if and

although
¢

N To begin with  becausk. suggests cause-effect” -
relationships:which require some-command of basrc
logical processes.

-
g '

-

'
[ e

-

Ifis used to create a condrtronag assertion. The most

>significant point of the newly created situation is that _
the two kerneéls from which such 2 ¢onditional derives
are two true or false assertrons Transformed, they
agsert nothing mdlwduaily ag being absolutely true or
false, They say somethinngrIl be true or false only.if
certaln conditions are met.

Ailthoughimplies strong contrast. X oceurs in spite of
the fact that Y does or does not. Whilexrefatively
simple for adults, Piaget tells us that many children
don't grasp the relationship of such a stryucture until
the age of 11 or after, BN

ADDITIONAL ARPLICATION: -

Further exefcises should be developed with’ other
subo‘rdrnators e.g. whenhevér, while, sings, etc

’

1 Ry 4

EXPERIMENT 26— Coordrnati‘ng ss’ntences

’

“ ] 8

AN
" N3) a) Youleave.
. \eb) You stay.
s, ~

~PART A . . )
! - ’ « " ‘
T GIVEN, - - )
. 1) "a) Children play q Children play *
. . b) ChildrenWOrk ¢ and wark. .
'2) a) Childrén play. | - Elther children play )
b) C’nildren-work, or, children, work »"
* . MATERIAL: = ,
) 1)‘- a) llike cake. . )
v b) /likeice cream. |,

-

: 2) a) The boys havea hot rod. »
b) The boys havea club.

.
.

N

’
.
4 e N 1

§ N
DiRECTIONS ! ol .
Join ‘sentences” ‘a“: and ‘b"sin each group in ..
.MATERIAL., . . -

¥

~nl

o

CONGLUSION: ’ .

A ‘
»

now which sentence grolp to use .-

o

How did you
‘ither-or’ with?

. A
* “ 4

APPLICATION ) '
Wrrte a short paragraph using’ and“‘and either—or in
thewritmg i

‘e

[T

’

] .

€

-




’ .
N . 5 Tt ‘ ‘ . .
g‘ . . L ‘ N - ' N . ) : : . D it ‘2.: ) . '
o, Lt e ‘ Ll CONCLUSI(DN - L :
. L L. o - C 1) What ‘happens to ‘word order of semenCe ‘b' At
Y . — - . : = when you use ‘nor'? o
L,’ “ ] K / ‘ - . . . \\ © ' ' . 4
. T - e . i ~ ‘. .o . » ¢
) N P L. L B
“ ' 2) How did you know when to use ‘nor'?:
L4 ' . i , - > ~ ‘ ’ -
A >
s R ;° APPLICATION: ' RN
T . . s 1.) Wntethreésentencesﬂsmg nor
, - \ . - ‘ -I- - 4 t" .. . ‘ .
) v . e * . ? “« . ¢ -
. N s . . . o « Q"m“ ° , : Py
) R - @ , .
~ ’ 39) ’ ) F g 3 . *
. R \ R % . ® e
N = SN
PART B b ) AN ' | o
. * . 2 ‘ . ',’ .
o TrL . ) '2) Write three séntences using ‘but’..
.S l\él)ENa) Mary stayed y e X ! ’ s ./ ’ :
b) He left. ]q Mary stayed but he left. L . — :
. 2) a)"Johndidnot laugh. John did not laugh, T
b) Johndid not smile- nor did hesmile. " e , .
"< MATERIAL: . ’ : i —e
_ ' 1) a) The pilot flgw theplané S :
.t b) The mechamc stayeq onthe ground ‘ - o * g
- 2) ‘a) It hadquut ralnlng : e ’ ’ . ) ' . . h Y
' b) Theroad was still wet. . ' . ’ - LT
e ~ N . ¢ 7 - [ — e}
3) a) doe didn't come to class. . , ' )
b) Joedldn t stay home ¢ st e . .
< 4) a)The wind didn’ tblow .o S . .
o b) The rains didn’ tcome e - TEACHER SUPPLEMENT-EXP‘I’IMQnt 20
‘ ) ' v :‘ A¥
‘3. DIRECTIONS - ’ : COé\lpEgT . sformati vy " .
' Joih sentences ‘a’ and ‘b’ 'in each group in +. . Coor ination Trarisformation . / :
MATERIAL. Use ‘byt" for two of the groups, Usé-'rior’ o .
for the other two. .Drop the italicized woqd <" & . ELABORATION: .
ot ) . . This is a transfqrmatuona] process all too familiar, to :
R o = ) os some students' who attempt to expand sentences J
K - . i . N » Only by tagging an -others by way of COordmanng,
b ' Co- 2 R conjunctions. oo :
) . ._ - -, Nofice that deletion often works in conjunction avith. t
— - . = coordination, (usually applying, however, to the
N . second elément conjoined and not the first) . .
. : . . -, . The “‘neither-nor” con]unctlons offer the greatest ’
. J charice of difficlity due to the semantic nature of
‘ ‘ = i . . same, ~involved possible deletions, and in some
* _ : : ) cases, the reordermg which must take placé. . -
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N E
. . .

By Cu ¢
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EXPERIMENT 27 — Bullding Bigger Noun Forms
! ¢ M ’ l o V' ’ ’ [ - .
PARTA ! * :
GIVEN: - T

a) They know__.. ] o

. | b \He s going. he is going:

. MATERIALS, v

<) a) Thecoach hopes ,
' b) He wm go. p .
2) a)‘_\,_ls&promlse e e
b) He wlltgeta puppy. . C:) 7‘% ° t
3) a) Mary sa:d Lo t.
b) Joanpisleaving. '’ S :
DIRECTION,S’ S '
Add ‘that’- to sentence ‘b’ of .each_ group in

MATERIAL, then put the s,entence fn the, blank of *
sentence\a 2N

N -
e = -
. L] '
f » L~ .
! -, 1/ - ‘ ~
Pl N a “ ' ’ N .
0 <
. 5 R R
' ) N
. . A
“ .
< 1] ¢ -
+ ’ . ‘ M
. ' -y A ' »
CONCLUSION

How does. the word that duffer in each of the*
following sentences? . . : '
)That boy is my friend. ‘ -‘ v )

b) The team knew that they would win. ‘.

»
- 1
s f

APPLICATION - ' .
+ Make up four sentences ‘That should be the *first- v
word in two sentences and shoujd appear inside the

sentence intwo ofthem. . O

They knoW”that\ &7

- . N\ R
Y ’
.
] \ b
- N ‘ ¢ \\
. 4 4 "i .
.
’ . '_, . .
‘4 : 3 N o .- -
P )
PAnT B » ’ A
IS ,'q.‘:“ \ -

GIVEN: - B

1) Pete hlt‘t‘h au. & for Pete to hit the ball

2) The dog. ate aworm. =) for the dog tc eata worm
MATERIAL: ° SN

1) . The girl studied hard, .

2)" The teacher looked unhappy. <>

3 Some pedple left town. =

" 4) The Iamp fell oftthe table. =
DIRECT ss ¢ -
. Changd the sent‘ences in MATERIAL the same way
thosei in GIVEN were changed

»

M)

-

CONCLUSION: - ‘
1) Doyou stall'have a sentence after the change'?

2) Can the new constructaons be used in other

L)

sentences'? i —
APPLICATI Cet .
1) Make three sentences like those prowded in
--MATERIAL.. . . .
® e - — . : —-

.

’




'PART C )
; GIVEN: ‘

1), The boylefttown. = the boy’s leaving town’

2} Mary ate the apple. =.Mary’s eatmg thé apple

MATEBIAL: ’
1) The wind blew. =
2) Thecatdrank mik. = -
3) The student studied. =

DIRECTIONS
Change the sentences in MATERIAL like those in
GIVEN were changed.
ey WA
CONCLUSION
1) Doyou still have sentences after the change'7__
Ry,
2) Can the new constructions be used in other
sentences?
APPLICATION:

1) Make up three sentences’ ltke those provided in
MATERIAL -

¥
-53- 7

TEACHER SUPPLEMENT—Experiment 27 S

CONCEPT:
Nominalization Transformation
ELABORATION AND STUDENT RESPONSE:
There are a number of grammatical structures in the
English language which can be changed in such a
way that they can then function as a particular unit
within a transformed sentence. One:of the most
systermatic is the nominalizing (noun producing)
type. That is, we take a kernel sentence and changeit .
in such a way that it is no longer a sentence butisa .- - -
group of related words which can fit into a nounssiot
of acontainer sentence. .

Notice that 'in this expenment three dsfferent types M
areused:

1) Subordinate Cléuse:
That he is goingis nice. . !

° 2) Gerundive; - .
Joe' sstay/ngwas nice.

3) Infinitival; . .
ForMary tocryissad.” o

oL All kernel sentence types lend themselves to .
nominalization transformations but the to be forms
might be more difficult for” students smce they are
irregular, e.g.
s
Joels the one ) for Joe to be theone - -
or .-
Joeistheone Jois being the one

’ ' .

56

‘ ) .




S ’ PARTE- ~ .

~. t . ¢ N v
R GIVEN: - . .
R Joe’s stealing a \
. Somethlngwas not nice:
stup|d act. For John to a) Joestole a crayon.. crayon was not
J i the ¢ o Jump the fence A . hice.
ohn jumpe fence was_a stupid act. y - "
=X o Mesa s MATERIAL? . \ S
;a . 1) Somethingwas unusual. = . ‘
thingwas natural o - o - a) Mary kept a secret.
ary hated hér cooking ‘ .
. | v '2) Whatwasinteresting was somerhmg -
2) Somethingwas very nice. . ' a) Joe worked. - .
a) The class sent the teacher flowers. . . . . ., ) .
R : . o -~ » - 3) Therewasa question about something. o
* 3) Somethiigseemed awful. } o Vg Sally left early. )
. a) The boy hurt the puppy.: * . > \\ ‘ ' Y
/ \ . DIREGIIONS:
DIRECTIONS Chang ngBnce a m each group in MATERIAL so
- Change sentence ‘a’ in each group in MATERIAL so that it will fi he somethingplace above it like the '
that it will fit into the “something” place above it. GIVEN sentence'was changed. (Clue: The first word
i . (Clue’ The first word in the new sentence should be will be the same word -that is in sentence ‘a’ + 's.
" for' Also you will have to change the verb.) = Again, you will have to chaht everb.)
) - = E - \, »

- N : . I
i, x ., f

. * '

1/\,,
N\
<@

et !
»

. 'CONCLUSION: : . ) CONCLUS!ON T -
When you change the sentencé and make it become =~ How is the new langlage creatlon here like that
' anifput sentence, does the meaning change? ___~ 'created in PARTA? How is it different?

APPLICATION ’ : . N~ -
. Whatis the Input sentence i each of the foIIowmg - )
N "1). ForJoeto leaveis sad. . - R \ ;

~
1

~ g N * Y . -~

- 2) For the girl to smilgis-nice, - . . . .. . .

v . v
- N -

\ o APPLICATION: -\
. - Write out.the complete mput sqntence in each of the
* . ' . : ) v. following:
3) For the team to quit tryingwould be very sad. . 1) The team's playing hasimproved




. e N R A
- = v ", ‘Q W ’ ‘
. . N . X .
2) Sally’s broken armJs not funny. TEACHER SUPPLEMENT—Experiment 28-31 - .
) \ . . - t o ‘e ! - .
e ‘ " N \ )
i : GIVENT - T g
. ' ¢ Combining Sentences A )
, - .L‘ . e - ‘N.._\ —_
L : . ‘ELABORATION: ~._ - -
! The last four [ experiments serve gs transition from the h
. 3) . Our teacher’s wearing glasses seemed different, study of Sentence Structure \concepts in the
. . ) ) -experiment set to the more specific business of ]
/ ’ B o , sentence~comb|nrng as elaborated in the final section
. 2 - = < - of thisaterial. ‘ y L

/ A

N N
\ .

. The specmc focus of Experiments 28-31 is upon
N . ) " - expansion of'the noun‘or nominal constrygts within

consumer or.cdntainer sentepces. -
- ‘e - ¢ ‘ ‘ A : ~
? ) P * «
EXPERIMENT 29 — Comblned Séntences . ‘ .
GIVEN: St = o .2) Weshall paint the car green. ,
1) We elested Tom. W ‘I é.l. i ¢ . )
2) Tomiscaptan. [= WeelectedTom captain, . - o
~ \ . T ) \ ‘ ; . g .
MATERIAL: N L . . :
" 1), a) They elected Joe. A N - . \ : ‘ ‘ ' .
b) Joe is president. = . . i . - . .

2} a) We paintéd the.barn,

; ,b) The barnisred.—™ — ’ - ¢ i
‘ : ) 3) Theynamed him ‘lke ' P
35 a) They named the new baby. < b ) L w )
b) The new baby is Mary. .
DIRECTIONS: . . :
Combine the ‘a’ and ‘b’ sentences in MATERIAL as L
they'were in GIVEN., (Clue Sentence ‘b"is an ‘inplt .
ssentence’.) . NIE
"~ CONCLUSION: . \
1) "At least how many sentences does ittaketo . =
build one lik e ' s
neonetie: = TEACHER SUPPLEMENT—Experiment 29
“The glass elected Mary president.”? B , : i :
2) Whatare the sentencesit is built from? _ CONCEPT: . \ .
. . MY The Object Complement Transformation
" L ELABORATION: :
Although a significant transformation in terms of
. . , grammatical and ‘thetorical potential, from the
APPLICATION: : . standpoint of actual use it is somewhat limited. If/is 1.
- Below aré several sentences. What original )‘tandrcapped with the same problem that plagues the
™ sentences are each of thesaditrom?.—— X . md;rect object transform; that is, 'there are a very \,
1) We made him a ledder . i ' limtted number of verbsiwhich will allow the object Ve
.. : ’ complement srtuatron to occur . 1 ,
. . ) . . / p
- ' M Nevertheless, it appears useful agd it certarnl/y draws -
. . . . attention to the very _significant struotural and *

- C— = — " semantic role of the verbs.

/ . N




- EXPERIMENT 30 — Comblnlng More than One 2) a) The fang clapped their Rands. .
Senfence ! o - b) The fanswere eager A ) ,\\

. PARTA L P — ~

N
.GIVEN: A .
1) The dressis a color. } e

L4

. 2) Thedresssblue. The blue dress is
" 3) Thecoloris pretty. a pretty color,

MATERIAL: ~ . : 3) a) The judge waved the flag. .
1) The buffalo charged the Indian. | . - b) The judge was uneasy. oo
2) The buffalos old. ] S . c) The flag was checkered. 4 ,
3) Thelndianis brave. .
N / - 3
DIRECTIONS: / ' .
Combine the above three”se’?ﬁences in MATERIAL s6 =
that they are one. The meaning of the new sentence X

. " should be the same as the three separate sentences. ‘

¥ *

- - PART B

. GIVEN: -
‘ : > 1) Someonesold something.}
. . . "~ @) Thesalesman . Thé hard-workmg
. _ . +"™~_ worked hard. salesman sold
. b) The vacuum cleaner the broken
CONCLUSION ) wasbroken, . vacuum cleaner.
‘1) TWO of the sentences are “put"msnde the third, S
Which two are put msude the third? How? < MATERIAL ) e
R . 1) Somethingcharged someth:ng
to ) a) The-huffalo was arrow-peppered. \} =)

‘-

) L by Thelndwas extremely worried.

‘ _ ‘ ~ 2) Someonequicklyate something. } '
; =

: a) The robin was swjft-footed.
: b) The wormwas rabnd\crawltng

© 2) How did you decide Wthh "two to put in the DIRECTIONS ' [ S~

other? ) . 1) Change ences ‘a’ anc;\b\n MATERIAL so’
) . they can“t€ put into the someone\ something
. : ‘= slotsin the sentence above them. ’

RS

j N e \\ . -
APPLICATION: . N ™~
Below are a number of sentence combinations. ’ - .
Combine the two or three sentences in each group . . . b
and produce one: " ' : : > . .-\h
’ .4;,_ N v - ~

. 1) a) Thecarhitthe fence. _ ‘
. b) Thecarwas forracing. T ‘ _ ) ;
- ¢) The fence was old. -

>




v

2) Now put these words into the slots and. form APPLICATION:

sentences . Below are three “‘containing” sentences. They all
’ . contain ‘input’ sentences. Of course, the ‘input’ .
. - - — ¥ sentences had to be changed first. Write out the )
. . -7 ‘input’ sentencés as they looked before being
. Lo .- changed,
. 1) Thesoapy dish had a strange smell. R
~ - X . hd
-~ & . ’ -
~ /
. ... 2) The sudden-firing gun had an cily smell. )
\ S
CONCLUSION'
What did you do to the input sentence before lt can ’ J %
go intd the containing sentence? - -
3) Thelittle girl was a hungry eater. . 3
- 2

=

EXPERIMENT 31 — More on &mblnlug More than 6ne Sentence

<
-

, GIVEN: S i ' %
1) “The dress was a &olor. } The blue dress wes Co \,
i =

2) Thedressis biue.

a pretty color. .
3) The color s pretty. , ) 2) Try to.makKe three other pew sentences froA\y/ou\r

MATERIAL: Vo : ‘ first one.

. 1) The girl won the contest. ) T /

2) The girl was tall. - e > '

3) Thegirlwasan American. ' o - )

4) “The contest was for beauty. : -

5) The contest was in Milwaukee. )

/

* DIRECTIONS: | ! , ~

. 1) Many times sentences are~t00 shoit. The — _ i1

: information in thefn can be put together. Use the ‘ -
mformatlon in the above five sentences and

"rnake one sentence. This one sentence should . ’ ' "
carry the same meaning as the five sepdrate N .
Sentences Of course, you willhave to drop some . / :
>~ .. wordsand change the position of others. | CONCLUSION .
) , . T Mow can sentences often be |mproved if they are too .
. \ g . short? .

— ' — 60 -




%

APPLICATION: ~
Below are several short choppy seatences. Combine
them into one the’way you did in this experiment with
the MATERIAL sentences.

1) a) Theturtle jumped into the pond.

-

“

3 i Co

2) -a) A fewof the gitls painted the barn,
b) The girls were pretty.
¢) The girls were little.
d) The barn was old.

b) The'turtle was funny.
¢) Theturtle was little. .
d) The pond was big. A
t: v \
[y
1 .
L8
- . - \
S -
©
: & " N » —
B 5
a . .
!
i N
o L] .
Y4
) ~ ; :
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DESIGNING SENTENCE - COMBINING ACTIVITIES

Sentence-combining calls for the student to take a
number of short.choppy sentences and combine them
into asingle acceptable sentence.

For example:
1) Joe ate an apple.

- 2) Joe is my friend. .
to - ' ) .
Joe, my friend, ate an apple. ’

. or .
Joe, who is my friend, ate an apple.
or \ \
My friend, Joe, ate an apple.
etc. °

One needs to delete some words, add others,
sometimes change or alter inflec ioqs. tenses, etc. when
combining such\sentences. ’

e kind-of sentence that the student will produce is
deter in{g to some extent by the structures of the
model provided. For instance, if we provide the
following, ' ‘

1) 1 know SO <
2) Joe is my frien

HING.
that) .

- L)
we limit pretty much the possible outcomes. Obviously,
sentence 2 is to be modified and placed, in the
SOMETHING slot of sentence 1. Furthermore, the clue'
word ‘that’ suggests that we should change sentence 2
using the given clue word witha resulting combination,

Lknow that Joe is my friend.

-

Also, the complexity of tBe activity can be varied by

» controlling the number of “insert sentences” to be

modified and placed into a “consumer sentence.” For
’ pxample, compare the following, taket- from Frank
"Hare, to the sentence-combining we did above,

The office

h . .

he building was gleaming.

e building was new.

T e\bui!ding was fising high into the sky. |

The'houses were decrepit. '

The houses were brick.

p The houses were in the slums. , )

N\Thé slums surrounded this symbol of*presperity.
‘(whigh/that) | .

building towered above the apartment

&

-

axs

~ ' \' N ~
N -

The prosperity was universal.” ~
One possible result:

“The gleaming new office building, rising high into

fhe sky, towered above the decrepit, brick

apartment houses in the slums which (that)
. surround this symbol of universal prosperity,”

» In other words, the exact form of the sentence-
combining model chosen determines {o a, lesser or
greater extent both the kinds of syntactic structures the
student will use and the complexity or sophistication; of
those structures. . v

. SOME GENERAL ATTRIBUTES OF MANY _
‘SENTENCE-COMBINING ACTIVITIES

+ A consumerand one or more insert sentences —

' the consunder sentence is always listed first in our
models and often utllizes SOMETHING to identify
"~ the slot to be filled by the inserts, e.g.

-

el

| know SOMETHING.
You are my friend. (that)j

CONSUMER;
INSERT:

to:
L know that you are my friend.

However, the consumer need not alwa'ys have the
word SOMETHINGin a blank slot, e.g.

CONSUMER:
INSERT:

Mary wore a*dress.
The dress was hlue.

to:
Mary wore a blue dress.: .,

+ More than one ‘“filler” slot in the consumer
sentence, e.g..

. CONSUMER:
INSERT:

SOMEONE lost a coat.
The boy is on the bicycle.

P

The coat is old.

to:
: e /7
The boy on the bicycle lost an old voat,

Y
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LN >
) +. Possible preserce of sub-gonsumer senie\noA% N
AN e.g.7, . SO\ L
XA . . Yy * . - N '
CONSUMER: SOMETHING seemed unusual.

5
- SUB-CONSUMER: The mgan left his horse. (for/to) )

Y . %
The man was old. ’ Do .
- The man was fesble. .
The horse was hungry.

o
-

3

to: . Lo ,

-

*

' _ For the feeble old man to leave his hungry horse
seemed unysual: |, - .

. 1)

The following models will uullize,most ofthe above ideas. -

'y

SOME KINDS OF SENTENCE-

) COMBINING MODELS . AR

&

MODIFICATION MODELS A
"+ Adjectives . v
1} The boy made several mistakes. .
The mistakes were obvious A
The mistakes were dumb.
Possible result:

<* »

—— [

. Possible result:

PUTTING VARIOUS KINDS OF MODIFIEBS
TOGETHER

The man shuffled into the bus station.

- Possible result:
Sharply veering, the blde tgarely msssed
the plane.

\

td

The pilot asked for a cup aheotfee.
The inciden shook the pilat. -
(shaken/by) ) .

-

<

*Shaken by the incident, the pild{ asked » |
for a cup of coffee} ) .

‘
.

The man was old. ' '

The man shuffled quietly.

The bus statiop was crowded with
people. (which) )

The peopie were noisy. .

The people were discourfeous.

Possible resuIt

The old man shuffled qweﬂ into the bus

station which was crowded with noisy

discourteous people.

» ”

2)" The sports car shot away from the curb

. . " The oy made several obvigus dumb- ¥ The sports Car was sleek.
mistakes. . - LT The sports car was red. . I
.. . . ' The sports Car seemed alive. (seeming)
2) The dd'g-!ooked fazy. : ) The curb bordered the sidewalk. (that) .
The dog was quiet. - - The curb was low. .
i} ‘The dog was old. - . : The sidewalk was.crowded With
§ Possible result: N — . ! © shoppers.
9. - The quiet old dog looked lazy . ,+ _ Theshoppers were indifferent, ',
“ - — ‘ Possible result: * .
. 3) Ih%:;a; : r:ewa;s anp;ﬁ' ST \ . * The sleek red sports-car, sgeming alive,
. The man was rembiing. . shot away frcirn the low curb that . .
The apple was red T . pO(dered the'sidewalk crowd‘ed with ..
. . - The apple was wormy. Al . . indifferent shoppers:- ‘ .
> ) Possible result: N . ¥ , 3) ‘The pitcher sized up the batter.
‘ The small trembling man ate, dred The pitcher slowly chewed his tdbacco  *.
t. wormy apple. . (chewing) "%
.. ' N R The tobaceo.was soggy.
) ..+ Relative Clause and Sentence Modifiers:. The pucher was young.
1) The sun slipped slowly behind the- cloud. The'battér appeared much Iargeg than
. ' : The cloud was near the horizon. . z \ he remembered him to be“ (who) "
- Possible resalt: . : o Pessible result .
The sun slipped slowl‘yg behnnd the ’Toud ‘ : Siowly chewmg his seggy tobacco the ’
«  which was near the horjzon.: : ' young pitcher sized Jup the battér who
2) The book fell from the shelf.”, . . ~ appeared much larger than he .
- The book was old. (that) * 4 : ‘ remembered him’ tgbe. - - _ -,
' Possible result: '« . , f . .
The book that was*old fell fio r{\ the shelf e
EXPANDING THE NOUN SLOT
* 3) The boy nearly wrecked his bike. 2 )
. The boy was gawking over his shoulder. * - » -1} tknow SOMETHING. . .. !
K Possfble result:, ~ Heis very unhappy (that) ’ ’ X

< The boy, gawking over hlS shQuIder o
" nearly wrecked his bike. 14 - .o

* N 1

— \ .
* Noxcethat theinsert séntence is changed té passive voice and then -+, «

" Possible result: ,
I know that he idkvery unhappy

’ " 4) The birds barely missed the plane... '
The birds veered s’h?rply. (veering.)y 6 3 hasvzords deleted . ;"
.n . . N oy . .
! ‘ L. 1 ) A g v ¢ »
O 4 t '\_ ~-60- ’ %




. \
SOM'E-THING seems a trz}a\dy'. ’
He cannot go (that)

M)
Possible result: B -
That he cannot go seems a thagedy

:3) "SOMETHING made the coach angry

The team losg the game. (fact/thaty
Possible result: . * AN

.-
o v

made the coach angry.

4) - SOMETHING was the question.
The boy left (which)

Posstble result
Which boy left was the question.

; . SOMETHING was ndiculoug,
- The team lost. (for/to)
’ Possible resuit:
* For the team to lose was ridiculous.

SOMETHING was nidiculous.
The team lost. (’s/ing)
\ ossible result
: N The team’s losing was ridiculous.

i

o ~-§UTTING MODIFIERS AND NOMINALIZATIO
(NOUN FORMS) TOGETHER ~

‘\ 1) SOMETHING appeared strange to the
s . Mmountain man. .
) The trail Into the woods ended abruptly.
(for/to) ‘
. The trayl was well-trodden.
The.woads was denSe -
The man'was aged.
The man Was grizzly.
ossible result\ . ’
For the well-trdden trait into the derdse
0ods to end abruptly appeare

tran ,

. to\the aged grizziy mountain man.

2) SOMEMING appears % inexcusable thi

The giri faled the éxam\. (for/to)

.Thegrlisyoung = '+~
The girl 1s pretty ‘
The-girlis eau‘rjﬁ\an apple.
The apple 1s sour
The gxam was easy
ibleresult: )
the prétty young girl eating th

to f%the e3sy exam appeard an
able'thing

\\

. The fact that the team lost the game \

%,

A The alternoon is muggy. *

A RN
. " Y (

he abave .models have been the more tightly
structured variety. However, open-ended models are
*mueh'easier to design and ability to build activities from
the above madels “should enable one to build any
fumber of'\Qpen-ended combinations. Below are a few
examples forconsideration: . ‘

1) ltis Sunday afternoon. -
Theafternoon is still _ .

N v

o 2) The couple Walked slowly in the night. ¢
The couplg, wa$s arm in' arm. \
The couple was quiet.
The couple stared at the‘sea.
The sea was calm.

The sea was waveless. “

The night was starry. ‘
3) SOMETHING pleased the crowd
- The team’s captain scored-a basket.
The team’s captain was agile.
THe:basket was difficult

2

The crowd was in the gym. (wh;ch) .

The crowd.was noisy.
The gym was stuffy. . .

4) . The butterfly stretched its wings. for flight..
.+ The butterfly was gracetul. g
D The butterfly was near a flower.
‘ The flower was delicate.
The flower’s delicacy enhanced the
beauty of the butieffly’s wings.\:
The wings were soft .es="
The wings were orange. .
' ‘ The wings were patterned. (which/that)
. The flight would be beautifyl=™
The ﬂigh} would be induced by a breeze.
The breeze was gentle. )

L4
v

'CONCLUDING OBSERVATIONS ON SENTENCE-
COMBINING MODELS . .

We should note that the models provided here
for sentence-combining. activities - are ‘not syn-
tactically exhaustive. Many more gombinations are
obviously possible and desirable.  For additional Ideas
and-examples, check the bibliography. Two especially
ugeful resources are William -Strong’s Sentence
Combining: A Composing Book and Frank O'Hare’s
Sentencecraft: An Elective Course in Writing.

’” -
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