xn.jza‘ads . . " L. CG701077053 /{'
TITLE-, . "The Listener "Program! Rapdbook.,- c T :
INSTITUTION Dade County Mental.Health Association, Miami, Fla.;
. " Dade County Public.Sghools, Miami, Pla. School *
o Volunteer Program.,,/. Lot o
. PUB DATE [75] W e e - ) . . ‘
ROTE . ~89p.; Not available 4in.hard copy due to marginal

EDRS PRICE

‘" legibility of original document; for ralated’
& documents, se¢-6G 010703 and 704; Due to copyright, -
. pages 52-56 have\ been removed from this document

HFP-$0.83 Pluélpostage; HC Not Available from BbBS.‘

DBéCRi?TQBS; © *Autcinstructional Aids; Counseling Effe tiveness;

-
2

© ABSTRACT

. Elementary Education; Elemeptary School Counselors;
Elementary. School Guidance; #Listening Skills; )
" *Paraprofessional School Personnel; *Progrim Guides;.
Reczjj}ggpt; *School Aides;” Volunteer Training
o _ . y

.o A . ST R .
: ' , "Thq[Ligtener Program Handboek" gives 6Z;ic ' .
Information to counselors®and volunteers whg intend to participate in

a volunteer listemer program in an educational setting. cluded are:
(1) guidelines for recruitment of volunteers; .(2) guideYines for

_--orientation of volunteers, parents and students; (3)
for both counselors and volunteers; (8). self-awvarene:

activities

)-descriptions’
s/articles and

for yolunteers; and (5) guidelines Yor the establishment -

of a helping relationship between volunteer listeners and students.
Ap extensive bibliography completes the handbook. (XBE). . T

-

o

.?

5 ‘ : ’ ,
******#***********,*5*******#*****-*****#****#*******,##*#*******_*** Fkokokok

%% W % * % *

.s‘* .

)

Documents acquired by ERIC include man§ informal unpublished
materials not available from other.sources. ERIC makes every effort *
to obtain the best copy available. Nevertheless, items of marginal
reproducibility are.often encountered and thisg affects the quality
of the microfiche and hardcopy reproductions ERIC makes-available -
via the ERIC Document Reproduction Service (EDRS) . EDRS is not
responsible for the quality of the otrigimal document. Reproductions
“supplied by EDRS ar¢ the best ,that can be made frcm the original,
********ﬁ****g#******#**;******#*@********#**i***#4#***}***#****;@***{

R

&

*
*
© ke
%
*
*

*

*




:
»h ‘..
VA

(Y

i %
% :
US'OEPARTMENT OF HEALTH.
EPUCATION A WELFARE .
. NATIONAL INSTITUTE OF
EOUCATION

K ;f'/ <

. = <

..', '/.:."‘. 2 -
' ,

- . TatS DOCUMENT HAS BEEN REPRO:

DUE 0 COPYRIGHT, PAGES 52 Ti{y/%
X . * DUCED EXACTLY AS RECEIVED FROM
HAVE ":f PERSON OR GRGANIZATION ORIGIN-
AWN

(CARKHOFF FACILITATIVE INDEX) !
BEEN RMOVED FROM THIS " DQCUMENT AATE0 00 NOT NECESSARILY REPRE.

PRIOR TO FILMING N B SENTOF FICIAL NATIONAL INSTITUTE OF ,
. T, ’ EDUCATION POSITION OR POLICY » -

- . » .
. < " -
o *~ ] . . .

- -




had 1)
TSI - .
. ' e . . v ot
THE LISTENER PROGRAM ANDBOOK o .- ya
”, . : - . ] i ' -
. . @ .
- .
. ] . N
0 . N .
4 - . .
o ' . <,
. ) ‘ ! . & -
. “ P -
- » i .
- ) ) " ? = -
- . .
’
Ad »
- Fa 1
¢ ' !’ ° v
. A“
B . .
. L ,‘\‘
» : -
- i .
’ rd S o~ - PR
s . I3
‘ g - - * o' f ,'
. " LI
. ~ . . L
' ! .- N
, . »

The'Schqol-Vblunteer'Program of Miami : S

, . *
LI S -

DR ST, , Dadé Gounty Public Schools v _
o I Miami, Flprida~ . .. , o Lo e

, o -
R B . N .

-
K
s

____,
C

.

.

. T




N FOREWORD b

-

The purpose-ot thid handbook is to acquaint you wich.thé main

. ~ 0
people, places, and ideas which comprise the Listener Program in the

l).ulu.(l?)un(l) Public Schools. Most of the pages are self-explanatory,

'hu( some pa&os will be expanded upon and further explained during the

L]
lwo required pre-scervice orientat ion sessions. If you have any ques-
Ll N & . \

(Ipns about or rcactionq to this hanQb@ok please contact: -

1
. N . o
. The Sehool Volunteer Program of, Mmmi
. Dade County ,Public Schools
. 1410 NE 2 Avenue 8

Miami, ¥lorida ‘33132

-+ 305) 371-2491 B ‘ }

P

(305) 442-8862° . !

(or) o )
lho Mental Health Aqsociatiolyl/f _Dade County |
800 Brickell Plaza . - f
Miami{, Florida 33131 ]

(305) 379-3642
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Toward a Philosophy on Developing a Volunteer Listengr_Program

~
-

- In the Beginniz\'g. .. .

‘
I

It is said that necessity is the mother of inVention and that. adage has
cerfainly ,been re{lected in the evolution of the Listener Program. Ic all -

began at a time when specific needs were being felt and voiced not only by

a

mbers of the educ ommunity but also by the general public. .

The State .of FloriPa had just ma ated money to support a pilot program in

Dade County which Wwould place elementary™ ounselors in a limited'numberiof

mentary schools. Until that time counseling at the elementary leVel had
arriLd on by classroom teachers, helping teachers, principals or, in ex-
_treme cases and through an elaborate reﬁ;rral system, school psychologists.

Altho.gh that action helped assuage the cries for help frcm\\lementary teachers,
/ A i
administratprs and parents, ‘the money was 8o limited that each elem\ntary coun—

e

selor had to _service all the children in two schools. This often involved-a

A

ratigq/of 15%000 So, there existed a need for additional help %n counseling ™
Gat the elementary schools.

At the same time, through E S E.A. Title III funds, & School Volunteér -
Program was gaining momentum within,;he Dade County Schools. One of the func-

tions of this program was to activate personnel ‘and resources from the community
’ [
to help address snecific needs of the schools. The pruogram had already proved

successful in providing thousands of volunteers to assist teachers in,more\than
fifteen different volunteer job classifications ranging from reading and’ mathe-
o ! !
matics tutor through clasgroom and supervision assistant to storyteller and arﬁ? -
!

[

and crafts assistant It was a natural outgrowth of the yearly needs assess- !

4 ) J ‘ ’

ment survey for the School Vplunteer Program to focus its attention on expanding !

the role of volunteers in orderato help the newly appointed elementary'counselors.i
‘ R E; —~ .

2
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During the exploration of community resourced, it was discovered thac the

) o - ' . @
Montul‘nealth Association of Dade COunty , ich enjoyb the broadnbased communw.

ity qnpnort of the general publ1Crand educators as well as mental health pro- B
.o »oe © o

fessionals, was also aware of the dearth of counsellng services available within

clementarRgchools and was willin%_J/,support a program whiich - could help alle-

']

viate the sitjuation. Because of the volunteet nature of the organiz *it*
\wds able. tao Yecruit volunteers both from the’ interegted ggneral'" bli; and the ‘
- - " \\

mental hLdlth professionaLs.

it was the natura1 marrlage of theéﬁltwo gqhwgs, which pro uced the Lia>

N

(nncr Program. The SChool Volunteer Proggam could provide access to the sdhoo /

Y
.

comb ined with the facilit{gg and personnel for training and s pervisiori t

~,

¥

Mental.llealth Association could prov1de both lay

volunteers,
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—_— . WHY LISTEN

- Dennis

)

T

A definition of listehfng is: “"to touch wjth one's elf the réaéfions of another . .,

~~__to the world in which he lives." Mhen an pdult tr y listens to a'¢hild heis -
‘ m? %ng,xhe non-verbal statement, "Iacknowledge yodr existerice and I respect your - o
rig . S N S S A v R

- .
v _‘7 I‘\\ \ v . ] ' , : . o \ ..

" Yo , ‘ _heérd+;ihdjﬁﬁh§gf grew up with the saying,. “children should be .

. seen b ... Perhaps even“worse than refusing a "th&"right to speak

.- 1s altowing-the child to speak and" paying no. s

C
ed to what he says, =

1 a imself as a tiny, helpless creature
-7 in & world of strong. competent giants, called adults. Adults almost always take -
<" the form of parents, teachers, policemen, and others in positions of power over
.. Children, Many adults have a hard time, talking to that one person, their Boss.
e ~a child, every adult may be. "The Boss". ' - T

t is not difficult for a child to percs

2 "Listen to Children" program offers children the opportunity to have an.adult-
1end who is not in a position of authority. Lacking this authority, the l{sten-
" er is not expected to try to solye problems the children might reveal. T
) L . IR ) W

Being visited by an’ddult who simply accepts the children as they are, with all

their physical and emotional strengths and weaknesses, can help the children com-
-~ municate more freely their own' life experiences. The main goal of the Tistener

1s to facilitate this communication. : ) s

~

ol

A1 of us have “dealt with 1n<laws, parents, or others who have ‘attempted to take

. charge in our' lives to eices;.‘ Thinking back to these experiences can help us T
~ realize the significance of a spetial visit from one who simply "takes us as we *
are.” : . ~ ' ' ' :

o

7 by initial orientation sessions, week y coaching conferences with the children's

school counselor, monthly playback sé€ssions.between listeners and professionals,
and resource people of the Dade Count
daily by phone:

% " Both the listeners and the chi]dﬁéﬁg;:e volunteers and the 11$teners_are supported
1

_Mental Health Association,whq are avaitable

S -

A listener might typically spend twenty \minutes per week with .each of’foup-child--
ren.. An ofen relationship between a child and a listener can not only be'sdatis-
fying at the poment., but can help a child\ avoid some groblems later in life. THis .
istonly to say that feelings which are-not buried during ch will not spring s
uﬁ,]aﬂ%r as an adult's emotional prob]eﬁif ' . ! - _

The, relationship betweeri a child and a Jistener is.an on-going one which may, be -

- “érided at ‘the will of either the child o( the listener. Ma of policy-are set
by-the principal of the schpol to which the listener.is asgigned.

L. 2 . "’ . 4

a _ _ | | ) /' p\n "“‘:

¢

o ° " R - - AN o
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Sthool Volunteer Program¢® . : _ - R . T

o

3. listeners are recruited by the Mental Health- Association and interested schools themselves.,'

B
,wu u . i N

4., To be cllgible for participation both the school principal and elementary gounselor must
" apree to accept Listeners and. to adhere to the guidelines of the program.

e . BN
- : \Jisteners pev sce hnnl. :
»

|

\

\J : @ o |
{ 5, Hach clcmentary counselor or visiting teacher counselor Works with approximately four to

6. ruchihistener spends approximately 30 minutes per student  per week. Most Listeners have
from two to’jﬁm students. ) ‘ - .

-
s,

T.oA llV( to tifteen ‘minute coaching conference is held each week between counselor and Listen;
kY

8. Mouthly feedback sessions are held so that both- Listeners and counselors may exchange ideas’
, with Mental Health profession%ls. . s

J

. . - : S S e
9. Parent Permission forms for participating students are option of each principal

10, R((énxm between counselor and Llstener ¥e al gue option of, each indlvidu%l school

‘ .
-

'}' 4§ftndont candldates may be referred to cqunselo%s*by teachers or selected by counselors
themselves: Relationship may be ended “by 1equest of\Listenerq student, - or counselor.

Sy, 4 . . '

12, __Stwudents in the progtram are not extreme‘auwe&\\ o

- . . —_—
. . 3 b

) . : - s
JJEE T(:*yEcome involved call the School Volunteer Program (371-2491). .

. . - R N .
: 1 ° - ’
s c .. _ .
A v . N : «
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Mentgl Health A eociatiﬁh

JASchool Volunteer Brbgrpm

' 30\ 1.

Aobiem in recrutfment,_
of volunteer Listeners.

x” L

secure servfces o?yyoi-_j
‘unteex: Mental Healthy |

PnofesaionAIQ’to pro-
" vide Input” during preﬁ
w@servlge orientations -
and feedback'sessions.

-
-a

,l Provide nﬁVolunueer who

-wkll “serve-as Coorgfn&7*

tor" of Liateners,

o °

 Provide a staff per- #| "4

son to represent the -
Assocf{ation on theﬂ
Steering Committee ‘and

at all meetings. - .

Provide clerical.assis-

oce for such’ taska aB

t

AN
Serve aeiliaa with

"the profeesionalfmental ’

‘health community,

Agsist in the conduct-
ing of publiecity and

pubIic awareggs cam-
palgn, .
' \

Assist in evaluation
of program and pro—
ductg,

B 1; Recruitwschools an&

) couneelors. S

2”, Provide .a’ staff per-:
Son fokreprosent the
‘achool system on
“Steering Comgittee'
and at all ‘meetings; v

. #

3. Serve as liaaoh ‘with

. ﬁhe schools, counge<

_ \lo s,qgg scho sye-

te

ot

.

Assist in recrud tment
.of. volunteer Listepers.

Provide a staff'pefson
to organize and con-.

. duct training sessions
and to provide #n
durfng feeoback aes
sions. ° e

ﬁrovdde clerical as-
aiatancelfor such tasks.
.-as mailings, materials,
reproduction, ete, '

z>ﬁ<§ssiif\i3~the conduct=
‘in§io£;p blicity and
| publd

C awareness came

.

~pait y
~ N .
J N
8. Organie;\ihéchnduct

evaluation of program
and products,

AN Demonstrhte approggl -

o‘\prdgram through

of person+ .
el, fac 11 des and A
support. I

~

2. Ffée a coﬁnsélor to,

atGend initiﬁl orién=-
tation sessipns ‘and

:Aandback sessions:

[

- Communicate regularly

with volunteers via
weekly counselor/Lis~ -

" tener coaching conferw-
ence,

Orient faculty as -to
the role of the Lis-
teners,

ﬁ?uvide the students

\gﬁmgﬁor the program.

Orient the Listerers

to the philosophy and

ﬁagilities of the
school. - .

Serve as° liason: swith
parents and other com=

~munity groups.

-

q

Assist in recruitment

of volunteer Listeners.
&

Assist in the collection
of evaluation datp.
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I o Warrenﬂschlanger and I help lead the fdedback sessions' .
': * L
3 L T
‘l m Karén Summésis and I a here.with you today to sk e my experiences as a ;o
ILstener. :'g .. 7 gL L o v . | |
’ O R oo CANN
- And I“m_Norm.Golden_andvI'm an. elementary counqelor?'-

- ) - N X N .. , € . . 5 :
% . N -2 < e ]

Dr. Schlanger, what is the role of the listener? o e ' . n

‘WL11° Joé the role of the listener has really changed since the onset of the‘
program. At first we concgptualized the. listener as somebody who wou&d sit

|
|
L' ' — thcre rather passively and ,just listen to what, the child is saying, but- ‘really

y

“Mod.

i

Ans.

"Ans .

Ao

. '/You arefkind of a listener & . listener then?

nul gel themselves involve veryrmuch. As the years have passed it ewvolved

that it ls now more jmpmrtah for the- individual to be a person first, and, in
communicating with the child to br1ng 1nahis or her own personality. Thesq

are thé best tools that the listerier: has available to him or to her.: - e

. ®

. .
. v . . . . .
o . g 3 4 A . . AN

¢ 1‘ L . . N - ~ - . . -
Mr. (6lden, what is the role of the’ counselor within the listener program?
The counselor really acts as a consultant»to the‘listener. He gets 1nvolved
in their training .and he alsp helps them when they get stuck in ceutain ki e
of situations when they aFe working with the child. -

L]

'Warren said that. he was’ mostly i{nvolved in feedback sessions. The cqunaé{ors ‘f
alao ~conduct. weekly coaching conferences, don't they Norm? A

ch, LhLy do.' They get, very much inVOLVed in the day to day listening program.

, When things. come up where the; listener- just doesn't know what to do, they come

to the counselor and they“cry on .our BhOulder and we try-to help them out, . .

. R’N

e L .- :

Exactly S o _-" ) o . i

i’ - . . e e

SMrs. bummers, please describe a typical day in the life.of a listener.

A .
"wtll my day starts by taking my own son to school first and then ¥ continue N
on to the school that I'm- working in.. The first thing I do is Ve my coaching
session MwiEh my counselor.  And then I continue _to‘°the class of the first -~ '

™ student that I am going to see, I try and spend,betWeen 20 and .30 minutes

’/‘Qith ‘each one of the .children. At the end of the session after I have seen

“my children, I try to take mental note-of what has gone on that day 80 that I
.can discuss it with‘my counaelor again.

v
T
“

So a typical day for you 1is being with Your own family and - having your telationlhip |
.within and then also working with your'studente? :

'Q

<
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e

Right’’ . ST

How many'otudentl did’you see, Karen?
1

Oh, if onu was absent or something lik. that. aometimea L'would see 4, 5,

/}netimee aven 6. ‘ Sy .

‘How long wogig you epend with eachsxfe? _ - S T
Betweenﬁzﬁéhnd 30 minutes, depending on how the seesion was’ going. If I
thought“that .the child tas ‘etting restless, I would send him back a little:
early. Or 1f you feel/that you really are getting pomewhepe with them, you .
-can keep them a few minutes. longer. It's quite flexible. -

And for how long a period of time did you build your relationehip? Wae it

Just for a month oy . qp? Or how long?

No, I saw them the entire echool year.
1‘

; Let'a return to ‘some of the specifics of the program again. Juet exactly how

are etudents selected for the program?
Well there are a number of ways in which’ we seélect .the children.. As a counselor,
I am very much aware of ‘what 1a going on.«in the school with the children.

T If 1 feel that a .child can be benefited by being involved in a-listening program,

I will- recommend him. Of course, a teacher can, recommend a child. Even on
occasion, the principal who knows that a child needs this kind of help,corld
recommend him. 7y / _ -

4.

I know, that in & couple of schools, the listeners are so pOpular that the
children end up recommending themselvés. They- run up to the listeners and say,
"When arp,you going to have time for me?" : o '

R

~
<

Rigﬁt; They try to bring their ftienda.along with them too. a . o

'So b think that says Bomething right ‘there about the kind of relationehip R

that has-developad. Everybody wanta to- be involved. It musgt something -
very positiye. . . : " .

sessions. I'm thinking of a/fiumber of thes ildren who aren't really .

JI'd like to emphaaize one pos ét that has c;g//up in our monthly feedback.

aﬁ’ith an adult. We have h

:up klids and as a resul

problem chiidren, per se, b t
to: them, and the teacher f

st childrefi that might need somebody to listen

8 they could berefit from a nice, warm relationship "
children who were shy; who need some bringing '
,out, who need a one to ope relationship. We have'some children who are acting-
of being involved in a listening program, being involved

- with a listener, we find that there are behavior changes that take place with
. these children. They become much more at ease in the school eituation.

'Katen; why don't you describe some of the actual children that you ‘have? What

are the kinds of students that have been involved with you? |

I

"I had one little boy. who was in the first grade. He very much dist unted

3

adults. He was very much at ease with children. With adults he was quite a
problem. He seemed to be really frightened of his teacher. The teacher warned
me of this when I first started seeing him. - So, I would play on the ‘monkey bars
with ‘him, or swing on the ewings with hiim, and do his kind of ‘thing. I wou}é .

ale down, et on his 1evel, and one day he held my hand ‘and T thought that /

- s 'A‘~8:‘ 14 LS
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’  was reéily\gfbat,;thdg he would holdfmx Hand.”-f

Ty
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»,‘ vy R " { ) . ) - W ‘,. v
That was really a bingtep for him, then?.’' =~ .., -
It sure was, because Ha was-fedli&ffr#ghtenéﬂ_of aduL;B. "'/-. ) C 2

. Haw are the teachers of ;heée stu&ents prépared ﬁor,the'l;éteners pndAtheI
listener. programs in .

he school? . . A '

. . .
Ly s - o
v,

- We try- to make xtﬁém ward Gf the purpose of the listening program,-  ‘which .

ls just -to provide t e. kids With a one-to-one relationship. The teaEhe;g are
usually very cooperafive, because they are concerned about the kids and they

are’aware now, from past expetiences, that this kind'gf'a program can really .« |

“help., . : N . _ .. . . L . o

. n - ) .
. % - v D -

You talked a little/ bit about where" the tistening’ takes place. It takes place’
ln the sthool. Judt how dg you suggest -that the listeners begin their .
relationship? ., T s C o - _ _ -7

.
- . 23
. A e, R

Welf;i usually start,in“mine, by just introducing.myéelf to them”n;ba§ihg'1 was -

>

"going to bé their/ friend, and we Vould do things like fiug a~qu;9t-cbrner S
In the library a d read a book together, or we would play on the ‘swings or =  °
. ulide, or -we Qoﬁ#d~ “for a walk or sometimes I would let them choose what -

they wanted to do, They- wduld~bring &-'record from home and we would play

sthat record togéther or other times I would have really a structured time .

where- 1 had braught something from home and we would do.it. ,Or sometimes we '

went for a walk around the schoolgrounds. There are many things you can do

with them. You can always find some.quiet place, even 1f it is a doorstep

A a room. You can get a quiet place by yourself. - : . . R
. ¢ . . . ) .

Different listeners use differént kinds of approathes. I remember one listener P

brought ballet records and did ballet with several girls. Not in the class~- ,

room, -but they went into -another room that was available. That became very ,

popular. She had more kids that wanted to get involVed‘with her than she

) . - ",

knew how to handle. ‘ VAR
[ think that is one of the reasons /Warren said that we change ‘the philosophy,b
of the program because we found that we had! so. much talent involved ‘and we’

. could really capitalize on the talents of;phe listeners too.

How did this irelase'uo the development of the initial meetings? ’ .
As far as the relationship itself, ig's like any rglagionship, really, it's :
not very Hifferent. People kind of tegt edch other out. See what the other 2
one 18 willing te accept and one of the things that I feel is very important .

ls to be yourself, For - example)todaylgghcy_has a cold. If Nancy was to 4

try to be “ubbly and jdvial, that wouldn't be,Nancy, today. We change from .
day fo day and maybe Nancy would want to. say to the-child that she is working _ .
with, "You know, 1%eel rotten today," rather than try to be cheerful.and ..
bubbly. If I was to come up and say hello to Norm, who I know here, and ‘say,’ .
"Gee, Norm, gréats to see you" ,he would know that I was really being phony; =~ .

because that's not me. Then the children and,the adult test each other out. .
What's okay in this relationship, and what's not okay in this relationship? A

«hild might try to induce the listener to go acrogs to 7-11 to purchase all

kinds of goodies and test the listener + 2% that okay? If the listener

gocs ahead and does’that, well then the ¢hiid expecots that the next time.

, .
B . .
- . 4 o . : . . . xq .
w7 ¢ : . . . . . i
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He will continue tqﬁﬁqst and if the listener wasn't comfortable/1§<;Zin that
in"the firat place” and went along and did 1it, she is really'settinglup a
false message in the relationship. : o

" 1 found the children are ygrj'perceptive to the mood,tth I was in. I (now

‘ one day that my little dog had been stolen the night before and I was really
-distressed about’ this. I told one;of my children.” I gaid,"I'm really dis\urb%d
today because my little dog was ,stolen last night.". He tried to conseole ime, ‘he
shared one of his experiences with me where one of his animals had 'been migsing.” .
"I thought that .was very important that he would aPeﬁ up and ghare his feelings
with me. But they do knoy when you are ip a down! mood. ’ Ao

I
£

Once you develop a garogg relaéioﬁship with them like that,‘then;how do you
actually end up the.relationship? What do, you suggest? Warren?

Welg I think you start ending the rélationship béﬁpre_the‘end really begins.
_Bedépse_you are really telling the youngster fromj the béﬁanning that this -
13 going to be a relationship that will probably last only the school year.
Then you. have to recognize that you have to repeat this,aéftﬁé'eqd approaches,
pnq‘you'go through a separation’ as you.do in any other relationship.:

-Well I chink it's about time for us to.separate from you-all. Joe and I would
like to ‘thank you, our: guest Warren Schlanger, .Karen Suiimers, and Nérm Golden:
for sharing yoyr experiéhces: in the listener program with us. h e

4 LY
' ’ °g ®
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" Meetinge:
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~

Oricatation 11:

"
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[

Foedbaok
Session:

Avrenda:

~

Pifrpose:
. .

~
.

Caoaching
Conlerences:
, o
Puypose:

»

u

TRAINING SESSION AGENDA  _ °

Second Tuesday of the month (September ‘through February) 9:00~
I11:30 at the M.H.A.," School Vol. Prog *@r other deSIgnated site

‘Hlstory of the program (M.H.A. representative and School Vbiunl&er/

* Program, representat lve) ] oo . .

«or ‘other dedignated site KX

ﬁctwceh secénd and third Thesday of the frorith

»

Overvicw of the prog;am

- 3

£ ¥ .

Prescntation on "How to Listen to Children! (film of Mental e
Health Association profesaional) e
Film on "The Role of “the Listener" ’ S e
N ) . ) o o @ (RN \ 7 .
] . . . -?,kf\) . ’v . y
Assignment of Listeners to schools ? o
vt . ) o . . o’

Prospect ive Listeners meet wish\ﬁounéelbrs.ah assigned school - ..

TS ;explore: philObOphy and physical situaLions of that partlcular }
school, . ' . PR “ Zx'»

- i “

lhlrd 1uchay of the month (September bhrough Pebruaxy) 9:00- -
1k:30 ot the Mental Health Associatibdn, School VoLunLeer-Program a

- - o .

0 .. .

IPXOTCISD in, team reiations (School anunteer Program representatxve)

Film on "Pnsitiyé Reinforccment" _ -

'

1iLm on "How Cross- Cul:ural Differenceq~Can Affect Your Listenxng
Relatlonships" < . . .. . .

-1

o

Role playing of "Bulldlng 11 Relatlonshipb (Schoo! Volinteer

Program representative) L , o .

'lnurth Tucsday of .the month (September through May) from 9: 30~ >

[1:00 at two sites w‘thin Dade ,County. v '
v S,

The first 15 minuted ecan be. devoted to a pre%eqébtifh by a

Mental Health Assofiation professionaI on a topic vl importance.

to the Listeners. Theremainder of the time W111 be Qpenf in

anqwerlng questions the Ligteners may have. ) . a
b 4 . .

To consult profgssional psychologlqts and share experiences withe

the listcnerb

N - * o'.
. ot

: wevkly meeting between!Counselars’ and Listeners in.Lhe“sthols'

for 5-10 miputcs.

LY N
1

Ta exchange information and discuss problems' happenings
p[u;rehs, ete. . : i . . ’




A LISTEN-TO-CUTLDREN PROGRAM T
AT : ATTITUDE QUESTIONNATRE _ S .

POSITION: (check one) ' _ /j} . </ 0 o e
’ ] j 2 Lis,t,en'é'i:w, B . | . ?— School Admitiistrat:or :

] A

C gg)} Counselor : , ' Z/ Teacher : J.h
‘ I

, DIR[‘(':'TIONQ‘ l\oad each statement and decide how. you feel about it. Then circlé
the number whi;:h most nearly corresponds to your feelings. Finally identify some
“specific reasbns for your rati gs in the section marked "because",

a .. ' wWe ! - \\

Y . . // L . ET
TRAINING COMPONENTS : " - ; ﬁfg ‘ .
R . / . Stromgly " Y . Strongly .,
;. . ' ' ~+ Disagree . Agree nundli
1. 'l‘he 4~ hour pre-service training sessions are a 1 2 3 4 -
valuable part of the training, pro?ram. ”

. . - - .
. b . ; A

- . B
w * - .

“

. .
. : . . . .
. . . .
- - - >
“ . ¢
-

3

/

‘ L . . T . z

2 'l'he monthly feedback sessions are a valuable . 1 2 3

0

\::&\)M\”'
™

5

t

wvi

‘  part of thc trainimg proyram. A A X
S A A A e
TV L/ 2 7
| o ‘.‘ : s i R ' . ,/ 3 5’" Jj ) .
3. The school-level orientation by‘the counselor . 1 2 3 q 4 .5 ‘7 -
' and/orfs:::otr:i:izzs;x;xg is a valuable A4 ‘ /. /
oo e ¢ : 55
) T % [ 2 Y
- o 7 "7 3
S OOL-LEVFL CONS,IDI:.RATIONS: ' O i / z /
lo '+ The 119ten.ers are reparded by the facultv as , .1 .2 3" & o5 f
a contributing member of the total school team.;d . : / -/

;T "n‘ ““\ h T ' o .,Q— ‘.3 4’ /j
"_ . B 18 77' _ :iq.‘




\EMC (Write answer on ety . - 19 L LR

Llstcn—To;Childrgn Propram

ot

Attitude Ouestionnaire o S '
“Pape 2 ' . o .
Strongly - = Strongly
A . - . Disagree. 1 = Agree
5. The listeners are reparded by the administratovs 12 4 5
of the school as a contributing member of the A ' 2
total school team, ' v
. : ¢ 2 2 2
. =~
A z ¢ =
| 4 L
6. The facilities at the school are ,adequate for P2 4 5
o the neceds of the 1istener$. , : ' A . A !
¢ . ’ » o a
o o , C R ¢ 2
. . ‘ . = ‘
| ~ L3 2y
&, ‘ ‘ .
¢ ' - o - -
%, o S S A AN S )/
. T ' . o Wl 7
" THE. ROLE ‘OF TllE"LIS,TENER: e . .
) - .
7. The listeners helped meet a definite need in ' 1 2 3 4 5
the schools. A . A . S 2
‘3"3‘_ O‘ l j‘*
a2t o ' )
e , o ﬂ\ 3 . g s
. N 2. 224 Y
8, The listeners-were able to establish 3. . 1 2 3 4 5 .
, satisfactory relationship with the *students. @# _ . _ 2%»'Q
. ' ‘ . o . , )
(" e / 3 L
0 2.2 4
1 ;17 ‘EZC?ﬁéqﬁy 
9. The listenexs affected the behavior of the 1 2 3 .4 5 Z
students in “a-positive manner. - : _ A . & .
e, I3 5 2
e g{/ _ é /i
—f——r Py

Vhat- ch:mg,es ‘would you suggest for. improviny the pro
. .‘hb\ . ¢ | . ;2‘
’ - . .o p ’ & ‘ } J

w-“"" [IET TNV RSP |

What supnpestions would you-wake for motivatinr ther to: parricfpatef#g”ffgtene1q”

S
[N

/" | .
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‘ , .
TO THE VOLUNTEERS .
“ . ~ o8

Congratulations! ' As a new Listener,.you have become a

\

part of the Schoo! Volunteer Program of Miami. Thousands

3

~of volunteers=-parents, community members, college and

high school students--serve the schools in. nineteen dif-
{
ferent job categories ranging from 'reading or math'tutop

A ‘¢ . . S

Remember, thero are 1ncentives for being a volunteer——
the, reward of serving a child progress, “the feeling off L

'

self satisfaction a volunteer receives, and the chance to

: .

2

carn college credit through your volunteer work. For f,

L~

current college credit procedures, please check with your

School.Volunteer Program area specialist.. .
. ‘ . /
. ‘ o A
N -
- h ]
~ ° -, .
: - - \
. . ) * . N L
- o - -
. 1y y . . ' B
5N ‘. ‘ 21’ o [ & ! ’ .
\ . . e
. e )
- 15 \ ?‘w o .
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IN THE BEGINNING . . .

t
) .

THE 'SCHOOL VOLUNTEER PROGRAM in the Dade County Public Schoola began _

- bk

4n January, 1971, in the North Central Arel under the adminiatrative

guidance of Dr Jeff WVest, the Area Superintendent.' The North Central Area

T

“waa selected as a site in which to pilot the program because of its\unique

“

composition, including the three primary ethnic groups in Miami end because

it also- contained a cross section of the aocioeconomic strata of our com- , °

munity. In essence ‘the North Central Area somewhat represented Dade County

in microcosm Any findings related to the use of volunteers in_this area
could- conceivably be expanded to apply to different areas of tzexggeate:u\-

‘Miami area. . L7 e . '

[}

iThe original staff of the program consisted of two positions: a .
dinator of volunteer services and a program;secretary.who also doubled
s the .coordinator's assistant. Working in fifteen pilot schoola,incldding .

'both elementary and: secondary, the program quickly caught on and enlIsted

t

71 volunteera who contributed over 1,000 hours in two and one half moﬁthst

‘between mid-Harch and June of 1971, Also,‘during(the feasihility stuqy

period, a very effeéﬁiﬁe and preatigioua Advisor& Board.waawformed to

support the’program in the community and to provide recomﬁendations for,

program develop;ent in.all sectors of the greater Miami area, The fifst

Adyiaory Board‘chairman was The Honorable D. Rob rt,Graham, State Senator,
. .

48th District. L E o \

At the end of the 1970-71 school year, the administration of the Dade- '

County Public Schools received'reqﬁ%sts\from the communitiea in the North-

) . east and South Central Areas to expand th School Volunueer Program and to

s, .

implcment thia innovative new concept with schools in thoae areas. This

f‘, Elﬁlf.

v

s/




- . . . o » - ‘ N N . | BN . ‘ -r"\
request wis granted and the pilot phase of the.program extcnded 1tself to
\(’N- "

&) schools In three areas of thefcounty. Not. untiP’July 1, 1972, did

%\
 he prngr\m vxpand s sLaff to the optimum size te accommodate three areas.
. % .
lhls Cxpdnslun wits made possible with ESEA Title 111 funds from the State s

i
Dupnrlmupt ol Education in Tallahassee, Florida. During the one year period -

-

lrnm‘July 1, 1972, unt11 July 1,°1973, the School Volunteer'Program increased"
fae size from 1, 250’vnlunteers to 3, 287 71 _regular volunteers working a m1n1mum
of L% howrs a week for at least one semester. - o

] ] ] . i ‘ ‘- . . . . ) Vli
ucp{nning July . 1, 1973 the-School Volunteer Program.became the first

’_I&IA Title [1T7 program, in the history of the School system, to be funded

N

with Tocal Tunds ($48 498) during” the funding period of Title III. This

1dd1Llonal funding by the local school budget provided for the addltion
!_

ol thrvo Arca Voluntecer Specialists who were assigned to the three sc¢hool
. ]

.
©

arcas not prOVLnusly covered by Title III monies. ’ ' ' X

FE

During thc perlod from July 1, 1973, to July 1, l975 when the Title
_lll prant “ran out, the number ‘of school volunteers increased to‘pver ten. thousand

regular volunteers and eight thousand occasional volunteers ‘As a result-dgi\ °

s -
. ,
e

the nqutandlng community support and contributions of the volunteers to the L
schools, the Dade County School Board voted in the fall of l975 to extend its .

»

local support to the three areas previously funded by Title III. ,
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. S ' ' _ NUMBERS YOU Eﬁ@? 0 kﬁow  "

: T B | e e
) £, e 3 ' ) v ) . ._ * ) v
The Scehool Volunteer Program of Miami '
- 2121 Ponce de Leon® Blvd., Room 802 . A o o
. Coral Gables, Florida 33134 s a : o
. o T ,Phone: "371—Zﬁ91 ‘ R Toeoo o
L S : 442-8862 - ™ - - ST
_ " School %pde: A-1b ' , . : L IR

~
o

o 5, \\T" contact the*School Volunteer Area Specialists, please call or writé:
o | . L . . o
V “ NORTHEAST Northeast Area Office ' « : : o B
S I N 14027 N.E. 16 Court B . ® .
' ’ o s North Miami, Fla.- 33161 *~ L . I
“~\J// : 'Phone: '891-8364 ' S
- ‘ .School Code: I-4 _ AR a
. " ' ‘ Lo 8 ~. .
NORTHWEST ~ Northwest Area Annex | ‘ )
5987-East 7th Avenue -
: Hialeah, Fla. 33012 . :
- " Phone:- 685-8265 N

-

T School’ Code: XX-5c ' S . : o

- R -
EN

\ e

6221 N.W. 29 Avepue .

Miami, Fla. 33147 ' \
“Phone: 836-4750  ° _ . S L
School: Code: TT-2 ' - . . }h]

NORTH CENTRAL ~ North Centwal Area (Curriculum Center) - = . ’ ‘n>§; '

¢ .

South @Area Office’ ' - . B - T
. : 12401 S.W. 74 Avenue - L o

- o , Miami, ¥la. 33156 . R A Yo
A ‘ . ;¢ Phone:, 232-1224 - K o Ca v e N
T , S : Schaol Code: NNN-lg o : ' e

Lt SOUTH

fe

el SOHT1 CENTRAL South Central Area Office. ' . - I ;\\
: 7 2201 S.W. & Street . . N SRR
‘Miami, Fla. 33135 . . e L \
Phone: . 642-7555. - T s
“School Code: WWW-2 o . :
SOUTHWEST . Southwest Area Annex o L e
. 9040 S.W. 79:Avenue R '
- . Miami, Fla. 33156 e . : A
: L Phone: 595-5925° ~ L o
. School C'odbe:- MM-1 . oL T T _ N\

v T N . N e
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' which seem to have a real impact ‘on the total community are thoae which

, HOW TO KEEP- &Orérxui:‘xc;\rloxn L\I-?m‘s\‘qmg .

>v n " - v “':“ w . ‘\\b t ‘s@/
S LT 3<3' ‘ »
thhout conatantICommunications, a volunteer movement can ahrink to

LA oy

1qolated aingle school efforta and- eventually just wither aﬁhy., Programs

“:show a strong united front and communications is the key. One of the major: ’

duties of school-level SVP leadera is to serve as3%%§ bagic link in thig:\ v

all important communication 8 chain

,there are other communication channels vwhich need regular attention 'The

. LY ! ¥
» 0 ﬂ.

_individual volunteers, themaelvea, appreciate being keﬁt up—to—date in

n p *

”Jvolunteer activities and achool events, A\bulletin boar& for volunteers.

o *

located at an easily EC§¢391hlE~’P°t tn the main office library, or 1 v -
lounge area can.serve to inform both faculty members and volunteers of
pertinent happenings. The P . T. 'A. newsletter or reguiar school newspaper

can help keep’both the student’ body and parents aware of the\scope of

o
% . .o

volunteer activity. & . N o | "

N
s, . N I o

-In additi%n to the regul :

County—wide awarehess ahd communication wi11 be expanded this yeisa
ewapaper, radio and public ‘television covérage, /

o .

the SVP will\haye i;s own wechly‘televiaioﬁ show. on Channel 2. SVP leadera' y'

¢

can encourage all interested persons to watch, byiorganizingoviewing parties,

making viewing remindeffannouncements over the school s P. A. system, arranging B

* for refreshments for Viewers, leading'follow-up discussions,»and forwarding ¥
commenta and suggestions to the central SVP office As another county-wide \

communication activity, the SVP will continue to publish 1ts tr1—annua1 new etter,ﬂf




. R o P . o . . L. ' N
"Erprit de Corps." School-level SVP/leaders~are urged to submir humnn

lntereqt stories, announcements of sﬂ&cral events. and highllghtu of

vnlu cer nctlvitieﬂ to the central SVP office. In order to make the

¢ . oA

rollection of tnformation easter, the SVP Chairman or Resource Potqou may

wish to ask one person f?om each component (parents, rurn About vrudents,
&t

college students and business/industny representative) to serve as the

reporter for his- group. All'such information should be sent tn,tﬁe central

.

. A o ,
SVP office. -

°

.

A last note about-communications. ‘The Area Volunteer Specialist is
there to provide help d support to you, but she needs to héar from vou.

Please call her regul rly tq brag, comﬁllin;vquestion; rant or rage, but

+
Aruitoxt provided by Eic:
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. Lrivloued 1 my annual membiership contrbution chack for $ Tt syt .

. Roqutar Memborstup=—$10 par porson ($20 por couplo) Supporlmg=—-$15 por porson, - y
: Hioano pul my namo on your m.ulmg list for Montal Hedlth Nows and freo Rdmiss S510NG monlmy. N
! . Y| *
NAME . L " [ R L AGE ... . A S
e Mmm W ‘ o —— STATe, e e AP R,
K »Nr - ) , INTEHESTED IN VOLUNTEER WORK? . ... . ﬁt yos, arg you wnlmg
. o hidpy i e tnlluwum wﬂys Visitng Patients _—— Workmg with Childrert .. . ., Oftice Work .
(...llmmlq(nﬂ‘ , " Guving Membarshlp Coftees... ... . _,Visiting New Motho(s e = - Committee Work ¢ e
1 -\u(.mlm.nll'mqmm-. . Legislafive Agtion - “ __ | Information and Referral .. ",Telaphone Counseling RV
?/n.mnq the /\qulq \ -, Othorinterests .. . ... .. . - — n - . e e e PR
.o d ¢ N S N L ’ . i et
. ~ Plbase complote and mail with yout check to; Mental Hzélth Association o{Datle County. lnc.s *
) - 800 Brickell Plaza, Miaml, F rlda TR | T
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Y . «
T © BASIC INFORMATTON
FOR -
. °  COUNSELORS °
. ELO

. , A. On Planning -

Aruiitex: provided by enic [




. Guidelines for selecting 81t;q for tha Li-tancr Prbgrag‘

\ ¥
. - !

Any llcmant:nry or junior high achoul may participate ih the program
by lxprenaing interest and by meeting the following criteria:

. '
L] .

1, Mu;t have the approval of the Diract:or of Pupil Peraoqnel Services
at the At’ea ONeice. el ‘

2.. . Must have the app /oval of tha’ principal. ' N :

. ]
3. .Must.have a counselor or substance education teachA willing to
eupervise the volunteer.

-
4 .

4. - ‘Must free the . couneelor or sub@t:ance education t;eaeher to attend ong
PR set: of preeervice training seasions and occasional/ feedback sessions.

N
-

5. Mubt: be willing to assist in evaluat:ion act:ivix:iee.

K s

4 “t

'Y 6. , Must be will:!.ng to adhere to the guidel&nes as set fort:h in t:he
. brospectus and philosophy, statements of the program. '

‘

‘7. Must be willing to provide orient:at:ion time for faculty membero":v -

~ A

8. Must be willing to provide meet:ing space for the Ligtener t:o work and for
‘the waekly Listener/counaelor coaching conferences. 8

N




7

w‘a’l’:v;mé:*‘l 'ol

¥

: ' 8

“Job Descripﬁion for a Counselor in the Listening Program

. i . . N
s . - .. - °
. . . / - .
. . ‘ cas
. : . ’ -

. . Responsibilitys . -

" The Counselor ‘1s responsible to the principal of the school in W
ﬁlsttners serve. . ®

“ o : . v

-

~

Major l)u‘t‘_i_e_:‘i :

Serve as a llaison betweem th school'and theaListenérs.
Orient the stafl to the, use of\wolunteer Llsteners.
3. Seldet students for placement with Listeners.

1
- 4 .
, e )

4. Conduct short weekly coaching conferences with Listeners. ' ' ..
o~ . £, Supervise the daily operation of the Listeners assigned at that. school.,
v 6. Attend, on a rotating basis, monthly feedback sessions. : E ‘ _
-7, Provide feedback to School Volunteer Program Area Specialists. J I tose

‘7yuur[[Lgntions: , 'Y . ' K o . : P

¢

. Musgt be willlng to attend the two pre-service orientatian programs. .
2 llave a positive attitude toward the use .of volunteers, a
3. Must be able to communitate effectively with the staff and persons in

the - community. : . ’
4. 'Must be willing to assist in the colle tion of evaluanqon da

o _ B , .
s v . : : L L -
E . X . 5




- / Peer ucmicmnt. parents rocru:l.t: parcnt:n, t:uchern recruit uqchou. o
atu ent:n recruit ntudontn, un:l.or cicizdnu recruit eenior citipans. )
2. Visits to hOI).l, N:Ot.l. ofﬂcu. }mr comers and take dupnclud or
print:od ‘informational brochurl or lpplicltionn. v o

-
L )

) 3. Eﬂ:ablinh conuct: \d.th kny community ].udurn.
-

| 4o Face-to-face apyroach at P.T.A. mut:i,ng-. school fdu. n:udnnt:
councihl. school uumblin, sexvice clubs, church groups.

‘,._ .
é

) 5. Start a -pukor- bureau of volunteers ‘o are knowlcdgnhh onou;ﬂ )
to serve as a rocruitmont: comsittee.

T/
'
+

'MASS OR i’unuc RECRUITING:

AR PO Lnttcrn t:o. homea. organiutionc. civic groups.
' 2,, Newnpapora. nend nevs release to :I.ocal papern. mhopporl gui.du.
houu-drgam. business/trade paporn. :

-

3. Spon-or a meot:ing whotr 8 pron:l.nont: pouonanty %1/ ul.k about
his/her idou sbout vo].untnring. . s

. Te . « N

b ‘Belacted m:lling ].ilt:n.. : S e L

Vo0
e - < M

: 5. Poaters and paraphernalia in auparmarkets. churches ; librariea.
laundromats, gas stations,. restaurants, beauty nhopn. civic halh. btnkl.
drug stores, carry-outs.. ) .

<+

6. Tclephone campaignu md chd.nu. o .' e

. 7. Brochure and flyera. ¢an be. diltribute%x mailboxes, conmmity .
~or civic meetings, c&nventionn. . LI

hd 3

R

. | .
P - - 0
' )

P Y ? »‘«‘

DELEGATED RECRUITfNG: ST . |

I, ~Contsct Jocal chapters of cjvic, religioua and aocia]. organintionn‘
and ask t:hem to “announce* the need for volunteers, dihtribut:o infom;:l.on and
.aven perhaps’ appoint a recruitment chaiman. . : ~ :

~ 2V Use t:he faculty and admininbution of your nchool. Ex‘pl“oro‘:“hoir
social and civic conuctn. o ; _

3. Form a recruitmont conm:h:t:og in your lchoo]. £0 dovolop nnourul :
and t:echniquur . '

" 800 tho rccruicment umplu on the nexc pagu. '

4
f.




¢ . gt
N ;

oL ’
. ‘ . . .y ] s 7L g )

YOU ARE WANTED AND NEEDED AS AN ADULT FRIEND!.  ©.

.

. . R . ; . * ‘
. . . R £ ¥ . . . a
. L

' : S s ’ b
) '-Do\YQu Hava Time'to Libte;\?‘ -

‘ R
‘Listener volunteers work undér the

the ...no..pa.l, guidanoo co\meelor or

o .
.

teachen a3 a no*z-oriaﬁa oriom.od lay s b

listener.

.~

‘I'he aasignment will inoludo onw

or wire of the foIJ,owing taskes '_, .

. E ! »

L4 \ s

| *Developing a friond.ly“ aupportiVo SR ,
| \rolntionship with T T

- ) - eseigned etudonte.- ﬂ_ o ‘.'yf k
| ¥Planning activitios which g. = l
will lead. to. ged - .

pommunicati signod l

. atudonta . o

- . n‘. ' ' < 6 & !

*Provide & poa:l.tive model\‘ .- » ,

. " - 'F“’

g Without roroing o valuba. e ;

*Liaten:mg to the t.hou/,bj‘.a - I
and feel.ingo T/Qigned - ; e
, ‘ ',- ‘> .

A two- part training o;ientation e
will be provided.by the ‘School ' : =
Voluiteer Program and. th Ment-al ' ry—s-

Health Associagion, 1. 24701 S.w. 162nd: Avenue
« L f oL m:,Mental Health Association
‘ . W " 800 Brickell Plaza .,
. e , -’\,M? January 13 and ZO,n1976
' oo o, o " =~ .. 8:45 to 11:30 A M/ o
’ ";‘\ . IS _ .. ,, : . 29 . " - . . L 4,:" Uy ,_
"""’ TI:L A ) . R : . . - : .

. REQAUSE T QKTYIRIN OF DADE COLNY NI
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BASIC INFORMATION

FOR ~

COUNSELORS
}
" B. On Implementing -

i




. VolunLeer Personnel ; _ .
School Personnel e T

-

Ph Josop~ of Volunteering ' ‘ o ‘ ‘ ; ;ﬁfﬁﬁ(’t\
istory,: Purpose and Objectives of ‘the Program a Itsjﬁp&e
_in the Community ' - _ St
Admin'stration ' S

q .
hannels of Communicatio%s

LT

|72
0

o061 Policies

Dfess and Behavior
Health Exam Requiremehts
Limbility §Insurancz?»

LA

sg(AdulAﬁm.@%
Students leaving claﬁsroom 4
Teacher leaving classroom"g*,r
10. ' Books sent home :
11. Notes dnd letters sent home
12. " Lost ahd found ¢ ¢ .
13, Emergency calls %uring school hours and use of phone
14. - Use of- cusgodial services. o
15.  Working in child"s classroom
16.  -Parking -

17. Teachers' lounge

»

1
2
3
4. -
5
.6
7

O o

N

V.  Volunteers

4 o S
A, W;Responsibilities

Conviction that what you are dorpg Ils right
~ Interest in helping a child )
Dependability o / o
Loyalty - - % ' :
Willingness to learn’ and accept supervision
Confidentiality /‘ .

N 1‘.
staff ' //
child !
‘school records

39

g

33

[

S




- Ty

“Absendens (procedures torfollow)

coe N ° “E‘  (h((k|nb,|n and out (time sheet ) o
» . . L Kead D posted burllet ins and news Id L ters. SR AR
Y b . 10, ,'A«(ulencc nf llJ_&C“ﬁOl‘rulvh o o -
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N ’ S £>5q1ble S o S “\\§gy_;‘
B -, To. be trdxned tqr A qpccif1o johh when Lratn}ngALs» i
: ’ ' _ nOLessary e . A _a¢ AL
’ ; . o' COnLlﬂUlnb trainipg on thc “job -
M S - 1o Sound gu1dancu and dlrectxon ‘ _"__ R .
_ - . 8. * Opportuni %ﬁtdﬁhe heard T SRS
T, e L9, _RCLObﬂltlon S
. , ©¥ - VI. Additional related topics e , .
: B - S e e o N 2 ’
. . A, ”Establishiug #@Tﬁtiqnship'with'the child
. S . 1
‘ B. »Understmnding_of the Lcarning process ) Co L ,
R G. UndvrsLandLng of the %Qmmunlty in, th(h the volunteer . is
. - inbvolved, if oter than her own -
( - ' “ViE. Tour of plant ” e - L
( ‘ AL Clussroumﬁobsvrvations or demonstrat’ion ‘ ’
o B, Facilities and regulations of-the building ' )
T , . [ . *
< s _ l. S’i;bn in and out_“‘ location v
' SN Trattic pat: lcrn.s, entrances, cAits
3. Fire drill routes and locations
4 Lavatory ltocations (childreo had adultw)
e 3. Supply and book rovoms .
6. © Location ol audio visual vquﬁniu-nl_
b Work rouoms '
_ 8. Eating facilitics %
- : > o N Parking fa-ilities s : -
' 10, Smoking facilities and/ot ‘teachers' lounge .
~ o "v = - :
s
. .




G. W. Carver Elementary School
ot 238kGrand Avenue

Dear Parents:®

W

"Our school iaﬂpndertaking a “liaten t0'children"'project'as‘part

of our parent volunteer program. This project involved providing/a team of

@

two xrained volunteer "listeners" each of whom will give onejhalf day per

L]

week to be an adult friend to thrce or four children in our school. Their_

purpose is to listen to each child talk about topics that are of interest
f el)
to him -~ academic, social, or recreational. “It is not “an academic tutoring

&

program. ‘This projeéct provides one more way for‘usﬂto glve individual

attention to students. _ ) , S

¢ . . .
. v oo “ . . 4
t

Your child has been chosen to participate in this pilot'program; C
8 1

He will spend one-haif hour per week from now through March 30 just talking

with his adult’ friend. We hope this will be a rewarding experience for him,

o

Mrs. Rek?r, our counselor}\Qillwzoyrdinate the project in our school N
. .

.and will work closely with the volunteers.. Ct,

Thank you for your ihterest5and'codperation.

b

(Mrs.) Isabelle 5. Blue, ﬂrincipal
G. W. Carver Elementary Sc) ool




'PONCE DE LEON JUNIOR HIGH SCHOOL S
~ 5801 AUGUSTO STREET ‘. R o

CORAL GABLES, FLORIDA 33146 'y o C e = : )

RALPFH V., MOORE. JR. ) o . DR; B\ L. WHIGHAM : -
PRINCIPAL _ v , _ - o : -upr.'mn;counw,scnoqgn--‘

™~

‘October 30, 1974

Mr. & Mra, McParland
3516 S.M. 24 Terr @ '
Miami, Florida = . ‘ .

Dear Mr. & Mra, Hoﬁhrland, ‘
An exciting new oppdrtunity o% atudenta is. coming to- Ponco this

year as an extension to the rap sessions which were ‘begun last year. .
The rap sessions give students an opportunity to discuss their opinions®
and feelings on many different subjacts without fear of belng graded
or judged, Now, students who do not prefor to be in a group discussion
w1ll have a cimilar opportunity to share teelingu and thoughtu on a

" gne to one basiss :

; | .
- . Parent voluntoeru vho are trained in lietening skills are matched
: _ with studenta and meet once a week for one hour. The listeners _purpose
-~ is to establish a friendly rolationship with the student and to listen
"~ fo the students thoughta, concerns, and feelinga. The listener is not
a problem~solver or advice-giver, merely a friend vho understands that

everyone needs the chance to ba'heard. \ S -

Mary has been recommended for the Lietenera Program and seems to
be enthusiastic about 1t, She is hesitant to speak in class and does
not wvant to be involved in a group. I think the Listeners Program
would be an oxoiting and rewarding experience for her.

This lottor is to oonfirm your approval of Mary's pérticipation,
Please sign and have Mary roturn it to Ponoo.. If you have any queat ons,
ploaso feel free to call,

-

V_ery tru-'l: youz;a(,




. about problems they are experiencing, in warking together. . [

To create better understanding between volunteers andnstaff in the echoola,
guidelines should coo:gratively be established as to the role of each. The

following are suggestidns to be considered in developing these, and upon
completion and approval by administrative and teaching staff,-volunteer
coordinators, and administrative and service volunteere, the statements should
be printed, to be uged for teachora and voluncoers orientation and distribution’

to ali.

el
*

HOW TO CREATE BETTER UNDERSTANDING BETWEEN SCHOOL VOLUNTEERS AND SCHOOL STAFF}
20 10 CREATE BETTER UNDERSTANDING BETWEEN SCE 3 L STAFF—

Keep lines of communication open so that probiems can be cdlked about bofore
resentments build up..

Be certain placement is mutually satisfactory to volunteer and'ecaff.

’

Have informal get-togethers to discuee;mutual doncerns.

Explain thau criticism of etaff or volunceer by eicher will not improVe edu~
cation. _

Talk to each volunteerlseparaCely to learn about their feelinge and probl
and. build a continuing communication. Vo ..

Be certain that volunteers underetand school staff reeponeibilitieey ] v
Hold joint staff and volunteer meetings oftFn enough to give t a chance co'
get to know each other's point of view; encourage and facilitat talking;J,/ .

Keep an open mind. , - ; 7. /4 .
A Vi //
Utilize volunteer's job description for both staff and volnnteer orientation.
go that duties may be understood by all. //
Combine recruitment of volunteerswith honest orientation/chac staff needs, cheir
help; if they are recruited under false pretenses, they may resent havin aﬁ/
job turned over to them for which they believe staff is "getting paid = I'm’ -
not". v o

13

Reiterate constantly the yole of the staff and th//role of voluntee\ in your
school, in initial orlentation and in training sessions.

Have both volunteers and staff mutually draw up proceduree for joint/%:::tione.

Have school staff prepare information concerning their role in the volunteer
program, and their valuation of the volunteer as their service relate to
the student.

L}

Try to have more school staff at volunteer training eesuione. they usually
can' t attend because time isn't budgeted for this. : X - '

8

1 . )
Adapted from materials from Los Angeles, California, SCHOOL VOLUNTEER PROGRAM
} ¢ ’

37 4153 | ’ g
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“N. Connsclor describes for the Listenmer an
i with his student or within thé sch

(Example:

» the volunteer's work.

i1. Counsclor deseribes for the Listener .any upcomi
mipht altecet the volinteer's work,

(Total Time:

-

o

y ovents or
ool since the last me

.« © | SAMPLE AGENDA FOR COACHING CONFERENGE -
15-30 Minutes)

situations which have occurred
eting which might affect °

A new rule about using the library, or the news
that a student will be moving saon) ’

-

(Exampile:

) R : v . . L.
111 Listener shares any {ecelings, both positive an

n

Vi. lhe date tor the next coaching conference is sot,

v ’ | /
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| . .
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/ . . l . .
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: V. Ceperad quest tons aye answered.,
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ng ev

(V.. Counsclor shares any newater bals, methods, ideas or tips. .7
. hat . _
: \

g

o

ents or situations whiéh
A field trip, fire drild, or holi

d negative which'have built up since the“
Iast meet ing.  Then Counselor and Listener work out solutions Lo problems- together.

days)u’”
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| ' HOW 0 RETAIN VOLUNTEERS

- . " ’ . «

Increasge thg amount oflresponoibilityito give them.
) ‘ . . ‘ ' . ’ . * ) \ . . -,
Include ‘them: in planning. . L, g - E - Lo
Ll

. T, o * LR

Check often with the volunteers =- make %h3m~fEe1‘yoh are interested - '
-how they are needed ~- mdke them fesl part of the agency, s ‘o

’.

: 4 . ,
Just remember, 'you can't say "thank;you"°too.mgny times.

Be' flexible! Realize they ARE-yolunteﬁrlfhnd always tr}¢tokfit'into THEIR
schedule. When a real emergency comes along, they'1l be much more apt to
come through for you. . ’ o : . o

Keep ‘them busy and interestedléand héve school staff people.lét'theAvoluné"
teers know how helpful they are. Always.say "thank you". v

Increase his skills and knoéledge. ¢

, ~ . . 3 ®

Scress'his ;ﬁbortance. ‘ "“A. . S

Always be friendly. - ‘ A | o v" A

Glve awards and recognition. . . -
‘Evaluac.'job often enough that it doésn't become stale, ofithe Volupteé:
doesn't become stale on the Job. ' : S / :

Recognitio;. 1f pdsaible, "steppingfup" asgignment in térms@bf“respon_
sibility, ' : . ‘ ‘

You must have a genuine intefést in thé voluQ;eer in order for him to have

a genuine interest in you and the School Volu eer Program.

Ve

Satisfiéd School Volunteers uhuhily stay forevek--gome voldnteera, éhoﬁgh} . S
do need to go on to other fields. If-your attrithen rate is high, ‘a study
of the reasons volunteers are leaving should be made ag it may show where

program has fallen down. Be certain.you kpow WHY a volunteer leaves,

"By knowing and caring about eécﬁ ;ndiyidual-—remeﬁbering per;onai tﬁinga _ .
about them such asg birthdays, etc. Give daily pats on the head instead
of falling back on an gnnual awards funct}on. . :

See that they see the Director of Volunteers ffequeqtly for a friendly Hello~
make sure YOU circulate in your program, ; o

If they are involved in thé'decisionfmaking process of the Program this will
glve them a real sense of involvement. R ~ -

" Watch for fading of 1nterest, such as absenteeism, If this‘occura, change
the assignment or add more responsibility. '

hY

. .
T . . . .

o 39
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- HOW TO EXPRESS APPRECIATION.TO VOLUNZEERS——f-—f“a',,f::;/{/- R

7

' R;ally FEEL appreciation —-- eay "thank you EVERY time they come., .

A daily smile and word of appreciation whenever poseible. Make them
. feel needed. :
Have "some type of reeognition program at least once a year. .

» -

Letters and post card of thanks.

‘ ~ Pins, badges and similar awards. f o T
. , Teas or receptions. _ : - St
~ . A . * T e v- D
hirthday cards. o . - L o

N

S .
* When ‘school staff members are involved in the voluntéhi program have them
-Lage part and. share in the recognition. -

~

']

Make the)volunteer feel needed. . .u/{ .

Have someone from school administration occaeionally say "Thank You" at
achool volunteer group meetings.

o :

. Official recognicion»at meetings and individual conferencee.

Lonstant, heartfelt, and sincere "Thank Youp" EVERY DAY'

e

) Awards that are meaningful. .

' Expressing apprecidtion perbonally as well as by means of certificatea has
¢ tendency to lend-.importance to each volunteer effort. - - o

Set up meetinge with volunteers providing them with feed-back as to their
contributions to the School Volunteer Program.

. "in nothing do men! ‘
more nearly approach the gods

- than in doing good - :
for their fellowmen." .

3o

CICERO
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“ VOLUNIEER VIEWPOINI* = = . S ) |
1f you want.mVVIOfalty,.ipterepté §nd best'efforts,‘remgmbér that.... o ' :}‘
1. I need a SENSE OF BELONGING, a feeiing that I am honestly. needed gor my oL ¢:, 

total self, not just for my hands, nor bécause I ‘take orders well. =~ = .

.2. I need to have a @ense of sharing in pldﬂning our obje tives. My_néeﬂ
" will be satisfied only when I feel that my ideas have'had a fair hearing.
3. 1 need to feei that the goals and objectivéb.arrived at axe within reach
and that they make- gense to me. - e T T
4. I need to feel that what I‘ﬁgdbing has real %urgqaé or contributes to
) -~ human welfare-—that’i:a value extends even beyond my personal‘\gain, or hours.

toward our goals, . . .

.

b . : . o
5. I need to share in making the rules by which, together, we shal

a
- ~

6. I need to know in some clear detail just what is expected of ﬁé--n E,ohly

_e my detailcdataak but where I have opportunity tp—make‘pefaona; and f£inal -
decisionsg., - o ’

-
a

, = 7+°1 need to have some ieaﬁonbibilicies that challenge, thatAare vithin range
- ‘of my abilities and interest, and that contribute toward reachipg my

-assigned goal, and that cover all goals. . , . : : :

5, & I neéd’to see that progress is being made “toward the goals we have set.

a

-9, I need to be kept informed. What I'm)not up on, I may be down om.
(Keeping me informed is one way to give me status as an 1ndividua1,)

10. I need to have confidehée in my superiors--confidence based onn assurance
of consistent fair treatment, or recogn;%;en when it is due, and trust

that loyalty will bring increased securfty. H e

In brief, 1t really doesn't matter how mucL sense my part in this organization
makes tb you-~I must-feel that tle whole dedl makes sense to wmel x

~

-'\ F3

\*By J. Donald Phillips, President of Hillsdale Coligke ‘ .
Hillsdale, Michigan - 47 ' N . .




III

BASIC INFORMATION

FOR

a ‘ \ .
LISTENERS ﬁ\ﬂ

A. Bpilding a Firm Foundition




TYPE OF WORK:
BACKGROUND::

" DURATION OF JOB: .

DUTIES OF JOB:

TRAINING PROVIDED:
VOLUNTEER .
- QUALIFICATIONS:

“ 9

" CONTRIBUTION:

VOLUNTEER JGB DESCRIPTIO

As”the schools of Dade Cdunty seek ways -for each student
to acquire the attitudes and habits essential to .the
maintenance ofrgood mental health, a neéed arises for
assistance of a volunteer skiiied in this, area..
developmental assistarice will allow the teacher and/or _
counselor to better, provide for the needs of the
_rindividual students. _ ‘

Minimum of two hours per week for one semester,
during regularly estabiished sch001 hours

work under the direction of and 1n cooperation with
guidance counselors or teacher as a
‘Generally; the

the princ1pa1
non-crisis oriented lay listener.
assignment will 1nc1ude one. or more of the»follow1ng

Consuiting with~the pr1nc1pa1 guidance counseIOr
and/or teachers o v ‘
Deve]oping a friendiy, supportive relationship
with assigned students \

Planning acttv1t1es w ich will lead té 1ncreased
communication with-assigne .
Providing a pOSItlve model without forc1ng own

. Listening to the thoughts and fee]ings of the
as51gned students.

. Keeping brief observative notes on the progress
of assigned students.

. Participating in regular feedback sessions desiqned
to increase both perception and skills

: Pre service and 1nservice training w111 be provided
© Ability to relate wel] witi, others, especially ch11dren
- and youth; patience. and coo, erative attitude in working

~with students; a stab]e c 1m attitude and positive
outlook on life.

Provide individual attention to selected students
. through the development of
"relationships where the student would feel free to

express his feelings and thouants.

.positive, supportive
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Feie fmect o

& -

. ‘ ' ] A , o ) i ..
2 ’ - . ' ' . Date '
FOR OFFICE USE | = Mf« N ' |
‘FOR C Ms. | 7 K \ o, e
E: A; i Dr. ' : i - ' '
o . ; — ‘ : — 3 .
|School: Home S Last . First wnwmm(_,,.m{!}ug}?e .
Teacher: ‘ Aldress - - el
: ' P s Street City .~ 2Ip — TeTephone
. ‘ ‘ .,‘.,..,.wwM o . :
5 You _Hhve A Car? . __Are You: Bi-Lin’gual? - '\]}f So,’ Wha. : e? - e
e g e . EDUCATION T R Db R
) Name _ A Number Years Attended ... Degree
' ¢ ) - ‘ . N - __‘_‘_..‘-”" . . @
Elementary . : ;o : ' :
’ : y rT . . T : H
/Sr Hi : P o » , , ‘
_College . o . W
Do you attend colle e/gnivers.itj now? " | Do you attend jr/er high now? .
| . - , VOLUNTEER SERVICE RECORD . i o
Name'Of Organization ° Type Of Service N
b ! a2 - { M~
o ! , / N——
- S ; WORK EXPERIENCE_ » ,
Name Of Company'»-‘ o 'Type 0f Job L of" vears ;__ "
Present: ) ' : © L l :
- - . i ]
Previous: o -
’ ‘LOCAL CONTACTS  ° a ] o }
N ’ ° . Person To Contact In Emergency: Person To Contact For Reference’ i
s S " ™~ ) T s ==y
Name : R ' 3 v 2 '
T » P : - - E—
Jigms__Address : v, .
e Telephone: , HE R . : E "
rat iness Address: .
I Business Telephone : : ' ) : , ' )
Rin “*‘mship/Occ ation: : S~ » 5 O ’ _ : ‘




o : . e /o

o o0 ¥ , ‘ © PREFERRID TYPE OF snav:cn
P " » "

C Please 1donzify the type of. volunteer service ‘you wish to perform by making ?/}vo on the L;ne

“ bestdd your choice. +If you check more than one, please mark 1lst, 2nd, and-3rd on' the line ﬁJff
» hcside your choices, : : , e
1 ARTS AND CRAFTS ASSISTANT ~— = - ' MATHEMATICS TUTOR . o
- . .. AUDIO-VISUAL ASSISTANT .- ' ’ . .. PHYSICAL EDUCATION ASSISTANT b
N w-ﬁLASSkOQM ASSISTANT (grade/subj. M| | ...:SPANISH TRANSLATOR/INTERPRETER
. CLERICAL ASSISTANT ] SPECIAL ACTEVITIES VOLUNTEER
o -, cLmie ASSISTANT . - 1 7 TSPECIAL FDUCATION’ASSISTANT
' COUNSELOR'S ASSISTANT - STORYTELLER/BOOK REVIEWER
. LANGUAGT. ARTS/READING TUTOR _ T ~~SUPERVISION ASSISTANT BT
I T LTRRARY ISTANT ' _ SPECIAL INTEREST CLUB N R
LISTENER ' ° " . What Topic? _ ' S

. PRE#ﬁRRED TIME OF SERVICE

. > * .
Please write in the times when you are available for volunteer service. Most regular volunteers

HlTthlpprﬂxfmltOIY two hours per week ' . A ‘_}%
. i . . ] - i . . : : g
Wonday " Iuesday - Wednesday- LJ Tﬁursday Friday ,
E R ~ . 1 _ B
A . ¢ [ . ‘ : ‘ ‘L, o, L
SRR I S -l :
C : l K

PREFERRED PLACL OF SLRVIQB’

’ . N s
Please answer the following quesﬁybns and £i1l in rge‘aeiessary information. _Po you w 'h~t6,';§?’?ﬁ
be assigned? ) . , L I . :
—— T : T - st i
I'o a particular school? ' . v - |To any sclool near you’- o, ‘ ‘ -
[{ sou, which schools? : If so,fwhich level? : s -
First Cholce ’ Senior’ High (Age' 15-18) | : .-
_ Second Choice Ly . ! OR byinior High(Age 12-15) ' Ly
Third Choice T ' -’ Elementary (Age 5-12) {
4 . _ -

PLACEMENT INFORMATION

‘ .
\;;:;::\T?mﬁfﬂ%ﬁ this form and return it to:

Y sy " _— ' ’ i i _ PR
PEE . . 4 . .
SCHOOL VOLUVTEER PROGRAM s
The person .from. : !
1410 N." E. Sécond Avenue OR I' SeCeived t:i:h§2rm B
Cttami, Florida - 33132 C. T _ B ~

"

“You will "¢ contacted in the near futdre by a reprsenrative of the School Volunteer Program.

Whon 1s the best time for you to be reached by phong? ~ At what
ephone xumbor7 ‘ 1 : ' How did you hear about the program? . -
. 3 : B : v N . . oy R x:“"

- . Pt P T g =4 -

9

SU . - ‘ v, o

. Thank'&ou for volunteering your time to U s o ) Coew !
' . " help enrich and extend|the experiences of- : S '
° students in the Dade Coﬁnty Public Schools. S ‘ %7

T - » a.
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PARA USO DELA OFICINA Sr.
E« . JA: " . Sra.-Srta.
Fscuela:” - . " Dr.”
Profésor: '

Direccidn

o ’ » ¢ e Calle

lido“ Priﬁér Nmefé

Ciudad

Zona Postal _ Teléfono ‘s
iTiene Ud. Auto? ; {Habla Ud. Otro Toioma? dCupl? Lk
-~ ¢ ' . . N ‘-. >
_ EDUCACION T T
; _ Nombre - Nimero de Aflos Asistidos Titulo
Bachillerato: ' S
e, , -
Jniversided: _ ] 2 /’,y”‘
1 Otro: ”/’ : . // ey
LEstg Ud. asistiendo a la’ un1ver51dad ¢ LEstd Ud. a31s§}eﬁdo a bachlllerato
ahoral? _ ahora? .
]ﬁg ' EXPEDIENTE DE SERVICIO VOLUNTARIO )

’

Nombre de lg Organizacidn

o ~.Tipo de Servicio Pfcstado -

- @

* EXPERIENCIA DE TRABAJO = P

— Nombre de Ta Compantia

2N

Pregente: ¥

~ Tipode Trabajo

i #f de Aﬁ;&

2

i . i
Previa: | ‘ \
-

~ CONTACTOS LOCALES.

] ~ JContacto en Caso dg Emergencia:

Némbre:',

Contacto para Referencia:

Direccidn (Residencia):

1 Teléfono (Residencia):

" Jireccidn (Trabajo):
Mp”

[ Teléfono (Trabajo):

]

R Relnc16n—0cupac15n'

e
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GerPlO yoluntarlo que preflere dosempenar. Mmrcando con
$irva$e indicar el orden: de preferonc1a marcandd 1,

I

__ Artes MunudTFE‘
T Med io;-.'

7]l ——  Aula . Grado
(;q( R Biblioteca
SN Clfnica '
o ____Oficinna
. R Tieeer e

[ .
Cory, P

v nr 'unn‘r fea
D( IUHL

Mt omat, i('.'_li \

" Programa de "Oyente"

Audio-Visuales
~ Asignatura

'AUXI(LIAR DEr .

————

.

l

5]

__ Educacidn Fisica

7.

Educacidn Especial

Traduccidn al ESpaﬁol

Superv151on

Lectura de Cuéhtos y Evaluacion

de Libros
Clubs (,Cual?

Actividédes Especiales }'
Educacion Especial '

- \

e

.l:

— s ©

HORAS DiCPONTBLES

»

. -

~

o b
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e Prwvertairvace o

crepihire

Tae

noras disponibles o
h .
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S horan
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servicin,

mayoria de los voluntarios

i3

semana,

&

AJ 4 B -
Lines &

Martes

iércoles

Jueves .Viernés

—
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. ; ij  (

Tvor

conteste ins opreguntas con 1a informacién réquerida;'&Desén Ud} ser asignado?: .

k]

iA und escuela
BARITRA
2 S et
o bretry
C Frer,

.en particular?

.1r1

Oo

')d s}

gru'

?l ':%-» ;

N una escuela cerca dc uda.?
iDe qué nivel?
*  High thOOl (edad 15 18) o
1 58ptimo-Octavo-Nevero (edad 12— 15)
s Elemental (edad.5-12) '

-

Trv:i;'r'#-(,»mM etar ot n

-
-

anilla y devolverls

SOHOOT, VYOI, IH\ITT“ER PROGRAM

a.c

~ TNFORMACION PARA STTUARED

“ Tow

thi1o N.
Miamis, ‘Florida

., Second Avenue
3131732

L I »

reepr e an e del

Seone? A

®

o0

L poersong dv 1a cunl
ud, Rﬁtlblo fnala
planilia, <

I‘r'nm am de Voluntarios so‘pmnd‘ A en cont: mh» con Ud,
In moinr horw rara 1lamarlo ypor

»

.

Z.ly que» .

teld eifnnm‘7

Como se eritero del programa?

-

i e

, di
. ‘ ©d

s ‘ - . : - Muchas gracias por ofrecer su tiempo
' ’ ' y su esfuerzo. Estamos seguros que su
contribucion ayudarasa enriquecer y
ampliar la experiencia de los-.dlumnos
las Escuelas Publicas del Condado

Dade.
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EgAT IN‘THE WORLD DO YOU

*

EXPEjT? '

3 ; ‘ ' ' ' B "o '
.~rcomparc your own feelings concerning the role of the Listener with those of other.

e
PR ‘v ,‘
4

A. LISTENERS.;. o - . L o ﬂ

1. "A Listener will share himself with a child and becOme a very special person

-

to the youngster bechuse of his care for the pupil " v

v .
~ o X v

"The role of the Listener is to allow a child to express his thoughts in the .

. -
cr

direction of a good {istening éar. PP ,

'"I feel it's very vaanble to provide ‘a sympathetic, uncritical atmosphere 80 a

2

child will feel’comf rtable in talking about things that are worrying him."

)

SN

"An understanding, non-judging friend not imposing one's own values." . -

o

:"A Listener is a person-who is. able to. free the child to be himself by listening,

(RN .

understanding, and feelingbwhat he will say,

"A good Lisgener is someone who can give the other person thé distinct feeling that
. &
he or- She is important and worthwhile and that the Listener is sincerely

“interested in what 1s. being said." * ° o

@

"A good Listener listens With eyes,' ears and feelings."

"To listen, be~undercranding, sympathetic, compassionate, helpful without
.condemning or ctiticizing .To be a friend." . .
- 5 ’ !
'B.  COUNSELORS... . S e

1. "Someone who is really concerned.about kids and wants- to help. Someone ‘who
L] .. . . . . . i «© ) . . ) “ - . .

" . . . . . ¥ »
~ can iccept kids with their faults,who is open to-their own feelirngs as well

- m
v

as to .the feelings,of,others.’.Someone.who'kids feel comfortable‘with,"'/

e D ) . . ) oo C LR

2. "A Listener would listen ‘to students, show approval, and above all accept -the
.- ’ : i - e ' w

.

student and what he or_she tells you.‘ Don"t betray their Eonfidence. )

b}
Ca .-,

o ' o
"Work on a continuous ‘basis. with one*child provide a stable,vadult relationship, '

Y
o

@

"°1isten non-judgementally, work with school personnel (counselor and teacher).' "




INDICATOR

_ v o e . . _ ;
w X RN ; T g L o o m&.‘u”_w‘-rw [ )
v leh e - - 3 ﬁ i ) It X . :
e HOW WELL DO YOU KNOW YOURSELF? D B. 1 am responsiple for my actions ton ..
3 N - : L \ A mywlf. . .
.o . - @ . .
1o Cwle the Wt wlachy imost neatly - / b my fanmly. ’
—_ . nuth yagnr owg Leeliay. ooy s, .
: - . \ 6. 1 belicve that the world needs g
Ul ey sttuabions £ let my oo - N
he-qaichedt b - of those who.
we 20
. - ! . ' m“'. LMo sense A do theamvn thing,
Ty e ! 2, . ’
. v ' b, reipect law and order more
e Lo Fhone whio weg in a posibon of )
- . LG are wilug Lo compromise.
te Jpontaghitnty w ‘ .
L} ’ = s
. Co ey those bends . 7. The follinving m closest o my
. . ! “personat philosophy: -
° 2 Vreally dry to avoud: A “ ’
) . " y a o use owts selt be wuae.
s * v natheng myseld . e TP nat whether you win or .
b qetnng agatnsg n.uh!u!:. : Tow,, but how you play 4he - .
o et heelam wath others. - % 4 T v
_ - A ) ! Gaine, o ) . B
. - ' : . two  heads are better tha O
S grow wnd progiess Dt an thas . .’ : . . ]
wutld by ' ‘ \j : ELT
¢ N ] . *
S ‘e Pualing ouf what T want 1o do. 1. 8. The real value of my deeds here mﬁ v
b tadauy out haw thaings ought to carth: B B . . e
. . he dope . . e a.  should be evident 10 me nody, P !
. t hodimg out what others waitt to _ . b, nmight take vyears to he » L
13 . - it
b o, S| : o apprecitid. . ’ k S
A ) . & should be evident whun *
4. 1ty o beat others - an}\ymd/by others.
v ndhvaduallye - e « ® ‘
. b politely - ’ N\ ¢
: o as D want to b trested. J ¢ ° . . (-
'y . = - =
- . P » .s .
<= = - - -~ - - emamemm. s ek Do O B i
» P d
- - - -
~ . Analysis of Questiomaire ?1
] . .t
/ HOW WELL DO YOU KNOW YOURSELF?
! * St . . « : .
. - it the Io!tervou cucled thost olten wos 1T the tettor you circled most often was '
* . T Lthe letter 8%, then your wiylefe moealy Hae letter “¢”, then your style s mostl - \
. . v » : v v v
, . o PERSONALISTIC . NOCIICENTRIC -
T It Ahe WCar you gnclad mast G v Wt does that veadly mieag? Check the
-~ e thy Jetter b, then yotn style s oty «hart betow.: f
FORMALISTIC ' o
‘v e - . ' 4
HEHSONALINTIC j L FOBRMAL IS IG SO0CIOCIENTRIC
. >t 1 ',‘mHlNl 10 | Hrasalt | Autho v, At eales ’
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HOW CROSS CULTURAL DIFFERENCES CAN AFFECT- ‘ i\

- * YOUR LISTESING RELATIONSHIP

. [

~Mou. My name is Nancy Cooper. I'm a Voluntee ecialist with the School Volunteer
Propram of Miami, With me i3 Joe BUCChaﬁps:representing the Mental Health
‘- Association of Dade County. ogether, wa“are going to be exploring a topic
, »of interest ko new listeners>-how ‘goroas-cultural differences can affect

a listening relationship. And toéyﬁlp us explore that subject, we have two W'“W
Ruosts. 1I'll let each,of our guedts introduce themsélves. '

; B 2

Ans. . I'm Roger Perry, Child Psychologist. Right now, I'm concerned with training
o persons who are interested in learning and being involved in the listener

program. =

.
—

. ['m Rasamma Nyberg, a/mémber of the Dade County Human Relations.Teamg‘assigned
to the South Area,andfam actually involved 'in training listeners who are going
into our South Area Schools, " '

N
'

Mod. hasamma, I know that durifig your training sessions, you developed some very
: special techniques to hellp the listeners to take a look at their own value
systams. Would you'share “that with Us now.so that we can see what you do?

Ans. Alright! You know when these volunteers come to the program, they come with - °
all kinds of background with all kinds of reasons for coming there. To do
some goal setting togetner, we start with self awareness type of techniques,
first. I'm very much into circlesy Nancy, and I do all kinds of wheel type
things, circle type things. Maybe you codid try some with me?:
I“g .

For a circle here, we can certainly explore,Zhat.

: 5 .

lﬁﬁ instarcé, one of the first activities that we do . as people come in and,
Jslt down and say hello or even doing a name game of getting to know each other,
w{ we Lry to-get them in touch with)their old feelings first. We do something

& called a Here and Now Wheel, which is Just a circle with-a cross in the middle.
o Do you want to do one with me? ‘ ’

% fod. Okay./ A L , , ‘ / .

: e . - .
s Ans. Mctually, verbalize four differefit/feelings, maybe even more, that's why it
({” is called a whggl‘meuae”Eﬁﬁctlx, hat are you feeling pow? '

MmL That's easy. .

*
»

‘ . N ”
" Ans . _ How are you feeling right now, very honestly verbalize it. I could say very
honestly that I am a little nervous in front of a camera. I'm a little apprehcnsive
4 to how this whole thing would go, that is if I were doing a training session
b woulda ifegl quite comfortable and confident because T think I know what.I am doing
about. I'm well preparea for .my workshop ovx. what T am going to do
£$5hw”ﬁ . That gilves fie a feeling of confidence and I'm very empty inside. _ .
e e reglly hungry. I haven'#® had breakfast and it makes me hungry. With these’
verbﬁﬁ‘zétions, we goone sfep further. We Bay, alright, where do you actually
nervous in your ﬁody?» And if you can center that, and if you're feeling
tenfeucss in your in your sghoulders or whatever we can get in touch
4 t. You see? I can try and get rid of my nervousness,
9p my legs ﬁ;_m shaking, by verbalizing it. :

I. I find out Swhere it is in my body that I'm feeling nervous, and then -
L try  to/do, something about dt.

56

. The very fact that I am able ‘to share that

9 a . &




Fd

, .dike that wheel I'll give you anothgr one.

" touch others, especially those I like, .so ﬁoughing'is a very

L am feellng,lesa nervous ripnt now, I'm feellng much better hbouc
lt; so, thls 18 just 4 sensinyg type of an exercise  which not only
sets us together with ourgeélves individually, but once we start to (§
share 1 could say: ‘“Joe what do you have on your wheel?" o -
T : '

L3l

‘

e

"L .put down,I was exclted about thio program"

Excited! 0Ok, can yoM tell me where in your body you are excited?

»

Mainly, my stgmach, ha, ha, ha! ft's a combination of being nervous,, .
I Ltmagine. ) )
OK. Alright, you are getting the picture though...

Right, I am sure. But:you are getting .phe idea of what is the Here &
Now Wheel, we call it.
- . , ) « 4 ‘

Now Lf the listeners can,d¢ this, oiten for themselves, they will do
[t automatically...They wouldn't have to write to draw the wheel. See
it becomes an automatic reactfion wheg you afe sirtidg with a
youngster that ‘you "have never scen before. How does one.feel? ,
Now, they become even more aware of how that little gitl or boy is
feeling, sitting there with a stranger and wanting or expecting to .
open up.' You see, . this is just &.gensing excercise, so if you

-
’

OK! J

Ready. - -,

N

All rlgh(.l'li try.another oune this way, and 1'll put a small wheel
calling It ' me, inside.I.need to function a lot of various or dif-
ferent types of energy. Energy is the in-word today. Hum! Huml

-
-~

You know...

©
There are some basic energités that I -have to have!{iﬁsurvive,
right? And we discussed that we nced food, watepz X
sleep, air, this type of thing. But I might neéd more’ of one.
particular basic energy than others. Maybe I nevd mere } ,
sleep. Someone might have to' have much more food than I
and we discussed that aa te . ‘
basic energy thing, 4iid then , "cach of us hhve our own private .
enetygy resources,that we reach out to. Try to think of your own.
I know what one of mina is.

Need fo¥ others. . 4 ‘ ‘ ‘ N ;
Need for others. OK? Then you would put it down this way, only . 3
because you.could express your need for others. This is Joe's,

This is also mine, but need for others cosild be written this way.

The arrow coming into me breaking through -my basic energy resources
and giving me something to go by, ror idstance, if that is a very
strong need (t will be a long straight line,‘long line. Now,_tgis
could be another shorter line which could be.t.Lét's gsee. I Would
like to glve another line. As a matter of fa t, for me touching is

a very important thing. I need to be touched/physically.I 1like to’

5

49 55’7 "“/

+ e e

.

-~
.

L 4@




0

T &y
Mod.

o
. Ans.

PAGE 3 . , ' , B s I

* fImportant energy eoufceﬁfor me Eo fuqc:ion. Anothef’oﬁc *would be to
be alone. A "me" time. You know-*meditatiOn or some FQrip-of a* "me" - .

& time is very important,:.lt could bé& a very long line.ﬁpThia, again could get

-~ In touch with energy sources that' are important to me but to be aware if you are
golng to share with me what your energy sdurced are. If I realize that your
gource was fouching, then-I would touch you.more, wouldn't I?

And, do you realize that this little boy sitting herecor. this

little girl sitting here - has an energy source thag could be a vé/y strange one?
We ‘had a young Sersonu ell u»Llstener that one energy source for him

was smelling. Smell f all.skinds give him a Mgh." So, he had to be

. surrounded with good smells, smeLls tha& he enjdyed, incense and per-

fume, and this'ds a 'tremendous ferVenating ener izing force for him.
So, again it is Jugt a way of getting to know wHere you are coming from, "
what you need, making you aware of what anotheT person needs. To
make him go, to rejuvenateahim.‘ So that is what we call an energy
wheel; and it can take all kinds of fortes. Crying can be a real source
of eneggy, tension, acceptance, praise for. all of 'us. N
AN . e . !
Okay, ready for another one? * . " ¢ N

~ & vA\A - * i @

Right!! o el 2 . ) .' . / ‘ v .,/M

- Y A
o . -

. Okay, this one is talleﬂ'th:/BRIvAcy CIRCLE. - . / .

Maybe I1'l1 giye ,you a new page. = -

" Theé Privacy Circle’ goes very well with the Listener prpogram. - Here's
me again and one of the thihgs that I would never shar th anyone elsq.
There are some &ecrets that I would never, neyer tell anyone else.
Think about that for a minute. Get in touch with that If you would
have to tell someone, you are forced to tell someone, Who would you tell?
'If could be your own close, very close perople that wou{g be family people
or your friend. It could be (éxcuse my terrible writing)» it could be
) acquaimtances, but you are getting an idea of what this Privacy
Circle is all about: This could be strangers, this could be ‘even
‘ people whom we do not Fike to have in our Circle or almost like.
1 don't mean to sAy enemies, but people tﬁat we don't like,
who are not even strangers, but ‘people we already have stereotyped that
/ we don't like,,okay? . ) .
We can go on and on just examing the kinds of people’'who we would share ,
our secretg with. - o wen

/ oo - .
' s . ’ ~
' What cultural fa ors might affect the listening relationship?

23

-

I dag't know there are: reaily cultural factbrs, but ‘oftentimes I found «
th:it when pegple are_in a similar kind of relationship, they are in
ditfferent spaces. They are communicating/ in the same kind of’language

° that is t ditional - T think this is a important thing in 1earning ta
Qi' 1isten--that - first of all I ve got to b sure that I know the language

that right on means a certain thing. You learn that it means another thing I
think those are important things thdt can be worked through certainly:, but if
. they are aware of it from the beg ning, it can help the relatlonship between the

08 .
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:n‘/ ‘ . .
ftod. What ,can a Listener do as part of the lnitial meeting with the child to e}iminnte s

Ans.,

"o, ntralpht or whateveér.

Mod .

Any
Mod.

Ana.

Mod.

Ans.

Mod.

A, 4 /

some of the problems with the language ? , °

¢ -

“For me, | think Ls the same kind ol thing that [ do in any kind of relationship.

When | don't undergtand you, or I think I don't understand you, or if I think there ig
any lKind ‘ol question at all, [ say yell, hey, let me check °it out. I ask '
“you il that is what you meant, and if it wasn't you can correct me or set me

I think just the idea of being willing’
Lo check out where you thionk the person {s coming. from i, Buod, '

/

That will lead to more communication than even just talking about that specific

ttem and pive the relationship, something ia common, which they may not have to"
bepin with, v . )

I think go, e . . . , .
What arce some other éultural things that you think might affect the role of

«

N

. - -
the listencr? ‘ o = '

' 9 . o _ .

Ihink fng, now,.that we have listeners that are all sex set, and they come from .
all Income backgrounds, and we have some  that are black, white, Spanigh, ang; .

thev may or may not be palred up with gomeone who is similar.

°
»

i knnw.[isceners have asked the question, what if ‘they should ¢ y to.p%ck up .
the lingn.) a ddle class white, fcmale meeting with 13 year old .
. black be accepted by the child 1if they piclk up the tongue?/ :

Pl
2 . .

Well, apaln, this is a pergonal bias of mine, but I really don't think that - ’
there Is o neceassity for. establishing a relationship, Certainly you can hawve
A triend who Ls'Spanish or any kind of person of a dyfferent language, dif=
ferent culture, di{fferent race,and you don't necessarily have to speak that
laugoage per se, as long as you can develop some.sort of common ground
for communication. [f someone were to come to me of a different race, first,
meetbny, dnd he Ls going to try all of ‘a sudden to face things that T don't
asspciate with that gerson, 1'm poing to be kind of distrustful of him.

‘ But 1f the‘persod can smile, everybody. smiles when they .
are happy. If the pergon can smile when they are genuinely happy, T am going
Lo try and pick uq_%gﬂghat; and [ am going to say wherever that person is comigg

from, he is happy. can share with.lt, [ can identify with it. I don't

-hitve Lo worry whether he is trying;fo trick me: Or anything like that,
you sce. ) o

b would like (6 thank both of yoyfor sharing your thoughts and ideas
with ns. I am sure that you will help any liktener who is golng into a

new situation, and I inwvite you.back any time to work with our listeners
in the near future. V

ThanK'you'very much. . . ' .
e » ’ 3 . ‘ . S . ’
Thank you. - : o




K - . WHAT WOULD YOU DO? - ° - R

- . - Y

ctions:  Conslder each of the @] lowing situatioqs and write-in the space yduf iﬁi@iql‘response:'

.« . * ’ r e e ¥ i Y.
. - ue * . . g‘,\.‘ﬁ * 2
. - A ]
s 3 [N L. e
"o Stadent: "But | don't want to read thi silly old book. 1 already knOw :
what it's all about. I want to do what John s’ dogng instead. -
- That's more fun."
. S ' :
Natunteer s . _ ) . .
Act tomws . L J v . R i
3 T = . - . -
] . e - * - < - . ”
_;:/ S ‘.’ - toa » . ‘ . ‘. 3
. . . .
Feacher s '%H\r\g forgot ybu wexe coming today and 1 don't have anything
special planned for you to dos You'll have to pretend to look .
. busy toddy.though--one of- the other teachers .is cbming in to ,
. . observe ' my class.'¥ , '
\ulurll_v__"l‘___ ) -‘ \ . i - . . ' . *
. Action: 7 N ' '
. . . o, . » ’”v . . \ '
T N — .
3. Volunteer A: "How can you stand working with that teacher? He S SO mean
o .. and hard en the kids——never gives them a.chance--just yelling
o at them all the time. ’
\/u!ly)u Y d o ' . . L o
B S _Action: L N )
o - i} 0 -
- . T d .;1
‘ ) , . 4 .
4, Administra- "1 don't want ;9u~to go talking to the peovple who-live around .
tor: - here about all”this fighting that happened at the school today., ,
They wouldn®t understand. It would get blown all out of pro-

' port1un——Jusc rumors, you know.' . : ' : -
Volunteer's 4 ' I - - . o
Action: : . _ - ‘ .

- . t : ’ )
3 ‘ : » o :
N5, Parent: o "1 dor't want ‘that® ‘volunteer working with-my son John. [ send
‘:”_""_ ~ John to school to be taught by the teacher, who's a professional. '
- o - person, Then to my surprise I walk into the school and find him
.- ’ _worklng with a volunteer neighbor!" . .

-~ » . ) P . - J, ", ' 'v - on -
Volunteer's R : v — : Y
Action: ‘ , - S ——— S

o = - ‘ 3

.,EMC ) ] ‘ : L . ‘u‘, ! _ . ) . o

B i . +
s ‘ 57 : L
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. . ' STUDY SHEET .-,
T B 9 T ) oo
‘ - « '7wom<mc WITH PEOPBE | = : .
] o - ‘ ~ t . B

Y

A two-way communication proceks\i%h?ueential in the establishment of
working relationships. Often, with- thie enabling (helping) process, non-
Verbal communication is equally as imgortant as verbal communication.
You will establish, positive relationships with people When you-show:

1

28.

29..
.30,

Respect for the dignity of the person.

Trust in the individdal. Léfrﬁ\‘ : S .
Attitudes of care ghd concern for peop ‘ 0 ‘

Readiness to share purpose of yisit orﬂconversation

Good- listening habits. o . ! i
" Good observing techniques. - ! ) S
Offers of requested information or help. ) . .

Requests for needed information or help..
Sharing .information on a realistic and truthful basis about what
can be done; as well as what ycannot be dones.

Assurance of confidentiality when this is possible. §
.',Recognition of the strengths wf a person. -
Encouragement for ise of those strengths. 5 :

Recognition of helplessnese of a person or situation.

Offer of appropriate help when and wherever po&aible through the
enabling process.

Permission of dependency

Patience. . ) R

A sense of humor. R . -
Ability to take criticism._ - - ’ '
Ability to laugh at one's self. . -

Capacity for admission of mistakes. .
Capacity for sayding, "I don't know, but I'll try to fipd out "
Recognizing the feelings and attitudes that interfere.
Dependability (keeping one's promises).

Follow-up visits or telephone calls. - =
Greater concern for needs of person than for own neede in. terma of
time, convenience, etc.

v

- Regard for .people's _physical and emotional well being.

Readiness to let people Work out their own pl&ne and do ‘not impose
yours,

“Ability to offer alternatives

‘Ability to let people set their own controls not imposing yours.
- Readiness to g? :

ve praise whenever appropriate.

r -

2




o S : ‘// A
. ' A STUﬁ§VSHEET

* N 2- ‘“
. LS HELP HELPFUL 74| °

i M e 0]

" People in the service professiqns bftenqsee themselves as primaridy engaged in
. ’ o . W : . S I
< the job ot hulping othersf‘lhelping'beéomes both the personal/;tyle of life and‘'a’

.

T carc u(lfvity that g1ves meaning and purpose to the life of the professional The

ynu(h. worker, the camp director, the counselor, the consultant, the therapist, the

k tohcher, the lawyea - €ach is a helper. ‘
Helping is-a,central.social.process. :The den mother, the committee,chairman,
thv parcent, théﬂpersonai friend, the board member, the dance spon;or -~ each isva$
- . . qﬂ - .
.hgxgpr. . ' . v ‘t, o . . S .
':>)-' J Hclp,‘however, is not alwaysfhelpful; The recipient of the proffered.help:may\\
\

‘ \Annt sée it. as useful. The offering may not lead to greater satisfaction or to better

v

\\performanvv. Even less often does the helping‘process meet a more rigorous criterion --

oy \hedd to (ontinmed growth on the part of the participants. v

To begin with a person may have varied motivatioyé‘fof offering-help."he may

. /

; Supcrtgk\skill or knowledge, induce indebtedness, control others, estahlish dependence,
- L - . /
punish others, or simply meet a job prescription. These conscious or partially consc

' .mot[vatioﬁs.ure so int mingled in any act of help that it is impossible'for
| holp(r or the recipie:t to sort them out.i

hcpending‘upon his oun/needs and upon the way he seés the motives of the helper; the

\ rvvlpinnt will have varicdwreactions. He: may’feel gfatitude, resentment, or admiration.

Y
] A "

! 4h- may feel hvlpfkss -and dependent, or Jealous of the’ helper who has the strength or

resources to be, in . the helper role He ay feel 1ndebted, or pressured to conform to the’
Y .

pvrvolved cemands oh\belleﬁé of the helper. o
4 . . L)

We have all noL1 ed that in certain cases the recipient of Lh\ help becomes more

@
-

h'laluss and dependcnt} less able kﬂ make his own decisions “or 1nit1ate his own actions,

ERICY - - e | *
I{nmi pted from g oﬁologu by Jack R. %}bb Consulting Psychologist : Eié; k v -
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less self-gufficlent, more apathetic and pasaive, less willing to take ri s, more °

LY

concerned ab proprZety and conformity, and less creative and ventureso

. N

have.abso seen circumstances in which, following belp, recipients become more creative,

,
@

~

stackle tough problems, less concerned- about conformiqy, ‘and more ffective at yorking o
-~/ e :
independently or interdependently Help may or'may not lead to personal growtw and

lcss“hependept upon -helpers, more willing to risk décisions, mggithighly‘motivated to

-

organizational health.

.
a3 . " N
-

A

Under certain conditions both the giver and theamfce}ver grow and develop. 1In

v , .
general,people tend -to grow Wheq<fffijEE)reciprocal dependence --.inter-dependénce, o

joiqtndetermination of goals, real communication in depth, and reciprocal trust. To

the degeee that these conditions are absent, people fail to grow. ‘ -

V4

e
-

From the standpoint of the organization, help must meet “two criteriar//thg job or

f ) b

program must be done more effectively, and the individual members must grow and dewvelop.

These two criteria tend to merge, The program and the organization are~effective only
. . . . . P '
ag’ the participants grow. The same conditions that lend to organizational health lead

to personal growth. The following table presents a thébry of the helping relatioJ;hip.
: 1

N .

Seven parallel sets of orientations are presented. One set of'coﬁiitions maximize .

4,

help'and a parallel set of conditions minimize help.

o .
Orientations that help Orientations that hinder

-

1. Reciprocal trust (confidence warmth ' l Distrust (fear, - P
acceptance) . : ness)

a

T&%LE ONE "

The Helping Relationship '

%

itiveness, defensive— =

2. Cooperative learning (inquiry, 2. Teaching (training, advice giv1ng, Lo ;
- .exploration, quest) - indoctrinating) , '
3. Mutual growth (becoming, actualizing, 3. Evaluating (fixing, correcting, providing
fulfilling). . a remedy) .
4. Recliprocal openness (spontaneity, 4. Strategy (planning for, maneuvering,
' candor, honesty)- gamesmanship) '
5. Shared problem solving (defining, 5. Modeling (demonstrating, information giving
ducing alternatives, testing) . guiding)
6. Autonomy (freedom, interdependence, 6. Coaching (mold1ng, steering,/controlling)
equality) . -

7. Experimentation (play,. innovation, v 7. Patterning (standard, static, fixed)

provisional try)
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anI(IlnNS ,onsider tﬁe following ideas. What bearing do they. have on you as a
Ilatuncr' On yodr studentV“ . —

1

Objects whiclt I exchange in (relafionship are costly to me in terms
of time, money, effort or psykhic rewards' thus even conformlty ma

be expensive in terms of self respect. -
- Q .,’.

Thq mnro‘I"oxchange,_;ﬁenmore difficuft it is for me'ta'give‘another
nhjevt - evey an intangihlﬁ/bne. A ‘ » ~
Every new object 1 receive in exchange has 1ess value ‘to me, than the
one before. <

) o .
. If I gan buy attentdion, respect, or attention more cheaply frem seae—
* one clse, 1 will stop exchanging with you. , ’

lgr{uaL'Fhegzl

"My agﬁhrds N o Your Rewards

, + "Should be eqhal_to v' +

My Investménts : v Your Investments’
. "

20

t




STUDY SHEET. R
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IT'S WHAT YoU say | . . Tl
THAT COUNTS TR . RS

-ver'talked with some who asked you for help
You may’ have wanted fo help, and even felt'.
ut thed, somehow,-the conversation . .

.;_on/another topi‘, and you perhaps felt. somewha€~i:2dsy,

“hat you have not been able to hglp Ahat
‘em. - "What happened?"” you wonder. “MWas it
id rhat changed ‘the nature of the conversation, or
rs.2. "’ In many casé&s, the answer would be "Yes. _
affects a difference in’ the relationships
hences whether you really help them, -

problems, leaving them to somehoq unlock

persqp-
something

A

f-Jvetsafion;-for example --

i

(Student): "It sure is difficult to do this work the
- teacher wants--at.least it's difficult "for ™
me. I don't see the point in it."

(Helping person): "“Well, you should at least try to S
do the work. Keep at it--don't give up yet.

(Stgdent): ‘"Yeah,'I guess...but other students don't
seem to have the trouble.that I do." T

(Helping person): "Don t worry. I know mafiy people ' . ”*/
who hazeshgé-the same problems as you ‘
%« school ut they get through it someh : o
I'11 talk Jto your te#cher for you--maybe that'll
help." -~

] / e " {

‘ . s ta./ . - . ?‘) | . .

Perhaps this serves agegﬁnd social\conversation -- it's
L[ghthearted, tries to reag uﬁf, aud attempts, to take the
student's ‘mind off ‘his worries| and insecurity about 'his
ability to do the work. But,'és a good example of bu11ding
holplng felationships - é NOT B - .

' /
/

In, education, where our’ultimate goal 1is to help each
person develop his own unifue abilitieq to his fullest potential,
the dominant-use 0f social conversation in human interaction




caninot he afforded. Each opportunity to build helping
relathonships between people should be recognized and . .
« acted upon--not was$%§ or lgnored.

. ~thcrring to the.LllustnatLve conversation between
the #tudent and teacher-friend, ,if you qcro that student,
would yvou feel that your teacher-friend had really
understood you and your problem, or had tried to help - .
“you clarify the problem to yourself, or had helped you : _ -
discover alternative ways Eo splve your problem? . o

~

a : While conversation such as" that gfven’may.at'firsp
impression seem to be helpful to the student, closer . .
examination revonls that it touches barely the surface, .
ol the student's real feelings, and in fact moves the R

divcussion away from,the basic problem expressed

.
K

One éan sé¢ that a different set of verbal’ resbonses A
i fifcoded “when building a helplng n%latlonshlp from' the . :
lkinds ot responses which mlght be’ appropriate ‘to LeadlngQs - /_

. o, ‘ 4 sveial conversation. To learn the skills involved in
) - huilding a helping.relationship, one must learn to respond T
'y : LN 4 new way. Research has shown that people who ‘are o
' sucvesstul in nelping,others do respond consistently -

- in certain ways which are almost opposite from the con-
- versational style most frequently used in social studee’s .,

The is no secret to it. The ability to bu11d RS
helping relatLonshlps throligh the appropriate ‘use of verbal
responses. is a set of specific skills which, once - 1dent1f1en,
«can® be practiced,immediately. The immedidte feedback from
the person with whom you practice these newlxMAcquired
responses will enable you to evaluatg your own success in

building a helping relatlonshipmy\‘Mvv’///- ) 7 .

‘This guide will enable you to identify and differentiate
between those verbal responses which build helping relation-
ships and those which are primarily social conversations.

- Hukx(ally,, the aim is to learn and pracg}ce listening for
g the LQ[Q_QF basic underlying concerns in-what others are
saying, and then to reSpemd to this core in a manner which
cindicgles your understanding of the person's concerns, and

‘hyW”TLelxngs dhout tha't. problem.

N The types of verbal responSQS'have been categorized . o
into four dichotomous, or gpposite, dimensions. There are
four particular ways of verbally responding which research
hias shown to effectively distlngulsh the- person. who helps
- ‘others from the person whose responses are non-helping. In
o other words,_individuals who are successful in helping
“others Lund/[o‘ve bally respond in a different manner than
- those individuals Jwho fail to helpsothers. Thus,. in all
aspects of the educational program, it is vital toylearn and
pva«txco these skills that have been shown to-develop helping

clationships. ‘ ' 67 . - . . '“ \
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Res ponaes whiop lead toward. deyeloping?30c1al
vonvgrsations . may’ be: classified ‘at %one end, while :

R

lgv responses, whioh build Hedping relationships are at . &1&’
-« thes opp031te %1de of the scale. . o "o
> "o : "
4 @ ’ s 3
Verbal RcspOnses Used in gVerbal Responses Used Ane i :
Social Coﬁversatioﬁ% Helping Relatlonshiés 3 L
» - . .b % T8 ' 5 v
IR o (@gnltive s . : . Affec61ve- . L ;' w‘ﬁ.} *
. Non- pepif1c R ~Specific | O
Non-undorstandlng [ Under%tand@pg el
. -Nun~oxploratory 0 Exploratory ! % , R
: - Lo BRI i v 5
4 .y . . . -

) ; wy £ e
° o Dlrgct10n§ ead the ex anation and exdmples. of t%e “J*~V\&Qﬁ“_
- . \\\gour different .categorfes. - Then turn to A
é?ksweet ¥ page. 34,\and complete Ehe RX
T ~ : : ‘problems *to help you evaluate how" well o
N N you understand‘and can appiy the princi-
K ~.ples 1in building helping relationships.'

‘\\;“‘ DT%CRIPTION OF VERBAL RESPONSE CAJEGORIES‘

~ t

.- ¢
. S Affective - Cogﬁ&tn&e D;:énsion
Y B A_' y N "

Jea This dLmension 1nd1cates—whether your rc%ponse
S refers -to some afifective or feeling aspect of a person S'.
gommunica n (an affective réspdnse) or whether- your . ;}_u
Losponse omits any“such reference to affect: or feeling

the person's verbal commun}cation (a cognltive response)
Fhe e categories are more, clearly defined as follows i .

~N - . . '_" . : e - ‘ 12

S
~
v

" A. Afféctiye Responses . . , o ) ,Q
. E v . \»\ . . ’ . .
bl Affect fefers\iz emctions,, feelings, fears, moods,
desires, urges, dismp ses,‘fantasy,~d£eams and any ideas,
attitudes, beliefs, couvictions,,etc.,”> A good affective -
response by ‘you TS*QEE_EH%Ch refers to any of thig type - N -
of material on a feeling levél. When yog respond- through -
. Jqelflection, clarification; or interpretation to the, under- 7
© lying fOLllngS of the other person, or to what-he implies T
are his feellngs 6f the other’ person, or to ﬁhat he implies ( :
are his fe elings ‘as he reveads them in his. d1scussion with of 7
"you, then you are making a good affective response which:

‘will build .a helping relationship. For example,.afﬁective‘
s responses may:: ' T N

. A v
. s

. . ‘,‘ . & \'.\_
- . . - .

N

M v.(u) Refer directly to a stated or 1mplied fePling \\f' ~
‘ on the part of %he other. person. '
° ixample: “It s8unds like you were really
., angry at him." " oY . ce . . .
' ~ (b).  Endourages an expf%ssion of feeling on the
. ,part of the\other pegson. :

. RN » lxample . "How does it make you feel when

|
~

<;" ‘ .f. 4 (;E;;J,. SR ’ o _‘” \ .




L D
s _

N ",' ._ | -' - T -'.'." .‘, = " / C
: ' ~ You don't do as well as you'd like to do?"

-
D

. e (e Approve of.an expression of feeling on the
' - . part of the other person. L7
. Fxample: "It doesn't hurt to-let your
' © . fcelings out once in a while, does {1t?" .
. o (D) _Prvsent a mpdel for the use of inter- .

. . preting and clarifying feelings, ‘
L © Lxample: “If somebody treated me like that,
—_— I'd really be mad.! ' O &

. . . . *
!

For example, in the statement "Do you feel that your

the phrase "Do youy feel that...?" really means "Do you

think that...?" Similarly, the expression "How are you

feeling?" js often USéd-in,a matter-of-fact conversational
/ manher. " Thus; although the verb "to feel" is used in both

-

feelings, emotions, meods, attitudeés or any other
y emotions which may be implied in the person's communi-
cation. Instead, your Tresponge is at an intellectual™
thinking,}eyelt Perhaps it asks a question "or makes -=a
, Statement. concerning content material Such cognitive
. responses are more formal, informatj&!; matter of fact,
" of a general. discussion order, socially acceptable
. b:iehted, and are ‘altogether on a différenf’plane.from
w> responses which make emotional <ontact with ‘the other
*person through discussion of feelings, attitudés, etc.
Cogmittve responses include answering,f%ctua17questions;.
o '"busy»talk,”vdisdusSing trivialitigﬁ/Y"Ehings")& re-
_ peqting ghe'other %etson's_rémarkg verfatum, exclusive
talk ‘about third parties, or any’ general educatignal,
'intellettudi, vocational, cornversational, etc. type -
,xdiscussions. Frequently, such.tesponses seek information
- of a.factuakxgaburéf,'They_generally maintain the interac--
 tipon-ert~the ‘coghitive level.. They focus upon what the -

" concern, reference, or recognition of the other person's
N

N

' ) persog'is thinking -- no?ﬁwﬁgq he is feeling.. Such
L . -responses may:“‘ 7 ) o :

H
.

. ’ T ¢ - e - . ' . s
L g . M -

s [which are really "affective." . o
S ‘ ~ &
/ . oo ] . . . . ]
T, “Cognitive Responses ) e
- A \ o L . ) . 4 ) .
” . A cognitive response by you 1is one which is on
. o non-feeling plane in that it is without any basic

‘ - " - . ' :
Speciial care must be takern in using the word, r"feel". -

- \student experience is helping you get the idea °f'teaching?", o

these examples, thesebstatéments do not represent responses.

iy
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(a) Refer directly to the cOgnitive part of the other
. person's statement.

Example: ."So then .you're thinking about switching
. from this class to someth{ng else?"

(b) Seek further infarmation of a factual natdre from

the other person. ) _ :
Example: "~ "“What was" your grade on_ the last est?" .

N £

(c) Encourage the other person to continue to respond i
“at the.intellectual level. )
Example: "How did you get ¥nterested in cars?" \

¢

It has been stated earlier that the helping pefson .
tends to -use more affective or feeling verbal responses
than the -social conversatignalist. Thib is particularly
true in discussing personé%“%ocial problems wheén the

other " person 's concerns are of an affective nature. But
the reader should not generalize that all cognitive re-
sponses are undesirabtle and any affective response .is
desirable. There are times when a cognitive response

"1s clearly most appropriate; there are times when an
af{fective response should be used, and there are situations
when either an affective or cognitive verbal response

would be acceptable. When and how to use cognitive

verbal responses will become clear as the other three
verbal response dimensions are discussed. -

i v
w
s

t .
Specific - Non—Specific Dimension
. ‘ 3 .

) b . . . )
These categories indicate whether you, the helping
pergson, are dealing directly with the other person's basic
Ryggéem by confining your response to a’concrete (specific)
ome fjuite relevant to the presented problem (a care response),
or w ether you pass over dealing directly with the other
person's ba%ic problem and give a more general,” non- specific
response not too relevant to the presented problem (an
"outside area" responsé). These categories (specific --

non-gpecific) are more clearly defined as follows: y
A. Specific Responses : Gi/r\*/g
. ' . . : T s S ! .

These are core type responses which indicate that you
arc handling directly and honestly the basic problem
presented or implied by the other person. Your remarks
should be keyed to the central aspects of thé problem
which the other person 1is feeling and communicating. You
ar¢ thus responding to the underlying concern, feeling,
or meaning - the primary messdge -~ of the other person's
remarks in such a way that you zero in on his specific
feelings or concerns being expressed.

0
NG
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Speclfic responses. are those which influence the other
“person to think specifically about his problem areas or
tmotional confldcts and concerns. They arec relevant fo
these problem arcas or emotional conflicts and concerns,

and move the discussion in’ is direction or bring the
"other person's discuqsion b k to these specific topic -
Such responses: : 1
(2) Plopoint more closely the other person’'s basic

concerns.

Example "This vague feeling you have when
you get in tense situatiéns--is it anger or
fear?"

.

(b) FEncourage the other person to distinguish
between the »factors affecting hin.
Example: "Do you feel in all your
classes or only some classrooms?"

(¢) Reward the other person for being specific.
Example: Other person: "I guess I feel,this
way most often*with someone who I °think isg™t
treating me fairly."

Helping person: "So as you put what others
say in perspective, the whole world doesn'yt
scem so bad. It's only when someone you
respect, like your teacher, doesn't pay any

/ attention that you feel hurt."

v

B. Nop-Specific Responses

These are surface type res onses which indicate that
you are mot dealing directly ang honestly with the basic
problem presented or implied by the other person.
Rather, your responses stay away from the other peraon R
and *his problem, or at least haﬁdle the problem at a
superficial, surface level. These responses indicate
thit you havc\nissed or ignored cues which reveal the
other person's main problem areas. In such reSponses
you concentrate on aspects, of the other person's statements .
that are of less importance thdn the main message which
thv other person has abtempted to communigate.

Non- SpOLific responses are those in which you become
abstract -or intellectual rather than confining your remarks
to the qpecllics of the other person's problem areas or

emotional conflicts. | Such responses are illustrated by all
..sorts of lecturing, sermonizing, and phi1050phi21ng to the
other person. -Thus such responses: -
(1) Fail to pinpoint the other person 's concern. and
" cannot bring them into sharper focus.
Example: "It seems your problem isn't clear--

/ can you tell me more ofdbout it?"

. 65 . r71 ] : .
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A. Understanding Responses

cnough
reference
S0 that you understand.

Such responses: : A

e’

(b) 'Completé?}'mi@@}%}ﬂ’bésic'concerns being presented

by the other person even thoug™wyou may ask for
specific details.

Example: Student: "I've gotten all A's this
year rand I still feel .lousy." :

Helping person: "What were your grades before *°
then?"

(c) Discourage the other person from bringing h%p‘
concernd into sharper focus. '

- Example: "“You and your.sister argue all the

time. What do otHer people think of your sister?"

Lead to debate, or lecturing the other person.,
Example: "I'm sureé\your teacher will comment

on your work in the Yfuture.
about your grade. A lot of people ‘have worked as

hard as you and they didn't even get a grade as
high as yours."” - ” s A

.

Understanding -- Non—Udderstahding Dimension

o
I

0

This category relates to héw well your response .
communicates to the other person the fact that you understand
or are sceking to understand, the other person’'s basic

problem. Thuso'categories are.more clearly, defined as .
follows: y

\ -

These are responses which imply thatsyou understand
the basic underlying affective or cognitive concerns of what
the other person is talking_about, br are trying to get
information from the other pergon (through appropriate
to. what the ot?er person 1ls feeling and @3ﬁieséingd

) ?

& . - s

-

(a) Directly communicate an understandiQéfgé the other
person's cammunication, ‘

‘ / -
Example: "In other words, you really wagt to be
) treated like a man." ° b : S :

. (b)) *Seek fyrthg) information from the other person in
‘such a way “as to help both your and the other

o person's understanding of the basic problems.
Example: "What does being a yood student mean .
o &anou?". , ° .
A¢) Reinforce or give appraval of the-other person's

communications which demonstratos‘underspawﬂgng.
Example: Other person: "T guess when peopl
criticize me, I'm afraid they'll influence people

2o

Don't be so disappointed :

)
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. S respect " g . .
~ . ' , Hélpinu'porsqn'. Y1 sve you're beginning to” . ,
, . make somg (onnectlon between your-béhavior .
- and your feelings." 'oo -
N e * .
8. Non-Understanding Responses ‘ , - s -
¢ .
“Theke are responscs which - lmply that you lack an
nnduratunding of the ‘basic underlying feelings or 1deas -5
. of what .the other person is talking about. They often,
arce res ponseq which 1nd1c9€e that you are making no
attempt to obtalin app{vPrfate tnformation, from the other
person trom which you may come :to unders tand the other
pvrﬁun’ﬁ underlying concerns. Non- -~underktanding responses
are, those which make; tnappropriate reference to what. the
p other person Is feeling or exprcsqing, are 1lnappropriately :
- timed to significant cues, or arc responses which are mhde
after several significant cues have either been fgnored or
entirely missed. ln essence, non- understanding implies
miuuhdc;standinu. Such responses:
I~ ¢ /'
(b)) Communicate misunderatundlng'of‘the other person's
‘baste concern.. | .
tlxdmple Other person: -,"When he ‘said that, 'T just
\ turned red and, clénched my fists." °
. lelping person: "Sqome people don't say nice things.
v‘.‘ N . . N .
- (b) Secek lnformatlon which may be irrelevant to the
. ~ o other person's communication.
. Example: Other person: "I seem to have @ hard
time getting along with my teachers." '
T ltelping person: "Do all your teachers give
% C ) you, lots*of homework?"
R | -
-~ B * {¢) Squeleh undoeranding or move the focus to another
| brrelevant area. -
; Example: Other person:"1 guess [' m reallv afraid
| ~ /a) that other people will laugh at me.' -~ e
i P Helping person: "We're the butt of other people's
: jokes sometimes." :
. . Example: Other person: "Sometimes [ really hato
o e my tcacher."” o ) -
Lot Helming person:. "Will things\gs/é;tter when you
' Rzi' po into another prade?” . N
’ Exploratory -- Non—ExploratOry<Dimqpsion
This category concerns the extent which yodr response
permits, encourages, or seeks furt explorati¢n on the part
of the other person of any aspect of his problem areas or
K % feeling concerns. These categories are most cle y defined
% N fo.l lows: o :. 73
C . I
Q ) ., ~ - } -
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“A. Lxploratory Responses B

4
3
&«

leg{rutory — Non#Explératory Dimension

o

¢hls“categofy concerns the extent tg which your response permits,®
cacourages, or sceks further exploration on the part .of the other per-
son of any aspect of his problem areas or feeling concerns. . These
categories are most clearly defined as fpllows: '

-

.
.

. L

Exploratory responses first indicqte that Yyou hayve gecognized
sume portion of the other perggp's basid\ problem, and second, have * .
made some verbul refgience of this back to the othér person in such a
way that he is free 16 respond to any degree and dcpth he may choose.’
In addition to the verbal response, yout—whole manner creates an atmes-
phere for further ex loraéi@ﬁ. An exploratory response, then, is one _
which concerns some ‘aspect of “the other person's basi¢ problem and at
the same vime permits and%encourages flexibility and freedom In the
other person's response. Such responses are often open-ended, in ques-
tion’ form, with no right or wrong answer, and allow the other person

to explore his own feelings and to expand upon them. Thus, such re-
sponses ? . . .

- P
(a) | bneourage the other person to explore his own concerns,

EXample: Cognitive =+ "You're not sure what want to -
P p ._ 8 > y
do -- isg" that it?
“Atfective: ."Maybe some .of these times you're gptting .
. N -
‘mad at yo{?self;»whut do you think?"

(b) Assist the other person to explore by‘ﬂ;bvi
with possible alternatives designed to in
rage of responses. —
txample: Cognitive -- "What are some of the other alter-
natives you have to staying in this class?"l

© .
Reward the other peggon for exploratory behavior.
Example: Cognitive =- "It scems that you've consid-
cred a number of alternatives -~ ‘that's good."
Alfective: "So you're beginning to wonder if you
—always wanted to continue with school.”

- Non-kxp loratory Responses ‘

Non-cxploratory responses are responses which indicate no recogni-
tion ot the other person's basic problem and thus no attempt to search
them out further, or responses which strugture or limit the other per-
son's response. A "yes" or "no" answer erya "pat" answer is often im-
plicd by such responses. Non-expleratory fesponses are those which
pive the other person little opportunity to explore or expand{ or, to* |
vxpress- himself freely. Examples: "

. L -
p/ - - ]
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(a) “What is your average so far this year”"

(b) - "That's a nice place to study, tsn't it?"

(c) "What was wour favorite teacher's name?"
At this point the readcr should undcrstan
verbal response dimenslions. You should
fdentity verbal responses in the four oategorle .
witt now have the opportunity to test your skill 1
hulldlng helplng relationships by recogniz'ing verbal
rvhpunqes which are afféective, bpecif[c, understanding |
ang vxp[oratory Turn to the ‘Workshecet ™/ 1 , page 3
and complete the questions. You may refer Back to
bhlﬁ:gukde as often as need ‘be,

.o L . .
.- . . -SUMMARY
, You have been inttoduced to four veibal ruspanse.

Catuepories You have learned that newcomets tofthe
htlpiug_;oko,,llke yourself, often use too many cmgnitive,
intellectual and factual responses, and that these responses
arv often non-understandidg, non-specific, and non-exploratory.

" Thus, vou may be sayiny to yourself: "The next” time
I takk with someone in“a ope-to-ene rclationship, I'1ll try
to use more affective, understanding, Qpeclfic, explora-
tury responses, But how do I do tHis, there's so’'much
o—remember, and isn't the art of helping someone supposed
to be a natural thing? 1I'l1l sound phoney if I try to pick

and choose'ﬁn{ formulate my responses'"

* In order to help you use your lecarnings about the four o

ategorles as your own %elping style, here are -a few suggestions:
(s
Responding with good helping responses, is more, a
function of attitude and listening skill rather than
memorization of content of this guide.

"Listen for the core of the other person 's statements.
Don't think ahead or from theories about hig problem,
just concentrateonlistening to his basic concern.
Respond to the heart<or,core the other pédrson's .
statements. Don't be concepflfed with)superficial fagts
and information. ) -

lListen for affect or feelings and emotions in the
"other person's statem:nts. Respond to. his underlying

feceling .

Convey %{he other person that yoﬁ'understan‘d the
core of his concerns. Help the other person under-
stand the core. \Don't be afraid to admit that you
arc cdhfused,'or that you don't understand. In such
cases - seek understanding. ) \
Make exploratory responses - avoid pat answefs,
superficial encouragement, etc., which tend to N
cut off further exploration of the other person's
concerns Use questioning inflection and open-
ended statements or questions.

i v

Use these suagestions, and yﬁur learning from this
manual when you talk with others as a helping person. 75
Improve your one-to-one relationships < IT'S WHAT YOU
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Directions: Read these principles to guide you in bui ing helpi

STUDY SHEET . )
-
' 1:1 RELATIONSHIPS . T

-

ing relationships _
‘on a one~to-one basis. "Then complete t practic portunities in \\~\_*”
which you apply these principlee. Shodld you disagree with any of

the answers given, you may wish .to discuss this with a colleague orx

the Resource Person. Upon individual complecion of this Worksheet* ,
form a small discussion group with your colleagues or the Resource ' [T A
Person to test-out and justify your own praposed responses or'théf>\
situations and to discuss and compare alternative helping responses
developed by your colleagues.

PRINCIPLE 1 .

- - -
- !

When  another person, whether adﬁinietratof, teacher, .aide or student,
complains to you, he is most often seeking someone to undérstand how
he feels, and it 1s best to respond to his feeling tone, ingtead of
trying -to find out the facts or to verify who did what to whom. ‘For
example, Harold complains to the teacher that his friend called him a
"0 and go." It is best to‘respond- to his feelings, such as “I under=-
stand how you feel, it must have made, you angry and embarraesed to be’
called that in front of your friende’"

T

y " . - ..

T v
w . . " \
ol Situation 1 .
; R I '
: &
Student: "1 do not think my teacher gave me the right grade. I deserve a higher
' mark than that."“ . .o -
S . : :
' Teacher: a. "No, you don't, I saw your teachet 8 grade book And based on your s,
et tests scoreb,{you got the grade you deserved." . '
° - ’
b. "Let's discuss 1it| after I have a chance to talk with ydur teaeher."
. L .
c. "Your voice sounds-like you are really angry. You probably feel that

your work was worth more." o

2 / -




New Listener:

Experienced -
Lixtener:

T

' Stqdent:

New.Listener:

_-you're really good at 1it,

Yy on.'

b. "Being mad at him isn't going to do any good.

N .'(\\\_ :
"PRINCIPLE 2.

. g
o« b

When a person makes &&statement about himself it is often desirable
ty’ respond, not, with ahreement or disagreement, but with details that
convey to, him that you‘undegstand his feelings. ‘For example;” when a

_‘person says "I am not ?$dd at this," it is of li?xlg help to tell him,

"Yuq, you are pretty -lousy at lt,h or to dispute
"

him, "Don't say that-
or offer_your advice, such as "If you tried
hard;r, you would be betépr." Such comments only hurt the other per-
sonds self-respect dnd degrease hils confridence.. It is begt to meet
uuQ:u statement with your understanding, duch as "Some of the problems

Ltre hard to tigure out:"Therc is not. an easy answer.'w

: L S{tuation 2 ' ' : o
"I am having a renlIy hard time with this llqtening business. Sometimes
1 ¢h1nk 1 want to quit, but 1 have made a commitmént and I puess T will

L}

- Y -v'\ ‘,‘ . ‘
" guch b hard time if you would structure
:ttle more tightly. Your counselor could

vitiesg." |

a.. "1'1l bet.you would not h
yoyr Listening sessions arl
suggest some appropriate ac

. . : v

b. "I know what you mean.. Stmedays you do naot think you are making any
headway. Listening is a complex job. Sometimes it takes time to
figure. things out." . -

c. "You can't quir. Think of ‘all the students who are depending on yoQu.

PRINGIPLE 3\.'

’

_ People naturally have mixed feelinhgs toyard persons who havé'authority
- over them. Adminisfrators, teachers, a

students may have feelingsk
of 1iking and resentment at the same timg. All people need to know

.that such feelings are normal and natural, and they will be spared -

much guilt by a calm, noncritical acknowledgement and voicing of his
feelings: "You seem to feel two ways about .him; you like him and dis-

~ . like him," rather than "You dre so mixed up. One minute- you like:

somebody, then you say you hate him. Make up your mind!"

S N Fy

Situation 3

"Boy, that teacher in my other class really m§¥es me mad. He's so unfair. .

Sometimes I wish I could meally tell him what , think of himf

. A .
a. "You re really .angry at that teacher today,\Put last week you seemed
. to get along ‘with him O K ,You seem to feel twosways about -himT*—"

3

The teacher knows best,

14

and you should try to do what he says."

A}

c. "What happened that made you mad at him? TelIl'me facts."

‘ f .“'717
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d - PRINCIPLE 4

pergon draw his own positive ideas about his personality,
, i

interesting activities.'

Possible inference - "I have good ideas."

still have a lot to learn."

- A ‘ - Situation 4

" Listener:

and only give me a student so that I won't complain." ,

without you."

I - -

b. "How can you even t ink #hat, Sally does need you."

with you.™

PRINCIPLE S

£

ts not cleaned up. We do not want our work area to be messy.

... always leaving things a mess." LI R
) o

Situation 5

-~

a.question because I didn't understand the problem he gave us."

.

. b. ,"ixam time 1s not the time for you to ask questions of your classmates.
= "It is the time for each of you to do your own work so that your teacher
l : " ean find out how well you have understood the work you have been doing

the past few weeks. If you have any questions, ask your teacher."

-t

& SRR ;
Pralse of a person should deal only with his efforts and accomplishmghts,
- not with his character and persgonality. For example, instead of saying:
"You'are such a good teacher (or student, or boy), " it is better to praise
tfie.accomplishment itself by saying, "The students are so -involved in the
actlvities you have planned-for them. You worked very hard to develop ideas
for emach student, and it secems to have paid off," thereby letting the other

Example: Helpful praise - "Your stiddentm are involved in many
» (Unhelpful praise) - "You are good in the classroom. Of course, you

"1 don't think that I should be meeting with Sally. There isn't anything
really wrong with her. Sometimes I think that you don't trust me at all .

Counselor: a. "That's silly, you are doing a beautiful job! And, I couldn't do

c. "By meeting with Sally you fulfill a very speeial need in her life.
have never geen her talk to anyone with the enthusiasm she displays

State criticism in a constructive hanner, which confines itself to pointing
out how to do what has to he done, entirely. omitting negative remarks

gbout the personality of th€ person. Criticize only the event, not the
person. Tor example, when‘the materials studenits are working with are not
put back in the appropriate place, one might comment, "I see the work area

Here is the
wadte basket and the' gpecial drawer to put your materials in when you're

[inished using them;'" instead of saying "You ought to know.better!
many times have I told you to clean up after you have finished? You are

Student: ' "I wasn't really cheating on Mr. Smith's test. I was just asking Tommy

b
. ' a : _ s o
Listener: - a. '"Now, John, remember, we are friends. You do not have to explain your
‘. a actions t@ me. You can trust me." . _

L]




. . PRINCIPLE 6

;'0 Accept hé fact that other people will sometimes make'us'angry. (
,A&T’Ezgzle are entitled to express their angry feelings provided
%+ they do not attack the persopality or character of another person.
For example, one might say, "T feel very angry when 1 see you hurt
another peeson." This approach allows one to give vent to his.
anger without causing damage, and also illustrates an impértant
v lesson 1In how to express anger safely. - &
Y 4 Situation 6
Listdner: "this school system is for the birds. No one is truly 1n!§REiE9d in
these kids who are not either really good or really bad."
P, ' ‘ :
Qounsclor: ¢ (Develop your own helping response which illustrates the principles
: that you are entitled to express your own angry feelings, but should
not attack the character or personality of the volunteer.) \

-t
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LECTURE I

‘ ‘. HOW TO LISTEN TO CHILDREN °

. o - BY DR. ELIZABETH METCALF

\v‘.Dr%;ElideetH Mefcalf 18 a ciinical psychologist and Presidemt—of the Mental Heéiﬁh\\\\

Associationi Dr. Metcalf is going te talk with us on the subject "How to Listen to ——
Children". R\\\:\ N S .

I'n the tgeal, I thi communication is made up of three parts, ?irst, you have to
get the child to talk to you, or to respond to you in some way. Then you have to

Ii§;en properly to what they are telling you, - And third, you have to make an appro-
priate response to the things that you have heard. ' . -

‘et'y talk a' littld bit about all the things we have just done and the things that \\~
we-ate going to dof when we meet our children. First, how do we get a child to talk?

Now, T phln?ymnny of you are concerned with the fact that you are going to'be enclosed
- 1% a room.with a child for a period of time, and he may sit there and stare gt you,

and you_ma}‘a@t there and stare at him. How in the world aE; you going todggiate to
‘s each other? Well, the first thing that Yyou must remember 1is that the child is just ag

scared as you are. n fact, a little more because, after al _ygu are ‘a,grown up and

you have talked a lot other people before;® but children are - “frigggéhed when
they are coming in to meet trange person who they haven't seen beférg;anduthey are
just not sure what this is all a t or what they are'going to get intdk“%SmwMyqu start o
off a little bit ahead and never for this. You are the one that pﬁ?@%hﬁé,cﬁ?&ﬁfzﬁ‘r‘ o

ease. The first thing that YOU need to-do is to let this child kno&?%hgﬁ%&bu,care_that

he is there. That you are interested in sééing him, and that you are a.p gn.ﬁho'likes

children and likes to be*with them.

-

ﬁow, you can do this in many different ways. An interviewer is going to have his own way
in doing'this, so I am not going to glve you any little specific things that have to be
done in one way or another, but let me suggest that you tell a good deal to your child
by your woice. You tell a good deal to the child by the way you look at them, the way
you smile at them, the way you greet them . . . all of these very important first im-
pressions, that make a great deal of difference in the way the child sees you, and the
way he/Egéiné to respond-to you. Don't rush the child, if he comes in and he is a
little Shy and he can'f talk to you ~-- make him comfortable, greet him warmly, tell him
a’'little bitr about yourself and what you are there for and what this is’ What you are
going to talk abgfit or why you are there, and\why you may even tell him a little bit
about why you -are participating in the program and that you think this is important and
that you are deli ed to be able to see him. In the meantime, he 1is sizing you up, and
this gives him a chance to see what sort of a person you ar®, Then, 1f he doesn't seem
togome through with some ideas, or to have anything that he wants to say to you, don't

te to let things be quiet for a little bit . . . don't be worried if you don't
talk all the time. Take ft easy. Children move, although they seem to move ‘very rapidly,
- in their thinking they move at a more éﬁﬁhe:‘pace than adults, so, “take. it easy"and let
him have free time. Now, if you are haying-'a silence which runs off for just a-little
bit, you might want to talk about thaq,ﬁ’You might want to say to the child: "You know,
.. sometimes it Ls difficult to talk to p@gkle'you don't know very well. Or, ‘sometimes

people find it difficult to start thinking about some of the thipgsﬁthat dre concerning

sthem, or that they want to talk to a stranger about". And'somet}mes you find that the

child will say yeah, or nod his head or some g and ;Bh\cgggziék up on this and talk
And

just a little bif®about how you have this—frouble too. n you go and meet strangé
and you can't, you can't be sure what

sPeople, you don't always know exactly hfw to
little bit about this -- to let him know

you can say to them and so forth, and ta
that it {s alright, he doesn't have to be concerned that he isn't wery verbal right away,
.or that he can't thihk of a lot of things to do. If you are still finding that the ch%ld

77
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sn't responding to j%u very well, then the next thing that you might try is to move® -
into, somoqhing hat is non-verbal. We have all suggested, and you will be getting
more suggesti 5 about this in the course your training program, that you bring
something to the room with you that you € k the child might be interested in !
thN\, you think he might enjoy working with, maybe sometimes it is enly a little toy
automobile that you can move back and forth. Sometimes it is a little game, Some-
times 1t 1s something else that you can show the child. . . icebreakers which help
the child become Involved with you, because again children are primarily ‘non~verbal ,
creatures and they do need some way of relating to you, that is not Just conversation. °
"Su, it you have something that you can do with the child this may be the time to ‘
introduce it. Just at the beginning when you are trying. . . the child is trying to '
tind his way in trying to talk to you. Now, once you. have the child talking or respond-.
ing to you or telling you about himself, remember this doesn't always have to be in all '

_sentences and a total conversation. The children tell you'a good-deal about tHemselves

in their body movements and the thing they do. A little child who will become involved

; with what you are doing-and play and make comments, this cliild is relating to" you just

ag he carried on ig®a full conversation. So when the child starts to talk
ts to relate to you, 3§Lr very important job ‘of listening, starts, and this is
why of you are called "listeners"because we think that the important thing here for
yo€ to do 1s to be sure that you listen to the child arid_be sure you hear what he says.
We have a saying in my business "Listening with a third ear, and listening with a third
car is really listening with your heart'". So when you listen to thé child, listen for
his feelings, listen for the things he means to tell you but he perhaps is not able to
put out in the kind of words that many adults would do. So listen for the things that
you hear him say that relate to his feelings the way he is responding to you. The kind -
f things that he may only give you in parts and gestures and little‘things._ '
ii%tening in this situation 1s different than listening to a friend at a cocktail party
or listening to someone on the radio or on TV, where you may be Listening with one ear
doing two or three other things, or, you may just be listening so that you are waiting
for a chance for you to talk, as you do so often in conversations with friends. h' -

In this situation, we" want'y0u to listen as if your life depended on what was happening.
L.isten as though you had to take an exam on this in half an hour. Listen as though you
were going to have to give back verbatim, in other words, listen with every fiber of your .
body, of your being, of your' feeling, everything that you can do. So that you are really
picking up everything the child is trying to tell you.

Now, once we have gotten the ¢hild to relate and respond to us,'and once we really are \i\

in the listening process so that . . . we have ears and we are all ready to go

1

to the next thing that comes to us ‘that is ‘of Some concern is -- how do we respond to
what they say? How . .. . what do we come back to' them with? How do we respond to the
things that we are hearing? _ » :

The firbt thing I would like to say to-all of: you is don't be concerned that you have to
solve any problem the child brings to you in any immediate sort of way. This is a trap
which children set for you not intentionally in the sense of wanting to be mean or
hostile or anything like that. _But they will sort of come to you and say, "Are you the
big expert?", "Are you go to sjlve all my problems?", "Are you like my teacher who
Zstions when I ask her this?". "Is thi% the kind of - person_that
you are?", and so, you have to estdblish in your early responses. that you are not going
to come in with a lot of cheap answers, a lot of short answers, a lot of quick answers
that don't completely ‘reflect a lot of thinking and 'don't encourage the child to do his
.own thinking, so don't be concerned if the child says to you, "What will I do about my
“teacher?", "What is going to happen to me tomorrow?" "What course should I take?", "How .
should I handle this? 81
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I think this often makes us anxious, and we feel that we are not doing our best for the

child {f we don't come in and answer these problems. Actuitiy* we are doing our best for

the child if we encourage him to do his own thinking. Don't be\breagurgd to give answers.
ond to the child.in a 'way that will encourage him to talk. Ask hif~to tell you more -

about the sltuation. Ask him to consider alternativés to a,situaiibﬁ. (A1l of--these are

" very important ways oﬁ»getting'him to: talk more about: his concern’ and ‘'perhaps solve it

for him. Be honest. If I could say one important thing about your response, that is -

honest, don't try to say that the child is going to be alright, I'll fix it.' Don't Worry. °

Maybe he has things to worry about. So be very honest 1in the way you respond to the

- ¢hild, your -child.” Cliildren can tell whether or not you are honést. So be vefy honest,

be very open, be very warm and remem to be the patient seeker after"understanding, v

don't feel that you have t&:greet ghzzigyild as the expert who will solve 41l his problems.

I . ' Y : :

. N,
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: o . LECTURE 11 ‘
, ) . ', HOW TO LISTEN~ TO CHILDREN (

o (Y e : ‘

e . Y ' ‘ BY JACK PRESLEY , } ] /

c .
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‘ . ° .
- . Hello there: I'm so glad to see you in this program because I know that
B ‘ you are going to enjoy it. It's a thrill to be able to help boys and girls
. and to sea them grow; whether .they are growing intellectually or whether
they are growing emotionally. You volunteered because you like chiidren, .
| because you are interested In them. Now I want to talk to you a few minutes .
| - today about the possibility of getting children ready to talk so that you
R can listen; because it's pretty hardto listen when nobody is talking, right?
| So, let's talk about some of the ways we can get children to talk, so that you
| can listen. The first thing that you need to do to get children to talk is
- to motivdte them. Now thats a big euphemism.you know that we talk about, but
what does it really mean when we want to motivate-a éhild? We want to get
/ him to do-something that we want him to.do. In this’ case, talk about the ; |
| ,ﬁ-uf way he feels about'things. Well I would suggest that, if &t all possible,
Fd, before yéu see the child the. firgt time, talk to his teacher, talk to his
: counselor or anyone else who works with him, Find out something good about
him, gp when you first see him you ean make 2 or 3 statements that are '
/ . - positive; that is to say you can compliment him. honestly and sincerely, /
Now ‘lets do#q have any ‘put-on; because' children can read you loud and clear
Sp, make sure.that you are saying something that is genuine. Don't say to
-~ . Mary, "Your hair looks gbod'", when its all torn up and she knows it. Don't
- say to Johnay, "Hey man, that's a sharp shirt-you ve got on", when he had
. a rﬁpl fuss with mama thisg morning, he didn't want to put the blamed thing
on in the first ‘place. You haven't feally, compd imented him. Complimenﬁ )
/ . , him o those things tpat he really enjoys and that he has. really accomplished
(W
) .Lf the teacher tells you about some rice thing that he did in, school; he ’
NP pickéd up Mary's books when they dropped, or something of that nature, that
is a good thing to complidient him about.’ In order to motivate children, we

e - .hdv@yfo give them reinforcement. I make some pretty radical statements.

‘ ‘sometihes, but all we paychologists are sort of nuts anyway, you know,.and . < -
/. if we are not nuts then we don't qualify <o be real. psychologists., So, ’
34 S . . that's why.I make such btoad statements. One of the statements I make is

{ simply thiq that nobody does anything unless he gets some kind of reinforcement.~" .
out of it. Nobody? " That's- right, nobody doeg anything unless’ he gets some .
kind of reinforcement. That is 'to say, once he has done a particuiar aetor -,

-~ behayed in a certain’ manner, something happens after that that the child. . e
' himdelf interprets as being valuable to him in some way. If h& doesn L iﬂterpret-
it.as being valdable he is not going to do it again or at least not many‘times. ;‘

\.It would’ soon dissipate and as we say in PsychologY. it extinguishes. See’ . o

i~

we've got bi words for‘bverything, so- don t run awax I have -§O0me more-for ' R
' you in just a little while A - o . RN ;
N SR - " .y ) . %
L ] 1 want to talk to you about reinforcement though, on severdl tevels. I've. - .
. - talked about four levels .of reinforcement, not because,that's all there: are, e
e that's all that I can think of. And if you can think of some woye, that ll be fu

- . .-

83-




Jéck Yresley
Page 2

[

ly,mat:, JFirst of all, I've talked abput reinforcement on a basic level.
Evepybody can respond on a basic -level. That is to say, 1f the organism

has a need and behaving in a certain way fulfills the need, then we are
regponding on & basic level.- If a child is hungry you can give him food

and by giving him food you can get him to do most anything you want him

to do. Especially, if he is hungry enough\eggigs has been without food

long enough. But we really dont deal with & en on that level very often.
Most of the time the children who come t@) us in school, at least, hopefully,
have had something td eat, and they are not literally hungry. Although
people will respond to food, even when they are not hungry. .

S0, lets move up to another level t is a little more practical to use with )
clifldren. in your listening situagfon. You want the child to be motivated and *
you want him to talk about the thfhgs that give feeling to him and are
Important to him then promise him or make available to him' some kind of
an activity. Children love to be involved in activities, Now this mighf‘be
that you simply take him put to walk around the block or to go out and look |
on the campus at some of the flgﬁere or shrubs. It depends-on the age of
the child. You'll have enough common sense to know what kind of things
would Interest the child. But an actlvity is a,tremendously motivating forca,
vspeciially for a child who has to sit jn a school building all day for five
‘or £i}e and a half hours. You know, Man, its just great to be able to get up and
whlk.i;ound the hall., If the teacher égks. "Who would like “to take a note to :
the principal's office?" all the little hands will go up, you know, because
after all, we've been sitting here all.this time, its high time we got time
to move around. So, if you tan,give him some activity, egspecially if it's a
planned and interesting activity, as a result of reaching some behavioral
criteria., .Se that as you listen to your childrepn, you find that some of their
-problems relate to their own behavior. Thag is to say, Johnny is having a
hard time getting along in the classroom because he wort 'stay in his geat;
or because he wor't listen to the teacher. bacause he just can't keep ‘his hands
to himself. He has to pull Mary's hair, and he has to bump Billy with his
- clbow while he is going -to the pencil sharpener. It just seems that thete is
no way to get by Billy without that elbow going.up. Sa, i1f you wanl to motivate
him to-coprect some of those behaviors and thereby make his own life more
enjoyable, give him some kind of activity that will motivate him, 1Its a
reinforéer. Then many of our children can function on the level that will be
* valled social reinforcement.” As a matter of fact, we hope that they all might
- eventually function on this level most 'of the time. Which is to ‘say they

"slmply want your approval. A

.

L
- .
”

By reason of the fact that you are an adult 4iRdicates that most children

want your approval, because you automatically become assoclated as an adult

with the power ‘s ructure‘of .our ‘society’ and, with what we sometimes refer to as the
heckinporder. //; You know, the rooster pecks on:the big hen, and the big hen |

ou the 1{ttle hen and the little hen on the little chick. The child realizes that
he 1s “the little chick, so that 4f you can show him;eome attention and some"
acceptance, all ‘of a sudden he doesn't have to be the little chick any longer ‘
and he c¢an elevdte himself, in the social order. My what a tremendously motivating
power ,that is to realize that you can 'climb up n_‘the pdgial world. So, if

you want to motivate the child to change some of his behavigrs. that are causing
him difficulties, just.start bragging omn him. Just give him some honest, - o
sincere, positive ,compliments. : oo T

. ]
~ £y
- . .
. . X . ' ‘.
. . . . E;%l, L . [
. . :
L < N L Ry e R
" - . . “ ’
. . - Ll 6 . . - . -~ & .
: ) .
.




7/

1

%

¢

4

»

Jack Presley ‘ ' :
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Remember I said ae th¢ beginning to give the child a compliment? Don't quit

then,. because he needs it repgatedly. We recognize in the field of learning
that children need répetition. You are aware of this, I'm sure., There was a
fellow that demonstfated this truth to us by working with pigeons. He had a
plyeon and put it fnto a box. Then he said to the pigeon, "Hey, you dumb

buuny, run over there and punch that lever, and I'11 give you a piece of corn."”
Do you be¢lieve that? Of. courae you don't believe that, That's ridiculous,
because the pigéon couldn't communicate. Well then ho% in the world could

you teach a pYgeon that when he goes into the box he should go over and punch
the lever in order to get corn? Well ,would you believe  ghat it's primarily

by trial and error, That is to aay‘you walt until the dumb bunny happens .
accidentally to punch the lever then be sure that you are on the spot,‘give

. him hig corn. Then the ole pigeon says, "Hey that's the game. I punch the
lever, | get the corn." Well, not, the first time. As a matter of fact, it
tdkes him about 150 trials to figure that out. So, it takes ‘children a little
time, also. But "1f the child behaves properly and the teacher tells you )
after you have visited him ,a second time or. the third time or even the first
time that he has done some nice things, you take the time to reinforce those
nice things thaf he has dotie by saying, “Boy, ‘that was grand. Your teacher
told me what a nice guy you were. And learn to use auperlativea. You know, R
a lot of people have a big hang up with thia, They just can't say, fine,

great and grand amd wénderful, marvelous. It comes a little hard to them. Well,
[ think one of the reasons that it comes a little hard to us is because we are
_born and reared in a negative society. You know most everything in our whole
society is geared to the negative. Ag a matter of fact, when you were first

born the doetor grabbad you by the heels and stood you upside down and WHAM

right on the bottom. You know you start off, negative. Well you live negative.
That is to say, you take your automobile today, for instance. When you start
‘out home from your work you stop at every stop sign, every stop light,

give a turn signal every turn you make, do everything perfectly, pull up din

your driveway and as soon 4s you get in your driveway, nobody will do a thing

or say a word. But turn it around. Run through three of those stop signs,

and about two of those stop lights; there will be plenty said. About $25 or $30
worth down at the Justice Building. Do you get the point? Now, we need

-

. children to recognize that the lives that they lead can bring responses from

us when they do the right things, when they do good things , So, motivate your
children, socially, by saying nice things to them. You might,if you have an
opportunity,utilize some help .inigiving™them positive reinforcement. I
suggest that people stand before the mirror.and act a little bit. What's

~ wrong with facial expreaaiona?° What's wrong with gestures?, Use them to

motivate children. .
Now the laat level I have up here you don't havg to worry much about. That's
,mastery; not many children reach level for many things. Bﬁt work on this
aocial level and you can motivate c%ildren to do a lot of things and to solve
a lot of their own' problems because really a child solving his own problems

is the best solution that can be found. s
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ACTIVITIES THAT PROMOTE COMMUNIGATION = .

These are actlivities and techniques used by other Listeners. Perhaps
Py .

oY

you can make, use of them:. .

&
L.

e

. String Beads

Games : ' - _ . )

Checkers ’ N
Tick-Tack-Toe '

Hangman | ¥
Monopoly

Etch-a-Sketch

Puzzles . C .

Crafts : - .

Sewing . . .
Crayons - Blank paper . ‘
Play Dough .

Silly Putty ‘

Activities : . .

/ .
Bean Bags L ‘
Walks, to collect items that can be used in activities, such as nuts to

be dried and strung as beads. ~

Drawing in the sand . : .
Pupching bag - : .
Hop Scotch , :
Mail to be sent to them in their name . \
Reading in the library .

- - ¢ o

Making experience books R -
Things you do together ' . ";f
Writing a book T g

Listening to records, tapes, or watching films or filmstrips

Working on projects suggested by the teacher and related to classroom
Growing something, plants,-animals, etc. ‘ v
Making a‘:bulletin board

Watchling television

Working on ﬁrojects to improve the school . .

Writing an article for the school newspaper

'
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‘ 2. Booksflo be found in School Volunteer Program office
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" A. Related Training Prégrams

1. Green Circle
2. -Magic Circle -
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