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purpose, of this ;nodule is to ficil tate the establiOing of Listefier. .

.3

Programs ,manned by:trained volunteer.. T s document was devgloped, as ,a support,J

, mdter ial fdrcii prggram originated by the author and submitted to Goddard 6ollege,
.E

4Ylaidield, Vermont, in'partiaI fulfil ent of the requirements leading to.aI

Master of late degree* More .6pecifi information concerning the original program

and/or research activities May be o tained from:
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Nancy Cooper .

8309 SW 137 Avenue
Miami, Florida. 33183
(305) 279-3748
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PROSPECTUS

COAL: To provide the partticipants wit he information and skills necessary to estab-

lish a volunteer Listener Program.

' RATIONALE: As our schools seek ways to individualize the experience of students,lt
becomes necessary to utilize all available human resources. Volunteers are playing

an increasingly important role in this process. One aiea in. FhiCh trained volunteers
have proved particularly effective is that of working with students who have minor -

but obvious self-defeating behaviors such as agression, withdrawal, excess :ocia P.
etc. This module is designed to help stchool,and community groups utilize_Slas,.-
of volunteer Listeners to lessen Ole anxiety in selected students.

INSTRUCTIONS TO PARTICIPANTS:

1. Do not write in this module unless it is your own personal copy. Record al

swers and complete all check lists on separate sheets, preferably in a 'book
in order to facilitate the monitoring of activities and the recor completed

sections.

2. Many materials and resources are suggested. None are required.

3. This module has been designed for individualized learning, but it is not intend-

/
ed that you work completely on your own. Take advantage of all opportunities to
interact with the suggested people. Remember this module is not a text. It is

/
a guide to activities which will enable you..to achieve selected competen

) 'Please begin with Competency Outcome I.

(i10 /4. If you are using this module as part of a training program which invo es univer-

sity or certification credit please check with your assigned Resource Person for

any special directions.
/ .

6
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OVERVIEW OF MODULE

TITLE: Establishing a Volunteer Listener Program

TERMINAL OBJECTIVE: The participant will develop the competencies necessary t
lish a volunteer Listener program.

estab-

COMPETENCY
OUTCOME

I. (Target Area-Philosophy)
Can describe to the
satisfaction of colleagues-
and/or Resource Person,
at least 5 reasons why
a volunteer Listener
program might be of value
to his/her own situation.

II. (Target Area-Need of
ResOurces)
Can identify the major
needs/resources which
would affect the estab-
lishing of a volunteer
Listener Program in his/her own
situation.

I

II
II

MULTIPLE PTION
wstriznI_rs

.1 Read Study Sheet #1.

.2 Select additional read-
ing'from Study Sheet #2.

.3 View one of 2 video
tapes on "The Listener
Program" or read tran-
scripts on Study Sheet,

and #4.
.4-Select a program from

Study Sheet 15 and make
a site visit.

.1 Read,Study Sheet #7.

.O Read Study Sheet .#8.

.3 Select a program from
Stildy Sheet #2 and
make a site visit.

III. (Target Area-Ad inis a- III.
tion/Supervj.sio
Can esfablish a se of
guidelines for the ad-

III.ministration of a
volunteer Listener
program which will be
acceptable to the
school and communit
personnel invo

PRACTIC4
APPLICATION

I.a. Use Study Sheet #
as'a guide, f inter-

., acting w others
I.b. Obtai reaction to

yOur completed
Worksheet #1.

II.a. Complete Worksheetl#2
at a meeting .with.
key personnel.

b. Obtain reaction to

1 Read Study Sheet #9.
2 Select additional
reading from Study
Sheet #10.

3 Select a program from
Study Sheet #5 and
make a site visit.

4 View one of 2 video
tapes on" The Listener
program" ,or read
transcripts on Study
Sheet #3 and #4.

III.a. Complete Wo kshe #3.
Obtain approv of
your guidelines.



OVERVIEW (continued)

COMPETENCY
OUTCOME

.IV. (Target Area-Training)
Can establish a set of
guidelines for the
training of volunteer
Listeners and school
personnel which will
be acceptable td:thd
school and community
personnel involved.

V. (Target Area-Evalua-
tion)

Can establish a set of
guidelines for the
evaluation of the
volunteer Listener ..

program which will be
acceptable., to the

school and community
personnel involved.

MULTIPLE OPTION
EXERCISES.

PRACTICE
APPLICATION

IV.1 Read Study Sheet #ll.
IV.2 Select a program from

Study Sheet #5 and
make a site visit.

IV.3 View the 4 training
films prepared by'the
School Volunteer Pro-
gram of Miami or read
the audio transcripts
on Study Sheet 4412.

IV.4 Select additional read-
ing from Study Sheet #2.

V.1 Read..Study Sheet #13.
V.2 Select additional

reading from Study
Sheet #2.

V.3 Select a program from
Study Sheet 4i5 and
make a site v sit.

V.4 Compare sampl instru-
ments on Stud Sheets
#14 to #20.

IV,a
IV.b

V.a

V.b

Complete Worksheet 4#4.
Obtain approval of
your guidelines.

Complete Worksheet #5
at a meeting with
others.
Obtain approval of
your guidelines.



MATERIALS AND EQUIPMENT

COMPETENCY

in

ITEM A SOURCE

I

II

III

IV..

V.

Selected books and articles as des-
cribed on Study Sheet 2.

Local professional, university
or public library

15' amd 30' video tapes on "the Listener School Volunteer Program of Miami
Prograe. Dade County Public Schools

1410 N. E. Second Avenue.
Miami, Florida 33132.

Lqcal public, educational, or
commercial television studio

A video tape machine which shows two-
inch, broadcast quality videos tapes

No additional 'resources are required.

Selected book and articles as described Local professional, university,
or public' library.

.

on Study Sheet #10.

15' and 30' video tapes on "the
Listener Program".

A video tape machine'which shows two-
inch (broadcast quality video tapes.

the,tistener Program Handbook".

Color, sound, 16 M.M. films(approx.
15 minutes each.) .

1. "How to Listen to Children Part 1"
2. "How to Listen to Children, Part,2"
3. "The, Role of the Listener"
4: "How Cross Cultural Differences

Can Affect Your Listening
Relationship".

16 M.M. film projector.

Selected books and articles as
described on Study's beet -9/2.

School Volurgeer Program of
. Miabil (See address aboVe).

Local public, educational or
commercial television studio.

School Voluriteer Program of
Miami (See address aboVe).

School Volunteer Program of
Miami (See-address above).

School or community audi
visual centet.':

o

Local professional, university 0
or public library.



COMPETENCY OUTCOME

(Target Area - Philo§ophy)
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EXERCISES:

COMPETENCY OUTCOME I

Can describe.to the satisfaction of colleagues
nd/or Resource Person, atleast 5 reasons why
volunteer Listener program might be of value

to his/her own .situation.

(Select one or more of the followl and complete one
copy of 'Worksheet -#1, on page 7 o this module, lor
each input you select.)

1. Read the philosophy of one program as described in
Study Sheet #1 'on page 8 of this module.

2. Explore the ideas of others by selecting from the
readings on Study Sheet #2 on page 12 of this module.

3. Arrange with your local educational, public or cod-
mercial-television station to view the 15 minute or
30 minute video tape presentation, "the Listener
Program" or read the scripts of th# programs which
are included as Study Sheets 3 and 4 on pages
and22 of this module.

4. Visit or correspond with a program which uses
volunteers as counselor's assistants. See Study
Sheet #5 on page 27 of this module for a list
of such programs.

Practice:. (Select one or more of the following.)

1. Participate in a discussion with others who have an
interest in the use of 'volunteers as Listeners.
Use Study Sheet #6 on page 29 of this module as a
guide.

2.,"Discuss your answers to the quetions on Worksheet
#1 with one-of the following: a colleagde, your--
supervisor, your resource person, and another

. interested person.

Go on to Competency Outcome-II.

6
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. . WORKSHEET #1

4

REACTIONNAIRE TO INFORMATION ON LISTENERPROGRAMS

-MODULE: Establishing a Volunteer Listener Program

1 Ift

I

DIRECTIONS: Answer each of the following questions as it relates to the input
selection you chose for Competency Outcome #1. When you have finished go back
to the Practice Exercise *section on page 6.,

:

1. From what point of view or background is the author of this input selection
working?

What seems to be the target audience for this input selection?

3. What seems to be the purpose of this input selection?

s

. What are the main points made by this input selection? 20

5. With what statements from this input selection do you agree, ac least to
some extent?

6: Is there a statement or idea from this input selection with which yo'u
disagree, at least to some extent?

7. What information is most applicable to your own situation?

1.2
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STUDY SHEET #1

THE SCHOOL VOLUNTEER.PROGRAM'OF MIAMI DEVELOP A .PHILOSOPHY FOR
ITS'LISTENER PROGRAM

IODULE: 'Establishing a VolunteerListener,Program

I
t i

cert

bega

memb

t is said that necessity is the mother of invention and that adage has

nly been reflected in the-evolution of the Listener Program. It all

at "a time when specific needs were being felt, and Voiced not only by

s of the educational,community;'but also by the general public.
' ' 4 I ' , '.

he State of, Xiibrda had just mandated money to support a pilot prograti.. in
' ..

Dade ounty Which wouldplace elementary: counselors in a limited number of

elem t ry schools. Until that .time counseling at the elementaryelevel had-

been arried on by cla&sroam teachers,'heliping teachers, principals or, in ex-
-

trem cases, and throughan elaborate referial system, school.psychOlogists.

.
Although that action helped assuage the_ cries fat' help from elementary teacher6,*

admi strators and parents, the money was so limited that each elementary.Coun-,

selo had to 'service all.the children lia'two schools This' often. involved a

ratio

at t

of 1:400d. So, there existed a need for additional help in counseling

elementary schools.

.

t the same'time, through E.S.E.A.-Title III funds, a School-Volunteer
- 1; .,

...Prog -m was gaining momentum within the Dade County'Schools. -On'e of 'the func -.'

.

ion of this program was to activate personnel and" resources from the 'community.
4'

L ) 0 .
tOP11:4,1) address specific needs of the schools. The program had already prdved '

. .,
. ,

succ sful in providing thousands of volunteersJto-assist teachers in:mdie than,
. , ..... .,.

'fift en diffekent volunteer job classifications ranging froin rading ancrmathe-7
. , .

0.

mati tutorfthrough classrbom and supervision assistant_ to ptoryell'ef alif arts
4, 4I

'e '. '' '
4and crafts assistant. It was a natural outgrowth of the yearly'needs assess -

,
-.. 0, . :

,
. ,

,. .

ment ,survey for the School Volunteer Program to.focus its attention okexpend,ing
1

the role of volunteers inorder to help the newly appointed elemeritAy-cOunsedrs,

'13 :-. t . :'
. .

40

.4

'0

8

0
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During th e exploration of commdnity esourcess it was discovered that the.
,

Mental Health Association of Dade County which enjoys the broad-based comm4o-

'ity support of the general public and educatois as well as mental health pro-
,

fessionals, was also aware-ofthe dearth of counseling, services available within

elementary schools and was,willing to support a program which could help'al%e-

: .

viate the situation. Because of the volunteer nature of the organization,it

was able to recruit volunteers both from ,the'interested'general public and the
1

mental health profeseionals.

It was the natural marriage of these two. groupd, which.produced the Lis:-
.

, i
.. 1

, .1 ,
' tener Program. The Schoil'' Volunteer Program could prokride access to the schools

,

"

ombined with the f.acilities and personnel for training.andsupervisibn; the
-...1 ' --

Mental Health 'Associationscouldpro4de
d'

both lay; volunteers and professions)
Th,. ..

. ,
- .

vOlunterd. <See AppendiX. B, ylte, 1 for an early summary of commitment and .Item
, 0 _ -._

". s'
It

-*
2:for a later PriSspectud % z..

.

n.
, .'t

. .
.

. . .

. '..
.

. .

...
.-.n.After it was decided that volunteers could be used to aSsist counselors,

the next step was to more clearly define the volunteer's role. It was agreed_
.-,

4.

that' the' elementary,schools vioUld be the ideal proving groun or. the program
,-- .., - ,

. , , .',, ,,J

;',-bec&nsetheY.had the'unique"combinatiOn of the.neecnfor volunteer services and
-- P. (

.

.: the traine personnel to supervise theprograi and also offered the type of

/

students' would not overwhelm a lay volunteer. At first, it was thought!'
.1.

.
''

..

.that the Itogerfan,:model.wo,uld be. the most ideally adaptable for.vOlunteers, so a
.

,
,,e

., . . -virot group was selected and-trained accord ing:to the style.described in Client-
: ,. .

. ,

."'". -'Centered therapy and P erson to. Person by Carl 'Rogers. The volunteers -reportedoz
. . .

J a
'..7 .

0, . 4

461,k ... '' intense feelings of frustration iiitH this method even though. additional inservice.. J . ,,...
,

9% . m ' '! . .'-
.training was to deal with the feelings as they aTose. John Dewey in

.
_. .

- , .
.

Democracy and' Education warned that,- "Passive reception is-,foreign to. the- initial
&

'
nature of learning., Therefore,

-

by putting the volunteer ino0.14,passiste role
, .

P
, ,

a
..... .

.

.,

.,. 0 -

t , .,.. ICIS'e Study Sheet 2 .for complete *Bibliographyfor- this riferenee and all others.9
.4*':. , .:

: .. . . 14 -'1 -- ...,.. ...
..

..,.\ '., . 9, ''''

.

. ...4



they were_being,denied the "ideas which result from act ion" (1944;' p..),.93>.

This detachment SUrfaced.in the form of..,job dissatisfaction and fiudtration.

Whedit became obvious that the RogEriant technique was jeopaidizing the

entire.program,%the search' was on to identify alternative methods. Through"

books such as W:B.Frick's Humanistic,Psychology:- Interviews with Maslow,

Murphy-and' Rogers,,AbrahamMaslow'S.Motivation and personality, Verl's'Gesalt
., ,,

. . .. .,,
.

Therapy Verbatim and Charles Truax's Toward Effective Counselingand Peychother-'
, ,

.
,

am:, the idea, emerged to utilize the total attributesjo the volunteer. This
-new tangent was' further supported-by the three "R's" of helping, as' outlined bye .0 .'

".k.R. Carkhuff in Helping arid Human Relations. 'He.stated,that helpers, ad a....
.

,
.

7,
, ...

.result of their roles. have aoright to intervene,in-the,life of another and...-.--m---

0

-.also have a respopsibility once he has intervened. Ivan Illich inAlis book,

DeschoOling Socirr descrilied the ideal7situation for 'the behavior change as,
.

"Unhampered partieipationifi a meaningful,setting" (1971, p. 93}. This modifi-

cation of the volunteer's #ole was discussed thoroughly with local psychologists.

(Dr. Elizabeth Metcalf, "Dr Warren Schlanger, Dr. Jo Crown, etc.) and school

leaders (psychOlogist: Jack Presley; Norman61in, Susan TAberts; and Barbara

Reker;
t,

county-level administrators: Hy Rothstein; Don Samuels, and Dr. Audrey

Jdckson). .As'a result, it was decided to shift the emphasis frorrrpassiveoto ac-

tiVe listening and from Rogerian reflection and non-involvementto definite"'

relationship building. In the role which subsequently evolved the volunteer

was a -friendly., non-threatening adult who ,had the time; interest and training,..

to listen to,and build a relationship with students. (The Listener Program

Job Description has been included as Item 3 in Appendix B..) This new listener
- :

role contained all the, motivators (factors-Which. promote job satifactionhich
.

. . /
., . .

Frederick Herzberg identified in his work, the and the Nature. of -Man: -e
, . . .. . .., . .

responsibility, recognition: achievement, work itself, and advancement.'
I.

.

Just -as the role 'of the Listener solidified as,a result' of tombining rea,
.

...

..-. .--Afi. ,

-'search with experimentation, so did the role of the other/participants. ,One '.- ,.

. ,
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h

.
.

..
.

.

source which added direction to the role- of.ehe school personnel, was Ivan Illich

tiho.iii-hTs.book, Deschooling Socidty,-outlined,a threezfoid.role of the profess-
. .

ionar educator to,
'' ,', .-.

,
".- '

1. Provide guidance fot parentsAn proMtting indApendence in children,
. .

2. Assist individual learners,

Operate educational webs which would heighten the opportunity for each
.

one to transform each moment of his living into one of learning, shar-
.

ing and caring"' (1969 p. 30).

This'philosophy was translated into an action.plan and all these were incor-

porated in thd Listendr' program via philosophy, training or feedback. Speci%-

fics of the role difinitions can be fOund in.Appendix B, Item

3

.;

'4,

12-

14,

4.
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(A,B,E) 'Bloom, B.S. Taxonomy of educational objectives,.. New York; D. McKay, 1956.
0..
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. 0.-$
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.

.. .-
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for Mental Health, Washington,'D.C., 1973 (ERIC.a 071 332.),_

(A,E) Dewey, John. Democracy and edUcatiop. New Y(ark: The Free Press, 1944:.

(A,E)
Cil'li

Dewey, John. HoW we think. New,York: D.C. Heath and Company, 1933.

. l -'-'

.
.

(A,E) Dewey, John.. Human nature and conduct. i
New'YOrk: The Modern-Library, 1930.

" .' ,
. ..

,-(A,E) Dewey, John. The way out of educational confusion. Westport Conn.: Green-
wood Pres6, 1931. ' .

A
0 .

.

(C E) F i4; W.B. Humanistic psychology: interviews Maslow, 1iurphy, a.d$

Rogers. New Yori: McGraw-Hill,ill, 1973. , ,

(C,D,E) 'Coffman, Erving. Asylums;* essays on the social -stivation of mental patients
and other inmates. Garden City, New York:, Anchor Books, 1961. ,

(A$C,H) Goodwin, W.L. and Klausmeire, H.J. Learning and human.abilities. New-York:
,Harper and Row, 1966.

/
.(A,13/,C), Goude, James. The training of 'third world' students to function as counselors.

A paper delivered at the National Social Studies Consortuim in Port-
.land, Oregon, 1972. (ERIC a 071 326:)

(13,1C). Harris, T.A. I'm OK, you're OK. New York: Harper'and Row, 1969.

A

$

I

.(A,D) Herzberg, Freddricic: Work and the nature of man. Cleveland: :WOrld Pub
'

lishing Co., 1966.

f
.,

41v,D,E) Homan, ,George. Social behavior: its elementary .forms..-. New York: Haicourg, q-
, . race and World, 1961.

, -
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,
.

,
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11111(,D,E) Hutchins, R.M. The conflict in education.. New York: Praeger, 1966. .

(A,E) Illich, I.D. Deschooling society. New York:' Harper and Row, 1971.

(A,B,C) Johnson, E.E. Generic training program for community workers in human ser-
vices. New York, 1973. (ERIC # 072 660.)

(C,F) , Katz, M.R. Evaluating guidance--why, what and how. Paper presented at the
1 Rutger Guidance Conference, New'Brunswick, .New Jersey, 1971. (ERIC if

Ed 072 108.)

(A,B,C, Kavanaugh, Michelle. Anj.nvestigation into the elatiye effectiveness of
E,F) the teacher-counselbr team method .vs. couns ling in facilitating Class-

,

. room behavibr change: unpublished. docto ial dissertation. -Miami:
Author, 1969.

.

6 ;
(A,D,F) Kazimer, Principles of 'Management. ,NeW.York: McGraw-Hill, 1969.

(D,E) Koerner, J.D.' Who controls American education. Boston: Beacon Press, 9o8.

(E) 'Lurie, Ellen. How to 'change the schools. New York: Random House, 1970.

(B,C,E) Maslow, A.H. Motivation and Personality New York: Harper and Row, 1970.

C(A -F) Morgan, C.B. Mobil2zatio-for vouthl.s new model for subprofessional train-

,.

ing: its impact on NeW-York City's Health Service. A paper.delivered
to the National Health SeTvicesCouncil, New York, 1973. (ERIC # 072 661.)'

(B,D, ) Nierenberg, GI. How to read a person like a book. New York: Hawthorn
Books; 1971.

(A,D,E).Nolte,'M.C. Anintroduction to school administration. New York: Macmillan,
1966. 0

(B,C) Ora; 4.P. et. al. Instructional Pamphlet for parents of oppositional chilhi
ren. A pamphlet .prepared for the Bureau of Education for the handicapped,
Washingtoit; D:C., 1.973. (ERIC # 070 220.)

2
(B,C,E) Perls, F.S. Gestalt .therapy verbatim., Larayette, Real' People Press,

1969.
t%

Rickover, H.G. ,. American education, a national failure. New York: Dutton,
1963.

,C,E) Rogers, C.R. Client-centered thereby. Boston: Haughton:Mifflin, 1965.
. d

. \'

(Ar,D,E,F)Rosenthal, Robert and Jacobson, L. Pygmalion in the classroom. New York:
'' : Holt, Rinehart Winston, 1968.

(i)(A,B,C,E )Sacks, Gerson. .Prediction of client perception of the counseling relationship.
'.

. -,
:

, 'An Unpublished doctoral dissertation, University of Miami: 1974. ,

- (B,C),, Sax, Saville and Hollander, Sandra. Reality'games. New York: Macmillian,
x
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. .

973
1 8

m
1,' . ,

13



(A,F) Siegel, S. Non-parametric statisticS. New York: McGraw-Hill, 1956.

(D,E) Silberman, C.E. Crisis in the classroom. New York: Random House, 1970.

(E) Smith, M.B. And madly teach; a layman looks at public school education.
,Chicago: H. Regnery Co., 1949.

(B,C,D) Sorensen, P.F. and Baum B.H. Perspectives pn organizational behavior.
Chicago: 1973.

(A-E) ' Truax, C.B. Towards effective counseling and psychotherapy. Chicago:
Aldine Pub. Co., 1967.

(A,B,D) Turner T ;E. and Lawrence, O.E. Industrial lobs and the worker. New York:
'Harcourt, Brace and World,' 1965.

(A-F ) Volunteers in education, fourth regional workshop' report. Atlanta, Oporgia,-1
1971. (ERIC if 072 on.)

(A,B,D,E)dhyte, William. Models for building and.changingorganizations. Human
Organization, 1967, 26, 25=24

\

(

a

Books of interest, to persons seeking more information on such specific topics
as:

(A) Designing and/or implementing programs

,(B) Training personnel

(C) Counseling philosophy and/or supervision

(D) Administration and/or supervision

(E) Educational theories and/or trends

(F) Evaluation

. 19

14



Books of General Interest to Volunteer Listeners

1. Books to be found in Mental Health Association office
800 Brickell Plaza, Miami, Florida.

GroWind, pages 5-14, 33-44, 106-112,
World Federatioi for Mental Health

Human Relations in the Classroom, Bullis & O'Malley

Your Child Makes Sense, Edith Baum.

A .Word to Pare4ts about Mental Hygiene, Leo Kanner, M.D.

Teach Us What We Want.to Know, Byler, Lewis, Tatman

Your Child from Six to Twelve, U.S. Department of H.E.W.

Normal Adolescence, Group for the Advancement of Psychiatry

2. Books to be found in School Volunteer Program office, 1415 N. Bayshore Dr.
Miami, Florida

Building One to One Relationships

Is Help Helpful; Jack Gibb

Everybody is Somebody Special, Curriculum Bulletin- 19D,
Dade County Public Schools

Promoting Mental Health in the Classroom, National Institute of Mental Health,
Karen Todd, Ph.D. 0

3. Books and periodicals in the Miami PubliC Library

The Child and His Elementary School World, Ruby Warner

Child BeFavior, Frances Ilg

Child Development; Marian Breckenridge

Childhood in,ConLporary Cultures, Margaret Mead

Who Am I, M.W. Hudson

Between Parent andl,child, Maim Ginott

Between Teacher' and Child, Haim,Ginott

Between Parent and Teenager, Haim Ginott

. The Silent Language, Edwa'rd Hall

The. Miracle of Dialogue, Reuel,Howe
O

15



P. T. A. Magazine

Parents Magazine.

Psychology; oday

4

4. Books you can easily buy

'Games People Play, Eric Berne

I'm O.K., Your. O.K., Thomas Harris, M.D.

Physiology Today, (Magazine) -

How to Reacia Person Like a Book, G.I. Nierenberg

Body Language, G.I.Nierenberg

Reali 'Games, HollaalkiTend Sax

Magazine)
/.

5. Additional resources to e3cplore

A. Related Training Programs

1. green Circle
2. Magic Circle
3. Peer/teen Counselor Training
4. Parent Effectiveness Training

B. Additional sources of information for.South'Floriaa

1. Mental Health Community Days
2. Professional Library at Lindsey Hopkins
3. University of Miami Continuing Education Center
4. Center for Dialogue
5. Miami/Dade Community College Life Lab
6.. Dade County Staff Development Courses
7. Volunteers InSight
8. "Esprit de Corps"

21
16
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As the schools of Dade County.seek ways for each Student

to, acquire the attitudes and habits essential to the main
..

8 tenance of good mental health, a need arises for the

4 assistance ofvolunteers skilled in this area. Such

5 developmental assistance 'will allow the teacher and/or

6 counselor to better provide for the needs of the individual

7. students. For this purpose, "listeners" are recruited by

8 the Mental Health Association and by interested sehools

9 themselves.

10 It is not diffiCult for a Child to perceive himself as a

11 tiny, helpless creature. in a\ world,of strong, competent

12 giantscalled adults. The "Listen, to Children" program

13 offers children the opportunity to, have an adult friend, who

14 is not in a position of authority. By simply accepting the

15

16

17

18

19

20

21

22

children as they are, and providingindividual Attention to

theM, the listener can'help these-children communicate more

:freely about their own life ekperiences. The main goal of
o

the listener is to facilitate this communication. The

purpose of the rogram is to provide an opportunity for eac'

student and listener o develop'a.meaningful relationship

and to'help alleviate ankiety and frustration.in the

students.

23
0

Each listener Spends approximately thrity minutes per
ti

24 student per week. Most lave from two to six students

assigned to them.
25

18
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26 Each school coin.' or works with four to six listeners per
AnTri

27 school. A coaching conference of about ten minutes is,hel

28, each week between the counselor and the4istener in order

29 exchange information an to discuss problems,,happenings,

0
30 prOgress, etc.

1 -Students, who participate in this program are not extreme

2 cases. Student 'candida es may be referred to counselors

3, by teachers or' selected y the counselors 'themselves. The

'4 relationship between a'child and a listener is an on-going

5 process which ;may be terminated by request of the student,

listener, or counselor.

7 The duration of each listener's job is a minimum of two'

8 'hours per week for one semester during regular school hourS

9. They work under the direction of and in cooperation with. th

10 . school principal, guidance counselor, and teachers as a non

11 crisis .oriented lay, listener. Generally, their assignment

12 will include op or more of the following tasks:

13 I. Developing a friendly, supportive relationship with

14 their assigned students..

15 2. Planning activities which will lead to

16 cation with their students.

. 0

I

increased commun

17 3, Providing a positive model without forcing values.

13. 4. Listening to the thoughts anefeelings of the students

19 they work with.

20 5. Keeping brief observative notes on the progess of

21 assigned students.

22, 6. Consulting with the principal, guidance counselor and/oA

the

23 the teachers.

2424
.

19
'DC ,



VIDEO

1

4
AUDIO

At Orientation #2, the listeners vhf e an exercise in team

2 relations; a_presentatiOn-on "How.Cross Cultural Differendes

3 . Can Affect Your Listening Relationship"; and work in gronps,

in order to explore the characteristicsof elementary and

secondary listening. The presentations are given by Mental
'\

6 Health Association professionals.

7 Between the scheduled orientation programs :the prospective

listeners meet with the counselors at their assigned school

9 in order to explore the philosbphy and physical situations

/0 of that school. Matters of policy are set by the principal

11 of each particular school.

12 Feedback sessions are held each month to allow the listdners

13 to consult\with Mental Health professionals and to share

14 their experiences, with other listeners. The first fifteen

15 minutes of the session is devoted to a presentation on n

16

17 minutes involve a general digcuseion; andthe final thirty/

1 .a

18 minutes are used to cover elementary school and secondary

school needs.

tppic of importance to She listeners; the next forty-five

" .

26 Pre-service And in-service training is provided by the

27 'Mental Health Association and the School Volunteer Program..

28 The Listeners attend two orientation programs. Orientation

29

30

31

#1 includes a history of the program; an overall view of th

program, presented by an actixe listener and a counselor wh

has worked with a listener; a presentation'on"How to Liste

32 to Children"; and the Tole playing of "Building 1:1-Relatio

shipsv.33



19'

We also

20 v
program.has lour parts, each of-Wiiibh will be used to compai

"*- .the group of students participating in the listeners progrO

22
with a .groupof non- participating students. Part 1 will

\;: AUDIO

ie an evaluation program planned for this year.The

consist of observations conducted by trained observers

from tl University of Miami who will compar six different

25 categories of behavior of the students in ehe two groupR-.

. .

26 Part II will be a perception questi604414Ve-Whicti will be
-

. ...
, . ,

27 filled but by e teachers'of.the students iweach group.-
.

28 Part III will consist.of a peer perception'class in whidh

29 the students in both groups will examine'each others

po behaviors, and Part IV will involve the students 14oking

1 at themselves or, self-perceitiun.

32. Each of theselour parts will be conducted Free times

33' during the year - in November, Januar , and aga in May.

'-.-Our expectation is that the results this evaluati

validate our belief in the positive effects which can be

achieved by the "Listen.to Chi dreU program.
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STANDARD OPENING. 411 0 wa .... ...T. .

AUDIO

UP OF NANCY IN SET 2 "NOBODY EVER LISTENS ,TO MO HOW MANY TIMES HAVE YOU HEARD

OLLY BACK TO INCLUDE GUESTS)

3 THAT SAD LAMENT. *ELL, SOME:OF THE STUDENTS IN THE DADE,

4 COUNTY 'PUBLIC SCHOOLS ARE HEARING IT LESS AND LESS BECAUSE.

.5 A VERY SPECIAL PROGRAM WHICH CONCENTRATES ON LISTENING TO

k CHILDREN. MY NAME IS. NANCY COOPER AND AM A VOLUNTEER

7 SPECIALIST WITH THE SCHOOL VOLUNTEER P OGRAM OF MIAMI. TOIL

8 ON VOLUNTEERS IN:SIGHT WE WILL BE SPOTLIGHTING THE LISTENER

9 PROGRAM. IT ALL BEGAN WHEN I WAS EXPLORig *TUAL CONCERNS

10 WITH ANN CORDRAY, EXECUTIVE DIRECTOR OF THE MENTAL'HEALTH

ii ASSOCIATION OE DADE COUNTY. THROUGH SEVERAL DIFFERENT
/

12 CHANNELS SHE LEARNED THAT THERE WERE SOME VERY SPECIAL'.,

13 ELEMENTART8TUDENTS WHO COULD PROFIT FROM SOME SPECIAL

14 ATTENTION FROM SOME SPECIAL ADULTS: THE MENTAL HEALTH

15 ASSOCIATION HAD AGROUP.OF,VOLUNTEERS.WHO WERE READY AND

16 WILLING TO BE TRAINED TO.GIVE THAT NEEDED ATTENTION. WORKING

17 WITH A GROUP OF ELEMENTARY COUNSELORS, WE WERE ABLE TO DEFIN

18 THE ROLE OF THE LISTENER AND ALSO TO DESIGN A TRAINING PROG

19 (CUE TO DOLLY BACK).

0 WITH ME TODAY ARE-smt OF THOSE ORIGINAL COUNSELORS. AND SOME

3WHO HAVE SINCE JOINED THE PROGRAM.

22(CUE TO PAN TO GUESTS)

23.I WILL LET EACH OF MY GUESTS INTRODUCE HERSELF.

ANCY AND 4 GUESTS IN SET 24 MY NAME IS BARBARA REKER AND.

25 MY NAME IS ROSEMARY PERKINS AND . .

26 MY NAME IS BARBARA WOLPE'Aim . .

MY NAIsIE IS CAROL TONER'AND . . .

28 NANCY INTERVIEWS GUESTS.

28
2

I

0
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31 xN Hip?

32 2t cmcgr.., ARE THE NEEDS 0
J..

1

2 te.

N e

3 b. TEACHER IcatommENAtioN:

SLF.,RECOMH4DATI6.1-.

5 At ASIDE FR011 SELECTING THE STUDENTS,

6 COUNSELOR PLAY,?

.7 a. ORIENTS scgooL-zAcuLTt.

SUPERVISES.LISTENEW

9 c. PhOVIDEg DIRECTION AND INSIGHT.

d. CONDUCTS COACHING CONFERENCE.

d 3.

1 :"

SECQPARY

110W DO-YOU. SELECT CHILDREN' TO 'BE

QWN KNOWLEDGE:-'4'.t.

01%

4

STUDENTS SIMILAIg
CI

.

IN THE PROO.R4M1

2 6ROUPS pv. 4 EACH, AT 2 DIFFERENT
TABLES.,/ NANCY STANDING BETWEEN.

e. HELPS WITH EVALUATION.

12 f.RECRUITS NEW LIST RS.'

13 5. HOW- 11,S THE 4
14 a° YOUR FACULTY.

15 b. YOUR PARENTS/COngUNITY.

16° C. THE STUDENTS.

17 6. WHAT HAS IT ACCOMPLISHED?

18 (CUE TO GO TO CLOSE UP OF NANCY)

19 THANK YOU ALL FOR SHARING YOUR ENTHUSIASM.

4

a,

-

e

T ltoLaTbots

%

GRAM BEENv.RECEIVED BY:

20 NOW THAT YOU HAVE HEARD ABOUT THE PHILOSOPHY FROM THE

1
COUNSELORS, I'D LIKE YOU TO SEE A SAMPLE OF SONEOF THE

22 TRAINING WHICH,BRINGS THE COUNSELORS AND THE LISTENERS,

23 TOGETHER FOR THE FIRST TIME.

24 (CUE TO GO TO END' OF SEGMENT)

5 LET'S WATCH A SIMULATION OF SOME OF THOSE ACTIVITIES..

\

26 FOR OUR NEXT ACTIVITY, I'D'IIKE YOU, WITHIN THE NEXT FIVE

27 MINIJTES, TO BUILD THE HIGHEST FREE STANDING, STRUCTURE YOU'C
0

28 YOUR BQILDING MATERIALS WILL De. 4

4n
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VID E
V

a,

4,4

4,4
k 4 4 U0 IO'. 0*4 ,.

,

. .

f

ia

4.
30 TIME:

.0 4 1 OV.

PLASE BE SEATEDir "t;,* .
4%,

31 WHAT DOES STKci'URE SAY ABOUT THE TEAM?

32 -2. HOW. DID YOU #EctliiEN

% "4

OU DISCOVERED ,YOU hAD DIFFERENT. 4 %.
33.11ATEKTA'1g? TiOW.00130Y0 ipiLY*S TO A VOEUNi4i 5xTuA0wt e

... ...
3f.i TIC*? .4 .

tz, 0 *,,,.
_2,. .

13:HOW WA. PLAN:ILNG HANDUED?. ..

. il """p2 site. DID EVERYONE PARTICIPATE TO THE SAME DEGRgEt. ...-,...?

. r . . . ..

. ' -3h..S: -DID YOU EVER FEEL FRUPTRATEei:A44Y? HABpOW:PID.
IA .1 1 4 .0 04P 6

4T'

YOU HANI)LE OR PPRESS It
. . a '1! .

T

(CUE:.TO_CLOSE .UP Ry!kANcY) ,4 .. v:".
.

LOSE UP OF NANCY 6 TIN YOU ALL "FOR PARTICIPATI4G SO iHOLEIHE4TEDXX... .- 11r- ' . ucIlt
4

7 TEAMBUILDING IS JUST ONE OF TEX-TOPICS' COVERED DURING THE,

g FIVE HOUR PRE SERVICE TRAINING. SOME OF THE OTHERS ARE:
,

HOW TOUSTP-TO .CM/LDEN. .

.

A

16. BUILDING ONE=T07--ONE 'RELATIONSHIPS..
,,

11 AND 4

12 HOW CROSS

1 9

CULTURAL DIFFERENCES-CAN AFFECT YOUR LisTEuiic

13 RELATIONSHIPS.

ANCY.AND GUESTS IN SET

14- (CUE TO END'OF.SEGMENT)

15 NEXT LIKE YOU TO HEAR MORE -,FROM SOME OF THE LISTENERS YOL

UST SAW. HERE IS A TAPE I MADE EARLIER TODAY.

17 WELCOME TO VOONTEERS, IN'SIGHT

r"

Iv

19

20

21,

22

23

a .

PLEASE INTRODUCE YOURSELVES TO OUR VIEWERS BY TELLING-YOUR,

NAME AND A LITTLE ABOUT YOURSELF.

MY NAIL IS MARTLOU JACKSON-AND . .

I AM SHIRLEYGAGSTETTERAND

I AM BILL WARD AND . .

' 4 .r
MY NAME .IS KAREN SUMMERS AND .

24 NANCY, INTERVIEWS GUESTS.

1. LET'S r-SCUSS MOTIVATION: FIRST, 'WHY DID 701.1" L7 ^.11;.?,



V :1.

,

27 2. 'iTILL ONE, 0? YOU PLEASE A: (KAREN) TYPICAL*

28 THE :LIFE OF A LISTENER?

29 3. TO HEAR WHAT, KIND 'OF STUDENTS THE REST OF YOU.

30 HAVE SEEN..'

.10

31 4. WHAT ARE SOME OF WPERSONAL REWARDS YOU HAVE GOTTEN%

32 'THE PROGRAM?

33 5. LET'S.TALK A LITTLE ABOUT THE FEEDBACK SRSSIONS. PLEASA
34 DESCRIBE WHAT THEY ARE LIKE?

A .

L 'f).. BILL, I KNOW YOU BAVE'A UNIQUE ROLE WITH THIS PROGRAM,

2 PL4ASE b
.

ESCiiii IT.

. e

3 7:' OHAT ADVICE WOULD. YOU HAVE FOR THOSE WHO ARE VIEWING
.

-, )4 AND WHO ARE NOT INVOLVED IN THE LISTENER ;410GRAM?

. 5 (CUE. TO 'GO TO CLOSE-UP OF NANCY)
,

, (

6 THANK YOU ALL FOR S-TARING YOUR FEELINGS AND. ENTHUSIASM.

7 THIS HAS BEEN ONE OF ASERIES OF VOLUNTEERS IN'SIGHT'

PROGRAMS WHICH HAVE'VUSED ON THE CREATIVE USES, OP SCHOOL

9 VOLUNTEERS. WE HOPEYOU CAN JOIN US NEXT WEEK. AND BY TH

10 WAY, WBY NOT TELL,A. FRIEND ABOUT THE WONDERFUL WORLD OF

11 SCHOOL.NOLUNTEERING. GOOD'BYE.',

12 STANDARD CLOSE.-

N:

31

26
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. , STUDY SHEET #5
SCHOOL VOLUNTEERS WHICH USE COUNSELOR ASSISTANTS ORVOLUNTHER

LISTENERS

MODULE: ',Eiiitablishing a Volunteer Listener Program.
- , 4R

...".... .." 1 Rft ... ...I. em 1] 11

DIRECTIONS: The flowing School Volunteer Programs
. use vOlunteeys as counselor assistants.
. please contact the prokram directly or
in that.city.

STATE

Arkansas
1.

rCalifornia
2.
3.

4.

CITY

Pine Bluff

Cupertino
Los Angeles
Long Beach, Volunteers 'in Public

(4)

have indicated that they
If you are interested

th ough the school system

..

Schools (VIPS), 701. Locust Ave., 90413'.5. Palo Alto .

6. Redwood;City, 815 Allerton Street 94063
`,7. San Diego

8. San Fra cisco
Colorado

9. Efigl ood
'Connecticut

10. Greenwich.

11. Hartford, School Volunteer Program, 250 Constitution Plaza12. Weston
Florida

13. Tal lahasgee
Georgia

14. Atlanta,
P
Literary Action

illinois.
15. Chicago

Indiana
16. Marion
17. 'Michigan City.

Louisiana
18. New Ord eans,Office of School Volunteer

Massachusetts

19.'Norwell, 'Norwell School Volunteers
20. Worcester

Michigan
21.

22.

.Missouri
'23.

06103

Service, 1°Sheil Square, Suite 1848

. 62061 .

ProgrAm,Detroit, Volnnteer Servace 94 Enrichment
Jackion

University City

War

27
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STUDY SHEET #5 (continued)

STATE

New'York''
24. Heights,Lexingion School Vol. 30 Ave.&75
25. ;Rochester, One Lomb Memorian Drive, 14623

Ohio

CITY

26.

27.

Oklahoma
28.

Oregon
29.

Pennsylvan
30.

Tennessee
31.

Texas
. 32.

Virginia
33.

34.

35.

Washington
36.

West. Virgi

37.

Wisconsin
38.

Cincinnati, Volunteer
Cleveland

Oklahoma City

Eugene -

is

University Park

Memphis

ti

.,,,,

St., Queens; New Ybrk

& Tutorial Services, 230 E. Rth Street,. 45202

El Pabg, VIPS', 100 East Rio Grande,,79902

Blacksbury, Harding Avenue School
Hampton
Salem, Oak Grove School, (0

Washington.
nia
Charleston

Madison, University of Wisconsin

33
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STUDY SHEET 116

DISCUSSION GUIDE FOR USE IN EXPLORING Tfrd.PHILOSOni'BEHIND
...4**

VOLUNTEER LISTENERS

MODULE: Establishing a Volunteer Listener 'rograth

USING

II 011111111111111111111111111111111111 11111111111111 1111111111111011111111111111 li
-TIREC IONS: Completd-the following activities with a group of your colleagues.

1 need at-least 15.minutes and at least 3 people.

1. Br4nstorm ror five minutes the following 4pic: What single feature relating
to khe use of volunteers as Listeners or Counselors' Assistants is the most
intriguing? A recorder should list all Ideas suggested and there should not
be any chATienges, retorts or discussions at this time.

41

2. After all ideas have been listed the members ohphe iroup should decide by
vote,AiCh one idea they will discuss. DiscuSsion could begin by having

... the person who suggested the chosen idea elaborate on .the idea. Focus of
the discussion should be on the main characteristics of the idea as portrayed
in'the input selectionsor as perceived by the members of the group.

.

3, After 10 minutes of"diScussion the group should elect to do one"of the
following: ,.

A. Continue fora set time on the Jame topic.
B. Begin 0 new topic.
C. Arrange to meet for further discussion at some future time.
D. ClOse.ehe discussion ,

4. Try, to formulate at least five reasons why volunteers have been successful, .

as Listeners or Counselors' Assistants.
.

,

a0
A .

47

0

.^

34

29
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COMPETENCY OUTCOME II

(Target Area Needs/Resources)
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COMPETENCY OUTCOME II
i. .- 0-- .

Can identify the
major-needs/resourceS fattors

.of .his/her own situation which would affect
the establishing of a Volunteer Listener Program.

EXERCISES:

Input: (Select'One or more, of the following).

1. Read about'the way one program analyzed- its needs/
resources as described in Study Sheet #7 on page32Of this module.

2. React to the needs/resources as stated by others
by completing in writing or in discussion the
directions on Study Sheet #8 on page 35 of this
module.

3. Visit or correspodd with other programs, which
use volunteers as Counselors' Assistants in order
to. discover the needs and resources which were
identified by .them. See Study Sheet #5 on 'page 27:

of this module for a list of such programs.

Practice: (Select one or more of the following.)

1. Participate in a meeting with one or more c)4 the
following and complete Worksheet #2.

a. School persOnnel such as counselors, teachers,
principals, curriculum leaders, etc.

b. ,Community groups.such as Mental Health Associa-
tion, Medical AssoCiation'andits Auxiliary,
P.T.A's., School'Volunteer Program,' etc..

c, Individuals such as parents, religious leaders,
psychologists, social workers, government
officials, etc.

.1

Draw up ybur own needs/resources
analysis sheet and

discuss the factors with the appropriate persons ofyour own situation.

Go on to. Competency dutcome III.

3
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'STUDY SHEET #7

THE SCHOOL VOLUNTEER PROGRAM 0.7 MIAMI LOOKS AT NEED/RESOURCP,.....
RELATING TO. THE LISTENER PROGRAM

MODULE: Establishing a Volunteer Listener Program
0

In the initial phase, which lasted approximately three months, atten-

tion was focused on sever I activities:

1 - 'Gathering information concerning the use of, lay personnel as coun-

selors' assistants in order to. establish a philosophical foundation

which would be both educationally sound and practical

2. Defining the goals and roles of the Various levels of participants

within the different.grols.

3. Establishing a communications;networi and "Modus Operandi."

The Information Gathering activity, which was originally scheduled to take

three months, became an on-going activity of the project-director and has proven'

invaluable in maintaining fle2tibility and vitality, factors which have con-

' tributed tb the success of the program.

A review of the litereture and interviews with individuals in related

'fields helped to define the parameters and provide a philosophical base. One

of the first series of questions to be considered revolved around the use

of lay'or volunteer assistants in a counseling or quasi-counseling role. Dr.

Richard Emerson of the Children's Psyehiatric Center of Miami helped to fill.

0in some background information. He related that,.several years previous, he

had recruited, trained and utilized lay Listeners in his,work with°delinquent

young people. His volunteers underwent an intensive preservice training and

eOnctioned as counselors. After investigating his procedures and techniques,

pit was dedided that for tlhe purposes of the Listener Program:

1. The kind of pers n.who would most probably volunteer would not be

willing or able o commits the several months necessary to complete

the intensive pr- service training employed. by Dr. Emerson,
3 7 _



2. The4raining period, could be reduced if"thefodua shifted from the

crisis or delinquent kinds of students to thoSe Students who had

minor problems,

. The school system was not yet ready to accept the role.of lay coun7

selorat Withotit intensive training even,hough many resea chers

indicated this trend. In fact, in his book, Hel in and uman

Relations, R.R.'Carkhuff stated, "The evidence indicates 'hat with

or without training and/or supervision, lay* helpers function as

effectively or more effectively than professionals in the_helping

role (1969, p..83)".
;

Other sources also detailed the movement toward the increased use of lay; .

counselors. Of interest from the ERIC file's were the articles: "Mobili-

zation for Youth's New Model for Subprofepsional Training: Its Impact on

New York City's Health Program", (Davis, 1973), "Reaching the tinreached:

A Childrens Community Mental Health Program in the Inner City' (Morgan,

].973), and "The Training of "Third World' 'Students to function as Counselors"

(coude, 1972). A.survey of practices also indicated thr same movement.to-

ward the.use of volunteers. A questionnaire was sent to 857 School Volunteer

,Programs throughout the country to ascertain if they*used volunteers as
ei

counselor's assistants. Of°the 210 respondents, 105 programs stated they

had usertlims.4464164-eastaing degrees ofsuccess.

Another important activity which was begun duririg Phase I, was the

estabXshing of a communication's network:' At that stage, guidance was once

again derived from John Dewey who in The WO Out of Educational Confusion

counseled that, "Organization fobeducation should'-d-d not from formal'-exist-f

ing structures but from the nature of the question itself -fir- 31, p. 31).

that, in mnd, a steering committee was formed to'direct the future of the
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program. It was, unprecaentedly, composed.of a

Volunteer Program, the Mental Health Association

themselves.

representative from the-School

.

and:the.volunteer Listeners,

This group met monthly to dirtct the workings of the program and

then ieported back to the separate grodps. After all, as Rickover said in

American Education-A National Failure, "(The lack of)... communication between

vested interested groups has proved, once again, that 'divided we fall' When

the prize is first rate education" (1963, p.499). Planb7Were also made to

hold, monthly feedback' sessions with the volunteers end;:o.puiselors in order-
.

to insure on-going direction from all levels of participants. The rationale

for thi's was succinctly stated by William F. Whyte Ili his article "Models

for Building and Changing.Organizations" which appeared in the periodical,

Human Organization.

"Harmony is an undesirablegoalfor the functioning of a
complex organization. The objective should not be to build
a harmonious organization, but rather to bdild.anThrganization
capable of recognizing-the problems it faces and of develop-

_ing ways'of solving these'problemi. Since conflicts are an
inevitable part of organizational life, it is important that
conflict- resolution procedures be built-into design of the
organization." (1967, p.26).

39
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EXAMINING THE NESS /RE 0TH

MODULE: Establishing a Volunteer Listener Program

if 11 111 III 111111A11111111 11

Select one statement made by a student, and one
statement made by An adult. State your posi-
tion or,reaction to each, andexplain to others
why you believe or feel as you do. Give an
example of how you think thiswould,or might apply_
to the educational setting in ydur-own school
setting.

Statements by students Statements' by,adults

1. "Yeah, 'I thidk the main reason
for.student unrest is that stu-
dents begin to realize what the
role is in .a school, and, the fact
that it's very apparent from tehe,
beginning that they aren't being
treated like human beings at all,
and that the administration
obviously is handling students
noton a basis. of human beings
dealing with other 'human beings,
but on the basis of operating an
institution efficiently."

2. "Well, the things thAt are im-
portant to .them just axen't that
important to me. my father, my
mother, and their friends all
grew up, whet they didn't have
certain things like a.steady,
job, or a car, or house, things
like this. We live in a totally
different age, you know, where
we're jammed with all this news
every day' and you sit there
and yd'1. go, 'Well, gee, my
life's sortnof ticking away.
I've gotta do something.'"

40
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1. "Perha"ps even more
frUstrating is the
fact thateny young
people are often unable
to express, valid or logi-
cal reasons for their un-
rest. In many instances
where school administrators
have set up. programs meet-
ing specific student demands
they were dismayed to find
the same,students seemingly
uninterested in their new-'
found rights. '

"Tip, don't just follow
blindly what other people

, say is right. Well, so Tim
goes out - -Tim, Gary and all'
his friends go out and,they
me up with ansliers that we

think are wrongthatwe _Just
don't Agree with, but they
are their own answers, and we
teach them these things. We
teach them to use their heads
to be critical,-to be self-
reliant, and then when it
happens and they come up with
answers that we' on't agtee
with, then we say, "Wait a
minute!"



"Maybe you have to look at
things for what they're
really worth,, like educa-
tion, like going through
twenty, twenty-three years,
of ,school, .just tf be able
to feed yourself, and not
be cold or hungry. ;ft,

seems like an awful, lot :of
trouble for something that
people have managed to do ,

ever since the beginning
of time."

' 4. "I think one o
is that' the ad
and teacheys s
of students as

f e problems
inistrators
em to think
ferior."

5. "This, the whole'question of '

rewards and punishments is
really tOe very 15,..ey to the way
that a'school sYstem deals
with students, and it becomes
very clear to students. very
early that if they act
certain way then they can
reasonably expect to be
rewarded for it."

6. "You can continue to exist
, going to° school, which is

, like a play. world."

36
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"There's almost no young
pergom today of the
%tiddle class or upper
middle class who is -

vocationally oriented.
.You ,.can"t get them'to

anythingnything on the basis
of this is what you have
to do to earn a living,
or how to get ahead .in the
world, or any kind of
'deferred reward likethat."

4. "Perhaps none of us can
fully appreciate the gulf
yhich separates us from
our young, nor can we
understand its origins. As
unrest grows, however, e
tan kegin to measure its
distance. Across this
gap, faculty and administra-
tion on the one hand., and
students .on the other, too '

often face each other with
mutual suspicion. Teaching
from such a distance seems
futile to both sides and
perhaps'rightly so."

5. "Young people? Students?.
NO;'nOt students. I mean

. they really don't study
.unless you rub their noses

4. "Perhaps,themose important
function schools -have served
.in twentieth century induStrial
society! is custodial. And the.
school child has less,,freedom
of movement andaction and,
thought in the course of a day
than'a prisoner in a 'peniten-
tiary. Jot's:utterly inhumane;

'-'



wouldn't do to
_monkeys what we do
to children."

7.. "Nobody ever listens to me." 7. "Take the word 'educa-
tion'' for example. If
you just more or less
say education equals
life, that this isn't
necessarily a spegial
function to be de.alt
wAth by special people,
but is the central
concern of all huma
beings at whatever
his mental growth and
development.",

42
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COMPETENCY OUTCOME 11i

(Target- Administration /Supervision)
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EXERCISES:

Input:, .

I

COMPETENCY 'OUTCOME III

7
can establish a sect of guidelines for. the
administration of.a Volunteer Listener Program
which will be acceptable to the school and
community personnel involved.

(Select one or'mbre of the following).

1. Read how one program implemented a volunteer as
described in Study Sheet #9 on page 41 Of this
module.

2. Explore the'various ways that other volunteer programs
are administered by selecting; from the readings on
Study Sheet #10 on page 45 of:this module.

3. Visit or correspond with a program which uses volun
teers as counselors' assistants. See Study Sheet #5
on page 27 of thiAmodule for alist of such programs.

4. Arrange with your local educational, public or com
faercial television station to view the 15 minute or
30minute video tape presentation, "The Listener
Program" or read the scripts of the programs which
are included as Study Sheets 3 and 4 on pages 17
and 22 of this module.

Practice:' (Completeboth.of the following.)

1. Draw up a set of guidelines for administering and
supervising your own Listener Program: See "The
Listener Program Handbook" of the School Volunteer
Program of Miami for ideas. Use Worksheet #3 on
page 46 of this module at a model.

'2. Discuss your guidelines with one or pore of the
following: your principal, supervisor, teachers,
counselors, representatives from Various community
groupt. Revise your guidelines based on their
comments. Continue 'until they ha/e agreed to
participate.

Go on to Cbmpetency Outcome IV.

4o

.



o

. . .

'. STUDY SHEET #9

THE SCHOOL VOLUNTEER PROGRAM OF MIAMI LOOKS AT THE ADMINISTRATION/
SUPERVISION OF ITS LISTENER PROGRAM

MODULE. Establishing a Volunteer Listener Program.-/'''
)

In the second phase, attention was focused on four

activities which mobilized the program into action:

ecific kinds of

1. Providing for'tlarecruitment of Listeners.

2. Establishing procedures foF the selection of public school sites

and personnel.

3. Organizing both the pre- and inservice training programs for the

volunteers and schocil personnel.

4. Producing materials and supplying services to support the program.

As in the former phase, the assimilation -of information from other in-

dividuals and sources'gave a special credibility to all decisions which were

made. R.R. Carkhuff in his book, Helping and Human ReiatiOns, made several

points which help to define tho.type of volunteer who would.ma4ke the beat" .

Listener. He counsels to look for,

"Persons who exhibit a sincere regard for others, tolerance
and ability to accept people with values different from one's
own, a healthy regard for the self, warmth and sensitivity indealing with others anda capacity for empathy." (1969, p. 301)

To attract potential, volunteers, a full-scale recruitment campaign was

launched by the members of the Mental Health Association "'Mouth Services Com-.

mittee and Vdlunteer Service Committee and'by the Schodi Volunteer Program

via radio and television public service announcemente, newspaper features and

even presentations to civic and social organizations. ':Those.who answered the

call were advised that, due to unique character of the Listener relationship

4110
and the intimatb sharing that might arise, they would be pldced in schools

,outside their own home community. There was little protest-to this stipu-

lation, but as the program developed there seemed to be such a high level.of

46
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confidentiality and professionalism among tht Li steners, that many schools .

began recruiting from their own parent groups. (Samples of recruitment mat-

erials may be found in Appendix fl, Items .5, 6, and 7.)

At first it seemed i4ossible that large numbers of people with the

c

%.,
necessary qualities would have t he time or inclination to become a volunteer

Listener, but as the recruitment campaign gre4n momentum it became evident

that people were there just waiti t/rto be as ed. Perhaps they realized as

Ellen Lurie did in her hChangeangebook -H w to- t
..

hools, that, '.
.

.

"Directs meaning( volvemerit in the daily operation of
the school is 09. way to 2earn,,not only the how and why
of problem situ'ations, but also the ways and means toward
the resolutioRtilbse situations" (1970, 13.250)

. -
.

All those who applied were tiven the opportunity to attend the first

of two training sessions and it was decided that, during the sessiens-rEhe

,behavior and responses of.each.applicant were to be carefully scrutinized

and judged acceptable by a representative of the School Volunteer Program,

the,Mental Health Association and by one or more elementary counselors.
4

During the first de-briefing session it became obvious that the different'

counselors responded to the individuals in very different ways. At this

point the decision was made to allow each counselor to select his own Lis-.

tenet's. This procedure is still in effect and seems tb be working. Only

o twice duiing the. entire program were individuals unnanimously thought to be

ill-suited to the Listener role and in both cases the individuals were sat-

isfactorily placed in other volunteer jobs.

Another component of the program, the,pre-service training, proved to

be a natural pre-screening device. During the initial stages, several for-
.

mats and time periods were experimentally tried. It was' discovered that some

people would come to,one of the dual-session trainingumeetings and not return.

A phone follow-up was done and it .revealed that most of the tIrp-pits had

7
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w.

,voluntarily removed themselves becausethey felt inappropriately involved.

There were a few who felt that two pre-service sessions were too many and

were judged by another of Carkhuff's criteria,

"If the helper -enis not committed to his own physical, fr
v-

tional and intellectual development, he cannot enable'
another to find fulfillment in' any or all the realms of
functioning" (1965, p. 83%

In other words, one of, thequalities being sought in a potential Listener-._

wasa commitment to personal growth with the hope that it would encourage

growth in the student with whom:he would eventually work.

Ivan effort to further assess the potential of the applicants, the,

Carkhuff Facilitative.Ind was administered to a sample of 41 prospectilie

Listeners before they egan the training and then again after they had

been trained and had served, as Listener for one month. (A copy of this

index has been included as Study Sheet # 14. For that group, the mean on

the pre -test was 2:8 (total possible 4.5), while the mean on the post-test

for the same group was 3.6. Apparently something in the trainin sor the

nitial listening experience had contributed to the facilitative skills of

the Listeners. (For a more specific breakdown on the results see pendix

],,.Item 38.) Although Carpuff in that same book, stated that,

"Most of the evidence, both experimental as well'as empirical,
points toward the level of communication of the helper, whether
professional or non-professional, as the critical variable in
effdctive helping processes,

a recent doctoral study discovered finding to the contrary, Gerson Sacks,

in his unpublished, 1574 dissertation, Prediction of Client Perception of

the Counseling Relationship, found that,

"Counselor openness and communication ability were not found
to be significantly related to the way in which clients per-
ceived the counseling relationship. Counselors found to have
a high degree of openness" were no more likelyto be perceived
positively by their clients than were those counselors judged
to be both closed and non;facilitative."

43



BeCause of this contradictory evidence, decidedto use the data

from the facilitative index.as one indicator of probable success, but n

relocate any volunteer who scored on the lowir end of the lower end of the
13.

scale as long as a counselor felt that the volunteer, could be,of help to

student.

After discovering that there were potential volunteers available, the

next step was to establish the procedures for the selection of the public

schopl sites and personnel,. It was not difficult to interest a small group

of scboas to serve during the pilot phase, for many agree with Silverman

who in his book, Crisis in the Classroom, stressed that, "We will not see
6

the end to the crisis in our schools until we open its doors to the teal

community from which our students return." As the program developed there

were requests from many additional schools who wished to join the program.

In fact, one elementary principal, Miss'Elvira Dopico, Who is now an area-
)

level Administrator, has said that the Listener Program was the most excit-

ing program .that she had seen in all her years as a principal. At the

present time more than forty (40) elementary schools have met the estab-

lished criteria as outlined in Appendix B, Item 8 , and have become involved.
o

if.
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STUDY SHEET #10
.

SOURCES OF INFORMATION ON THE ADMINISTRATION/SUPERVISION
OF VOLUNTEER PROGRAMS

,

'.....

MODULE Establishing a Volunteer Listener .Program

r-

LI ill
A

6

There are many sources of information thgt will be helpful to
educatidnal volunteer programs. I t would be Of little value to list
them here when complete bibliographies are available from"the
National Ceder, for Voluntary Action (Washington, D.C.) and in
Your Volunteer Program, published by Project MOTIVE, Des
Moines Arca Community College.

Tile books listed below would be of great value to any
e rational volunteer program and could ake up a basic library.

,hen, Nathan E. (ed.). The Citizen V unteer.- The National
t.. uncil of Jewish Women. New York: Har er and Rowe, 1960.

Goidszer, Beau ice. Primer for Preception. Pittsburgh: Action-
,,Housing. #2 Gateway Center.

Hypps, Irene C. A Handbook for Voluni<cer Coordinators.
Project VOICE, Washington, D.C.: Washington\ Technical Insti-
tute, 1971.

.

Jamcr, Margaret T. SchoOl. Volunteers. New York: Public
Education Association, 1961. \,

Janowitz, Gayle. Helping Hands: Volunteer Work in Educa-
tIon. Chicago: University ofthicago Press, 1965. '

Larkin, Kathleen .0. For Volunteers Who Interview. Welfare
Council of Metropolitan Chicago. 123 W. Madison Street,
Chicago, Illinois 606a2.

Levin, Stanley et al. Handbook ,on Volunteers in Army
'Community Service. Center for the Study of yoluntarism,.
University of Maryland. Alexandria, Virginia: Human Resources
Research Organization', 1969.

Mergentine,. Charlotte. School Volunteer Reading Reference
.Book., New York: Columbia University Teachers College Press.

'Naylor, Harriett H. Volunteers Today: Finding, Training and
Working With Them. New York3 Association Press, 1967.

Plato,. Mary E. et al: Spick: Suggested Activities to Motivate
the Teaching of Language ;ids. Stevensville, Mich.: Educational
Service, Inc. , 196Q. ,,

Pope, Lillie. Guidelines to Teaching Remedial Reading to the
Disadvantaged. New York: Book Lab, Ina, 1968.

Rauch, Sidney. Handbook for the Volunteer Tutor. Newark,
Del.: International Reading Association, 1969.
' Russell, David H., and Elizabeth F, Listening Aids Through the
Grades. New York:, Columbia University Teachers College Press,
1959:

and Etta F. Karp. Reading Alds Through the Grades.
-New York: Columbia University Teachers College ess, 1951.

Sleisenger, Lenore. Guidebo&I for the Volubteer ,Reading
Teacher. New York: Columbia Unlvcrgity Teachers College Press,
1965.

Sperry and Hutchinson Co. Consumer EduCation Booklets,
Programs and Special Services. 3003 E. Kemper Rd
Ohio 45241

Swanson, Mary T. Your Volunteer Program. Project
MOTIVATE. Ankeny, Iowa: Des Moines Area Community
College, 1971. -

United States Office of Education. Yolunteers in Education:
Materials for Volunteer Programs and the Volunteer. Volunteers
in Education. .Washington, 6.0.: U.S. Government Printing
Office, 1972.



WORKSHEET #3 .

SAMPLE FACTORS Td CONSIDER WHEN ESTABLISHIN9 A Ngw PROGRAM

.MODULE:' Estabrshing Listener Program "

11101111111111111111111111111111111a111111111101111111111011111111111111111101111 I

DIREeTIONS: The factors and objectives below were identified by Alice Abbott
of the Florida Center for.Teacher Training Materials in Unlversity of Miami,
Florida, as being pertinent to the establishment of a similar, mini-center inother locations. Study the fd-ctors and their objectives and try to'reiate
them to your own task of implementing a new program and/or facility in your
own setting.

ESTABLISHING A MINI-CENTER

.° FACTOR "OBJECTIVE
. Contact with

the FCTTM
1. After. appointment, the Coordinator shill contact the

Florida Center for Teaching Training Materials (FCTTM)
to obtain ihformation and materials necessary for the
establishment of a liaison relationship between FCTTN
and the Mini-Center.

rce

4. .

...The Coordinator shall familiarize himself with the
Mini-Center o ept and aspects of Mini- Center
operation.

2. Familiarization.
with the Mini-
Center concept

3. Planning

.

0 ,

-,.a. After'famiaiarizing himself with concepts,relatedto
the establishment and operation of Mini-Center, the
Coordinator will plan for activities designed to
'meet local needs. I

4. Budgeting 4. The Coordinator will secure necessary financial
support for Mini-Center operation.

. Physical
facilities

5. The Coordinator will plan for the physical facilities
within which the materials and Mini-Center office,
will be housed.'

0

6..
.

Supplies The Coordinator will secure supplies necessary to
the establishment and operation of a Minis-Center.

7. Re erence
erials

. The Coordinator will order and begin compiling
materials for the referenge.section of the Mini-Center
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OPERATING A-MINI-CENTER
.

-OBJECTIVEFACTOR

1.
.

Personnel .9
, ,

1.

r
.

* 4 ,_

The Coordinator,shali define and allocate job
responsibilities for personnel available to they -4

.

. ..Mini-Center.'
.

.

2.

A

Receipt of
materials

The ordinator shall plan.for receipt-of' materials
or ,permanent storage at the Mini-Center.

,

3. Loaning of .

materials

.,,..

3.

.

.

.

.

The. Coordinator shall est blish a procedure'Whereby
materials may be loaned or field review and field
test purposes.

4. Material
return ,

my

,

4.

-

The Coordinator shall establish procedures to
Ymiec..ilitate the following procedures which are
related to the return of materials.

,,,,-

A.- Check in materials.
B. Monitor the return of overdue materials.
C.. .Notify borrowers of overdue materials.
D. Reserve materials.
E. Return evaluative instruments to the FCTTM.

,

5. Search for new
materials

.

5.

.

The Coordinator will seek to identify new developers
and cooperate with the publicizing and distributing
of newly developed materials.

6.

.

Standard
letters

.

6. The Coordinator shall establish a procedure which
will expedite re ponding to letters of inquiry and
provide information about the operation of the

/local Mini-Center.. - .

--
. ---), .

....04

(-Training)

(Evaluation)

(Communication)

OTHER CONSIDERATIONS
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COMPETENCY OUTCOME IV

(Target-Training)

1 '
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EXERCISES:

COMPETENCY OUTCOME IV.

Can establish a set of guidelines for the
training of volunteer Listenefs and SChOol
.personnel which will be acceptable to the-
,sch of and community personnel involved.

Input: d (Select one or more of the following.)

1.. Read how one program approached the topic of training
by reading Study Sheet 4611 on me 56 of this module.

2. Visit or correspond witha program which uses volun-
teers as counselors' assistants. See Study Sheet #5
on page 27.of this module for a list of such, programs.

3. View each of the four 15 minute, color, 16 m.m.
training films produced by the School Volunteerro-
gram-of Miami entitled:
"How to Listen to.Children, Part 1"
"How to Listen to Children, Part 2"
"The.Role of the Listener"
"How Cross Cultural Differences"Can
Affect Your Listening Relationship"

An alternative is to read the audio transcript of the
training film which has been included Study Sheet
#12 on page 57 of this module.

4. Explore the ideas of others by selecting from the
readings on Study Sheet #2 on Page 12 of ails module.

Practice: (Complete both-of the following :)

1. Participate in a discussion with other People-mho will
be involved in setting up vox' executing your Listener
*training Program. Be sure to include representatives
from schodradministration, counselors, teachers,
potential volunteers, mental health professionals,

r etc. Use the questions on Worksheet #4, on Page 71
of.this module as your discussion guide.

. Draw up,a .set guiderines for the training'of volun7
teer Listeners and school personnel. Obtain feedback
on them -from appropriate- school.ancr:community'sbOurces*

' and continue' revising until they are acceptable.
/

Go on to Competency Outcome V.'
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The next and perhaps mos crucial task, was to build a fraininW. ro-

grLa to provide this unite combination of challenge and flexibility hich,

as Bagley stated in Educating Emergent Man, "are the keys that continue

to unlock the.deeper chambers of n's mind." Even though many of the pro-
/ //spective Li eners had colleg degrees and some were even self-actualizing

/

and as slow expressed %sing life as a laboratory", it was felt that
.. ,

a cey ain amount of 'orien ation to this particular program was necessary.
.,.

.-

became policy tjfat all prospective Listeners and counselors would

o p i,participate in the pre-service activities in order to beceme:thoroughly
.."-- .

familiar with its expectations and limitations.
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Of prime concern in the designing of training was the issue of.curricu.-

lum or what the Listeners should know and be able to do. In the early
vs

stages, as previously stated, there was an'emphasis on the Rogerianmode,

but it soon became ob4d.g t:that it would have taken an inordinate amount

i of time for our action4riented trainees to accept and feel comfortable

v,-

using that approach. The decision was made to build on the knowledge skills

already elrident in the volunteers, i.e. to sharpening their ability to Lis-

ten and make helping responses within the framework of a meaningful retie-.

tionship. Carkhuff in Helping and Human Relations, pointed out that,

"Together the facilitative and action-oriented dimensions estaiolish the

helper as a model for effective living" (1969, p. 168).

To this end it was decided to provide trainingia a wide
.

variety of inputs. Each input would subject each session to critique, so

that the less relatille topicp.Would-be filterePout and the cogent ones

would be retained. .Consideration was given to include a rangefof\iactivi-

ties and levels to refl ect the hierarchies in both the affective and cog-

itiVe domains described by BloOm, in his Taxonomy of EducationaI'Objectives.

(The collection of the sample'agendas has been included in Appendix 4, Items

9, 10, and 11 reflect this diversity.)

1 -

As planned, constant feedback was received as groups progressed from

the pre-service training intothe actual Listening experience and based on
.

i

Listener recommendations and professional judgment, modifications were made

in the training curriculum. One topic which was added was, "How Cross-cul-
('

.
0. 4

tural Differences Can Affect the Listening 'Relationship." The need for dir-

' ection on this topic arose because of the policy of placing Listeners outside
1

of their immediate cqmmunity.. It was found that many Listeners were experi-

encing exposure to cultural, social, economic and even language situations

5E
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much different from their ownlao in order to Minimize the impact of these

'differences, the Listeners ware prepAred for them. The first step in this
t

preparation was a 04f-examination for, as Goodwin,an4 Klausmeier painted
,

out inLearning and Human lalations, "Knowfng ytur own values, fears, and

motivations is a first Step in dealing'with these factors in others" (1966,

p. 603). Then the traiiees were lead by a multi-eultuTed team through;
.

activities designed to increase their knowledge and perceptiOns. (A sample

of these techniques and the others which were included in the pre-service

training, package can be found, in the scripts of the pre-serviccp training

films which have been included in.Study Sheet 12 and the overviews

-found in Items 9, 10, and 11.) As the Listeners learned more about the

personality of their individual students, it was found that more specific

information was also needed on dealirig with such actions as fantasy, .agres-

sion, and anti-social behavior. Mortimer Smith in his book, And Madly Teach

suggested this grass roots approach to training and curriculum when he

stated that "The students themselves are our best curriculum" (1949, p. 89).

So the Listener program training was modified to use the needs and actions

of the students as the,basis of the training curriculum for the. Listener.

It'was decided not to lengthen the pre-service training because the topics,

although important, were not critical to the initial stages of one-toLone

relationship building. Instead, the monthly feedbatk meetings were restru

'tuned to include a fifteen-minute guided 'information session on the request-
.

ed topics.
.

(These topits have been listed in'Appendix B, Item 12.) These

make better use of the expertise of the mental'health pr essionals who were

--C684cting.the feedback meetings,, because it became the r additional res-

ponsibility to conduct the information sessions.

This point illustrates another facet mf.the tr ng which-.merit a

'.,.!greSt deal of attention as a result of the sensiti and highly visible roleV

15 1.
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which the Lipeners were to play as representatives ofthemental.hedith\.
M -

,community, the Schoplwyolunteer Program and the gaidance'clepartmqnt pf the

school. With all three groups intimately invOlved, sonsideration had to

be given to the question of who would do thetcraining. Once again an erm
6nation of .the literature helped point the way.

1. "The moat effective way of &electing a trainer.would be to casthim insa training role." (Carkhuff, 1969)Z. "The key to trainee change is the trainers level of functioning,'while. the key to the fu.ture 3,s the trainees present level offunctioning. The two may converge in effective prbgrams, wheretrainees''entering at relatively high levels interact with trainers. functioning between levels 2.0 and 2.5 initially may gain signifi-cantly over the course of'training with trainers functioning be-tween levels 4.0 and 4.5a" (Carkhuff, 1969)3. "Neophytes in organizations seek adyige from each other rath#than from older members beqause all that the neophytes have totrade (to the older membert) is deference (to the older members)and that'is costly to the ego (of.the neophytes)."f (Sorensen .`and Baum, 1973)
. .

/ ,
: .

As a result of these statements,: the following genera/izations were

/

.

formulated concerning the selectioh and maintenance of trainers. Trainers
had to be accepted and be judged.meaniligful by both the steering committee

.1

and the Listeners. They also.had to operate athigh levels of communication'

as'indieated by .an instrument such, as the Carkhuff Facilitative Index or
II

by a record of success in a.facilitative role (i.e., successful record as

, mental health professional,,,volunteer leader,

Also, the trainees themselves had to serve as

sharing their own knowledge and. skills during
,

sessions.

a

school counselor or teacher, etc.)..

trainers for each other by

selected portions of the training_

O
- Several other additional

considerations were felt to be of importance.

The School Volunteer program had on its, staff;persdnnel who had'had exten-

sive previous experience
training'both.commAnity volunteers

so these volunteer specialists were called upon to serve. /
0.4

.

currently,-there were strong' feelings that each Listener

58
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to the uniqUe personality and philosophy of the school in which hewas to

function, so-it was decided to include as trainers both the counselors and

school leaders with whom each would work, Finally, it was decided to'further

capitalize on the skill and experience of the mental. health professionals by

involving them as trainers.

After

would be,

determining what the training would focus on and who the trainers

the next step was to decide on how the training/would be aLom-

Because of the premium placed on the time of the psychologists and

other mental health professionals, their contributions were planned to be

direct and concise. This group was given the responsibility of presenting

mini-lectures during the pre-service training and of providing the input

andleading the discussion during the feedback sessions. To the counselors

and experienced Listeners fell the task of sharing their feeling's and ans-

wering questions-during the pre-service. Each counselor also was to hold

an orientation meeting in his school with his.assigned.Listener trainees

and then conduct a weekly coaching conference with them for, the duration of

their-period of service. The Volunteer Specialists were to lead 'the group

activities during ihe focus on team building and were to direct the role-

playing during the focus on "Building 1:1 Relationships. (A sample of these

training materials has been included as Item 13 in Appendix B.) In addition,
I

the Volunteer Specialists were to supervise the placement of Listener and

at,the feedback sessions, answer questions and provide general direct

Care was taken to pace and balance each .training session with a variety of

materials and modes to appeal to the different personalities and learning

styles of the trainees. .Both pre- andinservice activities were augmented by

supplementary readini lists, a handbookfor participants and inservice
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television presentations. Participants were even encouraged to teke-advan-

of training offered by other groups such as Parent Effectiveness, Green

Circle, Magic Circle, and Teen Counseling.
.

I

The producing of materials and supplying of support services proved to

be a vital factor-in keeping the piogram responsive to the needs of the vat-
.

ions groups. As Leonard Kezmier, the author of Principles of Management,

pointed out, "The mark of the successful manager is the ability to anticipate

Q

the needs of others and to activate resources to meet those needs" (1969,

p. 251). The training sessions.proved to be a voracious consumer of mater-

ials. Everything from index cards for the team building exercises and book-

lets for the "Building 1:1 Relationships" segments to maps showing the lo-

cation of .Listener sites and copies of the.phihlos0Phy/pr'spectus were supplied

by the School liblunteer Program.

Another aspectof the training prOgram which required special attention

was securing the sites for the' meetings. As the programlirew and more and

more people attended the feedback sessions, it was necessary to use commun-

ity meeting rooms in banks, churches, department stores and even government
01.

centers. Inter-related was the problem of staffing the'simultaneous training

and feedback sessions near the site and sources of volunteers. When it, be?

came evident that the time required of each mental health Professional far

outreached, his initial commitment, the decision was made to search for alter-
.

natives. It was James Koerner, inWho Controls the Schools, wha underscored

this need by stating that, "Those who are the first and fastest with the

alternative mode of action will command the attention of those who control'

the schools" (1968, p. 185). Ultimately, two alternatives were identified,

and pursued. First'of all, new professionals were recruited from universities,

private treatment centers and addit onal schiol sources. In addition, funds

were secured to film the four major tations by the Mental health
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professionals so that if they were unavailable to dppear in persoll"atreirst.

the Listeners would have the benefit of their expertise via film. (A. trap-

4

1

script of these films has been included as,Study kieet.# 12.) Additional

support servicer and materials which are described in other section of this

document include those related to the handbook,.the Administrator' module,

the evaluation design and the communic4ion/dissemin4tion activities.
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AUDIO TRANSCRIPT
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MODULE. Establishing a
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N,STUDY SHEET Vli
.: .

OF THE LISTENER TRAINING. FILMS

Volunteer Listening Program

I 1

tiff

In order to relate thebusjor thrust of the pre- service training activity, a transcript. ofthe four fifteen-minute training presentations has Nen included. The 16.mm., sound/colorfilm-are on file with the School Volunteer Program of Miami. The films focus on the follow-ing:

1. "How to Listen to Childien" by
Dr. Elizabeth Metcalf
Child psychologist in private practice and President of the Mental Health Association'of Dade County.

"Active Listening Techniques" by
Jack Presly, School Psychologist.

11 ls'e Role of the Listener and Counselor"-by
Dr. Warren Schlanger, M.D.
Mrs. Karen Summers, experienced. Listener.
Mr. Norman Golin, Elementary Counselor. f:

01

4. "How Cross-Cultural Differences Can Affect Your Listening Relationship"
Ms. Rossama Nyberg, Zumdn Relations Specialist.
Mr. Roger Perry, Child Psychologist.
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) HOW TO LISTEN TO CHILD N

BY DR. BLIZABETHjIETCALi

Dr. Elizabeth Metcalf is a clinical psychologist and President "of the Mental HealthAssociation. Dr. Metcalf is going to talk with us n the subject "How tb:-4.isten toChildren".

.In the total, I think communication is made up of three parts. First, you have toget the child to.talk to you,' or to respond to You in some way. Then you haVe tolisten properly to what they are telling you. And'third, you have to make an appro-priate response to the things that you have. heard.
.

x----Let's talk a little bit about all the_things we have just done and the things thatwe,are going to do when we meet our children. First, how do we get a child to talk?NowI think many of you are concerned with the fact that you are going to.be enclosedin a room with a child for a period: of time, and he may sit there-and stare at.you,and you may sit there and stare at him. How in the world are-you going to relate toeach other? Well, the first thing that you must remember is that the child is just asscared as you are. In fact, a little more because, after all, you are a grown up andyou have talked a lot/to other peoplelbeforei_but
children are frightened whenthey are coming in to meet a' strange perSon-who they haven't seen before and they are

just not sure what this is all about-T-Oi what they are going to get into. .So, you start....)off a little bit ahead and nevee:Torget this. You are the one that puts the child atease,. The fitst thing that you -needito do is to let this child ,know that you care thathe is there. That yoU are interesred in'seeing him, and that you are a person who likes
children and likes to be with them.

ci ,Now, you can' do this in many different ways. An interviewer is going to havejig oyn wayin doing this, so I am not going-to give you any l'ttle specific things that have.to bedone in one way or another, but let me suggest tha your tell a good deal we your child
by your voice. You tell a good deal to the chit the way you look at them, the way
you smile at them; the way you greet them

. . . all of these very,important first im-
pressions, that make a great deal'of difference in the way the child sees you, and the

. 'way he begins to respond to you. Don't rush the child, if he comes in and he is a
little thy and he can't talk to you -- make him comfortable, greet him warmly, tell him
a little bit about yourself and what you are there for and what this is. What you are
going to talk about or why you are there, and why you may even tell him a little bit
about why you are par icipating in the program and that you think this is important and'
that you are delighted to be able to see him. In the meantime, he-is sizing you up, and
this gives him a chanc to see what sort of a person you.are.. Then, if he doesn't'seem
to come through with ome ideas, or to have anything that he wants to say to you, don't
hesitate to let things be quiet for a little bit . . . don't be worried if you don't
talk all the time. Take it easy. Children move, although they seem to move very rapidly',
in their thinking they move at a more slower pace than adults, so, take it easy and let
him have'free time. Now, if you are having a silence which runs. off for just a little'
bit, ybli might want to talk about that. You might want tosay_to-the 'child: "You know,,
sometimes it is difficult to talk to people you don't know very well. Or, sometimes
peOple find it difficult to start thinking about tome ofthe things that are concerning
them, or that they want to talk to a stranger about". And sometimes you find that the ;
child willosay yeah, or nod his head or something and you can pick up on this apd talk
just a litae bit about how youhaVe this trouble too. And when you go and meet strange

(-410 you can say to them and so forth, and talk a little bit about this -- to let him, know

people, you don't alwaysknow exactly how to talk and you can't, you can't be sure what

tfiat'it is alright, he doesn't have to be concerned that he isn't very verbal right away,or that he can't think of a lot of things to'do. if.you arq still finding that the child
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isn't respondin to you very well, then the next thing that you might try da to moveinto someth hat is non-verbal. We have all suggested, and you will be gettingmore suggestions about this in the course of your training program, that you bringsomething to the room With you that you think the child might be interested in . . .that you think he might enjoy working with, maybe sometimes it is only a little toyautomobile that you can move back and forth. Sometimes it is a littlegate. Some-times it is something else that you can show the child. . . icebreakers which helpthe child become involved with you, because'again children are primarily non-verbalcreatures and they do need some way of relating to you, that is not'just conversation.So, if you have something that you can do with the child this may be the time tointroduce it. Just at the beginning when you are trying. . . the child is trying tofind his way in trying to talk to you, Now,.once youhave the child'talking or respond-.ing to you or telling you about himself, remember this doesn't always have to be in allsentences and a total conversation. The children tell you a good deal,about themselvesin their body movements and the thing they do. A little child who will become involvedwith what you'are doing and play and ke comments, this child is relating to you justas'much as if he carried on in_ahfil1 conversation. So when the child startsto talkand starts to relate toyou, your very important job of listening starts, and this iswhy all.

4°

f you are called "listeners"because we think tHat the important thing here foryou to o is to be sure that you listen to the child and be sure you hear what he says.We have a saying in my business "Listening with a third ear, and listening with a thirdear is really listening with your heart"....1 So when you listen to the child, listen forh.is feelings, listen for the things nerideans to tell you but he perhaps is not able toput'out in the kind of words that many adults would do. So listen for the things thatyou hear him say that relate to his feelings the way he is responding to you. The kind.of things that he may only give you in'parts and gestures and little things.
.----\.

Listening in this situation is differen than listening to a friend at a cocktail party"'or listening to someone on the radio or on TV, where youmay be listening with one eardoing two or three other things, or y may just be listening so that you are waitingfor a chance for you to talk, as you do ,so often in conversations with friends.

In this s a ion, we want you to listen as if your life depended on what was happening.Listen as though you had to take an exam on this in half an hour. Listen as though youwere going to have to give back verbatim, in other words, listen, with every fiber of yourbody, of your being, of your fedling, everything that you can do. So that you are reallypicking up everything the child is trying to tell you.

Now, once we have gotten the child to relate and respond to us, and once we really areinvolved in the listening process so that . . . we have ears and we ar 11 ready to goto the next thing that comes to us 'that is of some concern is -- ho do we respond towhat they say? How ; . . what do we come back to them with? How o we respond to thethings that we afe'hearing?

The first thing; would like to say to all of you is don't be concerned that you have tosolve tiny problem the child brings to you in any,,immediate sort of way. This is a trapwhiCh children set for you not intentionally in the sense of wanting to bemean orhostile or anything like that. But they will sort of come to you and say, "Are you thebig expert?", "Are you going to solve all my problems?", "Are yoi like my teacher whoalways,answers all my questions when Iask her this?". "Is this the kind of person thatyou are?", and so, you have to establish in_your early responses that you are not goingto come in with a lot of cheap answers, a lot oi short answers, a lot of 'quick answersthat don't'completely reflect a lot of thinking and don't encourage the child to do his41Plawn thinking, so don' be concerned if the child says to you, "What will I dp about myteacher ? ",, "What is g ing to. happen to me tomorrow?", "What course should I' take?",should I handle this ?i
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I think this often ake us xio4s, and we feel that we are (ot doing our best for the.childpif we don't omein and answer these problems. Actually, we are doing our best forthe child if We ncourage im to dohi own thinking. Don't be pressured to,give answers.Reipond to th: child. in a ay that will encourage him Co talk. Adk him to tell you moreabout the si ation: ASk him to consider alternatives to a situation. All-of these arevery importa t ways of getting hiso talk more about his concern and perhaps solve itfor him. B= honest. If I, could say one important thing about your response, that ishonest, don t tryto say that the child is going to be alright, I'll fix it. Don't worry.Maybe he 'ha 'things to worry about. So be very honesein the way you respOnd to thechild, you child. Children can tell whether or not you are honest. So be very honest,be vex): Op n,.be very warm and reme ber to be the patient seeker. after understanding,
don't feel that you have to greet th s child as the expert who will solve all his problemS.

1
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LECTURE II

.HOW TO LISTEN Tocirmumg,

BY JACK PRESLEY.

Hello therEq. I'm so glad to see
you are going to enjoy it. It's
and to see them grow; whether they
they are growing emotionally. You v
because you are interested, in them.' 4.

today about the possibility of getting
can listen; because it's pretty hard to 1
So, lees talk about some of the ways we
can listen. The first thing that you'need
to motivate them. Now thats a big euphemism,you know that w
what does it really mean'when we want to motivate a child?,
him to do something that we want him to do. In this case, to
way he feels about things. Well I would 'suggest that, if at
before you see the child the first time, talk to his teacher,
counselor or anyone else who works with him. Find outsometh
him, so when you first see him.you can make .2 or 3 statements
poSitive; that is to say you can compliment him honestly and
Now lets cat have any put-on, because children can read-you
So, make sure that you are saying something that is genuine.
Mary, "Your hair looks good",'when its all torn up and she kno
say to Johnny, "Hey man, that's a sharp shirt you've got on",

s morning, Ile didn't want to put the
u haven't really complimented him.
e 'really enjoys and that he has real

this program because*IJcnow that--
1 to be able to hel 'boys blid girls

e growing intellectual y or whether
unteered because you ike childrenw,,1
ow I want to talk to ou a fe minUtes

hildren ready to tali so t t you
sten when nobody is ng,right?

get children to alk so "that you
d to get.chil ren to talk is

talk about, but
e want to get
k about the'
11 possible,
talk his
ng good about
that are
incerefi.
oud and clear.
on't say to
s it. Don't
hen he had
lamed thing
ompliment
y accompliehed.

a real fuss with mama th
on in the first place.
him on those things.that

If -the teacher tells you about some'nice thing that he did in
picked up Mary's books when they dropped, or something of that
is a good thing to compliment him about. In order to motivate
have to give them reinforsAmerrt I make some pretty radical
sometimes, but all we psychologists are sort of nuts anywa
if we are riot nuts then we don't qualify to be real psychologis
that's why I make such. broad statements. OUe of the statements
simply thisithat nobody does anything unless he gets some kind
out of it. Nobody? That's right, nobody does anything unless
kind of reinforcement. That is to say, once he has done a part
behaved in a certain Manner, something happens'after that that
himself interprets ng valuable to him in some way. If he
it as being valua e he is not:going to do it again. or. at least
It would soon di sipate and as we say in Psychology, it extingu
.we've got big w rds for everything, sodon't run away, I-have s
you in just a little while.

I want to talk to you abOut reinforcement though, on several le
talked about four levels'of reinfoicement, not because that's

. that's all that I can think of. And if you can think of some m

chool; he
nature, that
children, we
atements
u know, and
ts. So,
I make is
f einforcemeot
e gets some
cular act or
the child
doesn't interpret
not many times.
*shes. See,

me Tiore for

I
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great. First of all, I've talked about reiAforcement on a basic level. *.
Everybody can respond on a basic level. That is to say, if the organism
has a need and behaving in a certain way fulfills.the need, then we are
responding on 'a basic leve.41. If a child is hungry you -can give him food
and by, giving him food you can get him to do bast anything you want him
to do. Especially, if he is hungry enough and he has been without food
long enough. But we really dont deal with chi ren on that level very often.
Most of the time the children who come to us in school, at least, hopefully,
have'had something to eat, and they are not literally' hungry. Although
people will respond to -food, even when they are not hungry.

,

Soklets move up to another level 1.-

that,is A little mork practical to use with
children:in your listening 'situation. You want the child to be motivated and
you Want him to talk about the*things that give feeling to him and are
important to him then promise him or make available to him some kind of
an activity. Children love tole involved iii activities, Now this might be
that you simply take, him out to Walk around the block or to go out and look
on the campus. at some of the flower6 or shrubsr2i It.depends on the age of
the child. You'll have tough common sense to know what kind of things oNL
wquld interest the child. n activity is a tremendously motivating for
especially for a child who has to it in a school building all day for five
orfive and a half hOurs. You kilo Man, its just great to-beable-to get up,and
walk around the hall. 'If the teacher asks, "Who would like to take a note to
the principal's office?" all the little hands will go up, you know, because
after all, we've been sitting here all this time, its high time we got'time
to move around, So, if you can, give him some activity, especially if it's a
planned and interesting activity, as a result of reaching some behavioral
criteria. So that as you listen to your children, you find that some of their
problems relate to their own behavior. That is'to say,-Johnny is having a
hard time getting alon the classroom because he won't stay in his seat;
or because. he wont listen to .the teacher. because he just can't keep his `hands
to himself. . He has to pull Mary's hair, an he has to bump. silly with his
elbow while he is going to the pencil sharpener. It just seems that there is
no way to get by Billy without that elbow going up. So, if you want to motiyate
hiM to corredt some of those behaviors and thereby'make his own life more
enjoyable,"give him some kind of activity that will motivate him. Is a
reinforcer. 'Then many of our children can function on the level that will be
called social reinforcement. As a matter of fact, we hope that they all might
eventually function on this_level most of the time. Which is to say_they
simply want your approval.

''',........

By reason of the fact that you are an adult indicates that most children
want your approval, because you automatically become associated as an adult
with the power structure of our society and with what we sometimes refer to as the
peckingorder. _ You know, the rooster pecks on the big hen, and the big hen
on the little hen and the little hen on the little chick. The child realizes that
he is the little chick, so that if you can show him some attention and some
acceptance, all of a sudden he doesn't have,to be the little chick any longer
,and he can elevate himself in the social order. My what a tremendously motivating
power that is to realize that you can climb up in the social world. So, if

-4

you want to motiv

/
to the child' to change some of his behaviors that are. ausing

him difficulties just start bragging -on him. JuSt give him some honest,
sincere, positive compliments. 13
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Remember I said at. the beginning'to'givethe child a compliment? 'Don't quit
then, bechuse lie needs it repeatedly. We recognize id the field of learning.
that children ed repetition. You are aware of this ,-I'm sure. There wasu a
fellow that demo stratedis truth td us by working with pigeons. He had a -°

od and t o 'a. box: Then he said toy the pigeon, 'Hey, you dumb
bunny, T there and punch .that lever, and. I'll give you a piT e. corn."
Do you b lieve that? Of course you don't believe that. That's ri icu

,because the pigeon couldn't communicat4 Well then how in the would c uld
you teach a pigeon that when he goes into the box he should go o er a d punch
the lever in order to get corn? WellIwould you believe that it s s, marily
by trial and error. That is to say you wait until the dumb bunny happens
accidentally to punch the lever then be Sure that.you are on the spot, give
him his corn. Then the ole pigeon says, "Hey that's the game. I punch the
lever, I get the corn." Well, not tie first time. As a matter offact, it
takes him about 150 trials to fig e that out. So, it takes children a little
time, also. But, if the child behaves properly and the teacher,tells.you
after you have visited him asecond time or the third time or even the.first
time that he has done some nice things, you take'the time to reinforce those
nice things that he haS'done by saying, "Boy, that was grand. Your teacher
told me what a nice guy you were,." And learn to use superlatives. You know,
a lot of people have a bighang up with this. They.jpst can't say, fine,
-great and grand and wonderful, marvelous.- It comes a little hardto them. Well,
I think one of the reasons that it comes a little hard to us is because'we are
born and reared in a negative society. You know most everything in our whole
society is geared to the'negative. As a matter of:fact, when you were first
born the doctor grabbed you by the heels and stood you upside down and WHAM
right on the bottom. ,York know you start off, negative. Well you live negative.
That is to say-, you take your automobile today, for instance. When you stark
'out home from your work you stop at every stop sign, every stop light7'
give a turn signal every turn you make, do everything perfectly, pull up in
your driveway and as soon as you et in your driveway, nobody will do a thing
or say -a word. But turn it a Run t ough three of those stop .signs,.

.and .about two of those stop 1 her ,will be plenty -said, About $25. Or $30
worth down at the Justice Buildin Do you get the point? Now, we need!
chi dren to recognize that the lives hat,they lead can bring respOnses from
us hen they do the right things, w en 6:good things , So, motivate your

dren, socially, by saying nice things to them. You Might,if you have an
opportunity,, utilize some help Walgivingt m positive reinforcement. I
suggest that people stand before the,mirro and act a.little bit. What's
wrong with facial 'expressions?. What's wr 0 with gestures?; -.4e them to
motivate childrtn.

Now the,last level I have up here you don't have to worry much about. Thetis
mastery; not many children reach that level for many things. But work on this
.social level and you can motivate children to do .a. lot of things and to solve
'a lot 6f their own problems because reall a child solving his own problems
is the best solution that can be found.

6
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LECTURE IIIa

FEEDBACK SESSIONS

T;IITH THE LISTENERS
,1

r:. I'M Warren,$chlanger and I help lead the feedback'sessions.'.

.

.

I'm Karen Summers and L'Ill here.withyou.today to share my experiences as a
listener.

.4

And i'mNorm Golden and I'm:an:elementary counselor. ..

Mod. Dr. Schlanger, what is the role of the listener?

'Ans. Well, Joe, the role of the listener has really chatted since the onset of the
program. At first we conceptualized the iibtener as somebody who would sit.
there rather passively and just ligten to what the child is.saying but really
not et themselves involvd6 very much. As the years have passed, it evolved
that it is now more important for the individual to be a person first, and, in
-C9 unicating with the child, to bring in his or her own personality. Theseare he best tools, that the listenerhas available to him onto her.

od. Mr. Golden, what is the role of the counselor within the listener program? ,

Ans." The.counselor reAty-edts as a consultant to the listener. He gets involved
in their training and he also helps them when, they get stuck in certain kinds
of situations when they are working with the child. .

'Mod. Warren said that he was mostly involve:in feedback sessions. The counselors,
also conduct weekly coaching conferences,.don't they Norm7

Yes, they do. They get very much involved lire day to day listening program.
When things come up where the listener just doesn't know what to do, they come
o the counselor and they,cry on Our shoulder and we try to help them out.

°
Mod. You are kind of a'istener's listener then?

4

Ads,

, Arts: Exactly,

Mod. Mrs. Summers, please describe a typical day in thelife of a listener.

Ans. Well; my day starts by taking by own eon to school first, and then I continue
on to the school that 'I'm working in. The first thing I do is have my coaching

. .

session with my counselor.% And then I continue 'to the class of the first
student thdt T am gbini to see. I try and spend between 20 and 30 minutes
with each one of the Children. he `end ofthe sessfon after I have peen
my,children,', I try to take me a/ not f what has gone on that day so that I
,can discuss.it with my couns or again.

Mod. so:a typical.daylor'y s being with your 06 family and having your 'relationship
within and then also ydoiking, with

your students?
lt
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was really great, that he would hold my hand.

CMOd. That was.reallya big step for .him, then.-j;

410Ans.; It sure was, because he waareally frightened o; adul

Med. How are, the teachers of these students prepared for the.liseeners and thelistener programs in.the school?
'..

Ans. We try to make them aware of the purpose of the listening program whichis just to provide the kids with a one-to-one relationship. The teachers ale

el

usually very cooperative, because they are condernod about t e kids and theare aware nowl,from'past
experiencealthat this kind of a pro ram can reallyhelp.

Mod.

Ans.

f
You talkeaa little bit about where the listening takes place. It takes placein the school. Just how do you suggest that the listeners begin theirrelationship?

WellII usually start/ in mine, by just introducing myself tci, them, saying I wasgoi to be their friend, and we would do things like find a quiet cornerin he library and read a book together, or we would play on the swings Orsli e, or we would go for a walk or sometimes I would let them choose whatthe wanted. to do. They would bring a record from home and we would playthat record together or other times I would have really a structured timewhere I had brought something from home and we would do it. Or sometimes wewent for a walk around the schoolgrounds-. There are many things you can do'with them. Youcan.always find some quiet place, even if it is a doorstepin a room. You can get a quiet place by you lf.

Different listeners use different kinds\ approaches. I remember one listenerbrought ballet records and did, ballet w th several girls. Not in the class-room, but they went into another room t at was available. That became verypopular. She had more kids that want :d to get involved with her than sheknew how to handle.

I think that is vile of the
of the program because we
could really capitalize on

reasons Miss Warren said that we change the philosophy
found that we had so much talent involved and wethe talents of the listeners too.

Mod.' .How did this, relate to the development of the initial meetings?

Ans. As far as the relationship itself, it's like any relationship, really, it'snot very different. People kind of test each other out. See w t the otherOne is willing to accept and on of the things that I fe ery important'is to be yegrielf. For example)todayNancy has a_cpl If Nancy was totry to be bubbly and jovial, ttha,t wouldn't be .Nancy, today.. We change from.day to day and maybe Nancy would want to say to the'child1that she is workingwith, "You know, I feel rotten today," rather than try to be cheerful andbubbly. If I was to come up and say hello to Norm , who I know here, and say,"Gee, Norm, great tosee you",he would know that I was really being phony;'+.bdcause-that's not me. Then the children and the adult test each other out.What's okay in this relationship, and what's not okay in this relatidnehipZ Achild might try to induce the listener to go across to 7-11 to purchase allkinds of goodies and test thellistener out. Is that okay? If the listenerlgOesahead and dOes that, well then the
child expects thatthe next tim.
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Mod.

Ans.

Ho will continue to test and if the listener isn't comfortable in doing thatin the first place and went along,and,did she .is really setting up a //false message in the relationship.'

I found the children are very'perdeptive to he *mod that I Was in. I knowone day that my little dog had.been stolen 4 night before and I was really
distressed about this. I told one of my c dren. I said,"I'm really disturbed
today because my little dog was .stolen t night." He tried:fr.-console me,.shared one of his experiences with me wh- one of his animals had been missing.I thought that was very important that h could open up and share his feelingswith me. But they do know when you are i a down mood.

Once you develop a strong felationship w th them like that, thenihow do youactually end up the relationship? What do you suggest?- Warren?

-3

Wells I think you start ending the relationship before the.end really begins.Because you are really,telling the youngster from the beginning, that this
is going to be a relationship that will 'probably last only ,the school year. "'Then you have to recognize that you ve to repeat this.jas the end approaches/
and you go through a separation as y u do in,any'otherrelationship.'

Mod. Woll0I think it's about time for us to separate from you all. Jo.apd I would_
like to thank your our guest Warren Schlanger, Karen Summers, randNorm Golden
for sharing your experiences in the listener program with

'

V 4
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HOW CROSS CULTURAL DIFFERENCES CAN AFFECT

YOUR `LISTENING RELATIONSHIP

.

My name is Nancy Cooper. I'm a Volunteer Specialist with the School VolunteerProgratri of Miami, With ma is Joe 'Butchness representing the Mental Health'Association of Dadt Couqty. Together,we are.going to be exploring a topicof interest to new listeners. That is, how cultural differencet can affecta listening relationship. And to help us explore. that subject, we have twoguests. I'll let each of our guests introduce themselves.

And. 14 Roger Perry, Child Psychologist. Right now, I'm concerned with trainingpersons who are interested in learning and being involved in the listenerftogram.

Ans. I'm ROmma Nyberg, a member/ Of the de County Human Relations Team, assignedto the South Area and am actually inv lved in training listeners for goinginto our South Area School.

Mod. Rasamma, / know thatduring your training sessions, you developed some very
special, techniques to help the listeners to take'a look at their own valuesyst544... Would you share that with.u6 now:So that we can see what you do?

Ans. AlriOt: You know /When these volunteers come to the program, they come withall kinds of background with all kinds of reasons'for coming there. To -dosome goal setting togetner1 we start with self-- awareness type of techniques,first. I'm very much into circles, Nancy and I do all.kinds of wheel type.'things,'circle type things. Maybe you could try some with me?

Great! For a circle hpre4-we can :certainly explore that.

Ans. For instance, one of the first activities that we do-. as people come in andsit down and say hello or eve doing a name game Of getting to know each other,we try to get them in touch wih their old,feelings first. We do somet ngcalled a Here and Now Wheel, which is just a. circle with a cross in the iddle.-Do you want to do one with me?

Mod. Okay.

VsAns. Actually, verbalize four different feellias,maybe
even more, that'S why itis called a wheal. Just exactly what are you feeling now?

Nod, That's easy.

Ans. How are you feeling right now; very honestly.verbalize it. I could say veryhonestly that I am a little nervous in front of a camera. I'm a little apprehensiveas to how this whole thing would go, that is if I were doing a training session,
. I would feel quite comfortable and confident because I.think I know what I am doingor talking about. I'm well prepares for my workshop or. what I am going to doright now. That gives me a feeling of"confidence and I'm very empty inside.I'm really hungry. I haven't had breakfast and it. makes me hungry. With theseverball.ttionS, we go one step further. We say, alright, where do you actuallyfeel nervous in your body? Aid if you can center that, and if you're feelingtenseness in your legs or in your shoulders or whatever, we can get in touchwith that and deal with it. You see, I can try and get rid of my nervousness,

.stop my _legs from shaking, by verbalizing it.

1. Finding our where,it is,in my body that I'm feeling nervous, and then
trying to do something about,it.

The very fact that I am able to share that
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I am feeling .less nervous right nOK I'R feeling much better aboutit; so, this-is just a sensing type of an excercise, ,which not only4' gets us together
with ourgelVes-individUally,hut once we start toshare l'could say: "Joe What do you have on.your wheel?",

ir

"I put down,I was excited about-this-program

Excite4!

Ok, can yoU .tell me where ins' your body you are excited?
'Mainly, my stomach ha,'ha, ha! It1s combinatidn of 'being nervous,I imagine.

Alright, you are getting th picture though

Right, I am sure. Btityon are getting the idea of what is the Here &- Now Wheel, we call it.

Now if the- -listeners can,do this,often ior themselves, they will doit automatically...They wouldn't have to write to draw the 'wheel. Seeit become an automatic reaction when you areositting with ayoungster thatlyou, haye never seen before. How dogs one feel?Now, they become even mere aware of how that little girl or boy isfeeling, sitting' there with a stranger and wanting or expecting toopen up.. You see, this is jst.a sensing excercise, so if youlike that wheel I'll give you another one.

OK!

Ready.

Alright trydanother one this way, and I'll put a small wheelcalling it, me, inside.I need to function a lot of various or dif-ferent types of energy. Energy is the'in-word today. Hum! iuml

You know...

,.
There are some basic energies that I have to have to survive,right? And we discussed that we need food, water,
sleep, air, this type of thing. Butl might need more of onepartiCular basic energy than others. Maybe .1 need more
slgep. Someone might have to have much more food than Iand we discussed that as basic energy Wheel__basic energy thing..and then;we each of us.have our own private
energy.resources,that we reach out 6.'Try to ethink'd% your own.,I know what one is' mine.

Need for others.

Need for others. OK? Then you would put
because you could express your need for
This is also mine, but need for othets co
The arrow coming into me breaking th

it dow this way, only
othe . This is Joe's.

e written this way
my basic energy resourcesand giving me something to go by. For instance, if that is g verystrong need it ill be a long straight line,.long line.' No*, this.could be another shorter line which ,could be. ',eels. see. I wouldlike to give another line. As .a matter of fact, for me touching isa very important thing. I need to be touched physically.I like totouch others, especially those I like,_so touching is a very
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Right

OK. This Pne is called; The PRIVACY CIRCLE

important energy source for me to function. Another one would
be to be alone. A need time, you know meditation or some form
of a need time, is very.important. It could be.a very fow line,
This, again could get in touch with energy resources that are
important to me but to be aware if yoil are going to share with
me'whht' your energy resources are. If I realize that your
resource was touching, then I would touch you more, wouldn't'

.I? And do you realize that' this little boy sitting here or this
little girl sitting here hap an energy source that could be a very
strange one ?. We had a young person,., tell, a listener
Chat one energy source.for him was smelling. Smells of all kinds
give him a high. So he had.tobe surrounded with good'smells,,
smells that he enjoyed, ineenhe and perfume, and this is a
tremendous rejuvenating energizing force for him. ,So, again it
ip just a way of getting to know where you are coming from, what-
you need, making you aware of what another person needs. To take
hit go, to make him rejuvenated. 'So that is what we call an energy
reserve; and it can,take all kirA of forms. Crying can be
a real source of energy, tension, acceptance, praise for.
all of us. OK!

Ready for another ones;
.

May I'll give you a new.page. 'You here for that.

The Privacy Circle which goes viry well with the listener"s pro am
me again one of the things that, would never share with anyone lse. There are
some secrets that I would never, never tell anyone else. Think about that for
a minute. Get in touch with that. If you would have to tell someone. You
are forced to tell someone, who would you tell? It could be your own close,
very close people that would beofamily people, or your friend. It could be,
excuse my terrible writing. It could be aquaintances, but you are getting
an idea of. what this Privacy Circle is all about. This could be strangers,,
this could even be people that we, whom we do not like to have in our Circle
or almost like. I don't mean to say enemies'but peoplethat we don't like,
who are not even strangers, but people we already have stereotyped that we don't
'like, OK? Don't like with people. -

We can go on a d on just examining them, what kinds of people.who we would share
our secrects

This is really very interesting.

What culture of factors might affect the listening relationship?

I don't know if they are really cultural factors but often times °I found that
when Rso. le are in a kind of relationship, th are in

dLfferent spaced' Tley are communicating 'in the same kind of languag_s that
are traditional. /I think this is an important thing in learning to isten
that first of akl I've got to be sure that I know the languae'that you are
.speaking. it-can be a regular kind of language like Spanish and English or

' it couldA4 other kinds of learned things, that I learned to communicate
right en:*ans a certain thing. You learn that it means another. thing.
I think'those are important things that can'be worked through certainly, but
they are aware, the two people are aware from the beginning, that it can
help the relationship.
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PAGE 4 I,

..
MI v e Mr*

\AIWOd. What can a listener do as part of the initial meeting with the child to eliminate
..some of the problems with the language.

-
.. .

, .
4.

. . .

,Ans: For me; I think is the same kind of thing that 'I do in any kind of relationship.
When I don't understand you,

or I think-I don't understand you, or if .I think there is4ny kind pf question'at all I say well, heylet me .check it out. I ask.
"you if that is what you meant, and if .it wasn't you can correct me or set me

straight or whatewer it was gObd. I think,just the idea of being willing ..

to check put where you think the person is coming,frot, is good. n

Mod. That will lead to more communication than even just talking about that specific
item and give the relationship, something in common,,which they key not have to
begin with.

Ans. I think so. '

.Md. What are Sote other cultural things.that'you think mightaffect the role of
the listener?

.Ans. Thinkinginow,that we have listeners that 4re all sex set, and they come from
all income backgrounds, and we'lhavee-Ome chat.are black, white,. Spanish, and

they may or may not oe paired up with someone who isysimilar.

Mod. I know listeners have asked the question,'what.if they should try to, pick up
the'lingo.- Would a middle class white, female meeting.with a 13 year old
black, be accepted by the child if they pick up the ton ue? ".

Well, again, this is a-personal bias of mine, but I reall don't think that
there is a necessity for establishing a relationship, Cer inly you can haw-
4 friend who is Spanish or any kind of person of a different language, dif-
ferent culture, different race and You don't necessarily have to speak that
language per se, as-longfts you can develop some sort of common ground
fir communication. .If somd6ne were to come to me of a different race, first
meeting, and he is going-to try all of a, sudden to face things that I don't
associate with

7
phat person.

1But if the person can smile, everybody smiles when they
are happy. If the pers4h can smild when thdY are genuinely happy I am going
to try and pick up on---thati and I am going to ay wherever that person is coming
fromlhe is happy.--1 can share with it I can dentify with it. I don't
have to worry wther heis trying to trick me! Or anything like that,
you see.

-

Mod. I would like to thank both of you for sharing your thoughts and ideas
with us. I am sure that you will help any listener who is going into a
new situation, and I invite.you bliCany time to work with our listeners
in he near future.

Ans.

Thank you very much.

Thank you.
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HOW TO ORGAN/ZE YOUR TRAINING COMPONENTS
(Discussion Guide

. ,

MODULE. Establishing a Volunteer Listene, Ptogram

11111111111111111111111 III 1110111111111111111111111111111111 MINI 0
DIRECTIONS: Study the questioli8 anid consideration and then make note-of:allreasonal4e options and alternatives hq cki are open to you.

.

KEY QUESTIONS
CONSIDERATIONS NOTES*

A. .WHO:
. .-

Should be trained? 'l
Should do. the training?
-

%,'

Listeners? supervisors? teachers?
School, personnel? professionals

from the community?
'.

..
.

B.

.

.

WHY:

Is training necessary?
.

.

.

k

.

_-3
.

Are trained volunteers usually
happier?- more effective?

Are trained teachers usually
more tolerant? flexible?
efficient?

.C. WHEN:
.

Shovld training. occur?
Should sessions be '

held? .

. ..

Preservice? insexvice
e '

'Weekly? monthly5? upondem 1?

D. HOW: c
Will we train`? L-.

Will we get trainees?

.
.

Lecture? site-visit? multi-
media? demonstration? readings?
Recruit,from parents? on radio/ u

T.V.? newspaper? flyers?.
.

/

.

..

E. `WHAT: :

Standatds shoed we
set?

-°Will we teach them?

..__

Test . cores? performance? '

expeit judgment?
, .

How to listen? to respond?
to act? to communicate?

.

F.

.

.

WHERE: .

, Can training be held?
i

1.

Can trainers.be
obtained 7,-.

.

,
.

---

,
,

In sall? community center?
home? 0

Health and mental health
association? school\dePart-
ments?

.

.

,

.

.

*Use the baCk of this sheet for add
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V), EXERCISES:

Input:.

COMPETENCY OUTCOME V

Can establish a set of guidelines for the
evaluation of the volunteer Listener program
which will be,acceptable to the school and
community personnel involved.

(Select one or more of, the following.)

1. Read how one program approached the topic of evaluation;
by reading Study Sheet #13 on page p4 of this module. .

2. Explore the evaluation ideas of others by se cting from the read
one Study Sheet,#2 on page 12 of this module or Study Sheet #10
on page 45..

3. Visit or correspond wi rogram whic uses and evaluates vol-
nnteers_gs counselors' tants. S Study Sheet #5 on page
27 of this module for a 1 if such programs.

jet. Examine the sample instruments w ich have been included
as Study Sheets #14 to 19 whi begin on page 86 of
this module and consider ho each might be adapted or

.adopted for your'own purp es.

Practice: (Complete both of the following.)

1. Participafe in a discussion with other people who will
be involved in setting up or executing your Listener
evaluation design. -Be sure to include representatives
from school personnel as well as any community groups
which are directly involved. Try to include local
university professors or graduate students as volunteers
to help you design and'complete your evaluation. Use
Worksheet #5 on page112 of this module as your discussion
guide.

2. Draw up a set-of guidelines lor the evaluation of your
Listener program. Obtain feedback on them from appropriate
school and community sources and continue revising until
they are acceptable.

Congratulations you should now be well on your way to establishing a
Volunteer Listener Program.
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MODULE:

.

STUDY SHE113

SCHOOL VOLUNTEER PROGRAM OF MIAMI LOOKS AT THE EVALUATION
OF ITS LISTENER

Establishing a Volunteer Listener Program

ini[111110111111111111101111111111111111111111111111111111011111111111111111011111111111
Phase III - Evaluating the Program

In the third phase, attention as focused on four specific kinds of

activities which established a system for monitoring and evaluating both
;

the processes and products of the program:

1. Establishing a system for monitoring all levels of participation'

within the program. 4.

2. Developing evaluation instruments and procedures ich wer apprb-

priate to and effective in the evaluation of this program.

3. Providing an overall evaluation' of the processes of 'the program

from all levels of participants and providing for its assimilation

into the program.

4. Providing for an evaluation of the products of the program to pro-

vide data for future improvements.

Monitoring the program presented a unique challenge as it grew from a

handful of Listerers and three counselors in six schools to more than 150
7

"Listeners and 35 counselors in 45 schools. The original guidelines as des-

cribed in Appendix B, Item 5, were maintained, but additional measures were

en. The services of one full-time volunteer were needed to communicate

Disteners and to complete mailings to the 'participants informing the

g feedback and Planning meetings.

As the program grew it also became imperative to have a designated

chairman who would represent the Listeners. One of the main duties of the

person was to follow-up on the drop-outs and keep a finger on the puisetf

L..isolotl. At ollo.Limo, there wAt4 (well -a p,raduaco ntliOent who ser.,
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a Listener's listener.

Meetings also proved to be a very important evaluation m dium- A very

special and highly pro uctive planning me-ting was held in m'd-year toap-O

praise progress, and sue mod ficat ns. (The minutes fr m that meeting

have been Ancluded as Item J-4 in Appendix B.) At this time it was decided

to enrich the feedback sessions with a guided input segmen and to expand

into junior high schools. The Youth Services Committee of 'he Mental Health

Associdtion became the vehicle for communication with the m ntal health pro-

fessionals who were not directly involved with theotrainin

with the count v 1 school personnel who served on that ommittee. In

addition to recruitment, the committee was mainly concerne with the'evalu-

ation of the program.

Because the counselors were the front line interpreters of the philoso-'.

phy of the program, it was necessary to remain in close touch and this was

done primarily by phone and memo. The counselors in turn, met weekly with

their assigned Listeners in coaching conferences and met regularly with the

faculties of their schools to report progr d advise of changes or mod-

ificatioAd'in the program. Some counselors voice the opiniqn that it was

prudent to communicate with the parents of the students who were participating.

Others felt that the Listeners should,be regarded as part of the regular

counseling services of the school and that calling attention to the activity

-might work to the detriment of the program. After lengthy consideration and
0

experimental attempts with different approaches, it was decided to leave the

issue to the discretion.to the principal/counselor team at each school.

In reality,only they knew the character, of the community and personality

of the parents well enough to determine, the most app -ropri

(Sample letters to parents used by elemen

e-course of. action.

iii eoncla-rST- schools h e been
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included as Items 15 and 15A in Appendix B.)

As a result of comments made ring feedback sessions, it became appar-.

that, for many of the Listeners, saying goodbye or *ietarawing from the

relationship at the end of the school year was a very awkward and painful

situation. It was pointed out that, under more normal conditions, friend-

ships did not end just because June had arrived.. On the Other hand, there

was.a feeling that to extend the relationship, to 'more than one year, except
,d

in rare.cases, would be to encourage a dependency and that was deemed7on-

desirpl . To cope with this situation, it became part of the philosophy of

-the program for the Listeners to establish, early in the development of the

relationship,, that'they were special kinds of friends who were available for

only limited periods of time. Then as the termination time drew near, both

the Listener and the student could face the situation and their feelings

openly. Several Listeners even described activities in which scrapbooks,

photo collections or even self-made tokens of friendship were assembled and

exchanged as farewell presents.

This idea seemed to fill the needs of the Listeners, but presented a

Minor philosophical problem. On the advice of the mental heals professionals

and school personnel, it had been part of the philosophy ogram to .:

discourage ttie Listeners from bringing food or gifts. It had always been

stressed that, in their role, the main emphasis was to be on the building,

not buying, of the relationship. To-open up the Pandora s Box of goodbye

gifts seemed to defeat the basic goal of the program. The issue was resolved /'S

through the suggestion of a Listener who had simply made a friendship card

for her students and had decided that the School Volunteer Program would

provide a basic card, which could be decorated and Modified, by even the

most, unartistic of the Listeners, and given to the Students. Because there
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was almost no intrinsic value't6 the card, it did not compromise the basic

goals. Later feedback from some parents and teachers revealed that the- bought

behind the card was reallyvalued and that
/

some of the cards had been displayed

- on dressers, posted on bedroom walls and even carried in notebooks and

used by the students during "Show and Tell" activities. (A sample of the

basic card has been incl d i Appendix as Item, 116.)

Asin the case of any new program or activity, the curiosity'of others

who were not directly involved,_ was stimulated by the co 11111

)
ents of the counse-

.

lors, teachers and students who were direct'parcipants. In older to c0 bmmun,

icate with those school'peopie who were only indirectly affectez, several

steps were taken. The program was spotlightedin the School Volunteer Program

Leader's Handbook which was distributed to 411.239 schools in the.county.

(The ppropriate page from that book has been included as Item 17 in Aispendix.B.)

The Listeners were also the subject of one of the "Volunteers InSight" pro-
p

grams, a weekly, half-hour television series for and about school volunteers

and school personnel. (Other such communication activities have been detail--

ed in section IV of this document.)

Because feedback was an integral part of each phase and component of.the

program and because attention had been given during the planningistakes-for

the immediate incorporation of ,such feedback,'no major changes w re ever,

indicated by any of the communication or evaluation procedtres. It seemed

NNthat the personnel connected with the program could havebeen us ng as a,

standard, Chester Nolte's observation in his b(dok, An Introdt'diiOh to School

Administration, "An.individual cannot be deemed a responsive end responsible

A
administrator until he has proved to be accessible to both his loudest cri-

tic and hiss most silent praiser" (1966, p. 311),.

82,
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Subtects,

Evaluation Design and Methodology

Although the Listener Program *as,implemented in elementary schools on a

- county-wide basis, onlfthose program schOOls within one -half hour of

%

traveling distance to,the University of Miami were invited to participate

in the'program.This was done to facilitate the collection of observa-

,/tion 4ata by the observers, all of whom were University of Miami students.

'Because of the unique blendihg of cultural and sOcio-economic groups in

all.of these schools, proximityto theupiversity; did not make the

students in these schools less representative of the total participants

in the Listener'Program. Randomization was achieved by arbitrarily

selecting'a day,and time for a meeting and then including in the study

the schools of any counselors who were able to attend. Of the twenty- ,

five sc o s Which'were eligible, counselors attended from twelve. This
..-. .. . .

TP . . , ..

number was eventually narrowed to seven schools which remained to the end' .
._

/
cr-

.
. .

of The study'because of. one or more of ,the following;; Listener.or stu-
. k.,,,

dent s ckness, failure to obtain a control match for the experimental
I.

student orl.nternal.situation within the school. Of the total of 160
.4

students who were meeting with Listeners, the twenty-one in the seven
4

schools were selected to serve as the experimental group. This Met the
...

'-..1,. . . 0. ,-

assumption of normality, therefore the parametric tests which were used

were deemed applicable. r.

..2

..
A conference was held with the counsel or from ihdseschools in

, .

'%.,

order to describe the four instruments being used and to outlirie their %.-
I .

t 1,
.0.

roles in he overall design. The, counselors were asked to list'all those *
r

.- . , ,

Students in,their schools who would be receiving tenets and to,.identify . -
.

! .

P
1.

*,,t..

4



the self-defeating behavior .which qualified them to receive a Listener.

Only those with one of the four self-defeating behaviors "ich appeared

on the selected observation instrument were maintained in the experi-

'mental group. Those behaviors categorier41 unrelated, social,

aggression, withdrawal, withdrawn. (See Appendix 4, Item 141or"an ex-

panded explanation of each behavio .) They were then asked to select a

control for each by matching on following criteria: teacher,

sex, general problem area (one of the four self-defeating behaviors)

and general academic ability. The resulting twenty pairs represented.

grades 2-5, both sexes and three ethnic groups.

sr

Treatment Procedures

The Lis rs who had already received five hours, of preservice

orienetion, as previously described, began meeting with their assigned4

students in November. The treatment period continued for approximately

eight weeks until mid-January. Some Listener-student pairs met feWer

times because of holidays and teacher work days whet students were not0

in school. The Listeners werenot told they were part of an evaluation

and so proceeded, a all ether Listeners, to meet for one-half hour per

.' week with each student in order to buildoa meaningful relationship. The
i .

. .

, .

.

.

guidelines which governed these relationships and the actual listening '

, .. .

techni.ques emplyed complied with thestadards as described in other
.

1,
.

sectione.of this paper. Each Listener, met as per specifications

with the elementary counselor during a coaching Conference and each

wps encouraged to attend the monthly feedback sessions with the mental

. health professionals.'"



Selection, Development and Collection of Data

The major hypothesis to be tested was:

The frequency and evidence of self-defeating behavior
of elementary students in the ixperiiental group will
be significantly less than the frequency and evidence
of self-defeating behavior of elementary students in
the control group.

In order to test this hypothesis, '-it Was nedes ry to have valid and re=

liable.msasures of self-defeating behavior; the dependent variable. An

observation technique FACT, which was developed, validated and reported

on by Michelle Kavanaugh in her dissertation; An Investigation into the

Relative Effectiveness of the Teacher-Counselor Team Method vs. Counsel-

ing in Facilitating Classroom Behavior Change, was modified to serve as
14

the basis for the test design. The reliabilities for the four items

ranged from .93 to .98. (See Appendix B, Item 19 for an analysis of

reliability for the F.A.C.T.) Because the observation of student be-

haviOr by impartial, trained observers limited the data to that per-
,

ceived by only one sources it was decided to broaden'the study to include

other types of behavior change recording instruments which would involve,

additional sources. Each additional instrument was selected due to

its potential to indicate studerit behavior change as perceived by

differentrsourcet. The other sources selected were the students them-

selves, their teachers and their peers.
,

To.measure teacher perceptions and peer perception two other

scales were designed. They were also based od,the four sel -defeatins

behaviors outlined in the FACT instrgthent. BecauseAhese are socio-

metric instrum nts, which were devised for the parposes of this study,

only face atc content validity was'recorded. Changes in self-perception

were dependent upon the categories in Ira Gordon's, "Hog I See Myself

w 44
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Scale." In the'booklet, "A Test Manual'for the"HoW I SeeMYself Scale,"

Mr. Gordon reported 'that, "There is a low but.significant correlation

o
between all parts of the How I See Myself Scale. and observed classroom

behavior." (See Appendix B, Item 20 for an analysis of the correlations.)
4

It is iiiportant to note that for all scales the items and situa-

tions were considered fixed, a fact.which increased reliability. Items

were considered fixed because the results of the study were to apply

only to those items by whiCh student behavior was

and as previously, shown all'items originated from

significantly related. Situations were considered

4"

defined and measured

the same base or w- e

fixed for three

reasons. First,. because the results were to apply in the,sudy only

to the four behaviors defined in the:FAGT. Second, be ause observatioils

were. made at both morning and afternoon times, in order to minimize

the effect. of outside variables or influences such as stimulation just

after a physical education class, pre-lunch hunger pangs,or mid-after-

noon slump. Third, because stability behavior,in the case of the

observations, was greater after the initial-"noveltyr effect of being,

observed "wore, off". Although the observers were trained to be as in-

conspicuous As pbssible, the curiosity of the students toward strangers

in their class Was evident. To offset this effect, the first two obser-

vations were discarded and only the remaining sessions were tallied. It

was also assumed that as the observers practiced'using the. instrument,

their skill and accuracy would increase, thuaprodilcing an increasingly

more valid observation score.

Selecting and Training Instrument Administrators

The Vailangtof the observers as to how behavior'would be coded

was cr ial and called for great skill. The first step was to select

81
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individuals who had hadsome observation.experienCe. Two psychology classes

from the University of Miami were selected to sAre as.the.observers.
. 0

MT. Rowen's group made the pre-treatment obsex'vations, While Dr. Epstein's

group observed at mid - treatment and post-treatment. Variability in observer

interpretation was minimized by the use of the same trainer and training

,film and by the standardization of each 9bserver against a constant who, in

this cas,p was theftrainOr...It was planned that approximately three hours

oftraining pr4ration would take place prior to the collection of observa-

tional data. The preparation consisted of explanation and discussion' of
0

behavior categories, coding from a:ten minute film which showed a variety of

classroom behavior, and one forty-five minute standardizing session. in.an

actual classroom. (See Appendix B, Item 21 for a breakdown in "e-peicent

of agreement against the standard for the two groups.) In addition'each

group was given a short orientation to the purpose of both tbe Listener

program and the evaluation design, bUt they were never told which students

were experimental and which were control.

In selecting those who would administer the self- perception instru-

ment, several factors were considered. 'Because many of the students in-

volved in the study were in the early elementary grades, it was thought

it advisable to read the'test to them,-so a sMs11 group or one -to -one

mode was most appropriate. This mode was also considered desirable due
rs

to the personal nature of the questions, but it was felt that the students
7

mould hesitate to respond honestly to'a total stranger such as the study

director. On the other hand, it was felt that to.use the counselor or

teacher, who knew a great deal about the students, might unnecessarily

- influence the responses to the scale.. After taking into consideration

all these factors, it was decided to usethe student observers to collect

Er
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the data after their last obServation Session in the classroom. The

.students would then have become accustomedhem, they could operate

On a small groupr one-to-one basis and they could handle the data,on

an impartial basis. The observers were trained to use this instrument

by the study director. Because of the self-ekplanatory nature of the

scale, it was necessary only to point out vocabulary words which could

have proved to be troublesome to some students.

The main criteria used to select those who would adminiSter the

peer-perception instrument were access to the students, time enough to

do the job well and skill in dealing with students. The elementary

counselors in the project schools were the ones who possessed all these

characteristics. It was felt that any effects of their knowledge of

control and experimental students would be minimized by the fact that the

instrument would be administered to entire classes at the same time.

Training for this instrument was somewhat more involved because techniques

had to be devised to cope with students who could not spell or who did

not know the names of their classmates. The ti.aining took approximately

two hours and was held on a day when students ere not in school,so that
.

.

the counselors could meet as a group.

;

At that same time the counselors were gi en the responsibility of

gathering the data for the teacher perception nstrument. Once again,

because the instrument was self-explanatory, a 1 that was necessary was

to see that the teachers got the the survey, a swered the questions and

returned the survey.

Collection of Data

In order to test the hypothesis, it was decided to collect the

:data at three stages: pre- treatment, .mid - treatment and post-treatment.

88
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At the writing of this paper, stages one and two have been completed

and will be reported on. ,The pre and mid-term data gathering perio

lasted for approximately two weeks each time.

The scheduling of the floie observations of any particular pair,

one half hour per individual per pair, was governed by the following

criteria: only one observation to a twenty-four hour period; observation

times which varied throughout the school day; consecutive observation

time for pairs to capitalize or sameness. of classroom environment. Dut-
'

ing any single half-hour session the observer would,spend ten seconds '

watching the student and five seconds classifying, it as one of the four

self-defeating behaviors or two non-self-defeating behaviors and recording

it in the corresponding column on the observation form. After the sets

of completed observation forms were,turned in, they were tabulated by

volunteers and of the twenty pairs, t n were randomly seg.ected each

time and cross-checked by the study di ector. The totals for each of

the columns were transferred to a m ter sheet from which subsequent

analysis was made.

The results of the,peer-jo(erception instrument were collected in
CO

another form. As per directions each student in the class was asked to

look at a picture held by the counselor and listen to a paragraph read

by the counselor. Each picture/paragraph set illustrated one of the four

self-defeating behaviors under examination. Each student was then asked

to list the names of all the students in the class who acted tiiAt way

most of the time. These lists were then examined by volunteers for the

names of the pairs of students in the study. The number of times each

name appeared in each category was tallied and recorded on a master

sheet and .these frequencies were analyzed later.



',.,

Because the self - perception instrument, the How I SeQMyself Scale,

p

was in a standardized written format, the collection of data from it was

quite mechanical. After the students completed the scale, th ages were

forwarded to the study director. A volunteer was trained to re-weight the

randomly reversed responses and add the total score. The score for each,

student was then transferred to a)master sheet from which later analysis
)

was made.

A

A similar procedure was used for the teacher perception instrument

because it too was in written format. The teachers of pairs oAsub-.

jects were asked to complete a'separate form for each subject. The form

defined each of the four self-defeating behaviors under study and presented

Likert-type frequency scale for each. The teacher simply marked where

he thought each student was on the frequency scale for each behavior.

,'These farms were then sent to the study director. Volunteers converted

the marks to weight numbers ese Were transferred to a master sheet

to be analyzed late

ti

3.

9
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--*From Helping and Human. Relations by R.R.-Carkhuff. New. York': Hoat, Rinehart
and Winston, 1969.
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*Developed by Nancy Cooper of the Miami School Volunteer Program, 1451 North BayshoreDr. Miami, Florida 33132
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I

.

POSITION: (check one)

LISTEN-TO-CHILDREN .PROGRW
ATTITUDE QUESTIONNAIRE

School Administrator

Teacher.

DIRECTIONS: Read each statement .and decide how you feel about it.. Then circle
tt,e number wlaichaost nearly corresponds to your feelings. Finally identify some
specific reasons for your. ratings in the section marked "because".

TrAilaNG COMPONENTS:

- Stronglv. ,. Strongly
, Disagree Agree

The 4-hour pre- service training sessions are a. -.' 1 . 2 3 4 5
valuable part of the training program.

:Because:°

2. The mon
part of

eedback sessions are a valuable 1
training program; Because:

s ,

3. The school-lever orientation by the counselor' 1 2 3 4
and/or school administrators .1.4 a valuable. . . Because:
part of the training program.

.

SCHOOL- LEVEL. CONSIDERATIONS:

Arf. The listeners are regarded by the faculty as .1 4 5
_

a contributing member of the total school team., Because:

93



retis ten-To-Children Program...p

Attitude Questionnaire.
Page 2

,-. . . Strongly . Strongly
Disagree..._ Agree

$.. The listeners are regarded by the administrators 1 *2 4: 5

of the school as .k contr bu ngmember of the Because:
total school team.

6.- The facili ties at the. school are adequate fO r 1 2 3 A 5

the needs of the listeners. ..., Because:

TILE ROLE OF THE LISTENER:

7. The listeners helped meet-a definite need in 1

the schools. Because:
t-,.

15. The listeners 'were able to establish a 1 2 3 4

satisfactory relationship with the students. Because:

4

The aisteneri affected the behavi9r of the L 2 3 4 5

atOents in a positive manner. Because:

,411
,

that changes would you suggest for improving the program? (Write answer' on back)

That suggestions would you make for motivating others to participate*A listeners?

.94.(Write answer on back) .
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Procedure for Coding

4

This Observation instrument has.been designed to sample in 15-second

units the natural behaviors of the child. The optimal length of an

obserliation appears to be approximately 30 minutes:. v

.

The observer upon entering the classroom should seat himself wherip he can

see the child's face and hear any conversational interactions specifically

between the teacher and the .child being observed. It is recommendedthat

5 additional minutes be taken at the beginning of the observation for

familiarization with the situation and teacher's style. The observer

might code silently to, himself without recording thus setting the tempo.

This additional pre-
414,

also permits activities to be resumed by teacher

and pupils'in a mane nearly that which existed before the interruption

of the observer!s entrande.

Categories Defined
4

Task Oriented - Perfsjming assigned work or a self-initiated task which

is not in conflict with framework of the'classroom or.tpacher permission.

This category includes active work in assigned areas, examples would be

workbook activities, feeding fish, writing, spelling or arithmetic lessons,
e'

art work, eto. It also includes thoughtful staring when child seems to be

involved .n'the work of the task.

Mark R if task is performed in response to teacher

Mark I if task is initiated by.thd child:

Examples:

'Walking to reading circle, taking seat and waiting.

: .

directed activity.

Passing papers or books at teacher's request.. R

96
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Looking at teacher or blackboard in a thoughtful manner.

Looking over work "agsigned.either
during or after completion.

Woiking on assigned ditto sheet or blackboard work.

Writing a creative.writing tory about teachei assigned topic.

-Writing a creaoive writing z about self-assigned topic.

Goes to clasarbom library to select a book or to return book.
(Teacher does not give permission or refusal)

Gets up from desk,,walks to bookshelf and gets dictionary,

returns to desk.-

Social Work Orie

R.

- This category includes any social,remark, inter-

change, Or action which is task oriented, .A child.-may Bocial

,contacts in relation. to his work. Ee may respond to another's work',

he may explain a task to a peer, he may note anOther!s.progrees,'give or
.

get suggestions it'regard to task, or he may initiate interaction with

teacher in regard to ayork'problem. Resefired for social needs in

relation to work task. 'In discussion/participation any verbal contrite-

bution is recorded under this category -'and any evidence to contribute, ,

-such as hand raised to ask a questionJor'reply to one. Record by in-

. dicating the target person; .S for same sex, 0 for opposite sex, angl T.

for teacher. Record a circle if it is to more than one.' Indicate I 'if

initiated by the child. Indicate R if it is in response to another's
5

Examples: .

The child is allowed to stand or sit byteachar to work rather than at

his own desk. During that time the teacher's presence is directly next

to the child even though he may be receiving no specific help. Child is

asIced te.goto blackboard to write answer, etc. and an swer is a com-

munication to others .in that., they all watch and respond just as though.

7
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el

he had performed orally.

Child answers teacher's'questions asked when she 'has not selected-,

.

a particular child and appeara acceptant 'of chitdren's answers without

raising hands, indeed seems to expect this.

Child raises hand to respond to teacher's qudstion'or to ask a

question concerning curriculum in the broadsense of tht term.

Tr

Ti
Asking a child if he may ,borrow a crayon or other material to do :-'
Works

Oi
"Look at my picture (to ,teach r to another child

(Ti)
Si orvOi.

-"I'm dope with-the first part'. Are you done?
' Si or Oi

"That'.s good." (Chad aPProvbs another child's work). Si or

Child relates tn,incident or shows something he has brought

for show and tell, to all the children in the group. .Si or Qi

91

3: 'UnrolattdsTask Oriented - interest is focused on a task

which is 'not assigned by teacher. E.g.', drawing; putting together

paper clips, etc.
'

Record A for Academic.if child is reading or 'doing any
school work.

:Record N or Nonacademic if behavior is otherwise..

Verbal contributidns; not know what to reply. E.g.,
"What?" "Repeat the question. ".

It is always assumed that this category is initiated by the child

and tiuftofore no I is necessary. The exception would be in the above

mentioned case where a response is called for by the teacher and the

child's response is irrelevant, in which case an R is recorded

following A.

Examples:

Child is attending to items of his own clothing'and ihis' engages his
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inttredtc,
Tying and untying shoes

Taking off sweater and'rolling it up into a ball to make
a pillow

Child is' wanderl.N. about room'or taking long route to
assigned area rather than moving there directly

there is an assigned task to
Coloring or doodling'
be completed ,

Combing Pair

Child's head' is
undetermined

when

in his desk; desk top up and activity

Child's hands are in his desk; interest appears more
centered on what is going on inside the desk

Child goes to bathroom, drinking fountain or to wash hands

Child is watching the work activities of reading group with
interest-

Child is reading a library book rather than doing assigned
work

Child is flipping t4e pages in
that ho should'beiattending.to

Working on assigned task while
directions

texts when activity indicates
a specific pue

the teacher is giving the

e

N

N

N

N

4. .Social - This category includes any social remark, interchange Or

'action.. It includes mutual horseplay,'friendly conversation d

gestures and any funny faces to attract attention. It is pu ely
a social interchange with no task element involved.

Record by indicating the parget,person; S. for same sex, 0 for

opposite sex, and T for teacher. Record 1 if initiated by the

child or R if, behavior is in response to another's inipiation.

ExaMples:

During activity 1 "I'm first at recess to b t." Si

During activity 3- "Miss X, what time is r cess?" Ti

.During activity 1 - Child approacheaTeac -r while she is
getting merials out of desk; "Guess
what I' did last nigh

99
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2 °5. Aggression - Any behavior whith evidences disrespect for the,righta;

of others with intent on the part of the.child. Tt may be retaliatory,

physical. or non - physical, e.g., hitting others, temper tantrums,

defiance for purpose of defiance. This behavior probably causes most

inferences.

Record by indicating the target person; S for same sex, 0 for opposite

sex, and T for teacher. If, no ,target seems indicated just tally a mark.
14

Examples:

Making noises deliberately to -district classrodm teacher; squeals,
grunts, or loud singing. Watching teacher for her reaction.

Dropping pencil over and over onto desk to,see if teacher will ask
him to stop, makes noise in process and watches teacher who has
previously told him to stop.

Ti

Ti

Hitting or pushing another.while lining up to go to lunch. Si o Oi

Ryvhning to line or chair to get the first or a special position. Si Oi

Destruction of pr4perty; his own or others, e.g., breaking crayons,
tearing up paper, throwing paper on the floor, scribbling on
another child's paper.

Refusal to comply with the directions of the teacher issued
specifically to him.

Looking over another child's work for the purposeof getting
answers, this must be clearindicated copying.

Taking another child's materials from his desk without asking
'permission.

Teacher asks child to put all four chair lege on the floor, he
dogs for a second but immediately raises two dff the floor.

Hollering out to capture Teacher's attention while teacher is
talking or listening to another person.

Arguing with teacher--

T: Get to work now
S: No, it's too much.

6. Withdrawal

X00,

100
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Si or Oi

Si or Oi



Record N

Record D

Examples:
0

if wandering off from the task, looking around, watches'
others without apparent reason.

if day dreaming, staring in space not apparently focused
on work.. Generally the eyes will discriminate the difference.

Stating fixedly at nothing particular

Head in arms on desk fo lowing teacher disapproval

Made to stand in corner an crying

Playing with fingers and does so
in this activity

aimlessly; no real interest

Lobking,around at .others in the room in a scanning manner

1 0 1

101
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STUDY §ITEET,#17.
....... .,

,:.--
. SAMPLE EVALUATION . INSTRUMENT

MODULE: Establishing a Volunteer Listener PrOg*ill,

'II 1 I I 1111

See the following pages for a copy of the Teacher

Perception Rating Scale.*

*Developed by Dr. Michelle Kavanaugh and implemented by Fancy Cooper of the Miami
School Volunteer Program,.1451 North Bayshore Dr. Miami Florida 33132
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PERCEPTIdeTEACHER RATING SCALE

I. 'PART ONE

Directions: Please read the behavioral descriptibns in terns one through six
helow. Reflect carefully'upon the behavi of (students name)

as ou have observed him in
school and on the playground sinc (date) *. Try-to
estimate the proportion of his ime that (he,she) engages in be-
haviors described by the category. Now put an .X at the closest)
location point on the demension line which follows the behavioral
descriptive category.

1. TASK-ORIENTED :BEHAVIOR

When (he,she) is supposed to be doing seatwork or any indepepdent
activity (he,dhe).Tries.td do it, If it is completed (he,she) goes
on to look at library books or some other worthwhile lea ing act- .

ivity. When (he,she) is supposed to be watching and/or* istening,
( he,she) does so. This applies Whether the teacher is m self or
another; whether it is a MA radio or T.V. program. XII She) tries
to answer when calle&on even if wrong. When asked to c ear off
his desk; put materials away; line up or any other manag ment-ie-
quest, .( he,she) tries to follow directions.

Most of
the time

So

the
e of ' Half of

e the time,

2. SOCIAL -WORK ORIENTED B HAVIOR

Most of
the time

J

Seldom . Almo ever

(He,She) likes to talk about school work to me, to other

tishare. (He,She) will explain or show school work to of

nd to students. (He,She) almost always has something in

dents or school personnel. (He,She) will offer suggestion
others or tries to help in some way. If (he,she) is invol
peers in a project or group activity (he,she) trys to help
done. (Be,' She) volunteers to answer questions or,,,tell-ab
we are studying. This person is interestee1i what%other
are producing and w show or till about his own.

eachers
eresting
er stu-
.to

ed with
get it,
ut things
tudents

Some of
the time

a-

1

Hajlf of
the time

10 t.)

Seldom

011avoma

.1

Almost ne

q

er
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F`

3.A UNRELATED. T SK ORIENTATION (NON ACADEMIC).

( is or her) interest'is often fo ed on a task not assigned.
.g. drawing; stringing per clip ; making an airplane.,
en called upon.(his or her) responses maybe "what?" or

'Repeat the question." (His or her) Activities often includes
wandering around the room, taking,the long route rather than
moving directly; combing hair; digging inside desk; going to
bathroom or drinking fountain unnecessarily.

1
t 1 I.Most of Some of Half of Seldom 'Almost neverthe time the time the time

4

3.B UNRELATED TASK ORIENTATION (ACADEMIC)

(He or she) works on one school-related task when they need is
to be attending. to another. (He or she) reads library books.
in preference to doing assigned work. (He or she) listens to
activities of others when (he or she) should be doing (his orher) own work

)Most of
I I

1Some of. Half of Seldom Almost neverthe time the time 0 the tim
;.

4. PURE-SOCIAL

lb

(He or she) seems to enjoy talking with others and does soto the
exclusion of getting classwork done. (He or she) wants to sell
about everything that goes on in his life. (He or_she) does this
with peers,. (hg or she) socializes apart from the task and, on
the playground, social relations heavily outweigh game playing.*(he or she) may make faces or in general clown. around to get
attention'.

Most of Some of Half of Seldom Almost neverthe time the time the' time

5. AGGRESSION

Mopt of

the time

(He or she) exhibits behavior w ich is disrespectful of the
rights of others with intent. He or she) *lay, retaliate
physically lbt non physically by hitting others, throwing temper
tantrums, or even defiancing 'for the sakeof defiance.. Some otherbehavioral examRles are deliberateloud noise makinglo distract

111

Glass, shovin _inlines, sharpening pencil and sticking otheor destructio of property-(his or he)own or.others.

Some. of
.ifietime

I
hair or
the time

104
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6. WITHDRAWAL

(He or she) appears to daydream a great deal and often looks
gut of window; lies iwth head _on- des i tares aimlessly about
the room or at nothing. (He or she) rare pays with others
and stands alone or quietly refuies (usually avoidance) to
get involved with others in clasd..

Most of
the time

(

Some of Half of Seldom. Almost never
the time the time

f 105
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STUDY SHEET #18
.

.

,
.

SAMPLE EVALUATION INS RUMENT
.

MODULE: Establishing a Volunteer Listener Program

See the following pages for a copy of the Self

4

Perception Rating Scale.*

*Developed by Ira Gordon. For more information see "A Test-.Manual-for the How ISee Myself Scale," Florida Educational Research and Development Couqcil, Gainsville,Florida.
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NAME 'SCaWL GRADE

SEX: Boy Girl ETHNIC BACKGROUND: Bla:k Spanish-Speaking White

CE OF VOLUNTEER WITH WHOM WORKING

/(111
HOW,I SEE MYSELF

These questions are all about yo heyhey are to learn how you see yotirself most.
There are no right or wrong ans4rs. 'I want you to think of how you are most of

not how you think you ought to be. . .not how wan be or your parents or
you to be. Read both sides of the question. -Circle the way that you feel most

DIRECTIONS:
of the time.
the time. . .

friends want
of the, time.

1. Nothing gets me too mad. 1

21 I don't stay with things
and finish them.

3. I am very good at drawing.
0

.2

I get mad easily.

3 1n4 5 I stick with something until,I
finish.

4. I don't like to work on 1 2 3 .4 5
committees.

' 5. I wish I were taller or
'shorter:

'I Worry a lot.

I wish I could do something.
with my hair.

1 2 3

I am not much good at 4rawing.

,I like .to work with others.

.4 Ay 5 I ani just, the right height.

5

8. Teachers like me. 1 .2 3 4 5

I have lots of energy. 1 2 3 ,4 5

10. play gamed, well. 1 2 3 4 5

.11. I'm just the right weight. 1 2 3' 4 5

12. The girls don't like me, 1 2 3 4' 5
they leave me out.

13. I°\very good at speaking
befre a gro.up.

2 3 4 5

14. My face is pretty (good 1 2 3
looking).

15. I'm very good in music. 4 5

1 2 3 4 516. ,J get along good with
.rteachdrs,

41,
I ddn't like teachers.

o

18. I t .feel at ease, 5
omfortable inside.

f don't wor much.

My hair is nice looking.'

Teachers don't like me.

I haven't much energy.

I play games very, well.

I wish I were lighter or heavier.

The girls like me a lot, they
choose me.

I'm not much good at speaking before
a group.

I wish I were prettier (good lookling)

I'm not much good in music.

I don't get along wit teachersi"--

.5 I like teachers very,much.
. 4

I feel very at ease, comfortable
'inside,

107,



MODULE. Establis

TTUDY SHEET #19
i

AMPLE EVALUATION INSTRUNiNT

.

i,

.

ing a Volunteer ListenerProgram

III

.

1111111 1 1 11 1

See the ollowing pages for a copy of the peer

Perception Rating Scale. *

4

5

*Developed by Dr. Michelle Kavanaugh and implemented by Nancy Cooper of 'the Miami,
School Volunteer Program1451 Ncrth Bayshore Dr. Miami, Florida 33132
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TIONS" THE PEER. PERCEPTION CARDS,

1. TEACHER, p ease te or have each child write his name on the.chalkboard so
that it c'n be used as reference duringthe activity.-

2. COUNSELOR, be sure that you have a set of four cards which show the four chara
teristics which will be the focus of this acttvity.°

_ -

S. couNnum, be sure that each child has 4 sheets of paper and somethi6g-to write it

4. COUNSELOR, please note that there are two.stepg to each situati40. In step one,
the students listen to the counselor read the descriptive paragraph and then' list
the names of all the .students in the room to wham, they think, the description
.applies. In step two the students' are asked to look back over the list and mark''
the names of the students who do that particular thing:ma of the time.

6,

5. COUNSELOR, to begin the session say

Please take out 4* sheets of paper and a pencil. During the next fewminutes

we' will work . on ah activity which will help me know this class better and .71'

I need'your help. As you can,see, the nammof all the 'students in this class
/
are.writien on the Chalkboard. Is there anyone there you don't know? (If so,

please ask those sedde; nts tb stand.). I am goirig to show,you some pictures and tell

a story : about a'PersAn,'Phen I.would like you to wipe' down the name of any

.

student, in this class whO sounds Just like the parson .in the story, No one but yett

will know what you think about each person becatise you will -not write your name on

the paper. When We are all done, I will collect the papers and count thefm. Here

is the-first story

.

6. COUNSELOR, after the situation has been read have the students write the name of
?their classmate3who most nearly fit the person in the description. Then Say

Now, that you have listed the names of the students who are like the person in

the story, I would like you to go back over your list and put a big X beside the

names of those students who act like thd person in the story MOST of the time.

7 COUNSELOR, then have .the students turn to the next piece of%paper and continue

, situation and please read the situations as numbered.

with the next sivationg. Please have the students number each list-go correspond

109
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SITUATION -1

This person sometimes hurts others. Sometimes he or she will say thingsto huit0
another''persoW,a feelings., Sometimes,' thiq person, hits or teases others, ' on just

. Iacts mean. He or she does not often dank about the rightsand feelings of' thers

This person jtist thinks about what he or'she wants to do and will do almost lnythingg

to get his or her own Way.' Sometimes this person might shoVe-another
1

up for lunch, might run to get the best seat, break things on pilkpose, throw paper

on the floor or scribble on someone else's paper, or even take another person's

,, materials without Asking. This pexson might even bang on a desk to gat attention

or even talk.back to the teachers in a rude way. Sometimes this person.staith gigh6.
or trY,a to get others to gangup on a person he or she dooset-lika. GUESS,WHO?

. :

SITUATION 2
4

5,,
t

5

P
This person seemstto daydream alot7of the time. He or she looks out the windoW or'

sits quietly without doing anytl ng. Sometimes this person just stares at nothing-

"and other times just put his or her head down on the desk. This,person doesn't often pl

with talk to others in the class or on'the playground.' 'Alin of the time., this.pbrson

junta stands or plays alone. It often seems as though they are noepaying much attentio
,- f : '

do GUESS WHO? -,
1

to y14at'Aothers or say.

.

SITUATION 3'

1 f

.

.

1 i

i.' ji 1

1 li .1
4

:

4

1

-i

This person does not try to be mean, but always seems to be doing somethikig eine

I! ,.

, .

beside what he or she id supposed to be doing. When the class' is'working,, this person
. .

'smetimeS walks around, plays with things inside the desk, goes -to the badiror..m, gets
1,1' ;.,..%&drink or combb hair. Many times when the teachercalls on this Persop.!ho or she

doedn't even know what the question is., GUESS WHO?

0

110
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SITUATION 4

This person has so much fun playing and talking..with other boys and git16-that he

.

. . ,

usually,doesn't get his work done. He or she wants to talk with other children when
, . 2

the class is supposed to be working or reading. When a group of children are *supposed

to be working on a project, this person doesn't want to pay any attention to the

project,, but instead, wane to play, around and Have fuh.

this

2ven-on the playground,

n doesn't care very much for playing regular gathes, instead:he or she

just p ays around or makes .friends. To get attention, this person might mdke funny,

faces.orsmen whisper to.neighbors'dUring t seems as though this person always

want' i the teacher and Other students to,hear aboutwhat he did and what he wants to

He or she 1a always talking and usUail about himself. 'GUESS WHo?

Ain

*In

;;
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0

7

1 .'".

.

0.

111



4.

%If0..." 10..4...

t
I

r
I I 1

cr.
i

I I I

, ..fr

1 111

,.. .w 1.....0

[.

.
. .

MODULE:, Estab

.

.

HOW TO Ed$WYOUR
.01.g

ishinea, V"

WORKSHEET T #5
.

LISTENER PROGRAM
Ossiorl Guide)

..

.

i7ribeer Ligtener Program

.

.
,

.

11 1

, 11 11 11 I li

DIRECTIONS:. Study e questions and oonsiderations

.

tnithen,make note of allreasonable options nd alternatives open to you.

KEY QUESTIONS .0 .\ '. CONSIDERATIONS
. . NOTES * ,

A. WHQ:
.

Shoulacould do the .

eialuation?,. .
.

Can help collect 4ata?
..

.

. . ,

.

. .0. *

School personnel?. consultaPts?
professionals?

.

' Counselors? volunteers ?.
-college students?.

.
. .

.

,

B. WHY:.
. .

,

Is lialustion necessary?

.

.
.

.

Will data and facts increase
credibility? stimulate
interest? provide basis for
improvement? _ '

, ..

.
. .

.

Co WHAT:

Attitudes/behavidrs of
studentsqthers should/
could be evaluated?

.

.

What part of program are . .

effectilfe? ineffective? '

Hovihhow much do studepts
.change? .

.

,

.-

.

,

.

.

b. HOW: ' .

Will evaluation be '

conduced?
Data be analyzed?.

,

Formal /informal?

Check university? scho61
.system?

.

.

.

.

. ,

. ..:
.

.

.

,

E. WHEN:. 1
.

Will evaluation occur?
.-

. -

.

..

Before /during /after exposure
to Listeners?

,

Eadh month? yearrsemester?

.

F. WHERE: '

Will evaluation, ccur?
., Will findings be -'

publidized?-
,..

..

,

.

All schools, s mple schools?
Mass media,'-sch of publics,
tion,magazine conference
papers?

.

.-
.

.

ft*Use the reverse of. this. page for additional noCe

,112
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APPENDIX A

THE OFFICIAL FLORIDA STATE 'DEPARTMENT OF EDUCATION DESCRIPTION

OF

't INDIVIDUALIZED VOLUNTEER- EDUCATION MATERIALS

(of which this module is one)

.*

A major objective of the.,1969 Florida E0 B-2 Program
wa-s to develoindividu'alized teacher training materials.
These-materials were detigned to' be used in either pre - .service
or in-service teacher education.. were .prepared in the
form of a self-contained "ikadkage-d" modyle aimed at specific
teaching tVills .specific concept's fundamental ,to 'teaching.
Each nodule was eicaected'to include all of the information and
'directions needed to accomplish a set of observabfe 'goals.

An outgrowth of this .effort has. been the extension 'of
this type of training 'presentation to the vdlunteer in the

"%school* setting- This °1971 project in_materfal deyelopment
.for volunteer workers iF1- education capitalizes on the' most
successful aspects of the original teacher training nodules'
while 'addtng additional features to further extend the concept

%-of training.
'The design or model used in preparing these Waterialsjs-

set up so that,hea'ch of .the important elements (outlineb.below)
will fulfil'l specifiO funttions in assisting a user to achieve
thestated goal of the module. ,Materials' which' follow this
basi-c model will fulfill these specifications.

Objecti Vet-,

:-The objeCtives"describe clearly What the user s hould be
able to do after saccessfUly completing the activities."0bjectives

are stated in terms of observable,- measurable behayior
of the user. Two'rtypes of objectives, are included:

.

TERMINAL OBJECTIVES'Avillmdescribe competencies which the
voluteerwill be able'to apply, in. carrying out his function..

.

ENABLING OBJECTIVES will describe the..sample performances
which-repretent simplified versions of the behlviordescribed:
in the terminal objective.. This tells the user what he must
do to complete,the prescribed'evaluartion requirements, Since

- ,
''spe4ifid,objectives (enab.lfQg objectives) must.be.measurable
...througn, methods described. in the evaluation (described on
the.follilwig.page), eachterminal..OSjective and .enabling

. ,objective has three, characieristixs:t: (I) the performance
-,*.verti.ii-Stated; 12Y.ythe .eodditidns .under .-which performance

wi 11 ta,k0 pTace are describe4, 4nd \(3)Tthe 'criterion level
(Or/the standard) of acceptable perfOrmancels*specifted%

a

I
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The prospectus describes now the.skills cauynCln the MuOule'.
can be applied to real situations, or howthey are/felate,d to Some

more important purpose. ,The prospectus also states and describes
any skills which are necessary for the learner to possess prior
to beginning the module if he is to achieve success with this
type of trainin/.

Materials

.

All materials needed to complete sugg'ested,activities are
either included or described, and source references are given
if.it will be necessary to order supplementary print or non-
print materials.

Procedures

Procedures are designed so that. the user can follow them
chronological sequence as he works to achieve each specific,
objective. Wherever possible, alternate activities and materWs
are specified. The sequence for each objective will be outlined
in a flow-chart (road map) preceding the enabling, activities
and will normally include three types of activities:

.

-EXPOSURE to information in the form f suggested or
required reading (supplied in the ma eridls or through

..suggested references), observation o material or live
0n-site activities-, discussions,, in erviews, etc., to
give background information, define ions, ireCtions,
models of f-performanbe or the like.

INFORMATION- PROCESSING for each of the ideas or performance
re,quil7ements presented :in the exposure to information.
These may be in the form of respohse questions, observa-
tion check sheets, discussion reponses, verbal 167WiTTen
reports` or other activities whiCh will help theTearner
mastertte concepts to whidh he has previoUsly been exposed.

;;Appropriate PRACTICE with FtEDB CK. The practice situations
are designed to be similar hose which will be used in
the evaluation. The feedback rovides the learner with
information about his beNavior in terms of 'how well he is.
achieving -target performance. This 1 is the, learner knoW
in what way,.. if any, .he needs' to furth r modify his version
of the terminal behavior. .

Evaluation

The ma or purpose of the evalu'ation activities is to
determi e th level of mastery of each of the enabling objectives
for the od le as a basis' for deciding whether further instructional
activities should be pursued. Two types of evaluation are
'included:

(al 1 PRE-ASSESSMENT (the pretest orpreltminary evaluation) will take
place before the learner begins to carry out the suggested,
procedures. The purpote of pre-assessment measures maybe
to indicate whether a given objective has already been mastered,

.



r.

to check readiness or to indicate a need for acquiring
prerequisite subskills, or simply to provide ataseline
for gauging progress, as compared with results of theterminal activity..

TERMINAL ACTIVITY the post-test, or final evaluation)
will take place after the enabling activities have
been completed, or after,one has successfully completedall of the pre-assessment. The terminal activity will
indicate either that the objective has been achieved,
or that further instructional activities should be
pursued.

116
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A.

Listener. Program Prospectus

.-
,

.The purp se of the program-is to piovide an opportunity for each student and Listener tobuild a ieaningful relationship and to help alleviate anxiety and frustration in tlyg students.
. .

. Listeners eceive five .hours of.preservice training the Mental Health.Association and theSchool Val nteer Program.
e

. Listeners are recruited by the Mental Health Association and interested schools thems'elves.

. .To be eligible for participatibn both the school. principal and elementary.coutselorimust
agxes-tIc_accept LiStenets and to adhere ,to the guidelines of the program.

.

t.

lisbalementary counselor or visiting teacher counselor works with approximately four tosix Listeners per school.
,.

.,
.. ,Each Listener spends approximately 30'minutes per student per week. Most Listeners haVefrom two to six students. 'f

..
.

.

\
.

. 4 five to fifteen minute ,coahing conferente is held each week between counselor and Listener.
.. Monthly feedback sessions are held so that both Listeners and counselors may exchange idea-s-iwith Mental Health professionals.

.

'. .9. Parent Permission fdrms for par icipating students are 'option of ,each pr=incipal.\
10. Records between counselor and\Li tenet, are at the. option of each individual school.

1. _. ...- \', ,..za
.11410iudeat candidates may be referred t counselors by teachers or selected by counselors:themselves. Relationship may be ended by request of 1.4stener, student, or counselor.

L2. ltudents in the program are. not extreme cases.

3. ,!47.0 beco=e involved call the school Volunteer Program,(371-2491).
119
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APPENDIX BB
Item 3

.THE,LISTtNER PROGRAM JOB DESCRIPTION

OF WORK: LISTENER
4

GROUND:

5

TION OF JOB: Minimum of two hours per week f& one semester, during
e 'regularly established schOol hours. 7

TIES OF JOB:.. Work under the direction of anAn,cooperation with theprince , .guidande counselors or tgagker as a non-crisis,-
oriegtedlay listener. Generally, the assignment willinclude one or more of the following tas

1. Consulting with the principal, guidancecounse
4,and /or teachers.

....

2. Developing a friendly, supportive relationship withassigned students; ,

As the schbols of Dade County seek ways for each studentto acquire the attitudes and hab*Az essential to themaintenance of good health, a need arises for assistanceof a volunteer'skilled in this area. Such developmentalassistance will allow the teach rand /or counselor tobetter provide for the needs of the individual students.

.44 3.. Planning activities yhiCh will lead to increased
communication with assigned students.

4. .Providing a positive model without forcing valtes.

5. Listening to the thoughts and feelings othe
.assigned.students.

6. Keeping brief obseryative notes on the progress of
assigned students.

Au

7. Participating in regular fe.d.badk sessions designedto increase both perception and skills.

NING PROVIDED: Pre-service and inservice training will be provided.

TEER Ability to relate wellittr others,especially children.FICATIONS: and youth; patience and cooperative attitude in working withstudentslastable, calt attitude and.posiEve outlook on life:
tri tution: Provide individual attention to selected students through theddvelop?ent of a positive, supportive relationships where thestudent Would feel free to :xpress his feelings and thoughts.

10
120
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APk.1.6 P%

Role of SpOnsors of the .Listener Frogram

`' .Mental` ealth Association School Volunteer Proram Partici.atit: Schools
`" 1." Assist in recruitment

of volunteer listeners.

2. Securejp6rvices of vol-
unteer Mental Health
Professionals to pro-

. vide input during pre-
service'orleAdtions
and feedback sessions.

3. 'Provide a volunteer who
-will serve as Coordiria-

for of Listeners.

. .

.

4. Provide a staff per-
son to represent the
Association on the

,, Steering Committee. and
at all meetings,

.

.

5. Provide clerical assis-
tance for such taskt as
mailings, materials re-
production, etc.

6. Serve-as liason with
the professional mental,
health community.

7. Assist in .the conduct-
ing of publicity and
public awareness cam-
paign. .

8. Assist in evaluation
of program and pro--
ducts.

.

1. Recruit schools' and
counselors.

.

2. Provide a staff per-
son. to represdnt the

school system-on the
§teering Committee

".:4"Thd at all

.

serve as liason with-.
. the schools, counse-

lors and school sys-
.temAtin.general..

,

4. Assist in
5.
reczu tment

of volunteer steners.

Provide a staff per6on
to organize and con-
duct training sessions ./.

. and to prdvide input
during. feedbaek ses.;.
sions. .

.

6.' Provide clerical as-
, sistance for such tasks

as mailings, mater als,
reproduction,, etc.

,,. -

7. Assit.,:. in the c nduct-
ing of publicity and
public awarenessrcam-
Taigns,

.

8. Organize and conduct
. evaluation of program
and products.

'.

/

1. Demonstrate approv
of program throug
commitment of person-

; , el, facilities and
support.

4 Free a counselor to
,attend initial orien-
tation session and'
feedback sessions.,

.

.

410. Commiinicate.regularly
1 with volutteersvia

weekly counselor /Lis -',
:,tener coa ing confer-
'ence.

4. Orient facul as to'
the role of the Lis.,

...- teners.
,

. 5

,5. Provide the students
for:the program.'

.

6. Orient the Listeners
,

to.the philosophy and
. . facilities of the

school.

I. Serve ,as liason with
Tare*, ang.other tem

Anunity'tgroups. . ;

.

8. Adsitt in recruitment
of volunteer Listeners.

9. Assist in the collection
. .of evaluation data. r

--,
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APPENDIX B
. Sample Recruitment
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4

.Do You :Have Time 'tq Listen?'
, .

Z47atc4-.0. Vaurtr,.ora Woi% Itia0,1c,r vas.
..dirootion of and in cooporaLion with.

the principal, guidanoo counselOrora

tcachor aa a noncrisis.oriontod ley

listeher

The assigxment w l include one.

or wore of- the following tasks:

.
, .

. *Developing a friendly, supportive

relationship with

\u .! -44r0+,4

1.

*Planning activities which

will lead to increased

PFmnnicatiox(with assigned'.

students.

assigned students.'

*Provide a positive model

without forcineown values.

*Listening to the thoughts

and,feelings o assigned'

123
ItraN?

students.

Mara? Gat/TR.,. NICS,NT Carda
CUTLER RIDGE
COURT ROC% NO. ,,208
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: EGULAR VOLUNTEER APPLICATION. FORM
.

i,. .,

. .

...4 ..
. 0 Date.,-

FOR OFFICE USE . -

.Mr. :
.

Ms. . ..
. s,

Dr.
, . .

1

E: A: - r

.SChool:
.

Ist..//- First
.

MiddleHome
.

... Address,Teacher:
.

lo

1

'I) . Street .
.

City " Zip . leiephone .
. .

.

You Have A Car? --Are You Bi-Linguak? If So, What Language?

..----
DOUCATION

.

.

, Name i Number. Years Attended Degree i

Aementary I

,,
.

-
.

, .

r High_.____
,

Co lege .
.

t

,

f

Do ou attend colle_e/universit now? Do ou attend r sr hi_h now?
. VOLUNTEER SERVICE RECORD o

Name Of 'Organization ,--)
Type Of Service-

0
+.:M1

.
,

.

WORK EXPERIENCE
...

Name Of Company Type 9f Job # Of Years
Present: .

. : I
.,

Previous: .
. .

-.4

.

.

. LOCAL CONTACTS
tak

Person To Contact In Emergency:- Person To Contact For Reference

Name:

Rome Address':

(Amil Telephone: .

29!ness Address: ,

Business Telephone
.

L110.4tionship/occupation: 1'

.
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Please indentify tfletyp of volunteer
bcsidP your choice. If ydu check more
.12.CaidnYSUTChal=%.

ARTS 4ND CRAFTS ASSISTANT

k
41110_ AUDIO-VISUAL ASSISTANT

CLASSROOM ASSISTANT (grade/subj.?)
CLERICAL ASSISTANT
CLINIC ASSISTANT

service you*wi0 to perform by making a:(i4 On the line
than one, please mark lok, 2nd, and 3rdoR tbe line,,.

.0 J
. q ..

.. '

. ,

. . 't

COUNSELOR'S ASSISTANT
t

LANGUAGE ARTS/READING TUTOR

LISTENER
LIBRARY

si

_:__,_MATHEMATICS TUTOR
____PHY4ICAL EDUCATION ASSISTANTspqm TRANSLATOR/INTERPRETER

-.SPECIAL ACTIVITIES VOLUNTEER -;

'......2.A.SPECIAL EDUCATION 4SSISTANT '`.*

STORYTELLER/BoOX REVIEWER
,___,,,,,,SUPERVISION ASSISTANT

PECIAL INTEREST CLUB
What Topic?

,
0 ,

PREFERRED TIME OF SERVICE

41 I

lease write in the times when you are available for volunteer service. Most regular,volunteerserve approximaeely two hours per week.

Monday Tuesd y' Wednesday Thursday . Friday

.,. . .

.

__ --.IA:H.

P.M. 1\\_,/)
1'

. ..
.

PREFERRED PLACE OF SERVICE

lease answer the following questions and fi41 in the necessary information.
entssigned?

To a particular school?
If so, which schools?

First Choice
ADSecond Choice

Third Choice
OR

Do you:wish to

TO arty schoo/ near you?
If so, whic level?
Senior High ge 15-18)
Junior High( e 12-15-)
Elementary (,

. .

ci
NI

PLACEMENT INFORRATION

lqase Complete this form and return it to:

SCHOOL VOLUNTEER.PROGR
1410 N. E. Second Aven
Miami, Florida 33) 32

The person from whom
you received this form.

ou will be contacted in the near futur.t-by'a reprsentative of the School Volunteer Program..
en is the best time for you to be reached by phone? At what

elephone number? How did. you hear about the program?

ro

Thank you for volunteering your time to
help enrich and extend the experiences of

students $31 the 'Dade County PUblic Schools.

. .
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10* As 1 -di

Api)E:viax

Itkit 8

foie

4

Guidelines fbr Aeleeting Sites for the Listner liroiram
a v . .

. ..
, . ..

,
..:

. .
, .

. .,. .1,0
.

.

, 4 ,
,'... Y Any elsementary:or junior high school magi participate in the ptegram....

try 'elfpreliSipg interest and.by meeting, the follpArkpiAieria: '. .
4,1 ., 4.

14 ' 4
1

4..' a0 P .4 '4

. .

1/4,

4

1. Must hairs theappreVel of'the Director Oi Pup41.PdrAnnel,ServIcds
:at :the Area3Office. 4 . %4, . -4

'

.

2. Must have the approval of

Must have a counselor or

the priacipar:

*

* .

.44 1
substance education teactterwillirig to

...supervise the volunteer.
.

. 4

'..''' . .
'rof. 4.! ..0 ,

4. Must free the counselor or substance education teacher tO attend. one4

set of preservice training
sessions'and3aecasionalleedback sfissions.

.
, ,f1

.
.

,

5. Must be willing .to assist, in: evaluation activities. . .

44

6. Mustbe willing co adhere to 4,e, guidelines-as sat forph in the
prospectus and, philosophy statements of the prograNF,.

7. Must be willing to provide entation time for faculty members.

.8. Must be'willing to provide eting spScefor the Listener to work and for.
the weekly Listener/counsel° coaching conferences.

128
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-11.PgNDIX

)k

Item 9
; .

-Training Session genda -#.0riginal'Format

' I

"LISTEN. TO CHILDREN"
Pi '

ORIENTATION OUTLINE

TUESDAY
I URSDAY

Welcome'& Introductions".
Pat Berman

.

9:30 -
10:30 a.m. What is Mental.Health?

C.

Wheie'Do We Begin.
1.0:30 -;

10:45

"Only Human"

Ann4ordray 4

Discussions o Actual Situations

Donald eacock f

. Identi ication and

fttervidWing
10:'45 -

11:30 ...Techniques and

Consultation
Dr. Richard Emerscin

Referral'
Dr. Marvin Dunn

Wisp 'Up.eind

Assignments

Nancy C?oper
4

Weldome - Ann.Cordray
.

8:00 - What isMental Health?
8:30 p.m.

"Only Human"

Discussions of

Actual Situations

Dr; Elizabeth Metcalf

' Where Do We Begin?
8:30 -
9 :15

Dr. Elizabeth Metcalf

Identificdtion and

. Referral, ,

Dr. Marvin Dunn

Interviewing
9:15 -

10:00, Techniques and

Consultation

- Richard Emerson

Wrap Up and

Assignments

Nancy Cooper

-127.
127



Topic

1. Warm Up

*11,0?4&11X 8

Item 10
*Traiii#43 Session Agenda - Modified 'Format

"LISTEN -TO- CHILDREN" tr0RKSHOP
'

S

Technique Tool

"
a. Unabashed praise of prog. a. Elementary Counselors
bi Pie graph.- volunteer b. Volunteers' responses

time

.

-.
',.

.

5 2. How can we get a. Voluntary sharing
30' 15 kids'to.talkZ - b. Mini-talk -

It'S10. . '' c. .Total:group discussion
.. C.

5 4 .3. What kind of talk a. Voluntary sharing
15 can we expect? b. Mini-talk
.10 c./ Total group discussion

15 -1/4.4. What specific
situationSlave
puzzled or chal-
lenged you?

Small group. discussion
.led by one of volun -.
teer

Small 'group?:

Total group sharing..

-

a.
b.
c.

i

Volunteers' responses
Resource person

Jack Presley'
Volunteers' responses

. .

Volunteer0 responses
ReSoUfce Person
Volunteers' responses

Volunteers' responses

Volunteers' responses-

Reports from small groups

12a °b

, 128



APPENDIX B
'Item 11

. Training Session Agenda - Current' Format.:

Dw
1. Orientation.Tr- Second Tuesday of the month

(September..th'r6ugh: March) -9:00 - 11:30 at the Mental Health Assdeiation e

Agenda: History of the program (Mental Health Association repre:sentative and School Volunteer Program representative)

. Overview of the program (an active, Listener and a
counselor who has worked with a Listener)

'Presentation on "How to Listen to Children"
(Mental Health Association. professional)

Role playing of "Building 1:1 flelat3onships (SchoolVolunteer Program, representative)

2. Meeting: Prospective Listeners meet with counselors at assigned,school
\ .

Purpose: To explore philosophy and physical Situations of that
particular. Scfiool

Time: Between second and third Tuesdayof the month

3. Orientation II: Third Tuesday of the month (September through March)
9:00 - 11:30 at the Mental Health Association

Agenda: Exercise in team relations (School Volunteer Program
representative)

PreSenlIt2n on "How Cross Culturart'Differences Can
Affect Your Listening Relationships" (Hental,Heaith

. Association professional)

Homogeneous grouping to explore characterisiics ofelementary level listening and secondary le listening..(Mental. Health
Associationts.representative nd School

Voluntee'r Program ntative)

Agend:.

SesSion:

a'

1451 N. Bayshore Drive.

Fourth Monday of the mo th (September through May) at a

Tuesday of the' month at-the School Volunteer Program,:

location in South Da County from 9:30-2:1:00 or fourth

.

.

, ,

.

4. Feedback

,

The first 15 minutes will

importance to the Listeners, the next 45 minutes wAll in-

be devoted to a presentation by-
a Mental Health Associations professional on a topic of

volve a general discussion and the final 30 . minutes will
cover elementary/secondary needs. .Purpoie:- To consult professional

psychologists and share experiencei.with the Listeners
5. Coaching Weekly meeting between Counselors'and Listeners in the 129Conference: schools for 5-10 minutes -- .

.Purpose To ox.Chango information and discuss
problems,"biippeninsgross, etc. 129
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. APPtivolY 6

Item' .12

Q.

Modification of the'LLstener Feedback Sessions

Because.Of the feedback received from.Listeners expressing the need for additional specific
information, the format of the monthly feedback sessions will-be modified CO InclUde a
fifteen-minute input by the Mental Health professional in charge. The input may be inthe form of mini=lecture, audio-visual

presentation, role playing, guest sp'eaker, guideddiscussion,, etc. The remaining forty-fiyg minutes will be devoted to the, gener41 discussio.and feedback with homogeneous. grouping for secondary and elementary Listeners if the situate
.tion seems desirablte.

D.
.0

Feedback Session
Number andMonth

-

Topic
,

#1 September

.
.

. 4
The Listener /S dent Relationship f

. .

#2 October Active Listening Techniques

#3 November Hbw to Deal with'Fantasy

#4 December. .

Roles, of Counselor, Listener and Teacher

#5 January The Limits of the Relationship

'#6 - February - Coping with Frustration

#7 March Dealing with Special Children
.Q. 0

#8 April
1

How-to Handle Stressful Situation's
. .

#9 May Group Process Training

#10 'June .-Terminating the Relationship
.

Ip

A

a
r
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APPENDIX B ''Item 13: Modified. Training Materials ,

.. RESPONSES WHICH ILLUSTRATE GUIDING PRINCIPLES

FOR. BUILDING INTERPERSONAL RELATIONSHIPS

MODULE: How to Establish a Volunteer. Listening Program

Directions: Read these prOciples to guide you'in building helping relationships
on'a one-to-phe basis. Thenomplete the practice opportunities in
whilh you apply these principles. ShoUld.you diiagree with any of .

.the answers given% you may wish to discuss this with a colleague or
the Resource Person. Upon individual completion of this Worksheet%
form a small discussion group with your colleagues or the Resource
Person to test-out and justify your own proposed responses of the
,situations and to discuss and compare alternative helping responses
developed by your colleagues.

PRINCIPLE 1

When another person, _whether administrator, teacher, aide orstudent,
complains to you, he is most often seeking someone to understand how

he feels,' and it is best to respond to his feeling tone, instead of

trying to find out the facts or to verify who did what to whom. For
. example, Harold complains to the teacher that 'his friend called him a

"so and so." It is best to respond to his feelings, such as "I under-

..stand how you feel, it must have made you angry and embarrassed to be

called that .,in front of your friends."

Situation 1

Student: "Ido not think my teacher gave me the right grade. I deserve a higher

mark than that."

TeaCher: a. "No, you don't. I saw your teacher's grade bpok and.based on your
tests scores, you got the grade you deserved." .

b. "Let's discues it after I have a chance to talk with your teacher."

c. "Your voice sou s like you are really angry. You probably feel that

your work was wo h more."

131

131



NeW Listener:

Experienced
Listener:

Student;

New Listener:

s'

PRINCIPLE 2.

I

When a person makes a statement about himself, it is oftenZesirable
to respond, not with agreement or disagreement, but with details that
convey4to.him-that you understand his feelings. For example, when aperson, says "I am not good at this," it is of little helpto tell him,"Yes, you are pretty lousy at it," or to dispute him, "Don't say that-- you're really good at it,".or offer your advice, such as "If you tried
harder, you wolad be better," Such comments only hurt the other per-
son's self-respect and decrease his confidence. It is best to ra
suchl°a statement with your understanding, such as,qSome of the prob
are hard to figure out. There is not an easy.answer."

k

uf am having a
I think I want

Situation 2

really hard time with this
to quit, but I have made a

listening business. Sometimes
oommitmtnt and I.guess'I will

.4. "I'll bet you would not have such a hard time if you would structure
your Listening sessi s a-little more tightly. Your counselor could

,/
suggest some appropr to activities."

. "I know what you mean. Somedays you do.noti,think you are making any
headway. Listening is a complex job. Sometimes it takes time to
figure things out."

c. nou:can't quit. .Think of all the students who are depending on you."

PRINCIPLE 3

(")
People naturally have mixed feelings toward persons who have authority
over them. Administrators, teachers, and students may have feelings
of liking and resentment at the same time. All people need to know
that such feelings are normal and natural, and they will be spared
much guilt by a calm,. noncritical acknowledgement and voicing of 44.s
feelings: "You seem to feel two ways about him; you like him and dit-
like him," rather than "You are so mixed up. One minute you like
somebody, then you say you hate him. Make up your mind!"

Situation 3.
"Boy, that teacher in my'other class really makes me mad. He's so unfair.
Sometimes I wish I could really tell him what I think of him.,

a. "You're really angry at that teacher today; but last week you seemed
to get along with him O.K. You seem to feel two ways about him."

b. "Being mad at him isn't going to do any good. The teacher knows best,
and you should try to do what he says."

c. "What happened that made you mad at him?' .Tell me facts."

132
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' PRINCIPLE 4

.Praise of a "person should dealionly with his efforts and adEttplishments,
not with his character and personality. For example, instead of saying:"You are such a good teacher (or student; or boy), " it-is better to praise
the accomplishaeht itself by saying, "The students are so involved in the
activities you have planned for them. YoU worked very hard to develop ideasfor each student, and it seems to have paid off," thereby letting the other.
person draw his own positive ideas about his' personality.

Example: Helpful praise -2 "Your students are Involved in many
interesting activities."

Possible inference - "I have good ideas"

(Unhelpful praise) - "You ere good in -the clasarOom. Of.Course, you
still have a lot to learn."

Situation 4,

Listener: "I don't think that I should be meeting with Sally. There isn't anything
really wrong with her. Sometimes I think that you don't trust me at all
and only give Me a student so that I won't complain."

Counselor: 'a. "That's silly,-you are doing a beautiful job! .And, I couldn't do
without you." j

b. "How can you even think that, Sally does need you."

c. "By meeting with Sally you fulfill a very special need in her life. I
have never seen her talk to-anyone with the enthusiasm she displays

Student:

stiner:
4)/

411

Fifth you."

PRINCIPLE 5 -

State criticism, in a constructive manner, which confines itself to pointin
out how to dovhat'has to be doneentirely omitting negativejemarks
about the personality of the person. Criticize only the event,. not the.
person. For example, when the materials students are working with:are not
put back in the appropriate place, one might comment, "I see the work area
is not cleaned up. We do not want our work area to be messy. Here is the
waste basket and.the special drawer to put your materials in When you're
finished using them," instead of saying "You ought to know better! How
many times have I told you. to clean up aLter'you,have finished? You 'are
always leaving things a mess."

Situation 5

"I wasn't really cheating on.M±. Smith's test. I was just as ing Tommy,
a question because I didn't understand the problem he gave us."

a. "Now, John, remember, we are friends. You do'not have to explain your
actions to mq. You can trust me."

b.. "Exam time ismot-the time_for yoU to ask questions of your classmates.
v,.,4t.A.s_the_tite for each of you to do your own work so that your teacher
can find out how well yoy. haveAmderstood the work yoU have been doing
the past few weeks. If you have'any questions, ask your teacher." 133 .^
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PRINCIPLE 6

Accept the fact that other people wi11..sbmetimes make us angry.
All,people are entitled to express their!Angry fealings provided
they do not attack the personality or character of another person.
For example, one might say, "I feel very angry when I see you hurt,
Another person." 'This approach allows one to give'vent to his
anger without' causing damage, and also illustrates an important
lesson in how to express anger safely.

Situation 6

Listener; "This school system is for the birds. No one is truly interested in w.

these kids who are not either really good or really.bad."
.

Counselory (Develop your own helping response which illustrates the princiPles
that you. are entitled to express your own angry feelings, but should
not attack the character or personality of the volunteer.)

4
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Sample of ,fleeting" M :lutes

SPECIAL PLANNING MEETING FOR "LISTEN TOLCHILDREN",

PROFESSIONALS AND- .COUNSELORS
..

August, 28, 1974 _

Introduction

Sponsor: The. Listen to Children Piogrsm is jointly sponsored by theMental Health Association of Dade,dounty, and the. School Volunt erProgram of the.Dade County Public Schools.

Attendance: Those prsent,at the Special Planning Meeting in luded:Ronnie Bermonti Joseph J. Butchness, Nancr.Cooper, Michael E stein,Ph.D.,Norm Golan, Mona Goldstein, Sandra Goldstein, Rdsemary Perk s, Gail,Quint, Barbara Reker, add Warren W. Schlb.nger, M.D.,
f

Purposes: (1) To familiarize
mental'health profession ls (New to theprogram) .with the history, philosophy, objectives of the rogram; and toreview tWa .;.oc,....zaz. of the presey.ice orientation sess o (2), to planthe inservice training sessions for the Listeners.

,

.3

Status of the Listen to Children Pro am

,

A Listeners View: The. Listen to_ Children program i:iv.o rtes shy children,aggressive children and many types in between :.; The Li teners spoke aboutthe emotional involvement that develops between the ch ld and the Listener.

Cill

1oth expressed a positive feeling toward the program.
. .,

. t 2t-Ap-
,.Counselor's View.: The sthool counselors repoOted hat the teachers othe children seen by the Listeners were pletlikedwith the- job that the,Listeners were doing and were even able to oSserve behavior 'changes in thestudents. Ultimately, more than just "-listening" occured and anon -goingrelationship developed.

Update of the Philosophy: The Listen to Children program 'has shifted itsmain emphasis from passive listeding techniques to °a more.active relationship-building experience.

The Junior High School Expansion: The Listen to Children Program willexpand into selected Junior High Schools in the South Central.Area andother areas. The. Listeners will be'workins with theSubstance Education.Specialists, and will be able to use .the "Rap RoOm" fatilitiee in theSchools. The junior high school Listeners will' be encouraged toalso:attend the training given to peer..counselors, in addition Ito their Listenertraining.
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Item 15.

t Sample Letter-Ito Parents-Elementiry-

Dear Parentai477'

G. W., Carver Elementary ,School
, 238 Grand 'Avenue

Our schodl is undertaking a "listen to children" project as part

of ,our parent volunteer program. This project ilivoly;ed'providing a teamOf-
.

two trained volunteer'"liateners" each of whom will give, one -half aay'per

.week to be an adult friend tn;irl or four children in our school. Their

purpose is to liken to each child talk about topics that are of interest

to him - academic, social, or recreational. It is not an academic tutoring

program. This project .provides one more way for us to give individual

attention to students.

'Your child has been chosen to participate in this pilot program.

He will spend one-half hour per week from now through March 30 just talking

with his adult friend. We hope this will be a rewarding experience for him:

Mrs. Reker, our counselor, will coordinate th project'in our school,
1

and will work.tlosely with the iunteers.
;RN

Thank you for your interest and cooperati

(Mrs.) Isabelle S. Blue, Principal
G. W. Carver Elementary School



RALPH VI. MOORE. JR.
PRINCIPAL.

I

Aviuto ILA S1umAg.:..i4,13-.N.4 gi:ot:044-4Stc 444y

Pomczi LEON JUNIP72. SCHOOL,
5801 AUGUSTO STREET

CORAL GABLES, FLORIDA ,33146

Mr. & Mrs. McFarland
3516 S:14. 24 Torr
Miami, Florida

Dear` 4r. & Mrs. Mae land,

011

DR. E. L. WHIGHAM
SUPT. DADE COUNTY SCHOOLS

October 30, 1974

4.

4.n.exciting ne op rtunity for students is boming to Ponce this
year as an oxtontion the rap sessions which wore bogun last year.
The rap sessions give students anopportunity to discuss their opinions
and feelings on many differont subjects without foams of being graded
oar judged. Now, students who do not prefer to be in a group discussion
will_ have a simUar opportunity to share feelings and thoughts on'a
one to ono basis.

Parent volunteers whO are trained in listeningsicills are matchod
with studonts and moot once a weok for ono hour. Tho listonors purpose
is to establish a friend' rolationship with the student and to liston
to the students thoughts, concerns, and. feelings. The listener is not
a problom,solver or advi givers merely a friond who understands that
everyone needs the chant to be heard.

Mary has boon =aoudad for the Listondra Program and seems to'
be enthusiastic about it. She is hesitant to speak in class and does
not want to be involved in a group. .1 think tho Lictonors Program
would be an exciting and rewarding experience for her.

This let, or is to (*beim yourapproval of Mary's participation.
Ploaso sign and have Mary return it to Ponce. If kou have any7queationot
please °feel free to call.

CT/sos

Very truly gornrsp.

Carol Toner
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Item 16
4 Sample. of Communication between Listener aril Student
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Contents of The Listener Program Handbook

General Information (Get Ready) - \
A. Developing a Philsosphy

1. Capsule History
2. Why Listen to Children

;

cz,

Listener Program Prospectus
43,4; Roles of Sponsors of the Listener Program

5. The 'Role of the Listener (Transcript of fi14
_6. Training Session Agenda
7. 'Feedback Focus
8. Summary of .Listen -to-Children Attitude Questionnaire

B. Being Part of a School Volunteer Program
1. In the Beginning . . .

2. SVP Communication Network
3. Names and Numbers YOu Need to Know
4. How to Keep Communication:Lines Open
5. Earn College Credit for Your VolUnteer Services',
6. Map of Dade County Public Schools
7. Current SchoOl Calendar

C.. Being, Part of the-Mental Health AssociatiOn
1. An Overview of the Program
2. Membership Form

II. Basic Information for Counselors
A. On planning

1. Guidelines for Selecting Sites for the Listener Program2. Job Description for a Counselor in the:Listaner Program3. Recruitment Materials

7

3.1 Recruitment
3.2 Recruitment
3.3 Recruitment

B. OA implementing

MethodsL,

Flyer (English/Spanish)
Flyer

1. How to Orient Your Volunteer Listener
2. How to'Orient Your Parents

5i1 Sample Letter to Parents of Elementary Students
5.2 Sample Letter to Patents of Secondary Students

3. How to Create Better Understanding between Volunteers and School Staff4. Sample Coaching Conference Agenda
5. How toletain Volunteers
6. How to Express Appreciation td.Volunteers
7. Volunteer Viewpoint

Basic Information forolunteer Listeners
A. Building a firm foundation

.

1. The Listener Job-Ddscription'
2. School Volunteer Program Application Form.
3. .School Volunteer Program ApptTeetion Form

41.

13

139

English
Spanish
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,Contgnts of The tistOer Program Handbook (coat.

4.. Expectations Compare yours with Others
5. Knowing'Yourself Better

5.1 Life Style Indicator
.5.2 How Cross Cultural Differences Can Affect. Your Role as a Listener

(Transcript of film)
5.3 Thg Carkhuff Facilitative Index
5.4 What Would You Do?

B.
I

Becoming a Better Listener
1.. Working with People
2. Is Help Helpful
3. The `Phases of Helping
4. How Far Does a Relationship Go?
5. It's What You Say That Counts
6. How to Build 1:1 Relatioriships
7. How to Listen toThildren, Part 1 (Transcript of film) o
8. How to Listen to Children, Part 2 (Transcript of film)9. Activities Which Promote Communication

t.

IV. Bibliography and Other Resources

.

4E,

40'

140
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Appendix B'''

Itom.18

Definition of thd Four Self-Defeating Behaviors
EXhibited by Students Selected fox Listener Program

r 'UNRELATED. TASK ORIENTATION (NON ACADEMIC)

4

.

,
(Hie or her)'interest ds often focused on a task, not ,assigned.
.E.g. drawing; stringing*paRer clips; making an airplane.
When called upon (his .or her) responses maybe "what?" or
"Repeat the question." f(His or her) Activities 'often includes
wandering.around%the room, taking the long route rather than
movinedirectly;,combing hair; digging -inside desk; going to
bathroom or drinking fountain unnecessarily.

=RELATED TASK ORIENTATION (ACADEMIC)

(He or she) works on one school-related task when rhey need ia
to be attending to another. '(He orshd) reads library books
In preference to doing assigned.work. (lie or she) listens to
activities 'of others when'(he or she) should be doing (his or
her) own work

.

PURE-SOCIAL

l(He or'she) seems to enjoytalking with others nnd does so to the
exclusion of getting classwotk done.' (He.or shewants to tell
about 'everything that goes on in his life. (He or she) does this
with peers, (he or she) socializes apaft from the task:and, on
the playgrg4d, social relations heavily outweigh game"playing.
(he or she) May makefaces or in general clown around to get
attention. ,.

AGGRESSIdN

(He or she) exhibits behavior which is disrespectful of the ,

rights of others with intent. (He or she) may retaliate
physically or non physically by hitting others, throwing temper
tantrums or even defianding for the sake of defiance. Some other
behavioral examples are deliberate loud noise making to distract
'class, shoving inllines, sharpening pencil and sticking others
or destruckion of property-(his or her)own or others.

_

'WITHDRAWAL

-(He

out
the

.; .7

%, 11

or she) appears to daydream a great deal and often looks
Of window; liesikith head' on desk; stares aimlessly about.
room or at nothing. (He or she) rarely plays with others
stands alone or quietly refuses (usually by avoidance) to'

1411:involved with others in cl

141
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r APPENDIX B .
Item 20-

o

s

TABU ;SO
Correlations Between

How I See Myself Scor.es anclObserved.Classrooin Behavior,BSCS Special Materials Stutlents (N m 101)
5?.

How I See Myself Item Score' Wfth-it Not-with-it Friendly
1. Teacher - . 3.75 .04 .09 .09 .2. Appearance 3:18 .15* .13* .093. Science-Biology 3.16 .14' .09 .17'4. Body-Build ' 3.18 IP .13' .11*5. Academic

Achievement 3.05 .19 .13' .15*6. With-it 22.5 .88** .46**7. Not-with-it . 5.4 .038. Friendly-Peer 2.1
° 'p =.05, r =.10, ono-tailed tess

**p = .05, r = .195, two-tailed test
-1Factor scores were converted to standard scores. These are item, notfactor, means on'5-point scale.

143. -/
143°

O

. -1

4

0



.
. 4. - ' ' t

. .
.

.4 APPEIbIX B.
' a .

Item .21 d
"" ''

1 111# Percentage of Agreement of Against Aandard for the Two \broups °cif Observers

Pre Treatment Observers Ad-/PcTsi7"--'rreatment Observers,.

Child Obs. & Initials

'.1 (SR)
2 . (DD)

(NK)

4 (DS)

- 5 (PB)

6 (CK)

(LS)

8- (SB)

9 (RB)

10 (SW)

11 (LG)

# of Agree.

. 63

63

63

84
.

89

89

68

.73

99

84

89

III 12 (BJ)

13

14 (LY)

15

IV .16 (RR)

17 (EA)

18 (DV)

V (AG)

20 (SV)

99

99

89 ,

99

83

99'

99

81

- 83

1

114
144

.
Chad Obs. Obs. 0,,& Initials

.4

a 1 (P16)

2 (NC)

3 (CH)

4 (CM)

5 (AR)

# of Agree:

96

88

91

91

93
6 (DC)

(MG)

8 (SG)

9 . (Bw)

10 (KS)

98

99

97,

96

96

III

IV

a

11 (JJ)

12 (rw)
13 (ST)

14 . (QN)

15 (JD)

16' (NN)

17 s-'(WP)

18 (PA)

19 (PP)

20 Y)

92

99

83

90

97

98

98

98

:91

95

'21 (C

22
Yuf u.

.23 (DD)

24 (VE)

25 (MK)

97

93

'98-

95

'96


