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PROSPECTUS ~ ~~ '+

. . . . s ’ — ‘ . - .
GOAL: To provide the pafticipants witﬁ”qge/;n;;;;;t;;n_and skills necessary to estab-
lish a volunteer Listener Program. _éﬁuﬁgﬁe '
RATIONALE: As our schools seek ways to individualize the experience of students,
becomes necessary to utilize all available human resources. Volunteexs are<Blaying
an increasingly important role in this process. One area in which trained Volunteers - ,
_have proved particularly effective is that of working with students who have' minor /////’

but obvious self-defeating behayiors such as agression, withdrawal, excess socia cY '
etc. This module is designed to help school and community groups u:11{555£ﬁg:gé¥%3§;}--e
of volunteer Listeners to lessen the anxiety in selected students. : '

INSTRUCTIONS TO PARTICIPANTS: ) '

1. Do not write in this module unless it is your own personal copy.
swers and complete all check lists on separate sheets, preferably in a
in order to facilitate the monitoring of activities and the p
sections. ,

2. Many materials and resources are suggested. None are required.

3. This module has been designed for individudlized learning, but it is not intend-
ed that you work completely on your own. Take advantage of all opportunitiés to
interact with the suggested people. Remember this module is not a text. It is’
a guide to activities which will enable you.to achieve selected competen

“Please begin with Competency Outcome I.

I1f you are using this module as part of a training pnogram which invg
‘sity or certification credit please check with your assigned Resource Person for
any -special directions. -

1 .
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‘OVERVIEW OF MODULE

TITLE: Establishing a Volunteer Listener Program .

TERMINAL OBJECTIVE:

lish a volunteer Listener program.

- > . B ’ v,
/ ra £ .

The participant will develop the competencies necessary t estab-

-

|

COMPETENCY MULTIPLE EPTION Lo
OUTCOME EXERCISES

PRACTICE |
APPLICATION

I. (Target Area-Philosophy) ' I.1 Read Study Sheet #1.
Can describe to the I.2 Select .additional read-
satisfaction of colleagues™ ing“from Study Sheet #2. IR
and/or Resource Person, I.3 View one of 2 video "I.b.

at least 5 reasons why
a volunteer Listener

* program might be of value
to his/her own situation.

tapes-on "THe Listener ®°
Program" or read tran-
- scripts on Study Sheet
o, .43 and #4.
I.4 *Select a program from
' Study Sheet #5 and make
a site visit.

II. (Target Area-Need of II.1 Read .Study Sheet #7.

: Resources) II.2 Read Study Sheet {8.
Can identify the maJor BI.3 Select a program from

o needs/resources which Study Sheet #2 and
would affect the estab- P ‘make a site visit.
lishing of a volunteer . '
Listener Program in his/her own .
situation. ’ )/

III. (Target Area-Adpinistfra- III.1 Read Study Sheet #9. III.a.

III.2 Select additional
reading from Study
, Sheet #10.

. III.3 Select a program from
Study Sheet #5 and

s Make a site visit.

.4 View one of 2 video -~
tapes on''The Listener
Program'" ,or read ‘
_transcripts on Study
"Sheet {#3 and #4.

tion/Supervisio III.b.
Can esfablish a set of -
guidelines for the ad-
ministration of a
volunteer Listener
progwam which will be
acceptable to the o
school and communit
personnel invglxeﬁ;i:/

-
T oiae .

I.a. Use Study

v Worksheet #1.

II.a.

., key personnel. \§
« Obtain reaction to

Sheet {6
as’ a guide for~inter-
acting with others .

Obtgi reactign to
yﬁur complete

!
i

Cemplete Worksheet\#Z
at a meeting with'.

your—guideitnes: ——

Complete Woxksheet #3.

.Obtain approvat”of

your guidelines.

°




8

" OVERVIEW (comtinued)

€

";/)/2\/>COMPETENCY
OUTCOME

MULTIPLE OPTION PRACTICE
~ EXERCISES - + APPLICATION
.IV. (Target Area-Training) IV.1 Read Study Sheet<#1l. * 1IV.a Complete Worksheet #4.
Can establish a set of IV.2 Select a program from IV.b Obtain approval of
guidelines for the _ - Study Sheet #5 and : your guidelines.
training of volunteer make a site visit. .
Listeners and school I1V.3 View the 4 training
personnel which will films prepared by ‘the ;
be acceptable to' the School Volunteer Pro-
school and community gram of Miami or read . N
personnel involved. the audio transéripts {
’ o on Study Sheet #12.
: IV.4 Select additional read-
ing from Study Sheet #2.
V. (Target Area-Evalua- V.1l Read.Study Sheet #13. V.a Complete Worksheet #5
tion) V.2 Select additional . at a meeting with
Can establish a set of reading from Study others.
guidelines for the Sheet #2. - V.b Obtain approval of
evaluation of the ' V.3 Select a program from your guidelines.
volunteer Listener Study Sheet #5 and
program which will be make a site visit. ,
acceptable to the V.4 Compare sample instru-
school and community ments on Study Sheets . . v
- personnel involved. - {14 to #20. ) .
X . N
V\.\\
T~ ,//

- ey
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- MATERIALS AND EQUIPMENT

[ 7

T

- ITEM

A  SOQURCE

®
°

>

COMPETENCY
I Selected books and articles as des- . “Lacal'professionai, tniversity
cribed on Study Sheet 2. or public library :
15' -and 30' video tapes on "the List@her School Volunteer Progfam of Miami
Program”. . ‘ " ‘Dade County Public Schools '
, : 1410 N. E. Second Avenue.
o7 Miami, Florida 33132. ,
" A video tape machine which shows two- Local public, educational, or .
inch, broadcast quality video;tapes commexcial teleyision studio .
II No additional ‘resources are requi'red. N
III Selected book and articles as described Local professional, university,
on Study Sheét #10. or public library. . \
15' and 30' video tap§§ on "the School leu#%éer Program of .
Listener Program'. . Miami (See address above).
A video tape machine’which shows two- Local public, educational or
inch Froadcast quality video tapes. commercial television studio.
» ."\ . .
[ '
"the 'Listener Program Handbook": School Volunteer Program of
Y Miami {(See address above).
IvV.. Color, sound, 16 M.M. films(approx. School Volunteer Program of
. : 15 minutes each.) S - Miami (See address above).
' L. "How to Listen to Children| Part 1" ‘ y
" 2. "How to Listen to Children, Part.2"
v “3, "The Role of the Listener" *
! 4. "How Cross Cultural Différences
N Can Affect Your Listening o .
oo Relationship". .
Qf)l "'f ’ ’
%” 16 M.M. film projector School or community audid-
&&' ' : visual centet." o
f %l V. Selected books and articles as . i Local professional, university ¢
{0 described on Study hee;~#2.‘ or public library. -
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COMPETENCY OUTCOME I

« (Target Area - Phi_loéophy)




.

COMPETENCY OUTCOME I

)

\and/or Resource Person, at- least 5 reasons why
volunteer Listener program mlght be of value
-to his/her own situation. -

/._\\gan describe.to the satisfaotioo of colleagues

EXERCISES:

N .
-

Input: - J(Select'one or more of the followitwk and complere~one
N copy of Worksheet #1, on page 7 .0f\this module, for
each input you select ) I : '
1. Read the philosophy of one program'as described in
' Study Sheet #1-on page 8 of this module.

2. Explore the 1deas of others by selecting from.the .
readings on Study Sheet #2 on page12 of thls module,

Arrange w1th your local educatlonal, public _ or com-
merc1al/fe1ev1S1on statidh to view the 15 mlnute or
30 minute video tape presentation, '"the Listener
Program" or read tle scripts of thg programs which

" are included as Study Sheets '3 and 4 on pages
and22 of this module.

Visit or correspond with a program which uses

: volunteers as counselor's assistants. See Study
Sheet #5 on page 27 of this module for a list
of such programs.

o

»Pracéice:' (Select one or more of the following.)

.

1. Participate in a discussion with others who have an
interest in the use of volunteers as Listeners.
Use Study Sheet #6 on page 29 of this module as a
guide. L

‘Discuss your answers to the questions on Worksheet
#1 with one of the following. a colleagie, your -
supervisor, your resource person, and. another
interested person. | ”

-

N

Go on to Competency Outcome II.
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WORKSHEET #1
REACTIONNAIRE TO INFORMATION ON LISTEVER PROGRAMS

- MODULE: Establishing a Volunteer Listener Prpgram

DIRECTIONS: Answer each of the following ¢uestions as it relates to the input’

selection you chose for Competency Qutcome #1. When you have finished go back
to the Practice Exercise section on page 6

HE ¥
L]

1. From what p01nt of view or background is the author of this input selection
working? - ~ : 3 '

2. What seems to be the target audience for this input Selection?

_—

"What seems to be the purpose of this input selection?

- . | IR . ) S,
What are the main points made by this input selection? ' »

. —

With what statements from th1s 1nput selection do you agree, ag least to .
some extent? ‘ . .
" v . - N / l » \
< "‘i e /
o JA' o, s

Is there a statement or 1dea.from this - inpnt selection with which you
d1sagree, at 1east to some extent? '

2

[

o

What information is most applicable to your own situation?
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STUDY SHEET #1. ' it

. ‘ .
[ A Y . . \

THE SCHOOL VJLUNTEER, PROGRAM ‘OF MIAMI DEVELOPS A PHILOSOPHY FOR
* ITS LISIENER PROGRAM :

i . < -‘ /
MODULE: Establishing a Volunteer“Listener/Program
{HH

|

Ve

T

- ST

h
1
i}

b

It is said that necessity is the mother of invention and that adage has

e w o0

'certaanly been reflected in the evolution of the Listener Program. It all

‘2

begani at a time when specific needs were being felt and voiced not only by

« <

.'members of the educational cqmmunity*but also by the general publi?

he State of Flbrida had just mandated money to support a pilot program in

Dade County dhich would plaee elementary counselors in a limited number of

v

elemertary schools. Until that time counseling at the elementaryrlevel had” f.;

been carried on by classrcom teachers, helping teachers, principals or, in ex~-

n/ . ] - ¢

treme cases, and through_ an elaborate referral system, school. psychplogists.

-~

. &lthough that action helped assuage the cries "for help from elementagy‘teachersf

administrators and parents, the money was so‘limi%ed that each-elementary.cpun-,

-
.? v 9

selor] had to service all.the children in two schools: This often involved a

“ratio} of 1:4000. So, there existed a need for additional help in counseling
’ , _ _ PEEE . .

/ RS . . o . P B e .. -
at the elementary schools. ’ PR i} N ,
. /

At the same time, through E.S.E.A.-Title III funds, a School Volunteer < _~33

. ,i, , 4
’

. Prégram was ga1n1ng momentum w1thin the Dade County ‘Schools, One of - the func—

a

. v
. -

‘tions of this program was to activate personnel and resources from the community
toahe}p address speC1f1c needs of the schools. -The program had already prdved‘

successful in prov1d1ng thousands of volunteers‘to ass1st teachérs 1n.more than

@ 1) RS ~

fifteen diffefent ‘volunteer JOb class1f1cations ranging from reading and‘mathe—
matiﬁs tutor: through classroom and superv1sion assistant to storytellef and arts_,‘ ;

, B
) C‘ . ‘. v,

P 2

and crafts assistant. It was a - natural outgrowth of the yearly needs assé%s—‘

el

x o ».
ment survey for the School Volunteer Program to.focus its attention on expanding -
}

[N . 0 »
et

l .
‘\ﬁ‘i ) ’-

the role of volunteers in. order to help the newly appointed eiementary qgunselbrs.f

S -, ,., ot

v M .
o




, // : :
During the exploration of community esources, it was, discovered that theg

Mental Health Association of Dade County, which enjoys the broad—based commun-

'ity support of the general public and educators as well as mental health pro~

fessionals, was also aware - of the dearth’ of counseling serwices avaflable within
elementary schools and was willing to support a program which could help alle—

‘viate the situation. Because of the volunteer nature of the organization, it

was able to recruit.volunteers both from.the interested general public and the

'mental health professionals.

‘' ' ‘

. w ~_‘:
.

< e

"1t was the natural marriage of these two groups, which produced the Lis=~ .

. . E g ‘ [ T LI ' M
*' tener Program. The Schogl Volunteer Program could provide access to the schoola
¥ 1 e - 1.

1‘;i:ombined with the facilities and’ persnnnel ‘for training ‘and- supervision, the )

o

o - . -

Mental Health Assoc1ation_coulﬂ provide bbth lay volunteers and professional
. N _v .‘5‘, . -

-~

voluntecrs. (See Appendix B, -{t%@ l for an early summary of commitment and Item o

&
. . " o . M
4 -

2 for a ‘later Proapectus) . e ® N : bt

~ . . v
# . e . .
\ - v . -

‘wAfter it was decided that volunteers could be used to assist counaelora,_

[

- & PO .
nthe next step was, to more clearly define the volunteer s role. It was reed

\q

that the elementary sehools would Be the ideal proving grounﬂjfor the program
PR - A S

because thEy had the unique combination of the needxfor volunteer serVices and

ﬁtudents whi would not overwhelm a lay volunteer. At first, it was thought E

N 1

.that the ROgerian.model.would-be the most ideally adaptable for'volunteers, so a.

. -pilot group was selected and‘trained according -to the style described 1n Client-

f ' . € - -

-k
Centered Therapy ‘and Person to’ Persbn by Carl Rogers. The voluﬁteers reported

~
[ - v ’ [ K

intense feelings of frustration w1th this method eveﬂ though additional rnserv1ce

training was- prOVlded to deal with the feelings as they arose. John Dewey in

Democracy and- Education warned/that, "Passive redeptzon is"foreign to thevinitial

’ "I’b -

nature of.learningh Therefore, by putting the voluntepr 1nto't pasaiVe role %'

f-".) N A T N =
£ .-
- ' . [ .. . . /.r.‘-

t
*See Study Sheet 2 for complete Bibllography for,this reference and all others.

PO




'This detachment surfaced in the form of job dissatisfaction and frustration.

'“.R .R. Carkhuff in Helping and Human Relatlons. He~stated ,that helpers, as a

,} to listEn to. and build a relationship with students. (The Listener Program

responsibility, recogn1tion, achievement work itself, and advancement.

.

they were being, denied the "ideas which result from ac§ion" (1944, P. 193)

when it became obvious that the ROgErian\technique was jeopardizing Che

entire,program, the search was. on to identify alternative methods. Through"

. -
v

books such as W B.. Frick's HumanisticﬁPsycnology. Interviews with Maslow,

'Murphy and Rogers, Abraham Maslow s Motivation and Personality, Perl's Gesalt

[} [3 . voa.

Therapy Verbatim and Charles Truax s waard Effective Counseling and Psychother-'

. . ¢

pz, the idea emerged to utilize fhe total attributes fo the VOlunteer. This

ts

new tangent was further supported/by the three "R's" of helping as'outlined by

. .-
X .

result of their roles, have acrig to intervene in the‘life of another and .

~-also have a requnpibility once he has. ‘intervened. Ivan Illich in hia book

H

' Deschooling Sociqty described the ideal—-situation for- the behavior change as,

"

--g "Unhampered participation in a meaningful setting" (l97l, Pe 93) This modifi-"
_cation of the volunteer s fole was discussed tthOUghly with locaI psychologists
-2 (Dr., Elizabeth Metcalf "Drd Warren Schlanger, Dr. Jo Crown, etc. ) and school

'leaders (psychologist° Jack Presley' Norman Golin, Sdsan'Rdberts, and Barbara'

- I

1
Reker; county-level administrators: Hy Rothstein, bon Samuels, and Dr. Audrey e

[N

Jackson) ~As'a result, it was decided to shift the emphasis from‘passive«to ac-

»

tive listening and from Rogerian reflection and non-involvement to de£inite g
relationship building. In the role which subsequently evolved the volunteer

was 'a friendly, non-threatening adult who - had the tlme,_interest and training

~
.t

Job Description has been 1ncluded as Item 3 in Appendix B. ) This new listener '

- ~

roie contained all the motivators (factors which-promote job satisfaction) Ahich .

Frederick Herzberg identzfied in’ his work, the: WOrk and the Nature of- Man.;«"

v .,

- N -

Just as the role ‘of the Listener solidified as . a result of combining rea

L L

Tq »

: search with eXperimentation, so did the role of the other,particfpants. One *

/ - L] ‘ hd B . - - o )
.. . R n " - M - . .o e S s
L N " 10 0 : o :
- [ . . - ;
o -, . . .
d N H ~ )‘ b
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. gource which added direction to the role oﬁ.the school personnel was Ivan Illich

LS .

who. inrhis book, Deschooling Sociegy, outlinedaa three—fold role of the profess-

ional educator to, ° 7f' _'.; " ' SR R
1. Provide guidance for parents in promﬁting independence in children,
2, Assist individual 1earners, L. ) '

3. 0perate educational webs which wpuld heiguten the Opportunity for each

one to transform each moment of his living into one of learning, shar-

o

. ing and caring (1969 Pe 30) ',.'\ “ ’ . pe
- - ' .a . e o
This® philosophy was translated into an action plan and ‘all these were incor— .
porated in the Listener program via phiIbsophy, training or feedback. Speciv
a ', e
fics of‘the role definitions can be found in Appendix B Item 4 A .
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L ?:_L

(E) -» Bagley, W.C. Determinism in education. New York: Arno Press, 1969
» 4 } .

- (A,B,E) Bloom,'B.S. Taxonomy of educatlonal obJec 1ves,. New York; D. McKay, 1956.

el
- L ‘e .

(A,E,F) Campbell, D.T. and S;anley, J.C. Exderimental and qha51-ewoerimental de51gns e
. for research Chicago. Rand WcVally and Company, 1963. - '

. 0 : L]
£y - .

¢

-, (A,B,C) carkhuff, R.R. Helping and human relat*ons. New York: Holt, Rinehart and -
Ty Y W1nston, 1999 - _ ’ ’ )

o LY

‘(AyD4E) 'Cremin, L.A. The tgansformatlon of the school " New York:" Knopf, 1969.
LI " ° : ‘.- . ' .
(A C,D,F)pavis, J.I. Reachlng the unreached: ' a, chldren s comaunity mental health
) . program in the inmer city. A paper sponsored by 'the National Institute .
K for Mental Health, Washington, D.C., 1973 (ERIC # 071 332,)

gA:E) Dewey, John. Democraqy and, educatlop. New Y rk: The Free Rress, 1944,

Q(A,E) . Dewey, John. }gow we ..himc. New York: D.C. Heath and Company, 1933, °

SN .
s hd J
~

" (A,E) Dewey, John. . Human nature and conduct. ~NeW'York' The Modern-Library, 1930.
(A,E) Dew y, John. The way out of educatlonal confusiqn. Westport Conn.: Creen—
; wood Press, 1931 B . L : ) j_
. S . ) | \
(C,E) Fricék, W.B.’ Hunanlstlc psychologv.‘ 1pgerv1ews 'with Naslow, Murohy, and
o Rogers. New York: uCGfoW‘ﬂ*ll 1973. . . §
’ . . TS

(C D,E) - Goffnan Erv1ng A%&luns ‘essays on the social -stiuation of méantal patienfts
and other 1nmaees. Garden Clty, New York: Anchor Books, 1961, -

. 0
N4

(A,C ,E) GoodW1n, w L and Klausnelre, H.J. Learning,and human _abilities. New-York:
Harper and Row, 1966. e o - .
\ 4 / f ! u
(A BuC) Goude James., The tralnlnrr of 'thl“d world' s;udeﬂts to function as cou1selors.
"wA paper delivered at the Natidnal Social Srudles Consortuim in Port-
. land, OregOn, 1972. " (ERZC # 071 326:) - .

/o P : 5

(BJd)' Harrls, T.Al I'm OK, you're OK. New York: Harper and Row 1969.

s ' . s “ . ¢
» «(A,D) Herzberg, Frederick. ' Work and the nature of man. Cleveland:  World Pub- )
o ! lishing Co., 1966. . ' R !

i <P (é,D,E) HomanL,George. Social behaviof:"its elemenéary‘forms:f'New York: Harcourt,
i , race and World, 1961. R : ' '
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) :.(D,E) Hutchins, R.M. 'The conflict in education. New York: Praeger, 1966. .
N r . .

s . . ‘ i - ' -
. (A,E) I11ic¢h, I.D. Deschool;ngfsociety. New Yark: Harper and Row, 1971,

(A,B, C) Johnson E E Generic trainingAnrog ran fosx conrpnlty workers in human ser-
vices. New York 1973 (ERIC # 072 660. )

’

(C,F) . Katz, M.R. Evaluating guidance--why, what and how. Paper presented at the
S Rutger Guidance Conference, New ‘Brunswick, New Jersey, 1971. (ERIC #
Ed 072 108.) , : ‘ ‘ .
_ . . \
(A,B,C, Xavanaugh, Michelle. An investigzation into the relative effectivehess of
E,F) the teacher-counselor team method .vs. coansgilug in racilitatlng class—
-, room behavibr change.” An unpublished doctonral dissertation. -Miami:
Author, 1969. . - o ’
' . , LA

(A,D,F) Kazimer, L.Jv Principles of "M tanagement. New York: McGraw-Hill, 1969. «°

(D,E) Koerner, J.D." Who: controls A,erlcan education. Boston: Beaconfﬁréss;’f;;
, . A
(E) . ‘Lurie, Ellen. How to bhange the schools. Ney York: Random House, 1970.

[

((B,C,E) Maslow, A.H. Motivation and Persomality  New York: Harper and Row, 1970.

>

Q(A—F) Morgan, C. E. Mobi ll‘zatlo*x-fo. vou:h's new model for subprotessro..al rain-

ing: °-its impact on New York City's Health Service. A paper dellvered
to the National Health Serv1eesaCounc1l, New YorX, 1973. (ERIC # 072 651. )
. =S
(B,D,E) Nierenberg, G,I. How 'to read a person like a book. New York: Hawthorn ..
Books, 1971. : :

. - . I )
(A,D,E): Nolte, M.C. An-introduction td school administration. Xew York: Macmillan,
: 1966o ’ . ' . ' 5o .
(B,C) Ora, J.P. et. al. Instrucrional namnhlet for pa*ents of opnosmtlonal child~
) ‘ ren, A pamphlet prepared for the Bureau of Education for the Handicapped,
Washington; D.C., 1973. . (ERIC # 070 220.)

' - . » ) k
(B C E) Perls, F.S. Gestalt -therapy verbatim.¥YLafayette, Calif.»
1969. - . oo ¥,

Real People Press,

N\

(E) | Rickover, H.G.: American education, a national failure. New York: Dutton,
‘ : 1963, . o \

N\

}C,E),Rogers, C.R. Clienteeentered‘thefapy. Boston: Haughton "Mifflin, 1965
2 . ) R

~ (&D,E,FRosenthal, Robert and Jacobson, L. Pygmalion in the classroom. New York:
' . Holt, Rinehart, Winston, 1968. 4 .

(.(A B,C F)Sacks, Gerson. Prediction of client t pexception of the counséling relatlonshlp
It P
. I "An Unqullshed doctoral d1ssertatlonh Un1versity of Miami: 1974

. (B C); Sax, Saville and Hollander Sandra. Reality games. New York: Macmillian,
. 2 1973, 7. ., ‘ ‘ ) ‘ .
Q ) . ) , ].EB
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(? (A,F)  Siegel, S. Non-parametricistatisticsh New York: McGraw-Hill, 1956.

(D{E). Silberman, C.E.' Crisis in the classroom. New York: Random Rouse, 1970.

(E) Smith, M.B. And madly teach; a lavman looks at public school education.
‘Chicago. H. Regnery Co., 1949.

-

(B C,D) Sorensen, P, F. “and Baum B.H. Perspectives on organizational behavior.
. Chicago. 11973, : . ‘ \ '

(A-E) ' Truax, C.B. Towards effective counseling and;psycbotﬁeraoy. Chicago:
: Aldine Pub, Co., 1967

(A B,D) Turner T E. and Lawrence, C.E. Industrial jobs and_the worker. New York:
: o Harcourt, Brace and World, 1965. ) L
= o . .
(A-F}“\\jolunteers in educationlrfourth renional workshop report. ‘Atlanta, Geoxrgia, T
. 1971 (ERIC # 072 023 ) ' .

(A B,D thyte, William, Models for building and changing organizations. Bugan -
. , ' Organization, 1967 26, 25~ZS '

Books of interest to oersons.seeking more information on sucnyspecific topics
as: . - . .

(A) Designing and/or implementiné programs

. .(B) Training personnel .
| (C) Counseling philosophy and/or.supervision
(P) Administration and}or supervision “
(E) 'Educationai theories and/or trends

(F) Evaluation




3.

Books of General Interest to Volunteer Listeners

Books to be found in Mental Health Association office 11 yi
800 Brickell Plaza, Miami, Florida. .

Growing Up in a Changing World, pages 5~14, 33~ 44 106-112,
World Federatior for Mental Health "

Human RelationJ in the Classroom, Bullis & O' Malley

Your Child WakJs Sgnse, Edith Baum

A Word to Pareﬂts about Mental Hygiene, Leo Kanner, M.D.
li

Teach Us What We Want .to Know, Byler, Lewis, Totman

Your Child from Six to Twelve, U.S. Department of H.E.W. 'K\\\v///

Normal Adolescence, Group for the Advancement of Ps;chiatry
= .

BOoks to be found in School Volunteer Program office, 1415 N. Bayshore Dr.
Miami, Florida oo '

Building One to One Relationships

Is Help Helpful\ Jack Gibb’

Eve:ybody is Somebody Special, Curriculum.Bulletin - 19D,
Dade County Public Schools . , o

o

T

field

Promoting Mental Health in the Classroom, National Institute of Mental Health,,

Karen Todd, Ph.D. P . o

Books and periodicals in the Miami Public Library

The Child and His Elementary School World, Ruby Warmer 4

* \ . e ‘
— , ///;hlld Beﬁavior, Frances Ilg ‘ /4ﬁ//ﬁ/,

/ : -
. Between Parent and Teenager, Haim Ginott

. //v,;

s

Child Development, Marian Breckenridge

Childhood in‘Conégmporary Cultures, hargaret Mead

Who Am I, M.W. Hudson

’
/

Between Parent énd\ghild; Haim Ginott - =~ - : A ) -

Between Teacher” and Child,'ﬂaimQGinott ) A

The Silent Language, Edward Hall S _ ,/ o

The Miracle of Dialogue, Reuel  Howe

- ~ 15 29 - . --. .




4.

P.T.A. Magazine '

Parents Magazine

Psychology*Today B - 13\\"

Books you.caﬁ easily buy - T

‘Games People Play, Eric Berne

I'm 0.K., Your 0.K., Thomas Harris, M.D.

¢ &

Physiology Today, (Magazine) _ S~

How to Read a Person L1ke a 300h G.I. Nlerenberg ;

§pdy Language G.I. Nlerenberg

&

. Reallcy Games, Hollandéf/z;d Sax =
(Mag az 1ne5

5.

Additional resources to ekxplore

A. Related Training Programs

1.
2.

3.

4.

B, Additional sources of information for.South Florida residents

1.
2.
3.
4,
‘5.
6.
7.
8.

Green Circle

Magic Circle . .
Peer/teen Counselor Training
Parent Effectiveness Training

L

Mental Health Community Days
Professional Library at Lindsey Hopklns

. University of Miami Continuing Educatlon Center

Center for Dialogue

Miami/Dade Community College Life Lab
Dade County Staff Development Courses
Volunteers In:Sight '
"Esprlt de Corps" e o

»\‘
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. . . . . . ’D._

1 &s the schools of Dade County seek ways for each \tudent

L2 to, acquire the attitudes and habits essential to the main-

-

. , ' o 3 tenance of ~good mental health, a need arises for the \\‘

“

. o 4 assistance of- volunteers skilled in this area. Such ,?,\

5 developmental assistance will allow the teacher and/or

§‘ counselor to better provide for the needs of the individual‘

~|

. . ’ . : A\ '
I 7'»students. For this purpose, "listeners" are recruited by

. 18 the Mental Health Association and by interested schools

9 themselves. IR - ;,’/

[id

" l - 10 "It is not difficult for a ohild to perceive himself as a

\
\

11 tiny, helpless creature in a world of strong, competent
‘i2  giants. called adults. The "Listen to Children program y

13 offers children the opportunity to‘have ‘an adult friend~who :

14 is not in a position of authority. By simply accepting the

15 children as they are, and providing/individual;éttention to
f C 16 them, the listener can‘help‘these‘children communicate more
3 . oo 17 - freely about their own life‘eﬁperiences. The main‘goal of .

i - -
% . .. - |18 the listener is to facilitate this communication. The

N ) , ' 19 _purpose of the\,rogram-is to provide an opportunity for eac

4 a . 20 student and listener™to developfa,meaningful relationship

- o 21 and to’help alleviate an#iety.and frustration in the;

9y students. o

e N ) ) . .

23 Each listener spends:approximately thrity minutes per
. . (' . . -
2 student per week. Most have'frOm two to six students

C -
%3

e :

s assigned to them. S L f o
~. h o ebr— - s
g N :
By .
35 _— 2R3 | . >
f o J'i‘. vy ) .

o
-
=2}

B
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[

AN

.30 progress, etc.

0

o ogmin.
26 Ed@ch school coungézor works with four to six listeners per;

27 school. A coaching conference of about ten minutes is helc
28 each week between the counselor and-theflistener in ordér;t

29 exchange information and to discuss problems,lhappenings,
: . . L] e .

L o Q .
. v

1 nStudents who participate in this program are not extreme

-2 cases. Student . candidafes may be referred to counselors'

.

3 by teachers or selected Yy the eounselors EhemselVes. The'
4

.
e

:relationship between a’'child and a listener is an on—going‘

:/&Zrocess which may be terminated by request of the student,

listener, or counselor. o B v | P

¢

) 8 hours peér week for one semester during regular school hours

\4

7 The duration of each listener 8 JOb is a minimum of two -

9 They work under the direction of and in cobperation w&th th
o
10 school principal, guidance counselor, and teachers as a norn

v

11 crisis oriented laytllstener. Generally, theirhassignment

12 w1ll include oPe or more of the %ollowing-tasksto

3 “1. Developing a friendly, supportiVe relati0nship with

4
14 their as81gned students.. '

Fs
H

15 2. Planning activ1t1es whlch will lead to increased commun,

16 cation w1th their students. o . _ *!,“ o

17 3. Providing a positive model without forcing values. .

AN
& a

18. 4. Listening to the'thoughts and{feelings of the students'

19 they work with.

FO 5. Keeplng brief observat1Ve notes on’ the progess of the.'

t

21 assigned students.

- .

22 6. Consulting w1th the principal, gu1dance counselor and/o

23 the teachers.

24 A Lo

LY ] . -
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SR
* pUDIO
At Orientation #2,. the listeners‘;,ve an exercise in team S

= e ',
g

2 relations .a presehtatxon7oﬁ "How: Cross Cultural Differences
3 . Can Affect Your L1sten1ng ﬁelationship"' and work in groups
4; in order to explore the characteristics of elementary and
N§T'secoﬁdary listening. The presentations are given by Mental
.6 ‘Health Association professio?%ls.~‘\ ) - f.- . | :i
7 Between the scheduled orientatign prograus,fthe prospectivev
8 listeners”meet'with'the'counselors at their assigned schoolj
9 in order to explore the philosophy and physical situations
10 " of that SChOOl.ﬂ Watters of policy are set by the principal
11 of each part1cular_school. oo f%ﬁ;ﬂl
12 "Feedback‘sessions areiheld each month to allow the listdners
13‘:to¥consult\yith ﬁentalxﬂealth professionals and to share‘
1@ their ekperiences with other listeners. The.firat’fifteen
15 minutes of the session is devoted to a preecntution on a
16 Lppic of impprtance Lo Lhe lletencra, tha next fnrty flvu
17 minutes involve a general diecussion, agd\the final thirtyv’
18 minutes are used to cover elementary sdhooliand secondary
_school needs. - - z
26 Pre—service dnd 1n—service training is provided by the.
27 * Mental Health Association’and the School Volunteer Program..
28 'The'Listeners attend tWO orientation programs.‘ Orientationl
29 - {1 1ncludes a history of the program, an overall view of th:
30 program, presented by an actlve 11stener and a counselor wh.
31 ‘has ‘worked w1th a 11stener' a presentation- On"How to.L1ste
32' to Children '3 and the role playing of "Building 1: l Relatio
23 sh1ps~. )
3 95 :' s
" ;.; - g 2 o
‘. 20 ! , P
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2

s,

. 26 Part II will be a perception quest'__

/u

w22 ﬁith a gro/p,ef non-participating students-_ Part
3

. fZS}

‘ 27 f111ed but by
28 Part IIT will consist of a- peer perception class in which
129 _
30 beha#iors,-and Part IV will involve the students Iaoking

'i,ﬁl at themselves or, self-perception.

///;ogram has four parts, each of,whlch w1l1 be used to compa:

(\»

-the group of students part1c1pati \g in the listeners prograu

\

lwﬂl”f
N
consist of observatzons conducted by trained observers K

from the Un1vers1ty of Miami who will Compagzjslx different

categories of behav1or of the students in the two groups____

which will be

e teachers of the students in each group.
¥ ,l‘%v

the students in both groups will examine each others

e

3

32 Each of these four parts will be conducted
33 during the year - in November Januargi and aga

34 Onr expectation is that the results o

. achieved by the "Listen .to Chi}dren"'program.

P—

this evaluatior

“validate our belief in the_positive effects which can be

) . ! oo
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STANDARD OPENING

n,. UP OF NANCY IN SET -

. s

o

POLLY BACK TO INCLUDE GUESTS) .

1

22(
23

L ... A

“r T e e e

""NOBODY EVER LISTE\S TO ME!" HOW MANY TIMES HAVE YOU HEARD

THAT SAD LAMEYT. WELL SOME.OF THE STUDENTS IV THE DADE/ *
COUVTY PUBLIC SCHOOLS ARE HEARING IT LESS AND LESS BECAUSE g
A VERY SPECIAL PROGRAM WHICH CONCEVTRATES ON LISTENING T0 .
CHILDREN. MY NAME IS. NANQY COOPER AND AM A VOLUNTFER f_
SPECIALIST WITH THE SCHOOL VOLHNTEER P OGRAM OF MIAMI.  TODA
ON VOLUVTEERS IN SIGHT WE WILL BE SPOTLIGHTING THE LISTE&ER
PROGRAM. IT ALL BEGAN WHEN I WAS EXPLORIN§%§UTUAL CONCERLS
WITH ANV CORDRAY EXECUTIVE DIRECTOR OF THE MENTAL HEALTH

ASSOCIATION OF DADE COUNTY. THROUGH SEVERAL DIPFFRENT : //
CHANNELS SHE HAD LEARNED THAT THERE WERE SOME VERY SPECLAL

ELEMENTARY ‘STUDENTS WHO COULD PROFIT FROM SOME SPFCIAL cot

ATTENTION FROM SOWE SPECIAL ADULTS. THE MENTAL HEALTH o

ASSOCIATION HAD A GROUP.OF"VOLUNTEERSAWHO WERE READY AND '
$ )

WILLING TO BE TRAINED TO ‘GIVE THAT NEEDED ATTENTION. WORKING

WITH A GROUP OF ELEMENTARY COUNSELORS, WE WERE ABLE TQ DEFIN
THE ROLE OF THE LISTENER AND ALSO TO DESIGN A TRAINING PROGE

-

(CUE TO DOLLY BACK). o 4

20 WITH ME TODAY ARE-iQME'OF THOSE ORIGINAL COUNSELORS AND SOME

21 WHO HAVE SINCE JOINED THE PROGRAM.

CUE TO PAN TO GUESTS)

I WILL LET EACH OF WY GUESTS INTRODUCE HERSELF.

;
W

ANCY AND 4 GUESTS IN SET

27 MY NAME IS CAROL TONER AND . . . . oA

-t - . EEE D N T LIRS

,24 MY NAME IS BARBARA REKER AND . . .

25 MY NAME IS ROSEMARY PERKINS AND “ ..
26 My NAME IS BARBARA WOLPE AND . . .

— e e .

28 NANCY INTERVIEWS GUESTS. o T conl

.:.'. . . .. ‘-. . - ) / i ;
. . * . . ' [
. . o




" . pLoy Mo e el s
S *. 32 2, CARQL. ARE THE NEEDS b SECO‘IDARY STUDENTS smrmm ol
, . —— ot t o e —————— P "1’

(. _ - "'" A now DO"YOU, SELECT CHILDREN 10 'BE 1N THE PROG‘RAM’? T
. R PR QWN xvouLenGe ;e © vy TR T
R . "o B‘b TEACHER Rnﬁoxmsnpm‘:ou. s . o et ‘
' ' *  I4-c. SELF, RECOWIE‘IDATIO‘J.-~‘ e
. . . 5 /4% ASIDE FROM SELECTI\TG THE STUDE\ITS, ’ ?:'KOLZE;DDES A.;‘* .
| 6 CouNSELGR PLAGY L N “'.._' T‘: .g;-".. R
7 a. ORIENTS scaoo:. FACULTY. - . - _ k,’& Y Ry
8 b_. _SUPERVISES.LISTENERS. s—.. ) e . o
. § c. PROVIDES DERECTION .l\ND.INSIGHT. _.'_  PR TN
Y e d. covnucrs COACHING CO“IFERE‘(CE. - L
"hi e- msts WITH EVALUATION, - X L /
t2 £. RECRUITS NEW LIST fers.. © . - L. o
T L3 5. Howgms THE ‘?R GRAM BEE\P BECEIVED BY:»
4, ~ fi4 B YOUR F{\_CULTY._ . R ’,’*k o q \
‘ {5 be YOUR PARENTS/COMMUNITY. S
~ o 16 ©+ THE STUDENTS. . | T K
17 6. WHAT HAS IT ACCOMPLISHED? | |
. 18 (GUE 'rd“ GO TO CLOSE UP OF NANCY) :
CLOSE/U; OF NANCY © 19 THANK You ALL FOR SHARING YOUR ENTHUSIASM- A
,,/ | - / | ho Nbﬁ THAT YOU -HAVE HEARD ABOUT THE PHILOSOPHY FROM 1 THE
- o a _. 2; COUNSELORS I'D LIKE YOU TO SEE A SAMPLE OF SONE: OF THE
" 22 TRAINING WHICH, BRINGS THE COUNSELORS AND THE LISTENERS, | //
;1 ; p3 'II’OGETI;IER FOR THE FI,RST TIME.
‘ Fa . 24 (CUE TO GO TO END OF SEGMENT) | / ‘
o . 125 LET'S WATCH A SI\dULATION OF somz OF THOSE ACTIVITlTS. .
2 GKOUPS OF 4;ACH: AT 2 DIFFERENT © Zﬁnﬁf(;i-'OURmNEX:I;-.;.C:I’;V-I;’YT T’ D LIKE YOU, WITHIN THE NEXT FIVE
TABLES./ NANCY. sm\mﬂc BETWEEN. '
7 - 27 MINUTES, TO BUILD THE uxcm:sr FREE STANDING, STRUCTURE YOU' G
// | B s YOUR BUILDING MATERI S WILL BE v e T
/’f ’ ’ ,.m/ ‘24 , . "..‘ . .




A B TR TI L ';‘f”’;,w‘*'ﬁf,};’:i«"'
T YEd . - R A A ; o uaéunxo . ,,
, e ", . .. e M . ] '
Ce L e .f;';o"rmﬁ.' PLEASE BE SEATDD': N e e
Q o e 51 1. WHAT; DOES YOUR: s"nup"uma sa¥ ‘asour e fnzxm '.1
LT e LT ey Rowom You, g‘ﬁsn"mw\: xou nxscovamzu Xou hAn DIFFEREN’J.‘ '
N Yoa b RO 33»MATERIALS? now aom:rS YOU Arrw. Ta;:s :co A vonum:zfm SITUA= ;
ST T TioNr -. el e
e S 'Ms :HOW WAS PLANING fuwDLED? . "+ t a Lo
iw o ORI 'Tz ._ piD EVE‘RYONE PARTICI;%XTE T0 'rmz sAME DEGREE? L
S S eFe . aus) ~DID YOY EVER an. musmrznzf ANGRY? HABPY'.’ u{ow P
%."/';/-y,,l 3 S e  YOU HANDLE OR r,gchEss IT? % , {;« - L
LT A 5, (cmz‘ro CLOSE e QF NANCY) :_..' 'e;° '-.‘ ‘a .
LOSEﬁi).P. OF NANCY' - - m\m( You ALL ‘FOR I’AR"Z{I?I}ATING 50 Wuow HEARTEDLY. _ \ S
LOSE UP OF NANCY - - 1 7 TEAMSUILDII\‘G Is JUST ONE OF THE - 'romcs’ COVERED uuamc THE
U e 3 8 FIVE HOUR PRE—SERVICE TRAINI‘IG.' SOME OF mz OTHERS ARE o

.o ¢ o
. . )
[T U - . » /‘ oo,

RO HOW TO ‘Lisrm 20 cuthREN, LT . o

' ’0 ﬂ Fl
ﬁ oo T .= . ho. BUILDI\IG O\zE~m—oms RELATI'O‘ISHIPS. SR

Al oo
. - o )\o i . ., [3 :.‘, o . -
& c LR k7 Y- ' 4 ... -
v - '-»uANDx - i . . IR
) . - h
we , , . : . ey, . .
- D . ¢
.
«

‘0 ‘“: 2>
P o ;
“ N P HOW CROSS CULTURAL DIFFERE"ICES cax AFFECT YOUR usmmm
R 13 RELATIO‘ISHIPS. TR S ; ,

14 - (cm-: '1‘0 E‘ID OF SEGMENT) .

s NEXT 1’ D L“IKE YOU T0 HEAR MORE fmow SOME OF THE LISTENERS You

.

167 . JUST SAW. uﬁmz IS A TAPE I MADE EARLIER TODA,Y.

_...-_.,,.. .-

S e ate e --_...-—.—..._-..«..-.- tasm sm s
. 2 .
f

17 WELCOME TO VOLU’NTEERS IN'SIGHT. = - - ¢ .

.

1 3 PLEASE INTRODUCE YOURSELVES TO OUR VIEWERS BY TLLLING YOUR ..
" j1g NAME AND A LITTLE ABOUT YOURSELF.

. ho MY NAME IS MARY LOU JACKSON - AND

4

-t 2L T AM SHIRLEY GAGSTETTER AND N

22 1 A BILL WARD AND . . .- . N

" bs wy wadie 1s KAREN SUIMERS AND . . .

24 .NANCY INTERVIEWS GUESTS.

}f i, LEI‘ S%ISCUSS MOTIVATION. FIRST WHY DI




AP
duuil
-——-—-——-

v

27 2. ‘ﬁILL ONE: OF YOU PLEASE.DESCRIBE A (KAREN) TYPICAL' pAY o

]
. . ¢

28 THE LIFE OF A BISTENER? ' : .

-

29 3. I'ﬁ LIKE TO HEAR WHAT KINﬁ OF STUDENTS THE REST oF Yom

30 HAVE sznv.= T e

-

31 4. WHAT ARE sovE OF ggz PERSOVAL REWARDS YOU HAVE GOTTEN ﬁﬁ
32 “THE PROGRAM? . a '

a-'

' 33 5. LET S TALK A LITTLE ABOUT THE FEEDBACK SESSIONS. PLBAS;

34 Dzscnxnz WHAT THnY ARE LIKE? i ’ -]

[y . * ]
¢

) b. BILL I KLOW YOU HAVE A UNIQUE ROLE WITH THIS PROGRAM,
\ o ’

2 PLSASE bEscnrsa IT. _ ST BT

' WHAT ADVICE WOULD, YOU HAVE FOR THOSE WHO ARE VIEWING

AND WHO ARE hOT I\VOLVDD IN THE LISTENER EROGRAM?

(CUE. TO GO TO CLOSE- UP OF VANCY) /<

THANK YOU ALL FOR SHARING YOUR FEELINGS, AND: ENTHUSIASM.

THIS HAS BEEN OVE OF A ‘SERIES OF VOLUNTEERS IN'SIGHT
PROGRAMS WHICH HAVE EQCUSED ON THE CREATIVE USEQ OF SCHOOL
VOLUVTEERS. WE HOPE»YOU CAN JOIN US NEXT WEEK. AND BY TH
'WAY -WHY NOT TELL. A FRIEND ABOUT THE WONDERFUL ‘WORLD OF -

”SCHOOL.VQLUETEERIEG. GOOD BYE.:

v

STANDARD CLOSE."




’ STUDY SHEET #5 .
SCHOOL VOLUNTEERS WHICH USE COUNSELOR ASSISTANTS OR VOLUNTEER
LISTENERS )

MODULE : VEsfhblishing a Volunteer Listener Program

-

>

-

T

| [
|
3

DIRECTIONS: The fqﬁlowing School Volunteet Programs have indicated that they
« uUse volunteers as counselor assistants. If you are interested

. . please contact the program directly or th ough the school system
. * in that.city, r\» o

’ Ce
.

STATE CITY
Arkansas .

1. Pine BIluff
*California
s * Cupertino
Los Angeles

Y

Long Beach, Volunteers.in Public Schools (VIPS), 701. Locust Ave., 90813

Palo Alte .o |
Redwood City, 815 Allerton Street 94063
San Diego

San Francisco ‘m' ,.’ 157
Colorado - . : .

9. Engl ood i
Connecticut ' ' '\ ..
10. Greenwich. : : .
11. Hartford, School Volunteer Program, 250 Constitution Plaza 06103
12. Weston y o . L :

Florida . * I R T o®
: 13. Tallahasgee " - o : '

b

“Georgia
e 14, AtIanta,’iiterary Action
Illinois ' ’ : ' .
! 15. Chicago - °
Indiana .
, 16. Marion - ,
. '17. Michigan City. ' o . S
Louisiana

18. New Orﬁeans Office of School Volunteer Service, 1 Shell Square, Suite 1848

Massachusetts & :
19. 'Norwell, Norwell School Volunteers 92061 - °
20. Worcester . '
Michigan :
21 Detroit,,Volunteer Servace epd Enrichment Program
- 22, Jackson' 4 ) L
Missouri T
23. Unlversity City




STUDY SHEET #5 (continued)

STATE

CITY

New York:®’

Ohio

24, Jackson Heights, Lexingtoh School Vol. 30" Ave.&75 St., Queena, New Ybrk
25, Rochester, One Lomb Memorian Drive, 14623

26. Cincinnati, Volunteer & Tutorial Services, 230 E. o9th Street, 45202.
- 27. Cleveland o

Y .
&

Oklahoma - - ‘ C o :

Oregon

28. Oklahoma City

29. Eugene.w

Pennsylvania

30. University Park

Tennessee

. Texas

VirgInia

31. Memphis

32. E1 Pasa, VIPS, 100 East Rio Grande, 79902
\_—/

33. Blacksbury, Harding Avenue School

34. Hampton
35. Salem, Oak Grove School . .(,u

Washington

o

36. Washington.

t West. Virginia

37. Charleston

_Wisconsin

38. Madison, University of Wiscons;n-

v, -




\* _ : STUDY SHEET #6 S |

* ' : . - : .
. DISCUSSION GUIDE FOR USE IN EXPLORING THE' PHILOSOPHY' BEHIND USING
\\,.ﬂ_ ! e VOLUNTEER LISTENERS < ‘

7

MODULE: Establishing a Volunteer Listenéi/Pé;gram .
<

, N , ! e . :
v ~DIRECTIONS: Complete the following activities with a group of your colleagues.

%f,«/AM\\ Yo ) need at-least 15.minutes and at least 3 people,
[ : ‘

o of 1]
. ‘
d L2 ~T o 4 ~

1. Brﬁa\insﬂ:brm for five minutes the following ‘pic: What single feature relating
' to the use of volunteers as Listeners or Counselors' Assistants is the most
intriguing? A recorder should ljst all ideas suggested and there should not
be any thallenges, retorts or discussioms at thi's time. ’ -
O ) . z-3 o ; .
After all ideas have been listed the_members_oéaghe group should .decide by
vote, which one idea they will discuss. Discussion could begin by having
the person who suggested the chosen idea elaborate on .the idea. Focus of .
thg discussion should be on the main characteristics of the idea as portrayed
in‘the input selections. or as perceived by the members of the group.

- . . : o

After 10 minutes of ‘discussion the group should elect to do oné*of the
follOWi:ng: ° ' ) ’ - el @

A. Continue for-a set time on the Jame topic. ' L.

B. Begin a new topic. . « : . .. )
C. Arrange tq meet for further discussion at some future time.-
D. -Close the discussion. T -

- K . .. [ - K . ' . N
Try to formulate at least five reasons why volunteers have been successful .
as Listeners or Couqselqys'\hssistants. : : :

h ’
A S
. .
. e . “ :
. . -
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COMPETENCY, OUTCOME II

(Target Area - Needs/Resources)
S ’

o




T

" COMPETENCY OUTCOME IT
- B B To ‘ . ; .
Can identify the major -needs/resources factors
- of his/her own situation which would affect
the establishing of a Volunteer Listener Program.

s

4

EXERCISES:

»

Input: (Select one or more of the féllowing),

1. Read about the way one program analyzed its needs/
' resources as described in Study Sheet #7 on page32
of this module. : :

React to the needs/resources as stated by others
by cémpleting ¥n writing ot in discussion the
directions on Study Sheet #8 on Page 35 of this
module. . ' S
Visit'bt correspond with other programs, which
* use volunteets as Counselors' Assistants in order
to. discover the needs and resources which were '
,identified by ‘them. See Study Sheet #5 on ‘page 27
~of this module for a list of such programs.

© Practice: (Select one or more of the following.)' . ' \\\\\“;-~,'

| ' 1. Participate in a meeting with one or more'oﬁ the' -
- . following and complete Worksheet #2. . N

©

a. School personnel such as counselors, éeachers,
principals, curriculum leaders; etc.
b. , Community groups .such as Mental Health Associa-
' “tion, Me@}cal'Assoéiation‘aqd‘its Auxiliary,
. P.T.A's., School~Volunteer Program,: etc..

¢, Individuals such.as parents, religious ledders, ‘,
‘Psychologists, social workeys, government
- f- officials, etc. :

Draw up ybur own needs/resources analysis sheet and |
discuss the factors with the appropriate persons of-
your own situation. .

~ ’ ° . . ' -/
s 3 . »
Go on to Competency Qutcome III.

a

36




" STUDY SHEET #7 . e

( O ‘ THE SCHOOL VOLUNTEER PROGRAM QOF MIAMI LOOKS AT NEED/RESOURCES\
‘ RELATING TO' THE LISTENER PROGRAM

R il ~ MODULE: Establishing a Volunteer Listener Program -

which lasted approximately three months, atten=-

M

PR In the initial phase,

Y

tion was focused on sever:l actiVities.

lmily Gathering info
¥

~8elors

tion concerning the use of lay personnel as coun-

o

assistants in order to: establish a philosophical foundation

s which would be both educationally sound and practical.

~

Defining the goals and roles. of the Various levels of‘participants

-

2,

‘within the different groﬁYs. , . : : ’\
3. Establishing a communications network and "Modus Operandi."

The Information Gathering actiVity, which was originally scheduled ‘to take'

.

three months, became an on-going activity of the project-director and has proven’

1nvaluable in maintaining fleXibility and vitality, factors which have con~

%%i

" tributed to the success of the program. . - S ‘ .

/—'ﬂ.‘.‘:‘j’
v

1
L e P

v

A review of the literature and interviews With individuals in related

TN

&

s

°fields helped to define the parameters and proVide a philosophical base. One

...:; % i"ﬁ:

£ of the first seriés of questions to be considered revolved around the use 8
B of lay'or volunteer assistants in g counseling or quasi-counseling role. Dr.

' -

- Richard Emerson of the Children s Psychiatric Center of Miami helped to fill.

3

in some background information. He related that, several years previous, he ~

had recruited trained and utilized lay Listeners in his work with® delinquent

young people. Histvolunteers underwent an intensive preservice tﬂgining and -

. ‘ . [
- functioned as counselors. After inVestigating his procedures and techniques, v

3]

/(. T it was decided that for tle purposes of the Listener Program.

ST 'l. The kind of pers nowho would most probably volunteer would not be

‘willing or able

o commit the several months necessary to complete '

‘ the'intensive pr service training employed by Dr. Emerson,




i
crisis or delinquent kinds of students to those students who had

\._.4.(. _ . . . [P AN
' * minor problems, , S '

-

- \7

3. The school system was not yet ready to accept the role ofy- lay coun=

2y

selors, w1thout intensive training even though many resea chers T

*®

indicated this trend. In fact, in his book Helping and Human

[y

IR ’oe Relations, R. R.’Carkhuff stated, "The evidence indicates Jhat with

or without training and/or superV1sion, lay helpers function as

’ d effectively or more effectively thanuprofessionals in theehelping
role" (1969, p..83). o SRR fi -f"
Other sources also detailed the mqvement toward the 1ncreased use of lay":'
counselors. Of interest fromwthe ERIC files were the art1cles. "Mobili— o
s K . zation for Youth's New Model for Subprofessional Training. Its Impact on
' New York City 8 Health Program (Davis, 1973), "Reaehing thJ Unreached: BN

(" ’ A Children's Community Mental Health Program in the Imner City" \(Morgan,v

-

J

1973), and "The Tralning of 'Third World'”Students to. function as Counselors"
(Goude, 1972) A survey of practices also 1ndicated the sdme movement, to- |
ward thekuse of volunteers.; A questionnaire was .sent to 857 School Volunteer;,"'
Programs throughout the country to ascertaln if they used volunteers as’

counselor's assistants. Oof° the 210 respondents, 105 programs stated they 4

A} . R B |
- had used“Twemmwitbvasping degrees of success. - : : . -
- L . . . ) :

-4

=
B

Another important activity which was begun during Phase I was the .

estahlishing of a communication s network At that stage, guidance was once

'again derived from John Dewey ‘who in The Way Out of fducational ConfusionL/<

counseled that "Organization for\egucation should\\b not from formal‘enist- o




program, It was, unprecedentedly, composed of a representative‘from the’ SchOol
Volunteer Program, the Mental Health Association and the volunteer Listeners,
themselves. This group met monthly to diréct the workings of the program and
then reported back to the separate grodps. After all, as Rickover said in -

American Education-A National Failure, "(The 1ack 0of)ev.e communication between

vested interested groups has proved, once again, that 'divid/d we fall' when
the prize is first*rate education" (1963,'p'499) Plans were also made to

hold monthly feedback’ sessions with the volunteers and counselors in order

.
A

to insure on~going direction from all levels of participants. The rationale-
for this was succinctly stated by William F Whyte in ‘his article,,'Wodels

for Building and Changing Organizations which appeared in the periodical,

Human Organization.

"Harmony is an undesirable goal for the funcxioning of a .
complex organization. The ‘objective should not be to build
g a harmonious organization, but rather to build an® “organization ‘
capable of recognizing the problems it faces and of develop~- S
- ing ways ‘of solving these ‘problems. Since conflicts are an

Tnevitable part of organizational life, it is important that

. conflict-resolution procedures be built - into design of the

’ organization." (1967, p.26). _ ) .

-
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' “MDA;;;:s\;stipllshlng a Volunteer L1stener Program HRHHHTT iﬁ i#
Il l T H”h H“” ”H
statement made by an adult. .State your posi- s
*tion or ,reaction to each, and explain to others
example of how you think this 'would or might apply
to the educatlonal settlng in ycdur- own school

_EXAMINING THE NEE?S/RE
‘Select one statement made by a student, and one '}.‘ oy
N o why you believe or feel as you do. -Give an . . \\¥
settdng.

P

‘Statements by students

1., "Yeah, 'I think the main reason

~ for-student.unrest is that stu-

. dents begin to realize what the%&

» role is in a school and. the fact

* ‘that it's very apparent from the
beginning that they aren't being
treated like human beings at all,
arid that the administration
pbviously is handling students
not on a basis of human beings
dealing with other human beings,
but on the basis ‘of operating an
institution efficiently "

2. "Well, the thlngs thét are im—
portant to . them Just 4ren't that
important to me. My father,

.mother, and their friends all.
" grew up when they didan't have .
certain things like a.steady
job, or a car, or house,
like this. ‘We live in a totally

'idlfferent age, you know, where
we're jammed with all this news

every day and-you sit there - ° .

and you go, 'Well, gee, my
,._'llfe s sort:of ticklng away.
I’ ve gotta do something. e

40

my -

thlngsv”‘

&l

RV W . :
Stattments by adults o L
1. "Perhaps even more .
"~ frustrating is the
fact that '‘many young
people are often umable
- to express valid or -logi-
.'¢al reasons for their un-
rest. In many instances ~
where school adm1n1strators
—"have set up programs meet—
ing specific student demands,
they were dismayed to finhd
the same, students seemingly,
uninterested 1n their new="
found- rlghta. ' 7

'"Tim, don't just follow
blindly what other people -
say is right. Well, so Tin
goes out~-~Tim, Gary and all
his friends go out and:.they '
come up with ansyers that we ']
‘think are wrong--that: we Just
: don't agree with, but they
Nt are their own answers, and we_
- téach them these things. We
-~ teach them to use thelr heads
_to be critical,-to be self~
reliant, and tﬁen when it -
' “happens and they come up with
- answers that we don't agree
with, then we say, "Wait a
',minute!" ‘

n




DR LR

Maybe you have to look at
things for what they're
really worth, like educa-
tion, like going through
twenty, twenty-three years,
of 'school,.just té be able
to feed yoursedf and not
be cold or hungry. It .
seems like an awful lot ofw
trouble “for something that
people have managed to do .
ever since the beginning

of time."

"I think one of e prqblems
is that the adgfinisStrators
and teachers seem to think

4" of students -as'

=

«

"This, the whole- question of
rewards and punishments is
really the very keéy to the way
that a school system deals
"with students, and it becomes
very clear to students very
early that if they act u
certain way then they can
reasonably expect to be
‘rewarded for it,"

“"You can continue to exist
going to’ school, which is
like a play world." '

-

5.,
“VNo, ‘not students.
" they really don't study

‘You can"t get them to .

"+ "There's almost no young

person today of the o

~miiddle class or upper

middle class who is -
vocationally oriented. .

.

do anything on the basis

‘of this is what you have

to do to earn a living,

~or how to get ahead .in the
" world, '
'deferred reward like that.

or any kind of

‘.

"Perhaps none of us, can
fullx,appreciate the gulf .
yhich separates us from

our young, nor can we
understand its origins. As ~
unrest grows, however, we
tan begin to measure its
distance. Across this = -
gap, faculty and administra=-
tion on the one hand, and
students .on the other, too

,

,often face each other with.

mutual suspicion. Teaching
from such ‘a distance seems
futile to both sides and"
perhaps'rightly so."

"Young people? Students?
I mean

unless you rdib their noses

"Perhaps ,the most' important
function schools ha&e served

in twentieth century industrial -
society is custodial., And the .

. sehool child has 1ess freedom.

of movement and action and.
thought in the course of a day .-
than' a prisoper in a peniten-
tiary. &gﬁfsﬁptterly inhumane;




4 -

* 4 
7.. "Nobody ever listens to me." 7.

o
[t

* I wouldn't do to
.monkeys what we do

-

to children."

"Take the word 'educa-
tion" for example. 1If
you just more or less

‘'say education equals

life, that this isn't
necessarily a special
function to be dealt
with by special people,
but is the central
concern of all ‘human_c%
beings at whatever age)

his mental growth and
development."

N,

. %

o
B
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COMPETENCY OUTCOME T11

Can establish a sef/of guidelin%s for. the
administration of .a Volunteer Listener Program
+ which will be acceptable to the school and .
' community personnel involved. :

-

! .

EXERCISES: — - ‘ .

. ' . s , . .

“Input: (Select one or more of the following). ;
ol . - N . L ‘ 2

1. Read how one program implemented a volunteer as

described in Study Sheet #9 on page 41 Of this

module. : o ) b

.
v

.

Explore the'various ways that other volunteer programs
are administered by selecting from the réadings on
Study Sheet #10 on page 45 of‘this module, )
Visit or correspond with a program which uses volun-
teers as counselors' assistants. See Study Sheet #5
on page 27 of this)module for a'list of such programs,

Arrange with your local educational, public or com-
flercial television station to view the 15 minute or
30 ‘minute vid€o tape presentation, "The Listener
Program" or read the scripts of the programs which
are included as Study Sheets 3 and 4 on pages 17
and 22 of this module. .

LI

Practice:’  (Complete both of the following.)

l. Draw up a set of guidelines for administering and
~ supervising your own Listener Program. See "The
Listener Program Handbook" of the School Volunteer
Program of Miami for ideas. Use Worksheet #3 on .-
page 46 of this module as a model.

Discuss your guidelines with one or more of the
following: your principal, supervisor, teaéhers,
counselors, representatives from various community
. groups. Revise your guidelines based on their
comments. Continue until they have agreed to
participate.
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. . STUDY SHEET #9 |

THE SCHOOL VOLUNTEER PROGRAM OF MIAMI LOOKS AT THE ADMINISTRATION/
- . SUPERVISION OF ITS LISTENER PROGRAM ,

»

MODULE:‘WEs:aBIishing a Volunteer Listener Program

'Y
1
-F'1

.-" bt
1} » J.MA”TW | 1
In the second phase, attention wag“Tocused on four sfecific kinds of

qctivitiés which mobilized the ﬁfogram into action:

l. Providing for thé recruitment of Listeners.
_ ] P o . |
2. Establishing procedures fq? the selection of public school gites

and personnel.

-
-

. } 3. Organizing both the Pre- and inservice training programs for the

AN

volunteers and school personnel.

,

v,

4, ;Producing materials and Supplging sérviées to support the pfogram;
As in the former phase, the assimilation -of irnformation from other in-

dividuals and sources’gave a épécial credibility‘to.all decisions which were

made. R.R. Carkhuff in his book, Helping and Human Relations,. made several

points which help to define the, type of voiunteer who‘would.mgkeuthe beqt’.

- ’

Listener. Heé counsels to look for,

"Persons who exhibit a sincere regard for others, tolerance

and ability to accept people with values different from one's

own, a healthy regard for the self, garmth and sensitivity in ) “
dealing with others and a capacity for empathy." (1969, p. 301)

To attract potential,volhnteers, a full-scale recruitment campaign was
' launched by the members of the Mental Health Association Youth Services Com-'

mittee and Vdlunteer Service Committee and by the Schoél,Volunteer,Program

»

* via radio and television public service announcements® newspaper feaSufes and
. " : .

s

even presentaﬁions to. civic and sociél.organizations. “Those-who  answered the ,

Ha
a e -

call were advised that, due to unique cha;acter of the Listener relationship

\

and the intimat® sharing that might arise, tﬂéy would be pldced in schools

, “.outside their own home cémmpnity. There was little protest "to this stjpu-

lation, but as~£he program developed there seemed to be such‘a'high‘level‘pf

48




.
-

. ' , s : .
confidentiality and profesgionalism among th% Listeners, that mhny schools

began recru1ting from their owan’ parent groups. (Samples of recruitment mat-'

erials may be found in Appendlx B, Items S, 6 and 7. )

- o

N At first it seemed impossible that large numbers of people with the

necessary qualities would have the time or inclination to become a volunteer

©

Listener, but as the recruitment campaign grew
B . b b .

that people were there just waifing/to be asked.’

Ellen Lurie did in her book How to Change th hools, that,'ﬂ

| "Direct.meaningfgé:in€;;vement in the daily operation of

the school is way 'to learn, .not only the how and why
of problem sitGations, but also the ways and means toward
* the resoluti“”wﬁﬁtﬁbse s1tuations" (1970, P.250) .

v

A1l those who applied Were g1ven the opportunity to attend the first

of two training sessions and it was decided that, dur1ng the sessiensf"fh/////"

behavior and responses of. each applicant were to be carefully scrutinized

" and Judged acceptable by a representative of. the School Volunteer Program,

-

thefMental Health Association and by one or more elementary counselors.

»

During the first de—briefing session it became gbvious that the different '
counselors responded to the 1nd1v1duals in very different ways. At this-
point the decision_was made to allow each counselor to select his own Lis-

teners. This procedure is still in'effectland seems tb be working. Only P

o

twice during the. entire program were ;ndiv1duals unnanimously thought to be
’ .
ill-suited to the Listener role and in both cases the, individuals vere sat-

.
)

1sfactorily placed in other volunteer jobs; o : .

Another component of'the pfogram, the pre-service training, proved to

be a natural pre-screening device. During the initial stages; Several for-
“e - . ) [] .

mats and time"periods were experimentally tried, It was discovered that some
] -

people would come to one of the dual-session trainingvmeetings and not return.

A phone folloWHup was done and it revealed that most of the drﬁpj ts had

- 4ﬁ7




.voluntarily removed themselves because'the§ felt inappropriatelyvinvolved.

There wére a few who felt that two pre-service sessions were too many and

were Judged by another of Carkhuff's criteria,
"If the helper is not committed to his own physical effio~"
tional and .intellectual development, he canmot enable
another to find fulfillment in’ any ot all the realms of
functioning" (1969, p. 83%

e

;n other words, one of,the-qualities being sought in a potential Listener"

was-a commitment to personal growth with the hope that it would encourage
. . , . »
growth.in~the'student with whom: he would eventually work. .~

4
k]
"

-
.

- I an effort to further assess. the potential of the applicants, the,
Cafkhuff Facilitative -Index was administered to a sample of 41 prospective
Listeners before thev/begfi/the training ‘and . then again after they had
been trained and héd/served asa Listener for one month. (A copy of thie

irndex has been included as Study Sheet # 14. - For that group, the mean on

' the pre~test was 2.8 (total possible 4,5), while the mean on the post~test

for the same group was 3.6. Apparently something in the trainin

the Listeners. (For a more specific‘breakdown on the results see
B,” Item 38.) Although Carkhuff in that same book, stated that,

"Most af the evidence, both experimental as well "as empirical
points toward the level of communicatdion of the helper, whether
professional or non-professional, as the critical variable in
effective helping processes",

<
L

a recent doctoral study discovered finding to the contrary, Gerson Sacks,

o

in his unpublished, 1974 dissertation, Prediction of Client Perception of h

the Counseling Relationship, found that,

' "Counselor openness and communication ability were not found
. to be significantly related to the way in which. clients per-
ﬁceived the counseling relationship. Counselors found to have
a high degree of openness were no more likely to be perceived
positively by their clients than were those counselors judged
to be both closed ard non-facilitative."

48,
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.

Because of this contradictory evidence,. it''was dec1ded to use the data
AP

,
. from the facilitative index_ as one irdicator of probable success, but an“%o

‘ relocate any volunteer who scored on the lower end. of the lower end of the

/schopl sites and personnel, It was not d1fficult to interest a. small group

scale as 'long as a counselor felt that the volunteer could be, of help to a -

- - - . e

student., | - - : - . e

. ° -
»
K .
\
. ‘ ’ .

*

After discovering that there were potential'volunteersAavailable, the

next step was .to establish the procedures for the selection of the puhlic '

- 8

of schools to serve during the pilot phase, for many agree with Silverman

wwho in his book, Crisis in the Classroom. stressed that, "We will not see

- ]
the end to the cris1s in our schools until’ we open its doors to the real

community from wh1ch our students return. As the program developed there

were requests from many add1tional schools who wished to j01n the program.

"In fact, one elementary pr1nc1pal Miss Elvira Dopico, who is now an area-

level Administrator, has said that the Listener Program was the most excit-

ing program .that she had seen in all her years as a principal, At the

present time more than forty (40) elementary schools have met the estab-

lished criteria as outlined in Appendix B, Item 8 , dnd have-become involved.

rd
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MODULE:

STUDY SHEET #10 Lt .

SOURCES OF INFORMATIO\I ON THE ADWI\IISTRATION/SUPERVISION
OF VOLUNTEER PROGRAMS

Establishing a VolunJ:eer(Listene-'r,-P‘l_'-ogramu

v

L]

.,° g

Tl

T

T

5

. -

There are many sources of information thit wnll be hclbful to
cducational volunteer programs. 1t would -be oflittle value to list
" them here when complete blbhographncs are available from the

National Center, for Voluntary Action (Washmg;on D.C.) andin *

Your Volunteer Program, published by Project MOTIVASE, Dcs
Mouncs Arca Cognmunity Colicge.
The books listed below would be \of grcat valuc to any

ake up a basic library,’

cational voiunteer program and could
(#ohcn Nathan E. {ed.). The Citizen Volunteer. The Nationat

Ccouncil ‘'of Jewish Women. New York: Harper and Rowe, 1950.

Goldszer, Beatrice. Primer for Precepl/on Pittsburgh: Acuon-
Housing, #2 Gateway Center,

Hypps, lrene C. A Mandbook fer Volun eer Coordinators.
Project VOICE, Washington, D.C.: Washington, Technical Insti-
tute, 1971,

Jamer, Mar;,arct“ T. School Volunteers. New' York: Public
Education Association, 1961, ° \
~ Janowitz, Gayle. Ile/pm_() Hands: Volunteer Work in Educa-
+ tlon. Chicago: University of-Chicago Press, 1965. ¢

Larkin, Kathicen -O. For Volunteers Who Interview. Weifare
Council of Metrupolitan Chicago. 123" W. Madison Street,
Chicago, Hlinois 60602.

Levin, Stanicy. et al. Handbéok on Volunteers im Army
‘Community Service, Center for the Study of Voluntarism,

University of Maryland. Alexandria, Virginia: Human Rcsources'

* Rescarch Organization’ 1969,
Mergentine, Charlotte. Schoo/ Volunteer Reading Reference
.Book, \ch York: Columbla University Teachers Coﬁe;,e Press.

Ohio 45241

Naylor Harriett H, Volunleers Today: Flnqu, Training and
Working With Them. New York: Association Press, 1967, _
 Platts,.Mary E. et al; Sp/ce.‘ Suggested Acl/whes to Motivate
the Teaching of Language Arts. Stevensvnlle Mich.: Educauonan '
Service, Inc., 196Q, .

Pope, Lillic. Guidelines to Teaching Remed/al Reading to the
Disadvantaged. New York: Book Lab, Incy, 1968.

Raucn Sidney. Handbook for the Volunteer Tutor, Newark,

: International Reading Association, 1969, )
. Russcll David H., and Elizabeth F, L/stenmgA/ds Through the
Grudes, Ncw York; Columbla Univecsity Teachers College Press,
1959.
and Etta F Karp. Readling Alds Throuyh the (,mdcs
-New York: Columbia University Teachers College Press, 1951

Sleisenger, Lenorc. Guidebook for the Volunteer . Reading
* Teacher, New York Columoia University Teachers College Press,
1965.

Sperry and Hutchinson Co. Consumcr Eduéation Bonkiets,
Programs and Spccaal Services. 3003 E. Kemper: Rd,, £incinnaty,

Swanson, Mary T. Your Volunteer Program, Projecct
MOTIVATE. Ankeny, lowd: Decs Moines Arca Commumty
College, 1971,

United States Officé of Education. J/olunleers in Education:
Materials for Volunteer Programs and the Volunteer. Volunteers
in Education, Washington, D.C:: U.S. Government Printing
Office, 1972. ‘ 'f)
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SAMPLE FACTOKS TG CONSIDER WHEN ESTABLISHING A NEW PROGRAM

| ,.I ]

WORKSHEET #3 . '

4 v

of the Florida Center for .Teacher Training Materials in Udiversity of Miami, 'y

, MODULE: Establishing a Listener Program . = o
DIRECTIONS: The factors and‘objectives below were identified by Alice -Abbott

: Florida, as being pertinent to_the establishment'of a similar, mini¥center in
- Other locations. Study the fdetors dnd their objectives and try to ‘relate.

them ta your own

own setting.

e

‘task of implementing a new program and/or facility in your

- » . . . @

ESTABLISHING A MINI-CENTER

" FACTOR

, | "OBJECTIVE
1. Contact with' . - l. After appointment, the Coordinator shall ‘contact the
the FCTTM " Florida Center for Teaching Training Materials (FCTTM)
‘ T = , to obtain information and materials necessary for the
\ . establishment of a liaison relationship between FCTTM
and the Mini-Center. = = -, - '
2. Familiarization . 2. .The Ebpr&inato; shall familiarize himseif with the
with the Mini- Mini-Center_copcept and aspects of Mini-Center
Center concept . operation., @ ] . . . .
3. Planning . After familiarizing himself with concepts, related’ to
: - the establishment and operation of Mini-Center, the
. Coordinator will plan for activities designed to
! ’ ‘meet local needs. SR ‘ #
4. Budgeting 4. The Coordinator will secure necessary financial
o ) support. for Mini-Center operation. - ’
3. Physical 5. The Coordinator wiilvplan for the physical facilities
: facilities - within which the materials and Mini-Center officg
will be housed. ,
'16. Supplies 6. ‘The Coordinator will secure supplies necessary to
' .the establishment and operation of a Mini-Center.
6. The Coordinator will order “and begin coﬁSiling~

‘ materials for the referenqe.sgctipn of the Mini-Center]|

R e e — e s g e

7. < Reference
T erials

- .

510
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. - "L" . v, .
OPERATING A MINE-CENTER

FACTOR ———1}

- ... . OBJECTIVE

1. Personnel ¢
~ : -

-

v

1. The Coordinitor -shall défine,and alioéaté job
responsibilities for personnel available to thewd
Mini-Center." " ' o ' :

*
»

Receipt of
materials

g

Zx\ﬁ%hg;goordinator shall plan .for receipt of materials
A “'for .permanent storage at the Mini—Center. >

’ . 4 -

Loaning of
mateérdials

_—

3. The. Coordinator shall esE)blish'a procedung“éhefeby

matérials may be loaned

or field review and field
test purposes. i

Material
return

4. The Coordinator shall establish procedures to

“fegilitate the following procedures which are
related to the return of materials. ™ ”
A. - Check in materials. . -

B. Monitor the return of overdue materials.
C.” Notify borrowers of overdue materials.

D. Reserve materials. ‘

E. aRetufn evaluative instruments to the FCTTM.

Search for new
materials .

5. The Coordinator will seek to identify new developers

and c00peraté with the publicizing and distributingf
of newly developed materials. 3 '

Standard
letters

8 N . .

6. TheﬁCoordinator-shall establish a procedure which
will expedite responding to letters of inquiry and
provide“information about the operation of the
local Mini-Center.. - - C

5 . - .,
. ) I
- - i1

°

T =

el

OTHER CONSIDERATIONS
N

jir&ining)

‘I(Evaluation)

{(Communication)

1
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COMPETENCY OUTCOME IV -

B (Target-Ti:éinJ',ng)

.‘—0‘

L gt

"‘é‘




COMPETENCY OUTCOME IV . .

Can establish a set of guidelines for the

training of volunteer Listeners and school

.personnel which'will be acceptable to the-
' ,sch?ol and community personnel- involved. -

.

EXERCISES : I

Input: 7 (Select one or moére of the following.)

' " 1.. Read how one'program‘approadhedbthe.topic of trainiﬁg
by reading Study Sheet #11 on PAge 50 of this module.

2. Visit or correspond with -a program whichvuses volun~
teers as coinselors' assistants. . See Study Sheet, #5 ’
on page 27. of this module forAa list of'such,programs.

View each of the four 15 minute, color, 16 m.m. ,
training films produced by the School Volunteer“Pro-
_gram-of Miami entitled: ' , ks
" "How to Listen to Children, Part 1" o
"How. to Listen to Children, Part 2"
"The Role of the Listener"
. "How Cross Cultural Differences'Can
Affect YougiLis;ening Relationship"

- An alternative is to read the audio ttaﬁscript of the
training film which has been included a8 Study Sheet

#12 on page 57 of this module. . RS

4. Explore ﬁhe ideas of others by selecting from the
readings on Study Sheet #2 on page 12 of this module.

Practice: = (Complete both of the following:) .
ls . .Participate in a discussion with other peoplé who will
‘be involved in setting up gr executing your Listener
‘training program.  Be sure®to igclude representatives

“from school' administration, counselors, teachers,
potential volunteers, mental health professionals, -
etc.  'Use the questions on Worksheet #4, on page 71 -

of. this module as your discussion guide. ,
Draw up a set of guidelines for the training~of volun-
teer Listeners and school_personnelt Obtain feedbaek

“on them from appropriate school. and’ community™sources
" .' " and cOntinqé'révisin% until they are acceptable,
. > .7 , :
. e

Ty
PO S

. Go on to Competency Outcome V.

[ .
o TS . 54
£ ’ ',‘ I
. ) y
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STUDY SHEET #11 L

0

THE SCHOOL VOLUNTEER PROGRAM™OF MIAMI LOOKS -AT THE,TRAINING OF
PERSONNEL FOR A VOLUNTEER LISTENER . PROGRAM"

MODULE: Establishing a Volunteer Listengr Program -, .,

'Wr‘ W r~]
i
. n .
The next and perhaps fg§z'crucie; task, was to build a f:ainiqg/.ro-
. , L B "\ 4 :
gram to provide thisEjiigﬁe combination of challenge and flexibility which,

R
/

as Bagley stated . in ducating Emergent Man, "are the keys that conﬁinue

. ’
to unlock the.deeper chambers of mgh's mind." Even though many of the pro-

/
eners had colleg ¢egrees and some yere even self-actualizing

»

slow expressed //ﬂsing life as a Jaboratory", it was felt that

=
- ¢ e

I becam%/;hé/po;icy thHat all prospective Listeners and.counselors would

have-fo participate in the pre-service activities in order to beceme thoroughly

a cey ain amount of'oi;i?;étion to this particular program was necessary.




»

Of prime concern in the designing of training was the issue of«curricu~
* lum or what the Listeners should know and be able to do. In the early
stages, as previously atated there was an emphasis ‘on the Rogerian mode,
et but it sqon became ob Qus ‘that it would have taken an inordinate amount
of time for‘our actionfgriented trainees to accept and feel comfortable
using that approach: " The decision was made to build on the knowledge ski¥ls
a1ready eyidént in the volunteers, i.e. to sharpening their ability to Lis-
ten_and make helping responses within the framework of a meaningful rela-
tionship. Carkhuff in Helping and Human Relations, pointed out that,
"Together the facilitative and action-oriented dimensions esta@lish the
helper'as a model for effective living" (1969, p. 168)
To this end it 'was decided to provide training, via a Wide
variety of inputs. Each input would subJect each session to critique, SO
'\that‘the less relative topics.would‘be filtered’out and the cogent ones

2

would be retained. Consideration was given to include a range’of\activi—

.
’

ties and levels to reflect the hierarchies in both the affective and cog-
. |-
itiVe domains described by Bloom, in his Taxonomy of Educational Objectives.

(The collection of the sample agendas has been included in Appendix B, Items
9, 10, and ll reflect this diversity. ) ‘
\ -~

As planned, constant feedback was received as groups progressed from

the pre-service training into the actual Listening experience and based on
) . ,
Listener recommendations and professional 3udgment, modifications were made

’.(/ in the training curricqlum. One ‘topic which was added was, "How Cross-cul—

d .

tural Differences Can Affect the Listening Relationship. The need for dir-
‘ection on this topic arose because of the policy of placing Listeners outside
of their immediate cqmmunity.. It was found that many Listeners were expeti-

©

. encing exposure to cultural, social, economic and even language situations

o © . s1-




v \ ot |
much different from their own, &0 in oxder to minimize the impact of these

"differences, the Liatenera vere prepared for them. The first atep in thia

-

: preparation was a aelf«examination for, aa Goodwin and Klausmeier pointed

ouc in‘Learning and Human Relationa, "Knowing YOur own valuea, fears, and

motivations is a first step in dealing with these factors in others" (1966,

p. 603). Then the traidees were lead by a multi-cultured team through: .

A

activities designed to increase their‘knowledge and perceptiQna. (A sample

of these techniques and the others which were included in the pre~serwvice
\

traininghpaokage can be founQ(in the scripts of the pre—servicestraining

films which have been included in.Study Sheet # IZ and the overviews

‘e

found in Items 9, lO, and 1L.) As the Listeners learned more about the

e

personality of their individual students, it was found that more specific

information was also needed on dealirg with such actions aé/fantasy agres—

sion, and anti—social behavior. Mortimer Smith in his book, And Madly Teach

suggested this grass roots approach to training and curriculum when he
stated that "The students themselves are our best curriculum" (1949, P 89).
So the Listener program training was modified to use the needs and a¢tions
of the students as the.basis of the training . curricylum for the Listener.
It 'was decrﬂed not to lengthen the pre—service training because the topics,

‘e

although important, were not critical to the 1n1t1al sxagps of one-to-one

A

relationship building. Instead, the monthly feedback meetinga were restru
tured to include a fiﬁteen—minute guided 1nformation session on the request-

_ ed topics., (These topics have ‘been listed in Appendix B Item 12.) These




~

 be given to the questiqn of who would do the0training. Once again an e}amiu.

sessions. .3 . T

* . . . ‘ / . ’ \ . . ‘ /"; ‘ ‘ ’ . ‘ e ,a,j;;;e ) . L
. 4 4 4 . . . ] £ B . |
which the Li/ﬁeners were to play as representatives of the mental- hedlth\ia .

“

community. the School Voluntaer Program and the guidance department pf the.

ochool. With all three groups intimately invdlved. opnaideration had to 3

- .
nation of .the literaturo helped point the way.

..

N S ‘"The most foective way of gelecting a trainer would be to cast
him i & training role." (Carkhuff, 1969)
2. "The key to trainee change is_the trainers level of functioning.
"while- the key to the future is the ‘trainees present level of
functdoning. The two may converge in effective programs, where

trade (to the older mémbeirs) is deference (to the older members)

and that'is eostly to the ego (of the neophytes) " (Sorensen °
‘and Baum, 4973) ’

L}

: S
As a result of these statements,.the following generalizations were

\oa

Fformulated concérning the selectioh and maintenance of trainers. Trainers
had to be accepted and be judged meaningful by both the steering committee

and the.Listeners. They also had to operate at-high levels of communication-

-~

as* indicated by an instrument such asg the Carkhuff Facilitative Index or

s ®

by a' record of success in a' fagilitative role (i.e. successful record as a

mental health professiohal volunteer leader, school counseélor or teacher, etc. )

-

Also, the trainees themselves had to serve as trainers for each other by

sharing their own' knowledge and. skills during selected portions of the training

Several other additional considerations were felt to be of importance.

»

The School Volunteer Program had on its staff, persdnnel who had had exten-

~y A ‘

sive previous experience training both commundty volunteers and ‘8chool leadens,

V o
o
80 these volunteer specialists were called upon to serve as trainers. Con— gy )Q

ad

_ currently, there were strong feelings that each Listener would need to adjust

f
.

J ‘o ‘s ..” e
. . P
- . . .
f
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ko the unique personality and philosophy of the school in which he was to ,

function, so it wag decided to include as trainers both the couneelors and

»
-

school leaders with-whom each would work., Finally, it was decided to* further

1Y

capitalize on the skill and experience of the mental health professionals by
/

éinvolving them as traiders. . T ) Q o //

¢
, : . // 0
' -
- .
. . .

After determining what the training would focus on and//ho the trainers
-

would be, the next step was to decide om how the training/would be adcom-

‘
.

‘Elished Because of the premium placed on the time of the psychologiats and

othér mental health professionals, their contributions wére planned to be

direct and concise. This group was given the responsioility of presenting

mini-lectures during the pre-service training and of providing the input

’

and leading the discussion during the feedback sessions. To the counselors

¢ ® .

and experienced Listeners fell the task of sharing their feelings and ans-
éering.questions'during the pre-service. Each counselor also was te hold

an orientation meeting in his school with his assigned Listener trainees
K-
and then conduct a weekly coaching conference with them for the duration of

their period of service. The Volunteer Specialists were to lead the group
activities during fhe focus on team building and were to direct the role- .
playing during the focus on "Building 1: l Relationships.” (A sample of these
e
training materials has been included as Item]J in Appendix B.) In addition,
A the Volunteer SpeCialists were to superVise the placement of Listenerf and, -
at\the feedback sessions; answer questions -and provide general direct on,
Care was taken to pace and balance each training session with a variety ofv
materials and modes to. appeal to the different personalities and learning

styles of the trainees. -Both prg- and- -inservice activities were augmented by

¢
.

supplementary reading lists, a handbook for participants and inserVice S

59




L2

" Circle, Magic Circle, and Teen Counselirig. ' i o

by the School Volunteer Program. ot A . T

... .
- " l -
. .
. .
<

L)

o~ ‘ :
television presentations. Participants were even encouraged to take\advan- .

tage of training offered by other groups such as Parent Effectiveness, Green

'

*

The producing of materials and supplying of support servicesvproved to
be a vital factor in keeping the pfogram responsive to the needs of the var-

‘i’
ious groups. As Leonard Kezmier, the author of Principles of Management,

[ed

pointed out, "The mark of the successful manager is the ability to anticipate
N

o

the needs of others and to activate resources to meet those needg" (1969

P. 251). The training sessions proved to be a voracious consumer of mater-

ials. Everything from index cards for the team building exercises and book~-

Alets for the "Building 1:1 Relationships segments to maps showing the lo-

cation of Listener sites and copies of the philosdbhy/prospectus were supplied

@

.
s
.

Another aspect-of the training prbgram which‘requireq special attention

was’ securing the sites for the'meetings. As the program grew and more and

“

more people attended the feedback sessions, it was necessary to use commun= -

ity meeting rooms in banks, churches, department stores and .even government
PUTS

centers. Inter-related was the problem of staffing the simultaneous training

and feedback sessions near. .the site? and sources of volunteers. When it,be~

came evident that the time required of each mental health professional far

-

outreached his initial commitment the decision was made to search for alter-

KS

natives. It was James Koerner, in"Who Controls the Schools, who underscored

o

this need by stating that "Those who are the first and fastest with. the

alternative mode of action will command the attentionof those who control!

-

[y

- the schools" (1968, p. 185). Ultimately, two alternatives were identified.

-

and pursued. ’ First ‘of all new professionals were recruited from universities, -

private treatment centers and addit onal schgol sources. In addition, funds

=
T
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( . pr«ofessipnals 80 that if they were unavailable to dppear :I.n persoﬁ*’”ﬂt’rﬁ%t

&
‘ the Listeners would have the benefit: of their expertise vig: film (A t:rans-

.o
o

script of these films has been included as Study Sheet: # 12 ) Addit:;[.onal

support: serviceF and materials which are described in other sect:ioné of this

w

7 7

document include t:hose related .to the handbook,, the administrat:or .8 module,

o
.o @ o

ty

the evaluat:ion tdesign and the connnunicziltion/dissemina,t:ion act:ivicies.
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\\\§IH?Y SHEET #1{ : .

AUDIO TRANSCRIPT OF THE LISTENER TRAINING FILMS

MODULE: Est;blishing'a Volunteer Listening Program

T

P IR {

R . i . . . .
In order to relate the major thrust of the pPre-service training dctivity, a transcript.of
-the four fifteen-minute training Pregentations has been included. The 16-mm., sounid/€olor
film are on file with the School Volunteer Program of Miami, Thekfilms focus on the follow- j

'

ing:

1. "How to Listen to Children" by ¢ : . )
Dr. Elizabeth Metcalf : ' ' ' . .
Child psychologist in private practice and President of the Mental Health Association’

of Dade County. e o L .
2. "Active Listening Techniques" by :
Jack Presly, School Psychologist. A

. , -

. "#ﬁe Role of the Listemer and Counselor" -by
Dr. Warren Schlanger, M.D.
Mrs. Karen Summers, experienced Listener.
Mr. Norman Golin, Elementary Counselor.’

"How Cross—Cpitd%al Differences Can Affect Your Listening Relationship"
Ms. Rossama Nyberg, .Human Relations Specialist. ’ iy d
* Mr. Roger Perry, Child Psychologist. .

-

™




",

. » HOW TO LISTEN TO CHILDREN

) - “,,,..Anf:ﬂv!g‘:'?m
' BY DR. ELIZABETH.METCALF ' . ~ = . . - '

| k4

' ‘ NI I
Dr. Elizabeth Metcalf is a clinical-'psychologist and Presidentiof the Mental Health
Association. Dr. Metcalf is going to talk with us on the subject "How to~Listen to
Children". . ) : st T,

'S * « N . N . -+ ’ o T ‘“‘
In the total, I think communication is made up of three parts. First, you have to

. get the child to.talk to you, or to respond to you in some way. Then you have to

listen properly to what they are telling you. And thir » You have to make an appro-
priate response to the things that you have‘heaxq. y <) :
Let's talk a little bit about all the, things we have Just done and the things th;t‘
we are going to do when we meet our children. First, how do we get a child to talk?
Now, I think many of you are concerned with the fact that you are going to.be enclosed . '}
in a room with a child for a pexiod of time, and he may sit there dnd stare at.you, .
and you may sit there and stare at him. How in the world are-you going to relate to -
each other? Well, the first thing that you must rem?mber-is that the child is just as
scared as you are. In fact, a little more because, after all, you are a grown up and
you have talked a lot to other peopie;before;,but'children are frightened when

- they are coming in to meet a strange person who they haven't seen before and they are

"just not sure what this is all iggyeféi what they are going to get into. .So, you start
f

off a little bit ahead and never” orget this. You are the one that puts the child at
ease, The fifst thing that you need go do is to let this child know that you care that
he is there. That you are interes -in-'seeing him, and that You are a person who likes
children and likes to be with them.

Now, you can'do this in many different ways. An interviewer is going“to'have;bié own way
in doing this, so I am not going.to give you any little specific things that have to be
done in one way or another, but let me suggest tzfgtyouwtell a good deal @ your child
by your voice. You tell a good deal to the chil the way you look at them, the way
you smile at them; the way you greet tkem . . . all of these very important first im~
pressions, that make a great deal of difference in the way the child sees you, and the

‘way he begins to respond to you. Don't rush the child, if he comes in and he is a

little shy and he can't talk to you -- make him comfortable, greet him warmly, tell him

a little bit about yourself and what you are there for and what this is. What you are -
going to talk about or why you are there, 'and why you may even tell him a little Bit
about why you are paf icipating in the program and that you think this is important and-
that you are delightedyto be able to see him. In the meantime, he-is sizing you up, and
this gives him a chancg to see what sort of a person yourare.  Then, if he doesn't ‘seem
to come through with Some ideas, or to have anything that he wants to say to you, don't
hesitate to let things be quiet for a little bit . . . don't be worried if you don't .
talk all the time., Take it easy. Children move, although’ they seem to move very rapidly,
in their thinking they move at a more slower pace than aduits, so, take it easy and let

" him have free time. Now, if you are having a silence which runs off for just a little’

bit, yoy might want to talk about that. You might want to say to-the child: "You know, .
sometimes it is difficult to talk to people you don't know very well. Or, sometimes ,
people find it difficult to start thinking about $ome of:the things that are concerning

. them, or that they want to talk to a stranger about'. And sometimes you find that the

child will.say yeah, or nod his head or something and you can pick up on this and talk
just a little bit about how you-have this trouble too. Arnd when you go and meet strange -
people, you don't always know exactly how to talk and you can't, you can't he sure what
you can say to them and so forth, and talk a little bit about this =~ to let him know ,
that it is alright, he doesn't have to be concerned that he isn't very verbal right away,
or that he can't think of a lot of things to do. If.you are stillmfin&ing,thac the child

w63 .

-




‘

A

isn't responding to you very well, then the next thing that you might try s to move

+ into someth hat is non-verbal. 'We have all suggested, and you will be getting

! more suggestions about this in the course of your training program, that you bring

something to the room with you that you think the child might be interested in . . .
that you think he might enjoy working with, maybe sometimes it is only a little toy
automobile that you can move back and forth. Sometimes it is a little game. Some=~
times it is something else that you can show the child. . . icebreakers which help
the child become involved with you, because again children are primarily non-verbal
creatures and they do need some way of relating to you, that is not ‘just conversation.
So, if you have something that you can do with the child this may be the time to
introduce it. Just at the beginning when you are trying. . . the child is trying to
find his way in trying to talk to you._ Now,.once you, have the child talking or respond-
ing to you or telling you about himself, remember this doesn't:.always have to be in all

~ 'sentences and 'a total conversation. The children tell you a good deal, about themselves
1n their body movements and the thing they do. A little child who will become involved
with what you'are doing and play and make comments, this child is relating to you just
as much as if he carried on inwa/fﬁiimiénversation‘ So when the child stargs ‘to talk ‘
and starts to relate to.you, your Very important job of listening starts, and this is
why all pf you are called "listeners'because we think thHat the important thing here for
you to do is to be sure that you listen to the child and be sure you hear what he says.
We have a saying in my busiqess "Listening with a third ear, and listening with a third
ear is really listening with your heart"., So when you listen to the child, listen for
his feelings, listen for the things Kéfﬁgans to tell you but he perhaps is not able to
put’out in the kind of words that many adults would do. So listen for the things, that
you hear him say that relate to his feelings the way he is responding to you. The kind.
of things that he may only give you in parts and gestures and little things. T e

Listening in this situation is differen} than listening to a friend at a cocktail party

or listening to someone on the radio or/on TV, where you may be listening with one ear
- doing two or three other things, or yed may just be listening so that you are waiting
for a chance for you to talk, as youfdo so often in conversations with friends.

In this :&xuggiOn, we want you to listen as if your life depended on what was happening.
Listen as though you had to take an exam on this in half an hour. Listen as though you

" were going to have to give back verbatim, in other words, listen with every fiber of your
body, of your being, of your feeling, everything that you can do. So that you are really
picking up everything the child is trying to tell you. .
Now, once we ﬁave gotten the child to relate and respond to us, and once we really are
involved in the listening process so that . . » We have ears and we are-411 ready to go
to the next thing that comes to us ‘that is of some concern is == ho we respond to
what they say? How : . . what do we come back to them with? How Ao we respond to the

- things that we are ‘hearing? ' '

o

The first thing I would like to say to all of you is don't be concerned that you have to
solve any problem the child brings to you in any immediate sort of way. This is a trap
which children set for you not intentionally in the sense of wanting to be:mean or
hostile or anything like that. But they will sort of come to you and say, "Are you the
big expert?", "Are you going to solve all my problems?", "Are yoy like my teacher who i
always_anéwers all my questions when I ask her this?", "Is this the kind of person that .
“you are?, and so, you have to establish in. your early responses that you are not going
to comé in with a lot of cheap answers, a lor of short answers, a lot of quick answers
that don’t‘completely reflect a lot of thinking and don't encourage the child to do his
wn thinking, so don't be concerned if the child says to you, "What will I do about my
teacher?",, "What is gging to. happen {o me tomorrow?", "What course should I take?",
-~ should I handle this? . ' '
: : : 64
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the child if we
Respond to th

very importaft ways of getting h o talk more about his concern and perhaps solve it

for him. B4q ho
.honest, donjt t

Maybe he haf-things to worry about. So be very honest’ in the way you respond to the

chilf, youy child. Children can tell whether or not you are honest. So be very honest,

" be very op¢n,. be very warm and remember to be the patient seeker after understanding, ,
mh§ child as the expert who will solve all his problems.

don't feel that you have to greet th

us fanxious, and we feel that we are Aot doing our best for the
ome-in\and ‘answer these problems. Actually, we are doing our best for
im to do-his own thinking. Don't be pressured to give answers.
child in a fay that will encourage him to talk. Ask him to tell you more
Ask him to consider alternatives to a situation. All of these are

nest. If I,could say one important thing about your response, that is ,
ry to say that the child is going to be alright, I'll fix it, Don't worry.

.
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Hello &herg!‘ I'm so glad to see you im Zthis program because <I .know thds—" .
you are going to enjoy it. It's 4 thtjAl to be able to help“boys and girls &
-and to see them grow; whether the € growing ihtellectqal~y or. whefher
they are growing emotionally. “You vdlunteered because you like children, v -
because you are interested in them.* Now I want to talk to jou a few minlites
today about the possibility of getting hildren ready to talk so gyzt you
.can listen; because it's pretty hard tO'l'sten.qpen nobody is| th ng, -right? _
So, let's. talk about some of the ways we cdq get children to talk; sSo vhat you
can listen.: 'The first thing that yoy' need do~to get'children to talk is
to motivate them. Now thats a big euphemism, you know that weé tialk about, but
what does it really mean when we want to motivate a child? We want to get
him to do something that we want him to do. . In this case, tallk about the-
way he feels about things. Well I would suggest that, if at hll possible,
before you see the child the first time, talk to his teacher,|talk his _ ,
counselor or anyone else who works with him. Find out something good about I
him, so when you first see him you ‘can make 2 or 3 statements |that are o
positive; that is to say you can compliment him honestly and gincerely. -\\fo
Now lets dont have any put-on, because children can read "you lloud and clear. .
- So, make sure that you are saying something that is genuine. “Don't say to
Mary, "Your hair looks good", “when its ‘all tosn up and she knols it. Don't

say to Johnny, "Hey man,;that's a sharp shirt you've got on", when he had : - 'ég
a real fuss with mama thils morning, -he didn't want to put the blamed thing o
on in the first place. u haven't really complimented him. Compliment

him on those things that e Teally enjoys and that he has ;ealLy-acCompliéhéH;
L. . & .
If -thé~teacher tells you about some nice thing that he did in chool; he ok
picked up Mary's books whent they dropped, or someth%ng of that néturé,'that
is a good thing to compliment him about. In order to motivate |children, we*
have to give them reiﬁforgéheﬂff'_l make some pretty radic;i/gfatements '
sometimes, but all we psychologists are sort of nuts anywa ou know, and TR
if we are rot nuts then we don't qualify to be real psychologists., So, .
“that's why I make such. broad statements. One of the statements I make is T &
simply this, that nobody does anything unless he gets some kind of $Peinforcement
out of it. Nobody? That's right, nobody does anything unless he gets some
kind of reinforcement. That is to say, once he has done a partficular act or
" behaved in a certain manner, something happens®after that  that| the child )
himself interprets sz« ng valuable to him in some way. If he| doesn't interpret. 5
it as bejng valuabfe he is not -going to do it again or.at least|not many times. = -~
It would soon digsipate and as we say in Psychology, it extingulishes. See, ’
we've got big wérds for everything, so don't run away, I-have spme more for
you in just a little while. ' e B b '

w0

- -

'I,want to talk to you about reinforcement though, on several leyels. I've
talked about four levels of reinforcement, not because that's adl there- are,
. :,that's all that I can think of. And if you can think of some mpre,’thac'll be
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great. First of all, I've talked about reiﬁforcement on a basic level.
Everybody can respond on a basic level. That is to say., if the organism
has a need and behaving in a certain way fulfills the need, then we are

. responding on a basic\levq&. If a child is hungry ydu can give him food
and by giving him food you can get him to do most anything you want him
to do. Especially, if he is hungry enough and fhe has been without food
long enough. But we really‘dodt deal with chil¥ren on that level very often.
Most of the time the children who come to us invéEhooi, at least, hopefully,
have&had something to eat, and they dare not literally hungry. Although
people will respond to food, even when they are not hungry. '

SQZSlets move up to another 1evel“that\is,a little morg practical to use with
children;in your listening situation. “You want the child to be motivated and
you want him to tdlk about thegthings that give feeling to him and are '
important to him then promise him or make available to him some kind of

an activity. Children love to 'be involved in activities, Now this ﬁight'be
-that you simply take him out to walk around the block or to go out and look -
on the campus.at some of the flowers or shrubs.3 It depends on the age of

the child. You'll haveNghough common sense to know what kind of things -
would interest the child. n activity is a tremendously motivating force,
especially for a child who has to™sit in a school building all day for five
or five and a half hours.  You knowy Man, its just great to be'able to get up.and
walk around the hall. -If the .teacher gsks, "Who would like tto take a note to o
.the principal's office?" all the little hands will ‘g0 up, you know, because

after all,'we've been sitting here all this time, its high time we got time

- to move around, So, if you can, give him some activit especially if it's a
} .90, : ) ’ P

planned and interesting activity, as a result of reaching some behavioral
‘criteria. So that as you listen to your children, you find that some of their
* problems relate to their own behavior. That is to say, Johnny is having a
hard time getting alojgwin the classroom because he wort stay in his seat;
‘or because he won't listen to ‘the teacher. bccause he just can't keep his‘hands
to himself. . He has to pull Mary's hair, and he has to bump. Billy with his
elbow while he is going to the pencil sharpeper. It just seems that there is
no way to get by Billy without that elbow goify up. So, if you want to motiyate
him to correc¢t some of those behaviors and thereby make his own life more K
- enjoyable, 'give him some kind of activity that will motivate him. It's a .
reinforcer. 'Then many of our children can function on the level that will be
called social reinforcement. As a matter of fact, we hope that they all might
eventually function on this level most of the time. Which is to say_they
simply want your approval. - Tl e - - '

"~ By reason of the fact that you are an-adul; indicates that most children “.

want your apgfoval, bacause you automatically become associated as -an adult
with the power structure of our society and with what we sometimes refer to as the
.peckingordér. "= You know, the rooster pecks on the big hen, and the big hen
on the little hen and the little hen on the little chick. The child realizes that
he is the little chick, so that if you can show him some attention and some
acgeptance, all of a sudden he doesn't have.to be the little chick any longer
-and he can elevate himself in the social order. My what a tremendously motivating
pawer that is to realize that you can climb up in the social world. So, if
you want <o motivAte the child to change some of his behaviors that are causing
him difficulties/just start bragging oa him. Just give him some honest,
* sincere, positive compliments. : o s
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Remember I said at.the beginning to 'give the child a compliment? ‘Dot quit
then, bechusé he'needs it repeatedly. We recognize irn the field of learning.
that children nged repetiti6n. You are aware of this,-I'm sure. There was a
fellow that dexﬁhgigzcad;ghés truth to us by working with pigeons. He had a
' od and {t into a box: Then he said to, the pigeon, '"Hey, you dumb, *
‘bunny, T there and punch that lever, and - I'll give you a pix
Do you bélieve that? Of course you don't believe *that., That's rificulpus,
because the pigeon couldn't communicaté, Well then How in the woyld cguld
you teach a pigeon that when he goes into the box he should go over apd punch
the lever in order to get corn? Well,would you believe that it/s imarily
by trial and error. That is to say you wait until the dumb bunny happens
accidentally to punch the lever then be §ure that you are on the spot, give
him his corn. Then the ole pigeon/says, "Hey that's the game. I punch the
lever, I get the corn." Well, noagtbq'first time. As a matter of ‘fact, it
takes him about 150 trials to figuye that out. So, it takes children a liytle
time, also. But, if the child benaves properly and the teacher tells.you
after you have visited him a sécond time or the third time or even the first
" time that he has done some nice things, you take the time to reinforce those
nice things that he has 'done by saying, "Boy, that was grand. “Your teacher
told me what a nice guy you werg.'" And learn to use superlatives. You know,
a lot of people have a big hang up with this. They just can't say, fine, .
‘great and grand and wonderful, marvelous. It comeés a little hard-to them. ‘Well,
I think one of the reasons that it comes a little hard to us is because we are
born and reared in a negative society. You know most everything in our whole
society is geared to the negative. As a matter of fact, when you were first
born the doctor grabbed you by the heels and stood you upside down and WHAM
right on the bottom. .Yoy know you start off, negative. Well you live negative.
That is to say, you take your automobile today, for instance. When you stﬂis
‘out home from your work you stop at every stop sign, every stop light3
give a turn signal every turn you make, do everything perfectly, pull. up in

your driveway and as soon as you get in your driveway, nobody will do a thing
or say a word. But turn it aybund.\ Run thtough three of those stop Gigns,; -
.and-about two of those stop lights; \there/will be plenty sdid. About $25 or $30
worth down at the Justice Build?ﬁg{\\go you get the point? Now, we need'@
children to recognize that the lives-that they-lead can bring responses from
‘yhen they do the right things, wﬁgﬁ‘%hey’dgfgood things , So, motivate your
¥ldren, socially, by saying nice things to them. You might,if you have an
opportunity,utilize some help .ianigivingthem positive reinforcement. I .~
suggest that people stand before the.mirro@ and act a. little bit. What's
wrong with facial'expressiong?; What's wrohg with gestures?, -Use them to
motivate childrén. C ‘ : '

~

Now the last'level I have up here you doa't have to worry much about. That's
mastery; not many children reach that level for-ﬁgny things. But work on this
.social level and you can motivate children to do,a lot of things and to solve
'a lot gf their own problems because really a child solving his own problems

is the best solution that can be found. '

-~
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. I'$~Warren.8chlanger and I help lead the feedback sessions. - | "
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I'm Karen Summers and I'm here'with.jou‘today to share my experiences as a
listener. . . : C v . )

LI

L. o . . . . o N .
And I1'm Norm Golden and I'm an-elementary counselqr. . P
- - - ol N B
;>>\§chlangér, what is the role of the listeperg E ; -

Well, Joe, the role of the listener has really chaﬁged'sincé}the onset of the
program. At first we conceptualized the listener as somebody who would sit-
there rather passively and just liSten to what the child is saying, but really
not get themselves involved very much. As the years have passed, it evolved
that/it i1s now more important for the individual to be .a person first; and, in
-communicating with the child, to bring in his or her own personality. These
are the best tools that the listener-has available to him or' to her.

Mr..Golden, whég is thg_rolé of the counselor within the listener program?

" The counselor really-scts as a consultant:to the listener. He gets involved
in their training and he also helps them when they get stuck in certain kinds

- ,of sitdations when they are working ' with the child.

+ wXo the counselor and they, cry on our shoulder and we try to help them out.

»>

,:. A . % ' -
Warren said that he was mostly involved in feedback sessions. _The‘counselors‘
also conduct weekly coaching conferences, don't they Norm? -

Yes, they do. They gét very much involved infhe day to day listening brogzam.
When things come up where the listener just doesn't know what to do, they come

st .

)

5 . .
You are kind of a'listener's listener then? - ' ' ~ . ~

-
@ * :

EX&Ctly:
Mrs. Summers, pléasé describe a typical day in the.1life of a listener.

. - - - - . . . N / .

- Well, my day starts by taking my own Son to school first. and then I continue
on to the sghool that I'm wdrking in. The first thing I do is have my coaching
session with my counselor.:' And then I continue ‘to the class of the first
student thdt I am goinf to see. I try .and spend between 20 and 30 minutes
with each one of the children. - he ‘end of. the session after I have seen -
my children, I try to take menfal notewaf what has gone on that day so that I

.can discuss.it wWith my counsefor again.
. & ’

,%ofﬁ typicalid%yf%qr'y s being with your own family and having yOUr'relationéhfp’
within and then also working wit your students? s

.
-« ." ’ ’ Pt X ‘ :
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" they wanted. to do. They would bring a record from home and we would play

o

was really great, that he would hold my hand.

N

That was really a big step for him, theﬁ%ﬁ <y

¥

- 4 - e S A
It sure was, because he was, really frightened -of adulfs., ;3@:2%
How are, the teachers of these students'prepared for the listeners and the
listener programs in the school? . '
We try to make ghem aware of the purpose of the listening program which
1s just to provide the kids with a one-to-one relationship. The teachers aye
ustglly very cooperative, because they are concderned about tXe kids and théﬁ

are aware now,from past experiences, tHat this kind of a program can really
help. : ' ' ) '

«

I

¢ A

You talked'a little bit about where the listening takes place. It takes place -

in the school. Just how do you suggest that the listeners begin their
relationship? . \ ’

Well/I usually start, in minehby‘just introducing_myself’tq them, saying I was
gol to be their friend, and we would do things like find a quiet corner
in the library and read a book together, or we would play on the swings or
slide, or we would go for a walk or sometimes I would let them choose what

that record together or other times I would have really a structured time
where I had brought something from home and we would do it. Or sometimes we
went for a walk around the schoolgrounds. There are many things you can do’
with thenm, You can.always find some quiet place, even if it is a doorstep
in a room. You can get a quiet place by youpself.

Different listeners use different kinds\ approaches. I remember one listener 4
brought ballet records and did ballet wifth several girls. Not in the class~
room, but they went into another roem t at was availdable. That became very
popular. She had more kids that wantgd to get involved with her than she
knew how to handle. , ‘ :

' ’ c. . S
I think that is wne of the reasons Miss Warren saﬁd’that we change the philosophy
of the program because we found that we had so much talent involved and we

*

could really capitalize on the talents of the listeners too. ’ g;}

.How did this relate to the development of the initial meetings?

As far as the relétionship {t5elf, it's like any relationship, really, it's
not very different. People kind of test each other out. See what the other
oéne is w}Lﬂing to accept and oné¢ of the things that I fe ery important
18 to be yoyrself, ‘For example, today, Nancy has a,col If Nancy was to

try to be bubbly and jovial, that wouldn't be ‘Nancy, today,. We c¢hange from.
day to day and maybe Nancy would want to say to the'childlthat she is workKing
with, "You know, I féel rotten today," rather than try to be cheerful and ‘

bubbly. 1If I was to come up and say hello to Norm, who I know here, and say,
"Gee, Norm, ‘great to-see you",he would know that I was really being phony A

: bécause'that's not me. Then the children and the adult test each other out.

What's okay in this rélationship, and what's not okay in this relationghip? A
child might try to induce the listener to go across to 7-11 to purchase all \
kinds of goodies and test the: listener out. Ig that okay? If the listener

". 'goes ahead and does that, well then the child expects that-the next timwm, -

65
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He will continue to test and If the listener wasn't comfortable in doing that
in the first place and went along and did she is really setting up a 7 -
false message.in the rela;i&gsﬂip.“ e T - S ~ .
he mood that I was in. I know
a night before and I was really
distredsed about this. I told one of wy children. I said,"I'm redlly disturbed
" today because my little dog was .stolen 1ast night." He tried €6 console me, .
shared one of his experiences with’m? wh one of his animals had been missing.
I thought that was very igportant that h¢ fvould open up and share his feelings
with me. But they do know when you are Ap a down mood. o o
Once you deJelop,a strong é:lationship with them like that, then, how do you
actually end up the rglat%?nship? What /do you suggest?- Warren? ' °

Well, I think you start ending the relationship befoie the ‘end really beégins.
Because you are really,telling_the youngster from the beginning that this-
is going to be a relationship that will probably last only the school yegr. .
Then you have to recognize that you have to repeat this,as thé end approaches,
and you go through a separatiln as you do in'any“other~reiatibnsh;p.‘ -

s

Well, I think it's about time for us to separate from you all. Joe.and I would _
like to thank you, olr guest Warren Schlanger, Kdren Summers, Aand ‘Norm Golden
for sharing your experiences in the listener program with us. ~5

L]
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HOW CROSS CULTURAL DIFFERENCES CAN AF

YOUR 'LISTENING RELATIONSHIP
f;au . .
My name is Nancy CGooper. I'm a Volunteer Specialist with the School Volunteer
Program of Miami, With me is Joe Butchness representing the Mental Health

"Associdtion of Dade Cougty. Togethe;,we are going to be exploring a topic .

of interest to new listeners. . That is, how cultural differences can affect
a listening relationship. And to help us explore. that subject, we have two
guests. - I'11 .let each of our guests introduce themselves. ' '

I‘? Roger Perry, Child Psychologist. Right now, I'm concéfned with; training
persons who are interested in learning and being involved in the listener
Program. : ‘ ' '

3 W . °
M . [ 4

I'm Ri]ﬁmma Nyberg, a member ,0f the Dade County'Human Relations Team, assigned
to tne South Area and am actually invhlved in training listeners for going o

Rasamma, I know that“duriﬁg your training sessions, you developed some vefy
special techniques to hgip the listépners to take a look at their own value
systems.. Would yau'ﬁhage‘that with us now.s0 that we can see what you do?

Alright! You know Ashen these volunteers come to the program, they come with

all kinds of background with all kinds of reasons’ for coming there. To-do

some goal seEting«togetneg we start with self—awareness type of techniques, ,
first, I'm very much into circles, Nancy and I do all.kinds of wheel type. "
'things,‘circlp type things. Maybe you could try some with me?

Great! For a circle here, we can certainly explore that.

. .
[

For instance, one of the first activities that we do-. as people come in and A
sit down and say hello or eve doing a name game of getting to know each other,

we try to get them in touch wi}h their old .feelings first. We do someth:g
called a Here and Now Wneel, which 1s just a circle with a cross in thewmiddle.

4

Okay . ’ » ,
> & <

Actually, verbalize four differgpt feeizgés,maybe even more, that's why it

is called a wheel. Just exactly what are you feeling now?

. e} - ) e
That's easy.

LR .
How are you feeling right now; very honestly verbalize it. T could say very :
honestly that I am a little nervous in front of a camera. I'm a little apprehensive
as to how this whole thing would go, that is if I were doing a training session,
I would feel quite comfortable and confident because I.think I know what I am doing
or talking about, I'm well prepared for my workshoo or. what I am going to do

. right now. That gives me a feeling of ‘confidence and I'm very empty inside.

I'm really hungry. I haven't had breakfast and it makes me hungry. With these
verbali#ations, we go one step further. We say, alright, where do you actually
feel nervous in your body? Add if you can center that, and 4f you're feeling
tenseness in your legs or in your shoulders or whatever  ye can get in touch

with that and deal with it. You see?. I cdn try and gét rid of my nervousness,

.8top my legs from shaking, by verbalizing it. '

LY

1. Finding our where it 1s.in my body that I'm feeling nervous, and then
trying to do something about it,

ey

'

The very fact that I am able to share th

73 -
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I am feeling .less nervous iight-nb@_ I'm feeling much better about
it; so, this-is just a sensing type of an excercise, which not only
ge'ts us together with ourSelVesxind;viddally,'but once we gtart to
share I’could say: "Jee what do you have ot your wheel?'u,

AR

"Ipput down,I was excited agouﬁkthis'program"
N - . “ N -

. Excited! ok, can yoH tell me where iﬁ}ybur body you are ‘excited?

* Mainly, my atomaqp,,ha,'hai ha! It"s a combinaticn of ‘being neryous,
I imagine. S - . : ,
"OK. Alright, you are get%}ng the-picture though...
- i S ® .
‘Right, I am surewaﬁétyoﬁ are getting the idea of what is the Here & . .°
- Now Wheel, we ¢all it, o . ) : f

- .

Now if the-listeners can,do this,often for themselves, they will do

it automatically...They wouldn't have to write to draw. the wheel. See
it become an automatic reaction when you are,sitting with a
youngster thatyou, have never seen before. How does one feel?

Now, they become even more aware of how that little girl or boy is

open up.. You see, - this is jﬁst.a.sensing excercise, 8o if yYou
like that wheel I'11 give you another one. :

' .o, . a D . . ‘& . ‘e
OK. ' e . Te 7 - . °
. 0 . - . -
.

Ready.

Alright: ,1'11 try *another one this way, and I'll put a small wheel
calling it me, inside,I need to function a lot of various or dif-
ferent types of energy. Energy is the ‘in-word today. Hum! Huml o~

-

-

You know... .

There are some‘basic energies that I have to have to survive,
right? And we discussed that we need food, water, - ) N,

sleep, air, this type of thing. But'I might need more of one !
parti¢ular basic energy than others. Maybe I need more 5

'.sleep. ‘Someone might have to have much more food than I ..

and we discussed that as basic energy wheel_ :
bas¥ic energy thing. and then we each of us,have our own private

" energy resources, that we reach out to.”Try to think: 0% your own.,

" I know what one is mine. D
s . w
N ! | \/ \ |
Need for others. ' _ < | :

Need for others.. OK? Then you would put it dow
because you could express .your need for othe:
This is also mihe, but need for others co e written this way
The arrow coming into me breaking th my basic energy resources
and giving me something to go by, For instance, if that is g very
strong nged it Aill be a long straight line,.long line.‘ Now, this

-this way, only
. This is Joe's,-

* .could be another shorter line whichicould be. Lot's see. T would

1ike to give another line. As a matter of fact,.for me touching is
a very important thing. I need to be toucheéd physically.I like to
- touch others, especially those I like, _so toucaning is a_very
- . 3 . S
J Coes 13
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. . o o Ny
important energy source for me to function. Another one would e
be to be alone. A need time. You know meditation or Some form '
of a need time,K i1s very.important. It could be.a very low line,-
' This, again could’get in touch with energy resources that are
' important to me but to be aware if you are going to share with
me what' your energy resources are. If I realize that your - 7
respurce was touching, then I would touch you more, wouldn't ' ' S
.I?7 And do you realize that' this little boy sitting here or this
1 little girl sitting here has an energy source that could be a very
strange one? We had a young person, tell a listener . . .
. - . that one emergy source,for him was smelling. Smells of all kinds
give him a high. So he had-to be surrounded with good“smells,m
smells that he enjoyed, ineense and perfume, and this is a ° . )
tremendous rejuvenating energizing force for him. . S0, again it . -
is just a way of gettiné to know where you are coming from, what -
you need, making you aware of what another person needs. To make , o
him go, to make him rejuvenated. “So that is what we call an energy )
reserve; and it can, take all kinds of forms, Cryimrg can be ."° . -
a real source of energy, tension, acceptance, praise for.
all of us. . = OK! o

<

’

Ready for another one't . : . .

et e crmmmmcemeh v eae we. R T T LT T SR T . e ORI

Right t' -] X - *a * . . . - « ' n'
OK. This one is called: The PRIVACY CIRCLE
May L'll give you.é hew'page. _You ' hexe for that. . N ' .

The Privacy Circle which goes vgry well with the listener’s progfam
me again one of the things that. would never share with anyone£lse. There are

some secrets that I would never, never tell anyone else. - Think about that for

a minute. Get in touch with that. If you would have to tell someone. You

are forced to tell someone, who would you tell? It could be your own close, —
very close people that would beefamily people, or your friend. It could be,

excuse my terrible writing. It could be aquaintances, but you are getting

an idea of what ‘this Privacy Circle is all about. This could be strangers,.

this could even be people that we, whom we do not like to have in our Circle

or almost like. I don't mean to say enemies but people:that we don't like,

‘who are not even strangers, but people we already have stereotyped that we don't
"like, OK? Don't like with people. - : -

]

-

We can go on ahdron Jjust examining them, what kinds of people.who we would share
our secrects

This , is really very interesting.

What culture of factoys might affect the listening relationship?

I don't know 1if thef are really cultural factors but often times I found ‘that

: when people are in a ‘kind of relationship, théy are in
di{fferent spaceje'pmy are communicating <in the same kind of langu:%s that
are traditional, I think thls is an important thing in learning to listen
that first of a I've got to be sure that' I know the languaje~that you are
. .speaking; it <an be a regular kind of language like Spanish and English or
it COUl:29£ other kinds of learned things, that I learned to communicate
right o ‘means a certain thing. You learn that it means another thing.. , i
" I think’those are important things that can be worked through certainly, but ] '7¢ﬁ
they are aware, the two people are aware from the beginning, that it can
he%p_the relationship. 69 b oL
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” (“.c;d. What can a listener do as part of the initial meeting ‘with the child to eliminate
.some of the problems with the language. ot CT . '
. P ) - » « Q .
«Ans.’ " For me; I think is the same kind of thing that I do 4 any kind of relationship
- . " When I .don't understand you, o I think-I don't understand you, or if.I think there is
any kind pof question‘at all, I say well, hey, let me .check it out, I ask -
“*you 1if that is what you meant, and if .it wasn't you can correct me or set me
straight or whatever it was gobd. I think,just the idea of being willing :
to check out where you think the person is coming.from, is good, .

" - -

Mod.  That will lead to more communication than even just talking about that specific
item and give the relationship_ something in common,.which they fhay not have to
- beginswith. : - S : {
Ans, I think so., , . g X ‘
.Mod. What are somme other cultural.things_that:you think might affect the role of
the listener? ' ' '

»
-

.Ans. Thinking, now, that we have listeners that %re all sex set, and they come from
: all income backgrounds, and wehaverSBme that .are black, white,, Spanish, and

they may or may not pe paired up with someone‘iwho isvéimilar.
Mbd. - 1 know listeners have asked the question,“what if they should try to pick up '~
the’ lingo.- Would a middle class white, fémale meeting 'with a 13 year old
black, be accepted by the child if they pick up the tongue? *: .
- - ) ul [N

A
w0 - .
o .
\ (.3 - -
> -

" Ans. Well, again, this is' a ‘persomal bias of mine, but I really\don't think that
there is a necessity for establishing a relationship, Certadinly you can have
8 friend who is Spanish or any kind of person of a different language, dif- T
ferent culture, different race and you don't necessarily have to speéak that
language per se, ag-long as you can develop some sort of common ground
r communication. .If som&éne were to come to me of a different vace, first
meeting, and he is going to try all of a- sudden to face things that I don't .
- associate with that person, T . N
But if the person can smile, everybody smiles when they -
are happy. If the persé% can smile when the¥y are genuinely happy I am going
to try and pick up qp/fhat; and I am going to fpay wherever that person is coming °
from, he is happy, ¥ can share with it, I can dentify with it. I don't '
have to worry wh%fher he is trying to trick me'\ Or anything like that,
_ you see, ’ .

.

’

Mod. I would like té thank both of you for sharing your thoughts and ideas
’ ‘with us. I am sure that you will help any listener who iz going into a
new situation, and I invite.you back ‘any time to work with our listeners
in‘yhe near future. B 3 :
. ’ . ' ol - '
Thank you very much. . i ' . 3 \

-

J
Thank you.

© -
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Establishing a Volunteer Listene

WORKSHEET #4 // .

HOW TO ORGANIZE YOUR TRAINING COMPONENTS

(Discussion Guide

4 Proé%am'

Y

I

i

i

i

!

T

DIRECTIONS:

Study the questions and con
reasonable options and alternatives: n}
r .

wi

are open to you.

» 4

sideration and then make note of all

£
3

KEY QUESTIONS

CONSIDERATIONS

Can trainers-be.
obtained?- -

Health and mental health
assoclatlon? school\fepart- :

‘ments?

NOTES *
A. WHO: ;p : =
Should be trained? 1 ‘Listeners? supervisors? teachers?
, Should do the traininé?f Schoo}, personnel? professionals
” | from the community?
.B- WHY:_ . b : \fj
Is training necessary?'| Are trained volunteers usuaFly
. c : ' ' * happiler?- more effective?
' Are trained teachers usually
. more tolerant? flexible?
efficient?
C. WHEN: : . .
Should training -occur? | Preservice? inservice?
Should sessions be , F :
held? ' Weekly? monthly? upon-dem nf?
D. HoW: ' (\\w . A
~Will we train? o Lecture? site-visit? multi-
media? demonstration? readings?
Will we get trainees? ,Recruit .from parents? on radio/
T.v.? newspaper? flyers?.
E. WHAT:' :
Standards shoﬁ/d we * | Test cores? performance?
set? ) expeit Jjudgment?
*Will we teach them? ' | How to listen? to respond?
- v to act? to communicate?
F. WHERE: M '
+ Can training be held? In school? community center? R
’ home? ° .

70
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COMPETENCY OUTCOME V

. \. ' Can establish a set of guidellnes for the
o . - evaluation of the volunteer Listener program
,whiqh will be.acceptable to the school and
community personnel involved. '

| \/  EXERCISES:

Input: . ﬁSelect one or more of ;he‘following.) o
o i
) 1. Read how one program approached the. topic of evaluation .
R : by reading Study Sheet #13 on page 74 of this module.

\
e x
. . ¢

c 7 v 2. Explore the evaluation 1deas of others by se ctlng from the read-

' or Study Sheet»#z on page 12 of this module or Study Sheet #10 .
on page 45.. ) Lo

/Y ' 3. Visit or correspond with a rogram whiéH/LSes and evaluates vol-
: unteers_3s’ counselors’ Assidtants. Study Sheet #5 on page
27 of this module for a INst\of such/p programs.

Yl \ 4. Examine the sample instrumentsHyH{:h have been included
(' : \ as Study Sheets #14 to 19 whicH begin on page 86 of
: this module and con31der how“each might be adapted or

.adopted for your 'own purpoées.’ p

Practice: (Complete both of the followlng\)
N
' . Part1c1pate in a discussion with other people who will
¢ be involved in setting up or executing your Lisiener
' evaluation design. -‘Be sure to include representatives
from school personnel as well as any community groups ]
which are directly 1nvolved Try to include local 4
- , university professors or graduate students as volunteers
to help you design and" complete your evaluation. Use
Worksheet #5 on pagell2 of this module as your . discussion
guide. .
. . ! . - .
. 2. Draw up a set-of guidelines -for the evaluation of your
o Listener program. Obtain feedback on them from appropriate
) school and community sources and continue revising until '
o they are acceptable. //\\

R

"/Longratulations you should now be well on your way to establlshlng a
) Volunteer Llstener Program.
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. ' STUDY SHERT #13 o .

. THE SCHOOL VOLUNTEER PROGRAM OF MIAMI LOOKS AT THE EVALUATION .
OF ITS LISTENER PROGRAM

Pyl
MODULE : Estéblishing a Volunteer Listgner Program
-i!\\§~~~~ ﬂ
Phase III - Evaluating the Program y ;
In the third phase, attention vas focused on four,specific kinds of ‘ ’
activities which established a system for monitoring and evaluating both oo
. . A {
the processes and products of the program: _ P AR
: : : .o A [ 2

1. Establishing a system for monitoring all levels of participation-

wiﬁhin the program, -

priate to and effective in the'evalﬁation of this program.
3. Providing an bverallfevaluation'of the processes ofjthe program
" from allllgvels oprarticipan;s'and providing for its assimilation .
vinﬁé the progr;m. |
4. Providing for an evaluaﬁion“of the pfoducts of the program to pro-
. . vide data for futuré imp%ove;enﬁs. |

Monitoging the program presented a unique challenge as it grew from a

handful of Listeners and three counselors in six schools to more than 150 ~
: -

"Lispeners an& 35 ggunsélors in 45 s@hoois. The original guidelines as des-

cribed in Appendix B, Item 5, were _maintained, but additional measures were _\
' - i

3

, qg1g feedback and plannlng meetings,

" As the program grew it also became imperative to have a designated

chairman who would'répresent the Listeners. Oné of the main duties of the

person was to follow—up on the drop-outs and keep a finger on the'pulse'%f

che u~b~0h¢?". At ono . Limn..thure7/gs even g gradunte sntudent who gerved as




- M M . o , . . . Lo

-

a Listener's listener.

Meetings also proved to be a very important evaluation medium.. A very

special and highly productive planning meeting was held in m'd—year to-ap—

Al

praise progress, and sugge (The minutes from that meeting

have beenﬁ&ncluded as Item 14 in Appendix B, ) At this time/it was decided-
to enrich the feedback ses31ons with a gu1ded input segment/ and to expand

into junior high schools. The Youth Services Committee of he Mental Health

Associdtion became the vehicle forgcommunication with the m ntal health pro-

.

fessionals who were not directly involved with the’trainin

orvfeedback and /—/

with the count vel school personnel who served on that ommittee. In

addition to recruitment, the committee was mainly concerned with' the-evalu-

‘ation of the program. ]

Because the counselors were the front line interpreters of the philoso-.

phy of the program, it was necessary to remain in close touch and this was
- "done primarily by phone and memo. The counselors in turn, met weekly with

their assigned Listeéners in coaching conferences) and met regularly with. the

faculties of their schools to'report progr d advise of changes or mod-

ificationd”in the program. Some counselors voiced the opinion that it was

prudent to communicate with the parents of the students who were participating.

. Others felt that the Listeners should.be regarded as part of the regular

. counseling services of the school and that calling attention to the act1v1ty

-might work to the detriment of the program. After lengthy consideration and -
g
experimental attempts with different approaches, it was decided to leave the

issue to the d1scretion to the pr1nc1pal/counselor team at each school
P
In reality, only they knew the character. of the community and personality

Il

of the pareats well enough to determine the most appxopri te-course of. action.

«

(. ' (Sample letters to parents used by elemen n\/seg,on_clarx{schoolsl have been

—_ s




included as Irems 15 and 15A in Appendix B.)
As a result of comments made;irring feédback sessions, it became appar—
LN u
\\\‘:ent that, for many of the Listeners, saying gdodbye or witgdraWing from the

-~ & -t
relationship at the end of the school year was a-very awkward and painful - BN

situation. It was poinEFd out that, under more normal conditions, friend-
ShlpS did not .end. just because June had arrived. On the other_hand, there

was' a feeling that to extend the relationship, to more than one Year; except
- : ¥

3

in rare cases, would be to encourage a dependency and that was deemedqun—

‘desir?ble. To cope with- this s1tuation, it became part of the philosophy of

the program for the Listeners to establish early ‘in the development of the -
relationship, that they were special kinds of friends who were available for . -

only limited periods of~t1me.' Then as the‘termination time drew near, both
. ’ - . f :
the Listener and the student could face the situation and their feelings

-

openly. Several_Listeners even described activities in which serapbooks, !

photo collections or even self-made tokens of friendship were assembled and

[0 e

exchanged as farewell presents.
This idea seemed to fill the needs of the Listeners, but presented a
minor philosoRhical problem. On the advice of the mental healt professionals

and school personnel, it had been oart of -the philosophy /6f the. ogram to

discourage the Listeners from.bringing food or gifts. It had always been

3 .
¥

stressed that, in their role, the main emphas1s was to be on the building,
not buying, of the relationship. To'open up'the Pandorafs/BDX*of goodbye
.. gifts seemed to defeat the basic goal of the program. The issue-was resolved 7\ - 7

through the suggestion of a Listener who had simply madeta,friendship card

‘/4 , for her students and had decided that_the School Volunteer Program would Y
e . i . 0
) I8 . - . )
provide a basic card, which coulll be decorated and modified, by even thé
(. most, unartistic of the Listeners, and given to. the students. Because there_'

e -

g

LT
Mlmj\d,)j[‘(:]],}lm
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steps were taken. The program was spotlighted ‘in the School Volunteer Program

was almost no intrinsic value'to'the card, it did not compromise the basic

o -

goals. Later feedback from some parents and'teachers revealed that the ‘thought o

.

behind the card was really valued and,that some of ‘the cards had been dispV

A

used by the students during ''Show and Tell" activ1ties. (A'sample of the » >\§

basic card has been includédi;; Appendix as Item;ﬂG.) 4 i;
N . ° . . \.; ’ P

As +in the case of any new program or activity, the curiosity’of others
. s /

who were not directly involved . was stimulated by the comments of the counse-

x

.

lors, teachers and students who were direct participants. In QYder to gommun-\

o .

icate with those school'people who were only indirectly affeutedj‘?ﬁﬁﬁﬁiﬁi——%ﬁ1M\\““

Leader's Handbook which was distributed to all 239 schools in the county. C

(Th//appropriate page from that book has been included as Item 17 in Appendix B. )

The Listeners were also the subject of‘one of the "Volunteers In° Sight" pro—
' . \ .

grams, a weekly, half-hour television series for and ‘about school volunteers
and school personnel. (Other such communication‘activities-have.been detail-

- ) @ : y ’
ed in section IV of this document.) T : |

Because feedback was an integral part of each phase and component of ‘the
program and because attention had been given during the planning‘stages for v

the immediate incorporation of  such feedback, 'no major changes were ever, o *
N, : A 1 . : '
indicated by any'of the communication or evaluation procedTres. ft{seemed
K - . A . N ' -
that the personnel connected with the program could have.béen usjng'aspa T .

~

standard, Chester Nolte's observation in his Efok, An Int;odﬁEti&h to School

Administration, "An "individual cannot be deemed a. respons1ve and responsible ? b

o °g

'administrator auntil he has proved to be access1ble to both his loudest cri~

» N

‘tic and hi ‘most silent praiser" (1966, p. 311). . e,
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', - county-wide basis, onl¥ those program schoals within one-half hour of

EValuation’Design an@ Methodology

-

" Subjects o ‘ ' b’ )

v Although the Listener\Program was, implemented in elementary schools on a

-

' traveling distance to,the University of Miami were invited to participate
in the program. - This was done to facilitate the collection of obsenva— |
. . : ¢
‘/tion'§ata bx the observers, all of whom were University of Miami students.

“Because of the'unique blending of cultural and sOcio-economié.groups in i

v

all .of these schools, proximity-to thd,aniversity,,did not make the
N
Students in these schools less representative of the total participants
. . [ -

t

v

" in the ListenerProgram. Randomization was achieved by arbitrarily
selecting a day.and time fdr a meeting and then including in the study
the schools of any counselors who were able to attenq. Of the twenty- .

five sc 61s which' were eligible, counselors attended from twelve. This

- ¢ R
t?

: number was eventually narroved to seven schools which remained ‘to the end‘
/ - .
of ;hei;tudyfbecause of;one or more of ;he following; Listener or stu-

dent s ckness, failure to obtain a control match for the experimental
' o R
student or*internal "situation within the school. Of the total of 160 -

. a .

students who were meeting with Listeners, the twenty-one in the seven

schools were selected to sarve as the experimental group. .This met the
. Qf» v ° »2 P

assumption of normality, therefore the parametric tests which were used’ - * °,

. » M X
.~ were deemed applicable. o ‘ o .
. ) , ) _ ; . _ .

A conference was held with .the coupselor from those°schools in -

- 3 4
o -

order to describe the four instruments Ypeing used and§to outline their
¢ n ! - s "

: Ny A . 3 e
roles in the overall design. The counselors were asked to iist“all'those .

¢ . . * ’ .’

.'students in, their schools who would be receJV1ng€g§£teners and to. Jdentify .

R e i . . S

- . . . ' ¥ u~ . na . ® & t zy’&
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- week with each student in o;der.gq build -a"meaningful relationship. The

o

. ."hgalth professionals.'

the self-dgfehting behavior .which qualified them to receive a Listener.

Only those with one of the fou; self—&efeating behaviors wyich appeared

on the selected observation instrument were maintained in thevexperi-
wmengal group. Those behaviors catégori;;\Wenqi gprelated, social,

aggression, withdrawal, withdrawn. (See Appendix B, Item 14 ‘for° an ex- - a

»

panded explanation of each behaviof.) . They were then asked to select a

~ f

control for each by matching on_the following criteria: ‘teacher, . *

sex, general broblem area (one of the four self-defeating behaviors)
\ ‘ i - :"‘
and general academic ability. The resulting twenty pairs represented’

gradeq 2-5, both sexes and three ethnic groups.

. N,

e .

Treatment Procedures

- . !

Thg\fﬁf}eﬁérs who had already received five hodrg of preservice :
orien%g;ion, gs\previously described, began meeting with their assigned
students in November. The treatment period continued for approximately

eight weeks until mid-January. Some Listener-student pairs met fever

-~ . -

because of holidays and teacher work days when students weré not
» o - ‘e"

times

in school. The Listeners were not told they were'pﬁrt of an evaluation

[ -

‘and so proceeded, as all qther Listeners, to meet for one-half hour per

. A 7 N . ~
guldelines which governed thése relationships and tHe actual listening * "
;techniques,emélﬁyed codblied<mith the ‘standards as described in other

®

" s : s > . .
sections-of this paper. Each Listener, met as per specifications,:

o .

‘with the elementary counselor during a coaching conference and each

'wés emcouragéd to attend the monthly feedback sessions with the,mentél

. a - )




,

(’ + Selection, Development an‘d Collection of Data

. . " The major hypothesis to be tested was:
The frequency and evidence of self-defeating behavior
of elementary students in the éxperifental group will
be significantly less than the frequency and evidence

; of self-defeating behavior of elementary students in

ro the control group. "

In order to test this hypothesig,;it was neée&%gyy to have valid and re-~

liable mgasures of self-defeating behavior; thé ﬁependent variable. An _ v
. g %‘t“' . . { o
v observation technique FACT, which was developed, validated and reported

on by Michelle Kavanaugh in her dissertation, An Investigatién into the |

Relative Effectiveness of the feacher-Counseth Team Method vs; Counsel-;
5 - —

ing in'Facilitating Classroom Behaviér Chaage,/wés mo&ified to sefyg as

fhe basis for' the tégt debign.‘ The reliabilities for the four i;;msl

ranged from .93 to .98. (Seg Abpéndix B, Item 19 for an anélysié'ﬂf
(. ‘ Ireliability for the F.A.C.T.) Because the obs:ervat_ion of st;udent be-
havigr by impartial,’trainea observers limited thé d;ta to fhat per-
ceived by only one sourcey it was decided to broaden' the study to include
‘6thgr types of behavior chgnge récording instrumenté which would involve-
édditional sources. Each additional‘in;t;pment was selected due to
iﬁs‘pqtential to indicate student behavior change as perceivéd by
different:sourceé. The other sources selected were the students them-

¥

selves, their teachers and their peers,
[ ]

. Té'meq;ure tedcher perceptidns and péer perception two other
scaleg were'degignedf They were also bésed on the four sel —defeating E
f* behav}ors outléhed inLthévFACT ins}fuﬁent. Because’fhése are socio-
. metric instrum‘ntg Qﬁich were Aevised for.the pﬁfposés'of this study,
) . . .

oniy face an / content validity was-“recorded. Changes in‘self-pefception

. ' were dependent upon the categories in Ira Gordon's, "How I See Myself

.
o . a . a ot

. . .
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Scale." In‘the‘booklet, "A Test Manual for the How I.Seeimyself Scale,"
Mr. Gordon reported ‘that, "There is a low but .significant correlation

. ° ,
between all parts of the How I See Myself Scale and observed classroom

behavior." ' (See Appendix B, Item 20 for an analysis of the correlations.)

o
It is ifiportant to note that for all scales the items and situa-

tions were considered fixed a fact .which increased reliability. Items

were considered fixed because the results of the study were to apply

‘0
" only to those items by which ‘student behavior was defined and measured

and as previously shown all items originated from the same base or w e
significantly related. Situations were considered fixed for three

reasons. First, because the results were to apply in the,sgudy only

4

to the four behaviors defined in the FACT. Second, because obseryations

. Lo e
were made at both morning and afternoon times, in order to minimize

[ 5
5

the effect of outside variables bor influences such as, stimulation just
after a physical education class, pre~lunch hunger pangs or mid-after-
noon slump.. Third, because stability behavior,in the case of the

T S .
observations, was greater after the initial”"noveltyP effect of béing
observed "wore,off“r Although the observers were trained to be as in- .
-conspicuous as possible, the curiosity of the students towardbstrangersﬂéﬁ
. in their class Was‘evident.‘ To offset this effect, the first two obser-
vations were discarded and only the'remaining sessions were tallied, It
was also assumed that_as.the observers practiced‘using the.instrument,-
their skill and accuracy would increase, thus'producing an increasingly

"

more valid observation score.

‘Selecting and Training Instrument Administrators

The graining:of the observers as to how behavior would be-coded

°

ial and called for great skill. The first step was to select

8s




individuals who had had-some observation~experience. Iwo psychalogy classes

from the University of Miami were selected to sd%ve as. the. observers. 4,

Dr. Rowen s group made the pre-treatment obsefvations while Dr. Epstein s

- . v

group observed at mid-tredtment and post-treatment. Variability in observer !

interpretation was minimized by the use of the same trainer and training

,f1lm and by the standardization of each 9bserver against a constant who, in’
this ca was the/trainer. It was planned that approximately three hours

ofatraining préﬁaration would take place prior to the collection of observa-

o

tional data. -The preparation consisted of explanation and discussion’ of
¢

. behavior categories, coding from a. ten minute film which showed a variety of

classroom behavior, and one forty-five minute standardizing session in.an .

o

actual classroom. (See Aopendix B, Item 21 for a breakdown in t?e’percent
of agreement against the standardﬁgor the two groups.) 1In addition’each
group was given a short orientation to the purposa of both the Listener

program and the evaluation design, but they were never told which students !

were experimental and which were control. ' ,
. l"’ - i ‘ ) . . -
In selecting those who would administer the self-perception instru- -»

ment, several factors were considered. 'Because many of the students in-
volved in the study were in the early elementary grades, it was thought P

it advisable to read the test to them,“So a'small group or one-to-one

mode was most appropriate. This mode was also considered desirable due -
e . .
to the personal nature of the questions,vbut”it was felt thdt the students

would hesitate to reSpond honestly to' a total stranger such as the study

director. On the other hand,'it-was felt that to.use the counselor or

teacher, who knew a great deal about. the students, might unnecessarily

.. influence the responses to the scale.  After taking into consideration

all these factors, ‘it was decided to use.the student observers to collect

+ . . B

87y . T g

=)




° g « g -
»

the data after their last obéegvation session in the c¢lassroom. The )
. .

sstudents would then have become accustomedlzg;:hem, they could operate

°
.

on a small grohp-or one-to-one basis and they could handle the data on

o

an impartial basis. The observers were trained to use this instrumént

by the study director. Because of the self-explanatory nature of the

scale, it was necessary only to point‘out vocabulary words which could

have proved to be troublesome to some stqgents;
. _ i

The main criteria used to select those who would adminiéter the
/ ;

peer-perception instrument were access to the students, time enough to

Q . ]
do the job well and skill in dealing with students. The glementary

counselors in the project schools were the ones who possessed all these

-

chafacteristics. It was felt that any effects of their knowledge of

.

control and experimental students would be minimized by the fact that the
instrument would be administered to entire classes at the same time.
Trainingbfor this instrument was somewhat more involved because techhiques

had to be devised to éope with students who could not spell or who did

-

‘not know the names of their classmates. The ttaining togk approximately

two hours and was held on a day when students were not in school,.so that

s
a

the counselors could meet as a group.
At that same time the counselors wére‘gi en the responsibility of
gathering the data for the teacher perceptiop nstrument. Once again,

because the instrument was self~explanatory, all that was necessary was

4

" to see that the teachers got the the survey, answered the questions and
- b : , > p

returned the survey.

kd

‘Collection of Data L e . Co

In order to test the hypothesis, it was decided to collect the
".data at three stages: pre—greatmeﬁt,,mid—breatment'and post-treatment.

83 , | . .
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o

.analysis was made. ///

L ’ L

At the writing of this paper, stages one and two have been completed /-

and will be reported on. ,The pre and mid-term data gathering period
/ : C,

lasted for approximately two weeks each time.

o

The scheduling of the fjve observations of any particular pair,
one half hour per 1ndividual per pair, was governed by th@ following
LY .
criteria: only one observation to a twenty-four hour period; observation

,

times which varied throughout the school day; consecutive observation N
. . ’ ~
time for pairs to capitalize or sameness. of classroon environment. Dut-

<
v

ing any single half-hour session the observer would spend ten seconds '
watching the'student and five seconds classifying,it as one of the four
self—defeating behaviors or two non-self-defeating behaviors and recording
it in the corresponding column on the observation forh. After the sets
of completed observation forms were, turned }n/ they were tabulated by
volunteers and of the twenty . pairs, ten were randomly selected each
time and cross-checked by the study di ector. The totals for each of
the columns were transferred to a naéter sheet from which subsequent
7 : o

The results of the,peeréoerception instrument were-collected in
another form. As per'directions each student in the class was ashed to
look at a picture held by the counselor and listen to a paragraph‘read
by the.counselor; ﬁach picture/paragraph set illus;rated one>of the four

- : _ S .
self-defeating behaviors under examination. Each student was then asked

»

to list the names of all the students in the class who acted tha way -

o

most of the tlme. These llsts were then examlned by volunteers for the

e o

names. of the pairs of students in the study. The number of times each‘ N \\ 2

LS

name appeared in each category was_tallied and recorded on a master
sheet and these frequeiicies were analyzed later},, *e
] .

~
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:&' ’ /
Because the self-perception instrument, the How I Seﬁwﬂyself Scale,

- was in a standardized written format, the coldection of data {i:m it was

quite mechanical. After the students completed the scale, th

-

ages were
 forwarded to the study director. A volunteer was trained to re~-weight the
randomly reversed responses and add.theftotal score. The score for each
studeht was then transferred to a ,master sheet from which later analysis
~F /,)was made. - ' - o ,'\
A similar procedure was used for the teacher perception instrument
because 1t too was in written format. The teachers of the pairs oé’sdb-

jects were asked to complete a’ separate form for each subject. The form

deflned each of the four self—defeatlng behaviors under study and presented

a'Likert-type frequency scale for each. The teacher simply marked where
1he thought each student was on the frequency scale for each behavior.
.;These forms were then sent to the study director. Volunfeers_eonverted
. the marke to Qeight numbers: n ese were transferred to a masfer sheef'

. to be analyzed later,

B
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y . ' SAMPLE EVALUATION INSTRUMENT:

MODULE: Establishing a Volunteer Listener Program

| ML

I

1
&
. ‘
, ~
. . .. ] ) ('\
See the following pages for a copy of the Carkhuff
] Facilitative Index.*
\*\/ . A ;
| BECAUSE OF COPYRIGHT, PAGES 87 THRU 91 i._!
HAVE BEEN REMOVED FROM THIS DOCUMENT .
" PRIOR TO FILMING \
N
¢
t 7
7 "'f" .
:’;L.;
i Y
. .
) \ ©
< - @ s
o - \ a £
\ ) .. ,
i ‘ . . ~
] . : e
'ﬂﬁ ' . .
. *From Helping and Human Relatlons by R.R. Carkhuff New. York ﬁo&t, Rinehart
and Winston, 1969. .

3

91




4
. | . - . . d - ‘ A - —r...-L.._.T\\
. ' - STUDY SHEET #15 , : /
SAMPLE EVALUATIOM. INSTRUMENT
MODULE: Establishing a Volunteer yiétener Program -
11
/// i
: : » {
= .
] See the foilowing pages for a copy of the Listen-to- E [f
\ e ' o
- Childreff Attitude 'Questionnaire, *
L] %' .
o ,
- . ;
A4 / ) .-l
N 0 ,
M 4 *
o :
. . | M o
‘@ 92 ¢

» e ‘ ) . -
*béveloped by Nancy Cooper of the Miami Sc
Q Dr. Miami, Florida 33132

]
IToxt Provided by ERI o

hool ‘Volunteer Program, 1451 North Bayshore
92 | ‘ |

e N TR




- o e

LISTEN~TO-CUILDREN PROGRAY. - -
' 'ATTITUDE QUESTIONNAIRE
POSITION: (check one) . - ., B co

oAl
[ * .

.Liste - ii\.-.;L- :‘3 L 'Schboi Adninistrator

. . - . : . \ ) .-\
o ‘ ounselor <

DIKECTIONS: Read each statement.and decide how you feel about it.. Then cirele
the number which most nearly corresponds to your feelings. TFinally identify some

Teacherx:

specific reasons for your ratings in the section marked "because",
e ' S . L o oo oy

TRAINING COMPORENTS:  © - .. o= %

¢ ‘ - o .:'ﬁ) *Strongly: ‘.. Strongly ~
o, o 3 * ~ 7 'Disagree : Agree
The 4-hour pre-service training sessions are a - . 1 2 3 4 5
‘valuable part of the training progran. e T Ce '

"+ ‘Becaus :

.\.-‘
\~-
feedback sessions_are'a valuable ;" ,///iy

o training prograa. Because:

-

The school-level orientation Sy'the counéelorf o _1'_
. -and/or school administrators=§§~a valuable- L Becaqse: N
part of the training program. ~° < Y )

1

e

.

 SCHOOL-LEVEL. CONSIDERATIONS: . & . = . .+ % "

%. The listeners aféﬁfegardeﬂ by the faculty as ;;_'b. 102
a contributing member of the total school team,  Because:




viListen-To-Children Program-: - .- - . e T f L R

i
'

Atritude Queetionnaire B
L v ey
Page 2 S S ,:..‘? ' ‘.xf/f///i

(@ ' BRI
A Y .. ~. . Strongly . . Strongly
: . . : iy : vl . - Disagree. . Apree
3. The listeners are regarded by/ the administratowvs -1 "2 -3 4. 5
of the school as a_ contridburing- member of the Because:
;total school team, R S L - }
6. - The facilities at the school are adequate for :_ 1 2 3 4 5
: the needa of the listenera. ot . -, Decauses_
. THE ROLE OF THE LISTENER: oL B
7~ The’ llsteﬁers helped meet a definite need inl S 1 2 .3 4 5
. the schoola. AU el . ,- .. ... Becausei_\
. o ‘1 . ~"‘ oo T . T D
8., ‘The listeners were able to establish a - o 1 "2 3 4 5
satisfactory relationship with the students. Because:
.rt ~
9. The ‘listeners affected the behavior of the . =~ 'L 2 3 £'4 5
‘students in a positive manner. s . . Because: - '
' . . e (‘
[ , . .
iThat changes hguldbjou'suggest'for'improving the program? (Write answer' on back)
[: ‘2: iThat suggestions would yOu make for motiVating others to participateﬁégﬁliatenera?
. Write answer on back) . 9 4

3
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. See the following pages for a copy of .the Observation
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- / - * ‘
N ) . \ .
X o d
A \ ’ \ . | . B
. L) \ 1S3
N w ' »
PR - L

*Déveloped by Dr. MichélleAKévanaugh and'impleménted by Nancy Coopér’bfjthe'Miami*
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: Procedure for Coding -

. . .
This Observdtion instrument has. been designed'to sample in 15-second

.

units the natural behaviors of the child. The optimal length of an -

observation appears to be approximately 30 minutes. v %%

.o . ey \

The observer upon. entering the classroom should seat himself whene he can
\
‘see the child s face and hear any conversational interactions specifically

between the teacher and the.child being observed. It is recOmmended that

A
5 additional minutes be taken at the beginning of the observation for

familiarization w1th the situation and teacher s style. The observer

might code silently to_himself without recprding thus sett1ng the tempo.

. , “.4.‘. )) .
of the observer 8 entranée. ot

. 4« - \\‘
. Categories Defined
1 ~ ‘ ' >

1,3 Task Oriented ~ Peergning assigned-work or a self-initiated task which

v - .

is not in conflict with framework of the" classroom ox tdacher per?ission.

ThlB category 1ncludes active work in asslgned areas, examples would be

workbook act1vit1es, feeding fish, writing,_spelling or. arithmetic lessons,

art work, ete. It also 1ncludes thoughtful staring when child seems to be ks

¥

A-) .
1nvolved ;n the work of the task. ' ' T N T

L AT

F

Pl .
. )

Mark R if task is performed in response to teacher directed activity.

™ - . '

Mark 1 if task is initiated by. the' childs ' ° .

i

-

Examples:-
"Walking to reading circle, taking seat and waiting.
Passing papers or books at teacher's request.m

- Y
9¢g*"
9%




.4 ot "i
Looking at teacher or blackboard in a thoughtful manner.,

. ' . St
Looking oven work assigned either during or after completion.

-

working on assigned ditto sheet or blackboard work.,
Writing a creative writing tory about teacher assigned topic.

R
R
R
R
‘Writing a creative writing ‘Bfory about self-assigned topic. R

: Goes to classrbom dibrary to select a bo04 or to return book. h ~.;%,‘
(Teacher does not give permission or refusal)

-

Gets: up from desk, walks to book shelf and gets dictionary, ' <)_v\_ <

-
-

returns to desk. - ' - ) | j | L

[

‘Social Work Orientgéf:'This category includes any social, remark inter-

change, or action which is ‘task oriented. A child,may initiata aocial
,contacts.in relation, to his work. He may respond to another 8 work : <
be may explain a task to a peer he may note another 6. progress, give or
get suggestions in" regard to task, or he may iniZiate interaction hith

teacher in regard to a work’ problem._ Reserved for social needs in

relation to work task. 'In discussion/participation any Verbaf contri~ °
bution is recorded under this categpry and any evidence to contribute,,
-such as hand raised to ask a questionaor reply to one. Record by in=-

dicating the target person; .S for same sex, O for opposite sex, anﬂ T. 7

for teacher. Record a circle if it is to more than one.‘ Indicate I'if
initiated by the child. Indicate R if it is in response to“another 8

Y
initiation.

Examples: i ' Vo e

The child is allowed to stand or sit by ‘teacher to work rather than at

- t L

his own deskr During that time the teicher's presence is directly mext

-

to the child even though he may be receiving no specific help. Child is

agked to, go to blackboard to writé answer, etc. and answer is a com-

munication to others.in thatlthey all watch and respond just as though,

. ‘ ¢ \’») : '-‘. ’ P
. .' e 9’7 <' . . -

. - ) 97 - .. ‘ Cet ' e




he had performed orallﬁ. '. \JV
Child answers teacher’ 8 quescions asked when she has hot selected

a’ particular chiId "and appeara accepcanc of chiIdren 8 answers withouc

raising hands, indeed seems to expecﬁ chis.

Child raises hand to respond to teacher's quescion or co ask a

0

quescion concerning curriculun in the broad sense of cha term.
Asking a child if he may borrow a crayon or ocher material to do :

work, ~ P " ' ¥8ior 01

"Look at my pictura" (to Ceach to anocher'chil¢> R Lo

“(Ti) | . . , - * 81 or 01

"I!m dohe with the firsc'parcl Are you ddne?" Y Si or 01
"Thac,s goqd " (Chi&d approvbs another child‘s work). 'i " si or Qi

Child relates dn incidenc or shows something he has brought

for 'show and tell to all the chilgren in the group. . 81 or Qf

> . . ' W f
"Unrelated Task Oriented - Chil d's interest is focused on a task

which ia mot assigned by caacher. E.g., drawing, pu:ting together
paper clips, etc. . e

Record A for Academic if child is reading or @ping any
« . school work. .

*Record N or- Nonacademic 1§ behavior is ocherwise..'_ ,\H\-.
Verb&l concribucidns, fiot know what to reply. E.g.,
v ~ "What?" "Repeat the quescion."' ' ; -

>
-

It is always assumed that this category is initiated by‘the child

and thdPefore no I is necessaty. The exception would be in the above

gentioned case where a response is called for by the teacher and the
child's response is’ irrelevanc, in which case an R is recorded
following A. .

'Examples: )

Child is atcending to items of his own cloching and thiss engages his

‘ o 98




intBrest,, - S L ' ,
- Tying ana untying shoes . . . . N

"Taking off sweater and'rolling it ‘up into a ball co make g
a pillow

‘ N
Child is wanderi % about room‘or taking lonﬂ route to -
aesigned area rather than moving there directly , N
Coloring or doodling when there is an assigned task to
be compleced ‘ . N
Combing hair o o , N
. Child's head 1s in his desk desk top un and activity ~
N undetermined e N
. ’» E ~ ¢ A ¢
Child's hands are in his deésk; interest appears more L
cencered on what is going on inside the desk | - N
Child goes to bathroom, drinking fountain or to wash hands N
Child is watching the work activities of reading group with
N interest" A
_ Child is reading a library book rather than doing assigned
work . ' ) A

Child ig flipping the pages in texts when activity indicates
that he should be’attending.to a specific page

Working on aseigned task while the ceacher is giving the
direccions ‘

P

-

4. .Social =~ This category includes ény social remark, incerchange
“action.. It includes mutual horseplay, friendly conversacion#7

gestures and any funny faces to attract attention. It is purely
a social interchange with no task element involved. /

ﬁecord bj indicating the target ,person; S. for same séx, O for

/

opposite sex, and T for ceecher., Record ‘1 if initiaced by the

child or R if behavior i1s in- respOnse to another 8 iniqiation.

&
o

Examples: . h / .
Coe . ' / . :
‘ During activity 1 - "I'm first at rkcess té ;?%." ) Si
o ‘During activity 3-- “Mjisa X, what time is recess?" . Td




\ ¢ L AR
» - ’ .

- ' : Ly
5. Aggression = Any behavior which evidences disrespect for ‘the rights

of others with intent on the part of the.child. It may be retaliatory,
physical or nén-phyéical, e.g., hitting others, temper tantrums,

v defiance for purpose of defiance. This behavior probably causes most
* B - ) . . v

infdarences. .-

4

Record by indicating the target person; S for same sex, 0 for opposite’

sex, and T for teacher. If no target seems indicated Just tally a mark.
, ‘ Examples: : . l ' p

a [

Making noises déliberately to distract classroom teacher; squeals,

grunts, of loudQBiqging. Watching teacher for her reaction. Ti

Dropping pencil over and over onto desk to .see if teacher will ask
- him to stop, makes noise in process and watches teacher who. has
previo7a1y told him to stop. ’

¥

Hitt;ng or pushing another.while lining$up to go to lunch, Si oﬂ 01

. : ]
Ryfining to line or chair to get the first or a special position. Si ox 01

Destruction of prgperty; his own or others, e.g., breaking crayons,
5 tearing up paper, throwing paper on the floor, scribbling on
another child's paper. o : ' o 1

Refudsal to comply with the directions of the teacher issued ‘
specifically to hinm. : . 4 , Ti

Looking over another child's work for the purpose, of getting

answars, this must be cleariw\indica:ed copying. ) - si or'Oi
et SR a’
- Taking another child's materials from his desk without asking
* permission. 8i or |01
Teacher asks child to put-all four chair legs on the floor, he- o
dogs for a second but immediately raises two off the floor. : i
Hollering out to capture Teacher's attention while teacher is
talking or listening to another persoa. ‘ ) i
. \
Arguing with teacher - -~ K
T: Get to work now y ' ! o \
! -+ 8: No, it's too much. oo
(.'. . 6. Withdrawal . :

'.ia o o S | { i.C){} ;

* 100




° - .
‘t

'

Record‘N‘if wandering off from the task, looking around, watches’
others without apparent reason. ‘ -

v

Record D if day dreaming, staring in spacé not appareﬂtly focused
on work. . Generally the eyes will discriminate the difference.

Examples:

Stating fixedly at nothing particular

*

Head in arms on desk f61{:;jng teacher disapproval

Made to stand in corner an crying

Playihg with fingers and does so aimlessly; no real idéerqpc
. in this activity ‘ . .

Looking around at others in the room in a écanning manner

L}
Ry

o




STUDY SHEET #17.

SAMPLE EVALUATION INSTRUMENT

MODULE: Establishing a Volumteer Listener Prog

See the following pages for a copy of the Teacher

Perceptidn Rating Scale.*-

*Developed by Dr. Michelle Kavanaugh énd implemented‘by qﬁ%cy Cooper of the Miami
i

School Volunteer Program, 1451 North Bayshore Dr. Miami\. Florida 33132
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PERCEPTION TEACHER RATING SCALE . .

' ’
-I. PART ONE- )

. N . X 3
Directions:, Please read the behavioral descriptions igg;tems one through six
.below. Reflect carefully’ upon the bghaviof of (students name)
: as_you have observed him in
school and on the playground sinc (date) ' <. Try to
estimate the proportion of his time that (he,she) engages in be-
haviors described by the category. Now put an X at the closest )

location point on the demension line whicb follows the behavioral
. descriptive category. ‘ ‘ ‘

1. TASK-ORIENTED BEHAVIOR - % ., - , a

When (he,she) is éuppbseq to be doing seatwork or any indepepdent
activity (he,éhe)'tries'to_do it, If it is completed (he,she) goes
on to look at library books or some other worthwhile learning act~
ivity. When (he,she) is supposed to be watching and/or listening,

(he,she) does so. This applies whether the teacher is myself or

S ~ another; whethér it is a filh radio or T.V. program., (lle,She) tries

to answer when called\on even if wrong. When asked to cllear of
his desk; put materials away; line up or any other management—fe-

‘quest, ‘(he,she) tries to follow directions. * -

L ) ! S ! ‘ - /
Most of ' Soksszﬁj " Half of Seldom to ‘Almdiﬁ-'ever
the time the e . the time_ - . .

2. SOCIAL-WORK ORIENTED ﬁﬁsﬁZIOR

.(He,She) likes to talk about school work to me, to other tHeachers
nd to students. (He,She) almost always has sonething interesting .
Lo share., (He,She) will explain or show school work to other stu-
dents or school personnel. (He,She) will offer suggestionk .to
others or tries to help in some way. If ‘(he,she) is involyed with
. peers in a project or group activity (he,she) trys to helpiget it
done. (He, She) volunteers to answer ques;}g&§ orgfelL»ab ut things
we are studying. This person is interested in whats other dtudents
are producing and w show or till about his own.

Re Y

] : ] —_— N : -!

Most of ‘Somé of . HJlf of Seldom Almost never
the time ‘ the time the time o

L,




3.A UNRELATED- TASK ORIENTATION (NON ACADEMIC)
(His or her) interest is often fodybed on-a task not assigned.
g+ drawing; stringing paper clips; making an airplane.A e
‘ ‘When called upon:(his or her) responses maybe "what?" or
o ( 'Repeat the question." (His or her) Activities often includes
'~ ., . /wandering ar'ound the room, taking-the long route rather than
moving directly; combing hair; digging inside desk; going to

: bathroom or drinking fountain unnecessarily.
' . Low . . .

A ! 1 L
Most of / Some of "Half of ° Seldom . . “Almost mever
the time /- the time " the time T . i
. | ‘ : A /N
3.8 UNRELATED TASK ORIENTATION (ACADEMIC) . _ e : -
. /‘ (He or she) works on one school-related task when they need is

to be attending. to andther. (He or she) reads library books.
‘ in preference to doing assigned work. (He or she) listens to-
7 activities of others when (he or she) should be doing (his or

N

har) own work : o

. B J , ' . ’ ... ) ' .
s S - ! ' | - :
- Most of Some of;, Half of ) Seldom - . Almost never
(. the time . . the time - the tim _ s

4.  PURE-SOCIAL
(He or she) seems to enjoy talking with others and does §0.to the
exclusion of getting classwork done. (He or she) wants to tell
. about everything that goes on in his life. (He or she) does this
| * with peers,. (W€ or she) socializes apart from the task and, on

o

_ .. the playground, social relations heavily outweigh game playing. *
P (he or she) may make faces or in general clown, around to get ;
attention. » _ ’ '
e ‘ . : : -
A \ l 1 ] | .
Most of Some of Half of . Seldom ' .Almdst never '
the time the time the time A
. N ) - N

5.  AGGRESSION .

» £

~ R ’ ' (He or she) exhibits behavior w ich is disrespectful of the
-~ - rights of others with intent. 2He or she) may retaliate
physically %t non physically by pitting others, throwing temper
. tantrums, or even defiancing“for%the,sake;of defiance.  Some other

y v behavioral examples are deliberate loud noise making. 'to distract
L ‘ ’ © .E&lass, shovin .Anilines, sharpening pencil and sticking othe
(é ' - or destruction of property~(his or her)own or ,others.
. Lo S " ' o ;o ' ':., ' ' ; A
E ﬂ‘ost of ¢ Some Qf - Halr oL v ‘seldbm y " ‘. YAlmost never
i e the time | " ' T

the time - - the time

104"
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6. . WITHDRAWAL = . | R B o
Vo .

-~ (He or she) “appéars to - daydream a great;g' deal and oftep looks
(' , out of window; lies iwth head on dersk/,’ tares aimlessly about
. the room or at nothing. (He or she) rarely plays with others -
and’ stands alone or quietly refuses (usually ~avoidance) to - “\
get involved with others in clasg. . R
. ! L ' 1 S | |
Most of ~ Some of . Half of Seldom- - Almost never
the time the time the time - EE R ,
\ ‘ l . b . ! '.' . N ‘ e -
: . . . - , i )
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STUDY SHEET #18 |

SAMPLE EVALUATION INSTRUMENT

MODULE: EstaBlishiqg a Volunteer Listener Program , N
’
o ‘“. B
{
¥
. See the follow%ng pages for a copy of the Self | -

Perception Rating Scaie.* :
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*Developed'by Ira Gordoa.
See Myself Scale,"
Florida. . . o . . ‘ C

06 © o, T

For more information see "A Iest:Manuél‘fofgthe How I ,
Florida Educational Research and Development Council, Gainsville, '
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NAME ‘ - ' _SCnVuL : S «

_~SEX: Boy Girl ETHNIC BACKGROUND Bla*k ‘ Spenish?Speaking White

[Y

A 4E OF VOLUNTEER WITH WHOM WORKING , \.
(‘. . ) —

How,d I SEE MYSELF

DIRECTIONS: These questions are all about' yo hey are to learn how you see yoqrself most.
of the time. There are no right or wrong:ans§¥rs. I want you to\think of how you are ‘most or
the time. . .not how you think you ought to be. . vnot how" you wan be or your parents or
friends want you to be. Read both s1des of the question. s Cifrcle the way that you feel most

of the. time., . : . .
. - .,. Y . -: ) N \\ ) - .
1. Nothing gets me too mad, 1 .2 3 4 5 W1 get mad easily.

~ 2. I don't stay with things .1 2 3 4 5 I stick with something until I
. and finish them. - o D , finish. v
3. I am very goid at drawing. -1 2 3 4, 5 . I am not much. good at'drawing. \
. () . . . N
4. I don't like to work on 1 2 3 -4 5 I like .to work with others.,
:committees. - St .
5, I wish I were taller or 1 2 3, 455 ° I amjust the right height.
“shorter, S EU .
. . . . . a ot . ’
6. ‘I worry a lot. L, 1 2 3 4 5 1 don't worgy much.

(j‘ I wish I could do something 'l 2 3 4 5 ‘ My hair is nicerlooking.’_
5 with my hair. _ : . :

8. Teachers like me. 1 2 3

4 5 Teachers don't like me.
. I have lots of energy. 1.2 3.4 5 -1 haven‘t-mﬁch energy.
10, I 't play games well, | 1 2 3 4 5 : I play games very well
- 11, I'm just the right weight.' 1 2 374 5 . I wish I were lighter or heavier.
12, The girls don't like me, 1 23 4 5 The girls like me a lot, they
! they leave me out. . . choose me. ‘
13, I*h&very good at speaxing 1 2 3 4 5 I'm not much good at speaking before
bef re a group. - ' " ' a group. S
14, My face is pretty (good ] 1 23 4 5. 1 wish I were prettier (good looking)
T lookiﬁg) - ' : . e 2 ] "
15, I'm very good in mugic. - -+ . 1 .2 }'37' 4- 5 I‘m not much good in music.
16. . I get along good With 1 2-3 4 5 I don't get along with teachersi~
_..-rteachers : o . o . ) ‘ : -
L. "I don't like teachers., 1 2 3. 4 .5 - I like teachers very much. -
- ’ » . . . : S . e . N
18, . I don't feel at ease, . 1.2 3 &4 5 I feel very at ease, comfortable

_“tomfortable irside, ' ' ' S insidec
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STUDY. SHEET #19
{

$AMPLE EVALUA'}‘IO\! INSTRUMENT

“ TH I

, 4 .
MODULE: EstablisHing a Volunteer Listener.Program
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See the following pagesAfor a copy of the ggei

Perception Rating Scale. *
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*Déveloped by Dr. Michelle Kavanaugh and 1mplemented by Nancy Cooper of the Miami
School Volunteer Program, 1451 Ncrth Bayshore Dr. Miami Plorida ‘33132 .
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T

-Q.
3.
4,

l

/a.e‘wricten on the chalkboard Is therxe anyone there you don't know? (If 8o,

R THE BEER PERCEPTION CARDS.

a0 -
TEACHER p case te or have each child write his name on the >chalkboard eo
that it cdn be used as reference during the activzty.
& -
COUﬂSELOR be sure that you have a set of four cards which show the four chara -
teristica ﬁhich wi11 be the focus of -this activity.

cOUNSELOR e’ sure that each child has 4 shedta of paper and something-to write wlc.

COUVSELOR, please note thac there are two steps to each situat%pn. In’ step ne
- the students iisten to the counselor read the descriptive paragraph and :henplist =
the names of 'all the .students in the roca to whom they think, the description
.applies, 1In step two the students' are asked to look back over the list and mark -
the names of the students who do.that parcicular thing Eost of the time. P

.o

COUNS&LOR to begin the session aay... - e _ ~,i4,

P

Please take out 3 sheets of paper and a pencil, During the nekt few;minﬁteb
we will work . on an activity which wzll help me know this class better and
¢ )

X need'your help. As you can see, the nome;of all the studenta in this class

H

n

please ask those séudents to stand,). I am going to show,you some picturea and tell

’,

a story. about a’'persen, :hen I would like you to write down the name of any

student in this c1a§s who sounds juat like the peérson . in the story, No one but you

"will knaw what you think about each per301 because you will mot write your name on

- ® g

" the paper. When we are all done I wzll collect “the papera and count them. Here

6.

7.

. . [y
’ . .
-

is the-first 8LOrYeee -
COUNSELOR, after the situation has been read have the students write the nome of
stheir c1assmatd3who ‘most nearly fit the pergon in the description. fThen say...

Now that you have listed che names of the éiudents who are- like the person in
-~
_the etory, I would like you to go back over your 1ist and put a big X becido the

names of those students who act like the person in the atory MDST of .the time,
COUNSELO? then have ‘the students tura to the next piece of ’ paper and conLinue ~

. with the ncxt siuations. Please have the studeuts number each lisc to correspond
‘with the situation and please cead the sicuationa as numbered,

199




croL LT SITUATION .1

This ﬁerson aomecimee/hurcp ochere. Scmetimes he T she will say chingn to hurc

- \

anocher“per#on{a feelinga.j Somecimee,'chi§ peraon hics on coaeee othera, ' ot juea .

Ty
<!

y
“ acts mean. He or ehe doee not ofcen chink about the righcs and feelings of chere. ]

- ta

This pereon just chinka about what he or'she wants to do nnd will do olmosc nything
to get his oz her own way. Somecimes this person might ahove -another while.lining
up.for lunch, mighc Tun’ Co ge: the best seat, break things on purpose, throw paper

_ on che floor or ecribble on someone alee 8 paper, or even caka another person'e C
' y v '

.. materials without ésking. This person might even bang on a desk to get attention

.

i}

or even talk back to che teachere in a rude way. Somecimes this person. ecarta Eighta‘

oz trya to get o;he:e to gan@up on a peteon he o ehe doean colika GUESS WHO?

A - I\ i
. ’f - . N "
_ . \ A . : it " M
’ ’ / - . ; : - . . ’ v I! o
: : o SITUATION 2~ . | o i -

\ t
Thie pezson seems:to daydgeam alot of the time, HA& or she Iooks out the window or

sits quietly wichouc ‘doing" an%/hihg.~ Somecimee this person just stareg at noching -
“and other - cime; juet put his or her head down on the desk, Thie.pereon doesn t ofcen pl
with oz talk to othera in the class or on ‘the playground," Aloc of the tdme, this. pérson
jusco aoanda or playo alone, It ofcen seens as though chey a:e noc‘paying mqoh attentio

to vaatwouhere daﬁgr aay. GUESS FHO? .o

SITUATION 3 . S |

A

i

. |

° ' A - . . .

. . ;

R . , . N |_Il
|

‘ ‘Thle pexson does not try to be mean, but alwaje seems to be doing something "lﬂc
. ' A
beside what he or she’ ia eupposed to be doing. When the clasg ie working, thn pexson

someclmee walks around plays wich chinge Lnexde the desk, goes_ to the bachtonn, gets

®

_n,drink or cocmbs hair, Many times whem the teacher calle on chie pe:eon po or she

doedn't aeven know what the queacion is. . GUE SS wiHo? , v

N 110




Lo T SITUATION 4 L Yy Lt
f .

'Thia person has so much fun playing and talking wich other boya and ginla t\ut he

usually, doesn't get hia work donme, He or she wanta to talk with other children when

. S
‘ﬁhe class is supposed to be working or reading. When a group of children are aupposed

to be working on a projedt this peraon doesn!t wann to pay any attencion to the -

project,,but instead wants to play. around and have fun, ‘Even on the playground

’ -

thie n doesn t care very much for playing regular games, instead'he or she

juac p aya around or maxea friends. To get attention, thia peraon might mdke funnyr

.

faces. or even whisper to, neighbors during c}ass. It seems as though this peraon always

- 4
.
“

wants the teacher and qther students to. hear about. what he did and what he wanta to do.

He or\;h;\la always talking and usually about himself GUESS WHO?

S B 3 ’ .
t * . ‘.

. . . " ’
' . . . v
L . - <2 J . A Q . N
. ' . P . .ot o s - . A
. . z - . .
M ‘ . ~ .
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MODULE:

Establishing a’V

WORKSHEET i#5

HOW TO EVAﬁnATE YOUR LISTENER PROGRAM
(ﬁiscussion Guide) .

v 0"!
NI

i

,loﬁteer Listener Program

T

b

; 2
I} I
L

o

b

DIRECTIONS:.
- reasonable options

Study the questions and cons1deratlons an
nd alternataves open to you. -

’
)
3

PO
s

q tﬂcn,makg note of all

IKEY QUESTIONS

. [A.  WHO:

Should{could do the
eValuatlonV

Can help collect data?

.
N

CONSIDERATTONS

School personnel’ consultants?
professionals? .

* Counselors? volunteexs?

‘college students?-

.B.  WHY:"
Is evaluation necessary?

-

Will data and facts increase .

credibility? stimulate
interest? provide basis for.
Improvement? ) .

o’ -

C.. WHAT: ) .

Attitudes/behaviors of
students/others -should/

~could be evaluated? -

*

.

N

C e

'What part of pé/gram ‘are.
tf

éffective? in ect1ve7
' How/how much do students

change? -
. 4

HOW: L

Will evaluation be
conducted?

*Data be analyzed?

. v

. Formal/informsl?

.} Check university? ‘school .

system? - . 0

WHEN:. ¢ °
Will evaluation occur?

BefOre/durlng/after exposure

to Listeners?

Eaéh month? year?'semester?

|

WHERE: - ’
Will evaluation occur?
“4’Will findings be -°°
" publicized? -

(X

s e
c

—
-

‘All schools, sample schools?‘
Mass medla,-sch ol publica--

tion,, magazlne , conference
pépers?
\

=,
hd L]

L *n
.

¢ . . . . - e . :'
*Use the reverse of, this. page for additional nofles.
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APPENDIX A

{

V N ' .. . .
FLORIDA STATE ‘DEPARTMENT OF EDUCATION DESCRIPTION

-

- OF o

-

" THE OFFICIAL

_INDIVIDUALIZED VOLUNTEER- EDUCATION MATERIALS

~ " (of which this module is one)’Q L | O

‘ A major objective of the 1969 Florida EPDA,B-Z Program
was to develop individualized teacher training materials. . o
These-materials were designed to'be used in either pre-service i
or in-service teacher education.- They were .prepared in the e
form of a self-contained "packaged" module aimed -at specific: b
.teaching sXills or .specific concepts fundamental to teaching. g
: Each module was ekpected to include all of the information and :
‘directions needed to accomplish a set of observable "goals.
- An putgrowth of this.effort has.been the extension of
* this type of training presentation to the vdlunteer in the -

. “school setting. 'This°1971 project in material development T
-~ for volunteer ‘workers in education capitalizes on the most - %&iha '

successful aspects of the original teacher training modules .\
" while ddding additional features to further extend the concept
~of {ndividualized training. Co ) AR
" The design or model used in preparing these materials is-
set up $0 that,each of .the important elements (outlined below)
will fulfifl specific fun¢tions in assisting a user to achieve
the'stated goal of the module. Material§ which follow this - '
basic model will fulfi]l these specifications. '

Te s a

‘Objectives™

/ W

: --The objectives'describe clearly what the user should be ¥
able to do after successfully completing the activities.* '0b-
jecﬁiyes'aréistated in terms of observable,-measurable behavior
“of the user. Two~types of objectives are included: - - ;

‘ : . T : § ' L
‘TERMINAL OBJECTIVES will'describe competencies which the .t
-.volunteer‘will be able to apply in. carrying out his function..

.+ % .. ENABLING OBJECTIVES will describe the.sample performances-- '
-:*f ~ 'which-represent simplified versions of the behavior described.
in the terminal objective. . This tells the .user what he must
.fo to complete .the prescribed’ evaluation requirements. Since
.*spegific¢ objectives (enab]iqg objectives) must be measurable
“-through, méthods described ;if the evaluation (described on
. thé following- page), each.terminal objective and enabling .

, -+ -objéctive has three characferistics:. (1) the performance
~verB-is .stated; '(2) > the" oriditidns umnder which performance
~will take ptace are described; - and \(3)' " the criterion Jevel

(or,-the standard) of acceptable perfbtménce'is‘specifiew. W
I 1 St S N A
[ L £ 7 S :

* A e o . %




~Materials -

print materials.

.Q,' procedures. The purpose of pre-assessment measures may- be

The prospectus describes now tne.skilis caugnt an the module’,.

can be applied to real situations, or how they are felated to somé

more important purpose. The prospectus also states and describes =
anyvskyllg which are necessary for the learner 10 possess prior

to beginning the module if he is to achieve suecess with ‘this

type of training. ' C ;T R ,

&

. A1l materials needed to complete sug@éSted,acfivitfeS are
either included or described, and saurce references are given
if,it will be necessary to order supplementary print or non-

‘ . : L :
Procedures , ' . L A

Procedures are designed so that. the user can follow them\$i\
chrono}og1ca1 sequence as he works to ‘achieve each specific .
objective. Wherever possible, alternate activities and materials

are specified. The sequence for each objective will be out]ine&\\ -

in a flow-chart (road map) preceding the enabling activities o
and will normally include three types of activities: . . . AN
-EXPOSURE to information in the form qof suggested or | : \\

. required reading (supplied in the materials or through N
“- suggested references), observationm of material or live ]
con-site activities- discussions,, interviews, etc., to S
, , give background information, definitions, dire&pions,
' modg]s of performance or the 1ike. o
L3

_INFOkMATION-PROCESSING for each of/ the ideas or performance
requixements presented in the exposure to information.

‘These may be in the form.of response questions,  observa- ; ,
~tion check sheets, discussion responses, verbal or Wwritten M
reportsj or other activities which will help the learner -
master-the concepts to which he has previously been exposed.

: . / . , :

/ Appropriate PRACTICE with FEEDBACK. The practice situations

- are designed to be simi1aﬁy§ﬁf‘hose which will be used in

[ the evaluation. The feedback .provides the learner with

. information about his behavior/ in terms of ‘how well he is,

¢ achieving -target performance./ This Jets the learner know ,

| in'what way,.if any, .hé needs/to furgﬁé{ modify his version
of the terminal behavior. . - s, '

1 . $ o B ,
Evaluation o § : : -

The major purpose of the evaluation activities is to
determine the level of mastery of each of the enabling objectives \
for the Nodyle as a basis' for deciding whether further instructional
activities should be pursued. Two types of evaluation are
‘included: . R ot -
* PRE-ASSESSMENT (the pretest or-preliminary evaluation) will take

“place before the learner begins to carry out the suggested. '

to indicate whethé?va,given-objective has already been mastered,

e et L I e L L Iy Jara . R R

.
LR
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f ' to check readiness or fo indicate a need for acquiring
(. ' prerequisite subskills, or simply to provide a‘baseline
. ' for gauging progress, as compared with results of the

terminal activity.

TERMINAL ACTIVITY ‘(the post-test, or final evaluation)
will take place after the enabling activities have

been completed, or after.one has successfully completed
all of the pre-assessment. The terminal activity will

indicate either that the objective has been achieved,

or 'that further instructional activities should be
pursued. :

.
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The purpdse of the prégram is to provide an opportunlty for each studcnt and L1stcuer to
build a meaningful relationshlp and to help allcv1ate anx1ety and frustratlon in. t/g students,

2. Listeners ‘receive five hours of. preserv:Lce tralnlng by the Mental Health- Assoc1atlon and the
' School Vol '1teer Program. . : v

. . , ¥
\ .

3. Listeners are recru1ted by the Mental Health Assoclatlon and 1nterested schools themselves.\ ‘

o~

~.

4, . To be eligible for part1c1pat1bn both the sc‘xool principal and elementary counselorvmust .
aggree_ct,o‘»accept Listeners and to adhere,..o the gu1de11nes of the program.

. e K
5. _Eégg,;elementary counselor or v1s1t1ng teacher counselor worl/ with approxima_t‘_ely four to
s:.x Llsteners per school. ' ) )

AN

6. Each Llstener spends appro);lmately 30 m1nutes per student per week Most .Li'steners have
from two to six students. \ 4 - _
A five to fifteen minute coa\chlnm conference 1s held each week between counselor and L1stener.

Monthly feedbaclc*sesSlons are held so tha
‘with Mental Health proiessionals,

9. Parent Permlsslon forms for par 1c1pat1ng students are ‘option of .each pr1nc1pal.

l(z Records between counselor and\Ll te*xetz are at the optlon of each 1nd1v1dual school. A ¥
C 1‘ 1"911 ‘ou .

co

t both Lls-teners and- counselors may. exchange 1deas

11 .tudent cand1dates may be refe‘:red to counselors by teachers ot selected by counselors

s themselves. Relatlonshlp may be ended by request of Listener, student, or counselor.
%tudents in the program are.not extre*ne cases. ‘ : 119 : S
EK recoze Zavolved call the ?chool Volunteer Program (371-—2491) I S \ -

119 L.
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7. THE LISTENER PROGRAM JOB DESCRIPTION

TYPE OF WORK: *  LISTENER - .. o

-

As the schools of Dade County seek ways for each student
‘to acquire the attitudes and habits essential to the

maintenance of good health, a need arises for assistance
of a volunteer 'skilled in this area. Such. developmental
assistance will allow the teach¢r and/or counselkor to -

better provide for the, needs off the "individual students.

Minimum of two hours. per week fof one semester, duping
. regularly established school hours., =~ - o

P REEN e

B & e i
Work under the direction of andgin,cqpperation with the P
Principil, guidance counselors or teacher as a non-crisig -~
oriedted lay listener. Generally,'the'assignment will '
include one or more of the following tas e

l. - Consulting with the Principal, guidance'cpunse

“«and/or teachers. o
) . ) ’ ° ,_,-.r'/ . - " SN
' 2. ' Developing a friendly, supporéivgurelationship with + °
assigned students; - R - :
+ Planning activi;ies‘yhibhawill lead to iﬁcreased'
communication with assigned students,

QProvidin a posi ive model without forecin values,
2T 8 § ‘ orcing :

Listening to the thoughts and feelings of the
~ .assigned. stydents. t

. . ~
° . : B
Vo
4

Keeping brief obsergftive notes on the progress of
. assigned students. : -’

h-1

7. 'Particgpating in regular feedback sessions designed '

. - -

to increase both perception and skills. - .

Pre-service and inservice training will be provided. .
“Ability to relate wellnwith>othefs,'especially children-

and youth; patience and cooperative attitude in working with .
suudents{'a7Stable, cala attitude and. positive outlook Onllifeﬂ_,

Provide individual attention QO-selég;ed.students through the.
.dé&elqggen; of a positive, supportive relationships where the
student would feel free to vexpress his feelings and thoughts, .

. 120

A R
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. Dhewm §
Role of Sponsors of the Listener Program

L

alth Association»(j School Volunteer Program | farticipating Schools

~ Assist in rec¢ruitment . 1. Recruit schools' and ‘ 1. Demonstrate approva
of volunteer listeners. ' counselors, - "~ of program through
' : ' ' : commitment of person~- -« |
- Secure sfrvices of vol- 2. Provide a staff per- , ~ el, facilities and
unteer Mental Health son to represént the . “support. '
Professionals to Pro- ~ school system- on the T ' ) R
-vide input during pre- . k'ﬂggeering Committee 2.  Free a counselor to
service'oriedtations : and at all meetin S. ¢ | ~,attend initial orien-
and feedback sessiops. ‘g 1 tation session and
: ‘ ' : 3{‘ erve as liason with % feedback sessions.K
‘Provide a volunteer who . the schools, counse- ) '
-wlll serve as Coordira- lors and school sys~- . Communicate regularly
tor of Listeners. . temfdn- general ’ © with volunteers via .
S R ' ] 0 weekly eo selor/Lis=-"" |
Provide a staff per- Assist in recxujtment | - - tener coasQidg,confer; s
son to ‘represent the ' of volunteer,LiZteners. ©, ence, S S e
Association on the . ~ LT I ' L
Steering Committee and LS. Pr0vide a staff person . Orient facul
s at all meetings, o to organize and con- * the roletof the Lis-
' . ' duct training sessions | . - teners,
Provide clerical assis=| . and to provide input LS ' .
tance for such tasks as| - during feedback ses- '« Provide the students
" mallings, materials re- . sions. . , . ‘for;the program.‘
production, etec. . S P '
c : . " Provide clerical as- | Orient the Listeners
Serve- as liason with »  sistance for such\tasks| to. the philosophy and
the professional mental .as mailings, mater als, {. . facllities of the
health community, _ . reproduction, ete, ' school.

Y

Assist in.the conduct- | . ;Assis, 'in the ¢ nduct- ’ Serve as liason with.
~ing of publicity and : ing of publicity and - : parengs and. othér ‘ctm-
' public awareness cam- | . public awarenesSwCam- gmunlﬁyagroups. _ 'kﬁ\

paign. . . ' _paigns. ! R

‘ ; y . Assist in recruitment

Assist in evaluation Organize and conduct "L 'of volunteer Listeners.

of program and pro— . evaluation of program ‘
ducts, : o - and products, N ) > Ass st in the collection

' ; B : " of evaluation data, . ¢

—

N

o

)
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B~ . |t . 'The Mental Health Association X

= E - i} . of Dade Ceunty, Inc. is a non=- ] .
= ) X “ . profit, voluntary, ~citizens' *

e ! " .organization with the purposes
<z .‘ . {1 of préeventing mental illness, T A
.M s ‘ T " - promoting menta} health, and -~ o < R
e . ST ﬁ%cu * ¢ helphag those who are mentally. _ CAN You hmmﬂmz . -A\ F

L 0 N G » 111 in our community, e B as , o
=% 45 NG Bl e 4w - TO CHILDREWT .
32 g = R “The "Listen to Children” wx~--"- S

LR o4 " jeet has been planned by the. -~..- . s R ;

. m./u M B - Youth Seavices nﬁ:ﬁﬂhmm of. - .. I§ 50, you can sexve in the .

PN "8 .the MHA, in cooperation with _ g S

e \Vm. H ol “the staff of the Schoof VoPun- IR e -

Rk ‘B & B teen'Progrdm, 1t has the full | -PRIMARY PREVERTION PROJECT
3. s 3 33 & Bl -~ approval of 2he Dade County "~ -+~ . . R 2
Lz e Hoom o et g . Boarnd of .Public Insthuction - e . T 0 f £

c Al NOB M.W = rand theé Boaxd of Directons of o R SRR :

u EY P ot oE L the Mental Healih Association, = ' .- e S ,.%"f:...A
R B g g Sre e S LISTEN TO SHILDREN®
, RaRIECR 2 = B Training is facilitated—with. _ __ . : o . . < *

28z ot H-o o1 the lead€rship and cooperation L ST - o

s =8 T4 of the vdrious mental.health S .

Rt Mh o ) M ' professionals in the community, LT . T~ L

o g Z M H We are most grateful for their sponsoned w&. i

- e >8] generous .gift of time and their SRR : “

AN g <1 . training .expertise, . . . ) L N

e = . 1 . . o . . . - S

: .m.mm ’ m . Questions? " 7Xhe School Volunteer Program

3 ' on - . . et N . . - :

M Y - g . 1 Call: Ann Cordray - \\ )  and -

- 2= . 1 R Executive Director, MHA o e

_M 3 _ ﬂmb. wwo.am;n 373-3642 . . The Mental Health >mm.onwwnwon
= ‘a a " : - : ~Ine.

m = £ . M wm.“ Cor Pat umﬁ:mmm nvmmnSmanmm. .\.,om@ummm n,ocanv,..Haw..,

v A = ] Aot Youth Services Comm : - -~ _

. Anmnm m o B ;. m i .u\nAv:o:m.u _665-4917 T m moo uwwnWmHH w.wmwm

..vm. 53 m w .M M “ : Nancy Cooper, noonmwa,m.non . . mems». Florida .wwHw;H.

a o T kR B o= ! 9T School Volunteer Progran -0 . . )

g = oM. oA m b Phone:  350-3732 or 642-7555 v |

Be © & D MW g o ) ,

%3 g 28 OE §i - Sandea Gdia. :
= A gy or Sandra Goldstein, Project AW 3 L . o "
et T8 O ©w o oM\ " Volunteer Coordinator MH 7. R T %
= Z A = & 8 s Mg ; . . : S .

. < T A 8. O 4 . Phonés” 274-2693 . : A @)
: : T < ™M =z < a o N L W , : v'd e v ok
| R4 H * Resource Pers @~ Denni} McDougle L . == B
| f\. -. ,wr.on.um..n Nwwl,,{‘ ) - . L o D4 :
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+ | APPENDIX }\Icem‘.@: " Sample Recruitment Flyer . - <t o
| . e . . R ‘ \, . _‘- . ] i . . . . I ' . . . ’.\ Kl \

. Do You Have Time* tq L:Ls(:en?
. & -

- Rl

~.a..avu..01’ VO.«.\M.«DOIJ WO&':{ l«.-um vy . .
oc’b:.cn 23 t...c’. in caopo.;a‘uion w.‘.t..{/ :
the 'or:mc.qal, guidance counsea.or o~ '
" ucac:.ar a5 & wo e or.‘.s.‘..s. p;_-:‘?.onu,od lay 4+ b
...isto..u:. . ) Ly . / ~ _—
o ‘:°._'
. The assignm v w1l includo one N )
or mure of the foﬁow‘..ng tasks: |

] ' . . : gt

wDavalo‘ninv a “riendly, supportive e
| rolat ionsh:.p with '

\~ 'assidned students .

/ *Plann:‘,ng e}ctiviiz‘ies 'which'

will lead %to increased

comunica uipn/ with ass;gned

students .

-
-
g

#Ppovide a. pos:.uive model
witnout "o*cino' own values.

» .

*Ji."istaning to the thbuphts

a'xd feel:mvs of assivned _ _

S N R i studenus.

: w*mm GOVERWGENT CENTER -
-V |° T . CUTLER RIDGE  ,
|  COURT ROOK NO. 208

R T JEEN?  NOVENBER 14, 1974
- o ‘. . “ 9 00 AIM."' 113 ou At“',

s 0 UNOEMBER. 21,1947
123 . s ¥
- : /'.‘ . v 9900 l\ioa& - u;03 ;SQ‘ e &/ T
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REGULAR VOLUNTEER APPLICATION- FORM

B ' M oL ‘ . - ."v _ Date” “ .
FOR OFFICE USE. . { ' .°F- Tt

'S ' MB- cLe M '/\ X ., . ‘ . ) . Ny v 2 ) .
E: Al ey Dr. ) » . ) ‘ - . o
hool s , ) First ' Middle .
| Sthool: _ Home ‘-ng_:/ | \ M

Teacher: L . Address ' .. ‘L |
i .~ Street . . City " Zip .~ Telephone .

' ..

o You Have A Car?..;,____Are You Bi-Lingual? If So, What Lénggage?

— , ' - EDUCATION — ‘

- : Name . 'l<Number.Years Attended | Degree v

. J . i N - v N B . -
lementary - ‘ . . .
— — : ' - - — : — : ; .
T High | . : . |
Callege ) ' . . “ ’ ‘ .
1 d

Do “you attend college/university now?

‘

Do you attend ir/sr hizh now? ‘
VOLUNTEER SERVICE RECORD - o

— - = ﬁf.:j Y
Name Of Organization ’ Type Of Servicé“% v 3

1 A

WORK EXPERIENCE ‘

L _ ~Namg 0f Company - Type Of Job - it of Yeaff_«_
.%resent: B : o e !;_4‘
Prévious: _

A L - © LOCAL CONTACTS
. ) Person To Contagzgin Emergency:- Persoqﬁ?p Contact quﬂ@g{ggggﬁs_
Name:, i , ‘ ’

Home Address:

. N . ‘ . . . »
( 2 Telephone: . . _ ‘ . .

udSlness Address: . . ’ ‘ '

;gusiness Telephone

. 4 " U

’ - . > B, - -
hR"‘Ci‘nship/bccupation: ' Tl:a‘f ‘ f T el ) . ,
- ERIC \

At e -
e
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e

you' wigh to perform by
1f you check more than one, please mark 1lsg,

. . N
. " e n
hd i p .

making a (vO on the line
2nd and 3rd ‘on tbe line-.

MATHEMATICS 'mron A
— ——PHYSICAL EDUCATION ASSISTANT
SPANISH TRANSLATOR/INTERPRETER -

A

v

—— m —

Plenso indencify :he type of volunteer service
AUDIO—VISUAL ASSISTANT
. T 7 COUNSELOR'S ASSISTANT ' * .
R /]

(g~ - NS AND CRAFTS ASSISTANT
CLINIC ASSISTANT © by
LISTENER

\_. )

i __&ﬁPaGIAL EDUCATION ASSISTANT -
STORYTELLER/B00X REVIEWER

i : SUPERVISION ASSISTANT

____._.SPECIAL INTEREST CLUB o ;
What Topic? &

..._.__SPECIAL ACTIVITIES VOLUNTEER -: J

I

beside your choices,
—_____ CLERICAL ASSISTANT
— T LIBRARY Asszsrnﬂt

beside your choice.
" CLASSROOM ASSISTANT (grade/subj )
" 7" LANGUAGE ARTS/READING TUTOR
. %jz>f:r

lease write in the times when you are available for volunteer service.

8rve approximately two hours per week.

" PREFERRED TIME OF SERVICB v

) ) Y

Most regulayx, volunteers

' Monday Tuesday * ¥ Wednesday . , i Thursday - Friday
'AI_.._#_L ’ i O.‘ . ’ . ..‘
P [N : o
A PREFERRED PLACE OF SERVICE - I

lease answer the following questions and

£1Il in the necessary tnformation.

ne*assigned?

To a particular school?

Do you.wish to

4

To anly school near you?

“If so, which schools? If so, whicly level? B \
First Choice . Senior High($ge 15-18) s - -
Second Choice . OR | junior High (Bee 12-15) . T
Third Choice Y ms_lz) '\ {'

Elementary (MRle

'© PLACEMENT INFORMATION
" _ ' .
Please complete thisoform and return ig to: mE

t““

;

SCHOOL VOLUNTEER PROGRAM
1410 N. E. Second Aven e
Miami Florida 33132

oR The person from whom * -

[}

ou will be contacted in the near futuré“by a reprsentative of the School Volunteer Program.. . .
en is the best time for you to be reached by phone? ) At vhat

- TR * ‘|you received this form. |- .

elephone number? How did. you hear about the program?

]
T e

. i . . . _\\
' o Thank you for volunteeriné your time to

help enrich and extend the: experiences of L -
_ students in the Dade County Public Schools. L




Lo . .+ ... APPENDIX B'%W 1. B B
‘ B . . . .ot Icém 8 -‘ : . 14.5‘, . %. . ) . ) .
. , . , » .s. . ) ) . _.. . _.. . .'.-;.‘ * ".,- o .‘ ‘ "o e EW' ;‘
‘.\:. . p'p < ’ " T 3 o v "’ . ) . M ’ ‘. ‘ .‘\- < . -Or\" /
.. Guidelines for Seletting Siteg fo¥ the Listhaqv Program e et .
. L . A . - . e ’ ‘e . f I . : %%
. ? . . e L - A T S
;‘O 4{;‘ ?;. ". 4 “r . ‘. . S ' . - }# . H . . ‘1
* 4§ .~ v Any elementary or Junior high achool may partic:tpqte in the program s
. ?y ‘expressing interést and by meeting the follﬁyi:ng‘aciuerﬁ.a: SO
T 5 ' * N .’ » " »4") " ) - e T L I * ot . * .
) N ~ : W CT e . - v ‘J' S, ’ ,t LA \'
1. Musé Jhate the approval of the Directdr of gupi,l.Pargonnel.,Sexvicg’h L e
- at ‘the Area<Office. Tt R ‘: N,
. . f . . .- . . A ' . .- - q. . " S * »
2, * Must have the approval of the pr;l.niipal-i S A o : T
. . " - N PR . o Tt .
[ s . - . -',‘ + . . ~ .,
3. ." Must have a couiselor or substance education teacher willing to’ e
supervise the wolunteer. - . ) ..‘,". . .
g K ‘4.‘ Must free the counselor or substance educgtion teacher td attend one .
: set of preservice training sessions” and ‘decasional .feedback sesaions.,
. . 13 N ‘ ) e . .'; . . , . -» ) Q-’w -
5. Must be willing to assist in-eévaluation activitfes, - 77
. 6. - Must ‘be willing to adhere to the guidelifesas sét forth in the
( ) prospectus and, philoséphy statefments of the progrags, . ., - .
§ . M t r‘: ¢ - N . .. . . q“?‘“h R ¢ .
. 7. Must be willing to provide ddentation time for faculty members. ' .
° 8o Must be'willing to provide- ' eting spa’ée_fqr the Listener to work and for. ¢
the weekly Listener/counselo coaching conferences. . '
) \\ﬂ « 5 . |
d P
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A T . Tra}.ni‘ng Session _\Agenda - Original Format ) ot
> . - A | iLr8TEN T0 CHILDREN" * . |
Lo ‘ . ORIENTATION OUTLINE '
’ ” Fhd . . L} ’
. . ) e
’ *_TUESDAY ' e . URSDAY
-‘ - . v . ’. - [ u: . ’
Welcome' & Introductions ° ’ ' - Discussions of Actual Situations :
. . Pat Berman ; L o, L : ' : .
93130 - " " 'Donald Reacock .. . ©oe
10:30 a.m. What is ‘dental Health? C S . ’ ‘
. L. 1op N ) LN
Lo "Onl'y Human"' ‘ . ’ v
) ¢ ¢ [ i ) . kY .
. ' ' ) " ad . — .
R ¢ Where Do We Begin. e : : . Identilieeéion and .
20:30 - . . . o . :
10345 < .. . " Referral -
o , , a A . ‘ Dr. Marvin Dunn, '
Ann_._ﬁltordray ‘. . : e [ .
. g . ‘ > p |
(‘ o Interviewing S . L Weap Up dnd N ' ‘
' ‘ 10:45 - . ) v o . _
11:30 - Techniques and - < Assignments (\/
Consultation ’ - . )
Dr. Richard Emerson ° ‘ ) w . . Nancy quper ) d
' . . sle . . ’ . .
Weléome = Anmn.Cordray , ’ ) Discussions of
" . 8:00 - What is-Memtal Health? ~ Agtual Situations o
8:30 pom. . _ ' ' ‘ ' y
MOnly Human" . . N Dr. Elizabeth Metcalf
- t . ) ) ’ : T, i q
' Where Do We Begm? ' : . Identification and- :
8:30 - ) N Tt : ! .
9115 ’ ' : - ‘ . Referral |, r\
Dr. Elizabeth Metcalf ' ~ Dr. Marvin Duan
% . . ‘ o — ara - -’ 1
Interviewing o S T Wrap Up and - 7 .
9:15 - L U | A
10:00, . Techniques and . . I - Assignments :
(. . Coneultation o ‘ ' o Nancy Coo_per'
‘ ", <, Dr. Richard Emerson . T '
- - T : * / '
v v . . ) . . '
Q ., . ' . 12 7 ’ . , -
+ ERIC . -, , o . 127 R ..




TAMRPENULX B
Item 10

Traiding Session Agenda - Wodified‘Format .

' "LISTEV-TO-CHILDREN" WORKSHOP

.ac
b.

How can we get
kids to. calkz "

s

Technique

n
Al

‘

'Unabashed praise of rog a.

Ce '’

. D ~
What kind of talk a.
can we expect? b.

-

What specific
situations have
puzzled or chal-
lenged you? .

What next?

Wihd~up

[y

Pie graph, - volunteer
Cime

Voluntary sharing
Mini-talk

L

L

Voluncary sharing
Mini-talk

c.” Total group discussion

Small group discussion
.led by one of volun~
. teer

7]

Smallvgroupé 

~ Total group sharing: .

. LR
- -

Total.-'group discussion

b.

"

Cs

Elementary Counselors

Volunteers' responses

Volunteers' éesponses ,
Resource petson -

p Jack Presley"
Volunteérs' responses

Y

Volunteers' responses
ResouTce Person
Volunteers' responses

Volunteers' responses

° .

BN
Volunteers' responses .

Reports from small groups




1.

2.

3.

4,

"]

.

. Trainin

Orientation. s

9:00 ~ 11:30 at the

- Agenda:

APPENDIX B

. . Item 1l o . . o S
g Session Agenda - Current'Forﬁgt-f ) A

) .

Second Tuesday of the month (Septegber"tﬁkﬁygb'Mafchj .
Mental Health Asso®iation .. . ¢

A

.
ot

.Hiﬁtory of the program (Mental Health Association repre= -
sentative and School Volunteer Program representative)

z [ e

(an aétiva Listener and a
with a Listener) s

" o
" Presentation on "How to Listen to Children" , o,

(Mental Health Association-professional) o -

., . . -
v

Overview of the program
counselor who has worked

Role playing of "Building 1:1 ﬁelaq;dnships ‘(School

Vbluntegr Program.representative)

Meeting:

Purpose:

Time;

Orientation II:

Agenda:

P

s

Feedback

- Session:

.

-Agenda’ -

\

Purpose:"

Coaching:

. Conference:
Purposa
[ )

-

Prospective Listeners meet with counselors at assigned

, school - A ) o .

To exﬁlore philosophy and physical bituatiods of that
particular school —_ a . ’

Between second and third Tueéday-of the month

Third Tuesday of tlie month (September through March) .
9:00 - 11:30 at the Mental Health Association
Exercise in team relations (Schbol Volunteer Program
Tepresentative) , : ' '

Preéenzétion on "How.Cfoss CulturalaDifferences Can .
Affect Your Listening Relationships" (Mental Health o
Association professional) o o Py
Homogenéous grouping to explore characteristics of :
elementary level listening and secondary le listening
(Mentgl)Health'Associationﬁrepresentative nd, School B
Volunteer Program ntative) L . -

A

i v (Séptember“through May) at a
location in Sopth Da County from 9:30-11:00 or fourth
. Tuesday of the’ month at- the School Volunteer Program, -

- 1451 N." Bayshore Drive. . . : oo

The first 15 minutes will be devoted to a presentation by -

a Mental Health Assaciation professional on a topic of '
importance to the Listeners, the next 45 minutes wirll in-
volve a general discussion and the final 30 minttes will

" cover elementary/secondary needs. . K ey
To consult professional
“with the Listeners

Wegkly méet‘:ing between Counselors and Listeners in the 129 '
schools for 5-10 minutes - . :

To exchange information and
groas, ote, - 129 =

“““““

discuss prohlems,ihappeni;gs, ?;Qe -
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Item 12 T
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. .
EEY . °

Modification of the Listener Feedback Sessions

Because* of the feedback received from. Listeners expressing the need for additional
information, the format of ‘the monthly feedback sessions will be modified to *include a

fifteen-minute input by the Mental Héalth professional in charge. The input may be in
the form of mini-lecture, audio-visual presentation, role playing, guest speaker, guided
discussion, etc. The remaining forty-five minutes will be devoted to the genergl discussios

and feedback with homogeneous. grouping for gecondary and elementary Listeners if the situa=—
‘tion seems: desirable. T . . T

specific

-

. . . ]/ ' ' ' - . '.v . *
- ’," i . = " 3 ; -
. Feedback Session | _ ¢ - :
) Number and-Month . Topic \
" R »Septgmbég . The Listener/Student Relati&nshiﬁu- T
7 #2  October Active Listening Techniques
: #3  November How to Deal with*Féﬁ;asy . :
_ - #4  December Roles of Counselor, Listener and Teacher K
P uuwﬂ, #5 January _ ' The Limits of the Relationship g
‘#6 - February i Coping with Frustration
#7  March ) ' Dealing with Special Children i AR i::>
e : 0 s -
#8  April i How.to Handle Stressful Situations =~ - -«r .
##9  May T Group Process Training o
. #10 ‘June -i“ «Terminating the RelationShip
h ) / ¥
] 0”0
. 1’? ' B
o 4 'Y
- .. ) R BN ..
' 130 .,

[ . ’ 130‘ . R é v ’ -
.’ ) s .
MR} . -
B . .

R R e




APPENDIX B ' Item 13: Modified.Training Mdterials
. . v . .

RESPONSES WHICH ILLUSTRATE GUIDING PRINCIPLES
FOR -BUILDING IﬁTERPERSONAP_RELATIONSHIPS
MODULE: How to Establish a VolunteeraListening Programv

Directions.

-

4

Student:'.

' Iéaéher:

%
“n
[

Read these prgnciples to guidﬁ you’in building helping relationships
on“a one-to—ohe basis.' Then<& omplete the practice opportunities in
whith you apply these principles. Should.you disagree with any of
_the answers-given, you may wish to discuss this'with a colleague or
" the Resource Person. Upon individual completion ef this Worksheet,
form a small discussiqn group with your colleagues or the Resource

, Person to test-out and justify your own proposed responses of the
" . situations and to discuss and compare alternative helplng responses
developed by your colleagues. " I

- . ! T o v

PRINCIPLE 1

”
i «

When another person, whether adminlstrator, teacher, aide or student

. complains to you, he is most often seeking someone to understand how
he feels, and it is best to respond to his feeling tone, instead of

trying to find out the facts or to verify who did what to whom. For

) example, Harold complains to the teacher that this friend called him a

"so and so."” It is best to respond to his feelings, such as "I under-
.stand how you feel, it must have made you angry' and embarrassed to be
called that in front of your friends."

- v -
> - Situation 1

TR

"I do not think my tedcher gave me theé rxght grade. I deserve a higher -

mark than that."

a. "No, you don't. I saw your teacher's grade bpok and based on your
tests scores, you got the grade you deserved.

b. "Let's d1scuss it after I have a chance to talk with your teacher."

c. '“Your'voice sourNs like y0u are really angry.' You probably feel that
y0ur work was wo h more._ ' _ - .

131 .

. 131 ‘ . . . ’ . ) . . .,'A- '
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(‘ . - When a person makes a statement about himself, it is of ten .desirable
' . o .to respbnd, not with agreement or disagreement, but with details ‘that

conveyﬁioﬂhimnthat you understand his feelings. For example, when a °
pergon .says "I am not good at this," it is of little help-to tell him,

. '"Yes, you are pretty lousy at it," or to dispute him, "Don't say that- ~
-you'te really good at it," or offer your advice, such as "If you tried
harder, you woyld be better." Such comments only hurt .the other per-

son's self-respect and decrease hig confidence. It is best to m o
% such’a statement with your understanding, such as."Some of the problemsy -

3 are hard to figure out.. There is not an easy answer."

{

Situation 2 . . : : ]

 New Listener: "i &m having a really hatd time with this. listening business. ‘Sométimes
o ‘ I think I want to quit, but I have made a qommitment and I guess’'I will

, gdﬁo n _ Xy :
- . '-/ﬁ_ , . . . . s
Experienced .//éj . . Co , . ‘ .
‘Listener: .8, "I'll bet you would not have such a hard time if you would structure . -
S your Listening sessigns a- little more tightly. Your counselor could
$“ suggest: some appropriate activities." : ‘ " s :
4 : - b. "I know what you mean. Somedays you do mot;think you are making any
’ . headway. Listening is a complex job. Sometimes it takes time to

figure things out,"

4

c. "You ‘can't quit. ' Think of all the students who are depending on’ipu." )

= — PRINCIPLE 3

People naturally have mixed feelings toward persons who have authority -
over them., Administrators, teachers, and students may have feelings

of liking and resentment at the same time. All people need to know
that such feelings are normal and natural, and they will be spared

much guilt by a calm,. noncritical acknowledgenent and voicing of his )
feelings: ' "You seem to feel two ways about him; you like him and dis-~*
like him," rather than "You are so mixed up. One minute you like
somebody, then you say you hate him. Maké up your mind!" T

o .

. - Situation 3 . _ ‘ . .

Student: "Boy, that,Qeacher in my ‘other class really makes me mad. He's so unfair. -
Sometimes I wish I could really tell him what I think of him. =

' New Listener: a. "You're really Engry at that teachefvtoday; but lastvweek.you-segmed'
S ' to get along with him 0.K. You seem to feel two ways about him."
. ‘ y . ,‘ . ' . -
b. "Being mad at him isn't going to 'do any good. The teacher knows best,
and you should try to do what he says." . : '
( R f"éﬂ "What happened that.ﬁade you mad.at him? . Tell me facts." x C

v y' o ) : PN ‘. 132 .
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Listener:

[

‘Counselor:

Studenf:_

\ -
¥ 4 A . ) X

: PRINCIPLE 4 " s : o
SRR . ‘ \ co S N

.Praise of a person should deal only with hisyefforts and adEﬁmplishments, '

not with his character and personality. ForJexample, instead -of saying:

"You are such a good teacher (or. student; or boy), " it-is better to praise

the accomplishment itself by sidying, "The students are so involved in the
‘activities you have planned for them. -You worked very hard to develop ideas

for each student, and it seems to have paid off," thereby letting the other

person draw his own_pesitive ideas about his"personality. '
. Example: Helpful_praise;ﬁ "Your students are inVOlved in many '

' interesting activities," = - '

Possible inference - "I have'good ideas." ° - ; -
(Unhélpful praise) - "Yqu are good in -the classroom. 'Of'éédrse, you
still have a lot tolearn." s R . ’ g

. . . o . , . ) . Y . ’ i -~
' e ~ Situation 4
% S . L
"I don't think that I should be meeting with Sally. . There isn't anything .
really wrong with her. Sometimes I think that you don't trust me at all
-and only give me a student so that I won't complain." o Y

'a. "That's silly, you are doing a beautiful job!  .And, I couldn't do
without you." oy - . -
b. "How can you even think that, Sall; does need you."
c. "By meeting with Sally you fulfill a ver& special need in her life. I
have never seen Wer talk to-anyone with the enthusiasm she displays -
©, with you," R .o . o T

H t
4

.
<

PRINCIPLE 5 . ' o

-

. g ) .
State critdcism in a constructive manner, which confines itself to pointing

out how to do what has to be done, ..entirely omitting negativeﬂrgmarks ;

about the personality of the person. Criticize only the event,, not the A
person. For example, when the materials students are working with:are not .
put back in the appropriate place, one might comment, "I see the work area
is not cleaned up. We do not want our work area to be messy. Here is the
waste basket and'the.special drawer to put your materials in when you're "
finished using them," instead of saying "You ought to know better! How
many times have I told you to clean up after 'you. have figished? You are
always -leaving things a mess.” . :

: . -
N °  "Situation 5

2

o
[N

. ' N . . . " Y . ) . . .
"I wasn't really cheating on Mr. Smith's test. I was just zzking Tommy- ’

a question because I didn't understand the problem he gave us," ¢

. °

a.j_?Now, John, remember, we are friends. You do’not have to ‘explain your
: actions to me. You can trust me." '

/ . . : -

b.. “Exam time is not -the time for you to ask questions of your tlassmates.

=ehtis_the time for each of you to do your own work so that your teacher

" can find out how well yoy have ‘understood the work you have been doing o

the past few weeks. If you have-any questions, ask your teacher." 133 -

. oo v . R 133 N A . ) “ . . s ;
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\

Listener:

Counselors

f

a

' PRINCEPLE 6 , -

Accept the fact that other people will sometimes make us angry.,
All.people are entitled to express their! angry fezlings provided
they do not attack the personality or character of another person.
For example, one might say, "I feel very angry when I see you hurt,
another person." ' This approach allows one to give'vent to his
anger without’ causing damage, and also illustrates an important
lesson in how to express anger safely. . o
"y R Situation 6

\ . i
| . . . ”

""This school system is for the birds. No ome is truly interested i

these kids who are not either really good or really bad." S

’ H

(Develop your own helping response which illqstfates,thempxingiples
that you are entitled to express your own angry feelings, but - should
not attack the character or personality of the volunteer.)

Py -




O ACEERDIX 8, Thom 1§
© . Sample of MeetingMinutes -

e
-

SPECIAL PLANNING MEETING FOR LISTEN TO‘\;-cHiLbRElN" .

" * .. .PROFESSTONALS AND COUNSELORS

R Avgust 28, 1974 a |
° Imtroduction

sod

’ . . B . . - .. . ‘ i | ’\&
Sponsor: The Listen to Children Program is Jointly sponsored by/ the.
Mental Health Association of Dade, County, and the School Voluntder -
Program of the-Dade Coupty Public Schools.

3 ' T . N »

Attendance: Those present at the Special Planning Meeting indluded: C
Ronnie Bermont, Joseph J. Butchness,'Nancy~Cooper, Michael E stein,Ph.D.,
Norm Golan,-Mona‘Goldstein, Sandra Goldstein, Rosemary Perkiis, Gail . )
Quint, Barbara Reker, and Warren W. Schlanger, M.D.v -y . / : -

. . TR "T’; Y
Purposes: (1) To familiarize,men:al‘health professionals ANew fg the
program) .wich che history,'philosophy, objectives of thie program; and to
review the coacsac of the preservice orkentation sessiohs, (2) to plan
the inservice training sessions for the Listeners. - Voo o

»

+ .
-
—

Status of the Listen to Children Prog)

A Listeners View: The. . Chi : og1  5~, ves ehy.cﬁildfen,
teners spoke about

ld and the Lietenef,’lﬁ;

. N . . ) ¥ "'; /T“:"‘%’:&‘: . . ’
“A-Counselor's Views: The school counselors repofted ?Eat'the teachers of"

the children seen by the Listeners were plgﬁgedﬁwith~the-jeb that the,

Oy

‘Listerers were doing and were even able to pﬂsétvelbehayior changes in the
students., Ultimately, more- than just "listening" occured and an on-going .
relationship developed. : ' ~ o ‘

Ugdaté of the Philosdphy:¢ IHe Listen ‘to Children program "has shifted its
‘main emphasis fronm passive listening techniqupsAto“a.morezactive relation~.
ship-building experience, o B R o

Tied” .
. .o e 3
/ . . R P -

The Junior High School Expansion: The Listen to Childrén'Program-will'
‘-expand into selected Junior High Schools in the South Central.Area and
other areas. The Listeners will be ‘working with :he'Subs:ance‘EdUQation
.Specialists, and will be able to use ‘the "Rap Room" facilities in the
schools. The junior high school Listeners will be encouraged to 'also
~.attend the training given to peef.counselors,;in‘addi:ion'fo.théir Listener
training, ' : . - ' '

LA
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. Item 15
+ Sample Letter’to Parents-Elementary

'L\
& P
. .

R
. G\ W. Carver Elementary School
ﬁ‘ " 238 Grand Avenue _ :

o

Dear P,arentsﬁ%R

K Our school is undertaking a "listen to children" project as part

of .our parent volunteer program.' This proJect involged providing a team of°

two trained volunteer "listeners" each of whom w1ll give one-half day per
. R 9. .

“week to be an adult friend to thr or four children in our school, Their Q%

purpose"is to liSten to each child talk about topics-that'are’of interest»

to him ~ academic, social or recreational - It 1s not /a0 academic tutoring

program. Thls proJect prov1des one more way for us. to givq‘individual
attention to students. . : ' T o

/
* ‘

‘Your child has been,chosen to participate in’ th1s pilot program.
He w1ll spend one-half hour per week from ‘now through March 30 just talklng

w1th‘his adult‘friend. We hope this will be a'rewarding experience for him,

and w1ll work. closely with the E%lunteers.

N

\.

ﬂ',“ E - (Mrs ) Isabelle S. Blue, Principal
' " - Ge W. Carver Elementary School

e o L




S AGESI B Trew bR Swaple bbdbe do Quiots-Secordagy

. : ) Lt ‘s ' : ‘ . ' 7/ . )
- PONCE DE LECN JUNIOR HIGH SCHOOL e
| Rt . 5801 AUGUSTO STREET = T 3
(‘ -~ "] .7 " CORAL GABLES, FLORIDA 33146 5
RALPH W, MOORE, JR. e : S ST DR. E. L. WHIGHAM ~
PRINCIPAL ' ' T - _ . © """+ ' SUPT.DADE COUNTY SCHOOLS
s . < ] ) o
« X o '. ) - October 30, 1974 )
U e, & Mre. MoParlama R R .
2 3516 SJH. 24 Torr SRR N : ‘
Miarl, Florida ‘ \ ; .
Dear'Mr. & ¥rs, Mch.land, o v K

An exciting ney opportunity for siudents is toming to Ponce this
*  Yoar as an oxionilon“o“the rap sessions which wero bogun last year.
Zhe rap sesslons give studeats an' opportunity to diseuss their opinions -
and feelings on mary differont subjects without foar of belng graded
or judged., Now, atudesnts who do nmot prefer o ba in a group discussion
will have &8 simidar opportunity to share feelings and thoughts on a
one to ono .basio, : - ' o
. - ) . T - . o K3 L :
- » ~ Paront voluntoers who are trained in listening skills are matchod .
(. with gtudoals and coot once a weok for ono hour. ' The listoners purpose '
" 18 to estallish a friendl rolationship with the student and to liston. _ .
lo the students thoughts, [concerns, and.feelings, Tae listener is not v
a problow~-solver or advice-giver, merely a friend who understands that '
everyone needs the chancé to be heard. ’

Mszy has booa sonmended for the Listoners Progran and seems to PR
be enthuslastic about it. She is hesitant to speak in cviass and does -
not vant to be involved in a group. I think the Licionozrs Progran ~

would be an exoliting and rewarding experience for ber,

This letfor i3 to confirm your approval of Mary's partiolpation. .
Ploase sign und have Mary rotura it to Ponco. If you have any queations,
. pleaso 'feel froe to call. : T , ‘

S vt Very tiuly yours,

. .. . o L
. S P - .

R T : ..:‘ o Carol Toner L
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‘ e
. Iten 16 - .
. Sample of Cqmmunication between Listener and Student
]
. . ' !
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: e ey v
' Contents of The Listener Program Handbook - L . .
(Tx o — ‘ R , . N - -. | . .
a ‘I, General Inf'prmation (Get Ready) - : SR .
. - A. Developing a Philsosphy - } S ’ -
- l. Capsule History . . ) ) N - . . O
2. Why Listen to Children - . R O ) ~ -
3. Listener Program Prospectus . - L A S :
S . 4. Roles of Sponsors of the Listener Program' : '
5. The Role of the Listener (Transcript of £ilm), ot
_ 6. Training Session Agenda . . '
' 7. ‘Feedback Focus . ’ _ . i} . .
) 8.. Summary of Listen-to-Children Attitude Questionpaire : ¥
B, Being Part of a School Volunteer Program e i '
« In the Beginning . . , : ot
2. SVP Communication Network _ L ' C i .
3. Names and Numbers You Need to Know : e o . >
4. How to Keep Communication: Lines Open PR
-, .3. Earn College Credit for Your Volunteer Services ' A o :
. - 6. Map of Dade County Public Schools e . ~ .

7. Current School Calendar

C.. Being Part of the*Mental Health Association = .
1. An Overview of the Program
2. Membership Form -

. 7 L4
]
C‘ IX. Basie Information for Counselors . ) ] . , '
A, On planning - . i con . R
1. Guidelines for Selecting Sites for the Listener Program
2, Job Description for a Counselor in the:Lia;qggr Program
3.. Recruiltment Materials . ’ .
3.1 Recruitment Methods:.. o ' : ' '
3.2  Recruitment Flyer (English/Spanish) - . . ) C.
3.3 Recruitment Flyer : ' '

’
Q
-

[ 14

B, On implementing } . ' - C
1. How to Orient Yoﬁr Volunteer Listener ] S C -, S
2, How to Orient Your Parents '

5:1 Sample Letter to Parents of Elementary Students

5.2 Sample Letter to Patents of Secondary Students :
+ How tp Create Better Understanding between Volunteers and School Staff
Sample Coaching Conference Agenda - : I
~How to Retain Volunteers .
‘How to Express Appreciation to.Volunteers
« Volunteer Viewpoint o :

[y

N oW W
[ J

).

IIX, Basic Information for Volunteer Listeners
- . A. Buillding a firm foundation . _
- 1. The Listener Job -De'scription’ ¢ . ‘ ’ ~ 8

r ' 2. Sehool Volunteer Program Application Form = English
3. School Volunteer Program AR?IItation Form = Spanish : ’ e

t )




5.

12
2,
‘ 3.
- 4,
5.

6.
7.
8.
.9,
.

s Yo

3

e

. N
* -

.Contents of

* )
Py .

Knowing Yourself Better »
5.1 Life Style Indicator

5.

. (Transcript of film)
5.3

5.4 What Would You Do?

.

B. Becoming a Better Listener

Working with People
‘Is Help Helpful

_inpectatipna - Cémpare Yours with Others

The Carkhuff Facilitative Index

The Phases of\Helping" ' .

- How Far Does a Relationship Go?

It's What You Say That Counts
How to Build 1:1 Relationships
How to Listen toChildren,
How to Listen to Children, Part 2
Activities Which Promote €ommunicat

kS
Al
" -

Bibiiography and Other Resources ~

L

Part 1 (Transcript of film) = ¢

(Transeri

ion

- N
- b

The Listener Prdgram Handbook (cont.) .. N,

,
+
l

t
b '

2 How Cross Cultural Differences Can Affect. Your Role as a Listener
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“1A.", » UNRELATED TASK ORIENTATION (NON ACADEMIC) |

1B, '~ UNRELATED TASK ORIENTATION (ACADEMIC)

2. . PURE-SOCIAL

. exclusion of getting classwork done.’

3. AGGRESSION
[

- TNy '
4y 'WITHDRAWAL

: L;;:i\stands alone or quietly refuses (usually by avoidance) to

t involved with gqthers in cl o .

. Appendix B “ Lt

Itemr. 18 '~‘ .
Definition of theé Four Self-Defeating Behaviors
Exhibjted by Students Sqlgcted'fox Listener Program

-

. . . . . N . . [
‘o * .y

-

., . . . ¢ ' . . : v « 1
., (His or her) 'interest ds often focused on a task not assigned,

-8+ drawing; stringing ‘paper clips; making an airplane.
When called upon (his or her) responses maybe "what?" or ’
"Repeat the question." '(His or her) Activitiés 'often includes -
wandering around .the room, taking the long route rather than
moving 'directly;-combing hair; digging-4inside desk; going to
bathroom or drinking fountain unnecessarily. I

. :
(He or she) works on one school-related task when they need 1s
to be attending to another. (He or shé) reads library books

an preference to doing assigned.work. (He or she) listens to
activities of othexs when' (he or she) should be doing (his or
‘har) own work SR ‘ e :

' (He or ‘she) seems to enjoy- talking with others and does so to the
(He or she) wants to tell
about everything that goes on in his life. (He or she) does thias
with peers, (he or she) socializes apa®t from the task'and, on

the playgroufld, social relations heavily outweigh game playing.

(he or she) thay make faces or in general clowa around to get '
attention. : . '

‘ +
&
-

L |'.4 ..

4’ / :
(He or she) exhibits behavior which is disrespectful of the
rights of others with intent. (He gr she) may retaliate :
physically or non physically by hitting others, throwing temper .
tantrums, or even defiancing for the sake of defiance. Some othex

" behavioral examples are deliberate loud noise making to distract '
"class, shoving inllines, sharpening pencil and sticking,o;here ‘.

or destruction of property-(his or her)own or others.

1

St mamem s s e et mreana

°

w °
~ . . . Cea e
e . i » N

-(He or éhe) appears to daydream a great déal and often looks
- out of wimdow; lies with head on desk; stares aimlessly about:
the room or at nothing. (He or she) rarely plays with others

141
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' *p==05, r=.10, one-tailed tesg
**p =05, r== 105, two-tailed test

' ~ APPENDIX B - . , ot
’ : . Item 20 ° . S
' . * R v '
. p ¢ * ) .
~ * *
..::.: : a- ~ ) 7 - - -
. . 2" ' ’
* TABLE 30 "
Correlations Between )
How I See Myself Scores and 'Observed'Classroom Behavior, ’
. BSCS Special Materials Students (N = 101) . _
. low I See Myself = Item Scorer With-it * Not-with-it Friendly. _
s - p——
1. Teacher w2395 . =04 09 -09 |
2. Appearance 3.8 J15* -13* .09
3. -Science-Biology 3.16 J4¢ -08 ~17*
4. Liody-Build © 318 d6°° _a3e - ~11°
« b. Acndemie : .
~Achievement 3.05 9% -13* ~.15*
. 6. With-it - 22,5 o ~88°* —46%e
7. Not-with-it T 5.4 : -03
"8. Friendly-Peer 2.1 ’

. -1Factor scores were converted to standard scores. These are item, not

factor, means on 5-point scale.
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e o ~ Item 71 e =,

ei' ‘Percentage of Agreement of Against Standard for” the Two Groups ‘of Observers
Pre-Treatment Observers % Mid—/Post-Treatn;ent Observers .
. , “ls j M N 0 R v . )
Child Qbs. |. Obs. # & Initials | # of Agree. Chiddd Obs. | Obs. # & Initials .| # of Agree.
I 1 (sm) . 63 . 1 o) 96
2 - (@D - | 63 | | . 1 2. (NC) - - 88
. 3.0 ) | 63 53 (co) |. a1
P i ow | e e | e
.5, * (PB) \ 89 . | .5 (AR) . 93 °
6 cK) . | 89 I 6 _ . @) | 98
I 7 as) || es | 7 oM 99
8- (sB) 73 8 (sG) : 97,
. 9 (RB) | 99 9 (BW) |, 96 -
10 (sw) ° 84 ‘ . 10 (KS) __ 96
: 11 (LG) . 89 IIX 11 - (33) 92
111 12 @BJy) - 99 12 (W) . 99
13 (NK) 99 , 13 - (ST) 83
. 14 (LY) 89, 14. (Qv) 90
_ 15 (RD) _ 99 _ 15 (JD) 97
L v 16 (RR) 83 | . v 16 (NN) 98 |
' N “(EA) 99° | - 17 #we) | 98 ¢
18 ~(DV) . 99 - " 18 (PA) 98
v . //19 o) | 8L . . 19 (PP) 91
‘ 20 (SV)- . 83 : < 20 ) | 95,
_ v .ﬁgr 21 (chs-\ 97
. d - . 22 ! &&vurmr’ 9.3
. . - S .23 (DD) iR
- Co 24 ~ (VE) 95
, C 4 ‘ 25 (MK) 96
‘_. B \ ' s ’ »
-_é—‘*\ - .
P : | ,
:; " {t - .- . ” '
' - @ ] ] ‘ ’ 4
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