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_ g»ﬁ*;‘The“£PS'Program~er“the training of new professionals grew oft,of
the ferment and activism of -the sixties, and was one response to the ‘de-
sand made by urban and mino%ity populationis_across the United States foy

/ +more effective eddcationdl services. The program was origina®ly funded
- % for three years, with the time to be spent in. training, stafsy development.
" and educational experimentation. The ultimate goal of the program was “to’
begin to,initiate the change that was seen as necessary if special popu-
lations wexe to receive more effective edficational and pupil personnel’
services. Lo -

[y

’

«

o In July, 1974, the University'of Pittsbur »-Counselor Education
~Program, received a further grant from the United.States Office of Educa-
tion. - The purpose of the grant was to disseminate the major structures
and processes identified:and developed during .the previous three year PPS
project.” The issues that were finally identified.and developed for dis-
semination through this final report are the following: ' '

- . . ¢ N LY

- - 7= 7 1. Program and Staff Development © - . .
. - " A. Philosophy- : ' B
B. Practical Application . . .
2. University-Community Interaction .

3. .The Process of Counséling Supervision
4. The Process of Fraining Group Leaders
. A, Theory e
.. B. Practice - S . :
5. The Use of Expressive Media in the Tralning
Lo of Counselors L L
.~ 6. The Necessity for Training Counselors in
" . _Nonverbal Behavior. .- - ’
- 7. " The Triddic Supérvision Process
‘ 8. Clinical Staffing 3s an Evaluation Model
- One issue that was identjfied and his present implicitly in all of the
~above, thdugh not explicitly developed because of its ubiquious influence,
s that of cultural differences. Dealing with cultural differences is an
ssential aspect'of the PPS program design, and it represents perhaps the.

- Wost- significant philosophical distipction between thePPS program and .

- its forerunners, the NDEA institutes.  The PPS program was conceived and
implemented in a multicultural context, with input £rom the many popula-
tions it was ultimately designed to serve; and this concern for multicul- .
turalism is evident in all of tHe materials in this® dissemination package £ ;

»

: , ,
) - 6 ' )
A . Lo .

t

o




N
A

The total Dlssemlnatxon Package, qhen, is composed of two main .
parts: a discussion of issues gxplicitly. related to Center-Satellite ' '
‘activities, and'a series pof monographs and manuals relatad,to more gene-

- “epal training issues. The Report section, and each monograph and manual
have: b@en.prlﬂ%ad separately in order that interested persons fiay cbtain -
‘those piarts of the package which are of immediate interest to them, with~
out havln& to be concerned with ﬁ?traneous materiad.

Khe f1r%t part of thls packagc the Renort of dctivities at the e .
Cenfer and Satellites, is doncerned with program: and program designs im-. .
mediately related to the Counselor Education’ program at the University of '
Pittsburgh, and its participating Satellite. instigutions. In.addition to
presenting materialeexplicitly related to the identified issues, it also .
provides back&rcund material and « brief overview of the PPS Program from -
its inception, The intent behind providing this additional information v
. is to supply a context within which- the training materials may appear - '
more clearly. This background material includes a brief discussion of
the NDEA Institutes of ‘the late 1960°s, which were the proving ground for
many of the values and practlceb that were later 1ncorporated into the. PPS
mode’], S .

v The Report section also 1n¢1udes a descrlptlon of some outdbmes of )
Center-Satellite 1nteract10n, as described in a dissemination colloquium ° -
held in May of 1975; hrlef'ﬁutizne of the phidosophical assumptions -
underl lying program and s*aff develapment at the University of ?1ttﬁﬁurgh- )
. and an in-depth description and ana1y515 of the ﬂoctoral-gfbgram in Coun~ .

sodor Lducaﬁxcn. . . A SRR
T : . :“vﬁ’ [
, W1th the PPS Préject's repa/;ed empha51s on the xece%51ty for ) :
trdanlng a new. kind of profeesxonal~who will be capable of‘lmproved ser- ) g
_, program, and concrete outcomes seems potentially useful 'in terms of pro-’ o

viding a real-life referrent to the ideas presented. It is hoped that
’ »educa%ors concerned with' the training of Pupil Personnel Service workers * ‘
wlll find this material helpful for future program de51gn aut1v1tles.

1

. Further, a readzng of the outcomes ﬁresented at thq.disseminat1on o
o colloqulumup01nts up fﬁe fact that the impact of~the PPS program was dif-
- ferent in different educational and geographic contexts. This fact, ™ .
‘ while partly related ko differing opportunities for cooperatiVe interai-
. tion, must also he seen a$ a Wanifestation of the flex1b111ty stressed by
‘the PPS Program desxgn and phllosoph . o , .

vise to.svecial populations, this sequential presqntatlon of philosophy, - - - !

. The next section of the. Report presents two exqmples of unmversxty~ o ;
» community cooperation: one betweer the University. of Pittsburgh and the = SR
Home for Crippled .Children; the other-between the Un1Ver31ty of Pittsburgh, ,]

"Howard University, -and Garnet.Patterson Junior High School in Washington,
“ D, .C. The inclusion of this material, again, is an attempt to provide con- A.
crete interaction models ‘that' might be utilizéd for program devalopment in
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other contexts.,
The report section concludes with a listing of materials developed

tnder the sspervision of Center faculty participants for dissemination,
Also included is information regarding how they mway be obfained.
‘ . The secorid part of this Dissemination package i5 u series of mono-,
graphs ‘developed around specific issues*in Counselor .Education.” They pro-
vide ingights and practical suggestions on a variety of -topics, and.a L
great deal of effort, in'terms. of research, reflection, and practical . ‘
class anki workshop presentdtions, was e pended on- their preparation. Mo~ .
' nographs itreat the issued of Supervisiod, Training of Group Leaders, Cr
- ative Media, and Nonverbal Behavioy. | N o )
The PPS Program provided ample oppor¥wnity for experimentation
leading to moxe -effective approaches to counselor training. . It is hoped
that others in"the field will fird these materials, which are the fruit ’
of_ that experimentation useful tools for the training of tomorrow's new
Pupil Personnel professional. - we S e . e
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THE MASTERS PROGRAM AS A COUNSELOR“PRAINING,MODEL:

oy asdrand . « f .

- “advance planning and commitment on the part of the faculty and students
involved, an 1nnovat1va approach to traing new professaonals was

~

d@vélnped ) , R o, e

&

. . ~ C ) L -
*

: The Traxnlng ﬂes;g“ s

~

.t Five major characterlatlcs laid the fouﬁdatzcn of the traznxng
- 1 design of the:institutes. These were: -I) "The person as learner the
2 learner as a person" or the concept that personal development is an.
i integral part of profcssxonai development in pounseling; 2) "Group
+ . process as vehicle -for- development,” which involved the intense use o~
group -learning both personally and professionally; -3) "Supervzslon"
as enabling students to move towards counsellng competency," 4) "The .
~eentribution of bghancral and social sciehces to training,'-or hﬁ&VleW
. that counselor training is 1ncerdlsclp11mary. 5) "Program plapnifg and-
- organizatian as a developmental mllleu," or the allowing of or the enhauce—
: - mbnt of ledrning by the learner, assumzng responsxb;lmty £or hxs own
N ‘develapment. 7 \ ~
: ) . “ ; . LY
. The training desxgn 1ncorpo:ated the above txve characteristics in
zerms of assumptions about the peqﬁpn, the social system, and the inter- *
‘action between. the person and’ the social system.

L3

. L ]
f:i r The Institute 1nvolved trazn;ng an- intact group for a fixed time, inr
order to control time, space and size. The. program was full-time aﬁd
'block scheduled. Students registered for full-time résidence, involving -
five dagp 2 week from 9:00 to 5:00, rather than registering for courses.
gSuch schc&ulzng’allowe& for flexibility vrelated to indivdual students!’
idevelopment., Most facdulty was comm;ited full-time to the Institute.
‘Almost all on=campus activitites were held in one location, facliltatlng
1nfcrm31 contacts between stadents and faculty, * A

. f‘

L 4

-SOME VALUE CONSIDERATIONS L s I
o | N | -
. ‘ Evan Coppersmith~ : '
~ L James ¥. Curl, Ph.D. S :
_‘Intrdductién' - ‘ )
 tn the Faunselor Education Bepgrtmene at the University *f : >
Pﬂftbburgh three' (3). full Year NDEA Cahnselzng and Guidance Institutes
were *held from 1965 to 1968. S, . “h
Due to the ex;ste&ce of a three year contract, enaﬁixng T
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- Several inmovative processes were developed: to move students—. w7
through the program. These procegses were designed tg be<interde~ ) ’
) pendent and holistie. . * ~ . R a ST,
’ . * : . :

% . PN . *
© The adnmissions process was designed to reflect the nature of the -2
. prografivitseif, and this was accomplished primarily by means of using , ¢
+ @ group interview invelving 8 io 10 applicants ds part of that process,. . -

-
-

‘La@ting for about 2 hours, such a process enabled some faculty to-sge .

prospecdtive students interacting in an enviromment similar %o the .
training and allowed applicants to experience what this asbect of the
fraining might be Yike. Applicants were isked to make a 2 year com- .
mitment, including a year of supervised, paid internship, leading to .
the Specialists Deploma. Recruitment was nationwide, in order to gain
heterogenerty. o " » .

K1

L3

« ¥ ’ ) ¢ ’

. The instructional process ehphasized learning about-self in re-
lation to others both affectively-and cognitively, with_rc%ultgng,be~
havipr change. The instructional process was guided by certain values
with the "intént that students later incorporate these valmes in their
work with elients. Fqr example, the Institute valued dounselors®
facilitating clients' self-direction and so structitved the experience.
of self-direction-in students into the training model. The advise~ ;
ment process invoived one hour weekly bétwken the student and his adyisor
whom the student selected,. in order to individualize the student's
training experience. This process led to the tutorial in which the
studept integrated his experiences in the institute, demonstrating his
abig Tty to theorize and conceptualize his learning. -

{he gvaluation process was acconplished by clinical staffings, which
were an exchange over time hetween students and faculty. - Such.staffings
were descriptive and. constructive-in nature, ehabling thepstudent to
~'develop his weaker areas. (For further 4information on staffings 'see-the,
deseription . of the Doctoral
of this report).

L oa N

.
+
s

The competéncy progess allowed for individyal rates of learning.

Z

. Students Feceived variable credits in core areas, ‘reflpgcting their own

movedent towsrds competency in these areas. .’ {See McMurray's article

K L

for f’uﬁﬂ:%:xglapaticn of the competency. fg:{nce'ﬁt.) .

. The te
‘eompetency.,

N . w4 3

ination process involved decisions regarding a student’s
Students were granted the Master's degree for academic

achievement, and state certification for
petency as a eounseisr. | »
. .

practicyl, professional com-

L Py
*
T e

, The processes discussed alpve repregented the-planned interaction
of the elementy of subject matter'and pesple, The people were combined

to make larger groupings as needed.
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Prograt by Donald ¥cMurray in a later section .
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f@uﬁ&am@n ama@‘ Gn whxch & udents spent 5 hours a weak were psychf)},gg:xn
~gall st twtmai‘rgseamh And peasurenent; and philosophical, social and - L
‘ @rg&m zational. The, counselor edueation aréas’ included the Anstiuctional., .
dimgnsions of foundations ©7 dounseling{ study bf the. individual; voca- . v
stional devsai@p ent and founselingy counseling theory amd practice; group '
pr@gfd@rea in gmdaﬁc@ ‘and cmmselmg, g:md consultmg theory ﬁﬂd practice.
S - i) ?
In }LQ%, a student svaluation was made of the Jtraining mndel descnbgd abcve
in his dectgral dissertation, An Anaiysw Of a C@unselor Tramlng Deszg@ P
and Graduates Perceptions of that Design, James F. Curl, Ph7 D.,. - , Y
Counseloy Education, University of Putsburhh ‘determined through a follow o
up study of graduates whether their g@r@nptmng of the training acmzmtely
mxl%t@d -the 'gmmmg design. - | - T

. * v

L7

Y - *

U@ on ()f Curl's @uec‘t;«:maw@ ' . A
/ v
'h. .
. En @rder #@&“ﬂwl@p a questl@nnmre for use in the study, ﬁ}le/%ram«‘ ’
., ing design disecustséd above was-exanined to 1dent1f’y values associated with e
2ach a@pe@t. The following 14 significant program value were :,&ennfled* '
P s -« N
. % 1Y, intensification of i“ltét&@ti@ﬁ and m\z@lvmeat, among - .,
f ' stiff and Swdentsa . # L .

i 2¥ mph sis g mt\erpem@nal ‘and g/i*@up pr@cers. -

L. - Y

.3 1@9&3551%‘:1«& of %tudﬂnm on th@ basis of mterpers@nai ‘
.. #kills @nd perfdimance rat‘zer thiln solély on aca f:mzci: / :
Cote s amchivvenent. NG " “\ T
. ‘ . Ao ) ,. s, “ o 7-’,;“;\’\’3 ven RITH . ) . "
L2y heterogenity of 51:@%‘? and students.~ } o
. - [ . "4,4":""(' ’ . g‘ .
o 3 #*
5} 'a unified learrnmb environment in whmh ptaces se5 are - ,,.:
zinterrelated andi mterdeg\_\é@nt‘. Voo el L
> 2 . r * ® ., ' LA ’
a‘;j a learning en*?zmrmem which is congryent 1 _f: h and- -
: ‘ mmf@meé content goals., . PR S
‘ Lo 7 a pm@mm mgp@mwe o mdw;duai Student needs and - - Xu“
mtomsts. o s ' ©, - , e

*8) gmdmt@ le rring to mt@grat@ experisnces Ema‘ ﬁf&ié _
ctﬁqfa to b@hww; as exhibited in e:ouns,@img prac ce.

| e
| % dlﬁ@hi&ﬂ? f@ individual I@dmmp rate and styles in a.he »
| v SN progran, ‘ . ' A : *
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» :3\@} -~ exphasis on actual counseling practice a:}d extensive .
s » - *supervision. A e e
' . ¢ o & P
. * . - A i L . . s L ’ ' .
11} ;étent that is practical and reldted to counseling
- performance rgther than® being -abstract and unrelated,

- E . - . R - :‘-‘ * . r w
12}, helping ti% student k@\@g and understand hxﬁsgl:: better,
”» ’ ' “f" . * : . -

- 13} dn interest in student not ‘just. as a leapner, but alse .
o &s a person. o LI - ;o :

: ‘ : 53 o 3 ‘ 3 ~ “ e 3
L © 14} é&uphasis on cbatrihutions frem other disgiplines. \\/
. »

= Five to seven years after completion of the institute. The aboy,
- .Jyalues placed .in statenént form, Wers sent as a questionnaire to 137 awt
© T efd53, graduates. (109 or 80% returned the questionnaiYe. In addition

. to graduates-perceptips of the training program the questionnaire‘was
. - designed to determine uiademic and wewk “experience since the institute.

w . In rhe dcademic area, 83% had gontinued their graduate education; 28% had
L artained an advanced defreef and 22% had attainéd a2 Ph, D, In the work - .
27" arvea 93% were eployed in counseling or education-related positions; 49%
- wWere in public schools; 32% were in higher education; 129 were in agencies

v Oor institutions, ’ N o :

*

* . The vast majority of those responding believed the values' stated in

= * the.guestionnaife-were signifitant Jfraining values and that these values

- had g possible effect on tr?xinin’g. Percentagég_agreeing that the values ) :
- stated were significant training values ranged from 99% to- 74%; percent- -
- 3ges ggreeiny that the yalues had z positive effect on training sanged from
;¢ 899% to 83%.° Additionally,’ ¥% of those responding filled in 4-free rg-
¢ sponse iten, the themes of which' focused on the relationship .between ton-
. . temt and process in the training, the erphasis on, personal development .as
<. related :@@r&eﬁsgi@n&i debelopnent, and the value of this ‘training fesigned L
An conptrast te tradipional tyzining, L - AR S 0

L

3
2 k1

-

-~ * - B R L

SIPLARY OF CURL'S KURK . . R

AU Graduates perceptions of the training design approximated the eariler
"', description of the design. Values in the guestionnaire were seen as . -
signifigant values in the Institute, and positive in their training effect.

. ‘ J' - Q =
Conclusion

) . 7 < . N
t & =3 E .

. The design discussed in this article continues /te contributg to the )
basis for training in Counselprs Education at the Un’ivergiéy of Pittsburgh. S
. T As indieated by Curl's study, the design involves training valdef which ! '
are congruomk with pratic?gpmtg-need,ﬁl New counseling professidnals eon~ i .
tinue to benefit from aspécts of this creative approachk to traizfiﬁg, . Z

. v 1
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“THE \ORTH&AST&R% PPS%Z&V?&R~SATELLIT§HPﬁOGRN%' S e
) ’ kf?jAM“%w“' : o By: Catherxne A. Rohlnﬂcn, Ph. D.
’ P . ™
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L 15 thiyvseeerion the writef describes the Fupil Personnel
B , Services (PP5) ?rogram sn the fo?iuaxng sections:

2

l

I

l

|

|

| ,

s fa} the historital develapment of PPS, {b) a description of the
Ppb Program design, (¢} o descrfiption’of the Center-Satellite
™ Program design, and (d) J description of the University of Plttsburgh

i7" Centep Activities and the Demcnstrat*@n Lemporent.

- . . ih,l

{

|

i

:

. *

. ‘A. Historical bevelqpmeht‘and Rationale for
F@deraliy Funded Approsches to Imnrov1ng
' . ' . .. Local Schculs <

L

. ! ) .
. . : - s .
NDEA : : ’ 8 '
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| Por more than a decade the U, S. Qffice of Education has-experienced

} attempts to be’ respnnsxve to the constant demands for quality counsellng _

| and guidance services in education systems. From 1959 to 1969, Title V-B L
N of the National Defense Education Act {NDEA)-of 1958 provided fuggls to ‘ g
_c@unqellng and guidance Institutes. The Institute Program desigh was a

[ major training effort prov1dxrg financial support for thousands of

| counselor trainees. Oné major stipulation was that trainees assume full- _
| time student status. Institutes sapplied funds for experiméntation with
E new counselor education program models aimed at improving the quality >
| and substance of thgse programs. They also provlded for experlmentatxon

| ‘with new technology, such _as video tape recording, and for the 1mprove-

ment of the qua11 ications ‘of university facu1t1es. .
The competitive nature of the funding procedureb ) '

T - =  produced little inter-institutional <Ooperation, R : ,
| 0 "d;&aemxnatlon of ney techniques or mutural sup- 5 |
| . . port. Multx»year fundlng, deemed necessary for ) e
. ' institutional ¢ ﬁnge, was not possible. The uni- . 1
| ~ versities nominated the Institute Program with =
; . little involvement;for (sic) local schools, state- oo R
: . B agenc:es cr~commun1ty groups (Ruch, 1974, p. 2). . '
‘ R}
- , Much of the Institute program emphasxned a counselor role which stressed
- one-to-one group counseling.as primary intervention strategy for schools. |
M Finally, institutes seldom provided opportunity for” tra;ners (un1ver51ty |
- -faculty) to further«¢helr professional development. 4 . T l

-
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In 1969 the Support Personnel Program -conducted under the Edu-
cation Professioiis Developient Act (EPDA) replaced NDEA and helped
to eliminate or correct several of these limitations as further ,
attempts were made to improve the effectiveness and quality, of train-
ing programs for conselifg ‘and guldance personnel. In many wayS the EPDA
. Program design allowed for greater flexibility and change in training.
& Funding was mb longer limited to training school counselors, but was
- extended to a wider array of personnel services in a variety of institu-
tio§§gr Psychological, social and health services were now included 'in
the design. The name of the program was changed from “counseling - :
* and guidance" to "pupil personnel services" (PPS); school social worketrs,
school psychologists, school administrators and others became eligile +
both as trainees and as trainers, : o : ‘ .
'jSQ"k Many .groups have become involved as trainers of pupil persomnel
"~ = ‘workers: counselor educators, school psychologist educators, social work
educators, staff members from established institutions and developing
ones, personnel from local schools and state departments and consultants -
from the communities beingeserved. A significant aspect *of EPDA funding
was that, R _ T

[
«

\ . . L
g for the first time grants for training programs - | . £ .
) were made directly to school districts and to. o
. state departments of education as well as to Y
s . .. uilvérsities. - Plamning and developmental grants -
. : ‘were awarded to help strengthen ipstitutions ~ '
Ry .hitherto considered. too weak to conduct quality * -
‘ . programs (Malcolm, 19?3, p-4). : - .
In spite of 41l these changes, however, theTe was still a minimum
of institutional change. Trained PPS warkers ‘were continuing -to enter the
school system perpetuating the one~t0*one'bioféssiona;~client'appxoachi
indicating a, lack of understanding and/or integration of the new role
. and function of the PPS korker. ‘Little was accompllished- toward im-. .
¢ proving learning conditions for stadents, and even less for rédefining,',.

o

*

and retraining the PPS trainer as opposed to the PPS worker. ‘These
outcomes suggested a need for updating many existing training programs
and the trainers that -staffed them, ° , R . :

) B. PPS Program Design ‘ ‘ ’

. ]

In view of the fact that only limited Federal résourb¢§:wére“ , '
available to update training programs and staffs effectively, clepr
priorities had to be established. The overriding emphdsis of the EPDA/

nel Service workers in both preservite dnservice categori
, ' \ U g

16 - Co
. 40

- PPS program thus became the preparation. of the trainers of Pupil Person-

es.

e
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. experiences the traimer and supervisers- of training programs have had ‘than -

”growth and welfarg of the individual student-as-client, The goal ‘of the - -
. program became that of training professionals who “ould train others to- .

" ¢ould serve the student, the system and the'general ‘Learnipg environment

- LR -

/A look at school systems throughout the nation xndlcates that the
traditional counseling and guidance role had been to place emphasis upon
adjusting the student to his educational envitonfent. Adaptation' of the _
school system on management, policy.and operatlonal levels had not been- = .. - -
equally stressed. To correct this imbalance, the EPDA Pupil Personnel T
Service Program encouraged the ‘creation of a new, not-merely an addition-
al, professional, whose role wefild be more versatile than that of his,
colleagues dnd predecessors in that he would be able ‘to relate efféctive-
1y to the school system-as-client, while still being concernéd with the .

conceptuallze the educational system as an entity of 1nterdependent com- . . 7
ponents, and who could work effectively with the.groups a5 well as the - A
1ndlvzduals within that system. PPS gave’ prxorlty to projects which .o
prepared trainers who could develop and train this new kind of profession-.

-al; and individuals of .advanced leadership and (training capablllty who N

equally as clients. The "multiplier' effe¢t was then expected to result,
‘that is, trainers would be trained who would in turn teach others in the
Tew 1earn1ng and systems consultant model. As trainers increased their- _ :
knowledge and skills, trainees would become more adept at communicating N
with teachers and students, administrators.and parents concerning the
psychologlcal and soclologlcal condltlons which make school and schoollng
effectlve (EPDA/PPS 1970)~ 0 T et '
. ’ : '

~ It was. assumed that since ‘the tralners of pupil personnel workers SN
would themselves have to possess the above mentioned competencies, they ,
would nead to recelve the necessary training, theory and practice to ., ‘.
transmit, -their skills effectlvely to students. -This need‘has not always

JSRRCY

" been recognized, partlcuyarly in respect to thelr knowledge of school

organlzatxon and change. . N

5

/,/,

Furthey, it is becomlng more accepted that- effectlve changes in - A |
pupil personmel -services training. programs depend more upon‘the klnds of A

“on the specific information possessed, Therefore, programs, for. tralnln&
trainers of pupil personnel workers have been designed to prov1de R
"experient1a1" as well as "1nformatlona1" learnlng. . : . .

L e - T
¢ .

Role of the PPS Worker ' ’:; S o : , T

. Al .
«v{' . o

=~ In accordance thh the new. pupll personnel profe551ona1 defign the RN
PPS worker is to be a "multi-function" spécialist, or’ in more familiar -
terms, an organizational consultant; and as such is expected to possess . * .
soveral professional competencies which had in the past been distributed
among a number of "single-function spec1a115ts. The role incldudes heing

\?ble to assess and recommend means by which the. educational system. and

oa
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the individual can become moére- respon51ye to each other. It means being ‘-
. able to help.all members. of.the learning communlty define. their goals
and choose and ‘evalyate méans of reaching them, Perhaps-ifost 1mportant,
it means being able to help other members of the. school staff to master @
the role and.accompanylng skllls of a pupll personnel consultant. ot
‘0; . ) e
There are four general areas of competence in wh1ch the new PPS
professionals are to function: asse551ng, prescribing, planning and

"learning consultant" or "Chl‘ld development coord1nator," should posses
the ability to: e - o

--
-

L - k)

, effectlvely with his learning goals and.to - - .
E maintain® satisfactory social rekationships. - g
- Similarly, he should be able to make- assess- .o |
ments of the school system itself-and offer : .
alternative courses of action by which the - v
“system &an.best meet the 1ndﬁv1dual stitent's o '
needs. - > R . !

L%

e 2. Prescrlbetgr 1nd10hte the way in which the** ot <
- learning. potential: of 1nd1V1duals,bor of groups
of individuals, can*be: developed and achieved,
whether in or out “of formal- school sett1ng R
: .3.”:A551st other membErs'of the; 1earn1ng communlty : B
- (eig., teachers,- admlnastrators, students and’ o
. parents) in more adequaty. definition and achieve--
_ment_of their personal. and- profe551onal or
: occupat10na1 goals. - RSN

f»o.

[ "Encourage ana help othar*members°of the school
T . = staff to 1ncdrporaqe the 'pupil*personnel compe—
' . tencies as a preventlve approach to their work !
‘ (EPDA/PP&, 1970) : v - S
: ' .x‘v.s.. . / "
PPS Program ObJectlves ‘ ;pu’"hl ’ *,'_d on :

b - .
- A \l'v * “’n i

Ba51cally, the EPDA/PPS Program affords the tralnlng 1nst1tut10ns :
an effectlve opportun1ty to develop alternatlves for'- \

K

1. expandlng the. emp a515 of pupil personnel skills
toward:'systems ma gement and change by planned

. . . objectives, . : . ,
. , l»l‘«l ‘. L \, 3 ¢

2. 51gn1f1cant 1nclu51on’of people of color to the- '

exclu51ve pupll personnel cadre, and ‘

Ao \‘

‘3: 1ncrea51ng overall cultural awarenéss and appre-

.
} . . [

‘ . -
N - . B .

. . "
- ~

training. Each pupil persopnel services ‘worker, sometimes called - a2

- 1. Assess the ab111ty of an’ 1nd1V1dual to cope . -~ o N

. \ ‘ 1_23 N ' ‘
: A . e Lt e .

-

#]
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) c1atlon for the contrlbutlons .and needs of people ' /
of color whp reflect the major proportion-.of = T

T - pupil’ personnel clients (West‘§1972 P 25) :

. ", . . ‘.\v
- ) . .

The underlylng objectlve, és with all proguams in the Bureau of Edu--

- _ cational -Personnel Development, is to help im rove the quality of

- education ‘of low-irncome, low ach1ev1ng student ‘and contribute to the

support of training institutions at #11l levels.  The preparation and-

| training of teichers’who in turn teach others in the new interdiscip- *

K linary counselor/oonsultant mode; is the major means Qy whlch this is -

i to be accompllshed e % . ST ﬂh e
'ﬂ ) . . "

b ".The more spec1f1c objectlves as expllcated in the 1970 EPDA/PPS

Program De51gn are therefore

Tt o 1. " To 1mprove the quallflcatlons of the tra1ners

and supervisors of pupll personnel serv1ces

. workers. o . .

a SR 2 To develop programs which - 'bf el LT T e
a;- Contaln oooperatlve plannlng and evaluatlve .
arrangements among the un1ver51ty, the . - b
school .and related communlty agenc1es~ - O

i "u‘, ’b‘\v

b, Traln’pupll personnel spec1a115t and other

0_3 ‘ - " members of the school staff to functlon
o, ' together'as a team,~ N ) v N '
e _ e De51gn, implement and evaluate PPS tra1n1ng R
e A . programs of an experlmentai nature that are '
> . ° - appropriate for low income area schools (e g5
. ) ‘ ‘store front, use of paraprofe551onals,°etc o .

‘ . . .

S .. 3. To recru1t and train members of mrnorlty'groups ', o

. as pupll personnel spec1allst

4, To hrlng about both in the 1nst1tutlons whlch
prepare .pupil personnel specialist and in the, o :
schools where they function, Organlzatlonal . o \

) change" whlch w111 fac111tate ach1ev1ng the o, h Ca :

- ‘ _ geals stated above. o - '

e
—

_ -Objectives 3 and 4 have prlmary empha51s throughout all of the EPDA/PPS .- A ‘ o
* ,  Programs. : ‘ S o -

; -4 . T . .
o . R e B
R . R -t : o * r . o : s f .
R I S R N 5o,
. B . s .o ot )
S . P ) . » L . .
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Components Related to Spec1f1c’%b3ect1ves

LI -
o N

4 The fixst two of the abovélfour speclfip program cbjectives- are ’"{
.. to contain the follow1ng _general components: . - :
e ik ' |

. . ! .
1 . .

L N

0 ectlve I '- . T
b\ '» N

L2 » - .
-

( (a) On-g01ng teach1ng experlences whereln the students - o f:# h
\ : £0f the trainers.are- 1nserV1ce “or pre-serV1ce pupll : .
o personnel workers.o L S R C 1
(b) F1rst~hand experience as a pupll personnel worker . .
1n the schooll preferably on aF}pald basis. . .

/«w.uu o 5 l‘&f ~
(c) Experlences in designing pup11 personnel seﬂ'mcee e e

‘activities ‘are carrled out 301nt1y by conSGltxum . e
: members. . . S ﬁ;;,'* C et

ol L IE \ ] s
c(B) Experlence w1th real smtuatlons where plannx gp W e \ o '

- ~ implementation and evaluatmn activities are'\‘ L
.- carried out 301nt£y by members of the pupit
m personnel serv1cé team. S

(. . . T ’ : '_: .o.
“ PrOgram Outcomes . o oy ~§3

o - Each of the program objectlve“’ "expécted to pmoduce spec1flc out~

st comes.” These outcomes, or result, are expected of any PPS-project; but .
they do not represent an exhaustlve list. They can be regarded as minimal .
éxpectations for each ob3ecflve“ Other expected outcomes -should be' related

- directly to a specific proJect's objectives and should be stated.in s
. precise and, to the extent this is possible, in,measurable terms.vr g o
Components Related to the PPS Program< \‘K\\.“ IV o R

“

-

‘The follow;ng general components are. ba51c to ‘the PPS ProgramtDe51gn.

-~

Y 1. ‘A superv1sed practlcum and 1ntern oxperlence.

2. Tralnlng in the skllls and understandlngs nec-; . .
‘essary to function as leader or Facilitator of - - - S

_ group activities to pupil personnel serV1ce . [ E ,"\
- work.: B , ‘ : ~ o ; . t

ki

3. Experiences thaf w111 1ncrease the tralnee s self-
' understandlng. :
: T 0




.f' - ¥ . / El ’
g I ; .
- - . '.“ M A Y ’
1 v v
4. Experlences leadlng to an understanding of the ’ L,‘ﬂ : o
. magor prlnclples qﬁ;&uman development #nd . learn~ T
- rng oo ; L
5.. Experiences that will develop an undérstanding‘ ! . E |
) . of the sequencing and rationale of all learning o ; , .o
_ experiences in schools, part1cu1arly 1n the ’
, S | f1e1d of readlng. S o ,ﬁ _?
B Exper1ences that ‘will develop ah, undersgh\\?ng ' '
! of the school as.a. soc1a1 organlzatlnn
7. Experlences whereby the trainees will frequently . - *
. _engounter people of ecomomically, culturally S .
© o and rac1a11y dlfferent.hackgrounds. -
-
ST .. I " e ° .,
v T ‘8., A process whereby the part1c1pat1on of the larger o .
LR ‘. scltool community .is insured in the operat1on and" SR :
: - evaluation of the pro;ect, and where p0551b1e in.. e .
, " the actual plannang. N - o , ’ : LT
. L - . ,
S T 9. A process whereby faculty from other departments . "
. ,“V - are involved in the plann1ng, operat1on-and I
et e e evaluatlon of the pragram. ' : .
- ““The Sﬁperv1sed Pract1cum and Internship‘ : '>‘ " o
. . s ¢ RS

LA pract1cum is d1fferent1ated from an .intexrnship’ iﬂ terms of
intensity of supervision and control of clients. The practlcum would ~ :
typically ‘Have" nearlyr;onstanthgﬁperV1s1on with provision of- superv1sor's .
: feedback and ‘related activities, such as video taping of sessions, type-
~script ana1y51s, etc. Further, the practicum, to some extent, allows
the" supervisor to "place" a particular client with thé tra1nee. The-
‘ 1nternsh1p typ1ca11y extends for a longer period @nonth vs hours) and
) ° requ1res less 1ntense superV151on. IR - .

*

Yoo Both the pract1cum and 1ntgrnsh1p should closely simulate, if ot
- . actually duplicate, the professional work situation which- the tralnee
* .. will encounter follow1ng the ,traiping program. -~ 1 -

/
The follow1ng aspects are 51gn1f1cant in practlcum and 1n&ernsh1p

-experiences:’ : . S e e T

a,’ Type and range of clients, i.e,, age, racial, ~ = .. L
| - economic and educational backgroundsi etc. . # :
-/ 3 : , IR
'« o ‘bs Duration of each experience. Hoiw many clients”  ~ 7. .
g " -and how many hours or days are sgent in train- o .
| : ing in: schools. . T o




]

"' NCIES the LTI alsp attempts to facilitate the commmication interface . - -

~ g , s
Tel \‘ . N - . . "'/
. 5. ° | l’ 4.,
" 3 ’ » > '
" -; . L] l‘ 4 '
8] ¢
§oalga it : “ \
o . _ ‘
:‘g_‘f{" . ) ., o ) ) : . ) a
~ \ ¢.- Supervision facilities; i.e., one-way.glass,
- - ‘audio and video tape, etc, *° Lte
_atd] \ ; A :
', : : .. . ) . T . . ) . , X
d. Types of schools for intern work, ——

e. Major influéncing social issues. .o

-

5

Leadership Training Institutes
‘Approxima;ely'fiyg,years'agoﬁthe Bueau of Educational Persomnnsi -
Developmerit (BEPD),.now called the National Center for Improvement of .
Educatiohal Systems-(NCIES) established Leadership Training Institues
(LTI} to help improve the effectiveness of the training programs it
supports and to help in the development of other quality programs.
Thus, the overall design, of the PPS/LTI is to help develop and traim,
on a long range basis, a cadre of program directors who will, in turn,
-design and coordinate training programs of excellende, This has been s
accomplished primarily by national, regional and local workshops, insti-
tutes, conferences and consultations conducted by LTI personnel.. Be~
cause of its unique role as.a more flexible external.Tespresentative of
betwéen»personnal'in,ghé field, PPS project staff and NCIES staff (West, -~ ¢
1972’4\13. 'g) . ) .("‘~ . o , 8 .' . » . :., -

Clustering

. To provias for an exchange of ideas among the new diverse groups of.
PPS trainees and trainers, -and to<further improve trainer qualifications
through mutual support and self-renewal, a plan called "clustering" was
.adopted in 1971, Projects were grouped: togethér in tlusters of 5ix to
.eight, largely on the basis of geographical proximity, but also based on

-

-

project- content or topics. Exceptions were made to ihsure both hetero- - '
geneity and balance.  "Community invdlvehen;, consortium arrangements and

~

-"ﬂ‘interAinstitutiﬁnal'teaming were piloted" af cluster meetings (Ruch, 1974) .

L)

The cluster concept originated with the Training of Teacher Trainers - pRN
~National Program and PPS inherited many. of its emphases ahd practices. R

“ | During 1969-1970 and 1870-1971, close-to five per cent of Pupil R
Personhel Services' funds were set aside specifi&ia&i?rtO'support regional: °*
and national cluster activities. - "For the first time on so large a =%’
scale, part of the money available for training was being spent ‘to pro--

~vide training for the trainer! (Malcolm, "1973):. * : -

. -

7

Although clustering clearly improveéd communication
it did little about fragmentation. Projects
~assigned to the same cluster often found little in
"common. The result was still thirty to forty ¥inde- .
. pendent projects each with its own special thrust,

<. B
P
‘.

T
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. ' ’ " >
.MlSSlng wasﬂany reglnnal or natxonal fbcus. There
was little sense of common enterprise, little devel-*

opment of mutual support systems. ?erhaps for this o

reason, clustering was dropped.in 1971 inp, favor of s
’ the more sophxstlcated PPS Center/Satelli@e model - A

(Malcolm, 1973) o . v .

C.. PFS Center/Satellzte Prqgram Design -

o“’

" As prev1ously stated, the past decade and @ half has seen a -
‘multiplicity of attempts to achieve educational changa and reform.

“In spite of the billions of dollars and the .
. effortg of thousand of reformers, taken as a )
tctalf‘the schools and their services remain s

P virtually unchanged. &reative teachers can - : *
o , be found. Outstanding progfams are 1n operation .
’ . (Ruch, 1974, P- 5). . X L .y

1 .
. 4

However, most, :f.not all school systems contlnue in the tradatlonal

y educattonal "bu51ness as usual."

A

 The Center/Satellmte program design became, in 1971, the training
model which attempted to create a new structure to respond to the con-
. tinued pressure for seducational change and improvement, The basic
structure of the Center/Satellmte design includes a Genter, housed in an-
. institution of higher education, and from three to seven, satellite
colleges, ' universities and/ox school districts operating together in
what Schon (1971) calls the "center~pér1phery" modqﬁ for d:ffusxon of‘zn-
“novation.* .

7

e o The Offlce of Edub«tlon program model for

o Center/Satellmte projects implied a strategy
s/ .-+, for the diffusion of the new PPS specialist. L
' role into the school and the--changing of PPS -
‘training programs. . . . This.model yostulates ‘ .
. diffusion-, communication between two persons - , £,
* one with the idea, t?e other to receive it o

(Ruch, 1974, . 20 123,

~ A center is ccmpaseﬁ of representatives of an 1nst1tut10n of higher
 education (IHB), related local edication, agencies,‘usually called schnol

districts (LEA}, state education aéenc1es (SEA} where approprzate, and .

) ~

SN
)

. *For further dlscussxon “of thé‘center~per1phery:model
 for diffusion of innovation see, David Schon, Bgyond the Stable i
State {Mew York: Random House, }971) ’
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RN canstituent cammunxxxea. These togetﬁer form a complﬁx =r consortium, -
” the majorz&hnctzon of wWhich.is to vperate as a training center for PPS

iy
——
-

trainers The Benter accomplishes this function by provxdxng the major
.- Pprogram, ftiscal and management 1eadership for the part1C1pat1ng groups
o represented in the consortzum.x N

/

& A‘satﬁllmte aisa cansxSts of cnmbznatlans of IHE, LE&,_SEA and = .

: related community representatzves within a specifieﬁ area. The grlmary o

funegion of the. satellites is t%¥ train entry 1evel {Masters degree) ' 2 :

stdﬂentﬂ in ?&3 concepts and practices, . , . ‘

. . |

.y Th¢ process by vhich 1nstztutzons becnme satellltes is through con- ﬁ
tractual arrangements between Center and Satellite, made on the basis ; -

« of chadge models which are proposed by the Satellit&s, 0 affect bnth the. o

.. local Tcheols and the cullege system. |

. |

1

[
*

' Ghe important 3spect of a Center's rcle is to coaordznata the work
Wperfbrmed by the totdl Center/Satellite system. Th;s includes grov;dzng
-a small budget, negotlated with the Genter director and the U. S Offlce‘of
Educatxun, of apprexlmately $Zﬂ 000 to SSO,GDO annually. o o
, Centers with their satellzte schools' should have as their ma;or con-
cern the improyement of PPS services to'a specific+low-income population.
While the focus of the Center training is on a specific low-income
it is assumed that "transferability™ will exist to other groups; ij
good PPS training model for one grﬁup shauld also hava enough ¢
to bp gaod for ancther group«‘ -

v . Each of the satalllte 1nst1tut10ns selects a partzcular service
field that necds attentlon., Examples of these areas might be inservice
programs, schocl~c9mmun1ty relations, -guidance teams, etc, During the ,

. * academic year the trainers and trainees devefop irput from their selected - | -
area and present it to the Center project and te other satellite partici~ B
pants. Rarticipants then react in’ iaboratory fashion, permittzng each :
to teach and at the same time learn from others, and to provide feedback . ° B
to the trainers as well as to other trdinees. Thus a “multlpller double :
practicum" exists thraughcut the program.

Heavy-cmph&gxs is on the latest thinking in the behavorxaz scmences,
specifically orgamization theory, consultation and communication skills
and learning and teaching technxques. Each PPS Trainer and Trainee -
- program should have actuzl and simulated teachxng and counseling 51tuatzons.
s / It is des;gned that community representatives from cach.Satellite jand-.
Center institution, as well as target LEA student«and faculty, be 1nvolved
ag consultants to "reality check' continually the trainer and trainee
- Sequences.  In line with the above concepts the PPS Center?Satelllte pro-
- gram includes the fbllowlng components:

-

- 1. An intensive in-Service tra1n1ng program9for tralners,
U © l.e., college professors and school adm&nlstrators' _These
 people who in mapy respects have beén the *gatekeepers’
ef our nation’'s educatxonalﬁsystem are too often unfami- .
-lar with the ngeds of -economically dxsadyantaged people :
EKC partzcularly thosé of pﬁopla of calor. .9 4 i x S

wll Toxt Provided by ERIC
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2. A Masters level development prcgram at each PPS
training Center or Satellite with a preponderance *
t of Asian, Black, Native American and Spanish gpeak~
: 1ng students who experience first hand the problems
t\tﬁe econcnlcaliy dlsaﬂvantagaan . -
. 3. The utilization 0? a’fdourle practicum! vhereby the -
Masters degree students fearn the pro¥essional skills
of th&\trazners {#1 abeove} and ¢reate an appreciation
in the trainers for the cultire which cc@nomieally
disadvantaged partlc,@ants llve and expar;ence (?2
ab@ve) .

4. An. 1nf1uent1a1 lipkage beﬁheyn the institution of
‘ ‘higher efucation and the local educatlon agency w;ﬁh
: - representatives af the particular’ target community

' {most often comminities o color), has been estab- .-
lished at each Center and Satellite 1nstitutzon by the
- THE or the :LEA. This parity linkage’between the in-
stitutions and target community personnel serves ‘
as a contracting resource as well as ‘program monitor.”
It fosters change and 1nter—depcndence in each of the
. program components for ccdﬁeratzon and continuel
" fun ing. Through these required lxnlages the LEA can’
e more\xeadily prepare for the engage in organizatidnal

changks necessary to mdilmlze the new PPS 'learning i‘Y

o a counsultant' that it employs. °This linkage design
tends to insure needed change thraaghout the edueca-
tlcnai env;ranment. ' . '

-

R . Al

& - / N
A . The PPS Center/Satellite cancapt provides that
o . project leaderehlp ‘be assumed by peaple of color. .
The plan, ih view of the difficuity in identifying
experienced administrators of color, provided that
the white director would, recruit co-directors of oo
color and provide the opportunxty for co-directors . -
*  to obtain the needed efperience, Within 12 to 18§ . 7/
months the project leadership would be assumed by
the co-dirsctors of celor. This. leadershxp pro-
cess has necessitated the development of selected
- ~doctoral programs and 1nternsh1ps fo¥_the emerging
PPS learning consultant with the identification of
- adequate finsncial support from the U. S, 0. E.

-

und other foundations and corporata resources R

" {West, 1972, p. 36},

+ /"" 0
There were seven PPS Canters,lccated at.tne following "ingtitu-
tians. . ' P

Califbrhia State Udiversity, Hdyward, California.
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- ‘g 25 :
- . . v ‘* - ) ’
.

-

AR




|
(3 - i P . - ) LI ’ - . . e bx_‘_*______‘
R nSate}fités: . { 7 : . , T,
' . i 1 ¥ . o
L i “Calif, State University at San Francisco -
Lt e 1 Calif, State University at San Jose . T ‘
X ' ‘0glif. State University at Hajward . : .
. Umiversity of California at Berkeley — ' . BN
Tkgé California State Univer’sity;_'ijaﬁmrd, program was designed to train® . °
S Stadengs ofycolor (Asians, Blacks, Chicanos and Native Amerigans) for R
"~ work in“cultuxally and economically disadvantaged communites. Using = | :
¢ distingpished Faculty of color, the Center during the summer served as =
*, @ stage and planping center for satellite participants in developing a -
: model. progifin suifable for all personnel who were traihing specialists ., =
% . for.work with disadvantaged children.. . T R
- Indiana University, Bloomington; Indiana, N )
e f.i' .«,A ok ) . . - - - . . 7 : C s ¢ t;
) = Batellites: | . ..o | C , o
i g - v "‘3\35':- ’ ’ . - : ) a i ’ . - .
< . Chicago Public Schools .= o : o
- ix . Gary Public Schopds, . - . _ , L :
L. 2 i s Louisville Public Schools T S 2 - '
e © . University of Illinois, . e f "
. . Indiana University ~ .- =~ = - = - B B .
: " Ohip State University -~ . .~ 7 - e T T :
The primary"go&i«ofl the: Ind.i.éma ‘project was to focus on conceptualizi:ngr;-" S ‘
i designing, ”:;pplﬂpg- and evaluating~a more adequate pupil perSonnel train-

/ ing and services program to aid people who,awe éducaticnally and cultur- .
~~ . ally less fortunate than is necessary. Therefore, an interdisciplinary .
-« approach was initiated both 4f the ‘university and<at the school levél,

The im:erdisgipligary approach integrated training and service components -
s, . Currently practiced by.school psychology; counseking and social work. - ~
. ‘)“ s . f ‘“ . 2 a" ! f - ] v . ’ . . . -
' »--  University of New Mexico, Alberquerque, New Mexico.
E P i LB » - - il - N L, -
- -y ., : . Tt : o, R
‘ ..~ shtellites: e " .S _J .
R B ~ Arizona Sta;te_l}niversity S - _ . . L R
. S “San Diego State University (California) e L. .
- Tt . University of Texas . . 7 e et :
o % *.  Fresno State Universify (Cali¥esnia) . + <= ;
, A University of New Mexitao . < o
sow ¥, University ‘o¥ qugrac}a; Denver - ) 3 AT A . e
Fhe Uniyersity of« New Mexico HModel’ was Brim:ifﬂﬁ’a Master!s:bﬂ%%:{;ee pro- |
gram for the pregarationtof-ptipil persofinel consultants;and trainers of °
pupil personnel Consultants for gulturally disadvantaged schools with a
high proportion of ecbromically ‘disadvantaged *Chicano Students. ™
Q . ' s " 26 '.’ : IR A .
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' » i Universitv of South Dokota, Vermillicm, Scath Daketa ) -
* “‘3 : el ) *
" Batellites: e / : " . !
- University of Montagy . . RN . I
~ : University,of Seuth Bakota | . . . :
. < . - Eastern Wasthington State Univeksity . |
. University of Nebraska .
. . University of North Daketa |, - Lo
S University-of Wyeming S = " . j
N 1
The South Dakota progron was designe®to provide Indian educators, holding’ |
& bachelor's degree; in the pbove mentioned states with graduate exper- < -
ience so that they could.function as professional pupil personnel con- :
! sultants for Native Americam children, It alse prepared then for eligi- N
bility for key lecal and state positions and for cauege.;gnd university S
: training positions in-'these states. ) ot l
Tennessee State, Nashville, Tennessee ’ ) . B . ‘
el < » . ¥J ’ ) %
Sa:ellites: : T : ' . )
. University of Alabsma/Alabama State . i L 1
o »E Florida State/Florida A § M . ! o
: Georgia State/Atlanta University - |
University Mississippi/Jackson State ;
University of Tennessee/Tennessee State  ° i , .
. . » A v ) {:’/ . % .
The Tennessee State University progranm, “paired” with the Uni:érsity of N
- Tennessee, tfained pupil persennel consultants to work with children of | . ]
- color and disadvantage.., During the summer the Center served gs a, staging |
and planning center for satellites in developing program medels suitable :
for pupil personnel consultants in working with disadvantaged communities. * = - :
The Satellite then continued tordevelop its progran during the academic
year. : ’f‘; R
. Pan Anericon University, Edinburg, Texas <sad ‘ ;; o /
Imiversity of Texas, Austim, Texas i
. . : 3 . -
. Satellites: o .
! Lybboek Scheol-Cemunity Projeet
) . .« Son Angelo State College v .
) San Antonio Publie Scheols ‘ »
s * - . R .
G, :
, . R |

- . ’ ' %




The program was designed to prepare Chicano School administrators and

@@un@ui@r consultants to work with Chicano youth in and out of school.

It was 3lso designed to provide many schools with significant Chicano

p@pulatx@n% with the first Chicano pupil personnel consultant who will

assist ,that system in its effort o change. The program facilitated the -

dGVQIQQ rent of counselors competent in school administration by con- -
. ferring an SEA certification on counselors who have completed ninéteen

acadenic hours in administration in addition ta tha regular counselor

reguirements, : u -

id »

fa

o] ) University of Pittsburgh, Pittsburgh, Pemhgylvania . - - o
e id ., v - ' 7 2
i © Satellites: . ) . .
&“% Howard University/ D. €. Public Schools :
. Bosten University/Boston Public Schools-
S . State University College of New York
. . ' (SUNY)} - Brookport/Rochester Pubiie Sch@gls
1 e SUNY~Buffalo/ Buffalo Publ;c Schools . e, T
. . Duquesne University .
. o University of Pittsburgh. Demonstatxcn Pro;ect

o
-

.

The Pntt%buryh pr@geaﬂ was designed to tra1n doctoral or post-doctoral
- level’ trainers of educBtional personnel specialists along with entry T
leyel (Master's Degree) counselor/consultants for work in urban wettings. © 4
Two Ficld based mpdels for znter—dxsc;plxnary functions have been de- .
veloped and implemented uging ‘teams from within the pupil personnel o
services.and teams including PPS personnel and other educational person-

nel, B " : . T .

. B3
*

e

Both Center. mnd Satellite traxnera and trainees had joint re- v
sponsibility for @@nductxng=chg@1n@ avaluations of thexr progroms., . T

< i : //
B, Uﬂnvar;&_y of Pittshurgh Center/Satellite
. ' ) ; Progran ,

The Pupil Personnel Services Center/Satell;te program of the
Univeré+ty of Pittsburgh “included three interrelated components: the _—
Center, the Center Demonstration Pro;ect and the Satellites.. As pre-~.
vicusly, stated, the foécus of this paper is restricted to the University - .
_of Pittsburgh Center activities, therefore, the Satellite component
of the prograns will not be discussed. This section will include a dis- ~ *+ .
cussion of the Center activities and the Demonstration Project.

As definal in the University of Pittsburgh program design, the Center
(not to b confused with the Center/Satellite: Progran) existed pri- C
marly as a <et of resources, people and finances and strategies for the
utilization of the resources. fﬁese strategies and resources were déveloped
and administered by the University's Counselor Education Department. - s

IText Providad by ERIC.

:EKC | C... . %8 -




Center” Activities " S
" *The three primary objectives of the Center were mgnagement,“program #
development, and staff devélopment. : '

»
.

The. function of mdnaéement%is to provide the
conditions and resources under which the pro-
grah development and staff development activities
o may take pldce in a coordinated fashion (EDPA/
" PPS Proposal, 1972-73), V S ]
- ’ o
v . o T
! ,
Lentér Management and Policy Making

o
- .

. .. The'Center component involved a network Qf interrelated, educa-
tional training and development activities. A variety of educational
institutions in a variety of northeastern cities were involved. The
Center was committed to the demonstration and gperation of a policy
formulation and decision making model that wasconsistent with both
_the multiple goals of the project and the multiple involwements of
constityents: of the many institutions and communities involved. A
decegtratized decision-making and policy formulation model was estab-
lished.. Essentially, it was an attempt to get away from a central-
ized burdaucratic representative kind of svstem. It aimed to create’
“a system where people involved in a particular situation did not vote
or act through representation in resolving the issues of program de-
sign implementation and evaluation, but rather got involved in a more:
immediate consensual kind of organization and decision.making., Con- .
seouently, a variety of ad hoc decision making groups were established,
The collaborative decision making model possessed the potential for : A
bejng more responsive to the needs of both.institutions and individuals
{EPDA/PPS Proposal 1972-73), '

t H e
‘In the context of Center Activities, staff development was the /
4raiping of educational personnel, from gradugfe faculty to parapro-
fessionals, to assume new roles, functions an responsjbilities. .This ;
"was accomplished through the conduct of seminurs, conferences, work- =
shons, course work and other staff development activities. Topics -
eritical tq PPS training formed the content of such activities which o
included groups, supervision, consultation, teaming, inter-discipli- ) :
nary models, field involvement, ete, _————— | B ‘
: PrSé&ﬂm development involved the securing of intra and inters .
institutional commitments for changing the training program for PPS
workers or for changing program models which will.be used by PPS
workers. Major, program development efforts took place at the Satel-.
- 1lite level, . Comsultation, coordination and program management were
provided by Center coordinators. ‘gas}‘ '

LY
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.
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- The followxng list (Ruch, 1973,.pp. 6~ 9) characterlzed “some of
the, staff program devi/ppment emphases of the Centeér:

Staff Development

1.(

The program was designed to recruit and téaln a
specific populatlon of color; namely, urban

, Blacks.

e
- &2

‘Changes in curriculum content and process were

instituted to help meet the training needs of
counselor trainees, Examples of such charges
include courses on Black Psychelogy,. African
and Oriental belief systems, multi-cultural
counseling, and social issues and process
groups focusing on the development of sexual,
racial, ethnic, profess ional, etc. 1dent1t1es.
Both- trainers and trainees were exposed in
varying degrees to the counselor/consultant®
role model which is prescribed ih the 1970
Pupil Personnel Services Program De51gn.

Field work or practlcum requirements combined
trainees with professionals already in the
schools, thus providing some measure of on-
the-job training experience which will ul.i-
mately improve the competence and qualifica~
tions of the tralnge. .

Program Deyelopment

S.

Multi-year fundlng for Center act1V1t1Q§,,the,i
Demonstration project and the Satellites were.
negotidted at the outset of the Program due' to
the recognition that adequate periods of time _
are a primary factor contributing to the o
achzevement of planned change~ L

'Center -activities were designed on the basis of

L]

the ‘notion that 1nst1tut10ns changing. institu-
tions is a more potent program change strategy
than that of the individual change agent attempt- -
ing to achieve program reform. The institutional
change model included such procedures as sub-

contracting, negotiating, joint priority setting,

resource sharing®and mutual support.

ol 7

T




¢ . ;
7. Concentratlng or combing resources at one site » .
helped to overcome neutralizing change forces. oy F

This included such factors asitraining persons
already occupying positions working with total
units-such as a, faculty or department, working
collaboratively with other eX1st1ng projects
A or programs at the site and guaranteeing place~ : .
ment of trainees ihrough joint recrultment and - .

. -

selection. : . - e ..

‘ o : - o RS

8. -Programs were enriched and changes sustained S ) AR

by the encouragment of diversity in two N o g
specific areas: (a) the £ra1n1ng, recruitment o C
-and placement of Black personnel, and (b) the
selection and implementation of‘glverse édu~ . o
cational programs, both tradltlonal and non- ' T
C trad1t10na1 *u?« =2 . S -
. 9. Tralnlng was focused speolfically on planned
B ' change effortsmrather ‘than on mere personnel

p - ‘development in order to sustaln and relnforce _
o program.reform. ; _ : L, . _ . i
Fog i R . ‘ : ST N .
A Program and’ staff development were interrelated; ‘and résources ° S
and strategies cannot be developed or provided for one:without . . <
;o involving the other. : The Pittsburgh Center sought to capitalize . /"’ LA

on the strenghts of the Institute model for staff development and
at the same to develop supportlng strategles for. program or in-
st1tut10na1 changb T . :

Tt e,
i ' @
%"

The strategies, developed.were largely concerned with change in
the training of persons who are sensitive to and committed to the .
urban educational scene. For Pjttsburgh thls%guggested placing high
- priority on the training of more Black’ counselor/consultants, and the"“ ,
h * hiring of more Black Lounselor Education faculty. S I

. These strategles included such cha ges as.the following: (1)
the use of Cehter resources for providing both the leadershlp and the
risk environments necessary for the development of innovative training
programs and modeIs. To accomplish this the Center piloted; through w
the Demonstration Project, several training strategies and program ,
development processes and structures. The result of these pilot R "J
. activities was that errors were identified, ‘unproductive strategies . .

o were isolated and either eliminated or improved, and successful alter- v
. . /mative plans and models were hlghllghtpd (2) the use of Center re-. - ,
) sources for providing opportunities to explore alternative forms of ,
resource distribution and yanagement styles, (3) the- strengthening C .
‘of support for the dissemination and expansion of goals, objectlves, -
strategies, models programs, finances and use of personnel in both |
the Satellite and Center components. This’ support was’ proV1ded prl-{

- .- . v
. . . . ol s

. : |
. .o . o |
c . . I ¥ - T .




. B _ o o , R
‘ ) ' s . o . ] . . ’ "'.-} Y _' . )
' NN ‘ . L - .', ‘.’ had ,~. ’ . .;‘lf“’; '. .._"J_ /F ’ ‘m‘{‘
- “ . I . . ‘,' . X . . P ,,‘, }
E ‘w . . : ¢ e - R "',*“ Fo
: marily thrpggh‘short*terﬁ»ﬂraining in the, form.of conferences, ‘work- BN
shops, personnel” exchanges, meetings and written materials.. It per-
mitted all parts of the Center/Satellite network to bécome: aware of A
_ the activities of other parts’ while, at the same time, informing and . ,//{';k
.+ exposing others to their own operations and ‘activities; and (4) ~ the ‘
' sécuring of intra;and'inter—institutiongl commitments for‘both‘persona;
-and organizational change (EPDA/PPS P;opoSAI; 1972-1973) . - ST
® ) ) - ’ ' : -,
The -operation of the center component are illustrated. in the fol-" = ..
lowing -chart. The three primary functions shown in the 1left hand
¢ column are expanded to indicate the processes of which they are consti-
tuted.. The right hand colurn suggest methods by which these processes L
oy Jnay’be. accomplished. - ‘ e - L oy .
: ' | CENTER COMPONENT OPERATIONS . -, K
.Functiqné ' . o I - Methods .
.+~ A. Management S o s
'Bud%etihg Conferences
Pianning ! : ”' »Visitatidns_ - o
) Qisseminating ) Consulting : =
-Evaluﬂting ‘ o o _ 'Wo:kshops . i _—
iCoordinatiné ‘ - _Meetings = .. ;"
Policy Making' ey | .. . 'gj
. B. Program Development g ’ 5
' > - e . o
‘ Designing ‘ Workshops
- Implementing Institutes
Coordinating L . Meétings )
-. . Consulting ’ N Consilting
sl . ‘ > . P - o l. .
" - . ST 'lTb - Demonstrations .
« ¢ “‘'Visitations - ‘
C. §Staff Development ' o K
© Training . 7 Workshops
B ’ . -
Consultation e Institutes

- F I
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& S . S s »
. . - Functions L e ' Methods g .
- === o “*kw K u.( . T e
. e rade s ‘. o
Superv1slon ; A NN S -‘wConferences ; R
a "';';"”Eﬁ :;‘«};j. e * . C ‘: L ° A o ¢
Y . . . - . . - ' S
Personal and Profe§s1ona1 LT 6a51tatlons S R
- _ Grbwth , R e e o
R , &gy T T *',»f AR ,ConsultantS»n T A o
’ ' “ e s L . |
' - - . T o . Lecturers
&~ - _.Demonstrations . ,
hi ~ . N B . "
Ty . o ;;r’ o ~ Materials " .
R : ) . . T . . . : -,‘ r'ed
Center Demonstratlon Comp0nent . r} ) o T -

The center Demonstratlon Component was an exten51on of the types
of programs for tra1n1ng educational personnel which developed over . ‘ ‘
the past eight vears in the University of P1ttsburgh Department of. h v
Counselor Education. These programs operated in conjunction with -

" other schools-within the University and with other departments within
the School of Education in accordance wlth NDEA . and EPDA Institute
. guidelines. &
. During th1<ne1ght year perlod the Department of Counselor Educa~
. tion designed and implemented a highly innovative counselor training
progran. Empha51s was on training entry. level (Master Degree) counselor/ .
conSultants for’ urban settings alomg. with doctoral or post-doctoral , -
.~ level trainers of .PPS workers. The tra1n1ng model was characterized by Ly
\ . the following aspects: (1) trainees must be full-tlme students; (2) o
i o they must serve-a- specafled period of residence in the. department, (3" -
%he‘program is compeﬁency, rather than course or credit oriented; " (4)
fpart of the tra1n1ng must occur in the field; (5) the currxculum was .
~ structured for personal and professional growth and development; (6) ° A
"= theoty and practice were imtegrated, and (7) to.a limited exterit teacher S
educatlon occurred concuxrently with pupll personnel traznxng.

The overall goal of~the Demonstratlon Pro;ect was _to, develope effec~ v ;
Jtive 1nterdlsc1p11nary PPS models for the University ‘and’ cooperating - @
school and community proJect«part1c1pants.x The five major emphases’ from

the best of NDEA Institute training programs’ carried over into ghe Ceriter/ -

.. Satellite Project. and 1nc1ude' : s o .
. ‘ ‘ ’ o . .
1. the person as a learner; the learner as a person ° 4 .

2. group process as a vehicle for development

3. supervision as a developmental process . o e

4. the conwrlbutlon of behavioral and soc1a1 : .
‘sciences to training ’ ‘ @

. S.A‘program4p1ann1ng and organlzatlon—as a * & ; ;
p ~ divelopmental miliew.or context for training
. > (Gutner;e, Impact, 1970 p.4). - :
R e
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~ In tha~f1rst,year of the project (1971-1972) the de51gn 1nc1uded SR
° .the entire Coupselox .Educationf Department with supporting personnel .
T from tha¥d€§artments of Secondary Edgcatlon, Reading ‘and Language Arts, .
- and Edﬂeatlonal-Psychology Working cooperatively with these IHE per--
R sanﬁ@l were representatives of seven.local .education agencies (LEA), -
‘ providzng input from almost every type of educational program to be . L g
.found in the Plttsburgh area. The objective of this_consortium was to . :
demonstrate the aspects of the new PPS model by pllotlng a varlety of .-
_innovatlve programs.. - ‘ S . "
- Although the long~range goal of developing intexr- d15c1p11ndry modéls
was retained by the Dembnstratlon Project, the specific objectives and
~ methods for achlevang them changed over time. One aspect that changed
was the extent of the:direct involvement with the Project of other de- v
- partments and dlsc1§11nes within the University. Another change was ~
- ".  that the entire Department of Counselor Bducatlon no 1onger adhered
- so closely to Federal guldellnes in preparlng PPS worke: . for urban - v
~ schools, but broadened its focus to-train counselors for alternatlve .
“Situations, such as the: free .clinic, Mental Health 1q;titutlons, penal | - .
znstltutions, etc, S\ 1\ ' g e S ) I 5

", - The center Demonstrat; i prOJect retamned its -focus on urban school
~ community situations, however. The departmant's efforts to serve -
clientele beyend the schooxsshas, indeed, influenced the emph351s‘nn¢

4ob3ect1ves of the Demonstrat on ‘Project to some degree. ’

P

Two factors seem to- acgou t for Department and/or
' x| changing. .During the
first year (1971 72y ﬁeavy‘ emphdsis was put on "~/
‘demonstrating the relationship betweefi teacher educa=~ :
tion and counselor educ&txon'L Much energy and B . , ‘o
4 . manpower was put into the seven field sites‘selected_, I L
s for pragticum experience.  The¢ Center committed it- L
- self to looking at the: -role counselors.could.take ' - o — .
*  either through the team approach, i.e.,.counselors; " . s :
social workers, health workers, etc., or through
curriculum and supervision, i.e., reading and lang- ' ‘ I

“uage arts. In this process a heavy focus was placed . ' - e

~on the life and learning- climate bf the school.” The .

" underlying assumption being that is was. hot ‘the stu- ' '
. ‘dents; who by and large were in good shape, but rather
' the school and-services in ‘the community that Wwere.

. alienating. In part, this was-a result of the allen~;

ation felt between teachers, counselor and ddmini-
p gtrators. The schuol organization or system was thus L ‘
seen as a major source of the problemn which, in tuwrn, : o -
. was traced to the tralnlng models offered by the . ' ' ’
Unlver51ty. : S

»
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. The second reason for the thrust 1nta}0ther
-areas was simply that the seven ‘sites failéd to : .
live up to their agreement to rehire personhel : "

hwho had been through the Cemter’s tra1n1ng _pro- . K

gram. So while th thrust of the program in the : , .
schools continues through, the second and third - = . St
year, the objective of training pupil personnel ' ) ‘

workers has incorporated a larger area than just =~ - .

the public schools (McGreeVy, Aprll 1973 p: 7)

In line with the PPS Program de51gn, theatwo primary objectives =~ ..
of the Demonstration component emphasized (1) the training of educational:

personnel and (2) the developmerit of activities designed to enhancé im~

prove an restructure ex1st1ng educatlonal programs. o . 1

_ As a carryover from precedlng programs, the Center retalned its com-
‘mitment to providing the settings necessary for thoseé attmpts made to -

" demonstrate the many’ concepts and procedures articulated in the PPS Pro-
gram.design. Since there was neither proof nor total agreement that all
of the aspects of the design ‘were® desirable or helpful to the educational.
scene, the Demonstration Broject was 1mp1emented to provide opportunities-
“for experlmentatlon and development of a variety of the PPS components
and models. “This, in many instances, required a greater amount of risk-
taking than the Satellites or“the Counselor Education Department as a -

~whole were in positions.to chance because.of the organizational structures

ﬁ&thln which they functioned. Consequently the Demonstration Project .
* could provide the required risk~environment without actually rlsklng the"
loss which - could occur were it not a “demonstratlon" project.

The . prlmary method chosen through which innovative PPS models were
demonstated is the teaming of PPS trainees, University trainers and
_ field personnel for one or two dags pex week at a local school field 51te.
" Durind the first year of the Projéct, 10 sites were idnetified. They -
represented the gamut of 'kinds of school-community-student 51tuat10qs
found in the Pittsburgh area. The'seven sités chosen included: ' (1)
inner-city; (2) rural; (3) suburban; .(4) low-income, urban (Just

“outside the city); (5) an institution  for .dependent, neglected and’

delinquent children; (6) a home for crippled children which handles -
all types of specral educatlon cases, and A7) parochlal .

3 Basrcally, the. Project de51gn had two dimensions: one 1nVO1ved the _
demonstration of the effective functioning of 1nterd1scap11nary teams,

the Other, currlculum redesxgn. - ; *-

For the first dimension, two f1e}d based models for PPS personnel
wereﬂln operation and were demonstrated through the Pro;ect training
prograﬂ¥

S
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Teams of personnel from witlin the pupil personnel
services, ¢.g., counselor, social worker, nurse, ,
psthologist,.psychiatrist, probation officer, child
care worker, etc. ‘ o
. Teams of personnel_including PPS personnel gggkother
educational personnel, €.8.5 ccunSequ/consultants, :
‘teachers, administrators, curriculum, specialists,
reading specialists, etc. R .
Two specific types of student populations were jnvolved in these
demonstrations.” The goal was to dewign functions which were appropriate
to the situations and the individuals. Both models €or the two student
populations were operating in institquons*(Warrendalé,and Home for-
Crippled Children) which arestaffed with a variety of professionals

. - covering a large range of_educational,"medical,‘psychologlcal and social

service pxofessions;.therefore:providing the potential for successful. .
team functioning. K : ‘ s L -

. . L :

The 'second dimension jncluded school sites which encompass virtually
all the other types of educationalgSituations,found in the Pittsburgh
area. ‘The goal of thesé pilot models. was that of redesigning some part
. or all of the-curricula in these schools. Some of the models included
in-serviceﬂand pre-service teacher training; .some attempt the formula~
‘tion of effective interdisciplinary teams integrating PPS workers with
other educatignal personnel. . IR .

The ten dimensions of the redesigning activitiés are listed on the
 following chart. . ‘ _ y T .

w . . . .
s »

During the academic year 1973-74 .the number of school traening sites
~_increased to ten. ) : ' PR . AR

>
’

- DIMENSIONS OF REDESIGN ACTIVITIES IN
T FIELD SITES  © -

A. Imstitutional Change and Innovation;
' (Program‘DeVelqpment)‘ S

Curriculum
" Team Téaéhing and‘Tgaﬁ;néu
Redesigning bebartmenfal Struétures"
‘Redésigning'Institﬁiional Processes
' Intgdduction of Néw Personnel |
Design of Training Prog:éms
>\ E;{S.'

b




1. Site Coﬁmit;ee

: 2. Promoting Cpmmunication with Community Organizations,
: - Agencies and Other Groups ' ’

3. 'Cagmunicaxion between "institutions

- [N

. g e ) N .‘
B. Developing”Cdoperative and Collaborative Relationships

s
- . . L . »
©
. . : .
» : . e

3

4. Proposal Déveloi)ment and wri?iﬁg 1 )

A
*

S S o Ce A : .
Demohstration Proiect Objectives' o o ‘ .

2.
L]
3
L
3.‘
—
’
<
.
=)
y 4

"with individual students.

‘devélopment of ‘school and community experi- - -

'To'train counselors and PPS trainers who will

- the role of consultants with teachers, admini- .
: stratoxs,'anq.cgmmunity representatives.

.

: The objectives specific to the training of PPS workers'in the
_ Demonstration Project were: i : . S
"1y To train counselors and PPS trainersjwho have 1_4  B

. a proad develspmental persepctive and who can
utilize their understanding of learning pro-

on, personalisy dynamics.and

cesses, motivation, 3
techniques of individual counseling in working

4 a . ~
<. .

To train counselors and PPS trainers skille . .
in developing learning environments who will . ‘

‘translate their understandings of individual’
‘learning styles,

behavioral dynamics, gnd
effects of the \earning environment into the
ences which meet tie needs of the learner and
allow him to fully actualize his learning
potential. ” :

effectively use their knowledge and skills 4n

To train counselors and BPS trainers who have
effective understandings of social structures

and relationships and communication ‘processes

and who have the skills to utilize such under-
standings in effecting better communication .
within thgkschool system and between the school ~ .
and communityg _ , .

]
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5. To train counselors and PPS trainers who under- "
stand, people'interacting in group situations - ..
and who can utili%e this knowledge in developing

= » . Dbetter working relationships’ among groups of B

: -qtudentq, tenchers, and aﬁmiﬁiﬁtrﬂtarx. -

C e

6. To. train caunselors and PPS trainers who wzll .
devalop projects which will bring about greater
- involvement and cooperation between the com-
munity and the school toward the end of ¢reat1ng
a davelopmenta! env;ranment..

7. To ‘train counselors and PPS trainers who - ¢an

- eéffectively work with school personmel special-.
lists Cpsycholagxsts, ‘reading specialists, B

. curriculum supervisors, special education

) " teachers, social workers, nurses, etc ), as well

,asaw1th outside prafess1onals.

8. To train coﬁnselors and PPS trainers who are
aware of and Who effectively reinforce and .
maximize the role of the home environment in
positive learning, personallty-development,

, agtitude and value formulation, and in pro- ‘
~ viding motivation for students (EPQA/PPS .
5 Propbsal, 1972—73) - . ) S

o~

Bemonstraﬁxon Pro;ect Mahqgemant o,

y 1. Policy maklng models, for the tht Demonstration Component
have taken forms: (a) a site committee for each training site; and -
- (b} a core faculty for each training program. '

(a} Site Committees! The Plttsburgh conponent .
. designed a committee to operate-in each of e
“the places where the Center functiohed. The
goal of the Project/was to establish both a
, ~ PPS workers traznxng, and a traxnxng of PPS
 trainers program in each place that represents,
.a different kind of community, a different .
. ~ type of student, a different type of school
district. - The fbcus was to be on making the
- PPS workers and trainers fully functional with-
in the context of these various school, com-
munzty and,student situations. Consequently,,
in each traininglsite there was an attempt to
o4 establmsh a Site Commlttee, :

- .
N

" The Site Committes was deslgned to inciude
: - parents, students, and teachers from a. pdrti-/
A - cular school building within a particular cop-

 munity working together in a parity relation-

[t
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| . . shipy into this community was ipserted ve-
. © . presentation from administration, amd from the

L]

YA , - School of ‘Education at the Uni?grsity. It
| ' was from within this community that management,
- . design and decision making about the.develop-.
S - ment.of the training program for teachers and
PPS personnel occurred. Implementation of - Cw
policy making models was not easy nor entirely
successful. / , e )
(b) Program Core-Faculty: Each program (M. Fd. -t
% and Doctoral) was designed to be managed by a
program coordinator and two to four faculty who
- , serve as the core faculty foy that program,
.The core faculty had total responsibility for..
? - the design, conduct, management and evaluatiea- .
. of the curricular ¥xperiences .for the entire = .t
. length of the program. -Additional faculty' - 2
© - members may provide.instructional and/or T K
supexrvisory input “for the program, but they 1
report their reactions, responses, and evalu-. .
tion to the core faculty who are responsible, . .
for all professional judgments about students. : /.

A third cogrdindting group was piloted, during 1971-72 and was
developing again during 1973-74. It invelved the selection of PPS
administrators from each site and community members from each site
to meet with program faculty to improve the-interface between site .
and field training. Site persopnel played a role in on-campus’ in-

- Struction; campus programs were extended into ingservice functions with
eXisting staff. - y : L : ,
Y 4

As the deéignated-time span” for.the PPS preject drew to a close, the

felt that there was a hecessity to share learnings gained through three
years of experimentation with an even wider academic professional audience
than -they had been able to ‘influence to date. Toward that end, they
submitted a reguest for 3 project continuation for the purpose of dissem-

- The dissemipation project was approved, and its products testify to -
its worth, Videotvpes on various themes, developed at workshops and by
study gvoups), have already been presented. to one professiondl.organiza-

. tion,  and- requests for copies are already being received. Leaders -
manuals are also available with these tapes; " Similarly, monographs have
| wbeen prepared, and will be met with a waiting audience. Listings of
.both are inelgdedax the end of this Reporg .Section. | '

[
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This model was modified since its inception. -

‘program’s. designers realized the existence of one outstanding need. They

inating new approaches to training pupil personnel service professionals,

T
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. he PPS Project has been a diverse and fruitful effort involving
the talents and energies of a large number of individuals on a variety
of professionai. levels. For the most part,” the work immediately funded
* by the goverament has been completed. But the ultimate effects, as ,
- . nevw professionals enter the edycational mainstream and new ideas bbeome - o
available-to thdse involved in pupil personnel work, have bardly ‘begun 1
to be evident. . : ’ B o
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INTRODUCTION

This section focuses on three areas: the role of the University of
Pattsburgh in staff ahd progran developnent, a report of Center Satel= .
Jlite interactior, and a description of the Doctoral Program in Counsel-~

A or Education. ’

- )

» > .

The first section of this report efplicates the philosophic basis
underlying the developnent of stoff, progrom and students. The second
presents a summary of observdtions made at a colloquim held in Pittss
burgh in May, 1975, for the purpose of exchange and dissemination of
ideas between Center and Satellite PPS participants, And the third ,
provides a detailed, in-depth discussion of the doctoral program in ‘ -

* Coungelor Education, ‘

The Masters Progran in Counselor Education was selected as the
demonstration progran model for the EPDA/PPS Project. The impetus fer
the development of the Masters Progranm began in 1964, whén the depart-
nent of Counselor Education (established as a separate graduate pro-

© gram in 1262) received funding from NDEA to establish a training pro-
*  gran based on an "institute" model. ® The grant provided that monies be

used for student tuition and stipends; faculty positions; and to deve-

lop an educational environment to enhance the learning specifically for

the counselor in training. Since that point in time, the Doctoral Pro-

gran has been developed in response -to student needs and has evolved ’

out of the learning context of the Masters Program, ‘ s

. _ Expiiéatien and analysis of the programs has been part of the
~ 'gurrent EPDA/PPS dissemination Project. For this purpose, although the

S JMasters Progran is considered as the demonstration model, the Doctoral . .
awo - -Program is the program which will be described in detail, and analysed .
e from 't> theoretical perspectives as the third major part of this sec~

a3 © tion ef the report. The reasons:for this decision are: 1) the Doctoral

- Progran was developed from the same basic rationale as the.demonstration
‘model; 2) concepts are, charaeteristic of both the Masters and [octoral
Prograns; and 3) the study of the Doctoral Program was the cargfully re-

o searched topic for the dissertation of one of the Program's. receént graduates. . |
The text will explicate the design, the presentation of the rationale, -
conceptualization, and irplementation of the Doctoral Program and the i.
relationship of staff deveigpment to this design. ) .

\ : |
. - R % . B
. ~ '
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1. Progrém and Staff Development at

The ﬂhi&ersity ofﬁPittsburgh:

Y

A phief Overview

"Donald A5 McMurray, Ph.D,
) \_,-" : <

- Y - ' v

The Counselor Educatlon Program at, the ﬂnlverqlty of Pittsburgh
attemnpted to create an organizational structure which provided for.
systematic developmont and revitalization - for the trainees, the
training .programs, and the staff concurrently. .Programs at both
the masters and ldpgtoral level:were designed, p&anned and imple~-
mented with this xdﬂa in constant focus. /e -

The training mode was based:on the belief that as. students are
+being trained, as the program is developed for thegpurpose of
training, so too are the staff being pressed to‘become creative, to
take the initiative for the implementation of new programs; and thus
staff development becomes an integral part .of the training process.
In response to the need to provide both program and staff develop-
ment, the Office of Education funded a number of inter-related :
Unlversztyabchool’Dlstrzcts-Communxty settings where both the training
of worKers and the delivery of services could be reassured and re-
designed. Seven regional projects were <reated. One getting (Center)
provided the major leadershlp (fiscal, administrative, and programatic)
for the collection of four to seven smaller settings (Satellites).
Ruch (1974) (From EPDA/PPS Reports) suggested, "It was envisioned. =<
that the Tenter would play a significant and continued rolé in training
the Satellite personnel, who would, in turn, develop local programs.
. . s
* The Center-Satellite program focused on two’kinds of outcomes,
each necessitating a specific, though interrelated strategy. The
training.of educational* pexsonnel (graduate faculty through para~
. professionals} was staff development. Changing the training programs
© or the delivery of services for each worker was the second outcorie,
i.e., program development. The presence and interrelatedness of both
wis considered crucial to any meaningful reforms or pianned change
processes, .,

Staff Development: The f0110w1ng five basic 1deds about staff
develapment characterlked the hortheaskarQJect./ ,

.1} Each program included a specific minority population. All
the program$ recruited and trained workers from~the minority popula-~’
tion representative of their geographic area. For 1nstance, the North-
east Center recruited urban blacks,

’ | 43
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2) Revisions; innovations and new developments in both content ¢
and ‘process of ﬁraiping were instituted to meet the needs of the
trainees. : ) ~ ~ :

3)  The role model was rather perscriptive, and although variations:
-in emphasis were present, the generalist model was the central staff .
- development role model. | ‘ oL A L

4) The_project was- characterizéd by cross-age training. Both
trainees and preservice trainees received training under the auspices
of the Center-Satellite Project. The double practicum, with faculty
working with doctoral students, who in turn worked with pre-service
and entry level trainees, was é frequently used model. -t

' ) 5) Pre and in-service training was viewed as a continuum and
treated simultaneously. Often training activities combined pre-service
3 ' training with professionals already in the schools.
- R . n P

These approaches were employed to improve the quality of staff
development., At the same time, a number of ideas about program develop-

ment were*also important to the design of the program. .
Lo Program Develupment;  Five concepts_canvﬁe noted about the mode
- of Program Development characterizing the Northeast, Project., :

R S It was assumed that program developﬁeﬁt takes a sustained
effort over a long period of time. Further, new structures and

- program changes often require the acquisition of new skills, new .

" processes, and changes in work related behaviors. - These innoyations s

require training, retraining and a specificity which all consume time.

, 2) Institutions change institutions: One institution engaging
another in the creation and cénduct of meaningful alternate structures
and processes becbmes an important part of the projecg; '

. . 7 . © * S 4
3) ° The concentration or combining of resources at specific, 7

- sites became an important 'focal point for program development. This

- Was -accomplished to overcome the many processes within an institution
that tend to neutralize reform efforts. o . o /

-

§ 4)  Diversity was a strongly held concept withinm the project.

. ,Not only was there.a s*rong emphasis on the recruitment. of personnel
(students and faculty) from minority populations, but the identification -
and selection of a diverse collection of educational programs and
patternsd practices (traditional and non~traditional) -was .encouraged.~ -~ -

5), Speciffc training to support change efforts was desired.

. Such training was related to,the institution and maintenance of
* . program changes, ' - ' : ’
v

R In order to maximize the likelihood that prqgrammatic‘gdals‘would

3 o [

]
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be obtained‘at the University of Pittsburgh Program, several elements = -
in the application of the program design were emphasized. First, the
control and ‘design-of the change was to be at the local level, the point .
of implementation. Secondly, alternative role models for ‘both train- -
ing and delivery of services were encouraged. Third, mechanisms

> - for frequent exposure of each institute's'activities,;programs, and

4//’¢ prpblems were provided for. Finally, in addition to staff development, ,
.specific program dévelopment of institutional support activities .
was provided. . ' o, ‘

-~
»

In summary, the Pittsburgh program as one of the .six Northeastern
Center-Satellite Projects, sought to capitalize on the strengths of
_sthe Minstitute" model of staff development while at the same time -
" developing support strategies for program change. ‘

¥
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2, Center - Satellite Interaction

. Charlotte Loteka

*

In an effort to-view the role of the Pittsburgh Center from a .
variety of perspectives, and to provide’ a forum for dissemination of

information and ideas, a colloquium was held on May 8, 1975 at the -

satellites, the centier , the University community, and from field

v University of,Pittsgrrgh. Participants included persons from the

sites cooperating.iy the training of students_in Counselor Education.

‘The meeting itself was an example of the use of the experiential

approach to learning, or in this case, reporting results and findings.

L

This was selected in preferengce to a more formalized approach involving
the presentation of written reports by individuals fro
groups,

m the involved

4

. The data for this section of the report are drawn largely from an
. gudio tape of the proceedings of’ this colloquium. ~The following persons
from the Satellites, the Center, and the Field Sites:

were invited

\ S

Colloquium Coordinator: Dr. Margaret Becker

-

Center-University of Pittsbhréh Participants A

- Dr. Robert Campbell

Dr, Canice Conhors.
‘Dr. Patrick Malley
Dr. John Mosley

Mr. Joseph Werlinich

"

Satellite Participants

Dr. Eileen Nickerson ‘ .
Mr. George Vito - -

_Dr, Doris Hill, Dr. Richard Stevic

‘Ms. Margaret Labot; Mr. Carter Bowman

; . .-- /

Satellite Consu}tants

*Soston: Dr. Jane O'Hern

Brockport: H. Jayne Vogan

Buffalo:_ Ms. Collette Girard v
Duquesne: Dr. William Faith .
Washington, D. C.: Ms! Mrytice Tobias

. Professional Ofganizational Cénsultants

APGA:  Mr. Frank Burnett

PACES: Dr. William Groves -
' Pr. Richard Malnati
NARACES: Ur. Judith Scott’

 / /7
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Pield Sltes -

Homewood Brushton NHC
., Mars Area High School K
. Allegheny Community College
Lawrenceville High School
Allegheny East MH/MR * -

Robert Boulden .
o Mr. James Duerr o , ¢
* Dr. Larry Dukes |
Sister Mary Elice
Ms. Kelly Estes

Dr.
Dr.
Dr.
Dr.

Dr.

N

Sister Eva

James Higgins’
Edward Hogan .
Edgar Holtz ‘
Vernell Lillie’

Jerry Seraphino

Jerry Smith

Ted-Soens

. Holy Family School = =+ /

Mr. William Fisher Tayler Alldérdice High Schcol
Mr. Dennis Flosnick A Holmes School .
. . Ms. Ida Freeman . N Hill District Catholic’ School
. 'Mr. Paul Friday . Intermedite Jnit, ?1ttsburgh
© Mr. James Hawes ‘Holmes School

North Hills Schbol, DlStTlCt
Point Park College .
Hamption School District
Black Studies, University -
~of Pittsburgh _
WPIC, Oakland Team A

Dr. Robert Loiselle
. . Mr. James Manley | North Allegheny School District.
* Mr. Robert Maycheck Associate Director Pupil .
. " Services, Secondary School,
. Pittsburgh Schools :
- Ms. Hazel Moran South Hills Chzld Guidance -« °
o ‘Center T
. ' Ms. Mary Jo Pisano Axt Institute of Pi Petsburgh
g ‘ . Ms. Martha Riordan * Lawrenceville Catholic
: Ms. Sue Schiller University of Pittsburgh
‘ T "~ Learning Skill Center . .
' Mr.  George Schubert Tayler Allderdice ngh School

The Center ¢
East Liberty MH/MR N
Gladstone Sr. High School

Allegheny Community College
Westinghousg High School
Mycoda -
Westinghouse Hzgh School
Northern Area’ Satellite, L
) L _ St. Prancis MH/MR e T
Karma House

Dean James Spence
-Ms,” Mary Stone . .

Dr. Robert Teeter
- ~ Mr. Ted Vasser .
. Ms. Jane Van Wormer

. Mr. Vern Wetzel-




Satellite and CenteT pefrticipa;\ts at the meeting. vkére asked to gddresé ,

these- 1ssuesS: . .
e - . . A, An'explication of the exgectations‘nf each of thes A o ’
: " gatellites and the pitt Center in texms of theit - | T

o involvement in ‘the Project. A statement of the”
v ‘goals of the Project for each Satellite and the
: pitt Center. 0\ o L

8. Each Gatellite's view of the positive and negative
effects of their snvolvement with the Center: im-'.
pact,_meshing offexpectations, sharing of goals, etc.

C.° A zeport ‘fror the Center: as to the _positive and neg-
ative effects of their, invbiwement‘as a Center; .
specific to each Satellite, to the community, to ' R
:multi—cultural ‘jmpact, and to the greater University.

o ~ What follows is 8 summarization of the views presenﬁé’&“,“'informally, "

' in the first persan‘,' at the,conference',v‘ by the consultants, obsexrvers,

~ and others connected with thé‘Satellite_—Center project. For ‘convenience; .
the remarks. 'relate& t¢ the different gepgraphica{l areas have ‘heen con~

densed and separated into those dategories. - ° o

1

A

Center - University- of pittsburgh -—\Mr. Joseph Werlinich B

; Looking back, historically, srito why we are @ part of this pmjéct
“we find our personal motives for affiliation and satisfaction of need,

 are coupled with our broader motives for:  systems: int;eractiom.for !
- . change, developing 2 ¢raining, model, using f’uni?g _to support many’ stu-

i

. dents (minority groups ‘and-othex:s) , and pringi ‘people into the’ main-
stream. ‘ et : S
~ _What we acconplished, very positively, was the use of the funding
to enhance ‘relationships between diverse groups of people, and the pro-,
viding of credentialling for these people by bringing them through the
system at Counselor Education. Re-creating the me ning, developing 2
sense of owning or belonging, re-envisioning the process of education,
allows the in'di.viduai to pa::ticipate in.a project of mutual creation
where he feels invested and involved. he idea of a processawithin a
process is ‘the /£oundation of  the training model and for the 1inkage.

spetween Satellites and Center.: IR other words, the Antexaction of the
system at lagge, which is a sample of the possible jmpact on the ‘great-

ey ‘community. At any point the unit of interaction can be seen as 2
todel’ for, another comparable interaction. ‘ o
Did we accomplish what we wanted to do? Some of our Frustration

1 .. has beeri that the larger s:?stemdid not “change Very much. The minority
Lo group members were for the most pari, 1p rought in" instead of their ‘
. taking.part in rebuilding ‘the i}ierarchy of decision making.. The people
at thejtop are still deciding who wilkl decide. #hen the funding 5tops, -
will the positions fprminority menbers disappedr with the "soft money"' »
’hnd-_-ﬂé_e structure retuin “to the status quo prior £0 intervgntiop?
: ) v L e ST /
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Our own need for survival has impeded our proggess because of
having to make "politicall’ compromises. Our confrontation with the /
bureaucracy has been blunted by our concern with maintaining what we
have. . e 1 -
Another issue is that sour power and mobility as a’ collective body -
is pretty well limited to moVement within the institution.  Individually,
however, we have made significant impact.. It.is within the sphere of
interpersonal relations and pexsonal philosophy that the project, at- -
Pitt, has been most. meaningful and successful. Our connectedness
with the Satellites hds provided linkage, -feedback, and mutual support.
The community based field sites have served as vehicles for practicing
in other environments whit we practice at Counselor Education. The .
scope and worth of the entire project has been enhanced by the coopera-
- tion, support, and services prowvided by the coimitged persons involved.

3
"

_Boston Satellite -~ Dy. Jahe O'Hern "’

A . - . : - wr

_Entry into a system is one of the issues which concerns us: how
do you move’into a system? do people want you? how do you get. people
" involved? We have found that in order to go out and impact others we
must work with our own peoplé first,with the Field Site personnel,
and within the University. We have now made some real changes within
the department and the University. We have moved from a traditional
. hierarchy of decision making to sharing in the selection of students
and staff:. We have developed with the University a core program that
.will include psychology, psychiartry, social-yoxk,’psychiatric nursing,
occupational therapy, special education, réhabilitation counseling, ¥
and- others in human services. / Now these schools will be collaborative

ic to gll with which students can integrate their

and provide a core basi
specialties. I o v
.. . One problem is getting the right people -at the, right time involved
' in the devélopment of the program. WAlso, we must plan and make some
decisions beforehand. But communities desire input #nto what is being .
done, and stadénts entering in September react without a sense of
involvemen’ to plans we made the previous March. How can we provide
for a sharing of the vision when all the participants were not part
“of .the process from the beginning? . L : < ’

, A truly collaborative and,grpductive relationship with our field
_sites has evolved since some of our staff became part of theirs-and '
' some of their people moved to-our staff. "This is an example of cobst
sharing which is intimately related to the working of - the project in
.3 positive way. Cost sharing has also allowed us to continue to try
- to attract good members of minority groups-to the University. There
seems to be a big shift taking place in the-area of financial responsi-
_ bility.. Compared with the traditional processes, we have been able - =
" ‘to negotiate with the Vice President of Student Affairs at the University,
‘and we are doing so with social-agencies, school systems, and other
systems. K ST K '

i . .
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7 Another question -concerns accountability: have we done anything?
. Are we dding the job we set out to do? .We have bekn getting both

' positive and negative feedback from students. .They and our community °

/ board taught us more than we could have learned in any other way. We

- Duquesne Satellite - Dr3'William Egith !

are really starting to talk about community, rather than only about. ..

whom we can get into college. Are we' interested in feeding into a system'

a more competent and far-reaching counseling program, as opposed to - 7//
tacking a system that is a challenge because the traditional approaches 2
cannot £it in? Where do we.provide training for our students - - <= :
in an "easy" area where the experiente of one-to-one supervision is /
better, or in a "difficult' area where creative and ‘innovative approaches
are a must? And, in what ways can we cluster to provide some support ‘
for those students. who eventually take jobs in a system? Can we develop.
peer groups for continuation of pyrpose and a sense of affinity among

our .graduates? We lose our potency in many cases when.he?r@falone.f _ e

” /s *

It seems likely; ultimately, that our many small fetivities will
actually change the larger communities within which we move, but QVé%‘

-

.a longer time period thah three years, o :

. - The responsibility of using federal funds precipitated the
dttitude.that we found ourselves facing:, We must get everything done
in the space of a couple of years. This kind of*imposition gives ‘immediate
results, but. little lasting effect, and we-need to move away from that.
Instead, stressing patience, we can experience the initiation of 'the _
project, stand.back and look at what to&k place, then come back (with -~ |
a sense of "ownership" because of the ‘involvement) and develop what  ,
might be”a new program, different froh what was instituted when the * |
funding began. ' ,

<

-

Brockport'Satellite - H, Jayne'VOgan . . | o

 One of the thlings that has happened to change our ‘institutions

has been staff development: The process of giving copnseling away. .

The repository of mental health does not lie with the few people who o
have that title. We started in a small way under the auspices of  the
project with any voluntary collection of students, teachers, community
people, administrators, coungelors, and whatever human relationships
. we had, teaching people to communicate better, doing all the things
of the kind generated by the project, and over four years we progressed :
to work with all the administrators in that district. They have now
instituted a training office within the district to pick up where 1
leave off, and have hired people whb’aye good, who do- training of
nuclear groups within shcools. Of nineteen schools in the district
thirteen have an origoing project for .staff development and re-training:
of adults within the shcoel. I am still an external consultant, but . -
the disfrict has institutionalized this change even though the federal
money is gone. It is somewhat different from other "soft money" projécts

€ N
. .
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!in which the money is withdrawn and nothing remains. Angther aspect is . w
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ithat we got some pub11c1ty from the area schools ahout what we were
v - doing #nd the. Unlverszty began to- feel the need to implement some staff
' " development within various de paﬁtments which we have now begun. I .
feel that the change coming from within the Institution of higher _
education was more significant ban‘thpse changes motivated by external | | - -
agents, even though school distrmcts in the latter category are
far;her along 1n*fﬁk sequence of change. . ’

' Washlngton, D C. Satelllte - Ms. Mrytice Tobias, Ms. Margaret Labot v =
: . Mr.Carter Bowman - ¢

- B a

What degree of success and fallure have we experienced? ,

-sx.. . N

| How do we plan change? . - . g .0 R

How is planned change 1mplemented?- :
¢ : T -

- L

"How do we deal W1th peoplﬁ coming in at dlfferﬂnt stagcs of the process? .

How do we define tbe needs of those/we serve? ' .‘:. T -

'How do we reach or hold the pupulatlon WQ‘Are tryxng,to serve?
These are some of the questlons bexng raised, Change is' one of
the only cgﬁstants .in the varieties of our experzence.

Our progzam in washlngton, 'D.C. was the only one of the Satellites
that was an in-service progrdm, having' been a public school system and
_ -+ having'a population projection that was climbing. Our idea was toaffect = -
. - the pebple already on the payroll within the system; this is one way -
| —— —.-t0 5T people involved. One difficulty wasito try to maintain a degree,.
. - of stability in the local school and yet encdurage the University of -
. Pittsburgh to ‘accept some of our teachers into “its ‘program,. knowing
. what the loss of those.teachers to, the faculty would mean. We had
to assess our priorities and one of our strongest valuesseemed to be’
with the personal development of the people, having the\bel;ef that
these people could then make changes in the institution as an indirect .
outcome of their persenal change.. This brings up the committment that v
we have to the institution for having' these people return to that setting
- - or is our goal really bigger than any one institution? " One thought
. is that an advocate for the kinds of service we want to provide can - '§§-é‘
] become part of a network of an extensive system. This is the direction o
’ toward which the Garnett-Patterson Satellite has been moving. Many
- of us are no*longer in the building where we started, but the communica-
. tion channels among us are .still open and, we are still pressing for
+ . the kinds of things that we want for children. We could not anticipate ‘ :
the constant change of persomnel within the system, but rather than .
- see such turnover as a stumbling block to progess, we can look om it . .
as an assist in terms of broadening our impact. To evaluate success
or fatlure we should not only see three years within one 1nst1tutxdh,
but instead see “the larger pzcture,,proyectlng ourselves in time and
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valuing the contribution to the field of Education .as a whole system. -

~ Change is a painful process_ --- with it needs to come an enlarged view 4

of'what we are about., We need _to be optimistic and broaden oux pexrspec- R
tive and not get cayght up in Iouking\at just.one setting. : .

.. - -Regarding.the larger society, change threatens those who may cur- -
rently have po‘x&tr, Do you think that people are going to call on us and
say "help me take care of a situation", when thatve-ry‘pleat implies 2 _ .
loss of previously held power, or when we may be the agentsiwho will rid .
hin/her of power? ‘Those who call and ask are not the people who want %o

‘maintain the system as ‘it is. The calls are from the few people who are

invdlved in a situation in which they ade trying to bringiabout a change,
and in which they have indicated that their survivial in the system is

- “not the most importait factar. . Willingness to risky to stand up and be ©

counted, not just to talk dbout it-and do nice safé things to get it to O
happen, is a very personal risk as well as a departmental risk. If we N
want.to bring about’changes and the system with which we deal is too

strong and powerful right now, the big question is "How db we mobilize:® , @
the footsoldiers in such a way that they can have-some impact on what

L XY

- is going to happen?' How much and whers people can risk in the changing

of institutions relates toithe question of "How do e prepaxe people to
know where theéy want to go?" It is dependent on where .those people see .
themselves in terms of their needs for survival, and that is a critical. - .
-issue in-choosing suburban or urbsw (inner-city) sites to work in. That, i
determination has to be an individual decision, . s S

, -Many graduates pi‘* the Pitt program experienced a sense of isola-

tion and confusion when' they returned to ths work world. They felt .
undey-used, without support from the people or existing structure of the

- -institution. . Peer linkage could continue to validate the lived-experi- '

ence at Pitt that is-so difficult to understand .unless you have been . .
through it. It is frustrating to find employers looking only for some- : -
gne to help with record' work in the coupseling field. With greater -
force of numbers of pecple "impacting" the system perhaps our resources

could be tapped, changes could be felt, and we could do mor® of the

. rhin s e e —————
p—— T L " , “','..' . . .

Buffalo Satellite - Ms. Colletts Girard =~ - . A B ’,

" . How the model is developed from the very beginning can ;n'aké a . Lo~

- .this out with communitie$ and those who applied for our program were if
terviewed by a community representative, by the University, and by the -

’ :
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great deal of difference, in my experience as an administrator. We plan~

ned tegether to attempt something we felt we had a need for,. and we did

it together. This planned change was not a very big one, but I do not

think that very big system changes come about anyway. - My feeling is that

a gradual shaping takes place. We know what we wanted to do, and we saw

this proYect as an opportunity to get something accomplished. We wanted

to trgin teachers who were presently in the ‘inner-city who were operating

on a fairly successful level to become inner-city counselors. We worked<, -

public school systems., We put them in a program that was very much Tike

3 B ‘ = .
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. what everyone else went thyough; however, in addition, they were to spend |
two £ull days a week as interns in the schools, with the end result of*
increasing our minority population of counselors. We talk about programs,
- training people to meet the needs of children, rather than, the "gtraight!
role that we know of social worker$, ‘couriselors, and others. A,number of
our people are in Title I schools, and their impact is felt in working
_with staff, principals and commujyities. It has bgen such that those ser-
vices are being requested and receiving positive evaluation, ‘in some-cases
ranking in funding priority above the traditional subjects. The waywe .
started initially makes a big difference, in my opinion. ~ The consylitant
didn't have to come knocking; we :spened :che door together. .

4 .

]

APGA - Mr, Frank Butnett, PACES - Dr. Richard Malnati, e
NARACES - Dr. Judith Seott =~ - . iy '

. There needs t» be an emphasis on "follow-up" of support within the’ )
community for graduates employed: there. Of course, much of the ‘training

\Y given should take place "on location" within the commumity, so that at-

titudes, abilities, and rélationships can ‘grow and be appropriate for the
setting., Most of us are located in the city. Can the power behind chang~
es e sustained, unless we focus on supporting the individuals-who are

out working in the community ajone?’ ' :

- vea F

: We do good things and can communicate face-to-face, but ye must’ de-

“ velop as a professional Body that can influence decision makers. We need
to be aware of public relations. The clients we dext with are not in a .
position to explain how effective we arve. We must become more conscious
of communicating our program to other kinds of people. How can the Na= .-
tional Drganization use its communications channels to tell people what
has happered in this Center-Satellite Progran? There has been some in-
formal filtration of new ways of training, of impact systems, in the pio-
fessional organizations. In what ways can APGA, PACES, NARCES and other .
professional organizations be an outlet for sharing what has been learned ,

so that others may try also?s _ .
' Field Sites: Black-StwiTes, r. Vernsil Lillie .

.Mars Ar€a High School; Mr, James Duery 7 . ~ - s
o The evaluation of the project need not lbe measured by t;:p cﬁange:s in

institutjons alone. The kind of change that~should not be ignored is that
which happens on a one-to-one level in the farther rgaches of the institu-
. tion that no one.reports. As a training model we can often use energy bet-
ter for human development on a perSonal level. Meeting a teacher and-mod-
. eling forther an interaction with the class may serve her needs more than.
an officiul program that does not touch her. Look at the foot soldiers as
well as the officers when you are considering the question of success in

+

implementing change.

We must pay attention to-the people we are dealing with at the field
site and at the University -- formally or informally, someone who has Y“po~
litical" power and know-how must relate.to school administrators, teachers,
counselors, and the "Board". - We need a.person she knous his way around the -
district and believes in what we are doing, who can dedl %ith all kindse of

pecple at different levels with diffcrent titles. ’
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Suimmary _ : . L. = .
Underlying the projeéts were many values, some of which were foreign
to academia, or which had 1little.influence there. Especially significant

" . was valuing commitment to students over commifment fo professional or insti-
tisional structures; valuing processes over products,-valuing ambiguity -
rather than finality, and valuing that which has baen learned through life =
experiance rather than valuing only § rmal course experiences which can be S
‘validated by transcripts. R A v s . .-

2 . ' :

|
|
'R . . 1
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w} N .
/

A A significant project mode ;\ss thg prpvisioﬁ‘fqr, differential learn- . |
' ing styles rather.than the traditional assumption of uniform learning - ' |

+*

style, The projects introduced such innovative features as cooperative _
- admwssions, community in-put, and field based learning. To what extent do
a‘ these values still exert influence? ST o S

w
]

Th\ése values indeed continue to exert an influence on the academic «""' s
cormunity and on society.at large. Witness the growth of the Humanistic
- Education Movement, the development bf institutional tangents like the
- . University without walls and others, the acceptance %f the Free Learning -
< Eavironment by some public schools, and the increasing emphasis on counsel-

- ing the student with his personal needs, as a whole person, rather than |
solely as an academic performer. People in all settings in the community
Have been and are continuing to be influenced by those. who experience and

- therefore know that there is more to learning thah the classroom, grades,
and cognition. There has begun 3 willingness to use -a-devdlopmental ap- - °
proach, creating within the framework.a way to geet student and community
needs before a breakdown occurs. ° S o "

» B
»

There. are_sonme -who anticipats an ultimate return to the "traditional" .
approach in académia, butit seems Iikely that at Teast some- small but -
. growing body of changes will continue to happen; we have after all, changed
> - quite a bit since Dickens wrote about a Child's Life in England. tThe North-  _ |
eastern EPPA/PPS Center-Satellite Project was a step in the directiomw of
g bétféﬁ'ﬁg"th&“’qm}ity*:@;ﬁ.—%@&ﬁggﬁm__f@r ninorities, majorities; indeed, for .
. "o all people in the systen, NG I ; -
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. 5. The Doctoral Progran at the University
.0f Pittsburgh’s Counselor Education Program: -
S 4 : .
. History, Description and Analysis
5 . in Terns of Value Catepories
AY .
e . - - ¢ .
4 ' 2
' Donald A, McMurray, Ph.D
o . 3
' - . .
e ]
’ s . B ) : *
- The Mnivcrgity of Pittsburgh has been training counselors for Gver

tharty years: From its inceptien until 1962, the counselor training pro-

gram was the responsibility of the Department of Secondary Bducation. In
- 1962, the Department of Counselor Education was established as a separate
i gradug ate pr@gmﬂ0 (Pr@gr&m Bescrlpﬁl@n, 1871, p. 28)

_ ‘Since ?he beginning of the Counselor Education Progran the emphxsis
. ; ~ has been on the development of the Masters of Eduecation Degree, When &
‘few students hidd completed the Masters Dewico, thev were retained as

_graduate assistants to help train incomifif Hasters. .Degree students. Thus,
, ~a need for an advanced degree progran was felt. THe response to this need
. was to credte a- Doctoral Program in Counseleor Education. The Doctoral

« . - Program began in the school year 1964-65, with an enrollment of ten (10) .

‘ studente, ﬁh > had grown to an enrcliment of one hundred-seventy beginning -

and continuing students (176) in 1972-73, This growth was greatly aided by
* federal support (fimancial) for d@um@rai students JProgram Deseription, -
' 1941 p. 38},

4 ,‘, - 3

- %1ngefth@ Masters Pr@gram was the established tra;nimg pr@gram in

. ¢ .the department, and the Doctoral Prograri was deVelofed in response to stu-

dent needs (rather than by Uesignj, the latter program became an @xpansien .

of the basna rationale of the former program. . .
This 1s not to imply that the deﬁelaped Doctoral Progran is n@t an
entity in its own right. :Rather, it recognis es_the.faet that many of the
characteristics present in the pr@gram may also Be found in the ﬁast@rs
Progran. .

. -
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Desexiption of the Training Design

r . N :

The purpase of this section is to deseribe carefully the design of
the Doctoral Progran in Counselor Education. To® fagiliyate understand-
ing of the total progran, the data will be presented in threc segments:
Rationale, Theoretical ConceptualiZation, and Implementation. The first .
section will explain the basic assumptions behifid the program; the second
will delineate the theoretical constructs of the training design; and the
thard, which is divided into two sections, will €lescribe the character-
istics of the progran and provide a pplicy sciences perspeative of the

wnplenanted progran. ] , ) e
. 5‘ @ K
Rationale | ¥ ' ' -
g
The Docteral Progran was developed from a number of basic assunp- .

tions comcerning training. Sinee the rationale of the progran was never
explicitly recorded in any official or non~official documents, the.writer .
gleaned eighy basie assumption statements from a varjety of sources
(College of Education Bulletin,. 1974, NCATE Report, 1973,.Impact Report,
1968, and Interviews with past and prés faculty, and adninistrative
members) and presented them to the prefent faculty for their reactions.
- The participmsw sere asked to “Gither Yagree" or "disagree" with the
G
A

stated assusmption and to add any ad@i onal' basic assumption statements

to the already existing eight, . . ‘ , -
. s . &~ oA R 7
The eight basie assuzftions and an explanation of each follow:
' Y4 ® g s . A
I. The bagic ratidnale-of the.Poctoral Program is an expansion of
the rationale of the Masters Progran in Counselor Education at the Univer-
sity of Pittsburgh, THis assunption stems from the awarefess vhat the
Masters Program developed in the Counsgier Education Department, and the
Toctoral Program evolved out of the learning dontext of {the Masters Pro- -
gram. Of the 72 percent of the faculty members who resggﬁﬁed, all except
one, (90%) afreed with this basic asbumption. The reservation suggested
¥ the one dissenting faeculty member was that there is an assumption also
that the beginning doctoral student has experienced and- assimilafed many
of the personal development experiences {i.e.; group’progess, pre-practi-
cun, experientially oriented course vork, ete.) of the,Misters Program.
Therefore, the emphasis of the Doctoral Program leans towdbd expanding
and strengthening professional development, particularly in the areas of
content, writing, analytie skills, and practical research. A second
faculty member, though supporting the basic assumption, suggested the
same wmdea (i.e., that there is more emphdsis on theoretical coustructs,
€38, , hnowledge, writing, theorizing, etc., at the Doctoral level thens
“with Master students). ’ o ' PN

" 2. The person'is a learner; the learner is a pergagrﬁtmpa@t,'lgéﬁ,

p. 4). All of the faculty agreed with thig assumption. The statement '
1mpires that a training progran Should focus on developiug the "toral™ ¢
¢ © ~ ‘ . =

.
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person. The simple acquisition, of knowledge and skills is not sufficient
“to make one a professional in the helping professiong; the pipsonal devel-
opment of the student must also be engaged in the.process. BYth parts of
a participaft (person -~ learmer) must be engaged, intensifiedy} and extend-
ed by the training program that seeks to develop a "professiorhi® fully
(Curl, 1974, p. 43).

3. Individuals learn at different rates. The assumption is that
"individuals enter the program at different educational "places" and move
through the program at different rates of speed., Therefore, a training
program must design means of working with individual differences,yand
* provide the necessary flexibility -to accommodate them. One hundied per-

cent of the responding faculty “agreed" with this statement. Ope faculty
member, in support of this ‘issue, raised the pertinent question: Because
+ some students have demonstrated competencfes vutside of this department -
prior to coming to it, or upon leaving it - which-has afi"BEfecs $n t¥oir
program; how much acquired experience counts as Déctoral ‘fompetency? . o

4. Learning is% developmental process. Closely aligned with the
preceding assumption, this statement suggests that learming experiences
. are temporal and therefore can be sequentially planneds All of the re-
. sp?nding faculty agreed with this assumption.

‘WYL A group process is a vehicle for development (Impact, 1968,
pP.+4)}.- This statement suggests that the planned use of groups and
groupings can greatly eshance the development of a person at both the
personal and professional levels'(Curl, 1974, p. 44). All of the fac-
ulty accepted this assumption. Many of the learning experiences in the T
training program are, therefore, structured in groups of varying sizes
to facilitate different inggnts'bf personal - professional development, ,

"4 The purpose seemed to be td create an environment of varying closeness ' .
and opennéss where participants could experience themselves in relation ’
to otifers, the content and. the process. *One faculty member suggested
that the changing focus of groups and groupings within the programs were

, for‘ghebyurpqse of creating ambiguwity which would force/the learner to

+ identify the self as the source of ‘meaning angbpower. Co ﬂ\ .

“ §

6. Supervision is a developmental process (Impact, 1968, p. 4). =
The assumption is that supervision is not an isolated activity directed
solely towdrd developing counseling skills in a person. Supervision has .
both an extensive and intensive developmental focus, -thereby moving a .
student from where he is when he enters the program to where he should

be as a-pompetent professionais--All of the faculty agreed with this as-
sumption. ' f/ L ] a - -

. fa el . - K .
7. Interdisciplinery “iearning is part of developing the total

person. The underlying premise is that personal and professional 35%e1»;;
opment in the helping professions are enhanced by ai interdiciplinary . . 4
’ . ) . ' ot . L . R ' « i
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" theoretical conceptualization of the prograf™will be delineated in 'the

. | 7‘ /;

. _
approach. Again the emphasis is on the development of ‘the "total! person.
Therefore, other disciplines (e.g., Psychology, Anthropology, Sociology,
Child Development, Social ‘Work, Business, etc.) can offer significant
contributions to the préparation of a well rounded individual. One hundred
percent of the responding faculty considered this statement to be correct.

8. Program planning and organization is a deyelopmental milieu in
the context of training. (Impact, 1968, p. 4). The assumption is that
because program planning is an important part-of training, it should be
flexible and responsive to the need of the learner. There is also an
assumption that learning is enhanced in a training program which allows
the student tp assume much of the responsibility for his own learning
(Curl, 1974, p. 45). The total responding faculty accepted this assump-
tion. )

’
-

A few of the associated comments by 'faculty members suggest that
not only is.program planning a developmental environment for learning,
but that as-it develops withim the total context of training it also en- -
hances that training process. One faculty member indicated that the con-
tinuous program development atmosphere contributes to the possibili'ty of
faculty and students becoming colleagues in assessing, building and par-
ticipating in the development of tht’gifgram,' . S .
> A-different perspective, contributed by one of the faculty members,
is expressed in terms of the "minnow theoty" of staff development. This
theory suiggests that if all faculty swim the same pattern, then someoné

(the studeﬁf) will get¥the message, even if s/he cannot understand it,

The eight basic assumptions,’ plus the commentary, suggest that the
program emphasizes a move away from traditional models' of education. As
oné faculty.member noted, the assumptfons' indicate that meaningful educa-
tion-ligs in reversing, or.at least changing, the traditional educational
emphasis, i.e., mpre focus on process and experiential learning and less’
on the'.strictly conteht oriented program. These eight basic assumptions,
thén, form the basis for the theoretical conceptualization of a different

~view of a training program. L .

&

In order to further the understanding of the training design, the

“.following section. A global perspective of the system will be. presented
“along with a view of the internal functioning of this program. Both
perspectives are directed toward understanding. the person's. interaction

with the system..

3

AR g, . o
. - . ; +

\

1N




E L,
Theoretical Conceptualization

o .

. The.conceptualization of the Doctoral Program in Counselor Education
can best be understood if it is presented from two different‘perspectiyék.
The first perspective will be a global picture from the nanagemént point
‘ " of view. A question which would help focus on this perspective might be:
What are the processes/and conditions which must be controlied in order ,
to design a program of one's own making? The secon® perspective is that
of the internal functioning of the department. The questions which would
help focus on this perspective might be: Given an autonomous environment,
how can the wvarious internal elements, processes, and conditions be com-
~ bined tq maximize the basic assumption (the person is a learnet -~ the
learner is a person) about fraining a counselor? ‘ '
1 LA

-A Global Prespective

' .
LA According to Dr. Guthrie, the first chairperson of the Doctoral Pro- .
- gram, the most c¢ritical conditions that must be cohtrolled by the depart- T
ment are time, territory, and boundary maintenidnce (Interview, 1974)."
. - Time is described as a commitment by faculty and student to. a one, two, or
e three year program. Territory (space) refers to degrees of isolation be-
tween the departmenf and the rest of the University.’ It also refers to
the need for an "intact, or "in house", program where .students stay within
* the department for their learning experiences as much as possible and out-
" side faculty, lecturers, - conSultants, etc, are brought in. The exceﬁtion
to this is when a student leaves the department to complete an "expanded
major. Boundary maintenance refers to the process of maintaining one's
.own time énd space once they have been acquired. This is a process of . .
-. warding off encroachment of other systems, thereby maintaining the identity
and autonomy. of the primary system. Guthrie characterized this process in

.terms of political negotiation - of changing of external xituals.. One - C
must be aware of what the 'external systems need .in order for them to func- - ‘
tion. This, then, becomes the data that one provides. The objective is /

to maintain one's system's gutonomy, and not to be absorbed into the ex--
ternal rituals of the other system. Therefore, what takes place is that
one model (or.system) is constantly confronting the other, and the con- -
frontations, are handled by political negotiatiom. ‘

¥

Dr. Ruch, the second chairperson of the Department, also verbalized
the importance of boundary maintainers (Interview, 1974). He stated. that
the chairperson's role is that of ... ""keeping the greater -superstructure
off the actor's backs." The more open the primary system is toward the
larger system, the more dissipated are its effects on the participants,

"It loses the intensity it has as an autonomous system. So, he viewed his- -
. role as that of a "broker (of) the system,' maintaining the necessary ST
 boundaries to-insure the autonomy of the system and actors. _ Lt :

- "‘ e ‘ . . . P
.Once the time, space, and boundaries are established, the program -
has the necessary potency to design inductively its own environment;

"
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(the participants within the system function around the different process-
~es, such as, reward systems, norms, decision making, etc.). The partici-
pants can now Organize; reorganize, make decisions, and design patterns of
curriculum and comminicatibn.that bestr fit their\peedsi’

‘ In summary, the adminiStritors gain control of the program!s time,
space, and boundaries and allow the elements (the faculty, students, and
content) to organize, reorganize and manipulate their own processes to
maximize the learning outtomes. With this understanding of the global
perspective of the system, it is time to explore the internal functioning
of the autonomous system. ' : '

Internal Functionihg ’ ¥

The second perspective, that ¢f the” internal functioning of the de--
. partment, can best be explained by describing some of the basic concep-
tual skructures within the program. Guthrie' (Interview, 1974) "had stated
that jxqg time and space were accounted for, then the participants in the -
autonomous ‘system could inddbtivelyhdesign their own environment. This
_could be done by the manipulation of thedr components of a system - -
elements, processes, and conditions, (These three interactive components
of a,system were borrowed from the writings of Charles P. Loomis (1960), .
a sociologist under whom Dr. Guthrie studied at Michigan State University.)

L}

~ The elements in a system are the substdntive components of the s %=
.tem (people, courses, things, etc.)- The processes are. the ways the ele-
ments are related to_.one amgther, or the wdys they interact (groups, semi-
' nars, lectures, etc.). ‘The ditions are the requirements’ of territory
(space), time, and size. ’(Tﬁese‘three components are obviously paralleled
between systems and internal to any singular system.). Loomis adds clarity
- to this point when he writes: , , - o
-+« -- The elements and processes censtitute the-
- working components, the parts and articu- .. -
. " lating functions of the social system.... . .
S - (these) components:..constitute the cen-
, : - tral core of Social structure. (But)...
- . both space and time are to a certain ex- .k
~tent utilized gs systems attributes, as . . N
- facilities, but they are never.completely . '
. ‘ , controlled by the system's members and are,
‘ ‘ therefore, arbitrarily classified as con- -
. ditions (Loomis, 1960, p. 37). '

© g . . ’ »

The internal processes are-therefore subject to conditions which

can never be comp%etely,éontycllgd. Dr. Guthrie agrees with this view
. with one Teservation. He maintains that the"degree to which space and

"time are established and controlled by a system is jthe degrée to which

that,system,glfo haS;co?trol qf the elements and processes. - Conse-
-quently, the degree .to which the- Counselor Education Department controls

o




tablishe and maintains spatial autonomy, influences the degree of control |
(i.e. flexlblllty, manipulation, organizational ability) the participants
have over their interactions (elements and processes). This means’ that > .
since the Counselor Education Department had established a major degree
of autonomy (control of tlme,.space, and boundary maintenance), the parti--
cipants could organize and reorganize the internal elements, processes and
conditions in any mannensthey wanted in an attempt to obtaln the results
they des%red PR o .. . : ~
Guthile prov1ded a schematic explagatlon of this system in the Impact
Report, (1968) The compenents of the socidl system are presented in sum- - -
“mary form in the follow;ng outline (Impact, 1968, p. 10), ‘ '

.

53, ' .
. ¥
fhe time commilnent of staff and students;'and the degree to which it es~v o R

s -

FIGURE I L T

e T SOCIAL SYSTEMS | S
Elements - - Content . - o . Manifestations
' ' Participants. = o Content -
, o . C o ‘ 1
Processes | - Seminar y ;0 Materials o
’ . Group. . , s Raculty:
i - Supervision S - Students -
Conditions o Time  ° - . Extension
_ e _ Space g : Intensity
T A ( . . - . -

, - Figure I suggests, not only an jinterrélatedness of the three compo- -
nents, but also-a hlerarchlal direction of #ystemic movement. Conditions -
. set the ground-vwork or environment upon hich or within which, processes can.
" be developed to give the elements a meanifig’ and direction. 'Therefore, to
" develop 2 training program in whlch,the processes work to. insure the achieve-
ment of any yalue demands, requires .the greatest possible utilization.of that
system's ability to control the cqndltlons. Guthrle ‘states thls more suc-
c1nct1y when he writes:

o

Critical then, to (the)...desl of.,.a full - T
traiming program, is the.primacy of establlsh~
mént of conditions within which processes are
facilitated and into which elements-are placed.
" Elements have meaning only within processes . .
/ . . - and processes develop onky ‘under conditions. - .
. If these relationships are not congruous, if ‘
élements, processes and conditions take on
meaning apart from each other, -the structure

of the PrOgrém will be. essentially changed and ~
‘ ..~ _new premises will have to be developed as :
T _program ratlonale. (I mpact, 1968, pp, 13-14) 7

st
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The discussion, thus far, hds been focused on explaining the neces-
sury compgpaenty in a social system and how they interrelate., One element
4 s

‘ ﬁ"zk ‘be developed further is the function of the participants

1,

w"?‘;;gfggj'?gxhe.questicy, "How does one learn, or develop, within the
_ K Ofthiy“system? arises. Guthrie views learning or development
‘ «..'"as & complex series of p¥ocess affecting the whole person' (Impact,”
' 1968, . 9). He asserts that a-system must engage the learner at a number

i of different levels of functioning, if the possibility of maximum learning
.+ --ks to take place, The various levels of functiong at which a program mus

- engage a participant during trainingoaﬂe oytlined in Figure II. /7 B

o

[

\ : e

, FIGREII |, - -

e ) ) !

PERSON . - g
Behavior Systems T . " Type of Engégément
° Sensory - - . E D . Dbserving
_ Motor — o . . - Dboing -
AJ_ Verbal ) - : Sdying .
Process Systems = . ”
o Cognitive '~ e S ' Thinking - Understanding
o affective ' , : Feeling - Attitude
S . /o . o
Experience o S . Being - Becoming
' ‘ L o ' (Impact,. 1968, p:'9) |
L | ‘The left column indicates three levels' of functioning - behavior, -

process ‘and experience. The right colimn correlates each level-of func-
~ tioning with the activity which engages that level of  functioning., Guthrie-
suggests that, in order to employ this hierarchy system in a training pro-
- +» gramy it is necessary to gstablish experiences, within the program, ‘which
- will force the person to work or process these events -through his behavior-
al systén\(lmpact, 1968, p. 13). The underlying assumption is that learn-
ing, or development, takes place by an upward movement through the levels
of functioning (Figure II). The participant experiences an event. "This 7 »
, experience is processed cognitively and affectively, thus manifesting it-.
* - self in a form of behavior. The developed person, then, has reached a deé-
gree of functioning where these three levels are well integrated and func-
- tioning simultaneously, with the resulting behavidr representing the inte-
~ gration of these functions)(Curl, 1974, p. 44). Guthrie summarizes this
when he writes:” . - . o - St
The end result, the eomplete system facilitating
the fully functioning'person would enable the
person to bevand become and to so’ extend his - ,
. being through his feelings and meanings that his - o,
. ®*behavior expresses what'ge is and is becoming : :
. S * (Impact, 1968, p. 13).- S ]
T e L
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How does’ thp @Qﬁ&i ‘,b)astem help a pers

On express what he is and is

ining program ‘has three components:

sBecomlngV Fhe scheme of”the trp
élements, processes, and cond£§;

has three components:

ons. -
behavi¥r;® process; and experlence.

Similarly, the scheme of the person

This section.

will explain the combining of the two outlines in ordér to sharpen the
focus on the relatlonshlp of elements to behavior, processes to processes,
and conditions to experiences_in a total conceptual de51gn, thu’s showxng
how the system helps ‘the person. _ . .
;. The program is de51gned to proV1de a learnlng env1ronment WlthlA
~ which the partic¢ipants can observe, do, say, think, feel, live, and -be- ~
come whatever they desire. The followlng design comblnes the two schemata
.~ the person and the soc1a1 system - in order to show the parallelism at
~each level. S , LS P

R T © FIGURE III
PERSON AND SOCTAL SYSTEM .

i \ “'; - : Relatlons and — PRI , ‘

- Person Interactions - - . .+ Social System!
Behavior ' . , S ) 'Elements
Sensory Observe —- Lectures -Content
| Motor® - .Do Books Materials
Verbal - Say Leaders Faculty

S B - . Supervisors ¥ , Students b
Processes - : >, ' B Processes
“Understand “Think . "Discussion Semlnars
- Attitude Feel . . Interpersonal = Group Process
. s , : . "~ Learning " Supervisory
© Application Process
. of .Learning . Counseling
Personal Process,
T Learning’
Experience S e -,Conditions -
Be " Extend =~ - ‘Fime
Become N Intensify Space
. ,

e R - . (Impact, 1968, p. 9)
Figuré IIT ilfustrates that the person and the system interact and

relate at parallel levels of functioning. The key, then, to facilitating

learnrng fn the person is the relatlonshlp and interaction between the

o . e 4 -
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L Thus (in aq? program) the attempt is to create

- tp allew that experience to extend or intensify itself through a mani-

”
. . . i o . ‘
LY

levels of the person-and those of the system. The focus becomes the .
middle part of the design, the Relation and Interaction, Dr. Gythrie
emphasizes this/point by stating: .

-~ S

.

po R .

-. + .relationships and interactions that will facili-
: tate an emphasis in function upon interpersonal -
‘ *‘ processes. The person ahd his levels of func-~
: . tion and the system and ‘its levels of function ¢
_ are drawn out beyond theitr own imternal struc-
‘ _ tures and mutually brought together within a
: " process of interpersonal function and responsi- = - .
-bility (Impact, 1968, p..11). T :

- X N ’

. The emphasis of training, therefore, is not -on either the person
or the system, but on movement outward from both., This movement is ac-
complished by facilitdting the interpersonal processes that serve on =, :
the one hand to elicit an experience in the person, and on the other, ’

fest behavior. ““Perhaps Guthrie states this concept best when he writes:.

. .. most (programs) do not depend_heavily upon
. . or move directly to engage the intra-personal
' ) systems., Neither do.they establish as primary /- | -
. a social system structure upon which they
heavily depend or from which they ususally
. . .  functiopn. Rather, they encourage movement St

. “outward from person and system by facilitating - - '
\ ' processes which bring together persons as -

- - learners and learners as pé%SOns‘in such a way, - -
that they engage fully in cognitive-affective T LR
process development under a set of conditions
in which each person can be and become, extend . , »
and intensify his learning and his person o

v (Impact, 1968, pp. 11-12). . C o o { v :

: ‘ It S . . o : y
To summarize the above, the gonceptual design of the Doctoral Pro- ’
gram-in Counselor Education is the explanation of the relationship and
interaction of the behavioy, processes amd expériences of the participant
and -of the elements, processes and cofiditions of the. system. ~In other
words, the training. program was designed around: : g :

~

°

. 1) elements that would stimulateapd engage’ .
participants behavior systems ~ R .-
/ .+ which in turn wquld eliicit engagement of . 1
' : thegwr cognitive-affective systems creating
energy for A .

7

»

", 2)4_Er6cess sessions intended to facilitéte shared
thinking and feeling that would lead to under- =

';; - ﬂ}‘ o ) .(34L/ | ' : 3 T,
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standing and open attitude - o
" . that would encourdge participgats to extend
‘themselves and intensify their involvement

. ~ - " .+ with themselves and others so that under thgb}

: 3) .conditions provided they couild experieﬁcé a mode .
o ~ -+ of being, living and becoming with themselves | '
' -and each other  (Impact, 1968, pp. 12-13). . . e
. ' When the person éxperience# an event in the system, and can be or ‘

become, he.gets extended back through his.feelings and meanings into a
behavioral expression of what he is and is becoming. The program, then,
.. . operates to move down the levels of functioning to engage the basic ex-
4 periences of. the person fnd. then back up to a manifestation of this ex- . SO
- perience in behavior (Gurl, 1974, p. 47). - - _ ' S .
. This discussion has explicated the major component of the training =
program design; i.e., the system, the person, and the relationship and -
interaction of each. The extension and intensification of the leatrner
constitutes. the primary objective of the training method. - To show how
this conceptual design operates, un examination was made of the documents -
pertinent to the program.(e.g. Plan of Operation paper,. technical reports, "
College of Education Bulletin; NCATE Report, personal files-of chairper- -
sons, TIT Report, etc.), plus audio-taped interviews with the adiinistra-.
= tors and faculty members who worked in the deQEZtment, ' : '

4

a

The interviews wgre conducted with faculty members and administra-
tors who vere present at the inception of the program and remained in the .
department for not less than three years. All of the interviews.were
-‘condugted in person.or by telephone;'depending on the location of the
" inter¥iewee. : . v

/The interview consisted of five questions which were developed from
the social process.map of Policy Sciences. The focus was on eliciting
the interviewees' perspective concerning: 1) The immediate results a
graduate would gain having completed thé program (coutcomes); 2);theilong
range results (effects); 3) the methods and techniques employed i- the
program to bring about the desired outcomes and effects (strategies);
4) the use of time and space (situation); and 5) an appraisal of the pro-
gram, ' _

The folloying section will discuss the implementation of the con-
ceptualization from two perspectives. First the basic characteristic of.
the program will be presented. . Then the interaction of the participants
" will be examined through the Policy Sciences framework of social process. .-

. 85
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‘This section will attempt to identify and articulate many of the
issues and unique.aspects of .the training during the history of the pro-
gram, In addition, -the second.part of this section will explain the ,
social process of the program by describing the interaction of the parti.
cipants of the program in their attempt to maximize educational effects,

", The present task is to illuminate the ny characteristics of the train-
<, ing design in ordér to gain g more through understanding of thg unique-

ness of the training program, . ; P S ce
: r . ) , : ’ < - : .
. - . ” [ ' : . ® ’ '
- Recriitment and Selectidn N ' .
R The recruifinent and seléction of participants for the program is .
", viewed as a critical fungtion, The seledtion of students is approached
- Ufrom a clinical perspective, recognizing that there is no one Ybest" . .

. Jpredictor of counselor success, Although a rumber of criterie ard used
(e.gy, Quality Point Averdge, Miller Analogies Test Score, Letiers of W
Recommendation, Prior Experiences, etc,) the key component of the proce-
dures is' the group interview, . Whenever possible applicants are-requested
to come to the campus to participate in a tyo ‘hour group interview, Usu~
ally thé%e‘%ng\gight to ten appligcants and two faculty members (or one-
faculty member and“one graduate assistant).at the interview, The format
of the group interview is varied from year to year, ‘Sometimes it.is .
totally unstructured; and at other timés it is partially structured and
partially unstiuctured.” - N . . .

1] R
. .
4 *

- The assumption underlying this admissions procedure is that an =
- "ideal" admissions- procedurevshould reflect the natiire of the training .
.program, Thisjallows an applicant going through the selection process to
_ “gain some sense of what the program.would be like, It also allows the  *
lg(/ - interviewers to observe the applicant functioning if an enviromment re.
3 - sembling that of the program, N - S - S,

P v

0! Since not all applicants can atfend a group session, arrangements
are'Made for individual interviews by one or more faculty members in-per--
son or by telephone, Another process is used for "inhouse" admissions,
i.ey, admission of those students who are at the time in" the Masters De~,

e gre&%?rog&¢m and applying to the Doctoral Program, Those ‘applicants are
¢ admitted by some form of total faculty response (vote, copsensus, single
-~ faculty ‘support, etc,). It.should be noted that those ‘students had pre-
- .viously been admitfed:to the Masters PorgFgm by a similar admissions .-
process, Lt C , b - LS v
' - o ’ . i e ' -
. The major criterion for admission into the program is ¢dlinical™
Jjudgment by one or more faculty members, Although paper credentials are.
~considered, there are no cut-off points (beyocnd ‘those established by £he
* University) definitely adhered to, so. that an assessment of the epplicant's
e potential as a counselor and of his receptivity of this type of training - -
' > is-critical in an admissions decision (Curl, 1974, p, 55). These proce- -
- dures, it is believed, lead to the selection of 3 different kind of educa-

tional personnal;“3.e,, one who is a risk-taker, independent, crzative,
and interested' in a blend of content with intérpersonal process, :

N

’ R\
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*° | Another eritiesl factor. in the selection proce;s is the belzef that
students are potent resource personnel, They represent different areas, .
have unique past experiences, “and have 1naxv1dual ways of responding to,
interacting wztu* and influencing thelprgchSes of the program, Thus,

~students. are enc@uraged to take ‘the active role in. des:gnlng their educa-
tional future by serving as-active resource persons in ‘the total process, ,’
Farson suggests, YStudents can be 4 for each other, but somehow we’

. have blinded ourselves to this fact and as.a result we are neglecting our
" mosy p@t&nt resource for @%ang&" {Impact, 1968, p, 48}“ “The Doctoral:

. Program is dagzgned to make use @f is very 1mp@rtant edu@atisnal element., '
PR
- Staff as well as @tud@nts,«a%e earefuily récruited and selected -

(Facuitv‘zuzer riew, 1974). In the seiection of staff, the abgectzve szeens
to be to achieve b@th h@m@g@nexty and heterogeneity, H@m@genelty 1n rela-
tion to competence and commitment to the processes of the program, and ,

%Qtﬁf@ﬂénél&v in terms of teaching and supervls?rv styles, counseling ' .

@rzentatzan, philosophical outleok, areas of special competence, and ways

6f relating to.students, To maximize the effect of this heter@genexxy VU
“all faculty mephers sgrve as adyjsors to the stidents and -participate in
the de@naz@n naking frocesses of the program, o . o

a

Pr@grﬁm Sequence_u The Doctoral Pr@gram .

‘The Doctoral Program follows & genéral pattern of three stages.
First, a diagnostic phase, In‘spite of the careful selection and.admissions
pr@cedurﬁ, the total fagulty has-had-little experience with a new groun of
participants upon which to build a meaﬁingfui training program. - Therefore,
the £irst eight to ten weeks of training nave become a diagnostic phase, .
Curridular experiences are almost totally prescriptive, agg common input’
charaterizes the progran, In approximately two wmonths the faculty and stu- |
dents have intefactdd in enough situations and around enough content and .
~ issues for useful descriptive an&,apnra1sal statements ahout students,r
s learnxﬂg modes and competencies t@ be made, Therefore, the program:
moves into 1ts seC@nd stage.
The secand stagé an 1nd1V1dualy4ed 1earn1ng phase, is characterlzed
by students leéarning in many different gituations (@emlnars, independent
study, groups, ete.) which are deemed necessary -and appropriate by both the
.student and the faculty, -This pﬁase is an attemp® td"respond to individual
néeds, learning styles, rates of learning, and pxeferred outcomes (both
pr@gramnat;s and individual), Then, as students gain experience through .
1nteractiﬁ§'ﬁ1tb1n the pr@gr&m and in @utsade gettxngs the program moves '
into its third: wt@g@. : -

»

-
L]

Daring the third wr:ge ‘the mwynrltv of work is often doné- exgernal

- to the program,

The student, at this time, is

apply skills and learnings on his/her own, (Thi

X

8

ble to c@nc&ptualxze and
phase is characterized

by student$ completing . their selected areas of competency amd thg extended
or°expanded majors, and hagzmn;ng to iork on a dissertatien topic. Most = 7

L}
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of the vork *is highly individuaijized, and the programmatic response is ’
to provide means for students to complete thei’r areas of stated competency. B

s
! ’

. Th® notion of phases is b developnental -one, not linked to specific
perieds of time, 1In fact, in the program's most idealized form, diffef- s
ent students would be in different phases at the sare tine; The ability - .
of the program to respond to such differences is the' hallrark of an.in- ot
-dividualized training progras. L o2 .

"
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Structures : : S . i

.a

“n

A nuber of structural arrangenmepts hdve baen designed and operate
in the training progranm, Fach is briefly identified snd deseribed; In
terns of the coneeptual framework of the design, thése structures are
‘kngwn  as elements. . o . :

%
e

|
1, Core faculty, The Doctoral Progran hag a core faculty of four 1
to six menbers who serve the function of providing a base for’prgerarmatic = - i
“planning and contimuity, This is mot to suggest that other faculty fen- |
hers do not play a part in the prograh, for in the course of two or mure

years ‘each student has some contaet with all the faeulty, and the total |
Facuity shares 4m planning the progran, *° o

-. UDouble practicws, A double practicunm arrangement is used to . ‘.
train students’ in a number of specific interventions in the training pro-
grary, The essemce, of the “'double practica™'is the unique relationship
betdeen faculty; Poctoral students and Masters Degre® students, The Doe-
toral student engages im training aetivities with Masters studentd, The
faculty supervife the Doctoral students® aetivities, "Double prdetica”
are developed in supervision, counseling, group work, teaching and pro- ’
gram management, Inm all of these areas thé persomal and elinical éxperi-
~"ences are bullt in some support base, These take many formss. planning -
sessions, analytic evaluations, feedback .sessions, sessions designed to
build wp research and theoretical backgrounds, or seminars desjigmed te v
support competencies im various areas. 1 - ' BN

-

3, Advisors. In order to proyide the student with persemal sup. -«
port and a direet link with the progfidn, an adviser is Selected by each
student from among the total faculty, The advisor is usually selected
during the second stage of the progrom, and this relationship is main-
tained until the student compiftes the program. ‘

4, QLorpetency cormittees. In oxder td assist the doctoral stu- o
dents in the individualization phase of their program 2 committes of
thrée {advisor and two other faculty seFhers) vias developed, The con- . ’
mitreds'responsibility is to work with the student in the desigh of his/
her Doctorate Prograg and to #onitor the participant's progress in B
neeting the conditions of the design, Once the designed domunent is ap-.—
proved by the three merber cosmittees, it is submitted to the total fac.
ulty for appraval. o +

. . ) - . )
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’ schools, mental health centers, drug abuse cénters, ete.)., Students usy.
ally selegt a specific field site (to enineidd with the posls of their
individualized progray for a year., hach site is-supervised by a faculty
merber and tfor doctoral cstudents it 15 often used as the arena for the
double practicun learning ortuztions, * '

Procecsis : . .

r PSRy SRS T . o

Arcording to Loaris, the processgs of a soeial systen are the way
. various elemcuts im a systen inteyact, of relate to one another, {1960,
p. &7, The Programs in Couynselor Lducdtion were eonstantly seeking new
ways of expanding the prodesses applicable to training students. There-
Fore, the bistory of the progran is one of minipulating old and new PrO-
A cesses in some cifferent way, in an attenpt to improve counselor train-
' < Ing, What follous are process issues that have ‘emerged from fhe exper-
1ences of developing a progran over a period of seven to eight YERTS, 4,
- The means selected to explicate these processes are, to discuss firss
the implicit processes existing in the program, and then the more expli-
eit processes, - There will, of course, he zome overlap between the two
sets of processes, as well as betugen several of the structural gquali-
s ties just mentioned and their dymamiis, or process qualities, mentiened
here, a o : ' -

v i c -
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Implicit Processgs

A\

s a
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: ~ Huch of what a student learns from an educational PYOgram oceurs:

| inplicitly or sometimes even covertly. As Halibert, {1971}, suggests,
=the "silent curriculw™ of any program is a powerfal medium for learning.,

_ . Horgan, (1971}, underscores this same theme swhen he discusses the impor-

T tance of bemng auare of the "incidental learning" that takes place in

g ~ supervision, or for ihat matter, in amy cwrriculun, . Several of the im-:

L plicat processes in the training progranm irluded; - . :

1. Deduetive verses inductive inguiry, The pregran provides

learning situations which allow a student to experience hoth logic sys-

tend, There is an assumption made within the departrent that nuch of the

students'pdior educational experience has relied heavily on a deductive

- mode of learping (except in the case of doctoral studentsiwho received

3 Masters Degrees from this departmenti. Therefore, early and extensiue _

attention is focused on inductive, self discovery rodes of lesrning,” This

inductive node, of course, is applied more readily to certain content

areas f(tCounseling, Group, Supervision, ete,) then to others {Social Sys-

tens, frogran Development, etc.). '

s
o« - '

F i ° - ‘ g N L] - - . . )
E,' _ ©J. 7 Papersential learning. Jaralleling the indugtive approach to
. © learning is a strong emphasis -on experiential lewrning, Students are

| given many opportumities apd situations where they ceuld experience cog-

»

ERIC ’ ~ |
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’ et -8, Field placement, In order to provide the studentts with a prag-
mafic arena in which te deconstrate their skills, the program arranges
For o variety of “learning’ situations throughout the -commumity (i.e,,”

r
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nitive and aifective proeesses férst hand, From this basis and refovenge:

deceriptive, conceptual; analytic and synthetic understandings ave de- )

velop. Attempts are made o use, the students prior experignces, theue of

other students, and those of the faculty afd staff, along with the’gdesent

experiences, to articulate and expand the experiential bases for Z@?ﬁging. N
. & s €K R

-
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1
|
(
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5. Intensification and extensification, It was suggested infan ,
earlier section that the intent of the training program was not to focus &
v - solely ow cither the persoen o? the system,” but to Incofporate both by fo. %
., . casing onfan individual's' interpersonal processes,” This focusswould eli- - .00 %
cit in the person an experience that could then be extended or intensified
through some manifest bhehavior within the system (Impnct, 1868, *p. 11.12),
A Ancindavidealts program'is intensified through inveIvement in specifically
found projects or thraugly participation in specifically constructed group-
. mgs, It §s exrended- by progranmatic creation of curriculay options, ac.
tivities, clectives, ete, A participant?s program can be intensified or
exténded at and glven perind of time, as learning styles dictate or as
training or personal needssarise,, : ) .

wed

. . - ro. AT
., 4, Individoalization. Peisibly the dodinant implicit precess with.
‘in the program is the attenmpt to provide an individualized program for =~ .
each student, Within'# framework4f general competencies, deemed neces. Yo o N
sary and appropriate by the core Tacufty, the iﬂdividualizatiqn‘prod%sg" '
sugpests progrommatic fesponses te individual students, (i.e,, their ]
- learning styles, yateg, and outcomes). Tt is conceivable, within a pro: -
» < gran of this nature, that esch student could have a totalby unique se- ° -
- quence dnd range of learning aetivities, with different ways of defron-
stratihg professiomak competency, after the initlal stage of theprogram, -

-

L

. 5. Sequence and pacing. Sequencing {gfdéﬁing‘Qf;@@ntent*pfesentau
‘tion) and pacing (rate of iearming experiences) are jmportant process di.
- mendions, Individual schedules are adjusted te respond to these two e
- variables; consequently, many programmditic development-decisions are -
e+ - basedron these variables, w » -

%,- Persomal and professional dévelqpment,' *The training program
holds that:the develdpment of the self and the self as a professional are
dysl training processes, The Program.encourages such processes as*en- .
counvering, dialoguing; and becoming, as well as, teaching practice, su- e
- - pexvision, and theory development., Therk is a complimentary mingling of -
_ the precesses of -personal development with the ‘processes of Jontent mas~
% ¢ ctery,4The assumption weems to be that the process of becoming a profess- .
. - ienal invelves development of self, as much as acquisition of professional
: . " skills, theories or techniques, As Guthrie suggests; "The person is a

learner, the learner is a person." (Impact, 1968, p, 4} - "

s 7/
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Explicit Processes’® -

_ M@st'offgg;f;;;ficit”proég;;es.within the program were made evident o
-thraugh the following processes: -
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: L utafflng/ (Lx€¥rptq from staffings have been v;dedt ped as
part af this project,). The staffing process can be consxdere3<t%p con?
ner stone of the program, This prqocess invelves the evaluation of stu- » :

. dents and of faculty contributions,. The results of the evaluation pro- .

“ cess then became the content upon which g new program sequence is devel- -
gped The enti#e procéss was explaxned with f/fﬂ?gilow1ng description
by Ruch:

The process of evaluation of individual trainees! \
. , development up to and including assessment of

k.wH%:;{‘ ) r&mpetenuv was called staffing. It was a thf%e

: : - phase, cyclic process involving student and fac- )
ultv input, alqng with program content and re- -
“sponses It is predicated on the assumptlon that
. , ,'student groupings, faculty assignment$ and pro-'
Ul gram~content are periodically mnegotiable at the .

e sam¢ time., The temporal nature of this process

can not be underestimated, ‘When faculty, assign- :
“ ments and prograp content are deductively and T
€ ) a/prxgrx determined, and individualized program ' >
s Is impossible, ' . L _ ‘
About every eight (to ten) weeks the prograa R

. would stop and a few days to a week would be ! . " :

 %. . " spent on staffing and program building. The

R .. staffing process starts with student-advisor
>, deseription and assessment of the prior periods - - ro-
4._f work, This, data was discussed, validated,'and. -

“expanded in a meeting with the faculty whoin the - ' »
- ptudent had worked with during the previous L . L
7 ‘period, In general, this assesshent included o
. - data, from three perspectives; personal,-pfo- T - g
& ., 'fessional and situational/social, ‘It permitted
. - the use of subjective or experiential data along - oo
s with situational, objective or docial data, o
" w while the mode wds clinical the focus was on . - '
integrating all data from all sources (multi- .
$ source) in both assessing student progress and - ‘ .
L building student- .programs. In collaboration, a
L « new plan of study would be developed with refer-

/”’J‘% efce to pacing and sequenclng, intensification. . .
and/or extensification in given areas, perspnal ' ' y
and/or professional develoPment needs, and Te- - -
ference to the student's lgarnlng style. Sug- :

- gestions or prescriptions as to faculty and T .
their teaching modes would be made along with 4 :
required, selective or elective content goals, .

Theé advisor would take the data to the core fac- . : .
uity who would synthesize the 1nput across the '

1

-
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”program and develop necessary classes, superV151on or
other activities, Advisors would schedule advisees
into sections or groups and the program would operite
- for the next eight ‘weeks, The staffing process pro-
vided the primary-vehicle for assessment .of student.
progress, faculty contribution and content goals,. It
.Was ‘the ¢ritical link between student, faculty and
content (TTT, é974 pb. 58- 59) _ R
The stafflng proéess dlso serves: as a veh1c1e for comb1n1ng and co-
ordinating the interpersonal p ﬂacesses of the student and the complemen-
tary systemic. pxocesses. A sclematic representatlen of the ‘staffing pro-
cess is*presented in. Flgure w, / e , “~
FIGURE IV, o I
. THE STAFFING MODEL g _ . R
instructional Program =~ =~  .~Staffing = . Instructlonal Program
(8-10 weeks) | (1 week) - _ ) (8:10 Weeks) .
, . ' ' f
. “e . g P S - E .o )
' Student - R Student- Faculty- - R+ New Student.
Schedules “0 Faculty-Student ‘0 . -~ Schedules
v Input-Feedback C
> I Assessment .E
St D Around Student D - S
Faculty % - E - Progress", (Rate, U New Faculty
Assignments S , Sequence, - - R Assignments -
Lo e Emphasis, <. E . s :
g S . Content, etca) S - ¢ oL
Curricular o h;Faculty Contrla " .- -New Curricular °
Empha51s - ' butiéns (Instruc- Emphasis
3 tional Mode, etc,) ., . -
i Curricular-Content o . v
N (Emphasis, Intensity, S .
et)c.-)‘ ’ /"v ‘ o - . h « ) e .
- s " s CIII; 1974, p. 60)

-
. <
3 . 2’ 0

-2 Advisement, Cr1t1ca1 to the success of the staff;ng process is

the process of advisement (the relationship between the advisor and the
student Advisement is generally a program-long commltment which serves

-as a 11nk for the student with the program and provides'a heans of - person- N

al support for the student, This relatlonshxp As characterlzed by an ex-
change around, personal and professional issues which necessitates a sig-

niffcant. expenditure of tlm» and energy from both the faculty member and
nthe student, '
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3. Contracting, 1In the later histery of the Doctosal- Program

(with the advent of ‘competency statements), the development of a learn- !
ing contract between student and faculty to accomplish specific learning .
outcomes hecame a potent process for individualizing a student's program,

These contracts are developed in response to student goals, advisement
processes, and staffings outcomes. They are sanctioned by a competency
_committee and the total faculty, . - : ‘ ~

- -4, Practicum and double practicum.. The double practicum arrange- :
ment, outlined structurally abgve, in addition to rggular practica, is e T
another process for both extending and intensifying a student's program,

These models provide the student with clinical experiences and much prag-

mat/ic tragining experience,. ' o

- - 5. Supervision, Intense, multi-varied modes of supervision are

employed. throughout the program. This process provides both the personal
and professional -development of each student. The supervisory process -
follows two prior complementary processes - placement in a field setting,

- - lationship, which is itself characterized by a developmental process, ‘(e.g,, T

L

. succinctly described by Ruth :

sequential,.overtime, involving both differential and integrative phases), . ' °

. 6. Grouping, The program design involves a variety of instructional
groups as training processes. Practicum groups involve four to seven par=

and double practicum.  Both were useful in establishing a supervisory re~ i l
ticipants and allow‘intensiye.gyoupland individual‘interaction around con- |

~tent and supervisory activities, _ProcesszgrouRs consist of eight- to twelve’

enrollees each, and provide for close personal interactidn, the working _ :
‘through of concepts and attitudes; and intensive -application and ‘feedback.,
Semina¥-discussion groups -are génerally a little.larger, consisting of ten

to twenty participdnts;.and are used primarily for discussion amd seminar
activities, Instructional groups consist of.thirty to forty or more stu- ‘
-dents, and are used for lectures, demonstrations and -audio-visual instruc- -
tions. o e ‘ e, :

‘These groups can be designed around content to ics, field needs, o . -
personal and professional issues, ’ The assighmentxéfp;articipants to '
groups can be prescriptive, self selective (choice among alternatives) or
elective (option to enroll or mot)., Prescriptive assignments can be made -
from content or personal variables. These personal variables..can include.
such elements as heterogeneity, random or complimentary learning st§les,
faculty choice, or site needs, .. . - . . ' e

’ *

7. 'Instructional modes, The g?oupings‘diééuséed above refer to N

~ those processes of building‘student.instructiqnal collective, while the -,

topic of 'instructional modes refers to the general faculty mode of inter-
vention, . The three-general modes of instruction used in the®¥program are

a.. ObjeCtive;coghitiwe-theory/cgmceptual. : o .
The general model of faculty intervention was ‘

./
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at either an awareness or understand1ng level & - -

e

geared to -the attalnment of cognltlve outcomes/ b, ' 1 o ‘,' ‘

b, subjectlve affectlve experlentlal _The
general mode of faculty, intervention was geared
to the attainment of cognitive or persoﬁal
experiential outcomes B .

C, app11cat1ve skill development-profe551ona1 ‘
~ The general mode of intervention was geared to- . . : 4
‘ward. the attainment 6f specific skills or the ' '
completlon of certain professional experlences
. (TTT, 1974, p. 62).

8. M111eu or psycholog1ca1 communlty A number of faculty members
used the terms, 'Gestalt Concept", "Total- Impact Program', or "Integrative
Environment" when describing the training program. What they seemed to be
alluding to was a program gestalt, or totally 1ntegrat1ve _program, strategy,
which produced an overall process that had a marked effect on the develop-
ment of the student. By removing the constraints. to process deve10pment B
and providing personal supports, the program creates an atmosphere of
"community', or "family''-as a training milieu, This environment, then,
has an evaluative and developmental d1men510n in its. own r1ght

‘9. Grades and grading. The history of the prOgram concernlng the
1t0p1c of grades has been one of attempting to bring this issue in line

- with the philosophy of the department. As the program matured there was
an attempt of eliminate, or at least minimize, the competetive influences
 of grades, while reta1n1ng the positive effects of -feedback, evaluation, - .
““and program response, For the most part, the staffing process is ut111zed :

to facilitate these 1atter, d351red processes o -

)

, A number of strategles have béen employed to deaI with’ the external,

. and sometimes internal, demands for grades, Major among these was the ’
advent of block schedullng, (i.e., sixteen credits per term of course work).
Students received letter grades of either P (Pass) or I (Incomplete) at, .6 ' . .
. the end of each term. This decision was based on the information gathered ST e
-through the staffing process and sanctloned by the core faculty LT

%

If necessary, and at a student's request, a QPA (Quality Polnt . bl
Average). could -be determlned and posted on a student's final record. The
"QPA was decided by a total faculty agreement and' was consistant with the W
. level of achievement of the student _as-determined through stafflngq.and: ' . :
. faculty processes.J ' : ‘ T T R . .

1
1

'. Gradlng thus became another means .of addlng flexibility to the pro-
~ gram, It allowed students to progress at their own pace and also to- max-
cimize the flex1b111ty of program bu11d1ng. :

3 v o~
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Another,means of individual . program eveluatlon developed with.the
requlrement that each student submit a plan-of-study Cl e., competency N
contracts). These competency statements included: 1) a descriptive
- statement of the competency to be gained; 2) a description of the acti- /.
vities the student will engage in to demonstrate this competency; and 3)
‘the process and criteria by which the compétency will be evaluated, The _ . .
fulfillment of these contracts constituted: completion of the Doctoral Lo s
- , course work for the student and the department N : ' ' "
» Co N
Contrast Areas : o _ - ‘ :- o vfrr”.

Subject matter along with people, represents the pr1mary element
in a social system, Study in each content area is planned in a develop-
mental sequence., " Each area of work is structured on a continuum from

- entry level introductory exper1ences ‘through comprehensive Déctoral level”
experiences, Each trainee is encouraged to progress through the various

- areas of his own rate of development. ) o

-

_ 'In the fa11 of each year, students beg1nn1ng the program are sche-
duled for introductory work in each area of the program;;..As mentioned
above, all participants are block scheduled to allow for small sections,

' de51gnated group composition, sequential planning of curr1cu1ar experl-
ences, and flexible a551gnment of faculty and students . S L
The curricular areas of approx1mate time requ1red in each area is .
presented in Figure V. (Note the time is a minimim time necessary. . el T
In reality most students need more time in order to attain the. agreed T
upon degree of competency ) T

s 4

L * EIGURE V

t«gr : ' . . :
DOCT@RATE IN COUNSELOR EDUCATION o L T

Time .

M1n1mum Competency in Counsellng T 1 Term
(Théory, and Practice). Soci al*Systems N v o a
(Theory) Group Work (Theory and : -

" ' Pract1ce) - o

14

Speclallzed Competency (in two of five areas) - .. 2 .Terms
Counseling B A ' . , S o
~, . Social Systems ' : V
"~ Group Work . . ‘ : :
Supervision ° : : ' - - » o
.Counse]or Educatlon/Program Development - o S L ; -




’00 ; Iq
'Expande&§Majoru(15-18’post M.Ed. (credits) . 1 Term
Research - dlssertatlon and support1ng competenc1es , , S
in Methodology (9 11 cred1ts and dlssertatlon) ; 2 Terms
| A . ~¢ 6 Terms

- (NCATE,.1973,'p. 40).
. \’ . L. : L \ B .
_ The one area in F1gure V that may need to, be elaborated is that of
the Expanded'MaJor Each sﬁudent is required to take,either an expanded
or an extended major in Social and Behavioral .Science Foundations,
SR Courses can be taken in Psychology, Anthropology, Sociology, and Ch11d
S N DeVeiopment - Social Work., It is possible for a student, with competency

ek L

- committee acceptance, to take either the total number of courseswéﬂ oge : 'lwnﬁ
A area or a variety of courses in several areas, In each case, howéver, R
ST the student engageés three different processes: 1) He takes flfteen to ’ S

‘eighteen hours of study in one substantive area or a combination of areas;
2) he participates in.pne or moTe survey seminars in areas, other than
number 1 above, de51gned to identify and make relevant to Counselor Edu- -
cation the 1ssues dnd contributions of the area or areas stud1ed and 3)
he .engages in a'comprehen51ve ‘integrative seminar- exper1ence, in Whlch he.

..~ -organizes and synthesizes the results of his Study in the first two areas, "
“ “ and applied. thi$ eXpertise to the development of his major competencies ~ .
: (Program Descrlptlon 1970 p. 67) g‘ ' L A s

»

N "The ‘entire pr9gram attempts to max1mlze both program and student
flex1b111ty, by de51gn1ng an individuglized, competency based model of- - -
education, ' The design is summarized in the follpwing narrative, and out?
lined in Figuré VI, Special attention is given to adm1551ons, 1ntroduc-
tory work selection of an advisor and competency .dommittee (Graduate ‘
Study) the developmgnt and complet1on of a plan of study, the development .

.. of an overview. (Doctoral Study) and the wrltlng of a dlssertatlon (Doc-
toral Candidaey). , . . toe '
[ . . . - - .

It is hoped that this'.explanation elar1f1es the process by which a

potential, doctoral student"mlght develop the necessary competencies in

't'order to graduate. As with ahy 1nd1V1duallzed program, only the more ' v

“generalized areas of competencies.to be developed and available process.-
" es.and resources to be used-can be discussed, ' Each student's-individual-
ized progrzm would.identify- the spec1f1c sequence act1v1t1es, and cri-
teria, operat1ng within the total program Figure VI presents the se-
quence 1n the Doctoral grogram . , A ..

P L
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o = " FIGURE VI .
" FLOW CHART OF DOCTORAL‘PRQGRAM' ~" |
Graduate Study S et |
. 2 . ) -. -. ‘ -~ ‘v . . ‘ . ‘
.« T N T . - Individualized Program- _
- -Admissions *. ., . . - , “ / Select Advisor -7
. < Apply — | Process . -—. Introductory Work  —~— -=---- General Education
o (Interview) + . (Content Areas) ' ~ Examination, .
o : o - First Staffing, °*
S . " Doctoral éfudy : R S - S
_\< . »/ . - - . . . .o . VA “ ]
"Select 'a Competéncy: Competency Committee Total' Faculty
~ Committee g . Approves Plan of- ' Approves Plan
Develop a Plan of .--_. . Study (two areas of -.... - of Study
' Study . o . specialty) ‘ '
. : - » e .. - . .
StudentTengages-in Selects Dissertation . Dissertation
designated activi- T -,Committee @ ~°°7° 77 Committee .
ties until Compe- . , Begins Overview - Approves i
, - tercies are demon- - .. T e .Overview: o
strated. - . _ .- . . - - o .. 7 B
. Doctoral €andidate N L 7
Con‘%Rletes Dissertatlon mm——— ._,. ________ —-— Dlploma Awarded
‘Final Orals | L - o R V. oo
/ /This discussion has’explicated the major characteristics of ‘the pro-
‘gram in an attempt.sto highlight the many unique aspects of the training
design.. The focus will now shift to viewing the program as a social pro--
cess, The participants and the ways they inteiact to achieve certain pre- °
ferred outcomes and effectS'wiIIVbe'described.'~ C ot '
e o YR ’
s . ‘ o
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S . . L
-~ ’. . /
B i 2
s ) ’




- perspective

s/

. . -
L4 [y .

.Social Process: Policy Sciéhdgs.PetspectiVe

‘nipcess can be defined as:ijQQticipants who have certain
j;}given‘arena (or-situatiop) and who manage their base -
values by StI egies, in order to attain vaerXputcomes_from which cer-
tain poséﬁontﬁemeJQVents ie,, effects, follow. Another way of stating
this is to say that people seek to maximize_their.values‘usingfthe re-
sources and structures of the system to affect or change their environs
ment. S . e '

o o o e
In 1line with Dr. Ruch's earlier statement that the program was

developed for the faculty SO that they could deliver a service to the - °
.‘studénts, this section will describe the doctoral progzam from the perJ . !
spective of the faculty and administration. The remaining material will
be explicatedithrough the following categories: Participants éfaculty
and'administration);'Perspectives (identity;'demands, and expectations. °
of the faculty. and administrators in reference to the program) ; Situa-
“tions (the arena of interaction, i.e., the Doctoral Program); Qut

(the immediate results. the faculty and administrators perceive &

would receive from going through the program) ; Effects (the post outcome,
“or long range results OT characteristics produced in a graduate);.and~v
strategies - (the methodologigs OF techniques emplayed in the p N
attain certain outcomes and effects for the student). .

o

' r - - .
Participants _ - L E
. N . .

° participants are.all the %in)d“ffv"idgglgii;;; groups who intergct in th&
system. The. following data was ob;aiged}£¥bm two groups-of'particip nts:
the administrative'group which¢Cpnsisted-of,tw0'individuqls and the fac-

- ultxmgrogpg.wﬁibh.ichomPOSed'of fourteen persons.

»

Pérspectlves Com S R CQ?__,N. ]
. R . ) . . . ’ R ‘ . i.' .
- This~category is the experienced subjective events in the system;‘ N

. pased on the participants' identityfin it and.their'demands>aﬁq expecta- ~

tions of it. Lo, .

) ‘The'administrators'can'bé jdentified as the nbrokers" of~tﬁe'systeh,
chairperson of the.department;‘major,fund.raisers for the. system, and
head of the family. . The faculty, all of whom have taught in the  program

. “for three or more years, can be jdentified as program leaders, core fac-

/

- community (famiiy)_of educators. L w .

ulty, individuals with diverse expeftise'and.personalities, and part of 2

. The deménds of ‘each group can -be dqscribed as fdllows. The adminis- °
trators wanted an’ autonomous system, 2 continual'supply'of-funds, and a
means of providing support'tofthe faculty so they could deliver a service

8
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- continue in some form, the sense of well.being would be maintained, and = .

/Situation '

.to the students The faculty wantéd to be- able to o&ganlze and reorgan-

.. conditions (time and space) which exiSted between the department and the

created and deslgned for the convenienge of the faculty so they could

and what strqtegles were used to achieve these desired resuTts° The fac-

- ‘ . . . .

-

- .

S @

ize the program, to continue their sénse of well-being, to be able to
perform the1r educatlonal functlons "and to train students,

Each group had its own expectatlons The administrators believed
that the autonomous ,ystem ‘would not last forever because of the diminu-
tion of funds to support it; the faculty believed -that the program would

they would continue to perform thelr educational functlon of tralnlng
students - g ) . , .

- v

As stated earlier, the arena .of interaction for the partlclpants
was ‘the Doctoral Program in Counselor Education at the University of S
Pittsburgh.  For the most part;the faculty was concerndd with the- inter-
nal functioning of the program; i.e., the oxganization and reorganization
of the-elements, processes, and conditions, The administrators, although
providing. a maJor impact -on. the internal, functioning of . the- program, fo-*'
cused most of their attention on gainjng and maintaining conttol of the -

[

A,

larger system - the School of Education.. Their other .major concern was
the contlnuatlon of funds to support the‘program fromeoutslde sources, -
. ) s
( Thus Far ithe foCus of the descrlptlon ‘has been concerned w1th the «
participants (admlnlstratlon and faculty) and their- perspectives (identi-
ty, demands, and expectations).- It seems appropriate to describe the.
s>stem from this narrowed point of view because the program was in effect

dellver a serv1ce to the student Ruch stated this clearly

. -

4

: ...I think as manager I could ...contribute to

.o and try to managg the system for the ﬁaculty I o

- *% . think you (the f§Cu1ty) try to deliver a ‘service o
> *ae . tO students .my concerns were, can I design a
‘ system hthh supports and enhances the staff, so
. that they can deliver the bést kind of serV1ce 3

to students? (Interv1ew 1974)

b T

Prov1ded thls v1ew of the program a questlon wh1ch emerges might be,
What sérvice was given to the studerits? ~Another way of stating this ques-
tion would be What value outcomes and effects- did the faculty and admin-
istrators want the students to- receive while going through this program,

ulty and administrators,.through a series of interviews, related the fol-
lowin: information concern:ng outcomes and effects, and the strategies

- empluved to- achleve them,

*

Outcome: oo L . . . : :

Qutcomes are deflned asculmlnatlngevents They are the 1mmed1ate re-
sults a student quid receive through exposure to the system, For the

f . e

3 “ : .S
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\. sake of clarltf the outcomgs w111 be enumerated through the eight Value
_categories, ¢ o . N -b« _ 7
: ' : N N ‘ ' e‘m
1,. Power, The faculty and admlnxstrators percezved a student:
graduating Trom the program to have a strong sense of pefsonal and pro-
fessional identityy Comparable words which were used to express this C§ .
" identity were: autonomous, balanced, self.motivated, seifnconfzdent LT e
integrated, personal potency, and a sense of dmgnmty. The ma;or views o
expressed were that:a studént would be able to make deoxslons, had in- -
* terflalized his own learning process, and had integrated both theory and
practice in content areas, These assets will allow 2 student to continue -
1earn1ng and~deVelop1ng throughout hls life, :
- 2, Enlightenment, The outoomes concernlng onllghtenment wore that ‘
. the studen® would have a working knowlodge (understand and be able“ta’ . e
1mp1emeat) of at least one theorist (1ntegrated in a ﬁersonal style) and .
be competent in the content area(s) of persondl choice, Competency in-
vvolved a personal integration of knowledge and practice with'the ability

A Y

to apply this-skill, Another outcome .in this area whzch was highly R
-stressed was that a student weuld have ‘gained a knowledge of how social -
systems, including the one they had Just meved through wonL S I
3. Wealth. Thls value outcome was not mentloned dlrectly, but was ff“ﬂ
alluded to a number of times. The comment that graduates; would exhibit . - ‘

leadership ability and soon move up. the ladder in whatever system they: 7
enter cgrries with it the assvmptlon that financial re :
parable to upward movement, It was also stated '

competitive with individuals of other institutions, This 1nd1cates an

ablllty to obtain jobs which 1m011es flnanc 1 rewards,

4, . Well Belng It was stated that students graduatlng from the
program would be able to feel comfortable with changes’ in environment,
demands, or expectatlons. Another way of stating this is that graduate,‘
of thls program can tolerate a great deal of amblgulty without feellng
threatened or amblvalent ) ‘ o

Y N . . ~
4 ‘e

g;) S5, Sklll The overrldlng empha51s in thls area was that a. student -
W

ould be competent in his area(s) of choice and therefore, exhibit a high
egree of personal and professional skills, . Expressions which revealed - Ay

this view were: able to function professignally, per;onal potency bea - B
comes competency, able to express oneself (read, write, theorize) in con- o
tent areas of, choice, and able to function with peopl#. Of secondary g :

" importance to the faé%lty was the ability of a student to be able to read . %

? (analyze) 2 system and thus be able to institute change (be a, change ° -

: agent) _ . ) . - .

. Another vieWw-was that the program slmply«develops a better masters =
degree student,” In effect this suggests that. the program's major empha- o
"sis was on personal development and even though there:is some attention

- placec on content development (reading, wr1t1ng, theorlzlng, etc,) it was

<

\'} o ) < ) . ) ho o . . ‘ }) B . .
~ : : . ' A 4 L , -
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L sufficient to wiawrant the label of dectorate. proficiency,
L * 7 . e N 7 K . ) ) - - ’
W The administration, on the other hand, though emphasizing a high ,
{_&%}fﬂi,@f-%kiii‘ development in the content area(s) of chopice, placed move .

a'tt”‘*ﬁtiﬁfi‘éﬁ:ﬂxe_,f;gjz:gggr};tsgs« Aaining skills in the area of social systems.
... The idea seemed to be that the student wou.d be able to replicate the
" " learning model experienced in the program, and thus have some impact on

the total learning process fmgking changes)., - ’ ’

P . 5 ‘ R R . ) .
L»/ o 6,7 Affection, Affection was discussed fore .43 a strategy (family
S environment) than as an outcome, ‘A few references were made ahout the
oo student's-ability to work, or intera.t, with o number of different people
N and groups,. -Tyis.muggests that the graduate ‘developed a means of under- . ,
) - standing, accepting and/or tolerating diffexences in people, ®)

s -

7. Respect, It was suEge‘;sted‘ that a student developed a strong
‘ sense of self-réspect, Words used to emphasize this point were: knowing
oneself, sense of dignity, self confidence, personal potency, and leader«
> ship, A student 2iso gained a lot of réspect for others, This was high-
lighted by the following phrases: learn from others, able to accept dif.
__ferences, and able to work comfortably with . others, e C

g

R There was. algo aﬂ'uﬁdﬁfcurrem which emphasized\‘\iha’é sii%;igni-:‘:‘:: gain-_..
. ed a high degree of respect for change (i.e. , they'were able td tolerate
© change and ambiguity: they were flexible, they were change agents, otc.).

-

(R

W < Yy

8. Rectitude. The greatest emphasis concerning rectitude was that
students developed 2 great deal of responsibility (for thair own futlre,
destiny, learning, inv‘plvemen‘ts,' etc.). There was also a sugg stion that )
s the students would gain an awareness that the total program was-what ' Sroen
. Uought te-he™ in terms of a learning model (one of the skill outggmes was
to replicate. the model), - : <
G Effeers 4 £ S \
Effects can be understood as lasting events, They gre the long ‘
j«/\'gang\g resuits oi:‘/;"\& student’s exposure to tlie Doctor@l Program in Counse- R
! »Hloiré', ducation, “Again, for the sake of clarity, the effects will be dis-
e cussed by using the eight vaiue categqgj,esz) e Qi vy,
. [ . A . T S ) . ' .
: . L. PowdTyY TIn general, the faculty and administration perceived .-
o the effects of the program on the student, jn teims of-the (gowe@cagge_ggrgﬂ _
(influence on decision maKing), as an extension of the-outcomes,” Théy' -
believed the student would he, autonomous and would have the ability and , \
~drive _to decide his own future, and the ability to function effectively’ =~
in any systeém he choose to work in, Other descriptive words or phrases e
used to explain this view were: alleadery future. focus, strong sense of
personal and professional idefitity, able to integrate oneself in many o~
roles, potent, and ability to redefifie oneself in a changing environment, - T
SR R . . . : te :

N ) - . e
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; The sdministiation deviated from the above description slightly hy ny
- placing more emphasis ’&m}’rtha student's ability to onderstand, omgnize, . cj
and function at a systedic level, In other words, the administration's

emphasis shifted «from the ability to-operate simply at a perdbnal level . . !
‘to the ability to operate at a systamic level, ’

» B

/2, Enlighténment; The enlightennént effect of the progfan en the

- Student 'was stressed in texms of the “contihual®™ growth.(learning and Sy
- development) of thé student throughout life; (e.g., continual éritical '
self-evaluation, continual self (personal and professional) development, .
and continual learsing. The acquisition of knowledge was always aligned
with the ability "to apply it (sction orientid, aetive research), so that
knowledge always contained a pragmatie flaver.. The final enlightenment
effect mentioned was that the student’ would acquire the ability to under-
stand systems and individuals or both and be able to differventiate within v
either category; i.e,, understand individual or systemic similarities and o
differences und be able to function with these characteristies, - ° ©

3. Wealth, Agaln the category of wealth was not mentioned direet- »
ly,  An-zssumptiofs can be made that the ability te understand snd fumc- '
“tion with individuals and systems, and the podsession of leadership qual. :
ity, carry with them sufficient finanmcial vewamils .. ool Cia e
< T ¥ P
4. Wetl-BeYhg, The long range effvcts of the program en the stu-
dent, in tE€IMs of comfort or mentsl and physical health, were expressed g
in the phrases: high degrees of self-satisfaction; ‘sense of self: and. v, K
confortable with self, others, and changing environment., The fecus was *
on the student's maintaining a high level of comfort in a variety of Q¢
changing environients, Ea '

5., 8kills, The effects of the progvdam on a student in terms of

skills werElreported to be the continual demonstration of cempetencies

acquired if the area(s) of choice, 'plus the abiiity to aequire addition-

al professional skills to meet the needs of o changing envivonment, The

faculty expressed this view in the foliowing terms: flexible imchanging
‘situation, continually developing professional-skills, and able tv per-

form professionally, In line with the enlightenment value the acquisi. ,
~ tion of new knowledge and skills is for the purpose of serving a client ’ ’

(individual, system, etec.); therefore one continues to gain the necessary a
skills in erder to perform for others, o

«
5=

.« Another example of skill development mentigned by the faculty was
the ability of a student to work with systems, It was suggested that .
Students would be able to understand and perform in different systenmss
they would be able to replicate the experiences of this program, thus

~ changing other systems; and be able to function effectively in an anbi-
guous situstion, i N ‘

The administrators focused exclusively on the student's belng a
change agenty i.e., continuxlly chenging traditional methods of learning,

B N < &

<
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) ' izing others, ¢reating change, and functioning effeetively in non-
traditional environnments, .
5 ;

*

6. Affecrion,’ The effect of the program on the student, in terms
. «  of affection, Wis Viewed by both the faculty and the administratica as
v oa JLhe ability of the student to intepact and work with a.namher of differ- .
. ent people., The emphasis seemed to be on the notion that the student
: would gain om awareness of his own ewotions and gain empathy for and
understanding and tolerance of others, The student thus would be comfor-
table exshanging affectrion with others, . A
: . Respect, This category was not directly referred to, but there
. were a nunher Of Comments suggesting that o student would gain a great
© deal of personal and professional respect, This prestige would include
- both self.respect and recognition from others, Phrases which suggested
*this view were: he would become a leader, would move ahead in the sys-
. tem, ecan organdze others, ete, . . ‘
e, 8, Rectitude, ' The category seemed to he very elusive for both the
faculty.and adWInTStration, No-direct comments were made during the in-
terviews, bt again, there were suggestions of rectitude effects on the
- student, Tt can be inferred from faculty and administrative comments,

that the student would have a sense of doing what nee 9 {ought) to be e
done, he woudd’ bhe responsible for his actions, and he would respond in a
~ professional manner, ‘ o .7 ”
¢ e . . @
Strategies ' °
After enumerating the outcomes and effects a student could be ex-
pected to achieve by going through the Counselor Education Program, it .
. now seems appropriate €9 discuss the various strategies the faculty and

administration employed to promote this development., The strategies will
. be broken down into value cdtegories to assist one's understanding. of
4 the methods and techniques employed in the program, The: strategies sum-
marized are those that the faculty and administration suggested were pre-
sent in the svstem, ‘ v }
Gtrategies are the methods or techniques employed by the partici-
‘pants of a system in order to achieve certwzin desired value outcomes and
g post-outcome’ events ‘(effects). To relate this concept to the earlier , .
. sections {coneeptualization},. one might ask, How are elements, processes,
and conditions hlended together in order to produce desired results?
» For clarity, the strategiés will be cnumerated in the eight value
categories: 7 . : , -

, . Power. A numhgr of strategies which focused to some extent dn de-
- cision making were employed in the program. Students were required to

write compefency statements (plans of study) ‘which required-them to plan ‘ ]
. . ) | —~
| . - ' o ' '
e . 83 o . R
‘ i : o : , " o
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It seemed that the program maintained an elusive quality about 1t whiche ~ ’
* shunned definition or description, and thus forced the student to recog-»
nize the self as .the source of meaning and power y ‘ e

v

C(i.e., faculty and ‘administrators) to.produce the1r needs or wants, i,e.,

”~

z
. ) -

“their pr@?&seiéﬂal goals and state how they intended to achieve those

¢ goals, * The double practica experiences placed an individual in a number
of decision makigg roles, e,g., teacher, superV1sor colleague, etc,

The progess’ Rn@ﬁi‘as staff;ng was another area in Whlch students made. .
deexgxons concer ng thexr future professional ievelopment

A strong emphasxs was always placed on students learning by doing-

(experigatial learning), The staff pushed the students to exa hem- .
selves constantly, extehd themselves, and try new experlenceaﬁ§§%§gsof
the most difficult strakegies to explain but possibly the most” influ-
ential, was the total,7atmosphere or environment of the program, Often
the uord used to describe this was "ambiguity" or "ambiguity by: design'",

¢J'M

L -~

lnllghtenment The methods whlch focused on the knowledgezpn the
system and the Tlow of information centered mainly on two congep the ‘
process of ledrning and the method of learning which took place, The
process of learning involved the way knowledge was transmitted or}ac-
quired, Much emphasis was placed on different modes of sequentia learn-
ing: ise., inductive to deductive, personal to professional, internal to
external which always combined affectlve and cognitive, and,the socratic . N
method - with its questioning, confronting, and extending of 3 person,
Other processes employed were individual or group interaction, a number
of different field situations with a variety of clients, and the constant o
opportunity to trv out ney behaviors. The method of learning was ba51c-_
ally a contracted, demonstrated, cémpetency based individual program, .
The push was for students to integrate knowledge and practical gxperi- e
ences with the self, &Even the emphasis on taking courses outkside the s
program was des1gned to extend the learning in various competency areas o
to assist in the development of a well rounded self, o o

=

Wealth, - The major strategy in terms of the use of money arid other '
résources was that each student's tuition was paid for by federal ‘yonies,
This allowéd him ‘to concentraté more on self development and learning and

less on financial matters. There were other. .resources available (two-way
mirrors, films, counseé¢ling rooms, etc.) but with the exceptlon/of the
c6unse11ng TOOmS, NONE Were used extensively,

>
/

K
i

Well Bezng\\\zhe strategies in this category'refer‘to the use of .
physical or-hental gomfort xﬁgirder to obtain a desited autcome., As in
the category of power, amblgulty was used to create ail, uncomfortable en-
vironment., This forced & student.to seek refuge in oneself and thereby,
‘develop a sense of self confidence, self worth, etc, It was also sug-
gested that the program evoked a feellng of dependency in the student.
This was manifested because theé ‘students had to depend on the program

cgurses learning: emperlences etc. - ‘ ‘
, : . " . - X f7é’84 u ) , \ S
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Sklll The stragegles concerning skill, the opportunity to.receive
1nstrUct1on§ or degmonstrate an acquired prof1C1encv could be considered -
the ground work of ‘a competency based program. _The staff constanfly mod-
eled and shared ‘their expertise so the students could acquire new know-.
ledge. The students had to exercise their acquired proficiengies before
they could be judged competent professionals, These two processes“unfold--
ed in a number of different ways through out a student's stay in the pro-
‘gram, For instance, the faculty was respons1ble for various course ‘work,
‘supervision, adV1sement etc. The student, on the other Hhand, generally
participated in- learn1ng that was activity based (demonstrat1on of compe-
tency), and that included such things as co-teaching, supervision of -
masters students counsellng, wrltlng proposals etc

.. Affection. Affection is the promotlon of the feeling of love, = . -
fr1endsﬁ1p and lovalty within a program, "The primary institution 1n a -
community specialized to affection is the. famlly This is the type of

, environment the pragram attempted to develop.  The sttructure of the_pro-
‘gram* in one sense, epitomised a fam1ly The father f(administrator). in-
teracted with the external system for support -(fund raising). and only :
allowed that the syqtem encroach so far (boundary maintenance), thus.
_allow1ng the rema1n1ng famlly'to manage (organize and reorgan1ze) the
‘internal- environment. K There was a strong emphasis within the progranm to
share intéract, express affect, and remain loyal .to the program The

‘.,staff provided the students w1th a lot of 1nd1v1dual attentlon 'so much

,that one faculty member described this 1nteract10n as faculty "hoverlng”
over the studerfts. In return student. was expected to form a personal,
relationship with at:least one faculty member. Other types of relation-
ships which had an affectionate aspect (though most also encompassed re-
spect as will be described next) were the supervisory, advisory, and” -

- peer relationships. These relationships . not only.taqok place w1th1n the
confines of ‘the program hut florished in very 1nformal settIngs such as;,
the street)’ lunch, bars, part1es, etc . ' o ud .

-

, Respect Respect as a strategy 1nvolves uslng recognltlon of a
person to reach a des1red outcome. There were ‘a.number of ways respect ,
for the individual - student was shown, Students learned at their own ' e
rate of speed; they  negotiated their own learnin exper1ences and. out- ” '

“ comes ; théy often worked as colleagdes with the faculty, etc. In,addl
tiony many of the processes already mentioned included the strategy of
respect (1 e., s aff1ng, advisor_ and sunerv1sor relat1onsh1ps,opeer
learning, etc) PN . ~

L eP . . 1
: Rect1tude Strateglcs Whlch can be placed in this. category are
those. wﬁ1ch\emph861ze personal dnd professional responsibility (ethical, -
moral} or a way of l1fe Wdthln-nﬁg program Students were always respon-
sible for their own. learn1ng and develOpment e.g.y contract1ng, nego- -

‘gt1at1ng, etc. —_— .
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This portion of the chapter has provided the reader with a thorough
description of the implementation of the training design of the Counselor -
Education’ Program from the standpoint of the program's unique characteris-
tics and its place in a social process perspective. The next section will.
explain’ the value an@lysis performed on the total description of the pro-
" gram design in order to identify the-significant value effects associated-"
with the program, - e - S '

o v

-

&

Analysis of the“Traihﬁhg Design

i . } . ) -~ !
~ °The present focus has to do with extracting the'signifiéant Valhejb
effects from this design by means of a value analysis conducted by the

* author, - In order to respond to the present issue, extracting the‘signi-
~.-ficant valye effects from-the design, the following methods were used;’

. _ 1. The description of the frggning design was exaﬁined caréfuilyf
"= to identify the value effegts‘associatéd_with'the;program.',;»”. - . e
: . . . ’ f o . ‘ m . . ) .

2. Three procedures wefé:épplie& td this list of effects to reduce - -
the Tist to the truly significant characteristics-produced.by/the program,

.’».l N . . El . . N . . N
. Effect Statements Associated With the Program o R
. - ' n . N — n N - -' .I e
-« .. By.considering each of the sections of this chapter, value effect
statements associated with the prograni have beep isolated and listed as
fOllOWSf’ . ,: . ‘ y ~ e 4‘ : ., » i L TR Co .
A.  Power Statements . “ T S
. . L. I e _ "" C o . S .
.¢® .1, Graduates would be autonomous, . — B L e
. ) : \ o

2, Graduéte§'wou1d have the ability and drive to decide their own future:

3. Graéuat wauld be able. to function‘effectiVelyiin,any?sysfem ther"
- choose work -in, N :
o v . M ) L = ] . ‘ E -

4. Graduates would be leaders,

S. . Graduates would mdintain a fht@re‘foéus ahd be Self-mqtivaﬁed,

environment, . , _ C.

'

T e ‘Graduatés would have the ability.to redefine .themselves in a-changing -

7. Graduates would b€ potent, o | |
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B. Enlightenment Statements

* B Graduates would cont1nue to grow [learn and develop) throughout life," ‘
. Vs . N .'n_
A o Lo
7 2, Craduates would be;able to_ understand organlzeJ and functaonhat a . e
_ system1Co1eve1 . ,‘ S .
' 3. Graduates would be able to evaluate themse1Ves cr1t1ca11y. ‘
4. Craduates would cont1nue to develop themselves'as persons and asfpro—
fessionals. o : . $
. - . ' : r ) .
5. .Craduates would be}ﬁctlon orlented (actlve 1n research#/but pragmatac)
Vfﬁ. Graduates, would be -able to understand individual and/or systemic simi- coe
““. larities and differences and be able to functlon effectlvely'with '
e1ther o - o o
C. Wealth Statements . o, i o ‘ o~
. 1. Graduates would recéive fimapcial renumerations comparable to the po-
. - sitions they attained. ?\ - T L |
D ~We11 Be1ng Statements . ¢
. 7/ - . * . ) . -
1. Graduates would possess a hlgh degree of self-satlsfactlon LT
. “ . - L. N . - ,
20 Graduates would have a. strong sense of pcrsonal ‘and professional -57\
' 1dent1ty o e, . . R ' e
. ‘ . : Y ) !
3. -Graduates would be comfortable w1these1f and others in changlng 51tu5“
- ations (demands expectatrons and env:ronments) : -
k - R Sk111 Statements f‘ . : Y © o ', E ©
“ . ,{,‘; Y ’ » . )
1. Graduatesnwould cont1nua11y demonstrate acquired tompetenc1es
2. . Graduates would have the ability and determ1nat10n to acquire addi- ]
' tional professional skills ‘to meet the needs of a changlng environ- . °.
ment, SN LT . .o
3. Graduates would be flex1blc in chang1ng sltuatlons -
L. . . l“ .
.
4. Fraduates would”’ contlnue to. dcvelop profe551ona1 slels
>
o . :
5. Graduates would have tpe ahility to work with systems,&read and under-

.

. stand). S ~ :

6. Craduates would have the db]llty to replicate the learning environment
of tnls ‘program, L » _ ‘ a




7. vGraduates would be' change agents with the.ab111ty to:
: a, change ‘traditional methods of 1earn1ng.“
b, ‘organize and create change :
c. functlon effect1ve1y in non-traditional env1ronmEnts
. -
F. Affection Statements

-~

11._ Graduates would have the ab111ty to 1nteract and work W1th a number
‘of different people, - N :

2. 'Graduates would ga1n an awareness of the1r own affect and gain empathy
for others, - :

3

3. Graduates would be comfortable shar1ng and receiving affection with
others . . ) N oL
. G. Respect Statements P

1y Graduates would have much’ reSpect for themselves (personal and pro-
- -fessional), '

.

. SN 7 S ST
2. Graduates Would continually move, ahead in the system they were in.

3. .Craduateg\would be ab1e to organ1ze others.

_ H. ‘Rectitude Statements : - . S

w

L1, Graduates would have-a sense of doing what néeded (ought) to be done,
2. 'Graduates would accept respons1b111ty for ‘their own actions.

: Graduates would respond to 51tuat10ns profe551ona11y : : N

«
.

Slgn1f1cant Value ‘Effects ProdUced by the - Program

o In order to obtain a 11st of program effects wh1ch represeénted the
‘ .Atruiy significant ones, the folloW1ng three procedures were employed
“ 7/
1) When effect statements were mentloned on1y once, they were re-

“\  tained as 51gn1f1cant effects' .
i * RETAINED: . .
1.'_Power 1 - Students would be .autdnomous,: : o .

2, Enlightenment 5. GraduateS'would be action-oriented.

v - 3. Wealth 1 - Graduates would receive: f1nanc1a1 renumeratlons com- =
' - ’ parable to the position atta1ned _ .

. . . . S 7
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1

b
*

Well- Be1ng 1 - Graduates would possess a h1gh degree of self—

-

4.
' satisfactior.
‘ 5. Welkl- Be1ng 2 - Graduates would have a strong sense of personal
oy antl profes51ona1 1dent1ty : o ’
6. Skill 1 - Graduates would cont1nua11y¢demonstrate acqulred
,competencles .
7. Sk#l 6 - Graduates would have the ab111ty to replicate the
* learning env1ronment of this program : . ‘ !
% 8, Skill 7 - Graduates would be change agents
. 2) ,When value effect statements were repet1t1ve, one of them;was
e11m1nated " .. .
-,.ELIMINATED' . _\'
1. 'Power 2 - Graduates would have the ab111ty and drive to de—

Sj

: vc1de ‘their:own futures

\ ’ .
_»En11ghtenment 6 - Graduates would be able to understand in-
dividual and/or systemic .similarities and dlfferences and be

able to function with either. - .

Skill 4 - Graduates would continue to develop profes51ona1

SklllS C .
. ! ’ \ ’

. Sk$ll 5 - Graduates would have the ab111ty to work.with sys-’

tefis (read and understand)

‘(

Affectlon 3 - Graduates would be comfortable shar1ng and

: rece1v1ng affectlon with others.

;o /o
Re5pect 1 - Graduates would have much respect for themselves
(personal and professional). :

When va1ue effect statements seemed to -express the same con—

cept, they were combined- to form one statement:

COMBINED

V]- L]

o : ‘
Power 3 - Graduates would be able to function effectively in

&ny system they choose to work in.

nflghtenment 2 - Graduates would be able to understand or-
ganize, and functlon at a system1c level.

I( . o 4

e C . . * .
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'. TO PROVIDE". : .f!?h.ttﬁl ) .
oo M . <
> The ab111ty to functlon eff1c1ent1y at a systemic 1eve1 ) YW ;{

(undertand and operate in any system one chooses).
[N ~ . )
2. Power 6 - Graduates would have the ab111ty ‘to redeflne them-
/-selves in a changlng environment.
D c 4
WITH -

R _ Well—ﬁelng 3 - Graduates wou1d°be comfortable w1th themselves
and others in changlng 51tuat10ns ~

WITH ’ o S ;:l
’ Sk111’3 - Graduates would be ﬁlex1b1e 1n changlng 51tuat10ns
TO PRODUCE |

“ The’ ab111ty to be flexible, with the capab111ty and- comfort
" to redefine oneself in changlng situations.. C . : T

. 3.. Power 5 - Graduates would ma1nta1n a. future focus, and be‘
' self-motlvated

WITH . I .
' Skill 2 - Graduates would have the ability and determination *
to acquire additional professional skllls to meet the needs
of a changlngfenv1ronment _ e /

| - o ‘

T0 PRODUCE . L, T
Thp ublllty to ma1nta1n a future focus, w1th the self-motiva- ,
tion necessary to. acquire profe551ona1 and personal skills to

meet the demands of a changlng environment.
‘ 4t Power_4 - Graduates would ge.leaders.
CWITH o | N S I
,\ I B o . ' Y ] . ' ) . . . . "
¢ Respect 3 - Graduates would be able to organize others.

[ ) . -

TO PRODUCE: T,

s

~ The ab111ty to be a leader,‘l e, ahie‘to‘organlze, 1nteract .
:and work'W1th d1fferent perle . o ' R




TO PRODUCE N

. * 0 .
,?. ;

. _Enllghtenment 1 - Graduates would cont1nue to.'grow (learn and

develop) throughout 11fe. o _\ ' I 4
WITH .," S . R ) s
Enllghtenment 4 - GraHuates would contlnue sef%‘development
(personal and profeSS1onal) S o .

Graduates who w111 continue to’ grow and develop (personaily -
~and profes51ona11y) throughout life. o ‘ -

?

Affection 1 - Graduates would have “the ab111ty to 1nteract

~.and work with a number of d1fferent people. - .

WITH -

’

'Affectlon 2 - Graduates would ga1n an awareness of the1r own

affecf and gain empathy for others
1,

“TO PRODUCE

-

Graduates with an awareness of their own affect, and be1ng

i comfortable 1nteract1ng with" others at this level

Power 7 - Graduates would.be potent.'

WITH "~ o . " L P

' Respect 2 - Graduates would cont1nually move ahead in the

system. they were ine— o S

‘ TO.PRODUCE

"bGraduates w1th a sense of potency, thus being. able to move
~ahead in any system they are 1nvolved with.

.Rectltude 1 - Graduates would have a sense of doing what.'

needed (dught) to.b& done. ‘ A

~

- WITH

Rectitude' 2 - Graduates would accept respons1b111ty for the1r

own actions. L . S

T

WITH . e, S

" Rect1tude 5 - Graduates would respond to s1tuatlons profes—
.sionally Lo o . .

1
T

-

\’!'?P(’.'
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TO PRODUCE | |
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‘Graduates who respond profe551ona11y to that wh1ch needs 'to o

be done, and.accept responslblllty for their own actlons.

¢ By applying these three: procedures to ‘the’ initial 1list of th1rty-
three value effect statements a manggable-1list of seventeen significant
" effect- statements was produced. These seventeen statements are

.S"
' * 6l
7.
N
9.

. 10.

v

The ab111ty to eff1c1ent1y functlon at a system1c 1eve1 (under-'

stand and operate in any system one .chooses).

7 ' o e

The ab111ty to contlnually‘demonstrate acqu1red competencies.

The ability to be flexible, with the capab111ty and comfort to -

Aredeflne oneself in chang1ng 51tuat10ns
The ab111ty to maintain a future focus, and the self—motlva—
tion necessary to acquire professional and‘personal“skllls to
meet the demands of a changlng env1ronment

\The ab111ty to replicate the learnlng mode1 of the Doctora1.4'
~Program, thereby, chang1ng trad1t10na1 models of 1earn1ng

° The ab111ty to organ1ze aﬁd create change/;n dlfferent m111eus,
i.e., an agent of change

+ . » . . -

The ab111ty to be a’ leader, i.e. ;°ab1e ﬁb organ1ze, 1nteract

. and work" with d1fferent people..

The ab111ty to th1nk and conceptua11ze theoretloally, but to .
apply this knowledge pragmatlcally »

Able to receive financial renumeratlon comparablerto or h1gh-
er than graduates of similar DOctoral Programs.

L

Graduates who are autonomous and se1f—d1rected

’

1{ W/Graduates w1th a sense of personal and profe551ona1 1dent1ty.

12.
13.

- 14.

Graduates who w111 continue to grow and develop (personally

and professionally) throughout 11fe.

=

'Graduates with an awareness of the;r own affect, and being
comfortable interacting with others at this level. -

Graduates with a- sense of potency, thus be1ng able to move
ahead in any- system they are 1nvolved w1th

) —




85 .

-ties

gram. The list represents some ¢

e
' 2
.
. .‘. ¢
)
/
: e
!
-~ v
¥
L]
o
.
")
[¢]
’
O

'ERIC

Aruitoxt provided by Eic:

.
o
-

.

4
actions.

I ’ -

l-_. ' . . . ‘.r' .
17. " Graduates with a sense of Selfaéatisfaction.

"9 . . . . . o . 0
The above seventeen effect statements imply the qu
and/or attributes gained by students completing the
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15. *Graduates who respond professionally to that which needs.to,
.be done, ‘and accept .responsibility for their own actiogs.

K

. 16. Graduates who are'dblg to critically self evaluate their own -

-
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alities, abili-
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“he outcomes of-the Program.-
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Antredyetion . a0 A
.7 .« A deseription of dn indovative)teucher education/counselar education
Lrainimg program £df- & codiprehensive rehabilitation center setting is
» - presented here. | Durinhg the px@eﬁﬁf of designing, developing, studying. <
and deseribing this program, it bevane apparent that it had cffects .

beyond~+its own life a% a training program. These included outcones

. which existed as changes in the rehabilitation center and university -
involved as well s in the people who came into significant contanct with

+ the progran, The effects’alse include inplications for futyre training
programs; not just teadher 'educatiog and counseloy education programs
conducted ip conjunction.with a rchabilitation center but impligations .
genepally™ipr programs desigfed to prepdre professional educational personnel,
«Such Zmpld ati@g ave illustrated by the development of a proposal” for models
o At Y of teaimph for early -childhood &ducation personnel. One existing early :

+ childho? édncatiaﬂkprugggﬂ_whieh mncorporites A number of these implications -
. 1s atidentifiod and bri@fiy&dis@ugg&d. : .
t - . -
S , \ . v .. “ .
s Im 1972, the University of Pittshurgh and -the Home for Crippted Children, X
. Regional Comprehensive Rehabireation Center for Children ond Youth, became . °

interested in coopérating with each othey in, the training of teachers and
counselors, The impetus camb prirarily from the Rebabilitation Center's
Residential Living Departments a dlarge department incorporating a variety of
2 - ¢hild care, nursing, counseling and \informal educational services, and the

g University's_Counselor Education Department; d large ianovative‘counselor ' .
traiming program which Wiy notronly receiving substantial Federal support = .
for the training of counselors, hut “also was heavily involved in the Training
of Teacher Trainers {BT) Progran; a major Féderally-supported effort in which

S

the Universify was hedvily invorved. ‘ .

. T ¥ ) .’ . . “ . &.ﬁ N ‘.q
Organization, ' o . LY
Urganization, ) . , . L

- v e s -
The University was urganizéd alefg traditional lines. However, within . -
the Counselor-Education Departaent, variéhg factulty served as coordinators '
" of various programs and field sites. CGounselor-Education faculty members
also held the majority of the coordination positions of TTT Programs
. LA, Professional Year, and Preprafessional Year; “English Social

T Studies, *Science and Math}, although faculty 'From other areas in the School
of Eduvation were heavilyyinvolved, also, as were faculty from four liberal
arts disciplines. Also, in the gocial studies. area, Carnegie Mellon
Uﬁ?ﬁ%rsity-part&cipat@d, its fuculty representative in this training models
" fitting into the University part of thq~trainiag team,

. . * . ’ Y ©
The Rehabilitation Center's organization began in traditional wavs with
a board of directers; a director, and an associate .director. However,

. the program inplepentation was organjzed functionally with four senior
coordinators; each responsihle for dverall program management of a group of
elients {young aduits, cerebral palsied, learning disabilities, and other
physically handicapped), on one axis of a matrix-type organization. The

+ other axis was occupied by the service departments, residential living,’ N
education, pykchology, pediatries, speech therapy, cccupational therapy,
physical therapy, and so forth. Thus, each of the coordinators could draw
upon the services of all Departments in coordinating, the program of a ' -,
particular child or young adult. Each department had a Director or Chief P
who was responsible for the management of that department and the quality and

Lot 3 .
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® appropriatendss of servite provided through that department.

The organization of a ficld site at the Rehabilitation Center, in
«conjunction with the Uu1varsity'§ Counseloxr Education and.TTT Programs
was initiated @ooyagatxvaly by the University and Rehabilitation Center
personnel in adiinistrative, faculty and staff positions.. As development
of the organization and implementation of the Progran progressud, community
involvement became an additional influence, An overseeing body, known as .
the Site Committec, was developed., This Committde related to both the .
Counselor Education and TTT Programs, and included in 1ts\membereh1p University
students in both programs at the preprofessional, hiichelor's, master's and
doctoral (levels, who were pl&ced at the Site, Site students (clients)
who were the recipients of service from both Programs, Site staff and University
faculty; (representing both Prograns) and parent and community representatives, '

.
hd L

*

*
.

Personnel " I o o . x
W . ¢ P
Personnel who participated in the trdining prograoms wére mutually selected
by the University and Rehabilitation Cénter representatives. A site., -
coordinator for counselor education and one for TTT were hutualiy selected
from the Copnselor Education Faculty.~ Uoctoral. fellows were selected both
from the Rehabilitation Center staff and from other applicants to’ the
. University's TTT and Counselor Education Doc¢toral Programs. The master's .
qfand bachelor students were mutually selected,. the majority being  from’ the ’ °
% “imlversity's programs and had no previous affilxatlon with the Site. Twelve
W " preprofessional students were selected ‘from the Site. staff from such positions
LR as teacher aide, child care worker, and behavior modlficatxon aide, -
Finally, two certified special education master teachers were selected from '
the Rehabilitation Center Staff to work ip the TTT teaching situation.as N\
trainers and resource perscns for the student teachers and to guurantee that
State guidelines for %puclal educatioh classroom coverage wouid ve met. ‘

In additipn to thxs, a variety cf University and gehabllmtat;on Lenter ’
persohnel worked closely with, copsuited with, and dealt with ‘the above . -
persons, across both the qooperating training programs, These include . '

Fa

! senior coordinators, department heads, and staff members from the et
Rehabilftation Center. From the University, they included faculty from the ™ '
English, social studies, science, math, reading, and secondary education’ * o

departments, as well as dher faculty from the-counselor edugﬁtion deparsmenp

qutznctzﬁnq and Collaborations,” TIT and Counselor Education Prqg;ams . ‘*., :

The Ceunqelor Education and TIT Programs maxntaxned certain dlstxnctlons
from each other in their fnnc%q}gxng in the Site. They each had their own
site coordinator drawn from University faculty. The ,counselor education
students worked with some clients from all age groups and worked.with all
four senior coordinators. TTT students, however, were concentrated primarily- .
in the young adult program and worked in conjunction with the senior coordinator -
for that area, These distinctions offered certain practicgl implicatiofis,’
rhe two programs had, through the separate site coordinators, the qpportunlty
to maintain dé&i«aecess to the Rehabilitatioh Center administration and edch
B “had its own advocate with the University. The counselor education program
. had to Telate to all four senjor cccrd;nators,.at times a complicating

l factor while the TTT Pragram was able to concentrate its efforts toward working
4
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with on¢ particulay coordinator. The snme'prigkiple applied in the TTT .
program's working primarily with staff who worked with young adults while -
the counselor education program had‘to spread its offorts at working

with staff among those who worked with children aud young adults of
various areas and groupings. v R

-
»

: . , , e .

Collaboration between the two programs covered a variety .of areas.
. One site.compittee served for both programs. Part of the planning for
T . the training experience was mutually done by the twd site coordinators .
' and doctoral students from both programs. Both programs participated in .
interdisciplinary staffings, in some cases, staffings of clionts with whom
both were working. In such cases the' two programs often-provided support
for each other’s efforts. There was also some-collaboration in training -
involving both joint ‘experience and training service from each of the ¢ - . ¢
Frograms to the othex/ T . ’ ; \

. ' S . . ' ~ . ’ ) . S T o -
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Unigue Aspects of the Training Model . .
. - . . . . of .
Unique to this training model was 'its very heavy cmphasis on an .
-¢  interdisciplinary.approach. The University approach involved various
programs, departments, schools, and indeed more than one ‘university
being invelved ih major ways that were caordinated. The Rehabilitation: _
Lenter's approach involved people from various professional services .-
"« providing departments working with the program in major ecoordinated ways.
+ Finally, therc was heavy emphasis on interdisciplinary collaboratiow " .
between. the University (ies) and the Rehabilitdtion Center,

-3

-

-
.

A second unique, aspect of this madelfincludeé;heavy emphasis oh
field experience. Trainees .at all levels in the TIT program spent a full o
: year in the field and the counselor educition students while having a .
somewhat less intense field experience, also had it as a major part of : '
th&ir’prngyam* e i e it ,

)
1

./- / . : ' . ‘

: - A third unique aspect of this program Was-its inclusion of txainees e
from preprofessional to doctoral level within the same program. - This was |

- ,accomplished by the heavy field emphasis and the three tiered (TTT) :

structure. Teacher trainees taught as a major part of their training and

.~ had as major trainers doctoral sfudents (as well as faculty). The doctoral .
students -training of the teacher trainees was designed as a,major part of
their training through learning contracts, supervision Zeminars, their

t

. supervision. from faculty, ete, The-Faculty worked as trainers for the doctoral
students (and the teacher trainees) and in the prodess were socialized . - <
., to {and trained in) a new ‘training model, heavily field based, interdisciplinary,
e and based on a consortium effort, {(Ruch, 1974) T o

. & - S e *

X Fourth, there was significant University input to the training site,

. Cooperating teachers participated in sessions conducted by discipline
Faculty;pg/fhuhseler ed@@atioa faculty membor provided consultation to
the siteds residential living department's administration or the developmgnt: .
of a program development workshop for that department's, staff, and, ’

. # University faculty were dbvailable to staff for informal gonsultation from -

¢ time to time, . “ - ) )

L : , o !
- . N ‘ :

gite input to the University was also o significant uniqpe aspect?

. ~ Learnisg disabilities seminars were given on the University. campus by a

T e
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T/ . site staff member, Sanior caordxnator& consulted with unxversity fﬂculty
, as well as students on the disabxlxtxes of the rehahllltatlon center s - .
b7 .elients. . ;ﬁ’ . . ANETIEE . . .w

R . “ P . .
5 -

+

. The two traxniﬁg programs, TTT and counsalor eduéation, also provided

. each other -with some training services, These included both direct SRR
. formalized sass;aus and less formal but ongoing consultation in relation e
" to their réspective programs and clients.
.. Finally, ‘2 seventh un1que aspect of this tma;nlng model 1nvolved the SR
varjopus counselor edutation and teacher education trainees working together )

* with thildren and: young adults with varieéty of behavioral, phys;cal, and learnxng
disabilities. This took place in training programs geared to traxn teachers '
and colmselors prxmnrlly for ma1nstream ii?%atzon. - C . C

-
» - .

Y « Y S .
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~ - Problems ) RS \ : . : .

*+ Such a complex and unique tra;nlng madel coul& nnt be etyected to s
exist without experiencing problems during ‘its development and functioning.

Such expectations were not 1n vain. However, the very complex- naturé of ‘ ]
thxs program and accompapylng problems were not d1sab11ng to it. ‘

L]
L]

A problem wh;ch came with the xnccptxon of the program was the fact Lt
, that impetus for thé program wlthxn the -Rehabilitation Center came from ¢ °
the Residential Living Department,’ rather than the Educatibn Depamtmbnt, SRR
(Argyris, 1972, pp. 118-133) This created communication and other dlffmcuigles
. between the two departments and betwéen the TTT program and ‘the Education
Department. One major effort at resolupion involved early 1arge -scale :
involvement of the Education Dep&rtment in the program in varjous ways. These
included two special education master teachers froh the education. dapartment
staff being heavily involved as cooperat1n£ teachers, invoivement in various
ways of the education department director and his curriculum supervisor,
regilar comminication meetings with various personnel in the education
department, and most importantly, educdtion department, residential living, -
TTT, and counseldr education personnel working to mutually define ,
authority, respons;bmllty, and lines of communication. ° S : .
8) ; - K
The sheer complexity of .the TIT, counsgloxr educatlon, and rehablli~ |
tation center structures presented a probiem area. Efforts at resolying
d1££1cu1txes created by this complexity included trainee orientdfion, time
dnd intensity of trainee involvement (}onger and more intense than in .
traditional training programs),- careful structuring of avenues of o
communication, avenues and of supervision patterns, and structuring cooperatxve
- work” and planuing involving various mixtures of training personnel from: .
university and site to promﬁte maximum communication, cross fbrtillzatlbn, IR

)

o

and ccoperataan. -
o A third problem area lnvolved the szte s use of a behavxbr modification - ,
' system as a part of various rehab111tat10n.programs and the counselor o

~ education and teacher education students~umderstand1ng, adjusting to, and -
, working with this system.  This problem area was addressed by orienting the
students to the sydkem, providing thenm experxence with the systém, providing
- students- new to the site peer training by other studepts from the site L
- who were already familiar with the system, and by prJ61d1ng supervisory help
through coope%ating teachers, doctorai students and othe;s in the process of

1{}0
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seeing and using the,system to facilitate educational and counseling efforts. |,
' § . e ‘ . Vs

. Institutional Change ) ‘ | '
Institutional change in the' rehabilitation center included an- increased

awareness of the educational,needs of'the young adult client population.
This. resultéd in‘a larger teaching staff for this group, expanded facili- ‘ ,

~ ties for them, -greatér individualization of their educational program,-and” J |
redegnition that educational services are important as well as vocational” ' '
and other serviices as a part of. the young adult rehgbilitationaprdcgss.
This last change in the recognition of the importance df ‘education included ¥
rehabilitation center Administration and boaxd and by the State Bureau of )
Yocational Rehabilitation. ‘Documentation of this$ can be seen in the increage 5
in young adult clients referred by, B.V.R> in which educatiogal service is
identified ‘as a need, Congcomitant with thesg changes has bden the rehdbilitation .
center’s ability to accept a broager range of referals due to its intreased
educational servige. " e / o

® : . n = . B
- ! o . b

. Another area of insiitutiqnal chdnge in the rehabilitatidn center &
-relates to the educational experiende. and degrees received by the members of Rt
‘the rehabilitation centew staff who continued as staff members beyond their e
training’ programs. This includes the fact that a number of preprafessional,  «.W
staff members who entered training at the preprofessienal leével received
“degrees from the Unjversity and‘received'prdmntipns,tE'highe&~leVe1‘higher
- Paying positions within the rehabilitation center. Addigionally, ‘ L
rehabilitation center staff who were already in superviséry positions in two
cases received degrees, They hawe feen able to functiow with more competence -
and confidence as’redult of their traiing and degreds. Also, they are, . - . )
accepted now as “professionals® by staff persons who were already "gofessionals™,
This appears to be due in part to their increaséd confidence and competence, -
hoivever an equdlly signifiganﬁmﬁﬁnxmmm%ppearS“fa”HE'ﬁhair‘receipt of “degrees—.
and acceptance of this by other professional staff as professional - ~ , .
‘credentialiﬁ?ﬁ, Since both of these staff members weére and.are members of the
residential living® department, a large department ‘staffed largely by trained . .
. but nondegreed chi d" care workers, this. increased not only their own strengtft™~ -
- in working, dealing with and having an*impact‘onkctheg professional staff S
~ but also similardy, the department's strength in its encountérs with more
traditionally professionalized departments, - L. ‘ ‘ :

- . . -
Atong other staff memmbers who Were upgraded: as the wesult of ‘this -
- Program were a behavior wodiffication aide who wds able to advance within -
. the psychology department, two preprofessional students who advanced frem
child care positions in the residential living department to prpfessional . .
- teaching positions in the education department and other child care workesr's
who wele able to advance within the <esidential living departjent. These
increased levels-of education and upgradings had.the effect of increasing _
the perceivéd professional character and impact “of staff who had previously ., -
- been viewed as nonprofedsional and concomitantly their departments, - - :
particularly the residential living department. - o

o

o~ ¢ A .

Other institutional changes which took place in-the rehabilitation'center'e IR
~included increased/awarehess of ;residential Ifving staff to ‘educational . sy
. - N . . y ‘ ! 2 5 ' \ A . : 4 ¢ -
1 ' . -« " ' 101' ' . ‘ . 5 ’\. Y
| . o, . ‘ ‘o . e ! _ &
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educators, 'students in both aregs, and the participation of various
resident®al living 'staff in both ‘programs, - Increased awareness on the
part of the rehabilitdtion center adminlﬂtratlun\of’tha importance oft¢.
staff tra1nxng which appears to have: contributed to an increased emphasis
on staff trgining by the administration is another fac;nr 1n.}nstitut10na1
change.  Finally, a major, though difficult’ to measure, institutional
change in the rchabilitation center is thé change in perception of their

- jobs as having -at- leaSt potentially xncre;sed.mhhllity by the members of . . =
the pre and para profess;onal staffs of various departments. This came -~ |

. about through seeing such mobilityr take plase as earlier described. It

was also contributed to bys seeing preprofesazonal staff from the rehabilxtatxon _

- center. advancv to. professional pcsitxens in other community facxlmtxes. T

-

for Early Childhood Educat;on Tralnzggrprograms .

s
. Y .

The University,. although much larggr ahd more comp}gx than the
Rehabilitation Centex. also underwent some institutional change, at least
as reflected in cerfain key faculty. Essentially, this can be Bescribed .
,as an increased awareness of the compkexltxes of working with a2 complex
"field site, of the i gortance of commuhicating and-sharing responsxbzlzty
and authority,  and of the need ‘for true matuality as the important issues
of true inte dxscxplznary work are apprnached and real efforts are made
to put 1nterdxsu1plinqry training hnd true un1versxty-cqmmun1ty facility
coaperdtdon into prdctxce, : . ‘ . , o

-

o LI

Recnmmendatzons for Future ?rﬂ;r&ms e Lt

*

" The experience. derxved from this ccmbxned teachev‘educaﬁxon and
.counselor educatjon training program in a comprehensivé rehapilitation center
setglng offers a, number of reécommendations for future programs. These are

»

prebentcd in the followxng list, - - . -
. L. Commitment of a Unlveraxty to/workxln true mutualmty with the
© " field is important. .
2. The reverse applied to the fielﬂ site is 3ust 4as true.
3. ’brganxzation, particularly where sevéral programs are:atteﬁptzng
to cooperate should be both cilear, and fuhctlonal, thus tradxtional
lines ofl authority need not always be set up in the usual ways, *
B the Ilhes are that set’ up are acceptable to those involved and are
L. claar~and functional. . |
4. "Broad involvement of persons in real ways (from,preprofessionals
, to the”commnity to adminisgrators and professors), helps generate
broad support-and influencé of a program.
5. Training and fpstitutional changé should be looked at together,
. since, they are interrelated issues,
Yia;ble results (degrees, upward mobllity, zmproved program, et¢ )
* help measure success. -
7. Such results also appear to rexnforce the 1nst1tu£10na112atxon of

changes, .

L]

]

Beyand Counselor Education, TTT, and Rehabllxtatxon. Some Appllcatlons

@

. What took placc in the just descrxbed traanxng model xnvoiVed takxng
space and time from vapious components. and institutions and combining -
them 1n-hew ways relatlve to the new training needs as perceived. (For a

.
o
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ffuller discussion of this idea,of tempcvarily‘ecmpinigg space and time
from various components father than creating new 1nst1tnt10ns,vsgyv§he
discussion of "ad horcracies" in ToFfler, Alvin, Future Shock.) This LY

) use of available rsources in ney combinarién has applicability to the training.
- of carly childhood educators and is in some ways reflected in one early ) .
o childhood educator training progtam presently functioning. . .

' -

Vo EBarly chi idaood education at’ 11y broadest involves a wide variety . A
of children from infants to childreh of the early ©lementary ages. ;e '
The needs of the children served run a pamut’ from basic trust and toi- .
let training to basic reading and math skills. The needs within this .
range cover. a seemingly éndless array of eritical’ issues such as deal- L
ing with separation, and «developing autonomy, developing basic social ‘ -
- skills, developing skills in perception and cognition, developing fine .
Y and gross motor coordination, devgloping problem solving skills, devel-
. oping creitivity, and many many mork. ‘The breadth BY this variety is
further complicated by several issues which while hot unique to early «
_childhoed eudeation, certainly arve exemplified within it, , .
One of these is the variety of schools add scervices. (A descrip-
+ tion of this variety in schools und ‘services, see Lecper, Sarsh et.al.
Good Schools for Young Children. New York:"MacM§llinn, 1974, pp. N
85-96). Unlike elomentary mmd secondary education in which the public - . o
schools predominaté and pavochial schools play 4 smaller rale and other .
“ - private schools un even smaller role, carly childhood education con- ) ‘
sists of a prolitforation-of variety of types of schools.and programs, g .
1 Aftef ddentifying the piblic schqol kinderparten programs, the field . * X
consists of a hest of public, quasi public, private nonprofit,. and ®
, furely proprietuary nursery. schools, day care prograns, head start pro-
srams, early identificotion programs, handicapped childrens programs
and others, Further s within- these categories variety proliforates
. di.e., nursery schoalﬁg’caaperative.nursvry schools, three day threc
year old nursery schools, five day four year old nursery schools, two
day. three,year old nursery schools, developmental nurgery schoals,
Montesorri nursery schosls, prescriptive teaching nuyrsery sehqgls, etc.) .

I3

A second 1ssue in early childhood education which contributes to |,
Ltg variety is that ‘of parent involvement. (Colviw “ind Zaffirp, 1974, -
pe,T8E dn practice. this ranges all the way from "Kedp the parents out 5 RS
¢ 5o the kids won't ¢ry and we can work with them' to cooperative nursery
schools run by the parents in which the teachers serve at their pleasure. »
Between these extrémes is a wide ,range of parent invelvement in various
witys and inereasingly with. recognition of the importance of ongoing and .
signmificant parent involvement s, - o o :
/- G . . | . E o . .
Finally, the issue of the mainstreaming of handicapped childi®n iw
no less an area of significance in carly childhood cducation than in
other arvas of edugation, Indeed, it may becomg more critical as the
rportance ofvearly effeetive wervice to the handicapped ¢hild is recog-
aided and actéd upoy, {llendrick, 1975, PP, 250-205, andeurylaﬁﬁ‘Stute

M

Board of Iducation, June 20, 1074). . . »
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C This diversity found in early childhood education’ of need, of pro~ .
gram, of setting,gf children, and of other areas speaks to the need .

.o for early childhocd education training which can prepare personnel to -
' effectively enter and function in the early childhood field, given the
complexity this diversity creates. It is felt that certdiin parallels
can be drawn between -the teacher education/counselor education frain-.
ing model presented earlier and what is needed in early childhood per- -
sonnel preparation. . ] . :

-

*

The heavy field emphasis iis a key area. (Honig and Fears, 1974,

presents a detailed discussion of the importance of field experiences -
in eaxrly childhood educator training.) Jhe Program model described L.
earlier involved an intensive one year studént teaching experiences '
~which was the focal point of the program. Beneficial to early child-
hood education ‘teacher traihipg would be a program with a field focal *
point which provided not only for intensity of experience but also .
for diversity. In pragmatic terms, this means the opportumity for - .

‘ early childhood educator trainees to have the opportunity for experi- LT
ences in, a variety of settings, involving variety im children program B

- and other areas, as well as including an intensive student teaching e
-experience is impertant.. ¥ . - R

The interdisciplinary nature of early childhodd education makes , <

it a fertile area for an interdisciplinary approach. (Peters .and Fears, -
1974, discuss using personnél from various disciplines and intewdisci- ,
plinary -arrangements such #s consortiums in the training of early child- ~ 5
heod educators.) TPersonnel from the arts, medicine, psynhc):c\gy, soeial .
work, nursing, other areas of education, and othér fieids all havé some= - -

, thing to contributeTto ¢arly childhood educetion. This is particularly” - -

.true in the tr¥aining of early childhood téachers. How such input is D
provided and orchestrated becomes crucial, o . -

- : +

+ funity and the need far university and field site to work together and .
+ cross fertiliZ one gnother.. . Noomiversity schonl, division ox ‘
department of education has within it all the diversity and resources
’ needed for a fully-effective gdrly childhood personnel preparation: pro-
" gram, However, by, jpining forces with:the community in the form of -~ ..
a broad variety pf=drly chiddhpod.facilities and persomnel and developing .
" a true mupualityof effort, univemity.and community efforts toward | - - *
- such training can be multiplied ih effectiveness.

3 L4 ~

This field focuiand interdiscipliwiazy character reveals the oppbr-

Such a variety of ‘training experiences in various facilities offer . - .
unique opportunities for-teacher training for mainstreaming. For - Tl
‘example, an early childhood teacher trainee could pptentially have .- :
experiences ranging from a rehabilitation center tovpinstream class-
-rooms. * In this process in a well -constructed program, the ¥Yruinee

~ could~benefit from not only these varied experiguces but orchestrated
= wo.input. fpow’special educators, medical and rehabilitation personnel, .
v mainstrean 'teachers, university supervisors apd varjous-ether personnel
from the .university(ies) jnd. community. g N
B B N v . t ‘
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‘The need far‘frain?ng in doyk with parents is a real need in early
" -childhood teacher training. The model deseribed. earlier in which parents
- were members of a site gcommittee in’'which they Tommnicated and worked -
e directly with student teachers, university faculty, field site staff -
*in the devélopment of the tyaining and service program is one model
viable for early childhdod teacher training. At the same time, the
early childhood teacher training program wéuld do well té provide its
: students with the opportunity to view and eXperierice various models
of parent- involvetient singe thete are many different models within
the early childhood fieXd. . R e : ‘

. »

ST e Thus, the proposal for eafiy‘childhgﬁﬁ@pers@nnelutraining models
. suggests that they providé a variety of available experiences and models,
‘ It is suggested that there-is dn opportunity here for university,and
comminity to work together, und for a true interdisciplinary approach.
. Space, personhel, and program can be drawn from the various components
to fit the needs' of the training program (including the cormunity needs),
. When these componentsiare orcilestrated toward the goals, the result can
- be carly childhodd training programs wiich-not only . ave effective in ,
training personnel but which are constantly in a state of rdvitalization
ereated by the constant interaction of university, school) and elient
(parents and ¢hitdren). - o T ' e
o fa L v",,, . . // .- /,7’; VS ) ) |
oo * . Ohe early ci{ildhood.personnel prepdvation program which embodies.
seme of thest qualities exists at the ‘University: of Maryland Baltimore .
County.. (Education Division, University of Maryland Baltimore County, .o,
. 1972.3 The program is heavily fizld based. Students begin in the : :
N -field duringtheir sophowbre year and have eight field experiences,
i ‘each 5ix weeks in lenfith, Qefora’they’reach?thei:‘profassiqnal senester
' of intensive student tedchifg. The fieYd experiences’ encompass the
range, and variety of experiences suggested earlier. Input from the
field sites is important-and thers-is an incredsing emphasig being placed
- on school, community, and university mutuality, in developing the program.

AR L

e This is not to suggest that this programwas developed as a result
© 70 ‘of thé‘programs developed n Pittsbirgh described earlier. In fact .

. I} had wmuch of its early develophent at the same time they' were ' - ) ’
., developing. However, it is true that its gpntinuedidevelopment is in
 Spart due to persops who had earlierodﬁgfrience;with the Pittsburgh - .. s
. programs whe'are now wWorking with #he UMBC Program. oot c

The real.point is that the counselor education/teachér education’
training program in -a «comprehgnsive rehabilitation centey setting ang "~
~the study of it uncovered some significant implications for educational
persennel preparation generally: A viable illustratiop for this is in .
- . the preparation of garly childhood ‘teachers. - . .

i
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« Garnet Patterson Junior High S@h@@l 15 i@uat#d in ;he hearr of the
znnar ezzy @f %aghingt@n, B‘ C. Its- yarnlati@n is’ g%mmarilyubla@x, its
king class families 1;vxng in the surrounding
@eﬂﬁumxty As thh @ther inner Wltf‘ﬂ@mﬁﬁnitlﬂﬁ, ﬂmny of the ediicational,
soeial and . ”unxcng*gmeeds of the Garnet-Pattersen g nity historicaliy
have not -bren met) ~EeT example, a Title I survey .ablished “that _
ampr@xzm&teny 450 of the 630 students at Garnet P&ﬁters@ﬁ negded Tpecial -
3btent1@gﬂ but” llet39 action WY t%%@w, = T
"~ In the early pﬁra of i®?1 Br. Margafet Lﬂbaﬁ, principal of Garnet
szter on, and her staff, were invited to partfeipate in the developrent
-an’ in-service 5fazn1mg pragram’ Yor pupil personnel serviee workers. -
Iﬁvglvemeﬁt in this prepram would make Garnet Pattergon staff menmbers
and others conjietted with the project particifiants in a notwork of
satellite trafning programs cosrdinated by the @niversxt} of ?1ttsbnrgh””
Q@unbei@r Education D Department. . . 4
/ - - .
The @bunsek@r Education Depmriment had regently received a three~ -
‘year EPHA.Grant to yespond te thé need to develop rore skilled pupil
personnel service professionais, and to improve the quality of their
servicg to students., Ons reason Gapnet Pitfarson was approached By
" Pr, Wibber Millard, the Assistant Superintendent for Fup;l Personnel
Services. in the D, C. Public Schools, was the fact that its students
Were clearly in need of g wide range of edueatiomal and a@ezax serviees
not provided by more traditional models @;‘educati@n, .

o -
-

?' . qar@et ?a;ters@n - Flgfd Site Rzeh with Possibiltities

. LAY *

. Thgfrec@gnztx@ﬂ of social und eduqatzanal neé&g of students wWis '£§
* ' not, however, the _only reason for Garnet Patterson’s selection. There
[~ swere also othér attributes which rade it evident that the school wis
ripe for the kind of training g%@gram and expansjon of services en-
_visioned by the staff of the University of Pitfsburgh and the adminxstrat@rs
‘of the D. D. Public Schools. First was the fact that the school!s
population was small, only 630 students? Second was the fact' that o~
the school had a hzstory of being one of the few stable -instifutions
- in the cormunity. And there was the fact that its staff had alieady
deronstrated it was in the process of recognizing and responding to -
the speelal needs of its students with the resources at its disposal
“at the tinme,

N

For example, school staff, par@ntg, community nembers and stﬁdents
had already had a good deal of experience sharing ideas, planning to-,
gether, and burldxng bonds of mutual respeet, through the Garnet °
Pattersen Open Communication Project. This was an EPDA funded p;ggran
desizned to establish rore opén lines of C@ﬂﬁﬂﬂl@ﬂti@n throughout the
sch@ol and cormunity. .
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Consequently, when the possibirlity @f“d@véiaﬁiﬂg an

An-service ; h
- trawping progran was shared.with staff and cormunity, interest was high. ’
vs. 0 At 15 irportant tq note that the' responsibility for developing a proposal s
-, % was shared aliest ‘trmediately arong all partigipants. This was done singe
‘one of the eruciai Iearnings ag @@rn@tspattersgn'had=@g@n,tgat'an,
. open plinning process at the beginnihg of any endeavor was essential
T there was any serious mpterest inprodusing a successful and mean-
mgful progran because the GorTundty was ‘one vwhere there had always ., "
been a trenendous irhaYance h@twqug@f@aisgg ahd results, B
: R : . - x - '&) ‘.' R P *
. o o, ) _ . _ )
ine project planning cernittee, rhen, gonsisted of merbers of the o
o schopl'sadmingstrative staff, ié%f?gﬁé, counselors,’ and the director of
the local pupil perseniel wwenter. X fhese individuals,  in consuitdtion ° ‘
with an advisery Sormittee of parents,’ students,; othey teachers, commwmity -
rEYers: and representatives of the University of Pittsburgh's Counselor .
. Pducatien Popdrinent) deveioped a ome year pfoject preposal.. This pro- . .
© - pesal whigh was subscyuent ly accepted, funded, ahd continued for a*&pt&i“ L
T of thrge years, wgs Based on the following objectives, which reflected an
- appfecrat on of the necds of Garnet Patterson's 5@@@@1/@@§3@@it§ and the
. go3ly of the U@i%@f&iky of Prttshurgh's traiping mandate, ‘ '
. L ) ) ) - ’ 3
‘ Te bs Tg mukk Garget-Fatterson “Junior: High’ Schoal ore <, . -
LT Deandngful to the students, to the parents and to - <N
2 the commnity which it serves, . oo : :
. “?‘ ‘b R . . . & . . -
- v §ig, % T@\@rz@g about change ilhrough training so pupil | -
i : personmel spebeialists and other staff members ’ :
o s will fumctien agfaﬂi@am in order te naximize the : -
¥ - effects of suppbre Yervices and eliminate ° “
. duplication of gfarts. . .. SN o
* » N SR b . . * -
R f 3. To affect thi reductien of tencion rising from Lo . ..
musunderstanding 6f the role of SUPPOTE sServices | S :
. ip the schesl enviromrent. H e .
- r B . » . 4
. %.. 1o assist in reerwitiag and training sechool. . . o
’ I . Staf¥ menmbers, corrunity groups -afnd scheol . ¢t :
Lo A - gelated specialists for effective organiza- e
> o ) tz@mag change. ) . " ' ) . -
3 ! - . - z -
5. To asaist persens intéraalezing a Support, - , . p
o  Services Comcept which places enphasis ‘on o
helping students to neet their needs in order .
to enhance theay ﬁ@arﬂing,@xp@fi@n@@q . ' .
| 6. To ﬁéip inprove the quality of education anong o,
ol  low-incore lew-achieviag students, and hope- - : ' p
. fully, contributd to the attaintrent of X * .
. . vRa acadenic succest, . ) <
. m” . \
| . » - . . . \ .
. ‘ Q 1(}9 R * a
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L strategies employed by the partieipants to achieve these goals. Through-

- Patterson “Junier High Schosl. Each'of the components evolved accarding

~ o~ signifie:
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The remainder of this article will provide a description of the °

out planning and implementation, Universisy of Pittsburgh Counselor

tducation fagulty members were utilized as consultants and provided

plagning and, training skills, g L
L4 . < . y “.!"Z"!

-

. - .

Implementation of Propssal Activities : T .

The participants ¥h the Pupil Personnel Satellite Training Programs
over the three years the progfam was in operation included classroom
teachers, counselors, the 1ibrarian, pupil personnel workers, and
administrators. Strategies for training, therefore, had to ré&late to
the wndividual needs of this diverse group, and still conform to the
basic model whigh related to the seeds of the students of Garnet-

to changing needs #%ut some basic structures were intact. These included

seminars, practica, accredited courses, and "retreats." L8
. o Iu TR N
*Howayd University agreed to provide graduate training for-the »
participants through a series of seminars and accredited courses given =~ -

on-the figld site. .Courde material was deveioped<throug§.continuaus
feedback with participants, and consistently had a practicum component .
which woufid relate directly to programmatic issues in the school. The * .
nce of this component lies in the fact that it involved a o

partnerspip relationship between a Univefsity and a public school ., |
staff. MHoward provided staff, consultation time, and training expertise.
Garnet-Patterson provided a laboratory for Howard's interns and faculty., .
L% provided an opportunity for the reakity testing of Howard'$ training
procedures and its cgmmitmqnfszté-eommunityfﬁchoof education. 8

‘The practicum aspect of these seminars provided opportunities for
groups. of professionals who had previously worked side by side but not
necessarily together to plan as a team for the economical, social and
edukational needs of students. Basically, the participaﬁtSPractgced
being specialists in relating to student needs. ~For example, Dr. .
Elizabeth Abramowit: of Howard University presented a seminar in
"IsSuey in Hupanistic Education.” ' Following that input, garticipants,
with the assistance of Howard staff, related theoret;cal concepts to
practical applicatien through the development of learning packets that
promated individualized instruction to students. :

Another basic training construct in the PPS training program was
the "Retreat." At various times during the 'school year, groups of
schovl staff, students, parents and community representatives would
spend a’ weekend together for the purpose of building community., Themes
that arose at these retreats included recognizing the relationship )
betwcen ‘the individual's lifestyle and the educational melieu within &
which s/he operated, and developing strategies for humanizing living - , .
and learning ate Garnet Fatterson. Over the three year course of the
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program, consultants’ from Florida, Howard University and the, University . :
of Pittsburgh and 'from the Garnet staff engaged in the process of training - -~
participants -to recognize and,use;;he%; innate potentials «to relate o, RS
others according to needs rather than Toles.

o Retgeats, also served as a training melicu for teachers and parents -

who then ¢onducted 2 series of 6-8 "Buzz Sessions” with a yearly total

of 358 stillents in grauggiafhaﬂﬁ‘ﬁj gse groups explored issues of

commmication; feelings and r61% relationships in an open and non-

. threatening atnosphere. As a restlt of these "Buzz Sessions,” the

R - theories and techniques which facilitate working groups were utilized

. by trhinees in a laboratory atmosphere and learnings were .easily related *

‘2 » to increased understanding of students' individual and group needs witly- ¢
1 a classroom, : . ‘ ' \

A S

1

responses to student needs was provided .in a series of Instructiomal .
Skillz. Workshops., It was in the course of these workshops that
» participants experienced planning together across roles to meet student

needs by developing programs which could be integrated into the daily
life of the school. .

§

a2
;e - K4
Dissemination : ‘ s

- - *

|
|
l
l
|
|
e .The space for translation of participants learnings into facilitative -

L

Part of the mandate frem the University of Pittsburgh to satellite - °
participants was to attempt’ to deyelegém@dels for the training of the PPS
_Worker and to inform the larger school community of the activities of the
" PPS Program.  Toward that epd, the Garnet-Patterson project organized -

& monthly mewsletter which was dissemindted-through the University

3

e and public school community. The newsletter highlighted current news
- from other satellites training projects, general news of signifgnggs
‘ in the Garnet-Patterson School Community, and such special PPS prdject

assignments as the Open Action Center which attempted to respond to : -

students’ needs outsidé of the classroom. Other dissemination mechanisms

included conferences, hosted By.Garnet-Patterson and with repfesentation

from other satellites, University of.Pittsburgh consultants-andeD. C. :

Public School personnel, ” ’ ‘
. L S

1Y
-

- Qutcones 5 .

s - Y ¥ . -
The mijor outcomes of the Garnet-Patterson Pupil Personnel Satellite ' .
are threefold. First, it gave the University of Pitgsburgh ond Howard =
" University the opportunity to provide training expertise directly to
proféssionals working.and struggling to provide quality education to
studests on a daily basis. In that relationship a modél of partner~
¢ " ship was developed in which all.componenets functioned with respect \
‘ and effectiveness. Second itjprowided for opportunity for professionall -
adviancement for some participdnts. Four have been given the opportunity
for increased edutation at the University of Pittsburgh in the Masters
or Doctoral programs in Counselor Edugation. Others. were stimulated
to pursue Masters degrees at Howard University. And a number were : o
- promoted within the Public School systenm, partly in recognition of

. their new.skills.
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_/3£ Pupil Personnel Specialists,

. . 3
The third outcome of the Project training is less easily documented.

It is related to the impact trained participants have made on the lives
of the parents and children of the Garnet-Patterson community. No one
expects & school to supply ull the needs of a community. But certainly,
the contintiing respect and affection which Garnet-Patterson students -
feel for staff members is related to the fact that the staff, through
its emphasis on &evelcping professionals with human as well as academic
skills, attempts at thp very least to meets its constituents at a. .
dirett and human level, '

‘The commitmerit to human relationships is a key to the training
And it comés at z time when most formal
educational institutions are. suspected of being instruments that linder
~human learning, rather <than enhancing it. o~
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- -MATERIALS m-:vm,oégn FOR DISSEMINATION® '
" MONOGRAPHS - ¢ o -
-~ / " i / 1]
.%1ﬁaﬁ,éﬁ&ﬁgy; &fﬁrass,fSusan. The>1raining‘6f Educational Personnel in
Expressive Educatﬂbn. A_Continuation: of the Northeastern EPDA/PPS
' Lenter-Satellite Hlissemination Project DEG-070-2021, Washington, D.C., ./ .
‘United StateSIOffipe of Education, 1975. . . . ;
Hughey, Andrew, § Peipgrass, E¥leen. On the Necessity for Training Counselors - ot
in Nonverbal Behavior.. A Continuation Project of, the Northeastern U

EPDA/PPS Center-Satellite Dissemination Project 0EG-070-2021, Washington, .,

D.C., United States|Office.of Education, 1975, ' . ‘ R

Samuels, Charlelle, Qvngﬁées;‘Sean, & Malley, Patrick. . The Creation of .

- Simulation, EXercises \to Train Group Leaders. A Continuation of the o
- Northeastern EPDA/PPS Center-Satellite Dissemination Project ‘
; OEG-O?QJEOEI,‘WaShington; D.C., United States Office «of Education,ﬁ1975¢

«7

© Scott, Judith. (Ed.) A Monograph on Training Supervisors in The Helping '
Professions, A Continuation of the Northeastorn EPDA/PPS_Centqr-SateIlite

bissemination Project OEG-070-2021, Washington, D.C., United States

n? v “

Office of Bducation, 1975. .




* Other Resources

- . N t

Fxtuh Jon, Malley, Patrick B., and Sdott, Jud1th A. Sxmulatzons for
Tr&ining Counseling Supervxsgrs. ‘A Stimulus Film: A Continuation,

of the Northeaste enter~Satellite Dissemznatlon
Project OEG- 070-2021 Washington, D.C., United States Offlce
of Education, 1975, . , i R

Thxs is a video-tape of eight typical problematic situations.
which counseling supervisors could expect to encounter. The
vxgnettes were designed to-elicit supervisor's affect and

. reapanses around supervisxpn issues of twrust, adequacy,
expressxon of feelzng, termination aﬁs eValuatlon. N

-~

et -

-

Fitch, Jon, Malley, Patrxék B. and Scott, Judith A. A Leader's Guide
°to Simulations for Training Counseling Supervisors: A Continuation
of the Northeastern EPDA/PPS Center-Satellite Disseminatjon Preject

OEG»070~2021 Washzngton, D.C., United States Offjce of Educatian, .

o 19750
R N :

Thls leader *s manual presen%sgan outlmne of the use of simulation

materials-in traxnzn&kcounseling supervisors and an overview of.

a training model. "Each 'ef eight vignettes are described, fbllowed

by suggested activities and directed discussitn on the issues !

portrayed in thgﬁggzMulus fxlm. . v,

PN

& ;
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“Hecksl, William H., Malley, ‘Patrick B‘, Scctt, Judith A., bplce, Gerdon
C. - Triadic Supervision: A Trainisg Film: A Continuation of the
o Northeastern EPDA/PPS Center~5ateilxie Dissemlnation Pro;ect a
- OEG-~070-2021 Nashzngtdh, D.C., Unitcd States Office of Educatzon,
1975 5 :

»

P o5 ‘ o e o
5, e < . Tk

& This vxdeo«tape is a 25 nznute demo&strat:an of a Trladic SUpervxsxon
session., . - o 5 SR
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Spice, Gordon, C.,-A Leader's Guide to the Trladle Mbdeb of Supervision:
A Continuation of Northeastern EPDA/PPS Center-§atellite Dissemination
 Project OEG-070-2021 - Washlngton, b.C., Unlted States«Office of
Educatlon, 1975. - . e a“‘ .

- s . A :
?hls leader's guide provxdes an explzcatlcn of the Trladlc ybdel of
Supervzsxon. It alsO'provzdes suggested training activities for
‘preparing counselors.to function in the-roles' of commentator,
“facilitator and counselor as ﬁ?Qﬂlred bySthe model, <« S
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Samuels, Charelle M., Hughes, Sean and Malle », Patrick -Bf Simulation .
‘ | rral 4

o "

s > \ . . 2 e PR )
Exercises to Train Groun Leaders, A Continuation of the Northeastern

EEDA/PPS Center~Satellite Dissemination Project OEG-070-2021
Washington,® D.C., United States Office of Education, 1975.
o - . oS ‘

‘This videqapzpe preﬁenis.simulétiéns of a persgnal growth group.

- Each vignette is.an exemplication ofgppecific issues found to-

N

»

- . for conducting the‘dialogue.afﬁém\gach,simulation.are found in

be manifested.consistently in groups. There are ten different S
vignettes. There is no leader shown as participants are to !

imagine they are in fact Teading the group. Specific instructions ..

the body of the manual.

s

T - : ‘ \. . T2 - e
Samuels, Charelle M,, Hughes, Sean and Malley, Patrick B. Simulition « ™

Exercises to' Train Group Ledders: A Leaders Manual, A Continuation

" of the Northeastern EPDA/PPS Center-Satellite Dissemination Project

0EG-070~2021 wasﬁiggton, D.C., United States Office of Educaticn,
1975, o s & ;o . ) ) o oo G .

-
» - ¢

kEIman,'Nanckﬁané‘Becker, Margaret P.  Clinical Staffing in_Counselor

Fducation. A Continyation.of the Northeastern EPDA/PPS Center-

~ Satellite Dissemination Préject OFG-070-2021 Washington, D.C.,"

gl

o .

United States Office of Education,* 1975, = . & 0 '

%

“This videb-faﬁe contains excerﬁgé froﬁ three different kinds of
. staffings, held at the’Imiversity. of Pittsburgh, Counselor®

Education Program, First, there are excerpts from the initial

- diagnostic Masters staffings; held at the end of the first ten
- weeks of work. Second,. there are trafisitional staffings, held

nedr the end of the M.Ed. period. THese staffings emphasize an - |

analysis of each student's level of integration of léarning and 5
skilds, and conclude with a judgment as to whether the. student - N
has attained the competencies necessary for completion of the

" nrogram and State Certification.  ,The third type of excerpts

:are from doctoral staffings, which“are heild for full.time students y

after the completion of the first €Wo trimesters, The précess.
here is génerallv a more intensivelv analytical one, and a major

- judgment to be made -here is wheéther.the student shéuld be * o

reconmended to a .competency committee with whom he and his advisor -
will develop aﬁ“individual*plan of studv contracts ¢for completion \

. of doctoral requirements. o B
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