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ABSTRACT

The purpose of this practicum was to design, -

develop, and implement a career guidénce pfogram for o

small high schools. The program description wduld.act
‘as a model fq;;implementation at other high schéolg
desiring a career guidance program. The method of

communica 1ng the program to others was the. wrltlng éf

A

er idanceuprogram at Del Paso
Unlfied School Dlstrict, '
step w1‘ i

o be descrlz:d in a "how to" book whlch 1s in the
1l be publlshed.

implempnta ion of a care

on was
L

egs is |

Walnut1 Ca 1fPrn1a. The process of 1mpﬂementat

good resuﬂts. The pro

/ /

rocess and, ho?efully, z
‘Mr. Stevens is pr1n ipal of Del Paso ngh School
a "necessary small high school" in the Walnut Valley

Unified Scuool Distrlct.x Durlng the tlme span oﬁ the .

ﬁractlcum %r. Flanagan served as pr1n01pa1 Santana
High Schoql Rowland Unlfled School District, and

WhlteS1de was a331stant pr1n01pa1 of Mt. View ngh
’ l

School ﬁanta Ana Un1f1ed School Dlstrlct.

I
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. purposeful activity.
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Y | CAREER GUIDANCE:
% %AN IMPLEMENTATION MODEL
FOR SMALL HIGH SCHOOLS

Chapter One ,
GUIDANCE COUNSELING AND, CAREER DEVELOPMENT

' The Need for Career Guldance

Throughout hlS ex1stence, man has, éngaged in -

‘Earliest prehlstorlc man main- -

tained himself and hlS femlly by hunting and’ flshlng.

AnthrOpologlsts have shown how this simple, essentlally

nomadLC,llfe wes,replaced in 1ess primitive cultures by\w

a system of division of -labor, with some men primériﬂ3?‘

occupied as hunters, others as fishermen, herdsmen,

and traders. As cultures became more sophisticated;\\
S—

other occupations evolved and the.trehd toward focy

ing effort upon/a specific group of tasks emerged—-ati"

that point-the éonceptAof career was born.
, : . L . ‘ . s .
Throughout existence work has been a ¢rucial
factor in social organization. Work was seldom,'if'

-

3 ' -1

i
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ever,. only-a means, by which an‘lndlw;dualys stained .
i
11fe. Work had many other functiods ofGEQual or some-
4 N\ ‘.J S . i
t1mes greater 1mportan0e to both 5001ety angito the /

.

1nd1v1dua1. For example, work is one of the functlons
through whlch the 1nd1v1dua1 relates to 3001ety It

prov1des him, and hlS family as well with status,

.recognltlon affiliation, and olmllar psychological and

sociological prodvcts essent1a1 for hlS partlclpatlon
in & eomplex society. |

Sogiety and work are interdependent. Hence, we

\

“have come to ident}fy work as good and as one of- those

I

activities which sustain society now and enhance its

‘likelihood of future maintenance. . .

In the past, middle-oiass'values have placed

-, s

‘strees upon economi production, often dehumanizing the

/

worker and making hi smmply a cog in a compleﬁ Yachlne.
\

As changlng social v 1ueFlare re%mbha31z1ng the\ mpor-

tance of the individual, . a reallgnment between She

ough

the need for economic proF ctlonwhas and will con inue,

in 1v1dua1 and work has he n. teklng place. ALt

the nressure for q0mpet1ti e efflclency has been up-‘ Y

|
plemented by recognition of| the value of work as

source of human satlsfact%on. lMore attention is being

T

‘ ‘ L




Tdeval ed not in' terms of a moral 1mperat1vé’to work, .-

no %lone as an unfortunate but necessary means for
economlc surv1va1 but as a way of organazlng 11fe in
some\psychologlcally meanlngful and needfulfllllng

. way. nl Increasingly, work is valued in terms of its

opportunltles for fac111tat1ng opt1ma1 personal devel-_

opment of the worker.‘p , o o

-~The‘maQ2§;%§pect of the man—work relatlonshlp

that concerns us 1s the 1nduct10n pfocess--the process

by ;hlch the 1nd1v1dua1 prepares for, enters, and b_

. assumes.a place in the world Tf work. Formal education
is one of thekzz}nclpal means

by which society preRares
ult partlclpatlon. The schapl is. found

its young for
in almo;ffeveny soc1ety and cultur ~and, w1thout excep-
tion, 1t is glven respons1b111ty far asslstlngvthe\v
young as they progress:toWard-futuxe.occupatgonal

o

1. + Donald H. Blocker "Soc1a1 Change and the Future of

Vocational Guldance," in Henry Borow, Ed., Career -

"~ Guidance for _a New Age (Boston‘ Houghton, ﬁlfflln
Company, 197}), . 61,

¢
9
,:"




o thls process indi

: As Lee E. Isaacson ﬁblnts out . there ape - two

b

-roles.

factors whlch makegthe respon91b111ty of the schdol 1n
S

table.’ ’"Flrst\kno other agenoy of

.SOClet as the dlrect and prolonge&aaccess to our
.

young epple %hat the schgél has. Secondly, the perlod

of com ulsory schOol attendance\%n mest countrles now

G,
’ compllca%ed and 1nvolved the educatlonal system has’ |

olving ‘its problems, ang_educatlon has shown

‘achievements. In splte ‘of the very reql

ments of educatlon,ln this country, serious: .-
, . . ' . . ’ . . .
" weaknesses!|remain.

!
\

Ester M. Lloyd-Jones and Norah Rose'au, 5001al and%
Cultural Foundations of Guidance (New York: Holt,

- Rinehart and Winston, Inc., '1968), Pp. 153-57.
Lee E. Isaacson, Career Information/in. Counsellng

- and Teaching (Boston: Allyn and Bacon, Inc.,

. 1971), p. 6. - , ' ’
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;<' . Dr. Sydney Marland,. the-former U.s. mmiseioner,w"

vof Educatlon, has stated "Amerlca S educatlonal efforts o

are falllng or at least not attuned to the rea11t1es of - R

: our t1me."4 The realltles of our tlmeifide in- the faot-

e ' ' A

that:

Over 750 000 youths drop. out of hlgh DU
school” each year,, most w1thout‘g__ ST~
marketable- skill. . '

More than 85Q,000 drop out of college‘ J
edch year, and less than half -of those
who enter college'ever graduate.
Pewer than one, 1n every four hlgh school
students is enrolled in yocational
. courses, primarily because of the -
excessive g¢ost of some vocatlonal classes”™ .
‘and the "trade shop" stigma of VOCatlonal o
education.. / _ ‘ R

he ratio of éy/outh to adult mxemplo*yiﬁent _
S risen ea¢h year since 1960, and §E~arﬁg;;\\* P
1969 the ratlo had. reached 5. 1.7 —

B

L?tudents often find that th e 1s no relation—

~e taklng“and(the "real. _
' = . ) wh o

They aré 1ncreas ngly v01c1ng d1scontent.

‘Sth between the courses they

o

world.“

“\\ Thl@ dlscontent

- ) . '

. . A . N - . ) oo v
.‘ . o . o ) 'f‘
.

1fested ‘in drug abuse, student

N b /Sydney I"Iarla.nd Skyllne Inn Speech Wash]_ngton, ST e
. /D.C., May &, 1973.° \ ]
5. Counseling and Guldance A Call for: Ghange,/ ' : )

~*,  National Advisory Couneil- ondﬁhcatlonal Educatlon; T
Washlngton, D. G., June, 1972. R . I £

(A




6
uprisings, truancy and other forms'df eScape. Contem-
poréry SOCiefy demands that our educatiOnal”institu-
tions reépond to an iﬁcreasing need for relevgnCy in
educatioh; e o

' Career edﬁcation is one ﬁpoposed edu¢ationa1'
reform. It is avconcept whose:time has come_because;
(1), it has eherged ‘at é'moment Qheﬁ dissatisfaction
with educational practices and ouﬁcdﬁes_are at a peak
and (2) it prpmié@s.totattéék and\improzf some of the

, apparent sources of that dissatiéfaction;

. Cgréer Guidance.iswbne componénf of a comprehen-

sive career education pfogram.6?QA well-organized

r

career guidance program

“;épproach from:K,through'adult education. This in?olvesf

incorporating occupational and career information into

the content of fegulam_classes'like’rééding; En%lish,.,

’ social ‘studies and science, at all levels. It involves
. - ¢ .

the developﬁént_of units or courses at junior or senior
high sbh001 1éve1s specifically designed to familarize

/1

Ca e {

6. Céreer Educatidgg;fA Handbook for Implemeﬁ%ation,
*  U.S. Department of Health, Education, and Welfare

(Washingtoné D.C.s U.S. Government Printing Office,
=1 ’ T ’ ’

O.

7

1972), pp.

-
.

. - 13 | , “:‘-T'.‘

equires an integrafed5 planned




students w1th the educatlonal, 1ndustr1a1 and s001eta1
options open to them. It-lnvolues group and lnd1v1quai
_ counsellng opportunltles where students wild be helped
to work through educatlonal and career plans that are
compatible, with thelr resources._ Helplng students

make realistic educat;onal and career plans will glver”
.mea.ning to the school program they pursue. T S o

) Unfortunately, career guidance programs
organlzed and 1ntegrated on a district or school-wide ;

basis are hard to find.

- Statement of the Problem'

Young people today are fa01ng complexﬁlndustrla}
and societal condltlons that call for their 1eav1ng ’
school with well-ordered educational and«career plans;
Efforts to her‘students.complete these plans through

- guidance serviees are lacking in some schools and
inadequate.in others. - '

Research 'studies show a consistent teQthqy for o
high school students, eollege students, and out-of-

schoonl youth,to list vocational and educational o ‘\\\\




8
A”problems'as maJor problem areas. Froelich? found that
the problems hrought to a free community counselang .
center. were about 29 percent educational problems,
about 60 percent vocational problems, and about 11 per—~
cent personal problems. Remmers and Shlmberg8 reported
‘that 40 to 50 percent of their group of 15,000 teen-
agers checked 1tems Whlch revealed a concexrn for the
future. They found. that nearly 50 percent of the

”nlnth-graders in thclr sample were already worried

3

‘ about how they should earn a llv1ng after high schoolqﬁh

Slmllar reporte have been made in studles by Mooney9

10

and by Laycock ", showingTextensive concern by youth

about its educational and vocational future.
In'California,wwhich‘accounts for over one-tenth

of the national educational programs, the California

7. C.P. Proellch "Factors Related to the Effectlve—
ness of Counsellng," (Unpublished Doctoral Thesis,
School of Education, The George Washington
University, 1948). .

- 8. H.H. Remmers and B. Shimberg, Manual for SRA Youth=

Ihventory (Chicago: Science Research Ass cigtes,
nC., 19).

9. R.L. Mooney "Surveying High School Students®
Problems by Means of a Problem Check List," Eﬂuca-
tional Research Bulletln, Vol. 21 (March l9

" Pp. 57-69.

10. S.R. Laycock, "Helplng Adolescents Solve Their
Problemsy™ The Education Digest (Novembers. 1942),
p. 32. .~

o f

]
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Advisory Gounciill questions whether those who desire

career_guidance services are being adequatei& servic;d.
Of the 649 California students surveyed by the Advisory
douncillg, the Jority stated a need for information
about job training requirements, salaries’ and pé&-
scales, jbpvtrends and opportunities, and‘other career-
relateq facts. Sixty—nine percent stated'thaf during
the past year their teachers‘rarely or nevef,rélatedb'
class subjects to the world of work. Thé survey also
revealed that 53% percent of the students believed that
school guidance personnel could help them more if these
personngl were better informed about careers and Jobs.

Reasons for theﬂé research results’ are numerous.-
1%

Hansen and Borow™ ’ cite the following circumstanices-- . .

all of which attest to the fact that the need for

11. Career Guidance in California, California Advisory
Louncil on Vocational and Technical Training,
Sacramento, California, 1974. _ ' S

. A Survey of Students' Attitudes Toward Career

g Guidance in Selected Sacramento County Schools,
California Advisory Council on Vocational Educa~
tion and Technic¢al Training, Sacramento, California,

. July, 1973, . - : = . '
‘TLorraine S. Hansen and Henry Borow, "Toward
Effective Practice: Emerging Models and Programs,"
contained in Henry Borow, Ed., Career Guidance in
a New Age (Boston: Houghton, Mifflin Company,

/

181. _ . -~
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career guidance has not been recognizéd and afticniated.
! ‘ -
a. The tlmebavall le to schvol. counselors -
for direct worl with students is severely !
. lxmlteda’ P

‘ b., Students often! hold a narrow and outmoded
~«.%conception of carepr guidance and are
i prepared to bepefit from it.
/" c. Counselors and students characterlstlcally
: overemphasize|the problem of specific
choice and unflervalue developiiental and
.motlvatlonal spects. of planning. : IR
d. Counseling o ten proceeds on the single~
Jjob~for-life|assumption rather than upon
the premise of-a ‘Sequence of ch01ces
eer. ;J ¢

6. Testing-and

test interpretation are over-
. emphasized.( - ‘

&
- f. Job content| (formal duties) of occupatloﬁs
1& stressed; at the sacrifice of the psycho-

901a1:and life style characteristics of
“}cupatlon .

;fadequate linkages exist between counsellng‘
‘ahd education, training, placement, job -
ﬁajustment, and follow-up

h. hort term "crisis counsellng is glven
Sproportipnately heavy—emphasis, in
midance work with hlgh school anfl college
budents. ) ‘ .

U i.- [ylsproport onately heavy emphasis in high -
' s8chool is devoted to :counseling the college-
‘ Hbound with too, little emphasis given to
the work-beund.

je Relatlvely few students cite counselors as
| : havine hag¢-an important influence upon their
’ career ‘planning. . o

.
r
! ‘ B
. i
.
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) k. Evaluation studies onr the outcomes of

.career counseling have been few, and

those which are available do not provide

much suppart for the effectiveness of

counseling. However, better designed

studies showing more favorable results -

are beginning to appear.

The practicum participants submit that another
circumstance prevails. Many within the educational : ~=
community do not kno&‘how to'organize and carry out the
-processes essentiél to the successful development and \ -

implementation of a career guidance program.

A Solution to the Problem:

There are a number of models and‘prégramé in
career guidanc‘é‘?g4 Most have been'so recéntly imple_
mented that they can best be still regarded as pilot
enterprises and the degbee_of articulation concefning
these\prograh%‘i;‘éo;limited as to be of little help to .

the practitioner immediately. This practicum has as

~

)
<

its obYjectives:

a. the devélopment of a model for career ,
guidance and counseling for the secondary ' .
high school) level. '

L

A

14. Ibid. , o | /-

.
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112
b. the implementation of that model.
c. the grticulation of the model and
processes leading to implementation
and evaluation through this report and
the writing of a "how-to" book which ¥
would spell out the necessary steps.
It was agreed by the practicum.part{cipants that4
this approach would solve a number ‘of the problems
suggested in the preceding pages.A'

9 ’ 1y

Definition.of Terms: . . ~

-

Threé of the terms basic to guidance activities

.Qtand‘phiIQSOphy afé: student personnel work, guidance,
&nd counseling. Fdllo&ing Isaacson, we offer the |

(R
Tollowing as working definitions:

Student personnel work includes those activities
conducted by a school beyond -the usual classroom
instructional program, designed to maximize botha. S
the effectiveness of'iﬁgtrquion and the develop-
ment. of the individuals One might expect to

find under this heading such activities as the
orientation prggégg for prospective or new

students, the st nt government program, the -
registration procedures, the co-curricylar : ‘ 1;@'
activities program, health services,eﬁémedia116
services, and attendance regulating services.

.7 15. Isaacson uses the definition offered by Dean L.

-~ Hummel and S.J. Bonham,.Jr., in Pupil Personnel
Services in Schools (Chicago: Rand, McNally & -
Company, 1968), p. 10. ' ' ,
16,,Isaacson,smh;cit;, p. 8.




KPR

/ 17. Isaacsgn, og.‘citu,'p.f9.

|

"
.
~ he-3
-

Many public schools have créat - a division of
"pupil personnél services" w1th1n thelr organizational
struotufe. This division would ord1nar11y~1nclude such

services as attendance, guldance, health, psychologlcal,

)

remedial and 5001al. Staffed with profess;onally

qualified school psychologists, attendance officers;
school counselors, nurses, physicians, special teachers;
and social workers, some being assigned to a specific

school building and some to the central office but )
available to the school on a referral or periodic .
basis, each eosdtion is concerned with providing a

. oL _ e _
service to the student So that he can/yax1mize his

(

classroom learnlng and hls 1nd1v1dual development.

- Guidance services. {ﬁclude those aspects of the

- ‘student personnel program designed to.assist
the individual in acquiring the attitudes’, .
1nformat10n, and understanding needed to’ make
wise choices and adjustments. , .

Guidance act1v1t1es or services are essentlally
concerned -with helping the ;pd1v1dua1 to gain
.insight into and understanding of himself and
his environment so that the cholees and
decisions he makes will lead to a satisfying,
effectlve, and worthwhile llfg? The crucial
aspect is the relevance to impending de01s1on- ,
. making.l7

.

y
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Most guidance programs are centered .around at

leas% three basic guidance services: 'indiyidual inven-
~tory service, the information service, and counseling.
;The individual inventory service is designed to assist
the otudent in developlng self-understandlng and self— A
acceptance. The program helps the- student to acquire |

and organlze useful information about: hlmseli. Test

Al

and lnventory results, observatlon, rating scales,

K case studles, and s1m11ar data are devices frequently

L4
used in this service. '

A/seFond'guidance service is the "information

t “
service." Informatlon would: relate to future career

.cholce—~procedures for acqulrlng the tralnlng ‘and
skills needed for, entrance, the nature 6f the work, its
rewards~and emoluments,* the kinu of life arfd oppor-
~*tunities.prouided by various types of work.

The counseling service provides the one-to-one
rélationship between a student, or client, and
a.professiénally competent counselor. -The

. counselor ‘asgists the student to integrate and

~ apply.his understandlng of himself and of the -

‘'situation accrulng from the previously des-
cribed services, so that he may make the
wisest and most approprlate'ﬁeclslons and
adgustments.lal

'18..Isaacson,‘op. cit., pﬁ. 9-10. .
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\
The counsellng service, then, is an 1mportant

I
part but only a part, of the guidance services of a

school. Slmllarly, the guidance program is only & part

of the total student personnel progr&m.- o ) )
A fourth term, career_guldance,rmuet be expli- |

cated. We have chosen this title to emphasize that a
dec1s1on de by an 1nd1v1dua1 has an effect upon ‘all
“aspects/offhls life and cannot be ea51ly segmented or
flsolated. Restrictive modlflers used with' the. word
guldance"—-such as "vocatlonal " "moral " "personal"——;

[ l‘

ilmply a much more 11m1ted content and- emphas1s. The
term "oareer"irefers to the totality of life stylev_’
incorporating the possible patterns of choice at any - . -
kglven p01nt in t1me——eduoatlon, work, communlty serv1ce,}
afflllatlons, hobbies, and g0 on, in varlous mixes.

‘Qareer ggldance, then, is the term applied to. the pro--. -

grams_that are deve10ped to promote ‘and encourage the i
1nd1v1dua1's self development ‘over his life span v
through educatlon, work, and lelsure., ) )

There are numerousvtheories related to the @ro-.
cedure by which a person'makés a career choice. Sev-
eral of the more widely accepted theorles w111 be

cons1dered briefly in’ the follow1ng chapters to

—

e T




assist the reader in understanding how our concept of

career guidance fits into the theprétiéal-mold.
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A Chapter‘Twob
THEORIES OF CAREER DEVELOPMENT -

INTRODUCTION

LS

Amerlcan publlc educatlon is based on the s1mple
assumptlon-that schoollng durlng the formatlve years ‘of
, childhood and adolescence prepares 1nd1v1duals for
v adulthood and varlous and  sundry roles 1n Soclety In
the prev1ous;chapter.we,made the point that-the

school's responsibilitxgéof'assisting students.with

career planningg decision-making, and-preparation for~

entrande into employment has .been almost totally

'1gnored until just recently. ‘This chapter w1lluilscuss .

career development theory, maklng the assumptlon that
the expans1on of career guldance programs will requ1re
understandlng regardlng the vocatlonal development
aspect of growth and learnlng. .

Although thefprofess1onal literature is-replete
with theoretlcal wrltlngs, 1t is 1mportamt for the
!;eader to approach the llterature with some cautlon.
There 15, at thls tlme¢ no theory of career dewélopment

sufflclently reflned and substantlated to stand wlthput

e

- . _”-,.
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question.- »lndeed, orie can question whether‘there ever’
. will_be such a‘theory. However; those theories'which " -

have beer developed have been formulated to“explain . /
d”ﬁow individﬁals choose Qccupations'and why they select 'h

and eventually enter different occupatlons. The 1ssue

Y -

is not whether to accept the theories, but rathertlow
to apply knowledge of the theorles to the solutlon of

guldance problems. Indeed this practlcum demonstrates .0
“ .

, how a framework can be developed from a systhes1s of i - 7

career development pr1nc1ples. i:_’ o f-f . ’?m N
Theorlsts tend to. place emphas1s ‘on éertaln
.aspects of career deyelOpment in thelr wrltlngs.

19

S.H,,Qslpow ’ in a book—length summary of theoretlcal

'positions of varl eprlsts, has pr0posed that
theories of. career devZMOpment ‘fall into four broad

' categorles -+ 1) tra1t factor theorles, 2) soclologlcal
theories; 3 ) self-concept theorles'h and 4) perspnallty-

. related thebrles.‘ Follow1ng Os1pow s class1f1catlon = '.Qf

N'éystem, we. w1ll dlscussﬁthe theory of one respected
theorlst 1n -each: category to suggest the flavor of that ,'

. .
¥ L I

theony; -
l9 ‘8. H Oslpow, Theorles of Career Develop;ent (New . -
' York Appleton-Century—Crofts,.1968). - SRR
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REVIEW OF MAJOR VIENPOINTS
Y
TralgﬁFactor Theory A
. > ey “% ! t » :
V'€ " The present theor1es of career development trace

-their roots to the beglnnlng of the present century.v‘l

Credit for the flrst modern founﬂatlon of vocatlonal
guldahce is credlted.;c Frahk Parsons, dlrector of the

jhflrst vocatlonal guldance center 1n the Unlted States. .

'-H1s book Choos1ng a Vocatlon, publlshed in: 1909, con—“

_talns a clear statement of h1s theory of Career develop-

-
. «

‘ mento . :.L “:A: . ,‘ . . T .'w.‘_"": o

In the wise ch01ce of a vocatlon there are .
three broad factors: 1) a clear understanding
of yourself your aptitudes,: abllltlesn inter-

“estsy amb1t10ns; resources, limitations, and-

- their causes; 2) a knowledge ‘of - the require-.
ments and. condltlons of success,.advantages
and d1sadvantages, compensation, Opportunitles,
and prospects in different kinds of wor 3 3) _
true reasoning on the. reIatlons of these two_,"
groups of facts.20 B o

3
i

“The develOpment of - thrs approach was character- -

ized by an emphas1s on measurable attrlbutes as pre-v

Q

'd1ctors of educatlonal and vocatlonal success. Durlng

a relatlvely short perlod of, t1me, us1ng ‘a structured

1

20 ank Parsons, Chooslng a Vocatlon (Boston.A
ughton leflln, 1909), p. 5.. o :
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‘ 1nterv1ew approach a counselor would meet with an
.1nd1v1dua1 to help h1m analyze himself. Concurrently,
occupatlons would be explored in a s1m11ar manner; As
a result of such, exploratlon a matchlng or true .

+

reasonlng concernlng the relatlonshlps between these

L4

"
¥

two sets of data was assumed to occur. Parsons form~

-

ulatlon of vocatlonal guldance 1ndlcabes that he Viewed

guldance as an event which took place in a person s

b 3

.llfe.x To hlm, 1t conslsted of a ser1es of contacts

with a counselor 1n which the 1nd1v1dua1 examlned him-

‘self and the world of work. .

Katz prOV1des a concise descrlptlon of this

>

xtheory.

. To overs1mp11fy, thls thedsry holds that flrst
~ the 1nd1v1dua1 is in effect "keyed" to one or
a few "correct" occupational positions;  *
second, if left to his own dev1ces, he would
probably gravitate.toward the right choice,
but with some wasted metion and timeé and --
some possibility of m‘ sing the proper target
altogether; third, THe "key" should therefors
be learned--and gan be learned--quite early :-
in adolescence; fourth, all educational v
decisions should be deterﬂlned by the require-
ments and- characteristics imputed to this
"appropriate" vocation; fifth,.the occupa-

- tional goal should- remain constant over a
period of time and the- final goal can be
known early and can--and should--determine
all prellmlnary de01s10ns (for example,

: . fe. .
N . (
. ] . e .
. .

L4
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) choice.of high'séhaol‘cufficuium and othgr 21 Vot
1 educational alternatives) leading up to it.

s The traiﬁ-factor theory wés predominant during’ -

the early<part of'thig century and wasn't challenged '

effectively until the 1940's and early 50's. Research
evidence;began‘to-aceumulate'whiéh peointed to the inade-

-quacies»andjthe'lihitations‘of the trait-factor -

-t

theoretical model. Thorndike and Hagen pointed out

limiﬁgtions of tests in’'predicting occupational member-
) ’ : : '

ship and success.  The final statement of this.book

summarized their notions concerning the value of test

batteries for pfediction differentiation. .

Individuals get into occupations for a great
. variety of reasons, many of which may be
. completely unrelated to their abilities or
appropriateness for the occupation.. Insofar
as thig is the cask, we can hardly expect our
tests to predict this event.22 » ,

As such evidence began to accumulate, disiliu-

sionment with the trait-factor theory occurred. It \(
" . . . . . ) ) * (Y % .
" became clear thiat many of the assumptions upon which N

-

this theoiftical approach was based were not vaiid aqd'

21l. M.q%atz, Decisions and Values; a:Rationale for :
Secondary School Guidance(lNew YOrk: College: - ’
kntrance Examinatién Board, 1963), p. 6. ' ..

22. R. Thorndike and E. Hagen, 10,000 Careers (New..

~ York: John Wiley, 195Q), p. 323.

|
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that new understandings were necessary. Katz succiently

]

. A
In the abgence of convincing evidence for

‘ the existence of occupational monotypes, or

i argunents for establishing %Kem, trait-and-
factor theory is limited only to the dete
mination of decisions, it is not a theory \of
occupational choice at all, but only one '
element that can be worked, into.a more
comprehensive theory of occupational choice) .

- Perhaps it may best be rogarded as an !

cxpresgion of the reality element that affecis
occupational sorting. It encompasses observa

tions of what haggegs with particular referencde

to the content of choice and the results of \
\

suggested the role of trait-factor theory. .

selection, but does not penetrate beneath the

surface of events to explain the process of 4
choosing or to furnish a clea§ ratiorfale for \
intervention in that process. 5 ‘ ’

1 3

Sociological Theories:

Counselo;s and teachers in giving assistance to
youth in building career plans have tended‘toigocus
attention upon on-the-job aspects of the relationships

-'between man ang’im'work.r Sgch emphasis has included con-
sideration of the duties or tasks included in the‘
occupation, the qualifications andkprepération»hbrmally

~expected of the worker;‘the opportunities for en;ering kﬁ

apd advancing in the field, expected earnings, working

b

. 23. Katz, op. cit., 'p. 13.

29
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-conditions, etc. A point made by Theodore Caplow . is 6f.
significance also. 'CThe influence of a callihg on the
lives of those who follow it does not cease with the

4

five o'clock whistle, but extends ‘beyond the éhOp or
office' to every aspect of existence."2¥ -

The sociological approach is fund?mentalyy based
on the notion that elements béyond thé—indivi&ﬁé;'é
control exert a.major influence on the course of his
life, includiqg his educational and vocational deéisions.
Supporters?5 bf tﬁiseview suggest. that the degree of
Yreedom of occupational choice a person‘has is far less
than might at first bé assumed and that a Qan's self-
aexpectations are not independent of the expectations
so;iety has fdr him.
| Laurence. L ipset suggests that "the dynamics of
vocational development and voc;tionai ad justment cén be

"understood only when there is consideration not only of

24. Theodore Caplow, The Sociology of Work (Minneapolis:
University of Minnesota Press, 1954), p. 124.

25. Theodore Caplow, The Sociology of Work: D. Danskin,
"Studies on the Sociological Aspects of Specific
Occupations," The Personnel Guidance Journal: A.B.
Hollingshead, Elmtown's Youth: D.C. Miller and

+ W.H. Form, Industrial Sctiology: Laurefice Lipsett,
YSocial .Factors in Vocational Developmént,” in
Herman J.. Peters, Vocational Guidance and Career
Development. o

[N
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individual factors but also the social influences upon
the individual and the int'efiaction between individual
and proﬁp."26AiLipsett suggests a number of social
. factona whlc'r\ affect VOcatlonal development and would
“be appropriate for the puldance counselor to be aware

of.

1. Social Class Membership
: N
The facts that “Mdentify the, counselee's
social class, including occupation and
income of parents, place and type of
_realdence, and ethnic‘bdackground.

N

. Home Influences

Goals that parents have for the counselee,

.. Pplace among 51b11ngs, influence of siblings,
role of counselee in the family, family :
values'’ and ggﬂnselee s acceptance of them.

3. School ‘
Scholastic achlevement relatlonshlps withe

- peers and with faculty, group goals and
values in thé.school, vocatiornal special-
ization if any.

. 4. Community "

Group goals and values-~-thé "thing to do"
in the community, special career

26. LaurenceILlpsett 8001a1 Factors in Vocational
Development," contained in Herman J. Peters and
.James C. Hansen, Vocational Guidance and Career
Development (New York: The Macmillan Company,

, 1966), pp. 43-44, . ‘ ~

‘\

vy
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oppartunities or 1nf1uences, counselee's
1den%1fxcatlon with the community and de-
sire to.stay there and accept its values.

'5. Pressure Groups”

Has ﬁge counsélee (or his parents) been
) exposed to any particular influence that
leadg him to value one- occupation over
anoﬁger? Is this influence compatible
~o witl¥ the counselee's abllltles values,
‘and ‘needs. .

6. Role PerceptiOn N . '
-Doés the counselee want to be a- leader, _ - 0
a follower, an isolate, or just a "good '
Joe"? 1Is the counselee's perception of

himself and his role in Sscord with the
ways other percelve him? :

; - -

Related to the 3001ologlst's bellef that circum- |
%*tanceg 1mpose choices on 1nd1v1duals is the proposal
that chance plays a major role 1n-occupatlona1,de0151ons.
-Being in the "right place at the right\timf," the
_sociologists would suggest, may have more to ‘do witn'the
vocational deoieions people make than systematic plan- . E

¢ ning and career counseling. - | T . |

The most far reachingfcontnibution .of tnis ’ S

approach to career development is the 1ncreased sophls- )

tlcatlon in program development as a consequence of’a

?
wr l“

v

,27. Lipsett, op. cit., p. 50.

.

[
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greater‘understandiné of the docial forces that affect |
‘individual decisions. The need to rélate careef~dévelop-
ment to class membershlp, economlcs, and . locatlon has
been adequately demonstrated. A5

. v PL"%’ " » . ' ,

Self Concept Theogy

-
»..

. This approach holds as its central theses that:
(1) 1nd1viduals develop more clearly deflned
self—concepts as they grow older, alth ough
these vary to conform with the changes’ in
one'"s view of reality as torrelated with
aging; (2) people develop images of the occu~
pational world which they compare with their
self-image in trying to, make career decisions;
and (3) the adeqitaty of the eventual career
decision 4is based on the similarity between
an indiyidual's self-concept and the vocatloggl

" toncept of the career he eventually chooses.

Probably no one has wrltten as exten31ve1y 1n
,thls theoretlcal approach as ‘has bonald Super:‘.Hls
earlLer theorexlcal statements were wrltten in response
to the theory proposed by Ginzberg and aSSOC1ates.29

He criticized their approach,becauée it’failed "to take

into account the continuify of the development of

-

28. 031ppw, op. 01t., p. 11.

29. E. Gingzberg, S.W. Ginsburg, S. Axelrod, and J L.
Herma, Occupational Choioce: - An Approach to a
General- Theory (Néw‘Y‘rk Columbia University

“Press, 1951.
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preferences and of the differences in the stages,

ch01oes, entry and adjustment; it [should) explain the /

process through which 1nterest, capac1t1es, values, and S

s

.opportunltles are comprom1sed "30 ‘ ‘ N
S/ﬁ proposes the no'tlon that a-person strives

) to 1mplement his self- conCept by chooslng to enter the

occupation he sees as most likely to permlt him self-

- expression. Furthermore, Super su;éests.that the par-

ticular behation;a ‘person engages'in to'implement“his

self- concept vocatlonally are a functlon of the

1nd1v1dual's stage of life development. As one matures,

his self- concept becomes stable- The manner in which

© it is 1mplemented,vocatlonally, however,, is dependent

upon conditions external to the individual. Thus,

attemptsrt make vocational decisions during adolescence
. assume a different form than those_made during the_later
stages of life. .Diverse_vocational behaviors, accofﬁing
to Super, can be understood better by viewing them
within the"context.of the chanélng demands of the life
cycle on the shape‘of attempts to implement a self-

L)

Vconcept.

< !

30. Donald A. Super, "A Theory of Vocatlonal Develop--‘
ment," American Psyphologlst 1955, s P 187.

I
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' Super generated ten propositions--a summary

LY - E -

statement of his pésition.
A Theofy of Vocational.Development

1. People differ in their abilities, intérests,

. ‘and personalities.

2. They are qualified, by virtue of these
- charactenistics, each for a number of .
occupatidns. / , o o ' i -

/ . .
5. Each of these occupations requires & charac- o )
\ teristic-pattérn of abilities, interests, :
,agg personality traits, with tolerances .
wide enough, however, to allow both some
‘variety-of occupations for each individual
- and some Variety of individuals in each
occupation. < '
- 4. Vocational preferences and competencies, Co
'~ the situations in which people live and 1 “ o
g work, and hence their ‘self-concepts, change =
- - with time and experience (althoygh sé}f- "
concepts are generally fairly stable from
late adglesence until late maturity),
making choice and adjustment a continuous
pr?cess; : e C

5. This process may be summed up .in a series RN
of life stages characterized as those of. Y
growth, exploration, establishment, main- '

- tenance, and decline, and these stages may

', in turn be -subdivided into (a) the fantasy, T -
tentative, and realistic phases of the .° . .
exploratory stage, and (b) the trial and ' o
stable phases of the ggtablishment.stage., T

6. The nature of the career pattern (that is .
the occupational level attained and the - o
sequence, frequency, and.duration of trial. =
and skable jobs) is debermined by.the ,

. individual's parental socioeconomic level,




mental ablllty, and personality character-
istics, and by the. Opportunltles to which
he is ewposed. :

.

7. Development through Tife stages can be | o
guidedy partly by facilitating the process ' T Y
of maturation of abilities and interests, -

and partly by aiding in reality testing and
in the deve10pment Of the self-concept.

8. The process &f vocational deve10pmént is
© essentially that of developlng and 1mp1e-
menting a self-concept: it is a compromlse /
process in which the self-concept is a
product of the interaction of inherited .
aptitudes, neural and endoqune makeup,
opportunity -to play various roles, and’
- evaluations  of the extent fo which the .
results of role playing meet with the Ny
approval of superiors and fellows.

9. *The process of compromise between individ- ¢
- ual and social ‘factors, between self-concept

‘and reality, is one of role playing, whether

the role is played in fantasy, in the

-counseling interview, or in real life

activities such as school classes, clubs,

part-time work, and entry Jobs.

10. Work satisfactions and life satisfactions ‘(
depend upon “the . extent to which the individ- ’ "
ual finds adequate outlets for his abilities,.
interests, ‘personality’traits, and values; -
they depend upon his establishment in a - .
type of work, a role which his growth and
exploratory experiences have led him to

. con31der congenlal and -appropriate.3l

The Super posltlon presents some- moderatelv

spe01flc guldellnes for guldance and the practlce of ¢ . 5

1. Suger, 'gjz. oit., pp- 189-199-., L.
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oounsellng. The counselor operatlng w1ﬁ&1n this. fréﬁe-

¢

work would try to appralse the llfe stage of h1s cllent/

in order to deflne releVant counsellng goals. He would
’try to help his client to clarlfy his self- concept '
and, within the conteyt of his life stage, expose hlm
.to events Wthh would permlt him to move toward 1mp1e-

mentatlon of that concept.

Personality—Related Theory: ;;/
The range” of ;deas, as in the other‘categoriea,-
that are included under this heading is quite'vast.
The ideas raﬂge ﬁrom‘elahﬁrate lists ofaneeds inherent
in the process‘of~yocationalochoice and the detailed
" personality types for career areas to assorted | |
empirical studles on the partlcular personallty factors
involved in career cholce and career satisfaction.
The underlylng assumption of this approach is - s

that workers select the1r jobs because they see

potent1a1 for the”’ satisfaction of thélr basic personal ‘\

or1entatlon. A corollary assumptlon is that eXposure_

to -a -job gradually modifies the personality'

37 |




characterlstlcs of the 1nd1v1dua1 so that h&s person—
—

allty becomes very s1m11ar to those® 1nd1v1dua1s .
performlng the same klhd of work.

Givpn this set, John Holland, states that
individuals can be classified ihto “é“"‘limited number of
personallty types and _ that work s1tuatlpns or env1ron—~'

v U . {

bments can be 81m11ar1y ClaSSlfled. e

Maaor‘classes of occupatlonal env1ronment and s

L)

1nd1v1dua1_persona1 orlentatlons are descrlbed along |

) six d,lmenslonsih Table 152 summarigzes the co ruot..i

v Holland suggests that each nodel env1ronmeht 1s

sought by‘the individual whose personallty type is:
Ls1m11ar to those controlllng the env1ronment., It is
assumed that he w111 be comfortable and heppy in. a

) compatlble env1ronment and uneasy in an @nV1ronment

hﬁthat consists of dlfferent personallty types. A con-
gruent person—env1ronment match presumably results 1n a

more stable vocatlonal cho'ce, a. hlgher vocational.

'achlevement hrgher academﬂc achlevement better main— g

tenance of personal stablll by and greater satisfactlon.

\32 Larny J. Bailey and Ronald W. Stadt, Caree
" Education: New Approaches to Human Development
(Bloomington, Illinois: McKnight Publishing -

Company , 1975)9 p. 80.

-y
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. | "SUIVE’IARY RS
It 1s well to conplude th1s chapter by reassert-
d%, 1ng that the present theorles of career: development are
somew t lacklng when evaluated agalnst rlgorous crlterla

-

of formally‘adequate theorles. The 1ssue is not whether H,
to acoept the theorles, but rather how ‘to. apply know- -
ledge of the theorles to the solutlon of guldance
problems. "_ "
Thls chapter was not wrltten as’a comprehens1ve '
h1story and rev1ew of career development theory. Ith,
"y was des1gned to 1ndlcate, in brqad brush strokes, the
color of theory and to permlt the reader to develop a
frame of reference by whlch he can understand the
factors'whlch affect the 1nd1vidual 1nvolved in the

b
pI‘OCGSS of career c 1ce.

Career gu;dance,'once undErstoodtas a SOEewhat”
s1mple process of matchlng people to JObS is now under-
stood in the context of the complex process‘of human o

l development. We suggest that, in the past, we have
underestlmated the resources needed to effectlvely
develop and manage programs of career guldance to,,;
" enhance” and promote such development. Itgmust be" ."
treat@g.asva maaor educatlonal-goal.Av o

42
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y //; | "Chapter~Three B

- THEORY INTO PRACTICE

While many are Quick to condemn the ¢
' 1nadequa01es and” 1neffect1veness of the/educatlonal
Iffsystem in prov1d1ng career guldanpe, few have offeredt
'“eoncrete suggestlons as to what the system should be :
d01ng to 1mprove thelr.serV1ces in th1s fleld., In
L Chapter Two, we dlscussed some theories of career

-y

;'development In th1s ohapter we offer a.model of

career guidance that syntheslzes the research and
" theory and can be transplanted,.as.a practical programz
intp the schdols. o o
_ The current research and wrltlngs indicate
.that the s1ng1e occupatlonal—ch01ce—at-a-p01nt—1n-t1me
. 4focus has been encompassed by a broader emphasls whlch
Vfocuses on ch01ces made over the 11fe span. Emphasls
~is on self develop ent in . relatlonshlp to oecupatlonalr 'n'.A:«Q
‘eh01ce as well as fo ‘any other .types of choices 1n.an.‘ -
individual's life. All dimensions offlife,are,fOCused »

[l

upon, notvas separate entities, but as interrelated

.

parts of the whole person. The concépt of career now

-

b
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encompasse;Zg varlety of posslble patterns of personal

"cholce related to each 1nd1v1dual‘s total life styi§-~

'hls‘career 1denu1§x .

We offer the following model as a oonceptual

@

.framework for thg development of Gareer guidance pro~
grams to fit the. need of 1nd1V1dua1 schools and school’
'dlstrlcts. .

% The practlcum partlclpants reV1ewed a numhar of
fmodels--recognlzlng that none were totally right, some
belng better than others. Rather than rediscovering the
Wheel we adopted'the model,"developed by the Cslifornis
lPersonnel and Guldance Ass001atlon and dellneated in the

monograph Career. Develonment A California Model for

Career GuldanQe K-Adult. Desiring to propOse to others

a total package, we wanted to ascertain if others would

A

l‘a}so:feellthat the model was satisfactory. -
In order to get at that question, we Sent out
150 questlonnaIres (see- Appéndix, Exhibit C) to admlnls~
'trators of necessary small high schools in Callfornla,
| apprcx1mate1y 50% of the total number. The questlon-a
nalre, while, perhaps, 51mpllstlc in technlque, asked
the respondents to rate the "olgnlflcagce" of the

concepts contained in the-ﬁodel and the degree to which
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they felt the model was "adequate" for caraer guidance..
Seventy-one quentionnaires (473) were returned. '

Though thera was great va%i&tion in the rating .
of "significance" of each concept, there did appear to
be surficiont evidence %q conclude that the fespondents
felt the model was adequate. The final question included
in the questionnaire asked the respondenté to judge the
merite of the total model. The queéiion was:

You Jhave now read the concepts included under

. the major components. Taken as a whole, how
would you Jjudge the model.

Poor .- Adequate _ Dxtremely Good
1 2 3 &4 5 5 7 8 -9 10

No respondent gave the model a ranking of less

than five (5). The breakdown vas: .

-

o Total Giv1ng '
Ranking That Rank -

.10 - 8
9 ' 7
8 30
7 i1 -
6 2
5 10

The average ranking received was'7.6. The particiﬁants
consider that this rankiﬂg‘is indicative of a-strong

| feeling on the part of the respondents that the model is
satisfactory. _ B g
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Figure 2 on page 38 demonstrates the thyee t
major components which ﬁromote career Planning and _ —
Decision—Making;fé)-Educatibn, Work, and Leisure B
Alternatives; and 3) Life Styles and Personal Satisface
tion. .4
) ‘/ ’
’ ' ‘
"
- B \
, »
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Within each of these maJjor c&hponents, basic
concepts have been identified. .The concepts rebresent
broad areas oftlearning c&h@ent which students need to.
understand in'dfder to-develop work, leisure and life

style satisfactions which will contribute to their

growth as human beings and result in de31rab1e societal .

**outcomes., The fOllOWlng outline shgﬂs th@ basic model
expanded to include the concepts under each of the

1threéngajor cpmponents;
»

BASIC COMPONENTS AND CONCEPT%Q
OF THE CAREER GUIDANCE MODEL

1.0 Careeg\Planying and Decision Making;

. . ' 1 1 'Individuals differ in thelr
interests, aptitudes, abilities,
values and attitudes.

‘1.2 The understandlng, acceptance and
*  development of self is a lifelong
process and is constantly changed

and influenced by life experiences.

; 1.3 Environment and 1nd1v1dua1 potential
interact to 1nf1uence career
-development.

1.4 Individuals must be adap%able in a

changlng society.

R \ vy

' 1.%\ Career plannlng should be a
pr1v11ege and respon51b111ty of
the "individual.
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2.0 " Education, Work and Leisure Alternatives

2.1 Knowledge and skills in different - , .
subjécts relate to ‘performance in
different work roles. .o .t

2.2 There is a wide variety of occupa-
: tions which may be classxfled in
several ways. : .
2.3 Societal expectations influence
the nature and structure of work.

“2.4° There is“a relationship between the

‘ commitment to education and work
and the availability and utiliza-
tion of leisure time.

2.5 There are many training routes to
job entry.

3.0 Life Styles”and Personal Setisfactions

3.1 Work means different thlngs to ’
different people.

3.2 Job satisfaction’ is dependent on.
harmonious - relationships between
worker and work env1ronment.

3.3 dJdob speclallzatlon creates inter-
: ' dependency. '

The followxng expansxon of the model 1nc1udes n T
not only the three components and their respective .
concepts, but also the general goal for the student

under each concept. ' h o
of o . \‘

e

-
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. M
COMPONENTS, CONCEPTS, AND GOALS ‘e
OF THE MUYEL WITH DEVELOPMENTAL DESIGNATIONS3S
| .1.0 ~Career Planqing’anduDeciSion Making. v' . ‘ S

1.1 Individudls differ in their
. - interests, aptitudes, abilities,
) values, and. attitudes. ¥

-, The goal is for the student to realize,
understand, and utilize in his own
planning the fact that his personal ‘ R
. ' characteristics are unique and will . - ° s
influence his success in an occupation. . .
Expanding on this, he .recognizes that
dignity and worth are the products of
compatibility between. work and worker, . -
and of commitment on the part of the
. worker. He identifies a:variety of- .
occupations in which he might pérform -
- adequately.and recognizes ways in which
~he might perform adequately and recog- -
nizes ways in which he could develop - /
dignity and worth in each of these. '

. 1.2 The understanding, acceptance, and
- development of self is a lifelong
- process and is constantly changed

and influenced by life experiences.

s
-

- @ . - ‘
The gqal is for the student to learn
that the unique self--the pattern.of = .a
personal characteristics--is not a. e
static entity but a dynamic being with
inherent power to change and ‘with in-
exorable change being imposed continu- ’
ously by life experiences. This will
enable him to recognize how successes

A

35. Ibid., pp. 10413.
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. and failures contribute to occupational

deeision-~making. He will also see how

J{i;his own self-concept determines how he

(

reacts to and in{éyences his environment.

1.3 Environment and individual poten='
tial interact to influence career
development.. . e - -

The goal is for the student to utilize

information ahout his environment as it

, relates to his individual pofential in.

career development. Learning that
.career development is a lifelong process
with identifiable stages and is depen-
dent upon a continuous and sequential
series of choices will enable the student
to evaluate his-social ¢lass roles, sex,
ethnicity, and other facts, both - .
reversible and irreversible, which may
affect caz®er development. - -
1.4 Individuals must be adaptable in a
changing society. o )
- The goal i3 for the student.to prepare
for constantly changing employment .
trends, work roles, and job mobility. .
While he is encouraged to move toward an
occupational choice, he Tzcognizes the
influence of occupational supply and
demand. He formulates attitudes toward
work mgbility and recognizes that hisg
occupational opportunities may be -
restricted or enhanced by these attitu-.
des. He accepts the fact that many
workers will need repeated job placement
and postplacement support. :

1.5 Career planning shduld be a
* privilege and responsibility of
the individual. - _

AR
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The 'godl is for the s udent to actlvely
‘engage-in his own carger development

‘A.

" process. He.increases his self-knOWledge,

his knowledge of the world of work, and
he recognizes and accepts the respon51-
bility for career choices that affect
hlS own destiny.

2.0 Educatlon, Work ‘and Leisure Alternatlves :

2.1 Knowledge and skills in dlfferent
subjects relate to performance in .
different work roles.

The goal is for the student to 'establish-
relevance between courses pursued in
school and various ,occupational roles.
He is encouraged to commit himself to

learning as a necessary part of career —

planning and to learning related to
tentatlve career interests.

2.2 There is a wide variety of occupa— :
. tions which may be class1f1ed in
several ways. o

The goal is for the student to under-
stand the relationship implied dn such
classification systems as job families
and Job clusters, and to utilize such
classifications in expand;ng the range
of occupatlons for which he is qualified
and -in which he could find satisfactions
The classification system gives direc-
tion for job choice, job moblllty, and
Jjob advancement.

2.3, Socletal eypectatlons influence the'
nature and structure of work.

]

The goal is for‘the‘student to move -
toward establishment;of-his role in




society by understanding the many ways
in which society influences the nature
and structure of work. He learns the
‘relationships between-technolegical
advances and.supply and demand economy,
and sees that economic and political
forces create changes in employment
opportunities. He recognizes that
occupations exist for society's purposes

and that all jobs contribute to society's

ways of living. He is encouraged tq

utilize this knowledge to. become a force
- in'shaping the society in-which he-+lives

instead of allowing his occupational

life to be buffeted by society's whims. .ﬂyfj,kf’”ffﬂ,f

2.4 There is a-relationship between the
_.-commitment to education and work

e

— 7 and the availability and utilization

‘of leisure time. '

" The goal is for the student to under-
stand that both classifications and .-

. levels of occupations’affect the amount
of time a person has available for .-
leisure activities,; as well as the kind
of leisure activities he is apt to
pursue. He learns that leisure time is
unequally distributed among occupational
groups; 1in making career decisions, he
applies his own attitudés and values

- concerning leisure time. He recognizes
that personal satisfaction in his
career is related in part to effective*
involvement in leisure time activities.
2.5 There are many training routes to.

“Job entry. .. ‘

The goal is for the student to break
loose. from the traditional ‘restraints
that had training for the various levels
of jobs lockeéd into specific training

- routes characterized by“a'heiradhy‘bf

S

8 . | .

=

-
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prestlge. He learnSﬂabout theLmany

*training routes available for a variety

of\p0551b1e -occupational choices.. He @
learns -about the time involvement, cost,
locatiion, and other aspects of tralnlng
instifutions as well as less formal -
traini ng routes such as apprentlceshlp,
on-the-job tralnlng, company retraining
and armed services tralnlng. ~He -
utilizes this information in maklng
“interim as well as flnaI caneer
decisions. y : :

Life Styles and PersonaIVSatisfaction

3.1 Work means different thlngs‘to /
' dlfferent people.v, : L

The goal is for the student to 1earn

that there is-a wide range in the degrees
and kinds:of satisfaction that are .
derived from work. .He understands the
contribution his’ career can make to:
personal fulfillment, as hg,sees that
occupations and life styles are inter-
related. He recognizes that it is
psychologically and  socially enhancing
to be a productlve person; he finds that
no occupation is completely satisfying--
that every occupation has its ‘disadvan-
tages. He sees that purpose and -

- commitment play a part in the meanlngs
people attach to work. As he under- .
stands how occupations serve individuals'
purposes and needs, he is able to apply

- this kaewledge to interim and final - -
career decisions.-

3.2 Job satlsfactlon is dependent on
"harmonious reéfationships between.
~worker and work-environment.

«

»
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The goal is for the student to. under-'
‘ stand the individual's rrole in establish- -
/ v ing harmonious relationships between -
_ worker and work env1ronment, ‘and to
: utilize this understanding in hlsfcareer .
: dec1s1on—mak1ng. He investigates the o
degree of congrqsnce between his - '
. personal characteristics (especially
o ' - attitudes and values) ‘and the character-

' : istics expected of a worker in the’ -
occypation of his tentative choice. He - S
determines whether any existing incom- | S
patability can be eliminated by his. own -: T

ﬁforts; either by. changing his.own = T
characteristics or by effectlng change S
in the Jjob situation. He decides . e

“whethz? his tentative occupatlonal : SIS
~choicé and its influence on life style
will furnish adequate outlets for his
L abilities, 1nterests, personallty, and RALTY
> _-Values. v ‘

o .- 3.3 dJob spec1allzat10n creates 1nter— : :
. L - .dependency. ‘ . ) s

The goal is for the student to recognlze e, b
that some jobs are not totally fulfilling . IR
for the worker, and to determine whether ~ 7 - - |
+ or not this factor would reduce job R -
. _ : satisfaction=for him.. He learns that job-
-, ‘ , S spec1a11zat10n is6latés him from the .
: total activity, and reduces the poss1b11— .
ity for people to see their efforts in.
: -finished form. He learns that workers ony .
* : -~ such jobs must seek greater satlsfactlon'?
) : . from other. facets of thelr-llves.

The model addpted prov1des for developmental |
~ B iﬂleveis, but in too general-terms to be useful on a
. d1str1ct-w1de basis. The Callfornla Personnel and

‘sGuldance Assoc1at10n suggests that certaln concepts




should be 1ntroduced before others,\but does not suggest

'when in the eduéatlonal experlenoe of the student.

1

A second questlonnalre was developed and

h;malled to those who had responded to our flrst questlon-'

naire. This questlonnalre llsted the concepts and asked

‘the respondents to 1nd1cate at what grade 1evel the

~

concepts should be 1ntroduced. .The.questlonnalre p

&

,follows the format below.

D1rectlons. In a prevlous questlonnalre

. you rated the concepts for their e e

"significance.” Reoognlzlng that the -
‘concepts build upon each other, at what .
grade level: should each of ‘the concepts
be “introduced. < Circle ithe'grade level,

S as indicated below the ‘concept, YOU feel - .
~ . would’'be most approprlate for 1ntroduct10n.

1.0 Career Plannlng and Dec1s1on—Mak1ng

1. l Ind1v1duals differ in their .

s . Ainterests; aptltudes,bablllfles, ‘
.ﬁ§£~,' .”values and. attitudés. ) '
WOk ) P

IS ) T

A .K—5 4-6_ 7=9 lO 12

1.2 Thé understan ing, acceptance
~and development of self is a
lifelong process ‘and is constantly
changed and influenced by llfe
experiences. 5 .

‘ K-3 ;4—-6"_ 7-9 - 10- 12°
Only two of the orlglnal respondents d1d not
. >
return the survey. Us1ng their oplnlons as to\the'

a . - g
: < . . : & .
- £ . .-
. . . ) .

w . ' net

\ R . : C S .k_.‘,.;_‘( e

[ . - ne
%

.
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the perceiVed_gradellevéllto'entér the>concepts we - ¢

.

dqveldped the fbg%bwing sequence modell‘ g . - : L

CAREER IDENTITY SEQUENCE MODEL

L0

FLEMENTARY | - MIJDLE - JR. HIGH SCHOOL | HIGH SCHOOL

~

AR ot 5 18 Lol
PPt ol

it

A Hiddle ' Late _Early .~ | Adolescence
5 Chlldhqod K-3 0d. 4-6 | Adolescence 7-¢ 10-12

1.1 AWARE |
1.2 AWARE

[
Lt

CT i o
CACT. . S
 ACT. o
ACT.. ]
-ACT. '
_ACT.

K *

AWARE " NE

. : NE
R R T R

e hy ~
.1} AWARE N HND L e _

2.7 - | AwARE - ACT I
0% .  AWARE . ACT .JNSS
2on | S 1\ awmrE R, v ‘

£ AWARE . [y S TR ACT A \CT.RAEN
fo2 | AVARE G o TR CT

’ AT )

R RE | AWARE . i

vt
ForRet WEn

>

" at the awareness level ‘the student will know that -
individuals differ in their abilities, interests,aetc,v

ot
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At the understanding 1eve1utﬁe sﬁudent.will manifest - |

-actions: to demonstrate this underetending, and the -

action level will see ‘him d01ng480mhthing as a result of

his awarenegss and understanding. At the awareness level
'thgystudent may demenstrete that he has learned by, for \‘
. example, 1isti)g or statiug facts or information. At .
the uuderséanding tevel the student demonstrates that he
has internalieed the learning and at the action level the
“student does e0mething which demonstrates that/hé‘:an |
utilize the learnings at the awareness - and underetanding

leVels in logical sequence.

The guthoy¥s have .adopted this model after
careful con31deration of many others. Again, it must be

noted, that models are neither right nor wrong, some are

merely better than others.




Ohapter Four

THE PROCESS OoF ORGANIZING A CAREER GUIDANCE PROGRAM
NEEDS ASSESSMENT

. INTRODUGTION
To describe the proeess of develeping a eareer
guidanee ‘program, we will divide the discusslon into b
five stages. (1) needs assessment, (2) program plan- |
ning, (3) program implementation, (4) program improve-
ment, and (5) program justification. We will describe

vhat was done in each stage and how each stage was or .

may be evaluated. - T

NEEDS ASSESSMENT

In the needs assessment stage, de01s10ns must be
made as to whether a career guidance program is
‘necessary and deslred in the particular school, what
materials and hardware ‘'needs the particular school has,
and what the spécific needs are that the career guid-
ance program will attempt to meet—-l €y using the
career deVelopment concepts dellneated in the model,

the staff w111.determ1ne whether some- concepts need to

be emphasized more than others.




". \ 51 -

Student Needs Assessment:

The prime consideration 1s whether the matter of : |

. career: guldance is of sufficient concern to nudge aside' IJZ//
other emphases wuth which it may bYe competlng. In order .
_to make a judgment, the partlclpants de01ded to conduct ;‘ S G
a needs survey of both students and parents. f' ’ L |
“We rev1ewed a number of needs assessment 1nstru—

ments that could be used with students. Among these

-,were the Career Quotlent Survey prepared by the Career

Educatlon Sectlon, D1v131on‘of Curriculum and 7

Instruct10na1 Serv1ces, Office of the Los _geles'County'
~ e -

) ~ Planning Survey prepared by the Huntington Beac
(California) Union High School District, and the

Priority Counseling Survey, a commercial needs assess-

-

"ment instrument.
Santana High'Schgé; (Rowland Unified School
District, Rowland, California) and Mt; View High School -
(Santa Ana Unlfled School Dlstrlct Santa Ana, '

Callfornla) opted for the use of the Brlorlty Counsellng L.

Surv rvey. Del Paso High School (Walnut Valley Uhlfled - .
School District, Walnut Callfornla), not hav1ng . I

budgeted for this 1nstrument, elected to develop 1ts own" ‘ !




survey-—the Educatlonal and Career Plannlng,Questlon- )

na1re--based on the other forms. Needs assessment was .

conducted during the month of January (1975) in three

°

,schools.
?he data for all three schools 1nd1cated a Lo
signiflcant amount of need and interest on the part of"

u'students. In each of . the 1nstruments, a questlon

requested - the students to def1ne their present course

of dgtudy. . :
te . v

7 My present course of study is: ) -

General Education
.Business Education
Vocational Agrlculture
Fine Arts
Practical Arts and Vocatlonal
Education \
Home Economics
College Prep. Math/Science
- College Prep. English/Social
“Studies
€ollege Prep. General Program ,
College Prep. Foreign Language
Combination of two or more of A-I1
- Not sure

HRGH myﬁ HOQW>

At Del Paso ngh School, only" 327 of the 55
students respondlng could define their course of study.
.Twenty-four percent deflnednthelr course of study as
“"General Education,",Zg% indicated they were unsure.

None indicated they were involved in a college
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prepara%ory course of study. 'Tpe date from Santa'ﬁigh
y School and Mt. View High School was very similar. Of
the 82 respondents at Santana, 27 (32. 9%) deflned their
. course of study as "General Educatlon," while 31 (37. 8%)
‘were not  sure. At Mt. View High School, 30 (31.6%) o
,the 95-respondents were not sure of their course of
study,> while 25 (26.3%) 1ndlcated their course of study
was "General Educatlon."‘
Another qefstlon common to the 1nstruments used,

asked the students: . Lo

8. How sure am I my present course of

B study -is what I want?
A. Very sure; it is exactly what I
want
B. BSomewhat sure; I think it is what
I want

C. Doubtful; I am not too sure it is
what T want

Dﬂ I am in the wrong course of study
Only 10.9% (9) students. at«sz;}?tana High School, 21.1%
(20) at Mt. View ngh School, and 31% (17) at Del Paso
High School 1ndlcated that they were very: -sure. At
Del Paso High School 11 (20%) students indicated: they '
were "Doubtful," whi}e the figuresxwere‘29 (55%);
students at Santana High SEhoo} and 22 (23.2%) at Mt.
View High School. Seven (13%) studenﬁs at Dgl Paso |
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High School, eight (9 ?7) studenﬁs at Santana High
School, and 12 (12.6%) students at Mt. View High School
indicated that .they were in the "wrong course of study."
On the average, 36.7% of the students queried had
little or no faith that their present course of study
was- helping to meet their perCeived needs. .

‘ The participants suggest that the responses to
these two questions indicate a significant lack of
satisfaction among the students with their program and
{:that a significant M"lack of ﬁirection" exists. éﬁéﬁy
question then becomes, "Do the students perceive a need
for career guidence?" Our data indicates a significant
‘need exists. '

One question is the most .significant in regard

to the students perceived need‘fof cereer'guidance.

14, Please note my need at this time for
Help with. career planning .

g A. Need considerable help
' . B. Could use additional hélp

- C. Plans are pretty clear and do not

need additional help at this time

| At Del’ Paso High School only 35/6 of the students
indicated that they did not need additional help whlle
49.5% indicated they ¢ould use additional help and
15. 5% indicated the need for "considerable ,help." In'

-

€
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other words, 65% of the students indicated a perceived
need for help in eareer planning. The dat4 for both
Sentana and Mt. View High Schools is.similar. At |
Santena High Schiool 53 6% of the students answered that
. they could use additional help and 17% indlcated the .

‘need for "conslderable" help. At Mt. Vlew, 16.8% |
indicated the need for "considerable" help, while 48.4%
stated they could use additional help.

Taken as. a whole, sufflclent data exists to
suggest that, at all three schools, the students

deslred help with career plannlng.

-~ . . /

Parental Needs Assessmeht Survey:

- - A second needs assessment act1V1ty 1nvolved the
parents. ‘The practlcum<part101pants wanted to obtain
information as to how the parents felt toward the
1nclus10n of a career guldance program. |

In & needs assessment 1nstrument concernlng the
total school program, two questlons were 1nserted. One
destlon asked the parents to prlorltlze the emphasis‘
that should be.giveﬁ to,different."tYpes? of counseling.
We offered five'categories—-each_ﬁndefined: (1):

av. . ° ’ *
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personal, (2) career;“(B) academic, (4) social, and'(S)
7reiigious.~ Altnough only 32 (58%) of the 55‘séts of

parents responded, thls was con51dered to be adequate

for suggestlng
ratings were:

- 1.
2.
-2
4‘.2

We also’

students need

the deslres of our parents. The priority

-

academic
career
personal-:
social -
rellglous

included a questlon regardlng the

for career plannlng help as perceived by

- the parent. .Twenty-tngge;(67.6%) indicated that they

felt their child needed . considerable help, 5 (15.6%)

felt that the child needed additional help, while,only

4 (12.5%) felt

no help was needed. We concluded that

the parents would support the development of‘a career

guidance program.

- The two

assessments 1ndlcated to the partlcl-«

pants that there did exlst ample Justification for

contlnulng the

process of developlng a .career guldance

program and ample evidence to present to the Superin-

tendent and,Board of Educat;on, if necessary, in

,justifying expenditure of time and money.

>
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-Inventory/Analysls of Ex1st1ng Gu1dance Program:

The part1c1pants also felt that an 1nventory/
analysls of the ex1st1ng guldance program was necessary.
Cursory subaectlve evaluation made by the participants
indicated a variation in the guidance service proVided
bydthe participant's respectdve schooist However,.a |

systematic means of evaluating the programs was felt

vneceSSary."H.H. London provided a format that offered ,

-

’

adequate information to work with.,:The fOrm included-
in the Appendix of her book, and develpped by Franklln
R. Zeran and Anthony C. R1cc1o, "A Checklist for the.
Analysls of Existing High School Guidance Programs,"36‘
was utilized by'the.participants. |

To~ make the evaluatlon somewhat more obaectlve,
we each evaluated the others guldance program. We each
spent the better part of a day 1nterv1ew1ng the staff
students, offlce personnel the counselors, prlnclpal
and v1ew1ng career mater1a1s. The partlclpants felt

that by evaluatlng in thlslmanner ‘a more obaectlve

assessment would occur.

o
»

36. H.H. London, Prlnclpals and Technlques of Vocation-
al Guidance (Columbus; Ohio: Charles E. Merrll
Publlshlng Co., 1973), pp. 315- 521.
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The evaluations (see Appendix; Exhibit A) indicate
a wide varlatlonwln guldance programs. The evaluationsv S v
are useful in 1dent1fy1ng for each sohbol, 1ts respec-
t1ve needs. G1ven that 1nformatlon, the sohool can
alter its prog*ag to meet identified needs. Such
alteration would be included in the program planniné
fstége; | o o

, y
Concept Emphasis Assessment‘37

Althouvh one can, for purposes of descrlptlon,'
dlfferentlate between stages in development, it is

'neoessary that it be reoognlzed that aot1V1t1es overlap

57. At this point in our praotloum external oomplloa—
- tions intérferred and caused change in our plans.
We had expected to work directly with the staff at
Santana High School, which had’ virtually nothing -
in regard to career guidance, to plan a program
and evaluate the process. However, with the noti-
fication of the principal of possible reassignment -
and the duress placed upon him by this possibility,
- another location was necessary. Both the principal
and assistant principal of Mt. View High School
received similar notices. ‘Therefore, it was
determined to alter our plans and work with Del
Paso High School to develop a program and evaluate
* the process. Thege events occurred in late - IR
February and it .wasn't until March that we could T
continue.. The description that follows in this.
L praotloum report, now concerns those activities :
ooourrlng at Del Paso High School. : .

Y
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. and weave together to make the whole. - . 37l o -
’ The model prov1des a 11st1ng of conoepts and o
. broad goals to be: accompllshed These must be taken -
“M*w“ﬁéfom the stage of a8 model and made operatlonal AR
_ Therpractlcum part1c1pants method of" operatlon- A
5%5 a11z1ng was to dec1de whlch concepts were to be
empha31zed and to develop obaect;ves-—learnlng or
S <behav1oral obaectlves-—for each concept.«»The model‘ - ;
. -deflnes three functlonal levels of obaectlves- an -

awareness level whlch refers to the learner knowlng, an

understandlng level which sees h1m man1fest1ng actlonsf

A

-‘to demonstrate understandlng, and an action level Wthho.
sees hlm doing somethlng as a. result of his know1ng and -
understandlng. Awareness must precede understandlng
and understandlng must precede action. Logical dec1slon-.

making demands_that the learner not”take_action until he*

is aware Of the faots and'understands the interrelation;
ships of these facts as they affect him.

Although objectlves may be: spec1f1ed at all three
functlonal4levels for eaoh concept,’lt may not be
'appropriate or,deslrablefto deVelop all three for any

one concept in a specific school setting.- For example,
o . - o v S j t(«,,ma,‘
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@ ’ '\\ . g
Concept 2.2, "There is a w1de varlety of ocCupatlons

whlch.may be classlfled in several Ways;" it would be :

“approprlate to develop an awareness obJjective for

-prlmary-chlldren, but it would be'premature'to develop
an actlon objective regardlng occupatlonal class1f1caa
tions. Slmllarly, students may already be aware of
certaln facts or even have 1nterna1 zed these facts to o
a point that they have the necessary tools for taklng-
"actlon. In this, only an actlon obJectlve may be
necessary. ThlS would be partlcularly true if students
'had completed career development unlts at prev1ous
: grade levels. In‘geveloplng the obaectlves for a _%;
specific setting, we comsider it imneratite that’the
.developmental 1evel of the students be considered'and
that the obJectlves be defined at approprlate func- .»l
tional 1evels., '} - . . '
t is not possible to'develop a set of .objec-
- $ives whléh would be appllcable to a var1ety\bf&
settings. The obaectlves must relate d1rectly éé the
‘ varlables within the spec1f1c settlng. Therefore,

-there is no way for a school staff to av01d developlng

thelr\own obgectlves and 1dent1fy1ng whlch concep

~- .

are to be emphaslzed.,

~,
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.partlcular school (Del Paso ngh School) is small, 1t
" was decided to 1nvolve the entlre staff. We also .

1nvolved four parents, two students, and two buslness-

’81sted of thmrteen people.

'study, the model accepted, and thelr 1nvolvement 1n the

. , e o o oo ' e _ - 61l.
L ‘ . ' - . " ) N ' o . .

. At this point in}onr-practicum»we formed-a~f

'Career Guldance Adv1sory Commlttee. Since the

8

"people in the communlty The eht;re commlttee cbn—

£y
R

The flrst meetlng of the adv1sory Commlttee o

"conslsted of. detalilng for the members the purpose of

-

the practlcum, the results of our needs assessment

process. We were qulte candld 1n ‘explaining our

1nvolvement in the Nova program, the beneflts accrulng LowE

to tﬂgkschool from our proaect, and that we were

”-~1nvolved in evaluatlng process as well' as product.‘

Their acceptance was gratlfying, o /
Durlng the flrst meetlng a copy of the model,
goals and conpepts -was glven to ‘each. member., Each wasj

read and d1scu$sed. We explained that we were con-

- cerned with developlng a program whlch would "flt" the

0\ .
school and communlty and recognlzed that some concepts

mlght need to- be emphaslzed more than others.~- g .

.4

.”"‘b\ NERANEIRS




62 -

In order to get at this question; a du@stion—
naire was'developed whichhlisted“the,concepts and
provided for a rating (Likert scale) of each. Each

commlttee member rated ‘each . concept as'to its approprl—

4

—ateness for the Del Paso ‘High School 81tuat10n. USlfg

\h [TAN

. the "Delphi" technlqué to gain consensus thé average :

score for each group (parents, ¢ommunity representatives,

.

- Lstaff, and students) was tabnlated. An average score

~ -

#

1 4

or all members was also tabulated.
\

o)~

Mr.: Whltes1de and Mr. Flanagan, who acted as

-

consultants to the»Adv1sory Commlttee, tabulated tHe"

| scores wh11e~the nexp step in the process: wag dlscussedr‘

with.the participants. When.the tabulation was com- -
. g

: pleted the forms were returned to each partlclpant -and .

they were requested to rate the . concepts a second tlme
given thelr orlglnal ratlngs and the added 1nput of
total average and each sub—group ratlng. v g _

The final tabulatlon (see Appendlxg Exhibit B),-
provides for a consensus’on the part of the'participants-
that ?oes beyond a s1ng1e tabulatlon. The "Delphl"
process prov1des for moré 1nformat10n glven to each \

partdclnant as to how others view each 1tem to be rated.

a

e

g
4
-
i
Y
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By rating via. a paper-and-pencil method, time is pro-

vided for in@ividual thought. Secqndly, a very vocal
person, or one who is COHSldeer to be more authoratative,-
can oﬁten unduly 1nf1uence a group. The "Delphi" tech-

. x

nique negates thls posgibility.

SUIMARY
'+ The needs aeeessnent stage of this pfacticum
,1n;olted the identification and writing of appropriate
needs assessment 1nstruments, their utlllzatlon with

etudents and parents% -the 1dent1flcatlon of an instru—

ment to assess ex1st1ng guldance programs within a
sehool and a methodology for determlnlng which
conccpts of the model need to te emph331zed in a |
. nartlcular school setting. | -

. The student and parent 1nstruments collected
sufficient data to justlfy the expendlture of time and
moneys in the development ©of a viable program. Their
use by any uChOOI or district would prov1de an adequate e vy
picture of that district's needs. ‘ A |

The instrument identified for use in nnaijzing
an existing guidance program provides a very good

»
-

= ) . '\'b.
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piqfure of that progran. The participants feel that tﬁe
instrument allows for a more objective view of what a
exists. ;

The insﬁru@ent and methodology employed for
“ascertnihing emphasis within a program is’a must for an&
. school’attémpting to follow the procedure we are

outlining. It is rgqniéité that the'pereons leading the
process provide the “rgtera" with information about the )
students. This information would take the form of
existing courses or units in careers in the élementary
;nd intermediate schools and information ggperéted by

the student needs assessment instrumente, e

.
N
’ “,}u
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Chapter Five -
THE PROCESS OF IMPLEMENTING A CAREER ‘GUIDANCE PROGRAM
» PROGRAI1 PLANNING

)
¥

P

Iﬁ&RODUGTION

As its name 1mp11es, the program plannlng stage
is a phase where,the staff’ is actually planglng or
developlnghlts own careér guidance program to be’
implemented in the near future. Again, our concernpis
with the.process. The discussionﬁwhich follows
digcusses this process in terms of the three major
guidance services: (1).counseling, (2) individual

inventory service, and (3) the information service.

]

/ ,
COUNSELING - .o

i

It is doubtful if a statement of purposes of
counseling could be dréWn that would be universally
acceptable to all counselors in all schools. The
following discussion presents several views of the
purposes of the counséling function. We will\also
discuss the methodology used to.move the'model fron

the stage of a model into ‘an operational framework for

R R J
counseling.

//‘
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Purpose of Counseling:

" Dhe central purpose of the éounseling service is

.

gene}ally viewed as assisting students to‘understand.

L themselbes, thmake‘choiceé that are iggividually

satisTying and socially effective, and to try_théﬁ out
in real life situations. The point of pfovﬂﬁiﬁg ,/
c6unsé;ing sepvicgs‘can be éegn in that mos%'ﬁupiis af ‘
some time or another become concerned by uncertainties
in their lives and desire to be.optima}ly functioning
in daily life. | |
Humphreys, Traxler, and North, in writing of the
basic process of'dounseiing, séé-ag its purpose to gain
(1) knowledge of one's capacities; (?) to ﬁhderstaﬁq
the world as it relates to his capacities;, (3) toﬁ
develop skill in coping with life's concerns' andx(A)
to move toward greater self-realization through wise
decision~making and planning;38 . .
N Rogers believesA;hét the basic purpose'of

counseling is ". . . a more broadly based structure of -
. ' 5 ’

.

38. J. Anthony Humphreys, Arthur B, Traxler, and '
Robert D. North, Guidance Services (Science ~
Research Associatés, l§37), pp. 27-28. .

-3
-
¥
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self, and a more cﬁmfortable and realistic édjdbtqent
to life.">? Arbuckle believes the objectives and
purposes of the counsellng serv1ce are based on the
following principles: "(1) objectlves of counseling
should be based on the premlse that man is a capable

self-determlnlng creature; (?) objectlves are based on

counselee s self-acceptance and understandlng, and (3)

' honesty towards one's self; and (4) objectives are’

based on counselee need, not counselor need."-40
Herman J. Peters and Bruce Shertzer suggest that
counsellng serV1ces in schools have the following
purposes: |
l. To individualize for each pupll the
cumulative effects of individual develop-

nent, group forces, and mass techniques
and media of the school.

.

2. To prov1de professionally prepared persons
equipped to help individual pupils.under-
stand their personal- characteristics,
realize their potentialities, obtain an
apprOprlate concept of the self, and
expérience behaviors .resulting from the
cognitive.analysis in counseling.

‘39.. Carl R. Rogers, Client-Centered Therapy (Boston

'Houghton Mifflin Company, 1951), p. 195.

40. Donald S. Arbuckle, Counseling: Philosoph
Theory and Practice (Boston: Kllyn & Eacon,_Inc.,
-1965), pp. 56-63.

4
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3. To facilitate changes in 1nd1viduai"pup1Ls .
) to enable them to make wise future decisionms.
To extricate themselves from immediate
.+ difficulties. Their problems can be used
~ as a means of furthering self-knowledge and
acceptance as well as of acquiring 1ncreased
ability for self-di\gptlon.

4. To free the capacities of pup11s to learn. .
Through counseling contact, the individual
pupil will be able to- strengthen his ego- .
function, self-concept, and plan act1v1t1es
to implement them. it

5. To help the 1nd1v1dual pupll find the
opportunities that are right for him and
evaluate his -experiences and coping to - --
current rea11t1es. o . f W

6. To reallze that the res1dency4gf responsl-
bility of behavior-is 1nsh1m.

If these can be accepted as the purposes of

. counsellng, then 1t is necessary to provide both a

framework and a structure in whlch the ccunselor has

the opportunity to accomplish the purpgses. We suggest

thattthe_model outlinediin Chapter Three provides such -

4

a framework. ! ' : N

N
]

Our first concern was to develop a model or

0

41, Herman J. Peters-and Bruce Shert'zerz Guldance
Co

Tumbus, Oth:

Program Development and Management

Charles E. Me rill Publlsh;ng Co., 1969) p. 185.




questionnaires gsee Appendix, Exhibit C) to administra—

: o L 89
frameworl that synthesized the research -and theory. The.
practicum participants reViewed a number of modelsr-
recognizing that none were totally right, some being
better than others. Rather than rediscovering the
wheel, we felt that the model, as explicated in Chapter
Three, was adequate. WG dld however\ s1nce we ‘wanted
to propose a total package which could be used by
others, want to‘ascertain if .others would’ "also. feel that

the model was satisfactory..

In order to get at that question,"We sent out 150

tors of necessary small high schools in California,
approximately OA of the total number. The question-
naire, while, perhaps, s1mplistic in technique, asked
the respdndents to rate the "significance" of the,' |
toncepts contained in the model and the degree "to which
they felt the model was "adequate" for career guidance.
Seventy—one questionnaires (47%) were returned.

Though there was great‘variation in the rating of

the "significance" of each concept, there did appear to

- be sufficient evidence to conclude that the respondents f

felt the model was adequate. The final question

7.
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Jincluded in the questlonnalre .asked the respondents to

judge the merits of the total model. The questlon was:

You have now read the concepts included under
the major components. Taked as a whole, how
would you judge the model. -

~

Poor Adequate - Extremely Good
1*‘;2 -3 4 5 -6_ 7 8 9 10

No rgspondent gave.the model a ranklng of less
than five (5) The breakdown was: . ' .

. . T : o Total GlVlng
Renking _ That Rank
10 . | 8
.9 ' 7
8 : 30
7 L . . 11 .
6 I 5
| 5 ‘ 10 :
The average ranklng recelved was 7 6. The partlclpants
con51der that thlS , ranking is lndlcatlve of a strong :

feeling on the part of the respondents that the model 1s

satlsfactory. ‘ ‘ o e

Developlng Obaectlves for Oounsellng.

<

In Chapter Four, we discussed the deVeIOpment of

an Adv1sory Committee and one of its functions. A -

‘'second function which the committee' served was to help
. / -~ N - -

.

v
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‘identlfy act1v1ties that students could partake of to

learn, understand, and demonstrate knowledge.
This is a completely different process than that

~norma11y followed. The. "normal® process would be for

¢

the person(s) responsible to engineer a set of

objectives from the concepts and then'develop' activi-

. ties. . We wished to be creative. We started with
)
activities and tW®& developed learnlng obJectlves} For -

4

the 1dent1f1cat10n of act1V1t1es we used the process of

”brainstormlng. Three separate sessions were held.

Each was dlfferent in structure and’ atmosphere. Eache
is descrlbed_and evaluated in the ;ollow1ng discussion.
Session.One: | |

The rules of brainstorming, following Cﬁarles
Clarkug,;were explained to the committee. The

zomnittee was given the task of identifying activities

the students could participate in‘for each particularv
objective. Everyone was encouraged to contrlbute as
many 1deas as poss1b1e and these were wrltten on thej

chalkboard. No value judgment or criticisms were

MR 5

42. Charles Clark, Bralnstormlng (Garden Clty, N.Y.:
Doubleday & Company.‘Inc., 1958).. ‘

. a ‘L\
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permitted and participants were encouraged to hltchhlke

\

on other's ideas. Wild\ ideas were encouraged to

stimulate the imaginatio .

For the first sess1on, a formal atmosphere was

e establlshed. Tables were formed into a "uU" shape Wlth

M. Flanagan) at the open end £ the gLt A txme limit

(( | 1 was establlshed for each concep --10 m1nutes.? At the
- " end of the session the list was typed up, dlsnribnted;
-and:during ensuing discussion the arious‘ideas'were.
.emaluated and oriticizedff Those su"iving thiS'prooess

were saved for final evaluation. -

Sess1on Two: o o ' y . .
ﬁ~ - ; ' The second bralnstormlng meetlng\took on another
\‘ -+« , color. For thls meetlng we used the bra\nstormlng

“ _ method called Morphologloal Synthes1s deveﬂoped by

' . - Myron S. Allenqa, director of the Creative Qrowth

. Center in Los Angeles. Hehbelleves that. bralnstormlng )
works best when a11 members of the group are of approx—

v 1mately equal rank and the problem is ﬁot too

a3, Myron S. Allen Psycho-Dynamic Synthesis (West .~ ° . g//.'
. Nyack, N.Y.: Parker Publishing %ompany, 1966). - :

- . . : .
o " Lo
BE: 1 . . . :
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however, with the 1nc1uslon of staff, parents, and, °
communlty/buslness leaders, we had a commlttee of “fcu
varled background and. "rank,"»'Allen believes that in
such a s1tuat10n fear of embarrassmeht’ lack of self- R
'esteem, even fear -of repr1sa1 greatly llmlts the

W1111ngness of group members .to partlclpate and con-
>
.

trlbute. . 3
: Allen s method overcomes thede llmltatlons by

g1v1ng each. member of the group complete anonymlty.‘

Commlttee members were furﬁlshed with 3" x ' 5"

cards and 1nstructed to wrlte their ideas qulckly andrd

brlefly on the cards. The consultants collected the

‘ _cards, typed the 11sts and then destroyed the cards.

'Thus, the anonymlty,of each member 'was gua&anteed.‘
/Dnly then were the 1deas cr1t1c1zed and evaluated

" Surviving ideas were retained for a. f1na1 sesslon.‘
Session Three | g | ‘ ST Y

* The third sesslon saw a completely dlﬁferent

3 . ¢

2 atmosphere establlshed Part1c1pants were 1nformed

that th1s would be a very 1nforma1 meetlng. Rather N

' than uslng.a,chalkboard to list the ideas generated,_

h.:.': - ) ; B "‘ | o . 73 .

controversial. Our .problem was not controverslal,




‘; a formal settlng around tables in trad1t10nal school

- Stevens) were encouraged to\move~about the room, help

| ' : oo

-.the,consultants used ﬁaper on clip boards. Rather than

,cha1rs, a conference room’ was cleared of formal S

‘o 4 . . °

‘furnlture, beanbag cha1rs brought in and a small stereo
unit played background musig. »Partlclpants,bfollow1ng -
’the‘model of ﬁhé leaders (Whiteside’ Flanagan and
. : L

‘themselves to coffee. at any tlme, and, generally, relax,r*' S
&_No tlme limit was(establlshed as it had been ‘in the . »jé | |
,past two sess1ons. ,Apparent runnlng-out-of-ldeas was" ~;
'used as the s1gnal to move on to the next. ooncept.

‘ As in’ the f1rst two sess1ons, thé 1deas ‘were
‘utyped up, distributed at, the end of the sess1on, and '
-, then cr1t1clzed~and evaluated.ﬂiAs ln.the first two -
sessions, those 1deas surv1v1ng the process were saved

for final evaluatlon. “_» S

Final evaluatlon of the'ideas for activities °
"took the form of a«questlonnalre sent to each member of S
‘ the~comm1ttee. The members were asked to rate the

_ 1deas on a scale of 1-10 for value and practlcallty

Upon rece1pt of “the ratlngs, the totals were averaged

.,
and follow1ng the "Delphl" technlque agaln, the -
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ratings ‘were sent out w1th a new questlonnalre. The
'respondents were again asked to rate ‘the ideas with the
.new 1nput. ‘The final tabulatlon of averages, compared
with the first average, showed ‘some changes (see

Appendix, Extibit D). The flnal tabulatlonaprov1ded’the o
parti ipants with a number of ideas to be used as ieafﬁ-'

ctivities and for deve10ping-1earning;objeotives;

v pas

ProceSs Evaluatlon - S U)

. . Evaluatlon of the process used 1n SeSSIOns con-
- 51sted of two methods—-observatlon by the practlcum

- participants and a questlonnalre 1h wthh the commlttee
.members responded. The qpestionnalre was sent out
after the work of the commltree was- completed and the
commlttee dlSSOlVed, our assumptlon belng ‘that the~ h

respondents would,be more w1l11ng to express themselyes;

-

at this tlme.kf SR
In evaluatlng theosess1ons through observatlon,

the. practicum partlclpants were - concerned with: (0

~quant1ty of 1deas generated (2) app é/t behav1or, and

(3 apparent attltudes of the partlclpants.' We’ recog—

nlze that only three sesslons were he1d and that a. more -
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.Sess1on we bralnstormed five. In sess1on‘one we

Va
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: va11d~eValuat10n shouid 1nclude many more sess1ons. e * *

EValuatlon by observatlon W cons1stent wi
eValuatlon by the commlttee member:$>ﬁs ' '
the relaxed atmosphere-~gensrated man# more ideas tﬁ/— .
d1d the first two sess1ons,l In each sesﬁlon, except the‘ o

\C -
thlrd we brainstormed four concepts, 'in the thlrd ) N

averaged 43 ideas per concept, 1n ‘session two only B,

while in the last sess1on we, generated 52, ‘The 0 ‘;‘ .
cpmmlttee members 1ndlcated that they percelved the ,‘. "\
third sess1on to be more productlve. We asked "Whlch . .:"
of the: three sess1ons do you feel was the most. produc- S
t1ve° Rate the sess1ons from 1 to 3, with the number

™ one 1nd1eat1ng the most productlve and the number three hh E .
‘the 1east productlve.ﬂ All thlrteen members of the

committee rated session three as belng most productlve..‘_' 1ﬂ\'

It wa:‘generally felt that session one was more . -

oroductlve than session two.xxTwo parents and one S o’
student felt the-second se331on waa more productlve - F?"

'than the flrst-—perhaps ALlen s conceptlon of rank or |
status had some: effect, although it mayfhave ‘been the L ‘ o .
parents, rather than students who felt the effects of B !

"rank," o :

/ i




'gauge atﬁltude. While né measuring dev1ce¢ such as a°
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The indlcatlon is that the more informal session

..

produced a greater quantlty 6f ideas. Again, We'must
ndd a cautlon. Two variables enter the equatlon--(l)
the partlcipants wore more familiar with each other by _\"
the time of the third ‘session and any self-cons01ogsness,

may have diminished, and L(2) the concepts may have ‘been

such as to prOV1de a. ba51s for the generatlon of more \
ldeas. ' ' \_l h .
' The practicum participants'attempﬁe& to assess. -

)

' the attitude of the committeé Jnembers during each”’

sess&on also. Weziooked for'"symbols of dlscontent“ to.

frequency éheckllst was used, we looked for such e

¢

physical slgns as "turning the body away!ﬁrom the

activity," "sighing," "day dreaming," and similar =

manlfestatlons whlch we consldegid as negative toward
AN

the process. Our subaectlve evaluation led us to con-
clude that tHere were less signs (symbols) of.- -
"discontent" duriﬁg sessloﬁ three than any of bhe other -

*

sessloﬁs. Ve ranked session one as better than segsion

.

twp .

Attemptingr;e ascertain the committee members'
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attitudes toward the sesslons and their feeling of \
worklnr as a cohesive, functioning group¢ we -asked the‘
question of them: "In which seSsmon do you feel the
comnittee agted most as a group dedicated to ach1ev1ng
,the same ends?“ The respongg was, againg unanimously .
that’of session three. Session one was a close sécdnd;
and session two a distant,third. Virtually none of the
committee'members‘considered‘themselves part of a group
durlng session two. ' | o '

The third evaluation measurement we used was
that of attltude. Subjectlve evaluatlon via observa-
tion re11ed upon overheard oonversatlons. Again, we
«did not useﬁ%‘oheckllst or other developed form. We
agreed beforehand that we would attempt to: assessh
attitude toward each sess1on via "overheard" oonversa{

o

tlons‘ It was felt that the oommlttee members, durlng ;

coffee-breaks, after sesslons, etc., would express

their attitude readily to one -another. Oun
observations indicated a close ranking between_Session
one-and session three. Comments made durlng sess1on .

‘one seemed to oonoern themse1Ves with the value of the'

program and "fun" of the process. They could;bej

w

“ .. e '
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5ypified by such comments as:

, ~ "It's about time that the school district

C /' 'payed more attention to careers and the need
of. employers in thégarea." (Community member,
bus1nessman\w1thin the district.)

. "This school is one ‘6f very: ‘few that. is
really making any attempt to help students "

. (Parent.)
"That's a wild idea you threw out, but it
keyed a number of ideas for me and others."”
V(Communlty member, businessman in the dlstrlct )

' ?Thls is 'sorta’ fun-" (Student repregentatlve )’
Se331on three saw much the same type of comments.v

The only ﬁltlons significant -to the observers were:

"I feel mugh ‘more comfortable and relaxed
tonight." (Parent) ’

"I'm going to buy a bedhbag chalr.
(Communlty member, bu81nessman in the dlstrlct )

"At least, in ‘this school, my ideas are listened
\to.". Student representative.)

In our questionnaire we asked the question: -"In *
which sess1on did you feel most w1111ng to provide
)1deas7" Aga;g, the commlttee members indicated that
.seSSion threetmade_them mosf,comfortab;e. The response
» - was unenimous. | - | |
| Our evaluation strategy 1eads us to the COnclu-_

- sion that .session three was the most beneflclal in
’ B . -
: a ", "o
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terms of the total process. Our'recommendation will be,
in ouf process book, that persons following the process
nodel use the—prbcedures in session three.

Given the ideas for activities and their final
ranking y the committee members the practicum pabtici-
pénts developéd objectives for the p;ogfaﬁ7~‘We
followed the procedure of attempting to’use'aﬁy ideas

that received a'ragkiﬁg of 8 or abovevgsee Appendix,
Exhibit D). The objectives were written by the | .
practicum participants and then enginéered into - |
1nd1vidua1 Learning Act1v1ty Packages (see Appendlx,
Exhlblt E).
THE INDIVIDUAL INVENTORY SERVICE
The festihg of people has béen'cbnducteq with
some success long before the process became ééiehtific.
Much of this fpre-scientifiq," common-sense sorting of . ., -
, individqals still goes‘on,.‘Society, probébly,’;ou1d~, nT
not func%ion»iwthdut it.f A test is, broadly speaking,

any s1tuat10n that permlts someone or somethlng to bé

crlt;cally evaluated. Iq a stricter sense, it 1@_&

series of questions or other exercises intended to
. : ‘ \
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meésure knowledge, skili, intelligence, 6r“éome other

attribute.

Purposes of Testing:

The teéting program, like other parts of the

~ instructional and guidance program, should be develoﬁed

on a fouﬁdation of educational objectives. The testing
program is an extension of the certificated staff's

powers- of observation. Because the sine qua non

Justification for guldance is to assist the pup11 to be

at his phys1ologlca£\and psychologlcal best for learn-

ing in the classroom, there are specific purposes for

using guidance oriented instruments of measurement in

thebcounseling process. E.F. Lindquist summarizes the

purposes as follows: : v a

1. The obaective appraisal of personality
- for better self-understanding and self-
direction on the part -of the Aindividual
himself. :

2. The accurate comparison of individual °
- performance with the performance of
others for the purpeses of selection,
§ recommendatlon, and self-understandlng.

A 3. Improved basis of prediction as to

r .likelihood of success any. activity

‘ in which prospective performance can be
measured and compared
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4. Evaluation of personal charadtegistics
in relation to characteristics required
for educational and occupational perform-
ances. L

5. Evaluation of achievement and growth--
- individual and group. -

6. Disclosure of capacity and potentiality
as well as the diagnosis of mental
disabilitie844deficiencies, and -
abberations..

Relevance in Testing: |

The pufbbse of this practicum is not to delineate

~ the multiplicity of tests availgble for the brofessipnal -

staffﬂto use in ahy’particulé; school. The professionél
iitqraﬁure is replete With éuch descriptions and most
counselors are aware of such exams through éibérience
with them or thrbugh university courges on tests and
measurements. Most discussion revolves around the
validity and reliability of the varioﬁs’tests.r These
are properties inhe;ent in the tests. The writers are

, more concerned with the concept of relevance. |

‘Relevance is a function of both the test ‘and the

situation. One asks: Does it make sense to'givé this

44,' E.F. Lindquist; Educational Measurement (American
- Council on Education, y De . - -

S

1
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test.in‘this situation in this way to these people to
measure Qhat I want to measure? This cdncept puﬁs .
stress upon the judgment by the counselor éf what tests
best fit the.paftigulap program developed at the |
pafticular school. |

o -

Commﬁn%paéing the Results of Tests:

A common failing of guidance programs is that
tests of intelligence, achievement, adjustment,
and other attributes are given, filed, and -

» forgotten. Little or nothing is done about
the results. Like so many things that happen
in schools, testing then becomes a ritual =
indulged in because schools are "supposed to"
do thig. What could be a means to something = -
useful} ‘becomes an end in itself--a useless

g sultasshould be- communicated meaning-

=
.

end.x
fully L] ‘e L] n

The model adopéed'for this practicum requires
that test results be communicated, judieiously and
meaningfully, ﬁdﬂthe studenf. It is of utmost .
importance that the student analyzé h%mselﬁ, Be aware
of his values, -attitudes, achieveﬁeht,.ahdyhptitudes,
and be'guided in using this self-knowledge to hake' '

o

ratiomal decisions.

45, Robert-B. Nordberg, Guidance: A Systematic

Introduction (New York: Random House, 1970),

!

O
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THE INFORMATION SERVICE

The use of educational and - eccupstional‘informa- .

tion in VOcatlonal guidance has been heav1ly stressed

+

since the time of\§arsons. Career 1nformat10n can be
deflned-asl\'valld and usable'materlals abouﬁ the world
of work whlch are- approprlate for asslstlng the

1nd1v1dua1 seeking vocational gu*dance 146 Isaacson

uses the term - career 1nformat10n to 1nclude occupatlon,

- educatlonal and s001a1 1nformat10n.

.

£

bfhe“Functioﬁ of Careér Information: »

Isaacson, in summarlzlng the functlon of career

information as proposed by Brayfield 7 Chrlstensenqs"

-

49

and Baer and Roeber- ’ suggests that they=fa11 into four |

categories--motivational, instructional, ad;justive, and

I

~distfibutive. We quote at length.

\ : . . o ' /\

46. Isaatson, op. cit., p. 15.
47, A.H. Brayfleld, "Putting Occupatlonal Information
Across," Educational and E%chologlcal Measurement,
Vol. 8, Part 2 (Autumn, 1948), pp. 493-95. 3
48. T.E. Chrlstensen, "Functions of Occupational In-
- formation in Counseling,” Occupations., Vol. 28,
" No. 1 (October;~1949), pp. 11-14. . - :
49, M.F. Baer and E.C. Roeber, Occupational Informa—
© tion (Chlquo .Science Research As8001ates, Inc.,

*1951), pp. 424-72.

-




Motivational uses. All three sources suggest ‘
hat career materials can be used to arouse or
to stimulate the counselee. Within the educa-
tional®setting it is easy to envision this type
of activity, since it is one that logically fits
into the exploratory life stage discussed ‘above.
.- The client at any age level who is just begin- -
ning to *think about how he can relate to the
world of work in the future is often confused,
and finds it difficult to grasp any sort of
‘structure. He may, for example,. imagine himself
. engaged in some professional or technical field, 4 T
. ‘but at the same time have no conéeption of how
to proceed into that field. Career materials
that describe the extent and nature of'the
education leading to that field afford some.
clarification. The high school freshman who
- - dreams of engineering may move from fantagy/
toward'reality as he learns semething of the
college program taken by engineering students,
and contémplatesithe-prerequisitevcurriculum‘
crammed with mathematics and science. o

Similarly, the student. who,anttcipates complet-
ing his education with high school graduation,
or even sooner, may be helped to hecome realistic
by considering career materials which describe
employment opportunities in the fields he. is
‘'scanning, as well as some of the extrinsic \
- benefits he hopes to obtain. ' The goal here is
not to convince him that'more education is the
.. solution to his pro¥lem--it very well may hot be. .
., The goal is to assist him to see as accurately
' as possible what it is he wants and what that - -
-desire will cost him in effort, finance, and
other resources, so that the result--self- -
determination--has an opportunity to develop. c

A

. An even simpler motivatienal use of career
materials is to use them to encourage the
individual to begin vocational planning. This.
may start with helping him to realize that each
person has spme degree of self-determination,

: ) ! . \// .
i v o I3 L 7
. . L/ .
) N
& : "
.
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the amount usually specified by the individual
himself. Often Junior high school’students can
be seen at this stage of development. Brief =~
vocational biographies may motivate them as -
-they enter the exploratory phase. - : L
Counselors with clients who have been -teghnolog- - By
- 1cally displaced or who are physiéaliy. andi~_ '
capped may encounter similar problems i helpipg
them understand what they can do to alte the
unpleasant situation in which they find them-
selves. Being older, such clients may moxe
likely have fixed values 'and self-concepts that .
-are more rigid than those of adolescents. Career
materials that help them to become aware of ]
alternative fields may be highly motivational.
. ‘Such-materials may provide the "handle" they néed
to start restructuring a.situation previously -
- considered hopeless and confusing. - :

Instructional uses.- Probably the most, common
-function of career information in the counseling o
relationship is to inform or.teach the client .
~about the occupation being discussed. ' At this g
point the work of the teacher and of the coun- o

‘ selor are in close conjunction. While the - - , - o

, teacher, with primary concern for a group of - ' »
students, must focus nmainly upon the general ’
area, the counselor, with basic concern for one
particular student, can concentrate upon the :
specific areas in which that student expresses. 0y
interest. : =

~al use of career/materials will vary according
to the individual and his needs and desires. The
egrly adolescent may be more concerned at the
moment with acquiring some grasp of the broad
range of occupations, and less interested in
detailed study of one or two. Occupational . :
briefs, abstracts, and surveys may be of more use
with this client than the: longer, more detailed )
- monographs -0r books. As this individual contin- ' "
ues his exploratory activities we can expect him
© to reach a point, probably much later, when he T

I

Obviously, the dzp'th and scope of the instruction-




will ‘wadft to péruse materials in which he may ‘ S
have had no interest before, At this point the o
same kinds of items selected previously will not -

. ' provide him the help he seeks. 'He is now ready for

- . & more intensive study 6f a specific field or two. .
Monographs and books, as well as visits to ob- '
serve workers on the job, may be desirable now.

There are numerous opportunities throughout each
student's educational career for the teacher and L ‘
counselor to collaborate in fulfilling this AT S
functiony Very often the teacher's Glassroom .. - '
activity-can be utildized as a . starting point
that will \€ad to further exploration with the -
counselor. \ This" follow-up can be ‘developed eithér, L
in individull.counseling’ or in.group tounseling. o '
Such movement from the classroom to the counsel- .
ing room should be a natural and‘norgg!.outgrbwth?r
o of the relationship between teacher, ~counseiqu -
4 - providing the maximum opportunity to meet the '\ . t
.individual needs of each student. ' The counselor ' -
.can play ‘a.useful role as a resourde person for

/ o the.classr&om activity, thus making the transi- . .
" " tion from ¢lassroom to counseling room easier. . .

L . s _ &
The instructional use of ‘career materials by the
counselor provides him many opportunities $o help
- the counselee to acquire some insight into "the
v .~ vocational choice. process as- a process. Clients
> can be easily helped, during early educational-
years, to develop the concept of tentative choice:. -
based upon -broad areas rather than specific .
‘occupation, and to see the impact of additionul ‘
° educational experiences, broadening personal, o F
-, observations, and, family influences in modifying
tentative plans. = If-the counselor is able to -
assist the «client with garegr materials that gre ,
appropriate for him, and wi h the opportunity to , .
discuss thos¢ materials, he can help immeasurably o -
_ : . in the type of planning that ultimately results ‘
. - . . 1in self-determination. . oo S o N
‘Baer and Roeber: include in this.category the . A
¥ 'evalugtive function.of career information in AU

i . O .

. .
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counseling. They define this function as check-
ing the accuracy of the counselee's knowledge
- anhd understanding of an occupation or 'family of
oecupations. .This is, of course, an important
- aspect of the instructional use of career .
materials. It is obvious that a counselee can -
not make appropriate ‘decisions when he either ,
lacks needed information or processes’inaccurate
information. In many situations misconception
or Ynaccuracy may be even more dangerous, ‘since’
the client may act upon it and,commit himself to
a course of .action that later is difficult %o
‘undo. The sélf-clarification aspect of  counsel-
ing involves not only the client'§ understanding
.. .of his own strengths and weaknesses, but.also
. his understanding of his present arnd anticipated
environment., This latter area certainly includes

. the world: of* work. ‘It is e8sential that the .
counselor have a broad and current knowledge of -
as much of the world of work as possible, if he -
15 to help the oounselee become aware of L
.)nisconcepﬁions_and misunderstandings' which might
become a basis for wrong action.  Having at hand’ |
- an adequate library of.career materials which>
~ client and counselor.cdn consider tiogether is
probably the most effective way to eliminate °
such misinformation. :To be'most usefyl, the
~ library of materials must be up to date and o
include a range of materials tp meet the varying -
needs’ of the clients using it. . ~ - . :

»e

Ad justive uses. The ad justive fﬁnct;On‘pf'careep&

informafion In the counseling proeess is us
assist the counselée in develdping a-more 4
appropriate balance Yetween himself and his. ‘-
‘tentative career plans. The "himself"™ in the ° -
previousrentence includes all of the inputs.. ..
that the individual Yrings to thff vocational '
development process--his abilitfes, limjbtations,
resources, potential experiencég, and “other— -
things. Those indiyidual characteristics.get"
certain limits within which vocdtional shcéess" .
‘and satisfaction are more likely to occur. :If
-vocational goals demand abilities.beyqu‘t43.

Cow
, ¥
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i ‘Individual's range, his chances for success are

A . . -t o
"

‘Clear'and precise evaluation of one's total self
. is'not an easy process and there are innumerable
R oppotrtunities to go astray. ‘It is not at all -
- surprising that many, in fact probably all, .
people have less than an exact picture of ‘them- - e
+* selves. In many cases such "photographic o L
distortions" within the self-concept may not only - . -
cause no difficulty in vocational choice, but may- Lo
actually increase thé poterntial for success. On
the other hand, there are many distortions of '
¥ ‘reality that may be located in what. can bé called - - = -
." + pressure points or friction points. These dis~ .- - . . v
: tortions' can cause not only unhappiness, and = _ o -..é
dissatisfaction,-but disaster as well. ~The - S s
readjustive process is.one of helping the | L _
‘individual'to deal with those distortions that R
° are likely to be troublesome. _ _ D S

Distortion @f reality can occur,in any aspect of
the self~cencept. Since it is.natural. for most
‘ us to want to think as well of ourselves as _
® possible, the danger of an inflateéd view of one's ‘- a
: . poténtial is easy to acquire. In terms of . - E
.- . Vvocationall planning, this can easily lead to the N :
” individual 'selecting a goal that appears to be e
- '~ beyond the likelihood of attainment. . On ,the -
-other hand, it is possible for. a persdn ‘to '
- -underrate his potential and tﬁhs to.'select a goal: oo y
. . -that ‘does not provide.the challenge and<ofpprtunity .
v that he is capable of matching. / RN ‘

« - Oareer materials will be invaluable to the . . !
- counselor who is helping a client “in the adjustive .
* function,.sinee accurate, ﬁp-to-date}matgrials o
~ .can provide the basic criteria against which the .
individual can measure himself. Not only does the: . i
situation call for materials which ¢learly . set L
ts for éﬁ%$ - '

. ,forth -the demands and requirements dess in
[ ‘the field, but also-for those materials which e
will help the client to . assessthe psychvlogical o . v

' . and. sociological factors related: to the.occupa-
© tion. . BN P :
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T 'The counselor will find printed materials par-. .
ticularly useful, since the client is more ' o
likely to be able to medsure himself against 2 ‘
standards on the printed page than against =
information which. the counselor might relate to
him-Verbally,‘bepause‘of the personal relation- . S
: . ship. between counselor and client. The client .= ° "
- - should he able tg feel at all timmes that the . "
' ' counselor’is "wit{" him, rather than against® .
him. If the counselodr éraws upon, his persoénal T _
knowledge to quote standards or requirements, he T _ N
puts himself in a position which the client may : ‘
eel is one of authorityy and opposition. How-
ever if he helps the client find appropriate )
" information in reliable sourcdes he remains "with"
the client,- and is thereby .in a better position '
to interpret feelings and reactions. - :

..

‘Distributive uses. Among5the sources listed °
only Christensen proposes a distributive function

e "), . for career information in counseling. Since this
. function' relates particularly to the later phases -
- of the exploratery life stage and the early ‘ )

portion of the establishment life stage; it
warrants at least brief consideration. Where the
other functions of career information discussed

. ,up_to, this point are concerned primarily with

' ’ Selection of a career field and preparation for

that field, this function is basically focused
upon entrance ipto employment or the placement
activity. ) ) : \

It is generally recognized that the principle of
individual differences applies to occupational
fields just as it does to people. In other
words, there are tremendous differences between
Jobs or positions which carry the same occupa-
tional title. Although the basic skills and °
competencies required of high school English
teachers are pretty much-the same, there are
likely to be wide differences in the specific ‘
-work of any two English teachers. These differ- :
ences nay be due to differeing standards in the’ .
two schools, differing facilities, students,

\

-
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communities, working conditions, administrators, it
colleagues, and numerous other factors. :
Christensen is concerned with.identifyiqg the
distributive function in helping the client,
about to ehter the world of work, to tlect a
work situation compatible with his needs, drives,
and ambitions. He recognizes the truth in the.
0ld adage about "being in the right church but
in the wrong pew." That is to say, a counselee
might make a very appropriate vocational choice
in terms of all of the factors that.’should be
considered, but find that all his careful

-planning has gone for naught if he selects a
working situation that is incompatible for him.
. For example, the neophyte English teacher whose !
family background has beén entirely in a large
city and who completes professional preparation
in a metropolitan university may find consider-
able difficulty in adjusting to a teaching
- assignment in a small rural school far away from
any urban areéa. ' »

Career materials used in coumseling as the client
approaches the placement situation may help him
to be aware of problems, of this type and thus
avoid what'might prove to be a disappointing and

- disillusioning experience. No doubt, many
‘workers have abandoned a cereer field toward
which they have worked for many years because of
an inappropriate placement. The loss to the°

. individual and to society could have been
avoided by consigsration of possible problems at
the proper time. V

Career.Information at Del Paso High School:

The practicum participants had available at Del

Paso High School an establighed.career center which

., 0. Isaacson, op. cit., pp. 535-540.

98 B
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housed a great arr&y'of material. These materialslhad‘
been 1dent1fled and obtalned .as part of the "mini-

Praotlcum"‘of Rlchard Stevens (see Appendlw, Exhibit: F,

Career Guadance>> A Handbook for Counselors, Teachers,

“and Admlnlstrators)

~

To this, the-participants added two items of

o

;msjor significance. It was felt 1mportant communlty

resouroes be 1dent1f1ed We, therefore, developed a

form 1etter/quest10nna1re that was sent out to parents

. of students ‘members of the local Chamber of Commerce,

buslnesses within the community identified through the
yeilow pages of the-telephone directory, and members of
local service organizations (see Appendix, Exhibit G).

The questionnaire helped us to identify business.

. people ahd businesses in thé community which would:

(1) provide guest speekers for the school
(2) allow tours of their businesses

o (3) provide printed materials or films
available about their bu51nesses or
occupation

(4) participate in exploratory or general
work experience programs. :

 This information was placed on a developed form
M ‘bu"
and could be used by the counselorrto arrange speakers,
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tours, and establlsh work centers for our students (see
Appendix, Exhlblt H for a sample of. the completed form)

Speakers invited to the school need to .know what

type of information is de31red and ‘what "type" of

students they will be meet1ng.w1th. Students meetipg“"'
wif&lfheespeaker need some_guidelineS'to aid. them in
izzstening and identifyihg some)of the things they need
" to know and understand. We developed e form_letter |
* that could be sent to each invited Speeker.' We also
developed a form which the efudent could use to maite
sure the speekef eovered alll the material he would want .

to know (see Appendix, Exhibit I).

The program planning stage is the phase where
the staff of a school is actually plannlng or

~ developing its career guldance program. We have
suggested that three vital serv1ces must be 1ncluded in
the program: counsellng, the information service, and
the individual.inventory eervice. These serviees are

the heart of a career guidance program.

7
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There exist a number of oﬁher concerns'that

could be included in the program planning stage, thus
. in this chapter. However, we will hold these in

abeyance for ‘the next chapter.

14
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Chapter Six '
PROGRAM IMPLEMENTATION

o

INTRODUCTION

The implementation of a career guidancérprogram;'
is based on the'belief that career experi nces are
essential. Rather than pérmitting~indii:§uals to drift
through childhood and adolescenée wﬁthout adequate |
exﬁosure to work d educatiénal‘roles, career guidance
programs fggus‘géﬂzhe impbrtancérof R#oviding i?reer- .

" related éxperiences which will enable the individual to
make More adeqﬁate decisions regarding their work roles.
The progfam~must fit fhe partidular‘schoél in its
particular environment. Schools will implement céreer-
guidance programs in different ways.

This practicum was devoted to the develdﬁment and
implementation of a career guidance program for "small"
schools. We define this as any‘school with an éverége
Daiiy Attendance of fewer than 300 students. No exact
information is available as to how many schools; L
nationwide, currently fall in fhis_category. In S -
-California, there exist at 1east.256 high schools which
aré’classified as "neEeSsary'small high échools" and

\
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have an ADA of less than 300 students. In the school

year 1955-56, considering.only rufal schools (those in - |

communities of less than 2,500 population), the average

enrollment figures were 106.8 for elementary and f77.2

for secdndary~schools.50 In 19561’16.5 percent of

~ school districts in the continental United States

Operatedenq schools at all; #1.1 percen had'fewep than
49.students; 19.5 percent had between 50 and 229 pupils;
and 22.9 percent had BOO;or more.pupils o1 Doubtless ‘
these figures have chanéed in #écent years.

. Smaller schools are s€ill Qery much with u® and
it is important that consideration be given to the
special problems of guidance services'in these schools.
Whatever the portion of pupils enrolled in smaller
schools,.they are entitled to the best  guidance serﬁicee
which can be provided under the circumstances.

PROBLEMS OF THE SMALL SCHOOL

There are, obV1ously, a number “of ways in whlch

small and large schools differ beéyond the sheer fact of

SO. Carroll H. Miller, Guidance Services: An Intro-

%uction (New York' Harper & Row, 19355 D. 33§.

»
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"difficulty of mainteining a continuity of program

J

97

J——

‘size 1tself and some of these create for the small
school. spe01al problems in guidance serv1ces. One

limiting factor may be the lack of specialized-

: personnel.

The school of less than 500 ADA is probably
fortunate 1f it has the services of one full-tlme
c;unselor or ‘equivalent. It‘ls Very improbable that
thefe will be & psychologist on social worker assigned
to the school on anything like a full-time bghis. If’

the school is part of a larger system, such as a’ county

system, the services of some specialists may be aVail—
| : , ! hay ,

able through a central office.

Another problemfof the small school'may be the

because of the relatively high turnover among adminis-
traters, counselors, and teachers. This is probably to

be expected as a normal 51tuat10n since 1nexper1enced

teachers are apt to start in smaller schools and -

personnel who enter counsellng and admlnlstratlon are

also apt to begin in smallef situations. o -
S P | .
A third problem of the smaller school may be one
of reStricted-physical'faci;;ties. Older school :

- .

/

&

........
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buildings are not likely to incluJe carefully plenned
~space for guidance services. Remodeling may well afford'
an opportunity for planning space for guidance. But
~even 1f remodellng is not at the moment ‘possible, some  *
kind of minimal physical fa0111t1es can usually be
worked out if the admlnistratlon and faculty really
belleve in‘and de31re a guldance program.

Eo
ADAPTING GUIDANCE PRACTICES . o
TO THE SMALL HIGH SCHOOL: . ;_ o .
- - DEL PASO. HIGH SCHOOL, AN EXAMPLE '

Even a cursory examination of the small school
situation makes clear that an effective program im a
emall' school cannot be merely a reduction to‘, 'sn_apshet
size ef a pictufe taken of a large sdhoole ' The pattern
of senvices must take full cognizance of limitations
and at the same time try to.make use of whatever
advantages may exist. _ | : T ' : .
The praet%cum participants suggest that in order
to implement a program of career guidance, certain
information is necessary ﬁo help implement the program.
The follow1ng chart is de31gned to prov1de examples of

areas and the questions that need to be asked
. I

i_s[.'.’,:,

g -




- PROGRAM PLANNING/PROCESS

o
Situation

- Some Quest%ons to be considered -

‘-

y .

-

What are the Sonstraints of the

*situation in which the career

-guidance program will be introduced;

e.g. attitudes of community, staff
and students; opportunity to enroll.

- students, etc?

Staff

Methods & °
Proqedures

What characteriStics,:including

skills, should various staff members
have to help insure success of the
program? L '

What methods and procedures are to
be used? . o S

Is any special training needed for

- the staff to use these methods and

vMaterigls

- Parents

procedures? _

What instructional ma%erial’ are
needed? Are the materials available .
commercially or do they have to be
developed locally? “

When are. the various materials

‘needed? | .

© What activities should the parents

engage in to make the program
effective? . : A
What understandings do we want the
parents to have? : - .

~What attitudes should the parents

' Student -
Population

have toward the program--what
attitudes do they have now? .

What is the age and grade level(s)
of the students? ,

»
1
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‘Are the materials’ being designed for |
students of a partlcula; level of
~ability? .
) Facllltles What size room(s) is requlred?
and What speclal equipment is needed°
Equipment
Using these questions, and others appropriate for. the
partlcuIar schools situation, a staff can begln to plan
the partlcular structurlng to be used'at their school.

The plannlng/lmpleﬁentatlon process, however, must

‘ cons1der these constraints. o

The following is a descrlptlon of how the
practlcum partlclpants and the staff .of Del'Paso ngh
School worked through these questlons and arrlved at
the particular structure.for the qchool.

Situation: N~

Del Paso High School is a "contlnuatlon" hlgh

school' in the ‘Walnut Valley Uhlfled School District.
The dlstrlct‘pas an enrollment just in excess of 6 OOO
students ‘served by five. elementany schools, one 1nter-
medlate (7=8) school, one. comprehensive hlgh sohool,~

and the cont1nuat10n high school. tTwo schools, an

elementary school aﬂd_an 1ntermediateischool_are now .
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'being constructed. L ' \ _i o -
Continuation educetion was established in l9l9'X-

primarily to’provide‘part-time sChooling for young

-people”whozwere forced by economic conditions to leave

the full-tlme school and to find part-time employment

'so as to support themselves and the1r famllleSqﬂ—Among

these young people were many dropouts who would become .

| Aunemployed and ‘pPerhaps dellnquent because they were not

’-quallfled for employment or vocatlonal tralnlng.

. Today, however, 1n addltlon to serving these _ '.4.»

N

students, cont1nuat10n educatlon is offerlng other - ’
. v
young people an alternatlve method of_schooling that has
i ' " . L

a flexible, perscnalized program of instruction. These
,studentsvmay have health problems which;cause them to
‘miss_much_sbhool and are thus:unable to function.in.the
‘large comprehensive high school with~its ldsk;step'.
methodg of instruction. The students may heve serious ‘ o
. skill def1c1enc1es needing remedlatlon and are unable to
ifunctlon in the. tradltlonal school and are unable to_

' obtaln thée necessary 1nd1v1dua1 help requlred./ By and
| large, the magorlty of the students -are those who are

attendance and behav1or problems._ Mhatever the reason
! e . '

r )
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eir lack of attendance’and'their;behavior,,it is

o, o . S )
the function of the.c0ntinuation-schdbl to‘counsel these

students and'to help'them:ga' “an ed;\_fgoh. ' \¥ Y

N alternatlve——a dlfz7fent speondary educatlon that can \“
| lead\to a hlgh sch ol diploma, that serves thelr sp901al

needs and proolgms, that offers smaller classes with -

L

L I
I

~ 1nd1V1duallzed 1nstruct10n, and that enhances their

feellngs of satisfactlon in completlng subject matter . ,R

requlrementb.“

» -

. Students are enrolled at any time of the yedr and -
* the tran51ent rate is great.. Durlng the 1974-75 school .

year, Del Paso High School enrolled a total cf 181

|
students, but had a maximum enrollment for a sdhdol

. -month of 88. fThe Average Daily Attendance for the

l974—75-schgol year was' SQLS students. Foj the‘19?5 76

school” yeay, the projected ADA is 65 studentis.

Th attltlhe of the communlty toward\the school

:-Qa is'not ne%atlve. The sohool attempts to malntaln a

"low profile.“ Any publlclty takes a pos1t1Ve stance.' ‘
There dceb exist w1th1§fthe general publlc an 1mage of | W

¢
contlnuatlon h\fh schools as schools of "bums," )
: [ . ' : '
_ A

&
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"dropFouts," "trouble-makers," and “dopers." When'we
comment that the community attltude 1s “not negatlve "
in oomparlson to many‘other oontlnuatlon sohools we are
saying that we have received a "positive rat;ng“ by our
oommunity. | | .
" The staffiand students are particulaniy i
supportive of the sohOol.:'Their involvement has been
_demonstrated over the years through fund raising t
aot1v1t1es, involvenment in spec1a1 env1ronmental pro-
~aeots, and. expressed in attltude tOWard school surveys.
_ - The school dlstrlct has been generally very
supportive of -the school. The physloal faq111t1es are
very adequate, fully\
budget has always’ been adequateaand has rarely been
"cut" substantially from requested amounts; '
This description makes obvious a number of
~ constraints whionbnust be'ailowed for. . They are:
o 1. An image that, though not negative, does
not provide for great community support
.. end understanding of the school. .
’ The. effect of this is that it is
dlffloult to place students in exploratory
or general work experience- statlons. Another

Sy . -

S,

-, 7 .
. A o o
R T s : ' a

’j

carpeted and air condltloned. Our

!
o
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effect is.that it is difficult to locate

'speakeng.tb visit the school and meet with
. PR , -
students:

2. A student body that grows in.sizé

-+ throughout the year as new students
‘enroll after being transferred to the
continudtion high school.

The effect of this is that it is
5irtually impossible ta follow any form of
group instruckion in' the "traditional lock- |
step" method. Instructional methodology must .-
provide for individualization. |
3. Aqstrﬁctﬁring that is significantly
- different from that of a traditional

comprehensive high school. '

Students entering Del Pdso High School4*
are used to the methods of instruction and
structuring of the traditional high school. .
The students require time to adjust and help
in making that adjustment. Thus it is
important that a substantial effort be made

in the orientation process.

s

Del Paso High School has'a certificated staff of

111
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five~-~four teéchers and one principal/counselor.w Each .
staff member was hired for academic expertise_ggg'
ability’ to empathize with and éounsel students. Such
incliﬁation and recofnition of the importance of " ' -
counseling_make dcceptance, by the staff,'of the career
guidance program concept very easy. o

v The,principal/counselor had the necessary certi-
ification té func;ion as a cﬁunseior plus the experience
in counseliﬁg and the "world of work" to make the
program "go." |

Although there exist significant advéntages in

" this situation, particularly in regard to staff

attitudes and skills, certa{n constraints do exist.
1. e principal/counselor is the only statf
- member with a counseling credential, and
carries the responsibility for administra-
tion and counseling, supposedly on a 50-50
Theoretically, and for ﬁurposes of
budgeting, one can divide time by percentages
devoted to certain functions. However, to
actually divide time and say this is the time
set aside for counseling and this is the time

set aside for administration is rarely possible. K ¥

112
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It.became'clear to the staff-and principal that

such a forced situation would have to be

enplneered

’

, DlSCHSSlon with the Superlntendent,

6,

Dr. David L. Brown, did lead to the approval

"of an extension of counseling time to provide the

equivalent of three-fourth a full-time counselor.
However, as of this writing, such sfperson has_
not been designated by;tpewprincipél

S v

and Procedures:

1ng of

N
Del Paso ngh School had followed the’ structur~

self-contained classrooms with no more than

flfteen students enrolled in each class. Class assign-

mePt of students was made by the prlnclpii based upon
t

~ student academic needs, areas of interes

and the

particular expertise of the tesCher, and_the compati-

blllty

of personalltles of teacher and student.

Instruction was strlctly personallzed. " The

teacher and student contracted for defined learnlng

objectlves and the student’ held responsible for that

learnlng. We might typify this as a "tutorial® system.

Wy
o7
«




o | - 107

: Extensive use was made of staff prepared Learning

“Activity Packages (LAP's).

y Discussion with the staff during the planning
proeess made apparent the staff's defire to continue
with the same pattern and structure. It was their
eXpressed belief that through small class size, and
'through the use of the self~conﬁfi7ed classroom, they
were better able to counsel, diagnose and remediate,
and instill in the students a better attitude toward
self é%d school. They also made apparentftheir desire
for a é&eater qppha51s ypon orleﬂgafipn of the new |
student. They expressed the attitude that the career
guidance program could fulflll at least the.follow1ng
functions: - \k;'a - 7 |

1. An undéréténding of the "world of work ,"

2. the development of a goal(s)-—educatlonal
and vocat&onal-—w1th1n the student that
woaldwhelp motivate the student toward
greater academ;c'achievement,
the‘"training“ of the-stﬁﬁents_iﬁ how this
-particular school operates and how fbwmeet -
the expeétatioqs and responsibilities

placed upon them. .
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Materials:

Because of the nature of the enrollment process
and the instructiOnal strategy, it was necessary to
develop irstruetional materlals. The process was to
develop a series of Learnlng Activity Packages (LAP's)

/ " The LAP's were de81gned to help students achieve the
various object1Ves of the program and utilized the
ka¢t1V1t1es 1dent1f1ed by the Advisory Committee.

| A major. constralnt for any school wishing to
follow thls strategy is the tlme involved in ertlng and
dupllcatlng the materials. Del Paso ngh School had the
advantage of haV1ng the three practicum part$01pants k
.dedlcated to the 1mp1ementatlon of the practlcum and
'willing to spend the required t1me durlng the summer of
1975 to accompllsh the wrltlng. i

The writing of LAP's, though not dlfflcult ‘does

take skill and tralning. The three partlclpants had

A
each been 1nvolved in such work in the past.

~
VPa;ents‘ o ' 2 )
- Parental attltude taward the counsellng functlon
‘had been ascertained at the veny beglnnlng of the -

e W

?

“ 7
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ﬁracticum. The participants cannot syresé enough the

need for this type of input.

Student Populatlon. ‘ '

The student populatlon has been described to
some dggree previously, espec%ally 1n_regard to - .
attitudes. The students of Del Péso,High School are in
grades 9_ﬁhrouéh 12, ages range between 14 and 19. The
range of reading ability and intelligencelis similar ta.
that of any high school. The motivation of studemts
tends to be significantly. lower than that of other high
' lschools. o ' ) ’ | |
  _“ The materials developed, and the act1v1t1es the
-students are to engage in, were developed expressly for

the students of Del Paso High School. The methodology

déscgigfd in Chapter Four made certain of that being

- accomplished.

L

Fa0111t1es and Materials

» N

Del Paso had already de31gned and equipped a
career center. New fa0111tieg and-materlals weré not

required. = ( . | ‘ , v
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. PROGRAM IMPLEMENTATION: DEL PASO HIGH SCHOOL
| The career guidance pfogrém was implemented at K

* Del Paso High.School on éeptember 16, 1975;_thé'first

.

school day of the 1975-76 school year. The program was - .
implemented in the manner identified above. . . o ' T

l. An orientation/guidance class--self-

A conta%?ed-- was organized by the principal/
counselor. ‘- - ’ -
2. All flew students were/are progfgmmed into

the class fbr an undeterminéh.amount of

timeo . ) - " : o

a. Studehts are enrolled in_the“class"

i

until such é'time as the principal/ 2

counselor makes the Judgment as to: h{

1) What teacher they would work bésf_
_with: ’/ |

2) How their interests--éaféer_and B

| ‘educational--match with the '
'certificated staff.

3) ﬁhe dégreeﬂtb,whiéh-tﬁ} studéhtV“ |

| .has.édgpted to the structure and - |

;1ea£ning eqvironmeﬁt of the school. .

/

._é‘

7 | L .

A
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b. Bome studentS‘may spend tWo-weeks with
the principal/counselor, others may
spend five orbmore'weeks. )
3. The class operates'doring the morniné session | )
only--8:30 a m.:ll :00 a.m.--which allows tlme
for the,pr1n01pa1/counselor to carry on his
- admlnlstratlve functlons.;_ : L | ; N
4."The career concepts are taught through a
sequentlalbserles~of LAP's, each of whlch,
have ﬁeasurable learniog.Objectives'and
through which stuoents-can pace their own
vfwlearning. | |

\
5.

. PROGRAM If@LmENTATION :* - EVALUATION

" Once the process of ‘the career guldance program . : ’%

is planned, the staff is ready to 1mp1ement the process‘

in the school setting. During thls 1mp1ementatlon T .
unforeseen 01rcumstances can cause the process to be _'o"_?;
i1mp1emented in -ways that were not orlglnally 1ntended
-These deV1atlons from the orlglnal process plan W111

.have an 1mpact on the products. It is 1mp0rtant for '

the staff to be aware of these deV1atlons S0 that. they'

» N e ¥

i
J
A

»
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will knoWﬂegactly what process produced (or did not

produce) the final products. If aware of these

dev1atlons, 1t becomes pOSSlble to step in and make

)
changes 8o that the process is belng 1mp1emented as

1

intended. ' | ’_ : "":v',  N
_ The follow1ng chart prOV1des examples of

decisions-and information sources that would be 1mport-

*

ant to cons1der in eValuatlng the program 1mp;ementatlon

)
stage.

.

PROGRAM IMPLEMENTATION/PROCEuS

AREAS Some questions to Where to look for ‘
, be considered . 1nformatlon , '
Staff Do staff members -Previods -evalua-
have the skills ~ tion reports, -
and attitudes * - personal interview,
intended in the personal file, .
* process plaam'P . supervisor and )
gtaff comments. !

fu;;*ﬂ ' , '~ =Attitude measures,
’ ' self-rating forms:

. . , -Dayato-day
AV monltorlng. T
- Methods & . What instructlonal -Day-to-day i : SN
Procedures procedures are ' monitoring. . EN?
. actually being -Staff comments.
used in the ) ) _ : A :
classroom? , . . ' w
Are these the ‘ : ’ o
procedures that , o \\\
were planned? . - T : N\

L

L 1e




Materials Have required . -

materials been -

- ordered? o

N Have chally-éw

' prepared materials’
been developed on

schedule? .

"'\
W

Are parents aware
of opportunities-
for parent parti-
cipation in
program?

Do they have
attitudes toward.
program that were
expected?

Parents

Are the actual
characterlstlce
of pupils in the
program the same
: : ~ as those ant1c1—
- N pated? .

Has baseline data
been collected7

Pﬁpil
Character-
istics

Facilities
and :
Equipment

Has spec1a1 equip~
ent that has been

ordered arrived?

_Are facilities

-~ working out as
planned? '

Is the staff

use of equipment?

- -Student records, . f

113

s =-Calendar of

~activities .associ~
ated with program
planning document.
~Sthool’ Secretary .
-District Business
Office.
-Monitoring of :
staff: activities.

1

.~Parent question-

naires, record of

' parental partici-

.pation in volunteer

" programs, parent

comments to staff, .
‘parent interviews. |

baseliné data _
-results, intert
views with png Tam
staff. .

‘=School district

warehouse, prin-

. cipal's secretary.

-Staff comments.
~Periodic class~ -
. room monitoring.

making effective. . -

Identlfled Dev1atlcns at Del Paso ngh School

Y

Two smgnlflcant dev1at10ns have alreadx been

{ . ~
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- 1dent1f1ed at. Del Paso High School durlng the current
. _:sohool year—-at present only 1nto the fifth sohool week
e They are: lack of requlred mater1a1 and s1gn1flcant /v
//' ~ increase in enrollment above projection--one affeotlng

the other.

.Past history‘hadflndicated an average increase ln
enrollment of approx1mate1y six students durlng the
first month of: school. Durang the first month of sqhool
'the enrollment 1noreased by flfteen students-—the max1- o

mum number of students enrolled to any one’ teaoher. | \5.
Slnoe the prlnolpal/oounselor ‘was avallable only durlng
the A.M.. seSS1on, this meant the olass was full »
. extremely early. None of these s@udents, in. the'
l prlnolpal/oounselor s Judgmént, is yet ready to enter a
' regnlar olassroom situation. - Already in the first
school week of the second school month ‘an increase of-
._five students'ooeurred. Thls plaoes the olass size

3
above the enrollment max1mum as establlshed by the

v . A
school. _ v ‘ : :

.Methods are-being,considered'to remedy this
-situation. At least three alternatives are being .

considered by the-staff:"

.
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: pugglshed by Science Research Assoclates.

781nce the problem has Just now become-apparent, no

}needs for equlpment., One of the maaoresources of

7 “
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1. More complete scre ning of those students ’ R B
recommended> for enrollment R m\lf | i e
2. .The\pOSSIblllty of shortening the time span A

in the class before moving the student into
'h1s regular class. '_ , .
“- 3. Pnrolling the student :meedlately 1nto “the -
o “regular class and . schedullng the student ;

0

'for a perlod of tlme per day 1nto/the career

PUNE

\

'declslon has been made as of the wrltlng of thls report.,w,’

The second dev1atlon concerns our ant1c1pated . S

'career 1nformatlon 1s the Occupatdonal‘Exploratlon Kat

 Thig kit prOVldes a means of "11nk1ng-togethé5"

| the student's 1nterests, achlevement scores, and

Aexpected educatlonal level to 1dent1fy a number of V:“ | . ~‘((($‘

. Gpreers and career aresas that would be approprlate for

the student ' Unfortunately, 1t can be used hy only one . ﬁ?
"student at a time. N

' Suddhnly, w1th the 1nflux of new students, we o

]

-
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have a slgnlflcé;:;nnmber of students who need to- use
‘the kit at’ the same time. We have only,.one and expected
.fhat that would be adequate. Experience now indicates
it is not.,\Anothe:tkit is'being ordered.

TheSeftwo'deviations_are only examples of what.
can occur inrimplementing any pnogram in'career guide

ance. The best plans go astray and only through'

constant awareness of the dev1atlons can adaustments be

made.

SUMARY

Oareer guldance programs in the smaller school
'and school district face _problems unlike those of the
larger schools and d1str1cts._ The program cannot be
merely a scaled down model of the program,of larger -
_schools. ;The program must be tailor-made}for the ;
sChool.- | | .

The program developed and 1mp1emented at Del Paso
. High. School was custom made for the school. The
'practlcum_part1c1pants=ut111zed a ser1es~of questions to
analyze the needs.of'the‘scnoOI and, tO'engineen'a pro-

gram that would be congruent w1th the school structure

~
-

’and operatlon.v - BT S (

. i) P N - L“

-
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L 'lihe concern of the }raatiém partiéipani:s is
with developing model processes that are functional as
‘well as with imp‘lemezl_tat':"ion. We suggest ‘that the
serieé of questions 'd;evgioped will proﬁde others who
wish to replicate the program with adequate infoimatibn
to/design and :e'yaluate their p‘xiqcess.

3
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Chapter SeVen

PﬁbGRAM‘INPROVEMENT - CERTIFICATION

INTRODUCTION | L

The program improvement svage is necessary and . .
' yet it is sometimes omitted. It is often not necessery

to wait a full year to make decisions‘relative to how

the particu r'progrém can be improved. Qulce often it

is pOSSlble t reach declslons while the program 1s in |
operatlon regardlng chang in the program that should
result in a higher level 0 studentvperformence. f Ly

' Program certificatio%“&s a stage that occurs at

the end of the program when it is necessary to deter—
jmlne Just exactly what student outcomes were achieved by
. the program. Questlons such as: "To what extent did

‘the program achieve the objectlves?" and "Should we
ccntlnue the program next year?" should be answered at

this point.

PROGRAM IMPROVIMENT '
The type of evaluatlon 1nformatlon gathereds e A,

during this stage is related to determln;ngthe extent to

whlch the proces is actually maklng gains toward - , ~—

8
J3

.




'119
achieving the objectives of the program. A given
program may be 1mp1emented exactly as planned but 8till
not reach intended obgectives. It may be pQﬁSlbla to
take corrective action during thg school year that w111

result in improved student performance. The staff,

‘therefore may-wish to collect informatlon qbout sﬁhdent .

progress (or lack of it) while the program is in opera—

‘tion in order to make decisions regarding the possibillty

o~

of instigating changes in the process.before the end of .

the program.
\ 3
Example-éDel Paso High School:

fhe.process of the career guidange pfqgram at Del
Paso High School consists of a sequential series of
‘ Learning Activity Packages (LAP's). The LAP's are
. designed to help studenté achieve the vaéaous objectives
" of the program. |

To each LAP, the practicum partfgipants attached
a "Student bpinionnaire":(see page 117). e oﬁgnion-
néire requeéted the student ﬁS comment a number of
itemns and provides feed-back for the impravement of the
LAP's, thus of the process. _ | | T

\
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- Student Opinionnaire 120

1. How did you like tkis package?

#,

Please circle the number you feel best describes how you
feel about the quegtions below.

© P

r 08

S

4 R Y OB O

S§ 25

| . £ & 85 A
2. This package was interesting.~ 12 3 4 5
%, The material was easy to undarstand. 19 2 % 4 5
4, I really learned somethlng fnom thls "1 2 3 4.5
package. :

. ,‘ e
. At
‘ 4

5. If you rated any item wﬂ or. #5, would you explaln why
in the space below, _

| B BY




' 1nd1V1dua1 and a. descrlptloh/Justlflcatlon of that ' r

: o 4 ° .
whether the question asked got at the issue, .

.~
vy
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Tentétive‘EValuatioh of the Process:

At the time of writing ten students have com-

pleted the first of the LAP's. This IAP provides for

the administration of a values inventory, a discussion ‘
of that inventory with the counselor, and ﬁhe listing of

occupatlons that would fit the value system of the

"mesh" to ascertain if the student really does under-

stand. ' 3
In regard to question one on the Stud ”yq ; _ -
‘& y
Opinionnaire, "How did you like this package™* the
responses were: | ' ‘-
1. It was O.K. (3) S '
2. It was interesting (2) , | '
"3. Yes-(l} -;. - ’ - ’
4. It helped me understand,myseif and careérS- | ig
. o) o Co :

At least 40% (4 of 30) dld understand the purpose
of the package and were- w1111ng to express 1t. The

other comments, though extremely nébulous, lead oné.to

question wheﬁher the purpose was really unde;stood'and

-
g .
. - T/




Combining thisg response to the responses on
Questions four and five glves a little more 1namght.- | ;
Questlon fOur asked the students to rate on a flve p01nt |
scale if .learned somethlnga;romW§he package. Two
-students rated the package aS'%xcellent in this regard ,
four rated 1t as very good, }wo rated it as;good,=twc .
rated it as fair, and noﬁe:rated it as poor. Question .
five asked the student to explaln any item rated as
#1 (poor) or #5 (excellent). One student, who had ~ -
answered_Questdon one with the word "interesting," made
the comment: "Iflearned a lot of things about‘myself, |
things I care adout and things I don't: You shouid-
explain thiﬂgs better and use less big words." ° The'
other student who gave the package a rating of fiVe B

(excellent) commented*as follows: "Because it let me

know and flnd out about myself-—somethlng you can't do

f

»

on your own," v
At this point in the process we cannot make

definitive statements about the process or any one of .

the'packages. ‘The purpose of the discussion above is to

outline one means-oftiﬁeprogres9~eValuation that can ‘ T

-

provide information leading to proi?ss'modification.
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PROGRAM CERTIFIGATION
Evaluat%on4inf6rmatidhfis‘réquired in order to . L
makg decisidns regarding the_pffectivpnesp of‘;he pfég—
-ram. Such information could lead to ;evisioﬁ or

) .

cancellation.. - —_— - L
P ‘ ) S . . . o :z"k“f :
Most guidanfe workers have been so completely

occupied in establishing, éxpandiqg, and operating their
proérams thqt they have had little timeﬁto devote to,
evaluation. , Moreover, many lack the research‘knowlédée - 7_'

and skill ecessary to make.reliable evgluation studies.

.
One problem is that guidance services in ﬁany schools |
¢+ are largely unorganlzed and their objectlves have not
.been clearly defined and stated. Such programs defy h
evaluation. o _ : i
Eve;:ii\wgllaorgAnized and yell—operatéd gﬂEﬁance
programs which apparently. produce gbservable changes, it $>Lﬁ

W s difficult to conclude that these changes are the )

’ result of the progran for the reason that many other | .
parallel 1nf1uences are brought to bear on_the o
4e01p1ent. Also, some benefits of the program are .
delayed in maferiélizing and. evaluation studies'gehei- /
ally have not been structﬁred to measure'loqg-termv

¥

effects.
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evaluation of the process--

Va
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‘The practieum.participants saggest that in order
to‘justify (certify) cbntinuation of the program,’one
must evaluate both the process (the act1v1t1es that are

being used to help students.attain the desired outcomes

of the program) and _the products (the student behaV1ors

that the program-is attemptlng to produce)

AWthave,already suggested one method for‘

jthe use of the Student
Opinionnaire. “Another me‘hod is the use of the "Check-
llst for the Ana1y31s of Ex1st1ng ngh School Guldancef\\
Programs" (see Appendlx, Exhibit- A). Used as a pre-
"test", the checklist ‘would he}p 1dent1fy areas still in
need of 1mprovement._ Both methods are belng used at Del.
Paso High School.
fTo evalaag%~the products of the program, the |

participants suggest that the following Questidns must :-"
be answered. o . | »
1. Do students who have had the berefit of the

services know more about their abllltles,v

interests, and 11m1tat10ns than those who

-have not?

2. Are they any better adjusted personally?:
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3. Do they have a better grasp and understanding

v ‘of occupatlonal opportunltles and programs?

4. Do they make more realistlc occupatlonal

o choices? ‘

5. Are their,educational plans and aspirations;i
more nearly in harmény uith their béieer;_
pla_ns" e : |

6;__Do they remain in school longer-and pursue
their educational programs more purposefully?

7. Do they find jobs qulcker and are they better
satlsfled w1th théir work? \\‘_ _

8.4 Are they better adgusted as nome,membems ;and_~

citizens? -

14

Such. questlons are easy to raise, but dlfflcult L

to answer. One method of evaluatlng, subdectlvely, is
by hav1ng students in school, out-of-school youth and
adults, parents, and employers .react to questhnnalreS'
. and rating scales constructed for the purpose of _
_'measurlng attitudes and securlng evaluation Judgments.
4 Three questlonnalres have been developed by the
partlclpants for evaluatlng the products of thds

‘nractlcum. All three are "long-term" instruments--,

1ntended to be. used after a student has completed the

o

“
. 8 I
h .
~
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progrem—-ahd_ne evaluative data is availabléfat-fhis
time about the producﬁs. The, three 1nstruments——one for
parents, ‘one for students still in school, one\for

students who are out of school or have graduated--are

1ncluded on the following" pages.




. CAREER GUIDANCE -~~~ . .
' FOLLOW-UP STUDY - S :
'STUDENTS REMAINING IN SCHOOL

‘Directions: Please fill in all the blahks below with
the correct. information. . . _

1. NAME , : . . AGE
Last Name First: lnitial 3
~ . ) . ‘ ' / .
2. PRESENT ADDRESS | S
: : | Number and street
y ity ~State —>7ip Code
© 3. ~SEX _( JMale ( )Pemale . |
. \

Directions: Answer the following questions.

4. As a result of the career guidénce class, do you sﬁ

feel that you have a better understanding of your

interests, abilities, values, and aptitudes.

( ).Yes . | . ~
()NO. ) . Y

,5.j~As a résult of the.career guidance cléss, do youﬁ e
feel that you have a better understanding of
.occupational.opportunities_and programs?

‘ () No o
. 6. How would you rate the value of the help which you

L]

réceived from the cpunselor(s) in-choosigg a career?

Average. They helped me some.

g ; High. @hey helped.mé as. much as I needed.
) Low. They didn't help me at all. |

(fg'?es L - - I

i S

- e ——
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7. Are you now taking courses that you identified as
'~ necessary ‘to your occupational choice(s)?
Yes » @ | v o R

E,g No ‘ - - ,

8. Do you feel that the career guidance class'haé,bad, | . o
- any effect on your attitude toward school amd learn- o = -/
(53 Yes ‘ : "_ o ) ' T

9. Has this effect been: (Check one or more)

| g I see ﬁoréfvaluetin.myveduéation;~ | h
(-) I am doing better in my cladges.
é' - Little effect, but positive in nature.
) No change. e T '
10.. What ¢an you suggest to»imprOVelthe-prograM?
hY - . R /
1 ‘é ‘
1 )
N .‘ )
B} Lo ‘ .
?
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. - CAREER GUIDANCE . - K
' I FOLIOW-UP STURY . s,
R - PMEMMLQMBNDMMHE T
A Dlrectlons ' Please flll in the blanks below ‘with the N o ‘:f
correct information and cheek (/) in the - N
o agproprlate places to answer the questlons N :
- as they apply. —
1, AStudentfs Name:
2. ParenEs'Names: | - e T ! o
’< Addrqssi N ‘ o e, v \ SR | ‘.
, T " -Street and Number- R i R . L
o Ty ., State - . < 7 Tode
3. Has your son/daughter dlscussed the career guldance
£ R class w1th you° :
E g Yes o - - " o
: No (If you answer 1s No, - slgn below and do not
answer any other questlons. Please return the
questlonnalre).- A . v ‘ .
"4, If the student has expressed an attltude toward thls'
' class, is the attltude Co
( Positive
Negative .
' No expres31on of- attltude
- 5. In your- oplnlon, does the studen% now have a more C
o . rea¥istic understanding of h1s interests, aptltudes, '
Coe abllltles values, etc.? _ . .

: -% Yes SR | |
| Yoo . |
) No opinion - .

oS e e
- 136 T
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dHas the student demonstrated a g%eater uhderstanding .
of occupational opportunities? o -

"Yes ) ‘ o SRt
4 N . . -
: No change B R

‘In your opinion, is the career ch01ce the student .

has expressed a rational one for the student' s

.abllltles, aptltudes, etc.?

Yes | S TR L
égNo * R -
Has there been any increase in 1nterest toward .
school and learnlng demonstrated? - ST
g 3 Yes ’ ' B : | ; 5
- No : ’ v _ . - _ _
If there has been change' in behav1or and attltude . 'ﬁ

.demonstrated at home;'ls this

: E § Positive
/

¥
]

Negative
No change

- 10. From your observation, has the career guidanee . L (

program been beneficial?

Yes : : / .
. N o ) . : ] -
) No opinion. o . :




Directions:

FOL{OW-UP STUDY

' PORMER STUDENTS §

(Tentative Draft)

Please £ill in the blanks below with the correct

information and check (/) in the appropriate places to
answer the questions as they apply to you. Be sure to ‘
READ and respond to each question which applies to you.

2.

4.
Ds

‘o,

1d

. Name . L Age
Last Name L Eirst'. ~ Initial -
Present Address - .
L ) Street and Number
City : State Z21p Code

Sex: ( ) Male - (.) Female v

Merried? ( )Yes () No

Unified 8chool District? (Circle all grades
completed here)

. R .
What grades did you comglete in' the Walnut Valley

K1 2,2 4 5 6 7 8 9 10 11- 12

Wﬁat is the highest grade you have completed up to
this date? (Circle only ong). X

In Secondary School - 9 10 11 12
In College =1 2 3 4 5 or mdre «

*If you attended Del Paso High School and dropped out

befoge graduation, why. did you drop out?

Movéd to anothér community

“; g Question does not spply to me
) Got'married

.138
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Financial problems

Lost interest in school

Wanted more practical education’
Had to go to‘work to help suppeimvmy.family
Other reasons (Explain) ! '

If you are now enrolled in any school, for what
dccupation or profession are you preparing? (If you
are not in school skip this quest ong

Name the occupation‘or profession A
Is that occupation identified above; one of the

occupations you identified as part of your career
guidance prégram at Del Paso High School? |

() des .

10. How Qould you rate the value ofi-the -help which you

received from the coupseIor(s) in choosing a career?

High} They hélped me as much astI'needed.
Average. They helped me_some. , -
.} Low. They didn't help me at all.

11. What is your present employment stafﬁs? (Check one?

Housewife only
Housewife employed part-time
Housewife employed full-time
Serving in the armed forces
In school full-time
Qtudent employed part-time
Student employed full-time
Employed full-time

3 Employed part-time

) Presently unemployed

)

139
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12. How do you like your present job? (If unemployed,
answer with respect to your last job). :

Like it wvery much . ' _ ]
) Like fairly well :
I don't like it o )
"AMd-a full-time student--never held a full-time
13. How long were you out of school before you got your -,
firgt steady, full-time job? (Check only one)

( ) Got my first full-time job immediately after
leaving school . »
Did not find full-time employment for a month
Did not find full-time employment for two months
Did not find full-time employment for more than
four months . f '

g Entered college-~did not look for a job

Entered the Armed Services immediately after : .

leaving high school : .
§ Got married--did not look for a job: .o
) Others (Explain)_ -~ . :

- 7N ,
14. Is your present job one you identified in the careexr , :

guidance class? ‘ » ’
E g’Yes

No

o

o | “ ‘140-
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| SUMMARY ' Co
The processes used to 1mplement the career
idance program have been identified and evaluated
‘throughqut this report. The final stage—-certiflcation
~-can only be accomplished after evaluative infdfmatiog
is gathered. and this data can'only be gathdred some
time after.thé prdéram has been impleménted. )
The‘partlcipants cannot evaluate the process to
gather thls 1nformat10n at this time. How much
useable information we will be able to gather, how well
the instruments get at‘thé significant questions, and
what revision will be neceééary can only be determined -
_at a later date. ' i

4

L
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»  Chapter Eight
A ~ CONCLUSION

OBJECTIVES OF THE PRACTICUM
. The practicum participants undertook this project °
. with the'belief that studéntsQwere not receiving

adequhte career, guidance. Documentatlon conflrming this
belief has been presented in this repOrt. We' made the
assumption that at least one reason for this was thét'
those respon91b1e for deVeIOping and . 1mp1ement1ng ‘such a
program were uncertaln about what should be included in , | .
such a program and how to organ;ze such a program.

Therefore we established as our objéctivas,.,

abcepted by Nova University, the following:

a) the development of a model for career
guidance and counseling for the secondary
*(high school) level;  ~ .
'b) the implementation of that model;
¢) the articulation of thé model and processes ° | *
‘leading to implementétidn'and evaluation =
throﬁgh this report and-éf?how—%o" book |
that‘would Spelllodk'tpe'neceésary steps. S A

;We_diredted our attentions to the problems faced |

142 S




, ~ 136 -
by the smaller highbschools-—those“with en enrollment of
.1ess than 300 Average Daily Attendance. .Such schools,
which exist in considerable nﬁmber%; face problems
‘considerably different than larger schools and school
‘districts. _
{ Recognizing that‘evaluation of the prOdugts of
such a program would not be possible in the timeaspén of
the practicum, we direétediqur attention to evaluation.
2f the processes. 6ur concern was with evaluating
developed processes as to their utility in fhe establish-
‘ment of a program in one trial gituation and carry-over
utility in similar situations. = - ) | T
We suggested in our practicum proposal thét.the
activities‘in developing a éareerrguidance program fall
into five stages: 1) Needs Agsessment; 2) Program
Planning; 3) Program Implementation; 4) Program Improve-
ment; and 5) Program Certification. Chapters in this
'report define and explicate exadtly what processes and
evaluatlon studies were conduc;ed in each stage.
‘ | This chapter rev1ews, in brief outllne, the
processes followed and compares our progress with that

&

§uggesteq in the practlcum~proposal.
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PROCESS REVIEW
Chapter One- of this report reviews the need for
career guidance and sets forth the objectives- of the ‘

'practlcum. The purpose of the chapter is. to support our

L p P

contentlon that students have not been receiv1ng career
'guldance services and that the need does exlst. Chapter
Two 1s a quick review of the theory of career develop—
ment. The purpose of the chapter is to paint, in broad
strokes, the rénge of concerns and'to set the stage for
an sdopted model that, we suggest, synthesises the -
“theories. | ' | ‘

Chapter Three contains the model adopted. We do

not‘argue that this is thé best model extant. We would

~argue that it is an aeceptable model--one that can be

operationalized in many ways and one that has receiyed

accord by many within the state of Califordia.
‘@ . :

| . The fourth chapter concerns Needs Assessment.

We suggest that a school following our processes'must

consider (1) whether there is a need for a program, ﬁhat

materials and hardward needs the particular school has,

and what career deVelopment concepts are to be empha—

{ /
31zed : _

Needs assessment instruments are identified for

L
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use with both students and parents. The instruments are

conta1ned in. the Appendlx to this report. The results

of the assessment are detailed in the ‘chapter. - An

anventory/analysls 1nstrument for eValuatlng exlstlng

guldance programs was also identified and is contalned

in the Appendlx. A methodology Tor determlnlng wh1ch ) g?g?
concepts within the model are to be emphaslzed is | E

expllcated also. .
| The chapter prov1des any school w1sh1ng to
replicate 'the processes with- adequate 1nstruments and
1ni‘ormatlon to repllcate.~ Weo%uggest that th1s step is
the flrst step 1n the development of a program.'

Chapter Five concerns the second stage or second

step 1n developlng a career guldance program. ThlS is
the Program Plannlng stage. For-clarity we d1V1ded the ~~
dlscusslon 1nto three central functions of the guldance.
service: (1) counsellng,/(2) 1nd1V1dual 1nventony
service, and (3) the information serV1ce.

In the sectlon on counsellng we suggest the
purpzses of counseling and the model prov1des a frame-'
work by-which to accomplishvthese purposes. Discussed
in depth is aimethod.for deveioping the specific
' learning ohjectives.w:We feel that it is'extremely

v Ty
e

-,
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important that measurable objectlves‘%e developed in
order for the guldance program to bz evaluated. Thev
method is expllcated.

| The process was used and evaluated. Agaln, we
are concerned with the process--how it was accomplished

--rather than the product--what objectives were -

‘developed. The discussion, thus,:revolvés around which

' pa;ticular‘method.provided the gﬁeatpst\amgunt of input

and was most acceptable to the participénts. Foliowing
the suggestions made in this report another school or
school dlstrlct could receive the necess;ry 1nput An .
developlng their own program,,

-

The section on the individual invéntory service -

" does not attempt to enumerate and describe the multipli-

city of testihg devices that could be used. We feel
that most schools aﬁd states have estabiishedftesting

programs, that most school guidance wonkers'are familiar

 with tests and measﬁr@mept, andathej need to be aware of

two additional elementsQA These are relevance and -

’communiéation;' We merely make the p01nt that whatever:

tests are .used they ‘muat flt the needs of the partlcular

program and the 51tuatlon of the part;cular school. We

~also make the point that the results are useful to

~

-

e
N .




~students only if they are communicated.

The sectlon on the 1nrormatlon serv1ce suggests

 the’ funotlons of career 1nformatlon follow1ng Isaaoson.f_

Rather than listing W1th1n the report the neoessary
materials for a guldanoe program, we prov1de'1n thef

: Appendix’an 83 page document tnat enunerates a multipli-

city of suggested‘materials. The "Inventory/Analys1s of .

- Bxisting Guidanoe Programs" helps the guldanoe personnel
1dent;fy needs and - the "Guldebook“ prov1des a. llstlng
from wh;oh materials for ordering can be 1dent;fled.

. We also recommend a metﬁod‘forrgathering informa-
tlon about oommunlty resources. - A speaker 1nformation
packet is included and. a student llstenlng gulde is.
‘provided for career presentations. | '

Chapter Six deals with tne~implementation'stage.
We suggest and outline some 'qilestions that ngst be
oonsidered in the program planning'stage'leading;to i
implementation.< Qe work through each of these qdestions
as the adninistrator and staff of Del Paso High School
did. We readily acknowledge that the programs . |
developed in dlfferent sohools w1ll be s1gn1flcantly |
dlfferent. However, only by following the outline w1ll‘

~ a school be able to define its manner of 1mplementatlon.

/
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l
Dev1atlons may occur from the original 1mplemen—

tatlon plan. We suggest, agaln,aa number of questlons

.
LA

v

', :

to be con51dered and where to look for the 1nformatlon R

that will suggest why the deV1atlons o¢curred and how to,

‘rectify these deviations. We suggested that two

dev1atlons .occurred at Del Paso ngh School/and that thGQQg:;ffpf

staff is looklng at three alternatlves to remedy the‘;u~f L

s1tuatlon.
| Program 1mprovement is the fourth stage or step
in the process. Slnce eVery school w1ll follow a

dlfferent pattern of 1mplementatlon a "set" mannen of -

evaluatlon for 1mprovement is not poss1ble. We d1scuss

the process used at Del Paso High School and suggest a -

- tentative evaluatlon of that process"

Program certlflcatlon, the - last stage, concerns

1tself more with the product than processes. Our con-

~cern is with the processes to obtalnl;nformation-abOut p

therroduct--the specific student'outcomes. We list a
method is through the use of questlonnalres. We

parent questlonnalre, and a'"follow-up" 1nstrument) ‘that

w1ll e used at Del Paso ngh School to evaluate 1f
. ) -h _

~‘number of questions to be answered. -We- suggest that one

K developed three 1nstruments (a student questlonnalre, a -
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the program is ach1ev1ng success w1th students. Another ; y
school using these 1nstruments as a. p01nt—of-departure,
“can develop the1r own 1nstruments, and, given. that
1nformatlonz re-egaluate-theoprogram, modlfy, or.cancel.
That typevof judgment is made a significant amount'Of
 time after the ‘program is 1mplemented and therefore, wc
cannot make any Judgment about the success of our
' _program at Del Paso ngh School at/thls tlme.
- A'model was 1dent1f1ed and valldated.v A process ;b/

for 1mplement1ng a guldance program has been developed »

'and a career guldance program has been 1mplemented ) ‘. T
v ollow1ng that process. Where poss1b1e the process has SRR
been evaluated at every step. Informatlon gatherlng._ : K

’frmethods and dev1ces have been develOPed for the

oartlcular program at Del Paso ngh School and could. be
used by those repllcatlng. Th1s pract;cum report-spells“
out the process.' | |

N . - / A - V._ " - ;

i . . 3 .
| IM%ROVEMENT IN THE -EDUCATIONAL SYSTEN
/V‘ Thls pradtlcum addressed the oroblem of process,'

- and; as has beem mentloned, 1t is too early to make

statements condernlng the product, Howeverz_lt“ls
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\
evident to the partlclpants that \the. program has.
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; .
resulted in slgnlflcant 1mprovement in the educatlonal
'program at Del Paso High School\ Such 1mprovement has
occurred 1n,two dreas: 1) addltlonal services for the'

.....

students, and 2) curriculum 1mprOVement and expanslon. S
\ v . ’

Addltlonal Serv1oes to Students ' :f

~# Prior.to the 1ntroductlon and 1mp1ementatIon off
thls program the students d1d have avallable a career |
center.l Slnoe the 1ntroduct1on of the program, and as
.‘a diréct result of the program s 1mp1ementatlon, new.

serv1ces have been oﬂfered

%' Because of the needs of the program the amount of i

materlals—-lnformatlon——avallable for students has been

| 1ncreased _ Informatlon recelved often 11sts other ‘

: 3 ”W
update ouﬁglnformatlon and- 1ncrease the amount of

1nformatlon.~‘The new 1nformatlon often suggests.

&

addltlonal Jjob tltles and sources. . Thus, the program

becomes one%pf a contlnuous upgradlng of materlals,'

sources; and expans1on of Job-tltle opportunltles.,

. A second . result of the program has’ been an
.

Tpans1on in. the d1rect counsellng serv1ces available to

- r =
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the students.. Prior to the 1ntroductlon of the program .-

a counselor was available for the students but not for a

e

deflnlte period of time ‘each day. With the new program

v

the counselor/principal is assigned to the gareer center/
classroom for a set amount of tlme. As the school has

L

ontlnued to- grow in the nuﬁfEr of students enrolled 1t '-p /
3 has been necessary to asslgn another counselor/teacher R
:» ™ to ‘the | career centef?ElassFoom for an addltlonal amount

C of mlme. Another "sectlon" of the eareer gu’ ance class

is now open.A In effect, the career center 1
’staffed durlng the entire. school day. 3 ': A
¢ o A job placement serv1qe has been added to .the
“.. program. The Walnut Valley Unified School District, in
conJunctlon with the state of Callfornla Department of |
Human Resources, is now prov1d1ng a Youth Employment |
Counselor. The counselor is on campus for at least two-
ours per: week and it is hig function. tb aid students. ing

5 _\ K
1nd1ng and securing employment--both full— and part- ' B

tiime. A significant number of students-have been
plaged. Aloné with placement for General Work ™
Experlence, the program has helped us to 1dent1fy

:Exploratory WOrk Experlence statlons..
¥
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- The community survey (see Appendix, Exhibit G)
identified a number of resources'within the commﬁnity
who wquld'be willing to become involved in a work
éxnerience progrém. Students, because of the progranm,

are able to 1dent1fy their career goals. We are now

.able to coordlnate career goal with work. ;situations and

'place somg students in an EXploratory Work Ekperience

smtuatlon. .The student 1s able to experience the =~

‘occupatlonal role for a given period of tlme--W1th9ut

1

comnensatlon--and more rationally, begin making a

" 'determination if that career really does fit his partic- |

_ conceptlon of an oocupatlonal goal. Through the

ular ch&racterlstlcs. The number of students involved

is smdll at this time buﬁ.moré'than we had before and

growing. . TN

“

Curriculum Ekpansion:and Improvémegﬁ: .

| The program ﬁas affe?ted the curriculum in two
significant wayé!* 1) student recognition of areas of
personal learning needs, and 2). proV1ded a means to

. 9
identify priorities in currlculum deVelopment and \

'stafflng..

Students generally, enter the program with some

9
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tegting service we are able to help them identify their. ,
valueé,'intereste, eptitudee, academic strehgths and
weaknesses. Many students fin& that their original %
conception is not realistic unless they rrprove their
'~ gkills in particular areas. We are finding that students
~are more wallinp to undertake certain learnlng tasks-
because they have recognlzed that it is necessary for
'that particular occupation. ,
Avs%fond result ef the program, in the area of
curriculunm, has Eeen the means by which to establish

priorities for curriculum development and expansion in
. ~

staffing. This wag an unanticlpated result that soon’

-

became apparent.

Learnlnr ActiV1ty Packape Action 2 requlres the
student to identify the courses that he w1ll take during
his high school years to prepare-hlmself for three
0(cuoatlons of hls choice.. We have begun ‘to make a
llst of the’ éourses--electlve courses--and tabulate the

. number of students identifying those caurses. The
choices provided for the student include more courses
than we presently offer. If we find that gtudents are

‘.identifying,arn a siénificantvnumber, courses which.we

vdo not presently offer, direction is.given to the staff

. 153 . .
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for curriculum}deveIOpment. If; at the same time,
students are identifyiﬁs\sgyises which are offered butf '
are_"weak,".we have information by wﬁich to begin
expanding and iméroving that p;rticular course or
subject area. . | : o ‘~//’
We have fduﬁd for example, that more'stqdents
than we ever thought are interested in occupatlons
involving social work and counsellng. One subject area
that is "required" for many occupations in that area is.
gociology, a course we offer but'that is;“weak.“ We are
now in the procesé of upgrading_that partiéular coursgié§‘

a direct result of the vareer guldance program.

This program was developed for the small hlgh

school. Every small high school has a similar problem--
- g
vhen adding staff, what areas should be expanded or

added. TFor the small school this is a major decision
and one that must bve made rationally and, when presented
to the Board of Edud;t;on and Superlntendent of Schools,
must have ample justification. Quite often adv1sory
comnittees made up of students, parents, and Etaff are

utilized in this decision. Often qQuestionnaires are .

.filled out by parents and stﬁdents and ithig is the basis

_for such a decision. More -often, the~s£te administrator

~
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recognizes a need--a "seat-of-theapantg'recognition~;J
and acts on thaﬁ intuitive feeimng. The program at Del
Paso High School allows for a recognition of need on a

“much more systematlc level and a Justiflcatlon based on

the identified needs of students. S s

.

We have developed a very simple methodology.
.Given that eadh student must'idéntify three occupational
goals, we.can ugilize a matrix to idéntify where the
ﬁfeatest need'ié{ Thlrtyhthree students have now
completed the car@ér guidance program. We have taken
their preferred OCcupations (3) and, simply, méde-a~'
'matrix of occupational éluster and number of students .
interested in oceupations within the cluster. The
matrix identifies the areas that need expan§ion and/or
additional staffing. We feel that this method of
idenﬁafyinr need--student need--provides the best
po¢51b1e Justlflcatlon for expansion and/or addltlon

"{see matrix on page 149),
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DISSEMINATION OF THE' MODEL
Dlssemlnatlon ‘of the model has and is ocourrlng
on many. fronts. A number of substantlal efforts have
been made by the participants with Significant suocess.'
Mr. Richard Stevens presented the program to a H

group of. teachers, counselors, and admlnlstrators at the

”.Callfornla Contlnuatlon Educatlon Assoc1at10n Conference.

on NOVember 22 1975. "-The presentatlon was well
‘recelved and a number of people in the contlnuatlon \
eduoatlon "communlty“ have visited the school, V1ewed”
the program, and are con51der1ng adoptlng and adaptlng

the program.ln their schools. ‘gn.March-6, 1976,

Mr. Stevems will present the program for the Association

of California'School Administrators‘(see 6ogy of letter,

page 151). “That bresentetion'will reach another thirty

to forty people,
Mr. Richard Whiteside has been -instrumental in’

having parts of the orogram‘adOpted by the SELF school,

"an alternative hlgh schodl, 1n the IrV1ne Unified School’

'D1str1ct IrV1ne, Callfornla. Mrs. Elaine Anthony, ‘Dean
of Counsellng, has already begun 1mp1ement1ng portlons

of the program at SELF. = . v" “' . 7#,
{ . : . 3

. * . Lok
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355 ASSOCIATION OF CALIFORNIA SCHOOL ADMINISTRATORS |
ks o Region 15

P November 6, 1975 ‘ . ‘ .

- . - . /
TO: - Mr. Richard Stevens, Principal
FROM:  William W. Norin -

‘SUBJECT: Participation in ACSA Region 15 Curriculum Workshop ‘ v
- March 6, 1976 - Hilton Hotel, Pasadena = ‘

You have been recommended to us as a person who could prdvide,

a ‘worthwhile presentation about a new, exciting, creative, { N

.educational program which you have~¥d'you§_schqbl, $pgcifica11yf
your Individualized Career Expleration Program - L
= - 3

ACSA Region 15 is planning a Curriculum Workshop to be presented
. on Saturday, March 6, 1976, from 9:00 a.m. to 1:00 p.m. at the

Pasadena Hilton Hotel. We would like you to be a presentor-.at

the workshop. . - :

DEE

W6u1d'you be willing to share your program with your colleagues
with special emphasis on how you, as a leader were able to get

the pyogram started in your school? We are particularly interested
-in hearing how you helped your staff in changing program direction.
You would be ‘expected to make (one,” two, three) forty-five minute

presentations with 30 to 40 people at each presentation. ;
Yoy would, of course, be our guest at the luncheon at the close of
the workshop at which James Olivero from Nueva Day School will
speak. ' In addition, you or your team will receive $25.00 to help
defray expense of preparing materials to be distributed (approxi-~
mately 40-80-120 copies).

" If you are willing to share your program with your colleagues,

‘ pPlease complete the enclosed form and return it to the address
indicated before November 15, 1975, so your name and- presentation
can be included in the printed program for the workshop. If you
cannot participate, it is imperative that you contact me immediately.
80 I can obtain ap adequate substitute (213-966-8331, ext. 206-207).

If you have any questions;»piease do not hesitate to call me.

_ l0:00 = (o: a4y Am
WWN:1mg Co v
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~ Mr. Willis E. Flanagan has been insttmental in
having Indio High School, Desert Sands Unified School
District (Indlo, Callfonnla) adopt and 1mplement the
Wprogram.- The'Desert Sands Uhlfled School Digtrict has
‘:walso de01ded to submlt a federal project proposal under

ESEA Title IV to fa0111tate the full 1mp1ementation of

~ the progran’ (see copy of letters, and newspaper article,

pp. 153- 155). The acoeptance of the program and model
N .
by the Desert Sands Uhlfled School Dlstrlct lS

gratlfylng to the practlcum partlclpants and -a 51gn1f1— ,

cant step 1n dlssemlnatlon.

If fundlng is recelved for the project, and 1f
the project is successful at Indio High School, 1t is
quite posslbls that additional funding will bs recelved'
for dissemination throughout the state. All wduld have
been aslavdiréot resuly.qf;this practicum;

/,

T ‘ /
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Desert Sand: Unidied Solhol DNatrict

83449 AVENUE 48+ INODIO, cA.';.’i,‘gjmm WIOL + R4 847 gesi

Decaaber =, 1975

P

. Directsr of Practicums
N Hova Universi«y
Fort Lauderdale, Florids 33314

Dear Sir:

At a regular Board Meeting held on Tuesday, November 25, 1975
the Board ofyEducation of the Desert Sands Unified School
District approved the implementation'of”the‘Carégr Cufdance
Progrem as recommended by the Prineipal ,Richard .D. Carroll and
Assistant Principals Willis E. Flanagan and Marilyn Masten,

. A~

The Board of Education also approved the preparation and
submission for further consideration by the Board of a federial
projJect under ESEA Title IV to facilitate the full implementa~.
‘tion of the Career Guidance Progranm including materials, ¢
equipment, staffing and evaluations.

() ( A

,‘ o : - '. ’ ".v / . .

Q&: Q§;>\Adé;\Lgi>):‘ > ANGNELN, \
HAROLD SCHOENFELD ' ‘
District Superintendent and _ :
SBecretary to the Board of Educ;tiop

A
N

'Very truly yours, ~

HS/gr

cyi V. E.‘Flanagan ' "
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ovewviewing the processes i the Hew Do book, and b dase

Ctie practicum repurt of the implementation at Del Paso High
. ‘\’p: ' 0 ' i - 7
whanl and the involvement of ¥illis £, Flanagan in the procesces

&

~f the practicum, it is dec:ded t: consider the implementation

»
.

"~ tthe ureer Guidance prograra at Indio High School in the Degert

1

v sands [U'r . fiva School District, PR '

N 4

't is also decided to sulsmit a Federal Project under ESEA
“Tutle VLo further tacilitate full implementation of the program
and «btdin necessary materials, equipment and staffing and provide

far full evaluation of the program.l The process as developed seems

tu be adaptable to our district needs as a result of the district
. L

feede assessment survey taken in 1973, 'results of the accredita-

P

tioa riport of 1973, and.a parent survey taken on November 7, 1975
at ar. Open House, to detérmine whether parents felt this implement-

ation was needed. The results of 109 answers. was 10l .to 8 for

N \’- .

the program; \ . o | ‘ , ’ .
, Very truly yours, p ' . ', . ‘
.~ Richard D. Carroll, Principél o - . . R I

Indio High School

;
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i & houl wzal oo
an Tl gbtam g sdte
feant 9
iree year
grogram to help wdeality
- utndents whe have o (eree
202ls
©oaerert Saads Unified Schoot
District board appreved ihe
rejuest to draft a project
applicat.on for the funds
Indio Higl School v:ice-
principal Willis Flanagan will
virite the project.

He satd he found out severav

years ago that many studente
were floundering in high schaol
becavse they had no career
goals

He suid a simple test -of 25
questions can be administered
and run through a computer to

help idientify students who need

guidance
Flanagan estimated ‘that by
10th or. L1th grade it is oo late
. to.make this kind of career
identification
* He said the identification of
students with no goals shouid be
made as early as lhe- ntnth
grade.
Then he pointed out classes
could be arranged to fit the
- career goals. He said he found
it.did make a difference™in a
student's performance if he or
she knew why a class had to be
t.aken :

* He estimated 60 or 70 ) per cent
of the high- school's ninth
graders probably would need
the spectal attention of a
counselor.

The present ratio of students
10 counselors is approximately
450 1o 1 at Indio High School.

Flanagan said if approved,
the new program weuld bring a
specially trained. career
guidance counselor to Indio
“High School. He said he felt the
person should be from private

industry to better relate to the
complex job market facing

- students. .

The new counsélor would be
_able to help a student select
.classes that would Jead him toa
specific career. ~

Cordeae o ma e el

iuitee o $R00 G0
caregr gualdavee

Nigdents DECume mure aware
uf why they ave taking @ “par-
ticusser subject gad show more
torerest, he sald. a‘ter such
Coo dmg 40 there'ts a mark-
ng rhange of attitude

the student project would
sosl SO0 TN e () gedr to-
oorate, ke advised the Board
C:f Educateen, - -

“Once & studeat bas .gosﬂs,
there gre usually less problems..
But we need td isolate these un-
. frolivated youngsters '

He said the tests will help,
identify abiliies to mateh to

carear wtereats. Studems will
then be provided with leammg
activity packages. %

He said the tests will help
wleptify abilities to match fo

“ i career interests. Students will

then be provided with learning
actlvity packages.

He said the career guidance
lab now ot Indio High School
directed by Dr. Don Beatty is
{ gne of the best 1 the state, but
he counsefors do not have time

_counseling about their goals.
The students mm now uyse the

»

| Gy

. Flanagan said

to identify studemts who need -

r

é»”"’ @f@g R

(.8(\‘30!' guidance lab are not the
ores Flanagan s trying to
yeach: he said they are already
sufficiently n.stwated.

The money wiil be sough* un.
“der tite Elementary and Secon
dary Educaton act, Title [V

The' new career guiiancyg -
prograin wili be Wwritten and
submutted o the Board pf
Education for additional ap
proval by next Feburary

The state would be cog-
sidering the request for funds
some time prior to July 1: 1975, .

,m

I
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PARTICIPANTS ROLES | B -
All three part1c1pants have played a slgnlflcant
.role in carnylng out this pract1cum..~It has been tlme
consumlng andﬁa learning process. Unforeseen dlfflcul—
t1es occurred which had a slgnlflcant 1mpact on the time

4
«plan for concludlng the practlcum. Thls, perhaps, Was

lone of the most slgnlflcant learnlng experlences--that
" you can' t always plan for these events but must be f :
w1lllng to adapt and cont1nue.. We d1d so. . :
All three part1c1pants were 1nvolved in research-
1ng the concept of career guldance and. the theormes of
career development A number of meetlngs_’E;e\held 1n
~ which we d1scussed the dlfferent concepts of career _
%Zevelopment. Feellng that we had an adequate knowledge‘
we researched a number of dlfferent models of career.
| educatlon and career guidance. We chose the one model
that we felt was best and together decided on the methodd‘
of validating the model. - |
' Receiving valldatlonfwe-discussed and decided .
- upon the-methods to be employed to get to the 1mplemen—
. tation process.' Each partlclpant carr1ed out a needs
‘assessment process at thelr respectlve schools., Each.

v

helped the others evaluate the ex1st1ng guldance program.

163
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'Stevens wrote the practlcum report. The report would
_prov1de the outline for the "how to" book:?hlch would

written JOlntly by Mr. Flanagan and Mr. Whltes1de. Th

; At this point, 1t was necessary to change plans.
and move the remalning portlons of the process to Del
Paso ngh School. At this p01nt Mr. Flanagan and

Mr. Whltes1de acted as consultants and Mr. Stevens as

« the fac111tator. It became ev1dent that 1mplementatlon

would be 1mp0551ble untll September of 1975. The

Durlng the su@mer of l975; the partlcrpants met
weekly to cont1nue plannzng and wr1te ‘the Lear ing
Activity Packages. These -were . complled and ready for
student use on the first day of school of the 1975*76
school year. L ,f e . o P

Writing as a teamxis/a v1rtual 1mposs1b11ity..
Our 1nd1v1dual styles and phra51ng are 80 d1£ferent that

it was decided to divide the writing tasks.' Rlchard

-

-task would be. d1v1ded by chapters. Those chapters that :

are prepared are 1ncluded 1n the Appendlx to th1s

‘

'report. - SR : R

~ - ' .:' -
“ . .
i . - : . :
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,act1v1t;es and obaectlves were npt 1dent1f1ed untll late .

~in the 1974-75 school year.\~,‘. R ?"_?;_"
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Bach participant in the practicum played a J A . et

" significant role and was observed and evaluated. Copies

-

of letters concerning the parﬁicipants_ére included . - o
(see pp. 153, 154, 159, 160). - | ‘i AR -
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(.‘ B ) . ~ .
" December 18, 1975 t g -
] ‘“v ¢ . - >
Sam O. Kaylin * . . . ' | };
-Associate. in Fracticums ’

- Practicums Department ‘
"National’ Ed. D. Program for Educational Leaders
Néva University 3 '

~ College Avenue: - - : " - o .
Fort Lauderdale, Florida 33314 : , )
» v ‘. .
mu Si!’: a r .

~

During the past year I have observed the time, effort and research

Mr. Whiteside has put forth in .this project. 1I-have read the report
and reviewed the learning activity packages that the participants
prepared. ' ~ i o0 . : :

3
-
-

Due to unforeseen changés in attitude of our ﬁreseﬂi school board
‘regarding career education and our continuation school, the imple~
mentation has been delaydd. My recommendation is that the project .
. be adopted and I think it has an excellent chance in the future.
1 am sure that this program will have an impact on the total
curriculum and will be a viable help to students ‘in establishing

<

.. career goals, . : , o '

. Thq;lk yougs

Dr. Dirk Dunnink _ : \ .

Assistant Director, Career Education/ROP - ° R T i
Santa Ana Unified School  District '

- 1405, French Street P

Santa Ana, California 92701

Ve

.
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, January 27, 1976

Dro S. 'l(&Ylin

Director of Praticums
National E.D.D. Program
Nova University
College Avenue " '

‘Fort Lauderdale, Florida 33314 : ‘

Dear.Dr.'xaylin: | ' ! "‘f .

. This is to verify the completion of the project in 0areex
Guidance by Richard Stevens. The work has been an on-going
study with materials being developed, We feel this has been
one of the better things done in our district and has added
to the total program.

Mr. Stevens.developed a model and was able to implement it
‘with ease. His school needed this type of information and
- program in oxder to insure students had a familiarity-in the
area of careers, We found our students had previously been
sexiously lacking in this aspect. -

. Steve has also conducted workshops for other small high schools
,to explain his model and how the program was being carried out,
"He is preaenting a section in a workshop for Region. 15 of the.
Association of California School Administrators to develop the
concept for a wider audiance.

In my opinion the work accomplished by Steve has been excellent._f.
- X uld highly recommend your acceptance as part of the re-

quirementa due” towards the completion of his doctoral program. e
sincerely, . ( i

A . | |

Jack W. Jolley - t;i“ ' B o :
Assistant Superintendent ’ L T : Coae
Educational Programs and .Services e o .

JWT s em » d
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