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PREFACE

1

This collection of readings has been designed for graduate
students, to acquaint thesé potential adult edggators with some 1mportant
developments affecting the use of the mass media in adult education.

These 1include éablecasting gs a means of urgihé citizens to become
involved ip community problemqs films as spurs to social action; and
television programs that employ the.soap opera format for educational
ends. Also presented in this collection are suggestiong for the-rutupe
usé of the mass media in adult education. These include the revival of
radio listening groups, problems of»visda} Iiteracy, and the need for
more rigorous evaluation of ETV programs.
The collectlon is by no means complete. Other articles will be ’

added on the use of satellites and video cassettes and on the Open

University in Britain.- The collection is bejng sﬁbmitted to you for

your evaluation and tom@ents.' With your help, I hope eveﬁtually to

complle a book that will give to adult educators a‘bettef uﬁderstanding

of the mass media as a tool in'their profession. 1In your evaluation; ‘

you might like to commentl%ﬁ such things as the format, i.e., the titles
. . o i

of categories under which the "articles are grouped and whether categories

should be added, deleted, or changed in some way. Or, you might indicate

articles which seem to you to be of particular value to adult educators.
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in earning a college degree. Much of what

. . ? he sces involves falsity in advertising, un-
Lifelong learning :Does Tv have A part? cthical behavior and violence, which has
. ‘ : . been shown to cause aggressive behavior

in children - a dire portent for adult soci-

The author of Future Shock reminds from_a diversity of offerings, e.g., news- cty. Surely both educator and broadcast-
- Us that our present problems are going to casts, sports events, documentaries, soap er have a responsibility to recognize that
proliferate and deepen in intensity, and - operas and college level courses. Indeed, * TV is more than entertainment; that it is,
that people are going to have to be pre- to many adults®TV constitutes their prin- in fact, an educational tool of incalcula-
pared to cope with them. They consist of cipal source of information, though they ble power, Whether operating by chance
major social ills like pollution, violence may not perceive the medium as such. or design. Shouldn’t both partics be using
and poverly, and these are aggravated in The- habit begins in youth. One rather their influence to see that quality pro-
people’s, minds by the staggering weight staggering cstimate made recently is that, grams arc available to assist viewers in
ot information overload transmitied via by the time a child enters school, he has achieving the positive goals of lifclong
the media. In addition, many individuals already spent more hours learning about . learning, as Roby Kidd has stated them?
are already tinding themselves ill- the world from TV than he would spend ‘by John A. Nieml
equipped for the increased Ieisure provid- h 2
€d by the shorter work week and carly )
retirement. Becdlse litelong ““learning” : o v

holds out the promise of helping alt of us
to sort out and cope with our problems, .
it is vitally important that we gdin a clear ) . \
understanding ot what is meant by the '
concept and what its implications are for z o ’ ‘
TV programming. \
What, first of all, do we mean by learf- . .
ing? This concept is generally thought N
as a lasting change ot behavior, the result )
of expericnce. The experience itself in- ) . .
volves such things as gathering informa-
tion and acquiring intellectual and social .
skills to use the information for whatever -
purpose the learner has in mind. Learning ‘
takes place both formally, as in the class-
room, and informally in the societal set-
ting, where regular TV programming . T T
plays a large part. Such learning is re- Lo
ferred to by educators as “learning by
chance,” contrasted  with “learning by .
design.’’ The latter occurs when we delib-
erately create 4 situation to the end that
~af Individual or group will: learn new R
behaviors. Here we are reminded. of such
adult programs as Sunrisec Semester and ¢
L‘{,nivcrsily of the Air and the youth- ’
aricnted Sesame Street. .
To return to lifelong learning, briefly,
this concept embraces both learning by
chance and learning by design. It means, )
as Roby Kidd reports, learning through .
the life span, learning -across the disci- . . D
plines and learning as a scarch for truth to ,
set us free. ) : .
What are the implications of lifelong ’
learning for TV programming? Obviously, . e @
lifelong learning operates by both »
“chance’ and “design,” as the TV audi- - .
ence sclects, often at random, programs .
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Accent on S‘oc"ial Philosophy -
~ LESSON FROM A SMALL SOLDIER

Vancouver, B.C., Victoria Day,°
Monday, May 18, 1970.

With the rapid outburst, “Ah-Ah-Ah!” a jubi-
lant five-year-old yelled, “I've got you, Alex!” As
I approached the scene of action, little Alex, aged
four or five, lay still in the dusty street, simulat-
ing death as the rest of the children went on with
their game of Soldier vs. Student.

To an American teaching at a Canadian univer-

sity, this scene came as a nauseating shock, especi-.

ally since British Columbians were celebrating a
holiday dear to their hearts—the birthday of
Queen Victoria, who had presided over the once

mighty British Empire. But whereas the older -

generation might have been reliving past glories,
our small actors were recreating an event that
will remain as a black mar®upon American so-
ciety—the Kent State shootings. :

Of course, children have always acted out adult
roles in their little world. The difference today is
that their world has expanded enormously since
- the invention of the TV tube. They haVe become

inhabitants of a “global village,” ringside witnes-
ses to the events of our time. As a result, our
youth have mastered, at an early age, concepts
that eluded, or partly eluded, previous genera-
tions. The Apollo flights alone explained some
mysteries of gravity when illustrating the
“thrust” required to; hurl men into outer space,
their weightless state on the moon, and the prob-
lems involved in returning them to earth.

While such advances in the cognitive domain
are gratifying, we must deplore the concepts that
are being stressed with respect to the affective
- domain. The high incidence of violent acts on
TV, in news, cartoons, and films, has been well
documented. How rare, by comparison, are pro-
grams like the amazingly successful- “Sesame
Str ith its emphasis on constructive and

most enfirely in the home, the school, and the
church. Moreover, as a prominent educator re-
cently poipted out, these institutions were mu-
tually reififorcing, sharing common objectives and
pugposes. Now they art frequently at odds with

Author, .Dr. John A. Niemi, is Associate Profcssor of
Adult Education, The University of British Coliinbia,
Vanconver, Canada.
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each other. Psychologists and sociolo'gists tell us
of the breakdown of family life. The school, once
the bedrock of our democratic sogiety, is styled
by some crities as an anachronism, clinging to
nineteenth century philosophies and practices.
And the church, an important institution in the
founding of the new world, is accused of remain-
ing aloof from contemporary problems, instead of
giving leadership to the people. 2T
It is, of course, hard to assess the degree to
which TV hastened the decline of these jnfluences.
But there is no dou concerning the pervasive
influence of TV -itself. The medium is largely
controlled by the broadcasters and the advertisers

- who support the industry. These groups have con-

tinued to promote programs featuring- violence
and to pass them off ga“entertainment, with little
regard for their effects upon young people. There
is no one to act as. a catalyst between these. groups
and the parents, teachers, clergy, and other adults
concerned with the rearing of children. Here, it
seems to me, is an opportunity—indeed a respon-
sibility—for-adult educators. ‘

It may not be possible for us to work directly
with parents or with the schools or the churches,
but we could develop public affairs programs
centering on such questions as these: What effect
does the visual impact of "I‘ie’ violence have on our
youth? What can be done through the home, the
school, and the church to counter this influence?
Or, more positively, what values should we be
teaching to our young people through the home,
the school, and the church? How can parents,
teachers, and other adults who oppose violence on
TV make their views known to broadcasters?
Here, for example, the role of the adult educator
would be that of bringing the adults and the
broadcasters together at a public forum which
could be televised. Using his knowledge of comi-
munity organization and his skills in program
planning, hd might organize listening groups to
react to the ideas presented at-the forum. An-
other type of program would be similar to “The
Advocates,” allowing both sides of a particular
issue to be aired and inviting audiences 210 re-
spond. Further programs might-consist of work-
shops. * : ‘

Alex didn’t die ip Monday, May 18, 1970. No
doubt his mock battle°was soon forgotten—or
was it? Will it be resuded when the TV screen
lights up with another instance of stark violence? .
What is our responsibility ? "

It is the functiop of the AEA Committes on Social Philosophy to
focus attention &n iswues of meaning and value within our culture.
Address meil to AEA Sociel Philosophy Committes. 150 C/dngron
Street, Breintres, Mess. 02184, e
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Indeed, | thought, there ds a paralicl
with the controversial Vietnam war. Not

, - long ago, before the television age, war
: . } had aroused the same.glory that we asso-
. . ) . ciate with the Klondike Gold Rush: the

horrors of conflict were overshadowed
and often reported late. As recently as
. e World War Two (and certainly in World
) TeleVlSlon War Onc), this sense of romance had pre- )
. : vailed, celebrated in poem and song. But g
television effected a dramatic change. In ..

‘ . and the . Vietnam, the camera has instantly re-

corded the grim facts: anguished refugees ~
1 v 9 . carfying their wounded; Gl's treading

:rrall Of 98 cautiously over unfamiliar terrain; a heli- «

copter crashing in the junglc.

.

Much of the old romance of war has

. been 1ost, replaced by a-sober assessmerfy

. ‘ . of its triumphs and its costs. At its best,
® - : television brings to many other happen- @a
. v . ings this balancoe, or perspective {so essen- '
tial for educating the public.
tion of television may well
important contribution ¢ modern
#scenc. We need a publiceducated to ap-,

) itti preciate ph_c romance- of great events
{z:ns%amg:vzc;féittvnﬁlﬁs wﬁig#%Zl?:}zro(;: ch retaining a grasp of their stern real-
the famous Klondike Gold Rush of '98.  'tics- : L
Perhap®a few ghosts of that period were ) .
present as the people of Skagway, tolr- "
ists, and others crowded into the Hall to :
meet an international commission of , by John A. Niemi
; Americans and Canadians planning*“td es- .
: tablish a Klondike Gold Rush Interna- X
tional Historical Park. Some of the excite- .
ment of those early days ran through the
room as- the group unveiled its plan to" -
ride a helicopter next day to the summit i
of the perilous Chilkoot Trail, and . 0
showed a National Film Board of Canada - ) N
documentary depicting the triumphs and :
the failures of the men who had blazed o
the Trail. The film consisted largely of
old photographs ingeniously .juxtaposed
. and explained in lively narrative style by
Pierre Berton, the Well-known Canadian
author and television personality.
i As | marveled at the technology that .
» qcould lift these men effortlegsly above the
‘ + 359 angle slopes’ across which the early :
‘ pioneers had struggled in ice and snow, |* @ , T
couldn’t help pondering these questions:  * :
. What would have been the impact of the
: Klonpiké Gold Rush had the television
-~ cam¢fa beamed the siory to the world? , : (
Woul the aura of rorpance and the heady ]
enture been lost, or at least : ) :
dimmed? Thy old photographs empha- -
sized the comradeship, the courage, and '
the elan of the men who dared the Trail i ’
of '98. The modern television camera, -
with its pitiless, all-cncompassing lens,
would also ﬂe capturcd the harsh reali- . ‘ ) /
. ties: the unéndling lines of men lugging-up
the slopes a ton of provisions cach, 100 . N .
pounds at a time; the frustration of the | g
,men who gave up and sold their supplies : v
at ten cents on the dollar; thousands of ’ .
horses slipping off the narrow Jtrails to ‘
perish in the gulches below. Television’s 1 0 A .
‘ immediacy, its on-the-scenc reporting,
‘ERIC would have heightened the impact,

r
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__— CAN WE FIND A COMMON GROUND?

John f'

-

COMMUNICATING WITH THE SO-CALLED DISADVANTAGED -

¥

" Adult Education
' University c¢f

The term "“dis sadvantaged"”

is frequently chosen to describe \
individuals or groups sharing
certain socio-economic and
social-psychological character-
istics. The former include low
incomes, limited education and
limited job opportunities; the
latter include close kinship

and neighborhood ties and a
"live’for today" philosophy.
However, "disadvantaded" has
acquired pejorative connota-
tions, setting individuals or
groups apart as somehow infe-
rior. For this reason, the

term "culturally different" will’
be ised with respect to poverty,
sub-tultures found in our Notth
American society. Here, "cul-'.
ture" has its traditional mean-
ing, referring to groups of

| people who share distinctive
\designs for living.'’? This
\group embraces- both the rural
gtoor and the urban poor. 1In

he first category are indi-

iduals or families living on
marginal land and Indians on
réservatlons,
category are the rural poor’
who have mlgrated to the city
and who often live in ghettos,

»

and other’ ghetPor~dwellers such Ll

as new immigrants, "old" immig-
~r%nts who have never learned
to® speak English or French, and
minority racés such as Indlans
and negroes.

The obvious "apartness" °* .
of these culturally different

1

Niemi ~
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in the second *
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groups from the dominant sogiety"
is "bound to cause problems of
communication. 1In this paper,
it is my purpose to focus on -
some of these problems, and

then to draw 1mp11catlons for
the .adult educator. _Hopefully,
"1n doing so, it will be poss-
Vible to find common groﬁnd on

which to meet. o .
. a e
First, let us look a{: v\

concept of communication, which :
has its root in the Latin
"commuris," mean\ng "common."
Fundamentally, the communication

- process involves an exchange of

meaning between the sender
(Encoder) of a message and the
regeivetr (Decoder). This pro-
cess does not, of course, refer
togverbal transmissions alone,
but includes non-verbal trans-

missions which may or ¥ay not
" bg intentional, e.g., facial
expressions, gestures, tone .

of voice. Schrdamm's model is

: pertlnent here -- his Sender-

Encoder-Slgnal Decoder-Receiver
pattern, with.its dependence
upon intersecting fields of
experience.?® .In fact, the
points of intersection, as the
concept{is applied to the dom-
inant socilety and the cultu-
rally diffierent groups, may be
extremely/limited. dlence, it
seems move appropriate and more
realistic to talk about differ-
ent "cultural milieus." This"

~term hintstat perhaps the most
- important barrier to communica-

¥,




tion between these groups and
the dominaht society--the very

.. - different perceptions enter-

e

-~

.

tained of reality, and the
stereotYpes and assumptions of =~
both sides: An illusgftration is
this comment by—~a Migsissippi
black man talking th Harvard .-
psychiatrist Robert Coles:
Y
"The people who help us, we're
grateful to them, bu & wissh
they wouldn't keep teIling s
how sorry they ake for us,

how bad have t. And I
wish theAr eyes .wouldn't pop
out eveyy time see we're

not cryi :
running. wikd or something.
The osher day a white fellow,
he said how wond&%ful my
house is, and how good we t
along togethgr, and how #&m-
pressed he wa it all. I
"Don't be

ong and

vpr’“Wented to say,
" - glving us that kind of com~t=r,

pliment, because it shows on

you what you don't know about

us."* . ' .

. ~—
Notice how negative-is the per-
ception of the white man, Q?d
h'ow deeply ‘the negro resent’s
the interpretation placed upon
his'lige style. o
o N

"In three separate studies,
Skene; -Derbyshire and Rogers
set out to fidentify personality
traits common tg' culturally °

" differentlt groups and to de-

scribg relationships between
them arnd the dominant society®
Almogt all traits listed in the
stydies are~negative: ~ these
pedple are said to be boister-
ous, physically aggressive,
reticent, fatalig ic, suspi-
cious, ‘etc. In studying the
findings, "one can hardly avoid

the tonclusion. that y—mirror
thszesearChers' own(biases _

~ s

uyjssues.

. 12

‘s

arising from their particular
perceptions of reality. "
’ ®

* ' TLikewise, an-account By
Johnie Scott, the first negro

. from Watts to attend Harvard,
reveals the different "reali-
ties" arising from different
cultural milieus and thg re-
sulting conflicts-and.communi-
cation problems. After his

. fadlure at Harvard and his
return to Watts, he wrote:

"Watts appeared very strhnge
to me when I returned. And
yet as I 'walked through the
prejects, as I went by old
houses; on the back streets,
and as I described my Harvard
experiences to my friends,
I again became aware of the
tremendous spiritual toll
the ghetto exacts. I could
now feel the hopelessness.
I, in failing Harvard, had
been ripped asundey from atl
- My retreats from poverty, and
for once I had to stdhd naked-
before my own fear.:®. .before
-the leering face' of myself,
an. old man perghed on a milk
crate cacRling'at the young
ladies."® .
_ Finally, there is the \-
.study conducted at Mounds,

Illinois, by Byuarm, who PP

reports theg failure of a com-
munity ‘action pi¥dgram designed
to bring negroes a whites
together to distuss racial
Whereas the design of
the study called for inter-
action between the races &n an
eqlal basis, a superordinate-
subordinate relationship per-
sisted, with the negroes. -
assuming the lesser xole. The »
cleavage made it impossible for
informal channels of communica-
tion to operate’or for formal

. 0
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.. channels to open up for ex- ,
changes of opinion and informa-
tion” on ratial jssues.’

-, E's \

What are the bases of the
different perceptions of ;real-"
ity? Some have already been:
‘touched upon--different value

tems and attitudes springing

/?¥§3\§ociahwﬁécohomic and other
forces operating in the envi-
romment. Adult Educqgtion and

'thé Disadvantaged Adult presents

many studies. that substantiate
these relationships. ' Alth gh
the diversity of «the grpuph-,
makes it difficult to General-
ize, it has been found that
many uphold value systems thdt
are clearly at variance with.
tiose of the dominant society.

Because they ske no future that"

‘nunciation.

..
\

through Finnish rules of pro-
."Finglish," as it
is known in the United States,
produces such words as "hospi-
talli" for "hospital" and "co-
operativii" for "co-operative."?
In addition, there are language
problems attributable- to region-

~al or local dialects, as exem-

he goes a playin (go

plified by certain expressions
found to bg common in Appala-
chia: . a ‘bein (being able); out
t and
play); shes fixin (while she -,
fixed) .'? . :

Another communjic#tion .

- problem'is with the''large group

commonly called the "hard-core
poor." Their language, like =
other languages, has.at times
been maligned by the dominant

differw significantly from the . society,-as 'inferior, sub«
, ' pres¥nt, these groups tend to. v.. standard, etc. But such appel-.

Be pragmatic and to lean toward
"present" orientation or re-.
wards, whereas the dominant

\ society is more concerned wi

the future. ’ Also, as a respqnse

' to disorimination.by the domijn-

ant society, many groups rejBct,’

explicitly. or implicitly, its.
institutional structures in .°
favor of "small personal kin-
ship, locality or friendship -
gro-ps."8 . :

' ta
-~

Other impedifients taq com-,
«munication arise from differ-
ences in language; the most

obvious involves the non English

.Speaking members of gulturally
+different groups. And even

where such persons have attemp- |

ted to learn English, there

exist "interferences" from their

native language. For ample,
among “a group of Finnis

Canadians, it was found that

many, had evolved a "slang" which

is a curious combination of
English sounds approached

(3N

lations overlook the value of .
the language within the group °
itself. There, it is a viable

» form of communication, ?escri;
' bed by Bernstein as hav
- simplicity and directness of

ng "a

eXpresggon, emotionally virile,
pithy, “and powerful, with a
metaphoric range of consider-
able fotrce and appropriate-
ness."!'! The language serves
gdmirably the needs of the

_group for an obvious reason--

Encoder and Decoder share the
sa%excultural milieu. But,
outside that milieu, and
especially in the context of
the dominant society, the lan-
guage of the hard-core poor

may suffer severe limitations.
Notably’, verbal facility is
restricted, a condition_that.
often causes these peopl@ to
rely significantly on non-
verbal cues in both giving and
receiving messages. Thus, when
messages are received. from the
dominant society, the hard-core




poor will often pay moresatten-
tion to  actions than to words.
As for giving messages, a study
conducted at the Univd®rsity of
Pittsburgh implies that certain
features of the language used
by this group render it almost
Ainpomprehgnsible to persons
outside.'’ To complicate the x
- situatiébn, there is evidence
that the language is sometimes
.deliberately contrived "to keep
the outsider out. "!?3

What are some of the diffi-
culties? An important one is
that the.language is "a pre-
dominantly descriptive mode of
abstractio rather than an
analytic one. -~ -" and

N

Meanings are embddded in

local and time-bolind settings.
The meanings depend, for full
understanding, on ‘he author-
ity and other socia) relation-
ships of the communitants, .

. as well as on their ages,
sexes, and other personal
characteristics, on the time
and place in which tMey- are -
spoken. Lo

Moreover, many distinctive

words have been formed by var-
ifous means, becoming idioms not

easily grasped by outsiders,
for example,: >

’

Agentive Substitution
produced by substituting
typical actions or functions
of an actor for the actor

-*himself, by'the addition of
-er (baby--crumb crusher, pea
pusher; door--slammer; tooth
Lru:h--pearl pusher. . .

The use of words such as "joh"
and "man" gqg suffices to con-
struct néw selections (e.gq.,
erying--kleenex job; hair--

’ /

e

7
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-comb job, grease job; out-
witted-~tank job. . .; social
worker--job man; neighborhood

" leader--man man; most regpec-
ted or knowledgeable person
~-down man. /

Resultative Appellations --
This group of words is pro-
duced by selecting an extreme
result as a substitute for
its cause (e.g., angry--
smoking; fight with a gun-—-
blast; fight with a sharp
ingtrument--bleed. s

. L3

.

of these communication problems
for the adult educator who

lans programs for culturally

- different groups? He must

lize tha is+own background
training dre likely to make
him\perceive reality differ-
ently from the adult learners.
He cduld unwittingly dook at
their\situation through the
lens of his own middle class
biases~and as'sumptions and so
misjudge their needs and expec-
tations, . To help avoid this
pitfall, it is essential that
the adult educator involve in
the groups fully in thetpro-
gram planning-process. Other-
wise, he risks failure. Many
programs have foundered in the
past, because tliey have been
based on the needs of the
groups as perceived not by them
but by persons in the dominant
society. Programs. have been
traditionally based on minimal
skills in reading, writing,

and computétioﬂ, instead of
larger configqurations offering -
Choices from a wide array of
life-styles.

)

One strategy that has been
used successfully to determine
fﬁthe needs of culturally differ-

What are some implications .

r
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ent groups is film or VTR. To
facilitate dialogue within a
community, its members can, by
these means, not only discern
their problems fmore clearly but
take a direct hand in seeking
creative solutions. A good
example is the project -launched
by thé St. Jacques Citizens'
Committee of Montreal. It is
reported that:

They went out into the stree€ts
and interviewed the pepple

about their problems, in order

to learn more about the neigh-
borhood and to mike people "
think about what could

done. Then an edited haf-
hour tape was used to analyze
discussion at the beginning

of a series of public meet-
ings. The procedure was very-
effective; people plunged

into the heart of the dis-
cussion, instead of being
fearful about expressing them-
selves. The citdzens also
learned a lot about themsel-
ves by viewing themselves in
action_durin? meetings and
discussions.!'®

R

- Xhe approach is similar tq that
advocated by Paulo Friere, whose
concept of "conscientization"
seems to me to represent what
we often call "involvement" at
its best:
P | , .
"+« .7. the process in which
mgn, not as recipients, act=«
« as knowing sultjects, achieve
a deepening awareness both
of the socio-cultural real-
ity which shapes their lives
and of their capacity to
transform that reality.!’

Another implication arises
from the immensely complicated
nature of the language of the

groups/ The adult educator
will err if he thinks that
these languages are simple and
easily mastered, because the
people generally have a low
level of education; or if he:
regards these languages as
inferior and crude. Rather,
he must respect them for their
qualities of uti¥ity and force
and even learn, if he can, to
understand them. Such under-
standing of a man's language is
a valuable key to a man's needs
“and hopes. At the same time,
the perceptive adult educator
will recognize the dilemma of
individuals or groups who have
only one "language" available

to them. Thé& lack the optiops,

of better educated persons who
shift easily from colloquial
language to more formal pat-
terns as the occasion demands.
The task, then, is one of edu-
cating members of the cultur-
ally different groups in the
perception and use of the
available options, in order to
improve communication between
them and the dominant society.
N

A third implication re-
lates to the adult educator's
strategy in making contact with
the groups. -Because of the
often closed nature of these
groups, he should probably not
attempt to make head-on contact
with them. :Rather, as the
Unjversity of Pittsburgh study
pud it, he ought to seek out
"sophisticated, knowledgeable
insiders" to assist him.!®
The use of insiders would be
helpful at all stages of a
program-s~planning, promotion,
operation, and evaluation--to
‘help overcome misunderstandings
that go beyond the skill of
the adult educator. He wduld

be well advised, also, to 4

JO
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consider employing para-profes-
sionals or professionals drawn
from the. groups. 1In Alaska,
for example, sponsors from the
native community often, become
A.B.E. teachers, although they
possess only a high school
education. The obvious advan-
tage is that these teachers
actively share the "reality"

» of the people whom the adult
educator wants to reach and so
perceive the problems better
than he could.

Other implications of the
co nication problems that
hasgtbeen discussed may be lse-
ful Yo the adult education who

occupies the role of, the
teacher. He should have em-
pathy with his students, in-
cluding patience with their
fears and a sincere regard for
their value systems and modes
of communication. In parti-
cular, he must be aware of the
sensitivity of the learners. to
non-verbal cues and not betray
shock or disapproval by facial
expression or bodily.movements.
At least one research study
has shown that teachers who
appeared successful were those
who could set aside their own
value systems and accept the
adult learner as a human being
of considerable potential.}!®
Additionally, the teacher
" should seek assistance frgm
linguists when dealing wéfth
adult learners whose native
language dififers from that of
the dominant society.  Here, a
contrastive ‘analysis of the
two languages:“showing their
similarities and differences
relating to such things as
vowel sounds;' consonant sounds,

L./:a)le-\sy'ﬂta>’t“"should prove useful,
L .

Pl

Concerning materials, the
teacher should recognize the A
limitations of gtandardized or
packaged items such as books.
or programs developed for

. radio or television. Such
matzfials seldom meet the
‘spedial needs of the adult
learner, but. tend to restrict
him by imposing on him a
"reality" not his own and a
language that he does not
understand. Hewever, some
materials could be usefully
adapted by the teacher, and:
certainly they could furnish
him with ideas for developing
materials of his own. A
variety of techniques should
also be used to foster one-
way and two-way communication
between teacher and student
and between student and
student, so that all act as
both Encoders and Decoders.
Such techniques include/Tec-
tures, discussion, role~playing,
and field trips. a happy ' by-
product of this approach would
be the creation of an open,
threat-free, classroom climate
in which each one would feel
free to express his needs, his
anxieties, and his expectﬁﬁions.

In using television and
film, the R.B.E. teacher must
not assume that his students
will learn readily from these
media. It is a mistake to
think that persons having low
verbal facility will necessa-
rily demonstrate a high degree
of visual literacy. What is
meant by this concept? Brief-
ly, it means the ability to
"discriminate and interpret
the visual actions, objects
and/or symbols, natural or man-
made, that he encounters in

r
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his| environment."2° such
skillls include seeing relation-
ships among ideas or events,
whether these are presented in
sequence or in flashback; dis-
cerning intricate relation- /
ships among characters; sort-
ing out the multiple meanings
contained in a visual message;
distinguishing truth from
falsity, especially in adver-
tisements and political mes-
sages; perceiving implicit as
well as explicit assumptions
and walue systems; and so on.
[ .

began this paper by 1.
announcing that I would £ocus
attention on some problems-~ '
affecting culturally different
groups in their communication
with the dominant society and
exploré certain implications
 for the adult educator. The.
paper is by no means compre-. -
hensive, but it does perhaps: '
highlight a few of the more .
pressing concerns. In closing,
I can hardly do better than -
quate from Arkava's Soetology
for Impoverished Life Styles:

The general communications
. . . approach %s one that
is based on the "underlying
assumption that confusion
exists between individualgs
and social systems because
they are not effectively,
communicating. The idea is
that if people ‘can see more
correctly, communicate more
adequately, and reason more
effectively, they will be
able to lay a realistic com-
mon: basis for action-and
.changing.?! .

17
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Aruitoxt provided by Eic:

VlSUAl Literacy:

UNdERSTANdINq
Media in Depth

In describing the adult Inf%racy proc-
ess, Paulo Freire emphasizes that “learn-
ing to read and write ought to be an op-
portunity for men to know what speakmg
the word really means: a human act im-
plying ‘reflection and action.” Verbal..
literacy, then, goes far beyond the mini-
mal skills of readmg, writing and compu-
tation. Although the probiems of verbal
literacy have received intensive study,
relatively little is known about visual lit-
eracy. Yet, it too is "'a human act imply-
ing (eflecuon and action’* and demandmg
skills as complex as ‘those involved in
verbal literacy. Visual literacy is ex-
plained as follows in the Proceedings of
-the First National Conference on Visual

Literacy in Rochester, N.Y., March 1969:

vidual literacy refers to a group of vision
competencies 2 human t;eing can develop
by seemg at the same time he has and
mlegrales othepsensory experiences. The
development Of these competencies is
fuidamental to nor man learning. -~
yZen developed, they enable a visually
Herate perso}\ to discriminate and inter-
pret the \isible actions, objects, and/or
symbols, natural or man-made, that he
encounters in his emvironment. Through
the creative use of these competencies,
he is able-to communicate with others.

" Through' the apprecrative use of these
competencies, he 1s able to comprehend
and enjoy the masterworks of visual
communic ation.

We do ‘nol'know how many North '

Americans are visually literate; but we do
know that they spend considerable time
watching TV.and tilm, and we can be
pretty sure that few have been instructed
in critical viewing. How many, for exam-
ple, know when they are being conned by
subliminal messages especnall» b) what

McLuhan calls “the unconscious dcplh--

messages of ads”’? How many are aware

EOUCATIONAL BROAOCASTING. May/June 1972 .

of underlying assumptions not made ex-
plicit, like the assumption in one recent
film’ that violgnce is necessary and satisfy-
ing to humans? Or, how' fhany notice the
kind of visual aid selected to reinforce or
disparage certain attitudes or valyes? On a
technical level, do viewers understand
how close-ups, long shots and flashbacks
assist the act of communication?

“1t must be remembered that most

viewers, -especially older people, are ac- .

CUstomed to linear presentations, whether
in the form of lectures, documé&ntaries or
soap operas. Through learning to read,
- these people have mastered skills that
serve them well in watching films or TV.

The most notable are the ability to see.

relationships in a sequence of ideas or
events and the ability to discern intricate
relatlonshtps among characters. Howevér,
regular TV programs with their news, ad-
_vertising and\entertainment, are moving-
- away from the old linear model in their
place we. have the multimedia model
bombarding .our senses with patterns of
motion and Vso/ nd, susceptible to many
interpretations.’ Also, the whole thrust of
modern film- makmg is toward kaleido-

-

scopes of diffused images and meanmgs/

with little spoken or written language.
How will viewers react — with delighted
comprehension or with confusion? We
cannot continue to assume that they will
somehow develop visual literacy - ‘ena-
bling them to sort out multiple meanings —*
to dlstmgunsh truth from falsity and to
perceive implied- assumptlons and value
systems. By crg e critical view-
ers, visual literacy .can rcduce the possi-
bility- that they will be manipulated by

the .media. Such instruction calis for

systematic planning. Isn't it time we be-
gan offering courses in in-depth analysis
» of the media?

by John A. Niemi
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SIR KENNETH CLARK:
SCHOLAR? ENTERTAINER?
ADULT EDUCATOR ?

2

Upon hearing that Sir Kenneth Clark’s
film series “Civilisation" would appear on
BC in Canada and through the Public
roadcasting Service in the United States,
purchased copies of Clarks's books Civi-
lisation: A Personal View and A Guide to
ivilisation by the National Gallery of
rt. From the BBC publication The
istener, | had gleaned information about

!%Qn

Clark’s rele as a scholar and an entertain-.
ir (in the best serise of the word). Be-

ause this series was clearly‘dlrected to an
dult audience, | found myself watching
from the perspectlve of an adult educator
interested in the mass media.

e task of integrating and condensing
nto thirteen programs a staggering vol-
ume of information about the culture of
Western Europe made inevitable Clark’s

hoice of the lecture techhique. But
lark’s lecture differed markedly from

the usual’ television lecture directed to.

dults Instead g!f merely dispensing infar-

. sation”’

(mation, Clark sweeps the viewer along
with him. Together, they explore an
ancient French abbey, the fresh Engllsh
countryside, the frescoes of St. Peter’s in
Rome, and other hallowed places. How
does he do it? By melding his wisdom and

- knowledge with the technical skill of the

BBC television personnel. According to
Peter Quennell (The Saturddy Review,
August 28, 1971), Clark early recogmzed
the thentlaI of television for the “Civili-
series. The resulting blend of
color;"muSic and other sounds, imagery,
and narration has proved irresistible to
large audiences.

Clark -unerringly hit upon some im-
portant principles of adult learning. One
has already been mentioned: the planmng
of vivid, varlegated experiencés which in-
volve the viewer. Another principle is that
of establishing rapport with him. Clark
does so through an easy, informal manner

of speech and dress. He greets the viewer { -

directly, often in everyday language
salted 'with humor. He asks questions like
“What is civilisation?"” adding ! don't
know. | can’t define it in abstract terms --
yet. But | think 1 can recognise it when |
see it. ..."” A third principle relates to
Clark’s organization of his subject matter:
he justifies his interpretations. For exam-
ple, he cites Constable's painting “Wil-
lows by a Stream” and some of Words-
worth s poems to illustrate the naivete of
the ‘‘cult of simplicity.” Finally, he
knows the importance of relating the old
and the new, the past and the present; he
tells us that medieval and Renaissance
architecture surpassed our own because
“the architects were artists.” -

However, as an adult learning experi-
ence, “Clwllsat:on" has one drawback.
The amount of information presented
within each 50-minute program is over-
whelming; Clark regularly surveys more
than forty works of art. For the viewer to
assimilate the material, it would be pref-
erable to organize the series into smaller

packages perhaps 26 programs of 25
minytes . duration. Nevertheless, 1, like
mafiy others, am indebted to Sir Kenneth
Clgrk for his gentle, urbane, supremely
kn wledgeable mterpretatlon of human
ievements. His transforming touch
helps us to appreciate anew the power of
television as an_educational medium.

by John A. Nleml
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HENRy ANd Elizaberh:
S HISTORy Via ThETUbE

Are the recent B.B.C. programs center-
ing on British history predding North
« Americans to think about new approach-
es to the design of educational programs
for TV? Some wili argue that the two se-
ries “The Six Wives of Henry VIII" and
“‘Elizabeth’ are strictly entertainment
and that any "ldarning” happens by
chance, not design. In fact, the two series
display some of the best featurcs of both
entertainment and education.

Although audicnces are apparently
captivated by the red-headed, hot-
tempeted Tydor monarchs Henry and his
daughter Elizabeth, the series do more
than mercly exploit their foibles and their
amorous adventures. Students-of politics
and others_can observe with fascination
the absolult power which these monardhs
wielded, in startling contrast to the re-
straints placed upon the present Queen.
Yet, as the series makes, clear, until the
Tudor monarchs actually ascended the
throrie, their lives were often in danger
from a legion of conspirators grasping at

power Tor themselves., For these mon-

archs, the ‘‘games’ they had to“play ip
the waiting period constituted a kind 6f
apprenticeship in statecraft. Elizabeth
grew in political astuteness in the precar-
ious years when her half-sister’Mary held
the throne and plotters threatened Eliza-
beth’s life. Later, she deftly played her
suitors off against each othery to maintain
the balance of power and secure Eng-
land's position. Likewise, Henry's first
matrimonial venture had polifical ends;
his marriage to Catherine of Aragon cer
mented England -and Spain in their alli-
ance against France."

Both series aptly illustrate the "‘great
man” theory of history — thatfignificant
events are frequently born of conflicts be-
tween personal desires and political goals.
Such a theory, serving as the foundation
of a TV series, forecasts sure-fire enter-
tainment, as producers know. In our in-
finitely lesser spheres, many of us have
faced similar conflicts, and thus can iden-
tify with the protagonists. But to cling
too narrowly to this theory is, of course,
to leave out other considerations and risk
distorting rcality. It is here that the
B.B.C. perhaps sclis education short. Nei-
ther serics tellsfus much about the social
history of the tlmes, especially the impact
upon the common people of the political
cvents dramatized so vividly. In the serics
focussing on Henry, we find little con-
cerning the rcligious controversy that
rocked the age, with far-reaching conse-
quences. Also, the highly personal nature
of the scries biases us concerning Henry's

EDUCATIONAL BROADCASTING, March 1972

character in particular. His lechery and
his obsession with having a son to succeed
him are emphasized; his skill at statecraft
barely hinted at. o=

Yet, even with these limitations, most
educators would agree that the se-
ries are valuable both as supplements for
persons already acquainted with Tudor
hlslgry, and as stimuli to others to seek
more -information. The series certainly
portray aspects of Henry's and »Eliza-
beth's characters with fidelity, bringing us
insights into the function of the mon-
archy in those days, and capturing much
of the color and vubrancy of Tudor Eng- *
land especially in Ellzabeth s time.

: by.lohn A. Nieml
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“Crossroad inTime”: The SToRy

w

) | : -
E of The Athabascan Indians -

>

the trading posts or schools founded by
the whité man. Through 4 grant from the
ceB, the University oL Alasha’s educa.
“tional radio station KUAC has produced a
series of thirteen half-hour programs cn:
titled “*Crossroad in Time.” initially aired N
in Alasha, the series is scheduled for &

wider‘audicnce this Fall by Ndtional Pub-

»

With all the attention being heaped

on the Plains Indians and the Pacific
Coast Indians, relatively little is known
boutl the Indians who occupy one of the
rihest regions of -the world. | refer to
> 6,500 Athabascans of Alaska, two-

Aruitoxt provided by Eic:

thirds of whom' inhabit its vast interior,
while the rest live in the city of Fair-
banks. Today, radio is bringing to public

- attention the story of this once nomadic

“snowshoc and toboggan" pcople now
occupying villages that grew up around

.

.+ catiomal -scries designed to inform the

P L LI Tt e L

Fg*

lic Radio. .
As the scries explains, the coming of,

the white man brought 4 scemingly end-

less demand for furs, a scramble for gold

and, moré recently, a search for oil. The

old .Athabascan ways have been slowly
abandoned, problems of cmployment and
acculturation have mountcd, and the
Athabasgans have indced found _them-
sclves at a gqrossroads. Some have ac-
cepted village life, others have tried to
adopt white life-styles, often to their frus-
-tration, while still others have found .
themselves unable to conform to %ither
socicty. What s, it like to be forcéd into
accepting another man's culture? How
do€s it fcel to be pressured — not by
. force, but by lack of alternative ~ to deal
with another man always on’his-terms?
These broad general questions are ex-

plored through topics like Athabascan vil-
lage life, the impact of a cash economy,
unemployment, alcoholism, accultura-
}i(}q, education, the work of dative’organ-
ons, etc. . l

[N

the villages, at the U ,
and in the city,o% airbanks. Not all of
the persons interviewed resent the white
man; one old-timer; recalling the near-
starvation” winter of 1916, said candidly

- that “life is a lot easier than it used to
be.”” Yet it is clear that the paternalism of

- - the white man is no longer wanted. As
the interviews reveal, the Athabascans, es-
pecially the youth, arc eager to fnake it
on their own. Their hope lies with the
settlement of native land claims filed
against thcé’cdcral Government, an,issue
complicated by the Tecent discovery of
oil on Alaska's northern slope. Should the
Athabdscans and the other native groups
win their case, they forésec opportunitics
to participate in the ccononiic growth of
Alaska and to grow in pride and political
power, .

' “Crossroad in Time" is, then, an edu-

~ o

-publiet of the history and the aspirations .. .

of tht AtHabascans of Alaska. At the .
., .same. time, the scries should\dispel the

simplistic notion, held by many Ameri-

cans, that all of the Indian pcople have ~

similar societies and face similar prob-

lems. In fact;, the problems vary cnor-

mously. Only when they have-been iden-

tified, as in the “Crossroad" series, tan

programs be dévised to help the Indians

everywhere to cope with the white man’s

world that has been lhrus(l so uncerc.

nmoniously upon.them. ' "

- bylohn A. Niemi
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Tedings! Tidings.! Tidinga. !

[

The Indians of the Paci?ic Northwest coast have many leg-
ends to tell about Raven. Some tell of how Raven created the
~ world. Some tell of how he brought light to the world. A
contemporary version of Raven's mythological abilities to
communicate exists today, as the philosophy of a British Co-
lumbia society called the Radio and Audio-Visual Education
Network (RAVEN). RAVEN intends to establish in this prov-
ince an Indian communications network that will operate be-
yond the boundaries of the various Indian Bands and the bu-
-reaucratic communication channels of governments.’
The rugged, heavily forested, fjord coastline British Co-

lumbia has ensured the geographic isolation of ‘its residents..

With few mail deliveries, no daily newspapers, no telephones
and poor, if any, radio and television reception, ‘most small
coastal communities suffer a severe communications gap. Ad-
ditionally, the Indian people have suffered social, economic
and cultural isolation, as a consequence of legislative restric-
tiens under the Indian Act and an imposed social system. It is
now widely known that the majority of indian people are
N -
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enduring all the miseries of poverty and deprivation character-
ized by isolation, low standards of living, a high infant mortal-
ity rate, a low life expectancy, and inadequate educatian for
employment and- self-sufficiency. This state of affiirs is one
that RAVEN wishes to see changed. Recognizing that commu-
nication among these isolated and disadvantaged Indian groups
is &ssential for social change, RAVEN is presently establishing
aradio network to link coastal Indian communities. RAVEN is
also providing visual media, such as videotapes, to enable the
people to Study their problems and to cooperate actively in
solving them.’ V
The concept of RAVEN was formed in 1969 by the Society
for a Coastal Area Network (SCAN), a non-Indian organizatian
established to improve communications and to promote social
change among rural people along the British Columbia coast.
Ingfrally, SCAN was supported by grants from Le Centre des
Recherches Sociales of Montreal, the Catholic Archdiocese of
Victoria, and Simon Fraser University.! In its study of. the
needs of rural peaple, SCAN discovered that the greatest need

Y

i’\

*George Clutesi. Pot/atch. Sidney, aﬁcny"s Publishing Ltd.
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on receiving promise of a grant of $60,000
from the Donrter Foundation, SCAN worked to establish RA-
VEN. Members of SCAN visited the coastal Indian communi-
ties Jo try to gauge the people’s reactions to the idea. After
ime initial difficulties, a meqting was arranged with some
outstanding Indian leaders to discuss RAVEN and its imple-
mentation. Finally in May 1969, RAVEN was registered as a
nonprofit society. Since that time, in addition to the Donner
Foundation grant, RAVEN has received a grant of $30,000
from the Government of British Columbia’s First Citizens'
Fund and $1,000 from the Leon and Thea Koerner Founda-
tion to establish a library of cultural films.

Today, RAVEN's board of directors, consisting ‘of seven
Indians and two non-Indians, operates independently of the
parent socicty SCAN. RAVEN's President is George Clutesi,
author and artist from the Tseshaht Band. Its Chairman of the,
Board is Guy Williams, a member of the Kitimat Band, Presi-
dent of the Native Brotherhood and Publisher of the Native

Director is Chief Arnold Recalma of the Qualicum Band.* In
planning its development, RAVEN has sought and obtained _
advice from consultants at the University of British Columbia,
Simon Fraser University, Canadian Marconi and from private
individuals.

1. To promote communications among Indian communities
and between Indians and the larger communities of Brit-
ish Columbia. :

2. To use modern technological means to achieve the edu-
cational and cultural goals of the Indian people of Brit-
ish Columbia. QZ

3. To promote community programs such as health edu
tion and career preparation through the use of media.

4. To sponsor public lectures and meetings, and to publish
such journals, papers or articles that serve the objectives
of the society.

5. To increase the effective participation of the Indian
people in the mainstream of Canadian life.?

RAVEN believes that through the media, it can bring news,

- cultural programs and educational programs specially designed

for Indians into Indian communities; inform isolated commun-
ities about the goals and values of the dominant society; and
help to instill in the Indian people a new sense of community,
pride and group responsibility. In other words, RAVEN can, as
an.Indian organization, create a climate for social change in
Indian communities by establishing a cdmmunications net-
work among them to fully utilize their resources. At the same

+ time, this network would offer a means whereby Indian com-

munities could tap the resources of governments and other

institutions. )
It is ‘important to note that these objectives of RAVEN
faithfully reflect the concerns and the recommendations of the

three national Indian organizations, as expressed in 1969 in a

“dia. In their opening statement, the Canadian Metis Sogiety,
the National Indian Brotherhood of Canada and the Indian-
Eskimo Association” of Canada bluntly charged the media with
the responsibility “‘for social change and truly democratic dia-
logue . . .. The media should present -the poor, involve the
' poor and program to the poor. Theirs is an oral culture, so film

*Dora Cook, Community Leader, Nimpkish Band; Sam Lewis, Band
Manager, Squamish Band; Ross R. Modeste, Acting Director, Union of
Bpter-- 5*--mbia Chiefs, Cowichan Band; and Ed Newman, Councillor
anl: lC"e" Bella Bella Band. :

M , ‘

Voice, a monthly B.C. Indian newspaper. And its Execufive , -

The prﬁgram objectives of RAVEN- were stated as follows: )

brief submitted to the Special Senate Committee on Mass Me- .

and the electronic media can play a crucial role in promotion

31.
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of democratic dialogue and social change."® Earlicr, in a brict
to the Canadian Radio and Television Commission, the three -
Indian organizations quoted: approvingly these words of Dr
David McQueen, deputy chaitnran ot the Economic Council of
Canada, speaking 1o the Senate Committee on Poverty:

One of the most importunt things you cun do will be to
bring the silent constituency of the poor themselves to
life . ... The poor, for various reasons which are no fault

.* of their own, are inglined to be inarticulate. They are
comparatively unacquainted with the process by which

. certain grolps express their interests, and so ea-pfess

them that those interests in turn are dealt with through
the medium of government policles. You will have to
reach out to the poor, encouruge them to be articulate
and bring them aiong to the more fruitful consideration
of their own problems., This is most importarrt bécuuse
they have a great deal to teach us about what is wrong
with our present structure of antipoverty programs -why
they are not doing the things we ofien suppose Mem to
be doing.** ’

t “should serve as [the broadcasters’| guideline in
ing and prodhicing programs for the Indians, Eskimos and
/f\llletis.”s *$ They also recommended that “'such projects as . . .
RAVEN . .. should be encouraged and supported where they
are technically feasible and financially possible.’’
This emphasis on problems of communication amgng the
~ poor also appears in 4 study by Aridgrson and Niemi: -

The disadvantaged often limit themselves to a distinct
style of communication, and most under-educated adults
prefer to communicate on the nonverbal level because of
limited vocabulary and limited articulation. The style of
learning is not set to respond to oral or written stimuli,
and the disadvantaged tend to respond more readily -to
visual or tactile-kinesthetic signals and to ragke judg-
ments more on actions than words.” N

In developing itssprogram, RAVEN had 10 deal with compli- (
cations arising from the distances separating th\e various Indian
Bands, and from differences in language and tulture. Accord- -
ingly, RAVEN hit on the idea of using videotapes initially, 10
bring the Indians of the West Coast closer to each other and to
put them in morg,direct touch with governments and other
institutions. How was this feat accomplished? Firstly, RAVEN
decided to tape all the important meetings in which the Indian
people took part, e.g., their interview with the Rt. Hon. Jean
Chretien, minister of the Department of Indian Affairs and
Northern Development, about the Federal Government’s pro-
posed Indian policy; and the annual convention of the Union
of British Columbia tndian Chiefs.

Reésults

What were the results? Through thése videotapes, RAVEN
established a C(:Z(nunication cycle. The Indians on their -re-
serves saw and heard the exchange between the Minister and
their own représentatives. The indians also watched their dele-
gates at work at the annual convention of the Union of British .
Columbia Indian Chiefs. Later, some Indians reported their
reaction$ t6 RAVEN and 10 the individuals who had participa-

" tedin th meetings. The seeds of such l‘.ommunity involvement

are ta’kizjg/ root in the form of dialogues among the Bands, and

also between them and the dominant Canadian society. Here,

RAYEN adopts a neutral stance, so that both sides of an issue

carl be debated and the people can feel free to draw their own

conglusions. .
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Recently, RAVEN has been offered the opportunity to vid-
cotape the special lectures given by George Clutesi, whose
knowledge of the history and culture of the West Coast Indian
people is recognized by Indians and non-Indians alike. During
the past year, he has talkéd to groups at the University of
British Columbla, Simon Fraser University and. the University
of Victoria. Another educational project grew out of the Ng-
tional, Indian Education Conference at the University of B'ri?-
Ish Columbia In May 1970. At that time, RAVEN accepted 2
share of the responsibility for increasing the Indian cultural
content of education for Indians and non-Indians in the
schools of British Columbia. .

The next stage in RAVEN's development was the~|icensihé
by the Federal Government Department of Communications
of a two-way radio communication network on three frequen-
cies. Indian communities interested in the single-sideband
radio to be used in the system were encouraged to contact
RAVEN. Today RAVEN holds licenses for six Indian villages.
As shown in Figure 1, the four stations and the base station at
Qualicum represent the beginning of an extensive network.
The sixth station licensg granted for North Vancouver is not
nceded by the urban Band located there, and so will be used
later to transmit network information. As the range of the
transmitter is 350 miles, it will be possible for the base station

any station of the network on one of those channels. Hopeful-
ly, dialogue will start up among the Bands, to dispel 'some
persisfent misunderstandings arising out of Band and language
diffetences, Future plans call for 32 stations twc added to*
the hetwork. , "
he third stage in RAVEN's development is the setting up
of an cultural and historical library. One purpose of the library
ill be to record on film as much as possible of the "oid"
Indian life, so that future generations of Canadians; Indians
and non-Indians alike, can appreciate this important part &f
Canada’s history.. It is hoped that the library will also “‘dub"

Qualicum, which will have three channels, to be reached by

*

, -

videotapes and generally operate as a distribution center for

educational materials of all kinds.

Personnel

The Executive Director of RAVEN, Chief Recalma, drew
initially upon the radio experience he had gained while work-
ing as a commercial fisherman. Then, through trials and errors,
illuminated by technical advice from hardware salesmen, Chief
Recalma learned to use video-tapé ‘equipment to good cffect.
Presently hejis assisted by his wife Diane and Greg Williams,
working as a team. The latter is a young Indian who has taken
a media course through the Vancouver School Board.

Plans have been laid for on-the-job training for a second
team. It will travel around the province to tape and film hap-
penings and, at the same time, to carry tape and film to com-
munities requesting specific information. This on-the-job train-
ing, aimed at capturing the action, will not follow a rigid pat-
tern, but will leave the technician free to pursue his creative
impuilses. ) ‘ (

The training of native operators for the Yadio communica-
tion network mentioned carlier is being handled by Chief Re-
calma himself. Each of the opeérators instructed by him will
train-others, so that, eventually, every village in the network
will boast someone capable of operating the equipment at any
time of the day or night.

Equipment

The, decision to split the RAVEN project into three phases—
video, radio and film—held implications for the purchase of
cquipment. Far the first phase, video, RAVEN chose Shibaden
%-inch equipment. Now, RAVEN possesses two video cameras,
two videotape recorders, a monitor, a mike, lights, etc. Future
plans call for the purchase of one-inch videotape equipment,

For the second phase, radio, RAVEN has chosen Marconi
single-sideband transmitter and receiver sets. The cost of cach

Figure 1: RAVEN stations (1-7) and major cities
of British Columbia. . .

1. New Alyansh

3. Bella Bella

5. Qualicum (Base Station)

7. Claverdale (Future Station}
9. Victoria

2. Skidegate
4. Albert Bay
6. North Vancouver
8. Vancouver
10. Prince Rupert

32 | | . 1?7




ERIC

Aruitoxt provided by Eic:

(complete with towers and pretuned antennas) is stightly u
der $2,000. Every village will be expected to purchase its own.
sets. RAVEN will give advice about obtaining funds from gov-
ernments and foundations. For the third phase, film, both
35-mm. cameras and 16-mm. movie cameras have been ac-
quired,

RAVEN's Future

RAVEN has interesting plans for the future. The first is to
investigate the-possibilities of training health workers. From
each village one persont would be selected to work closely with
doctors and other health professionals. He would then return
to his village to share his new-found knowledge with his peo-
ple. Through the use of radio, such para-medical personnel
would be able to converse intelligently with doctors, especially
in emergencies when medical advice is urgently nceded. In-
decd, radio would make it possible for all thv.‘peoplc in the
village to enjoy a continuous on-going program of health care.

Another futyre project is the acquisition of a station owned
by the Canadian Overscas Telecommunications Corporation in
Cloverdale, British-Columbia (Figure 1). Using those facilities,
RAVEN could disseminate information throughout the Yukon
Territory and the province of British Columbia. And, over this
area-wide radio communication nctwork, programs like the
broadcasting of an important conference could be transmitted
to all the villages contained in this vast arca. In turn, each
village having a transmitter could broadcast to the entire prov-
ince. Finally, the network would also serve as an emergency
communication system. ”

In closing, Raven of o}d was to the Indians a mystical power
or force that brought them good tidings. The old symbolism is
very much alive today, but a new dimension has been added.
RAVEN now symbolizes another kind of power, this one cre-
ated by modern technology. This power is breaking down
ancient barriers that have for generations separated Band from
Band across great distances. Through RAVEN, the Indians are
beconiing aware of common bonds and common problems,
and they arc secking common solutions to those problems.
And RAVEN is not only a bringer of information to Indians,
but to non-Indians as well. They, in their turn, are becoming
aware of common bonds with the Indians and learning to value
Indian traditions and lore.
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GANADA

INTG THE BROTHERHOOD OF ANIK

——

DR. JOHN A NIEM!

When we survey the Canadian scene today with respect tg
mass media and adult education, the most important develop-
ment has undoubtedly been the birth of Anik (pronounced
Ah-nicek). Anik is not an Eskimo baby, though the name
means “brother,” but the name of Canada's new domestic
satellite communications system. A prodtct of Prime Minister
Pierre Trudeau’s administration, the satellite is under the con-
trol of Telecast Canada, a government corporation which is
planning to launch the satellite from Cape Kennedy in early
1972 . .

The satellite will make Canada the first nation to have its
own domestic satellitc communications system - and the result
will be a great boost in telephone, telegraph and television
transmission to 4ll parts of Canada. The development also
promises certain by-products which will have important impli-
cations for national unity. It represents a major step toward

® Q colyte Publications Inc All rghts reserved Reproduction
InE lC part without written permission is strictly prohibited.
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reaching 10 percent of the population who five, not in a belt
within 200 miles of ‘the United States border, but in the vast
remote northern regions. It is interesting to note that opening
the northland, so to speak, coincides with the interest of the
Trudcau administration.in furthering the economic growth of
that region. As stated in the government’s White Paper (March,
1968) describing the satellite system: ~

The reduced sense of isolation that this would achieve
could have a marked beneficial influence in attracting person-
nel to government and industrial projects in remote areas.

In addition, events of national concern can be_simultane-
ously televised to all six time zones. Also the problem of
bilingualism may be eased, because it will be possible to beam

programs in both English and French across the country. To 5

quote The Christian Science Monitor:
The satellite is supposed to be as much u political symbol as
a technical achievement in the effect it has in reducing internal”
tensions that threaten common purpose and nationgl unity.?
From the point of view of adult cducators, the most excit-

ing feature of the satellite is the promise it holds for national =~ "

PTV at economic cost. Unfortunately, the Canadian govern-
15
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meng has backed away frog its earlier interest in PTV, as
manifested by a bill presented to Parliament in early 1969 for
the creation of a Canadian Educational Broadcasting, Agency
lo establish and operate for the provinces a series of UHF
stations. One reason for this retreat ?‘Z the perennial problem
of fedei‘l-provincial relations in the fitld of education. Since
this responsibility is vested historically in the provinces, and
sometimes guarded jealously by them, it is difficult to receive
agreement on the related matters of financing and control.
Another possible reason was the concern expressed by the
Canadian Association for Adult Education over the narrow
“credit” definition of educational programs.® In effect, this
definition would preclude the development of noncredit adult
education programs designed to assist members of a com-

possible to have a short series on the abuses pf drugs. In addi-
tion, the coming of CATV has made the thore expensive UHF
less attractive. The upshot is that the federa} government has
required all CATV operators to reserve at least one cé‘nnel for
educational programs. The impact of CATV ion Canadian soci-
ety was summarized recently by Pierre Juneau, chairman of*
the Canadian Radio-Television Commission (CRTC):

« - « penetration into large sections of this,country is higher
than anywhere else in the world. Overall saturation in Canada

households, compared to less than five percent iri the United
States. Five systems in Ontario, Quebec and British Columbia
are larger than any in the United States.* .
Among the CATV guidelines laid down by the Canadian
Radio-Television Commission is provision for educational pro-
grams having to do with matters of local interest. The usual
Concept of a national network will not be permitted, though
the commission may approve the li king ,of two adjacent
CATV systems for the distribution of locally praduced pro-
grams. Financing will come from subscriber revenue, since the
commission will not pgrmit commercials t6 be presented on
the channel reserved fér local educational programs. As an

“Frankly, George, when you invited me to an evening of
ul: © __public television, I hardly suspected . . "
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dppears. to be around 13 percent of the nation’s television -

munity to solve their problems; for example, it would not b/
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illustration of what is being done, CA'TV* ersonnel irf Van-
couver are currently working closely .with ‘the University of
Britisk Columbia, Simon Fraser University ¥British Columbia
. Institude_of Technology, Vancouver City College, the Van-
couver SchootBoard and other community agencies to plan
and produce local public service programs—for example, at
.income tax time last year, the Federal Bepartment of Revenue
presented a pilot program on Vancouver's Channel 10 designed
to help people complete their income tax returns. The advan-
tages of CATV are that it provides the people in a particular
area with programs based on their needs. To the adult edu-

.cator, the system affords an opportunity to design programs ;

for a primetime and at a minimum cost.

. ’ Mass Media/Adult Education

Recently; through the Canadian Association for Adult Edu-

cation, | acquired time on the same channel for the students
enrolled in my graduate course called Mass Media and Adult
“Education. In order to priparg these students to prodiice pro-
grams for.Channel 10, | h ad them view educational pro- -
grams.oE”;ed over Vancouver and Seattle stations, and to
evaluate the programs according to an ipstrument developed in
my mass media class last year: dividedQ'\nvto two sections, the
instrument (first) involves Objective Evgluation which lists
such vital glements of program design as objectives, content,
technique and studio techniques, and (second) Subjective
Ewaluation which calls upon students to act as judges, to assess
the impact of the program on the viewer with reference to the
instructor’s appearance, personality, knowledge of subject,
etc.,, and studio techniques, ideas presented and supporting
devices. .. g : .
To return to the project with this year's students, they have
- reported similar findings with respect ‘to deficiencies in ETV
programs. Now they are dividing themselves into task groups
to produce four programs on CATV, under the umbrella of
adult education, beginning early this month. The programs will
deal with such varied topics as-the derelict on Skid Row, the
dynamics.of group interaction and an overview of the many"’
institutions which provide educational opportunitiés for adults

in the Vancouver area. This live on-air experience represents a

valuable opportunity for these future adult educators. Present
plans are to videotape the programs in_the CCTV studio in the
Faculty of Education of the Universi}\ of British Columbia,
When the program is aired, students will be at the studio to
answer questions directeq/ to them over the telephone by view-

ers. , ,

AN .

-

o~ " Provide Insights .

Through public service programming similar to these adult
education offerings, Channel 10 will be able to meet the vari-

.ous needs of the community and to provide insights into maS\ "
N\’

media broadcasting. At present, the federal government is co
cerned about the extent and naturé of the impact of mass
media on the Canadian public. Recently a special committee
of the Senate on Mass Media was appointed to investigate the
problem. . )
Another significant development in mass media and adult
education is the design of communication systems for specific
groups which might be classified as subcultures. In British
Columbia, the Radio and Visual Education Network
(RAVEN) is attempting to develop better communication
among the 40,000 native Indians of the province. Through the
use of videotape, the staff of RAVEN records events of inter-
est to the Indian people. The tapes are available at the band
council meetings throughout the province, to provide Indians
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ith accurate information when they face critical issues which
cquire decisions. RAVEN has received funds from the First
itizen's Fund of the British Columbia Government and from
he Doriner Foundation. .

Through programs like RAVEN, ‘it again becomes possible
o rcach those Canadians who live outside the mainstream of
ational life. Onc cstimate made in a survey of the “un-
cachcd " as they are sometimes called, scts;hc figure at 11
ercent.® Of course the figure includes not ohly Indians and
skimos, but the urban poor, including dropouts and ethnic
roups: 2.2 million of Canada’s population of 20-million know
irtyally nothing about federal-provincial involvement, the
uestion which was- the focus of the survey. Some notable

ional Film Board through their Challenge for’Change series.
ith locally produced films, the NFB has involved the people
n community action by making them aware of the problems
hich do exist. The purposc of the program was to help eradi-
te the cduses of poverty by acting as a catalyst for self-
enerated social change. A characteristic of the program is that
he pcople themselves are involved in the production of the

* Turning now to radio, | find that it is also being used to’
eal with problems in the Northern regions. Here the Indian-
Eskimo Association selects field workers who put together
programs on docal issues in isolated communities. The pro-
grams are then broadcast in the native Ianguagc to the people
of those communities. Likewise, radio is reaching cdut:jo the
Canadian. Radio Television Commission, the. phllosophy be-
hind the use of radio has been outlined as follows: N
Clearly, thé first need Is for informatior. Indian people
must know what: are their opportunities, their rights. This is

ttempts to reach these people have been m gc by the Na-.

|Ims 3‘!
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tional efforts have failed miserably as statistics wilk show. The .
problems, rules and programs are usually Sm:omplc\ that their
use can be explained only through test cases carefully s{udied.
Indian people on the edge of subsistence do not have the
resources to expenment with the meanings of words, and bur-
eaucratic forms.®

- €anada’s ncw domcsuc satcllite commumcauons systcm
and the other dcvclopmcnts in television, film and radio all
hold important implications for adult educators in Canada.
For this spanning of vast distances to reach adult with yearn-
ings as yet scarcely defincd will demand of us a high degree of
ingenuity and compassion in planning programs for them. To
the extent that we arc able-to mcet their needs, we will trul)

help to fulfill the promisc of Anik, the Eskimo word meaning
‘brother.”
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TEVEC & Project
| Mulri—MecIiA y

/

. When one studies the social history of
the U.S. and Canada, he is immediately
struck by the many cultures and lan-
guages that present themselves. A major
difference is that the U.S. uses English as
its official language, whereas Canada was
founded as a bi-cultural and bilingual na-
tion. As a result, in the Province of Que-
bec, where French-Canadians make up a
majority of the population, two separate
educational systems grew up, one French
and one English. Prior.to 1964, the
French-Canadians participated in a
church-dominated educational system
aimed primarily at providing a “classical”’
education. Since then, significant changes
have occurfed. For example; as an akter-
native to the traditional church-run col-
lege classique, the Province has estab-
lished the tuition-free junior college
known as “College d’Enseignement Gen-
eral et Professionel” (CEGEP).- The
Province has also called upon the re-
sources of TV for educating adults. Two
innovative projects are worthy of atten-
tion. .

One, known as TEVEC (Television
Educative du Quebec), was planned to

promote social advancement in the inter-

ests of 59,000 adults residing in the
Saguenay-Lac St. Jean region. This area
was beset by the two-fold problem of a
high unemployment rate and a low educa-
tional 'standard. But there was also a ven-
turesome spirit, an open-mindedness on

the part of the popufation about partici-

pating in a pilot project. The content of
the TV programs included traditional
school topics such as French, mathemat-
ics and English. All were integrated with
sociocultural topics to enable adults to
cope moré efficiently. with the demands
of everyday living.

Thi$ pilot project transmitted TV pro-
grams daily for one-and-one-fourth haurs,
with the programs for Monday through
Thursday devoted to one socioeconomic
subject. The Friday programs,; which last-
ed one hour, wére us;,d for summary pur-
poses, to check responses to questions
and to promote other activities of the
Project. In addition to these programs,
the Project sponsored discussion groups
(Tele-clubs) and correspondence courses.

The lessons learned from the pilot
project (1966-69) culminated in the es-
tablishment of Project Multi-Media in
1970. The objective is to develop the un-

tapped resources of the disadvantaged’

adult by preparing for him twice daily TV
programs. These concentrate on teaching
him how to think rather than to memo-
rize facts. The.content of the course cen-

“

ters on practical topics such as sex educa-
tion, budgeting and housing problems. As
with TEVEC, specific concepts of lan-
guage and mathematics are taught when
the need arises. Although individuals'may
learn on their own, the “listening group"
approach taken by the Project is especial-

ly fruitful for adults who lack confidence .
or have difficulty formulating ideas. The"

stimulation and support offered by the
groups can be a crucial factor in defining
and solving problems. '

An exciting aspect of Project Multi-

Media is the involvement in the program- -

planning process of delegates from citi-

. zens' committees organized at thelocal

level. These delegates join others from
Radio Canada and from the Quebec
Ministries of Education, Labour and
Social Affairs. While this central commis-
sion determines policy, the everyday
operations of Project Multi-Media come
under the supervision of eight project
teams: field staff training and supervision,
curriculum development, program pro-
duction, documentation, information and

feedback, administration, research .and *

extension of the Project to other areas.
With its 859,000 registrants and its
wide-ranging program, Project - Multi-
Media is certainly ambitious in scope and
purpose. It will pay us to watch closely
the progress of this Quebec experiment in

~
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Public TY= Educarional Ga 2
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Everywhere,- the need is urgent for
public affairs programming to “awaken
and inform citizens about public issues,
whether they involve religious strife as in
Northern Ireland or social-political prob-
lems like the expulsion of the Uganda
Asians. In the United States, public af-
, fairs programming is desperately needed
to deal with issues that are racking the

ERI
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coun‘ry, especially Vietnam, which ‘has -
become an international issue, too. Yet

the situation is being gxacerbated by the

‘Administration’s attempt to limit the

vistas of viewers by suggesting to Con-

gress legislation that would hold station

managers accountable for their programs

at licens; al time. The january 1,
1973, mwsweek sees this move

as a strategy to force stations to suppress
reporting and documentary programming,
Obviously, the Administration believes
that the stations are biased. '
Perhaps part of the troul&esides in
some broadcasters” meager understanding

. of the educational process. Eugene John-

son, in a recent ERIC publication, des-"
cribes this problem as follows: - N
. 3

The concept of education that most’
broadcasters of public affairs_programs
seem to have is that of one-directional
flow of -informiation, ideas and stimuli.
The hope is that somehow this will in-
form and .enlighten people and bring
about a betfer world. One television pro-
ducer -of programs in the public affairs
field ... said "l see my job as putting
interesting personalities on the air. Peri-
od!"" ’

This example is an extreme yet. not un-
comnion, one of a philosophy that leaves
learning to chance. Joba$on asserts that
so long-as such thinking dominates public
affairs programmigg, ®any attempt -to
focus .on educatiohal objectives will be
short-circuited.” We\need not worry that’
the setting of educption objectives will
impose a mechanistic and sterile design
on public affairs programming. On the
contrary, it could be made more exciting,
more compelling, if materi¥lls and services
were added so that viewer$ would be ac-

" tively involved — in mugh the same man-

ner as the old Canadian National Farm
Radio Forum. An example ofmaterials is
a study -or discussion guide that could be -
used by individuals or groups to stimulate
further inquiry. By services, | have in
mind the sglection of group discussion
leaders who would spur the variqus
groyps to discuss the material presented
in the telecast; and, secondly, the use of
telephone’ “hot lines” to the TV studios,

. where experts could handle questions from

individuals on their own account ¢r as
representatives of their discussion groups.

This whole area of public affairs pgo-
gramming has been a long-neglected as-
pect of adult education: Back iff 1962,

"a
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ide study of participants: {Valunteers ~

jgﬁnstone and Rivera found in a natien-

r Learning published in 1965) in adult
education programs, that only three_per-

.cent of such offerings were in publid af-

t

fairs and . current events. More than a
decade has passed since Johnstone and
Rivera’s study. Durihg that time, we have
learned much about the potential of TV
to create an enlightened citizenry. We al-
so- know that jn this epoch of tension and
changg, the citizens must be educated to
grasp the substance of vital issues, to the
end that people will make rational deci-

sions, But are we putting our knowledge °

into practice? Are we producing public
affairs programs soundly based upon edu-
cational principles, programs in which the
people themselves take an active part?
How far-do we still have to go? .

by John 9' Nieml
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y On Sesame

Street for Adults |
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Widely hailed as the best children’s
show in tv history, Sesame Street his won
plaudits from the %ﬂucational Testing

i , N.J.). They report
cognitive skills of poor children -
have improved by as much as 62 percent,
2s a result of their involvement with

esame Street. Is there a lesson here for
adult edycators and media specialists?
Undoubtedly part of the answer lies in an
nalysis of the process, not the content.
Instead of a conventional classroom fes-
on presented in_ linear sequence, the
multisensory nature of television has been.
ully exploited in Sesame Street. ' The
iewer has been enticed into. taking part,*
necessary condition if the objective of
ffecting some well-defined changein the
earner js to be met. o
Another part of the answer to our\.<
uestion can -be found in the attentipn -
ald to the needs &f the learner, the child
ho tatches Sesame Street. gopefully;
hrough their_research and their publica-
ions, adult “educators have emphasized
& specific nceds of adult learners, espe-
C

»
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‘ to emplo
- treated in\ isolation,

“the adult. In other words, the basic

‘nating from WHA-TV,

cially the disadvanlagcd.~And, so the
simplistic thinking that culminated in the
use of children’s materials with such
adults has finally been dispersed., The,
realization has dawned that television
programs must be designed specially for

~ them. To be sure, efforts have been made *

sporadically over the past 15 years br so.
at educating adults in the poverty groups
via television. Many’ of these early pro-
grams, e.g. Streamlined English Il <nd
Opcration Alphabet, focusied on literacy
skills, but the teacher-centered, or lec-
ture-type, prescntation: had limited suc.
cgss. Probably the timing of the programs ,
(sometimes very early in the morni

and their extension over a period of many

~ -manths contributed to the problem.

Another ‘problem has been that al-
though confcientious efforts were made-
words borfowed from every-
day situatlons, such words were bften
‘ instead_of being
applied dirdctlyto life situations facing
education skills of reading, writing and
computation must be integrated -with life

skills that will help the learner to cope

with hi$ environment. o

One significant new program, just be-
ginning, that observes these principles is
Rural_Family Development (RFD), ema-
adison, Wis. The
content s specifically dgiented to the
problems and. Jeeds of ruxal farm fam-

-

_ilies. Hence, the traditional scape and
sequence of previous programs have been
largely _abandoned. The expectations of
the RFD planners is that their program
will erlcourage a “drop-in” instead of J
"drop-out” rate. Their expectations scem

~dustified, because they have involved their
audignce: the planners have dcsigch pro-
grams tailored to the needs of thesesryr gyl
adults, and have exploited the unique
polential of televisign. An "Action Line"
(telephone) and episodic “flashes” like an
interview with Johnny Cash, and hints on
hammering nails, repairing rubber gaskets
and making a mcal in one pot supplant -
linear prescntations. of material—-and sq
cducate " while appearing to entertain,
Here is a ‘program that may do for’
disadvantaged adults what Sesame Street
has donc for disadvantaged children.

M, L
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The suggestion that the soap opera of-
fers a vigble format for adult education,
programs via TV might_raise some eye-

rows among TV- specialists and edu-
cators. But can@ve reject the soap ope
as passe? When dealing wittf the needs,of
an adult population, Wﬁ)‘s auld not ghly
seek new formats; we shtld reexami
older ones, looking, as McLuha
say, into the “rear-view mirror.

The soap opera originatedas a daytime
serial during the golden era of radio, and*
drew its name from the soap manufac-
.turers who sponsored such odysseys as
“Ma Perkins,” an entertitnment hit for
27 years. And, of course, this format has
" been transferred to the TV medium for
entertainment purposes. The most nota-~
ble recent triumph ‘was the highly sophis-
ticated ““Forsyte Saga.”

" But what is' the potential of the soap .

‘opera for adult education programs? Two
such programs were specifically designed
for adult audjences¥whose needs could
.‘not -be met through regular educational
programming. In both cases, the dramatic

for Adulr Educationvia TV?" -

. ceived-a Ford Foundation

s_b.ip opera format was selected to present
messages of social adjustments coping
skills) ;tthin the context of the daily
actjvitige

.barrigr€fror the dominant society.

The first éxample was a 13-week series
in 1968-69 of daily half-hour dramas fo-
cussing on problems of social adjustment
affecting the lives of a Mexican-American
barrio family. KCET (Los Angelés) re-

“Cancion de la Raza.”
centrated on major themes that emerfed

from field interviews about the needs of

. .the majority of Mexican-Americans (e.g.,

they need not fear Standing up for their

rights when dealing with public dgencies,

and that it is important for them to take’

i politics.) Through .

, such themes, and by selectjng local acting
talent, the programs appeared credible to .

an active interest

the viewers. This venture also included an
open:line telephone link to the sntion.)n
‘the evaluatiop of the program, the most

significant finding was that some viewers .

were con{templating\actions. which they

[4

Grant for.
This programycon- °,

50f groups isolated by language

-The soap

o

-
’

ordinarily would not take (e.g., joining
comimunity, social and political organiza:
tions). SN T e
Our second example-of an ethnic soap *
opera appeared first in 1970 on Toronto's

~Ghannel 19 and Hamilton’s Channel 11

under the auspices of the Ont:rio Educa-
tional Communications’ AmTty. R

Castle -Zaremba,” designed to teach the. ~ .

English ~language and Canadian custdms -
to the flood of new immigrants, consisted
of 16 episodes set in a g'oront "rooming
hduse.{ike “Cancion de la Raza,” the
programcentered around everyday situa-
tions that, most people take for granted
but often prove- baffling ta nsw immi-

- grants (e.g., how to find a job and what

to do when questioned by the police)..To
help them further, the scripts themselves

are available in paperback and on tape.
" Evaluation of the impact of. this soap

opehr?i currently under way. . .
y \discussion of two 'et{mica!ly OFi-.
ented programs based on the soap opera

rmnﬁges‘» ; s not imply that it should be
_ lsed=e) lysively for such groups. My:

oint is.simply that it should not be ig-
nored, ¥or: the soa opera gives the adult
educator *an ‘alteghative to more struc- -
tured approaches as the'lecture, With
its emphisis on dispensing information.
pera represents an -additional
tool, t6 use when planning programs with
TV specialists. » by John A. Nieml

rd . Py . -

R .

>

~

a

-




Aruitoxt provided by Eic:

-documented.‘ It has also enj

>

Cablecasting: .~
" Involving the

+ ~ Community
DR. JOHN A: NIEMI

With the initial allocation of channels
in the US. in 1945, television emerged
from the laboratory. Since then, it has
become the most pervasive méans for
mass communication. In the areas of
newscasting, prodyct promotion and en-
tertainment, the success of tv is well

&yed limited
success in educational broadcasting, c.g.
Sunrise Semester, the Canadian CTV net.
work's Umversity. of the Air Series and
Chicago's TV College, programs focussed
chiefly on specific individual needs. There
have been few programs designed 10 make
members of a community-more aware of

its potential, its problems, etc, Two excel- -

lent examples are the St. Louis Metroplex
Assembly (1956-63)yand the 1969 Los
Angeles Cancion de la Raza, which dealt
with -the .plight of "the Mexican
Americans. These programs were made
possible_through Foundation money. The
problemi 10 date with PTV has beer' a lack
of funds. Yet we are-currently-in a critical
period in which, ironically, many North
Americans” receive expert _briefings bon

.
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“~ world problems, while remaining ignorant
of problems clamoring for”attention: in
their own communities. What is needed s
a‘local channel te permit all sides of an
issue to be aired.

One possible approach is the utiliza-
tion of closed-circuit cable companies for
educational ‘broadcasting (gablecasting).
Canada moved +n this direction in-May,

- 4969, when the Radio and Television
Commission required all existing and fu-
ture CATV licensees to set aside one
channel’ for educational programming.

The possibitities of cablecasting weye
tlustrated in a recent issue of the Toron-
1o Globe and Mail. One cable company is
planning publi&’fairs,programs, originat.
INg at major hotéls, University of Toron-
to, Royal Ontario Museum, etc. Another
company plans to telecast half its pro-
grams in ltalian, Greek, East Indian,
Portuguese and Yiddish. . .

What are the 4tvantages of a closed-
“circuit system? There is no need Yor the
high quality, slick productions required
for entertainment. In fact, phe rough-
hewn nature of cablecast of(ellgives‘i( an
- appealing authenticity. Since less eduip:
ment is called for, costs remain low. The
absence of advertising makes more time
available, and programs can be easily
promoted. In addition, cablecasting could
both provide traiding for future educa-
tional broadcaslgrs*and offer unique op-
portunities for educators and people in )
the community to work together. ]
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" DR. JOHN A. NIEMI
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. In my Decémber column *“Cabiecast:
18: Involving: The Community,” | ex-
lored the edudational broadcasting po-
ential of a closed-circuil system. Now,

he release of a Canadian report on the
1ass Media has made availabie Some valu-
ble data on' this system in Canada. The
epor} is the outcome of a study under-

aken by a special Committee of the Ca-
iadian Senate, under the chairmanship of

ee’s view that “'the development of com-
nunity programmes on cable television
Arikes us as a most welcome addition to
nass media in Canada, a pew dimension
hal can dramatically improve the quality
if life in our country.”t Undoubtedly,
able systems will continue to
heir community programs.
maginatively conceived, itfs likely that
ersons who were hithertd satisfied with

n. Keith Davey.
. Of partjcular interest is the Commit-

~

weed for cablecasting, would become sub-
cribers. Thus, the cable operator would
eceive the-additional revenue he needs to

roaden the scope and the varicty of his

.ommcrcidl programs, and wha feit no

fferings, without having to increase his

ervice rates or seek revenue from adver-

1sing. However, there is a trend toward a

econd-sgurce of funds for developing lo-

al proﬁgms. Recently, the Canadian

ladio 4nd Televisipn Commission ap-

roved a request from a Calgary system

o charge -customers an additional 50
ents per month for this purpose.®

The Davey Report provides detailed

- nformation on cable ownership patterns

nd valuable data on cable circylation. It

s integesting to note that in the cabled

+ reas, %31 percent of all houscholds sub-

cribé to the service. Estimates were also

sade of-the cost of establishing a studio.

‘or lagge systems (annual revenue of

_ 1wore than $400,000), the cost of initial

. " o quipment would range from $200,000

> $250,000; an additional $200,000 to

250,000 would be needed for salaries to

over a program and production staff of

pproximately 40 people. For middie-size

r“‘d—‘. (revepue  from  $200,000 to

E lc‘)O), the cost of initial equipment

{ . R -~ enve . -

-«

Y

would be $90,000; an annual budget of
$170,000 would be required for a staff of
10 10+12. The feasibility of local program-
ming for smaller systems (revenue of less
than $200;000) wal questioned by the

Committee.

With respect to the content of local |

programs, the Committee felt that there
is a need for a policy whercby the cable
operator would not be held responsible
for every word when he granted access lo
the channel. This freer policy might en-
courage the deyclopment of more models
like Town Talk in Thunder Bay, Ontario,
and Intercom in Toroni{o, The groups

=

.
v

- concerned have suggested that, as com-

munity-based group$, they should carry
part of the responsibility for program-
ming on community channels.
Whereas the Davey Report does not
deal directly with vducational broadcast-
ing, probably because of its minimal de-
velopment in Canada, the amount of at-
tention given to the phenomenon of
cablecasling is significant, I8 is also cn-
couraging, for as indicated in my previous
column, cablecasting has endless implica-

tions for educational programming of”3
local nature in North American communi.
tics. ]
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Vancouver’s Channel 10: Crearting a
Commynity Idenrity

The expectation of more extensive

rogramming bv cable companies was re-

rtéd thus by Canada's Special Senate
ommittee on Mass Media:

TV can ahst in the development of com:
munity identity through locath yroduced pro-
grams; they can also assist provincial and local

!lhom:ﬂ in the development of educational

rvicgs. They can participate in the enrichment
the community’s culturdl life through the
distribution of Canadian-produced fitms, educa:
12l information and other films of particular
E:nsl produced for public shdwing but not
tmally available in that area. CATV{ocal pro-
gramming should complement rather than com-
te with programming already available to the
'mmunny through television and commercial
ovie houses. '
How does a new cable station with
. ited resources meet this challenge’
l‘anncl 10 in Vancouver, British Colum-
a, could serve as a case study. Known as
"Your Community Servicé Channel,” it
approximately 160,000 sub%cribers,
ta possible family audience of 3845000.
ch figures confirm that the potential of
cablecasting is beyond'imagination. Some
phets foresec a big Service, with cable
l(i)ng used for selecting programs, shop-

v

»
.
‘
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ping, banking, and for
trieval. )

The staff did much legwork before
Channel 10 earned its reputation. News-
paper stories and advertisements, and
speeches to service clubs and other com;
munity groups, gradually resulted in. pro-
gramming for prime TV time (7 p.m. to
11 p.m.), Monday through Friday. Many
facets of the community are explored.
Special interest groups, like the Canadian
Diabetic Association, the Western Insti-
tute of the Deaf, and the British Colum-
bia Heart Foundation have sought out
Channel 10. So have,institutions of higher
learning, the Vancouver Art Gallery, and
representatives of municipal, provincial,
and federal" governments. Often the tele-
phone has provided two-way communica-
tion with viewers. Other participants in-
clude agencies like the National Film
Board and the Alcoholism Foundation of
British Columbia. Finally, non-credit
adult education courses have ippeared,
such as Investment World and The Art of
Making Wine. Commonly, Chaonel 10 in-
vites groups to the studio for live or taped
programs, of groups present their own
films or video tapes. Sometimes, Channel

information re-
\

o
i

10 interviewers talk with members of
little-known groups,” to give them accoss
to a large public audience.

- The question naturally arises: How can
members of the community help in de-
signing programs that emphasize com-
munity concerns? Channel 10's answer
has been to solicit advice from establishgd
groups, such as the British Columbia
"Branch of the Consumers' Association of
Canada and Simon Fraser Unnersity
Channel 10 also provides: time and tech-
nical help to groups who develop worth-
while programs. These could range from a
discussion of the role of cable TV itself to
the actual use of Channel 10 as a media
workshop by students at the Universita
of British Columbia and Simon Fraser
University. .

The mode! developed by Channel 10
*admirably fulfills the objectives, stated

earlier, of the Senate Committee. Other

communities may seek other models such

as a charter board, representing the differ- -

ent segments of socicty and responsible

for ensuring that all citizens have access

to the cable forum."Whatever model is

udbd, it seems certain that cablecasting

will remain continuously, and uniquely,

responsive to community necds, whether

as purveyor of information or catalyst. Its !

impact on the creation of a corhmunity

identity could be formidable.

.
byJohn A. Nieml

-

.




ERIC

Aruitoxt provided by Eic:

Skld ‘Row

“Ripples from
A Pebble”

, 4

After reviewing with a class of graduate
students in adult education some research
on disadvantaged adults, | remarked that
when working with them it might be
more gconomical, in the long run, to es-

‘tablish new programs unrclated to present

educational institutions than to revamp

. existing programs. One immediate ripple

from this pebble was the proposal by a
group of students to undertake, as their
class assignments, an educational tv pro-
gram on disadvantaged adults for the
local cable station (Vancouver’s Channel
10). The purpose of this assignment
quickly became two-fold. As interviews
proceeded with male alcoholics in Van-

couver's Skid Row arca and personnel .

from social agencies, the students ac-
quired insights into an important social
issue; and they perceived the need for

specially designed adult education pro- .

grams to enable the men to cope with
their problems.

The ripples from the pebblé widened
as the students designed a tv program to
make the public aware of this social issue.
The*hour-long prdgram began with an ori-
entation, lasting 12 minutes, to Skid Row

“via slides and a, film accompanicd by

audio-taped, interviews, a comentary and
dubbed-in songs. Following the orienta.
tion, 18 minutes of interviews werc held
with two former alcoholics, one who had
had little formal education and the other
who had attended a university.

In the second half of the program, a
live “hot line"’ pancl appcared consisting
of a student, the former alcoholic who
had attended university and a social
worker assigned to the Skid Row arca.
The ripples multiplicd as the lively audi-
ence parfticipation in the *‘hot finc” came
1o the attention,of representatives of cer-
1ain social agencics. For these people re-
quested the use of the videotape of the tv

EDUCATIONAL BROADCASTING, June 1971
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, program for their In-service institutes.
Further requests led to the ‘making of a
kinescope 1o be shown by agencies having
a 16-mm. projector.

The ripples from the original pebble
cojinucd to multiply, as one student and
the/ mother of a seccond student volun-

teered to teach two illiterates to read at
the Salvation Army’'s Harbour Light Cen-
ter. Also, the former alcoholic with a uni-
versity background has been admitted to
a Diploma course in Adult Education at
the University of British Columbia. He
plans to become an adult cducator him-
sclf, so that he can develop programs to
assist former alcoholics to resume their
p™®cs in socicty. Furthermore, the Salva
tion Army's Harbour Light Center has
sent tg ency a requcst for
fupdS for upgfading\ Programs. These

ould enable the mgh to acquire late
minimum prerequisiyes nceded to prepare
for a new trade or fo cope with the prob-
lems of living in society today. Hopefully,
this proposal will B accepted.

Thus it is that an idea which grew out
of a class discussion spread, like the rip-
ples of a pebble flung into the water. The
outcome was not merely a stimulating tv
progrgm over the local cable statiop, but
a pattern of community action. Though
modest in scope, the pattern suggests a

" kind of microcosm of social change. )

by John A. Niemli
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BGreenwich Cablevision: A Britis Experiment in Cablecasting

» he recent return of 300 coupons to
tQl Greenwach Globe by the aitizens of
Rl communmity, signals the keen public
interest in the forthcoming Greenwich
Fevivion expeniment. These people
\ responding to an article which des-
omicd the mnovation and invited Gitizens
10 participdate in producing lowal pro
N
N this actvty grew out of 4 deciston
bY" the, Minister o1 Posts and Telecom:
municdtions to grant~a heense to Green-
Cablevision for the transmission of
ally originated televiston programs
o'r the broadcast relay ¢ystems. The I
cense is a first” in Britain, Greenwich
leviston is one of «ix experiments
ned between ‘now and 1976,
ow did this loca! television network
develop and why did it develop in the
lking{lass borough of Woolwich, a

I3

-

gt ten miles from central London? The
c®levision company in Woolwich, Jlike
companics in other communities, had its

sis in a set rental and service sch .
%"scheme began in 1963, when locil
t®vision decalers banded together and
made it possible for Woolwich to receive

@ish television programs. Previously, re-
cjlltion had -been very poor because of

x

-y
[~
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the borough's location in the shadow of a
hill, and no BBC satcilite station was
planned in the.immediate future.

The initial venture, which provided
trouble-free viewing at modest cost, came
under a consortium of British and Canadi-
an interests in 1970. Subsequently, the
number of cable subscribers in Woolwich
rose from 5,000 to 13,000. In keeping
with the progressive Canadian pattern of
operation, the consortium secks to enrich
the service with locally produced pro-
grams. The intention is twofold: to in-
vohve the community in sucNa way that

when the BBC establishes a small trans.
mitter, to serve the community; and to
keep pace with the state of the art world-
wide. The consortium gained political
support from the local member of Parlia-
ment, who believed that Greenwich Ca-
blevision would provide a needed public
forum. There will be no advertising on

this service, the full cost of which will be

borne by the cable owners, as in Canada.

What reaction can we expect from the
usually cautious British to this pilot pro-
ject? Certainly, the press will judge it for
both content and technical quality. The
present government, which views favora-

bly the future of cable televiston, will 3ivs
scrutinize the situation. Greenwich Teo'
vision itself is bound to produce some =
teresting data. If the BBC satell te statios
is ever completed, we may hear about the
cffects that one or two hours ¢t 'ocal pro
gramming will have on the numiser o8
suhscuhé;s and whethier Greenwich C
blevision will be able to retx'n its
working-class support  on the basys o
local prugramming.

What do British viewers expect® Local
programs transmiticd via® ¢able loom
more significantly in Britain than in
North America. They supply a need no:
met by BBC 1, BBC 2 and ITV, whose
programs arc national in character. British
viewers, accustomed to high standards,
will expect quality and may be unusualiy
critical of locally produced cable pro-
grams carrying news, drama, sporting
events, political speeches, educational
programs etc. The government, for its
part, must realize that whereas the Green-
wich experiment might serve as a mode!
for another working-class community, 1t
could be inappropriate for future systems
serving a broader spectrum of British soci.~

ety.
by John A. Niemi
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Dilemma in the

~ “Gool” Medium:

) ETV's Need for Evaluation -

-

~
by JOHN A. NIEMI \\
Associate Professor and Acting Head
The University of British Columbia
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Since a large proponm adult education activities take

place outside the classroom, Miller suggests that the adult
educator has a responsibility to exploit, to the fullest extent,
the potentialities of television.! In thinking about them, he
must first of all be alert to the common misconception that
television and education are synonymous. They are not.
_ Television simply provides the educator with another channel
of communication, to be used well or badly. According to
Verner,- television is “a m\/ns of extending the reach of a
method to.large audiences.?

How can the educator make the best use of television for
his purposes? A necessary first step requires that he take an
active and direct role, in co-operation with the skilled writer
and cameraman, in designing programs and, subsequently, in
evaluating them. The two processes go hand in hand; it is in
the planning stage of a program, when objectives are being
formulated, that provision must be made for evaluating those
objectives at a later stage. Yet | am convinced, from reviewing
educational programs on ETV, that all too often a
communication “gap” exists bstween the educator and the
. media specialist. Here is the educator working on his own,
sometimes planning a conventional lecture instead of
exploiting the unique possibilities of TV for involving the
viewer; and there is the meédia specialist working on his own
and concernéd about the technical aspects of the program. We
can only speculate about the impact of this situation upon the
programs, yet it is hard to escape the conclusion that their
quality must- be adversely affected. As Hilton Power has
written: : -

1 A\
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When you have two agencies ¢o-operating — educational
institytions and the mass media — a common
endeavor, the project itself is not always of sufficient
concern to either party for them to be able to sustain
the idea for very long. Each has a fear of the other party
determining its objectives.3

Here, perhaps, lies part of the answer to the questlon why

many ETV programs fail to attract wide audiences.

Not surprisingly, the communication gap between the
educator and the media specialist may result in a neglect of the
crucial matter of evaluating a course in terms of its worth to
the viewer. Then the matter is left, by default, to the program
administrator who, under the influence of practices followed
by commercial television, tends to rely on quantitative means,

i.e., the counting of heads. Such statistics have undoubted

value. For example, Everly’s study "Continuing Education
Instruction Via the Mass Media’’ {1968) provides much insight
into the number and kinds of ETV courses offered in more
than 40 states to over a million participants. 4
he reports that in only 11 of the 1,104 courses offered was
there any proposal by the participants for evaluation as a
means of improving the courses.’

Obviously, much greater emphasis must be given to
qualitative means which seek to answer the question: How
effective is teaching and learning by television The answer
will be found through further research among the participants,
or viewers, not through the kind of research which compares a
television lecture with a lecture in the usual college setting.
Undoubtedly, such r_esearcﬁ often vyields valygble data that
makes it possible to utilize faculty members mor
or to help them improve their presentations, for example
having them pre-taped and appraised by the faculty and the

,
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‘technizal staff concerned. But a comparison of 3 television
lecture with a conventional lecture commonly results in an
analysis of the value of extending a linear type presentation

-outside’ of the classroom walls. The problem here Is that the
multi-sensory nature of television is overlooked. After all, the
uniqueness of this “cool’’ medium, as McLuhan describes it, is
that the viewer is involved and participating.® He further states
that “because the low definition of TV insures a high degree of
audience involvement, the most effective programs are those
that present situations which consist of some process to be
completed”.” .

This need to keep the student active, not passive, has been
cogently stated by Schramm. TV" should, he asserts,
invite discovery on his part, rather than foreclose
discovery by presenting all the answers. To do this, it has
- to be willing to stop talking and let the viewer ftake part;
it has to stop telling him and listen to him; sto;{trymg to -
fill his mind, and let him exercise his mind.?

. Miller goes a step farther by stating flatly that tHe objectlve of
‘ETV is not merely to mvolve the viewer but to effect “some
well-defined change’’ in him.®

How many of our ETV courses can be said to involve the
viewer? The research done by Everly on the stated objectives

of mare than a million such coursés suggests that only a-

minority of them do so. He found that 68.2 per cent listed as
their instructional objective the dispensmg of information,
23.5 per cent the teaching of a skill, and 8.3 per cent the
application of knowledge.'® Indeed, the scant attention paid
to audience-involvement may provide a clue to the reason why
so few adults watch educational programs on television.
According to Johnstone and Rivera’s study,'! published in
1965: .

Although 25 million adults were estimated to have been
active in one or another form of learning during the
previous year, only 290,000 had followed a course of
instruction on either commercial or non-commercial
television, and only 1.5 per cent of all adult education
courses reported had been studied by television.

Since | feel strongly that adult educators must become
aware of the need for qualitative research, | designed a project
for some of my graduate students in this field at the University
of British Columbia f interest to note that
twenty-four of them involved in e entitled ""Mass Media
and Adult Education” included the director of nursing for one
of-the biggest hospitals in the province, the top administrator
of a major public health organization, the personnel director
for a large government agency, two program directors working
with university extension services, and directors of adult
education, administrators, and faculty ‘members associated
with several junior colleges. The twenty-four students were
assigned the task of viewing one of the formal educational
courses being offered through stations in British Columbia and
the State of Washington. Most students watched commercial
TV programs, while a few watched programs on Channel 9, the
University of Washington’s station. To. guide the students in
evaluating the courses, | gave them an instrument, or form,
divided into two sections. The first section, “Objective
Evaluation”, involved listing such vital elements of program
design as objectives, content, technique, supporting devices,

supplementary materials, and studio techniques. The first’

section also related to the manner in which the program was
administered, listing such topics as promotion, time of
The second section,
Evaluation*xas the title implies, *called upon the students to
act as ju ges They were asked to assess the impact of the

program on the viewer with reference to the instructor’s

Q nce, personality, knowledge of his subject, etc., and

= |m-‘ Provided by ERIC

"Subjective

the supportmg \alevices studio techniques, supplememary
materlal ideas’ presented, and administration.

INéTRKMENT
1. Objective Evaluation
A. Program Design
1. Objectives of the course: . (

« = clarity of objectives 2.
— evaluation

2. Content:

- — area of specialty
%?peal to adults
gqgnizatlon
— summary of previous material
— logical sequence of ideas
= supporting evidence for generalizations
! . — absence of irrelevant material, ambigunty,
i redundancy
~ pacing (rate of presentation)
- pacmg (rate of presentatlon)

3. Level for which program is designed
4. Technique (value and variety of presentation):
— lecture
ES ~ interview

— panel
— other

&

3 2N

5. Supporting devices:
— audio-visual aids
6. Supplementary material:

— viewer’s guides

— syllabi

— tests )

— personal experiences .
— other

7. Studio techniques:

‘ ~ quality of picture

) — lighting 4
— audio .
— length of time camera focuses on other visual
material

-~

B. Administration {Decision Making)

~

‘1. Promotion of program
2. Time:

-— time of day’
~ length of program
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3. Supporting material and experiences

4. Evaluation of program

t’ -

'

i}, Subjective Evaluation
A. Effect of program on learner
1. Instructor:
— appearance and mannerisms
— personality
— knowledge of subject
— enthusiasm
— alertness
— diction .
— voice (tone, phrasing, pacing)
— other
2. Supporting devices;
supplementary material
3. ldeas — new ideas, new relationships between' ideas
4. Administration of program
5. Other

N

studio techniques;

FINDINGS

In discussing the design of programs which they observed,
the students reported that course descriptions were presented
in lieu of course objectives. in other words, the students were
told what the course was about ; they were not told “what the
learner is to be like as a result of some learning
experiences... 2 This lack of explicit, behaviorally stated
objectives sometimes resulted in the. learner's becoming
confused. He formed no clear idea about his own expectations
from the course or even about whether he was suppdsed to be
an active participant or a passive viewer. One explanation for
this lack of specific objectives is that the programs were
designed as survey eourses. Because duch courses cover a wide
range of material in a relatively short tine, it.is often difficult
to describe them in any but the most ge eral terms. Hence, the
promotional material outlines them as dither adult education
of an informal nature or as a series at the first year university
level. For example, the announced objectives of an
introductory course on urban planning ran something like this:
“to give an overview of the forces which have created cities;
the problems arising out of this dense pattern of settlement;
the ways in which society has attempted to cope with these
problemsy and the impact of changing technoldgies.”

‘The courses and each individual program varied as to the
organization of content from well-structured presentations of

N

ideas, developed in logical sequence, to presentations in which -

too many ideas were thrown haphazardly at the viewer and
none of them were-properly axplicated. Most of the television
teachers gave suecinct siynmaries of material previously
covered and a short synopsfs of the program to be presented
the following week. Pacing, or the rate of presentation, was
consciously practised by “instructors, except in a few cases
where harried deliveries were made near the end of the

program in an attempt to cover a certain amount of material. -

Such presentations resulted in a limited learning experience for
the vuewer who did not have adequate time in which to refleat
on the ideas being transmitted.

The lecture was the teaching technique most widely used in
the programs that the students.viewed. As might be expected,
its effectiveness varied considerably from instructor to
instructor. In presentations where he used audiovisual aids, the
instructor was able to condense or to exemplify major ideas

- “'Q ““ctober 1969
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from a very ‘broad subject area. In a few courses, additmna) .

reinforcement was provided by a viewing guide available for a
nominal fee. Other teaching techninues usgd with soma degree
of success were the panel and the interview. .
Studio techniques in most programs were outstandmg One
student reported:
It seemed as if the cameraman sensed that ruch
depended upon him. During the dull lecturing, he kopt
some action going by shifting from closeup to long thot,
. from angle shot ot front view, from different views by
many cameras to a sweeping, overall view by one
camera.

in general, the students found that the quality of the picture,

the lighting, and the audio were all conducive to pleasant
viewing and interesting listening.

The promotion of the programs viewed was rather limited.
Aside from the printed TV schiedules included in the
newspapers and TV guides, brochures were available upon
request from the different stations, or, in the case of the
University of Washington station, from_ an information center
at the University. The promotion of supplemental material,
e.g. viewers’ guides and syllabi, was made both visually and
verbally during station annoiincements, but they often
appeared to have been recorded, since they bore Jittle relation
to the progress of the course. The first announcement
introducing the course, was repeated many times, so’that a
viewer tuning in late would gain the impression that the course
was just beginning. There - were no subsequent ‘‘spot”
announcements to bring him up to date, by drawing attention
to relevant pages in the guides or to particular assignments

* given by the instructor.

Most students were concerned about the restnctnons put on
their viewing of the program by inconvenient time schedules.
The commercial TV programs offered at 6:30 a.m. placed a
personal burden on the viewer, in that they interfered with the:
lives of other members of the household. With the programs
offered through the ETV channel, this problem did not arise.
They could be seen either in the evening or at midday or on a
commercial channel at 7:00 an.

The students reacted favourably to Canadian Television's
{CTV’s) University of the Air series, because most of the
programs consisted of five or six half-hour presentations — in

~

other words, material was offered in small ‘’packages’’ to meet °
* certain needs of the viewer.

Finally, under ‘Objective Evaluation”, the students
reported that in none of the courses they watched was there
any kind of evaluative devuce to measure the achnevements of
the viewer. -

As mentioned previously, the purpose of the section

‘entitled ”Subjectlve Evaluation®’.was to try to assess the effect
of the program” on the viewer. Most students felt that the
lecture technique, so frequently used, drew too much
attention to the facial expréssions and gestures of the teacher..
One student reported that he often ““found it more prop
to listen without looking’, and attributed his attitude: {
lecturer’s mannerisms, not to the technique- of present3tion*.
A comment by an another student implied that the medium
and the' technique of presentatlon magnlfled the cffect of a
lecturer’s mannerisms:
He was constantly concerned during the lecture sessions
with finding a comfortable place for his-hands and arms.
The right he managed to keep relatlvely still by clutching
the lectern. The left was constantly in and out of his
coat pocket, except to turn his notes. He appeared to be
constantly aware offfeing alone and very exposed to the
viewer. | found it ®ifficult to concentrate on hns
message, instead of his actjons.

17
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Concerning the personaiity ot the teacher, the students’
reports that an engaging personality had a positive effect on
the viewers’ interest in the subject confirmed McLuhan's view
that “‘even teachers on TV seem to be endowed by the student
audiences with a charismatic or mystic character that much
exceeds the feelings developed in the classroom or lecture
hall.*3 Za

0

SUMMARY AND IMPLICATIONS

A glance at the present state of ETV reveals a great need for
qualitative evaluation on a continuing basis, if ETV is to fulfil
its promise. To be sure, the students taking part in the U.B.C.
study found some things to commend. Studio techniques

including camera, lighting, visual aids, and audio were judged .

excellent; pacing, or the rate at which material is presented,
vias considered generally good; and Canadian Television's

“University of the Air won praise for its short presentations.

But it seems painfully clear that many adult educators are
failing to exploit to the fullest the potentialities of ETV as a
multi-sensory medium with a unique capacity to involve the
viewer. Tao often, they are looking in McLuhan’s rear-view
mirror, when they assume that the kind of presentation which
s appropriate for the classroom or the lecture hall is equally
appropriate for the television screen.

In the first place, the educator requires the expertise of the
media specialist, -if he is to present his ideas in the most
effective manner. Studio techniques can be crucial to the
success or failure of the educator in getting his message across.
There must be close co-operation then,'between him and the
media specialist, a pooling of knowledge and skills, in
designing programs. The designing of programs calls for them
to co-ordinate their efforts in determining course objectives
»ad stating them in behavioral terms. Such planning not only
gives the viewer a clear idea of what hecan hope to gain from
tire course and a means of evaluating his own progress; it also
cives him some indication of the role he is expected to play. If
this role is to be that of an active participant, as prescribed by
McLuhan, not a passive viewei, then the traditional lecture
technique, which the U.B.C. students reported as the one most
frequently used, must be drastically modified. Ways must be
found to give the viewer an-opportunity to ponder the ideas
presented, by the instructor, to argue issues with him, and to
pursue :ése issues farther if the viewer wishes.

One. whay-in which the viewer can be given an opportunity
10 ponder the ideas presented by the instructor is through
pre-reading suggested in the syllabi and in the viewers’ guides.
The material should be organized in sequential steps and
co-ordinated carefully with the ETV programs, so that the
viewer knows in advance of each, program .the specific
Questions that will be raised and can prepare himself
accordingly. In order that he might react to ideas put forward

-by the instructor, it is highly desirable to establish some form

of communication between them. The viewer could submit his
questions by mail to the instructor, or by telephone at some
point in. the program, or they could meet at weekly or
bi-monthly seminars. Viewers could also form listeni groups,
which would send in questions of common interest. Finally,
the viewer whose interest has been caught and who wants to
continue his education should be supplied with bibliographies
to guide his future study.

Concerning the evaluation of programs by the educator, he

would have to go back to his course objectives and devise a

guestionnaire or an interview instrument to determine whether

_he had attained them. Here, he would probably need the help
" of = -:‘;'Mrch team to test a random sample of the viewing

MERIC

Aruitoxt provided by Eic:

o
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population to find out, in behavioral terms, whether they -
understood certain concepts. For example, the course on
urban planning referred to earlier -might have included an
objective like this one: Given a knowledge of the forces that
created cities, the student should be able to discuss
intelligently the factors that produced downtown Vancouver,
and the factors perpetuating downtown and causing traffic
congestion, and to suggest ways (e.g. the impact of
technology) in which.to explore solutions. ? -
From the admijnistrative point of view, the chief problems
seem to be the timing and promotion of the programs. As

.mentioned above, the U.B.C. students reported on

tpe
inconvenience of the 6:30 a.m.jpschedule of the Vancoqur
station. Moreover, few adults would even know about fhe

" programs, since information in the form of a brochure or a

flyer from the station was available only upon request. The
station itself did not advertise the program, no notices
appeared regularly in the newspapers, nor was aﬁ’y advice sent
to educational institutions. ’ .

"No doubt much more could be said about the changes
required in order for ETV to best serve the needs of the mass
audience. That these needs are real enough is proved by the -
burgeoning public interest in adult education programs of all
kinds. Yet it must be remembered that the audience we are
talking about is not receptive to the standard lecture technique
so frequently employed by ETV. Indeed, the technique falls
dismally short of exploiting the rare possibilities of the
medium. Most disturbing of all, many educators seem unaware
that they are not reaching this audience, because they have
failed to provide for a systematic evaluation of the programs.
Until it is provided, there seems little hope that the programs
will show a progressive improvement, and learning will
continue to take place by chance, not by intent.

. REFERENCES
1. Harry L. Miller, Teaching and Leaming in Adult Education, (New
York: MacMilian, 1964, p. 283. ~.

2. Coolie Verner and Alan Booth, Adult Education, (New York:
The Center for Applied Research in Education, 1964}, p. 85.

3. Letter to John Ohliger, quoted in Listening Groups: Mass Media
in Adult Education, {Boston: Center for the Study of the Liberat
Education for ‘Adults, 19671}, p. 78. .

4. Jack C. Evarly, “Continuing Education Instruction Via the Mass
Media*” (Unpublished Ph.D. dissertation, University} of tilinois,

1968), p. 233. .
5. Ibid, p.261.
6. Marshall Mcluhan, Understanding Media: The Extensions :of
Man, (New York: McGraw-Hill Book Company, 1966}, p. 311
7. 1bid, p. 319.
_8.  Wilbur Schramm in a brief filed by the Fard Fpun ation to FCC,

quoted in Jack C. Everly, “Continuing Ed Instruction Via
the XMass Media”’, (Unpublished Ph.D. dissertation,
UniveWgity of tllinois, 1968), p. 222.

9. Miller, op. cit., p. 270.

t0. Everl.y, op. cit., p 174.

John W.C. Johnston and Ramon J. Rivera, (Chicago: Aldine
Publishing Company, 1965), p. 223. :
&

".
12.  Robert F. Mager, Preparing Instructional Objectives, (Palo Alto,
+ California: Fearon Pubiishers, 1962), p. 6.

McLuhan, ép. cit., p. 336.
£/1B—0October 1969




TELEVISION: A VIABLE CHANNEL FOR EDUCATING-:} ~
ADULTS IN CULTURALLY DIFFERENT POVERTY GROUPS?--A LITERATURE REVIEW

. Y
John A. Niemi and Darrell V. Andersqg)

. - A
. In seeking to answer the question whether television is a viable channel for educating
adults in culturally different poverty groups, we must first examine the nature ofs those
groups. The term "culturally different" is chosen in preference to the more general term
"disadvantaged adults." For, as meny writers point out, an actual culture of poverty
exists, embracing many sub-cultures. Here, the concept of "culture" is borrowed in
its traditional sense tc mean groups of adults sharing a distinctive design for living
(3) (13).* Among them are the urban poor, including ghetto’ dwellers like the Negro,
the Mexican-American, and the new immigrant; and the so-called rural poor, like the
peopie of Appalachia or the Indians on reservations. o )

Briefly, research in North America on adults inhabiting the povert§ groups has
differentiated them sharply froi» the dominant middle-class society by certain socio-
economic factors and the attituies which these engender (2). Rodman suggests that the
life styles of many of these groups could be appropriately labelled the "lower-class *
value-stretch." He means that they do not always abandon the general values of society,
but denerate an alternative set of values rationalized to their deprived circumstances. -
Thus, the concept of success as bgsed on high income ‘and educational attainment is °
stretched, so that a lesser degree of success finds acceptance. In effect, these groups
display a wider range of values than others within society (19). It should be noted.’
that some of the alternative values are at variance with those of the dominant middle-
class society, e.g., the orientation of the middle class to mastery over Nature, vers
the tendency of the poverty groups to stress immediate gratification. It was also ;gﬁﬁﬁv
in research done by Anderson and Niemi, that families in these groups entertained
relatively narrow expectations which perpetuate the cycle of poverty. Such.attitudes
were often reinforced by discriminatory practices or outright rejeetion on the part of
nﬁﬂﬁle-class society. One result was that the poverty groups ascribed only limited
value to education and showed limited aspirations for it. Moreover, these groups.
rejected the institutional structure of middle-class society in fqror of intimate
pgimary groups, often having c]g;g kinship ties (2). _

What are some implications of- the research findings for a&dult educators? Obviously,
they must find ways to communicate with these isolated groups of adults and help them.
The question then arises: Is television a viable channel? Certainly, television has
in aeneral proved to be an effective device for instruction (5) (16) (24). However,
the value of the medium for reaching the poor cannot be so readily established. The
reason is that research undertakei so far has been chiefly concerned with adults in

eneral, rather than with illiterate adults (5). Even after surveying several literacy -
projects throughout the world, Schramm and his colleagues could find little information
about' the value of some television pragrams associated with those projects (23).

What has emerged quite clearly is that to be effective as an educational medium,
television must be combined with techniques 1ike listening groups that have volunteer
teachers (4) (10) (18). Such progiamming calls for close co-operation between adult
educators and media specialists. A difficulty involved here is described by Power:

*Numbers in paré%theses refer to items in the bibliography beginning on page 2.
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“When you have two agencies co-ope>n§;ng - educational institutions and the ma§§
media - in a common endeavor, the project itself is not always of sufficient
. concern to either party for them to be able.to suystain the idea for very long. //
_ Each hai fear of the other party determining its objectives" (7. - —
One successful attempt at bringing these two groups together is represented by the >
University: of Marylandrs Instituie on Instructional Television and Adult Basic Ed-
ucation. Participants'include ARL specialists - both teachers and administrators - -
and television specialists. Each group follows ‘an accelerated course in the other's o
speciaity. The ABE personnel enjoy a crash course in televisiop, and the television- ‘
specialists (earn about adults in the poverty groups. Later, production groups are formed.
The outcome of this Institute was that: ABE personnel became enthusiastic promoters of.
television as a pedium both for attracting disadvantaged adults and as a device for
teaching them. e television specialists, in turn, became vividly aware of the plight
of the poor.and 10oked forward to designing programs for them in concert with the. ABE
personnel" (11)., . .
Ideally, all television programs for culturally different poverty groups should
include an evaluation design. Clearv explains why, in discussing the Universtity of
Wisconsin's Rura] Family Develop.ent (RFD) Program: -

"A research projec:is a waste of.time without evaluation: a projecti;?gh; onsidep
itself completed, yet, without evaluation, there is nothing to say what is godd -
about the project or what parts are bad and could be improved. Without evaluation,
" a project .gives no-yuide -1ines to others following in their path, and others will
not be ablé to make quick, accurate improvements. Evaluation is necessary for
programs" (7). . ) . . _ :
?
Without evaluation, Niemi warns. - Ty _
. " .s. it seems pairfully clear that many adult educators are failing to exploit /

“ to the fullest the potentialities of ETV as a multi-sensory medium with a unique
capacity to involve the viewer. Too often, they are looking in McLuhan's rear-
view mirror, when they assume that the kind of presentation which is appropriate
for the classroom or the lecture hall is equally appropriate for the television
screen" (15). :

-

-~

television as a device-for educating culturally different poverty g Therefore,
it was decided to examine a number .of representative programs direCteq to those groups,
to see what could be learned about the viability of televisions as a channel for reaching
them. The.seventeen selected programs are summarized in three Tables: Table I, Program
Identification; Table II, Administration of Programs; and Table III, Characteristics of

. Programs.

A survey of the literature reveals few research studies that fz::j;jy evaluate
oup

g .
Q TABLE I - PROGRAM IDENTIFICATION
PROGRAM IYPE OF PROGRAM LOCATION STATION YEAR
1. Streamlined English I Litecracy , Memphis, Tenn. (WKNO-TV) Commercial 1956
2. Streamlined English II Literacy Memphis, Tenn. (WKNO-TV) Commercial 1958-59
3. Streamlined English Literacy _ Florence, Alabama (Statg\‘EducationalfoGO
. - - of Alabama ETV Network) ~
4. Learning to Read Literacy : Baltimore, Md. (WBAL-TV) Commercial 1960

\
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TABLE I - CONTINUED . - . :
PROGRAM . TYPE OF PROGRAM LOCATION - STATION YEAR
5. PS # 4 . Literacy - ' - St. Louis, Mo.(KMOX-TV) Commercial
' . - (KETC-TV) Educational 1960
6. Learn For Living Literacy and English - : : '
as a second language VYakima, Wash. (WNDO-TV) Commercial 1961
7. Let's SEgak English Eng]ish as a second Toronto, Canada (CBCT) Commerct¥al 1961-G.
. . . anguage ' : e
8. Operation_ Alphabet Literacy Philadelphia, Pa. - Commercial . 1961 -
: (NFIL-TV? - :
9. Operation Alphabet ‘Literacy New York, N.Y. ngIX-TM)Commercial"1963
' S WNDT) Educational 1963 ~
. : . (WNYC) Educationa}t 1963
10. Operation Alphabet Literacy ‘ Shreveport, Louisiana :
: ) ' : - \{KSLA-TV) . Commercial ]963
11. Operation Alphabet _Literacy tate of Florida Commercial&“ 963
- . T Educational
12. Elementary English Literacy in English Zambia Closed circuit
and Arithmetic as a sec8nd Tanguage , TV 1963-65
- 12,0 VTR §t. Jacques Commiinity Development Montreal, Canada Closed
. A o circuit TV 1965
14. Operation Gap-Stop Personal and Social Denver, Colo. (KRMA) Educational 1967
A _ - Development :
15. Cancion de 1a Raza : '
("<ong of the People") Personal and Social Los Angeles, Calif. -  Educational 1968
Deyelopment of ~ (KCET) R (UHF)
-~ Mexican-Americans. - ' o '
o 6. Life Skills - o Human»an&asocial Princé: Albert, Closed 1968-71
, - Development - Saskatchewan circuit TV
17. Rural Family Develop- Person: d Social Madison, Wisc. Educational 1971
ment (RFD) . Development.of varal (WHA-TV S (UHF)
: families 4 = )
: ‘ . - "% i X R
. The seventeen programs. appearing.in chro order in Table I fall into four

categories: Literacy - eleven; English .As A’Se ond Language - one; Community Development #
one; and Personal and Social Development - four) Table I illustrates a significant trend
away from Literacy Programs toward more comprehensive programs on Persongls and Social
Development during the years 1956 to 1971.; ) ’ '

>

.TABLE IT - ADMINISTRATION OF PROGRAMS . :
A ~ ot Co, ~_ SCHEDULE # and

PROGRAM  PLANNING - o . PROMOTION DAY(S) . TIME(S) LENGTH OF PROGRAMS
- 1. Developed by personnel TV station and M-W-F. 8 p.m. * 42 half-hour programs
at WKNO-TV in consulta< community agency . 5 : _

tion with Frank Laubach. centers.

As Abozg. TV station and  M-W-F 8 p.m. 96 half-hour programs
o © communkty agency . : . '
' centers, - .

Florence State College. TV station, per§aﬁa1 M-N-F 8:30 p.m. 96 half-hour programs
- : contact, radio, news- )
3 papers, church an-
A . nouncements, and com-
: ‘munity groups. ‘
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1.

. . KCET and community,

PLANNING
Reading specialists and -
supervisors of adu]t ed-
ucation.

)
Curr1cu1um specialists
and TV sta%1on personnel.

v

TV .teacher. ‘

-3 .. .

£ -
LR

CBC and Metropo]1tan
Educational TV Assoc1a-
‘tion: 5

1

»

Schoo] D1str1ct of
Philadelphia and
Comm\n1ty organizations.

. 'Adv1sory Comm1ttee con-
;st1nq of union members o’ flyers & -posters

and personnel from other -
commun1ty qroups.

Lou1s1ana State Dept of
Education and Caddo Parish

" School Board.

Directors of adult educa-
tion, state and lodal. .

Un1vers1ty College of
‘Rhodes1a & Nyasaland.

St. Jacques Citizens
Committee & National
Film Board of Canada.

. ' School of Communication

Arts, University of
Denver

through Ford Founda- ,
tion grant. re

EY

-

- language newspapers

. Announcements’ -

community organ-
izations.

Ty stat1on, press Sat & Sun

inc]ud1nq foreian W .:Fsv

Advertns1nq agency M thru F
using posters, leaflets, #
flyers; alsi new5papers
rgd1o TV,

and brochures.‘

# AND

LENGTH orwRoekAMgw )
100 half-hour prc -ams.

6:30 a.m. 18 months . -

* —— .~ < ﬂ
- -4 ‘ | .
“TABLE II - CONTINUED «

. . . SCHEDULE .
PROMOTION .~ . DAY(S) TIME(S)
TV station anH\ Sat & SUN .8 a.p.
supervisors of initially -
aqu& education. ) r
v sfation & St.°

" Louis Board of Ed- & 7:30
ucation. p.m.
TV.station and hru F,

Ce
’

6:30 a.m. 20 hé]%zhour prpgrams

-~ [

v Q
" | v

12-12:30

78 haifAhour

p.m.1:30 proqramsv», :

-12:00 p.m..

6:30 a.m.
¢ programs .

N
L3

’

7 R N
fbb;half;hour,_

N v

\

visory comm1} ee using M tﬁru F 8: 30a m. 100 ha]f hour
" $:00p.m. programs N\
8:30p. m .

rib-

uted through co N1ty~or;

ganizations; .also, press

Schqgl Board.“ M thru F

¢

; . ©

State-w1de ‘using’ M thru F
personnel from var-

ious orgahizations

and TV statiops. L

Native employees-of =~
Rhokana Cerp. who ’ ’
participated in study.

g
St €;'%?acqu“es C1t1zens o
Committee

Un1vers1ty and TV M thru F
stat1on .

~8
M thru F
Spanish 1angua, media,
various agencies, pérson
to person, & sample
ep1sodes on video tape.,/yr

54;‘

-8
7 a.m.

S

»

{\ ..

100%ha]f:h ur'proyfams 2

.y h’,/

- 2& 100,ha) f-}oqr ‘program

12 p.m.&
6 p.m.

3 p.m. & €13 week serigs - 65
7:30 p.m. half-hour episodes

hal hour prograwsﬁi
. . : N
; : J .

T

S




'PROGRAM *  PLANNING
15,

Newstar. Training
Laboratory.

17. University of

Wisconsin RDF
staff. -

@

planning,
importance.

individual,

advisory boards. .

?

istribution.

lanquage media, various

" video-tapé. Finally,

12:00 noon.

"packages."

i

, CONTENT
1. Based pon Laubach's
Straamlined Epg-
* lish I Ser.es. -

F 2. Vowel sounds and
phoiss approach
d~veloped by
Laubach,

Staff, Saskatchewén .

promotion, and scheduling of programs,
The planning was of
stations, colleges, school boards,
originating with television teachers,

Apparently; the most exte

" Alphabet, Philadelphia, Pa.)

agencies, person to person contact, an
Program 17 (RFD, Wisconsin
advertising in four counties.

Concerning program/ times
Such times would
‘neqatively to a long serfes, s
runs counter to the evident pr
or very quick satisfactjon.

L]

Telecast to students
at home & in commun-
i;y agency -centers.

Commonplace adult sit- v
uations "acted out" on

telecast. Drill pro-

vided for viewers.

"¢ MBLE 11 - CONTINUED

- PROMOTION
As for "Planning."

SCHEDULE

.
3
o

v

Extensive multimedia M ° 8:30
advertising in four W 7:00
counties. . v Thurs. 3:30

Sun. 4:30

| A ¢

three types:

had newspaper,

undoubtedly discourage many viewers.

a.m.
p.m.
p.m.
p.m. <

# AND

DAY(S) TIME(S) ~ LENGTH OF PROGRAMS

52 half-hour
.M. programs >

1

1 Y

To adult educators and media specia]ists, the administrative decisions reflected in the.
as shown in Table II, are of paramount
organizational, originating with television
a private corporation, or national or state bodies;
directors of adult education, and < .
curriculum specialists; and community, originating with citizens' committees or valunteer |,

nsive promotion occured in Programs 3, 8, 9, 12, 15, and
Prograg 3 (Streainlined English, Florence, Ala.), used television, personal contact,
radio, newspapers, church arinouncements, and community groups. “ Program 8 (Operation

radio and television coverage and, in
-addition, hired an advertising agency to distribute posters, leaflets, and flyers. .
For Program 9 (Operation Alphabet, New York),
Program 12. (VTR- St. Jacques,
- Citizens Committee, and Program 15 JCancion

an advisory committee directed a similar
Montreal) was promoted through a special

de Ta Raza; Los Angeles) .enlisted Spanish .
d sample efisodes on
)“relied on extensive multimedia

» several weré offered ve;y early in the morhing or at

Others would react

uch as programs running for 100 half-hours.
eference of individuals in poverty groups for

Such planning
immediate

The need is for programs to be designed in smaller

. TABLE III - CHARACTERISTICS OF PROGRAMS

PROCEDURES COMMUNITY ASSISTANTS

Volunteer teacher

assistants at \com-
\munity‘centergs\t)

"MATERIALS

’

EVALUATION
Produced : ,
locally for -

- students &

volunteer

- teacher assis-
- tants. -

Metropolitan

orkbooks
for students.Achieve-

ment ‘Test
(MAT) - 61
showed aver-
age reading
achievement
2.6 grades.
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s CONTENT
3. Kinescopes of content
ur der 2, above.

. Short story, with
emphasis on word rec-
ognition, vocabulary. .
develo t, reading
comprgbensi n.

. Association of 40-
‘odd basic speech
svunds with letters,
using large drawings
& nonsensg lines. In-
formal discussion by
teacher of timely
topics.

. Word recognition
skills, by presen-
tation of new words
& a short story;
also manuscript writ-.
ing.

. Basic, everyday sen-
tences ,»with empha-
sis on the sound
qualities, rhythms,
& pitch variations
of English Sentences
were translated in-
to mi.y languages.

. New words, related
to a three or four-
sentence stary based
on evrryday s1tua—
tions.

9. See 8 abnye.

Q

.

. at centers 1like

-6 -

-

‘TABLE ITI - CONTINUED

PROCEDURES COMMUNITY ASSISTANTS
Telecast to students Volunteer teachers
at centers.

. ey b

schools & churches.

Telecast to. home
audience by TV
teacher-personal -
“ity.

-

, s
Telecast to home audience
by "host teacher" &
others.

-

teachers
meet wi
qroups..

day situations famil- trained
iar to students, talked viewi
informally with them,
& sometimes included
3 or 4 of them as a "class."

TV teacher used every- Volunte
K

\

~
L]

TV teacher used conver-
sational approach, drama-
tization, & pictures, &
encouraged mimicry by
viewers,

<

\

TV teacher presented ™
material in manuscrefit
on a large flip chart -
for four programs & re-
viewed material on fifth \
.program. \

v

See 8 above.’

»

56

\

~d
MATERIALS
Workbooks

& locally

EVALUATIO
MAT-254
showed aver-
developed age reading
materials achievement
- for students2.5 grades in
work know-
ledge & word
discrimina-
tion.

Mimebgraphed Based on
supplemental .practice
reading & prac- sheets
tice sheets for ’/(-\
Ztudents.

Supplementary
self-help charts
& practice sheets.

Supp]eméﬁfa] _
th materials avail-
able for practice,

revidw, %self-

help.

, Textbook Interviews
‘Let's Speak with random
EﬁﬁTTgﬁg__'samp1e of

Co 1026 respond-
ents and 368
serious view-
ers showed
that program

- reached those
“'who need it
most.

Printed supple-

mental materials
coutd be-purchaséd

for $3:5 er - . .
available as a TV

Home Study Book,

with progress tests
from NAPSAE, for $2.00.

NAPSEA's TV HOME HOME

tudz Book.  Final test

used to
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CONTENT

See 8 above.

. See 8 above.

2. Elementary English

& Arithmetic.

TABLE JIT - CONTINUED
PROCEDURES

\

w

Research study: Group I
(19)-TV program as in 8-
above; Group II (23) TV
program plus teacher pre-

sentations; Group III (36)

sregular classroom program
of Titeracy instructiom.

1

plemented by adult
education classes.
Research study in-
volving 243 adults.

°.

&

Research Study: Group I-

TV programs & follow-up by

classroom teachers ;Group 2-
TV programs only; Group 3-

classroom teaching only, by

classroom teachers of Group 1;

Group 4-regular classroom -
teaching only.

D7

COMMUNITY ASSISTANTS MATERIALS

-

See 8
\f,wa/
\

L

" See 8 above- sup- \. Directors of adul{§<:;ee 8
education & vol/f
unteer teachers.

above.

New Ship
primers & .
workbooks ;
models,
pictures, &
puppets.

EVALUATI

identify Hn-

dividuals’
who had re-

mained with

series &
achieved min-
imal Titeracy
2500 passed
tests.,

Group I-only
one student
took a stan-
dardized test
Group II-
Standardized
test showed
average grade
increase of .
1.32. Group
III-Stan-
dardized

test showed
average grade
increase of
1.55.

Gilmore Oral
Reading
revealed that
156 scored
less that 3.0
(109 below
1.5) & only
87 scored
above 3.0.

Educational
Attainment
Grading

Tests showed
gains in Eng-
lish & Arith-
metic in all
groups. No
statistically
significant
differences
in gains made
by -each group
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15.

16.

in the poverty groups

(Memphis, ‘ienn.

+  CONTENT,
C munity problems
raised bv citizens.

-

i

. infuwation about

where to g0 for legal
aid, how buaget,
what to do. in case

-8 -
TABLE 111 - CONTINUED
PROCEDURES COMMUNT

Citizens' Committee
taped fellow citizens,

.& then held public

meetings to view edited
tapes on closed circuit
& discuss problems. -

Déytine serial format.

of medical emergencies,

etc.
N

Thi-reen major themes-
probleric reiating to

1 iemployment & jote
train:ng, welfare,
family roles, etc.

"Open line" (telephone)

auestions of most in-’
terest were recorded
for discussion on

TV by experts.

Information-giving,
e.q., teaching of
reading & arithmetic;
personality develop-
ment; social skills;
job skills; community
development ., ‘

. Practica. skills rey-

ularly needed by rural
adult, e.q. ordering
from commercial cat-
alogues, registering

Soap. operas prepared by
Mexican-Americans; also
“open Line" servicg\

Pre-taped lessons discussed
in class, role-playing &
simulated experiences.

4 v

Telecasts to homes, sup-

s o
TY ASSISTANTS MATERIALS EVALUATL,
VTR unit. :
Follow-up in-
terviews indi-
cated that '
viewers liked
- programs &
L - Tearned from
them.

Personal inter-
views of 397;
of 211 who

e . viewed program,
68% watched in

* groups & 21%

thought the pro-
grams helped
them.

Prepared
video-
tapes.

In process.

o

| &
Home visitors, Home study In process.

plemented by non-graded whose function materials

home study materials.

“or Medicure; concomitant

computation & communi-
-~ation skills.

1. Jliteracy Programs

On the busis of previous experience, early televi

emphasized basic skills in language, reading,
a5 a foundation for furthed@vocational or social education.
, 1956), the first American literacy campaign

is to help -nongraded. .
students become

independent

Tearners. *

sion programs prepared ‘for adults
and simple arithmetic
For example,. Program 1
lTinked to television, drew

on k2 consultative services of Laubach (4), and used his streamlined English I series.

A unique ch
(some of th

aracteristic of this early Program_is the use of volunteer teacher assistants
em former illiterates) at,31 community centers.

Program 2, a follow-up

to 1, stressed vowel sounds andthe phonics approach to reading developed by, Laubach.

In the situations that were’ "acted out,"

«:acners took part. The drill provided for viewers consisted largely of work repetition.

no one person

58

ality dominated, but several

Y
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Fvaiuation by means of the Metropolitan Achievement Test, administered to a group of

61 students, revealed average reading achievement of 2.6 grades (10). An average of .
2.5 qrades was reported by Peerson for the 254 individuals who completed Program 3
(Florence, Alabama, 1960), after viewing kinescopeé of Program 2 (18). It is of

interest Lo note that 608 enrolled in the Alabama program at the start, out of 105,310
functional illiterates in the broadcast area. This same series was also telecast in

North Carolina, South Carolina and Georgia (2) (5) (10).

Two other literacy programs developed in the early 1960's were reported by Cass
(5). Program 4 (Learning to Read, Raltimore, Md., 1960) had a potential audience in four
states and in Washington, D.C. Comnleted practice sheets returned by persons, who
,received certificates, constituted the only feedback. For Program 5 (PS #4, St. Louis,
Mo., 1960), some feedback was probably provided by viewers who were invited to a party
to meet their television teachers. The 60 viewers who atténded subsequently helped to’
pubTicize the series for others who miq3t benefit from it.

.Literacy Programs 8, 9, 10, and 11/are studies of four attempts to utilize the
material known as Operation Alphabet. This project, Program 8, was bequn by the Div-
ision of School Extens.on of the.School District-of Philadelphia in 1959, with the
help of many community organizations, and telecast for the first time in 1961. It was
expected that a conscientious adu.t learner could reach aporoximately third grade level
in reading and writing after completing 100 lessons. An estimated 50-75,000 people
benefited from the Program, judging from letters éxpressing appreciation and requesting
a re-run of the series; from the number of sets of matérials delivered; from 2,500
test letters corrected and returned; and from an increase of 25% in adult enrollments
in basic education classes in the public schools. The apparent interest shown in the
Philadelphia venture caused NAPSAE to obtain the copyright for both the television
series and the supplementary materials. NAPSAE also developed a guide specifying steps
to be taken by communities tu promote the series. )

For Program 9 (New York, 1963), the advisary committee which planned the program
used the NAPSAE quidelines for Operation Alphabet. Completed tests returned by persons,
who received certificates, provided the only feedback (5). Program 10 (Shreveport, La.,
1963) involved a research study conducted by the Caddo Parish School Board, in co-
operation with the Adult [ducation Section of the State Department of Education. Par-
ticipants were evaluated by standardized tests (1). Program 11 (Florida, 1963) was
also a resedarch study, in which 243 adllts were evaluated by the Gilmore Oral Reading
Test. One eflanation why so few of them reached the third grade reading level, as
anticipated, is explained by Bunger; she points out that most students stopped watching
the program reqularly after the twentieth lesson. She also discovered that adults
who had studied in groups achievnrd significantly higher scores than those who had
studied individually. Contrary to thé& Philadelphia venture, Bunger found that the
telecast did not seem to affect enrolliments of adults in public school adult literacy
classes (4).~\\ : ’

In concluding thi: .J'scussion ®f Uperation Alphabet, it must be said that although
rnany cities repeated the series sevérai times, little accurate assessment was made of
its impact, because of a lack of funds for record-keeping and researgh. -In short, the
considerabte claims advanced for the: success -of the series in the United States have
becn based chiefly upon television station ratings, not on any kind of formal evaluation

(4) (5). | | | .

Two literacy programs remain .to be discussed. One of them, 6 (Learn for Living,
Yakima, 1461), addressed two audffences, the adult illiterate and the foreign-born
adult. Thus, it combined a literacy proaram with instruction in Enqlish as a second
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lanquage (5). The second pregram, 12 (Elementary English and Arithmetic) was conducted
in Zambia i 1963-65. It is included because it is a research study aimed at judging
the efficacy of te}evision for teaching literacy in English as a second language tq adult.
The individuals in“the four groups, drawn from all over Central Africa, were matched on
Enciish and Arithmetic attainment, non-verbal ability, and formal education. The tele-
vision yrocrams, beamed to Groups 1 and 2, emphasized a visual approach whenever new
material appeared. along with miming and dramatization by actors. As dialogue between
teacher and student was considered the key. to learning a second langquage, a unique
épproa n was used with Group 2. Th2 television teacher would pose questions to the
viewcrs, each une t2ing identified by a number from 1 through 20. As the television
teacher could not hear the answeérs, they were checked out by. the classroom teacher
and thé students themselves. The classroom teacher then advised the television teacher
of any difficulties. Althouch Group. 3 had classroom teaching only, their instruction
came from the same teachers -ho had followed up the television programs with Group ]
anc who had access to all the television-materials. As Table III indicates, Group 4
had astruction from reqular classroom teachers withou reference to television.
Although the results showed no statistically significaﬂt differences in the gains
nade by each oi the four groups, it appeared that Group 3 experienced one of the most
effective me.nods of teaching tnqlish as a second language. However, it must be added
that this sam2 Group was considered to be more highly motivated than the other Groups’,
becau:e their attendance in this class formed part of their training as mechanics (8).

2. EMGlish As A Second Language Program

Program 7 (Let's Speak English, Toronto, Canada, 1961-62) relied for feedback
-partly on 1026 respondents randomly selected from a telephone«survey of some 10,000
households, and partly on 368 "serious" viewers who had sought more information from
CBC-about the program. From the 1026 respondents, descriptive data were gathered about —
audience characteristics such as lanquage backqround, proficiency in English, and level
of education. It was found that those adults with the lowest proficiency in English
persisted with the program; in other words, it reached those who needed it most. A
high proportion of the persistent viewers were immigrants who had come since 1956. It
was also found that lack of formal edugation was not a deterrent to viewing the first
place, or a crucial factor in determining whether a person stayed with the course or
. watched only casually. The 368 "serious" viewers had the highest degree of involvement
in the program. Analysis of the data gathered during interviewes indicated little
resistance ‘on their part to the mimicry approach. Of this group, 334 gave information’
abouvt their viewing habits. It revealed that those who watched the program in groups
tended to be more regular viewers than those who watched it alone (12).

3. Community Development Program

Program 13 (VTR St. Jacques, Montreal, 1965) involved the use of closed circuit
television by a Citizens Ccmmittee to.stimulate social action in the poor district
of downtown *oatreal. The Committee was given the use of“5‘172“~videc.gggg recording
(VTR) urit by .tne National Film Board of Canada. Through this medium, peopTe were
encouraged to voice iheir problems. Later, when viewing the tapes on closed-circuit
television at publ.c meetings, neighbours recognized- common problems and began to
~ seek solutions. One project attributed to the efforts of the Citizens Committee was the
establishment of a Citizens Community Health Centre, which is still operating (27).

4. Personal and Sociai Development Programs

Programs 14, 15, 16, and 17 all relate to personal and social development:. Program -

f
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4 (Opc. stion Gap->top, Denver, 1967) emerged in response.to the needs of 649 heads of
nouschcld ince -viewed in an urban housing development. To interest people in watching
the program', four motivational corditions were set up: no contact, the interview
~ contac., ¢ phicts, and money. It was found that the paid viewers watched the largest
nter oy prootums.  cviluation was based on follow-up interviews, which revealed fav-
c.r.,le ttitudes on the part of viewers (25).
Pr an 15 (Cancior de . Raza, Los Anaeles, 1968) catered to the needs of

Aiveu=Ar rice s urder . grant gf $625,000 from the Ford Foundatioq) Through the
“toap pera,” resca s of social ~djustment were presented in the context of a barrio
fam:1-  the telephone "open line" (lLinea Abierta) to the television station not only
cave feedbacn to individual viewers, but provided actual content for a panel of community
experts, who discussed' e most re.evant questions submitted. Further feedback was
sought throudh_telephore surveys to determine viewer reactions during the airing of
programs. 1t w g/ieassuring to find that the objective of making the programs seem
credibie wds apparently achieved. In two telephone surveys, over 60 per cent believed
tnat most of what they saw was true, and 30 per cent believed in part of it. Over
two-*hirds of the viewers thounh§ they had learned something about the problems presented.
But the mns: si¢, «f cant firing Was that many viewers were taking actions which they
wouid not ordinarily have taken. The major purpose of the Program - to assess the
efiects of ‘nTornction input via tie soap opera upon attitudes and behaviours - was
evaluates in interviews mcntiv.ied the emphasis placed upon education. An ‘increased
knowledge of community and a modification of complacent attitudes was thought to be
reflected in the claim of 4 out of 10 viewers thab they were considering joining
community, social anc political ornanizations (25).

Program 16 (Life Skills, NewStart, Saskatchewan, 1968-71) presently emphasizes
applied problem-solving, Evaluulion of the Program has been an ‘on-going process. The
— value of the video-tape recording unit (VTR) has been recognized as affording students and
~ coaches opportunities to practise life- skills and to receive immediate feedback. In their
progress through the course, the students engage in more complex case studies and role
plays which are designed to test the skills they are learning; aqain, the VTR permits
them to observe their progress to date. So far, Saskatchewan NeWStart has used VTR
continuously for more than two years with over 200 students (20) (21). : .

The most significant cha.acteristic of Program 17 (RFD, Wisconsin, 1971) is the
innovative home visit, added to the well-established combination of television and sup- <.
plementary home s:udy materials. The content, oriented to the problems and needs of . ;
tha rural farm families, is unique in the sense that the wide variety of needs has
r- cossitaced abandoning tle traditional scope and sequence of such programs. The value
of this approach is that the Wisconsin Program is geared to a "drop-in" rate, instead
of a "drap-cut" rate. As PFD is a field study, its evaluation will aim at producing
. Forr ion 1 -lated to ~pplied decision-making... It is hoped that the home visitor

(Wi.i ootai data, tirough special achievement tests, concerning an individual's ability
to - ope v ith the problems. Atttude measures will be used to evaluate his self-concept,
Fi. cttrtuge towacd 1earnihg, and his'sense of control over his environment (7) (14).

Summa., ' A &

ctv Aay the mosvt significant finding in the analysis of the seventeen programs

has been the dearth of adequate instruments for gathering data. Instead of developing
research instruments specifically for evaluating the unique contribution of television

- tae =ducaiion of adults in poverty groups, some program planners have relied on tests
designed for use in formal classroom situations. As a result, few programs.hzd adequate
researcr designs for collecting data about behavioural ch nge. However, in the literacy
prc3nams, there is some evidence~that television alone is less effective in its results
tien instructisn by a conventional classroom teacher. It may well be that the impersonal
*nd m&ss ‘& ur2 of televisicn runs counter to many basic values of the poverty groups.
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\s yei, this crucial matter has received scant attention from the programmers. Another \\\\
50R, "edlew nas been the ual attempt to obtain data, simultaneously, on the appropri-

atnc.. of .h2 programs as a whole and on the achievements of individuals. The first tas

“ra, 0. - 1!uq auaiences, is one in which the media specialists have expertise; the
nther, b2k vioral change, is the province of the educatox.- Finally, the importance
A .. .. 'st be taken into account, as they relate fo both days and times, and so

TSt Lo neea to package programs into smaller units.
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The Open UNIVERSITY
INFluence on Norrth AMERlCA?

P

As recently as 1967, Great Britain's

Open University was a mere idea which
had appeared in a government white pa-
per entitled, “University of the Air.”’ Sub-
sequently, a planning committee met to
work out a comprehensive scheme. In
May 1969, this.plan became a reality with
the granting of a Roval Charter. The first
students began working on their degrees
in January 1971. Now, in june 1973, the
Open University has had its first gradua-
tion ceremony (involving more than 800
(%raduales), and some of the carly criti-
isms directed at education via the
“telly"" have subsided. .

The Open University is a phcnomcnon
of the media age. To be sure, its compo-
nents include the established elcmcnts of
individualized learning, correspondence
‘texts, auxiliary materials and required as-
signments. In addition, study centers and
residential summer schools provide help
and guidance to the home learner. But
the new feature of the Open University is
the combining of thosc eléments with TV
and radio broadcasts. Programs via these
media are transmitted twice - once dur-

ERIC
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ing the week angd again at the weekend.
The TV programs are 25 min in length
while the radio programs last for 20 min.
The policy of the Open University is to
usc the broadcasts as supplements to cer-
tain courses. The wide range of these pro-
grams results in an unusual learning ex-
pericnce not only for students of the
Open University, but also for others who
are not enrolled in it. Although there is
no way of determining this spin-off audi-
ence, the high sale of Open University
materials to nonstudents is one factor
supporting its role as a catalyst in society.

To academics, the Open University has
demonstrated the possibilities of radio
and TV for educating large audicnces.
How was all this accomplished? Appar-
ently one of my real concerns {expressed
in previous columns) has been overcome,
namely the seeming inability of the aca-
demic and broadcaster to cooperate in
designing educational programs. In the
United Kingdom, the Open University
turnishes us with a striking model of such
a partnership. it has enabled BBC produc-
ligp teams to develop the TV and radio

65

components of the courses with the
course teams, which include the academ-
ics along with other individuals responsi-
ble for the non-broadcast media materi-
als. This team approach has brought
about a greater appreciation of each
other’s expertise and has resulted in the
translation of educational ideas .into
media programs.

Is there anylhmg whnch we in North
America might gain from this experience?
All over the continent, supporters of an
alternative type of hlgher educallon are
hallmg the concept of the Open Universi-

. In order to determine the cffective-
ncss of the materials and the cfficiency of
the procedures for using them, four
American universities agreed in Septem-
ber 1972 to participate in a one-ycar trial
of using the Open University materials.
The parnc:patmg universitics are Rutgers,
the University of Maryland, the Universi-
ty of Houston and California State Uni-
versity (San Diego). These programs will
be cvaluated for the College Entrance Ex-.
amination Board by the Education Test-
ing Service of Princeton, N.}. While it is
too carly to predict. the impact of the
infant Open University on North Ameri-
can education; we can speculate that the
ideas so fruitfully expfored and practiced
in Great Britain will gain increasing atten-
tion here as time goes on. - ]

by John A. Niemi
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Today, thc governments of both the
United States and Canada face complex
social issues which, if they remain unre-

solved, could lead to revolution. The situ-

ation could perhaps be helped by devising
educational programs for radio broadcast-
ihg, It may sound strange to turn to ra-
dio, which, in the dazzling light of the tv
screen, has often becen shoved dside as an
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anachronism, Yet there are signs of re-
newed audience interest in such programs
as "Talk Shows,” where listeners are en-

‘couraged to telephone their “Hot Line'”

host. On radio, these talk shows have the
advantage of being available to anyone
anywherc, even while driving his car. Al-
5o, they are “local,” and they appeal to

individuals in all conditions and all walks

of life: the shutin, the professor, mem-

bers of minority groups, etc. To their-

host, they can unburden their hopes,
their frustrations and their opinions on
current issues. In short, the talk show is
unstructured, and, to many pcoplc,/‘zzn-
tertainment.” .
While this unstructured approach. has
merit, there is a danger that superficial
exchanges of views on complex issues
could further polarize individuals in an al-
ready polarized society. If these,issues are
to be fairly dealt with, they need an edu-
cational emphasis, and it is here that we
could exploit the full potential of the talk
show in this decadeOne immediate step
could be the joining of forces by the edu-
cator and the broadcaster, The educator
would benefit from the experience of the
talk show host, who provides a public for-
um for alienated people and others, and

whose “‘style” encourages them to re-

spond. And the talk show host could
benefit from the educator’s knowledge of
the adult learner, the educatiohal process
and the availability of both hurgan and

-
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material resources. Together, the educa
tor and the broadcaster could formulate a
puepose for locally designed radio pro.
grams, to guide the adult who ‘might
otherwise become confused by a heavy
input of opinion and misinfusiation.-

For example, if a vote is peAding on an
important school bond issue, &' purpose of
the talk show would-be to present the
arguments pro and con. The t1alk show
host could go beyond the question-
answer technique 10 use ihc.pdncl, the
sociograma and the Tecture, thus making
the program an actual learning experi-
ence, insicad of merely a “beef box."
And the educator might find it easier 10
recruit other community personnel for
the program, c.g., agencies might supply
booklets on drug addiction or parent edu-
cation, libraries might suggest booKs and
periodicals which present both sides of an-
issue, the local college or high school
might contribute staff or facilities. -

Now is the time for the educator to
“opt in" and rediscover the potential of
radio in the current decade, A unioh be-
tween him and the broadcaster could
bring responsible local programming, en-
abting.adults in their turn to rediscover an

‘almost forgotten concept of "“commun-

ity''—that of a town mecting, conducted
in this case via the radio arid the tele-
phone. * . 8 ]

by John A. Niemi
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Life Skills and VIR

NEw START~

' The Life Skills Course at Saskatche-
wan NewStart (a joint venture of that .
Province and the Federal Government of

nada) relies™heavily on VTR for the
raining or retraining of unemployed
adults. These adults, who are frequently
characterized as “under educated,” "dis-
dvantaged,” or ‘“illiterate,” belong to
any culturally different poverty groups.
ten, they hdve, been rendered unem-
ployable by the demands of a technolog-

lage. -
rThe basic phllosophy of Saskatchiewan
ewStart, located at Prince Albert, is that
the task of educating these adults encom-
asses much more than -a minimal pro.
.ram of reading, writing and computa-
ion. Instead, these skills are viewed as a
foundation. for life skills considered vi-
lly necessary if-indfuiduals are to func-
q'iaon effectively in thef jobs and, in gener-
I, to live equably with their fellqws.
In the Life Skills Course, students fol-

low a planned sequence of experiences in

five basic dreas: self, family, leisure, com-

munity and jeb. For example, they learn
the social skills required for sausfactory
family living, for constructive interaction
with community agents such as police,

and for success on the job or when work--
ing as a team with friends. In all these.

activities, VTR plays a crucial role. Ob-
serving himself on video tape, the individ-
ual analyzes how he functions in agroup,
including the impact he makes on it, and
he begins to understand his relauonshlps
with others. Hopefully, he gain{ insights
into his own attitudes that inhibit com-
munication and co-operation. The contin-’
uous nature of the feedback allows him
to study his behavior at various stages and
to chart his progress. No doubt some of
these adult students will react strongly to
non- verEaI cues, a familiar form of com-
municatjon because of the students’ re-
stricted verbal facility. -

As he progresses through the Course, |

- the, student encounters more complex

role plays and case studies designed to
test the skills he is acquiring. Always,
VTR gives him feedback. -In addition,
VTR helps the staff to evaluate their per-
formance and to upgrade it.

VTR is also useful for applied
problem-solving as it relates to personal

-business. Video tapes, followed by discus-

sion, demonstrate how to open a bank
account and how to buy a travel ticket or
a money order.

In the Life Skills Course, as in any
teaching-learning situation, there ‘are po-
tential problems. One might be the in-
clination of the staff to proceed too
quickly or to expect the students, over-
night, to surrender deeply rooted habits
of thinking and acting. Another problem
is providing professional help for the oc- .
casional student who finds the new exper-
iences’ traumatic. The Saskatchewan
NewStart people are keenly aware of
these problems, as they carry out their
imaginative program, one that ‘has at-

- tracted wide attenfion in other parts of

Canada and in the United States. It is too
early to assess the full impact. 1. have no
doubt that in taking maximum advantage
of VTR as a training tool, Saskatchewan
NewStart has made a dlstmctlve ‘contri-
bution to adult education._

by John A. Nleml
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Eskimos and film- |
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How can rural Alaskans participate in
the process of decision-making which af-
fects their well-being? With the awaken
ing of the north, this is a kcy question
that cannot be dismissed lightly. The two
factors, cultire and geography, which
have “formed the basis of operating as-
sumptions in the past, now must be re-
viewed. L

An exciting approach to this process
has been developed by the Skyriver Proj.
ect, a federally funded project that relies

~on film and vidco tape to present a com-
» munity’s view of an important issue. In
deciding to usc these media as tools for
. community involvement, the Skyriver
Project drew its inspiration from Chal-
‘lenge for Change, a program of the Na-
tional Film Board of Canada. )

Initially, SKyriver has undertaken the
major part of its work in the Eskimo vil-
lage of Emmonak, Iocated un the lower
Yukon, a scant six miles from the Béring
Sea. To the 500 residents of this remote

village, the 'media have meant the attain-

L

Qo . N
ERIC
‘

.

~he making of A position ek

ment of two objectives. First, the media
have given thdpeople of the community a

tool to use in approaching the difficult

task of problem-solving. To discover what
issues are close to the hearts of the vil-
lagers, a. community developer chosen'by
them leads discussions, conducts inter-
views on filins and disseminates the iffor-
mation to the people. When the issues
have been identified, selected individuals
or groups voice their opinions and offer
solutions, and the sessions are filmed or

-1aped. Later, the people involved in the

interviewing edig the film in private, until
they feel that it fairly represents their
ideas.

by the general community, so as to pro-
voke discussion. Here is the crucial point
in” the process, the moment when the
community learns where individuals stand
or' vital issues. When a consensus has been
arrived at, a filim or video tape is made to
record the official position of the village,

The edited fitm or tape is then viewed -

The second objective of the, “positiofr

~

~Milm® is 10 communicate the needs of .

‘logue among then

. b
]

rural Alaskans to government agencics -
who formulate. poligivs. In the past. these
policies were frequently: made irran Jquto-
tic manner'and based on incomplete or
misteqding information. Goverament uoiii-
cials, 1 eir turn, are gisen the oppar-
tunity to prdsent their side on video tape
o the villagers\gesulting in further dia
Howerver, the dsual
pnt officials is 'to go
and talk with them. <

directly to the feopl
-~ What have brenyome of the resuits at ™~
t has its own local

er and its own camera
and film. The vilfagers have experienced
the process of fijm-making and now ap-
preciate its impprtance as a means of.
identifying issuef and getting community
opinion and support. Same of the issues
on which the community developed a
“position film" are the boardirg school
program, the food stamp_program, hous
ing projects and land “claims. As an
example of the kind of social actio that
ensued, onc*film caused the Department -
of Education to review its policy of sup—~%
porting boarding" schools over regionat
high schools= As the use of media in this
fashion spreads, it is certain that more\
“‘position films” will be_ forthcoming
from native peoples in Alaska and else- ~
where. . ]

by Jehn A, Nlemli _
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Video Cassertes and Sofrware: Two Strategies

So-called futurists have pointed to
numerous implications arising out of the
, Video cassette revolutign. This phenome-
non, which lets the viewer select pro-
. grams from a.'bank” at a flick of his
wrist, will grow and change with the con-
tinued refinements of technology. A
major problem that plagues our futurists
is how to develop "*software” to'meet the
_expectations of both viewer and educator.
Without appropriate software, _ the
danger exists that the hardware will domi-

nate the scene, beceming an end in itself |

instead of a means. What strategies could |
be employed to prevent this happening?
Here, | would like to explore two that |
focus attention on training more people
in the intelligent planning of learning ex-
periences for the visual medium. Both
strategies involve a systems approach de-
signed to give professionals and para- -
professionals certain insights into the
knowledge, skills and attitudes essential
for the task.
" The professionals referred to may be
educators or producers (media special-
ists), and the task is to provide the sétting
and the experiences which will enable
.each group to become better acquainted
with problems besetting the other. Edu- _
cators would come tagppreciate the diffi-
culties involved in designing and produc-
ing programs, e.g., scripting, lighting, cast-
ing and studio techniques; while produc-
ers. would realize the complexities of the
teacher-learner transaction, e.g., setting -
meaningful objectives, selecting appropri-’ ’
ate ‘techniques, pacing material, etc. Suc
cessful attempts to foster such mutual un-
derstanding and cooperation have, ‘been
made at Summer institutes on Instruc-
tional Television and Adult Education at
the University of Maryland. There, @dult
educators have learned much about TV as
a teaching device, and TV experts have
become awage of issues affecting stu-
degts, administrators and teachers in
adult basic educatiop programs. Both
groups have put their new insights to |
work in a systems approach to desighing
programs. Such collaboration, which "~ -
could happen through worksho&, insti- |
tutes and short courses, is inyaluable as a
first step toward sbringing together the
two groupsdmost vjtally concerned with
the video cassette medium: But much re-
mains ta be dofe. We must organize, at
both graduate and undergraduate levels,
courses .which would have the avowed
aim of stimulating educators and produc-.
ers 'to develop jointly, a rationale and
modus operandi based upon the expecta-
tions an'd,geeds of the learders. -

The second strategy | have in mind --
that of involviag para-professionals
possibilities yet to be clarified and ampli- ’
fied. | refer, of course, to training laymen |
toluse the VTR, Such training could take

place i{n community development pro-
<
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grams, with the community as a work-
shop for para-professionals. Should any-
one doubt the potential of such training,
he has only to examine the National Film
Board of Canada's Challenge for Change
programs.

« Upon acquiring sd®h experience, para-

professionals would unite with communi-
ty groups to put together programs with
and for local cable operators or even PTV

&

_demands services of trained personnel.

stations — programs that are not available
through national networks. The emphasis
which many stations are placing on com-
munity programs, featuring lecal issues,

My plan is, then, that we match our
enthusiasm for the hardware called video
cassettes with an equally vital interest in
the software. Is something wrong with
our priorities when we train people metic-
ulously to,use.a machine, but neglect to
trin others to design effective programs?
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