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| " EOREWORD

In the original proposal submitted as the work plan for ‘the re-
search effort reported hereinh, a rather ambitious but still rela-
tively ‘orthodox statement of work was delineated. The attempt
was to be made to determine factors associated with high and low /
rates of attrition of ethnic minority students “in wocational |
education programs. These factors were to be related to six (6)
functional areas of the instructional setting: _ )

1. Teacher characteristics

2. Teaching techniques

i

3. School atmosphere ' ‘ o

4. Supportive services (placement, couseling,«
financial aids, etc.)

5. Participation of parents and community '

6. Organizational format, ’

Additionally, the sample programs, to be drawn from approximately
fifty large school districts dcross the country, were to be divided
into 2 numbér of stratifications to yield more refined data con-
cerned with (1) types'of programs - high schools, community colleges,
"and exemglary other vocational programs; (2) four major ethnic or
racial groups = American Indidn, Black, Spanish-speaking and Asian;
and (3) -five “types' of occupational g&ésses - union-craft, new .
careers, business, preprofessional and those traditionally associ- ,
ated with female énrollpents - cosmetology, vocational nursing, etc.
The end in view was the’ construction of models of these programs,
composed of élements associated with success in terms .of attraction

and retention of minority students.

a
1

¢

9
141 ' ,




The methodology was traditional,” Course profile sheets were to
give pertinent data about programs, enrollments and attrition
rates, so as to permit selection of a4 representative sample of
programs to be canvassed. Once identified, the programs and
classes, through their teachers and students, were to be surveyed
by questionnaire concerning the faetors relevant to the study.
Follow-up visits to a selected sample of high and low drop-out
programs were to be made to reinforce data elicited by question-
naire. -All data was, then to be analyzéd and conclusions and
recommendations formulated. ©

The larger school districts across the country, with some notable.
cxceptions, were desirous of participating in the study. Pre-
liminary indications, as late as the sixth month of the contract,
were that some sixty programs, fulfilling all expected protdcols
and stratifications, would be included. Beginning about the
seventh contract month, two events critical to the anticipated

successful conduct of the 'study occurred: ﬁ

1. The Parents and Students Educational Richts -and’ Privacy
Act of 1974 (P L. 92-73%) whicr impoliad a »rescriniion
on_the release of studznts' namss and addresses wichout
parental pz2rission, pravanted cistricts.trom.reinssing
the requirec In:sor—ations Jac injunctions implied in
the Act served immediacely to cause several of the very
largest school districts to withdraw thieir original offer
to participate. TFor other districts, the absence of ~

s clear-cut guidelines £o0r implementation of P.L. 93-380
which were to be issued by the Federal govermment in
early 1975 but were not, delayed the decision to partici-

" pate until it was too .late to include these districts in,

the survey, in view of deadlipes in the contract and the

M )

impending end of the school year.

2. Certain districts, particularly in the cqommunity college
sector, thouzh completelv desirous of perticipating in ’ .
the study, rfound that their record systems were not

. capable of identiiving racial/ethnic enrellments by drop-
. out, or even individual class (course) categories. Three .
of these, including two large Mid-western jurisdictions,
participated with teacher response only.

Fully one-third of the some sixty (60) districts who intended to
cooperate eventually determined, in spite of their previous
willingness, that they could not comply with the requirements of
the commitment. In séveral instances district persomnel either
sent the questionnaires to dropped students for us or permitted
us to select an'aﬂternatiye sample of students still enrolled in

- . - i
% * Lo A
. 7 -

10 # .- : )
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. the selected classes and distribute ‘the questionnaires to them
without the necessity of providing specific jaddresses and names,
In the case of one large Eastern district, Sfficials were willing
to have the Contractor meet with parents of students to’ explain
the questionnaire and the study beforehand, but in view of the.
timing (the administratien offered the a ernative in mid-May,
1975) and the lack of assurance that we yould still be successful
in gettlng any -responses in that c1ty,_ e declined the offer.

LA

a

The maximum numbef of responses from teachers.and students which we
estimated we could expect was approximately 750. This estimate
assumed -fifty cities participating, ;Tth\éive classes per city,

an average enrollment of twenty ‘students, "and an average of four
dropped students from each of the 250 classes repdrting (15% is the
approximate current average attrition rate for 3}lth and 12th -

grades combined in the U.S. high schcols} * Wezpaid each st:uden‘f_—”‘r
an honorarium of three dollars for a completed return; thjs induce-
ment, on the basis,of our previous eiberleﬂge was eyPected to
y1e1d a 60% response, or 750 returns, assuming also that teachers,
one, from each of the 250 classes, without reccnpense would respond
in the same proportlon as students - ?

!
»

e final usable responses totaled 267 questlonnalres or 3 6% of
the maxinam original esttmate and 43% of the actual matltng
Despite these developnents, and the resulting shoxt fall in re-

. sponses, there aresufficient data, and sufficient ‘tendentiousness
within the data, to warrant a wealth of inferences and conclusions
regarding the orloinal assumptions and intentions.of the ‘study.
Not all 6f the conclus1ons are optimistic nor are they by any
means uniformly definjitive or unassailable. 1In any event, they ®
should be seen in the %ontext of the larger effort of which they
ate a part. This was the first year, of a research program by the
Bureau of Occupational and Adylt Education and thereby a.critical
test of the research and devélopment, knowledge production and
utilization capability of t e vocat10na1 educational system in this’
country. Considered in tha perspective, this report is a record _
not only of.an educational /research.initiative in a specific
‘problem area, but also a s arching commentary- on .what will be re-
quired ‘of the national school system if productive and meaningful
research, which must certainly be the last hope f# a richer educa-
tional opportunlty for young people in this country, can indeed
be condueted at all. .

—

L]

of HEW, Digest of Educational 2
Washington,; D.C.; and NEA, Research
Washington, D.C., 1967.

]

*Extrapolated from U.S. Dept.
Statistics, 1971, Ed., NCES,
ivIs1on Sbhool Dropouts
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' I. ' EXECUTIVE SUMMARY: . .,

-

) ; ) \ . ) : . ‘v' . .. .
- The gencral aim of this investigdtion was to determine factors in
.* the lecarning environment, particularly the classroom sctting, which
appear.to relate to the attraction and retention of students of

ethnic and racial minority backgreunds in vocational educatinm. .
t The time period covered by the study.was the twelve-rionth span
. from July 1, 1974 to June 30, 1975. .
e - o gy Objectives C . o ‘ ‘

-

- The specific purposes df the study were: (1) to identify yocational
education programs,-particularly urbanischool programs; that are '
' presumad to ba meeting the special needs of specific groups of
minority stucents; (Z?-to identify within® these sdccessful programs
instructional dnd motivational techniques and strategies that are,

or- have been, eiffective in attracting and retaining minority stu- L

dents in vocational training; (3):to.describe these techniqugs,

strategies and approaches so that théy can be used by vocational

_tedchers in ,other schools across ‘the country; and (4) to recommend

. models of vocational educatiom program compomnents which would
attract and retain students of minority backgrounds. .. - [
. The primary focus was on elements in the instructional setting --

. teacher’-characteristics; teaching methods, conditions, techniques;
organizational arrangements, etc. ~- which seemed to be logical
implementatidns of insights suggested, implied or verified by -_
latest research findings on learning characteristics and” learhiflg

styles of minority students. , : :
= . ) ,

0.

»

Six functional areas’ of school operations were studied, with an

eye to exploring elements within each which capitalized on the

suggestions of contemporary research: (1) teacher characteristics;

(2§ instructiondl methods and techniques; (3) the total school

55 organization;.and (6) .
° [ 4

environment; (4) supportive services; (
student and community participation. - .

. . .

¢
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A-series of contacts with exemplary programs suggested by the 1?%&, ’
‘erdture and with approximately a hundred and FTifty (150) of the
largest (and other?_%c pol districts in.'the United Staties was:* _.

" madé, inviting these jurisdictiops to, participate, Imcluded in>
the. contacts werge higﬁ'sbﬁbols,'éommuSTty‘qolleges, regional
occupdational centers, techmical insgégg!es and adult manpower train-
ing programs. These succelsive canva¥ses yiekded approximately
fifty (50). programs who dgreed to coopérate. The strictures impos

. on release of student information by P.L. 93-380 -(the Edugatfonal
Righte and Privacy Act), effec¢tive November 19, 1974, and the in-
ability of districts to provide data in the forms required, reduced
the mumber of pariieipating districts to thirtyzdne (31) for the
study. They incluced twvo community colflege programs-and .twenty-
nine otHer jurisdictions which operated high sc Qolaang adult
proyxtams. - ' . ,

-

‘ .'.

Parfficipating districts were asked to Scminate, on- a Gourse Profile
‘Forn, ope class with SubStaptial enrollments of B¥ack, Americen
Iacian, A7 kan oqupanishxspeakiqg~gtuden;s»in each df five types,
of cldhser: , (1) urion crafts cram#ting.(‘uto, Machine Shop , Elec~
trichry, eec.);. (2) caree® prgr-rition in courses previously sub-
scribed to préccominanziz by -7 It iolody, MWursfing, Medical

-

-7 Assistant, etc.); (5) gu carc.. oo, ioion (Media Aides, Corzmmity

Service Aides, Allied Hcalth Service Worizor:, etc.); (4), preprofes-

sieral tyoining (Engineering Technploly, Compyter Sciences, Archi-

teciural Drafcing, etc.) and (5) busipess vocations ®Secretarial,
'ﬂClerk-Iypigt:,General Officegy?tc”)» - :
. . °- . » . . ) L v, ’ -

A sprcad of -classes among $eographical regions, types of programs

and ethnic groups,, except for Asian-Americans, was achieved ip the

. thitty-one. cooperating districts. There were at ledst two pfograms

with heavy American Indian enrollment, six with predeminantly v
~Spahish-spdaking students and the remainder wikk substaptial en-
. rollmebts of Blask,studénts. ™ R - ¢ .

4 N

-

- N -
'y _b,’.? -

s , Vo, ‘. > e :n . . . . .
i%dividual classes, on the basis of the districts' notation on the
initial profile, were characterized by high or low drpp-out. The
criterion used was -termination of .the.course for gny reason in the
1973-74 school/year. ‘High" drop-out was deareed to he 16%or
more; ''low' .dY¥gp-outs was 15% or less.’ LT e

k ] ] - . Y
Districts providéd, in most casgs, ndmes agd addresses of dropped
students and names.of teachers of the classes and the schools where
they could bé reached. Where a distrigt felt it wds stitl unable
to*release student informatiom, a comparable group of currently
efirolled students in the sameéaclasses was psed as part of fhe res-

pondent, student gfoGp. . . . -

) .

-
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. A questlonnalre ievther for teadhers or fo: dropped or
. currently.anrolled students, were mailed to eacg.of the addrésses )
: rovided oz%, the case of current students, to the-teachers of. .
‘the classes f%% rdistributiogn to a’'sample of minority students. A
" total of four hundred ninety-thre'e (493) questionmaires were so dis-
. trlbuted to students' _and one hundred twenty-one (121) to teachers.
Two hundred £1ve 6205) student questlennalres and slxty-tvo (62) -
teacher questiommaires were returned; or 367% of the or%g;nal total
-of<m3111ngs. Stuéénts were' Haid an honorarium’'of three ddIlars’
.far 2 completed response. . Feachers were mot pald.”or returnrngy -
Lhe instrhmert, . . .- T

. -
-

z

. As a ngaﬁs "of providing a de°crlpt1ve Dachround and to reinforce’
informction received from théﬁgsspondents, site visits were made
. to twenty (20) of the .districfwhich nominated high and low drop- .
' out clasces. Perconnel at the districttffices,, the sqhool site
or in the. community w re,fhterv*oved during these v1§Lts, vhich *
were of owme to two days' duratlon. .

¢

) . t .
The’ o:gleLcJ ‘7°t:u.PﬁL" yarh ﬂoded Lor~e1ectr0ﬂ1c data process-.
2, and. summaries of r2sponazs uere then Labu7ated
‘. . . I B P ¥ .
S _ Fiacinz? - >

N
e

. ) , . :
"he major findings of Lhe st"ay( re: ; T .

)
(N

b . - -2

1. Tegchen,ﬁpars rig tics - *,

u\)

. With respocL to characteglstlcs of teachers the study 1nd1cated
. that for at -least Blatk students, Black teachers made somé con-
structive ‘difference between hvﬁh and low drop-out. Age seemed
not to be related == most téachers vere over 40, and the lote-
drop classes did-have a larger percentage of | hem.. No trend-
.. ing”appeared #n the trade backgsgund or out-of-class activities
... of teachers as related. to attrltlpn OL enrollment. There was, ?
. howieve¥,.-a strong, persistent trend in' the loy-drop category. .
, toward teachers who had a good underotanaing of young people .
and of other races; whd were up-to-date in their subject field;
who were always available to talk to students about thelr
. ‘problemsj and who treated students "lﬁke mature adults ‘ -
. . A
2, Iﬁ§tructlon '
- s . M ’
'Lower class size was the fourth most press1ng w1sh of the- -
. instructors seqklng chapge.. Since the ratiog of students to °
teachers .were only in rare ipstances above “20-to-1, it is appar-
eht that teachers found\eyen these numbers a handicap, However,
drop-out did not reflect apy relationship. Time of class meet-
ings was of major conce?g\szkethplc groups: Iggians seemed-

="
"‘af

. . L ‘3 " . .
-, . ’ ‘ . . .
: : v ’ 1 - ""x . - 4 . 12 ’
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least able to tolerate mornlng hours, Blacks next and Whltgg S
and Spanish-speaking students not very congerned about early .
meetings. ) ‘. ’

Fifty-percent of students,wenfqbff campus for some part of

.. - .their instruction, and both students and teachers accounted

" this a’ desirable compenent. All ethnic groups.wished mbre

*visiting experts from industry, as did teachers; students’

alsq seemed to desire greater use of media, visuzl aids and
hardware such ag modeis and” mock-ups. More pa aprofessionals

-~ teacher assistants, aides -- were desired by Asians end
) Spanish-speaking students, but not by Blacks or Indians. The ]
g project or team method was used extemsively thrdughout the -
- classes surveyed, 2gst prominently among Black:students.
ndividualized instruction and chorier instruéfional ﬁnlzs.aléo
°ccmed to be attractive in strong measure, especially to Spanish-
speaking students, and teachers rated- the provisian ©of moxe L
such personzlized .teaching a hlgh prlorlty

~
\- -

S“udenes generally feit they had adequaaeofac;lltles equippent
and supolle, Teachers emphatically did not. Im =211 but con-
sistent deviation, minority students did not fecl - - hdd suf-
fieiemt spate, eauzp ent or supplies, the Black s. © * sen-
timentc the erongest in the tnrce "*oups'=ﬂ this reLonl.

~ ]

. -
- P ~—_ . - > .
3, Scrrol I-virer~—-ort . - . > .
. St . ‘

All #ndicators’ DOlnted to the provision of a frlendly, liberal
.atmocphere as being conducive to ninprfty group learning. - -On
” dssues such as smoklng, freedon of ‘Bpecech and movement, lee;dl
dress codes and provicion of due process, Indians were foremost
in countlng these as helpful, Blacks next and Spanlsh—speakzng
ﬂsLuaents last - . . . K
o Indians seemed to get along with school admlnlstrator° best,
. T—Bﬁt poorest with one anctheér. Indlans!and Blacks had poorer ,
\ relations with faculty than Spanish-speaking students. ' Blacks
and Spanish-heritage students were thought td hdve poorer re- ]
*Iations with police than'Indighs, but the differences were. . .
slight. Non-teaching staff related £o Indian and Spanish T
students excellently; but there was _a strong nfezence: that .
Black students had some problems Iq’th1s connec
4. Supporclve'Services S ._-",' Lo e

-

.

- Almost unlformly, studean-regardcd supportive human develop )
services (free meals, free tpols, financial aids, etc.) as help-™
ful, most hei'}p{ '

ful in the case of Indlans next W1th Blacks,

UV D
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closely followed' by Spanish-3peaking Students. Indirect aid .
(placement, aptitude testing, preparation fof tests, etc.)

' was considered a higher priority - han'direct'éid (cash loans
-+ , ‘'or grants, free meals). - =

. .
.
’ - - ‘
» \ ’ e s ‘e »
.

5. Organization ' o ' 1

., . . .
- *  Using the extent.of provisionof different organgzational com-
ponents as a reflection of its compatibility with the needs of
the ethnic groups served, the same progression was™Toted with
.~ respect to students' ekposure to these components. Indian,
“" . Black,and Spanish-speaking students, in that order, had, gen-
,erally speaking; a.diminishing positive attitude toward jinmo-

* vative conditions operating in the organizational format. The -
school open evenings, -receiving credit for training with em-
ployers, open enrpllment, ability to work while attending
school, and‘ability to take more then one voc-ed. major at one
-time all showed this general tendency, diminishing in import-

-ance from Indians to Black to Spanish-spezking students. -
6. Participation ‘ . o o

‘p.—;<——- o /

In respect to parent and commmun¥ty participation in policy- .

" meking at school, labor-menagement participation in school b
affairs and parents of35Fddents hired &s paraprofessional em-
Ployeces of the—school district, the inverse order was true?
the Spanish-speaking commmity appeared to be more involved y
than Blacks and Blacks more' than Indiams. (It meeds to be
pointed out that of the two predomidently Indian programs whidh

. were "inclucded, .one was exclusively a rgsidential (dormitory)

¢ prograpm involving' students from all sections of'the country.
The likelihoogd of parent participation in\this.case would have
been vixtually‘nilg. . : ' C .

7. -A Minority Model | ,- : »

The collective impressions from site.visits, the findings of the
study-and other, less obtrusiwve implications from the.data -
analyzed seetied to confirm the existengé of a.badic changin
learming style améng/ggnoxity groups on the order of the fol-

lowing progression:s N : . . '
# — '\ 0 L F ’ : -
[ . L \- \ - < .
. .| INDIAN BIAQEK\r 'SPANISH | .ASIAN | WHITE

4

It appears that one can;\witﬁ some degree of confidence, cal-
culate’ the compatibility of certain treatments (e.g., visual.
.aids, clags starting times, etc.) with different gréups' cog-
nitive ‘styles by using this simple guide. There are .

PR .
. . . . ’ . .
S . . K - . .
-~ ' 4 < N T .
b . . . B . ..
FS . .,
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- ;ﬁﬁérlabpipgs, but in genefal, the‘éequence appearé viable.{l&ﬁé
"+ continuufiecan be read in either direction 2§ a sequence from .
abstract-to-coficrete or from pgychomotor-to-affective-to-cog-

nitive or other similar’gradients, but it canmot be read as a .,

measure of desirability or values. There are no better or . .
.worse learniqé\styles; there are -only different styles. ¢
o 7 mHE MODEL - - -

.
.
> )

Beginning below anc. continuing on the pages.following are 'twenty
. elements in tire Bthool enviromment which, on“the bases of find-
ings in the study, appear to merit consigderation in contemplat- .
-ing improvements in any educational climate being developed
for minority students in vocatiogdl education. We have already
pointed out some of thé deficienches in the data base from
" ~which the suggestions are drawn. A Pumber of the recommenda-
tions, therefore, are intimations which have been actuated by’
. “véry tenuous indicators in the findings 6f the study, ratified*
‘ by strong subjective impressiens opn the occasion of site visits.
- 4 '3 X3 - ol Iy ~ 3
! In any case, the collective ¢ontributioa of éxperience, findings
© of the study*and subjective impressions constitute the’ration-
ale for.advgc&ting consideration of ‘these elements. :

. i LN : .

}‘ - . ’ ; o . '8 ‘," ’ / _
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STy A. Teacher Characteristics - =

A T ’ " - ‘ - 4

- v

) - ) ! ) .’ : - ! - . &

- Indian Black ) - Hispanic :
1. "AGE: \\\ e .

o AL : -

4 -

Older persons, ma2le Young persons, mixed -
. B .gender ~ marily;.whmen in
- - _ g appropriate  oc~-
v : + ¥} . cupations

Mature males éri- )

-

L4

.

e

- - > rd ‘. g 1# v

(2. Rrace/_ . ] : ‘ 1
E I [ . e ' . A « .

1
- - *
.

| “Need few Indians

e

Need substantial num-
bers of-Blacks

Need a considerable , .
numbe? of Spanish-
speaking instruc-
tors ,

-
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. T A, ‘Teacher Characteristics {Cont) .
-\ ST .
‘N Ll N - A
M Igdian B %% Black ™ - “ Hispanic
/ NI T L,
(3 PERSONALITY:) 4 . <1
_ . . . . , . " . x":”(;i . . S,
a. Understands In- a. Understands mpdern,| a. /Understands
dian tradition ‘urban, black, young Mexlcan—Amerlcan,
/" o . people . Hi papic. tradi-.
A .ot i , ti
1 ». Undeérstands young . g v
"N people b. Knowledgeable‘ in
: 3 subject area " | b. EKnowledgeable ii
- \ : -subject area :
c. Knowledgeable in | - _ ; ‘ ’ |
g subjec:t field . c. Personable, "cool', :
: o N ‘but. involyed "~ | e. Personable, “in-
. ¥ o ¢« telligent," but
d. Avma@le £o mik s X appz_oachable
2 s Y%E !
%" 'i N ".'"‘
A. ] ~ - .* P J'.-;... j
. B.  Instruction . -
. . ~.) 3 - \.:’\ ' .
Indian , Black ‘ Hispanic
. - é Y - a
(4. TIME OF CLASS:) | ‘ "
¢ . " . . R : . . . ;;(, -
Later starting time$ | Later than’typical d Early L
o 3 - school day- . .
. (5. CLASS SIZE:) . oo . ' T /
bog-12 l12-- 18 15 - 18 - A
* .- | ' ’,"" ' 2 //::':«-
(6. .OFF-CAMPUS -~ * | ‘- A 7
, EXPERIENCES ) . o ' \M— v ,
"Unquestibnably Highly desirable " Désifabie‘to N
= - v ‘f some extent/ . . -




e T
B . .'- N - ; .' ‘ 3
] N B.. Imnstruction {(Cont) . .ot
- b ) - X .
- Ir;d‘ién» . . . Black . Hispanic
" (7. USE OF MEDIA,’ . , g i
* DEMONSTRATIONS , . . ‘ . .
i I-;‘.OCK-UPS_, ETCW. :) ' ’ "
- ﬁOZ of the time if ] 507 of thé time 257 of the time
"o poss:.ble -, . “’
. , ‘ i
© (8.- PARAPPO-— Y i
FESSIONALS:) S j
Desira‘b!.e A Aesifable Critical i
‘ i i ‘ : :
(9. IEARNING IW 1 : i j
TR 'us-j K ' i » :
oL 1y .
Not critical - ' ! : Ye’ryimportant; : 'Impértant
>_. (10> SHORTER UNITS ; = . * P :
OR MODGLES:) .. : ;
- © 7 -t - ‘ * ‘u' ‘;
Not critical Inportant : Very. Important
CoL . p y 3 . i :
gu INDTVIDUALIZED ' . ~ i
IOTT _ . - i
S 2 . .‘v'f,‘_‘ i /o ' N ) ”o
o - ’ : $7
‘Desi,r'able . “- 1 Important ’ Very Important . j
(12, EOUIPMENT AND | °. o). S i 3
. SUPPEIES: T . _ - S
Important S Cri_t:'i.cal' Very Important N




Indidn

! ’ . ’ . - i
" (33. FREENDLY S ) s
. ATHOSPHERE :

T &

Higheéé Importance'(

Very Tmportant .
/7 o .

Important '

(14. ETHNIC MIX:)

Tolerate separatism
well

.

Need some other- _
.ethpicity . .

LIS

Néed'considgrable.
other ethnicity

-

\

-

(15. DRESS CODE,
SHOKING:) A

v
>

° 7 r
Conform to own, con-

« «Liberal, but stfuh-

4

« T

v,

anservat;ve stuc-'

servative style tured tured 55

- v
(16. _JUSTICE, DEMO- Lo '
CRATIC DUE PRDCI_‘JSS 2D . - . ~ B o
. - -, ; A '

i

- Very Importan;i

Very,Imgorténgr

»

Ve{y‘lmpbrtant

“p.

.
“

Supportive Services.

-
- e
A&

Indian
] e ," L"

17a.
’ SHERS ¢

BILINGUAL
Ki

Very Helpful-
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. . D. Snzaibb}rt'i@ Serviées (Cont} ~ -
Imdian) “ Black 5 Hispanic -. ;
? - 2" CT—— . ‘ . : '
: : ‘ .
| @m. tuorRmG:) T~ ,
ST o : ‘ B IR
Extremely helpful Very helpful - Helpful . , 1 .
N (17c. FR®E, LEGAL - o /%, 1 —
AID :,) v- . ¢ i - . .
. . - t -
Extremely helpful Helpful - ' § ergr helpful '
B ’ (17d.  FREE HEALTH ' )
’ SERVICES:) '
) A o e .
- Critical Helpful Helpful _
/ ° , 5. _ ::’ B . ' '. 4 . -
A17e. FREE MEALS:) - ‘ .,
"Critical Very H/?e"]\'pfu‘i Helpful .
' F . N - - . ! t ) N '-E.
' Y . N .
| @7 easmzoaws/ | T . % o F
GRANTS : ) B A A
. 0f some value . Valuaﬁtle. Not critical.. -
, " (17¢. - APTITUDE y
: TESTING:) *-. ‘ :
Importan/t: ' Important I{nporta_nt y ,
» ‘ i
r - ; N W ',
= > ‘.} 3
LN g
3 ‘ // .
] 10 : .
%‘; . ™ 2 1 LA N
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- ‘:‘ -
. D. Sup_port‘itfe Services (Conty
o : . g .- - . {1
f;’ « Indian , Black Hispanic
¢ - | -
4 "~ - -i
"+ |- (17n. TRAINING TO
TAKE EMPLOYER TESTS:) - .
o Y ! : .
,VerysIt_r;pertant- ‘Yery Important . Very Impoxtant
(17i. PART-TIME = [ / |
JOBSs3) ° o . R ‘
‘ Critical® ) Very Important.. Very Important
~ - : ' .
(173. FRSE TO0LS:) b
.":Y A . : , ) - -
Indispensable » Important * " Very Important .
= L . R
' ,}Q E. ?O;ganiza'ti'ep )
N # . T
. Indian :Black g fl,\HiS panic,
M : = ‘q - -'
; (18. -AINNOVATIVE oL y v
.. /1 ARRANGEMENTS )= I A
N NG *double-majors, . .
credit for training > )
with future employ~ |. )
ers,. opén enrcllment,
work-study programs, ~1 .
. school open e.vem.ngs ’ <" S
' and weekends) ' .
Very-Des-rrable = Vexy Desirable Very Desi._ra,ble
- T ey o . ’
. i ) = \ TN .
, l' » ‘: A t.
K 14 ‘ l, -‘: .:-":
. 11 .
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F, Participation

zIndian‘

Biack

|
Hispanic

§19a PARENT AND
N T -

"PATION ON_SCHOOL

. CORMITIEES:)

L]

. Critical o

m,-f:f

Imﬁortant

Very Important

-(19b. STUDENT PAR-’

TICIPATION O

SCHGOL

COMMITIFES:)

_Very Desirable

- ]
.

Extremely Desirable | Desirable

(20, HIRING OF PaR-{ =
3;;1’1‘3 ;3 I."&ii;—- J.v.c Eg : ) .
. SIORALSY) " |- R oy

/ : - .

\i\'Great Help Some Help ~ f Not Critical ~‘

. e -

Recommeﬁdations T ;

icw of the fact that the prOJect surmarized hereln was. part of
irst year's effort of 2 comprehensive research program, sev- .
eral r commendatlons are made in behalf of the future research
1n1t1at've‘

R

9

Issue some grec1se directives to guide school dlStrlCtS in de~
termin the actual information whose reléase is prohibited
by P.L. 93 380. The impediments which the ‘subject reséarch ‘
_projects suffered as-a result of puzzled or hasty interpretation

, of. the‘law serlously damaged the valldlty of the survey. . -

f

2. Develop a, cooperatlve pollcy Wlth data -gathering departments of
the Bureau of Occupational and Adult Education to modify report-~
ing requlrements for districts and/or states, so that reports,




.
~t

. .
- w .

: A S, I -
on enrollment, placément and drop-cuts are classified by raglall
ethnic identificatigms, any school districts have information
systems vhose documernts are not aggregated in usable research .,

>

a 'format. ¢ b -

The following recommendations, in view of tehuous authenticity of
+. the findings of the project, are offered as much as a sélection of
fruitful ‘areas for further research as they are admonitions to

practitioners .to attempt changes in present learning environments:

1.° Ratificationﬁbf verifiably different learning conditions =<
©  sta¥ting times, length of courses, smdll v. large classes, ,

variable densities of ethnic mix, comparison of verbal v. con-
crete materials presentation and others -- should be attempted
in both primarily integrated and primerily separatist settings.

2. "Some attempts to study an elaboration of teacher personalities®
across the three ma2jor ethmig groups in vog=ed programs should’ -
be made. The gravitation of‘minority students .to teachers with
particular minority backgrounds and particular skills in deal-
.ing with young geople has hardly been examined in depth.

-

1]

3. The total.process of enrqllment, instructdion amd follow-up .
‘appears in most instances not.to be viewed as a systematic
. commitment. Teachers lamented the fact that most students
came to their classes yithout being screened, and they were
not particularly impressed by the evaluation which their schools |
provided for their ‘programc. School officials, perheps with- - ;
assistance from the Bureau gnd university centers, should de- -+
velop a functional model for quick, systematic, ongoing evalu- .
~ation of the individua} and total vocational education programs.

4, There needs mot only to be greater involvement with busingés
and industry in the programs, but some evaluation of. such in- -
volvcement which would lead to the.developmént’ of the most prom-

« jsing types of byusimess-industry participation. The traglitional |
advisory committee arrangement does not seem any donger to be = |

. -more than a symbolic or show-case commitment. ,Ih this connec=-

. tion, schools might look for ideas‘to the success 6f the em- - 2
ployer based career education models which have been operated . ’
and tested for some time by the Watiopal Institute of Education. -

g " _ p . .

B .. /’ . . '. . ‘ . ""' »
5. Closely.relatet is the matter of contacts with experts from the - ..

community; both teachers and students determined that they would
+—-appreciate more of such intervention. This does not seém a
difficult additive to infuse into present operatioms.

4 .. . - ’ . - .
7 . R . -




6.

7.

"aleernetive patterns of courses, variable scheduling and basic

There appear to be certain conflguratlons of supportlge ser-
vices "to which minority students relate. mare than they do to

others. Screening, aptitude testing, preparation for test-'
,taking, placement, and other indirect service seemed to be

‘held in greater esteem thgn direct ‘largesse, as for instanee,
cash loants and grants, free meals and free health services.

Some, study should be given to the identification of the optimal
constellation of services definltely suited to respectlve cthnic

groups . - ) - -
. L ) -

-

‘The nced’ for a mean1ngfu1 structure within an open, frlendly
total atmosphere seemed apparent. The wish for freedom of ex-
pression and a sense of fairplay would seem to auﬁur a promis- -
ing potentlal for a relaxation of some basic blocks in the v
school's ,overall structure as against any permissive atmosphere -
having to do with smoklno, male—;emale relations or dress codes. .
The need seems to be in the area of wider choices of subjects,

A

A

routines of the school. -The technical institutes, regional
occupational programs and community colleges appear to repre-
sent an "adult" mbdel which might feasibly be tried with our
11th and 12th grade students. An experimental study in this

o oo pots

dLrectlon mloht be difficult to mount, but it begs txylng . =

Y .. ) > 4 . s . . +
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<l . : . II, THE PROBLEM . . . .
e ‘ , "
- . ) - : -t Iy . .
, s £ Y . <

- The specific ‘problem addressed by thls research prOJect is the pro.'

. portionally small numbers of Black, Spanlsh-speaklng, Oriental and
" American.,Indizmn students who enroll in and successfully complete ',
vocational .educatiop programs., Far fewer members of these minority
groups are ‘teprésented in the ‘enrollmeqt of occupational prepara- .
tion prqorams,th their rep:esentatlon ird .the general populatlon
1nd1cate§ should e expected . . -

v

(@]

, Title I, Tltle III and- Tltle VII of»the’Elementary and Secondary
" Education Act of 1965,§P .L. 89-10) ,’Parts B and C of the Vocational
EducatlonmAct of 1963 (P.L.. 90~ 5765 its*lQéS’Amendments and other
¢ontinuing-statutes and resolu“ions have been d1rectly concerned .
~with this problem. Emphasis in much of this and similar leglsla-

~ tion, however, “has been on the general réquirements of the job
market rather than on the differential educational, needs of

people who will seek employmént.
minorities_and the soc1oeconom1ca11y or otherwise handicapped
have special needs which are different across different groups, .
and that these needs .derive far more from culturil and genotyplc \

We are begimning. to realize that

*‘ 1mportant as thosé may be.

factors “than’ they o from-social or ecologie:

} 'mlcm
p01nt1ng numbet
or thag they,drop ou
. ing 51g51ficant marﬁgtable skills.,

circumstances,

It is no longet ‘emugh to" say that
jority students enroll in vocational programs in dlsap-
that they perform poorly when they do enroll;
in disproportionate numbers before acquir-
These are’the unhappy Facts,

., appreciation of the precise nature of the causes: 6f.‘the. special

bgt any real understandlng of the- prqblem requires a. deeper

‘V 1
3 .

needs of minority. students._i.gﬂd o
~J Y LA K4 %
. Some notion about the 1nterre1atlonsh;p of influences which pre-
dispose .certain StudEnts to dlsadvantagement in our society is .
implied in the/{anguage of the Vocational Edgcation Act QAmend-

ments *1968}'1tse1f' Car . -
- % . .
« _ ”\ . < b L. :
i
% . t, ; -
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(sec. &3{3} :B*—)—*— Ydue ccms:.deratlozi m.ll be glven- to T
the needs.:.particularly persons.with acddemic, soc::o‘ ‘ :
economic,’ mental and physical handicapsFthat prevent oL
them from succeedmg in regular vocatfonal education

Fay
.
A

programs.’ ® L. .. e . .
- - (sec. 123(6)’-'0') - ..,partlcularly those in economcally -
- ,. depregsed areas and those with h:Lgh rates of unemployment. .
- \ S (sec. 123 (16-—A) .. .grants shall be. . .allocated: =
: . ** areas of high concentratlon of youth unemployment and Lo
. school. dropouts. I N . » ;o :
. - e ‘ . h . ) Cad 4 .
* ° The statistics for "h:.gh youth ‘tmemployment," "economically.de-
pressed areas,' "dropout,.’ “academically gpd socioeconomically L
handicapped, ot least .ip the’'urban center¥where 80% of the . .+

people live, are rn fact statistics describing Black, Browsn and ‘
other ethnlc minority pOpulatlons The ready accuracy with which
"' we may use’ ethnlc minority'’ to connoﬁe -an entire  spectrum of
© . deprivarionm is at,once a tragedy agd an ifisight. The tr%%edjr is
" " what we are in some small measure _proposifig to redeém. e in-
sight is~that, glVXahe host of factors whith concretely as well
.as psychologlcally béar on the educational fortunés of mmorlty
“yduth, it is got likely that a unilateral approach to the problem
Swill offer any solation. It is a complex dllemma, and some dis-
- cussion-ofy th:l.s complexu;y lS in order.. - - . .. . _

E Y . 3

A

»  Social Factors The total env:.\t'onment of the person ‘may-.be inimjcal ' d

to any inclinatiorsto learn. . Parents may be percejved as- apathetic
- or meﬁfectual pa cipants ‘in .the total politicdl, social and

‘economic process.' . Successful roLe models may be absent,{and neg- .
ative models consplcuously idealized. Value and attitude forma-
tienm may, be influenced by’ the apparenpt . rewarding of illicit
behavior by the street culture. The ,Ianguage ahd meanmg-makmg

ts_and siblings has enormous effects on the I

" students’' apprec:l.atl authority, mdegeﬁdence, logic, even... =~

"™ “pas -present orientations life goals. The surroundings may‘ ’

be devoid of suppor€ive validatien that, anythln& really matters: 3

dilapldated buildings, few reading matera.als absent parents, - .

¢l

llmlted recreatlonal faCllltles, etc. o . y
1Tuma E.. and L:Lvson Eamily Soc:.oeconomlc" Status and "Ado-
\‘3 le&ez’lt Attitudes ’foward Authorlty " Child Dévelopment,. P
Jurie, 1960 ceo ~ - , ce . ’ ¥

JFantini, M., “and Wemsteln G. A Challen e

o to Edueatlon Harper and Row, -

D:Lsadvanta ed :

J




of spending momey and other e¢onomic, s:ons:.derations consp'z,re to
lbvwer the self-gsteem, motivations and aspirations of minority
youth, The. results of these handicaps are nowhere so graphically
displayed as in the occupational structuré of. the_economy. Aver-
age annual unerployment rates, for mmorgzes have “been ‘at’ least
‘twice that of Whites for virtuall Iy every year since World War IIi
Almost half of all employed minorities are working® in jobs below
the.semi-skilled level, compared to only 15% for White wbrkers.
Minorities make up less than 67 of all.employed craftsmen, but
comprise mdre than helf of all hou:éehold workers and ;;g,,a;ly half
of all labo ers. ¥ s o ":'
'Ctltun.l Factors. DlSpl*‘ltl‘Dg as the rec:.tation ox: hangicaps |
.associated with m:.-'xo:.zty status in” this country m2y be, the
questlor persiste -- are these conditions- exclusq.vély the results
of pre_]udlce and discrimination, dr dogs real racizl 'isplation
nevelop from oux alost comalete 1gnorance of and dlsrespect for,’
cultural differences in the schools? Do we train the soc:.ef'y, f
by default, to perpetua;:e and aggrayste, the myth of whice. v

Superi - . .
Ae uperior 1ty N /"’“ 5 . '
In an article em_ltled "Jhife Rites Vefgus Indlan Rl°htS, A
A D.,F:Lsher writes: , . L, . RN

- « . . - PR
. . et it

»
L ]

‘o

%E" North Amerlcan educatlon among otner thlngsl is a serles
. of rituwals, a series of rités of passage. . From kinder-*
garten to grade tyelve or fourteen,?the ch:.ld passes -’
through a multitude of. statuses and plays more rgles. The
T result of the yhole process’is the developmeiit of a partic-
" ulay sort of individual...vho.exemplifies and reflects the
’ «'valies of...and who is prepared for North Amerlcan maus-
trlallzed (Uhlte) middle-class 3oc1ety TS

- But what woqld happen if we were to, .take this ceremom.al
system out of its. context North American middle-class:
society, and place it in a vholls or partly alien context’
such as an Indian reserv&tion? The “answer is that .unless

. - there were commum,ty support for,it, it wouwid fail.- :Let

. &y De gtress this ‘point. ‘It would be the rite of passage;

. s, the Tituals recognized and enj!z.ned by middle-c ass soclety

o that would fail, not the Indiah ’student.3 . :
i H -- . ! * T ' ““ N
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Economfc- Factors. Ulule paverty is no{ causally relarted to” .
‘motivation Pr Jearning ability, it-is¥a major contributind N
~ 3gecesspry. Institutional barriers: tg employment, a chgice of
housmg limited by intome or disc wdtion, prejudicia hiring .,
practices, inability to afford. autgmobile. transportatiod, lack.
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" Studies indicaterthat on a measure such as the California Achieve-/
ment Test, minority students, with the exception of the Asian - -
student, usually start out czhead of, or equal’with, their White 1
peers, then gradually fall behind in their achievement. Fourth_ .
grade Indi&ns; for instance, who are found. to average 4.3 on o
J2achievement tests when their White counterparts score only 4.1, .
- will by the eighth grade be surpassed by White studen%s, who . '
*  achieve an 8.1 averap® wkile Indian students attain only 7.7..
., Test®scores for these Zouggsters consistently decline between
.. graces five and sevyen.® S \ B

4

£y

F1t is important to emphasize the character of the critical inter- ,
face which occurs at-the end of grade four for all students in
Ameritan schools. For one thing, as developmental psychology ' .
tells _us, the youngdter leaves a predomipantly iitrospective,
subjective, immer-oriented wdrld and enters a world that will now
be donimated by externzl demands. His will must now subserviate
to the will of society. Suddenly, the pictures vanish from his
texts; his books are more and more made up of words. Symbolic
life '-- life described and read zbout -- replaces real life --
life experienced and acted out. Abstractions jin the form of . N
"mathenaties theories and scientific principles replace concrete '
idgntities. Subjects are learmed, not for their immediate utility,
but 10r an indeterminate use in a.distant future. This is where
© o.We take the: giant step into thé cultural gap :

I 3 - ’
For- eaclkd minority gr6§§¥in our schools, the question becomes sur-
passingly urgent: wha®®preparation must education ptovide as a
passport to the later rituals and role traﬁsitipnszof the White"
society which will not violate the approvfiate rituals and role.
trancitions ©f the indigzenous culture? This to, us seems the over-
whelning issue; it pinpoints the real need -of minority Students.
Can we blithely assume that' all Vhite middle-class rituals and
events will enrich] support and give meaning to the#vents of
school for all students? Or, more "importantly, that these -events .
+ will be percejved’as goals towads which success in_school will
advance ‘them? Good gradég, tition, school savinigs accounts,
ayards, and prizes, club me ships like Boy Scouts, Rainbow.Girls,
choosing a career, honoring war\heroes, the senior prem, prepara-
tion for college, challenge of a s, and independence from patents’
and family...these are the rites e@f pagsage which, symbolically
" but permanently déposited in thg{psychz\Qixall our students, will

PN
L - ’ . .~
Y ’ *

. ‘45 . . l . . ’ > . 3 i
Ibid.’, p. 32. See also Berkeley Unified Schoql District
Eme;géncy School .Assistance Act Proposal, Deggﬁber,.1973:
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_ decree, more then 2nything else students expérien 5 Hon ¥

o\ will deaLJW1th their world. Are they the approprdate rituzls .

or all students7 . \\\\ /(' .
Y * -7 i - .

They are, if we wish to perpetuate the pll&ht of mznorltles in

this country and majntain the status quo. But they axe "dangerously

~ short- 31ghted if e hope to change ythlng. )

, “'xTake these rituals as applled to”the Amerlcanzlndlan, and they .

. Become almost fatuously irrelevant.- For example, the Wazes' study ~

of .the Pine Ridge Sioux emphasizes that education-and being a good .

Indian are\two.ﬂlfferentIpfocesse The Sioux say that full-

bloods think that:

//
’ . ¢ ..ieducdtlon‘ﬁarmy no one, but on the other hand, it has
e almost nothing to do with being a good person...tﬁar a

-

. child could be educated to the point where he would be
.. , ¢riticdl of his parents or attempt to disagsociate him-
* - +self from thenf' is beyond their complehen31on.5

-~

Vocatloﬂal preference tests, " suchk as the"Kuder, .have been found
to he hopelessly invalid vken adminigtered to Indiagn students as
a measure of future placement in scho6l programs. Blood Indiars
rarely select any occupation for which aay formal schooling.<s g
- required. . They -choose ranching, haying, bronco-ridingf.etc., - °
11 of « hlch they are already learning and codstant practicino
" as a part of their everyday life. 'Navajo students on the reser-
vation nced to have explained to them the meaning. of ‘even ‘the
words for many Anglo occupations, - sxncef living in an enyironment
that has no towns, strect lamps, drzug stores, theatres super-
rarkets, benks, beauty parlors or much else that is commonplace in
. the dominant"- culLurc they may never have seen'or had expe/;ence
s with practitioners of most of what’we thrq& of as ordxna;y
'occupatlons. ;

I3
g rs .

’ . We may say, .ﬁut thls is the reservatlon. The modern Igg;an lives
. in the contemporary Whlte culture, ‘and, of course, he should
ea31ly be able to adapt ko new requlrement§ and a new 'lLfe style.

This is the trlple _fallacy of our so-ecalled democratlc cultural
pluralism. It says, on the one hand, that a cultural heritage,
however that 1s defzned is somethlng that ‘can be transformed‘ln

‘s . ’

. T . - .
g ‘SFisher,‘gg. cit., p. 33. . .t 7 o )
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a school-term, or a gemeration, or a century, .or at any rate, in
a fairly short time., Secondly, it rather insists that a minority
culturé should and must change to fit ‘the dominant culture ---it -
never insists that the dominant culture itself: should change.
Finally, it is melioristicj it implies that- the minprity culture

Tis somehow inferior and that its. very dalvation depends upon its

absorption by the dominant cultutre. None of these could be
farther from the truth~" We will squander monumental, amounts. of
energy in compensatory education programs, ethnic sfudies programs,
curticula of affect and other learning approaches unless we .
suffuse them with {1) a genuine appreciation of how long the -

-African,. Indian and HlSpahlc cultures have existed and how abso- _'

*lutely unchanging some of the elements in these traditions are
likely to be; (2) an understanding of just exactly how diifering-
traditionc may co-exist; and (3) a humble acknovledgﬂent that these °*
ninority. cultures are, at the very least, equal to the White Western
culture and perhaps in some respects, glveﬁ'the present problems
facing Fhe'vorld ‘b@ superior, :

- A Case Study. Je need some shodik to be applied to our thlnklng,

so that ve can sg¢nse the magnitude of the sometimgs incredible
differences in poople which we are talking.zbout.  Following is

an excerpt from the Final Report: Evaluatfion of Navaijo Community
Coli2ae, vhich the aucthor directed in 1949 foy tae Gilice of

Economic Opporxtunity, Yashington, D.C. It describes the stead-
fastness ol trud'tio 1al podes of behavior in one minority group .
which has beén in the ¥nited Stdtes for 25,000 years.  Bear in

mind that the Black, the Brown and the Yeliow trad1L1ons stem

from similarly anclent sources, and that represcntatives of these .-

" other mlporvty wfoups, ‘ia. doanown Atlanta, in a school in" East - _

"Los"Angeles, or in- San Francisco's Cnlnatovn are eveén today, at
least oomgtwnco manifesting from the seeds of lmpuloes that stream
in an almos unbroken line from a sotirce vhich first began shimmer-
‘ing high in¥*the¢ Andes or on the plalns of Afrtca or deep in the.'
preh1°Lor1c jungles of Malaysia. . . y

\’
-

.Here is tﬁ&\pxcerpt. < > R
L] -

eI, TRADITION AND THE COLLEGE - - oo

A thotsand tlmes, 1n a thousand way§ if you afe to live.
and “work among Navajo people, you will come upon that
mysterlous propen61ty in them, the thlng that 1s the .

. % A ]
*. ; !/ " - . T
. ) LIS .

Ld

<,

OPacific Prafning and Technical Assistancé Corporation, Berkeley, ~
CA. 1969. (Mimed) o - .
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Navajo, which you will not undérstand and,.unfortunately, .
which you will probably misinterpret. It has todo with ‘
- the basic premises, the baslic values held about life. And
. . if one assumes that at this late date, the Indian should
be acculturated enough, or infected ‘enough, by the White ~
culture to have lost his valuation of these "aliep" ten-
.. dencies, one does.not appreciate how hermeticZky and
s absolutely the Indian tradition has been sealed off from
the Anglo influence. The 311ence, for instance, which
the Navajo associates with tranquility and wisdom, and by .
which demonstrative effusions make for him the objectiop-
«. able contrast is,recounted as the hallmark of,the ideal
Egyptlan citizen between the 16¢h and 18th Centurles B.C.:

The‘key word for the developed spirit of tbas perlod
was 'silence'...As obJegtlonable contrast to the
silent man, the texts offered the 'heated' or 'pas<

: siénate man, who was loud of*voice.'”7 '
- - A ‘ .
v///’/’/i/ ~ In “another cohnection, e find Kluckhohn reportlng about
modern Navajos: .

» Like ‘produces, like and)the part” stands. for the whole

ik These are twe laws of thought almost as basic to ; ;
. Navajo thinking as the sa-called Aristotelian ''laws
.- of thought" have béen in Euzopean intellectual hlstory

. s since the Mlddle Ages.8 .,
YT

.
- * . e
-

s
. This sounds almost llke an echo of what Frankfort says of
. Egyptian people of 3,000 yea¥s ago:
In similar manner we exolaln the curious figure of
thought pars pro toto, 'a part, can stand for the whole;'
a name, 'a .lock of hair, or a-shadow can stand for the. - -
. mam becuase at anylmbment the lock 8f hair, or shadow
may be felt by thé primitive to be prégnadt with the
3 - full significance ‘of the mzh I ’
. " *  The point here is-that whén we are addre551ng our¥elves. to
t NavaJo or otHer Indian youth as teachers, 1ntroduc1ng

“ ! * ‘ - -
o~ .
) ; . . #
.

P
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7Frankfort Henri, et. al., Before Phllosophv,,Penguin Books;'
Baltlmore, MD. 1568 . pp. 125-126. .~ <

Ca
§é§e§%g%h,lgﬁzend Dorothea Lelghton TH% Nevaho,.DoubIeday, "‘.e-‘“_
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“abstractlons dot anly in mathematics, say, where the re~
between- identities is ultlmateiy a real one,

social studies, in psychology, im politics, we
may be conf nted in most of our listeners, by a mode of -
“thinking tha appears to be contradictory to ordinary
logic and which does not resist, but cammot even admit,
knowlédge of the phenomenal world that is based on.a
lelg;on between. subJectlve and objéctive:
We ‘have hlthe¥to been at pains to show that for some
men Ihoughts are not autonomous, that they remain in- |
vdlved in the\curlous-attltude toward the phenom al
. world which we have:called a confrontation of life

: - with life. queed we shall fiod tha categories
. of 1nte11ectuau judgment do not apply'to the complexes
of cerebration;and-volitjon which constitute mythopoeic

. thought. And yet the word 'logic' as used above is
JustlLled The ancients expressed their .'emotional
thought' (as_ve might call it) in terms’of cause ard ,
. effect; they explained phenomena .in terms of time and* .~
place and- -number. Tke form of their reasoning, is far
less alien to oyrs tham is pften believed. They could .
reasor logicall 1» ‘butr thay E}d not-often care to do :
. it. For the detachment which. a pure¥y intellectudl
. attitude lmplles is hardly ompatrole.wlth their most
$ignifigart experlences of, eallty Scholars who .-
« have proved at length that primitive mah has a- pre-_ .
logical' mode”of thlnklng a llker to refer to magic
'Sor religidus practice, -thus orgetting that they apply
» “’to Kantian categor&es not t pure reasonlng,.but to
hlghly emotlonal acts. .

-
(SR -

'

a completely ‘existenial mode of experiencing, rough the .-
:emotional c¢nter, and our heavily weighted intellectua} y '
~approach may only be confusing him, even while it tltzllates
us. Understand; there is no more real approagh to kno:- S
ledge than throu the emotions: this is thd basis for | . .
the White man's “frantic pursuit of percepticns througﬁ o
\: marijuana,. LSD, npsilocybin, . Zen, Tibetan 'weditation 1n~
~ . sactiom," and ;he*rest Lt may be: the unconscious reason’

~  why Whites”are.so Interestéd again in the other cultures,
’ the~B1ack the Broyn, the Yellow, and the Indian. They,
‘wish . "mind- expaﬁding experienc "which go.beyond the

narrow associatlvegthlnkmng which imprlson them; they want

\\\_ The Indian in, front of us, in oun classroom, g be using <.

(X

. . . . . - ,,
4 . '
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: to know life as it really is, in this moment, now, as it .
feels, not how we ordimarily see it, through & screen of
mechanical associations that have been taught us, by ---,
pafentg,.by.keoks, by television, by societys * r

Let us try to mention a few more exaﬁple of_thetinggained
Navajo "view of life" and see how it opérates in ‘the con-
Lext of a school that tried to reconcile those views with .

anot w of life. .
, Item: N ~ .
¢+  Too often White spedkers employ phraseology, idiématic

expressions, similes
courses which must- bt
baffle’and confuse
is that he either

ing, or says sgméthing entirely at random to avoid -
embarrassment-to himself. - ‘ ~

d allegories in delivering dis-
extemporaneously transiated, that
e native interpreter. The result
isinterprests. due to misunderstand-

P

Use of abStractions, similes, allegories and idiomatic
. expressions in spea%}qg.should be minimized, and i«
eptirely avoided, if at all possible. ’ .

- Foreuta 3, asKtuckhdhmreports it in the Navajo wview
.of life, is avoid excesses. . , o

-~ n ——

N . . s - -
*  Ewen such eVeryday tasks as weaving must be done only
4~ -in moderation. Many women-will not weave f£o% more
than two hours.a day; in the old days rried girls
were fiot gllowed to weave for fear thejpfiould overdo,:

-and thefe is a folk rite for\curing the results of -
exces§ in this actiyity. Closély related is the fear

. of completely finishing anything: as a 'spirit outlet’
the basketmaker leaves an opening,in the design; thé
weaver leaves a slit between the threads; the singer-

- never tells his $upi1,a11 the details of the:ceremony
lest he 'go dry.' Singers also systematically leave,
out transitions in relating myths. This fear of .
excess is reflected.also.in various characferistic ..

-+ . -attitudes toward individuals. There is, for ex::iiff/

* ' - a folk saying: *If a.child gets too smart, it wi
die young.' The distruSt of the very wealthy, a .
very powerful and the sanctions and econom'cﬁprdctices
which tend to,keep mén at thi revel of .their-fellows
have already been méntioned.l2 - :

. Mee—— s . " I . PR
Kluckhohn ?nd.Leighton?'QE-.Cit.,“b}.291: o .
'y » ! " L., N 3 . ’ ’
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- No excesses, mo abstractions, no similes, no allegories,

-7 . no idiomatic expresgions, no competition; don't get your
. ". students too smart, and never completely finisk anything.
« So teach, brother... - _- .- :

L

- o . -
There 1% the suggestion here of hyperbole, that we are
making an ‘exaggerated case. And we have already intimated
that accepting the .thesis that one can generalizg'abOUt
the strength of these influences operating in any given .
Navajo individual is dangerous. Yet there are. certain -
gross phenomena,  large processes and events, which baffle 1
us as we try to reason logieally about them, that are -
seemingly explained when one remembers the kind of facts
-- truths.about the Navajo tradition, if not thé Navajo
individual -=- which we are citing. . '
A ca§g/f; point. , In mid-$pring at Navajo Community
College, a group of facuity, mostly Anglo, conceivad the
idea of sendimg some students to Alcatraz Island, -recerntly
oceupied by Indians. The administration %f the College: ' _
never definitely opposed the plan; in fact, offered enough
encouragement, in terms of conditional financial and .
logistical suppor®, to cause the interested faculty .
- finally to ‘attempt. the trip. It was tp. be undertaken ‘dur-
4ng Easter week, the spring recess.” It did not eventuate
uritil several weeks later, when the students should have
. een in class. WNo matter what the success or failure of
" . the trip ultimatedy amounted to, students left on the
reservation quit attending classes, since their peers -were
absent, too, and whén the contingent returned, all of the’
" Anglo faculty who had made the trip were fired.

]
crm 8

The vacillation of the administtration, in terms of now
. » supporting, now discouraging the trip, is inéomprehensible
_ in the ordinary viéw, yet it is thoroughly in keeping with
~ . Ehe~existential "cause-efféct"” mode of thinking typical .of
—- . the Navajo. Until a thing happeéns, a Navajp cannot tell
you how.he will feel about it, is‘a sufmary view. In the
{ , . case’ of the-Alcatraz trip, the Navajos ‘in charge obviously
knew hoW\%Pey.felt once the trip was made. This is an—
oversimplification of ‘the events surrounding this particu-.
lar phegomenon, but it is a pointed case of the manner in
which a”seemingly 'irratienal!! approach £o a problem may
be the most obvipusly.logical rationale =- if one ' ,
remembers the Navajo way. ' o T ' o

L]

_ Another.case “in point. In a'questionnaire given to studénts
Sy "at NCC, a number of faculty, again mostly Anglo, wére '

3 - .
.
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reported by students—to be popular, Interested and to
* some extent even idealized by students. Thes e were-
faculty whom the administration regarded as "agitators."

! They spent a great deal of out-of-¢lass time with students,
worked hard, but also appeared to be instigating political
action and lnvolvement on the part of some students. It
is interesting that despite the fact that students felt
these teachers to be veéry popular with them, attendance = .
checks revealed that students did mot attend the classes )

- *  of these 'popular" fnstructors with any more frequency

- that they did-the classes of other teachers, and in some

cases, attended less frequently. Why? Video tapes of ene

of the most popular Anglo instructors show him, in class,

to-be very emergetic, talking rapidly, moving about qulckly,. o

using language not vastly djfferent from what his New ,

Yorkerish background would have predisposed him to use

with undergraduates at Columbia or Harvard. Did the - -

students stay away because they distrusted his passionate,
hyperactive deportment? Ome wonders. The Navajo, we

recall, equates w1sdom with silence and tranquility " 9

The irony of it is that the very qua11t1es which vould

have made this young man a great teacher_in the Anglo -

o setting were the very qualities which insured his failure

. in the Indian classroom: . Bnergy, deep interest in Students,
verbal competence, intelléectual involvement, enthusiasm,

) ‘and thé rest.' -ty ‘ ' . '

e y A

A Unified PerspeQE{Gé In any synoptle viey of man, we see that

practically all human characteristics, except ppy51cal ones, are — . . |

distributed in equal proportion across races and cultures., Intel-
ligence,- ability to learn, the disposition to be honest or dlshonest
the capacity to love or hate, to be industrious or lazy, and so.
on, are not the exclusive prowvinee of any one group. Why one -
cultural group succeeds in our schools in disproportionate numbgrs

- while other groups:do not is a matter of many factors, but it

would net be amiss to account that it 1sdbased n—the faet that

almost_aél sehooling\in the Westet¥n world -is based on the materfal’

to be ledrned rather %ﬁan on .the neuroanatomlcai—reaiit1esq§f the
learnlng apparatus in human heings. Recent research into the

brain, especialily that geallng with hemlspherlc specialization,

has caused some investigators to' nclude that Amerlcan education, o
Wlth its heavy emphasis on left hémisphere ions, has resulted

-

1n Yan entire’ student‘body be1ng educate lops1 dly This new
13Bdgen? J. "Some Educational Aspects of Hemlspherlc Specializa- '
tiomn, " The'Educator, 17:2, Spring, 1975. p. 277 ¥ . ,
L . . . AT . Vv
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: " .oV .
.. body of research, together with neurqphy51olog1ca1 discoveries of
.. the last twenty years, may finally reveal the real dlfferences in

learning modes and capabilities of people: ;
" "Different strokes. for différent folks" is a shibboleth that

accurately summarizes’ the profoundest - perhaps the only - insfight -
into learning which modern psychoiogy‘has given us. Yet the )
theory of individual differences is probably the mast ersal
violated learning principle in American educatlogéf;_vzngch
we have glibly categorlzed ‘the’. chasmic differencéd among cultural

-~ - -~ groups as gdifferences in "cognitive styles.'" We do not knomwhat
that term actually means, nor have we ddne much about altering
educatlonal processes to accommodate it., . . /)

Until very recently, neurophy5101ogy attributed analySLS of . . —
sensory perceptlonq (cogﬁltlon) to areas in the higher brain centers.
that receive all stimuli by way of long direct neural pathways.

. We assumed that the higher brain cer Fers processed all these im- .

. pressions and that the brain itself 'was a single organ capable of ]
.specialization only by virtue of access .to regions which were '
under singular control. We have ndw come to learm, not only that ,
.there are at least two apparatuses, in the brain, each capable of .
cognitive processing ;ndependently, but that proceSSLng itself
depends upon which of the three structural parts of the brain

.+ (archi , meso and neocortet) will madiate the lmpulses sent to it, )

There is a cell mass called fhe reticular activating system, vhich
influences the ultimate processing of sensory input by higher
brain centers, Rescarch has idéntified these reticular pathways .
as rclated to awtonomic control and especlally to the processes of
lnhlbltlon and excitation.

.

This 1n51ght.makes the role of the retlcular activating system in .
human behavior,_ aIl—lmportant It contalns the basis of conscicus .

* “awarcness, .which permits the hzman being’ to react to hlS environ- .

© ment in his- own specific way. . A ' ) .
This means that’ many times reactions. to stlmulz are mediated g
almqst totally in the body, in the collagen system, the pelatinous :
tlssue between the cells in which the retric¢uldr activating system =~ 7.
is-stored— (Magoun confirins this by his-discovery that if all °- e
) sensory pathways -are interrupted at midbrain 1%ve1 in an animal
s 1it stilkl zemains as wakeful as a normal animal At these times

. : - e
- - . . . z - . '/_
. "

: , ’ . - L, L.
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a4Deutsch F., Body, Mlnd and the Sensory Gateways ' Basic:Books,

Inc.;’New York. 1962 P. 95+ . ' e

. 15M’agoun, H W., "Brainstem Influences on Consclousness," Clinical
' Neuxosurgery, Vol III W1111ams and Wliklns Co. 1957
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néurons arg fired in the brain almost immediately after receipt - '
of impressions. in the body. At other times, impulses are delivered'
more slowly, detouring through the yoluntary nervous system, pick-
. .ing up stored associations and conditionings developed by the
‘repeated. "emotionals" reactions to_former stimuli, before the .
impulse is relayed on to the cortex. These impressions we perceive .
.. predominantly by what we call "affect,'  Where the longest traverse
. _of a stimulus is negotiated - through body sensation, feeling .
'and intellect - learning occurs primarily through what we call "the
" hedd" - it is progcessed through mentdl associations, previous e
memory, ordinary logic and linear, sequential presentation. The. | {
important consideration in all this is that integration is the
signet of the functioning of the System. For each experienge,’
there is a more of less concerted cogpitive address’ with all co
components participgting. But each fask demands a different, .
proportianal arrangement. Feelings‘do. not (or should not) dominate’
when logic is demgnded, nor ghould thinking "take over" when the
- body needs to respgnd. At the same time, it is imperative to ™
., remember that reeent brain rescarch denfes any credibility to the
\*;]“conténtiﬁﬁ that one cognitive 'style" is better or more useful '

e .

than another; They are-simply differemt. - - Lo e

Cultural Factors. ,Thére-aré inceed; then, &i%ferences_in "cognitive
. styles.” ‘fthough all of.us learn in 2 dgéferént-way.at different.—
_ . times; under différent cofiditions, we. each also have our predom=-
? ; 1Inatipg learning ‘'style.'™ This individual preference for .one -
, cognitive system over otherg is prpbably the result of heredity
and esvironment, quite “likely in about oqual proportiong. Most
significantly, ‘hovever, it seems to be associated strongly with
Eultural,gbd'(probably,fsexua} groupirigé. - It is fairly evident
* frpm the exhaustive studies in many disciplines of the Amcrican
+~“Indian, that the charac¢teristic ideatiohal mode of thé Red race
- would approxzimate the intuitiv qppositipnal, non~linear way of . .
. " knowing. The Indian secems to-be a '"body'" person. Since the major . .
geographical source of Chifano, Mexican-American and Western . L 7
hemisphere Spanish-spcaking peoples-is in fact. Indian (Aztec, Inca,
Toltec and’'a number of earliér Andéan gultures),.we suspect that
Hispanic~Americans aré’likewiééﬂmore—bgdy than head oriented., The
.addition of a long j termediated;éligious-influence.from_Spain and,,
s

‘ .France, however, f@ight have imp sed a tendency.tp'emotionality.
which dilutes the pure "body” charadterizationi. In the, case of -
BYacks; the characteristics which literature on the ‘disadvantaged ° 5
has examined (see below), together with such classic aZthroYologigal ,

stud}es ii;élgck peoples as those %?.Levi-Bruhbl , Tu;nbu11'7, and,
" ‘ . N v -7 :

!
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~ Yrgoy-prohi, L., How Naffves Tmimk. Washfagton Square, N.Y. 1966.
+ Yiumbi11] ¢, The Forest Pecple:_ Simon ahd Shuster. N.Y. 1971, -,
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Frankfort}-8 suggest ‘Blacks also tend toward the bodyﬁfeellng -
(intuitive, concrete, existential) cognltive,mode. Here 2gain,
however., the lohg and sorry record of White centamination of
Black culture makes classification difficult. Asians represent
a special case, distinctions being required betwéen Qriental,
.Tibetan-Mongolian, Oceanic and Hlndustanl.(Western and Central

. Asia) peoples.

In any case, it appears one may be permitted to. )

our society ‘has overemphasized the,

generalize, in the sense that

1

propositional ideation (head

y&

approadh to educationl? and that,

disproportionate failures by groups otherwise perfectly capable
of schq%astlc achievement must reflect an_gbsence of techniques,
. materifls ang %iactlces whlch explolt the other ' ways of KnoW1ng

Vhile a number of researchers have ;nvestloated some of the educa-
tional 1mp1catlons of these 1n91°hts and assumptlons, there is .
not yet a sufficient body of data to justify extensive applied

studies in the field.

the Coletan20

and Jencks

253P

ite that, we have had, ever since
erorts and the decade of the civil

rights moyement, 4 number of observers who have reasoned -that

dlrrercnﬂe

in cultures’ becpeak differences in methods, strategips,

and technigues)

ané have thus

attempted to deduce, from ‘empirical

: oenerallzat*ots, the direetions in which changes An léarning environ-

. ments fox minority and dﬂsad
1 . Reissman concluded that the !

ntaged students shouLd proceed

_,1ng style 1s'_

” ~.

culturally depnlved

"1,
.2.

Phys1ca1 and vwsua1 rather than oral

'Content-centered rather than form-centered

s tuuen t s’learn -

Tt

kR

4

<

L]

Problem-centepe¢ rather than abstract-centered

Erternally orlented rather than 1ntrospect1ve I

Inducslve ratHezethan deductlve
- %{:ﬂ' :

xS, L
.a;

- . .
> . . ; . .
~ 7, [ - * . -~

-

.
>

Frankfort H.,__R c1g

e

18
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//Bogen J., _2. c1t,,_-_ L

;' 20, oleman J.,‘et‘-al., Equailty of Educatlonal Opportunltz,
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6. Spatial rather than temporal : -

.
N

Lo+ 7. Slow, careful perseverln&_(ln areas of lmportanc57'
' -rather tham qulck facile, flexible22 '
In another study, Berg and Axtell, in a State-W1de canvass of :
programs for tHe disadvantaged in Callfornla schoois, found that
the following "traits" seemed to be related to. the 1earn1ng
behiﬁgor of mlnority students: T . . "

.-

, : »
sér Less concern with ach1evement resultlng from. parental
“ demands for.SueCQes. . .

A ~ -
- ’ 13

) 2. aLess concern for 1ntrospectxon and competltlon -with
.. one's.self, .o .

./ t.

. Capacityifor close and 1oya1 re1atiohsﬁips. :

.

’In51ght as a result of b1cu1tura1 expermences o . "

3
4. Qesource fulness in cop1ng w1th d1ff1cu1t 11fe condltlons
5
6

6. Less abstract 1n thlnkzng - emphaslze content rather
than rorm. : . :

Inductlve rather than deductlye. . ' <t

~J
b

4

lelted tendency to Oenerallze. ' -

-Co

, ~ 9. Tend to depend more on real 11£e encounters than on
. symodllc experzence in developlng 1deas

10. Less motlvated by symbollc rewards* 3 « s C‘h;

et
- s .

/ “ LA

11. Gpals tend to be‘;mmedlate self-centered and ﬁtligkarlan.23

“As ¢ahn readlly be seen, there is remarkable congruence .between

Reissman's and Berg-Axtell s assessment and a striking first-level &

adumbration of What effective approaches to different learning.
env1ronments ﬁor q;norlty students mlght be. The tendeney~to be

-

»

= _Z - R ' ’ ."1- 4 ,‘ . :. . .{;, ’ . : . ik N .. . ’l
/Z§Relssman, F., The”Culturally Deprlved Chlld Harner and'wa.
New York. 1962 p 73. ‘ . - . ) ..

+ [N ¢ A

23

Berg, E.; and D. Axtell Proyrams for'Dlsadvantaged in Callfqgn;a..

.Peralta Coﬁmunlty College ‘District. 4968, - .
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. motivated by zeal, rdther thad symbolic rewards, for instance | ‘
° -{number 10 above) is straqgely-cqﬁpatgble with the micrésociety
 appro&ch used so effectively in some ghetto ‘schoels- in New York24

wor the still-burgeoning trend toward work-axgeri@ppg; on-the-job . Iﬁ

and work-study programs in vocational education for minority - @ L.
Stu@‘tf,? e - : ! ¢ * ' " T o . - s ’ :

A . . e . - S -
Our désire td conduct some preliminary research into this area’
derived from three'maip concerns:. s . ~ .

g
-

4 .
2 . .

1. Vocational edutation, since.it was content-.and problem-
.centeréd;-less abstract than the rest of the school ) ‘
curriculum; ezteérnally as well as. physically.and- visually *

.+* oriented; and certainly spatial; seemeéd a natural curric- \
i ulum focus ‘to which substantial numbers of minority
© - students would-be attracted. They.were not. .

, . Re -

* 2. A great meny educational innovations .of the past.decade?:
-- lapguage labs, videotape, flexible scheduling, micro- . .
. units of instruetion, student.participation. in governance, : '
- . and much elsé suggested that meny of the findings’of S
’ - research guch as wue have summarized-above might-haye pre- .
) Ccipitated an acceleration of implementation of Stic .
. innovations as were pspecially relatedsto the different
<., learning styles of minoritiés. We wishedsto know if they.
had been, ard.iffthey were effective’ in attracginghand -
’ _retaining minoriky studemts{, . ¢ " | L .
’ ' .- . . - . e M -ﬂ,
- * 3. Ve wished to Know vhether there existed any relationship -
between currently successful vocationgl education ‘programs,
and the t&¥hndques, organization and teaching styles R
suggestéd by the mqost recent findings with respect to o
: ‘ . ‘diffevent cognitive processes, and vice-versa: whether
. " lesggsuccessful programs were-conspicuous for their ex- .
. .. cluBion of techniques, strategies and teaching styles "

¢ -

.

oo derived from, or implied by, ‘such research. .
- . : ; : A . ’
Summaty. The problem is ‘the proportionally small number of mitority
. " students vho enroll in apd, successfully complete vocational educa-
. tion programs. On the basis of 'learning characteristics of minorxrity .
: students and the concrete, “'real'” nature of gccupational training, .
- ,‘6ne would expect. that it would attract and retain“substantial S

¢ . PR ¢
. ., = e
- » .

-

. . . : s , .'}t
v \*,’ ) . @ .
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pumbers of these pupils.

_ Records indicate that chi's. is not the
case., i ‘

v - R 2 .

« ﬂ

Recent research into hemlspher1cgglaferallzatlon of the braln and "

¥~ﬁm,.flnqu1r1es of neufophysiolofy as reldted to léarning have, 1mp11ca-

-thDS which .suggest a number of serious deficiencies in current .

: approaches’ to educa
.v1ab1e .suggestions

%zon for all students aad also projects some

or change.

The current study was mounted

. with the intention of identifying the exztent to vhich'methods, -
techniques and strategies of vocatiomal educatlon programs reflect

A
e these new, insights and to establish if the presence or absence of
, certain strategies, methods, or practices associated with these
. recent learning insights afiegt enrollment, retention and success
. of *minority students in vocat bnal education programs _ -
- & p—— ‘\
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. > . d e' - . ’
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A secondary set of objective§,constituted a subsidiary s
: T - .U A .o - ) L

GOALS AND OBJECTIVES OF
““. THE PROJECT -,"

>

" . \’ ’ t];Io
objectives of the Qroject"were essentially four:

" . -The first: "to identify vocational education prograis,
particularly urban school programs, that are presently,
presumed to be meeting the special needs of specific -

_groups of minorify students. .

"~.2. The second; .to'identify within these successful pro-

grams instructional and motivational techniques and’

' Strategies’ that are, or have been, effective in ' attract-

ing and retaining minority students in vocational train-

"

*ing programs.

F. The third: to descripé these successful metheds, _tech-’
\ ~hiques, approaches, and strategies in complete enough
"). detail socthat they-can be“used by vocational teachers
. in other Schools acfoss the country. ° S
’ B 3 o )

>
]

—~
.x

mogels of vocational éeducation

'+ programs representing at least.five different.categories.

» of vocational instruction (wemen's voeations , unionized
crafts, -business careers, semi-professional areas and -

- hew careers) which, in the judgment of the. contractor, .
would attract,and .retdin students from each.of the follow-~’ ,
ing ethnic-groups: American Indian; Black, Spanish-s;iéaking,
and Asian, - ce o R :

4% " The fourth: to récd'nnsegci

=]

‘.

‘a -~

*
1

e

1. 716 determinie what elements in vocational educa

tion pro-*
, are :

grams, especially in ‘the instructional sétting

2
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v
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- _perceived to bé the causes of minority students® resis-’
,/”Eance to enrolling and, persisting in such programs. e

2. To debexﬁﬁne what elé;ents in vocatignal education ., .

, .. programs, especially in the instructional setfing,. are
. _ perceived "to be accgptable and attractive.tofminoxity
;] students, ; o

. L

: ’ - 4 -
3. .To derive some practical and useful inferences concern-
. ing the‘particular eleménts most often associated with
S Vless-successful and "more successful" programs identified
, ~ . ‘in the study. .+~ . vC e i

P

The “elements" studied were characteristics|, fiethods, conditions,
techniqués, strategies, organizatjional arrangements, etc.,'/which
» seemed to be logical extrapolarions (i.e., implémentations),of
knowledge verified, indicated, suggested, hinted .or otherwise
implied by the latest résearch findings on learning styles and
learning characteristics of minority-‘students. ™The tacit aesump™
tion was that most mindrity students would relate®osIitively to
an environment which included palpable recognition of the special
characteristics of minority students and to a fredominantiy non-
linear teaching style suggested as typical of’minority cultures.
~, . . . - ..

-Six functional areas of school operatiphs wére studied, with am
emphasis in the exploration om elements.within each area which.
exeémplified an ipplementation of,.or capitaiization upon, tech-
niques, methods” and practices suggested by these ;two fronts of .,
. contemporary research. . A B -

2 - ° >
¢

.\ : ) el - ' . :
This emphasis is ‘reflected in‘the instruments used in the survey,
in observations conducted at individual school sites and in other
related -methodological concerps. "It is described “in appropriate

s P S ., ’

" sections which follow. . L P
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- . IV.' PROJECT DESIGN AND PROCEDURES

- ) '

. ‘$ . e
\ A..'Project Design . . ‘ iz

E 3 . = —
- .

The eontract,for which this, report represents a flnaI summary was
awarded on July 1, 1974. 1t was one of eleven which the Division e
of Research within-the Bureau of Ogcupational and’ Adult Education, . ]
funded in FY74 under’ Seetion 131(d) of PL 90-576, Part C. It "
sought. to identify technigues,’ methods and. appraaches in ,vocational =,
- education which are successTul in meeting the .particular needs of
minority stpdanssk The focus of the methodology was a canvass of,
the school districts ,Serving the major metropolitan areas of the
s country. - Vocational .education courSes-(or programs) in, five .
categories -- new careers; sem1-profess;ona1 tradltlonal women's
occupations; union crafts areas; and business care ers - with .
. sizeable minority enrokiments were. to be 1dent1£led,,and those | «
with high and low attritiom rates .isolated arld questionnaires . //C
mailed to samples of teachers and students. The objective was to |
determzne the factors in a number of areas (lnstructlon, suPportlve
serv1ces, etc.) whlch were associated with "more successful’ .
"less successful' programs. It was the hope, after analysis of
the data réceived, that models of voeational programs could be
constructed within the five pategories of programs previously-: .
mentioned, for=four discrete ethnic groups: American Indian,
1acks Hlspanlc and Asran-Amerlcan. v

EXecution of the contract was organlzed .to take place in six (6) . e
phases, some.,of them overlappxng. . . :

‘1. qglanning,aﬁd Conceptuallzation (2 monyﬁs) ~~ in which the «
" re ch design was to be finalized;, an advisory committee ..
selected; and the universg of prograﬁs from which the
. ultimate sample would bg’kelected was to be defined. -

e
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2. Review . and.Analys1s (Z.months) -=- in which contact wzth _

the -literature, agencies, school districts and other . oy

-

. .completed.

. Field

dources of information was to be established; instruments
for datd collection would-be constructed; approval oFf
-instruments by the Projgct Ofificer and OMB if necessary,
was to be obtained;#and a Field test of 1nstruments

b 4

Data Gollectlon and Collat%gnlké montha) -- in which travel
itineraries for site visits .were developed; a fermat fo;
profiles of programs to aggregate data from questlonnalres

was developég -and malllng of questlonnalres was completed *

urvev (3 months) -- in vhich sité visits were made
and teachers, staff and students intervieved. - !

Models Deyelogment (1 month) -- in whlch analysis was made
to extract modular elements associated with suecessful . .
vocatlonai education programs for minority students. '

‘o

. -

JIrltlnggand Review -~ “in which a p¥eliminary final report,
tc be submitted to the advisory cemmittee and Project .
Oificer for review was written and submitted as 2 com-
prehensive final report on all prOJect activities. =~ : =

.t

erfo*manpe sehedule prOJected flfteen major tasks to be

. compgeted in the pzoject:” -

.

-, Selection

- Responding Sites and Qlasses

Refinement of the. Sug%é; De 1gn and Detalllng of the
Statement of Work. . - -

of Sample Ptogfams

,// .
Review of the Literature - , . T
Instrument Construction : v
OMB and Progect Offlcer Approval of instrumentSc ' IS

. -

-

Field Test of- Instruments
Mailing of Course Profile Forms - 3 li L

‘Malllng of Questionnalres,to Skudents and Teachers

Development of Profiles and Frequency Summarles fpr

.
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11. Selection”of Sltes for Visits, Schedule Visitations ~= '~ _
~ and Develop Slt&’#félt Observatlon Checerlst S s
12, Visitation of Sztes - 1 e , '/ .
13: Processzng and Analy31s of AT1 Data - ~ ‘
\fg14. Development of'Models ‘of Succes&ful’ Programs --j .
. 5. ‘ ,
15. Urltlng and Suth951on of the’ Final Régort : .
Each of ;hese maJor task areas is- @escrlbed in greater deta11 ‘
~ below. . -

\\\ B o B. -Brocedures Followed

-» . Al .

e

d s

Phase I of tHe original’ pr0posal wvas de°1gnated as the Plarnlng
‘Phade, with the ‘major objective of setting the stage for an’
effective study. To that end, the following tasks were completed
in Phase I: , . ) P '

.

"TASK 1 -~ REFINEP“NT OF THE WORKKPIAN .

At the time of negotiation (May 15-20) of the contract, the funds
"available for execution of the statement of work were reiuced by
one-third from the 1m.t:.ally requestced total. _The reductior,
pr1nc1pally in’ personnel (tﬁe research associate position was
deleted and comsultant seryice was reducéd to ten days) and in
travel (reduced by almost h&lf), necessitated a reduction in the,
responsibility oi the advisory committee and' as well in a reduced
consideration of rural vocational educatlon programs in the ,

survey. o ag .

An abstract of these changLs was submltted to the Progect Offiger

n May 21, 1974, and a detaiied revised work plan was submltted
/C))n July 16 1974 o ’ . ”", .. v .
) B ‘;;. ' - " .
The principal chenges in the .Sstatement of work.as outl;ned in. the
July 16 rev151on were:. g>g ) /9
. a \The embka51s on urbah‘programs. The'project s a ered
, to focus ‘en the high ‘sc ooI v at10nal educatio pro ams .
., in ﬁhe dlst icts se¥vi y largest cities the
‘ . U.S{ 1In addit;on ter 1ege programs a
t approximately flfteep exempla man wer programs wera to
- be 1nc1uded All references to. rural programs vere deleted.

~ .
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‘b, Redugtioh im the wespomsibility of the advisory com-
- ' mittee. The .advisory committee, originally to be com-
posed of nominees supplied by ﬂﬂe contractor and cognizant

representatives of the Bureau of Occupational and Adult
Education, was to meet-bi-monthly. With the severe reduc~-
tion in comsultant, travel and per diem monies, the compo-

“¥ition of the adyisory committee was changed to include

' only nominees of the contractor, and its function re-ordered

to review of instruments and reports. ° = - -

-

- ¢. Emphasis on elements within the ‘instructional sétting.
iJhere the original proposal focused on-a number of cate-
gories of elements which were thought to be influential in
determining success or failure of voc-ed programs for
minorities -- community relations, placement services,
recruitment, promotion, plamning, etc. -- the revision
of July 16 sought to nmarrow the domain of influences to
one ovér which the vocational teacher and/or tthe school
site had some appreciable control -- the classroom and
instructional setting. Teacher characteristics, materials,
.equipment, scheduling and such other items were within
the immediate jurisdiction of the teacher were highlighted,
and a2 commensurate attenuatiorn of other categories.was

- made. - 7 -

o P »

.

d. Strensthening of the methodolozy which cempared ''more
suceessiul’ and 'less suécessful’ programs. The emphasis
in the original proposal was on ''successtul'’ factors.® The

. * objectives, and to some extent the methodology, was re-
vised on July 16 té accommodate an identification of :
elements vhich were 'pereceived by ethnic minority students
to be causes of resistance to enrclling and persistihg" in |
voc-ed programs, The revision sought to take greatet
notice of factors associated with unsuccessful programs.
Moreover, the measures of success were reduced ;to a single
criterion: persistence, or holdifig power of the.course. »

e. Further refinement of the scope of work. The revised
. .scope of wqrk as submitted on -July 16 was corfsidered by
+ .the Project Officer and knowledgeable staff, in the Research
Division Office. It was their judgment that the emphasis
on sliccessful (exemplary) programs was too duplicative of
- survey effprts which had been undertaken by another Califor-
nia contractor for the Department of Educidtion in that
dditionally, the Divisién recommgnded that the
instructional elements be broadened. Accordingly,
ion of the statement of work was completed - |
ject Director

a second rev
after a visit e Washington, D.C. by the Pro
and submitted on August 27, 1974. .

4 /

-
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. The salient changes im the second revision were:

Y

a. The focus, in methodology and analysis, on “more success-
ful” and "less sticcessful” programs.- The instrunent$s and
data collection’ exercises im‘the contract were altered to
permit, on the basis of a single eriterion, attritionm
rate, the separgtion of all programs, canvassed into "high"
and "low'" band§, these strata to be determined by a sorting
of those programs which fell one-half standard devi
abave and one-half standard deviation below the®
all programé surveyed. It also’'developed that e "high"
and 'low'" categories would be the programs from which
samples for visitation, comparison and analysis of factors
associated with success would be selected. )

. . . ) .l ) / .‘§ .

b. The ezpansion of categopies of elements from 2 single
protocol ~- inrtructiof -- to cix (6) functiomel categories.
Mhile the original proposal.sought to associaté-a broad
range Of factors with success in meeting the needs of
minority students; this range was included in a single
category -- factors im the instructional (classroom
setting deemed to be within the control of the teacher-

> and/or site zdministrators. .The second revision broadened

and distributed all factors into six (6) functional areas:

7

-

~

*1. Teaéher-Characteristics

7/

2. Teachipg Techniques

Fedd

. SchoonEnvironment -

. e

Supportative Services

’

-

'5. Participation of Parents and Community

6. Organizationat—Format - S ;

-
-~

Thé revised work plan submitted on’August.27 was:accepted and
approved. . ‘ . : -

"TASK 2 -- SELECTION OF ADVISORY COMMITTEE

Task 2 became essentially a responsibility to nominate and select
persons, to serve on a document review panel to the study.  The re-
duction of travel and consultant money at the beginning of the
survey decreed that the contractor select.a minimum number of
.knovledgeable vocational education’ experts who would be represen-
tative of the ethnicity and educational levels of the populations
/o be surveyed, and that they be in fairly clode proximity to

- . | 28 / .

/ the.contractor. N

*

~

"
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To that end, 1ve Lnd1v1duals were nomlnated as the ‘continuing,
.permanent ad sory.committee members and five others, selected .
on the same Basis as the contlnu1ng complement, agréed to serve
alternates. The contlnulng ,membership was composed ©of the
fdllowing: .

- N . - .

1. Mar¢us Contreras,® Program Dlrector, ot . -
Eask Bay Skills Center Oakland, California ™ ‘ -

est ‘Jones, Deputy Superlntendent -
St Louis Public Schools, St Louis, Missouri

- Kunitani, 'Public Educatlon Re resentatlve, -
rornla St te Department of Emp oyment Development

Long Bea.ch C:Lty Col lege, Long Beach, Callrornla

5. Ralpn Davﬁs Actlno Déan o;”IngEﬁctlen, -
favaj Communlty Co‘lege Tsaile, Arizona
The alternate membership-was comprised of Yhe following:
. , o ,
1. Cdifford Frazier, Director, (- :
Community Film Uorkshop Counc11 kew York City, New York ~

9. Marshall Rogers, President .
- - +Los Angelds Count Z Native American Empolyees
' " Association, Los Angeles, Califormia’ .- —~
: 4 )
3. ‘Hubert Molipa, Spanlsh-Amerlcan EducatlonfSpec1a11st

Department of’ ducatlon oS
Ohlo State University, Columbus Ghio - '
\.
The drafts of the ques onnaires and~prof11e sheets were submltted
to each of the permanent advigory committe 2 embers for their review,

14

Significant corréctions by two of the me s resulted in changes -

in wording of a numbgr of items- on both the eacher and student .
questionnaires.
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TASK®3 -- SELECTION OF§AMPLE PROGRAMS

tional éducation progrims, from urban high school or K-12 school
districts; from ur imity colleges with vocational progr;
and from exemplary adult manpower training programs, was to be
selected after completion of a number of methoddlogicdl exercises.. .
One set of such gxerciSes represented, a serieg” of contacts with '

- the districts serving the largest cities of .the U.S. -,

.. Bs;'desi in ¢ tg.'x::ork plan, a final sample of thirty-Ffive voc_a\- o

State Dep;}tments of Education. Beginning on July 11, the first
-of one set of-exercises was initiated. 'A letter was sent to the
director of voc-ed in the state department of education of each
of the fifty states.. These representatives of state systems were
asked to identify any vocational education ptograms at any level
which had experienced particular success serving minority clients.
The yield was relatively productive, with notable contributions

from the states of Florida, New Mexico, Michigan, Colorado, New R

York, Texas, Wisconsin, Ohio, and Pennsylvania. Each of these
states indicated programs they considered exemplary and stipplied
names and contact personnel at each of the sites where .programs
.were being onducted. . o , N

- . - . ':h“ ' . N . d
The exerg¢ise thus inaugurated disclosed a basic complication in the
process of pin-poinfing particular programs and particular cogniz-
ant personnel who could serve as contact representatives., While

the persons at the state lew2l could nominate programs, it developed

that a second contdgct, with the program itself, was necessary to
establish whether "the.contractor could count on the program's .
participation and/ef inclusion in the study. In every case, these
second contacts eventuated in a third; “the program was always
under the jurisdictiow of a city school district: approval for

.

participation was prerogative of the superintendent. As a result, \\\;;

a second canvas$ was initiated, an invitation to superintendents
of the high school districts serving the larges ¢itiés of the U.S.

“Superintendents of the Largest U.S. School Districts. On September
16, a letter was sent to the superintendents, serving the sixty-gix
largest school districts in the U.S., inviting them to participate
in the study,’and asking them to name a contact perséom to act for
the district in collecting information. Thirty-one of the dis-
tricts ¥ésponded in the affirmative; those which declined, in
almost all cases pleaded thad\the number ,of studies already being

. «conducted .in their schools repregented an ekhausting burden. 1In
some few cases, the districts were skegptical of the availability
of classés of data required by the study ~- census and drop-out
data by ethnic/rd¢ial groupings. -Aggin, the contacts with super-
‘intendents- invariably produced a second required céntact, With a
person named by the superintendent to act as_a liaison, usually an

-
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abgistant superintendent or a supervisor of vocational educatiodn, _
* and this in turnd, a third contact, with the principal of the_par;\
ticular school, who often required @ fourth contact, with a . -
counselor or voc-ed coordinator-before we could approach teachers
and students. Other details, particular:to the modus operandi
of certain districts, seryed to.complicate_apd.lengthen the pfocess
.of isolating programs for study. For one thi many districts: .
have prescribed routines for approving reguests for research in
their schools., This procedure in some cases is quite cumbersome.
Indiarapolis, for instance, requires the-.completion of a lengthy .
form® to be submitted to a research committee, complete with in- _
struments, sampling procedures, etc. The lead-time for receipt .
of approval-is considerable. o T ESA g
. N ¢ -

\
AY

Other complications arose from parallel studies being conducted in
the®districts contacted: Detrg§it, Michigan and Portland,. Oregon
had just completed extensive vog-ed research in their schools and .
were reluctant to impose on staff and students again. Both these
districts graciously consented tp chare results of their studies
with us. . - e -
One final development, +he importint effects of which did not
become fully known until some months later, occurred.in the case
‘of the Orange County Schools in Orlando, Florida. Orlando wished ™
. to participate in the survey, but nequested ¢larification-of the
Family Educational Rights and Privaty Act of 1974 with respect to
. release of student irformation. We\made a quick telephone survey
of* three large distriC¥s in the San Francisco Bay Area -to deter-
" mine how other districts were interplteting the Act. .We were told
that release of student names and addresses without parental per-
mission constituted ''no problem.'’ le Act was interpreted to pre-~
vent the release of evaluative informiition -- test:scores, disci-
plinary referrals, 'ete. Statistical informationm -- addresses,
names, ‘enrollment, drop-out, etc. was held to be public knowledge.
We thus notified our Project Officer of the potentialities in this.
contingency, but felt that, the study wquld proceed without serious
interference from any adverse consequences resulting from implemeri-
tation, of the Federal statute. ' Lo LT

On December 5, immediately éfter,recéiﬁ- of notice ffom'the.Proje¢c '
Officer that OMB cledrance of our study |instruments would not be’; £
required, a kit was sent to each of thirty-one districts who had '
by that time signified willingness to participate.. Included in
the kit wvere: ‘ e - oo TE v
1. a syﬁopsis of the puiposes, ﬁetho-oIogy and wbrk blan o ‘
~ . of the study, L ‘ : . : '
o . ) i - $ —~ *
« ot | L] ; M . , ..." . .
‘o y 4 >
e} 41 “e
- 52. . "
‘ < *
< ~.




2, a sp cimen of the course profile sheet,. . A

3. "a dver letter explaining,general 1nformation about
3 the survey.- ;.: e . i
The kits kere forwardeﬁ to those persons de31gnated as contacts
by superintendents. The items included in the kit are. exhibits

1n Appendlx A o£ this report , T _ ) ;

Other CltleS and Programs Slnce the flrst malling of inv1tat10ns
to participate did not_yield a sufficient sample of programs, &
second mailing of an inwitation was made to thirty-three smaller
cities, including a number who had not responded to the initial
offér, directed again to the superintendents, 1In addltlon,
1nv1tat\qu were sent to thirty-one -selected commmity colleges’
‘serving urban areas near the high school districts already con-
firmed as part1c1pat1ng .

Finally, mailings were made December 2 to thirty-four special
programs which had been recommended earlier to us by consultantsq,
universities and state departments of edq.gtlon as exemplary
nnnorlty programs K

On December 31 1974, there vere flfty (50) programs, in 28 many
cities, wh? had corrlrmed acceptance of the invitation to part1c1-
pate. From January 1 on, however, there began a gradual erosion
of the nugber of Dart;C1pat1no programs.. Chicago, Los Angeles and
.Buffalo withdrew outright on the basis of restrictions 1mposed by.
the Educatlonal Rlohxs and Privacy Aci, which had become effective
November 19, 1974. .Pittsburgh advised us that the Act and district
regulatlons prevente disclosure of student names and addresses,
but indicated that a personal meeting with parents ta explain the
uestionnaire mlght produce approval. That offer came too late
Mld-May) for realistic “acceptance. Others -- Gary, Indiana, Denver,
«Colorado; Navajo Community College,,Arlzona Toledo; Chio; . -
Long Beach, California -~ either could not ‘release students' names
to us as a matter of polity or.did not have adequate records to
“identify students in the categories, or classificgtions required.
Louisville, Kentucky becage involved in a unification-desegregation
issue which produced prab?ems that obliged that district to with- |
drav. Indianapolis and Minneapolis; after processing our formal
applications to conduct the-research in their schools reluctantly
disapproved the request. “A- reorganlzatlon of districts in Jersey.
City, New. Jersey created a record.problem which forced the North -
Bergen jurisdiction to withdraw. As of March 21, thisty~-eight
programs still remained in the study, but-of these only thirty- -
. one had.returned Course Profile Forms, and, four of that number
'vhaganot submitted lists of student names and addressesu

»
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~ Long' Beach Communitg

Thesé aré the thirty-éne districts which had
file Forms ag of March 21, .1975: . .- .
1. AtXanta, Georgia i 17. Wimn
- : : ) S
*a.: Bakersfield, California

3a Brig.iw.m City, Utah

** (Intermountain School)
4. Browning, Montana -
5. ‘Charleston, .South Carolina

5
6. Charloéte, North-Carolina ‘s
- ' ' 23. Pitt
7. Cincinnati; Ohio '
8. Cleveland, Ohio

s ‘-

9. Denver, Colorado _ (Wgs
.‘ R - - ' . -. <o o
10. - Des Moires, Iowg. | N
‘ . 26. \San
11. Fﬁﬂlﬁauderdale, Florida . »
- ’ o L 27. Sst.
12. Fresno, California , '
) ] T 28. . St.
13. Hartférd, Connecticuk . :
T o : . 29. Seat
14. Kansas City, Missouri - § -
. "(Penn State Communit . 30. Wich
"College) e
. oy : ‘ "31.
"~ 15. 1Las Cruces, New Mexico
*16.> Long Beach, California
-, (Long Beach Community _ -
College) e T,

-

College had submitted an
al classes whicl was ‘not u

summary for.voeatio
letters to .the remaining

On March 21, we ‘sen
confirmed .a desire to

returned Course Pro-

. 19n Norfolkg_virginia
' 20. Oakland, California
21. Orlando; Florida

P

N ]

eapolis, Minnesota ¢

\ -

18. “Milwaukee, Wisconsin’

s ¥

22, ?héeﬁik, Arizona

sburgh, Pennsylvania

) *. 24." Rochester, New York
25. Rock Springs, Wyoming

tern Wyoming Community’
llege) S .
Y e . "
Jose, Caljifornia- '
Louis, Missouri -
Paul, Minnesota,

tlé, Washington

ita, Kansas. "’

Yonkgrs,:Ney York - -~

é .

- i

aggregate enrollment
sable in that form.
districts whe had

-participate and who had not forwarded Profile

.
to2

-~

Summary Forms. These were the' participating districts vho had flot ) .
yet .responded' at that-time: Co T { . - ..\?
L Baton, Rouge,-Louisiana . © 2. Cheyenne, Wyoming L
. , s . : P
. -, , . e )
- .0 ’ . (Cont d) . ' I3 .
‘ - U P Ve
T, ‘ N ¢ o e f e, -
:“ T g % o ’ .- A .:’: ’ . v, .‘
‘.( ot i 54' * o- vy ( .
“ { . v '\‘ ,”_ » : .




-, ar \. - .a - - ) (_. - .f» - - T . “A- ) ' ._ - -
ﬁﬁ::/// \\ C S o000t
svr A , \\' . ' ﬂ}. ) '3 . . - . - N .. . i : .. .
- - Gary Indlana : .12. San Dlego Calzfornla o
et fk %‘ > 7 o (S&n. Dlega memunlty ] i
S _ 4, Harrlsburg, Pennsflvanlé College) : e
A . ¢ Y ] * . .
fo - 5. Khoxv111e Ténpessee 134 S Lile Wiseon31n
RN . ’ . N dlanheaé.Dlstr
: Lo 6. Léﬁ!%v1lle, Kentucky : K
) o . 14, Sioux City, Iowa - ‘ o
R New' Orleaas, uisiana = - . L .
R © . -15. Tampa, Florida . -
A : “North Bergen, ew.Jersey . - ... ' : V. '
Lo T i ' s 16, 'Toledo, Ghio D U
B ~s 9. Ehiladélphia PennsylVania s . f ] )
e . 17. -Tsa#le, Arizona .
10 Prou;dence, Rhode Isl&hd ~“(Navajo Communlty Collegez\\
11. Rlver31de Callrornla _ -18. Tulsa, Oklahoma L
3 . (?1vers1de City College) ol (Tulsa County) N
Tﬁe;P Ject "Director; “on August 21- ZBaZbraveled to Washington, : )
D.C:,rE t with. s eczallsts in dis vantaged education to iden-

. .. tify'in thely file ezemplary progrmas. Ms. Barbara Kemp, Staté -
Programg and Service Branch, Ms. Ve lmi Braqner, Specialist in the
_ 7" ReSearcﬁ Branch, lessrs. Duis and Kaviracek in the Résearch Divi-
~ sion, Ms. Glee Saunderg, Voc-Tech Spegialist, were all contacted -
and gave t ir \@ssistance. ‘In most ¥ stances they had little data
. on'current pregrams which, £it the des rlotlon of the exemplats for
s '+ which we yere smarching, but referred us,in, turn to other-sources.
. Ivo of\these, Rational Center fo Educational Statistics
.. (Mr. Do Eiden) and the 0ifice of Youth Development (Dr. Robert
. 'I'Foster) were owed up by #ail, buu their search failed to .
) produce ahy ledge of géta" in eur area of concern. .

Earller contacts,V1 USOE thrpugh N 'Orleanna»Syphax, Senlor

_ aAdvlser, Qifice of Ed tlona1~P1ann1ng, BOAE, and latexr refer- ’

’ ences prov1ded through\ir, Joel H. Méglsos, Associate Director, 't
Information_and Field Services (Bibl ography Series 21 to 25)

- from the Center for Vocational Educa ion, Oﬁ\b Sgéte University,
proved of llmlted value., L .

-

ey . . .
S The flnal Jud £ on sources, especlel devoted to our area of

T - concern ‘was” tﬁgfnltttle+_;§_any, dir fyresearch effort had been
o prev1ously expended oRn the precise £ ctors of interest in the - ,
: ;,“.,, present atud& SRR AL _ \~‘ .

V . -

LA related study “indextaker by a Cali ornia Fifm for;;he State .
~e, Department of Education in Sacramentd also offered no appr901ab1e
. - asslstance. the‘i.pal repdrt was pr cipally a process formulatlon
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i There were three bBasic

. . . ) .- . ?; ) N )
for vog-ed (minority) programs in a. restricted number of dimensions
approximating the‘twelve functions of vocdtional education which _
are part of 2 systems approach used-in the state plans in P '
California. No relationships are drawn betweem successful and- uh- \
successful program processes: the assessments_are basically case .
studies of different successful approaches, and modeling is:not . N
developed. One feature of this recent study has important implica-
tiorrs for the present effort, however. The study®was unable to
isolate any vocational education programs which attract a high
proportion of.Asian-American qgr Oriental.students. This agreed.
with opr own experience. We had thought that:Hawaii,. New York
and California would provide programs in which Asians were prom-
inent in the enrollment, 'but large cities in all 3 of these states

-ipdicated that théy could not participaté in our study. Indeed, .
as the 'study developed, we <found we could not identify any specimen
programs, ior Asian-Americans elsewhere, nor did we find Asiams ,in

‘'any.but microscopic proportions in the,enrollments of . .the classes
we fimally included from 28 cities.: .

. g ) . oo e
As é'égheiuding exercise in a search fof.exemplary programs, the
Project Director attended the Conference on Vocational Education
Research at the Twin Bridges Marriott Hotel om Ngvember 3-5. ..

~‘hile all of the grantees attended, and many fruitful contacts .
and discussions ensued during the conference, little substantive
information &jirectly relating to ouxr $tudy was obtained .~ T

The cantractor wvas also im continual contact during the contract
"year with Dr.! Edgar Parsons and Mr. Jim Hughes of Systems Sciences,
Inc., Chapel hill, North Carolima), who had a contract in the same
priority ared and with vhom we ‘have shared information. Again, _
the usefulness of the information exchanged was Iimited, since .

. the focus of the SSI study was ofily. superficially congruept with e
our own. - . ‘ .- ' ' -

-

TASK 5 -&. INST!

ENT CONSTRUCTION o e

-

instriments used for gollectien of data in*
i : . ‘ .
’

the’ project: ; .
1. Course Profile Summary -- on whith confract persons in =~/

. 'school districts indicated- programs’ (or courses) which had
substantial minority envollmenf in five subjeet categories
' -~ niew caz-'eers,'pre-profeszéioﬁaiu business,,rnibn crafts

and, traditiorzlly women's occlipations, -- andl'also the s

beginning and,ending enrollments.for minority students

for the most recently gwailable period. Wording on the’

’

. profile’ summary was’ such.as ‘to permit completion by high
/, schools .and community colleges as well as adult programs.
. .\Q" .o ‘ ' LR .", ’,,

.56 . .
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~ ,p 2. _ Teacher Questiommaire ~- completed by teachers of the
+* , courses named on the Course Profile Suimary Forms. :
’ . . - . .
3. . Stydent Questionpaire -- completed by drépped ‘students
. in "more successfull .and “léss successful” programs.
- * ] - .
Before construction of the inétruments, a letter canvass was made
(on August 28) of fourkieen.city school districts and-commmity o
.colleges to ascertain.''the mbst, effective means" by which e,
districts could identify programs of‘interést to us, and could _ .
judge the accessibility of ''records, reports or other sources of | ;
informatior which would yield, racigl/ethnic census’and course
completion data on individuzal courses or programs.' The follow-
- ing districts were canvassed: : .. ' z:
: ) . -
1. Atlanta, Georgia » 8. Hondlulu, Hawaii PEy T,
2. Birmingham, Alabzma . 9. Nashville, Tenmessee T
3. Boston, Massachusetts. ~10.  Kew York, New York
4. _Chicago, Illinois © ‘11, Ozklepd, Califorpia ' - -
v - . SN (Peralta Commmmity College
5. -Cincimmati, Ohio . i District) !
) ; _ . ' .
- 6. Compton; Czlifornia .12.  Phoenix, Arizona - i -
. (Comptén Ceollege District) - _ -y
’ i <13, Portland, Ozegon .

- 7. E1 Paso, Texas- : : . ‘
T . ' , 14, . St. Louis;yMissouri

;“,

L) i

fah v

_  Responces were received ' rom six of the districts. They ranged
e from en expression of inability to provide. the data in eategories. .
requested -- Honqlulu -- through a disinclination tp participate
at all -- Portland -~ to the prévision of actual data -- St., Louis., [}
.+ One respondent -~ Kashville ~- referred us te the-Research .« :
Coordinating Unit for. the State of Tennessee, indicating that the .
- RCU kept all census data for thé.major cities and could provide it
to us for a fee. Sbecific®insights for constructiqn of deta *
collection instruments ‘were wnfortunately of mixed value” ;
Several iterations of the instrument$ wvere produced and tentative
final versions submitted to the Project Officer on -September 17,
. Minor changes tere made by the BOAE Divisjor and conveyegd to us

,\Py telephoné on Octaber 1. , . o

- . -

L '.t ‘ ’ . C > .
On Novembpr 18,f copies of all three instruments were majled to
the five members of the advisory committee £dr their review and .
" ' .. .

AR e . ‘ , s
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Y-

-

(-]




1

correction.” Suggestions for changes in wording of items or -
deletion/inclusion of zdditional items and other %ommenits were

.. received from three of the members. The instruments appear as
* exhibits in Appendix B. s - ' :

.o

. : L. -, ¢
" TASK 6 -- AGENCY (OMB) AFPROVAL OF INSTRUMENTS
On October 15, 1974, two copies of a five-page synopsis of the
methodology of the study, designated "Detail to Accompany Request
for sApproval of Survey Instruments by Office of Management and
Budgct (0¥B),' was forwarded td the Project Officer, Mr. Mario .
George, for his use in secuting such approval if it developed |,
. that it was necessary. . . ' ~
As.of November 18, one month lgter, we had reigiv d no official P
. . word =as to ‘the mec¢ssity of OMB approval and forwat¥ded a leiter . N
. to that effect 'to- the Project: Officer. - ) '
¢ On Hovemper 27, the Project Officer telephoned to ipform us that .
. the decision had been pade that since 'the nature and purposes
of (our) inctruments and the Vocational Educatien Regearch (VER)
grant program provide the basis for a ratiomale that [Federzl
-reqirencents to be met for developmdént and utilization of survey
instruments by contractors. (profit-meking agencies) in VER
activities should be the same as those to be met by grantees {(non-
prolit makigg agencies)," we did not need OB, approval. .= - .
. O N R r . . B . *
" Subsequen:tly, on Deccember 2, 1974, We reccived writtén confirma-
- .tidd of this intelligence from Mr. George. : :

-2 -~

TASK 7 -- FIELD.TEST OF INSTRUMENTS' o L Coe
Early in October, cohtacf;wasJﬁade with Mr. William ﬁdﬁtman, o

Coordipator of Vocational Education, ‘Oakland, CA Fublic Schools, for
possible field-testing of the instruments with Oakland high school .

- vocational instructofs and selected drop-outs £ om the 1973-74 '
&chool year. . A AN . .

Mr. Fbrﬁman dﬁiained aéproval»qf,the Ozakland écﬁag}éi‘Reéearch O .
Departmegnt, canvassed,his #mstiiiftors andiasked for volunteers. =
Al]l were supplied with a 'Synopsis of the methodology lof the study,

copies of the instruments and other®general information about, the
= . . : ' e R LN -
» project. . N '
- g . ) N ' : h ' . o " . ° .
. On December 12, Mr, Fortman provided yg with the name$ and addresses. -~
: of seven vocational teachers, one each from a like nugbef of., ' -
~different high’schools, and ‘tHe names and addresses of sjistke

-

-

] s : : . .. L .
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. sfudea;§ who ipped the course taught by that imstructor the
preceding schop .+ Fourteen of the twenty-three questionnaires,

.to acgommodate. formal research inquiries;

seven from teacherc and seven from students, were returned completed.

Twq of the dropped students' addresses proved to be unusgble. Con-
structive suggestiong, but no adverse comments, were received from

2ll of the respondents; all indicated they had no difficulty.

completing the instruments easily and razpidly.” = , : nooe

Teachers participating in the field-test-yere paid am honor%rium
of ten (10) dollars for completing the duestionnaire. Students,
who had a shorter instrument to cemplete, were paid five (5)

dollars each. N S

.

P > ..

. . J .
TASK.8 f’.HAILING OF COURSE PROFILE FORMS : -

Beginning Januvary 15 as per schecdule, Profile Summaries were mailed
to the approzimately £ifty (50) programs who at that time had sig-
nified intentions to participate. ., By March 15 *--" and it tock that
long, to obtain some responses ~- only thirty-one districts had
returned *the form: As described eazriier, at least ome of the *
profile summaries could not be used, others did not havé courses o
to fit all categories; scme provided only names and zddresses of ~
teachers, indicering Fedszpl cr local 1légiclatiom prohibited relfase a7
of student information; and some ¢éid not provide either teacher
or student names and addresses. A re-meiling of a rdquest for the
Cource Profile Sumary Foxm to. those districts who h&d not replied,
including those wherc we needed better information, wys made on .
March 21. Ue waited until April 15 for responses. By that time a
only one (1) additionzl profile was received, end zalso) disappoint-
ingly, notices from at least a hali-dozen othér cistriciyp .that
circumstances now prevented them from taking part Qg that extrac-
tion of data was proving excecdingly difficult. Since fhe selection’
of a sample for'site visitation was dcpendent upon the.frop-out

rates in classes reported on the Course Profile Summary,‘we were .
obliged to wait until at least most- of the fifty-odd feturns were®

in before developing itineraries for site visits. As it developed;
thirty-one progrgms proved to be the final number which we could ‘

_include’ in, the stldy. A third follow-up of cities which failed

to follow through on.intentions to participate revealed a basic
inability to complete thé exercises necessary, .due to: (1) the

implied or actual restrictions .imposed. by the Educational Rights ‘e
and Privacy Act; (2) the inability of school record systems to )

.identify racial/ethnic enrollments in individual classes and in’

drop-cut counts; (3) the fundamcntal¢énabi§%ty(2§ school distr%cts
d (4) a substantia o

~and genuine wish to cooperate in external evaluations, but a. deep
. structurdl indifference to the urgencty of deadlines, dtatistical

.
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purity or accuraéyzgeggzréékto conduct sucht research. These
co ts are amplified in a later sectionm of the report.

TASK 9 == hAILIhG OoF QUESTIONNAIRES TO TEACHERS AND STUDENTS

O
Mailings of questlonnalres to students and to teachers’ was begun
Ap: 11% :
p ' Two hupdred and cixty-eight (268) names and addresses of dxopped
students were provided us on the Course Profile Sumrary sheets;
) and one hundred and twenty-one (121) *names of teachers. There
xere fifteen (15) classes represented which had no drop-out for
the—geriod reported (and consequently, no student names), and
*.eleven (11) programs which gave teacher names, but no student
names and addresses. For the classes which had no drop-out and
« for those programs which could not supply names and addresses of
drop-outs, we revised verb tenses in the questlonnalre to accom-
modate currently enrolled studénts in the classes for which we had
data,. and. requested that teachers distribute these to a2 selected
samole of minority students in their classes, thus obviating the
need of obtaining their names and addresses. We mailed two
hundred twenty-five (225) qLestlonﬂalres for such distribution
to current ssidents, bringing to four hundred ninety-three.{%93).
the total mailings to students. (This is roughly 569 .
of the maximum student mailing we had anticipated; the sixz :
hunzted fourteen (614) total is roughly 507% of the maximum total
cher<and student questlonnalres (1,250) we had expected to

ma/ll) , G

TASL 10 -4 DEVELOPHMENT OF PROFILLS AND pR...QUENCY SUHHAQILS FOR’ N
‘ . RESPONDING SITES AND CILASSES - _ .

. » \./\
- The ¢ofiginal design called for tne separation of reuortl;j§:Iasses‘
intgd protocols of high, low and intermediate drop-out rate, the
gins of ‘each to:be determlned by calculating the  programs fall-’
ng one-halfﬁstandard deviation above and below the‘mean rate.
The fact that the mean drop-out rate for classes reporting was so
"low (12%),.a band described by a standard deviagion would have .
eliminated all but the fourteen no-drop-out .classes (0%) at the ,
low end of the range., ,/Eight of these fourteen low-range, classes
were in programs at,Just three sites and) the fourteen included
but one India lass and no Spanish-speaking students at all.
Moreover, thel fifteen classés which would have been isolated at
the hlgh end “of the~xgnge would have contained no Indian students
and a disproportionate number of Spanish-speaking students. ' In
view of the few classes’and scant ethnic spread gemerated by such
a stratlflcatlonp as' well as by the paucity of numbers of students
responding through all of the 97 classes represented, the decision

Ye
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was made.to effect a smgie division into hlgh-low cat@rlj.
K157 drop rate was seledféd as the’division-line. This,
cdt yielded forty~two clagses with a higher drpp-rate thim 157"

.~ and fifty- -five with a lowgr rate, and gave a better representation '
of| minority groups, types gf classes and geographical locations,

injeach category ; - ,

}Termmatlon in a class for any reason was cons:.dered the definition.

¥

.of la drop-out- for purposes of the study. Districts selected dropped-
stydent, totals for the 1973-74 school year. The frequency count

4

- ethnic group is displayed in the following table:
. Table 1. Freauency Count -- Vocat:.onal-Class'es“
. * - by Percent of Drop-Out, Course Title
. and Predominant Lthnic Group

of jc Lnlasses by percentage of drop-out, course _title, and predommant _

Id

-

o

]—— % ! Course 'I‘it?;\ Predomisant Ethnlc Group
i P . 3 - ~ =
; 0 -i. Fire Science Black .
0 |- Office Education ! Black 2
0 : _ Drafting - . : Black
0 .  Brick Mesonry . {  Black
0 . - -Cosmetology . - ' Black
, o Secretarial o Black g -
| 0 4 child Care, © Black )
0 | - Cooperative Vocatlonal . Indian |
A4 Education : ~
0 . Welding S Indian h
0 Fashion Merchandising Black . . } '
0 A Comp_'uter Technology . |. Black R i /f//
0 \"\/-Cooperative Office - ) Black ’ //
0 Health Services - d ~ Black : ' ’
0 Cabinet Making S B Black
.1 Sheet Metdl Spanish -
1 Child Care s Black
,1 .17 | ° Secretarial - Black s o
| 2 Medical Offite 'Skills /Span'j.ih , < =
50 ‘ ,
] : "“'—"/
- 61 : .
¥ P X




. Table I. Frequency Count -~ Vocational Classes
by Percent of Drop-Out, Course Title
and Predominant -Ethmic Grqggf(ponp)

62

Course Title Predominant Ethnic Group
Business-Steno . Black

Nursing Assistant- Spanish

Child Caxg Spanish

Practical Nursing Black’

-Cooperative Vocational Indiéﬁ, )
Education )
Clerical _ - Black, §
Child Care /- Black g
<Cboperative Vbcational Indian é

Education " B
Auto .| , Black, }
Data Processing ' Black ;
Clerical Office ° -~ Black

. Dental Assistant ‘ Black §
Food Service Black %
Auto ) Black H
Cosmetology Black }'
Food Service d ] Black o
Health Occupation Blagk S
Auto Body ' Spanish

- Secretarial Black
Bata Processing, .. "Black

. Pé%étical'Nursiﬁg - - Spanish
Secretbﬁi-k' ," o ““Black
Electronics ”\i e Spanish
Offset Printing Black:
Clothing Management ,  Black

‘Wf}g;ng E Black

51




Table 1.- Fregﬁencz Count == Vocational Classes
. vy Percent o - , GourseiTitle

rop-0Out

<

. - .and Predominant Ethnic Group (Cont).

Samas.

Course Tit}e

-

hd e

kS

Predominant Ethnic Group

.

L

Bulldn.ng\Const:ructx.on'i
Auto. S

Auto ‘ S
Banking and Finance

Data Processiing ,\\

Tfowel Trades

‘Drafting‘ @
Bookkeeping

Business .
Business Ceoperative
'Cosﬁétology p g
Auto i

Nursing Aide-
Office geryieeé
~Small Engines ' .
Police Science - . -
Allied Health™ .
Office Machines

Vécational Clergpal
Training

*
N -
3

Cosmetology
- Restaurant and Cooking
Weldlng

Industr1al Cooperatlve.
Education

. Secretarial
Health Occupations
Health -Occupations

v

Blagk
Black
Black

Spgnish

x

Black Spanlsh

Indlan
Black
Indian
Black
Indlan :
Indlan
Black
India

- ~Jpdian.

Black
Indian _

Spanish

Spanish,. Black'

Black
Black

" Black -
Black

Black -

Black

Black .
Black
Black

e
<,

L




Table 1.

Frequ!b v Count -~ Vocatibnalﬁﬁlésses

by Percent of Drop-Cut, Course Title

and Predpminant kthnic Group (Lent)

s -
4 X M

Course Title

Predominant Et@%ic Grdup'_

21

25
25
25
25
25

25
- 25
25
25
25

28
29.4
30
30
- 30 .
33.3
40
.50
. 50
55

60
67
71

,_Cérpentfy

« Education

" Nursing ¢

.Offlce Services .

- Child Care ) X
7

1]

Office Education
Key Punch

Nurse's Aide

Nurse's Aide
Cooperative Vocat1 nal

Construction
Electrical
Water Utilities -

Fashion —

Cashiring for Sales
People -

Cler1cal

Auto Refinishing
'Cqémetology

.Body and ‘Fender j; _
Carpentry . '
Cosmetology !
Llcensed Practxcal

Nurs: ing .

Machine Shop 2
-Practical Nur51ng\

Secretarial
Drafting
uto ) '

- Black

\,

“f-.. Black’ ' /jk;/
.'”'Black Spgnlsh '

« Black, Spanlsh,,
Indlan ,

Black kS
. i B_laCk',", ’ »
Spanish © -

Indian
Blaqk

N Biack
. Spanish

\\\Plack

B{;ck
Black’
ek
',3Laqké\
Black
Spanish - |
‘Black
Spanlsh

A&

- Spanish
Black’
Black ..

Ind;an

3 Spanisﬁ .
. Black
' Black

Blégk,il

—
64
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‘DeécrﬂEtloﬂ of the Student Population. Table 2 (next Pagé)‘Shows the

prepodﬂerant.mlnorlty roup represented in the.respondent popula-
tion is Black (61- 1/2%% It was™also the only group with sub~
stantial representation in terms oi“pumbers (126 students). There
were only 4 Oriental students in the sSample, but these are retained
in" the tables, since, coming from three ¥ idely scattered regions
and dlsplaylng a consistent trend dt dramatic variance with other
minority group responses, théilglve some credibility to the
differences in_ cognltlve/styles which we aduanced for Asians

v1s 2 vis other mlnorltles in Section III, ‘< -

?
-

The classes rep_rtln wvere from.seven (7) area vocaplonal programs;
two (2) commun1ty-co§1eoe5' four (4} technical or career centers;
two (2) area tegchnical institutes; two.-(2) v ional hl h schoois,
one ' (1) Opportunities Industrial Center (OI and one county

§ "»occupatloﬂal program operated by a university (Mew’ Mex1co) All

o~
.

.

13

o;her classes operated in conprehenulve high schools.

Cou”se ?:OLlle Sunmarlas gave DarL1c1Dat1ng dlSt;lCtS the oppor-
tunlby tg:.select one classg. from each of five types:

.Type 1 _ Unlon Craft Area (Auto MacRine Shop, Carpentry, ett.)

Type 2 Service Occupatlons Prevwously ‘Regarded as Attractlng
" Predominantly or Exclusively Female- Enrollments .
(Cosmetodlogy, Mursing, Fashlon Arus MedvcallDenLal
Assisting, etc.) ,

— T

Type 3 °~ Ngw Careers (Teacher Aides, Media SpeClallStS
Conmmenity Uquers, Publlc §erv1¢e Aides, etc., 5

Type & Semw-PrOLe851ona1 Training (Métallur gy, Englneerlng .
= Technology, Drafting, Computer Technology, etc.) o

Tybe 5 Businmess Vocatloﬂs (Secretar1a1 Sales Accounting;
' DlSt;lbutlve Educatlong eté.) . ,

Of the students respondlng, 82% were from mlnority group backgrounds.,
Fifty-nine (59) students were enrolled in Type 1 classes; thirty-
nine (39) in Type 2} twenty~n1ne (29) in Type 33 elghteen (18) in .-
Type -4; and 51xty (60) in Type 5 clagses. :

The proportion of mlnorltymto—wh students in the reporting

. classes ranged from slightly below 107 to many classes with 1007%.
. minority enrollment., Eighteen (18) dlStrlCtS were canvassed as

predominantly black; "four (4) as predomlnant y Spanish-speaking;
four as heavily Indlan enrclled; the remaining others were canvassed

as mixed populations. ) : .

. T .
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. T;éfble 2.%' Charac\'eristics of. Stﬁden\t. »esg:ondents i °
BRI e e S 1\ A M.
M o _ j\\ High | Low t\ Class Type
Character- | . . | Cur- Drop Drop i
istics | Total | rent | Dropsy Class | Class ﬂ\ 3-4 5 7
| Total | 205 | 129| 76| 85 | 120 59[ 39 29 18 60.
| Hale | 71 | 49| 22 | . 25 46 |53 1 3 12 2
" Female | 134 |- 80| 54 | .60 | - 74| 6|38 26 6- 58
. Indian. F 20 17 34 7,12 8| 8l x 7 ... & |"
Black g 126, T 69| 57 | 43-] - 83[32(25 17. 9 43
Oriental | & 1| 2 2 1 3] 21°¢ 1 1
“.Spanich | 17 | 7] 10 14 3] 8" 1 2 6
" White {37 3 3. 14 23519112 4 ,6 6
Other  |. 1 -1 b1 .l 1
Age: . T ;
" 16 or under | - 37 26 | 13 |. 16 3807 o 1 12
17 - 19 -} 134 .| 70| 64 | Ise 78 |40 D& 22 7 41
20 or older |. 26 | 20 6 -§1§ 10 {10 & &4 & & -
" fevel of Classes. By far the,gréatest number of dourses reporting

contained Llth and 12th grade. stddentS' 74%. Only six classes
contained 9th graders (67.) Lwenty-two (23%) incluyded 10th

_ gr?ders, and tweney~two were 13t7 14th grades and/or adult level
ony - ]

Union Sgreng;h of Cities chortlmp .In the coursg of site v151ts,
a suggestion arose concerning the influence ,of unfion involvement \
in the cities vhere &pcatlonal programs were beiny observed. It :
seemed that strong unlon activity in the surrounding area was
+  related to the success of programs in schools.  While no attempt
.Y was made to gauge the.degree or nature of union gooperation in :
d .School programs (e.g.,.through advisory. commltte_s), a retrospec- .
tive-analysis prompted the imclusion of a coding|'by "weak" or '
"strong' union characteristics for each site in the machine progess-
ing O0f the responses. The Instituter of Industripl Relatioms at °
- the University of Callfornia Berkeley was asked|, to confirm ratings

t
!
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of the thirty-one cities for which data was available, made by

t@e three staff persons who visited siteg. At the same time, the |
Department of Labor, Office of Contract Compliante, San Francisto, *
supplied a listing by percentages of union membership for all

states {for 1972), for employees in non-agridltural establish-
ments. These exertions resulted in an’ability to "type''the »
cities in the study in a way in whith was over 90% congruent ‘
across the sources of judgment. Only two cities failed of a

unanimous placement among five raters: Bakersfield and Ft. Lauder- .

-

"dale. They were ultimately listed as shown.in the ¢omplete’

tabulation which appears as Table 3 below. - ,
‘. . ‘ . - . . . . . . l ‘,’. -
+ °  Table 3.-/ Ratings of Participating Cities” % Ll
e by, Strength of Organized Labor . - .
s o . . .
3 . STRONG R
S : . - Lo - ‘ '
Hartforé , |, . Denver ‘ Seattlev..; ,.Rbchester ot
St. Louis Yonkers ,° "~ Oakland. San Jose [
- . “ ¢ . .
St.,Baul ! Milwaukee Des Moines Cincinnati .
. Kansas ‘City Bittsburg | Cléveland .| Ft. Lauderdalé '
\\7_” ' . ) 4 Q. v - -
Browning . f"Fresqb‘ .- Las Cruces | 'Memphis
~ Orlando .| Rock Springs Wichita j/gykgréfieid .
Charlotte - Brigham City | Phoenix d'.“; “Norfolk " .J*db/"
Charlesﬁg:f - Atlanta ' |. Memphis - y A

: . > n . o o o
. TASK 11 --'SELECTION OF SITES FOR VISITS ) ) '
. . T : ¢ e . s S

0Of the thirty-one sites available for study, the ten programs whose,
courses were represented in the highest drop-rate category and the
ten represented by courses in the lowest drop-rate classification
were selected. There were six programs which had individual courses
" which fell into both categories, which permitted-:additional selec-
tion on other criteria.. Two Indian programs and two programs with .
substantial Spanish-speaking enrollment were selected in the

w . -
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twenty to\ be visited; and the two single programs with the grea'tést y
£l

number of! low drop-out and high drop-out courses, respectivély, ,
were chosén to make a- total of twenty, - . . oy
Lt . ‘ . . - ) -~ - ’ ) L . . ‘e
. TASK- 12 -~|{VISITATION OF SITES L e

N R ) - ] . . X i .,"‘ -
Between Mayyi and June*10, nineteen of the sites schédu’léd for .
-«contact were-visited, each by a single staff member of the

contractor’s firm, for one ot two days each. One site clq;e‘ to

the contractor"s headquarters was.visited after June 30.7 "

- 4 . . o . : . : .

Staff who visited the sites used a’'Site Observation Check-List

as a report ¢of the visif., (See Appendix B). . Each class and each
.insfallation whi¢h was reported on Course Profiles was visited and
 the. teacher interviewed. Additionally, coordinators, supervisors

and central office personnel; one of whom usually ,accompanied the.

observer, were interviewed, and discussions were held with’ random

‘e
numbers of studemfs, community representatives apd/or counselors
at or e e _school,site. T .
. , ‘ : : .

-

-
~

The sites wisited were: 7 . R A
o At.lani:a, Ge'orgia" - . VoL \QMeﬁghis, -Tgi'an'e-ssee'; _ ' .
' Charleston, South Carolina ..St.douls, Missouri
CL .Charlotte, North-€arolinad L Iﬁenver, Colorado
. 'Orléhdo",_f_]fo*ai:@a} S ;- Des Moines, Iowa .
_——+——FtLauderdale, Florida. "+ Fresno, California :
.‘ Las 'Qruces\,;-‘:ﬂfzw Mexico e B'é.ker’sf’ie’l’d,"Califgi‘j:;ia' T
*  .Phienix; Adizong . . Rochester, New York ,
.- Seattlg, ﬁ%iﬁgfgg;w ’ " Yonkers} New York &
* _= Browning; Montana - . 0Oakland, California =’

+
»

Brigham City, Utah

| San-Jose, Californid,
_TASK 13 -</PROCESSING AND ANALYSIS OF DATA |

’ ;e

B . '/ , - _ . " . . R N ~ '
Questionnaires were coded and prepared for key-punching in July

and .21l pynching and processinf was completed by August 28. The
_findings 6f the study are described in Section V following. .
' ) . - o ‘ Yo ' .‘ ' ¥ .
o '" \i ) iw ' v
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: \
 As prewiously stated, the inst nts used in the study were de-
.signed to elicit infong\atioh which could b related to elements -
affettisgg student attrition. = Items.on both teacher and student™’
questidnnaires. were clustered so as to- provide descriptions of: .
.“elements in scheol vocationalseducatiaon programs in the following
six 'areas of school operations: . VRS

S\' . . . . ‘
mes of THE :$TUDY ~*
. :

1 .
e a .

-

2 T -, T - o
=%  .~—1% Teacher Characteristics

R > - o )
! ‘#; 4‘2'.4' I‘flStﬂlCthﬁ 4 -« .

-

. AP S N ) * .
e =3y &hoolg’&nv?ironment L

JS’uj}e{tix{e Services o R

5: fP’a;r{;":icépé.tibn of Parepts ahg _4Congﬁunii:y

-

C % :

.

s

" &, -Organigation ‘ Ce
: o \8» : rg nizal 1:,9 ' ;\ - e I i}
, »%-.% The' findings of the, study are organized belfr under fhese<six
‘major 'hg,adings.,’,; & O LT "
_'. _—‘_ Jl - ,.0._(‘ s > N ‘ . - '\: _‘_ . . ~ o .

G g es A. Teacher Characteristics . . . 3 L
e L T T o < E T P e ' . -t ¢ s
© on tfie pasis ofi ‘the yesearch ceioiied fo in Section II,7and allied .. .-
., - sources-of. jnformation as-well-as our - wn experiemce in minority educa-.

- tion,-weJnade; several assumptions. regar ing the influence .of I
_feachet charactgristics om student ‘dttrition in vocational classes. .
> Me. felt that low-dfop -out’ classes. would ibit differences in: -~
. - ~ 7 . o . - . . -

-

»

"

4’ .

Gl ARfe ‘Givery that the case“could be made, among minority -

+ groups, for a.grea‘tqz. degfee of regonance between old.-and -

.~ young groups,’ We “exp cted to se¢ 2 tendency, -however slight,
_samong low drog-out clasges, toward older "ins€ructors. Ve .

-, +- - . . > ’ -4 oL T

. , o T e / : .
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As

*a

T recognlzed that tenure lays and the recent costive growth .
* patternms of emrollmehts militated ggaimst larpe numbers of .
changes in teaching staffs, but we felt .that these regres-
51ve§1ﬂfluences would be offset by the pribrities,on
affirmative action generated by a decade of civil rlghts
. enthusiasm and the sensitivity to -the research gall for
. con31deratlon of thi§ factor inm the teachnng staff‘

Ethnic affiliation. Thérsame persua31on as that: operatlng

with age motivated us to suspect that more mxnorltY*ln-.
structors vould characterize the low drop-out roup, The -
- case made for ''successful role models" in the 1terature.\ -
presaged a visible concern-for this factor eventuatjing in .
greater number of minority instructors feach;q,.mlnorztles
successfully . . . ,

- e

. . .
Eztrd-curricular involvement in a job related to the teach-
:'lu,LCO“ﬁlbne”AJ Tinerity ccucallothrainingfor’work with S
youth outsidec class. -These seemed to us valid characteris-
~ ties to exnect ol & successful teacher of minority youmgsters.

Kl .

‘the tables on thd following pages chow,-nore of these zssumptions
vere va rraﬁted ile older teacherx Dredom;nated in all glasses,
“mo dramatic dl-fere Ices arer s€en to relate to high or low drop-
"out. The samn holds true for most other characterlsclcs o? teachcrs

examlncd . .

~

~ ”~

’

seem to suggesttelther that spirited.

1f anyrhing;'the tabfeﬁ e
2

dedication’'to thé subject field, in terms of unionm membgrs

' outside service aetivities and keeplng updated “in res ecﬁ;to iy

. formal education about[human relations.and cultural iSsuesy, is

_ sogething one can uniformly expect from most teachers_or that a
preoccupztion with these 1nvolvements has little effect _on reten-
tion of students., - ) ,

-~

If ‘there are dramatic différénces between hlgh and Jlow drop-out .

"‘classes with respect to teacher‘characteristics, it is 'to’ be seen

.ih the gemeralized headinge which ve elaborated to check this phen-

e teacher had a good understanding of the pgoblems

of young adults The teacher had a goaq§ understanding of the prob-
lems of other’ races ' éte. Consisten and measurably, the low-
drop c1asses reported these as s1gn1f1cant operatlpg variabl

- .. * v - ‘ B '/

omienon -~ !

0

”

L e
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Table 4. Teacher Characteristics ro° )
i;.
(Age, Sex, Ethnic Affiliation for 6Z Teathers Respondlng) !
L4

£

- (Percehtages in Parentheses)

-

.

' « \
r
.

: "+ ~ Characteristic

()

Low;

1asses'

~

I

ngh-Drop Classeﬁ .

n = 30_

o Ages,

ARSI B Under 25 ]

' 26 -30° -
- 31 - 35

A .36 - 40 .

1" * Over 40

. - ’

v 2 .
. e
2.
21

(6.3)

T (21%9) |
(6.3)
(65.6)

N - i

-Sex:
Male .
‘,’. .
s - Female

"17.
15

AN

(53:0) .

46.7) - |

[

. B
- Exthnic Group: v

.~ .1~ Indién P 1 3.1,
‘ Black , 7 (21.9)
+ ~.1 7 Oriental '~ < . -0 -

RS Spanlsh-Speaklng : 0 -

7 vnite ' _ T2 (75)'

X 2 ./’ © - ’ | ‘
s el - !
i v o - T e
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, . Table 5- Teacher Chargcteristics’ _
- (Outside Activities for 62 Teachers Responding) - **

(Pércentages in Parenthesel)
. - ’ . - .

P . Yes

— = z =
fActivity | Low-Drop Classes
-Race-Related Human n=31
" Relations-Traiaming: :
- Yes 17 (53.1)
No 14 (43.8) .
Work fotr Pay Plus ‘0 =32
Teaching: -
Con tir;uéuglj 2 (6.3)
"~ Frequently -0 K .(3;%'.5)
_ _Summers O'ﬁ‘iy - 5 " (15.6) - 9
| 3 ‘Hdrdly Ever 6 - (18.8)
i Rever ‘ 15" . (46.9)
Courses Taked. at . - ,-n = 32

Lollege in-Past 3 Years -

25 " (78.1)

—7
.

.+ * No <7 (21.9)
- ,Yéars_ Worked Before ’\ n = 31 - t d.n =
! Began Teaching: S A S ' N -
& cLes3"than.3 Years ° 49 (8.1 | 5 (16.7) ]
., 3= 7 Years” = . . F 8 (25) -, b (13.3)
3.:_{ ) 7 - .10 Years .’ " s ] 4 / -(1-2‘5)”"1 - 5 ‘(16.‘?':) ‘
o o - Over 19 Years RS < '/_/1,0 . (3?1".3I ' N 1? * .(50)
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. Table 5. Teacher Charactenstlcs (Cont;) ™
(Outs:.de ActhltleS for 62 Teachers B.espondmg) LT
' (Percentages. in Parentheses) QI
- Activity . Low-Drop Classes High-Drop Classes
_— e — = = ‘ : — -§— '
o LS REE
Students'’ Backgroundz 1. i M . Tl
Similar to, Most 8  (23) 7 9 T o}
Similar to Half 8 (25) 7, 8  (26.7)
Similar to Few 7 (21.9). , 8 (26.7)
Completely Different 9 (28.1). 5 1 (16.7) 5
fork with .Youth: - n =.31 4 ‘n =30 - . .
Once/Twice a Week 4 (12.3) 6  (20) |
Onceé/Twice a Month J11 (34.4) & (13, 3) d
Once/Twice a Year & _ (25). 1T (36 7
" Mever - 8 _3(2’5,')', .9 (30)
Professional ACltheltleS n =32 . n=30
Act:.ve Union Membér < 78 .“"(25)_ -9 . (30)-
Ac.vzsory Comm:.ttee , '8 (25)." ° "13 (43.3)
" Member of Service M1 .8 (25) 9 (30)
| . Organization .. ' 2
- Member of Voe-Ed, . 2% " (75) ' 23, (76.’7)
" ‘Organization- T S .
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' f’)f more than' passing notice is the ethnic jdentification of
“teachers. While 827 of the students were mimority,.,only 21% of .~
the_teachers came from minority-culture backgrounds. A comparison -
- by evhnic groups of teachers and students: T
) Tablqe 6. Teachers and étudents '
i o .by _Ethnic Affiligtion® o S
h , = " . Smﬁ\ N
-4 Minoxrity Group ' Teachers n = 62 High-Drop Low-Drop . n
Indian . 2 (3.2%) ‘._‘:12/\(6602) .| 8 (40%) 20
. Black 9 (16.5%) | 43 (34%) " | 83 (B6%) 126
. ‘ Oriental © U (L) |1 (85%) ] 3 (75%) 4
_ Spanish-Speaking 1' 0 .6 | 1% (827~ 3 @8m) 17 |
L - White ; 49 - (79%) | 14 (38%) 23 (627) 37
\ ~ Other (East Indian)|’ - : © 1 (100%) -
\\ ) . ’ ' ’ ! ’ ’ ‘
It is ﬁnlikeljz :t_hat c,c;ngruence bet_x-zz-:en teacher ethhicity and <
cultural affiliation of students ¢an be substantiated ds. bpeing of -
-, . overveeniypg importance. A number of classes in the's bad in
e fact absolute congruence in this regard ‘(e.g., a Black instructor
with all Black students), but such classes were both in the o
‘highest rangg. of drop-out (over 407%) and the lowest (07). /
‘ Tablle 4 shows that drqp fa;tes-' for both Black and 1¥Thii£e, student
** 7 . even vhile the, ratio gf students-to-teachérs in the -groups is

‘extremely disprdportitnate -~ 1:14 for Black and 1.3:1 for White --
to be almogt equal.” This Should not be construed as moré than a .
notice of the thnic affiliation of students reporting and the Do
type:of classSes vhence théey came. Drops from 411 eclasses respond-
.ing .are aggregated; thusythére .is.'no direct relationship to

student-teacher ratios w¥ to causal factors operating. . "™
’ . ’ -o, ) - ? ~ - ‘o ‘.7 ¥ “ - - N s - -
\—\, II}&varJ.ous characteristics of teachers were extended for inclusion
) _?1 the student guestionnaire. Students yere asked. to, respond to
. A - e . Vs
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_concerning the teachers rapport with ethm.c groups, under-
standing of young people s problems and general statements concern-
ing 1s§her confidence in dealing with the respect:.ve vocat:l.onal
subJe t areas. ..

’

-

/

QF YOUNG ADULTS

)

Higﬁ Low

. Drop rop ‘Ind- ‘ Span-
Total Class Class ian _ B{\I/ack Asian ish White
- ‘./.
14 & 10 1 11 2
23 11 17 -2 16 2 4. 4
34 14 20, & 20 2\ 8
.86. 38 L8 9 50 .77 19
41 6’ 25 & 28 5 &

3.55 3.61 3.51 3.65 3.54 2,50 3,81 .3.51 |~

ITEN. 2 op THE ' TMCHER HAD A GOOD UNDERSTANDING OF THE PROBLENS .
: .OF OTH{R RACES . :

\ - - ‘
Righ low : T.
Drop Diop Ind- Span- .
t - . - Total Class Class, -ian Black Agian ish White
L. S'ﬁfdng];y ' ' - e
-+~ Disagree . 12 3 9 : 8, 1 1 1
< 2. Disagree - 26 , 13 13 - 4 17 oo 3.0 2
3. Undecided 52 2 30 3 " 30 2 2 15
4. Agree 64 27 37 7 - 36 1 ..6 I
- 5. Strongly " T ) L a .
. Agree - 48 17- 31 6 34. 4 Y/
MEAN , - 3.54 3.51 -3.57 3.50 3.57 2.75° 3.56 3,50 |
. 64 LA '.
._ :75 Vs




ITEM 3 -- THE TEACHER KNEW ,THE IATEST DEVEIDHENI’S IN HIS .
SUBJECT FIELD& - .

P

Y ‘High | Low
‘ - Drop Drop Ind- ° Span- .
. Total Class Class ian Black Asian +ish VWhite]
1. Stfongly . >
. Disagree . 7 2 4 3 1 2 *1 -1
2. Disagree 18 8 6 2 11° 5
‘3. Undecided 16 6 8 3 7- 7 1L 5
4. Agree- - 96 Lb 41 9 61 2 g - 15
5. Strongly= )
Agree 65 15 26 6 43 1 5. 10
MEAN 3.96 +3.83. 3,90 3.95 .4.04- 3.50 ' 3.88 5.7

-

ITEM 4 '-= THE TEACHER WAS AIMAYS AVAILABLL 70 $ALK<ABOUT OUR

PROBLEMS ‘ \ 3
: . ‘High Low 1' : . )
v . Drop Drop [Ind= _ Span- L
Total 'Q;g§$ Class ‘ian Black Asian _ish+ Vhite - Lo
— - i S
T o Ty
1. Strongly ‘ - o
Disagree- ©~ 18 4 14 12 1 1 b4
' ~.2. Disagree 3 .26, . 17\ 5 . 29 : 4 5.
3. Undecided 29 .78 21\ 3. 18 2 ' .6
4, Agree - 75 327 43-,6 42 1 10 16
.5, Strongly i ' ‘ i . 4 :*. ; _ .. 0 ‘ 5 '
. Agree T 37 13 . 2 6 7 -
: ;g;gﬁ " 3.35 3.29. 3.39 ékss 3;30 -2.75 3438 3.36
. i 65 , .
76 . . '
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ITEM 5 -- MOST TEACHERS TREATED US LIKE MATGRE ADULTS - |
« 7 . ~ . )
” [ ;f . ' . - " - ’ VAR \
: High TLow : s
f Drop Drop Ind~ .. Span- -

Tota} Class Class. ‘ian Black Asian ish_  White'

- .

-

{\-Strongly ' '.“~ e -

Disagree 12~ 4 8 .o 9 ' 3 4
2, 'Disagree 28 16 12 2 15 1 1/ 9 \
T3, Undecided. 14 7 7 03 <7 2. 2 g
&. Agree © | 103 - 39 64 7 65 .3 g8 20
i 5. Strongly - ] o { .
Agree 43 16 27 8 27" - 4 3
MEAW 3168  3.57 : 3.76 4.05 .3.70 3,50 4.00 3.30

. . _,~\\\L - .
inderest to note that for three of the five irems,
the low drop-out chasses ezceet the mean; on onlv one item -~ the
teachers' Uﬂce”Standl“g 0% g pcople --ado hvgh drop-out classes
- exceed it, :In four out of zlve items, the high drop-out courses
exhibit a loper mean response than, low drop cut courses. Granted
that manysotiic Factorsinfluende ‘the teacher-student transaction
. .to meke it negafive or product] ive, "this-will be a tendency which;~
y unlsormly th*ou"hout—thl ihquiry, "yill manifest itself. High
"~ drop-out c’asses in the majority of responses, will dlffer rron—

I¢ 1s of somg

. . the low-drop classe s ., . i : -
Surm ary. It is hlonly 1mprobab1e LhaL one could make a strong

case for differentes observed in the general deportment of in- _
structors as it projected ifs@lf to studerits, By and large,. Lo =

.~ teachers’ appear as friendly, understandlng persons with a2 _sound
expertise in their subject field. This is not toq surprising, in s
view of the fact that over half had taken multlcultura or human. -
relations traimimg, had at least seveén years' experience working ..
in their subject field and were devoted all ‘the time to teaching Y

. duties., ?}orcover, mosf“worked with, yeuth in other than.class~\{ '

*  room assignsments, were extremely active in vacatlonal eduegtion-
related act1v1t1es “and "camé fromteducatlonal and ecqpomlc back-
grounds simllar to the students they taught. =~ v
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As noted, there seems to be a general inverse relatiomship;
however sllght between teacher characteristics, factually reported,
and students' perccptions of behayior assumed to ensue from
these characteristics, qu.example, the greater number of young

\ teachers, minority teachers; those who had most trade experience,
who attend college in-service tralnlng classes; and whose back=-
ground matches their students' are in the high drop-out class
category., Conversely, the g*eater number, of students who perceive
teachers as being solidly grounded in their subject, ableé to .
relate to youth and cultural pluralism, etc., are, for the mast _

" part, in the low drop-out classes. One can deduce either that
there is in fact_a counter-productive relationship in some
choracteristics Or that their expression in real-life situations
is dependent more on other, related factors (intu®tion;. perhaps)
xhlch facilitate their effective manifestation. Oz, as latex data

the report seemingly suggests, it may be that a gcneral subtlte
epanlee Zor an 1nte1L1gen struc“ure, on the part of the students ™
in the school and classroom enviromment, is the pre- emlnent need
vhich muct be met, and. that positive charecteclstlcs of teachers

~ muct be adapted to provide sustenance for this gppetite. -

” Al

B. Instructlon . : IR

. e . -

The initidl emphasis in hlS study was “to.have beeﬂ eyc%uvaely
on:elements relating directly to the instructional setting --
.integers vhich, it was felt, were accessible to 2melioratibn or
chenge by the teacher himcelf or the administratiom at the ‘school
site. Even though Lnat emphasis was changed, it remained the
majex. focal poznt of the survey. A great many questions vere

- asked concemnizis the immediate classroom environment. The fol-
lowing teoTe" end charts sutmarize the most significant of the
11ndln ¢ derived fromthe 1tems On both teacher and student

G qucsti01ne1reg. . . ‘

-

iy .
Lo otior of Classes. Moet elasses taught by report:mc tedchers
and students were held on a school campus. There was a suggestion =
that successful’ programs veuld chou a high degree of inclination
to lofate i the comrunlty, given the reallty orientation of
minority students. The fact is, a surprisingly 1arge percentage
'did use off-site facilities -- over 20%, but their numbers were
almost equally spread over both low and high-drop categories.
The counts are, indjicatéd in Table 7 on t e following page.
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-~ Table 7. Locétion of Cldsses ’
— " » \ -’
- qigh Loy, - Class Types -
: Drop Drop "1 2 3 4 5
. ) . .- . ?‘. - * e s e T ‘ . .
| IEACHERS: - . . : R O
|, Main Site 20 27 13 "5 4 8& .
Off-Campus 10 5 2" -3 .5 2 3T
RE STUDENTS :- : ’
————2=in Site 64 99 43 33 19 15 43
. O£f-Campus 21 21 16 39 10 317

Moré sicnificantly, responses to
[w) b4

airt of

thgigrinstrucglén. The breakdown b

Y

2_related student question A
our trzining in a wor?légﬁErience program? -- shotss .|

hat
etter than 50% of all students went off campus for some part \of

y drop-out categories and and . .

" ethnic gfoup$': ' .
High Low N Ethnic»Grou? ; ‘
Location -Drop’ Drép I B A - 8 S S
. On-Campus : 50 60 5 57 3 9 ‘a4
*  Work Experience 35 60 15 .69 " -1 -8 13~
'éﬁd-by type ofjclésé?
’ _ Type of Class .
‘ Log¢gtion . _ . 1 2 3 . & 5.
. / ) Coe . AR
" iA%“hOD-Campus ‘ 3. 26 137 14 . 35
) Work Experience . . , 25 15 25

16>~ 4




Pime of Class Meeting. .All but three of fhe classes|were ‘Yeported °
by teachers as meeting in the morning. ' idei
preference for .these hours by both high_and low deop \student
categories, there was a marked diffoerenfé in degree akross the two
classifications. Low drop-out classes chose by a 75%\majority the
early classes; high drop-out classes by 58%. & further point of,
interest is the manmer in .which ethnic groups related \to this :
item. Taking the ‘''undecided" responses to the questio and: adding
fhese to the two, protocols whidh "agreed" or "strongly\agreed'; that °
the morning time.was inconmvenient, the ethnic breakdov revealed:

| W

)

~

-~ >

American Indiams...75%
C@lack........:{.,.;26Z‘
Asian..............25%
Spanish.........ul.lZZ
White...o.?ceveeee..8% 2 .

ome

, S
‘It would seem from the evidence that Indian students are n
partjcularly attracted to early hour classes. Remembering |that
minokity groups Seem o be recponsive to an affective approgch to
~ learning, womgade the.dssumption that mipority students would o

reconat toi.‘%iety in class format, .activities, schedulingland.
organizativone A number of questions were asked of both teachers’
and studc regarding a number of phenomenz held to be exprg
of an infusion of such vgriety into the instructional settip
. ~- - 2 ‘ .
Visiting Experts. One practicable method.of varying the fix
routine of occupational classes is to invite guest lecturers,) .,
cmploverc and experts from busimess and industry to discuss the -
subject field with students.or to give demonstrations of hew
methods or practices. By.far the major percentage of all clasges
surveyed used this technique. There was, no appreciable difference
in uce betwecen high and clow=drop classes, a slightly greater
frequency being observed inm high-drop courses. . liomen's occupatiions
and new carccrs training used the deVice far more fthan union craft,

business or preprbféessional courses-did: 7, - ,
; . .
'i,& ' ; R *~’T§pc of Class 1
Freduency of Use ; 1 2 3.1 & 5.
— — — - —
Once a month or more . } 9% | 63% | 67% | 20%s} 29%
, ‘Once or twice & year . | 67% -] 37% ‘22% 50%—f ‘50%
T Never/almost never - 1247 11% ,| 30% . 21%

/ . ¢ .
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‘.




! / p ) ’ ¥ , .
of | .. .
I K ’ e .®:: -
¢ N e R R | .
* .‘ "\étudents'ﬁad,aﬁ appetite for even more of such visitations by SO
experts. Asked if they ajreed that”there was need for more outsid
. visitors, the ethnic groups\ responded thus: ' .
_ . TN\ . Ethaid Group®  « -
. { % Response_ - .7+ I, 2 3 & 5. ~6
S . ‘Agree (%) 85 \55 95 71 62 100, L ,
“ |- Disagree (). - . 0 29 0 " 18. 30 0s |
Undecided (%) ~ .15 16n 25 11 8 - 0 7

\
s .
-4 - 0 id

Field Trips. Only eleven of the 62 teachers reported never using
. field tripsfas an ddjunct’'to instruction. However, orly six
reported ,using them more than once or twice a year. Again, there
was not much difference in.use .between high and low drop classes, /-
but again, the same pattern amongst ethnic group% repeated itselfw -
0 £ « .

. uniformly, y. felt they should have more: . . _
> - : S ‘ PR R
Lo ' ‘ . “Ethnic Gro%‘«’f N
Response . 1 2 T3 4 ;\\5 6 .| r
Agree (%)-. 85 -8 50 Y AAN-1

Disagree (%) .o %5" 6 .. 0 T0 18 0\ ‘19
Undecided () .  C.. ~4 '50 12 . 11 \22

- . ‘ . -
. cewom T . g

Block Scheduling. Fi;iihle scheduling, on the college del:§;§s. . T
long been upheld as something desirab e for minority le&ening styles: -°
It réceived no justification ip this Study. Only five classes met\—----
on a 23?2@<timés-a-week schedule. . ;wo met four times a week, angd,.

/ all others were on the typical daily schedule, Monday through
Friday. Eighty-two perceht gr more of Indians, Blacks, Whites and -,
Spanish-epeaking students indicated that their present schedules

_were adequate, and three out of the four Asian students concurred. ...
- ~ . M o v . <. . *

¢ 3 ~ ‘ . s xS

L*] - Indian; 2 - Black; 3 -,Asian;'é'f Spqpish£ 5 1.W5itq§ 6 - Otﬁer”;g

‘ , \—/ . N Z. - e . : - e 8
N " N N . . - L4 ‘«)- . M- .
- T ° .
. * . ] . . ) . . . s
< s e,
rd N R ‘
] . n
J .70




Teaching Aids. Host people would expect“that conerete, 1nduc£iye
. . reality-based cognitive styles would find a variety of teaching .
‘e styles assisted by visual aids compatible and helpful., A check~

list of such aids were presented to teachers with the request that

they iddicate, the frequency of their use such aids as video, -
. films, mock:ups,'etc. The results are reported in Table 8 on the’
) fOIIOW1ng page. As can be seen, non-users or infrequent users
_ appear in about identical. frequency with heavy users: (Non=
égsponse to a listing was regarded as non-availability ~or-fion-use) .,
rthermore, daily use appeared most often in two singular cate- .
gorles/of classes == women's .occupations and preprofessional --
and with two ethnic groups - Indlans aud Bla ks. e L,

As @ parallel questlon students were asked whether they felt P
theif lnstructlon needed. augmentation by the use of more films,
TV, mock-ups, etc. The reaction was mixed, except that' Indian
and Black students expressed the most declded wish for more use

_+of these aids: .

Y - : L
[N S . -
,Resnonse » Indian " Black. . ésian " Séanish White ~
| Uyes" 5 85, 67 50 40 \ Coe
\ © ~™mo" T, 15 33 S50 O\ 48 'F.

Al —
\There vere no egreglous dlfferences between teachers of\hlgn and
teachers. of low drop-rate. classes, Where differences surf ced at .

all, vthey generdlly went agalnst expectations: high drop-ott . _
classes vwere the ongs whi¢h reflected greater use .of media apd -
other dids. The '"daily" use among teachers provide tHis exam le,

whlch vas typlcal of other degrees of usé”

’5
LR

S

>

Class Size. \\th st dents and teachers were asked about tha
number of students en olled 1n thelr c1asses By and large, both

// ’ o7 ' * ¢ Overhead. -, . -
Group ~ . TV Models ASJ_ides Film ~ Projector .. Strips}
High-Drop Classes .13% 7% -. 20%%  10%-, 33% . 13% |°
Low-Drop C1 ss'es'\ 9% 31% .. ..0% 3% C34% 0 - 22%
, o .o s .. * - % \ Lo
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g;:oups wvere content wa.th ;:he class s:.zes as they saw them.
o _&sppﬁses. ' . - p

- -
- -
.
— =,

Reéporfs? "7 ¢ " lHigh Drop Low Drop

- =~
..,

'Teaéﬁe'iz&s:' UL DA _ s
Id‘eal Sl : . 5% 69%
- o] 257

Far Too Ma B - T.6%

//-_\ -

Students:\
 Size No Factor
. _Ur_fd_ec 1d_e_d
- Toq"’lji,any-.,Studénts

4

'rabl’e 8. * Freduency of Use’ of Telihing A
(Vz.deo, Fllm, Motk z-Ups_ s

s o - -

The

L. 2.

1. Video Tapa__/ . .[36 | 17

2. Hod(zls'OS-LQ"k U}\S v <76

T SIeG Y .\ See .o

’4 160r35mmF11m*~\ , \\'9\

5, Ove\rlzszag Pro_]ector 4TI N9

S FilarSerips T 91 o

TOTALS = &) 92...- '56‘*, Ay

.
. d >a b
L ] 4
. Y * .

- - ( ] "
.2, ,Alplost Never~ : ‘5. Montily * -

-"3 3 Ytaalzly"' SR 6. Almost Da:,ly' )
. , ,-' '4’

o J *1 No Answe::\\ ' '\‘ﬁ\Onée or: ’l‘wz.ce a Year

s\}\Iumbe)‘: of Teaohars Repp}tl‘hgf 62, '. .
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Teacher Assistants. The theory has been implicit in ‘'t ra- . ..

ture for some time, that because of differences in-leagfing styles, .,
mirority students wfll profit by the Presence of teacher. aides,

teacher assistants and other paraprofessionals in the clasSroom. , .
Black, White 'and Indian students did not feel that the instiHictér ' »
needed more Assistants,.Blacly s#idents by a 66%, White students by

a .79%, and. Indians By a 657 margin. Asianms, however (75%) and
Spanish-speaking-$tudents (47%) agreed that they would welcome

more of this™Rglp. Regarding actual provision of paid assistants

in the classe®y almost 907% of teachers did not answer. the item, .
indicating th¥t teacher aides, interms’and teacher assistants . ., - -
" were not being provided to any great extent in the districts
canvassed. AR . , :

~ Py

AN

" Grades. One of/the indicators of the subtle wish for'structure
- on the part of minority students derives from a question on another

. "aspect’of instruction' - grades.. The supposition wls that.these’

" students, being more realistically oriented, at fhe szme time tHat _.
they were less related to symbolic rgwards, would favor-grading
systems vhich ecchewed strict levels of achievement 6r performance,
expécially as it put them in competition with peers. The findihgs
begpeck an: attachmept with letter grades that students do not wish

toihavq b okep. -t . N DTUASE EI i
- - . % .o . B . .
All classes without exception, of type 2 (women's occupations).,
type 3 (new careers), and type 3(preprofeéssional) gavé letter
grades. Eighteen out of tiventy-one unidn crafts. trades (type /1) i
ard 11 of 14 business classes (type 5) also gavégﬁréﬁitfonal letter .
grades? Ogly six teachets in all (10%) used pass-fail, satisfactory-
- unsatisfaltory oY other means of performence evaluation; five of '
" the’six wert teachers #n high-drop-out claSses. Feeto oo

. 7_/\‘, . J . L T, e, * .
ents we pparently content with.the legzer sysﬁgm. Orily

. ] -
A% agrecd £ there was "toe much emphagis on grade$ and per- .
formance." Curiously, over 42% of highfaiop class students agreed
with the contention, agdinst only.35% 0f low-drop. claks. clientele.”
The,high-drop clacses were almost thé only p#cipients 6f other than . .
'\ "letter grades in the téacher suryey. :What this mdy bé saying is- .-

. that many $tudents.gre still searching for a ‘meaningful strlicture * °
72" in vhieltkheir éarning activities take .place. Almost uniformly,’,

P\ the greatest clustering for all groups took -place-in the mid- .
qa‘a?:d of five weighted responses. - in the Yundecided” category. = . :-

fe-quarter'to over one-third of all,stﬁdegts in any %rouping were. ¥
Yndecided about"grading systems. Here“dre“the percentage® of o :
‘ depided ' iesponses across ‘the groups:. RAPPL ET R SN

- - ~.




N " Current ,stu/&rg;ats.’.,'.-', ereee.20.97 ) e .; S
S 2 °L ' ’]‘);oppga studén't.:_s'....._’.......28.97o ‘
| High-drop clasSes..........23.5% g ]
¥ ioderop classes.... ..... .24.27, .' L et
- : Strong union tovmS........:23.3% , L
' . Weak union 'to't-_ms. ceeeeie.sa25.07 p L ‘ - -
“American Indiam,...........35.0% f v . NChL L7 A
T .'Black,::‘.........'..f...........23:8% . e T
Orientélz..........,.......(‘=- . ©
/" Spanish-—épeaking. U1 WA 4 B

- Whit€wwwiT . eneniiaien....18.9% :
* 1 JUnion crafts classes,..... 25.47

]

™
[)

Women's occupation classes.17.97 --
New careers’.training.......24.1% ~ 4 - ,
. o o -PPeprofessiodal classes. ...il_. 2t - ’ .

‘- ° ta

:_ Business. classes...........30.0%2 " |° L~

El /e -
T d

4

- -
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Team Learning - Team Tedching. * Thelir relation“both to variety | 7

. 2nd to the minority students'|;osfensible desire fo¥ convivial, .=
friendly syrroundings makes team-teaching 'and studying in teams, . .
addit¥ves -in 4dnstruction with'suggested premise. .Students and -

««. " teachers, both were asked, the extent fo which edach of these tech- )

¢ niques were¢ used.in their classes. " v -
: - - P : P _— C

.

e

5. ¢ .Sixty-eight percent of the,téachers rarely or never used the =
tgchnique’of teaching, jointly %ith a colleague or other professional,
. the vocational classes undper their jurisdiction:  Twenty-seven .
: .percent of teachers in high-drop-out classes used a team approach, . -
Mregularly"” or "often," a? against 34% of low-drop class teachérs. - .
»°  Tedm-teaching was most often seen in classes with predomipant .
. Indian and Spanigh-speaking enrollment and in ney careers (44%), . . .,
. - . preprofessional (50%) and|women'™s Gccupations (50%) classes. -
) L 3 . PN . // \"7-‘., R . ”(/4.;. f:’ . P
. I-‘i‘ftg-si'}é perceifit of all students had experience working in 'tjeams S
in their classes; Thig pprcentagé held constapt throug%. almost_ ... -
all groups and types of classés in the study.’ The highest percemnt- .
ages of use of team-learnfing were in low-drop classes (67%) o (v. 48%.
for high-drops), 55% among Black students,.and in wemen's, finion .
- - craft and new careers clafses (over, 607% in'.each category). \
. . A . . A s A
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ed Instruction.

‘s

- ciasses'

That teachers
on them is zéfle ted
Weceiptof.ifdividualiz
all groups erd types, the
*+ of individualized teac&zng.

ics

is individualized instruction.

P

C’

T
'ﬁropped St

ngh drop-out classes

Americar Lndlans...........GSZ

Blgcks,....‘......f.. .....65%»

—~——

.1
Aslansooooocooooooooooooood‘%

Spanlsh-sneaklno...........76%
'Uhites,....."..............46%
thog—crafts class s.....LJ%D%
' . \56%
B6%

ESeveenntny..56%
.37...582_;:

Low drop-out classes.......63% ¢

>
‘

Tt

Given the wide' raﬁge of tpc
_report%ng classes it 1s n

"such widespread’ perseﬁal gérvice.
of variouys.’

iques attempted by'teache
surprising that students red 1ved
Following is a frequenc) .
ndeyiduaILZGd methods”employed by teachers o

Another promlnent technlque,which
'1; as a nmatural outgrowth*of minority student
Minority cu
deemed to be blessed with the capacity for closg
, itionships, as well as‘oriented toward imme
+ utilitarian. goal-setting. This implies an ]

profitable close pekgonal contact in a teacher-T arner.SLtuaﬁlon
were g oXNthese cont1ngenc1es ‘

Thrcﬁgh

ltgggl

c ity 4,01'

~d
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Lo "Téble 9. Frequency of Use'of Differential e LT
i \\§§;~ Tndividualized Teadﬁingﬁépproaches TTL AT
S e . T (Im Percentaces) L a T
. "(,. R 1:;;71 High CLow L ..Class Types . P
Approach . g = |Drep | Drop f-3.}.2173 ) & "5 1 )
N . .. i: ~ T . oo~ R 1 : K R g ‘_:- .‘N - )
——learning Statioms-,. |25 | 337 138 | 387 22 1.10. .36 7,
Sequinced Projests - | g6 | ‘56, 148 {38( 86 Msofa [T
. I _Advanced Placement ° ‘ 50 - 3 38 "‘52;;ﬂ13=j 22 %Q 'féé,"' T
’r:ﬁbiﬁ&ég Teams = - = .} 41_7':"39 ) $%._‘25' 24- ‘10 | 50 Y .
‘Other®™ —. 4 | 1R | 16 f 57381 227} 10 | 21.
i \% ISR I
. * - OQutside.Assignments.. - N SEA VRS SN ST Sibue
‘j""7“'Iqﬁiviﬁg§l-Scheduling of Téac I
Tos . R ) T N
g A .7 ) C - .

An azfectlve cqgniklve style is
i to. the apprehensiomof lmpreSSLOns.
z Translated into practical terms, /this, implies a predllectzon Tor - .
.short~span,. prOJect~orzenteg, if%COnta~ned; shorter units of o
- Instructlon. In tuo ways, Instghét veré querled about the ‘im- .
1emcntatlon of this. 1n51ght ey woere-asked if their.program was,

“Short-Unit Instructioma® Nﬁﬂules
seen also as an indmctive approa

) ‘sequence of courscs vhich.have to be taken berore-the studernt, is ,
o Judged ready to ;qcept mploymeﬁt Thexphesis is that. the shorter
. the unit which ¢An provggg job"® ead;nes- _the more attractive iy #
- “becomes to & clgentele # ing style is ln&ee&‘an accelerated

processing of s.. The’ he fgrm (or process} the more .

o AR 11ke1y it'is t completely, rasped P ,«Mg__'~.f R
Teachers wer ‘also as ked if th y thqnght thelr.ccurses 2 ld be
L s vshortenéd responses to qﬁe questlons.;f IR LI T i
» QUESIION: s the cou%&e you géachlpart\bf a. sequénce~of eourses i .-

the student .Eﬁft.complete before”he is xeady to - .M

| y - ‘7; '—l——-p‘A—acce t,.g_ ‘.. 'n 'L&ﬁldj) ’ .‘” ’../ - . : ..n..'.—-"}'. -:'E‘: g
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o .' . - (In Percentages')" € ‘ .' :

. N - -

T T . High iow Ind- . , Span- . .
Regponse *  Drop - Drop ian  ‘Black ish A1l XN

. R v 7 I

~Yes 40 53 57 - A3 63 - 47
. “No. - 60 41 .43 - 53 -37 - 50"

\ , o 'c'. ] B , .‘, . . c, ’- .

\f\ ‘ ot . L Types of-Classes ) Y.

1 Regponse . ST -2 3 4 ' .5
ponse - ,

J:osve® " .- 57 25 67 .40 _ 36 | ]
No = - 3 ., 75 .33 - 50 ' . 6‘4;/

-

- . <
course (or program) serve =
t were shortened?

j v
QUES TL N: Iz yodr onmlo*x _would you
students’ needs better 1f

«, ;oA

T
i

“-5 ; (A IS ~ ’ § ' ’ .
¢ . . N ‘. - . ’ " ' ) : E;I
et ‘ - .(In PercentageS-)_ Y
- . . . v
woe [ ’ ] -

. .~ - Highe~ Low - -Ind- . '« ,~ 'Spap- - '+
Respomse” : -Drop -  Drop . .iap | ° Bla;ck ish All

] ,*fjeie,“(; 7.7 13 1 11 -, 0 . 10

Mo 93 . 87 . ' .8 89 © " 10g., -~ 90 _
| . . . N ., , ] . - - N
oL TR - .- Types of Classes. * BRI
..y | Response . 1 - 2 3 ke, 5 :
e W) Yes , " - L o 22 - 10 DS TN LR

LT , - - ~ ;R - ‘
’ - M“:md"u of the concrete, sPatlal physical ,,_,‘_.'
C T v13ua]7 and ext’ernal"' rlentaL:Lon of minority .studentst cogm.t;l.ve B R

= procesves ve made Fhe assumptlon Lﬁat classroom eny}.ronments would -
- conta:m suffzc:cent quant:.tles Of edu erfuipment “and supplies, pagticus -

2777 lakly “smAller pre’ces of r&yfa‘;:e which ould alIoW most. stud’ents .

-.ii_ to‘be occupied in a - ‘ha ,9’~ors commltmj Salia _ - i
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* In that connéction, we asked a number of questioms 6f teachers'to

determine the extent of equipmefit and instructional supplies L.
actually provided; and of students, to get some sense of the . .
effects of the classroom environments available to them. :
~ ' . L . oo .
,'//’ -  Teacher responses are:?ummarized’in.Table 10. . . ’ . .
The table shows that over all, space, equipment and supplies are ‘
not seen as a monuméntal problem and that the adequacy perceived oL
.extends roughly in the same measure across all stratifications, . »
with the exception of some slight deviations in union-crafts and
preprofessional classes and classes where Black and Spanish-
e speaking students predominate.. _ p ) )

The students' perceptions of these fdcfors are summarized in Table
C1n ks, P = . . : )

N .
. From the students' standpoint, there is a consistent inverse
' relationship, in the perceptions of teachers with regard to equip-
ment, rmaterials and supplies, so far'as high and low drop classes
.. go. Responses of teachers of .high-drop classes implied that_such
classes were better appointed with materials, equipment, ‘etc., - )
then their low-drop counterparts. Students responses inclined
toward a contrary impression: in each, instance, the low2drop
classes appear to'have been better equipped.: At the same. time

, -~ stucents responses, when divided by ethnic groups ‘or by types of .
.- classes, did not exnhibit even the slight deviations associated
* with these categories in the teacher canvass, ' '
‘4 ~ g 3 N - - . 4
’ . L. . rs R - ‘:;(,?{ I R . . .
~Summiyy." A number of elemerits directly operative in the classroom

setting Have seemingly §tgbn'érelationsﬁip;tp,miqority'students' .
learnipg styles. These wére analyzed from the sggpdppint of degree , -
of presence or abgene€ in farious types, of classes and witﬁ_iﬁigous

student groups in the study, - . ,
- ‘..‘,..' . R - - ’ / " E

No relevant differences were associated with‘high*attrition classes . .
* vhere location of the programs was eOncerned: about as many high
N as low drop-out classes used off- ite_facilities for instryction. . ..

-

So far as time of day for instruction in the classes went, Tow- 7

 drop programs definitely favored arIy=haup“§morniﬁg) classes,-* _.. .= .

- Interestingly, also, American IndMaps averred, by a 3-to-~lmmrg¥a; ... .
'+ .~ that classe$ should start Igter. TiNs is totally if keeping wifhi.%. =~

: . Indians as "body"” typgs. ] Our classification of .other minorify: i, <.

‘cognitive styles was further xatified by the apder of preferenge: ., .

< -of” the other ethnic groups. -, . - N R v (X P L A

-~ R L. . - .
% . h I, . v e ety -y - s o

N
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e Table 10. ‘Teacher Perceptions of the Equi ripment,

) . s Supp_lzes and Space Prov:.deET'f

. ’ ~
. ’ v +

‘/x: ' r #/ /

~ Classroom Space

.. ’

) ngh (Low- Tl G?OUP - AP —Tyiie of Class 1
Perception Drop | Drop 1 B .S |17 2 3 G 5

WellSuited | 43 [ '47-.(86 36 .63 |38. 37.° 67 60 36
Need More .| - . s o . ]
Space . | 47 31 {14 45 25 [48 25 33 10 57
Not Fully. " |- . : = .. '
“Useful’ . | 10 |- 6 |- 9 13 |5 3 . . 7

Need Differ- | . R ' s N
ent Facility] - % 4 - 11 . |10 . - 30 -

) o . 2. 'Suppligs \ o ‘ 4 :

_Totally O S R &

Spfficient | 53 | 38 '|43.. 47 38- |29 50 22 . 50 79| "%
Enough -~ f 43 " | 47 157" 43 50162 .38'78. 30. 14
Mintmm 3|37 - 1L <100 (13T o t _

- IerUffig.]“.‘ent. L) ™ 3 \; - - T -t = 10 T -

. H “
- R . - . o

. R EQuipment "(Acmo‘un‘iﬂ . // 1. Y I
L P - J - T
oy T 72 e

- “ s . .

T Toé;i'l S A e TR N
1 Sufficient |53~ 28 [43-40 38 |33 .63. 22
liEnough . - 40,7 |59 . |57 51, 438 162 38, 7
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\_ ’ o . ' -7 . < - *
z 1 C o R . ; ,
Ta}:r’].'e'-lo'. : TeaEhén Be{e)?tlons of the Eaulpment -
. o Supphes and Space Provided® (Cont). :
, : N i M : i : L
/ot -« 4. Equipment (Condition)
// ' : w - L .
~/ T - - ‘\/J ‘ ~ \‘\“ﬁ
i & ./ .
/,/ ‘ High' | Low k / Group Type of Class
“|, Perception -Dz’op Drop ("It B ' S, k 2 3 ¢ 5
Totally v ‘ - ) : .
Adequate 43 - 25 29 30" %3 _?»8/-/38 56 20 .21
Could Use . ' - ,
Some New 50 66 71 60 38 52 63 .44 .60 71
¥ostly Out- , L ' Lo
~ Dated - 7 9 -. 11 - {10 - - 20 7
‘] Obsolete, . .o >,
" Inadequate - - - - - - - - - -
d . : 9. : + ~
#(In Percentages; I = Indian, B =fla’ck,' S = Spanish-speaking)
7’ L ' | . . ’ - d .
Table 11. Student Perceptions of the Equj _gment ) X
Supplles and Space Provided= T
: - . . T I 5
e - i 4 ’l _" - -
. L. Classroom was Large, Well-ngnted Comfortable S
/ SR e - . _ ' g
: RO O LR Y= - N
; ) 21 Hioh~ - Tow B Group / " Typgm&ass -
. _Opinions’;: .“" Diop: - -Drop. ‘I "B~ - S el R _‘,3~ v».lk 5
1 P -, s -~ et ; - N .- ) /, . g ) - ‘jt. .o 2__: . ~—
’4 e e ry s pagy 3 ~ g P " " n i ‘P’ PR
' Strongly N Y DA T, . 7 ’g i
'“ Dlsagree " ] ./"8’_ v n" 53, ) . 5: 5' '... . 7 < ‘10 -", 6- ‘A/\ 2 .
2 ‘Dlsagree 3 B > 79 ‘
) Uﬂdedlaed ] 7 :
. Agree '_-‘l. J




Table 11.

°

Student Perceptions of the Equ;pment

Supplles and Space Prov1ded* (Cont)

-

-

2,
(‘°>t

Equipment was‘gbde;n,MUp-to-Date

A

¢

e

Opinions

1. 4

- Drop

High .

. Low
Drop

-Strongly .
Disagree

D{sacree
Undeﬁlded
%gree

" Stromgly
. Agree

17

44

24

Group Type of Class
I, B s |1 2 3 & 5.
s 1 -, 12,78 - - 2}
5 14 6 |17 21 10 -11 12//
1°5. 9 -6 J100 5 3 ’)/6‘_ 1
50 48 537 {37, ‘49" 45 <56 58
20« 29 29./|31°.18 38 28 18

Strongly
" -.Disagtee
{_Pisagree
Undecided
N . X4
. Agree
Strongly
_Agree

20,
145

'15

10

52

28

-l 32+

-

9 .15 - . TS
9 r.18 £ 26 11 13
N7 14 ‘\ 6 ;,\5
41 45 67 " 5
.15 24" 17 | ﬁs,
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. Table 11. Student Perceptions of the_ Equipmént,
’ Supplies and Space Provided® (Cont)
» - 4. There was Enough Equipment for All. \
- 7 - ("_ ) ~ . : < >, . -
~ T J . = - . g
. . High [ Low L Group ‘_ - Type of Class
Opirions Drop | Drop ! I B S i1 2 3: & .5 |
Strongi§ . \ : ~ , : T
" Disagree -| | 8 8 |*10 7 - 7 13- 3. - "12
" Undecided | 11 - | 15 f15 21 35 |12 23 31 28 18 | -.
JAgree 0397 .| 41 25 40 47 32 36 31 .56 43
Strongly . _ ‘ ) o N
Agree = - | 13 28 |35 24" 29 |29 18 28 11 18

* } . * >~ ‘. . - ’ .-” v L 4 M ) ., ' \ v ’ '
Class size, letter grades (v. pass/fail ox other systems) teacher

students.. ‘

.torbe a definite associdtion of the provision of amoynts and types

3

- S

*(In Percentages; I = Iﬁﬁian, B = Black, S = épanish-speaking)

A

[ , ot 7

» . : - , i . ) '
Fo appreciable differences were observed "across the categories with
respect to ucse of’'outside expertis from business and industry; though
usage of the technique pverwhelmingly predominated in"women's
occupations and new career courses. . o=

K11 ethpic groups®felt there was definitely need Fr more visiting
lecturers, wore field trips, and greater use of audio-visual and
‘other medla aids. 1In the case of media assistance, Indian-and
Black students in. particular felt_the need for more spiriged _ .
usage.  Irgnically, however, high use tended to be associated with
high drop-out. . S SR ‘ .

% -~

aides, shorter units-and'team-teaching/team learning all seemted
slightly related to attrition and to ethnic groups, with trending .

in the'direction of a positive relationship .te. retention of these

v

The;proviéion of méterialé,,supplies, eguipment and. spacious ',
facilities seemed of little doncern to teachers, but there appears

of” these resources with retention.’ ‘ ¢ .




C. Schoqi Environment - ‘ »

In terms of the structure vhich generates an ambience, a total
environment, around and in 2 school, American éducational institu-
tions seem marked by a disturbing sameness. Inner city schools

in Los Angeles are not visiblymuch different than. those .of
Columbus, Ohio or Williamsport, Pennsylvania’ Yet we know. that
institutions and campuses do have deep differences, perceptible
perhaps only to students, but active and influential, nevertheless.

It appears that the ethos of the school, the unseen structure that

is the enviromment, owes its invisibility to the fact the total
surrounding is a sum of many parts. The classic dissection of a
school's atmosphere which proved that is, of.course, Ted Newcomb's .
"Personality-and Social Change," a“four-y%ar study of .attitude
formation at Bennington College, Vermont.245 From the insights
generated by thag study, Mewcomb's colleague, Robert Pace, developed
the College and University Environment Scales (CUES) noy widely .
used (or acdapted for use) by many schools and colleges.46 The test

is basically an acknowledgment that multitudinous little, subtle
factors go to make up a school environment. It is composed of
.some 150 items which constitute a measure of the 'environmental _
press' perceived by students, i.e., the psychological demancs of :
the school situation as a potential mediator satisfying or 7 ~ -
frustrating students' needs. o ey g

e
’ .

The virtue of' the approach of CUES' is that it depends”solely on a
stucent's ‘perception, on what he sees as present 6r absent. It

ifferences are in the pérceptiong. - o

. . 3 ‘ , 3 ' ‘.

Bedause’6F the relatively, globel boundaries and intentionms, of the

"present study and its relatively -crude protocols, most of the )

questions put to students and teachers lent thcmselves, to the CUES

method of presentation. Subjects were asked to report .if they saw

" a eertain condition and, at most:, what they felt abBput the phenom-
enon Sbserved. The common variable throtgh all responses is the

charactér of the attrition *in. the class®s vwhence the observations

come. A class s@ffered either high drop-out during the 1973-74

P R . Y . , v

(hypothests of differente) anterior to acceptance of findings. P

" -
- s .
. e B R

R R T 4

‘ ¥ Lo o L -
25NeWComb, Ted; Personality diid Change, Holt, Rinehart and Winston, -
New York, 1943, R L ‘

26

Tﬁe\ngchﬁlog}cql CofporationﬁsNéﬂ Yark,‘1956.‘

lq.‘.'

p
e, : o )

does not dcmand.sophisticated statistical analysis of variability <
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school year, or it enjoyed good ‘holding power. Individual ..
respondents, from item to item, may rcpresent a gifferent, aggregate
of subjects, but whether they are current students enrolled in the
vocational edication classes under study, students‘who discontinued
the voc-ed classes but did not, drop’from school or students who .
dropped from school completely, their quondam perception of the
Tocus of a-:course which had one of two ‘characteristics is likely
to be a perception of an externmal situation that' has remained

- constant for some time. y Schools change with glacial slowmess. (Av-
erage differences of means for weighted responses betwegn eurréht ° |
and dfopped students, for imstance, on-fhe first three sectiohs of,
studgnt quectionnaires were on the order of .17 6n a 1.00-t0-5.00 =
gradient which included relatively inoperative and widely fluctua-
ting "undecided" response among the five choices). B

. : ¢ .

Lo p test of the general.environments of the schools studied was
attempted by presenting a series of conditions (e.g., "part-
time jobs for students ‘on-campus;' ‘'students .are free*to smoke on
campus,’™ etc.) and asking respondents to..indicate whether the con- )
dition existed at their-scheols ot not.  Then, in the case of
stucentes, depending on whether such ctudent was.currently enrolled ~
or dropped, he/she was asked to indicate whéther he/she felt the /
condition was a factor in his/her staying or leaving, Teachers
were askad sinply to indicate the 'degree of presemce or absence

‘s’ of the phenomena as they saw them. :

The. literature extends the contention that minority, students in. .
+ general relate positively to a friendly, relaxed, supportive learn-
" ing environment.' ‘Individual elements, in that configuration might .
' be any oné of hurdreds of facets of campus life -- from Board of , .
Education policies, to attitudes ,0f custodians or secretaries. Ve y
« selected ailist which could be separated into district areas of - 3
school’ opefatiors - student suppert services, organization, and . -
_y participation of studénts and the comsunity. Five of these were |
' sb pervasive in their manifestation-thgt it seemed prudent tof group.
them under the general heading of "Environment.' This section deals
with findings r¢lited to this portion of the study. :
Smoking. The first item’in this series was "Frcedom to smoke on
% campus.' The questign was- asked:' Did the school provide.this? -
© Current studengs were asked, "If 'Yes', how helpful has it been in
keeping you enrolled?" with three Possgble choices‘of  reply: "No =~ ..
. Heipi” "Some Help" or 'Great Help.!'. 'Dropped students were asked -

"THf 'N¢', how helpfu} would it have been in keeping you enrolled?"
Thé reésponsés o the first item are aggregated by peﬁbenbages in
_ - the following table: s o . oy .

{ ‘.

L . . e .
’ . A . / / e -
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é hE , : . ' x i ‘:.-
], . i oo Table\IQ; Smoking on Campus® ' e
! B * . - . . . v T < ]
’ o I e
. AEREON I High | Low | _ Ethlc.GrogP’ v i
., ‘Response Totdl Drop- Drop | I B.4 A | 'S.| w7
. Yes. | 53 60 | 47 | 65 |45 | - |41 | 81
Noo .7 |. 45 37+ <s0°| 25 | 52 |100. ] 59 | 19
No Help 30 29-.. 3L 30 7] 24 f 50 | 18 | 54
Some Help 19 15 21 f*15 [ 20 } 25 | 29 | 11
GreagHelp | 10 | 12 '[ <9 10. | 11 -] 120 |- 8
M . - ° i [, : ]
é(In Percentages£ I = Indian,.B = Black, 4 = Asiah, S = Spanisﬁ-
) speaking, W = White) ) R L,
” o |, ‘: 1*4 . .. , - . : o N - . ,h

L ) T .o ’ - * ' s . . , .

‘ it is seen that most-‘students enjoyed, smoking privileges on their
”f -campuses, At the saggftime;'only abgut one ‘ini ten .Zelt .it to'be '~
' of some important asgistance in keeping.them enrolled. K ~, ,

. . ) , , R . R N \.\o o o 1 .
- In respect to frcedom of 'expression, students were asked whether A
'+ the school provided freédom to spéak out.in the school paper. -The
" results appear in Table }3.  Table.l4 gives the summary -@f responsges
to’ the iten “freedom. tormove about the catipus without permission,'l
and Table 15, "freedom to wear hair gnd clothes -the waj-you;wantlﬁ:
. . . - IR Lo
If thgse responses are any indication, minority.students prizey
freedom of expreéssion more than -their white counrterparts;, pérhags.

»e

because as the chart implies) they have less of it, .or,feel‘tha
they do. A sense of values is' likewise gvident -~ evem while °°
smoking privileges-are fdr less available t¢hkan a voice inm the . .
school paper, the smoking is“seemingly not nearly wanted so - 2
auch, o g - R -, ) o
Probablj’thelmost gfgnificant freedom 'which students respected .vas
freedom of ‘dress., "OI the itgms mentidned, it"was also the freedom -
studemts had in greatest abuhdance across gll sites and groups.

Juss about 4 out of every 5 students enjoyed it; .and 1 out of every
2 felt, it a fdctor in making life tolerable enough jn school to ”

stay there.. SN L v
e - ' P . * -
. ' . r. o . ° Y -
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) ; o . SO . o,
A\ . . . N .0
U " Table 13. Freedom to Speak Out , L ;
c - . in School FapeEE i - ’
(2 - ! :
70 T - T - T T .
i A- TR . High~ 1 - I;r.::;; b "‘: 'Eghai.%/@rm'lp )
Response - Total. Drep 1 Brop— T ] B A3 S v oW
— =1 _ T4 1 11|
" Yes : 74 - 75 73 65 7L '} 100 }-77 8L | - 7
Yo' . 2 18 .23 25 | 23 - | 18 | 16.] -
No Help ° 16 19 4 | 15 |7 -1 24 1-46
.o+ | Some Help | 25 19 29 | 30 |27 | S0.| - | 27|
- Great Help 16 12 18 | 35 17 - ‘6 8 1
*{In Percentages; 1 = Indian, B = Black,'A = Asian, S = Spanish-
speaking, W = Whlte) } '
7 | -
Table 14. Freedom to Move about Campus .
- without. Perm1551onk
.\ ]
7 . _ .
. . High 1{.Low ~_Ethnic Group
. Response Drop- . Drog I B A .S . W
. %qv L4 A | . I' v . d
| Yes F 53 .| 31 p70 1 29 |T25 |65 |5t}
‘Mo 42 " 66 20 | 67 | 75 |35 |46
No Help 15 | 14 {15 /14'//25 18" | 11
Some Help 26 21, | 301 23 50 18 19
Great Helg’ 19 | w25 | 14 |25 {12 |22
4," ’ \d b / * . - ~
¢ *(In Percentage ' Indian, B = Black, A = Aeidh, S = Spanish-
. speaklng, ; . . ' : ‘
) * , L -
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- Tablé 15. [ Freedom to Wear Hair and Clothes : L
O ‘the- Hay You Hant=w o . L, "‘
; 4 ’ 3 . N - * . ‘) IR
e ) High Low, < Ethnic Group .
Response, -ﬁbtal,_'_ Drop . |"Drop L B A - S i, W
: ’ ’ 3 . 4 ) » I.“ - ‘.. 4 . ¢ .
Yes | 80 74 83 90 |77 |75 | 88§ 78
"Ho 1 16 ) 22 x| - L)yé 25 6 | 22
No Help | 8 1 13 | - 8 | -1 -} 19
Some Help ' | 23 26} 237 |30 [23 |25 |26 | 22
Great Help ‘| 28 26 29° |45 |27 25 iza 26 |-

é . . . 3D
#(In Pércentages; I = Indian, B = Black, A = Asian, S = Spanish- -
speaking, W = Uhite) . . s ' .

’ g . /J ’
, ’ _ *

Student Voite in Discipline. Especially.as.it relates tojan appte~
ciation oI a friendly, cooperative’agmosphere by minoritiés and to
theits reverence for freedom of expression (Tables 13, 14) the pro- °
visivn for due process in the resolutign of student mpaladaptive
beha¥ior or grievances seemed indicated. Indeed, only.freedom of
expressign and dress seemed more important to mimoritiés. It is
intercsting that Spanish-specaking students were the¢ least emphatic
in.-every instance we-have mentioned regarding the importance of, -
personal Ireedozts. In respect to due process, they again firamati-
cally deviate from the general trend, which is heavily incgined
toward a democratic, se&fédetermined view - see Table 16.
. R - ]

It is interestimg to note that low-drop classes, with thg‘exceﬁtion

bf this and the preceding item, seem to have enjoyed less freedom

then their High-drop cohorts. Yet in each imstance,¥€hey hold the
freedom to be far more importangly related to, staying im school

than high-drop class students. Why? Again,.the question of’

structure is raised.. On the other hand, a startlingly, chary atti-- ry"
tude appears in the Spanish-speaking sector of these tables:*
Spanish-speaking students seem to get fa¥ more freedom than almosf .
any other group, but account it as being of far less help than any

-

other group. Why? . . . . x

As a final retapitulation of this series, the general question was .

- posed: Is school a very. friendly place?.. ‘ .

RPN . '

. ’ e ¢
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' ‘ ' Table 16. S%uaents Have Some Say R ‘
i : a in Resolving Grievances¥ .
-X. : 'Higﬁ 1 Low: ‘Ethnic Group-
Response Total Drop - Drop Iy B 1 A S W
Yes | 66 65 67 B65 | 62| 50 1 88 |70
" No 126 - 28 | 25 |15 | 32| 25 | -- |10
No.Help | .9 8 .9 10 51 --.] 32 |22
Some Help | 26 .| 17 33° | 20 | 27 50 6 | 27
Great Help -7| 21~ | 7. | 26 |25 | 23 - | 12 19

0 o

#(In Percefitages; I =.Iadian, B = Black, A = Asian, S = Spanish-
speaking, W = Vhite) L . y

' - - ‘ - A
B

h

~ ’ ~

The reactiong of studgnts are summarized im Table 17. As the
table izplies,onIY§éﬁ% of all students felt their school to be 2
friendly place 2- wfth 1 out of mbre than every five -students un=
decided. -Moreover, only 2 oug of, 10 Indiah.’students and just - .
slightly better than 1 out of 5 Spanish-speaking studénts thought.
their scHpols were frfendly in their general atmosphere. '

-
’»”~ ’

One final item which bears on this issue.is<the item on the teacher
questiophaire concerning the attitude of the )school toward male-.
female friendships as they were manifest on. Campus. .,Again, there
was a tremendous amount of freedom implied by, all teachers, h
irrespective of the predomimant ethnic group under their jurisdic
tion, for all types of clasSes and in both high/low drop categories.
. A 'very'liberal" attitude prevailed in 71% of the cases (with.a
high of 88% for Spanish-predominant classes){-and only 3% of the
~ teachers ‘rated their sampus as "intolerant” of boy-girl exchanges.
: Y e . . .

Relations of Students with Campus Groups. Teachérs were asked to
‘rate the- relations of students with a number of discrete populatipns
on campus with whom they had contact outside of.class. -The fotals
.in Table 18 are Percéntages of. the frequency of the teachers' @
ratings of "fair" and “poor" for each Broup. (All "excellent"

and "good" ratings are deleted from the totals): :

. - . C . "
N r. . e .
! r ‘ . ? . . T &
-0 . .
}
,

3
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Table 17. -Responses to the Item: Schdol Was a -
* Very Friendly Place® @ :

¢

. . ‘High Low ° Ethnic Group
Response | | T&ta; } Drop Drop I B A}, S W
| ‘ s ! .
' “"Ea’é{ﬁh 2 A - - 2+ -1.6] -
1. Strongly . ‘ .
* Disagree 10 3 11 ] 5 14 - 6 -
2. Disagree | 16 18 15 | 30| 18} - 6] 11
3. Undecided 22, 4 . f 27 | .45 | 17 { 25| 65| 32
4. Agree’ 3 | 38 | 3 | 10 36| 25| 18| 38
-5. Strongly ) B A : ) ' . - -
' Agree: - N 16 - 19 13 10 14 50 L 18, | 19
“uEaN | 3.32 3.43. | 3.24| 2/90| 3.16| 4.25{.3,94 3.65
o s |
. : J ,

k3

Table 18 suggest< that students experlenced thelr greatesq dlfflcul-
ties with themselves and with distant authority -- in the ersons

of adanlstrators and police. The'dver 40% of "fair" and 'poor”
ratings (combined) in the poli¢e table.suggests bothk that campuses
have considerable traffic w1th lav enforcement officers and that . *
their presence probably runs fcounter to their deep appetite for
‘freedom which we observed in the preceding tables. .

Su&magﬁ. A number. of items were chosen to sense thé perceptions )
or students with respect to the total campus étmosphe%F Five

“elements were chosen for their symbolic and real value -- freedom
to smoke, since it is an example. of behavior controlled to some
extent by law off campus; ‘freedom to speak out and -freédom to move
- about withoyt sanctions becausé they related to the source of a
generation of campus: Youth unrest in this country;. freedom to wear
clothes and groom one's self as one wxshes, because it relates to.
the validity of, different personal opinion and tastes; and the
ability tp be’jﬁhged By one's peers in an ifsye of dlscipllne or
grievance, because it relates so, strongly to the fairness with
which,we believe cultural plurallsm is nour1$hed . L
RS K - '
Surpr151ng1y, the survey revealed a considErable amount of freedom
in,respectto these concerns nation-wide, Freedom of expression,

¢ .



Table 18.

-

\' r

Teacher Pereeptions of Student
Relations with Campus Groupsj? :

-

¢ 'A, With Administrators
~J : - -
. - . n . A 1
High Low - Eth'nip Group — Course 'fype;) .
Response Total Drop Drop - I B S 1 2 e 3 5
R > * KA ;

Fair 19 .13 25, - 23 13 10 13 33, 20: 29
Poor 2. 3 - - 2 &% s - - -
o 'B. 'With Faculty ,
| Fair 1007 19 11 11 - 19 13 .11 10 7
Poor T2 3. 03 .- "2 -5 -0 o L.

' ” : : ——
C. With One Another .
Fair 24 20 28 43 21 25 26 - 44 40, 14
Pdor 2 - 3 e 2 - 5 - - - .
~ ‘X' , \ - . . R , ‘ -
- B. With Non-Teaching Staff " -
. ) . -
Fair 13 10 ' 16.., - 177 - Lls » 11 -10 22
" ". Poor 7 -3 T T2 s L L/ L
. » 2 -~ ¢
! E, With Police - g
Fair 29 13 4 29 30 25. 33 - %22 50 29
. Poor “ 13.7 20 6. 2o 15 13- 14 13 33 . - 7
. ‘_"(/"'.. , T~

b F(In .Percetita'ges; 1'= Indian, B = Black, S = Spanish-speaking)

™~
>
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The disparity between teacher and student .appraisal of .the‘same * -~
phenomenon is broadened bg the students' appraisal ' of their under« .
standing of English. With about 827 of the sfudents coming from :

minority cugtures, one would have eXpected a greater feeling of
insecurity with the language. Not so. Fewer than 6% of the

?
F
N =

students f&lt the did not understand English well énough to. - ° .
bandle the language™demands of their classes. .Only- Indian students

evaluated their language skill as deficient in a proportion to
warrant notice -~ 157 agreed that they were_not competent in .-
EngTish. - . “ ’ -

»

Remedial A'ssistan e.. The extent to which remedial assigtancé to ., °
' improve reading, writing' and math skills was available to students

was impressive’in terms 6f both the"variety of aés@g&ggggﬁas.véll
- ‘»" -

as its genperal accessibility across the groups.. . = K

- .Table 19." Remedial Assistance Available
. to lmprove Basic Skillg )

. ‘. ' — N - -
v
B . B .b -, - Y/
. . .
.

[ " (Teacher Responses in Percentages)

o —

~

k!

¥ e . ’

~E;hnic Group

e High . Low’

1763 .|' 47 ] 100 | 49 | s0

.

Aésiétance ' ;| Total | Drop | Drop | Indian |Black {Spanish|
- . -.\ . . ., . : . : ‘.' — >
Reading Lab . -[.. 68~ -] 20 | 66 100 | 66 | 50

Writing Lab . | 31 ., | 33 28, | 43" 26 | 50
| Mathzab 7 | T35 . 41
Learning Center | 48 50 477 1 100 38 63

.. [ Tutorial Help 53° |60 | a7 86 | 45 |75
~ | None of these -, - 2 .l 3. .3 . - 9 ~{i-~f* '
- .. * . - ‘ N . ! N e
’\\3, N . . Y 1 R ' 3 ) .
/ \ ‘ AJ . .
- ~

‘ 92 e
0 °' | | ro

. ] ’ 103 -
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The disparity between teacher and student .appraisal .of the'same * -~
phenotenon is broadened bg the students' appraisal ' of their under« «
standing of English. With about 82% of the sfudents coming from :
minoTity cudtures, one would have expected a greater feeling of )

insecurity with the language.” Not so. Fewey than 6% of the
studentst% 1t thex did not understand English well énough to- « ° .
bandle the  language™demands of their clagsses. .Only-Indian students
evaluated their language skill as deficient in a proportion to

warrant notice -- 157 agreed that they were_not competent in .- <
EngTish. - S . ‘ - 7

Remedial Aésistange,;_Thg‘éxtgnt to which remedial assigtancé to . °

" improve reading, writing’ and math skills was available to students
was impressive’in terms 6f both the“"variety of aésgggggggﬁas.well
- "‘ -

as its geperal accessibility across the groups.. . = o™
. LT, . - . . . ‘..' — b
) - " .Table 19. Remedial Assistance Available :

. » Eo !mprove Basic SkIlls .

.
-~ . .
~ N '
. .
t e . . . .
+ . . - hd A\ .
" - . + hd , .
. . LI .
~
.
.

*. *(Teacher Responses in.Perc;ntaggs) g )
' D . e . . . ) . < S ‘_'g‘
_ ‘ ’ .. High -} Low " ‘Ethnie Qroup‘ ‘ '
Assistance ;|- Total Drop | Drop .Indian | Black jSpanish
Reading Lab . -|. 68%°-| 20 .| 66 ," 100 | 66 | 50
Writing Lab . [ 31 | 33| 28 { 437 | 26| s0 -
Mt Zab 7 |35 . %63 .|" 47 | 100 | 49 | s0 .
.| Learning Cemter | 48 50 | 477} 100 | .38 63" | -
I Tutorial Help 53° ], 60 47 86 | 45 | 75 |
. None of these ~,:| 2 | 3. | -.3° I P B
- a ‘ ) l \ ] - '
™ : o : ’ L -
J B B
. —_— ™
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. Prov1d1ng more support to their, studentpcllentele than those with

‘tion presented almost exclusively in Eanglish. With that in mzpda I
" we asked .students and teachers about services available to, bl;?' <
.",‘J -~

&

- ’

Two characterlstlcs of these figures are worthy of mehtion. From

the teachers' reports of their classesy low-drop stzflents appear i
regularly to have less access to remedial resources thanm high-

. drop classes. This relates to thelr'seemlng aversion to media-
oriented instructional aids whicH we observed earlier. The . L
disproportionate provision of writing skills laboratories -- the
strategy with the lowest frequency reported -- is indication *

probably of a general znabllzty to deal w1th thlS defigiency.

Regular Services Prev1ded Students. A ‘summary of services pro-
vided by schools on a regualr basis, as reported by teachers,
appears in Table 20.° The table shows a rich inFusion of ancillary
pupil persornel services into school programs. We included the
union strength_of towns in this table to test .one of the assump-
t10n° made trom,feellngs derived in the-site Visits, that districts
with "weak' union strength in the surrounding work force were

.

strong' union me.bership in the surroungding area 's work force.
In two relevant ,services -- full-time placement counselor and full-
time vocational counselor, this indeed was the case. In others --
free lozn of todls, career guidance center and tutorlng -- the
obverse was true. - ) K

L . [}
v

In connection with placement Table 20 is extended (starred-items)

to incluce a_ further Qetall’ﬁ” of explicit job-felated services. .

In the exten31on ope can detect egain a2 larger provision of

services con51stcntey in the hizh- d*on cateaory, directly counter

to the expectancy. Union-oriented districts also contravene '

our expectancy: ~They provide more of most of .these services,’

though not by" wucn,rthan xeak‘unlon loealltles.

A further check was made of the serv1ces available to prov1de re- .

view, brusH-up or make-up opportunities .to ‘students. The ‘results .

aPpear in Table 21. The striking note is that in most cases no

formal, provision seems to be made for veview or reinforcement . .

through means that do not depend on the.classroom instructor. . '

Aga1n° it appears low-drop students have .2 scantier diet of media-

oriented resources thanm high-drop class students; weak union

‘localities seem to prov1de more resources than strong union

environs; and Blacks, who with Indians relate strongly to medla o

have rather restricteqd .access' to these artifacts- 3 LA,
3 o T s -

Services to Bilinyual Students, A large assumption in this study>

concerned the ability of m;norlty students to undepstand 1nstruc-,g

11ngua1 students.- RN . . - S
) . N <A
- f - . "‘i::"-x:'.‘:,

N
. ’ 2 B
, \ ~ TRl




Table 20. Services Schools Regularly Provide ~—
to Studentis*#*

.. High | Low | Strong | Weak Ethnic Group
Services Total| Drop | Drop | Union |Union| I B S
Social Services . . : \ !

Referral 63 70 56 56 . 73 100| 55 [ 75
Psychological o ' : ' ‘

Diagmosis 62 67 56 56 70 100} 57 | 50
Scholarships, » | 1

Prizes 66 .67 65 67-‘ ol 65 721 62 | 88

[ Full-Time Place- | N

ment Aide - 65 |7 70 | 60 56 77 100} 60 | 63
Free Meals .| 53 57 50 42 69 100, 49 | 38

- Career Guidance o ] .

Center . 10 10 | 9 11 8 29 9 i
Health Services .| 55 63 | 47 | 58 50 86|49 |63 |
Free Loar of - S * ,

" Tools. §°\26 23} 28 33 “ 15 14} 32 -
Free Tutoring X7 40 | 34 | 42 | 31 43|34 |50
Full-Time Voca- - T : .

. tional Counselor| 61 - 63 | 60 48 81 100'| 53 |75
Nore of the Above| 3 |™ = | 6 2 I - |- ~1 4 -
*Locate Jobs 77 | 80 [ 75 | 75 81 |100|75 |75 |
*Supply Employers - S : ‘.

Applicants -~ 24 27 22 28 19 14§30 | -

" %Preparation for R . . :

Job Tnterview 68. .73 | 63 | .67 _ | 69 .| 71|66 |75
*Aptitude Testing| 57 .| 63 . 50 6l 150, 71L]53 63
*Apprentiée Test-| = - ' A .

ing Yol 119 20 19 L 28 8 | 29}21 - F
*Civil Service . : '

A Testing " . | 3t ‘|27 {41 | 39 27 29 | 38— 13

- None of These (%) | .3 .3 3 6 3 1. -1.4% | -

*%(In Percentage; 1 =Tiﬁd1an, B, =.Black, S ='Spanish-speaking)

' ® ‘e . ., .

<

%
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Table-21. Resources Available Nearby for Student
to Review or Brush-Up Material® ’

¢

High Low . Strong | Weak Ethnic Group
Resources Total| Drop | Drop| Union | Union| I B | S

~

Individual Pro-

gramed Units "36.5| 43 | 28' 31 - | 42 | 43 | 36.] 25

Cassette-Slide - i ) ‘ ) ' .

Units 3 {17 | 28] 25 19 | 29 | 23 |.13
Learning Resource~ A T s

. Center | 24 40 9] 19 31 | 29 | 23 {25

Tutorial Help | 23 20 | 25 .17 | 31 {7213 ]38

None of These 33//~ 40 38 42 35 29 | 41 | 38

-— ] VA e 23 <

*(In Percentages; I = fﬁdian, B = Black, S = Spanish-speaking)

°

Table 22; Extra Assistance Provided
.+ IZor Bilingual Students®

\

’ : . . High‘quﬁ' Strong | Weak Ethnic Group
Assistance - Total | Drop | Drop|{ Union | Union | I B S '
English as Second : ) o A
, .Language . ° 27 -33 22 22 .} 35 71 .17 .| 50
Bilingual Voca- »
tional Teachers 11 10 13 8 15« 1291 .6, | 25
.| Bilingual Tutors. 23 23 | 22 | 22 23 |29 113" |75
Bilingual Texts - 11 10 13 11 12 43 91 -
Review in Second . - :
| . Language 10 10. 9 11 | 8 29 9 -
None of These - 44 43 44 .| 53 1 31 - |55°113
L_?o Answer ' 16 13 19 17 ﬁS --121 -
, .

*(In Percentages; I = %ndian, B = Black, S = Spa*isﬁ-speaking)

|
:\ . 95 )
AN . s i

ERIC . - U108




Ks 'can be seen, over half of the districts seem to have no special
resources for bilingual students., Weak union towns again seem, to
prov%ee more of these services. “Similarly high-drop classes appear
to” hdve access to more, by a slight margin, than low-drop classes.
'Students judged the importancé of -these services as a factor.in
their remaining in 'school. Their reactions: . . .

»

Table 23. Bilingual Aides and Tutars*- e N

High | Low [Strong Weak Ethnic Group | -

Responset - Total| Drop ! Drop Union Union|. I 7 B"| S
No Help - 1% | 12, 157 °16-| 11 { 5|10 |18
Some Help - . |25 zé'g 25 23 | 27 |45 | 24 |18
Great Help . [ 10 | 15 | 6 | 8- | 12 |21 | 10 (a2 |’
School Provided " | 35 * 38 | 33\]-33 ° | 38 |40 |34 |12
School Did Not o 1 ] ' : (I

Provide 1 48 47 1,48 1 50 @f 1 45 | 48 | 77 .

*(In Percentages;.I = Indian, B = Blaﬁk, S\= Spanish-speaking)ﬂ‘__
. / . ' I ‘ . N
Student Valuation of Sypportive Services Provided. Table 24 on ‘the’
next page summpdrizes ,the students’' appraisal of ancillidry services
. provided, "ipn terms of their help as a factor in keeping them . i
enrolled. Y : i . .

Remembering that only about half of the districts provided the

services listed, the percentages reflecting a "help" valuation at
anything- near 50% are of special note. _In that regard, Indian

students, for all services, with the exception of cash loang or ]
grants, exhibited an appreciation that stands out amégg.al cat~ , A

.egories shown. Peculiarly, for all students, financial aids were
considered the least attractive of the ‘forms of_assistance offered.
This is. surprisding, in view of the fact that in educatiﬂnal oppor-:
tunity programs, .designed in community colleges and universities

to attract more minority students, students account the indispensable
element to be financial agsistance. The other major element in °

EOP programs is';utorial service, which-also diq not receive
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« extraordinary consideration in this',study.” The four forms of )
assistance which do stand out in this.analysig¢ are aptitude testing,
part-time employwment and tools and equipment supplied free by the

aid (viz., all serwices listed as free, -except tapls) and prefer an
-oblique form of support. This seems to.be especially true of
Spanish-speaking students. At the same time, generally speaking,’
students from low-drop classes did rnot s these services as being
as helpful as students from\high-drbpbclasses. g -
’ .. o ‘ S .- -
Summary. The provision of a wealth of sUfportivesservices was .
“ caIcu%ated to represént_an initiative to ‘which most schools with
‘high minority.populations in their "student bodies would readily’
subscribe. The. basic thrust of compensatory education projects
and educatiornal opportunity programs (EOP) is a rich framewdrk of
o ancillary services to reinforce curriculum’content and instruction.

i

Only about half of the schools provided what was felt to be a- repre-
[gentative array of human development support services. Of those
services which were provided, part-time jaobs, aptitude testing and. .
" free shop.tools were most valued by students. Of the ‘three prin-
cipal minonity:group tlassifications, American Indians gseemed to ..
.relate gpost posjitively to all types.df serviges; Black.students
"likewis€ seemed generally to regard all services as valdable. /.
Spenish-dpéaking students seemed deeply diyided between types.of
assistance. Free, direct subsidies (free breakfast or lunch, free
“legal aid, cash loans, etcs) weré not nearly valued so highly as
Indirect support (part-time jobs, preparation foE’téking tests;
loan of too%s to work with, etc.). . * f - ) B

8 ‘ C . . .
L. - E. Organization -~ | -

*

ot ) Ve C. ) .
e A number of influences sourced in‘the fundamental organizatiogpal
format of school sites are believad ﬁggéffect the success of in- .
structional program. Particularly does-thfs stand true where .
‘minority students constitute the major portion of the enrollment. < =’
The general, predisposition of minorities to open exchanges wit ]
each other, the sense ¢f colmunity which identifies their grouf™
behagior and the high emotionality ceéfmponent of théir learning . .
©  styles would predicate the need for a wide spggtzum of differentéal
. experiences; project-oriented undertakings;’ nd-§?§IUrring of.
boundaries between school and community, between day and evening
(or ‘week-end) operations and between pne kind of~program and others

o,

L

within the same jurisdidtion. .

.
. - - ' M Y

' Teachers and é%qdents were asked to ‘geact to a number of aspects
of the school's ‘enideavor which relate to an open or closed organ-

7

izational structure. Ll s _ .o ‘

school. Apparently, studepnts are diffident about accepting direct «

N\




Teathers'

indications of the presence of these elements ‘were

recgrded ‘in their respofiSe to several questions.
of their responses are tabulated below:

The percentages

QUESTION Are’ the faC111t1es of the school regularly open °

-
RS
.

gvenings? £ ’ .
Q’YES" ANSWERS) - : - -
. ' - 4 Ethnic Group Type of Course
. High Low Strong Weak : —
Total Drop Drop Union Unlon IND |BLK JSPA} 1. |2 371 4|5
68 , 63 ‘72 78 54 71 68 63 8L 50" 67 80 50
. = \ - ¢ ”
QﬁESTION: Do students complet1*~ vocational” courses recelve ualver
N . of time on apprenticeship’ . R
M AR ("YES" ANSWERS)
23 "27 0 19 T2 23 1}'\2{ 13 33 38 20 7
- ./’_ . ) - .
QUESTION: Can stucants enroll in your courses at any tlme guring
_ the SC\hOO1 vear? . ' .
- ("YES™ ANSWERS) - _ ]
52 60 44 50 54 .86 53 13 62725 56 50 SO
E—— 5 - T - :/.
: -
/ . . . - 2z
QUESTION: Ratgbthe oppprtuﬂltles students on_your campus have to
: * work while attending school. . ‘
" - ("Excerrefry . - -, G
\J . -
36 AU VARRNE V1 42* 14 36 50 .33 50 33 50 21
* . {Cont)
z : s
’ A\
Vo, , ) (99\ 7 ’ g ‘b
110 ‘ ,
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" QUESTION: Rate the opportunities students én your campus have to ]
. work while attending. sé¢hool. (Cont) ‘5
, ("'GOoD") a
- | N . ’ an
. a 'Ethm',c Group Type of -Course
High Low Strong WVeak -
~| Total Drop Drop Union Um.on BLK{SPA T 1'{ 2| 3|41 5
48 50 50 \\& 3'3[ 67 20 71
- 1 o ;T +
- ( FAIR L, R
: . & ' -
15 13- 13 20 20 14 15 13 19 13 - 30 7
- : . . _ l
. ("'POOR"") ‘ \
o ’ . . . )/
F R . -
;2 - - 3 3 - 2 - 5 < i . .
— ; \ - _ ] i ~ g
& ~ ,»,_,‘ M—mf——-—‘——‘—r*‘L . * . ¢
_ .QUES‘i‘ION: Are facilities regularly opg‘h week-ends? ) .
. ~ ++ ("YES' ANSVERS)
S — ' = — ) 2 -
Co 16 13 19 19 ‘12 - 19-12 24 - 11 30 7
2 ’
+ / P .
QUESTION: ‘'Is the school organized into sub-schools, mml schools, |+
N ; or lelSlO‘nS, each separately administered? .
¢ v ' N
| 16- 17 16 17 15 - 29 .25 1k 25 _33.20—-
. ..
% - ~¢
é" ’ 5 v Fa ’1
/ -
N 100 . “
s~ - ‘ (V4 ." -
) ' * ‘
Y } 111 1
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No.significant patterns” appear to emerge from—these analyses. The °
figures fotr each .of the classifications generally approximate the
total response.for all groups. The sdrprises-are in the extent
to vhich most schools (most were high schools) are open eyenings
. (@ similar check showed only 16% &£ the schools are open on week-
ends) and the optimism displayed by teachers about opportunities
for stiident employment -- at a time, it must be recdlled, the
nation was at the nadir of the present economic recession. In
connection with the use of evening hours, four other items’ on_the
questionnaires are of some .relevance. Only 117 of the-teachers T
. taught at schools vhich did not have other special programs funded
_by the government. But fewer than half (45%) were in districts
. which used VEA funds'to assisteminorities. One of the uses of
. .everting hours observed during our site visits was provision of
.additional vocational courses whereby students could take more
than one voc-ed major. The extent to which this expedient operated
_#s5 _.incdicated in the students'-reactions to such an opportunity:

* (In Percentages)
Y4

- o High! Low Strong | Weak J_Ethpip GrouP

Rezction Total| Drop‘| Drop| Union | Union { LD N\ BLK SPA

o\ » ¥ A / “&
No Help 10 12 4’ 1 13 | 7 10 7 .12
Some Help 20 18 | 217 17 26 Y1 25 16 41
Great Help 25 | 20| 28 | 20 | 32- 40 25 12
- School.Did tot | * AR i : : -

Provide 43 é?S 38.] 48 .| 36 35 44 65 | 4
Obviogsly, students accounted the availability of these additional L

training options to be helpful. Agein, it is of more than passing
notice that students in strong union towns, even though they had
more of such opportunities available in their localities, did not
feel the additional training cRoités were ofvas much help as their
counterparts in weak union régions. The same-s€ndency. appears in .
a summary on the following page of student responses to credit for
.school training given by unions and employers after employment.

In terms of extension of the school ‘into the commumity, &1% of the
programs reported their students worked on community projects as v
part of their school experience and almost 80% of the s&udents
indicated they had a wide choice of vocational subjects _in which to |
enroll. About 28% said students had additional vocational educa-

. tion programs in the immediate vicinity, skills centers, on-the-job

- » 101 . .
N .K 4 . \\
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' . (In Percentages) i _
’, - . Typés-of Classes :
8 . - _J High] Low | Stropg | Veak « - ‘
N Regction Total | Drop| Drop |Union |Umion| 1 2 3 &4 .5
? School Pro- B .
vided This | 54 { 48 56 [ 53 55 |57 .62 35 33° 60 | -
No Help ~ 5 8| -3 | 8 217 10 3 ®W -,
Some Help ' .| 14 12 f 16| 16 12 5 18 10 - 27
' Great Help . 34 25 40 28 | 42 1397 33 26 22 '37°

A . ' , o1 . ’
training, ROP's, ROC's, tecRnical institutes, manpower “training, etc.,
‘in which they could also enroll. ) PR

Summary.. An encouraging majority of the schools under study re-
ported great .flexibility in sghool_hours, a wide variety of voca-
tigral m2jors, open emzoliment and cempus and cormthity employment,
‘opporturnicies for students, Sixteen percent reported -decentralized
administraticn in Eﬁe form of mini-schools, pods ‘or sub-schools,
each under separate admigistration within the .pzin jurisdiction.

;Desp&pe variations in organizational fotmat and a number of flex- .
ible optipns in curriculum, enrollment, arrangements with the ,
cormmuftily ‘and with employers and-labor, mpo major differences were
obgserved 'in the effects on” students across. the stratifications.

F. Participation - - , . '

k L \ “

The involvement of parents and community represehtatives at i
decision-making levels of the sehools'’ operation is an historical :
tradition in Ameérican education that has been respected more im
the breach than in fulfillment.  The participation of these grass-
roots commumity groups never amounted to puch until the demo- .
cratic principles it exemplifies experienced a tremendous resur-
gence through the poverty program, Model Cities and Head Start.

. e take icééij as almost axiomatic ip,Federal funding of school

P T

[¥a

programs tRat commimity persons neéd;ﬁo participate, and some

programs statutorily require -it.

s ~

\Does it work? It was not the concern of this study to .deterxmine -
the answer to that question, but we did feel it was germané to
'sense the effects of such participation on students. A number’

- items which reflect specifi& intervention in the school pftocesg.of .
parents, students and commlnity‘representatives wdre presented to
teachers and students for their reactionm.- ) ,°

- .
‘.
’ .
Al . " . ﬁ» '
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Parents. The following table summarizes the indications-by -
teachers of the frequency with which parents wefe included on
. various policy committees of the school district. !
-~ . .
. Table 25. ,Parent Participation on School X )
.. District Committees® D : ]
' { T T .| Ethnic Group
- High{ Low' | Strong| Weak —=

Committees ~ Total Drop, Drop{ Union ! Umion. | IND -"BLK SPA

Evaluation 21 7 224 20 19 % 23 W 1 38
= . “Guidance . "8 . 131 7 8 : . 12 29 '6 13~
: Planning .26 28 23 28 .1 23 43 21 38 -

" Administration . 11 1Q 13 ! 17 4 ‘ R S -

‘Budget . c:10 L1010} 14 . 4 114 11 25
Buildigg and | » ) I
Ficilities | 10 Ao |- 3w | 4 | - 9. 137

Currichlum 1-15.%| 16°| 4 | 20 | 8. | 14 11 ..13
- Nonme of These | 37- | 34;1 207| 33 19 | . 32 -a3.

- . -
/ s

*(fn Peqcentages) . , - : < . . s

Students\ * The general impression is that far fewer than one in

four districts, except for planning purpeses, use parents as col- )
leagues in the decision-making processes of thé school. The in- T~
clusion of students.on these‘committées is even les&. Table 26 on-

the followimg page summarizes student participation. -

.t . B of . 4 - .
Labor/Management. -Other Voices in.the community at_ large did not _ .
fare much better. The totals for labék-management representatives'’
participating on school comnittees are summarized im Table 27.

Thg reactions of studemts to ‘participation of comminity persons on
sGhool committees was_a reflection of the rather impoverished com-
mittees they saw. The students concurred that only 357 of them
observed "lots of community people on committees helping to make

decisions." Three out of four of them saw this participation as
- : / . - - °




' .Table 26. Student Participatjon on School

, District.Committees+* , s
.-t - < -
= ] -1 1 - [
- . A S B P ‘ 'Ethnic"'Group
¢« «,1 ~ 1 BighiEtow | Strong{ Weak .

Committees . | Total| Drop}| Drop| Union | Union | IND BLK SPA
‘ ...' el ———p—— - ‘ A‘
Evaluation 19 19 |..20 17, | 23 43; 13 38
Guidance. - do -3 0 7| 8 | 12 43 6 -
Planning : | 19 | 19 | 20 | & | 27 57 13 25
Administration'. . 3. 7 -1 6 - - 4_ -
Budget | - -1 -1 - - - - -

Buildings and.§ ' ‘ .
-Facilities g 3 .6 1 - 6 | - - ﬁ -
N Curriculum “ [ .8 | 13 | 3 | 14 - 17- 1 -
Nong of Thése *| 45 |. 53 | 377} 47 42 ,- 537 38
' %i ). 17 </ ? . ‘ .
.n‘ LR T "%" e A R e
*(In Percentages). - ) ' :
Lt Z'. A | 3 &}’

% T
. Table 27.) Labor/Management Participation
' on Sehbol District Committees®’

. 7.

- N . .e Eth})i‘c/c‘%up‘
" High- | Low trong |Weak ——

Committees Total | Drop {Drop ion |Umion  |IND BLK SRA

Evaluation ~ | 21 | 25°| 17 | 22 19 |.29 19 25

Guidance + = |13 | 227| 3 | 177 | 8 C- T 15 13,
* Planning 26 19 | 337 33 15 14 23 . 5Q
- Administration | 16 9~ 23 | 19 120129 15 13

. Budget , +4—7 | 67 7 |1 - - - -9 -
Building and R a ) . ‘ol
~Facilitiésy- | 11 .| 6 |17 | 11 .- |"12 - -11¢ 25

Curriculum. - FEH_—_J1 16 |-27 {25 15 | - 19 -50

None ‘of These | 18 22 13 {17 "] 19 14 21 -

*(In Percentages) PR )

» ‘ . 104 ’
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v _ .. being of "no help." Only Indian s%ydegts = 55% of them -- saw

the participation as.really help ,6§,téther expected.eventuality,
since the Indian students relate\stréngly to family, community and
"  clan relatiomships. Co . N -'/ ) . r
‘As to their own participation in school decisions, students pre~-
/+ , sumably appreciate it. Even tRough, as we saw previously, they
. ~did not enjoy widespread representation on district committees,
an average of nearly 50% said it was, or would be, helpful in
keeping them enrolled in school. ¢

;"

——

, Parent Emplowment at School. An important adjunct of parent and.
' community participation in school gpffairs is the provision, through-
these contacts, of greater numbers\of positive role models and
/ "concerned others" for students. ecizally in the case of minority
youth, who tradition rienced large numbers of
+ their own racial or cultural backgrounds in professional or even
classified positions on the staff, to say nothing of supervisory
. or administrative classifications. We therefore asked to what
. extent the schools we_were studying had hired parents of.the young-
sters enrolled for paraprofessiona% and, other positibng at the = <
school. Table 28 gives a summary of such hiring. > .o

> Table.28t Employment of Parents ' R
at the Schools® .
» r " \ 1 : ]
B S A D Al e daik et N Y
] .\ Ethnic %gup
, .| High| Low | Strong| Weak ® - :
\ Positien | Total| Drop| Drop| Unicn ‘Pnion *\{yn BLK [/SPA
¢ ‘ . . . ,_..___.._ \ R \‘ - .
No Answer . - 66 53 78 61 73 71~ 1%68 1, 50
Teacher D ' g7 '
Assistants 23 23 22 { 33 - 8 14 21 38
Tuto¥s 16 20 13 1 22 7| 8 | 14 | 13 | 38
- 19 27 | 13 | 28 8 4 | 19 N 25
.| HTeacher Aides 43 1 16 | 33 14723 | 29 | 26 | 50
K A, - /29 ) ~ o ‘
“Epecialists 10 10 9 | 11 8 14 9 13
qstants | 23 | 33 | 137 | 28 15 | 14 | 23 | 25
! : - . \ :
*(In Per@gntages) \\\' '
. 2, ) , L ’ g
« / :‘ ; . 2 , /“
‘ \/ 1 ,"
* . e \ 116 - . ,
: ) AN Y ‘ ¢ ,




It is clear from the preponderance of "no answers! that such -
.- employment has not in fact redched serious proportions. Yet the
totals are encouraging. One expects spirited involvement of

are prone’to resent, or,be embarrassed by, parental presence on
school turf. Indeed, t is probably a misrepresentation, espe-
cially as, innately, the minority youngster devoutly wishes to
maintain family ties. In any case, students' reactions were also .
heartening: they accounted, by bettér than 40% acros® all- groups
that they found the presence'of parents in school jobs helpful!
+Note particularly the Indian and Spanish-speaking totals.in

Table 29: ’

~ . s

/7

Table 29, Stucent Reaction to Mimority. Person
Employed an Campus® + ’

. " parents and community at the elementary level; high school students

of parents and other community representatives in the decision- .
making processes™Qf school sites or schoolsdistricts has still &
long way tq go. Digtricts are exhibiting-a tendency tbward greater
5 developrent of this\resourcé&, and gertainly as it affects the
welfare of students, Mt must be considered a good thing. One is
, inclined to, think of the achievement of the schools we observed in
v+ this regard as modest, but, truth to tell), we have no reliable
+ yardstick by which to measure their efforkt. :

AL the very least, the data do mot particularly differentiate
among groups as we have aggregated them., Indians stand out as
, using parents and community to a greater\degree than other groups
+ and liking it _more than otHer groups. Irpnically, Spanish-speaking
students, whose’ affinity for close family\ties is everywhere ex-
‘tolled, observed some of the lowest levelsiof participation and
7 : ¢ -

-
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-
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e

P | 117

—
. ' < ‘Ethpic Group
. AN . High | Low | Strong | Weak . F :
Reactfon Total | Drop | Drop| Union |Union | IND | BLK | SPA
'\ P ‘ « : . R
No Help L12 8 14 13 r | 10 - 8 12
Some Help 23 |18 | 28 | 24 | -z3 30 | 22 | 18
Great Help 16 19 | 14 4 16 17 30 | 18 -
T+ ®(In Percentages) . .
~ TN L .
Summary.- It seems evident‘that wfﬁesp}ead, meaningful involvement




saw it as of far less use as a sﬁppért for remaining ‘in schodl _
Without question, only two types of .com-

than any other group.
~ mittees got substantial parent commmumity or student partzczpatzen
-- planning .and evaluation bodies. One wonders whethex this’is .
the .result of legal requirements in such Federally funded prqgects .
* as E.S.E. A., E.S.A.A., Head Start, etc., or a genuine attempt om
the part of schools to involve interested others outside the pro- {(
fes$1ona1 educational establlshment o _—
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. VL. SITE VIST“’I’A‘I’}EONS,

\ s . L -

Task 12 in the statement of- work was to ylSlt 2 ‘'selected sample of

sites which were’ representative of high and low drop-out; classes

in the study. The object of the visits was to gain first-harnd im-

pressions of the different school eamvifonments and classes, to :

the end that information provided by the instrument surviey would ;
- be extended,,enrlched and validated. \

noted on page 57. Besides being representative of hi and .low
drop-out classes, they also constitute a cross-secti f sites
- by geographiical locatlon by predomlnant ethnic grougna d by types
of programs, with the eyceptlonloﬁ community tolleggs. |[Two of the
programs te&e made up almost exclusively of ¥ndian /student enrol-
'/ lments qur had substantial S ish- -speaking popylatiogs; and the
emainder mere either exclusiv y or.predomimantly subs¢ribed to
/ 4& Black qudents. As mentlonzd earlier, tlie four metrdpolitan
“TdPeas whlcg‘mlght have had classes with prgdomindntly Asian-Oriental

enrollments chose not to Eart1c1pate in the study,-dnrd-the search
for other locatlpns to fill this specific

Twenty sites were selected. The cities where they are jocated are

Pt e gy SRS

' For seventeen of the 51tes, ncxpal the contractlng firm
he visit; in the‘ggsefﬁfgﬁﬁe three) others, ,a consultant =--

“Dr. Haro former Director of Glidance and Co seling

for the BerkéIey Unified Schoal Distfitf and presently Director of

Education and Training, Westsid® Commupity Mental Health Center,

; San Franc1/co -- made .the contac I each case, as coordinator,
upervisor or assistant -superintendent in charge. "of vocation
education was interviewed, and each of the classes for w

Course Profile Form had been submitted was visited, an tﬁ“teachers
> interviewed. . Visits were for the bekter portions of one or tw
. days and oppoigggﬁgles/ﬁife provided for lunches and discussiops
with staff, s ents and other persommel at the campuses. Approx-
* imately s1xty individual classes were igited ‘

. (‘ s RN
N M ' ) ' : \\ ~
' : ‘\ -
. , SR 108 -
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ion was notESnccessful. -.
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_——theacadenic classes did not lodk inviting. Regional prog

Y

- Newer programs -- skills centers

- were clegn and well maintained. °

. tice of busing™high school students to thé vocational classes

No formal interview schedules were used at the sites, but a Site
Visitation Check-List was.provided to staff visiting sites, basic-
ally as an outline to guide and check impreesions. After site
visits, the staff exchanged. at.length the observations made. A

summary discussion of relevant information gleaned from the twenty -
site visits follows. t¥e - . u\\

General Impressions, If the recent resurgence of interest in voca-
tional education has made a significant impact om local progtfams,

it would be difficult to read the evidence in the physical facilities
which we saw in our site.visits. Most programs were housed in old |,
buyildings and most equipment,’especjally in technical and indus-
trial classes, was hardly of recent vintage.. The bulk of the high
school programs were ensconced in these aged structures, near the .
center of the city, in ejthef seRksoned structures that were what

may have been once the vocationaﬁ school of the district; or in

the town's showcase secopdary c?ool'decades ago; or in other

moribund buildings leased or Pp¥rthased and remodeled by the district.
or, regipnal. occupational genters --
were usyzlly some distance outside town, with‘at least somg compgo-
nents of the building comblex rehsonably. recently built. Ewcept!if
proprictary trade classes| (Auto,|Machige Shop, Welditg, ete.), .~
rost of‘%:he equipment was|adequa e/,tzo/vjry good, and the spaces,

.~ o«

o - L > .

Comprehensive hig@;gchﬁols had the' best gnd.worst of the facilities.

Several of the—Tewer high school were excdellently-outfitted, but

where inmer city desuetude had dvertaken the installation, eg:n
rams,

technical institutes and special careey tenters looked to/us to

be where vocational training capital investment should be hence-

forth made. More comprehensive and varied use in these facilities

-~ with adults, college studehts and npower program elientele --
4 ._.—I 2 4. y - Q\,N\ <

appears better able to .justify /large ;;pqﬁdlgures. by —

Almost all campuses had either uniformed police, security guard§
identifiable security liaison, people to prétect student welfare.
And campuses for the most' part seemed busy and crowded. The prac-

eithet morning or &a on, and r&¥urning them on a contrary
schedule to their home schools was a practice observed in a ngpber
of vocational and/or technicdl centers. T ’
And there were some yndeniably exciting programs, which, unhampered
by poor facilities-ori location, saemed to be developing innoyative
strategies for méeting the needs of minority youth. That last
coticern was one thing all programs had_in common. They sedmed .to
be acutely aware of the need for diffé?tggial educational exper-

-iences for students of minority or.disadvantaged cultures.
. : : v \-
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V. -

Staff. As the analysis of ‘teachers' ethnic affiliations showed, -
only twelve of sixty-two responding instructors were from minority
groups, against 82% of the students. That was just about the -
representation we encountered in our visits. The most striki
impressiop of all was the absence of teachers whose racial grolp
identification matched that of . most of the students they were
teaching.! In the total congregdtion of faculty on campus, some .
schools displayed the evidence of a vigorous affirmative action
program: there were appreciable numbers of minority staff,. but
tonsistently in tlie vecational programs, the ratio seemed badly -
out .of balance. Moreover, the weight of the disproportipnm un~ -
questionably tended toward’ older white instructors,, P

* The most vibrant configuration, for vocational programg as weﬁl
as for total school environments, appeared to be a genuinely #
grated one -- a robust mixture of youmg and old, male and femie
and minority/white personnel. each case whére we observed|fa
completely monolithic staﬁﬁ/égﬁg;city -- all Black or all ¥

in a minority student/milieu -- and we saw at least four ins
of this -- the prog noticeably lacked vitality from a nu
of standpoints =7 the absence of inmovative new courses; thé
traditipnal mode of scheduling and instruction; the impoverighed

;oom'ppaces.\

Pl

~ . --
~ |, . ———— ‘

of the racial/ethnic mix 6£ _any staff teaching mqstly minority
studenbds, may have a criticaf?fprod&gtive hreak-point and should -
:be further investigated. , . . R n A

X

PR 2

other persistent imﬁ%ession'was that staff needs to .reflect a
mixturé of indigenous and non-native professional leadershég. .
here the.staff was QhollyNghome-grdwn,'ﬂso to speak, there~also
appedred to us to be an atténudtion of the vitdlity of the pro-
ram. The more vigorous and forward-looking programs seemed
ded by a good combination of hometown talent and imported ex-
ise. in thé persons of experiented voc-ed coordinators and
{sors who were ‘either from other sections of -the® country or
ceived~their professiqnal credentiials there. [This cross-
fartiligzatio SO was strongesty when it again was a fix of old -
any, young, male and female, minority and white constituents.

\
AN

t4

\ : . e . % . L. .o h . )
Comiunity Linkages. *Without question, the impkessive proprams
jnade use of tommunity facilities and resources \-- hospitals, ‘
businesses, child care centers, recreation facilities and hotels),

construqtion'projects, as well as doctors, nurses aﬂ? other pro-
fessional experts. ° o .

enroliments; and the uninviting imagery of tired -and unkeppt|class-

v / ,’ . . “~ - :
It Is of course beyond dogumentation in this study,. but the densi;y

3
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//ﬁoreover, while it could notf%e reflected in the 'documentation,

/

\

\

the work-experience programs and the off-campus curricula seemed
to impart a more enthusiastic tenor to trdining efforks than pros
grams wholly based at sing;g t;adiqiona} school environments.
- N ’\‘ .
Union Participation. It was difficult,to resist the impression
that the p;fgrams undergoing most change -- those that were break-
ing into net modes of presentagion”\gékging involved-in dommunity. .
Projects, incorporating or operating#s igtudent businesses, drop-
ping unpopular classes and institutiné;path-breaking unidn ‘crafts
' prepdrations -- were programs in the oytheast, the Southwest, the
" cory belt and isplated areas‘where,trade union strength was
weakest. This ‘gave rise to the suggestion to incorporate a strati-
fication- for "weak" union ‘and “strong" union strength in.the " :
approach to analysis of collected information. As was seen in dn . ‘
eartier section, the tabulation by such a division did not yield \___
any pronounced, clear judgments, though the drift of the data did  \_.
slightly incline toward a ratificatibnﬂvf‘Uur~suppesitiqﬁ. Obvi- X
ously, the data were not numerouts endugh nor criteria precise - !
enough tQ warrant arbitrary conclusions. Nevertheles$, the point :
needs to be made in the perspective vhich if was seen. We do. - \\

not meanxto imply.that unions werednot™gvolved -in school programs
in sections, of the country which, had, low centages of union.
membership the surrounding area's work forée. They cseemed-far -
more involvey than they were in.''strong' union localities -- but .
“in a different way.. The typical union involvement with a2 school's
voc-ed program is through a. jeint apprenticeship or trade advisory
committee. Mogt sitles seemed to have those. But the coukses vhrich
‘marked the exemplary programs, if they mgy be called that, were /
those where unipn support ‘eventuated in #Apitiatives which unions
typically have not been lmown to foster oy encourage’ through such
committee stryctures: nursing and surgicgl assistangs‘ programs
for 1lth and 12th graders; ‘home construction' as a proprietagy -
business venture by high schoolers and young adults;- printing _,
and graphic ‘arts on a ®omgercial profit basis;, construction trades
which included sheet,mdtal, masddry, electrical, plumbing’ apd
.other whion crafts nbt”ordinar%%y’seen in the framework of on-

the-job training, in the high-sthool or. for minority candidates.

The key, as told us\ by the leadérship who initiated the programs,
was eéarly- involvement of, ,and pqomotion by, union %eddershi

residual impression was that unién participation gzas critical in

vouchsafing the éucc%ssful\initiationxoﬁ these .programs, but the

notlon persists that it was easier to achieve such cooperation in

these areas empuse the unions' attention was free enough to focus
developiti@®young potentials among mimorities for theif continu-

ing membership. . - . ) . .
. . ) - / /J i s ..“i--
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. ». @rts and catering; 'hotel (front-offjce)’ management; surgical .
. - assistants; -pre-med cooperative studyy and the high school courses.

“ .

-

Inpovation. A glance at the numbers of progradis in each SF tHe - -
five categories used in the study immediately suggests (even while:
this was not a deliberate canvass of infovative ‘programs), that . s
"there is not much that is dew'" in vocational education. There '
" yas indeed a disappointing paucity of pew careers and preprofes-
sional courseS. The courses in computer sciences; -banking and
finance; cooperative (work-study) distributive education; Culinary

-

in tosmetology, vocational hursing and day care center Supervision
"were the high spots -- and the limits -- of new, inventive cuirric-
ular enterpriges. The fact that these were the programs .in which
minority students seemed to enroll heavily ‘and pursue diligently
(we had no check on ‘their success;_except in this indirect way),
implied that this was a promising direction for future development.
Interestindly, the programs were agked to indicate if their dis-
tricts. had, within the past five years, discontinued any vocational
programs because they were not meeting the neéds of minorities.: By-:
a ratip of 8:1, the reportimg.districts had not discontinued any - )
. ,courses. Those which had, had phased out only "onzcor two."

. ‘v . .

Promotion. The program which advertisedbitself to the community
strongly, broadly and persistently was rare. That statement is
tantamount_to a synepsis. It would be naive to, say that advertis-
- ing begets succesg; and dangerous to suggest that one shpuld ad- .
vertise a prograp that does not ''deliver" to students. Yet we saw
some excellent pfograms -- good placement, great access for dediga-
ted young minority ¥tudents -- destinéd to languish because fe@(%
people. knew ‘about them. - . ‘ < .
Career Education. Fuf?§'8o% of the reporting schools indicdtéed the*
existence of a career education ‘program in'their schools or in
.feeder jurior high schools for at least 1-2 years. A ‘number had

had ‘career education programs in the district for as long asVsix
years. In at least some tiodicum of greater releif, the programs
which stood out as having exceptional vitality were those which

had had a career education program in feeder schools for some little
.time. Yet it would be a mistake tp say that the career education
. §4nfluence had transformed any vocational classes.. The "lattice" - |,

oncept, or "family of occupations' cluster which so characterizes
the philosophy, at least, of career education, was not fmuch in évi-'
dence. ''Transportation Trades” wds still Auto Mechanjics and Body ,
and Fender; novhere did we see jet or wankel engjines, diesel, motor-
.cycle repair or an augo shop that looked nearly so varied, clean-
and inviting as the service department of the local new car dealer.
The concept of: career education seemed to be at wogk most visibly

i -thezjob type training involvements in community construction
projects and cooperative industrial and business education programs.

hd »
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Evaluation. Surprisingly, most programs conduct follow-up studies
of their students oh an apnual basis. Formal evaluations, too,

' Were corducted by many districts dnce atyear. The scarcity of ,
reaggig available data on minerity enrollments -and d R -
nevértheless, leads one to believe that most;af'tﬁéggoﬁgggfﬁations"f
are undertaken primarily to satisfy state departments of éducation
in connection with reporting on Federally-funded programs, Upon
questioning, it developed that most "evaluations" vere indeed

. statistical counts and hardly subject to'xigorous analysis ‘by

' objectives, co3t-benefits, program pay-offs, or precise "success" -

Ny criteria. It dppeared to\us that the absence of a systematic,

Formal and scrupulous eyaluation of programs was a singular de-

ficiency across most of the sites visited. = .

Ly

" University Assistance. In a few graphic instances, program® which
seemed ‘to us barely surviving -- very daow enrollment, apparent bore-
dom on the part of students -- were iy unusually close proximity to
a large university cgmplex, either the largest state insfitution of

higher learning or a’consortium of six. Seveh ¢olleges and uni-
versities. ' Yet the articulation with the university in any obwvious
' model of resource delivery -- training’of teachers, conduct of

dissemination of wvoc-ed research, Zorkshops, seminars, demonstra-
.- tilon projects;, internships of teachers -- was practically non-

existent. Certainly we. can deyelop more direct service delivery

systems to the schodls from university centers. There needs to
‘be some-re-thinking of the way in- which centers of higher learning
S or research coordination centers are using .their time personnel
angd funds. They do not seed to be infusing much red Elood into
the ongoing vocational education endeavor. - -

Summary. - The site visits, among other benefirs, impressed us with ~-
! thegfact that, despite the ambitiousness of the study, there were -

sl numerous other protocols which might have been included in ' =

the methodology. Critical levels of racial/ethnic density'twof

faculty and staff "mix;" the modes of union copperation and inter-

vention; levels and degrees of community involvement in instruc-

tional prdcesses; innovation; promotion; and other elements all .

appeared to possess some relationship with the attraction and re-

tentioh of minority students in vocational education programs,

- . Y
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VII. MODEL PROGRAMS FOR MINORITY STUDENTS .

<

One hesitates to write specific prescriptions for educational treat- -
ments for any group; the dynamic of learning, is so incredibly
sensitive to such a multitude of factors, seen and unseen. And
surely a consistent, clear-cut documentation to underwrite suggested
methods and strategies has not really been provided by this study.

To a considerable extent, however, we feel confident that the - "
study 8id discover an unquestionmably muscular bridge between the °
case that previous research id minority and disadvantaged education \
has made for differential treatments.df ethnic groups and what sgme . , ¢
-0f the realistic expressions of those treatments in actual exper- «
ience should be. We covered a great deal of ground in theé hope of
harvesting pulse-beat indicators of the right directions for mov-

ing minority vocatiopal education, and we feel we found a great

mény. Much additional research assuredly needs to be undertaken,

P

but.the #hitial signposts are here.

.. :
o 2 i
M ~ - 'o

'The Instructor's Needs. Probably no befter way to present a con-
sidered estimate of What works ‘with minority groups is to recount
the responses which the teachers of the surveyed classes supplied
when asked what they would pfoéwide in their programs if they had
complete 3ay so to change them to increase their effectiyeness.
Recalling tgat over 8 out of 10-of the learners in their classes .
were non-white students, it is more than.interesting to note how
intimately their reactions dovetail with the eleménts we have .
observed in the study as being the expressions of needs of minority
students. .’ il ' v

| L

.. °

-
7

The specific question asked was: v

o

QUESTION: If you could change your .teaching situation in any wa

you wisEeHQfWEat are three changes ygg would make to

. improve the effectiveness of your instruction? .

? AY

114 .




- N e - _- & : B
4 ) .

' The responses in order of freﬁuency:

.

-

Rank | . . -”Response . . }Frequency
. . ¥ ) ’ . o . N .
1 Screen in-coming students 11 ) . 4
1 " Better facilities" ‘ R
2 More audio-visual aids, films, ]
" permanent AV ‘center 10
.3 |  ‘Smaller class size i 9 -
4 . More teacher aides, para- .
. » professionals - 8 ‘
ol > 4 " More and better equipment and )
, 5 supplies - : -} 8 .
~5 " More off-site and cooperative
. , ~ work-study experiences 7, .
6 J Shorter courses and ufits .06
A 6 More contacts in commumity to A
‘ interact with students and for . -
~. |- ., contacts in -placement .. - 6.
7 | - Remedial basic skills o 5 = .
7 Coneentration of programe in a "’f,'
¢ ’ regional center drawing from other . -
' local schools . : - 5.
. 8 |- '§EEEE§j;esearch and evaluatjon N4
8 More parent involvepment 4
9 More inservice training of teachers 2
’ , 9 Team-teaching ] 2
10 ** " Start school at a later hour ! 1 .

I
‘ . N Pl . . . )
.

There were a few other single-frequency.responses, but not many.

The question was open-ended; no check-list was pgovided. For 62

teachers in widely scattered’ locations of the colintry, the consensus

seems to us remarkable.,. - .

Types of Programs.. The broad outlines of an improved address to

vocational education for all students'are impliecif in the reactions

of these teachers. ..The school,simply has to replicate more realig-
tically the environment in which most of business and industry's

¥ " K . '
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workers are trained. 'Few large companies would tolerate an’
occupational training program for future employees cast in the
‘mold of a typical high school vocational training, program. Which - _
probably .explains why American high schools have never provided >
more than 157 of tRe trained work force in this coufttry.

-

‘ . 1
Granted that a large number of districts are gurrently in financial b

crisis, and that obsolete proprietary trade installatidns could not
be replaced except at prohibitive cbst, there is still the expedient -
of regional occupational centers to offset this handicap. And
trade courses need not be so comprehensive that they demand a full
spectrum of expensive edquipment, like electronically automated
machine shop milling machines or giant web presses in print shops. N
But more than anything else,, schools have' a whole range of pro-
~— gram types which they are not offering, as witness the heavy em-
phdsis on trade and industrial (T&I) and business classes in the
' survey. If minovities are to make a quantum leap to parity with
j) ‘whites in the.employment statistics, .it will be accelerated most
by an expansion of training in new and developing sectors where ,
traditional impediments to minority entry have not or may not’
crystallize -- in new careers and new industries, paraprofessional’
and pre-professional training. It is in these areas where expen-
ditures for materials, equipment arfl space.,are least costly, and
a-vhere intexraction with the commnity's resoudces is.most easily
achieved -- electronics, computer sciences, Realth services,
services to the aged, banking, finance, insuratge, real estate
and a hdst of other growing new service industrigs.+ - , Lo

A Minoritv Model. .YWe feel th®ré are innumerable valid inferences
onc con fake irom the results of ' the i quiry presented herewith,

* with respect at least to general directions in which one might
proceed in developing an optimal learning environment for minority
students in vocational educatiop: We have chosen below twenty €20)
elements in the school setting for whose implementation we feel
there is.sufficiently strong documentation in the study to justify
recommending serious consideration. Gverall, we conclude that a
changing attitude prevails within l€arning styles of msnority

groups om the order of the following progression:

>

%
INDIAN BLACK SPANISH ASTAN WHIFE,

N D . 4
7 ~ 7 -
5 -

One can read the continuum in any direction; there. is an ascending

order .which evolves in its application to certain elements (effec-
tive class size, for example, would increase.as one moved from-
[ .

<
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left to right), a descending order-in others (e.g.’, need for
parental or commnity involvement decreases from, left to right).
This is enough to indicate that there is no judgment of better or’
worse in, the paradigm. It flatly only indicates differences. It
is necessary to point out that the placement of Spanish-speaking
and Black groups is tenuous so far as order goes: we had earlier
made the case for 2 greater propinquity between. the Hispapic and
" Indian cultures. We are here reversing the order, since~flost of
the tables we have presented seemed to tend in this direction.

For reasons .previously described, we have been unable to include
Asian-Oriental populations in the study. There were not enough
of then in the respondent groups. The components of our model,
then, are limited to the three remaining ethnic'groups: Indian,
Black and Spanish-speaking. ,

»

‘"Teacher Cha:ggperistgia “ ]
With respect to age, ethnic affiliation, background and personality
characteristics of teachers, the study indicated that. for at least
Black students, Black teachers mzde some constrictive difference
between high and low drop-out. Age seemed not tcd be related --
most teathers were over 40, but the low-drop classeg did have

a larger percentage of them. Ho trending appearesd In the trade »
backgrourd or out-of-class activities of teachers.as related to,
attrition of enrollment. There was, howeyer, a strongnpersistent )
trend in the low-drop category toward teachers who had &4 good under- —-
standing of young people and of other races; who were up-to-date -

in their subject field; who were always available to talk to .

] sguienti about their problems; and who'treated studemts ''like mature |
*adults. - ‘ ) ’ r . . ) .

— -
iy -~
’ ¢ -

Instruction

Lower class size was the fourth most pressing wish of'th;\igstruc-
tors seeking change. Since the ratios of students to teachers.were
only in rare instances above 20-to-1, it is apparent that, teachers
find even these numbers a handicap, Time of class,meetings was of
major concern to ethnic groups: Indians seemed least able to -\ -
tolerate morning hours, Blacks next,and Whites and Spanilsh-speaking,
students not very concerned about early meetings.: .. %\ \ .

Fifty-percent of students went off campus for some part_og\their
instruction, and both students and teachers accounted this a.de-.
sirable component. All ethnic groups wished more wisiting e;berts

from industry, as.did teachers; students also seeﬁEd to desirfe .
greater use of media, visual aids and hardwatre such as models and :
mock-ups. More Karaprofessionals ~< teacher assistants, aides ==
were deéireg\by sians and Spanish-spedking students, but not by

' N /

’ N . . I
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Blacks or Indiané. The project or team method was used extensively
throughout the classes surveyed, most prominently among Black

students. .

Individualized instruction and shorter instructional umits also
seemed to be attractive in strong measure, espetially to Spanish-
speaking students’, and teachers rated the provision of more such
personailized teaching'a high priority. t .
Students generally felt ‘they ha&\Eaequgte facilities, eqd}pméng,x
and supplies. Teachers emphatically didnot. In small but com- .

'sisteng deviation, minority students did not feel they had suffic-

"Almost: unifo
"sexvices (free

- followed\by. Spanish-speaking srudents:

ient space, equipment or supplies, the Black students' ‘sentiments .

"the strongest in the three groups.

4

7\3 School Environment . S
All indicators pednted to the provision of a friendly, liberal at-
mosphere as being conducive to minority group learning.  On issues

such as smoking, freedom of speech and movéement, liberal dress
codes and. provision of due process, Indians, were foremost in :
courting these as helpful, Blacks next,and Spanish-speakinyg students

lagb\\ . <

poorest wity one another. Indians and Blacks had poorer relations
with faculty\than Spanish-spealing sttudents: Blacks,and Spanish -
heritage studduts had poorer reélationd with ‘police than Indians,

N

but the differeyces were slight) Non-teaching staff related to’

~N . : o, -
Indians sgemed to get along w}gh school &dministrators best, but

" Indian and Spanigh students excellently, but Black students had

t . - -
some prob: ms\ln hlchanection§\\ .- . ..
. v ol . ‘ : \
O ~Supportive Services
: —

“ ) . N . '
1y, st'den§3~regar ed supportive human development
als, free tools, \financial aids, yetc.) as helpful, .

mpst helpful in‘the case of Indiads, next with Biacks, closely

a\ . 3 *\\\ R . -
Oreganization

. N . f-"b
Using the extent of provisien of diffetent organizational compon-
ents ag a reflection of its,compatidbility with the needs of the
ethnic.grou?s_served, the, same progression was noted wifh respect
to studengs' exﬁosure'to/these”compdﬁents._ Indian, Black and
Spanish-speaking studentg, in that order, had, gemerally speaking, .
a diminishing positive. attifude toward imnovatiwe conditions oper=- -

‘ating in the organizational format. The school open evenings,

"/}. | L
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receiving credit for training with employers, open enrollment
ability to work while attending’ sch?ol and ablllty to take, more
than one voc- ed major at one tlme l-showed this general‘tenéency

w4 '

Part1c1patlon ’ .

LY

In respect to parent and'communlty part1c1pat10n in policy-making -
at school, labor-management participation in school affairs and
parents of students hired as paraprofessional employees of the
school district, the inverse order was true: the Spanish~-speaking
. commmity was more involyed thap Blﬁbks and Blacks more than
Indians. (It needs to be pointed out that of the two predominantly
Indian programs which were included, one was exclusiyely a res- -
idential (dormitory) progranm 1nvolv1n° students from &1l sections -
. oL\ghe country. The likelihood of parent participation in this ° .«
cas would be virtually nil). . i
The yocel. Listed below are twenty elements in the school seetlng
which appesr the bases cited above to-have merit in considering
improvenenns in“the educational climate of vocational education

programs for meﬂox\fles

o~ — = . 7 hd - -
] A',  Teacher Characteristics '
. '} [ . \ . ’l
Indian Black ' | Hispanic
- [ 24 ,‘1 A ~
. R \ . :
' 1. AGE:) \ \ ‘
| Older personsf male Young persons, mixed Mature males pri-
i ’ gender marily; woemen in-
. - v - appropriate oc- 4
’ cupations .
o ' , [
(2. RACE/ETHNICITY:) ' ,
Need few Indians Need substantial num- Need a considerable
Vo ) berﬁ of Blacks number of Spanish-
; , . ‘ speaking instruc-
\\ L, ' . 4\ . tors
N . !
~ 119 g
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. ) A, Teacher Characteristics (Ccnt)'
Indian ) . Black " Hispanic, - -
(3. PERSONALITY:) } P
N v - e — - . w
3.\ Understands In- a, ’Understands modern, ‘a. Underétands ||
dian tradition — urban, black, young © Mexican-Amegica
L people - " Hispanig, tradi-
) N tion ¢ -
b. Understands young . .
people b. Knowledgeable in ‘
- subject area b. Knowledgeable in'!
subject area
c. Knowledgeable in | .o
subject field c. Perdonable, "cool",
- but involved c. Personablea 'in-
Po- ' telligent,"” but g
d. Available to talk apprOachablé
! over problems, ' ) : P
; . "friendly" but , e
sterm T .
> J
. — i
E B. Instruction .
S “ ¢ ’
Indian Black . Hispanic
(4. TIME OF CLASS:) '
Later starting timeé Later than typical —- Early ,
. . T schpol day - - . Z
- - ¢ ‘
(5. CIASS SIZE:). - . ' :
A\l . "
7 - .12 12 - 15 15.- 18 ,
[ (6. oFF-campus ] .
EXPERIENCES : ‘
Unquestionably Highly desirable Desirable to
. .. | some extent

‘120,
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B. Instruction (Cont),,

\

S— ~-‘*“"t\"—
\ Indian Black \lﬂéigéanic \
(7. USE OF MEDIA, | §
DEMONSTRATIORS, -
MOCK-UPS, ETC.:) ,
80% of the time if 50% of ‘the time 25% of, the time
possible ; \
~NT T T - -
~ B. PARAPRO- .
FESSIONALS :) ! :
. | . ,
Desirable. i Desirable -Critical
. . . - '4 __ ’ /
T 49+9 LEARNING IN Y —
. lFAI‘LSi) 3 A
. B -
-~ . . . ) /»/
Not\cr%SQS:l ' Very E?ggptéggzzy ' Igportant
(10. SHORTER UNITS _— v
" OR MODULES:Y : o N
c S :
. Not critical :  Important Very Important °
P ) R ' ! ; . > ’ .
gll. INDIVIDUALIZED ,
RUCTION:). N :
o o~ \ L ;
Desirable . Important . 7 Very Important .
(12. EQUIPMENT AND ,
S PL;ES:) K g
‘}ggortant _Crifical e Very Important
~ 4 "j - o
121 - .

© . 132
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C.. School Environment

Indian

e

-

- Black

Hispanic

13. FRIENDLY
ATMOSPHERE :

. Pk '
Highest Importance

Very Important

///( ,
, .

Important

3

b

(14, !

/

.Tolerate separatism.
well '

ETHNIC MIX:)

Need .some ‘other
ethnicity .

-,

Need considerable
other; ethnicity

(15. DRESS CODE, |

SHOKING:D) -

Conform to own con-
servative style

~,
\l

-~

Liberal, but struc-
tured

Conservative

, stuc-
tured g

.-{16. _JUSTICE, DEMO-

 CRATIC DUE-PROCESS:)

t

Very Important

Very Importaﬁt

~

- .
- +
Qf/ .
’

Very Important

D. “Supportive Services °

s

A
Indian Black  Hispanic
17a. BILINGUAL "
%EKCHERS:) . . .. 2
'TVery Hélgfql' .0f Some Help- Helpful -

Y .




D. Supportive Services (Cont) .=

;]

)

w ot

-

Indian Bléck'\ ‘Hispanic
17b. TUTORING:) ‘ "’;. 4
Eﬁtremely helpful ~ Very helpful . Helpful .
. o
(17c. FREE LEGAL
AID:) “
ExtTemely helpful~— | Helpful Very helpful
: — .
. (L7d. _FREE HFALTH . ‘ ) ,
SERVICES :) - E T
- ‘ . N s ) .
Criticdl - .| Helpful Helpful \
(17e. FREE MFATS:) ; . '
. Critical _Very'Helpful ~ Helpful
(17f. chSH LOANS / - ’ N
GRANTS :
-——‘ i \ ,¥ f’{/ . .r‘___,_/ s
. Of some value . Valuable . " Not critical
17g. APTITUDE
- TESTING : ,
- Important Important Importént'




- '! P - W‘ :
, \J \\ - “1 - o .
L3 .\
' 1
. . D. Supportive Services (Cont) . o
N ~In‘q1an e Black ,- . 'Hiséanic
- . 2 : L
(17h TRAINING TO : B . -
TAKE EMPLOYER TESTS:) - - |
. I ) - \ o < -
Very Important, 1 Very Important - Verf Impoz:tant
: . . X R . Q . '.' ' 'A / ) !
{17i. PART-TIME. : .
JOBS:) ' o T
.“ \ . . . B ® P €«
e , S CoL '
Critical - / -3 Very Important - Very Important
. — . -l '\
(174. FREE TOOLS:) | .. . ”
. v o , - )
Y Indispensable L ' Important " .. Very Impofrtahﬁ
N . : 1 e * . ? ¢
/ ) ” " : 2 ‘ “ e ‘
o \ . E. * Organization
o : ; = : . N _
/ Irdian . '~.‘ ' "Black ' .. - Hispanic 2
(187 INNOVATIVE . * | ‘ - . ' .
ARKANGEMENTS')* . e ol o~
“(*double-majors, . ‘ - g
¢redit “for training, : ) S e
with future employ- oo PR I ) ‘
3rs~ open enrollment,|’ -. _ : b - ' .
oyk-study programs, T ‘ { .
. school open evenings [ . -—=%" - . R .
‘and weekends) . A S ey 1 o
.o T ' R &‘/ -
Very Desirable . Very Desirable : + /V'ez:y.bme able==f— .
' " . . / \ 7 ==
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: F. Participation -, :
’ . @ ‘ e ’ ' . 7‘ \\ /
Indian S : Black " “Hispanic’
. . , X AnLC
19a. PARENT AND '
T -
PATION ON SCHOOL .
COMMITIEES:) . =
2 ' - . _
Critical : JImportant ) Véfﬁ‘Importgnt -1,
* ' % . ' ‘ .
(19b. STUDENT PAR- R .
TICIPATION ON SCHOOL! ° e %,
COMMITTEES:) : =
: .-
‘' Extremely Desirable | .Desirable ‘ Very Desirable
. o2 o = - i .
¢ (20. 'HIRING OF PAR-{ - o .
ENTS AS PARAPROFES- oo ‘
STONALS 1) ,
. ! - 1
Great Help ' . Somé\kelp ‘ e 7 Not Critical

' <&
. - e A

. - L
’

. : e
. - .Beyond these general injunctions, one must add that the preparatory.
A, ambience and reinfarcement previded by career education prograss at
lower grade levels seems’ to be a&~powerful sppﬁbrg factor. Remember
that except for the last decade or so, mirority students have not
seen very many people in many primary occupations who were of the
same ethnic identification as‘they-wére, let alone undersfood what
those occupations were about ¢r what preparation they entdiled. ’

" The exemplar of ene exciting program on an Indian reservation

. which we visited -- wheretareer éducation was an, integral part.of =
elementary and junior high school educatidg -- was a profound in-

_ sight. .The respohsibility to orient a wholé generatiom of children
to a world of work which might or might not be only symbolic, .and .
then to provide,. in the face of historic, ingrained institutional °
barriers, a viable, suecessful program, cuimingting in real jobs

‘. at the other end of the process -- high school --,is an gnterprise
of ‘sobering proportjions. - o S '

/
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VIII. CONCLUSIONS AND RECOMMENDATIONS T‘ . ~ , 5//
5 . . <
The contract for whose activities this report is the comprehensive .

description was an ambitious attempt to identify factors associated -
with succeéssful vocational education programs for minority students. -
It was predicated on a body of researéh which sughested eritical
differences in learning styles between' and among different ethnic
and racial groups, differences which were bound to6 manifest them-
selves as variable needs and requirements in the total learning .
environment. It was also baded on the assumption that scheols . - o
- maintained records and statistics which provided ready -identifica- .
tion 6f students by ethnic and racial characteristics.- Despite :
soge, considerable absence of the ldtter condifion across~lakge,
urban school districts, enough data were.collected to give appre-
‘ciable, if not imposing, evidence +to”support the basic premises

upon which the studyfwas based. R , \, \ :
In approaching the responhsibility to summarize conclusions and make .
recommendations from'the .study, the contractor is impelled’ to -

recount the implications generated in two directdions: (1) for .r

practitioners interestgd in the theoretical and practical assump- . o
' tions which motivated thé résearch and the findings rleated thereto;

and (2) for the agency which funded the effort and must pf meces- .

sity be concerngd not only with the findings;but also with the- °,

coﬂtingenciesngﬁounteked'as being an integral part of a ‘larger and,
 more inclusive®research enterprise. ° ot . k2 :

%

™ -
»

» Conclusions ‘ . _ v

o

- 3
N ' .
Qverview. In the face of a number of conditions which surfaced
during the progress of the study -- and particularly its later .
stages -- it is In many ways surprising that we elicited as much e
cooperation as we did. There were four structural inhibitors ~ :
which delayed, ‘compljcated and/or impeded the {ntentions anl con-

-~

duct of the. research: . . -
- : » 3 e R ~ e T ) « i
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1. The passage of the Educational Rights and Privacy Act of 1974
‘ (P.L. 93-380), which took effe¢t mid-way through the study
. (November 19, 1974), and which implied a proscription on re-
lease 60f student names and addresses and other information
necessary for successful completion of thé survey. The legis-
lation caused immediately a number of districts to withdraw

. their offer to cooperate, and prevented others later from fol-
. v _~ lowing through on their commitment to participate. '

2, The inability of many school record systems to identify enrol-
' lments, placements, transfers &nd drop-outs.by racial/ethnic
categories. Pnesumably official reports by districts require
no periodic summaries by these classificatioms.

. ‘3. The multi-level bureaucratic hierarch , especially in large
districts, which nepds to befinegotiated before one can contact
teachers and students at the site level. In many instances,
requests for participation must be channeled to the superin-
tendent, a research departmegg, a research committee,,  the
Board, the principal and peridps several ether persofis before
approval can be obtzined.. -

4. THe restrictions o6n staff‘time, as well as the absence of a
precise research. gr data collection respohsibility at the’
school sites. In a number of instances, schools elected to
participate, but never assigned tﬁi responsibility to follow
through to any patticular person, or if they did, assigned it
to someone' already s6 burdened with other duties that. dead-

‘tive influences.of the condition§ outlined above, the following

recommendations are made: o ‘
- 1. Issue immediately égﬁg.precise directives to guide school
districts in determining the actual information whose ‘dissem~
ination is prohibited by P.L. 93-380. The interpretation made
v by some school districts who felt release of dropped students'
names and addresses was not in violation of the Act was that
only evaluative information was restricted: test scores, dis-
,ciplinary referxals, grades, etc. Most schools indeed hawve
student directories in theé“"main office where any citizen may
have access to mogt of the very information some districts
felt constrained to withhold. CTertainly a categorization of

[

' lines could not be met, or else data was provided in a form which

: . was not usable. -~ o
”; ’ b= - - ) « > ) " ‘ .
N:":"q’qt.“l?:??acJ.I!.J.t?at:e future research efforts and to attenuate the restric-

" information to-separate that which is statistical (enrollment, =

/. npame, address, drop or transfer) from that which is personal

.= is in orders - ) .
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3. Invoke as a special copdition of award of VEA-Part C funds to .

2. Allow free use of the funding agency's name.on all correspon-
dence and instruments directed ‘to school districts. The
agproach by a private contractof or grantee is often treated

' as an interverition for which the researcher should pay a fee. »

districtts the injunction to cooperate with research contractors

and grantees studying problems within the Part C priority \
framework. . S . ’ ,
4. Devélop a cooperati%e initiative with data-gathering depart-’ - *

ments of the Bureau of Occupational and Adult Education and
“other divisions of the Office of Education to modify reporting,

requiremen ¢5QTghat reports on enrollment, placements and

drop-dvuts are classified by racizl/ethnic identification.

~

4

N .
The, ratieonale and the modus operandi of the applied research’, exem-"
plary demonstration and curriculum programs within the Bureau con-
tains 2 number of struct®ral censtraints whicH impinge upon the
effectiveness of the research in the programs. _ Two major lizbilities
derive from the method of funding: . (1) the un$I§ar ddelines for
mounting studies which are national iir scope;_and (2) the level of
funding which inheres in the total program for natiomal efforts.

While the available funds for the total research program is .subject -
to ‘competition" regulated in general by amounts earmarked for in-" . _
dividual states, an indeterminate amount is withheld as” discretion-
ary for projects whose range and significance-transéend state or
local corcerns. Such projects perforce demand greatpr travel ex-
penditures, rmore rumerous personnel, larger.samples and in general, .
longer periods to complete. These considerations are sufficient

to warrant a gifferent treatment of such applications.

Further, ‘any program of longer than a year's duration involving
travel to different sections.of the couptry will involve expendi-
tures commensurgte with a four or, five profegsional personsyear ‘
level of effort. Few if apy of the projects' funded thus far have,
been funded at or néar that range. R : " )

i)

.
.

The Bureau should seriously consider:

1. A separate division of the research program for a limited .
number of, projects national in scope, with different guide~ .
. lines and regulations. . . : '

2. Analyzing the cost-effectivenesé of projects thus: far funded,B
to, determine whethér- fewer projects more securely funded would
not increase the quality of outpit over many, projects funded
at marginal levels.. o .
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Conclusions From the Study. 'While Séction VII of the report rather
defimitively commits itself to-a number of syggestions regarding L
. differential models of educational environments for dinority :

students, the impulse to cavil at the absence of solid documenta-
tion to authenticate the suggestions is not easily. forborme. For—_

7’ that reason, the recommendations,which follow are as much a gelec- .
tion of fruitful areas for furthér research as they are admonitions
to practitioners to attifpt changes iP present learning efivironments.,

+

Following are the major conclusions which we feel.were generated 5
. N .

<;~//5} the study: . - . L
1. Vocational education programs, ‘at least in the cities we ”
visitedy do not appear to contain evidence of the 'advances in
technology which heve lately transpired in related business
and industries. Neither in the range of offerings, variety
of equipment and materials, redesign of spacés qr in innovative
techniques for transmitting knowledge and skills do most schools
appear to have changed much from the treatments of twenty to , .
twenty-five years ago. : ‘ o

. £y
.
. . -

2. New career programs -- in ecology, zllied healtﬂtservices,hin: ‘
formation storage and retrieval, services to agim, preprofes-
sional and paraprofessional training -- cdo not appear in great )
nuzbers to relieve the traditional offerings observed. = o

-

3. “Eefinite groundswell of movement for all o¥ part of studenes™

»occupational training experience away-from the comprehensive
school sit2 seems fo be taking place. o .
4. A siZable growfg'of concentrated vocggional skill programs, in .
regional center§, skill centers;-teggﬁicél institutes and the
techntcal high schoqthabpears to be taking place;. . . - : .
5. Little differentiatiok in methods, techniques and environments, .
vt except somewhat in the case Qf American Indian student$, seems
to be offered to mirbrity student groups v: predominantiy
white groups. ) . o '
6. There is evidence to support the contention that there are
substantial differentes in cognitive (learning .Styles among
at least three of the minority groups-observed in the study:
/ Indian; Black-and Spanish-speaking. These differences are
doubtless based on neuroanatomical differences in the way in
which sensory impressions are processed as well as on environ-
mental differences, and seem to be affected by how educational
materials are presented, by whom, when, and by the general
. surroundings in which learnding takes place. °

/
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7. Low drop-out appears to_be associated with the understanding
. the teacher has with yqumng people and minority cultures &nd
with the grasp he/sheygss of the subject field. It seems also
to be associated with the density Qf ethnic/racial mix in a
class or program, class size, a demycratic, open, meaningful
structure on the school campus, short-units and individualized
‘Egstruction. Some relationship is suggested:with work in .
teams, working on real-life commmity projects (on-the-job
training) and partic¢cipation of commmity (especially labor
and management representatives). Most/pf these assertipnssare
'subggcg to some qualification across fhe three ethmic groups .
studied. . ) .

- Recommendations -

- - ~

. ) . e — .
The probability of finding ongoing programsﬁsgth fixed character-

istics of the types which project themselves .in this study as being
worthy of investigation is,K probably minimal. Yet the absolute test

of mady of the implications which arosée im "the study would depend -

.on thad ability tq hold certain conditions comnstant which are dif-
ficuly to arrest, in the=dynamic of cuz t school district opera-
tions</ Public institutions serving fSrimarihly or exclusively
American Indian students-are avaj ; i
programs or with prog !
enrollments. But few pregrams with subst 1 members of Black
and/or Spamish-speaking students lcan.be lifted out of an Anglo-

dominated jurisdiction for "pure'’ study. reovey, even fairly:
cooperationi if

tial Anglo/and Indjan

ideal situations,would require the invoivement
not the intent]onal revision of, sizeable complements of schoo
staffs and frograms. Be that as it may, the following recommenda-
.tions gre made in the belief that the ‘commitment to minority .
students’ welfare is considered important enough -~ and 'some of the
findings of this study cogent enough =- that a number of school
districts or sites and the Bureau of Occupational and Adult Educa- .
tion would see fiﬁ)tq support’ ' formal inquiries in these diredfionmns.
1. Ratification of verifiably different learning conditionms. --
starting times, length of courses,’ small v. large classes,
variable densities of ethnic mix, comparison of verbal v.
concrete materials presentation and others =-- ‘should be attemp-
ted in both primarily integrated and primarily separatist
s settings. - . '

2, Some attempts to study an elaboration of teache¥ personalities
across the three major ethnic. groups in voc-ed programs should
be made. The gravitation of minority students to teachers
with particular minority backgrounds and particular skills in
dealing with young people has hardly been examined in depth.

-




The total process) of enrollment, instruction and follow-up “~—_-
appears in most instances not to be viewed as a systematic
commitment. Teachers lamented the fact that most students
came to their classes without being screened, and they were
not particularly impressed by the evaluation which their
schools provided for their programs, School officjals, per-
haps with assistance from the Bureau and universit§ centers,
should develop a functional model for quick, systematic, on-
going evaluation of the individual and total vocational educa-
--tiop programs, : : : '
3
There needs not only to be greater involvement,with business
and industry in the programs, but some evaluation of such in=-
volvement which would lead to the development of the mdst
promising types of business-industry participation. The. tra-
ditional advigory committee arrangement does not seem any
longer to be.igre than a symbolic or show-case commitment, In
this connection, schools might look for ideas.to the success,
of ‘the employer-based career education models which have beeh
operated and tested for some time by the Nationmal Institute of
Educatiors, je .
N ¢ \ .
Closely related {g the matter of contacts with experts from .
the community; both teachers and students getermined that they.
vwould appreciate more of such intervention. This does not
seem a diificult additjive to infuse into present operatioms.

.. .

¢

There appear to be certain configurations of supportive services

. to which nmihority students relate more than they do to others.

3, aptitude testing, preparation for test-taking, place-
ment, and other indirect service seemed to be held in greater
esteém than direct largesse, as for instance, cash loans and
grants, free meals and free health services. "Some study .
should be given’ to.the identification '0of the optimal constel-
lation of services defimitely suited to respective ethnic
groups. . .

Screening

~

The need for a meaningful structure within an open, friendly
total atmosphere. seemed apparent, The wish for freedom-of
expression.and a sense of fairplay would seem to augur a
promising ?otential for a relaxation of some basic blocks in
the school's overall structure,as against any permissive "atmos-
phere' having to do with $moking, male-fémale relations qr dress
codes. The need seems to be in the area of wider choices of
‘subjects, alternative patterns of courses, variable scheduling
and basic routines of the school. The technical institutes, -
regional occupational programs ahd community colleges appear

to represent an ''adult’ model which might feasibly be tried

. . 3 ’ 2
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APPENDIX A’ Specimens of Letters Inviting Districts
to Participate

+APPENDIX B~ Specimens of Instruments Used in the :

- . Study: ; N o ’

. Course Profil¢ Fo>m _ -

1
2, Teacher Questiomnaire
" ‘ 3. Student Questiomnaire - Drop-out -
' 4. Student Questionnaire - Current
5. Site Visitation qpeck-List
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: T | TO PARTICIPATE =~

J L
Dear Superintendent'

We are under contract to the Office of Education,

Bureau of Occupational and. Adult Education (Contract

OEC-74-1740) to develop models of vocational ‘educa-

tion programs to meet better the needs of ethnic

mlnorlty students. . ‘

The main focus of the study are high schoel yoca- )
tional education programs in the fifty largest U.S. -
cities and the‘factors --- strategk¥es, techniques,.

s -approaches -- associated with effective delivery of ‘

voc~-ed services to minority studemts. As a preliminary

exercisein the study, we wish to identify within the.
fifty cities a smaller sarple of programs to observe -

' more closely. To do this, we will require the coopera-'
tion of the districts to provide us with some brief
initial data on minority enrollments and course com-
pletions in vocational programs for the 1973-74 (or
most recently selécted avallable) school year.

Once we have identified the sample districts,. we shall
be seeking to identify a small number of staff persons
, (teachers, for the most part) to interview on a site
visit or to complete a brief, self-administered ques-
tionnaire. Addltlonally, we~w111 be conducting a .
follow-up canvass of selected students who discontinued
a vocational course of study during the 1973-74 year.
Student respondents will be paid an honorarium for
completlng questionnaires. .

-

. . ,o~
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Any auestionna res or other survey instruments,will, of

course, be subject to approval by the Office of Edueationm,
the Office of Management and Budget and ‘an Advisory Com- °
mittee before dissemination. : ) '

¢ #

We do not expect to begin field wogk or questionnaire
mailihgs before the first of the year, but wé do need to
identify the sample of programs to bg studied as soon .
after the start of the fall term as pyssible. The. intru-
sion on the regular routine of any parkticular school or
individual will be minimal, in any evenk,. ’
We have had a long-starding commitment toward helping
teachers to improve their skills in meeting special needs
of studerts, and we feel this study can contribute signi-
ficantly to the body of knowledge related to‘\this extremely
critical problem in inmner city schoels.

We are asking for your assistance in.this important study.
Can you confirm your willingness to. participate indicat-
ing to.us the name of a contact person knowledgeable in
matters pertaining to high school vocational educatjon .
programs in your district? If you should wish further
particulars concerning the study, or the firm, we should

be pleased to provide it. ) ' )

Thank you for your cpob@ration. _ ' ' b

Sincerely, - .

M&QT'M . ) 3
Wallace T. Homitz, oo '

Project Director ~ . /

~/

WTH:gg : ] ."/
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"'~ INVITATION TO PARTIGIPATE . , .

, - . & = o /

-

We are conducting a/survey of vocational education
for U,S, Qffice of/Education, Bureau of LDccupational -
and Adult Educatjén, Washington, D.CT The study
seeks to identify charact-erlstz,cs asso ed with
successful voc<ed programs serving minority students.
-- Black, Asian, Hispanic and American Indian., We
have thus far secured an indication of willingness
of some thlrty-five school districts in the major
metropoltitan areas of the U.S. to participate in the

.study, , We would 11}5e to 1nc1ud€a ‘program from your ; ‘

area, -

I gm attaching a ‘b ef synopsis of the methodolooy of
the study4 it is détailed enough to give you-answets
to most of the questions I suspect you may have, In
svmmary, three .exercises would be completed if a pro-
gram (or programs) is included in the final- sample
from -your dist¥ict: it would be an iﬁdication from,
your -office (or other cognizant representat:.ve of the
voc-ed component).of enrollménts in.five types of
vocational {mgrams (or courses) with some estimate
of the completion/drop-cut ratée for.each in the last

- school year for wh:.ch figures are ,available.

v
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The second task, as the synopsis describes, “would be.
the receipt of names of a,se{ect number. ®f instypucters
currently teaching the courses to make contact With
them in order to have them complete a selfradministered
.questiommaire. The number of teachers:in any given
district might be as few as five, and, probably no more-
than that, unless sampling requirements decree a larger
number., . :

Exercise three would be fthe provision of names and
addresses of students whp dropped the course during
the period for which data was provided. From thesg, {
" a sample would be drawn and a brief questionnaire
mailed to the -selectéd students, Each student would
be paid a modest honorarium (2 or 3 dollars) for.re-
sponding. ‘
S— \ i
All replies are, of coutse, strictly confidential,
Our interest is in‘'aggregate data oply; no indiyidual.
city, school-or person will be identified in tHe study.

The quistionmnaires for students and teéachers have been
reviewved by a national advisory committee and the staff
of OE -- Bfireau of Occupational and Adult Education.
They are now at the printer, and I can forward specimens
if you should wish to see them, o
- We expect to be starting the field canvass (for profile
information) about January 15th. I enclose a specimen
of the profile sheet we will be using in that first
exerciseg you can see it is fairly -simple, though if
exact data is not readily available, a person.knowledge-
able about the voc-ed program will need to make some
estimates or calculations to give us a spread of pto-.
grams known to, attract high minority» enrollmént, -

’
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We would very m\mh 1ike to include one or more of .
» your .programs im ocur study. Can yousreview our, re- ~
quest with your staff and let us know.your willingness.
‘to pa pate.7 If you need additional informationm,

please contact : \ ’ -
" Sincerély, f ' ' t ‘

: Wallace T, Hom‘ftz¢ ; . 7
\ Progect Director & \ S / | R

Enclosures: Synopsis coe - o
' . Course Profile Shegt . .

) .
' ; * P




" APPENDIX A -~ ENCLOSURE WHICH ACCOMPANIED INVITATION = .
B T0 PARTICIPATE ., S

v .
SYNOPSIS: .-

’ : - A STUDY OF DESIGN EFFECTIVE AP- {
- PROACEES, METHODS & TECHWIQUES | ‘
. N TO SERVE "MINORITY STUDENTS .IN " s
‘ VOCATIONAL EDECATION PROGRAMS : ,

; The Bureau of Occupational and Adult Education, Con- - - A
“tracts and Grants Management D1v1s1on, has issued a consract \ - '
(OEC-0-74-1740) to Homitz, Allen andAssociates, of Oakland, -
Ca., to corduct a study to «develop models of vocational edu-

-

[}

(¢ . catlon programs for minorlty studénts.-
. £

e.” .
The central focuf of the study is to. ideﬁtify vocatlonal s ‘
education program (or course) elements which are associated’ S -~
with "more successful'-and "less successful" programs gs de- -.'*° = ©

"termined by rates of completion by minoritynstudents enrolled .

in the program,for the 1973-74 school year. The study proposes .

to use data from the school districts serving the fifty largest
cities in the U.S., as'well.as ten community: college programs

and flfteen exemplary manpower or other vocational educatlon , »

« programs. - S o 2

‘e 3 M \

- - The basic instruments necessary to achieve the tasks

J outlined inf the contract statement are: : ‘
ey '

\;Qq' (1) .a program (course) profile, by which distrlcts will
225 identify vocational educatlon programs with the highest ini-

. v @, tial enrollment in 1973-74 by minority students in four cate=- -

,#’ fies.(Black, Spanish-surname, Oriental/Asian and American
#  Indian) in programs.(or courses) of five types (umion craftsy




ae o
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]

- where the course(s) is being offered,

" enrollments in’ the ﬁour-racial/echgic'categories will be

" sion of the Bureau of Occupational and Adult Education and\

. successful' experiences.

women's technical occupations, new careers, semi-professional
vocations and. business careers). Additionally, the districts
will indlqate.an qhe profile the eourse completion/drop-out

rate for each program and a!schooi within their jurisdiction , -

Districts with high general vocational education program
identified from records already supplied by the Resea¥ch Divi-

from other extant sources.

After districts have identified ﬁigh minority enrollment
programs (courses) the contractor will sort the programs by
racial/ethnic categories and by "high" and "low" attrlﬁlon
(drop-out) rates. The criteria for division into "1&w and
high" categor*es will depend on the distribution of drop-out
rate scores, but it is presumgd that it will be p0551b1e to =
défine a band of + 1/2 around the distribution mean asg .
separating a set of neutral scores representing experlences
of "everage success." By such means, it should be posgible “to
divide the total humber of programs into three equal-s ?;
groupé. The lowest set (scores at least 1/2 below the mean) .
will represent ''less successful experiences; the uppermost set °
(scores gt least 1/2 above the mean) will represent "more

A

[ g

.(2) teacher questionnaire, b& vhich teachers of the

. vocationgl programs (or courses) in the "less successful' and
"more successful" strata defined above will describe elements

(conditions, methods and techniques) used by them in the conéucgr

.
i . e
\ .

\'
\
‘l




of their programs. These elements will b4 categorized‘into

T six areas: €a) Instructor characteristics; (b) Classroom
environment; (c) Supportive (student) services; (a% School
environment; (e) Organization and (f) Community/Parent par-
-tlcipation. . /

Responses for .the most ﬁart are graded (weighted) from
high to low, so that individual and/or cumulativye amnalyses of
responses from "less successful" and "more successful" experi-
ences can be compared., Areas of greatest 1ncoqgruity between
the two sets will be used to 1denaify approximately thlrty-
five (35) high school, commmity college and exemplary vocational
tralnx\g programs which can be visited for more detailed obserL

I £3) student drop-out guestlonpavre by whlch a 20% sample B
of students who discontinued their Vocatlonal education pro4 '
grams (courses) in 1973-74 will be c:gvassed o respond to F
items which match the six categories of program elements in '
the teacher questiommaire. The object of the canvass is ts
determine if there are any differences iny ents declared by
drop-outs to be associated with their disdoptinuance of a pro-
gram (course} and thqse which are associated with "less sficcessful”
‘ and "more successful' program experiences. The dvfference in

the magnitude of the standard error between a sample sizé of

150 and lOOO in similar follow-up studies using sex, ethnic.

background and performance (grade point average) as stratifica-
. tion variables-is on the order of .008 (p 5)

-

~7 '

</

1 TRACE I and TRACE 1I, Field Test and Evaluation of a System
to Follow Up High School Graduates Using Sampling Technvques,
Humam Factors Research ‘Inc. Coleta,’Ga., January,! 1974.

.
0 . .
¥ . " ) . .o
. v




1]

/I’

e

-

. have been completed, r&omeéiations for vocaf:.onal educa-
* tion programs for each of four mind;7E§*groups will bé-

drawvn. These will be detailed descriptzons~of vocatiomat
education program mqggls,which appear to meéet the needs—oﬁ
each ethpic group and a detailed descrlption of the most

effective methods and strategles for 1mplementing the pro-
'grams for these yo . s

*
—

Field Test of Instfuments RN
. » 9

A preliminary field test of instruments is plammed
during the ponth of October, Trial respondents will be a
volunteer sample of vocational education teachers and 1973-74

drop-outs from Berkeley and/or Ozkland high schools, a neigh- .

boring commmity i:}}eoe and the East Bay Skills Center.
Honoraria ($5 per fesponse) will be paid the VOlunteers for
return of completed responses. ~
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.APPENDIX B ' ' )

COURSE PROFTLE -SHEET o .
Ll N ’ ’ ) -
The completion qg the attached Course Profile
Sheet is intendeéd to Provide baseline information :
on vocational education programs (courses) in your %
. district, Data derived from the Profile Sheet will
permit us to idemtify particular-€ourses for a sub- s

sequent second contact with teachers znd students.

The completion of the form represemts the first major
exercise in the field phase pf ‘our Office of Education
supported study Jf vocatiopal education in urban dis-

tricts, in which your district has agreed to participate, - .

Please note that the imstructions ask for informa-

tion concerning”the spécific minority group, The term
"largest" in the instructions (‘'please list the names :
of at least 'ode vocational course ,.. in which the e
larcest number of minprity students are enrolled...) is

used adviseldly, The intention is to identify courses in
vhich the minority enrollment is substantial: twenty-
. five to thirty-five -per cent or more., We expect that
whoever fills out{the form will know immediately the

courses vhere such large enrollments obtain,

~ ¢

l

[




' PART I -~ COURSES

—~ 1
A v - : .
- .T__-_...'; . Approved - .
. B - . USOE - Voc-Ed ,
. L. : . Research Division
_ . ;1 , 12-2-74 ,
.\“ M\::.
HOMITZ, ALLE&'&‘ASSOCIATES -
6175 Shattiick Avenue
Oakland, Call?ornla 94609
VOCATIONAL EDUCATIOE1F6U§§E PROFILE SHEET B

. .\\
LAY
_—

s

the name of one vocat ona cotirse or program in which the largest
number of . students (as percentage of . - i}
total course enroIlmen;) ere enrolled at the beginning of tha/,_,
1973-74 school year.

For each course you list, indicate the name and address oﬁ\a h1°n
school or district-svongpred program in your district wher¢ the
course is now b°1rg offexed,* For each entry, indicate the per-
centage of students who did not com-
plete (dropped) the courde for any reason (Use the most recent
semester or school year £4r which data are ava17ab1e) )

Instructions: For each oi/fgé\five categories below, please list
“cou

ey T ‘ -
- . . n

&

UNIONIZED CRAFTS AREA (e.g.] Auto Mechanics, Machine Shop, ° :
Carpentry, etc.): o :

14

Name of Cotrse:
f‘—ﬁ_{_ ' ' .y . A
Name of School Where Course is Current ly Bgzéxg\: \ N

Address of School Where Course is. Presently Off;;za?\\"\\

3 2
3

v

GradelLevel‘

Minority Pe*centaLe of S arting Enrollment;: .
Percentaae of Wxnority Students Who Droppad:™_ - '
M

€

r

Mlﬂorify Group Indlc ated: (If different from that 1nd1cated in the
instructions in Pgrt 1) )




20

-, L4
. LAl
Grade Tevel' ]
" Minority Percentage of Stcrulﬂg Enrollments K
Perpen;ace oi nlnorltJ Students Who Dropped: : ..

.- A\

e

» None of Course:

)

BT "z:r“r B
. Al . ».' 2
. ?
.

SERVICT OCCUPATIONS PREIVINU3LY RECARDED A4S ATTRACTING PREDOMINANTLY

03 EXCLUSI“dL{'cUJAL_ o WLLIENTS: © (e.3., Cosmetology, LCQLC&l and
DﬁntaI'n551st110, Nursing, rasaion Arts, etc.) :

[y

Nane of School Where Course is Currently Offered:

Address of School Vhere Course is Preééntly Offered:
i

Minority Group Indicated: (If different from that indicated in’the
instructions .in Part I) : :

NE4 CARZERS (e.g., T
Service Aides, etc.)

eacher-Aides, Cormunity Workers, Public

Name of Course:

RED
.

Name of School Wherg Course is Currently Offered:
: o

‘

Address of School Where Course is Presently Offered:

Gy , ~N

N . 2

- Grade Level:

Minority Percentage of Starting Enrollment : .
Percentage ‘of Minority Students Who D*oﬁped' P

Minority Group Indicated: (If dif ferent f*om that indicated in
the instructions.ip Part I)

SEMI-PROFESSIONAL TRAINTNG (e.g,, MetallurJy, En01neer1ng,
Technology Computer Science, et€.):

Name of'Courqe:

Name of School Where Course is Currently Offerad:

Address of School Where Course is Presently‘Offéfed:

2

Ll 4 .
Grade Level: . ,n

1 .. 1

Minority Percenéage of Starting Enrollment :
Percentage of lMinority Students %ho Dropped: .

Minority Group Indicated:” (If different from that indicated in
the instructions in Part I) ;

158 o y




. ° N =i
'5, BUSTNESS VOCATIONS (e.g., Secxzarial, Sales, Adcounting,
Banking): ° P -

"
-

Name ‘of Course: ‘

—

- Name of School Where .Course is Currently Oiferéd:

kee\\\\\Addfess of School Where Course is Presently Offered:

Grade Level:

Minority Percentage of Star‘1n° Earollment:
Percentage of A-norlty Students Wno Dropped:
’ =)
. b — : L
Minority Group Indicatad:. (If different from that indicated in
the instructions in Part I) . T .

5.

-

. Lo T N .
PART 2 -- GENERAL INFORMATION =% =

-

Instructions: Please complete the following five items with
respect to vocational education programs in your district,

1. Has your District discontinyed any vocational prograns within
- the last five years because, they were not meeting the needs
of minority students?
‘ N Many Courses
: : Some Few Cpourses—--
: , ' One or Two
) None

—
. ¥
/

2, Does your DlStr’Ct operate a career education prooram in its
junior high schools and/or elementary scnools.

Yes

- No |
If yes, how long has it been d;ggetin Years.

3. VWhat is the ifange of dvaerent.vocat1ona1 education sgbjects
( yourvechool proq1dq' for stuaents td study? C—
. . T b .

. S ' ; More than 30 major choices
‘ ——— Between 20 and 30 major choices

H

- ) ~ Between 10 and 20 major choices:
S— . Fewer than 10 major chojces

|4, How often does the District make follo;-up studies of its
graduates and/or drop~outs? . f

o o ) Oftener than once a year
- . Once each year
Less than once a year

‘ Almost never

|

.

-t

4




. T~ Lo, . ) .
5. How oftén do you formally undertake a complete evaluation of

the effectivspéss of the District's vocational education

program?

\

-

A~

-

-

. A
e —N\"/n :
‘ et
ol " . -
- T =~ e s

-~

Tx
7Ice & year
ce® each year’
an once a year

OfteneF than

Almost never

[ 4

7

. PART 3 -- ADDRESS LISTS

X
-

Instructions: Please attaching the following:

the names of the teachers who are currentiv®

. L,
\KI\ teaching the courses you have listed in rart {;,
2. thevgames an dresses of students who dropped

ted in Part I) in thas wost -
ar or term,

the ‘courses
recent schoo

d a2d
(1is
1 ye

<

o
\

-y,
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APPENDIX B -- TEACHER QUESTIONNAIRE . .

-
&

f -~ BOMITZ, ALLEN & ASSOCIATES ‘ - \

6175 Shattuck Aveoue, Oaklend, Ca. 94609 ~ .

| TeacuEr QUESTIOWAIRE | -

Homitz, Allen & Associates is under contract to condpct a study to determine hay
teachers of vocational education classes in urban scpool districts may be assisted
in better meeti.n% the needs of minority students enrglled. Accordingly, they are
seeking to identlfy factors associated with effectivé delivery of services to oi-
norities. Your District has agreed to participate In the study and your subject
area is one about which ve would 1ike to collect inforzation. Would you therefore
be kind enouygh to take a few minutes of your time to respond to the questions in
each of the following sections? Most of the responses are graded to allow you to
indicate the degree, extent or amount of service used or provided by you., Com-

plete all sections of the questionnaire,

Confidentiality. All individual responses will be held completely confidential.
The Integest of the study is in aggregate inforcation only. Ro individual school

or instructor will be identified in the study.

Instructions. Complete the section below before proceeding to the main body of
the questionnaire. N

SECTION I. Program

Course or Program Title

Per Cent of c;:rrenc‘class enrollment who a*e members of minority groups.

“a

Per cent of minority students who normally do not complete the course
for any reason.

. »

Where is the course offered: (Please check) . .
‘ - (A) At the main school site
(B) At a lscation separate from the main school site

If you checked "B" above, specify whether the separate location is a
school site, industrial setting, commmity location, or other special

environment :
What is the usual rate of job pla;:e:nent of minority students who. complete
your course (program) satisfactorily? o . ]

75 - 100% 50 - 75% 25 - 507 _ - 10 - 25% _ . Less than 10%

L

SECTION II, Instructor

.

Whacisyourpre'sentage?.......',................ I1I-1
Under 25 ___ - 26 - 30 ___ 31-35____ 36 -40___ Over40 ___
Uhac-sgkareyou?.....'..».................;., J1-2
Male ) - Female '
Of what ethnic group are you amember? . . L. L .. L e e .. . I1-3
gr{x;g.can Indian . ’ .. Spanish Sp ak cg -
Oriental ' ©° Other (not included above)

. . e
Have you ever had any race-related human relations training? ., , . . . II-4

Yes ) No:
Do you work for pay in your subject field in addition Eo teaching? I1-5 ’
Continuously .’ Frequently ) Only during sumper Hardly ever -~

Never

v
-

Have you taKeh a course(s) at’a nearby college the past 3 yeors 11-6

/ Yes : - . No

| If yes, what kind(s) of courses? (Specify)

\ y — [ —/




- . . —_— D
.

*  How would you sgy your own te'e‘n-age sducational experience and socio- .

econonmic g&ckground coopare to that of your students? , . . . . . o . I1-7 g

) .. Very similar to most of my students

‘ ! Very sinmi to sbout half of my students

Very similar to a 11 percentage of my students . : .
24 . Completely different : . - .

How do you keep up-to-date in your subject field? (Check all that apply) II-8
\ ~ N azines, periodicals, newspapers -

. N/ ’ ﬂisil:;sto com'lenptions, fairs, exgalgits
N Serve on business-industry cocmittees

* Take college courses, workshops, seminars
s . Other (specify) -

What professional activities, related to your job, do you take part in? )|> -

(Chec all that CPPIY) N P I R ) e e o 030 ¢ o o o o o -9

' ) Active union mezbership
. ) State or local advisory committee
. Merbership in non-educational service or trade group

* Membership in vocational education association

. Othef (specify)

Rucber of years you worked at a-job in the $ield you are teaching before

|

.

you began teaching? . o & ¢ % ¢ ¢ ¢ ¢« © . 6 4 e e s 0 e 8 e b 4 et . II-‘IO'
Less than 3 years 3 - 7 years 7 - 10 years Over 10 years _
Do you, in your spare’time, work with org;:nizations or §roups of young
people vhose ages matgh those of the students yeu teach? , : . . . . 1I-11
Once or twice a week = Once or twice a year ___ .
Once or twice a month . Never ~ ‘
— . L o
SECTION III. . Classroom . -~ . .
. 4 ' @ £Y
Can students enroll in your course at any time during the school year? III-12
. Yes * i : No _—
What part of the day does the class usua'l'ly' meet? .« 4 4 4. g w0 III-13
Morning Aftermoon N Evening __, ~
How often does the class MEEt? v o v 4 v v o o o o % o o o o o o o » . III-14
3 times a week " 4 times a week 5 times a week ‘Other )
How often does the class go on field trips? . . & ¢ o ¢ o o o o o o & III-15
Once a week N ' Once or twice, a year
Once a mbnth ‘ . + = Never, or almost never
How often do you bring employers or practicing experts who work in your -
subject field to discuss and/or consult with gtudents? . . . . . . . IIt~16
\
Once a month or more Once or twice a year _’ Never/almost never _ - ~
Does the school provide you with paid assistants in your classroom?,’
(Check all that apply) © o o ¢ 6 o ® o o o o o o o o o 8 8 e o'e o 111'17 x
Teacher intemns Teacher aides Other (specify) > ;;
To what extent do you use any of the following audfo-visual aids? III-18,
Almost Once or Twice . .o ‘Almost
Never a Year Monthly Yearly Daily
Film Strips ) ",
' Overhead Projectors
. ,‘ égigr 35 m, films
[N Y es L < '
. Hodels or Mock-Ups . -
Video Tape . , : - S - ____._.
In your opinion, would your course (or program) serve students' needs 11119

better 1f it were shortened? . . . & ¢ ¢ ¢ ¢ ¢ ¢ o 0 0 0 0.0 o 0 o s :
' . g i
* Yes : , . No }

—— L]

-
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) . . -
L ! .
’ LS « . \ M
/\ , > , . ; ] o o Lo ’
* What grading system do you US€? ¢ o ¢+ 4 0 o o oo s Mo oo 00y, I11=20
& ) - y ’
. Letter grades Satisfactory-Unsatisfactory .
v Pass-Fail Record of completion omly ___ .

- . T -Other (specify) .- .
Do you feel the space in vour clsssroom is adequate for you to teach -
ef:fectively?..............:............ 11121 -

Yé&e, it is well suited to my needs ..
. . “ Yes, but I could use more space -
Not completely useful; needs remodeling ___ P
. No, I need a different type of facility .
Do you use the team-teaching approach (’i.e? , do several teachers coog- ¢ '
erate to share tesponsibility for teaching the skin}m/yout }:outse 7 II_Il-22 ; v
Regulsarly N Often : Rarely - _ Never
*  How do you feel about the size of the class enrollment which you teach? III-23 o ¢
~ . Ideal- size '
Tolerable, but would be better if I had fewer students
Far too many .students to do an adequate job _._
) How do you feel about the amount of ’equimmt: sou have to teach your ’ ’ .
coutse?.........x......‘......,......' III"ZIG v .9
Totally sufficient to do a lity job z
Enough to do a good job, but could use more
. Only enough to do & minimm job
R Totally insufficient
How do you feel sbont the amount of supplies you receive to teach yéut
coutse?...'........,.....‘;'...'...—.. o o o o " III‘ZS R
‘ Totally sufficient to do a quality job .
- R Enough to do ®a good job, biit céuld use more . .
r . Only enough to do a minimm job ______
¢ Totally insufficient
Are alY of the activities of the course, except field trios, condlicted -
Lnsid’eaclassroom?......,................. HI‘26
‘ E . . N . * Yes
. No, students complete part of their studies in a
. . work experience program with a local employer
. X - Yo, ‘studeats complet€ part of their studies working
.t on projects in the commmity _-
No, students work on projects or assignments at other . “
o @ . locations on the campus
. /‘ : . Other out-ofsclass activities than the above
' (Please specify) e : .
‘ Check the method(s) you.use to adapt the course to each individual's - .
4 needs........_,........:...........‘., ni"27
, Use of learning stations i .
- ' Specially designed sequence of activities y *.
i . » for each student . __/
.Accelerating to more advanced units students
- ) o, who already have proficiency .
« . ’ - . Students work in teams
. Other (specify) . ™ .
Do you feel students who enroll in your course have adequate preparation
in basic skills ~ reading, writing, mathematics? . . o ¢ ¢ ¢ « 1I1-28
) < . Yes, it is no handicap !
N * . ’ Most are well prepared
About half are prepared, half are not .
A few are prepdred, but most are not _____ .
No, it is one of the biggest handicaps to success . -
Is"ihe course you teach part of a sequence of courses the student must . ’ '
complete before he is ready to accept a job in the field? . . . . . 111-29
, . : Yes, part of & sequence of courses .
‘ . No, the student is job-ready:when he finishes my course _ ¢ - e
3
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* SCheck the services below which your school regularly provides to students, IV~32

(For bilingual student:s, vhich of the following does you school provide

" basic skilis ~- reading, writing, mathematics? + o v o o o o o o o =35

b 2 . . -~ N . n

: ‘ s ) - L
1 is the condition of the {pment have .to do . .
gkois’g ;“Oy?utffel L] . 0 Oc' * 0‘ * o L] L * :q? * * * {“i * * * 0- . ‘T?u 'nz.aG ’ -
1 Up-to-date, totall te ’ -
. Host! y up-to~date, could use sone new .items
Hostly out-dated, some handicap - -
Obsolete, totally ina.dequt:e . i

your t:each sit:uat:ion in any vy Jou m%'ed what are
the three ujor ges you would make to impzove the the effectiveness of your
m.cmcm? * o L] . * * L] * * * o 0 * . @ . * @ * o & * * . * * . * o - nz'31

&

b. -
Ce - . k] A

SECTION IV, Supportive Services '

¥

Social :etvice referrals (welfare, legal aid, etc,)

Pgychplogical diagnosis and referral

. Scholarships, prizes, cash awards

. Full-tdme Placement Counselor

. Free meal programs . ,

Off73ité commmity career guidamce centers . v

v, - Health gervices (in addition to referrals)
Free loan of tools in vocational classes-

Free tutorial services

?ull—t:ime Vocational Counselor

None of these

\

[y

Check the placement services below which your school regularly provides
3tmlCS * - . L] . * L] L] 0 * ® om0 . L N L] . * ” o 0 0 . * o L d »

locating full and part-time jobs for students
gements with employers to prsvide a continuous
» .pool of applicants . ‘
. Preparation for job interviews - T e
Aptitude testing . v
+ Apprentice testing __
Ptepmcion Jor Civil Sexvice or other job. tests ,
None of/these

"mnGBSISCmce~o0000>’oH'000'000000'000 Iv'%. -

Bilingual vocational teachers

Bilingual tutors or aides

Bilingual textbooks and materials .

Revie'a sessions where the subject is presented
again to students in a second language

A separate program in English as a second language
—_— Rone of these’ .

What kinds of remedial sssistance can students get if they need to improve -

i

z Y No
Reading Laboratory -
& Hrit:i.ng -Laboratory
he Laboratory
_ . Learning resources center
; Tutorial help
: Nobe of these

I
il
\

Do you have available in your class or nearby, resources.vhere a student
can go by himself to review, brushe-up, make-up,- or teach himself unit:s
whic youltete&t:hinginc ?ooooooooooc_'oooo Iv"*

. Yes, individually" progruned M ts
;" < Yes, cassette-slide units , .o ’
. Yes, a lumi.ng center or media laboratory
. : . Yes, tutorial help — : ‘
None of these
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SECTION ¥V, Sghool vaiwm?t _ .- A . . .
esse rate the attitude of yoér school toward the following student - v-37
b :-or e o . o . L] e ‘e . . [ S . . - [J . o _ 8 * * L4 . . * . . . » " -
R . . ~ -v - N
, Liberal Mixed. Intélergnt ]
Freedon to move about or leave cazpis — ]
Freedoz of Speech —— ——— .
. gresc — — ,
Smoking . —_— | — —— .
Hale-Fezale friendships —_— . — — . .
. Studept expression in school pub- : ; T,
lications > P __'.'__ - ' . -
Is ‘there a i for handling student grievances in the school - \ ©r 4 )\
vhereby students determine the disposition of the grievance? . . . . V=38
- - . m ~ . ‘ . Ro s . .
Please rate your school with respect to the following: b '. V-39
’ . - L. - ‘Bxcelient Good Pair Poor
- . i _ [N
Relafions of students with adwinistrators / .
Rela of stuidents with faculty T . ) ; -
Relat of students with one another ) ‘ .
e Relatlons of students -with police &
: Relat of faculty with one anothey
* Relat of faculty with compmity R :
lat{ of non-teaching.staff with .- v
7: ts and faculty : . P . ] .
Are facflities of the school régularly open evenings? . . o .+ & . « V=40 Co
_ es C . : . . Ro’
) - P : ' U T
Arefu@i;%gf the school regulary opem weekends? . . o & o.4 4 V-41" s .
Yes . . g Yo
. kY o R ' b_ t : . -
How would y e the opportuhities your students have to work part- ’ P
o CTme Vi le atTORATRE FEHBELT + e e u ere e e e T a2 .
Excellent Good’ - Palr _ .. _Roor o
- SECTWN VI. Orpganization NP ) ' T £
Has® youe District used funds provided by the Vocational Education Acts
(VEA) to help with strategies” to improve your ability to meet the needs . -
of M@ 3014@:_37 € e o e 6 s 6 6 0 e 6 2 0 3 o 6 0 s s o s e VI-43 -
. - -Yes S R * Ro .- x .
: .o « r— . v
2 o If "yes"; how? ¢ . - o
~ . . } - - o ‘ A ~ * : 1
g v oo In which of the following special progrzms do your s te have -an * 5
. opportunity to enroll %g‘r othet,voc?gml subj'ects?m'%geck all that . *a .
. 4 .ppl’) L] * . . . * . L] . . . . . o L] . . . . . & . . e » . * . . . . VIM . ' “
c - . ’ : Skills Center _____ - . .
Y " . 0 . ‘ional Occupational Center ‘ . ¢
, . '  Reg 1 Occupational Progran ~
Ve, > R Commmity College Occupational gram .7
., - R Specialized techmical institute
T . . . . . On~-the-job.: ~
" . . L. Special manpower Programs , M o
. - - . None of these
. ) . . . L — '
~ * + 1Is the school whd‘e you teach in any sense organized into sub-schools, 7 p
-s wini-schdols or division, esch under,a different administrative . ; /
e . lc-l-.detthip? L S A P o= o 0 0 0 o 6 0 oo o o b, VI-45 0
L4 .o L. . * . . 4 . . M Ko s '“
e - " . Are é‘hm othcr‘s'pgcial ‘prograns funded by goverfment monies o' ratin . CC : -
L. o .- at your school to assist minoricy st:udcnts\? ‘ & VI-4‘6 . R
’ Mlnz.of Zhen - ¢, Pew of them None
Do students-wh “completé y'our‘céurse ‘recelve s 'waivér of time on appren-~
. : . tice:l_’d.g a8 a regult? (Shorten'ed probationary periods, higher begigx’;'ing\ .
-~ [ 987) s e o o -o . R * 9 0 o 0 g4 v o “ e e e . VI-47
L . S Yes - .. PR B » N Yo .
“ . 7 s R » . + emtm—— .
e s e
\) ¢ : . ° PO \—)\ . . R :-” ' ) . ‘
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“Adpinistrative policy

L4 -

v -
Flease rate the plamn activicies of your District {or school) with

respect to vocational ation progra=s for ainority students: VI-48 ¢
We have an effective long-range snd short-range plaming . .
cgpability in the «giscric:

rdinated
There is quite & bit of plamming, but it is not consistently
. ! {=plemented s
There fis very little plaming of 2gy kind

Does the Distrigt [school) conduct pro:btion.al efforts degigned to » . . .
attract nminorit¥ students to vocationzl offerings? . o o « c1e o o . V=49 -

We do effective plamming, but it {s not efficiently
coo

.

¢ o
. Yes . Ro .
If “yes", what kings? * ) i 3
SECTION VII. Participation , . .
Which of tl;e following cormittees in youy school or District include - e
students 85 BETDETS? .. . 4 . 4 4 e s e s e s e e e e e e e e oa s VII-50
‘'  Evaluation . Administration .
Guidance & Counseling Budget
. Plaming Buildings and facilities

Kone of these

Curriculem
- Other (specify) B

Which of the following coriaictees in your sdhool or District include
labor/mnagmt_represmtatives 88 DE2DETS? v o % 4 s f e e e e e e VIii-s1

Evaluation A Adninistration _____ -
” Guidence & Coumnseling - Budget __ .,
Planning Buildings and facilities ___-
" Hone of these ! . Curriculum ___

Other (specify) .

Which of the following committees in your school or District include
PATENtS 8S DEDETS? {4 4 4 4 4 e s e e e e e b e s e e b e s e e e e VIi-52

> Evaluation . T Administration
Guidance & Counseling «- Budzet
Plemming , Buildings aand facilities -
Rone of these 3 Curriculim ___

;)ther (specifg)'

In vhich of the following jobs does the school (or Distf¥ict) liire parents
of students enrolled? , ., . 4 . v 4 4 b b 0 e e e o e e e s e € oo VII-53

. N,

Teacher Assistants . . ’ Teacher aides - *
Tutors Bilingual specialists
Monitors . Library assistants-

. Other (specify)
would you rate the\participation of students, parents and cocmmity
sons In making decisions concerning the following issues? ., . . . , VII-S4

Very Yoderately Fon-
Effective . Effective Ineffective Existent

1]

Hiring & assignment of staff
Budget allocations

gu(riculm change

ew Prograns

Plarming

Boaxd of Education policy

Students' rizhts and respon-
sibilities

| T
T

1IN
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”"Ihat sex are YOU? « 6 6 e e e 6 o & ¢ o ‘e e o

‘ R ' wf -code DROPROUT -

APPENDIX +B o

—_— 'HOMITZ, ALLEN & ASSOCIATES

6175 Shattuck Avenue
Oakland, California 94609

STUDENT QUESTIONNAIRE

During the 1973-74 school zgar, you discontinued a course of
vocational studies at a school in your city., 7You are thus

'in a special position to help school officials determine

where certain aspects of high school and college vocational
educationhprograms need to be changed or improvéd. - -

We are interested in your impressions and evaluations of your

vocational training experience. Will you, therefore, take a
"few minutes of your time to answer pﬁgf estions in the
following brief questionnaire? Answer a stions that _.

apply to you as completely and honestly as§ you cam;

Confidentiality, All individual responses will be strictly
confidential. The interest of the evalpdtors and the contract-
ing agency is in aggregate information only. No indivi-

dual responses or individual schools will be identified
publicly in the study.

Instructions. Please complete the section below before
proceeding to the main part of the questiommaire. )

/

SECTION A+ -- Demographic Data

._ .ﬁéle'

Female

-
-

0f what ethnic group are’'you a member? -, . . . .

American Indian
Black

- Oriental
Spanish~Speaking
’ White

. Other (not included above)

Yhat is your present age? . . . . 4 4 e b 6 0 0. .

- < , : - Years

discontinued last school year? ., . . .. .. ..

167

That is the title of the vocational-coqrsé whiéhﬁt:}
> - - . : §




SECPION B -- Present Statg‘ o . .

Yhat are you doing atsthe present tume’ (Check each item

that describes your present activity) . . . . . . . II-5 -
.In school, full-time Working, full-time
In school, part-time Working, part-time -
In Armed Forces' Not:working, looking' .
Housewife .: for a job- -
, - Not working, not looking [
for & job. ___

Other (Please specify)

IF YOU ARE ATTENDING SCHOOL FULL TIME OR PART-TIME, ANSWER
THE FOLLOWTNG QUESTIONS

What type of school are you attendlng’ e e e e e e e II-6
" Technical School’ (Type)

Trade School (Type)
Private Business School \h\

Y
‘\

Adult School or Continuvation School
Other (Specify) : —

IF_YOU ARE WORKING FULL-TIME OR PART-T » OR LOOKING FOR A
JOB, ANSWER THE FOLLOWING QUESTIONS :

<

Which of the following is your present job\ situation? °  II-7

‘Unemployed, but looking for a job

. In an apprenticeship program &
Receiving on-the-job\training

In a job I am fully qualified for

Which statement best describes your present job ox, if
unemployed the iob you are Iooa.ng for? . .-. 4 WN\¢ II-8

In a field for which I received specific.
vocational training _____

: In a ffald relatéd to vocational training\ ____

2 In a field unrel&teg;Zo vocatlonal training —
~Which of the following rcasons. % any, caused you to dr p
you;:prooram of vocat;onal studies in high-séhool?

- I, didn t like the subject
" I didn't like the Instructor "

I didn t like _the way the total school operated
-+ I had to find a job

None,of these

Other (Please speczfy) " . . L

hd 4

Do you pIan eventuallv to resume vocational trainmng’ " I1I-10

i ) : . . . Yes
- ‘ ) No

T




(KII~ . The teacher was always

N

\ 7 ' . ‘ . ) ‘e
SECTION G -- Instruction o

-~

§

Listed below are conditions which may or may not have existed
in the school where you vere enrolled in a vocational program.
Will you make an "x'" in the column oppositeé each item which

best tells whether ‘you agree or disagree with the staterert as
it relates to the vocational.course€s) which you took in high

school? . :

Disagree Disagree' Undecided Agree Agree

-

Strongly . Not Sure/ . . Strongly - -

The teacher had a .. ,

- good understanding ' '
of the problems of
young adults £

11-7 The teacher seemed to

I1I-3

\

C11-5
II1-6

V-7

know -all the latest
developrents in the
subject he wgs teaching

problems of students
of other races and cul-

The teacher had a2 good - .
understanding of the

. i

ures. .

~

~

‘available to talk ° about ) .
our nroblems, no wmatter :

what they were. }

Most teachers treated
us like mature adults

The class met at a time
that was irconvenient

for me . : S

" The school was a very
“firiendly place where

everyone got along ‘ :

Wle needed to have more
experts_from industry . R
come to class and dis- ; ?

cuss the subiect with - . ) S

us 7 e e—— e —— TR p——t———

. The Instructor needed
more assistarts or aides ) —

to help him in glass . P

‘1 v ‘ [N

%3511-16'Wc should have had more
A

films, TV, mock-up$: and
other audio-visual aides ‘ o

-7 . . 169 ‘ | -
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L ) | s B ,‘—“ - . - < -
. . . - - .-
L] . . - - - -
A . - - - '.’ - = "
. 2 - - 4 T .
. . . T L
. Q R .-
< ’ i . »

Strongly Yot Sure/ Stfongiy -
T ' Disagree Disagree Undecided Agree . Agree

ITI-11 The classroém was ; '
- large, well-lighted, . . . )
r o comfortable ‘to work . )

i . N —nt— — ——

I1I-12 The school put too -
‘ rmuch emphasis on ’ ‘ .
grades and per-
formance . :

~.-II‘I-13 The e&hipment was
. .- modern, up-to-date
" and efficient '
- ~x— —p——

»*
.III-14 There was enough L . ,.
“equipment for all ‘

.- students to complete N
* their assignments .

ITI-15 There were always \ ) -y
‘enough materials .
and supplies to com- _ ,
plete our assisrments ’ ) -

ITI-16 Students usually
worked in teams in

class ’ .
- S —— S———— N S ——— * Set————

III-17 The covrse was set .
v up so that everyone
got individual help,.
‘ whether he was a
slow or fast learrer

o

ITI-18 The class was always
held in a shop or . , o ' N
".” classroom on the : : ' : T

*  school campus

III-19 Students completed . < : - , , ) -
part of their train- s , : , .
ing in a’‘work-exper- . . .
ience program w.th a' . e
local "employer . . -
ITI-20 Students worked on ' \\\\T\\\\- :
: commimity proiects as TTTe—
" assignment .

part of their c¢lass - : ' .

.III-2] The class had too =~ »~ -
‘many students for the

teacher to handle at . ' , . .
one time . ' ] o




I1I-22

I11-23

111-24

IT1-25

1IV-26
v-27

Iv-28

good enough to keep _
up'with the rest of _ _("\> !
. the class e . _ o

SECTION D =-- S

‘you think it might

. Skill Center

' Free health services : 171 o

T el T s e e

\\bé Strongly f." Not Suié”‘9*?f7f§$§éﬁﬁ§fﬁi;£é
' Disagree Disagree~Undecided Agree _ Agree. o ¢

- '¢r;2<;////“\ ! ’ '
My reading, triting, ~ . < .

and arithmetic were . ~

I didn't understand . ‘ ,

the English language / . .
vell enocugh to keep - . 1 .,
up with the rest of °

the class . \ I . .

Classes did not need
to meet as often as

thev did —_— — — —_— —

e should have

more field trips and
yvisits to\husiness
and industrial sites

¥

Read each itemtin the following list of services or conditioms,
then check whether\you had such service or not at your school.

If you did not have\it at your school, indicate how helpful

ve been in keeping you enrolled in the voca-

tional course which jou dropped. . !
If '"No', How Helpful Would

"Did \the School | It Have Been in Keeping .
Provide This? | You Enrolled?
Y Yes - No Mo Some , Great
. : i Help "Help . Help
Part-time jobs on campus K ) )
- LI - — ——

P
[y

‘Pgrt-time jobs in the
cormunity R

Special Vocat#onal School
Technical Institute, or

TLaiﬁing ¥n how to take
Civil Service, Appren-
ticeship, and other
tests required to get
jobs )

Tests to find out my
aptitudes and iInterests p - . .

L4

Cash loans and grants * ’ ' S 3
for students. '

Free breakfast andfor .
lunch

A}




' , X ' If "Hp", Héw He‘lpfu]: :Hgyld - .
: Did the School It Have Bem\;n Keeping -~ -

, Provide This? You Enrolled?. BT
- Yes No No Some . 'Thuuu;{m -
. Help  Help \ Help- :
’ . . -
IV-34 Free legal aid ’ : e
IV-35 Eree tutorial help . § ‘ y

Iv-36 Bllingual teachers

16-37 Bilingual teacher aldes
and tutors

'IV-38 Free tools or equip-
. ment for the course

campus

’ <z:39 Freedom to smoke on

7=-40 Freedom to speak out
in school paper : ’ ‘ - .« .-

V=41 Freedom to move about , )
" the campus without ‘ . /’
having to get permiséion

" 7-42 Freedom to vear clothes ' \
e apd hair the way, you

want .

V343 Students to have.some.
say in resolving grie- ) . s
vances . : . -~

VI-44 - Wide choice ofwocational
subjects . : \

s’ — ——

VI-45 Opportunity to take more _ ‘ ) : B
~ than one vocational sub- " :
ject at one time = . g . -

VI-46 Credit for training by -
unions and employers after ' . : .
getiting a job '

VII-47 Students on cosmittees
helping to make.policies
and decisio \

VII-48 ﬁgﬁy minority ‘persons
e loyed at the school

VTI-49 1Llotls of communitz people _
on committees making ot
po icies and decisions ____

VIT-50 Stgff and faculty who™
. treated everyone like ' '

“He-ma ure adults —_—
o .

. D
.
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) . : ; US0& -~ Voc-Ed
HOMITZ, ALLEN & ASSOCIATES , ~Researcn Division

-Q

: Oakgucsi Sgat]ft%ck fvenge - 12-2-74 ’

- B - , L "m 3 ‘a rIornia - i : '\/\ .
g ’ ~ STUDENT QUESTIONNAIRE i ) _
— ,

I

r

.

During the 1973-74 school year, you. enrolled in_a ccourse of
vocational studies at a'sciool in yo¥T city. You are thus
ecial position to help school officilals :determine
where certat 2S school and college vocational L
education programs hanged or improved.. ) -

- i N vV orTrTmMTY—— e .
We are interested in your impressions and evaluwations of your
vocational training experience.. Will you, therefore, take_a
few minutes of your time to answer ithe queStions in the.
following brief questionnajire? Answer all questions that
apply to you as dompletgly and honeFtly_as you can,

i |

Confidentiality. All individual responses will pe strictly
‘confidential. e interest of the evaluators and ‘the contract-
ing agency is in aggregatie information only. No indivi- -~
dual responses orl individudl schools will be identified
publicly in the study. '

Instructions. Please complete. the section below before
/ proceeding to the main part|of the questionnaire.

SEGTION A -- Demographic Data |

.’g WUhat sex are you? . L L.l ... . C e .. .« . -1 -
[ ) . \ ’ » L . .
e : ("“" S ~ + Male __ -~
T T ’ Female .
Offwhéq ethnic group are yoﬁ a mémbe}? e e e e s I-2-
Y s B . L American Indian
' B Black '
 Spanish Shecpior —— ]
s , L. panish-Speaking
. i S / Lol . 3 1 White e
] > - Other (npg included' above) .
F ] : = '
. ¥hat is your presenmt age? . . . . . .l . . o . . . I-3 7
< . . j . , . - 4«.
R | Years: \

A7

|

.. 7?“”Whgp is- the title of the vocational course in which you
qeﬂe enrolled the gast YeAT: ¢ ¢ o o b o 6 o o o o

] . ] 173 A P . ’ —
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[

IT-1

III-8

\

T ITT-9-—The Instructor needed

II1I-10 Ve s
X

P *

-

~ SECTION C ~-- Instruction

¢
e

Listed beléw are édqgitions which may or may not have existed

in the school where
7ill you make an "x'" in the

ou vere enrolled in a vocational program.
cd lumn opposite each item which

best tells whether you agree or disagree with the statement as
it relates to the vocational course(s) which you took in high

school?

The teacher had a -
good understanding

of the problems of
young adults

The teacher scemed to
know all the latest -
developments in the
subject he was teaching

The teacher had a good
understanding of the
problems of students -
of other races and cul-
tures.

Strongly Not Sure/ Strongly
- Disagree DisagreeUndecided Agree Loree
. N

‘The teacher w2s always
available to talk abopt
our nroblems, no wmatter
what they vere.

Most teachers treated

us like mature adults

The class met at a time
that was irconveniert °
for ‘me:

The school was a very
,friendly place vhere:
_everyone got along

He needdd to have more
experts from industry

s

cuss ¢lie subiect wl
us .

come ) to : is=

more assistants aides
to help him.in class.

d have had more
5, TV, mock-ups and
er audio-visucl aides

L1
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v ‘ ' Strongly Not Sure/ Sfrong ;'“"”
Disagree Disagree Undecided Agree Agree

. i . .
I1I-11 The classroom was
large, well-lighted, . ‘
gomfortable to work .

m — —— .

I1I-12 The school put too : . .
ruch emphasis on . .
grades and per- « . : .

formance . 7 O
III-13 The equipment was . - ‘ )
- modern, up-to-date
_and efficient . ' p -
I1I-14 There was enough - _ ////

4

equipment for all
students to complete ~
their assignments -

”

III-15 There were always
enough materials
and supplies to com-
. plete our assigrments

~

. I11-16 Students usually
worked in teans in
class .

III-17 The course was set ™
up so that: everyone

‘ got individual help, -
whether he was a _ P
slow or fast learrer : o
- i

. TII-18 The class was aiﬁays T : ; - o
held in a shop or . : . T

-+ classroom on the ' - T
school campus

III-19 Students completed
.- part of their train- . _ ,

. ing in a vork-exper- < ) —
ience program with a . .

‘local employer

ITII-20 Students worked on
commumnity proiects as ,
part ofwtheir class - = . = .
assignment . R C
‘%,k : . K : ———
ITI-21 The ¢lass had too ’ ‘ : . ,

many studehts for the
teacher to handle at.
‘* one time




btrongly TR Aot ’Surel R "Stron 1y
'Dlsggree Dlsagzeé'Undeclded Agree & Agreej :

v . . . [
el : *
hard

III-ZZ My readan, wrltlng, L= e L T
- and arlthmeelc vere : ) . o =

ood enough to keep * ) _
with the rest of ‘ S .

e class - ,

ITI-23- I didn't understand .- ) . ) J
the English language S : . ..
well enough to keep D e , :
up with the res; of _ -
the.class . : .

III-?& Classes did not need ) ' DL L Coe
to meet as oftem as - - ’ ' ‘ L
they did : , o — . » e e

(M

D

II1-25 We should have had - - TRANEE
more field trips and o .
visits to husiness - -
and industrial sites

SECTION D -- Services . S .
Read each item in the following list of services or condlﬂions,
then check whether you had such serxvice or mot at your school.

If you did ‘have: it at your school, indicate how helpful g
you thlnP it has been in keeping you enrolled in the voca- T

tlonal course which you are taking.
If 'Yes", How Helpful Has.
Did the School | It Been in Keeping You . .

- : . Provide This? | Enrolled in-the Course?
) . *Yes No No  Some , Great’
: ’ o .} Help - Help . Help .
IV-26 Part-time jobs on camnus & : ' - .
IvV-27  Part-time 1obs in the o l
cofmunity - N _
IV-28 Special Vocational School B N S S
‘ Technical Institute, or T e . g
Skill Center o ‘ ' -
Iv-29 Trairing im how to take ’ - -
Civil Service, Appren- : /

ticeship, and other
tests requ1red to get. . S
JObS [N s \

IV-30 Tefts to find out my . _
aptitudes and interests ' ’ -

4, Sves— ————— C—— Sven—

Cash loans and orants e ., .

for students . L ‘
v

Free breakfast and/or ,

lunch o
176 ‘

Free health services N

P . .




KR I

‘matixfre adults -

_ £ Myash, Howael Sfil Hag -
Did the Schosl It Been im Keeping You .
. . . Provide Thig?  Enrolled in the -C -
Yes t No No Some &L‘eat ' l
- . Help -~ Help Help. .- -
1v-34 Free legal aid B S
. -Iy-35 Free tutorial help — ' c T
~ Iv-36 Bilingual teachers B . N e
1v-37- Bilingual teacher aides A - :
and- tutors- A _
s /
7 IV-38 TFree.tools or equip- N 7 I
. ment for the course .- I DU [ LI
" Y-39 Freedém to smoke on ' ot e 'y
- campus . — &‘ -
V-40 Freedom to spealé out - g - . .
in school paper ' el
V-41 Freedom to move about - .
o _ tHe campus without : )
havmg to. geL permission : .
V=42 Freedom to wear clothes : ’ A i
- and hair the way you : Tl
A waxb . \/\ : - g L
v-43 Students to have some ) B ]
say in resolving grie- . ' '
vances - . - - .
VI-~&4 Wide choice of. vocational -
subjects ‘ '
"VI-45 Opportunity to take more : )
than 'one vocational sub-- -~ B g
: ject at one-time- \ : o “
' -yI-46 Credit for training by _ . ~ ,
. unions and employers after . g
gett:mg a job o T : é\ ..
VII-47 ‘Students on committees . [ . h
helping to make policies .
and decisions \
VII-48 Many minori ty persons
‘ : employed at the school™— T :
- VII-49 Lo,ts of community people cL
oo on committees making
policies and decisions — ———
T8 50 Staffrand faculty who 19 ,
- treated everyone like N\ 177 ,
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3 B

-/ CHECK-LISngﬁ TMPRESSIONS
/. EROMSI ISIT- AND
: CIASSRG}/OBSERVATIONS

-

— = ——e ——

SCROOL ~ — - S — -
ey P ¢ : S e '

QD%TE(OF,V 1T L : ‘ o8
OBSERVERYy . SRR . ’ ]

,\LQCALCONTACT ‘ : R ,
PERSON_ ' “  ~ g e S LR

[
. y -

~.  POSITION __ N ) ' o~
: ' T - T , —

PHONE .NUMBER____ .

I. PHYSIGAL PLANT: , < o
~ . .- s \ -
o A. Estimated age of building(s)__ . : ] o
© B, N’umber\s%s in parking 1oti's: ‘ T -
17N, . - r . ol . ) . ‘ .
’ .~ ’ o v e .
o — : . A Goodly — N .
[ dgrowded [ Nymper” L J Few

, ) _\
C. Do the buildings ‘obk a/though they are well cared
a f0t9 * , \ .

Yes - v ‘ No_' - - Badly .o

Neg}ec ted

g ..

pRIC L T e




) - * s :- - Pl
. e Y2 ' .
‘ . -t - . -
2 '
R
- PHYSICAL PLANT (Cont):" .

D.- Are there 'security people assigned to the school? .

oo ':,Yes

‘ .. E. T th\e,.’shops rooqy and vgell-équiiaped? .

'& = " Tired

-

4

STAFF - L | - .

- . . . ~

A. Age of teachers:
o : ] ¥ AR 0ld &
o L—_,:] Young - [ .Average, [:l - Tired

’,

4 -4 .
B. Turn-over in

g@st'S-tyears (additions, feplécemgus)?

I’

Some - § ‘None

) ‘ ' Somewhét
<. l “#4lance , 1» . s All

% . Q.‘ ¢ ‘ >
\ i . ] - "
#D.  Are they wager to have’ you visit thé class(es)?
I3 ) ' - L]

T .

£~ ) . . \ .. - ,
R AN N Cooperatives.

) %

. X t S
. ¢ - "

:j Ave‘rage [ ] Clean -
' ’ T & Well

T T e

N ‘ i ! Excﬁ:ed . - Vefy ~L- E.} .ZR\é.sis,tani:

" or Bored




JI.- STAFF (cont): -

E. 1s there a goofnix of men/women; young/old -
teachers and a/dministrators? 4 -

1 - Yes . Se-So l i No ‘¥ =
R WES v | . ..
4II. INSTRUCTION - ‘ .,
R - ’ . .
) :
s A.. How traditional are the offerings? o
R N S o ‘
:} 01d Stuff | l So-So . | I *  Innovative
" ' B. Are class enrollments large? y £
E:[ . Small | Average . - | Crowded
C. Grade ranfe of students on campus:- - : ' 4
y "'9 2 l 2 a —-
« D.. Is thegre lots of pedia and innovative equipment and i
T matertals around the clssroom? < R S
f R . o ? ' . - % é ) “ ._( .
T ’ No 1 So-So . | - .| 'Lots . &
" - . v '
< .‘ ’ . . . ‘N
Is- there’a good mix of minorityfwhite students? . .
i i <R -7 . ’ , . ‘ - LT :. e .‘,
. . Jes . No - : /
. . . '
Is there a good mix of male/female? - R -
. M M ‘ - s,
) :{ Tes T “x : Lo -t
’I \ g _ 13 !
» . - * - .3 - 1Y '.v? .




4 » .
IV. ADMINISTRATION ' ~ ,

4

- A. Do they really feel ‘Bbc-Ed is exciting, mov:ing ahead?

. ] Hardly ([ So-So . ] . Definitely
‘ B. Is the contact pexsop really knowledgeable about, :
K NVoc-Ed innovations? ' ) )
' l Yes 3 J
’ -~ : .
C. What is the funding situation? ° \J -
> . [ ' Poor \—"| Lots "of
]
’ Py .' Money
.o ) . . . ,
. £ . ; ’ .
A D. Arxe there alternatives available to students?
- - Extended Day | . Evening Enrollment |
- - " ) ,‘ - ) /" . )
LN ‘ . .-Junior College/Adult Clas'ses{::j Other :
i . R R . .
,;’i‘-: ' - b R . '1‘ . . Y ’ ) .
- .: " ~ . .
:. .‘~ - - . . -
. . - - . » - "r . *
s LY L. oe g .. . , . T .
. -E. How'supportive are unions, emplsyers, adyisory °
. - t. " - M e
. committees? - . R
.,.' i - . -
‘' A} . ’
.‘ LA
" - " . ¢ 3 . e i Véd - ,
N A L S S
REMARKS : . %
-~ ) “ K .
» . // ” P, )
~ ., ’ - VA N ! st
* o . T - N g




