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PROJECT DURATION: - _ . June 1974 through June 1975
COSTS: ) S . Federal Locali) Total

- ~ $3,310 9,689 12,910 y '
NUMBER OF STUDENTS AFFECTED: ."  NUMBER' OF STAFF INVOLVED: _ o4

[y

© PROJECT -DESCRIPTION:

3

The project Involved 24 teachers, administraters “and counselors at Bgnd
Senlor High School, each of whom was assigned & a guldance advisor to
approximately 20 incoming sophomore students. Thé?xxéi:;ed the new sopho~

more students' homes for orlentation and guidance before school started

in the fall. Orientation materials such as the Student Handbook, .the -
Curriculum Handbook, ah explanation of 'Resource Time™™ an§ places’avail-, .
able at the high school for study, research, et€,, were given to and dis-. .
cussed with the students and their parents. The advisor hklped the student
work out a‘class schedule for his or her sophomore year and a tentative ’
class selection for the junior and senior years, based on their Interest

and goals. The correlation between goals and school classed was emphasized.
The advisors were to continue advisement by conducting guldahce -groups wlth
their studedts during the school Qéar. AU .

- - .

’ .2

Pu[Eose: : N ‘

The purpoge of Bend Senior High School's Guidance Awareness Prﬁgram Is to

try and narrow the ''GAP'' between the home and the school, prepﬁflng both

students fand parents for a productive high school experience, and to help .
the stud¢énts gain decision*making skills «shich will help them develop y
ptans for the future. ) - ,

-

ty

Procedures and Outcomes: . . e

v A visit to the home of edch incoming sophomore student.for an orientatlion
and yuldance.conference was made during ‘the' sumier by selectéd tedchers,
administrators and counselors. Smal group meétings with the sophomores *5;
. were to be conducted by the advisors during the school Year. Expected out- ~
" comes of the program were: first, an increase in the 'decisiommaking abill-
tles and goal formulation at the sophomore level. Second, to expand the
guldance program to include the parent and home sltuation. Third, to In-. .
Crease commynity support for guidarice and other school programs. Fourth,
to provide a model career-guidance program for other interested school
disgricts. : '
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REVIEW br GOALS AND OBJECTIVES: o , L~

The ma;or thrust of the Guldance Awareness Program was directed as o “>

N

/ ‘vsq§‘
a sheprt term goal, tdbard all lncomlng sophomores, including those stu-
'dents who have academrdﬁ socio-economlc, physical, or any other handicap.

it was felt.that parents should also be involved so they would know and
» » 3 . v
have input into what the students and schools were trylng to do,’ thus ‘ '

helping to bridge the ''GAP'' between the school and the home. - .o,
f The irconing sophomore class was chosen fon the GAP because the
- =op~dgore year is probably the most critical time b a Bend Senior ngh

Sshoo! student's experience. A large number of students are unable to

ident«fy their own persona, purpose for being in school and are, there--

£

fore, unable to develop a plan for the future, - The students need assist-
, \ '
ance in developing exper%lse in the declsion-making process. The lack

of expertise is perhaps most appafént when students are confronted wlth N

* formulating goals and planning a career. -

~

In order to assist students in this critical area, a home visitatlon

-and guidance program was -deve loped. Twenty fiye teachers, adpinlstrators .
, ‘e . ’

and counselors were assigned 20 to 25 students guldees. Durrng the sum-

=y

mer, the staff members we're to visit thelr assignéd students in the stu-

dent's hone.: Dur:ng the visit with the student and hlS parents, tHey.

were to explaln the reglstratlon procedure add help the student select )
o s s - "‘ .
his sophomore year classes.. Tentatlve sefection of Classes for the jun-

- P

for and senlor years, whlch would work toward the Vocatlonal goals ‘of the

v . i

Student, were also made. , The advlsor would answer Questions and discuss "

other aspects of the hlgh school experfence, in order to help the student

1 '

unders tand and feel more at ease'ab0ut entering high school The person

~ who vislted_the,student Would contlnire to assist the student when, school
R .

b
4
I [} “

Q . ) ' . “ee ] 4 . . : .
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commenced, through group and personal guidance. The student would know !

. Someone to go to for help and encouragement from the very first day.

4

The lopgiterm goal of this project Is to Include a group guldance

Program that will encompass all students enrolled at Bend Sen!p?fﬁ?gh School.

- N ’ : A .
BACKGROUNQ@ ‘ ) : )
ECLKEROUNY: , N

. The GuIdance Awareness Program gained Impetus from two major sources:

‘

flrst, a contlnuatlon of the updatirg and expansion of our present gutdance

program which began with last year' s project, Career Guidance, A New

Directlon for Bend Senior High School, and, second, the search for currlc-

—~

ulum changes which would provide options and additions to our present cur-

-

riculum, whlch.was ah administrative geal. The two needs were combteea to
forﬁ the major thrust of the Guidance Awareness Program.

. Bend Senior High School had an edrollment of 1300 students durlng the &
J973-74 school'year The school population Is expanding rapldly (1400 dur-

ing 1974- 75) and over- crowding exlsts at the high school Due, In part, .

to the raplid growth in student populatlon, the re]atlons between teachers

e~

and students have become More lhperSOnal than before. The closeness that

exlsts between teacher and student in a smaller school is more difficult

3

develop and maingain in a school without the structure or design which %

3,

wili® provide the catalyst*for relatlonshlp buflding. It was felt that

changes needed to be Implemented which would better meet the students'

need for declsion maélng and goal development. . , ,

- . ¢ "

v
'
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"STAFF DEVELOPHENT .
STRATEGY AND OUTCOMES - g

Staff development, In the context of traIHan teachers, adminlstra-

\\\\\\tgrs, librarians and other staff members to become guidance advlsors, -

was. one‘bf our primary goa!s In the other high schools that we visit~

_ed, a comon concern relating to an advisor program was the need to Jn-

- .

still motivation, understanding and confidence in the partidipating staff..

- Our initial focus in promoting the GAP program was to stimulate voluntary
=, e : :
enlistment of staff members as sophomore advisors. We held an InLtial

meeting in Hay, 1974, to oridnt the' interested staff to the general pro-

ject. THe “Essence of GAP”, which is included under appendixed items, B,
: . - .

was distributed at that initial meeting, An attempt was made to spell

/

_ out the philosophy we envigioned and galn support from non-partlcipatlné
| ‘ P
At a second meeting early in June, we spoke to the prospective
-' toae ’

volunteer advisors oply. With a projected student-advisor ratio of 20 .

staff members as well as partlclpatTng'staff-ﬁempens. ) /

I, we anticipated the need for twenty four adwisors. Thirty-six staff

members, out of a total of almost seventy, indicated a willingness to par- ' '

. -f ’

tlclpaté. We found this response very encouraging. Had the staff refused
' to assume this additional responslbllnty, we would have been unab le- to
continue. , ) . ':ﬂ | -
Another ;ppendlxed item, Responslbllitles anleewards,'was distributed

v

¥

'to the prospective advisors. At'thfs meeting, we attempted to spell out

‘& i !
In greater detafr the project goals and the re$pons|blllties that would be
’ 1]
required of an advisor. The orlentatlon was limited, due to the uncertaln-

L

ties of voter approval, which would determlne its adoptlon for the follow=

‘e

.

ing school year. The budget passed later ik Jine, and we eonducted Sur

‘
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flrst inservice In July tg prepare @dvisors for the summer home vjsitatlon®

’

program. ) . .
i : 7 X N .
At this heeting, materials in packet form weFe distributed to pineteen

°ad¥isors; e.g., see appendlxed'ltems. A Ilst, contalnlng student names, .

. addresses and@elephone numbers was gLven to, each a.sor. The advlsor was .

responsible‘?or sextuag up a home visitatlon conference at the home-of éSbh

student on his'list.,;éach conference Fasted app}oximately two hours, and

£

the student and at least one parent met with the advisor.
’ <

&~ »

Parents were encouragd to discuss educational plans and vocationa1_

*

gomls with the 'student. The conference covered the followlng boplc5' the

3

s tudent' s sophomore schedule, school policies, regisIratlon procedures, and’

parent orientation. A discussion and comparison of the student's achleve-

4 -

ment and goals was~prompted through questionnaires. Examples of, and con-
“clusions from,> these questionnaires are féund in the appendix.

For career guidance purposes’, the Imnediate schedule forecast form

and parent-student goal comparisons were most useful. Sophomore students

were assisted in bullding and revising their §thedules, with the asslstance

.
< . '

of an advlsor who encouraged goal formulation as a prerequ|5|te for-decTsion-

making. " We received substantial pu icity through the local press and radlo;
. - . / M : )

e.g. s see'appendixed item D.

_Fol[owing’the initial summer. home-visits), we held an advlsor Inservice

to eva}uate what Had taken placé and to prepare for our second major phase,

1
. .

ﬂthe acédemic year adVISement program.. Faculty membérs were very encouraged

by thelr 7xper|ences in the communlty and were wrlling to accept the addl-

- ’ 9

tional responsibilities that they Were assuming as advisors. Or. Hale
[ - M .

Henson, a psychiatrist and consultant, led'a discussioﬁ on the advisor-
\ 3

.

advlsee relationship. During thls Inserv:ce mater;als wére distrlbuted

. . .

,;whlch would be the. focus of career awareness in the advisement program .

v "9 !
LY
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: In the middle of" September another inservice was held to ]ntroduce the

CIS Quest Needle-Sort program. John Clyde, Cis consultant, conducted a sub-

stantlal portlon of thls |nservlce program. He wa; called back In Januar; '

to introduce the new CiS progran?whlch ha; been added to the Quest computer' .
lprogram. ‘Mos t school d|strlct; are at least familiar with the Quest Program

We decided to integrate it into GAP, as a major component of our career

.

awareness program. = . ) :

- 3 L4
Small group meetings were to be an integral part of our second phase.
»

_ We were not able to schedule these group meetings as a part of our regular
Lt currlculum due toO the ptogram‘s Iate'lnceptlon; thérefore,‘our groups were
announced a ‘week in advance, and scheduled as part of an actlvlty period

This approach which Is covered in other sections of this report, was to be

’
t -

the greatest weakness of the program. .
/ .

- 1

T In_a year when extreme publlc Crltlclsm has been dlrected at Bend Senior

;/ Hngh Schopl, the GAP program skems to be one of the few programs ‘to achieve.
broad support from panents, students, educators aﬁd the tcommanity In general
It ls at least surprnsung, If not remarkable, that thls program is stlll

lncluded In our local school budget, which wnlJ be submltted to the voters
/ s
for the thlrd time this year. Adminlistrative support at the district and

high school lével-has been consdstently strong. We in-:the guld;nce depart- .
¥ . ’

AT

ment apprecliate this support.
. . . . . P
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- CURRICULUM DEVELOPMENT

~ . -

Providing materials, handouts, and gu;dellnes to the advisors for

-t

advlsement seminars was a respons:bliity we assumed. - We- Intended to , (
. bulld our guldance curriculum arbund materlal developed durlng the pre-

vious year; i.e., Career Awareness - A New Direction for Bend Senior Hlgh

School. This career curriculum, (see appendix B for a sample of materials

used) was first tested in sophomore basic skills classes, and Is designsib
Sev

.

to prepare students for the Career Information System Quest Program. "

eral CIS Needie-Sorts were used during group guidance semlnars, in con-

Junctlon with our maternans cach advisor Introduced the students to

¢ ‘o v .
- Career awareness by using ''Values'' from Deciding, a decision-making ‘work- .

-~

“book. Other materials listed in the bibllography were also avaliable to

the advlsors . : - ) '

We found that our career curriculum materials were noturea]ly falr]y

¢

tested in the advisement groups. Students were not required to attend

£y

’ T
the meetings; gonsequentlyg with an open campus, many students chose to

f;

skip. °lf our guldance materials are really useful, and we think they are,

(Churchll] High School has adopted ‘part of our materials after observlng .

thelr use In‘our schoo]), they should be incorporated |nto our exlstfng/ R

-

courses in appropriate units, Instead of belng offered only to volurtary

.groups. - v .

The materials developed for the summer advisement program were wel!

recefved by the parents and students. The forecast model was completed by
: 1
95% of Qur sophcmores and used in guidance conferences throughout the school

year by our sopromore class counselor We will be using many.of the same
v '

. materla]s In our program this year.

»”
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to'p}oyide a home visitation*conference with the gJIdaqgg advisors a

and the need for guidance sérvlces to assist students in personal growth

GUIDANCE AND COUNSELING ~ =
» . -

.

.gh-_The goal of the guidance and counseling component of the prodedt was
nd in-

R [ / 'Y

coming sophomore students and thelr parents, prior to the start of the
- . “ . /-
3 -

. L 4 -

*school year. . -

The object of Fhe§e visits was, fir;t, to orient the ;tudents to the
high school program, its rules and procedures, and to forecast classes for
the three years of high school, based on interest and career plans. Sec-
ondly, the program was‘to s.trenghthen the positive image of the hjgh school
and self-awareness.

The teachers, admfnistrators and counselors were informed of tha pro-

Ject and the need for. volunteers to implement it. There were 35 who vol-

. unteered. THé director and assistant director of the projgct, and the prin-

cipal of the high\school, selected twenty-four of these people to become
GAP advisors.

In orde:r to keep everyone informed of the project and lts purpose, the

-

school board received a copy of the project and the public was made aware

of .the program through neWSpéper articles (appendix D) and radio comment-

ar;;:>\\\ : ) ;) K '

~N - LY e '
Orientation sessions were held with the advisors before they made the
& . ~. *

home vislts. A packet of materials (appendix B) was compiled to aid’ the

advisors In preparing_?or their summer home=visits and in thelr advisory

groups durlng the school year.
. v

A list of twenty -to twenty-five student names, parent names, addresses

and phone numbers was given to each advisor. The advlsor called each parent

)

-t




e

.
.
- ‘ . v ¢

s R »
and schedbled a conference, @t the convenlence of the‘parents and students.

kS

Thé advisor spent an average of one hour and forty two gﬂnutes In each home,
In a general brientatlon, exploring the high school program, procedures and
rules, and worklng out a,schedule for the sophomore yeat. plus a tentative

forecast of classes for the junlor and senlor years, based on Interest and
~_ . . ~ Pl
@reer plans. _ o ~ ‘ . i

- . N > N

+ The parents and students were very receptive to the home vislt. Many

L

questions were answered and many mlsconceptions' cleared up. A survey of .

parents (appendix C¥~indicateq that they. felt the visit was very worthwhlle -

.

and would like to see the program continue next year. Parents felt'a rap-

-
»

port with teachers, as evidenced by the number of parents who felt free to

,call their child's-advisor when there was a question or problem,

:0f the students polled.(appendlx C) rega}ding their feelings about the
value,of_the summer program, 76.47% reacted positPvely. The Incomlng stu-

dents felt they had someone whom theyAknEW and could go to for;advice ag\_

the high school. ’ - ' .

T

The survey of advisors (appendlx G) showed they felt the program was
worth the time and effort spent, and should be continued next year. They
felt the most valuable aspects of the probram to the Jarents and students

}

© were the familiarizat:on and clar!flcatlon of the hlgh school programs and

that the-vlslts showed the parents and stadents that the school staff doe}

R M ~
\

‘-.0:.—

care, \rer ) : L

5 !

SEoIE

" -Many of the advlsors related that they personally beneflted from the

home visits. They really enjoyed meetln& the parents "and students In thelr

2" 1 f a . >t
home In .a one-to—one,relatxonshlp. } ‘ .
i

\ * Q o
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‘. ‘ EVALUAT ION. PROCESS - . N Sy
From Its inception, the GAP program has been continuously évaluated ' :
s « L] \_ ’ ‘. ¢ '
. by parents, students and advisgrs, whq were all surveyed for their reactians
50N ' ' . ‘ “ e .
to the program as It progressed. (See. appendix C.) ‘ ) . o .
. N < . ’ . ‘ , .

In od& small community, ahi,new educational ﬁrogrgm,-guch as GAP,

Qggaalso evaluated by Individuals,nbt directly involved within the ‘c0pe .

.

of the program; e.g., the press, (see appendix D), loca# clubs and groubs

and Inffuenfial prb-eduéational and aﬁti—educational'Ihdlvlduals, .Through- - “

» 2

o - ’ " . I v
out the program feedback from the community was very satisfactory. These.
. - ¢ .

outside evaluations are fﬁportant to a successful continuation of the GAP ;
. O ? ‘ -

.program and, ultimately, to Its-futdre funding. . .o

-

The evaluation which was done went beyond the first objective ahd

fell short of the second as stated in the orlginal proposal: . .

* !

OBJECTIVES: X . X

‘ A. To inform the sophomore parents of the éoals of the program »

)
13
[

and ask them to"evaluate and make suggestions. T . !
. B.. To keep more students in school during the critical perlod.for s

N .

dropping out! the sophomore year.:- . “ ' .

.

'L
r
|
|
!

A
. In a follow-up evaluation of parents concerning the value of the

summer visitation, it 'was encouraging to learn that 100% of the parents ,
Vel / '

polled, (see appendix C), reacted favorably. L “
. ” . o
The ‘evaluation oﬁ the second objective, to determine whether or not

the GAP program was Instrumental in keeping more sophomore students:sgl v

. L]

rolled In school has not been completed; however, students who were sur-

veyed during the school year, (see appendix C) commented favorably, when

asked to evaluate the strong and'weak points of the program. o .

’, - " T ' - ) * < l ‘. » f ’ * L4
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The foremost and ultimate evaluat

consyltants. This group met regularly

v

]
. v

fon came from the project develop-

.

throughout the year to revlew and

-
.

. _ment and.reaction committee, made up of the project supervisors and thelr

.~

.+ evaluate the program. Feedback received froh the ezi)patlon process

made many modlflcat:ons concerntng handout mater:alsq summer- visltatlons,

. and groﬂp meetings within the school year poss fole. We will now be able -

”
-
“

. to reduce the problems which were eneguntere , and upgrade the yrpgram

1

. with ;he know1gdge ! ed, from evabu ion oF the surviyl and question=— - )
" nalres flised t rj;;ZZ:t tHe program : ) - :
, . / et ‘
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cor THIRD PARTY EVALUATION I ’

John P. Bareis .
. Renabllqtatnon‘COunse!or -
T Yocational Rehabllitatlon Division

. lNTRODUCTION - , ' ‘ BRI

A

1 flrst becane involved with the Guidance Awareness Program last

' V.
year when | was 6ctlng as third-party evaluator for Career Guidance -

A New Direction for Bend Senior High, Schoolys the first year project? v

. N . ¢

[t:was with much pleasure and Enthusiasm that | became a part of thls
,year ‘s project, Guidance Awareness Prog;gghpNarrowlng the GAP Between

»

-Home and School.

- AR Y

The purpose of the Gui®ance Awareness Program was to narrow the

school by prdparing students and parents

GAP between the home and th

o for a worthwhile hlgh séh | experience. The aim was to help students

gain a productlve schocl xperience and, to help them gain declision-mak-
» l *

ing .skillg, In order to'fHo career planning for the. future.

hg Guldance Ampreness

Baslcally, thepe-were two major phases in

’folfowed by an qdvnsor inservice mdeting. The second phase involved the
o~ .
.academic year advisement progrem. In the follpwlng paragraphs,\! will

’

~

attenpt to respond briefly to the procedures and outcomes gf ahls year's

. \© .
. GAP program. . .

- .
. -

.. .« _ X
Staff Development: . \

’

Oke of the'prlmary ¥oals was tq train teachefs, adminfstrators,'and
. = . \

. counselors to become guidance advisors. Recrultment was made on a votun=

tary basis”and much Iﬁte}est was eXpressed when .36 Sut of a total of .70 i
N N % * N . 7 . ,

facufty fhembers Indicatea an Interest In‘pértlclpatloﬁ.' A flogl group

¢ . » -




of .twehty four advisors was selected, based 6n_the student-advisor ratio
- Y .

of 20-1.

.

During ghe ini;lal stages of staff development, the advisors werc

.

glven varlous I}ems to read, Includlng the Essence of GAP Responslblll-

ties ‘and Rewards, and a packet of materials th%t the‘advlsors were to

. use in making contact with students and parents. AdvIsors were given

a list of student names, addre§5e§ and belgphoné numbers, to be used In

setting up a confefence at the home of each student on the list.
' /

HOHE VISITATIONS: Ar these home visitations, parents were encour-

aged to discuss educatlonal plans and vocé&ional goals with the student.
» ¥ \ .

The advasors answered ques;nons that parents had regarding ;helr son's

Ed - 4 -

“or daughter's iqvolvement in school, problems regarding currlcu!uq,'

guidance, schdol’subjecté, etc. For career guidance purposes, the im-
.}' ”
mediate schedule, forecast form, and parent student goal comparlsons /

vere most useful The sophomore students were assisted in building and

. . LN

revising schedules with the help-of the advisor, who encouraged goal
. . ) » A\ N _ v
formulation as a pre-requisite for decislon‘hakrng

¢

An advusor Inservnce me;}éng was held followlng tﬁe Inltlal summdﬁ

home vlslts to -prepare the adv:sors for the second major phesg, the aca

demic year advnsement program. | attended tné meeging and my Impre

AN

was that the faculty members (advisors) were most encouraged by their

exparlences jn the communlfy and vary‘ijllng t? actept aﬁd}t!onal re- ./{.;{
;ponslbllitfes as advisors during ghe.scnooj ;ear. At tnis time, }he.* /

* T ) » -
advisors had.a chance to discuss their experiences and made suggestipns -
about GAP to the project directors. 'Theyaaurned In the reporss'gatner:d ] %2“ y
. . .o )
oj thelr home visits and received materials %hlch would be ‘the ?ocna"of o ff;i,
career awareness in the advisement pnogram. ¢ : . . ¢ X

Another inservice meeting was held In mid-September to Introdqge
) - . N / ' -~

. the NeeHle-sort program. Tested Initially last year, the Quest Needle-

AN




Rgort prograi was integrated into GAP‘'as a- major component of the enajre

 Career Awareness program . ¢
& »
Curciculum Development: ~ . ' e

.Much of the guldance curniculuﬁ'was'developed;qround matérlél used

© - during the previous year. To help prepare the sophomore students for

.

L/
A,

E

.

the'£aregr Information Quest Program: ltems such as tée'ClS'Needle-Sort,
“Values”_from 6echlng, and other metemials ;ere used. .
-t Seseral butcomes were found. F!rst, the materials were nét fairly
ltested in the advlsement groups, malnly because students were not required

-

to attend the meetlngs, and many ¢chose to sklp As.a gonsequence} It has
been recommended that in the future the materials be Incorporated into .-
existing courses in dppropriate units, rather than offered to voluntary

- i ' . L

groups. Another butcoﬁe was that the materlals developed were well re-

\|l,< -
Celqu by both parents, ahd students; therefore many of the same materl-

- - T

als will continue to be used.
) - . <

Summary and Concluslons: <o ‘

I3

N There is much evidence, | feel, to support continuation of the Guidance

'Awareness Program and to s;y that from .what | observed, thls ye'r's';rogram
) A -
was a success. Whether or not the program wl]l be contlnued 5 dependent

{2

upon funding. There is much support, not only’ from .parents’, but. from stu-
) 2
dents as well. . © T . ’
; . , - . [ 3
‘ Some changes or modféicatlons need to be made in the program.  One-

2
- .

of the ma}or weaknesses was an ‘attendance prs lem In the meetings held .

/

within the'school ybar. It was suggested t?@t the students meet with the

advisors who teayﬁ in the areas In whlch the students “are Interested.

The coungelors are meetlpg with the Incoming sophomore st dents, and aft-

er findlng out their academlc or vocatlonal ‘Interests, are matchlng them
» 7 - Ca

with.an advisor in that area for the summer visitation. Based upon stu-

-

-dent reduest, summer Visitatlons wil]l be scheduled nearer the o ing of

gc .- .16




*

school , rather than in eafly summer. Other modifications will be made s ’

In terms of_rex}sfng handout materials, advisor packets, and followup *

meetlngf during the school year. A change which may be a significant

factor will be the move to the ''traditional time schedule" of classes

F " .

next year, from the present "modular" scheduling. ) o C

My conclus:SRS\ase based primarily upon the flndlngs of the: project .

directors for the Guldanée Awareness Program, a?tgough I was fnvolved In

terms of attendance 2t the initial planning meetings, and meetlngs with

,

the project directors during the school 'year. | feel the success of the -

f .1
) GAP program depends upon several factors: flrst, the ded!catlon and en~

thuslasm of the projéct directors, and second, the support and coopera=-

’
« H [y

tion ofuthe staff at Bend Senfor High School, partlcularly the administra-

tion- and_the staff advlsors. The key word, | feel, is communlcation. . ’

1f the proéram Is to be eF?ectIVe, there must be dood Communication be-
(SN ¢

tween alt persons involved in the program ’ ' - \
{ -
The conclusion of the project dlrestors during the past year tends

»

to Indicate that an advisor program’at the sophomore level s conslider~

- ably usefdl to both students and parents. Of major umportance was the

reaching out into the communlty and Tnvolving parents ln the home -1t

was found that Ilnklng the summer home vlsltatlon and ongang s¢hool

year advisement was worthwhile It appears to be a sound method to

”brldge the gap“ for- the student moving from junior hlgh ‘to 'senfor hlgh . ;

»

lt Is my-understandlng that .the Guidance Awareness Program will not '

be'expanding to other grade levels within the next year. The succeSs’and

[\

growth of this program will depend it would seem, upon publlc support

and the economic situation, as well as upon the continued enthusiasm of .

the counseling departmgent and the hléh school staff. . . ~
' ' r -
17 , .
. . *®
. Y - . .
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These are ny views of the Guldance Awareness Program as It developed :
. and unfolded during the past year. 4t.was-a pleasure and a perscnal re*
ward to be involved in this program. 1| Would hope to have continued in<
' -
e volvement In the program as it continues to expand and develop.
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) ' _SUMHARY AND CONCLUS |ONS : ( ) -

. -
+

.As project dlirectors for the GAP program, we feel a sense of acccmpllsh-

ment whlch is valldated In our report. In addltlon we are the beneficlaries -

of the knowledge gained 'through' our mlstakes and fallgres. At thls pofint,
-
. «we are not sure which aspect -- accomp!lshment or fallure -- will be most

Y F)

%y )

*useFul in thelfuture.' )

The thread of onganization In any school program- Is haintained only
' . “ 4w

through contact and communication. This thread Is fragile, and can be edslly

~ »

broken. This was the case in the breakdown of the small groups. We were

lnconslstent i{n our method of scheduglng, which led to student apathy and

-

.an lrreparable breakdown In our projected goals for “the year, Voluntary

student partlclpa;lon In the small groups dld not work )’ ' .

'

!e attempted to compensate for thls’b:eakdown,by personally assqung

.+ the career awareness Functions tota119 In the guldance department. We .

- .a

were unable, however, to reach as much of the student popu]atlon as we had

»
a0 3

“Intended by uslng this alternate method . . -

-
~

v The credlblllty of our future recommendatlons, based on thesé first- . °

hand experlences, wlll be beneficlal to Bend Senior Hlgh School ln future - a’:

hl : - « ‘. ’ .' s
years. . ' , .

e “ . "
Our concluslons, based on poslthe results, Indlcate that an-advlsér

) > -

.program at the iophomore level Is slgnlflcantly usefur to students and par- y
“ents. Reachlng l‘ut Into the communlty and the home is not only useful, but , r

Is essentlal In galntalning a persondl approach 'to guldance The concept . .
of'llnking the-s g,home-vlsltatlon and ongoing school-year advlsement ;e

F Lo
ls sound A stud nt's‘outlook Is lnltlally lnfluenced by the orlentatton
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EPN
Y .

Hodification to a more traditional time schedule of classes- for
. " .

Eext year at Bend Senior High School (nine hS-mInute pérﬂods versus twentyﬁ

. four 16-minute periods) will, In Itself, be more conducive to the GAP pro-

@

gram. This, along wlth what we-have learned about the types and kinds of |

-
.

materlals that can or cannot be used In the group presentations, will go

a8 long way toward the improvement of the program for next year. A

Expansion of the GAP program to other grade levels wifl not come

next year. |f this e%bryo program .can hold its own in the Pough waters

’

cf economic slums, budget defeats and the scrutlhy of .a very critical
4 .

efectorate, then supoort’ will grow, and the. GAP program will become an '

\ .
r~tegral part of ibe guidance program for all students at Bend Senior ngh;‘

"\;.
School . . -

3
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strator with a strong guidance background shOuId be reSponsIble For all

, , " RECOMMENDATIONS - ;

- » * > : ) .t
. It Is rather easy to make recommendations based On personal expert-

ences: Conversely, it Is rgther dlfflcult to adhere to recommendat lons

which are not based on personal expertences, therefore, any-recotmendations

made in this report are intended as useful jnsight and are not Intended to .
_Indicate unlversal acceptance In our approach to guldance. _ .
. . M . b

i $A.

It is cr1t|cal that 3 guldance program deslgned in a manner sImllar

to GAP be coord|nated by one or two_ Indlviduals who can pnovlde the organl-v .

.
<

zation and Instructlon Necessary“to carry Tt out: A counselor or admini-

. [

-aspects of nmplementatlon The coordlnator must ‘enlist the support of

¢
the staff. Without faculty support " there -ean be no, advusor-advfsee pro~

,‘-
r

gram.. In our district, we recommend ‘that GAP be’ extended to the junlor
hlgh schools, The faculty members of the flrst junlor Hugh school sup-

.

ported the .program by indicating they would’assume the, responsibillity of

h . .o ;. T,
becoming advisors. The faculty membert Bf the other junior high school

rejected the idea: Only the first school w%s |nqldded for GAP funding in
\' 2 w4
the original budget. ° . . )
$ ’ . .
After sypport is assured, consistant well-organized Communlcatlon con-
L5 .:..
cerning inser3?cesafadv:3ees, and materials must be malntalned Based ¢on

. T - . N\
the ‘evaluation of our experiences, we will Spend more time preparing advi- -,

~

. ‘ / ) . > ’ .
sors for their new role. "Also, we will conduct’ our inservices at the optimum -

asked to state their maJor career or academic Interest. These students haVe‘

by

L4

)’-
time, Aygust, when most parents and students are ready for and receptive to }}a
. ” » ;:/, o
guidance. - ", e ) 'f%”
[ - . L. i !
The manner in which we link ,the summer and'academic year adVisement ﬂ
(Y 4
will be\modlfied.' Freshmen students at both Junlor high schools have been 4 ..




’

3

. . -

organized into advlsement categor:es which corrgspond w;th our educational

deparunents. Each department will be-asked to establ:sh the Home vlsFtatlon

contact, as well as the ongoing advisement among interested students. Stu-
) _ T . . g

dents who are uncertain. about future goals will be assigned to a counselor

- ' s A

. v, . . . [ N N,

or administrator and later, when a ;;al\degiilpn Is reached, will be reas-
. o )

signed to the appropriqte department. This new approach to the academic

- b4 ’ . " .
. year advisement should strengthen the basic necd for 8nd interest in advise-
- 9 ’ L
ment for the students ije also anticipate that this format will encourage‘

teachers to pursue advusament sess?ons, where their subJect Interests are

involved. ’
7
Our Career Informatuon ‘System program w:ll be lmplemented In two ways.

First, the curricylum materials developed to assist the students .in uslng

the needlesort @il be integrated Into app?oprlaxe subject areas as.a part

of the curriculum. Second, the computer €.1.S. program-will be Included =

in our new guidance center and will be the heart of our career materials
lab?

<
1

.5. ,
) lu * " We have learned that the faculty advisor is an important supplementary

< figure in-career advlsement' however, he does not replace the counselor as

e -

The prlmary facnlltator of career awareness and exploration.

ERIC

Aruitoxt provided by Eic:
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ADVISOR PACKET* . ; R o .
c . - . . , . 1Y u
.. - . ’ ) B 3.
Each advison S packet should contalrk the fonung items: - , "
“\: : 3 \ \ ' ’-J . . : ) ‘~ : .
l\ - P " ’ . * .
s ' ’ . . . ' . . T, = . 4
I,  Student's sample schedule, if avai\_a\fle. . . v .
. - . N . . . * . \ : ’
2. Student handboaks for each student. A L r - ax .
. . .
- 3. Haster schedule for each student . . « Cl
bt ‘\ . . N
4, " Corrfculum handbook == not for. each stldent. \ , .. ~
—~ Yoe ‘e ; ’ IS
. 5:. Foregast sheet for each student. - ., \ ) *
) “ N 1] . v -
6. Resource time handout for each student. . ) .
7. Parent survey. , o . \ . ’ /\f/ , P 4
8. Students susvey . wt coN K A e N ' .
M ) * tx " . ‘.. . { 7
9. “Advisor report form L. . N . . .
M. Timé schedute and/or schedule cards, |f ava\n"_?able. ) . s .
‘ , - ‘
. ) g T g
. .
. 1 ' - A -~ ’ .
. s . : ! ot A
- N A . - . R * ’ .
T . %, . b
. - \ . .\ - b - .
. . ' t . s'
\ . - , . _ RS \ 4
. ’ \ \
\ : ‘ ’ . < ’ \ » Lt
¢ . ‘ ' X . s
- r 4 . - y
‘-‘ ” ‘:z ‘.” * \\' o~
L » . \\ -
L \ e
“ i . e
*These materials were covered completely during the advisors inservice, *
' L) “‘\ i/ 'P’ . Y ) '
. . - ‘ » . . Y
prior to home visits, - R . . o .
o 4 Lo ' l§ '
../. : - ) 4
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+
_planning and career awareness as well'as,genera\\advlsement will ‘take,

place ih the greups. Lo

.
. "

THE ESSENCE OF GAP* .

. \\ o . \ . . -

It Is-critica) co the success of . thls program that you as an advl-

sor unde'stand it's |deals and objectives. Our students and their parents

- ,

wnll gain an understand]ng and appreciatiom, for the{r high school and lts

opportunities if yqu relate to them with knowledge and confldence E -,

‘

The parents and students must be made aware of both phases of the . .

1% e

VY -

program Flrst, you are vislting their home to provlde insight, lnforma- .
tlon and general asSistance whlch will help the studenc/yﬁjust to. the high
school more readily, SecondP after school begins each student wlll have
you as an adV|sor taroughout the entire school year He or she will meet

With you in small g"oups and Individually throgghout the, year. Academic

L ]

’ N 1 ’

P ’ ‘ ' e -

A Py .
It is important that the, student feel free to vIsLt you lndlvldually

- ., and establxsh personal contact, You wlll not be expected to be the-student\s

.~

-

o "’f.
3 e ‘ «
couhse}or, so feel free to refer him to Jeff Heath if you tack necessary .

v

cnformatlon or knowledge The counselors-will provide you with materlals,
ldeas, and the necessary information to conduct small groups, but there .

will be room for |ndlvldua] sty]es ands;;proaches ; .o

-
-
el

e will be necessary tQ tall short meetings to discuss the g(oup ad-

vlsement program perlodlcally Flnally, there w:ll be a flnal evaluation

at the end of the school year, which wiil be based on parent, student, and \

.

advisor {eactfgh to the\ progcam ‘. ’ .
\ - Tt : 'f ¢ . \ \

-~

.

* One copy d:strtbuted at\t e Initlal GAP advlsor s meeting. ‘
I

-l’ '.: . - N /6 . . -
. \ . .
Lo . \ 4

AT S




‘ . GAP ADVISOR PROGRAM* ., . ' -* = =« S

[
-

. A = ¢ L.

. These are the responsibilities you cam expect to assume as a GAP advisor:

. »

, 1. Meet for a short inservice to prepare you for ihe visitation program.

» .

2. Ctontact the parents of every student on your ‘list (approximately 20)

and set up an appointment to visit the home.
3 - - ° -

3. Visit every home prior to the pre-registration perlod before school

4

. .begTns. August 13 or 14 would be the optimum’'time to begin; ‘however, N

.
-

your visitatlon schedule 15 ¢eslgnéd By you.

Meet for a post-visitation meeting to share reactlons to“the home
e & .

v . . ! .

- visitation program, and plan for the ondplng advisement program P

. during the school year. -

. . 5. Meet with your group durln§ the school year. The.?requency and

Ly

times have not yet been determined. A periodic assembly schedule :

-

with morning meetlngs’ls one optign for group meef}ngs. . .
.- " RN . .
6. Contact the parents toward the end of the year for«eyaluatlow and

»

\\f - ‘feedpack.. _ ’ . i, ;

\ . E i

"There are rewards: .

. .

1. Persopal contact with parents In'a non-judgmental, relaXed and

~

Informative manner in the privacy of their own hdmes‘_ ’ -

Iy

-

2. The satisfaction gained through personal contact with a small ~

- 0

. . group of kids, who are not necessarily your students, as a friend
- N . . . / ’ ) ez

1
and advisor. 4 . ¢

1 . .

3. An hourly salary which Is commensurate withzyour teaching salary.
c. . .- . - o
¢ b4, What you are doing Is an important educational step and could be

expanded to other .school, and other districts, if successfyl.

*0ne copy distributed to each advisor.

29
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: . e " CAREER CUKRICULUN * ..

. . , /——/
INTRODUCT I ONY /

The tone or atmosphere of tte class Iéljetermined in this rirst meeting.
A goud diagram and/or.-frame of reference Is Eric Berne’s model: e

A

‘ AY k3
) ‘r Parenty__helationship !éParent) T .
: < Cory ) ' | '
. L ey A
. t‘-\tf

. - .Q} N\
@ Procuctive w E -
\\(
% i
. 6, s -
- . /// , s

I'q . . ) ’
'Chi'd = - F.Uﬂ \%@ ‘ s

" b .

N

.
$ -

Explain how, accorcing tu Berne, all are capable at any age of playing—
thrée roles. These roleg can cause conflict in relationships and must "’
be understood. In many cases, the feacher® assumes the parent role and -
the student, the child role. This is a superiur subordinate relation- -
ship and can cause rebellicn.or withdrawal In the stu?ent.

""The majority of the time, ve will be in the adult-to-dult relation-
ship, learning and working tosether with mutual respeqt.” This is a .
productive—relationship, vhere real growth and learning is fostered.

With, this theory in mind, dlscuss how the various relationships in a

Jjob situation can produce pfoblem?. {s it easy to work for someone, *
for example, who plays parent and forces you int» the child role? Is

it necessary tc sacrifice ypur pdult feelings at times, when the employ-
er forces you into feeling like a chiid? What is the myst productive
relationship? Several examples' may be elicited from the class to
stimulate class “discussion. -The filmstrip, “Trouble At Work'* may be
presented in conjunction with this topic. ° '
fOHCLUSlQﬂ: e students we wWorkéd with seemed tu understand and

rélate well t this transacticnal théory. They‘especially_enqu

personal ex Ieg of the various types of relationships In the model.

I uSed one example of a youry girl being a child (playing in the

mud); a paremt (scolding ther JoT1); and an aduit (making cookies with v
her mother) alNin a short ‘period of time.

. e
3 ) .

O-L

4

references: I'm OK - You're 0K, Harris . '

30 -

. Games Pecple Play, Gerne

» . s .
O e materials were explained In an advlsor inservice, to prepare for the ad- A
EE{l(Lment group. Materlals are to be used as preparation for the CIS Quest needlesort.

Provided by ERIC




) CAREER CURRICULUM, .
HOMW DO YOU MOTIVATE STUDENTS TO SET GOALS AND PLAR FOR THE FUTURE? ‘,
1. Share with the students your feelings about trying to. teach them R
" to plan for the future. * u
1 have a problem, | really feel frustrated and even a little ) -
inadequate in trying to get you to look at your future." .
< WHY? ‘ - - .
. . et -
L "It's always difficult to really plan and make decisions for the T
future, even when all of the copditlons are right." . s Y
A, Future conditions change. ) ,
8. Your attitudes and values change.as ydu grow older.
E; What other factors are there that prevent you from making declslons? .
« 2. 1t ls even more difficult for you to think about what ycu will do .
"In the future. ] . v :
\HIY'I o ‘ ‘ ' * ’ . a
'Ask the students to nge_some reasons, ' ! -
— . < )
v l - <:z§§) friends ’ .
Little experience-—f”'J’ . .: T -
(young) ' l\ . Partles .
- i . \\.; {
Romance Don't really care yet ..
Job ’ ) -
. / s
3. How, then, can 1 help.you look at the future, make some plans or ek
set some goals? Can you give me some ideas? Is it Iimpartant to .
you? | X . . - ) . . .
You may neéd tq start the discussion by asklng ifdfyiduals If their '
future is Important to them . ’
¢ Sﬁare examples,of Inadequate decision .making. HOT T0 DEC!‘E IS TO DECIDE.
~ . 3
You can change.the direction of your future. How? Share examples.
General goals with several alternatives are not as difficult as speciflc

als. ‘ .
. * H

]:KCI you feel better and be happier if you are planning for the future? R 31 4
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in the first exc?cisg; we asked the students to state an . /
estimate of their monthly income as a f]rst‘tfme‘%mployee, .

and then to prepare a budget for one month. They&:hen com-
pared thelr budget with the Income they estimated. ’

PURPOSE: S - .
.In this sesslon, the student is asked. to compare In greater - ‘
depth his job income with his monthly budget. The purposd Is
to discover If they aregcompatlible. If they are not, ‘the sty- ,’//
dent must declide on necessary changes. The budget must be re- ’
duced, or the Income increased. ‘' . :

-,

-
’

HETHOD: *« I .

o -~
.

l.. Students are asked to consider the options avaj lable for L
Increasing job income. These would Include the 'push and - .
-pull concepts' as defined by THE PETER PRINCIPLE. Another

7 option would be Increased training and education.

‘t1. Geographical area Is considered relative go'job‘types and
Job Income. Students are asked to consider -the effects
of locating in certain areas relative to thelr personal
budgets. A Unlted States map Is used to aid {n describing
the economic realitles of a particular region. M

I1t. Each student is asked to consider -theZfringe Bénéflts

related to various vocatlonal choices., Items sach as . ) ;
retirement, medical, dental, an! expense .account bene- oo -
« flxs are dlch§sed, relative to indlvl@uél budgets. o
IV. Flnally, each student is asked tS"cons Ider ways fdr . v ' .

. decreasing his budget. 1deas considefed are ‘¢ar pools,.
 cotop llving arrangements, low cost ‘housing, etc.

CONCLUS 10N; L S S
- ¢ iy
* By identifying problems bétween job Income and-projected lgving . Toa
“  expenses, it Is hoped the student will develop a mofe reallstic ’

attitude toward a vocativnal field: It Is also hoped a more . , "
- serious attlitude will be ‘developed In terms of making a vpcational : ’

choice, - . \

A .




.In the second exerclse, we asked the students to compare thelr |

.cepts of THE PETER PRINCIPLE, geographic Impact on ‘income, and

reason behind his deciston for chooslng that particular job, ". .

LI

-

CAREER CURRICULUM o
. % N .
/

14

projected ihcome with their budget In greater depth. The con-

fringe benef.its were introduced to the students. . i .
. .

’ Wow N
-

PURPOSE : . . R ‘

-~

In this sessjon, the student is asked to question his motives .
for choosing the job he did, so he will better understand the .

N
'
.

METHOD: L v . o

The students are g?ven,s - 10 minutes to list theif’ personal ‘// r
reasons, for choosing a job. Reasons are listed in priority, ,
with- the strongest reason first. A mastcr list of reasons Is. i
developed. on the. board, and discussed. An. inquiry approach is -

used A ~ '

What values 1nfluenced the studfnts decision? . ] ‘
v - p .

- How amportant is mOney in determ:nlng job choice?

Could the students reduce the budget they previously ¢qmpiled .
and still be happy? . . S o . N
What items would they cut first?’ oty
How will y;; ever knoW‘lf.you‘W€1l be happy at‘a job? .,‘ ’
Shoulg you have a strong lntefegl In your JOb -or is-a job

a job A . ] .

CONCLUSION: .. - oot ) ‘
[ - " [ . - f

This exercise leads to an exam:nat:‘ﬁ 'of “the "questions in the
Career Information System which deal With anserests and -
attitudes. ‘. . 1 e




<

PURPOSE: ' . :

This Is one exercise in the career preparation pregram given
prior to the Occupation Access Inventory Survey. The purpose

is to give students an experience which will help them under-
stand the question in the survey pertaining to their desire

for future Income; i.e., how much money must you make before

you would consider working In a job fleld. This Is question ..
#25 In the CIS survey. ' ' '

-

METHOD : ' .

1. Students are asked to place themselves-in their first
experience with complete independence from their par-

' © ents. They have just moved away from home, and also
‘have completed all the schooling or job training they,

intend to acquire. . ’

2. As am independent adult experiencing the real world,
they will be faced.with economics and budgeting. Thes
first question that will be asked is how much money
per month will they-need in order to be able to |{ive
comfortably. They record thelr estimate on a sheet of
paper. Next, they are asked to state the occupation
or occupations they feel they will be engaged In. at .
this time. Responses are recorded and-their paper |s
turned over. ‘

3. Without considering the figure on the opposite slde of .
the paper, the class dévelops g monthly budget. Each
budget is different and f{ts" the values of the student,
but the general areas within the budget re determined

* by the group: rent, utilitles, food and auto. The
teacher may use his own budget as an example. After
this analysls is completed and the categories totaled, ’
the students compare thelr original estimate with the

-one based on a budget analysis. They are also-asked
to compare this flgure with the average starting. sal-

~ % ary of the position In which they are efiployed. This

is dlipussed and evaluated openly in class.

CONCLUSION: . . .

N )

This technique forces the student to check the reality of his
financial goals. It forces him to examine his ideS of a comfort-=
able living, the degree of -congruence between his job choice and.
his deslired standard of living. He must deal with his perception
of Indepenpdent Ilving versus other individual perceptions. The
student lqkéggjlenged as he Is forced to examine his” future.

34 |
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PURPOSE :- ' ' ' - T

To develop the students' awareness of.

eye accuracy In some’
occupational areas.

. s
L, u

HETHOD: . )

Several paperback bobks, with interesting covers, are chosen
by the’ counselor. e class may be broken fnto groups, but
this exercise is efféctive with eight to ten students. \The
students are allowed to look at a book for five seconds, then
are asked to describe what they ‘have seen., Normally, they
will be unable to dive any real details of the cover, Before
showing the second/book, ask the students to really percelve
the bodk cover in detail. Show Several books, to glve them
insight }nto theif method of isolating detalls, Are they
good at this? Do they like dojng it?. ’

m

Another eye discrimination test can be used as a follow-up.
Use a number progression test, with errors on large cards;
€.g.y 2= b4 -6 -9 -186, Flash the cards and then have the

student write down the error on a sheet of paper. Ask questions
such as, 'What kifnd of jobs would ‘require good eye dIscrimination?{'

'Can you give a specific example to show its importance?' A
brain surgeon and a detective are ,good examples,.

A

v
‘s

CONCLUSION:

2

Students find this giperienca enjoyable and it does provide a ..

relevant experience In the area of perception.
. . N

]

-
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PURPOSE: . . . .
- .
To! clarify the dtfference-between aptitude and Interests in relationshup~
to OCCUpatlonS -
\ ot . \ )
METHOD: T I / o~
Pefinition of aptitude and interest Is sollcited from the student :
activities: . . ‘ : -
The class was divlded'into groups of five, and asked to put tne T s
- following-activities into an INTEREST or APTITUDE heading. " ~oa :
working on car_engines ‘
putting nuts and bolts togcther - ¢ -
sewing : -
reading a book for fun ) ) -
- adding a list of 3-digit nqmbers . L -
reading a typed paper for errors‘ * .
playing pool T -
driving a truck . -
using a computer,
working with animals \ .
fishing and hunting : -
. tighten a -screw on a pair of glasses
" measure amounts of liquids or-solids accurately ’
e Tistening to the news for specific laformation
writing anm ad for the paper
. solving mysteries or puzzles ~ N
threading a needle .
bullding things. . - \i\ L ,
The group then repor;ed back to the whole class how they listed ' - -
the activities and why.” What Is theé difference between interest //’;><;
and aptctude? Can some of the above activities be both? Can /
you have lnterest !fthout aptitude? . -
Thé studénts then develop a definition of apptltude and Interest .
upon which they all agree. . <
\ / , . e ‘ . - |
CONCLUSION: Co . . ] ~
. S ’ AUEEEN .
Many students did not clearly understand the, difference between dinter- .
ests and /aptitudes. A common definltion Is useful to the student$ s . b
when théy are responding to the quest[ons .under these sections on, the )
stionnaire.
: b
v - o
. A 4




CAREER CURRICULUM B .

PURPOSE: s / .

‘Working with people' is the major-focus of this presentation.
This Is an area of inquiry within the Career Information System.
questionnaire. The student is to evaluate his feelings pertain™
ing to the question, 'Do | want to work with people?!

-

METHOD: —
[ ] .

The group will be asked. to accompljsh a task which can only be
completed through working as a group,, In this task, discussing,
bargaining,.sel?ing, supervising and assisting are nccessary
functions. ‘ .
The group is asked tu solve a mystery. Each student is given
a separate, unique clue. Clues cannot be passed around or
collected, but each perSom~can share his clye verbally. This
is the orfly directive that is given. The counselor must stay
. the background but also must be perceiving carefully the
reactions of individual ‘members. After the group has sclved
the mystery or given up, the counselor stimulates self inquiry
discusston. Questions are asked such as:

Bo you really enjoy cooperating? -

»

What did | cont}ibute to-the group?

-~

Did 1 enjoy persuadPng others?

Did | lead or Follow?

» ’

Would | rather be working alone? . .

Was |”comfortable working in_a group?

= . ' Q" [
CONCLUSION: , R B
No singie acttvity can be used tc detdrmine whether or not we «
enjoy working with others. This exercise is meant to stimulate
thinking and awareness so the student is not answer|mg, the
‘questiony in this area of the CIS without prior thoyght,

»

-
..

Reference: Learning Discussion'Skill§ Through Games *U
Stanford, Cltation Press,’ Hew York, 1969

. 37
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PURPOSE: ;6;;2 . _
To. promote the'student's géneral //rsténdlngaof the CIS Quest-

ionnaire, through a group review/exercise. This is the final
exercise before the student us he needle sort and the com-
puter Quest program. Sy ' N

. . 4 P

HETHOD: - ‘ = ;)/ S/

The students in our groups developed the rules for tho fyéf
form of this exercise. It is a variation of the TV gj;gﬂ "What's
Hy Linel?!. CIS questionnaires are given to each studegt -
used Bs references for asking questions. The teacher G

dent, may begim by writing down.an occupation title on a piece”

of paper. He then challenges the class to discover his idg_%lty

by asking questions. Each question must be answered ejther yes!
or 'no'. Lvery 'no' answer is deducted from the tot 1 of twenty .
questions allowed the class. |If the class-goes’ not guess the
occupation, the Indlvidual:.remains to chalienge the class again.
Any tember of the class may ask Questions; however, if he names

a speclflc occupation and Is Incorrect, he is eliminated from- -
that round. When a stddent guesses the correct occupation, he
replaces the challenger. GOccupations may be chosen from thase
listed in the back of .the questlonnaire, : ' -

CONCLUSION: _ ' ) -
In chaosing careers and using the questionnaire as a reference,
students become more familiar with the relationship between

the questions and ‘the occupations. Although they may begin ..
asking qqgstloné without'consulting';hé:questionnaire, they

soon learn that the categories in the questlonnaire are extreme-
ly usefulyiand can Increase thelr abllity to narrow the fleld

/ )

of cholqgf

7 ’ . . o »
This exercise was u::jazzﬂsétiVely_mith sophomores who, are .
enrolied in a basic skill development ‘class. oo

~




‘ system.. Unscheduled time can belysed'ln’a wide variety of prod.

! (I
! ways.

L 4

Prlmarlly, resource tlmelrefers to on-campus unscheduled tlme |-

—deats. have 3 wide range of ePtions avallable. - The following list should‘

{
\
elp you determine whiat YOU can do durlng free time. \
The L RARY is opeh from 8:00 AM until 4'86 *PM. There are two _—
v LN
full-time |brar|ans and severel aldes who are avallable to aSslst you .in -
FERY - - \

e . / *
findimg n

:;;ssary materials\for

al plegsure The lﬂbrary

i

‘Be _The STUDENT UNlO

for Students, as w,ll/ﬁgf'

7
i

place to eat lunch or' a morning snack.
/ »

student‘unlonbis open from'8:00 AM untﬁl" :00 PM, and teachers ar

able for help and advisement. The Student Union Is located at. ‘the end - -, ‘

. ) . ? ‘\
. of B wnng - - l -

\ -

c. The\ETUDENT SERVICES TRAILER pravides students with a wide varl
ety of counseling and guidance serviges. " Each «<ounselor coordlnates the\ ’
services for his or ber partfcul;r class. fStudenqsnare Invited, to’drop
be at any time to rece]ve asslstance;\o "&st to visit. Apbointments . ‘

< A -

can also be made In advance for [the 'student to meet with the counselor (\5\\>

I &

of his or her cho:ce. The Student Se s* Traller is located between X

", Band C hA%gs"

.

D. .The, ENGLISH RESOURCE TRAILEQ ls a~;;3kp for aqsse students who

-

are lnterested In readlng ln a qulet, relaxlng atmosphere, Readlng

¢ erlals which will satlsfy many lndlvfdual interests are: avallable from © T

-

EC o 89 ce T




) L 4 . - .
‘the Mésource center alde. The English trailer Is located between B and by
. , . : ~ . o
C wings. . - . Ny

. {‘: ) ‘ ~ . R - % ) I ".

E. The SOCIAL STUDIES RESOURCE ROOM is located at he east end of

B wing. A full time aidewwil] assist students in f;nd:ng materials rele- : .

¢ 1

f
vanf tésoclal studies. Hany students use this ,room as “a study center.

F. One of the most active resource centers is the MATH RESOURCE
" “,
ROOM. All of our mati, teacheTs have their offlces in thig center, so a,

>

e student can always recélve help‘from one of the” ;La hérs A‘computer teym- -

u !

lnal is located here, in addltlon to calculators and addlng machlnes It ' SN
i's Jocated at the east end of wing., ‘ \ ‘

\h. The BUSINESS RESOURCE CENTER, located aprogs frqm B-11, is 5;2 v:
2 large center‘equipped with typewr?ters, caLcuIators, aodlng maghjines,—a

a/mag-card _machine. any studentsrdo nhelr ougsnde Ausipe

-

in nhls center, "Ma é of} the busin 5s Feacher! have

;!

iies IocatedAid this .

\H

;/éated i { z// ,
. ; { . ! ' ; ‘
the wood and metal shops.| A full ti alde/will \ass st gtudents In find

Y

. L. vy
/4// ntqr, so are avaJil bl to assish the skude o

H.- The VOCATIONAL RESOUACE dENT

- Y R ' "
o - .
Ing career Lnformation.\ She mainta‘ns a

{
' fers students to. prospectlv employers

[

7 adbITIONAL OPTIONS: - SRR ‘

1. lndependent s tudy l QE See th; !nstruptors /1 e v
> +2. Shop proJects, i.e \Peﬁafs, woob, abricu]ture- h/ jfﬂ'_ ] o .
. 3:} Music instfuction and\prootice lh the Music Depanfme t. ¢ ! N o

LR Rap groups are scﬁ‘duled In the Student Servne%{ Iraif\er ‘ ' AN

5. Many stu ents findvit pOSSIb]e\fD Includea part time }o o
theLr ddlly schedule. ! ) : . \ . . o
1 . : . Lo -

And rememb r, atl teachers are available in their offlces when they

» '3 l Al

L
are not schedul d.in the .classroom, for tutorlng, advising, or Just rapping
¢ I 5
Each teacher's schedule Ts pos ted on the classroom or offlcéfdoor K

’

l*: One ‘copy was dﬁven to each sophomore and LIS ppre uring, the ‘homer . "’ S

[:R\f: v:s:tatioﬁ\to\giiiit the student in Iearning to ‘use hi cheduled ;Iyé:

ullText Provided by ERIC »
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’ 2
SOPHOKORE FORECAST FORM%* Y 2 o
. : " Rame .
,raduaﬁjo? Date - T Address - )
A Y ’ S ‘ Telephone - i )
. " - FRESHMAN '+ .+ SOPHOMORE :
" o X ) = . . -
equired \, + Ist 2nd ° Required 15t 2nd '
oglish  / - ‘English :
cial $tadies ) . Heaith - . ' ‘ o :
cience ° ° - . . PE ‘ T -
E : . . ) )
ealth . . . - L . - /
lectives Electiges S
. ' . < e . g
. \ *
T~ -
. L . '
~ JUNIOR, . .
PR - > -
uired st - 2d T, T 7
glish .~ . . .
History : A - . SENIOR - E '
éctivés‘ , . ‘ Required * Ist 2nd R
. English. = 7 -
R . « Modern Problems v . T
L ‘. -
Electives
- Y . i
~ . Te—
Ay ‘ ~
lea of intereét'br_long range goals’; including . R , R
reer pjans/ ’ ’ ’ :
.‘ ' ’ - -
— { = Student'; Signature .
- . Parent's Signature - : . N
. ‘.- Advisor's or Coun- ' . - -
). - . selor's Signature .
» ' . *Advisors ;ssisted every sophomore advisee qo.comp]gte is forecast form, ’
" These forecasts were collected by. the 'sophomore col elor and utilized In o

©_juldance confeménces iring the year. L ' R
ERIC™ et soffsrénees firtn A2 . -
'"“"E A. ! . : “ .
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ADVISOR EVALUATION OF GAB ~ - . .« - -
(based on responses from 22 program advisors)

1. Should the AP program be continued next year? «
.. - & * ’ e ~
Yes (20) - 90.90% ‘ : ST .
Only sophomores (10) o coe :
Why? 1. Not enough faculty for all of student body -~ (2) ’
2 2. Keep a§ an Introduction (1) -
3. Time element ~ (2) . ’ R
P . . : R
Expanded (8) -
" wWhy? . Public relations (3)
N " 2. Helps Students (1) o
3. Students. néed more:orlentaéi S
Y . . {
. : 4. Older students could also bemefit (1) - ‘
P " *
Only sophomore and new students * (1) o~ ’ . '
”3'; New students 0 I d .
Ne' (1) . *b.55%5 =~ - S : S
. . 1l L.
th? A R Obgervation of ‘the sophomore class. says we * . .
fajled. They seem to have a fajse sense of - T
r . security. (1) : . .
2" How do you feel the- advisor should be pald? )
LT A flat rate per visit. (11) 50.00% v N
2. - A flat hourly rate, such as $9.00/hour (6) 27.27%
" 3. Base rate on your experlénce Increment (2) . 9.09% )
4. No opfnion ' . . : (2), 9.09%
5. A flat rate per vlslt: or on experience’ (1). 4.55%
Additional suggestions: ' N . v
R . ) el . '
* a. plus miYeage (1) . -

L3




b. pay ‘n such a way thai time is worthwhile (1) :
. s . .. . .
c. pay hécordlng to'gotal time spent on program . 3(1) )
- e d.’:any method, as fong as you know In advance .(I) o TN
?, e. .by separgte check set és{de from basic salary (2) . P ‘
3. Hhat.would you determine to be the.aost C;Idaﬂlé a;pé%t.of ;hlsipfogram? ; " ’
1. Public relations ) (s) ~ . ; i = ) i
2. ;Cle;r;ng mI;undersianalhgs with pa;énts at meeti;gs {5) | .- ' -"
3;- Personal inshome contact. - (5) : f. h . : -
4. . Showing pérents'we care. (4) - . ’
- - 5. One to one ;eiatlonship k3) .' ZJ ‘ | E .
&‘ 6. . Famillarizing pare;ts and studenés ;ith the high school (3) . 7
‘Z. On-going rglat;énShip (2) ’ ’ <" . - ‘
[s R <_) ° © e s
‘8. Sophomore.prégaratibn 1)y - . '
'rs. Aévlsor knows students’ dlfferé;t from- those In'His classes (I) ’ )
b, \Hha;.waé the ]east‘valuable? i.' ) . . S0
1. 'é;;siéal aspect of hels?né make out schedyies (4) . . } ot
» *¢ 2. Poor attendance at smail groupsl' (2) ’ ) . \
3. Bifferent questionnairég,.surveys ,(I) dpom .
T b4, Would like to be advisor,. but not ;Iay co;ﬁselor role (1)
5. Conflict within staff over pay (1. - l . | P 2 )
’6, GAP at-school meetings (N K - . ?
7. Activity per.lod meetings atténdance:;hould be required (1) " . ’ j
8. Program developed 'to more t!me and meetings than | wa;ted to take on (I)
9. Paycheck, lumped with salary, was dvertaxed @y . -
10/ "Noge-. = (10) ' c o S .{
5. Are you, as advisors, receiving enough materiaI; and assistance from
. {he counselors? .
Yes (20) . 90.50% - : o
No (1) t.553 A L '
. X s ]

No ansher(l)

- A'SS% . . - . .




’ , e .

- 6/ Please cq;;Lnt on any aspect of th; program "that ‘has not been co;:red ) 3: '[
1. Klds dén't show post GAP lnte?est durling school {1) . ‘—
‘2.. Need more time oltslide for indLvlduaF conferences (1)
3. Parents expressed favor of program for next year (l) T .
> 4. Counselors should not have éro;ps, so they can help other groups (1) ‘
. - 5.° Sgould have less frequent meet Ings wlth parents present (l)
R 6. When new students are asslgned to groups, bring them for .
} introductgon (l) " . . .
7. Groups will be too big In a cduple of years \(l)\
8. Not enough faculty to handle program (12" ' - 1
9. Should run schedules on computer (ny - - '. .
10. Sophomores Jhave made a mockery of the learning process, except :
~ for the soclal aspects (v .
. f}r School meetings should not be a ELASS RObH situafloﬁ )
B 12, Need closer contact yi;h students ) ' S v y .
3. Program Is of vast beneflt to students, parents, and teachers .(l)' "
1%, Need leadership available al) ‘summer (1). w
15. Need a more thorough. inservice . (ny - - , :
- . ' ‘ .
o
« . ‘ f ! “

e

v
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- . ADVUSOR EVALUATIDN , B
" SUMMARY AND CONCLUS toNS -

a

- -

- . L4
M - The key to any home visi

) tation advisement program is the cooperatlon

,and participation of the faculty, We hoped to learn, through our advlsor

-

evaluatlon, Wh»t faculty support we obtai

ned for the program, and where we
could imprgs

-

- -

The results optme survey were encouraging, as well as informative. '

Ninty percent of the advisors indlcated that the program .should be con-
~

tinued. More than half favored a sophomore program only

One advisor

felt we gave the sophomores a '"false sense ‘of securjty" and voted to dls-

continug the program.

.
L]

Our greatest problem In the area of advisement concerned the area

[l .

of compensatlon. e commeasurate with

Payment for summer’ visitations wer

professional teachlng time; however, the manner of payment was not accept-

able to some. Most teachers felt a flat rate per visit was, equltable.

e

-We do |
not anticlpate any problems of thls nature next year,

The admlnlstratlon and staff have examihed the payment Rroblem.

Ninty percent of the advisors’felt they received adequate materials

and assistance from the counselors We are plannlng to enlist suppdtt and

" train advisors for next yea wlth the results of this evaluation in mind

4
]
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1. Was. the summer visitation useful to you?

»

STUDENT. EVALUATION OF THE GAP PROGRAM
(based on responses of 102 sophomore students atBend High)

X

;.

Yk . (78)  76.473 /
oMo (23 225
No answer .(l) ' .98? ,
. If yes, in what way? - T
1. Sophomore student., (f33
. /
‘2. It showed and told me what to exﬁec;f (15)
3. He told me a lot of thiégs I didq!g know. (7)
4.' Showed me how my schedule workgéi (8)
5. Helped me‘know what would h;ﬁ%en at reglstration. (4)
‘ 6. Helped me'flnd classes. v//(3) ;
7. Prgpared’betterl (}) ’ - .
8. PT;n'schedule ahead. - - (3) - 't
5. Made things mgrébuhéerstanagb{e. 3) .
10. Not so scared. (1)
1. Knew someorfe :at the high school.' k!)
12, Scheduling.( (1) '

13. Yes, but.he signed me up for a class | couldn't get Into
because. of the bus schedule. (1)

1k, Told me about football. (1) '

15. He didn't co;e, but I was appointed one. m

}6. Made the load easler. ()

17. .Leaving town and working at one of the lakes. (1)

18." Working and getting to see’new things. (1) .

2. Were the GAP groups that started durin

taining

¥

contact wlth-your advisor?

—
.

49

g the school year helpful in main-
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. ’ s
ves (1) 15.69% p ' - | R i
- No (86) 8%.31% . ‘ ‘ ‘ ) '” ..
3. Did you receive informétlon about Jobs or, occupations which was useful ~ ‘
to you? : )
Yes i (2) 1.96% ) - L ‘ v
Noo  (97) 9s.10%. " .
Undecided (3) 2.94% \
" If ves, how? _
1. | knew everything they told me. (1) ’
2./’T‘dldn"; know what | wanted. (1) /
3: Not from the GAP program. . (1) . 3
b. Did you receive he!p and/or information about classes from your adv!so;7

Yes (51) 50.00%
No (50) 49.02%

Undecided - (1) 983 ~ o =

5.« Would you like an advisor during your junior and senjor years?

Yes (25) 24.51%

o .0 (70) - 68.63% o | .
Maybe (3 2.943 .
‘Optional ( 3) 2.94% _ /

No answer ( 1) .98% _ . : \

6. Would you like to have a Gulde Room or a Reg Room?
Yes  © (15) b1y

_ .

No (85) 83.33% | —
Undeclded ( 2) 1.96% | ‘ )

7. Would you like to choose a teacher from é subject area In which you are -
interested as your GAP advisor? A
Yes (hh)t 43.1%
No (56) 54.9%
Maybe (1) .98% , : <~

Doesn't' matter (1) .98%

50
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8.

. « . .
. L ’ - 0
s

I'f GAP gfaupé were to run throughth the schoo) year, what kind of In-, .

formation or service wluld yop like to dee provided In this program? S
e jéb information * (18) . ' -
2.~ classes, courses  £13)
3. credits to graduate- (&) -
L, . ;Iasses for'cqllege (?; or job  (3) ¢ ‘
5. what to ekpéct when you go to college; enrallment, etc. (3)
6. don't want It, don't care (2)
7. no year-round school (3) ) o
| never went to the GAP group (2) ~ {
9. grades . (2)
. o v -
10. job credits (2)
11. information on year-rou;d school (1)
12. | would like to see mére GAP meetings. , (If ‘ } ‘:

.

13. they sholuld make the ‘GAP gr0up§ fore interesting because too
.. many kids didn't go. . (1)

14. only liked the summef thing (1) . X
15. help when you have a prgblém- {2 B — o B
16. occupational 5 ' i ‘

17. teacher from the subject you are in a)y - ’

18. how to get a;eeﬂd\worthless required classes, likeJPE ) _]l

13. have smaller groups (1) - . e i _
20. intelligence tests 0N . . '

21. pick things that are interesting

22. pick your own GAP group that you want to'be In -- more people would go (]Z

I

23. learn more' about what'é going on around schdol (1) ‘
2L, discussions about how Bend scboa1s are run (1) . — -
25. dances (1) N - 1.
26. attendance - (1) . | - «
27. following events (1) - ‘
" 28. special trip kl) | l ,

4 !




' ‘ 29% don'!t make us come to winter meetings *. (1) E

’ ) 30. no meetings during school (1y

B .
P PR , -
31. the people (1) .
- . -
.
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- _ . ~ *
ANALYSIS OF THEJSTUDENT EVALUATION -0

T A random sample of 102 sgudents anOIVed ln the GAP program was taken
™~

eight months‘after the sumper visitation. For this evaluatlon, the'GAP

< -

'program Is broken down into two .phases: 1. Summer visitation, 2. Pro-
¥ s

gram of regular scheduled meetlngs throughout the school year wlth GAP 2 -
students bnd their advl‘sors. | 2 .. B

The‘summer_vlsltatlon was a vlslt'to the home of each Incoming sopho-

’

more student by a teacher, admlnlstrator or counselor ) The purpose was

to answer questions that parents and students had about entering hlgh school .

Of the students polled regardlng the personal value of the summer. vls-

ltatlon, 76.47% reacted positively, whlch is a high- correy|‘gon with the

parengs of these students who were also polled

» " ® .
Space was left on the questloqnalre for students to comment on the o
A . Lt
VIsltatlon All of the comments mere very positive that the VIsItatlons' ‘ )

were of value 'in helplng students/dajust to a new s:tuatlon .

\At the tlme of the summer vlsltatlon, a questlonnalre was given to

those students being vlslted. The purpose of the questldﬁnalre was to

gain information In régard to how the second phase of the program could

1

bek t be put to use. The results Indlcated that overrhalf the s&udents !

/ e,

goals or career cho:ces were ln the professlonal fie'ld, that they saw the .

§ +

¢
school as preparing them for ﬁurther)educatlon, and that they looked to-
. < Y . IS v

the school for guidance in achleving ‘these goals. With these and other

conclusions in mind, the second phase of the program waséplanned == reg-..

ularly gcheduled meetings durlng the school day, -on a monthly basls, with v

\ [y

the advisor and the groups of students He had visited durlng the summer .

Of the students polled In regard to malntalnlng contact with their advisor-
5.5»-‘ g .

- - *




N 0y .
after\\Qe start of school, 84.33% fel tpat the regular meetlngsbdld not

help them maintaln contacs wlth the:r adWsor. Attendance was not q@nda-

tory at these meetings, and roll Niiq:ot taken. BecauSe of %the tlmea}!mlta \\ .

tions, elther the first thlrg tn the Jnnng, or the Ias%;thlng-ln the aﬁto::

Ay

. . | -
noon,.absenteeism was very common In every group.

’ [ . hd

The students answering the questionnaire were,asked If they would like -

to have an advisor for their junior and,senior years. Negative responses = g

totaled 68.63%, but 43.13% answered that they|would like [to have a GAP - S

- - . K
. N

.advisor, if they.could choose one from an area ‘of individual intérest.

.

-

When asked to comment on What kind of information or service they would
. i

. *

like to see the program provide, 18 out of 102 asked for'job information; 12

.

out of 102 wanted information .about classes and courses. when'és@ea i1 f they

L4 .

eceived Information that was useful to them concerning Jobs or occupations,

from their scheduled group meetings, 1.96% respondeé favorab]y. When asked . - ‘ /

if they received information of value co#cerning courses anhd classes, 50%

respondéd favorably. , '_ "/; / o . . : /
, '

In conclusion, the summer v:sltatlon/program appears to ‘have fulfllled ?

* c.

a Very pressing need for Information about a satuatton wh[ch the new sopho-

o ’ -

mores would 'be enterlng wlthin a matter‘of days -~ senior hlgh school. Thé |

——
[

/
written comments made by the students concerntng the summer vlsltatlon shows

v

a vefy positive reaction. The planned group meetlngs throughout Lhe year

,' J.l’
were not as sugcessful as the summer vlslﬁatsons. The siiccess of the sec-.: .. -

!

rd

ond phase of the program depended upon each indlvidual teacher ana,njs prep-

. . ¢
aration of the material furnished him by the student services departmept. °

. S A . 4

This material, unlike the general-lnfo}hatyon about the school which wés/at'

thelr fingertips during the summer visitation, had to.be organized and preJ
. e,

pared. The.students had meeds for information about.occupatlons, classes
B . . ' . '
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. as hSB“Been the need for Infeéhatiod to apswer their ques

their anxleties about 'the ‘start of a naw schpol year apd enterlng a new

the advnsor and advisee groups

od x. t . .
tions and lessen

-

[ -

. v ’ ’

. - -’ v . . R
o

Thls set of curcumstan;es made the sqmmea visltation phase.of the

b} ’ /
" wprogram more.success %1 than" the meetings that were. set up In the fail wlthl/

. = o
' the second phase of the program. . -~
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PARENT EVALUATION OF THE — . , coo,
GU1IDANCE "AWARENESS 'PROGRAM . ':‘_‘ . " .
('ig.a‘se‘d on questionnaires returned byﬁ:l p.arents ff sophomore students) . .
a 1., Should the home VlSItS by high school advisors be continued? : -
Yes  (4)) 1003 ‘ ) E
N . (o) oz
. \,[hy?’ a. a chance to .asl; qQuestions abddt senior high ' (9 . S .
L Y ] b. nothing like personal 'conta:;t e - () ~
c. someone really cared ' o (4)
. .-. d. goQd transition between schools (4)
. ‘ . e. ;'advisor 'éet to meet family and see h,bme ' "(3),
f.' -student had more confidence . . (2),
. .9 “ano'ther .’Ilnk between home and schoei . (2)
":‘SC’ h. comfor/table surroundlngs for 2calklng R (2) -- »
’ i. stude’nt -knows he has a counse}or [ () - \ .
~ ’ J helpful for s:udent to take: pr;)pef:'classes (15 _ \ .
A k. . cljénc'e’_.to pick out cburses.‘"for collede .© (1) '
] v 1. p/arents more - {nformed -.-- - ' (%) .
) g . : .
m./good in-between person - .(,])
J’}jf . n/ helps evaluate the studen't and his ‘surroundjngs| (I).~
. \J% . %keeps better “track o‘f‘ the student's on and of f . -
!; .. “campus activities ‘ . (1 ‘
: ’ b. meets teacher, gets outline of classes ' ' (.I)’A
’ easier for chlld’ to t'alk with advls’o.r later (1)
* 2. Do you think it WOI:I]d be approprlate at other grade Jeve]s, 'I._e.,
.. seventh grade? . P \ :
Y;s . (29) - 70.73% . before junior high (3) . !’
Nb ( 9)._'\ t21.95% ;evepth gfa'd'e ) . (é)‘ .
- ?.? «( .2‘) . L.88% " eighth gr/éde" 1) . | : ..

) 4‘No‘an's’wer(l) iﬁf-'\z\.lﬂi% Q56 . ' . -
| ERIC S L
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3. What iimq during the(&umqg? s, the most cdnvenieqt‘and profitabtle,
. ~ for you? ] ,\ . Q%\\\ R IR
dJune . (1) 2.442\ " - M
July  T(3) 7.32% . : C o ’

July or Augist (1) | 2.4lg ] . ' g

I

August (32) 78:0h231__ ’ - ) - .
Anytime .(1)  2.hhg | . ' S
All the same (2) \9.882' . , , .

At the end of the'schqoliyear, have the parents tell the visltor
when they'll be gone i(l) 2. b4b3

. “ . .
4. Do you feel thatr the hom% visits Made it easier for your son or daugtiter
to make the:transition f junior high to high school? . ,
. MR -1

Very much ' (30) - 731173 - .\ R B ) .
Csome N .{9)  21l95% - T .
“WNot at alll () 2. bhg !

No answer ' ) . 443 : . .

- Preésg make aﬁy suggestions whlgh you feel would impréve the program:

1. Great a3 It is now -| (7) N i

Have, home visltations at any.age when a s¢udent is new to the
school district.

need more tralning to effectively explain -
d see the student's potential. (1)

Some of the,téacher
the program, (2),

;Hdﬁe visitor wasn't in a great hﬁrry, that is good. /(1) - -
. . . . ‘ - // . .

Make GAP appear’ mgre purposefu?” to "the student. (1

The nepsletter wab goad. . 1) . 7.

e .

Hake dure the stﬂdent{s schédulex{; checked'to,avold confusion
during the arena.| ) ' :

v -

-\ Have counselor id the office 30 days before school starts, for help.. (1)
Our student had help from two“older children. 1)

The program showed that someone cared; the studerit was 2 person,
not a number. (1)

. e




-

14;
15.
16.

A ' - ’

. . . /

A second vislt ahould be. made afzer the first quarter Nis over. - (1)

Parent nlght was tops (1) -

Registratiqn was dlsappolntxng, student didn't gat what she

signed up fqr. (l) P

The arena was a disaster, the advisor couldn't be found. (1)

"Open house -- ‘the best thing in four years. (1)

.o - = -
Trainers needed to know about bus schedules and early classes. (1)

More parent involvement in early stages of course planning. {1)
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.- PARENT-SOPHOMORE STUDENT SURVEY

Id

GAP, 1974 . . . ‘
4 7’( . ’ . ‘ s ’
INTRODUCTION: : ' .o

©

"Our general purpose In surveying the parents In their ‘ T

homes during the summer GAP visitation was to learn how the

‘ !

parents and students -percelved. the student's educational career

&

needs.gnd how the school could asslst In meeting those needs.
~'The ﬁuestlonna]ré covered four areas, with £he answers
. N
determined entirely by the respondants."ﬁe did not provi;e
pre=determined reSpozses, Feellng-tha§.We would gaiﬁ a more

accurate and varied plcture of their opinions if we left the  °

-

responses tofall9 up to them. Therefore, you will find Inr,.

-the survey analysis of the parents and students that al though
generalizations can be made, the Individual's unique needs aré

I - S . N
ever present. In addition, a palr-correlatjon was Included to ’
detérminq the degree of congq§?nce'between pa;;ht and student

. 3 5 .
in the questlioned areas, concerning achievement and goal formu-

1

»
-

lation. - . . : ‘e

-)




EVALUATION OF PARENT é&?vsy ,
. _GAP 1975
‘Based on responses of 227 parents of sophomore students-

L~

‘For what goal or career do you.feel you would like to See your son‘or daughter
strive? (Based on first reaction to question.) . .

A. +A specific career or goal

1. blue coilar,,skilled' (11} k. 85%

2. white col}ar (I)_ JuLe ‘ :F‘Ts;k

‘3. professional - (54, '
clerical (7)
aq%ed forces

6. udskilled . (0)

7. othe; (56) - 24.67% ' .

This is the son's or ;ngQter's decisione™~ | (95) . 41.85%

- N\

Other reﬁﬁqnses:
. college  (20) . 8.1
useful citizen (13) 5.73%
sports (Bi I:BZZV '

graduate from high school (2)

agriculture (2} ' 88%

]
/\i K
disc jockey (1) -1} 1 ///
882 '

undecided (2)

no response .. (13) 5.73%

-
»

‘\\ ' . . -~ .
2. ‘What do you feel the high schodl can provide to assist your son or daughter in
achieving his“or her goazl? (Based on 315 responses.)

An enjoyable, mot?vating learning environment. (25)

’
.

Individual instruction and'at}ebtiqn. ©(19)

Preparationfor future and further education. (59)

» v
.

Guidance. ' kSS)

. 0 -

Specific coursés, or a specific cout?e. (33)
“




e ‘ | ;ﬁ: : , S
F. Good basic education; |.e., sound %?ﬁdamentals (43) . ,
’ G. Hlgh quality of teachers. (16) 31- .
H. Other (65) ' " f
1. ho respdnse' (30) '\i ?
2. well-rounded schedule (7) ?I ‘ g
e 3. teach re5ponslb:lity and respect ;gr others (5) ‘ ij
'instlll desire to want goals Ih}.
) - 5. provide adequate fgcilltles (23 ;- Z;'. . ‘ e ,
® . - 16 personal experience 1(5) - - ;'-‘}, . )
7. provide extra-curripula; activities (g) ) /
- . ¢
notify parents of soudent capabitities: (2)
9. not familiar with system (é) ’
+ 10, don't know ‘(l) ' , ) ] .
. 11. more details on report cards (1) . 7 | -
12 "find a man' ‘ (I)v ’ \ o '- .
. ‘ - ’ . A ' " - i

13. yes . (2)

-

3.. How would you descrlbe your son' s tor daughter's academic achlevement? How well

does.he or'she do In schpol? . . A - ..
’ Superior ) ‘(Iﬁ) 7.052"' ' Aéove Avérage (98) . 43.17%
- (Average . (10k) | k5.8 “selow Average-  (8) . 3.523
. ot No resp;nse (l)?.' _.Luz . - ) ' ;

&

. 4. Do you feel your son or daughter-is achieving in school up to his or her
) potentta1? : '

Yy

Yes  {14h)  63.hbg T

. No (82) ¢ 36.123 - )
o Not qualified to ans;er (actuél response) (1) ’ by
E&amp]es of'reésons for saying n;: ’ \ _- ) " 7T
j 1. Doesn't apply self. (14), T )
2. No personal motivation. - (10) . ": -

~ L] -

5
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35- 3. Also enjoys social activities. (10) . .
4. Can't seem to hold his or her interest. . (1015
5. Doesn't make good use of time. (10)
6. Could do better. (9). .
7. Not motivated by teachers. 0] '
%. Does not always get ;he help needed. (7)
9. _Needs encouragement. (5)_
10. No- response. (5) ’
11, lmmaturity. 3) -
12. Doesn't like to study. (3) o
13. Has had bad eyesight. (1)
14, Divoﬁge last year.. (n v
15, ‘Lack of communication betweén parenté and teachers, (l)y
i 16. Hyperéctive child - under médicationn (n —
17. Doesn't reslize how important grades a;e for the fu;ur . (1)
18. Doesn't realize her potential. g (1) ) -
19. Doesn't like all classes. (I)‘~ . .
20. Reading p;oblems; ny - _ /
2}: Family responsibility. /
- -
r A
//
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PARENT SURVEY
'SUMMARY AND CONCLUSIONS

In our parent sdrvey, we intended to assess the f&l]ewing:

1. What general goals aid parents In our community have for
their children?

2. What could the school do to assist them in achieving these
goals? ‘

3. What would thgir assessment of the children's achievement

- indicate? . i

4. To what degree are thelr children achieving up to thelr

potential? .

Our conclusions are based on a sample of 227 parents of sophomore

students, or approximately 90% of the sophomore class.

-

N r

The most common response by parents to the first question was, "It =
is their decision". Almost 42% of the parents surveyed felt ihey should
not attenipt to influence their‘éhildren‘s geal devglop;ent.

“Of the remaining 58% of the responses, ihz hoped their child would
pursue a prdfessioé and 9% stgted‘college as the goal they desired. Less
than 5% stated a biue collar as a desired goal. ¢

In résponsa t0 the qdestion concerning what the school could do to
assist their child in achieving his goal, several parents iisted more
than oﬁe~request; therefore, there are 315 responses from 227 paréents.

""Preparation for future graduation", (S9),uand'“Guidance“, (55), were

the two most cohmon responses. The range of responses varied, witn

- -

-

',
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'"a good basic education'', and ''enjoyable, motivating Iéarning environ-

ment'' receiving high priority from 43 and 25 parents respectively.

-

The third question, asking the'parents for their assessment of

their student's academic achievement, indicatéd~that 96% felt their

children were achieving iﬁ.an average or above average levely however,

many (36%) did not feel their children were achieving up to their po-
tential. e
Our conclusion, based on this survey, indicates that a significant

number of parents are allowing the student self-determination in choos-

ing a career. Guidance and career information would be of great assist-

- \

ance to the student in this determination. \

1

It should also be pointed out that an undetermined Humber of the
parents who have projected goals for their child would ‘not push thelr
ideas upon hi%. A significén£ minority of .the parents agreed with th ir

" students that preparation for further education is important. This wokld
indicate support for a continuation of college andxvocatlonal preparatokg
courses at the high school. Student achievement, ;s.assessed by paren}s:\
was reasonably high, but one could conclude that many parents stid1 feel

‘that their children are under-achieving. . ,

ERIC o

Aruitoxt provided by Eic: .

O




EVALUATION OF STUDENT SURVEY
GAP 1975
Based on responses of 188 sophomore students

S

&

For what goal or career do you feel you would like to strive? (Based on first
regction to question,) ,

A. A specific career or goal:

I blue collar, skilled (15) 7.97% A
2. white collar (5) . 2.65%
3. professional  (38)  s2.12% o
4. clerical (12) 6.38%
5. armed forces (5) 2.65% -
) 6. unskilled  (0) 0
7. total other (53) 28.16% - N
a. undecided (25) 13.29% ’
b. college (7) " 3-722
C. no respofse (%) © b, 25% A
d. beyona manu;I labor (2)C 1:06%
e. radio ahnouncer (2) 1.06% - : S
f. housewife  (J) .53% |
g. <chef (1). .53%
h. " other (7) 3.72% =

g .

¥

What do you feel the sghooi can provide to assist you in achiéving'zOur goal?
(based on 233 responses) . Co

-

A. -An enjoyable motivating learning énvironment. (4)

B. Individual instruction and attention (7)

C. Preparation for ?ﬁture and further education (55) -

D. Guidance. (I?) < |

E. Specific courses or a specific course. (6|? ' ‘

. .
. -
‘o ~. 65
i'
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F. Good basic education; i.e., sound fundamentalg. (22)

G. High quality of teachers. ~ (6) - . .
H.» Other. (54)

1, offer as many different éourses as possibie. (IO) |

2. bring students together for discussion. (3)

34 information about jobs; (1) :

b4, sports program (1) S

5. make It so | can do better () ' K

é. good math and science facilitfes‘z (1)

7. help me get. a job (1) - ) -

8. show independence ’ . k .

9. good football.team to'play on k!) .

10. good library ) ’

‘ 1. scgolarships (N : 3 . ' :
12. 1 yes (2) 4 : , \j

" 13, don't know (10)

14, no response (20) ) .

N 13

How would you’ describe your academic achievement? How well do you do in school??

§uperI0( (9) 4.78% . Average . l (109) 57.97%
Above averaée (61) 32.44% gdgéqgg average ~ (9) 4,78%

Do(ygu:feel you are achleving in school up *to your potential?

e

Yes (110) . 58.51%

No, (77) 40.95% 1 .
In bethenA (1) " 53% . / . ‘
Examp les of reasons for stating no. . i :;%
I. Not trying .(16) . N o ;
- 2. Could do better  (12) * | ] b %




“" ¢
Lazy . (11)
Fiddle around too much -(7)
Just not Intereséed' (6),
Don't want to (5) -
Too much studying (5)
Other ghings\to do besides school (3) .
Need more incentive to study .f(3)
Erocra;tinaﬁe, . (3) )

Don't do any homework (2)

Some of the classes are really hard (2)

Don'} go to classes (2)

Conflicting persoqalltles with_teachers (2)
No reason (2)

Bad attitudes and respons;bllffies (1) .
Don't feel !t's important " il); -

a A

I'm a trouble maker -- talk to much (1)

Reading proplem

0vgrload myself (1), -

Sometimes just don't understand ° kU
Don't pay attention (m
New:scﬁool (1)

Not enough stability ° (1)
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. STUDENT SURVEY
. - SUMMARY* AND CQNCLUSIONS . . .
Our student survey assessed the following:
. ——-/
. . I. For what goal or career are sophomore students striGingz )
4?g;;51\ 2. What could the school do to assisg them inCachieving ’
. ) these gogls? - g

4 .

3. How did they assess their academic achievement?
ﬁ .

k. Do they feel they are achieving up to-their potential?
Our conclusions are based on responses frgé 188 sophomore students; . ’

or approximately 40% of the sophomore class. Over 52% of these students
. . . 7 P

indicated a professional career‘'as their goal, while almost 8% chose

blue collar occupations. Only one girl chose housewife, and over 13%

said they were undeclided.’ | ’
In response to the 9destlon concerning what the school could do :
P : >

©  to assist them in achleving their goal, several students listed mlre e ‘( -

5

thap one request, therefqre, there are 223 responses from 188 students Lo . . .
Specific courses, 76]) and preparatlon for further educa;ion, (55), (/T
 were the Ieeding cétegorIES. Only four indicated” a motivating learn- S v

jng environment, and six .stated h:gh'quallty of teachers A signifi-
% £ . 2 .
cant number, (5#), chose other wudely varred responses, or-did-not

A : . N v oe

. ) —

respond. .
Rl s . - R , . A A .
. _ The third question, asking the students ﬁo describe’iheir academic -
\, H . N o . ] £ s .
. achievement, led to the following conclusion: 58% saw themselves as ‘ ;
average and)apparantly 5% saw themselves asJBelow average.- Almost 5% IR °
rated themselves &s superior, with the remaining 32% stating' above- N
3 ' " > 4 4 k] ’ 4
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average as their opinlon.

¢

- -

o~ Alfhggfﬁ thls self-assessment seems to indicate a high lavel of ., -
achlievement, a[m6st b1z stated .they were not aghieving up to their ' 3
o . . . . \ .. ; .
. potential. Their feasons varied greatly, but most placed the blame

v

'

on tgspselvés, stating lack of motivation, interest, and trying as ) -

.

tﬁeﬂgﬁasons. " The conclusion we reached was that the majority of the , J

: students who élassffieq themse lves as.underﬁachievers'accepted the )

. poTv-§ ° 4
responsibility for this situation. «The question remains, what degree ]

I
0

of Hequnsibi\ity should the school assume? ) t

“ . L
- >t ‘
N Y] ’
i o . .

.
7




PARENT - 'STUDENT (PAIR CORRELATIONS) EVALUATION

GAP 1974-75

.

What future goal or career do you feel you would like to strive for?
. . L 9 . -

" What goal or career do you feel you would like to sée your son or

daugbter strive ‘for?

F]

.
-

1. Agreement on future career-or. goal.  (161) . 70.92%
< . - .

2. Both uncertain. (29) 12:78%

1s

-

3. - Conflict - parent stating one goal; son or daughter another
' oo (37) . +16.30%

'How would you describé your academ{c.;chiévement7
How woulé you describe your son's or éaughter:s'academic;?chlqveggb&?
1. Agreeﬁent on achievement.: &; (165) - c7?.58% ‘_
.2. Parent assessment higher Fhan soq's‘o('éadghteg*§. (50) '22.0i%»
* 3. Son's or daughter‘; assessment higher “than parengs. (11)  4.84%

4. One pair was not applicable. (1) . 4hg

Do you feel you are achleving in school as well as you could?

’,

Do you feel your son or daughter is achieving in s¢hool as well as he could?

> ¢

1. Agreement vyes. (97) h2.73% ,
2. Agreement no. (47) 20.71% ‘
’ 3. disagﬁeement, parent yes; son or daughter no. (46) 201 26%
. ,
k. Disagreément, parent no; son or daughter yes. - (36) . 15.862\

H ) .

5. Only one out of pair an<wered. 1y '.ﬁ;z




Lo

o /
. i

" .

{ PARENT-STUDENT PAIR CORRELATIONS =~ .
SUMMARY AND CONCLUS |0NS .

A]nnst 71% ]

about the student's future goal.

ents who felt th t it was theif ‘child's decision.

ing goals: represented 16% of the total.

vere extreme.

-

-

the parents and stugents intérviewed .were 'in agreement

This flgure included a number of par-

Agreement on academic. achievement was reported by 73% of the par-

>
P
% -~
.

s,

The number'of confliet-

In some cases -these conflicts

ents and students suryeyed, while 222 of the parents assessed theIr

- child's achievement hlgher than the child did.

thinking or realistic observation,
id

to see their child!s academic achievement

the child does.

'potential

[

Whether it be wishful

3 significant number of parents tend

in a more positive Inght than
K

There seems to be greater dlsagreement on achievement

»

with 20% Sf the parents feeling their children were achieving
e

., up to their potentlal and ZOZ of the chlildren stating they were not.

qlblxteen percent of the parents and students $3id just the opposlte,

LY

parent stated achlevement potential not reached,

was.
1 4

are

l.e.,

and student stated It -

It is our conclusion that, taken as a whole, the

v;j}fmaJorIty .
in agreement concerning achievement and potential ac fevement, which

-

would tend to support the contention.that communication does exist in

this important area.

This high degree.of communlcatlon could _support the need for great-

er parent involvement and support in career programs.

parents are a resource that must.be included in determlning the fuéhre Y

career guldance.

- . . s

Certainly, the o

.
/

/




4 P . . e ceT E s = -
] A - - ~
- '. 3y = R -
- M : ) -
. v
» . ! T
) ~ APPENDIX D
_ . . L AL .
\\ , . * -,
. >
Mlscellaneous
Publlicity .

\\Egﬁget

) ~ . 4
. Consultants ) . N
- delsors * ’

. .
) ,
———— T
.
. ’
’ 4 * )
. LI ®
. .
R ‘
- - - B
. -
.
LS ~ :
A .
.
1 hd ‘
.
5
3
B
A -
. L]
.
.
N ,
- . "‘“‘
. — - .
3 . ‘
“ * J )
. .
. » L
. - -
, ,
~ . ’
. ' *
s - -
. o
. ~ >
o~ - e

o P

- "

‘ ~




A N TR

I.ybe Jarvis, right, Bend High School's
* mew prineipsl, vyisited Steve
‘McGlunis, who wilt be a sophomore
is fall, and his mother, Mrs. James
intils, at their bome on Peltigrew

Road, (o'Lalk about the school and its
programs. Jarvis and 24 other school
staffers are visiting each new high
school student this summer, to an-
swer guestions and meet parents, and

3 - v

P vy .

the students. for whoni”the teachers = - °
will act. as advisers through the year,” .

under the school's new Guidamce
Awareness Program (GAP). Bulletin
phicto by Dave Swan) .

$
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. i ¢ .
'By Sheridan- Fahnestock B ) -
Bulletin Staff Writer . T ‘ . .

. New Behd Senior High School.students and their parents thls summer

\
A .

are getting answers to all the quéstions they trad about the school but

.
B4

might have been embar.rassed to ask. ) 4
‘. Under the Guldance Awareness Program (GAP), 25 high school staff mem-. LA
/-
_sBers, including Principal-Lyle Jarvls, are visiting the homes of students %

who will be entering the school this fall as sophomores.

- -

"I really think it's working wel}, ' Jarvis said in a telephone .inter-

4 .
~

view this morning. -

"The kids are asking questions hard to ask in larger groups...it -

4

gives parents a chance to see ¢eachers as individuals -- there is a per-

sonal contact. You can't beat it. !'m excited about the whole program,'

. Jarvis said. . : ‘ ..
Q“]E's something schools have been lacking, especially when they get .

Eb be blg,” Jarvns sand With SOO’to 575 students entering Bend High this

L3

fall, there wlll be 1400 to 1500 puplls there in all, Jarvis estimated.
. 4 .

The high school staffers will act as adv]ser& to-the students they

: . g .
. are visiting this sdmmer throughout the school year. Although members of

.
the coupseling and guidance staff have been .avaidable in the past for con-

sultazlon, students have not had particular advisors assigned to them.
L 4 ¢ . . .
.Keh LaMont, director of the program, %ﬁbeg it.can be extended to jun-
. ..
‘lors and sentors ‘as well, as an addition to the present counseling system. 5
“In the past, Be said, sta;%,ané pa?ent§ ;eldom met unless éhe young -
person was in trouble. . . , ) ‘ , . ;

.

P}incipal Jarvis said he has béen §sked such questions a% "Do we get
é 5 . . v

the classes we sign up for?”; ""What QO-studehts do during their unscheduled"

° ’ b
e . .
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periods?'', "Wnhat is a resource.center?'", and ""How does the arena work ~-
do you réa]ly have to stand in line a long time?" . .
A fesource center is a specialized subject library, Jarvis said. "The

? )
math resource center, for.examp

the magb teacher's offices right t ..it makes kids peOple‘ggéin.h

4 -
“If all these things were in one large area, our library would have

to be one and a half or double the size it is now,' Jarvis said.

The arena, he said, '"is the method we use to load students into the

>

“master schedule. We make a mas ter schedule with a compuier. The kids de- )

cide what classes they really want to be in,'" based on a sample class

“schedule.

~

During the pre-registration in the week of August 26, the students” \\$\

let the teachers know what classes they think they want. . .

"The arena is the first day. It's like college registration. It
‘ U

gives teachers a final notification of the courses they pldn to take ."

v

"'Changing their mind after that time is discouraged,' Jarvis said,

although hardships are taken into, account. .
~ . 3

The GAP is a model prograp’in the state,.fundcd in part with¥%a $3500

federal grant, and with $9600 from the district's 1974-75 budget. The pro-

gram's continuation will depend on evaluations made at the end of the
* - N

.
-

school year from parents, students and advisors.

+ If successful, Bend's GAP could be adopted by other nigh schools in

Oregon.
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TLE OF PROJECT’

Suldance Awarenes§ Program - Narrowlihg the GAP Between Home and School

LOCAL FEDERAL
. Persomnel
L) Staff--List lams (See advisor list on follow- ~
ing page.) :
2) Consultanta--Iist qugi Pag A . ~
t [ ]
John Bareis, Third party evaluator
‘ N
)‘ R - ‘ ]
< ,
A i cuhetota] $8262.00 $1775.,00
. TPG?QZ \\ . < « ; ‘s .
/ - : . 550.00°
. Services--Pleas Sreel T )
¢
233.07
7 . E
N ;
pe 450.00
- Equipment . - . ‘ ’
- Y
AY - ' a
. Othe( Cogtsg ;
Telephone
l‘ *
. *50.00 °
) Fized Costs ‘ .o
. L . o~
Social Security - ‘ .
PERS " 1103.00- 6
Cost Sharing (per.cent)
—_ , . , $
__JERJ!:‘ TOTAL COSTS $9365.00 $3058.07

\ Toxt Provided by ER -
* - .

4 -~
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PERSONNEL ' s

% .

Project Evaluation and Report Committee:

Ken‘gaHont, Director of Student Services, Bend Senior High School,
- " Project COlerector

Naomi E. Rice, Counselor,Bend Senior High School, Project Co-

Director ) \\\

Jeff Heath, Counseior Bend Senlior High School

John Bareis, Division of Vocational Rehabilitation, Third Party
. Evaluator

-

Consultants and Support Staff: e

Or. H. Hale Henson, M!D.

~

John Clyde, Career Infaormation System
» .

Dont Brown, Director of Support Services, Administrative School
District™# 1. . ‘N “\

Dr. Wyatt Rosenbaum, Superintendent of Schools, Administfative
c. Schobl District # 1.

Dennis Douglass, Special Profects Consultant, Administrative
-~ School District # b

;Lyle Jarvis, Princlpilg Bend Senior High School

Judy May, Vice Prlnéléély“aend Senlor High School

Gene Snlppen; Vice Principal, Bend Senior.High School-

Doug 0lds, Viceé Principal, Bend Senior ngg Schoo] - ¥
. Ny .

_Wayne Hill, Vice’PrlncipaI, Churchi ! Hléh:School, Eugene, OR

b




GAP ADVISORS

Norman Be%hany ) Englfsh teaéhen
) Brad Blegert ' . Math teachei, Goach

éhrls Cailliét . l Hi%§ory teache; |
Gordon Conley o Hetals teacher.

" Ken Cooper : . Mcdern Problems teacher
Wynona Davidson } Business teacher
Frank Deggendorfer Business teacher
Pat Elliott ) English teacher ‘
Vern Frost . Math teacher
Jeff Heath } v Sophomore class cou&séTBr
Lyle Jarvis - Principal '

. Al Keranen . ' K PE teacher, Coach

. Ken Laéont | ‘ ) Counselor, Project Co-Director
Roy fively - Lo "Mechanical § Architectural Drawing‘
Elouise Mattox . " ! Hodein Problems teacher
‘Gary Olson Math teacher, Coach

Linda Pletila Librarian
Naomi Rice -‘7 \.Counselor, Project Co-Director
Ron ﬁﬁgkgtts .. Busipess geacher, &oach
Jill Schykarp PE téacher, Coach .
Bob Shotwell o . Vocal music teacher ‘
Emil Smith L German teacher .
Don’Stone‘ - . History teacher, Coach # .
Alan Yenne - ' Aériculture teacher .

’




