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EDUCATIONAL CHANGE IN THE BLACK POPULATION
S OF THE UNITED STATES AND THE SOUTH

v " Leon F, Bouvier _ = -

s

"The gains in education made by blacks have certainly
3 N\

been 1mpre551ve--3u°t 100 years from slavery." How often-we
3 e

hear such generallaatlons bandied about in public. Indeed,

Ny

ED12622 4

some versions of. this tne51s have appeared in nrlnt ever more

k

frequently 1n.recentﬂyears., The Scammop-Wattenberg assertion
that over half of -all Americsn blacks are now middle class is;

4 - . Q. - e
of course,.-a prime, though simplistic example.1 The more recent

lead articlé in Time’hl‘:agazine2 and the Ty'bocumenta:y,onthe
e ) 24

5ia§i_middie class have further reinforced this relatively new

Jdne of reasoning, especiélly prevalent among liberal whites. -

-

With respect to educatlon, two questions warrant close )

inveStigatidn.i First, is it apnroprlate to thlnk in terms of o

-

»

-

one hundred years? Did the conclu31on oﬁ the C4 11 War mark

R A

. : the beglnning of a new‘educatlonal era for the nlneteenth century
,blacks? Second, have there in fact‘been real educational galns--

4
» gains that go beyond norqgl expeCUatlons?xk .

- . ! I3

14

»

"A Brief Historical EXcursion

»~

. To better comprehend the culrpnt educational 31tuatlor,_

’

b

[

it is 1mportant to go back those one hundrPd years anG briefly

v

trace the orlgrns of the Pducaﬁ.on of blecks, .especially in -

P

Y

VD 0 20

-

U.S.DEPARTMENT OF HEALTH, . o
EDUCATION 8 WELFARE ’
NATIONAL INSTITUTE OF : .
EDUCATION - . .

THIS DOCUMENT HAS .BEEN REPRO-

- " . p, DUCED. EXACTLY AS RECEIVEO FROM

THE PERSON OR ORGANIZATION ORIGIN®

- —SATING 1T POINTS OF VIEW OR OPINIONS

* . STATED DO NOT NECESSARILY REPKE-

.t . > SENTOFFICIAL NATIONAL INSTITUTE OF : .
. EDUCATION POSITION OR POLICY -

5




. T the South. The well known controversy between the views of

~ Booker T. Washington, on one hand and those of W E. B. Dub01s,

on the other, 119% at the heart of the kind of eduratloh -
"4 -

L
4

I blacks were to réeceive in‘ensq;ng years. : . .

- -
- - - - . -

" . . Even I 1or to the emergence of Washington as the leading _;y; S

black educator of his sra, the idea that black educatlon .

. should be heavily "industrial” 1n content was oelng gredua‘ly .

3

:f:::'/ accepted as the only seansible solut;on to the questicn of
what to do about-the schogling of forme, skaves. As early-

o as 4872, 5.C. Armstrong; tnn whlte Iounder of Hamnton Instltute,' ) ’;{

n s 1

=

in 1ddfessing the Hetibnal Educational g§§oc1atlon, apgued not
only for separate bub "ﬂiffeﬂeﬁt" types of schools for southern
blzcks.. He gtate& that the Tegro 15 "capable of acqulrlng .' -
knowleége'to any degree, and, to a certain qge, at least, .
. . W1th zbout the same facility as whlte chlldren- but lacks the .

power to assimilate and dlgest 1tv\ The Negro matures sooner

b ] -

’thqr the white, but‘doos not have h;\\steady development of ~ - .

o mental s rength up to advanced years. He is,a chlld of the -

troplcs,xand the dlfferentlatlon of races goes deeper than -

-

’ - the. q&ln.P) "By 1890 Armstrong's views were w1de%y;acéepted
and had replaced the’ liberal ‘~ducationel apprpacheé_of the ”\‘:;\\ .

5, . . . A F
. earlier northern missionaries. So-¢alled "industrial educa- s
* ) 4 . - . i ” {
tioﬁ" was in fact "Negro education." R ) -

=, ‘ N * .- 5

It remalned for Booker T.. Washlnpton, however, tc truly

-
* - ] ¢ -

eqtaollsh 1ndustr131 educat:on for blacks——a tra:nlng that N '% -

[ 4 - - 3
- >

would concentrate on preparing young men and women for rolesi .

as farmers, cqoks, and’ mechanics. ThlS was to be the prlnclgal

b ] ]
Sz - ) N " <,




emphasig at Tuskegee Institute after its founding by}Washfégton

s in 188%1. Although it trained teachers, they were exvected to’
2 ] ’ 3 . - ’ - b t
.= learn about gardening and carpentry as well as grammar and . -{‘
. : . .- Li_ . . ’/'z‘
.. . “arithmetic. As 5u11005 has explalned it: "This (o pecidl edn- .

catidn® w-~ grounded in %40 basic oonv1ctlons. first, that the -

. Y

~ .two réces had to live togethex; %econd, that they could co-

- - - =
. r

. ex1st aymblotlcall He believed that tﬁé'Negro's homé W3S . .

permanently in the South and that the 1nterest of ohe race - ,

i .
was inextribably'tied tb the other."” Nashln?ton further
.soe01fled his views in hlq famouo Atlanta soeech in 4895—— . 3

— - . 'deiivered at the Qoyton states @xpostron; It was, there that

~ -

S he laid uhe ground rules which he hoped would result in

. racial peace. "Ignorant and 1nexner1enned, it 1s not strangé

x, -
] s -

- that in the first years of our new life we began at the top

instead of at the bottom; that a.seat in Congress or the

. - state legislature was more sought than reél estate or indust-

»

rial sklll that the no].".Ltlca'l cqnventlon or stump speaking

d L

. had. -more attraction tnan qtartlng a d91rJ farm or being a

truck driver." He added. the admonlton to "Cast down your
bucket where you are." To Negroeﬁ-thl Jant‘§ "Cast down

in agricultuxe, mechanics,ocommerce domestic service snd - ) ,

o

. in the professions.” To whites thiq meant - "Cast down{upon

the eight miilionc of Negroes.' ——ﬂegroes vlo woula onge- ’ ,

,’

«

&
again form ‘the basic labor supply of the South.® .

- )

This marked change 'of direction from the earlier, “f:

more traditional methods.of teaching espoused by northern

*
£

b




miesionaries was smbraced by the wh}te southern power'gtructufe.‘

A Embree states 1t' ‘'Here was a ;ey outT -A Neérg leadex

hlmself orOﬂlsed that qchools and jobs and hosnltals could

be afferea tiie -race w1thout the danger of the bugaboo of B -

- -eocial eguality. The Negroe were to &tay in their- olace,
and yet be trarne& to carry their_ share of tne bur&ens..

; = Their schoollng was® not to be in cu%?ural qubdects, but - - .

: ! v

in, the hand lell of farmlng and- tradeq and domestic serv1ce.

-
L
. Cnrh

”hls change ﬂlso had a nuhber of unantlclpated conse— -

-

Quenoeq;' For some tinme, walt&;had complalned ‘abeut the;

? expenqes lnvolved 1n edncatlng former slaVes——freemen who .,

4 oould not vay their ehaye of the tax ‘burden. ThlS "sneclal"

o
.

type of eduratlon for bldeS was used as an excuse for de—

ve;onlng differential allocatlons of exnend1tures~for "schools.

L]

It was argued that it was less complex and less expensmve

L

than that needed by whites. "..the educatlon requ*red

!

by thp newly liberated Negro was 51mp1e, homely ctuff, much
L 1éss elaborate and expensmve than that'needOd ‘for white

chlIdren.ma) The average 1ength of the school year decllned

at least for a while. balary differentials between whlte and

.

blagk teachers increased;. per capita ‘expenditures 1ncreased

- ’ oy

signlflcantly for white :schools whlle remalnlng static for

‘Negro schools.% This marked the’ beglnnlng of a dlscrlmlnatory

r

. . pattern that was to pey51st into the. 19505——one 1mportant
effect belng the 1nferlor quallty of education hlstorlcally

offered in Negro schools; an effect’ that still haunts the

ration to the present day. ’ ) - i e,

- . L4 . ’ y . -

v . ¥
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hnother undnticinated'consequence of Wa shington's

educatlonal ohllosophy WS the perpetuatlng of the caste

sygtem. It wasvassumed that Negroes would "stay-in their

place.” Théy would: be trained'oﬁly tqQ improve their work

“at aobs that they had tradltlonally nerformed in the flrst

place. A slot had to be 1ound for the hegro in southern =

society;-lt was to be at the bottom. But within that caste,

- there would'be;upoer classes conslsting of those trained

to be teachers, preachers, and other profeaslonals. -

- Stlll another unforeseen result of speclal education

was that it was oreparln young blacks for Jobs that they

<

rea11st1ca11y could not attaln. The graduate with somé‘ex-

¥
-

‘pertise ln egrlcultural séience mlght hooe to becomesa farm

operator, out the wh1te.power structure would only allow 2

-

hlm to remaln a tenant farmer. - More and more of;the’skilled A

’<occapatlons tradlulonally performed‘by slaves had been closed

" to the freemen and thus tralnlng in mechanlcs was of 11tt1e

value. Finally, the Industrial Revolutlon had reached the

oouth and was. causlnp substqntlal changes in the occupatlonal
structure of. the replon. People were belng tralned for aobs

that were soon to be non—exlstent. Bullock'%ummarlzes it well.
Contrary to what 1ts deslgners had promised and

vhat the Negro people had heen led to expect, special
education did not prove to be an effective tool of .-
-—economic adjustment. The ideology and structure ,

‘ _ of industrial siucation failed to consider the
trend of the American ecoromy, despite thé fact )
+  that our patt of economic organization had -
already begun to make major shifts at the time .
the new ‘educatilonal idea was winning favor w1th
\ southern and northern educators.

At least until the early part of the twentieth century, °

$ -
g

- x -
- . .
: o .
’ .
. = N -
. . . .
.
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the special 1ndustr1al "Negro" education’ was the- txnlcal train-

-

~1ng glven black youth It had onlv contrlbuted to 1ncreases in

L ] 1

the dlfferences in. educatlonal expenditures and to a firmer -
caste system. It” had abysmally farled to 11ve un to 1ts

- . oromlse of prOV1d1ng a better life for the southern‘blackst

19

Obaeotlons to the d1rect10n ot thls speclgl education,were'l'

=

W occas1onallv ralsedr—but were quickly d1scouraged. n 1967,

Pl .

- for. examnle, the governor of Georgla commented' "Wé'can

) attend--to the educatlon of the darkey, in .the South w1thout

th ard cf these Yankees and glve them tHe educatlon that
they most need, I ‘do not be11eve-1n the hlgher educatlon

of the darkey. He must, be taught the trades. ‘When he is ," T,

-~

. ’ “taught the flne arts, he is- educated above his caste, and it
makes him unhappy'."’IO °Although dlfferences of opinion among —_—

oy educators weré still present, the, dec1s1on of the thitrd

%, %

W

Capon Springs.Convention was ‘clear. Again qugtlng Bullock.

" "Byt the'broblem of educating the Negro masses stlll remained.

What klnd of educatlon should be prov1ded for them° Industrial

-
-

w117 . ;
educatlon emerged as an emphatic answer.J ) ©

-~

(-r, [
‘7 sumhe dec1s1ons made at all three Capon Springs conferences

51gn1f1cantly arfected the tybe of schoollnw ‘that Negroes would

>

receive. rlrst because ef the condltlons\h\der which:-most ...~

Negroes lived, ir;dustrial education had to e a major part : " ‘
:‘of‘their‘training. "Slavery, it was believed, .had shaped -

within their minds some undes1reableaatt1tudes that this i
typé of ‘education. could remove." 2_ Second, it wa:cflrmly r.i. -

" . believed that the "Negro had been‘educated'away_from his . -

+ -

*
e




- natural environment and that his education should concerr

thdése fields available o himin 1’ Third, "“there wa% ’a con-" - , N
sewsus that the Tegro's industrial education should be di- :

H - - R ..
récted toward 1ncrea41nr the labor value of his race..

‘ " Even befpre emanc;pauloir Amerlgan blacks ‘tad demonqtrated L .

-

T ta etrong and intense desire. 7or education. ’With freedén, s

[

- .
', s 1ncreased °ohoollna was sepn as the ticket to QQCIal pe tter-

. menﬁ. As w1th SO many otheL ethnlc froups, more- educatlon

- Was the main hOpe for the upgrading of the next generatJon.
. F

- . Unllke other ethnlc groups, thlS notertlal upgradlng was v

almost totally obliterated y the white power atructure.

.
» ¢ . . " -~ - "
® L)

. Aecordlng to Bulldck: ? R - -

%

Ever-since their earlleot contact with, the printed

pagey southern Negroes had maintained an -almost

blind confidence in schoollng. In many instances, - .

- - their earliest interracial experiences had- beeni '
the result of an involvement with the wealthiest : .

4 e .and most cultired element of the white -South.. By -
. the tlme of their emarcipation, almost all of them . ...
] o had come to believé thet those qualitiés of white, ° M -
) people which they admired so much and tried so
- ==_e____hul:'__ﬁg_emulate had resulted from formal educatlon
’ , - and that they too could aoqulre them #f they once
- . ) . got the necessary schooling. # - o d ~
ﬂa,* ) Jlth eman01pat10n and durxng Heconstructvon politics Yecame '
oﬁé way to rise ‘in Ehe social systemg W1tn.disenfrenchisement,
, “their confidence in eduoation:as a means of'upWamd~mobilltz. ‘ .
.~ becamé even.stronger. . ' oL )

. .
] )
. R S . . ;

We have noted that the dPCL 3ion to fullow the advxce of

¢ . »

2 washington in the,development of spécial'eduCHtion for blacks

was not embraced by all. Rabher, it would seem more natural

-

. for the blacks-to opt. for the wore traditional approach to , .
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educatlon. _Bonme Whlte educators also argued that Negroes

-t 'needed mare classlcal tralnlng—-that th1s would better nre-

"oare them fbr 0051t10ns -of leadershlp.& One'such educaton" _

. was Wllllam.narr1S' Un1ted States Commlssloner of - Educ;tlon i .
' who\ in 4899, stated - that “educatlon, 1ﬁtellectual and moral
’1s/the only msans yet dtscovered that lS always sure ‘to help -

oeonle to- help théngelves." 15 In 1895 at Atlanta'Un1vers1ty
»

' ////’he had th1s pronhetlc atatenent to say . . ,
e - - ‘As-our civilization is largely dennved from the Greeks
- - and Rorfans’, and as Negroes of America.are to share-
> - .. , *it with the Anglo-SaxXons, it.is very 1mportant .

- .~ that the bright minds among them would get acqualnted
. L w1th it, as others. have donq, through the study -
. - of Latln ‘and Greek. This“is the more necessary,
L ey > .~ since, with-the advance of civilization and the.
) - devnlopment of machlnery, the proportion-.of, manual
- ) laborers in every, community is steadily d1m1n1sh1ng,

- . while the proportlon of the diregtors of ldbor and,

W T T other "brain workers is correspondlngly 1ncreas1ng.

N : Uncomfortéble stlrrlngs of dlscontent were manlfest among A

. - numerous egments of the black populatlon by the turn of the
' A contur§, and even Drlor to that time. Whlle indastrial
, ‘G‘v - - ’ S
educatlon was malntalned, efforts were constantly’made (and

o somet1mes~successfully) to 1n09rporate into the’ schoof‘system

~

the tradltlonal three R's and into. the colleges a truly
liberal type. of educatlon. Horace Bumstead, white pres1dent

T . of Atlanta Un1vers1ty; correctly stated in 1905 that "We have .

rd

too- 1ong made the m1stake of regardlng .the race asfa homogeneous

~—-— - "'mags instead of recogn1z1ng the d1vers1ty of its dlfferent.

.o 6
classes "17 He contlnued "The masses .may not be able to

o~ o vy
a

. go to college, but. they may Send their representatlve to

college, and when ‘he comes home they w1ll be wise by proxy.

. ;: As it remalned for’ dashlngton to endorse- the earller

<
y s
. g
N 4
PR . i e
.
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‘views espowsed*by Armstrong, S0 too/}t remamggd.ior a leadlng

13
4

-olack‘lntellectual to attempt tq accompllsh some of'the suggest- 4

LS ' ’ ‘ -0 /
1ons put forward by Harrls and Bumstead. Tnat .man, of course,

4 -+

was W .B. Dub01s.. The long conflict beﬁyeen the advocates ofﬂ
., - <
J 1ndustr1al educatlon llPe Booxer I. Wash;nvton and those es~

L €

Dous1ng class1cal educatlon 1ike W.E. B.xﬂub01s is tq;famll1ap

% +

to ;epeat here.' Clearly the fallures of the speclal educatlon :

aQ S

movement contrlbuted to the rise of the so- called New.Negro. .

-~ L

* o~

LY . ot - . ’ ‘t

.

T As Bullock has stated - - 2,

(3

What was® latei to be called;the 'New Negro' was.

T " sbeing,shgped- and,through the llterary efforts of

. v this,new breed, -America's black .people were fto« .

A 'find a new concentlon of themselves and a deeper

o " spiritual orientation.... The historical sig- - T
T nlflcance of thi.s movement rests not solely upon -
" the literary talent that, it revealed but also .

=/ upon the' change in.the Negro's intellectual . .ow

. convictions wulch it symbollzed The change was .
- . fram an attitude of compromise to’ one of’challenge.
il . It méart that the Booker T, Washlnpton philosophy -
> that had sbprevailed for morye than a generation. had
. ", beer¥: coqgemned and was to be reJected by the Negro
o -masses . i

<

-

We could perhaps add°tqat iv narked the coming’ of-age of the’“A

teachlngs ovadb01s-—so conCLOely stated in Bouls of Black

o‘ ? ’

v ’ '
o]k 1n_ﬂ90 . %n 4904 D\hOL re;lgned from the Commlttee of ‘.

¢ Twelve which Washlngtalhad assembled and once agaln crled

-

out h1s faith 1n the essential educatlon of the talented

tenth. = ¢ \A ,g;i SR S
' Soon after res1gn1ng, ﬂub01s called togethe” a selected
{.

=
‘

. group of black leadels to. meet with him near Buffald, N.Y.

.

1n,July, 1905. This "Nlagara,Movement" "was to become the
‘most effective of all’ the Negro;s attempts to secure equality

for h.imself.'"‘,19 {The Natiocnal Association for the Advancement-

a.” v ,

-
s -
in .
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-p: ofbbolored People wag founde@ in 1910 and a maaor shlft in strat-

oy began tb evolve. It should be emphaslzed that. at this .o’

polnt 1n tlme the 1mportant shift, as far as education was -

concerned, was’ a break'W1th the phllospphy of Booker T.

»
¢ .x‘o’ .

-
. Washington. It wa's the beglnnlng of a new period im Whlch

P

serlous attempts would be made to educate blacks in thef

* \

, normal estabilshed Amerlcan fashlon--ln the long range hope

that perhaps some of the negatlve ramlflcatlons of Andustglal* ’

educatlon would be eventually ellmlnated. ‘The battle, of

o course, was just beglnnlng.

The 1nnumerable legal challenges under aken'by'the-NXkCP
are knewn to us all..\Sufflce 1t to say,,at this tlme, that
whereas the turn of\the century marked the beglnnlng of" the h

Fradual replacement of the Washlngton educatlonal phllosOphy

. w1th that of - Dub01s, 1t wa's not until.the 1950's thab the

' effects of‘the long*and tedlous court battles began to be .

.

~offered blacks was far inferior to/that offered wnltes—~

hi

‘penditures were stlll rampant. The quallty of the education

< » H

L4

from elementary school through cGllege in both the South ‘and

G -
L

the. North S "} ce,

- . (2

Ue are only twenty years beyond tﬁe end of that ‘era. knd

“in. educatlon, these most recent twenty. years have not marked .

L)

. the Onset°of:the best of all posslble worlds——not when it

-

3

comes to %he educatlon of black youth Industrlal educatlon may

have ceasedvbelng the accepted phllosophy, but how many hlgh

school counsellors'stlfl adv%sewblack studéhts to.concentrate -

Ly 5 - .

-noticeds Untll that t1me w1de dlfferentlals 1h school ex-

&

i




on commer01al rather than college breparatorv Drogramq——before

1ooxrng at their academrc*records? Ao 1ate as 1966, Huyck, o .
i P .

basg lng his comments on a 1964 U.S. Office of Educatlon survey, . ;

noted that "nger proportlons of Négro pupils thanoof white °

pupils have adequate books, laboratories, and gymnasiums.. .
L4 I . . . “‘ ’- . .

- Peachérs in Negro schdolsihav@ had 1essvacadem;g,exp03ure ! T
N ‘\and are 1ess-moBile. Negro schoole have more classes with

low IQ puplls, they have fewer accelerated or college prep-

aratory currlcula and fewer opportunltles for 1nd1v1dua1 and . ' .

» f _'("" e

group expre351on (music, journalism, and debate )"2Q Ther \ e

< T Tis lrttle ev1dence of any 51gn1flcant progress since 1964, . -

o -

L Indeed the Dlstrlct of Columbia 1é>;ow verv proud of the . ) e
S 2 ‘ S
e fact thatdWestern High School, bepgi ing th1 Fall of 1974 -

, : . \ 7 =
offers for the first time concentratlons in such‘areas asﬁ* .o

(4

_musi¢, fine arts and drama,
. 0N

.Two questlons were p051ted at the outset of this paper.
.,, - /‘ .

xﬁﬁe wag "Is it aDpPOprlate to thlnk in terms of 100~yearq°’

o “

. Did “the end‘of the Clv11 War mark a. new beglnning for the

&

T o1
o nlnetee%tp centuny Negro in tern< of educatlon°" The_reply T °

‘1s ‘an. unouallfled and reooundlnﬁ NO - It was not untll the .

e

early twentleth centur“-tmgt the chains of the industrial

o v ~ i . Ps

V4

educatlon concept even oe@an ‘to pe removed; it was-not until

"after the 4954 uunreme Court decLalon that any serlous attempt

was made to at. 1easu equalize expenditures for schools in’

7’
<

the South. It is only now that attention is flnally chussing

.., oo . . '
on the quadity of the education of .black youth throughout the .

’ . ~ * / - ) N [ :‘
. wnation. , : .- ) S _ .y :




Ciea Ly the Unlted States has a lons vay to go before

-

LS
L bmollsnlng tru1" nlgh,quallty'education for the majority

-

" of its black‘citizens, be it in the South or in the northern .

> o -: . . .- .
ghettoes. Cahill and Pieper, in a recent articie in Phylon -
. el 1y L0,

» -
- ~ s ,

- . : e - o= S . . N -
-- have this to add:- '"...thére remzins t e .very. real problem -
~ 4 i . -
of quaiitétive cdifferences within fhe leducational system, .
R I, . . -
"particularly as they msy afféct the opportunities for nost-

- o -
“ M . . > ’ ':“ . /]
.~ colleme graduste schoollng and entry into the professmns."2

e 7 . ., - . x x
- Before turnlne.to'demographlc cata, we should glance

. ) . \\
brief] v at a nev paenchisnon that is cau51ng much concern \
R

for blackc and whl e 1]1Ae——aff3rmat1ve actlon. ”hls ro ram
.p g ’

co deoplsed by someé fnrtlons of other ethnlc grou“s, may well .

-

be’ thé weaoon that is needéd to finaldy break the long range

-

1ntergeneratlonal effects of what'hyrdal referred to as the

©

"3010u3 clrcle.22 _Despite the ‘heroic efforts of groups 11ke

the NAACP, the Urban Leaguq and, others, the 1nherent racism

- B ,,r;

= -

of m anJ whltes, t111 makesilt“extremely dlfflcult for a

s % :,

nronerly oualrrled black to aovance and succeed within the

,system. Few Amerlcan°enJoJ dquotas, but 900 years of slavery

and erfdom may requlre the ude of quotas until the v101ous B

01rc7e has been overcome. z o ,
5 - > . .
5

However, there have been grQss. abuses of affirmative

. -

action, many attrlbutaore 1ron1cally to the lonﬂ held stereo—

. .

-

types about American blacks. To manJ well 1ntended whités,

young black students are nof sunposed to be 1rte111gent. For

some¢ culturally deprlved 1s synonymouc w1th 1nte11ectually

deprlved. This has led to some peculiar developmentsf-ﬂot

- . . “ >

? v

< ) 1?) z - . ‘: .*:




to the "advantage of blacks., Thomas Sowell, im his Pecent

cohtroversial book, Black Education: iyths. and Trapedier

exolalns it well: . . .
. ﬂany of the current~&cadenlc pollcves toward black .
- studentc revolve around-a central myth which_has
> : ; been - elﬂborated into a whole social. theolo*y The,
’ 7~ main characters in this myth are (1) niddle-cldss ;

Hegro, aho'hds lost his 'true' identity; has not =~ -
1rea1,concern for nis neonle, does well on white.
. hen's tar<s because he is only a black white man,
~ . himself, and ‘wng-will bursue his own narrow seli
interests rather than the advamcement of his race--~ .
as conbtrasted with (2) the 'real' black man, '
- 'proud' of his 1denu1ty, ‘cogmitted' to the advance-
ment of bLiack people, whp is too sheeped in his
own culture to scorz well on white, culturally
- . ‘pidgsed tests, but who has 'real' abilities, and
e - ‘who will put his educational and. other opportuai-
tles at the'%erv1ce of his race.29
: oowell then goes on to 01te examnle after example of truly
qualified blacks being rejected from elite colleges and
T universities solely because of their high“SCOre§, while some
far less prepared receive full tuition scholarships. Even with-

£

in contemporary,. well-inﬂEnded programs like affirmative
actions, blacks face the stereotypes long attributed to all -
:members of the race. Affirmative action, and other programs.

N .intended to aid blacks arc necessary. Perhaps Sowell T

eﬁ;gerates, but it is important that anti-intellectual dis-

‘crimination not te part of such programs. . ;
The first cent&ry away from slavery has been fraught

dlth dlfflcultles obctructlng black attempts to better them—

"selves educationally--the first step towards overall social

progress. The vicious circle has been allowed not only to

£

¥

' operate but, in fact, has often been encouraged to become

: ever more vicious. Even this cursory summary of the past~




that They just don't care about educating themselves like

one hundred years makes a mockery of the often heard comments

some other groups do. Why don't they do something about it--

" pull themselves up by their own bootstraps." American blacks

>

- ) - - A
,have had and continue to have an unabiding faith in education.

The record on that is clear and, as we shall see, despite

ali the pitfalls, deliberate and otherwise, there has been

fhcre@ible progress quantitatively if not'quaiitat%vely, at

least in recent years. Progress,Ait,sgguld be fdged{ thatr

occurréd,despite 2 system:that did evé?ytﬁ&ng in its power

to block it--again until very recently. ' -
The hgmographic Aspects of Education

. < 7
Befg;e any group ¢an attain a fairly high level of ed—’

,ucaflonél dttalnmenu; the proportlon of its youth attendlng

s

school must also be 415n. Even before tn1q~can~occur,

illiteracy must be almoqtrtotally eliminated. ¥With th;s in

‘Jkind this demograohic analysis-Will focus first on illiteracy,

then on school enrollment and finally on educational attain-

- . .
!

ment. -

In this comparison of black-white .education, however mea-

’

sured, a oa91c dlfflcll“] in maklng statistical comparlsons should
* /

be kept in mind. JIt 14_murh easier for the thressed _group
>

to thlblt clgnlflcanu percentage gains then it 13 for the

advantaged group. Far too often authors relv solely on per-

ceutage increzces to document their ooncluelon that dlfferentlals

between whites and blacks are disappearing;. Ior evample, while

¥

=rz

Y
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- T 2?8 median mean of black famllles was but S percent of that

of their white counternarts in 1952, this had 1ncreaaed’§b .-

- -

&4 vercent by 1970. . } owever, the actual difference” beirween ' .

-

U ‘he races 1n do llars and cents earned had in fact increased -

" Tfrom ¢2 , 846 in 1959 to #3,957 in 1970. - Incidentally, even
- this kind of procress had ceased. By 1973, black fanili

o

incomes were but 60 nnrcent of those of Whlue and the real

- difference was 35,326. o - . : _ .

3 -~ - . .

3imilarly -in educatdion, "Increasing the level of

education . from a median of four vears of school completed to

e
g

) » i’median of six years completed is usually accomplighed more

' ﬁ:aﬁiaiy than increasing the-méﬁian from say, eleven years to
’éhirteen years."24 Thus blacks, heiﬁg far behind whites in

) educétion histofiﬁaily,_can’be exnected to register sub-! .

———— oo - - L e s - ———— R .

qtantlal so—called édvances. It remalns to ‘be seen 1f these
Y = - - R

» . advances are in fact -eliminating thé differential in quality -

S

-

as well as in quantity. - i .

P -
. 3

Illiteracy: The primary «ddimension of education is

-

e whether a person can read or write in some‘lazéhage. Questions, .

- - -
- . .

. - on iiliteracv were included in the Census as early as 1840, How=
ever early ‘data are of dubious auallty and thls ana1y51s .
beglns with the flnd*ngslof the 1880 census which 1nqu1red as
to whether the respondent (aged*jo or over) could either

‘read or writes Iiliteracy was defined as the inability to

write regardless of the ability to read. -4s ¥olger and Nam
: have pointed out, "since the data showed, thst nearly all ,
: : ' L . ’ |

persons who were:able to write could also read, thé different |

- , - v ‘

3 - . .
. 4 [




o

definitionz did not greatly affect ‘.:heAstatistj.cf,."'25 Zhe

. . [ . .
question wae included in all subsequent decennial censuses

* through 19:0. With the almost total ellmlnatlon of ilkiteracy, . N
the question has not been 1ncluded in more recent censuses

although occasional speclar surveys have 1nqu1ted into the 4 ..

r
-
T -
-

topic. : .- . ) '

e

In 1880 70 percent of all blacks aged 10 or over.ﬁere .

1111terate and 1n the souch, uﬂl: propcrtion ‘resched 75¢

LN

percent. By 4900 it had,dropned to less, .than 45 percent 50 .

" percent in the Ecuth. The plghest 1111teracy rates in 1880

were found ¥n Georpgia and Alabama (over 80'percent). By 1900
& N ~ -

the rates in Georsia and klabama were under 60 percent. In

3 compAarison, about one in ten of the United States white .

2 - ~

b
nopulatlon was 1111terate in 1880; sllghtly more than 6 percent

-

. %.in 1900 Ahite 1111teracy was much hlﬁher in the South where

.

*

He 20 Dercent could not read or write 1n-4880 10 percent in 4900.

-

-, S ;
: The improvement in two decades is remarrable 1ndeed A
\_ -

and fives strong eV1dence of the des1re on the part of former

-~ =

slaves to recelve som» educatlon——be it 1ndustr1al or trqdltlonal. a

-

This ‘is especlallJ markKed when looklng at ‘rates by agé in 1900.

‘Folger and Nam have remarked that, for the natlon, "the marked
r

g changes in opportunities for Negroes to recelve formal ed~ s
L ? ucatlon webe reflected in the strikingly differcnt 11teracy

P . -

rates between the older and the younger groups.' w26 The s1t- i

_ &

uvation was even more dramatic in the South. Among those

‘55 and over, whose "education" was presumably completed .
. v > . 2

prior to emancipatiom, about 85 percent remained illiterate

€

17"
{

-




at the turn of the century: But onlv 52 percent of* those

aged-40—:+ cou;d not read or write.

@ . The decliné in the;number of illiterat. blacks continued
- " .

in the twentieth cehtury. By 19350 less than 20 percent of

- <

southern‘blacko vers 1111terate and only o percent. of thoqe .

R —— - -

10-14 could not rend or write.” This compnred to 5.7 percent
among native born white southerners. Interestingly, for the -

entire natien in 1940, while blacks had sifnificantly higher .

’y

iiliterécy'iatés;than 5%ites'(46.w - 3.0), they:nonetheless
had lower rates than such whlte foreign boin ”roups as the .

Portugue9e3 Itallans,-uyrlano, Lithbanians , Poles, or

-
. %
- 5
- -
» * -
. . - \
a3 s

Data from a 1969 Census Bureau survey ,showed that for .

Albanlans.

L

.

the nation, among personé 14 and over, a mere 0.7 beyceﬁt of

. thé~®hites:were-illiterate;compared—to;536 r

S biecks, "YWhile the latter remained. higher,

N ma jor accomplishment‘inéa relatively short period of time.

percent amonc . -
i

t represents a

R

Ai y bree wxote in 101’*6 - "4 single index—-the reductfon

&90018 at wor« 1nve wrousht miracles in three brief geners- . .

tions."?? - .. i o
’ It should he neveruneLZ emnh ized that 1111teracv

s k]

is but the basic meaaure of educatlonal achlevement To

- -quote Folger and ham: #I1literacy, as usually defined, ' ,
-measures only the lower limit of what might be called the

inability to communicute the written or printed word, and

e i
. . , . 6

EMC . - , . N 2 . - 7 ’ ) »‘

I . ‘




xt deseribes only the varest minimwn level of educationali

{'.
agtainment of the population."28 Thus the concent, “func-
T R 2 -

tional illiteracy," has become mére important and has been

-

dnerationally defined as having completed less than five

»

-

- ¥Years of school.- « .

-

School Enrollment: The rapid'decline in illiteracy.

~ras pmached by an equally rapid increase in chool attendnnce

'd

- - > _ k4 “J - = .
by blacks. Here, however, regional differences have been .

-spnstantiai."ln the South, less tr=n 10 pepcent“of all blacks

-,

“between five and twenty attended school compared to 35 percent

.-

for whites in 1870. By 1900, 30 nércent of the blacks were

ia school comnared to 45 percent of the whites. The imnrove—

>

ment continued -into the twentieth centurV and by 1910, 43 7
percent of southern- blacks 5-20 were attending Schooi and
58;3 percent Qi the whites were enrolled. Infthe brief
s%én;of 15 years the px onort1on_oiiblaek_childrﬁg_lg_ﬁghgp1

! nad risen from leqs than 10 nercent to well over 40 percent——

» remarxable achievement especially under "the conditions

.. . e . 3 - L4
. previously described.

*

Conditions were far superior for the 10 percent of the.

-

black poonulation living in the North as figure 1 indicates.
Even in 1870, school age blacks living-outside the South-
were‘four times as likely to be in attendance as southern

blacks, in 1900 the en*ollment rate in the South was only

z

60 percent that of the non-South. Southern whites also dld‘

-

not fare very well in comparison with the rest of the nation.

The South, as a region, has nistdrically lapgged behind in school

B

*

attendance.

I

19

Ny




19
- . By 1950 well over hatf (58.5 percent) of all Soutlern
= S .

black children were attending school; two-thirds of all

» - -

. whites were in school. #specially noteworthy was the f-ct

that over 85 percent of those aged 7-1% were in school

(9=.4 pércent for whites). Indeed, by 1930 the differences

- -

between bIlacks and whites were small up to age 17. However< -,

the proportion of whites aged 78-20 in school was almost

double fhat of blacks indicating that college attendance

remained a very limited option among blacks. Nevertheless, ‘the

gains ‘made between 1870 and 1930--in a period when first 4

2

. 'industria} education was .epphasized, and second, entirely ,

discriminatory expenditpfes resulted in poor academic conditions—-
- $ 2

. rank among the great achievements to be.noted anywhere. To -

be éﬁfey the quélity of the education was admittedly inferio?.

Thus, although Iess_thaﬁ nine'percentage points separated .
£ > T . .

the races in school enréIlment”by 1950, the quafitative differ-

——al *

. .V‘:ence was undoubtedly Far mpre sienificant..

5 —

progress took place and by .

FA

Outside the'Soutﬁynsimilar

- T—

. o { v
9%0, racizl di}fe:ences were not substantial. However

cks ahd whites living in the South were less likely

to be attending ‘dchool than their northern counterparts.

1

_ Inmting the improvement in enrollment made between 1900

and 1910, the editors pf'the monumental work, Wegro Population

>

* in the Un¥ted States: 1790-1915, concludéd;’
¢ 'Reviewing thepsituatién as a whole, while it is
> true that the proportion of Negro children not% in
school is large, not only in rural communities, but
! even in large c¢ities; and although in the South,

«

=

S




B * ' be “in the bouth, including 216,872 children 5 to

" with age 4ﬁ, vh° nronortlon enrolled 1n sohool began to drop )

‘1Q percentage p01nus below the proportion oguthe total pop-

»

- . the prOportlon of Negroes not in ecbool greatly . <
exceeds the corresoondlnganronortlon of -whites, N S _
- ,,stlll‘uhe data for school attendance oresented in
this chapter establishes the fact of rapld improve-
. . . ment in the condition of Negroes in the South. .
- - That there should haye been an increase of 567,24> . ., .
"in the numher-of‘Negroeq in*school in the United
States in 1910- comﬁared with 1900, while the increase —
.in population of cdrreSpondlng age was very sllght,_ 2
. is 1moortant that of this number 533,506 should™
9 years of age, 1is most'significant Should the =~ - .
: ~ next census show a similar advance, the Negro ~
~— ———— race-in its-school_attendance will _not stand far

7 -behind the white.29 , . : -

P

Such advances have been noted but dlfferences, though narrow-

< — {_,

ing, ner41st to the present da¥ - throughout the nation. How-
‘ ™ e

ever, since 7950 these dlﬁgerenqes'have been llmrted;tgvthé

upper- Gpdss - As Price noted after examininé tlié -1960= Census C ~

- -

data foxr the South: "“romeaves 8 tnrough 12, 98 percent

or more of each aﬁe group wAas enrolled in school....Beylnnlng : -

much’ more. 1dly for nonwhites than for the' total populat:on,

and by are 17 the proportion of nonwh:teq enrolled was nearly

e
-

ulation enrolled."-? Price also-noted that a larger proportion’ .

&«

of blacks aged 5-6 were enrolled than was‘neted for whites--per-

haps due to economic conditions forcing -mothérs to seek full-
> — Lt .

time employment. Indeed, economic conditions perhaps accounted y.
. 7 A M . . . .
Do X - ' - ' o .
for.that phenomenon at one.extreme of the age soectrum—-that is,

S

1ncreased enrollnent, as well as for the lower enrollment - L

at fhe other‘end as black youth'~ dropped. out of school 1n ,
\\ . -

large number 1n\se1rcn OL any type of Job.

The data on sohoq\ enrollment from the mnet recent Bureau

~ . ’ e

N . \ . PR
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Pt

. P -
- . - » . / -

= © 7 of she Census surveyd seem to indicate at first slance that
k4 B * -7 .

.

the predicti 0£-1910-has céome true. Whiie 54,4 percent of

B < - . ”
adl blacks aged 3-5% vere enrolled in school in Fall 197C,

‘n

4,2 bercent of the whites of the same age were in school. »

In"the Soiibh; the'respective.probortions were S54.8 and 50.7.

z

o+ . . ilowever except for those ased 4 in nuvqery schools, the ..

proportion of whites. attending school was preater than that

of blacks, . The reaqons for thic. apparently contraalctory

: statistic 1lies in the d;fferenb are structures of the two

o . .

e f groups--blacks bglngﬁslgnllicant”y younger. Dlrrerences,

N R . " N : . . PR
however, were minimal through age 17 thus 1nd1cat1ng some

\.-?\' - .c‘ . - . . - ) ) T 2 .
-- improvement over 1960. Beyond that age, differences grew

>

T et i | S : -
again attesting to the fact that the very young (now of

nursery age) Dbenefit-fron Headstart programs (economic

rd

fﬂctor),*whlle the proportion 501n5'to college remalns below
that of whites (economic géctorD. There nevertheless has’
. . ) -

been improvement in recent.years. Close to 2076 of all blacks,

gy e cmw e =

j;4~;~~~»ﬂorth and - oouth between 20 and 21 attend,qéhool “fot too

- :’ '-"’t.

" far behind the %0 perceat amonu,whites. Wlth each/dééa B

L ; , ‘X et . ),... v\a..“ri“*)v 3
o some progress is to be noted”but to: thls date, dlfferences !

e A ‘ 3 ) ‘.' -~
in school -enrollment remain. D . , o
7 o , - oo . ’ ~

" " Changes in' the proportion of blacks 18-24 not onky en-

rolled in school but actuall& aftending~college is a good

- -
.

1nd1cator of educational progress; the more so since increas-

7ingly a college degree is the t cket" to socio-economic '

. L £
o 4 - o U
advancement. , Since %955, there have been significant *increases . .
in the proportion of blacks enrolled in college--from 40'percent
. ‘. » -
- : ‘ ' ’ ~. : ' o
3 * N -
s o , .
Q ‘5 . 2,/,, <o ~
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of “those 7:-2: in 1965 to 16 percent in 1973. Over this:
) ‘«ame perloa, the proportion of wnltes attendlng college re-

4 mained 2t about 25 —26 percent s\ gestlnv that thls may be .
- ) o . o=

the ultimate goal for blacks to Ettaln. . . o

-~

rd

- The progress among black male\ has’ been especially -

marﬂed—-from 10 percenu in 1965 to 19 percenf in 1973--

z

'.whlle thelprooortlon among white naleq dropoed from 34 percent

-
-
—-— N »

te 29-percent. Again, Yowever, such encouraging slgnS'do
~not indicate the achievenent of educational parity with ,

whites. lndeed the recent Ford Foundatlon study on racral N

1nd eLhnlc enrollments in higher educatlon,showe that the

nunbel of blacks in college is still substantlally less ‘than

# =

their rercent of the povulatlon. The report notes that in -

970; vhile. wﬁltes (less Spanish sepaklnv thnic groups)

4.
-

up. 85 ‘{ percent of the toral oopulatlon they were 89. 4

S5
“9

4 “”’“pef nt of the colleve populatlon blacks were 6 9 percent of .

o
iyl - - -

*he ohderprqduate enrdllment by 11,1 oercent of the total
7 population.. Progress has occurreq ‘despite the mimerous .
:@f\adversitiev, but eodalltv”ie far from’being a fact in 1974.
When ]ooklng at the chanées since 1870 however, the
achi.évement becomes phenomenal. The dlfferentlal between
'whites and blacks has declin&ﬂ‘sgbstentially, as;exgected.
When one group begins at 10 perceﬂt, reletive lmprovement is
bnund:to occur.L But as just stated,_differences persist .
égpeoielly at,those ages wheorstudents should have the oppor-
tunity to attend college: Desblte recent sometimes noble
efforts on the part of. government and educators, the‘proo%rtion )
hog blacks io.oollege still lags behind that of whites and

. ¥ . ’ - ’ ‘20
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the . dropout raxes remaln oubstantlally higher anong blacks.

The nredlctlon of 1910‘haq not been reallued as yet.

\J’

bducatlona- Attainment: With the abandonment of the T

Censue inquiry on Iiteracy in 49%0, atten ion centered on .

edhcatlongl attalnment and .in 49“0 a questlon was 1noluded

wh1ch asked how many vears of school had been comnleted by

»

the respondent. This is Derhaps %he best quantltatlve measure

P

of sogio-ediicational progress limited-gs it is to thg adult

>

_population aged.25 énd over. It ie'EiQseiyvrelatedﬂﬁb_éccur s

T . - A . . T
pation and income and thus gives a fairly. good picture of the
9 - . . Y

> . =

. L4
- overall socio-economic situation of any grpup. -'Furthermore,

- .~

as almost everyone has completed théir education before reach-

. ) .. “Q:'a- L. - - . % . *
~ing age 25, it is a deflnltxve statement as compared to inform-

s
-

”

dtlon on occupatlon or income--status 1nd10ators that can
change at any time. Indeed as_Bogue has stated: "Lducatlonal

attalnment is the major detehmlnant of the canac1ty of a person”
to Daru1c1pate on a high or on a° 1ow 1eve1 Hence educatlonal

attainment -is the major determinant of this_qomponent."

(i.e. socio-économic status): - ' e

s L. ’
LT When discussing social progress as megsured by 1ncreased

=

educational nttalnmenu, it muot be reallzed that any quch

o

progress is xelatlve. Given the nature of Amerlcap soc1ety, it

-~ - L] ’

¢an be realistically assumed that the edheational attainment of

L

the adult population will impreve over time. A college
education today is perhaps equivalent to a. high school diploma
.some twenty or thirty years ago?"?urthermere, as the oldest

. " Homrgwre
-citizens, the beneficiaries of much less education, die off

and are replaced by the youﬁger who have had far more

"~ - B i
! . . .
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educational opportunities, the result will necessarily .’

-

' vield higher average years of schoclﬂcompleted. Such im-
a a’nrovement is noted in the table below wh1ch summarlzes the-

.1900 1970 findings for the natlon for blacks and for whltes. e

>

Looklne flrst atﬁmedlan school year completed, both4 -

© 3.

'grourr have w1tnessed a 51gn1f1cant 1ncrease."For the white

ponulatlon, the-mode moved from an elementary school dlploma

> (8 grades) to. a high school dlplom, (12 grades/——an increase

- LY ¢ .

- of 3.4 years. _For blacks ghe 1ncrease was evenbmore sub-

“

) E;fantlal—lfron 5. 8 to 10 0 or 4.2 years of school.‘ The prc— ’ e
o nortlon'w1th a high, school dlploma and w1th a'college degree"
has increased . great deal -OVer the thlrty year perlod. " This .
is true.of blacks and whltes. Perhaps the greatest 1mprovement

is to- be noted 1n‘the reductlon of.functlonal 1lllteracy

among blacks from 41.8 percerft in 194Q" to, 1476 percent in 1970.

f@“’ In™ 49&0, over 83 neTcent of the adult black ponulatlon of J
- S ST . B
the Un1ted otates had no more than an elementary school e /

at AN

ecucatlon-—str1k1n¢ ev1dence of the inférior facllltles

avallable in the flrst Jew decade of the twentieth century.

-

Propress 1n educatlonal attainment has beén made by the

B

total: oopulatlon and thlo is to be expected; but have blac{s o LT

% . . -y

gdrned in the thlrty year per10d7 There Ls some ev1dence )

-

of slight relatlve progress——ln medlan years of school for - o e

-~

«,examnle.' This is especlally true of the‘perlod between

. \\

1960 and.497 But to a great extent,rthe earlier improvements

were the re'sult of the major decllne in the: prooortlon hav1ng 4

-

had less'than eight grades‘of school. Illore recently, .




incren.as have been qulte marwed among those completlnb .i@

e
s .

;"_~ ¢dhool. .eVel, thonugh progreqs ‘has also occurred in the
blacﬁkpropOrtlonACollege trained, it remains smc ll (1.2 percent)

e comparéd'to that among whites (17.% pefcent). The nat gqinc=’
- . T lhava néé;rfed-at the lower rungs of the eduoatlon ladder,

- e - -
and fHough some catching up has tﬁben nlace, mych neelds to L

¢

e %ohe before eqﬁélity fs anhieved on the national level. o
; , urnlng to the sonth, iﬁbressjve ﬁainsﬂwere rcgistered ' e,
: - betésn 1940 and 2950, Howevsr, between 1950 and 4960, )
? Er1Lo, in his impoftnnt article, ":lucﬂtlonal Differences .

3etLeen Nerroes and Whites in the »outx" concluded that "the

“L)

‘ , eddcatJon“l 73D between Negroes and whlte° WS wideninp 1n .

eleven truly southern ataten, he noted. that whlle "between .
- * Fog L T
v ‘ 1Q+O and 1950 the medlan years oP chool comnleted dlfferentnal

by

'

1ncrenqed in but three, no lesq than seven states, w1th another L
Q

"howiné no change, registered inCrea51ng dlfferences between ¢ .

- -

) .950 end 4900., He concluded ' "We have attributed the chan 5

. in the educational gap betweon Negroes and whites in the oduth

a

to patterns of selective mlpratlon. Itﬁlq almost certaln

that this is the Pbasic factor, because there has beén an .

jv

. = lncreaslng pr oportlon of Negroes of school age enrolled in
. . N 'y ™ og ~ ¢
o

school w32 - o o : -

- . - ‘When #deing national changes, migration is not' a ﬂ

v factor; it becomes important when analyzing any sub-area of

the. nationl. Host post-war ‘studies have noted that migrants

% L

.tend to ve better educated'than'egther those femaining at .

W *
. . P

ERIC . | | L e -

Aruitoxt provided by Eic:
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Moint of oririn or thosé living at point of destlnatlon.f

>

- Ungil at lea £ the early 1960's _there had been 2 sizeable

stream of blaqu migrating out of the uouth with no comoensat—

o

ing*counterqtream of blacks moving into the region. These
out—mlgrants have generally been better educated than tnelr . ¢

counterparts left benlnd. Obv1ou ly such a pattern contrlbute

> - - v

to décreQ§ingethe.overall education@%»attainment of phe group

.living at point of origin--in this case, the South. Further-

'mcre,éif the difference among whites is not as great, fhat . 5

the 1nterr101al varlatron 1ncreases.

Ve . W -

L00n1n9 at the 1970 data forithe same’eleVenfstates

., s
14

~ sugpests that the differeﬁtial‘is no longer as 1érge as noted‘

A

. - . - . » . N .
hy vricesone decade earlier. . Of the same eleven states, only

’tyb (Arkensas and Lennessee) reglsteged 1ncrea51ng educatlonal .
differeﬁtials. In six states, the dlfference between- blacks and

white$ was the_lcwest ever recorded. Qlearly there has been
a-shift.and the increasing differential noted by Price based

on 1960 data is no, longer present in 4970. :

o~

\

Re gionAal a;ffer nces have also decllned. The tablg'below
-shows tne nronortlon of “he adult nonuiation of the South

by vearq.c?“sénool comvleted 51nce 1960 and 1nclud1ng the most

recent 1972 éurvey. T A half—year decllne in differential is

ﬂoted between /1960 and 1970. The pronortlon of college

educated blacgs 1ncreaoed from A0 percent to 4.8 percent in ' .

- -~

twelve years. How ever, the number Ulth but an elementary
= » T, ®

school education remains much _;arge—7half the black pop-

’ i

ulation 25 years of age or over*in 4972. There is evifence .
- o . -5 ¢ o

Yi’ . . »

-

-,
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"- 'f# :‘ -
of progress and of a slight decrease in differential; never-
: theless the difference remains substantial,-even in 197c.

- Returning to Price's warning that the exodus of better
educated blackq from the OOUuh was contrlbutlnr to ‘an increase
in educational differential, perhaps the cause of. the éhange
since 1960 can be attributed to the fact that the ac*ual net

out-migration of blacks was cons 1aeraolJ smaller than ever

" recorded. previously. Furthermore,Ayhile those leaving‘were .

> - ’

sdmittedly muck better educated than those remaining: their

loss waé compeﬁsated by the re%etively large nuﬁber of in-migrants

‘ who were equally well educated. The five year (4965—4970\
' nigratgen‘data show that the eduig%;onal attalnnent of those
1eav;ng dnd those | enterlny the Sduth AtTantlc division were

2 - -

. about the came. (Similar patterns were noted for the Zast~

and West South Central divisions.) For the first time, the

oouth d1d not suffer from. the exodus of better educated

~ -

Dlﬂﬁis to other sections of the nation. Aq the follownng

tqblef 1nd1cate, the nroport10na1 educational dlatrlbut;on

]

of the 4970 blde popula ion of tne South Atlantic lelglon

- ”ould have been the same if no one entered or left between 1965

’ and 4970. o ‘data are available Ezr the first half of the
:dedade, but presumably this cbanging battern‘beganiearlier in

- the 496@'5; Recentrevidence supgests that it is continuing

into the 1970's with even some hint of a positive net migration -

- of blacks into the South for the first tlme. Furthermore,

the scant data 1ndloate that theer may be better educated /

thanAthose remalnlnﬂ in- e1ther the North or the uouth x*~

-
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-

7
-

~O
- O

- it also dramatically illustrates the apparent generation gap

- 4>

fepeated reference to the remaining large preportion cf

- -

woorly educdted blacks has been mnde. This assertion warrants

- ¥

-
Ea

jurean oi the Census survey °

"

‘nrther investigation. The

of March, 1972 provides some clues to its understanding. The

. .
male population can serve ag an examnle.
‘ .

* al ~ttainment difference betw=2en .outhern white and black

4

The median education-

-

maler: 5 and over is L, years. The difference among those
2f—aiii is a mere 1.5 yenrs:’ ¥or the nafion, the respective
.- -
‘differenbes are Z.+ and 0.7. This reflects the major advances
'thg; have_taken place siﬁce the enrly 1960s. ‘Tﬁue, 23 percent

>

- A
? oy . - . - Fr - L7
of the younger adults in the Jouth still have less than an
<

<

eifgnth grade education; yet this is = far cry from the 82.8 per-

.

, ~ent amonfs, the elderly males. Jmprovements have occurred

. - <
in the white-population as -well, but ﬁogyto such an extent.-

==
J 4 »

.t . - . - E
This change most dramatically illustrates the progress that

- lLes taken place since integration of schools in fact occurred;

>

. that must be present to a much greater degree among blacks

than anong whites. ) .- .

»

Has improvement takern place since 18707 The answer is

a1 e

#ias the rap between races been eliminated? The answer-

i- 1%, aY¥though it hag been‘reduced. It must be remembered that

v#iite pooulation of the 3outh ha: also been historically

the least educated of all the reginns. ., They too would be

expeated to have made creat strides forward. Jindeed, one

can sveculate as to.whether the demands of southern blacks
i35 not contridbute to the improveren. and o Ehe extent of
* ¥4
LA -

white public education ar well. “ha {ipet evidence of black

»

3\' ’ ’ ' ‘ 2 ‘Cj - om ’;
’ Q ; ’ . - N ’ v
ERIC ‘ .
'

’ * -

*~




. proeweés: sas in the rapid decline in illitevacy. Then ke

-

.  provortion in school ‘showed signs of incredsing even in the .
‘ ’ ERe .
early nart of this century. TFinully; recent signs indirate

1 -

he difference ~ith winibes is deciining. To a considerable

ct

Y A ashbent this is due o (7) inereased school enrolliient allowing

for 3 .better educated conort Lo enter the 75-74 age proup in

L-a
9979 than in 4960; (2 and in the South, to the rather sur-

nrizing chift iq}migrétion pabterns among hlécksf_ The actual
‘number declined in the 1960s zud mor% important, it did'nég b
° H
- . nesatively affect the sduzntion: ). attainment of‘the region.
whatévo?.meaninnful progress ﬁiat has-occurred in the

* - .

. nation has occurred in the aquite recent past. *Black "catching

4

. . . , '
up" is a recent phenomenon. Yet the overwhelming embrace of
education by blacks since the opportunity was made’ available

o them is equally evident in the decline in illiteracy and

»

the rapid increase in school enrollment. Despite the legal

{ ’ ] - . . -,
and extralegal parriers which were maintained both in the
. % 2

- *

_ South and the Hirth, blacks nevertheless availed themselves

-
of the crumbs offered them by the white power structure. The
contest is” far firom over--and that_contes%)will be waged = -
equally in the HNorth as well as;in the South. The proportion

- of blacks in college remains significantly below that of

whites. Yet a recent survey of the plans of high school.

.

seniors throughoyt the nation. showed that about as manyAblacks

~

and whites planned to. enroll in éollege—-45.6 among whites;

Z .
4% .8 among black:st."6 ‘Whether these plans will materialize
. £ ”
U f

|
!
%
-,
| >.
{
\
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- - : . hd
-

remains to be seen.

On the other hand, the recent-disclosures from the Bureaun

of the Census, especially with referénce to income differenti=ls,
. . . i 4 coe
indicate that“perhaps a "plateau" was reached in 1969.'7 Since

“then, and c6éinciding with the periéﬁ of the Nigon administration,

-

. -
little if any’conti‘ued progress ?as been otsgrved. It may

well be time for another massiveféffort by well intended

" blacks and whites to achieve racial parity in education, in

occupation and in-income, once and for all.

e

*
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Source: U.S.

*Tlliteracy in the United States:
No. 217, Table A. -

-

R
TABLE I

Percent Illiterate in the Populatlon
by Race: * United States 1870 to 1969

(Data for 1870 to 1940 are for the pop-
ulation 10 years old and over; dates for
subsequent years are for the populatlon
14 years old and over) - - .- :

-

s

Total White
20.0 - 11.5 B
17.0 v SRR S
13.3 g . 7.7 .
10.7. ' " 6.2
7.7 . ) 5.0
6.0° . k.o
k.3 ’ 3.0
2,9 - 2.0
2.7 ’ - . 1.8 .
2.5 . 1.8
2020 1.6
. 1.0 . : 0.7

h—yﬂ“

- —

A
Lo

-

Bureau of the Census, Current Po ulation Reports,
November f929"5eries P.20,
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Figure I PERCENT -OF THE POPULATION 5 TO 19 YEARS/ OLD ENROLLEﬁ“ IN

) '$CHOOL, BY RACE,- FOR THE SOUTH AND THE UNITED STATES EXCLUDING
THE SOUTH: 1870 AND 1900 - ;
) . -
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Source: John K. Folger and Charles Nam, Education of the American ’
population, Pe 19. . ’
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TFigure II PERCENT OF TAE. POPULATION ENROLLED IN SCHOOL, BY AGE

- AND COLOR, FOR THE UNIT STATES AND THE SOUTH: " 1960 -
‘ : N
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Source: . Daniel B. Price, Changing CHaracteristics of the Negro
Population, p. 195.. L : ’ . - . v
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TABLB IX

.
-

‘ . Percent of the Population, 10 years of “age
‘And over, i;li}efate: South- 1880-1930

. : ‘ _ Negro White (Native Born)
. 1880 . 10 & over - 75.6 ' 21.0
- 1890’ 10_& over 60.7 ‘ ' T k.8
1900 10 & over 4g.o - - 11.3
) 10-14 32,2 ¢ N.A.
15-2L L 36.5. o N
25=-34 bh.1 - "o ' )
35-44 5%,6‘ : - " .
PRTE . 72.8 0 T T
55-64 82,6 , .o
, 65 & over - 88.3 . L,
" 1970 ~* 10 & over . 33.3 N 75
S 10-1 2002 . . : " 5.0
o T 15-24 Co2h1- .7 5.6 .
. 25-34 -, 28.1° -7 6.2 . )
T o35-4h - 36.8 . - 7.8
b5-5l ‘ 51.9 - 11.2
55-64 T 7.6 13.4°
. _ 65 & over -~ 78,5 . ) 15.5  —
— 1920 : 10 & over 2 26.9¢ - : 5.2 .
I [ R T 9 , : 2.5 :
15-24_ 17.6~ . 3.4
i 25-34 - , ‘ ‘23.7 . o S -
;i : 35-44 »:.w‘§7’{‘é8.0_’ - 5.5 .
hs-54 39.1 - . 7.5
? 55-64 ‘55,0 . ‘ _ 10,2
65 & over 73.3 o 1301
1930 10 &-over 19.7 3.7
, ' ¢ 10-1k4 6.1 7 ‘ 1.3
’ ' 15-24 - c12.4. . 2;2
s ' 25-3h 17401 2.9 }
. - T 354y 21,7 b1
B ksosh 29,6 , 5.7 ~
.- 55-64 - - ho.3 7.1 35
SO 65 & over 61.9 v 10.6

. } . N s "">'> .- . -
, §ources U,S, Bureau of the-Census, "Negfo'Pépulation i the United
v states, ?7§0-1915", and "Negroes in the U.S,, 1920-1932" (Washingtont
ERICy.s. Government Printing office, 1918, 1934) .. , ,

IToxt Provided by ERI

- 7
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—TABLE III

,,,Sghébi Enrollment in the South by

3 Race and Age:. 1900-1910; 1930 .
Year - Aéef - Race
‘ . ] (percent enrolled)

- ) -  Negro ‘ . Wp;te
1900 5=9 21,7 = 4.6
' 10-14 - 51.6 74.0
o . 15-20° 17.3 7 T 31,4
- . 5220 T 29,6 » hs5.9

1910 5-9 + 39.5 53.1
. 10-14 " 67.0 .. 85.1

- 15=20 26.6 . - - 39.5
5-20_ 43.7 . 58.3.
- 11930 ' 5-6 - 85.6 | g 93.4
' . 7-13 . 7549 - 85..2
» N .- 114’-15 . 14{439 _‘ :; . 5507 ’
. 16-17 S 13%.2 T 22,3
18-20 - - 27.8 . 40,3
T 5220 58.5 : 66.9 .
19 % - )
\\\\\\
» '\ -

\\ - N -
Source: U,S. Bureau of the Census, appropriate tables from 1900,
1910, and 1930, _ e AN : '

L N
-4 . . N
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Source:

~

; TABLE IV

‘ School Enrollment in the United
And the South by Race and Age:

- T - - *

United States

Black White Black White’
1h.h, 12,1 12,3 11.3
67.8" 7301 © 58,0 60.1 o
 95.8 97.5 . 95.3  96.6
93.7 96.3 92.8 94,6
84.3 90.1 g3.0  85.8".
47,7\ 57.7 48.5 " -53.5
18.2 /Y 32.2 . 18.9 27.9
8.8" 15.2 8.1 12.7
14.9‘ .,6.2 ! uoo 5.0
shob 54,2 sk 50,7 .
- t 3 !
r .
.;‘X_’f’ l - TN
v “ a
U.S.Bureau of the Census, Census Population: 1970 ’

"General Social and Economic Characteristics"”,
United "‘States Summary, Tables 88 and. 131,

A

R e g aa e
) ’

Statées;
1970

LI

. South ‘.-

Final Report PCC(1)-C1

‘.




. “es 4 ‘Blackt O~ White .
" 1965 1970 1975 1965 1670
- [ é - - .
Total 10 15.... 16 T by 27 - T 25
’ “ale 10 16 19 b 3B - 29
PFemale 10 15 14 . .19 21 21
- £ ‘ " o
> ¢ ) R
- P ) v +
. ource:  1J,.S. Bureau of the Censg. Current Fopulation Renorts,
)ﬂucicl Studies,Series .. ?3 ifo. hn “The Social and lconomic
Motus o the Dlack -onulatwo 01 thr Un1+ch States, 1973%,
« ‘ - 'A . % .
s A
. . .
-~ [
A - I3 -
N - .
. L Le . ‘. . . ;: N
» . [
- ' ‘v
N § » 5 ’
i - - ) , R
-, 2t
’ - r .;:L“;
h \ . . B
’ 1. B [
’ J
- - %
£ - . . l’ .
o
"\ . ¥
- © . ]
‘\ .
’ ]: \l}C " : 3 8 - v pr
' ) g

s TADI“ v - s

Colleﬂp “nrollment of Darsons 18-24: .
’ 1965, 1970, and 1973 -~ S

Percent “inrolled .

-«

v

Tably 9.

P4

-
N
ity
-~
R4
-~
P
-
v
.
.
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: . ‘TABLE VI .
Years of School Completed of'Persons 25 years old
And over by Race: "1940-1970 :

. % Race and Year ) i
Yrs, of School " White . . Non-White
Comp;gxeg 19k 1950 - 1960 1970 19ho, 1950 1960 1970

C N
- .

10.9 8.9 6.7 f’hus‘- et & 32.9 23.7 1hr6::
7.4 15.2._ 12,8 9.1 - 29,9 28,9 24,3 18.70
29.8 21,7 . 18.1 13,0 . 119 11.B° 12:9  10.5
15.8 .17.8 19.3 18.8 8.7 i35 19.0 . 24,8

4 Hs - 15,3 22,0 25.8 . 32,2 - h.5 7.9 12.9°

1-3COLL . ' 5.9 7.8 9.3 11,1 ' - 1197 2.9 Uy

b COLL + b9 6.6 8.1 T 113 13 2.1 3.1

-

4

- Median . . L9.7  10.9 12,1 5.8

* .
.

-

L]
< AR *

Source' U:S. Bureau of‘the €Census, Census of Population. 1970 |
"General Social and Econgmic Characteristies", Final Report .
PC (1)-C1 United States Summary, Table™75., - : - g
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- - TABLY. VIT- . -
. u
- Median Years of School ComnIeted by Whites and
‘ Non—Whltes. 25 --ears of age and over, in Eleven °
. "Southern States, 1940—1970 - .
Cot . Years of School Completed
State and Color 1940 11950 . 1960 1970
Alabama: - — P . ', .
Wnite . 3.2 8.8° . 10.2 1..6
Non-White e 5 5.4- 6.5 8.1
*Diiference - 37 s 3.4 3.7 3.5
Arkansas . ﬂgl .
‘Ihi-te 804 8_07 < ¢ A9105 - 11_»1
Hon-ilhite 5.2 7 . 5.6° 6.5 - 8.0
- Différence” - 32 s 3.1 3.0 -7 3.1
- Florida , -
“ . ihite 9.3 0.9 11.6 L 122
" fon-White - > 5,2 g 5P 7.0 8.0
'Di{geience 4,1 " 5.1 h,6 - 34
. . hd . '\ . . "
Georgia ) BT
!fhite ¥ 801 P 808 l\)oj - 91’1 05 .
- -Non-White 4,2 T 4.9 651 8.0V
“-Difference 3.9 3.9 Lh,2 3.5
Louisiana * 2 : 7 .
Yhite - f’).ﬂ’_.( 8.8 10.5 12.0
ion-ihite L3900 7, b6 6.0 7.9
Diiference 2 - _ h.2 4.5 4.1
}ississiopi : .. 7 . °
Zihite > 3.9 9.9 11.0 12.4
' 'Ion-'lhlte b7, 5.1 G.0= 7.5
piffdrence b2 ;) 5.0 /IS
North Carolina . s )
"~ ihite n 7.7 8.6 . 9.8, 11.1
.- Hon-Thite 5.1. . 5.9 - 7.0 8.6
Difference 2.6, 2.7 2.0 * 2.5




(cont.)

: Years oJ School Comnleted

State and Color 1950 1960
-~ Bouth Carolina: . )

-+ . Yhite ‘ : o .10.3

Hon-ihite . : . * he5.9

- Difference : b4.h

Tennessee
ilhite

Non-¥hite_

Diff

" Pexas
hite

Hon-<lthite
Difference

-

[-4

TJirginia
*Thite 4
MNon-thite
Difference

-

. -,. (a) vUnderlined differences indicate an increase in'th?/iducationél gapi _
- % . ‘ \_-L‘E

-
i
H
1
i

Source: 1940-1950 Daniel Price, "Educational Diffcq%;tials between

Megroes and Whites in the South" Demogrephy Vol. 5, No. 1, 1968,
‘Table 1; 1970 U.S. Bureau of the Census, Census of, Population 1970,
"General Social and Economic Characteristics" Fing} State Reports.

” x : [ > ’
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TABLE VIIT

,.\

i Educational Attainment for Persons
Aged 25 years and over by PRace,

- South:—- 1960-1970-1972 .
Yéars of School © _*1960° . 1970 1972..
Completed 1 : White Black Wthite Black . White Black )
-8 - 27.7 593 19.6 43.1 16.4  39.8
8 © 13,9 10.7 11.0 16.2 10.3 9.6
1=3'HS - 18.8  _15.1 ~ 20.6 22.5 16.9 22.8
14 HS ; 22.7 8.9 . 27.4 15.5 33.0 19.0
123 COLL, 9.0 2.9 - 10.5 4.1 . 1.0 40
4 COLL + 7.9 *. 3.1 10.9 = 4.6 12,4 4.8
Median 10.3 ~ 6.7 11.8 8.7 L1220 9.1

o= »

L]

¥

Source: 1960-1970 Edward E. Cahill and Hanns Pieper, "Closing the Educational
Gap: The Scuth Versus the United States", Phylon, March, 1974, Table 1; 1972
U.S. Bureau of the Census, Current PQ?ulation Reports, Series P-20, No. 243,
"Educational Attainment: March 19/2." Table 8. - '

«
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TABLE IX

- -

Educational Attainment of Blacks 25 years of age and sex
in South Atlantic Division by Figration Status: 1970

Born in Division
Living in Division
in 1965 & 1970.
_ ("non-:igrants")
Years of School

ot in Division
in 1965 but
Living in Div.
in 1970
(*in-nigrants")

in Division in 1965
but not living
there in 1970
(*out-migrants")

Complected ‘
8 & under 48.0 19.6 21.5
1-3 HS 25.6 22.0 25.6
4 HS 17.7 33.7 ° 31.2
1-3 COLL 4,2 12.3 10.5
4 COLL + L.5 -12.4 15.2
Sourca: Derived from U.S. Bureau of the Census, Census of Populatien:
1970, 3ubject Reports FC (2)-2D, “"Lifetime and Recent Hipration" -
Table 13. - - ~ < ’ . ~ -
* )X
\K
N\
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. "~ TABLE X

‘ ) Educational Attainment of Bla ck Population
— , 25 years of age and over in the South
Atlantic division in 1970

A ‘ B
Years of School No. of Persons (%) No. of Paersons (%)
Completed -~ B _

" 8 & under, 1,063,430 (46.5) ..,* 1,067,779 (h6‘.5)
1-3 HS 580,204  (25.4) - 584,685 (25.4)

I HS 420,620 (18.4) 423,810 (18.4)

1-3 COLL 105,462  (4.6) 105,894 (4.6)

L cOLL + 115,650 (5.1) 118,073 (5.1)
Total 2,285,366 (100.0) 2,300,241 (100.0)

A= The Actual 1970 Population

P

" B= The Hypothetical 1970 Population assumes no migration in 6: out -
between 1965 and 1970 .
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