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. - . Introduction - -
b ) #%y - -t
* -7 . It is a plewsure and an honor to be. a part of this -
J

. -

significant Conference honoripg our most prolific and

» - *
- s N « L.

prophetlc scholar artist, W.E.B. DuBOis. 7 e . '

. Y

¥

Su;h a,conference on the American Black o offeryg us

- = »

S . \

. an excellent opportunity to re-examine and re-emphasize

- E - * ) P, .

T J some of his ideas anq,strategieé. As Joyce Ladner has
- - <

- " L -~ ~ -
- - -

. ., statedsso weli ~ .
. - < «~ - . 7
- : ) Tl k] . -
- Blacks are at a juncture in h}story chat N
. has been unprecedented for its necessity - 3
to grope with and clarify and definé tke
ctatus of our exlistence in American society
" (Tomorrow's Tomorrow, P-. b.)
- &£ —_
= - ~ - 2

We now haNeehore black people in traditibnal . ) .

- -,
” 1 -

positions ‘of power than any time since th%é?econstruction.——

. i -
N -

- more elected officials at, every level, especially in the -

- - H

“ v )
South -~ mayors, school sugqxintendents, college presidents,
«. deans, faculty at, all sorts colleges and un1versxtxes. As = ¢

. -

» bhlack scho]arsz we have an oblxgatnnn to prqvxde these

- v . - R
people with new atguments, different- rationales, more : -
. -6 7 = ) )
‘. accurate data, better theor1es amrd hypotheses €o thht they

‘will have a basis’ on which to develop new, and hopefully ) ES

’ more effective, policies “and programs.
- - - > - v -~
Al v
Y . E-d
I offer my.remarks toward that end. . i
° " hed -~ = k4 * #a -
-, ‘ -~ - F
’ 4 ' ¥ " - X
. - - 4
, . e . .
4 ) ’ oot n . s - ®
- - pa ‘5 -

Q
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Let me begin with several quotations that 1 feel

v " will provide the.frame of referénce and backgrouvnd for

t- my remarks.entitled: A Re-Definition of Black Folk:

-

s
e P 3

Implications for Educatipn. - . . ) -

- ‘ . . L. ¥ ¢ R L —

R . (2 .

~ Firpst, _The Negro is a sort of seventh son, bornm ..

. . Wwith a veil, and gifted with second sight ] .

) i this American world, -= a world which o B

. . -~ yields him ng true self-consciousness, but . .

. only lets 'him see himself through the )

-~ . revelatidn of the vther world. "It is a
. ) peguliar sensation, -this doublefconscidus- . .
. - - ness this sense of always looking at one's .«

e, . self through the ey®s of others, of . .

. " measuring one's soul by the tape of a -~ . .

world that looks on in amused contempt and o

pity. One ever feels his two-ness,.-- an - ' .

] American, a iegro: Two souls., two thoughts,

- two unreconciled strivings; "two warring s .

NG L "+ ideals in one dark Body, whose dogged .

. . strength alone keeps it from being torn R P

“asunder, e s - )

- . The history of <«the American Negro is the*
R history of this, strife, this longing to *
attain self-conscious mankood, to merge .
nis double self into a Jbetter and truer °°
- self. “ In this merging he wishies neitder
. of the older selves to .be lost. He would’
not Africani.< Amgrica,vfo; America has too .-
* much to teach the world and Africa. He .
i~ woild not bleach . his Negro soul in a flood -
- of white Americanism, for he knows that .
' Negro blood has a message for the world. )
He simply wishes,to make it possible for.a e T
. man to be both a Negro and an American, . -
’ - ot without-being cursed awd spit upon by his .
. fellows, without having the doors of
opportunity closed roughly in his.face-. .
T e (DuBois, Souls of BlackiFolk, -
‘; g . . ) pp. 16-17) . ‘f” o B

&
.y
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' " . Second, ):They (that unfortunate race) had for ;more
: _ than a century before been regarded as beings
) ~ of .an inferior order, and "altogethersunfit .to
« - ) . _ associate with the white race, either in
social or political relatiodns: and so far
s - inferior, that they had no rights which rhe
- o white man was bound to respect; and that ‘the
4 * - . negro might justly and layfully be, reduced
to slavery for his-benefit.’ Hc!ga§ bought
.and sold, and treated as an ordinary article
: of merchandise and traffics wheucver a profit
- . . could. be  made by~“it. This opinion was at thal -
- vy, -, time (i.e. sighing of tv.e Constitution) fixed
: . - .*  -and universal in the_civili;gd,portion,of the
: white rface. - .. et B
’ Tl . -(Dred Scott decision, quoted '
- in Blaustein aad Zangrando,.”

. 1 ,"l L - p. 162) - .

- Y -
- — - - - s

) RN =\ .
Third, Today, educatfon is pérhapg the most important
' funclion,of state and local governments. Com-

pulsoty school” attendance I%%s and ,the great

.. -- expenditures. for education both demonstrate

our recocgnition of the importance of education

-~ to our de@ofratic society. It is required in
the performance of our most basic public - <

o . responsibility, even service in*the armed forces.

" It is the very EOQndaEion of ~good citizenship.

“ . Today it 1is a principal instrument in awakening

: - the child’ o cultural values, in preparing him

< i L. 4 s for later professional treining, and in_helping
. - ‘him to adjust normally to his environment. '1n
- ) these days, it i$ doubtful that any child may

! © " réasonably be expected to.succeed in life if he

o L. is denied the opportunity of an education. 7 -

Such an opportunity, where the state has under-

i . taken to provide‘it is a right which must be .

4 . E »
. s e made .available ‘to all on équal terms... .

E]
I
-

- .

- M -

. ". ) A Wevpbnclude thHa't in theGEield'oﬁ public educa. ion,
" s * the doctrine of, 'separate but equal' has no-
. _ -place: Separate educational facilities are
: inherently unequal. . . .
. . ” ’ (Brown decYsion, quoted in.
<., . “Blaustein and Zangrando, p. 436)

’

>
R
-
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N

) Fourth, - ... it behooves the edmcd:urs to first recognize -
. c tKkat *he *purpose of’ ‘any educational system N :

) ~ . within a society % to be bupporle; of its )
) T cultural philosophx. ST )

- » e . » " i L R - *
. . The birth and developihent of this notion. has .. -
“ . been the direct consaauenCL of the Euro- Amerl;nn '
. culture, the v1t411ty-0£ its institntions “and-Lne -, -
g wi- . successful rec1procal reldtluﬂbhlp between )
ST = in®ritutions and %tle dcmxnant constituency. A
* - chief soc131121ng-agcnt for -Edr.~America has - . s
been the public school tystcm. The function h
of the education system has beet to imbue in
< . - . Eurg-Amexricans the virtues of | 'individualism,' .

. N 'democri"cy,k and a sense of sedf -determination.'

' E Tt is—obvious—that these valles are and have
’ ’ - always been"taught .by the schools as a mdnudLL
. from the Ameflcan economic system “which, has .

. . been the -dominant force and “thus -most LfflCACLUuS -
- T entity within the culture.
. . . (Gerdld Thomas, 1in Black Schol&rs >
;o : ot : - on Higher Education in the 70 b,

- .- »

: ..t pp. 58-59.) - -

-

- ‘ ’A‘*. L e %
I am sure that most of you will Trecognize at least * C L.

o~ R ’ - - - -
L 4

‘ “on® if not all of these quobatlons. The first and perhaps )

-
] = hd ° ¢

@osf,ﬁamiliam is from the Souls "0f Black Folk written in |
. L4 P s

’ . 1903 by W E.B. DuBois, tﬁe man.wve honor-with this Conference.

For any of you who have not read this book or his other

- B -

,works, 1 urge you to do so/! He was thac rare comblnatlon

gﬁ-creative artista: A scholariy socxal sc1entht from _ | o

- M
” -
14 “ - i ' -
bt 3

. . whom all ofius can still ‘learn so much. . ' ,
- / % . ’
The second selection alsQ dgscribeS*black folks. ™ Lt

S
* v
v e »

the ogxter dlctum from Ghief Justice Taney's decision L .
o*j, s
the 1857 Dred Scott caseowhich proclaumed and confirmed ,

L
4
S
[%2]

.

[N
L1 I

as the supvem% law of-the land the status of blnck pcople .
A S

5 as property. la chis famous (or injamous) passage, Justice -
- ‘ * - ‘ ‘ - . -
. . , . . . . . . -

. k¢ 6 L
) \)‘( v." . _
ERIC = .- .-
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. ?anev felt compelled to go beyormrd what ‘was r;qu;ved Lo

-

‘.

LT - .decide the issue of the case and express this.opinion
- Pl - + . _‘ .‘ - .
. ’ o, .- . .
- shared-by many-in, American sociely -- tthen and now. .

- " - - = - . "

.The other twg quotes speak more directly to education.

e - .
- - »

Ly

Tt e . . . [ s .
) . The first is frqm another* famous Sypreme fourtydecision -~
3 * Y " .
- £ Y . x . =
.. . Brown v. Topeka .Board of Education in 1954. - Chief - .

. -
Justice WaaZren, sifaking for an unanimous Court, spoke
, . H

. - - -
N

. unequivocally about tiae central position of* education in -

4 - B
- » . . _
. * . s - ’

today's soéiety'. At.phe 'same time, ;he-nour;‘oveféufned

Pz

-

& - - -
Ao~

theelega]ly establlshed sagregatlon of public school

- s,
- P

facilitieg. Even though we may be disturbed. at-the pace

L] - »

. . . 3
! - : . %

.. and nature of the implementation of the decision, there
e - . ) 4 -~

v can be no question that this was a significant milestaqne

in the struggle”of black people to acliieve those rights
) o M L

- -

<
-

R we thought were guafanteed after, the Civil War. 1t also
¢ . “ - T e . ) -
. underscores the dominant role the Supremec Cqurt has had.in
- R that ‘struggle. T .. : R
. « The final ‘quote -places :ducation in ‘the perspective
Ty qf the total SOCiety and its relatiou-to-culture. + It is
) ’ . only within ‘this larger contexv that 1 thlnk,w¢ can ‘talk
. about education and more prlelcally the role of puhll‘
- . . ' ‘ i a
.., _schools, . - . ’ ‘L,
- - = T 1 * ‘ ’ -
’ ; . Slnceamy Rxlmary 1nterest, ‘Tike Du801s, is the
¢y R - - . N ’
" S T - i g y - IR N + : 7
oo T T educa;ien of black peoplu, thb‘culfuna}fcqntakt becomes -
h—_»;——,‘h",,e.’r; * ; - “ o ;.f: ~ :; ~ . .
e T, espgcinlly perténent. Tt forces us to be explicit about
N - - . & B
- P 4 » . K
. . , . - . - M
" ’ - M hﬁq *
’ u’ - -; -
. - % ; RS 5
. . .
1 4 - 7 " -
Q M ‘ i St Y . L4
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— - - > .
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. ;‘ - - . s &= . . ¢ . - ’_ - .J.
: ' ; . s ~
. . . » 1] » . N - .
- . a, e " 3 16 -~ - . st LR
2 . - } . . . e
. * 2 , - e 1 - T
. * » - . . . o' -~ P
- /the -issue* of a dlstxnctmve black subculture._ Moreover,

- - » - - - * L s

’ .,

. 7
‘ - “thls approachineans that we have to face the fundamentai
o e - question, Educatlon for.What* ’ - :' L v

. e
. . .

- <

- . %c would probably have been easier to begin w1th yet

v - -
-
. ' . »- » -

T another 1Itaﬂy off the fallpres of thisg boc1ety, and the
-publ:c schools in particular, to preparerthe maJorlty of *

.
- - . . -
-

N ' L 'eblack people for the‘complex, technological society of - ¢
- .. » 3 P9
B ' the,preéent or fgtﬁret‘ On almost any goal from the- broad
L] - . = . . '& Il
' i.;‘ ones such a§"§reparation for life or participation as a -
’ ] c1rizenrin a democracic gomernment‘to the more speolf;c ‘;«j L
B} ; S ' L

ones ‘of reading, writing, and arithmetic, there is sub~
— .= - ;r,-—rr - N

- stantial evidence of ‘failure.’ A recehtrreport provides .

# - s =

w - -~

1 .. . .
- .more evidence -- ds tliough we really needed it -- of Wwhirts

” L] - ke

o has been consistentlv requted over the yearsa young . ..
. . - a - 1 .

people, seventeen years of age in rural areas or who are

\. ’ )
. . .
—— * 7 -
i

T+ . »POQY OF black 1;g behind the natlonal 1evels in the seven -

. 3

subjects traditionéily_ﬁaqght in schools: sciehce,

. ,writing,-citiienship, reading, literature, music;

’

’social studies. This data is from the summary) eport of -
¥

* the first five years of the,NationaJ Assessment of Educa- R

.
[ ’ ¢ . ,f

tional Progness, a 1ongitudinal study to measure achLeVement

2 . .
£ fa ;. >

- 1evels in the ,United States at four different ege 1evels TA

— PRSI
Y

- (eight thirreen, ébventeen, nd young-adult) and . fn a o
‘ : .. . . ; - o
different parts of the country.. - . ’ L e
Vo — - L [ R * .
. N " ’ The unemploymentorates of young black people, even many -’
. ) . ‘ ) , ) o
o . = " ¢ ’ §E . o i k4
. . - '} » B

.
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-

who may have gradhated from high. school,.demoﬁstrate yet

. N [ ., . . o .

again_that the schools have not, prepared peOple for the

.
. . il

worldxof work. Wheén the enrolrment of black wind poor .,

[
- .

. / ~ : T ’ - e ‘ e ¢
students in'collegés was greatly lncreased in-the 60" s

’ - et r » - '\

and 70's, it sodn hecaﬁeaplear that ,too mafny “of. Lhem Wad ;

.
- ’ . - 1

//'not been prepared for college é thér. Remedial programs

seem to be needed &t eyery 1evel ¥J“even“secoﬁd g}ade o3

» - -

"G

;somE schéols!
) e - N

7
-~ , - —

‘The argument that pub]lc schools have not beert ~ .

) > -

. - -

successfuL with other 'immigrant' ‘groups should ‘not give

- -
- IS ‘

us mugh comfort. ‘f-have been persuaded by ..the eviderce

- N .
. £ -

- compiled by cnitics such as Colin Greer and Michael Katz,

.

that'schqgls have failed -to bnovide acéess to oppbptdniby'

for most poor Ehildren. IE, 'however; we accept the.fact

.
?

that schools are 4dn, 1nstrument @f the econom1c and,
Y .

political institutions of thre "'society. and reflect the’
values of that system, I am not, sure that' we should be

+

vsurprised at the perpetuation of the Great Schooi Legend

- ] “*

We should expect that those who control what is taught

‘how: it i's taught, who will be- the winners and who w111 be

® - o
o g ¢

3 €
the losers -would. wcrk hard “to maintain the»status quo and
;'r' B . .

the system in which they are successful o p

i .
’__—t—“ -

The o.nely- aﬂvant@ge this argument might héve for black

x
’ 2

»

people is to combat yet another 1nsidious argument otfered

« °

by‘Banfield-among others. ° It states that b]ack people dre

Aruitoxt provided by Eic:
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, . . .
merely the—l&st of the 1mm1grant groups to move to tht .

- -

- e
4 -

city. It is Just Loo bad that we got there when all .the

- . o - 5 .
unskr]]ed Job had d1sappeared _ But, 1f we°will.dn1y K

¢ r .

-

" follow the 1ead of the: earlier Jmmlgrants, have Eaith-in{,‘

- v
"

- e . 2
‘the, qul@c sehpols, we w1]1 eventua]]y mdk it-into the

L WY

.

P

-y . &

mainstream teo: Since 1 do not be]reve thatswe- dre jh;t

LA

. - v o . - h LI
another immigrant“kgroup, I cannot flnd’anyfﬁﬂééenee in’,

. s . P
this . argument whatsoever.' o . ; ' .
- e T

Whrle additional review, oE this type of data ptus-

- ‘ . .

4
some crithue,of the many confllctlng .and often inadequute

- i -

evaluations of - the various proJects and programs m;ght be
’ . N = v
intergsting, though depre551ng, 1 cannot be a-partlof.thls

P \‘ =
pioneering effort gyonsored by Atlanta Unlversity-called

«* - ‘Va Llhae
AY

in the, name~of DuBo1s without at ,least attemptlng to

e
; -

’ restate thn issues and: suggest a dlfferent approach on .

s o,

whic@ policy dould be based. So let me mnow turw to a

P

r

brief descripg&on of the cgltura] context for educat;on.

% c~ -
. ‘Culture is. a concept we éducators have borrowed -FFom.
° " S 3
3

the anthropologists. They, like -.us, Seem to have d1ff1—

culty agreeing on?a dntinftion“of thlsfconcept ‘which w1ll

5

o . - k]
mean the same thing to ‘everygqre.  For my,pufposes, these,:'

*two'aeffnitions‘seem co be clear and cnmpilmentary.

- N

. ’ ~
-* Culture, in other words, is the way of life,
of a society, and if analyzed further is .
-seen to consist of prescribed ways of behavipg
or norms of conduct, bellefs,‘Values, and .

“skills,~along with the behavioral patterns




T ©

.1

add ‘w1 formities based on these cat gories -
‘all. this WQ‘cull non- ~-material cultire' -7
plus—'ldqan ektensmon of the term,; Lhe
P drtlfaccs,creared by these Rl]ls Snd.'valuces
which we chll*'mat tl@l culture o i T
(Gordan pp.s 32- 33.) 6o

- . ., ¥
. .

,..eSsentpqlly a culLure 1s a way ol Liiffe.™ .
in this sense, cviry 1nd1VLdou is a cudlurea “
Jndlvidual . Every child, rapidly ac¢quires the '
.l'anguage, the eatjng hablts, the relig ous
beliefs, “the gestures, the technologyxxlhe
notions of commoln [Sense;, the attitudes .toward’
¢ sex, the concepts of oeauty and JUSCLCQX thu-\'
responses to plcasure and pain, of- the Reople
wha aisq,hlm. Thése. general guldeblne for,
]1v1ng vary remarkably Erom culture, to Luleurc
What seems- pleas surable on “just to- anrﬁsklmo .
may seem palnful or crlmlnai .to -me; buQ oncc .
person haq acqu1red a partic cular framewPrk .
'-of values, belicts, ‘andf attitudes; it ist -
- deviligshly dlfchult to modify and Jmpos.\ble .
to erase entlrely Ind;v1duaBs come and gw
cultures remain. To be- sure, cultures g
‘change =- somEtimes rapidly -~ but the proaeb,.;
is usually measured, if. at aIl “in generat qnsa .
and cenburles. A basic axiom that underllus '
anthropological thought .is ‘that, culture is . -
always learned and never lnherLted , < ’
) (hell g. 2 ). -

L

b

R 1 o
. . »
I B B ) )

-

Both of these anthnopologtsts elaborate on their basic

. ",

"definitions in different wa%s? The further analy51s 6?

. 7 ] ) s
social structure and Subcultutes by Milton Gordan* is

3
. 2 . . Y
B .

‘espec lly related. to my ideas.- “He deseriues.foﬁg

* . .

. I . . R - oo
factors orrsoc1al categories which in. luence the formagtpn.
b O . K L N / .

and continuation of subtultures in thiswsociety: ethnit

-

<

’ - o e 2 . . -

. [
. < - . . N -
group; social class, rural or urban résidence,” and région

> -

. € . '_.“, 4 .
of country. (p. 47) Tie ethnig ,group, according to ‘Gordan,:
. y. (p : G,group, a ng £o ‘Gorg

is the primary grdué tﬁrOugh.which_inuividuals_galg their

1
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’ . own identity. This is where a pattexrn of€networks S f 5 LT
. groups. and institutions 1is establlshed. The natiomal . « °
. ’ v 7 Q - B !
- . culture is Trefracte. through each” group's own peculiar |
< . 2 . - 3
e .. cultural’heribane. Most,individuals are also members- of ) c
. . . e .
- a varlety of secondary groups usually in “the “areas of ’

. L L
3 * .
. * * v .

economic ]lfe or occupamrons,,clvlc and political ) .

‘ -
L]

. - activity, public schools .and mas’s entgrtainmént. He makes
~ » M
? an excellent afgument "for the continued exj§tepce‘of e
: ¢ : R .
. - ~_,e«l:linic 7roups in America further negatlng ‘the myth of the LA
~ ., . YA - Pl
: melting poL and lending some' support foracultural E ot .
° i v < H .
_— - -4 '
. *pluralism as .a more ‘iccurate desgription of kmerica. L
- 3
e . . . 2 ..
.l co ) If Wexaccept Gordan s analysis of the soclal striucture-
. : ), ) b - N
: of this society with sub-societies bgsed primarily on *° PO
. - B ] . . < . PO N
S “ i kthnicjry,,we can then ask the questiom about a d*stinctive -
4 . . 1 . e WO B b} A

bqick subculture. ‘Fbr me, there is no confusion of ‘question.

) ' Xes,-there is a black culture. In fact, I- would Ltike to "

- ’ * - -
« . .

M .~ ,*  argue that our unique experience’in this country produced - R
> . ) - Vl -2 ~ . ‘.?A J,
. a'31ngularly dlfferent kind of ethn1c group and a unique & ° N
- e o
. - [
. - klnd of culture. Let me lLSt some of, thesc dlfferepceS'—— .
._‘ . ’ ¥ ".' 2 - - " - ° i: . H ‘.
L .. - we did mot come to tth country by choice Lo N
: = . i . - o N . ) »

. - we were not. henped to *hecome, Amerlcantzed or i -
Lot . ndLurallzed 1like thc ..Lther 1mm1grants, in !

A _face, everything was done to prevent omr :

yd _ancestors from learning and assuming the LN .

"role of citizen : > ) : T C .

N .
- N ’

\ e ' ¥ e were prevented from bringing any of-the v
’ ! ! tangible arti,acts Of ouy -country wr(h us (the
R * "haterial culture' described by G@rdén) - for ! .
. c ¢ the most part, our ancestors w- naked which - i,
Q . - says something about Chrlstléw moralrty . - ty

LHKU:‘. T - o : . Tt mo.

>
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color, crepoles,

o

Ethiopians,

Racemen,
P R ”w &

“ .

;
~

Negro-Saxons, African

o ‘ = -
R 7 - -
- e . ; i,
z L4
PR [} v - 3 =5 I
Y ; : 2 » - -~ ’
- we did hot ccme from one country but from many
T with dif-. erent customs, beliefs,-and languages. - -
L / ) - .
- we were fopcibLy prevented from pub]xcly
. celebtating ourﬂancestlal,cuetpma (no St. Patrick's ’
. Dayefor us) :
: » =
- we were blessed or cursed with a dark_skin so
~ that we were easy ‘To identify and for a. few,
. + years at. least,. 1mp0581ble to blend into the\
a, white society N
o . \
- we were .defined as prpperty not human belngs )
.we wete glvén a name and an ethnic 1dent1ty thch - ..
. had no rational basis except the economic neced »
i . ‘to justify slavery . ’ . .
- e Coe . 2 - R % e N
- Lo .
. O?e,somewhat amusing Wway to. demonstrate conclu51vely e
how different w&—were from the other 1mm1grants is to )
. . ) . .
look at the d1ff1culty the soc1ety had 1n dec1d1ng what
to cal;ﬂhs. With ebery\gther immigran;»group, a hyphenated
<2 L= . Yy n -
label was soon attached i.e.'Irish—Americans, Italian- . e
. e h
_ Americans and:suchu Even the Indlans who may have .
B N '- . L - - -—
suffered more than us, had one label or could use their; . i
- - v J
4w Tribal name. The probilem for us was d1£f1cult enough
e L
.during slavery, -but once there were '"freed'" slaves many .
EE
of whom lost the1r ea51ly 1dent1£Lable black skin, or -
kinky hair, the search ‘for appxoprlate labels sovon bordered
on the absurd. ,We hrave peen called blacks, ‘Africans, black
- folks, negroes (with ,a small 'n') and Negroes (with a
. L
capital Ny, freedman, colore dsy colored peopley'CoIored
1 L] 3 Fed L 5
Americans, mulattoes, quadnoons,'octoroons, people of




T11.

-

LY .

- Americans, Afr{co—Americans” Afro-Americans, Afra-, .

Americans, American Negroes, Negro Americans. These are
- - Kk

stt the‘accéptabie pames -- the list of pejorative labels

- +

» » +
is much longer, i.e. CouvusS, bucks, boots, toms, niggers,

| -. »
.'.

4 - . .
. N . 3 -
nigras, darkies, boy -- the lists seem. endless. .

-

The group label is important to the group in seeking .
) . & - ] :

its idqptificatirm,_fo the indfviduals who ate a -part of
- that’gnoup;.and}to others for what it implies qboui the,
.8 -"> T e Tt - . T - -,

- ~ status ,0f both individual and the group. Grace Sims Holt,-

’
.

. . a linguist who hag given much
B w .

-

of her time and thought to -

L4
- z

. the significant role of language jiu the history of black
4 - o

) ' . folks, comments on the use "Blacks," oup most recent -

" .label: ’ - . ’
;,,f;#f>”#337 dr ‘ o ’
b (Y : " . " -
e Blacks"™ adoption of-phe.noun black”™
T represents a determination to call them-

) selves by any name other than that used
. . .by whites. Whites, by virtue of their
power, define black as representing all
. that's bad. Blacks wrest from whites -
the power to define; ergo, the term
'black' is made respectable and good...
- . forcing the lmainstream man' to use the
o ) ’ . . rerm 'blatk' (noun) in its more potent
- : form, "you create in"him ‘udeasiness, . , .
e - - dis.Smfort, and embarrassment, and
’ . . hopefully, as a result of that, a ’ »
' realization of the full derogatory/dis-
criminatory effect of the term as he
: . uses it and a realization of changes in
the value, force, authdricy,,and henor
of the terms, the derogatory connotation
of ‘black' (adjective) within the semantic -
system becames equatable and comparable .
to- the despised and powerless situation i
of blacks within the sdcial system... In } ’
‘taking The Man's strongest weapon and : -
. - using it te your advantage, you have

b

I

14
P ” “
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denuded him of verbal power, and by impli-
cation freed yvourself from the psvchological
bondage that 'hate' labels impose. Frecdom '
from psychological bondage forces a change

in power relations which presages a drive

) for self-determinarion and status. Liberatioen
I : begins with languayge. A

i - ) (lolt in Rappin' and Stylin' -
| ) Qut, pp. 155~ 156.) -

1 I "will have more to say about language aud communication
fot I agree with Grace Ho;t when she says, Mpower is the

oLt _abLllty to redeflne

3

s 1 ",

But let me return to those~factors whlch set. us apart

from the orhers who cdme'to America, the land of the free
and the home of the braves. What made slavery in this
- . ) ¥ .
' coﬁptry different from the many forms of slavery which

existed in other societies over the centuries was ‘the

e

caste system that developed -- there was no way ‘to work

. * g I3
. oneself out-of the enslavement. There was .,no period of
§

indenture which could bg complet : and then earn freedom.

Once a slave, always a slave.” Freedom came from running

& e —

away or ﬁ'pm the mastbr who had the power to free the slave.
- - A°second significant difference in $lavery in the

Unité&d States was the classification of slaves as preperty.

f?S}nce America was a democratic and Christian country, ‘the

-4

power holders felt compelled to find a rationale to justify

the perpetuation of slavery - The government was founded on

%

the legal and moral doctrines of the equa1¢ty of mans the

uniqueness of the individual, faith 'in the ratlonal facultLes

»

) 2 o
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These doctrines were strengthened by the Chriscian

T
- .

message which spoke of_ the brothegrhood cf man, of love

for one's neigﬁbor, of all men created inlfheiimage of
God. How could these Christian, democratic men justify

L -

the ernslavement of other .human beings?
. - . ! .
underestimate our adversaries for they

We must never

yo

vere ‘able to
. - Y . f -: )
‘xigvise some very clever and persuasive arguments to

suppert their position.’

s -
The first reason was religious in "that

nature:

L

. the Negro was a heath&n and_a barbarian, an outcast among

~

the peoples of the earth, a descendant %f Noah's son Ham,

oomed to be a seérvant fotever
‘ ”?

(’ (Myraal,;p. 85) As time

LI “ -

¥ -
: went on, this argument did not seem sufficient so the .
® - ¢ R . b

cursed by God himself and d

P
A

én’ account of .an ancient sim.’

definition of- the: slave .as property was inGemqsd. The

syllogism wént something like this: “4if the slave is

property like a dog cr ass, he cannot be a human being;

- . C .
only human beings can be citcizens; therefore, he cannot

be a citizen; if he is not a citizen, he has no rights

sk .

“.or priviliges for they are clearly, according to the

Constitutioun, only Tfor citizens. This was the reasoning -

used in the Dred Scott decision with the added message =

- , “

from Tancy that under these circumstuanceés not even respect
- ! y h

. was necessary or deserved. .

——

[ -




After the Civil i¥ar wmd ‘the adaprion of the Yith,

-

" l4th, and 13th Anendments t. the- Constitution, the

. )‘
* ©  property arj;ument cuwuld ne longer be ured with impunicty:
= - - - * - -

Fortunatel : for rire apologists, + =hift rva from the <=

-
» . e -

‘ .. rationale r--ted in itheolozy and history u hioleogy apd

T - - .

~
-

: ethnelogy u.d begun prioxr<’o the Livil Was. - Ihis L

-
-

.- X
argument o med e bl oeYen more | I .o it 1sr.and rational. :

- = Anyone conl! seec that thos» with the Jdarl:skins could .
Lo 20 S

: - ’ -+ -
not- read, vould mot speak “proper” Ewmuli-a, could note
d ot |
* - - -
coadn.t ti. aselves acgcordiwn, to |} he gors o ul the”
. . L -
B T e h .

. - -

myjorire st [ ';13 Crhe Gt o fe aat e o conpeclics

¥ . - . . .
- between the dark swin wnijich was a phuwsical diftrorence e

. -~

- 7 -

- “ -
- d . s r Ut . .o .
a'ditrzcren o in Violugical and “generic m:keup which had ]
- ~ ~ . % -

£l
. . e
: - " .l = - - = . "‘ . ".
M 3 to be o inte o foer hased oo tloaval aleles werridenve. | 7 . .

- -» L r - . ” - -
- . « - - = -
-~ R FEEER TIPS T o [ Rad Tre V. Q\x].l; .oeT e ”;J A ;’L DI 3 RO R .

. .

. - . 2 - -

- this Lneor tical spohitron, the belicl in biotogical
N i . " . " * L . ¢ p
- R - o . - B ” h
faferiorid  contbimre I tact, it was . lven 4 nuw, il ¢ s
. - - M . w~n

on tife ju.t a-few vvors~ 1o by that idlustrious undvel FERY
~ y
‘ b - ; L .
ap werth wien the Harvard Educational Be7iew published .
: - .

. » -
. . P

. ¢ " Aarthur.Jens.en's articie, "ow Much Can Ve Boagt 1Q and .
thur . gt

»

A1 ‘

Scholastic Achievement . in some ways iL is touv bad th 't

- - .

- we cannot ipproach this auestion in a more rational, ¢ .
- .- .

e scholarly-fashion Tor Lhere ave real issues related to
- -8 . . ! . s
dimelies vyich shoulbd b inrestigaled, At the present

1
* . #

-

B

. ’ AT ‘ .

v = fe . ” - * - -
s time, hote o) I see man., v oore ruittul lines of Lnquiry

1

et P -
v e = -
- L . - i - -
Ly . L] - -
. . — -
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; f&r,biack scholbrs. f*am not even sure that we_ should
~ \ - v
. - comtlnue to spend our limited resources and energies on

> - =

. . tryrng to refute the Jensens of the world Once we

- -

’, -
£

properiy conception, we can never prove that we are truly

= L-4
. human. %

P . -

The jother side of- the nature-heredity rationale "has
. X . .

L3

: ) . i . .
also received attention over the .years ---1i.e. nurture

5 . -

iy 7 . b». . . X
. or environment as responsible for “$haping individuals,
% 13 -

3
-

- . groups; and %ociety;' Thié side of phe‘argument had a ;&
- Pl . ’g
re- birth in the 1960's when America re- dlsgovered the poor.

. “* + -

. Michael Harrln&ton is generally glven credit for'arou51ng

- >

apcep@ thglr premises, which I feel are still rooted in the
. N R ] ) )

. ’ the conscience pf American w1th hlS book The Othef America

pub’hshed 1n 19}%,a]ong ‘with James Conant#s, Slums and

Suburbs,_and his alarm othfoc1al dynamlte .

T T T ‘ ’

Qne only had to lqok at nne condltﬂons in the inner.
.. . i\ €

s,

‘c1t1es (the new eu hemlsm’ﬁor the "glums) to assume that
P ‘Q\ :

s ) ) living, 1n such surroundangs had’to h\ve some detrlmental'

2 9

PP '_ effect on learningr _overcrowded apartments, d11ap1dated‘

) : houSLng, high unemplbyment female—headed‘household, one

parent famiiles,'welfare recipients, no fathers in the
. house, no books, too much noise and distraction, Ioud

- music, dirty ﬁtreets, poor health h;gH’infant morality,

«
- B > .

_'all sorts of diseases, disorganized families, inadequate

. . 1 s
”. . M

. i g mothers, men on the sbreetcorner,_unstable and weak black

s

- : - . *
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. famili. -, dependency, illegicimacy, no sense of time;
¥ - 2

B nm A wnr e e m Crmme e —— e e i

garbage uncollected, poor llghtlng in the streéfs ~--

there .was no end to theelist of "bad" conditions.

'] b1

All of these seemcd to be the opposite of the .

Y

‘conditions uqﬁer which the middle class white child ~--

.-~ °~ the norm by which others would be judged -- grew up. A
Hew set of labéls entered eur v. abulary based on that
) “ norm: the Culturally Deprived Child of Reissman, the -

Disadvantgged Child of Deutscl’, the Deficif{ Child, the
- b3

Deviant Chigdf the Non-rea-rr. In Dark Ghetto by.Kenneth

Clark, .all the soc131 and pathological arguments were .

Y -

v defined in clear and precise terms by a blagk scholar.

L

Blamihg the Victim became the name of the game.

. SR

Out of this emphasis on the deviant and deficit chilJ

b

- 4
——  -grew a new JuStLtlcatlun for %elf hatred and the negatxvg

. -

self concept. Soen all black children were seen. ;o possess
-% -
a'negative view of themselves with no power to control

. their own lives or destlny. At the time we did not faise

- our voic ces 1oudiy to question-yhat might be the reason for
- the sociaL scientists to’continue this appnoach. .
<ot The 'Self- haLred thesis <an be categorlzed ’
] with the many other*myths:thaL ate propagated
) ] . about Black people. Tt falls w1th1n uhe ’
- ’ realm of institutional subjugatlon that is

designed to.perpetuate ‘an oppressive class.

For, so long as the Black cpmmunlty is

pcrce1v;d as bexnp composed of"’ matrxarchates,
e ‘self- hatersf LerLaals,' '‘desecrters, ! :
¢ taversexed individuals' and Lhe like, then the

s
. . .

ERIC 19 ’
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perceivéﬁ 'institutionaldized' pathological
character is more than adequate justification . .

for its subordlnatlon. - >
- . * (Ladner, pp. 107-108.)-

Again,.may.I remind you that we stould not under-

estimate the power of our advers ies. The invention

and perpetuation‘of this myth of self-hatred reminds me )

r
,

\\ of the myth of -the slave, Sambo =-- the docile, -happy, .

~ . accoﬁmodating slave who did what his master wagted. Why,

e

if this was in fact an. accurate picture of the slaves, ..
R i .
- L did .the master feel the peed to havé overseers w1th guns

and constantly guard those docile beings? Maybe he did ' o

-~ s . .

- hot belleve that myth anymore than the self~- hatred one -,
C- but he did know that. some ‘of the v;ctims would Eﬁliifi_pd—e—s——*—*-
¢ - 7 ﬂ’e'__:_d_a&.—,:; ¢ .

;hﬁestereotyﬁes aﬁ&’hisfzohtrol would be just a’little ..

3 - . S N

i ’bit easier. Maybe some of‘hls Eears about bla*cks were L

’ Y 7 ¢ ~»-»_,‘_<A> : R
Justlfied == 1i.e., that if opportunities, weré fmnﬁagt» Lo R
. y g1ven’in equal measure,¢the blacks would "takeover. ST

- L -

- - -

7 Look around at what has happened to those profe551onal .

d &
- sporbs where hlacks‘have been allowed in*——wbasebal1)° . -

P * -~

s football, basketball are now dgminated by hlack players; .

*

Given just a litctle more,time~@hd opportunity we may see

‘the same phenomena in tennis, hockey,and golf. . ] L
. 3 . .
But back in the 60's the diagnosis of the problemu
g P . v
‘ s@emed clear tofthose who determined policy and programs.

L4

»

- The following quote is typical of ~the approach used,

R Before we can expect any-permanent ‘improvement ’
- -+ 4n the educationai performance of Negro .
y - ¥

v
Full Tt Provided by ERIC. - » . L3
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* . children, we must strengthen Negro family

. life, combat the cultural impoverishment - ’
of £he Negrd® home, and enlist the support’ b

: a..d cooperation of Negro parents in - .
.accomplishing- this objective: More e T ’

-, intensive guidance services, utilizing ’
’ . degxo personnel are, required to provide
he socializing and supportive .functions
/chat_ape currently lacking in many Negro

. / homes’. ’ -
B (Ausubel and Ausubel, in
Education “in Depressed

-

’ Atreas, pp. 135-136.) .. ~
Many;o us truly believed that this was an adequaté
definiftion of the problem. If only the qonditions of

the ghetto were changedffequalitx of opportunity would

-~ indeed be assured. Many of us worked ‘hard to pe?iiiii_e——;———f“
. - -

€ e =

—._.-——‘—a'_-_d-_‘ I's .
the power brokers that we could overcome such conditions

and succeed just 1ike tlie white folks. Maybe our vision

was®a little clouded to ﬁermit us- to still put so much -

i

faith in educatigﬁ to change the world. Part of our -

culturél-heripage was_.showing. We still shared that deeé

- - .

.faith in education that our slave, ancestors .had. Because
L) 7 )

. -2 ; e .
the slave was- deriied access to any kind of learning for

2

.so long, he tended t'o invest. almost magical qualities in

.. the power which- could come from education. GCrier and ‘ ;
: , - . . / L ” = .

S : . . R = - _
Cobbs in Black Rage expriess’the same ‘thought, ’ -
L . . L X
. To have maintained a fervent interest. in. }xﬁ .

h 8

P

¢ >.education and a beljef in the rewards of %

- TE{Fning required a major“géf’%fufaith. — T '
Black people in América have been nothing :
if not idealists and devotées of the- .

American dreams. It is a source of wonder

where suEh\unending faith had its origins.- .

. . \\J (Cobbs and Crier, p- }41.) » e

2%
L \\
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e . -, . Even though we may have ’been naive, there-were

Vo

_significant changes which gave us reason fut hope. Thete
. . .
had been a series of Supreme ' Court decisions, especially
) . . : . .

o =+ in’ education,/ which forced the nation to“live according -’
. = ) s, - . )

' to its own Constitution.culminating in 1954 with what

appeared té be the final’ wqrd on legally_imposed school

-

- segregation. . - . - ,

Thenpe was also a comp]ute turnabout bn the part o

“the Federal govérnment in regard to funds for local o .

-
3

) communities, especially sch061 syitems, earma;ﬁgd for -fhe

e —

____m—~«ﬂ—'4ﬂi§ﬁHVEEta ed ™ and the N oor." First there was the:
8 'p \

- -

~ L. Juven11e De]anuency Act of 1960 uliiich made funds évalldblc

“for projects ;ike.MBbilgzqtion‘for Youth gnd Haryou-Adt -- ’ N
> . . - i ‘ o .

Y

I

: enti}ely.neb%and différeng approaches to the problems | -~ o -

X

e [ o - .-
assoc1ated with young peopLe."Then in 19ﬂ4 we had the

- Economic Opoortinity Act WLth rcs nany. prog rams Whlch ”"; ’ -

" ’

7
hhve now become—household words;‘ﬂh&MstarE, Jobs Corpb,
» .

. Ne;ghborhood Youth Corps, Peagce Corﬁé, VistéANolunteers,
- E = A .
QOmmunlty Acétion, and CAP agéncies with that glorious -
‘ o . A /
phrase -- "maki.sum feasible partlcipatlon. A new

>y

T .

-//eﬂz’ Vocat1onal Education Act was followed- by one for ngher

//, EdUCatlon creating another set of programs - Talent -

: - - - T 2

§garch5 ppward Bound, Spécial Servnces for }hc Disad-

’ - ¥

, -

‘ ‘ . A ( .
vantaged. And for a while, increased schoaarshxps and, .,
.
/ . st

»

grants for popr students to go to college were avallable

from the Federal government. .

e - . ~ Yt ’

. \)‘ ‘.. . - : ) [+ 4 . ’ . ’
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] . ' S y ’ . ‘ .

’




"
[

y -
- The cllmax came w1th!the monumental educa t;an blll

the Elemengaryvan& Secondary Education Act of 1965, with"
. »

a billion dollgrs.just Title I. Just\fq; poor Kids. It ) .‘

appeéred, that for the fifsf-time; schéol; aﬁd Eommunitles' '

would\lave enough mone;‘toAmake aiwffﬁsrenée for those

- .
- -

ch@]dren\who had not chceeded~in‘ghe past.

- - .
-

The federal educatxonal legislation was. buttressed by -

l

coq pew Civil Rights Act and a wide—veachlng Voting nghts Act...- o

LT ’*I@‘appeared that both Lhe Congress and bxgﬁutive‘branqhgs”
- Ed ) - .
-- wvere flnally joining the Supreme Court _in creating & hew"
P -
climate and laws to assure the exercise of those. rights

-

4 - guaranteed in the Constitution for all .« itizens. .
[ RAM -
. - = »
- ) ‘ At the same time there was a shift in the strgtegies ¢ .
within the black community. The 1960's were a time of
Ed

ferment, of boycotts’, of riots, thhe March on Washington,
. Black Power, Martih Luther King, Malcolm X, the’@la;k

b e Panthers.- There was extérnsive desegregatlon of publfc

Y s
Voo -
N >

i schools, in the South despite'massive resistance; continued

A ‘ .

: x ’
‘ —..~court action. increased enrollment of black students in

»

.
-

. . !
,+ colleges especially in white iq;titufioﬁs in the North.

. M
i ® [ ]
} 3
.

A new sense of identity emergeﬁ'éymboltzéd'by natural

v . {
L34 N
: i - Is

) C s )hairdo 5 and a search to dmscover the past —-- the roots )
»“\\ ~ 4‘ - - - -
" ~
k% \., ' of-.our Afxlcan herxtage. e ' :
G Nt « f
T - = ) ’ ol ¥ H i
- (N rhere were many 51leajft1eb among thc young. collcgc
: students who were in the forefront of this search for a
s e Ko . - , N . .
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o e - 4 T 2 9 . ' A
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other immigrant groups..

£ d - =

good many of the college age

- ¢
‘were third .generation middle,
. . the larget, society standards

[

'serving primarily segregated-

- ‘ Their(parents had greater opportunities to part

~n

. mént and -even some social situations.

" .

-3 - -
X,

@

 neir_ddentdity-and ‘the third generation;

to bé substantiated with scholarly research

sSubculturey AL
; .Their grandparents achieve

fir;t generation after slavery) through professions

few gaining admittance,to predominantl,

,phenomena”seen.in--

-

Consider the possibility, still

r

that a
and young adult§ of the 60 s

class, defined th‘s time by

v * .
not- just thoSe of- tire black
. - . r___‘

L)

—~ S

-

. »
Toa

=

comnmunities

wWith relatively

white colleges.

.= .

— . with Wwhites in colleges and to a limited degree’ in employ-

Eor the most part

this;was the generation of World War II when there _was a

L1

- ; bre kthrough in the legal barniers to participation in

ety.

L9

X
-

)

eix _growjng up years,

W th‘the,white world.

Vs

4 ¥he Americanism of their heritage,

While socially this generatnon remained

5

”
,,-

K3

- / - ‘ .

they were_exposed to some contact

At the same time, being dnsure of

. &
there was a denial of

%

‘their roots while still being imhued with the American

/ -+

' .

i group that attempted to prove their acceptance by the

* 3 ti -

: standard of
rRIC T

JAFuiext provided by ERIC
T
‘e .

B tradition of hard work and individual worth.

the white society ==

W,
g, S

-
many succeeded in mov1n

d miggle cldss status (the

icipate

tected from some of* the grosser qiscriminations dur&ng

This was the

8

.




. ¢

. ___dnto. the middle class, the Black Bourgeoisije. Many came

-
- - - . .
. -

" from behind. the .veil but not without 4 price. . | ¢ ' -
_ , R [ . . v‘ B . _. . . . e .
- This second generation also internalized the middle - -
. e _class values and used Drs Spock along with their white
. L - - m ' " - . ~ s

‘ . » . -
> § - a *
s ]

contemporaries ‘to .raise their children. Independence of

- ~
. - 4 PR

o . - *
. . - “ . - . o .
. . thought was encouraged. For some, sufficient economic

.. - .

- S eecuri;y permitted 1nvolvement in a varlety of grganlzatlons

- Pl - . ¥

‘5‘__
.

T both wgthin the” black c%mmunlty andslarger whlteyculture
. - 1 . * ) -
T and a relatlveiy more comfortable life for their chlldren. - P

o - . 2 = __” ®
£ } '
. For the third generatlon ;he 51tuat10n was dlfferex ﬂ‘_

L f—~"geécure in their Americanism, ther wés a tendency ‘to rq— .

- i - . . 7
P 1

[ valuate the heritage of their gra dparents and slave ' g

& .

4

J"»

3
. ancestors. hey were w1111ng t.o embrace what their

s

-

- o~ parents may have reJected $x tried to av01d Thus we~fin&

*
.

£4
o *an acceptance of tbelr Afrlcan heritage, the adoptlon of - o

e ’
~

g atural ha1r stylés, a bold 1nslstent push for*fecognltlon.

0. 7 .

3

e o, - 'y
, . .as 1egitimate léaders of - the1r own destiny. Their presence
- v . Y . - « \

- in wliite colleges created. a ‘new and different exper1ence

- : r * ; . ¥ .
. . for all. SRR 4 : - . -
With all this activitywoﬁ,sﬁemany fronts, "why do we

s . "

e esfill _havrs reponts like the one from the National Assessment” -

o -
-

. Why after .ten years of ‘more, money for. educatlon than ever

3

* - . " e N Y B
; before, do we still feel that public schoo]‘system;\are . .

.

. ’ < . v
- not do1ng an adequate job, that newly appointed black
’ .

-adminlstratqrs are inher1t1ng bankrupt systems” E .
’ﬂ * ‘ . " N . .
v . . P [ g + , L, .
’ . . 7 204 ] - ¢ .t . ‘5
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- [N 'y . 23’.
- . _____/‘~_~:’ . . . r '“ J
<_,/‘f_ % . o o~ _ o % -
A0 . ’ Toor Lo = e - H
- 2 \ L d * - ’.P - [y e » .
T - ) . Fa -
. ; . &7 e 'i - -
- > - s '
. Ce . e . . s ‘ - ]
* . " am sure there .are many reasons’. I will only cite &
o . . two. One, for which there seems to be much'eyidenhg, is
. . P . s 0% - B R . i
.. -, - N R . .. ‘- by
- that most, if not all, the money went to the same . - !
’ .—/ - ol ) ) _—"/ " \\ *
. g . st M RN . . : .
institufions and people who ‘had, in effect, failed the .
..poor for generations. There was very‘little attempt at .o
- B U . . U .- ' - -
basic or. fundamentdl reform. of sthool Systems, _Re- SN oL
. - . -'_ . 5 . . o ' . . » s
. : <. Voo . * ’
examination of. goals or creation of new deldvery systems .
. £ g ,
. “was not giyén serious consideration. The requirement _-‘; B
@ LT , , o Lt I .
. - - that specor parents‘be~;pcluded may *ha¥e come too late for ™ '~ v
- ’ . . Bl - - : * ’ - )
sl i - Py - ° - L " . <
i fbalAimpac;L The whole idea-of "allowing' poor parents .
R 1 RSl - L 0% 2. 4 e
¥ , "to do what rich parents had ‘always had- the, right to doq?w;? - .
i, , T T g
2 ] . o, 7 oo L "% ..
SO T . "seems tq me just more-.evidence thatgwéhgad’Stiil not A -
o U . - ' l T . L )
' . - earned the riﬁhg_of respect. talked, about a century ago - .
¢ ., ; ST ] . T, .
," - s . N ) q . : ‘ -" ’l‘ - o -
g . by Taney. ) I - / . ) . . s
. - « ™ o . To. T 1 - e .
- ) ‘ Gordon afdd Wilkerson in their no$:claséic review and e
. hd - - . - e a :’ " .
" - ‘-‘f - , - e . - . i _” R " '\. s
’ i . critique of the compénsatory programs in operation in the,K '
- . ' . . - . 4
B 60's. cite ,another reasSon:’ P P S B
N . . v am * H . 7
e} L4 . N . sd 3y i
.o T e .o . i - . [ . R . N
&*, . ~ They (1.e. cpmpensatory-programs) are attempts
';i-“a o~ . toggpmpensate for; or to ovetcome,.;he‘effectifq
Lo of hostile, different, on indifferent. back- -
Lta s 3 - cenl~s na ! : ..
; ¢ * ., grounds. ,Their aim is*to bring children' from. . .
Lo : ; s these backgrounds ap’to a level where they can_ 7
— - S ‘be reached by existing edpcatidnal practices... . U
Lo ‘ - In-other &ords, ,the unexpressed purpose of- ’ !
: A e most compensatory programs is dto ‘maké dis-"- | o
W - . 5 . P
e ) advantaged -children as much like the ‘kinds of -
. - children with whom the school has been sgccéssful,
% . . and, pur standard of educational success 1s how
. " Pl B oo A oo,
. - : ‘o well they approximate middke class children in
Toeoom school performance. 1t is not at all clear that,
. - the concept of compensatory qduca;ion,is the one- ° _
+ _, which will most appropriately meet~ the problems ,
of the digadvantaged’... Whiat is needed is not e
o " d : ‘o -, ~ . o oy ’ . ) . coT ”
‘ - : - : ’ g . « B = .
Qo . ’ . , . ;3\) . . s . )
EMC o : ) ?: Y ’ AN . . . ) . L.
i o - Y ’ o ? tLo. \\\; "
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- - . . . & ¥ B

~ . _so much an attempt to fill in the bupspas
- T, ’ an -approach which abks the question: what
o A - kind of educational experience_ is most s
* - ) approprxate to what these hildren are_ and
. to what our society is becoming? . ST

. - o, . . Cpp. 58-59. ) . ] . .
- - . * el . g L L o-l .
- . - . R . ) - = - "\T - _7,‘ )
The kevy phrase in their quote is, - whac Lﬁe 50 -

Ahildren are dnd to what our socieLy is b (:omjng"'L ~Lt " s
‘- ¢ \ . - : £, f - . ~ -, i _.“ _”:.

s . seems to me that the framework for zl] of tﬁuse.prograﬁs

- . - o - s - -

. =+ . for the black poor reflect the 'value drientation of a

. : . . .
2 i 2 N 5 .

.
L B

. society which is still rooted in the property definition

Ld " Es +

of b{qék people. The Lnbgfs_bhdnged huc'poL the

. funddmental belief. that thgre‘q&? something wrong with ¥
. . e e N . v . otd S ‘
thgﬁ -~ the children an¢ their people -- not the basic

¢ ' . : . . .

‘7 . Lnstxtutloné of theé* svociety and Lhe culturaJ value systh -1

- .q‘ ’ ' ' E-3 - >~ -
AP ' " " on which it-is baséd. We were not in a position to objch
. * « E AR v ’ -

. .
to the earlier definition for we did not yet have the

UL VA . - 3 ' >~ “ £ L .

, 'kxnd‘of power which "c¢ould have only come. from the ability
L4 - . .. "y - . « x N

‘- I ] e,

; gt - to prGVLde the deanLtLons of one’s past .present and

,' v-\"

. - 4 . ! . € T -

v ST futur?ﬁjﬂi ¢(Ladner, p. 2.) I‘pxopnje that we, take another, -«-

e & . - - ) ’ -

; ¢ - ; N . -
- . " look at DuBois'-double-consciousness and see if there may

- s, . . . - ' 5

ks . .
» g .

1 ., be ney ways to stathouﬂ'owg-re-def nition. -
- . - 2, ' :
’ ’

“1t was two thte sctharb studying Janguage of blac

LI S,
- - ‘. » -
N

cﬁi]drgn who first suggdsted apother theory about cultiire

. - - .
L . . . L]

’ - 4 Iy Vs &7 .. . ‘- . . ., v
g@ich—ggglﬁtéiffeﬁmfﬁﬂm either the biological %pferaorlly

- A

7’ I3 » " >
R or social- pdthologlca] approaches. Stephen and .Foan Baratz
* . .
& - . Y - It » .. . ?
2 = - . . - . ;," E bt . a
- it ,an article in the Harvard Educacxonal Review, suggesgted
! . : ’ ey
e ) . / - . . g ‘ - ,', =~ ¥ -
A A . N o - N : & . 1 : §
\ - .2 "culturally different) model yhich they defined as a }
. e « . ki )




. ., " . .- -
"coherent, structured distinct American Negro culture™

*

which represents a synthesis of African culture in . .

F
-

contrast with American European,culture from the time of

‘ slavery to the present day." _(p. 127.)

-

While this theory seemed to offer some hope of
) gett-ing away from the property definition, it-was Char}és_

Valentine, an anthﬁopglogiéf who sgggestéd another model

* which he calls the bicultural or  duak culture approach --
: S -

LY

- a process through whigh mgmbefg‘ﬁﬁ a subcultural group

are simultaneously enculturated and socialized<in two

-

. different ways of life. .
biculturation stronély appeals to us as a
key concept. féor making sense out of -
ethnicity and related matters: the  * .
collective behavior and social life of the .
Black community 1s blcultural in the sepnse
. N that each Afro- Amerlcan ethnic segment -
oo draws upon both a distinctive repertolre
i ) ) of standardlzed Afro-American group behavior
I and, 51mu1taneously,~pabterns derived from °
: .the mainstream culturdl system of Euro-
- - American derivation. Socialization into
. both, systems begins at an early age, .
oL continues throughout 1ife) and is generally -
. ) of equal] importance in most individual
- : lives. The obvious ambiguities. dnd
. i ) ambivalences of all this are dramatfzed
- . and sharpened by the Ffact that mainstream
' - ’ Euro<American culture includes - concepts, .
: values, and Judgemenbs which categorlze
“Blacks as worthy. only of fear, hatred,
.contempt because of. their supposedly innéte
- characterlstlcs.

k] . .
v 5

(Valent*ne, p. 7.) .

#
-~ ~ . »

. ‘T bould 1ike ;o elaborate on -this bicultﬁrgl theopy
. ¢ rl , )

- suggested by Valentxne by descrlblng some of ,the con-

6

‘ ’ ditions, fxrst of slavery andathen of the dellberate :
. | : 20 : . . ]
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distriminatory system feollowing Reconstruction, which

~
- N

produced a distsinctive culture an@’repert01re of -

- responses by which black people were able to survive

-
. -

. " "and to thrive in two worlds. For me, there is ’ .

T v
- - N - B

persuasive evidence that wé'had no choice but -to create

-
P

- ¥
- our own bTack culture im order to survive phxsically ‘and

. psychologically, to give meaning to life. At the same

A} - -

- - g . s
i time, we had to devise ways to live*and to ‘communicate . i
. R
. s . s - .
- .in the majority culture under a set of circumstances . .

-

different from. any other groyp in ‘America. What has

) * emergeq is a,synthesis of our African heritage and

« - .

tAmer1can society -~ an ugique dual enculturation process. - =
- ' * *
_For a few -- probably more than we tealize -- have by 7 .
t . \ rd i - - -
- tonscious effort ichieved a mexging of their "double
* ’r

' selves into a better and® truer self, comfortable in both
- « " «

-

: worlds, able to live on both sides_of the vail. For
some the struggle to master both cultures semms‘possible
but questlon wnether_thesbattle’is worth the prize.  For

13

most, ‘the warring ideals, urreconiciled striving continces . -

Ed

wiéh,only dogged strength sustaining,bedy”au84SOul. .

Over the years, there has been disagreement among

T white and black scholars about the preservation of our .,

African ‘heritage "in passage and in slavery It is true

that certaip elements of the African culture were destroyed.

.

. l{lC | : . | ,

i v R

A 4
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- Fa = ?i M
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——— o .
- ) d N % = . > i -
;o . . . ,
. : , .
.- . . > T, - - ~,
] - I3 - -_ - » -
.- . There was no way to maintaln the political and economic
L ~— . V .
- . . - . . . A - “ 3
: institutians or narriage and family life as developed - -

in Africa under slavery. But to equate these institutional

facets of culture or even the ‘tangible artifacts which
£ ’ . < .
were left in Africa with the whole concept is to misin-

- - .

terpret the meaning of culture. -llere, as %Lth many of the “

- .
myths and stereatypes invented by our adversaries, there’,

- was a reasormn. Herksovits in the opéning’statement of his-

- . 3 . - * L4
book The Myth of Negro Past stages, - -
} The myth,of the Negro past is one of the
- : principal supports of race prejudice in
. ~this comuntry. Unrecognized in its
: efficacv, it rationalized discrimination .
in every day contact between Negroes and .
. -."whites, influences ‘the shaping’ of pollcy ;
where Negroes are concerned, and affects
the trends of research. by scholars whose
] > theoretical approach, methods, and systems
N of thought pyresented to students are in
harmony with it
{p. 1.) ]

3

/ _ His voice was jnot the one heard by the ﬁblicy~magers;

however. 1Instlead, it was a statement like the following

-~

=

* ’ - ’- ~ -
from Glazer and Hoynihan in Beyond the Melting Pot which’

became popular|and accepted as ‘truth, . : .,
. - But fore important, it is not possible for
E “Negrbes to view themselves as other ethnic i
. a2
, groups viiewed themselves because -- and

thisijis Dhe key to much of the Negro world -~
‘the Negro,is only-an American and nothing else.
He hgs no, values and culture to guard and
protéct. .

. !
e |
» L ) 3o

But times jare chauging.7 We now have books 1likesThe

(p- 50-) .

WA

3 -

Slave Community, by John Blassingame which talk about the

-

Q ‘ ) P . \ . 00
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w

- - T, . ) t
- 1ife of -the slaves from inside the slave quarters; Joyce
. » T " F3 -

Ladner ‘s insightful‘study of black girls showing up in .

%

-

v a hou51ng progect in St. Louis; linguists like Grace Holt

. -
-

. aad Claudia ‘Kernan documentlng the verb;l skills evident
. in black communities -- all are calling attention to our

dogged.stnengthfrather than our ﬂeficlencies as measured -

- -

by the tape of another.. Let me now suggest some dimensions

Py

-

of the dual culturalization process which have develobed

- -3 . ) =

over the yearé and -have implications for policy dfrecttons .

x
- - - - . e

. in education .and other fields. r Lo s

¥

- = o ..

For me; Lhe best example is in the area of l%nguage

- x
= - B e —
" » -

and communication..-In many ways, the essenceé of the . n

L4

African culture which was preserved is also evident

=

- ' through our language. As most of you know, the African
-countties from whleh most of our ancestors came were not

. 1iterate societies. Unlike the Jews who carried the = 2
rd ® . - ] N
B printed Torah and Bible with them.wherever they went,

-

our ancestors came from a different tradition. As slaves
<

t - .
. - - . “ ‘

they were prohibicted from learning to read which tended .

to enhancé the already existing oral tradition. Charles

Keil describes how we as a group differ in this respect

~ -

from whites, .

. ... the shared sen51b111c1es and common .
understgndings of the Negro ghetto, its

§ nodes oE perception and expression, its

e . E channels of .communication, are predomindﬁtly
auditory and tactile rather than visual, and
literate: Sensibilities are of course -

. - s

ERIC - 31 - ‘
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" _ matters of.degree, and the sense-ration
K ' or 'rationality' of a particular’ culture
- can't be measured precisely. Nevetrtheless, .
- the promin.::ce of aural perception,. oral
expression, and kinesic codes or body -’
® ’ movement in Negro life -- its sound and
. feel -~ shdrply demarcate the culture from
. the’ irrational white world outside the
s ghetto: e o .
- . ; o
. In white America, the printed word -- the
: - : literary tradition -- and its attendant
¢ ) values, anq'tevered. In .the Negro community,
. more powexr resides in the spoken word and
. oral tradition =- good talkers abound  and’
s the best gain power and prestige, but good
- = .writers are scarce. It is no accident that
much of American's slang is provided by .Negro -
culture. Nor is it strange that Negro ‘music .
aid dance. have become American's music and
dance. ~ - ' E :
(pp. 16-17%) .

s

2

-

» x .

- During slavery, there was a need for the-master and

- = - * - - -

“the slave to develop some kind of comiunication ‘in order
’ ¥ « ’ = o . - - . ’:;
. to get ‘the job-done for the master and for the slave to
. survive:. Here was perhaps the. first evidence of -our

-

~ 4

. creative and adaptive skills.., Some- English, the language
of the master, had to be taught and'learned'hj all the

slaves no matter what their natiVeggongue. Just enough

_had to be dearned to understand the orders given. 1t

.
3

seems plausible to me  that thas might éprain‘why coloxned

’

. ~ ¥,
folks use what modern day lingudsts call §;"restricted

code"” i.e. short curt sentences rather than elaborated

_talk when confronted with whites or people in authority.
2 o~ . [ -
B

For hdﬁdredg of Years "yessir".was sufficient talk for

the glaves; and the master didn't hardly engage in long

-

Q . . '3
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] } 3 ¢
. - - x
» : ;\ —_
. <« = .
- philosophical conversations with his slaves. Thus, one -
d y - h .
. - - -
o - - . N .
‘ form of communication and language developed for this

- 4 -~ *

sphere of the slave's life. Evidence of this type of
communication is sti]l'p;evalent when some Blacks -are

< i ' - . -
="t confronted with the institutions of the white majority .

-culture. Could this be-a partial explanation for some
-~ x 7

. _ . ) -
- of the difficulties experienced by black children in- -
school? .
: X . ' ) .
At the sane time, the slave had- to develop some .
4 o .
protection against the physical threat of extinction and
' * o = - . - .

the psychological damage of the enslavement. What better N

' - " way than to use the white man's language 4ds protection. .

-

Jgéinst;this kind of po;éntial destruction. Let me quote .

Y

Grace HoLE again, - : =

. The Negro had to find a different type of .

° -resistance in order to continue to multiply ’
and grow in spite of every sadistic effort
to destroy him in some dreas... Adapting ’ .
to an unbearable and_unbeapable system
therefore necessitated the production of
a.special form of communication interaction
betwean master ‘and slave. Blacks were )
clearly 1limited to two responses: submission *
and subversion, since .overt aggression was
punishable by death. There was no process
by which grievahces could be redressed. White

. . verbalizations defined blacks as inferior; - .
whites rewarded only black responses acceptable
to them.

L d - P - I

[

Blacks gradually developed their own ways'of
. conveying resistance using The Man's language
' . ‘against him as a defense against-—-sub~human
= ' . cdtegorization. The socioculturdl context
formed the basis*for tlre development of in~
version as a positive and valuable adaptive
" response pal. rn. “
fRIC . - o 33
- . 4

Aruitoxt provided by Eic:

*




Al
1)

- Blacks clearly recognlzed that to master . ;
. - the languagé of whités was in_effect 'to .
. 4 consent to be mastered by it throuﬁh the ~
N : P white deflnltghhs of caste built into ’ . .

the semantlc/socxal'system. Inyersdion : .
therefore becomes the defensive mechanlsm
which enables blacks to flght 11nguzst1c, S -
and thereby psycholog1cal entrapment. .

- (Rappin' -and Styl4n' Out, e
: . p. 153.) ’

.

Grace Holt goes into gome detail about “inversion" whith

> x
-

L"_ ' became for che slave (and ‘continues for many Blacks,

1)

3 -~

tédayx pdé‘of the most creative and idaptive ‘mechanisms

Z . -
) - for dealing with discriminatory situations. The heart of

* " - the process, .familiar to every black person no matter

-
e -

- ’ where he is "in relation to mainstream culture is "the .
e . < :

contrast in referential and contextual functions. 1In ’ ~
- ’ 4 - "
-essence, the idea is eq.hake any word of denigration
used by thé jpower group»ta?eron shades of meaning“kfiown ~ =
o ’ only to the inverter. As a.copsequence, the most 'soulful' :

terms of referents in black usage today are those, whichi —_—

b L traditionally have been thgisymbols of oppression." :

/ (Holt, p. 154.) The use of -the word, "nigger," is no

. - .

doubt the best example. We use it as a term of endearment

as well as derision. The listener must, however, be in L

.
>

tune with the .tone of voice, the context and situdation in

[
. »

! which it is used to understand the meaning intended. ~ The

- .
, , ] “,
=

illustration of the use of "Blacks" cited earlier is
] - ) N ¥

i~ . o~ _ R o
>~ agnother example,of this pgrocess. Ome Nnow in current vogue

»

- among. young pedbplé is "L-d." Could tifts use of inversion,

- - 34 . |

Q . .. . >

EMC . . - » . - "

. -
N ’




32,

¢ i " 1 P
-

so well developed in most black children, be yet another ~

>

reason for difficulties in school.with teachers unfamiliar

S with the rules of the game or unwilling, if they are

-hlack, to recognize this remnant of our culture in their
- .understandable eagerness to help children adapt to the
majority culture? . L. i x -

“ Another dimension of the communication system first

-

’ developed by the slaves and continued by the freedmen was

<

-

| ” ’ - ] - - M
* . . the use of nonverbal communication. <There had to be
. many tiges,when it was not”  safe fo speak at all, yet a
- N h . " - te -
’ . . o . - o~
i - signal had to be given-in the presence of the white T
. « ’ » g . \ B . - - - s T
“.masters. :Thus, there developed & more extensive repertoire .

-~

of facial expressions, eye contact, body movements-as ways
- - b : . ' ‘A
of communicating among edch other tham white people ever .

-

[
H

had to develop. The meaning of this\ﬁehavgo} was -

deliberately hidden from whites. The fact.that body

expressjon was hichly valued by*the countries of our
L . . s : . S 1 a...
ancestors made it esasier to build on such skills. We

are all famili:. wi.h the way a black mother can communicate

= o
L3

-with her childrer with a cut of the eyes, the meaning of

scénding‘akimbo, the way ybung men can walk to convey

-

: different mean =3, znd .ncentions, the look across 'the

. room betwesn oiacks which make$ a comment about a speaker

»

without a word being spokén. Could this highly developed
[ . - .

: nonverbal behaviqQr be misunderstood by some teachers not

. familiar with the culture out of which it has develouped? ]
/ . 3 F-' ) P - "”’ 2
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. . Could conclusions be too

<

assumptions? llave we as

meaning and value of the
- i

folk so thuat it-could be

teaching-learning proecess? o k

But outr ans :stors d

-

of the master and the slave. ile had another life in the

I3

slave (uarters which-allowed for and encouraged the

-

development of another communication system. For too long -

we have acczpted the judgement of ontsiders as to what

ashamed of whatever went
was® yet another c¢lever way for wvut adversaries to ma intain.

. . ) | S .
the status quo. 1f we could be made to belicve. ~— as most

<

'of’u?*ucrc - that we had no past, no cullure, no life

- v

v

# -

sense of who we were ex xcept as defined by the outside

- -

world, then control would be so much easier.

We are only now wil
—

quarters dnd the? present

make legitimate that par

development. IL was in

of identity developed to

ro view themselves ds worthy haman be
’ L

. . . . N .
positive group identification, the slave qubd find- some

life was Like in the slave quar;eré. We were taught_to bu

chul*we conLroJ]ed no f.u. »ly in the slave guarters; nc

easily reached based on faulty X

N «

black scholars explored the

a -
nonverhal behavior ot black

used more effectively in the’

id not live in justl the one :world

o .

.

-

on without realizing that*this

-
-

- *

}ing to Jook inside the slave

ddy black commuhi?jes to see and

»

t of(\\\fulcuraj heritage and -
-]
the slavehquarters that a sense
\, -

provide sdﬁg basis for the slaves

ngs. -lere, through a

~ .

3‘3 ;% P ‘ ‘\ -




+
- 5
f‘ - “ i 3,4.
i ~ H ) :“ ‘f\ .
| source of pérsonal,esteem without which one cannot llve'f*-
et &
The black community of today -~ not just the "ghetto or&'

low income éommunity" but the total black commqgfgy
h H f .

irregardless of -class or geography =-- continues-to play

the :ol% described by Blassingame in The Slave Commuhigl,

»

> . The most important aspect 6f this grdup.
identification was that slaves were not - -
solely dependent on the white man's
cultural.frames of refeérence for their
ideals ‘and- values. As long as the )
plantation black had cultural norms and
ideals, ways of verbalizing agression and
. roleS'in his 1life largely free from his.
T master's control, he could preserve some
personal autonomy, and resist infantili-
) A zation, total._.identifjcation with planters,
— . 5 and -iriternalization of unflattering Stereo-
‘ types calling for abject se;yzif??. The
' * slave's culture bolstered hi's self esteem, )
’ courage, and confidence, and served as his

deffnse against personal degcadation.
.+ (p. 76.) .

-

ot . A part of that life in the slave quarters was the

development of verbal sljlls. There wetre few if any

-

2 artificts, objects, or even instrumernts until the

slaves found ways to improvise_ drums and other mu$ical’

[

instruments. Consequently, they had to depend on them-

selves for entertainment and release from the oppressive

4
H

eonditions,which they faced daily. The folk tales were~

7

: repeated time and time again{ New ones invented and
jmprovised. Songs were wriéten and- 'sung without accom;
4
paniment ~- work songs, joyful songs, spirituals, the '
xh »‘—

blues. Double meanings were incorporated into the wordq

" of the spirituals to fool the whlte man. In addition,

13
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W
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»

A . * " verbal games were invén@ed to psss the long evenings.

A .- . - .
) ; Today we see evidence of these same verbal skills

- v

~

. o . .
/ playing the dozens,, signifying, inversion, rapping are . .

. some of the labels present dav 1inguists‘have given to -'_

- * - . these werbal arts.’ Rappin' and Stylln " Qut is an .

-

i

© ; B
- . -

excellent collection of language dtudies dutside the -
- - ) - ®. . : . ‘ ’ . te :
; . maﬁgrity culfure's -institutions. We- need to sunPort more

studies 11ke these based -on the assumption that our

- i ’ language is not def1c1ent or,'bad' Engllsh or any of the

. . [
’ 1
e

other negatlve labels 1mposed by others. We need to : ©

@ .~ B o

. “.recognize’ the r1chness of the Language used in the black A T

’ \ , .community as descendant from our creative slave ancestors. .
3 . e v - ’ >y
We need to examlne the verbal arts, highly developed in |
most. blagk communlties est ec1ally by young black males, S
. ‘ . -

. ) £o. 3ee‘hoWAthose skills can be used as a $a51s Eor .

e - ~

'

p

learning to cope with the majority culture and its

.
[y

o empha51s on the pr1nted word. ] ..
SR . e
ST T —————  Knowi¥ng-what- we -do--about the verbal Skllls of black :J;,
’\ ; ) chlldren, how could any of us have allowed the labeb?of C ';
- ./ .
’ ) T "nbpverbal" to be applied;to black.chlldren. - Zlo
A seéond gacet qf.durlpast and present that deserves ' -
' our attengg%n'in eXplorlng,theivalidity of the:dual 7
) culture';hesis is the role of the black éhurchx Here in o
A o the South moré so than in*theJNorth the cont:nued ! -

dominant role of the church in the llfe of black folks is’

< ¥

. obvious. The Southern predcher contlnues to pray a major

- . . : B .o, ‘4

El{l' | o 88 -
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= 1e§dership rola in"bc'h vorlds. it is.no accident, it
. ~ . - i
. seems “to me,. that our most effectiv black 1eaders have-

-

,,r ,

c‘.

. come out of the traditlon of :the Southern b]ack preacher. :

* - -

Thejthurch, then and now, ﬁlayed a significant role in the -
i .

,deuelopment of the personality of black folks:

) A primary function of the church'was to )
LR + _ nourish and maintain the souls of black .
folk by equating them with the éssence of '
. . » . _ humanness. Religion was molded into ang
. -adaptive mode of resistance to ‘the ’ s
T dehumanizing oppression, degradat1on, and S
T . - - suffering of slavery. The .black church L.
o , developed 'ds the institution which -~ ’ .-
. - ’ counteracted such forces*by proimoting’ .
) . . - self-worth .and dignity, a viable identity,
‘ ~,and. by Providing help in’ overcoming fear... ¢

Lt .

Its ancillary functions were" aimed at making ’ ‘ .

survival endurable, it was through these' .o,
. secondary functions that the ‘church became T
* the matrix out of which black society was

to be cohesive ~- by developing the social e

. contdcts necessary to provide intercourses,

+ » =+ ‘between isolated plantations, by providing’
an-outlet for musical and 1linguistic -
expression, and abcve all by concealing, - “
from the’ dominating eye of the master the
activities of his slaves, regardless of their
form or content. It was in thdis latter.cast

@ ‘ i .
R o ; ——1 .., -that a language code emerged to facilit;} -
, X "' din-group. communication and concsal blac
b -aspirations from the dominant . white society.
< C The bla@k church thus also seryed the need
° . to Be & devi us in a white world. . -
| S p :
. i . [ e (Holt pp. 189~ 190:) ) - ) .
! i After slavery~and ‘the end of Reconstruction, the church o
'R ' ;f'r continued to leywthisfrole. Under the oppresaiJe ! o,
; . v, .
‘L conditions of jim croy and, discriminagion in all phases
- o ' -
w4 e L ofl 1ife, Black folbs stdll needed to be dcvious, stillé . v
'&"' , ) PR
. needed to use inversion, still needed Ehe protection of ., T
¥ ! ’ ! ' b : . ’ J. . .7. ) -

» B - -
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their b#ack commhnity to develop neWw strategies and plans
. - z - . .
« ’/ - - T - -
- ’ for freedom was: stlll to be achievad. .‘ N
. : - : a Tl
We as educators need- to look at the var;ous forms ol

- - .
-

f%nguage that were hlghly develop‘ﬂ in the black ~church

such as the chl and response of the preacher and c0ﬂgre—

IS

* I -

v ) gat;on. ~Why n use thls form of communxcatlon in teaching
" . . s . ‘ . -
] oo ) black children ow to d code the prlnt“d worda of sta ndard

’

Englicsh?, Have our teachers Llstened to black chlldren and
“Jteenagers in their own milley'to find out how they do
) T i . ? . E

*
communicate with each other?

.
- . n

) ) Let me mention another facet of our culture which

¥ “.illustrates the,syﬁth&sis of African heritage with tﬁe.
o %
American society as 2 result- of the dual enculturation -
":» _7’.~ \_
process -~ music,‘and more pafticularly; thb ‘blues and
A

Y
.

jazz. As Ler01 Jones (Amami Baraka) stated; : 5

-~ * ~
. . -

. \*;”' o It ‘'was,. and is, lnvoncelvable 1n the’ Aercan
‘ culﬁure to make a separation between mu51c
% e N danc1ngq song,'thé artxfact, and a man's Z,
) T ) iife or His worship of his gods. EXPDQSSIQR
’ R : issued from 11fe, “and was beauty.. But in
s the, west, the tr1umph of the economic mind
e T ~"over the imaginative, as Brooks Adams ‘said,
) made posslble this,dreadful split. between,
o . llfeiand rt. Hence, a music that is an

e e . . tart' music as distinguished from something
. someone would whistle while tllling a field.

< e

B ' 3 .- ;, .. (Jones, p. 29.)° ' .

S WATHére are,ét leasﬁ'{yo books which shouid‘become R

- reﬁuifed rehd}ng fofvanyoﬁg aitémptigg to find new ways t8
educate giackgchtldrenv-—*they dlffer in emp hasis;,app;ar

CQntradictory, provoke,differing opinions but are imporxtant

t T N
] . -

T
5
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to our understanding of our own pasti . AmamuxBaraka's

- (Leroi Jones) Blhes’Pebple and Charles Keil's Urban Blues.

* -
-

.- They demonstrate the connection of black culture with the

P

African-past and elaborate on the ¢ontribution of music

» .
& - i * -

“to maidstream‘culQure. These books are 1mportant for

g

their content as well as*suggesting a prqcess or method

of teachiﬁg learnlng to whlch I°do not feel schools have

.- given near enoqgh atr'tention. The improvisation, rlff style
't?’ - ' e = --;

r

.~ ‘of the,blues singer.and jazz musician parallel a style of

-

4 . % <
. . .
. communicétfon and mode of thinking which does not depend

Loy~ ~

- ~

and flexibility to respond to what one feels in a éiven

I . , . o -
. situation. = . . : i g/ . 5

s - - -

\ ‘ I sée another advantage in the recognition ang;%s'
5, ) : . - «’1’-“ H = P

of our heritage of mu51c as we attempt t?’evolve new
-

strategies for self definition and <daction. Our th:n:db ;o

”, - . s . . . /-‘

generation middle class kids, tre'products of the lack

c, N . . i
X .

Bqurgeoise, enjoy the same music as their blackzb¥Yothers

B - - - - = . ]

in the "ghetto " We need this brihge as ;Qf%ear h for = "I

. -

. ways Eo help a l blacks to adapm to the dudl ehfulturatlon

7, t
brocess. I see ‘a re afflrmatlon of what Bara%é sdid about
. I . .
the role of Negro music and the middle class, '

‘ . N i

- *~

. - 4
$ e + Only Negro music, because, perhaps, it drew P

its strength énd beauty out of the depths
of the Black’ man 's soul, and"because to a
large .extent its tradltlons could be carried .o
. 3 .on>by the 'lowest classes of ngroes, has
T : been ablé to, survive- the constaﬁt and willful
ot : dilueions of the black middle class rand the _

*
#
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- S5 - _ ,
. . persistent calls to oblivion made by ‘the

) mainstream of the society. Of Course,
. - . that mainstream wrought very definite and
very constant changes upon the form of the
American Negro's music, but the emotional
* - 51gnif1cance and vitality at its core -
N remain, to this day,* unaltered. It was the
) one vector out of African culture impossible
. . to eradicate. It signified the existence of
an Afrb ~American, and the . existence of an
. ’ Afro* American culture. And in the evolutiqn .
: . of form i Negro music it dis-Possible to aed?
sée not only the evolution of the. .Negto as’
a cultural and social element of American
_ - L. culture but also the evolution -of that
= culture ityelf. : . . .

>

(p. 131.) . .

-

A serious study of the evolution .of music through the.

-

eyes of-black people, exténding the work started by -~

H h2N - =

* . Baraka and Kgil'%gyid prqvideinew insights into the ways

»
-y

. we bave?a&ivted«tb our two cultures. .

-

( ./
Since others in this Confevence ‘will be: speaking <
‘ . sg)"ﬁ' ) S~
. more directly about blgckqfamilies, let me only underscore

"

hoy important this greé of study is to the development of -
.~ any new approaches to educatioﬁ. ‘Robert Staples and - ‘.x:
- ;

’ ‘ﬁébert B. Hill have followed the tradition of Andrew

BillingsleylanJ others iﬁ’focusing on the strengths rather

eyt

than weakenesses of black families. Joyce Ladner's study
Y . * i
provides a new frame of reference for discussing the issues .

of illegitimﬁcy, childbirth, children apd‘marriage within-~
thé black culture. I hope that the sociologists willijoin

us educators as _we can continue the process of re~-definition

together. Here, too, the concept of dual cqlﬁqralizatioﬁz

*

*

ERI!
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.might be a helpful tool in understanding certain behaviors
, .

»

- and values where the black culture and mainstream dominant

culture coincide and overlap. - . ;

What -then does all this mean “for the gdupation of ’

"black children; for those public Echooi systems that are

-

becoming predominantly black; for the new breed of black

-

administrators~whd are being given those positions. which

o

have traditionally signified authority, power; status?
Let me try to summarize some of the_polic& implications

from what I have said. I will not, however, offer the
kind of specific recommendations that too often appear 4as

/ .
a panacea or a qﬁick,soluxion to deep seated, complex

s issues. If we have learned anything over “the centuries

- it is.that change is constant. It is also élow, painful
4 . . .

~ and always resisted.

First and.foremost we must recognize and continue to
- - " . ’ - /

oppose the philosophy and value system of this country which\

“ ' is based on that definition of black people prpnoun;ea by \\\

g 13

P -

.,; Chief,6 Justice Taney more than 100 years ago. Or , the

i

: ] " labels and stereotypes have changed. Euphemisms continue

to be invented to perpéﬁuate the myth. As long as we€ are
convinced that we are inferior;, are without a past or . .

. ' y ) ! .
co culture to presérve, are defined as property, we will. not

. - B -0 - -
become powerful. Much has been done over the years, and .
) ' \‘_"‘U_;’l - » -,
especially since the 60's, to shift our strategies to

b d *
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. define ourselves. We must not only continue this tradition

but become even more outspoken and positive about who we

- T
-~

‘are, who we were, and who we will become -- by our own

_ tape. .

Second, we need, in rejecting these past negative

-

labels, to seriously investigate the concept of dual,

- E

-simultaneous. culturalization. For some, there~should
be continued research into gur African cultural back-
ground. Hewever, trying to find out how much of what we
have'Peceme.represepts COntinuit;ee‘of_the past and how

duch are newly invented adapfations to America fis a little-

like trying to decide what percentage of our present
identity came from genes and what percentage from the ~

# = - - - .
environment. In both cases it seems so obvious that it

- T
hd -

. L% .
is an interactional process, a both/and not a®% eith&For
process.- I would like us ‘to spend more energy examining
the interaction* as eyidenced by the behavior of people in

their informal and formal‘éelationships and settings so
by

-

we-can plan more rationally for .he future.

Within the dual cultureé" thesis, there could be fruit-

5 “
~

ful and interesting research on the-role of the black
church Ln the development of personarltles, the black

-

preacher; the language codes and skills he had to develop
to live in the two worlds: keeping "up a good front w1thz

the white man and at the same time developing strategies

AFulToxt Provided by ERIC . - ”
- -

- . ’
3 . L. |




-so that the slave and then the freedman could indeed

T a2,

~
[ 4
[

become free. I would.guess that the black principal

under legal segregation had to develop some of”the same-

-

skills and strategies. |, v -

The distrust or healthy paranoia that Grier and

l‘."“a—"' S

Cobbs speak of has been a. necessar} and successful defensive

mechanism'when all power was controlled by the "enemy;wi;—;

But what happens to this distrust when the person in that

power position becomes a black person, a fraternity

brother? Are the same strategies appropriate? Because

we hdve not had the ldxury within the black society‘of real

differentiation by class, our social relationships are

»
-

different. Our expectations about roles have been con-

ditidned by our dual gulture. The acknowledged leader in

. ] > -
th?jblack church might have a very low status position in
the majority culture.” What does this mean when we talk

about leadership? I feel that -this framework opens a new

approach to the examination of roles and can lead to new

insights in how to prepare black people for these new ‘roles.
e A

Certainly there must be more study of language and

the communication patterns that -our children bring to

Fl

school. We have an obligation to enter into the debate
about Black Dialect or English.* From this perspective,
it seems we can draft a series of new questions about *,

language and its relationship to‘reading,and the other

skills that ‘we must develop in yonng people if ‘they are to

45 - ;J .




cépe with the compilex, technological society of which® . .
- - e H

- » r
“they are very much a part. It just seems inconceivable .
: /,t -t » .
» ;o.meftﬁag‘wéido'not have enough imagination, knowing

how,skillgd in verbal language our young people are,

- - . »

!’CO'find'some way to-use that skill in céaching'them how-

r . .

N to'dec?Qé tﬁé é;inted word. We a%so‘pée@ to look into -

the réle of music body movement gﬁafnon—yerbal'bqhavior
;»in.tbe teaching—lea;ning process. o -
anallw, ve Qusf face reélistically'fhe taci;l " - . v

compositiond of the school populaéions of the large citie%.

<

- -

Atlanta is 82% black, Washington, D.C. at least 90% and

- Detroit is close to 80% to.cite oni& three well known
i citiés. What a}e we to do? ‘an we continug to promote
) ;ﬁly one approach to the problem of Segregatioﬁ—integr;tion?
. - - .
. ~That one approach, the physical mixing;zf black am§ white.

'chilﬂren in schéols'throughouf‘a éity,‘cgrtainly seemed -

the best and most feasible abbroacp 20 yéars ago. There
‘ . * M » * .
appeared to be sufficient evidence that legally enforced

£

separation of children based on race was detrimental to

their development. I do not que§tioﬁ that conclusion.

© - . But we again may have beqn'élouded in our visiohs,
‘a littie like our élavg ancespois when étan}ed "freedom:"
We underestimated our adversaries then and we may have

1 done it again in 1954. Let us learn from the past and

,not lose the Second Reconstruction.




~

\

. We cannot afford to .let another generation of

children go through our- schools "unprepared for a pro-’ .

:

ductive future or even p;epared'for effective undermining
'6

>

& .
of the present system. Let us try to capitalize on the

little political power we seem to have. Let us try-to

-

- _ help black -people in positions of power, like school
"4 - - . . hd -

superintendents,'récognizing at the same time-how limited

0

7

their power may be. -We’ can provide new data whiéh should

* -

: begin .to shake the theories and ideas on whiéh‘public .

. & - * -

- policy was determined in the pastl This Conference is

13

v. evidence that we can re-capture the init{ative of the
- o] Hrr? -

~ ¢ &= ~

. .black scholars of the past. We no longer need to;

-

.apologize for ourselves or our background. We know that

we have influenced the development of this country eveén
- ) - @ -
. " wh¥le being rejected, Ours was a special gif¥ which we .

- must never lose as we try to Become *a pagt'of this society
and be recdgnized as citizens. 1In our zeal to become -

enculturated in the values, gnd beliefs of the majority

culture and to gain access to the material comforts which

bombard us every day on television, let us not lose that

.

. & . .
- gift our ancestors brought with’ them and continues to

. -~

~ give some reason for education other than to be prepared
. to enter the economic competitive system. .
- ) w Let me ¢lose with two more quotes from DuBois' Soul

. of Black Folk which describe first that gift.and secondly

.

" helps answer the question, education for what? ;

O - 'Y"V '
. . - ‘
e T
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Above and beyond all that we have mentioned,
perhaps least tangible but just as true, is
the péculiar spiritual quality which ‘the
~ Negro has injected into American, life and
: ' ) - civilization. It is hard to define or
’ ) characterize it -- a certain spiritual
> jojousness; a sensuous, tropical love of
life, in vivid contrast to the cool and
- cautious New England ‘reason; a slow and «
rdreamtul conception of .the universe, a ’ .
*drawling, and slurring of speech, an intense -
sensitjiveness to them, tell of the ‘imprint .
. of Africa on Europe:in America. There is
no gainsaying or Exﬁlainihg'awa§ this -~
. tremendous influence of the contact of the - .
- . L . - north and south, of;black and white, of
it Angfo Saxon and Negro.
(p. 178.) _ R

A

o

. Todiy, we éall this soul. .Fimally,

We .are training not isolated men but-a living T
- T group of men, -- nay, a group within a‘group.
T -And the final product of our t¥aining must be
neither a psychologist nor a brickmason, but
a man. And to make men, we must have ideals,
N broad, pure; and inspiring ends of 1living, --
s 7 « . not sordid-money-getting, not apples of godd.
The worker must work for the glory of his
. . handwork, not simply for pay; the thinke:i
P . musf think for truth, not for fame. And all
’ this gained only by human strife and longing;
) ) - by ceaseless training and education; by
founding.Right on righteousness and Truth
e on the uphampered search for Truth; by
e founding thé common school on the university
and the +industrial school on the common ,School;
and weaving thus a system, not a distortion,
and bringing a birth, not an abottion.
% ) ‘ (DuBois, p. "72.) e
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