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. CHAPTER I - - ' d

- INTRODUCTION S
x ) ! ) I |

iIn recent years there has been .a conslderable amount ‘ H

’l

of thought and. cr1t1c1sm dlrected at the process of ’

- ‘ . .
-

ed atlon in Amerlca s inner clty. These d1scusslons

P have ‘been generated rom all segments QZKAmerlcan soc1ety.

There has, however,*been agreement on s < concepts, - _ ) '_ ot

For example, 1t~1s commonly agreed tlhat 1nner CIty

3

'chlldren bring to school ‘a unlque set of sk111s and V ' L

def1c1ts. The d1ff1cu1ty for professlonal educators ‘has ‘

" been the development of ‘school programs which make

- adequate prOV1slon for these deficits and skills.
For three years, beglnnlng in September of 1972, the ) ’ i S -
. Stamford Publlc Schools and. Bank Street College have’ - c.

1mp1emented the Bank Street Approach to Follow Through ' ' T Z

educatlon in. “the Ryle School - » b .

|

|

I . :
) . )

|

|

For the first two. years-of‘the,project, an assessment 7° -

/‘ s .~

of the pro;ect was conducted by staff members dffBank ) - : ;;

AN Street College. Durlng the 1974 75 school year, the

Stamford Publlc Sohools contracted w1th the Educatlonal
Reso rces and Development Center (ERDC) at the University

. ///pf Connectlcut to perform an eyaluatlon of the progect~over

the’ three years of the project.

,
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- -
~ . s

“The purpose of this evaluation is to proufde

' finformatlon to the Stamford Board of Educatlon that w111
. el —

- :be helpful to thém in makxng dec1slons as to the future
of the’Banﬁ Street Program 1n.Stamford. ngshould be'

- recognized‘that this .is but one of a number of inpﬁts '

to the Board of Educatlon regardlng the—program, and that 1t

‘2§§ w111 be necessary for them to conslder a number of factors_,,
~»§nedec1d1ng at what 1eve1 the program 1s‘to be contlnued |
Members of the ERDC team met w1th professlonal staff

;f\ of the Stamford Publlc Schools and Bank Street College to
determlne what areas were'approprlate for 1ncluslon,1nmthe'f’

': study. it was dec1ded that the study would include. the

follow1ng broad areas: _- : L =

-1i analysis of student achlevement and attltudesr - ;

e o s st g
i

2) anaiysis-of*teaCher's skills ‘and attitudes -
/. 3) analysis of parent and communlty attltudes about -
+the Ryle ‘School - !

fi:/ These items were subsequently 1ncorporated 1nto an adreement -
." " that called for the submlsslon of this report by June 30 1975 o
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~
. BANK STREET APPROACH TO FOLLOW. THROUGH .

© Basic Philosophical fenetst . -

The'ternf"lnd1v1duallgation of instruction® has come
to»haVe~as many definitions as there are definers; The'
‘Bank Street Approach st:teS‘that each- Chlld has an ”= ,
1nd1v1dual learnlng style and the\currlculum must be geared

.

i...-——-—"
>

ié to thls style. The Bankatreet Approach‘belleves-that the-

goal of 1nd1v1duallzatlon must be coupled Wlth other ends.

The .Bank Street Approach (BSA) 1n51sts that the putatlve
R

goal of publlc educatlon is the tralnlng of chlldren for

effectlve part1c1patlon in a democratlc s ciety. Another

2 °ba51c tenet 'is that each chlld.shall be i the process of

becomlng an actlve, searchlng, learn1ng p rson., Further;

the BSA couples these stated tenets Wlth the belief that : L

educatlon ought to sponsor the values of humaneness, SOClal ) -,

/

.sen51t1v1ty, knowledge and respon51b111ty.__;w
' g The basic goal*of BSAj—therefore, 1s.that eVer& school 7
" 'bécome a "total learning environment." This is not taken

to mean complete 1ntegratlon of school 1nfluences on chlldren

———
3 4 +

the school‘program (i.e.school cﬁimate, organization, ) - X

. and~other non-school 1nfluencesép Rather, that all facets of

\

management; and instruction) will influence the attainment of

v "

. ‘the above goals.

-

. #This section Has been gleaned substantially from Bank N
Street materials. i x ;




Oblectlves for the Achlevement of a Total Learnlng
Envxronment i i - - .

\,I) TohproV1de frequent opportunlty for exper;ences
i ) which are appropriate to each child = - in terfis v
;*rrru_eex_rrwrofrh;s out-of=school: lufé, his. spec1al 1nterests, o
. A’t : his stage of developi‘nt, and hrsDapparent potent1al

ol,.* .

2) To develop an open—ended but carefully organlzed
. curriculum which integrates 1ntellectual, emotlonal,
o . Fnd aesthetlcbexperlences.';' . . . .
’ i ' v

j% - 3) To.achieve :an adult—chlld 1nteractlon wh;ch ‘both
. reinforces and extends each .child's th1nk1ng and
) ~understand1ng. ' S

4) To encourage peer~soc1allzat19n and chlld-to-chlld
.. - communication 1n,the learn1ng process.
o ’ ‘

5) . To provide mutually planned,_ingolng exper1ences,

" which make it possible for:r all the adult personnel

\\\\, deallng dlrectly ‘or indirectly with'the children-
N to. strengtheh old and: learn new competenc1es. -
. 6) TTo achieve the comprehen51ve s&pport wﬂ\hln the: '

. . "school system and the larger-c mmunlty which is-~
e .+ essential if goalsg and: objectlv s ‘are to be attalned.\
- LT - I - . + .

,m

- . Strategies for'Realiiing Objectives

-

:ﬂ k -1). To proV1de frequént opportunlty ‘or- experiences
) -’ which are approp 1ate to each h ld’by means of
the. ?ollow1ng. / N o

e L. s 4 T -

- Analy51s of each child's 1nd1v1duai goals, learn1ng .
: ;,rstyle, -and developmental needs. . O R

'3*-Organlzatlon of tasks that are%%atlsfylng in terms
of the child's own goals, feasible ﬂn terms of T N
his learning style, and-helpful in terms of developlng
. his mastery of basic skills .and high \level competencies
i.ln an approprxate sequence. \
f—— Development of central themes of study\whlch start'
v . by being relevant to the Chlld's own world but
" constantly deepen and‘enlarge that world through
new 1nformat1on and experlence.\ 1. ;

bty

AT R e Pr$V1d1ng a context for. learn1ng within h1ch each
' *  .child's ideas can be continually probed, tested,

- -+ and accomodated to hew ideas and experiences.
: [ P ' Py : .
- ¥ . : R |

CERIC- - 01
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curriculum by means of the following: .

“The use of many motor and sensory experlences
followed by symbollzatlon. ‘ . >

\experlences among which children may move and. talk

- learn to organize and record the lnformatlon they
. have discovered. 'A~( o
. ) : ) i

. ’ ‘ ] '
Integratlon of’varl ns subject areds W1th1n “a

,_entlre curriculum but adso the-total enviro ment.

- engoyable experlence.

'_understahdlng bﬁkmeans of the folloW1ng. . “ .

"plannlng with him approprlate next steps. in the

L

To develop an open—ended but carefully organrzed

-~

; N : —

Independent 1nvest1gatlon by chlldren of whatathlngs
are, - how they work, and how theY relate to one another.

[}
I .

Rich,. varledm and sqlmulatlng options for’ learnlng

freely, part1c1pate in planning activities, and

unified co deptual framework so that ba\ac skills
are learned: functiohally and in context ather than
as 1solated fragments -of knowledge. -

g LT N
Language expérlence which pervades not only tﬂe L

R U \ , -
The teaching, of reading as a necessary tool and.an

Opportunlty f “‘aesthetlc ‘experiences whigch enr1ch .
the Chlld 8 vrflon of the world., ; o

To achleve an adult-child interactiocn whlch both o ;
reinforces and ‘extends each child's ‘thlnklng and E

A
Conslstent respect in both'words and acﬁlons for .
each child and’ his, communications, expreéssed in _
large measure by attentlve llstenlng and\recept1v1ty i
o his 1deas. - \ : . ‘\ D

Recognltlonfof ach chlld's efforts So as t

both as a’ learner\and as a person. )
. \ N U

Ellcltlng and extendlng each chlld's ideas anW.
\ -

T~

learnlng process. N

To encourage peer socializatisdn and child-to=child .
communication in the learnlng prquss, by means of
the folloylng : i

U

¢
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- Contlnulng emphasis upon understanding -and
enactment by . children of the fundamentals of
soc1al 1nteractlon. -

-- Creating an atmosphere in which thereé’'is respect

-

F)
N for people as well as t1me, space, and materials;

so that.children are encouraged to .exchange ideas
+‘and interact with. other chlldren in a spirit of
cooperatlon. o ,; . ; L

hd - - o -

5) To prov1ﬁe mutually planned ongo;ng experiencés

" which make it possible for all. thé ‘adult persopnel
deallng,dlrectly ‘OF, 1ndirectly withzthe children

. to' strengthen. old:-and learn new competenc1es,,“y
meanslof Fhe folIOW1ng SRR oo

’ --.Mutual goal settlng, p aniing, and 1mplementatlon

among members .of .the teaching team, supportive
staff and the admlnastrdtors.? : '

L

- Team tra1n1ng for profess1onals and paraprofes51onals

.as well as individualized tra1n1ng to deal w1th
d1vergent needs, od .

-~ Parents" understandlng of the program and ways in
which the home and school can be mutually 1
’ sﬂpportlve. g : L : Ce
- Parents ‘appropriate- involvement in some aspects A
of the program and the school ‘as a'communlty. ;{
Te achreve the' comprehen51ve support W1th1n the \
school systemranﬁ the ‘larger” conmuiri ty which is \
essential if goals and objectives are to be¥ .

attalned . by means of the follow1ng. S ’;\ .-

- Thé Board of Educatlon“s and the superlntendent' (

understandlng and approval ‘of the program., L
v’ o2 - {

== The superintendentﬂs -and- each prlncipal s maklng

'}

the organlzatlonal changes necessary for - :
-continuing support of .the program. . > oo

3

i \ -

== Thée prov1d1ng of approprlate 1nformat10n about -
" ‘the .program to 1nterested community and profess1onal
groups and the. encouraglng of thelr 1nvolvement

1n approprlate Ways. : L Y

*

k3



. Substantlal numbers of blac& a d Puerto Rlcan famllles

. Student Characteristics' . . .~ ‘

c,mprmz /III

*

- ° A ‘BANK STRLET ARPROACH AT RYLE SCHOOL : ST
- \‘ . \ ~ ‘ . s

o \\__ . . .
. e . R i} - . -

'SchooI Settlng . o N o

The Ryle school is 1ocated southxoﬂ the Connectlcut

Turnplke. Its d1str1ct is bordered to the south and.
east by Long Island Sournd. Its.Western border is.the Greenwich
= \ .

tOWn 11ne. The northern border 1s~Selleck Street, Irv1ng

- i

Lane, and ‘Hatceh Lane. The nelghborhoo has tradltlonally

"' been the home of Stamford's ethn1c European populatlons. L

-are now resldents—of the arga. 1In addltlon, a small
L] > '
number of affluent. famllres are 1ncluded in the district.

.(These parents have tradltlonally sent their children to _

’ non—publlc schools) ‘The principal believestthat hased on

.

pre-reglstratlon for. the 1975v76 school year, these affluent

. -~

res1dents,are beglnnlng to send thefr-chlldren to/Ryle.r

-
f L s ) r

-~

Ryle has a»student population'of about’ two-hundxed

and forty in gradés Preix to‘four. (This study did not © s

o .
assess the b;-llngual program at Ryle). As expected from

-

"

" at Rylé %foﬁfigz to the present. In grades K-2

the brlef nelghborhood descrlptlon above, th1s student body
presents a mlxture of race;%ethnlc group, and soc1oeconom1c
status. The majorlty‘of ‘the puplls are black (61%) or of
Spanlsh background {12%). Approxlmately tWeFty—flve

percent of thé/student;/re51de outs1de of thé Ryle attendance

.area. ‘There has-been=substant1al, voluntary, 1ntegratlon
. S i, : . i
/ P . R

-

. T




’ -

(the grades in which theére was open enrellfient) the percent

I o£~non5minority group students tripled since 1972. Because

" .of this( the percent“of non-minority:- the total school

. - f

population doubled’ The percent 6f ‘lack chlldren has de-

creased from 74% to 61% in the. three years. The Ryle adminis-
I

tration pro;ects that as oﬁen enrollment extends into upper

grades the percent of non-mlnorlty group students wxll re;zh-J’

approxlmately thirty-five percent. - T

" Staff B _ ,

.
- -

. . o= -

There are eleven classrooms at Rzle whlch are completely

1nvolved in the Bank Street program.A Each classroom has

“a full t1me certified teacher and a full time teachlng

e

ass1stant. Seven of‘the eleven teachers have been 1n the”/,, -7

- ey

-

|
Bank Street-Ryle program since ‘its inception. Eight had at - ’.”{
l

leasfspne.year's eiperience at Ryle prior<t0‘3ang Street.

¥ a . . .

Teachers for the most part were ednCated.at area

colleges and have spent their,entire‘professional careers . _W

i% the Stamford Public Schools; The teacherS-vho had been ,
with-’Bank Street since the_beqinning volunteered to be a bart

__»,of the«program. Other teachersewere given an opportunity to ' ._r;;
transfer to other schools; Nohe of the teachers presently live‘

/
in the Ryle School attendance area.

! . r P ER

- He has prev1ously been a member of the teachlng staff, . "/,

‘He is a native ofﬁthe Ryle ne1ghborhood. ;The staff'at ’ o
. ke ,

Ryle also includes a full time staff developer who is a

i

. e

L The pr1nc1pal has been at Ryle as pr1nc1pal for six years. -
|

|

|

|

| I

& 15 . ) . ) ‘a .,_;;




former kinderg%rten teacher at Ryle. Her duties include-

working with R§1e staff on problems of gurriCulﬁm and -

— B
classroon management. - - T . ’ oL
- - ¢ -

’

Faciiities
¥rom the outside, the RX;E\school appears similar to

. &
- many inner city schools of its age (circa 1899). There is

a newer wing, built in 1959, which hou;Es‘the administrative
T ’

offices; the_gymnasium, an auditorium, and the media center.
The classrooms are prlmarlly self-contalned However, they

bear 11tt1e, 1f any, s1m11ar1ty to tradltlonal self-contained

- -

-m——c1assrooms~—ﬁThe.classrooms are, organlzed accordlng to areas ..

q/,intérest such as cooklng -Or. drama, in addltlon to the 1;:- f

. more tradltlonal school areas such as computatlon and readlng.

-

It has been a Contlnuulng concern of the staff that the

-

hulldlng be made;as"comfortable and pleasant as pOSSlble.

*r =
[ ’ - - "> . |

In=service, Training ‘ U ) R :

\ " .The in-service traininé,prdgram at Ryle has been-

Eharagterized‘by (1) mutual goal setting where apbepriate ,
by the Bank Street staff and the teachino staff at Ryle:and

(2) an increasing deperidence on theAstrengths of the Ryle

staff. -

43

*

T . The goal of in-service in 1972 73, the first program

R 2

year, was helplng teachnrs organlze and understand the

totality of -the Bank Street Approach. ‘The first year tra1n1ng

, was highly organlzed by the Bank Street personnel It began’
b o '
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{ ’ My ] : .
with h four day summer workshop to 1ntroduce staff to the

Bsi\ i A
jThls workshop also 1ntroduced to the Ryle staff the -
{

Ster;y math programs. Although the ma1n emphasis of the

- first year was total program development, all workshops

;
hadfa theme of e1ther chlld development or readrng. The

4

second year saw’a cont1nued emphasls on Chlld development

-
w1th one lecturer presenting thirteen séssions on, chlld

?
development and others present1ng workshops on Spacne

dlagnostlc read1ng. The empha51s for the current~year’. g
‘\.
(1574-75) is. to have Ryle staff assume more respon51b111ty

foé the1r own tra1n1na. The Bank Street staff has attempted

to balance the need for ”expe_- 1nput" with the1r des1re to .

§ . L]

\\phase themselves out of the program.

- -l - - - -

- ‘s\\\\ .'*‘: f{; ‘ - - ; . R -
_ \Budget I . »
[ . The budget for 1mplementatlon of the Bank Street program
a Ryle was: - - ) N . ,
1972-73 - $119,720.00 '
1973-74 $ 99,999.00
1974-75 ---  $ .80,000.00

he items covered by this budget included the follow1ng areas:

10

eneral progect leadership, a fee for serv1ces by leadersh1p

f Bank Street; a read1ng coord1nator, progect adm1n1stratlon

at Bank Street,!an on-site progect coord1nator—trarnee (4 days;

ra week) an assistant’ tralner, a half-time program analyst

.~

and varlous resource and consultant personnel who cond cted
4

&
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workshops for Ryle teachers. This also includéd various .

costs for testing,‘oarent training; secretarial and traveXl® ot
fees. No salaries for Stamford teachers, teacher assistants,
| "1nstructiona1 or building materials are covered bQ—this

- §budget These are all dlrectly borne by the ‘regular ‘board

| of educatlon budget. o , ' _ -

The cost breakdown of the Bank Street Program 1972 75

-~
; ’ ;
B - ta

1s presented in the table 3 l

.
: .

.
v

* The decreased level of fundlng does not indicate any major

-

contractual changes: the decreased lavel reflects only

personnel.A

"7

<

4

PR

- changes. in amounts. of_tlmeFSPent atrRyleebthank Street

P

" TABLE 3-1 . )
- | Salaries | Travel Other | Indirect | Total i
} and o Costs’ Costs )
“| Benefits [3 : : o
1972-73  [$75,575 | 3,540 12,352 | 28,253 [$119,720.00
1973-74 | 64,194 4,804 | 5,501 |25,500. .| 99,999.00
: ”:; ’ . . 7 *- - - . . N - *
. 1974-75. +| 49,310 | ‘4,500 4,400.. | 21,790 80,000.00.
) A B L . u i « .

-
R _._,,,_*,T,_r — 7&1.,,
. v




CHAPTER IV -

o EVALUATION METHODOLOGY

. M -
LY *

Introduction - ] ,
, : s , - .
s descrlbed in Chapter II the ba51c questlons

for evaluatlon of the Bank Street Approach/at Ryle were

: e s #
as:follows: . - " LT : - *
1) What effect has thé/Ban Street program had on .
- - .the _achievement levels or Ryle students° ‘i © o -
' © . 2) What are the attltudes of Ryle students toward ,‘E%f

EE school? Lo -

3) what is-their level oflself%conceﬁt?

v

S 4) what k1nd of classroom 1nteractlon occurs in
N o the Ryle. school’

5) What are the attltudes of teachers toward the

. program? . .
. - . : j o - . ;
Student Data ' el T . / ve 0 C . y

Student achlevement- The ZRDC staff'analyéed the

'.scores on. standard achlevement ests as adm1n1stered by past g
— , ’-\ ‘- P
evaluatlon components of Bank Street and the regular test}ng, i

'Programrof the Stamford Publlc Schools. These data'were ': o

measured against achievement levels at Ryle in years previous _ .

4 . . \ . “ . . N .
‘-~ -to--the ‘Bank-Street.project.. .. ... .. S TR e

. - Stadent Attltudes Toward School: Ih'order to
the attitudes of Ryle student@.about school, the- SC'ool s

- Sentlment Index (SSI) was administered to a randomly selected

. A
sample of Ryle students strat1f1ed by grade 1-4. The~Scheol

Sentiment Index developed by the Instructional Objectlves \\: e

, o
. . . . : v . FA :
1.9 ‘ NS
R X S : P
' » . *




Exchange, is a group administered instrument in which

-

‘students-respond by marf/ng yYes or no on a color coded

sheet vhile the administrator reads the questions. The
- |‘ N . .- - IS

manual for its administration reports'test;fetest reliability -

doefficients of .80 and .72. A

_Student Self-Concept: The Self-Aépraisal\Fndek was

-administered to determine the lével of Ryle studént's'

seif-concept; This also was developed by the instructional
Objectlves Exchange. The reported test—retest rellabllrty .,t

» coefflclents are .89 .and 76 .This 1nstrument is admlnlstered

Mt‘?

1n the same manner as‘the'SSI; .

2

-Classroom Interaction Analysis

- [

As part of its evaluation‘components; Bank Street College.

- * 4 x

administered an assessment of classroom interaction analysis
in'1972-73—and in 1973-74. The instruments used were the

' Analy51s of Communlcatlon in Education (ACE)(72 73) and the .-

2 Behav1or Ratlng and Analy51s of Communlcatlon in qucatlon

4

(BRACE) Both 1nstruments were developed and valldated by o Y
e
the staff at Bank Street. In addltlon to summlng these past
- \ / . f
’ admlnlstratlo s the ERDC admlnlstered the Flanders Interactlon

, o

,tq“all,BankuStreetHclassrooms,mr,; e e e .

a"w““nnalyslercale

Teacher Attltudes . o . : ' LR

In order to determlne teacher attitudes about the program -

:’;}.‘ /

. at the Ryle school, all teachers ‘and teachlng a531stants in /:

’
T




. a5~ s e L. R _..'.N . . .
~to past questionnaires, which ellorted,parental attitudes =

1‘methodology wh1ch would 1) a/swer the'questions—posed for

. Approach, the ERDC §taff de?elopeda'questionnairejwhi h

'In addition,” the staff developed a qﬁgstlonnalre,s3m11ar

- about thé .program. -/ C L ) S

_thlS study,and 2) develop / "plcture" of the Ryle s%hool

,whlch would have ut111ty for future assessment and plannlng

which is unique, 1t was speq&tlcally dec1ded~not to make

- = P
- .- - =

LI
- - P
- N a r -.

-theﬂprogram were interviewed by ERDc‘staff. These'

. . ‘7» = - v‘ i -
interviews were open endéd. As a result of thesé inter iews, . ',}
and of our analysis of wgitten objectives of the Bank S reet ‘ :

WasAcompleted by all tiache,s;

Parent Attltudes

J
7-

Parental 1nvolvement is. a basic tenet of the Bank Street

."

Approach In the past, numbers of parents have—BEen 1nter- _

v1ewed about their feellngs toward the program operatlng - -

-at Rylex The ERDC staff analyzed thls ex1st1ng 1nformatlon.

*

\\:. o . o/
N .

éummar L P / -/
..._....._l‘ . " ome ,na,_ . / > . /- &-\-\‘

¢ * The ERDC staff attempted to déevelop an evaluation

o

a :

at the school. Because, the Ryle school - presents a proflle

/ ms‘ —

PRSP S S

~ /

fmajor comparisons between Ryle and other e1ementary schools

,‘

in Stamford It was, however, deemed worthwhile to compare

Ryle achievement/ievels.with‘the levels achieved in Stam@org.
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) CHAPTER‘A v

. - PRESFNTATION OF FINDINGS
L R Stuaent Data
\ -
. Achievementﬁ . “ 3
Introductlon. This section considers the quest10n°

What effect has the Bank Street Appgoach had on the

facademlc ach1evement of vae School students?

In 1ook1ng at th1s broad 1ssue, the.follow1ng spec1f1c

%questlons w111 ‘be consldered-o
. What ‘was the level of academlc achlevement at Ryle h a .
. School prlor to the "Bank Street Approach’ . ,

3

K What are thée results of the’ Bank Street College 's
test adm1n1strat10ns° )

. . What are the results of the Stamford Publlc Schools'
L test adm1n1strat10ns° :

. How do the above three sets. of data compare'>

.. Are there specxflc academic areas in which Ryle
students are performlng well or poor1y°

ST, Wlth respect to academ;c aqhievement, what-are the
‘ -problems and or concerns in »judging the effectiveness

5 B of the Bank Street Approach at Ryle? , e
g hi : — ’ - ) - H . . ‘; . \
: A corollary of the basic question anpd a major tool ;
of analysis, is the guestion: . __ .. o o 5
. : : e e g e

~- ——— . k3 >
el S S S
X
! .
¢ -

(expected) academlc growth of Ryle students'>
J

\ . Has the Bank Street Approach prov1ded for normal ' L ,
|

wt
. L 2

I}
] N
e T T NN

-
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3
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Normal or expected academic growth is considered to

be a month gain grade equivalent score for évéry month in

:school~*
Two further cautlons ‘need to be mentloned* - C —— g

(1) Throughout th1s sectlon, grade equivalent scores have

—

been—usedato,analyze the data, because most of the available
teSt'results ara preséntly'in that form. There are some '
imethodologlcal and~stat1st1cal constraints in the use of

grade egulvalents, espec1ally when trylng to assess a R

program S effectlveness. (2) For thiS’report, standardized

’achlevement test scores are used as the sole cr1terlon of

academic achlevement. The Bank Street currlculum provides . :
‘ ' 1 : 'w :
academlc growth through experlentlal learning, such as ‘ ‘

cooking, construction, environmental studies, etc.. Wlth .

Lthis non-traditional approach, traditional and direct

measures of academic ability, (standardlzed tests) may not "J

be adequate to assess student knowledge, Skllls and, growth
’ . ./ »
The above are offered only as quallflcatlons and nou

[ - R

€. ‘\s.\?

_dlsclalmers of the analyses and’concluslons whlch.follow.,

»z . -
R Y ‘
. e . . .
4
. 5 ) %
e .

//, -

’ }/Please note that the natlonal norm of gaining 1. O/per e
.~ ~year (0.1 :per month) in grade equivalent score, is 'based -
. ___oh a population-which Scores at the fiftieth (30th)
Y "pe*centlle on that test: “Urban students,,- Blacks, and ) ;
4 students scoring below -the 50th per#entlle (all three - % ____
’ of which” typlfy Ryle students), are not expected to , s
show the 1.0 per year gain; Resqarchers (Coleman 1972 . , -
Wrightstone et.al. ), cite a normal gain for this group- -
. .as béing closer to..7 or .B per year. This guallflcatlon -
. . should be kept 1n mlnd as the dauaarereV1ewed. . . ) T

1 . ., - ; -
.




Two sets of test scoreszare available for analysis.
(1) Bank Street College’s,teSt administrationsdand

- A2) Stamford Publlc SchoolS' test, admlnlstratlons.

- . Bank Street College conducted a testlng of Ryle

students in both 1972-73 and 1973- 74.‘i In 1972-73, the’

Metrbpolltan Achlevement Tests (MAT),§1970 edltlon, wasy

tW1ce given to all students in Grades 1, 2 and 3, 1n -

1973 74/ the MAT was admlnlstered to all studentp in

Grades 1 2, 3, and 4. ThlS _time the examlnatlon was

3
2

_given in October and agaln 1n June. MR

The Stamford ‘Public Schools has conducted very

11m1ted test1ng of prlmary students over the last two

\

years. In 1972~ 73, only Grade 3 students were glven the

IOWA Test of Baslc Skllls. In 1973-74 alI,students in

-3

Grades 3 and 4 were given the IOWA Test.' Both years, the

test was administered once,‘in late May. Prlor to 1972 73,.

~.P"'

he Stamford Pub11c Schools tested all prlmary qrades w1th

. the MAT, 1958 edition. Thls pollcy ended w1th the 1971- 72
o A )

- -~

. school year.QE , S

™~

~ " Due to the unavallablllty of data for 197f—75 this
" report deals only w1th two school years, 1972 73 and

*ff“'1973“74;‘ It is understood that a) no test1 g is belnq- I

. “vconductedvthls year (1974-75) by Bank Stree Corlege,“l

= N ’_éﬁ& 7 .

"" M. o ’ 4
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. expectatlons.

“.43' ' est1mated as between eLght and tén months.

"< ard b) the Stamford schools'1975 IOWA test results will ‘

not be availabléauntil_late June. '

..
.

IAchievement:of Ryle Students—Prior tb the Bank

fgtreet*Approach-

-

‘From materials prov1ded by the Stamford

Publlc Schools Psycholog1¢af'Bureau, a br1ef qualltative

analysls-was made of Ryle School test scores for the years

1

1970 and 197l in the areas of read1ng and mathemat1cs.

In most test areas,'Ryle studen*s—anMGrades l and 2°;

\\

scored only sllghtly below grade level. However,

3 on, Ryle students do not keep pace W1th the grade level
In Grades 3 and 4 they beg1n to drop

'approx1mately six months to one year beh1nd ‘the expected

i

'grade equlvalent.

‘It also appears that Ryle students had regularly scored

. below the Stamford cltyw1de med%an scores. In reviewing

\

" the d1fferences between Ryle student scores and the cltywideg

AR
' medians some generalizations can Be drawn:

l The average gap for Grades 2, 3, dnd 4 can be :

'Durinq

> ,,w—w—-”’

i o

results were a. fewymonths above the expected med1an

from Grade g

”.

these years, and on these tests, Stamford medlan S

44

> results for thesé grade levels.

. ?he gap, in each tested area, - 1ncreases as a student
/6rogresses from the flrst through the s1xth grade.‘ﬁ

This increasing gap may be an art1fact of the‘use
A "\ { - - . ) -

o




N A
. of

of grade'equivalents. The percentile ranking

‘

, ) ,Rylev§tudents may remaln rxelatively the same.

- - | ) , , ) ;

3. The gaps/inomathematics scores\haze been slightly
. ' N o ’ ) K3 ' , 2 '

less than those in reading. -, =

s
4

In short Ryle students, prlor to the Bank Street

L En
,J.

Appraach, scored approxlmately one school year behlnda

$:=ed
Stamford and natlonal norms. This fact shou]d be kept ln
‘... '.‘{A
m1nd as the 1972-1974 test data arerev1ewed ‘“_ :
. 5 \ - '\:: ; - T —

Bank Street College Test Admlnlstratlon Results° 'What‘

follows is a summary of data reported by Bank Street College

1n thelr annLal reports - Analys1s of Metropolltan ,

Achlevement Tests. ', . ' . -

T

f -~ In most cases all test scales and subscales are- reported
1n the Bank Street analyses., For thls report, total readlng

and total math w1ll generally be the scores presented
} l‘

Tables 5-1 through 5-4 present the school year and

- full year galns of Ryle students, durlng the flrst and

S % e

-

173
’/ ’ - - &
T Table»S-l represents thosé §Eudents-who were in ‘the

£
‘.

.Bank Street Prongm for the entire 1972 73 school year.,
+

The Grade 3 scores show a normal galn (+37) 1n readlng and
K,,‘.w sl e .
“““'thce ‘the norm in mathematrcs (+l 4) Grade 2 scores show ~
. - /.'
-slightly less than expected growth on both scales. The

" Grade l results are both less«than the normal gdin. The

second year of the Bank-Street currlculum. 7 U M

. .
[P
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B flrst—grade students an be a partlal expfifatlon for ; .

- e . i '

’

these results g =

< 1

. In .alr cases, ‘the Ryle student began and f1n1shed the

. year consmderably below~grade level. This is to be_expected

A 1 r . > - g . i
sxnce the er Schooﬂ:doeipngt focus.on the "average“.. .

s - ;e .
student 1n light of”ﬁatzgnal or Stamford crlterla, but -
T T < ~U ’

- ’ rather on a d1sadvantaged group of students who would not oo,

- be’ expected'to perform at grade level. At each tested level

. fmathena}ies gains were greatef-than those*in read;ng.

’ - Iy
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v : . TABLE ‘5-1
A '
. SCHOOL YEAR GAINS 1972-73 v
; b . RYLE SCHOOL
- - : ’ - Grades 1-3 .

- Mean_.Grade Equivalent Scores on MAT*

NI . FALL'72  SPRING '73 ° SCHOOL YEAR GAIN

]

" GRADE 3 | B :

: ‘- Total Reading. .+ - 2 ‘ 7}
" rTotal Math o2, 3.4 414 . D

................

Total Reading 1.6 2.1 - 77 S ELs /
Total Math - | 1.4, 2.0 _ +,6 ..
X , ,

P e e e B s e orm ek e s om o om « . . . . . . koo oa

- GRADE 1 A L

" ‘N=,39 . 3\ % . | -’ /\
Noxrm - IR A L

-~ Total Reading ' : : : 4

© 7 .Total Math : 1.0. - - 1.4 . + 4 - N

s -

F
)

“?
<

-
e

““#Metropolitan Achievement Test ’

- 28
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Table 562 presents test results.|for thirty-one’of

the thlrd grade students in Table 5-1, for whom MAT results

-

wvere avallable for the sprlng prior to the 1mplementatlon
‘.of Bank Street. The full year gain column is simply the

difference between the Spfing of '72 and Spring of '73

scores.‘ The d1fference between the Spring of '72 and

" Fall of '72 scores represents the effects of the summer.

~

Ryle;students.show*a distinct \oss in all areas over the
~ summer., - Thus, even though gains of 9, .7, l§0-and'l 4 v

were achieved dur1ng the 1972 73 school year, they were

1
-

offset by the "summer loss" phenomenon.' -

,&

) & -
/Tables 5- -1 and 5- 2 reflect the f1rst year of the

-

_.Bank Street Approach at Ryle and it seems fair to assume that
both students and staff had a con51derable amount of
adjustment to make. In spite of this, Ryle students in
'Qradés:Z and 3 achieved normal gains'during the school year;

The drastic summer -losses exhibited by the group of studentS'
Pz
. ‘Q?in Table 5- 2 is a partial explanatlon for the 1ncrea51ng
e oL R * .,
- gap between Ryle students "and the natlonal norms.

4

v / ’ L
. - : |
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]
o ) o -




. -
[ /
Cw

CO&TINUING CHILPREN-GRADE 2 TO GRADE. 3

. " Mean ‘Grade Equivalent Scores on MAT

‘GRADE 2.

TABLE 5-2

GRADE 3
FALL %72

* ", SPRINGn72-

- N=3Y1 ‘

* NORM - 2.8
Word S
_Knowledge 2.4
‘Redding - , 2.3

Spelling - 2.7

. Arithmetic 2.9 -

»
N
- L]
-4
i
o
L] Vs i\;
~
e . s .
/‘ . NN
A3
7

~

. 3(j‘,

' FULL YEAR GAINS 1972-73

RYLE SCHOOL

- ' GRADE 3-

23-

SPRING 73" _ FULL_

2.9
207

3.0
3.4
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Table 5-3 presents the school year growth for Grades -

B

1 through 4, for the second year of the Bank Street Program.

;} Grade 4 students gained only three—fourths the normal gain .

in—readlng. However, these same-students almost doubled
the expected mathematics 'gaip. Grade 3 students‘appear to

have achleved normal growth on both scales. Grade ZISCoresA ) -

in readlng show»only half the normal gain wh11e the math

' gains. approach expectatlons. In Grade {, on both, scales,
,Aachievement is about three-fourths the:expected gain.

Again, Ryle.students enter-and finish'the schooi year B

beiow grade level. And, aga1n, galns 1n mathematlcs were .
superlor to those in readlng. o : ' o
- - These results and those-offthe prior year show

greater gains 1n,Grades 3 and 4 compared to those in-

/
Grades 1 and 2. Both Tables 5-1 and 5 -3 deplct an 1ncrea51ng

y gap between Ryle students and the natlonal norm, as‘a student
moves ‘into hrgher grade levels, S C B ‘ r

-, ) . . .
I S N

. , : - .
. * - . . -

4 .;)-
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Mean -Grade Equivalent Scores on'MAT

Né30‘

SCHOOL YEAR GAINS 1973-74

. TABLE 5-3

" RYLE SCHOOL
-Grades 1-4

-FALL '73

’

SPRING:-'74

i@ .

SCHOOL YEAR GAIN

v e et s e e oo i me e s

~ GRADE 4 -
NORM . i:‘ 4.1 , 4.9 - + Q8>
‘Total Reading 2.9 3.5 . + .6
Total Math’ 3. 4,5 +1.4
N=36 ‘
GRADE. 3 “t .
NORM 3.1. , 3.9 + .8
‘Total ‘Reading 2.2 2.9 - - + .7
‘Total Math 2. . i(4' + .9 :,’
F=46» . ) e —
' GRADE 2 - .
NORM 2.1 .2.9 +. 0'8
. . . ‘
" Total Reading 1.8 2,2 ’ + .4
" Total Math 1.5 2.2 + .7
‘N=38.
"GRADE 1 . .
&QRM; = 1.9 , -
‘. Total Reading 1,3 . -l.8 + .5
_ : g . )
" Total Math 1.1 & B 4 & ” + .6
- . ‘F, \
- ‘
’ i ) { ! *
32
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Table 554 represents those students from Table 5-3

whol experlenced two years of the Bank Street Approach at

~

kA

Ryle and were tested on all, three occaslons. Mathematlcs

3

et
Hd

galns at the third and fourth grade levels are equal to

s

expectatlons. On- the other hand, readlng scores at all

> 1

{r‘

" levels and mathematlcs 1n the second grade are. closer to

70 percent of the grade equlvalent expected 1ncreasen

. T
ev1dence of summer gain, as well. as summer loss. No s1ngle

.explanatlon or 1nterpretatlon of this result w1ll sufflce.
The -early Spring 173 testlng may yery weil account for some
of the recorded, ‘summer galns. @prther analyses would
certalnly 1nd1cate that the summer lo 5S problemilslstlll
‘a barrler for Ryle students. .

BN NN

Tables 5-3 and 5-4 reflect the flrst two complete‘years,

- - »

of the Bank Street Approach at Ryle. They generally 1nd1cate,
‘ ‘a near’ normal to normal academlc galn by Ryle students durlng
/

those years, ’ - e . o
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‘ ' - / Q @4. v
\ T FULL YEAR GAINS 1973- -74-
| ) . ‘ a - -
i ) - . 7 RYLE SCHOOL .. L
i T , CONTINUING CHILDREN GRA ES 1-4~
’ ) -'Mean Grade Equ;valggg,Scoreg on MAT .
‘ . - ". . N l .
\ SPRING '73* FALL '73  SPRING '74* FULL YEAR GAIN
GRADE 3 to 4 . -- o
) 'N=27 . & IR . . ’ (- i
i ’. i NOPM - - :' 3.7 401 B . 4.9‘ - . +1..2- L

Total Readlng 2‘. 8* 2.9 3.6 ‘:’)"' Q'B:I
Total Math 3.4 S 5 Y - A A

GRADE 2 ts 3 - . ‘ - e - LY
. N=28 . L : - SR

.'NORM .’ 2.7 - ‘3.1 . 3.9  +1.2 I
‘Total Reading - 2.2 2.2 T2 + .7
. Total Math . 2.0 2,57 3.4 . +1.4

_GRADE.1 to 2 A , L S

'NORM i 1.7 ) ’2.‘1 . 2.9 ‘ '--', +1.2 . ,V

)

| Total Reading 1.6 1.9 2.3 F T
'.Total';Mathf v 1.7 . 1.6 . 2.3 + .6

— - — P
* The dlfference in norms for the Spring scores is due to ’
the "April *73 and Jurne 174 admlnlstratlons. ;
‘gt ’\»:
0 . B




‘rable 5-5 coﬁpares Ryle students under the Banks-~”"””*

Street Approach ('73- andf‘7€) w1th Ryle students pre-Bank

Streeh (‘70, %71 and '72) ..  In 1nterpret1ng this table

three ‘cautions” are, necessary.
"

hY

} ﬁ(l) _The scores. of 1970, 1971 and 1972 have-been
2 “ ‘»\converted from the 1958 MAT edltlon to the

1970 MAT edltlon.‘ These convers1ons 1nev1tably

¢
lose some degree of accuracy.>~

(2y’ The admlnlstratldn of the test took place each ‘

year at various tlmes in the sprlng, from Aprll

m,;—.

.-f_; o o ’
A to June. . LI .

N L4
» - - o
N I T~

(3)' These flve years represent different R?le‘

.

L populatlons . . Co .
Wlth these cautlons 1n mlnd the data does appear to
support thn contentlon that Rylé students in the past'two

‘o, years~are achleylng at approx1mately the same level that

Ryle students did the three years prev1ous.. The exceptlon

is in Grade 2 arlthmetlc where the results show: approx1mate1y

L4

‘a five month dlfferentlaL

-

1S




TABLE 5-5° .

" RYLE SCHOOL 19701974
‘. .Grade 1-3

Mean Grade Equivalent Scores- on MAT

n - RN

" Pre_Bank Street T Bank Street Approach

;Spriﬁg« Sprlng iSpring Sprlng Spring- /.
- 170, 71 720 L L1 v ﬁ

~
. ‘GRADE '3
Reading . N
~Arithmetic -

3

lgeading:h
:Arithmetic.

“GRADE 1 .
‘Reading
“Arithmetic

‘/‘ b} .'-
In summary, the results ‘of the Bank Street College s test
adminlstratlonsp01nt to a normal academlc galn for, Ryle students
/ ~ -
during the last two school years. These 1972 74 galns ahd 0

Mchievement levels appear very simllar to those of the 1969~ 7l

fre-Bank Street Approach.era.

&




Results of Stamford Admlnlstratlon

In thls sectlon, those test results reported by the

« .

?5‘ Stamford Publlc Schools have been- analyzed Please

. > I

remember that test admlnlstratlon fver the last ‘two years
has been very limited. The testlng of Sprlnq 1973 was
restricted—to Grade 3. The test1ng of Sprlng 1974 1nc1uded

- Grades 3 and 4 ° - ; ’ :. ) . -

) Tables 5 6 through 5 -9 reflect a comparlson of Ryle ¢

‘

School’mean scores with Stamford means. }The,reader is

-~

.;.\.T’ P £ " @ .
o cautloned ﬁot to compare the-grade,equlvalent SCores of

the Metropolltan Achlevement Tests (MAT) 1n the- last ' . ‘

T sectlon, with those of the IOWA Test of Basigmskllls (ITBS)

-

The Grade 3 results presented in Table 5 6 are representatlve

a of’ students involved in the Bank Street Approach for one
~year,\the first of the program. The results show Ryle

"students con51stent1y about 8 months behlnd the Stamford mean.

* This rs approx;mately*the same gap that was féund to exist
. 4n. previous years. (Refer to Achievement ‘Prior to Bank Street,

2., » .
A : ’ *

“.*. of this section)...
PR . - P

ESN B 4

i

5" *

R
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.TABLE 5-6

- RYLE/STAMFORD COMPARISON
GRADE 3 - May, 1973 S

A ‘Mean’Grgde*Equivalent Scores on ITBS

> - RYLE STAMFORD

rpo—pi——

3.7
3.7

VOCABULAR!/ L 2.9
2.9

Reading Comprehensmon

-

ToTAL TANGUAGE }

2.7

- spelling . =/
?qnctdation ') . - T ’ ;4;3
Langaage Usage : 2.8

’ "TOTAEAWORK STUDY SKILLS

‘Map Reading c 2.8

Readlng Graphs ’ 13,0 '
Reference Matermals ’ 3. .7 0
“TOTAL MATH L 2.9 3.9 707
" 'Math Concepts S 209 . 7 3,7
- Math- Problems : 2.9 3.
~ ; "'
- 4 i i
P Ty -
. P - ;
s i - L
B N s ; ‘ ;' 4 .
~ i
.i. )
7. ‘
Ce B
- Y. ! 2 ' ,
b : ‘ . f
o , '

RYLE/STAMFORD
_DIFFERENCE

e

- .8 -
-lgo :

L o=1.1

- -0,8"
-l.1l
-1l.1

- .8

- 08 )
- o? ’
- .7

‘?.8'

- .8}
- o>7 e




et o TABLE 5-7 °

t L RYLE/STAMFORP CDMPARISON _
o T . GRADE 3 -,uay, 1974 : o

Mean -Grade Equlvalent SCOIES on ITBS A,{ ] - T

-t . . - - - |} . ’

T NATIONAL - . " RYLE/STAMFORD.- . :
Lo : - T NORM - RYLE STAMEORD ~ _ DIFFERENCE. . )
. i L. - . - ) . . v S L . |

' YOCABULARY - - 3.7 - 2.6 ER o e U

|

READING ’ s e ' ; - S s J
COMPREHENSION : # S o |
|

‘ 3
TOTAL:LANGUAG@ IR £
"TOTAL WORK - J et STy, R - T
STUDY SKILLS' . 3.7 2.8 .- <36 . =8 . .
. TOTAL ‘MATH e 30 ’

#

e 2.9 35 w60

f . ’ - : v ¢ i -
' The thlrd graders in Table 5-7 have been in the Bank ‘ o .ﬁ;é
street Approach for two school years. Agaln, there is no , i
"1ndicatlon that the gap between Ryle students and the “f

Stamford mean is elther 1ncrea51ng or decreaslng, w1th the/;)' T 1,:

L

ppss;ble»exqeptlon of=mathemat1cs. A comparlson of Table 5-6 '”1

and Téblej5—7 showsAthat'this Grade 3 group of Ryle,students

D X R . . ) ) -
. scored at about the same levels as the previous Grade 3.
) ) A, - . '
o L
: 8 .~ -
' . X P " J,A .,
€ - “
Ay 5 . @
; . K -
'-.‘ ‘. Y L ‘
. hid i , ; .
. ’ 3
- ‘ ~ i
39. L 5,




‘f:, <. ‘3-:?'_
> y .o T ) h ,
’ oy - . /.2 & - , - ,
P L AN T A - T \
o - - ., ' TABLE 5-8 C | ~
- ) ’ . - .. ’ . '. ’ - iy 7 i -
‘ RYLE/STAMFORD COMPARISON: . .
ST GRADE 4~ May; 1974 ‘ .

[ 3 " Mean Grade' Equivalent Scores on ITBS.

. ’ L RYLE/STAMFORD e
. . - 'STAMFORD R D’IFFERENCB\
TA\ > 6’ '0 t“ -D - . ‘ ‘ . ' ‘\:A ," ) .E
VOCABULARY 4.5 : -1.2‘ o
\ s © T pa / ) .. "‘ <
'»- READING ' ‘ : ‘ o . ’: Lo . . . .
" ° COMPREHENSION- 4.8 . 3.5 474 : - .9 o
TOTAL LANGUAGE ' 4.8 B T S 18 R ST A
 POTAL WORK, -+ - . . .t S ST .
. ¢ STUDY SKILLS V 4.7 ., \ 3.7 - 4.4 \ = n:‘i,
t:'j TOTAL M_ATH ‘ = ‘ 4’\7 ‘ ' 3.9 2 ’ 4.3 = 04 ’
| ) * ' ‘ S
. N
-Students -in Table 5-8 also experieﬁéed‘fﬁé'firét two }Z
;W:?ééf§"6¥¢?ﬁéfﬁéhk StfeeE.App:oabh,at Ryle. The'gab/betweqn E;

- ”fhe'Ryle students and the.Stamford mean is approximately a - ;ﬁ«

S o L R A v
‘'school year. .Agair/, mathematics and possibly language could E
‘bé considered excdptions. However, as previouslyahotedé\ P ) ;

prior to the Bank,Street Approach,,the gap in mathemq;xcs . : .

[ v . /

was traditlénally less than those 1n verbal areas. ' T i

5 , ‘ '
. .

‘ L& ) S * . o
o ’ | — - . 'f

' ‘ B A

. . 4 "‘\ . - A ’ v '-:
. / \ 4 . .

* i e " ‘}f

' »- ‘ ‘2
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Table 5—9 represents thos students who were tested

: ‘ . . t ‘34
: - - :
T ’ N i g Cor
: :
: * - TABLE 5-9° ' .
B . / B : ] * r .
: . RYLE/STAMFORD COMPARISON - c
f T 1973 TO 1974 : ~ I
E' Mean Grade Equlvalent leferences on ITBS ' o
sz . . z .
& . . -l . R
o RYLE/STAMFORD RYLE/STAMFORD ' INGPEASE (-) OR E
| . DIFFERENCE DIFFERENCE . DECREASE (+) OF
T . .o SPRING'73* SPRING '74** GAP BETWEEN
L - ; GRADE 3 GRADE 4 B RYLE AND STAMFORD
vt o~ .. B - . : .
. VOCABULARY -.8 -1.2 L s
" READING. - 1 -t e
' COMPREHENSION - =1.0 o =9 . .+ .1 ’
. TOTAL uANGUAGE ~1.1 -6 S s :
R e B » . 7, - . . :/‘j
;:.TOTAL WORK c - : v
- STUDY SKILLS " - .8 | R S |
. . . ¥
j 'TOTAL MATH - S Y S : + .4 .
. g - o , . /"‘ -
‘: . /] ; ’ - . s?) . " T P : .'/~/ T,
T ‘ ; \ . e .
] S : T b
. * From Table 5-6 _— . A . i
k ** From Table 5-8 ) 7 :
L | | '//
|
-

as, thlrd graders in 1973 (Table 5-6) and who were again tested

P

- as fourth graders 1n 1974 (Table 5- 8) This table compares

the gaps between these Rvle students and the Stdnford mean for

”11973,and 1974. T

<




appear to widen. Both the language and mathematics scores

,

Only in tHe test areas of vocabiilary ddes the gap

- -

-

show. a nbticeable closing of the gap between Ryle and

-

‘Stamford mean scores. " This 1nterpretatlon should be tempered
"by the conslderatlon of changlng school populatlon at

,Ryle ‘and in Stamford. Admlttedly, the change over ore &ear

test1ng perlod may not have been s1gn1f1cant

The last four tables depict the fact that the h1stor1c
H N
gap between Ryl.: students and the Stamford mean ‘has not

-

increased over the last two years. In fact these th1rd

and fourth gradcs experlenced academic growth at least

. ‘equal to if not sl1ghtly better than the Stamford mean

Y

'gains. However, Ry1e students are still scoring beh1nd

grade level (the ‘national- norm)

As mentioned above, there is only.one group of Ryle

. ] ) : 9 .
Students for which the Stamfbrd Public Schools have two

,

sets of test results. These can be called the cont1nu1ng

P

students. They experienced the first and second;years of
the Bank Street Approach and are presently in Grade 5 =
outs1de of Ryle. There are twenty-nlne students who took
the ITBS in May, 1973 as well as in May 1974 (thelr ‘third
and fourth grades respectlvely) Table 5-10 looks at

/

thelr full year ga1n on the five bas1c scales of the ITBS.

/

3, - - - . .
: . - » »
' . :
’ ‘ hd ’ -
M . - . . .
.
£
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~#.TOTAL LANGUAGE

TABLE 5-10

FULL YEAR GAINS 1973-<1974

. RYLE SCHOOL

M-_v{i_':_ —
‘g s oaic

CONTINUING CHILDREN GRADE 3 TO GRADE 4

- N=29

/- ,
VOGABULARY

" READING ‘

" COMBREHENSION

>

TOTAL WORK

© - STPDY SKILLS

TOTAL MATH.

(4
e —

‘SPRING" 73

_ _GRADE 3
- © 2.9 ‘
2
3.3
3.0 )

SPRING '74

Mean Grade Equivalent Scores on ITBS

- 'GRADE 4

2
5
. .
- ”~
.
;iw
»

FULL YEAR GAIN

3.4

3.6
4,2

3.7
4.0

X

-
e ———

T+ .5
"'+ ’9
+7.7

$1.0 =

-



This analysis shows Ryle students gaining a full

year in mathematics and almost a year in language.

- three-fourths' of a year gain was achieved in reading;and

work studyﬁskills, while only a half year was qainedlin ’

vocabulary. These resultg are very simila; to those

RS presented ih Table 5-4, which represents the same students/

scores on the- MAT. .

e

T ; o . I
ln summary[ the results of the IOWA Test of Basjic

\

Skills' over the past two years appear Jery similar to the

ef ent Tests adm1n1stered

ﬂflnalngs of the Metropolltan Achiev

R by Bank Street College.

In addltlon, both these test admlnlstratlons produced

results very similar to Ryle school achlevement levels

dur1ng the pre-Bank Street Approach years.‘

&

Conclusion <

i

In response to the opening‘guestion: ‘What effect.‘

has the Bank Street Approach~had on Ryle student's academic

growth (as measured by standardlzed achlevement tests)

P The data provided and.the quantitative analyses

performed 1nd1cate that

in general the Bank Street Approach

has prov1ded for a level of academ1c growth that approaches

the normai gain. (A one month gain for .each month in school)

‘More spec1f1cally.;

1. a) The Bank Street°Approach has not decreased




the educational gap betweenhgyle students and

Stamford or national norms.

b) TheuBank Street Approach_has not 1ncreased .

4

| the gap between Ryle students: and Stamford
or natronal nornms. - In fact, there.lsuno

indication that the curriculum at Ryle prior

;ﬁ o to the Bank Street Approach was ach1ev1ng or .

3

b

+

could now achieve any better results.

2. 8) In ‘certain verbal areas, and in Grades 1 and®

"2 gainé?have'been less -than normal.

" b) In the area, of mathematlcs, and 1n Grades 3 and ‘_

4 recérded gains have “been’ at least’ equal to the

.
~

-

norm. .

" 3.“a)1R?ie students are still experiencing a‘suumer
1655,0% academic-Skills.

b) Durlng the school’ year; students at Ryle are -

i genérally exper1enc1ng.ond;mo?tﬁ of academlc

. galn for every month in schooﬂ

4. The fact that Ryle is an 1nner‘c zwsohool with

. a majorlty of students who%score below the norm,_

& makes: the conclusxon about the Bank Street

~
¥

F O : Approach's effectlveness more’ positive.

Constraints and Concerns - .. : .

| .
i ‘to urban educatlon researchers. Its cause and a solution
| I3
-
|
|

. is not. 1t is obviously a critical factor in the low -

Summer Loss: The problem of summer loss is well known

-

<

38




““achievement scores of Ryle students. These lésses in the J

early primary grades place Byle students at a disadvantage

2

for the rest of their educatisén career. R

N At
'\a,.,a.—-

New Program Tran51t10n Perlod- As: in aﬁy—new program

the 1mplementat10n of the Bank Street Approach caused a

'perlod of tran51t+on and some dlsruptlon ‘for both students

and staff4 The results reported—here are for the first

- « -

two years -of the program. Therefore, the data basé is. '

‘extremely limited and somewhat questionable. At this point,

it may beé inappropriate to make'juagements about the impact, N

-the Bank Street Approach at ‘Ryle has had on academic

-. achiévement. -Once a longer period of time has elapsed,

. strongér data will be available that will allow a more °.

-
""' Av

€onsidéred judegement rz=garding academic achievement. .

& ) A -

Inadequate Testing: The presentateéting of students
_.at Ryle:may prove to be inadequate'in terms of makinél

conclu51ons about the Bank Street Approaeh with the'end

. of Bank Street College s annuar/ire and post testlng, all

’

that remains is the limited administration of the IOWA Test

-

of Basic Skills by the Stamférd Public Schools. At pfesent,

" there is no base-line data oné?t least” two grades of children

a3 . .
in the Ryle School; There is a need for - annual pre and

post testlng at, all grade levels in the Ryle School.

39




y noted that some students are not adequately represented

‘true level of, achievement. The use of class performance

- {grades), as well as criterion referenced testing (geared to R

S ;l
. ) ) . S

‘Measuring Academic Achievement: This report;

presented mean grade level scores only. It should be ¢

%

by that mean score,. Analyses of individual student's

progress should also be considered.

In addition to the use of standardized tests,~there e |

— L%

should be other analyses of a student's academic ach1evement. .

¢

Test scores have often been known to misrepresent a.student s

L S

the same basic skllls but in a less tradltlonal approach)

‘would complement the achlevement test score and glve a much

1)

nore complete picture of student progress.

~ = e -
~

Flnal Analys1s~ A major concern should be to determlne

whatflmpact the BSA has on- students entering fifth qrade and.

in h1s/her futuyre schoollng. As yet,there is no data on

-

- J_.K -

those students who were exposed to the Banﬁ étreet Approach

.and have noy. left Ryle. Ind1v1dual students, and the entire

Ryle populatlon, should be followed through their educatlonal

', career, to assess 1ncremenatl academic growth and comparatlve

- b

‘* I

advantage/dlsadvantage. Only in-this way,. cdn the long -

term effects of the Bank Street ApprpachAat Ryle be determined.

-




-
<

_ *No.differences wére found between urbafi, suburban,

/

‘their schools and themselves. In the past program

4

d

" Student Attitude:toward School . . SN

%

. Educators agree that children will become self;

—— . -, c e

directed learners, responsible for their own learning T

only if they -possess healthy, positive attitudesoahout . .
: . - ! : :

o

t i N o as SPUTE
vassessments, there were no direct indicators of school

A}

attitudes or self- concept.

In order to assess the att1tudes of Ryle children

e

toward school, the School Sentlment Index (SS1I) was . Lo el

+

admlnlstered to a randomly se1ected,student sampIe,

stratlfled from grades 1- 4 In October, 19741$%he .

B

Connectlcut SgateADepar ent of Education evaluu%ed com~
pensatory‘education»pro rams throughout the state. -As

part of th1s project, the 5$SI was admlnlstered to a

- sample which included students from urban, rural, and ' Jgi

B " .
suburban areas.. Thewéesults of both administrations are o

ﬁshown'in Figure 5-1.* As this figure indicates, first

grade students at Ryle ach1eved a mean score of 67 percent .

-

(raw score was twenty positive items out o ,_h;rty), second
grade mean was 70 percent (21 of 30), thxrd grade was 77

percent (23. of 30); and the fourth grade Tean was 63 percent

(19 of 30). ‘ -,

- - #

and rural groups. Therefore, the Connecticut sample

is -considered as one group.

3
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-

These scores are rougly equal across grade lines.

" There are small increases through the third grade where : :

-

there is a slight decline to fourth grade. Tt 1

y ' difficuit to define the:serioﬁéness of’thefdfop. )
|

N e . N . . . - . ) . . B 0.‘
. .rate, there are several plausible explanations for
: “,t . - v > ) A
"~ ‘change .in scores. Fourth graders are becoming more '
. . » . . .
influenced by peers and other influences outside the’ .

.schooiw In addition, the fourth .graders héve participate
in the;Bénk Sfreet program for iéélduréf%qn. ’Atfitdées
aﬁéut'school; however,-may'have~£een.féfﬁéquuripg the
{v‘kindérgérten.and first graae feaié in whi§£ a different
" *educéiiopél philosophy pervgded the school. Alsq,'like
many new/prog;ams, early implementgtion o§ the program

},f may have been unéven.
‘ . - ¢ ”,
|
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. .The responses for the‘statewide samole for grades
1-4 were respectiVely; 70 percent, 65‘percent, 62‘percenth H
and564:percent. The only large difference between thls f;\ ‘
stateW1de sample and ‘the Ryle samplé exists at the th1rd
‘ grade level where Ryle students present a mean of 77
'percent, 15 percent hlgher than the statewide sample._f
“ Also, the - Ryle School sample shows small 1ncreases 1n-.
_positlve att1tudes until the fourth grade. The statewide
~sample shows small decreases through all four grédes}:
The SSI contalns five subscales. These arevattitudes.

;{ _toward« 1) teachers, 2) school subjects,- 3) school

structure, 4) peers, and 5) school in general. The <

N breakdowny-by gradev of, each subscale is presented +in

Table 5~ 11. ) ) -

:

oo An ana1y51s of Table 5~ 11 reveals that the scores
T ‘ ) -
on the subscales as on the totalwscale itself do nct reflect

e

much variation across grade levels. - On the attltude«toward

'_teacher subscale there is a dlfference of 1. 1 between second

ahd third grades. It is of 1nterest to note that in each

subscale; the fourth grade score has been helow the third

grade score. ,The State Department EQaluation described ' -

f e -

above did not present scoring by’ subsection. _ -
It is, therefore, impossible to establish comparisons

~on subsectionéscores between“Ryle students and any other

comparable samples. oo ' .




2

7 TABLE 5-11 _
School Sentlment Index Subscales
o . Mean Stores by Grade
) ] . L .
B L $s&C P G
. . ' ’ . . . y ‘ n“\‘
1st Grade ) . T e
N=26 . 4.3 ' 408 .3--6'— . _3.5 ( 3.9
2nd Grade " -7 " .t L
N=23 - ’4.2 ‘_45.0 o 3:0 - 3,8 \ }.l
‘3rd Grade ’ o - . ’
N=2% 5.3 . ’ 5.5‘ 4.0. 3.3 4.3
4th Crade 4 <] _—
’N=21' :—- 4.2 4.§ 3.5 ‘€)3.2 ] 3¢.§

* ‘T=teacher (a score of 7 is a total posxtlve score on
this item) '

- 8=school subject$ (a score of 7 is a total posxtive score

on thls item)
‘8S&C. = school structure and cllmate (a score of 5 1s ai
total positive score on this item) :

" P=peers (a score of 5 is a total p051t1ve'score on thr
item) .

G= school in general (a score of ‘6 is a total p051t1ve
: score on this item) . : .




) I 1
- There doeb not presently .exist n&rmatlve data of T
“ the classic 1 norm refe enced type Val dgem //ffx Cn -
a - r . alue Ju g -
/nts ‘ . . "."1
about acceptable levels of learners performance must be . ol
) “ o ’ ) h k{;‘
o ~made by local educators. It is recommended that a measure .
: of attltude toward school become a major part of the . B . N
I - . L ° . N
ongoing evaluatlon:process ac‘Ryle.. . : . e :
. . . . * ’ iy

Aruitoxt provided by Eic:
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.+ student -Self-Concept _ . .

; N . N . N - L3 .0: f"\ e » ‘* _ ) . -
-In order tg;assess the level of self-concept of

..

Rylé-Students}'the~ERDC administered the Self-Appraisal

O FEE By
~

Index (SAI) to a random sample of, Ryle students stratlfled

by grade. The resultsaof‘thls adglnlstratlon are: presented ‘

L

hAd v
A L 4 »

A T

;3 1n Tlgure 5 2.Y Lmke the SSI there does ‘not presently

..

exxst normatlxe data for +he SAI. Therefore, local’ educatoxs

S e

must mabe a value judaameﬁt about the level of p051t1ve .

L iy

\\ self- assessment achleved by Ryle students. “The results for

grade5'134 were' =75 percent;‘64 pércent 71 percent,

<

a.d‘$91percent, There 1s an -eleven peréent dlfference
) T

s

’

e;n first gndhsecond grade.

v

here are'four»subscales'fOr'the SAI; These scales

?ﬂ'are-l (1' v1ew of self in’ peer relatlonsb (2) v1ew of self

1n school ituaticns, (3) view of self 1n famlly relatlons

4

,and {4) general perceptlons of self. The breakdown-by grade' . .

P

of each subscaIe As presented in, Table 5-12: The seorés for
the ] peer relaslons subscale are: 2.8, 3. 0, 3 .1, and 3 6.

The subscale famlly relatlon scored 3. 6 2 8 2.8, and 2.9
aoross:grade lines. (Each subscale has.five items): The
r;yiew oﬁ,self in school subseale yieldedquOres of 4.3, 3.9,
4. 3; and 3. 7; The last subscale, a general perceptlon of

self yielded scores of: 3 6, 2 9, 4.0, and 316m

: —
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‘ ". TABLE 5-12
E ‘ Self Appraisal Index (SAI) Subscales ** . ~
S - Mean Scores-by-Grade
’ p* s F G
- A \\ ..'
1st Grade -\\\ i )
N=26 ,~ . 2.8 4.3 .3:6 3.6 . :
ib -
2nd Grade . o o )
N,i23' 3.0 309 ” -2‘.08 2.9
/ -
,”3rd:Grade g } N .~
. N=21. v 3.1 4.3 2.8 3 4.0
& . ) . . o
P ’ LI i i ;
.4th Grade ' . 4
N=21 ” Il 306 3.7‘ 2.9 ) 3.6
{ ] . - .
2 d ” . i
’ & . . . ] i -
* p= view of self in péer relations
- .. 8= view of self 1n -school- situations L
- "F= view of self 'in family.relations v
G= general perception of self .
. ‘ ~ . e . . ,’. ’ . ™~ _:\“‘._.
Ll A*score of 5 is. a completely positive scoreson
-each subscale. . . . :
1 . V; ‘L
] » . ’J, L]
- ' 1
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these’subscales. Indeed the peer relitlons subscale

. '
‘based on .this 1ncrease are at best tenuous because of the R

'about the increasing 1mportance,of,peer socialization as .
¥ i - .

~in’ peer relatlons. It .may well be that the patterns offx .

50

~ . - - - "
- %,

There-does not exist much variation among these &

various subscales which could not plausibly’be explained

' \
by sampllng\or rellablllty problems. The fourth grade

7

is not conszstently lower than the other three grades. on

T

”

shows that these students’have a more favorable v1ew of

The only dlscernlble

e

themselves in relation to their peers.
. LR
. rend'for these subscales is the consistent 1ncrease of:

,pos1t1ve attitudes toward self in peer relations through

the grades. 1In the fourth grade positive attltudes toward

self 1n peer relations are at roughly the’ same level as

)

-

positive attitudes “toward school. Explanatlons and conclus1ons
relatlvely small S; mple and number of items per subscale.

This rncrease does, nonetheless, reflect what is- known ’ . .

r

-
4

« ¥
[N
Y
N
-

youngsters get older.

.- The des1rab111ty of peer contact does not

I " \

1ncrea81ng p081t1veness Ry

le students possess about\themselVes

curriculum’ and classroom management at Ryle hav caused thelr

”1ncrease.

The relatlonshlp of self-concept to school ach}evement - >

'has been flrmly establlshed The measurement of self-concept




7

« .
. = -
-

is especially impoffént in any programs which*are inner-city

K. ML i . . =
oriented. The administration of self-assessment indices

_should be a continuing part of any- assessments conducted

s

at Ryle. An important caution is that the data présented

\l

in the attitude toward school and the,selféconeepé section
are a;l cross sectional. The development of a -longitudinal
pfqgramiof‘evaluation bf'affec;iVe outcomes i; very_impoftant
to ﬁake judgémenté about educational programs.. Ehe data

at‘haﬁd should ‘serve as baseline for such a deyvelopment.

A . - "
- b
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CIassroomfInteracticn Analysis

Intrdduction - : . T

A ba51c goal of the Bank Street Approach is to help
students ‘become coping 1nd1v1duals, anxious and able to
take an actlve, directive role in the1r learn;pg. It is
'essentlal that the- instructional env1ronment reflect the

o 'kinds of classroom process that will insure that students

T

are taking reSponslblllty for their learnlng.

»

In the hlstory of the Ryle. progect there have been .

a

- three attempts to measure the process of classroom 1nteract10n.

-

' In 197273 the Analy51s of Communlcatlon in Education (ACE)

{

‘was amenlstered to. students at Ryle in the Spr1ng and Fall.

-

‘\In 1973 74 the Behavior Ratings and Analysis of Communlcatlon
in Educatlon (BRACE) was admlnlstered. In the Sprlng of l975,
o the sta.f of the ERDC admlnlstered to each class in Ryle

thevwell known FlandersInteractlon Analysis Scale5

P
. k] e ,
+*

- Instruments Coee e o T

ACEiwaé'initiaily designed to assess implementation of the -
i EankustreEt Approach.” It attempts to analyze patterns of

/chi1d~adult, child-child, and adult-adult communicaticn which ’
' are significant. The ACE at Ryle was used both to evaluate the ’

#

LE




overall program and also to.provide feedback to staff members.
The .coding system for ACE covers:

- (1) the mode of communication (voluntary expression, e.g.)
; . (2) “the substance of communication (ideas,-feelings)
(3) the flow of communication (who speaks to whom)
o . 3 *
BRACE is a method (based -on the orlglnal_ACE) which
v ’ - i . :
measures essentially who speaks to whom about what and how.
It also measures "who does what in What setting", = - \
The Flanders_Interaction Analysis system essentially
N - o : \ - -
provides quantitative data on the amount of direct and indirect

teacher behav1or and on the amount and klnd of student and

teacher interaction, Flanders (l967) reports that test-retest

,reliabilitf of'this,instrument is consistently about .85.

) ‘ReSults’of‘Bank Street's Administration

The ACE administration in 1972 73 revealed growth in f1ve
of s1x palrs of contrastlng patterns. Only in one area,
'constructlve express1on of affectlve communlcatlon was therer
a szlght decllne pre-post. The other goal - related areas,
l) adult stimaulation of thoughts, and concepts; 2) adult
. support of child development; 3) affective communlcatlon by

chlldren, 4) chlld-chlld communlcatlon stresslng thought
. process rather than slmply s1mple recall of facts; 5) self-
;nltlated,communlcatlon such as asklng, supporting, or
correoting all demonstrated increases. ’

¢ w7

P

K}




It has been concluded by the Bank Street staff that
‘these data show that the Ryle staff was achieving progress

toward- the acals 6f the Bank Street Approach

7

. As of this time, the results of the BRACE administered .
in 1973-74 were not available. o .
In the séfing of 1975, the ERDC staff administered the

Flanders Interaction Analysis system at Ryle school. .-

- = "

- E.
- -
.
] - . Pl " .
- :

Results of ERDC,Administration U LT -

This section sunmarizes the status of classroom inter-

action between teachers and studénts 1nvolved in the Bank

- ——

Street progra@,at—the,John Je. Ryle School in Stamford,

Connecticut. The eleven teachers involved were'observed

twice- each on Wednesday, May 28 1975fand Friday, May 30, 1975

by one of three observers, who observed and recorded classroom

-~ ) i

3

1nteraction for twenty minute periodé according to the method

&

Lo

i outlined by Flanders. Al eleven teachers were cbserved

’

with two teachers being unavailable for the second observation.

The Scales of Interaction Analysis: Four interaction
.analysis scales were computed for each teacher: (1) T/S, (2)

’

" 1/p, (3): EDT, (4) EPS. ¢

:(l) T/S; Teacher talk/Student,talk. The T/S scale

| is the ratio of teacherstalh to total talk’of ' ;‘aluer“
teacher and students. - ; ’ B ' Ty




(2).

(3)

¥

I/D: Integrative/Dominative or Indirect/Direct.
t " - A
Flanders (1967, p. 109) defines indirect
influence as consisting of "soliciting the opinions

or‘ideas of the pupils, applying or enlafgington

those opinions or ideas, praisingAOr'encburaging

the part1c1pat10n of puplls, or clarlfylng and

\ !
acceptlng,thelr feellngs. He deflnes d1rect
influence as consisting of ?etatinétthe teacher's

own opinions or ideas, directing the pupil's action,

criticizing his behavior, or .justifying the teacher's .

authority." Flanders sugéests‘that indirect teacher

behavior is socially "integrative" and related to
positive student achievement. The I/D scale is
the ratio of indirect teacher talk to total teacher

talk. . . ’ ) »

EDT: Extended Direct Teacher Talk. If the teacher
1s engaged in direct 1nfluence behav1or for two

consecutive periods of three seconds, a tally will

" pesult in a cluster on the interaction matrix.

#

This clusterhrepresents extended as opposed to
intermittent direct influence‘behavior on the part

of the teacher. The EDT scale is the ratio of

" extended direct teacher talk to the total talk of

teacher and students. '

-

[

4




_(4)6%?P$: 'Extendéd Productive Student Talk. If
students are engaged in productive talk.(either
S I ”perlods of'three seconds,_a tally wll} result in
a cluster on the interaction§matrix. &his oluster
represents extended as opposed to 1nterm1ttent
productlve stadent talk. The EPS scale 1s the
ﬂratlo of extended productlve student talk to the
total talk of teacher and students.tx,, : \\

Rellablllty Between-observers rellablllty is-éomputed

. for each of the four scales. This is achleved by computlng

B
D)

. /' L L !—"

"+ the correlatlon coefflclents for the six teachers observed in

1Common by thé observers.

(1) T/S:'Thelratio of teaoher talk to total teacher andt=

student'telk is essentially’unéorrelated between

]

observers for this data. The lack of correlatlon

or reliability for this scale can be expected since

; (a) it is the most general of the four scales, (b)
‘ most teachers hovered around 50% on'the,?/s scale
;Kﬁith‘a mean of 50.5% and‘a’standard‘deviation of
on1y 9.3 z6t8 in the reliability sample), and (c’
of the_four scales} the T/S SCefe fs the most
| affected by the type of lesson;land'no-attempt
| : .

- was made to standardize the leSsons observed.

A n ¥

. > - -
“> . R /

responses or 1n1t1ated talk) for two consecutlve )

56'
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(2) 1/D: The ratio of indirect teacher ‘talk to

+ total teacher and student~talk is more stable

- ST g

observers re11ab111ty of 68, 51gn1f1cant at
p( 10 for ‘this sample. '

(3) EDT: The ratio of extended direct teacher talk

.to total teacher and student talk,is the most stable.
i

scale for this sampé/ with a between-observers

re}lablllty of .95 (p< Ol) Thls seems both

P ' - ‘reasonable and in agreement;thh,Flanders' (1967,

b

“'p. 103) conclusion that'the social climate ({ndirect/

d1rect) a teacher creates in a classroom appears to
be falrly stable over t1me.'
(4) EPS. The ratio of extended productlve student talk

. I AU

-to total teacher and student talk ach1eved a

between-observers re11ab111ty of 88 (p< 01).

Essentlally, thlS scale represents a measure of the -
effectiyeness of the classroom 1nteract10n a teacher

'_generates. It is expected that teachers who exhibit
more‘indirect behavior and less direct behavicr to

" be associated withigreater extended produétivel

'student talk in their classes.

’(/‘,,‘? £ o

—

.
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* * Interpretation of Interaction Analfses: A\fummaryof
- — P 2

the interaction data for the eleven teachers observed at

e

the Ryle School is presented in Table 5—l3 Scores are glven

U - e

for each teacher on the four scales T/S, I/D EDT, and EPS.

A flfth column represents the amount (in years) of training

7

and experlence 1n the Bank Street Program that the teacher

has received. The means and standard dev1atlons for each

o — 3

“scale'are also-presented 1n Table 5-13. ', .

The results for the T/S scale indicate that the eleven:

A -

g wteachers observed at the Ryle School do~about 50% of the

talkxng in their classrooms, whlle the students do ‘the

remalnlng 50% "of classroom talk Thls compares favorably-

-

- w1th stud1es (Amldon and Glametteo, 1967) which indicate that
effectlye classrooms share the amount of talk rather evenly

'between teacher and student, while less effective classrooms

L

.ﬁx tend to be domlnated by teacher talk . e

oy .
,'éa% %\The eleven teachers tend to use 1nd1rect 1nfluence tvpe
‘ t‘talk rather than direct 1nfluence type talk. The mean 1nd1rect

—

teﬁcher talk is abogt 65% as llsted on the I/D scale. AS,

.

might be expected there is a negatlve correlatlon (~.38) . .
between the I/D scale and the T/S scale of Table 5 l3. This,”
WOuld indicate that teachers who used 1nd1rect type talk tend ‘

from their students. These

to ellClt greater amounts of talk\

v

flndlngs,are cons1stent wlth Flande\vl zypothesls reqardlnq

TN

. ' ‘ + . .

y . .
£ e
6 9] _— . - ) .
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¥ . TABLE 5+~13 ~ - - .- ° -

VI’NTERACTION SCALES, FOR ELEVEN TEACHERS

R e
.o .

e AT _THE RYLE SCHOOL _ - ¢ o

"-ZZ§; \ ' I/p . ggg . EPS “Traininé, ::TééChéfé.-
“ 70, - 4 3. T ~17‘ : |
i .8y 1 32 S 3
60 - 81 4 i -2 S a4

- 46 85 2 17 }1 5
S\ 100 7 i6 3 6
: :qg - 64 B é s 3 . o« 7 T
. 41 53 8 11 1 e
‘ 43 ~ ,;7—84 S 24 1.5 ' 9‘. .
R PR TR T 29 3 10

g2 a9 1. R P 11
'i \50.5 . 65.6 6l 17.4 2.1
s 9.x - 15.8 - 48 10.3 1.0

.- e
;ix_ Mean ‘ xd&
: :§= ‘Standard Deviatiom
. 71/8= Teacher talk/Student talk
:,I/D~ IntegratLVe/Domlnatlve or. Indlrect/Dlrect.
- EDT= Extended Direct Teacher Talk. . -
5 EPS= Extended Productlve Student Talk 7
L
. 66
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The eleven teachers tend to use 1pd1rect 1nfluence

type talk rather than direct influence type talk The

e mean 1nd1rect teacher talk is about 65 percent ‘as listed

» o

- negative correlatlon (~.38) between the I/D scale and the

onAthe_I/D scale. Aswmlght be expected there is a i \

'T/S scale of Tablen5~l3. This would”indicate that teachers
who used 1nd1rect type talk tend to e11c1t greater amounts ‘ ;v

of talk from thelr students. These ﬁlndlngs are con51stent

’ ce s

w;th Flanders hypothe51s regardlng the soc1ally 1ntegrat1ve

[l

( to Flanders, a greater amount of student—to—student

) and less dISclpllnlng is g01ngxon at the Ryle School than

effects of- 1nd1rect teacher talk. - SN
* K

o Extended d1rect teacher talk at the Ryle School

(6 9% on scale EDT. Table 5 13) 1is less than half that of

/ i e

average classrooms at comparable grade levels (Furst and

Amldon, 1967) Thls would suggest that less lecturlng

4 <+

2t cE e - £y ~
in ;the average school, and that we should expect, accord1ng o

1nteractlon. Indeed, thls is the case at the Ryle School
The EDT scale correlates negatlvely (—.62, p1< 05) with

o
the EPS scale, indicating a generally p051t1ve trend in

terms of student product1v1ty when assoc1ated w1th 1nd1rect

teacher talk.

- / .-
Y.

Although norm data do not ex1st for ‘the EPS (extended

productlve student talk) scale, the above data. would 1nd1cat

(

that the‘eleven teachers observedreffect productive stuQent T

s ;
I '

1




.

-

talk positively to a greater deQree than ayerage.sc ools’

with av rage programs. The prerequisites for such positive

e,
-

: effects on student product1v1ty (1 e., low d1rect1ve talk,
v .

the 1nternal consistency of e scales when applied to. the

PR . - [N

eleven teachers) exist at t ‘Ryle School

. Flnally, it may be 1nformat1ve to note that tie amount

S !

of tralnlng and e%perlence»teachers have in the Bank Street i

Program 1s“pos1t1vely correlated (.47, p<: lO) to- . he

"\_\ ]

amount o%iproductlve student talks oOn this basis it may be

concluded?that the Bank Streef Approach at the Ryle School

: fgsters effectlve classroom interaction patterns as deflned
» R

by_Flanders and. others.-

Summary and Conclusions . . ‘
~ | . .
All summary and conclusion statements refer to the

3

S,
[

‘eleven teachers observed at the Ryle School

[ 2

(1) Classroom talk at the Ryle School is shared about

50-50 between teachers and students.

b

(2) Teachers at the Ryle Schcol favoer indineét -

:‘s\ .-

influence type talk, uslny,lndlrect teacher: talk

oY ‘ about 65 percent of the t1me they are. talklng.

e . \
tends to foster;more student talk. =~ | i

- j ¢
“x  (4) The’ amount of extended direct teacher talk at the
Ryle School is less than halﬁ‘the average of norm

groups. *

- . . . ‘

- . | 68 \

{3) The use of 1nd1rect teacher talk at the. Ryle School

'
.
R et

»e

* - »
L T R nr e S o e o i
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(5) Exténded direct teacher talk at the Ryle - A4
. ¢ <

28 'School'is significantly associated with less -

productlve student talk v .

- v

\.
. P . ‘\ -
’ (6) The teachers at tbe Ryle School elicit greater

productlve student ‘talk than "average" schools:
(7) The aﬁount of training and experience in the

. Bank Street Pr&%ram that a teacher receives is ) .

- - -~ e

pos1t1ve1y and s1gn1f1cant1y related to i -
; ,

,productive student talk.

? . c L3

-

-

The eieven teachers 1nvolved in the Bank Street Program

at the Ryle School in Stamford, Connectlcut, exhlblt .
e > .
cons1stently more effectlve patterns of classroom interaction

than traditional schools (based on norms, where available).

The patterns of 1nteractlon at the Rile’échool are 1nternallj "
cons1stent, with a greater use of 1nd1rect teacher talk \a "t
'resultlng in greaterAstudent prodthlve‘talk and 1nter-student ’ ’Ki
1nter;ctlon. Further, the degree of productlve student talk ;
. seems to'be pos1t1ve1y affected by the amount of tralnlng :.' «,Z
and experlence a teacher has had 1n the Bank Street Program.
Statistically, we can say that tralnlng in the Bank Street
Program accounts for about 25 percent of the patterns of

interact%on;obserVed at the4Ry1e School, = ° . . " ‘

s ’ 2 L ’ [

s f ]




" - 63"

@

- ‘Teacher Role and Attitude

/

“Introduction ' : S . _

. In'its philosophlcal and hehavioral aspects, the role

of the teacher 1n open education is far dlfferent from the o
‘role of the teacher in tradltlonal educatlon. Advocates of

open educatlon belleve that the classroom should not be \ -
"‘*teachem~\entered and teacher domlnated. The teacher should, ]
1nstead, acE\as a facxlltator of learnlng—-an 1nnovator,@ \‘

manager, planner, record’ keeperr»and resource person. The

., ‘

. teacher in gn open settlng concentrates on individual or
small gﬁoup instruction rather than en whole class 1nstructlon.-
' A
Furthermore, the teacher should be prepared and w1lllng\to

accept a high degree of student lnputfln the decision making

process..- o

x |‘ t e .
Opponents of open education raise questions as to whether

¢ R

the effectlveness apd status of the teacher wxll be dlmlnlshe

in the open clﬁssroom while some advocates of open education

- stress that the teacher's role--while greatlj altered—ac&u?’ly ) s

will be,more’important; Joseph Featherstone c1tes John Dewey .

*

to support his belief that "in a proper 1nforma1 settlng,

- /

. adults ought to become more important: '...Basing education

~
¢

upon personal experience ma{ mean more multiplied and more . .

-

intmmate contacts b?tween the mature and the 1mmature than

ever existed 1@ the

4 , o S—

f,.rather than less guldance. " Charles Silberman

tradltlonal schools, and consequently more :

:' S AW"'*M’ - - t; 7 0 . - ’ - . i




-

. _ |-
another proponent of open education, believes that the role

of the teacher in open education has been misunderstood and

-

states that 'Contrary to the view that'some hold, and
contrary to actual practice in so-called free schools, with

which open classrooms are sometimes confused, the teacher

-

plays'a more active and creative role in an open classroom

»

-than in a traditional room.

rn this vein, Baumrind suggests that the teacher in an. |

\

opén classroom should be viewed as ”author1ta+1ve”, in'constrast
X

to the "author1tar1an" teacher model 1n the tradltlonal

classroom or the "perm1551ve" teacher favored by some advocates

of experlnental change in educatlon.

Although strong dlfferences exist among educators as to

the adv1sab111ty of 1ntroduc1ng open educQtlon to Amerlcan

schooisi;general agreement is found with regard to the

considerable d1ff1cult1es 1nvolved in teacher adaptation to

¥ N - - .

isuch ba51c changes. Change is seen as belng particularly

|

* % s

trylng for experlenced teachers accustomed “to teaching in

establlshed ways, yet complete teacher acceptance of new types

A

.
of relatlonshlps with students and fellow teachers is heldg \

- : P ‘ |
to be a necessary component of open eddcation. Such elemental
changes in philosophical outlook and overt behavior req :1'.“1\’:es,,1x
o, ' B * N "
according to open education supporters, heavy emphasis on.

” ——

teacher re-educatlon and training.*

* The above is taken dlrectly from: Education Research’ Serv1ce,\
- Summary on Open Education. Washington, D. C.. Educational

Research Serv1ce/ 1974. -

64
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Summary of Past Assessments

In 1972-73, teachlng staff were given three opportunities

tovreact to the program: on “a Teacher Evaluation Form dis-
) - <
_ L
‘tributed in December, on a Staff Evaluation Form in March and 7 -
< . . .

+ in personal interviews at the end of the year. In December, .

staff reported that cooking, painting, and.teacher made games

{ . ‘ .
had been most implemented. In March, all staff members who /7/ -
oy

- !

i

had been at Ryle durlng 1971-72 were asked, to compare the .

two years. Of sixteen respondents more than 12‘reported tHat

the 72-73 year had- seen:

- more opportunities ‘for ch11dren to 1nteract with
thelr peers - : |

- greater involvement in learnlng s

- greater interest in coming to school

" Half or more indicated several other positive reactions to’tbe ‘

-

prograh.“”

The June interviews 1nd1cate that teachers belleved that

P
s

the major’ 1mpact of _the .program had been that children®s

Y

attltudes about school had changed dramatically. Four

respondents maintained tyat there was increased rapport gnd

>
~

“professional 1nteractlon[among staff. There was relatlvely \

-
_l"-‘

"little other mention of teacher reactions.f

In 1973-74, the finalireport.offers little dire;;,ﬁe“tion
j

of teacher reactions to the program. However, there are several
D .

, indicators that the staff reaction to the project is increasingly

i

e :
positive. The Bank Street evaluator cites the increasing

- t ' . ‘ L
. - i Te |

. \ : , : .
rapport among staff and between Stamford staff and Bank Street

. M - w .
_personnel as evidence. ]

et

*

o | 72
E,f'/ . :
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| \Bgsults of Teacher Interv1ews : -
RV

i In ‘the spring of. 1975, the staff. of ERDC interv1ewed
all of the teachers and teaching a551stants. The results of
'therinterViews confirmed 'the statement in the introduction
to this section that chance was especially trying for -
experienced teachers. 1In retrospect~all teachers agreed

.that the initial trauma had certainly carriedlsubstantiai
reward Every teacher interviewed was positive;about the

+

1mp1ementation of.- the Bank Street Approach
. Every respondent replied positively to the question of

the continuation‘of the prOgram.I Eight mentioned that the

!

program allowed for more individualized instruction. @lso
mentioned as strengths of the program were the enhancement

of student responsibility and the availability of teaching 1 .

assistants. ~ Four respondents mentioned the increase of

ip051tive student freedom. The negative comment most often

- o Fen -

c1ted (5 respondents) waé the lack of funds for .supplies.

H

With that exception no other negative'comments were mentioned -~

- - » 4
by more than.two respondents. A complete list of strengths ct

and wedknesses as assessed by teachers is included in- -

Table 5-14.

As mentioned above, every teacher reacted positively to

the question of continuation of the program. Teachers were

also asked about the level of Bank Street input that they

¥

thought was necessary. Four thought "that ‘the Bank Street
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YTABLE.5—14

TEACHER - INTERVIEW RESPONSES -
i {

- - . . # of respondents -
_ : : - a : who mentioned this
STRENGTHS OF PROGRAM

opportunity for creativity

. close parent relationships
gpportunity-for_groupings

" sharing ideas with other teachers

interage'apprOach

strong math program

enhancemént‘qf personal security

F

variety of materials,

fewer negative aspects (fights, graffiti)

academic achievement-
the principal

- -teacher cohensiveness

A ‘ .

", provision for curricular choices

o

N

committed staff

i

broad approach interdiéciplinary:ratheg than
« subject matter . '

cﬁild’é affection for school
_high chiih motivation i o
éésiéively'directed‘student freedom \

'enhancemenﬁ of.studentiféspoﬁsibi}ity

«

availability of classroom aides

a oule W Ww LW

1

R 14
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TABLE 5-14 (Continued):

-

# of respondents
~ who mentioned this -

4

WEAKNESSES OF THE PROGRAM

ABSA might have been implemented toofswiftly

_ there is favoritism ‘
g, <some‘help/§as not negdgd

program was. too burgaucratic
some pgﬁsonality problems

- some—BéA'ideas darﬁot Q;rk ’ S

- lack of parent coordinator |

lack of achievement

i

. .. / .
lack of auxiliary personnel

T N N Y T -~ VR OB
L ]

“

; lack-of continuity'at upper grades '

’

bad
?t

. “
.

" lack'qf énvolvemgnflof blé&k,parents -

need for more represenfation of out of districts

R . - H
teacher turnover . :

L] - ”

leéture £§pé workshops

mathematics and rea? ng instruction

<

. ., Bank Street personnel too busy
" too much material in workshops

(,mixture of_hféh and}low ability youngsters

v
[4

ﬁdiscipline

"Yack of curriculum follow~through~

-~

SR VR SN X

no aide : o K




- TABLE 5-14-(Continued)
. $ of reépondents

/- o 'who mentioned this
WEAKNESSES OF THE BROGRAM |
Iack:of~§ssessment of. efiotionally o

disturbed children ’ C e 2
lack of structure for soﬁe chi}afen 3 -
lack of time = - -4
shortggé of funaslfor suppliés (cooking, e.g.) '5

P ) [ )
— b
X
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‘ ‘ , . 4
- conshltants oughtAtd be kept at the same level. Six thdught
_the program would' succeed with reduoed input from the
Bank Street staff. Only one felt that the teachers could
succeed without aqynBank Street input at all.’

It is d;gflcnlt to discern whether teachers who felt \
that the school could'now succeed eitherAtotally without or
with reduced Bank Street 1nput were relat1ng 1ncreased

.- - vt"a”

confidence in themselves andg the1r_colleagues or were

reSpcnddng—to—the erigencies‘of a difﬁicuit‘budget.year;,
In summary, the teachers were all very’positive abput

the overall program and the skllls they had obtalned They

all belleved it to be approprlate for the majorlty of .;“

students ‘at Ryle: ' .

i

Results 6f the ERDC Questionnaire

The questionnaire'results affirm the positive attitude
»toward the Bank gtreet program held by Ryle. The qunstlonnalre
Wlth teacher responses is 1nc1uded in the appendlx. Certaln
T

of”the'responses w111 serve to h1gh11ghE the teacher attltudes.

.- N1ne respondents dlsagreed w1th the statement that
) . "BSA ought -not to be contlnued" -

- Eleven agreed that Ryle teachers.were able to'
individualize because of Bank-Street.

" -~ Ten agreed the tralnlno rece1ved from Bank Street
had been helpful.

-

- Seven agreed that Bank Street ass1stance should
contlnue at 1ts present level.




reachers at Ryle also present very favorable,attitudes

toward students:

- Ten teachers agreed that pupll—pupll 1nteract10n
has increased. ° * . .

, = Eleven .agreed that student's problem solv1ng skllls
> had 1ncreased (item 40).
/7 - K
. —. Seven agreed that student competencies in analysls
and 'synthesis of fact had been promoted.-

The attitudes of-teachers toward school-parent -and

¢

school-communlty relatlons are also very positive:

- All twelve respondents agree that there is substantlal
) use of communlty resources by the Ryle School. :
.- Eleven disagree with the statement "that there is no
' 1nvolvement of communlty in the school.

- Ten agree that parent-teacher communication is a
two-way process with-initiation at both ends.

‘Teachers generally perceive that the 1mplementat10n of

'A tHe Bank Street Approach at Ryle has been well admlnlstered.

fv-."

,,In response to guestions about admlnlstratxon~
- [3

- Eight agreed- that the program- ha been effectlvely °
§ ,

admlnlstered.

-t

~ Nine agreed that there was meaningful teacher
participation in decisionmaking.

- Ten agreed that the1r contacts with the admlnlstratlon
were posltlve and interactive.

’Summar

Both the 1nterv1ew and questlonnalre results indicate that
teaching staff at Ryle share very pos1t1ve attltudes about the

program. &hey belleve that the goals of the pro;ecé}are belng

met. Thelr attltudes toward students/ the community; the

',adminxstratlon and themselves as professlonals are very positive.

PR
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Parental ‘Attitudes

- {
> Kl

H : —

~Introduction , !

o

- o . B o . . i .o

- - *Abasic concern in implementing the Bank Streéeet -

| e . . - L
Program at Ryle School was the development of. positive
parent'attitudes toward the school program (and its

1mpact on thelr children). Based upon this interest, a

!

0er1es of assessments of parent reactlon to the program

have been conducted, The flrst two assessments reported
-here'11972—73(and l973—74) were conducted by the Banh '
,Street staff; .the thlrd (1974 75) was done by the

< Educatlonal Resources and Development Center (ERDC) A

brlef review of the Bank Street flndlngs are summarlzed

’below,’followed by the‘results 6f the ERDC study.
4 - /,

Past -Assessments C S .

[ —

f1972e?3: DUTing the spring, 1973, a sample of Ryle-_
_ families was interviewed to assess their reactions to the
school program, their feelings “dbout their children's

progress in school, .and to determine if there were other
~

ways in whlch the school could be helpful to them.

Approxlmately half of the families in the school, representlng
all grade levels, were interviewed; some in Engllsh and others '

. in Spanlsh. Major flndlngs of the study 1nd1cate°

LY

fi’ 1) Ninety-four percent of the-respondents had been .

invited to the sqhool during the year; of that number,

»

e
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3)

4)

.5)

6)

.. The principle céntact, for respondents in terms of

A

. o . .
86 percent had visited the _school with an average

"of 2.9 visits as of April.

[

whom”they had talked to abdut their child was the

' teacher (86%), followed next by the principal (34%).

Most of the parents (91%) felt that the teacher

_1liked them to tisit the schooI° the most frequehtly

cited reason was that the teacher made them feel

. N

welcome. ) . - N

Most of the parents (§6%) indicated they were glad

their child was'in Ryie School. The most frequently

mentroned reason-for this (53% of. those respondlng

tln this way) was that it was "convenment, no busing.".

- * - . -

Respondent's perceptions of their children's reactions

to school appearea to be highly favorable, with 95

percent 1nd1cat1ng that’ the child wanted to go to

school, .was lnterested 1n school and talked about -

his school, school frlends and teacher. More than .,
- \ € .

‘half of the favorable responses to these items,

&

73-

indicated that interest in school was greater_than ‘

before;

All parents who visited the school thought the

‘/

visit.was'helpful; during these visits respondents

(55%) talkedfmost frequentiy about their child. R

-
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\1373—74é In/April and May, 1974, approximately /
80 kyle'famiiies were»interviewed'utiliiing the'same
interV1eW1ng gulae as the prev1ous~yea;.‘ IhterViews'
 were conducted by parents of ‘the school (and by one

nonzparent volunteer) in English and. in Spanlsh Major

flndﬂpgs of the study indicate:

/

- Y) Ninety-five percent of the fespondents:had been -
inyitéd to the school during the year; of that ' L
_nuﬁber, 83 percent had visited the,school,%ﬁith

59 percen@ repdrtiné'theyahad visited tﬁe school

five or more tjmes.

: 2). Ninety-four pgrceép talked to the teacher abou
their child, fonowed,ne’:ki; by talking to the
kprlnClpal about thelr child (40%) '

3) Ninety percent felt that the teacher liked them

e

to V1§1t the school; the most frequently mentloned

" reason for this wés that the' teacher made them

/

feel welcome.-

4) ﬁighty~seven pércent. indicated they.were glad )

-

. their child was in. Ryle School, The most frequently .

mentiohed reason (38% of those responding in this

’

manner) for beingfélad’wés tﬁat,the child was -,

learning wai and likes school..

5} Ninety-five peréent indicated that the childfwanted

to go to school, "was ‘interested in'school, and .- o

talked abodt schooi, school frieﬁds and teacher;




more\than~half of the favorable responses to

ld
these items indicated that 1nterest was greater
than the preV1ous year, ’ )

\ , 6). he~large majorlty of‘parents\(95%) who visited

:

| . .

k ’ - . the school found the VlSlt helpﬁul durlnq these
| visits, respondents talked most frequently (64%)

.\ ’ about their Chlld.

‘The most 51gn1f1cant difference-in the results of

i

-the two years was that in 1972 =73, when asked why they

ere glad that the1r chll was a student at Ryle, the most

N frequently cited reaso:/(53%) ‘was convenlent no - buslng.

the child-was learnifig well and liked school.

t*( Resﬁlts of theAEﬁné guestionnaire1 1974;75 L3 K

ERDC malled a parent questlonnalre to all Ryle school

O

4 - A

\\ families in May, 1975 Approx1matel one~th1rd of the

f

Nquestlonnalres (75) weﬂe returnedﬁihThe complete findings-

resultlngifrom that survey appear 1n Appendlx ’
nghllghts are llsted ‘below: *

1. All respondents had between one and four children

attendlng the Ryle School durlng the past year. ,.

1
/

Wlthln that group, the large majority of parents )

,(approx1mate1y 95%)’ have one or. two chlldren,at -

‘the school. \

N

In 1913-74— the most frequently cited reason (38%) was that

.

75
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2. Most respondents (74%) 1nd1cafed that the1r RN

'chlldren had been in the school from l -2 years.

»

+ HQ;;Y??' 23 percent stated that their chiid;en..

‘had been in the Ryfe School 4-5 years.
3. 'Slxty percent of the- respondents live in the
. S .

1nd1cated thelr chlddren aré transported to the

. , 'Ryle Schoo1 by\bus. (Since about 25 percent of-

Ryle students reside outszde the‘dlstrlct, the// -

/sample is sllghtly skewed in favor of out of
"'7 = » . .

. dlStrlCt parents. ’ 0 - .

¥ .

Nearly all of the respondents had visited the school

"and/reported that. they had felt welcone in the sqhool

o
o

- Nlnetj—two percent had v1s1ted the s ‘hool.
v~ The most frequently mentloned s1ngle reason for
A v1s1t1ng was a_classroom visit, / N
- Elghty—nlne percent of respondents felt that teachers

. liked to have them v1s1t. .

: . .
Only 14 percent indicated that the school contacted

?\the parent only when there was trouble with the child.

) The‘reactlon.of children to school, as percelved by
paren}s}hwasrguite favorable}‘ The ¥ollowing arepsources
“for this'conclﬁsion. S ,

- Nlnety—seven percent statea that tnelr children
llked school. .. .

el

-

. Ryle.nelghoorhood Forty percent- of the respondents

o
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~Eighty-five percent noted that their chlldren
bring home books. =

-Ninety-three percent 1nd1cated ﬂhat the1r chlldren

- were generally happy at Ryle. \ ; , . .
T A _ The reaction of parents to the overall schcol program,

as wvell as to teachers, was very high. | . a

" - . 8

. —Nlnety—three percent were glad thelr children , ]
attend Ryle; A o ’ , o -

.
’g »

; -Eighty-two. percent indicated that the? dld\not
Y wish to- have their chlldren attend a different ' [”

school . .-

(

: -Elghty—seven percent belleves that Ryle.was . L

adequate preparataon for future school work. - 1

Bl '
- - .-Ninety-six peroent thlnk the program ought to ' ,
be continued next year., ‘ oy

‘ —Elghty—sevendpercent feel that teachers do not
f'ev1dence racial prejualce. L

..
. : % -
. A . o

7-~~’v>-Summa»r»z~f—/-~ " { ' _ . L ’ )
* Most parantslhad visited .the school and reported that

¢

_‘they felt comfortable doing so.A Parental reaction indicated

" that children have responded very favorably to the schonl., .
e " ’
Parents reported a high degree of conversataon at home about

school and school—relateg interests.

Flnally, nearly all respondents ‘take a hlghly favorable
attitude.toward all aspects of the Ryle School Parents -’

aunderstand and accept tﬁe goafs of the program. They are
—

-

generally pleased ‘by the progress of thelr children at Ryle.}\
d : /[ '

i
i
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‘Summary of Major Findings

Student‘AEhievement‘

.
| | I

- There has been at Ryle a level of academlc growth
) E approaching ‘expected gains. -~ .

.— The Bank Street Approach has neither 1ncreased nor
decreased the achievement gap between Ryle students
and the rest of .Stamford .students. ) =~

- - Durlng the school year, ‘Ryle students qenerally
.expernence one month of academic gain for each
. A ‘school month. - - -
. -= In certaln §erbal areas, and in Grades 1 and 2, .
gains have been 1efs than expected.
- In mathematics and ‘in Grades 3 and 43'recorded gains _
have been very encouraglng.’ ’ , .
/ 'Student attitudes toward School ’ ’
. . = ///' ) R . . . N .
{\V//. = Students at Ryle have about the same level of \
T p051t1 e attitudes toward school as gther students )
. in Connectlcut. z} ’ \

- .- =Aat the*@hxrd grade,, the level of positive attitudesx
: toward school is higher than other Connecticut students.

Classroom Interaction Analysis ;

- Classroom talk at the Byle School is shared about
50-50 between teachers/and'students. )

- Teachers at_the_Ryle School favor ‘indirect 1nfluence'

- type talk, using 19d1rect teacher talk about 65
percent of the tlme they are talklng. .

b . - The use of 1nd1rect te\uher talk at the Ryle Schodi
. tends to foster more student talk.

- o

- The amount of extended dlrectﬁteaEherutalk at the
Ryle Schocl is less than.half the average of norm
groups., . .

. |

v
...“’(/

7




v ‘ ' S :
- Extended direct teacher “talk at the Ryle ° | B
School is significantly associated with less 7/
productive student talk. - .
. L d i
- The teachers at the Ryle School eligit greater
productive student talk than "average" schoolép

»
)
-

.~ The amount of tra*nlng and experience in the L .
Bank Street Program that a teacher receives 1s
positively and 51gn1f1cantly related:to productlv
student talk. . . [

-

N K

Teather.httitude N \ o -
L

... directed because .of the _Bank-Street Approach.

"-fTeachers reported strong initial difficulties
adjusting to the program. , }
. \ '
- Strong p051t1ve feellngs toward the. Bank Street .

Approach ex1st among Ryle” teachlng staff.

AN

-‘\

- Teachers indicate that they have substantially
progressed toward 1nd1v1duallzatlon of 1nstructlon.

-

- Teachers generg@ly percelve that the 1nput from
Bank Street staff was very helpful to teachers’in

//fhelr instructional activities. . '

- Teachers believe stronglyﬂthat their relationships ¢ }Sﬁ; _5
with children are stronger and more positively - //

-~ Teachers believe that they could, with some Bank /\
Street input, assume major respon51b111ty for the /'
program. . . - ) /

-

and. school-parent relationships are mutu strong. ..

- Teachers believe that the levels of scho;iycommunlty
’
and p051t1«c. )

. -
s

: . v ‘ . ’
=~ Teachers generally agreed that the program has ° . a ;
been well managed and that they share meaningfully . '
in decisionmaking.. . e -

¢
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Parental Attltudes

- Parents~possess strongly p051t1ve feellngs about

’ the Bank Street Program. .

- Pa*ents were generally pleased that théir chlldren
"attend Ryle.

A -

5

- Parents believed that the school liked for them to
visit and discuss their child's educational program.

- Parents overwhelmingly perceive that their children
are happy at _Ryle. : - e

V4
F-d
"
T
e

\
-~ .




"@HAPTER VI

CONCLUSION§ ANC RECOMMENDATIONS

>

The 1mp1ementatlon of the Bank Street Approach at -
Ryle school has been benef1c1aI to the educatlon of students
'in the school The Educatlonal Resources and Development

.conter recommends that the Bank Street Approach be cont1nued.

-

|
\
Introductlon \ ~'

7 There is evidence.that students are ach1eV1ng a year S

‘academic-growth in a year. Thls is equal to, at 1east,
}hlstorlc 1ev€1s of academic gains for Ryle students. In
'addltlon, the results of the classroom interaction anal§s1s
ilndlcate pos1tlue trends for the ach1evement levels of Ryle
;Studentsf . [i | |
éhe'attitudes of all groups referent to Ryle school areﬁ
very positive. The findings. from-the teacher ouestionnaire/

:and interview 1nd1cate tnat the teachers are very favorabl‘.

'toward all aspects of th1s progra The parents (both in and
l . .

wout oﬁ.dlstrlct) also express very favorable attitudes toward
' e e

the program and its cont1nuatlon. ~Finally, student self-
concept and pos1t1ve attltudes toward school are at least

xasmhigh,as a Connecticut stateWide saAple.

Q-
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Recommendations .

”Consultant Input: The consultant input from Bank

Street College has ‘been valuable at all levels. In a year

/

+ fraught with competltlon for fundlng, there is a temptation
e
L ’to reduce this input. Ryle teachers can, and ought to be \\

-~ -

N ..‘; ° %’ - - 2 . )
Aexpected to assume a heav1er burden for their own inservic

learnlng than presently. Hcwever, the need remains for/

strong consultatlon on a regular ba51s. Such consultation

.

ought to empha514e specific curriculunzitems such as Py

3

readlng and other communlcatlon skllls and the varlous )
computatlon skills. The consultatlon should be accomplished
w;th the entire staff includiné’the principal and teachinq

asslstants.' other ‘areas (e g classroom management, speclflc

Chlld development tasks, and program philosophy) ought to

be accompllshed dlrectly through the pr1nc1pal and Staff

§
o \lf

b

. -

developer, and occasslonallykcertaln key teachers. In this

way the pr1nc1pal and staff developer w1ll cohtinue their ,

BT
IS

:progress toward the 1deal of "1nstructlonal leadershlp as
v well as bulld;ng management. %" . §\
. o ' : ‘ P \ -

* hY

[+

: e D] . N y
Process of Plannlng The 1mpl°mentatlon of a more complete
\ . .

plannlng process. system for the Ryle School is 1mportant.

In thlS way, the school can deyelop longZEnd short range goals,
l

as well as observable objectlves, by Wthh the attalnment of -

these goals can be,measured. The development of thls sy }ﬂ




_§Equential/inpﬁt from all -levels
'of.the Ryle communitg?:esnéenté! pagente, teaéhers,'
administfators and,consultants. This procese should be
implemented fn as simple a fashion as possible and oughtb//
to have a direct relationshipmtg the instructional process.

Goais should be established in the areas of‘academic

1

‘arhlevement, stud nt attltudes about school, classroom .
—management, -and parental 1nvolvement in the. 1mplementatlon -
-_of the,projeot. It qyst be emphasized that when done
corfectly, this process'of goal sett}ng,ehould‘not be

-»great;y'time oonsﬁming:.:Initiailyqat'least, the simpler

the ketter. Also the establishment 6f goals ;rd objectives

* -ought in no way to reduce flexibility on the part of the
~ staff, administration, or students

— . . A p /

-~

' Process of Evaluation: A,major step in the development,

" of the goal settlng process is the coliectlon of baseline

'data through evaluations such as thlS one. In its assessments

L3 foe

of the classroom 1nteractlonT_Bank St”eet has attempted to.

] oy

prov1de-fee@back to teachers._ This conoept of contlnuulng

-

~ . . ] .o 7 . -
assessment can be extended to all levels of evaluation.

L. s N %

For example, achlevement scores are used generally to

o establlsh a "photoaraph" of a school norm at some 5?111 area.

+

W ﬁost of the tests extant provxde subscale 1nformatloh which

should be of direct and obv1ous meortance to teachere and

ks uadmlnlstrators concerned with co recting specified academic

i - < .

- ' i
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ldeficits. In very few'instances is this information used to

[P Y

‘glve feedback to teachers on the academic strengths and ‘ "

1 A}

weaknesses of an 1nd1v1dual child. Ryle school ought to be sure
‘that»any testing that occurs is useful in providing feedback
'%bout curriculumn . . . ‘T e )
};uﬁ ‘The establishment of a systematic testingiprogram, not
ifor.pufposes of comparison mith other schools and cities,
;but.for purposes of this feedback is essential. In addition
ito achlevement testlng, continued 1nformatlon about classroom
ilnteractlon, student attitudes and self-concept could provide , )
strong data about the progress at Ryle school. ' This ought - :‘” E
to be a regular feature of any evaluatlon project. In'addition,' Ve
fBank Street College or the Stamford Pubﬁac Sohools may wish to r,

Adevelop achlevement 1nstruments that are miore d1rectly related

\’o the 1nstructlonal methodology at Ryle School. Such lnstruments
& i I

£

gl e a_truer picture of achlevement levels at Ryle.

It. is also recommended that there be systematic follow-up
;of Ryle graduates as they progress through the 1ntermed1aﬂe
%grades. In addltlon, the summer loss phenomenon poses sexrious
ﬁobstacles to the educatlon of students. Cont;nued research
;must be undertaken'on the part of the College and the Stamford

,schools to better understand and alleviate this phenomenon.

£ "' . . - . §

. . - - ‘ { -
. . .
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\Summary ‘of "‘Recomriendations

<
€

¥
;

st! A,

/ ERIeD

- that the Bank Street Approach at Ryle be cont1nued

—~—

-~ that consultation emphasize specific currlculum areas, .

e

espec1ally reading and other communlcatlon skills. “

"~ that the Ryle school 1mplement a management system ’
Wthh will develop long and short range goals.

that this management system provide for input from

all referent groups in the Ryle community:; parents,
teachers, admlnlstrator(s), students, and consultant. -
"~ that information about achlevement levels be collected
on a more systematic basms.

-~ that achievement 1nstruments wh1ch are related to the
1nstruct10nal methodology at Ryle be developed..

- thatllnformatlon about ch;ldren s self-concept and
" attitudes toward school‘be systematically collected.

- that the progress of Ryle

_they progress through the

- that Investlgatlon of the
sqmmer ioss phenomenon be

~ that special atterition be

graduates be evaluated as
upper grades. o
cause -and effects of the
contlnued

—

given to attempts to 1nclude

) joy.

more Spanish and Black. parents in the program.

. The 1mplementatlon of the Bahk Street Approach at Ryle

demopstrates that inner city schools, given statf awareness

7 -

and determlnatlon, adequate levels of fundlng, and parental

involvement can be places of learnlng and pride, centers of

e s -
Id

.
[
v R e
0 v
.

This program should be continued and'developed. . \,ll_



BIBLIOGRAPHY

-~

o=
T

Amldon, E.J. and Hough J.B. (Eds.) ~Interdction ‘ ©
"Analysis: Théory, Résearch ‘and Application.”
Reading, Ma.: 'Addison Wesley, 1967 i

Bank “Street College of Educatlon ‘ ‘
’ a) Final Report 1973~ 74 School Year, Stamford Project,
Stamford, Ct. e
b) stamford Program Analy51s Report 1972-73
¢) Analysis of Metropolitan Achievement Tests 1972-73
-d) .Analysis. of Communication in Education (ACE) in
the John J. Ryle School, Stamford Ct. .

Coleman, J S. and Karweit, N. I., Informatlon Svstems and
- Performance Measures in-Schools. New Jersey-
Educatlonal Technology Publications; 1972.

. |

Connecticut State Department of Educatlpn Attitude and
.‘ Achievement as Measures of Effectlveness' ‘Connecticut

\ Compensatory Education Programs. Hartford, Connecticut:

’ Connecticut State Department of Education, Division

of Instruction Services, Bureau of Evaluation -and
»ducatlonal Services, 1974. . i

' Educatlonal Research Service, Summary on-Open Education. )
Washingtén, D.C.: Education Research Service, 1974.

-

Instructional Objecitve Exchange T
a) Attitude Toward School K-12 .
b) Measures of Self-Concept K-12:
/Los Angeles, California: Instructiohal Objectives
Exchange, UCLA Center for the Study of Evaluatlon.

\" Wrightstone, J- W Hogan,‘T.P. and Abbott, M.M, -
"Acgountab l;t in Education. and Assoicatéd Measurement
y

Problems" 1n Test Service Notebook 33 New YorkT“Test
' Department,. Haﬁcourt Brace and JoYanov1ch, Inc'.

. f e




& - ~, :
v
) ° N
(O3 -
. 1
. .
. Fad
g i -
-
.
Bl "
' *
« EEN .
~ B
. = ™~ “
$
< / .
‘ . ////
. PR .
~
, . N
. . o
~
s &
. . , .
L g
f .
\
- .
4 * .~ N
4 >
- -
L .
N - " «
. - ,
L ee
e >
:
.

DS I .. LT e vy, e Pl Py LR EREEY e R T 'ty
- ) < - R .k .
. . N i . s r . . < !
. . < W r . L o
‘e b N x . " N * » . . . '
‘ . . —~— . ’ \ K . 5 ;
. _— g 2]
) b . . < . . . g . .
f T ] . » ‘.
| ) A\ .
| \ 1 ' A
1 v
i / M
N : . . / N . . N IR
< - : .
- - - " -
. f ) T e ; :
. ' I " ' N ‘
' . . « - . ...\v . .
| / NP
.
. P ~ . X . i
- t “ ~ . ’
. . . LN .
~ .
N S, S N
" .
' . . .
. P . . . N ! . .
o ¥ ' - | B
' -~
1] . .
// R - . N ) . , ~ .
. N i . . .
- w [l *
: . 4 . AN .
‘. ! - : . . A /
. "
. N LI - ' - ‘ I.
. PN w0 ' . <, .
. - m. ' (@] '
(&) . . ~ ot . .
N = . . :
) . . ;
- & :
. . . T
. . . : , \
| o , ’ R
» N > . ’
. [} s . K . . '
’ ’ ! b *
B '
1 ~ - - . « . ”
. JU . - < .
N
. . .
. d » . »
* . R . . T . - —
. ; L
. . . ,
\& . . o . <.
. o . ' R e - N
* bl - N ~ . A
. . 3 N N
. . 9 ;
¢ . 7 M ’ .1 »
- \\ . .
) " - B = . . N
. : e \
» ' yd ‘ : ‘
; \ Y . . ' Pomy . 4
. . ) .. . _ , P “ P
. N . . s S AN Lot N N ., . .. - L N




. - . B - o .
. « -~ < .
N ’ o’ D
. . . .
. . .. . - - N
. . “«
[ w .
R . o .
. . L e
. . .
. ; .. '
' » - . i
. -, !
~ .
- «
“
.
" +
- 4
~ -
. .
\ . .
\‘ , >
7 R .

-
;o
——

x

R e L R N R N NP T TR 7 P B Y I N TN
. . ] . USRS PN A (SN
N . LR B
. , M . et .
.o A . . L T
. . % N P 2
. . .
i : ’ » N . y oo
~o - . .
. . NN a .
. »
¢ t . . . -
.
B - N
. . . ‘wm ' - .
. . N r/ v ¥ -
-~ N > 0 ’
N . «* S . ! N
~ Lo N
)
3 ; .
[ N
v . ; N
\ H
o
i L)
* > : -
) .
-~ . :
-
Y . . ~ . - M
. . \ . .
[}
.
. -~
x - ~
'
. - )
- .
. , R . )
0 * .
‘
. B .
\ - :
N . .
. 3»
= - 'AO
B ' -
) o>
N " .
. . N
s
o °© - . i
.
!
. .
13
» LT .
. “ N - .
. ' [ NN .
. . .
. . .
] - . vy . .
. 3 . A
' / ¢ . hd .
. . . ) . .
— . .
N . - P it -
. . .
WA .
L . . s R
. o .
v ) « . -~ NN
' . . \L\v.\‘ *
! , N . -
~ o N . ‘
. 8
! I3
H . N N N
. . . . . , .
. . . . . . .
S . \ L \ Gl e s . PR T T .




:i 1.

2.

o S, e

3‘.‘

s L]

4..
. 5.

: 6.
i,'ﬁ ‘7.

S 10.
11.

13.
14.

12,

‘.

. / \ ‘
‘Do you like to read in school?

SCHOOL SENTIMENT INDEX L,

v “
v
» .

/ Primary Level °

Is your teacher interested in the thlngs you ao . _

9
at home? -

: - f ;
When you are trylng to do your schoolwork do the |
other chlldren bother you°

Does your teacher 91Vé-you work that is 'too hara°

Do you llke to tell storles in front of you& class°
o R

Do other chlldren get you into trouble ‘at school°
Is school a happy place,fnr you to be? '

Do you often get sick at school?
Does your teacher give:- you enough tlmef
your work° .

. Is your school pr1nc1pal friendly toward
~children?-

é

!
s

When you don't understand SOmeEhEngJ re/ you afraid L 6’
_to ask your teacher a questlon7 - 2T
Are the other chlldren in your: class frlendly toward T '
you? , . ) - M -
‘Are you"SCared-to go to'the’office at,Séhool? H ~ ‘

._b¢

. .
) . . . - -
. e B . - AL
i s R / . L. , Ermat

- 4 A ! N . - . .
B Y s
. —_— d . L
. i ; . L , F I
+ i 2
L. . -
, . . | "
i ) - - |
. Y - .
.

Do»you like to paint pictureS‘at school?

.
]

QO'you 11ke to stay - home from sch/él’ SN

you llke to. WFlte storles in, school° .

\
M

Do

f B
- ¥

you llke school ‘better than your‘friends do? 4 . ‘f




.

mz_

Does your teacher help you with your work whén you
" .need help? . RN

£
- . - »

sDo'you.like arithmetic problems at school?

Do. you wish you were in a different class at school?
4 : : !

-

Do ydu like to learn about 'science? S

Do you like to6 sing songs with your‘olass?

- Do you

Does your'school-Kave ‘too many rules?

Do you always have to do what the other chlldren
want tordo? - ) x .

-
-

Do you like the other chlldren 1n'your class?
Are you always 1n a hurry to get to.school?*

qus your feacher 11ke some ch11dren better than others°
Do -other beople at~—school reaily care abouf you°

'Does your'teacher yell at the chlldren too much?

Do you -l1ike to‘come to. school every day? b

-
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SELF -APPRAISAL INVENTORY
N Péimary‘nevei
1. ,Are you easy to like? . . ‘ .-
- 2. ;B you often get in trouble at home° ‘ s o . '
3. Can you nge a good talk 1n front ‘of your cléss’
4. Do you_wlsh you were younger? -
- 5. Do.§ounusu511y }et_oﬁﬁei'child;en havo their ﬁéx@
6. Aoe YOufan-importan% person in:yod% family? |
7. "Do you often feel bodlln school? 7 . : ’
: -8. 'Do you llke belng just what -you arq’ i B R - T
9. Do you nave enough fr1en§s? N -
10. Does your family want too much -of you2z
" 11.. Are you a good reader° ] ) ;; ‘
12. Do you- wish you were a dlfferent child? ' 4 B
}3. Areﬁother children often mean to you? - - | ;
14;Z'Do-you tell&your family'when you éré mad at ?hem?‘ ‘ ‘
15;' Do youﬂoffen want to dive up in oﬁbool?‘ . ’;
i; {E, Can yo Qait your turnyeasily? ' .

17; ‘Do yoﬁr friends usuaily”oo what you say?._ - ; ;

-~

18. Are t?ere times when you would like to run away from home?

H T .
-19. Are ybu good in' your school work?

20. Do yJu~often break your promises?

.
[N
1]

©
:D
e

T

e
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- - UNIVERBITY OE COVNECTICUE
School of Educatlon \\ -

EDUCATIOVAL RESOURCES AND DEVELOPMFNT CENTER
oA - b

>

"Ryle Schcol Teacher Attitude Survey

A
’ . - . ¢ .
‘Flease circle the response consistent with _your perceptlons
of the Bank Street Approach at Ryle School.

Strongly
"Agree
SA

-Agree

. Questlonable or

"No Opinion

7

A

?

[

Disaqree

D

Strongly .

SDA

" Disaqgree - -

-

1. Students at Ryle are likely
. to initiate conversations or :
discussions with adults. - . ~ . .
Teachers at Ryle -génerally

approve of the goals of the :
Bank Street Approach. ) . s

20’

Teacher child relatlonshlps )
“in Ryle arée primarily of a SK”.-Af 5
p051t1ve nature. . ’ hE
/
Teacher-administrator comm- .-
unications at Ryle tend to ~
be p051t1ve, two—way and
on-going. . ] /

The -Bank Street Approach at - o) : p
Rylé has assisted teachers '
in continuously altering the - % :
1earn3no environment to provide . - o,
. for thé differing developmental

needs of students.

Parent- teacher communicatlon at ’ o B
_ Ryle occurs not only to.resolve ,

specific problem situations, but SA A
also to facilitate parent under- ‘
standing of the total program.

6.

SDA -

"
v

Since the Bank Street Approach

has been implemented, there is
g£DA

more pupll—pupll 1nteractlon , .

in Ryle. . - : -

7.




.

86 *Teach " evaluation- at Rvle is A “ -
¢ - an “6f§oing process- for ‘the . SA A ? D SDA
improvement of instruction.

“ 9. The Bank Street Approach

7 fosters increased rapport - . SA A ? D SDA

amorig professlonai staff : )
v at RYle. e .

) '5; AR - ;n -t

- 10. Too much. money has been spent . ]

" - on the Bank Street'Approach . , e -
at Ryle for the results 1t .. . SA A. ?. D SDr
rhas produced . - '

11, ,Students have increased their . . o -
ability to deal with difficult—- Lemm s . 7
situations in a- pos1t16€fmanner : SA. A. 2?2 D. SDA
since their invqQlvement in the - - T s 5

37 Bank ‘Street Approach.‘ - . .

12. My colleagues enjoy working _ . . -"SA. A ? D, SDA
at Ryle. - L e T oL - _—

13. Since the Bank'Street Approachr ) ' . : - .

. -has been implemented, the work ] SA A ? ‘D SDA

load at Ryle has become excessive. <

~.14." The onaging assistance prov1ded o
. by the Administration and staff ' SA A > D SDA
developer has helped teachers
to reso ve -spécific: problems
as they arise:

.15. The.Bank Street Approach . i
enzbles teachers at Ryle . SA A ? D SDhA
to develop an individualized ) ’
program for each student. v

. 16.i'The Batk Street Approach at. . .
. Ryle should be continued .on SA ‘A ? D SDA
< an experlmental basis. . = o

17. The Bank Street Approach .

\ fosters increased teamwork . SA A ? .D  SDA
among teachers and' other
‘staff at Ryle.n_

~ 18, Disclpllne problems have- : . .

" . ‘heen reduced substantially SA_ A .2 D S™A
as a result of the Bank - .

- Street Approach. -

~d

= -
. R S

LS



19. The Bank Street Approach has S -
had a_pgsitive. effect on racial A .
.and ethnic attitudes of pro- Sa A ?.D SDA;
fessxonal staff at Ryle. ) '

20. Parent-teacher communication ' ) \~ N

’ - is a ‘two-way process initiated : :
by parents as well as teachers.- Se A _? D SDA

21. The inservice training provided - . ‘ )
by the Bank Street staff has on . " ‘D SDPA

* been satlsfactory. - ’ - -

7]
2]
Y
X

5
>,
)
=)

22. There is no cémmuniﬁy involve- } SbA
ment in ‘the Ryle program.- L

- 4 ° ‘ . - PR -

© . 23. The Bank Streét Approach

Cy [ .allows teachers adequate time

: for individual students.

S
>
w
=)

‘SDA |

24. “Studentd at Ryle have the .
opportunity to choose what ] ’ S Ay
they want to. learn. . -

w
o .

SDA

25. -Students at Ryle like .school. SA A

“
A~

SDA

d .

'26. 'The Bank Street Approach has ' ) \
been effectively managed. SA A SDA

X
(w]]

27. The.Bank Street, Approach at - ] /
y Ryle “has fostered in children | SA A SDA -
a p051t1ve 1mage of -themselves: .

"~
o

28. There: is mean1ngfu1 teacher - Co
.participation in program SA -'A
decisionmaking at Ryle. ! ‘

29: The Bank Street Approach at . ‘ .
Ryle has aided students in the SA A ? D* SDA |
" acquisition- of bisic knowledge ‘ O

* and skllls. i : . . i : ’

D’ SDA

~)

'30. Teachlng in the Ryle school is . o
- primarily large group orlented ’ SA A ? D - SDA B

31. Ryle teachers utlllze a varlety / Lo )
- of teaching methodologlns. N T BA A. ? D SDA-

32. Ryle teachers use paraprofessionals
and volunteers as an -integral part SA A ? D . SDA

of ‘the instructional program. . Cr
. - @ ‘: /' ,‘

* 103 -

%




;41: Ryle students have substantlally

33. Teachers in this building have
become more tolerant of
. children of different racial- _.
and ;ethnic backgrounds because
.- of the Bank Street Approach
34, ‘'Students have become more )
fesgSQ§1ble for their behavior.
because of their involvement
in Bank'Street Approach ’

-

35. The ,Bank Street Approach should

~" - be anllable to every student- -

‘ih Stamford as an alternative
: instructional program.

/
36. ' Goals and objectives of the = //
Bank Street Approach are -

clearly stated

37.. Teachers at Ryle have adequate

1nstructlonar materials to et
accompllsh the Bank Street -
Approach objeatives.

.38, Similar results could have
been achieved without going
_beyond the resources of the
Stamford Public . Schools. .

39. ‘There is substanclal usejof )

- community resources by the
Ryle School.

40. The Bank Street Approach aids
_teachers at Ryle in stimulating
" student problng and problem
- solving.

> achieved the academic program
objectives of the Bank Street
Approach

%

C o — -

42. Teachérs creativity and
experimentation are encouraged
in the Bank Street Approach

i at Ryle.

SA

. SA

SA .

. SA

SA

SA

.SA

SA

SA

SA.

SDA

SDA

SDA

SDA




" Phe inservice training. proyided
by the Bank Street \staff was
helpful in implementing the .
Bank Street Approach at Ryle.

_Aééistance from thevﬁaqk‘Street
staff shou%g/be continued at
its present level. L

The Bank Street Approach at
Ryle has promoted development’
of student competencies in-
the synthesis and analysis ~
of facts. . .

Students at Ryle have ‘become
more tolerant of children of ~
different racial and ethnic
background because of the
Bank—-Street Approach..

) iheiﬁgnk;Streep Approach,
should not be continued
next year. -
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, . . .PARENT QUESTIONNAIRE. Lot S \

; *
~ T o
\ o~ . -t
3 A3 N

j

DIRECTIONS: Please -answer every questlon. Select the‘enswer ) v
T whlck best applles to your feellngs. - : ’ R e
,,‘ - ‘ & Q . . ) “,l R . . ;‘r , ;'
b > s : L \'\ . ! -~ . R < ‘,:’«:f,'_‘:.;zy :

- How many chlldren do you have attendlngvthe Ryle School thlS - :
. . N M ‘

year? ) , R
; . 4 . - - MY * N 3
- E'} %Icgiigﬁ 7 °[ ] 4 children' | SO
—_— . E] . g c i‘ ren - ., wj". B : " |
- + {1 3 children [,] ‘more -than- A,ehlldren ‘ . "ﬂ
. . . . : Co- T
_ \ | %
. o ! .
; i : | . e
;\;‘ qu your chila who has beep at Ryle Schoal- the longesﬁj’how
© "~ -many years has he/she attended the school? (Count the present
.- year as one full -year. ) - ' - ) _'
, . - t . . / \\ ' -
) [*]fl year < [ ] 4 Years .
: [[]1°2 years ' : . . _
—. % [13years L) 5Jears - :
’ e ] ey - : N ) “" W
. - L. e ) - : : . -
f T t . . : . .. ) s \L\ -

LS

‘Do you live 1n\the Ryle SchooanezghborhoJﬂ or is your child
(chgldren) tradsported to Ryle by bus? .

-

S “/1 ) Live in Ryle neighborhood \ Q" RS
.- o [ ] Transported to Ryle by bus oy ‘ i

PLEASE RESPOND TO THE FOLLOWING QUESTIONS IN TERMS OF YOUR.
_ CHILD WHO HAS BEEN AT RYLE SCHOOL THE LONGEST AMOUNT OF TIME.




-
L4

. the Ryle School? - . .

»
or "‘,.:
¥ .

- ST s

e
;
L R L e

" < M P

‘Wlthln the last three years have you ever v;81ted

[1No /-
s ¢ e ! ’ "»\L .. “
+ b) If yes, approximately how many times ih your
estimaticn have -you visited the school? -E.c_r.it_
S :
[]1 time - o ] 10-20 tlmes ‘ IR

b %::ioﬁzfz,izs { ] move than 36 tinds

[ 1 Yes ,p"

[ - .. \ PR

N ; ~ - — .

c) . If yes,. for what reason(s) dld you vrs1t the school?

. \ (Please check as. many as apply- ) .
. [ ) . ~ \

) Parent-teacher conference & :
]oConference with someone other tha Teacher — .
) Discipline problem. . ' '
J* Open-Hpuse -
] SociallEvent :
] Fund Raising Event . Y AN
] Classrppm Visit RN
J Work” in Clas&room ’ ] )
] PTA Meetlng ) N /
]

-Other (pleage spec1fy) ;//

-

[,
[
[
(
[
-
{
(
[
[

S . } 2

. da) 1f yee} which: one reason was the most frequent
reason for your visit(s)? ‘

Parent-teacher conference i

Conference with som2one other than. Teacher

D1sc1p11ne problem, ; P ‘

Open House - s :

' Social Event A | .o

Fund Ralslng Event : » \ )

Classroom Visit < . .

Work in ‘Classroom ~ . . \\ :

PTA Meeting S -

Other (pre se speclfy) )

L
‘.
. . .
[ lan X e T X ot T X o]
(S S Y S i S W ) WY W ) -y -

& N : . \
2. Does the school get in touch with you only when your

«child is in trouble? . . \\

v

[ ] Yes [ ] No

-

3. Do you feel tﬁe teacher likes you to 3551t the classroom?

1} Don t- know\

11 Yes . [ 1'No

o *l(xg g ._"~\\

R

E

S

T o < T S - B
’ : 2
: | \ . P . . ] ” .
2 / A . ’ - - . . »
we Y4 . * ¢ \.. '.‘ . . ! V. .
. //,‘ Do . L~ . .
1. a)



¢

4. Can you tell us somethlng about your child's reactions

to school? .
~a) Does he talk about school?’ -Yes - FX' No
b} Does he want to gb to school? . Yes ) No )
c) 1Is he 1nterested in school° B Yes - No ]
. d) Does he take responsxblllty L. )
. for fhlngs ‘at home?" ;s ] * Yes ) No
S - N N oL, T
e) Does he- brlng books homé ek . :
: to ‘read? f . Yes - No .
£) Does he*brlng other-thlngs~.ﬂﬁ - ) ) 5 -
home (e g- palntlngs) P Yes No . ]
~ . ? ___/ - ~ . - - : 9 -
g)'_Does he'wrlte at home° .- .. Yes } ‘No ~. e
-ty <L T — . :
.h) ‘bqes‘he show am 1nterest in - - o e -
. math at home° - Yes . . No. .
i} Does he talk about hlS school . .
. -friends at home? | s " Yes , No *~ ‘
* j) " Does he .talk about hlS ] p ,
" . teacgher at home? : L Ye's Ty
-, ./ A!
5 ‘Are you glad,your chxld 1s 1n Ryle School._‘ w
A B} Yes Q,] No . [). Doesn't matte{ B
M : \ | ;‘ 1
’6 Would you prefer that your ‘child attend a dlfferent school a
next year? ) 7 R .
. . |
" b ) Yes [ No, '[’]‘Doesn't matter |
. i .
7. Do you feel the teacher gives enough individual tlme to -
“ your Chlld? —_— \ N
B oo . (] , "
[ ] Yes o ,[ ] No \\\ { ] Don't Know - J
" 8..Do you th%nk the teachers at Ryle treat\all chlldren ’ ) .;
— equally° , . \\\ , -
I )- Yes " | ] No s o\ [ ] Don knowf L. B
s - P M
+ ‘\”“\.




S L Ce . - —_— -
9. Is your child geherdiiy\happy about ﬁis/her friends

e - at Ryle? " ~—— ‘ -

: [ 1-Yes [ ] No - “.- [ ] Don't know
- : L & - tj N ¢ ’ .

. ,}O.:ﬁgw“kould yoﬁ‘rage your child's relationship with the
: _teacher? o

. .’ L j<Ex§e11ent ] . ,_[‘]j?air
-[ 1 Good ' [ 1 Poor ‘

11. How would you rate. your child's acceptance of )
responsibility? ' : o v ' -

: / : 'yrf . : ) v

o . W1 High o 1?\@1 [ fow .

v - LI v .. -
12. To what extent do you féel your views are taken into

consideration With'regérd to the Ryle Program? v
. -/ Co
[ ] my views are taken into consideration LT
[ ] my views are not taken into consideration - .
[ ] Don't know ) .

13, How helpful has your teacher been in keeping you informed
* -about -your child"s'progress in §choql? - < :

I

-

. . §
[] Not at all helpful
N [ 1 Somewhat helpful \
i ~{

] Very helpful ’

-

—

14. a)' Have*theigoals of the Ryle Proggam beeﬂ made %pown .
to you? - C
T \, _[]1 Yes - " : [ } No -

b) 1If yes, do you feel the goals are stated clearly?

v i—ﬁi,[.ﬁ,_],,,xv_es' g , /, o B ) [ ] N'O o . . . -

e S e e e = e e

'15. How would you rate the school building 1%4 its facilities? -

, ) (.] E;céilegt/y//‘t . [ 1 Fair '

' \‘ : ["].Good " [1 Po%§
. ) .f.“ B //‘// ‘ -
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-

-

. .
' - - -

16. Are you generally pleased thh your child's progress
in the followxng areas: o

= kg - N
Don't know

-

Art [ 1 Yes - [ T No ‘71‘]
: Music - [ ] Yes " L] No [ 1 Don't know
Readipglr [ 1 Yes {E [ 1 No [-] Don't know '
Math - [ 1 Yes ‘y I 1 No .{ ] bon't know
. Science [ ] Yes r;: 1} NO- \[ ] Don't know
Social Studies ['&iYes - [ ] No [ ] Don't know

17. Are you satisfied with the way the' schoopl reports your
child's _progress: to you? S ' -

L1 Y«n o [1 %\

I

18. Do you feel thesRyle school adequately prepares your
child for futuré school work?

[ ]’ YeS '4 ) . [ ] NO
29. DO you. feel your Chll 's teachers shpw any ‘rac ial g’—;f/’, —
preJudlce? s _— T - ) .
~ - .
o ’.L ] *Yes - .i . [ ] NO , .

. 20. Do you think the program now belng ‘offered at Ryle should
, be contl d next year?

1] Yes B [ 1No

-

/ : :
21. Are there any changes you feel should be made in the
program? i e - .

! p ‘ o ' ‘

7
/

22 Is there anythlng you would like to add about the program " /,i
“either good or bad? . . '/'-

-~

4 >
\ : -
R /

f )"r:»‘ '/




