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, CHAPTER I

INTRODUCTION

In recent years there has been.,a considerable amount

of bought- and. criticism directed at the process of
'.ft

*ation in America's inner city. Theie discussions

tome been:generated rom all segments of erican society.

There has, however, bepn agreement on s concepts-.

For example, it'is commonly agreed that inner city

children bring to school a unique set of- skills -and

deficits. The difficulty for professional educators,has

been the development of school programs-which make

adequate provision for, these deficits and skills.

For three years, 'beginning in September of 1972, the

Stamford Public Schools and. Bank Street College have
%

-implemented the Bank Street Approach to Follow Through:

'-
education in tie Ryle School.

For the firtt two years of the project, an assessment

of the iiiojeCt
o
was COndteted-y Staff members, of =Bank

-"Street College. %During the 1974 -75 school year, the

Stamford Public Schdols contracted, with the Educational

Peso rdes and Development Center (ERDC) at the University

Connecticut to perform an evaluation of the project-over

the three years of the project.

8
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The purpose of this evaluation is to proVide
,

Ihfoittiation 'to the Stamford Board of Education that will

be helpful .to them in maki-ng decisions as to the Iliture
.

of the Bank Street Program in Stamford. It should be-

recognized 'that this .is but one- of a number of inputs

to the Board orEducation regarding the- program, and that it

will be necessary for them to consider a number of factors_

in deciding at what level the program is to be continued.

Members of the 12DC
.

team met with professional staff

of the Stamford Public Schoks and- -Street College to
-.

determine what areas were eppropriate for incluSion in the

. study. it was decided that the study would include, the

following. broad areas:

1) analysis of student achievement and attitudes_

2) analysis -of -teacher ' s skills and attitudes

4
3) analysis of parent and community attitudes about

the Ryle Sc.hool

These items were Subsequently incorporated' into-en agreement
/

that called. for the submission of, this repokt by June 30, 1975.

9
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CHAPTER -II
';

. BANK STREET APPROACH TO FOLLOW, THROUGH

.

Basic Philosophical Tenets*

1'
The term-7"individualization of instruction" has come

to .have as many definitions as there are definers. The
-

Bank Street Approadh states-that each child has an,
. Individual learning style and the curriculum must be geared

it to this style. The Bank- Street Approach-believes- that the:

goal of individualization mist be coupled With other ends.

The Bank Street Approach (BSA) insists that the putative

goal of public education is the training of children for

effective participation in a democratic s ciety. Another

bbisic tenet is that each child. shall be i the process of

becoming, an active, searching, learning p rSon. Further;

the BSA couples these stated tenets with the belief that

education might to sponsor the values of humaneness, social
. -

Sensitivity, knowledge and responsibility. :

The basic goal-of BSA, therefore, is'that every school '

become a "total learning environment." This is not taken

to mean\complete integration of school influences on children

and other non-school influences's, Rather, that al{ _facets of
4 ; v

1

the school program (1..e.school limate, organization,
.

management, and instruction) will influence the attainment-of
(

.-the abOve

-*,This section has been gleaned substantially from Bank
Street materials.

10



Objectives' for the Adhievement of'a Total Learning
Environment

. - .- , _

1) 14).4provide frequent opportunity for experiences
which are appropriate-to-..each child - in,terMsv

\ ___, of_his_out-,Ofsdhool..1ife4 his, special interests,
his stage of develop:4, arid hiSapparent potential.

.,..

To deVelop an open-ended, but carefully organized
curriculum which integrates intellectual,-emotional,

,land aesthetic 1experienbes.
'

.

. 4r ' ' .

3) To_achieve an adult- child` interaction whiCh'bOth
.
reinforces and extends eaCh-child'S thinking and
-understanding.,

j
A) Tciencouiage. peer socialization and child -to -child

communication 141, the learning process.
. . , i . . .

5) To provide mutually planned, ngoing experiences;\-
whiCh make it- possible fors .al the adult peiibrinel
dealing, directlk-or in-direct] 'with'the children-
to.strengtheh old rand .learn new Competencies.

....

6) To achieve the
. ,

CoMprehenSive S'pPott Wihin'the
. . -

school system and thq largerb8itimunity: which is-
essential if goals( and..objectiv

I-S are to be attained.x

Strategies for Realizing Objectives

1). To proVide frequ nt opportunity for-experiences
which are approp iate to each hild-by means of
the. ollowing:

-- Analysis of each child's individual goals, learning
,styleu and developmental needs.

Organization of ti4sks that are atisfying in terms
of the child's own goals, feasible terms of
his learning style, andfhalpkul in terms of developing
his mastery of basic skills .and high'level competencies
in an appropriate' sequence.

,
Development of central themes of study\which start
by being-relevant to the child's own world but
constantly_deepen and enlarge that 'world through
new information and experience., .

Prviding a context fordearning within hich each
- child's ideas can be continually probed, tested, ,

and accomodated to 'new ideas and experie ces.

11
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21 To "develop an openrendgd but carefully:organized'
curiculUm by'means of the following:

7=-The 14e of many motor and sensory exiieriences
followed by- syMbolization.

-- Independent investigation by children ofrwhatthings
are,-how they work, and how they relate to one another.

H
.

- - Rich,,varied,o arid stiMulating, options for" learning
experiences among which children may move and,Aalk
freely, participate in planning activities, and
learn to organitze and record the information they

`. have discoyered.
.

I r
.

- - Integration .oflvari us subject areas,withirOa
d

1 i

unified co eptual ramework so that B' sic skills
are learne :..fnctio ally and iri context ather than-
as,isclatectfragments of knowl edge.--

4 \ .7-

-, Language-experience which pervades-not only the
entire curt culum but also the total environment.

.
.. , \

.-

- - The teachin of reading as a necessary tool nd ..an

enjoyable experience. .

.

4,

_s
\i)-- Opportunity f r aesthetic experiendes whi h enrich

the child's vision of the- world.-

: \
To achieve an adult-child interaction which-both
reinforces and extends each child'sithinking and
underStariaing 1:, means-of the following:J , ,

7 1.

-- Cohsisteht.respe in bothrwords and actions for .

1

each child and'his,communications, expressed in
large measure by attentive lis*dling-and eceptivity

7,7
to his ideas. -, V ..

.
,

\
1

- - Recognition'of
\\
each child's efforts so as t

\
facilitate the development of a positive se image,
both as a: learher\and.aS\ a person.

. \ 4,
.

-- Elibiting and extending each child's ideas and
-planDing with hii appropriate next steps. in the
learnifig process.

4-) To encourage peer socialization arid child-to-child
communication in the learning prcess, by means of
the following:

(

12
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-- Continuing emphasis uRon understanding and
enactment by.children of the fundamentals of
social interaction. . .

-.. .! , -
A .

- Creating n atmcisphere in -which there'is respect
-' for people as well as,time, space, and materials;

so that,children are -encouragedito_exchange-ideas
and interact With,dthei-children_ih-a_spirit of
cooperation*. . : :,.

. .

. . ... .

Y
S,

To prOVide mutually planned, ongoing experiences
- which:make it possible for alLtWadult personnel
dealing,directly -or indirectly. with_ the-children
to'strengthen.oldirand learn new'COmpetendles, lo171

means .of ithe folroWing:
i ,!

...
.

AUtual;goal: setting, planning, and implementatidn
ami5ng-members.of.the teaching team, supportive
steiff,apilumAdrid4strators. 4

.. . - -. .
--: Team training for professionals and paraprofeSsionalS

.:as well as individualized training to deal ...Ti-tii

divergent needs, G ,

, .

-- Parents'- understanding.of the program and ways in
which the tome and school can be mutually

.

.

sUpportive. P

a .
w

. -

-- Parent involvement in some aspects,

.,of the,program and the school 'as -a,comMuhitk.;.

OPP

6) To achieve the comprehensive support Within the
schoolsystemane the larger-commuhity which is

essential if goalg and objectivee\are to 1:47-

'attained, g:by means of the following
G

=- The Board of Education4s and the superintendent's
understanding and aPproval'of the prograni.i.

0-
l'

-- The esuperintendent's -and- prindipal's making. '

the organizational changes necessary for , -'

continuing support ofthe program. ,

. ',-
.

,.
,

-- The providing of apprsopriate information about
the ,program to interested community and professiona1
groups and,the,enbouraging of\their involvement

. inapproliriate ways, ''..-=,,. / ..

/

.p

8.4

6



CHAPTER
,

11AMIc STREET,AP.pROACH AT RYLE SCHOOL

School Setting

The Ryle school is located soutWo the COnnecticut

Turripike. Its district is borderedto the south and.

east by Long Island Sound. Its western border is,the Greenwich

town line. The northern bordpr is-Selleck Street, :Inrin'cj-

tane, and Haidh Lane. Themeighborhoo 'has traditionally
.0

been the home of Stamford's ethnic European populations.

Substantial numbers of bladg an7d Puerto Rican families

are now residents of the ar . In addition, a small
,IP

number of affluent, families are included in the digtrict.

.(These parents have traditionally sent their children $c)

non-publio ,schools). The principal believes that based on

pre-registration. for.the 19,75,,-76 school year, these affluent

reSidents,are beginnirigto send the?.r-children to Pyle.

Student Characteristics"

Ryle has a Student population

and forty in grades Pre-1K to ,four.

(..

of about* two-hundr

(This study did not

assess the bi-lingual program at Ryle) . As expected' from

the brief neighborhood description above, this student body,

presents a' mixture of rate ethnic group,, and socioeconomic
3'

status. The majority of the pupils are black (61%) or of

Spanish background'Ai210-.

,percent 6fr the-stud
,?

Approxithately twe ty-five

nts reside outside of thi kyle attendance

.area. 'There has-been substantial, voluntary,integration
I ,

at Ryle from 197 to the present. In grades K -2



(the grades in which there was open e ent) the percent

of non-minority group 'students tripled since 1972. Because

-of this, the percent of non-minority the total school

-population doubled: The percent of. lack children has de-
- \

creased fraM.74% to 61% in the -three years. The Ryle adminis-
i

tration,projects that as oioen enrollment extends into upper

grades the percent of non-minority group students will re

approximately thirty-five percent.

'Staff

There are elevap classrooms at Ryle which are completely

involved in the Bank.Street program. Each classroom has

a full time certified teacher and a full time teaching

assistant. Seven of eleven teachers have been in

Bank Street-Ryle program sinceits inception. Eight had at

one ne year's experience at Ryle prior to Bank Street.
V ' . . .

Teachers for the most part were educated at area

colleges and have spent their.entire professional careers

ri the Stamford Public Schools. The teachers who had been

wit lBank Street since the beginning volunteered to be a part

--- of the. program. Other teachers were given an opportunity to

transfer to other schools:, None of the teachers presently live
2

in the Ryle School attendance area.

The principal has been at Ryle as principal for six years,

He has previtiiisly been a member of the teaching staff.

He is a native of the Ryle neighborhood. The staff'at

Ryle also includes a full' time staff developer who is a

15
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former kindergLrten teacher at Ryle. Her duties include`

working with Ryle staff on problems of curriculum and

classrooM, management.- -

Facilities

From the outside, the Ryle,school appears similar to

many inner city schools of its age (ciica 1899). There is

A newer wing, built in 1959, which houses the administrative

offices, the gymnasium, an auditorium, and the media center.

The classrooms are primarily self-contained. However, they
. .

bear little, if-any, similarity to traditional self-contained

c- lassrooms -.---The-classrpoms are_ organi zed according to areas

-,---
ofinterest such as cooking or drama', inaddition to the

_=
more traditional school areas such as computation and reading.

It has been a dontinuuing concern of the s taff that the

building be made as comfortable and pleasant as possible.

7,service, Training

\-:
The in- service training prOgrai at Rye has been-

Characterized by (1) mutual goal setting where` ppropriate ,

by the Bank Street staff and the teaching staff at Ryle and

(2) an increasing dependence on the strengths of the Ryle
_______

staff .

The gdal of in-service in_1972-73, the first program

year, was helping teachers organize and understand-the

9

V

totality. ofthe Bank Street Approach. -Thefirst year training

was highly organized by the Bank Street personnel. It began

.16
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With "a four day summer workshop to introduce staff to the
\ ;

BSA.1

This workshop also introduced to the Ryle staff the
:

.

Ster math programs. Although the main emphasis of the

--first t year was total program development, all workshops

had la theme of either child development or reading. The

I

,

second year saw'a continued emphasis on child development
- ;.--

with one lecturer presenting thirteen sessions on.child
i

development and others presenting workshops on Spache
I

,

-

diagnostic reading._ The emphasis for the current- year
I . . .

I
.. \

(1974-75) is.to have Ryle staff assume more responsibility

I

. r

,for their own training. The Bank Street staff has attempted

to balance the need for "expert input" with their desire to

--4otase themselves out of the
.

program.

-__ -

Budget
_

.

.The budget for implementation of the Bank Street program

at Ryle.wai:

1972-73' $119,720A0
1973-74 $ 99,.999:00
1974-75 $ 80,000.00

he items Covered by this budget included the following areas:
I--

. .1
eneralproject leadership, a fee for services by, leadership

10

of Bank Street; a reading coordinator; project administration

at Bank Street; an on-site project coordinator-trainee (4. days,

t.at, week) ; an assistant trainer; a half-time program analyst

and various resource and consultant personnel who cond Cted

1:7



workshops for Ryle teachers. This elso included various

costs 'for testing, parent training, secretarial and trave,r

- fees. No salaries for Stamford teachers; teacher assistants,

'instructional or building materials are covered by this

budget. These are all diredtly -borne by the regular board

of educAion budget.

The cost breakdown of the Bank Street Program 1972-75

is presented in the table 3-1.

-TABLE 3-1
6

11

z 1

Salaries ,

and
Benefits

Travel
\\

Other
COsts.

Indirect
potts

Total

1972-73 $75,575 3_,5t0 12,352
.

8 ,53

,_ -

$119,720.00

1973-74
P

64,194 4,804- 5,501 25,500,, 99,999-00

.197.4-75 -4,310' .4,500
_

4,400, _21 090
, *

80,000.00.

* Tne decreased level of funding does not indicate any major
contractual changes: the decreased level reflects only
changes_an amounts_ of time _sp_ent.....at_Rylelby _BankStreet
personnel. x'

O
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CHAPTER

EVALUATION METHODOLOGY

Introduction

As described in Chapter II, the basic questions
,

for evaluation of the Bank Street Approach'at Ryle were

asIf011ows:,

1) What effect has 'thiBankl Street program had o_ n
the_achievement levels o Ryle students?

2) What are the attitudes of Ryle students toWard
school?

3) What is their level of self-concept?

4) What kind of classroom interaction occurs in
the Ryle-school?

5) What are the attitudes of teachers toward the
program?

Student Data

Student achievement: The. RDC staff-analyzed the

.scores on standard achievement esti as administered by past

and the regular testing,.evaivation components of Bank Street

program-of the Stamford Public Schools. Theie data were

measured against adhiemement_levels,at Ryle in year previoui

t-

Student Attitudes Toward School: In order to ssess

the attitudes of Ryle studentg about school, the-$c ool-
,

Sentiment Index (SSI) was administered to a randomly selected_

,1

sample of -Ryle students stratified by grade 1 -4. the--School

, Sentiment Index developed by the Instructional Objectives \

t.



Exchange, is a group adminiistered instrument in Which

-students-respond by marking yes or no on, a color coded

sheet while the administrator reads the questions. The

manual for its administration reports test-ietest reliability

oefficients of .80 and .72.

Student Self-Concept: The Self-Appraisal Index was

administered to determine the level of Ryle student's

self-concept. This also was developed by the Instructional

Objectives Exchange. The reported test-retest reliability

coefficients' are .89 and .76. This instrument is administered

in the same manner as the SSI.

Classroom Interact-roil Analysis

As part of its evaluation-components, Bank Street College.
4

administered an assessment of classroom interaction analysis

in- 1972-73 and in 1973 -7.4. The instruments used were the

Analysis of CoMmunication in Education (ACE),(72-73) and the

Behavior Rating and Analysis of Communication in Education

(BRACE). Both instruments were deiieldped and validated by

the-staff at Bank Street. In addition to summing these past

administrations the ERDC administered the Planders Interaction

2Analy.s Ito, all _ Bank, .Street_classrooms

13

O

.TeaCher Attitud

In order to determine teacher attitudes about the program,
$

. at the Ryle schoo all, teachers and teaching assistants irY

-2.0



the" program were interviewed by ERDC staff. Tflese

interviews were open ended. As a:-result of these interviews,

141 .*ss

and of our analysis .of written objectives of 'the Bank S reet

,Approach, the ERDC Staff 4e/eloped a. questionnairewhi h

Was completed by all teacheii;

Parent.Attitudes.

Parental involvement is a basic tenet of the Bank Street

Approach. In the past, nuMbers of parents have. en, inter-
,/

/
viewed about their.feel izigs toward the ,program operating

/
/- / .

-at Ryle.. The ERDC staff analyzed this existing information.
/ .

.

In addition, the staff developed a questionnaire, sAmilar

to past questionnaires, which elici/ ted parental attitudes

about the .program-.
\

. \\`

Summary 4r,

,... .,"*. 1. .

1 'The ERDC staff attempted o develop an evaluation
-=--.

. .

methodology which would 1) nSwer_the questions posed for

thiS studyand 2) deVelop
1
a "picture" of the Ryle school

which would- have utility for futilie assessment and planning

at the school. Because,the Ryle school-presents-a- profile

which is unique, it was 000fically decidedot to make

major comparisons between Ryle and other elementary schools

in Stamford. It was, however, deemed worthwhile to compare

Ryle achievement levels with the levels achieved in Stamfotd.

21



ti

.,,Achievement

Introduction: This section considers the question:

.CHAPTER IT

PRESENTATION OF FINDINGS

Student Data

What effect has the Bank Street Approach had. on the

academic. achievement of R1!le.School students?

In looking 'at this broad issue, th% following specific

questions will 'be considered:

. What was the level of academic achievement at Ryle
.School prior.to the Bank Street Approach?

What- are.the results of the Bank Street College's
test administrations?.

. What are the results 'di the Stamford Public` Schools'
-, test administrations?

. How ddl the abave threesets,of data compare?
A

.. Are there specific academic areas in which Ryle
Students are performing well or poorly?

. With respect to academic achievement, what are the
:problems and or concerns in judging the, effectiveness
of the bank Street Approach at Ryle?

A corollary of the basic question and a major tool

_of analysis, is the_question:

. Has the Bank Street Approach provided for normal
(expected) academic growth of Ryle students?
J



NOrmal or expected academic growth is considered to

be a month gain grade equivalent score fot every month.in

sobbed...*

Two further cautionsneed to be mentioned:

(I) Throughout this section grade equivalent scores have

been used to analyze the data, becauSe most of the available

test results ar presently in that form. There are some

methodological and-statistical constraints in the. use of

geade eqUivalents, especially When trying. to- assess a

program's effectiveness. (2) For this report, standardized
.4L

'achievement test scores are used as, the sole criterion of

academic achievement. The Bank 'Street curriculum provides

academic growth through experiential learning, such as

cooking, construction, environmental studies, etc.. With

this non- traditional approach, tradi'tional and direct

measures of academic ability, (standardized tests) may not

be adequate to assess student knowledge, skirls and, growth.

The,above are offered only-as qualifications,and not,
- .

disclaimers of the analyses and-conclusions whic1)4follow..

z
1)/t"Please note that the, national norm Of gaining 1.00pet
'year (0.1 :per month -) in grade equivalent scare:is/based
on a-Pdgiaation-whicli.tcOres at .the fiftieth (30th)

Anrcentile on that tes-: trbairstudeiits-,-,Blagks, and'
studentS scoring below-the 50th percentile (all three-
of Which" typify Ryle students), are not expected to
shoW the 1.0 per year. gain: Regkarchers (Coleman ITT2,

eWrightstone t,a1.), cite a normal ,gain for this' group-
.as being closer to.!.-7 or .8-per year. This qualifiCation
should be -kept in mind as the data arereviewed.



Two sets of test scores tare available for analysis.

1) Bank Stteet College's,- test administrations _and-

.(2) -Stamford Public_SdhoolSv- test. administrations..

Bank Street College conducted'a testing of Ryle

students in.both 1972713 and 1973-74., In 1972-73, the
*-

Metibpolitah Achievement Tests (MAT),11970 edition, was

twice given tO all students in Grades,l, 2 and 3,in

1913-74(, the MAT was administered to all student0 in

Grades 1, 2, 3, and 4. This.time the, examination was

given in. October and again in June.

The. Stamford Public Schoolg hai conducted very

!limited testing of priMary students over the last two

.-yeafs. In 1972-73, only Grade 3 students were given the

'IOWA. Test of Basic Skills. In 1973-74 all students in

Grades 3 and 4 were given the IOWA Test.' Both years, the

test was administered once, in late May. Prior to 1972-73,

the StamforiPPublic Schools tested all primary.grades with
_ .

the MAT, 1958 edition. This policgnded with the 1971-72'

school yeafTz;

,;

_

Dub to tfi'd unavailability of data for 197.,r75 this

report deals only with two school years11972 /73 and
,

t,3:971=7-47- It is understood "that a) no testi g'is-being-

conducted this ieax (1974-75) by Bank§treee

24
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and b) the Stamford Schools11975 IOWA test results will

nit be availablt until late June.
.

Achievement of Ry le Students Prior tb the Bank

Street ; Approach: From materials provided by the Stamford

Public Schools: Psychological Bureau,. a brief qualitative

analysis-was made of kyle School tett scores for the years

1070 and 1971 , in the areas of reading and mathematics.

In most- test areas,1 Ryle' studentsinGrades 1 and- 2

scored only slightly below grade level. However, from Grade

3 on, Ryle students do not keep pace withhegrade level

expeCtations. In Grades 3 and 4 they begin to drop

approximately six months to one year behind the expected

18

grade equiValent.

It also appears that Ryle students had regularly scored

below the Stamford citywide maan .scores. In reviewing

the differences between Ryle studeilt scores and the citywide,'

medians some generalizations can to drawn:

1. The average gap for Grades 2, 3, and 4 can be

estimated as between eightsand tIn months. During

-

these years,' andion thege tests,,Stamford median_ ------

restlts_were a few -- months` above the expecteemedian

)-,,-

rtsults for these grade levels.
,

2. The gap, in each tested area, increases as a student

rogresses from the first through the sixth grade.

This increasing gap may be an artifact of theuse
N

l



of giade-eguivalens. The percentile ranking of

Ryle students may remai relatively the same.

The gaps in mathematics scores) have been slightly

less than those in reading.

In short, Ryle students, prior to the Bank Street
,....

Approach, scored approximately one school year behina,

Stamford and national norms. This fact should be ,kot in
4 ,

mind as the 1972-1D74 test data are reviewed.

Bank Street College Test Adtinistration Results: What

followi is a summary of data reported by Bank Str'eet College
>

in thei-i' annual reports r Analysis of Metropolitan
. .

.Abhievemenst Tests.

19

.In most cases all test scales andsubscales are-reported

in the Bank Street analyses. For thiS report, total reading

and total math will.generally be the scores presented.

Tables 5-1 through $-4 present theschool_year and

full yar gains of Ryle students-,,during the first and

second year- of the Bank-Strget curriculum.

Table 5-1 represents those students who were in, the .

.Bank Strett,Proglam_for the entire 1972!-.73 school year..

The Grade 3 scores show a normal gain (+0) in reading and

tmricathe' norm in mathematics ( +1,4).

slightly less than expected groWth on

-Grade 2 scores shoW

both scales. The

Grade 1 results are both less-than the normal gain. The.

26
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IS dr,

probleMs of setting norms for` and tettin g disadvantaged

first-grade Students fay be ;a partial

these resdltt.
.- .

. ,..
.

. In al/ cases, the Ryle student began and, finished the
. . .

1,

year considerably below,grade level: This is to be expected

,..

,

. .
since the yie SchOo4tdov±t focus on the "average..

c qtudent in light of national or Stamford criteria, but_

'rather on a disadvantaged group of students who would not

be expected to perform at grade level. At each-tested leVel,

'mathem#ips gaint were greater than those-in reading.

a

0

s.

27
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TABLE,S -1

SCHOOL YEAR GAINS 1972-73

RILE SCHOOL
Grades 1=3

IleanGrade Equivalent Scores on MAT*

21

FALL--'72- SPRING 173 SCHOOL YEAR,GAIN

GRADE 31

N=38

NorM -3.0 ?°7 + .7

-.Total Reading,

Total-Math

-2.1-

2'.0 .' 3.4

+ .7

- +1.4
........... , ......... .... .

GRADE 2

N=39

2.0 - 2.7
e

+..7

Total Reading 1.6 2.1 + .5

Total Math 1.4 + .6
..... ......

GRADE ,1

N=39

Norm -.1.7- -+
o

Total Reading 1.4 '1.6 -+

.total Math 1.4_ -+ .4

*Metropolitan Achievement Test

28
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Table 5-2 presents test resultslfor thirty-one'of

the third grade students in Table 5-1, for whom MAT results

were available for the spring prior- to the implementation

of Bank Stkeet. The full year gain column is simply the

difference between the Spiing of '72 and Spring of '73

scores. The difference between the Spring of '72 and

Fall of; '72 scores represents the effects of the summer.

Ryle. students shoW a distinct oss in all areas over the

summer.. Thus, even though gains of .9, .7, 1;0-and 1.4

were achieied during the 1972-73.school year, they were

offset-by the "summer loss" phenomenon.

jTabies 5-1 and 5-4 reflect the fiist year of the

..Bank Street Approach at Ryle and it seems fair to assume that

both, students and staff had'a considerable amount of

adjustment to make. In spite of this, Ryle students in

7

-+L

'Grades 2 and 3 achieved normal gains' during the school year;

The drastic summer losses

-1*rl-Table 5-2 is a partial

gap between- Ryle students

exhibited .by the group of students

explanation for the increasing

and the .national norms.

29
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TABLE 5-2

FULL YEAR GAINS 1972-73

'RYLE SCHOOL

CONTINUING CHILDREN-GRADE 2 TO GRADE 3

Mean-Grade Equivalent Scores on MAT

'GRADE- 2 GRADE-
SPRING172- FALL "72

N=31

NORM 2.8 a .o

Word . .-

Knowledge 2.4 2.0

Reading' 2.3 2.0'

Spelling 2.7 2.0

- Arithmetic 2.9 2.0

O

fft

30

GRADE 3
SPRING t73' FULL YEAR GAIN

+ .9

....,

2.9 + .5

2.7 + .4

3'.0 .. + .3

-3.4 + .5



-)%

Table 5-3 presents the school year growth for Grades

1 through 4, for the second year of the Bank Street Program.

Grade 4 studentS gained only three-fodrths the normal gain

in reading. However, these same students almost doubled

the expected mathematics gain. Grade 3 students appear to

have achieved normal growth on both scales. Grade 2 scores

in reading show,only half the normal gain while the math

gains.approach expectationg. In Grade 1, on both, scales,

achievement

Again

,below* grade

is about three-fourths the. expected gain.

, Hyle.students enteiand finish the school year

level. _And, again, gains in mathematics were

superior to those.in reading. .

These results and those-of the prior year shdw

greater gains in-Grades 3 and 4 compared to those in

Grades 1 and 2. Both Tables 5-1 and 5-3 depict an increasing

gap-between Ryle students and the national north' as .a student

moves into higher grade levels,



TABLE 5-3

SCHOOL YEAR GAINS 1973-74

RYLE SCHOOL
Grades 1 -4

25

Mean Grade Equivalent Scores on MAT

1.
N=30'

_GRADE 4

NORM

'TCial Reading

Total Math'

FALL '73 SPRINT-'74 .
SCHOOL YEAR GAIN

4.1

2:9

341

-.4.9

3,5

A.5

.8-

+ .6

+1.4

N=36

GRADE,3

NORM 3.1. 3.9 + .8

Total 'Reading 2.2 2.9 + .7
Total Math,

.
0

2.5 *(4 + .9

11=46

'GRADE '2

NORM. 2.1 2.9 +' .8

Total, Reading 1.8 2.2 4 .4
Total 'Math 1.5 2.2. .+ -.7'

141=38-

GRADE 1

NORM-. 1.9 I11

Total Reading .1.8 -+ .5

total Math 1.3. ;4:7 + .6

32



Table5:41 represents those students from Table 5-3

Who\experienced two years of the Bank Street Approach at
s.

Ryle and were tested on all three occasions. Mathematics
ez

gains at the third and fourth grade levels are equal to

expectations: On'the other hand, reading score& at all

lgvels and mathematics in the second grade are.closer to

76 percent of.the grade equivalent expected increase,
;

Ikthis analysis of continuingchildren we find; some

evidence cif summer gain, as well, as summer loss. No single,

explanation or interpretation Of this result will ,suffice.

The .early Spring '73 testing may very well account for some

of the recorded, summer gains. Fprther analyses,would.

certainly indicate that the summer loss problem is still

a barrier for, Ryle students:
-

Tables 5-3 and 5 -4- reflect the first two 'complete- yeare.

_of the Bank Street Approach at Ryle. They generally indicate,

a. near normal to normal academic gain,by Ryle students during

thoSe years.

33.
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TABLE 5-4

I FULL YEAR GAINS 1973-74;

."`-KYLE SCHOOL .

CONTINUING sHIL.DREN,GRA ES 1 -4

Mean Grade Equivalent .ScOres 'MAT

SPRING !7-3* FALL '7-3 SPRING '74* FULL YEAR.-GAIN

GRADE. 3 to 4

.N=27

NORM = 3.7- 4.3. 4.9' +3..a

Total Reading 2.8- 2.9 + .8

Total Math .4.9 1

GRADE "2 to 3 c

N=28

.NORM 2.7.
d

-3.1 3.9 . +1.2

Total Reading - 2.2 2.2 2.9 7
Total Math 2.0 3.4 +1..4

GRApE'.1 to 2-f.

N=

NORM 1.7 2.1 2.9 +1.2
.

..Total Reading 1.6 1.9 2.3 ,+ .7
Total Math* - 1.7 1.6 , 2.3 + ;,6

* The difference in- norms for tile Spring 'scores is due to
the "April '73 and June '74 idministrations.
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Table 5-,5 compares Ryle students under the Bank--------

Street Approach (113-and-474) with RyIe students pre-Bank

Street ('70, 171 and '72). In interpreting this table

three' cautions'are:necessary:
1s.....4. %...,

.

-\'(1) The scores of 19i0,1971, and 1972 have-been
V-____,,

. --tonverted from' the 1958 MAT edition to the

1970 MAT edition. These conversions inevitably
*

.
1-

lose some degree-of accuracy,

(2) The administratidn of the test took place each

r-^ -year at various times in the spring, from April

ipp" June.

041

.(-3Y These five years represent different Ryle

-popUlation.

With these cautions in mind, the data does appear to

supportithe.contenti2n that Ryle students in the past two

lyears- are achieTing at approximately the same evel that
- .-

Ryle students did the three years previous.. The_exoeption

is in Grade 2 arithmetic where the results show.approximatAly

a five month differentiaL.

is

3=5

"- 5

28



TABLE 5 -5

RYLE SCHOOL 1970-1974
2 . Grade 1-3

Mega Grade Equivalent Scores- on .MAT

Pie Bank Street

GRADE `3

GRADE 2

Reacting'

Arithmetic

GRADE 1 .

:Spring. Spring Spring
'X '71 '32

-Reading -2.8 2.7 2.7 2.7
Arithmetic 3.8 3.5 -3.6 -3.4-

. . .....

2.0 2.- . 2.3

2.5 2..7 ,2.7

,Reading 1.7 1,6

'Arithmetic 1.8. 2.0

Spring
'73

. 2.1

2.0

1.6 //,

1 3!

f

Spring,'
'74- //

2.8

3.4

2

2//.2

W .

In summary, the results 'of the Bank Street Co'llege ' s test

administrations point to a normal academic gain for
, Ryle students

dUring the last two school years. These 1972-74 gains

achievement levels appear very similar to those ,of the 1969-71

pre-Bank Street Approach , era .
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Results of Stamford Administration

In this section, those_test results reportea by the
-

Stamford Public. Schools have-been analyzed. Please

remember that test administration ver tbe_last two years,

has been very limited., The` testing of Spring 1973 was

restricted to Grade 3. The testing of Spring 1974 included

. Grades 3 and 4.

Tables 5-6through 5-9 reflect a comparison of Ryle e

0 -

School'mean scores with Stamford means. ,The reader is

cautioned riot to compare tlie -grade equivalent scores of

the Metropolitan AchieveMent Tests' (MAT) in the last

30

section, with those.of the IOWA Test Of Basic-Skills (ITBS).

The Gride 3 results preSented in Table 5-6 are representative

of,studerits involved in the Bank Street Approach for 'one

year, *the first of the program. The results: show Ry1e

students consistently about 8 months behind the Stamford mean.

.This is appro'ximately the same gap that was found to exist
e a t:

in preVious years. (Refer to Achievement 'Prior to Bank Street,

of this section).

es,
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.TABLE 5-6

RYLE / STAMFORD COMPARISON

GRADE 3 - Mai,. 1973

-Mean-Grade- Equivalent Scores on ITBS,

31

Jo.

VOCABULARY/

Reading Comprehension

TOTAL; IitIGUAGE

RYLE STAMFORD
RYLE /STANFORD

2.9

2.7 . 3.7

.8

-10

r1.1

Spelling 3.5, '.4 ..3

Punctuation 3.2. 4;1

Language Usage

TOTAL-'WORK STUDY SKILLS 3.7 .8

Map RqadinT 3.6. - .8

Reading Graphs '3.0" .1.7 .7

Werence Materials 3.0 3.1 -0 - .7

TOTAL MATH .8

'Math- Concept's - .8--

' -Math. ProbleMs 3.6

1

f.

38.
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TABLE 5 -7'

RYLE/STAMFO,RD COMPARISON.

. GRADE 3 1974"

MeanGrade Equivalent SCcikes on ITBS

NATIONAL,
"'NORM RYLE STAMFORD

yoCABULARX - 3.-7- 3.7

READING
:COMPREHENSION" 3.8 2.:8 3.7

0'

TOTAL-LANGUAGE 3.2 4-4

TOTAL -WORK - t 7
,STUDY SKILLS' . 3.7 2.8 3-.6

-TOTAL MATH -3.7 "2.9 3.5

The :third .graders in Table 5-7 have been

Street Approach for two schodl yeari. Again;

RYLE/STAMFORD;-
:DIFFERENCE.;'

in the Bani

there is

71.-1

- .9

'.9

'7 .8

axial-Cation. that the gap between Ryle student's and the: '

/
Stamford mean is either increasing or decreasing, with the
, -' \ - ,

possible exception of mathematics. A comparison of Table 5 6

and Table -5-7 shows that this Grade 3 group of Ryle students
t.

scored at about the same levels as the, previous Grade 3.

prJ



' TABLE 5-8

RYLE/STAMFORD COMPARISON

GRADE "4 - May, 1974

Meah Grade"Eguivalent Scores on

TOCAHDLAiiY

READING.
_COMPREHENSION-

TOTAL. LANGUAGE

TOTAL -WORK
:STUDY _SKILLS

TOTAL MATH

'Students in
er

years o the .Bank

lIe-Rylexitudents

:school ,year.. ,Aga

be considered' exc

prior to the Bank

was .traditiOna3.4y

ov,

NATIONAL
NORM'

447

1

ti

5f-

ITBS.

RYLE. :' SiiAMFORD

RYLE/STAMFOxif-k-
'DIFFERENCE),

y , 6
4.5

-

-1.2
- .

3.5:

. 4).

4.7,, .6 fi._

3.7 .1'

4.3 .4'

.4.8

'4.8
.

47y \

4,7

,)

Table 5-8 also experienced the first two''

Stkee Approach, at Ryle. The gap between
4

And the.StamfOrd mean is approximately a

mathematics and possibly language could

ptions. However, as previouslyanoted-,-

,Street Approach,,the gap in mathemapics

less than ,thoSe in verbal areas.

.4
4

0.
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TABLE 5-9
/

ItYLE/STAMFORD COMPAR±S.ON

1973 TO 1974

Mean Grade Equivalent Differences on ITBS

VOCABULARY,

READING_
COMPREHENSION

TOTAL LANGUAG4%

"-.TOTAL*WORK
STUDY SKILLS

' -TOTAL MATH

RYLE /STANFORD
DIFFERENCE

SPRING 173*
GRADE 3

* Frm Table 5-6
** From Table 5-8

- .8

- .8.

- .8
cel,

Table 5-9 represents thos- students who were tested
_
-as, third graders in 1973 (Table 5-6) and who were again tested

. .

as fourth graders in 1914 (Table 5 -8). This table compares
,

the gaps between these Ryle students and the Stamford mean for

4.

RYLE/STAMFORD
DIFFERENCE.,
SPRING174**
GRADE A

-1,2

- -.9

.6

- .7

- .4-

INCREASE (-) OR
DECREASE (+) -OF
GAP aETWEEN
.RYLE AND STAMFORD

.4

1973, and 1974.

1 41



Only in the test areas of vocabulary does the gap

appear to widen. Both the language and mathematics scores

show a noticeable closing of the gap between Ryle and

Stamford mean scores. This interpretation should be tempered

by the consideration of changing school population at

Ryle and in Stamford. Admittedly, the change over one year

testing period, may not have, been significant.

The last four tables depict the fact that the historic

gap between Ry2.1 students and the Stamford mean has not

increased over the last two years. In.fact, these third
.

and foutth gradc-L- experienced academic growth at least.

equal to if not slightly better than the Stamford mean

gains. However, Ryle-students are still.scoring behind

grade level (the national norm). .

As mentioned above, there is cmly,ohe group of Ryle

students for which the Stamford Public Schools hive two
,

sets of test results. *iheSe can be called .the continuing

students. They experienced the first and secOnd,years of

the Bank Street Approach and are presently in Grade.5.,-
,

outside of Ryle. There are twenty-nine students who took

the,ITBS in May,-1973 as well as in May 1974 (their third

and fourth grades respectively). Table v-lo lookS at

their full year gain on the five basic scales of the ITBS.

42
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TABLE 5-10

FULL YEAR GAINS 1973-1974

RYLE SCHOOL

CONTINUING CHILDREN GRADE 3 TO GRADE 4

Mean Grade Equivalent Scores on ITBS,

N=29

!-

VOCABULARY

READING
COMPREHENSION

TOTAL LANGUAGE

TOTAL WORK
STpDY SKILLS

TOTAL MATH,

1..."171-17eor*

36

SPRING -73
GRADE 3

SPRING'74
*GRADE A FULL YEAR GAIN

2.9

2.8

3.4

3.6

+ .5

+ .8

3.3 4.2 +

3.0 3.7 + .7

3.0 4.0 +1-.0

43



This analysis shows Ryle students gaining a full

year in mathematics and almost a year in language. About

three-fourths' of, a year gain was achieved in reading and

work study skills, while only a half year was gained in

1

vocabulary. These results. are very similar to those

37

' presented in.Table 5-4, which represents the same students/

scores on the.MAT.

In summary, the results of the IOWA'S Test of'Bas'C

Skillsover the past two years appearioety similar to the

findings of the Metropolitan Achievelent Tetts adtinistered-
.

by Bank Street College.

/,
In addition, both these test- dministrations produced

results very similar to Ryle sdhodi achieVement levels

during the pre-Bank Street Approach years.

Condlusion -40

In response to the opening question: What effect.

has ,the Bank Street Approach had on Ryle student's academic

growW(as -measured by standardiied achievement tests).

The data provided and the quantitative analyses

perfotmed indicate that: in general,. the Bank Street Approach'
(

, ,,

has provided for a level of academic growth that approaches

the normal gain. 91 one month gain for each month in school)

hare specifically:_
/

1. a) The Bank Street'Approach has not decrease&

44



the educational gap between 4yle students and

Stamford or national norms.

b) The;Bank Street Apprbach has not increased

I the gap between Ryle students, and Stamford

or national norms. In fact, there is no

indication that the curriculum at Ryle prior

to the Bank Street Apprbach was achieving or .

could now achieve any better results.

2. A) In certain verbal areas, and in Grades 1 and*

2 gaibglhave been lebs-ihan normal.

b) In the area of mathematics, and in Grades 3 and

.4, redo1 rded gains have beeriat least: equal to the

3. Ryle students-tS- are still experiencing a summer

loss of academic skills..

b): During the school year, students at Ryle are

geftbrally experiencirig onlermo4M of academic

gain for every month in schoo

I\4: The fact that Ryle .is an inner 7c y_ school with

a majority of students whoscore below the mom,
.

makes the conclusion about the Bank Street

Approach's effectiveness more positive.

Constraints and Concern's

Summer Loss: The problem of summer loss is.well known

'to urban education researchers. Its cause and .a solution

is not. It is obviously a critical factor in the low

4 5
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achievement scores of Ryle students. These lasses in the

early primary grades place Ryle students at a disadvantage

for the rest of their education Career.

New Program Transition Period: As. in any new program

the implementation of the Bank Street Approach caused a

period of transition and some disruptiOn-f9r bo&students
/'

and staff. The results reported here are for the first

two years .of the program. Thereforethe data base is

extremely limited and somewhat questionable. At this point,

it may be inappropriate to make judgements about the impact,

the Bank Street Approach at'Ryle has had on academic

achievement.. -Once a longer period of time has elapsed,

stronger data will be available that will allow amore '

dOnsidered judegement rlgarding academicachievement.

Inadeguate Testing: The present testing of students

_-_at Ryle-may prove to be inadequate in terms of Making

conclusions about the Bank Street Approach. With the end

of Bank Street College'S annual re and post testing, all

that remains is the limited administration of the IOWA Test

of Basic Skills by the StaMford Public Schools. At present,

there is no base-line data on 4t leasetwo grades of children

in the Ryle School. There is a need for --annual pie and

post testing at,all grade levels in the Ryle School.
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Measuring Academic Achievement: This report,

presented mean grade level scores only. It should be

noted that some students are not adequately represented

by that mean Analyses of individual student's

progress shoUld also be considered.

In addition to the use of standardized tests, there

should be other analyses of a student's academic achievement.

Test scores have often been known to misrepresent a _student's

true level of.achie*Vement. The use of class performance

(grades), as well as criterion referenced testing (geared to

the same basic'zkills-bUt in a less-traditional approach)

would complement the achievement test score and give a much

more complete picture of student progress.

Final Analysis: A major concern should be to determine

what.,. impact the BS_ A has on student_ s entering fifth grade and

in his/her futl4re schooling. As yetithere is no data on
--,.

;L---

those students who were exposed to the Bank Street Approach

.and have now left Ryle. Individual students, and the entire

Ryle popplation, should be followed through their educational'

career, to assess incremenatl academic growth and comparative

advantage/disadvantage. Only in -this way, can the long

term effects of the Bank Street Approach at Ryle be deter lined.

(
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Student Attitude toward School

Educators agree that children will become self-
.

directed learners, responsible for their own learning

only if they .possess ,healthy, positive attitudes-about

-their schools and themselves. In the past program

assessments, there were no direct indicators of school

attitudes or self-concept.

In order to assess the attitudes of Ryle children
°

toward school, -the School Sentiment Index (SSI -) was

administered to a randomly selected ,student sample,

stratified from grades 1-4. Id OctOber, 1974,":41e

ConnecticUt State Depar ent of Education evaluated com-

pensatory education pro rams throughout the state. As

part ofthis project, tllrhe SSI was administered to a

sample which included ptudents from urban, rural, and

suburban areas.. The results of 1;oth administrations are

shown in Figure 5;.-1.* As this figure indicates, first

grade students

(raw score was

grade niean was

at Ryle achieved a- mean Score of 67 percent

twenty positive items out of,thj.rty); secondF'
70- percent (21 of 30); third grade was 77

percent (23 of 30); and the fou,7th grade mean was 63 percent

(19 of 30).

*No:differences were found between urban, suburban,
and rural groups. Therefore-, the Connecticut sample
is considered as one group.
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These scores are rougly equal across g ade lines.

Ihere are small increases through the third grade where

there is a slight decline to fourth,grade. 'It

difficult to define the.seriousness of the drop. , any

:rate, there are several plausible explanations for

'change in scores. Fourth graders are becoming more
1

influenced by peers and other influences outside the.

school. In addition, the fourth graders have participate

in the..Bank Street program

about school, however, may

for its duration. Attitudes
.,%

have been formed during the

kindergarten and first grade yeais in whiCh a different

educational philosophy pervaded the school. Also, like

many new programs, early implementation of the program

may have been. uneven.

-47 --V
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The responses for the statewide sample for grades

1-4 were respectively; 70 percent, 6,5 percent, 62 percent,

and= 64 percent. The only large difference between this

statewide'sample and 'the Rylesample exists at the thiid

Aiade leiel where Ryle Vtudents =present a mean of, 77

percent, 15 percent higher than the statewide sample.,

Also, the Ryld School sample shows small increases'in

positiVe attitudes until the fourth grade. The statewide

sample shows small decreases through all four grades.

The SSI contains five subscales. These are attitude's

toward: 1) teachers, 2) school subjects,- 3) school

structure, 4) peers, and 5) school in general. The

breakdown, by grade, of, each subscale is presented in

Table 5-1).

An --analysis of Table 5-11 .reveals that the scores

-4)

on the subscales as on the total scale itself do not reflect

:much variation across grade levels. 'On the attitude,toward

teacher subscile there is a difference of 1.1 between second

and third grades. It is of interest to note that in each

subscale, the fourth grade score has been below the third-

grade score. The State Department Evaluation described

above did not present scoring by subsection.
r

It is, therefore, impossible to est blish comparisons

on subsection scores between, Ryle students and any other

comparable samples.
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1st ,Grade
N=26'

r

2nd Grade
NF23

3rd Grade
N=21

44 di-add
N=21

TABLE 5-'11

'School Sentitnent Index Subscales

Mean Sbore bk'Grade
1-

4.3 4.8

SS&C

35

4.2 5.0 3:0 - 3.8

5.3 5.5 4.0 3.3

4.2 4.6 3.5'

4.1

4.3

* T=teacher (a score,o 7 is a total positive score on
this item)

S=school subject (a score of 7 is a total positive score
on this item)

SS&C, = school structure and clImate (a score of 5 is a
total positive score on this item) .

,P=peers (a score of 5 is a total positifie score on this
item).

G. school in general (a score of, 6 is a total positive
score on this item) .
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Theredoes not pr'esently.exist normative data ofI

the clastical norm-referenced type. Value judgmeepts

about acceptable levels of learners parformance must be

-made by 1641 educators. It is recommended that a measure

of attitude_ toward school beCOme a major' part of the:.

ongoing evaluation process at

; re
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Student ,Self-Concept

In order to assess the level of self-concept of
,

.

Ryle-students., the ERDC administered the Self-Appraisal

- Index (SA1), to a random sample of Ryle students stratified

..-0

141

by grade. The results.,,orlthis ad inistration are presented
.. .: . .

. ,

,in 5-i. IiIke the,SSt, there does'not presently

exist normative data for the $A1.
r/

must make a value judgemerit about

self-assessment achieved by Ryle students. 'The results for

Therefore, local'educatoxs

the level of positive

grades 1-74 were: :..75 percent; 64,percent, 7-1 percent,
,.; 1

d '69' percent. There .is an eleven iierdent"difference
A

bet en first and second grade.

here are:four subscales-for the SAI. These scales

are:. (1 view of self in 'peer relations4, (2) view of self

in school *tuations, (3) view of self in, family, relations

and (4) gen ral perceptions of self. The breakdown by grade

of each subscale,is presented irOable 5-12. The scores for

the peer relations subscale are: 2.8, 3.0, 3.1, and 3.6.

The subscale family relation scored 3.6,2.-8, 2,8, and 2.9

across. grade lines. (Each subscale has five items). The* .

view of.self in school subscale yielded .scores of 4.3, 3.9,

4.3, and 3.74 The last subscale, a general perception of

self yielded scores of: 3.6, 2.9, 4.0, and 3.6.

54
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1st Grade
N=26 r

2nd Grade'

/

. TABLE 5-12

' Self Appraisal Index (SAI) Subscales**

Mean Scores-by-Gradc

P*

2.8

N

N\-4 J.3:6

N=23 3.0 3.9, 2.8 2.9

3rd- Grade ,
.

-
- 3T=21. 3.1 4.3. 2.8 N' 1 .4:0

.
. . .

04 e .

- 4th Grad&
N=2-1 3.6

O

2.9 3.6

* P= view of self in peer relations
S= view of self an school situations
F= view of self in iamily,relations
G=' general perception of self

t

**.A 'score of 5 is. a Completely positive score!, on
'each sub'Scale.
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There-does-not exist much Variation among these

various subscales which could not plausibly-be explained

by sampling or reliability problems. The fourth grade

is not consistently lower-than the other three grades On

these subscales. Indeed, the peer elatiOns subscale

shows that these students have a more favorable view of

themselves in relation to their peers. The only discernible

rend,for these subscales is the consistent increase of

pOsitilie attitudes toward self.in. peer relations through

the grades. In the fourth grade positive attitudes toward

self inpeer relations are at roughly the same.leVel as

4

potitive attitudes' toward school. Explanations and conclusions

i

based on, his increase are at best tenuous because of the

relatively small simple and number of items per subscale.
. -1

,

This increase doe/ nonetheless, reflect what is known

'about the increasing importance of peer socialization as

yobngstert. get older.

The desirability of peer contact does not plain the

increasing positiveness Ryle students potsess aboutN :themselves

in' peer relations. it may well be that the patterns ofN

curriculum and classroom management at Ryle hav caused their

increase.
r

The relationship of self-concept to school achmevement

as been firmly established. The measurement of self="6oncept.
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is especially important in any programs which'are inner-city

oriented. The administration of self-assessment indices

'should be a continuing part of any assessments conducted

at Ryle. An important caution is that the data t)i".'esented

in the attitude toward school and the self-concept section

are all cross sectional. The development of a longitudinal

program7of evaluation of affectfire outcomes is very important

to make judgements about eaucational programs. The data

at hand should-serve as baseline for such a development.

Ly

I
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Classroom Interaction Analysis

Introduction

A basic goal of the Bank Street Approach is to help

students become coping individuals, anxious and able to

take an active, directive role in their learnipg. It is

essential that the-instructional_environment reflect the

'kinds of classroom proCess that will insure that students

are taking responsibility for their learning.

In the history of the Ryle.Project there have 'been
.

three attempts to measure the process of classroom interaction.

In 1972-73 the Analysis of Communication in Education (ACE)

was admtnistered to students at Ryle in the Spring and Fall.

In la73=74, the Behavior Ratings and Analysis of Communication

in Eduction (BRACE -) was administered. In the Spring of 1975,

the, staLf of the ERDC administered to each class in kyle

the well known FlandersInteraction Analysis Scale.

.Instkuments

ACE' wa6 initially designed to assess implementation of the

Bank Street Approach.: It attempts to analyze patterns of

child-adult, child-child, and adult-adult communication which
.

are, significant. The ACE at Ryle was' used both to evaluate the
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overall program and also to provide feedback to staff members.

The coding system for ACE covers:

(1) the mode of communication (voluntary expression, e.g..)
(2) the substance of communication (ideas,-feelings),,
(3) the flow of communication (who speaks to whom)

BRACE is a method (based one the original ACE) which

measures essentially who speaks to whom about what and how.

It also measures "who does what in what setting ".

The Flanders_interaction Analysis system essentially

provides quantitative data on the amount of direct and indirect

teacher behavior and on the amount and kind of student and

teacher interaction. Flanders .(1967) reports that test-retest

reliability of this, instrument is consistently about .85.

-Results of; Bank Street's Administration

The ACE administration in 1972-73 revealed.growth in five

of six pairS of contrasting patterns. Only in one area,

constructive expression.of affective .communication, was there
\-

a slight decline pre-Dost. The other goal - related areas,

1) adult stimulation of thoughts, and.concepts; 2) adult

support of child development; 3) affective communication by

children; 4) child-child communication stressing thought

proceSs rather than iimply, simple recall of facts; 5) self-

initiated communication such as asking, supporting, or

correcting all demonstrated increases,.

0 60
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It has been concluded by the Bank Street staff that

'these data show that the Ryle staff was achieving progress

toward the gcals of the Bank Street Approach.

As of this, time, the results of the BRACE administered

in 1973-74 were not available.

In the Spiing of 1975, the ERDC staff administered the

Flanders Interaction Analysis system at Ryle schoo/.

Results of ERDC,Administration

This sectiOn,summarizes the status of classroom inter-

action between teachers and students involved in the Bank.

Street program at-t-he John J. Ryle School in Stamford,

Connecticut. The eleven teachers involved were observed

twice. each on Wednesday, May 28, 1975 :and Friday,. May gb, 1975,

by one of three observers, who observed and recorded classroom

interaction for twenty minute periods, according to the method

.outlined by Flanders. All eleven teachers were obterved

with two teachers being unavailable for the second observation.
. .

The Scales of Interaction Analysis: Four interaction

.analysis scales were computed for each teacher: (1) T/S, (2)

I/D, (3): EDT, (4) EPS.

. (1) T/S; Teacher talk/Student talk. The T/S scale

is the ratio of teacher talk to total talk of

teacher and students.

61.
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(2). I/D: Integrative/Dominative or Indirect/Direct.

FlAnders (1967, p. 109) defines indirect

influence as consisting of "soliciting the'opinions

or ideas of the pupils, applying or enlarging on

those opinions or ideas, praising or encouraging

the participation of puPils, or ,clarifying and

accepting. their feelings." He defines direct

influence as consisting of 1!stating,the teacher's

own Opinions or ideas, directing the pupil's action,

criticizing his behavior, or .justifying the teacher's_

authority." Flanders suggests that indirect teacher

behavior is socially "integrative" and related to

positive student achievement. The I/D scale is

the ratio of indirect teacher talk to total teacher

talk.

(3) EDT: Extended Direct Teacher Talk. If the teacher

is engaged in direct influence behavior for two

consecutive periods of three seconds, a tally will '

result in a cluster on the interaction matrix.

This cluster represents extended as opposed to

intFrmittent direct influence behavior on the part

of the teacher; The EDT scale is the ratio of

extended direct teacher talk to the total talk of

teacher and students.

62
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(4) p$: Extended Productive Student Talk. If

students are engage& in productive talk (either
-

responses or initiated-talk) for two consecutive,

periods ofthree seconds, a tally will result in

a cluster on the interactionmatrix. "This cluster

represents ektended as opposed to intermittent

productive student talk. The EPS scale is the

ratio of extended productive student talk to the

total talk of teacher and students:\ \

Reliability: Between-lopservers reliability is computed

for each of the four scales. This is achieved by-computing
-

the correlation coefficients for the six teachers observed in

common bythe observers.

(1) T/S: The ratio of teacher talk to total teacher and

student talk is essentially uneorrelated between

obsetvers for this data. The, lack of correlation
,

or 'relibility foi this scale can be expected since

(a) it is the most general of the four scales, (b)

most teachers hovered around 50% on the T/S scale

,`With a mean of 50.5%. and a standard deviation of

only 9.3 (6.8 in the reliability sample) , and (.c)

of the_ four scales, the T/S scale is the most

affected by the type of lesson,,and no attempt

was made to standardize the leSsons observed.
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(2) I/o: The ratio of indirect teacher talk to

total teacher and student Stalk is more stable
. ,

between lessons of the same teacher, with between-

obserVers ieliability of .68, significant at

p4C.19 for this sample.

(3) EDTI, The ratio of extended direct teacher talk

to total teacher and student talk,is themost stable,

scale for this sampler- with a between-observers

reliability of .95 (p4:.01). This seems both

",`reasonable and in agreement with Flanders' (1967,
;

p. 103) conclusion that'the social climate (indirect/

direct) a teacher creates in a classroom appears to

be fairly stable over time.

(4) EPS: ,The ratio of extended productive student talk
0

.to total teacher and student talk achieved a

between-observers reliability of .88 (1)4:41).

Essentially, this saale represents a measure of the-

effectiveness of the classroom interaction a teacher

generates. It is expected that teachers who exhibit

more indirect behavior and less direct behavior to

b'e associated with greater extended productiye

student talk in their classes:
e-N

J
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Interpretation of Interaction Analyses: Asummary of

the interaction data for the eleven teachers observed at

the Ryle School is presented in Thble 5-13. Scores are given

for each teacher -on the foUr scales T/S, f/D, "EDT, and EPS.

A fifth column .represents the amount (in years) of training

and experience in the Bank Street Program that the teacher

has received. The means and standard deviations for each

scale are alsoipresented in Table 5-13.

The results for the T/S scale indicate that the eleven

,,,teacherspbserved at the Ryle School do- about 50.% of the

talking in their classrooms, while the students do the

'remaining 50%
3

of classroom talk. This compares favorably

with studies (Amidon and Giametteo,'1967) which indicate that

effective classrooms share the amount of talk rather evenly

between teacher and student, while less effective classrooms

%.tend to be domlnated by teacher talk. .h.

.,

..-..,. ,, The eleven teachers tend to use indirect influence type

,
talk- rather than direct influence type talk. The mean indirect

i -
tojcher talk is abo-at,65% as liSted on,the I/D scale. As

might be expected, there is a negative correlation (-.38)
0

between the I/D scale and the T/S scale of Table 5-13. This 1

would indicate that teachers whb used indirect type talk tend

to elicit greater' amounts of talk\from their students. 'These

findings are consistent with Flande -lypothesis regarding

the socially integrative effects of indirect teacher talk.

6 5



TABLE 1.3

INTERACTION SCALES FOR- ELEVEN TEACHERS

AT __THE RYLE SCHOOL,.

I/D

44 -70

52 4.5

38 81

60 81

46 85

46 70

60 164

41-

43

748

53

84

* '4o

72 49

x.50'.5 65 . 6

9.-3- 15.8,

EDT EFS

4 34

14 -4*

1 32

4 11

2. 17

7 16

6-

11

1

10

16-

6.9

4.8

&.9

.

*

Training

:^

,

t

;Teachers

.%

'
.

4

.

3
.

-0

3

2

.1

3

3

1

-2

-,3

4

- 5,..'

6

:-7

it

.

-
-i-

1

24 .1.5 9

'29 3 10

7 - _ 1 11

00.1,1

-./

:Mean

,sa -Standard DeNiiation7
-T/S= Teacher talk-/Student talk
VD= Integrative/Dominative or. Indirect/airect.
EDT = Extended Direct Teacher Talk, -,

EPS= ;Extended ..Productive Student !Talk

17.4

*10 .3

'
2.1

1.0
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The eleven teachers tend to use indirect influence
, .

type talk rather than direct influence type talk. Tir

mean indirect teacher talk is about 65 percent-as listed

on the I/D scale. As might be expected; there is a

negative correlation (-.38) between the I/D scale and the

lit scale of Table 5-13. This would' indicate that teachers

who used indirect type talk tend to elicit grqater amounts

of talk'frotri their students. These findings are consistent

with Tlandert' .11/pethesis regarding the socially integrative

effects of indirect teacher talk.

*
Extended direct teacher talk at the Ryle.school

SO

(6:9% on sqale EDT. "Table 5-13) is less than half that of
.

average classrooms at comparable grade levels (Furst and

AMidon, 1967): This would suggest that less lecturing
4

60

.

:and resS'diSciplinins is goings on at the Ryle School than
Arf

inothe ayerage school, and that we should expect, according

to Flanders, a greater amount of student-to-'student

interaction. Indeed, this is the case at the Ryle School.

The EDT scale correlates negatively (-,62, p4(.05) with 1

the EPS scale, indicating a generally positive trend in
, N\

terms of student productivity when associated with indirect

teacher talk.

Although norm data do not exist,for the EPS (extended

productive student talk) scale, the aboVe data would indicate

that the eleven teachers observed, effect productive student

67



talk positively to

with avirag'e progra

effects on student

a greater degree than average ,schools

ms. The preregilisites for such positive

productivity (i.e., low directive talk,

high indireative talk, low xtended directive talk, and.

the internal consistency of fie scales when applied to. the

eleven ,teachers) exist at t Ryle School.

Finally, it may be informative:to.note that tie amount

of traininq.and e4perience teachers-have in-the Bank Strggt
t.'

PrOgram iS2positivelylcorrelated (-47,
4

amount of prodtctiVe student talk: On this basis it may be
. t , ,

ccmcludedlthat the Bank'Street Approach at the -Ryle School

foSters effective _classroom. interaction patterns as defined'
1

by Flanders arid.others-
.,

Summary' and Conclusions

e- 1

,
All summary and conclusion Statements tefekto the

.

1 ,.-

'eleven teachers observed at the-Ryle School.

(1) ,ClassroOm talk at the Ryle Schodf is shared' about

50-50 between teachers and students.

(2) Teachers at the Ryle School favor indirect

influence type talk, usir.* indirect teacher talk

about 65 percent of the time they asretalking.

(3) The use of indirect teacher talk at theRyle Sctiool

(4)

tends to fosterJ more student talk.

The amount of extended direct teacher talk at the

Ryle School is less than half the average of norm

61
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(5) Extended diredt teacher talk at the Ryle'

School -'is signifibantly associated with less

productive student talk.

' (6). The teachers at the Ryle School elicit greater
.

productive student talk than "average" schools.

(7) The sthount of training and experiende in the

Bank Street Program that e teacher receives is

positively and significantly related to

11.

productive student talk.

The eleven teachers involved in the Bank Street Program
A.

at ,the Ryle School in Stamford, Connecticut, exhibit
Ape. ,

consistently more effective patterns of classroom interaction

than traditional schools (based on norms, where available).
-

The patterns of interaction at the Ryle School are internally

consistent, with agreater use of indirect teacher talk

resulting in greatb-Fstudent productive talk and inter-student

intera1ction. Further, the degree of productive student talk

seems to-be positively affected by the amount of training1

and experience a teacher has had in the Bank Street program.

StOistically, we can say that training'in the Bank Street

.
Program accounts for about*25 perdent of the patterns of

A

interaction observed at the Ryle'School.

4

6.9
0

1

.11
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'Teacher Role and Attitude

`Introduction

In its philosophical and behavioral aspects, the role

of the teacher inopen education is far different from the

role of the teacher in traditional education. Advocates of

open education believe that the classroom should not be \

---7-teapher centered and teacher dominated. The teacher should,

instead, act as afacilitator of learning--an innovator,

manager, planner, record'keeper, -.-and resource person. The

,

teachei'"in fn open,sAtting concentrates on individual or
-

small gilOup instruction rather than on'Whole class instruction.
-.%

Furthermore, the.teacher shbuld be prepared and willing, to

accept a high degree of studerit input-in the decision making

process .-
0

. Opponents of open education raise questions as to whether,

the effectiveness and status of the teacher will be diminishe

in the open classroom while some advocates of open education

stress that the teacher's tole--while greatly altered-ac) ly

will be.more important. Joseph Featherstone bites John D Rey
*

to supVort his belief that "in a proper informal setting,
,

adults ought to become more important: '...Basing education

\ ,

upon personal experience ma( mean more" multi. plied and more
.

,intimate contacts b tween the mature and the immature th0

`ever existed ip the traditional.schools, and consequently moreI ,

,rather than less guidance..' " Charles Silberman

1 7 0 -
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' another, ,proponent of open education, believes that the role

oF the teacher in open education has been misunderstood and

states that 'Contrary to the view that some hold, and

contrary to actual practice in so-called free schools, with

which open classrooms are sometimes confused, the teacher

plays' a more active and creative role in an open classroom

than_in a traditimv1 room.

TA this vein, Baumrind suggests that the teacher in an,

open classroom should be viewed as "authoritative ",_ in constrast

to the "authoritarian" teacher model in the traditional

classroom or the "permissive" teacher favored by some advocates

of experimental change in education.

Although strong differences exist among educators as, to

the advisability of introducing open education to AmeriCan

schoo s,- .general agreement is found with regard to the

consid ble difficulties involved in teacher adaptation tp

such basic changes. Change is seen as being particularly

trying for experienced teachers accustomed to teaching in

established ways, yet 'complete teacher acceptance of new types
,

of relationships with students and fellow teachers is held

to be a necessary component of open education. Such elpmental

changes in philosophical outlook and overt behavior reqLies,

according to open education supporters, heavy emphasis on.

teacher re- education and training.*

* The above is taken directly from-: Education Research Service,
Summary on Open. Education. Washington, D.C.: Educational
Research Service-, 1974.
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Summary ,of Past Assessments

In 1972-73, teaching staff were given three opportunities

to react to the program: on a Teacher Evaluation Form dis-
.

tributed in December, on a Staff Evaluation Form in March and

. in personal interviews at the end of the year. In December,

staff reported that cooking, painting, and,teacher made games

had been most implemented. In March, all staff members who 111/

had been at Ryle during 1971-72 were asked,to c ompare the

two years. Of sixteen respondents more than 12 ',reported
1

the 72-73 year had-seen:

- more opportunities for children to interact with:
their peers

- gregter involvement in learning
- _greater interest in coming to school

Half or more indicated several other positive reactions to toe,

65

progra.

.'The June interviews indicate that teachers believed that

the major impaat of.the program had been that childrerill's

attitudes about school had changed dramatically. Four

respondents maintained tIjat there was increased rapport

-professional interaction among staff. There was relatively

'little other mention of teacher reactions.

In 1973-74, the final.report offers little direct tion

oteacher reactions to the program. However, there are several
02,>

,
indicators that the staff reaction to the project is increasingly

positive. The Bank Street evaluator cites the increasing

rapport among staff and between Stamford staff and Bank Street

.personnel as evidrice.

72
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esults of Teacher Interviews

In the spring of 1975,.the staff. of ERDC interviewed

all of the tea4hers'and teaching assistants. The-reSults of

thecinterviews confirmedthe statement in the introduction

to thit section that change was especially trying for

experienced teachers. In retrospect-all teachers agreed

.that the initial trauma had certainly carried substantial
,

reward. Every teacher interviewed was positive about the

implementation of the Bank Street Approach.

Every respondent replied positively to the question of

the continuation of the program: Eight mentioned that the

program allowed for more individualized instruction. hiso

Mentioned as strengths of the program were the enhancement

of student responsibility and the availability of teaching

assistants. Four respondents mentioned the increase of

;positive student freedom. The negative comment most often
,.

cited (5 respondents) war the'lack of funds 'for.supplies.

With that exception no other negative- comments were mentioned

by more than.two respondents. A complete list of strengths

and weaknesses as assessed by teachers is included in-

Table 5-14.

As mentioned above, every teacher reacted positively to

/
the question of continuation of the program. Teachers were

also asked about the level of Bank Street input that they

thought was necessary. Four thought that the Bank Street

73
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TABLE 5-14

TEACHER-INTERVIEW RESPONSES

# pf respondents
who-mentioned this

STRENGTHS OF PROGRAM

oppdrtunity fOr creativity 1

close parent relationships 1

opportunity, for.groupings 1

sharing ideas with other teachers 1

interage approach 1

strong math program 1

enhancement.of personal security 1

variety of materials. h 1

fewer negative aspects (fight,s, graffiti) 1

1

2

2

provisibn for currictildi choices

commitl.staff

broad approach interdisciplinaryrather: than
subject matter

academic achievement-

the principal

.teacher cohehsiveness

child's affection for school

.high child motivation

positively directed student freedom

enhancement ofstudentesponsibility

ayaiiability oftclassroomaides

rl 4

4

2

3

3'

3

4

5

5
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TABLE 5-14(Continued)-

* of
who mentioned

-WEAKNESSES OF THE PROGRAM

respondents
this

BSA ;light have been implemented too swiftly

there is-favoritism

some help was not needed

program was too bureaucratic

some personality problems

1

1

some BSA ideas do not work 1

lack of parent coordinator 1

lack of achievement

lack of auxiliary personnel

lack-of continuity at upper grades

lack of involvement of black parents

1

1,

1
.

need for more representation of out of districts 1

mathematics and reading instruction 1

teacher turnover 17.

lecture type workShops, 1

.,,Bank Street personnel too busy 1

too much material in workshops

mixture of high and low ability youngiters

2 ,

2

discipline 2

lack of curriculum followAhroughl 2

no aide 2,

1 /
//
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TABLE 5-14 -(Continued,)

t of respondents
who mentioned this

WEAKNESSES OF THE PROGRAM

lack ,of assessment of. emotionally
disturbed children 0

lack of structure for some children

lack of time

shortage of funds for supplies (cooking, e.g.)

76
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I
consultants ought to be kept at the same level. Six thOught

the program would'succeed with reduced input from the

kank Street staff. Only one felt that the teachers could

succeed without anyTBank Street input at all;

It. is difficult to discern whether teacherS who felt

that the school could now succeed either totally without or

with reduced Bank Street input were relating increased

confidence in themselves and their colleagues or were

responding to the exigencies of a difficult budget year.

rn summary, the teachers were all very positive about

the overall program and. the skills they had obtained. They

all believed it to be appropriate for the majority of

students'at Ryle:

Results of the ERDC Questionnaire

The questionnaire results affirm the positive attitude

-toward the Bank. Street program held by Ryle. The questionnaire

With teacher responses is included in the appendix. Certain
t-= a ,

of-the-responses will serve to highlight the teacher attitudes.

- Nine retpondents'disagreed with the statement that
"BSA ought-not to be continued".

- Eleven agreed that Ryle teachers.were able to
individualize because of Bank-Street.

- Ten agreed the training received from Bank Street
had been helpful.

- Seven agreed that Bank Street assistance should
continue at its present level.

or
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Teachers at Ryle also present very favorable.attitudes

towardstudenti:

- Ten teachers agreed that pupil-pupil interaction
has increased.

= Eleven.agreed that student's probleth solving skills
had increased (item 40).

.-,Seven agreed that student competencies in analysis
and'synthesis of fact had been promoted.'

The attitudes of teachers toward school- parent and

school-community relations are algo very positive:

- All twelve respondents agree that there is substantial
use of community resources by the Ryle School.

'Eleven disagree with the-stateMent '.`that thei* is no
involvement of community in the school.

Ten agiee that parent-teacher communication is a
two-way process with initiation at both endg.

-Teachers generally perceive that the implementation of

e Bank Street Approach at Ryle has been,Well administered.

In response to gueStions about administration:

- Eight agreed-that the programh been effectively
,administered.

.

- Nine agreed that there.was meaningful teacher
participation in decisionmaking,

- Ten agreed that their contacts with the administration
were positive and interactive.

'Summary

Both the interview and questionnaire results indicate that

teaching staff at Ryle shar:e very positive attitudes about the

program. They believe that the goals of the projec are being
A '

met. Their attitudes toward students/ the community; the

7'1

administration and themselves as professionals are very positive.



Parental Attitudes*

NIntroduction

'A ipasic concern in implementing the Bank Street

Program at Ryle School meS the development of,positiVe

parent, attitudes toward the school program (and its

impact on their children). Based upon this interest, a

series of assessments_of parent reaction to the program

have been conducted. The first two asseiSmentis reported

here-(191.2-73 and 1973-14) were conducted by the Bank

Street staff;.the third (1974-75) was done by the

EduCat'ional Resources and Deyelopment Center (ERDC).

brief review of the Bank Street findings are summarized
-

below, followed by, theresults 67 the ERDC study.

.-
Past-Assestments

,- --

1972-73: DiragUthe spring, 1973, a sample of Ryle.,

families was interviewed to assess their reactions to the

school program, their feeling's about their children's

progress in school, and to determine if there were other

ways ix which the school could be helpful to them.

ApproxiMately half of the families in the schoOl, representing

all grade levels, were interviewed; some in English and others

in Spanish. Major findings of the study-indicate:

3.) Ninety-four percent of the-respondents had been

invited to the school during the year; of thet-numberr

79
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86 percent had visited theschool with an average

of 2.9 visits as of April.

2) The principle contact for respondents in terms of

whom they had talked to abOut their child was the

teacher (86%), followed next by the principal (34%).

3) Most of the parents (91%) felt that the teacher

liked them to visit the school; the most frequently

cited reason was that the teacher made them feel

welcome.

4) Most Of the parents (96%) indibated they were glad

their child wasj.n Ryle School. The most frequently

mentioned reasonfor this (53% of. those responding

in this way) was that it was "convenient, no busing."
a

"5) Respondent's perceptions of their children's reactions

to school appeared to be highly favorable, with 95

percent indicating that the child wanted to go to

school, .was interested in school and talked about

his school, school friends and teacher. More than ,

half of the favorable responses to these items

indicated that interest in school was greater_than_____

73-

before..

6) All paients who visited the school thought the

visit was'helpful; during Mese visits respondents

(56%) talked' most frequently about their child. 4.,
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1973-74: InApril and May, 1974,approximately

80 Ryle families were.j.nterviewed'utilizing the same

interviewing guide as the previous-year. Interviews

were conducted by'parentS of the school (and by one

non7parent volunteer) in English and in Spanish. Major

findigs of the study indicate:

11 Ninety-five percent of the respondents had been-

invited to the school during the year; of that

number, 83 percent had visited the school,With

59 percent repOrting they,had visited the school

five or more times.

2) Ninety-four percent talked to the teacher abou

)

their child, followed_next by talking to the

principal about their child (40%).

Ninety percent felt'that the teacher liked them

./
to visit the school; the most frequently mentioned

reason for this was that the teacher made them

feel welcome.

4) Eighty-seven percent. indicated they, ere glad

thpir child was in Ryle School, The most frequently

mentioned reason (38% of those responding in this

manner) for being glad was that, the child was

learning well and likes school.,

5) Ninety-five perCent indicated that the child wanted

to go to school,'was interested inIschbole and

talked about school, school friends and teacher;

74



more.than half of_t e favorable responses to

these items indicated that interest was greater

than the previous year.

6), The large majority of perents\(95%) who visited

the 'school found the visit hel-Oul; during these'

visits, respondents talked most frequently (64%)

about their child.

\The most Significant:difterence-in the results of

,the two years was that in 1912-73, when asked .why they
1

ere glad that theii chil was a student at Ryle, the most

frequently cited ±eason (53%) was convenient, no busing.' _

-
In 1973-74, the most f equently cited reason (38%) was that

\ ,

the child was learni g well and liked school.

Re milts of the. ERDo questionnaire -, 1974-75

75'

ERDC mailed a parent questionnaire to ali Ryle school

\ families in May, 1975. Approximatel one-third of the
. -

questionnaires (75) wee returned. The complete- findings

resOlting from that survey appear in Appendix

Highlights are listed'below:

1. All respondents had between,one and four children

attending the Ryle School, duking the past yeai.
-1 .

Within that group, the laige
.I

majority of parents
./

,.(approximately 95 %)" have one or_twq children at

'the school.

Oft
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2. Most. respondents (74%) indicated that their
. .

children had been in the school from 1-2 years.

How er, 23 percent stated that their chiid en

had been in the Ryle Sdhoo1,4-5 years

3,. Sixty percent of the respondentS live in the

Rylejlei'ghborhood. Forty percent of the respondents

indicated their, .children are' transported to, the

76...

. Ryle School by%bus. (Since about 25 percent of.
I

. ..

--TRyle students reside outside t h e istr ct, the) 1

/sample is slightly skewed in.favor of out of
I

. ..

,district parents. 0 I

Nearly all of,the respondents had visited the school

-an/r//eported that. they had, felt welcome in the school.

- Ninety-two percent had visited the school.

-,The most frequently mentioned single reason for
' visiting was a.classroOm visit.

- Eighty-nine per-cent of respondents felt that teachers
liked to have them visit.

lt,,Only 14 percent indicated that the school contacted D

"the parent only when .there was trouble with the child.

The ieaction of children to school, as perceived by

parents, was quite favorable. The 'following are sources
.

fqr this:concltsion.

I

- Ninety-seven percent stated that their children
liked school.

A /
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-Eighty-five,perdent noted that their children
bring home boOks.

- Ninety -three percent indicated Plat their children
were,generally happy at Ryle,

The reaction of parents to the overall school program,

as well as to teachers, was very high,

-Ninety-three percent were glad theii- children,
attend Ryle

-Eighti-tWo percent indicated that the did<no't
wish to-have "their children attend a different
school.. . ,

. -Eighty-severi ,percent believe& that 11,,,le.was

adequate preparation for future school work.

-Ninety-six percent think the program ought to
be continued next yeak.

-Eighty-seven4?percent feel that teachers do not
evidence racial prejudice;

Most parents had v,isited,the school and reported that

77

'they felt comfortable doing so. Pdi.ehtal reaction indicated

`,that children have responded'very favorably to the school.,

Parents reported a high degree of conversation.at home about

school and school-relateg interests.

Finally, nearly" all respondents take a highly favorble

attitude.toward all appc4cts of thQ Ryle School. Parents

understand and accept the goat's of the program. They are

generally pleased.by the progress of their children at Ryle.,
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`Summary of Major Findings

Student Adliievement

- There has been at Ryle a level of academic growth
approaching 'expected gains.

- The Bank Street Approach has neither increased nor
decreased the achievement gap between Ryle students
and the rest of Stamford students.

- During tl)e.school year,'Ryle students generally
.expeience one month of academic gain for each
school month. ,

\ .

-- In certain verbal areas, and in Grades 1 and 2
gains.have been less than expected.

.. .

- In mathematics and in Grades 3 and 4", recorded gains,
have bcen very encouraging. i

Q

0

Student attitudes toward School,
x .

.

--- - Studen s at Ryle have about the same level of
positi, attitudes toward school as 9ther students;

C.in Cbnriecticut.
1 ;

,
- At the gird grade, the level of positive attitudes- _

a.
toward school is higher than ()tiler Connecticut students,

,._

Classroom Interaction Analysis,

- Classroom talk at the le School is shared about
50-50 between teachers and students.

- Teachers at _the_Ryle, School favOr 'indirect influence
type talk, using indirect teacher talk bout 65
percent of the time they are talking.

- The use of indirect teacher talk at the Ryle Schopi.
tends to foster more,seudent talk.

- The amount of extended direct teaaer- talk at.the
Ryle School is- less than half the average of .norm
grbups. -1

S



Bktended,direct teacher 'talk at the Ryle
School is significantly associated with less
productive student talk. .

- The teachers at the Ryle School elicit greater
productive student talk than "average" school*

i .

.- The amount of gaining and experience in the 1

Bank Street Program that a teacher receives is
positively and significantly related.to produCtive
student talk.

79/
/

Tea her.Attitude

- Teachers reported strong initial difficulties
adjusting to the program.

/
- Strong positive feelings toward the,Balik Street,'.

Approach exist among Ryle teTaching:staff.

- Teachers indicate that they have substantially
progressed toward individualization of instruction.

L teachers genera y perceive that the input from
Bank Street staff was very helpful to teachers'in
-their instructional activities.

-

- Teachers believe strongly that their relationshipsC
with children are stronger and more pOsitivelli
direCted because.of the-Bank Street Approach.

- Teachers believe that they coulti; with some Bank
Streetinput, assume major responsibility for the
program.

- Teachers believe that the levels of school community:
and.school-pardnt relationships are mutual', strong
and positive.

- Teachers generally agreed that the program has
been well managed and that they share meaningfully
in decisionmaking.,
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Parental Attitudes

- Parents-possess strongly positive feelings about
the Bank Street Program. .

- Parents were generally pleased that thKr children
attend Ryle.

- 'Parents believed that the school liked for them to
visit and discuss their child's educational program.

- Parents overwhelmingly perceive that their children
are happy at Ryle.



CHAPTER VI

CONCLUSIONS AND RECOMMENDATIONS

Introduction

The implementation of'the Bank Street Approach at

.416/School has been beneficial to the education of students

in the school. The Educational Resources and Development

Center recommends that the Bank Street Approach be continued.

There is evidence.that students are achieving a year's

./
academic .growth_in a year. This is equal to, at least,

historic leveels of academia gains for Ryle students. In

addition, the results of the Classroom interaction analysis

indicate positive trendS for the achievement levels of Ryle

7
students. , I

The attitudes of all groups referent to Rvle school are
..

very positive. The findings -from the teacher questionnaire

and interview indicate that the teachers are very favorab1.4.

toward all aspects of this prat The parents (both in and
i

=out of.disprict) also express ver favorable attitudes toward
'/

d f.

the program and its continuation. _Finally, student self-
.

concept and positive attitudes toward school are ,at least

.ashigh.as a COnnecticut statewide saiple.
- ,

,
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Recommendations

'Consultant input: The consultant input from Bank

allStreet College hat'been Valuable at all levels. In a year

/ fraught with competition for funding, there is a temptation

/ to reduce this input. Ryle teachers can, and ought to be
1 *-

expected to assume a heavier burden fortheir own inservic

learning than presently. Hcwever, the need remains for

strong consultation on a regular basis. Such consultation

ought to emphasize specific curriculumk items such as

reading and other communication, skills and the various

computation skills. The consultation should be accomplished

/
with the entire staff, including the principal and teaching

assistants. Other areas (e.2. classroom management, specific

child development tasks, and program philosophy) ought to

be accomplished directly through the principal and staff

developer, and occassionally(certaip key teachers. In this

way the principal and staff developer will continue their

progress toward the ideal of "instructional\leadership" as

ti well as building management.

Process of Planning: The implementation of\a more complete

planning process system for the Ryle Sphool is important.
\\.

In this way, the school can develop long acid short range goals,

as well as observable objectiVes,*by whiCh the attainment of

these goals can be measured. 'The development of this sy tem

ti
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should provide for consequential inputi t from all levels

of the Ryle community; studenti, parents, teachers,'

administrators and consultants. This process should be

implemented in as simple a fashion as possible and ought

to have a direbt relationship to the instructional process.

-Goals should be established in the areas of academic

achievement, stucignt attitudes about school, classroom

management, and iwentdl involvement in the..implementation

/
- of the project. It mpst be emphasized that when done

correctly, this process of goal setting.should not be

greatly time consuming.. Initially.at least, the simpler

the bettor. Also the establishment of goals a d objectives

ought in no way to reduce flexibility on the art of the

staff, administration, or students:

Process of Evaluation: A. major step in the development

of the goal setting process is the collection of baseline
, .

data through evaluations such as this one. In its assessments

of the classroom interadtionEank Street has attempted to

provide.feedback to teachers.. This concept of continuui9g

assessment can be extended to all levels of evaluation.

For example, achievement scores are used generally to.

.establish a "photograph" of .a school norm at some skill area.

Most of the tests extant provide subscale informatioh which

shOuld be of direct and obvious importance to teacher0 and

administrators concerned with co recting specified academic

90



deficits, In very few-instances is this information used to

give feedback to teachers on the academic strengths and

weaknesses of an individual child. Ryle school ought to be sure

that any testing that occurs.is useful in providing feedback

about curriculum.

The establishment of a systematic testing rprogram, not

=for -
purposes of comparison with other schools and cities,

but for purposes of this feedback is essential. In additiOn

to achievement testing, continued information about classroom

interaction, student attituUes and, self -concept could provide
- . .

strong data about the progresS at Ryle school. ' This ought

to-be a regular feature of anyeyalUatibn project, In addition,'

Bank Street College or' the Stamford Public Sohools may wish'to. r
1

develop achievement instruments that are More directly related

o the instructional methodology at Ryle School. Stich instruments

.gi e a truer pidture of achievement levels'at Ryle.

It. is also recommended that there be systematic follow -up

of Ry/e graduates as they progress through the intermediate

gradei, In addition, the summer loss phenomenon poses serious

.obstacle's to the education of students. Continued research

:must be undertaken on the part_of the College and the Stamford

schools to better- understand and alleviate this phenoMenon.
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Summary-of-Recommendations
0

1

4717.-i3"1/4**.q'V

- that the Bank Street Approach at Ryle be continued.

- that consultation emphasize specific curriculum areas,
especially reading and other communication skills.

that the Ryle school implement a man6gement system
which will develop long and short range goalb.

- that this management system provide for input from
all .referent groups in the Ryle community; parents,
teachers, administrator(s), students, and consultant.

- that information about achievement levels be collected
on a, more systematic basis:

- that achievement instruments which are related to the
instructional methodology at Ryle'bedeveleiped.

- that information about children's self-concept and
attitudes toward school:be systematically collected.

- that the progress of ,Ryle
thqy progress through the

- that investigation of the
summer loss phenomenon be

graduates be evaluated as
upper grades.

cause -and effects of the
continued:

that special attention be given to attempts to incrUde
more Spanish and Black. parents in the program.

The implementation of the Bahk _Street ApPro4ch at Ryle

demopstrAtes that inner city schbols, given staff awareness

and determinati6A, adequate levels of funding, and parental
.

involvement can be places of learning and pride, centers of

joy. This program should be continued and-developed.

9?
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SCHOOL SENTIMENT INDEX

Primary Level

1. Is your teacher interested in the things you lo
at home?

.

2. When you are trying to do your schoolwork, do' the
other; children bother you

3., Does your teacher give-You work that is too hard?

4. Do you like to tell stories in front of youi claSs?
,--

5. bo other childr4n get you into trouble at School?

O. Is school a happy place for you to be?

7. Do you often get sick at sch6ol?

89-

8. Does your teacher give you enough time to fin
your work?

9. Is your scho61J-prinCipal friendly toward t e

10.' 'Do you
pi

like o read in school?

11. When you don't understand Something, re/you afraid.
to ask .yOur.teacher a question?

..r

. Are the other children in your .class
you?

13. Are your scared. to go to the 'office at school?

friendly toward

14. Do you like to paint pictures at school?

15. po you like tol stay home from sdho

-16. ;Do, you like to write stories in, school?

17. D6 you iikeSchool'better than .yourfriends do?



-

18. Does your teacher help you' with your work when you
need help?

19. Do.yot like arithmetic problems at school?

20. Do-you wish you were in a different class at school?

'21. Do you like to /earn about 'science?

22. Do you like to sing songs with your class?

23. Does your school save too many rules?

24. Do you. always have to do what the other children
Want to-do?

25. Do you like Ole other children in your class?

26. Are'you always in a hurry to get to-school?"
.

-
.

27. Doges your teacher like some children better than others?

28. Do other people at-echool 'really care about you?

29. 'Does your teicher yell at the children too much?

30. Do you -,like to come to _school every day?

4
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SELFAPPRAISAL INVENTORY

Primary Level

Are you easy to like?
ii

2. D.) you often get in trouble at home?

3. Can you give a good talk in front:of your class?

4. Do you wish you were younger?.

'5. Do you usually let Othei children have their way?

6. Are you an important person in your family?
/

7. 'Do you often feel bad' in schOol?

,8. Do you 2ike being' just what .you arO?.

9. Do you have enough friends?

10. Does your family want too much ofyou2

11.. Are you a goo& reader?
,

12. Do you- wish you were a different -child?

13. Are other children often mean to you?

14, -Do-you tell your family when you are mid at them?

15: Do you often want to give up in school?

16. Can yo wait your turn easily?

17. 'Do yoUr friends usuallydo what you say?

18. Are there times whenY,ou would like to run away from home?

19. Are yibu good in yoUr school work?

20. Do yodu often break your promise's?

3
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UNIVERbITY OF CONNECTICUT

School of Edugation
.7=

EDUCATIONAL RESOURCES AND DEVELOPMENT CENTER.

`Ryle School Teacher Attitude Survey

.

'Please circle the response consistent with your perceptions
of the Bank Street Approach at kyle School.

Strongly . Questionable or . Strongly
Agree -Agree No Opinion Disagree Disagree

,.., ,
SA A ? D SDA

1. Students at Ryle are likely
to initiate conversations or
discussions with adults-.

SA. A ? D SDA

2.- Teachers at Ryle -generally
approve of the goals of the . SA A D ISM
Bank.Street Approach,

3. Teacher,child relationships,
'in Ryle-are pr.im'arily of a
.positive nature.

A. Teacher- administrator comm-
unications at Ryle tend to'
be positive, :two-way and
on-going.

5. The rank Street Approach at
kyle has assisted teachers
in continuously altering the
-learning environment to provide
for the differing, developmental
needs of students.

/

6., communicationommunicatiOn at
Ryle occurs not only to- resolve
specific problem situations, but
also to facilitate parent under-
standing of the total 'program.

7. Since the Bank Street Approach
has been implemented, there is
more pupil-pupil interaction
in Ryle.

- 1)% SDA

SA SDA

SA

SA

A

SA A

D SDA

SDA

SDA



.

-'Teach_e_F evaluation- at Rile is
an -bligbing process- for :Ole
improvement of instruction:

. The Bank Street Approach
fosters increased rapport
ambrig professional .staff
at Ryle.

. Too muCh money has been spent
on the Bank Street Approach
at Ryle for the result_ s it SA
has produced.

SA A ? D SDA

SA A ? D SDA

11, Students have increased their .

ability to deal with difficult---:-
situations in i- Pbsitifemanner SA . D. SDA
since their involvement in the
Bank 'Street ApPrbach.

SDP.

12. My Colleagues enjoy ,working "SA.

at Ryle.
. _

13. Since the Bank 'Street APproach
has be.en implemented, the Work SA A
load at -'Ryle has become excessive.

.14.' The ona ing assistance -provided
by the dministration and staff
develo r has helped teachers

reso vesp-e-Cificr problems
as they arise:

15. The .Bank Street Approach
enables teachers at Ryle
to ,develop an individualized
program for each student.

16. The Batik Street Approach at.
Ryle should be continued on
an experimental -basis.

17. The Bank- Street Approach
fosters increased teamwork
among teacher§-1-ild' other
'staff at Ryle..

18. Discipline problems have
been 'reduced substantially
as a result of the Bank
Street Approach,

Pen.
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SDA,

SDA

SA A D SDA

SA A SDA

SA A ? D SDA

SA A ? D SDA

SA A ? D S7"1
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19. The Bank Street Approach has
had a,Rositive_effect on racial
and ethnic attitudes of pro-
fessional staff at Ryle.

20. Pa-rent-teacher communication
- is a twb-Way process initiated
by parents as well as teacheri.-

21. The inservice training provided
by the Bank Street staff has
been satisfactory.

22,- There is no community involve-
,ment in the Ryle program..

:23: The Bank Street Approach
allows teachers adequate time
for-individual students.

24. Studenti at Ryle have the
: opportunity to choose what

they want to-learn.
SA ? D SDA

25. StUdents at Ryle like.school. SA A SDA

26. The Bank Street Approacil has
been effectively managed. SA A ? D SDA

27. The.Bank Street,-Approach- at
Rylehas ftstered in children, SA D SDA-

/
a positive imageof-themselves.

28. There <is meaningful teacher
,participation in program
deCisionmaking at Ryle.:

YJ

SA A SDA,

SA A D SDA

SA- A SDA

D SDA-

SA D SDA

29: The Bank Street Approach at
Ryle has aided students in the
'acquisition-of basic knowledge
and skills.

30. Teaching in the Ryle school is
-primarily large group oriented; SA A ? D SDA

31,. Ryle teachers utilize a variety
-of_teaching methodologiesf A. ? D SDA;

32. Ryle teachers use paraprofessionals
and volunteers as an integral part SA A ? SDA

ofthe instructional program.

SA- SDA

SA A ? SDA
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33. Teachers in this building have
become more tolerant of
Children of different racial
and;ethnic backgrounds because
of the Bank Street Approach.

1Stu.-nts haYe become more
ok.res....sible for their behavior,

because of their involvement
in Bank Street Approach.

35. tTherBank Street Approach should
"4' be e-available to every~ student

'in Stamford as an alternative
instructional program.

36. Goals and objectiyes, of the
.Bank Street Approach are
clearly stated:

r,

37. Teachers t Ryle have adequate
instructional materials to
accomplish the Bank Street
Approach.objeatives.

'38. Similar results could haVe
been achieved without going

4 beyond the resources of the
-Stamford Public Schools.

39. 'There is substantial uselof
community resources by-the
Ryle School.

40. The Bank Street Approach aids

SA -A- D SDA

SA A ? D SDA

SA . 'A ? D SDA

. SA D SDA

teachert at Ryle in stimulating
student probing and problem

- -solving,

'41; Ryle students have substantially
achieved the academic program
objectives 'of the Bank Street
Approach..

42. Teachers creativity and
/experimentation are encouraged
In the Bank Street Approach
at Ryle.

104
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SA A ? D

SA A D

SA A ? D

SA ? D

SA

SDA'

SDA

SDA

SDA

SDA

SDA
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43. The inservice- training, provided
by the Bank Street\staff was
helpful in implementing the
Bank Street Approach at Ryle.

44: Assistance from the Bank Street
staff shouldbe continued at
its present-level.
, .

. .

45. The Bank Street Approach at

Ryle has promoted development
of student competencies in
the synthesis and anilysit
of facts. , .

46. Students at Ryle have 'bec*cmm,

.More tolerant of children of
different racial and'ethnic
background because of the
Barik-Street Approach..

\

47.. The=Bank.Street Approach
should not be continued
next year.

4
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.PARENT QUESTIONNAIRE,

DIRECTIONS: Please answer every question.. Select the answer
'which best applies to your feelings,/

w.

a

How many children do you have attending..the Ryle School this
year?

) 1 child',
1 ) 2 /children

) 4 'hIldrefi ,-

3 children
1 I more than4 .children

.

Fqr your child who has beep-at Ryle Scho 1-the longest,. P6w
-.many years has he/she attended" the school?- (Count the present,
year as one, full

100

,

3 :1 year
F 3:2 years

3 -3 yeats

I 4- dears
) 5.Years

Do you live inthe Ryle School\neighborhoc Cr is your child
(chiildrep) tra4ported,to Ryle by bus?

([ ] Live in Ryle neighborhood
[ ) Transported to kyle by bus

PLEASE RESPOND TO THE FOLLOWING QUESTIONS IN TERMS OF YOUR
CHILD WHO HAS BEEN AT RYLE SCHOOL THE LONGEST AMOUNT OF TIME.
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/
a :Within the last three years have:idu ever visited

the Ryle School?

ti

101

[ Yes [ ] NO

b ) If yes, approximately how many times ih your
estimation have you visited the school? -r

[ ] 1 time
( 10-20 time

] times
[ ]= 6-10Ntimes

j 1 more than 20 times

If yes, for what reasOn(s)_did you visit the school?
(Please cheak as, many as apply:)

(,] Parent- teacher conference
( ]0Conlerence with someone otherktha Teacher,
I.] DisciplIne problem.

-
[ liOpen,Hpuse -

] Social1Event
( ] Fund Raising Event,
[ ] Classroom Visit \

(.1 Work' inClasaroom
(1 'PTA Meeting
I ] -Other Aplease specify)

d) If yes, which. one reason was the most frequent
reason for your visit(s)?

] Parent-teacher oonferen9e
( ] Conference with someone other than Teacher

Disciplihe.problem,
( ] ()Pen House
( ]'Social Event

] Fund' Raising Event
( I Classroom Visit
( ] Work in Classroom
[ L PTA Meeting
[ ] Othei (pie se specify)\

2. Does the school get in touch with you only when you
,child is in trouble?

( ] Yes ( ] No

r

3. Do you feel the teacher likes you to visit the classroom?

'( ] Yes 1'No t 1 bon't-know
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4. Can you tell us something about your
to school?,-

-,a) Does he talk about school?'
,

b), Does he want to eto school?

c) Is, he interested in school?

. d) Does he take responsibility
for things at home?

-

,

I

Doeg he bring books.home
tO,read?

_

f) DOeshe.bringotherT-things*
hOme paintings)?

g Does h-e'write,at home?'

show- an' interest in
hote?

talk abbut his school._
at home'?

h) lodes he
math at

Doeg he
-friends

j) Mbes he
teacher

talk about his
at home?

4'
102 ,

child's reactions

YQS

Yes

Yes

Yes

No

No

No

No

Yes No

Yes No

Yes

" Yes

Yes

yot glad yOur child is in' Ryle School?,

-] Yes Na

No.-

I-1 Doesn't matter

6. Woula'you prefer that your child attend a different schOol
next year?

P ]' Yes [ ] No.

A

[- ] 'Doesn't matter

7. Do you feel the teacher gives enough individual time to
your .child?

,
]. Yes ] No 4 ] Don't know

.

8.4 Do you thi,nfc.thE
=equ'aliY?

1 Yes

teachers at Ryle tii-itNall children

S.

] NO

1

A

00

O
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I

9. Is your child generally,happy about his /her friends

at Ryle? ----'---,-
-

[ ] Y e s ( ] No ] Don't -know

.10.:How-Would you-rate your child's relationship with the

.teacher?

IxOellent
-t QOad

Fair
I ] Poor

11. How would you rate your child'
responsibility?

12.

V] High- ( Medium

acceptance of

(J Low

To what extent do you feel your views are taken into
consideration with rerd to the Ryle Program?

( ] my views are taken into consideration
( I my views are not taken into consideration

( ] Don't know

13..How helpful has your teacher been in keeping you informed
al3out your child's 'progress in school?

(-1 Not at all helpful
1 Somewhat helpful

-( ] Very helpful

14. a) Have'the goals of the Ryle Program been made known

to you?

( ] Yes ( I No

154

b) If yes, doyOu feel the goals are stated-clearly?

( I Yes 1 A No

Haw would you ,rate the school building a7a its facilities?

I J Ecelle [ ] Fait /

[ ] Poor.],Good
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16. Are you generally pleased with your child's progress
in the.following areas:

Art. 1 3 Yes [ 3 No
.44

[A Don't know

Music- 1 ] Yes [. ] No [ ] Don't know

Reading [ ] Yes [ ] No [.] Don -'t knoW'

Math [ 3 Yes 1 3 No [ ] -Don't know

Science [ ] Yes [-1-NO [ ] Don -'t know

Social Studies [ 1' Yes , [ ] No -[ ] Don't know

17. Are you satisfied with the way the- school reports your
child's progress to you?

Y(10 1

18. Do you feel the. Ryle School adequately .prepares your
child for fuurA school work?

[ ] Yes No

19. Do you feel-your child's teachers show- any racial
prejudice?

1 ,Yes ] No

20. Do you think the program now being offered at Ryle should
, be continuIld next year?

[ ] 'Yet [ No

21. ,A.re there any changes you feel should' be Made in the
prOgram?

, t,
.

2 . Is there anything you would' like to add about the program
-either good or .bad/


