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The cntes end the Cefenders of secondary schools seldom agree.
but they do possess a common ocutlock about the imporiance of cer
tain basic skills. The atity o read. fo write, 2nd to compute is gen-
erally believed to be as :mmportant fo the youth of today and tomorrow
as itwas to .2 youth of yesterday. - )

Some educators believe certain other skills o be of equal value For |
instance, the capacity to solve problems, to demonstrate entry lev-l |
career skills. u1 to develop good interpersonal relationships receives {
high marks in many sectors. |

Concern is being expressed by the public 2nd by the profession that |
too many high schoo! graduates are deficient in these matters. Too
many youth leaving schoo! demonstrate an inability to compute well
enough 1o be intelligent consumers. or lack 2 reading proficiency suf
ficient to follow job instructions and basic safety rules.

The question is nct one of screening persons out of a dipioma. ~ |

_ Rether. the question is one ¢f identifying and remediating deficiencies |
¢ earlyn astudent’s career while at the saie time verifying to the com
munity that the end result of secondary educaticn does meet the ex
pectations of society. '

. This monograph on com.petency tests addresses the dual question
of assisting students while at the same time insisting that the diploma
regain meaning. It provides a gcod background to the competency
test movement, and reports upon the initiatives taken nationwide to
use performance tests as arequirement for graduation.

NASSP expresses its appreciation to the many schools and school
distnicts who generously provided examples of their performance tests
for this publication. .

Foreword
1
|

Owen B. Kieman
Execdtive Secretary




‘Introduction
A nsingnterest i appled performeance testing along with a public
. concem 2bout the queality of the high school diplema are together
finding a common ground. This common ground. graduation fe
quitements, sets the expectations for students completing a sécondary
schosl education.
Stung by reports about the deficiencies of today’s graduate. some @
schools are launching efforts to ensure that the high school graduate
can perdform some basic skills. The surest route to this objective is
through competency testing. Here. proficiencies or capabilities zan be
assessed rather than assumed. Here. society's expectationssfor gradu’
ating seniors can be verified as well as be identified.
- The use of tests to verify competencies required for graduation is 2
relatively new but rapidly growing movement in the United States.
The Dénver public schools as pioneers have been administering com
petency tests in basic skills for 15 years. The state of Oregon in 1973
passed legislation requiring graduates of the class of 1978 to demon
N strate proficiencies in 20-areas. Perhaps because of Oregon’s well
publicized decision. interest grew during 1975 and 1975 so that some
20 junsdictions currently include competencies as part of their re
quirements for thehigh school diploma.

The tests of General Educational Development {GED). sponsored
by the Armed Services. is one form of applied performance test Older
youth and adults have been taking the GED high school equivalenty
test since World War il. More recently. during the 1975 76 school |
year, the state of California began administering “High School Pro {
ficcency Examinations™ to interested students of age 16 and over |
The certificate awarded to studen’s who pass this examination carries |
2 legal status equivalent to the regular diploma. !

This monograph, however, does not focus upon general equiva |
lency examinations. Rather, its purpose is to explore the use of ava |
nety of specific competency tests that measure skill achievement re

|

quired for high school graduation. The successful performance of
certain competencies ordinarily is viewed as an important adjunct of
course work. They are not seen by most §chools as a replacement for

- course work, but rather as one significant step toward gaining the
diploma. 0 =1
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Definitions and Clarifications . q.

- -

Appled perfcrmance testing is simply the measurement of per
formance in an actual or simulated setting. “Knowledge about” a topic
is insufficent Examirfees must ectpally demonsfrate the ability fo-per
form roqu:red tasks. ) .

The United States Government, 25 well as business and mdushy
uses performance tests to determine’ qualifications of job applicants.
For instance, the Government Printing Office utilizes performance
measures for_various printing tasks as the basis for selecting new
employees, and the Fedéral Aviation Administration uses proficiency .
_, tests to evaluate the success of tralmng programs. Usé-of performance
* tests Lﬁ'e/ay will accelerate since recent court decisions have required

-~ employmenttestsio bejob (or skill) specific.

In secondary schools driver training is the most obvious type of
performance test. The writing of an essay or the solving of an equa-
tlon, however. are also performance tests. Competency may be meas-
ured by pzper and pencil tests aswell as by other means.

Competency {or proficiency) tests are criterion referenced meas-
ures. Giaser and Nitko define this approach to testing as follows.

A criterion referenced test is one that is deliberately constructed to
vield measurements that are directly interpretable in terms o; speci
fied performance standards.!

Criterion referenced tests are not designed to determine an indi-
vidual's relative standing in some norm group. Rather, they tell what
an individual can or cannot do with certain specific requirements.

Most standardized achievement tests are survey tests designed for
normative nterpretations. It is, however, possible to use them-as per
formance or proficiency measures’ Cutoff scores or criterion levels
can be set by a school district in defining the competencies it con-
siders important. Teachers can then be asked to evaluate the indivi
dualitems on the test for content validity and for level of difficulty.

Most measurement personnel, however, would probably recom
mend a specially tailored, criterion referenced test to determine
graduation requirements for a school district. The objectives to ‘be
achieved and the tests to measure the objectives sought can be de
veloped locaily with success. Or they can be developed by a pansh,
county. or state. .

»

1. Gl2¢er. Robert and Nitko, Anthony J., “Measurement in Learning and Instruction.”
n Robert L. Thomdike (Ed.}. Educational Measurement American Council on Educa

2 tion. Washington. D.C.. 1971.p. 653. ;

-
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. The critical element of ¢ performance test is its authenticity. Good

performance tests are congruent with the tasks of life. They are func

tional rather than speculative. Rerformance tests may be simylated, of

course, but the simulation should mirror reality. Certainly they should
* involve the application of skills and knowledge. - LY

The term “functional literacy™ usually applies to performance tests
used to measure competency in reading and writing. Examples of
functional literacy may include, for instance, understanding a lease-or
contract, reading a newspaper, summarizing.a driver’s license manual,
explaining a chart, or following written directions. Performance tests
1n reading and writing ordmanly do not include decoding new words,
specula’mg about 2 Story plot, gr using syllablcatlon skills. . .

- Competency tests can be used to measure a wide spectrum of
Sehavior. Tney can be apphed to specific jobs in specific settmgs to.
‘baSlC edycational shills such as s‘mathematical computatien, or to more
general capabllltles The level of their use depends upon the ob]ectlves
at hand. '

The effective use aof competency based education, then, depends
upon a clear understanding-of objectives, and a precise statement of
the behaviors that demonstrate the requnred competency levels. *

" The.length of time may vary in compétency based education, but
achlevement s held constant. ldentical criterion le\,elg are established
for the test groups. Of course, as ob]ectlves change the criterion levels
may be adjusted to meet new situations,, - .

Since competency based education emphasmes the achlevement of
specified objectives and not the rankmg of learners, schools may-pro-
vide a variety of instructional routes for students”One major thrust of
‘competency-based educatlon therefore, is to provide.alternative set-
- tings.for fearmng . . .

hd [ 4
- -

LT - The Public Push
* Many citizens ‘view schools today with .a certain skepticism. They *
feel that despite heavy expenditures the educational gains are neg-
hgible af best. What is the purpose, the publlc asks, of sendmg students
to school for 12 years if upon graduation these young Dersons. “cannot

* read well or compite accurately? A resistarice is growing toward the
mere attendance of students in school, new qugstions ate belng asked
about the outcomes of this attendance. 0 i

As a result of this publ;c review agd analysis, schools are bemg
asked to account for th&qualny of theit products. Thus, the signifi-
cance of graduation,requirements comes into focus. Graduation, as
the capstone of secondary education, loglcally should reflect sompre
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central prionties of schooling.” Citizens are asking for students to 3,
demonstrate these pnorities. They want measurable results fGr:the’
education dollars spent . RN
Declining test scores -and other indicators of marginal student
performance play a part i the_public’s determmauon te deflne the

high school diploma. Among the concerns are these .

. Scores on the Scholastlc Aptltude Test (SAT) bave fallen from a®
mean of 473 on the. verb’al section in 1965 t6 a_mean of 434 i 1n
1975.-and from a mean ‘of 496 on the mathematncs sectnon in
1965.t0 a mean of 472in 1975. . . .

. The National Assessment of Education Progress {NAEP) in 1975
reported a decline in science knowledge amorig American stu-
dents betwéen 1969 and 1973 equivalent to a half -year loss in
learning. - . ’ -~

* NAEP also has reported in a nationwide survey of 17-year-old
students and young adults that “many consumers are not pre-
pared to shop witely because of their inability to,use fundamental
math pnncnples such as flgUnng with fractlons or worlung wnth
percents.” _ - . e

¢ Twenty three million Americans are functlonally illiterate, accord

_ ingtoa study sponsored by the U S. Office of Educatlon .

e Comparatlve surveys of writing skills i in 1970 and 1974 show 13- |
and 17 year-old youth to be usmg a more limited vocabulary
and wrltmg in a shorter, more “primer-like” style in 1974 than in

¢ The Americar Callege Testing (ACT) program also hayﬂe - .

a decline in the average scores of students applyin ‘college
admission. . ) /

e The Associdtion of American Publishers revised its textbook
study guide for college freshifien in 1975, gearing’the readmg

level down to /t‘he/nuxth arade. i .
¢ College o icials, business firms, and publxc agencies are dismayed

at the inability of younger persons to e,xpress themselves clearly
in writing. < *

? . . "' .

The public and many professnonals ‘want’ to reverse this decline.
Since an obvious checkpoint upon the effects of schoolir 3 comes at
the conclusion of the twelfth grade, requirements for graduation take . ¢
on a new dimension. Schools, as well as students, can be viewed and
evaluated according to criteria measured by performance tests. The
capabxllty ofthe ‘product” becomesasngmflcantmatter

1i , .
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Secondary education has, of course, Béen mquing toward com-
petency-based, criterion referenced education for a decade. Beginning
, with programed instruction in the early 1960s, then moving to a focus <
upop behavioral objectives, and followed by the current interest in
“outcdmes,” educators marched to their own drummer but followed
. the same general tune that recently has interested the public. .
_Cntenon-referenced tests were felt by many educators to be fair &nd
democratic measures. As the egalitarian society grew in America,
. " ¢ normed tests came under increasing criticism. This outlook, together
‘with a thrust by the profession toward specific behavioral objectives,
fed logically to a growing interest in performance tests as measures of
1
\
\

. ‘, progress for individual students. Thus, it is only a small step to begin
. _ using these measures in response to the current interest in’ verifying
-7 . . basicskills as part of the graduation requirements.

- V-
LA

- 'fhé‘States and Competency Requirements

Aside from the general equivalency test developed by California
and a national use of the GED Tests, only the state of Arizona requirés
- verified-competencies for graduation for the class of 1976: Toreceive—-—
' . adiploma in Arizona, students fitist demonstrate a ninth grace read-

ing level. . .
‘New York, of course, administers the Regent’s Examinations and g

awards the Regent's diploma to students successfully, passing these |
¢ examinations. Other states, however, appear more interested in |
) . establishing a floor under the single diploma rather than initiating a
- . | special diploma which reflects high scholarship.

The California legislature in 1969 enacted minimum requirements
in reading and mathematics, tbus becoming the first state to establish
a specific level of achievement for the high school dinloma. The re-
“quirement, however, was repealed because of loopholes in the law
Also, many. persons objected to all sehool districts in California being
required to meet a single standard. A law was then passed specifically
forbidding state authorities to adopt statewide minimum $tandards fo~
graduation from high school. Rather, the state was authorized to pro- |
pose examples of such standards for distribution to local school |
districts for their information. - L

Currently, the California State Superintendent of Public Instruction ‘
15 asking the legislature to require that every student achieve a certain
level of competency, together with a marketable skill, in order to 1
quaﬁify for a diploma. This request reflects the recommendations of

. California’s Commission on Reform of Intermediate ard Secondary

(124
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Educeton {RISE) that the leamer’s progress in en instructional pro
orem should depend on demonsticted proficenc, n achieving sped
f:2d educational ouicomes.

The Oregon State Board of Educaton. in response 2o “the changing
needs of Oregon jearners” estzblished in 1973 six goals fcr their
put’c schools. Based upon these goels, 20 areas of personal, soci2l,
and career development were sdentfied as necessany to sunfvel in
medem !fe. These areas become a part of the requirements fer a
diplema beginning with the dass of 1978. Compelency must be
demonstrated in each of the 20 areas. but the level of competency is
determ:ned locelly by each district. Statevgide guidelines are available
as areference. -

The 20 areas of minimum surviva level gompetencies are:

Persona! Development. To survive any grow as an individual,
Orecon believes it necessary to develop \{a) basic skills —reading.
writing, computing. lstening, speaking, and analyzing. (b} under
standing scwentfic and techrologie] processes. Ic) understanding the
princples mvoh ed to maintan a healthy mind and body. (d) the skiils
to remain a Efelong leamner.

Soc:al Responsibility. Good citizenship requires the ability to cope
tesponsbly (a) with loce) end state government as well as national
goveinment. [b) in personal interactions with the environment. {c) on
the streets and highways. {d) as 2 consumer of goods and services.

Career Development. To survive and advance in any career area.
students are asked to develop (2) entry level skills for their chosen
career fields, (b) good work habits and attitudes, (c) the ability o0 main
tain good sterpersone. relationships, (d) the ability to make appro
priate career decisions. - -

Local school boards may establish xhe performance indicators. they
are willing to accept as evidence that the student has mdeed de
veloped the required competencies. Not all competencies need be
developed on eampus or within the schooling process. School per
sonnel, however, are expected to evaluate competencies leamed off
campus as well as on campus as the student works toward the
diploma.

In addit:ion to tihe 20 competency areas, Oregon requxres 21 units
of course credit, grades 9 12, for the diploma.. Credits afe earned in re
quired areas of study. (1) communication skills, (2} mathematics,
(3) sccial science, (4) laboratory science, (5) health education, (6)
physical education, (7) citizenship education, (8) personal finance,
{9) career education. and (10} electives. Reguirements include 2
mmimum of 130 clock hours of shstruction in one or more courses for

- each of the 10 areas.

o
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The Virginsa Standards of Quatty Act, effective July 1. 1976. re-
qures maninum statewide edutetiona! chjectives and 2 unform state
u:de testing program :n basic skills within fwo years. The requiremsants
nciude funchonal Feracy. computational skills. 2 basic knowledoe of
US. history and culture, and either the 2bility to enter a post
secondary school o1 the atizinment of & job skl sufficient to make im
mediate employment possible.

The State Commissoner of £ducation in Florida propesed in
November 1975. a special diploma that would certify 2 minimum
competency in the basic skills. Students could eam 2 “reguler &i
ploma without passing the competercy test, but they would receive
special recognition for passing it. Commissoner Ralph Turlington
stated. “Right now you can lock at a high scheol diploma and it
doesn't mean anything. you don't know whether the iid canread”

The New York State Basic Competency Tests are designed to mea
sure the extent to which pupis have achieved a minimum mastery of
the basic competencies that are likely to be expected ci them as adults
The tests, recommended to be administered as early 2s the ninth
grade. measure achievement in five basic areas. reading, mathematics,
avics and ditizenship. practical scizaces and health, and writing skills
Beginning with the dlass of 1979, the reading and math tests will be
required for a diploma. The other tcste will be administered cn an ex
penmental basis beginning October, 1976. Present plans include pro
viding new editions of the tests 10 be available during January znd

_ June each year. '

The Lousiana State School Board of Education has considered a
proposal by a-board member for statewide competercy requirements.
The proposal called for reading and math tests with proficiency levels
at the tenth grade as requirements for graduation. The question has
been referred to the State Depariment of Education for study anc
recommendation.

The Maryland State Schoo! Board of Education cumrently is con

__ sidenng vanous forms of proficiency and exit examinations. A decision

is expected during 1976.

Local Districts and
Competency Requirements

A numt.: of local school districts, sensing a grass roots desire to
establish “standards” for the diploma, have initiated competency tests.
Denver moved early, requiring for 15 years that graduates demoxr
strate proficiency in four areas. (1) language. (2) reading. (3] spelling,

14




2ard {3y enthmetc. The Demer schocls heve 2lso mainteined course
caecirequiemenis *

The proficency tests .n Demver ere nit2’y, administered du:ng the
{151 semester of the nnth grede. For students who 271 this first evalua
ton. remedia] dasses are estatlished Stulents 2re retested later By
ibe senior year only one and a h2'f percent of the class does nct reach
the desired level of cempetency on one or more of the tests. Certi
ficates of attendance ase presented to students who have not passed
the competencies o1 the required number of courses but who have
establiched records ¢f edeguate attenndance.

Other school éistricts 2lso have tended to combine competences
wxth course work 2s reguirements for graduation. The board of educa
t.on of the Westside Communih, Schocls. Omaha, Nebraska, adopted
mn 1974 graduaton requirements that include seven areas of mini
mum competency as well as course credit. For a2 Westside diploma,
competencies must be demonstrated in (1) reading. 12) writing,
13) orel commumcation. {8) mathematics, (5) consumerism, {6) the
democratic process. and {7) protlem solving.

The Wests:de schools admmister the mathematics competency test
in the ninth grade as a diagnosuc 1ool. It is then re administered in the
eleventh grade. Students who do not pass 2l of the 17 math com
petences requzed to graduate are channeled into individual remedial
assistance asneeded.

The untten communication test is administered to all sophomores
upon entenng thex first class in English. Students who do not demon
strate adequately a written communicatior. competency during the
first semestzr continue 10 work with thelr classrocm English teacher
until they have sztisfied that requirement. -

The consume: competency test is given to all sophomores. Students
have several additional opportunities throughout the next three years
1o pass this test, including the cption of t2king 2n individualized con
sumer 2ducation course. By passing the course, siudents also meet the
competency requirements.

The test in reading is administered fo ninth grade students the
second semester. Students who dc not make a score of 40 or above
on a Gates McGnifie Reading Test, Survey E, are then placedinade
velopmental reading program for remedial work.

The test in democratic process is administered to juniors in US.
History classes. Students must score at least 80 percent on 2 staff
dzveloped test to be considered as passing the democratic process
competency. Problem solving ability is evaluated the second semester
of a student’s junior year. also in the U.S. History class. Students must
demonstrate the steps of problem solving to the teacher by the end of
that course.

15




The orel commurxetion test i admitistered o sclond semester
scphomoresthroushihe seacher-adiiser progr2m.

The Gery. indizra, Board of Education adepted a reseicton o
Seprember 1974. 10 deveiop crrerongelerenced exams 10 255855
student corrpetences M eadng. aTins. speng. end mathematics
The read ng test was administered 1o cleventh gracde stucents for the
fret =me m Janvary 1976. The reguirement 10 successfuly complete
the reading test goes into effect with the class of 1977 Testsin the
three other zreas are under development

The Nebo Schoc] District, Spanish Fork. Utzh. has instruments o
verdy competencies in career education, music. fyping. physical
stence. geogrephy, mathematics. home economics. English, andart

The Sz2it Lake City Schocl Board of Education a2dopted as a pricrity
goal for the 1975-76 school year the estatlishment of competency-
tased mnstructon and the initiation of programs o verify achievemnent
prior to greduation from the Seit Lake City School District By the fall
of 1976 the schoo! disirict shall have ceveloped 2 seres of com-
petency examinaticns for stucents in the arear of Englsh and
mathematics. . T

The Los Angeles Board of Educetion ir January 1976. passed a
requirement ihat 21 candidates for high school greduaton must
demonstrate proficency on a reading test sufficent to «.firm that the
greduates read and comprebend at 2 level adequate {o survive in
society. . .

The Anchorege Borough School-District adopted in August 1975.

- two proficency requirements for graduation: basic English <kills and

math skills. Students are evaluated during the third quarter of the
tenth grade. Students not meeting the proficiency requirementis based
on this evaluation are required {o enrcll in. ard pass. spedial remedial
courses which stress basic skills in both these subject areas.

Parkrose Schoo! District No. 3. Poriland. Oregon. has developed
several mstrurhents to veriy graduation veguizement ccmpetencies in
mathematics and writing.

Duval County. Florida. has developed 2 new Functiona! Literecy
Test {induding computation problems) fo verify the basic skills re-
quired for graduation.

Greensville County. Virginia. has adopted.a program of minimum
standards reaching from the elementary grades through high school

Phillips Academy. Andover. Massachusetts. requires students to
demcnsirate competencies in reading and writing. Students must
satisfactorily confirm these competencies in English class to qualify
{or greduation.

The Craig City School District. Cr2'g. Alaska. has dropped the
Cameg:e unit in favor of a spectrum of performance objectives As 2

16
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student masters a -pechic set of chiacth2s, gedit s granted towerd
cracuation. Maslen, s determined by performente fests elong ucth
othermeastres.

The St P2u] Open Schocl St Pail Minnesota. has 2lsp stopped
hasing course credt on Carnegie units. ins.ead. St Peul Open Schodd
substitutes verfication of experiences erd compelences as reque
ments for graduation. Students p.o. e they cbi, n each of so generel
cztegoriesto fulfllcraduzton reguirements.

Designing and Using Competency Tests

Many schools are interested in the design and use of competency
measures Most paper and pencl tests avalable teday. bowever, do
not measure “survival sils” or “enabling competences™ Educators
need to develop. then. these testing devices and procedures. A meas-
ure of student performance on tasks aritica] to functionng in 2 com-
plex societyis a signficant mezsure. indeed.

Expecting high school students fo demonstrate proficency in
imporiant areas of the cumriculum is consistent with good educet:onal
practice. Little controvers) exists on that point. The issues raised ebout
compelency testing focus upon other matters such as the definstion
and determination of the proficency levels to be required. To establish

-and define proficency levels the goals must be clear. precise. and

understandable. Without a clear statement of goals. cempeiencﬁes&s
canbecome a quagmire.

The use of the test must be considered. Wil it be appled as an md:-
cation of general knowledge or as 2 demonstration of specific mim-
mums? Will the tests be linked o graduation? Or. will passing the
test result in a certficate. an addit:onal aedential. o1 an endorsement
on the traditional diploma?

Since schools want proficient graduates. the edmmstrefion of a
competency test should be timed well in advance of graduation. When
students do not reach the minimum leve] of competency. schools must
respond with rémedial programs to help the student reach these
minimum levels. The payoff for competency, testirg is in approprate
remediation for students lackir.g essential competencies.

Competency tests should senvz not only as an opportunity for
students to identify deficencies and to demonstrate smportant skills
but. more importantly. to provide an Impetus for revising program
sequence and content to kelp students reach desired levels of pro-
ficericy. The purpose of competency tests is 10 “screen m” students,
notto screen out students.




Intmete’y connected o the gueston of purpose for the tests is the

protiem of cefrng “proficency.” W e

schoo] test proficiency in

7 and knouledse learned m schocd or fest the 2pplication cf learn-
ng to tasks which 2re reguired orisice schocl? Or. wil the schoc]

testbeth zreas?

The mr-mum acceptatle level of prcficency or achievement

st be estabisked Wal thetaminimum be

pezced 2t 2 certein grade

lovel ecunzlent on a standardized test? If so, what grace fevel is 2c- .
ceptetle? Or wil the moremum level be 100 percent accuracy. or 90 -

percenrt accuracy. er 70 percent accuracy

on 2 test of ks or be-

haw-ors to be lezmed by the student? Or wil results be reported on

a “pass, TaT" basis? Or will they be defined at specied levels of com-

petency 2bove base Ene requirements?

Whie criterion levels are absolute. they are not 2hways a pront

They are generzlly based on experience.

and the’r abscluteness i3

2lways related o a specfic tme and situation. VJhen one uses compe-
sences. crteron levels change as socety changes 2nd 2s the situation
demands. New hypotheses are formulated and tests constantly Te-

examrned as informationis gathered.
Sckocl systems must not confuse norms

with standerds of compe-

tency. The purposes of the tests cead t0 be kept cearly in mind One

cannot assume that a test designed for
another purpose In addition. the content
assured. Schools should make certain that

one purpose can satisfy
v2ldity of tests must be .
proficency tests measure

behaiors that reflect the lezmning opportunites of students
In summary. the use of competency measures {0 determine the

incude:

_attammment of ohectives sought invoives five considerations These
jecines souslk

"o Agreement as to the kinds of indicators to be used as evidence of

achievement.

e Agreement as to the ways achievement will be documented

¢ Agreement on the levels of outcome desired.

e Agreemen! on the procedures to be
foimance.

followed in judging per-

» Agreement onremediz] processes. as needed.

Currently there appear to be two general

2pprozches to developing

proficency tests. One practce is for individual schools or school
systems to develop instructional obiectives and then to write test items
wh:ch meet these cbiectives. Test items can reflect noncognitive as

. well as cognitive ounicomes.

A secord practice is to tap existing poo's of test items. -Test items
2pproprate (0 examine various competencies are being developed by 1

18
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a rumher of wmganuzetons maluding Educatona] Jestng Senuce.
Nestrchouse Leerrmg Corporatin. the UCLA Center for the Sndy
of Ev2lvation. and the Cleerinchouse for Appsed Pedormance
Testra .

Either approach may by used suctessfuly. The ‘mportant ssce s
rot the source of the zest 2ems. but the eppromorzieness to the per
formence beingmeascred. g

Test experts generely acree thet ihe chief diference between an
teronseferenced tests and normreferenced fests i that cntenon

refererced tésts ate used to determine what a student knows sether

- than Foa e 1anhs on @ scaie with othier stedepts. Persons aho favor
Hteronrelerenced tests list these adv -antéces:

® They are good ways to assess desired achievemnent if chiectives
havebeenclearly siaied.

® They can report a .argex 2mount cj specfic and detafed in-
fromation on pupﬂ competency than can cther. more extensive
nstruments 2t a@ ‘en cost

* They emphasize mastery of specics by pupds. although some
arbitreriness can exist in the definiion of mestery and in the
choice of specifics to master.

* They are meaningful measures of achievement in that they
establish 2 common standerd for 2l

* They allow the freedom for the citeria in one loc2le 10 be dif
ferent from the criteria in ancther.

. They have the chvicus advaatage of providing direct instruc
C tionalfeedback. |

Competencies and Courses

Broadly stated. the general purpose of secondary education is
tuciold. (1) to nourish the talents of each individual, (2) to develop
in students common attitudes and competences sufficient for society
to function.

Many skills can be measured by tests of competency. Complex
behaviots. however. are more difficult to gauge. The determination of
educational inputs and the measurement of outputs s still an sndefi
nite science in the affective realm. The documentation of planned
experence. therefore. remamns a useful measure to school systems

12 desiing that the dipluma reflect more then demonstrated proficiency,.

15

o




Such school systems argee thet indicetors of performance can
strengthen the evalueton process but they are insufécient by them-
sels es 25 artersa. They o not constiute a complete education Meas
ures of performance need o be paired. some schogls believe. with
verfcet:o1 of expernerce tu ducumrent a comprehensive educaton
Among the expenences :mportant {o leaming under this phioscphy
ts the opportunity to study and work in 2 group envionment Thedis
cusson. the response of others o one’s actons. the completion of
12sks. the assumption of responsbility for others. and participaton in
a colective enterprise. 21l contrbute sigrificantly to a social and intel
lectual preparedness for aduithood.

Schools using credit requirements believe that the world into which
vouth greduate. the world of employers and of institutions of higher
education, wants more than cogritive and psychomotor proficiency
Thus world 1s 2lso seeking. these schools believe. certein sodial qualities
n 2 group setting. The realm ¢f experience as well as of achievement,
it 15 2rgued. is important to the value of the high school diploma

The graduate should possess enabling skills that are social as well as
personal. The socializaton dimension”of education and the experi
ental dimens.on of learning necessitate. according to many educators.
she use of units as well as competencies for credit verification.

Fmally. persons who propose that course credits be a part of grad-
uation Tequements assert that while some preducts of experience
may be measured. other products may not be so easily evaluated by
measurement. Many persons capable of passing an examination on
satkng or mountain climbing would find themselves in deep troyble
when therr knowledge was tested by Mother Nature. Documentation
of the successful completion of a field experience, in this instance.
might prove to be a more reliable measure than other forms of ex-
aminat:on—and so with many courses and programs in the curmicu-
lum. The benefit of actual experience can be central to education In
sum. the diploma should reflect more than academic competency: it

_ suchas meturity. dependability. and the 2bity to work constructively

21$n must encompass the personal growth and’ developmient of the

student. ) .- ‘

The tradit:onal credit system has the advantage of flexbility. course
by course. as well as ease of documentation. Educationally. it also
accommodates individual interests. The disadvantage of the credit
system centers around the problem of inconsistent standards. Quality
may bear fittle relationship school by school. - )

A second approach to verification. that of competency measures.
allows for specific examination of skills. It also has the advantage of
requining careful thought about the course cbjectives and of the com

petencies 1o be measured. This approach can bring a certain honesty

20
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to the diploma It can define precise expectatons and report to
parents. the school, and the putlic whether o1 not these expectations

havebeen atta’ned.

The use of competency measures for graduaton sugcests some

posstle positive and negative cutcomes.
Possible Posittve Outcomes:

e The question. ~What 15 a tugh schocl education?” must be

squarely faced.
The statements regiiired for each course will 1kely resultin care
fully orgenized teaching end cerefully desgred sequential
leaming.
L]

low leamers and underachievers will likely receive direct and
immediate a2ttention.
Courses of study will lkely be revised to correct identified de
ficences.
Subjects leading to the dew,opmem of competences will recenve
2dditional emphasis.

iternatives and options nct requiring a!tenda':ce in class will
Iikely be brgadered. - -
The senior year may gain more holding power Lecause of a new
focus upon requirements and options.
The community will know the minimum performance required in
specific subject areas for the diploma.

Possible Negative Outcomes:
» Confus:on over the meaning of a high school diploma will con

tinue if each district identifies 1ts cwn level of competencies and
performance indicators.

The emphasis on pragmatic and practical competencies may
result in erosion of liberal education.

The emphasis un measurable cutcomes could result in Jess atten

tion to sutcomes which are difficult to measure.

The record keeping system could become burdensome to
teachers and administrators. . )

The conflict between “humaneness™ and “accountability™ may be
intensified as critena are established and clarified.

Community disagreement may arise over the nature and diffi
culty-of competencies.

Dropouts could increase depending upon the level of the min
imum competencies.




e Fxpectatioms for anéxi'prored product could exceed actuel per
formance.

Some schools have caut:oned cbout developing ambitious iists of :
competences. Keeping account of large numbers of competencies
may become burdensome. A point of view has develcped. therefore.
that if competency measures are used. they should focus upon the
“more fundamental skills. The greater the applicatinn of the skill, the
more valuable it will prove to the graduate. Thus. one criterion applied
to determmne the inclusion or exclusion of competercies as graduation
requirements should be useblity in iffe. The diploma should
not be submerged in a sea of specific competencies difficult to 2pply

. and burdensome o evaluate. Rather. generalized competencies
should feceive prionty.

- Some educators believe that qualification for the high school
diploma should include verification by course and by competency
The use of both approaches. they feel. would strengthen the measure-
ment process and add authenticity to the diploma. Competency meas-
ures would be used to evaluate skill proficiency: credits would be used
to document completion of courses and programs. Together. it is
argued. they make the evaluation picture complete. -

§

Graduation Requirements

A new awareness exists that graduation requirements should reflect
in some way the public’s minimum expectations for secondary educe-
sion. Whatever constitutes the diploma affects the curriculurh Require- A ,
ments for graduation become. in part. standards for learning: they ) |
shape the outcome of schooling. :

The NASSP Task Force on-Graduation Requirements holds that
the cntena for a high:schoo} diploma should be distinctive. represent
;ng,an.accomplishmer‘]ﬂndgp‘ejld_gﬂ_f‘Of other factors. It must stand on
its own ments. A diplomia should not neessarily mean that the holder
1s prepared for a job. states the task force, nor should it particularly
signify that the holder is ready for college. Rather, the diploma should
certify that the graduate possesses the baseline skills and knowledge
essential to an effective adult citizenship.

“ Expanding upon this viewpoint. the task force believes that effective
adult citizenship involves some degree of self sufficiency The diploma,
therefore, should signify shat the holder possesses the skills to acquire
the informotion necessary o be a citizen and a worker. The graduate
should be a person prepared to learn on his own. an educationally 15
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u.dependent being pussessing a set of basi competences allowing for
Iife to be pursued in an informed 2nd productive manrner.

Continuirg ths argument. the NASSP task force recommends that
graduates be competent in the basic skills ot d fevel sufficient to lecn
s0ob specifcot:ons or to pursue the requarements to enter postsecord
ar, education. The graduate. having acquired the shills to learsy in
€ependently. then becomes free to direct himself as interests and cir
cumstances dictate. He will have reached the “takeoif point” in 2duca
tion. casting away dependency and allowing for 2an autonomous
pursuit of choices which fie ahead.

Finally, the task force proposes that the graduate should 2lso be
sufficiently hnowledgeable about democratic processes and exper.
enced in group discussion so as to be an mformed voter, capable of
functioning in the local community. The ena .ng skills which allow a
person to pariicipate in sociefy are not onlfcocmma. but sodial as
well
* The diploma requirements. according to the task force. should.
therefore. include these verified attribui.s of the graduates:

s an ability to read, write. and compute with specified proficiency,

® an acquaintanceship with tHe American experience, to include an

understanding of the process and structure of democratic gov
emance: .

¢ the successful completion of a series of courses and,’or planned

experiences. some of which involve a group setting.

Concerning the question of the verification of these requirements.
the NASSP task force believes in using two specific approaches.

1. To be verified by competency measures: ' )

A. Functional literacy in reading, writing, and speaking.

B. Ability to compute, including decimals and percentages.

C.Knowledge of the history and culture of the United States,
to include the concepts and processes of democratic gov-
emance.

Functional literacy concerns the performance of tasks representa

‘tiveof adulthood. Thesetasks.nclude the ability to locate information,

to summarize paragraphs. to interpret maps and tables, to foliow —
written instructions, to-understand basic manuals (e.g.. for the driver’s
ficense). and to corroborate written information. )

Ability to compute inciudes an application of the appropriate opera
tion to problems as well as an understanding of the computational
process itself.

Knowledge of the American experience focuses upon the central
political, economic, and social events of the nation as well as under
standing the precepts of democracy and its processes in action.




{1 To be verified by units or credits
A. Successiul comp!ehan of credits or units equal to 2 regular
. student course Joad extending through the first semester of
the senior vear. )

B. Sufficent attendance in courses and programs to gain fully
the educational and social benefits of graup situations.

The number of units required for graduation should be sufficent to
ensure a thorough education. yet not be so large or inflexible as to
precludeearly graduation should that be the desire of students and
thexr families. The number of units required should also not be so large

) as {o prevent the graduatxon with their class of students who have

_ falled cne o1 two courses. Thus, the requirements should be some

T swhat less than a regular student course load carried through the
second semester of the senior vear. .

According to the NASSP task force. attendance in educanonal
settings s an imporiz.t component of learning for youth. Good at
tendarce benefits youth academically as well as socially, it is argued
Group learning dsststs students to communicate. to work together, to

.gain perspectives. and to accept responsibility.— all imporiant com
ponents of aduhhood Also, good attendance at work is expected
and rewarded in the adult world. A habit of consistency. therefore. is
abeneficial behavior for youth in the long run, the task force asserts.

The task force on graduation requirements also recommended the
use of certificates of competency. These certificates would be awarded
to all students whether or not the requirements of the diploma are .
met. Every student who leaves school. whether by graduation, by,

“stopout.” or by “dropout.” would receive a certificate indicating a
specific level of competency in the four reguired areas of reading.
wnting, mathematics, and American civilization. For some “students |

+ the.certificate would indicate achievement well into the college level
“For other students the certificate might indicate achievement at the
fourth or fifth grade level. 2 -

For the nongraduate these certificates would be seen as an interim .
record of progress. By receiving something upori leaving school,
rather than- nothing. it was felt the student might be encouraged tore .

——- " tumto ¢omplete his education.

-
-

. Two Central Concerns

4

The curmrent interest in competency tests as graduation requirements
comes face to face with two central problems, one primarily admint
strative and one essentially philosophical.

17-

. s . -




_ The administrative question involves the grade leve} at which com-
petency tests. if used, should be administered. The schools currealy
using competency tests advise early testing, preferably at the ninth or
tenth-grade level. An early diagnosis”allows students to be given
remedial programs in sufficent time for the requifed proficiencies to
be achieved before the end cf the senior year. A central purpose of
competency tests is to identffy and remediate educational deficiencies
for the benefit of the individua! as well 2s to-assure sodiety of some
minimum competencies. . . -

The second, more philosophical queston concerns the matter of
what happens to students who do not qualify for a competency based
diploma. If a single diploma is issued to all students regard?ess of com
petency level, then the citizens, the students,,and the schools are all
back to the beginning—the diploma “has no meaning.”

To recognize students who have spent four or more years in high
school. but who still lack certain competencies, various suggestions
have been made. These include:

¢ special diplomas
s certificates of competency

¢ diplomas with endorsements certifying-that the student has {or
has not) met specified competencies

s certificztes of attendance. .

Whatever route is selected by schools for the diploma will fikely
draw some complaint because qualifications for the'diploma fall pre
asely between two major requifements of American education’ {1} the
demand for éxcellence. and (2) the demand for equality. .

’
L

Competency Tests in Current Use

A variety of compefency tests are being used by focal school districts
and by cerfzin states. Exainples of test items from a selected number
of tests are presented here for the reader’s information. These items
- are-illustrative. only. they are not definitive. The entire test in each
instance must be reviewed to understand the range of competencies
evaluated. . "

The National Association of Secondarv School Principals wishes to
express its appreciation to the schools and school districts represented
by the test examples. Their cooperation allows the reader to view 2
wide variety of tests in currentuse. - N

Most performance tests are .copyrighted. some by commercial
publishers. Approval {61 the use of any test items in this publication.
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- 1herefor;. must be granted by the school. schoo! district. or publisher
koldingrights.

- -
-

: S Hlustrations of Competency Tests

. Mathematics |

. . Numerical Proficiency. Form F. Penver PublicSchools, Colo.
Math Test. Form Y. St. Paul Open School. Minn. .
Diagnostic Test. Inimaculate Concepnon Academy. Washington,
DC. -
Mathematscs. Graduation Requxremem Competencies. Parkrose
- ' School District. Portland. Ore.” .~ —

5 -

Reading
Functional Literacy Test. Form B. Duval County Schogls, Fla.
Proficency and Review. Test IV. Denver Public Schools, Colo.
Readmg Proficiency Examination. School City of Gary. Ind.

x
> -
-

- Wn!mg L .
Proficiency and Reviews. Test Ill, Language Proficiency, Denver,

Colo. -
" Graduatizn Requirement Competenc:es Form A Parkrose School )

_ . -District, Portland. Ore.
. 7 Proficiency and Review, Test Il. Spelling Proficiency. Denver, Colo

<

"Democratic Process J
Democratic Process Midiimum Competency Test 1. Wes’sxde School s |
S

|

|

J

|

|

T - .. District. Omaha, Neb. L

A )
Art Test. Nebo Scheol sttnct. Spanish Fork, Utah
Art StudyﬁheeL Nebo.School District. Spamsh Fork, Utah’

Music .
Music Test for Junior High School. Nebo Schoo. District. Spamsh

i Fork. Utah L , . )
* . . . I {‘
\

Money Management .

Consumerism. Student Handbook, Westside School District,
Omaha, Neb. . 19
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“Proliciency and Review, Test3: Numecical ?MM, ‘Forra F,"" Denver Public
Schoo’s, Denver, Cdlorade. Reprinted with permission.
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BI2ECTIONS:

'Y

E

This test i dexizned 10 zoeasure your onderstzading
of concepts of 2ridnétic and vour ability 20 perfarm
the frur Zundsmental arithmetical cperations. It is
divided into five paris: addition, mubtraction, 20exs-
inps. =puiltiplication, and divesion.

Scive ez<h problem, oing 211 saratch work in your
25t booklet. Then select your answer from ameag the
&ve 2nswer chosoes Sisted 1o the sight of the probien.
Mark your afswes 0n the answer sheet by blackening
the circle contaizing the Setter that 3dentifes your
choice. If you decide that the correct solstion 35 not
listed, mdicate the £fth choice, “None” as your
answer. Look 2t Sample A below.

Semple A AdAition Sample B: Dizasion

A 200 F 1
- T400 «8 300 G 9
- 200 C 600 5 50 H 12
.;) J 100

y aw

\one K Nore

g8

gx:SxmpieA.xhewisSOG.Manuezppus X
« in the fist to the sight of the problem, and 35 identiSed
by the letter. C. On the front & your ansier-sheet
znder the heading “Test I: Nomerical Proficency.™

youwill ind a box labeled ~Samples.™ contsinfng rows § | -

A and B. In ron"A. the circle containing the letter C
tag been Blackened. .

sheet in row B in the box labeled ~Samples.™

In Sumnle B, the answer is 10, This answer oes not
appear in she Iist 10 the ripht of the problem: therefore,
“None™ is the correct choice. It is identifed by the
letter K. On your answer sheet you should have
Lizckened 1he crcle containing the letter K in the row
for Semple B. - .
When you 2¢r 161d 10 begin work. tur to page § 2nd
start the problems in addition. The answer 10 the £oxt
problem should be marked in row 1 of the column
labeled ~Addition™ on your 2nswer sheet.

«

Now xork Sample 8. Mark yo;:r:nneon theanswer ]

*

.

.
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; .
I > Werk the fullowsmg problems an SUETHACTION. Reduot fractions Lo Joxest 2exma.
b
14 —_——— e
* : i
X i ;
« |
1y 11 Sciraa A1zt | 16 . F 4093
! i
g - B 141 a2
o4 ;g_:’ co2 | G <095
:t D 241 ; L - 1953 « H 1103
é‘ £ Noze % 3 4192
) i z K XNone
! -
! . {
“ 12 Subtract: FE 454 | v
. o ¢ 463 | 17 A 1242 .
' ™ o ose .. - DIE
H K None D 3816
i‘ - - i E None ¢
< e A $286 i 18 Schbimact: F 3 ) :
<’ B Q.?,! - - .
A = G 12
S1550 - $1224 C-$376 | - ) !
. Ds3ss o235 . HIG ‘ .
e~ . E None I‘ R , 12 3 2! i
;' T ow - L4 _’{. Noae 4
, z . 1 ]
o = S
Subtract: 2 F 449 ‘ i é -
: « ¢ s5a 1 197 Scbimact: A 1br ngin.‘ L
; s G| Bt ||
: N T o imm g :hr- i )
. - - K None == D -h"""’m .
L i., . - . - - E XNoae -
- L . \ :
'd'ﬁ_ ~ - . - i » - . ‘
, | 15_ .Suburact:’ - A $16.01 20 - Subtract: F 2in S
AT B si691 - G3in ~
2 - s208 c s17.01 |- 261 H sin
< ‘3m D $17.91 1£t.9in. J 1fe2in {1
. . E None N .t K Nore.
< Paes : Jooonmmemeans] o
§ hd -
o . 25
FRIC # - ‘
4
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“‘Math Test, Form ¥Y,”* St. Psul Open School, St Paul, Minnesota. Reprinted nlth
pernission.

!

/
{20) ZAugosta érives 3 1/2 miles a day 2d gets ’4m.spz;ganm

cf gascline., mejganmso‘.gasohneoossbeese
wees?

-~

(21) =llen wents to cut shelves £xom 8 feet lengths of beexds. Each

shel€ is 3 1/2 feet long. How any boards will she need to buy
if she plans Lo r2ke 9 shelves?

{Hint: Draw pictures cf the length of the cards.) -

-

{22) wendell %ill pay the lowest price per crce for simflover seeds
1f he buys then at a store which offers:

22 a. 15 oxxes for30¢ o b. 2 poxus for £0¢

|
|
|




3)

v1))

(25)

(25)

gﬂlmcf;aiz:issgpcseﬁmmémsgmfaet
(Gf axplisd coectly). It isscld incalimand =ttt |
cans. 5o T 23 goart cats 2ve meedad o paint
a rom with £ weils 9 feet Righ and 3D feet 1ong?

»

Yo Borroe $15,000.00 at 11% simle interest for coe year.
Tiow much Toney &0 You Tepey the back 2t the exd of a seax?

-

You have a bark balance cf $8.24. You m2ke a deposit of
$23.87. A week later you wrote check for $5.42 and 51.82.
Wt 1as your berk balance then?

azmixz;;SfeetQindaslmga:eneedaifozasetofwi:_ﬂas.
hﬁi&oiﬂzbﬂmﬁgmﬁwmmﬂemw

60 inches {c) 72 irches

(2) 43 inches o)




““Disgnostic Teki—Basic Mathematics,” used by immaculate Conception Academy,
Washingion, DC Copyright Mothvational Development, inc., Sishop, Cslifornia
£3514. Reprinted with permission. 1

teETIL OTETST )

, Facis “atteratics”

Tou Bve MIY S, many TInLIes 1. ~Igle weat v tuom. Tou vy 22 Teur etk
2 ST CRpeT. T TUT ERCWETE LT TRe ATH on < The Tuitt.lamd sifg oF

The whewt, 1D TUTE 7T OIOTT THEM OCIFICTIUL

I. 45 maetens - -
O - e . Taa” N
- "r9 e Tela” «
3 7 . ~ - . .
E 'l - - L F
. - F o+ - - »
- 3y s
- - - -
A} 3
L cau+ EieE = - 4
- % - -
. %
3. PLIT S LD e e L ox d
I1. 73 misutes;
K
£, 3 =-49]1 = Te =T . .
- T Taw . - --;:k\ be ]
. ’ -
8
9. l¥esm T m.te = *3 =
- 2379 - 9
- -
pled]
111. {Scinutes)
1% -
11. ~B7 Tie. 3725 % 1B = 13. 7
X 53 i Lla il

* ERIC

Aruitoxt provided by Eic:




.
.
Ld
’ -
sli- * zallie-
-
U A B -
- €, Ioa To- L Ll T -
- ISR IR AN S oy
-t L
£y
T, L N
L a a . .en “ J 21 _
- LS P
T — - - an
= ’n——ﬁ-'g——,——‘
23) _
PN . oL e
- .. i - - = . Lz _ =
3%
» - . N ;5)
—
-
3 PO T L r LTS ) " 3
iz T ooz o Tt .. E ) 21)
« T PP IR S R e 1\
- |
.. PEET IR S 22y :
: |
. ) -
- |
|
%) .
£ [N e . T
ot 12 v 7.+ 15 vug dozo tweive egoal pirces, Three Fleces gy i
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~ i
o7, Hr3 Dusghl.a SaseSall 17 xme dellar and fortv-three 7 ] ‘
- rerts. Toa gave tne clerz $3.03. Xow cuch change éo |
v get? -
|
L4, In a z31f gase you starzed oot with X golf balls. You i8) . -
jwet 2 358 fuund § sore. Eou zany 440 you end ©p with?

43. Tou wish o zave 3 bcard fence 12 feer long, and 6 feer 493)
%igh. Fow zasy 6 foct boards 4 Inches wide w11l you need?

23, Fes are to uy but dogs for a piesic for thirey pecple. 50)
Zasr person will eat 2 bot dogs. Eov zaay packazes will
you need 1f there aze 1D hot dogs Im cach package?
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“*Mathamatics: Gracdustion Requlrement Competeacies,’ Parkrose School District,
No. 3, Poctland, Oregon, 1575. Reprinted with permission,

- &- -
23. Thr ewmerical eguivalent of one 27. 1f there dre 20 stufients in 3
hundresd thirty twd and two 1035, whaL rricet of 1o [ic-g
hintresits 3s: attended school on the Lay when
15 stofents were present?
2. 132.2 - B
5. 130.% 3
<. agz.oz .3 133 -3‘!
<. nooe of the above 5. 55X ,
i c. 1333%
3F A PECIPE SIVES THE FOLLOVING ==
INZEDIENTS: 4. «one of the adowve
2 cups fiour
1 —;— cips Tuger 2B, £% of 200 is?
1 t35. S3king powder e L1200
. 12 cops mili - f£. 6 )
- 3 cups _ g. 12 ~ed,

&, noneof :begabove
- 4. Doudling the recipe wowid require:
23. 1f tbe weather forecast is » 5%

1 =
€. 23 aps suger = chance for rain, then:
f. 2 icu;i Sugsr 3. rain is not expeited -
3 5. there is sbout a9 equal chance
g. 3 cups suger for either r3in or 00 rdin
h. nooe of the adove €. it will core than Jikely rain

o rone of the above

25. Cutting the recipe in one~half

would require: 39. 1f 3 die {oze dice) is throwm,
the chance of gerting & six is:
*- %c-up e N € about even
7 f. less than even
5. g cwp sugar g. sore than even

: k. none of the above
€. 3 cup sugar

d. none of the sbove 31. 1f 3 student received the following
scores on tests: 85, 92, 37, &%,
and 5, what was the averdge scored

26. 5 13 whst cent of 27 -
8% Per .. g‘;-g
. 2 b. B4
e 3% c. &8
[ g- 4. none of the above
g. 0% .

h., none of the above
26 CONTIRUE ABOVE CORTINUE O NEXT PASE
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32. 1§ 3 free throw shooter’s Maverage™ is 810, then be £akes 3boull .

e. Bovrtof 1D
£, Zowtof 1D
yo 2 ouz of 12
n, sone of zhe above

-

33. Using 1be graph below, deternine the approximste ousber of siudents attending school
in zhe Unized States im 31353z

s, 22.5 meilion Students enrolied
- A sio. of stutents ia T.5. Schools
5. 17.5 =illion Cin nillineg)

€. Z0 =i¥lion i

d. 15 million

25

r——r o
#

3% Using 1be save 5rash, whep Cid
student errollcent Show 2
decreased

e. Setween 154D and 1550
£, Degyeen 323D and 3550
g. berdeen 1950 gnd 1370
h., none of the adorve

1640 1950 1950 3970

35. Using the circle gragh Below, select-the correct responss from the foliowing
statements. .
a. more money is spent on food 35a3 a1l oiher items coadined.
5, nore roney is set asice for savings than is spent on insurance.
€. iz tskes one-fourth of this fanily’s erpenditures to pay for shelter.
4. none of the adove

EI{IIC 34
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**Functional Literacy Test, Form B," and directions frcz= *‘Development of the Duval
County Functional Literacy-Rsading Test and Manual of Directions, Form B,"* Duval

- County, Florida. Reprinted with peemission.
Number 46 ’ . :

O uhch ofthese poges woud you ind the uard “nzusen™
REPEAT GUESTIGN. WAIT IUSECONDS.  + ]
At the bottom of the page o the deftiun of the word “nausea ™ Notwe that the 3

fcrerimeanmos are numbered Listen cerefully 10 thenext question.
— — |

netere 312 nectar
2To 20 oW 30 3 region Dot nxtive. 33 ] A, 0n¢’s 3lre Ifead. 3 Not far zway. 4
fn ke

from
: sedure.’aiche'\ x. 1 The pocrfier quakty § 5 Closcly imitazed, not raal bt very Tke
or qualtics. 25, The xttureal sierl. 2 Kind, § Ak meorzilk. & Direct shart: as, the seores
wars, of type, x5, things o this acture { w2 —Frp. Near 20 oc*by: cdoxe 20 o
3 Glunco o dipositios, ana meagd gea- | wpon. —z. Todawoaras tosesrhome.
cous moture 4 The zivsical monerse; an, Mﬁmhlhf-ﬂ.’ﬂ\d}cd
the waudy <f soiure. 5 Lade, the werkings ol § €8 Close xt ©and; nexr.

2. - © o

.

mn‘blc, ° - _ 36 - noise %

nhbh" 3.ed 1 ﬁmrkmdﬁghtn ngg:g!ymiu '_d-m"-’;ﬁsﬂ-@u. A -

- &-&lm&m w.skuly Ggnd explowve, which’ . -
. O:nck nndexmdxz: Scurning; guick- dmz::igz;dc . - . - & .

» . . - M

- - — rr -
- 4 hd

- - 1

‘northwest 318 notify

northawest Vocthlwess\ & 1 The diec- [ notch Vnid\x 1 A Valabed cutin2a | .
tion EaYway beinconnorthanduest 2 The | odpeor surface. anxk. 2 Anavow passbe-
aortdreest part of repon —cdf 1 O o | tween two moumtans. 3 A degree. a step:
selating to1benorthwest 2 Fromthenorth- | 2 pez. as. 2o tom up the volume of the radio
west. 3 Toward the nortbwest —oé&r. To- | aeack —z. Tocrtor ke notcbes in. -

%6. A. 312
B. 316 - -
€. 318

Number47 57- A1

DaU SR (n8:hs o nd/sE), 1the feeking’ 8. -
£E21 oo is abovt 19 vort. 2 sezsackocss. -
3 exzreme disgarst; Datheog. o C. 3

If you read drrectasns on a mediane buttle that »a:d “take for nauseo™ which of the
mesr:ngs would epply?

REPEAT QUESTION JAIT UNTIL ALL STUDENTS HAVE MARKED THEIR AN :
28 SYWER SHEET

ERIC




Number $0

- . Wkat number do you dizl .:u contact Yhe Powe Deporiment i on mergency fyou
lrem focksone?
REPEAT QUESTION. FJAIT UNTIL ALL STUTENTSHAVE MARKED THER AN
SWERSHEET -
Jacksonyille ©Orange Park E T Middieburg » iy
- Fire » .
- 633-2211 26¢3737 | 2864233 | 2828501 RS

» Pelice”

~ Eemerguncy Only P
- . 6334111 | 2684221
Arformoron
633.4202 26£9612 2654751 2648512 _{-

Ambulance

M.edius] Umorgoucy -
3 633-2211 6332231 32211 | 6337211
Emsrgency Ambulance
633-2211 &3322n 6332211 6337211 .
. I .
S A B * * “flends highway gotrol emc?g)ency enly 355-9981
M ~ . »d -

- - B = X
m {Federal Bufesu of: lnvuﬁgtliol}" i 355-1401

. %%7 - U. S. Secret Service - ; 791-2777 -

other poison control center . 339-7751
important child ebuse registry 725-8388
numbers  crisis ond svicide intervention  334-6488 -

Florida Put "¢ Service Commission
Locol Offsc. 384-3451 z

Consumer Services 3
Tollchassee (Toll Free) 1-800-342-3552 N

0
I = —

~ X on_e((‘"h’ your doctor’s numbers here)

633-4111
633-4202
633-2211
791-2777




**Proficlency and Review, Test IV: Reading Proficlency, Form F,” Denver Public
Schools, Denver, Colorado. Reprintsd with psrmission. -

s -~ =

"

TEST IV: READING PROFICIENCY A ‘

< e, -~ . -

This text 35 designed 10 measuie yorr-undenitanding of reading passapes
and your knowldpe of word meaning. It is divided into two sections:
seading comprehension and vocabulary., . -
Directions and sumple items for the seading comprehiension section ase
on this pege. The directions 203 a sxnple sten for the vocabulary section
. immedistely precede the socabulary tesd fems When you reach the
Tocabulary section, read the directions and sxmpie iters; then continue
working. .- * )
= - -
DIRECTIDNS: READING COMPREHENSION SECTION <. -
. The reading comprebension section containg three short reading passiges.
Each paseage 35 follon ed by eight test items. Each ted item isa statement
about the preceding reading passare. After you have read the estire pas-
) sage, stody exch test itegn 2nd mark your answer sheet acoording 10 the
. followipg key. . - . .
KEY. On your anraer sheet, blacken the circle-containing the letter
. A Hthe ides stated in the u-.ftitcm w5 in AGREEMENT with
. the contents of the reading pessage;
p———— D of tife sdea stated 10 the test item is in DISAGREEMENT
»ith the contents of the « "-,,, £es
N if the idea in the est item i NEITHER STATED NOR
SUGGESTED in the reeding passage.
mfoﬂoningsmpksmbawdonlhgragingmuainmmmding -
paragrzphe.
SAWPLE ITEMS: Sample A The voabulary section contains 26 items. .

Szmple B You are directed 1o read the entire pessage before
working the items in the reading comprehension section.

-

The idea in Sample A is NEITHER STATED,NOR SUGGESTED®
1n the preceding paragraphs; therefore, the answer is N. On the back of
ygr answer sheet under the heading ~“Test IV: Reading Proficency.”
younill ind a }»gbbde&“&mp!cs." containing rows A and B. In row

;-_memmhw.
T Now select your answer for Sample B and mark it on the answer sheet

in row  in the box labeled “Samples.”
In Sample B. the idea is in AGREEMENT “with the preceding para-

graphs, therefore. the answer is A. On your answer sheet you should have
blackened the circle containing the letter A in-the row for Sample B.

d When you are told to begin work, turn the page and stast reading the
first pasiage. The answer to the first item should be marked 1n row 151
in the comprehension sectian on your answer sheet.

&

~ 30 P9 © 0O/NOT TURN THIS PAGE UNTIL TOLD 70 50 S0




» Read the folowing artice carefully. Then work Items 167 through 176

.
rd

KEEP US. YOUTH FIT

. WASHINGTON, D). .—Alarmed Jest thes
- turp mnto s nation of mesklings, the President
sent 2 mersage 10 every schoal admunistrator
sayingahy it 18 urgent that esch stodent be
physsally St
This was followed by 2 seoond messege,
foing to 333000 schools. showiop bow this
- smay be aoconplsbed. In his message to
school admrestrators, the Presdent said:
=Although 1oday’s young people are fun.
damentaly bealthser than the youth of any
prevaous peneration. ibe majority have oot
developid stronr. agile bodies, The softening
prooess of cavilizatson continuess to cary on
- its persatent erasion.”
The Xackofl of the physcal fitness dnve
e in 30 executive onder calling for a
mumumum of 15 minutes of vigorous activity
each day 1n each school mn the country.

. Severa] studies show that American youth *

¢ Jdo worse on Smple tests than youngstess of

-

other natsons. Samyples. One test, which 573
per oent of the USS. youngsters Sunked, w2¢
Ziven 1o, a similar gronpin ltaly and Aystria
“Toe Europeans had only 83 per cent foilure
And «n seven different tests given W boys
and girls in the 10 10 17 age bracket, British
girls ran zhead of American girls 7-0, while
Eritish boyswon by 6-1. The U.S. boys were
superior only in “arm power.”

Nt orly are today’s Americxa youngsters
bchind;wnmasofoxbamnuia.tbey'fc
1ot so sturdy as their fathers were. Spring-
£fiedd College has been giving tests periodically
since the 1920°s, and giztiona) averages were
estzblished on the hasis of these tests
Recently. not ope school measured up to the
national averages. -

Studies also show that 72 per cent of the
mation’s achools have inadequate physical
education programs.

»

. KEY: On your 2newer sheet, blacken the circle containing the letter

A if the dea stated in the test ite is in AGREEMENT with the contents of the
- . reading pamsge; . .
D if the ides stated in the &atitan is in DISAGREEMENT with the contents of
the resding pess2ge; ] -
N i the 3dex in the test itera js NEITHER STATED NOR SUGGESTEF? in the
reading pasage. ’ .
167 The propused physical fitness pro- 171 On physdal'ﬁux:st tests, U.S. youth
gr2m requires a minimum of one were compared with youth in all
hour’s exercise during each school European nations except Italy and |
day. Austria. -
168 FEuropean chiidren do befler on bt 193 v loxe
ness tests than Amernscan youth. {”;;;t:s;hn Ezﬁs;ﬁ“ wer than US.
169, .1exs than 10 per cent of 2 of - I . .
Europen chi!l:rrcn failed mg‘rt;u ‘t'es: 173 The “softness™ of today’s youth is
which was flunked by aver half of the g:f,";z::buﬂ:a;i m:dbﬁhgmgzy
mencan § , hamburgers, 2 -
Amencan youngHess. . - meal snacks.
170 Europesn youth develop ph ‘sical .
#xills not at school. kut from hard 174 Fathers of today's Amesican youth
work. - sere sturdier than their children are.
60 0N TO THE NEXT PASE
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“’High Schoo! Reading Proﬁi:ltncy_Examinttion." specifically designed for the
School City of Gary, Indiana, by Weslinghouse Leaming Corporation, 1974. Re-
printed with permission.

LS

™

22. Rezad thig statenent:

- Wocen should have the zight 2o be educated 2o their £211
. potenatfal along with: ren.
"If 2 persco expressed this view, whick ideas below would ke or she
nost likely believe? -

S e x. A wo=an’s place is in the heme.
- < 2. Wexmen should refuse to 20 any housework.

3. 1If women &9 the same woIk as men, they should receive

equal pay. . -
4. Wczmen should make 211 of the izportant world decisions.

> 5. %omen and men should share household tasks.
- 6. It waz a mistake to give wcmen the right to vote.
{A) acxbers 1 and s
{2) nuzbers,249nd 4 "
g {C) nuzbers 3 and 5
{D) nugbers §and S
. - j R

33. Fellow the directicns below to design a border. Use scratch
paper -to draw the border.
© {1) You will use sguares, circleés, and triangles to maxe
your border. _
* {2) .Draw five scuares, four circles, and three triangles
o in a straight line. . -
-{3) Erase évery thizd Zigure and, replace it with a circle.
{9) §gStarting wit® the second figure in your line, erase it
every secczd figure £roa then on.
(5) =zt a triangle in the firs:t two expty spaces.
{6) Put’xz square in tke next expty space. ]
- (7) Put a cizcle in the next three ezpty spaces.
8) ‘Ezase all but the first eight figures.
E
- *

whicl] border iocks like yours? -

Ty gooadOgoan .
(= ODAAQDOD
tep JAOAOOOO

oh AD0OOAAD |

‘

/

DO NOT CONTINUE
UNTIL TOLD TO DO SO.
a




Aruitoxt provided by Eic:

211 tre students in Leslie’s ninth-grzde class tock =
<o Chicago.
visiced =%
e lmch tize, &
cafeteria 2t NMarshall Tield's.

_ consumed? A

Read the following paregragh carefully.

A s?ec:.al tus was chartezed for the trip.
he Aqua izn, the ?la..e.a'i:::, and the Lancelz Park Zoo.
the thirty-two niznth graders £iled into the

¥tat 2 lot of hacduzgers vere

After reading the paragrzaph sbove, vhich of the following
statecents conld you co::e:tly 2ssuze? o

(A)
{
(
{

v Ow
L] -,

fesiie ook 2 trip to Chicaco.

The Planetarirn was the most az;c;able pazt of t!ae

The bus driver was nmervous about ériving :hi:"y-
ninth g-zdess.

They ail ate lunch at oze o'clock.

*
tzipl

38, Use the char t below to answer the following guestion.
> - - S§32c CF HIGH SCHOOL GRADUA I.-G
CLASSES Cr-DUBOIS HIGH SCHOOL
- - I ) . f
| | | - -
1972 .
Tk VA il i e -3 - . -
- . 1. =sovs.
1573 - %k 73 B T e W . BN c-ils 1
1974 | |
s ., Vs ik . “
i1 1 ] - - |
. 25 50 75 100 125 150 175 200 225 250 |
- LI
s -t K
How many girls were in the graduating class of 12732
(a) 200 i . ..
(B) 100~ . R
. (c) 15 — ’
(D) 125 - .
t 4
-
.. . |
‘ 17. "33 ‘
’ |
2 |
o .
IC 40 | )
7 -
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&7. Zook cazefolly ~¢ the zpplication form below.

FLESE TTPE OR PEMNY 305 ik,
- (T oncll is aut assprab's)
' TACAR 0al M3 TF 34 W aSIPDET DF ¢ CLLSL Do 7
. PASSPIRT APPLICATION T e D D Etom )
- N Lgelrgte A W TS ”
BP0 E R SNA St I3
‘ T 3L COVPLLTES $Y ot APSI oreevs
» et mowt e Lt e -

' °§t==F,’£ﬁ Qﬂlé Thomas P, #
1 SLRDE: 5 20 AR Jiara, B Gy B 3 1w Tasatvoet & SUN T - 20wt ! S&J;u, fu:

« [erarms pasguukly as pessidle.
-Mng §a.c¥ T _Stesoles ’
¥ CocyShegles

; g L ! "”QL y‘d"mm:'cm .
ot ot oo Cake D e ERHLSDD M £EL EIZO_

) Lelg pr gXin ’Jl"m.r-..:—-—'——-m
’ ﬁl D-l .73 43 ’ Lilvackee, Wise »sim —
Khich lize o’ the appl..: icn form is completed correctly? .
A (A) Line1 ,
{8 } Lize 3 -
<) Linc 5 .
‘o «D) Zine 6 - -
&8. what mistake did this perscn mzke in coopleting this sassport
2pplicaticn?

(2 ) Ee-did not type the informati

_{3) Eedid no" gn'e his bizthdate co::ectly.
{C) EBedid = 1is¢ his complite phone nucber.
{D} =e wzc*e.in space intended Zor office use only.

&S, Read the following pazagragh. -

) . The three-year-old boy had diceppeared in tke woods. <The R
2en searched the woods 211 night long. If anyoze found the .
child, he was to fire three shots ianto the air. 7The boy's - .
mother gat in the cabin waiting for news. Zarly in the poraing,

somecne fired three shots. f%he child had Deen found, az”vep .
under a bush. -~ . . i

Which cne of tke follriing phrases shows EFFZC”

{ A ) the boy had disappezred in the woods

. (3 ) the ~cn searched the woods all aight long
(C ) if anycne found the child
(D the boy wes three yszre old

b

. 34 21.
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“:Proficisncy and Review, Test til: Langusge Proficisncy, Form F,”” Derrer Public
Schools, Denver, Coloraso. Reprinted with permission.

*

——————— 3

~ - -
{ Tios 2est 25 deapond 20 mexsure pour Alully Lo soce
wgoize orrecsly wTiten Englads Thereare three 2ypes
of errors m s el eTToE 30 sumcisation, cagutal.
azstson, zod grammsr. For shis fest, an “2rror 3o
penciyaton” means that X punctesion mark ks been
1t out or ancarnecty used. An “ervoran cagotalieston
zneans that a cagnts] Riter Bas beea left gt - in. .
correctly used. An ~error in grxnmer -6 errors
in:mdusuesaaﬂas.mmgmﬁdm
7 KS: There are two scleciions 2 the text. Each Ime of the
: GIRECTIONS ~scdections a3 srmbered and reresents vne feRt item. § 1
« = Ibe wirds 10 20 em are ususlly part of 2 segtence o
—— s‘!xkb!»;émm:;:rm}ouﬁfzxcumd:m:h&um -
Study each ine, Keoping the whale sentepoe i mond,
detide wbether the e 35 correct of fommns one of 17
1he errors Jisted 20 the key beon. -
KEY. ¥ emoran PUNCTUATION
C  ermorm CAPITALIZATION ”

; emrorin GRAMMAR |
N X0 ERROR ( .
-
\

Look 31 the s-mple stems. ’ ’ .
. SAMPLE ITEMS: s Many didn’t wonk nor

_ /
TEST Ill: LANGUAGE PROFICIENCY - o
}

. ) . .
| Sumple B ice cream. Hen sisker did.

|

|

In Sample A, “didn’t want 00 ™ 2530 €0 i £TEOMAL. R 4

ThereforeT; 18 the carrect answer. On ibe back of yaur * |

- answer shoct under thes BHine “Tet 11, Languape | |

Profimency ™ you will £ind 2 box labeled ~Samiples” |, |

) contaning roxws A and B. In rox A, the crcde coa- |

. tauning 1he Yter &5 his berh Siackencd. |

=l
Kow select vour answer for Sample B and mark 3t 1
_nn the am= ¢ sheed in sow Bin the box labeled
ekl P‘ﬁ.—

: Thee are no ey in Sample B therefore. the correct

‘ ansner 15 N (Ja your answer sheet yoa shocid have
{
§

T b A

ackensd the ande contaning the letterN in the row
for Sumple 12

"When you are 1old ¢ begin work, tum the page snd
312 the language ~ems. The aneaer to the first stem
should be marked 10 rom 1491 on your answer sheet

—————— = e m — - ———

2
S Pye3 f oo wor naw s pasE NTA-TOR TO D0 SO] 45
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gr_.____..“ HEY: P eroran PUNCTUATION 7
'
}
L
i

erree 1 CAPITALIZATION - ‘
i
4

Annm

ervar in GRAMMAR
X0 ERRGR - !

MO ffé HELEG -
101 Tod o and fim met me ofier the game, T _
. 102 ond we werd i the tiu.g e [on 1odas.
13 (hile we was thene, Ofize and Sardra
108 came in and 2¢t down ot our folfe _
165 Candnn aibed, "Can hen and me have o nide home?”
106 ff s0id that off Jidnt mind, 2 wugh Jhad veyy fttle gos. §
107 (s Ted paid, he whitpered, Cm-’r gou hefp onthun?" ‘-
108 f) gaie him aim my fark ity conts. Ujewaﬂmout P
mswoi:ooivaﬁmgwagmmz_ Candna wanted fo 1ee X
110 i the jeflenon high achoof bus was 2tith ot X
- 111 school gz.e uwziari 1y teare her undle, Jdleﬂ;.m;.
11z boseboll) coach, about foving the game 5]

r——— o~ o -y

s e e

o

113 wos woried about gasofine. We pased ;
115 behind the 2choof bun” The team was |
115 leaving the gum. "Hi, unde safeh.” Candva O [

16 cafled. "J'n a0y oun teom winned 1o eo.’ifg.' My

117 Smith be came osen b the can 'U}iﬂlgm{ ‘
1us swean o that, he 20id. - The teom langhed. - . 2

i 119 "We might have won & oun stan playen had pavied |

10 his amenicon hizhy,” Mr. Cmith said. ’ l

36 s 45 | 65 o 70 7z MexT Pas]




e o e ———

ervor 20 PUNCTUATION

' A}
*
» I
!
!
I
|
>
;| .
mase
e erd

e an CATITALIZATION
H wrror an GRARVMAR o
N1 ERTCR Ny )
" i1 Theleom gton e B,
122 131 3;’%)5 wement Loy, Te 3?.4.“5
123 wene greking i b them s Jellevion
« P W)
12¢ gugs neaf datdke. 45l duove Hhe gy o

3 47 Z, g’!- !, "t 7
mahmgiimgﬁq?muamﬁhgm,

-

126 Wlhen the vnn non o o g &y the noberds

Py ;
127 Mosom 1 was cloee, < phodt :

128 and welbed bome. (4 wnin't Lo, bub @ decided
-
128 ¥ ke Less camelessen in the %.:’u.a. of) Lhed

120 aiding asurh betten than walking, awen 2 %aur Hocks.

~ ~ ¥

|

| *i
]

Page 5 {ocnnsmims] 37
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“Writing: Gradustion Requirsment Competencies, Form A,”” Parkrose School Dis-
trict, No. 3, Portiand, Oregon, 1975. Reprinted with permission.

2.

{6) J3ean had 3 Gental appointment Oo aonday = ~:ng 3t Ter ©°€lo. .. 1J) while sbe
w33 £riving 20 the dentists offite, & €ar ran 3 1r27fic Llight ang haz the side of

her autoncbile. 13) Fortumeteiy even though her car wis wrecked Jean suffered mo
injuries. 2) A sax. » _alled, 3nd she continued 1o the office for her appointment.
{10) As Jean estered the mBiting roow. 1he nurse exclaimed, whsl happened 20 you?

&, wha: is incorrect ia 1ine {6)2

8) m=othiny - the sentenze is correct

) *aonlsy' should be cspizalized

) qQuotstion marks sre meeded for one phrasc -
&) ending pumctustion is incorrect -

7- ¥haz change should be made ia line {7)7

3) & coma is needed after =Lrivinge

5} aa apostrophe is metded in Sne word

<€) 2 commd is needed after »light -
d) eading punctustion is Incorrect

8. yhat correction is needed in line {8)7

3) none - the sentente is correct as written

t) eading punctustion shoold S an exclamation point

<) conamas should be inserted after mfortunately and *wreckes”
d) quotstion mirks are nceded for one phrase

9. What change sbould be cade in line (9)2

3) -*office” should be capitalized

5} enfing punctustion should be an exclaration point

€) 3 comms should be inserted after »eoncinuedt

<) none - the sentence is correct s sritten %

10. What punctuation i3 aissing in line {10)7

-
3) noce - the sentence is correct as written
) an exclecation point is neceded after "ixclaioed! -
~; <2 ending punctustion iz jncorrect
<) quotation merks are needed for ooe phrase

CONTINJE O KEXT PAGE 4 r .
J




E

{i5) Xext, the family traveled througt Deveds and crossed Boulder <am into
Arizons. {17) Orivipg morth ovs of Fl1az:1a¢f, they Ipprosched Grand Canyoo
Mational Park from the south side. {18) They 3greed that Seeing this deep

Conyon cut by the Lolorado River wes ooe of the highlights of the trip. (15} Tben
the faxily took the highwey throvgh four corners, » Stall park where the Seunfaries
of Utsh, Colorado, Arizona, and Sre Mexico meez. {20) Shortly thereafier they
entered MNess Verde 3 rugged high plateds region ot by several cazyons which coctala
preqistoric Indian dwellings.

35. Mhat errbr shoxld be corrected in Yine {i5)2

2} ™fanilyt should be capizalized
) Inserz 3 coma after *famiiy
) ™lasit should be capitalizes

4) endlog punctuation is incorrect

17. Wtar change is regquired in line (17)7

3) 2 comra shousld follow *ncreh®

5) the cos following »Flagstefs 15 oot oeeded
<) *south side* should Se capizelized

d} nooe — the seateace IS written correctly

18. What correction should be made in line {i8)7

3) =lanyor' should no: be capitelized

) @ coama should follow ¥25reed

<€) qwtation marks belong Sefore Maceiag* and after “trip
é) none - the sentence is written correctiy

19. What correction should Se made in Yine {19)7 ~y
F - -
3) rerove the coms following *corners™
8) *four corners™ should be capitalized
) 2 commd should follow ~park! R
d) ending sunctuation should be changed
20. What is needed to correct line {20)7
a) an apostrophe is missing in one word
5) - insert 3 comma after "Verde"

c) *prehistoric® should be capitalized
d) ending punctuation should be changed

s1C? 39
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**Proficiency and Rerview. Test 1i: Spelling Proficiency Foan F.” Deaver Puiiic
Schools, Benrer, Colorado. Reprinted with pasmission.

TEST Il- SPELLING PROFICIENCY ‘ '

: z This test will messure pour xhity L0 recogsite ©or-
M rectiy wpelled words
DIRECTIONS: Each ntem in this 2652 vootains four words and the

werd "NXONES™ Each word and the ward “NOXNE™
xe:&d:ﬁedby;idiea’&xem If 3ou think
2 word 15 aeepeled, blacken the circde on your anseer
sheet contaimng the 3etter that idestifies thet wond.
1fvou thinkall the wards are spelied correctly blscken

1he cance containing the Jetter that identifes S ONE™ ..
i Lok »t Sxxmple A below.
SANPLE ITEN.S: Szmgle A Surple B
A brain -~ F enemy
. B zypense G ffalt
¢ grammat H nepah
2 D mrjtg 3 scfeman
£ WCNC X NONE -

In Samgle A. =11 1the words are sptiled correctly.

Therefore, the answer is “NONE.™ identified by the

Setter E. On the back of your answer sheet under the

. « heading “Test 11: Speling ProScieacy,” you will ind u
- ’ N ~y? box isbeled “Samples” cootaining rows A 20d B.
In row A, the circde contaning the detter E has been
5 blackened. .
- Now select your answer for Sample B and mark it on
the answer sheet in row B in the box labeled ~Samples.™

1n Sasnple E. the second word is miscpelled. This word

ix idectified by the letter G. On your answer sheet you
. should have blackened the crcle containing the etter

G in the row for Sxmple B.

Vhen you are told to begin work, turn the page and

start the spelling items. The answer to the £r5t item -
should be marked in row 51 on yoor answer sheet.

40 Paps Tl DO NOT TUAM TS PASE UNTRL TOLD TO 00 SO
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52

Page 12

Moo a v >

W oW om A

(v I B v T - B

A L a .

Rewpnpen

ey
yuened
ficerse

NCNE

hals

shuiggle
o

explain

NCNE

sbietch
NOKRE -

57

o o w > n W« am M w o w »

N W« m O m

» Do these e e same wry you Gd the Sample 1tems.

expect 59
signaf

chooe

derrw.az.g

NONE

ozt 61
thirdeen
whispor
bicycle

KOKE

[y

vision 62
giont
ceose
mufe

NCHE

43

A jeﬂou:.

_ 8 nalionaf

¢ xeofize
D m‘ginaﬂ

E NOKE .

F pupl
G koot
u ditcuss
J weight
K NCX
A puvide
B fissened
c benelit
D neglect
£ NCKE

ground

F
G
H diteate
J
K

08 5 5 W SO Sl
- T e AT e
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“‘Dsmocratic Process Minimum Competsncy Test 1, Wesiside High School, Oma-
ks, Nebraska. Reprinted with permission.

ITENT XXZ ACCITTED

ANIS0R ST T ACCTITED
COMSELIR BT DNSTICTIR STEATTE
- DCAATIC PROCESS MI¥DIM CROETTNCY TZST I

Zee? sach cf ke Zollcwizg m.;u-mhd.hhﬂnzmt sitzetien wozld
merzlly Yo Zomm2 1n g Lemocratic soclety.

'u! the u{omttr?rouaod to meke your deciszics S8 In the statece=t 12self—
do act sttewpt tn 223 icformetiom of Yout cwn 2o these siztements. ¥o will €efize
t You gre oot 7 the zest. 2face 30 X 13 the colum merkad
Bpyld expect Sepide those statements shich you would expect to £4a4 in ¢ Lemocratic
seciety sod 80 X 1z the columd merked wosld =t erpect Dext Te those strt
yumummteﬁaﬂu-mucwdm. -
oulsd Woald - .
Ixpect e -
Ixpect
£) € ) 1. Ths Prezilect watoes $ %111 pessed by Cooncese.
) € ) 2. Zhe Presifect aboclistes she Suprems Cours.
«) € ) 3. Thbe police bresk izt Jim Jeoe’s homse withoot 8 seerc:
warTast Co £1nd out 1S he has Seen doing goything f1lecsl.
) € ) % A woman sets sentesced 2o il yithort s Trisl.
«) L ) 5. Tte goveromest stozs the pristing of g sevspaper Decsuse (T
criticizes the Frverwens.
[¢ :) € ) 6. Tbs Presilect sppolsts the sext Covernor of Sedreske.
{) € ) 7. The Suprede Coust declares the feeth pesalty wocozstitvtionel.
) € ) 8. Jce Dxcr speaks oot atefzst povermes:al policies Be “‘:i’,},"
«) € ) 9. ¥rs. 3czes 13 2ot allowe? to wnte Seceuse of her Tece.
) € ) 10. The PresiZent fires 8 Sencter frem Sedbreaks.
€-) € ) 11, Ths Police refuse to sug}& srrested zan to phoce bis lavyer.
.« — 1
<) [¢ 3{12. A perssa g srreste? for Sreskins ¢ lew thot 48 Dot written
down.
) € ) 13.Bair2ska reguires thot 1l citizens will belons ¢o the se=ue
relicica,
) € ) 1%, 3ce 3aith 1s tcken before the Coagress to be put o triel for .
mrier. -
€ ) () 15. Fr. Joses 18 £ioed $10,000 for pudlic drmkecsess.

) € ) 15. ¥z. xlith won over helf the vetes 1n the roce for meyor so be
1g the text mayor.

) { ) 17, Xebroskess elect citizees to teprssect thes. o Congless.

) { ) 15. Ts Presieat orZers thet everyooe be in their bomes by 10:Q0
o'cleck sach nieht.

« ) € ) 19. Pecple ere Sarred frem 211 city couscil oeetizes,

42 { ) () 20. Llecticas are beld zesvlerly.

: ‘ 49
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-~3ll

«)

(3]

«)

=emle
Ixpect

"~ o~

”~

”

W W

s

21, Ozly-coe con?ifste 13 ©llcwes-ca the elecsion T2llec. -

22. 3cdn Sedch 18 por 21l T T for affice Tocause o Ares
2zt cake enmh aoory.

23. The Dete 508 2lace for an election ste oot mefe pdlic.
2%. Cczroess decleres That s stete 1ow seed net be edeyel,

2S. The &=y 1s orferes by the Presffest o police the sIreets
<f 8 clity hen o o113 exizts.
o

26. Sebzasis passes o lgw mckiny It 11leral 3~ <rick enler e
1% 42 the stmts cf fove.

27. A city farrishes zhe people wizh secvices such s tzosh
sencrsl, treffic remxletion, soow reeorsl, 208 recd sepsir.

23. The O=zha City Commcil prrbibits cee of 3tuiled suow tives
on Omehs gtreets &5l roals.

29. The City Cownsil sets caile £ sectirn cf the city Zor an
128catrisl site.

30. Tbe City of Fremest, ¥ebreska, Jeclires war ¢ Cr=sls.

31. Mr. Sxith chocses ot To ¥cre in the Presifeatisl election
tecause e foes not feel the coofifetes oeet his reguiTe-
sents for the Fresifency.

32. A lrccl T. V. etctica cttecks the 22yoT’s soow Temcvel
Prozrem. .

¥

23, ?eopi. wots secTetly.

3%, ¥r. S=ith pssses a lersl fors erceod To Fet sifnstures it
osfer tec cheaze & lew.

35, Yiosority rrezps sre 20T cl!ﬂed’lr-:e a stete ©=iversity.
35, 7Peoyle crvenite to elect s =3 t¢ Tepresest thes.

37. A &1fferesce of cpizica ca 8 crucisl Lssue s 30lved by ca¢
persco sekian a dectitlon.

33. A prro of pecple ¢ to the city ormocil to esk for a2
icves.ineticn of the =zyor.

39. Mrs. Scnes s pot sldcwe? 2o i for Presilent beccure ve
heve Zever hed 3 wosta presilest. .-

40, Mr. S=ith refuses‘to fcy kis stote texes becsuse he Coes
Bct erree with tie ectersor £od 4s vwilliz3 Lo 20 o 32il
for his cctions.

41. Jce refuses to sccept the penslry for breskins & lev
prohibitins the excking cf merijuens,

42. EZ chcoses to-zo te  Prizen rsther thes tcke port Za 6
nstionel var vith which ke ¢issirees oo cral groc=Xs.

43. A prevp cf people Srezk iato the jatl, rewme=e o prie~nevy
58 hoar bim witheut 3 crisl.

4%. Joe Soith is electe? to pe te sSticnsl ceavessioa to help
* pick the cext presifentisl coolfdsze cf bis gerty-

&5. A citizen {3 ¥Pset with 3 1ceal policesen's specd trcp
tectics ead sxks for o yudblic bearing to chanve this preccic

: 20




“Art Test," Nebo School District, Spanish Fork, Utah. Reprinted with permission.

DIXCHOSTIC EVALUATION FOR ART SKILIS AND CONCEPTS

Yark oa xnzver sheer caly one correct aasver. Darken 4n letter o murber.

. —

3. An exsmmle of tvo corolimventary colors zre

A,
b,
c.
4.

= 1. 3hich of the followiry does mdt describe black zad vhite

3. are directly oooosize oa 2 ralve geale
5. csa ba used o chenge he value or shade of 2 color
€. aze the sreatest d1ffersnce one cxa Rave Ia walve or shade coatrast
d. sre ocae of the chroratic colors

2. WBich of the followizg is not a basic property of color
a. walpe
b. huve
c. chroma
4. 4dntensity

. €. texture

ved and oranre

ted gnd purple

red 224 tiack

Ted s2d preea N

&. Pure color over-nguers srayed colers

s.
5.

Tree
False

S. Black nexr £o or surrondfor 2 colored ares will

a.
3.
c.
d.

s.
5.

ra¥e the color aspear less brirhc
rare the color aopesr rore hrisht
will =ake the color disipoesr
all of above

Lizht valuved colors see~ vistally heavler than dark vzlved colors.

true

false

After loorin: at an avea of the color red for a period of tize, you will

see on 3 white backprownd (the zfter iraze)

2.
b.
c.
d.
e.

red

fTeen

black

“hite

a1l of above

8. 1In order to create zreen paint, one must nix -

.
. b-
* €.

d.

%
- e

blue and vhite
yellow and violet
vellos 2nd blue
blue and red

all of above

9. UheR you mix two corple-entsry colors tonether you

make the colors appear brighzer

a.
b. 4ncrease ftx valae
c. lessea {ts intensity -
4. create a color afterimage .
5 19. 3he m:cnsl:y of a colo- is lncreased vhen you 2dd pray or black -
2. true -
44 b. false

E

O
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11,

~ 13,

16.

19.

2n,

ERI
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iy
'

“hich color 4a a Dalnti=g voald visuzlly sivsace {seen Io core forvard)

the mosc?
2. Blce
b, red
c. zreexn -
4. wfoles i
e. black
W ) - .
ia oaintiag 3 1&¥iz~ Toom to creste harmony with sore acceals, would vou
2. vuse large aress of brisht colors and srall zreas cf zectral ccloss
3. wss larpe areas of nevtral colers and srell areas of bhright colors
c. use al} white colors
4. wuse sl11 dark coloss -
e. a1l of above . -
Srizht colers donminate davk colors ’
3. trase
h, false ’ -

3

€nall amounts of one color cax be used o vary the darkness or 1ieleness
of azother color A

3. True

h. false < “
1F shadows create an 21lusfon cf denth, 3 collafe or relief sculpiure

can he =2de to appear rore three dirensiozal with v < |
“a. color . |
. owed - .
¢c. poiat of erphasis - - ‘
4. 1in .
e. light -
Shadovs .

2. o not help nec ohserve vhit tirme of day 1t is

. alvavs are in the shape cf the obiect casting then

c. , fal1 toward the direction of licht
4. ray have shapes that are snlire the object castize them

Shadouw are darkect fmediately underneath an,;bgec: and gx_'adually get

lighter as thevr Yo Fway fron the obiect . ~
2. “rpe
b. false
Roush texture cause minfature shadous which enables texture to be s€ed -
s. true .
b, false
- - = »
A shadow s alvays attached or tonckes the obfect castinr it ‘% - ¥
3. true
b. .false ’ -
2hich of the followin~ doss not describe objects as they met foztker azd -
farther 2uvay - N
a. bleer and grayer Q
b. szaller
c. rore texture and detail . - o

d.

Rigker on picture plane or closer to the horfzon iine -

’ 45
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-

21. Orne could por distinruish forms sad shapes 1f they had po walce contrast
N with their szrrozndidss
2., Ctroe
. b. false
. 22. hich statevent 15 rot true vhea only the ¢onzour or outline of aa nhject
is seen
2. 4%t appexrs flat -
5. 1t looks 1ike a sflhouatle IxTos’ — - .
€. 4t appeers smailer
p
“ 23. 1In pleture §1 Last Sumser vhat type 0f line perspective vas used
- 3. three noint
d b. twvo point
€. one point s * ¢
- 4. atwospheric perspective
- / 2, In ture #1 Last Supper the walls would be considered to the fijures
2. pglir.ive sSpace
T . b. gGerative space .
N €. open space ’
. - . " 4. no'space - Y. .
- e. 211 of abave " . M =
[ .
25.. A1 pic:ure Last Supper vould be considered to be in forr:al balance
-~ a. true N .
- . b. .false -
- .
P ‘ﬂ\ 26. 1Ia picture #1 Last Sunper vhat eeoretric shapes have been uzed to grosp the
) - peocple together -
L “a. stars LN .
b. circles -
€. sGuares ‘ -
. d. rectansles 3 v
e.  triaagles .
- the artist who vzin:ed picture #1 Last Supver was
- "s. Michelaagelo . T .
. b. Plcasso’ -
" c. De Vinci ™ . -
- ) 4. Van Goth . - 7 »,
‘. - -
28. In pa,(n:in;: 21 Jast Supper vhere is the vanishlnf' point loca:ed
a.” center of floor i
b. center of christ .
. €. center of cefling .
46 d. nons of sbove 5 3 -
Q . ’
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<At Study Sheet,”” Nebo School District, Spanish Fork, Utsh. Rejrinted with pec-

mission.

STUDENT'S DIDIVIDUAL PROGRESS SUMMARY
JUNICR HIGH SCHCOL

-

NAME S2X G2ADE

couast AT SCHOOL.

ENTRY DATE COMPLETION DATZ,

ACHEVEMENT

COURSE CBJECTIVES " DATE

RIQUIREMENTS:

E

/1. 1List ten art related occupations and

describe briefly how art relates to
each one. Hand in at time of tes:.

Complete one drawing using one
two point perspective. Check 1i-
teary for bock on persepective. Hand
in at time of test.

=

Create 2 plece of promotional art
work which s€lls an idea cr a pro~
duct. [poster. advertisement, etc.)
#Haad in at time of test.

Create your own painting. This may
be done by using watercolor, color-
ed pencil. ofl paint, craycns, eic.

Hand in at time of test.

‘Complet€ all requirements on the
color work sheets. Hand {n a time
of test.

b

Stucent must pass test with score of
80% or higher. You should be able to
pass the test after completing the above
assignments and CAREFULLY studying

211 of the study and work sheets.

4
TZST SCORE

DATE

ERI
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ALY

» - . s JR. S SCOE

s
T.zp:km_:lsofa:taz:r:edbjem)meei&zdgmcﬂyc:iﬁzzﬂy.
&;ﬁme‘!'ﬁm:mnﬂst’mml}?iesinﬂmcmfupwple:bodo
m:spzﬂﬁ:zmﬂe:ingabm:‘ew]mzﬂstylecﬁ%ckﬁbﬁng.hxﬁzy
stoxd Jandacaze and Sumish their e of detemine huy t5 fashion their e
viromeot., Xt is nct 2 £ie34 3in and of itself. Itz;:’!zfesm:mypx‘.s- F
sions at tas 2 definite effect ¢ x erotioml and intellestzal achievonent.
mimio:higzsdnol_suﬁe,is:q:i:aitowpleteﬂnm:;:w;s
high school. The requirenenits are within the range of zyme to achieve and
m:stmhmbjm.‘unysn&f;gﬁzamw&smm

*

encxpess all the cuesticns given on the test.

N H2ENS: TE DIEDIENS OF 250

O

ERIC
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IDE: A line is the path of a roving point, that is, a mark made by a tool or
instmiment 2s it is drawn aToss 2 swface. A line isanly the repre-
sentation of the edge of smething. A line ozs NOT exist in natvre.

S2PE: }aamﬁﬁdlsnﬁswtﬁmh‘zmmwora:u:ﬂi:m
of a defined bondary or becavse of a difference of valve, color or
texture,

CECR: Coler is a response of our visicn to wavelengths of light reflected Srm
a1 dolject. N

SACE: Space .s the measureble distance between established points.

VALLE: The decrée of lighiness or dariness given to 2n area by the amxmt of
“1ight reflected from it.

TOMFE: The actial o illusion of the roushness oz soothness of an cbject.

»
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ERIC

PRDCIZIES: AFE TEE COFUZELT “af IN #ECCH Y0U SPRRNE THE ZEMANS.

- oNITY: Ties the elerents together into 2 cxplete wit.
anLaE: A condition of rest ith Toth sides being egal.
¥ Cocay & A iffesence in shaes =3 foos.

IMPARSIS: A certer of intecest: drags attentim.

TEANSITZON: Cngz Sron ooe glace o cbject o xother.
PROFOAIION:  Aelaticoship of coe thing o 2other.

COLOR WIRSE=T §)...COMFPLEIE XD X0 i IT TDE OF TEST.
{Cclor ideel is a next sage)

DSTRCTIGS: Stuly the definitions below then color in the color whieel.

PROCAY CEOSS:  {1,2,3 e color weel) Maay oolors mey be made by mixing
other colors togetter, however, there are 3 colors which R
»CANOT be made by mixinc oolfgs; these are red, yellos a3 blue.
They are called the prirary colors. These three primacy coless

. ez prodxce all other colors by Kixisg them together in dif-
“ferent corbinaticns. |

SOATETY OIORS:  {4,5.6 on colos wheeld  Secomdary colors are made by

mixing any teo primwy colors together. For exxples
- -
£

PRDSTS & PROG = SEOOTAA

= eszus = VICEET . -
.- FED & YELIOW = CERGE . -

BUE & YELIOW = e

.

DUIEREDINE CEOS: 17,2,9,19,11,12 an coloz sdel) The intermediate colors
are prodxed by mixing 2 prizary color with 2 aeighbering secon-
dary color. For evaple, when mou mix red with orange you get the

*  intemmediate color red-crange. Other intermediate coloss woald
by yellow—green, Tlue-viclet, etc.

26

-
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v

CECR WFTSECT 32 0 =€ ERTED M AT TOE O =2

(
Y6
O - ’:’;:th‘m
L) } < G
sedizx Jight Rine
[ B
} £5 pedim Xue
r 3 -
. -} s R 2 nediyn dark tlae
. dask Tline
v o v
CHTLTETTY RN MOOCEXIRTIC
Aoy w0 colors which ave A set of x2lagoss colors Sevez2l shades of coe
dizectiy opposite oo incindes coe priracy 2l ccler. Shades zre rade
each other i the coler 211 other colors 1 to bt by alding udiite o
whoel 2 called caplimetary 0T including the sext pri- Rack o the coler.
oolors. racy. They hanve ooe color

the cart 2bove the xalaayxas
coless {with 2oms) 211 love
- vellow In them,

I 2D COCL COILES:  {zefer Tack to color el oo workshzet 1)

All cf the colors we Sov belong t5 one of to groaps; the W4 odlars cr the CCCL
colces. aed,ozge.xﬂgellwammﬂyammduiﬁ:ﬁtsmwﬁmaﬂ

are called wam coiors beczase they quve the viewer a feeling of wexdh. Werz colors
are active, Tibrant 2nd attestion getting. Blue, green ad violet are 2ssociated 7
with siy xd water a8 are cailed the coxl coless. ohe cool oolors are galet, calm,
peaceful, resrfal, soothins., etc. -

DRSTRCTIONS: Study the charts and definitions zhove on ~olcr sches, Then in
t‘esqmmbelwnﬂzupyaxmdsi;:aﬂwlmitmzshgﬁemm
1isted below each sguzre. #and in at tine of test,

MIDCGRRRTIC RIS CQUFTLDETAY

ERIC ‘
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“Music Test for Junior High Schools.” Nebo School Gistrict, Spanish Fork, Utah,
Reprinted with perission. -

FEVISED ICXITEY STRTUD MCIC TECT PO XESC STEOCL SITTRCCT B HIGE STHOLS

Mi2izle choice ~ znswess —py be used more than amezg There 25 azly ome comTect
az=wer 20 25y oo uestim, s

1, Skich growp of letters £ £33 m9:eal notes?
s ETIELxs
b, R,5,7,9,7,%.X
€s C,D,E,PG,A,3
S. Z,7,5,3,1,J7,K
€, Dooe of these

2~ 11 Yaich the follcuizop symiols with the cormesparding nase,
2‘
S /
%, .

2, ghesp
5. D, et

2, ZTest
6. 4, =note

€, Dme of these
Te

) .L 8.
9.
10,

11,

B o S N R S 0

12 = 15 %xich of the rono'-dr:; in esch growp 13 2 professicnal singer
of "Pop™ msic? (only one correct exswer par cet)

12, 2. Calvin Pa=sten d, Prul Hindexith
»
b, Joka Decwver e, rcoe of these
52 ¢, Jarca Copland

ERIC 59 .




2.

1%,

B 15.

16,

17.

18,

19.

ERIC

Aruitoxt provided by Eic:

*
d
49 - 20 uxich mote hes the longest valve in e2ch zet?

2o Prack Sizatrs ¢, Jesgariso Scerlettd
D, wcligeng Yozt 2. ¥olest Yoo sy

C. Intaty Ve Seettoven

2, CUiris Zewton-Join &, aoor of these

b, Gecrge Geratwis e, &3 cf hese

¢, Geczge Prielsich Fanr=l

8, I=ving Seriin ¢, Samel Serder
b, Yaren Caspenier e. axce of these
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37.

21 = 3% Mazch exth of the followdng Scstrmiments o fts £TOup.

{exa=2e 00, T=uroes ) 3 the ttmwpet As g Toass instrizent)
Instruments Crowps

crxials [
ecsilo [

tromdase -
Sass doue [ 5
7iclin

syzthesizer

xyloghooe

acoustic g=fter{not electric)

ute

tape recorder

sibe

2EXTTDNHO0E
tarhorine

=trings

wich of the fellowing <types of ==sic iy =mp?

2. copera
b. scmata
e, march

<, orertzve
e, ccneerto

ich grocp 43 we oost cooon vorel clepasification for 2 chosus?
2., ITenor D, tnTpet €. Soprano 4. Scmrenos e, Alto

11 Tenor ubp Bess
III Tencr ta=borine

I Soprano tizpend

The term "A Ceppella™ meenss

8. 2o faster

b. m"k:s greep

c., eofter

d. Jor the church; u‘.acgt::;anied
e. accoopandied by the orchestrz

Which of the followicg i3 8 cheral grovp?

&, Vadrigal 4,
b, Scrata i €.
6%

c., Ritardando

Alto _ Zass
Tenor Flute
Zass

Cresendo

sose cf these




¢ Zaderlly sofler
b, .ge:.gz:‘:.-am louler
e, acce=t
. speed v
e, oo of the sbove

5%, Wat does *rit.”™ 2ell you 20 4o in musie? -
2. Zet ZmeZrally faster -
. Fet £adurlly slower —
€. 3zttt gedaally lcoader -
d. get sraizlly sofiler
e. seperste the notes

65 = 69 Yateh the fcllowing staff notaticns wizh their myzes,

65.
& f 4 .
2, repeet signs
3 2
67. i 42 . fermata{told)
c. Daszs clef sign
63, ~ d. <Tedle clef sign

e, tioe signatures

6 )

70 = 78 ¥Yaich the following words wnth their defindtions.

70, sccelerando{sccel.} 2., The coxbinaticn of two or Dore peris alm:lienicusly
71. Aceccpanizment b, Misic performed by four Anstrumesis or voises

72. Ear iine c. Grzdually faster

73. RQanrtet d., A vertical line vsed to mack off 2 Deasure

75, Harwony e. A partitich supports the prizciple melodic line

| i
|
)
£3. Wt oes < 20 €0 %o m=siz? -
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“Money Managemsnl™ from Coasumerism: Studeat Hzndbook, Westside High

School, Omaha, Nebraska. p2ges 3-9. Reprinted with permission.

-

I. HONEY MANAGEMENT *

Objecfives: %

1. Students will be able to plan a budget.

2. Students will be able to correctly write and
endorse a check.

"3. Students will be able to correctly baiance a
checkbook.

4. Students will be able to identify advantages
and disadvantages of various savings programs.

Budgeting:

A budget is a plan for determining how your money
w111 be spenr for things you need, want, and/or

how to save your money. The total of your budgst
cannot be ciore than the total of the money you have.
Exaxple: If your take home pay for one week 1s $60,
then your budget for one week canno: total more
than $60. .-

Steps in Planning a Budget:

1. List your short-tern and long~term goals.
2. Figure income (includes salary, gifts, allow-
a2nce, interest from savings, etc.)

Ve
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3. Plan according to net pay ratbsr than gross pay.
(gross pay — the amount before deductions; i.e.
- social security, taxes, insuraace, etc.)
(net pay — the amount you actually have to spend)
4. List fixed expenses (expenses that are regular
and need to be paid every week, month, or year).
Exasples: rent, light bill, telephone bi1l, car
payments, insurance, etc.
5., Subtract the total of your fixed expenses from
your net pay.
6. Plan -remaining income among flexible expenses
expenses that are subject to change).
Examples: glfts, concért tickets, gasoline pur—
chases, aew clothing, tickets to sports events, etc.
7. Total of all expenses should NOT exceed met in-
coze.
8. Re-evaluate your budget as your needs and in-
come change.

Samile Budget: (Long-term goal: to byy a car)’

Cross pay - $200.00 R
payroll deductions 40.00

Net Inconme $160.00

Fixed Expeases: -

Payment on stereo $ 25.00
Lay-away payment 10.00

.. . Insurance premium 5.00
-~ Telephone 10.00
Savings for car 50.00
Total fixed Expenses $100.00

Flexible Expenses:

Gas $§ 7.50
Entertainment . -15.900
Clothes . 20.00
Gifts & contributions 32.50
Food - 1o.00
Miscellaneous 5.00

Total Flexible Expenses $ 60.00

TOTAL ALL EXPENSES . $160.00 57




Yriting a Check:

The sazple check is from a publication of South-
west Bank of Umaha. The example below is the
oreferred way to write a check, and will be used
for grading the consumer test.

Y

Circled nuz=bers on the sacple check below correspond
to zthe nurbered itexms.

1. Date the check.

2. %rite or print in ink, or type the name of the
persen or firm to whorm the check is payable.

3. Enter the acount of the check (in figures)

< 4.

" opposite the dollar sign.
Write the acount of the check (in words) under
the "PAY TO THE ORDER OF" line. Start at the
left margin. .
Sign (DO NOT print) your name on the bottom
Yine EXACTLY as it appears oa the bank signa-
ture card. ( The card you sign when you open
a checking account) 2
Record what the payment is for on the memo line.

sty
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It is possible to stop payment of your check by
potifying your bank. A charge will be made for this

~ service. A bank service charge may also be made by
banks for handling checking accounts.

tndorsing a Check:

- To enderse a check, sign your name on the back.
{upper left end) -
Your signature of endorsement must be the same as it
appears on the front of the check after "Fay to the
Order Of". 1f the endorsement is to be restricted,

T such 2s "for deposit ouly,” these words should be
written above your name. )

Examples of endorsements are as follows:

- —

Pay to the order|] For Deposit Oaly. .

Qj f XYZ Compar Joha D
t%;olnm o | o ;gzgi:y ] ohn Doe

A4

[ o W

Balancing a Checkbook:

Your checkbook register is that part of your checxk~
book where you record all the checks you write and
deposits you make. When writing checks, record the
following:

. 1. Check number
2. Date of the check
3. The payee {(one to whom check is written)
. 4. The amount of the check -
. 5. Subtract the amount of the check from the pre-
vious balance and write in the new balance. Be
sure to record the checks in your checkbook
register when they are written.

I
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6. Deposits should be recorded in the deposit
colunn and added to the previous balance.

A typical page frcm a checkbook register is shown
below:

o

2

?Emau-_n

Ho 92

nq {57

29001245 14y

_ / . . @ 329 lag

Reconciliation of a Bank Statement:

Hhen you have a checking account, you usually re-
., ceive a statement from the bank once each month. The
- bank statement usually provides a form on the back =
of the statement to assist you in reconciling. -

You &hould prove the accuracy of this statement with
your checkbook in the following way: - -

1. Look at your bank statement for charges. (other
than checks) made against your account. .
2. Enter and subtract these charges from your check-
book register. T
. 3. Remove your cancelled checks (checks paid by bank <
and returned to you with bank statement) from -
your bank statement and sort them numerically.

67 | /
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.4. Coopare.the amounts on your cancelled checks
: and deposits with the amounts written in your -
checkbook register. Check off (v7) 211 can-
celled checks and deposits in your checkbook
register.
5. 1Insert the last balance shown on your bank
Sstatement.
* 6. Add-deposits not, credited to your account. ,
7. Deduct .all checks outstanding (act checked
off in your checkbook register and not yet
charged to your account). E%
" 8. The adjusted balance of your bank statement

and the balance in your checkbook register,
should be the same. y

Banking and Saving:

Baﬁka and savings institutions’are “money store$"
that deal 4n money and firancial services. A wise
consumer will compare the rates of interest, charges,
convenience, and serivces available at a variety of
banking and savings institutions before selecting one
.or more of them.

1. commercial bank - checking accounts, passbook
savings, time certificates of deposit, loans,
purchase of government savings bonds

2. savings.and loan - (tends to pay higher interest
rates) passbook savings, timed savings accounts,
time certificates of deposit, loans  for housing
businesses

T

3

3. U. S. Government Bonds ~ loans to: the govermment

in which the ‘governzent pays you interest. For
example, you buy a $100 bond for $75; when it
matures, you receive $100




-0~

4. credit wnior — (offers zerbers fzirly good rates
for savings and for loans) 2 group of peopie of
the same exployer who join together to form a2
cooperative associatior

5. tize certificate of deposit - a certificare
issued to a person who puts money In a sawvings
instituticn for a definite length of tixe,

- usually 3 months, 6 =onths, one year or longer.
The money is on deposit for the speciiied lengsh
of time at a specific rate of interest. These
certificates usualiy pay a higher rate of in-
terest than cther kinds of savings. .

6. gassbook account - a savings account paying the
Jovest rate of intersst. Deposits and with-
dravals can be zmade at any tize.

Your checking and savings accounts are insured up

to 540,000 for each account only at banks which are
cexbers of F.D.I.C. (Federal Deposit Insurance
Corporation) and at Savings and Lban Associations
which are nechbers of FSLIC (Ffederal Savings and Loan
Insurance Corporation).

o




Appendix A

= ) ‘Schools and School Districts that Verify
h Competencies:

Academy of the Holy Names. Albany, New York
Competency-based mstruction for 21l courses, student must demnonsirate
competency before continiing sequential material

Anchorage Borough Schoo) District, Anchorage. Alaska
Class of 1979. Bas skills proficiency required in English. math prcfidency

- required

Arzona -
Reguires minth grede rezding level for craduztion.

Craig City School District. Craig, Alaska
Reguires exit skills for A1l students, entire cumiculum usés behavioral objec
fives and verfication of skills for graduation.

Denver Public Schools, Colorado
Since 1959. proficency requirements in language. arithmetic. seading and
spelling.
+Duval County. Florida
Funesional ftoracy.

-Eldorado High Schocl. Las Veges, Nevada
Sensors must enroll 1n additional basic math course if they canrot pass 2
math placement test at end of 11th grade. nct yet required forgraduzton

Gary City Schools. Gary. Indiana
Just admmistered {1,76) first competency fest in math. 2lso going to use
tests in reading 2nd writing and :peling. reading requirément for class of
1977

Hawa’i Educatiorfa]l Assessment
Performance indicatcr ‘or English with competency-iypetest

Immaculate Conception Academy. Washington. D.C.
Complete comptency-based curriculum in social studies.

Los Angeles Board of Education, Czlifornia

. Reading proficiency requizement.

Nebo School District, Spanish Fork, Utah
Regquires competency verificaton for career edycafion, musi. typing.
rhysical science, mathematics, home economics. Eniglish. and a1t

70




Pece High Schocl, Opa Lodka, Flonda
Compeency reguiredin English.
Prilips Academy. Ancover, Massachusens
Competencyrequired in English.
Phoenix Union Hich Schocl Syster. Arizona
1975 —reading proficiency reguirement.
1977 —mathemasics proficiency reguirement
1981 —uringprofidency recriement
Ozegen
1978 S go2ls for publc education. 20 2reas of personal, socil and
career developmer 2s quafication for diploma.
Parlrose School District #3, Portland, Oregon
Min‘mum competendes in math, reading, uritng. and spelling.
New York Basic Competency Tests
Clats of 1979 -reacding and math requirements. October 1976—experi
mental editions cf tests available for avics and ctifenshyp, practical sciences
and heaith, and writingskills.

S2lt{ ake Gty School District, Utah
2y a8l of 1976 wil have instruments for English and mathematics, com
petency based instrisction was the priority for 1975-76.
St PaulCpen School, St Paxl, Minnesota
No Camegie units, instead uses other knds of experiences and com
petencies for graduation requirements.
Southeast Free School. Minneapolis. Minnesota
Mm:mum requirements in communkation and Janguage. mathematics and
saence, sociel paspective and humanities. and personal imdependence
2and inkiative; 20l verffied by competency.
Wesside High Szhool, Omaha, Nebraska
Minimum competencies. reading, wiiting, orel communication, cor.sumer
ism, the democratic process, and problem sciving.
West Miford, New Jersey
Minimum srequirements in math. science. reading, and language arts.
Creens:Tle County, Greensville, Virginia
Minimurm standards set for elementary through high school
Lincoln High School.‘).'.sconsn Rapids, Wisconsin
Basic <kill performance examinations required in Eng.:sh. math {com
putational and practical approaches) beginningin f21 01 1977.
Dominican High Sct 201, Detroit. Michigan -
Exdt competencies m personcl-and famdl, menagement, employment skills,
civic 2nd social responsibsiities, aesthetic humanistic 2ppreciation.
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Appendix B

Status of Minimal Competency Festing
at the Elementary and Secondary Levels®

May 1976

e Legislation Enacred

* Legislation Pending

e Stete Board Rulings .

M

A
I. Legislation Enacted.

Ceforma SB 1112 Passed in 1972 2nd SB 1243 passedT 1975. The
two ads combined create the Caldomiz High School Proficency
Fest Soteen-and 17year-clds, upon successiul completion of the test,
are awarded 2 proficiency certificate legaly equivalent to 2 hich schoo)
dploma. They may leave high school if they pass the test 2nd receive
parent permssion. The test covers the process areas of reading and
computation and the corlent areas of consumer economics and math-
ematics.

Colorcdo: SB 180, Colorado revised Statutes 22:32-1095. Enacted
1575, Provsons of the Act. If a Joc2! board of education jmposes any
special proficiency test for graduation from the swefth gradg beyond
the reguler requrements for satisfactory completion of the courses

I and hours prescribed for graduetion the results of such tests shall be

used by school distncts to design regular or spacial classes to meet the
need: f all children as mdicated by overall test results. 1f aboard deter-
smenes to impose such a proficiency test. such test sha'lbe given of feast

-- tuice dunng each school year and initial testing shall'foke ploce in the

ninth grade.

b

*This stztus report was prepared by 1. Christian Pipho. associa'e director. Research

. 21:d Jgformation Services Departmeat, Education Commission of the Stztes, Denver.
Criorado NASSP epyacates thi 2uthority granted by Dr Pipho 2nd by ECS toin-
Cude this summery of legieton end State rulings.
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Ay chld At does nut setisfactordy FO8 the reguremerts of a special
preficiens, test -mpused under the provasions of schsection (1) of s
section shell be provsde] wah remedidl or tutonal serzices durng the
school doy n the subject area - which the test :ndicctds deficiencies
Jor groduction purposes. Such a child sha be provsded with these.ser

cres from the time cf the xni:dl test:ing untl such £me cs the results
of the specil profiienc;, text ore satsioctony,. Porents of children not
setsfoctor?, fulFling the regurements of a specy] proficency, test shal
be provided wih £l specal proficenc, test scores for thexr chid a murs
mum of or.ce eoch semester.

Florida CSSB 340 Sec 229.85 Enacted 197Z. Lowers age of compul-

sory schocl 2tendance frorn 16 10 14 years. The Act provides that any
“Student who is 21 Jeast 16 years cld may be permitted 10 take a hich
schoo! ecuivalency diploma examination, 2nd that students who are
atloact 14 and have the approval of a parent or guardian, may be per-
mitted 20 tzke the examination. Any siudent who attains satisfactory
periormance on the examination shall be awearfew a high schonl equi-
valency diploma and shall be exempted from the cEmpulsory schoo!
2tendance reguirements. _ - .

It 2lso requires the state board of education to establish performance
standards and provide for comprehensve exammations to be admuns-
tered to candidates The department of education is authorized to
award hugh schocl equivalency d'plomas 1o successiul candidates and
each district schocd board is regued to offer and admmister the exam

natons. y -

-
Virginin. HB 256 - Standards of Quality Act. Passéd in 1976 legislative

session. Effectively July 1. 1976. The Constituiion of the State of
Virginia calls for the state boa;d of education to prescribe standards of
guality fer the several t divisions subject tu revision by the Gen

eral Assembly. One of the goals of education in Virginia is to 2id stu

dents. consistent with their abilifies, to become competent in the funda

mental academic skills.

Each school division i to give highest mstructional pnority to develop

ing the reading. communixations, and methematics skills of 211 students
with particular _Htention to the primary grades {1 3) and “the inter

mediate grades {4 6). Remedial work for low achieving students shall
begin upon identification of student need.

By September of 1978. the state board of education in cooperation
with local distncts shall establish specific minimum statewide edu

cationa! objectives and a uniform statewide test in reading, communi

cations. and mathematics skilis. The test is to measure yearly progress
for mdividual students.

The Act also sets stendards in career prepzration, special education,
gifted and talented students. personnel. teacher prepzration, testing
and measurement. 2ccreditations. planning and public involvement,
and district policy manuals.

-
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1I. Legislation Pending-1976.

Arzona SB 11328 Pernding Would restrict current st2le boaxrd niling by
rict 2louweng the Stete Undorm Achievemen: Evaluannn 1o be used 10
 estahlishmomum 2chievenen lavels.

Ccfomix AB 1731 Encompassng recommendanons made by the RISE

N Beform o lormediate 2nd Secondary Education) Commission
One cf the proasseons of the bl is a regiirement {or the testng of mxd
mel competency in basic skils and other areas.
AB 2203 Ths measure calls for schoo) districts to adopt ~2ltemnatve
meens for students 20 compleze 2 hich schod] educztion Mentoned
11 the b7l are practicz] demonstrations of skils and competencies. work
expenence. and other cutside schodl experience Assessment of pupd
progress toward proficiency inbasic skllsis 2lsoveguired.
AB 2559, Prohibis the admussion c1 promotion of 2n elementary grace
pupd 10 any particuler grade unless his reading 2b05Y is 2t least eguas
10 that prescebed for prpls i the next Jower - crade. Aby is 1o be
dererm-ped m a manner prescrbed Ly the siate board of education

Florda HB 2355 Wonld repe2l CSSB 330 fsee pace 66. B 2ppendix
enacted legislation) in 1975 session. .

_SB 107 2nd HB 2659 Would require twelith grade stucents to pass
funcuonal Heracy examination in reading. wriing. and mathematics 25
requrement for graduztion from high schook sixth greders to pass
emiar test 1o leave elementary school The department of education
;510 develop the test

{dcho: SB 1390, Thas bl would diect the state superintendent of in-
struction o develop a testng program covering the basic skill areas
The sest results are 1o be reported back to the legilature.

Hansas: SB 406. Would regure high schocl stucerts 1o 12ke 2 genera]
examinanon as a requrement for graduztion;

Mzryland: SJR 69 Requests the st2te hoard of educanon to requie 2
min-mum ‘evel of proficency in basic kil zreas as 2 prerequisite o
hizh schoolgraduation. i
HB 1433. This b5l world have the state board of education prescribe
progressively advanced minimel reading levels for gredes 2:12 Pro-
motons from grede to grade would be controlled by this test This bl
has passed both the House and the Senate and now 2waits the Gover-
TS vetn or Signature.

Pennsylvama HB 770 iRevision of state educzation codes included in
S3702. Part D). Student Competences. Each school districtshell. in
accordance with regulations of the state board. develop 2 system of

. tests ond measurements 1o eveluate whether or not its sicents have
develsped m:mma] competencies within state mandzted programs
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To thus end. each disinz shall implement a continuing review of pro-
grams 1o measure student competences in skills necessary 1o entes the
word of work and o cope uih problems encountered by adclts.
The rewsew shall incude bt shall not be Iim¥ed 10 measuring studen:
abity 1o communicate and comprie efectively. understand and
perform persenel fnance and consumer tasks mcuéng cndersiandng
consumer fnance. compring interest rates. purchasng msurance,
completing personal tax forms. knowing the basis of property and
other faxes. and comprehending residersal leases and purchasing
2greements.

Ternessee HB 2060. Hich schoo] craduation diploma based on Pro-
ficency examination in reading, uriting, and mathematics. Puplls o
sixth and tenth grades to perform in basic sl areas 21 £#th and nonth
grede levels or enrsllin remedial programs.

£~

11i. State Board of Education Rulings and State Department of
Education Activity as Related to Minimal Competency.

Arizona Effective January 1. 1976. school districts would be reguired to
have studests receiving the standard eighth grade cersificate to be able
- to read. write, and compute at the sich grade level High schoo)-stu-
dents would have to demonstrate an ability to read, write, and compute
2t the ninth grade level

Georgia The siate board of education has passed a resolution requmng
the depanment of education to prepare and Jocal dismicts to admunis-
ter a criterion referenced reading test to fourth grade pupils in the
spring of 1976 The test cumrently designed to assist districts in idents-
fying students who might need remediel assistance i promoted. The
state board is cumrently studying the issue of cut off scores and nonpro-
motion. -
it is anticipated that this testing process will assist local distrcts i better
utilizing $10 million in state funds earmarked for the Georgia Com-
pensatory Education Program.

Louisiora The deparniment of education has requested the state board
of education to include a study of minimal competency testing within
the development of a stete master plan for education.

Marylond The state board of education is studimg the issues related 10
the creation of a2 minimum basic proficiency exammation for high
school greduation. A decision is anticipated priorfio the summer of
1976.

The stete depenment of education has developed the Maryland
Basx Mastery Test for reading which is now being administered m
grades 6. 9. and 12. This “Survival Reading Test™ {forms b and c.
68 .9th and 12th grace leve]) is also being administered m the f21l of each

Q . 7 5,




P
schewdgvar soomades 7 and 11 25 a pan of the stztensde accramtablny
progem
Mzssochusens At present. the Massachusents Department of Educanon,
n commagnon ath educators threschout dhe state. i begnning 1o ad
Sross the e of requrements for hich schaod graduation znd min
mum standards. To date. no leg:sesion has been fied or board rulngs
.passed A prekmmany, report sas presented 20 the Meassachusetis

Board of Educanon on March 23, 1976. Since that £me 2 stxtewice”

commmee has been established 1o develop competencies and poicy
necessary 1o smplement these competencies

Nebroska Approval standards— elementary and secondary schocls are
regured to estebiish 2 minimal performance Jevel in reading, writing,
and erthmetic. Schiouls are 0 re admiuster the evaluation instrument
unt] mastery has been demonstrated by 21 studems. The state depant
ment of education has an acceptable instrumen 2vaiable i the schools
reguestits use.

New Jersey The state Sepantment of education 15 in the process of imple
mertng Chapter 212 fongnally S 1516) the “thorough and eificient
12w” deang wih a statewsde Supreme Coun decision on school fi
nance. Also epplicetle s the New Jersey Administrative Code. Trtle
6 Educaton, Subttle B, Chapter 8. in particular 6:8 38. dealing with
the creztion and evaluation of remedial programs.

Oregun The state board mandated new greduation reguirements in 1972
with local distnicts fitng :mplementation plans by July of 1974 for the
class of 1978 New requirements are based on credits for courses.
atendarnce. and required competendies in personal. social, and career
areas. Districts 212 10 develop oun performance indicztors.
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