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This irrzesticatez crits.risn valift of four subscales

tLe ir:c o:,oci l Maturity Inventory- Ste subcalc are Work Orientation,

elf-relizAnco, social Commitment and Tolerance- Teacher- (n=18) were asked

ncminate the three students who were "most like" and the three students

wr-r^ "'least like" verbal. descrintions of these traits- Their eleventh

: students (n=190) Lock Form C of the Psythosocial Maturity Inventory.

The rusul reTlicate previous findings that subscales of the Inventvry

discrininatu stadunts rated by teachers as highly mature from other studenis.

The results extend earlier findings by showing that when a criterion group

cf reasonble size is obtained, three of the four subscales also dis,rinimate

ed :As least nature from students not sr, designated.



Introduction

As of an ongoing effort to demonstrate the criterion vilid-

it_: of the rzychosocial maturity subscales, this study examines the relation-

ohip between teacher erceptiens of subjects' behavior on criterion traits

and thcze subjects' scores on the Psyehosocial Maturity Inventory. The

con:elt of !--svchosocial maturity, described by Greenberger and SOrensen

(1/174), identifies nine aspects of maturity. These are: _Work Orientation,

;elf- reliance and Identity --aspects of individual adequacy: Communication

Skills, Enlightened Trust and Enowledge of Major Roles --aspects of inter-

personal adequacy; and Social Com=itment: Tolerance and Openness to

Soc Political Change --aspects of social adequacy. These nine attributes

have been crerationalized as nine separate self-report subscales which

eery,- e the Psychosocial Maturity Inventory.

Previous studies of the validity of the psychosocial maturity

subssales have demonstrated in elementary and high school age youngsters

a tht,or-oredicted developmental increase in maturity with age (Greenberger,

Knerr, Knerr and Brown, 1974). The psychosocial maturity subscales have

:also been shown to be independent of social desirability (Greenberger,

Knerr, Knerr and Brown, 1974). Other validity,studies'at the senior high

school and college levels have shown that the Individual Adequacy Scale

and its c6nponent subscales Mork Orientation, Self-reliance and Identity)

are positively related to measures of self-esteem and personal adjustmeet

(Josselson, Greenberger and McConochie, 1975) . The Social Aide guar:7 Seale



and its component subscales (3c i.-1 Commitment, Tolerance and Clennens to

Change) ha-e Leen found to di5crininatc college students engaged in social

acticn projects cc not so engage? (Bond, Zosselson, Greenberqer, and

Mc:enochie, 1-974).

Another study of the validity of the psychosocial maturity sub-

-J=1es attempted to_relate fifth graders' scores on these scales to teachers'

ratings of them cn the criterion traits (3osselscn, Greenberger and McConochie.

1174). For all subscales except Trust, students whose teachers rated them

as "very =eh like" the criterion-relevant trait-description scored higher

.7.11 the corresponaing ES% subscale than did subjects whose teachers did not

rate them. This finding suggested that the PSM subscales did reflect

7reater maturity, observable by teachers, in eight of the nine areas. Ibis

study fur eer found, however, that, with the exception of the Social Commit-

ment and Change subscales, students whose teachers rated them low on, or

"very much unlike," the criterion trait were not significantly different in

their PSM scores from students who were not rated low. It was suggested

that this s'esult might be due to the skewed distribution of teachers' ratings_

Teachers were twice as likely to rate students extremely high on a trait as

to rate then extremely low- The researchers felt, therefore, that inrosing

d fixed dietriution on the raters would provide a more rigorous test of the

P.7M subscales' seeming inability to detect children whom teachers regard as

1,,w in maturity.

The present study has two objectives- The first is to replicate

the finding that the PSM subscales are related to teacher perceptions of

the !-,resence of students' maturity-relevant behavior. The second is to test

2



the hypothesis that the P subseales can discriminate students when

teachers identify as low in matarity-relevant behaviors when teachers are

forced to rate e me_stedents in this category- These hypotheses, in the

present study, are focused on four PSM sebscales, chosen to reflect those

behaviors that teachers are most likely to ebserue directly, namely: Work

Orientation, Self-reliance, Tolerance and Social Commitment.

Methods and Procedures

The entire ilth grade class of a small urban high school, con-

sisting of 19 students, was asked to respond to the Psychosocial Maturity

Inventory. Eighteen teachers who taught filth grade students were also

asked to complete a "nomination" form. This auestionnaire asked teachers

to give the names of three 13th grade students who were "most like" find

"least like" seven 'psi?- related trait descriptions. Three of these trait

aescriptions tapped dimensions of Work Orientation: (a)"21 student who

works hard at a task and keeps working until he/she gets it done. Someone

who is persistent in his work"; (b) "A student who alwaysfhands work in

completed and en tine. Someone who is conscientious about his work"; and

(c)"A student who really likes to work. Someone who takes pleasure in

working." Two aspects of Self-reliance were included: (a)"A student who

rakes important decisions on his/her own. Someone who is self-reliant";

and (b)"A student who will express his/her ideas even though-other people

may disagree. Someone who does not always need group approval.' One trait

description identified high Social Commitment: "A student who relinquishes

self-interest to work for group goals." And one trait description called

3



for names of socially tolerant and intolerant students: "Someone who

gets along well with people of different backgrounds or beliefs." Students

nominated at least once by at least one teacher were considered "high" in

the relevant trait, while students nominated low at least once by any one

teacher were considered "low." In only one instance was a subject nomi-

nated as both high and low in any given category. These nominations were

discarded from the sample.

Results and Discussion

. Students who were rated by teachers as high on one of the four

PSM traits, Work Orientation (n=52), Self-reliance (n=45), Tolerance (n=28)

and Social Commitment (n=24), were significantly higher in-their scores on

the corresponding PSM subscale than those not rated high. At the low end,

students who were rated low by their teachers in Work Orientation (n=29),

Self-reliance (9=32) and Social CoMmitment (n=9) scored significantly lower

on the corresponding PSM subscale than students not rated low. There were

no significant differences, however, for Tolerance. 1
Tables 1 and 2 present

these data.

7

-Tables,1 and 2 Here

1
Note that even with a forced-distribution procedure for nomi-

nating students, the distribution is again skewed in the direction of
nominating "winners" rather than "losers."
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The results replicate previous findings that students whose

teachers perceive them 3s high in Work Orientation, Self-reliance, Tolerance

and Social Commitment score higher on these PSM subscales. This provides

further evidence that these-PSM subscales have criterion validity; i.e.,,

they are tanning traits that are expressed in behavior.

Use of the forced-distribution "nomination" procedure also demon-

strates that when teachers can be made to identify a reasonable number of

students as low in a PSM attribute, these students can be discriminated

from other students with the PSM subscales. For Work Orientation and

Self-reliance, Where most teachers gave names of students who seemed poor

workers or dependent on group support, nominated students were found to be

significantly different from non-nominated students in their PSM subscale

score. Although significant results are found at the low end of Social

Commitment, this result must be viewed cautiously since only nine students

comprise the "low" group. The failure of the low Tolerance group to sig-

nificantly differ from others is probably due in part'to the small n in the

group: teachers were eithef unwilling or unable, to name more than twelve

students whose behavior could, be deemed,intdierant.

These data seem to indicate, therefore, that where a criterion

group of reasonable size is obtained, the PSM subscales can discriminate

both Students who are high and students who are low in maturity-related

behavior from other students.

5



Summary

Fotr psychosocial maturity subscales --Work Orientation, Self-
,

reliance, Social Commitment and Tolerance-- were investigated in relation

to teachers' perceptions of students' behavior in-these areas. Students

nominated as-high and students nominated as low in Work Orientation, Self-

reliance and Social Commitment obtained significantly different subscale

scores from other students, and from each other, in the expected direction.

Students nominated as high in Tolerance scored significantly higher on the

Tolerance scale than those not rated high.

These findings replicate.previous findings obtained on a sample

Of younger children, which show that the PSM subscales can discriminate

students whose teachers rate-their behavior as high in maturity from other

students. These findings further extend the criterion validity of three

PSM subscales by demonstrating that the subscales differentiate subjects

rated low in PSM traits from subjects not rated low.

6
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'Table 1

eceparison of Mean PSM Scores of Students
1--ominated High with Other Students

FZM :;ales High Other

-;.: '7..73n a cn 2_92 (n=52) 2.18 (n=138) 8_99**

.7.-ilf-W.ilianc..1 3-37 (n=45) 3-12 (n=145) 10-91**

i31 Cznn;tm-nt 3-36 (n=24) 3.06 (n=166) 6-47

Tc1%! 3-36 (n=28) 3-12 (n=162) 5_60*

*F.<-017

7
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Table 2

Comparison of Mean PSI Scores of Students
Nominated Low with Other Students

ESM Scaies Low Other

Work Orientaticn 2.53 (n=29) 2.78 (n=161) 6.11*

Self-Reliance 3-02 (n=32) 3.21 (n=158) 4.66*

Social Commitment 2.74 (n=9) 3.13 (n=181) 5./4*

Tolerance 2.97 (n=12) 3.16 (n=178) KS

8
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