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SEITERCT

INis study investinotes the coritericn validity of four sulncales

w2 FSychosocial Maturity Inventory. The subscales are ¥oexk Ozicentaticon,
Zolf-relisnee, Iocial Commitment and Tolerance. Teackers (n=18) were ashaed

to nuninate the thaee students xho were "mest like® and the three students

et
pity

ko woxrs “lzast lire™ verbal descriptions of these txaits. Fhear eleventh

grad. students {(n=190) tock Form € of the Psychosccial ¥aturity inventory.
3 v ¥

The results rerlicate irevicus findings that sulscales of the Inventory

Ziscriminate students rated by teachers as highly mature f£rom other students.

)

The xesalts exterd carlier findings by showing that when 2 criterion group

¥

of reasonshle size is cbteined, three of the four stbscales also dis-rininate

students named 25 least mature from students rot So designated.



- introluckicn - -

As rart of an crgoing effort to demcnstrate the critorion walid-

chesocial maturity subscales, this study cxamines the relation-
chiz Detwecn teacher perxcertions of subjects® behavicr on criterion traits .
ard those subjects® scores on the Psychosocial Maturity Inventorw. The
zcnser t of rsychosocial maturity, described by Greenberger and Sgrensen

{1974y, idcntifiss nine aspects of maturity. These are: Work Orientation,

Self-reliance and Identity -—-aspects of individual adequacy; Communication

¢

Z¥ills, Enlightered Trust and Xnowledge of Major Roles --aspects of inter-
rersenal adecuacty; and Sccial Commitwent. Tolerance and fpenness to
Socic~Political Change --aspects of social adecuvacy. These nine attrilutes

have been creraticonalized as nine separate self-report spbscales which

-

cermrrise ihe Psychosccial Maturity Inventory.

revicus studies of the validity of the rsychosocial maturity
cubscales have demcnstrated in elementary and high school age youngsters

4 theory-predicted developmental increase in maturity with age {Greenberger,

¥neryr, inerr and Brown, 1974). The psvchosocial maturity subscales have
also besn shown to be independent of social desirability (Greenberger,

¥rnerr, ¥nerr arnd Brown, 1974). Other validity, studies at the senior high

schowl and college levels have shown that the Individual Adequacy Scale

ard its component subscales (Work Orientation, Self-reliance and Identity)

{Josselson, Grecnberger and MeConochie, 1975). The Social Adenuacy Srale

T
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:nd its conpenent sibocales {Socill Commitment, Tolerance and Cpennens £0

ang2) ha < teen fcund to discriminatc college students eongaged in social

acticn srojects from thooe nit 5o engaged {Zond, Josselson, Grewrderager, a1d

Zclonochie, 1574).

Arotnoy stedy of the validity of the psvchesocial maturity sub-

les attexmpted to relate fifth graders® scores on these scales to teachers’

ratings of thenm cn the critericn traits {Josselscn, Greenberger and #cConochie,

1974). For all stbiscales cxcept Trust, students whose teachers rated them

a3 "wery much 1ike™ the criterion-relevant trait-description scored higher

-

- -

>n the correspending F3M sutscale than did subjects whose teachers 4id not

o rate them. This finding suggested that the PSM subscales did reflect

-

Irpater maturity, chservable by teachers, in eight of the nine areas. This

- -

study further fournd, however, that, with the exception of the Sucial Commit-

nent and Change subscales, students whose teachers rated them low on, or

rv much unlike,

318
3

the critericn trait were not significantly different in

their P54 scores Irom students who were not rated low. It was suggested

that this resulli might be due 1o the skewed distribution of teachers® ratings.

»3
o
[y
O
o
W
M
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cere twice as likely to rate students extremely high on 2 trait as

rate them extrenmely low. The researchers feli, therefore, that inrosing

. a fixed diztrikution on the raters weuld provide a more rigorous test of the

r~e
L54

thae
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subscales' seening inability fo detect children whem teachers regard as

in maturity.
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The present study has two objectives. The first is to re'plicate
firnding that the PS subscales are related to teacher perceptions of

rreesence of students' maturity-relevant behavior. The second is to test
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the Lypothesis that the P5M sukscales can discriminate students whom

teochors identify 235 low in maturity-relevant bchaviors when teachers are

forced to rate scme students in this category. These hypotheses, in the

U

rrasent stucy, are focused con fonxr PSS subscales, chosen to reflert those

behaviors that teachers are most lixkcly to chserve directly, namely: Work

{rigntation, 3cif-reliance, Tolerance and Social Commitsment.

Xethods and Procedures

The £ntire 1ith grade class of a small urban high school, con-

sisting of 190 students, was asked to respond to the Psychosocial Maturity

- -

Inventorv. '*"ighteen teachers who taunght 11th grade students were a2lso
askad to complete a "nomination”™ form. This questionnaire asked teachers
to give the names of three 1ith grade students who were "most like™ dnd
"least like"™ secven PSM-related trait descriptions. Three of these trait
descriptions tagred dimensions of ¥Work Orientation: {a)”a student who

works hard at a3 tas¥k and keeps woxking until he/she gets it done. Someone

#ho is persistent in his work™; {b)"A student who alﬁays hands work in

-

conpleted and cn time. Someone who is conscientious about bis work™; and
{c)"A student who really likes to work. Someone who takes pleasure in

working.? Two aspects of Self-reliance were included: {a)”"A student who

rmakes important decisions on his/her own. Someone who is self-reliant”;

and {b)"A student who will express his/her ideas even though other reople
nmay disagree. 3omeone who does not always need group approval.” One trait

description identified high Social Commitment: "A student who relinguishes

self-interest to woxk for grcup goals.” And one trait description called




for naaes cf,socially tolerant and intoclerant students: “Someone who
gats aléng well with people of different backgroqus or beliefs."” studenté
nqminated at least once by at least one ieacher were considered "high® in
the reievant trait, while students nominated low at least once Ly any one

,

teacher were considered "low.™ 1In only ofie instance was a subject nomi-

nated as both hich and low in any given category. These nominations were

discarded frem the sample. A ‘ .

-
- -

Results and Discussion

. Students who were rated by teachérs a; high on one of the four
PS¥ traits, wWork Orientation (n=52), Self-reliance (n=45), Tolerance (n=28)
and Social Commitment (n;24)1'were significantly higher in ‘their scores on
the corresronding PSM subscale than those not rated high. At the low end,
students who were rated low by their teach?rs“in Work Orientation (n=29),
Se;f—reliancé (n=32) and Social Commitment (n=9) scored significantly lower
on the corresponding PSM subscale than students not rated low. There were '

no signifi;ant digﬁerences, however, for Tolerance.1 Tables 1 and 2 present

* these data. *

-

-Tables .1 and 2 Heré

1 < . . - .

““lote that even with a forced-distribution procedure.for nomi~ -
nating students, the distribution is again skewed in the direction of
nominating "winners" rather than "losers."




L}

The results replicate previous findings that students whose
teachers perceive them as high in Work Orientation, Self-reliance, Tolerance

anéd Sccial Commitment score higher on these PSM subscales. This provides

further evidence that these -PSM subscales have criterion validity; i.e.,,

they are tapping traits that are expressed in behavior.
Use of the forced~distribution "nomination” procedure also demon~

stratas that when teachers can be made to identify a reasonable number of

e

Y

p - E
students as low in a PSM attribute, these students can be discriminated

from other students with the PSM subscales. For Work Oniengétion and

Self-reliarce, where most teachers gave names of students who seemed poor
workers or dependent on group support, nominated students were found to be
significantly different from non-nominated students in their PSM subscale

score. Although significant results are found at the low end of Social

- -

Commitment, this result must be viewed cautiously since only nfne_students

comprise the "low" group. The failure of the low ﬁglerance group to sig-
nificantly differ from others is probably due in part’to the small n in the

group: teachers were eithe¥ unwilling or unable. to name more than twelve

»
-

students whose behavior cou}q;be deemed _intdlerant.

-

" P

.These data seem to indicate, therefore, that where a criterion

group of reasonable size is obtained, the PSM subscales can discriminate

botn students who are high and students who are low in maturity-related

-

behavior from other students.




- ; Sumnmary

.
-

‘Folir psychosocial maturity subscales -~Work Orientation, Self-

o - A - -

reliance, Social Commitment and Tolerance-- were investigated in relation

-
=7 . -
»

. to teachers' pe;ceptions of students' behavior }nfthese areas. Students
nominated as 'high and student; nominated as iow in‘work Orientééion, Self-
xe ‘.ianc;a and Social Comnitment obtained significantly different subscale
scores from other students, aqq;from each other, in the exnected direction.

tudents nominated as high in Tolerance scored significantly higher on the

Tolerance scale than those not rated high.

ki

These findings replicate.previous findings obtained on a sample -

of younger children, which show that the PSM subscales can discriminate

- - - -

students whose teachers rate-their behavior as high in maturitv from other
- - Vs . . \
students. These findings further extend the criterion validity of three

€

PSM subscales by demonstrating that the subscales differentiate subﬁecté

rated low in PSM traits frcm subjects not rated low.




Table 1
Corpariscn of Mean PSM Scores of Students
mominated High with Other Students

Fi¥ Zcales High Cther F
Work “rientaticn 2.92 (n=52) 2.8 (n=138) B_gaes
SeYf-Holiance 3.37 (n=45) ' 3.12 (n=145) 10.91**
Zizial Cormtrent 3.36 (n=24) 3.06 (n=166) _6.47%
Toluranze . T 3.35 {n=28) 3.12 (n=162) 560"

- *2.L. 05
it;,<.f';1
7
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Table 2

Comparison of Mean PSM Scores of Students
Nominated Low with Other Students

TEM EZcales Low Gther ¥
Yorx Trientaticn 2.53 {(n=23) 2.78 (n=161) 6.11*
Sclf-Reliance 3.92 (n=32) 3.21 {n=158) 4_£6%

* Sozial Conmitment 2.734 (n=9) 3.13 (n=181) 5. 24%
Tolerance 2.97 {n=12) 3.16 (n=178) XS
* .05

14
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