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FOREaDAD

. ThesuccesSful coripletion of projects that deal with areas of social_
. -

reivance generally require. spec4a1 kinds of assistance. perject staff
.

must depend on many other people't in the community who are asked to give of

their tire and effort in order for the study to neet Its objectives.

This was certainly true of the film evkation effort described in this

report. School personnel including administrators, terchert, and students- -

all made important and critical inputs to the data collection phase of the

work. For thiS, the project staff gives their sincere thanks.

Effective project support and monitoring is no less Important to a

well-managed effort. .it was provided thnoughout the period of perfo:Oance

and was particularly helpful in setting up a national conference where issues

T-elating to rental nealth flIrs in the scno61 environment were explored and
,

discussed by nationally recognized leaders.*

Since this project touched on a.number of areas (e.g. mental health.

films, Leather training) it, was important to get Inputs from recognized

experts in these various disciplines. The following people were actively

involved in various stages of the project and made numerous useful inputs:

Dr. Morton Berkowitz, Child. Psychiatrist, Consultant fa Allegheny

County Sciyools, Pittsburgh, PeT27y1.vania.

Or. Jack Birch, Associate )ean, School of Education, University of

Pittsburgh.
ivy." ti

Or. John'A. MO.dstad, Professor, Division of instructional Systems.

Technology, indiana_tinivervity.

The Proceeding% of this conference are being published In a separate dodb-
rent (is anybody listeninga Proceedings of a conference on the effective

use of filo media for rental health education for and with children,
Amer4carlinstItutes for Research, 1974, in press).

a)
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Dr. Augustin A. i t, Professor bf.E4u;atiom, Syracuse University.

Dr. Carl Terranova, Psythoaogy Department, Educational Research Council,

Cleveland, Ohio..

Or. A. W. Vandermeer, Professor and Head, Area of Curriculum and

Instruction, University of Alabama.

.1 in addition to the .above, Dr. it Bert Fitzpatrick, a measuremesIt'and

evaluation consultant on the resea4 staff 'of AIR, assisted with the study

design and in the analysis of data.

Since part of thtproject was conducted at an off-site location (Rhode

Island), it was necessary to have someone who would asstst the project staff

I

-

activities. This support was provided by Dr. Gwen

Rae -of the University of Rhode island. Dr. Rae's professional interest in

id development allowed her to extend her inputs to the project beyond

a simple back-stopping effort.

Finally, our heartfelt thanks to Valerie Hausmann (Secretary), and

Patricia Vitale(Adainistrative associate) who expertly handled the nany

details of daily project management, data recording and formatting, and the

typing of th e numerous project 'docchents that were required, including this o nt.

A complete listing of the project staff, Vong,with the dates of _

important project milesVones, can bi found i9 Appendix A to this report.

/'
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3Afr&-e..LIND

-The Anerican educati=a1 system must be the cost scrutinized, most

triticized and (cerilinlirthe rdst studied of all our basic Institutions.

A recurring area of concern with respect to this institution-has to do :witch

thebasically authoritarian structure of cost schools within which students

have little or no oppartsrsity to participate in decisions which affect

th=1, and where dissent, disagreement and- even creativity are often inhibited

if not punished outright LGordon, 197D; Holt,. 1972). One result of this

concern has been a trend toward what is loosely called the ibumanistis," or

human relations approach, to education.

'Humanistic" in the context of the classroom ca.1 be defined as any sys-

tematic attempt to sensitize the teacher to students' feelings, attitudes,

and values, an to increase the teathers' appl4cation of the qualities of

empathy.,, warmth, positive regard, and genuineness in his interaction with

students. icckediat more broadly, this viewpoint, based in part on the

teachings of Carl Rogers, Abraham Mas low, and others, holds that the restrict

tive, authoritari-an climate of the school is incompatible with_ tine students'

need for self-actualization, and thus does not lead uuopttmum mental health,

and, in sore cases, contributes to.PPOr rental health (Greene, 1973); This

viewpoint could-be more easily ignored if it could be shown that children

learn more under an authgritarian'system, but such an assertion findsTittle

support in the research literature. in fact, recent studies suggest that

students are Likely to learn most from teachers who.shoo hIgh levels of

understanding and respect toward them (kspyr 1969; Katz, 3971; Rogers, 147);',
-----

it has, been said that "the placing of very healthy teacher%rodelt in all .

..c
- .

classroom may be tantamount to aipeacefut revolution, and may All prevent
.

a more violent educational revolution" -(Aspy s Hadlock, 1967).

The humanistic approach, to educaticn is beginning to be reflected in ..

the curriculum of many schools of. .education. Howeier, the need to reach %
..r . -

t inservIce teachers with appropriate training and educational materials
,

.

dealing with this approach is seen pi be equal)* important. After, all, there

are many more practicing teachers thah there ate teachers in traiaing, and the
...

tine- required to pi-f:duce a complete "ira snf son" ,would be. many, many years.

".
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Tne kiitH produced fi lsa series, "One To Grow On," the subject of the

exploratory study described in this report is based in part on a well-known

acrd well - documented approach to the improvement of :rental health in the
schools developed by Dr. Ralph H. Ojerann, an educational psychologist. Thiss
approach is consistent,.with the humanistic philosophy. in that it emphasizes
a causal orientation to the 'social environment which focuses on the etiology
of, or motivations behind, human behavior, as opposed to a concern only with
the surface :rani festailons of that behavior on a "here .and now" basis. Such

an approach involves an awareness of the probabilistic nature of human
behavior, and supports art-attitude of flexibility and tolerance, and an
ability to view a given situation from another's pessPettive.

This causal approach to behavior parallels the widely documented des-
__

cription of a nr_ntally healthy classroom citrate as one in which there is
flexible permissiveness within -clearly recognizable .11nats;io as to provide
a sense of security,, 4 building of self-esteem, appreciation of the rights
of Others, and challenge to each

More than a dozen controlled research studies with teachers have shown
that an "appreciation of the dynamics of behavior's accompanied by significant
changes In, such dirrensions'as manifest anxiety, tendency to locediate arbi-
trary punitiveness, anti-democratic tendencies, and tolerance of ambiguity"
(Ojemann, 1567) There Is evidence, 'therefore, that OJemann's causal
approach can work .under ,rather carefully control led research conditions.
Unfortunately; this approach has had, to date, very littip Impact on school--
procedures,-in i general way, or to use the vernacular, "in the real world."
To quote one authOr'who lx:lents this fact' "Perhaps the reason is that.
effective tog 'of this program demands specific training on the teacher's
part." (Vial ics-'adde4.)

.

in response to this felt need, ?i-H1H elected to provide (through the
-RFP, contracting process) teacher training materia ls that would have the
capacity to upgrade the skills and knowledge of xhe teachers at all grade
levetrs.i. their

.

application owe causal/humanistic approach in the class-
.

room. 0.-was further decided that a film Series would offer the most cost
. # ,

.. flive way 'of getting ,the appropriate message :to, the w,i-defst_pessible._

audience.. fio.rever; it was also recognized that films-alone would be of
. . limited val-oe due to the-essentially pissive nature of this medium as

9
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tridi tional ly used. Watching a film, however siW lfully it might be made,

has not-been shown to lead to significant changes In the behavior of the

viewer, particularly in areas involving strong personal feelings. It was
N

therefore decided that a guided post-film diScussion session be "built in"

to the total teacher training package.:

It should be noted at this pOint that the p?oce-ss by -means of which the

fi im/discussion series was prepared did not follow a milber of the prowcedures ,

currently reconrended for media deve,lopment and that lend themselves to well-

conceived surnsative evaluation efforts. These shortcomings became apparent

to the project staff when an effort was made to determine the specific objec-

tives of the films and the kinds of impact one could expect to occur as a

result of having

The original RFP

accepted for the

viewed the films and participated in the discussion sessions.

was rather vague on these points and the Rroposal that was

developthent of the films did littleito Increase the level of

specificity of objectives and intended icapa.

One can be sympathetic with problems in defining in an objective and

measurable way teacher classroom ,behavior as it pertains to such innererktly

ambiguous concepts as humartietic, causal, non-thriiiterrimg, supportivaa_ etc.

fkmeyer, this i; the challenge that 'must be accepted .by those who clatm to

be (or are asked to be) accountable for the value of their efforts. "Good

ideas" are easy to state in labstract, terms ("Let's improve mental health in

the classebom" or "Let's make teachers more humanistic.") The authors feel

that.it is incumbent upon those who accept the assignment to do something

concrete and specific in implementing these "good ideas" to,tragslate them

into tangible and measurable quantities. Failure to do this (or to see that

others do it), leads to, at worst, ill-conceived products, and, at best;

products whose real merit Is diffictilt or. perhaps even imOossible.to

determine.

For the above reasons, the "One To Grow On" filth series was a diffiCult

one to-evaluate. The project staff found itself in the positron of egtracting

.from those responsible for the development of the series, both at, MN and _, -

from the contractor, .information that many feel should' be a part of the orig-

inal conceptualizing and plehning process. Tbe success with which this was-

done obviously has a direct and profound effect on the quality of the overall,

study. The nature of this effect will be seen more clearly the more

detei led discussion of the study contained in the body ,of this report.

S
3
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In summary, this exploratory project is aimed, at determining/ the extent

to which a set of teacher training materials, namely the "One_To Grow On"

films and related discusslon guide, which, incorporate many of the concepts

of the-humanistic and causal approach, can influence in a positive way the

attitudes and behaviors of the teacher in the classroom and subsequently

have a beneficial impact on students. The res arch approach represents

a mixture of "hard" data collection in the field under realistic conditions
,

plus qualitative information obtained from int rviews and questionnaires

with those participating in the study.

The need to assess the impact. of a potentially important effort, such as

is represented by the "One To Grow On" film series, is critical to an orderly

and validated process of improvement in our techniques and approachds to

educational problems, particularly as they relate to mental health issues.

The' results of such an evaluation-would be impor tin _helping NiMH in

their continuing efforts to reach teache'rs with me al. heal th messages_ and

suggest guidelines for the development of future prog ams Yin this critical

area. T e results shou/ld also be of direct assistance(n 'the dissemination

and',UpPOrt oil the "One To Grog On" film series itself.

t

a._

..
ti

11

4

8



DESCRIPTION 'OE FILM/DISCUSSION PROGRAM

The complete teacher training package contains an introductory film

pDos sli separate film segments; each with an accompanying discussion guide .

contained in a Film Discussion Manual-t*. The strategy employed by this train-
.

fng package s one of,prov3ding a 6coraton stimulus '(the film series) along

with post film discussion:sessions during which the participants (teachers),

( under the direction of a-D'iscussion Leader, engage in a dialogue which is *

,

ritended to achieve the following major objectives (as statein the original RFP)':

(1), To stimulate discussion of the nature of student behavior and

the teacher's relationship to it.s.

.(2) To heip'teaCheri appreciate and unders6nd human behavior, taking

into account underlying factors which call produce different kInds
.(

of surface behavior in students.

(3) To help teachers explore'and understand' their own atti udes and

feelingS toward teaching, and by this exploration 'mom e the ways
,

in which they relate to their students and their students relate

to themselves and others. - I'

. .

A description of the six films is contained in Append

objectives developed by the project staff for each fil and'possib, e teacher

along with

behaviors that would'be Consistent with each film. The reader is j lied

to review this material. to gain a feefingfor.the spedific content,o

films and what they were attempting to achleve. The introduction from the .
. .

Fitth_Dtscussion Manual which is quoted below will provide emore g neraf,

.1,"

description of the film/discussion series.

The introductory filth was-not ready in titheto lie used in the s udy. A .

third part orthe total package, a Handbook, ,Promoting Mental Hea in

the Classroom prepared by Karen Rohne Pritthett Todd of New. York.Un er-
sity, also was not included, but for a different reason. The Handlibok is
considered an optional item, its use being, left .to the discretion of e

individual user. Therefore its.) inclusion in the study:Woyld have intro
.duced a variable-of unknown dimensions in terms of Itsimpact under
realistic conditions.

5
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The aole.of SCJSS ons and Teacher Reactions

dek

The major thrust of the "ne To Grow Oa" fans described briefly above

is to4e found in the discussion sessions. The focvs of the discussions
_

is Interided to be caehat teachers do within thipir owl classroom that relates

to the mantat health-of their students. The strategy employed is to provide

stinoli (the flins).in an ednvirinnent that makes it possible for teachers,

working tooetherai colleagues, to develop .a.hd disca'ss changes their can /rake

that wail result in more constructive classroom experiences for their students.

The films are set- in different schools with a variety of types of class-.

room organization, from. very conventional toexperIMIrtal. The grade

ranges from kindergarten to high school. The assumption behind this variety.

is that the .teacher is the key element in developing a constructive approach

to mental health in the classroom. The grade level, the shape-of the class-

room, iihuponfiguration of the desks, the type of program that is officially
.

sanctioned, all contribute in their lay.to the kinds of interaction that

occur in the classroom. But the teacher's awareoess, sensitivity, and beha-

vior ate by far the zostidportant variables-1 Nis realization that he can

change is in a constructive way is the underlying message of the

. entirp series.

As noted, there is no. intention to "set.

shown Ln sqge of the film to theparticioan

' the particular teChnioues

s. The adoption of tpetific

classroom devices andyprogram is not the ob ective of this series. The
. .

success ,of the discussion cannot be measuced by- the participants' final recep-

ti4discassion would be one In

i a9 the situations or tech-

st disoussidn would be one in

ctions to the situations, and

tght.tette? cultivate good

tiveness to the specific techniques show2,

which the mole' focus of attention was ors
. =

and passing judgment on:them. The.
-Zolich tit:lb participants explored their awn r

case out with sch7e new ideas abotk how they

mental Aialth practices in their own classr
0.6

This'program is intehded to help teach

Oa) for change that each teadAr Fes. The

procesysis to heli, else members of tnIt group

film and connect 'these reactions to their

experience. ;The Discussion Leader is oeith

logue leading to a self-evideAt concludon
.

"."

8

ti

410

rs- rtaiiz,e the individual poterv-

Discussjon Leader's. role lib this

expresg heir- reactions to the

eelings about their own teaching

r the teacheg in.a Socratic dit-

a right answer) nor is he the

/



leader in a group therapy session, but he is closer to the latter: Thf,-

Discussion Leader's task as 'to help the individual participants recognize
their on -responses and pursue those responses In a way that'al II le,$ them
to new ways of dealing with students, ways that are their own,,,, says that are
"comfortable" to them.

The individual teacher has significant discretionary power' and irony
pre-rogeives concerning vetat goes os withirt the cohfines of his am class-

_

room. "Responsibility" Is a key word. Wnatever the circi.vrstances, the
individual teacher has major resperts bi I ty within that room. Vii Ig4 there are

factors over which the teacher has no control, it is the ptrrpose or ells
program to siress those factors over wthich he does have control. The teacher
mIst feel hi& own .po.ver and his on responsibility.

Anotner,way of t*scribing the experience is to ec, ze Its uniqueness
and its individuality. Every individual cones .1 rto die eixpe ri ince wi th 744f-

-Tyrant expectations and background, he "sees" qiiff things in the filins;
he *Ilea rs" different tunings irn the discussions; h processes -A a1 with iiis
own "one of a kind comptiter;" and he decides h to resift on-the basis of

. - .what thts experience means to hip.
. ,

implications -for Evaluation

V

1.

As should be clear at this point, the coral experience of viewing the

a
films plus partictoating in .the discuss4on sessions could be chaiactirr74.. 1 _ _
as unstructuredtanci nondidactic. The m4stag-e rs intef(ded to be "soft" and

.. .
not a well-defined, 'bow to do it" prescription fo; obtaining Instant mental
_health in the classroom. This is a departure from much of what is provided ....'

for in-service training of teacheis. In-reviewing the various catalogues

, 'and descriptions of films and other audio. visual material available in the
mental health area, and in filscassTons with "ne..nbers of the panel and bthers
.knowiledgable in the field, the rote typical approach could be characterized
as more exhortative and is often based on a particular set of reox:raended

rules and procedures. The message is usually obvious and Its teaching points
.are' forcefully (if not always understandably) articulated.

The teatiing philosophy used in the "Una, To Grow On::filvs is an inter-
esting and provocative stne;_There is, after all; much' to reotamend an

approach that takes seriously the body of knowledge that suggests that change
in bOavior, is core. likely to occur when the individual is. an active

9



participant Isi th

debate and els

in the classroom

behavior._ Litt

opportcnity to

vlith peers. who

On " films are st

examination.*

This dol4ibe

as unstructured

evaluation stra

measuring instr

points. The deve

to defini success

all or most parti

simply "rot relev

classroom prol-edu

ahange pro-

the "pros and

is supported by a b

permanent, effective

and when there is ample opportunity to

of the subject area. leacher behavior

ief strdtture consistent with that

is likely to occur without the

ine that structure in critical but non-threatening way

ne -the. teacher's ?noble= -id concerns. The "One To Srow

y the stimulus and catalyst hat can trigger such an

to effort to imbed a point of view (Ojemahn/humenism) in

ormat presnted serious problems in designing an appropriate

it is obviously easier to define objectives and devise

is for instruction that is based on'explicit teaching

oilers and conceptualizers of the series were not willing

for the ffirs in terns of specific objectives being mei by

'pants. A 90/90 criterion level was, they indicated, 1

nt." if one teacher out of a group decided to change his

in a 'tyasitive" way (i.e. consistent with the causal/
.

humanistic approach), that would be considered a "successful presentation."

Mo4lever, as opted earlier, the priject staff .felt that, even under these ,*

unusual arcumtiances,' more attention should have been given to speciewling

objectifies and possible outcoTs. This Irethoplogical inconsistency between

a well-defined objective and.statistically based evaluation strategy and a

loosely defined and clinica ly based program orientation must be recognized

as a serious limitation achieving thg'ains Of this project. 11-14dran

impact both on the selecaon of appropriate evaluation Instruments and on

the proper interpretation Of the resulti obtained. 1-

The unusai style and Vormat.o these materials produced:sone strdng reac-

tions among teacher participan nany of whom wanted to know what the

objectives were, and chat they wo d be tested -on. It was necelsary-o
repeat over and Over that they were ;pot supposed to learn ,facts, or rules or

approaches from the films. Perhaps this in'nitii difficulty In adjusting to
perceived ambiguity and lack of.structere In a learning enifiromaent, with

its attendant anxiety, tells us .a good deal about the rental set that many

educators have about what education should be like. Such an approach is
clearly a new experience for a nuther of them, and, (bised on many of their

comments), a badly needed one. ide have kndwn for sane tine that students

need to be taught how to learn. it appears that teachers nay also need to

be taught how to learn.fron new and unusualxaterlaiS.

.10
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sTavY DESIG1, DATA CDLIECT1DN INSTRUKENTS,

AND SEr4:-SNLE CF STCDT

Introduction

The notion that one can permanently and effectively change navior

of a teacher in the classroom as a result of his exposure to approximately_

six hours of material (however excetient and weal - conceived) Is, at best, an '4

optimistic one. It is clearly a leg&imate hypothesk to entertain and to

attempt to 'prove,' but one snould not be surprised If the results are fisan

pointing. Even areas in which there is a much closer and seemingly Inpical

linkage between stimulus- and response or impact have found it notoriously

agficult to demonstrate and document that linkage, as, for example, tl.re

'relationship between driver training and slsequent accident and violation

data. We are becoming more aware of the need to use luny avenues of ange,

over a period of time, if we are to have real and pro?ound effects on our

,target aualences. A -critical mass" phenomenon ems io be involve0.44-v:hich

the cumulative impact of a number of messages and programs can perhaps produce

the desired change.
I,

Related to the above problem Is thi ratherAincomplete understanding of

how one should attempt to measureNite Impact of an experience such as the

"One To Grow On films. One sees increasingly in the evaluation literature

a trend away from a reliance only on the tradition of experfnenial control

and the collection of hard data f-,1d a willingness to 'open up" our minds

our designs_to include anecdotal material such as comments of qarticipants,

feelings aboUt the experience, and other "soft" information. Robert E. Stare..A
. .

of the University of Illinois has argued for what he calls "responsive
AL 4 '

evaluattommt:based not on preordlnate notions of what is supposed to happen,

but on a careful exploration and documerim4tion 4f whit did ha (Stake

& Denny, 4069). Donald T. Caornell of Northwe+
r

rnilnlversi , one of the
of

most respected psychologists in the evaluaiicOield has receintly argued
4 ...., ..

eloquently for the insertion of qualitativ inipirmation to 'd out and

validateour quantitative findings (Campbell, 144).. In his ' address
.

* -. 4 .. fr

0974, New Orleans) he went so far ils to _susge0. that there is room for "common
2 iN

r 4

*: II" I.
.

.1 w.ou
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sense" in ourlevaluatton efforts. TUrthernore, he t.Aowed how little -We

really know about samething when we Took at Only one elenent, however closely

aner.4rpletely we nay examine and studY it. Like a single frame of a notion

picture, or tae ,single dot of a newspaper photo, we are simply incapable of

understanding a phennrenon unless we examine as ran), of its aspects, Fran

as many points of /flew, as possible.

A
0ti third point has to do with the pro; lens associated-mith,the conduit

.00

of a study 41 a natural.setting. The tradeoff is weil-known to those who

toil in tile evaluation vineyards--if you want realism, you give up controls
.1
if you mant control, y ou give up realism. The spOnsor -wisely opted for

realism. As noted above, control does not equate with "onderstanding,- and

realists is not necessarily anathema to -good evaTiation. However, one

does experience many difficulties in atteroting to exercise some convol

cnee.e.a study being conducted' under realistic conditions. These problem are

.!well-i(nown and have been documented in the literature (e.g. Bend, 197O).

The above pdints are not meant to be interpreted as excuses for problems

encountered in the study. In fact, the authors do not consider these items
_

to be problems in t±e traditional sense, but simply existential. realities .

that are always present in one form-or another and to be accounted for in
*--

some faShion. One can set up a complex design, but one should not be sp*-

prisfd if that.design is severely compromised because pa ticipants dr5064

out of the "study at the last noment. Teacbirs have aany soonsibilities,

school. administrators are busy people, Christras vacation is'a given, and

teacher onions are concerned when demands are made on teachers beyond the

normal workload. Other innovative and exciting programs are being initiated

at, the sane tire and other governdent agencies want to.do a study using the

sane schools. Any or all of the above (and more), can have a profound

influence on field research conducted in the school environment.

is
Before examining the design and instruments used in this study, a ,final

"study iimitation" ought to be noted. Thisls the need to have all survey

And test instruments ("new forms") reviewed and approved by the Office of

Management and Budget (OMB). uhiJe the need for such review Is notsques-

tioned (primarily and originally designed to avoid redundancy and invasion

.of privacy) the'fonm and timing of the review' can present serious problems

to the project team. In the present case the award date off the project and__

19
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the calendar year meant that data collection tad to initiated

quickly if the 3-month follow-up study was to be feted before the end

of the scnooi tern'. Because of I'IUM and.OMB iew procedures, data coiled-

ctivities were delayed in getting started and a number of schools were

Are all data ;ere collected. Also, nwly schools melted a conmit-

and an exact starting date before agreeing to participate. Without

OMB app 1 such a co:liniment co. d'not be made, and several schools who

had agreed "in IKInclple" to cooperate 't d to respectfully decline. And

final/Y. because of the r-uj to get the CEige submitted so that the

review process cc7.114 begin, the tine allowed for design and/or seletti on

A.

ife

of appropriate instruments was limited. Pretesting of instruments was

also severely restricted. These kinds of impact en a projec re not con-

sistent with goad project management nor are they always compatib e with

maintaining the scientific quality and merit of the project.

Study Design

The basic s-tudy design is shcii---6elow in Figure-L It ihiOd-be remem-

bered that- the film series was designed to be used by all in-s rvice teachers- -

thus the complexity and completeness of the design. Since i was considered

desifable to conduct the study in two different geograph l locations, this

design was replicated at a second site (Site I was F7 tsburgh and environs,

and Site 2 was Rhode island).-

10.

1

RURAI, SUBURBAN . URBAN ''''...

Elementary
Grade

6s)(1 - "Female

Experienced,
Male 4 _le z

Female

inexperienced

Eperieaced,
M t F-t'

.
H 4 F

iheverieirced.

m%

Experienned

A& F
M &I:

Inexperienced

Intermediate
Grades

(7 9)

Experienced,
M & F

ti 4 F

inexperienced

Experienced,'
X & F

14 & F

inexperienced

Expertinced,
.

. t I b F
X -9 f

_

inexperienced

High /School

(10- 12

Experienced,

M S F
ti & F 1

I oexpeti armed'

Experienced,
.

14-4"F

.

i t z`F

I nexpe,,ri ep ced

Experierited,

li 4 F
.

N S F

inexperienced

Fig. 1. Basic Study Design, Experimental And Control '4

(One Location)

I
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It was intended that, if poss le. 10 teachers be obtained for each

cell. 5 experienced and 5 inexpert ced. It was also intended that a mixture

of rale and female teachers be I eluded in each cell. Dropouts, school and

Individual, reduced these figur so that a number of cells contained too

few teachers to allow optimal statistical Procedures to be used.

One of the important f

was the requirement that

nanageab1e so that weans

ctors considered in the selection of participants

discussion, groups be kept"telatively smalls and

ful discussions coold be had (and nonitored) and also.

so that the notion of " lism" be maintained. For this same reason (and

also to'measure school impact rare effectively) the teachers In any one cell

were to be drawn (to the extent possible) from a single school.

School sys tens were selected in which the types of respondenp and
4

types of settings would be reasonably representative
s
of tar se expected, to

be encountered in practice. Teachers participating in the film and discussion
- .

program were /selected_ by 'the school systems From among those volunteering.

-Unfortunate)y, sore schools allowed teachers to select the control or experi-

mental group instead of randomly asAning them as instructed by the project

;his;his could have.had an effect pn the types of participants in each

group.
ti

At should be remembered, however, that in actual practice, the program

wi i y' not be used 6c," all teachers, all sot/801s, or all school districts.

r, at each level, it is anticipated that thexiecisi-pn to-use the program

Ea-bee-.-a voluntary one, and that the population of users wirribe a hienif

biased subset of the whole teacher population. .The exact cogposJtion of the

subset'ii not known, and it is thus in a strict sense impossible todra a '

random sample from it. Furthermore, even if it were possible to obtain! an

At

leachers are often "expected" to parti
these during the,schoot Aar, especial
mended and/or encouraged the program.
choosing the control group would be an
Glihiptin of commktrent.

21
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cipate in several activitles such as-
1y when the administration has recom-
Volunteering to participate but
easy way to show "Idterest" with a



a

appropriate random sample.,._ It wol.ild not be feasible within the scope of_ '&

present project to use'a sample of sufficient size to spPPort generaliza-

tions of the Prectie sort envisioned in sampling theory. This is so

because the appropriate sampling unit is not teachers, or schools, but school

districts. it mould have been prohibitively expensive to obtain-an adlote

sample of VAS unit of measurement.

The essential ori-terla-for.the selection- of a study site were

I. Large enough 'system to have teachers representing the varlcms.

_critical design categririeS-rfeaoe level, experience, etc.) in-suf-

ficient ntxnbers so as to provide an adequate pool of vcgunteers.

2. A system math a sympath *lc administration, wiling to provide the

nedgiry support to the effort.

3. A system that represents conditions, typical of the three types of

schools; urban, suburban, and rural.

4. A system geographically proximate to the project staff or able to

proVide the necessary leadership to eisure that the study be con-

ducted as intended.

Sore of these criteria were compromised due to limiting_ factors noted earlien.

Control group and experimental group teachers were matched to the extent

possible on the basis of the following parameters:

a. Experience. This is,one of the experimental '-iar+abies shown in

Figure 1. Experienced teachers are defined as those with more than

two years total of teaching experience; inexperienced two years or
_

less.

t

45. Teacher location. Ex0erimenial and control -teachers were drawl

from the same school on from schools, that are considered by those

qualifted to make such judgment as representing

socio-economic and neighborhood characteristics.

the same ethnic,

t. Age and sex. To the eitent possiZTe, &'ach cell in the design

contains a variety of age ranges an a mixture of male and female
e.

teachers. These chara teristics were to be distributed equally

between the expericlent i add control gjoups.

15.
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)
The primary defining characteristics of the respondent population were

determined,.of course, by the grade level and school location parameters.

The following working oelnitions were used for the latter citegortes:

a. Rural. A stool located outside the netropoplitan area of a

or large town and serving a population 1i-rose intone ,is derived

primarily from farming and/or local industry, e.g., :wining.

b. Suburban. A school located outside the central city

metropolitan area,_stbryed by a separate school system. Income is

usually derived from occupations in the city..

4eUrban. 1-1,,dRl located within the heart Cif .the central city

-.

serving a population whose income is derived primarily from OCV.J-

in the

Pations based in the o.Lty

1
-Another input to these definitions was the terminology used by the

1 school system.

Pupil tharacteristrcs were not trolled per se, but were determined

by 'the selection of schools and teachers wiiAin those schools.- One entire

class of each teacher participating in the workshop was selected as comprising

the pupil sample. Teachers in the upper grades who teach more than one

class-ha,d-a-class randomly - selected for use in theastudy. _

Selection of Instruments

As indicated earlier the rationale for the selection of instruments

that would measure the effectiveness of the "One To Grow On" series should be

based,.to the_extent possible, on the spats and objectivesof the progra-kis

defined by those responsible' for its conOpilon and devRlopment. As also

noted, this proved to be %difficult task partly because of .the inherent nature

`of-Ai Materials themselves (e.g. non - didactic) but also because erbse who
/.-

worked on die film development project were not.commiited to what might be

called the "irjstructional technology" philosophy that places a premium on the

precise and careful articulation of objectives and the criteria'by means of

which their attainment might be measured. ;This is not to imply that a lack of 7

well-stated objectives is tantamount to inferior instructional or educational

materials. A number of authors, including one of those contributing to this

repoit,' have argued that it is isecesspir-r014ork toward a middle, ground,

* .

$
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wheseby the evaluaT helps the developer/producer think through his goals

and objectives and prepare ones that do justice to his idJas (Shettel, 1964).

This approach Is .much to a preferred over a comcoo alternative==insisting that

those who prepare materials write "Magerian" objectives, with the result that

they turn out to ipestesile, irrelevant, and nit-picking. (This is ho.i."music

appreciation" gets translated into "Ikrnen did Beethoven die?" and mental

health in the classroom might have becorm..."ithen did Freud die?")

tn short, the project staff worked diligently with the NIMM people

involved in the "One To Grow On" project to help sharpen up thr kinds of

outcomes that would be acceptable to them as reflecting 'their goals, and

acceptable to the project staff as capable of being measured. (it is still ,

not possible to measure such broad statements of goals as "heighten aware-

ness," "increase sensitivity," "stimulate thinking, -" "broaden perspectives,"

etc., etc., withOut further refinement and translation.)

Two conceptual schemes helped to formalize she selection of instruments.-

One was frequently used in attitude change studies that,considers.

the change cess as nsisting of five steps: (1) getting the message to

the target audt (2) making the message understandable (content acquisi-

tion); (3) getting_ target audience to agree withethe message; (4).-Intern-

alizing the message, d (5) operationalizihg the message in the appropriate,

environment The first step was of course; a "given" In the study: (le,
-

themay or may n be-i Given in the real world.) The second step was thg

original responsibility of the developers'and an indication of their success

in achieving that step would be an icpcirtant part pf the-measurement process..

Naturally, such a task assumes that the nessage,js definable and understandable

to the evaluatbr, and, as discussed above, considerable time was spent in the
r

process of making it so. The third step was not a cajor.focus,of the aim

series, except in a "soft" way. There was, as noted, no "raessage in the

traditional sense, and certainly no "hard self,-" -but, as also noted, there
6

;QS of Xecessity a concern for the acceptance of some kind of message by at

least sane of th- e participants. (Otherwise, why produ"ce the-ftvarnd-rt,sr o

an.evaluation?) In any case, it was up td the evacuators to determine what

the viewers got out of the experience that they could accept as valid for them.

4 a
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The fourth step is a difficult one to operationalize, except in terms

of the fifth step. Yet,.this is the critical part of the change process'.

The fifth step is the "payoff:" In rost cases, one cannot neasure this

directly. The limited sco4e of the present project precluded in iltu

observation and thus it was necessary to use self-report data (which has been
-

shown to be quite reliable wen obtained under non-threatening conditions).

The 'Paradigm found useful tm oonceptualizA:p the measurement

process was

environments re surroga

on_ of impact levels. Most educational or training

They are not real simply because they are not

the place where e effect is me to be felt. This can be'overcome to a

greater or lesser tent by any nuther echniques, films being among the.,

most important. we a " we make sIte visits, 2":'

we sinulate--all in an effertto_be 45 t'elevant and j related as possibleA"

But the fact remains that moS training and education

necessity artificial. Thus, the Success of this experience is .predicated

on, the assumption that the learner wril cd4e aomething with him end usi it.

"workshop," we "role p

experiences are of

If the learner ratliler than there is the further

assumption that he will take i,t/, use it, and impact 01;1 third pa'rty.

tires there may even be a feUrth party. Bch of these levels of impact helps.

to define and proscribe the IStluation-task% In the "One To Grow On" series,

the following ration- e for evaluation is based on four possible levels of

is wcorrrLer a target,

impact:

Impact Le 1: The files t discussion would have an'immediate impact on

e teacher in terms of his behavior in the discussions and his Imre-

,..--Nldiate reactions to the, films. (Related to Steps 1 arid 2 above.)

1

Impact Level 41: The above experience would have an impact on his attttudes/

beliefsfeith respect to the interperson-al relatic;nshipletwien the

teacher and his students (Related to Steps 3-and 4 above.)

Impact Level ill: As a result .of the above Impact, the teacher would beha4e

diffetently in the classroom in a manner reflecting and consistent with

the change noted at Level II. (Related to Step 5 above.)

mpaet Level IV:,:ihe above change .on the part of the teacher in the class-
.

room would.h;ve an impact on the studeAts in that classroom in term of
. .

their perception of the interpersonal relationship between then and the

teacher.



c_
it can be

the objectives

However, it is

terms of their

seen that these Impact. Levels are related in a general way to

of the film series as stated in the original RIP (see page 5)

felt that they are mere manageable than the objectives in

conversion into testable hypotheses.

As a result.of the above conceptualization of the measurement role,

three published fests were selected, and two interview form were designed

for'data collection,purposet. The three published tests are:

1. The Minnesota Teacher Attitude Inventory (sTAI)

2. The Minneapolis Student Opinion Questionnaire (S0112)

3. The AIR 'When Do I &mile" test

Item 1 was the privary instrument for obtaining teacher attitude nfor-

;nation towards students and teaching, pre:, post -, and follow-up. em 2

. was selected to yield information on the feelings of secondary and high
. .

school level students toward school, particularly the teacher. Item 3 was

selected for the same purpose but for the primary level grades. Each of

these tests will be discussed in. more detail so that the rationale for their

selection and use can be understood. It should be noted thkt the panel of

consultants who were assenbied to assist on this project played an important

role in the selection process. (See Foreword to this report for the naves

of these individuals.)

4
r-.41

(1) The Minnesota Teacher Attitude inventory (11TA1): Rationale for

selection of . Instrument: this test was developed as a result of a 10-year-

investigation based on the hypothesis that the attitudes of teachers toward

children anUidhool Cambe measured with high reliability, and that they are

",significantly correlated with the teacher-pupil relati6ns as actually found

in the teachers' classroom. A test, retest reliability coefflaint of

and a validity cbeffiClent,pf .63.are reported in the test manual.'

The following paragraphs are quoted directly from the 14TA1 Test Manual

to point out the similirity of the basic assumptions upon which this test

was developed, and,the rationale for ttie development of .the film series

"One To Grow On."

.93, .
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Literature review indicates Oat there have been nuaerous studies of.,,
i
.A..kM relationship between the attitudes treasured by the KrAl and observed
.tea=zb:rtharicterfstics.. Seyeral.have re!evn-ce for this stuldi.. -Bearer

, ...

and Ledbetter (19511 exam- ined IITAI scores with various school personnel -1.5,ing.
variables of sex, teaching level, experience, size of School sifstwn, credit:
hours in child development 'courses,- etc. Briefly, Tesults, indicated that
female teachers scored higher than pales, elementary teadrs had a higher
mew score than secondary teacheis, size .of the schoofsystem had p6 effect
on scores, Inexperienced education majors.had higher scores, than. experienced

20.
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teachers, etc. Kearny and 4o=hio(1956,1 studied the -4frAl -zr...d the nature of
r the's:46 je6t zarter tiloght, c.g., teat:hers who 'have many different classes

6 durirr9 a day score significantly lower than teathers o have one group for
*- 4

. an entire day.

These authors also ezami t s2t3 bpoomn rate at -vinith
teathers cane failrag grades and iv Al scores. Even tho;.gh this stddy resulted
in a stativ.ically insignifilcwat relatio.nship, and in facl 57=2;eda negative
reiationslp, 'the au-tIsafs diocitried, "The high school tea.ther with
ale teiltherfpupll reiati CCM l&Ce crease.% an atnosp.here of feat and tension',

, jand thin teks in rnsief the .3-soe_tt meter to ,-ve coversd rather than In terms
of what the pupils rlerS,' fee- 1 , _know% and can do, is more likely to-fail

. .

pupi Is--tnan /a teacher ho is able- to maintain harronious rela tions with his-
pzpi is and .who is it)terested la, pupils as 1.--.4:7i,..-3" . "

-

Examples -61 the .reratIonship rndividual items On the KIM' to the
subobjectives of the various fi tms are given below/. Om .11s,t belaw repre7

e .,""
sents a sampling of items, and is not ye be co,=,-ideeted a definitive Item . ..
analysis of the tsti .

. .e .
-. , s

- (1) ."Al'fretty Good Class Far A Monday". -...". / .

-Sibobjeefive-- to eporntrage the Masher to i.espond to the Individual
. ..:

_ .
needs,, values, and td develop to lerance for another's' Perspective"

4. ..
N. - . - .,...... I

tiTAl-iteets:.; - : - e....1,
child should be encouraged to keep his likes and dislikes too

himself;

'Young people are ..'di ffi ail t to understand these. days; I
. 4 -

'A teacher should roe*es ack2crles19e.his ignorance of a topics irt the. . . .

presence .of Hit pupi is ;
. .

"-
'Host pupils lack 'productive lizagination;

A
.. .. .

'The to achiever probably, is not working
.
hard 'enough and applying

,
hilaself;

1'
..

.- .
_ ..
,.

2
Chiiices are Strongly, Agree, Agree, Undecided, Disagree .Stroregl y-rirrigree .



to,

'Teachers *6o are lied best probably
.

of their ;rani is;

better znderstand3ng

'it is usually_the uninteresting and difficult subjects that will

ido the pupil the.nost good.

(2) 4-jrdsay"

Subibjectives7-to recognize pcssible.soarcgs of conflict that cay be

contributing to surface behavior, and to recogilze the need to respond

with sympathy, empathy, and flexibility to develop a caaningful rela-

tionShip in such a situation.

$T Items:

4.

'Children's wants are just as important as those of an adult;

'Ihyeacher should not be exoetted to image adlild if the

latter's parents are unabre to do so;

'Children should.be "seen and not heard;"

'Children need nett' always understand the reasons for social conduct;

'Chlidren shOuld be given reasons for tht restrictions placed upon

them.

(3) "S4-cAlh"

Subob'ectiveto encourage consideration of the needs of the indlifidual,

the ds of the teaches's responsibility to the institution (the

scho61) on the one hand, and her resPonsibility-to the student on the

other:

KEAI Items:
.

'A teacher should not: expected to burden-hi:n*1f with a pupil

probtems;/

',A teacher cannot,p4pe Much faith in the statements of pupils;

!
'A teaches' should -Mt be ,expected to-be sympathetic toward truant?;.

.

ie

'No child shOuidrebel against authority;

:Difficult disciplinary probl-As are seldom the.fsylt of the teacher;

'Teachers can be In the wromi;a1:well

,
. 2i
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*individuals"

Subobjective7-to encourage Introspection regarding teacher's own feelings

and atatodes about teething, techniques of teaching, and cats 'lions

4n the 'system.

I

.
'There is too great an emOhasis upon "keeping order' in the class-

noon;

'Success is gore motivating than failure:

'Every pupil In zhe sixth grade should have iixth"grade reading

ability;

'A good motive/Ong device is the critical comparison of a pupiPs

work with that of other PJPilS;

"intreased feeedom in the ciassrpom crates confusion;

'Children are usually too socia5re in the classroom;

.. .

.'most pupils are resourceful.when ieft on th;if ,ownl
.

v.

,1

'Ch4ldren should be allowed more freedom in their
:
execution-,

learning activities;
Alt

'A teacher shOuid_never leave z...he-ofe:ss -to-Tts.:o6171 vanagement;.

isn't practicable to base school work upon children's interests,

'most pupils are not interested in learning;

'Children have a natural tendency to be unruly,

3[-

(5) A Teacher VI Reflection"

Subcbjectiv--to encourage the teacher to think about the wry he relates

to his -glass as a'result of his interpretation of his role as a teacher

.and to `think aback whether he should and/or cares to :restructure this

role,

.M4nor.disciplinary situations should sonedszes be turned Into jorces;

'If the teacher laughsylth.the pupilstin amusing Cl4SSPDOM sttua-

tions, the class tends to get but of control;

"30
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'A child Should be encouraged to keep his likes ap,d dislikei.to

hinsilf;
. m

'The first lesson a child needs to .leiirn Is to obey t he teacher

without hesitaticm;___

'To maintain good discipline In the classroom a teacher needs to

be "hard bailed

'The

`There is too nuchieniency today In the handling of children.

(6) 31..earning Strategies"

Subobjective--to encourage the teacher to consider his reactions to the

concept of guiding oatis vim development, and to consider whether it is

a feasible strategy iri..his owaisetting. 43e is also encouraged to con-

cider the possibilities that ace inherent in this strategy for teaching

children to understand human treiiiiii5FTF)-teiins of its causes.

%
. kiVA items;

"Success is nore botivating than fal-lure;

'A iood motivating device Is the critical comparison of a pupil's

work with that-of other pupils;

'The whims and impulsive desires of children are usually worthy of-

attention; -
pe

'Children nowadays ate allowed too much freedom in school-

'All childen should start to read.by the age of sevAn;

'There Is, no excuse for the extreme sensitivit)' of sows Children;

'The teacher should disregard the complaints of to child who con-,

stantly talks abodt imaginary Illnesses.

--Additional consideration In deciding-to use the NTAI: -(1) the test is

relatively short (20 - 30 ni tes to acklnister), (2) ft -as been acceptable

to teachers, and (3) it can be 'ea ne scored, an important Item considering

the linitedscope of this explorato study.



(2) The Minneapolis Student Opinion Que;tionnaire for intermediate and

High Sctool Pupils (S0Q). Rationaie for selection if instrument: initial vele-
,

vaace of this instnamht to the proposed evaluation study was found in the purpose

for which the test -arts developed, i.e. in response to:increased attention

being given bf educators to student behavior in the Alfective domain, and b

the attitudes measured: liking of school, interest iijearning; unfair

punishn.nt, sell - concept as a learner, friendly atmoitinere, involvenent in

decision raking, class dis:Cussions,.positive reinforUnent, fear of asking

questions, and attitudes toward teachers. (These categories were produced

by a factor analytic approach to the test.) Furtfter scrutiny of test iters

identified for each of the above factors indicated tbs-t this test related

to the overall objectives of the study and was in agettnent, in its basic

premise, wi tn tne concepts and pnlicscony of the mTAi...

The test ;teas identified for each factor are given below. It should

be noted that the sttdents were is stracted to answer the questions about a
t

specific class and Leather, rather than to respond In term" of all teachers

and school in gentrai. This teacher, of course, was either a control or

experimental participant in the study.

liens constituting factors -in the Studer); Opinion Questionnaire, and

"One To Grow On" film to which' they are related, ale shown below.

(A) Liking of School ("A Teacher in Reflection," "Learning Strategies,"

and "Individuals"):*

Schoolwork is interesting;

4 don't like ay Classes;

I like school;.

I hate school;

I find lay teachers to-be fun atd exciting;

I like,no;i of ray teachers;

My classes are boring;

I think schoo1 is fun;

I don't like school work;

i like my classes;

I don't look forward to going to sencol.

2Choices are Stsngly Agree, Agree, Disagree. and Strongly' agree.

-25.-



I

(3) interest in Learning ('3A Pretty Gtod Class For A Mo:)day"):

I real ly don't care whether I learn ainythirrg or not;
4*

..c) 410 not like to stay out of school;
I en/of learning new things;

don't care If I learn arrything, I just want to pass;
Ainvl I gradiate or leave 'this school I wait` to contirrue my education;
I would like to qUit ool.

It) Ur fair Punishnent ah and "Lindsay"):

I have often been punished here without case;
S=etiraes I an blamed for someone else's activities;
I have been punished in front of others in this school ;a
1 an only pxlished wen I deserve it;

A

Me teachers here never yell at me;
The teachers are always suspicious of me.

(D) Self-Concept ("Learning Strategies," "Individuals'," and "A Pretty
Good Clii; Fo; asponday") :

I ant not very good in -school work;
I have the ability to learn most things;

see myself as a successful student;
Learning xhings in school cores easy to re;
There are a lot, of things I don't ,An .rstand no ratter how hard
study.

C'

(E) Friendly Atmosphere ' Teacher in Peflection" and "Learning
Strategies4;

I have some good f nds here in school; A

A lot of stu is here_are-stAtck up;

Students re are not willing to helierae;
People in this school try to snake to feel important;
Most students in this-school are friendly.;

33 .
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(F) Involvement in Decision Making ("A Teacher In aeflection' and

individuals"):

!V teacher never aSkS ye to help plan what our class does;

I help to make decision* my classes;

Many times students are given a Chance to decide what the class does;

Sometimes I neip decide wart our class does;

I am never involved in making decisions about my school or cuss.

(G) Curriculum Relevance (1..ezrning Strategies" and 6A Pretty Good

Class for A Monday"):

Scno41 doesn't teach the more important things in life;

,-his sch6o1 teacnes me the tnings I want to learn;

tnink I an learning a lot of things tnat will melp ye earn a

livim9en I get older,

tty Sdn001 ildtivitieS don't help me in anythin that I do outside

of scnool;

Most sCho61 work will be useful to ne when I get out of schodh.

(H) Positive Reinforcement ("Learnin Stra

"A Pretty Good Classlor A MondaYl:

I am prised when I do good work.;

I do a It of good work that goes unnoticed;

I am rareiy told wren I do good work;

my teachers praise me wne6' l_complete my work;

I am alwats told about may bad work and, not ray good work.

t !es ' "Individuals "

feiceptionof Pr ress in Learnin ("A Prett Good 'Class For A

Monday" and "Individuals "):

I think I 'tarried more this year than in previous years;

[don't think I am learning much in school;

I think I learned less thiS year Oan I did in preyious years;

I think-I 'am learning a lot in school.

34
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(J) Fear of Asking Questions ("Individuals," "Learning Strategies,

and "A Teacher in RefleCtion"J:

I am afraid that my teacher will call on me;

I have a difficult tire speaking uo in front of the class;

I am not afraid to as for help wren I need it;

am usually afraid to ask questions?

I go to teacheis for help when I need it.

(K) Factor X ("A Pretty Good Class for A Monday," "Learning Strategies,"

"Sarah," and 'A Teacher in Reflecticall:

I am not encouraged to look at both sides ,of the question in this

school;

My teacners don't treat ae like a numan being;

My teachers don't encourage me to try tn3ngs on my own;

This school does not give me a clance to develop my skills and

talents;

Nobody is really interested in my opinions about how this school

should be run.

(1) Factor Y ("Sarah." "Lindsay," "ANPretty GoodClass For A Mondax,"

and "A Teacher in Reflection"):

I think ay teachers understant ae;

Most of my teachers seem to like me; 4
44 .44,

"'Most of my teachers are exicillent;

findmy teachers to be fun and exciting;

I' am. proud to be a student in this school;
.,

I can get help from most of '1.......teachers;

4 I like most of ay teachers; ,r-
Teachers in this school do a poor job; i

My teachers really know how to teach;

Most.,of rrr teachers are not' oonsrderate of how students feel;'

If students don't learn here it is not the fault of the teachers;.

-Teachers at this school really seem to enjoy teaching.

35
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(3) "men Do I Smile (for elelentary studentf.). Rationale for selec-

tion of instrument. tnis test was dIveloped by AIR for an evaluation study

of the CA? Project (Conceptual and Perceptual Development Through Curricular

Design). Tne purpose of the test was to measure change In self-concept

during tne school-:ea- the project wa4 conducted (1969-I37D). This instru-

ment was desigried for use with elementary pupils. Inspection of individual

items snows a relationsniplTo item of the Student Opinion Quesiionnaire,

i.e. 'now do you feel when tna teachet calls on you to answer a question?",

'now do you -feel aboJt your grazes inreading? , 'now do you feel when you

i .

1

. One ooJective of the :AP Project involved cnahge in teacher attitudes.

Teacher reactions to the procran ihcl de d statement clusters in such cate-

gories as tl, :AP mares the teacher. thin.: more about and understand-cultural

are in school? .

differences of nis/ner students

disciplining students when the

students. Thus, changer in pupi

o5jectives similar to those of

, and 2) tne teacner spends less time in

emPnaSIS is on positive reinforcement of

1 attilude in
0
tniS project, was based on

this s udy--an improvement in teacher/pupil

relationships trough enhanced enders

Brown reliab.ility was computed as .82

reported for 45Q students-

ending of human behaVior. Spearman-

for 2D3 cases. Item distribution is

The following items on this test can also ee related to film sub 7objec-.

tives.= For example,_ the film segment, "A -Teacner in Reflection" relates to

these items: 'How did you feel about coming to school this mOrning?",

"now do you feel about the boys and girls in this class?",'"How do you think

the boys and girls in this class feel about you ? ", and :'Mow do you feel about

playing by yourself?". "A Pretty Good Class-For A Monday" relates to: "How

do you feel when you are in school?" and "How do you feel about learning oust

of books?". "Lindsay relates to: "now do you feel when you take your report

card home?" and "Hoe,/ do you feel about talkiog with your parents about

This test was adhinistered orally. Students respond by checking, one of a
series of five "faces" ranging from "very happy" to "very unhappy" with
"happy," "in between," and "unh.appy" being the other options.

1
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I.

problems you night have?". 'Sarah" relates to: "Mow + fhe teacher feel
:e-

abct the boys a-rd girls in this class?". and "Mow do you feel about your
teacher and parents talking together abbot you?".. 'Individuals" relates to:
'slow do you` feel about tne trrinss you dd to ''Mow do you feel when

the teacher has you work .together with otners in your class?", "iir:sw do you
feel when the teacher has you work a)one on a job or task?", 'fir do you feel
aboiit your grades in reading?", and "mow do you feel about your grades in

4,

a ri thraet ic?". "Learning Suategl'es" relates to: ''Karl do' you feel af5ut the
boys and girls In this cl ass?" and, "Mow do you fee l when- the tea'ch'er gives
you serretning new to do?".

The remai ning two data collection devices to be discussed are designed
to obtain information from tine discussion leaders and the teachers in the
experimental group with respect to their noughts, feelings and attitudes
about the entire experience.

Tne Discussion Leader P.eport Form wps to be compie-ted irrectiately after
each discussion session. A copy of this form is contained in Appentix C
and should be reviewed for an understanding of the kinds of questions and
information that was obtained from' the Discussion Leaders.

The Teacher Interview Schedule, afd instructions for its use, are showh
in Appendix D. This form was used as soon aftr the canoletion of the entire
series as possible. (Marry teachers were interviewed by a mether of the project
staff or someone tntned oy the project staff. Those who could not be reached

in this way were asked to write, their responses, with telephone fol 104-up
us eti for any problem areas .)

Sequence of the Study

The overa 1 sequenta of the study, wi th the various_ test inst ruments

identified, was as folipws:

Pretest

a. Teachers, both experimental' and control, were given the Minneapolis
Teacher Attitude Inventory. This was done by individual mailings
or in groups at the various selected schools.

b. Primary grade pupils who are in the classes of the selected teachers,
experimental and control, were given the "When "Do I Smile" test pi _

class by the school" "(not the classroom teacher).

30
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s.

c. Junior and senior high school students were given the M rflrieaoolis

Student Opinion Questionnaire unoer the same conditions as in b

eJove.

..Experinental Treatment (six workshop sessions)

a. After each film and discussion sesion (scheduled once a week),

the Discussion Leader filled out toe Discussion Leader Report Form.
4.0

Teachers were not'tcr be involved personally in this activity. A

!realistic" setting was maintained throughout the "workshop"

experience to the extent possible. That is, they were conducted

by the sd-lopls in essentially the sane way they would be had the

school purchased dr rented the film series "One To Grow On" and

proceeded to use them independently of AIR and the evaluation study.

!Jost of the worksnops were conducted on a 2-hour after - school

session oasis. however, one school district found it necessary to

show the films before 'scnool began in the mo.rning and to split

their discussion periods between a 15-minute period following the

film and a later session either the sa-re day or on'the following day.

Both of the school systems in the two sites agreeing to participate

had available a pool of inservice training "Leactrs," trained in

;group: methods by a school administration staff member whose major

task is the planning and coordinatiOn of iiiservrce teacher training.

These 'Leaders" were, by profession, .chool social workers , .school

psychologists, and guidance counselors.. In one school district,

however, it was necessary to use peer teachers to act as discussittn

leaders. This seemed to Work very well. AIR did ;take available

training in values clarification strategies and techniques to the

Discussion .Leaders from the suburban and rural schools inthe

Pittsburgh area (provided by Creative Cormnunication, Inc., who

also trains leaders for the' Social Seminar program). However,

sane of the more bighly qualified and skilled Leaders come from a

school district in Rhode Island.

To scrcarize, some of the "real world" condittbns under which thee

filra.series was conducted were: volu-nteer subjects, a variety of

conditions under whictl thee:workshops were conducted, and Discussion

4
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Leaders who had different t,ackgrotind and training.

b. After, the completion of the entire series cif filis/discussioits,
9

the teachers were either interviewed personally using the interview

Schedule for Teachers or filled out the Schedule.

Posttest.

. The Posttest procedure for experimental an4 control teachers was

identical in all resets to the Pretest procedure. The sane Instrument

was used (MTAI). No testing of pupils was done at this One.

Three - month Follow-up Testing,

The three-month follow-up testing procedures for teachers and puti

were identical in all respects to the Pretest procedures (I.e. both expert-

rental and control, Eiacbers and pFpils, received all test instruments) .

The overall schedule of the study is summarized In Figure 2_ .

on the following page.

t
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1

r. y. .

The previous sections of this report have resented In i descript4 ve

way the essential rationale and the underlying theses for the evaluation

of theybine To grow an'filaidiscussion mate;'ia For carpos-es.-Of rdvitt4,

the original objectives and the four levels of Impact. are repeated below:

DO j ec t I v,es (from RFP): s? 4

(1) To sticulate discussiom of Abe nature of stu.dent behavior Lnd

the teacher's re Vat i onsh i p to 1 t .

(2) To help teachers appreciate an d- un de rs tend- human- behavior,

taking into accou underlying facto'rt which can produce dif-

ferent kinds' of surface behavior in Students.

0,

(3) To help teachers explore and understand their o6vn Ittitudes

and fee / isms toward teachi ng , and bye this exp Io ral iyn improve

the ways in which they reive to their students anA their

students relate tb- themselves -and others ; 441

Levels of Impact:

Ceve 1 1: The fi lms + drieussion would hive en immediate 1 raPaCt 'on

the teacher In terms of his behavior in the discussions and

his immediate reactions to the films.

Level 41: The above experience would have an impact on his atti.

tulles/beliefs with respect to the Interpersonal relationship

044-
between the _teacher 'and hi-s students,

Level 111: As a result of the above impact, the teacher would

behaVe differently. in the classrOom in a manner reflecting

and loons i s ten t 04:01 ie Change noied at itvel i 1.

.Level kV: the abov change on the part of the teacher in the class-
',

rood could have an impatt on the stUdehts',Jn thaqtraseroom

in terms of theicr perceptiod of the Interpersonal relationship

-be tWeen them_ apd the teacher.

41 7,
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The fol I ow ihg "expectaticmm a re designed to convert the abc4e OutOobes

evaluation p races s , using the I ns traments and data ob ta 1 ned, and are

stated in a mariner that would be consistent-with. outcomes:

ww
I. Measured by the MIALtax.test,. there would be no essential difference

f 4'.

In they cores.- (attitudes)- of control and experimental -iiIchers. iibwever,

differedces between grade levels would no-t be, as noted earlier, unexpected.

Ai so , 1t would be helpful if the pre-MTAI scores were on the low or meallum

end of the scale_ . This s would provide -axe ' for increases and -ayoi d asymPti5iTc

pro b lens ';and ceiling ifeci.s. it 1,01;14 also Seta IV 2NZ1' .D. o cce.67Z1

sue I 1 so that relatively sma 1) di f erencv nay beishown to be s I gni f i cant .

2. SI mi /f-1y for tuidGri tS , control and exper ;nen tal groups should be

shown to oe sim4 Jar i in atti tulles as measured by the S.3 or Smi les No retests.

Again, scores should be low and S.1.)..s s ma
1.*

3.. The D!lis cus s i on Leade rs shoal d repo rt that the experiences

teathe rs was positive i n genera 1 and that many i n di vi da l teachers we re

encouraged to mod I c 1 as sroom/pupil/teachef,./ n te tact on in a man& coin-

sistent wi th thdOjemamnina4nistic pni losophy (best), or at least indicate

a desire to do so (next best), or be wi 1 1 Ing to th 1 nk about i t t'sext -best) .

Discussions ,woe 1d be reported as mean i ng f I and issue /problem re La Led and

not trivial* -

4. Teachers in their interviews would hopefully reflectdie same
.

points tht t we re ma de i n 3 above . 'Howeve r , one would expect cons i de rab l e

Individual varlacjon, based on the personal and individualistic nature of

the ma ter i a rs' and the i r aes s age .

5 Post-Fa-Id scores would show a Si gni f i cant Wil\. overpre-KTA1 scores

for experimental teachers, whi le the control teachers would show no%al-n--a.nd

pernaps everr a lost. Other acceptable but less dramatic results would include

a comparative difference score in favor of the experimental group (e.g. both

control and expesikieftta I could drab but the control would go down more than

the experimenN31). Another characteristic that 1,hould shim up In-tie

V teacher self-report data is a relationship between the Impact of the pfpgram

on the individual teitcher and his gain score Ian' the Kiri. This is In some

ways a more sensi ti ve measure than comparisons between average scores, since'

it shows (or fails to shoo) the linkage between the ven'a'l report of impact

P
and the atti tude change as.xeflected by the MTAI.

ti
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6- Three tiontlls after the completion of the workshop, one would me-ct

that ?4Th1 scores would remain high or even possiblyiincrease over post .

scores. *tie latter effect would possibly refleCt a' reinforcement PNeholbehon

stemming from the success of the changes instituted by the teacher. A kind

of "feedbact process could be hypothesized in which impro ved teaoher orb.

would ieaa to imoroVed student behavior which would lead to furtheFInput

from the teacher, etc., all of this reflected in Changes in the'oe acher's

attitude as measured -by the MTAI.
.11

3his,e61ocess Loluld lead to a change fn the students' attitude

toward the teacher as reflected in his follow-up scores on. the SS4/Smilis

test when compared with those-scores on the pretest. The stores of the Ss

in the experimental group should go up while the control groupNcores shou.id

remain the same or go down. Less dramatic bat still imoortantwould be a

difference score between control and experimental in favor of the experinErtal,

even if the direction of change was negative. Also, as with the teachers,

one would expect those students in the classes of those teachers who said

that they were going to make changes, or' at least think about them, to Show

the greatest increase (or least decrease) in their SOQ/Smile scores.
Nm ,

it stiould be recognized that while the above expectations are closely

related to the original objectives of the films and to the impact levels,

the relatiomship is not one-t;-one. That is, there is no direct measure of

teacher classroom behavior change (Impict Level Ili). Such a change would

be Inferred from a positive finding for expectations A and_(more imwantly)

17. Similarly, support for Impact LevelIV.must be inferred from expictation

47. Impact Levels 1 and II (teather behavior In the di;cussion sessions and

.'tgaching attitude, respectively) do have direct coniirmation -65rnegation)

_ the kinds of data collected from teacher and Discussion header interview

forms. Two caveats are in order at thiS point, both of whiciL have been

noted but should be re-emphasized:

.1: The design was not realized in its entirety. Some cells are -

empty or extremely small. This is particularly true oLthe follow-up -_
.

data, since many schools were getting ready to close or were closing

by the tije the posttest data werebeing collected,

a
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2. I f expectat ons are set too i gh ; everyone (and every thi ng) fads..

The exPecta tl on; -stated above ware explohtory questions. Desi rte vtlpt

thse responsiile for the fl Ins may !nave hoped far, one should be cau

.
- ti dr.b- moult the commi tment one is wIlli na to Inv-e-S tin such hopes.

0

IL is Certainly fa i r, however, to expect impact at gone level to support

the COS t Of J"..+i a program. However, to abandon such a program because

it fails to meet a1,1 of its objectives Is probabi short-sighted. Ina
the di scess Ion to fon,w, fal lure to field a. fference shmild not be

-
#over-iuterprpted. are cannot prove thefoVui I hYPothes I s 0111Y

I t.* p somebne put it.. the absence /of proof it not the same th Thg

as 01e p7tf of 4sence." In such Inherently difficult areas as class-

room renti I hea 1 th atti tulle oh ahge and human i s ti c edu80tionii phi 1 osophy /

0
this -Aretept should be kept well in mind.

The rks.-.21/s will 1 De given first for the data col lected fran tme various

tests admi hk.t*ed ( 'ha rd- da ta ) and tien (rain tie t.ko,ife rvi ew f0 rns con

p I eted by di stuSs) on leaders and to ache rs ( -sof t' data! .
,

Test 4dcn in' s trIti on ts

To help the reader judge the possible rapge of scores on the three tests

used, the foldo.ing Information i s provided:

PITAI -- This test has 159 items, each one of which has 5 possible

answers. Sorge of these a4Swers are cons i de red -right" and sone 'wrong"

(and sore are not either!. A Right minus Wong scoang formula is used,
.

and tne result plotted on the appropriate percentile scale which has

been normed for elementary and seconda teachers. The "score" shown

in the table is the resulting avera 'p rcenti le scores for the ref-

erenced groap of teachers. pax . =.100;

an)a -r This test, as used in the study, had +5 i tems. Each item had

four choices.,,.1Tho of these were scored as positive ("good" atti tudel.

The other two choices were considered asnegative ('bad" attitude)

and were not scored. Ter score in Table ) is, the average number of

positive scores. Max. s core =4; min, s do reO .

I
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Smiles -- The vers-lom of this test used in the study had 10 items..
.

Two of five possible responses were scored as positive. The other tnree

'were/ne"-stralc4int9ativeanduerencitscored.ttax.score=10;
min.

Score=3.

_ The "differentes petween the HTA1, Smiles and SO pretest scores for

-n grade level are shown in Table 1. Table 1 generalty supports the
c

expectatfore notes earlier--chat is, experiment S1 and control stb;ects were

not significantly different on th ts. The one exception ls for the

MTA1, grades 7 - 12, where the cootrb1 group teachers score significantly

lo' er on the MTA1 tha; the experimvtal teachers. This fact is taken into

account in interpreting p and post- difference scores for the group.

Also, scores on all tests 'low some room for improvement, but this Is par-

ticularly true of tne ('TAI and least true for Smiles. Srades 1 - 3. This

is one of the reasons these latter grade levels were singled out for Inspec-

tion from the rest of the elementary students (grades 4 - 6). Itwas feared

that these very young students would be less likely (or have less reason)

to.fe14.ivical of their school experience. Their results could possibly

nask any real difference that may be_phown for the 4 - 6 grades. All of the

subsequent analyses maintain this distinction at the elementary level.

le

Other points of interest in chest; data are:

1. Tne S.D. for the MIA! is high in comoarison with the other two

tests:

2. High sc6o1 teacheis tend to score higner on the HMI than grade

school teachers. This is contrary to the findings used to gene:-

at* tne norms as documented in the MIA' test manual (Cook E. Leeds,

1947). Ho.exolanation is forthcoming far this finding. It is

not a factor in the study per se in terns of the Interpretation of

results.

""
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t Tests of Differences Between Experimental And Control

?retest Means

Experimental grow , Control Group

mean 0 S.D. h Mean S.D. t

Teachers. rITA4 Peroe-.T;le Scores

Grades: i --3 15 32.60 21.77 12

trades-4 - 6 .1-44 33..,..6 27.37

26.79

28

Grades 7 -12 36 ' 57.42 27

31.3d

36.61

44.78

21.93

25.76

22.61

.18.

. 1)
-.3D(

2.03=

Students' Smiles Scores ;Total ?oasizle Score.15)

.

Grades 1 - 3 i5143 6.5: ,1.45 12 5..d4 1.1D 1.25

Grades i... - 6 34._ 4..66 1.12 2.6 . 5.24 i.30 -LEI

Students S.k Scores :Mtal ?OsSiole Score . 4))
-

Grades - 12 36 27 30.30- li.79 .43

J.

Significaat at .05 level

(11A negative t value indicates tnat the :ontrol Group mean was higher tzar

the Experimental Group mean.

(2)The proper unit olmeasurement for determining degrees of freedom is the

class and not the individual student. Each class had approximately 33,

students.
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Table 2 presents tne results of tne analysis of tne relationshio

between control groups on the pretests an z'-.e posttests.t, lione of the dif-

Eernce was significant, indicating tat the teachtrs azIt sr--elents in the

control groups snowed no systematic cnange ozrIfig me interval .when the

experimental group received the workspoo. Such a finding-is Em4rtant since

it negates me arguizent that treatme;t effects (if .uny) ray hwe been Influ-

enced by .factors unrelated to the treatment itself. In the broad Area which

is the concern of this study,,such a possibility Is real. AssetIy programs,

Pep-talks, other workshop perience, etc., could influence both groups.

toithout these control pre and poSt-data, such artifaces 1A=Luld go undtected

a Type II error possr ty con itted (Ch4ronman, 1545), i.e. accepting a

potnesis as true when is actually false.

Table 3 presents t.le resuits t^e cracIal analysis between o're- and

posttest results tne experimental groups. %aturaliv, it wo.dld be expected

tnat if tne worksnop experience influenced attitudes of teasers and (suose-

gunetly) students and E these changes are capable or being reflected on

the three tests, tnen a significant increase in scores" between pre- and .

posttests would be found. This is not toe case. Table 3 snows no such

positive impact,' and in one case, what appears to be a negative impact

(student SOQ scores). (n fact, in four out of the six comparisons, the

direction of change is negative. Given the results presented in Tables I

and 2 above, one =lust conclude that at this gross leve% .(i.e. looking only

at grade level differences) the effect of the worksbop is no/ reflected In

the MTA1, tne Smile or the SOQ tests. however, this is

-test' of tne concept of impact since it "expects" that

_ -overall positive impactcwas produced by the workshops.

the most difficult

a very' generalland

Such an expectation

was considered to be worthy of investigation but also to be unlikely of

attainment.

Si*Since, as noted, follow-up data were missing in many cases for both

experimental and Control groups, and those follow-up data that were

obtained tended to correlate highly with posttest data, it was decided

to use only posttest findings. In the few cases where follow -up

tests were completed but not the Posttest, the follow-up scores were

used as posttest scores.

- 4 7

i

c -



0!.

E.

TABLE 2

Correlated t Tests of Differences Between Control

Pre-. And Posttest Means

it Pretest Posttest-

Mean S.D. Mean S.D. ter

Teachers' MTAI Percentile Scores

arades I - 3 12 31. ad /1'.93 34.83 22.03 . 1.17

Grades 4 - 6 28 36.61 25.76 2cp.71 27.36 -2.04(1)

Grades 7 -12 27 44.78 22.61 44.07 25.11 .31

Students' Smile Scores (Total Possible Score=10)

Grades 1 - 3 12- 5.84 1.10 5.91 1.60 .23

Grades 4 - 6 28 5.24 1.33 5.16 1.20 - .36

I
_

Students' Fo'Q Scores {'fatal' Possible Score'-45)

Grades 7 -12 27 30.30 4.73 23.34 5.32 .95

...."3.4negatfve t
cor

value Indicates that the Posttest'Mean Score 4as lower than

the Pretest Mean Score.
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TABLE 3

Correlated t Tests of Differences Between Experimental

Pre- and Posttest Means

H Pretest Posttest

MOS4 , S.D. Mean tcor

Teachers' MTA1 Percentile Scores

Grades 1 - 3 15 32.63

Grades A - 6 54 33.85

Grades 7 -12 36 57.42

20.77 , 38.80 27.38 2.07

27.37 30.85. 26.81+ -1.10

26.79 61.50 26.11 1.28

Students' Srnile Scores ( Total Possible Score=10)

1.45 6.43 1.51 - .41

1.12 4.57 1.02 - .56

Grades 1 - 3 15 6.50

Grades 4 - 6 34 4.66

Students' SOQ scores (Total Possible Scoi.e=215)

Grades -7 -32 35. 30,85 5.40 29.12 6.00 -3.53*

(11 negative tcor value indicates that the Postteit Mean Scol.;as.lowtr

than the Pretest Mean Score.

0

Significant at .01 level.

49,
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provides an opportunity to test the concept of impact not as a
novene:nt between pre- and posttest, but as a difference pherorrenon

between experimental and control on the costtest. 53 n ce , with one exception

(KIM ,-(aerades 7 12) the two groups were the sane oh the pretest, one

can interpret a significant difference favoring the experimental group as
'impact"' even i? the' moral t directillh of chrge is h--Flat-i-ve. Since it has

already been aernonstrate,d i n TatTle 2 that the control group did not change
significantly, and in Table 3 that pre- and post- liaact was negligible,
one would not expect a difference nypothesis to be supported. As Table

shows, such is the result in all cases but one, and that is the 7 - 12 mr.ci

teacher scores. (The other sig.. r is in rne wrong direction, the control
students scoring higher than re expe.rinental.) This bright spot in the
findings is dimed to some extent oy the fact that the pretest Score of tne
control group in grades 7 - 12 is_lower than the exoerirrental group. Thus,

this finding of significance must be attenuated by tnat amount to avoid
giving the experimental group an unfair advantage. ' However, even when this

is done, the difference remains significant but at a lower level of confi-
dence (.05).

Based on this table ( 4), it is possible to support a statement to
the effect that hign school teachers, _who already score relatively high on
the MTAI on the pretest, realize a small relative gain when compared to
their control counterparts, even though the absolUte gain is not signirr-

,
cant (Tab le 3) . fairness, however, it must also 'be noted that their

students (Le. grades 7 12) showed an absolute loss on the SOQ test.

whatever the positive impac4 the One To Grow On fiim/discussion experi-
.

allot might have 'had on the teachers as a whole, it was not (apparently)

shared with their StUdentSi as a whole. 'Es-
.

One can only say in suTarizing these datathat robust and consistent
effects of any kind are absent and_one would not want to claim broad and

7.

across tne oo-ard results-for the fi 1m/workshop experience. I rerrai r6 to

explore some of the more specific and, it is felt, interesting relation-
.

ships that the data suggest in_the following analyses.

50

44



TABLE 4

t Tests o= Differentes Between Experimenti-nd Control

. Posttesj MeansI
Teacners' mTAl Percentile Scores

Grades 1 - 3 15 33.30 27.33 12 34.33 22.09

Grades 4 - 6 34 30:35 26.34 23 28.71 ' 27.36

Grades 7 -12 36 61.53 26.11 27 44.07 25.13

Students' Smile Scores (Total POSSiDle Score-13)

Grades 1 - 3 15 6.43 1.51 12 5.91 1.60 .84

Grades 4 6

.

*34 4.57 1.02 20 5.16 (.10 -2.11.41)

Students' SOQ Scores (Tbtal Possiblec;ebre=45)

.Grades 7 -12 36 29.12 6.00 27 29.74 5.82 -.42

Experimental Croup- Control Group

,". Mean S.D. lr Mean S.D.

t

.39

2.72*

()IA negative t value indicates that the Control group mean was higher than

the' Experimental Group mean.

sil.nIficant at .01 level

significant at .05 level
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Several' analyses were darer the basis of a division of teachers into

three categories: (0 high gain:(2) middle, and (3) high loss. The

criterion for these assignments was as follows:

(1) High gaineteachers were toe who showed a gain of tlpints 1,1"

more on the percent i le scale pf the MU.I between the pre and
0

,posttest.

(2) Middle teachers were those who had a.sain or loss of less than

(3)

10 points on the oercentile scale of the MTAI between the pre

and posttest.

High loss teachefs were those who had a loss of 10 points or more

on the percentile scale of the KIM between the pre and postlis1:*

Severe.) expectations would be relevant to this analysis. £ne is that

there would be more experirenial than ceotrol tea[hers iv the high bin

group. Table .5 shows thii to be the case. A hiaher percentage,of experi-

mental teachers than control teachers ar i

%ll

the high aain group and a

lower percentage in the high loss group. ver, it is alOo worthy of note

TABLE 5

6 Number of Experimental and Control .7eacilgrA.,i,
in 'High Gain, Middle and High Loss 'Groups on.MTAI Test

Experimental g . Control

ti t

High Gain 21 24.7 q 19.4

Middle 49 57.6 34 50.7

High Loss 15 17.6 20 0.-4::'1-

Total 85 99.9 67

that so many contml teachers show a high gain and, toil*sery,

experimental teachers .that show a high toss. In fat, the distribution

high gaiA and losses ip the experimental] groups points to the highly

SO many

of

In no cases were "ceiling" or "floorLLeffects a problem. In none of the
analyses given here wee any of the groups restricted in their possible
range, thus atenuatinl'Ipossible gain or loss scores.'
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individualized impact of the program. it also helps to 'explain" the oeneral

lack of significant differences ?'n the previous comoarisons an the high

S.D.s found for the MTAl.

Using the same rationalebvt-adding other dimensions to the analysis
' 41,

shows the relat '"b.between gain and othlistidy hpr.ameter/s.--Tble

includes site location in the rain /experimental /control comoarison. From

TABLE 6

RAationship Between Site and -Gain Scores"ort MTA1 Test

Site 1 Site 2

Experi-meraal Control Experimntal Control

U - -; r; --t '4 N :la

Hign Gain 16 22.5 13 22.0 5 35.7 0 -0.0

Middle 42 59.2 2& 47.5 7 53.0 6 75.0

High Loss 13 18.3 113 39.5 2 14.3 2 25.0

Total 71 100.0 59 100.0 14 100.0 8 : 100.0

--.0.-

these-data one can see that Site 2 (R'..1.) appears to show results that are
-.i

tore consistent with the expectation of the study. That is, the control

group is not represented at all IA the high gain group and the experipental
..

.

.groupis tairly well represented, although it is still the case thaX most.
.

experimental teachers are in the middle group. Site 1 (Pittsburgh) has

essehtially the same characteristics as the total Sample as presen-ted in
...

the previous table. These data ari best interpreted in light of the urban,

suburban, rural data`presented below. Site was all urbaff and Site I

a mixture of the 3. Urban schools were the group most "influenced" by the

workshop program.
.

Tab)e 7 allows one to examine the influence of the school setting on

the results. Therinteresting trend here is the.generally higher impact of

the p;rogram on the urban school teachers, with suburban and rural beipg

lower. These results are consistent with the conments made by many of the

participants. All of the film, but especially (the three problemlociented

films, are urban ih setting and flavor. Sarah and Lindsay are particularly

"yrban," not only in setting but in>content (drugs and abortion). 'A basic

'principle in the area of levels of involvement in attitudevchange messages

47
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is that people-tend to react cost to those things with which they are

familiar and-"with which /hey can identify. Rural schools in particular

did not tend to identify with such concerns as drugs, discipline problems

and abortion.

I
TABLE. 7

Relatiirshlp Between School Setting And Gain. Scores on KTA1 Test

, Urban - : Subirrban - Rural e t

.

Expert=
mental Control

ExP eri-

mental Control

erl- -

Control,'(
_ExP
mental-

ti 4 N
4 z.

high Gain 6 31.6 2 20.0 It 23.9 6 #15.4 4 25.0i 5 27.8

Middle 11 57.9 7 70:e ;27 58.7 23 59.0 11 55.0 4 22.2

High Loss 2 10.5 l 10.0 8 .17.4 10 25.6 5 20.0 9 50.0'

Total 19 100.0 10 103.0 46 100.0 39 100.0 20 100.0 18 100.0

Findings related to general area will be covered_ in more detail in4rthe

s equent portion of this Results section where interview results are

given.

Table 8 compares the 4 grade leve,ls included in the study.,- Other than

the unexplained nelattve absence of high gain teachers in the 47.4.6 'grade

level, and the large ntImber of high gain control teachers, in the I - 3 grade

level, no anomalies appear 4 these results. if one wanted to select the

group most likely to be influenced.by the film (as measured by the MTAI),

one would select the high school setting. However, Table 8 shows that all

grade levels are capableof being influenced by these materials,

Table 9 presents the results of-tOefopmparlson'beteeen male and female

teachers. Even thOugh the, nmmber of... le teachers in the total sample was

considerably less thakthe number of femile teachers, the contrast between

the two is rather striking. Since males wire distributed rather evenly
over all the other dimensions, this is not an artifact of the data.

54
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Table Woompares_the experience level of-the teachers lath irfAl gatri

ims_soores- 1'Suziez_3 e-hoeas-OeliEL14_2s more than tWo years of active

-teaching in the public schools.) One c6uld interpret the results In

several ways. Do experiencedteachers react more favorably becase they

have been removed from new i.deis a:v:1;re rboking fpr ways of modifying their

aoproadh tO teaching? Are, they maitre aware of the problems and thus :more

_eager toe.4.plore new avenue g? These are questions that the data' per se

cannot answer. See light is shed on those.issues, however, by the results

of the interview data discussed below.

, I

_

P.t.1 t: teifr Sletweeet Sr.ade tr:1 A rein ,7res rr!..1,-rest

Srades 4-3 Vra11ts

I - ,

Srades 7-3

Ead.ert-, t Contpe: , Exper;-
-,en*.41 re-tat=env/

ISrades 13 -12

E

t.,zDe rl- I t.

2-21, 3 !L.7

54.2 I .53.:

.-

ev,r- Zos-4" 4.-t .1.t ' 4 -111 &4 7i 1:7 I's 2. 1 / 33.3 t 1, 16.7f 6 3:3 1
3 2.- :2._.

7 -. , 1
. '

.dra.: firs.-.5-11-2-7-4:6Ta _34. ii3fh0123 ttt3.4 ' =-.1.123 LXL-0. __ I; _42:..3 .1_3 r*-0
a *.". :V. . .

... / V
..?" '
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TABLE. 9

Relationship Between Sex Ind Gain Scores On KTAI Test .

Hig rain

Maie

Experimental . Control

Female

Experimental

t4
:.

.: 'V ' %

f
ti

:
2 8.3

'-

3'

*f

14-3

-
...

19 31.1

i

ID

middle 15 62.5- JO -47.6 34 5.7 24
,. .

High Loss 7 29.2 3 38.) 3 . 13.1 12

7
Total 24 100.0 21 100.0 61 99.9 46

TABLE IQ

Contro

f :--....L

103.0

Relationship Between Teachers Experience And Gain Scores On /iv,' Test.

Experienced Teachers Inexperience :41 Teachers

Experimental Control Experinental Control

High Cain 17 26/6 10 23.3 4' 19.0 3 Ig.5

fl3 d1e 35 54.7 19 . 44.2 14 66.7 15 -62.5

High Loss- 12 18.8 14 32.6 3 14.1_ 6 25.0

Total 64 100.1 43 100.1 21 100.0 24 100.9
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To summarize the above Tesults, one can-see the following pattern

emerge:
. .

1. The program does nay; sone impact on teachers-as measured by the-

mTA4,'but it is far from general. -In fact, only 251 of the

experimental teiChers showe6 an appreciable gain in scores. The

naiority did not change GU) and a number actuallydnopped (in):

2. All schools show impact, but-espeaally teacners in the urban

schools.

3. Similar/y, teachers of all grade levels can benefit, but especially

Filgh scnool teacners.

4. male teachers are generally lets influenced by the program than

female teachers.

5. 'Experienced teachers tend to be more receptive than inexperienced.

Tne next analysis looks at tne second level of impact on students In

terns of the high gain/no gain/ high loss scheML One would expect tne

yeatest
change in student test scores froM those teachers who were most

'Influenced by the worksneo. Two separate tables are.presehted to

explore this expectation, one (Table 11) for the 1 - .6 grades (the Smiles

tist) and one (Table 12) for the 7 1.2 gradeS (the SOQ test). The tables

show the'number of signilltant ts, posltive.and negative, for the control

and e4erinental groups of students for each test.

,11

TABLE 11

thria.er of SigniTcant LS For Elementary Students

Of Nigh Gain, Middle And High Loss

Experimental And Control Teachers

- S.

Experimental Control

N

Sig. Fos.'
is

Slg. Neg.
tS

N

High Gain Teachers 9 1 9

Middle Teachers 3'5- 2 1 19

High Loss Teachers 10 1 1 12

Sig. Pos. 'Sig. Neg.
is is

-
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Numbir o.f Sig71f1-cant ts For High School Students

Df High gait,, Middle And HIT; Loss

Experimental And Control Teachers

=)e- rinwrtal Control

N

Sig. Pos.

ts

Sig. Neg.

ts N
Sig. Pos. Sig. Neg..

ts ts

flash Lain Teacheis 12 0 3 4 0 0

114 dd le 'Teachers 't 19 0 3 15 0 1

High Loss. leachers 5 0 1 8 0 1

The above res a 1 zs are dis cour as l n to s ary tne I eas t . -rs t , few pos -

t ve shifts in students' scores occurred in .any of the grades ad roe at

the high school level (despi to a nigher teacher impact at that leve 1; . The

three significant gains that did occur in student at tittide werC not in the

high gain teacher group, but in the middle and 40 loss srcalt.4" In fact,

high gain expeiinental teachers accounted for 4 of the 10 significant drops

in student attitude. And finally, the control group students as a whole did

a little better than the experimental students. In short, this analysis of

tne relationnship between teacher impact and student impact fails ts reveal

such a relationship on a group basis.

ir.
To check this finding, a correlation was o-pmputed between all teacher'

$TAI scores and student scores. Tab le 1 3 shows the results. With one ekcep-

tion (pre tes t, G rades 1 - 3) there is lit tie congruence between the two .el thef,

on the pre- or the postteits. In short, one would not want to predict how

sXugpntS would s core on a .neasure of attitude toward their teacher on the

basis of the teacher's score on a eleasuA of his attitudes toward his students.

Hopefully, the workshop experience night have brought these two measures

into alignment, but, -as- a gi-oup, this was not the case:.

As a final analysis of the data, the high gain teachers and high loss ,

teachers were looked at in terms of thei r interview resu ts. As ;doted in the

introduction to this section, one would expect those teachers l'ho showed a

high gain on MTA1 to verbally report that they were actively going to pursue

some aspect of the humanistic approach in their classroom. (And, of course,

the opposite could be t rue for h i gti loss leachers . )
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TABLE 13

Correlations Between Teacheos' AlAT Perce=441e

Scones And Class Scores

Experielental Control

Grades Pretests Posttests Pretests Posttests

1 - 3 (Smile Scores) .57'
N

4 - 6,(Smile Scores) .03

N N.. .

7 -12 ist-Aq Scores) .17
c-- ti

15

344

36

.43

--01

.15

'il

-.21

.23

12

2.3

27

.25

.14

.23

significant at .05 level

ts

The results are not consistent with this expectation. Just as many%
j

mpasitiVe" interviews were found in the high loss group as in the high gain

group. Apparently; the two instruments are tapping a different aspect of

behavior-

The above section of the report looks at the statistical findings of

the tests administered and finds relatively little to support the use of-the

One To Grew On" film/discussion program in terns of Impact Levels 11, 111 or
c .

ry (teacher attitude, teacher behavior, student attitude). Earlier comments

about the personal and 1104ividuall nature of tilt experience should, however,

bnoted again. Also, the expectation tk,ata short exposure to a change

't,..,anasen ,' have a general and measurable Impact on a group of people is ambi-
_

tious at best. And third, such impact, even if it exists, is extremely
-

difficult to measure.

A more,"clinical" look at the possible Level I hnpact of the program on'

a mote personal and self-report biSis is presented in the next section.
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Results of Analyst's of interview-$ChedJjeS For Teamher5

A total of 87 experimental teachecseither were interviewed by the

Project Director or completed the interview forms thenseJves. (A =PI of

the schedule is contained in topen.dix 0.) Mese teachers are eat In all

cases the same teachers whose NTAi data and class scares were analyzed sta-

tistically. 4 few teachers who had complete pre- and post-MTArl data did

not complete the questionnaire, conversely, some teachers who did not have

complete test data dib somplete the Questionnaire. However, font se most

oart, these two groups are made up of the sane teasers. The distribution

Of Liteteachers wr-IL.,-1±0."-o=6.-;,-A-tel -kt,euu. ,..urwry by grace berow,

Percent

Elementary (Grades I - 6) 48 55.2

intermediate (Grades 7 9) 20 23.0

High School (Grades .10 - 12) 19 21.8

Total 0 87 163.0

Probably because of tire pressures, some teachers who were not Inter-',

viewed directly did nit answer every item on. the form. Often these teachers

simply wrote down some general oomments. Although an analysis of each item

on the interview form was carried out, the following 41scvssion is based

partly on clusters of items that are closely related. This will peTit a

more accurate Ihtempretation'of the feelings and attitudes of teachirs in

responding to this film/discussion experience.

items 2 and 3 in the Lnterview schedule represelt a cluster around the

important notion of basic acceptance or rejection on the part of the teacher

of the essential intent behind the "One ToGrow-On" experience, i.e. that it

is a useful tool for initiating constructive change In the classroom. item

2 requested the teachers to list things they _particularly liked and disliked

about the workshop, and item 3 asked if they would recoclmend the film series

to other teachers. The results of this combined.analysis are shown below,

translated into a "general acceptance," "general _rejection" dichotomy. Note

that the total number of teachers ip this analysis is 68. This indicates

54
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_ that 19 teacntrs either did not respond to these questions or thlir response

could not be categorizeZ. In this table, as II, others 7resentet in Thi-S

section, i 141 ca elementary teacner, t indicates intermediate teacn-

ers, and indicat s high school teachers.
A

Total
4

Generat Acceptance 63.4% 66.7% 75.0% 69.1%

tere'ai P.eject1cm 31.6 33.3 29.0 30.9

a

103.0 103.5 100.0 1304

33 68 .

in ever* category., et least 2/3 of the teachers acceoftd tie worKsnoo

experience and at the A4sin scnool level tns figure reaches 3/4. Given the

wide variety of situations in wnicn these materials were used, the lack of

. training and experience or{ tie part of scce discussion leaders, and tne

hignly individualistic appeal of these materials, these data are a strong

positive statement supporting the general acceptance of the series. song

to the attitude cnange model discussed earlier, these results would

-f0=7 indTcke that the overall message was received and accepted by a much

larger percentage of teachers in the study sample than is typically the

'Case in Similar efforts. The pattern noted earlier in the "nard" data

Pi:4th respect to the greater impact at the high school level is repeated

here, lending support to this finding.

Another cltster analysis, based primarily on the responses to Item 1

and 9 in the interview Schtdule, indicates which of the concepts discussed

in their workshops the teachers have already applied, are planning to apply,

or are .thinking of applying as a result ettlle workshop experience. The

concepts and the number. and, where appropriate, -percentages of teachers in

each grade category who mentioned them are shown below:
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I. Seeing students as individuals:

N Percent

25 52.i

3 -40.0

12 63.2

Total -45 51.7

2. Trying to individualize instruction:

0 3. Peer tutoring:

Percent

10 2.0.8 =

7 35.0

2 10.5

Total 19 21.8

"Mr

N Percent

11 22.5

. 1
25.0

Tot -16 24.0

4. Class ings (Based on "Teapher in Reflection')

N

is 8

1

laying activit)es:

Percent

St 6) elemntary teachers said they had earlier used

role-play activities in their classrooms but were

encouraged to t ain.

6. Mini-coursei:

Two (2) ale ary teachers and one (1) intermediate

teacher i dicated that they hoped to apply the mini-

-,tours concept.
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As the above an-fiKis indicates, the greatest single irhbait the work-
shop series seemed to have, based on self-rpot;t data, was to get some of
the teachers to begin to see their students as individuals. Over half of
all the teachers mentioned this concept and 63% of the nice school teachers
said they were more aware of individual students' personalities and problems
as a result of the workshop exper i ehce.

Actual responses made by many teachers to -these two i tees on the

Teacher interview Schedule are quoted below.

Positive General Com-rents

The films helped rx to see school through the child's eyes and
this nas enabled sae to relate better to rry' students.

The firms gi ve 'an added insight to various problems, besi cies

school, that the cnildren face. (2)

The idea of getting the pupil's attintiog by using something
which interests- him is not new to me. However, it was

the course of the workshops that I was inspired anew to use

this technique. There was .a high level of interest about karate
in many of my classes and scx., I brought in the May issue of

Ebarry, Jr. which featured a story about "a young karate star. And

I got their attenticeimuch core east ly than usual. (Reading teacher)_

'..Films show ed how teachers -cap forget about individuals.

Gave new outlook of what is involved in today's children's lives.

Showed how home life is involved-in re 1 at i to4sthool .

Wi l l try to interpret actions of ,Students on a deeper, level ; wi l I
open dialogue about spectrrc students early in the year instead of
late in the quarter.

I am now aware of what I do wrong.
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Positive Soecific Comments

p

Class seems to be a mere cohesive group, much note open to comMuni-

cation and discussions, both individually,aand as a group. (Elementary

teeaher using -role-piayinct aratratz and tryino to see studellts as

individuals.)

Answering questions by pupils dealing with areas other than school-

relited problems.

I tried to improve on different methods of presenting subject

material and cnildrentseemed more interested.

i attempted to motivate'the students to achieve better results

'11 academically, using a reward system. The'resUlt5 were mixed.

.4
Plan to inplement in the ciassroom more decision-making activities.

4

i try harder to identify with students' needs and grant variations

to assigned work or methods of testing. I have also used more

appropriate language in dealing with teache-student relationships,

'i.e. use the language of teenagers.

Negative General Comments

Some concepts, I was already iiiiplementing and others t did not:wisb

to implement.

our fiIns are insults to ou?-Profession and ability. Most teachers

know more about the students than you think. -The films presented

no new techniques Or problems.

Tne remaining items on the Teacher interview Schedule are analyzed

separately.
si

n)

2. List the things you particularlrliked and dLaaked a"Oout azy of the

following aapecta of the "One To Gra, On" workshop experience:

The Fit=

The Diecuaaion 5;8aiona

The Die cue on Leader

4
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"Liked H only" indicates that the teachers liked only the three films,

Sarah, Lindsay, and A Pretty Sood Class For A 3ioa3!i, while? depict FILO

school situations. "Like4 £ only"' Micates that the teachers 14;e4 only

the three films, IndividualfT-Reflections and Learning Strategies, which

depict elementary school situations.

r
To

Liked whole series' 66.7% 50.0% . 78.5% 65.1%

Liced H only 16.7 '

1

17.6 7.2

Liked £ only 8.3 11.1 7.2

Did not like series 25.0 22.2 5.9 20.5

4-8 '18 17 83

Tne nomper and percentage of teachers who specifically mentioned the poor

technical quality of the films is shown Inspectimp of these results

by individual scnoo) suggests that some schools may have received copies of

the films that were poorly reproduced.

C
14---TiFEENI-75*=2.espagea_n_ts

21 43.8

1 4 20.0

H 1 5.3=NMI

Total 26 29.9

Positive comments about the films, the Discussion Sessions-4nd tne,N-54us-

sion Leader:

Fibs showed interesting situations.

I liked the way the films.ended, with the end left to our Imagination

as to what might have followed. (This same teacher would not recoar

mend tne film series, because the concepts wee not new to him nor,

he t hought,, to his fellow .teachers.)

The broad scope covered by the filmS.

The films can stimulate thoughts In regard to different Learaiag

approaches. 0
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Elementary films not as relevant, but discussions were good.. Do not

omit elementary fi/ms from serie1, but ve high school films

(High school teacheer)

Exchange of ideas good; tried ideas of others.

efsesssipn sessions were helpful. We exchanged Ideas about what we

thought was-happening re the-411rsi We discuss-44 what we would do

in similar circumstances.

Even if viewers don't care for newer ideas, the film may arouse new

ideas within discussion group. ,4
Sarah created the best discuts ion session. Everyone participated

enthusiastically, and we were able to relate many of the problems

brought out in this secandary-based film to our elementary classroom

situation.

The Discussion Leader d4d a very good job. She asked good questions

and encouraged us to express our thou9h1s and ideas about tht films

aiirthw-hratwvrc-ermatt-itice to change in our own classrooms.--

Negative Comments

Disliked spending my valuable time watching, listening, and discussing

elereAtary situations for six hours. (Three high school teachers

and one intermediate teacher made tF'is or a similar'comment.)

Films concerned either very young or high school students. What

about junior high? (Four [20%] of the intermediate teachers made

this or a similar commept.)

High school films not relevant to elementary school teachers.

(tk.1rteen [27%) of the elementary teachers made this or a similar

t.)

Do not think the (films were realistic to elegentary school life.
4

The inner city schools were not represented.

The concepts weren't fully developed appeared totoover only 1/2

of an idea.

Ar
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These films In general didn't seem to come to an' final conclusions,
J7

so that you could apply these to a general classroom. They- left

most ow(clusiors to the individual.

DIscarron sessiams were far too long; same thing repeated over and

over. Some of the questiods were inane.

I thought our discussions were tocewhat repetitious In that the-sa*
things kept being discdssed.

Time did not allow for proper discussion:

' More informatiod should have been given in the gu1de.

Discussion sessions were too vague, to be fornulated ento action.

3. Would .ou recommend tin:a aer7:es to other-teachers?

1 H Total

Yes 75.0% 68.4% 82.41 75,0%

No 29.0% 31.6% 17.6% ' 25.0%

48 19 17 84

dote: five of the twelve elementary teachers and four of the six Inter-
.

mediate teachers who would not Tecommend the film series would do

so because they already were applying the concepts or Ideas presented.

Positive Convents

I the group I was in, a lot of teachers need the film

series.

' It makes us . re aware of.the Children's problems.

Because of the potential for self4aieness and growth.

Shows new Insight into adolescent behavior.

Teacherreactions'are always helpful.

.-Much to be learned from watching'conflict situations.
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We desperately need to talk to each other and share ideas. I firmly

believe relaxed and highly motivated teathers make,better educated.

children. (tour elementary and one high school teacher made this

or a similar comment.)

Negative Comments

I would recommend the discussions, but the film did not make a..y

impression-oh diy group other than being a catalyst for group

interaction: Any film" woad work.

This series of filers would help only a few teachers.

Film series is difficult to schedule; should be open to whole faculty.

4. Rank Zile Fi:me/.-riacuesi-ons the order in 1A-Lch a i folme t;...er to be

:.."..azeroorr.

fable 14 on the next page shows the percentage of ranks of "one" given

to each film. It also.silows the percentage of ranks of first or second for

each film. When looking at theSe data, it should'be remembered that Sarah,.

Lindsay, and A P.vetty Good Class For A Monday were filWed in high school

settings, while Individuals, Reflections, and LeaYni-i)g Strategies were

"set" ih elementary classrooms.

Fran the table, it is obvious/ that none of the high school teachers

fOuqd any of the elementary films worthy of a first-or second ranking.

.However, tne 41enentary and intermediate teachers foun0 both types of

films of interest to them. The high school teacherA:ranked "Sarah" first,

while the elementary and intermediate teachers ranked "Individuals" first.

Whed the first and second rankings.were combined, "Sarah" again received

the best rating by the high school teachers, as did "Individuals" by' the

elementary and intermediate teachers. Reflections

all groups.

Eight

the fElms.

elementary

films were

were a wast

is consistently low for

.

teachers, five elementary and three high. school,' did not rank

The three high school teachers gave no reason. Three of the
.

teachers said they couldn't remember the films, pne said the

t t relevant to the classroom situation, and one said the filrm-

f tine because the concepts have been in practice for many

years. This' latter

beginning teachers.

teacher, however, would recccmend the film series for
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Selected Bents Made In Support Of The Ranking Of The Films

Aeflections-:1 would' like to see myself in a im for a day, Aiecause

I t would he 1p I ran out socne s i tuaMons I encounter with chi id ren

that know I may not be handling as well as I could.

Perhaps I was Wore drawn to the first three (Sarah, Lindsay, and

individuals) .because of their open-ended. s . I was better ab La

to perceive the character's role in re ati on to cry own.

Lindsay was too short and did not have enough stractoTe--too

coen-ended.

A Pretty Good Class Far A Monday was too stereotyped and artificial.

I ranked Rif 1 ecti ons first because i t vas nos t re levant to my c I ass-

room. however, I disliked this fi 1m and liked Sarah best.

Is movie findiyiduals) stressed grouping and nioving in groups

because of achievement. We feel we lack aateri a 1 to supplement ciur

programs. Scare of thi 5th and 6th {grade) teachers need to give

more indi vf dual-he ip and gu I dance

I ranked Lindsay first, Wetause many Sth -giraefs are ;saving a

greater muncher of social ly-oriented experiences wand prob lens.

pceseilt class is unusually uromantically-incl-fined."

Learning Strategies showed a way to reorgani2e the classroom.

5 . Have you, at any time, participatea in a airz:Lax liMere fi lms

2.n the area of mental. health in the classroom were used?

6. if so, which was most relevant t your classroom situation f "One

To Ora, Oct" _sr ocher filne),.

Surprisingly, only two elena tary teachers had-i 'clpated in a

Simi tar workshop. One of these teachers did not remember the name of the

f ilm, but the goals were to try to change the atti Ludes of students thrOugh

behavior modification. The "One To Grow On fi Ins were more'reIevant to

his classroom situation he fe l t, because of the variety of "new ideas" con-
.

taine4 In dm . The other teacher mentioned that theXams he had seen

concerne5d ''sensitivity recognition of afferent nationalities." Ko compari-

son was made.
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7. 4.1ve reascina. far 4(mo' ammAer i'Lvo-ve.d

3. Haze ....ou-sca,an? courses z r mefita: ;...,e22O: r thild 26i,o;ziot-rd?

The data-below shims to namoer anrd percent of teacners In each j'rede

,category wno reporte=d "they had nad courses in mental health CT child

psycho logy .

H

pe rcentof Respondents

31 64.6

14 70.0

12 63.2

Sorge of tnese teacners were ones who mentioned they had beer, ap9Iyihu the

principleS of tne '..)ne To ;rte, womsnops Deface participaqlg it tne

workshoo. Eight ofpie-3-4-elementary teachers, (2647-f 5 of 14 Inter-

mediate teachers, 1,55ti, and 4 of the 12 high scbool teachers, (334:, made

this comment.

In addition, three elementiry and two intermediate teachers who had

had no courses in mental health or child ,psychology said they had been

lying the principles of the "ane To Grow 3n' series prior to the workshops.

FinallY. several teachers wrote general comments at the end of the

Interview Schedule. Thcse are reported

Os.

WOufdd.like to nave known the` specific objectiee or hypothesis of

this study. more detailed kmpwiedge as to what specific areas to

be improved upon or not improved upon as to the attitudes of teachers

and their effects in children would no doubt have brought about a

more fruitful workshop.

Survey (interview Schedule) too far removed from films: Film is an

immediate media which should be evaluated and discussed immediately.

Discussion Leader should have been given more infornation,taivide

the discussions.

if I had a bad day and.the'positest

results would be affected.

was given the next day,



l used to be iti

problens none.

tne-difference.

The last comment

included in the study

serabke between 3:DO and 4:0D P11. _and then take ny

l'n not so miserable now. And my nusband noticed

introduces a-new ',target aud]ence" that was not

as a potential Imeact area7-hansia.
At(

7;
k66
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Results of Analysis of Discussion ider Report Forms

Mere was a total of 20 Discussion Leaders who cooducted wo rkshops for

the experimental sample of teachers. Each Discussion Leader (DL) had from

five to eight teachers In his group. There were II DLs for the elementary

te)cners, (two of the nine elementary schools had two DLs), five DLs for

the interrediate teachers (one of these schools had two DLs) And four DLs

for the nigh school teacher; (one of the three hiigh school t- had two DLs).

Some of the Dis had special training, while others were chosen from the

group of teachers v5lunteering for the evaluation study. The provision

tre4/5-1-p,si the quality of the discussion session did not seem to be

related in any way. .The curT4culon director of one Intermediate school

eTIL and a guidance counselor of one high sChool. served as a DL.

of

was

4

Each DL was asked to complete the Discuss Leader Report Form

(Appendix C) upon completion of eacn of the six workshop sessions. As

with the Teacher Interview Schedules, not all DLs completed all Report

Form, due partly to the fact that the workshops warm-a conducted fairly late

in the school year and time pressures were becoming critical. in fact,

one high school DL completed no report forms, but indicated In a telephone
.

conversation that he and his teachers were very excited about the. workshop

series. He also recommended that each film be shown twice, once at the

end of a session, then reshown and discussed in the followingAftek's session,

and so on. He also indicated he would like to spend more time on the high

stool films and plans to have an expanded program next year.

Before discussing the remaining DL report forms, it should be.noted

that teachers in all schools did not see the film In the same .sequence.

The sequence in which they saw them depended upon the availability of the

films; iriseveral school districts, the films were passed around from school

to school because only a limited nunber of sets could be obtained during .the

period of the study.

item 7 in the questionnaire is discussed fi In this item, the

DLs were asked to "rank the effectiveness of th e fit= in generating rele-

vant discussipnS." These rankings were taken rom the last report form

each DL filled out, that, is, after all six rkshops had been completed.
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Table 15 below is based on 14 DLs who ranted all 6 nuns.

TA.3LE 15

Ranking Of One To Glow On Films
Disr-essian Leaders

_
F1 In

Percent of
First Rankings ,

Percent of First or
Second -Rankings

Sarah 28.6 28.6 .

Lindsay . 28.6 . 23.6
A Pretty Good Class
For A it oday 21.4

I

14.3

Sub Total 78.6 71.5

individuals 7.1 10.7

Reflectiops 7.1 10.7

Learning Strategies 7.1 ' 7.1

Sub Total 21.3 28.5

TOTAL 99.9 100.0

N
1- i

I 1 4 . . 28

The table shows that Sarah and Lindsay were the two films i.ank.ed first

or first and second most often. in fact, they were considered to be equally

effective in generating relevaht discussions. As..was the case with teacher

rankings, the lover-grade level. films were given consistently lager scores.
'AU

Hogever, every Mtn recet,yertIs rank of "1"-=-Iry at least one DL.

Each item on the- DLs report forms was analyzed by filo, In the-order

in which the films were ranked by the DLs. The three rating items will be

sham first. The figures in each cell are expressed as percentages.
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I. What IS pile overall grow? mac -or: t.o fil.m."(

Scale 1

Filn
2 3 4

Negative

Sarah -- 6% 33* 33%.

Lindsay 7% 7% 20% 33%

A Pretty Good
Class For A Monday 6% ov

..
31% 53*

individuals -- 11% 26% 47%

Reflections 7% 14% 50% 21%

Learning
Strategies 6% 38% 31% 6%

Depressing

Sarah _- 22% In 33%

Lindsay W. 20% IlL__, 27%

A Pretty Good
Class For A Monday -- 6% 38% 25%

individuals -- 5% 42% 42%

Reflections _- , 7% 64% 29%

Learninl
Strategies -- . 31* 44% 6%

Experience wa,

non-relevant

Sarah . .6%. 22% 28%
,

Lindsay 13% 20% 33%

A Pretty Good
Class For A Monday 12% 19% 50%-

Individuals -- 11% 37* 32%

Reflections 1M. 7% 57% 29%

Learning .

Strategies 6% 25% 38% 6%

75
69

5 %umber of DLs
Respooding

Positive

28% 18

33% 15 /

19% 16

16% 19

7% 14

4 19% 16

Stipulating

28% 18

40% . 15

31% 16

II% 19

-- 14

19% 16

1-t was very

relevant

44% 18

33% 15

19% 16

21% 19

7% 14
A

'..-.

25* 16

1



ti ;

` -92. Did the dist:wee:on:

(a) Depend upolI;trne dieguseion guide for al.batance?

4

Scale 2 -3-

Film

5 Nuober of DLs
Responding

NOt at all Totaliy
....

Sara', 17% 39% 39% 6% -- 18

Lindsay 33% 27% 27% 7% 7%- 19_
s--

-14 Pretty Good

Class For A monday 19% 50% 31% -- 16

^4 58% 21tindividuals ,.., 11% 51 . 19

Reflections 14% 43% 29% 14% --- 14

Learning
Strategies 25% 12% 25% -- 16

(b) Dra., .19on fiLv contenr far elipa::ance?

Sarah .... 6i 56% 35% 6% 18

Lindsay 27% 40% 13% 20% 15

A.Pretty Good
Class For A Monday 12% 31% 50% 6%

..-

16

individuals i -- 21% 21% 47% II% 19

Reflecticms 7% 29% ..36* 29% -- 14

Learning
Strategies 12% 38% 25% 19% 6% ''''''IfL

---...

(c) Relate to conflict area in the veachera! clagero6eis?

Sarah 11% 11% 31% 11, 44% 18

Lindsay 27% 20% 47% -7% 15

A Pretty _Good

Class For A Monday 6% 19 %- 19% - 50% 6% 16

Individuals - -- _11% 42% 42% 5% 19

Reflections -... 29% 21% '50% -- 14

- Learning

Strategies 20% 20% 27%
.,

27% 7% 15
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(d) ?ova 1 rz..8 fiLin con..wp e olzzazre,771

Scale I

Fi Ira

5 tiumber of CU
P.espondi ng

Not at -all . , To 11
... . _..

Sarah
.' , nt,---:

.
11.%- 33% - 11t 18

.. Lindsay : f3 :' '. '

.
20% 27Z 15

A Pretty Zoo& 7 A '.
Class 'For e FiarZav -12% '25% --i /

334. * Vt* - 16

fad' vr..1.iisats- . 5% 214. -- 47%.

.

.21% . "S% 19

Reflections -.. Ii r rt
. .._

% .67%
...

.

Learniris
Strategiis 12t ,4_1.;

,

.-31';

S..4

_.... ..
31% ./12::: ,... 16

d
.

6. Itar.4- the 4...7,1-- it ger',-.9

e...lizss.rrdorP

diacsatai:an

Nat. Effertrve. f Very Effective_

Sarait- 21%. 21% t
LLovidia 7% 13%- '13% --`` 47%.

'A-Pretty Good -:

Cie-Ss -*For A vicrwilay 7% 13 . 13% ..* 40%

AndivLduals 16%, i6i 17t
Refif.ctios 8% a% 3i% 38%

Learning .

Strate 12% 36 1Z%

43%

20% 15

27% - 15

If%

45%

19

13

In 16 S.

To get an overal 1 impress ion of .the DL 's react ions to the films , , the
.

responses to all 3 parts of item 1, 2 parts frqm item 2 and item 6 were combined..

The assumption hver is that the lager end of the scale for _these. items'

reflects a negative reaction, _whi le the upper end sham a generally positive

.reaction to the films and discussions. 'In this analysis, each M. has a

total of eight rankings ithicir have been ,averaged for each Again, the.

figures are 'Expressed as percentages.of total rankings assigned to each film.

.
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Film

Scale 1 2 3 5 Number of DLs
Respondingv

Peg. Reaction Pos. Reaction

Sarah 6

Lindsav a%

A Pretty Good
Class For A onday 6%

,thdivicluals it
Reflections 6%

Learning
- Strategies 15%

*Same DLs did not respond to every item, these non-responses were not
inc hided in the total responses when the percentages were ccxnpz.,ted.

As the above data show, the DL's rea ions to the fi lms were qui to

varied. however, a familiar pattern is reflec lq these data. An average

of 46% of the.- rankings (total of "4s" and "is" on the scale) showed a posi-
tive reactiociAo Sarah, the first ranked film, and 21% (total of "is' and
"2s" On the scale) had a negative reaction. For the last ranked fi ra,

Learning Strategies, 40% (total of "Is" and "2s" on the scale) of rack-

ings were indicative of a negative reaction while 29% (total of "4s" i4
.

"5s" on the scale) a positive reaction. These results are very similar to
those obtained from the Interview Schedule for Teachers.

15% 32 27 19% 18

19% 23% 31% 2D 15

18% 26% 35% -14% '16

15t 33%
.

36%
_

11% 19

18% 39% 33% 4% 14

25 30% l6 13% 16

items 3 and 4 on the Discussion Leader Report have been, analyzed
together, because the DLs conments on both were very similar. el tem 3 asked,

"Ynat was the major conclusions) reached by the group?" and item 4 asked,

"Who were the diScussion leaders in your group and what was ,their major

focus or point of view?" The detailed can:lents (or 'paraphrases of them)

are presented in. -Appendix E so that those responsible for4 the beaterials can-

gain a clearer picture as to just what/the specific reactions Kere to.each
film. Such detailed information may prove t7 be helpful; forl'e: in
subsequent revisions pf the Discussion Leader Guide. C

.
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Two points can be made from an examination of these comments. One, a

number of negative comments were made in connection with Individuals and

Reflection. This is supported, of course, in the teacher rankings of these

filmsparticularly Reflectionreported on earlier. Sec.ondty, the overall

"flavor" of the discussion as reported by the PLs was very much filo content

bound rather than focused on,teaihers' problems in that school and what can

be done about them. The 01.4 did not always seem to be able to get the groups

off of -booking backward to the film" and onto "looking ahead to my own trrob-

lens and ways of dealing with them."

5. D.Ld as teachersazaa a aonarebe pan of cation for c;:anoingea c=sa--

ro.om af.f.-.u.ati.on or a reLati.a7iairip .1x:.t;: a pupil?

The comments the Discussion Leaders wrote about this important item

for each film at* shown below Little in the way of specific actiorINAlans

were provided by most teachers. (They are indicated by *.) The rest are

implied changes or recommendations without a stated commitment"to carry

them out.

Sarah (item 5)

Bending of rules sometimes necessary --5
Did Wnt apply to classroom situation here 2

Administrators should maintain contact -with students
Try to keep children_from unhappy homes in summer school to

provide help 1

Teacher now attempts individual help for five students* A

Number of OLs
Making Comment

"Unds'ay.fitem 5)

Students need to discuss value in nonjudgmental setting I

Try to understand students' en ironment 1

Heed to gain confidence of stude4 1

DiscusSed student from reform school and how to handle him* 1

Deeper student/teacher relationship?mperative 1

Heed to be good listeners 1

Evening classes to counsel parents lui, studeWs
...-

regarding
- .

communication problers* / 1

Each student should have individual school counsel 1

- Will watch for students with problems* I

Discussed ways to establish rapport with studentshbme room
best for rapport* . - I

Discussed discipline problemsno solutions; discu ssion ---

hasn't helped guilty ones improve* 1

Children manipulate teachers via games 1

. ,
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A Pretty Good Class For A Monday ategt,5)

Too many teachers teach to the group, not to the individual
Enthusiastic teachers motivate students
Teachers need to use imagination to overcome curriculum dullness
Made me think of my class as individuals
Teach math in relation to motorcycles and teach social studies--

laws regulating motorcycles and their relation to society*
Curriculum ranges needed
Would challenge Chas. to show he was not superior

individual attention to three students
Alt tried to know students are personally=

Individuals (item 5)

Studerqs in socia studies pick area of interest
that f r part of the year*

Program could t be implemented without aid and
Large classrooms could be handled via additional

team teaching
Need help with emotional-problem cyldren
Suggested use of student helpers
Discussed experiences
Suggested ways to increase self-dii'ection
Will incorpoFate ideas with bright Child
Self-directiveness now being used
No application suggested

A Teacher lh Reflection (item 5)

Class meeting applied*
Assumed more passive -role*

-beef teams attempted*
Has been tried--nothing accomplished, junior high
Example of fighting class-given
Suggested open forum faculty meeting*
Supports individual efforts of children
Suggested use of video*

learning Strategies (item 5)

utoring system*
Plans to use mini-cburse*
Kids need greater-say in what thwrtudy
Let kids work at their own pace
Teacher now using contract system*
UseS role play*
Plans to use stories for t discussion*

Used guidance course to initiate tutoring*

Continue these ussions'nextyear*
Already uses ub plan .

More tea et-student interaction is needed

I.
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. A
Out of the total of 67 comments writteAin response to this aritical

question., 23 statements were recorded thattould be constructed as indicating

action had been taken or a commitment to take it was being made. This is

disappointing in the context of the main purpose of the workshop experience,

but is perhaps indicative of the very real,ron.WOlem the DLs had in moving_

the dialogue in more Action-oriented directions. (It was not often possible

to distinguish between inability to do this from lack of awareness that it

should be done. The latter is problem that the Discussion Guide might

be able to deal with quite easily. The former could be helped by a few

specific tips for the DL in terns of group direction technfqmes.)

--Also, it should be noted that'two of .the films that generally received

--.13557-rank-ings by OLs and teachers generated by far the greatest number of

specific faction oriented plans and suggestionsReflections (9 out of 11)

and Strategies, (30 out of 13). As has been demonstrated repeatedly in

educational research, wIit students/trainees sal they like and what they

let the most from are very often two different things! Perhaps because the

three problem films are so "interesting ". they actually distract the group

from its main purpose (problem solving at home) and lead it on to other

less threatening tasks (problem solving in someone elset home.)

Finally, Item 8 Asked the OLs to make any additional comments about

the discussion session-or to record specific remarks madi.about each film by

the teachers. The following were recorded:

Sarah (item 8) Number of OLs
. Making Comment ..,

. Not relevant to elementary school 3
Good discussion generated because of controversy 3

.Principals do not trust teachers' judgment ----- r 1

Guidance counselors need-training i
.,

Sound quality better than others 1

Good discussion on Interpersonal relationships .

,
I

Lack of trust,on4a-rt ofguidance tounseior emphasized 1

Liked discussion of alkministrative problems 1

Teachers handicapped by lack of support from administration 1

81
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Number of DLs

Lindsay (Item 8) ---- Making Comment

Good `discussion generated 3

High school teachers have too little time to get to 0ow
students and help with problems 2

Parents and Lindsay to blame- -not teachers
Sound quality of film poor
'Guidance counselor should be source of help, not teachers
Good .concept presented

4

.1*

A Pretty Good Class For A Monday (Item 3)

Sound quality poor
Film most closely related to classroom situatiom (elementary

school) r 3

rilm concept difficult to define clearly- -too fast paced 2

Teachers related film to their own classrooms

Not relevant to elerentary school 1

/ leachers were tired 1

Unassuming child probably nctst stable

Saw both strengths and weaknesses in all students' 1.

Docile student most liked in class - -work at prompting hit
creativity. 1

Individuals (lm 8) .

Sound was poor; background noise made it difficult to hear' i
children

Great deal of planning and large staff required to implement this 2
,

Idea of contracts in teaching not new I

Teachers are looking for a '11w-to-do-it" film f

Film created consieerab1p Informal discussion in teacher's room 1

Was-not new program in film . i

Teachers asked the purpose,of this discussion
.

1

Film relevant to ncst teachers in school 1

Nip application for high school teachers
.

1

Administrators must be included in in-service pr6grams if .

-changes.are o be ran--- s
I

No change initi ed by-film
, V

. r

A

A Teacher'in Reflection (item 8).

hot realistic classroom
Teacher ndt effective change-agent
Sound quality bad 4
Impressed by dynamics of management in film 1

.
tiiscussion proOpted relatlhg film content to personal problems 1

Vocational teachers are using group discussions; teachers of

academic supyects feel individual approach is better
Not directly relevantifor high school teachers. 1

3

1
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am.......

4
...a

I

[

Ls.. / .
I i.641 St rat 'es otter-a) , hunter bf DLs...-_

Kaki ri tc&-mlient

difficult to fol1P0, iboorly a 4

eacher' turzed ciff by film -4
0 yen, -Pcor . -

Trl tutoring-- rt. di (In ' t work ' .
1

.-Atxmltd.'nothing new I

"- f I it: opt -we I 1 ocgan I zed t 1

r4.1, relevant io school' setting IM1 re..--._ 4 o ...!

. . %._s cussed' benefl ts of peer tutoring I
. -Discuss'ed phIltsophies of free learning and_team teaching 1 .

Not eiv0i.igh raaterial presented in film to evaluate straegiis I

tflovies ga;ie- t-oSrd overview of teachers' problems I
- . . .

dr- /
As expected, the DLs added In finpPrfant element to the overall evatue-

.. .

oa eff04., They di dr 00 the whole, e remarkable job under difficult'

i GSc&ial5 tan ces , with often very U t, 1i ;err for arelia ration. to fact, the ".-
. '6ility of the untrained ?teachers selected to p lay the DL role to st.4* in:

and foci litate.their groups,--wnile soDe. of those receiving training were

' Tess facilitative, leads to ene observation that form( training in group
'Prote-ses i is not a requi Qui to the contrary, It IS be 1l eyed tha t

sosSe of the ghnml c.ks and :it ricks' of the trade', that are -of ten taught to
group,leaders would be counterprotective 4n groups sj,rth as these, where

. V
teachers kno# one another:4qt hay; ntat cbon concerns.

. -

The DL training that., s needed ;relates to the content "and concepts

contained 'in the series an4 'how they'. can be translated and shown to be

relevant to the group and their problemmev'en if the film settings Wade

level) and contexts (111.1 leo) are ery fferent , and even ff ph* rconcepts
-- . -

-and techniques themselves are -rejected 6y the gross --as often happened
,

. with the three elementagy based fl ins.
.

. 1 .
. 6 ,,

. ', On! practical suggestionrand-one els.? -made by e DL-4--th2t could a:- a's-el-rd.&

47 ... ate th i problem would be to 'Show iiach 101m twice, once at the end of a.
- .- .- f

its s i on and again at thebeginqinof the' next sesiion. This would provide

an opportunity, to think abodli the *f 1 1m and ;boot i ts relevanceparti cularly .
., . l- if the DL provided sq thought uestions

A

that related the films to "our.
..problems bere in our pi n school.!' the resulting discussion' should be less

geperali !Cis 41,m hoti.40- (14y0 of it around what did'or did not -happen) and.. , . .

. ,- oywre f:otassed Jr what. thi teacher cacti do wlthtn his own f 1 el d of action possi-

;

2-

'Jo,'

AD.
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The DI role is critical in moving the teacher from passive Aceptors

(a
.
role they are comfortable In) to, active aggressors (a role they art gin-

erally not famiLlar with and tend to sby aray from). Thi DLs did well in

the study. With sharper focus In the Olscossion Sofa, they canko their

job even tOre effectively,%end thus s ificantly 'enhance the overall impact

of tke One To- Grow On film series.

in summary of this section, one could be mud more optimistic In inter-.

preting the nature of the results Obtained from the soft data than from the

hard data. Going back to the Impact Level concept, one-could say that the

film/discussion experience did hive an Impact at Leval f on the behavior of

many teacners in the discussion sessions. While tnis is the least important

2 objectives of the program, it is a no n-trivial

-

.

I
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GONCLUSIOtS AALO RECOMMENDATiOWS

The stody described in tnis report has examined ih ammeaningful and

fairly comprehensive the use and the impict of the One To Grow On film

discusskoa series. t explor a number ioff expectations that those who

40Y

and

were responsibli for and knowledoable about the goals and tajectives of

the series agreed were reasonable :and/or 'Possible of attainmvt. Every
,

effost was made to be as rigorous as possible if-, the design cf the study

and in the collection and analysis'of the data. However, the project

staff has taken a position that the entire evaluation effort his several in-

herent limitations that should be constantly kept in mind so that unjustified

_pone! are not made. These have been documented elsewhere lo the repert.

Given the above, it is fair to say, as a general conclusion, that the
..,'

eft-of the One To Grov 9n film, considered within the paramliers of this
. I ..

study, were a qualifioai. success.c That is to say, the series accomplished

what one might most reasonably expect that it could accomplish --it

served as a stinkilus or catalyst for discussions around important issues
1

r elating to student/teacher interaction in the classroom. The central
1.

thrust of these discussions was directed at the notion that students at

all grade levels should be vimrd as and treaded as irxiiv-.:duala, with

particular emotional needs, a unique hoaelife,special aptitudes, etc.,

with all ofthise characteristics combining to produce a one-of-a-kind

persoci. The Leachers in many cases seared to be saying in their comments

that they wanted tote able to do abetter job of interacting with their
.

students on the basis of this individual approach--bdth acaderiically and

personally.

Tnese Mt-torsstrre- at t he=fe--O4--the brivinal conceptions around wilier

the series was based, i.e. the humanistic/causal ap'roach to ht ran inter-
.

action. To` the extent that teachers can truly implement theie notions in

their classrooms, they will be:

less punitive

less vindictive. . .

less likdly to respond only t.the overt aspect of acting out behavior
..
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,,

less adversarial

less likely to usec Jlation

more likely to listen unat their students say

less likely to coMmand

more likely to allow variatiOs in assionments and :n the criteria

for-acceptable performance

The point is thatThis list could be extesdeddl

all of these possible senuelae 4. the workshop experience are consistent

with the goals and objectives of the series. A more refined expression

of toe' above 'crue)ified success' statement would thus be that 1..-.7ne

caused mas: parri.clipatilla ceac'hereto start re-eva:Irarf.no their own atti-

tudes, 571:1, a i.:eaer, at verba: coneieer moving a d.lrearLon

chat cou:2 he :...h=acterizeaNcs :ing mcre humaniot-Latgand clausal' LT. its

'approach O indiviclua:acudenta.

almost indefinitely.

What did not happen as a result of the series that, had it occurred,.

would 'tie allowed a less dualifird-zys-essment of success to be made?

1. A relatively small proportion of -teaohemss, but a pumber that neverthe-

less needs to be reckoned with, did not accept the message of the series

even at the verbal, or self-report, level. Manye themthought the rateriais

were either inappropriate for their needs, too simplistic, redundant, or

covered areas they already "knew.- Three avenues are tow to deal with this

group. (1) Try. to -select thezt out"lin atoance; (2) alrOw_them to enter

the program and consider them as an acceptable part of the process or

(3) modify the materials so that their concerns and/or objections are at

least partially taken into account. If the first approach were taken, the
'-

data presented in this report would suggest some of the candidates for

exolus(on, i.e. male, rural, inexpetiented teachers. However, this is not
C

recomMended. There are,too many exceptions within each of these groups.

The second alternative's acceptable but the third 4s preferable. Some

changes courd be node in the Discussion Guide, for example, that would

probably reduce theturejection rate." they will be discussed below under

Seccrxendations.

2.' The materials appeared to\hlve had no systematic effect on basic atti-
,

.tulle toward the teaching role visra-vis the student as measured by the

HTAI. The slessage was received'', understood, and accepted by marx, but it
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was as =not internalized so that it influenced basic attitudes. It

2xbe so internalized after a period of tine has elapsed and/Er after

other inpats are arought into play_ This is a real possibility, not just

a wishful hope. As noted earlier in the report, changing behavior that

has been snaped over cony years and that is ,fjrmly under the control of

.P9-,erful from-ot environment is a formidable enterprise. The fact
.)

that many of the subject teachers began to see the possibility of change,

4...istb-e first and most Important step. This initial step should be followed

by7Other supporting inputs such as

other worn snop programs tnat are consistent with arse To Grow an

Out use a different approach, different media, etc.

5..aom.inistrative iapport. 2:10==PCTirAl Pnd

peer support

,a

success in the classroom using the new ideas, particularly from

changes noted in student behavior

3. .Students as a grnup did not show any measurable effects as a result of

tneir teachers haying been exposed to the films, as determined by the'

Smiles and SOQ tests. This conclusion is the most disappointing because

the current zeitgeist almost -demands" that programs -sham impact on the

target' audience, and that they do so in a cast effective manner.*

In the strictest Interpretation of "cost effective impact" one would

have to conclude that the'One To Grow Onvseries was not cost effective and

should be discontinued. But, as noted earlier in the report, one should be

very cautious in making claims for impact in such difficult areas. The

.position of the authors is that the program clearly met its objectives at

the first level of impact - -the verbal behavior of the teachers in the dis-
.

4 cussion sessions. it was not within the scope of this effort to analyze

this benefit in terns of costs. However, when judged in the light -of similar

efforts to "train teachers," one would have to con,.ces the "One To Grow On"

progrpn as being among the more successful in this context. But no direct,

Excellent discussions of this issue are to be found in two of the papers
presented at the National Conference supported by this project ("Is
Anybody Listening) by Edwin K. Long and Paul Ahmed (1974), both from
the pel-?pectkve of their administrative Positions within HIM-. These pro-

ceedings have been printed and copies are available fron H1MH.
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exoerinental ccnnparison to other paterfa/. ls is poc.s able. Furthermore, rher-e

.

is no data to support or reject a ternatIve approacs to the sane problem.
Would the discussion sessions alone have a..chiered ,s ;414 las, or mbre _.=fse

tine results? Would a more didactic approach to the film be r4re effective?
These are researchab le que-stions. The aa-ss4r4 to th-ei- e and other -sig.; Tat_

questions would help to place the,
.
.7:m Sfiwe Oa" program I a 4matriz" con-

s I s ti ng of the re 1 ati cost effectIve.ses rif vas ices programs designed _to
change teacher behavio in t.-e -clatsrOom.., Jht11 such a ma titx. Is
no sensible statepentcam made. abaft ttaq raatIve:kerth ktod ra'rs

Ad hoc s tud les matter-ha.< wei 1 thq are 'r ad 4iot .

resul is . The profels ionai judaen t of the authors is that -.che One Tog .4
CP . . .

fi 1 r aid dlscussSyr program represents potent:I useful creoirt.t4re f tort

much of the ;ore "traditicmal telt3n3ng ..Clatirl al 41:id hui Ocfy
.

the program be -s upPor-;ed but rne noh- 61 dact I c aplVe,pii--h sor,..1s1 'be fwre+.e-r
. . ..... . .,...4-: -_,_- - -

explored as m-: effe4tive. toot to c..wer other al-eas .where atti tude change is,
.--, .. . .. ._,-

being SCP.10t. as 4a step, in- the behavior ....::4-4-- pritSt , :--
. -

Reccxrumndatrons
I'

.
:*

1. For the above reasons, 2.hd gives the .1..finited Jimpact fdu&d, It .1 . 5.-4'.

,,. .
east .?a .:-

the basic recommendation that the One Viii trot OrCsistis be -.4-de 1-#-vall'114:J - -.
..:4'* ., t

b le to al l schc;ol. -Siste= .and that they be ':encol'Erased to examinft *t. and use,
..,..-.. :- _. . .. . .:ft on a voluntary, basis. ! _

....
- i -'

, .
..

the .program should ' be Pmnoted on- the'-basis.2. 1 f funds are 1 i fzi ted,

of the following prioritized tar-get gro'ups .

S Ub rb an and inner city secatrearyshools...
Suburbarand,i-ikriej iLty primary -sch

.

a.

b.

c.
d.

_

Rural priinary schools.,

3. The piog ran should be cciris i de red

effort to introduce the humanisticicaqsai

i'

.a f*

as only one element to a 'broader
/. e

approach to tea.theristudent i nterac-

classroom be real ;zed collion. Only in this way will effective changes in the
a wide-scale basis.
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4. Tfte discussion guide should emphasize even more than it does the

need to relate the film episodes to tne problems nost re)e-want to the envir-

onment found in to particular school usir.g Mhe materials. This i5 particu-

larly important at the two extreme ends of the continuumthe rural school

that does not relate to the fi lrs because '`we don't nave tnose,kinds of

problems' and tne inner city school because "our problems are too

overwhelning and transcend those shown in the_films:" It is also critical

that participants be helped to tee me relevance of those film whose

setting is not at the same grade level as that of tne participants. The

most important need if-Lnts regalT-is

None of the filcs deal «i to tnese grade levels. The other two needs, of

course, are to neip elementary teachers relate to the nigh scnool films

and the nigh school teachers to the elementary school films.

Concomitant with this recommendation is the need to re-emphasize to

Discussion Leaders that they must repeatedly remind participants that the

films are only meant to serve as a stimulus and-catalyst for discussion.

5. Discussion leaders do not need formal training in. r.ati group

0 techniques: They :in need to be and do the following:

a. They need to be philosophically compatible with the hLinanistja

causal approach.a

b. They need to be accepted by the participants as a person who

has their respect and with whom they ohn identify. "Authority

figures" or administrative types who are not on the firing

line (i.e. do not share the daily concerns and frustrations

of the teachers) should be avoided. However, Ms need to be

able to detach themselveslrom such concerns and.frustrations

so that they can explore and (more Imported-fly) stimulate

- teachers to explore, creative and alternative ways of dealing

with them. Several workshops In the study were conducted very

effectively by peer teachers. Contrariwise, some .of those who

were most skilled in group leadership techniques failed to

achieve high levels of participant involvement.

c. DiscusOon Leaders need to see all of thefiims at beast twice

and to study the Discussion Guide carefully before beginning.
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4. They should give careful attention to the environment In which
4

the program is conducted. sho#14 be comfortable but dgrigned

.for group interaction (i.e. a table around which everyone can

Sit, OT a circle *chairs). The film and. projection equipment

should g-checised 'and everything ready for "error free" viewing

(i.e..room cam be quickly made sufficiently dark, film is on

title frame, sound is adjusted to correct level so everyone

can hear, focus is sharp). After the viewing, the projector

should be stopped and left alone--no rewinding, etc.,,and

the discussion period begun.

6, Discussion Leaders should be encouraged to conduct more than one

pry: The upper limit is not-I:norm. Creative burnout may occur after

10 or so programs had been conducted, but the effectiveness of .the Discus-

sion Leader is bound ta improve for at least the first 4 or 5 offerings.

. 7. Ail teachers in she participating school should be allowed to vol-
,

unteer to attend after they have been informed oT the purpose of the program,

the time involved and the schedule for each film/dtscussion session.

8. The program participants should all be from the same school.

9. The Discussion Leader should be selected, if possible, from the

staff of the school using the materials.

10. The films themselves ,are, as noted, only the "trigger" for the

program. lolowevgr, most discussions lean very heavily for awhile on the

content of the films. It was often noted that marry teachers failed to

fully comprehend or follow the "story" of the films (particularly the three

"problem!' films: Sarah, Lindsay, add A Pretty Good Ciass For A Monday).

This wayld often lead to misunderstandings and even debates about qwhat

real,/ happeried." 'Furthermore, the richness of films in terms of the

of.nuances behavior, fatiai expression, body Ian uage and verbal expressions

.cast be fully comprefyinded in one viewing. (Although the project staff

has seen the films repeatedly,.506ething new was seen each time.) It is

therefore suggested that an alternate viewing strategy be recommended that

would suggest presenting the.fitm to be used for the following sessions

at the end of/ the current session..., This;ropId also have the added advantage

of giving the participants t* to ''think 6ver" the next film and relate it
-

to theirdwn problems and concerns isi the interval between the two sessions.



11. It is recosicended that the films be scheduled in a sequence that

initia4ly.captures the attention of the target audience, bat does not lose

tneir attention later on. Thus, a high school group should see a high school

based film first (e.g. Lindsay) and last (e.g. Sarahl, with the others mixed

In between. The DIscussionteatireshou4d let them know in advance if the

M. will be In a different setting. Of course, primary grade teachers

tvoudd rec e a primary based film first (e.g. RefleCtion) and last (e.g.

lndiVidua s) with the high schooi films interspersed betiv'een them.

12. The Discussion guide needs to point out that the Discussion treader

be prepared for, and even encourage, highly individualized reactions to the

filvidisciiss-Ton experience, even including complete rejection_by some teachers
_

of the basic notion uncle-Flying. the progam. Their views should be respected,

but they should not be allowed to draw the group into extended arguments.y

13. Related to the above, the Discussion Guide needs to emphasize that

the Discussion Leader be prepared to help focus the discussion on realistic

and possible action plans and not allow the participants to use the sessions

as opportunities to escape responsibility by berating the school board, the

principal, etc. Projecting problems onto, others is a Gammon response to

personal frustration _and anxiety and this mechanism was observed in operation

in a number of groups (especially inner city). The teacher rust be led to

see that he can make changes now despite all the'various constraints that

he is forced to work within. The Discussion Leader must always bring the

discussion back to this point whenever it seems to be getting too philosophical,

too broad or too general.

14. Sessions should be scheduled no more frequently than once a week,

and no less-frequently than twice a month: This will avoid the negative

effects of both saturation and lack of sustained interest.

15. If the length of the program had to be reduced for any reason,

Reflection would be the film least missed according to teacher rankings

of the six films used in this study. The DL results are generally con:.

sistent with this finding and further suggesinthe possibility of.,eliminatiig
. .

Individuals. However, the project staff andHcenbers of the.project-r.gylew

panel give Reflection a high rating and consider Individuals aridlcarnir4

StrAtegies lower in overall effectiveness
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The final two recoaremdations are really meta -re=

they do not f011ow directly from the data collec- ted

they_ apply not to the One To Grow Cn' series per se but to future similar

_ndations since

the study and since

efforts that: Bray be Ladertaken by N1MH.

As has already been noted its this section of the report, it is felt

that the non-didac c approach used In the "One To Grow Or;'films :presents a

valid alternative o the more_sraditiona4, exhortative film often used in

mental health eduqation. however, this approach is not without its diffi-

culties, some of 1rhich are inherent and some of which are inherited.

The inherent difficulty is that such materials are often viewed by

the learner as Lacking in substance and it teaching value. many of us, '.-

teachers included, want to be told "what to do, how to do it, and wntn to

do it" (and, le often, "why to do i t"). There is thus a supra-educational

need, when using such materials, to explain their purpose and to cast them

in the context,of "stimulus for thought" rather than "package of answers."

Actually; most' audiences, teachers included, would probably be receptive to

this notion 4ce it waslearly understood. After all, previous packages

of answers e probably seldom if ever "worked," and thus an honest admis-

sion that anwers Are not being offered should be considered a refreshing

.

change. A lumber of the recommendations given above with respect to the
.

One To GrowOn-films have related to this point, but it is being cast here
1

in the larger context of a mission for NJMH in support of further efforts

(if arty) to prepare similar materials.

The Inherited problem is really the 'tithe" of the inherent prob-

1e1, for it emphasizes the need to be much more rigorous in preparing

ikind' of eaching/learning materials, irialuding non-didactic films such as

the One '76 Grow 0,i:series. .It is not sufficient to argue that since the

materia(is are not meant to teach facts or rules, that they need not be
:

subject to the concepts and principles,of good teaching and effective corn-
: . ,

MUD; tion. There is a ratherwell-developed technology ot instruction
.. .0

that been researched and validated (largely through the support of

gpe nmeht contracts and grants) and that should be applied to my. serious

dev lopent effort ghat involves attitude change, knowledge acquisition
., .

.
__.._ .

and or` behavior change, even if the instrumentation: far'thett,change is a

didactic film.
1.
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Educational film development frequently occupies a unique position in

the educational world, one that it inlerits from its second cousin, the

enteTta4nment film. It has oenerally been more difficult to convince those

responsible for educational film dev ooment to apply the concepts of instruc-

tional technology than it has those responsible for other educational sedia,

even including television.

One of the Immediate problems this presents (and one that is most rele-

vant to the study here being reported on) is that the job of the evaluator

becomes extremely difficult. In the absence of-clearly stated objectives

and criteria for determining their attainment, the essential and practical

evaluation Questions, (Is it any good?, Does it wcrk?, Is it cost effective?,

Does it reach its objectives?, Should we make more?) are incapable of being

assessed in a rigorous and scientific way. I4o. do we measure the unmeasurable

or define the ineffable? IS educational films are truly an art fors, as

some still argue, then perhaps they snouid be evaluated by film critics,'

rot prOfesSional evaluators!

It illreadify admitted that the imposition of rigid and restrictive

dicta on the development of any materials, but especially filrs such as the

"One To Grow Onnseries, could stifle creativity and reduce their true effective-

mess.- The challenge Is equally in the hands of the evaljator, as well as

those responsible for the development of such materials, to produce a mean-

ingful set of guidelines that can blend the best of instructional technology

with the best of the unique language of thefiIm (Shettell, 1964). It is .

recommended that serious attention be given .to this problem and the following

specific steps ale suggested in the event further work is undertaken in the

development of educational films:

1. Do not wait 'until -the product is developed before deciding

to evaluate. Build in the evaluation component of the

effort early in the development oycle,..-This can be accomplished

by assigning an evi)ution/instructional technology exparrto

the project, or by obtaininghsuch inputs on a consulting basis,

at its "RFP" stalje., The individual selected for this role

should be considered a senior staff pers811 with decision-

making inputs, and not simply an advisory resource.0 .
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2. Insist on an initial statement of specific educational objectives

and further refinements pf those o*jectives as the development

cycle progresses. These .objectives should define the target

audience and should state in explicit terms the impact the .

raterials are meant to Aarve-eAt-,et--atidtenaT-Freferanr7

terhs of expected changes in attitudes,:knOwledge, and/Or

behavior. If different levels of.impact and/or different

aultlences are anticipated, the above should be accomplished

for each level and each audience.

3. Develop'or obtain appropriate preliminary evaluation instruments

`as soon as the objectives have reached a reasonable level of spe-

cificity. These should be considered by the developer as well as

the evaluator as being a reasonable and fair means of assessing

the attainment of program objectives.
ow'

4. As soon as the naterials'are in a form that represents a reasona-

ble facsimile of their completed format, conduct a fornative pretest_.

with a small sample of the target audience using .the test material

described in item 13 above. In the case of films, this can be

'done when they are in the form of story board or a little later,

when prints or slides from selected frames of the films are .

available, alone with the sound /rack (which can be in printed

form). The earlier this Is done, the amore degrees of freedom one

has in making changes in the material. Repeated studies have shown
4

thatfor didactic films such simulated materials is still pictures

have excellent predictive powei regarding the effectiveness of the

final product. Although this may be less true of non-didactic

films, it is believed that much could be learned from this pre'testipg

activity. Inputs at this stagE-Ebtad range from very speclfic to

very general. (For example, it may have been reamed that the

very "posh" interiors of the home of Lindsay in the One To Grow On

film of the same name, completely repelled the teachers of the

inner city schools.). Decisions made at this time would obviously

vary with the nature of the input. The point is that vine notion

of effectiveness is obtained before the expensive and larger

.irreversible development steps to follow are taken.
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5. A final and comprehensive evaluation (summative) under fieli condi-

tions is made before' materials are released, usimg the sane

or a refined version of the earlier evaluation materials. Be'ci-

siont to modify the materials, restrict the audience, etc., are,

of course, made at this time. However, because \\ the pretesting

accomplished in step #4, the nature-of the changes- at this point

should always be minor and involve ratters relating to'support,

distribution and implemeptaticn of the films rather than the .

content and/or structure of the films themselves.

-

The above skeleton outline of a development/evaluation strategy for

Min materials is perhaps idealistic. But it seems almost unavoidable at

a time when cost effective impact questions are being seriously asked.

In closing, i4 must b4said in all honesty that the One TO Grow On-

film/discussion series would probably have benefited from a more systematic

cqncern for objectives and the means for obtaining them. tt would, of

course, have Ade the evaluation job easier, but more importantly, it

probably would have resulted. in an even more effective series, one that may

c have gone beyond the somewhat limited impact that was found in this evalua-

tion study. Nevertheless, the %tie TO Grow On-films represent an important

contribution to both the technique of effectiye teacher tr.aining and to the

critical content area with which they deal7-mentaj health in the classroom.

This- is no -snail accomplishment, and the necessarily critical tone of this

report should not be construed as an effort to diminish jt, nor to inhibit

further efforts to expand on it.
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Project Staff:

Harris H. Shettel - Principal Investigator

Ruth S. Hughes --Project Director*

Mary Kay Garee - Research Staff

Patricia F. Vitale Adranistrative Associate

Valerie J. Hausmann - Secretary

Robert Fitzpatrick - Project Advisor in Measurement andEvaluatio

Project Milestones:

Project Initiation

Panel_Meeting /1, AIR Offices

For Submitted For 0118 Review

Site 1 Agreement To Participate
(Pending OMB Approval)

JulY

July 30-31, 1973 -Pittsburgh,Pa.

August 13, 1973

December, 1973

Workshop For Discussion Leader In Site 1 January 10, 1974
Urban/Suburban Schools, Conducted By
Center For Creative Coimunication, inc.

OMB Approval Of Forms Received

Panel Meeting 12, AIR Offices

Site 2 Schools Agree To Partickpate

Teachers (258) And
Pretested In Sites

Discussion Leader
AIR Staff

School Uockshop Sessions Begun

Planning Of National Conference Begins.-
JogResearch, Inc. Retained As Subcon-

,,--tractor To Handle Details Of The Conference

------- Workshops, Posttesting And Teacher/ April and Bay, 1974

Student 6,450)
1 An

4/'
roentation Visits By February, 1974

January 15, 1974

January 21, 1974-Silver Spring,
Maryland

February 1, 1974

February, 1974

February, 1974

March, 1974

Discussion Leader Interviewing Completed--
Some Follow-Up Data Obtained

National Conferen'Ce," Is Anybody Listening" June 6 and 7, 1974-San Diego,

Data Analysis and Report Preparations
Initiated
Final Report Completed

July, 1974

December, 1974

California

Now Program Development Specialist, Driver Education Services of Aetna
Life & Casualty, Hartford, Connecticut.
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The following descriptions of each film include the statement of the

purpose of the film and examples of questions that the discussion leader

can raise with his teacher group. These materials have been paraphrased

from the Film Discussion Manual which accompanies the series. Also.included

are the objectives for each film that the project staff developed and some

examples of positive teacher "behavior" that would be consistent with those

objectives- and, where appropriate, negative teacher "behavior" that would be

inconsistent with those objectives. All of these materials were developed

in close cooperation with those at filth responsible for the conception and

preparation of the film series.

Film Descriptions

(1) "A Pretty Good Class for a Monday"

Film action centers about three sale students in a conventional history

class. The students' major outside interests are explored as well as their

parents' and teachers' attitudes and descriptions of them. Each student

represents an area of emphasis of the school:

(a) Academic development (a student whose major interest is

academic - -math).

(b) Vocational training (a student whose interest centers about

mechanics -motorcycles) .

(c) Citizenship preparation (a student interested in.Scout activities,

holding a job, and eventually going into police work).

The purpose of "A Pretty Good Class for a Monday" is to stimulate a

discussion ofways of reconciling the apparent conflicts presented by indi-

vidual students with individual values, orientations and spheres of success

and the- circumstances prevailing in a school in which teachers deal with
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large numbers of students, are responsible for teaching a prescribed cur-

riculum, and must a9ply standards set by the school or by the community.

Examples of Questions to be raised in Discussion Session:

(I) Does the school exist to serve the community, or to serve itself?

If both, kit is its responsibility to be divided, and which takes

primacy?

(2) To what extent can the school, which is an institution, serve the

needs of students, who are individuals?

(3) Uhere do the school's standards of success and failure come from?

(4) Uhat is the impact of these standards on the students?

(5) Is there a conflict between maintaining standards and respecting

and responding to individual values?

(6) What is the effect on the mental health of a person whose own

personal values are disconnected from those of the school where

he spends several hourt each day?

Sub-objective 1 (relates to Major Objective 12 listed on page 7 ):

Encourage teacher to-respond to the individual student's needs and

values, and to develop tolerance for another's perspective.

Behavioral Example--tsacher can accept and respond more positively to a

student whose interest and application in his class subject is minimal when

he is aware that his or her interest and motivation lies in another area.

Negative Example -History teacher shows interest in and re4nforces only

those students who excel or match his zeal for his subject.

(The above examples are given to show how the major objectives of the

total film package can be translated into classroom performance. It is

emphasized that these examples are not to be considered criterion items in

determining effectiveness of the film segments. The above examples are

based on film content.)
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(2) "Lindsay"

Mel action centers about a girl in conflict with the values of her

parents. Family setting is one 7f affluence. Action includes girl's use

of contraceptive pills and abuse of drugs. her teacher is shown in an

unsuccessful attempt to encourage the girl to discuss her problem.

The purpose of "Lindsay" is to provoke a discussion of the way in

which the needs and responsibilities of students, parents, and teachers can

be at odds with each other, and ways that the resulting unresolved conf:icts

can be destructive.

Issues raised include-the-conflict between paregts' needs, which they

attempt to fulfill through their children, and the children's own needs.

There is a problem between the goals of the teacher and the methods he uses,

and the extent to which the school exacerbates or might help resolve stu-

dents' problems which arise from deep differences between the student and

his or her parents.

Examples of questions to be raised in Discussion Session:,

(l) Based on events shown in student's home life, how could-a teacher

provide a constructive school environment for such a student?

(2) Evaluate your own suggestions in terms. of changes you have to make,

responsibilities you would have, and evaluate the extent to which

you would need to become involved with a student. (Questions to

be answered by each individual in terms of his own situation.)

Sub-objective 2 (relates to Major Objective P2):

To recognize possible sources of conflict that may be contributing to

difficult surface behavior, and to recognize the need to respond with sym-

pathy, empathy, and flexibility to develop a meaningful relationship in such

a situation.

Behavioral Example - -to be aware that a student's attitude and/or response

to the demands of the school experience are affected by non-school factors

that are equally important to the student.

1 J2
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Positive Example--to be able to permit a student to briefly withdraw

from active class participation when obviously deeply troubled, but also to

be attentive to length of withdrawal time, any obvious desire to communicate

the problem, or obvious resolution of the problem. By allowing brief with-

drawal the teacher can project empathy and show the student that he recognizes

he has a problem (he legitimizes the fact that the student is a human being

just like the teacher).

(3) "Sarah"

The action centers about a girl about tote suspended from school for

repeated unexcused absences. An understanding teacher learns that the girl

has had an abortion, unknown to her parents. She wants this to remain

unknowb to them. The responsible male student is in the class the girl has

been avoiding. The teacher attempts to preclude the girl's suspension by

telling the vice principal that there was a valid reason for the girl's

behavior, with assurances that she will attend the class in the future.

The teacher fails in her attempt. Ho exception will be made for Sarah.

The purpose of "Sarah" is to provoke a discussion around the issues and

the behavior of the characters in the film, by portraying a conflict situa-

tion in which everybody is apparently "sincere" and "responsible," but by

their actions assure an unsatisfactory conclusion.

Issues raised include the conflict between the teacher's responsibility

to the student and responsibility to the institution; conflict in the role

of the vice principal or dean as counselor on the one hand and the implementor

of rules on the other; conflict between Sarah's responsibility for her own

actions (and her need to work out her own problems) and her parents' and

the school's responsibility for her; the appropriateness of suspension as a

response to truancy; the need for privileged communication between teacher

and student; the question of personal responsibility for decisions vs. actions

that might be defended in terms of "enforcing the rules," "doing one's

job," etc.
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Examples of questions to be raised in-Discussion Session:

(I) chat justifies the right of privileged communication?

(2) What are the teacher's responsibilities in this situation?

(3) What are the vice principal's responsibilities in this

situation?

(4) How do you feel about the characters and their roles in this

situation, i.e., Sarah, Mrs. Martin, etc.?

Sub-objective 3 (relates to Major Objective ii):

To encourage consideration of the needs of the individual, the demands

of the teacher's responsibility to the institution (the school) on the one

hand, and his responsibility to the student o7, the other.

Positive exampleteacher does not follow rigid rules regarding tardi-

ness when he knows a pupil was late because an alcoholic father returned to

the home and was harassing the family. (This is not a film-related example

but one drawn from a case study.)

(4) "Individuals"

This film presents a concrete example of an innovative, "individualized,"

program geared to self-direction of students. Film content is devoted to a

description of how such a program "works." (This is an unscripted documentary

of an actual class.)

The purpose of "Individuals" is to provoke a discussion of the goal of

self-direction, methods of achieving it, and the impact of such a change on

the roles and responsibilities of teachers.

The major issues raised are questions about changing the view of the

ultimate objectives of the process of education from the mastery of a set

body of skills towards the development of self-direction. What is the rela-

tionship between learning self-direction and learning a particular skill

such as adding fractions? Hew cah a teacher best help a child to learn?

What is a teacher's true responsibility? What is the nature of knowledge;

what is teaching; what is learning? What makes a child learn? Who is

responsible for what parts of the process? What makes a child remember?
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What is the use of learning? How does a school pr gram that stresses self-

direction fit into a society that has a relatively highly structured extrinsic

reward system?

Examples of questions to be raised in Discussion Session of Segment 4:

(1) How did you react to the appearance and "sound" of the classroom?

(2) How do you think the children were reacting?

(3) What does the term "self-direction" mean to you?

(4) General questions about individual reactions to "contract" type

of curriculum.

(5) In what ways do you use your personal values to set the tone or

the standard for success in your classes?

(6) Are you conscious of a distinction between the standards that you

bring with you and the standards of the institution?

Sub-objective 4 (relates to Major O.jective #3):

To encourage introspection regarding teacher's own feelings and atti-

tudes about teaching, techniques of teaching, and innovations in the system.
/

iPositive Example--teacher gathers i formation, and collects materials

for an experiment in self-direction aft r he has decided that the technique

offers opportunity for positive learning experiences, and that he can take

the responsibility for offering this learning experience.

(5) "A Teacher in Reflection"

Film shows a teacher conducting a "class meeting." Pupils are lower

elementary school level. The meeting is of a problem-solving nature,

approaching situations such as the difficulties encountered by a girl new

to the school, and ways in which students can help one another with learning

problems. In voice-over commentary the teacher "reflects" on ways in which

he unconsciously influences and shapes the decisions the children ultimately

make about changing classroom procedures.
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The purpose of "A Teachcr in Reflection" is to provide a concrete

example of a program which attempts to deal directly with mental health

deVelopment in the classroom. It is hoped that after seeing one example as

shown in the film, teachers can share their reactions to the underlying

ideas in that particular approach, consider the implications of the program's

objectives for teachers, and speculate seriously about ways of achieving the

same objectives in their own classrooms, either with a program like the one

portrayed in the film or in some other way more appropriate for them.

Issues include the extent to which a new program is just "old wine in

new bottles" if theee is no fundamental change in the teacher who is using

the program. Also, is there a possibility of conflict when the teacher,

the central authority in a class, attempts to give some authority to the

students? Is encouraging critical thinking among students a worthwhile

objective for aclassroom teacher?

Examples of questions to be raised in Discussion Session:

(1) What do you think the teacher is trying to accomplish with the

class meeting?

(2) How do you react to this teacher's attempt to "encourage critical

thinking?"

(3) Do you thinkit'is a good idea to try to involve students in the

resolution of problems?

(4) What do you think would be. the result of asking your children to

think about anything they would like to change about the class?

Sub-objective of Segment 5 (relates to overall objective #3):

To encourage the teacher to. think about the way he realtes to his

class as a result of his interpretation of his role as a teacher and to

think about whether he should restructure this role.

Behavioral Example--as an experiment, the teacher selects one class in

which he asks pupils to give personal reactions to the class routine, and

discusses these reactions as a group with the intention of implementing sug-

gestions that represent a true change of format suggested by someone else.
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-(6) "Learning Strategies"

The action in this film shows several activities, without commentary,

in various classrooms in which strategies are being employed with the purpose
5.

of helping children learn to guide.their own development. (This film was

made in a public school in Cleveland, Ohio. The school participates in

Project G.O.O.D. [Guiding One's Own Development], and the unrehearsed

scenes show some of the techniques advocated by Project G.O.O.D.)

The purpoise of this film is to provoke a discussion of the concept of

guiding one's, own development and the ways in which particular techniques

might lie most effectively employed.

Issues raised include the question of how the school can best support

children as they learn to guide their own development, and to consider the

ways- in which children can do this. An important issue is one that

approaches ways in which a teacher's habits may interfere with a conscientious

effqrt to help children do their own learning.

Examples of questions to be raised in Discussion Session:

(I)

\
How do you feel about the school shown in this film, i.e., epm-

fortable, frustrated, confused, excited, envious?

(2) What did you especially like or dislike?

(3) Are you interested in trying any of the strategies shown in this

film?

(4) What kind of support do you think you would need from administra-

tors or supervisors?

(5) Are there things that you can do even though the rest of the school

is not involved in such a laboratory or demonstration project?

Sub-objective of Segment 6 (relates to Major Objective #1):

To encourage the teacher to consider his reactions to the concept of

guiding one's own development, and to consider whether it is a feasible

strategy in his own setting. He is also encouraged to consider the possi-

bilities that are inherenOin this strategy for teaching children to under-

stand human behavior in terms of its causes.
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Behavioral Example--teacher initiates a self-developmental progr9m of

his own design. Within this program, he watches for opportunities to iso-

late an incident that occurs in class which, can be dfscussed in .terms of
t

the observed behavior and the causal. factors underlying the event§ which

took place.
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0.M48. No. 68-S73149
Approval Expires June 39, 1974

FILM PROGRAM EFFECTIVE1 E-.2 IEASURES

Discussion Leader Report Form

Study Category:

E I H

Name of Discussion Leader

Date_

Location

Grade Level(s)

1:11)
ADM-T9 American Institutes for Research

(1-74) IHSM-42-73-189(OP)
C-2



68-573149
Approval Expires June 39, 1974

name of Film

Session = Number of teachers present

Time: film began end

discussion began end

1. that vas the overall group reaction to this film?

negative Positive

1 2 3 4 5

Depressing Stinulating

-1 2 4 5

Experience tas it *.gas very

non-relevant relevant

1 2 3 4 5

2. Did the discussion:

(a) Depend upon the discussion guide for substance

Not at all Totally

1 2 3 .' 4 5

(b) Drau upon film content fi-,:_substance

Not at all Totally

1 2 3 4 5

(c) Relate to conflict areas in the teachers' classroom

Not at all Totally

1 2 3 4 5

(d) Focus on :lays to apply film concepts in the classroom

Not at all Totally

1 2 3 4 5

ADM-T9
(1-74)



0.11.B. no. 68-573149

Approval Expires June 30, 1974

3. chat was the cajor conclusion(s) reached by the group?

4. lTho ::ere the discussion leaders and that yas their rejor focus or point

of vieu?

Names Comments

ADM-T9
(1-74)
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O.X.B. No. 68-573149
Approval Eipires June 30, 1974

5. Did any teacher discuss a concrete plan of action for changing a class-

room situation or a relationship with a pupil?

Snare of Teacher

Details of plan

6. Rate the effectiveness of this film in generating discuss-kin related to

actual classroom situations.

not effective Very effective

1

ADM-T9

(1-74)

2 3 4 5
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0./1.8. Mo. 68-S73149
Approval Expires June 38, 1974

7. (Eegin with second discussion session.)

Rank the effectiveness of these fills in generatinc relevant discussions.

pr2tty good class for a ;:enday°

°Sarab'

"fleflections°

"Learning Strategies''

"Individuals"

"Lindsef

8. Use this space to rake any additional comments about the discussion

session or to record specific remarks nade al-out the filn b7 the

teachers:

ADM-T9
(1-74),
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Teacher Interview Schedule
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DIRECTIONS FOR INTERVIEVERS

(Teacher Interview Schedule)

I. Read through the entire Interview Schedule.

2. Look again at Page 0-6 to identify the concept(s) the teacher interviewed

might be expected to report upon in question one.

3. If the teacher does not mention any of these concept(s), use the ques-

tions on Pages 0-6 and 0 -7 after all other questions have been answered.

4. If answer one is complete (details of her action with results) omit

Pages 0-6 and 0-7.

5. Check to ensure that information filled in at the top of the form is

correct.
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ADM-T9
11-74)

O.M.S. Ho. 68-S73149
Approval Expires June 30, 1974

FILM PROGRAM EFFECTIVENESS ETASURES

Interview Schedule for Teacher

Study Category U

Name of Teacher

Date

Location

Grade Level(s)

Interviewer's Name

117
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0.M.B: No. 68- S73149
Approval Expires June 30, 1974

1. Have you applied, or do you plan to apply, any of the concepts or ideas

discussed in the "One to Grow On" workshops in your classroom?

yes no

If you answered "yes" give the details below; if you answered "no" go to "d".

a. That is the idea or concept?

b. Describe what you did or what you plan to do.

c. !Mat was it in the Film/Discussion sessions that stimulated you to

institute the change describe above? Be as specific as possible.

(Use the back of every page if necessary.)

d. if.'you answered "no" to 01 above, briefly discuss your reasons.

113
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0.M.8. Ho. 68-S73149
Approval Expires June 30, 1974

2. List the things you particularly liked and disliked about the following

aspects of the One to Grow On" workshop experience.

Liked 'Disliked

The Filrs

The Discussion Sessions

The Discussion Leader

3. could you recommend this film series to other teachers?

yes no

Reason:

ADM-T9

(1-74)
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0.14.B. Ho. 68-S73149
Approval Expires June 30, 1974

4. Rank the Film/Discussions in the order in which you found them to be

directly relevant to your classroom situation.

"A Pretty Good Class for a Ponday"

"Sarah"

"Lindsay"

"Reflections"

"Learning Strategies"

"Individuals"

Reasons for your answer:

5. Have you, at any time, participated in a similar workshop where films

in the area of mental health in the classroom mere used?

yes no

If yes, name the film, briefly describe the contents, and/or goals and

objectives of the film.

6. Mich film was the most relevant to your classroom situation ("One to

Grow On" or other film)?

ADM-T9

(1-74)

1 2 0
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0.M.8. Ho. 68- S73149
Approval Expires June 30, 1974

7. Give reasons for your answer to R6, (Give specific examples of situations

in which the material was helpful.)

8. Have you had any courses in mental health or child psychology?

Hanes of
Courses Where Offered Date

ADM -T9

11-74)
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O.H.B. no. 68-S73149
Approval Expires June 30, 1974

9. The following suggestions for classroom application of film concepts were

emphasized in your discussion group:

check here

1.

2.

3.

4.

6.

a. Did you attempt to implement any of these suggestions?

ves no (if "no" no to item "d")

b. lf."yes," check the concept(s) which you attempted to' use. Describe

what you did.

c. --llhat results did you achieve?

d. "If you answered "no," give a reason for your answer.

ADM-T9
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Sarah

Discussion Topics and Conclusions Number of Di.,

Making Castment

Showed lack of communtcation with parents 4

Parents need to be informed 4
Individualization important 4
Students and teachers need to communicate on a confidential level 3
Administrators must stick to rules to maintain credibility 3
Look out for the con artist 2
Teachers must instill trust in students 2
Students need to be treated as individuals 2
Staff members need to develop communication 2
Suspension not the answer 2
Teachers feel helpless in providing support service 2
Vice Principal cold to Sarah
Punishment not deserved 1

Personal things shouldn't be business of teacher
Administrators should be more pliant
Not always necessary to report to parents
Large chssses limit openness with students--need to reduce

class size
Even though high school level, good for elementary situations 1

Student will do it again
Poor communication creates problems
Need to know more about parents to help students
Vice Principal had major responsibility
Parents should teach children facts of life 1

Teacher was justified in intervening
Treatment of confidential information a problematic area in

need of further thought
Teachers afraid to engage in conversations with youngsters

on personal matters

Note that there are no negative comments about this film per se.
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Lindsay

Discussion 'Topics and Conclusions number of CLs
Making Comment

Long-standing family communication problems 6
Was spoiled child 4
Teachers need to be good listeners 3
Film too brief to evaluate situation* 2
Communication with young people greatest problem
Parents and school have failed the girl 2
Hot relevant to elementary school* 2

Good example of family problems 1

Hale teachers--mother more at fault 1

Female teachers--father more at fault 1

Weil-to-do child also needs help
Teacher has two Lindsays in class
Home environment not relevant to school
Drugs not a problem at school and it's not our duty to become

involved*

Lindsay needed neutral person
Agreed parents should search childrens' possessions I

Kids need someway to get high--drugs are a temporary high
Father took easy way out
Better communication needed between teachers S parents
Watch out for the quiet student
Parents value system more important than teachers
Parental and teacher understanding and involvement necessary
Teachers must be receptive and empathetic; must respect

students for communication to occur 1

Parents unable to relate meaningfully to one another about
Lindsay; teacher not sensitive to Lindsay when she remained

after school 1

*in this case, three of the comments 0) could be considered

as being critical of the film.
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A Pretty Good Class For A Monday

Discussion Topics and Conclusions number of Ci.s
Raking Content

Parent/teacher values conflict 3
Criticized permissive parents 2
Individual interests of students emphasized, but basics

still needed* 2
Identified the three students with their own students 2
Growth of Chas. (one of three boys in film) most difficult

to promote 2
School produced no more than parents and teachers exepcted

of students 2
Supportive of school system objectives
Children should concentrate on school work
Children need choices in subject natter selection 1

School not meeting needs of three students in film
Design psecific programs to meet students' needs
Questioned image of average student in film*
Concept of'individual vs. group is a forced issue, simpler to

be part of a group*
Teachers don't have time to learn individual interests
Teachers need to be consistent in approach to classroom

discipline
Should not underestimate any student's ability
not all students are alike 1

Academic excellence not necessary to be happy I

A11 students seem to be accepted by family
Average child often neglected
Individualization is the answer
Host important children be happy 1

need average level most of all
School filled a need for each student 1

Film more thorough than others
Important that teachers know students personally--makes them

learn and feel better
Knowledge of home attitude critical to solve specific problems 1

Good film for generatngg discussion to Individual needs 1

Teachers differed as to how far one can go to serve individual
needs without disserving others in the class 1

*Three of the above comments !fad a critical note imbedded in them--

but there were no strong negative reactions.
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individuals

Discussion Topics and Conclusions Nurber of CLs
Making Comment

Liked the idea of alpha and omega but lacked pertinent 10
information about evaluation and testing of results,
what space, materials, and support personnel are required*
Self-direction doesn't work with all kids 7
Would have to be started in the lower grades to be effective 5
Teachers would need a great deal of time to prepare for this 4
Film setting ideal rather than realistic* 4
Need parent/community cooperation 3
Many drawbacks to this program--could not stand confusion

and noise 3
Teacher's personality was revealing factor in film 3
Teachers now use contract and unit planning 3
Difficult to initiate program in terms of developing the -

skills of the child 2
Could not be done here 2
All in favor but too difficult to implement 2
Rejected by total group* 1

Students will learn what they want to learn 1

Traditional schOol structure depressing
Questioned effectiveness of reward systems.- ^ 1

Not relevant here because society stresses rules and obedience 1

Children want and need structure and direction 1

Individual differences are very important 1

Easy for high schbol teachers to identify with 1

All children could not learn self-direction through the medium
expressed in this film 1

*A number of comments related to the difficulty of implementing the

concept, but only three have their negative focus on the film per se.
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Teacher In Reflection

Discussion Topics and Conclusions Number of DLs
flaking Comment

Objected to fight 3
No critical thinking 2
Too directive 2

Negative view of teacher's methods 2

Class meeting concept accepted 2

O.K. to be passive at tines 2

Would not work in 4 - 6 grades 2

Children can resolve own problems if given opportunity 2
Use of videotape good 2

Can be unobtrusively directive 2
Teacher in film lacked skill to evaluate herself 1

Poor handling of Dinetta 1

Class meeting not-new
Liked idea of students helping each other
Free discussion beneficial 1

Meetings don't work in junior high school I

Encourages fighting 1

Would intensify problems 1

Low economic pupils have trouble communicating and achieving I

Film not relevant to school situation= 1

Not viable technique
Open and empathetic approach to students best way to allow

them to bring their problems to you 1

Teachers should be open and sympathetic with students; difficult
to achieve

*Again, many comments were very critical of the technique used

in the film, but only one was film specific.-
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Learning Strategies

Discussion Topics and Conclusions Number of DLs
Making Comment

Liked mini-courses, role play, and student tutoring 6

Kids need to make decisions 2

Kindergarten teacher too directive 2

Have already tried peer teaching, hobby clubs, role play 2

Administrative problems involved with this as well as

parent communication 2

Blind teacher good 2

Hot possible to implement in this school; group negative to
concept 2

Kids learn what they want to learn 1

Film valuabJe for student teachers 1

Film could have been made in this school 1

Children spoiled by watching TV programs, have unreal approach

to life, thus strategies don't work 1

Major goal of education is to help students become self-
motivating and goal directed 1

FiJn did not generate discussion* 1
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