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Ihe Purpose Process. Curriculum Framework (PPCF) it'a
vide for making curricular decisions that takes into account the

overall merit cf the curriculum and the merit of specific objectives.
One apprbach.tdImplementing this framework is to Utilize a grid With
the purposes represented across the t'op and proceSses represented
along the side. Assumethat a staff.of physical education teachers
has decided,to use the PPCF. The first task .would be tosefect
combinations` of purposes .and processes ,I. t are to receive emphasis
in the physical education program. By mar ng the appropriate 'cells-
of the dgid.the purposes- processes can bd iew,ed..When all,
combinations of interest have been recorded-on the grid, the'overall
framwork of the physical educations, curriculum has been identified. To
-evaluate the merit of the ctriiculum; the staff should set forth a
written rationale forthe choic4s made with the APCB. This provides -,
the outside observer ,-with the,. philosophic,d 'orientation' of the staff
and helps to, ensifOlthat choices are made -an a logical basis. Ohce
the purpose-process combibations have been selected, the activities .
that will contribUte 'to these combinations must be identified.
Regardless of the selection approach, these activities must be

\ justified as bona Tide contributors to .the _designated combinations:
To justify the selections, review the literature to obtain supporting.
evidence, contact. sports specialists, or make the b4st possible
logical judgdent. Neit, the combinations and activities 'should be
stated as behavioral-objectives.including the way in Which they il
be evaluated. ConComitant concerns may'also be identified d

evaluated such as .i
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the side effects of a particular activ
Q.
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'No aspects.of curriculuth evaluation will -be, examined in,thi,spaper.
-...The first; I.S) the frequently ignored concept of evaluating the overall merit of the

-,.,curricultim;,, the second, the more familiar process of evaluating specific ,objectives
within the curricult6.

,

EVALUATING THE MERIT OF. CURRICULAR DECISIONS.

. ,Let us assume .that a staff of physical education teachers has 'decided
to use the Pupose-Process Curriculum Framework (PPCF)- as aguide for making ,

curricular -decisions., One approach to ipplementing this framewprk might be to Utiliie '',

the 'grid shown in Table 1. Tha first task- of the ptysidal education stglf,woUld be ,

to select combinations .of purposes and processes that are to receive emphasis in their
..physical edudation program. (The purposes for moving are represented. across the

..
grid;top of he, grid; the movement processes, along the ,side.) These purpOse-Trocese

combinations can be viewed 'jointly by marking 'the" appropriate cells of the. grid. For
example, in Table 1 an -X has been placed in the cell representing a, combination Of

. .
.

,circulo-respiratory endurance (purpcise) and patterning (process). - When' all purpose-
procete combinations of interest have" bead recorded on the grid, the'ckelrall framework

... of. the physical education curriculum has been identified.

INSERT' TABLE 1 iiERt

--

However; the selections within, the PPCF should he justifiable in the
eyes of physical educators who are 9ualified tb make. such judgments. 'Otherwise, : .. ,. , .., ..curricular choices may be merely a reflection of the. personal biases of the physical... , . .. ,,ieducation staff. If,' for example, a curriculum is considered too broad. br not broa'd
enough by

,

physical education currIcultun experts,, the physical education staff has not
established sufficiently the merit of the'currictiliaik. , .

. .. -
How can physical education personnel evaluate the merit of a curriculian?,,-- ..

First the staff ought to set forth a written rationale for choices made within the
PM. This step provides the outside Observer -with .the philosOPhical orientation
toward physical education held-by the staff, It also helps to ensure that curricular

, - .choices are made on a logical'- basis. This rationale-,wol,rld provide important input, .
- . ..to the curriculum evaluator. One might disagree sAith the philosophical approach, but

., ,
..at' the .SSMestitne judge ,the eurridtlar choices, to..he appropriate for that approach.

. , . ,
k ,

,r- ,. ,: . --t ': .3 . ,-----
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. '1
It it not always ,possible to bring in outside evaluators to assaqg

f :

physical education curriculum. A team of teachers and administrators within.A. school

.system might be asked to review the rationale and the subsequent curricular choices.
, .

.
4.

A needs assessment might be conducted to determine whether these choices meet the
. ,

. , ,,
.

. needs of students, .parents, other community Tnembers, teachers' and administrators.,
, . .

. it 'It cannot be overemphasized that these curricular choices areJirot arbitrary, but.
_ 6 .

, ,
....

.
. .mutt be fully justifiable. , ,

. - . .....
.. ,

. ...

J. , , , ,. ....... .

Once 'tlie purpose-process combinations, haive bein -selected, the_aeivIties
4 4'

which will contribute to these.Combinations must be identified. Presumably different

approaches could be taken 'at this step. A variety of activities might' be Used .to
4

Meet a given purpose at an identifi4d process level.. For example, if the purpose

Lot 'moving is object' Projection, the 'student might experience thrOwing, strittin.gnd
,

kicking a variety of objects in a structured environment. As an alteruatil.re

.approaoh, 'a, single' sport might be selected

.SOfthall might be an appropriate sport for

Hof' object prOjettion tasks; Aegardless of

AS a means of amphaSizing ,a Purpose.
: -

providing many oppor tunities No, a. variety

the approach t.d selecting activities,

. i'thbse activities mutt be, justified as bona fide contributors to the designated....._
Irp. . .e I , ,

purpo s e-koc ess : comb Inge ions .6
. . . . , .

:

The first step "in justifying the selection of activities-it to' review
. ., 6 . , . . , N .

% %.

the literature 'tb'Obfain supporting evidence-from research studies. Consider circulo-
7

respiratory 'endurance purpobt of interest. There is evidence' to sUport the

selection of running at' an activity that contributes to CR endurance, assuming that ,

the run takes place over a 'reasonably 'rung distance. If the distance is too short

"(half ,4 ,mile-, for instance), then running woulid no longer be an appropriate activity
.. -

for thig purpose.
.

The literature review.maynot, be frditful in many' cases; Since. .-
'-'7.--.

. , . .. ', -

`eicperimental.. 'studies have been' conducted' on only a-small number of _purposes. If this,
.

'is the case,_ the next Vest source to use in:justifying the selection, of activities is

the content specialist in physical education. If the purposes are psychological in

nature-'(e.g. , catharsis), 'the sport
.

psychologist would' be the apprdpriate content

specialist to---contact. The bibmechanies specialist would be .called upoh to .aeal,with

purposes suclf.dST object: projection. If research evidence does not exist, -at least' ,

the best possible 'logical, judgmer4 can\ be-ade. . 1

.

EVALUATING SPECIFIC OBJECTIVES. .

The .second inapt dimendion of this paper: is the, evaluation of specific

,objectives within the curriculum. In the interest of brevity, one potential ObjectiVe
/

:-. , lash` lie' aescribed Ali.

,

det4i1,, .n a school setting, all of the' mejOi. .objectives .should
. -.,:. P

)
' . ' ' 4

.

r

Gn



be evaluated' regularly. This approach would be classified as a goal-oriented rather

than a goal -free process.
A

In, the' following ekample, circulo-respiratory endurance has been

identified as the'purpose, and patterning as the process. The activity selected to

contribute to this purpose-process combination is jogging. The,pbjeCtive is stated

as follows:

All high school' students will develop an above-average level of circulo-respiratory
(CR)- endurance. An "above-average level" of CR endurance is' defined- as achieving,
Cooper's category labeled "GOOD" on the.12-Minute Run Test. 80%. of the students will
achieve this goal..

When the program goal is stated in behavioral terms, the way in which

thetoal is tb be evaluated is precisely described. The staff might wish to conduct

"k., a needs assessment to determine the number of students who can already, meet this

objective. Since,the'desired status has been specified, it(can\be compared with the

t
actual stus and, should a discrepancy exist, plans could be_made to reduce the

discrepancy. Assume that the 12-Minute'Run Test has been administered to all high

school students and their actual status and the desired status is depicted as in
u .

Chart 1.

r Tmmd. ......
INSERT CHART 1 HERE

°

According to thiscomparison'the students' performance level is far

.04y 16% of the boys and 22% of the girls perform wellfrom the,desired status.

%enough to be classifi,ed

evaluation approach the

in the "GOOD" or "EXCELLENT" categories: Using a formative

students' average...monthly performance on the 12-minute run

can assessed, and the results 'plotted as shown in Chart 2.

INSERT CHART 2 HERE

). Now the monthly progress toward the desired status can be e mnined.
.

It", over a:peilod'or f,two or more months, performance levels off and it becomes clear

'' that cur- desired status ial.11 not be reached at the present rate of improvement, the
. ,

physical education Staff must intervene in'smmeway..Intervention may take the form
.:-.--2-

of ;inc reasing the class time'devoted to improving CR endurance - or, of determining
-

, haw tile presently allocated time for improving CR endurance is being used - pi, of

Using different ways to motivate students. .

7



Once a program goal has been stated in behavioral terms, actual statu

can be determined and ,rays tb monitor progress toward our desired status can be

developed. Hot/ever, the physical education staff may also wish to identify con-

commitant concerns that they ar'4' not willing to sacrifice for the sake of achieving

the goal. For example, it is reasonable to ask what kind,of conditioning program is

necessary in order to improve CR endurance. Certainly the students must exercise

regularly, at least four or five days each week. If the exercise is jogging, the,

distance run must be gradually increased within a given time limit: Thus the physical

,education staff must commit a part Of every class period to this goal, since the .

typical activity in class .(even basketball and football) ,may not contribute to a CR

endurance goal to any great extent. Is the staff willing ,to spedd the time necessary

to 44elop CR endurhnce? First it would be interesting to know'iow much class time

is presently devoted to improving CR endurance. It would be possible to chart the

way in which time is allocated in physiCal education classes. A student from ptudy

hall could easily record the type df information shown in Chart 3.

INSERT CHART 3 HERE

After reviewing this chart; the staff may decide that a goal involving

actual improvement of CR endurance is not realistic because the achievement of such
9

a goal would require too much class time. The goal might be re-written to suggest

that students should understand the need for developing and maintaining CR endurance.

On'the other hand, the staff may decide this goal is so important that it warrants'

using whatever class time necessary.

A second example of a concommitant concern the staff might not want, to

sacrifice is the attitude of students toward the fitness goal.' Students could be

forced to run for,12 minutes every class periodbUt if they dislike this activity

they might develop negative attitudes toward physical fitness - even toward physical

education - which might be retained throughout the remainder of their school years

as well as after graduation. If the staff'wants to be certain that student attitudes

toward improving CR endurance remain positive during the year, this attribute could

be measured ''as shown in Chart 4.

. INSERT CHART 4 HERE

ra



Each student would be

his feelings. Little time is

student to

not asked to write anything on the'famp, sochis anOnidity is ensured. One wprd of

can be asked

-cc

asked eb. circle "the numlieethat best represents,

required to obtain this information; therefo'ie,' the

.record his response as he leaves class. In additicn, die' is

mt.
' caution-here - ore should avoidcollect of data only on one aaY of 'the,g, this

week. If the data were alwaysscoliected*Fridays, the itudes might be affected i.

\by the impending weekend or by fatigue r' :4 ihe'previous schoo

selection of days to administer the test iXthtter. The averages
.

for all students dan be calculated every week%,and plated as fnChart

eek. A random,'
,

9 the responses'.
tie - fj

ti [

IHSERT CHART 5 MERE

e

''. "I **T.° .
, ' 4 r $4. ..'.. 5 ..V.

W

P,

S ; a . 4

Since the 'rating of0:4" reptesents 3 fe neutral &int on the scare, It,

would lA desirable if each-averatAell eboliethat'Pi4t. If not - If more students, A

V .

felt "awful" albout ging than "great" 7 lame type of intrvention:is:neoessary.

,
.,`

.

e. em.

'isicareducation staff mighttalk to the' students to find oht. why =
N ,

,s

V

4,14664ave negative feelings. TIlt ItUdehts migkt.be asks to suggest alt9rnAtION-
. .

In summary, the

of the total curriculum as

it appropriate

However, even

to assess

this'assesment,cannot be conducted in isolatio4.Lt must be..6onsiaered

suleav

curriculum, evaluator. must lie Ole.toludge the merit

well as the woilthin* of specif,Aogpal. tho'is'
4 c

the extent to which curricular go'al's are being attained, .

:

in conjunction with the side effects viewed as importantby the hricaleauCation

staff.

..\
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I

12-NINUTE RUN CAT.G6RIES
.

EXCELLENT (V)

000D(IV)

AVERAGE (11.1)

FAIR (II),

POOR (I)

ACTUAL- STATUS
i

, . -DESIRED STATUS'

BOYS

,

6%

10%

27%,

33%

24%

G S .BOYS GIRLS

%

15% 80%

33%

25%.

20%

20%

80%,

20%.

CHART 1.

DISCREPANCY'BrEEN ACTUAL AND

DESIRED ,STATUS \ON 12-MINUTE RUN
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2 JOGGING
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CHART 3'.

ALLOCATION OF' TIME IN
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MOW DID YOU FEEL ABOUT JOGGING TODAY?

AWFUL 2 3 4 5 6 , 7

. DATE:

A

C.

'NO

CHART. 4.

METHOD OF MEASURING STUDENT

ATTITUDE TOWARD JOGGING.,

12

2

A

41.
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