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o Tio aspects of curriculum evaluation will berexamined in this paper.

“The first is’the frequently ignored concept of evaluating the overall merit of\the

’ curriculumh the second, the more familiar process of evaluating specific obJectives

‘ . . N \
- - - »
.e

within the curriculUm.‘l o .. e

4 >
v . ¢ ! . . s @ 4

i \. ‘ ' EVALUATING THE MERIT OF. CU.RRI’C}JLAR DECISIONS -
: I | | -

3

e Let us assume that a staff of physical educacion teachers-has decided

[
P

, _to use the Purpose—Process Curriculum Framework (PPCF) as a. guide for making .. = " .

"process combinations of interest have beert recorded on the grid, the d%erall framework

¢ -

Q

cdrricular decisions., One approach to implementing this framewprk might be to utilize
the grid shown in Table 1. The first task- of the pﬁysiCal education staff would be ?
to select combinations ‘of purposes and Pprocesses that are to receive emphasis in thedr
physical education program. (The purposes for moving are represented ‘dcross “the ° .
‘top of the grid' the movement processes along ‘the side.) These purpose:process
ombinations ‘can be viewed jointly by marking ‘the’ appropriate cells ‘of the: grid. For
example in Table 1 an X hag been placed in the cell representing ascombinatiqn of

\circulo-respiratory endurance (purpose) and patterning (process) When' 211 purpose—

of the physical education curriculum has been identified. ~ N . “ \
. : " INSERT TABLE 1 HERE. o

Howaver the selections within the PPCF should be justifiable in the
yes of physical educators who are qualified td make such judgments. Otherwise, D

curricular choices may be merely a reflection of the personal biases of the physical .

education staff. If, for exmaple, a curriculum is considered too broad.br not broad
enough by physical education currdculum.experts, the physical education staff’ has not

u
Y

established sufficiently the merit of the curriculum, . oo "
. HOW'can physical education personnel eValuate the,merit of a curriculum?

 First the staff ought to set forth a wticten rationale ‘for choices made within the
PPCF. This step provides thg outside observer-with -the philosophical orientation '
toward physical education held. by the staff, Ic also helps to ensure that curricular
\choices are made on a logical basis. This ratiOnale would provide important input

¥

o

to the curriculum eValuator. One might disagree with the phiLosophical approach but '

at’ the same time judge the curricﬁlar choices to ‘be apprOpriate for that approach.
A. ~
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It is not alwvays . possible to bring in outside evaluators to asses§«iﬁ
physical education curriculum. A temm of teachers and administrators within A, school
.system might be’ asked to review the nattonale and the subsequent curricular choices.

. A needs assessment might be conducted to determine whether these choices meet the -:.‘

»needs of studeqts, parents, other communlty mcmbers, teachers and administrators., X

It cannot be overemphasized that tbese curricular choices are,not arbitrary, but
- e o . - ?

fust be fully justifiable. . e DU e e

Once the purpose—process combinations»have been‘selected, the activities ‘

. which will: contribute to these.combinations must be identified. Presumably different

approaches couid be taken at this stage. A variety of activities might be used to .

" meet a given purpose at an-identifiéd process leVel. For example if the purposeﬂ o

- " for moving is object’ pr01ection, the ‘student might experience throwing, striking, and

' kicking a varrety of obJects in a structured environment. As an alterpative _‘ .

a aporoach, a, single-sport might be selected as a means of emphasizing a purpose.

o -.Soitball might be an apprOpriate sport for providing many opportunities ﬁor-a variety

‘&of object projqction tasks. Régardless of the approach to’ selecting activities,

*‘these activigies must ‘be justified a§ bona fide contributors to the designated . . .v'

. - purpose—process combinétions.l;'n N ," ‘f“ A ".

LR )

- oL i The irst step in justifying the selectibn of activities s bo review
the literature “to obtain suppprting evidence from research studies. Consider circulo-
reapiratory endurance as 4 purpoae of interest. There 18 evidence’ to sugport the
selectipn of ruhning as an activity that contributes to CR endurance, assuming that .
: ,' the'run takes place over a reasonably {ong distance. 1If the distance is too short

’ (half aomile, for instance), then running would no longer be an appropriate aCtivity

for this purppse. The literature reviéw, mayunot be fruitful in many cases, since )

. experimental studies have been’ conducted on only a-small number of purposes. If this
~ T 'is the case, the next best source to use in /Justifying the selection of actiVities is

e - »

the content SpeciaIist in physical education. If the purposes are psychological in
nature {e.g., catharsis), ‘the sport psychologist would be the apprdpriate content |
specialist to-contact. The biOmechanics specialist would be called upon to deal with i;.

"purposes suclf ds'object projection, If research evidence does not. exist,,at least’

.'the best possible lOOical judgment can\be'made. . - - ' :’l.. )
- ;s C . R
T il . S | ‘ ‘ . N
- ’ B ‘ * o ' .o . . PN El N Y * . -
I " " - 7, EVALUATING SPECIFIC OBJECTIVES. . S - LT
b;;f'ft'_,“:; . { The . second major dimension of this paper-is the evaluation of Specific'
j‘-i’:, objectivea within the ourricuium. In the interest of brevity, one potenttal objective

Q will be described in detail. In a school setting, ‘all of the' major objectives Should
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be evaluated'regularly This approach would be classified as a goal—oriented rather

than a goal—freefprocess. ‘ ) . ' ) S /

In the’ following example, circulo—respiratory eudurance ha's been

identified as the 'pyrpose, and patterning as the process, The activity selected to
contribute to this purpose—process combination is jogging ’ The~pbjectLve is stated

as follows: . B -

All high school’ students wilI develop an above-average level of circulo—respiratory
(CR) endurance. An "above-average level" of CR endurance is'defined- as achieving.

Cooper's category labeled "GOOD“ on the 12-Minute Run Test. 804 of the students will
. achieve this goal

\,' . . -

When the program goal is stated in behavioral tenns, the: way in which
the\goal is tb be evaluated is precisely described. The staff might wish to conduct

objective. Since the'desired status has been specified, it can be compared with the

> actual sﬁé@us and, should a discrepancy exist, plans could be made to reduce the
. ;

’ discrepancy. Assume that the lZ-Minute Run Test has been administered to all high

school students and their actual status and the desired status is depicted as in

Chitt 1. -;' . b ' '

* ¢ ———

: N -
. ) oo INSERT CHART 1 HERE

— —_—

’ . .o L. +

» . !

i » According to this comparison the students' performance level is far
from the desired status. Only 164 of the boys and 22% of the girls perform well
uenough to be classified in the "GQoDp"! or "EXCELLENT" categories. Using a formative

evaluation approach the students average\monthly performance on the 12-minute run

r~can be assessed, and the results plotted as shown in Chart 2, . L

. = N — { - A
B L »,INSERTCHARTZ HERE - T~ -,

T M
- . * N M " ] Y

b ' - & — ———
L] > . -

o - -
- A

N : ;'?: Now the monthly progress toward the desired status can be examined.

fIf, over a period o% _tvio or more months, performance levels off and 1t becomes clear

' that gur desired statug will not be reached at the present rate of improvement, the
physical education staff must intervene in’ some way., . _Intervention may take the form
of increasing the class ;ime devoted to improving CR endurance - or, of determining

i how the presently allocateditime for improving CR endurance is being uged - or, of
using different waYe to ‘motivate students. . ' T
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a needs assesSment to determine the number of students who can already meet this '
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Once a program goal has been stated in behavioral terms, actual statu? )

can be determined and ways t& monitor progress toward our desired status can be .
developed. Hoivever, the physical education staff may also wish to identify con- '
commitant concerns that they ar& not willing to sacrifice for the sake of achieving
the goal. For example, it is reasonable to dsk what kind of conditioning program 1is
necessary in order to improve €R endurance. Certainly the students must exercise
regularly, at least four or five days each week. If the exercise is jogging, the

distance run must be gradually increased within a given time limit. Thus the physical

,education staff must commit a part of every class period to this goal, since the

[

typical activity in class (even basketball and football) may not contribute to a CR

*  endurance goal to any great extent. Is the staff willing to speﬁd the time necessary

to ievelop CR endurance? First it would be interesting to know\pow much class time
is presently devoted to improving CR endurance. It would be possible to chart the

‘way in which time is allocated in physital education classes. A student from study

hall could easily record the type 6f information shown in Chart 3.

3

INSERT CHART 3 HERE ’ {\” -

— : -

. _ After reviewing this chart, the staff may decide that a goal involving

actual improvement 0f CR endurance is not realistic because the achievement of such

a goal would require too much class time. The goal might be re-written to sugge;t
‘that students should understand the need for deve10ping and maintaining CR endurance.
On ‘the other hand, the staff may decide this goal is so important that it warrantg -

]

using whatever class time necessary. ) . . ' i‘
A second example of a concommitant concern the staff might not want, to -
sacrifice is the attitude of students toward the fitness goal.' Students could be

forced to run for 12 minutes every class period,tbht if they dislike this activity

'they might develop negative attitudes toward physical fitness - even toward physical

education - which might.be r etained throughout the remainder of their school years
as well as after graduation. If the staff wants to be certain that student attitudes

toward improving CR endurance remwain positive during the year, this attribute could

-

be measured “as shown in Chart 4. ) ) ’ ] ‘ .

.
- v

INSERT CHART 4 HERE . - .

- o
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Aruitoxt provided by Eic:

his feelings.
student can be asked to record his response as he leaves class.
_not asked to write anything on the fop@, so his anonimity is ensured
caution ‘here - one should avoid collect g, this

week

by'the impending weekend or‘by fatigue fr&h the ‘previous schoo
selection of days to administer the test ik» b“Etter.
: for all students can be calculated every week.and plotted as fn Chart

Each student would be asked db circle the ndnﬁér that best represents }

the
In additign he 1s
One wbrd of L

of data only on one day of the* .

Little time is r:suired ‘to obtain this information, therefore,

+

A

If the data were always collected(&g Fridays, the
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- Since the’ rating of*"é" repfesents

would bé desirable if each- average\fell ebove that: pointa If not - if more students w

felt "awful'
Initially, th%{p ysical “education staff might talk to the students to find out why N v
_;hggahave negative feelings. THE Students might ‘be askeh to suogesc alternétii@sggv

-4

4

of the total curriculum as well as the wotthine%s of Speciﬁic ébals. Only then EE- NN

abc;gdiogging than great“ - qOme type of intervention 1s~necessary
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Chd 4

In summary, the curriculum evaluatbr must pe able to judge the‘merit. s

it appropriate to assess the exteht to which curricular gdﬁla are being attaineé ”, ﬁ

However\,J even this assessment cannot be conducted in isolation5 éut must be éonsidered

in conjunction with the side effects viewed as important-by thé‘ph?sical education

staff.
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