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ABSTRACT 
The purpose of any inservice workshop program is 

threeßbld: the educhtional enrichment of teachers, supervisors,
curriculum specialists., and administrators; recertification credit;
and direct teacher involvement in the decision-mating, process of_ the 
school system.. In 1913'ehe National Institute of'Bducation (HIE) 
funded nn Experimental Schoolè.Prograe (BSP) project ia. northern Sew 
Hampshire thpt deieloped an inservice,progras for teachers 'providing' 
diréct teacher involvement in program development. Three•distinct but 
Interrelated 'instructional formats were developeid and employed:
workshops,minishops, and skillshops. During the 1975-76 school year 
the ESP project ,staff devised both a teacher/staff and

aministrator/supervisor, gues'tioniaire for' obtainieg evaluative 
feedback regarding 'the•:character and' vál ie of . inservice training, 
workshops Data analysis,ieveals •that workahdps' are perceivep by
classroom teachers as a effective inservioe traininG Vehicle with 
the most Crucial "characteristic being the organization of subject
Batter and content. knother`crucia,l,element ,was  found to be tee. 
applicability of learned techniques in the'classroom .,Later duringg 
the school term those classroom teachers enrolled in An 
eight-session, inservice 'Underachievers Norksp" were surveyed to 
determine the crucial factors to the success •oj' the activity • ás: (1) 
the instructor's understanding df the character,.oapadilities and 
needs'of: students; (2)•• subject' matter and c6etent; (3) workshop 
'methods; (4) relevance of content to daily teaching tasks;;and•(5) 
skills, methods, or techniques taught. (kppendizss.contain copies of 
the questionnaires, sample items, and scores.) (DST) 



VARIABLES THAT DETERMINE THE EFFECTIVENESS 

OF TEACHER IN -SERVICE WORKSHOPS  

RICHARD PETERS, DIRECTOR 

EXPERIMENTAL SCHOOLS PROGRAM 

GORDON SCHNARE COORDINATOR

LANGUAGE ARTS EDUCATION  

MAY 1976 



I. STATEMENT 

~TFie pcînpoá0 Dó.any cñ~e~2v(.ce wonk.ahop pnognam is threefold:

tè " edüca:t.í.oná.C• ' jenni,~+hme►it o4 teát:h`4ir.á eLlpQliVd601La, ` 
Curriculum specialists, and administrators.

. _ 2. r~yç.Qir.tt~•úó7ion rnedx,t: 

:AAAc,t .teacher involvement in the . d¢c.i e i gn Arak,~ng 
p~oceae of the school system.

The bueçeóet o6 .any-wsxlrehop ptriog!ra>fi' .ie dependei~r•t upon #he 
 degree to which  it d.i4ec tly .invoLv~ thh¢• eeaeanoam Aachen and 
meets h.i•é/he~l únrneáïpte a~ wel.t ae 'Long./came nèedà and .irrten 

II.  CASE STUDY 

IN 1973, the National Institute of Educationfunded an

Experimental school's Program (ESP) project in northern 

 New hampshire. Thé Unión 58 ESp project is one of ten such 

rural schools oriented projects nationwide.

 While charged with comprehensive (multi- grade)  program  

development, implementation, and evaluation in the areas of 

career/vocational education, language arts, and environmental/ 

 outdoor* *education, a great emphasis has been-placed on the

training of teachers. After all, the teacher is the keystone

in the instructional process irregardless of the subject 

matter area. 

The Union 58 ESP project thus developed a teacher in- 

service program that  provided -spain-offs for ditect teacher  

involvement  in program development. 

  A.  In-Service Training Structure  

"Thriee d.i.a*i.net 64.2 .i.ntenñeLct.ted :cnetruic,t~Eonal lgnma,te% 
have bten ,developed and engaged in W~.i.on Sd

 Richard Peters, ".In-Service Workshops", The Common, June 197 3, 
  pg. 4..:A publication.of the New England Program In Teacher 

Education, Durham, NH. 



1. Workshops. Af.f.-day and . ha,t6-day ne.feaeR.  tíme sessions 
which 	provide oppon.tauti.ti.es eon• skills development,
ma.ten~cats conetnucti.on, ' how-to-do- c t' #eckní.~uea, and 
pnogxam oo,u•.lm n,ie~ .ta,t:í,on, as weeC ae tesson development 
and curriculum writing.

, 
2. A4¿ni.akops. Two houx=ón.-tees long enrichremt activities

concehned wf,th matenia•Ce .jnth.oduc.ti.on ahd 'how-to-do-W 
demonstnati€ons: They an,e usually scheduled aex scht, 
on Sa.tuxdays~ ox duxi,ng achoot vacations. 

3. 	Sk i ttehope. Schedill ed . as ki.UoW-upo • to wonkehope, 41411..- 1
shtlpe axe gean.ed towaxd ek.i,l:ts Rnn,i.chinen.t and axe usually 
scheduled Son ahon.t pení,ods o .time ti.th~r abteh. school, 
on Sa.twcdayé, Vt. diming schoo vaca.t.i.one. "l 

B., Scope of Activities 

Since July 1973˜ , the Unio,n 58 ESP.' projeCt has o•fEe•red 

seJe~al téacher 1n-service wórlishopst minishops ahd skillishops 

-in career/vocational education, language arts, ánd;environ- 

  mental/outdoor education.  For example:

'Career/Vocational Education: 

1. " Introduction to Career Education (K46) 

2. -Demonstration , ofclassroom Career Materials (K-12) 

3. How tp Make,Instructional Materials •( K-6}

Language Arts:

  l.   Instructional Materials Workshop` (1-6) 

2: The Needs of Non-Achievers (K-12) 

3 . Grades 'ir-L2 LA Skill's List Development 

4. IntrOdu,ption, to the Scott Foresman Leveled 
Reading Program (1-6) 

Environmerital/Outdoor Education: 

1.. AMC (,Appalachian Mountain Clizb) Training of the 
Outdoor Education Staff 

2 Excerpted from Peters, R. and Fisher, 'L., The Utilization .of  
Natural, , Social, and Human Community Resources in,the Process  
of Student Career Awareness Development, AERA Paper .Presenta- 
tion, April 1976, pg. 10. 



2. What is EE? (K-12) 

  3. EE materials Worksh 

4.. Community Resource Site Utilization {k-12) 

5. Animal tracking Workshop (K-6) 

6; EE Lessons/Units/Coprse Development.(7-12) 

C. In-Service Training Impact  

As a result of their involvement in workshops, minishops 

and skillshops - as well as visitations - related to the 

several component areas, • Kindergarten through twelfth grade 

.Classroom teachers have: 

1. developed instructional lessons/units/ 

course (K-12);

2. incorporated community,resources; people And 

places, into thein instructional curricula; 

and have 

3, exposed students to the world-of-work via field 

 trips, guest speakers, and instructional materials. 

D.  Evaluation  

 :What is an effective workshop? .What does it do? How 

is it helpful to a teacher? These are some of the questions 

asked regarding the  use of workshops as instructional tools  in 

union58. 

We hear that everyone is offering'workshops and that 

teachers,have nothing but praise for these types of in-

servicé activities, but really, what is it about the character 

  and content  workshops; goals/objectilres that make them 

	such a valuable .in-service  tool - it. in fact,. they really are? 

 This s what we wanted to find outs- thus the purpose ofthis study. 



RESEARCH DESIGN 

During the 'course of the 1975-l976 school. year, the 

  ESP project staff devised means for obtaining evaluative

feedback ,regarding the character and valu, of in-servige 

training3 workshops. 

After months of waiting and rewriting, a  three part 

 questionnaire (opinionnaire) was administered to teachers

staff4 and to• administrators/supe"rviso\s5 in school Union-

#58  (April '1976) . It should be noted 'that the •data coi lec- 

tion instrument was pilot tested on a•group.of classroom 

teacher's and school administrators enrolled. in a graduate 

level course at Plymouth (NH) State Collège (February 1976). 

Asa result of'item'arialysis feedback gained from this pilot 

group, the text content and/or wording of'statements,was 

revised - prior .to final questionnaire.adminiátratión in 

Union 4J58 (April 1976). (Seé Appendices A and B ) 

'DATA ,ANALYSIS 

Questionnalre responses were tabulated and assigned to 

   categories of answers (e.g., crucial, disagree, not very 

3 in-service training. On-the-job training for teachers em- 
ployed by the school or district/Union which results in 
instructional improvement. 

4 Teachers/staff School personnel licensed by the state 
and who-are in daily:contact with children on an instruc- 
tiona. basis. 

5 administrators/supervi sors. Schoo1 personnel charged 
with ;the day-to-day operation of the school and who have 
authority ovér teachers and curric ulum, and who work in 

  an advisory or service capacity within the school(s)! to 
teachers and administrators. 

https://a�group.of


   important; strongly agree). Groups of raw, scores were 

assigned weighted means. andahalyzed.,—(•See Appendices  c

and C1 )

The responses to .selected items from both the teacher

staff andadministrator/supervisor questionnaire forms were 

gleaned from the tabulated -data and "c omparatively analyzed. 

(See Appendix D ) 

RESULTS 

QuesttonnAire data analysis indicated that: 

1. elementary' grade teachers (K-6) identified workshops

as the most effective form of in-service training; 

2. secondary grádé, teachers' (7-12) identified college  

courses as the most effective form of in-service 

traiping; 

3. 'administrators/supervisors identified,. workshops as 

the most effective form of in-service training; 

4. elementary grade teachers stated that subject matter- 

and content (followed in order by workshops methods 

and skills/method9 or techniques taught) was the 

characteristic most crucial to the success of a 

 workshop; 

5. secondáry grade teachers stated that subject matter 

and content (followed by skills/methods or techniques 

taught) was the characteritic most crucial to the 

succeas of a workshop;



6. respohding administrators/aupervisore identified 

subject matter and content (follówed by length-of  
IF 

tints and skills/methods or techniqueVtaught) 

characteristic most crucial to the. success of a 

workshop; • 

, 7. 'Ibo1011 .el mentary and secondary grade teachers state& 

that it\is important or teaçhèr$ to continue in- 

sery,1ce traihin& and t at w'orkshps are orle. dray for  

teachers tm conti»riuen-service training. The 

'.responding teachers. felt' that wogIce'hops; are• an  

effective way to learn new methods techniques or  

skills and they stated that they'"try•t-chná.ques  

learned at workshops in their classrooms. 

8. 'administrat rp/supervisors felt that is important  

'for teachers\ to continue in-service training and 
that workshops are one way'fór teache's to continue 

in-service •tr}aining. They stated.cthat workshops  

are an effect ve way.to'•learn new methods , techques  ni

or a i)ls and that teachillt a skills can be improved  

by attendance at workshops.  

CONCLUSIONS 

Workslops are perceived by dlassnóom teachers as geherally 

' being an 'effective in-service training vehicle. 

Rank orderiñg of:weighted. mean reseonses indicates that 

b'óth elementary and sec ndary grade leachers perceive the most., 



crucial characteristic to the success óf a given workshop

as being subject Matter and conten t. :It would, thus,

beh oove in-service training coorsiinators'to pay particular 

at,t,ention to the'subjedt matter and content of workshops 

offered. 

Both teachers and administrators/supervisors,felt that 

'it was important for cassroom teacher to continue in-service 

training. Via workshops and other on-the-job training 

activities (e.g., field trips,'peér teaching and visitations) 

  classroom teachers can continue to enrich and improve their 

training and performance. In-•service programs (for admihis- 

trator -and seirvisors as well as for classroom teacherss 

and staff) should be made an intricate-component of all 

bui lding level, distridt level or system wide staff develop 

ment schemes. 

 teachers and administrators/supervisors also are of the 

opinion that workshops are an effective way to learn new  

Methods, techniques or skills.' Teachers indicated the  Carry, 

oven effect  in-service workshop training when they ranked 

high. the statement that they try techniques learned at work-

shops in their classrooms. Thus, a critical determinant  to

the success, and value of a 'given workshop is application in 

the classroom. If the intent and, purpose (the goal(s) anq 

objective(s)) of a given in-serviee workshop is tb enrich 

and•improve teacher' instructional perfórmance in a' working 

https://teacher8.to


relationship with children then it- is, important that there 

be some' visible (tangible) evidence of learned skills/techniques 

application in the classroom setting. In-service training 

coordinators should carefully note workshop goals and objec -

tives and should  proVide vehicle by which classroom applica- 

tion of learned content, .skills and techniques can be observed, 

documented and evaluated: 

In establishing an in-Service training program, it is 

critical to,success that teachers/staff be directly involved 

in thé process of p rogràm development. W ho is there better 

to know what. types of in-service training and enrichment 

classrdom_teachers need than;the teachers themsélves? By 

creating in- service training committees, program\coordinators., 

can work directly with teacher representatives and can 

continually assess their interests and needs - thus presenting 

in-service offërings which are.both timely and cricial to 

continued on-the-job n training. 



SUPPLEMENTAL INFORMATION 



As a follow-up.to the' April 1976 teacher/staff and 

administrator/supervisor workshop questionnàire, in-June 

(1976) those classroom teachers enrolled in an eight session, 

in-service Uhderachievers Worksho  wére surveyed to determine, 

in part, the consistency of their responses regarding crucial 

variables which determine the success of in-service training 

'workshops) (See Appendices E and F) 

A total of eight elementary grade• teachers (K-6) and 

six secondary grade teachers (7-12) were enrolled in the 

eight session group meetings. ,(N=14)

Tabulation of the responses (with an arbitrarily 

established cut-off point of át least fifty percent (50%) 

response) per grade level group (K-6 and 7-12) indicated 

t hat: 

I. 'Elementary grade teachers were of the opinion that: 

#1 í-the .tnatnucton undenatanda the chanacten, 
.capab.i.t.it.iea and needa o6 atude►ita (100%); 

#2 aubjec.t matten/content and h.et.evance o6 content 
to..da.i.P.y teaching taaka (86%); 

#4 tocat.io;ñ o6 (the) wonkahop- (75%); and 

#5 won.kehop method4 ang ak.it.ta, methods on teehn.iquee 
taught (50%)  

were. crucial variables which effected the-success of 

the Underachievers Workshop. (N=8) 

II. Secondary grade teachers identified thé following 

variables as crucial to the success of the Underachievers. 

Workshop. (N=6) 

#1 .tocat.ion o6 (the) wonkahop and the .i.natnueton 
undenatanda the chanacten, eapab.í.t:it.iea and needs 
o6 atudenta (66 2/3%); 

https://ak.it.ta
https://capab.i.t.it
https://follow-up.to


#3 eubjee.t mattet/content; wón.fte'hop methode; and 
netevanee ot5 content to deity teaching tae ke 
C50%). 

Iri summary, groúps _ of elementary, arid seéondary grade 

teachers enrolled in the Spring 1976 Underachievers Workshop  

indicated that the instructor's understanding-of the. 

character, capabilities and needs of students: was most-. 

crucial to the,succéss of the workshop. This statement. 

would indicate that in-service training supervisors, shoulff 

cöncentrat:@ attention not only upon workshop etntent, 

activities and methods - but also upon the experience and 

expertise pf the consultant(s)/instructor(s). 

While the elementary grade teachers (K-6) felt that 

bubject matteh/Content and netevance ob content to daÁiy 

teaching talk& werethe.next most-crucial variables (at 

'the 86% response level), the secondary teachers indicated 

that tocat.ob the wonke'hop (66 2/3%) was as important as 

'instructor expertise and insights.. 

Both'groups agreed that woakehop methods was a crucial 

variablé (500 response for K-6 teachers and 50% reponse for 

' grades 7-12•teac?iers), but only the elementary teachers 

Indicated that ekitte, method¢ on• techn.íquee taught, at' the 

workshop was:,a crucial variable.' 

Collectively;' the workshop participants rated each 

identified variable (as related to the matter of bèing 

crucial to workshoplsuccess) as follows:, 

Rank Order  

# 2 1% Location of (the) workshop. 

#_S 4 71 % Subject matter/content. 

https://tocat.ob


Rank Order  

14% Length (ln time). 

.N 5 50% Workshop method(s)

#6= 43% Skills, methods or techniques taught. 

N2 11% Relevance..of content to daily teaching. 
tasks

#1 86% The instructor understands the .character, 
capa bilities and. needs of students.  
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APP ENDIX A.: TEACHER QUESTIONÑAIRE 

	

	

PART I:_ How effective are the following forme of In-service for 
teachers? Please rate each of the following using the 
code belon. Circle the appropriate number. 

1 - Excellait 
2 - Above Average 
3 - Average 
4 Below Average 
5 - Poor . 

Circlé One 

1. College courses  1 2 3 4  5 

Independent research or study 1 2. 3 4 5 

3. Workshops 1 -2 3 4  5

4. Professional conferences 1  2  3  4  5 

5. Group study or research 1 1 3 4  5 

6. Cùrriculum development work 1 2 3 4 5 

PARE 'II: How important are the following characteristics of workshops 
to the success of the workshop. Please rate each of the 
following characteristics using the code below. Circle  the 
appropriate res ponse. 

1= Crucial  	
2 = Very important 

3 =Important 
4 = Not very important 
5 = No importance at all 

l Circle One 

1'. location of workshop. 1 23 4 5 

2. Subject matter/content 1 2 3 4 5

3.. instructor's personality 1 t 3 4 5

4. Materials displayed 1 2 3 4 5 

5. -Length 1 2 3 4 5 

6. 	Workshop  - method (e:g; , hands-on, lecture, 1 2 3 4 5 
group d scussion, etc.) 

7 	Skills' methods or. tethniques taught  1 2 3 4 5 



PART III: Please respond to each statement by circling the appropriate 
 response. Please use the code below... 

1 - Strongly Agree 
2"- Agree 
3 - No Opinion 

. 4 - Disagree 
5 -Strongly Disagree 

Circle One 

It is important for me as a teacher to continue 1  2 3 4 5 
my in-service training.  

2. Workshops are one way in which I continue my in-, 1 2 3 4 5 
service training.

3: ,My teaching skills have been improve4 by atténdiñg 1.2 3  4 5 
workshops. 

4.. Workshops are a,convinent way of improving my '1 2' 3 '4 S 
teaching skills.

5. I would prefer, to fulfill my staff development; 1 2 $ 4 5• 
requirements through worksops.-, 

6. I try techniques 1 have learned at workehops when  I, 2 .3" 4 5 
I return to my classroom. 

Techniques I have learned at workshops are generally      1 2 3 4   5 
effective when I try them in my classroom.

8. Most workshops offeiedin Union 58 are relevant tó 1 1 3 -4 5
my teaching position

9. By using techniques I have learned in workshops; I 
have been able to see educational groWth inmy students 2 3 4  5 

10.  Workshop coisultants generally understand the charac- 1 2 
stet, needs and capabiiities of  my students. 

11.   The techniques taught throughm ost workshops are 1  2 3 4  5 
,applicable to my classroom. 

12. Workshop consultants generally understand the limita- .1 .2 3' 4 5
tions of, our school's materials budget. 

13. Materials displayed at workshops arlggnerally too 1 2.3 4.5 
expensive. for o schools to purchase.

.14. Materials displayed•at workshops are often unavai- i 2. 3', 4 .5 
Iab1e to me as a teacher.

  13. Workshopsstimulatem e to be mora creative in my  1 2 3 4 5 
 teaching. 

.16. `Workshops stimulate me'to develop techniques which I   1  2 3 4 5 
are. independent of those leàrned in the wotkshops. 



Circle One 

17. As a result 'of áttending workahops, I have become. 
a better teacher.  

1 2 3, 4 5 

18. Workshops are-an effective way to learn new methods, 
techniques, or skills. 

1 .2 3 4 5 



APPENDIX B : ADMINISTRATIVE/SUPERVISORS QUESTIONNAIRE 

PART I: How effective are the following forms off in-service for, 
téachers? Please rate each of the following using the 
code belów. Circle the appropriate number. 

1• - Excellent 
2 - Above Average 
3 - Average 
4,= Below Average 
5 = Poor 

Circle One 

1. College courses 1 2 3 4 5 

2. Independent research or study f 2 3 4 5 

3, Workshqps 1 .2 3 4 5 

4. 'Professional conferences 1 2 3 4 .5 

5. Group. etndy or research 1 2 3 4 5 

6: •Curriculum development•work 1.2 3"4 5 

Part II: How important are the following characteristics of workshop 
.to thé succesA of the Workshop. .Please rate each of the 
. following characteristics using the code below. Circle the 
"appropriate response. 

1 + Crucial. 
2 -.Very Important 
3 - Important.; 
4 = Not Very Important 
5 = No Importance At All 

Circle•One 

1. Location of workshop 1 2 3 N4 5 

2•'' Subject matter/content 1 2 3 4 5 

3.- Instructdr's personality 1 2 3 4 5 

4. Materials .displayed,• i 1 2 3 4 5' 

5.. Length 1. 2.'3 4 5 

workshop - method (e.g., handq-on, lecture, 1 2 3 4 5' 
group discussion,+etc.) 

73 %Skills, methods or techniques taught 1 2. 3 4 5 



Part III: Please respond to each statement by circling the appropriate 
response. Please use  the code below. 

1 - Strongly Agree 
  2 - Agree 

3 - No Opinion 
4= Disagree 
5 - Strongly Disagree 

Circle One 

1. It is important for a teacher to continue in- 1 2 3 4. 5 
service training. 

2. Workshops are one way in which to continue in- 1 3 3 4 5 
'service training. 

3. Teaching skil3s aen be improved by attending 1 2 3 4
workshops. 

4. Workshops are a convenient way rof improving 1 2 3 4 5 
teaching skills. 

.5. I would prefer to have my teachers fulfill staff  1 2 3 4 5 
development requirements through workshops. 

6. Teachers try techniques they have learned at work- 1 2 3 4 5 
shops when they return to the classroom. 

7. Techniqúes teachers have learned at workshops are 1 2, 3 4 '5 
generally effective when tried in 'he classroom. 

8. Most workshops offered in Union 58 are relevant 1 2 3 4 5 
to teacher's position. 

9. Workshop consultants generally understand the 1 2 3 4 5 
character, needs and capabilities of our students. 

10 . .The techniques taught through,most,workshops are 1 2 3 4 5 
gpplicable to the classrooms in our school.' 

11. Workshop consultants generally unders, tand the 1 2 3 4 . 5 r 
limitations of our schools materials budget. 

12.x  Materials displayed at workshops are generally too 1 '2, 3 4 5' 
expensive for our schools to purchase. 

13. Materials displayed at workshops are often unavai- 1 -2, 3 •4 5 
lable to teachers. 

14. Workshops stimulate teachers to be more creative in . 1 2 .3 4 5 
their teaching. 

15. Workshops are an effective way totlearn new methods, 1. 2 3 4 5 
techniques, or skills. 



APPENDIX C: SAMPLE ITEMS'AND SCORES (weighted.means') 

PART I: How. effective are the following forms of in-service 
for teachers? 

 1. 
Item 1 - Colleg e Courses 

2 3 4 5
Scale (+2) (+1) (0) (-1) (-2): Product 

Frequency 
of 5 7 7 1 1
Response 
N = 21 

Product 10 7 0 l 	2 14 

1 
Scale Scale {+2) 

Item 3 - Workshops
2 3 4 5 

(+I) S O)' (-1) ( =2Z Product 

Frequency 
of 7 8 6 . 10 
Response, 
N= 22 

ProdUct 14 8 0 1 0 ,21 

RART€II: How important are the following' characteristic's 
of workshops to the suçeess of the workshop?

1 
Item 2 -.Sub ect  Mattgr/Cdntegt . 

2 3 4 5 
Scale (+2) (+1) (0) (-l) t 	. (-2) Product 

Frequency 
of. 13 9 0 0 l 
Respo nse 	
N =23 

Product 	26 9 0 0 	-2 33, 



Item 6 - Workshop 'Method 's 
1 :2 13 4 5 

Scale (+2) (+1) (0) Ç-1) (-2) Product

Frequency
of 8 8 5 2 0
Respodsé 
		N In23 ~ 

Product 16 8 0 -2 	0 22 

PART /tII: Respond to each, statement. 

Item 1'-A Important to continue in-service training

Scale (42.) (+.1)4: (0) ' (~1) , (52) Product

Frequency 
of 35 20 1 1 1
Response, 
11 =58 

Product '70 20 '0 -1` 87. -2. 

:Item 6 - Applicatioh to classroom 
1 .2 3 4 5 

Scale (+2) (+1) (0) (-13 (-2); Product 

Frequency 
of' 16 

- 
33 7 	2 	- O 

Response• 
N''' 58 

-2 Próduct. 3 33  0 0 63 



 

APPENDIX Cl:. All. Teachers (K-12) 

,PART I:- 

Item 'l - College Coúrses 
1 2 ' 3 4 5 

Scale. (f2) (+1) (0) (=1) (-2) Product 

Frequency 
of Respopses 
N#'48 

19 14 16 2 1 

Product  38, 10 0 =2' -2 44 

 Item 3 - workshops 
1 . 	a. 3 4 

Scale 	(+2) (+1) (0) (-1) , (-2)' 	'Product 

Frequency
of Responses 1,3 - 14 17 4 	1, 
N = 4 9 	

Product .26  =14 	0 -4 	.-2 .34 

	

PRRT III : 
Item 1 '- Important to continue in-service trainin 

1 2 3 4 5 

Scale (+2) (+1) "(0) '(-1) (-2) Product 

Frequency. 
of Responses 35 20 1 1 1
N =58

Product 	7.0 20 0 -1 -2 87. 

Item 3 Teaching Skills can be Improved by attending 
Workshops 

2 3 4 5 
Scale (+2) (+1) (0) (=1) (-2) Rróduct 

Frequency 
of Responses 12 -26 12 6 1 
N ' 57 

Product         24          26 0 6      -2 ,42  



APPENDIX D : SAMPLE ITEMS 

PART I: How effective are .the following forms, of in-service 
 for teachers? 

1.  Workshops 

 2.    College Courses

3., Independent research/study 

PART II: How important are the following characteristics 
of workspops to the success of the,workshop? 

1. Subject matter/content 

2. Workshop Methods  

3. Skills, methods or techniques taught 

PART III: ,Respond to each statement. 

1. It As important for me as a teacher-, 

to continue my in-service training. 

  2. Workshops are a Convenient way of improving, 

my teaching skills., 

Techniques, I have learned at workshops 

are generally effective when I try them 

in my  classroom. 
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APPENDIX E: UNDERACHIEVERS WORKSHOP SURVEY  STATEMENT

  " Which of the following variables made this series of 

classes a worthwhile experience in helping your attempts to

deal with underachievers. 

Location of (the) workshop 

Subject matter/content 

Length (in tine) 

 Workshop methód(s.) 

 Skills; method!) ór techniques taught 

 Relevahce of content to daily teaching tasks

The instructor underbtands the character capabilities 

and needs Of students." 



APPENDIX F: DATA CONCLUSIONS 

In a real workshop setting, participants identified 

the crucial factors tp the success of the activity  as

being: 

1. the instructor's understándl.ng of the 

character, capabilities and needs of students; 

2.. subject matter and content ; 

3. workshop methods; 

relevance of content to daily teaching tasks; 

5. skills, methods, or techniques taught. 
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