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] This docurent is a report on the”iifi: phase of an
interdisciplirary K-12 curriculus development for Otica, Hew York
schools. Project SEARCH is a unified approach to a humamistic
curriculus vhich focuses on man and his relation to others and the
vorld. The.curriculum model contains 10 parts which relate man to his
self-irage, family, coammunity, physical environszent, work, play, =art,
conflicts, aspirations and fears,.and gods. The report containsg eight
sections. Part one briefly describes the project. Part two ontiiqes
the curriculua model. Part three, the,®major section, lists the |
various components of the curriénlun.\?grt four theoretically
escribes how the concepts in the curriculue f1low from grade to
grade. Part five describes several aids useéd in the curriculuxm
elopeent prccess. Part six describes the proceduares for developing
the study units in each component. Part seven describes the study
units developed for the component dealing with man and the physical
environment. Pinally, part eight is a series of recoamendations for
.implesenting the curriculus. (DZ)
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BRIEF DESCRIPTION OF PROGJECT SEARCH AND THE SUMMER
1972 WORKSHOP

¥

Utica was chosen as one of six sites in the State of New York to implement

a model program of in-service training and curricutum redesign known as

- >

v

Project Search, The Utica City School DistfiZt and the’
’ . 1[4

" " Parothial School of Ttica 3% cooperating in this qn-going ve

- .

»

St. Francis de Sales

.

nture, July 1, 1972

4

was set as the start-up Yate, and this document is a report on the first phase of

that project,
L 4
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Project Search has as its goal the creation of a humanistic curricaium --

& S . . .
onc built around man and one ainted at serying man's nceds. The curriculum {s
- L] . R "

-

to be diifercvat from what has preceded it ‘in that it will no longer be fragmented

gradeftwelve,

'3

- .
’

e
t

Reasoning
jnvolving such skills as:

-  Analyzing
-  Synthesizing
- Induction
-  Deduction
~ Inference
- Intuition
C

’

Tt is to focus on four specific objectives:
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. Valuing . i

Involving such skills as:

» . - Baking choices . . C - s TG
-~ Ildentifying altesmativess -, ) : :
- o Y - -~ Being aare of consequences - ]
-  Making decisions )
Jg" ’ -  Re-evaluating
. ° .+ Affective Developmerlit ’ R B
o ' Developing: .
. ., ]
.. -  Feelings . Y
. -~ Interests .

- Attitudes ' .
- Appreciation . ’ ©

. Processing .
“ - -- "/ T Iflvolving: ¢ . ) T
) - - Behavior - ' ' . -3
- " ~  Interpretation ’ - . ) ’
‘ =~  Extrapolation . . - ' -
' - Gencralizing o0 .
-  Coordination . . e ]
4 : .
Further, it must allow sufficient flexibility for students with differing
abilities and interests to develop in ways most compatible with their own
[} . . . o w ]
. " individual needs, . 7 -7 ’
_~ .Project Search was not intended to be adopted across-the-board in all
of Utica's schools overnight. Rather, a four-year plan was probosed for the 3

//development and dissemination of this new, huh{e’p;centered approach. The . .

3 / time pi‘ojection.is: ' .. . ' Lo o , R
;— ' . School Year 1972-73 . |

r ‘/. . A\;;proxhnatel'y 80 elemegtary and hi;;h school teachers are-to o St
;o ' \ . S t
L g |
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be selected to take part in 2 summer workshop to design the” ‘j
new curri¢u1um units around.one strand of the adopted model.
¥ A Project Coordinator is to be identified, and the 80 core
teachers are to be oriented to their task. Throughout the
’ school year the units for the remaining-strands are to be deve-
loped. Perfoz:mance-based objectives and a system of evaluation
will be developed. . . |

. School Year 1973-74

A K-8 pilot school (Seymour) will implement the program as
designed during the entire first year.' The ,program w;ll be re- ~

&

vised and upgraded constanily, and the development of additional

¥
L}

materials will continue, Training for all ga'iemg:gt’ary a-_nd junior
high teachers will be provided and they will all receive the ma-~
terials which haye been produc;ed,. Time pilot high school staff
will prepare to implement the prpgram next year,

. .Sctiool Year 1974-75

- The pilot high school will implement the prograrn as desighed

3 . -

during the two previous years. A second K-8 pildt school will

implement the program, All teachers in the systeri will 'be fraip; .

ed to participate in Project Search.

® Sthol Year 1975-76

All twenty-two schools in the Utica City School Distriet will

implement Projéct Search,

Y




To assist Utica in initiating this new program, the'Educational Services

Division of General Learning“Corporation was called in to provide %lgadershlp

and direction. General Learning Corporation sent a team of five curriculum

specialists to Utica to helfS develop the model and working process, and to

.
<, “

serve as specialists in presenting a workshop where 80 teachers'prld design

N\

curriculum units at eath grade level from kindergarten through twelfth grade,

‘for one strand of the'new model.

»

- The major tasks carried out by the team of General Learning consultants

were:.
To work with a group of ten teachers and administrators* (known

“

as the Workshop Planning Comniittee) to develop the model (see | 3

.
r

Section 2.), its component strands (Section 3.),and all its major

‘.

concepts;

e

To-complcte an analys'is of the current subject matter coverage

P

on all grade levels and to insure that all its asbects could be sub-

sumed withm the new model

To plan and implement'a workshop for 80 teachers and to orient

| them to the ch,arac‘teristics of a humanistic curriculum, the model

and its underlying concepts (Section 5.); -

~ .
Mrs. Diane Abbey, Mr. Henry Albrecht, Mr. Louis Cizza, ! -

Miss Bernadette Eichler
Sehkeals), Dr. Angela Ele ante (Acting Coordinator of Pro;ect Search), C\Q'Cﬁh*c

Mrs. Dolores I'reed (Language Development Coordmator), Mr. Senatro ce
Qo
a

La Bella (Supeamr'bi-(lu.nmumm-&a.tha&ghsohods), Miss Patrici

. MacNamara, Sister Dorothy Root (Principal ‘of St, Francis de Sales
Elementary School and representative of the Parochial Schools of Utica), f

and Mr, Peter Sabino (Principal of Seymour Elementary and Junior High geila_
Schoo{ which will be the pxlot school for Project Search) ] o
9, N ' " .,

4
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’ e To develop the process by which, the curriculum unit§ \f’éuld be devel-

- .

oped (Section 6.), and to train the Workshop participants to be able to

develop the units around one selected strand Qf the meodel \(_S/egtion 7,
{ g ‘
Volur;}es II and I11.) from kir;cfergarten through twelfth grade; and

e To uiJndicate the curriculum coverage which should fall under each

-

‘o strand for eéach ¥rade level (Sect‘ion 3 and 4,). C.

The Project Leader of the General Learning team arrived in Utica on

!

——

July 5th. e met immediately with ihe Project Search Standing Committee and

‘the S‘tnmer Curriculum \.Vorlgshop. He was soon joined by three other consultants

and the planning proccss began immediately.

The week of July 10th was spent in developing the modet and its component

' strands and planning the Workshop with the Workshop Planning Committee. During -

. the weck of July 17th, materials and resources for the W orkshop itself were p'ro-
~ . [ ] ’ ‘ .

duced.

/ . The three-week Workshop began July 24th.4 The first week was spent in’
orienting the 80 participlants to the att.gtudes, under'étandings, behaviors, and
;ralues approprgate toa humani/stic qurricu}um and in familiarizfng the wi.t.h the
model, its étrands, and concepts.

The second and third weeks of the, Workshop were largcly taken up with

prescnting the procedure for developing the actual curriculum unifs arL’gnd the
« ° . \

? .
f | N

I\

CERIC 0 T 1o
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strand, Man in Hig Physical Er[wzronnient.\ The last two days were reserved for i

refining the units already pr%iu ed, lannlin¥ for related nceds (Seg Section 8.),
and brieﬁhg participants on plans for ‘the fu her devélopment_of Project Search _

- - [ -

' \ 5 D 7
~ing, editing, typi ng; anc and" inting the nnal report - T
T ' : S S

"The model, the strand coverage, the process Yor develéping the curriculum

units, and the units themselves were specifically‘desié'ned fqr(\Utica -~ and all within an
\ - Ay -
1

aniazingly short span of time. They were not pieced t'oé'\ether from borrowed ideas
. AT

developed five years ago ipn distant school systems. In tl\l‘is process,’the é}eneral

Learnin'g consultants worked"as a team, first very élosely with the Worksfmop

A}

Planning Committee and later wit{ the 80 Workshop pax‘ticipahts. Here, again,

the evo}utioxkr ; process utilized was new to the adiministrators wost closely con-
. Ly p y

s

g . \ { B
Jqected with Project Search, but it resuited in the creation of a pyoduct which GW

Learning Corporation is pleased to present in this document. Even more, it

resulted in the preparation of nearly 80 teachers in the Utica City School Sy%tem

t

and in the St. Francis de Sales School, who now have the capability toyprepare
’ . . i ‘ .

\ ’
1

' accéptable Eurriculum units for any strand in the Man and His World model, ei'the‘r

L4 9

" individugply or in a'group.

The section which follows presents the Model in graphic form, .showing. the

genesis of its dpvelbpment.

\




2, \l’l(l'ISl'IN’l‘Q'l‘l()N OF THE MODEL: MAN AND IS WORLD )

) f . > . h
‘ ' * - ) > L R

. The symbolism for our model -- Man and His World =~ begins with a\pagé out

.

of Leonardo.da Vinci's notebook. We have borrowed Leonardo's man as our central

image béecause it depicts man reaching out beyond himself, searching,. discovering

his potential. In addition, Leonardo symbolizes for qll.of us a humanist par excel-

«
.

>

. .— lence.in one of man's most humanistic ages.
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. 2
Here Leonardo's man has been superimposed over two overlapping circles tv show -

|
-

:

. |
that for each of us, Man represents: %
. |

|

1. ME -- the unique individual, my Self;
n
2. OTHERS -- as I relate to and interdct with other human beings, and

P 1

in the image I develop of other individwals and of other groups;
3. © MANKIND -- as [ try to answer the'questicns "Who is Man ?" and

""What is his purposé ?'" and as I realize that I am part of Mankind,

-

* R . ‘e B -

A £




AWARENESS

L . FEELPNGS
> coe 4

. ATTITUDES .
~

e IDEAS

. EXPRESSION.
¢ ° ASPIRATION
W . .,
. PREAERVATION S ..

. . .
a . ’ . -

These are som.c of the churacteristics wiich male man human gnd distinguish

“him from the other creatures. We would like, in a bumanistic curriculum, to

develop these attributes further at the same time that we teach icnowlcdgé and {ucts.
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In-thc composite diagram on fi:e préceding page (which looks an:xn/.in;;l_\ hihe
_a 13th century depiction of the ordered universe) we see Léonardo's man agan,
reach'ing beyord himself -- a man who is aware he represents me, mankind, and
others, ;':L'man with awareness, feelings, attitudes, and all the other characteristies
we call human. _ | | . I .

This diagram, for example, 'shows that awareness relates to oneself and
others. The diagram further shows that man lives and functions ‘m an ever-expanding
society, and in the world, and (as he is only beginning to realize fully) m the universe.

The addition of Time on our chart signifies man's historical orientation; Space re-
\\(: [ * ’
presents his geographic orientation.
This complex, composite ideda which we have developed of Aan, up.'to this point,

must nov all be incorporated in the reader's mind into the sinzle symbol of Leonardo’s

man as used in the illustration of our model -- Afan and His World -- shown on the

following page.
Here, Man is placed in his environment. This becomes our "Model, " and the
clock-points surrounding man become the “Strands" of our model. These strands, as |

indicated by the coverage suggested in the next section of this report, appear to be

P34

inclusive enough tole\ncon-'npgss all of man's activities, tﬁoughts, and yearnings.

We are suggesting starting with the strand Man and His Self-Image {the"'Me"
on our first chart), then mc_‘ving 1o the strand Man a,ﬁd Hig Inﬁmates (thé first exten-
sion outside thc self',-- to family, loved ones, 'and intima;é)friends), then to -Man :;.nd

His Community (ever-expanding in scope until it takes in the wholc world), and on

around the circle to consider the remaining strands.

16 -
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" MODEL: MAN AND HIS WORLD
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The learning Environment, enclosed with a broken Hne in the center of t

-~

N T T P

diagram, i‘cpresents those basic skills which, in their most rudimentary form, are .
necessary tobegm with and which are equally applicable to all the strands. These
- * . * “J N ;
certainly include sensory perception, reading skills, study skills, and mathcermaticall -~
)
’
AY
-
« -
! A1
o
- ERIC
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3. COVERAGE BY _STRAND FOR THE };!AN AND HIS WORLD M‘ODEL

- -

t

. R 1 "
The coverage of the ten strands of our model is as complete as the short time Lo

expended upon it would allo:w. It obviously is not fully exhaustive.and never could be.

. /4
. /4 . .
for every entry sparks maay more. At best it is merely suggestive. It is complete

- -

enbuﬁh, h.owever, to demqnstrate that eve.rythin'g in man!s world logl"calhly fits some-~

where im;a this m.odel. ' | .
This is the second major revision t.hat the covera.ge has undergone and if should be |

constantiy upgraded ﬂiro}bhout the lifetime of Project Search. "
"It is necess sary to explam “here three ma;or =ub-top1cs (which may not be

1mmcﬂnieh apmrent) ha\e been placcd in this model. Tmnsportaﬁon'has been_ includcq

7 — . N

in l‘.‘an In Bis Physzcal Environmcni since nce it is the means by which man t{ransverses

- his p?’\sxca! env xronmcm, commummﬂon is in the strand Man In HIS Communi{y since .

'1t concerns the way man expreSSes himself %0 others geographic areas of the world is .

K4

also in Man In His Com‘munity because it represents man's larger "comnuinity-. "%’

L

It-should also be pointed out that our goverage list indiscriminantly combines

-

- top ics (ofa more factual nature) with issues (of 2 more person'al value-colored variety)

> [y

T]us is part of 1ts ;whness and we sugg,est thls is a180 a good direction for the human-

.

' istic curriculum to fake N ) . - .
. * . *

. ,‘

. ) L. - »
The suggested gréde level assignments are just that - Suggestions. With imagin-

" ation (certainly a human quality) and understanding (equally human) nearly every topic .

13

3 . - . - t B -
‘can be considcred at-every level, Noone can restrict a creative teacher and no one ought

N . . -

®c

. to restrict inq’uisitiv_e students to follow a tightly inflcxible, pre-ordained curriculum.

a.

- . ,




. ) While many topies are &rmarked for the upper grades the basic underlying

.

concepis necessary for an understandmg af the full-blov.n topic must be dereloped in

..the a.rly grades. o o >

~

This cqri'iculum,md; ifs ten strands, will, shen all the strands age fully :}‘c@e.d.\

N - attempt to eliminaie the gi'aQitior}:al subject matter g;;.t-_tiuomné of%education. but 18 will

: - : : . ) ~
st1ll be possible for those tachers v.ith g copse‘rvaﬁve bent tq force Man and His World

Py F
I

. " info the old mold In fact all of us may try to do 50 sunpl\ because it is what weare _

N . . .
most famlhar with, Special attention must therefore be paxd not to let thxs happen for

.su-ch an-hp;iroaqh would be antithetical to a truly humanistic direction. .

e
o ) . P N .

- ——— s —

&
-
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ny [ . . \
. Because it was the strand for which units were to be-prepared in the summer

workshops; the coverage of -ﬂm’e Man InHis Physical Environment strand has been

refined and developed to a greater degree than the others. In the future the remain}ng

strands shou.ld be refinéd to this same degree,

»

The outlipe which follows shows the basic ofganization of the Man In His

- M >

—~Physical Environment strand and the breakout of its subdivisions.

New Ordering ef-.Coverage in
MAN IN HIS PHYSICAL ENVIRONMENT Strand

. .

. MAN'S EXPANDING HORIZONS . ' .

- Home as an introduction fo his physical environment

. . ) - 4 L . e IR

~. . = Cor :munity as an"'lnirodt.gcti_o rto hisphysical enviropment |
] LN . e . : ~.

‘ : --  Natural commuygifies” - — 7 . y

r .« =~ The shaped én;'iz"'onment - N

-

7

[

o, e -
. S - "Furthe?’iexp:msfion of man's phy s icilgavironment i~
o SPATIAL-TEMPORAL ORIETATION » _ .-
* . T , .
— .+ . Sensc of 5pace -

1

& - Sense &f time oo T T<

. NATURAL PHENOMENA - .

—

- .

- . The contqur of the universe ° . .

; -- f{egvex_xlj' bodies
*® -~ . Land masses
_ . -- - Water masses ' .
g . --  Weather/climate :
. e

Ay
- Natural resourées

. ; ~

- R " Natural laws/physics -




Man's biological .neighbors '
-- Animals
-- Plants ) .

N » ’ . ’é . L.
. TAMING THE ENVIRONMENT

4
i
|
|
- - ~ Primal industries T , : ' i
. - == . Agriculture

: . --  Hunting/trapping

- --  Fishing .,

- Tools . . ’

©
"
|

Sources of energy

— . Man-made products

.— 7 Transportation

. . .-= Men. ‘ - S / ' -
./ . . ~ -- + Materials ., B
L . LT & : ) . . . "

- : . o - ‘Natural disasters’ . . St -
'+ e ., . SORVJVAL OF THE UNIVERSE: ECOLOGY -

- : o .~ PHILOSOPHICAL-CONCEPTS.OF THE UNIVERSE
. - * ~ ., s e . * :‘ \!‘ " r
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Cdverage by Strand for
MAN AND HIS WORLD MODEL

MAN... ‘

° And His Self-Image
e  And His Intimates

. And His Communit;y

) In His Physical Environment
e At Work . .-
. At Play .
«“>» )
- . . - < %’ ]
. As Creator and Explorer
) e ' In Confict
. And His Aspirations and Fears
1 ) . q{‘ I
t - e, 3 © d
. e And His Gods . )
P ) ’ ° / '
/ ' . /
‘ . }/ ° . R /
+ The Learning Eny'tonment J
' G e e A v - SR
SECOND DRAFT - / *. T -
Developed by General ghing ‘Corporation for: .

PROJECT SEARCH, UTICA CITY SCHOOL DISTRICT -
Utiea, New York ~ ° .

. . . ’ -




o WHOAM I? ' '

I am what I think I am
I am what others think I am
I am what I think others think Fam

Self-development
} Sensory perceptmn/ sense organs (K-2)
) : Feelings - -
Self-awareness .
Attitudes ' .
Ideas . :
Self-expressmn
Aspiration (H.S,)
Seli-preservation
Ideals/goals (K-1)
Impulses and biological drives (K-1)

Awareness of our body and its functions
Knowing body parts
Physical attributes
. Coordination e .
Anatomy of human body (and functxons of
various parts) °
Heart
" . Lungs
Liver
etec. -

Bo.dy systems . el
Skeletal
Muscular / .

;| Cireculatory

. Respiratory
Nervous ,

_ Reproductive -

- Waste , .

Hx,s present salfhma.ge (afd h15 developmg
self-lmage) . N

HIS SELF-IMAGE -

K-12

K-12

[4)]

Y
. J.H.-H.S,
’\\
K-12




. WHERE DID I COME ¥ROM?

. Writing an autobiography’ . 3-12

~ Family tree : ~ L.H
Genetics - H.S,
Heredify/environment argument . ) : H.S.

Our cultural heritage
Judeo-Christian Tradition (5-H.S.)
* Graeco-Roman tradition -
Renaissance (“"Man as the measure of all H.S.
things') _
Our own ethnic'identity
Ethnocentrism (that makes man judge others by )
his own "rules"--even though they don't apply- -
- 'to the other culture, and that makes him

consider his own rules as absolutes) . H,S.
Races of mankind ) '
’ Mongoloid .
v _ Negroid . - J. H. -1 S.
) Caucasoid
e WHY AM 1 HERE?
Umqueness of self
. Skills .
Talents o~ )
Interests ' . K-12
“Experiences - '
Potential . . - -
o . Umque relahon%i;p,s with others : . K-12.
" - Stress given uniquéness of the 1nd1v1dua1 in . . ' .
Z modern Western society s Lo« .y H.S
¥ : T i fncandts AN )
- . e WHERE AM1GOING? .
Ma‘n!s' search for'self - .
The problem of self-awareness !
The problem of developing a respectable o .- K-12

opinion of one's self

-
iy

] o 45
' 20




R

Jh.

)

His revolt in efforts towards personal freedom
Freedom to make a choice . . K-12

Freedom to accept responsibility and
consequences of choices
Freedom from pressures of
church (institutional pressure

<
P D

ily, school,

Freedom from pressures of peer

Rights and privileges .H'
Goals '

Work goals )

Life goals . . H.8. °

With reasons for choxces

Development of his own personality . ¢ K-12
Developmerit of his own life style ) : o \\ H.S.
Herocs/anti-heroes . * - eE
Whom do I idolize? . ‘ AK-12
And pattern my life after?/ . .. H.S:

Tmmigrants - . - e
Somc contributions from, fu'st-"en«, ration " X
- Amcrxcans ) ¥ J.H.-H,S.
, . ) /. o

His pro;e,eted image = - ' /
The sclf he wants to present to others
The sclf he would-most like to dexd()p 1nto

His confrontation “f;th self R
His acceptance of self . Y g

coat~of-‘arms) .

Race (as an inheritor of past culb.u‘at ~ J.H.-H.S

<« greatness) (K-12) : S
- Part of a contmuum/fmemory fnnctlon A

Seeing hisiown personal wotth s
-Realizing what he 'docs well (strengths)
How nearly "normal” he is, i.c.,
_ how similar to the norm (H.S.)
Degree of '"succcss" in competitive K-12 -
world : - ' .
e Conmdermg hlmsclf to bc a contrlbutmg ’ -
" member of his group -

¢ @ . 4

. . i
- . . ,
HN - . . . . ¢, I
o, . . A
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"

His evasion of self (withdrawal/denial)
Refuge in race, nationality, or various
. . soc;ial, political, and ideological‘labels H.S.

Mastery of's}‘cﬂl areas (see“Fearning Environment
section) . ' -
Reading :
Writing o
Spelling . as a means of giving a child a

Spe . it 3 . .
Mathematics positive or negative self-image
[ \ Thinking R ‘/ |
. -ete. ] ) ) . . )
, . . - N

*

. B - . -l

as examplés of reading skills

of benefit to the individual (and 3-12

his self-image) ) '
*

) Reading fof_conbent

Reading for enjoyment
Math applications: ' S )
Develop eonfidence through success in preblem- = . . §
solving and in the handling of mathcmatical

4  processes :K-12
Developing skills in handling mathematical ,onT
* operations is more important than Con T . .

memorizing facts ¥ . - . . -
N M ¢

\'. -Ability to express onc's sclf orally and in writing
~(as it affccts sclf-image), | : 3-12 . )
. A~ .
Painting, creative writing,' poetry,- elc. 3% a means-

T -of self-expression -, J.H.-H.S.
* Givil rights [ G,
Leaders in the fight for human rights and .
human dignity : . K-12
. Accepting responsibility (as it builds one's. ’

. self-image)

Identification.avith the r;atidn‘ai spiritof a co;)untril - J.H.-H.S. =

enn L 4

-t -
~

¢ PROBLEMSOF SELP-PRESERVATION _ . s

" Mental illness . '
2% Feclings of rejection ‘1"- ¥ - . L a2 .

F e '




aa

-

e

_— Contagious : o,

—

Caring for his body

Sanitation

O Cleanliness
Sleep (sleep as a renewer)
Posture . . .

. Exercise ) ) T K-12

Elimination
Personal hygiene
Toof.hbrushmg

' ete,

-4

.. Dieting .
Health (organic) foods ' J.H.-H.§
Caring for himself /
Assuming responsibility (K-12) . _—
Means of support . '
Know-how , -
Safety T H.s.
Independence - .
4 Inicrficpendence
éic.

|

Coping with stress - 9-12
Coping with change :

Kinds of illnesses
Deficiency
‘Degcnerative

Addictive X . ‘. ,
Drug abuse . ' 7S
Smoking ' . .

Drinking ‘
ete. .‘ﬂr
» Y .
‘Psychosomatic illnesses * . H.S. .

Drugs, alcoholism, and suicide-as ultzmate faﬂure ’ -
to accept self J.H.-H.S..

Need for privacy .
Healthy rencwal rather than vntbdrawal SN
Ability to be alone with one's self
Introspection
Meditation

R S




MAN AND HIS INTIMATES

L5

= Man’s first projection outside of himself

‘ Relationship with ~Parents

B

*

(necessity to rebel, to assert indivi&vzaiit)')

dren)

Siblings (trial by combat)
Peers  (pecking order, fne ps,
Spouse  (role of shanng, care of c
W
o TOME

- Health in the home - o
Safety at home ]

Some famous homes: -
Mount Vernon
Monticello
White House

flome management
Budget .
Buying a home

Baby and child care ... -H.S.
Assigning of tasks--chores - K-3
Opinion-hased biases (pro;iaganda).(as learned in
the home) J.H.-I.S, ~
Farmily hvmo )
. . How f.am.tlxes,.lwewmm- Coe 2-3
Buﬂdmg family coheswepess H.S.
... —. Family members/loved on,ss
. Extended families <
Nuclear families : =
Child-rearing procedures and phﬂosophy H.S.
Relatives
Kinship patterns
Adoptmn




Besides food, shelter, clothing (which'family usually
provides through work-earning money syndrome),’

family also provides: .
. Health care -
Defense/protection

-introduction to social order/ cult:ure

Sense of eontmuity (security)

you were born--

Introduction to workshop pattern ‘

Love (most of all!)

The need (or lack of) to be part of a family

pros and cons

Man's need for others
Man's need for privacy

‘ Assignment and use of nicknames

Hand-me-down clothes
Réward/punishment system
E‘ood as an emotional substifute
"Brea'king bread" as iellowilg:g.

Providing well*balanced diet ,' .
Instilling good eating habits

- Using eating utensils

Chopsticks w
Good table manners .

Ente'rﬁ_,aining in the home
Parties and banquets

Consumer educahonmd budgeting

-' Changing smtus of such institutions as mar‘riage

and the £am11y in our society .

Communal living,~
Communes - .
Kibbutz .
Space requirements per person

-

Cleanliness requirement's/housekeeping

Heredity and health (e.g., sickle cell anemia,
) tendency to heart disease, dlabetes, ete.)

T80

L Y

AN

Customs and norms of the culfure into which

J.H.-H. 8,

K-12

J.H.-H.S.~

© K3
. K-12

K-12
.8
2-3
K-12
K-3

H.S.

Jo Ho -H. So

H.S.

) H.-So

K-12

K-12
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?»_{ -

Inberitance practices (& -

" Inherited (hereditary) features #nd traits

Customs, mores, and values (25 taught in the home)

. The home as an emronment
«  Architecture of the bome .
- Function 4nd functional design of each room, .
Duhes and roles of family members :
Why roles?
Traditional "mother" role
Traditional "father' role -
Traditional "grandparent” role *
Transition of attitudes toward above roles
Women’s Liberation movement

-

Cooking
‘ " Cooking utensils.
Recipes, . .
Oven/baking/broiling
Frying
Boiling
. Laundry
Making soap _ .
Ironing (evolution of-modern steam iron)
Entertainment within the home .
Games
Craft’projects
s " _Television
. Inviting guests - ’ - 0% ~
ete.

FRIENDS - >

,!

“Friendships’ (umquely different in U.S. from all other ‘l

countrles)
- As distinct

from "acquamtances"

Human relations

Group identity '
Getting acquainted with neighbors, playmates "L

Feeling of self-sufficiency in relation to abilitics <
of his peers

-

*

L4

Hs,’

d.H.-H.S:

-H.S..

J.H.-H. S,

1
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Oral reading
Writing friendly letters | . ' ‘ .

£
Romanc courtship ' Co '
Method of choosing spouse (and.who cbooses) . - .
Marriage. contracts L, :
Arranged marriages )
Divorce/refnarriage . ' . !

Burial customs/mourning - T —
~ Widows - : . :
Euthandsia -
Nepotism ) : —~ .
‘Alienation ) .
’ - » S "‘. - .) . 5 . s
Population SR . . . - .
Math applications: ' | . K o
To increase his abxhty in kecp. ng accounts . - ) e
To understand the value of money .
. Check-writing and budgeting in order-to help - . o
. his family . g )
Importance of earning a living B . ’ T .
. Q i ' .
] & | - -

DR Y PR L
0




. “MAXN AND HIS COMMUNITY
. et s
ORGANIZATION
. People i L -
v Boy-boy- L -
Girl-girl - )

. Boys-girls
Men-women
Teacher-students ,
Emplosgr-emplayee
Housefolder-servant
Officex-soldier

) Leader-subordinate
Pcer relations
ete. ’

- Self | )
Family member,s

.. ) .- 2 - L
Roics of rcople in the commumty
.+ . Races - - . ) .
Religions )
Natiqnalities
. Infancy - -
Childhood ’ ]
Adolescence : d
Adulthood R
Middle age
Old age
! cCare for aged as a fanuly. respon51b111ty .

< . In the cxty, in_the suburbs, in the.country

. Places . : . . ) -
Introduction to school. .
- Getting to know: . '
°  Teacher ' -
) Each other . .z
Schoor building . |,

.Lgbrary -~ T
- " Nurse's office

’ Main office B
Custodians' room

BatProom
: 33

.28 .,

Lunchroom | - .




Schools
Office buildings >

o - . - Restaurants e
. - ° ' . . HOtElS/ motels
: ‘Hospitals
- _Parks
Theaters
Stores -
. ) . Grocery
. . Department -
v Drug
Dime .
) Clothing M
- Shoe -
Furniture
Discount ~
Houses - . . ;
Apartments
- Farms ] . .
. ‘ Industiial buildings -
” : Commeércial facilities
Churches
* Musecums
Pyblic buildings
efe. )
Space--psychological ef.'fec.i:

-7 Habitats, adaptation

L4

- - 7 Getting to know our neighborhood
) Age range of residents
Ethnic ¢omposition
_ Residential areas =
o . Commercial areas -
‘ Publi¢ facilities
o ‘ Population density
B Religious makeup
* Economic¢ level -
: < Political makeup
Flux, stasis, or stagnation
etq. . - :

o 34

I R

Hl S.‘
J.H.

2-3

J.H.
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Processes . ) : - ,
. Commupication . . K-12 ‘
" Tranmsportation - 2-6
< Trade of goods and services N 3-12 .

Distx_'ibutioq of people, plactes, processes .

Scattéred farm cemmuunities - .

. Small towns .. -

~*  Suburban towns T ‘

Cities . ) -~ - .

- Metropolitan centers . - .
Megalopolis - ’

In other times o .-
- Around the world .

.
[N
[}
(4]

5
I \ 6
Alan's role in various cultures - - 7

‘ - Communal living . -
t . . B ) - —_— 8{' S.
Alonasticism

" Geo'n:*pbm arcas of the world their people and
their customs S ) . o .
Europe L. ' i =
British Isles’ _ s : . T
Scandinavia . o ) o
+" + 'fWestern Europe - .8 v
- Southern Europe
Eiigtern Europe and Russia“* -

- «

¢ .
- ]

Africa
North Africa : S
West Africa (including Central Northern ’ v
region). - « 6 L
Central Africa e ’ ‘ - :
r - East Africa S - 4

South Africa 7z -

o . - .

Middle East -, - 6 \

Orient and Paciﬁc - v ‘
South Asi —_— . 1
Southeasf Asia ’ .78

. East Asia ' .
Pacific Region (Oceania) o




'I'he Americas

: United States, (including Amerindians)

Central America R .
Caribbean, Bahamas, and Bermuda
South America

Antarchica’

COOPERA TION

Individual needs

Physical protection .
Cléthing and shelter

Working together

> .
satisfdction of néeds

Early civilizations
Nomadic peoples

) Tnwarm climates"
" In cold climates

During patural disasters
. In wartqne
.+ In isolation (Robmson Orusoe)
In outer space

Needs of modern qommunities

. Household supplies
Machines
Means of transportahon

Rcsources'
Natural, human, institutional

e S I A L T
N .

4-6, .8

J.H. .
"J.H.

2-3
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Access to goods and'scrvices

!

\

Services ;
Garbage collection ' -
. Delivery of food, supplies
Building .
Transportation - -
Mail delivery %
Police protection .
Military protection -
Storekeepers . .
Teachers
Repdirmen ’ . .
. Doctors/nurses/dentlsts/optometnsts-
Salesmen
< Janitors
City planning
Real estate sales
Government officials
Firc protcction é
Public utilities
Recreation
Welfare
Religious organizations
Health protection v
War,chOuses_ S .. »~

LI

Barter

Trade

«Moncy/salancs/ mcome/wages N

Buying and selling (1-3)

Inflation/ deflation - Bl .

Medium of exchange/ monetary system (value
attached culturally to'rare items; e. g,
salt, gold, silver,-gems, wampum, cowrie
shells, etc.) (7)

Supply and demand

Production and supply (mass producuon)

Wholesale/retail T

Competltlon

Bargammn' process (hagghng overt pnces/ﬁxed
pricc system)

Pnol’xts/losses '

Crcdlt (ratmo, cards, unions)

_Loans/intcrest .

37

32

e

4
3
{
6-12,
Generally .
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Stock market (bonds, futares, commodities)
_ Banking g
Savings/investment .
Insurance (*'No Fault" msurance)
Taxes
Reg'resswe,éprogres sive .
Income
Sales . .
Gas/clgarettes/liquor -
_ Property . ’
Contracts .

Open markets S -

Bazaars
Auctions

Gross National Product .
Value (and how values change) .
Chain store . .
Mail order business
Checkin ' account ' -
Writing a check
Money order .
Stock market
Bears and bulls ’ iy
- Dow Jones averages |
Board of Trade.
Cost of Living Index :
\ Inflation/dcflation
Depression

Bookkeepmg/accountmg -
Regulation of access to goods and services
Free enterprise system
Government controls -
Sociglization
Communism :
Means of acquirml, property .
. Inheritance
Loans. -
Backers
Stocks
Consumer protection
Chamber of Commerce
_ Junjor Chamber of Commerce.
Better Business Bureau

Downtown Utica M(,rchants Assocmtion

’ B LY 33

38
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i

Issues alfecting access to goods and services
Eﬁ'ect.s of war on manufacturing T
. ~ On economy in general J
Different pay scales .
Whites/minorities
., Men/women
Employment practices . . .
Access to education/training - i
Unequal taxation (mxlhonalres who donft
pay taxes) i
Career opportunities in given locale -
Job obselescence
" Social status dnd possession of matenaLgoods
Government spending
Public financial supports
Unemployed
Farmers
_ Businesses
Handicapped/infifm . %
Aged: (respect for, institutions for)
‘Maintenance function in society (How "devyeloped' /
a nation is can be ‘told- ‘notby what products it -
‘manufactures, but, even more; by how it is )
ablg to keep its cquipment rcpaired. )
Built-in obsolescence
Y Depression

Nz

-

-

-

Mcdicine an' in-depth look at 2 community service
Mecdical doctors (mcludmg various specxahzatxons)
*Dentists -

Nurses
. Nurses aides . R
Hospxtals . ) .
Nursing homes v
etc. \ S S
‘Socialized medicine .- .

‘

H.S,

H.S.

Lt etk b e A LA ek ki a el
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Eye banks
Organ banks

. Heart transplants
Computer diagnosis .
Cloning S

Psychiatry

Mental illness , Lo
Progress in attitudes, diagnosis,
" and treatment.
TranquiliZers, ete. ] -

. History of medical.care

" Treatments and cures from the past
Surgery (past and present) -

Health insurance
Ambulance
X-ray

" Paramedics
Field hospitals
First aid

Medicare

. Medicaid
Project HOPE
World Health Organization

>

Immunization
Preventive medicine .
Sterilization ’
Antiseptic techniques

4

Medical uses of drugs
‘To combat germs and infection
To cure diseases a

_ To ease pain

-

As sedatives
As iﬁ::ulants.
“AB quilizers
_‘ﬁc-“
. s ooy
. i
: 1
¢ 35 ‘
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‘J.H.-H.S.

I.H. -H.S.

J.H.-H.S.

J.H.-H.S.

" J.H.-H.S.
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_ _ Causes of disease ' : IR -
- Bacteria .

' Toxin .
Virus o
- Infection
Poison .
Radiation | *’ S ~ T

JC HC

-~

RS ?’ e.tc..

P ] ‘ .
Effects of disease - s
+  Blindness ’
Deafness -
Fever
Hunchback . .
Coma . o
Sickness B ’
Death
° Immunity

Types of diseases . K ‘
Infections/contagious c.xscaqes ’
Epidemics - . e

. Diseases caused by phybxcal‘aaents o
" (e.g., blisters, fractures) ' L .
Diseases caused by chemical agents s T . .
(lead poisoning) .. . . )
. Disecases caused'By dlet deﬁcxeney ', o
(rickets) - ’ »
’:  Diseases caused by the wrong functxonmg ’
of parts of the body (cancer, gallstones) )
- " Occupational diseases (silicosis) - J.H.-H.S. - #
Mental and nervous dxseases N " -

C Children's diseases - Lo i
%‘“:) Diseases of old age (senihty) R .
R Allergies ’ . o . . /

,Diseases affecting nespr.ratory system ) -

"Diseases affecting heart, blvod, and : ‘ T
cxrculatory system )

Diseases affecting dxgestwe organs

Discases of eye . - Ce

D1seases of teeth and mouth” =~ T 1Y

4

YO .41
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7 - Left wing

-

Treatment of disease
- Diagnosis
Medicines and drugs -
Surgery
- Rest
Immunization
Therapy
Psychiatry
etc. f

‘Higbory: of surgery -
Barber as doctor
Bloodletting/leeches

Nonconventional treatment
Osteopathy
Chiropracfic
Homeopathic medicine
Acupuncfure

.. Psychiatry .

Safety : - .
,,‘5 To : nd from school
On playground
In classroom--with equipment
Policeman
Not accepting favors or rides from strangers

e

J.H.-H.S,

H. S‘

H. s.

Kinds of groups
Hobby/interest
Action

pitical.

Right wing

Business J.H.-H.S.
Lrofessional ) .

hatemal . K ) .
Service - . .

Religious communities - o RN .
* ete.s T .
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’ Inirodqcﬁons -

U

L4

Parties and social gatherings

L4

Etiquette/good manners

Meetings (parliamentary procedure/
Roberts Rules of Order) °

+ Conferences

Strata
Classes--lower/middle/upper
Caste system of India ¢
Racism
Sexism _
Women's Liberation

Owners .
Managers <
Professional groups
Laborers °

Migrant farmers
Tenant farmers

"Blue collar" workers
"White collax” workers

Groups outside the social éi:rugture
Social relations _ i
Social equality or inequality-

Food/ clothing/shelter as a status symbol

Servitude
Slavery
* - The mentality of the colonizer and
the colonized .
Racism/prejudice®,

Nationalities and nati\onal loyalties
National foods ,
Foods we have received from other
countries .

\

J. H.

J.H.

J.H,

H.S.

J.H.

- JrHi ’Ha s:

J. H.

O
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Building groups into societies

T el

"Face" and "saving face"
Group loyalty ,
Pressures fo fit the norm
Rituals and ceremonies . -

Emergence of spirit of nationahsm

Patriotism
Jingoism

American herita’.ge
Arnerican Indians ~

P - .
/:I/_\

Indians of the New York aréa (Iroquois) .

Life in early America
Ameriean Indians

Pilgrims

Colonial life 5

Pioneers
Western frontier life

_ The adventure of the frontier

Citizenship
Naturalization
Alien

Changes in immigraticii practices

" Economies of Amed#ica

" Melting pot versus a pluralisuc society

\Growth of cities

New York in a megalopolis society

History of our commum‘cy

Study of regions of the Western Hemisphere .

World cultures today
Anthropology

‘ Q

Changing attitudes toward the non—Western

cultures (used to think Africa was a.

. "country without a past"!)

-~

o eaal maoea

H.S,
H.S.

‘,-\_{.H.-H.S.'
.5,

¢ J.H.-H.S,
JC H: tH. s.
J.H. -H.S.

"
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Preservation of traditions (for each group
within the community)
Printing/books/libraries/histories/
museums :
Oral histories (African tribes)-
C ms (= sthndards of acceptability

. Rituals/ceremonies
- Myths ard folk keroes_
Holidays
. National dress
Natfonal anthems
National flags/state seals _
Patriotism z
. Ster’;.;pes of outsiders 7 H.S.

So ieties in transition

Acculmratloq

Problems of modernization in an .
"underdeveloped" country )

Lack of staliiléty in'such a fast-changing
society as ours (Future Shock) .

Future of such institutions as marriage
and the family ~ ] ‘

Women's Liberation movement '

¥y

H.SC

Customs
Customs of dress
o - People dress for the impression

°, ~their dress will make on others

3-6

F;orrnal/informal dress
Women's/men's dress .
Urban/rural/regional differences . .
Sportswear
. Work clothes
Uniforims )
. - Military . ., 3-6
Professional/vd catxonal
. Ritual (wedding, bBurial, conﬁrmauon,
. religious orders and ranks)
3 . " Quter/under wear
Protective clothing (c. g, , knight's
armor, welder's helmet, ete.) ©

I3

Babies'/children's/teenagers® clothes

40 ' SN

recognition) T




. Styles.of clothing P
Fashion/fads - :
] Native costumes of various
. countries '
3 “'-=-Clothing through the ages
: ’ (taroughout history)
. Haute couture * .
) Fashion design
" Fashion illustration -
\ - Modsling ) .
Related areas: ) )
| T \ Masks
’ Body painting
Mutilation and scarification
(including,teeth ornamentation,
- filing, blackening, etc.)
i’ Cosmetics - '
i Wigs
Beards/hair styles
Jewelry
3Pel:'fz:;me .
SOCIALIZATION iy
H
. The individual/self image/Who am I? )
. Physical appearance T
B Culture -
Rc;l.gm‘ Ce L
. - Intérests ’ )
Experiences - -
Skills ) R
. Talents ’ , —
"o Attitudes ° T - -
e Knowledge )
N Personality" : .8
AN Likes/tastes .
Needs - R . ‘

o

ey

v
L. )
T ST




Interpersoizé.l relations . .- : o

Groups o ) 2

77 Verbal - . . .

-———One-to-large group

Communication--one {0 one

I T

-Nonverbal
Friendship
Honesty
Trust ' ' : ‘ 3-9
Openness ) .
Defensiveness/inhibitions
Desire to help
Sensmvxty . - ’
Interest in others/empathy
Dependability ° v
Responsibility )
Loyalty ( _ - 4
Authority L.
Protection
Autonomy
Inability to express one's self adequately -

{some people are less verbal than others)
Population ) -
Social needs B o

- .

. ’ . H.S,

Commmicgﬁon ' s 5 4
Small group interactions

Group-to-group
Effect.of
Ritual . . . .
Local custom . H.S.
Past experience . s
Personality . b
Situation/physical sétting ] : *
How long you have known the qther
. - person(s) ., . ;
- ete. b " T . ]

- .
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When societies do not accommodate everyone
Some contemporary social problems and issues
- Freedom and its restmction
Violencc and crime
Communication and its breakdown
Poverty/affluence
Drugs and alcoholism
Revolution and civil disorder
Extremists--right and 1eft° i
Generation gap
. Crime and rehabilitation
Prison reform .
. Recidivism
Youth culture . -

.

Groupness and belongmg--ahenatlon -

ﬂu{nty
Geriatrics--—care of the aged
Unemployment
Discerimination--on the basis of race,
ethnic group, sex, class, age, ete.
Decay of inner cities (ghettos)
Health and medical ¢ ire
Hunger . g H.S.
Malnutrition .
Socialized. medicine .
- Organ transplants ’
Euthanasia °
Medical education - -

e o PO PRSI0 & & = St
L Gl AT S —

*

C e ) American Medical Assocxatwn
] Hand;capped
. Mentally ill
o Rural probleins
Welfare =~ _
- Housing and slums R Sy
Suburbia
Juvenile dehnq'uency
Leisure time . )
Work as a fulfilling activity °
Population pz%blems .
. » Ecology ' T
Tradition anrf change (sw:us oI
traditional institutions: “marriage and -
family, church, school, etc.)
Suicide . .
48
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Other social systems '
T I _Hawaii . . .- |
’ England : : o
Soxflet pmo_n \ — ‘6-8 :
China , S
Primitive societies : -

e GOMMUNICATION (INFORMATION AND ACCULTURATION) ) 3

‘ Language families:

. Indo-European . -
/ Greek ) -
' Romance
Celtic ' ) ' )
Slavic . :
Indo-Iranian
Albanian .
~ Armenian ‘ ’ )
Sino-Tibetan L - )
‘ . " Mon-Khmer .- T - d R _
’ .Japanese and Korean (relationship still not— . -
determined) N o
" Ura -Altaic’ _ ) - _ -
Dre.idian -
: Malayo-Polynesian
- Black African (Several) .
. Semitic-Hamitic-Kushiie = -
‘ American Indian (several) 9

>

) Evolution of English }alphabet ~
_ Latin and Greek roots of English words ___. ' H.S.
’ Heavy borrowing from English by many larfguages

Development of Esperanto and Esperazo (international

languages) - i ’ . .
International symbols for travelers - * H.S. . -
Lo Road signs . . . -
' Airports/restaurants/hotels, ( , .
. \ [y
4 ’ ¢ \ - s ’
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|
5:;__@ Foreign languages %
. °. Total approximate number of languages in the world : :
—- "Families" of languages ;
i .t Language as evidence of origin of any people |
' “Dead" languages ) .o H.S
' Deciphering languages (e.g., Rosetm stone, T

uIinear B") . .
’ . Decoding code messages ) ~ .

' ’ . Translation ) '

- - ' * Problems of translation | ,

Braille - . p H.
Sign language of the deaf ) . ot J
: Dialect :
. . . Slang - ) *J.H.

Jargon (specxahzed professional or technical terms)

Figures of speech , . '
Metaphor ’ : KE
Simile .
pun ) © J.H.
. Irony .
- ; Sarcasm . T, : .
ete. ) o ' ]
Forral/informal a 4 ‘

- Gossip y -
Rumor :
Inspirational ‘ Co e g e
Mb : JEAST
Information/instruction ., . .
Lecture -, . .

- Political mdoctrmatxon/propaganda - .

Verbal means of comm1cahom("media") o
_Door-to-door/person-to-person‘ : . T
Speaker's platform. . _ o . ‘ E
Letter/postal sysﬁem - o
Boaks * ' . .
, Newspapcrs/magazmes R
. : J.H.. .
. Telephone :
Telegrdph - . . o

Radio ’ e I

Television/closed-circuit TV T oo .

ete. . . .
' " Levéls of communication H.S.

< '
- -
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Importance of using words well

"For better understanding among people -

, To break down barriers
To transact business

. l{r,getting a job -
" » Personal growth -

Expressmg you.r £eehngs as fully as possible *
\ Story writing

Letter writing
Expository writing

Public speaking
Story telling

Corrective speech
Speech therapy
Stuttering
Lisping

Speaking as a vocation
Radio/TV broa.dca.ster
Interviewing
Counseling

.  Public relations/advertising
" Reading as a voeation

Literary critic

~

Proofreading- - -
Librarian (

Reading music r

Roman numerals . '
Arabic numerals

Development of speech .
Anatomy of the vocal chords™

Direct/indirect communication ’
Communication through an intermediary }
Rc‘zprf'se‘ntativé government as a cage id point  ° ' “

o/

»

3-12
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Nonverbal Communication

Symbols
Smoke signals:

Tom-toms

Nonverbal communication (gestures and sxgn&[/
body language :

Models 3 - . !

. -
o .,

.  Still pictures "

Motion pictures
Drawings
.+ Schematics and diagrams, maps; and graphs
) Symbols (pictographs) .
Abstract symbols (words and equations)

Manipulative Use of Ie.nguage ) »

.

’
-

Public opinion and pubhc opinion polls :

Editorializing
Commentary
.News media as molder of publzc opinion
“~ Journalism: to inform?/or to/mold?

Dcbate

Town meeting .
Advertising/salespitch/truth in advertising
Personal influence ‘

Propaganda

Bribery and graft as a means of rece1vmg favor
Persuasion techniques
Brainwashing

) Detestiﬁg propaganda - .

.

1-12

H.S.
H.S:
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e  REGULATION . .
) . Law
. .
+  %* Rules and laws in school A K-2
A Rules and laws in the community ,
) . L " Problem of dogs in large cities 3
Kinds of law: S
- Civil law . ‘ .
IR = .Criminal law '
o Constitutional law
International law .
.Govemmenml law H.S.. . ]
Pazliamentary law
h Military law -
Maritime law .
T Common law &
- Law codes ,
Hammurabi's code .
’ Justinian code ¢ '
Ten commandments . H.S. o
. Napoleonic code ;
ete..
Felonies and misdemeanors - :
) Abandonment Homicide - v
Accessory " Kidnapping/ransom
Arson *  Lamgeny '
© Assault and battery  Libel ' : T s
" ‘Barratry Lynching
"~ Bigamy’ Maanslaughter
Blackmail Mayhem ,
Breach of the peace Murder/assassindtion- : ' N e
Bribery . Perjury ' g t e
_Burglary Poison J.H.-H.5,
‘ Collusion Polygamy.
. ) Conspiracy. Regicide
" Contempt Riot : A
R Counterfeiting Robbery v
Embezzlement ‘Sldnder
— Euthanisia Suicide
’ Forgery - Treason ' : O
) Fraud Trespass , K -4
Vagrancy R : . .
; ’ 48 ] ‘
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‘Laws . -~ 7
International laws
* International a.ffa.lrs
Djplomacy
Protocol
War/peace/cold war/power alliances
- ' Resolution of arguments and misunderstandings
~ | United Nations :-

.| Urbanrenewal codes
‘ Building codes and inspections
Licensing of contractors )
Unions (strikes)

Zoning restrictions —
Contracts
Social .
Legal a -
Business
Marital

Marshall law

Civil Order

_Police
-Laws )
Lawyers -

Judges

Court system
Trial procedure

: Treatment of offenders
Prisons ¢
’ : Prison reform movement
.- Is. the aim to remove from society,
- to punish, or to rehabilitate?

Problem of police corruption | .

AR

.

- ' -
| S T 49

H.S,

\'

.S.

H.S.,

H, S,

H. S.
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State court system
Appellate Court
Court of Claims
Court of Domestic Relations
Juvenile Court
Prohate Court

- Witness . .
"~ Defendant -

Federal court system
" Supreme Court
Court of Appeals
District Court -

v
- - -

Court of Claims 4
Jury duty (and citizen's responsibility).

Trial by jury .
"Act of God"
dJustice of the Peace
Notary Public

County officials
Assessor
Auditor
Coroner )
Autopsy
Inquest
District Attorney

City government officials
Mayor
Auditor
' Assessor
Alderman
City planner
Housing Authority
Police
1ic health
Vita] statisties - Jom
.ete. .

Problem of nep;)ﬁsm ’ )

.

2 ‘ - Q;
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Administration of Government - o

Reasons for government . | 7 8.

Political structyre (government) ’ .-
City |, , - Ward ’ -
Cozmty (or province) - Parish v
State — Prefecture *
- Region Zone -5 -
. County Territory : N
b etes.. = ° ete.

-% -
United Nations—idea of world governiaent . J.H.

Kinds of government
. Anarchy o _ .-
‘ Monarchy ’ ’ ‘-
~ Aristocracy _ - .
Theocracy : o
Democracy ‘
Socialism - . ) P
. Communism . ( '
. Dictatorship
Facism,
+ Military coup

One man-one vote : ) 5 8 10-
Representative democracy ’
Political parties ) .
Elections - : . ., : ,
.. Poljtical convéntions _ oL - £ S
.. Local/natiohal polihcs - L . '
" Major parties - _ , ’ 8. 10
Republicans . . ? %
‘Democrats
Splinter groups . .
Third -party - ' - : PERA :
Dark horse ¢ 7/ . ‘ . ‘

- 7’

. * Executive branch . A .
. . Judicial branch' o - :
Legislativc branch R . 8, 10
% Senators ' - . _ A

- ‘Congressmen (representatwes) -




Congress

Parliament ) o o - 8,10
Cabinet ' ' '
Government systems in othér parts df the world . H.S.

A

Governo,r : . ) ] ’ : .o g
“Stater offfcidls : / ) : ', ’

/

Mayor ) . ik . _

. Clt}' Manager' o r “ T, - 3, 8
City Council - ‘ - -
Publ?cweliare ’ L \-' . T ' .

> Public Health Department Y ! o
‘Restayrant sta.ndards _ ‘ N b 4
Cfty/cmmrj Health Boards . '.f" Lo e ¢
Hospital hoards. STt e e ey
Weter supply contrdl T . " . " :

L |

LoD '
R U . . ! >
‘Ttust = ’ . " .
+~ Lr edlbly& o ¢ , "+ H.S.
Responsweness ) .
Acccptance of responsibility : . ’ .

—

Local, state, and national 1nterrela.t10nsh1ps H.S.
Federal versus state's rights . 8, 10

The Individual and the Political System _ ?

Our rights as citizens

The Four Freedoms

Academic freedom -

Bill of Rights . J.H.
Civil rights— .

Declaration of Independence T

Magnpa Charta__ '

Symbols of freedom
Statue of Liberty . ' .
Liberty Bell . 3-5
Flyg ’ :
* Civil defcase - .
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Citizenship
Our réspansibilities to our:,
Country
Family
Church . A
School
Clubs and organizations
etc. ' .

Civig responsibility
_Rules governing respect for the flag

gha.nginz the Government

‘7 Constitutionzl amendments

Making laws

Revolutions
French
United States
Industrial
ete, .

Characteristics of revolutions

Governments throughout History

City-states of ancient world
Mecdieval feudal System
etc.

HUMANIZ‘JTION ek

Friendship .-
Sharing

Cooperating ,

Making others feel good

Sense of community spirit

. Concern for those we do not personally know

Sympathy
Empathy
Concern for the hand1capped/unformnate/poor/
orphancd/strangers, ete. .
28

53
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Hunger/starvation - -
Of the individual . ) . P
. Society's reeponsibmty - HS
Attitudes Towards those on relief 2
Agencies d&ling with -
Worldwide starvation <
Social work '
Foreign aid B-’ S.
Attitudes bowaz:d homicide/genocide” H.S.
. Education and utilization of the handicapped *. H.S.
i !
- . “ 1Y
k3 N : ’ N -
-
N - -
- . - ‘-
A}
‘ ¥
- ¥ , ) \
N - 5 9 M - * / ’
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Math application: -
s $eometric structure of the commiunity ~J.H.-HS. -]
N . Map reading and measurement of community 3-8 T
Wholesalmg and retailing ’ i-5
Following the stock market reports for a
R particular stock 7 H.S,

Letter writing
Report writing - .
Verbal communication skills: :
Verbal reports
Choral reading *
Debate v
Demonstrations
Panel distussions ¢ .
Interviews ' ] .
Introductions : - 3-12
Télephone etiquette ~
Group work skills . , )
Determining tdsks . c R
Assigning-duties
Note taking
‘. ete. ' -
Holding group discussions ,
Arriving at tonsensus _ B
Abi]it;' ta learn and follow rules ‘

L
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;:[AN IN HIS PHY'SICAL ENVIRONMENT R .

‘o \GENERAL CONSH)ERATIONS ' : .

Maps B .. i ;
Profile - )
Topographical - ) ) _ .
. Relief . ) .
® Contour -
" Map skills

Demographzc (population conoentra.txons
Mineral sxirveys (seismographic charts)
# Medical statistics (infant mortality, average life
span, etc.)
Neighborhood map )
Globe as earth model : 4 =
Problem of environment versus heredxty 3 - N - - o
‘e MAN'S EXPANDH\'G HORIZONS ) .

Kindergarten: : - S
Self and manipulation of the immediate ' 3
— —_— environment .-
.. Names for things in envu'onment T
. . ' Building blocks , (
. Dress-up/role playing -
People in my environment )

The Home as: an Introduction to his Physical Environment -

R , Aesthetic aspects -

Pragmatlc, utilitarian features - . 1-2 )

P Unpleasant aspects T ;
’O - .
~ .




. Architecturevithout professional architects:
. . _ Cay8s (Palaeolithic caveman)
Tents -
" Subterranean (e.g., North Africa: Matmata,
Gharian, Ghadames) .
Eskimo igloo T
Mongolian yurt
Amerindian solutions (e.g., Tepee, Wigwam
" ‘Longhouse, Hogan, Pueblo-"apartment"—-
Taos) ) ]
Log cabin
- Houseboats (Hong Kong s Aberdeen orSausa.hto)
Lake dwellings ~
ete,

.

“ Architects and their work
’ Contractors

Bmlde materials
Wood
Stone ‘
Brick - .
Glass .
Steel .
Concrete and concrete block
Plaster® | .
Plastic and foam ’ o -
Grass : .~ . ‘
~ Mud L
. Animal skins -0
Sticks . ‘ . -
ete.

Y

The Commumty as an Introductién to his Physical Environment

Namral Commumnes
Pleasing elements i
Unpleasant aspects - . ‘
y Features that support survival .
* Destructive features

1-2

1-2

i 1-'_2
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Architectural styles of historic periodé:
Neolithic . —_
Mesopotamian -

Greek . P E
Roman » : Cah
Early Christian - {
Byzantine T
Early Middle Ages —
Romanesque . :
Gothic —
Renaissance :
Baroque ,
Rococo .
. 19th century styles .
20th century styles/contemporary architecture’
Chinese -
Jdapanese : - .
Indian
Southeast Asian . —
Islamic . e -
Pre-Columbian )
African
Oceadic
Early American

The shaped environment . —
Public parkg -
Disneyland . )
Reston/Columbia-type planned communities .
Monasteries ° | . ]
Prisons i ]
Homes for the aged/nursing homes

> Condominiums - .
Trailer parks
Shopping centers
College campuses ' .
ete, 'Y L —— e

[AY




Further Expansion of Man's Physical Environment

~7 To ever-larger units: - . ..
_ Nelghborhood-commmztv
- : City _
State . : .
- .Region ’ :
Country (nauonahsm)
Hemsphere
+ World
. -7 Universe
’ Concept of equality a.nd brotherhood of all men

° SPATIAL-TEMPORAL ORIENTATION

Sense of Space

Sense of geogra’tphy (3)
Personal space orientation
‘Sense of direction: north/east/ south/west
“Vhy have most people in history oriented
. themselves to four d1rect10ns‘>
Right-Teft
In-out )
.Through ' -
Up-down
Away
Far—near

Measuring our world and its objects
, Length
Area . )
. _Cubic measurement
Weight
.Commercial products (e.g., wood= cord;
’ o . paper = ream, quire; etc.)

= Temperature . N
« . . . Electricity )
: . Time "
' ) Seconds Months
: s . Minutes Years L
Hours Decades
. ' ~ _Days . Centuries
i : ) W)eeks ’ Millennia
Calendar

- ~ %.‘

kN
. 59
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Quantitative relationships
-~ Large-small o
“Big-litile ] .
Half-whole™ — .
Part
‘Compar'isons ‘ oo

How far is infinity?

Sense of Tine ‘ .

LY 4

Timeé sense
Measuring time (clocks/watches)
Time zones
Psychological time
. Sense of history
Past/present/future orientation (today/tomorrow/
resterday/now/then/later)
Calenddr (Gregorian/Julian/BC/AD)
Sequential activities or events -
Sense of chrgnology and contemporaneous events

NATURAL PHENOMENA '

The €ontour of the Universe

Heavenly bodies
Solar system

Sun

Moon

Planets
Earth
Jup_zter -
Mars ,
Mercury

* Neptune

Pluto
Saturn.

i ’ . Uranus

Venus

HO S.

e
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Asteroids .

Meteors p

"Comets ' ) . g
Stars . . 58 '
Constellations
Milky Way
Northern Lights : P .
Galaxies .

Land masses . i}

Age of the earth .. .

Weight of the earth »

Internal composition of the earth N

Distance of earth from - 4-6
Sun -

: Moon

/ Other planets . :

/- Movements of the earth ’ .
. Eclipse : 1 .
. I ‘ Pole . ) : )
- D . Rotation on axis .-
/ . , s -
J LT Around sun i .
L Within galaxy : -

North Pole / R ) o
. " South-Pole ’

. X THe earth's zones:
Arctic circle !
Antarctic circle /
tl I Equator
" Tropic of Cancer
Tropic of Capricorn, h . 5
Longitude - 2 T
. Latitude . . : .
“ N o ' Meridian
' - International date line

X Y

w»

Continents
North America ' : . .
: . South America “a T

. . B o Eurppe . . . .
Asia - . .5
Africa
Antarctica
Australia

2




T ) Hemisphere (Eastern/Western)
Continent ) -
Island
. Peninsula /
) Isthmus ’ :
ete, . . \
) Jungle
*  Desert -
Rain forest = - .
Plains )
Grasslands v Wi
Savannah :
. Highlands
Plateau
Mountains
Tundra
Swamp N c
Tidelands .
Coastal region
ete.

Kinds of soil ‘ ‘ .
Clay ’ .
- . . . Humus ’

Loam
- .-' ¢ . 'Loess * . \‘ ) 6
- ) Sand .
) Silt

Earthquake
& . - Fault . ' ]
.o . San Andreas Fault ' : 3 -
. Seismograph ) .
o Landslide/avalanche

Affecting changes in the earth's surface
. Wind | :
' . Water . -
Weather . 3
Volcano .
- : Earthquake .

P T

4y
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(o
h
T

. Water Masses - - : .
¢ . 5 Ocean : -
) Sea
' Lake - _
. . ‘River -
_« ~ Bays/gulfs/inlets/lagoons . -
Sound : ’ :
Straits/channels "
Cape 3
Inland waterway ’
Canal : ’ . ) -
Waterfall : . .
: Tides/tidelands . .
T ' ' Currents
' Glaciers
¢ Icebergs ' ' - p
Geyser .

a e

v o - Oceanography . ' 3-6

Weather-climate

The four seasons oo
: Climate zones, . J
.« *  Climate cycles ) . \ -

- . Melting of the polar ice cap _ ,
“Temperature . 3
Centigrade/ Fahrenheit ' Do
Weather/meteorology . /
Weather forecasting - k
-Cloud formations . . -

-+, Rain. '
Snow
Sleet -

N HEL e ey
. " v Fog ) ¢ ) ] . ‘_..4"""
p _Humidity . : ] » - .
. Dew . T . 7%D = 3

' . " Frost o _ ',Q”'
Rainbow ' ’ 3. o
: .~ Weathervane ' '

\ . Bargmeter 3
Rain gauge , . : . Ao, .
* Thermometer ' : '




- .3
Hurricane .
Typhoon T . .
Tornado ] - .ot
‘ Monsoon . : A
¢ . V/hirlwjnd o ot .
* Natural Resources _ N )
. -coal - . | o]
T Pumber- .’ et
. /oﬂ/petroleum ‘ 35 :
" Quarried stone 5 ., 7?
. Natural gas ' P
, . Rubber A
Chemjcals . . e
\- S Chemical elements (10:)) " -
Periodic table of the elements t
‘Minerals and rocks . . 3-5 ’
+Gemstones | _ 3-5
Metals . , 4-6 .
Soﬂ Xv . - ..
_ - Water .o K-2 ,
Tt . Air . ¢ . - . ’ 1
" Conservation.of natural resources T . K-2
o' Tempology . - K T
et , Industrial Revelution ' .. #F8 -
" — _-Mining and harvesting the resources (e. g., Iumbermg ) L]
‘ P .. and drilling for oil)® . 3,59 L
o ., Technological level of inhabitants determines which . .
' : -'; natural resources and elements are put to what use 5 .
’, N ‘
Problem- The U.S., with 6 percent of the wor}d'
populatml}, uses nearIy 60 percent of the world's
resources . . . _ 8 .
- - . s 7
.. .' S .
. ‘:. »° '-‘:_ + g ) ~ v
. = : 69 IR N
L . - .64
- . -.5“" 4 , :r
' - Y,
. . . g L




. y e o )
/ Natural Lﬂ:J.s/thsiés : ' - .
/- (Basic preparatipn bégins in kindergarten) 3

. -,

/' - Matter
e . . _ Energy _
© . L. e Motion and force <,
' -° - Mechanics L .

- Light . .
- . " Sound ) ' ‘H.S.

.. Electricity ‘ : -
- * Electronics .
Magnetism - J
) . Magnetic field . ' 3
s Radiation .
. Atomic physics ‘

Properties of matter
Density \2
| E Ductility
. . Elasticity - . ‘
’ "/ Gravity - ‘ r

) Hardness
) Inertia . /
/

Malleability -

" Mass : / .
o ) Porosity /. .4
. { / Spricg -
o\ ) ) Tenacity .
- , ' " . Viscosity

Weight .-

»?

~ H.S.

B . SR ‘
Man's Biological Neighbors ‘ ; .
General - N
Interdepen ;
3-7 - 1
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Conditions of life
- Air -
Water
Heat
Lignt
, Sun
Nutrition -
d Adaptation .
Aselimatization
Growth/maturation
Reproduction T,
Death
- Inorganic/organic ' T
Evolution L
Evidentes of changes in living things
Theoriés of evolution

Darwin
Fossils

Animals _
Animal kingdom (biological classification
system):
' Jellyfish -
Earthworm , -

. Starfish 4 ' -
. Snail Co
Molluses (clam, mussel, scallop)
Octgpus _ ©L
Crustaceans {shrimp, lobstet)
Arachnoids (spider) -
Inséets
Fish . .
Amphibidns (salamander, frog)

{

-+ Reptiles '(alligator, crocodile, turtle, -

snake)
Birds .
Mammals

\H.S. _ :




L

Animals that live on both land and wa.ter ( 7 -

’

1
Useful animals

Beasts of burden -

Animals that fight pests (birds/some
insects/other animals)

. Animals helpful to plants (polhnauon/

seed carrying) ‘4

Animals useful for their prodicts
(clothing/leather/fur/silk)

As food ’

Industrial ‘products (wax/bristles/
feathers/glue/ivory/oil/perfumes)

Other uses (St. Bernard/police dog/guinea
pig/seeing eye dog/homing pigeon)

Alligator

Crocodile

Beaver . .
Frog/toad

Seal /
Snail .
Hippopotamus
“Turtle

Walrus

Salamander .

How animals move about

Legs . ) : r

Fins and ﬂappers ’
. Crawl (legless: snakes, worms)
,Glide (flying squirrel)
Fly (birds, bats)

How daimals probect themselves
Speed
Thick hide/armor T
Ho ‘ .
Protective coloration
Claws
Climbing .
° Teeth | -
Chemicals (skunk/tarantula) )
Playing dead or injured (beetle/turtledovey

-

AY -

g ™
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. Taxidermy . \
Animals as symbols
. . : Donkey = Democrats . )
— —— ——Elephant = Republicans - .
Eagle = USA
Dove = peace
ete. |

lants
. ) Plant kingdom (biological classification _
: system) .
" Thallophytes
Algae
P Fungi
Bryephytes ¢
.. Liverworts
Mosses
Pteridophytes (ferns)
v_\ Spermatophytes
. . Gymnosperms {evergreens)
Angiosperms (flowing plants)
Monocotyledons (grasses,
lillies, ete.) :
Dicotyledons (deciduous trees,
vegetables, frmts, cacti,
etc.)_

S r—— - e -

Weeds _
From tree to lumber
Luthgar Btirbank

George Washington Carver
s~ Gregor Mendel

Y

H.S.




TAMING THE ENVIRONMENT

General ‘ ‘ - .

Domestication of enimals
' Controlling fire !
. ) Herding flocks

Develppment of agriculture

Building sheltérs *

Tanning leather/hides for clothing and tents’ .
Using fur for clothing and blankets 4

» Weaving (loom) . .

Pottery (potter's wheel).

- Irrigation
Hurricane warning systems
Seeding of clcuds
Rain dance
Offering~sacrifices

Weather forecasting
Weather control

Contrgl of environment temperature allows man to
_keep his body temperature within normal ran.,e
without sindo loss of bqdy energy; therefore, more
productive work caq,he achieved,. and at greater
comfiort [

(U.S. is only co;mtry that tries to keep people
at 720F wmterf and summer.) T

Dxﬂerent styles of arch1tecture to cope with different
Climates :
Transportation systems

etc.

Radar .
. Radio -
_ Telescopes .
. - Microscopes )
- * ° Magnifying glass <
: Laser/mas,ex:, . ' .
' etc..

Availability of land ~ — —

. =t

4-6".




Primal Industries

.

Agriculture/farming

Gardening
‘Vegetables .= ]
. Fruits ~
© Nuts
Raw foods ’
Cooked foods - .
.Home gardenmg
Grains
«Corn (majze)
Wheat (flour, bread) -
Qats -
Rice -

(seeds/care/harvesting) *N

Domestication of amimals
Meat/poultry
. Dau'y ‘products

cycle

Irrigation ° -

_Contour farmmg/stmp pla.ntmg
>rop rotation

- New "miracle" grams

Chemical fertilizers (before 1920, all
"Americans used "night soil” as fertlhzer)

Deliberate hybridization '

Selective breeding A

Herding/grazing (shepherds/cowboys

Mechanized farming (e.g., transition from
sickle-sythe/MeCormiek's reaper/
threshing machme/combmeg

Land reform- (6-7) Y
Collective farming ’
Migrant laborers

Share cropper

Tenant farmer P




Boomerang R

Othe\kinds of agnwlture
Bﬁekeepmg \ )
farming
Vegetable gardenmg/trﬂck farming
Fruit gardemng -
Hydropoiics,.._
- Nursery
Ranck
Vineyards

- -

Farm Bureau/Grange

How science helps agri
(Agricultural Experimgnt Stations, etc.)

How the government heJps agriculture
(Department of Agricylture/County
_Extension Agent/subsidies,, etc. )

Huntmg and -frapping ! N

]

“ Bow and arrow
Biowgun ' .
Guns——hlstory and d051gn of fircarms

. ~ Traps/snares

Hides/furs (fur traders) .,
Hunting laws/hunting licenses/game limits
Restrictions on ownershxp of guns

Fishing . . .
Ks an industry »
s a sport (including deep sea fishing)
. As a means of livélihood -

Food from the sea/farming the sea

Seaweed ‘ -

Lines and hooks .
Nets
Bait

AN

4-6
. 8, 11,
h
7
7,
4
6
i
|
6 / _




Motivati‘o‘ns for travel

xtensiveness of wortd.—travel as far back as the

P -

7 ‘ Neolithlc perlod _ T (.f\

: _ ) % ‘.
~ Tools g ) - e .
v . . Paols as a means of manipulatmg the environment :
Man the toolmaker - . i .
_ Advantage of opposing thumb ‘
- Tools | K-12 -
P Machines
Simple
Complex - ~ - k-12
Sources of Energy ’ ) i
.Conyersion of natural resotireces into energy
Fossil fuels ) .
Water/hydroelectric power o
Dams ) I °
: Atomic energy T T — '
w ht . . ” = - ) ‘ m—— H. s.
‘ T1es T : . — P
Wind . .
Generators (2250 e ot ettt et it
Steam engine - - L
- L : -
* Man-Made (Processed) Products — ’ . _
— (Changed signilicantly imstrueture). ' L
Glass ) .ot
Paper e 4-6
Plastics {synthetic materlals)
Transporiation (of People and Materials) T
R Invention of the wheel :'-I' IR . 7




By foot . :
As a means of travel . :
Hiking . = - o -
Inca runners "
Sed'an chair/rickshaw
y animal, e.g., .
Horse (horseba.ck/saddle/buggy, charlot/wagon/
pony expregl/stagecoach/covered wagon) .
Oxeg, - '
Dogsled i . L
“Camel (caravan) <

Elephant _N
Llama i .

ete. !
Swimming
Boats/ships (barges/tis/ rafts/ freighters/passenger
¢ ships/canoes/rowboats/sailboats/motorboats/
" outrigger/hydrofoil/submarine) _
Bicycles/motorcycles . ’ ) ]
_ Automobiles . ' ‘N .
Private cars . : : )
Defensive driving .

Truck (truck routes

Tractor

- Trains/streetcars/ subways/ monorail (AMTR
Airplanes/helicopters/gliders .

Balloons/dirigibles ’ .
Rockets/space travel
.. ~
Computing miles, per gallon
Cost of maintenance, fuel, tolls, ete. of ° \
a trip

Millions of passenger miles by method of travel

Miles of highway

Miles of railway track

Number of airports

Flights per day/year .

Percentage of people who ﬂy\ - )

. Who fly once a year . ' .. .
Who fly twice a year A . , I
ete. ’ )




Id
Number of people who own cars
Average life of vehicles
Average number of mi'es driven per year
N Cost
\ Cost per mile
. ete. - . : -
Future travel possibilities
-Vacuum tube trains » ¢
e SST ,
' Computer-controlled ;tra.fﬁc
etc. .
Truck driver N
Bus driver .

Filling station attendant
‘Garage mechanic
. Pilot:

Stewardess

Ground crew

etc. ) .

'leferent kinds of engmes
Combustion engine na :

« Wankel . ’ '

Electric
Gas turbine
Steam
Turbo-prop ‘
ete.

Tickets
One-way
Round trip
Reduced fare

1+ Reservations .

"Smndby"

_Air streams
Flight plans

SRR | FITIRes

5-7




Highways
Rivers
Bridges
- Drawbridges
Suspension bridges
Ropé bridges -7
. ] ete. .
- Camals
Tunnels ‘
Seaports/harbors
- Airports
. Train stations
.Bus depots
Airmail
Air freight
\ Railway express

Burden carrying
Weight moving (bulldozers/cranes)
Warehousing and storage

) - Longshorerr{en

N : Ladders

) . -Stairs ~

TT— Elevators
< Escalators—- -

Lighthouse
.Buoy

Wheelcilair v
Crutches

Wheelbarrow
Luggage
" Parachute

>

Skyja{cking .o

Y

3-5

3-5

3-5




"Environmental barriers to travel : ' . .
Ocean L e
Mountains : o . ‘-
Desert . s - o-6
. Berlin Wall © . N\ ‘ o
ete, - . . . .

Prehistoric trade routes (e.g., amber route) - 7
- Age of Exploration routes 5

. “Travel C s
¢ Travel agencies ]
. - Group tours versus individual travel oL . .
Passports/visas . H.S.
Customs/customs inspection
International health requirements

A L)
N R

Present-day trade routes 6
Time zones and man's physical clock 5-6

Use of atlas and road map . .
' Latitude . ¥ . 3-6
Longitude

Famous travelers CoL )
Marco Polo
Wright brothers
Admiral Perry - )
ete. . . . B
FAA as a regulating force -
' Problem of public transportation systems
Mail/postal system ‘ 5-6
Transporiation versus communication . J.H,

' Community*s dependence upon transportation
Industry's dependenée upon transportation . -

» Influence -of the automobile'on'changes in our landscape B ]
Rolc of the railroad in the development of America : s

Forblddmg cats in cerfain areas of citics- = 3-6 .

Growth and decline of different systems over time

- ‘. ’ (eog.’ l'a‘llwayS) s S .- 8’ 12
- v O ~ . W

- \ v . L . -




Interactions between transportation method and other
- aspeets:of society:
(1) Cars-highways-personal mobility-suburbs
-escape of

young from

family
control
" . (2) Trains-train stations-cities-factories

Moving (world becomes more mobile éyery year)

Immigration

Emigration .

Space’ travel .

- . Artificial satellites
" Way-stations in space

Problems of space flight
Spacecraft .

\) First trip to the moon
Reaching the planets and stars

Natural Disasters

Protiection from the elements

. Storms/tornadoes/hurricanes, etc.
Volcanoes .
Earthquakes
‘Floods
Fire
Glaciers
Icebergs
ete. . . % ‘

Insurange (J.H.) - T~
Building codes: ’ :
Fire laws
Ddms
National weather warning system
Fire towers
" Forest Rangers )
-E.aﬁtgu\akyaon.es . .
Q Tornadd zones ST T
" Hurricane/typhoon zones
Live (active) (extinct) volcanoés
. : A

. , 5% i

77 O A
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®
\J

\

N Clean water bﬂ;;pl} : . _ 35 8
. 3 Y

Non—namml (manomade) dlsasters
- War - ) .. . ot . :
i Air p'olluﬁon i ’ ’ ..
-Water pollution . . . ’ e
Strip mipifig _ .o B-6 "7 3
Deforgtation | ' , Cov .
Erc,s‘fon caused by improper land use e :
?}e. . | :'~' ’ .:'};é_' .
Emergency procedures . - ’ :
" .7 Martal law : R
.’ - Disaster relief (Red Cross) . 8 ) ) :
. Problems society must deal with after a disaster ) - . SO

’

/ ) .
SURVIVAL OF THE UNIVERSE: ECOLOGY - ’ " . (:

. The web of life (Interdependence/balance) i
Destruction of our natural environment ‘ e
Preservation of our natural enVn;ionment (Is it too late?) ( .
Depletion of resources - : , : \
" Exhaustion of known reserves of nonrenewable & - = .
natural resources (e.g., silver: 13 years; . ) v
gold: 9 years; copper: 21 years; . '
. tin: 15 years--source, -The. Limits to
. ¥ Growth, pp. 56-59)
Extinction of a of animals, birds (greatly speec‘cd up in .-
our -time) ‘ .
*._ ., - Problem of pesticidés ' T,
" Land use and revitalization . k- A
" [} - .. L . _
New ."miracle! gr; . " Emphasis . -

5 Clean air, supp > o . T . o
*. Noise pollution ——\ , .

" Fuel shortage - ‘ ' } -] .. C
Shortage of electric.power in 1arge cities . :

Industriai pollutien : o | .

Overpopulation . . I

.Recycling of materials (noy 1ode<rradabre &atcrxals/ ~ . . _
recycling paper, bottles, ‘aus) » g .

Recycling of energy. ' , o j . o

Mining/strip mining "~ ool o . .

Deforestatlon . . { . : .

” Wildlife eonscrvation - ' . : ' [P

“ete. ) R .




' e ‘ . _
. e,
L 1 : ] ’ b ..’.-” )
* Gypsy moth destruction ° . e
Dutch elm d:seasc N ..

Examples of ecting his environment . . . =
3, 5, 8
.- Examples of £ s

S

ot 7 \S‘tudles of creation - S . s
Studles leading to. .the concept of unity, the oneness -
o " of all creation ’ , .
' « . Mau seen as séparate fram o,ther creatures or as : .
Coe an intégral part? . . L
: \\ﬁ;mre as.a sRurce ‘of strvival ' e J/)H LS
. - ture as a destructive force - . e
.Y . Nature as ah incentive $0 man's exploranve anvd R S i :
: i creative activity - . )
Dange¥s that threaten th'”?hyszcal edvu'onn'scnt and .

. aw's survwall " .

. . e
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MAN g\’T WORK.

.

THE BUSINESS WORLD

JObS\ u
At home
,In school I

1 ity ‘
~ - n community . J

Work your parents do

, Work as a means of providing sustinance of life,
creature comforts, and'personal satisfaction
« Tied in with economic system/monetary

Applying for'a job
By.letter~ <.

.

athemahcs . R
Adding/ subtracting/ mthplymg/ d1v1ding/

/. . frachons/percentages ’

: Multipligation fables ' -

. . . Programming systems

e system

. ) . / . Thus work, by giving Man the Mdiumi of

i : / A exchange, provides him with the basic

. necessities of life: + ~ - -

R 4 . Food
. ° " - " - . Shelter. :

-~ . ', Clothing . .

L oc S - Leisure tigae activiies ~ .
~ ' Wark. (Physics de&'ﬁon)’ - . :

,'.' : . " In person e .
S . InterViewing for a L job .

. . »P,art-}:lme employment, , - .o -
' g Busmess structure / - R
'.5 . "Organizational chart, ‘ . .

S 4) Jobdegeripion L LI i

.l T Abacust .. . . )
Adding machma e .
- \
, Computer . = @




T

"l
Use of arithmetic in mahmg a hvmg . - L
Bookkeeptng . . .- .
Accounting - ‘ / ) ..
Making change - . _
Banks/banking : -
Charge‘accqunts,* instaument Buying - .
- Insurance rates ‘' - % . . ) .
'Interest rates L e TN ¢
Buying on sale or at discount -
Budgeting . . . " H.S.
Telling time {1-3) . - = '
Weights ‘animeasures - - . .
Figuring distdnces on maps (5-6) s
* " Poll and public opinien taking - -
Statistics for projection . . ,
Testing .
Vital statistics .. 2 . .. 1
ete. . *

e e kAl

A S

L4
.

_Math application: : ] <
-~ o« Various occupations employing a : :
. mathematical background:
T« ‘. . : . Archxtect/draftsman/carpenter,
' ‘ cook/waitress”
S Computers and how they work for man Hs -
S Business work X . SE
+ Inyenfory
: Stocks and bouds - o .
. Insurance }
- " Machineuse . o ‘

Techfiology (5-6)

. Automation -
Invenitions (major mvenhons) {3~ 6)
Factories

.« ' 777 Iodustrial Revolution (8, 10, 11)
Ve _ Production line . .

Standardized _pagts : - - 8-12
Divis{on of labor . ’ :

A Pmce‘svork\ ‘ .« : ) v

Factory workers

Manageys ' : 5 ‘

S Wages and salaries . Hi -
O Labor relations”

¥

»
»

PR -




X

-Introductions (3-4)

Labor law -
Labor unions ‘
Strikes : ..
Wage demands -
Tmprovement of mr}d conditions

. Warehouses

Expense accounts . .

Quality control ) -
Primary indus

Secohdary indus

Service industry -
Extractive industry

Monbpoly ;
Competition

BiH ¢f Sale -

Bill of Lading
Receipt

Trading stamps
Unemploymrent, rate

Writing 2 business letter
Typing
Biographies of leaders in industry = -

Profeséic‘mal jdrgon (spéciqlized scientific,

toshnical vocabularies)
Retirement plan , .
Fringe benefits : - .

Social security

Manual skills/manual dexterity
Apprenticing

Math to be used for jobs
Interviewing ' . -
Planmning skills”
Problem-solving (K-12)

Group work skills (K-12) - ‘.

[ ”
- -

-

8-12

11~-12

H. &

H.S.

a

O




~
Major industries:

Agricultiré . _ . .
Architecture Co .
“ . Building construction
" Communication 4
Distribution of goods and servites . —
- Engineering "‘) . : _ .-
Entertainmegt ’
Fisheries .
' Food and food preservation
Forest products
’ Fur industry : 5, 8
Iron and steel
Manufacturing and processing
Metallurgy/metal processing
Mining
etroleum
Publishing
\ Quarryiog
Service industries
torage o .
ransportation

W5,

.

Simple machines .
Wheel . . 4-6'
. Levers . .

Man as a toolmaker 7

~

Changes in economic life'L

Agricultural-handicraft society)shifts to urban- 7
factory-manufacturing socie
The "robber barons" in America’s~deve16ph1ent' 8, 1T
Vocations/Professions
" Policeman Merchant . :
Fireman ° -- * Lawyer <
Mailman Artist R H.S
Doctor - Musician - . - ‘ d. h
Nurse ° Author _ . In-depth .
Teacher ete. -

Librarian

.
A

U e




Voeations in: - . .. \ ' }
‘ The arts : . . ) .
N ‘Business ° . T N
Communications
Education )
Engineering R .
Government : \ .. .
Health/medicine 2 . o oL, .
Imiustry 4 \ "H. S.' £
. Labor . L - -
.Mathematics f ¢ -
Religion : : . '~
Sciences ’
. Services . i “
Transportation

Vocational Trainidy - : . . H.S,

Vocational Counseghg . H.S. )

Occupational Qutlook Handbook (Bureau of Libor ‘ -,
Statistics, U.S.” Department of Labor, 1970-1971)

Vocations and professions available . :
- . Professional apd related occupations
. ' . Managerial occupations .
.Clerical and relatéd occupations ~ - '
Sales occupations - ' ) :
- Service occupations . | - e RN e
d Skilled and other manual occupations '
. Major industries and their occupatlons o . .o
- . : Agriculture
. " Mining ‘ '.-< -
Construction -
Manufacturing
.Transportation, coprfhunication,
& 4 and public utilities ) '.
H . Wholesale and retail\trade , '
. Fi};zmce, insyrance, ‘and real estate
; Service and mlscellaneous
s ah , * “Government - - e
; Marinc eco- syste__ms managemcht

P 5 , .

‘
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Qther Vocations i . : 3 < .

® h15 world model
Community services ' C - .
Fireman z / -
Police ] .
- Mailman roo
Store keeper , . “\ ,
Repairma.n . .
. - Dry cleaner . _ ;
" - . Health services o L2530 7
Social workers '
" Teachers
Milkman .
. Mayor .
Physical environment
Scienust—-as recorder of namral phenomena
Farmer
Ecologist
Veterinarian

Creator/ explorer
Scientist--as. discoverer (H.S. --specific
: scientes) .
: Artists (in all the arts) - Tl
Inventor . ; . . — .
_ Astronaut ) )
Explorers (Are there- st111 any around?) :

Confliet
Warrior
_ Soldier
Sailor . i
R ete. '
/l? : Lawyer Sl B4 ]
¥ Judge . .
Y Diplomats | : 7 : .
God(s) . .
Priest/minister/rabbi : .
Nun/monk _ ;
Missionaty

= 1)




Choosing a vocation
Your qualifications

Your abilities

Your interests. ’ ¥

Career opportunities _
Jobs with a future ‘H.S.
Chances for advancement e

- Probable salary expectations
Where fo find information about jobs
- . Exploratory job experiences
Professional organizations

" Training for a vocation - ;_
‘ Professional schools .

. Adult education. - T B nE L
On-the-job training - o2 X
Apprenticeship - T .

WORK PROVIDES FOOD

Physical need for food - .
. Nutrition and physical development
Nutrition and mental activity .
Psychological need for food ‘
Desire for certain foods
Different tastes of foods (sweet, sour, splcy,
bland, etc.) (K ) (K-3)
Nutrition ]
Food value
Vitamins . .
Minerals . )
Calories . ' . J.H.

-Proteins, fats, carbohydrates
éte.

e

" J.H.

Good eating habits . .
Body structure as influenced by nutrition
Diseases caused by poor nuttition
Careers in nutrition

S S
¢ m @




™\

Watez:_ as food . -
Drinks/beverages
Milk
dJuices
Alcoholic beverages i
etc. ' ..

Farming (see Man in His Physical Environment)
Farming as a means of survival :
Small heterogeneous farms
Specialized farms
YAgribusiness"

Farm machinery business
Produce processors

Food industry
Granaries/storehouses N
Milling/refining

- fiP‘,"“_mg': .

> . Préserving processes (drying/bottling/canning/
refrigeration/freezing)
The process of decay (and its purpose) -
. Preservatives and additives in food

Meat packing industry
Marketing foodstuifs (farm-to-market process)
Wholesalers ' ,

" Retail grocers \
Supermarkets * .

Caireers in food industry

® WORK PROVIDES SHELTER

Need for protection from
Elements/climate
Animals
Other humans

J.H.

12

- J.H.

H.S.
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Carpenters
Bricklayers/masons
Plumbers
Electricians
Construction workers
Architects

- Draftsmen

Interior designers
House painters/paper hangers

Furniture designers , -

étc. . [Y
Local craftsmen '

Local furniture stores
ete.

Service/utilities connected with providing a house:

Insulation

Strength/structural support
Waterproofing

Drinking water/hot water (plumbmg)
Toilets/drains (plumbing)
Electrlcxty/hghtmg .
Windows/storm windows

Doors

Heating . -
Circulation of-air/air conditioning
Appliances (and their répair)

Gas

Stoves

Refrigerator

Washing machine/dryer

Garbage removal

Furniture ' Q‘
Carpeting/floor tiles : :
¢ etec.

Janitor

* Doorman \
Conciergé
Chambermaid

Building tools -, '

88
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Architectural forms
: Arch
Column
" Post and lintel :
Vault
Dome H.S.
Gable . .
Steeple '
ete. ,
-« * .

WORK PRQVIDES CLOTHING -

- Purposes of clothing L3
‘ Protect from cold/sun/heat (desert) K
People who survive cold without clothing - K

’ Modesty - ~ J.

Color and style d.

Symbol of status J

. Public conformity H

Shearing sheep/carding wool/spinning/weaving (loom) 4-

/

_ Dyeing cloth
Tie dye _
- Batik - '
Ikat/Chinc 4-6
History of dyes
Sources of various dyes

Making own elothes -
Tailor-made clothing (made-to-measure) :
Tailor . J.H.-H.S.
Séamstress
" Commercial (factory-made/"boughten") ¢lothing.
‘(made-to-size/off-the-rack) (H.S.)

Hides X A 3
Fur ' ’ . ‘
Felt . - '
Cotton )

Wool L . 345, 8-
Linen '

Sllk . ..

Synthctlcs v . ’ ' ..

-

ete. : T . " . i
’

. Relative dlfrabmi:y and life of dlfferent fabmcs
3-5, 8
Texture

. .
) ‘s -

. 89




MAN AT PLAY.

[ GENERAL CONSIDERA TIGNS

¢« , - - . L3

- ) Why' do v we want to play, relax, be enbertained"
. Why do we need to play? . |
- Play for énjoyment - . I

) ' Release from pressure/ obligations . K-3 e
Competition/satisfaction o}',ego : ’ L
. Psychologicalneed - ~ - - - - -, . '
. T Change from routine of work : : ]

Function (even necessity) of dreams H.S.
Recreatxon as‘RE-creation H.S. '

Four-day work weeK (with increased amount of
+ leisure) . . b 12

Olympic games (ancient and modern) 5
Do-it-yourself projects . g - K-12
‘Developing personal interests )

Competmon in play as a cultural mdxcator . .
" (c.g., American Indian versus modern U.S.) H.S. v

PRI . Profitable use of leisure for the elderly ) H.S,

-

Math applications:-
v Use.of mathematxcs in sports
' e Runnmg . . -
" Climbing
Keeping Scores
Card games :
Hobbies . .
“rt 7™ Mathematics and art” - C -

K-12 -

® PASSIVE ACTIVITIES

_ Inactivity/rest . : ’ . :
. Ability to feel comfortable alone ., : . _ ) y

"Meditation/prayer

Rest days and hohdays’
Vacations
Conversation

Reading

Pqts

~ N

"H.S.

K-3
K=3.




Hobbies B . :
: ) . Stamp collecting |
' Model making (ships, airplanes, etc.)
~ Button collecting
insect collecting
Coin collecting
- Cooking
etc.
Spectator sports

® HUMOR
Things that are funny - .

1 Humor and social 'relations--jokes (ethnic,
religious) that are derisive -

Being able to laugh at self ‘ .
Political cartoons . ~
. Art Buchwald
"Catch 22 ,
Y oete. '
Cultural bas1s of humor . .

L

ENJOYING NATURE

Hiking ’
Jogging. \ .
Swimming . S L

* _Skiing . .

_Bicycling
"Gardening/horticulture

: / etc. )
. Nature study 1, . - .
46@ Herbarium s .
@bserw,ng animals - )

. 'I‘RRVE LING (see Man in His Physical Enwronment strand)

0
Picnics

" Short excursions _
. Vacation travel -
" Travel in other scctions of America
Travel to Europe )
~Trave1 to eXOth forclgn lands

]

- »

o R 91 '

J.H.
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. - .o, i
- .
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.o _‘BECREA’I}ON

Play ..
Iake believe |, .
Toys - . ' -
, Games |
Sports/athletics
As participant
. s . As spectator

Outdoor sports
Competitive sports -
Track and field
Team ball games i g
Individual competition
Individual sports -
Ice and snow sports ’ N
Water sports
Indoor sports ;
' Team games .
Individual sports
Personal combat

) THE ARTS--active involvement as observer/connmsseur
\ (see Man as Creator and Explorer strand)

Primary, secondary colors . K-1

Color wheel (and interrelationships) 1-3 = T i
. - Comedy-tragedy . H.S.

‘ Musical instruments - . . : W

' Percussion -

"Woodwinds . C
’ Strings .

- ete. A o
) - Painter o K-3 )

s Sculptbr b . —— . i

Conducto




General appreciation
) . Effect on culture . ' 7 :

R Professicnsintheafts ‘ HS)

e  LEISURE INSTITUTIONS IN THE COMMUNITY

s

. Museums . K-12
- Circuses/circus performers K-6

Amusement parks e - ' )




MAN' AS CREATOR AND EXPLORER

ExpLoamc; THE ARTS -

Early man's innate need to decorate purgly utﬂitarian
objects

Probable magical-religious purposes of .
_Palaeolithic art » '

Emotional-expressive potepwt forms
[4 L 4

Art as: . A ’
Communiw/a"tion . o
Experience
Play .
Therapy
Documentary kistory (= primary resource

material) .
Development of the total man
Vocation/profession . v
. ete. ) -

Art forms (Fine Arts)
' Visual arts .
Drawing ) -
Printmahng/graphic arts : .
Painting
Sculpture
Architecture
" Crafts
Photography/film making
Performing arts ’ *
Theater/drama ‘
Opera_
Dance
Instrumental musie te
Vocal music -

Poetry . R N

Literature

Applied arts
City planning
Interior design
Furniture design
Industrial design

Advertisin,, g design
Fashion design
Theater design

7-H' Sn

7-H.S.

H.S.

H.S.

PP T U SR T




-
z

-~ . Rests’

Structure of the arts
Al't 3
T Elements of design
. Line
Form (shape)
. - Color
e Texture
R Value (light/dark)
e
" Principles of design .

/Unity (barmony) : n
Stmilarity .
Repetition
Emphasis
Movement (dlrectmn)
Balance :
Contrast (variety)
Rhythm
Proportion

" Tension

- Transition

Music
- Organization ~a
Melody
Rhythm and meter
Harmony
Tone
Tempo

-

. Systems of order and organization ' .
{1 Form ¢
. Ternary d :
. Binary .
. Musical notations
N ) ) a’glefs .
o “Time values
Music elements
Beat . -
£ Meter f
e Half notes t
' Quarter notes '
Eighth nétes
Melodic rhythm
Rhythm pafterns ) ;’

95
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Melody .
Topal pacfems ,
High and low tonal patterss
Form -~ Co.
Like and unlike phrases
. Solo--chorus Btyle
" Sequence
Repeat sign ,
Understanding sounds

Ezq)ressive qualities of .music

\{3

. Expressing oneself through muéic

Listenisg-for mood -
Dynamics
Tempo

Ear training
‘Playing by ear -
Playing instruments
Sounds--near and far, (K-2)
Rhythm and melody games for

recapltulation of ,learmng

Musical forms
- Sonata

. Serenade

\‘

Symphony *
QOratorio - '
Folk music

—-National anthem

Ovérture ) ) T

_—
4
P
—
J.H. '
—— et
= [N
.
K-12
o v
[4
3
. ,
» -
‘e - .
‘o ¢
2,
. -
Jo Ho_ -Ho So E
¥
)
t
. -3
. s
4 4
[} ;




’

e e e e - b
; .

‘ Poetry

e

3

-7 Whistle-type i:istmn;gnts
. Reed-type instruments
. Eleétronic instruments
Famous musicians
© . Bach’
Beethoven

“ T Brdhms - . — — -

Chkopin -
Debussy
Hande]l .
Mendelssohn
Mozart
Profoviev
Ravel .
Schubert
Strauss
) Tchaikovsky = | H
< Vivaldi '
VWagner - ’
. ete.

Elements
Meter
Rbythm
»  Rhyme .
Word order
Stanzas .
. Sound (dlliteration; etc.)
. Imagery )
Types
Lyrice .
Narrative
Epic ;
Dramatic * -

-

10,

**because they

are. all,
European

L

%

J H.-H.S:

o

RN

I U

oy

S w




)

1 4 . ) - ) .i‘
Sonnet . - j
Haiku 2 %

. Prose
’ Elements .. S -
. _ Plot*
—8othmg -~ - -
. Style . ) . .
Mood . _
Tone : ’ /
Theme - \ e
Forms
Short story \ .
Novel ) .
‘ .Essay S .
_ Ote-act play o . :
‘ Three-act play" o : S :
. ' +Journalistic reporting _ ' : .
N " Dance ' - : :
. Techniques . . -
Steps T } )
Body position L.
Arm and leg movements . ’ I
. Mime k
. Jumps
Styles
.o Ballet
. , Classic .
oo * Folk
o . Modern
" Ballroom
Ethhic origin
7 . Choreography

"

.
}
-~
1Y
N
B
-
v
I

‘ 103 - . .
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- - 98
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Painting : ~ N
b . Types of paint (painting media) ) N
oil ’ -
-0 - Watercolor . -
I Pastels 7
2 Casein/gouache H.S.
Egg tempera i
Synthetic.media L
Fresco .
. ete. : T
- ) Sources of pigments - ' 7, H.S,
- Subject matter
Landscape
Portraits
\}:«‘iguresr _ - .
" Still life .
" Genre (everyday life) .

" Historical/allegorical/religicus S !
" themes -
. - ete. . . >
Crafts - ) )

- (As related to s:&l, cultural, technological’
development--7, H.S.) -

. Ceramics
Wood . Lo e
Leather ‘ . '
Glass . - *
Basketweaving . )
Weaving 3 .-

Jewelry making - K12

 ‘Batik/tie dye o <

', ~Plasties T ..

Macrame . ) =R

e Metal-enamel
etc.

~
-

: ) ’ ) ! : we
: p , 3
~
| .
b
i " s .
j ~
X’- ) Y / : T e, . ‘:
> ... . S N [ A € T T TR P
. ors o B
hd o ] < . . . . .
. . )
. . . . » .
4 ) 2 . % ,
. , . ) .
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—

Mythology/folklore/legend -
Fairy tales (K-6) )
Nursery rhymes (K-2) -~

Literary criticism SR

Fiction/nonfiction . ‘ - *
- Essay -

Novel
"+ Science fiction : ‘

- 7

. Historic'stqdy of 'cmcludiqg non-Western periods and areas)

Art 4 ::vr'"
~— - —¥usic— i
Drama . -
. .Literature
Poetry -
‘ ete.

19th and 20th cent:ury art movéments that are
chronologically from realism toward (and ﬁnally
completely to) absfraction'
Academism
E Neo-Classicism k
]“\ Romanticism : -
Impressionism
: ,Post—Impressmnism
Fauvism X
- EXpressionism -
= ° Cubism
~Futurism
Non-Objectivism
. Neo-Plasticism

s
Jes

Development of discrimination skills o0 -
_ -Shape/texfure/color coordination : -
. Dev‘elopment Manipulative skills -

. Movement/grace/ control/neurologxcal o ‘

. and motor coordination . .
: Gross motor (K-1) - - . .

. Appreciation/Participation development

.. ) Pleasure '
) Pride ' ’ N\
— Betterment of the environment
' Means of livelihood \ coee

For the appreciation of othe*i

Health . =
7 ete.

e

5-12

H.S. . .




Famous

Actors .
Authors S N -
Musicia.ns A - s ) -
Poets ’
Architects

Familiarity with their works

~" Receiver-audience roles/relationships .

— | Epressivenéss as-related to self-image--a
conscious study of ,

Role of art in educatiqn, social, ‘and psychological
development

The aesthetic experienc
Art, music, drama, dance as communication .
" Creative writing (by dictation--K-2)
- Joke w;iﬁng' g '
' Planning ‘
Use of personif{caﬁon, metaphor, sir\nile.
Recognition of \‘rarious miﬁn styles .. '
Journalistic skills g

Map skills

H}

Problein-solving ' |

Organizing knowledge and inforl'xiat.ipn :

e - EXPLORING NEW HORIZONS

Major explorers ‘
- Columbus = - h p
De Gama e ) -
.+ . Drake ' ’
Magellan
Marco Polo.

» . . -
Discovery of America - i

Arctic explorations
Viking voyages

Arists O ° : ,

‘el

- K-12

3-12
3-6

:5;12’

J.H.

- H.S.
: Jo Ho —Ho So ,

3-4.3%
K-12 _
5-12 _:

P




-~

S

: b

P

Travel books/National Geographic magazines
(as fantasy-producers) '

Climbing Mt. Everest
Exploring the oceans

Travel to the moon and exploration of outer space
Astronaut

Developing the West (gold rush}
Lewis and Clark expedition ~ -
ete. |

-

Ty
EXPLORING THE LIMITS OF RESOURCES AND 'IDEAS

) re-arranger. .
A8 «

\
) ) [ .

Man as inventor, ex’plo,rer:, discoverer,.restless

K-12

* Ho So :] ’ “/‘
K-12
H.S,

’ B

Y
*

Spirit of scienifi'ﬁc inquiry .
Research application in experim'eﬁtation .

The: Scientific: process of investigation - ’ _
Difﬁculnes of applying it to complex !
human affairs

'Importance of. mmroscope and telescope in
myesngating the unknown

,Famous scientists and their discoveries
Famous inventors

Famous medmal dx,scovemes
Anaésthesia
Penicillin -

~ Acupuncture .
etg.

) 7, 10

Development of writing -
Invention of printing
Establishment of libraries
Invention of photography

* Invention of audjo recording/taping

- Invention of microfilm,

. Invcntmn of the mot1on picture camera

v

ete.

?

v ¢

107
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L | ’
) y[ajor mventwns ) 3
' Wheel Laser ,

Control of fire 4

. ~Timepieées (clocks) -

-~ . . >

/ Electric light .

Vacuum cleaner
Washing machine
T g

Xerox - \

: ;( ) : . Refrigeration Zipper. :
A . +° - Air conditioning . Scigsors. " - N .
P £ . - s ’printing Conveyer belt N
o e, Radio * ' Elevator |
. Motion picture Escalator -
- . Telegraph Pipeline |
: A s . Telephone " Subway
- \ ‘ Television Suspengion bridge
. <2 ‘ Autorhobile " Jet propulsion -
N— - ﬁ\\ Airplane = Radar )
, - . "Raflroad ° r. 3 .
g / Rockéts mc bomb
=X . ‘ Computer .- . " Gunpowder - -
. / Iron ling \”j."’  Cannon - 47 )
’ ' o X-ray v, Dynamite. - .
Machine gun
- Gas mask .

+ . Y : Wn
. / ®ewing-maching

v Stéam engine Guided missile . °
) N - M;lking machine "Helicopter "
e y Cement/concrete - Submarine \ ,
. e Plywdod Boomerang ‘ ' .
b Adding machine. Microscope :
. Cash register Telescope !
. Dictaphone ° Loom .
. Tape recorder . Cire perdue S
" Phonograph cast :
Y 'Camfera/photography ~ Welding :
Typewriter Turbine , S /
" Paper Dry cell battery / . b

Pneumatic ‘tube

.etc.

. Des;gn and machamcs of the above inventions
. (See The Way Th1ngs' Work, Vols. I and IJ,
Simion and Schuster: 1967; and Richard

\Koff How Does it Work?, Signet: 1961.)

hthemahcs as a tool to predmt




boncept of zero in mathematics -

Archaeology

Prehistoric times
Anthropology

Fiflilng cures for diseases

. Nobel Prize -
Pulitzer“Prize

Patent

Copyright - .
Trademark )

Conquered diseases (smallpox, polio, malaria, etc. )
Quest for cure for cancer :
ete. i -

Herbs
Medicines
Drugs/pharmaceuticals .

g

Heart (and other organs) &ansplants -—

New technological advances in architecture which
"changed the face.of architecture L
Structural steel eliminates need for load- ~
bearing walls t
" "Shotcrete"-(free-form sprayed ooncrete)
e Cantilevering
%= Geodesic dome (Buckmmster Fuller)
- Elevators make multi-lével buildings possible,
reducing land-space needs ,
. Modular housing
Pre-fab buildings
Mobile homes/trail] T courts
ete,

-

. Invented materials (which are as mdispensable
‘as natural résources) . . e
Glass ’
Paper .
Plastics .
etc. . . A

History
Development
Uses

- .
Local ‘industries : '

104
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J.H.-H.S.
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Ho So +
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. Egypnan hieréglyphics :
Chinese pictographs/ideographs

U. N. 's instantaneous translation system
Attempts to use computer to translate languages
. Effect of data processing on plamning and inventory ,

control

Importance of measurement and observational
equipment in diagnosing diseases

Use of the cogmpufer to dzagnese and prescribe

~—in medicine

The computer 25 a tool for planmng for the future,

Buckminster Fuller s World Game

Louis Pasteur -
Eli Whitney

Copernicus

Galiteo

Jonas Salk

Sir Joseph Lister*

Sabin

van Leeuwen?oek

Koch

etc.

Math application o
Use of proportions and scale drawing (J. H.)
Time zones
Map reading

-

!

-

H.S.

T 9




r k- .
7 - .
" MAN IN CONFLICT
INTERNAL  */ . ) -
What do you consider worth ﬁghtmg/ dying for? )
Is anything worth dying for? , K-12 )
Responding to peer pressure Im ;:'mnt at ]
Adbering to rules and laws ‘ s po ' R
Making choices. € every lesg’ade’ \
Knowing what is best for me - ;‘:ryhe -::12' _
Differing between emotion and reason imag T
Dealing with-the unfamiliar, trying new things SF rtant.
Using problem-solving skills. .
INTERPERSONAL *
Jealousy : K-3
Argumenss/misunderstandings/disag®eements
" Personality conflicts _ H.S. - ’
%H—d_efense/ defensiveness ° » J.H,-H,8.
Defense of family - 1-6 i
Defense of property
. Ownership/sharing . ) K-2 -
Competition ‘ AR - £
» Concept ) ‘ ~ K-2
’ Ecopomic - J.H.-H.S, .
Duel . ' - 4, 5
Felid--Hatfields and McCoys (Kentucky) " '3-5
Vendetta . ‘ A 6-7
. Peace pipe ] - ' 3-5 j
y - 1
" Biases/prejudices 2-12
“Honor i LT . ) : dJ.H.-H.S8.
Locks, keys (protecting personal property) 5-7
o ’ . .
11,
?
. 106




¢ INTERGROUP

,Athlétic competition . K-12
. Physical games (e.g-5 football) as a substitute for ' .
- uncontrolled aggr¢ssion and combat - H.S.
. Political philosophies ®
Parties 4
. J.H.-H. S,
Campaigns
. . Liberal, conservative’
Religion ] . ) H.S. “~
r T~ 3
Causes of conflict - ' \\i
_ Protection y
Preservation ] )
Aggression Tl
Offensive/defensive . : . H.S.
., Natiopnaligm )
Econgmigs
Powq’r /
"‘ Supply and d'emand (as source of conﬂict), haves
) and havernots . , . J.H
. Federal versus state's rights ii, H.S.
-Early cox_;ﬂiéts betwegn new settlers and . .
American Indians ‘ 4, 8, 11
4
' 3
i Biographies of human rights leaders (e.g. -
Martin Luther King, Jr.) , 4, 8, 11
) Opiniorf-based biases/propaganda, mass persuasion H.S.
' Defense against .
- Unethical business .
Unjustified accusation ‘ H.S.
Anparchy
'Social group pressure . - )
Infringement of personal rights/privacy
. "sPersons from whom you personally invite ) )
+ no retaliation 5. H. -IL S
Sky;ackers/kxdnappers/demonstrauons/ et '
! riots
Unwanted mail -
Offensive and su‘perﬂuous advernsmg
_ -
- . 112
. 107 )
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" Unsolicitzheg sales approaches
Cnpph.ng ,stnkes . . . «+ H.S.

Conﬂict in c{ﬁes as a result of .
4 Crinte . N .
Overcrowding
Intolerable conditions ' <« J.H.-H.S.
Discrimination ~
ete,

Racial hatred and m]usuce as sourbe of confHot

Protection of ideas, inventions, written work
_ Patents
-y ights
Trademarks
Math application ) &
Business conflict (bankruptey) H.S. ‘

.H.S,

AL

L INTRANATIONAL

Civil order ' ’ ,
Personal safety (K-G) T 2 .
Crime Lo T S
Police ”
Jails/prisons, - "
Capital punishment
Court of Civil Law - : ' ;.
. Juvenile courts - )
. i Family courts
s Detention laws . : ; .
Martial law ) . .. i :
Rights of vicfim ce . H.S.
Bail--availability, bondsmen . .
Legal technicalities-
Prison reform L
Questipn of Atuca
. Use of National Guard ) . _
N . Rights of offender . . , . .
Rights of minors . ’
*  « Detention facilitics (none for Jnvemles in .
Utica) . .
~ Question of gun control

haa™ . 3 4

. 108
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"Problem: . complete elimination of crime would take / 1‘
' tmmense power, and immense power usually t
means tyranny - H.S.
A N . .
Graft .
Organized crime

Bribery o H.S.
. Political corruption ' _
‘Keefe Co‘mrmssmn .

o Vandahsm/pﬂlage/plundering/looﬁng/piraﬁng/
¢ .. marauding J.H.
Gang wariare :
Self-defense
Karate
. . Judo J. H.-H.S.
etc.

Conﬂlct over personal beliefs; moral comnc
life style, etc. ) J H,-H.S.

Civil War
. Regionalism
* €ompetition for A -%‘
Federal funds e . .
Tourism . ) - )
World Series j :
New business , H.S.
- DPolitical conventions : <,
! ete. &

FBI, CIA--Who-controls? : H.S.

+»

° - INTERNATiONAL

" . ' [ - . , - ot
Threats of war and acma.l war as tradxtional : -
nsolution" to prob:lems between people and

v natxons . H. S,




Major wars throughout hnman history
Wars of Rome -
Exploits of Alexander -the Grea.t
Crimean War
French Revoluticn
Mexican War . -
Spanish American War T

Revolutionary, War -~ ' J.H.-H.S.

Civil War <
World War 1 )
World War .II
- Korean Copflict
Vietnam
Six-Day War (Aras'lsra.eli)

Weapons of warfare
Stones/rocks
. Sticks/clubs - .
. Slingshot g -
Bow and arrow
Crossbow .
Knives/dagger/spear/sword ' '
Catapult )
Cannon . .
Guns . J.H,-H.S,
Tanks : ] ' '
Bombs ' i
. Atomic bomb
Chemical warfare
Defoliation.
" Napalm
" ete. !

Cold war weapons
5th column .
Economics
Diatribe
Propaganda
Intelligence

) J: H. -Ho So

Counter-intelligence . ' .

Military mctlcs/ mlhmry strategy . . y
_ Logistics H.S,

H18tory of military tralmng and preparcdness ) : =




Ethical-moral issue re:
e Use of atomic bomb _ )
- . Napalm . . - .. v
. Cloud seedmg/bombing the dlkes
Use of war itself . . :
_ Geneva eonventions (= "civilized" ways of
. killing people) o -
B Biological warfare , ) ‘H.S.*
- Saturation bombing > - . : ‘
[ My Lai massacre . . ‘=§
. Amnesty . T
. Military-civil survel.llance of the Lndlmdual
o> Brainwashing
*  Indiscriminate bombing

Ll
e
) Q\
.
*, -:ﬁtx R
i ‘-‘{’t;"-
N T A L T

War and aggression as personal and national valueg--
— glorification of war (e.g., Vikings, Japa.nese : .
warrlor class, Hitler, etc.) s H.S.

Machzsmo
Glondxcauon of the mlhmry

Armed forces/ milimry services ,

) Army ’ o : .
, Navy : '
. Air Force : ‘ z

Marine Corps . 8
. Coast Guard " - oy
National Guard - . ‘

Volunteer army '

\r

Psychology of defeat

Psychology of victory :
Idea that the "winner" is never "guilty" o .
Does might make right? ‘ .

- © Coldwar ” - .. .‘ Rt
- Power alliances : H-’S- (11) PRt

o + - Drisonérs of war treatrent . . , ‘ i
L . "Hostages .. - H.S. '
A : Slaves captured in warfare . - : : :

<




_ i - © A
O .. S R .
. Problem of Hitler'and the-éxtermination of the N
Jews -
Japanese mcarceratxon in U.S: detention w.mps 0.5
during World War 0l : . o
U. S, massacres of the American Indians ' .
Neutrality R ‘ .
) Diplomacy as a means of prevehﬁng war; war
as a consequence of poor diplomacy . . - H.S
Positive diplomacy in such organizations as the T . .
Peace Corps : . - .
Espionage (7) . .7 ) A
Sabotage .o . i o H. S. _
Traitors/treason . -
. Peaceful roles of military T . I
. . Education . . L,
Diplomacy .
* Engineering T H.S. |
Research ' )
Medical ‘advances .
Disaster assistance--Red Cross
Famous generals, cgn‘guerors, ete. .
Alexander the Great W @
Napoleon - 4,
Lee . : o o J.H.-H.S,
Grant . ' 3
ete. . o . z
Bomb shelters (pubhc and prwate) g P H.S.
ICBMs
Arms race ‘ ce H.S.
* Documentation of war (ana conflict in general) :
Recordings : ‘ '
Books ] _
Paintings/sketches
Photographs
w ~» ", Television--"living room batflefield" : N
War corrcsponﬂcnts ’
Historians -
Memorabilia : 12
. Museums . , - o,
Censure ' L
Right of public to information "~ -
- Pentagon Papcrs 2 .
Surveillance . ' ) .
cte. 112
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)\ Conscientious objection- . -

»

Manifest destiny/imperial design , !
Idea that "God.is-on our side" ~

- Crimes against oneself versus crimes against others

Glamourizing war to those not directly involved
War profiteering e s v

Dressing for combat
Armor .
Indian war paint
Shields )
Uniforms -+ .
Insignia
Crests

“etc. -

Possible function of United Naﬁon:s in.polici'ng world

Conflict resolufion/conflict management

Peaceful alternatives to war
_ Negotiation/arbitration
Diplomacy .
Compromise
Capitulation
Nonviolent resistance . -

S

Draft evasion -

Peace movement
Givil .disobedieﬁc_e
etc.

Mathematics in war . o ”

. Strategy -
Statistics . )
Role of mathematics in building the fature -
Space program : " .

-

LY

Ny
'H
—
- QO
?

H.S.
H.S.

H.S.

4-7
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MAN AND HIS ASPIRATIONS AND FEARS

\

EXPLAINING THE UNEXPLAINABLE —

Who am I? ’ e e
Where did I come from? _— '

Why am [ here?

Where am I going?

H. S.

sl
N

Man's ui'ge to know : r.
His divine discontent »
" His search for meaning |, " ~
His question of the begrmmxg a.nd the end
. His questionof the purpose of life
*  Man's development of religion in quest for angswer H.S.
~ (see Man and His Gods strand)
Man's increasing sense of defeat-and ﬁltihty, versus
Man the incurable optimist ,
"Swing Low, Sweet Chariot”
"We Shall Overcome"

2y .

. MEN'S FEARS .

_ Pain/suffering - o -
. Grief R . :

Death - '

Failure

Corruptability

ete, -

Natural calamities o .
Epidemics. . H.S
Accidents/bodily injuries =~ — i

Pain as a phenomenon/suffering - y " J.H.-H,S,

Theories of cause of disease ,
B
Superstitions X . . , .
D1sp1easure of the gods . . : -
Slrl/gllllt ) . H. So
Karma
Germ theory

Attitudes toward death <
Ideas of the afterlife . '

. TR T TT PO S




Is there life after “earth déath"? B H.S. )

. - - .

e  THE ,OCCULT SCIENCES E < ~

® Occulusm : ' ]
. - ESP/mental telepathy oo . ,
.Clairvoyance _ ) )
Precognition . H,S.
Fascination with the sammc/bla;ck magic

ESP/mental telepathy
Evidence for '
Public attifudes against H.S
o Atrophied senses ' . ' : \
Superstitions, omens, and lucky signs /
Astrology (Zodiac/horoscopes) S . .,
Divination - ' . ;
Fortune telling ' '
- ' Phrenology
Physiognomy
T Graphology )
" Palmistry : } H.S.
- Numerology -
“Colorology .,
Tarot ‘
Teacup reading ‘ ' o
Interpretation of dreams . R
Divining rod .
ete. ' '
Sorcery ) A
Witch doctors . .
¥ Navajo sand paintings "H.S." .
’ Faith healing / i '
Christian Science appz:oach to healing ) .

_.Amulet/charm B N

Fetish "y : > g .
. . Idol ‘< P ST
. o Omen . e :
: ) " Oracle - : . - H.S.
[ , . Totem - . -
o ‘Trance . _ _

Witcheraft . . .o . .

|
|
a

<




- . Yoga . 0 ) M - - Hoso
Contemporary mysticism as a reaction to fut:hty and

The power of the uiconscious 2
‘ - * The collective unconscious (Jung)

Religious fanaticism ; L
. The drug culture . A
Luck/¢hance : H.S.

Hypnotism

] 'PHILOSOPHY AS AN ATTEMPT TO PROVIDE EX?MNATIQNS

> Philosophical fields N >
Ethics ' . ' )
Logic .
- Aesthetics
' " Metaphysics

Famous philosophers . A .
S Aristotle .
. Confucius J
John Dewey : ) .
Hegel ’ . '
“.. . Kang i
= Nietzsche :
Plato . ~

Socrates % .
ete. Tl * .

e . FA-NTASY WORLD .

Pro;eets to proniote 1magmat10n - P
Seience fiction . P ‘o
E/s'chatology o : \ :
etcs . o |

e 121 . - (
. . .. “ ,
- N 116 - ,

Transcendental meditation. | - v H.S.

-t _ an effort to pierte the spiritual mystenes . _ H.S.

" Jean-Paul Sartre - : ‘ :

F

[N

’

o s




Imagmary ,amma.ls
Dragon .
’ : .o Chimera’ ,

Unicorn -

. Griffin .
Sphinx
.% Mermaid
Mlnotanr
N Centaur
- Satyr
. . Werewolf g
‘ . - Sea serpent
S "\. -+ . The Aboxmnable Snowman
Bigfoot ‘ =
etc. '

Ghosts é - T

- Ghost stéYy T,
. Gobelins ;

Giants

_ Fairies
" Witches

Genii
_Elf

Leprechaun

" Brownie °

Nymph

"ete.

e

<
=Ty

" e EXPLORING THE UNKNOWN (see Man ag Creator and |
¢ Eprorer strand) i

( Man's quest-for Utopia
" "Utopian experiments

Ponce de Leon and the Fountain of Youth

King Arthur and the Holy Gra11

Search for Shangri-La

. Man's will to prevail to conquer the unknown
. ’ The spirit of seientific inquiry
s ] ) The exploration of space
o Moon landings ‘
Ehmmatlon of discase
i Mathematxcs as a tool to prcd;ct (see

" L © Man' ajreabor and Explorer)

co ~ 117
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-

The Colonial period in America ' o

The Westward movement - 4 8. 11

Colonialism and aspirations toward self-realization e .
everywhere--desire for freedom and independence ’ '

) 5 -~ (
PREDICTING AND PLANNING FOR THE FUTURE - , :

-

.
T . T T

Predicting future possibilities In -
Transportation ‘
Communication
Science ' .
Medicine
Education

" Architecture
ete.

‘Planning cities of the 21st century - © J.H.-H.S.

Lack of stability in such a rapidly changing world as ) ‘
ours (Future Shock) _ . J.H.-H.S.”

1984- . . . .
Science fictibn as an indicator of future inventions
* “Prophecy ’ : . .
" Major prophets . = - : : .
Moses . -, . )
- Isaiab\ .o -
Ezekiel ‘ . HeS ' Ty
. Jeremrizh '- - ) [P !
s Leonardo da Vinci - - VR .
Jules Verne ' . ' e
¢, H.G, Wells : » -

Y

©

Math application: ' . e T L
. Probability--relation to change and luck HS. . © T o
. (sambling) - -




. )
)
_ . ' ‘MAN AND HIS GODS
. THE RELIGIOUS QUEST - . . Y .
Who am.I? - o ‘

Where did I come from? (Who made me")
: - Why am I here?
- Where am Iﬁgorﬁg. (a.fterh_fe)

. Need to worship a Being greater than self
Need to tommit one's self to a cause
Need to seek answers to questxons of origin

~and of her(,after

-

H.S.

< -

Right of every man to worship as he pleases -
Agnostic
- Atheist

L . - Ideas re: purpose of life: - P

° WO 1.D RELIGIONS

Various u,lif*zons men haye developed (and
their major bchefs) (X.B.: avoid compurisons
since this approach often assumc< cthimocentric .
and heirarchica? values) . ] -
. Hinduism ] ’ :
Buddhism - ’
R . /*--C\oufucianism '
N T Judaism : ’
: .- Islam - . H.S.
Christianity ‘ o -
. ’ Catholics
Protestants (mcludmg various denommahons
and sects)
- - Ancient religions:
] - Greek/Roman gods
. ‘ ) . Mythology
. T Egyptian gods ) : H.S.
: Norse gods ' ’

.

ig«:- '. et’c’ : ' . .
s -

T 7Y S

e ‘ - 119
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Magic g
Ritual
Cosmology
Mythology
Astrology
Animism
Luck and chance
Fémous religious figures:
Allah
Baal
Brahman
Jehovah
Jesus Christ
Siva
Vishnu
Buddha (Gauiama)
AMohammed
Zoroasjer -
- - Dalai Lama
. St. Paul

ete. A

e~ _SACRED SCRIPTULIIIS, PLACES, AND OBJECTS

Bible .
0Old Testament
New Testament
Ten Commaundments
Koran :
Bhagavad-Gita
Rig-Veda
Ramayana
Talmud
Torah
ete. , ©

Translations of the Bible
Scptuagint
Vulgate
Douaj Version
King James Version
Revised Standard Version

125
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- @
.

o

- e

Bible as litcrature
Bible as prophecy

Bible as historic record
Bible,as God's word

Sacred mountains (e.g., Mt. Fuji/Mt. Sinai),
Sacred rivers (Ganges/Jordan) -
Sacred trees (Bo Tree)

Sacred cows in-India ) s
Icons “

Images

dols - ' : 7, 10-
Ark of Covenant '

Relies

Rosary beads

Prayer wheels -

Sacred stones

‘Relizious places . .
. "Holy Land '(holy to three relizions-~Judaism,
Christianity, Islam)
Mecca
Ganges River ) 7
' Sailt Lake City . - ’
Vatican ~ ‘ : S
" ete. : -

MATERIAL ASPECTS OF WORSHIP .t .

-

Religious symbols ,
Star of David & ’ )
Cross ' .

Moslem star and crescent
- Fish : R S
Dove ' - ' Col
ete. g
Religious architecture _ : . N
‘' Shrine : ) -

Chapel - = ~ : B34, 7

Church °. ~ o

Gathedral : . o

Synagogue

Tabernacle

Temple

Mosque

Pagoda .

Wailing Wall

Altar ) ’ 121

- T




»

Forms of -worship: - s
Meditation .
Fasting -
Prayer
Preaching )
Church attendance ‘
Ritual -~
Sacrificial offering .
Relating to other men
Dlissions/missionaries
Benevolences/charities
Tithing
Faith healing -
Revelation’ Ca
Mystical experiences
ete. ‘

>

. Private worship/corporate wership
Formal worship/informal worship
Religious rituals

+  Rites of passage
- Birth rituals (e.g., baptism, circumeision,

christening, ete.) ¢
" Death rituals (wakes, burial, cremation, |
. mummification, ete.)

- . r .. . .
Life stages rituals, (puberty, communion,
Dar Alitzvahs)

RELIGIOUS OFFICES

Priests/ministers (ordination)
Monks

Nuns

Holy men
Prophets
Missionaries

Saints of the Catholic Church
Pope

Cardinals

Bishops . - .
Monastic orders of the Catholic Church

4

3 . 127
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' RELIGIOUS CONCEPTS . -

Concepts of life.after death
Reincarnation A
Heaven * )
Hell/Devil
Angels/Archangels
Confirmation
Catechism-

& 3

Baptism - L

Communion
Fundamentali
Golden Rule
, Halo/nimbus :
Holy family
Holy.Ghost -0
Messiah/Saviour
Millennium
Paradise .
Resurrection
Sacrament
T inity .
Altar . .
Holy Water .
icon
Incense
Rosary
Fasting .
Euthanasia
: Crusades
Pacifism
Creed
Pantheism
Polytheism
Predestination
Free will ..
Separation of church and state -
" Supreme being or power _
Heresy )
Divine right of kings
Shaman
Talisman .-
Medicine man

*

H.S. (and
for Utica,
part of
religious
~-education
through'the,

grades)

»

M e

" L




.
et

<
) Mana (impersonal power)
Faith
- " Miracles/cures .
Sacred objects and places/pilgrimages
Revelation
Taboos .
Eating restrictHons . -,
I Vegetarianism
Kosher food-—dietary laws
> Sacred cows in India .
. Taboos (Why do we eat cows but not horses ?)
- . Camnibalism (as a means of obtaining the
~ otHer person's spirit) ..
» Religious communities (and their life styles)
Shakers
Mennonites
" Amish )
Mormons
Quakers
etc.

.

®  MISCELLANEOUS CONSIDERA TIONS

Religious intolerance
Anti-Semitism
Martyrdom
- Persecution
’ Crusades ~
Inquisition
Ku Klux Klan
America as a plaee of religious refuge ,
Pilgrims ’
Jews N s
Society of Friends - .
ete. '

Persecution of the Jews
Persecution of the Christians
Catacombs

U " 129
| - _ 1o

L
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* H.S.

H.S.

- 4, 8, 11

H.S.
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i

History of the early Christian Church *

The arts in service of religion
 Sacred music
. Religious painting -
Passion Play
Statues of Buddha, Christ, Saints, etc.
Votive figures
-ete,

130 © A

125

Role of the Church in Medleval Europe Reformation
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p Getling acquaintsd with peers : , *

THE LEARNING EXPERIENCE
(Basic Skill Needs for the Acquisition of Knowledge) .

7

te

(N.B.: The Utica Elementary Schools have developed an excellent Elementary
Read{hg’ Skills Guide (September 1971) and an equally fine guide for the Mathematical
Skills (August 1972), These should both be incorporated into this section. )

(N.B.: Similar skill level assessmenbs as appearing below for the Kindergarten
level should be made for each grade level? Upper levels, in addition to the .
categories listed here, would also add "Writing. * Reading and Math skills have
been omitted from this listing since they are covered in the a.bove-referenced
guides. )

. LSKILIS ON T}{E.KIZ\'DERGARTEN LEVEL .

Listening skills (auditory perception) :
To teacher ) . -
To cach other '
" To Story
2 For directions
o To sounds (ears, trucks, etc.) (ﬂross/ﬁnc)
To musi
¢ &ttenﬁon

P\a:me-addres

Ny

Dramatlzmg -

3.Ia.kmr" personal nedds known (bathroom, drink,
K paper, books, crayo. s, ete.) -

Singing '

Finger-play

Rhymes

,o-

Observing (wsual perceptmn/spaual relaﬁonshxpsvj
) Traffic lights
Color differentiation
Shapes .
Likes and differences’ ‘
' Developing sefisory apareness R

£, 13 R

126 S .




R Y
.
1

. .&Iotor skills
. . ' _ ‘ Large muscle movements . P .
g ¢  Small muscle movements /
© -~ Throwing, w.tctd.ng L
. Jumping, running, shppmg, balancmg )
Wntmg , . .
Crayons
Painting (easel a a.nd fingerpainting)
Gutting « ‘ :
Pasting - - | .
Classification
« Fruits, vegetables -
Animals - ‘
' . Zoo, cireus, pets :
Shapes : - ]
Letters )
. Secds, shells, rocks

. Reading .
¢ Writing - - , : :
Composition o
Spelling
Penmanship

’ Vocabulary

. Grammar a ’ . .

Phonetics s : ’ . ’ “
. \ Semantics ' T oy 3
S s el . S -
”N Synonyms - 7 I . e

Antonyms . ) o oo

Homoxiyms

Listening skills (How well do we listen?) - =
Listening for: ) '
v - .. Details P
’ Facts S f - :
. ‘ Opinions ) o
Inferences .
Comparisons = TR

4 " Thinking skills ‘ . ‘ . L. 0]

Oral and written expression ‘ ' ’ ]

N
TPV




T Use of: -
PR Dijctiopary" - . . .
S ‘Thesaurus
s+ - Encyclopedia e
. Atlas/maps :
. Cross references :
“:, : Footnotes
3 Glossary - .
o Index < T
-———~ ¢ ‘Table of Contents
Study skills
Information gathering
Information organizing .
Library . i
Writing a report
. Outlining —
. ete, ’
- -Mathematics skills
. Addition \ -
d Subtraction :
Multiplication (ingluding multiplication tables)
Divisioh :
Fractions .
Percentages ~
ete,
‘Typing
Shorthand
hand ¢ » g L _Ah )
- * fL ,
, T ¢ ’Ff"' “—h\—‘ .
- \ .;. B i
AUERN ;
\\ -
133 )
° ‘ : " T128 '
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: . . j
- . - . . . A -l
4, - GENERAL CURRICULUM COVERAGE BY GRADE LEVELS' %
. . i

Please refer to Section 3 of this report for general assigmnent of the topics and ~

|

1ssues to specxﬁc grade levels. These are presented as indicators rather thanas—

~ - .

- bmdmg commitments, ’ -

-
L4

In this section, our concern is with a more theoretical level The chart which

follows illustrates how concepts are intended to flow from gmde to grade and from

: strand to strand. It also assumes that ther.e wl]l be COntinuity in both directions

.

* ' and that each level will build on the precedmg one. No topic is meant to be presented

in isolation, At any given grade level, there has been an attempt fo relate all the

strands to each other.

. - . i * o ’ ’ . ) .
~~ Especially in'the lower grades it is essential that students not be forced to follow ™~

. = %chart exactly. Some may be obviously ahead or behind the particular point whete the

chart showsJ.hey should be. In other words the chart should be 1nterpreted flexibly.

The coverage suggested here is only one of several ways which might be advocated
~
\ L]
but it 1s a-way, we feel, which is completely compatxble with the ‘model itself, starting
" with’the self and expanding outwards. By the time a student has reached htgh school

. under this plan, he should have enough data to know how he has becor“r: whaf and who he

.

is, -he should be well aware of what the options and their consequencer * ”e,: and be

-

e

able to make meaningful decisions.




L e g poR— e g ” il 14

A
| SR I oy
. . . 4 . . . e . . ) . .
*SUOpY puL oaNINO ‘ ) . . *youe :TBA oys ) ) )
N Jo gloquifse su "xmjoys su ) X jo9)ju8 seousxeyyp [vorsdyd - “JuoxoIp
SIUOWUOIJAUO 0PV -UB Al *La;81y Moy wey) pejrordxo h:ao_,m.ﬁn I8 YOIYA\, 8O}
‘gdjysuouIea prrom U0 JUOWTUOIJAUS [BINGVU JO 8S¥Y UBW AOH "801}S119) =Junwwoo yIa uosixed
, Uuo 108310 X191} puy SUOW 100])3 ‘OpuvwI-uBlu puv fBanjsu. -0uuYy o TuoIsdyd ayey; pus -lO0 PUB JUSWUOIIAUD
-uoayjauo [voysdyd jeanjuN - = SUDWUOIJAUD [BQYBAYJ ‘S ‘N 9y} yo suoy3ea peanBN ugqIn -9yl Jo juowdoyose
- A . . . kg A
' ) : : - . . ‘ueqmqns ‘peanx

-~ QU O}J[M SOR UMW

. "*spoou Juyjoowr *030 ‘oxnno ‘oZunduyy ‘uoppuxy ~wo) K10 aowuy oy yo

Jo 84%M U} puB 800aN08OX | ‘sopjod ‘HOJWON0D0 - Lupunwos | - ’ R ‘ouyjoeq "93ea0dood 03 I8y .
e uy Lpeuiiuwyesyq  spoou jo U pujq OR[A SIUOWIO[T  *ewuy} . T *oBe uy 10, o.%u.onmoo foqy MOH
fiasrjwg  -xowoun oo A 2040 posdu([00 J0 PaAJAINS 0AVY | -, o puMRIWED jo sadAy, ‘wisye |, -judaoyIp pus OyI[E .OXB-
v 03819do00 801IJUN0O SAVN SOPUNWWIOD AYA puv Mol “sop ~~00130Y .oo:ov:ono@ Teuoidex Loy AOY ‘SO IIMWIWO0
“fjunwntoo [vuoyIBUIOUY oy, - -Junwwoo [|¥ 03 UCWWIOD SPOYN ~xul  ‘uofjuxodooo Tuuoi8oy | Ausw jo dn epuw sy £310
\V - € ~l . ) N . . ) .

e “goan}mo oo uj suxopyud ' R

— *f410 o Jo
' dyyspuoiay pus sojjpung " *Sowyy Xoyjo uy seyfwu g *suojdex aeyjo uy sojjueg sjxed aeyjo uf sorjpwey
. . Co . o ‘ - : JINOImIP
‘8193 8y, . " 3InoOYIp X0 Jo o[qissod oxif Lux
. VYA OF}] AW OUW SOLIFUNOO 31 JuyA 911 Awr oyvUl oW 0I0JOq o1qyssod oy "Aw eyuw suoj3ox oW umnoy Lwr uy oydoad
.. aoyio uy oydood aoy jo osueg poayl oym ardood Aoy Jo osuag aeo uy ordood aoy wm‘m.m.amm., . I9Yj0o A0y JO osuog
. L . ) . w ~our uo 309jj0 ajoy I
) ‘ouwt uo 100JJ0 ayou I, ‘9w uo 309JJO IO ‘oW 0X0JOq ) *‘our uo j08JJ0 Jyoy,Y,- "898 J,uop pus Aoy
.mnEw:oSSopuSE OPTA-PIIOA poaj| oya ojdood oy Juruioy --gdjysuopvioaaeyuy reuordoy | huop X ordoad oy wazﬁo%

Xis I # apLa . anod . . FI¥HL

?

Q
1C
" FullText Provided by ERIC

E

4



R

.uco:.cou_.ﬁmv jory) uy mmc.Eu,,
I0J SpPodu pug Jo suojoun g

‘OPBW-UBW PUL [LINIBY -
JuowuoajAUD pdoyroqyiou

‘1ootjos ‘owoy soqlaosaq

*PlIOM [UOX

0} WAy} §030[9X pPUV SUOISUIWP

~OAM] U] S0Z]§ ‘SX0]0D ‘S[jotus
‘soanyxo} ‘sodeyg -judtudAOWI
040 3301 03 By *3j00¢ Jo souq
‘quoay ‘wonoeq ‘doy -aouds
JouoISuUd W p-0M3 U} J1O0S SJUIIQD

¢
- . -
v H &

"00u[d xyowy uy sSuny sing
‘8§18 ‘Spuvls ‘samoayy ‘syea
‘sumx ‘squii): -uoyjoexip pup
adupirdg  *0ouvds uj J{os sjuerI0

(o

LNINNONIANT
TVOISAH SIH NI

?

‘gyntodooo

0} 1193 u.o #vaodooo ojdood

‘ .

« "ax LI -+

‘sIoqumu ‘8I9339] ‘JIVPUSTO

‘80po0 10100 ‘sydvadojord ‘jydy
dojs ‘udis doys 38D I0yvoMm

i
N

-

*ouotre Juryxom

N

sfu\\ *sjoquifs pun sudys ‘3010 ¢ 809 ‘Judwuoayaud oxu oy saoyjo s300dsax ‘guoje ) \ )
uowwod ‘sqof -poonloquliou. SIY J9PI0 03 suojjrjuosoadog sjyl0M ‘sJoyyo sdiey ‘soxvys . , '
ny E.mooa_a puv ojdoo g . ojjoquuds sjoadxojuy puv sosn “50131A1300 Unoad uj sojexodoon ALINQOIWNINOD SIH ANV -
. ] ‘suoy o . ,M, - -
4 ~00JIP SMO[I0] *S31AM ‘SpPUrOI . . - L~
*Spuolxy ‘smBaQq  -svOpP] dvojunuuod o3 *8SBIO oy} uy sXoI0 YIIM Apoq e -, - 40.w.
pur Ajjurey 03 upvioy | . suopvjuosoadox ojjoquiks sosp 81 §3SB3U00 pue soavdwo)- wm,a%aﬁ.ﬁzﬂ SIHANVY . ¢
o ' | - . .&E.sca.v - ) - T ‘.mu,mw v
‘Buyaresqo ‘Jupiaa ‘Suppeoa *sgouonbyum 5 Y
*pooyaoqudyou ‘dnoad xopd ‘dupypods Sujuasy| :swIsAs Jo.psyag -juewdoroAop ~~ ) SN
* ‘Arwey 0 JuyBuojoq Jo osuog olaquds X0A0 JOIOD JO OSUAS odunSupry "ssoudxvme Apog TOVINFITIS SIH ANV
, . ° . .
. A . fa e -
N (P1aom @-g oyj sppe pue ) Woay SONUJIUOD T FPBID) T e =
’ a . - . . Tt ® ;
’ ‘0wt 0 ;MploTX . .E.mo,s euojsuatup v N ooo NVIU
Loyy amoy Bupuwmsadpun =004t} o1y gjvindiupul 03 SU0IIY) ‘ludttuojAUL t%, v
‘o1 Awt uy soovd puv ojdoo g ~U0802xdox [puoisUOUIpP-0Ay) SOS)) Aw jJo :ozﬁsa_énghom/bé ) snood’
OML aNO NILYVOUTANIN ., NATADI¥WND . .
: . _Of
. ) . o :
R Sy o e e e e LT ) - _N o HAr

~ ¢




¥ o “ , o s $ DA . M
» ’ .C \-. .I r .w . . " 2y N
v J « . . ” ) e . . .
. “al ’ “ : B I ¥ A " T
> \ : v - AN
S R | : , o .
T ruonujndod Suoad puu oouds Jo SWOlqOXJ °O0UVISIP ‘0Zi8 . . § . S S
‘oduyg, 'X0100 Jo jo0pyz ‘oovids uodo ‘oouds fjjunwiwioo ‘oouds A ....320533 pus speou m.\:mﬁﬁo
Yo7 duoxd ow.&ﬁ“ 'oouds juuUOSIOJ ‘[uUnPIAIpUl 01} U0 ﬂ?i:oa?zo. 0} 98u0dS0X U] SJUBWUOI]AUS SPUWI-UBUI UY ﬁag—gm .. ,ﬁ
V.. ° «quoysdud jo jooyym  480)0yq ~ sopjunwuioo uy sdupy Bujayy ) asIoApm Suppunoxang pue prIosm E@m?&.oﬁ ‘JotuopnyoAy. [
. ” L > Y B ' v . : ¢ . -,
S R . . o - ¥ mu , s o .
Lo P \ - “ S I . )
.. n.. . . . . , . l« ) .
- . . : : 4 )
.l - ' o '
. : ~'1eAlAINS fjjunwwioo puy £310qy] juuasaod \ o . . ]
. n..:.osz_.,. g DAJJUUXO)U pue m:.o_aoma uowtuo) ‘stwuoysds jujoos # *08uuyo 03 uopvidupu puv UOUZIUBII0 Jo SWOISAS .
puu ‘ojwiounno . |eoyilod SnoYIvA-U] O]OX 81 PUB JBNpIAIPU] Oy, ‘aouds puu owrypy ySnoxyp sepjumuwuwrod uswmy jo uoyijoay ~7.
. . . . . ) . . P = o
. . o . . v B . . 1 -
.. -0 suojqoad i Suydop yo | " *oouds pug owty} yadnoayy sdiys e
juouidojoAop ‘jo 810A0] ‘yo oowvixodw :guopuioa jBuasiodaNUI |-UOIIBIOX OJBWIUY pire ‘suxoyjud diyspuejay *A(JWLY Jo UOPN[OAT =
N . v . o L
. X . . , . | \
~J1o8 Supdpoou pyu Bujsouy -Jies IO 800IOYO PUL B8IOYI0 03 *, U0y, 10 ,,06a04),, 9810 BUOOWIOS
sonIqisuod ioq Bujavy 00VX uvluny oy jo jxud dutoq Jo osuog @an woay JusxoyyIp mm Aou pus 8xey ow Jugeq Moy Jo osueg
[ . , . ‘“ ¢ & .
..-..“ — ey . wr R | ) ‘ % . . A T
» . Y * . - b
. . a. . .Euw? oy} uy seou(d xeijo pus ‘sowyy - -
- . "OJ} Aut X0} ROARUUINNY “SWOEAS oapuIvdWO) aoyjo ‘suoydox aeyjo ;oEo.om..aﬁo q1an sdyysuoyjugeaasug 2
. TEUOIN]ON OAJJUUIMIN X101) ‘odvys Aoy swolqoad oyy :ojdood | - puv ‘oSvwy-jios xjoyJ, ‘oouds pgu ouwryy w sjxvdasyumoo AIp
/.\.,”.M(‘.W.h. - —ﬂ T o Wr . - ke e eew — . v 4 A .‘ N ! o A . .
o HOIH YOINES’ SR , HOI HOINAT .
QO .o . . L, R . . }
] . i . og.”
ot M ! ' ) . - \Ulm .m
. . . . .
. ! i ) . . ' ¢ o8 ym, T
{ A 3§ . » n N




. , * . . . . . . <
| . . . .
M ) 1 ) p y * {,,‘ . <
N . .. ‘JI08 PIVAO) X0 uoszod . " euogaxoed B
, > NOouT pavmoy 8jooy oy aoy xoouw 3sujede uopvITION T .
*f10113000 ooy A oflunBuuy Lpoq yym xo Avao «  1u0IsAyd uuyy aoyjo JoSuv )
. QATOSOX 07 ghup “gxaad goqIro8op o0 smeaqg "suofjumie m:_mmo.&xo Jo suvow v s300108 ] .
: WM ‘Jooyos Ju ‘outoy v OJI1 1Y uf X0 501X038 Ojdw}s "xodus ‘oxnsvord ssoxdxo )
OIIJu00 JO soENuO wowon ©u'10]13u00 Jo sOSNUO SOII1IUOPT d3 s00p oY JUYM soqiI0sOq LOT'TINOD NI
/?a::su_.:.o 1uoysAyd o . . .
Buipting pun ‘sjurrojuy fuppw ) ) ot
r- % ‘umoy ayt Jo Xoa0081p ‘“3°0) ’ v N .
. b?:coao puu uojnaodxo ' a T ’S[UIX0ju MOU puB SOy3jAJjOR -
; . g,unw jo jnsox v.oag | ' Mou sory, =(gaossjos ‘83001
' judiuoajaup yuoislyd sy uy (‘030 ‘soduys ‘sxo100) sjurxoju
sdupp o1 puy uy soA} Oy ‘sofvii00 soyuw ‘syujud ‘samvap) _ Jo fjoyava v woay |0JudaD . YIVOTIXI
L “uno oyy spuwsaopug) suoysuounp 0y uy 803U ‘JuDNOIAUD UMO soxO[dXT aNv moa%mmw Sy
‘ o A . i L . .
. . 4 , & "oandnasip Bujoq moyia owyy _ :
, . o .+ ‘oansuvoid 00ay uj jios sosnuy *(vid3008doy .
, .+ . 101 8pudYy ‘L1oanon puw " *S19douont a0 FI0Y201D 8U yous ) *glotjo : :
' Ayoynb owyy oangro) puods +  #owud pavoq * -H-0) sjoquiss UIm Jupderd ‘Surauyg  -uop o . N\
. N abz,s m.so_u? goxojdxsy Mwﬁ_o_m:o::v..o.ﬁ Supxmpox sowsn ~BUIPIO0O X0j0oW ouyy puu BEOIN . . h&m A
o . ] o "IMoqusy B Supuuold® osnoy " LI .
. L W - =033 v duipiing ‘puoa v Juikd . m ’ . . _
) . : ' ‘oMud v Jupguq ‘30 ‘(Lo . . ) . . ,.
' . ~pduxdioyond *Lvopvweduyp . . B .
. . *(donay ‘Luiaojord ‘Kiequoa) ysiugy . ( o ‘Juupuoie | . .
‘ ' =0X1J ‘OENOUDAYY ‘WBWOX]Y ‘0 1AM s Woay a0pro jepuonbos | C upjIns sud ‘uswoayy ‘o.o3s )
- **3°9) uopouny Hxom joy ‘uj %S v Jo vduvwIo)IAd oy svid *°30) Hypmiwoo oy .
uowaEuS uy juowubjAu0 800Uy, ‘suoponaisy) (udjjpas Ul qI0M oyav drdoond E.:ummo.%v ) ) -
1900] 8]y uj soURPUW puy 20 d1deasl) (puoysuatuyp-ong sfvid orox !soysndd ‘syind . '
¢ - . ‘goowyd ‘opdood soqrosoQ Bupoadaauy £q NS ¥ SN0 g *sxnwuiuy .mv:sa...m_oou s08M vmwoa 1V -
. . onl -+ . o ANO NILEYOHIANISY ~ © INOTA0I¥Y¥ND
! LA ’ . . i O ' . . .
: " P . L . . ) ¢ xC
- ' . co. ' . P
W“_v » .f.f, ’ \ ) r;. . " \ IS |

Aruitoxt provided by Eic:




Y

*10}1Juoo

aajo8ax 07 dwane suouu

8.{usy puu MoyJuoo Jo sosNLD

. BIBM PlIoA  oouopuadopxgug
ptt 30y Ju0d Plaom wropow oy,

*G00INOSOX POJIULY] SIUBAL

POfTUN Jo 3InS0L B 8B J01{Juo)H
L3038y uo g300§J0 puv .mom:ac“
Joyy ‘fojjjuoo [volxolsiy xqfey

STy syng

*§A [UI0POJ ‘JUA [IATD °suopy
PUT SOPMIIV I0A0 ‘S00INOSOX |

03 880001 J1dA0 J0}[JUO0 JBuOy30Y

s *(sojrnys
‘gxuam ooyad ‘owyxo
‘goyjurey pojuaedos)
Lyumuuoo Aw o -JoyFuoo0 . -
J0 uontedwog yo sjoopx

*(uoymiiod ‘xaouuo) swojqoad
wuiod dajouox 1o (oouds” ‘gajod
o) mc_ao..d, Mou oxoydxo 03
uopppaditoo Joy/pun vopvaedooo
opEn-plao)| Joxojdxo “xo3
~11dAt] *J0JVIID BB UvUl UIOPOIY

-,

-

4 0INDOS 01 puv Jujjruyy oty puok
~0Q 0AMUDA O] UBW SOALIP YA\
“uoi8soXdX0 0AJJUOI0  SuOjUOAU]
‘H0110A008P 81y Ut pojudsoxdoy sv
Lxospy ydnoxy) uvwe Jo ssoafdoad

A
. ¢

oy Jo £&31und oy Bujaoaduay 0y
SUOIINQIIJUOD JJOY) PUv ‘SISNIAU

" ‘saojuoau} ‘sxoaoydxo xofuvin

* 1419000 *AX0AUDSIP ‘uoyjuoainy
VNS SOOUOXOJJIP; ?:o_wvm.

‘sxojuoauy ‘sxoulysop
“8l0Myoxe ‘K8RI
Te0oT “(qInq 3yBy ‘[oNs)
Himwwos oyruy ofy

Aw jo0)ye Ju} suopjuoauy O

‘umoy Aur uy quosogd M

pug 3sud uy sxojusAuy A
‘81010030 ‘sxopling

Juowt
¥ 0} uowuod 3y 8y ~ uopycd
-woH ‘sownd o_a:_.:rM '‘praIom
ay) moydnodyyy Jusurnjuiimuo jo

swxoj xvindod jo uosjaudwod

(910 ‘11UqOsuq

JO UOIN[OAD "8NOXJD JO Y)noad
-9 -0) yuow:uywaoiuo Suypjaoad
U} 980UOAPIUDALY B, UBIY “AX0I81Y

‘guopuIu
fuowe HOWOIIX0 OJUIOUCOD X0
fUORBOX puu oouopuadopimuy
p1Idm Jo ooaflog - 4£Botouyom
JO 910A0{ OpjA-pPlIOA JUOSDIJ

moydnoat) sowud yo vopnjeAll

o—

.

*(1teq yoys
‘Buyyvoq ‘3urs) sopjapjou owyy
=0ansyo] Jo Uoo0[08 Ul SO /
~Juiy8 pus S0OUOX0JIIP [vuoyFoy

. i
-NUIto0 Jy} Uy olquIIvAe
§0111A110U oWy} 0aNS}OY

’

*01£18 0J§1 “oan)

~[nojadu uopjonpoxd *yaom ‘sqof .
' 1o 0AOqu O} JO 100)0 Lpmoad
uwopnuvindod Lq pojuudiuooou
* ASojowm|00} JO UOHINJOAD oY),

.

.

3

v

-

*YXOAL JV[TWIS O HIOA umcuo.:_v
op Avut suoydoa JuoI0Iip Uy
ordoad >6.w .b:cvccaovuSE, oJu

gsuojdox oyydux3oo8 moy suysldxy

‘(uswusous <4 sxONonxy
< 01038 |UO0] « JOPIN0 &~
sxoxoqu] puv £10308j ‘X0
1ef{ <« ofpuf =~ osnoyjanoo

< uswjoxjud [voo] ~
joujooxd ~ sxojxunbpuoy
ooytod * *3-+9) .£Lyunumwoo
. oyy uy soouyd

puu oydood yo oousp
~uadopaoju} saquI0sa

O

T OXIs .

JAld ¢

qN0o4

© FAMHL

[Aruiext providea oy enic [

Q

-

.
i




.

¢ ‘ "
- .. s “fquoxysop
Jpuv Hinqissod 101 Juod oy I\ priom v ‘su;sds 1vopypod
puu 181008 dapBaUN0D Uy 3011JU00- Jo 100339 pu 8d901d UOWIHOY
- i fod

N

]
.

¢ ~ . 3

. ) ‘Plrom opysjreanid v uy oousysyxooo RT
[s13u0jod §,uvIy ‘JONJUO0 [rUOlIVUINUL pun [vuosIDd JO sasnuo
su ‘sopjdosgoryyd Eo:.zoa ‘WsRIU0d0NRo ‘uodijox Loamny

, .
. A/
" .
L}
.

*£10a0081p piu’ Ajanuoas
ofuanoos|p yowam suopipuon’ ‘(¢ Wopooay) Laoaoos)p *$1avoao
0} DAJONPUOD DIV JBY) BUORIPUOD *SWNSAS eontod *uioos

.—d.ﬂ;‘:ﬁc SnojaIva Wy Q—AO—QZ» .mﬁO.)OOmumv AN TVA 6 0] pOodu n—.’::—z— N,
N *

. . Y
-

. ‘ ‘saamno_snojava, £q vSn.ova jou

0Xu Xo oau Loy sv ‘soamyno juosoador Aoy s&\‘owypy ydnoayy .
0A104D £2113 BB SQ}X0A0DS]P ‘suojjuoauy ‘woyssoyixo jo suwtoy

A

-

. u o fepd
o_n_ooame:.co...b:SoE vomaopo:_.u_oo.,:_._o?.~3..8:m2:

‘80101007 07 angs owyy 0ansyoy Auisvoaouy £q pojuosoad SWID ([0 [

. . _ *(*030 ‘uvtuom
UBLI0101A ‘uuipu] uvojxdwy * -3 *9) sajyojoo0s puu saangino
SnoLIEA Judsoadox Loy su so131Al0u owpy oansiol puu sowupn

» . -
" "

- [ 4

»

: *81003 rom pu 0]} oy psuodsoa uy Jos
J10] SOAIBUIMIV [BUOLIUD0A Buldo|dNy ‘suosss djuiou0dd
& AR uILAIOD U] SMMS (1100 puy ‘owou] Jo saoanos ‘awroouy

o

“(onpo yr0M) *§ ' o uy ¥Tom jo
.+ Ssoudnbjunl SORJUMUOD [BIISNPU] SNSIDA [eanynotasy
"00uds PuY oWy Uy YIuoM puu yIom Jo souryrody framying

5 -

: HAI HOINAS

N .

* HOm uoINACL

IC

Aruitoxt provided by Eic:

. -~ v

E\.




]

‘vopyvaxodooo (A3

/10881 *Ymsind /vipul) TeUon

. ~guaouy pun (puujoxy/pusiiud
. 'uN P ) [RuQ[ BU-BIIU]
‘uo 109)j0 oY) puu guoyvu Jo
vonisoduipo sndifijoy  rsoandyy
.:2.&:2 ‘guoidion prpa ofuvly

.

-

-

*£118X0A1D m:o_u.zou Jo uoyd
-onpoJuy oY) PUB SUOPIVAI LU
‘op10 uvpland oY) PUBv WOPoYaJ
snolditoy ‘S ‘N o) uf soohy.
-ovad snojdjjox yo juotudoraao(l

¥

-

)

“s(UmoJ, BulD ‘SUGISSYIN
BIUXOJITBD ‘o)v] 3[BS) vordex Juij
u} poopyouad voidyroax oyj:uo
100330 JUIAINO ‘XDJOVARYO OJUY3O
Jjoy3 puv sjuowd(Ies [puoidoy

2uoidjrea v eopjouxd
ojdood Auswx op Aya)
dyysxoA Jo soould (£10)

SHmuyroo Lux Uy paoyy
-ouxd oxu jui) ...m:o_w:om

.

S—

.,.!\. [

Fa]
LY

) ‘uoyIuIo
~1000 [uUOJBUIMU} U0 100]J0
$11 puv (wopyonxysop jo xu0jy)
[BAJAINS JUUOIIBN  *UOIBOIU

«WWO0D DPIM-PIXOA 0} X0JLIB(
¥ 89 E_@:ﬁ_ag puu 8IUdJ

. i

- £x0381y noydnoayy

oSuvyd Q) osuodsox 8 uBW

pus XvoJ ‘SUOHVIKIBY Puv VALY
Xy} - SOW} Joyjo uj 01d0dd

—

10otejIodX0 ojuIpouUIILy
Lw opysjno ‘sdupy ‘soovid
*ordood 03 ow 3uysodxo, - suol}
—uxjdst pug sxgoy Aur uc. 300510
- VIPIIN  Aouy hod oym ptiv
OATF N0S oXouM Lq pojaojye oxv’
.+ Loy su swojjuaidsu puv savo Y
Ve .

Al

\;

o
3

*guoyjuxidse 1113

=[N} 03 X0 SIVIY OWOOIIA0
03} ouop oauy L9437 18U\

* Humuniuod Lwe uy ojdood
180W 0] UOWWIOD IXV ATV
..m:ozﬁ_%q puv sX8o Y

XI1s

- %?H

UNOA ,

JIYHL .

-

l
Q |
IC

Aruntoxt provided by Eic

i




: . > . v
1 . > . .
. ¢ .
4 . o
. ] T
i . . . . : : M . N
L ‘(sndug ‘yspmop K i
*SLUPHOYYSIMNO £ Pt wmp sy ISIPOIOIN ‘opyoju)) pooroq
(Iowuwo *p1o ‘jqqu ‘unu -ydjou g1y wj poonouvad suoydjjoux “Buapimg oy .
sorad faojspunu ‘ondoflvuds Snojaua gowgu puu *(xolvad u} sanooo uya sferd ojox o
Toanyo) aomdygusystenofion v uj uosaod: ‘3sa1ad ‘yoxmyo) soqrosop puu (ojdwioy ‘ongoS
a.auy 0 pooytoqyiijou oy uy goamold (PIav( Jo awis ‘ss0a0) ~ou{s) yoanyo' v spyynq *utoox ’
_gooupd pun o._m_cma fsayynuop] sloquifs snonfyjox soj Inuopr ~88U[0 01y Uj syujxuwWr Suisn aoy SIK ANV
(01 ‘danjvy Xo sgooons
fuiprroad suopumyys ‘esou ©
_=up *sfop toandlyy Moy : - .
‘oanoy popumuy ¢ *8+a) avoy o *31 Supoodano 7
o VINQLIUPED Ao gy £7wo Jo suuotu puw Jvoj a3 Jo osnvo . . d
e suiee) waomaq sdouoxoyjia THADIOUALYD OlA0W ‘uofs]a *IU0J wiim odooAy 81w
<+ Tt uy afujjoo) sosnUo Juiam T =010) “Ar0}8 uj 8.Iu0) SOYUIP] oY} Moy sossnosip ‘sjsoldng )
Supropdxy  *syowo(o myano) *SOLI0IS U] BIDOVIVD O{((rIN)] ‘pPrexyu Suyoq yo Buyjoo)
~guowojo Juisvord - mowyy | _SOIJNIUOPI  *SPuoRy prv Ly wy o SIS0 *SWAG) [uIouUOT SHVAI ANV
adupiy puv ‘soourd ‘ojdoo s SO Unb ojquapupy soqlI080Q uy SONJISIP puw soNy[ soqyros0( SNOLILVYIJSY mE,Q./é
' — .
.+ OMlL . . ANO o NALYVOUIANIN . NOTADINNND,
- S O
. . . >—

E

'

Aruitoxt provided by Eic:



\ . . ‘spoou junjixyds jvuosxod
Buprordxg (2 auop 8] JUHAL ¢ WOXJ OWOD | PIP OIOYA 00y

1 we £yy) suopsond JNOYJIP I0MSUT 0} (WO UL S FWI|8L8
[ujoos pwu yuoy3ijod oapvxuduwoo uy sojydosojyd pus suoidyjoy

-

) " 4 uoidyjox poou uvwy soo *(°0}0
‘woyssoadxo msm.suc ‘Sluxow ‘ssoap ‘sxspud] Jvopyied Jo
sojox ‘sjiquy Supuo ‘eBviravwt) oouds pue owy up seopovad

[uan)no s3ooxyu 3 su (Supjxa ‘seujajoop sjr) uoysjley -

143

-

- ‘g1uod oJiy adboyyu Loy
. sv swopjuaydsu puw sauo) quuosxod yitm Jujuop puv Juilyuopy

. mo——

HOIH HOINJS

o *(sxo8usays
Jo avoy Jo fouow oyvw 03 oxydse **3°9) junprajpuy .oy
Jo Buypjowt 8,£101008 Jo)NSOX © SL suoyvXIdsy puv sIVOY

3

"

. ‘HDIH YOINAL

O

Aruitoxt provided by Eic:

v

E




— S

[

Between tht steps of laying out the theorcetical directions indicated in the i
' ' i

preceding chart and actually building the curriculum units, we are suggesting the

necd for an inte‘rm.r,;diqt;: step such as the one illustrated belos. Such a proccdure-

wo}xld ‘span the distance from thcory to Mecifics by relating the topics and issues

on our coverage list. This siep has been completed for the strand Man In His Cc;m-

munity se that it might serve as a gu’ide to performing the same task for the other

* strands, , ' ' - ' g -

L . Orgax;nizatiorr- -
-  People y

~ DPlaces

. -  Processes

- Distribution of f)\eoplre, places, processes

-- Kindergarten : )
People - Who am 1? Self as family member Self as part of §
‘a generation; pcer group. ) ]
Places in my commdhnity - home, scheol, stores in 1mmed1ate
environment.
Modes of travel. T. )

. - -- 1st Grade - ) ) ]
. People - Who are the people around me? Friends, peers,
teachers, community. °
Getting to know my nelghborhood Distanees, directions.
Finding my way in my neighborhood. AN

. ]

.== 2nd Grade - i
. " People - Who are the people in my community? Roles, races,

religions, nationalities, leaders, age groups - the oldest per-
.sbn m my community.

Communifies that are different from mine. Rural/urban,
Using public transportation.

- ¢

-- 3rd Grade o _
i People in my city - Wherc ’t‘hey live. What they do. How
. they live. ’,

Pecople m other cmcs - Rolcs, races, religions, nationilities,
languages, life styles, :

M 144



Otker places - other cities.
How people in other places travel.,

-- 4th Grade '
- People - Geographic distribution - U.S. Farms, smail
tpwns, suburbs, cities, metropolitan centers, metropolis. = -
e People - distribution in other lands, . -
Other"places - other lands. ' ' .
‘Distance, time, rate of speed, and modes of travel.

-- 5th Gride
T People from other times. Western Hemisphere, ¢ 3
~. _ Comparing places in the modern Western Hemisphere; their :
“evolution through history. o : :
Transportation and growth of the Western Hemispliere, espec-’
iallpAiseovery and exggx.sion of the U. S. ’

-- 6th Grade ) . s
Peopfle-4round the world, . o .
Places in the modern world - their evolution through history

Emphasis on architecture of human dwellings. .
Technology and transportatioif\th\roughout history.
-- Junior High - T : .
. Greaf men in history. ~ R
Evolution of the human race. '
Man as unique from otker animals.
Evelution 2 of building and architecture, . ]
Animal dwellings - habitats. . ]
Adaptation - animals_and man. ’ ]

-~ HighSchool - & )
Life and death - man's role in various cultures. Man's needs
for: freedom, social relationships, love, success, power,
ete. ’ e [N . i
* City planning - for a better environment.

Rebuilding the inner city - alternatives.

Psychological effects of space and arrangement of space:,
,'tent, cathedral, in Peking, in Paris, in New York, etc.

Cooperation =~ - . . . _ ' . o
- Needs ’
- Goods and.Services ‘
e
) . Ce
\ . . 1 4 5 ' - : ':

331




- _Gth Grade

Access to Goods and Services

-~ Kindergarten - ) ' -
Helping at home and at school. T -
Things 1 want and need. Trading, biying, selling, barter.

-

- Ist Grade

Working together - ‘sharing 'responsibility. , -

Working to earn money. Money - media of -exchange.
How families spend mmoney. N
-~ 2nd Grade — . . )

Human needs. How families cooperate to meet each others! -
= needs. S )

Families spend money differently according to values.

Supply and demand. ) .

Banking, savings..

-- 3rd Grade : Lo
Community needs. : - : .
Providing goods and services in the community: jobs, chreers,
Competition - profit, losses, cost, price. ; .

C

é

-- 4th Grade o _— . .
—-Regions of the-Uj. §. - Hoﬁeople cooperate throughout the Lz

country fo meet the needs of Amerjcans everywhere.

Production of goods in U. S. regions. s :
" Satisfaction of needs: in warm climate, cold climate, deserts,
outér space, during natural disasters:

- 5thGrade ' . : %

Trade in the Wegtern Hemisphere. Role of trading in U. S.
history. o ,

Trade - import and export. L : .
Satisfaction of needs: ,caveman,*éarlylfcivilizaticn, nomads,
in wartime, in isolation - Robinson Crusoe. .

.

History of world trade. A look at modern trading practices ’

(relationships), . . . '

Man's unequal access to goods and services within the country

and throughout the world: natural resources, iaroduction’, . “

international wages, prices; diet, health, housing - international
- comparison. . ‘ _ S

3




.

Junior Hi

International cooperation to meet national needs: treaties,

alliances, trade, empire building, balance of power, Third

World.

Gross National Product. Growth through history - reasons.
Distribution of Gross National Product - minorities/whites,

men, women. — - 7

- Government spending = budget priorities.

Public supports to: unemployed, ‘ff{xers, busmess handi-
ls -

capped, aged - international co ons ¢
Highi School S — .
Econom.Lc causes of war through history. Comparaine eco-
nomic systems. ~Compétition in different cultures. |

Access to goods and services. Changing hfes{&les dependent
on income, education - employment practices~ Inflation,
_depression. ~

"An in-depth look at medical services - U. S and abroad.

-y

Socialization
-  Self * T
- Gro\;ps ) _ —
[ - . ,- . R R L4 - .
‘- Societies : .
y o : L

" Kindergarten R

Who am 1? Appeararice, religion, mterests experlencesf

background, hkes needs.

1st Grade '

How do Iégl__aée to others? Frxendshlp, honesty, trust.

2nd Grade .

Relating to others in formal and informal groups: classes

clubs, gangs.
In social settings: introductions, etiquette, manners. -

Y

3rd Grade - ' -

Community groups: professxonal service, fun, church,
political, merchants, ’

Why we form formal associations.

Why we form informal groups.

Group norms.  Peer pressure. .

147 —-
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-~ 4th Grade .
Groups which comprise the U. S.: racial, ethnic, national,
religious. Political parties. : 2
National symbols, rituals, customs. ’ :
-- 5th Grade . -
Social development of the U. S.: class, strata, status sym-
bols, immigration and social acceptance, slavery. T

. - StE Grade ’ ) :
. Soeial relationships throughout the world: caste system in
i : India, racism, sexism. -
T Customs of dress throughout the world.

Junior High

Social evolution of the U.S.: American he itage, American -
Indians, Indians of New York, life in Early America, melting
pot versus pluralistic society, growth of ¢ ties, and changing
. . buman relatjons. N / - - . .
‘ Social problems: discrimination, juvenile delinquency, gen-
“eration gap, crime, drugs, civil disorder, hunger.

-+
-

Hig}i School - - ~— .
- . Societies in transition: acculturation, modernization in Third

World, lack of stability in fast-changing society, future of.

- institutions such as marriage. X .- >

. Conforming to social pressures: acceptance/rejection, sen-
sitivity, defeﬁsiveness/inhibitions, ‘empathy, ability to express .
oneself. -

*" Social problems: unemployment, classism, urban decay -
(housing), drugs, mental illness, suicide.
Comparative look at other social systems.

J_

° .Communication

. <.
LY _

- _-‘- Kindergarten _ .
Listening, speaking, "reading pictographs, symbols, " drawing,

giving names to letters and numerals, hearing stories.

) ( _ -- -1st Grade /_/ . o ‘ '
Decoding; reading, speaking, group~diséussions,\tnyh‘symbols. ;

- 2nd Grade . )

Decoding, reading independently, foreign language (begin}. .

" )
’

SROY v,

-- 3rd.Grade ) ] . .
Letter writing, story.writing, expository writing, communica- /
tion media, Roman numerals. | , - '

- t P : ’

- 4 -
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- 4th Grade
Oral reporting; photogmphy, reading newspapers, diagrams,
maps, charts reading music.

.~-= 5th Grade : .
Language families. ’
International travel symbols. <. .
Town meeting, debate. - . ;

-- 6th Grade -
Latin and Greek roots.
-Manipulative - advertising. ..
Braille, sign language.

-- JuniorHigh
Filmmaking,
Journalism,
Figures of speech (metaphor, simile, pun, irony, sarcasm).
Dead }anguages.
Deciphering languages (Linear "B"),
Manipulative - editorials (commentary).
Brainwashing, . S
- ‘ « >

-- High School *
" Media as molders of public opinion- polls, propaganda

- detectmg propaganda, persuasion techniques, personal mﬂu-
' ence.
Evolution of English alphabet.
Dgvelopment of Esperanto and Esperazo.
Vocations in speaking, readlng, writing.’
Translation, problems of. '
. Dialect, slang, jargon. .
Levels of communication.
Language differencés as an 1nternat10nal barrxer national

barmer {Asia, Canada, New York City). . 'y
Regulation . ~ ' : : o v,
- '_[__,aw. ' ) .- o E et ’ ’-
- Civil Order \ . ’

Administration

Individual and the System

‘149 - ,
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2nd Grade

. 4th Grade .

Change RN
-- Kindergarten -

Rules at bome making family decisions, enforcing family
rules. .

’ - N
.1st Grade - ;
Rules and laws in school, law or rule enforcement at school,

school government.

Rules and laws in the community.
Police, lawyers, judges; trials.
Local government and its effect on my commumty garbage,
traffic, safety. \

3rd Grade

Reason for law: city codes, traffic, zomng, pollution.

City officials, county officials. .

Reasons for government: city, state. g
Civic responsibility. o -

Symbols: rules governing respect for the flag, Statue of
Liberty, Liberty Bell. .

Contracts. ..

Resolution of arguments and 'misunderstandings
Branches of government: Executive; Judicial, Legislative.
Parties, elections, conventions.

CitiZenship: responsibility to country, famxly, church
school, clubs,, etc. .

5th Grade
Law in U. S. history: colonies, early west.
State court system. )

. Federal court system. ’ ' 7.‘

Constitution and amending the. constxtutxon -

U. S. Government: monarchy to democracy, one man one
vote. )

Rights as citizens: Four Frezdoms, Bill of mghts Deélara-
tion of Independence, Magnzi Charta .

6th Grade .

Early legal codes. ‘
Lawmaking process, - 2
Comparing democracies. .
United Nations. - | el
Governmcnts in"history, mty/stqtes of ancient world, feudal
system, monastlclsm -

1
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--* Junior High .

Humanization

-

Felonies and misdemeanors. .
Treatment of oﬁfenders. Prisons - to remove from society,
to punish, to rchabilitate ?

Government and the public good: welfare, “health (health
boards), restaurant standards, water supply control.
Federal versus states rights. z

Changing laws: peaceful means, violence - is it ever jus-
tifiable ? .

High School -
International law: local, state, national mterrelatmnshlps.

‘Comparative legal systems.

Comparative gqvernment. anarchy, monarchy, aristocracy,
theocra.cy, den;pcracy, socialism, commumsm dictatorship,
facism. . 2
Government: loyalty; trust, credibility, responsiveness

" acceptance of responsibility,

Changing government. Revoldtions (charactemstlcs causes,

. effects, in world history).

Problems of unresponsive government. <

Kindergarten .
Making friends = sharing.

»

lst Grade
Workmg with others, helpmg, cooperatmg.

2nd Grade

Building relationships - What makes me feel good" What -

makes you feel good? ,

What is a friend?

3rd Grade

Community spirit. .

4th Grade

Community re_latioﬁshjps. .

5th Grade .
U. S. mstory assimilatlg; pcople that are dlfferent L.
(language, race, religion, nationality, customs).
" 6th, Grade ) ‘ T >
Concern for others: socxal wgrk, forcign aid.
1 O I : < . . -
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. . . ) %i
-- Junior Higk .
Community attitudes: handicapped, unforiunate; poor, o |
orphaned, strangers, homicide/genocide; distribution -
of resources. ‘
—-. High School _. ' . ’
Dehumanization: causes, indicators in the community, d
. ¢vercoming it.
Humanism.
+ Four freedoms in America today. How can they be
S achieved?
u
/ .
- . o
N
\ -
. - ) T T T
oy
> ~ —
1 5 2 ’ ) 4
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-

9.

to help them in forming their ideas of a humanistic curriculum and in actua.y develop-

ing r:urr‘io:'ulumQ units, Althéugh about a dozen aids®* jn all were present, the five major

.
. v
- ~

During the first week c;{_the Workshop, several aids were given to the participents

~

knes are included in this sgction. All of them except the Pittsburgh Model were

. developed by the General Learning team in the course of the Workshop.,
b ‘

~ . .
5.1 Working Definitions i .

[ 4

A humanistic approach to learning presents the traditional body of

knowledge in an interdisciplinary curriculum in order to encourage a constant per-

"sonal appraisal and re-appraisal based on atfective responses ) reasoning, attitudes,

behavior, and the evaluation of experience in terms of oneself and one's interactions

’
.

with others and the environment. ) .

2

The Project Search Consortium built into the design of the program .

an emphasis on the following considerations which it considers essential in human-

izing the curriculum:

.
<

e Reasoning -- Reasoning uses intellectial abilities to collect and

’

organize bodies of knowledge.in order to analyze and synthesize

. v :
data by, induction or digcovery, by deduction or conclasion, by

.
-

inference or connotation, and by the personal process of intuition. "

o Valuihg -- By this process a person makes use of knowledge to

make choices and identify alternative behaviors and their conse-

quencés invorder to arrive at satisfying decisjons in pursuit of
> . —==

.
- ~

*

.

Other approaches were'an I'Iistorical-Sociologica_l model; Experiential model;
Relevance model; Intefise, Interest modecl, Interdisciplinary approach; Contemporary
Social Issues approach; Impact of Science and Tcchnology model; How things Work®
“approach; Learning Activity Package format. 153 .
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- S the things be prizes most. Since development is-a contmuous )
thing, 'Lhese chmces are constantly re-evaluated in light of new

) knowledge and experience. . €. .

o Affective Development -- In this process, a person's inner fecl-

* ings are the key to the development of interests, attitudes, and .

appreciations which motivate and determine, his behavior. In

: learning, experiences of success and failure are basic sources

of affect.

¢ Processing -- By this means all knowle(‘ige, feelings, and values
. . bécome translated into behavior. The skills which this requires -
are the ability to interpret incoming data, extrapolate the mean-
ingful information and generalize fr;om the situation at ha.nd to

- other comparable situations. This Sklll also includes the coordi-

-
- -

natxon of kinetic resgonses in’ creative forms. By processmg,

the artist and the scientist gevelop the ability to. go beyond the

- i facts and create new configurations and new ;S_erceptions of i'eality,

' 5.2 Stintulis/Feel ing/Thinking/Valuing/Acting Procedure

STIMULUS . . ' ' _ e .

C. ’ v, . c . Y . . T Wi
- \ - . 1
- ~ Al R ,J

S FEELING - ) L '

. - ‘ * - ' l
t . ’ . - : 4

e THINKING = PROCESS

» . . . ' . ' . . 1
o . . * N 1

. VALUING - , .

L' ‘ s .

" *+  ACTING/DECIDING . ' .

154
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-

. . As we feel and think, we apply values. The feeling/thinking /valuing

protess‘leads us to decisions and suggests appropriaté attions we could take.

-
-

An example; of the |S/F/T/V/A modellas applied to an intermediate
level assignment on the topic of ecology: -

Stimulus 1. "Find and bring to class as many newspaper and magazine articles

l as yor can that suggest man is manipulating the environment.
Feeling 2. Select an article that makes you.angry. )
Thinking 3. Divide into teams (Share the article with the other team members

by reading it aloud or by giving a short account of its content.) -
- Team 1 Defend and support what is happening in the s.tory. ®
7 . (Make a list_of your points.)

Team 2: Attack.what is happening in the story. (Make a list

- - of your poihts.) ° Lt
’ . \/ * 1 : -
Valuing 4. Draw the teams together and discuss what values you apply-and
state which side of the issue you are on and why.
v . .
Acting/ 5. Proppse a solution to the conflict. @€ is possible that if valués
. Deciding .
' are too opposing, no decision can be.reached -- but that, too,

.

would be a valuable learning expefience.) .

A second example of the |S/F/T/V/A moc@as_ applied to a primary

level assignment on the topic of ecology:

Stimulus 1. Visit the garbage dump. Find out where garbage éomes from. | ot
\ Feeling 2. Draw a picture of the dump. Think of one word that {zlls -hbw you

feel about the garbage dump. . Write that word on the picture.

| . o Display the picturcs and discuss them. ¢ »
| ' 155 .
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Thinking/ 3. Talk abput why we have so much garbage. . Could we ever have
Valuing .‘ - ) : _,s B
‘ " nogarbage at all? Can we control how much garbage there is?

‘ IS

Introduce the word and concept: RECYCLE. Discuss. Why .

-

. aren’t’more products recycled? lcost, time, work, lack of
" . awareness or concern, appearance, etc.) . \
Acting/ 4.~ Go to the store {alone or as a'class). Ask the salesman to show
Deciding - .
- . you something that you can recycle, something that will not make

garbage (or visit a recycling plant and do the éame).

-

A " 5. Make advertising posters for one of  the Tecyclable types of

}goducts. . Display in schdol so others can know about it (or let

L4
.

the children choose a different project).
In response to the above S/F/T/V/A procedure, the VWorkshop par-
&

ticip..nts designed activities around a topic using this approach. Two of the.group

responses are included in this report oy the following pages.

142
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SAMPLE IESSON DEVELOPMENT . _ .

:&izs Enwviroment . .

T0PIC:-

(v

STRLILUS:

" "Did you like to work with'wood?” “No you know where the wood comes

ACTING/
DECIDING:

: L}keymhavatojwn;up@nmamrﬁ?" "Do yoa like the music
. better when you helped to make it with the wood?"

From'this artivity, the teacher can rove the children into a construc—

©ess ard helps them get started on their muilcding projects.

‘From the answers the children ﬁeveicp there are in-rcdds into the im—-

" coald be aske? to ask their parents to help them,make.a list of all

Children can be shown samples Of paper in which the wood pulp is visi--
.ble and proceed to, a learning unit on'the paper industry..They can be )

Teacher provices varied. samples of wood of variocus textures,
weights, sizes, She encourages the children to explore, sensorally,
ﬁxesepima,:ﬁﬁmeyta;kabwthwﬁ)eq‘iffe:mtpiemfeel,
smell--'thgy talk about how heavy or light, ‘large or small the plz;.leoes
are. ‘They notice the sounds of the pieces if they are droped, hit,
hit together... They ﬁmthin‘-:abogthavtheycmldzakethihgs
cut of the pieces and use them. - : )
Childreh now nse thede bits of wood to accomany themselves in sing-
ing, dabcing, creaging new rhythms. The teacher asks them how the
riytrs make thom feel— "How would you dance to that rhytim? Fould
you feel hacpy? Sad? Like you want to fight? Like ya like everybody?

A\

tion proje~... "Do you .remevber. what things -2 said we would like to -
make with the wood?” The teacher has ready a number of simple tools
amd rore wood and guides the children throuch the decision—making pro~ ..

When the chilcren have corpleted their projects, they hold an irpromtu
exhibit to 23mire-and talk about what they have done and the teacher
poses the questions. "Do you have anv spenial feeling about the thing
you've rle? Toes it maké you feel good hecruse you mede it?" etc.

fram? Is -thera sp mach wood in tihe world that ve could never run cut
of it?" A\ . ’ :

portance of forests; because they are pratty, fun to be- 15, they_*)}'o-

¢

vide homes for animals, they provide oxygen also.:

Trins could be nlanned to visit a forest range, a lumber cams,-a lum-
ber yard, The transportation of the lumber in all its forme conld be
stodied. Visits could be made to a hore-tmilding site!. €hildran

the thipgs in their own hames that are wood .and -invited to bring to
school their favorite thing med: of wood (that they can carry). The
class'can also make a list of all the.wonden objects in their own
classrocm. , o :

"With ail these things being made of tx0od, would you say that wood )
is irportant to us? Is it important because animals live in the trees?
Do trees ever give us some— to eat? Thon do you think somebody has.

to take care of the trees? tho?" '

F
i ~

shown an* usc picces-of it while learhing about conscrvation, recycling,

4
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SOCIZL STUDIES:

Pecordings

(Children might went

to tape the sounds of

a saw mill, hemberyard,
ccnstmct:.ons:.te, trucks,
etc, to play as accoopaniment

.to pictures of these activities

which they hav2 rade.)
Records -
Yooden instrmazent
Band

Climate vs, Tregs
Geograrhay vs. Trees
Yood into 'Homes
(pcople & animals)
Zrees as Food Soarce
Occupations

Trees and -Enjoyment
Uses of Bark

. Kinds of Trees 5

Planting
Care of Trees .
Insects vs. Trees

"Man vs., Trees

Leaf Collecting
& Mounting

Cozmtmg&&a:pmg
MYeasuring
Age(GrmithR.mgsof
Tree)
Camparisons of More
&Less‘mu&gmt <
Eow many boards one’
tree makes T

‘Word recagnition

L:Lstenmg
Vocal expresswn

-Writing

.Stories

»

153
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¥ooden instruments
viooden masks :

Cbject d'Art -
Rah.gmzsmagesa:ﬂartz-

(with tongue .Sepressors,
pcpsiclestids,assorted
blocks, wood

toofhp:.cks e:eryboanis)

I.rﬁimus&sofTrees
Wood and Play
WoodandBeauty.

Forest Fires

Trees ard Oxvgen,
Trees as Protectors
Animal Hcmes

Rcuit&NutT:;ees

" "Cost (penc:.ls, paper)
- Shapes -

Poems

Speaking’ in 'sentences

" Class newspaper rccordlng

class activities & ms‘ts
to lumber mill, etc.
Dgascr;.blr'g )

.
Aty o,




Man in His Physical Envircrment v T e
Iand Use and Fevitalization Y .

samacr;

~ comumity within the boundaries of the Adirondack Preserve.

-a. Group suoborltmg land develcprent

Present a. mzber of pictures of a wilderness area, a National
Park, and a recreational coomanity; include as mapy pictures of

" lard use as possible.

Pregentanaaspaperarticleeorwningﬂ;eapplicaﬁmof_@
Horizons, a lard development organization, to create a recreztional

-~

At the present time, agrazpofdtizanéappoﬁmedﬁymem,

has been g_ven the rerdate to detormine the future of the state-

osned public forest areas. There isguch oontroversy concerning the

use of land within the RAdircndack Park as provisions have been pre-
vicusly medc designating-certain “wilderness areas.” These areas
were to romain froe of comercial dovelopment and up to the present
time were covered by lavs of the state.

Student makes his choice as'to whether he fcels the land sboulé be
open to comexcial dovelopment or retained under the "Forever Wild"
provisions of the state law concerning the Adirondack Preserve.

Indeperdent Activitx: Divide into groups:

b. Growp defenrding “Forever Wild" provision

Creck rescurces concerning this topic. Use factual presentation of
"New Horizons® including their plan to protect ecological balance.
Use resource material from the New York State Department of Conser:
vaticn, P ’
that right have purchasers o land they buy? :

What responsibilities Rave the developers to the land thev buy?
vihat are the righ@ and responsibilities of the people ncw re-
siding in the @rea of the projected recreation community? Can
they demard that the development group protect the environment?
Do they aléo have a right to cxpect an increase in business and
tiris a rise in prosperity of the area due to the new develorment?
If so, vhat influence will this have upcn their feelings con~
cerning the new commmity? ]

Do all residents of the state have the right to decide the use of -

state land? )
1f the developers can show they are protecting the environment and
perhaps enriching the ecological balance (lumbering areas), should -
they then be permitted to develop? ' )

How many “‘special interost groups are intcrested in the 2dirondack
Preserve, (e.g. snowmobilers) and if all have an equal right to

land use, what will be the cffect on the coological balarce?

-

The land at the present belmgst;othepecpleof’thestateéffcew
York. What are the rights of fufure gencrations to this land?
9 )
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hama ]
ACTING:
DECIDING:

. #
INTEPDISC-
IPLIIE.RY
APPROXCH

1
L
.
]
-
— s =
~
v
,
)
i . s
O s

- - ; . j
. _ . 3
:
Discussion ‘or Debate ; i ’ i
s - | B
Bvaluate pos:.tums. are there alternate solutions to the‘pr&lem? ‘
?mfeehngsthesazreaftarthcdzscusszmasmvmustozt. Have
some positions changed? If so, why?
Languageact:.vzt:.esasmllas social stidies, science amd_art activi-
ties can bé incorporated intd this. Inthecoamt:.vedcnamnatcnal
.has beén researched, organized, analyzed ard synthesized.
In the area of language,naterlalhasbmnmnted In the area—
of social stadies: practlcz.xfg"deroctatzc and social llv:.ng'—d.ecz.slon
-meKing phocess concerning_the use of. land
‘ Sczence Pwalatmmeaseramltmmdemﬁmonresourws
of the earth
Zxrt: Models can be made, dicrzmmas.
Materials; Films: )
Bulldozed 2merica . i -
Conscrving a Heritage - -
Porest Consexrvation . L.
Han Uses ard Changes the Land _ - ;
The Changing Forest ) ' o .
Sense of tonder ' :

_ Publications from: — —_— — T e
Emerican Association for Bealth, Physigél Fducation and Recreation ___
Préjcct Man's-Erwironment & o
Gouncil on Cutdoor Education and Camping . 3

A 3 . ____\N " -
Pub. from N.Y.S. Cutdnor Fducation Association .~ _
— v —- s -~ —
-~ . \'\\
1 GO0 K : T ’
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-——3s3 Questioning Gfid 7

- Although not a “grid* in the normal ﬁmea:ﬁng of the term, we have

-

called the following by that rame.because it can be transposed gridlike onto any

issue, thus getting at valuing, reasoning, affective development, and processing or

adjustment. ) :
e VALUING o,
. What value cons‘iderations are inherent in this topic? o
:W‘hich are of an ethical or moral nat;re? - .

What 1s the range of possible reactions to this issue? (List or

rank the alternative attitudes according to the range -- reactionary,
conservative, liberal, revolutionary, as one possiblilty.) .
What do you feel would be the dominant reaction of your city ?
your community to this issue? - ¢

What is your own value choice in respect to the above issue.
. " Substantiate with reasons.

e What are the sources of the values you have stated? Where did

you get them ? (Friends, community, chulch, personal judgment)

T =g REASONING .

m What resources-contain information about ihi§ topic ?

/ - -~ - - - -
- . How will these reSources be used? How will information be dis~-
seminated?

/\ - Inddctive: What facts can be assembled to deﬁne the topic ?

"/ How can we become-more aware of the problem ?
< ’ ' Can you trace thecauses and effects of this problem or issue?
Cofnpare and contrast incidences of this issue.

Deductive: What general principles apply to this issue?

¥

Can you make a physical model of this problem or issue?

. S Can you make a symbolic madel of this problem or issue?

-.,( ’ -~ ’ ’ ’ - 161 >, -. .. )
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e

Is this topic.or issue a result of certain natural laws ? T

In?."erentiai: What sub-problems can be inferred from the facts
of this topic?— . oy ‘

Wha/t interrelationships {(what interdisciplinary approaches) lend -

themselves to this topic ? '

Wl_lé.t are the -components of this topic ? Can they -be pdt together
to yield new information?

EvalUation: What iype of evaluation will measure the achievement = —
of the goals of this educational unit or measure the acquisition of ’
"learning" about the topic ? : :

What kind of reports could be used to evaluate? What kind of .
exam is most appropriate ? .

Is 2 field experiencé or-labofhtory experience necessary in refa- 3
tion to study of the topic ard evaluation of understanding ? R

Is the information used as the base of the evaluation fact or
opinion? At what times is fact relevant? At what times is
opinion germane 7

AFFECTIVE DEVELOPMENT

)
&

How does presentation of this topic affect the student's feelings
of loyalty to country, family, church? How does it affect his
relationships with his peers ?.

Does this topié raise compassion, aggression,' fear, h?)pe, -
timidity, confidence, etc. in the student? How will this emo- SN
tional energy be channeled in the classroom? " ,

What appreciations derive from this topic? How are thev evidenced?
(Appreciations might include ition of the value of imture, of
the_individual, of ‘community service; n-historical appreciation of
causes and effects, background or potential of“the issue, etc.) '

Does this topic lead the student to recognize the nature of the
craft or skills necessary to deal with the issue ?

PROCESSING OR ADJUSTMENT

How does this topic help you come {o termis with your life siyle or
is it at odds with your belicfs ? :

162
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o _ \ How can the student Be helped in the process of conting to tctms
R - - with this problem or issue? What community resources are
available ? Coe .

What alternatives are avail:iblc ?

Are adjustment aspects different with different groups ? ‘(peers,

fam1ly, school personnel religious ?)

<
Is this the kind of topic. for which adjustment is the desired
response ?

o

Does the student understand, consequences and 1mphcat10ns of this
~ problem and of the'choices avallable to him? .

Action: Does the study of this toplc encourage the student (or

N teacher) to join a particular action group?
Does this toplc affect ms hobbies? Or encouragc him to devclop
one? -

Does this study affect pﬁysical and manual slkills ?

Does it help create a willingness to take on the &hores of doing
’ a good job and doing it right?
. s’
What does '"following your conscience' mecan in terms of activ 1tles
related to this topic? ’ . .

In what \xays has the study of tlus topic changed my, attitudes,
beliefs, hobbies, habits, knowledge of facts,and resources ?

5.4 Pittsburgh Model
’I’he_Pittsbtirgh Model is espécially useful in developing an inter-
disci.plinary approach to learning. The two exémples which follow show how various

issucs lend themselves to sub-division into the five clusters.

.
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PITTS RURGII nodc“fr\,:
Case A .
{
Concept: Man and Technology .
Subject: Regulation of atomic energy.
Purpose- To assfst the student in developing. and clarifying his ethical: .
- values and to develop understanding and awareness of the interaction .

of man and tech1ology _ . - P L, v

1. Humanistic-Ethica1 I1. Scientific-Qpantbtazige
Discussion . Atomic Structure

- Huclear Reactions

Decision to use the A-bomb

History

Nature of Radioactivity N
Destructive Capacity of -

Struagle .for civilian controi-

the Atomic tnergy Commission

- Nuclear-Energy-

h 2

Impasse in the Unitec Rations
Era of unrestricted testing
Question O0f human survival
. g
Y
\J
qn:-w
J1. Crea iye- Aesfheuic . . “1Y. VYocati onal i"tarian
. - Literature of the Radio 1sotope fherapist )
. Nuclear physicist
< atomic age -~ - * <. . Atomic™Energy Covm1fs=on
. Joan Uprsey, erqghggq o Utils ty conozhy enq” eer
Norman Cousins; rogern ﬂan ° .
s Cbsniete - s P ) P
NEV{T—_ﬁUCL. On the Bezca ! , ’ .
< 1 - S ’ - R
Films ST - oo
Dr. Strangelove, - ).
Fail-Safe . )

¢ - Hirocirima,: ¥on Amour

On the.Bcach

- . *

" ¥, puydicei-Kinocthetic

.
..
.

. -

- Comrsiruction of “odel Nuciear Qcac;or

Derection and 'nj,urumnnb of
dadioactivi ty

- ‘164 | -
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o . .
N . .o
Concept: Map and the Créative Arts - - A/ . g
Sublect: The music of black and white. . ' 1
purpose: To gavelop and clarify the student's  aesthetic values through j
understanding and awarensss of the creative arts; to explore the " =
. common heritace of Evropean folk music and African tribal music;
to trace the spread of African music's influence via the New _
Orleans melting Dot t0 <he rest of the world; and to shok how &
vitel- folk music finds e2ventu2l expression in and metamorphosis ¢
- . into art music.” T T '

1. Humanistic-Ethical - " II1. Scientific-Quantitative
Yhat makes mysic Americen? © . . Economic impact of jazz
Film - “Nothing Bui a Man™ ' music ' .
Effects of nlage, time and . Influence of econemic-social
atmosonere on rusic ¢ : structure on mysical form
Et4ical themes represented in - - « Impact of electronics on rock 5 |
mysical selections ° <o ' musie , ' ’

' ' =
\ ASE - £

T  THE LEZARNING SITUATION ~

_ N TN . o
. " 7- s . _\’ ._-. N R
I1.  Creative-Aesthetic - V. Yo tional-Utilitarian '
_ Music of Beethovan- ’ " symphonic Organizations
i Symbhbny Mo, 6 - . T _ Jazz Groups
% Poyement 1T - . - 4 ..l Discussion of what skills
‘Gersiwin < Rhapsady in Rlue- - - ~r .. . nkecessapy to. perform
Conland .- Hoe Down, from Rode6 : - . - Jazz-music - . ’
Ivas - Putnyi's Camp .| o .. Musical. careers -
y Ellington - The Ggliden Broom * Uses made of this Music .
/ and the GreenApple - e .
ti11 - Afro-fmerican Symphony = . T S o 3
- Kay -. Brief Elegy " St e DT e v
Yalter - Slory, from Requiem LT 4//1717 .
for Brother Martin ) : A X A
Soul Music - James Brown : : Cn
- Ve . Arétha Franklin - § T
- sRock and éther current music J- - - .
. ! . . ] . ¢ ., . L . ”
" V. Physical -IXinesthetic’ - O .-
. ’ D " Moderp dance .-
e, -7, -Jdzz dance - I . o
: ., ¢ Student involvement in: ' LT e " 3

- , ' - ethnic and cultural dances of
. oL Bla¢%s and Yhites

e . " Singing y
: _ ‘ . 151 - 165
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A Checklist of LI;ARNH\G TLCHNIQUES ACTIVIT IL‘&JJ'.)\H{CIS!‘.‘
AND EXPERIENCES

.
|

| -
This list is meant to be suggestive rather than exhaustive. The tech-

* »

niques suggested range all the way from passive to full involvement, They are meant

: | L.

to jar your mind to think of a variety of creative, relevant activities for each speci-

~ fic need. ’ ) ’ ) ' ‘
Not all activities are applicable on all age levels or for all purpases.

"' Some are more appropriate in jmparting fa.ctual information, others for chan@.ng ‘

Y

attitudes and wg &alue }onsmerat'ons, still others for developing skills.

Expiananons are gn en only far those 1tems which are not self explan-

s i -

L

In ome‘cases, the entrxes on thls list represent gctual pieces of audio-

>

usual equzpment This has been done whenever those ‘medla are strong enough to ]
.. h

1

lcaxe the imprint of thelr sty le on tkhe activity in such a way as to almost mold it mtf’

a learmntr experlence distinct in nature from all others. ’ })

T &a{n
s /"\0' .~ Readihg and Research Ass:gnments (from Syllabus or Study Gmde)
’ S - : ¢ .
. 7\ - Literature Search A . .
R & - S
- e Programmed Instruction Workbooks .
N

.

defit Study

‘
® .
w

. ‘:Audio'-Vigual Programmed Instfuction Systems -- Multi-Media ’

. . Packaged Self-Instructional Systems (Synchronized Audio-Visual

«*

" Component)
One of the relatively recent developmentsson the fFiulti-media scene

.
¢ - . . . ' e g
. -

“Is aqombination unit which provides synchronized movie, slide,
. Sadimat ,

sound, and self-instructional (programmed instruction) scoring .

i- U’ K . 152 166
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cdpabilities. A less glamorous bat effective substituty/can be obtained

by manually synchronizinga slide magazine with a cassette tape -
recorder.

Dial-Access Informatien Retrieval System

This is an expensive but very efficient mezfz;&of gaining almost immed-
iate computerized accese'éﬁibrary apd multi-media resource materials

. .
. <

on any topic. . <l .
»
Teaching Machines (Computer-Assisted Learning)

.

Learning Aciivity Packages
These are separately packaged units prépared fcr individualized learn-

ing. They generally contain pre-arranged activities in this sequence:

T 1, Passive exercises (read, listen, watch) o LT s
2. Active exercises {experiment, produce, group activities)
3. Syntheéis (summarize rep‘drt ' a'n‘siver)

4. Self-test (whmh the student may take prior to any of the activities,
as a pre-test, if he feéls he already knows the material)

Information:Collecting Assignments (Combining Interviews, Research,

P
- 5

.et,c) o P!

Small Group Dlst,(uésmns S .

A group sho 1d be led by a "faclhtator" rather than a group. leader

i.e., someone who facihtates .group partlclpatlon instead of imposing

his views on the group or malung them dependent upon his leadership.

«

* npw Groups e ,'

"D (for “"developmental™) gr.ou;;s are purposely leaderless groups

-~

where leadership is allowed to emerge naturally fromh within t_?\c group,

A

. , ry ‘1'6-7 . _ ‘ _‘(

S T N




R 4

It is essential thal such groups be given n agenda and assigned .
: >

L 4

speciffc {usks for cach meeting. )
. .
Question and Answer Sections (Interrogating an Expert -- Ad hoc

-- Systematic)
In addmon to thc normal’questioning of students with whzch every
teacher is famzhar students can bemzﬁt from a chance to turn the
tables and question experts (local citizens or teachefs). This ques-

tioning can He: . o .

———— .

1. Adhoc -.anyone asking questions a2s he happens to think of then;

2. Systematic - b) the students planning and orgamzmg their ques-

tions and strategies beforehand,
/

Live Lectures: Lecturettes (Mini-Lectures) /

Lecturing is the most overused téaching technique, and if tests are
afly indication of what is learned, it is also one of the least effective,

¢

depending heavily on the liveliness and charisma of the lecturer, * By
calling them "lecturettes" or "mini-lectures," the point is made.

that "'talking to" sessions shquld never exceed 10 or 15 minutes

(4

(even when addressing adults) without interspersing other activities
" in between. o
illustrated ‘Present»ati‘oné (Using élides, Overhead Transparencies,

Opaque Projections, Flip Charts, Modé‘hf,/e?c—Z)
- 4 P " . . ‘, . #
In such presentations, the oral maierial should be structured so it

Is primary and could even stand alone if neeessary. In other words

- ‘

-

the shdes should not be meant to carry the dehver_; each slide sxmply

!‘L-.

reminding the speaker of a comment related to that slide but not necos-

s

sarily to the whole presentation. i ' e

-

: 1o 163
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© Fhip Charts

Flannel Boards; Magnetic Boards
Note Taking ) : ’
Outlinin:g |
Rcview,s/Critical Ap;)raisajls

After criteria for excelence have been establishéd and studiéd , a

.- ' \
student is equipped to make a critical evaluetion of a book, a poem,
a’'painting, a building, a musical or dramg.tie presentation, or even

‘aplan _i’or somé preject, approach, or solution to a particular problem
or social issue.

Develépment of Questionnaires

Development of Test Items for Peers

Practicing . \/ .

LY

Text Books; Manuals 3

Coursc *Ponies” (e.g., "College Outline Series") -

. -
v

Flashcards

orkbooks k.

M ime(;graphgd ﬁ_andouts

Pamphlets; Brochures

Vertical File - & "

A vertical fil;s is a collection of file folders containing short azjiicles,

pamphlets, b,r.'ochures, etc., on alphabetically arranged topics, to

which the student has free access. .- S

Drills; Tests; Quizzés.

169
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Open-Bock Exams ' .
Hardly an ’"examinatjon™ in the traditional use ofthe word, an open-
book exam. is really an excellent study technique and an.opportunits

for the student to dig out materials in response to structured ques-

tions,

——

[y
L ¥ I

Multiple Groupzresentaiions
The student body is divided into 3 (or multiples of 3) smaller grotia s,
and each group develops the same topic in one of thé following ways:
1. Visual (or graphic) presentation

2. Panel discussion or debate

3. Spontaneous role pby'oxl planngd skit

Videotaping (VTR/Videotape Recorder) and Instant Replay Critigues
The VTR provides relati*.:ely inexpen'si&.'e (since tapes can be reuéed)-

s

movie-making capabilities within the classroom. A child's or a -

‘group's presentation can be recorded and played back immediately

for study and crifique.‘ . .

Videotape-Using Pre-Filmed Units

Short instructional units can be made on the VTR and stored for

future replay,

Television. Programs (ETV, Commercial, or Clos"d—Circuit Pro-

gramming)

4

Audiotape Cdssettes; Phonograph Rccor‘ds

M icrofichp

. Films

' 170 . B
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Single-Concept Films ("l.oops™) ‘o

»

These are short .(abon.t 10 minute) instructional films produced in an
ehdlc{ss and continuo;.zs loop (hence the name) and contained jn a
* cassette. & child can play any loop over and gver ag:un in order to
.masterl',z;.i;gle skill or ééncept it ‘contains.
Slideél/l'-.'ilr;strips
Film Making as a "I‘rgning Teéhnique .
Films made by the students provide another medium to 'présent facts,

opinions, and interpretations. 'The VTR is excellent for this, since

it is economical and requires no additional phofographic procéss&ng

. expense.*
Polaroid Camera as a Training Technique
Still shots, immediately available, can also be used by a student to
present his impressions of his community. They tell their own story,

or they may be used as the springboard for a written story he might

prepare to accompany them. *

Overhead Projector
Field Trips; Tours
., Field Assignments - o I

(fommuniiy Analysis

Using cither alreudy developed information-gathering instruments oy

oncs which the students have devised, the étudcnts then collect and -

~
- N

analyze information on their community (population density, natural

- ~.

« resources, cthnic groups, occupation and labor force structure,

. : 171 o .
* .
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manufac 1ua ingg, public utifities, recreationsd facilitic S, power

structurc, cfc.).

. . Lab Work; Experiments : ‘ - -

.. Workshops T e ) |

. . Sengir}ar§ N
) o - Crit;qu_es

° | ’G:oup Tasks _

‘e Peer Teaching ‘
° * "Sibling” Teaching

. Vs'h‘ereas peer teaching refers to pe;rs te;a,ching each pther, sibling

tcaching indicates thatolder siudentsare teaching younger osnes.

« v
. 5 v -
y

°. Relay Teaching

A ]

if many Students are to be taught a specxﬁc Sklll a small ca(hc can
be taught, tested and certmed T\hcy then, in turn, each teach five~ J

or ten more who tach,others.. ad’ inﬁnifum.
1 4

3 - *

° . Practice Te_z;ching : . ,
“e Apprentxceshxps/ On~the-Job Trammg ]
° Mlc ro- Teachmg S . ] « - ;
M icro-tlteaching is so named because ofthe; very sma lhtask or Slﬂ)-'f.’isk !
N . - ~which ;s conccn;rafed on. in oréer to hciliﬁte its lea;n:ing. The student .' - '

performs tl{is task while the teacher obsferves, thex:i the teacher

critiques and immcdizitely the student is given anoth%r chance {o ' ;f
. . ) ' : . 4

present the same material, Other students may function as observers
S A ¢ ¢ '
or fhey. may serve as studentsSif the performing student is tcaching +

them the particular skill, . : . ]

- © 172
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Tuwrials_ . ) .

-]

Dyadic Interchange’

Two students take turns teaching each other in a dyadic 'intefche;pge.

2

They might teach each other different topics or different aspects c;f

the same topic, aﬁer rcsearching 4and preparing their separate pre-
sentations.

Team Teaching

Real to-e'am teaching is more than "turn teaching" in that cach eomponer.n

of the team adds mouxe to the fotal impact than the mere sum of the parts.

L]
.

"Co-Teaching Conversation" .

In a co-teaching conversation, two experts on a particular subject (local

residents or fellow teachers) first meet to agree on a skeleton outline

as a structure for their.presentation, but not on what they are going to
say. Then, in front of the students, they converse freely, leiting their
. ‘. - . %

differences of opinion be known and responding to the other person's

comments. The outline provides a mechanism to keep the conversa-

:/ .

tion on target but it is not detailed enough to stifle spontaneity.

Case Studies . . ¢

~

Ca;se studies l_'equire'carefubprepa_raﬁon to be éffective f'?r, while

hypotl;ctical', they must be convincingly plausible. If they are opcn-

- 7 .

- ended, they p.rovidc studentis a chance to decidc how they'-\\'ould_handle

tht sitiation and the consequences-of the various solutigns suggested.

Critical Incidents © , <

4 -

Similar (o ¢usciutlidics (the names arc often uscd interchangeably)

/
- z . . 3
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. Force-Field Anaiy;is (Thrust/ Counter-Thrust Technique)

Yeriticat incidents" refer here to using live erisis situations which

develop within the group in an attempt to reach resolution.

_ In-Basket Technique

‘Each szudent"simu\ltmxeously is given the chance to role play himself
as a businessman respopding to.the letters and memos in his in-basket

" -~ many of which cause.him to make ethical-moral decisions. This
3 ‘ '

- »
< ’

is followed by a discussion of the implications; (For a set of such

letters, see J. Wm. Pfeiffer and John E. Jones: A Handbook of Struc-

tured Experiences for Human Relations Training, Vol. O, p. 44 ff.,

University Associates Press, Iowa City, Iowa.)

_— »
Problem-Solving Scenario Technique

-
L]

"This is similar to a case study, but a very involved case study. It is
meant to be used over an extended period of time (one or two weéks),
. and students are expected to analyze the problems carefully, plan a

strategy, and attempt systematically to research a ‘solution which the

>

group can agree_upon. Possible solutions can be role played as neces-
sary. As the activity progresses, new data are fed into the group

pei‘iodically. -

-

. This is a fancy name for a very simple process which is useful in

problem solving. Two lists are made, -onc listing-all.the "factors
for" and the other, all the "factors against' any issuc .n question.
PO N . '

(An important point to remember is th'ag‘problem situa.ions can oftcn

be resolved more_effectively by striving Yo reduce the forces against

rather than by increasing the forces for.) K ’ .
s 174 -
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"Veterans' Panels / . .

“Veteran" i1s here uscd to-imply anyone who has himself gone through
any situation about which the students are currently studying.
Panel Discussions— ' [ .

Debates

- <
Seeking'Consensus Within a Group

The task assigned+o a small group is to discuss a certain controver-
sial issoe and reach consensus on it, Consensus implies agreement

without vote-taking, and it is a good way to stimulate discussion. -

Later, the decisions reached must be defended by the group.

-

lkgrcéfDii%ugrce Statements _ S
A list of true-false type statements is given to a group; the group is \
asked to respond, first of all individually to thc statements, indicating

vhether they agree or disagree\\;vith the sentences as stated. Then,

as a group, they.are ta tally respénses and change the statements in

any way so that t.he. majority of the group can égree. (They may not -

simply agree to disagree with the statement.)

Delphi Technique:
The Delphi technique is similar to the agree-disagree technique
mentioned above,. but instead of simply agrecing or disagreéing they

are asked to indicate when they think the statement will be true in

b

their city (nd\?[23{cars/5'_ycars./10 years/25 years/50 years/ncvcg).'

Role Playing (Simulation)

Role play may arise‘spontancously, on-t‘llc-spbt-,.‘;l‘t the suggestion of
a teacher who says,. "Iet'syole play that situation and see how it

175
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might turn out, " It may also béEplanned ahcad of time with carcfully
-preparced scripts (\mowan only to each participant) which deliac:* - the

individual roles and b,ui Id the characters the students are expected to
become. The rest of the group watch the performance and participate
in the critiqge which follows. .
Large (Wholej Group Role Play
Role play generally im_'olves only two or three people, acting out their situa-
tion hefore the rest of the class, but the whole class can be involved in role
play scenarios which divide the total group into two or three interacting
groups. Much more fluid in nature, such enactments may move from
two to one to multiple sub-groupingsl and back and forth again, (Contact
Roberi Kohls, General Learning Corporation, for sa.mble scenarié)s for
a whole f;rroup role play.)
Community Simulation
A cc-m:munity simulation is like a large group role play in thg;f it involves
all the_z class, but each is on his own as he i;ligeracts, in turn, to several
- staff members playing their roles as various key community figur;zs.
Slut Develdpmex;t and Presentation
Pyripéts
Live De;*nonstrations -

"

Dircct-Manipulation Laboratories - "

(

Costl_i,' to produce,. these laboratory setups allow individuals {0 ma nipu-

late the tools of their own lcarning situation and to see the results

immediately.

. 17¢
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. Electric Boards ’ . —

.

These are pre-planned boards which light up with the correct responses
after the participant has had a chance to indicate his own answers.

Models

Students may build their own models which may be used later in teach- B

ing other students. A globe is a model we-are all familiar with -—- a

.

.

model of the world.

Planning Graphic Representaiion of Ideas or C?ncepts; Charts
Planning -symbolic repreéentations of a thesis ¢r a pro;ess helps us
visualize that process better, ‘ |

Displays; Bulletin Boards

Group Newspaper f’roject ‘. .

Product Manufacture and Distribution Project

. L . ]
To engage students in all the steps necessary to plan, produce, and

distribute a product for sale is a very involving educational experience.
Learning Games . <
There'are available on the market now a,!\arge number of commercial |

-
) ‘ .
games which have strong educational apphc;\on (e.g., Ghett\w ‘{glack

and W}nte Generation Gap, Man and Womm\b}iody Talk,

Other games, closely resembling simulations, require no commcrc:al
N

props. (Sec Clark Abt: Serious Games, Viking Press.) N

Structured Group Activities -

This rcfcrs to,cxcrciscs of short durntion which are aimed at very

-

4 . .

specific ohjectives (c g., problem solvm . smoother funetioning within

»

the group, ctc. (See Howard Lewis and Iarold S 1tfcld Growth

177
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Gumes, Hiacourt, Brace, Jovanovich and several publications ZI'-':li 1- R
able from Universify Associates Press,-Iowa City, Iowa.)
R . i F - <.
* Brainstorming

- ’ L}

Brainstorming 1s a process used to generate a volley of creative ideas

in a very short time.  The only rule .is‘tha.t du;’irfg the time you are

getting the ideas out,there sl.ould be no negative reinforcement of any
»

kind. Ideas should be encouraged to be as fantastic and irnprac;icdl as’
possible, since they will spark other creative ideas. Later, the ideas

can be reworked and-made practical.

.

"Fishbowl" Meetings
‘This technique is called “fishbowling" because one group sits in the

middle of the room _and has a meeting or a discussion while the others

* -

i'{ng their chairs around the group and observe the p‘rocess. After a .

certain time, the mecting may be opened up for obscrvatibns'or ques-

] - ‘e .

tions from the observers. ’ #. .
Group-on-Group Meetings o~ ' - .
This is similar to the fishbowl technique except that the grou‘p is
divided exactly in half and one group holds its meeting in the inner Lo e

ring while the other half lines up one-on-one, each observing the
behavior and contributions of a single participant with whom he has ]

PRl

been imircd -- in order 'tZgivc that pcrson hclpl'ul feedhack about his . g

- .

style later. Thc "roups hen reverse poqltmns and roles: o

Charette o . // . .

This is a progess by which a modcl or 1_)'l:u1, is (..\plamcd to the publie,

\

2

then:the public is ashed to critique thc' plan (usuaHy.onc whicl serves

.. ) . , ’ . - . ]
O ‘ A - . 178 . X .4
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d Erorg and oh individual reactions and feelings to what ie happeQing

. " cussed. . T . ..

o

‘ this procedure with the students serving as public citizens rwcti'ng to

_“Live-Ins" (with Ghetio Families, eic.) | ‘

S ~

-
.

- P .' . . L -
Emphasis must be centered on speeific cvents and on the reactions of ©

- ' ] . .
the group mncmbers to those cvents, | . . _

the public 13,\05; , plans for a new.school buildi*ng).in order o

-

parti.cipu'u- in the discussions. The teacher in a classroom can .ad.xpt

» L3

.

the matcrtal being presented by the tmcher - . - .

. * Modified T Grbups : - ' .
Most classroom teachers are not equipped o run bona ‘fide T-groups,
" but they are equipped to help the group focus, occasiorally, oh the .

\ntlun the % crroup instead of on! ly being aware of the content bewg dis-

\

There is no better'way for middle class white students to learn what it -
is like to live in the ghetto than for them to actuily live for a week or’

[}

nrore with a ghetto family. ’ _ L. .

Lifc-Planning Exercises .
- ‘. . - ‘ -

These are structured instraments ‘des.i_ d 16 he¥p a person' evdluate

.‘ ." . .. * - :'.
his pafst achievements and build his future goals. (See materials
A . . - * . .

developed by Bernard Haldane Associates, Washington, D. C.)

- . - .o

Fee,db'ack Sessions. i . : . ’ .

. .

Thcsa-i%scss:ons when individual students are glven both po:xu\- ¢ and ;

ncg.uw:v fcedback con;:cermnﬂr their actmns -- but nhm)s m‘l stxpporj,nc,, 4
" -

. -
’

- )\ .
concerned atmosphere -- from _fellow“studcnts%d from thetcacher, .

..; | & ~

- .

179 L




. . . . . .
. R . - t . . P

L] . - - . ;

. . . . . L |

g L "Third Cultyre" E?perxence . . s -

. . - A third culture experience is one that is totally diffexent from the ot \ 3
. studen&’s own past experience, yet ong which is also different from

the experience for which you eventually.want to prepare the stu:ient‘.

> .. . -

* For emmple, 1f 1 want to prepare someone to hve and work in South

. .

® ‘ . ’ ‘
Amen‘ca, I might train him ip Puerto Rico or even in Spanish Harlem. .

s an In this sease, letting a sinall childsell lemonade s preparing hinr to
N become a busiressman. -
e Laziguage'Experiénce Téchnique B . N

This techmque is specxﬁcally geared to helpmg a student \sbo 1s havu;;g

LY ‘ ‘
t - trouble lcammfr to read, The theory behind xt 1s thai if the child can

- » .

talk he can tell a stor; ‘ost of his, e‘-cpenence that storg, can be written

down { y someone else -- in’ cxadtly, the un m,mmaixcal- \\ay he tells lt)
_L g

He can then: learn 10 read his own story and, later the smular stohes

MR ' of his peers. Eventually, he will be able to graduate to other x\'-ritten *

N woe e
"material. . - ‘ .
- - * - P

w . ' .. .
‘e o Student-Demded Approaches to the Study of a Partlcalar Topic™ - - ~

- Sometlmes the students, in small groups, might be asked to plan their . -

own learning experience from beginhing to end -~ including topics, .
i .ot

- objeetives, activities, approaches, outcomes, and evaluz;tgon

- -
L - 4 . «

‘» Projects Based on Local Ephemera. 4 - . R "
) e ‘. o . o R
Newspapers, telephone hooks, . TV guides, mail order catflogs, and

s

. such readi ly available materi xl can *be usod to dovc]op practical

-

* “learning cxpcricnces. For cmmple a 501r,s Ro«,buck ¢ ztulo«r can

bc uscd as a reference source for a child to COmpletc the replnccment

e 180. - |
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value of the furniture and furnishings in His own rovm. .
Use-of the Community as a Major Learning Resource © -
This unph??ﬂ(ore than simply taking an occasional tour of a,xt:ws—

paper plant or a local dairy. It irnplies delving much\morc deeply inte

s -
.

these and oiher resources {0 learn all one can from them (See 'Iellow

T

-

Pages of Learning Resources, Richard Wurman, editor, MIT Press,

prepared in cenpection with the 1972 International Design Conierence,

.- Aspen, C‘olorado..)
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6. PROCEDURE FOR DE‘.’EIJOI:ING UNITS FOR EACH STRAND OF THE
MODEL . < .

. > ,
" The format which follows was prepared originally to?)resént two examples -- |

one on the first grade level and one op the elesenth —‘as guides for the teachers in

the Worksﬁop, to prepa:ré them to detelop their own units on th%%r particular grade

v

level. The cleventh grade example is included in this report. .
Due to the “push” to produce a large number of ;mits‘ within a short time, an
- I'd

unexpected benefit came out of the Workshop. In order tp inerease production, it

. .

became aecessary for teachers.io develop some units individually, and then to sub-

- .. S | o LT 4

mit them 1o their group for further elaboration. As a result, the Workshop partici-
) . N : ' o

pants gair.d the facility to develop units independently, thereby greatly increasing
.thcir future potential to develop larger numbers ‘of units.

Aithough’ at first glance the format secms .highly structured, 1t v.a:s found to
allow an amazing amount of freedom to be creative, especially in the “Concepts*

anc{}Actirities" sections. Further, the format is such that it provides a wealth of,

.
-~

' ¢ - . . )
ideas which the classroom teacher can use to develop his or her own lessda plans.

It is not intendL,d as a rigid dietum but, rather, as a source ‘of abundant, raw
- - v

nraterial from which to draw and choose. > . ,
] - - .

A point made in the Workshop was that the columns "Affective Questions.” ..

"Value Questions, ' and "Interdi_scip‘linary Approaches,™ are of particular mp.;b

—~

i ~‘3 7. . .
. tance in developing a humanistié curriculum. These represent the heart of the way

in'which this curriculum is both unique and humanistie.

-~ .
. .
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Working Definitiops : . .

* ¢

¥Mode)* — Refers to our Man and His World 'Mo’dg/

. < )
"Strand" -- Refers to the ten parts of pur Model. In the Summer 1972 W rl-.shop L.
* we developed the strand Man in His P’nvsica! Environment. ‘ ‘
"Subdn:sxons of the Strand" --"3an and His Physical Envxromnent presentiv has | ., = -
six’ major subdivisions: Man's Expanding Horizels; Spatial-Temporal
Orienration; Natural Phenomena; Taming the Environmeént; Survival of the
Universe:.Ecology: Phllosophxcal Concepts of the Universe” Those, in turn,t
are further dividzd, - :

Y - -

_"*I‘op'ic - A ')road, g=ocral field of consideration which provides the material , :
L
from” whieh to build a curriculum umt (e..g;, "Man and thc \iachme : 'I‘o.ols, "
-+ ete.). . .

- . » .
.. <. - .
0 e ] - .

"Cnnce % or Issue™ -- Ag abstract notion which breaks down or Lombmes elcments
I
“dnd is rcLucd 0 a larver xdea or tOplC.

e 4 AN
. .~ . . 3 - .

. "Qubject - Th:s refers {0 zhe traditional subject matter'de smations of the curri---
. cujum (¢.g., Math, English, science, s..:cxal studxes, music, etc.). (The
term has no immediate application to our Medet but :s~presented here because

it is often a source of confus&on Yy . . .
"Acmutxes" — lic‘pl esent exercises of a day's duration. - ) - P N
" - "Projects' -- Implies longer term exercises, * . L e ) J

. "Resources" arc of three types: community facilities; printed resources {bodks);
= --and multi-media. o ,

-

’)’Matez jals" -- Imphes the physical supphc.s and equipment reqmred to carry out
~ the activities, -\; . . -

4 - _.__..4_._,,.“,./5\

. "Cognitive Skills" -~ Rzfers to'the factual {or “'know -how") knowledge coveredin - a TN
. . thé unit. (T hese arc often different in intent for individual }. ro;ects and for 3l ,,n‘/
group projects. ) W
‘I i .
i
"Affcctwc Qucquons" -- Are qucstions which get at feelmf’s attxtudcs intercests, T
v ‘ appreudtmn and.behgvior change. s )




f

-

""Valuing Questions*” —- Can be directed toward dete;'mining a stfiglent's personal
possible ag_ématives in the

values and also toward helping him sort out
pment of the five senses

-

choices of others,

"Sensory-Psychomotor Skills" -~ Refers to the develo
and to coordination of body movements.
) - -y
"Methods of Evalwation" — Should vary according to the aims and whether factual

knowledge, attitudes, or skills are being taught and tested,

"Teacher Feedback' —- Thijs section is left blank for the classroom teacher uéing ..
d references to kis or Hér experierces as a reminder for

-
N
.
-
.

the unit to_recor

futufec use, .
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7. UNITS BY GRADE LEVELS FOR THE STRAND: .MAN IN HIS PHYSICAL ’
ENVIRONMENT
The Uiida Summer Workshop for Project Search has as its chie(fy goal,

in addition to the creation of the mode] itself, the development of all the

.-

currxculum units for one of the strands of the model --.on ‘all levels from

* kindergarten through twelfth gra.de. (These units may-be found in Volumes 1I

and I11.) Mar and His Physicg;l Environment was ého'sep as the strand Lo be

dev eloped because it is one of the largest strands and one of the most dlverse.

1

The development of this strand now prov zdes a paradigm (by jvayvf both pro-

cedure and cxpcrxence) for the development of the remaining nine strands of

-

the modej. ° 7 ’ - -

Since the units were developed by the 80 "\Vorksbop participants, each

\sbrking in his own grade level group, they vary somewhat from grade to grade. . .
‘ : . . ot
They do, hovever, have sufficient similarity to validate the procedure itsclf -

]
‘

(S(.c Scctmn D, and i . all cases offer more than enough xdeas to present the

- 3

classroom teacher‘with a reservqin of ekciting activities.

[,

-\ . 3

From .l‘{indergartan through the eighth grade it is passible to discard t_he

traditional subject matter éategorization of knowledge and to teach in a self-

contained classroom, .o : : *
2N . )

- . ) . .
The situation on the high school lcvel is much less amenable to Project . .
Scarch, to our model, and to a humanistic approach - by virtue of the necessity

to rrctain the 88 separate coursce offerings and the Bourd of Regents exaninations, ©
’ o

These are givens, however, and we must work withiin tyese restrictions,

187




, - '.

On the ln"a school lcvc (Dr wdes .,-1 2), the Man and Hlis Physicul
Environment strand of our Man and His World Model has been developed for
English and social studics (in an interdiscipligary approach¥). ‘ In addition,

units for this strand have been developed for hlgh school biology, physws,

and algebra. The motivating xdea behmd these choicés was the belief that 1f

we c_ould succeed in humanizing science and mathematics, this would provide

evidence that the same could be done for all high séhoo_l offerings.

-:\"n - ..

5 ‘ . . 1.
* The high school English and s@,(ﬁal studfes units have been developed togcther,
and the intention is to teach them in that manner. On the units themselves,

" indications arc made as to whether a particular actm.ty might be more related
to English or to social studles but these mdlcators are not n(eant to be strzctly

. .
]
’

bmdmg o ) C o,

.
| 18 ' ' '
- ’ 8 - -
‘ ’ .

- . 1714 . e

.




8. RECOM MIINDATI%NS .

—

8.1 General S .

T " Certainly all of the 80 tqachers who participated in the Summer 1972

[}

Wo rk:hop realize it well, but there isa vztal message which must be . dlssemmated to

all {eachers and all community members, That is this: adopting a hun- :nistic curri-

- cill_um does not mean ‘Iov»ei"ing standards, Nor does it méan the'elimination‘ of the 3Rs,
nor that chixos will be allowed to reign in the classroom. It does mean letting students
' Y
. . . 4 - L. R
assuiuc some uf the responsibility for their own learning; it means giying them practice

IS in making chuices and decisions within clearly defined limits. Structures are provided
. ‘ . -

but ¢ven_thuse stiucturcs must be flexible efwugh_ to allow human adaptation. Such

anrapproach encourages inner-directed discipline to develop.
: ; VA . . £

We sirongly suggest not forcing this (or any other) new curt :ulum on &
all tcachers immediately. It should.be .possiblc' for a school system the size of -
Ctica's to allow a few schools to follow traditionally successful }Jéograms and

. . ) M ~ B -~
a few teachers within any single school to continue to teach in fleir own way. We

are convinced of the superiority of the model and of the capability 6f the participat-

-

Pl

ing teachers to convince others of the value of SEARCH in 7 néasongble amotnt of

- tim,e’, . . 3 * - - .
“ . ’ . -
Along fhesé'Iincs, the ieaghers in'thc-Utica system who were not able

v : 2

to attend this summer's workshop ‘(and ev en thosc \»h7 were) will need add.monal m-

servxcc worhshops in which the. program cnn be cxplmned and they can be brought,

/ e

. .~ into the schcme voluntarlly One of the addcd ady 'mt'lr'cs of thxs past “orkshop was

“that it proudcd an opportumty to e}emcnt'try and’ / izh, school%cachers, publ‘ic and
- ' ’ e e iy

parochial school teachers, and classroom and special tc.lchus from scveral schools

189
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AN
T - . b . ‘
to intermingle and work together on a creative planc. ‘Even these 80 who

N ) v, .
have already had the expericnce could benefit from additional in-scrvice worh-

shops throughout the yéar. Workshops of several types are needed: those which

simply orient the uninformed, those which train new teachers to participate in

’ ’

the devclopmént of the additional'curriculum units, and those which prepare the
L™ . . -

80 teachcrg- who ‘took part in this past workshop to play leadership roles in

the workshops tg come. There'is also an urgent need to. initiate a-full-scale

publ.ic relations campaign fo inform the gcne;al public of the model and win their
) ) ?

support before it is developed to any greater degree. . There is now curficu]um

v

material concrcte enough to illustrate the program for both community residents

-

and the 700 Utica teachers who could not participate im this summer's workshop.
.y / ' '

One of the early <teps in the process of further developing this cur-

-

riculum must be the production of perfermance-stated goals for each unit, coupled

with the establishment of a sound evaluation system to substantiate Project Search.

Without such data, thosc involved with even the best program will have nothing

-

more than a vague feelihg that somebody soniewhere must be doing something

right. Project Search’s potential is too promising to neglect the need for controlled

¢

- observation and cvaluations ®and these must be built into the plan without further

~

"Gelay.

Finally, the General Learning team strongly recoxrimends _'that a .

E=3

- , o . )
Project Coordinator be announced as soon as possible. Coordination is vitally - /

nceded to pull together the many aspects of this very hetcrogqneoug project.

Recommendations of a more $pecific naturce follow. .
>

8.2 Struetural Changes ‘ .o

-
. k]

During the course of the Summer 1972 Curriculum Workshop, several

.n o

teachers became aware of the possibi}ity of enhancing the curriculum which wis
1 -, -

Lo 190 . o
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\ § . .
being ey eloped by sugeesting certain structural chunges.  They formed an ad hoc

»

commuttee and pre mred a rather lengthy report which'served as the hasis for the

-

[’ ] .
suggestions in this section and which should be consulted for jts exact contents. To

quote from the report itself: “It is not the intent of this committee o makc xignsive

. —

“changes, but to develop a setting and realisiicg)lf implement a curriculum that is

L34

intended to reach and motirate 31l students, teachers. other staff personnel .

administr:,ltion. " *

. . )
Basically, the suggestions tend to.group themselves into two categories:

1) those which would require long-term organizational changes; and 2) thosie which -
per. itstadent options that any individual teucher could chooé,e to adopt within his ot

her own classroom, Together they form something of a list of recent innovatjoss in

S . .
. ! (2
) . N “a

education: - . p . - o

, . e+ Open Space/Open Concept Classrooms”
¢ . .

e lHome Basc Schools ) o R Co

e House Plan

+ Mini-Schools : S . . .
, L. . . . . , P L . ..
: o Self“Contained Classrooms (on the upper grade levels.as well
as the lower) ~. , . ‘ o LR
¢ -, Non-Graded Clissrooms - A \ ’
o ' Modular Scheduling/Flexible Scheduling ‘ K

e Mini-Courscs
‘¢ Teani Teaching . . °

e Lecarning Centers

] e Study Cﬁr.i'cls . .,, ' .' _'.’-r:. ‘ .
191 - . .
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. . - ~ ‘ ~, !

o Independent Study

- .

® Leirning Activity Packages . »

® Contmct Learning

. Peyforx;lar_!ce-Bas_eé Otjectives

¢-' Pass-Fail bmding System

, * . Small Group Learning Situations M ‘
o Discovery Approach/Experience-Based Learning . . -

e Useof Volunteer Parents a's Cnpaid Paraprofessionals
-
e  Youth Tutoring Youth Programs '

For teachers and administrators who are interested in contacting .

. N . Te . . ’ ) . ) . : ’ . f(
Jischaol sysfoms now using the above approaches {o request further infoymation, the .
" following soudrces are recommended:

’ &

1) Alternative High Schools: *Some Piofxeer Prograrills, Educatiohal

-

Research Service, American Association.of School Administrators,

* / . NationaT‘Educétio‘n.Association, Washington, D.C,

Y ' . “ . ’ . b
P

) Kaleidoscope 4: A Descriptivé Collection of Promising Eciucationa.l
. . . - K X 7 -

R Practices, Massachusetts Department of Education, Common\&'rialéh :

of Massachusetts. '

3) Places and Things for Experimental Schools, Educational Facilities
. . .
- Laboratories, New York, New York. .

/» & PYSEY
.
. . - .

'8.3 Use of Specidl Teachers

- Another ad hoc committee which foime( carly in the Workshop was on2

which brought together all of the special teachers. F’or:‘ﬂne first time art teachers

- I3 - ) ' ° . -~ .. . : -

were able to sce that many of their "problems" were identical to those of the = ‘ “
. J _ . , E : oLt .. ’ . ;

indusirial arts, music,” home ceonomics, and physical cducation t&Tclxyg§./ RN e
.. - . !t . ' X .

e 192 - S
rd 4 . ¢
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s
*

- . .

+ It whs especially helpful to have the special teachers in our Worl.shop
because they are the ones whose breadth of expérie_nce makes them equally at home on

the second or seventh grade level. Many of their fields demand that the) épeca.ahze

’

in craativity, so their suggestions were particularly appropriate in de\eloping creative,

imagimtive units. Almost without exceptlon, the special teachers display ed a willing-
. ’ o~

Le o~

ness to develop activities and projects which would relate to and unrich what e student was

studying at that moment in hi$ classroom. It ds strongly recommendcd that « lassroom

teachers make more use of the rich resources of thé special teachers in therr

buildings. ¥ | T

8.4 Children with Special Learning Needs o ' /
A curric.lum can b# called "humanistic" only to the exfent .fh?t children
. r 1oy
with specinl needs are recognized and planned for appropriately. ' A

,

»

In the final days of the v--orl.{shop, Dr. Stnnlcg' Zager, School I’Zchologist.

“ica S'L"honl

..

- ,
and 2 smail committe worked up a model for providing sucl service in’*the

System, It pz:oposes the establishment of flexible‘worl.cing units, some on a continuing

e

- . ‘. ~ . .
Basis and others on an as-needed basis, to work in the five areas of evaluation, inter-

* ventiun, program planning, training and orientation, and inter-agenéy:cooperat.ion. .
" The units themsclves concéntrat_é on mental stamsz;y retarded and emotionally ‘disturbed
' children, students with learning disabilities, parent éonsulmiiqﬁ, and the like.

3 . .

Please refer to the fimal nepart of the Special Learning Needs Committee

for details of this plan, It is complétgb_ compatible with the Man and s \\"_url,d n:odel,

o
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coming vear.

8.3 Plins [or Developing Projce! Search Dux‘in;,; the Comiag Yeas

StiH anofher committec, undey the direction of Principal Jane Lang,lois

metio mzal».e recommer‘datwns for the further dev elo‘pme’xf of the pro;ect durmv the

Sev eml very specific recommendations were made all of which the -

.
.

)

General Learning consultants endorse complege!}':

L

Y P T

‘Written invitations should be sent immediately fo the Beard of
\ . ) ’

the Summer
Workshop should be presented in detail ‘o all the teackers in the 4

Utica School Sysiem in the generaj meeting of professioral staff $

g

on Tuesday, Sepiember 5, 1972, Following a brief preserntation ‘o

the large group, teachers should meet in small grc;ups by zrade

level, using Workshop iﬁrticipanté to take their groups through the

L)

WoTkshdp processes, e:\'bhin whyand how units we-e consiructed,

. and pas.*{t a sample unit for appraisal, . . '
‘ - : . ! ;
A fninimum of one Wednesday afternoon per month should be spent

4 . L
orienting the personnel in each building with the Summer Workshop -~

participant(s) from that bullding to be charged with thisﬂ:]uty‘ This ’ )

would include orienting the principal, first of all._‘to the neefd and -

- " worth of this use of in-seyvice time. The exact agendh of the ' -

< R - . s
- . -
. . R

Wednesday afternoon workshops would be decigded upon] sa it could
.\ -
be fol]ov.ed sxmultnncob!s’g’ dt all schools. It wotld {nclude o

..
[}

-doi“mng humanistic educ:zuon, :lffcct ;Lnd value, and a’ conqid(muon

. 13
.

of apprApria mching styles’’

. . - -
T e ‘. PN
- .




-

4

L3

_ the biggest problems facing‘the committee will be to discover some

-

" all the units are as long in scope as the one we developed m ‘the ¢ s

must be lmrned and mternahzef{ at the same ﬁme Furthermore it ’J‘

méeting méntioned above) the barﬁcipante should meet and work

As the tmcbers become more aware- “of the direction of ﬁu pruject

and more involved in xi, tﬁev could begin te deveiop some units whzch

the group of 80 Workshop pa.rbq:pam,s could reﬁne. They could also

critiqué units to pfovide feedback to the 80 participants.
’I‘o develop the curriculum units for the remauung nine strands the

%ﬂowing procedure is recommended: - The elghtv workshop nartz.ci- '

pants should meet at Sevmour School at 2: 30 p.m on one 'I'hur\sdax

e

i .
'a’f/te?noon per. mo'nth to assign themsélves tasks and discuss v»hat

e

“needs to ke 'accomphshed,' when, hov.', and By whom, o

, One Saturday per month (a week and a half after the Thursday - i

v Y
for 5 or 6 hours to contmue to develop unljnd to polish thoSe

. units developed by indiv u]uals T ) - .

It is the feeliag of the General Learnmg consulfants that one of

meohanism which v&Q make‘it possible to produce the neoessar5’
number of @;lts for the remaining.nine strands in only 'mxce the
ambdunt of time in whigh one s-trand's units were devel(ped in the
Summ r Workshop. In the participants’ favor is the fact that not

1 -~ .

Workshop. "Also the first one always takes longer stnce the process

has been mentioned above that all the Works}’zop participants ga,ined .




would probably: .

| ~-Organize 2 speakers' bures -

¢ Disseminate the v.ideotape d'escribhi.g the program and ita i
deVe;épni;nt |

" which need to be developed for the 88 hlgﬁ scho‘q’i lével%urses would ,~
- . .- » .

" the facihty to develop units fndependently. Stlll there is much work o

4‘

remaining and ten Saturdays througnout the year provide very little time

>

to accomplish a great deal of'work, e .

- P

A Public’ Relations Sub-Committee should he established to actas a _

liaison with the communjty. Armong other actlvities thig comjnittee-,
r. . \*

1

¢ Issue pregress reporis to newspa.pers after the- monthly meetings

-
o,

¢ Prepare human interest stories about pa.rtfclpa.nt's ' _ '

. Make monthly progress reports to the PTA

P

. Prepare news releases, for the KNOW Bulletln and the UTA

~

neWslettgr. ' . .

The Development Plagning Corh}rutteé also underscored the heed
(referred to: in Section 8.1) £o;..adt'iit1;onal wc;r!csﬁops for teachers.
.Tbelr rec.ommendat'loAns were varied in pature, but they particula;'l-y \.
thought It would be usefulll to have a special K-8 workshop next - - . ) .
summer '(197:.3) just prior to the formal hnplementatic;n of the program ' *
in Seymbur. Schog? and a 9-12 workshop for the _foll;)wlng summer (1974), ‘

S

The General Learning consultants feel that the magnitude of materials

warrant a speclal high school workshop both years. It Is also <

essential to ﬁa_ve opportunitiés for high gehool teachers fo mect fn

- t
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' tests will also ensure \that the b_asics and foundations of various subjects will not be

»

. .
» - . . v

interdisciplinaty g:roups for some of their planning since they
tend to be less aware of the other disciplines than do their elemeh-

tary‘cb'xmgergafis teaching in self-contained classrooms. .

A
- -

8.6 . Community and S.tudent Invols ement\-Comrritment in the Placning Ptrocess

— > T

> - Now that there is at least the nucleus of2a pla (‘he mocel and the process)

.oy,

and a g roduct (the cursculum units ior fhe strand Manm His Phy szcal Eav 1rcmment)

B
<

the.nced 1o invoh e stiidents and cammumt;' members in the planning proccs\/s of

' X : . = .= -
Prgyect Search is timely and urgent. Both populations are of prime importance t the

~ ’

.

ultimate sucp'ess of she program. and,as recipients, it is nat;uré.l that both groups should-,

bé anxious ohout the shape and content of the new curriculum,

D . . . R . .

. ‘ . DA ,
" 8.7 . Testing . ' . , .
. " Many of.the teachers in the Summer Work.hop seemed to Senge ¢

P

te ing, at least in 1ts traditional form and for the Qi:rposé of a:ssigning,:n gr'fde,

not b¢ appropriate for a }gum.anisﬁc curriculum._ The, single grafié in itself is usually

- - . ¢ . s

3\
too clums‘ and too vross an msttument for such a su,btle,process of rewarding, e
P . - -

) s : {

motnatmg, or msplrmg tqda5 5 students. Hoxa’eve}' there are sﬂwanons even

v .‘v‘G

{na humamsnc currzculum v.here it vsculd be approprlate to use formal tests. Such

Y

neélccted in a more open and humanisti¢c curriculum, The tests which are

indicatcd here are the didgnostic tests which have grown out of the indis idualized

instruction movement.” These tests allow one to place a siudént ata dcfinite p;)int
14

*
nt

in th(, curriculum strcam ‘of 2 subjcct Oncc ﬂ‘llS has béen done, there are mstructmml

-~ -

N
m’ttm’x.xls, to allow the student to begin ty stud) at th'lt point, Usually a relatively

shm'ﬁx,-riod of conccn_tratod study \»ill permit most students to re m}d,\ .any set ious

. : 197 . -

LN

-

e




-
- - -

gn'ps in thun bachkground (normall_\ from 11, 3 i\'u ks). Sucha pcriod of concenimied
. : -
stud:.' ina basic ared, e.g., readm,_., or dntluncm will permlt a student to cngage in

more open actxntxes and gro.up.act;mnes » ﬂhout fcel!n’g desperate about the lck of spme
tnsxc skill or o—er}ﬂon ' :‘: ?
' : ‘ The open ;‘cm Hies and group acm iea'-- v»hxch hopemlii mfegmte
many ‘s‘ulls in an tnterestmg and‘ releva‘nt way - sh'ou,ld c:zH upon the student to’ use . :

\ - s

’
L4

the skﬂis he has learned m earrying.out «scignn ents ang projecis. For emmp!e a

. - ' L4
- .

studert migh* be asked o calcula‘e and prcpare an drder for the amoum of p:un‘. kat’

the c!ass vzll nced t0 pamt a mural’ tne size of an 18' x ¢' wall. \ : ]
‘ . ’ P
In the interest ‘of epnveyving an atﬁwde that learning is a continuing |

3 L

hum in proccss, itisr ecommended that dingrostic ie;’;s be avaihble in’mmnin;g{ul

t. o

¥~ N ‘

seo'ments so tfat teachers and studes#ts can a5SCss ong pr. ‘blem or’suceess area at a : -

-\

time! It is a!so recommencfc?i t},zat such a revision pm\ 1dn fsr the -elimination o’{ ) '
' < J.

graded Q?‘mbols and that t;:sts ‘b& knov.n s:mph 'b) *he su?’ being surveyed, N . ‘,

< ‘ . A humanistic curmcul}xm cuoh as U\'zt Sncnmms;cd i the Man and His *
’ e o, -
. }&’orld \iodel can qultématurall;, mv>olve all of the brésiches of Fc?rof Iedge and all of *
. » Q .

the bhasic SleS I\everﬂxeless, just as we L\no“ that many people do not follow a ) ;

. -
- o ra . [ Y s

healthy diet cvc;n under the best of circumstzances, some students will avoid developing

. - .
e ’ .
’ [4 « ¢

. . “" - .
, their know ledge and skills in certain areas. If these deficiencies remain hidden, stu- - =

,d{nis may develop serious fundamental weaknesscs in their Ic:unm" foundation.

‘ v

To prevent thxs the teacher should 1:7 a]mi to 1hc- pnttern ofn student s

-

- . [} I [N
work. If he doi(-c{s a cluc that the studenf is not, developing in certain imporiant areas
. - . . » .
- (e, g5 fractions in arithmetic) then o dsa«mnshc {est should be given and systematic worl

slmuld be assigneduntil the d,cﬁcmncy is remedivd,  The student should be allowed to

- 3 [
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!l ' . .. - "<
v » - v ., , ‘ v . -
k3 - ] -
4 * 1 .
L8 "end the speews] assignments as so6n as he scems ‘o be bigk on 2 remsomble coyrse A | "a
- . _ ) T P e .
development, | | R : - L.
’ : ] ‘ All studenis should periodica lly be given diagnostic tests in kev skilk ° -~ v
‘ - * * -3 ..
and know lcdwe areas to uncover hiddén aapsam ’dwelr academxc dsx elop'nent. -
* . .. - 7 - & . - {. . b . :
PO 88 Awarene':s of Dévelonmenml Sm,,es in Students ) " :

Durmtf the course of the W or}&s’imf/ Mrs. Doloz:es Freed made a valuable

. e T

\
. .
., -
.. -

\{he psy C?*.:—mrnor devele Dmenml stages children pass through If\xs essential that

teachers plan ung curricutum units know '\*.ha_z ts considered normal for the various *

14

age levgls 1n terms of sensory, awareness, physical coordination, social-intcrpersonal
’ . . M . ot T ‘
. ) -‘ . o ‘ N N - . 4 . . F
> .deyclopmient, play actiyiticsy speéch and language, etc. Further develoyers of .cur-
R . P . . %, . M M

. ’ EXY 1 4’ - r b
’ . . A . R e - . 1
: _riculum units for Project Search skpuld also be given Nrs. Freed's materials.
. N

-

¢ .
-

contrrhut 1 ndy reprooucxn._, :ma dai sfmbuﬁn« ¢ the parht'tp!nts spcczﬁc mformﬁﬁorfﬁﬁ -




